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Gage’s Arithmetic Exercise Book,

Entirely New. Most highly commended by
Teachers and very much liked by pupils. . ..

Inquiries from Teachers will be
fully and promptly answered.

McMillan’s New Brunswick
Vertical Writing Books,

The system of Vertical Writing is rapidly
coming into general use, and this series has
For Sale by Booksellers been most carefully prepared, embodying the

and Dealers in very latest improvements together with full
School Books explanations for teachers and scholars. . . . . .
e~ AND BY

J & A. MecMillan, %  Saint John, N, B.

DATHOUSIE COLLEGE, HALIFAX IN. S.

FACCLTY OF LAW BURSARIES.
Session  beging —
Sept. 3nd, 1896

IACLLTIES OF
MKTS & SCICE

Session  begms
September - - Ot
[§46,

FACULTY
MEDICINE
Session  begins

September  30th,
1896

The followmg Bur-
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ed 0 September,
{8%. &

5 Bursaries of §40
2 Scholarships
of $120

Mackenzie  Bursary
of $200.

New Branswick
Alumni Prize of $50

@ The Calendar containing full particulars of the courses of instruction, examinations, regulations, exhibitions, bursaries. medals,fand
lad to correspond with any student wishing information.
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Caw'’s ‘‘Safety’’
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Why was ———————
Isaac Pitman’'s
Shorthand

Adopted and Taught in the Public
- Schools of New York ?

Because it is the Best and has the latest
and most Practical Text Books. Because the
Int=llevt of the best shorthand experts of the
ast century has b-en devoted to the criticism
improvement amd development of ISAAC
TITMAN'S Phonography.

Can’'t Leak, Blot or Dry up.
Every Pen Warranted.

Owur students therefore get the hest Short- A niee Arety just re elved and for
hand as well as the best course of Business P T
Training. Circulars free to any address. .

S. KERR & SON,
St. John Business College.

Hall.

Barnes & Co.,

Oddfellows: Prince William St.

A FULL SUPPLY

Pl - i) Appmtus.
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THE EDUCATIONAL REVIEW. { sive even the gist of the remarks made by those who

I
spoke on the papers, and we can only summarize a few
Subscribers should promptly notify the REVIEW of change of address | . & 3 o
giving old as well as new addrexs Communications from New Bruns- | of the most important of the I‘“l”t“' made. In future
wick should be addressed EDUCATIONAL REVIEW, St. John; from conventions, the REVIEW, if [MSS”!]P. will I)u])]ish dis-
Nova Scotia and Newfoundland to W. T. Kennedy, Academy, Halifax,

from Prince Edward Island to J. D. Seaman, Charlottetouwn. cussions as well as papers.

PrINTED BY Barngs & Co., St. John. N. B., who are authorized to An excellent feature of the l)ulplic mm"tin;,' on Mon-
receive subscriptions and make contracts for advertising. . :
day evening was the addresses made by the inspectors.

o o S They were much to be preferred to the educational

CONTENTS:

| small-talk that usually proves so wearisome on such an

w  oceasion.  Each inspector gave a sort of running report
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PROBLEMS OF THE COUNTRY SCHOOL, Bessie M. Fraser, - 1647 and incidents that proved most interesting to members
RELATIONS OF THE l'\‘I\'F}L\'lT\' TO THE PUBLIC of the Institute.  These might be characterized as local
SCHOOL, Prof. W. F. Stockley < - = 451 o ‘ ) X i
PUBLIC S8CHOOLS \\1) ETHICAL CULTURE, Prof. W (' supplements to the Chief Superintendent’s report of
Murray-- - : - = b1-56 progress delivered later.
CORRELATION OF STUDIES, G U. Hay, E. W. Lewis,
(;. J Trueman- - - - . 57-64
SUMMER SCHOOL OF SCIENCE - - - 6465 | The courteous and impartial manner in which Dr.
TEACHERS' INSTITUTE : Annapolis and Dighy — - - - 6566 X i A . .
< I NORMAL SCHOOL ENTRANCE PAPERS— - - - 0867 Inch discharged the duties of presiding ofticer, won for

| him increased esteem. To his business-like methods

INSTITUTE NUMBER. “ and firm guidance much of the success of the Institute

— \ is due.
We rive up nearly all our space in this number to |

the papers read at the New Brunswick Educational Tue necessity for a common entrance examination

Institute.  We should like to do this as often as a
provincial educational convention is held, either in New | was pointed out by Prof. Stockley.  Such an examina-

Brunswick, Nova Scotia, or P. E. Island, believing that

| for pupils entering the high schools of New Brunswick,

. i
tion would be a great stimulus to the advanced schools.

. |- . ; .
if this were done every vear it would ‘ndicate. more | The labor and expense attending such an examination

| .
what shape and direction our ' need not be great. The questions would be prepared

than in any other way,
by the chief superintendent and his deputies. The high

thought is taking and what 1s the measure |
The readers of the REVIEW now | school teachers could examine the papers, as is now

instead of | done by the teachers of academies in Nova Scotia. A

educational
of our progress.
heginning to be numbered by thousands
connot fail to be benefitted by the careful ‘
| on the curriculum must lead to good results in round-

hundreds common standard and an entrance examination based
pt*rusul of these papers. Who that takes pride in our

educational progress will not be stimulated to fresh | ing off the common school course. To pupils passing

effort on reading the address of Chief Superintendent

Dr. Inch!? Who will not bhe aroused to take new

| such an examination, a diploma could be given, which
would be evidence of attainments whether the holder

fields of moral and intellectual education | presented  himself for admission to a high school or

interest in the
papers of Prof. Murray, sought a situation.

on reading the thnul'htful

Prof. Stockley, and others !

Another feature in these conventions is the discus- “ ProrEssOR SToCKLEY in the course of his paper, which
cions.  Those in the recent institute at Fredericton | was brimful of suggestions, said Latin should be studied
if at all.  And why isit not? TItis nota

an admirable spirit and were seriously,
amount of time that should be given it.

were characterized by
recret that we are unable to | question of the

moderate 1 tone. We

£

s S R a5 BN el SN B RO i RS



Thouch

Various

thie

Sems]OT

v

Institute N
for
1~ of the N

| profitahl

tine

QISCUSSTONS beCcitl e very

otes,

antnated|

THE
t 1t MPOTTANCe Were Cieat to every 1 b nd e
the requisite amount ot time would b foun il
Pt But untortumate!ly tl Hnportane: T BRRET
means of te and mentanl diseiplin
Jree Tt lend oo many o Allempt Lo st 1
} !
el v e ney attempted toogo bhevond tf L
nments thers tS 'i‘vb\'w.r.v”wv 1 1
W s the use of e Latin anvaay
AN s not taught sertonslv, but t .
our stars Ioourseyves
ris Latm the omlv subjeet that s 1
~eTints)y Perhaps the <ame complaine "
thout Nat SCleTe <1t tausht an ~ LW
tor dwe of the discipin iy vadu o <l o
Tostenr PNl e esilse v done Tor It e To LRt
childdvren who study 1t the better for 1t o neatte
mav be ther lifeowork
g
Few ever zet their desrees wi sivs Prof
NtocKieve without mistakes i~ ne u
°*
thie =t and almost none it W obe s Wit
~otnies tore or Tesss barbarons Incorre tiess i went
naking, paragraphs putictiation Unitortan
this Is tows ¥l it 1< ret the fauit du v
MACK DraTpes S ew e
W believe that every tewcher w b v
what Prof. M rriy has <aid i sald <o w o
' ntoaddress on Morad Tradnine, T J i
oot the teacher must b the etfective  <tin
noooral teact [ the teachinge of reliciog
’t LNV Torin of oty 1« coll
schoalso rext hooks are of hoh npontin 1y
t the  teacher ~elf eOne e (e
Pour country 1< 1 the  character of our < ool <
t< teacherss The creat majority of onr teachers
Honestlv striving to avail themselves of o o
U therr disposal to do etfective and consciont <
Z Lt s ey
the naeay o

EDUCATION AL

11

dicts of 1
praartiing n
GV e
Clittndian
not wit
LPrE (i
Lhtenietaan
TN Lo e
e of
Here! Tiie
1! ! l§

REVIEW

tion too the statisties of  the departmental
Mis u i v b ehief z,«rm!xnvi'nl. 1t was
, vhie senerrity of tlee Geslis  bel@aot owt
o 1 . e vy .\}n"ui trom the
; ' N #Fmthe matter open, tbowas
neow o hed o ntnmate knowledaeof the
[ e b 1 il I the questions
IR CSRIIm LSRR R et was doahbefal 1t
) ) kb answer them e the
ev s eneetlent pager voked the wiarmest
o Tl sysostpifis UoWwas eritiead aned !"‘HII"'i 3
s Mt SO tanne M dohin B 7
Lo inien Clial s e Lo hiin el Dheen ohis
codnpartson with LssLes, cutde tant v to
ot bins tavorte sabagect, aned noan e LU E8
chishied bevond ottt that scwenee s the
It 1t 1 {ovwes piit Sseess et "ll'll.l
thian the e .
Pt uniyversity, bl presennt, wWis
[ T Ispapeer, which b ol b the
s tennarhs b rethected sev ey IpaTE somme of
mee i the palidi syrby o] s Hspecton Carter e
foternded the <clionls, o conye that notwith
Livarbyey thdboaare 1y el v th niversity, 7
< <o o ver fnded toomatrealate It
o1l they were not prepared a0 falee :
cthieteney wis bweing ~et The Twese pro
] <erhewals g e Hot See RNy entrance
s Voo Lilsee Gt e peculin and
1 TIRSERT LhEOT et nons Chatr
oS MW DT enter Mot tnd other
Amertean, and even old
Uotere pass, batowagth
Grned  that s respect, exeept an th
Lsspestu it that It schion WOrk,
Ll et pitnent, LR R F R ! iy e ot
P e the bnstory of cdueation i the
Fostor and Frispectaor Steeyes
SClINsTang
coTentnres ot tp l'.\h':"~w7 e vean s has A
Cotions o s repaesentative to the senate of ‘:
Frispector Bridees having <eryed  twe
i ~1 L} DU Feetired
" - 1 Vs s ok natured all
vesilted e the chiice of Me BC Foster,
]t ol \ e | nt ! :

who

| 1
Sc o




-

THE EDUCATIONAL REVIEW. 13

N. B. Educational Institute.

The Educational  Institute of New  Brunswick was
apened at Fredericton by a public mecting on Monday
evening, July 209th, the prosident, Drou). . Inch, Chief
Sn]wrintvlnln-m of Education, in the Chair. Addresses
of welcome were l‘\lv'!u]wl to the members of the Insti
tute by the President o His Worship Mavor Vanwart
Dy Coulthard, Chairman of the Frederieton Board of
School Trustees s Do Harrison, Chaneellor of the [ "'ni
versity of New Brunswick © Dr. Bailey o Principal Mul-
lin. of the Normal School @ and Principal Foster, of the
Colleriate School Ruitable replies were made by In
Sprectors Mersereau, Carter, Bridees and Meagher, and
by Principal Hayv of St John, and G Oulton, Esq,
of the Moncton ng]x Seliool

On Tuesday morning after enrolment the report of
the Seeretary, John Prittain, was read.  For the two
vears Just ended the total receipts of the Institute have
heen 247409, expenditure JTH7.00, leaving a balance

on hand of 227704,

John Brittain was elected Secretary @ Miss

The report was received and

:ltl"llh‘(L
Orr (St John), Assistant Secretary . M. Montgomery,
Inspector Carter. Geo. J. Oulton, BoCL Foster, Dr.
Bridees, N. W, Brown, G. U. Hay, F.O. Sullivan, P.

G MeFarlane and G Ho Hareison were chosen as a

nominating commit@e
Then followed the address of the Chief .\'tllwl'ilm'lui

ent, Dr. Ineh, which s as follows :
OUR EDUCATIONAL PROGRESS.

Lovedivs and Gentlenen, When I had the honor of
last addressing vou in Provineial Institute, assembled
LWO VEeArs ago in the City of St John, T attempted to
indicate the position and progress of our public educa-
tional work as it appeared to me at that time, and to
forecast, in some measure, results which might be hoped
for, judging from tendencies then apparent, and from
plans in process of being formed. Tt will be fitting on
how far these forecasts

the ‘)ll‘\k‘llt oceasion to inqllil‘\'
wesent outlook affords

have been verified, whether the |
crounds of encouragement or of discouragement, and
what measures should be taken further to promote the
eficiency of our educational agencies, and to extend
their beneficent intluence.,

In making a survey of the position and prospects of
work, different observers will form quite different
The various standpoints from which the
relation which the observer

the
Juduments.
aurvey may be made, the
) “work and to the workers, and even his sub-
constitutional tendencies, will
I, perhaps, seriously warp

hears to the
»]l‘i'li\(' condition and
necessarily color his views,an
his jmlgll{wr\l\-_ The constitutional 1):‘\\’imi>t SEes every-
thing with V]:mn(]iuwl eves:on the other hand evervthing

reflects o roseate hue to the eyes of the constitutional
optimist.  One may he happy in a fool's lml'mlisv, the
other wails hecause of
no pleasure in that Juminary’s life-giving light and heat.

the .\lm(\ on the sun and takes |

Between these extremes there will always be a thousand
different tints and shades of opinion produced by the
individual condition and environment of the observer.
To view affairs in the plain white light of truth should
he the desire of every honest mind. Shall we depend
on statisties? Yes, and no.  Carefully prepared and
well authenticated statisties afford the only practicable
method of registering progress or retrogression, as the
case may be, so that the public mind may readily appre-
hend it.  And yet statistics reveal only a part of the
truth, and not always the most important part.

What do statistics sav smreegard to educational pro-
gress in New Brunswick since the last meeting of the
Provineial Institute. Fifst, in regard to expansion,
A comparison of the ficures for 1893 and 1895 (those
for 1896 are not yet available) gives the following

results :

Increase in the number of teachers employed . . 97
Inerease in thes number of schools in operation, R1
Increase in the total number of days’ attendance, 377,636
Inerease in total number of pupils in attendance, 2,364

Expressed in another form the total number of day’
attendance of all pupils has increased ten per cent ; the
averave attendance for the whole term has increased
three and a half per cent : the number of pupils in at-
tendance four per cent; the number of teachers and
schools five per cent.

Second, in regard to the class of teachers employed.
The number of first class teachers employed increased,
during the two vears, by nearly ten per cent; the num-
her of second class teachers by over five per cent; the
number of third class teachers by only three and three-
quarters per cent : the number of untrained teachers

‘ employed decreased by sixty per cent.

Third, in recard to the increase of pupils in the higher
arades, showing a longer period of school life for an in-
creasing number.  In 1893 there were only 724 pupils
above Grade VIIT: in 1895 the number was 1060, an
increase of forty-six per cent.

Fourth, in regard to school libraries. During the
two vears over 3.000 volumes have been added to the
libraries at a cost of about £1500.

I might continue these comparisons, but I do not
wish to weary you with dry statistics. The only impor-
tant point in which the figures do not indicate progress
is in the average salary of the teacher. While this fact
is greatly to be deplored, it ought not to be forgotten
that the rapid extension of the work into the poorer
districts, where the people are able to pay only the most
meagre salaries, tends constantly to lower the general
averayge.

Whether there has been any marked advancement
in the efficiency of the schools is a question not easy of
determination.  The inspectors are in the best position
to form sound judgments in regard to this vital matter,
and their reports are, on the whole, assuring. The re-
sults, even of the best teaching, like ““bread cast upon
the waters,” are often seen only after many days.”
Two years constitute too short a period to enable even
the acutest observer to mark much progress in this re-
spect © but good teaching will always produce good re-
sults, which will be manifest sooner or later.
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lined We have some caps to fill up. notably  the
Kindergarten. Our provineiad university m't‘ll]rit.'\ the
sixth cirele of the digram the university proper is vet
to by

rather than any provinee

\nln'»]im‘. and <hould lnlun-_' to the Dominion
Al the mner cireles should
institutions  under

represent provineiad  control  the

outer  cirele should  represent o national  university
located at Ottawa, and maintained by national funds.
I~ ~uch a scheme visionary for our )'u»11‘11:<-'>111|t1'\' ! Far
from it. Do WO 'I' Harreis, the distincuished commis

stoner for education at Washington, in contrasting
cducational conditions in Canada with those of the
United States; points out the advantage to education
which the greater centrahization of our political system
gives us over the individualism which prevails in the
ureat republico Tt may be  doubted,” he savs
“ whether there is another instance in - America of so
wise ause of money and supervising power for educa-
tional purposes as is shown in the provinee of Ontario.”
And this he attributes to the fact that ** that the cen-
tral power makes aliberal appropriation of money to
local authorities, but requires; as a condition, the recip-
ient to respond by contributing an equal sum of money,
and by showing to the central supervisory power, results
that equal the standard of requirement.” A similar
statement might be made in regard to the other prov-
inees, so far as their |’v*~]w1'[i\<' resourees ]»f'l'llliIA \\'ll)'
should not the supreme central authority crown the
educational edifice by the cap-stone of a national uni-
versity I Some of us may live to see thisx consumma-
tion.  Inan age when the question of education absorbs
the public attention, perhaps more than any other ques-
tion affecting the public intevest, when political parties
divide on the true policy to be pursued, when the
parhiament of Canada and the parliament of Great
Britain exhaust their strength for a whole session 1n
strugeling with the problems involved ¢ when every
kindred, language, nation and people on earth, that
make claim to any degree of civilization, feels the stir-
rings of an educational renaissance  we may confidently
look for marvellous results in the not distant future.
Happy for us, fellow - teachers, that our lot has fallen
in an ave when the strongest intellects and the warmest
Learts are daily devising wiser measurers for the train-
ing of vouth, when it is universally recognized that the

" o |
safety, the development, the prosperity, the perform-

ance of a nation depend more upon the faithfulness of
its teachers than upon the courage and lovalty of its
coldiers - when all science and all art and all industry
are laid under contribution to promote the virtue and
intelligence of the people, beginning wisely at the
fountain head of childhood.
houses are busily engaged in publishing books for the
Millions of volumes in the daintiest style of the

voung.
Numerous

hook-making art are annually circulated.
periodicals with splendid illustrations to attract and
instruct, are scattered like leaves from the tree of life
for the healing of the nations.  In the houses of the
common people, the children are now ln-muning familiar
with pictures and literature which the wealthiest vupl(l
not command half a century ago.  As at the beginning
of the Christian er, the wise men from the east pre-

All the great };U\)li.\‘llillj_: ‘

sented their vifts of cold, framkineense and myrreh to |

the young Child in the manger; so at the feet of the
favored childhood of these latter days, whether found
in cottage or in castle; in palace or hut, are laid the
choicest treasures of literature and art, of history and
philosophy, of invention and discovery. The world is
working for the children as never before. The teacher
who knows how to avail himself of aid and facilities to
his professional work, had never so grand an oppor-
tunity.

Perhaps T ought not to draw these remarks to a close
without alluding to some changes in the school law
passed at the last session of the legislature.  The princi-
pal purpose in view in asking the legislature to amend
the law, was two-fold. First, to promote secondary
education by strengthening superior schools and gram-
mar schools in counties where a demand exists for
advanced education. Second, to strengthen the schools
in poor districts where it has been found impossible to
maintain etlicient schools because of the sparseness and
poverty of the population. Tn regard to the first of
these, the provisions of the bill became law. The
limitation in the former act by which two superior
schools could not be established in the same parish has
been removed ; so that provided the total number of
such schools permitted to the county has not been
reached, there may be two superior schools in the same
parish, if the conditions warrant their establishment.

In regard to grammar schools, the provisions of the
Jate act authorize the payment to all the teachers in a
grammar school employed in work in advance of Grade
V111, the provincial grant of $350 per annum. Hither-
to the principal only received the grammar school grant,
the other teachers receiving the grant for first-class
teachers. These new provisions of the law ought to
increase the number of efficient superior schools, to
greatly strengthen the grammar schools in cities and
towns, and to materially increase the salaries of teachers
employed in these schools.

It is to be regretted that the provision of the bill
intended in aid the poor districts of the province by an
increase of the county fund, failed to meet the approval
of a majority of the legislature. The reasons for an
increase of the county fund seem to me so strong and
the necessities of the work in the poorer districts so
urgent, that T cannot but believe that when the matter
is better understood, and a few misapprehensions
removed, our enlightened legislature will see the neces-
sity of passing the measure.

The only other provisions of the act provide first for
holding the annual school meeting on Saturday instead
of Thursday, in order to prevent the necessity of closing
the schools in country districts in the middle of the
week, and second the payment of the provincial grant
to teachers (after the close of the present school year)
not as formerly in two equal semi-annual instalments,
but pro rata at the end of each term in respect to the
number of teaching days in the term. Hitherto the
teacher who taught 120 days or more during the inclem-
ency of the winter months received only the same
provineial grant as the summer teacher received for
teaching two-thirds of the time. This inequality has
been removed, and the provincial grant after the close
of the present year will be divided between the two
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teachers of New Drunswick, as 1 think we are given a
crand work to do,and awowide field inowhich to work.
From wmong our conntry bovs have come and are still

cominy, some of our createst men. We may have under
our charege one whose e will vet bhe famous.  Let

us then, not think lightly of our work, but rather con-
sider the great responsibility resting on our shoulders,
Lot us strive to do our bhest, and, if we have no other,
will surely hive the love of our pupils, which is worth
acreat deal, and will finally receive the reward of  the
fauthful. )

Miss Fraser's paper was discussed by Messess Leonard
Crandall, John Montgomery, Jas. Barey and by the
Chief Superintendent,

Prot. W. I -*Im'klt'_\'. of the N. B lvni\vl'\il_\', then

read the following paper

RELATIONS OF THE UNIVERSITY TO THE PUBLIC SCHOCL.

This is not the place to say soft things, nor to say
things unreasonably hard.  Above all, “the things said
ought to I'E Ill‘:l('lh'.‘ll.

For a great advantawe in addressing this audience 1s
the interest the teachers take in the subject of the talk
One can relate a plain unvarnished tale, and make
Bold statements, and put clear questions, expecting clear
answers.  Of course it might he easy to let off steam,
expressing all one’s dificulties and grievances. Every
man has them in this world, every way of life has 1ts
own, and men in our teaching profession think those
in some orin all other professions wondertully lucky.

As wis suggested at the outset, a middle course 1s
wisest. but a firm middle course. We need not blow
about ourselves, and we need not preach * blue ruin.”

1. To take the university.  There is no doubt that
it ~hould enjov, and probably it does enjoy a decent
reputation in the schools. There is a0 great deal of
work done by its teachers o there s much readiness to
meet students who wish to work,  There 1s a vood deal
of activity of mind, and an adding to knowledge, and
in the professors an inereasing titting of themselves for
their work.  But with all this, there 1s of course not
enourh of this.  And there cannot be while men have
not more leisure to work, and fewer subjects to teach,
It s imlm\\x\»lv to do jll\liu‘ to the best students.  Just
think how long it takes to look up the matter In con-
nection with one classical play in any foreign language,
or indeed in English - weeks, working say four or five
Lours a dav, and the work is not done then.

Acain, how much outside reading should a man do
in chemistey and physies in these davs of scientific
progress - Why if aman had a hundred vears, T sup-
pose he would not think he could entively prepare for a
x'lil\\,

In this, as in evervthing else hiere, one does not pro-
pose to talk in the air, but merely to keep the 1deal
before us, and then to make some steps towards it, not
to stand still, nor to recede.

The conclusion is definite and obvious, and it is this,
that the provinee <hould support its public institu-
tion, the university, hetter than it does. This s not
indefinite, it is perfectly detinite. T mean, one, two or
three thousand dollars a vear are necessary, if the bet-

ter pupils from the schools are to find a professor with
time to help them in philosophy, say, or in chemistry.
A and B eannot look after them, when they are teach-
ing political economy, or physies, or gzeology - the picture
might be reversed or when they are studying, or
taking necessary rest, or having leisure to meet men and
talk, and so learn.

A small university helps her pupils specially by giving
special attention.  There is truth in that ; but there iy
also truth in this, that larger universities are very close
now a few hours journey and that their instructors
are numerous.  That at Harvard, for instance, far
more time can be given in English composition than in
our college, and that each student gets far more teach-
ing in it and more individual help : and that they can
vet five hours” French, say, a week, and that they insist
on a rapidity of work in reading a new language, which
would make some of us teachers in school or 1n college,
pupils or students, jump and fly.

There is no use in being satisfied with a low stand-
ard.  And there is no use in saying that when one
proposes to raise the standard, one is proposing to raise
It to an illl}m\.\”)lt' height.  We are .\:U}»[n,;xed to be a
most rational assembly here, and we may demand from
one another most reasonable treatment.

Now, we are in a demoeracy, and everybody has his
say 1 and often, the less a man knows, the more he will
talk.

We cannot rule the public with a rod of iron; but
we must be always aiming at ruling it, whether we let
on or not.

It may be the public does not know anything about
what we teach, and cannot judge whether we teach
it well or badly.  We must often pretend to care what
it thinks : but we ought not to care really, and T hope
we do not if so be, that this, as Lord Bacon wisely
adds, * be not with swelling or pride.”  For indeed, if
the public is ignorant, it is much like the rest of us in
this world.  Is not that so !

We need, then, the dissatisfaction that is wise : and
we need the expression of the dissatisfaction directly or
indirectly, to lead to the practical result of a gradual
move towards having better teaching, and a larger num-
ber of teachers, if we wish to give our young men more
confidence in their provinee, and if we wish to add the
incentives of worldly success so as to keep them at
home.  And it is at home that there are the many
associations of great value to the finer parts of many
natures, or of most.  How much is lost lv)‘ going from
home.

And then, as to the number of teachers in the schools.
We are considering university and schools gtug(-thvr.
And we want to aim as high as we can. Now we must
take care that our words do not outrun our state, and
show themselves o be too lofty for the circumstances
which we rebel against, indeed, perhaps too little.

We speak of high schools and of university : and it is
true that some of our work sometimes is such as hefits
such institutions. But words may be mistaken for
things : and what is in a name!

What about the number of teachers and the size of
the classes in the high school in this place, for instance

a school preparing specially for the college I We hear
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We contrasted the lower grades of the school with the
higher, and found that the pupils gt weaker as they
ascend It may be that, as was siad to me about the
college youths, after ceasing to be sehool hovs,  the

cood get better and the bad cet worse, Is there any

thing in that!

This paper looks for discussion, and for criticism, and
for information and sugeestions,

3. The higher depend on the Tower for their own
l'l“t'll'lh‘_\‘.

[«] Cheek then at once the system by which children
are passed on too readily by inspectors, without the de
ciston of the teacher, or l».\ teachers with no merey for
the tencher in the next class, and with an examination
which must be nsutlicient. What  matter compara-
tivelvaf grades are scongested D Do not smooth over,
when the stutt as rouch and tumble beneath,  Shall we
say that dozens are passed on who are obstructionists,
and who simply do for 7 higher standards !

Should there not be aserious keeping-out door at the
high school, and at the university ¢ entrance exami-
nations, not too hard, but tirm barriers ! let no one 1n
as full student who fails in two subjects; supplemental
or not supplemental.  Aimoat a common entrance ex-
amination tor ]li'_’h schools ;HH‘ for 1'11]]0';{"\ all l}ll'ullj_’ll
the Maritime provinees.  The large colleges in the east
of the United States have got that now.  They
lmun«lml away and they were listened to at last.

But indeed Harverd never had soundness of health,
a professor there said, tll the govermnent gave up ap-
polntinents, to its senate  as we should eall 1t till all
the members were appointed as heing capable, not in
other wavs, but in the needful way of bemnyg as highly
educated as possible,

[4] Then in the schools let the Latin teaching be more
serious. We are behind the age, behind the United
States.  Take the Latin teaching in the Boston high
schools for instance. It seems that in New England
the minimum for Latin is five weekly lessons of  forty-
five minutes,  Three half hours a week are given in
<ome of our schools.  Tell it not in Gath.  For indeed
it would make the Philistines rejoice. Iy it Philistines
we wish to produce | Is it not a characteristic of that
class * not to know when they do know,” whether the
irnorance is of Latin or of science.  Go further go to
Germany where the famous report of the heads of the
great * modern side " schools, * real schulen,” declared
that Latin and Greek langiage training put the youth
more solidly on their feet than other studies, and that
the other studies were built up firmer in less time with
that foundation.

However, it is not our husiness to go into that old
storv.  Only, if we learn Latin, let us have a chance of
Jearning it. It could not be learnt by two big classes
mn t}u-‘ one room with three half hours a week each.
Please let us confess that it could not. The college
teaching, as college teaching, must be a sham, 1f 1ts
fl't‘*l\lll(“ll are thus prepared. I am not a mathemati-
cian, but that may be signed with a Q. K. D. for qurod
eyt demonstrandicn.

And Americans give themselves some cood shocks
these times.  We compared Germany and Ameriea, one
of them said, and we began to ge
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placency ; for we “found that our public schools did
not educate, and it was doubtful if they instructed.”

In an address lately before Yale University, a person
in the educational authority said : “ One of the greatest
evils in American life of the present day is the shallow-
ness and insufficiency of our popular education. Tt is
but a little learning that our public schools afford, and
that little is often poorly taught, and of the most
etementary kind.”

Mr. Morse Stephens, the Englishman, now professor
of European history at Cornell, constantly remarks, it
seems, that the American schools are bad, and so men
have to do all their work in college ; whereas in Eng-
land a man does his work in school, and simply absorbs
while in the university.

That was the way his remarks were reported.  But
any way there is a plain meaning at the bottom. Though
of course, woeful wailings might go up from English
teachers too, even if less woeful.

[«] By the way, to come down again to detail, this Eng
lish professor * conditions " men for mistakes in spelling.
Few ever get their degrees with us without making
mistakes in spelling up to the-last ; and almost none, it
may be said, without some, more or less, barbarous
incorrectness  in - sentence making, paragraphs and
punctuation.

The spelling of those who come to college from the
normal school and with first-class license, and from the
high school, is often very bad : something like twenty
mistakes in a short essay ; and, as has been said, the
spelling of some of those who leave us with degrees, is
often little or no better.  What should be done? The
senate once said that the degree of every bad speller
should be stopped.  Well, what does this audience
think about that ! ?

[] What has been said above suggests the multipli-
c¢itv of subject questions.  In those New England
schools no botany is taught, I believe. On the other
hand, in the Canada Edwcational Monthly for July,
1896, Professor McCurdy wants phonetics and astrono-
my taught in the schools ; and claims have been made
here for shorthand and typewriting.

Dr. McCurdy protests against so much time being
given to arithmetic : ** working out algebra problems by
arithmetical processes is vanity and vexation of spirit.”
« And would it be believed,” he adds, * that under this
same educational system of ours—in Ontario anyway

_of which arithmetic is the chief corner stone, the
learning of dates in the history lesson is almost uni-
versally discouraged.” Ts that absuidity to be laid to
our charge too !

[¢] Toreturn to the connection between school and
college.  No one should enter college under seventeen,
unless by passing the senior matriculation examination, a
candidate showed that he or she was above the average,
probably in intelligence or in habits of work.

Students entering vounger than that, have a very
poor chance of getting good out of literature, history,

political economy and philosophy, to say nothing of

other subjects. T am not here speaking in the air: [
have frequently heard students express this opinion

Cabout themselves  and others, and  sometimes with
t out of our self-com- { unavailing regrets, bitter enough.

B
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[tas all very fine to jou along. Dut we fall into a

poor pace And to drop metaphor It vou simply say
three mistakes inospelling will disquality ac the prelinn
nary eximination trom groiny up tor any lml]t:n'y or
civil service examination an England  that os the law .
alaw antlexibly cavried out, as they do over there, not
i our fashion vou get the result that sehool hovs
knowing theyv must learn spelling, do learn it -
Soowith grammatical forms It o bhov knows that
he will never get throuch college, not af he lives to be
a Methuselah hov, unless he can write foreign verbs
and nouns without a single mistake, he will so write
It s a faet,

And to pass onoan the collece course, we find men losing

them ook elsewhere and we shall see.

their vears, and  their whole course, who ought not to
Ve admitted

The valedictory address of this vear at the oncania
dwelt on that I hive known students give very little
thanks: but on the contrary give bitterness to those
whom they blamed forallowing them to pass into col
lece too eastly
only hearers and talkers,

I hope  we shall not be

}'I]: 1'()1‘]\_
Profescor Stocklev's paper was discussed by Stanley
Downey, . Brittain, Prof. Davidson, Inspector Carter,

S H;x), B¢

At the evening session, Professor W ('

Foster, and Inspector Steeves,
Murray, of
Dadhousie university, read the following paper :

PUBLIC SCHOOLS AND ETHICAL CULTURE.

A Change aned its Caanses, Perhaps the most notable
change in public interest in educational matters, has
heen with recard to moral training. This excessive
emphasis of the importance of moral training 1s not a
novelty.  Ttisrather a vevival.  Toindicate the extent
of the I'IIJH\“"“ it is not necessary to do more than mention
M Jules Ferrv's law of TSX6 requiring positive instruct
lon imn Ill«il‘:\lll_;' and patriotism in the schools of France:
the vreat contest over religlous teaching m the London
county council ; the new education bill in England,
f;\‘-uu;'in: those schools which gave an unusual promi-
nence to religious instruction : the appearance in Am-
erica of courses of instruction, text books and numerous
articles in periodicals on ethies and civies in the public
and in our own Dominion, the deliverances of

\('}luul\’ 4
least three of our great religious

the supreme court of at
all demanding more moral and religious instruct-

}nrht'\‘
These facts indicate a great reaction

jon i our schools.
from  the opinions of the secularists in France and
Fneland.

vl‘]“' \('l](”?l
popularity, were the : g
of that  philosophic radicalism,
Benthamism  but more happily represented in Stuart
Mill and  Bright, which ruled progressive  political
thoueht during the middle decades of this century.

The fact of the change few can deny : the wisdom of
the causes of the change

avstems, which are now  losing their

Jowical consequences of the triumph

cometimes  called

the change many may doubt :

we may discuss, ‘ .
(et) /\'//u/l'/f ////; alone fuw///r'mwuf_/u/' mrf/uu,// woll-Ue L.
to be at Jeast two causes of sutli-

There seem to me ‘ i
The first

cient prominence to demand a passing notice.
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one is simply a new form of that which brought forth
the systems of national education,

Statesmen long ago recognized how necessary it is
for a democracy to provide a system of national educa-
tion.  “We must educate our masters,” said - they.
National unity, national safety, national supremacy, are
bound up with national intelligence.  Supremacy in
trade, supremacy innational councils, vigour and wisdom
in national actions are possible for a democracy only
when  statesmen  are supported by intelligent and
patriotic citizens.

The most conspicuous need which the educational
reformers perceived, was want of information. “ More
knowledge” was the demand of the artisan who was
obliged to meet forcign competition by the introduction
of new machinery and cheaper processes. “More
knowledge,” was the ery of the trader who sought new
markets, cheaper means of transportation, and more
cconomical methods of exchange.  * More knowledge”
was the ery alike of young men of talent, without influ-
ence or wealth, and of the powerful statesman whose
acts must be submitted to the people for their approval
or disapproval.  The moral reformers also believed that
crime and vice would disappear before increase of know-
ledge.  They believed that men strove for that which
would ultimately give them the greatest pleasure, and
accordingly they were inclined to believe that where
ienorance was dissipated, and men saw the inevitable
consequences of wrong doing, they would turn from
vice and crime to virtue and right living. Pl&'rhaps the
most cheering vision suggested hy the prospect of a
wider diffusion of knowledge, was that of a state com-
paratively free from crime and misery.

These are some of the demands which made for
national education demands prompted by industry,
commerce, government and morality.

The passion for national greatness has not become
less,  rather it has increased.  Witness the race for
tervitory in Africa, the federation of states and provin-
ces, the federations of dominions into empires, the
insane jealousies between nations. The changes in the
popular demands for instruction is not due to the dis-
appearance of the longings of national greatness. The

change, T think, are due to the same national aspiration.-

But men have found that increase of knowledge does
not decrease crime, does not make men patriotic—in a
word does not, necessarily, make better men and
citizens. Rather, at times, increase of knowledge
means increased capacity for crime and for vice.

The first cause, then, making for instruction in moral-
ity and patriotism in the national schoolj is the convie-
tion that national prosperity cannot be secured by
increase of knowledge-alone. Crime and vice do not
disappear before knowledge. Something more is needed.

(by The Return of Faith.— Another cause of this
notable change seems to be the return of faith. The
rationalism which was popular and prevalent in the
middle of this century, has been superseded by agnosti-

cism. At first sight, this may not seem a victory for
faith.  But look closer. Rationalism is dogmatic. Tt

attirms the truth of that which can be seen, heard, felt,
or demonstrated by reason and denies the truth of all
else. It denies all mystery—all beyond the realm of

-

o
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Seldse el utlidderstanding I'he agnosticisn which has
w1 sedded 1t < ot degmat l( I8 cautious, canny
]"vv' SON -vm'\ Or assert \:‘.\"!:y» thout that wl !
1x bevond the realm of sense and reason Lt ~simply
wive, 1 know not I'his s the s cism ot recent
setence. Lt is eritieal, not polemreal

|
9 ! t Fyis n! < attitwdde to i
Signs ot this change an the popuiar attitude towards

relivion are not ditheult to find In the books which
meet with greatest popularity find o spirit of faath
roat least an absence of host to fartl Rehinons
t wcies, are ro longer spoken of as delusions, For

those who onee denouneed them, they have now attaimed

the respectability of phenomena phenomena which

have ight to be explained.  Some scientists even go

rlxz'i}.er and assign to them a beneticent function. Mt
o L o et

Kidd believes religion to be the creat foree holding

soclety cocether,  Nome even go so far as to assign to
h the most beneficent of all social and personal
functions.  Does not Prof. Drammond make 1t the

crown of evolution Others have the temerity to assert

that religion rests on a basis no less rational than that
of sctence. Is 1t not Mr. Balfour who bases our faith on

r moral religious needs — needs which are as ultimate

nay more fundamental than those upon which <cience
books of the times indicate the :rvnvi of
opimion. The movement towards faith s bear
;
}

on our  schools It demands instruction in

those truths< 1ir which men have crowine confidence
This. 1t seems to me, is one of the causes making for

the introduction and extension of moral instruction in

solinals

[ have said enouch about tendencies now oliservable
in the opinons of the public on educational matters.
[t 1s for vou to decide upon their value and the advi-

sability of opposing or favoring them  let us now
turn to that phase of the question which we are more
particularly concerned

“MoRAL TRAINING IN THE PUBLIC SCHoOLS,™

The passing of Individualism.  We are fast movingy
away from the position of the moralists of the middle of
this century. Individual richts, individual liberty,
individual initiative, individual excellence, are not so
highly prized now.  We think less about the individual
and more about society.  We trust more to co-operation

more to social action —more to collective endeavors
The individual is fast sinking into insignificance

If we want prosperity we appeal to governments for
tariffs, for subsidies, ete. : if we want advice we apply

to conventions and associations: if we want mrurnml]un
we apply to commissions, popular verdicts, ete.  In
short, we rely less on individual effort, individual reason
and individual industry, and more on the wisdom,
industry, and charity of communities.

Consequently, our life is more public.  We oreanize
com YJ:!I”‘(‘~, associations without number. Wy spend
much of our time in attending meetings, and persuading
others to join in our ente rprises.  We bave one virtu
We are excellent in organizing. We vet our foond
throuzh complex organizations ; we supply all the want«
of the natural man by elaborate svstems of orgianizations

\TTON AL
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we must organtze a soctety 1f we wish to find out some
thing about the plants mn our netghbourhood ;0 we must
!‘.-ru;:xu\ni‘!,; clubs, hiterary clubsaf we wish to acquaint

hterature of the day We can

ourselves with the

hard!v do anviliunge wathout the }ra\« i anid ~\m}>\lh\
of others We even reform ourselves by making solemn
promises in the presence of each other,
‘ Tt is simply surprsing how httle time an ordinanly
busy person, who tries to do hisor her duty o soclety,
haxs lote Moo private readhing, or private thinking. We
lLive on the streets

The traimng of the voung s an too many  cases
handed over to the public school, the Sunday schoal,

juventle: bands of hope, juvemle  meetings, juvenle

AssOCTAtIonS Parvents and therr childeen are an many
cases ~seialed books to each ather I ]’;.L} s we do not
realize thas suthicient!y A few weeksago, a newspaper

report set many thoughtful men and women w rnting
A voung lad of fourteen, an Albany, NOY
sentenced  to mmprisonment for hie for attempting to

., WAS

wivck a tran His father was a prominent lawver,
absorbed i the race for wealth ; his mother a distin
vutshed  society woman, overw helmed by her social
duties.  The \n.-.\'. an energetic, high spirited lad, had
found companionship in trashy bovs’ hiterature and a
bovs' club, and had formed the glorions idea of looting a
wrecked train. He knew httle better, for he had been
left too much to himself.  This is an abnormal case,
but 1t makes us retlect. Are we not to-day in danger
of Teaving too much to our schools, secular and religious 1

Should all religious teaching be left to Sundav schools 1

Should we expect the public schools to do anything
towards the formation of the characters of the voung !
Collective action, complex organizations are  doubtless
best for the production of those commaodities which sup-
ply our }}nw‘tl needs ;. but the moral life is personal
Every man is largely what he makes himself.  We are
not the chance products of a heedless society.  This
instruction in the mass cannot take the place of personal
Supervision, personal contact, personal svmpathy and
}wrwn\] ispiration. Tt as onlvan the fuml\ that that
Intimate person: U relation, so necessar v for pure IHHI‘:I]I(\
can be constantly maintained

This fact T wish to emphasize before passing on to
the consideration of the inluence of the public school
The public <ch®ol can never discharge the fune ‘tions of
the home.  Tts work must of necessity be subsidiary
[t can only assist. If the home neutralize the influence
of the school. little can be expected. | think that too
often our schools are blamed for results which are
reallv the work of the homes.

“ But,” some one says, “ the state intends the school

provide those surroundings, those intluences which
too many homes now lack, and we fear will lack, as
long as man remains man.  The schools in many cases
ar® moral dispensaries established in the midst of com
munities <uftering from moral diseases.’
,I }I‘V\' S }1”"\‘ are I]]" ‘tdt' N \(VI" }I”}‘f'
n poor quarters of our

That is true.
Kindergartens

great cities are doing wonders
for the moral cducation of the voung.  Those social
imduences which cnanate

from Christian associations,
mens reading clubs, children's mee tings, are worki ing
lives of the le.t”\ destitute,

great chanees 1y the
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1t does not lessen the truth of
what has always been said  half a loaf is better than
We, however, may and should try to secure a

In our communities, there is no conformed

True as all this s,

none.
whole loaf.
criminal class.
of the homes could be centres of great moral influence.

In our communities the great majority |

The homes do not do their part because the parents are

careless,
done by social agencies, and they trust them so impli-
citly that they leave everything to them. They are
overtaxing the schools.  They forget that the work of
the school is subsidiary, not primary. The schools
are to assist not lead the homes. This, I think,
is the truth which writers on morality should emphasize.

Moral effects of our Public Schools. Mr. Justice
Street, of Hamilton, Ontario, so it is reported, has
denounced the public schools as hotbeds of vice and

They recognizé the good work which is being |

| exceptions.

One might add, that the pupils who come to the
university from the public schools, are on the whole
much better trained, much better informed, and more
industrious than those from other schools. Further, I
believe, that a hoy has much better chances of getting
a sound education mentally and morally, if he be sent to
a public school which he may attend without leaving
home and the oversight of his parents, than if he be sent
off to live for nine months in the year with a great
number of boys of all dispositions, characters, and every
degree of ingenuity and mischief.

Of course to all these general statements there are
For example, some parents are less capable
of helping their children morally and mentally than a

| good master, even when handicapped by having a hun-

crime, as the sources of what he asserts is the increase |

in juvenile criminality.
words, but the tendency of his remarks was to throw
upon the public schools the responsibility for the
increase of crime among the young. Such an opinion
coming from a judge who is supposed to be a calm and
impartial observer of the public and private morality of
the community, deserves careful consideration.

No facts are given us: nor do we know anything of
the observer or of his opportunities for observation.
He may be generalizing from-a few instances or from a
very wide range of observed facts.  Of these things we
are ignorant.

But he may have been misled. He may have noticed
that all or nearly all the juvenile offenders which came
before him, were or had been pupils of the public
schools,  If, however, public schools are to be truly
national, they must try to educate all classes; and con-
sequently all young men and women, whether they

I cannot give you his exact |

|

ultimately became excellent citizens or criminals, great

successes or * ne'er-do-weels,” must pass through the
] =]

public schools.

Would we hold the churches responsible for the |

misdeeds of all those who attend them more or less
regularly 7 No fair minded man does. Can any one,
then, in fairness, hold the public schools responsible for
the alleged increase of crime among the young !

We know nothing of Mr. Justice Street's facts,
but all or nearly all of us have had some experience of
the moral effects of our public schools, and are, in con-
sequence, in some degree competent to express an
opinion.  So far as my own observation has gone, and
I have seen the inside of school life in the country
school where children of five and six mingle with young
men and maidens of twenty and twenty-one-—in the
city schools both of the lower and the higher grades,
where pupils from very different schools and different

districts are brought together —in the university where |

ntatives from nearly every kind of school in the

represe -
my observation

province are to be found — so far as
I feel that I am understating the case when

has gone, _
of our public school training

I say that the tendency
makes not for vice and crime, but for morality and
and that those who have been trained in

patriotism ;
e in general as good if not better

the public schools ar
morally, than those from other schools.

dred such boys to look after. There are also public
schools, which are sadly inferior both in moral tone and
intellectual activity to many private schools. The fault
here is due not to the system but to the teacher.

Here T may remark that no fact needs to be pondered
over more than the great importance of the personality
of the teacher. We tinker away at our text-books, our
organization, our regulations,—in a word at our educa-
tional machinery, until we become 80 pre-occupied with
these mechanical devices that we forget the personality
of the teacher. Teaching is not mechanical like sawing
wood. Tt is really a process of inspiring, guiding and
maturing a being, the most pliant, susceptible and
delicate in creation.

Aim and methods of moral training.—But let us con-
sider more closely the aims and methods of moral
instruction in schools. There are at least fwo distinct
objects of moral instruction. One is to enlarge and
correct the pupil’s ideas of right and wrong: the other
is to develop habits of right action. Increase of know-
ledge and formation of habits may in practice be held
to be the joint objects of moral instruction. They are
not necessarily antagonistic objects; but systems and
methods of monal instruction differ with respect to the
relative importance attached to knowledge and to habits.
Those systems which make too much of dogmatic
instruction in doctrines over-empasize the importance of
knowledge. Those, on the other hand, which lay too
great stress on deportmont, punctuality, neatness, etc.,
over-emphasize habits. Our methods depend largely
upon our aims.

The question of the true objects of moral instruction
cannot be answered without reference to the age of
pupil. There are two, or perhaps three, distinct stages
in the moral development of children.

The first stage yields habits. It is taken up with the
practice of actions, sometimes good and sometimes bad.
This stage of customary or habitual morality extends to
the fourteenth or fifteenth year. Sometimes it does not
end below the seventeenth or eighteenth year, less fre-

' quently does it close with the twelfth or thirteenth year.
| The second stage, which we may call the jural, begins

to make its appearance faintly, yet persistently, gener-
ally about the fourteenth year, sometimes a year or two
earlier, more frequently a little later. At first the boy
delights in maxims which generalize his own experience.
It is important here to note that he takes pleasure only
in those ideas or maxims which express in a genera
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cizhiteenth, or, more fregquentiv, abont el

vear, the boy b t we piagsled ab < %
ot moraity and ut such questions as, What ok
honesty ‘.'1;“{ Whyv <hould 1 be just IETRa e
words he begins to plnlosophive about aoral paineiphes

i~ tull swang about the twentieth vea

Lt s at this time the boy s

seepticism. This s the stace < terns

the = puy dow stage, the <t when the d oping
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crittcal taculty of the bov delichis in ootradhition

maxims and principles to pleces Fortunately for the
wublie schools this outhurst of destractive aetis ity takes

place 1in the university
! !

What conclusions are we to draw from these facts

tavts. which have Dol Fecoenized sinee the thie ol

Nocrates.  Well, fiest, our ~scheme of moral

mitst
must

make the formation of habats its

el

until the pupil has reached his fourteenth or fifteenth

! !
vear.  Secondlv, the eritieal or philosophical <t

morality should be postponed until late in the boyvs
coll course.  There <till remuns a pertod of four to

1
SIX Fears, from fourteen or fifteen o ninetesn o Ewerity

What ~hiould be the aim of moral instruction durinz
that period Let me 1l
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wton's and Kepler's scientiic discoy eries Previogs

to Kepler's time the astronomers had 1 orded Wovas
number of observations of the movenments of the ]
Kepler tied to bring order out of thewe Lot I
prodigious industry he discovered thiee oen

These facts inother words vielded theee

but one of which | need wmention. It

“The orbit of each planet is an elhpse,

n one focus. This was a splendid ceneralizan
Newton asked the question Why <hould the planeets

move in ellipses His problem was to diccover 1

cause or reason which made the conera)

true

1

tcaluse, Vou remember, was cravit
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extends from about the fourteenth op §
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of knowledge and the capacity for acquiring knowledge
which it vieldsc Now inomoral truning, the ultimate
test is conduct the effect upon action. Correet ideas

are vaduable and necessary hut they are vaduable and

necessaly an so far as they produce conduact ('on
sequently, the teacher must frome the fiest of morad
imstruction ook toaction. The questions he keeps
betore him are how can the child bhe influenced to
vightaction ! How e he be permanently iterested in
right domg 2 The question how can the child be given

correct wdeas of right and wrong s important, but only
in so fir as correct bleas are necessary and useful in
producing right conduct ’

Noggestion thr r/_//1 crrtromnent. But bhack to method.
The l\‘"_\ note of the method of that moral traming
which has for ats object the formation of habits is
sugestion "/u',ru‘//}/ crreronnee il [.et us look at that
word v suggestion.” A distinguished  Freneh educa-
tonal writer, MU Guyau, savs inamost interesting and
hielpful hook, * Education and Heredity,” * the state of
the ehild at the mament of its entrance into the world
ix more or less comparable to that of a hypnotized
person. This remark puts a well known fact ina very
striking  manner W have often heard and seen
sutlicient evidence to establish bevond doubt the fact
that nmitation is one of the strongest instinets of the
voung.  Ttis the most hmportant stinet i determin-
g the actions of the young.  This method of moral
mstraction stiply makes use of that instinet.

The object or action to bhe imitated 1s sugeested 1o
the bov or aivlin the most effective manner. So far
every teacher may be inclined to agree with us.  Nome,
however, may contend that the best form of suggestion
ix by precept But ix it! Does the child  grasp
the exact nature of the act to be performed more
castly from an abstract statement or from a concrete
example £ Further s the child more disposed to imitate
an act deseribed in languaze or an act in the conerete !
This disposition to act is an essential condition. T
think vou will all agree with me that suggestions
from the conerete are more effective than suggestions
through precepts.  This is but a semi-psychological
statement of the maxim, * Example 1s better than
[)l‘m"'}![."

But it may be said this method applies only to
infaney and childhood, and further is greatly restricted
as to the rance of its sucreestions. I would hike you to
carctully consider whether hu}\ of thirteen or fourteen
are not more often the vietims of sugeestion than cool,
deliberate actors, who think first and act afterwards.
One strong minded bov or teacher has more intluence
over bovs actions than volumes of wise counsels and
SiUe ]nn.-w-ln!\, thoush they be prvwn!ml N never so
attractive amanner.

The answer to the other objection, that the range of
suveestion is limited, lies in this. - For the very voung
the only effective suvgestions are hiving ]»1‘1‘.\(1111[] ex-
:nn[vl:-s._ But for older pupils the examples of persons
vividly portrayed in hiography, history and fiction are
very effective in their suzgestions. Where command,
\.u;‘ counsels and wise precepts fail, stories will very
often suceeed.  Admit the suggestiveness of stories and
the objection that the range of suggestions is limited
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where text-hook instruction in rights and duties is
ullli[[wl, ceases to be valid.,

The best and most effective method of moral training,
then, during the primary and first two or three years
of the secondary school periods, is to so control the
pupil’s environment  the most important parts of which
are his teacher, associates and books, that they may
sugeest only that which s morally good and pure.  In
a few words, maintain a healthy, moral atmosphere in
the school and elsewhere.  This cannot be done without
vreat watchfulness on the part of the teacher. Indifter-
ence to tritles, such as loose talk, dubious acts, ete.,
will soon change the moral tone of the school.

The headmaster of a large public high school, which
received a great number of pupils from ditferent schools,
once told me that he could tell the schools from which the
majority of the pupils came, by watching the new arrivals
fora day or two.  The school mark was stamped almost
indelibly in their conduct and conversation. He also
added that in three or four years a great change had
come over the pupils from one school. Formerly,
though they excelled in intellectual attainments, they
were given to loose talking or rather doubtful conduct.
Latterly, their moral deportment was wondertully im-
proved.  He said it was due to a change of teachers.
Intellectually, the teachers were about equal,” but the
first teacher very frequently by act and sometimes by
careless words, but never by direct statement, suggested
conduct and ideas that modest children should be
strangers  to. The second teacher made no more
pretence to direct moral teaching but was very careful
to remove and prohibit everything suggesting even the
appearance of evil.

Such an observation as this, which doubtless very
many of you can parallel, speaks very eloquently of the
effectiveness of the environment in moral training.
There is another advantage of this method. It is notonly
very effective, but it gives clearer ideas than abstract
statements of rights and duties.  Those of you who have
observed the difference between the knowledge of
botany which a child acquires from text-hooks and
that which he acquires from observation of plants, will
readily admit that this concrete method is better for
giving correct notions. : )

I have mentioned books as an important part of the
pupils” environment.  For the youny, fairy stories of the
right kind, Bible stories, and later the Homeric stories,
biographies, etc., are the best and only kind of litera-
ture that is helpful.  Valuable suggestions about such
literature are to be found in Adlers’ “ Moral Instruct-
jon” in the international education series published by
;\}\}»lx'tun.

There still remains a short period of one or two years
in the secondary school in which a change of Instruction
is admitted.  What is the proper method of instruction
during the jural period —the period in which the youth
formulates laws, principles, and maxims !

Alrcady the boy has been making generalizations of a
practical kind and for an immediate object.  Now he
hevins to do so in a more systematic manner.  He
hegins to enlarge, vevise, and correct his notions about
richt or wrong.  Shall we now resort to the text-book ?
The teacher may get great assistance from text-books

v
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but the Books on practien

tnedite

1

morals oMl

olyect, 15 the Soceratic metho st amethod of work
my from the conerete

let me illustrate Nelson refused to remove his
decorations, ete, from his breast during the battle of

mspretnous obyect
\\“l\ [}\1\
There

1on without

Land was i consgquence a

wrp shooters on the French <hips

ave act O was 1t a prece of vanit

1~ not a

Wl L'”V- w ho will discuss this quest
and morcover who will

Such problems as these are to be found

areater mterest and profit, not
remember it
by the score
oy s
morality

The

anxious

I need not mention more, bur thev are
found on everv hand in public and  private

teacher in these  discussions should  not be
to 1mpart information, but rather to draw the
puptls out and to set them thinking.  He should act
ax a judge drawing opinions from the counsels, and only
after a good discussion should he aive his opinion, and
then let 3 The
doubts; which may trouble him, should not be pressed

to the front :

1t alwavs be reasonable but not doubtful

but he should decide for that precept or

principle which is commonly reconized as rieht, and
which has made for a better moral tone  vreater

recsard and devotion to right.

Above alll he should avoid moralizing.  The moral of
the dizcussion should be suevested and kept in ditferent
forms before the pupil

. 1 Ve
Indirectiyv

not l\\ direet statement  hut
i, the pupil should be <et thinkine
if he
For some reason voung folks are

lectured.

In a wor

1it.  This the teacher cannot accomplist

I~ to sermonize.

particularly averse to beiny

Of the method suitable to moral instruction in the
third or colleze period, T need sav but little.  Text
book teaching is not the best method. T have trie<d
ll-r'll IIvrv as ]»r’fﬂl'v, the }n‘\t way 1S to start from the

concrete. The conerete in this instance beine moral
lu conflicts of duties A
casulstry. or, }»riwﬂ_\'. anvthing in the eXperience of
the students that mayv lead, if followed. to the
mental problems of a philosophy of morality,

Heul many of the problems
funda-
Thix
method alone prevents ethical theories from beings unreal.
A\'umz.wl/"«/. To sum up. Moral [minin;: 1n the schools
should not be hap-hazard, but recular and
For it is more important for nationad and
well being than intellectual training
secure good results is not by teaching,
much moral doctrine from text-books, |

svstematic
individual
The ‘Prv\t \\';1}' to
day }‘}' tluv\', N
mt by <o modify
ing the environment of the pupil that from the }n-rw{n
he meets, the objects he looks at, the

t}

hooks he reads,

1e school and home in which he moves and lives, he
Imay recelve at every turn suggestions of that which
Place the pupil in a healthy

moral atinosphere and he will

1s noble, pure and wood,
Lrow up a cood man and
a '_'uml cltizen.

[ do not believe that younyg Ivv‘uI»:v‘ are }]’»'vilx}w;\t»:i
to evil, and that the process of education is

reformation

n
reallv a
nature.  Rather
1t 1s a process of drawing out the vood now latent,

a re-castine of human

]ri]I
wechoked

re I}Ju!l’_{}l[\.

soon to become so }AI'HHlth‘IJl that wil] 1

vil
(RS

u

by the rank growth of general lnpulses; o

and noble aspirations.

1
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description of the methods and results of

No better
|

i
hat svstem of moral tramming, advocated above, can be

{
desired than the following, taken from A\'r((ln-\hllf\
“ Plato’s Theory of Eduecation, (published by

Longimans m a volume of essavs entitled © Helleniea.™)

CSNAV O

“Laterature and the arts, by )'Iv‘\v‘l;[lll: to the soul
the true primerples of human hfean the sensuous material
which 1t s able to assimlate, prepare 1t unconseiously
for assimtlating those principles when peesented at a
rlhri\ teach 1t how
to Iive by telling how divine beings and  vreat men live

thev teach 1t what to Jove |

later stave in a more rational form

and have lived W surround

g at o with what s peally Jovable they develop ats

tendencey to order and law by accustoming it to recognize

severe svmmetries of sound and form |
: o

and finally, they
with an
capacity of doing and saving the right thing .
time, and with

introduce 1t manhood endowed Instinctive
the same
perception what

right and wrong in the deeds and words of others.”

it
an instinctive of I~
To accomplish this, Plato has said those entrusted
with the education of the voung must see that *“the
children do not grow up amid images of moral nh'ful‘ll]i!)‘
asn some noxious pasture, and there hrowse and feed
upon many a baneful herb and flower day by dav, httle
by little, until they silently gather a festering mass of
corruption in their souls, but dwell in a land of health,
amid fair sights and sounds, and percenve the good in
evervthing: and the etuence of fair works,
shall low into the eve and car like a health giving breeze
from a purer region and insensibly draw the soul from
earhiest vears into likeness and svinpathy with  the
beauty of reason (Plato's Republic, See 0]
Translation, 3rd edition)

beautv,

Jowett's

Prof. Murrayv's paper was  discussed by Principal
Mullin, the Chief Superintendent, and others

e

Tue Hovipay
\\r-in»»mi‘n'\: July I, was spent by members of the

Institute 1n various wavs. A Jarge numiber visited the

l nmversity an the morning, where Dr. Bailev yave an

instructive address on Light, illustrated with experi

ments s others went on excursions to different points

about city thie

conversazione in

the ) In the evening
teachers entertained the visitors
the \IVI'IIJIL} St )umf hal

l"rmlr'l'in‘[ull
at a
I, where !’t'f[‘n'~}1!llt‘!ll\ Were served

and a very enjovable nigsical programme

was carried

out.

LasT Day's Sgsstovs,

vI‘}I"

clection of an executive

br<t business on Thursday nmorning was the

committee and arepresentative
to the New Brunswick U There were
two nominees for the latter offjee Foster, M. A,
and Elden My M. A Me Foster was chosen. J.

M. Palnier, A0 M of Mount Allison, Dr. Cox and Dr.
l'»,u:f-.\' addressed thy

niversity senate
B¢

i,

Institute

[he tollowine wepe o, cted membsers of the Fxeeuti ve

Committes ;1 Hav, Prof Bridues, Miss THiEne,
B €O Foster, G \ oIk, Frank Good, Miss Burtt,
Geos Oulton and M |y T—
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CORRELATIOR OF STUDIES.
Parer By Erpon Murniy, M. A.

This paper has not been furnished the Review at
time of going to press,

Parer sy G U, Hay, M. A.

Mr. President, Ladies and Gewtlemen, T had hoped
when this subject of correlation of studies was put on
the programme that some one would have found time
toouthine to the different writers of papers what phase of
1t cach was «'.\'[W('lvd to take. As that
done, and as we have had no opportunities to exchange

has not been

opinions among ourselves, I fear that we may encroach |

upon each other's territory and not take out of this im-

portant subject all that we otherwise  would  have

done.  If this be so, T hope in the discussion to follow,
the speakers will have ample opportunity to supply
OINISS10MS.

The proper correlation of studies in our schools is
looked upon as of absolute importance, and one de-
manding our thoughtful consideration in planning, and
our best executive ability and earnest co-operation in
carrying into effect. For though we may place on the
school programme a carefully planned course of study,
giving to each subject the allotment of space and time
which, in the wisdom of educators, past and present, its
importance seems to demand, there must ever remain
the supreme dithiculty of reconciling differences of
opinion between the administrators of education them-
selves and between them and the many minded public
As the people pay the bills they are eager in demanding
a voice in what should and-should not be taught in
schools, and their eagerness is too often 1n inverse pro-
portion to the amount of their bills.

Iet us first start with an attempt to define that
much defined term— correlation—and I hope we shall
find that we have all been correlating or attempting to
correlate from the days of our entrance into school,
whether as pupils or teachers. Simply it is the
attempt to bring into relation the facts and principles
of different subjects so that the whole curriculum may
not be a chaos of odds and ends, but an organic and
well arranged body of knowledge that may be adapted
to the spiritual, intellectual and practical needs of life.
Such a correlation, or interrelation, is seenin any well
conducted primary school where reading, number,
writing, composition, spelling, drawing, are all vehicles
to one common end —language. Further on, other
groups of closely related subjects fall naturally together,
such as history and geography, physiography and
plant and animal life, and so on with ot,hex'_sul')ject‘s,
thus making our knowledge useful and available, as
well as giving it a logical unity. Every teacher who
has any faculty at all for teaching will Comhl'ne.and
bring into relation more or less the facts and principles
of kindred subjects.

There are those who insist on the subordination of all
studies about one main subject, or about at least a few
subjects.  Dr. Harris, in his report of the Cmn.mlttev
of Ten, makes language the centre around wln(jh all
other studies are grouped. Another would let history
be the central point, dictating more or less the work in

| . . . ¢ :
reading and other subjects. While with others science-

work takes the lead. Miss Arnold’s course of study
for the Minneapolis primary schools follows this plan.
The outline 1s as follows: “The child studies corn, for
example, in his science lesson. He learns more about
it in his reading lesson, writes the description of the
plant for his language work, draws leaves and tassels
in the drawing lesson, and learns to spell the terms
He sings the ¢ Harvest

Hymn,” commits to memory Whittier’s * Corn Song,” or

reads  Longfellow’s version of the Indian myth. The
| farmer’s life, with its strong and manly labor, and our
dependence on it is made the subject of frequent talks.
In this way nature and human life furnish the themes
| for a series of lessons.”  This plan seems a good one if

not allowed to become a fad, and if the teachers have
| sutlicient resources to give variety to the selections, and
| common sense enough to know where and when they
should end. A writer who heard a series of lessons on
the crow gives his experience: “ The children studied
the crow, read about him, wrote about him, drew him,
counted him, added him, subtracted him, multiplied by
him, divided by him, bought and sold him, and for
aught I know, carried him out on a crow bar.”

It is easy to see that correlation on any rigid and
unnatural plan will simply weary and disgust. There
must be a clearer apprehension of correlation ; that it
does not mean the subject to be taught so much as it
means the one who is taught, and what is best for that
one. When we have satisfied ourselves that that is the
central point, we may then work to attain that end.
We can never attain it by having a “sghool course
loaded down with many subjects, we can never attain
it by having a number of miscellaneous subjects, and
teaching these in the scrappy and ineffective way
that most of our advanced schools have to do in
order to overtake all that is required in the curri-

necessary for his description.

culum. We want a limited number of substantial sub-
jects, each treated with some thoroughness, with

sufficient time for the student to think, to familiarize
himself with things, not names only. No superficial
and hasty treatment of a long series of subjects, each
treated with equal fulness, will ever commend itself to
a teacher or satisfy the cravings of the scholar. Let us
take the study of geography; of what use is it as studied
in many schools where it is given in set lessons, one
country after another, until the dreary voyage round
the world is accomplished. Should it not early be
merged with history and the two be treated from a
common standpoint. And so it is with the English
language.  Let reading, spelling, grammar, analysis,
composition, be correlated, let them be sub-ordinated to
an overmastering desire to have a knowledge and
appreciation of English literature. Some time ago I
was asked to look at a piece of English composition
that was almost faultless in form, the writing was
- perfect, so was the spelling, there was no grammatical
| blunder, and perhaps every sentence could be analyzed
exactly. But there was nothing init. Would you not
sooner see a mistake in spelling, a blunder in syntax,
here and there, rather than a lack of individuality, a lack
of appreciation of the subject studied. The truth is,
| the English language in our schools is made too much




R R I Y AN IOy B SO S

THE FDUCAFION AL REVIEW

the vehiele of parsng, ar dvas and other mechs
metie is Fhe tendenoy v apoece of 2oond
1

I opresente b for Sty s tooapply the dessectinig

Mees A e asise

Lo 1, T Iaeie 108 Vil selle

A form of tihar anaivsis rather than 1o el
P cha treal, Do ke an At Gt e of Wl woas
lethdid Too b 0 Lastinl Lecend of <o ps i
Ta the oversight ot narze wraded sohoos T liove boeen
VONTEGOR Wt the Baturaitess aned e coenee
composttions weitten tn the lower or otoranobate
Bile i the bichier crades T Lave foonnd then
wathout this expresston and natariainess e canse of
this s not aitienlt to weer s The pupnis oo the bogder
srdes are dailv AT U ILASS cor Dless of special
iornation on gramnar Ave Dot assan
LN, 0r oIy assiadtimg in }'m':. and t CIves e,
o the attempt to reconcie aln this teclnea, snforna
tion, a stilted and unnatueal stvle Perisgeat s tae
natare of things that this should e« But 1 think
we should wil ke to see the casy and eatung stvle of
the carhier wrndes earried  on theoush the s aaneed
vrindes, Tortitied as {0 voes by just as much and no
more  technicalities of  srammar, AL Vs, parsing, s
may b Ylm‘-‘\»‘ll‘.\' ta ht'![\ lic'\rlup the ;llli‘li S pewer o i
expre-ston. Do owe not vialate EVerV pneiple of corpe
lation wien we toi separately at grannnar, anaivsis,
parsipu, speling, amd evon rewding throuesh a book for
the sake of learning tovead IS there not somee simnpier
wayv in Enciashoas well as other sibrests ot sone
S wav, for there is o toval roud to learning by
Howe may diseard el of the rabins of Geehin
vanty i repliee 1t by something that wil appeal
rather to the stadent’s reason than to his memory, that
with interest him to sather up and combane, and bee abe

to use what he learns.

Lottt bee cranded thar o projer corvelation of <tudies
Bias Dewen saecessful’y faid down alteadv i our cnreeney
lam There are twaowhoneist be the main.iner TR aN
In carrving it oout the teachier and the examine:
They must work together Perhiaps the teadbiers of v
\r‘("'n'i;ll'_\' ~schiools wauid do bette rowork if the sword of
tediate and  remgreaelese CXAIMINAION WS Not sus
pended over their hewds Tt was pointed out in o the
discussion on Tuesday that our primary ~choois are
doing excellent work, but not <o our secondarv. This
may bee ~oobut T eannot see that it s the fan't of the
teachers, We have a body of carnest and intelicent
teachers in these schools as well as in the primary
1

sed

wois, who are teaching i season and ont of sedson to
et thelr pupils up to the proper standard, 1§ the.
Stanedard i~ low i the secondary schools we st ook
to other ciises than mability and lack of ettt on
the part of the teachers. | can OV point out and
feive for diseussion a0 fow of the ciniene There ar:
undoubtediv oo many  subieets n onr conrae o e
tavizht even in the bt cepaipped of our

chio~chooi<s unless the [nl‘i!i"i!\:n' of corretiton cogtes
i uniess the diflerent <ubieers e vl with Jlenty
of time on the [rt of teachers prapils to mak: tHiitae
ethective HI"-‘U]\’()f[l'ili!lill'_’. Now car il these \(1}.;.4( T
m onr w't"rnt].l!l\' \1'}“»01\ Foee t;l!lg}lr YU'_’M}M. ~ty I}i.ll I}l"
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Whoe scbie, conitse Ilu'.\' have lu'l'l]
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with thos oo noastening desite too continue their read

vt Bl shsh Dot

Droes e b bl prozraernee wath ats dong st of

NI LG vt Le Loachiane s rappy  and
IREHRATY A s ongoas the exanner persists in
demarn i oo o on ol these sabyects, ar will e
et et Cosld we ot bave our closige examimna
tiotis ~soartanged that tewer subeeets, and these of amore
substantias atd fundanmenty) cbara ter, wou'd test the
pupis Ao e has been tagobt tatioer than bt he has
et tansit Could not these exanmanations lu <o
arranged soas to ave the papad tie to express bl
claarlvoared ante genty Then those blunders  of
exanaratien with which we are <o fawahar, and whieh
are Sand to onr charge, would cease to be, we hu[u', In’
sherto af the examaner wid bewin the much needed
reform s soondary education, bee wiil find a wilhny
statf ol seconidin v oteaelier s veady toad Lo in has efforts,
Arod et teachiers of 05 wracies et aned frm"_\' discuss

their work <o that thev wil e a cotiprehensive and

dote i ail departinents

3
Aretirite kh'v\\ jq‘li:v‘ -.f f.‘;q‘ WOrh
|

below amd abunce thear own U not, read correlation i«
mipessthivs There will e vain repetitions and  en-
croachiments e qridte true as a4 recent writer has
attimed. that  AS cdacationists we arre apt to overest
mate the ditieulty and mmpertance of our own work, and
underestimate that of others 1 have nees o known, " he
continnes a teacher o a pubiie sebon! who feit thor
onwhivoassured that the work of the srivde helow was
vraperiy done - We hod remernber that there s
inperfection an our school work whieh l‘:l!llltl!‘JU\!:\' '
chiarsed anvwheres b owhodh baelone g, outstde influ
cnees over which we fove b o Oopder control wnd to
e weiakness of hunian natuee

T shorty there <hoaid be a vloser cooperation, a
Traninty o svinpathy between tea her<, and between
teachers and examiners, <o that thetr aims and methods
may be thed e,

~- Paprie oy B W, Lewe B A

The subiect acsioned to e i the Correlation of Hich
School Stgdies By the torm correclition in s widest
sensesas Dundersrand g, e meant that arraneement of
Studies bt adapted w accompish the ain of cdacation,
Without entering into a eriticism of the various defing.
tions of eddieation, it ey be sad bricthy to consist of
the hierns s o selopment of the who' being of the

Nlhen ot 4 certan amount of

crebor th Ceubnets af snndy Shonld assist in

e "Yl‘;‘w*h!h'_' this Jrry s, ?}.'A\ <hontd T o vraded as

T st ’}A" Staere s oY

. Priepipals mental growth,
[.l‘..lf I~ !'.‘v'.\ NFITR| follow gn the order nf(i"\«"nl'lllt'lll
o ,I'}xww Lo tes toowhn by o, A rhin'ﬂ_\' appeal.
IH )\!luhh" it /rr!/'/mvuuwh 'l:'\t':nl-nlrnl [ho- \u})j(‘('li
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the faculties  Odhierwise ental crowth will be

one \lllt'tl AIll'l vli’ll”‘ ll\.l!

\LL

Awiun, certinn subjects presuppose an acquiintanee
with others upan i know ledee of which Y]u'\ e llv[n-lul
ent, eoge, algehracand ceometey presappose an aequiant
ance with o certan aanount of aothmetio and drawing,
while on the other hiand iy subjects e so imtimately
--unln't’tt'(l and bound up Lo ther that they can e 'n":!
studied fogether Faceh cinphiasizes whia i~>i|1|}m|'(;m( 1
the
hhits up the whole more clearly and enables us to get a

other, distinguishes essentiads from non essentials,

finer grasp of underlving prineiples,
As examples of elose correlation, we niay take history
l[l\(“l»\ lends an additionad chaorm to

and geography.
Without a knowledae

the <tudy of ceouraphy of pliaces,
of gt‘n‘_{l.’lllll.\ history loses a0 great deal of 1ts interest
and Awviin, the study of
arithmetic becomes more interesting and more t“il\i]}'

<oon  hecomes  contused

understood when practical application of 1t is made 1n

other subjects,  mathematical  ceowraphy,  chennstry,

physies, ete. Some rules of arithmetic we find are very
nnportant, others of relatively Tittle importancee, and a
wise teacher or examiner will layv very little stress on
them,

The subject matter upon which a pupil spends ~o many
vaduable vears of his Life is o matter of great importance,
He ouvht to know world in
which he lives, and itsarts and civilization, and especial-

<omething of the great

Iv of that which most closely atfeets himself, that is his
He must know what
to fit himself for taking some

enyironmient man has done and

i doing now, in order
useful part therein,
'”n' gourse of \Ill!l_\' \lllblll‘i also he \ll<'}1 as to ‘,_{i\t’
the pupilin a weneral wav as broad and comprehensive
aview as s possible under the circumstances, taking
into  account Not that a
anattering of evervthing should be taught in a super
ficial manner, but no great fiecld of Jearning as g
weience or literature, <hould he neglected entirely. If
this i~ done his view of things will be one-sided and
nnperfect. There remains an unknown and unexplored
field of thought from which he is shut out, uf\')\]lu\v

his mental development.

advantaves he is ignorant.

Besides these lm\ili\«- evils there are also necative
ones. Children, as is well known, are usually highly
imavinative. Tt appears to he impossible for the human
mind to abide In a passive and contented  state of
Where 1t know it imagines.

e roon superstition has always tound to

(]IN'\ 1ot

Irnoranee,
Henee the amy
in. 1t may be said, therefore, that in the course
his educat
Wrong
ones implanted.
The correlation of studies, therefore, the
relation of studies to the child’s mental crowth, to his
of learning in general, and
A course

CIOW
of
as learn.

ion astudent has almostas much to unlearn
idens liave to be displaced and right

includes

environment, to the state
also the relation of studies to one another.
of instruction should take in all these principles, as they
lie at the base_of common wchool education as well as
[ have referred to them but brietly,

the high school
work, and I have

My paper has to do with high <chool
y to confine myself principally  to the

I}lull;']\l it hest A
ANOTHER 111

of ||iv__{l| \a-luml \HI\\(‘('I\ TO ONE

relation
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order to he as practical as possible. T will try to show
their more or less intimate connection with each other
and how use may be made of the fact to quicken the
pupil’s progress.

By correlating subjects in this way, 1 do not think
the intention is to attempt to teach two things at the
<t time, o g teaching geography by means of the
history lessons, hut rather that while  history and geo-
araphy are taught separately, the knowledge cained in
veography may be used to assist the pupil in his history.
There is, no doubt, considerable condensation implied in
correlation, but that is not the principal advantage.
Studies naturally run into one another.  There are no
natural sharp lines of division cutting oft the province
of one stady from another. Tt is impossible to say
where one subject leaves off and another begins. Simple
axiomatic truths are the foundation of every study.
Many of these are common to a number of subjects.
There are differences as well as resemblances . but no
subject can be completely isolated from all others. The
teacher who can readily detect these underlying princi-
ples and points of resemblance and make use of them in
his teaching, can do much towards clearing away the
air of mystery and strangeness that cling round the in-
troduction of a new subject e. g. in teaching equations and
explaining the change of signs, in removing quantities
from one side to the other, it could be shown to be
merely an example of some of the axioms in geometry.
If cquals be added or taken away, the wholes or remain-
ders, as the case may be, are equal.  In the same way
multiplving and dividing hoth sides of an equation by
the same number can be shown to be merely an exten-
sion of the same axioms.  This helps to connect the two
subjects in the pupil’s mind and so makes the easier to
orasp.

Another important effect of the correlation of sub-
jects is the shortening of time.  This is a very impor-

tant point, not only for the pupil’s sake but also for
the teacher, especially in high schools with three or four
arades and only one teacher.

Before proceeding to take up the various studies in
particular, 1 may perhaps be allowed to call attention
to the differences in organization among our high
schools.  The work of the high school is supposed to
beein with the ninth grade, but it is quite a common
thing to find the seventh and eighth grades in the
department supposed to be  doing high school work.
Several of our high schools have three or four teachers
others have only one. [t is evident, then, that the
work must vary in amount and also in the degree of
thoroughness with which it is done.  As, however,
none of our schools are too well equipped, it is to the
interest of teachers as well as scholars to have the sub-
jects of study run together and help one another as
much as possible, and all superfluous matter be elimi-
nated from the course and only matter of essential
importance be dwelt on.

Of all the subjects of study in the high school language,
including literature, grammar, composition, other related
languages have, by common consent, been reckoned of
very great importance.  Everyone should have as com-

| plete command of his mother-tongue as possible inorder
‘1 to understand the thoughts of others and to express his
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ewn o He comots ndecd, ovens thaink wirhons
of Wordds Toooretnder has theasht anteinstnde T st
In the <tuay of Dterature he s antredieod o0 e
thouohins el foeinos of the best of nankoed G

NAr N G, varioas odnvsions s ontended to fane o
hing with the eletents of anguage as e velinehe ot
thourht Clonnposition cives b practnoe i oxpre ssing
Bis o ideas by mtating the stvie of thaose consud ted
the et writers: while the study of ather Lancuages,
by their stmilavities and contrasts, helps e to wndear

stand  his own more clearivy as regands s constrn ton
and derivation of words,

For reading purposes in iy onwn veom |l taken
the whole school together, about torty altocether i
cichthio minth and tenth cradess Duning the poast vean
we have read Evangeline and Julios Cosan tor o
benefit espectally of those who wish to take the collew:
matriculatioy  exanunation this <ummer W hine
usually threeNJessons i weeks and Tl e owavs found
the lower grades intellicent readers, and AUIte as anter
ostedd s the higher. Tomay be objected that ts noakes
adarge reading classcand each pupil does ot zet sath
cient practice. but on the other hand 1 think that e
perhaps s quite fully compensated by the seater interest
manifested ina connected piece of literaturee ke Jalins
Cresar than i the Tt and serapes found in the reacders,

The vrammar work of the hivh ~chool can vasily be
velated to the Jiterature of the course, and the valge
will be then more apparent. The puptl sees that
assist~ him o understand the tiner <hides of neaning
of the thought of the passace. Meiklohn's Laroe
Grammar cowd b used as a book of referenoe and the
more important parts taken down g breiet notes to s
learned by the pupil. Ac son as the prptls e abie
Lo parse quite casthvo T think more artention <hould b
patd to the analvsing of compiexn and conponned sen
tences. This will prove swomore interestine aned protit
;l}»it' 0‘.\"I'l‘i\" :\H'l I'Hlllil"‘\. ;m'l !'I"I"'fl'l" «'UIH\.\!-*\. N
deeper insight inte the meaning of the pitssage. Can
tinuous parsing i~ hkely to prove monotanens and
<hould, T thing, be continued onlv for the <ake of Al
or toexplain a new consteaetion,

Lo almost unnecessary to point out the close pelation
existing between such suntlar studies s Gireek o Lo
vratniar on the one hand and Eonelish ovanneo on e
other. Thev all deal with the structure of anenwere aned
though the first two are highdv inthecred and the larre
a comparativel v anintleeted, their very ditferences b
into clearer Ii‘_’hf the COnStretion of l':H'_’ZIJf Sentetnees
A students therefore. danormt of any orther i
but his own, cannot bee <] to b ;L.:wni neder <tad
ing even of his owry,

The priactice of the art of Compositian is requined,
either orally or inowriting, inevery subpect of <
The pupil i~ constantly under the Necessity ufn\pv'-\\ir;;
himself clearly as well as think clearive indeed e
[rrocesses are in\v[ml‘;\}rIv'. H. cannat even think with
out words to elothe his thoushes Thiso 1 think, ot
out the wav to teach composttion. Train the prpis to
express themselves praperlvin all their orad arad wiirne,
exercise<c Written examinations inoall the <l op
the  course, -~~pw‘i:1}]‘\' ]ni~¥nr‘_\' and ceannetrv, whied,
redquire longer and nore conmected anewey- w1,
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speliing, e O coarse these <hoabd T supplemented
Ped e asboApa, Lo B ot R e b os Tes we o al ||lvl||l' \\hvn
Boowar boeve ate Seastine Fow ,-1:]nl]\, Iuv\\u-\t-l‘_ are
I"B-‘.rm to b e e st 0 set essay

\ticther neans, od a0 very vaduable onel s the
WO Trans tren o therr ciasstoad o writers The
coitiersts bos beon ade that ths s Lable o0 teach
Poreron whots aned bod Cles®rong medels tor b
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The sty o chassios s vty considered one of the
tost rngortant 1t not the chiet one o oure hieh schools
A~ s st been shown, s el mt e v correla
ted with Enchsh crammar, composttion and hternture
The et e that <o wany technieal terms, ete |, an all
the screnees, Bonve beensderived, and <tidl e an evey
teveasing it berss from Greek and Tatin words show s
the wbvanrage ot an acquaantanee with these langinawees
tooscrentulhe students as well as others It ln'l,-\ TR
Lo some extent perhaps ancons soasive o understand
his werk The student of Fuehsh hteratore in his
reaching Teequent’'y ot with adinsons to elassical
writings. For o these poasons ad one aeeaunt of bt
Ve as e, of et dsarpiime o badats of obser
vatiens coteentration of maed, wecuneoy, retlection, a
Ktew Jedie o 0 ;

tos s of wread nnportanes teoadl who
swishoarnthan s noore than Cmeere clenentary caucation,

Forbonn, Bowenors that mone bt s I"l--',;xc-rnll'\ spent
o Coreeh ndd oo thao condd Tee mnore ue fully e
ploved  Tooomeh tane s wiven 1o ded! n-\;-u'lw
teok and honmar ey oy the papal s pot to conneeted
veading of <o onthor, as Caag o on unple an Latin,
The custonn or ke up the exeroise bk, Robwertson
& Carrathoer<, o Brovee <o and® coane thionsh it from
st Lo st Trouently perhaps. barnime cvervthinge
whether vnpor ot o UBHNPOTTADT, exeveptons as weell
as rites, spetedinZ two vears or mone in this tashion, s
Biete apt todissust o papal with elissies altow ther, and
tesercne the ohld wiy of pleedehine thieoned the arithine
ties i vades aned weerkan ahestions of no oearthly
nee o the pupils The wonk nacht bee e Hore
miteresties Dotk and noneh tinee <aned b g HiOre
it carre attoan between the sranmmer aned reading
Of a0 et Ficconmoection with thie, | miehit <iav that
1T oW e t

At man to the study of clasaies if <ome

normad school alwint how o
h',lrh "‘“l\\ll'\

s Book 1as the first Latin bk put into the

Tands o e wlinlars 1o peadd Ieonbd wish we had

Ol HGre e test gy, especially for arls Now over
cne hdtorf e wonds yed i Brvee's Faercise Book do
Lot oeetr g ey P not <o well acquiinted with
Bobwrtaon o Clvrnn by pe There s not o first or second
Prorson of dnn e i ey It the puptl’s fiest course
woreh el of the regular

COnt s et

i o cotisisted o 1)
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tound the translation of  Eoch<h nto Latin in o <eventh
;1;1:‘(‘ to I lllll‘ll'l"‘] i’A\ bk of suthicrent I\II'I\\‘I"J'_”'
of Euglish as well as Lt cvommar on the part of the
puptl. D have taken oo apon the ciehieh and ninth aod
tenth crade, civing them exererses hased on the teat,
where they are more capable of dome the work and
take more mterest in it

In our ~seventh crade durme the pitst ves the eliss
went over the recular declensions and verbs in Brvee,
Thev did a few of the Enclish sentences into Lait i
'Hn“\' \lxl]vluwl sotne of the e eises ,\!Iu:n I}:"I. 0'\]w(‘i,1H>\’
i the third declension In the verh thev omitted first
and sccond persons. For the crading examinations (in
which the papers are set by anvself) they were not
expected to have mueh of o vocithuliny they were drilled
n the declension and l'HI]ll;’:lll"H‘UY. I"']\l"'“‘lll'lll\w
nouns, adjectives and verbs

In the cichith arade st September we hewcan Ciesar
at onee At fiest therr progress was slow The cram
mar had to be referred to constantly and studies as was
needed. This habit of veferring to the grammar and
mvesticating for themselves i< aovaluable one i itself,
producing acenviey and attention to details. T have
found 1t a usefnl practice to have aowritten exercise
precede every cliss recttation, cither writingout a verh,
parsing, or translation. This insures amore careful
and thorongh home preparation of the lesson

In Greek the <aone method is pursued. Hereowe
attack Nenophonat oneein ninth crade, leominge declen
aon and verh as o we vo alones The puptl’s familiarity
with Latin enabling him to aeasp the method more
casilv,

The time required T do not think excessive three
Jiasons a0 week o Latin and two in Greek ineach class
of twenty five or thirty minutes cach, tocether with
therr exercises on paper,

The classical ~tudies are naturally connected with
many of the other subjects as T have adready pointed

ot The Cisar o, .. calls for reference to Roman
history on the one hand and English on the other. The

pupil will be interested in knowing that the events he
reads took place onlv three or four vears hefore the in
vasion of Britain and by the <ame ceneral. Varving
the work of the lessons A}»_\ calling attention to Enghish
words in common use derived from o Greek and Latin
words heis learning, retferring to histos v and ceouraphy
connected with his classical work, he will be led to think
clissios is not after adl mere matter for analysing and
parsing.

While classical studies exercise especially the powers
of observation, memory, acceuarie) and  thorouchness,
mathematios appeal most <trongly to the reasoning
faculties. The pupil has already had a cooG training
in this respect i the arithimetic of the common schools,
There, however, he has onhy dealt with numbers in the
cirmrete as wis suited 1o s <tawie of  mental crowth.
The next step is to tran B to reason about spice and
quantity in the abstract, which requires a greater de
cree of mental power.

|'v_\ the tinme the !xll}»il 1~ llm»ll;ll thie seve nth ;v‘;nlv
he <hould know all the prineipal rules of arithmetic and
mitke some of the simpler applications of them to prac

tical uses.  The rest of his wark i arithmetic <hould

consist of questions arising out of othersubjects of study
and from commercial transactions, ete. I think, how-
ever, the mental capacity of many pupils, even of those
woing up to normal school or matriculation examinations,
are rather overtaxed to comprehend some questions in
what are called business transactions.  The subjects of
stocks and shares, the involved and intricate questions
that may be made ininterest and discount are so remote
from their daily life, that it requires great powers of
abstraction for pupils who have no practical knowledge
of such subjects to reason about them.

In alzebra some ditticulty is found at first in acquiring
the language of the subject. Most of the signs he is
familiar with in hisarithmetic.  There is little difficulty
in learning the four rules.  After that his progress will
be much quickened if heis introduced to equations and
simple problems.  Pupils like to see the practical uses
of studies.  He finds he can easily do questions in
algebra which would be puzzling if not impossible in
arithmetic. - When he finds his progress impeded by
lack of further knowledge, he will the more readily
work the exercises previously skipped.  Owing to the
many demands on the teacher's time algebra and arith-
metic do not receive sutficient attention, being frequently
left to a large extent to be worked by pupils in intervals
of his classes. Thus much of the valuable discipline
obtainable from these studies is lost.  There should
always be some little time at least allowed for these
classes in every time table, and in addition the teacher
might easily omit a recitation in some other subject in
which the pupils are well up and give further time to
aluebhra and arithmetie.

Geometry follows the arithmetic and drawing lessons
of the common  schools. The  pupils have already
learned  to draw lines, angles and other geometrical
ficures in the lower grades.  So the subject deals with
ficures quite familiar to him.  The practice of drawing
the figures for propositions should be carefully attended
to in the daily classes. Tt is a valuable training of the
eve and hand initself and s of great use in their
ceometry work. have frequently found that when an
exercise ora proposition could not be done, the fact was
that the pupil was not in the habit of carefully attend-
ine to constiuction of the ficures and so had failed to
understand the proposition.

In addition to its value as a means of mental diseip-
line, geometry ix closely allied to the formal study of
composition.  One of the complaints most frequently
made against pupils is their lack of power of expression.
Now geometry, by requiring such close, logical reasoning
and full explanation is well adapted to make the pupil
think clearly and express himself correctly. His
explanations in other studies have a tendency to be brief
and laconic to a marked degree. But to go to the
hoard, ennunciate a proposition, give the construction
and proof of it with veferences, ete., requires a greater
effort on the pupil’s part and teaches him also that
viduable and useful habit of thinking on his feet.

The mental training in reasoning and making correct
judements in geometey prepares the scholar for reason-
ing properly onall subjects in life, and as an exercise
in deductive logic prepares him for the study of that

subject in his college course.
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Mensuration and terconens LIV Are practioa angohoa
tions of the truths of ceometey, adochraand caban e
and form a close bond of unon of al the moarhonannoa
subjects.

In teaching ceometiy othink puptis are 1

e b be

e ntiy
<ot too earlv it working ont excreises
allowed them to et used to the new notions

presents them.  He Lol tirst
meant by proof. He is constantly misig up hvpothess
and After he
notion of the methods of geometry he could then e por
I have

Covcnpet ey

has vlea at what s

1

ot

conelusion. has oot a0 ~omew hat ¢
to testing his abilities 1o work ot exercises
found this method usetful, T thank, in e eveny
book, A~ revards time. T have found thee
week for each of two classes i~ as mueh e as 1 eouhd
attord.

Canadian history, outiines of British listory, Seterad
ceouraphy of carth, and special ceagraphy of ones cawn
country, are constdered the work of the common < hoo!
More andvages] work n gceozvaphy and history o
usuadly takensup in the hich school,

lessalis it

the

i~ oonie of the most Do tant 1

The hi\(nl)' of the world, 7 or
civilization,

prioltess o
hich
e adome enahites us toounele r~tand  the
present state  of aned
Flistory isc v vmnzht to bey vnee of the nuost
subnects of stwdy to wll ntellicent
Much mere interest michit b aronsed inoadl the <tedies

<chool cotrse,

the worid CIVETZAatIon s 1t s
Tlerest i

1,.»_\~ NI I T RN

as well as i histery in particnlar, it there was nore g
the historieal ‘ Tt
study net clossv cornelated with history
mathematioes and sciencees, with all their disconern <and

tresitinent obmer v, IS scateely

Loz,

v entions connected with them, hive existod or taken
place in time, and puptis should know <omethine of the
order of their crowth aned CNpAnSTon. N fistory
mitchit e corvelated in this wavan the dadiv ectanons
This of course, cannot abwavs hedane, owing to Jressir
of time, but 1t s well
wonk,

Geography, especiadive <hould b
history. Without
tine of events, history mus adwivs appe HHVANRTOIY
misty. Frequent drawing of s Lo diustrate the
polttical condition of a countryat ditderent Petionds,
tracing out the movements of e~ e arne« L
the, ~hould e continually practised.

too notiee these nethods of on
lventng ~chioo

caltiected Wty
et 4

il]l‘;[\ nf i.fm-.‘. H ENER s~ uf

l'ix_\\il‘:l[ !""_'l'u]vh_\' the (io-wrijxnnn of the vaathos
surface can hoaddv be called oo angle wenae . .
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Too el time, | think, s spent on geogaphy as
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7T'o use an oft quoted phirase, 1t wis i s moment of
wenkness,” T consented  to read a piper before this
mmstitute,  However, 1t was not Gl Tater on, as |ocast
Iy eye over the hist of distinguished teachers who were
to address you on this oceasion, that T hegan to realize
what an unfortunate step I had taken in complyving
with the tlattering request of the committee,  Of course |
1towas too late to retract, and todav vou are to endure
the consequences of the 1'UIIIIIIH(4'!‘; illlllh'k\' \1']0»1'(iwrl‘
and of my il advised haste in aceepting the fonors s
nnvx}wrtwl]_\' thrust upon me. T eannot pretend; from |
the short survey 1 have taken of the field of education,
Lo ZIve You any new or suguestive ideas on asubject so
Hnportant as the one that has heen assicned to me.
There are those here who for vears have given their
best energies to the solving of educational problems, and
it s to them we must look for any fresh enlightenment
upon the methods of secondary cducation.  Dut what-
ever complaints we anay allege against that longe sufler
ingbody  the programime committee  we cannot at least
complain that in the subject now before us we have not

been allowed enough Tatitude, Tt is asubject affording

EDUCATIONAL

ing wide scope for discussion, and 1t s impossible for

me to present it an all s phases,

By secondary education T assume we mean that of
the [lllpil\ education, which }n-'_'ilh where the work of
the primary crades ends, and which continues to the
close of his school life. How best to llt'\t']nl; and foster
the voung intelleet during this transition stage from
childhood to vouth, and to adapt his training to his
after Il!'w]\, 1s one of the \\t'iuhtiv\t illll'\linn\ to he
wolved inany system of education, and one which
Merits our serious attention.

The fact that this subject of secondary education is
hefore us to day, is a proof of awakening interest i it
on the part of our educationists.  For vears they have
been contented to Tet things jog along much i the same
old wav, but now they recoonize that 1t 1s at least a
Jegitimate subject of discussion whether time-honored
Institutions and usages may not he iln]nru\wl upon.
For some vears in suceession our Chief Superintendent,
Dr. Inch, has been calling our attention to the un-
favorable conditions under which our secondary eduea
tion is being carried on, and to the apparent anomalies
which our present svstem of crammar schools gives rise
to.  Ttisall too evident, from the tabular statements
which he wives, and  from the  logical  conclusions
accompanying them, that sceondary education in New
Brunswick is not inoas thrifty a condition as it
should be.

It is to the crammar schools chiefly that we Took to
carry on the work of preparing the young for college
and mercantile life, and we are very apte to judge the
results by the number of pupils who piss bhevond a
certain standard. Thus when we learn from the tabular
reports that the pupils o the grammar schools who
reach Grade TN form less than one and a half per cent
of the total number enrolled in the public schools
which simply means that only this small proportion of
the school population gets even a sligcht smattering of
Fnolish literature, Latin or advanced mathematies  we

| from suirounding districts.
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are forced to ask, © Are these grammar schools of which
we have been so proud doing the work they were
intended to do ! But perhaps this is hardly a fair way
of Jooking at the question: out of a comparatively
small population, and that chietly agricultural, the
number who have the opportunity or feel the need for
an advanced education, must necessarily be very small
imdeed.
of circumstances over which they have no control, can
not obtain the education they fain would have, there
are others upon whom the hest energies of teachers are
wing wasted in a froitless attempt to impart to them
instruction which they either cannot or will not appre-
ciate.  So in estimating the character of our secondary
education we must not look merely at numbers, but
inquire whether the opportunities for acquiring a good
education are being extended to all who really desire
and appreciate it, and whether the advanced subjects
are being taught under conditions favorable to both

And while there are some who, through foree

teacher and pupil.

Of course, the purpose of the founders of the gram-
mar schools was to give to all the best educational
advantages. It seemed a very wise and  beneficial
provision to provide partial support for a grammar
school in every connty, to which the people of that
county could send their children free of charge.  But it
has happened  in some cases that these schools, having
heen established in localities where there are no candi-
dates for advanced education, have sunk almost to the
level of common schools, while still drawing the gov-
ernment grant appropriated for secondary education:
the same remark applies to a great number of the su-

perior schools.  But this is not the worst feature
of it.  When these schools are situated in small villages

there are not enough pupils to to make it advisable to
employ two teachers in the grammar or superior depart-
ment, and consequently the time of the teacher is so
much taken up with lower grade work that he cannot
aive proper attention to the few pupils who may be
doing advanced work.  And if the primary work is
slighted ever <o little the intelligent rate-payers come
to the conclusion that they might almost as well have
only a common school, and so the grammar or superior
school, though suffered to remain, falls into disrepute.
I think that we will admit that this is the case in
quite a number of instances. So a number of advanced
schaols lose their reputation through being situated in
unsuitable localities, and consequently being obliged to
do tiie work of common schools in order to exist at all.
It is vain to expect these schools to attract students
I can say from my own
i experience as teacher of a grammar school where T have
| all the subjects of five grades  VIT to XT inclusive
that it is a race for life every day to keep abreast of
| the work, and that a great many subjects of the sylla-
| bus T ean teach hut very imperfectly.
| [t will readily he seen, then, that a necessary condi-
tion of creditable high schools is a large number of
students wishing an advanced education ; and I think
we will agree with our chief superintendent - that the
Cidea of distributing the grants for secondary education
| by counties and parishes is faulty, and that the coneen-
tration of energy and expenditure at populous centres

Rk i it
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citizens of W€Wolfville s al<o the 1m presentatives of Neadia
University for their hearty reception of the school and
Kindness in entertaining them on the oceasion of their
excursion to Wolfville s to Mo Patterson, proprictor of
\Veacia Villie School for the hearty reception given
tnd hospitality extended to the Sammer School s to thy.
ratlway and steaamboat aathorities for advantages of
trayel,

The faculty for next session is as follows: Botauy, C.
B, Robinson, Bo Ao Cliencistry, W HL Magee, Ph, Do
Civies, J. B Hall, Ph. D Elocution, Miss Mina A.
Reade s Eouglish Literalore, A0 Cianeron Cieology and
Mineralogy, N EoColdwell, Mo AN Kiudergarten, Mis,
S, B Paterson : Music, Miss Annic B, Hilton Plysics
t/ru/ ‘I« ’H:/'n/u(/_t/, \\ “ ('.lln'vh«‘“. \l \ /'.\‘.//1 /ll)/l!!/ll/,
Prof. Davidson: P oysiology, K. 0. Lay : Zoology, G, J.
Oulton, Mo A Evtomology, €W N Hickman,  Dirvector
of Ficld Work s Profo . Brittain.

‘II IIIIII rs f/lr’v'///l/ 1/!//'!//_4/ /lll /'4//‘/.\")4//'1/ Nt v\'.\/'u/l Uf. ///l‘
Necrnier Seliool of Scicuee s From Summerside, P KL,
\lice Brehaut ;o Victovia Mills, Westmorland Co,, N B,
Minnie L. Killaim : Onslow, Colehester Co., NUS., Oressa
MeKinlay, Charlotte Pupnins Woodstock, N. B.,
ostella Lyons, Julia Nedfes: Lakeville, Kings Co. N So
Berton J. Wood : Parrsboro, NU S, Bertha AL Camerone
Maud Dickinson, Lilian Wotton, Fanny Leiteh, Leah
Hockin, Lizzie R, Kirkpatrick, Siaah Lo Sproule, Ethel
Wootten, Mary McDaonald, Mary O'Muallen, Agnes Mac-
Kav., Mary J. Sproule, Alvac Howe, Mabel Dench, Jos.
Gillespie, Alice Gillespie, Clara Kirk patrick, Ettie Hat-
tield, . Woodwaorth, “.’ll')‘ . Woodworth, Mattie
Woodworth, L. €. MacKay : Clifton, Kings Co.. N, B.,
Elizabeth Wetmore : Liscombe, Guyshorough Co., NUS,,
Hannah Pye: Point de Bute, Westmorland Co.o N R,
Myretle Fallerton : Port Elging Westmorland Co.o NUB.
Alice M. Read: Halitax, N. S. Isabel Brodie, Amy
Saunders, Mary Moscley, Lo Enmie Theakston, Frances
Theakston. Mrs. Willis, S, A, Morton: East Leicester,
Cumberland Co . N.S. Rena Gillis, Maud Treriee ;o Nap-
pan, Cumberland Cooo NoSo Laura Shipley s Augusta
Pipes, Lillian Shiplee: New Canaan, Cumberland Co.,
N. S, Rose Il('fhﬂ'l'll‘.\': Sussex, Kings Co.. N, B, L. G
Folkins: St. John. N. B.. Lily MacKay. Jessie Milligan,
G UL Hay, Mres. G UL Hay: Chavlottetown, PUELL Lena
Mo Tramalil, Mary Ashley, Christina €. Snadden, J. D,
Seaman. J. M. Dunean : Windsor, N. S. Florence EoJohn-
<on : Port Howe, Cumberland Co.oo NoS Emma Lodge:
Yoarmouth, N.S.S0 AL Starrat, AL Cameron, Mreso AL
Cameron, Annie B, Hilton; Moncton, N. B., Jennie Col-
pitts: Amherst. No Sk J. Lay, Luey Lay: l’i.rlnn. Na
S Chas, B Robinson, W, AL Hickman : New Glasgow,
NS WL HL Magee: Waoltvilleo NS, Mina A, Reade,
VR Coldwell s Traro, No S, Mrs. S, B, Patterson, J. B,

Hall, W. R. Campbell. S

ICis almost an axiom of the legal profession that the
law is clenr and certain, and the judges know the law,
It is one of the first principles of Blackstone that = law
cannot make 4 mistake.” And yet one of the most
cminent of English judges, Lord Manstield, once said,
in deciding a case, as to the certainty of the Taw, it
would be very hard upon the profession it the laow wis
so cortain that everybody knew it. The misfortune is
that it is so uncertain that it costs much money to know
what it is. even in the court of Tast resort. Scientific |

l ’Ill'/'il'(l’l,
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REVIEW.

Teachers’ Institute.

ANNAPOLIS AND DGy CouNTiEs' INsTITUTES, N. S

About one hundred teachers attended the seventeenth
annual meeting of  Annapolis and  Digby  counties’
Teachers Institute, which was held in the beautiful and
commodious academy at Bear River, Annapolis Co.,
on Thuarsday and Friday, May 15th and 16th.  Promptly
at 10 a. m. the meeting was called to order by the
President, .. S, Morse, M. A,

Mrs. J. M. Benson of Bear River, the only delegate
who had attended the Provincial Educational Associ-
ation held at Traro last year, gave @ brief account of the
proceedings of that body.  She thought the papers read
there were not as practical as they should be.  Some
sections of the meeting, however, were very interesting
and helpful. At the close of Mrs. Benson's remarks
Inspector Morse hriefly referred to several matters dis-
cussed before the same convention,— particularly the
Teachers” Union and the Trving scheme of superannuat-
ing teachers.

Principals 0. P. Goucher, W. Y. Woodman, S. (.
Shatfon, J. M. Longely, Miss Jennie A, Hall and Miss
l.. Jean Harris were appointed delegates to the Pro-
vincial Association,

The following officers were elected for the ensuing
yvear: Vice-President, Principal J. M. Longley of Digby.
Seeretary-Treasurer, A, L. Bishop. Executive (Com-
mittee, W X, Woodman, Miss Winnifred McGill, Mrs.
J. M. Benson, Miss Maggie Spurr and J. B, McCarty.

During the afternoon session while the question * How
can Moral and Patriotic duaties best be taught in
Schools ™ was being discussed, Dr. MacKay, Superinten-
dent of  Education. arrived. He was received with
hearty rounds of applause.  In the course of the dis-
cussion Dr.oMacKay said that inthe absence of text-books,
no doubt teachers experienced difficulties but the most
ctfective way to teach thissubject was incidentally. He
cautioned the teachers against inculcating bad morals,
but advised them to especially emphasize the noble and
the pure.

At three o'clock the Principal of Yarmouth Academy,
AL Cameron Esq., arrived.  He was also received amid
loud cheers.

Priheipal J. M. Longley, of Digby, then read a very
practical and helpful paper on ** School Life as atfecting
Character.”  He discussed the subject (1) in relation to
the “teacher.  The teacher stands in new relation to
his pupils.  These relations give rise to new duties, to
which he will be true in proportion te his estimation of
their importance and  their bearing or his success.
These obligations are professional, social and personal.
He discussed the subject (2) in relation to the pupil.
Some of the results to be reasonably expected from a
combination of properly adjusted forces arc: (1). A
wiking up of the mind. (2) The development and
fostering of a teachable spivit.  (3).  Proper motives for
stimulating new activities are furnished.

At the close of this very able paper, complimentary
and instructive remarks were made by Rev. J. T. Eaton
and Dr. MacKay.

Principal Cameron, of  Yarmouth, then gave the
Institute a *Talk ™ on Physical Geography.  Questions

e S e e T

s




THE EDUCATI

had been handed 1o Mo Canweron by ~ever o ot the
teachers present. These formed his subicot. Io thos
way an honr was very pleasantiy and protitably spent.

A public meeting was held in the ovening i the
assembly reom of the aeademy. The tieeting opened

at cight with singing by the bright faced hoir of Tngh
scheal pupidsy followed by praxer by Bev, Meo €
Inspector Morse, in o few very appropriate rena ke,
the Tostitute
He conurarulated them

!‘\l‘l‘\"\l‘\l the l‘]ﬂ‘.l\lll‘l‘ 1 STave Lo teet
with the people of Bear River,
on having cowpleted such o magniticent ~chool budding

the tinest in his inspectoral distvict. He then intro
duced Do MacKay, superintendent of education, For
overan howr Do MacKay held the closest attention of
his large andience, . He had not cotne to give ins et ion
Yo any particular subject. but to ascertain the dittieultios
\lf teachers and to aid them, He veferted to the 1ecent

criticisis that had been made on the educational sy<tem

of Ontario. He believed the edue itional authorities of
Nova Scotia were taking steps they would not b to
retvace. The great need of the times is ien who under -
stand the world,

labor,

The autheritios were tryving to dignity
He then took up the prescribed nature lessons,
and showed how these can be tarned to wreat practical
sgccount. and wave wany very helpful hints as to the
method of teaching these Tessons, Hisaddross was prae-
tical and inspiring. Every teacher who listened to i
would wo hack to his work with renewed enthusasu..
Principal Cameron was then called on and gave a very
happy and chanacteristicaddress. Short addiesses were
also wiven by Principal Longley, of Dighy, Principud
Schotfner, of Paradise, and Revs, Crade and
Noble, The .\[N'm‘hvs wWerss i“[('l.\j)l‘l'\l'll with appropri-

Faiton,

ate and well rendered selections ot masic,
ing closed by sincing < God Save the Queen.”
At the Friday morning session Principal MeDuornand,

The mect-

of Bear River Academy, gave a very interesting lesson
on the circulation of the blomd, A heef's heart was dis-
sected and the lesson finished h_\' veference to o black.
board diagram. At its close favorable COLTIIENT~ Warler
tiade by OO P Goucher, Wo Y Wooadian and D, Mae-
Kay.

Mis< Bessie MeNeil, of Dighy, then tinght o lesson on
the Tonie Sob Faosystem, to o class of voune pupils fron
the Bear River Academy., tetnathe wery
made by Dro MacKay, 30 M. Longley, and Tospecto
.“nl'\!'v

Mo~ 00 M. of Bear River Academy, then
taught a very interesting lesson on Mathematioal Draw-
Dr. MacKay took quite an active pat in this
lessan, explaining difticult points in connection with

Favarahle

Benson,
ing.
Miss L. Jean Harris tanght o lesson on

The

studied were mica, galena, lead, salt, asbestos, and wold.

the ]H'nll]vlll\.

Mineralogy to a class of young pupils. iinerids

The Jesson was very interesting and was compling nted |
by Principals Woodnem aud MeDornand.
Principal Cameron then gave aovery intetesting <10

onu English Literature.  Extracts from yvarions cuthiops

'
were handed in and considered. For over an our the
teachers were delighted with M. Canseron's orivingl
stalk.”

Troe cnstomary votes of thanks were given, and one o
the Lurgest and most practical meetings of the Institor,.
came to a close, WO Papkek.
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N. 8. Normal School Entrance.
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cauidistant from two given points,  Falie
TN B O bhe wotriinghe, with the angles at Band ¢

cach double of the angle at o\, prose the square on A B

i~ equal to the square on B o

tontether with rectangle A
BB Valu,
% . 1 " ad
A parallelcram with adjacent sples Ubetpual and angles not right
anugles,
(NS S ALGEBRA, Time [ hr. 7 omin, /
LooState i words five pring iples which vou can apply
in factarine s wond osteate vach by oan algebradcal
G'I(IK.L'iVI!I. Verl ey
) . s - ) ; -
2ot Faotar and then divide o by e
e (V] TS 2001
F 3 o o
.I]\-r ' o 4 ( o , : t "‘_ ] ol L
"o N o o 7 AT ' :
o Find the vadvee af s
1 ] 1
e B . W T s )
Viealue 2
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3. A\ cash Beontains 12 gallons of wine and IS callons
of water: and another cask Ccontains 9 gallons of wine
and 3 allonsof water: how many gallons nast betaken
from cach cask soas to prodoce by their mixtoare 7 gal-
lons of wine and seven wallons of water > Vala

i H Xl "
. Solve: o+ o, and 1 s pa 2
ey ), 1y
showing that the resalt is o | and g I - :
Ex 4 Voerlvee oo,
H i,
S0 A radlway train after travelling for one hourmeets

with an aceident which delavs it one hour atter which
it proceeds at three-fiftths it former rate, and arvives at
the terminus three honrs behind time s had the aceident
oceurred D0 aniles further on, the train would  have

arvived 1ohres 20 ming sooner. Reguirved the length of

the tine Vel i,

(lass 1. ARITRMETIC, Tivee, [l )5 i,
1. |a] State the ditference between simple and com-

pound interest z o Value 18,

[H] A st of money amounts in 10 vears at 34 per
cent. simple interest to €06 15s, 1id. In how many
vears will it amount to £703 10s 60d at simple interest,
Vil

EDUCATIONAL REVIEW

2. |a] Find the difference between true and bank dis-
count on X1,000 at 6 per cent. per annum, for 125 days.—
Voo 15,

[H] State the distinetion between true and bank
discount.

3o Ja] A cube contains 8 ocu. flo 631 1458356 cu. in,
Show that there are 2 sq. vds. 6 sq. ft.o 104 4576 sq. in,
inits sarface.  Value 15,

[6] What is the cube root of a number ?

I, By selling a house for $2,340, I gain 17 per cent.
What should I have received for it had T sold it at a loss
of 17 per cent.  Value 13,

5. 6 amen and 5 bovs can do a piece of work in 7 days;
they work at it till they have completed § of it; then
two of then leave and 2 more boys come; how long from
first to last will the work be in hand, if a boy does half
as much work as a manz — Value 18,

6. A has an income of ‘,’_“t_ s of B's income.

35
Valwe 18.
[¢] Express in whole numbers the ratio of A's
income to B's.
(b] It A, after spending $645 per annum, finds that
he has exceeded his income by 075 of it, find
B's income. ’
N. B.—Show «all the work.

TEACHERS [INSTITUTE.

The Foaghtecth donal Nession of the Charlotte oty
Lovtido s Tustitoute il be holdd (0 the Marks Street
Nedwad,, Nt .\'/,/,/,, 1y Nepts wiher Dith apd INth, 1845,

» — PROGRAMME *
st Sesston, Thursday, September T7th, 10 40w
Fnrolment. Address by President, Paper
*Canadian History™ 00 Viroom,
NECOND NESSION, T}l\”'\"id‘\. LA DY [esson @ Spelling,

Grade VI Miss (h'tvr:i" 1. Meredith. P:l]wl':
“Busy Work™  Miss Emma Veazey.

Thien Sesstoy, Fridav, 9 s Institute divided into
seetions. "I'illl.‘ll"\'. ledd by Miss Agnes Boyd.
Intermediate, Mr. H. F. Perkins.  Advanced,
Me PG MeFarlane,  Lesson : number, Grade 11,
Miss Edna Dageett,

Fourrn Sesston, Fridav, 2 poow 0 Lesson Reading,
Grade TV, Miss Do H. Hanson. Papers “ The
Kindergarten and the Primary School™  Miss G
A MeAllister, ELECTION 0F OFFICERS, ETC.

t¥~ The usual Travelling Arrangements wfll be made.
F. O SULLIVAN, GEORGIE B. MEREDITH,

Iresident Secretary

St John County Teachers' nstiute

The Eighteenth Mecting of the St. Jolhn County Teachers
Institute, will be held incthe Assembly Hall of the
Centeronial Sehool, St John, N. B., on Thursday

and Friday, September 2} and 25, 1896.

First SEsstoN, Thursday A, M.—Enrolment and ad-
dress by the President; Report of the Secretary-Trea-
surer: Paper, ©* Politeness,” by Inspector W. S. Car-
ter.  Discussion.

SECOND SEssioN, 2 p. M.—Papers and Class Work;
* Spelling,” Primary Section, Miss Jennie Hanson,
St. John, N. B.: Intermediate, Miss Minnie R. Car-
lvn, St. John, N. B,: Advanced, Clara Fullerton, St.
John, N. B. Discussion. ‘“*Thoughts upon Intro-
ductory Geometry,” by Mr. Wm. H. Parlee, St.
John, N. B. Discussion.

THIRD SeEssioN, Friday, 9. a. M. —* Mathematical Geo-
graphy,” by Principal A. Cameron, ¥armouth, N. S,
Discussion. ** Papers on Busy Work ;" Primary Sec-
tion, Miss Etta Barlow, St. John, N. B.; Interme-
diate, Miss Octavia Stuart, Fairville, N. B,; Advanced,
Mr. R. B. Wallace, Milford, N. B.

FourrtH Sesston, 2 r. M.—* English Literature,” by
Prin. A. Cameron, of Yarmouth, N. S, Discussion.
Election of Officers; Miscellaneous Work: Adjourn.

JOHN MAcKINNON, MALCOLM D. BROWN,

President. Sec.-Treasurer,

MCGILL UNIVERSITY,. MONTREAL,

SESS/ON

1896-97.

The Calendar for the Session 1896.7 contains full information as to Conditions of Entrance C(ourses of Study, Regulations for Degrees
Fxhibitions and Scholarships, Fees, Ete o n the several }-‘_:u-ulnv-iul tlw_[ niversity.
Matriculation Examinations. preliminary to the various Courses of Study will be held as under:

Faculty of Arts (including the Donalda Special Course for Women) Tuesday, 15th Sept.
iFaculty of Applied Science, - - - - - - \Vednesda);, 17t‘h Sept.
Faculty of Medicine, - & = - - = = - Tuesday, 15th Sept.
Faculty ot Law, - - - - - = - = Tuesday, 8th Sept.
l~‘:u-,uit'y of Comparative Medicine and Veterinary Science. - Saturday, 26th Sept.

*Iu the Facu

Ity of Arts. the various courses in Classics, English. Modern Language, History, Philosophy, Mathematics, Physics, Chemistry,

Zoclogy. Geolo, are open also to Partial Students without Matriculation. . . ) . . . )
l “”"\‘l"*{n []:‘l‘:.:l‘llyﬁ(‘)lf i\ﬁpll'c& lbiclencc includes Departments of Civil and Mechanical Engineering, Electrical Engineering, Chemistry and

Architecture

THE McGILL NORMAL SCHOOL win re-open on lst September.

(‘opies of the C‘alendar may be obtained on application to

(Address McGill College, Montreal.)

J. W. BRRKENRIDGE, Heting Secretary.
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MANCHESTER, ROBERTSON & ALLISON.

SAINT JOHN, N B eur
The Largest Drv Goods TTouse

Inthe NIARITIME PROVINCES

. . o ; Yrras anid well assorted stock af the Laifs Lol
Every DEPARTMENT is af all times replete with a larye and vell assorted stock of the | l/f\f (7 vod s

EDUCATION AT, REVIEW

. . o i Silks. Vielvets
Dress Goods, Household Linen, Cottons, Trimmines, Gloves. Hosie rv. ( orsets I,.mu. ‘ l niderw ,\r_ Silks, Velvets,
Mantles, Cloaks, Furs, Millinery, House Furnishings, Curtains, Portiers, Curtain Poles Fapestry

. Brussels and
Wool Carpets, Linoleums, Oilcloths, Men's Furnishings, Men's Cloths, Ladies” Heptonette

Rainproof Cloaks

The Best Vae in St Jotn n Men's & Boys' Ready-made CLOTHING
27 & 29 KING STREET, 37 TO 43 GERMAIN STREET, ST.JOHN, N. B

C. J. ELDERKIN, _ DManufacturers o QCHOOILL _DESKS .
Teacher’s and Oftice Desks, bactory  City Road
also Wholesale Mattress Manufacturer, St. John, N. B.

ADDRESS a4 POSTAL TO

Robinson & Johnson,

ONTARIO BUSINESS COLLEGE,

Belleville, Ont.

THE EXHIBITION ASSOCIATIO!

WILL HOLD ITS ...

e ING Cataloge
:*"\ ar), x"{ CNRAY on

TaorNE Bros.. Hatters and Furriers, @ Kin,
FOURTH ANNUAL FAIk Street. St John, N. B, " THE FUNDAMENTAL PR!NCIPLES of
ON ITS EXHIBITION GROUNDS, BOOK- KEEPWG
Opening Sept. 22d and Closing Oct. 24, 169t FLAGS FOR — L deiio, £

e ML erage attendance of W00 stadents
Exhibits of Machinery and Manufacture. SCHOOL BU|LD|NGS i"lzl the Atlantc Provinees s at o B, ¢ ach
Farm and Dairv Products, Horses Catt!l Vear
Sheep, Swine, &c i
Products of the Firest. Mines and Water. s L. R
Paintings, Sculpture, &c., Fancy Work. Dominion, British and Saint George

— P . SUBSCRIBE
The Provincial Government herd of Live Stoch EnSIgns

us pu*chased, will be exhibited and @,1d on th N OW

5 —AND ——— |

round eS . " . en E i I.-
Lacge Frae o et Departn _‘j’_, UNION and FORT JACKS,

Special Attractions. ~FOR THE......

suitable eveninz, Band Mu

. Atltractive |}
AMUSEMENT HALL, Varie

the PARADE GROUNDS. ae H{N\ “l h (Pt’l]dl [}VSI‘JW Mddf) Iu “[dy E D U CATI O N A L
SPECIAL FASSENGER RATES ON ALL LINES OF TRAVEL

FRIZE LISTS v\IlI IP 10| \'IHILTI:[J AFTEK

— ...REVIEW....
ENTEY FORMS ANT m n x..m, INF nr\n'y N W A X A B A A e
BE FURNISHED UN APFLICATION T4 - - DAMS’

CHAS. A. EVERET] harf 5 .
Manuger and sec'y North Market Wharf, St. John, N. E

W.C. PITFIELD,
President.

$1.00
A YEAR.



'MOUNT ALLISON EDUCATI

THE EDUCATIONAL

REVIEW,

iil.

ONAL INSTITUTIONS,

SACKVILLE, IN. B.

University of Mount Allison College.
DAVID ALLISON, LL.D., PRESIDENT,

’l‘HF, University of Mount Allison College
offers to students, whether desiring to
take a full under-graduate course or a partial
course limited to special studies, advantages
unsurpassed in the Maritime Provinces. The
brilliant record of Mount Allison men at some
of the leading Universities of England, Scot-
land, G ‘rimmany and United States, as well as
the success of her under-graduates in compet
itive examinations eclsewhere, establish be-
yond question the thoroughness and compre-
gmnuivvm‘&s of the education received at this
Unversity.

A Gymnasium erected and furnished with all
modern appliances for physical development,
during the past year, has proved to be an im-

rtant auxiliary to the educational work.

~urther efforts will be inade during the present
year to increase the efficiency of the Institu-
tion and to add to the comfort of students.

The new University Residence construcued
and furnished with every provision for com-
fort, convenience and health, is now ready for
occupation.

The next term opens September 27th, 1804
Send for Calendar

Mount Allison Ladies’ College, Owens Art
Institution and Conservatory of Music.
REV. B. C. BORDEN, D. D., PRINCIPAL.

VER 30 years of progressive Educational
work have given this Institution an un-

rivalled position in the public confidlence. In-
struction is imparted on subjects rangin,
from the primary English branches Lhrnugﬁ
the whole University (‘urriculum to the Degree
of B.A.Young ladies studying for the purpose
of qualifying themselves to teach may here
combine the accomplishments with the thor-
ough drill necessary to their profession.

Elocution is taught by one of the most ac-
complished graduates of the Boston School of
Oratory. THE CONSERVATORY OF Music is under
the direction of a strong staff of experienced
teachers, representing the best conservatories
and teachers on both sides of the Atlantic.
The courses of instruction embrace instrumen-
tal music ( Piano-forte, Pipe Organ and Violin),
Vocal Culture, Class Singing, Harmony, An-
alysis, Composition, etc. The Fine Arts De-
»artment is under the direction of Prof. John
fammond, k.C.A.. an exhibitor in the Paris
8Salon; Royal Academy, London; National
Academy of Design, New York, etc, Art stu-
dents have the inspiration which comes with
constant contact with the splendid paiuntings
which constitute the Owen's gallery.

Mount Allison Wesleyan Academy.
JAMES M. PALMER, M. A., HEAD MASTER.

VO Institution of learning in the country
AN has had a more successful history and
none is more worthy of patronage for the
future. Many of the most prominent men now
in professional, commercial and political ife
in Canada, and in other lands, had their train-
ing at Mount Allison Academy, The arrange-
ments for the future are such as will guar-
antee a continuation and extension of the
efficiency of the Institution. A thorongh Eng-
lish and Commercial Education is imparted,
and students are prepared for College Matric-
ulation and for Civil Service examination. [f
desirable, students can take, in addition to
their work in the Academy, one or more
classes and lectures in College. Every careis
given to the private interests of the boys, so
as to ensure their comfort and happiness.

The building is commodious, well heated
throughout by the hot water system, and
comfortably furnished.

Expenses very moderate.

For particulars apply to the Principal.

University of New Brunswick. .

At the beginning of the Academical year, 1896-97, on the firs
day of October next, the Scholarships for the Counties of Resti
gouche, Gloucester, Northumberlani, Kent, Westmorland, Al
bert, Charlotte, 8t. John, Kings, Queens, Sunbury, York, Carleton
and Victoria will be vacant.

The Departments of CIVIL and ELECTRICAL
ENGINEERING are now open to properly qualified students.

WILLIAM WILSON, B. A., FREDERICTON, N. B., Recisrrar.

Full Information eoneerning
these Departments is given
in the Calendar for 1896,
Copies of whiech may be
Obtained from the

Undersigned. il

—
<

ACADIE UNIVERSITY,

HORTON ACEDENMY, ACADIE SEMINAORY.

E. G. NELSON

Among others we have Choice Editions of
TRILBY, MARCELLA, THE LITTLE MINISTER, BEAUTIFUL JOE,
DRUMMOND'S ** ASCENT OF MAN,”” THE PRINCE OF INDIA, Etc.

FOR CARLENDAR GIMING FULL

The Academy prepares for University Matri-

culatin, or for entrance upon Com-
mercial, Mechanical or Agricultural life. Its
well equipped Manual Training Department
and the M. 8. School of Horticultuie, in its
immediate neighborhood, give it exceptional
advantages

he Seminary providesa thorough Literary

training which prepares for Provincial
Certificares or advanced standing in the
University.

First (‘lass struction in Piano, Vocal and
Violin Music. Pain ng and Drawing, Elo-
cun Shoraial and Typewring are
provided.

The Building is First Class in all its appoint-
ments and provides the {oung women with a
beautiful and comfortable home.

The Co ege provides a strong Arts Course,
with a large number of options after
the Second year.

The character of the work done is shown by
the large number of its graduates fillirg im
portant places in the Dominion of (‘anada and
the United States.

Wolfville, N. S.

INFORMARTION MWRITE TO

t

12 S
—_—
=

A. COHOON, Sec. Ex Committée

& CO. ’ Have Opened a Large Stosk of
Books for the Holiday Trade.

Also a full line of

Bibles, Testaments, Hymnals, and Prayer Books.

Cor. King & Charlotte Sts. St. John, N. B.
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Ontario Mutual
| LIFE COMPANY.

TWENTY-SIXTH

YEAR.

PROGRESS DURING TWO DECADES

p RS LEETREN AN mn Forvee Neww S0

S~ N Mloowl N NN S e
s GOZHi] o LN RN ) P e
INed L ) IS 767 00N 0 SRR T

E. Nl. SIVPPRELL,

St.John, N. R

10 Per Cent, Discount Z==
Allowed to School Teachers on
GOLD and SILVER WATCHES

At A. & J. HAY'S, 50 King Street,
ST. JOHN. N\, B.

F. E. HOLMAN & CO..

- Importers of Fine . -

WALL PAPth = WINDOW SHADES

52 KING STREET,

.. SEINT JOHN, N. B

Is the Lat

Aty i
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ean the Jin ur'

t
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HALIFAX, - - - -

EDUCATION AL

[f You Contemplate the Purchase of

6000 Furmiture,

Consider well the

Best in the Market |

“Perfeet Automatic”
DESKlea

Improved School Furniture.

t‘f = Worite to us o Thustrted Chatadowines and 1y
gl in the o Selud Supplics b o
t ‘!'.‘ s

N S FURNISHING Co. Lo

(SUCCESSORS TO A. STEPHEN & SON.

REVIEW

Halifax Ladles College and Conservatory of Musm

l:(\)!

| nee, French and
uand Gk Floxuitia calistheries, Shorthand, and

Paontig. Mosdell

Wit ( ™, ( a g tn Clay
foipt X S Thewry o)
7 4 " o Wy il J The it
\ { the ~ ATOTY AT Iy equipyw he in
L st th: [ vernors and Faculty to
1of learning Wb h excellence inoa
fesiralde Apphications for adnossion, for Calendars, and for
4 aninx REV. KOBERT LAING, M A )resident,

Haulitnx, N. 8§

JUST PUBLISHED.

The Progressive Drawing Course,
TTANUAL WORK

THREE SPECIAL
BT SRS COLOR TEACHING
== OBSERVATION LESSONS.
The series comprises cieht fowoks With cach ek is o PATTERN  SHEET
the developine { gean alforms toobee used when completead, as miosdels in
wang s alsooan AN l\\ll()l’l OF COLOR PAPERS for o ot vk and design

One Complete set mailed free on receipt of 75 cts

SELBY & CO.,

23 RICHMOND ST., WEST, TORONTO.

Teachers
Wanted.

Niow Branswick amtl N New i 1
importance of selecting the besely Hv’!gux\hm: to chang dity o
et a hngher <alany <hoailid Legrister n

e o VERY o o thee Mt it Tt hers \ e \

Send Stamps for Particulars.

MARITIME TEACHERS' AGENCY
SHEDIAC, N. B.

THE NEW

Scientific American
Agency for

CAVEATS,
TRADE MARKS,
DESICN PATENTS,

i Lasts of anvthin : COPYRIOHTS etc.
Forinformatl nnnlr * Handtewk write to
| e ;4L Bkoabway, NEw ) kK.

i ,.;1( nts ln\: r‘n.
rl, Is brong )(

Snmﬁfn: ‘“\mc"rih‘iuu

st el lat ¢ v tife ]M thhn
W ) e
{' J” ’ ! } h pl 00 l
Voars R \ LB s MUNNT & Cu,,
. ) ERUENTE .’blll".A:“u.v,:v\\\ rk City,



