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BROTHERS ALL

Winnipeg, April 25th, 1916

THF_ Teachers of Manitoba in Convention
assembled, send Greetings to the Associations
at Prince Albert and Toronto

“Keep the Home Fires Burning ”
—W. A, McInlyre, President

Prince Albert, April 26th, 1916

The Teachers of Saskatchewan return cordial
Greetings.

“Better Schools for Better Citizenship ”

—Chas. Nevins, Secrelary

Toronto, April 27th, 1916

Ontario Educational Association sends Greetings.

“Qur hearts beat loyal and true with yours,
We will keep the home fires burning
Till the boys come home.”
—Chas, G. Fraser, President

Moot Convention Number "

Winnipeg
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Safety Bubbler Fountain

Built Right. Examine cuts. Thick
insulation keeps the water fresh and
cool.

Bubbler heavy nickeled. Drinkers’
lips cannot come in contact with the
metal part of the Feed.

No unconsumed water or overflow
can get back into Supply Tank, but
must run down into the Drain Tank.

No water remains in the Tube
between the Tank and the Bubbler.

Safety First

Costs little. Pays big dividends
in the protection it gives to the
health and lives of the children.

A clean, fresh, pure drink down to
the last drop.

Capacity 9 gallons. Height 55
inches. Diameter 14 inches.

Price $27.50

E. N. MOYER COMPANY, LIMITED

Canada’s School Furnishers
TORONTO WINNIPEG, MAN. EDMONTON
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Kindly mention the Western School Journal when writing to Advertisers.
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Schonl
Hictures

We shall be glad to send an
assortment of unframed pictures
on approval to any school

At Our Expense

Write us describing your re-
quirements,

Richarvson Bros.

326 Donald Street “Winnipeg
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The Silk Market of
Western Canada

The Fine Showing of Silks and Satins
at Robinson’s this season is attracting
widespread attention, not only in Win-
nipeg but in many of the large cities of
the west. Everything new—everything
worthy—everything dependable can be
found in their magnificent New 8ilk
Department. All TLadies advocate
‘‘Robinson’s for Silks’’ because of the
large stock carried, and the reasonable
Price at which they are sold.

ROBINSON .2
Lineiad

398-408 Main Street, Winnipeg Man.
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coples, 15 cents.
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the first of the month when they are to go into
effect. The exact address to which the paper
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A Typical
Great-West Life Result

Twenty Payment Life Policy for $5,000
Tssued 1896. Matures 1916
Age 24.  Premium $132.60

Paid-up Value at Maturity ... $8,820.00
OR

Cash Value at Maturity ... $3,795.00

Total Premiums paid . 2,652.00

Excess Return $1,143.06

The Policyholder was protected by $5,000
Insurance during 20 years and at the end of
that period the cash value constituted not only
a return of all premiums, but in addition a
splendid surplus.

Such remarkable Results are worthy of
attention.

Ask for rates at your own age, and examples
of other maturities.

The Great-West Life Assurance Co.

DEPARTMENT “W”

Head Office: WINNIPEG

Kindly mention the Western School Journal when writing to Advertisers.
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The Convention

The eonvention of 1916 is over, and
preparvations are bheing made for the
meeting of 1917. The records show that
the registration this year was greater
than ever before, while the aetual
attendance was very much greater.
This proves that the programme was

in line with the needs and interests of

the members. As an illustration of the
sustained interest, the attendance on
the last afternoon was eight times as
great as is usually found at a closing
meeting. The committee is to be con-
gratulated on the choice of speakers
and demonstrators. Though no outside
talent was imported for this gathering,
the meetings did not suffer on that
account. Two mnew voices in educa-
tional eircles were heard—that of Dr.
Thornton and that of President Rey-
nolds of the Agricultural College. The
Minister of Education, by his manner
as well as because of his message, won
the sympathies of the teachers. Prin-
cipal Reynolds showed himself to be
frank, firm and progressive. His views
in general are such as the best approves.
C'o-operation between the College and
the schools should be easy. Other voices,
also new to the teachers, were heard
Mr. R. T. Riley gave one of the sanest
and most practical addresses possible,
and Capt. Fortin closed with an address
that in itself was sufficient to pay for
the time and trouble involved in attend-
ng the convention. It is not necessary
ere to refer to the other speakers as
they are all well known in teaching
¢ircles,

More important even than the gen-
eral addresses were the deliberations
of the sectional meetings. Every de-
Dartment in each section thought it had

Edig)_zial

the best meeting. This indicates how
suecessful the gathering was. Partien-
lar reference should be made to the
rural school conferenece and to the
meetings of the primary seetion of the
elementary grade. The numbers present
and the interest displayed were unpre-
cedented in the history of the Associa-
tion. The Round Table and the Demon-
stration will no doubt henceforth be-
come fixed features of the Association
gatherings.

The exhibits of school work “were not
30 pretentious as on some former oceca-
sions but they were more educative.
Miss Halliday’s educative display was
particularly valuable. 'The idea of
showing the ordinary work of a single
week from a single class was excellent.
Any school can and should do work
of this kind. The same idea of class
illustration was carried out in arrang-
ing for the music. and nothing finer
could have been given than the selec-
tions from the various classes. Prob-
ably the most novel attraction was the
Model Rural School. The thanks of
the teachers are due to those concerned
with its preparation. Thanks are also
due to the firms who exhibited their
supplies of school material.
 The visit to the Agricultural College
will not soon be forgotten, nor will the
kindness of the school authorities of
the City of Winnipeg.

The classes of instruction were well
attended and the work done will be of
great value in the schools.

This convention has surely brought
the teachers together, and it has
brought all the educational forces—
Department of Education, University,
trustees and parents—into sympathy
with the work of the schools.
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Editorial Notes

The best feature of the Association
was its spirit. Everybody appeared to
know everybody. The feeling of com-
radeship was catching. Those who
came ‘‘to grouse’’ remained to enjoy
themselves. There were far fewer
teachers than usual who were so unwell
that they could not possibly attend.
After hearing of the success of the first
day some got suddenly well, and it is
said that two are now ‘‘sick’’ because
* they missed everything. The attend-
ance was most gratifying. It is safe
to predict a monster gathering in 1917.

Mr. A. C. Campbell, of the St. John’s
Technical School, should make a good
president. e knows elementary and
secondary education, and what he
undertakes to do he accomplishes. We
bespeak for him and his committee
every assistance from the teachers of
the province.

Saskatchewan has evidently had a
suecessful convention. There seems to
have been a pronounced agitation in
favor of rural school reform. No doubt
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reform is needed. There are so many
good level heads in Saskatchewan that
they will searcely attempt to accomplish
reform merely by resolutions, although
that is always the easiest way. In the
long run schools can be made better
only by getting better teachers. It will
take from five to ten years to get an
appreciable number of teachers of the
class proposed. Manitoba has not been
able to get for its High Schools enough
men to teach agriculture. Saskatche-
wan Agricultural College, excellent as
it is. has been unable to graduate many
teachers. Where will the hundreds of
new male teachers demanded every year
come from? Yet, the ideal of a rural
school suited to rural needs is correet.
There is only one way to hegin a move-
ment of this kind: One or two districts
must give a demonstration. .\ demon-
stration in print is of no value what-
ever.

The fire which destroyed the building
of the Stovel Company had unfortunate
results for the Department of Edueca-
tion. The copies of the School Act
were all ready for binding but were
totally destroyed. Teachers will kindly
notify trustees to this effeet. As soon
as possible there will be a reprint.

Tt was found impossible to print in this issue all the papers read at the
Convention. Three long papers—by Messrs. Jefferson, Huntley and W. E.
Grant—are held over for special consideration in next issue, and some of the
shorter papers, chiefly those which followed second or third in presentation

of a topic, are held over.

Look out for next issue.

Well Defined

Miss Brown was giving an elaborate
definition of a blacksmith preparatory
to learning Longfellow’s poem.

“Now, children, we are going to
learn a poem today about someone who
works very hard. He is very large and
has great arms that ean lift such heavy
things! His face is blackened with soot
that comes from his great, blazing fires!
And he wears a dirty, black apron and
he has a fire that glows, oh! so red, and

whenever he makes anything he puts it
into his fire and then pounds it with a
great big hammer, which makes the
loudest clanking noise and makes the
sparks fly about in every direction.
Now, who can tell me what I have ben
deseribing %"’

A little maid who had listened to
these vivid details with eyes twice their
natural size sprang to her feet and said
in an awed whisper: ‘‘The devil.”’

T
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Departmental Bulletin

PUBLIC HEALTH

The Department of Education desires
to direct the attention of teachers and
trustees to the following important

" matters relating to public health:

The Provincial Board of Health have
undertaken to establish an effective sys-
tem of health inspection and supervision
in the province. The board are entering
upon a careful examination of health
conditions generally and have made
arrangements for the appointment of
a certain number of distriet physicians
and district nurses whose services will

‘be devoted to the interests of the public

at large. The latter will assist in col-
lecting facts bearing upon publie
health and sanitation and also furnish
expert professional adviece and prae-
tical assistanee to individuals in the
schools and in the homes of the districts
to which they may from time to time
be assigned.

Teachers and trustees are well aware
of the intimate relation between bhodily
health and mental efficiency. They are
well aware of the fact that defective
education and slow progress are fre-
quently due to improper physical con-
ditions which in many ecases might be
very easily improved. It is hardly
necessary to remind them that mueh
valuable time and energy are lost as a

result of epidemic disorders and that
many valuable lives are annually wasted
through preventable causes.

The Department of Edueation desires
to enlist on behalf of the Board of
Health the active and hearty co-opera-
tion wof the public and high school
teachers and trustees of the province
in the important activities of the pro-
vincial health officers, physieians and
nurses. Teachers and trustees can with
a little effort, very greatly aid in the
forward movement in the interest of
the general health and particularly that
of the children. 1t is econfidently
expected that upon the occasion of the
visit of a physician or nurse every
facility will be rendered and all avail-
able information given which may be
asked for. The local knowledge of the
teacher and of the trustees will prove
highly valuable for the sanitary survey
of the provinee which is now being
inaugurated. ' '

The Department recognizes fully the
immense importance and necessity of
conserving public health, looks forward
hopefully to the success of the Board
of Health in this special field of effort,
and now bespeaks for the officers of
the board a cordial welcome in ‘the
schools by teachers and trustees.

THE BIRD LOVER

Francis of Assissi was fond of calling
the birds and beasts his little sisters
and brothers, and he believed that God
gave special grace to those who loved
the lower animals. He himself eared
for them with tenderest affection and

. they responded with their confidence.

The only way to know the birds is to
love them. To be able to identify a
dead specimen is to understand nothing
of the beauty, the mystery, the musie,
the quick intelligence, and the abund-
ant usefulness of the birds. To get

near them we must befriend them. We
must show ourselves worthy of their
trust and spend much time in their
company. A bird is a living thing,
and we can never really know the
birds until we know how they live and
work and love, what their joys and
sorrows are, the character of their
homes and home-life, their peculiarities,
and their amusements.

‘What would spring be without the
birds? Each day brings its own sur-
prise to the nature-lover. We watch
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the sky for the return of a favorite star.
We search the ground for the appear-
ance of the first anemone. We thrill
with joy when the pussy-willows bud.
But the coming of the birds is a delight
to the ear as well as a feast to the
eve. THow suddenly they burst upon
us. Yesterday there was silence all
around and the bare trees were empty.
Today we eatch the first glad note of
the meadowlark or the distant, honest
“Caw’’ of the crow. Kach day brings
a fresh arrival. Old familiar friends
greet us after their long sojourn in the
south. And new faces are seen, new
forms flit in and out among the
branches, tantalizing in their restless
refusal to be easily identified, as they
call on their way through to the farther
north.

And what a fascination there is in
bird study. Who that has ever listened
to the wren busily bewitching his be-
loved one by the charm of his voice
until, perchance, she yields to his
wooing ; or has watched the tiny grebe-
chick peeking out from under the
mother’s wing, or the baby coot riding
on its mother’s back, as the parents
take their young out for an afternoon’s
swim; or has ever seen a pair of chicka-
dees peck out a hole in the trees for
their home, one working while the other
watched, and gather up the tiny chips
in their bills and earry them far away
so as not to betray the location of their
nest to their enemies; or has ever caught
the oriole using his bill as a needle to
sew his nest; or has ever crept up on
the solitary American bittern as he
picked up and swallowed at a gulp the
salamander, then, alarmed, straightene
himself up, with neck outstretched and
bill pointing skywards, till he became
an integral part of the tangled mass
of marsh reeds among which he was
feeding; or has ever stood fascinated
as hundreds of Franklin’s gulls whirled
in and out, in graceful interlacing
curves, as they followed the plowman
for the worms exposed by the newly
turned furrow, ecan forget the experi-
ence, or fail to recall it without feelings
of the liveliest pleasure?

Chanee impressions, however, are apt

to be fleeting. The true lover of birds
will carry a note-book and record all
observations. When did the first robin
arrive? When did the catbird begin to
build? How doecs the goldfineh fly?
How does the pigeon drink? Does the
crow walk or hop? What is the char-
acteristic note of the redwinged black-
hird? On what does the kingbird feed?
This gives definiteness to our observa-
tions, helps us to build up a large fund
of personal knowledge, establishes the
habit of systematic study, and inereases
interest. Teachers can do mueh to ineul-
cate in their pupils a real love of birds
and a desire to protect them, by utiliz.
ing their observations in the class room
in building up a bird chart, on which
might be indicated time of arrival, of
nesting, manner of feeding, eharacter
of flight, ete. Almost unconsciously
the children will come to feel how much
more interesting a living bird is than
a cold, dead, unresponsive, and silent
corpse, and that the chief interest of
an egg is the bird that is in it.

But birds are worthy of our friend-
ship not only because of their beauty,
their songs, their grace and joyousness,
and their distinetive and fasecinating
ways, but also beecause of their economic
value. One of man’s most powerful
enemies is the great inseet race, innum-
erable in numbers, multiplying with
almost inconeceivable rapidity, voracious
in appetite, feeding upon everything
that has life. Left to themselves they
would reduce the world to a barren
wilderness in a very few years, and the
human race would starve. Against
these hordes man, unaided, is helpless.
It is the birds that keep these pests
within bounds and proteet man. The
value of the birds to Canada each year
in dollars would run up in the millions.
The eggs and larvae are dug out of the
bark of trees by the woodpeekers and
chickadees; quail and partridge seratch
them out of the ground; robins feed
upon those in our gardens; warblers
scan every leaf and twig; kingbirds
and swallows capture those that fly by
day, and the night hawk and whippoor-
will those that fly by night. The nestl-
ings of the common wren have brought

—r

e e




EXCHANGE OF MATERIALS FOR SCHOOL MUSEUMS 161

to them by their parents from 30 to
40 beak loads of food an hour. All
birds have tremendous appetites, and
the good they do cannot be easily
estimated. ‘
God’s greatest gift to man is life.
The greatest work in the world is the
conservation of life. Life may be con-
served by adding to its length and by
adding to its quality. The hirds make
life possible for man. Without them

i the space of ten years the earth
would not be habitable. The birds also
make life vicher and happier for man.
Shall we not in return make life not
only safer but also easier and more
pleasant for these little brothers and
sisters that not only charm us with
their ways and their musie, but also
do so much for our protection?—Rev.
John W. Little, B.D., East Kildonan,
Man.

SUMMER SCHOOLS

The general announcement of the
Sunmmer School course was distributed
to the teachers in attendance at the
convention in Easter week. Any teacher
who has not received a copy and who
Is interested may have a copy of the
outline on request to the Department
of Education.

The tollowing courses will be offered :

(a) * Elementary Seience and School
(fardening, both elementary and ad-
vaneced courses.

(b) Arts and handicratt, ineluding
Manual Training, Architectural Draw.
ing, basketry, clay modeling, domestic
science, sewing, blacksmithing, textiles
and millinery.

(¢) Physical training.

(d) Playground supervision and
folkk dancing.

(e) French—for teachers of this
subjeet in the High Schools.

The course will open July 4th and
‘close on August 4th, and applications
should be sent to the Department not
later than June 15th,

Teachers should purchase a single
first class ticket and obtain a standard
railway certificate from the agent. If
a sufficient number attend return fare
will be secured at a reduced rate, or
if one hundred ecertificates are pre-
sented the return fare will be free,

CANADIAN INDEPENDENT

Some time ago the Canadian Inde-
pendent Naturalist Assoeiation placed
before our teachers, regulations govern-
ing the formation of a Jjunior league.
The Department commeénds the work of
this Association to #the teachers and

NATURALIST ASSOCIATION

asks that they place the matter before
their pupils at once, if they have not
already done so. For any further in-
formation concerning this association
write to 112 Slater Street, Ottawa.

EXCHANGE OF MATERIALS FOR SCHOOL MUSEUMS

Mr. E. A. Ross, B.A. Alexander,
writes the Department that he has some
Samples of the maple, bird’s eye maple,
White oak, red oak, birch, beech, bass-
Wood, cherry, elm and southern pine,
Which he is willing to pass along to
Other teachers and schools interested
1 eollecting samples of our natural pro-

duects. Possibly some teachers may
have something to contribute to Mrv.
Ross’ museum. Every school should
aim at possessing a collection of samples
of the natural produets of the Domin-
ion, and teachers who are interested
might communicate with Mr. Ross to
their advantage.

!
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SUGGESTED OUTLINES IN DRAWING FOR RURAL SCHOOLS

The work, as in previous papers, is
woutlined for two months.

(Grades L, IL

Freearm movements on curved lines
at the blackboard and on paper.

Dictated Drawing of common objects
using vertical and horizontal lines at
first and afterwards introducing curves.

Tllustrations in pencil and brush-
work on nursery rhymes or any objects
in nursery rhymes. Do not attempt
figures except in skeleton lines. See
page 11 of Drawing Book I.

Toys in color and pencil. Sce page
1 of Drawing Book.

Objeets in color and peneil. See page
17 of Drawing Book. :

May Basket Tent, 9x3 inches, Man-
illa paper. Cut into half inch strips.
Cut 9x3 inch plain paper into similar
strips. Weave and construct the Bas-
ket given on page 38 of Drawing Book.

Nature Work—Make drawing of any
flower, leaf or bud in pencil and color.
See pages 3-36 of Drawing Book.

QGrade IIL

Toys and Common Objects—Draw
and paint toys and common objects as
on pages 30-39 of Drawing Book IL

Nature Work—Make brush or peneil
drawings of various seeds in early
stages of growth, using one half of
41x6 inch paper. After making three
or four drawings, insert the whole in
a tinted folded paper (43x6 inches) to
form booklet. Decorate the cover with
a conventionalized seed form. Make
brush work drawings of any leaf, bud
or flower. See page 36 of Drawing
Book.

Dictated Drawing—See article on this
work in the Bulletin and Journal.

Grade. IV.

Toreshortened Surface—Give lessons
on the horizontal foreshortened oblong,
uding a book for demonstration. Teach
the meaning of objects above, below
and on eye level. Memory drawing on
foreshortened surfaces, viz., doormat,
rug, checker board, trap door, ete.

Draw any object from observation with
a foreshortened horizontal surface
(open book).

Rugs.—Upon 6x4% inch Manilla paper
rule an oblong about 4x3 inches. Die-
tate the ruling of a simple pattern for
a rug. See pages 30-36 of Drawing
Book III. Tint the drawing at one
lesson and paint the design in a shade
of the same color used for the tinting.
Let the children practise other designs
of their own.

Dictated Drawing—See article on this
work in the Bulletin and Journal.

Nature Work—Make brush and
pencil drawings of any flowers, twigs,

leaves or grasses, etc. See pages 3 and .

39 of Drawing DBook III.
copy these.)

(Do not

Grade V.

Objects—Make pencil drawings from
observation of any hemispherical and
cylindrical objeets. See pages 20, 26,
28 of Drawing Book IV. (Do not eopy
these, but obtain similar objeets which
should be placed at intervals of about
six feet so that each child may not be
too far away from the object to be
drawn. Pieces of wood about 9 inches
wide and 18 isches long (or the width
of each aisle) should be used for this
work. Teach simple shading in this
work. Make brush work drawings of
any simple objects based upon above
forms.

Booklet—Make a booklet similar to
that shown on page 5 of Drawing Book
where directions will be found. Do
not copy this but let the children grow
their seeds and make weekly drawings
of the growth. '

Grade VI.

Groups of Objects—Make peneil
drawings of groups of two objects based
upon any -two of the models given in
the work for last month' (hemisphere,
cylinder, cube, square prism), viz,
tumbler and half lemon, jug . and
basin, fruit basket and fruit, square
ink well and book. Use pieces of
board as in Grade V. for displaying
the objects. See also pages 13 and 20
of Drawing Book V. ‘

[
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Make brush work and peneil draw-
ings of single objects based upon above
forms. Teach shading in this work.
See page 11 of Drawing Book V.

Grade VII.

Make shaded drawings of groups of
two or three common objects. Use
pieces of wood placed between the desks
for displaying the groups. See page
39 of Drawing Book VI. Do not copy
from the Drawing Book, but work from
observation of similar groups. Make
memory drawings of flower or leaf

DICTATED

The following exercises in Dictated
Drawings have been found helpful in
teaching the children to be aceurate in
doing construction work, geometrical
design, ete. The teacher can simplify
the work as required for the class
and should work with them at the
blackboard.

Grade III. Dictated Drawing

1. Dog Kennel. Space 24x2% inches.

At bottom of space draw a horizontal
line A B 3 inches long.

One-half of an inch from each end
draw up lines 1} inches long, making
angles with A B. Find point C half
way between A and B. Put on roof
by finding point D directly over point
C and drawing oblique lines forming
an angle on the top. Draw in the door-
way of the kennel.

2. Church. Space 434x4% inches.

At bottom of space draw a horizontal
line A B 3} inches long.

At A draw up a vertical line A D
1 inch long. At B draw up a vertical
line B F 2% inches long. Find a point
C 2 inches from A on line A B. From
C draw up a vertical line C E 24 inches
long. Join E F. From D draw a hor-
izontal line D W to touch C E. From
D draw an oblique line D H 1 inch long,
Mmaking an acute angle with D W. Join
H by a horizontal line to E W. Draw
in a door 2 windows, and a spire to

- this chureh.

sprays in outline only, using an accented
line for variations of edges.
, Grade VTII,
Make drawings of groups of any two
solids and common objects based upon

. those already practised in previous

month’s work.

Review—Color theory (November) ;
memory drawings of flower and leaf
sprays (September and October) ; com-
mon objects based upon geometrical
solids (March and April); unit making
or space filling (January and Feb-
ruary).

DRAWING

3. Candlestick. Space 3x4} inches.

At bottom of space draw a horizontal
line 34 inches long. .

From each end draw up lines 2 inches
long, making obtuse angles. Join ends
by a horizontal line. On the top hori-
zontal line in the centre draw an oblong
1% inches high and § inches wide. Put
in extinguisher, handle, and candle to
candlestick.

4. Gate. Space 4x5 inches.

At the bottom draw a horizontal line
4% inches long.

At both ends draw up vertical lines
3% inches long. Then 4 ineh inwards
from these lines draw two more ver-
ticals of the same length. Join the tops
of these by two ares. At equal dis-
tances of 1 inch from the bottom draw
2 double horizontal bars 1 inch wide
from the post to the other, and an
oblique bar across them to finish the
gate. .
5. Letter ‘““E.”” Space 23x2} inches.

At top of space draw a horizontal line
13 inches long.

From left-hand end draw down a line

2 inches long at right angles. Call the
end A. From the right hand end draw
down a vertical 4 inch long. Call the
end B. From A draw a horizontal line
A C 1% inches towards the right. From
C draw up a vertical line 4 inch long.
From this line and from B draw hori-
zontal lines 1 ineh towards the left,
From the ends of these lines draw to-
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wards each other vertical lines 4 inch
long. From these draw horizontal lines
1 inch towards the right. Join by a
vertical line.

6. Sign Post.

Near the top of space draw a horizon-
tal line 3 inches long.

Space 6x3% inches.

Let this be one side of an oblong, with
short sides of 1 ineh. On the centre of
the top line draw a square % inch. From
centre of bottom line draw down two
parallel lines 4 inches long. and % inch
apart.
draw two oblique lines 4 inch apart
each side of the verticals.

Trustee_s;_ Bulletin

A MODEL RURAL SCHOOL

One of the most striking exhibits at
the Teachers’ Association in Winnipeg
was the properly-equipped rural school.
More than 2,000 visitors came to see it.
Would you know what it was like?

To begin with it was a one-roomed
school with an ordinary lobby or cloak-
room. It was well lighted, clean and
comfortable to begin with, and this we
suppose is possible everywhere. All the
rest was supplied at a cost that would
not mean to any school district an out-
lay of more than $15.00 a year—that is
the interest on $250.

Let us see what the room contained.

1. A Sanitary Drinking Fountain.
Here there is no chance for germs, and
for spread of disease by means of the
dirty dipper.

2. A Garden Set.
rake, spade, shovel, flower-trowel,
sickle, measuring-line. It is taken for
granted that every live school will have
a school-garden. There is a great edu-
cation in this form of activity, and it
prepares the way for home-gardening.

3. A Play Set. Consisting of ropes,
balls, bats, ericket set, croquet set, ten-
nis set. There is no complete education
without well-organized play.

4. A Cooking Outfit. Composed of
a coal-oil stove with all fittings, includ-
ing simple dishes. There is an educa-
tion and there is health and enjoyment
in the hot-lunch idea. It is time we
advanced beyond savagery. Children
should not only learn simple cooking,
but should while at sechool observe table
manners with all that this means.

Consisting of hoe,

5. A Washing Outfit. This included
stand and wash-basin, pitcher, pail, mir-
ror, towel rack. They say cleanliness

W. H. BEWELL

President of Rosser Municipal School Trustees’

Association; member for many years of the

Executive of the Manitoba Trustees’ Associa-

tion; President of the Association for 1911 and

1912; member of the Advisory Board of Educa-
tion since 1911

is next to godliness. Why should it not
be compulsory in school. It is part of
an education to make children careful
as to their appearance.

To form props to the sign post :




A MODEL RURAIL SCHOOL

6. A Work Bench and Tools. An
education is given when the head directs
the hands in the making of things.
Hence manual work and sewing. Tt is
possible to have these in every school.
An outfit is not costly. It will almost
pay itself, if children make fittings for
the school room.
7. A Furnace. Here there is good
ventilation assured. There is no freez-
ing at the floor and roasting at the
height of five feet. Children are not
fairly treated unless their health is

9. A Library. It is needless to say
that this is imperative in a good school.

10. A Supply Cabinet. In this was
raffia paper, colored paper, pegs, spools,
cotton, wool, and all such materials are
used in the elementary grades.

11. Weights, Measures. Every child
should know these by actual use.

12.  Agricultural Exhibits. Grains,
weeds, flowers, ete. A Babcock test.

13. Maps, Charts and 2 Globes.
These were cheap but of the most value
educationally.

IRA STRATTON

For many years chairman of the School Board of Stonewall, member of the Executive of the
Manitoba, Trustees’ Association, and later for two years, president of the Association. He is
now official school trustee for the Province, having over fifty schools under his charge

——

cared for and unless they are comfort-
able, and ‘there is no satisfactory intel-
‘etual and moral progress when heat-
g and ventilation are imperfect.

5. Movable Desks. These could all
be Instantly removed to one side of the
T00m and space made for physical exer-
Else. . More than that the children could
iace In any direction for a lesson. This
§ economy in every way.

14. Pictures. There were eight of
these on the wall, particularly suited to
children. The effect was wonderful. No
child is properly educated unless he is
under the unconscious influence of a few
good pictures. Think of your own
children as you read this. ’

15. Flowers. Two hanging baskets
and windows bright with geraniums.
This is possible in every school.
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Tt might have been pessible to add an
organ, a gramaphone, a reflectoscope or
a steropticon, but the committee stop-
ped short at what was considered essen-
tial. All the fittings should be found
in every rural school. The cost is very
little when reckoned as interest on
capital. Suppose a teacher and ordinary
expense cost $650 a year. The efficiency
of her work will be almost doubled if
the district spends another $20 a year,

or say $30 to cover supply of lumber,
wool and the like. Are the children
worth it?

It was Horace Mann who said about
a large building that it paid to erect it
if it meant the reclamation of only one
child. When asked if he were not ex-
travagant in his statement, he replied,
““No! not if it were my child.”’ Trustees,
give the children of your district a
chance,

NEWS NOTES

At Rivers, on March 31st last, the
Daly-Rivers School Trustees’ Associa-
tion was organized, and the following
officers elected:

President, J. W. Seater; vice-presi-
dent, R. W. Dunsmore; sec.-treasurer, J.
T. Bowman, of Pendennis.

Mr. D. A. Stewart, of Pilot Mound,
our delegate to the convention of the
Saskatchewan School Trustees’ Associa-
tion, held in Regina on March 1st and
9nd last, reports a very enthusiastie
convention, with over five hundred
trustees present, and a very profitable
time.

A meeting of the Harrison-Saskatche-
wan Trustees’ Association was held re-
“cently, when the delegates who attended
the Provineial convention.in Winnipeg
gave a very interesting report. The As-
sociation is considering the advisability
of forming a children’s association this
sumimer,

The school trustees of the munieipali-
ties of Oakland, Glenwood, Cornwallis
and Elton are looking forward to hold-
ing a grand rally sometime in June
next. We congratulate Inspector Hat-
cher on his splendid work in having
organized several municipal trustees’
associations since the Provineial econven-
tion.

In the April number in the list of
trustees, an error was made in No. 52.
Tt should read E. A. Stutter, Sturgeon
Creek. '

The Pipestone-Albert, Bifrost, Cold-
well and Fisher Branch Trustees’ Asso-
ciations are intending holding meetings
this summer. We shall be glad to hear
of more of our local associations who

are arranging for summer meetings.

The amendments to the Publiec School
Act, passed at the recent session of the
Legislature, are now printed, and copies
sent out to every sechool district in the
Provinee. It is up to us, as trustees,
to study these amendments at onece, so
that we may fulfil our responsibilities
faithfully and intelligently.

A meeting of the people of Plumas
and vieinity was held on April 13th, to
discuss Consolidation. In spite of bad
roads the meeting was most successful.
Over 200 were present. Among the
speakers were Mr. Iverach and Inspee-
tor Herriott. Though there was no
decision the interest was intense, and
good educative work was done.

\

East Selkirk, April 18, 1916.

Western School Journal, Winnipeg.

Dear Sir,—Received copy of your
Western School Journal and I am glad
the trustees have decided to print a
journal of this kind as they will be able
to negotiate with one another re school
matters. Trusting all school trustees
will subseribe for same, enclose find
$1.65. Yours truly,

Murdock MeLeod,
Seeretary-Treasurer.
Highland School, East Selkirk, Man.
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Subseriptions have already been re-
ceived from the following school dis-
triets:

St. Boniface, High Bluff Village,
Elma, Rosamond, Woodlands, Cork-
cliffe, South Antler, Albion, Hillside,
Virden, Burrows, Glenella, Lornsdale,
Felsendorf, Bjarni, Napinka, Melvin,

Highland, Bradwardine (Consolidated),
Shellmouth, Edwin, Debonair, Gonta,
Bear Creck, Riverside, Dunara, Oak-
wood S.D., North St. Andrews, West-
field, Hernefield, Hatheway, Russell,
Springfield, Headingly.

Trustees should send in $1.50 for
three subscriptions to the Western
School Journal.

DR. ROBERTSON’S ADDRESS—(RUSSIA)

(Continued from last issue)

I want to talk to you for a few
minutes on Russia. Russia—is not that
an awful country? Some awful things
have happened in Russia. And if you
had lived in St. Petersburg three years
ago, and had scanned the newspapers,
you would have found a cablegram from
Toronto. ‘‘A rich citizen ealled Massey
was shot on his door step by a domestic
and an investigation is proeceeding.”’
That would be all the news you would
have of Toronto for weeks. But that
sort of thing is not Toronto—is not
typical of Toronto. A Russian might
exclaim “‘T would not live in a place
like that.”” But that is not Toronto;
that is not representative of Canada.
That was an exceptional occurrence;
and so we hear of the exceptional occur-
rences of Russia and Siberia. As Tol-
stoy says ‘‘Russia is not a state; it is
a world.”” There are lots of good and
lots of bad.

Let me tell youn of two young
Russians, typical of thousands more,
Tn 1887 when T was professor at the

Ontario Agricultural College, a friend .

of mine in Copenhagen sent a Russian
student from the Provinee of Samara.
His name was Rebakoff. T can see him
now—a young Russian farmer who was
sent by his provinee to learn all he
could in Canada and the United States
to carry back to his people. e told
e about the people in his province—
there are 78 provinces and 23 territories
In Russia. They lived in as elean houses
as those about Guelph and had organ-
1zed cheese factories, cereameries and
other industries. He was about the

handsomest man I ever saw, with a
wonderful complexion—all the glory of
health with some tints of the soft skin
of a child of three and the toughness
of a man who could endure everything.
In the morning when he would meet
me going to work he would take off his
hat, bow in the most courtly manner
and then shake hands. He had perfeet
manners and wore better elothes than
I did. These are reclatively unimport-
ant matters in themselves, but they
indicate a good deal. He was sent
abroad by the government of his pro-
vinee to gather information for the
benefit of the rural communities. He
was a young Russian farmer, typical
of Young Russia at its best; seeking
knowledge, getting fuller understand-
ing, and standing for liberty and in-
telligence and co-operating goodwill.

In 1908 when I was Principal of Mae-
donald College a young Russian woman,
sent by the Department of Agriculture
from St. Petersburg, came to learn all
she could of the Domestic Secience
classes and the training of teachers for
school gardens and elementary agricul-
ture, to take it back to Russia. When she
spoke to the students in the Assembly
Hall, she had a little book printed in
Russian. She whacked it on the read-
ing table and began by saying: ‘“You
do not know what that is, but I shall
put the title of it in English for you.

It is, ‘How to Keep Poultry Profitably °

on the farms’, and its author’s name is
James W. Robertson, of Canada. The
Russian Government has distributed
many hundred thousand copies of it,
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sending them to farmers all over
Russia.””  Of course, T was quite de-

lighted with the Russian woman; and
T knew that Russia was sending over
increasing quantities of poultry and
cges and butter to England. The Rus-
sian Government is trying to help the
men and women to understand and
manage farm and home affairs.

‘We have a pretty big country. TIhear
some people say we have a great coun-
try ; but Canada is not yet a great coun-
try. Tt is just a large country with
great opportunities. Russia is a very
large country, 7,000 miles from the
Baltie provinces to the end of the rail-
way on the Pacific coast. That is about
twiee as far as from Halifax to Vancou-
ver. It stretches 3,000 miles from the
northern houndary down to the cotton
fields of the Caspian. You could plant
on it three countries each as big as the
TUnited States—from Maine across to
California and from Dakota to the Gulf
of Mexico—and you would have cov-
ered its area. That indicates her size.
And she had been invaded. Her armies
have been pushed back, but not broken
up. How far back? You know the map
of this continent. You take a point
between Quebeec and Montreal about
Three Rivers, and run your pencil down
through Connecticut to the ocean. The
Germans have not taken any larger
portion of Russia than the area lying
east of that. Do you see any sort of
comfort in that? These valiant armies
had been going back for five months
because they had mnot ammunition.
Where else could you find soldiers—
even our own of whom we have all
reason to be proud-—that would take
this pounding with shells, this battering
with the accumulations of years of
aggressive preparation, for four and
five and six months and then hold and
come back with their courage not the
least bit shattered, their spirit not the
least bit dismayed? This is an example
of Russian courage and tenacity. It
has not been a disastrous retreat; and
Russia is not broken or disheartened.
Now that she has the munitions and
machinery of war she may be depended
~upon for her bit,
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I have not time to tell you of the
local self-government within Russia.
The villages and counties and provineces
have large measure of self-government.
There are village counecils eleeted by
the people themselves. The head of a
family gets 11 acres of land; and every
12 vears or so a redistribution is made
for the sake of equity. That is what
the old rulers did under theocracy.
There are county counecils elected by
the people, about 40 members to a
county. They mect once a month. A
doctor in the comnnmity,is a member
of the ecounty council. The doctors are
trained and have skill. The Russian
doctors are reputed to he the best edu-
cated physicians in the whole world.

There are also elected bodies which
are somewhat like our Provineial Legis-
latures, but to which the majority of
members are elected by the county coun-
cils—the district zemstvos. Russia has
78 such provinces or governments, he-
sides 23 territories. The bureancracy
and nobility are said to control too
much of the power. Who are the
nobility? Russia has not a political
nobility like the House of Lords in
Britain which is a small body with less
than 700 members. In Russia there are
600,000 members of the nobility. Any
vouth in Russia by his edueation, intel-
ligence and public service may rise
through all the grades except two or
three highest.

As to common public schools, the
Russian government gives $200.00 a
yvear to any locality which agrees to
provide within three years adequate
teaching accommodation for 50 child-
ren. At the rate of construction and
progress before the war it was estimated
that by 1920 there would be a school
place for every child in all Russia. In
Siberia about 23 per cent. of the people
can read and write and in the Baltie
provineces about 80 per cent. In edu-
cation, as in other matters, Russia is
full of contrasts. Tt has the very back-
ward and the most advanced. TFor
example, in large areas only 23 per cent.
of the people can read and write; and
in 1893 its town schools sent to the
World’s Fair at Chicago the best cxhibit
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of manual training work that was there.
That was seven years before manual
training was introduced in Winnipeg.
It had several thousand school gardens
before that movement was begun in
Canada. In 1900—six years before the
opening of the first Duma—the Nationul
Parliament—the state granted $5,300,-
000 to elementary schools. Their main-
tenanee was provided by 20 per cent.
from the state, 23 per cent. from the
provinees and counties, 353 from village
councils, and 11} from private persons.
By 1910 the Duma voted a broad mea-
sure for school development caleulated
to provide elementary education for all
children within the empire in 10 years,
and m 1910 it voted $35,000,000 as
grants in aid of elementary schools.
In 1906, the secong year of the Duma,
the state grants for all education
amounted to 40 million dollars; in 1912
to 85 million dollars. As illustrations
of the kind of school courses provided
it is worth remembering that beckeep-
ing is taught at about 1,000 schools, silk-
worm culture at 300, and various trades
at 900. Great attention is now being
paid to the development of education
for the occupations of rural life.
Higher education has been provided for
the professions for many years. There
are ten large universities, the largest
at Moscow having an enrollment of
10.000 students. Besides these there are
numerous technical colleges and insti-
tutes.

The government gives large grants
in aid of migration of farmers to Siberia
and for the improvement of agriculture.
In 1906 these amounted to $20,000,000,
and in 1912 they reached $59,000,000.
The grants in aid of these two national
interests—education and agriculture—
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amounted in 1912 to 9 per cent. of the
total expenditure of the government.
In the budget of 1913 the amount sub-
ject to the serutiny of the Duma was
the enormous total of $1,604,000,000.
Of that no less than $143,000,000 were
the grants for education and agrieul-
ture.

In Russia there are 35,000 co-opera-
tive societies with 12 millions of male
members. There are 2,700 co-operative -
creameries managed by farmers. There
are 10,900 consumers’ leagues through
which the people club together to buy
on the best terms and get good values.
They have over 14,000 Mutual Credit
associations. Russia is by no means all
a big, erude, uncouth country, but a
great liberty loving people, full of de-
votion to the noblest of ideas.

You will recall that the use of vodka,
their strong drink, was abolished by
imperial ukase at the beginning of the
war.  Drunkenness was threatening
national disaster. The Czar enacted
prohibition. That was autocratic, but
it realized the will of the people. The
improvement in national efficiency has
been enormous. Tt has been estimated
at from 50 to 100 per cent. Then when
a vote was taken in one large and im-
portant district as to how the people
regarded 1t, this is what their votes re-
vealed: ‘Do you want prohibition made
permanent?’’ 84 per cent. voted ‘ Yes.”’
““Have you tried any substitute?’’ 86
per cent. voted ‘“No.”” In this great
field of social reform Russia leads the
van,

The outstanding characteristics of
Russians are perhaps commonsense,
kindliness, a willingness to let things
wait till tomorrow, unflinching courage,
and deep religious feeling.

(The ‘‘Petit Journal,”” Paris)

Little by little the old-time misunder-
standings which have caused so much
bain between Great Britain and France
are completely disappearing. Little by
little the alliance between the two coun-
tries is being firmly established. It is
a military neecessity in war-time and a
Social necessity in peace. The more ob-

vious this necessity becomes the more
forcibly is felt the need of immediate
concerted action with all the sacrifices
it involves. This will soon become an
obligation, a duty, a law, and its con-
sequences in the future will make it
one of the most important results of the
war which Germany provoked with
(quite a different objeect.
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Art Lovers’ Page

A PAINTER OF ANIMALS

Y

Sir Edwin Landseer, unlike many of
the world’s great artists, commenced
his study of art under the most favor-
able circumstances. He was born in
London on March 7, 1802, and his
father, John Landsecr, who was an en-
graver of note and an able writer on
art, took great interest in the edueation
of his three sons. Thomas, the eldest,
became an engraver, while Charles and
Edwin, the youngest, beecame painters.
So zealous was the father in his instrue-
tions that Edwin had learned to etch
when seven years of age, and could
paint in oils when only twelve.

The first animals that Bdwin Land-
seer began to sketch were the sheep
and cows in the neighboring fields, but
it was not long before dogs were the
chief attraction to him. Perhaps the
hest paintings of animals from his brush
are the many and varied pietures of
dogs of all sizes and degrees of char-
acter. That he did wonderful work in
the painting of horses and stags is

" proven by numerous canvases of these
subjects to be seen in public and pri-
vate galleries, but somehow his dogs
seem to possess more of a human char-
acter than the others. Tt has been said
‘of him that ‘‘wherever animals might
be seen and studied there Edwin Liand-
seer was to be found, sketeh book in
hand.”’

One of the greatest charms of Land-
seer’s pictures lies in their simplicity.
Often we see but a single dog or stag
/in a pieture with a background so in
keeping with the character of the sub-
jeet that it is hardly observed save as
something that helps to make a perfect
whole. Again there may be two dogs,
or a man on horseback or occasionally
three animals; but the most impressive
pictures eontain the figure of a single
animal.

In the article on Country Life in Art,
published in the Journal a few years
.ago, reference was made to several of

By Art Lover

Landseer’s paintings of dogs, so this
month our illustration of his work will
be ‘‘Shoeing the Bay Mare.”” This
splendid picture is hanging in the Tate
Gallery of London and is one of the
best that Landseer ever gave to the
world. 1t is about 4ft. 8in. high by 3ft.

-~

“SHOEING THE BAY MARE"

8in. wide, and was first exhibited in
1844. 'The artist has more than his
usual number of figures in this picture,
and we see not only the bay mare, but
a small gray donkey, a brown dog, and
the man who is shoeing the mare. Of
course the finely formed mare is the
central figure of the group, and her
beautiful coat shines like satin showing
her to be well groomed. She turns
her head to watch the man at his work,
in a most intelligent manner such as
only Landseer knew how to portray in
animals. Even the donkey and the dog
are watching with curious interest the
work that is being done for their com-
panion. The man himself is absorbed
in his task, and, who but Landseer
could give to the three animals almost
as much of a human aspect as he gives
to the man? Only a great lover of
animals could accomplish such a fine
piece of work. 'This splendid group is
not marred by useless details; the sur-
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roundings are very simple and only
serve as a suitable frame for a very
humble scene.

So greatly is this painting admired
by artists that when vou visit the gal-
lery where it hangs, you may often
find one, two or even more students,
sitting before it, endeavoring to malke
copies fine enough to be sold in some
London art dealer’s shop.

One of the greatest pieces of Land-
seer’s work was the modelling of the
four lions for the base of the monument
erected in Trafalgar Square, London,
in commemoration of the vietory won
off Cape Trafalgar by Lord Nelson.
The artist spent much of his time during
ecight years in this work, and on Jan-
uary 31, 1867, the colossal lions cast
in bronze were unveiled in their places.

This great artist who was as eareful
about painting the eye of a bird as
the shaggy mane of a great lion, who
could paint a careless, playful kitten
as well as the tragic, death-stricken

figure of a wounded stag, and who por-
trayed horses and dogs with almost
human attributes, painted on nearly to
the end of his life. Most of the time
during his last months was spent in his
studio where it was his wish that he
might die,

He passed away on October 1, 1873,
and was buried with full honors in St.
Paul’s Cathedral, London. His grave
has been marked by a seulptured slab
bearing a medallion portrait of the
painter, beneath which is modeled in
high relief a copy of his most pathetic
work, ‘“The OId Shepherd’s Chief
Mourner.”” This picture deservedly
celebrated, has been called by Ruskin
‘““one of the most perfect poems or pic-
tures which modern times has seen.’’
The pathetic figure of the mourning
dog, with his head laid against his mas-
ter’s coffin, seems to be grieving over
the loss of Sir Edwin Landseer, one of
the greatest lovers of animals in the
artistic world.

School News

Winnipeg

The resignations of Miss G. L. Lush,
Miss A. McKnight, and Miss M. Roblin
were aceepted to take effect on the dates
specified in their several letters of with-
drawal.

The schools close for the midsummer
vacation on the 16th of June and re-

“Open on the 21st of August.

The Board expresses its agreement
Wwith what is known as the Daylight
Saving proposal. According to this
agreement the city schools open at 9

. 0’clock—ecity time, or one hour earlier

than formerly.

The following are appointed to posi-
tions on the teaching staff under Agree-
ment Form ‘“A,”’ appointment in each
case to date from the term of assign-
ment to classes: '

G. Skewell, R. Buchanan, B.A.; T
Lipsett, B.A.; V. G. Craven, E. J. Dre-
ver, Grace H. Riley, Mary Smith, M.A.:
Marie Goodeve, Carrie Pierce, Gertrude
L. Marshall, Irene L. Kellington, Alma
E. Newmarch, Edna E. Richardson,
Beatrice Gunn, M. Dobson.

Have You Heard This ?

““Yes,”’ said the man from the North-
Wegt, ‘‘it’s cold where I come from.
But you don’t feel it—no, sir! We
don’t have any of these cold winds out
there; fifty and sixty below is nothing

when there’s no wind. Why, out there
you can leave your window open,
nights, and the air’s so still it won’t
come in—frozen stiff, yes, sir!”’
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The Children’s Page

Child’s Song in Spring

The silver birch is a dainty lady,
She wears a satin gown;

The elm-tree makes the old churchyard shady,
He will not live in town.

The English oak is a sturdy fellow,
He gets his green coat late;

The willow is smart in a suit of yellow,
While brown the beech-trees wait.

Such a gay green gown God gives the larches—
As green as he is good!

The hazels hold up their arms for arches
When spring rides through the wood.

The chestnut’s proud, and the lilac’s pretty.
The poplar’s gentle and tall,

But the plane-tree’s kind to the poor dull city—
I love him best of all.

—E. Nesbit.

EDITOR’S CHAT

Dear Boys and Girls:

Here’s May Day and Arbor Day and
we are afraid we have missed them
both because the Journal comes out too
late for them, but anyway, we must
have our little annual talk about trees
—altho it is hardly necessary to tell all
you wide-awake girls and boys what
trees mean to a country. First of all
they mean Beauty and Pleasure; second,
they mean Protection, and third, Use-
fulness. Who needs to tell any of you
of the beauty of the trees from the first
soft, silvery catkin to the last red-brown
leaf that flutters crisply on the ground
in October? Who needs to tell you of
the faseination of looking through the
shimmering green of the leaves up to
the cloud-flecked summer sky? No one
need enlarge on the joys of the picnie
tea in the shade of a ‘‘bluff’’ because
you have all experienced it. Many of
you know how the trees shelter the shy
violets, yellow and blue, the columbine
and Solomon’s seal, and those who

don’t know should go and look and
learn as soon as they can. How many
of you realize that the worst enemies
old Father Winter and Jack Frost have
are the trees? Do you know that the
climate in Manitoba has modified won-
derfully since so many trees were
planted? Do you realize that a grove
of trees, even the despised, woolly pop-
lars, planted on the north side of your
house will shelter you from the bitter
winds that blow across our prairies
in the cold months? And then set your
imagination to work and think what
each tree means to that dear little
brother of ours, the bird. Here is a
home and shelter for generations of that
brave little citizen, a storehouse for the
squirrel and a larder for the wood-
pecker. Here is fuel for the fires of
future generations, either as wood or
coal. Here are houses, barns; furniture.
Those oak and walnut trees may fur-
nish the wood for a sechool, a hospital or
a ship in years to come. Think of the

B
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romanee you plant when you help to
put a tiny tree in the ground. Shut
vour eyes and think for a minute. Try
and picture one of the giant oaks for
which England is famous. Imagine for
a moment how that tree has stood there,
sending forth its leaves and shedding
them year by year for generations. It
may have sheltered the Druids in days
of old. Tt may have looked down on

William I, riding for the first time -

through the dense forests. It may have
seen Queen Elizabeth in her stately
robes with Sir Walter Raleigh in her
train. It may have shaded the men who
executed King Charles, or looked upon
the face of England’s young Queen
Vietoria. That same old oak may now
be shattered by a bomb dropped from
a German Zeppelin or be eut down that

Kitchener’s army may drill in the place

where it stood, or it may be built into a
submarine, or wonderful battle cruiser,
and although no one knows what bird
carried that acorn from a foreign land
or when it first began to grow. in the
warm soil, yet there it stands, wrapped

in mystery, one of God’s most wonder-
ful works. And to think that you may
help to plant such Romance as well
as Beauty and Pleasure, Protection and
Usefulness surely will inspire you all to
plant a tree this ‘“merry ‘month of
May.”’

Let every community plant a tree!
Let every school plant a tree! Iet
every family plant a tree! Let every
person plant a tree! Make your own
desert places blossom like the rose, that
in years to come generations of Cana-
dians yet unborn may live under the
shade and dream in the beauty of Cana-
dian trees planted by Canadians for
Canadians.

How it standeth like a giant,
Casting shadows broad and high,
With its trunk and leafy branches
Spreading up into the sky.

There the squirrel loves to frolic;
There the wild birds rest at night;
There the cattle come for shelter
In the noon tide hot and bright.

PRIZE STORY

Well, Boys and Girls, you have given
us many instances of ‘“What We Have
To Be Grateful For in Canada,” and
there are some very good stories here,
indeed. You all agree that our greatest
blessing is the peace of the land and the
absence of the immediate horrors of
war, but you have all missed three
things that the Editor thinks most im-
portant of all—three things without
which peace and plenty, wealth and
beauty, would be as nothing, and these
three things are the loyalty, generosity
and bravery of our men and women.
We might well be grateful for peace
but would that peace be honorable had
we not done everything in our power
to help England and her allies preserve
it? Would the possession of a vast and

" Wealthy country make us a nation to

be respected had we not men and
Women brave enough to defend it?
Would it be right to be grateful for

wheat and timber, gold and silver, fish
and fruit if we did not share it with
those who through war and pestilence
have lost their country, their homes,
their loved ones and their wealth? So
you see loyalty, generosity and bravery,
are the foundation stones of our grati-
tude in Canada today. We have pleas-
ure in giving the prize in this competi-
tion to Mary Nall, Grade VII., St.
Laurent School.

Honorable Mention to, Agnes T. Con-
nelly, Hilda Connelly, Herve De La-
ronde, Veronigne Chartrand, Gregoire
Ducharme, St. Laurent School; Russel
Spear and Effie Craven, Makaroff Con.
School.

Mary Moore, Emma Moore, TLake
Francis.

Connie Averill, Edith Averill, Elsie

Wilmot, Elsie Averill, Lucy Woodeock,
Mary Woodcock, Clanwilliam, Man,
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WHAT WE HAVE TO BE GRATEFUL FOR IN CANADA

There are so very many things to be
grateful for in Canada that we do not
know just where to begin.

The main thing at present which we
are very thankful for is that this terrible
war is not being waged here. Of course
what concerns Mother England eon-
cerns us and the fact that so many of
our heroic soldiers are losing their lives
on the battlefield casts a gloom over us,
still, how very happy we should be to
think that our fair Dominion is not
turned into a field of carnage.

In the winter when we are engaged
skating and sleigh riding, ete., we never
stop to think that in some places they
never have snow, and again when we
are enjoying the nice summer do we
ever stop to think that the poor people
up North never have summer? Truly
we have a great many things to thank
God for in Canada. :

There are railways to enable us to
travel around and telephones and tele-
graph systems with which we can send
messages.

There are many provinces and all
have their own products. Ontario,
Quebee and British Columbia are noted
for their fruit, Manitoba and Saskatche-
wan for their grain and Alberta for its
ranches.

In Manitoba the land is quite level,
but as we go east it becomes more hilly
till at last there seems to be nothing
but hills which to us from the West,
look like small mountains.

We also have very good sehools and
as quite a few of the books are free,
even the poorer children can be fairly
well educated.

In Canada there are many kinds of
trees, and birds with their trills and
songs are lovely.

‘We are all in hopes that this war will
soon conclude and then we Canadians
will be even more happy than we are
at present. 1 am sure when our sol-
diers return to Canada they will find,
in spite of their trips to Europe that
““There is no place like Home.’’

Mary Nall, Grade VII.

SOME TREES OF

““Forest’’ is a word that is never used
in New Zealand when speaking of her
tree-clad hills. ‘‘Bush’ is what it is
always calted. The New Zealand bush
is very dense. It is a mixture of giant
trees and dense undergrowth. The
stately kauri rears his head scores of
feet above the trailing supple-jack and
grasping lawyer, while these in their
turn are often almost concealed in a
mass of feathery ferns.

The kauri is the king of New Zealand
trees. It is a stately, if somewhat stiff-
" looking tree, with an enormous bole
and a somewhat formal spread of foli-
age. It is really, although one might
not think so from my desecription, a
beautiful tree. It is, of course, the chief
of timber trees, and, as such, is being
ruthlessly destroyed—indeed, already
men who should know are beginning to
speculate how long the kauri will last

"march of the timber dealer.

NEW ZEALAND

in New Zealand before the grasping
The kauri
attains a great size; sometimes exceed-
ing 150 feet in height and 20 feet in
diameter.

The rata is an interesting tree. It
starts life as a seedling, often quite
high up in the branches of the tree that
is to be its vietim. Tt winds lovingly
round a giant kauri a slender caressing
tendril. Anon it expands, and encireles
it in its network with a stronger grip,
and in the course of years that grip
closes in on the monarch of the bush
like the folds of a mighty boaconstric-
tor, and crushes the life out of it. Then
the rata, now a great tree, instead of
a tender vine, stands where stood the
noble kauri.

The totara is a splendid tree, and its
wood is exceedingly strong and durable.
It is largely ‘used for wharf-piles and




SOME TREES OF NEW ZEALAND

feneing posts. The puriri is another fine
wood that furnishes most of the railway
sleepers. -

New Zealand is rich in beautiful eab-
inet making woods. I cannot remember
them all, but a few are mottled kauri,
puriri, rewa, rimu, and totara.

The rimu is one of the most graceful
-of New Zealand trees. Tt has a very
pretty, almost feathery-looking foliage,
and the tree itself is frequently of a
slender nature.

The pohutukawa, the cherry, erimson-
blossomed Christmas-tree, is a fine hard
wood, and is used for many purposes
other than boat-building.

The New Zealand bush is evergreen.
We therefore do not have the beautiful
tints of the English spring and autumn.
On the other hand, except in the
imported trees, we do not see for months
at a time the gaunt bare arms that seem
so cold. There is a charm in the New
Zealand bush that is hard to describe.
That it is very beautiful those who have
been privileged to see it will readily
admit. At certain times it is perhaps
a little sombre, but in the season there
are many beautiful and interesting
tlowers. There is the flaming rata, the
yellow and red kowhal, the golden berry
of the karaka, the giant fuchsias (which
there are great trees), the erimson glory
of the pohutukawa, and many other
bright and cheerful blossoms.

There are two shrubs or trees that
are poisonous; these are the karaka and
the tutu. The karaka is a handsome
tree, and is frequently planted in gar-
dens and parks. It has a large bright,
leathery leaf, and an orange-yellow
berry. It is said that the poison of the
karaka distorts the limbs of the per-
son eating it, and leaves them rigid in
their distortion. I can only say that
- I never heard of such a case, nor have
I heard of a child being poisoned by

175

karaka berries; but there is no doubt
that they are poisonous.

The other evil plant is the tutu. The

berries and shoots of the tutu are un-
doubtedly poisonous, as many a poor
stoek-owner has cause to know. Cattle
and sheep eat it, and die from the effects
of the strong poison.

The supple-jack, mentioned by me
early in this chapter, is a long, flexible
parasite that flings its rope-like lengths
in black snaky coils, and stretches from
tree to tree in the air and from root
to root beneath the ferns, so that, unless
you ‘‘gang warily,”” it will trip you up,
and then get you by the neck as you
fall; but it really is very harmless, if
aggravating, and the boys use it largely
for sticks. If eut out by the root it
frequently has a curiously shaped, bulg-
ing head, which makes a good handle.

The lawyer, as is indeed quite natur-
al, is a far more dangerous customer.
It is a trailing creeper, and is gener-
ally called the bush-lawyer. It is armed
with a multitude of eurved hooks, which
insinuate themselves into your gar-
ments, and sometimes even into your
skin. They cling on to one with great
persistence, and once they have obtained
a good hold are hard indeed to shake
off without the loss of some blood or

temper, or both. Shall we say that it"

is not well-named?

The New Zealand bush has many very
beautiful and interesting plants and
ferns, the ferns particularly being very
fine. There is one that I sometimes
think is the sweetest fern in the world.
It is called the Prince of Wales’s feath-
ers. Its proper name is Todea superba.
It resembles nothing so much as ostrich-
feathers curled and dyed green. It
grows to a great size. I have seen
fronds 3 and 4 feet long, but it is at
its best when it is a little fern, and the
tiny pea-green fronds begin to unfold
in delicate fragile loveliness.

We first saw light in Canada, the land beloved of God;
We are the pulse of Canada, its marrow and its blood;

And we, the men of Canada, ean face the

world and brag

That we were born in Canada beneath the British flag.

Pauline Johnson.
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CONVENTION OF 1916

General Sessions
MINUTES

Tuesday, April 25, Convention was ecalled
to order promptly. The teachers rose and
sang the National Anthem. Music was pro-
vided by Mrs. Palmer’s class of Mulvey
Sechool.

Mayor Waugh, the President, and Hon. R.
S. Thornton delivered addresses. Reports of
these follow.

Wednesday, April 26, Convention was called
at 2 o’clock. Music was supplied by Miss
Parsons and her class of the Alexandra
School. Addresses were given by Col. Rowley,
Mr, Ira Stratton, Mr. R. T. Riley and Dr.
Stuart Fraser. A report of these is given

later.
In the evening the Convention visited the
Agricultural College. President Reynolds

addressed them. The address is printed.
Thursday, April 27, Convention assembled
at 2 o’clock. Minutes were confirmed.
The following officers were elected:
' Honorary President—IHon. R. S. Thorntog,
Minister of Education.
President—Mr. A. C. Campbell, Winnipeg.
First Vice-President—Mr. E. E. Best, Win-
nipeg.
Second Vice-President—Miss
Brandon. )
Secretary—Mr. P. D. Harris, Winnipeg.
Treasurer—Mr. B. J. Motley, Winnipeg.
Auditor—Mr. R. H. Smith, Winnipeg.

MeceMorine,

EXECUTIVE COMMITTEE

Dr. W. A, MeIntyre, Winnipeg.

Mr. E. Burgess, Neepawa.

Mr. Hogarth, Brandon.

Bro. Joseph Fink, St. Boniface.

Mr. J. 8. Wolkof, Plum Coulee.

Mr. J. E. 8. Dunlop, Brandon.

Miss MeManus, Gladstone.

Mr. E. D. Parker, Winnipeg.

Miss 8. J. Gayton, Manitou.

Mr. M. F. Pringle, Killarney.

Mr., F. H. Burkholder, Portage la Prairie.

Mr. J. W. Gordon, Manitou.

Mr. A. B. Fallis, Neepawa.

Mr. H. D. Cumming, Teulon.

Miss C. A. Dohaney, Sturgeon Creek. ,

Miss Lawson, Shoal Lake.

Miss M. E. Sitlington, Winnipeg.

Miss Cameron, Laura Secord School.

Miss I. Parkinson, Brandon.

Mr. Wm. Iverach, Isabella.

Mr. H. Cox-Smith, High Bluff.

The committee on exhibits
follows:

reported as

In the ungraded schools:

1. Headingly.

2. Hilbre.

3. Niverville.

(Honorahle Mention—Polson, Bradley and
Ericksdale.)

In the grade schools (less than 4 rooms):

1. Sturgeon Creek.

(Honorable. Mention—Hazelridge and Bins-
carth).

Larger Schools:

Honorable Mention—Brandon, Dauphin, St.
Norbert and Winnipeg.

Judges—A. A. Herriott, Flora Henderson,
O. T. Gamey.

The following resolutions were adopted:
.Committee on Resolutions.

D. MeDougall, Brandon; T. Neelin, Hamiota;
E. K. Marshall, Portage la Prairie; H. D.
Cumming, Teulon; Wm. Iverach, Isabella;
Miss May Bissett, Bannatyne School; Miss
McManus, Headingly and A. E. Hearn, Win-
nipeg, chairman,

The committee met Thursday, April 27th,
with the following members present: A. E.
Hearn, Miss Bissett and Miss McManus.

Your committee beg to report as follows:

I. Resolved that: We the members of the
Manitoba Educatfional Association in Con-
vention assembled, desire to express our
appreciation of the efforts being made by the
Government to ascertain the number of mental
deficients in our provinee, and to provide a
place to care for them.

Being satisfied that there are within our
provinee a number of mental deficients,
some who are attending our schools, others
who have never attended, and still others
who have gone out into the world of work;
and being convinced that it is in the interests
of humanity that these should be provided
for and thus enabled to live a happy and
useful life, up to their ability, and also be
prevented from swelling the numbers of our
criminal and unemployed classes; we would
earnestly urge upon the Government that
some immediate provision for caring for these
deficients be devised.

We deplore also the number of retarded
children in our schools who for different
reasons are years behind in mental develop-
ment, and would suggest that some special
provision be made for those, who, while not
wholly unable to take the ordinary school
training, are several years retarded, and
whom we believe should have special courses
in manual and vocational training, wherever
it is possible to make arrangements.
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Resolved also that a copy of this resolution
be sent to Dr. Thornton, Minister of Educa-
tion for the Provinee of Manitoba, with the
assurance of the hearty co-operation of the
teachers in the work of locating and elassify-

ing those whose cause we plead in this
resolution,
IT. Resolved that the thauks of this

Association be tendered to the Government
of Manitoba for the provisions of the Attend-
ance Act passed at the recent session of the
Legislature and we assure the Department
of Edueation of the hearty co-operation of
‘the teachers in assisting the carrying out of
the Act.

We would further recommend that the
provisions regarding the regular attendance
of pupils over the age of fourteen enrolled
on the school registers be extended to apply
to those pupils envolled who are under the
age of seven.

ITI. That the thanks of the Association
be extended to the following who have by
their kindly and generous help contributed
$0 much to the suecess of the Convention.

1. To the press of Winnipeg for the daily
reports of proceedings.

2. To his worship the Mayor; to the Min-
ister and Superintendent of Bducation, and
to the representatives of the Boy Scouts’
Association and the Manitoba Trustees’
Association for their presence and addresses.

3. To Mr. R. T. Riley; to Dr. Stewart, and
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to Dr. Fortin for their able addresses before
the Convention.

4. To the President and staff of the Agri-
cultural College for the splendid entertain-
ment provided for the members of the Associa-
tion, and in giving them an opportunity to
visit the College and surroundings and for
their able addresseg delivered before the
Convention.

5! To Messrs. F. N. Moyer & Co., Russell,
Lang & Co., Richardson Bros,, The T. Eaton
Co., and Chicago Floral Co., for their contri-
butions to the exhihit of ‘a fully equipped
Rural School.??

6. To Mr. Paul Wood, of Sifton, Man., for
a loan collection of water colors by members
of the Ruskin Club.

7. To the school districts of Winnipeg,
Brandon, Dauphin and Sturgeon Creek, and
to the Sisters of St. Norbert and to the Model
School for special exhibits of work.

8. To the pupils of the clementary and
High Schools of Winnipeg and their teachers
tor their emjoyable programmes of music,

Mr, Harris reported progress on behalf of
the committee on superannuation,

Musiec was provided by pupils of the
Technical High Schools, Miss Petrie in charge.

Addresses were given by Adjt. C. K. New-
combe, Superintendent of Education and hy
Capt. Fortin. These ave reported later,

The meeting closed with the singing of
the National Anthem.

ADDRESSES
CIVIC WELCOME

The mayor expressed his pleasure at
meeting the teachers, the aniost important
class in the community, and the most poorly
paid. He had just visited the exhibits of
work and expressed his pleasure at what he
had seen especially iin the practical arts
room under Miss Halliday’s direction. IHe
believed that education should turn out men
and women useful rather than ornamental.
Particular pains should be taken to induce

Mayor Waugh

Pupils to enter upon agriculture, Courses
in this subject could, in his opinion, be given
in cities as well as in the country., There
is always a force in the country urging city-
ward. There should be in the city a force
working the other way. What to do with
13,000 boys of the ity schools when their
education ends is a problem worthy of the
most serious thought.

PRESIDENT’S ADDRESS
Dr. W. A. McIntyre

His Worship the Mayor has welcomed you
on behalf of the city. Let me welcome you
in the name of the officers of the Association.
Tt is no small tribute to the earnestness of
the teaching profession that you have been
found willing to make such great sacrifice
in order to attend these meetings. My hope
is that you may receive inspiration from the
addresses of the chosen speakers, that your
ideals and standards may be elevated as a
result of your deliberations and observations,
and that new powers for service in the school-
Yoom and in the community may he developed
in such as attend the classes for practical
Imstruction.

T can well remember some thirty vears ago
the first mecting of the Manitoba Teachers’
Association. The membership was small—

consisting of but a few dozen people, and
the programme mnecessarily limited—being
confined to the hours of a single day. Tn
the thirty years great changes have taken
place in the world, and many of these have
affected life in our own province, Domestic,
social and economic conditions have greatly
altered. It is only natural that there should
be a corresponding change in the aims and
methods of education. ‘A changing eiviliza-
tion demands a changing form of culture.’’

Among the changes that have affected edu-
cational procedure one of the most striking
is that the factory has superseded the home.
Manufacture has heen centralized. This has
led to the centralization of people, and to
the centralization of capital. Fifty years ago
twelve per eent. of the people lived in towns
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and cities, and property was somewhat evenly
divided. Now fifty per cent. of the people
are of the urban class, and less than two per

cent. of the people own sixty per cent. of(

the wealth. Hence have arisen the great
problems which religion, education and legis-
lation must combine to solve. Those who
say that the only problem in education ig
that of the rural school, speak in ignorance.
In a peculiar way, the problems of vice ‘and
crime, of disease and dissipation, are ecity
problems. Upon the wise solution of these
depends the permanent welfare and happiness
of the nation.

During the last few years many attempts

A. C. CAMPBELL
President of the Manitoba Teachers’ Association

have been made here and elsewhere to adapt
educational methods to altered conditions.
Some reformers, fixing their attention upon
the change in industrial conditions, have
(Jmphasue(l the need of vocational trammg
Others noting the change in social conditions
have advocated the need of social-moral cul-
ture; others with slight regard to tradition,
have 4ried to find a solution in a mew pro-
gramme of studies or a new method of school
administration; while a fourth class have
flatly denied the necessity of change and
have been satisfied to call themselves conser-
vative with the conservative’s privilege of
¢‘hanging on to the tail of progress and
shouting Whoa!’’ The world has listened
patiently to conflicting theories and has noted
carefully the results of honest experiment.
Who has not heard of the Dewey School,
the Gary School, the Batavia system, the Part-

Time system, Menomomie schools, the Pueblo
plan, the individual plan of the San Francisco
Normal School? Who has not heard of Stand-
ard Tests? Who has not read of Kirksville,
and of Mendota Beach? Who is not
acquainted with such writers as Holmes,
McKeever, Lee, Scott, Weeks and Slelght”
Who indeed has not read such semi-imagina-
tive productions as ‘“All the Children of
All the People,”’ ‘¢ What Is and What Might
Be,”” and ‘“The Brown Mouse’’? With new
fypeq of school on every hand, and new books
and leaflets on every newsstand it is not
wonderful that local celebrities are awakemng
Nor is it wonderful that each, as he awakes,
begins to proclaim himself a discoverer. Such
is the way of the world! The last rooster
to crow always thinks himself to be lord of
the barnyard.

Tt is not to be thought that all reforms
have been attempted ‘lb]O'lﬂ Canadians are
as a rule, poor advertisers, but none the less
they hme even in poor benighted Manitoba
been moving a little. In the organization
of Consolidated Schools this province leads
all Canada, and perhaps all America; a begin-
ning has beern made in mumelpal school
boards; and in the great majority of schools
nature study and school gardening are regu-
larly taught; a suecessful attempt has been
made at individual teaching; self—government
has taken the place of coercion; physical
education, art instruction and manual train-
ing are 1eco"n1zed in a growing number of
°chools, in secondary education the practical
arts have found a leading place; night schools
are established in the cities and are spread-
ing to villages and rural communities; the
hot lunch and the properly equxpped play-
ground are not unknown; the old prison-like
whool buildings are giving way to structures
that have architectural beauties and hygienic
advantages. The trustees are organized as
in no other place, and a eco-operation of
trustees, teachers and department has been
effected that is bound to result in further
gains. This is only a sample of what is
taking place. Tt is perhaps very little, but
it is an earnest of the future. Perhaps it
may truly be said that of all the educational
agencies of the community the school most
nearly recognizes its opportunities and fulfils
its mission.

There is always in every calling a body
of men who suspect every reform that does
not originate with themselves. Every depar-
ture is to them a fad, a frill or a fancy.
Yet it is a truism that ‘“no fool idea was
ever conceived that had not in it a grain
of wisdom.’” There is no hope for the man
who is self-centred, who refuses to recognize
that ‘‘beyond the mountains there are men
also.’”” Tt will be a sad day for us and
our country if we do not recognize that the
hope of our schools is not in stagnwtlon but
in continuous adaptation—and this is in 2
two-fold sense. The general system of instrue-
tion and training must be adapted to our
age and our provineial and national needs,
while particular schools must modify their
activities to meet local and special conditions.
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The adaptation required touches school or-
ganization, school management, aims and
methods of instruction and training, and
imposes duties not upon teachers alone, nor
upon: the public school alone. Every man
and woman is concerned in this great move-
ment, and all organizations must learn to
co-operate in a friendly way. There is not
yet in Manitoba the clear cuit co-operation
that is desirable, either among the various
schools, or between the schools and the other
humanizing forces in the community.

I shall have time to give but a few illus-
trations to show, how in my opinion our
schools are to be more fully adapted to our
changing needs.

1. We are living in Manitoba. As Mani-
tobans we must work out our own system
though we must surely be guided by the
experience of workers everywhere. FEarly in
our history we made the unfortunate blunder
of copying almost in its entirety the system
of Ontario. The organization' of public
schools, the courses of studies in High
Schools and Universities and the method of
the Agricultural College were all shaped after
the Ontario ideal. We have spent a lifetime
to get away from the worst features of this
System. We have, I hope, been thankful for
all that is good. Now there are those who
Would repeat this error by forcing upon us,
holus bolus, the system of Denmark. Any
one who considers the character of the people
and the mode of living of the two countries
will perceive the absurdity and the wrong.
We must work out our own salvation. We
must grow our own plumage rather than deck
ourselves in borrowed feathers.

2. We are living in the twentieth cen:
tury. This suggests the reign of science, the
growth of social and moral ideals, the
triumph of love. Authority and superstition
Must yield to research and reason; individual-
Ism and narrow sectarianism to community
interest, and co-operative activity. In every
School, whether primary, secondary or ad-
Vanced, the demand is that self-assertion take
the place of discipline, that joy and kindness
thrust out harshness in all forms and bit-
terness, and that there be exalted faith, hope
and love—the abiding graces of the soul.

- We are approaching the end of the
Great War. We are to take part in the re-
Construction of the Empire, and the recon-
Struction of the world. Will Canada be ready
Or the new role she must play as a domin-
ant force in the Empire, and as a -leader
Among the nations? If so our men and
Women must no longer be local and provin-
@1al in their sympathies and their outlook.
U workmen must be leaders in thought and
0 ability to perform. In sciéntific know-
edge and technical skill they must hold their
OWn with the best of other nations. Towards

18 end educational facilities of a new order
Mmust he provided. Schools new in type and
Organization must be instituted. Otherwise
our children will grow up ignorant and ineffic-
et and they will become, ¢ Hewers of wood,
and drawers of water’’ to those who have
€en more carefully trained in their home

lands. Nor is this enough. The strength
of individuals must be perfected in union.
However, it has been in the past, it must
be in the future that all distinetions of race,
color and class and condition are forgotten,
so that ‘‘men may live as brothers as in
the brave days of old.”” There is no agency
ever devised by man equal to the' public
school for unifying the diverse elements of
our population. It is only when individual
and social efficiency are promoted by the
joint effort of all our educated forces that
we can hope for national prominence. And
nothing less than this can satisfy us.

But there is another side than that of the
merely national. The Great War is to end,
we believe, in the Great Peace. So to love
of home and community and nation, we must
add love of humanity. It is not the time

P. D. HARRIS
Secretary of the Manitoba Teachers’ Association

now to talk of that, but when war is over
and God has given us the victory we shall,
I trust, be ready to include in our thought
all men and all conditions of men.

““For so the whole round world is every way
Bound by gold chains about the feet of
God.”’ /

4. We have to recognize local differences
and individual needs. In a measure they
are already so recognized both here and else-
where. Nature has made it impossible to put
all children in one grade. The demands of

‘society and sound pedagogy have compelled

the recognition of variation in High School
courses. Schools with new aims and pos-
sibilities have been opened in the larger
centres. Where schools have not been found
equal to the task new organizations have
sprung into being to meet individual and
social needs. Hence have arisen such organ-
izations as Boy Scouts, boys’ and girls’ clubs,
Audubon societies and the like. Perhaps the
school is at fault because it has not an-
ticipated the need of some of these organ-
izations. ¥
Anyone who has thought .or observed will
confess that the school has but made a begin- -
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ning in this matter of loeal and individual
adaptation. It is cheap, and it is easy to
treat all pupils ag if they were built on the
same model. It costs less to put sixty pupils
under onc¢ teacher than under two, and it is
in some ways easier for a teacher of sixty
to treat her pupils as one class rather than
as two or more. Yet it is a pedagogical erime
to sacrifie an individual to a class just as it
is a crime to educate an individual apart
from a class. You will forgive me if I give
a few illustrations to show the necessity of
local and individual adaptation.

(a) There are living in the viecinity of
this school several hundred pupils. In their
well-ordered homes they enjoy every econ-
venience. They are well dressed, well fed,
and they give evidence that luxury is common
in their homes. Tuition in musie, dancing
and kindred arts is given out of sehool.
Opportunities are furnished for ~visiting
theatres and moving picture. shows. Access
to good libraries is easy. Opportunities for
social enjoyment are many. Athletic organ-
izations and church privileges are free to all.
This, and much more.

There is, out in range X and township Y,
a school building, small, cheap and dirty., Tt
has no blinds, no paint, and since its erection
it has received no care. It is never scrubbed
and rarely swept. The children are poor, and
many of them are unable to speak English
freely. They walk from one to four miles
to reach school. The average attendance is
eight. The occupation of the people is mixed
farming., The homes are poor, the cooking
bad, the housekeeping worse, There is no
reading matter in the distriet and there are
no social privileges. All the rest is in keeping.

Can any one doubt that here is need of
adaptation? Can any one think that the
same activities and the same methods will
apply to the two schools? On pedagogical
grounds it is impossible to begin or to con-
tinue in the same way with the two sets
of pupils. They have not the same capital
to begin with. Nor on practical grounds
should they follow the same course of instrue-
tion and training. 'The life activities lin
which they are to engage are, on the whole,
different, and there should surely be some
relation between school activity and the
activities of after life,

Right here of course, is the battle ground
in education. Those who think of the pupil
as taking up the life in his own community
ask with reason why cooking, housekeeping,
sewing, study of soils, grains and live stock
are not as valuable and educative as the
study of grammar and deeimal fractions.
They believe that a playground and workshop
are as necessary as books and desks, and that
the hands should be trained as well as the
head.

Those who believe that children have in-
herent rights which the claims of the voea-
tion and the state cannot override, may claim
that as in the background of all lives some
elements are necessarily lacking, emphasis
must be laid upon the missing elements.

The child of the c¢ity should probably have
the benefit of associations with a teacher
born and bred in the ecountry. A country
child might possibly benefit by association
with a teacher bred in the city. Nothing
could be more objectionable in a free land
than an attempt to cultivate or develop
caste. However it may be in the secondary
school or the trade school, it should be said
of the elementary school that the aim is
always “the child, rather than the vocation
or trade. Life is vastly greater than the
voeation. OQur social and political conditions
call out not so much for men who ecan make
money readily, as for men of high intelli-
gence, fine sensibility, and high moral worth.
It is time that in Canada King Midas was
dethroned, and the King of Righteousness
cnthroned. No one has a right even in the
name of good farming or eommercial advan-
tage to rob a child of this privilege of
enjoying himself as a child. No one has the
right to ask him to sacrifice his childhood
to the ministry of profit. There will be
enough of that in later years. Virtuous
children are more to be desired than prize
stock, and a happy home than a good bank
balance. A country child has just as much
right to broad and generous culture ag a child
of the city.

(b) There is a class room in one of our
towns where there are enrolled about fifty
children of six years of age. They are given
the same studies, and common provision is
made for play and handwork. They are
expected to keep together, class after eclass,
and year after year, until their ecourse is
finished. Half yearly or yearly, promotion
examinations are held to make certain that
they are keeping step. Occasionally a slow
one falls by the wayside and joins the left-
overs or ‘‘culls.’’ Nearly always a few clever
ones are marking time while they wait for
the mythical average child to come up to
them. This is the famous lockstep system.
As T have already said it has been discarded
in the best of our schools. Yet its evils
are still only too apparent. We cannot remain
satisfied until all the needs of all the people
are fully met, until the system is adapted to
the pupils, rather than the pupils to the
system. The worst enemy of progress in
education i8 the ‘‘Knight of the Blue
Pencil,’’ the man who is examination mad,
and the slave of a system. The best that is
done {n a school can never be recorded in
percentages. The growth of knowledge and
of power may be measured by standard tests,
bhut who can measure the love, the faith and
the ambitions of childhood? These are among
the things worth reckoning. I should like
you to look carefully at the exhibits in an-
other part of the building to see how indi-
vidual tastes, talent and opportunities are
recognized.

Some day we shall see that it is nceessary
for good education of the pupil that he
should have some freedom of choice; that
boys should be treated differently from girls;
that those artistically inclined should have
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some opportunity of developing their talent,
and that those with no such talent should
not go through the mockery of studying what
they cannot comprehend.

And <o it is not in any spirit of irreverence,
that okl programmes and methods are set
aside.  ‘‘The old order changeth for the
new.”” New wines cannot be placed in the
old bottles.

(¢) There is in a little ¢lass room & number
of children, varying not only in intellectual
power but in temperament and disposition.
Yet in this school the same standard of be-
havior is expected from all. Ts it not true
that as some plants thrive best in the sun
while others grow best in the shade, some
creep close to the soil, and others reach their
arms in the air, so some little chilidren require
love and smiles, while others may nced more
of reproof and eorrection, some require human
friendship and feeling, even when others aro
apparently independent or ecareless of affec-
tion. We are always in danger of forgetting
the advice of a teacher of a hygone age:

‘“There is in every human heart,

Some not completely barren part,
To plant, to watch, to water there
This be thy duty, this thy care.”’

If pupils differ intellectually, much more
do they differ emotionally. What is required
in sehool behavior is what is required in
social organization—not uniformity but diver-
sity in unity.

(d) There are to be found up and down
the line a number of children who may be
classed as subnormal. They may be intel-
lectually incapable, physieally incapable, or
they may be morally weak. What have we
to offer thepe in the way of educationt
FExcept for one institution—the Deaf and
Dumb Tnstitute-—there is nothing but the or-
dinary school. Surely a wealthy province
and a growing city should remedy this. Tn
other lands there are schools for the weak,
the feeble-minded, the blind, and there dre
training schools instead of prisons for those
who require moral istrengthening. Here is a
field for adaptation. Shall we not eunter it?
It is a pleasure to note that the governments
of the western provinces have this problem
under consideration,

(e) There are a number of young men and
women anxious to enter the University. They
surely should be encouraged. They differ as
to opportunity, natural eapacity and ambition.
What are we to say of a University that
demands of all such the same standard of
attainment as a condition of entering upon
a course of study? Why should all girls
have to study algebra and all bovs Latin?
Why should linguistic attainment he consid-
cred so necessary in a land where practical
ability and .normal stamina are so necessary,
and where the artistic is likely to be over-
looked, indeed where it has been overlooked?
Why should the study of unknown x’s and
¥’ have in it more of culture than the study
of sonatas and groups of statuary and mas-
terpieces of art? There seem to he no words

strong enough to condemn a system which
prevents the free development of individu-
ality, and which compels youths who are
yearning to achieve something, in fields that
are worthy and inviting, to labor needlessly
and with loathing at unnecessary tasks. If
any subjeet has intrinsic worth it will find
students. Bolstering by regulations is ag
unnecessary as it is unwise. Perhaps I have
given enough illustrations to show the need
of adaptation, in every field of educational
endeavor.

Successful adaptation depends upon the co-
operafion of all those responsible for edueca-
tional progress. The Department of Kduca-
tion and the Advisory DBoard, the parents,
the trustees, and teachers ecannot get too
close together. Nor can various classes of
schools stand apart. Fortunately there is no
division in the province between elementary
cducation and secondary, and there are grow-
ing signs that the University and the Agri-
cultural College will before long touch more
closely the life of all the people. Nothing
could be more helpful than a clear definition
of the relationship of the various institutions
concerned in edueation. Such a definition
would remove many misunderstandings and
misconceptions.

In the long run it is the teacher who must
make the school. She must analyze her prob-
lem whatever it may be and make the neces-
sary adaptation of means to end. Tt is
folly to think of realizing our hopes merely by
altering the programme of studies. Tt is
not now carried out in the same way in any
two schools, nor is this expected. For example,
I find that though no specific instruction is
given to rural teachers in the matter, 68
out of 69 made an effort to relate the
activities of the school to the activities of
the farm home. fo

The preparation of teachers for their work
is the most important work the province can
undertake. T am not now referring merely
to the preparation in the Normal School
though that is important. Permanent improve-
ments will result only from co-operative
action on the part of the High Sechool, Uni-
versity, Agricultural College and Normal
School, and only when fathers and mothers
are prepared to pay the price. As teachers,
we can make them willing to pay the price
if we make the schools worth while. The
more this statement is examined, the more
true it will jseem.

There is one way above all others in which
teachers may accomplish something of value.

Tt is the way of personal example. What
the world is waiting for is not a series of
inflammatory articles in a newspaper, nor for
scoldings, misrepresentations and impossible
suggestions. Tt is waiting for some one to
show the way. There are in Manitoba today
scores who are showing the way-—hrown
mice all of them. Tn little self-created
demonstration schools they are preaching the
lessons we all require so much, Tt is possible
that T am addressing some of them this aftcr-
noon,
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I am not so cocksure as I was in the early
days. The only man who is cocksure is the
fellow who mnever visits a school and who
is basing his opinions upom what he experi-
enced in his own childhood. There are onc
or two things, however, of which T am still
somewhat certain, and to one of these I shall
refer in closing these rambling remarks. I
am sure that educational effort is to be
approved just in so far as it meets individual
and social needs.

There comes to me today as there has come
so often, the cry of children pleading for
knowledge, guidance and affection; of parents
asking. that their loved omnes be taught to
~ work gladly and serve nobly; of a nation

asking that all differences of class, race,
speech and creed be reconciled in a broad
Canadian citizenship. Above all T can hear
the divine command, ‘‘Go ye! Teach until
truth and beauty and righteousness cover this
wide earth as the waters cover the sea.”’
And of this T am sure that no one is a safe
guide who will view the work narrowly or

irreverently. It is a gracious privilege this,
of pointing children to a higher life and lead
ing the way, it is a noble privilege this of
unifying the people of a great land. We shall
succeed just in so far as we adapt means
to ends in the spirit of love and reverence.
For after all these twin virtues rule the
world.

My best wish for you all is that you may
at this gathering get a vision of a land
redeemed from sin and wrong and injustice
of every kind-—united, strong and free. With
that as your ideal you will give yourselves
to your labor in no ungrudging spirit for you
will determine within yourselves to know the
joy of service, Some of you have been my
companions in service for many happy vears;
most of you have been under my weak guid-
ance and instruction for a time; all of you
I am sure I can count as friends. FLet me
then, as your older friend, address vou in
those noble words our own poet has put in
the mouth of the great Ulysses:

There lies the port: the vessel puffs her sail:

There gloom the dark broad seas, My mariners,

Souls that have toil’d, and wrought and thought with me—
That ever with a frolic welcome took

The thunder and the munshine, and opposed

Free hearts, free foreheads—you and I are old;

Old age hath yet his honour and his toil;

Death closes all; but something ere the end,
Some work of noble note, may yet be done,
Not unbecoming men that strove with Gods.

The lights begin to twinkle from the rocks:

The long day wanes: the slow moon climbs: the deep
Moans round with many voices. Come, my friends,
'Tis not too late to seek a newer world.

Push off, and sitting well in order smite

The sounding furrows; for my purpose holds

To sail beyond the sunset, and the baths

Of all the western stars, until I die.

It may be that the gulfs will wash us down;

It may be we shall touch the Happy Isles,

And see the great Achilles, whom we knew,

Tho’ much is taken, much abides, and tho’

We are not now that strength which in old days
Moved earth and heaven; that which we are, we are;
One equal temper of heroic heart,

Made weak by time and fate, but strong in will
To strive, to seek, to find, and not to yield.

ADDRESS BY DR. R. S. THORNTON,
Minister of Edueation,

Mr. Chairman, Ladies and Gentlemen:

I am very glad indeed to have this oppor-
tunity of meeting you, the members of the
Manitoba Educational Association and to
find that so many of you, as Dr. MecIntyre
has remarked, have come here at expense
and inconvenience to take part in your annual
gathering, where you will receive insgpira-
tion and suggestions that will aid you in
carrying on your work more effectively and
in your gemeral progress in your profession.
I am glad also to have this opportunity, to
make the personal acquaintance of so many

of the teaching profession as are gather-
ed here. Your work as teachers inter-
ests me, because you are the men and women
we have to depend on for carrying our edu-
cational plans into effect. I don’t know
vyhether it has occurred to you in just that
light. So many of you, especially in one-
room schools have your own area of work
to attend to and exchpt on occasions like
this, you may not realize how important a
part you play in our educational machinery,
and I would like you to get that impression
now if it has not been with you before.

i
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I was very much struck with the splendid
address which our fricud, Dr. Melntyre, just
gave you. A great many different ideas went
through my mind while he was speaking. He
gave an address which in most marvellously
condensed form touched upon pretty nearly
all the difficult points which the question of
modern education presents to us. Particularly
was I impressed with the freshness and
readiness of thought. We do not have in that
address any stereotyped formula, and 1 think
it is a good thing for the Province of Mani-
toba that we have at the head of our Normal
School a man, who, after having been in
harness for thirty years, presents to us all
the freshness of ideas, the open mind and the
enthusiasm of the, young man of twenty.
(Applause.)

In coming before you today I cannot give
you any better message than the one you
have just heard to keep in your mind the
appeal to progress. As I came down in the
car this afternoon, there was seated opposite
me a man coneerning whom I made inquiries.
I was informed that he had been teaching
for forty years, and he is here today looking
for new ideas, hints and suggestions to aid
him in carrying out his work. That is the
spirit we would like all our teachers to have
~—~that on leaving Normal School your work
is beginning, not ending, because, as was
pointed out by Dr. MelIntyre. the more you
know the more you feel you have to know.
You know the properties of a circle and the
larger the area of the circle, the wider is
the circumference; the larger the ecirele of
light, the wider is the circumference of
darkness; the larger the circle of light, the
bigger the horizon is. The more you know,
the more you probably will earry with you
the lesson of keeping your mind ever open,
as Dr. McIntyre so admirably impressed.

I mentioned a little while ago that you
were an important part of our educational
machinery. I am glad to see on your pro-
gramme an address from the President of
the Manitoba Trustees’ Association, and also
to note the presence of the Secretary in the
audience. That is a body which has been
organized for some years and it is now
getting into its stride and making its influence
and work felt. We cannot find any better
opportunity for helping the work of our
schools than by keeping up the most intimate
association between these two bodies—the
association which represents the trustees or
governing bodies .of the schools, and this
other association which represents the
teachers, the educational force.

I see also on your programme an address
by Mr. Riley who is to speak to you on edu-
cation from the point of view of the business
man, The lesson from that is the lesson of
co-operation. This question of education is
too hig a question to be handled by any one
teacher or set of teachers.” It is too big a
question to be handled by any one man or
set of men; by any one calling or set of
callings, Tf we are to be progressive, we
must have increasingly the common sentiment

as to what is necessary in our schools. That
is the spirit of co-operation. It is the spirit
that we would like to have to exist inereas-
ingly between the teaching staff on the
prairies, in the towns and cities of the
Provinee and the Department of Education
at the centre.

There is one practical matter of administra-
tion to which I might refer for a few minutes,
I refer to the Act respecting school attend-
ance. To those who have mnot received a
copy of this Aect, T may say that if they
will apply to the Department of Education,
a copy will be sent. Large numbers have
been distributed so that all the teachers and
all the people concerned might become
acquainted with the provisions, The law
requires that except under certain given eir-
cumstances, which are specifically set forth
in the Act, all children between seven and
fourteen must attend some school or be edu-
cated in some way up to the average stand-
ard of the public schools. Tt does not sav
that they must go to a publie school, The
public school is provided it they wish to take
advantage of it. The door is open for those
who wish to enter. Those who prefer to
have their children educated in some other
way are perfectly free to do so provided their
children are being educated to the required
standard. There is a further clause which
is of interest to tecachers in high schools and
that is, while the limit is placed at fourteen,
those over fourteen who are attending school
are subject to the laws just as much as if
they were under fourteen. For the adminis-
tration of the law, the schools are divided
into two classes. For three-room schools or
larger an attendance officer is appointed. In
the two and one-room schools, the machinery
is met through the Department of Education.
The point which coneerns you is this: that
we require in cases of a district where there
is an attendance officer, that you report all
cases of absenee to him and, in other schools,
to the Department of Education. It is not
your part to enforce the law, but you can
do a great deal in that spirit of co-operation
to which I have referred, to make the work
casier. Tt is not the intention, mnor is it
desired that the provisions of the Act should
be enforced in any arbitrary spirit. The
provisions must be lived up to, because the
Act is framed for the protection of the
growing boy and girl. These must have their
chance. Now is the time for them to get
their ecducation and if they do not get it
now, they will never be able to ecatch up.
We must have ever in view the welfare of
the ehild and when indifference or neglect
or selfishness of the parent or guardian inter-
feres with that, the law steps in., In the
first place we point out by all persunasive
methods that the child should gets its chance
and only in the last resort, in cases of ahso-
lue indifference, or neglect, should it be neces-
sary to invoke the penalties of the law. In
that way, in spreading that sentiment you
as teachers can do a great deal in carrying
out the purpose of the Aect, quietly and

B



easily. Tf a child is absent you can inquire.
If you find that there is sickness in the house
or that something has happened to affect the
domestic routine, that is not a case for
reporting as a fault. You know that it is
excusable.

Four weeks from now we will have our
Empire Day celebration. Hitherto this cele-
bration has been more or less academie in
character. Surely, however, this year, the
second year of the great war, the idea of
Empire Day should take on a new significance,
not merely in this Provinece of Manitoba or
in the Dominion of Canada, but in the Old
Land and in the other Dominions over the
seas. This year, the programme of Empire
Day should take on a different aspect. Tt
brings us close to the ideals which as educa-

tors and as teachers we should have hefore -

us in the work we are carrying on in the
publie schools.

Tn education there are two points of view.
One looks upon the child as simply a means
for the acquisition of so much knowledge and
training without reference to what the child
¢an do with it, and the other is that which
does not see the value of any training that
cannot be turned to practical account; that
the only education worth having is that which
can be translated into dollars and cents,
overlooking the faet that there arc many joys
in life that are not reached in that way.
These represent the extremes and the object
of those who are setting the curriculum is
to try and strike the happy medium. They
aim to develop the physical and the mental
side of the child. The aim should be to
give a training that will fit the child for his
duties through life, and provide him with
knowledge, information and accomplishment.
Along with these ideas there is a third—to
develop, mould and direct the individual
character of the child, That is the great idea
in all teaching. Day by day there is the
impress of the teacher upon the child and
the consequent development of that child’s
character. That is the important thing in
our school work and the thing after all which
will last longest. (Applause.) That is the
thing when Empire Day comes that should
be impressed specifically upon every one of
the schools. Day by day and week by weck
while you are going through your school
work there is underneath all, your influence
impressing itself on the child. There is

something more, there is the development of
individual

national character as well as

charaeter.

We are at present engaged in a world
struggle between two conflicting ideas.

Modern civilization has heen threatened hy
-military might and to defeat it we have had
to invoke military methods. We have to
resort to arms to repel armed might and the
evil may grow and so develop into too much
militarism amongst ourselves, (Applause.)
We are delighted with the response heing
made by our boys (Applause) and the lesson
they emphasize for us, is this, that serviece to
the community is the keynote of citizenship.

’
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So many are giving up careers, homes, posi-
tions, to do their duty by their country. It
is not necessary to impress the military idea
upon the children. They are getting that in
good measure from the present conditions,
but it is necessary to impress upon them that
that same spirit of service to the community;
that same sacrifice of the individual to the
common good, is just as true a doctrine and
just as much to be desired in peace as in
war. (Applause.) We should in this time
of stress through which we are passing, and
in realizing the great saecrifices which are
being made, impress upon our boys and girls
that that same ideal ought to be woven into
the warp and woof of our ordinary everyday
life. On Empire Day we may have our chil-
dren singing martial songs and waving flags
and coming along in uniform to too great
an extent, but we want to take advantage of
the occasion and drive home the thought that
at all other times this spirit should be the
animating spirit of the boys and girls of our
Provinee, of the Dominion and of the Empire
to which we belong.

You know that every conflict is a contest,
in its ultimate analysis, between ideas and
ideals and you see how important it is in
looking forward to ten years from now, to
consider all those problems to which Dr. Me-
Intyre has referred. There will have to he
reconstruction and we must see to it that
those under our eare, the boys and girls of
the school, should be given that ideal, so that
when this present struggle is over and theyv
as men and women enter into the social life
of the country they will bring with them the
idea of service to the community.

*We have not thought enough of the power
of the teachers—singly and in a body. How
potent they may be in the life of the com-
munity. You come from every part of Mani-
toba. From parts where many nationalitics
are represented, north, south, east and west.
Some educated in the city, teaching in the
c¢ountry schools, and some educated in the
country, teaching in the city schools, getting
a common inspiration and enthusiasm; going
back to your work and carrying it with vou.
Don’t you see what a wonderful power you
ha,‘ve, particularly when you have the great
privilege of moulding and guiding and
direeting the child mind?

The other day T noticed, (I think the
President of the University directed my atten-
tion to it) a list of the economies necessary
to be practised in various ways over in the
Old Country and in one eity they were begin-
ning by cutting out the grants to high schools.
It seems to me that is not the place to begin
to economise because if ever it was necessary
to preserve the idea and the ideal in our
life, it is now. In the time of
stress and trial we should by every means
in our power carry on that continuity of senti-
ment in order that when the strife is over
we may take up the threads of national and
social life and weave them with even greater
suecess, .

You may not have realized fully how great
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a foree you are, but perhaps you will realize
it more now with that picture of the influences
centering in this meeting and radiating
throughout the Province. You will see the
work you may do, so that in coming genera-
tions in this Province of Manitoba there will
be preserved and amplified the British ideals
of freedom and justice. After all, ideas and
ideals are the most potent factors in the
struggle. We have not thought sufficiently
of the importance of the teachers in that
respect. See what has happened in Germany!
Neither Bismarck, nor the Kaiser, nor the
Prussian colonels, nor the Krupps could have
prepared for and precipitated this conflict if
there had not been spread abroad through
the people of Germany the idea which made
it possible for them to consent. Starting
from the university, down through the preach:
ers and the teachers in the common schools
and right down to the kindevgarten, the
teaching to the people of ‘‘Germany ahove
everything,”” ‘‘to Germany the first place in
the sun,”” and the spreading of that idea
abroad for one generation, has for the present
transformed a people whom in themselves we

know to be industrious, peace loving and
thrifty. They have been transformed so
that they stand behind militarism threatening
the civilization of today. What they have
done, we must do in the opposite direetion.
Tt is more necessary now than ever before
that those ideals for which the Union Jack
stands should be inculeated into the minds
of our children.

One hundred years ago, Napoleon met his
Waterloo on the plains of Belgium. After
the conflict was over, the remark was made
that the battle of Waterloo had been fought
and won on the playgrounds of the public
schools in England. That is, that training
there had impressed on the officers and men
that courage, steadfastness and persistenee
which after all made for vietory and put down
the oppressor of that day and must put down
the oppressor of today. (Applause.) This is
how one of the English poets sets forth this
faet more strongly. He shows how the
school at play influences the after life. He
takes us to where the cricket mateh is going
on and writes:

There’s a breathless hush in the Close tonight—
Ten to make and the mateh to win—

A bumping pitch and a blinding light,
An hour to play and the last man in.

And it’s not for the sake of a ribboned coat,
Or the selfish hope of a season’s fame.

But his Captain’s hand on his shoulder smote;
““Play up! play up! and play the game!’’

The sand of the desert is sodden red—
Red with the wreek of a square that broke:
The Gatling’s jammed and the Colonel dead,
And the regiment blind with dust and smoke.
The river of death has brimmed his banks,
And England’s far and Honor a name,
But the voice of a schoolboy rallies the ranks:
““Play up! play up! and play the game!”’

This is the word that year by year

While in her place the school is set,
Every one of her sons must hear,

And none that hears it dare forget.
This they all with a joyful mind

Bear through life like a torch in flame,
And falling fling, to the host behind:

‘“Play up! play up! and play the game!’’

(Applause).

GREETINGS FROM THE BOY SCOUTS
Col. C. W. Rowley

P

C. W. Rowley, outlined the aims and
objeets of the scout association, which are
to make of hoys honorable, truthful, upright,
punctual, honest, neat and tidy men of good
morals, It will incidentally also, claimed
the speaker, teach them personal refinement,
consideration, and that polish of manner so

often lacking among the peoples of a new
country. The scout movement does not, it
was explained, aim at militarism, but in case
of war men who had been scouts would be
found much more ready than the other. Mr,
Rowley asked for the co-operation of the
teachers in promoting the scout movement.
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GREETINGS FROM THE TRUSTEES
Mr. Ira D. Stratton

A Summary

I am here to represent the Manitoba
School Trustees’ Association. T am to convey
to vou their fraternal greetings.

You have your association. It is hoary
with age as compared to ours. But its later
Yvears appear to be its most active, and the
influence it exerts in its maturity is the
mightiest it has cver wielded.

You have made splendid progress and yet
vyou feel the weight of your problems more
than ever before. Is it not so?

The Trustees’ Association is in the prim-
ary grade so far as age is concerned, but it
is. a sturdy youth.

While you work in a spirit of optimism on
one side of the mountain of difficulty, the
trustees will dig and delve and burrow on
the other, and though the mountain may not
become a plain, it will become a highway,
well travelled. .

The life that is real to the children is the
life that your trustces and their neighbors
are living, Have pome common ground with
vour pupils by learning of the life they live.
Will you take them from the known to the
unknown in class? Very good. Do the same
in their study of life.

That bluff old trustee may become your
staunchest ally, if you are an apt reeruiting
sergeant.

Do not hold the country life in contempt,
even though it may not be as attractive as
it might be.

Your extra education should give you self-
control and make you a force in the district.
The school shonld be the ecommunity centre.

I am looking forward confidently (though
I cannot give much reason for the hope), to
the time when the teacher will become a
fixture in the neighborhood—almost a perm-
anency. I would not have him the neighbor-
hood’s hired man, but I would have him be

the community’s servant in the broader
sense of that term, and by that means, the
community leader.

There are groups of children as teachable
as the best we can find, whose past sur-
roundings have given them no means of in-
telligent communication with us.

I would have no worry about book English
if only somebody would step in and teach
them the language of life, by unfolding life,
unfolding it by living it with and before
them.

The Greek who shines my shoes at yonder
stand knowpi the story of Leonidas and his
300 Spartans. The son of the Italian navvy
thinks of freedom and Garibaldi. The youth-
ful Swiss thinks of Arnold Winkelreid and
sings of William Tell. The old Ontario
Reader in the ‘‘Downfall of Poland’’ told
some of us that ‘‘Freedom shricked as Kos-
cisko fell.”” From our own country’s brief
history we recall that Adam Daulae, the hero
of the Long Sault, was born in France. The
darling hero of the present death-dealing
time is King Albert of Belgium. Can we
impress these people by the tales of our
fathers? Only to the extent of convincing
them that we too are of brave descent. Let
us find in the general record of brave deeds
the foundation for a common admiration for
the brave.

Go back to your posts rejuvenated as far
as may be. Go back resolved that you will
nurse the ideal, that you will cultivate the
ethics of the highest type of freedom. That

you will inspire the youth with the will to-

do, the soul to dare, on behalf of justice,
broader sympathies and busier helpfulness.

Let them look fior the full accomplishment
of the ideal in the nearby coming years, but
let them not look for illustrations in the
ancient history of the nations so much as to
concrete examples in the life which you
unfold to them.

THE SCHOOL AS A FACTOR IN LIFE
(Mr. R. T. Riley)

Now, I am going to speak today on a sub-
ject I see here described as ‘‘The School as
a Factor in Life.”’ That is a pretty compre-
hensive title. In thinking the matter over
last night, I am afraid I lost sight of that
title. Anyway, it covers a very wide ground.
I am going to talk to you as a man who repre-
sents probably nine-tenths of the output of
vour schools. I was educated in a ecommon
school up to the time I was sixteen years of
age. I then started to work and have heen
working ever since, and hope to work as long
as I am able to. I have brought up in this
city six children, that is, with the assistance
of school teachers, churches, boy scouts and
other organizations. (Laughter and applause.)
Anyway, I took some hand in it. Now, I have

a board of direetors. T am simply an execu-
tive officer of the family, of course. (Laugh-
ter.) T brought them up and they were educa-
ted at the public schools of the City of
Winnipeg. T think they have turmed out
fairly well in spite of certain obstructions
1 would insist in putting in the way of the
teachers, and they got a very fair start in
these schools, Now, representing, as T say I
do, about nine-tenths of the output of your
schools, for I should say certainly not more
than one out of ten of your pupils pass on
from the common schools to the colleges and
graduate, I have had a good deal of experience
with what you might call your output. I
have had charge of young men and women in
various enterprises in life and T know some-
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thing about what we require, that is, what we
require from the graduates of the common
ischools before we can make use of them in a
business establishment. The business men
have never been—what shall T say?—active in
co-operating with the school boards and the
schools, or in suggesting what ghould be
taught or how it should be taught. We have
been content simply to take your product as
we found it and make the best of it we could.
Preachers and politieians, to the best of my
recollection, have had a good deal more to say

" about the schools than the people who em-

ployed the scholars after they left ichool.
That is all right, perhaps. We don’t want to
dictate to you. What we want you to do is
to do such work in your schools as will make
your scholars fit to take their proper place
in life.

Now, you know well enough—you have been
fed up on it, no doubt—that the work you do
is only preparatory to the work of after life.
You have been told that your vocation is the
most valuable and the finest thing on the
face of the earth. T don’t know anything
about that because I never taught school.
(Laughter.) I never had the slightest in-
clination to teach school. Frankly, the only
thing that I can see attractive about the life
of the school teacher is the two months’ holi-
day in the summer, (Laughter.) Yet, I am
prepared to admit this, that you have one of
the most useful and one of the most exacting
occupations that there is in the world. Now,
you know, that in many other occupations
you can, if you feel so disposed, loiter a little
one day and make it up the next, and yon

"can work a little harder at the end of the

week or at the end of the month. I never saw
that the school teacher had any chance for
that, He has got to be a good man every day.
That is the reason, I think, so many young
ladies have broken down in school teaching.
I don’t think they would break down to the
same extent in anything else. They never did
in anything that I was connected with.

You do a lot of preparatory work, and to
convince you of that I want to use this illus-
tration. Colonel Rowley will tell you that
what you do is equivalent to setting up drill
in military work. They get a man’s back
straightened up and teach him how to march
and then he takes his place in the regiment
and the regiment takes its place in the army
and they forget almost how to do that particu-
lar petting up drill. Now, I want to tell you,
and make a confession, and that is this, vour
pupils have just as good ‘‘forgetters’’ as
memories. (Laughter.) After they get out
of school, they promptly start to forget almost
everything you have tanght them except some-
thing in which they are specially interested
or must make use of. TFor instance, T remem-
ber learning this under very special eircum-
stances, and it stuck:

It’s a very sweet world that we live in,

And to lend or to spend or to give in;

But to borrow, repay or recover one’s own
’Tis the very worst world that ever wasknown.
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T remembered that for fifty years. About
the same time, T was also taught equations.
Now, I cannot work out the double rule of
three to save my life. T don’t believe I could
repeat offhand the nine, or is it seven, parts
of speech there are? (Laughter.) Now, T
am not an exception to that general rule.
You tackle men thirty, forty, fifty, or sixty
years of age and ask them some of the things
You are teaching your boys of ten and twelve
every day, and see whether they can answer
the questions. They would not know what
you were talking about. I would like to ask
Mr. Rowley—I know that he dictates fifty or
one hundred letters a day in the course of hig
banking business and in very good English,
too—but I guarantee that if I were to ask him
what are the component parts of a sentence
(Laughter) I would'stump him. He could not
possibly answer me. Your work is prepara-
tory. The things you teach your scholars, if
they are not used, are quickly forgotten, and
vet it is exceedingly important that you
should get your work well in.

T want to say a word or two about what
we want as business men from your scholars.
The things we require of those we take into
our employ are exceedingly simple. T am not
going to diseuss now anything about college.
The college graduate is almost an unknown
quantity in business. He goes very largely
into the professions of preaching or medicine
or law. A few drift into business houses, but
they are really not a factor. The great bulk
of the boys and girls we employ are those
that finish their education when you get
through with them in the grade schools and
high schools. What do we want of the boy
from fifteen to eighteen or from the girl of
the same age? They come to me. What o
T ask? Have you matricuiated? Have you
any intention of going to university? How
many books of Tuelid did you work? Do vou
know the double rule of three? Have vou a
@ood knowledge of vulgar fractions? T apk
nothing of that. What we ask is this. Do
vou write a good hand? Now, I never knew
a voung lady that admitted she did. T had
a few boys who hesitatingly said pretty good,
pretty fair, a plain hand. The next thing is
this Can you make good figures? Are,
you good at figures? The next thing
is this, ean you spell correctly? Now,
you know how modest they are. Some spell
very well indeed. Some @pell a good deal
better than their bosses. (Laughter.) Manv
of .them spell a good deal better than their
bosses. A great many employers dictate let-
ters which their stenographers must put in
shape for them, but they do not often admit
that they can spell well. Those three things
are three elementary things that ought to be
drilled into every hoy and girl you put through
vour schools. T don’t care what else vou teach
them, they should know these things well.

Theére is another thing that we want. We
want good morals. T think this has to do
with you as teachers; good manners and good
morals. These are the things we require, T
am not going to tell you just how you may
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bring them about. All I say is that we want
them, and if your scholars are going to be
suecessful with us and make anything like
rapid progress, they must have them. Ali
these things are essential. I am not referring
to a knowledge of geography, or history, or
literature. All these are good, excellent. I
am mnot depreciating them in any way, but
these other things you must have. For in-
stance, in the matter of morals, you want vour
pupils to have a thoroughly good knowledge
of what honesty is. When T say honesty, T
don’t mean just honest enough to keep out
of gaol. We are all that at least. We are,
hecause we are here. (Laughter.) But T
mean ‘an honesty so thoroughly grounded in
that child’s mind and morals that as that in-
dividual grows up in an office he would no
mere think of making uke of what we call
ingide information than he would of putting
his hand into the till, or stealing. He would
uot think of making personal use of the office
stationery or pestage stamps. Students not
bErought, up by good teachers sueh as you are,
are apt to consider thepe little things and
think that they don’t matter. They should
bhe trained in an honesty that would prevent
these young people as they grow up from ever
ineurring a debt that they cannot be sure
they have every probability of paying. How
do you teach these things? T don’t know. I
suppose it is by precept  and example. T
would say this, if you want to teach your boys
what I would call real honesty, for instance,
you have got to ring that school bell sharp
at nine o’eclock in the morning, otherwise your
pupils will unconsciously get the idea that the
time you are selling to your trustee board

- is not from nine to twelve but from any time

that you choose to ring that bell. If you are
strictly aceurate in your relations with your
pupils, they will acquire from you the idea
that it is their duty to be exact in their
relations with others and you are alwyas
going, as you know, to influence your children
when you leapt expeet it. When you are try-
ing to teach children something, they are
often quite listless. It is going in one ear
and out of the other. They are thinking of
what they are going to after four o’clock and
during the holidays, but some chance remark
you may make is going to influence them
mueh more. When .I was a lad of fifteen, I
was in a room with a number of men. They
were not talking to me or at me. One old
gentleman was relating to the others some
experiences and he closed by making some
wuch statement as this: ¢ Well,”” he said, ‘“you
know wherever T have been and whatever T
have done or been up against, one time and
another, one thing I am thankful for. No
man ever had to ask me twice for what I
owed him.’” Now, that man was not talking
to me. He was talking to his old cronies.
He was a man of over eighty, and that remark
struck me like a flash of lightning. T repeated
it to myself. T stepped forward and looked
at this old man, standing there and stating
‘‘One thing T am thankful for: no man ever
had to ask me twice for what T owed him.”’

I don’t know why that made such an im-
pression on me, but it has stuck to me for
over fifty years, and every once in a while
it has recurred to me. Therefore, T have no
hesitation in saying this, that every day you
are saying things or carrying on some action
that will make an impression on one or the
other of your pupils that you will never know
or perhaps may not know for twenty or
thirty years, when one of your pupils will
come back and say ‘‘I will never forget one
day your doing so and s0.”” You have no
idea what your unconscious influence is in
regard to manners, and in manners I include
everything that has to do with a person’s
hehaviour and appearance. I will tell you
this of manners, that a good manner is just o
essential to a clerk, to a stenographer, to a
salesman, as a good bedside manner is to a
physician. With some it is their whole stock
in trade, and if you in your daily conduct
at vour schools neglect to do little thines,
or do them only in a half hearted way, the
effect is bound to pass on to the pupils.
Supposing—this is very personal--supposing
vou black vour boots only once a week and
then only shine the front part and neglect the
heels altogether, the same as I did when a
young man or boy (Laughter), what will be
the effect on your pupils? Why, they won’t
black their boots at all. Supposing you don’t
dust your jacket and go with the brushings
of hair on it, the youngsters will notice that
and they won’t dust their clothes at all and
will come covered with mud. You need not
teach them all that. You keep yourself tidy

and you will be an object lesson to them ‘

every day of the year.

Then there is a good deal in the matter of
manners—slangy talk and slouchy ways—
that you can correct by the example you set
your pupilg. Take this among the nations.
The Germans—I won’t say they are the best
educated people in the world; I have not
enough knowledge to compare them—but they
are one of the best no doubt, and yet the
manner of the German people is something
awful. T can say that because I have had to
endure it in their company. The Ttalians, on
the other hand, do not come up to a very
high standard of edueation, but their manners
—their manners—are perfect. It is a pleasure
to ask an Ttalian in his own country, an em-
ployee, to do pomething for you, just to have
him forget so that vou may ask him again
and see the beautiful manner in which he
apologises. They have magnificent manners.
This matter of manners is something that you
can find out for yourself in your own way.
but it is one of the things most essential and
greatly appreciated amongst employers, and,
Mr. President, many a young man or woman
who has' heen perfectly competent has been
dismissed from a good position simply because
his manners were so abominable, Now, then,
you don’t go to that young man, or very
seldom, and never to the young woman an(
tell her that her manners are not satisfactory.
You make ure of their competence and then
take them into your office and say ‘I shall

B
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not have any more work for you after next
month, There are a number of positions
vacant and no doubt you will be able to find
one.”” You may think that is not right, Mr.
President. You may say that you should go
to that young lady and tell her that her man-
ners are not good, but I want to tell you that
you will never do it but once. With a young
man, you might. I had a young lady em-
ployee who once was very eompetent but very
pensive on some of her ways and for her own
good, I thought I would go and tell her. It
was my- first and only experience. (Laugh-
ter. She said that one thing was sure—if
her manners were not good, she would never
learn any from me. (Laughter.) We parted
company. Now, T don’t want to keep you
too long. I don’t want to tire you. T have
a lot of items here. I am not quite sure of
the time at the disposal of the association,
but T was going to mention a few matters
that from conversation with school teachers
and inspectors, I have been given to under-
stand you consider of importance, and I just
want to let you know the attitude of the
business man.

For instance, you teach bookkeeping, don’t
you? Well, T want to say this, T never met a
man yet who had charge in an office who
would ever admit that any bookkeeping his
clerks had ever learned before they came into
the office was any good, exeept in so far as
it tanght them to write figures carefully and
clearly, T will tell you why. Your book-
keeping, I presume, includes a cash book, a
ledger, a journal, and so on, perhays a bills
receivable and a bills payable. You start in
and you teach this thing in—what shall T say?
—in miniature. You make a few entries in
the journal and post them into the ledger, and
the whole thing is done on such a small scale
as to be of little use. When a man goes into
an office, he may be there six months on in-
voicing alone, entering ‘up invoices from Mon-
day morning till Saturday night. He may
then be put on the ledger from A to L and
he does not know another book in the estab-
lishment. He may then go to the journal,
which is not used so mueh now, but for entries
such as matured interest and so on. He is for
Years in that establishment writing daily in
the same books on a large scale before he is
ever asked to show how the books are co-
related to each other. Perhaps you are teach-
ing the ‘‘science’’ of the thing. Well there
is not a young man of eighteen anywhere in
the Province of Manitoba who cannot under-
stand the science of bookkeeping inside of
an hour. It is just as simple as A. B. C.
There must be two entries, one on each side
of the account. T_he hooks must balance, and
if they do, all right, and if they don’t, it
is all wrong. The science of bookkeeping is
very easy, but the practice is very different,
and T don’t care what you teach them about
it, they will find a lot of conundrums that
You cannot teach them in school.

Then there is the matter of homework.

That matter used to bother me a great deal
as a parent. My children would come home
with a lot of work and say ‘“We can’t go to
bed, father, we’ve got homework to do.”” My
answer was ‘‘You go to bed. If you have
got so much homework that you cannot do it
before nine o’clock, you have got too much.’’
‘“Oh, but the teacher will expect us to have
it done.”’ ‘‘Well, you tell the teacher what
I say.”” I don’t know whether it is correct,
but I have this idea. If you overburden your
children with homework, you are going to
impair their health and put them back instead
of forward. No child should have too much
homework to do, and if they have chores to
do as in the country, then you ought to be par-
ticularly easy in the matter of homework.

Another thing is the establishment of penny
banks. Somchody started that idea in this
city., One of my boys started at Mulvey
Sehool, T think, and T was surprised to sec
his name advertised from Ottawa the other
day as the owner of an unpaid bank balance
of about one dollar. (Laughter.) That plan
had made such an impression on his mind
that he had forgotten all about it. If you are
going to teach children the proper uge of
money, well and good, but if you are going
to teach them to hoard monéy, I think it is
wrong. The reason given to me was to teach
the youngsters to save, on the basis that it
was a grand thing to save money to buy
bread and butter for old age and that sort
of thing. It might be all right if they were
taught to save the money for some good pur-
pose, but T would not want my grandchildren
to be misers. Shakespeare had absolutely the
right idea. You know what he says:

‘‘He who steals my purse steals trash;
’Twas mine, ’tis his
And has been slave to thousands.’’
1
Teach that idea. Money is a servant, simply
to use and to do something with.

Another idea that I have found to work
out is this. It has worked out in the case
of my children and in the case of child-
ren of my friends to whom T have
recommended it when they came to me for
advice. When the boy leaves public school
or high school and the question of sending
him to college for a university career is under .
consideration, send him out to work for a
couple of years. That experience will give
him a new idea as to his relations with other
people. Let him earn money and live on it
and spend it and get the proper idea of the
value of the dollar. Those two years will
not be lost. They are simply two years of
education under different circumstances. The’
university man who has had no experience
must some day come down amongst his col-
leagues and readjust all his ideas.

The matter of memory is another important
thing., A retentive memory is one of the most
valuable things a young man or young woman
can have, and I wish that all business d&m-
ployees could have a knowledge of the multi-
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plication table up not merely to twelve times
twelve, but to twenty-four times twenty-four.

T just want to say ome further word as to
the carefulness with which you should con-
duet yourselves before vour pupils. I believe

that your pupils watch you more carefully
than you watch them. They may not all
know everything you do, but T am quite sure
of this: there is nothing about you that es-
capes them all. (Applause.)

BOARD OF HEALTH PLANS
By Dr. Stuart Fraser

A sanitary survey of each school distriet
and each school will be made periodically by
a man connected with the School Board, and
rural school nurses will be introduced into
the routine of the public schools of rural
distriets, was the welcome announcement
made by Dr. Stuart Fraser, of the Provincial

Health Board. Four such nurses are already

appointed and more will follow.

The teachers, said Dr. Fraser in a strong
appeal for their co-operation, are the natural
means through which parents and children

can best be reached to combat the alarming
toll of child death taken by the child diseases
which are known commonly as ‘‘simple,’’
such as measles and whooping cough, which
carry off more children under two years of
age than any other ailments known. The
ignorance of the parents is to blame for the
high mortality rate among the children, and
it is to reach the parents and help to
enlighten them that Dr. Fraser solicits the
help of the teachers,

EDUCATIONAL IDEALS
(President Reynolds, Agricultural College)

Let us accept it as an axiom that the result

of education should not be knowledge, but
power. The educated person should be an
efficient person, a competent person,
“Let us aceept it as a second axiom that,
since democracy means equality of opportu-
nity, in our Canadian democracy every child
has the right to acquire efficiency and power
through education. I -wish to develop these
two ideas, namely, education for mastery, and
the right of all citizens to acquire such mas-
tery as their native ability makes possible.

1. FEducation for Mastery.

The maxim ‘‘Knowledge is Power’’ is of
doubtful acceptation. True, the cultured
mind has power over the uncultured mind, and
the mind is cultured by the process of ac-
quiring knowledge, by the exercise of ‘memory
and thought and judgment. From that point
of view power is more or less independent
of the nature of the kunowledge acquired,
whether a knowledge of Latin grammar and
literature, or a knowledge of biology. The
question of power is, however, not merely
that of the cultivated mind over the unculti-
vated. It is also a question of two minds
equally eultivated by the acquisition of differ-
ent kinds of knowledge. Tt is in this relation
that the nature of the knowledge makes itself
felt, in securing to the possessor the requisite
degree of competence or efficiency, In fact
we cannot intelligently discuss this question
-without inquiring what kind of knowledge,
and what kind of power.

Omne kind of power is the power over other
men—

‘‘Those who think must govern those who
toil.”’ )

That is, those who have been trained to think
must exercise authority over those who have
not been trained to think. And even without
the power to think, the mere display of know-

ledge overawes the unlearned. Goldsmith
says of his schoolmaster:

The village all declared how much he knew;

’Twas certain he could write, and cipher too;

While words of learned length and thundering
sound

Amazed the gazing rustics ranged around;

And still they gazed, and still the wonder

grew,
That one small head could carry all he knew.

These two kinds of power resulting from
knowledge—the power to excite admiration
and the power to command obedience from
other men—have failed and must fail in a
society where education is general. This ad-
miration for mere scholastic attainments, this
obedience exacted by the cultivated from the
uncultivated, is undemocratie, because demoe-
racy means opening wide the gates of oppor-
tunity, because democracy means universal
education. Admiration is good, and obedience
is good, but let every man and woman be
worthy of admiration for some power acquired
through education, and let every man and
woman be entitled to obedience by reason of
some native gift or grace of character im-
proved by cultivation. And that Will to
Power, that ambition to exercise adthority
over others, that division of society into two
classes—masters and slaves—according to the
damnable doctrines of Nietschke, we Cana-
dians are engaged in a war in which we are
prepared to spend every dollar and offer every
man to fight that very thing, The Hun soldier
fighting for ‘‘Kultur’’ hag his sanction in the
gospel aceording to Nietschke: ‘‘Blessed are
the valiant, for they shall be lords of the
earth.”” The British soldier fighting for De-
mocracy has his sanetion in the gospel  ac-
cording to Jesus: ‘“Ye know that they which
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are accounted to rule over the Gentiles lord
it over them; and their great ones exercise
authority over them. Buat it is not so among
you: but whosoever would become great
among you shall be your Master.”” This is
the sequence, and this is the aim: Eduecation
for mastery, ard mastery for service.

For the boy or girl who are acquiring an
education for mastery, what shall be the sign
to them that they are attaining, or have at-
tained? Let it be understood once for all in
cducation that the mastery sought is not a
mastery over the minds or the fortunes of
other men and women, but a mastery over
things, a mastery of circumstances, and above
all a mastery over one’s own spirit. The test of
cducation comes when the boys and girls are
confronted with the problems and the duties
of life. Tf their school studies have no rela-
tion to the things that interest them or ought
to interest them out of school, if their studies
do not enable them to comprehend and to

‘solve the questions of their daily life, if they

are not taught somechow to saw a board, or
cook a meal, or nurse the sick, or raise a
crop, to work and play in a spirit of good
fellowship, to know and choose the right from
the wrong, then their education is inadequate,
and it sends them forth into the world bur-
dened with a sense of helplessness and in-
efficiency. It is signifieant that a large pro-
portion of tramps have been men with a
college education.

This is how a great thinker of the past cen-
tury put the question:

‘I hope you’ll excuse me for troubling you
uncle,’’ said Tom, colouring, but speaking in
a tone which, though tremulous, had a certain
proud independence in it; ‘‘but I thought you
were the best person to advise me what to
do.”’

¢¢Ah!’? said Mr. Deane, reserving his pinch
of snuff, and looking at Tom with new at-
tention, ‘‘let usg hear.’”’

““I want to get a situation, uncle, so that
I may earn some money,”’ said Tom, who
never fell into circumlocution,

‘¢ A situation?’’ said Mr. Deane, and then
took his pinch of snuff with elaborate justice
to each nostril. Tom thought snuff-taking a
most provoking habit.

‘“Why, let me see, how old are you?’’ said
Mr. Deane, as he threw himself backward
again.

‘¢Sixteen—I mean, T am going in seven-

teen,’’ said Tom, hoping his uncle noticed,

how much beard he had.

‘‘Let me see—your father had some notion
of making you an engineer, I think?’’

“‘But T don’t think T eould get any money
at that for a long while, could 1%”’

““MThat’s true: but people don’t get much
money at anything, my hoy, when they’re
only sixteen. You’ve had a good deal of
schooling, however: T suppose you’re pretty
well up in accounts, eh? You understand
bookkeeping?’’

““No,’’ said Tom, rather falteringly. ‘I

" was in Practice. But Mr. Stelling says I

write a good hand, uncle. That’s my writ-

ing,’’ added Tom, laying on the table a copy
of the list he had made yesterday.

‘“Ah! that’s good, that’s good. But, you
see, the best hand in the world’ll not get you
a better place than a copying-clerk’s, if you
know nothing of bookkeeping—nothing of aec-
counts. And a copying-clerk’s a cheap arti-
cle. But what have you Dbeen learning at
school, then?%’’

Mr. Deane had not occupied himself with
methods of education, and had no precise
conception of what went forward in expensive
schools,

‘“We learned Latin,’’ said Tom, pausing a
little between each item, as if he were turn-
ing over the books in his school-desk to aspsist
his memory—*‘a good deal of Latin; and the
last year I did Themes, one week in Latin, and
one in English; and Greek and Roman History,
and Euelid; and I began Algebra, but I left it
off again; and we had one day every week for
Arithmetic. Then I uged to have drawing
lessons; and there were several other books
we either read or learned out of., English
Poetry, and Horae Paulinae, and Blair’s
Rhetoric, the last half.”’

Mr. Dane tapped his snuff-box again, and
serewed up his mouth: he felt in the position
of many estimable persons when they had
read the new Tariff, and found how many
commodities were imported of which they
knew nothing: like a ecautious man of busi-
ness, he was not going to speak rashly of a
raw material in which he had no experience.
But the presumption was, that if it had been
good for anything, so successful a man as
himself would hardly have been ignorant of
it.

‘“Well,”” he said, at last, in rather a cold,
sardonie. tone, ‘‘you’ve had three years at
these things—you must be pretty strong in
’em. Hadn’t you better take up some line
where they’ll come in handy?%’’

Tom coloured, and burst out, with new
energy—

““I’d rather not have any employment of
that sort, uncle. I don’t like Latin and those
things. I don’t know what I could do with
them unless I went as an usher in a school;
and T don’t know them well enough for that:
besides, I would as soon ecarry a pair of
panniers. I don’t want to be that sort of
person. I should like to enter into some
business where I ean get on a manly husiness,

.where T should have to look after things, and

get credit for what I did. And T shall want
to keep my mother and sister.”’

¢ Ah, young gentleman,’’ said Mr. Deane,
with that tendency to repress youthful hopes,
which stout and successful men of fifty find
one of their easiost duties, ‘‘that’s sooner said
than done—sooner said than done.’’

“But . didn’t you get on in that way,
uncle?’’ said Tom, a little irritated that Mr.
Deane did not enter more rapidly into his
views. ¢‘I mean, didn’t you rise from one
place to another through your abilities and
good conduct?’’

¢ Ay, ay, sir,”’ said Mr. Deane, 'spreading
himself in his chair a little, and entering with
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great readiness into a retrospect of his own
career. ‘‘But I'Il tell you how I got on. It
wasn’t by getting astride a stick, and think-
ing it would turn into a horse if I sat on it
long enough. I kept my eyes and ears open,
sir, and I wasn’t too fond of my own back,
and I made my master’s interest my own.
Why, with only looking into what went on
in the mill, T found out how there was a
waste of five hundred a year that might be
hindered. Why, sir, T hadn’t more school-
ing to begin with than a charity boy; but
I saw pretty soon that I eouldn’t get on
tar  without mastering aceounts, so I
learned ’em between working hours, after
I’d been unloading. TLooki here,”’ 'Mr.
Deane opened a book and pointed to a page.
““T write a good hand enough, and 1’1
match anybody at all sorts of reckoning by
the head, and T got it all by hard work, and
paid for it out of my own earnings—often
out of my own dinner and supper. And I
looked into the nature of all the things we
had to do with in the business, and picked up
knowledge as I went about my work, and
turned it over in my head. Why, I'm no
mechanie—TI never pretended to be, but I’ve
thought of a thing or two that the mechanies
never thought of, and it’s made a fine differ-
ence in our returns. And there isn’t an
article shipped or unshipped at our wharf but
I know the quality of it. If I got places, Sir,
it was because I made myself fit for ’‘em.
If you want to slip into a round hole, you
must make a ball of vourself—that’s where
it is.”’

‘“Well, uncle,’” said Tom, with a slight com-
plaint in his tone, ‘‘that’s what I should
like to do. Can’t T get-on in the same way?’’

‘‘In the same way?’’ said Mr. Deane, eyeing
Tom with quiet deliberation. ¢‘There are two
or three questions to that Master Tom. That
depends on what sort of material you are,
to begin with, and whether you’ve been put
into the right mill. But I’ tell you what
it is. Your poor father went the wrong way
to work in giving you an education. It
wasn’t my business, and T didn’t interfere;
but it is as T thought it would be. You’ve
had a sort of learning that’s all very well
for a young fellow like our Mr. Stephen
Guest, who’ll have nothing to do but sign
cheques all his life, and may as well have
Latin inside his head as any other sort of
stuffing.’’

‘‘But, uncle,”’ paid Tom, earnestly, ¢‘I
don’t see why the Latin need hinder me from
getting on in business. I shall soon forget
it all: it makes no difference to me. T had
to do my lessons at school; but I always
thought they’d never be of any use to me
afterwards—I didn’t care about them.’’

‘“Ay, ay, that’s all very well,”’ said Mr.
Deane; ‘“but it doesn’t alter what I was going
to say. Your Latin and rigmarole may soon
dry off you, but you’ll be but a bare stick
after that. Besides it’s whitened your hands
and taken the rough work out of ‘you. And
what do you know? Why, you know nothing
about hookkeeping, to hegin with, and not

so much of reckoning as a common shopman,
You’ll have to begin at a low round of the
ladder, let me tell you, if you mean to get
cn in life. Tt’s no use forgetting the educa-
tion your father’s been paying for, if you
don’t give yourself a new un.’’

‘“Those who think must govern those who
toil.”’

This may be poetry, but it is bad philosophy
for our Western democracy. Tt recognizes
a distinetion between thinkers and toilers,
whieh universal education must finally oblit-
erate. Tt implies that to escape from toil
one must only learn to think, and that the
thinking man need not toil. We need a new
philosophy for Canada, at least so far as
agriculture is concerned:

Those who toil must also learn to think.

Those who think must also learn to tojl.

Hitherto the aim of edueation, for the
child of the common man, has been to
improve his condition—to escape from the
drudgery of labor and to rise in the social
scale, which, if he were clever enough, he
could manage to do by way of the learned
professions. Hence the requirements of the
learned professions have been allowed to dje-
tate the courses for school studies. Those
who were able to make the grade, escaped
from the degradation of manual labour into
the learned professions. Those who were not
able to make the grade, and still were deter-
mined not to be toilers, became speculators,
promoters, exploiters, and real estate agents.
The remainder, a very large proportion of
the total, being without the requisite brains,
and lacking in social ambition, remained
toilers.

That is perhaps a blunt way of stating the
case. It is so stated in order to bring out
emphatically the main issues. Our aim has
been wrong, our whole assumption and atti-
tude have been wrong. We have assumei
that the only way of escape from the degra-
dation of labour is not to labour. We have
taught the clever child of the working man
to improve his condition by abandoning it.
What we need to remember now, in our edu-
cational policy, in that when our scheme of
universal education is well under way there
will still be work to be done, hard, rough,
exhausting manual labour, and when all are
educated, the educated will need to labour.
And so we must put some of our ideas on
these matters into repair. Before we can
whole-heartedly commit ourselves to any ideal
of universal education, we must forget that
any —occupation was ever gtigmatized as
renial, and forget that labour was ever con-
demned as degrading. If any occupation is
essentially menial — domestic service for
example—that occupation will be abandoned,
and some other way of doing housework
devised. If any labour is found to be essen-
tially degrading—ditehing or tilling the soil
for example—we shall need to eliminate the
human factor in guech work and do our
ditehing and tilling by machinery.

“‘Tt is not hecause of his toils,?’ says
Carlyle, ‘“that T lament for the poor: we must
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all toil, or steal (howsoever we name our
stealing), which is worse; no faithful work-
man finds his task a pastime. The poor is
hungry and athirst; but for him also there
is food and drink: he is heavy-laden and
weary; but for him also the Heavens send
sleep, and of the deepest; in his smoky eribs,
a clear dewy heaven of rest envelopes him,
and fitful glitterings of cloud-skirted dreams.
But what I do mourn over is, that the lamp
of his sould should go out; that no ray of

“heavenly, or even of earthly knowledge,

should visit him; but only in the haggard
darkness Fear and Indignation bear him com-
pany. Alas, while the body stands so broad
and brawny, must the soul lie blinded,
dwarfed, stupified, almost annihilated! Alas,
was this too a breath of God, bestowed in
Heaven, but on earth never to be unfolded!
That there should one man die ignorant who
had capacity for knowledge, this I call a
tragedy, were it to happen more than twenty
times in the minute, as by some computations
it does, the miserable fraction of Science
which our united mankind, in a wide Universe
of Nescience, has acquired, why is not this,
with all diligence, imparted to all?’’

The problem of education is not the redemp-
tion of the educated person from the neces-
ity of labour, but the redemption of labour
from its present penalties. Labour may or
may not be ill-paid—that it is ill-paid is
uot ite chief disability. TIts chief disability
is its divorce from intelligence. Labour is
dignified and honourable not in itself. Tt is
the intelligence of the direeting mind that
dignifies the labour of the performing hand.
Hitherto, by our system of education, and
still more by our sense of values, the directing
mind belongs to one person who, according to
our wrong sense of values, has been taught
to despise labour; while the performing hand
belongs to another person who has received
no edueation. No demoecracy is worthy of
the name unless it enables labour and trained
intelligence to be united in the one person.
Tt is not the educated person who finds labour
uninteresting and degrading, but the dull and
ill-educated. T am not now concidering the
(uestion of pay for labour, This is a matter
for economic adjustment. I am considering
the question of the interest and satisfaction
one may find in the daily task. Without
that interest and satisfaction, work of any
kind is brutalizing. That interest and satis-
faetion are secured by a sense of fitness and
competence, by a sense of knowledge and
mastery over the conditions of labour.
Whether it be teaching children or keeping
accounts or digging a ditch, unless the mind
is engaged—if the work becomes mere routine
—then the task becomes dull and the spirit
of the worker becomes , deadened in the
process. T claim that the deadening effect
can be prevented or alleviated only by right
¢ducation, by making the worker competent
not only in a manual sense, but also in an
intellectual sense by understanding the
science of the operation, and its social or
economice or commercial significance, And if

it be objected that it is absurd to spenk of
the science of digging ditches, I beg to sub-
mit that objection is not well taken. Let
the objector try to dig a ditch to drain a
field, planning the whole affair himself—
determining beforehand the position and
depth of the outlet, the depth and grade of
the diteh, and then dig the diteh true to
depth and grade, and he will find, as I have
found in many a day’s work, sufficient
oceupation for the mind to relieve the labour
of any tedium. True, I would condemn no
man to endless digging of ditches, especially
if he has to work in groups superintended by
some @uperior intelligence,

Just now I am concerned in enabling you
to look upon- farming as an occupation that
may be mere tedious unintelligent labour, or
a high order of serviee quickened and en-
lightened by intelligence, according to the
kind of education that the farmer has
received. Thousands of boys and girls must
come under the instruction of the teachers
of Manitoba every year—come, and go, after
a brief year or two of training at your hands,
into farm work or household duties. What
do you do to make them fit for their work,
competent and efficient in that work, able
to extract from the conditions of their work
satisfaction and interest that make their
lives not only tolerable but pleasing to them?
Farming and housework-—the two most neces-
sary and insistent of occupation. Our
material wealth, our health, and our social
well-being, are dependent upon the skill and
intelligence and devotion that are exercised
on the farms and in the homes of our coun-
try. Before our system of education ean be
freed from the charge of educating the
privileged few and disregarding the needs of
the many, we must be sure that, from the
publie school, through the high school, to the
univerpity vocational education receives its
due attention,

The demands of agricultural eduecation are
threefold: the education of the hand,
in securing manual expertness in the art of
agriculture; the edueation of the mind, in
securing an understanding of the science of
agriculture; an education of the spirit in
securing a sympathy with rural life as con-
trasted with urban life. The publie schools
and the high schools should set aside one-
fourth of their time to vocational training,
and in schools drawing largely from country
districts, that vocational education should be
largely agriculture and household science.
1 am aware of all the difficulties and objee-
tions to this course—the difficulty of per-
suading trustees, the difficulty of providing
time, the objection of the ratepayers on.
aceount of expense, the difficulty of securing
teachers ond apparatus for such teaching. In
view of these difficulties, it is certain that
all the publie schools and all the high schools
which should teach agriculture will not fall
into line for many years. But something is
accomplished when we have accepted and
defined a policy. We then know at least in
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what direction we should go, and shall begin
travelling on that road. ‘

I believe that the public schools of Mani-
toba have seriously set themselves to the
task of agricultural education, within the
limits of their opportunities. How about the
high schools? There is more need for it in
the high schools than in the public schools,
since the boys and girls in the high schools
are nearer the age when they must begin to
think of their vocations. One thing is sure,
if the high schools do not set about this bugsi-
ness in good earnest, and soon, it will be
otherwise provided for, to their permanent
loss in influence and prestige. In the Pro-
vinee of Alberta three agricultural schools
have been established, and four more are
projected to do the work in agricultural and
general education that the public and high
schools of the province have failed to do.

An important part of agricultural education
is the directing of the minds of boys and girls

towards the advantages of farm life. It
requires a trained intelligence to master the
complex problems of cultivation, crop-raising,
breeding, feeding, marketing and rural organ-
ization. Farming in Canada will never be on
a proper footing in its relation to the national
life until people rightly educated for country
life are found in oceupation of the farms
and rural homes. But there are many dis-
abilities—economic and pocial—in country lite,
which must be removed before the country
can offer a desirable and attractive life for
educated people. These disabilities can best
be removed by people on the spot, and can
only be removed by trained intelligence. We
must foster a pride in the husiness, a love
of rural things, a high regard for rural
values, an intelleetual interest in the peicnece
of agriculture, and a love of nature and wide
open spaces. Pride of calling is engendered
by success: )

But Parson a cooms, an’ a goes, an’ a says it easy an’ freea;
‘The Amoighty ’is a taakin’ o’ you to ’issen, my friend,’’ says ‘ea.
T weasnt saay men be loiars, thaw summun said in ‘aaste;
But ’er reads wonn sarmin a weeak, an’ I ’a stubb’d Thurnaby waaste.

Dubbut loook at the Waste; there warn’t not feead for a cow;
Nowt at all but bracken an’ fuzz, an’ loook at it now—
Warn’t worth nowt a haacre, an’ now theer’s lots o’ feead,
Fourscoor yows upon it, an’ some on it down i’ seead.

Nobbut a bit on it ’s left, an’ T mean’d to ’a stubb’d it at fall,
Done it ta-year, T mean’d, an’ runn’d plow thruff it an’ all,

If Godamoighty an’ Parson ’ud nobbut let ma aloan—

Mea, wi’ haate hoonderd haacre o’ Squoire’s, an lond o’ my oan.

Do Godamoighty knaw what a’s doing a-taakin’ o’ mea?

I beant wonn as saws ’ere a bean an yonder a pea;

An’ Squoire ’uu be sa mad an’ all—a’ dear, a’ dear!

And I’d ’a managed for Squoire coom Michaelmas thutty year.

To that pride of calling must be added the
eivie spirit, the desire not only to succeed
oneself but to improve the conditions of life
for all about us, and that desire need not

be expected in those who have received the
vision of the higher agriculture and the better
social life from our schools and colleges.

THE SOCIAL ASPECT OF EDUCATION
Adjutant C. K. Newcombe

(Unfortunately there is no steno‘graphic re-
port of this excellent address, and -Captain
 Newcombe is too busy at the present time
with regimental work to write out what he
said. Later on it may be possible to get a
full report.) :

Society today is dynamie, more than at any
previous time in its history. Change is in-
cessant. Readjustment is more necessary and
more frequent than during any previous age.

In the readjustments to be made, education
must be the distinctive force. This is the true
place ‘of education in modern philosophy.

In the work of direction, education has four
chief functions to perform.

1. Tt must locate and correct mal-adjust-

ment. For example, it must deal with over-
crowding in cities and with depopulation of
rural areas; with increase in cost of living,
and with false standards in life,

2, It must minimize frietion resulting
from readjustments in the soecial order. For
example, it must make provisions for re-
education of returned soldiers, for education
of immigrants, particularly for the teaching
of a new language, and for classes organized
to meet the needs of homesteaders.

3. It must give us better wishes and de-
sires. Among these is the desire to make a
living by honest work. Then there is need
for the cultivation of good literature, music
and art; for social enjoyment and for sport
of the right type, :

4. Tt must show how proper wishes auil
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desires are to be gratified. Right here is
there need for emphasis of the law of service.

Fducation has always been slow to adjust
itself to new conditions. Educators are timid
and counservative. Naturally they refuse to
do work that has traditionally been performed
through other agencies. Yet the school of
the future must discharge activities that were
unknown in former times, for example,
when incidental and informal education is

insufficient as in the case of home economics;
when the factories refuse to train apprentices;
when ordinary means of supervision fail, as
in the case of medical inspection.

It is the place of education to take the best
from the past and to add to it the dominant
idea of the present century. That idea is
the thought of the many as opposed to the
thought of the few. Xdueation is for all
the children of all the people.

ECHOES FROM THE WAR
Capt. Fortin .

The captain opened by referring to the
blessings we enjoy. He compared conditions
here with those in blood-stained Europe. All
we know of the war is its echo. When we
went to war we were not so unprepared as
you might think. The work of the previous
five years had counted for spmething. It was
no small thing to raise an army in a week.
And it was a Canadian army. The life at
Valcartier, the voyage across, the long
training in self-discipline at Salisbury Plain,
were all described. A rope had to be made
that would stand the strain, and when it was

tested it did stand it in spite of Bernhardi’s
prediction. Germany has had three great
defeats, and one of these was by the little
despised Canadian army. - The captain gave
an account of the trenches and the life in
them. He pictured the sorrow, the losses,
the humorous side, the periods of rest—when
they played games and held concerts, and con-
cluded with a touching reference to the
Maples and the message of the dead to us.
At the conclusion of the address the audience
rose instinetively and sang the National
Anthem,

Elementary Section
MINUTES

Wednesday, April 25, the meeting opened
at the hour announced with Bro. Joseph
Fink in the chair.

An exhibition of physical drill was given
by the students of the Provineial Normal
School. '

Musical selections were rendered by classes

" from the Alexandra School led by Miss

Parsons.

Prof. Jackson gave an interesting illustrated
lecture on Manitoba birds.

Dr. D. A. Stewart gave an address on
‘‘Tuberculosis, a Community Disease.”’ Fuller
reports of these will appear later.

The officers for 1917 were elected as
follows: ~

President, Inspector A. Weidenhammer.

Secretary, Miss Florence Budd.

Thursday, April 26, sectional meetings were
held ap follows:

Grades - 1. II. and IIL.—Demonstration of
Reading by Miss MecIntosh; Demonstration
of Arithmetic by Miss Bishop; Demonstration
of Drawing by Miss Barbour.

Grades IV. V. and VI.—Demonstration of
Music by Miss MeCleery; Demonstration in
Oral Expression and Dramatization by Miss
Aaron; a paper.on Social Development of
Children in School by Mrs. Duncan. (This
paper is printed).

Grades VIT. and VIIL—Paper on History
by Miss Craig; Description of Gary School
by Mr. W. E. Grant.

Rural Schools—Five minute talks were
given as follows:

Adaptation of the Programme of Studiews
to the Grades of a Rural School, by Mr, Geo.
Garrett, Langruth.

School Gardening by Miss L. Green, Hilton;
Miss M. Gutzke, Morden; Mr. J. W. Richard-
son, Fdrans; Mr. W, J. Mihaychuk, Arbakka.

The School a Social Centre by Mr. Gerald
Stewart, Two Creeks.

The Christmas Entertainment by Miss B.
MecPhail, Somerset; Miss Jean McBean, Car-
lowrie; Miss Mpyrtle Sineclair, Greenway.

The Annual Fair by Mrs. Jackson, Dugald.

The School Library by Mr. A. E. Harris,
Altamont; Mr. Mackie, Lac du Bonnet.

Regularity of Attendance by Mr. J. M.
Carmichael, Arnaud; Mr. R. E. Brown, Win-
nipeg.

The Teacher on the Playground by Mr. Geo.
Garretf, Langruth; Mr. R. R. Malloch, Car-
berry; Mr. H. Bearisto; Mr. W. G. E, Pulley-
bank, Dominion City.

The Hot Lunch by Miss Margaret E, Wood,
Emerson; Miss McManus, Headingly.

The Rural Skating Rink by Miss E. Swart-
wood, Haslington.

The Lunch Hour by Mr. Roy Stewart,
Neepawa.

(A synopsis of some of these follows. Other
papers will be published later.)

Grades VII. and VIII.—A paper on History
was read by Miss Craig. A discussion
followed. A paper was read by Mr. W. E.
Grant on the Gary School. This last paper
will be published in the June issue.
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ADDRESSES
THE SOCTAL DEVELOPMENT OF CHILDREN IN THE SCHOOL

By Mrs. Dunean, Brandon.

Tt is generally agreed that the aim of
educational institutions and edueational
policies is to prepare the child for efficient
service to his community. This should include
the completest possible development of per-
sonality. Years ago when only a small per-
centage of the people took advantage of the
schools, and those from the leisure class
chiefly, the aim to make every pupil as like
the next one as possible did not have any
very serious drawbacks. But now when every
stratum of society is represented in our
public schools we must turn to good advan-
tage the individual character and capacity
of each pupil. We must not think of the
pupil as a receptacle into which we may pour
our knowledge of this and our knowledge of
that, but rather as an organism that has a
personality and individuality all its own
awaiting development. Let this development
be from within and not layers put on extern-
ally,

The State does not compel attendance at
school on the part of the child for the indi-
vidual good the child is going to receive,
but rather for what the State is going to
get out of him as a future citizen.

It is our duty to produce loyal, disciplined
and sympathetic citizens. The pupils, by
learning to be loyal to their school, their
fellow pupils and their teacher, learn to be
loyal citizens, They learn to be sympathetic
¢itizens by living and working harmoniously
with their fellow pupils. The discipline of
the school should prepare for later life also.
This discipline should come from within as
much as possible and external force used as
little as possible. Because a ehild who has
been disciplined under external force does
not realize the responsibility of freedom and
frequently abuses it. We see instances of
this around us every day, where parents
exact unreasoning obedience from their chil-
dren and have kept them under control by
force. The result, almost invariably, is tha*
when the child attains his freedom he does
rot realize the attending responsibility and
consequently abuses his freelom. A word
here as to punishment: This is a vital ques-
tion to all teachers. Tt is sometimes easier
to follow the line of least resistance and
administer punishment right and left without
extremely careful consideration of the effects
on the pupil. Punishment is the disapproval
or repression of the group one feels he helongs
to. Therefore it is absolutely necessary that
when a teacher punishes, he must carry with
him the sentiment of the class. Otherwise
the punishment falls short of the desired end.

Again, the child when training for citizen-
ship must be taught to see that no individunal
really has separate rights, as the claim that
one may do as he wishes so long as he does
not interfere with any other, is an impossible
one, ag even if one could withdraw from con-

tact with his fellow beings entirely, that in
itself, would he an offence against society.

Now, are we producing this kind of
citizens? Are our pupils going into the
world with the broad outlook with which
we would have them? Do they look on
property as a social product and a social good?
Do they look with respect or envy on the
accomplishments of a fellow ecitizen? These
are questions we must answer and let the
answers guide us in our work. The test of
our work is the extent to which our pupils,
when not under the coercive influence of
the school, can use the knowledge and carry
out the habhits and ideals which the school
has been inculcating.

For the highest social development in the
schools Dr. Scott, of Boston Normal School,
recommends self-organized group work and
this work to have its place on the time
table. He claims if this is not done that
organization sets in independently of the
teacher and works in antagonism to the
teacher. If this antagonistic spirit is allowed
to remain it is a menace to the best interests
of the pupils and gives them a lesson in
hostility to many of the best thinos in society
as 2 whole. He says further, that the teacher
must creep in or break this child community
if he is to set them on the way to highest
development. The most reasonable way to

develop this, says Dr. Secott, is to make some

suitable opportunity in the regular sehool
work for real leadership and organization.
The leaders then get a chance for full Swing
and get this in the presence of the teacher
and with his approbation and consent. The
teacher may offer advice which mav not
always be accepted by the leader. Under
these conditions the latent underground kind
of organization finds a legitimate outlet and
the resource, fulness nad initiative of the
pupils get a chance for development, to say
nothing of the ecloser understanding the
teacher gets of his pupils. Tt stands to reason
that these self-organized groups would he
very advantageous in social development as
adult society abounds in self-directed groups.

The Faculty of the Francis W. Parker
School, of Chicago, says that the motive of
school work must not he advancement of
self as against another, nor vet for the benefit
of self alone, but must be for the furtherance
of one’s own powers and possibilities as a
factor for all. To accomplish this aim they
bring in the Scoial Motive as an ever present,
powerful, active force. They believe also
that training in initiative is the child’s
greatest need. Thoroughness and aceuracy
and skill result from purposeful effort rather
than dull repetition. Also, that self actuated
wark causes the greatest gain to the child,

In my opinion we need to make co-operation
our watechword in our work, not competition.
Doing one’s hest for the honor or good of
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the whole class is a worthier aim than doing
it for self aggrandisement.

At the present time when so many, or I
might say all teachers and pupils are making
an effort towards doing their ‘“bit’’ in relief
and patriotic werk there is a greater oppor-
tunity than ever before for social develop-
ment. The fact that a class puts forth their
best efforts for no personal gain certainly
gives the pupils a chance to see that there
is a more satisfactory and lasting pleasure
in doing for others than doing for self.

We have had splendid examples of this in
our own Brandon schools. A number of our
girls have worked Saturdays in Woolworth’s
store and turned all their earnings into the
fund. Boys shovelled snow last winter to
make their contribution. Some classes have
had teas, some concerts, some sales, ete., in
order to be able to contribute to the relief
fund. This has an excellent effect on the
pupils. Tt makes them thoughtful for others
and gives them training in organization, ete.

School gardening is another line of work
that provides excellent opportunity for social
(evelopment. We find in connection with our

own schoo! garden that the diseipline that
the lazy and careless ones get is very effectual.
The more industrious members of the elass
will not put up with the other’s nonsense and
straightway tell them so. The class gain
an excellent economic lesson here also. They
have money to spend on seeds and they gain
experience in wise cxpenditure. They learn
lessons in the law of supply and demand and
the division of labor. Each pupil finds out
that it is necessary for him to do his little
part thoroughly in order that the whole may
be a-success. A respect for another’s property
is developed in gardening which is very
valuable. )

A good social training is obtained by the
pupils when onc pupil is allowed to help
another. In handwork this rule can easily
be followed. A teacher robs her pupils of
a distinet pleasure when she prohibits this
mutual help. In all subjects when the teachor
encourages the pupils to co-operate in their
work a greater good is accomplished than by
setting one pupil against another which only
encourages selfishness. Let the teacher keep
before her co-operation and not competition.

HISTORY OF THE TEACHING OF HISTORY

By Miss Craig

In the word ‘‘history,’’ especially when
applied to our public sehool curriculum, we
include three aspects of the subject.

1. The events, forces, and institutions
which together disclose a people’s social char-
acter and progress.

2. The branch of science which studias
these things.

3. The branch of literature in which they
are narrated and discussed.

The history of a people is not merely a
chronicle of ‘“wars and rumours of wars.”’ Tt
includes every item which has interest or im-
portance in conneetion with that people’s life,
growth and present condition. Thus it deals
with soeial, industrial, religious and political
facts, and with the lives of individual men
to the extent that the lives of individuals
typify the life of the period or affect the
course of any people’s history.

Some have asserted (as does Emerson) that
the history of any people may be resolved
into the biographies of a few great men. This
theory is hardly true in a broad sense, how-
ever, for the central fact of all history has
apparently heen the struggle of men for
liberty or for the truth, and though this strug-
gle has generally been led by great indi-

.viduals, from the time of Moses and .Joshua

to the present time of our own great leaders,
vet it has always been the outgrowth of social
conditions, and has been carried forward by
the many rather than by the few,

History has been termed an ‘‘inexact sei-
ence,’”’ The basic material for the study of
history is provided by—

1. 01d buildings, specimens of ancient im-
plements, ruins;

2. Copies of angcient laws and documents:

3. Specimens of the art and literature of
those who lived on ‘‘the road of the long-
agon;

4. Contemporary historical narratives and
annals; and

5. Traditions.

It is upon history that the students of all
other social sciences must rely for the data
upon which to judge of present conditions
and tendencies. The light of the past throws
its light not only upon the present, but ahead.
¢¢All education makes for character.”” That
axiom was given us as daily food all during
our normal period; and the purpose of history
especially is to train our children to walk in
the light that shines from the past, and to
‘“follow the gleam’’ that glows from the
future that should be. Our purpose in teach-
ing history is to make good citizens. History
shows social, commnunity and national develop-
ment,

Intelligently taught, history should make
the child aequainted with the great events
which have moulded fhe lives and circum-
stances of the people, and made a nation
what it is.

The aim of history teacbing should be to
give correct general notions rather than
multitudinous isolated facts. Tun this subject
the teacher ghould proceed ‘‘from general to
particular,”’

History stimulates patriotism. The teach-
ing of history fails in an iniportant respect
if it is not given in such a way as to foster
in the child a love of his native country. He
ought to feel elated at its progress, its great-
ness and its vietories; our children fairly
revel in the outstanding feature of the 1812-
14 war, when Canada proved her ability to
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defend herself against great odds. The more
a child knows of his country’s story, and
realizes what a glorious inheritance it is which
has been handed down to us from our fore-
fathers, the more firmly rooted will become
the determination to defend its liberties and
keep its honor untarnished. And so the
patriotism engendered is not only military, but
civie,

A certain school had in conjunction with
its history books a supplementary reader
called the ‘‘Citizenship Reader’’—a book
which dealt with the general and broad prin-
ciples of good citizenship. One boy in the
top class became ill with scarlet fever. His
mother, as is frequently the case with moth-
ers, preferred to nurse her boy at home rather
than have him taken to the hospital. This
plan suited Aubrey’s particular desires, but
troubled his conscience, and frequently during
his delirium he was heard to mutter, ‘‘It’s
dandy being at home if a fellow’s ill; but
if I were really thinking of the othens round
me, 1°d go to the isolation hospital! Wouldn’t
it be awful if somebody became ill just
because T am selfish!’’

Aubrey’s history lessons, or his reader——or
probably both—had made of him a true
patriot of his city.

A great aid towards implanting this patri-
otic feeling is the learning and singing of
national songs, and songs of home life, e.g.,
‘‘Rule Britannia,’’ ‘“The Maple Leaf,’’ and
‘‘Home, Sweet Home,’’

““I knew a very wise man,’’ said Andrew
Fletcher, a couple of centuries ago, ‘‘that
believed that if a man were permitted to
make all the ballads, he need not care who
should make the laws of a nation.”’ TLord
Wharton boasted that by ‘‘Liliburlero’’ he
had rhymed King James out of his kingdom.

History develops the minds of our pupils.
It stimulates their imagination (partieularly
in the lower grades), trains the memory and
develops the reasoning powers.

The mind training given by history, as is
the case with geography, is absolutely neces-

sary for an intelligent reading of the news-

paper or any other current literature,
History, properly taught, helps to develop
character. It should arouse enthusiasm for
what is good and noble, inculeate respect for
what is great, and lead to the recognition of

s our duty and responsibility in social and

political matters, :

‘‘To set the cause above renown.
To love the game beyond the prize,
To honour while you strike him down,
The foe that comes with fearless eyes;
To count the life of battle good,
And dear the land that gave you birth,
And dearer yet the brotherhood
That binds the brave of all the earth.’’

‘‘History,’’ says a French writer, ‘‘teaches

. patience to those who lack it, and hope to

those who grow discouraged.”” There should
not, however, be any dry moralizing, The
subject should be so treated that the moral
influence is felt, not preached.
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In this connection biography has an im-
portant bearing, beyond the faet that the his-
tory of a nation is inseparably bound up with
the lives of its great men. Children are great
hero-worshippers, and Prof. Blackie says,
‘“There is no kind of sermon o effective as
the example of a great man.’’

‘‘Speak, history! who are life’s victors?
Unroll thy long annals and say.

Are they those whom the world called vietors,
who won the success of a day?

The martyrs or hero? The Spartans who fell
at Thermopylae’s tryst,

Or the Persians and Xerxes? His judges or
Socrates?

Pilate or Christ?’’

To teach history successfully the teacher
must have a thorough knowledge of her sub-
jeet. As in every subject, one must know
more than one has to impart. The teacher
must be able to correlate her subject, especi-
ally to geography and literature.

She must be able to direct her pupils in
their study and in the use of supplementary
reading. -

She must have the ability to present the
subject in a clear, vivid, and interesting man-
ner. Bhe must provide interesting and en-
tertaining details, and yet leave the important
facts outstanding in importance.

So far as the school is concerned, the teach-
ing of history appears to fall naturally into
three stages, that aspect of the subject being
presented in each which most nearly accords
with the character and wants of the pupil at
the time,.

The Earliest Teaching is the picture and:

story age. Anything like formal teaching of
history with young children would be out of
place, but it is quite possible to do much to
prepare for the later instruction of a more
systematic kind,

The child’s love of stories and pictures
should be utilized. He will dearly love to
hear, and to see portrayed, stories of personal
adventures, accounts of what men did in past
times—how they lived, and dressed, travelled,
and fought—deeds of heroism, pieturesque
descriptions of striking events within his
comprehension. More than that, he will dear-
ly love to re-act those adventures of the

heroes of old—and there’s our subjeet matter:

for some of our language lessons.

2. The Intermediate Stage is just a con-
tinuation of the primary stage, and aims at an
acquisition of a clear and well arranged pro-
gramme or outline of the more important
facts of a nation’s growth and development.
This forms the foundation for the

3. Third or Upper Grade Stage, by which
we mean the systematic study of the subject
of history.

In this stage the history should be studied
in periods or epochs, and information should
be grouped under and around leading events
rather than under monarchs, To divide up
the subject of history by the accession of
scl)vereigns is a most arbitrary and senseless
plan,
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Each teacher will prefer her own mode of
treatment, but whatever plan is adopted, the
guiding principle of the teaching should be to
cement the acquired facts into a clear and
consistent whole, and to get the children to
think and to read for themselves. They are
. going to help make some more ‘‘history.’’

. My subjeet is, I believe, to deal more
especially with the teaching of history to the
upper grades; and so may I pass on some
stray thoughts, some of which I hope may
prove helpful to someone.

1. History should wherever possible be
correlated with geography; and moreover it
is absolutely impossible to teach history su--
‘ cessfully and thoroughly without having fre-
quent and repeated use of maps, Of what
value would it be to a child to know that a
great massacre of British people oceurred at
Cawnpore in 1857, if he does not know where
Cawnpore is?

The upper grades should be encouraged to
make sketch maps in their written answers,
e.g,, as in writing an account of the Indian
Mutiny.

2. Quite frequently we ask the echildren
to memorize long lists of dates, which having
been laboriously mastered, are valueless when
they are learned. Generally speaking, chrono-
logieal relation is much more important than
the actual year in which an event occurred.

For instance, for a child to forget the actual
date of the abolution of slavery, or of the
passing of the Factory Acts is not a great
fault. Of greater importance in this connec-
tion is that he knows that these things hap-
pened early in the 19th century, and that they
followed as a result of the Reform of Parlia-
ment in 1832,

3. Personal touches have a great attrac-
tion for children. ‘‘I saw the path up which
Gen, Wolfe’s men climbed to take Quebec.’’
Then immediately my class become more in-
terested, and the event is to them more real.

‘‘Ethel’s grandfather was shot in the leg
in a battle in the Crimea.’’ ‘‘Don’s father
got a pension for having volunteered to de-
fend his country againgt the Fenian raiders.’’
“‘T know a man who helped to guard the Boer
prisoners sent to St. Helena. While he was
there, somebody gave him a walking-stick that
had belonged to Napoleon.”’ Doesn’t the per-
sonal element help to vivify past events?

4. Pictures, photographs, picture posteards,
coins, pouvenirs, etc., are always a valuable
he]p, if obtainable.
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5. The use of pictorial and diagrammatic
effects help to show chronology and relative
importance. Chains, ladders, trees, ete., are
helpful to illustrate faets. They make the
lesson more interesting, and the facts are
more easily remembered.

6. A bare skeleton or a brief B.B. synopsis
of the lesson, made during the lesson or after
the lesson has been given, is easily
remembered and is a form to clothe with
words for full answers.

7. Tt is a good plan not only to give notes
of the lessons, but to let the children make
their own summaries of the work; in which
case it is as well to give them the headings
for their summary, e.g.:

Causes
Leaders
Fvents
Resultg

It is wonderful how many of our hNtOIV
lessons can be fully discussed under the three
headings of causes, events and results,

8. Tabular forms may be found useful.

9. Children should be taught how to use
their text books.

(2) How to pick out and retain the essen-
tial facts of a paragraph.

(b) How to hunt up information from an
index.

(e) How to interpret correctly the illus-
trations and diagrams given,

(d) How to get chronological relation in
the ‘‘contents’’ pages—if such be given in
their books.

(e) How to mark their books so as to save
time in the future, to show up important
paragraphs, and to underline outstanding and
‘‘key’’ words.

And now, ere I cease, may I repeat what
I have said once already—*‘All education
makes for character.”’

May I also give you three quotatxons

1. . ‘‘He alone iz great who by
a Iife heroic conquers fate.’’

2. ¢‘‘The finest fruit earth holds up to its
Maker ig a finished man.’’

3. ‘A king for a beautiful realm called

Home,

And a man whom the Maker, God,

Shall look upon as He did the first,

And say, ‘It is very good.””’

May we try, in our teaching of history per-
haps more than in any other subject, to bring
about this consummation much to be de-
sired.

THE AIM OF SCHOOL GARDENING
By Lottie Green

1. To keep our boys and girls on the farm,

and to make them realize the farm is a place
of opportunities as well as the town or ecity.

2. Each one has a call to be a citizen of
the community. Gardening encourages co-
operation, and brings each child near to be-
coming real citizens and to realize their duties
as such,

3. Parents become more interested in the
school through gardening, and teacher and
parents together awaken a community to
something more worth while.

4, Gardening creates a love for nature
study, which helps to mould more beautiful
characters in our boys and girls,
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SCHOOL GARDENING
By Miss Gutzke

School gardening, though a comparatively
new idea, is a very practical one and nowhere
more so0 than in the rural district. Everyone
acknowledges its desirability, yet some are
afraid it is not going to prove a suecess. If
only teachers and trustees all felt it was a
suceessful thing, the problem would be solved
and the sehool life broadened and enriched.
During the three years in which we tried gar-
dening in a little school in Mr. Dunlop’s divi-
sion, we learned much and became proud of
our school and grounds, :

When the idea is new to the people, ex-
perience tells me to advise a teacher to talk
with the trustees and ratepayers, and never
to attempt too much unaided. The children

are not able to do hard work, and it will only’

encourage failure to attempt things unaided.

In the spring, divide your garden into plots
of about 8x10 or perhaps larger—but not too
large. Allow the children to choose their plot,
their own partner in work, and in every way
possible let them be free to feel it is their
very own and they are responsible for their
garden. One thing is very essential to sue-
cess, to begin early, even before Arbor Day if
possible, to put in hardy vegetables and flow-
ers,

A teacher must always be there to supervise
the children’s work and help when necessary.
The more you work with them the more you
see how much their little minds must learn,
and that you are able to help them, though
you may feel you know very little yourself.
When the danger of frost is over such plants
as the children started in boxes or cans at
home ean be transplanted and other less hardy
seeds as ecucumbers planted. And here at this
stage is an opportufiity for excellent work by
planting in different ways, such as deep and
shallow, planting early and late, using ashes
about plants to keep away cut worms and
any experiment which your mind ean-suggest
or the children can suggest. New varieties of
grain or new flowers are always one of the
best means to interest the older boys and
girls who see something useful in this.

The next step is careful weeding between
rows as soon as the rows appear. The rows
should be far enough apart to let a hoe be
used between them. If some seeds do not
come up transplant any plants you have into
the spaces or re-sow. TIn every way try to

_fill up the garden and so encourage the child-

ren, for there is nothing so sure to destroy the
interest of your children as a garden of Rip
Van Winkle’s type, where weeds are the only
hardy inhabitants. By vacation every garden
should be thoroughly clean and in good con-
dition. Before leaving this subject of weed-
ing a suggestion to the time for weeding may
be helpful. It is this—weed when necessary
and when the sun is not so hot, make time,
in short, when necessary.

One of the greatest problems is what is to
become of the garden during vacation. Every
teacher has her own problem here. In the
district where we had our garden, the parents
and children visited the garden chiefly to get
bouquets T think, but no doubt they weeded
it as well. One has to do the best ome can
in this respeet, and a solution is not impossible
as we all know,

In the middle of August you are hack again
and now is your opportunity to at once see
that every weed disappears in the shortest
time possible. It will surprise you to see the
progress every plant makes after this is done.
Seeds will be ripe, too, and here again the
teacher must learn with her pupils when seeds
are ripe, when they are, how to clean them
and label them for next year. The value of
this work is very great and very obvious to
anyone. In the fall every plot should be
cleared of all dead stalks and be ready for
cultivation for the next year,

School gardening was a success in the dis-

trict we tried it, for three vears. We failed
in some things but our failures taught us,
and on the whole it was a delightful, true
success. The children had radishes and onions
to eat with their lunch in the early summer,
in the fall they had melons to eat in the
shade of the school. They sold some of their
vegetables. and with the money bought books
for their library,

One little girl, whose home needed beautify-
ing, was particularly influenced. In the
spring she went to a kind hearted neighbor
and got lilac plants and caragana and planted
these at home. She asked me if she could
have the roots of some pinks we had, and
certain seeds, which certainly proved her in-
terest. One thing is certain, that we know
it has an influence in the direction we desire
and no one can exactly measure how much
good ean be done by the little school gardens.

THE SCHOOL AS A SOCIAL CENTRE
By Gerald L. Stuart

We are living in an age in which the sub-
Jects of social welfare, social democracy, social
service, socialism, etc., are very much to the
fore. Why so? Evidently it is because we
are realizing that the social question is of very
great importance to the life of the community
and nation. Long ago it was believed that

one could serve best by living a life apart
from the world, seclude in a monastery. Now
we find that such is not the case, nor was ever
meant to be so. One of our highest aims in
life should be that of service, and we can
best serve God by serving our fellow man.

I consider, as our president said last year,




"are being used as social centres.

THXE CHRISTMAS

that one of the greatest blessings arising eut
of this convention is the mecting and greet-
ing of old friends gathered from all parts of
the Provinece and the mutual exchanges of
friendship.

The country is spending large sums of money
on its schools. Is it getting its money’s worth
from them? Why let the school be used only
five days in the week, ten months in the vear,
for the purpose merely of the ordinary routine
hetween nine and four? Surely we can use
the building for more purposes than that.

We might now consider briefly how schools
In my own,
2 consolidated rural school, the building has
been used mainly for two purposes, dauncing
and meetings of the Grain Growers. The
dances as such have been a decided success,
well attended and enjoyed by the community.
The Grain Growers met to transact the geneval
husiness of the community, after which busi-
ness 8 mock parliament was held, which gave
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rise to much discussion. The young people
were, however, very backward in taking part
in the debates. A movement for a moht
school was set on foot, hut this did not mature.
The school is very soon to be used as a place
for religious \\ouhxp

I might add to this other ways in which
we can use the school building. First of all
the school library might be much improved
and used as a community library, well stocked
with good literature, to which the farmer
would have easy access. The average farmer
who has so much leisure in winter, does not
indulge in good reading as we should like to
see, The school may further be used: (1) For
literary and debating societies. (2) For a
musieal society. (3) For parents’ meetings,
(4) For seed and milk-testing.

Seeing, then, the importance of social ser-
vice, let us do all we can to foster and en-
courage any social enterprise which is for the
good of the community.

THE CHRISTMAS ENTERTAINMENT

By Beatrice MePhail

The Christmas season is a busy one for all.
Very often, too, the duties outside of school
are allowed too much time and thought by the
teacher, thus depriving the pupils of much
pleasure which marks the true Christmas time.
The making ~of gifts, preparing for a trip
home, or the packing of a trunk, should never
interfere with the preparing of a real good
school entertainment.

As to the method of preparation, T com-
mence early in November to search through
magazines, scrap-books and dialogues for
suitable material for a programme, for after
all that is what requires the most time. The
programme is always ‘‘Christmassy’’ in gen-
cral, but a great many Christmas items are
not necessary, especially when the room is
decorated for the occasion, During the first
two weeks of November, T ask the children
to also aid wme in this work, and in a very
short time we arc stocked with the choicest
of choruses, recitations and dialogues.

Then bhegins the arranging. Every boy or
girl in the whole school or community must
bhe considered and take part in a chorus or
something else. Tt is only proper and right
to have at least three Christmas songs in the
school, and these may be easily utilized for
the entertainment. TIf there were some who
could not follow a tune, I did not leave them
out, but asked them to sing softly, and told
them their voice was ‘‘too strong.’’ TFour
hoys might sing a quartette and two girls a
duet, and a child could sing a real solo. So
much for the musical part of the programme.

T have had as many as fifteen recitations in
the evening. Some of the older pupils gave a
reading or recitation of some length, but the
wee ones said a short, catehy piece. T find
that a child will put twice the enthusiasm
into it, when he knows that there is a joke
in his recitation and that the audience is

going to be sure to laugh and give him a
hearty clap.

As to dialogues, it is easy to choose a good
one, but it has to he ‘““very good’’ in order
to be appreciated sufficiently to the amount
of work put on it. A short dialogue for the
smaller children is fine.

We do not do all our pmotmmnr after sehool
hours. During reading lesson hour I ask my
grades to repeat their recitation, give their
reading, ete. Tf the work of this kind has
been thomughlv done the remainder of the
vear there is no reason why they should have
great difficulty in bringing out the proper
effect at this time. In mmsic hour we devote
the time to our choruses. At drawing lesson
we make Christmas mottoes and placards,
which help to decorate our room on the even-
ing of the entertainment. As I am not musi-
cally inclined, T required an organist, but
otherwise the teacher and pupils prepared the
concert.

For decorations, T think simple decorations,
made by ourselves, are better than the showy
garhnds purchased elsewhere, but here there
is room for disagreement. Popeorn strung on
threads, when looped at the boughs of the
Christmas Tree, serve as pretty decorations;
also mottos on window screens covered with
wallpaper the plain side out, for the heauntify-
ing of the walls. On the white paper you
mav paste such words as ‘‘ Merry Christmas’"

r ‘‘Welcome.”’ Home-made garlands of red
and green tissue paper can be cut by the
children during recesses,

As for the gifts on the tree, I always ask
parents to bring their own children’s presents
and if there are any poor children in the
school we put on a small one for them. One
year we gave presents to an orphanage, but
put them on the tree just the same. T always
try to instil into the children’s minds the idea
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ef unselfishness at this time. I even show
them that they are to be the entertainers of
the evening and that the success of it rests
with them largely. They will feel quite a
responsibility, and the keen interest which
they take in it will encourage the teacher
and lift her burden as well.

When the great event is to take place,
every home in the distriet will be well repre-
sented. In most cases we had a trustee or
the secretary of the school board. We charged
an admission fee of twenty-five cents for
adults, and with the proceeds we bought books
for the library. But I found it more success-
ful to have it free to all, and strictly unde-
mominational.

I find no better means to bring pupils,
parents and teacher together than by this
entertainment. Tts social value is indispens-
able. In the case of a teacher leaving the
district, what gathering could be more appro-
priate.

By good practice and sufficient rehearsals,
the pupils should go through their respective
exercises in perfect order and routine. I
might say that not one word of any exercise
was our audience unable to hear. With such
as the result of our efforts, the parents have
faith in their children’s capabilities and bet-
ter still, tne children get experlence in them-
selves.

THE ANNUAL PAIR
By Mrs._G. E. Jackson

The annual fair in connection with the
Boys’ and Girls’ Club.

We have had an agrieultural fair at Dugald
for many years, but until last year, the part

taken by the school children was very small.

Last May we organized a Boys’ and Girls’
Club.  We covered a large distriet, including
nine schools. We were very fortunate in
securing an enthusiastic president. To obtain
money for prizes the trustees of each school
donated $10, which made $90. Then $40 was
collected privately. The prize money then
reached $130, besides which a fine banner was
given by the T. Eaton Company to the school
securing the highest number of prizes.

The contests of the club we took up wers:
(1) Poultry Raising; (2) Canning and Pre-
serving; (3) Needlework; (4) Fodder Corn
Growing; (6) Woodwork or Farm Mechanies;
(6) Potato Growing. :

The Woodwork was quite a specialty. .

Through the kindness of Mr. Newton, of the
Agricultural College, we were allowed to
have Mr. Mitchell, who is an expert in this
work. He came out to Dugald and gave the
boys a short course in Woodwork. 'The
articles made by the boys can be seen in the
Boys’ and Girls’ Club book. Bulletin 15.
This work exihibted at the fair, filled the
whole countryside with enthusiasm. We all
felt that the boys who had shown such skill
should not he neglected in this line of work.
As a result, the President of the club, Mr.

R. W. Andrews, by interviewing Mr. Winkler
and Mr. Newton, was able to obtain for us
a course of ingtruction in Woodwork. The
instructor comes ont to Dugald every Satur-
day and has a class of about twenty boys.

Besides the club contests, our prize list
ineluded nearly all the ordinary school work,
such as Writing, Drawing, Maps, ete.

We had collections of insects, mounted;
noxious weeds, pressed and mounted. The
value of these two contests cannot be over.
estimated to country children.

We had also a large display of needlework
and through this we obtained a week’s special
course last February, We arranged to hold
our club fair the day before the agricultural
fair so that the prize winners on the first day
could enter for the second day. The club fair
was a big attraction. Although the weather
was unfavorable and the roads bad, yet there
was a much larger attendance than at the
agricultural fair the previous two years when
both the weather and roads were good.

There is one other item I must mention and
that is, we had an exhibition of Physical
Drill between the nine schools of the elub.
Each exhibit to take no longer than fifteen
minutes. This started at 8 o’clock in the
afternoon and took place on a raised plat-
form in the fair grounds. We found that this
kept up the interest in the proceedings until
the end of the day. We concluded with a few
sports for the children. .

REGULARITY OF ATTENDANCE
R. E. Brown

The success of a school depends largely
on the regularity of attendance of pupils.
The question is how are we best to secure
this? The school I taught two years ago
averaged 85 per cent. of pupils enrolled for
the year,

Roll of Honor

The following scheme is original. I haven’t

- seen it tried in any school I have visited,

It has helped in securing a high average
atendance, but also helped in the discipline.

I have a blackboard, about 4 feet long, on
one side of the schoolroom, I rule this simi-
larly to the school register by horizontal and
vertical lines into small spaces with divisions
for the weeks of each month. T arrange the
names of pupils for the month according to
grades, commencing with the higher grades,
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according to merit, including good deportment,
punctuality and general proficiency. I mark
regular attendance and good deportment with
vellow colored crayons in shape of stars.
‘When pupils are late or receive misdemeanor
marks they lose that star for the day. Pupils
who do excellent work in the different sub-
jects receive a red star for each exercise that
is well rendered. The yellow stars are marked
ahove the horizontal line and red stars below
the same line opposite respective names.
- Friday of each week I count these stars and
award those who stand highest. The names
on the honor roll are changed each month
according to merit. We have competitive
exercises each Friday in spelling, composition,
arithmetic, writing. This adds zest to the
work, and pupils become interested. Trustees
have given grants towards such a worthy
object. The chairman of the last School Board,
who had no children at school, gave a grant
voluntarily.

Just insofar as pupils become interested
in their school work will tardiness, irregu-

’

THE TEACHER ON
By R. R.

I commenced teaching in my first school
during the winter term. I was very anxious
to do my best and used to spend a great deal
of my time planning and studying. T carried
this so far as to take up all my recesses
and a good part of my noons. Tt was my
habit to eat my dirner by myself at my desk
and then remain there until T called school.
Consequently, my pupils saw very little of
me, or rather, I saw very little of them,
except during lessons.

Soon, I began to see that things were not
going right., I had no trouble as far as
diseipline went, but I could see that my pupils
obeyed only from fear and that they only
did what they were required to and no more.
T felt that they disliked me, with very few
exceptions. Things grew from bad to worse
until T was, several times, forced to use the
strap.

When spring came, I used to go out once
in a while and play. I found that they liked
to have me come out and whenever I staved
in after that they always asked me to come
out. I could now see that I was only wasting
time sitting at my desk at recess, so I then,
went out regularly. T began to see some-
thing good in those pupils, which T hadn’t
seen before. I won’t say that the change
came about at once, but come it did. The
work seemed to go on better in school and
there was a friendlier spirit between the
boys and girls and myself. Having won the
friendship of the boys and girls T was sur-
prised to find the parents very friendly. I
was really sorry to leave at the end of the
term.

Profiting by experience, I planned to com-
mence right in my next school. As in the
other case, I commenced with the winter
term. The attendance during the winter was
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lar attendance, laziness, disobedience and dis-
order disappear. Pupils will feel a general
pride in the success and good name of the
sechool. They will co-operate willingly with
the teacher in all plans for the progress of
the school.

The schoolroom must be made attractive
and homelike. Pupils must be provided with
outdoor and indoor amusements, guided hy
the teacher. If the discipline is felt to be
based on high principles; to be viligant and
entirely just; to be striet without being
severe, nearly all forms of punishment will
vanish and pupils will delight to come to
school. By all means respect the happiness
of children. Cheerfulness, joyousness——the
atmosphere of well ordered liberty—these
things make the heaven where the child
lives and in which all that is gracious and
beautiful in character thrives the best.

The merit you are most concerned to
encourage is not cleverness, nor that which
comes of special natural gifts, but rather the
merit of conscientious industry and effort.

THE PLAYGROUND
Malloch

five pupils, a very large boy of thirteen,
three little girls of eight, ten and eleven
years and a little erippled girl of seven. As
T have said before, I planned to take my
place on the playground. But how was I to
manage it with such a variety of ages and

gizes, I plainly saw that it was impossible,
Then I turned to indoor games. I got a
game of Tiddley-Winks or Flip. From the

first this proved a very popular game. [
chose the two smallest girls and we playe!l
against the other three. We kept these sides
all winter. To get some fresh air we used
to all go out and run twice around the school
before and after the game. From the very
first T had the goodwill of these pupils and
no complaints of any kind from the parenis.

When spring came we subscribed to a com-’
mon fund and sent for a set of croquet. 1In
the meanwhile we spent our time measuring
off the croquet field to be ready when the
get came, This game also proved very popu-
lar. When the attendance increased we
were obliged to purchase another set so that
all could play. When this second set arrived
I divided the players into groups of two,
placing the poorest players along with the
best to even things. We next marked off
two more eroquet grounds and proceeded to
play regular schedules of games. Occasion-
ally we had a tournament.

So far I had found this a very satisfactory
arrangement. The boys and girls were de-
lighted with the game and above all, every
pupil could be playing at the same time as
there was field room for all, and a ball and
mallet for each. I held each responsible for
his or her own mallet and ball.

The game was so popular during the summer
that we continued it until cold weather im
the fall term. Several of the older pupils,



especially two of the boys used to stay night
after night after school and play a game,
[ found this tended to raise.a spirit of com-
radeship between these boys and myself,

When the weather became too ¢old for
crogquet we had to play some more strenuous
game, such as Tag and Pom-Pom-Pullaway.
The younger pupils had by this time begun
to stay home, so only the older pupis were
left,  These were fit for such games, being
nearlv of the same size.

During the second term, the attendance was
ten. These were all pupils of from ten to four-
teen years and we purchased a football, 1
placed the opposing sides so that the larger
boys opposed ecach other and the girls and
smaller boys similarly, This gave the weak
and the strong a fair chance and the girls a
fair chance against the hoys. RBeing in the
game myself, T could supervise the play and
would allow no rough work., T also watched
closely that no one stood around to get cold.
My plan was to keep every one moving.

On the very stormy days we could not
play football but no matter how cold or
stormy we always went outside for the recess
or a few minutes according to the day. At
first T found several of the pupils, girls
especially, rather unwilling to go out on the
cold days, At first T let these fow stay in
at will and the others followed me. Later
I had no trouble in getting them all to come
eut. T was always particular that each was
warmly wrapped up. Consequently before the
winter was over all were in the habit of going
»o matter what kind of a day. T had the
satisfaction of having one mother say that
her two boys hadn’t heen hothered with a
cold all winter. This she deelared was very
unusnal for them as they could not stand
much cold weather, 1f they couldn’t stand
the cold then, T know they can now.

During the spring whén the SNow  was
melting we found it impossible to play out-
side. The few patches of dry ground were
too small to he of any service. PFinally T
coneeived the plan of using the intermissions
for some purpose. I had all the windows
epened except those on the windy side, Then
I Tined the elass up for physical exercises.
We also took marching and singing and
singing  games. To wvary this T  often
exchanged places with one of the class, letting
him or her give the commands while T exer-
cised and marched with the rest. I found
that this helped to strengthen the comrade-
ship between pupils anq teacher, This didn’t
seem to cause anv of the boys and girls to
take advantage of me and get out of control.
T always treated all the same, with firmness
and kindness. T have never had a case of
impudence to deal with yet.

With the coming of summer the attendance
inereased. There were no pupils under nine
vears of age and all were nearly of the same
size.  As they did not seem to care for

- eraquet T decided to try basehall. We

®athered some mitts and bought a ball and
bat and mask, Then T divided the school
into two opposing sides, one captained by
one of the larger bovs and the other by
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myself. When we found out who were ihe
best players we had to redistribute the
Players to make the sides even. I found it
& very good plan to have my side the strongest
so that I could eontrol the play. Under this
arrangement I allowed my side to win about
halt of the games and our opponents the other
half.

When we played baseball T found that T
had most influence over my pupils, I was
in a position to see that every one played
fair. TIn ecases of close decisions T always
gave in whether right or wrong. This was
sometimes not satisfactory to my side but
I allowed no arguments whatever. I aimed
to teach each one to give in a little rather
than argue.

After the summer vacation we played bhase-
ball again until it hecame too cold, On rainy
days both in the fall and the summer we
took physical exerecises as I have already
stated of the spring. With the close of the
haseball season we went baek to foothnil
again,

Just before Christmas we commenced flood-
ing an area for a skating rink. We com-
pleted it soon after Christmas vacation and
it lasted until late in March. Every one got
skates. Several knew how to skate and the
remainder learned during the winter. Those
who could skate devoted part of their time
to helping the beginners and the remainder
to their own pleasure.

Last summer we played baseball again.
There were quite a number of smaller ehil.
dren attending so T was forced to divide the
school into two sections. Then I had to

decide whether T would play with the younger

or the older pupils. I finally deeided that
the little ones could get along better without
me than could the older ones. I found that
the younger children would play at whatever
T set them without any quarreling. T got a
soft ball and bat and they played baseball
too. Occasionally I devote a recess to play-
ing with them.

We expect to open the baseball season after
the vaecation. T expect several voung chil-
dren will have to follow the plan of last
summer. T am planning also to devote the
last recess in each Friday to athletie sports.
We devoted a few periods last fall to this
and found them both interesting and bene-
ficial to all. There were competitions in run-
ning and jomping for both boys and girls.

The past winter necessitated another change
still in our sport programme. The enrollment
has been very small owing to a movement of
families and to the bad roads. The regular
attendance has been seven. With this number
we could hardly play football. Then again
there was so much snow in the yard that it
was impossible to make a sheef of skating
ice. The snowbanks were so numerous and
afforded so many hiding places that on days
which were not too cold we played Hide-and-
Seek and Hoist the Sails. When this grew
tiresome we began digging tunnels and build-
ing snow houses. Next the boys thought
they would like to dig some tremches and
build a fort. The girls readily agreed to this




‘ﬁcult time to deal with.

HOT LUNCH IN RURAL SCHOOLS

and fort. and trenches were constructed. On
very cold days we played such strenuous
games as Follow-the-Leader, Fox and Hounds,
to keep warm.

The above is an aceount of my experience
as a teacher on the playground. I am fully
convinced that any teacher can add consid-
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erably to his or her efficiency as a teacher
by active supervision on the prayground.

It is my aim to satisfy my trustees and
distriect through winning the respect and
esteem of my pupils. To do this, my appear-
ance on the playground has been of great
help.

HOT LUNCH IN RURAL SCHOOLS
By Margaret E. Wood

Hot lunch during the cold days of winter
would undoubtedly be 'a benefit to both
teacher and pupils.

The daintiest of lunches is apt to become
uninviting to a tired teacher after being
packed up for a few hours, and from a purely
physiological point of view some freshly
¢ooked or fresh heated dish would be of
much more value than the sandwiches, etc..
which, no matter what I did, always seemed
to get so very dry and uninteresting by noon.

The teacher’s health and digestion, and as
a natural consequence, her work, must suffer
to a certain extent from a continuance of
cold lunches, which at best are mnot very
appetizing and which the teacher is tempted
to mneglect.

There is no teacher who would not welcome
the ehance of something hot at mid-day, and
no mother who would not feel happier to
know that on the cold days her children
could have some warm food. The chances
of physical and nervous overstrain would be
lessened materially, and the average winter
attendance would be raised by the hot lunch,
and the sehool work would prosper proportion-
ately.

The noon regess in winter is a rather dif-
It is too cold to
remain out long, but change and movement
and relaxation are necessary for the children,
and «+4he hot meal offers something towards
the solution of that problem. Some share in
the preparation of the meal or its clearance
afterwards should be planned for all if pos-
sible, and so the idea of co-operation and
mutual service be implanted or strengthened.
An alternation of duties would keep up the
interest of the children and would arouse
a wholesome spirit of emulation, and each
in turn should take some share of the actual
cooking, as well as of the other duties.

The lunch should be made to give a prac-
tical every day exercise in cookery and
domestic science. The fundamental principles
of cookery and food hygiene could be taught
and practised in the preparation of even
cne hot dish each day; and to the children
the' fact that they are working with each
other, for each other, for a definite meal
that all are to share, should give their work
an interest that the more experimental
cookery of the cookery schools might lack.

It seems quite possible and even probable
if the work has been intelligently and care-
fully managed, that when spring comes and
the hot lunch -is no \onger necessary on

account of the coldness of the weather, some
of the pupils might be unwilling to give
up the cooking entirely and a valuable oppor-
tunity for further training in domestic
science would be ready and waiting.

A teacher who has profited by a course
of training in cookery would have a splendid
chance to show how much could be done, and
what a great variety of food could be pre-
pared, mot with the thoroughly up-to-date

BROTHER JOSEPH FINK

and complete equipment of a modern school
of cookery, but with the very limited
‘‘batterie de cuisine’’ possible in a country
school.

To me another attractive possibilityy in
the ‘‘hot lunch’’ is the opportunity for con-
tinual preatice in ‘‘manners,”’ and so of
course in ‘‘morals,’’ since the two can hardly
be separated.

The meal carefully prepared, served at
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least with neatness, shared by teacher and
pupils, the whole school family, would merit
from all a consideration and courtesy of
manner towards each other that the secrambl-
ing haphazard devouring of food from the
lunch pail could never get, and we all know
that though the occasional lecture or precept
may be helpful, it is only the continued
practice which is of real definite value, The
absolute social equality of the whole sechool
family should also have good results, and I
see no reason why even the youngest children
should not in their turn be ‘‘head’’ of the
family meal and so all would have a direct
interest not only in the preparation of the
meal, but in the behavior of the family,
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If the hot lunch could be so managed that
each day it gave a period of friendly mutual
courtesy and consideration on the part of
the school family, it would prove an incal-
culable blessing, for the influence of that
period would spread.

The hot lunch should prove a gain in all
ways; physically, in the lessened strain and
increased comfort of teacher and pupils;
educationally, in the valuable practical train-
ing it would give, as well as in the better
general work which would follow an improved
average attendance, and morally, to an extent
of which it is impossible to form an estimate,
but which would depend largely on the per-
sonality of the teacher.

THE LUNCH HOUR
By Roy Stewart, Neepawa.

When a time table is being drawn up in
the rural school, I am afraid there is prob-
ably in many cases one period which does
not receive a careful enough consideration,
namely the time allotted to the lunch hour.
This is a period which if given a careful
thought could be made one of the most profit-
able, one of the most pleasant, and one of
the most efficient periods of the day.

In some, if not many of our schools, when
the gong rings at noon hour the children
rush to their book-bags or to the cupboard
to obtain their lunches and with a cup of
water in one hand and a sandwich in the
other, they form different groups in various
portions of the room and partake of their
mid-day meal. Dust is caunsed by the chil-
dren moving to and fro, crumbs are scattered
about the floor and instead of the mid-day
meal being made a most profitable one it
has been turned into one which has not the
real educative value it might have.

When the time comes for noon hour it
.is well to have the children dismiss quietly
and obtain their lunches. Each pupil should
have his own drinking cup and as soon as
he obtains his lunch he should get a cup of
water and go directly to his seat. Fach pupil
should further provide himself with a desk
cover so that upon taking his seat the cover
may be spread over the desk and his lunch
eaten without confusion. When his lunch is
eaten he should then carefully pick up his
desk cover and deposit the crumbs into the
waste paper basket. By so doing, no dust
is eaused by the children moving around the
room during the course of the meal and no
crumbs are seattered about the -floor by the
children as they are eating.

In the rural school it is well to have a
sink installed in one portion of the room and
have a mirror, a hand brush, a comb, a hair
brush and shoe brush included in the equip-
ment, so that the children may wash them-
‘selves, comb their hair and tidy up before
the close of the mid-day period. The total
cost for installation of this equipment would
be from four to seven dollars, and its value

in the school cannot be over estimated. It
not only teaches the children to. be clean but
they learn to keep themselves neat in dress
and tidy in appearance, they learn to take
pride in their semblance and to rejoice in
their cleanliness.

Now many of the teachers in the rural
schools throughout our provinee are beginning
to realize and to.act upon the well known
fact, that if you wish to get work out of
a boy you must feed him well. In order
that the brain be clear and capable of doing
efficient work the physical needs of the
body must be supplied by proper food. The
food must be of the kind, of the quantity,
and of the quality suited to the requirements
of the person, and at mo. time during the
life of an individual is the subject of ‘“What
to Eat,”” more important than in childhood,
Because children are in the formative stage,
not only of muscle and bone, but also of
mind and habits. So perhaps these facts
more than anything else have been respogsible
for the introducing of ‘‘The Hot T.unch
Method’’ into many of our rural schools.

How often we have heard the boy lament
when he sees his mother preparing his lunch
for him in the morning, how he wishes he
could come home and get a warm meal at
noon hour, how he hates having to eat a
cold Tunch for dinner, day after day, week
after week and month after month. Now,
why should this be the case? Why could the
boy not leave home in the morning with the
assurance that he is going to have a warm

‘lunch at school during the mid-day period,

that ke is going to have a hot dish
:ome nice baked potatoes and a hot
ea.

Briefly, as to how a teacher might go about
to introduce this system into his or her
school: Tt is the custom in most of our
rural schools to have programmes frequently,
when the parents of the children are cor-
dially invited to attend. To the teacher who
is planning out a method and system to
follow along the ‘“Hot Lunch’’ idea, it
might be advisable to arrange for such a pro-

of soup,
cup of
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gramme- and especially urge the mothers of
the children to be present and also invite the
trustees to attend, then after the programme
is through a-discussion on the *‘Hot Lunch
Method’’ could follow. You will find that
there will be many varieties of suggestions
offered by the parents and so as ‘‘Variety
is the spice of life,’” so will these suggestions
aid a great deal in the drawing up, in the
working out, and in the successfulness of
a set plan to follow.

In order to carry out the ‘‘Hot Lunch
Method’’ to a successful issue, the school
should be equipped with a coal oil heater
with an oven, which would cost from ten to
twelve dollars and also the following utensils
which might include a tea kettle, a teapot,
a frying pan, a dipper, a large spoon, a
stewpan and a dishpan. These would pos-
sibly meet the requirements in most cases
and wounld cost from three to five dollars
more, Tech pupil should be asked to pro-
vide himself with a eup, a bowl, a knife, a
fork, s spoon, a desk cover and a table
napkin.
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The topic of *‘What to Eat’’ should be’
thoroughly discussed. Here we have many
suggestions offered, many questions asked,
and many methods to follow. One that will
probably work out successfully in most of
our rural schools is the method which pro-
vides that each mother take her turn, one
day each week in providing one hot dish,
sending it baked, ready to be warmed up in
the school. The tea, coffee, cocoa and sugar
can either be brought by the children in turn
or supplied free of charge by the school board.

Now, I believe, wherever the ‘‘Hot Lunch
Method’’ will be given a fair trial, you will
not only he taking a step toward making the
school more homelike to the children, but
you will find that you will have their hearty
support in your efforts to make it a success,
that they will also take a keener in-
terest in their studies, that they wil do
more work in less time than formerly, that
they will grow to like school instead of
dreading it and that you will obtain better
results from your work throughout the entire
day.

THT. CHRISTMAS ENTERTAINMENT

By Jean

There are few things which arouse greater
interest among the parents, create as much
pleasure for the children, or aid the pupils
individually, more than the Christmas enter-
tainment. Besides increasing regular attend-
ance and furnishing amusement and recreation
for the school during the time spent in prac-
tising, it provides a pleasant social evening
when, for once in the year, the people of the
district, parents included, sce the inside of
the school, and see to a certain extent the
progress the scholars are making.

Christmas is the time of all the year that
is looked forward to by the children, and it
seems s0 especially children’s day that we
should help them to enjoy it; then we all
know how little it takes to make children
happy. So, no matter how small or weak our
attempt may seem, and although we may have
to overcome a few trials and disecouragements
in our preparations, these are soon forgotten,
and the joy in the children’s faces, and pride
in the faces of the fond parents are ample
fruits for our labors. '

In rural schools, where the building is small
and attendance low, it is sometimes a good
plan to have two or three schools join and
have a ‘“Union Christmas Tree,”’ in a hall
or church where the problem of accommoda-
tion is easily solved. However, this cannot
always be done, and it is perbaps more satis-
factory to be independent. Tn my case the
entertainment was held in the school.

The first thing I considered was the number
of pupils and planned my programme accord-
ingly. T had eighteen on the roll, but, while
we were practising, three families moved away
causing the number of pupils to dwindle to
ten, therefore compelling us to cancel several
dialogues and select a mew supply.

McBean

T had purchased several books containing
Christmas_ songs, drills. recitations and dia-
logues, at Russell Langs. Also received a
splendid supply from Fillmore’s Music House,
Cincinnati, Ohio.

After choosing a piece the next step was
to choose the child who was best suited to
act the part. They were all eager to help
and anxious to make it a success. Even a
little six-year-old Galician boy, who had
started to school a few months before without
being able to speak a word of English, learned
a recitation. Ono little tot who hadn’t started
to school learned a little speech with four
lines and came on Friday afternoon to practise
“‘saying her piece.”’ We had various kinds
of recitations and monologues which I cannot
take time to describe, but the dialogues were
the most interesting. We had four besides
two acrosties.

Fortune favored us in that we had an organ
in the sehool which was very useful in prae-
tising songs and choruses, Our greatest draw-
back was that the chlidren were not all good
singers; the young people of the district were
all willing to help and promised to aid us in
the musieal part of the programme.

We practised every day, at noon or recesses,
and sometimes a few minutes before being
dismissed. On TFriday afternoons and on the
last two days we had a rehearsal. For the last
two rehearsals T had all costumes and articles
needed for the dialogues, ete., so they woulid
become accustomed to using them and lose no
time getting ready.

For the bags T had got three yards of green
netting, which made over forty. The secre-
tary-treasurer, who was going into Winnipeg,
promised to get candies to fill them. About
eleven o’clock, the night before the ovent was
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to take place, he returned, minus the candies,
having completely forgotten them. Ilis re-
grets failed to soothe my feelings or console
my grief, but experience is a good teacher;
I decided that that was a lesson never to
depend on anyone else (at least as far as
Christmas Trees are concerned),

Next morning dawned ecold and stormy,
with prospects of a blizzard at night. How-
ever, like Columbus, we ‘‘sailed on.’’ One
of the big boys volunteered to go to town, a
drive of seven miles. T sent for nuts, candies,
apples, oranges—anything to fill those bags.
Though the quality was certainly not what
it might have heen we got the quantity.

Noon came, it was still snowing, but we
worked on. Abonut three o’clock, school was
dismissed, and two of the obliging trustees
appeared on the scene with a load of lumber.
Before long they had erected a temporary
platform and arranged the seats.

I had borrowed two curtains, one to go
across the stage and a smaller one for one
corner behind which all articles needed for
the dialogues were left in order. The organ,
with the Union Jack draped above, served as
a screen for the other corner. We had de-
corated the school with spruce boughs, red,
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white and blue garlands, and the flags of the
Allies,

The boys, who had just returned from deer
hunting, had brought me back a fine large
tree. This we put in the front of the school
and decorated it with tinsel garlands, red
and green garlands, and artificial snow. The
candy bags when tied on greatly improved its
appearance, and before the concert began it
was loaded with presents.

Towards evening, the weather changed, and
the night was eclear, calm and mild, with
bright moonlight.

At the last minute several numbers which
had been promised by outsiders had to bhe
stroked off for various reasons, but a meigh-
bor’s phonograph helped to fill in the vacan.
cies, and we had about thirty-five numbers
on the programme. Santa arrived when the
concert was about two-thirds over, and after
a few preliminaries helped distribute the pre-
sents to the eager, expectant children, and,
of course, to the ‘‘grown ups’’ too.

At the close a collection was taken up in
aid of the sehool library. fivery child got
some gift off the tree, and we came home feel-
ing—well, like Tiny Tim, when he said, ‘‘God
Bless Us, Every One.”’

Secondary Section
MINUTES

Tuesday, April 25, the meeting opened at
9.30, Dr. Gillen in the chair.

Mr. 8. E. Lang ypresented the report of the
Jommittee on University Matrienlation Re-
quirements. As the Uriversity Counecil had
made no reply the committee was able to do
no more than report progress. The report
was adopted without discussion. (Will be
printed later.) Mr. McDougall was appointed
to take the place of Mr. D. M. Dunecan on
the committee.

In the absence of Mr. A. C. Campbell, Dr.
W. A. MecIntyre introduced the discussion on
Specialization in High Schools. He was
followed by Messrs. Huntley, Lang, Dr. Mae-
Lean, Prof. Oshorne and others.

A resolution asking the Executive of the
Association to appoint a committee con-
sisting of elementary and secondary school
teachers to consider the contents and divi-
sion of the programme above urade VI, was
adopted.

Mr. Stevenson explained the filing svstem
at Souris. A report will be published later.

Wednesday, April 26, the Secondary
Section, divided into groups and the discus-
sions proceeded as follows:

Modern Language Section
Prof. Baker in the chair. Miss (. M.
Robinson read a paper on Phonetics. Tt has
been the ecustom in teaching pronunciation
to depend upon the ear alone. Phoneties
show the exact position of lips, tongue and

vocal eords. A person with a poor ear may
be taught to reproduce correctly.  Vietor’s
chart was shown and explained.

Prof. Heinzelman discussed, ‘‘What We
Should Do With the Author’s Class.’’ The
first aim was not to get translation into
English, but to get a fecling for the idiom
of the language studied. Much time should
be given to difficulties of construction and
the story should be used for oral or written
reproduetion.

Miss MeMorine, of Brandon, discussed the
Place of Grammar in Language Teaching.
The grammar of language is the foundation
upon which the language stands. The pupils
demand grammatical explanation. At the
age of 14 to 16 the sight is a more tangible
thing than the sound and the written lan-
guage ihvolves grammar. The study of
grammar is not an end but a means, The
just and fair test of a student’s knowledge
is one which proves his power to translate
or speak,

Mr. Muller, of the University, spoke on
‘“The Translation of Trregular Verbs in
French.’”’ 1t is not necessary to memorize
countless irregularities. e reduced the 8ys-
tem to two distinct kinds,

It was decided that the Executive Com-
mittee of the Modern Language Section make
suggestions as to the French and German in
the High School course for 1917-1918 and
report to the Advisory Board and Board of
Studies.




MINUTES

The officers for 1916 were elected as

follows: :
President, Miss A. L. Brunstermann.
Secretary, Miss K. Haffner.

Classic’s Department

Mr. P. C. Dobson in the chair. Dr. F. W.
Clarke read a paper on ‘‘The Relation of
High School Latin to the Study of English.”’

Prof. Joliffe led - the discussion on the
report of the committee on the change of
matriculation Latin texts. The proposals
were as follows: 1st, instead of Caesar Books
IV. and V. put Book IIL.; 2nd, in place of
Virgil’s Aeneid, Ovid 1 to 575; 3rd, in place
of Matriculation Latin, a Third Year Course
in prose and grammar from ‘‘Latin Lessous
For Beginners’’; 4th, greater accuracy in con-
struetion and greater emphasis on sight trans-
lation. The report was adopted.

The  following officers were elected:

President, Mr. P. C. Dobson.

Seeretary, Miss Brown.

History Department

Mr. Burland in the chair. There was a
discussion on the best method of studying
history. Miss. McManus believed in the
dramatic. method. Miss King illustrated the
concrete method in studying civies, Miss
Yemen emphasized the value of the conver-
sational method. Mr. Burland illustrated the
value of the map and topical outline method.
t was decided that the chairman and sec-
retary should make a presentation to the De-
partment of Eduecation touching the method
of setting examination papers. i

Mr. Bayley was made chairman and Mr,
Reeves, secretary.

English Department

Mr. Cowperthwaite in the chair. There
was a discussion on the preparation of
examination papers. A resolution was adopted
protesting against the present form of exam-
ination papers in history and composition.
Mr. Cowperthwaite was asked to present a
protest to the Advisory Board. A discus-
sion followed on the suitability of the literary
. texts and selections. There was a feeling in
favor of short poems rather than the long
poems such as ‘“The Princess.’”” A resolu-
tion was moved to the effect that a selection
of short poems for grades IX. and X. be recom-
mended for adoption. A discussion followed
concerning the amount of literature studied
in grade XI. It was decided to recommend
to the Advisory Board that the teachers of
* English feel that each year in grade XI.
three plays of Shakespeare should be studied,
one comedy, one tragedy and one history,
but that these be not studied microscopically.
A discussion followed as to the value of the
text books used. It was decided to recom-
mend to the proper authorities that the texts
of Stephens and Alexander are faulty, and
that extreme care should be taken in the
selection of text books for the province. A
discussion followed as to the selections from
Wordsworth and Tennyson for grade XI. It
was moved and carried that the teachers of
this provinee voice their condemnation of the
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selection from Wordsworth and Tennyson for
grade XI.

Officers for the year 1916 are,

President, Mr. Cowperthwaite.

Secretary, Miss Helen Ross.

Science Department

Mr. E. A. Garrett in the chair. A paper
was read by Mr. H. D. Cummings on the
Elementary Science of Grade IX., and another
by Mr. Huntley on the Science of Grade X.
Mr. E. W. Jefferson then read a paper on
“‘The Completion of the Contribution Which
the Secondary School is to Make Towards
the Education of its Students.”’ It was
decided to ask that these papers be pub-
lished in the Western School Journal as

DR. GILLEN

occasion permitted. Mr. Watson spoke briefly
on the Science Course for Grades IX and X.
The idea of the Natural History Club was
endorsed, also the affiliation of the same with
the Horticultural Society. The matter of the
organization of clubs was left to the indi-
vidual High Schools.

The officers for
follows:

President, Mr. Garrett.

Secretary, Mr. Huntley.
Agricultural and Manual Training Department

Mr. E. Robinson and Mr. W. J. Warters in
the chair. A number of short addresses were
given emphasizing a method of making in-
struction more in line with the everyday
problems of the student. Prof. A. B. Rey-
nolds, of the Agricultural College, gave some
practical suggestions for linking up mathema-"
ties with industrial considerations. He held
that all industrial training was education.

1916 were elected as
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Inspector J. W. Gordon said students are too
much the slaves of books., He advocated the
development of practical vocational educa-
tion. Pupils should think in actual, not sym-
bolie acres. School gardens also were mnot
enough, they should be conneeted with home
gardens. The hot lunch was good on account
of its social benefits. Mr. Nelson Smith gave
an aceount of the short course system at
the Agricultural College. Mr. Arthur Beech
took up vocational education from a labor
standpoint. He said Labor was favorable to
vocational education. He advocated confer-
ences between employers, employees and edu-
cators. Mr. 8. T. Newton spoke on ‘‘The
Forward Movement in Education.’”’” He
thought the High School should make pro-
vision for voeational guidance. Boys’ and
Girls” clubs were supported by every class
in the community because the clubs appeal.

Officers for the year 1916 for the Manual
Training Department,

Chairman, Mr. J. W. Warters.
+ Secretary, Mr. R. B. Vaughn,

Officers of the Agricultural Section to he
appointed later,

; /, .
Home Economics Section

Dr. MeIntyre opened with an address on
‘“Correlation of Home Teonomics and Other

Subjeets.””  Miss Halliday gave a helpful
review of recent Household Art Publieations.
Miss Patrick, of the Agricultural College,
reviewed some recent FHousehold Secience
books. The names of the books will appear
in the next issue. Mr. R. Fletcher opened
a disecussion on the ‘‘Introduction of Home
Economies Into the Rural Schools.’’ Supt.
MecIntyre and Miss Kelso elaborated the
subject.

Mathematical Section

Committee on Geometry reported, recom-
mending a two year course by syllabus.
There was some discussion of topies of in-
terest to mathematical teachers.

The president for the ensuing year is Mr.
J. C. Peacock, and the seecretary Mr. W. F.
Lioucks,

Thursday, April 27, there was a Round Table
conference on the problems of the smaller
High School.

The officers were elected for 1917 as
follows:

President, Prof. Warren.

Secretary, Miss McManus.

(Bome of the papers mentioned are pub-
lished in this issue, or will be published
later.)

ADDRESSES"
SCIENCE COURSE FOR GRADE IX.
By Mr. Cummings

It seems to me that the Secience teaching
in the high schools has undergone at least
three stages of development. Science was
at first admitted to the curriculum of the
high schools because of its value, which along
with languages and mathematics, tended to
mental development. Tt was believed that
in acquiring a knowledge of these subjects,
the mind as a whole became strong, and no
matter what line of work or profession the
student in after life chose to follow, this
mental training was of great aid to him. T
do not think that this is borne out in prac-
tieal life; that the man who becomes a great
linguist, should he enter the field of mathem.-
aties or science would find that his previous
training in language would help him much
in acquiring a knowledge of these subjects.
Paychologists tell us that the training of one
faculty of the mind does not help to develop
other faculties which are not closely related,
owing to this idea, that great mental develop-
ment resulted from the acquiring of a know-
ledge of these subjects, the science taught
was of a most abstract kind and had very
little practical bearing on the life of the
pupil.

The second stage in the development was
reached when the science of the high school
was made a subjeet for college entrance.
The colleges at this time had begun specializ-
ing and they to a large extent shaped the
science courses in our high schools to suit

themselves. Text books became the produet
of college professors, specialists in their
various departments. These books were
largely abbreviated forms of the larger college
text books, used in the university courses.
All students passing through one high school
were compelled to take these courses. Of
these only a very few ever reached the
university and of those who did only a small
percentage took the science courses there.
The addition of these extra science students
from the high schools tended to swell the
ranks of specialists. Science was broken up
into many branches and work along each
branch was brought. to a high stage of
development,

One of the great results of this work of
specialization was the application of scien-
tific principles to nearly every activity of
our life, recasting and revolutionizing every
phase of city and country life. The tele-
phone, the gas engine, electricity in our homes,
household and farming appliances, manufac-.
turing and transportation, in fact, at every
turn in our life we meet with the results of
seience which specialists have brought to us.
The working and principles behind these
things remain mysteries to the great majority
of the people who us them or who Fail to
take advantage of many of them because of
their lack of knowledge concerning thom.

The third stage in the development of
scienee in our high schools is an endeavor to
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bring this knowledge to the masses of the
people. Science and scientific training have
got far in advance of the masses and what
we need most now in the first years of our
science courses is the high school to give the
pupils a knowledge of the physical and seien-
tific principles behind the various activities
and appliances of modern life. :

The first stage in the development of
science led up to the second, but I do not

- believe that the second will lead up to the

third., The specialist of today is interested
in his special branch of science. To him this
is the all important thing. From his stand-
point the high school science course is satis-
factory and rightly taught insofar as it
passes on to him students grounded in the
principles of his particular branch of science.
To his pupils he emphasizes the importance
of his own subject and knows very little and
cares less for other branches of knowledge
only insofar as they help in the mastery of
his own subject. Our text book of today
and our courses of science in the high school
have very markedly this characteristic, that
they are compiled from the standpoint of
the specialist who is interested in secience
for science’s sake and cares very little about
the practical application.

‘What we need most now in our high schools
is a course in science which will be of real
interest and immense practical value to the
pupils. Such a ecourse cannot be got by
restricting our work to one or two of the
branches of science. The material we meet
with in life comes from all sciences and is
not classified. The young pupil does not
understand the need for classification. Classi-
fication is the resnlt not the beginning of
scientific training. The matured scientists
appreciate the classification of science to
physics, chemistry, botany, entomology, ete.,
but he must remember that the child in the
first years of the high school has not his
viewpoint. Viewed from his standpoint, and
with his training, things very naturally fall
into classes; but to the child these classes
are artificial and he fails to grasp their
significance.

On account of science playing such a large

part in the affairs of modern life, I believe

it should be given a much more prominent
place in our courses of study, especially in
the last years of the public school and the
first two years in the high school. It is here
we get the masses of the pupils. If a real
practical course in general science were to
be put on in these years and given the
emphasis which it deserves—a course which
both parents and pupils realized would be
essential as a preparation for a successful
life, a large number of our pupils who today
drop out of our school during these years
would be retained. If the boy and girl knew
that by staying in school through these years
they would get an intelligent understanding
of the things they meet with and use every
day in life: the telephone, the automobile,
the gas engine, vacuum cleaner, water supply,
labor saving devices; were they given a
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knowledge of the principles of sanitation and
ventilation, the science of cooking and pre-
serving, and the economic importance of bird
and inscet, and weed, of the thousand and
one things with which they come in daily
contact but which always remains more or
less of a mystery to them; if the boy from
the farm knew that by staying in school
through these years, he would get a lnow-
ledge which would be of incalculable value
to him in becoming an efficient and intelligent
farmer, helping him to utilize the many dis-
coveries which the specialist has brought to
him; if the girl knew that by taking these
yvears in school she would get invaluable
help in making her a successful home keeper,
then, I believe, they would be only too willing
to remain in school during these important
years.

If we wish to take a place beside the
countries which are training the masses of
their people to think more scientifically and
use the knowledge which science has given
them, T do not see how we can afford to
neglget such a course in elementary general
knowledge that is in the possession of our
various government departments, experimental
stations, and universities, and how little of
this is utilized or appreciated by the common
people. We send specialists and bulletins to
our people, but the bulletins are seldom read
and the specialists find it hard to get a
hearing owing to the lack of scientific
training and the lack of a proper attitude
of mind. Today the facilities for transporta-
tion bring us into competition with the
markets of the world., Our farmers, our
stock raisers, our manufacturers, have to com-
pete on the markets with those from the,
United States, Argentina, Australia, New
Zealand, Germany, Holland, Denmark, Japan
and other nations who are utilizing, or
making strenuous endeavors to utilize the
knowledge which science has placed at their
disposal, and so far as the masses of the
people are applying scientifie methods to the
various activities of the home, the farm, the
factory or their business, so far are _they
becoming & more efficient and intelligent
people.

The dissemination of scientific knowledge
to the common people and the training of
the common people to utilize and appreciate
this knowledge is the real problem for our
general science courses in the first years of
the high school; not how much physies or
chemistry is required for entrance to the
university; not a question of teaching pure
seience for science’s sake. These are good,
but seience has reached a stage in its develop-
ment where the university and college are
quite able to take care of the production of
specialists. )

I think the time has come when the high
school should fulfil the purpose which called
it into being—that of educating the masses,
of giving them a knowledge of the affairs
of everyday life. I believe that the work in
the high school, in the first two years, at
least, should be taken up largely in educating



,‘
!

the pupils in the activities, phenomenon and
industries of the community in which they
are placed. They are not fulfilling their true
funection if they are not sending bhack into
the community the best and brightest of
their boys and girls as permanent and efficient
residents,

How can the high sehool serve this purpose
better than by putting on a strong course
in general science in the last years of the
publie school and the first years of the high
school?. Science is today the very basis of
modern life. Shall we leave the teaching of
this important subject until the pupils get
into the higher grades that hefore giving
them training in general science they may
first be taught the fundamental principles of
physies and chemistry, These subjects as
they are taught toduy cannot be taught hefore
grade XTI. Ounly a small per cent. of the
pupils who come up to us in grades VII. and
VIIIL. reach grades XI. and XTI, consequently
at least ninety per cent. of the pupils go
out into life without much scientifie training.
Those who do go out thus are the very omnes
who are going to need it most. The boy
who goes onto the farm, not the boy who
becomes a teacher or enters the university,
is the one who is going to mneed scientific
knowledge most. Can we not teach the
principles of physics and chemistry and other
branches of =science bhest by taking them
where we usually find them, The boy is much
more interested in the compression of air
in his bieycle tire, or football, than in Boyle’s
Low tube; bue he is willing to learn and try
to understand Boyle’s experiment if it is going
to help him to understand the prineiples and
workings of his machine. The other day™ T
took my grade VITI. class to the basement
in order to give them a few lessons on the
running of the gas engine. You should have
seen those boys how eager they were to
learn the function of its different parts and
understand the working of these parts, T
could searcely get near the engine owing to
how closely they erowded around so as to
better understand the instruction T was giving
to them. T would not he afraid to take ‘these
boys at this stage of development and teach
them the main principles of the gasoline
engine. I could take them from the engine
to the laboratory or text book, or better than
the text book to the hooklet put out by the
maker, and by returning to each of these
as we required them, give the boy a working
knowledge of fundamental principles  of
physies which are illustrated in the making
up and running of this machine. These
principles wonld then be associated in their
minds not with the laboratory or text book,
but with the things where they meet them
in their everyday life, Starting science where
it belongs would put the seience courses of our
high school into their proper place. How
many boys and girls associate physies with
the furnace in their home, the pump on the
farm, the telephone, the electric car, the
bieyele. the eream separator? How many
associate chemistry with the baking of bread,
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dyes, houschold chemicals, photography,
cheese, souring of milk, ete.? In my own
life chemistry has always been associated
with a certain small box of chemicals which
once or twice during the term was dragged
out from some dark corner of the school, with
some mysterious things in odd looking bottles
and boxes, with curious looking flasks and
test tubes, with which a few experiments
were performed such as the making of hydro-
gen and oxygen. Physiology was associated
with a certain skeleton which was kept away
in a ecupboard and which at times was brought
out in order that the study of this important
branch of science might be made more eon-
crete. This was the result of starting these
hranches of science in a place where they
had no relation to the child’s life. Start
the teaching of seience where vou find its
prineiples in their closest relations to the
child’s life. Any material of real interest
and edueative value should he a proper
starting point for a lesson in science. As long
as the child knows what he wants and returns
to the problem from which he started, T
don’t see that it matters if his investigations
have earned him into several branches of
seience,

T belive that general science taught in this
way to our lower grades in the high school
would bring the pupil into an intellivent
relation to the things around him and that
he would much better understand and appreci-
ate the processes and phenomena with which
he comes in daily contact, and morcover he
would have a better and more intelligent
foundation for work in special science in the
higher grades of the high school or when he
enters the university. How ecan we fully
understand physies or chemistry or botany or
any of the various hranches of science without
first having a broad knowledge of general
scienee? T have found that the present course
we have in general science is of immense
value to the pupils as a preparation for the
study of hotany, physies and chemistry in the
higher grades.” What we want to emphasize
strongly is that the course he nf immense
nractieal value to the pupil in his everyday
life and not look upen it as it never was
primarily intended to he a preparatory course
for the more classified seience of grades X,
and XTI, :

The greatest ohstacles to the introduction
of a good. strong course in peneral science
into our high schools is the diffieulty of pro-
curing teachers who are willing to teach such
a course. The ordinary teacher of seience
tells us it is absurd to think of one teacher
giving instruction in a dozen branches of
science. Looking at it from the standpoint
of the specialist, who is often more zealous
for the principles of his science than for the
child, it does seem a formidable undertaking.
They say how are we to teach entomology,
orinthology, astronomy, bacteriology, having
never studied these?

The specialist in the hranches of science
says it is nonsense, that this kind of teaching
is going to do more harm than good to the
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science, It is superficial, a regular hadlur-
podge science. Better, I say, a hodge-poidge
and superficial science than an artificial one.
These teachers fail to catch the true spivic
of general science. Let the teacher forget
that there are such classified branches of

‘science as physies, botany, entomology, orin-

thology and all the other ologies, and think
of science from the standpoint of the child.
Try and make his science teaching fit the life
of the child and not try and wse the child
as a receptacle into which he wishes to cram
all the fundamental prineiples of the particu-
lar branch of science he happens to know
best. In order to hecome true teachers of
clementary science we must become as little
children. The longer T have ocecasion to
teach general science the truer this seems to
be. Go with the child into his world where
he finds all science and phenomena in one
whole healthy unity. Let us become more
interested in him than in getting the material
we meet with classified. Let us not be afraid
to say to the pupil: 1 don’t know; come,
let us work together and find out what we
can about it. The science teacher with his

FORWARD MOVEMENT IN EDUCATION
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previeus training in some branch of seience,
with his more matured mind, should be abie
to bring good sense to bear on his work and
good sense should mean good science. He
should be able to lead and direet the pupil
and to emphasise where he sces importan-e
lies.

Summing up then in a few words, I would
say: Let us follow along the lines we have
been working, let us broaden out the course
by bringing in material from any or all
branches of science so long as the material
is of interest and educative value to the
child in his present life, and secondary, as a
preparation in his future life. Make general
seience the important subject of study in the
last two years of the public school course
and the first two vears of the high school
course. In these years get the child into the
way of thinking scientifically and into a
proper seientific attitude of mind, so that
the masses of the pupils going out into life
may be able to utilize and intelligently under-
stand the many blessings and helps which
science has brought to them.

TIE PFORWARD MOVEMENT IN EDUCATION
8. T. Newton

Education has been defined as a training
that fits for the duties of life, and the greatest
forward movement of the past decade is a
general recognition of the fact that the
schools must deal with real problems, in real
things actually related to the life of the
people. From time immemorial the utilitarian
point of view has been frowned on in educa-
tional circles. But happily that day is for-
ever past, for it is now recognized that no
amount of Literature, or Languages or Culture
or Knowledge is worth much to the man who
cannot make a living and perform his part
in doing the world’s work.

In order that an individual may do his best
work it is very necessary that he be given
an opportunity to find his aptitude to learn
something of the conditions that obtain in
a number of professions or occupations, and
the qualities of mind and body that are re-
quired if success is to be obtained. Tt has
been claimed that the best way to do this is
to be given an oppertunity to get actual ex-
perience in a number of typical industries
by aetually working at them. This would
take a lifetime, as a few hours or weeks is
not sufficient time for a boy to determine
whether he would like a given kind of work
or not, especially as the earlier exercises are
usually of a somewhat uninteresting character.
Further it gives the student a dilitantee
method of doing things.

Far better results will be obtained if a
concerted effort is made to give the boys and
giris an idea ol lheir capabilities along cer-
tain lines and definite information relating
to many lines of effort such as, Physical Con-
tHitions of the indnstry being considered as it

affects Eyesight, Hearing, Breathing, ete.
Opportunities for learning all branches of
the industry, previous training needed, con-
ditions of apprenticeship, provision made for
further instruction, wages at different stages,
hours of employment, degree of monotony in
machine operations, degree of permanency, etc.
This information would enable the pupil who
is trying to decide on a vocation an oppor-
tunity to make a wise choice, instead of de-
pending on the opinion of older companions.
If after giving the vocation chosen a fair
trial he finds that he does not like it, another
one can be tried out. Vocational Guidance
is good in that it will lead our young people
more systematically than in the past to study
themselves, and to study the world, its call-
ings, and its opportunities. Vocational Guid-
ance will help to arouse ambition in boys
and girls, ambition which is the greatest lack
of students in our high and public schools
today.

The business men of Winnipeg are to he
congratulated on the splendid inspirational
lectures which they have given in the seh(.)ols
but they ecan make them of still more practical
benefit if they will give definite information
on points similar to those enumerated above.

If education is to be a preparation for life,
it must be an active experience in life. _lf
the boy lives in the country, let him raise
pigs and potatoes and chickens. Give him a
working interest in the farm, let him solve
real problems: How pure seed is produced,
why and how crops are rotated, why and
how moisture is conserved. Let him make
wagon boxes and chicken coops. Let him
market his own produce and open up his own
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banle account. Many a farmer has the fore-
sight to permit all this, but in the fall, he
himself markets the results of the boy’s
labor, most of it done in his play-time
period, and possibly gives him a quarter to
spend at the fall fair or a pienie, and then
wonders why the boy wants to leave the
tarm. A boy loves to work at a man’s job,
and often he will do it as well, but he has
sufficient knowledge of the justice of things
to know when he should be treated like a man.

To the girl similar opportunities should be
given. Let her learn how to care for the
milk and the chickens and the children so
that none of them suffer. Let her grow peas
and beans and tomatoes and learn to can them
so that the family may have green food, put
up under the best conditions, available all the
Year round. But do not ask her to do all
this, play-time work, for nothing. For hard
as has been the lot of the farmer’s boy in
the matter of spending money, his sister’s lot
has been infinitely worse. By all means let
her have some money to spend on some of the
little articles that are dear to the feminine
heart, without having to be held accountable
as to how it is eéxpended.

If the boy lives in the city he has plenty
of opportunity to earn spending money, but
he is denied the great opportunity of getting
close to nature that is the birthright of the
country boy. However, some of the country
boy’s joys may be his if a part of the cherish-
ed back yard is turned over to him in order
that he too can raise potatoes and beets and
onions, as well as food for his rabbits. In
Boston schools last year, 187 pupils made as
much as $47.00 from their garden plots, and
the Superintendent of Education reported in
his speceh at Oakland last summer that he
considered the garden work of the schools the
most impjortant phase of their vocational
work.

For years an effort was made to fasten
on the country, city methods of manual train-
ing ag well as academic studies. Fortunately
the matter of equipment and teachers has
made this impossible, and efforts have been
made along other lines to solve the problem.
So far the most promising solution of the
problem has proved to be what is known as
Boys’ and Girls’ Clubs. In these clubs the
aim is to give experience in the real life of
the farm and the farm home. In six years the
membership has increased to over 2,000,000 in
Janada and the United. States. In'two years
the membership in these clubs in Manitoba
has increased from 700 to over 10,000. No
aducational movement has ever had the active
support of 8o many interests in the community.
At one centre a member of an agricultural or
home economics society is the prime mover,
at another the sehool inspector, at another
the Methodist minister, at still another a
retired farmer, whose heart is still young.
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Lumbermen, storekeepers, editors, grain grow-
ers, station agents, doctors and even lawyers
are found among the organizers of these clubs.
No less than six managers of the largest
branches of the Bank of Commerce in Mani-
toba are not only taking a keen interest in
the movement, but are devoting a great deal
of their spare time to the problem of making
these clubs a success. They even plan to
visit the boys on the home farm, and will
give them valuable hints on the business side
of their work.

The Boys’ and Girls’ Clubs have brought
more than the banker and the editor to the
home farm and the home garden. They have
brought the teacher there as well. The teach-
er is probably more interested in the home
project work than anyone else, and has wel-
comed this opportunity of getting better ac-
quainted with the parents, and thus getting
the parents’ idea of the child’s personality,
of his hobbies and interests. Any movement
that affords an opportunity for parents, teach-
er and pupils to think, talk and work together
is well worth while.

The Boys’ and Girls’ Club work to a great
extent corresponds with the extension work
of an agricultural college. and just as the
college through its extension department has
vastly widened its area of usefulness, so ecan
the teachers in rual, village and town schools.

1. By directing the work of the Boys’ and
Girls’ Clubs, especially, those members of
clubs who have been obliged to drop out of
sehool.

2. By planning for school exhibits at both
the sechool and summer fairs as well as it the
seed grain and poultry shows, and seeing that
there are classes open only to boys and girls.

3. By organizing and .directing study clubs
among those who are not in attendance at
school, During the past three weeks hundreds
of boys in Manitoba have been obliged to
drop out of school to take the place of the
regular farm help, and of older brothers and
even fathers who have joined the armies of
our nation in defence of liberty, right and
justice. These boys, although too young to
fight on the battlefields of Europe, are never-
theless doing their bit in helping to provide
food for the Empire. For in order to win
this war, munitions and food are needed as
much as men,

These boys are also making great sacrifices
for the nation, and it is the duty of the school
to co-operate with all other available agencies
and reach out and assist these boys to con-
tinue their education through the inedium of
Study Clubs even though they are unable to
attend the regular classes. The Agricultaral
College is co-operating with a number of
teachers in carrying on this work, and results
of a particularly gratifying nature are con-
fidently expected.

‘“A progressive socicty counts individual
the means of its own growth. Hence a demo
dom and the play of diverse gifts and inter

variations as pr ious since it finds in them
cratie gociety must allow for intellectual free-
osts.”’
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CONTENT OF HIGI SCHOOL SCIENCE COURSE
A Summary, by E. W. Jefferson

Education hitherto has lacked purpose.
Analysis of possible aims is necessary befere
progress can be made. Possibie objects in
Science teaching are:

Teaching for Examinations or for Perman-
ence?

For Pupils? Parents? Politicians? School
Board? Future Employers? Inspector? Rate-
payers? University Authorities? Ourselves? or
the Community?

To satisfy Prejudices? Desires? Needs?

Looking chiefly to Past? Present? or Fu-
ture.

Intensive Culture? or Extensive?

Tndustry? or Intellect?

In the spirit of Romance? Religion? Ration-
alism? Individualism? Nature Wprship? Re-
search? Commercialism? Co-operation? Com-
petition? Service?

Dealing with the things of Life? or the
words of Books?

Facts? Principles? Methods? or Powers?

What Facts?—Utilitarian? Industrial Opera-
tions? Individual Life? Community Life?

Facts for Culture Knowledge? Scientific
History? Nature Knowledge? Appreciation of
‘General Literature?

Principles? Fundamental Laws?

Mental Methods? Classification? Deductive
Reasoning? Tnductive Reasoning? Application
of General Laws?

Development of Abilities? Apprehension

from things (Observation), from Words, from
Pictures and Diagrams, from Graphs, from
Formulae? Expression in Things (Practical
Work) in Woods, in Pictures, in Diagrams, in
Graphs, and in TFormulae? Judging Size,
Weight, Time, Force, Power, Energy, Strength,
Flastieity, Rigidity, Scent, Taste, Colour,
Sound? Sense of Proportion of Things,
Words, Tdeas, Actions? Memorizing? Remem-
bering? . Correlation? Manual Dexterity and
Acceuracy? Caleulation?—and in all these shall
we aim at Quickness or Strength?

Good Habits and Feelings? Thoroughness?
Orderliness? Love of Nature? Self Reliance?
Sclf Control? Initiative? Attack? Co-opera-
tion? Continuity? Desire for Usefulness, Effi-
cieney, Simplicity and Truth? Sympathy with
noble Effort? Ambition? Civic Sense? Econo-
my? Money making?

We must decide which of the above are our
aims before we can begin to outline a wise
course in Science. We must take a large
view, not a shortsighted glance at one aspect
only.

A rough attempt was made to decide on
aims and to suggest means of starting towards
them.

Tt is useless to try to force what we desire
on our pupils; they must be led to the big
things ahead by means of interesting things
immediately in front.

SCIENCE COURSES FOR SECOND YEAR HIGH SCHOOL
By H. W. Huntley

(A Summary—to be elaborated later)

The first part of this paper dealt with the
elementary science of the first year. Here
an endeavor was made to show that although
the work was by no means satisfactory, yet
it had greatly improved. Every effort had
been made to raise the standard and any
change at the present time might seriously
interfere with the work which has been so
well begun.

In the second year Botany and Physics were
suggested as optional courses. Botany should
be compulsory in the teachers’ course, and
Physies in the Matriculation for Tngineers.
By means of a graft it was shown that Botany
was not too difficult a subject for the second
year, but so far had given poor results. Many
had passed, but few obtained high marks.

The cause of this was traced either to the
type of examination papers set or to the lack
of due importance given to this subject on
our curriculum and the time spent on it.
Special rural agricultural high schools were
then suggested where the teachers’ and agri-
cultural courses would be taught. Special

teachers in agriculture should be engaged in

these schools, and the work done equated in
"the first and second years of the Agricultural
College. With these conditions the- teachers
would be better fitted for their future work.
On the other hand the introduction of courses
in agriculture without skilled teachers would
injure rather than benefit the development of
agrieultural work in the Province. Th_e paper
ended with the following table marking out
the places for the different science subjeets
in our high school courses:

Course First Year

Univ. Matric. ...........| Elem. Secience ...........
Elem, Science and

Agricultural Agriculture ...
Commereial .| Fl¥in. Science ...
Teachers ...... Elem. Science ............
Technical ... Elem. Seience ...

Second Year Third Year

Botany or Physies .| Chemistry ...
Botany and AZTicC.. | o

Botany .
PRYSICS -ooercuccmcmvrmmrsnrses | rnommsmmssasemsmssmmssssssasnenss
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Schobl Books in
Winnipeg

For the convenience of our Western customers
we have opened a

Branch Warehouse

181 Bannatyne Ave. East
Winnipeg

All our authorized School Text Books and those of
The Educational Book Co. may be procured there by
Booksellers in the Western Provinces.

Please order through your Bookseller

W.J.GAGE & CO. Limited

181 Bannatyne Avenue, East
WINNIPEG

82.94 SPADINA AVENUE - TORONTO, ONT.

Kindly mention the Western School Journal when writing to Advertisers.
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The Houston Tutorial School

(JAMES HOUSTON, B.A., Principal)

CORRESPONDENCE DEPARTMENT
WHOLE OR PART COURSES IN VARIOUS SUBJECTS FOR MATRICULATION,
TEACHERS’ CERTIFICATES, ETC.
SOLUTIONS OF PROBLEMS IN ARITHMETIC, ALGEBRA, GEOMETRY,
TRIGONOMETRY, PHYSICS, ETC,
LET US KNOW YOUR NEEDS AND WE WILL QUOTE YOU TERMS

398 VICTOR STREET, WINNIPEG

Telephone Sherbrooke 440 Established 1906

R.LAWSON & cO. |C. H. Enderton & Co.

Real Estate Investments

Insurance and Financial Agents Mortgage Loans
‘ Fire Insurance
101 Farmer Building -WINNIPEG 228 Portage Ave. Winnipeg

Phones: Main 4138-4139.

ALLAN, KILLAM & McKAY |DAY, MARTIN & PETTIGREW
INSURANCE AGENCY

INSURANCE
BONDS . Insurance, Loans and
AL Investments

MORTGAGE LOANS
WINNIPEG = Tk MAN. 300 sterling Bank Bldg. WINNIPEG

Ryan Ag'ency, Limited BRYKE%’I?YENS BL%(,WOQ%{%E' ASI;TP'

FIRE ‘
FIRE - ACCIDENT ~ LIABILITY Atlas Assurance Co, : Calumet Insurance . /,
Commercial Union Assurance Co.
Guardian Assurance Co.
INSURANCE ; ACCIDENT
& Ca‘il_adaAAci:‘iide%t A(.;sélmuce t(,'o.C
FidEh B uardian Accident an uarantee Co,
&y Bouds PLATE GLASS
Canada Acecident Assurance Co,
603-006 Confederation Life Bldg. Phone M. 6138 Guardian Accident and Guarantee Co.
Agreements of Sale Purchased Real Estate
WINNIPEG MAN, " PHONES M. 5004 and M. 5005

- Change of Address

Advise us promptly of any change in your mailing
address. In notifying us of your new address, we
would appreciate being advised of the name of the
teacher succeeding you,

WESTERN SCHOOL JOURNAL CO.

Kindly mentlon the Western Schoel Journal when writing to Advertisers.
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HENDRY’S

School Supplies
Scientific Apparatus
Kindergarten Materials
Art Materials and Pictures

Ask for catalog on whichever
of these lines interest you

The GEO. M. HENDRY CO., Limited ‘

Educational Equipment - 215-219 Victoria Street, Toronto, Ont. ]
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NOTE THE NEW

Sanitary Standard

— of the —

PRESTON
DESK

This is the most important innovation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style, It
places the Preston Desk on an equality with any sanitary school desk made, with the added
advantage of considerably lower price, = Write us, stating your requirements and we will
gladly furnish a quotation, ;

The Canadian Office and School Furniture Co., Ltd. - Preston, Ont.

Windly mention the Waestern School Journal when writing to Advertisers,

And mark this
—you are not
asked to pay
extra for this
great im-
provement.




