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0F NOVA &SCOTIA,

Boox Norters, &e--Wa have received the June number of
Seribuer’s Monthly. 1L affords us much pleasure to conmeind
this justly populav periodical to the public. A1l the nwmbers that
pave reached us are both instructive and cutestaining.

Trie Canadiann Hlustrated News is aleo veceived. The increased
cirelation of this paper and its favorable reception are suflicient-
ly indicative of its mevits.

The Rhode tstand Sehool Mazter, published in Providenes, T,
the University Monthly, the Bducational Monfhly, the School
Master, the New York Teacher, Good Health, Iome and Heaxth,
published in Now York; also, the Jonrnal ol Jaduestion for
Ontario and Quehee, and the Journal of American Education,
published in St. Louis, are received. These works ave valnable
contributions to the eause of Education, and, if possible, should
be in the hands of all who arein any way engaged in Felncational
work  Especially are they commeutded to ‘Lrnstees and TYeachers.

TEACHERS PAY.

A striking ¢ sign of the times,” just now, is the rise in the value
of lnhor of all kinds. It is necdless fov us here to enquireinto the
remote causes. The more immediate causes are suflicicntly obvious
oall.  The increased business activity of the country, owing to
the progressive development of its industrial resources—resources
of tempting richness, and, in #0 comparatively new a country, as
yel butscarcely opened up—and owing to the stimulus indaeed by
more settled Lusiness relaticns consequent upon the ¢lose of a
Jong and devastating war in our immediate neighborhood, bhas ted
to an almest unprecedented demand for Jabor. Thi= increased
demand. together with the rise in the prices of all the necessaries
of lile, has, as an almost inevitable neeessity, led to an inercase in
the value of labor, and in its price as the measure of that value.
As an indieation and a consequence of the rapidity of that rise,
we have, for the last year ov two, heard, on cvery hand, of strikes
for increased wages on the part of those who live hy manual labor.

We thus find, in all the cceupations of those who are specially,
but not with the strictest propricty, called ¢ the laboiing classes,”
a very material tise in the rate of remuneration given for work
dome. It is an inconsistency of the time that we find no cor-
responding inerease in the remuneration afforded to intellectual
Jahor.  Whilst the man who works with his hands and with hut
little meutal effort, hashad his pay, in all cascs Largely increased,
oftentimes doubled, and in some instances evea tripled inamount,
the man whose toil is of the brain, finds his condition pecuniarily
inno way improved. Indeed he is considerably worse off thanhe
was years ago ; for whilst, in almost every case, the wages of his
Jhor, hy whatever term they are designated, have been witiout
advance, the prices of nearly all the necessurics of Jife have all
most alarwingly increased. Lo members of the learned profes-
sious, to salaried public offivials, and to thuxe generally who live
by iutetlectual pursuits, these facts have become matter for serious
and. even painful consideration.  Among those who are thus af-
feeted we must class Scheol Teachers.

The claims of Teachers have not, ws o general rule, matcrially
changed since the present School system came into operation. Con-
gequently we find that there are loud complaiuts, especially
among our first class Teachers. They, as is alleged, are not paid
50 li‘-)émlly as others. 'This is certainly true. We acdwit the
clatement more especially with reference to those who are reully
fivst closss Teachers, and not mercly nominally graded as such.
The problem s : how is the evil implied o the truth of this state-
ment to be remedied ?

A glanee at our Fducational Reports will convince
hat the Government graus to Teachers is on

wale. This point is conclusively settled when we say, A5 we ean f Prospeic

OF few countries can g0
This being the Gact, the Provin-
cinl Government caunnot be reasonably expeeted to de more.

thied of the whole Provineiad Revenue.
ereditable a statement he made,

Besides the Government, or Provineial, grant, there are two other
sources of support for our Common Schools, these are, the Coun-
ty grant, which, we think, might be enlarged, awd the suw levied
upon each individual Section. This Inst i entively in the hands
and wuder the control of the peaple of the Section: and it is from
this source mainly, if notsolely, that we must expeet to derive such
additional means as will seeure to the good Teacher a just and fair
remuneration for his services, where hedoes not alveady enjoy it.
A poor Teacher is overpaid gb any pricess 1t is to the people them-
selves, then, divectly, that our appeals must be made in order to
seeure justice to the Teachers—and, in so doing, to secuve justice
to thewselyves and to their children.

Where a work i= to be performed in any department ol active
life, it is important to obtain, for that purpose, the services of ex-
pevienced men; even the highest ovder of nataral talent and the
best of theoretical attainments can never wholly supply the place
of experience ; and experienee, it must be remembeored, is not
purchazcable on denand, nor does it come in aday @ and thisex-
perienee is especially an eleraent of calue in a Teacher.  In tho
teaching profession, as of course in others, there are good and faith-
ful men who by their position and character give atone to the
whole profession’: take such men away and the less ix everywhere
felt.  Unfortunately many of those taken away and tempted iuto
other ocenpations, ave men who stanp a character and aworth on
our schools ; fur, after all, it is the Teacher, not the law  that
makes the school, and gives a tone and an clevation to the whele
scheme of instruction. Lo such men, at the preseat day, there
ave inducements presented, that raxcly fail to effeet a change of
purpese, especially when inereased salary is made sure. Count-
ing-house clerkships and husiness agencies of vavious kinds offer
many atbractions to toachers able to {ill such positions.  And
thus in fact our hest en are being constantly drawu away,
and an evil inflicted on the Tublic Schools.

We think that the people of Nova Seotia should take this mat-
ter into carcful consideration.  Sowe parts of the Province are
doing nobly, and the example is admirable ; but we ave alraid we
must say that they are not the rule. By the School Report of the
last year we find that the average payment of the 1612 teachers
of Novn Seolin is 220152, while the ol school
tuition from all sources is but L37 annually for cach pupil. W is
obvious from these figures that little is done for Leachers as
compared with other men, their cquals in ability.

It must be assumed as incontrovertible, that il we would retain
our best men, and induce them to remain as Teachers, and
juake teaching a life work, we st give them a more liberal
support, We repeat, that good
teachers ave always the cheapest.

cxpaeuse

Neelicns showld ook G Uhis matter.

THE FINE ARTS IN THEIR INFLUENCLE UPON BOCIAL
HAPPINESS.
[ 4

any one o cultivated voice, or the artistie display ol a thealre.
mast Iiberal [ these fend to render mankind more social, move velined, iisd more

BY JNEVILLE SAUNDERE.
Apparently there is no direet conmection between u tine picture

Ye! all

s What conld better tend to fix on the wind oi youih

with truth, that the Educational allowance consumes almost a/a truc spirit of devotion than the clond and graven tablets of
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Sinai, the sacrilice of Abraham, the martyrdowm of the apostles,
or the cruvifixion of the Saviour ? What impréssions could be more
forcible upon the patriotic than the death of Cesar or of Gessler
or the publie exceution of an oppressive king? What more in-
dignant sentiment could arise against oppression than the judi-
cial murder of Mary Stuart or of Raleigh or of Sydney or of
Hayne?  Awmcrican history is filled with illustrations of the le-
roisin of Washington, 1Te crosses the Delaware'in an open boat
to resene the cause by an act of desperation. e 'is at prayer
amid the wintvy privations of Valley Forge. e is protected by
rovideuce whcu]nﬂ\in men arrest Andre, then on his way to
consummate the destruction of American independence, and these
wen veluse the bribe of guineas offered by the dangerous spy.
He receives the sword of Cornwallis in one picture, and in another
lays down his own apon the altar of a liberated country. Iow
then are chilidven tanght hy the eye the sacrifices which wen have
made for the caise of iberty, and how are they taught the ro-
wards of a grateful people lor the serviees of virtue! Thus the
pictorial illwstration of the statute and the canvas inspired
the freemen of Rowe and Greeee and IHolland and England
with a devotion to the fame and an cmulation of those whose
actions had deserved to by perpetuated by*the highest designs
of Avt. Thus the perfection of modern invention has transferred
to the chieaper medivm of tH schiool-boek, the chromo, and the
magazine copics of the works of the most renowned artists of
aneient and modern tiwes. i

There may be no obyious councetion betwean music and social
atility : yet the divines of all ages have cmployed the agency of
this art to dispose the soul to accopt the reasonings of abstract
trutl, It has been by a woral metempsychosis taken from carth
to explain the harmonies of heaven, Te has been even assigned as
one of the enjoyments of a soul cmancipated from the sordid cares
of carth.  ‘I'he culture of modern music involves the study of the
higher order of mathematics, and, however curious it may scem,
the principles of color and painting and the chords of harwony
in music are governed by analogous laws of combination and
of contrast. It is perhaps in the lyric musie of nations that the
most practical impression is produced upon the actions of men.
Al nations have their battle songs, their great national hymmns
their udes deseriptive of the scenes or sentiments of their people
ludia, Byeypt, Greeee, Rome, Persia have produced their songs of
devotion or trinmph.  'The most impressive history of the e~
lrews is found in the songs of Miriam or of Solomon. Germany,
France, Eugland, Spain, the United States—but why speeify
when there is none without such an expression of national pride,
HOITOW Ul SUCCC3s,.

We micht even adsd that the dance has Leen adopted by most
nations in nucient limes, as it has been also by savages, as ex-
pressive of religiows or war-like sentiment.  Molitre has perhaps
wone suinswhat too far in assigning to the dance a political sig-
nificance wien ho makes his profeszor of dancing ask, “ Have you
never hewsd of a statesman who has taken a false step ?—as-
suredly, how could hie then have taken a false step if he had heen
taught o dance well ¥

The deama as written or acted should be assigued a high posi-
tion in its influence upon socicty. It was with the Greeks what
the wodern press (and move than the modern press) is in its open
scusure of wroung. <Lschylus, Sophocles, Euripides, Aristophanes
tauglit revercence for the gods, contempt of riches, devotion to
virtue, applause for great deeds. In modern times the drama
has been rendercd useful and illustrious by great aunthors in all
languazes.  Mauy of their works come next after the books of
satural religion.  Gocthe, Schiller, Corneille, Racine, Moliere,
Ben Jouson, Shakespeare, all are classical, all ave canonized in the
public admivation of the people to whuse improvement they were
dedicated: Then let us sce how each of these arts may contribute
to the prosperity of a people.

Drawing, painting and engraving are applied to the manufac-
tacturcfof all we use.  Cloths, porcelain, all textile fabries owe
their beauty to the figures printod upen them. Iron, stone and
wood are formed with the proportion and embellished with the
tisuves of Avt,  YWe even sce the best works of the best mwasters
sltiplied and placed within the observation of all by the im-
provewent in the modern arts of manufacture, Music is in like
jumuner sado popular by adaptation to words of various lan-
ltisin every form hrought within the range of popular

enjoyment. The anthems of religious worship, the gems of
the best masters of music, are so reproduced in every community
as to present instruction and pleasure to every order of society.
It is from the popularization of the Fino Arts arises the develop-
ment of native genins. The sculptors and painters of Italy de-
rive the fivst suggestions of culture from the fact that Florence or
Rome or Naples is” each a magnificent gallery or studio.
Lach is at once a primary or principal school ofart. The musi-
cal perfection of the theater diffuses among the people, and forms
a body of untanght pupils from whom are not ouly recruited the
corypheei and choristers, but from which springs often the higher
arade of artistic talent and genius of composition. The dramatic
authors have undoubtedly coutributed much to improve the patri-
otic, religious, and literary aspirations of the people. Many
elaborate essays, orations, cven scrmonsyare indebted to dramatic
authors for some happy quotations. Perbaps there are no better
masters of the abstract philosophy of our nature than those
dramatists who owe the hest effects of a plot Lo a thorough study
of the moral influences upon human action.

Of the dramatic profession it is difficult to speak without ex-
citing dissent from thosc who form their opinions from the indi-
vidual abuses of the theater.  Certainly the beauties and truths
of the drama would fail of much uscfulness were they not trans-
lated and presented to the popular mind by artists capable of
explaining and perpetuating them. The stage has been in all
carlicr ages an ally of liberty, virtue and religion. Even in the
carlier days of Christianity scenic exhibitions of leading incidents
in scriptural history were cnacted with the ranctionof the
church, and even at the present day in some parts of Eu-
rope faint allusions to these events may be perceived in
the ceretonials and processions sanctioned and enjoined by the
church. There may be drawn from the acted drama much that
is useful in forming the manucrs and deportment. The gesture
and action of the English and American school, while perhaps
somewhat ¢xaggerated, will serve to impress the importance of
correct emphasis, pronunciation, and gesture. Many dramatic
artists are in these respects models fur the senate, the bustings,
and the pulpit. Perhaps theve were never finer natural dramatists
than Wesley and Whitfiell. They moved the people to tears or
anger ab their will. Nor have the most eminent in all those pro-
fessions which addvess themselves to forming the opinions of men
been indiltercnt to the school thus afforded them. The spectator
may alsoe sce upon the stage striking represcntations of the ri-
diculous in the absurd characters preseuted. The great object
lowever, must be with cach to draw [rom dramatic reading and
acting all the advantages of instruction without contracting any
of the immoral etfect which may be iucidontal to either. A
good and resolute tone of principle aud intellect may accowplish
this desirable result.

1t will then be seen that the great and kindred arts of mausic,
painting, sculpture, and the drama contain principles of refine-
ment and of public uscfulness every way descrving the thought
of the moralist and the scholar. Yo regard them as the solo en-
Jjoyments of a higher class, and the society of their professors as
the sole pursuit of an educated mind, would be an error; to con-
demn them as frivilous and tending to moral degradation would
be perhaps still a greater error. It should be the object of every
well-regulated mind to give the Fine Arts their proper place on
the pyramid of learning, but not to forget that they are in every
respeet useful in forming the material and adjusting the proper-
tions upon which that pyramid must be projectod.

THE TEACIIER AND HIS MISSION.

BY WM. J. BARBEL,

From what I have said in previous papers it is quite evident
that I am deeply impressed with the important truth that a teach-
er is a rarc character. Now I am not aware that I have any very
remarkable fastidiousness about me ; T am not hard to please, but
the difliculty is in finding the man that can please me. Iam ac
quainted with more than a hundred teachers in our country—men
who stand very fair in their respective communities, men who are
pronounced good, very good, “ rINE,”—yet I am compelled to say
that not move than twenty-five of them come up to my ideal .

Does any ono nsk me this question ? I siwmply reply they can’
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teach. ‘They read with their mouths, work problems with their
fingers, hear with their earg, and lecture with a voeal apparvatus
consisting of lungs, lavynx, palate, teeth and tongue.  But alag!
the heart is far from thework. “The soul is absent, perhaps, ona
voyago of diseovery in some vther quarter of the world than the
school-ronm,  The whole proceeding is a dull, mechanieal, auto-
maton-like husiness ; somewhat liko winding up a woodon duck
and making it swim.  When it runs down it stops, .
Thave just been reading a ook, by the author of “ Ilece Deus,™
entitled ¢* Ad Clerum.” Itis a good thing; and i my young pro-
fessional brethren of the school-room will examine it, they will
find some wslful hints. ‘Lrue the distinguished anthor desigued
his book for young preachers ; but Tam pleased to discover that
many of his vuggestions and items of advice may be accepted by
school teackers  From his letter on carnestness, describing the
dental wmethod, I make the following extrnets: ¢ You have seen a
o hail-storm 2 Yes, but no hail-storm was evera maleh for My,
Osted’s tongue ; and yet never & word came from beyond his
teeth. Ihave seen him in a sick-room every day for a month, but

knew that My, Osted's service cost him nothing, either in heart or
brain ; not & nerve throbbed for it ; and yet the unsuspec ..ag la”
dies cherished his nome with the most affectionate thankfulness
When he read or prayed there never came any great expeetation
iuto the heart of the listener—words, words, wovds. Obh, for one
tono of theheart! DBut.that luxury was denied us.

1 felt that Osted could have spoken quite as easily into an emp-
ty barrel, if he had been paid for it, as ever he spoke to his congre -
gation. e was a very earnest man, Mr. Osted was, very! ¢ Most
umenmitting '—¢never tired '~ never off his Jegs; such are the
words which you may hear about him in the hiouses of those who
attended his dental ministry. Such is the dental method of minis-
tration. . . . I have had much to do with such men. laving
leaned upon them, I know them as broken staves ; having watched
them in the storm, I know with what ease they can set themselves
to the wind ; and having carcfully examined their work, T can as-
sure you it is not pleasant tolook below the surface.

Now, kind reader, just substitute for the word * ladies ” parents
and for ¢ congregation ” school, aud you have a pretty good de-
scription of teachers ; men who look as solemn as the carved bust
of Andrew Jackson, and who always talk just from behind the
teeth. I sco ono hefore me now, suying tu a benighted pupil :
s¢:8it you down here and work that sum sccording to the rule in
the Look ; then show it to me, and 1 will compare it with the jkey
and see if it be correct. Goat it, sir, and make nodelay.” Then,
turningdo a class of seared girls he calls for a lesson in the Third
Reader as our solemn old parsons forty years used to call for the
children to say their catechism. Yoor little things, they were al-
most afraid to breathe ; and when the instructor (?) asked them
all about predestination, regencration, conversion, und sane-
tification, from behind his teeth, they just responded in the words
of the book from behind their teeth. They were irresistibly im-
pelled to adopt the dental method. They could not avoid the con
tagion. Like priest, likepeople.  Like teacher, like pupil.

Ounr pleasant aythor, Dr. Parker, after describing the porous
method of preachirg, which consists In foaming and frothing,
sweating and snorting, bellowing and pounding—the like of which
we have often seen in the school-rovm—closes his entertaining
letters by vecommending the cordial method, declaring that out ¢ of
this carnestness will come a simplicity which canuot be misun-
derstood, a candor which is above suspicion, and an independence
as superior to flattery as it is scornful of intimidation.

This method of the heart, and not of the teeth nor of the cuta-
neo-muscular system, is the method which T wonld most cordially
commend toall young teachera.  As a mother teaches her child
with all her heart ; as a father trains his son with all his heart;
yea, ag the great Teacher of mankind taught with all his heart,
let the instructor in the school rootn teach his pupils. I do not
mean that ho shall get up an artificial affection, something like
paternal Jove, for every dirty-faced urchin. No, this is not my
iden. Isimply menn that he shall not be like the automaton
chess-player who said * ccheck ” as it was breathed into and out
of his lifeless mouth ; bat that he shall be a live man, an earnest
may, and a man who loves to teach. In a word, my reader, ex-
amine your heart, and ifyou find any ufrophy or palpitation of

the cold kind, depend upon it you are not fit te o into the
school-room.

Que great item in the mission of a teacher is to inspire his
pupils with a love of study. ‘The cold-licarted man, the mere
formalist, the rule memorizer cannot do it.  As well may you at-
tempt to inspire soldiers on the battle-fiekl by reading IHardees’
Munnal of Tactics to them. ‘They can't fight under such in-
struction. But let a guneral of big hewrt and  determined
will speak from the heart, *¢ suit the word to the action and the
action to the word,” and every man is ready to scale the heights
of Abraham or storm the rock of Gibraltar. It i3 equally true
in the school-room. Twenty-five years’ expericunce, enubles me to
say s0;and I am sure my worthy associates of the profession wi't
sustain me in the declaration.

————— e - e
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TEACHING GRAMMAR.

BY “IENDWINE"

Having been induced by porsonal experience to believe the
study of the scienco of grammar is begun in our schools at teo
early an age, I tried an experience with the following results.
My pupils numbored about a baker’s dozen ; the majority of them
were placed entirely under iy control, the parents delegating to
me the choice of their studies. Two of my patrons. however, in-
sisted that their girls should be taught gramwar, ¢ Certainly,’
replied J, “ they shall be taught to] speak and write correctly;
but Ithink they are unprepared toenter upon the study of sci-
ence.” They sheok their heads in concert, and one of the ansious
mothers expressed her conviction that thero was ¢ nothing Yike
grammar ;” for her part she believed in learning the whole gram-
mar by heart.  The girls were permitted to make the trial, books
in haud, according to the wishes of their parents  One of them
wasa bright-minded girl of fourtcen, who recited her lessons as
is usually done at her age. ‘The othor had studied granmmar ever
sinee she was six weeks old, and could ran through the rules me-
chanically, but made no application of them whatever, although
aravely said that she was thirteen, duf “ mamma says eleven, be-
cause I amso backward ”  The other children were taught, ac-
cording to wy theovy, orally and by reuding.  Upon examination
of the simplest works on this subject I found none of them adapt-
ed to the comprehicusion of a child under thirteen years of uge.
However simple the beginning, the poor juvenile mind is ulti-
mately lost in o sea of indefinites, demonstratives, distributices, infini-
tives, affires, prefizes, and suffizes, which demonsirate the power of
the young mind to evolve interragations and prove the necessity
for oral instruction at last. 1 admit that the study of grammar is
of great assistance to the teacher who tries my plan.

I bezan a course of reading which comprised the Ioly Bible,
history, biography, and—fairy tales!

I explained to the class that the course was not only for their
general information, but to teach them grammar. “Now, chil-
dren,” saild 1, ¢¢ observe closely how the characters in these books
speak, and imitate them in your own conversation.”” Great pains
were taken to select books pure, simple, und correet in style.
‘Phey were astonished to think that grammar could be learned in
so delightful amauner.  They were timid in imitation at first
but by force of example and enconragement they attained a won-
derfully correct style in the communication of their ideas.  When
one of themm made a grammatieal error I repeated the sentence for
the class Lo correct.  This stimula.ed them in the effort to speak
correctly at all times, during school-bours or at play; but it
aroused no bad fecling, for each found himsclf as liable to corree
tion as his neighhor.  After reading a story or chapter T closed
the boolk, und required cach pupil to repeat it as nearly as possible
in the words of the author. The plan of allowing a child to give
definitions to words or answars to the questions iuvolved in the
lessong in his or her own langnage is, in my opinion, a bad one .
it begets carclessness of cexpression and incorrect language.

‘I'he youngest pupilin this class spoke with a charwing correct-
no3s from kabit before she knew = single rule of gramwnar. Sowe of
themuncunscionsly attained a superiority in their language over the
girlswho plodded wearily through the study, books in hand. As
those children grew old enough to enter upon the study of graramar
ag ascience 2hey had no bad habits of expression tocorreet,aseachs
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who have taught them subsequently have testified.  The 1'csnll.l

of the ordiunry couvse is that the pupils are disgusted and worn
out with a tedious effort to master n science far beyond their
comprehension heforo they veach an nge when they might with
propriety und zeal hegin the studyof a now and interesting brunch
of kuowledge.

It was with pleasure not unmingled with pride that I heard a
lady remark : *¢ Those children spenl so covrectly ; they are tunght
grammar.”  Doubtless they were ; but the only hooks on gram-
mar used in my school-room belonged to the two girls who sel-
dom uttered a grammatical sentence.

‘They petitioned to enter the simall class and were of course re-
ceived ; a litile girl of cight years corrected them both during the
first ten minutes, and they went blushing to the foot of the class,
T'he brightest one did fmprove to some extent, but they were
rained as grammarinns too early in life for the crrors of their
cducation to be ropaired. They could answer the questions set
down in their books, and one of them kuew all the rules and defi-
nitions “ by heart ; but the twain will go on murdering the King’s
English to the end of their days.

In considering the merits of this plan the reader will please
hear in mind its manifold advantages. DBesides forcing n habit of
grammatical expression, it imparts information wpon a variety of
subjects; it assists thought, exercises the memory, and strength-
ens the pereeptive fculties by » system which requires constant
observation in reading and conversation.

The plan is likewise a pleasant one.  Those little girls and boys
frequently returned to the school-room saying, ¢ Please let us
have a reading instead of 1ccess to-day ;" or, * If we ave good to-
day may we have o readings?” It is iy belief that an average
mind is not only unprepared for but injured by the regular and
ordinary course of grammar as taught in books, if begun before
the student is at least thirteen yoars of age. As ascience it should
never be included in the primary course, according to my humble
opinion, which has bheen strengthened by this experiment. May
I not ask for my plan at least a trial.

PHYSICAL EDUCATION.
ryERE is no subject of more vital interest to the public than
l the cultivation of the physieal powers. The physical consti.
tution is the foundation of man. It determines the intellectual
capacity and strengthens the moral sentiments. It is the funda
mental condition of energy, endurance, and all those elements that
enter into business pursuits. Labor is the consequenco of a

sound, vigorous constitution. Intellectual and manual labor arej”

promoted by the full development of the bodily powers. Labor
and learning should toil together to lay the foundation of theiv
future progress. Statesmen and philosophers owe their distinction
to cultivation in youth and gradual development in manhood of
those physical powers that warined and nurtured the intellect, and
laid the foundation of their future greatness. Youth is the time
to build up the frame to stand the wear and tear of age. The
first stone is the corner of the arch, the covenant of salety. Let
us 1.y the foundation upon a rock, that the breakers oftime may
not wash away the quicksands of a feeble constitution.

The question mects us at the threshold, Iow are youth and
middle age to eultivato longevity or develop the vital forces that
create muscular power ¢) lay the foundation of intellectual jm-
provementand physical energy ?  They must oxercise in the pure
air of heaven, warmed by the genial 1ays of the sun. Action is
natural endowmont. Lvery organ is increased by appropriate
exertion. ¢ Whatever thy hands find to do, do it with all thy
wmight.” Exercise isa legal tender in the Jaw of nature. What
is bred in the boue must come out in the flesh.  Athletes have re-
sorted to the lifting excercise to acquire strongth to raise heavy
weights. The blacksmith’s right arm is larger and stronger than
the left arm, from using the hammer. ‘The sailor has strong hands
and powerful arms, from climbing ropes.

Eminent men, distinguished civilians, illustrious lieroes and
statesmen, have nearly all been accustomied to perform labor,
ov addicted to a life of violent exercise in carly youth. In after-
years they have not neglected this guardian of health, but have
substituted athletic exercises of some other kind for the tools of
the farm, the plane, or the anvil. Tt requived ten months of ap-
propriate exercise to get admitted to the Olympian games.

In ancient times, heirs of the throne, even kings and their sub-
jects, competed for victory in the boldest efforts of physical cou-
xage, strength, and activity. They contended in wrestling,
running, Jeaping, and boxing. They mounted the rostrum
10 contend for the literary honors of victory. ‘Lhese debates
comprised the fine arts, poctry, and cloguence.  The highest ve-

wards of victory was the olive-braneh, that crowned the con.
queror in debate. It wasthe simple wreath that the champions
ololl conseerated their eloquence to achieve. Qiant intellects
won here their first laurels.  They became as renowned for phy-
sical prowess as they were afcerwards celebrated for theiv leavn-
ing. These public exhibitions wero innugurated as a stimulus to
courage and virtue. Plato, the most gilted Athewian philosopher,
intorspersed gymnastic exercises with hisstudies, to form, perfect,
and fuvigorate the body. “The precopts of that philusopher were
the tc:uﬁlings of scienco, that enlightened the dark ages, awml
ameliorated the condition of tho Old Warld. [lis teachings he-
came the admiration of the learned, and have met the approval
of mankiud,

Education is the fruit of great men teaching by example.

Size, other things being equal, measures muscubar power.  The
weight of the body by no means measures the intellectual power
of the mind, but thero is a sympathetic force that forms an equli-
brium between physical and meatal power that supports both
body and mind.  If the body is not well developed, the mind will
pxhaust the physical structure, and eause prematuro deeay.

Nupoleon the First was a short man, with a remarkably (ull
developed body to give force to & mind fruitful of inventionr. e
possessed an acute foresight, with rare mechanieal ingenuity, to
solve the fate of an army by mentsl perception of tho situation
upon the battle-ficld. e was undoubtedly the most formidable
engiucer iu artittery duels known (o modern history. Wehster
was a large mman in bodily stature, with a giant intelleet and
ample physical development.  Here we have all the clements of
greatness, physical and mental combined.  1is logic was irrezist-
iblo ; his opponcuts in debate were totally anaihilated by the foree
and cflect of his irresistible conclusions.  1le rase to the oceasion
as if inspired with eloquence to awe Senates. Statesmen cronched
beneath the broad shadow of lus intellect, and legislatures were
controlled by his genius and erudition.

John Quincy Adamsand Thomas 1. llenton, who performed
more literary labor than almost any other two men of their day,
took their daily exereise as the sun rose. .

It is a violation of the law of nature to he shut up in the house
at sedentary employment, breathing the diluted air without bagk-
ing in the supshine or shower.  All who disubey the laws of
bealth must pay the penalty.  Mental labor, without heing mtor-
spersed with physieal exertion, will onervate the hody and mind.
Action appears to he writtea upon every muscle and ligamnent ot
the human body. Motion is the great law of the universe. The
carth and heavenly bodies are in perpetul motion,  The precedent
is worthy of mortals to follow. All the inventio s in art or the
discoveries of science imply action. ‘The discovery of steam re-
quired labor andskill to apply it to pructical pursnits. “Tho rail-
road must have its engineers, and the telegraph its operators.
Nothing is made in vitn.  The wisdom of Providence has wade
it a coudition of health that man shall use all the wuscular power
with which he was ereated fur the generous purpuse of mproving
the moral sentiments and intellectual faculties so hountifully be-
stowed upon him.—~7'wrf, Field, and Farm,

TEACHERS' SXAMINATION,
MAanrcwnw, 187 2.

l

No. Candidates Ry ] No, Candivates ié’ﬁ

examinelfor 2 TH geanted licoune '7-:.%

STATION. Grade, EEEE ot trade. g

— g — £

,\Inlclnls 3§ .\Iul«'nlx 5 .‘if-';g
Ambherst. ... ... 3 24 gl ]y 330 B 119 16 | 17
Antigonish ... ..} 410 12 1] 1)) 84,0000 2 4463158 19
Baddeck. ... ...[..[100 13 ol .} 20,0, 2] 5] 3} 2| 4 14 |} 13
Bridgetown ..... .| 3] 23 8f..fi 29, .. -] 1 3 & 9120
Digby.... ......|..f 1} & 5l.. ll|f. oo Y 23 $
Guysborough.. ..J..|..] 13 100, .4 23 oufofe o} 4 3 O |] 14
Ualifax. ... ooeoudol) 24 27) 35) 31 671 .| 3) 5) 7|17 30 )) 37

Kentville........] of. ... .f. L 2l Ll Lt 24f-.--
Liverpool. ... ..ofo.]eo} 20 4l.fi 14 o I 24 2 51t 9
Lunenburg. ... ..f..] 21 5 9of o 2npl..] of 1f & 2 81113
New Glasgow. ...|..| 3| 16| 11f 3ji 3Yy..| 1 3] 6} G 16 |} 15
Normal School...|.. 112} 32)...|. .}y 44 .1 8] GA7| Uy 40 |} 4
Pictou.... ......| 111} 18] 15} 1} 41’ .| 4] 8} S| ol 24 |} 17
Port Hood.. ....| 1f 4] 11} 9] 4} 29, 1)..] 5; 2/. .}t 8 I 21
Shelburne.......)o .| 4 8 3113 . |oof<o--1 3] 81§10
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Truro. coeee oonafo.] 3] 17) 20 2f 422,01 317 Gl 10§ 32
Yarmouth.......|..}.d] 9 9.. 18‘!.... 146 Sy 10
TOTAL......| 4|66;257]155[24 53;5:}82141 404 2354 303

In oonsoquence of the storms, the evamination at Arichat, Sydney, Marzarce,
Windsor, and Kentville, failed.  The papers reached Kentullle In time for the ex.

anduation of Caudidates for Grada A,
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OBJECT TEACHING.

An Ohjuet Lesson may be defined as a certain method of in-
struction relative to a given Object, the object being the subject
of the lesson. By Object Teaching, however, we understand a
particidar system of wsing objects and of treating suljects in the pro-
cesses of instruction. It is, then, the manner and purpose of using
objects aud the method of treating subjects which chiefly de-
termine whether a given mode of instruction may be called Ob-
ject Teaching. ‘The term is sometimes used with the imited sig-
nification of object lessons; but it is here taken in its broadest
senge, applying also to the teaching of any suhject, if that teach-
ing be confined to nature in its method.

Before deciding for or against this system of instruction it will
bo well to covsider some of the grounds upon which it has been
based.

To lead children to become good and reliable citizens scems to
be tho dircet aim of the Statc in the establishment aund support of
its schools. This implies that every iudividual be possessed of
suflicient intelligence and skill te provide for the material wants of
himself and those directly dependent upon him ; also of sufficient
pereeption of moral truth and discipline in moral courses of action,
to fit him for the cavil and social dutics of life.

Advance in civilization, howover, demands more than this. It
requires men and women with acumen to perceive opportunities
for progress, and power to cvolve from those opportunities posi-
tive results. To increase the supply in this direction should also
be the object of the State.

Again, it must be remembered that, underlying this development
of man in his social relations, is his development as a unit of
humanity, a spirit yearning and aclive, possessing definito rela-
tions to the whole universe.

The question at onco arises,— Where and how shall our cfforts
be directed in order to sccure these desirable results? To the
first part of the question, it may be answered :—Wherever, it is
the province of any ona to teach. The object of oll scholastic

discipline should be the making of thinking men and women.

Inasmuch as statistics show that not more than half the names
cnteredon the pritary or percepiive grades afterwards appear on
those of tho higher grades, and gince the schools of the rural dis-
tricts are composed chicfly of this primary element, we mny direct
our strongest cflorts to this point. By this mcans we shall reach
the largest numbers, as well as lay that foundation for a highoer
cducation which can be lnid no where else than in the primary
school. Let this fundation be compactly built, and less diffi-
culty will be experienced subsequontly in rearing the walls of the
structure. A method of instruction adapted to thefirst wants of
children wmust therefore be devised.

Having decided where to direct cffort, before determining how
it should be done, we must obtain clearly defined notions of the
nature and requirements of tho material upon which we are to
work. Activity, motion and chango, which constitute the law of
life, are no where more observable than in the child. His con-
stant demand is for nutrition and opportunitics for the exereise of
«ll his parts, which, along the electric wires nature has furnished
them, truth is flashed inward to the soul. The child also demands
language for the expression of the ideas thus gained, and after-
wards uses the same terms figuratively to cxpress abstract truths
and spiritunl experiences. -

Such being the nature of the material, our next thought must
be given to the natural order of growth revealed in the more spon-
tancous development of the young wind. It is well known that
power of acquiring knowledge is rarely manifested through the ¥
organs of senge. In the child we observe a natural tendeney.;
upon taking up an object, to look at it, fcel of it, balance it o:j
his finger, smell and tasto of it,and to put it to his car, thereby >
ascertain its physical propertics. In the exercise of his scnses
therefore, the child expresses a keen delight, and at the samé
time, lays a foundation for all his knowledge of the external -
world. Even in older and more fully doveloped minds, wo ob-
s0rve o spirit of investigation, an instinctive jdesire to kuow by

»
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personal obzervation the truth of whatlever statements are pre-
sented to them.
Indeed, the amount of information acquired from all sources
seoms to depend, to a very considerable extent, upon the clearness
of tho perceptions derived through the senses. Thoe scnses are,
therefore, the gateways to knowledge, and the wider they aro
opencd the clearer will be the perception, and the completer the
knowledge gained,
Grauting, then, that the child first inforns himself of the phy-
sical propertics of what is before him, by the help of the percep-
tive faculty, earcful observation will prove that he next remembers
the results of this process, or, combining certaiu features of soveral
perceptions, forms one imaginary picture. “The highor process of
reasoning is then called into exercise. ‘Thus all the faculties of
the child are brought into play in their natural successivn, and
he experiences a real process of education,
Our method of instruction must then be based upon this natural
order of devolopment. 1€ our first duty is to cultivate the per-
ceptive faculty, we have only fo present occasions to the restless
cyces, ears and hands,  Mow can wo do this, unless use is mado of
objects 2 When these objects nro used in a systematic manner,
merely as a means of training the several senses of the child in
habits of ready and accurate perception, this is called Object
Teaching in an introdnuctory stage. In the uext stage objects
may be cployed as a means of instruction in given subjects,
careful attention being given at the same time to o proper dis-
ciplining of the pupil’s mind.
In this step objects may be used in either of the following ways:
—Tirst, an objcct, ora quality of an object, may be taken as the
subject of the lesson in order to develop correct ideas concerning
it ; sccond, an object mny be made to represent another but re-
mote object, that a more definite knowledge of the latter may be
indireet)y gained : and third, objects may beused forthe develop-
ment of abstract ideas.
The real objects need not always e presented, for we may
sometimes appeel to memory or conception.
F'he use of objects must now hecome systematic, and tle accom-
plishment of some definito end hé kept in view.  What part, then
of the great sciences, to which we would lead, is best adapted to
the mental capacity of childhood? Evidently every science must
be reduced to its elements,—first principles must be sought. But,
as in this direction the beginunings of science aro hidden, aud we
can only hope to discover them by the exercise of our powers of
observation, aud by forming higher and higher generalizations
from their carefully collected resvlts, we are forced to conclude
that the beginnings of science should be the first natural steps in
the processes of investigation. L'o begin at tho beginning, every
subject must bo reduced to its clements. If lessons in * Number’
are given, the result will bo a foundation for Arithmetic and the
higher mathematics. Lessons on plants, animals, minerals, quali-
tics of objects and manufactures will, in like manner, lead direet-
1y to Botany, Zoology, Mineralogy, aud some ¢f tho truths of
Physics and Chemistry. Lessons in size and position of objecis
introduce Geography, while form and drawing, especially inven-
tive drawing, form « basis for tho practical arts of designing and
architecture.
The teacher should be prepared to lead his pupils on, without
straying from the paths of nature. But one difliculty should be
presented at a time, and these difliculties so adjusted, that, in pro-
ceeding step by step, the child will always pass from the simple
to tho more diflicult, from the concreto to the abstrack. After the
chiud has clearly gaised the idea, give him the language in which
to clothe it, and words will then be treasured by him ns gems of
priceless value.
‘The principles of Object Leaching further require that we never
generalize before all the particulars are understood, proceeding
thus systematically in the synthetic order of nature instead of
«the analytic order of a subject. The practice of reading thus, at
fi rst hand, from the volume of nature, develops a widely different
Pluver from that gained by taking the results of the investiga-
Lioty5 of others and tracing back tho proofs. "Ihoformer tends to
YO duee directive power; the latter, to pramote mechanical imita-
ﬁ?"a. The great demand of the age is for the development of this
dirgetive inteligence.

. "uch are some of thearguments and principles upon which Qb-
ject Teaching is founded. It:may bo thought that these princi-

ciples can be successfully applied only to clementary instruction,
where text-baoks are not used.  Although actual study and the
uge of books are cssential in more advanced work, the same prin-
ciples can be applicd to a far greater extent than at present.

In much of the instruction given in many schools of n highor
grade, the training and education of the thinking facultics of the
pupil aro almost entirely neglected, with the result that thp pu-
pit's mind beeomes the store-house of the fruits of other men's
harvesting, rather than a field ladon with products of his own
plauting and raising.

It may be impossible to devise a singlo method of instruction
by which all branches can be twught with the same success; yet
it is possiblo to base all inodes of teaching on the same funda-
mental prineiple, the disciplining of the wmind, To accomplish
this, more natural methods must be adopted.  Asan example, the
subject of Fnglish Gramwmar is conmnenced by the student's learn-
ing that itis the science of the English Language, and is divided
into Orthography, Jtymology, Syntax aund Prosody. Definitions
of terms may be committed to memory, and yeb the student havo
a very imperfect knowledge, if any, of their real meaning, or of
the basis of such a division of grammar. So, alsp, the different
parts of speech, with theiv respeetive classifications and pro-
pertics are frequontly learned withoutan independent thought on
the part of the pupil. This course is directly opposed to the
great first principle of Object Teaching, as well ay to the minor
principle—~first synthesis, and then analysis.

aving decided to build up the science, with what shall we be-
gin? YWhat are the ultimate olements of the Koglish language,
ag it is properly treated in English Gramnnar 2 Words, if we
cousider the expression of ideas, and senfences if we consider the
expression of thoughts. The subject wmay, therefore, bo com-
menced with cigher words or sentencese Let the work now pro-
1,38 slep by step, one Lthing at a time and in the natural order of
dependence.  Thus systematized, Grammar, or language lessons,
may be commenced at a much earlier age than is custowary ; or,
if left until the usual time, it can then be mado more thorough by
the objective mothod.

May not other subjects be treated ina similar mavner? In
clementary work in Arithmetic the samo course can be pursued,
aund, even in the more advancod study of the same subject, more
of the principles and rules may be developed objectively by ques-
tioning, and less occasion given for this {requent memorizing of
words without ideas. The same is true of Algebra and especially
of Geometry.

The latter is speeinlly adapted to cultivate the reasoning powers.
tlow comparatively littlo is this discipline, when the theorem
given and the figure drawn, the student has only to commit the
demonsiration, as found in the book, verbatim et literatim. Let the
theorum bo given and the simple basis of the figure, and then re-
quire the student to prove the theorem by his own demonstration
and tho desired discipline will be bettor secured. This is not
mere theory ; practico has proved ita success. Othor subjects,
the sciences for instance, mmay more or less conform to the ob-
jective system.

Object Veaching is o systemalic method of instruction ; as soon
asitlacks system, therefore, it becomes a failure. Where, thon, are
the teachers, who, fully realizing the trae purposcs of educution,
ave practically familiar with the constitution of the mind and the
order of the development ofits facultics? Where shall we find
those so versed in each science that they are able to discern its be-
ginnings and successive stages,and then skillfully adopt the means
to the desired end ?

‘This demand upon the teacher can only be answored by pt)h
tient, persevering labor.  As in all other professions, there must
be a willing and constant plodding at details. At the present
time there must also be earnest, original thought.

Old and new methods are now clashing. Everything is incou-
fusion. While some ave carricd away with novelty, there is a
disposition on tho part of others to suspect zll attempts at modi-
fication of old methods as visionary adventures. Thisagoe is wit-
nessing a revolution in educational methods. Itis the univorsal
Inw of progress,

But, when the contest is ovor, wo may confidenily hope that the
cause of education will have taken an important step in advance. -

Miss E. M. Briguax.
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MIXED SCILOOLS.

l'l‘ has come to be acknowledged on all hands that woman needs
the highost education that can be given her, quite as much as
man. And the idle guestion © for what purpose 7 is boing dropped
out of sight, with a look of shame, by many who, once making
much of it, have been answered by tho urgent necessities of
womwan’s existence in the present social structure. To the wiso
there can be no aucstion whether the mental powers of voman
should receive € 3¢ Ligheot development possible, any more than
there is question whether the i..*~rnal resonrces of a country chould
receive their highest developmentas a .ucans to the well-being of
that country. It is wonderful how much we talk and toil about
the development of the nation's »tecnal resources, when so large
a proporiion of its montal rosonrees—by which alone our physical
resources can he utilized—ave ledt to run to waste. We tatk of
educational facilitics. as if learning to read and write and cypher
were an eduention,—which it is not any more than the cellar wall
of a grand commercial block is the building itself.

The question then being yiclded that the door to all the higher
welks of education should be opened te woman, not meroly be-
cause sho needs them for practical use, but beeause she has o
right to thet higher organization, so to speak, which an education
gives; that inereased power of discrimination; that basis of
sounder judgment; that keener insight into all things that appeal
to her mental powers: the next question is, ¢ where shall we re-
ceive this higher education 2”  In opening the doors of our col-
leges to woman it is grauted that our larger collegos are the besgt
places which the conntry can afford for an cducation. No gehiool
wore meagre in its endowments; more barren in its appointments:
moroe stinted in'its professsorships can compete with them. We
havo Longfellow and Lowell at Harvard, Goldwin Smith at
Cornell, Hopkins at Williams, and DTorter at Yale, Iow
many times can the country duplicate these men? Men of
a different stamp may teach Grecek aud Latin rules, mathematical
formulas, scientific text-books, but the impulse to stirring, active
thought which is needed within the walls of & college, is given
only by contact with the master minds. Vassar is, perhaps, the
best appointed ladies’ school in the country. It is casy to com-
pare it with Harvard, or Cornell, which last has had cveuless time
than Vassar in which to gather about itself the escellencics of a

agpiversity. Thoso who think on cducational wmatlers regret
deeply the scattoring of funds, dovoted to educational purposes,
upon lame and helpless and hopeless ninor colleges with which
the country is burdened. 1f wo opon separate colloges for ladies
we only divide still moro infini{esimally these educational funds,
and yield ol hope of attaining for these schools that standard
which it requires both liberality of ecndowment and generations
of Iabor to attain. No onc attempts to deny that, as fir as lite-
rary advantages arc concerncd, these larger colleges are the best
places for women to obtain the advanced education which is being
conceded to them. The very atmosphere surrounding such o
school is of value to those whose nature is in any sense receptivo.
Those who, granting the first point, still oppose their adwmission
to thesc schools, bring to the support of their oppost.isn,
uadoubtedly, the same arguments that they would biing against
wixed schools of any kind, or against nixed schools for aduit
pupils. It is contended by these persons that the coutact of
pupils of both sexes in the class-room is not conducive to the
preservation of socinl propricty—that evils may occur from it. In
a well managed mixed school this class contact is the only contact
which differs from that allowed to pupils in any separate schools ;
or, at least, in thoso which aro under anything short of what may
be called convent discipline. 1Wo might say that the attendance
of youug people of both sexes at the same church would be liable
to lead to as much ovil as this. And when we take into con-
sideration the going to and fro of young poople together to evening
service, without any supervision from those older than them-
gelves—which is common in some places—and the free manners in
somo singers’ seats, where young people are congregated, wo may
porbaps fear that our churches will sow sceds of disease more
fatal than our mixed schools. There is no question hut our
wixed schools need a differont and perhaps more careful super-
vision than some separate schools. Ifthe history of our schools
¢ uld bo examined, our cxperience leads us to belicve that as

wuch ovil would be found to have oceurred amonyg pupils in one
kind of school as in the other. Incorrigiblo subjects are liable
to enter any school.  And wo are equally liable to the accident
of unwise supervision whether in mixed or soparate schools.

Mre. 1L I, G, Anky,
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A SUGGESTION.

'l‘lIEY have a delightful custow in the Swiss schools for boys,

which might be adopted with great advantage to all con-
cerned in this country. During the weeks of the swnmer vacation
it is the habit of the teachers to make with theiv pupils what ace
called wvoyages en zigsay ; that is pedesteian tours among tho
sublime mountains and charming valloys of t.at ** land of beauty
and grandeur.”  Squads of little follows in their vie. | ™'
their tough hoots drawn on, and knapsacks on their back, may be
met, during the scason, on all the highways, and sometimos in
the remotest passes of the Alps, as chivruppy as the birds on the
boughs, and as light and bounding as the chamois that leap from
crag to crag.  They are perfeet pictures of heaill: and happiness,
aud the treasurcs of fino sights th it they lay upin th.  ~emories,
during these perambulations, it would be difliculy to deacribe.
We know of more than one urchin that has thus scaled the suin-
mits of the Faulhiorn, looked down from the precipices of
the Bevent, walked over the frozen oceans ot the glaciess,
and gazed in rapture upon the sunsets on the Jungfrau or Mont
Blane.  Their tramps are made without danger and witaout
much expense, and tho life is onc of incessant cnjoyment and
rapture. But why could not the same thing bo done here, where
we have the Catskills, the Adirondacks, and the White Moun-
tains, the cxquisite lakes of the North, the river St. Lawrence
with its rapids, Niagara aud the lovely scenery of Western
Virginix, which, we are told, is scarcely surpassed on tho conti-
nent? Over the long intervening stretches the railroad will
bridge the distance, whilo the imls are not expeusive, and tho
couatry fare wholesomo and nutritious.
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PROF. SWINTON ON THE STUDY OF ENGLISIL

{ At o reeent informal gathering of persons interested in edu-
cation, the question was put to Professor William Swinton, ¢ What
is the cause of the uusatisfactory results of our school truining
in the English language, and what hopeis there of better things ?”
‘Che Professor’s answer was in substance as follows. The remarks
scemed to intorest his auditors, by onc of whom thoy were jotted
down, and they are now published here as containing perhaps
some suggestions that may provo fruitful in the minds of thoughtful
educators.]

T suppose that the fecs which you imply in your question—the
fact that the results of our school training in the English lauguage
are unsatisfactory,—is too deplorably patent to Lo deuied by any
one qualificd to speak on tho matter. Qur educational journals
—1I have just been reading several score of them—teem with
Iminentations on the unsatisfactory state of English education.
They say that though English grammar purports to teach the art
of speaking and writing the English language with propriety, our
pupils do not, somehow, scem to acquire the art ; that the rules of
syntax so Iaboriously learned do not pereeptibly temper the license
of their ordinary speech, and that the great majority of scholars
quit school without having attained such reusonable mastery of
theix native tongue as may enable them to write it decently,~not
to say clearly or impressively.

Now, as to the cause of this backwarduess in a2 matter so vital
(for I take it weshall agree that the acquisition of an available,
easy handling of our language in the practical v.cs of oral and
written expressions is the very flower of cducz.uon, aud that wo
miss cverything when we iniss that),—there might be several suf-
ficlent explanations ; hut what strikes inc as the real root of the
matter is that our apparatus for teaching Lnglish is quite inade-
quate, and that the common procedure is both defectivo in itself

and deficient in several essentials. And I am very sure that wo
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shallnot he in the way of any genunine suceess in this department,
until the results of modern philagical research shall give us a
wholly new kind of" test-book really adapted for instruction in our
English speech. The living waters of the new learning, which
are still confiued to the upper reservoirs, must be brought down
to the lower levels where our chiblren staud opeu-mouthed and
athirst.

{do not propose to cuter into any denuneiation of our eaistinyg
Linglish grammars, though to any onv who has made a study of
Fuglish philoloygy, or who hiss even cast an arrow into its domain
{you remember the Pacthians used to shoot a preliminary shaft
into the territories they proposed afterwards to possess), our
granupatical horn-books arve pitiable enough.  You say that their
syntax consists of u mass of utterly unintelligible abstractions:
and the cause of this is not far to seek.  What do our grammars
represent 2 They represenc the scholarship of the Inst century,
and I need not tell you that this was before the scicnee of Junguage
was in existence, for it was before compavative philology, by set-

‘ting the English tongue in ils just historic afliliations with the
delder types of speech out of which it grew, hiad given us the
“law of its growth; the logic of ns forma, and the key to the
soul of its grammar. )

Our old grammarians were acquainted with ane type of tongue
—the classical.  To themn Latin was the ideal of human speech ,
Latin grammar the archtype on which all other grammars should
be constructed. They accordiugly addressed themsclves, witha
painstaking but psverse ingen ity, to the task of adjusting the
phenomena of our Saxon speech to the ready-made rules of the
classic syntax.

Now, there way one very considerablz ditliculty inlierent in this
undertaking, if the grammaranakers had only realized it.  Latin
is what our wodern philologists call a highly ¢ inflected ** language
that s, it exhibits the syntactical reiations of words ina sentence
by the agrcement of their formns or inflections, while the very pe-
culiarity of English is, that it is all but devoid of inflections :
hence it is that while the gramfatical relations of the parts of
speech in a Latin period are quite independent of their position,
the fact of position is the very essence of Euglish syotax.  IHow-
cever, your Murrays and Harrises wero above any trifles of this
sort. If English woull not exactly fit into the Latin mould, so
much the worse for Euglish—it should be made to fit, in the man-
ner of Procrustes’ bed. 1 think I could show you by an analysis
of the syntactical rules in our existing grammars (said grammars
being essentially Murray after all) that threo-fourths of those
rules have no application whrtcier to English, and arc simply
the result of the attempt to strain our language into compliance
with classic forms. 1 ask, then, if it is any wonder that you find
these rules wnintelligible to youth, when, in fact, they are the
lawes of relations which do nol exist ?

Perlaps it would not be amiss to remark in passing (for the
point bears dircetly on what we are cousidering), that another
lamentablecvil resulting from the usurped primacy of the classieal
langunges in our scheme of education, has been the banishinent,
until lately, from our higher iostitutions of learning, of the study
of English. If our professors have not exactly owned to the
theory, they have at any ratoacted on the theory that there would
be a sort of lapsc from dignity if they whose lips have been wond
to con the resounding polysyllables in which the Athenian demos
talked politics and scandal in the market-place wero broughtdown
to the drill and deadgery of mastering our own home-like speech.
As might have been cxpected, the retribution for this aristo-
cratic pedantry, if 1:nay so call it, has overlaken the scholatly
class ; for plain people can throw it up to us (and with justice,
which is the worst of it) that students make bulls in native syn-
tax who would blush to misconstrue Thueydides, that collegians
strong inall the patadigms write English after the inanner of their
washerwomen !

Do not understand meas wishing Lo anderrate Greek and Latin
scholacahip.  Thope I praperly valucthe finc incutal discipline to
ba nttained in stadying the two noblest languages of antiquity—
tongues so vich and plastic in their verbal forms, so oruate in

tho architecture of their swelling periods. Bat we may surely ]

divide and discriminate ; and if, without erying up one branch of
Jearning for the sake of crying down zmother, we can readjust
our scholastic studics to better accordauce with our modern needs,

0

we shall ho doing no move than is our right and duty as thinking
men.  In this spirit we may justly claim for English philology a
place in the scheme of the higher education as honorable as that
traditionally accordell to Latin and Greek,—a station on the
scholar’s Olympus not Jower than that on which the classic muse
sits with her garlands and singing-robes about her.

Happily, this claim is beginning, though but late, to ho
generously recoghized. It is within our own times that o clinir of
Saxon has been established in venerable Oafund, founded by the
Saxon AMfred's royal love of learning a thuusand years ago. In
our vwn country Lthat pregnant movement which we are ygetting
to call the « New Epvcartoxn ™ has put fosth wo finer frait than
it has in stimulating a quickened attention to the wealth and
worth of our native specch. T rejoice that the study of BEuglish
has been advauced from the school bench to the auditorium of our
universitics ; nud [ ask if there conld be any more significant ex-
pression of the newly realized conviction thas English philology
is of 2 wvalue not iuferior to the classical poilology
as an instrament of mental discipline awd culture?

The study of English as a science, the study of Eoglish in the
light of madern linguistices, has alrealy produced, in the Uniteil
States, results of recognized worth. Thus, Professor March, of
Lafayette College, Pennsylvania, has published an admirable An-
glo-Saxon  Grammar and  Anglo-Saxon  Reader; and  the
time i3 not far off when cvery freshman cass of every
American college will he made to go through both.
Yrofessor Corson, of Cornell, has rendered the ebier 1aomu-
ments  of English lore casily and cheaply accessible to
all students in his lately issued ¢ Farly English Literature.” In
his # Science of Language,” Prof. Whitney, of Yale, has brought
the philology of the entire range of Inde-Europeau Ianguages to
bear on the illustration of the organism of English. And with-
ont attempting to cnwumerate all_thay has been done, I shall
mercly reeall to your mind the posi-graduate course of lec-
tures on the English language, delivered by the Ion. George P.
Marsh some years ago, under the auspices of Columbia College,
and preserved in permanent form in two volumes octiivo, as quite
the most valuable contribution made on cither side of the Atlantic
to the philosophical study of our moether tongue.

“Well, now, I swing back to the thought with which 1 sct out,

and if it was not very clear then, Ihope it is now sufficicutly m:mi-ﬁ

fest that wo are to seck the renovation and remodeling of our
commas: school of English study, in the exicnsion of the ucw
scholarship down to our clementary toxt-books, and down to the
training received by our teachers in the Normal schools.

What is needed is not, primarily, tinkerings at our old-type
grammars—why, the ambition of vur iext-book makers secms to
be limited to Yittle flourishes of originality in the way of termin-
ology,—but a thorough reconstruction of the course of English
fudy that shall make Tns Exgrasu Lavcuvace itself, and not
the abstractions of parsing and analysis the subject of school-
drill.

If you ask we far the particulars of such a magan ins‘auratio as
1 have in iny mind, I can only auswer in the most general way. I
believe :

First, that pupils of the lowest geammar school grades (they
will have been grounded in the rudiments by means of oral Jessons
in the English language in the primary grades) shall be intro-
duced to the systematicstudy of English through a kind of class-
book especially adapted fo the wanls of the scholar during the
two lower years of the grammar school course. Such a text-book
should be as little as possible like our ordinary formal grammar.
1t should, in fact, bea series of practical lessons in the English
Ianguage, omitting sedulously all thoso purcly theoretical rules—
the invention of cur grammarians—that cover points on which
there can be no possible mislakes, and conceantrating the attention of
the pupil on the actual business of writing and speaking English,
and so developing, inductively, and from tho practical use of Eug-
lish, whatever of formal grammar may be scen to be applicablo
and of value. .Jor the two upper years of our grammar schiool
courso, it iscasier 2o find guunles: any of our belter grammars
will serve, though we arc muclh hebind the later English
grammarians {as inatance, Bain or Adams or Thm!g) who have
been wise enough to deaw from the new mines of Eoglish apened
up through the historical rescarches into the growth and structure
of ous tonguc.
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Secondly, mere formal grammar, which with us is slight,-—for
Mr. Marsh was not less wiso than witty when he called English
the © grammarless tonguo "—must besupplemented by text-books
that will bring the mind of the pupil into contact with the sub-
sance of Lnglish, For even when grammatieal accuracy has
been  attained there are many diflicultics in the way
of English persons attempling to speak aml writo correctly.
‘There is the eramping restriction of an insullicient vocabulary ;
there is also the very common imability to appreciato the dil
ferences between words that are at all siwilar jthen there is the
difliculty attending the chaice and arrangement of words aml the
danger of obscurity, a fault which cannot be avoided without
extreme care, owing to tho uninfected nature of our language.
If I may be pavdoned tho egotism—which may be the more par-
donable since I think every principal here hasintroduced the book
into his classos, and wost of you havo seen your pupils grow un-
der the discipline of the study—Tmight mention sy little * Word-
Analysis ” as at least an essay towards supplying the lamentable
lack of any practicable elass-book on the Bnglish voeabulary and
the use of words.

Thirdly, to be firm-based in our mothod of English instruction,
I am convinced that a thorongh organic co-ardination of all tho
branches of English: study must be made~1 mean of those studies
which may be styled philological, including roading, spelling,
word-analysis, granumar, composition, and English literature. The
proper hub which conucets these spokesof the wheel is the Reader.
But, unfortunately, we have as yet no series of Readers which
can he considered truly educativnal—they arve little other than
collections of seraps.  This is a pitiful wasto of a great opportu-
uity, for the Reader is preeisely the proper point of mecting of
all the English studies, and the centre of mutual illunination.
You may depend upon it tho time is coming when the scrap-bag
theory will not suffice, when teachers will demaund Readers that
shall really avail for the purposes of edueation.

I notice 1 have fullen into the critical irood ; but, after i, thore
is a great deal that is encouraging. It is no smali thing that our
native philology bas vanlted to its proper seat in the university
currienlum ; for we may rely upon it that the learning upon the
summits will in time find its way down o the plain.  Aud whata
grand organisin is our English, and how worthy the profoundest
study! It appeals to onr reverend regard as onr wother tongue.
It challenges our liveliest attention by its intrinsic wealth as a
speceh, for I repeat the words of Gernmany's foremost philulogist,
Jacob Grunum, when I say that in beauty an:l foree and expressive
power it is surpassed by no lauguage spoken by man, It com-
mands onr most carnest study as the language of the inspired re-
curd in the purest, simplest and noblest furm in which it bas been
presenied to modern intelligence, as the living bo:ly in which the
grandest thanghts ever conceived by the human inteltect, the most
passionate and powerful ereations of literary art, the subitlest and
sublimest sentiments that ever voiced themselves in words, have
taken up their luminous and cever-luring lodgment. 3 ¢

[By this time the Professor had worked himsclf into quite a
glow, and your reporter refused to follow himn any farther in hia
philological flight.]

REGULATIONS OF THE SCHOOTL BOARD OF LONDON
FOR TIIE MANAGEMENT OF I'TS SCHOOLS.

1 —GExgranL REGULATIONS.

1. Infant schools shall be mixed.
2. Scuior schools shall be separate.

3. large schools shall be provided wherever it is practicable
to doso.

4. Asa general rule, femalo teachers only shall be employed
in infant and girls’ schools.

5. Tho period daring which the children aro under actual in-
straction in school shiall be five hours daily for five days in the
woek.

6. Daring tho time of religious teaching or religious observ-
ance, any childeen wichdrawn fromn such teaching or observance
shall receive separate instruction inscenlar subjects.

7. Every occurrence of corporeal punishment shall bo fornal-

ly re~orded ina book kept for the purpose. Pupil teachers ave
absolurly prohibited from inflicting such punishment. ‘Fhe head
teachershall bo hield divectly responsible for every punishment of
the kind.

8  Music and drill shall be tanght in every school during part
of the time devoted to actual instruction.

9. Inall day schaols provision shall be made for giving effect
to tho following resolution of the Board, passed on the S$th
March, 1871 :

“That i the schools provided by the Board the Bible shall be
read, and there shall be given such explanations and such instroe-
tion therefrom in the principles of morality and religion, a9 are
suited to the eapacities of children, provided always—

“1. That in such explanations and instraction, the provisions
of the Act in Sections VIL and XIV. be strictly observed, Loth
in letter awd spirit, and that no attempt he made in any guch
schools to attach children to any particular denomination,

“2, ‘Fhat in regard of any particular school, the Board shall
consider and determine upon any application by managers,
parents or ratepayers of the district, who may shew spesial cause
for exception of the school from the operation of’ this resolution,
in whole or in part.”

10.  In all schools provision may be made for giving effect to
the following resolntion of the Board, passed on July 26th, 1871:

1. That in nccordance with the general practice of existing
clementary schouls, provision may be made for offering prayerand
using hymns in schiools provided by the Board at the ¢ time or
times’ when, according to Section VIL, Sub-section 11, of the
Elementary Education Act, ¢religions observavces® may be
¢ practiced.’

2, That the arrangenents for such ¢ religions observances’ be
left to the discretion of the teacher and managess of each school,
with the right of appeal to the Board by teacher, managers,
parents or rate-payers of the District.

« Provided always, “Fhat in the offering of any prayers, and in
tho use of any bymns, the provisions of the Act in Sections VIIL
and XIV. be strictly observad, both in letter and spirit, and that
uo attempt be inade to attach children to any particular denomina-
tion.”

11.  All the children in any one infant, junior, orsenior school,
shall pay the same weekly fees. .

12, ‘he minimum weekly fee in infant, junior, and senior
schoals shall be one penny, and the maximum fee ninepence.

3. The halfthmers atteraling any school shall pay half the
weekly fees chargeable in that schoul, provided that such half fees
he net less than one penny.

14, ‘Lhe fees payable in evening schools shall Le left to the
dizcretion of the managers, subject to the approval of the Board.

15. I exceptional citcumstances should appear to render the
cstablishinent of & free sehiool in any loeality expedient, the facts
shall be bronght before the Board, and its decision taken upon the
speeixnl casq.

II.—RraurATIONS For INFANT Scnoors.f

16 Ininfant schools iustruction shall be given in the follow-
ing subjects.

a, ‘Tho Bible, and the principles of roligion and morlity, in
accordance with the terms of the resolution of the Board passed
on the Sth March, 1571.

b, Reading, writing, aud arithmetic.

¢, Object-lessons of a simple character, with some such exer-
cise of tho hands and eyes as is given in the * Kinder-garten ”
systeng

HIL.—RucuratioNs ror JuNton AXD SeNIor SCHoOLs.

17. In junior and senior schovls certain kinds of instruction
<hiaV fonn an essential part of the teaching of cvery school; but
Lil=Ts 1 .oy OF 1y not be addel to themn, at the discretiorn of the
managers of indivilual sehools, ur by the special direction of the
Board. ‘The instruction in discretionary subjects shall not inter-
fere with the efficiency of tho teaching of the essential subjects.

1S. The following subjecls shall be csseatial :

a, The Bible, aud the principles of veligion and morlity, in
accordance with the terus of the resnlution of the Board passed
on the Sth Mazeh, 1871.
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b, Reading, writing, and arithmetic; Buglish grammar and,
composition, and the principles of book-keeping in senior schools
with mensuration in senior hoys' sehools.

¢, Systematized object-lessons, embmeing in the six school
years a course of elementary instraction in physical scienee, and
cerving as an introduction to the seience examinations which
are conducted by the Scienee and Art Department.

d, ‘I'ke History of England.

e, Flementary Geography .

A Elementary Social Economy.

¢, Klementary Drawing.

A, Music and Drill,

i, In gicls® schoals, pliin needle-wark and cutting-out.

19, ‘The following subjects shall be diseretionary.

«, Domestic Heonomy 3 4, Algebray ¢, Geowmetry.

20, Subject to the approbation of the Board, any extra sub-
Jects recognized by the New Code (1871) shall be cousidered to he
diseretionary subjects.

*

COREESP ONDENCE,

For the Journal of Education.

Never was o sterling truth more foreibly demonstrated than
when, some time go, & prominent Legishtor addressing an
audience, exclaimed : ¢ give me the making of a nation's balluds
and T care not who frames its laws ! My memory will be green
when the politicians are consigned to the uttermost depths of
oblivion.” .

In trath, it is a well established fact that the Ballads and Pro-
verbs of a nation offera pretty faithful index to its history and
its characteristics.

Political eries may agitate the masses of the people and direet
their opinions for certain lengths of time into ever changing
channels, but the traditions of the past remain unalterably the
same and cannot be shaken off) bat cling to the people and are
cherished by them, amid the turmoil of party strife and the man-
ifold occupations of daily life.

The sweet, beautiful cffusions of Moore's genins will remain
dear to the Irish people; will becherished and transmitted from
generation to generation  inthe hut of the starving tenant, when
the names of Curran and Burke will be,comparatively, forgotten.

‘I'he thymes of Béranger are graven in the minds of the French
people more enduringly than the memory of Napoleon and all his
gloricz. Lmpires are built up and crumble down again, amid the
clash of arms, but the memories of past centurics and their heroes
and heroines, clothed in rhyme, retain their hold upon the people,
kecause appealing to the heart and not 4o the mind.

The cfilux of time will place the achicvements of Bismarck's
genius in the background, while the poctry of Heine and Biirger
—-the songs which tell of the oll Rhenish castles and their wys-
terics—will live throwgh the centurics, surrounded by an aurcole
of enduring fame; the more enduring heeause nurtured and per-
petuated by the love of a great people.

But in nothing do the peculiaritics of the various nations more
traly and cloquently express themselves than in their several
modes of greeting one another.

The meeting of Frenclunen remindz us of the chatter of two
magpics; they are so enthusiustic, so animated, so given to ex-
tremes.  Comment vous poriezvous? Litemlly—low do you
carry yourself 7 Does 1ot this, at once, give usan iden of a
restless, bustling, lively Frenclunan, smart on his legy, carrying
himself hither and thither with the briskuess aud vicacité, peenliar
1o the couniry of acrobats and dancers.

In striking contrast with the jovial grocting of the Frenchyman,
we have that of the slow, deliberate, dignificd Hollander, happy
in his watery conntry.  Hoc caart gyt Iow do you go ?  Lite-
rally—liow do you navigate ¥—low do you sail 7 Imagivation at
once portrays, faithfully,a stundy Dutchman with his Mecroun
on hoard a Trekschuit or boat, drawn by borses; travelling on
onc of the numerous canals, at the rate of two miles an hour,
with the perspective of a cluster of wind-mills in the distauce.
The NDutch grecting hias nothing noisy or lively init. It is very
coo), very matter-of-fact and, generally, very camnest as well as
sincere, without any attempl at demonstration. The salute of
the average Hollander is conscientiously in keeping with hic
character and the country which produced William the Stlent.

The Englizh salute is very business-like, as the character of the
people would warrani.

How do you do?  Here we have an expression, conlaining in
itself a double action. How do yon do ? In vain do we look hero
for sluggishmess or idleness.  Wo are brought face to face with
the image ol u stavuch wmerchant engaged from “ vosy moren till
dewy evo ™ among his clerks, ledgers, and business friends, nlways
tatking pounds, shillings and pence. A man who would prefor
the problems of componnd interest and stocks to the literary
cirelo in the parlor; who likes-to grapple with the stern realities”
of a husy lifo.

The Germang say: Wie befinden Sie sich 7 Literally—1llow do
you find yourselt'? Do you feel well?  We are at once struck
by its styict conformity with the character of the Germans; littlo
given Lo flashy " dressing, but rather anxious to take good care
of the inner man,  Prompt in attending to their business-engageo-
wments, but greatly enjoying the surroundings of howme. Wo some-
times meet with pictures, representing & group of gooit-natured
Tactons, hnving a social chat and evidently intent upon enjoying
thomselves. 1t is perfectly natural, thercfore, that when “two
Germans mect one another, the first question should hear direct-
ly upon the welfure of the bhody, rather than the state of their
husiness.

The frequent oceurrence of sacred names in the greetings of
Spaniards and Italians is easily nccounted for when it is consider-
ed, how completely these conntries have been kept under elerical
rule. 1t cannot be said, however, that these nations are unusually
devout and sincere in their professions of faith. “fhe religions
nature of their salutes is moro the result of practice than inclina-
tion.

1 might go on, at some length, commenting upon the habits of
our {ellow-luborers in the great battle of lite, but the fear of
tresspassing upon the valuable space of the Jourvar urges meo
to conclude fur the present.

J. W. G.

New York, April, 1872,

SCIENTIFIC INTELLIGENCE.

ASTRONOMICAL.

Distance of the Sun.—Recent investigations concerning the dis-
tance of the Sun from the Earth have resulted in such a correction
of the horizoutal parallax calenlated by Encke from a combination
of the ohservations made during the last two transits of Venus ag
reduces the mean to 91,850 000 miles. Encke’s distance was about
95,000,600, The approaching transits of the same planets, in
1574 and 1582, will without doubt verify tho distance now es-
tablished, from four entirely independent considerationg : 1. Han-
sen, by observations of a perturbation of the Moon dependent on
the Sun’s distance, caleulated the parallax to be 89159, and the
distauce 91,639,000, 2. Mr. Stone, correcting uan error of Le.
verrier, in a wethad dependent on the apparent motion of tho
Sun, makes the parallax $.91, and the consequent distance 91,-
T39,000 miles. 3. MM. Fizean and Fouealt, by an ingenious
contrivance, have measured the absolnte velocity of tight. Kuow-
ing thiz velocity ansd the time of the transmission of light from
the Sun {o the Earth, the distance in miles is easily determined
and the parallax fixed.  The result by this method was a distance
of 91,400,600, which fixes tho parallux at §7912. A combination
of two modes of conducting obscrvations of the planet Mars
makes the parallax 8913, and the distance 81,400,000, The
parallax now accopted among astronomers is 8§ G, with the dis-
tauce given above, 91,530,000 miles.

CHEMICAL.

Artificial Roze Perfume—1t is well known that most perfutnes
and Havors may now be made without the uss of the original sub-
stances.  Modern chemistry, having informed us of the compo
sition of wany of them, has made the perfiuner independent of
most of the plants once used. Thus, for instance, the bilter-
alwond Havor is made from nitro-beunzole, which latter is obtained
from coal-tar, and called oil of myrbane. Yinec apple Qavor iy
made from the essence of rancid outter, banana flavor from’ old
cheese, pear flavor from nitrous cther, and oil of cloves from oil
of auts. For a time several flavors and perfames resisted at-
tempts ab imitation.  Oil of roses was one of these; but it has
now been hrought within the reach of art, and gool rose-water
has been made {rom salacine.  “Ihis substance is the better prin-
ciple of the young bark of poplars, willows, and several other
trees. It may be transformed into an acid known as salicylic acid,
and this combined with potasa forms the salycilate of potassa.
This last substance will decoinpose spontancously, and the pro-
duc!s of the decomposition possess a strong vose flavor. “The
cheapest method of obtaining it is to take the oil of winter-green,
which is comparatively low in pricc—and, by the way, the heaviest
of al! essential oils—and boil it with asolution of caustic potassa.
The oil of winter-green has acid propertics, and has been proved
to he similar in its nature to salicylous acid. "The crystalline pasto
formed by this operation, separated from its mother lye, gives,
upon distillation with waler, rose-water.
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37 The number of s:licol days in the term is 111,
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JIEVULE OF COUNTIL,.
Passcd Junenth, 1872,

Nonyat,  Sc ooL—ProviNciaL  Exasyarion —Hdnipays  axn
Vacatioxs.

At o mecting hield on the Gth day of June, the Counc 1 of Publiz In-
struction passed the following minute :

Ordered, That alter the present Schiool Year, the semi-nunual exam-
ination for License to teach in the Public “chools, shall be di<continued;

and there shall be an Annual exumination instead, comnicncing on the !

first Tucsday after the 15th of July in cach year.

‘There shall also be but one session of the Normal School in cach year,
instead of two sessions as heretofore; the anngal session shall open on
the first Wednesday in November, and close the Friday preceding the
annual Provincial Examination in July.

The Council ulso onlder, that theve shall be a summer vacution of four
weeks—that is of twenty week days other than Saturdays—in all the
Public Scliools; instead of three weeks as hevetofore  After the present
year, this vacation shall commence on the Monday precaling the snnual
cxaminntion of teachers

‘There «hall be a Christinus vacation of two weeks—that isof ten

days other than Saturdays- inall the Public Schools, inctead of cight as
heretofore. -
NOoTiCcE

By the Minute of Council now publisied Trustees and Teachers will
sve, that the vacation for the “present summicr is extended o four
weeks, but as in former y cars, the time 3 optional; afier the present
year the time is fixed, and must comunence the Mondry preceding the
annual cxamination. —_—

£7" We delayed the issue of the present number of the Jorryare that
wemight insert the Minute of Council, relutive to the summer vacation
snd Norwal School.  The importance of publishung tlus Minute m the
June number, is apparent, ind we think a sulficaent reavon for the
detontion

- I. 'Address of Inspectors.

LR LPasonsBA.. ... ... ....... Halifax,

Rev. R R Philp, BA. ... ... Maitland.

Rev. Robert Sommcerville, B.A ...... ... Weliville.

L. 8. Morse, Esq. ........... ... Bridgetows.

AP Landry, MLD..cooveioioo. ... Clare.

Rev. John Ambrose, M.\, ...........Digby.

G.J. Farish, ALD. ........... ......Yarmouth.

Rev. W. H. Rtichan .. .. .... ... ... Barringten.

Rev. Charles Daff.. ........ ... .. Liverpool.

WM B.Eawsan..,. ... ... ....s . Lunenburgh,
R.B.Smith, M. D...... . ..« ... . .Upper Stewiacke.,
Rev. W. 8. Darmagh, ... ..... .......Shinimicas, Camberl'd Co
Danicl McDonald .................... New Glasgow,
AvgusMelsase.........c.oooo ... . Antigonish,

SR Russell............ ....oolL.....Guysboro®.

John Y. Quon........... . Broad Cove
Alesander Munro.... . ............. Baddeck.
Edmund Outvam, M.A....... ..........Sydney.

Rémai Benoit...oy weviviiiiie ool .. D'Escousve,

——— e~ - -

II. Teachers’® Agrecmonts.

The attention of Teachers and Trustees is again called to the
necessity of complying with the provisions of the Law in rela-
tion to the disposal of the county Fuud. It appears from the
School Returns of the past Term that some teachers have in
their agreements with Lrustecs in respect to salary, assumed all
risk as {o the_ amaount to be yeceiveld from the County 4uml. Such
proceeding is contrary {o the provisions of the law and directly
subversive of 2 most hmportant principle of the Schaol system,
since the pecuniary penalty imposed upon the inhabitants of the
scction by the absence and irregular attemdance of pupils s
thereby inflicted upon the teacher, while the peeaniary rewards
conscquent upon a large and regular attendance of pupils at
school is diverted from the people to the teacher. ‘These resulls
clearly {end to prevent the growth and development of a sen-
timent of respousibility auul interest among all the inhiabitants

'ul' cach section, amd thus weaswrably defeat the objeet of the
¢ whole system—the education of every ehild in the Provine .,

The Superintendent of Mdueation, thevefore, calls the atten-
tion of Teachers and Trustees to the following

NUTICE

1. “The Couary Fran iopatd to the'Turrries of the soctlon.  The amoum
degrends npon thie nunmber of puplls, the regalarity of thele attendance, and the
by of preseribed teaching days on which school is open 1u any section
during thw term

2. Tenchers st engage with Lendecs st a dednite sum or rate. ‘The 1'ro-
sinelal geant b patd to wachers in addition to such specitied san,

4. ‘fhe tollowdng for ot agreenient s fa accordunce with the law:

(FORM OF AGREEMEHNT.)

emorandum of Agreement wade and entered lito the ———day ofeem——

0186 between (e 6" feaclier) n duly Heensed teachior of 1heee e
classoftheane part, and {uanes of Prastees) Trustoecof School Section ) ———
in the distalct ot -0t the aecond part,

The salid (smame «of teacker) on his(or her) part, in condileration of the elow
mentloned agreetuents by the parties ofthe accond part, hereby covenants and
agrees with the suld (name of Trustees) Truatees as atoresald and thelr succes-
wors f otlice, dilfigently and Githtully (o teach a public schiool In the sald yecs

ton under the authority of the sald Tensters and thelr /uecossors In ofiteo
inluriu;; the Schiool Yeur qar e endlog on the thirtygiest day of October

vext, (or the thirtieth day of Aprll, as the case may be.)
jAud thexatd Teusteos sisnd thele succesors in viliee on thelr part covenant
atld agree with the sabd (ueene .iflmrher] Ter *her as aforesafl, to pay the said
{uame ey teacter] out ot the School Funds wider thedr control, ot the mite of
s—=dallars for the Schanl Yeur (or Tern )

And §t I henely turther mntually agre®l that both lmrtlm to this agreement
shall befn all resprecte subject to the pravisions of the School Faw sl the
Eegulations made undor its :mllmriti' by the Connedl of Pablic Instruction,

In Witmess whervof the partles to there presents has o heroto subseribed theie
names on the day and year fiest above wrltten. .

Witness, [Name of Teacker)
[Name of Iitness) {Nawmes of Trastees)

4. Eaclinspector is histracted to report every case of iilegal stipulation cu
hie part of teachiers, In refpciice to the County Fund.

ITIYI. To Trustoes of Public Schools.

1. A rcdation bebige establiched betwoen the trustees and tho teae) ap, It
Lecoties the duty of' the former, on behalfof the people. tazes that the seliosars
Are making suPe progress, that theeo 13 sk In the schioat bath tuteliectna, and
moral,—-fi short, that the great ends sought by the edusation of'the young ate
belng neatlzed B the sectiost over which they predide. Al miay not be abla to
forin 2 nfce jaudzipent upon 182 intellectunl aspect. but none can fifl o e<timate
correctly fts aucial and ol tane. While the taw dues nat aanetion tho
teuching In our public “chinuls o the peculiar views which chameterdze the JIf
ferent denomluations ot Chirlstiang, it does fnstract the teachier * to incnleato
by precept aud exinplea respret tor relizdon and the principlez of Christian
Morality.” “fo the Trastaes the w(q'-h- st ook to seo their destres In s
respect. ao far as is condanant with the spirit of the L, carried nto eflict by
51:.- lc:ui_lu-r. et Lonuneata anid Reglations™ of Council of 'ublic Instruction, p
Sl rey. &

2 J\\’ hereas it Bz been reprecented to the Connell of 1ublic Instruction that
Lrustoes of FPublic Schivols have, In cortaln enw, nequized paplls, on pain ot
ﬁ)rfcl!lng:«clwulp:hih»;:cs. to be present during devotional eaerciaes not aip.
proved of by their parcuta; and wWhereas such proceeding 4 coutrary to the
principli of the Schieval Law, the fullowing additiunal Hegalation §s mode for
e direction of Tradtees, the better to eusure the carrybug out of the spirit ot
the Law in this behalti—

Onberep, That in cases where the parents or gnavdians of
children in actual attesdanee on any public school (or depart.
went) signify in writing to the ‘Trastees their conscientions ob-
jeetivn to any portion of sech devetional exercises as may be
conducted therein under the sanction of the ‘I'rustees, such de-
votional excreises shzll cither be so modificd a3 not to offend
the religious feelings of those 50 objecting, or shall be held im-
mediately before the time fixed for the opening or after the time
fixed for the cluse of the daily work of the school ; and no cbiil-
dren, whose pavents or guardians sixnify conscientious oljections
thereto, shall he required to be present during such devotional
exereises. B

Alarch, 1567.

3 “Thohou's of teaching shiall not excend slx each day, exclucive of tha
hiour allow ed at novn fur recreation,  “Trustees, however sy delesnine upon
& leas nuinber of houst A aliort recess should be atlowed abiunt the middle of
both the morning and afterioon session  In clementary departuents, €S]Ae
cially, Trustees should exercise spiclal care that the children a0 tot contined

In the school  raom oo Jong = See Manual of Jatrs and Leynlations for
Pullic Schools, puge T2, xcc. 10

IV. The Provincial Normal School.
FACULTY OF INSTRUCTORS.

NORMAL COLLEGY,

Method, and the Nalural Sciences:—J, B, Cauxay, Egg. °
Psincipal of the Normal College and Model School.

Englisk Languaye, Geography §e. :=J. A. MacCaur, ¥sq.

Mathematies:—\W, R, Munnornaxn, Esq.

Music :—Pror. SrINsRY.

Drawing &

MOOLL SCIO0L.

High Scheol Department, M. J. M. Harpsm.
Preparatory L M. Janes latrie
Senior Llementary « Alias Fautkyen,
Junior do, « Miss A, LEar

Noue but holders of valid Yicenses will In admitted to the Nermal
Scheol a8 punil-teachers,  The license (or mena) must bo presentald to
the Principal at the opening of the Term.

Ezlracts from the Regqulations of Council of Public Instruclion s
** Before being cnrolled a Student'nt the Nornal School, every pupil-
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teacher shall make tho following decluntion, and subscribe his or her
uamo theveto: ¢ hereby declure that my object in altending the Pro-

vincial Normal School, is lo qualyfy mysclf for the business of leuch~y

fnyg; and that my inlention is to teach, for a period not less than three
years, in the Province of Nova Scoliuy—if adjudyed ¢ Certificale by
the Pxaminers. Iu consideration of this decluration, instruction, st
tionery, and tho use of text books (except Classical) shall bo fuvnished
pul)il teachers, free of Charge.”

>ersons wishing to curol a3 Candidates for 1)igh School or Academy
certificates must, in addition to o good knowledge of Kuglich, be tho-
roughly fiumiliar with the Latin and Greek Gramm:rs, aud beable to
parse with ease any passage in some clamentavy work in cach language.
In Mathematics, they must be competent to solve any exawple in the ad-
vanced Nova Scotin Avithmetic, to work quadratic equations in Algebm,
and to demonstrate any proposition in the first four books of Euchid.”

V. Bond of Secretary to Trustees.

¢ The Scerctary of the Trustees shall give o bond to her Majesty, with
two suretics, in 2 sum at least equal to that to be mised by the section
during the year, for the fuithful performanco of the duties of his office;
and the samo shall be lodged by the Trustees with the Clerk of the Peace
or the county or district.”>—Muanual of School Law, page 6, sec. 25.

This bond is to be given annually, or whenever a Secretary is appoint-
o, and ‘Trustees should not fiil to forward it by mail or otherwise, tothe
Clerk of the Peace, immediately after they have appointed their Sccretary,
‘The following is a proper form of bond :—

PROVINCE OF NOVA SCOTIA,

Kxow art Mexny Tuese Presexs, Tiuar We, (name of Secrelury)
as principal, aud (names of surefies’ ag sureties, ure held and ficmly
hound unto our Sovercign Lady Vicrorta, by the Grace of God, of the
United Kinglom of Great Britain and Ireland, Queen, &¢., in the sum of

of lawful moncy of Nova Scotia, to be
paid to our said Lady the Queen, her heirs and successors, for the true
payment whercof, we bind ourselves, and cach of us by himself, for the
whole and every part thereof, and the heirs, exccutors and administra.
tors of us and cach of us, firmly by these presents, scaled with our Seals
and dated this day of in the year of Qur Lord ana thou.
sand cight hundred and and in the year of Her Majes
ty°s reign,

Wnereas the said —hasheen duly appainted to be
Secretary to the Board of Trustees of — School Section, No. —— in the
Distict of-

Now Tir Coxnition oF THIS OBLIGATION IS sucit, That if the said
(name of Sterclary) do and shall from time to time, and atall times
hereafter, during his continuance in the said Office, wdl and faithfully
perform all such acts and dutics as do or may hercafter appertain to the
said Office, by virtue of any law of this Province, in relation to the said
Office of Scerctary to Trustees, and shall in all respests conform to and
observe all such rules, orders, and regulations as now are or may be from
time to time cstablished for or in respect of the said office, and shall well
and faithfully keep all such accounts, books and papers, asare or may
be vequired tobe kept by him in his said office, and shall in all respects
well and faithfully perform and executo the duties of the said office; and
if on ceasing to hold the said Office, he shall forthwith, on demand, hand
over ta the ‘Lrustecs of the said Schiool Section, or to his successor in office,
all books, papers, moneys, accounts, aud other property in his possession
by virtue of his said officeof Seeretary—then the said obligation to be void
~otherwise to be and continue in full force and virtue,

Signed, sealed, and delivered } [Name of Sccrelary] (Seals)
in the presenceof {Numes of Surclies] (Seals)
(Nume of TWitness.)
WE, TiiE SunscRIBERS, two of her Alajesty’s Justices of the Peace for
the County of~————————do certify our approbation of:
{name of Surcics,) Within named, as Surctics for the within named——
{name of Scerclary,) and that thiy are to the best of our knowledgeand
belief persons of estate aud property within the said County of———and
of good chizrazter and eredit, and sufliciently able to pay il required, the
penalty of the withinboud.  Given under our hands this day of
A.D. 186 [Names of Mugistrates].

VI. An Act to Alter and Amend Chapter 58 of the

Rovised Statutes ' of Public Instruction,” and the-

Acts in amendment theroof.
(Passed 18th day of April, 1872.)

Be it enacted by tha Governor, Council, and Assembly, as follows:

1. The existing provision for the sectional assessment of proper-
ty held by cor, orations znd companies, wean, and shalt bhe under-
stood to mean, that all such property is Jiable to assessment in and
for the hunefit of the section wherein it lics, and after the thirty-first
day of October, A, 1). 1872, these provisions shall extend and apply
to all rateable property held by any ascociation, company or firm,
whether incorporated or otlierwise; thatis to say, the assessment
payable directly by the association, compauy, or firns, inrespect of
any property, shall be paid in and for the benefit of the scction
where the property Jies; and if any portion of the rateable property
of any association, company, or firm lies in a place not embraced in
any school section, such portion shall he treated in all respects ag if
situnte in the section where the chief works and business of the as-
sociation, compeany, or firm are established.

2, Inany case where, owing to neglect ou the part of the assessors,
the County Rolldoexuot afford the information necessary for the
prirposes of this Act, the Trustees shall request the Clerk of the
Peace to refer the Roll back to the assessors for correction or
awendment.

3. The follewing wonds are added at the end of the fourth sub-
section of Section 33 of Chapter 29 of the Acts of 18685, entitled “An

Act for the hetter encouragement of  Eduneation,” that is to say, and
in cage the threo nearest Connnissioners do not agree to the site of o
gchiool house the mattey shall bo yeferred to the Board of Connmis-
stoners for the District or Connty in which the school is sitnate, and
their decision shall be flual,  In cases of horder sections where the
nearest Connnisgioners do not tueres, it shall ho referred to the Coun-
Ly Inapector, subject to an appeal to the Superintendent of Edunea-
tron, whose decision #hall he linal,

The seventh section of chupter 3 of the Acts of 1868, entitled
“An At to wimend the existing lnws relating to Edueation,” is amend-
ed by substituting the words “ Five hundred dollars ™ for the words
* One thouaand dollura™ in such section,

5. Section 7 of Chapter 30 of the Acts of 1866 entitled “An Act
tomend the Act for the better enconragement of Education” is re-
pealed and the following Section substituted therefor:

“The Couneil of I'nbdie Inatruction shall have power to draw an-
nually from the Provineinl Treasury such sum as shall be necessary
for the publication of an educational journal, a copy of which shall
he supplied gratuitously to cach Board of 'Frustees for their own and
the teachers’ use, awd also to each inspector and each chairman of
exnmniners aml of contmissioners.

6. No County in this Province shall be permitted to draw more
than six hundred dollays in any one year for assistance to poor
districts exceept in cases where the neademy grant is not drawn, in
which case the counties shall be permitted to draw the mmount of
the academy graut in addition to such sum of six hundred doflavs,
but o more.  No section employing a teacher holding o first-cluss
license shail receive any assistance as & poor section.

7. The weeting required to be held by Section 25 of Chapter 20
of the Mets of 1365 “ An Act for the better encouragement of Educa-
tion," shall he held on the last Monday in ScptcmTu-r in each yeaxr
instead of on the third Monday in October ag preseribed in sueh
section.

8. Somuch of Chapter 53 of the Revised Statutes and of the Adts
inamendment theveof as is inconsistent with this Act is repealed.

9, Nothing in the first two sections of this Actcontained shallap-
ply to the school sections in the town of Yaymonth.

L% By Section H of the Act to alterand amend chapter 638 of the
Revised  Statutes, the Governmuent appropriation to aid in the
purchase of School Books has ceased.  We would therefore
specially direct the attention of Trastees and Booksellers to this
Revised Section.  The Couneil of Public Instruction will, as heves
tofure, preseribe the Books to be used in the Public Schools, hut will
not aid in their purchase,

Also by section 7 of the above amendment, the time for holding
the annunt school meetings is changed  This mecting in future will
e held on the last Monday in September, instead of ot the third
Momday in Octo'er as heretofore. ‘Trustees will observe that this
amendiment ragitlates the school meeting to be held this coming
autumn,

The sum requi.cd by any scction, for the purchase of prescribed school books
maps and apparatus shall bo dotermined bya majority of rato-payoers, prosont
at any rgeslarly cailed school meeting (to be sssessed upon tho section in the
32:¢ rpnner as all olier sums required for tho maintonanco of tho school or
schools. ) =S Saclion 93, prge 29 of the Sehool Manual,

REGULATIONS.

The following are the Regulations of the Council of Public Instruction
with reference to all Books, Maps, and Appavatus purchased by Trustecs
for usc in their respective sections,

Reg. 1.~They shall be the propurty of the School Section, and not of
private individuals. .

Reg. 2—~Any pupil, shall be entitled, free of charge, to the use of
such school books a8 the teacher may deem necessary.

Reg 8.—Any section neglecting to provide a supply of books, maps,
and apparatus may be deprived ol the public grants.

Reg. 4.~Trustees shall make such further regulations, agrecably to
law, a3 may be necessary to ensure the careful use and preservation of
buoks, maps, and apparatus belonging to the section.

LIST OF TEXT-BOOKS, MAPS, AND APPARATUS.
In nceordance with the above amendment, the following books are

prescribed by the Council of Public Instruction to be used in all tho
Pablic Schools,
PUPILS WEEKLY RECORDS.
Weekly Record (for one Term).

THE NOVA SCOTIA SERIES OF READING BOOKS,
Bevks No. 1,2, 3,4, 5, 6, and 7; The art of Teaching Reading,
Batley's Briel Treatise on Elocution
SINGING BOOK.
The Schiool Song Book.
SPELLING BOOK.
The Spelling Book Superseded, (Eng. ¥d.)
GRAMMAR AND COMPOSITION.

English Grammex® ;En%ish Analysis ; Reid's Rudiments of Compo-
sition ; Bain’s Rlictoric ; al;sljsh Introductory to English Composi-
tion 3 Dalglish Adsanced English Compositioa.

Inthio meantine, Trivstoo aroanthiorizal by the Council to itse whatever Gram-
narthiey prefer.  Ieanto's Grammar, i followel Ly Analysis, will, perhajo, give

&3 oo pesuilts asany.
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MATHEMATICS.

‘The Editions of Greenlea’s Works now in the prescribed list,
are the latest and myst approved of these very excellont and gene
rally used works. ‘L'hey are especially recommended to tho at-
tention of Lrustees and Feachers.

Eaton's Commercial Arithmetic.
Greenleat’s National Arithmetic

“ New Practical or Common School *
“ New Elementary ¢
«“ New Primavy «“
s New Intellectunl ¢

JArihmetic.—Nova Scotia Elementary Arithmetic. Nova Scotia (advant
ced) Arithmetic.  Nova Scotia Arithmetical Table Book.
JAlyebra.—Chumbers’ Algebra, (as far a3 Quadratics’s Do, Do. (com-
plete).  Greenleal’s New Elementary Algebra A
Plane Geomelry.—Chambers® Euclid, (including Plance Trigonometry)
Practical Muihematics.—Chambers®  (including Land surveying, o
brict treatise on Navigation, &e.)
Solid and Spherical Geomelry.—Chambers® (including Spherical Tri-
nometry, Conig Scctions, &e.l.
Mathematical Tables.—Chambers’
Nuvigation.—Norie’s, (an extended treatise).
Chisholur’s Mathematical Scale *
Ball Frames
Slate Wipers, (to be used withoul water).
Slutes,—Common Slates, (beveled frames) 67 in, by 84 in.
o ¢ 8in. by 101
Ll o 9in. by 13in.
Blackboard Clialks, (1 gross) 3 Slate Pencils, per box, (100).
Eaton & Frazee's Boé;k-kcc ing.
t “  Blank Books, sctt of three Books.

WRITING.

Payson, Dunstan & Scribner's International
Penmanship.,

Swan’s Series, Victoria Head Line.
STAPLES® PROGRESSIVE SERIES OF COPY ROOKS :
{ Book No, 1,

system of

¢ No., 2, For girls { Book No. 8,
For both | ¢ No. 3, only. ¢ No. 10,
girlsand{ <« No. 4, « No.9
boys. s« No. 5, For boys « Yo, li
¢ No. 6, only. i
. s¢ No. 7,
Nes. 1 to 11 bound in 1 vol., with full instructions on the system (for the
Teacher’s degk).
Ruled Card to accompany copy books,
Penholders. :
Staples® Circular Pointed School Pens,
Inkpowders,
Rulers, 12 in, (for pupils® use,.)
Lead Pencils.

India Rubber Erasers,
Dink Blotting Paper.

DRAWING.

BARTHOLOEW'S SCI{00L SER'ES OF IROGRESSIVE DRAWING LESSONS.

bcgli“:;cm } Set of 72 Moddl Cards, Nos, 1t0 5.

or
advanced
lessons.

Packages (12slips) of blank drawing paper, for model cards.
Blank drawing books, for model cards,

Blank drawing paper, for Sketch Books, or model cards.
Drawing Pencils, ¥, B, BB, IiB, H.

India Rubber Erasers

DIAGRAMS.

For purposes of illustration and # Oral Lessons.”

Yorest I'rces (12). Natural Phenomena (30). Botanical Prints
(roots, stalks, leaves, &c., 26). Notes oy 1.essons on do. do. de.
Wild Flowers (96). Geometrical Fgures (2sbeets). Mechan-
ical Forces (G on cloth) with cxp. sheets.

For purposes of illustration, and ¢¢ Oral Lessons.”’

Patterson’s Plates of Animals (ect of 10, mounted and varnished) Sta-
ples’ Writiog Charts.

GEOGRAPHY.

Calkin’s Geography and history of Nova Scotia
Calkin's School Geography of the World.

gSkctch Book (modcls only), Nos, 1 to 5.

Serices of Wall Maps.—
Novu Scotia. Scotland
British America, Ircland.
North America. British Tsles (in relation to
Western Hemisphcre. the Con. of Europe.)
Eastern Hemisphere, Furope.
England. Palestine,

Gen’l. Map of Bible Laods,

Glodes.—The Terrestrial Globe (12 in, diameter, bronze meridian and
Quadrant)

The Celestial Globe—Classical IVall Maps —O1bis Veteribus Notus—
Italia Antiqu—Grwmcia Antique —Asia Minor Antigua—Orbis Rumunus,

IIISTORY.

Owen's  Chronographical Chart  on  volters &  varnished
with lland Books, Hodging' Schoul Histery of British America,
or, Boyd’s Summary, Curtis® Chronological Qutlines of Enge. History,
Foruzoinadv. Com, Schools—Collier’s School History of the British
Fmpiro (Rovised Edition), Collier’s liistory of Rome, Collicr’s
History of Greece. For use in High Schovls—Smith’s  Smaller
History of Rome, Smith’s Smaller History of Greeee, Chambers®
Aucient listory.

NATURAL SCIENCE.
Chambers® Chemistry, (with new notation)

ECONOMIC SCIENCE.

«The Body and ity Health"—an  clementary  work  in
Phystology, The Chemistry of Connnon Things, How lunts Grow,

¢ LASSICS.

Latin,~Bryco's First Latin Book, Brycc’s Sccond Latin Book, Iixlin-
burgh Academy Latin Grammar, Or, Bullion’s Latin  Grammar,
Arnold’s Latin Prose Composition.

AUTIIORS—OXFORD EDITIONS,

Canar, de Bello Gallico, 1 vol., bound, 38 cts ¢ Lib. I.—IIL, (with short
notes®, 1 vol., paper,

Viroin, (complete), bound,: the Georgics (with short notes), 1 vol,,
paper: the /Encid, Lib, L—IIL (with short notes), paper.

Cicero, do O, de Sen, de Amicit,, 1 voi,, : de Sen,, and de Amicit,,
1 vol, (with short notes), paper : Oration for the LPoct Archius,
(with short notes,) puper.

Llorace, (complete’, dound : the Odes, (with short notes),paper.

DICTIONARIES,

White’s Junior Scholar’s Latin-Eunglish and English-Latin Dictionavy.
Greek,—Bryce's First Greek Book, Bryce’s Second Greck  Book, Bul-
lion’s Greek Graminar, or, Idinburgh Academy Greek Grammar,
Arnold’s Greek Prose Comnposition
AUTHONS—OXFORD EDITIONS.

Xexornoy, Anabasis, Evnirtoes, Alcestis, (with short notes), Xevo-
riox, Memorabilia, IHoukr, Iliad, (complete : Lib.L.—VI. with
short notes) 1 vol.

LENICONS .

Liddell & Scott’s Greck-English Lexicon (abrgd.), Yonge's English-Greek

Lexicon,

VII, Evening Schools,

The Council of Public Instruction kas made the following chu?}\tious
in reference to Evening Schools:

1. Trustees of Public Schiools may cstablish in their several Seetions
Evening Schools, for the instruction of persons upwardsof 13 years of age,
who may be debarred from attendance at tho Day Schiool.

2. Such Evcning School shall be i session 23 hours; and in relation
to Public Grants, two evening sessions shall count as one day.  The Pre-
scribed Register shall oc kept, and o Return of the scheel made in the
form directed by tho Superintendent.

3. DBooks and School materials for such Evening Schiools will be furnish;
ed at the same rate, and subject to the same conditions as for duy schools,
provided always that no pupil of an Evening School shall have power to
demand the use of books free of charge.

4. Do portion of Provincial or County funds for Education, shall be
appropriated in aid of Evening Schools, unless teachiers areduly licensed.

5. Tho Council woald greatly prefer that the Tcachers of Evening
Schooly should Lo other than Teachers of Day Schiools; butwhere thismay
not be practicable, it shall be legal for the Teacher of the day schicol to
teach day school four days in the weel:, and evening schools three cven-
ingsin the weck.
i —-

Eaton’s Commercial Arithmetic
Is for saleat R. T MUIR'S, and at the Commercial College, 1lalifix
Trustees of Schools and others wishing to be supplied at wholesale will
lease apply to Eaton & Frazee, Commercial College, Halifax, or to &,
Y{. Eaton, Commercial College, St. John, N. B,

British Jmeyican Book and Tract Bepositoyy,
66 Graxvinre Staeer, Hanrax, N. S.
RELIGIOUS JL1GAZINES.
OF AP ILLUSTRATED PAPERS, for Parents and Children

suchs asd— H s

unday at lome, perannum. .cceeecees 175

British Wor’km:m,p ceseresises 9§
Band of Ifope, = ..c.celll.. 14

Specimens will be sent to any teacher who will kindly make
an effort to procure Subscribers.
Address,  A. McBEAN, Sceretary.
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7 S HALL,
[

HoorserLner anp SrTaTI10RER,
Aoy Dotloy n
.\'E\\’SI’.\I'I']RS, MUSIC, Koo PRINTING AND BOOKBINDING
. Tu all the'r branches.
163 & 267--OLLIS STREET~163 & 167,
Huraa, No8,

AND O NAYY

NOTICE TO0 SCHOOL TRUSTEES.
R.T.MUIR & CO.,

BrsOodict the piswingg « of School Trude s for
CHOOL BOOKS, STATIONER
AND  SCHOOL  APPARATUS, Y
LONDOX BOOK KIORE - - - 125 GRARVILLE ST.

SCHOOL BOOKS.
A. & W. MACKINLAY,

Beg to el th attention of Trustees to their stoek of

Schiool Books,

School Jlaps,
School Globes,

AND

SCHOOL APPARATTUS.

W TRUSTEES® ORDERS will recelve PROMPT ATTENTION. &)

The Gorverinment appropriation towands the purchase of Schaol Books, K-, hav.
fug ccaged, the price for Books, S, to Tristecs sow is onethivd added tothe .
ces quetest in the Aprid vumber of the <Journd of Bducition.”

A& W MACRINLAY, Prnuisnigs.

Granvdle Street,

GONNELLY & XKELLY,

Boohsellgys und Statisngrs,
3, fearge Flreet,. ... .. Halifazx, N. .

SMUPIIY ALY RINDS OF
School Books & Slalioncry,
As |-xcwrii'cl by the Couneil of Patdic Instruct on,
We puticnlarly eall the attention of Tetehers to the foilowing

PAYSON, DUNTON & SCRIBXERS

Futeynutional Sysigm off Penmanship.
The Cheapest and Best Copy Dool.
Abo=Just Publishicl—

¢ The Dominion Songster,”
Yoy Shools atnl Classex and the Pamily Cinde, Beth of the abmenre smw used

in the Fudblic Schools of the Pronvinee. $5° Tewha~and Trustees visting the
C-ty atre funit 1t fuspract our stock of School Sweleler

THE COUNCIL OF PUBLIC INSTRUCTION

I_IA\']NG abolished the Ixcrusive Sank of School Books
and Stationery to the ublic Schools, and amended rus Pry-
scrinep List by the introduction of several new and valuable
LEducational Books, I have determined to carry out their vicws
by always keeping on hand a supply of all the required

BOOKS AND STATIONERY,

for which I will be glad to receive orders from the Trustces of
Pablic Schools in Nova Scotia.

I keep on hand
ALY GREENLEAKER'S JARITHUELETICS,

At the Lowest Brices.
AND ALL CHAMBCUR3 ZDUCATIONAL

JLesides all kinds of Drawing Material for Oil and Water Colours
N CRAYON AND PLNCIL DRAWING,

from\ the Yondon House of Messrs. Winsor & Newton, and others
of the chief cstablishments in Eogland and America.

Address to
° WILLIAM GOSSIP,
United Service Book and Stationery Warchouse,

COURSES.

No. 87 Granville Strect.

N[ A BUCKLNIY’S
Guglish and Smevican Book Stoxe,

SE GRANVILLE STREET =« - -- HALIFAX.
Keeps in steck and offers at lowest prices:
Payson, Dunton & Sevibner's Copy Books.
Victorin Head Line Copy Books.
Staples’ Copy Books.
Copy Books witbout 1lead Lines.
BExercise Book—various siges.
Greenleaf ’s Arithmetics and Koys.
Chambers’ Aritlunetics.
Greenleat’s Algebras and Keys.
Chambers’ " t
Lennic’s Eoglish Grammar and Key.
Covell's “ “
Charabers® Mathematics
Reid’s English Composition.
Calkin's, Nelson’s Chambers’ and Stuavt’s Geography,
Mayhew’s Eaton’s and Chambers® Book-keeping.
Collin’s Chambers® and Goldamith’s Iiistories.
Rugol’s and Van Norman’s, Farquelles, Ottog, Ollendox
and other I'rench Grammars.
:\llthon’s, Harper's and the Oxford Greck and Lalin
Texts
Latin and Greek Grammars and Readers.
Steel Pen’s and Ilolders, Load and Slate Pencils.
White Chalk Crayons. for Blackboards.
Winsor and Newton’s Oil Colors, in tubes.
Water Colors and Cakes and Pans.
Artist’s Materiuls of all kinds.
M A. BUCKLEY,
383 Granville Street,
. Harntrax.
Halifax, June 1st, 1872,

DUCATION ASSOCIATION.

CORVIENTION,
To be beld in HALIFAX, on TCESDAY, WEDNESDAY and THURSDAY,
JULY 25rd, 2410 and 25th, 1872.

PROGRAMHME.
First Session—TUESDAY, 23rd.
§, P =Tuapral Addres by the Provident, Ao MeN. Patterwon, Ewg.
= Taxul Bepatts of Educitional Progress by Inspoctors and others.
Second Session—IWEDNESDAY, Forenoon.

Raneding of Minutes of last Comention,—Report from the Dr. Forvester
Memerial Committee.~Bent mcthod  of Teudifyz QGrammar and
Analysis.—~{Discus«ion.)

Lhird Session—WIEDNESDAY Afternoon,

Oral Irssans, a3 B, Cuking Dy, M. AL, Principal of Nornwal and Model
Sclu;oh.—(biswv:ou.) =Arithintie, Methods of jnstruction in.—(Dis-
cussion.)

Lourth Session—WEDNESDAY Ivening.
Address, byt e e
Fifth Session—THURSDAY Morning.
Writing by T 1 Staplex, Bapo—(Discussion.) =Jteding, muthods of Teach.
S —(Discus<ion.)
Sixth Session—THURSDAY :Afternoon.

Appwintainent of Ofticers for chening year.—Genersl Business.—~General Sub-
jocts, Re—Repost of the Alanagiy Committee.

Secentk Session—THURSDAY Lveaning.

Address by Res. A, S, Hunt, Superintendent of Dducation.—~Remarks by
Clergymcn and otliers jresent.

1 Further pruticulars will he iiven awsoon ax posdble regarding programms
mu;};:\rrallgcxucnls for reduced farex for Tetchers attending thio Convention. Thes
Foe for Membuenhip I8 30 cents per snnun, .

By onder of the AMnnaging Committce, .
GEORGE ROSS, &cc'y.,
1% Argyle St., Halifax.

The Journal of Education,

Published every two months, under authority of Act of Parliatent io
FeBRuARY, ArmiL, Juse, AvGrst, Ocropen, DECEMBER—and furnished
gratuitously to Yrustec-Corporations, and to such Teachers as are specis
ficd in Seet. 6 (15) of the law concerning Public Schools. R

Any person not catitled to a copy frecof charge, will have tho Jouraal
sent to Yxis address, postage prepaid, on psyment of FIFTY CEXTS per
annwm, in advance, e

The Journal will be forwarded, postage prepaid, direct from tho office
of publicativn to Trustee-Corporations and toTeachiers eatitled toreceivo it.

’Fruslccs will file and preserve the Jouraal as the property of tho scc-
tion they represent, to be handed over to their successors in office. Each
number should be properly stitched and cut open before being read.

BLACKADAR BRes., 704 & 72 Granville Strcet, Halifax, .




