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DRAWING IN SCIOOLS.

By tho direction of the Council of Public Instruction
dArawing materials have been placed within the reach of our
public schools, at a trifling cost. It is hoped that Tuspectors
will Joso no opportunity of bringing before teachers, trustees,
and people, the importance of introducing into their schoals
the art of drawing, as a regular branch of school work.
And we would here state, lest some teacher is disposed tu
say, “T cannot teach drawing, the subject is of no interest to
me,” that the instructions which accompany every package
of the prescribed models, are so simple and full that any
teacher of ordinary ability can take up the study and readily
instruct pupils without the aid of a teacher of drawing. A
child can understand the lessons with litde help. We do
not mean that teachers should not set themselves to master
tho priunciples of drawing in order to teach the art efectively,
but we do mean, that the old idea of some special gift
being required to comprehend these principles and reduce
them to practice is an erroncous one, and should not be
allowed to deter any teacher from addressiug himself at once
to this branch of common school instruction. We think
that it is as easy to teach children the skilful usc of the
pencil 2s it is to teach them the use and practice of the pen.
There exists no possible argument to show that a child
cannot as casily -md as rcadxly comprehend, and mark out
upon-slaté .and: paper, the four lines forming a square, the
three forming a friangle, and the continuous line forming a
circle, as he canthe forms of the capital letters M, A, and 0,
which they somewhat resemble.  These figures comprehend
the basis or structure, so to speak, of the entire art of draw-
ing. All jts minutiz of detail arc but variations of these
simple forms.

To this day, a notion prevails among many persons, that

But boyond the advantages already suggested. as accruing
from a practical knowledge of the principles of drawing,
there are others of sufficient importauce to warmnt all
carnest educators in striving to secure & place for this branch
in every school. To draw well one must observe closely.
The eye must be trained to see, and the mind to reflect,
while patience must be exercised in the execution. These
are eads to be aimed at in education, and each is compassed,
in a high degrcc, by this study. Even where a good degree
of LSCG"LI]CO in eaecution is not reached, that whu.h is
liigher may be attained. Accordmg to Blair, taste consists
in tho power of judging, genius in the power of exccuting.
It.can bardly be questioued that the art of drawing may be
made a very powerful auxiliary in the wsthetic departmens
of education. By its instrumentality, natural sensibility
is subjected to culture; and. the beautiful is discerned,
judged of, aud enjoyed. This scems to be the natural ten:
dency of the practice of the art. The pupil sces objects
with npew eyes. Observation is stimulated by teaching
the eye to perceive and the. hand to reproduce. The
exquisite forms of nature are constautly brought under
scruting, and the learner gradually, but most surcly, ex-
periences a refinement and elevation of taste. This power
of mind, onco awakened, hears the voices of a thousand
teachers, clse dumb. Light and shade cvermore lend
cloquent cxpression to form, as they play about its calm
‘ and silent cxistence, embodied in tho rock and wave, the tree
| and flower.  The lines of beauty that glide along the f’dlujg
water, or repose upon the sloping hills and hollows, or for
a day, stand inimitably chiselled in the piles of drifted snow,
| if viewed with studions eyes, are subtle refiners of that sensi-
bility which delights in ease and grace of outline. No other
instructor is so wise and many-sided as nature, and her
pupils are ever rewarded by the perception of new beaudes

—

Arawingis at best a mere accomplishment. “This is a strange the more closcly they strive to imitate her.  An intelligent
mistake. Drawing is the handmaid of all utler brauches, | Practice of the principles of drawing requires and begets this
both in the process of acquiring and in that of § imparting. 'ca\'i‘ful study of natarc, and when drawing rises above the
In its first stage, it furnishes some of the most appropriate | sphere of an imitative art into that of a creative art, no
lessons for the clementary school, whilst more advanced , study can furnish a severer or better culture for the imagi-
stages furnish an equally appropriate study for the Prepara-  hation, the judgment, and the taste. This higher depart-
tory and the High school. The forms of the alphabet are , ment of the art, is not, in a large degree, within the rango
most quickly and pleasantly acquired by the use of the slate of the common school, but its humbler depastments aro
and pencil.  Elementary drawing lessons form the most  open to all who choose to enter and enjoy the advantages
natural introduction to drawing. I\I‘lp drawing on the slate, | they so abundantly confer.

black-board, and on paper, is an esscatial feature of the ‘Wa bave already stated that drawing should be taught in
method pursued by the most successful teachers of geography. ) CVery grade of schools. Children should begin to lc'mx to
Lessons on tho natural sciences are best taught when the | 4raw as soon as they enter the school-room, and thencofor-
pupils are made to produce accurate drawmgs of the plants, ward its practice should be regularly imposed. The follow-
animals, minerals, and other objects studied. Skill in draw- , iDg initiatory exercises in drawing are for the most p:m.
ing is & necessity to the architect, the engineer, and the |<:ondo.nscd from Wickersham’s treatise upon instruction m\
artist; and it is almost equally necessary to the teacher, the the ‘arls. Thero are. two methods, .of tcachmg dmwmn

farmer, the miner, and the surgeon. A few strokes of the The first bevms with a straight line, as the simpTést clement
pencil afford explanation where language fails. There is no ( used in drawmg, and is called the Adbstract Method; the
situation id life in which drawing would fail to prove a most ; sccond begins with objects, or the pictures of objects,. zad is
useful auxiliary. TWhat a source of pleasure to ons visiting l called the Corcreie M"wd-

objects of interest to' be able By ‘micans of thé pencil to Toe ABsTRACT Mr.mon.—-All Objects that can be.

bring away that which Will recall to the mind and the oye,
ata futuro day, those objects in all their truth, frcshncss,
and reality! -

represented by drawing them are-bounded cither by straight
or curved lines.  The straight line is the_moro simple of the
1two, and tcachers -gencrally- begin thear instruction -with:.
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oxercises on it. It is well, however, for the teacher todraw ! Tur Coxcuere Murnon.—The concrete is the most
the outlines of several ohjects bounded by straight lines, | effective form in which knowledge can be communicated to
upon the blackboard, aund lét the pupils notice the kind of | children. Any teacher can try the experiment for himself
lines of which the figures are composed, and the manner in | and he will find that while children will be delighted to
which one line is added to nnother to build them up. 'The | spend hours every day in trying to draw blocks, posts,
pupils may then bo led to see the purpose for which they | houses, cats, or cows, they will soon grow tired of making
are required to make lines, and why they should make them | triangles or circles. Nature thus indicates that the first
correctly. Iessons in drawing should be on concrete forms. What if

Straight Lines—~These lines may be made of different | it be said that objects are not as simple as lines, or that it is
lengths; they may be perpendicular, horizontal, or inclined ' impussible fur a child 1o draw them correctly, the answer 13
at different angles; they may converge, diverge, or run : ready, that in this way they learn everything else. ¢ will
parallel; or they may bo bisected, trisected, or divided into ; be found that what is natural is the most effective. We
any required namber of parts. ' are speaking of young pupils; children over 15 years of age

Combinations of two straight lines.—The following are
examples of these combinations :—

LM 1LT =X AN

AN /N K
LA L TERAAY N/~

Combinations of three straight lines.—~Examples of this
kind of combinations are the following :—

AN N V7|

Combinations of more than three straight lines—Under
this class may be included all triangles divided by a single
straight line, squares, rectangles, rhombs, trapeziums, all
kinds of polygons, and an immense number of other figures
that can be made to farnish a great variety of lessons.

The tmitation of real objects bounded by straight lines.—
This class of exercises is intended to give pupils practice in
imitating the pictures of real objects bounded by straight
lines. Among the hundreds of objects suitable for the pur-
posc, the following may Le named as cxamples: Doxes,
books, blocks, posts, milestones, stools, tables, stars, crosses,
doors, windows, houscs, castles, &c.

The invention of figures bounded by straight Hnes—As
drawing is not only an imitative but a creative art, pupils
should have practice in inventing figures. The teacher may
first exhibit » few original designs wpon the blackboard.
From these the pupils will understand what is wanted ; and
if there is not soon an interested class, and eventually some
fine work done, it will be contrary to experience. FProblems
like the following may be assigned: given three, four, five,
or any number of straight lines, to form a design of them;
given a figure——a triangle, a square, or a paraliclogram—to
combme with straight lines; given one figure to combine
with another, as trianglc with triangle, triangle with square;
squares, stars, hexagons, with one another.

Curved lines.~—The following ave a few examples :—

OUTORI0NSC

Combinations of curved and straight fincs.—XExamples of
such combinations may be found in sections of circles, scc-
tions of cllipses, cones, cylinders, many of the letters of the
alphabet, and thousands of objects.

The invention of figures bounded by curved or curcved
and straight lines—This class of exercises opens a wide
field for the display of ingenuity and taate.

will not show so great a preferenco for the concrete method.

The pictures of objects.—It is more easy, and we think,
miore interesting, for children to draw the pictures of objects
than the ohjects themselves. The first lessons should con-
sist of the outlines of the simplest objects such as boxes,
books, posts, gates, doors, houses, &c.; but, although more
difficult, no harm can result from allowing children to
attempt to draw cats, horses, fowls, dogs, &c.

Drawing the pictures of oljects from memory—Iun the
class of exercises just given, it is presumed that the papils
have cards or books from which they copy the pictures.
This done, it will be found of great advantage to reproduce
them from momory. Drawing pictares from memory is
more difficult than copying pictures; but its disciplinary

advantages are proportlonabl) greater.

Drawing real ol_z;cc(s —Having copied. the pxcture of au
object, and reproduced it from memory, the pupil is well
prepared to draw the object itself. The teacher will gene-
rally be able to provide model objects corresponding to the
pictures upon the drawing cards. At any rate, abundance of
suitable objects can be found.

Inventive Drawing~—Children may be taught to draw
objects and combinations of objects that arc not copics of
any thing they have cver seen, and even to design the sim-
plest kinds of monuments, gates, pleasure-grounds, land-
scapes, houses, &c.  Indeed this kind of work is done by
children who have been well taught, with intense interests;
and nothing can be better caleulated to cultivate ingenuity,
or give opportunity of growth to the budding imagination.

These four classes of exercises indicate all thatis peculiar
to this method. The method is peculiarly adapted to young
children, and aims only to communicate a popular knowledge
of the art of drawing. TPupils can now enter upon the
aualysis of forms and their composition, as contemplated in
the abstract method, with great profit. Thus here, as every-
where else, principles will be found to underlic appear-
ances. ‘The concrete method merely contemplates the
imitation of appearances, whilst the abstract method con-
templates, in addition, the study of principles. With pupils
who are prepared for it, the two methods may be com-
bined.

After sufficient practice has been had in the preceding
exercises, pupils should reccive lessons in shading, shadow,
and perspective. The effect of shading will be readily ap-
preciated, if the teacher first @raw the simple outline of an
object, and then shade it. The pupils may thén engage in
imitating the shading of pictares, and finally, practice the
shading of real objects. Auch may be done in this way,
according to the concrete method, to improve the pupil’s
taste and increase his skill, before he could learn the general
laws of optics upon.which the distribution of -light depends.
When the time comes for learning these Jaws, they muigt be
taught and applied after the spirit of the abstract method,
by beginning with the simplest and proceeding to the more
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difficult. What has been said of shading, applics equally
well to shadow.

Distant objects do not appear to the cye under the same
angle as near oney, and as drawing must be true to n ture,
objects should be represented as they appear. Ifence tho
necessity of perspective in drawing. The eye should be
trained to judge accurately of perspective, as its laws are too
cumbersome and formal to be of much aid in drawing an ob-
ject. When the teacher Is capuble of imparting & kuow-
ledge of these laws, it should be done; but this is not
essential.  Ruskin says, “It would be worth while for
the student to learn them (tho laws of perspective), if he
could do so0 easily; but without a master’s help, and in the
way perspective is at present explained in treatises, the dif-
ficulty is greater than the gain. For perspective is not of
the slightest use, exeept in radimentary work. You can
draw the rounding line of a table in perspective, but you
cannot draw the swecep of a sea bay. You cau foreshorten
a log of wood by it, but you cannot foreshorten an arm. Its
laws are too gross and few to be applied to any subtle form,
therefore, 2s you must learn to draw the subtle forms by the
eye, certainly you may draw the simple ones.”

As in writing, the pupils should be taught in classes; the
blackboard should be in constant use both by the teacher
and pupils; good models should be at hand for imitation,
and much care should be taken in the correction of errors.
The model cards provided for our schools are equally adapt-
<d for lessons on the abstract.method or the concrete. Every
teacher can arrange the order of the cards to suit himself.
No teacher, however, should confine the lessons exclusively
to the models, but prescribe many and frequent lessons simi-
lar to those which we have outlined. When teachers cannot
procure a supply of cards, pencils, paper, and rubbers, they
should make use of the slate and blackboard; and the grow-
ing interest of the pupils in the practice of drawing will, in
good time, prove cffectual in sccuring a proper equipment
of drawing materials for the whole school. Those who are
supplied with models and paper, will find it an excellent
practice to call in the aid of the slate and blackboard. First
lessons should generally be given in this way.

We think from what we have ~zid, that teachers will
see that this branch has high claims .0 a prominent place in
all our schools, and that every teacher of ordinary skill
and tact car advantageously introduce it,into his school. It
is gratifying to know that a considerable number of boards
of trustces have already provided their schools with adequate
appliances for exercises in drawing.

ORAL LESSONS IN GEOGRAPHY.

The outlines of a completo series of conversational lessons, intro-
ductory to the systematic study of geography from the text-book,
may be found in the September and January numbers of the
Journal. 'These outlines, sketched by J. B. Calkin, Esq., of the
Provincial Normal School, are well worthy tacattention and care-
ful study of teachers. We have not been surprised to learn that
some of our foremast teachers have already adopted these outlines
as the basis of their clementary instruction in geography. If
teachers would but reflect upon the utter folly of beginning geo-
graphical teaching with lessons upon the solar system, and then
proceeding to discuss the form, dimensions and mctions of the
carth; poles, axes, meridians and zoncs; continents, countrics,
countics, townships and sections; they would keenly appreciate
any practical lints by which the process may be ntirely reversed,
and made as simple as ths ways of nature. We would ask every
teacher who reads this, to re-peruse the outlinés to which we
have referred, and, having caught the spirit in which they are con-
ceived, to prove their value by the practical test of the school
room.

[For the Journal of Education.}
BEDUCATIONAL ASSOCIATION.

Resorurions passed at the mectings of the Educational
| Association of Nova Scotia, held in Dalhousio College, Halifax, on
the 27th and 28th days of December, 1866,

1. On wotion of ¥. W. George, scconded by Mr. Samucl
McNaughton, it was unanimously resolved :—

‘That this Association, oniginally formed for the purpose, among
others, of prumoting the improvement of cducational legislation
! and regulations, has observed with sincere thankfulness the passage

of an amended Jaw in the last session of the Legislature, carrying
intu full cffect the views of this Association. .
‘The Association, keenly alive to the benefits which are thus
{ conferred on this and future generations, feel it incumbent on
them to express their admuration of the noble and enlightened
policy, and patriotic spirit of the originators and supporters of the
new legislation, especially the Hon. Charles Tupper, Adams
G. Archibald, Esq, and T. IL Rand, Esq., Superintendent of
Bdueation.  They feel the profoundest gratitude for the improved
facilities afforded to teachers, and the priceless blessing of a frco
education put within the reach of every child in our Province.

2. On motion of Mr. J. S. Hutton, scconded by Mr. John

Hollies, it was resolved, nem. con.,

That this Association, strongly impressed with the importance of
improving teachers in the art of clocution, and desirous of ob.ain-
ing the services ofa compretent instructor; but having 1o resources
sufficient to defray the necessary expenses, respectfully represent
to the Council of Public Instruction, that by taking the matter
into favourable consideration, as far as present circumstances may
render practicable, they would confer a great benefit on the
teachers of the Province.

Extracted from minutes of Educational Association by

F. W. Grorge, Secretary.

INSPECTION OF SCHOOLS.

For the information of trustces and teachers wo give below a
transcript of the most important items contained in the portfolios,
recently forwarded to the inspectors of schools, by the Superin-
tendent of Education. No provision of the law has donc more for
the encouragement and stimulus of public education, than that
which provides for the half-yearly inspection of schools and school
premises.  Under the operation of the amended law, it becomes a
matter of the first importance that cvery award of public money
shall be based upon reliable statistics, obtained by careful and
minute inspection.

By acarcful perusal of the following, trustees and teachers of
common schools may obtain a pretty correet idea of the nature of
the official inspection :—

To Tur INsrectTonrs or Sclloors:

The following are the points under cach head on which notes
are expected to be made :—

ACCOMMODATION. SCHOOL.
BuiLpixe: CLEANLINESS, &_c_
(1) Site. (1* Cleanliness of premises.

(2) Repair. {2) Neatness indisposal of ..ppa-

(3) Ventilation. ratus, &c.
(4) Commodiousncss. {(3) Tidiness of pupils.
CLASSIFICATION:

FURNITURE:

1) Good t.
(1) Style of desks, &e. () peodor o

(2) Interfered with by want of

g; gondliﬁon. 3 I‘_boo)iis 3:’ not. " .
upply- ¢ ording ¢
) Arg)ngcmcnt. @ ogr:ot » accorting fo Tav

(4) Time-table, judicious or not.
MopE oF TsacnInG:

(1) Skill in presenting subjects.

(2) Do. in conducting class-cxs

crcises.
(3) “ Oral lessons,” ( Comments,

ArpanaTis:
Enumerate the several articles,
using abbreviations, if necessary:
¢.g. 140 &. &d., for 140 sq. feet of|
blackboard; £ng. dict. 4to., for 1
Eunglish Dicticnary, quarto size, 33, par. 8.
&e. ) C];.\s of license sustained o
not.
Procress, &¢.:
- (1) Satisfactor‘v or not.
(2} If below nuddling, cause,
Onper, &c.:
(1) Quictness of school.
(2) Attention to work in hand.
(3) Orderin assembdling and dis~

Texr Boors:
(1) The prescribed or not.
(2) Supply.
(3) Propetly cared for.
(4) Iteg. earried out ( Circ. 10.)

PrLay Grouxp.
(1) Size. l
(2) Fenced nr not. missing. N
(3) Improved or Dot. (4) Gcncrlasl. character of punish~
men .
PrysicAL EXwRCISES:
(1) Due amount of.
(2) Judiciqus or not.
(3) Cleantinese. {3) Precision in performance of

. Notes on the above points, in order to be serviceable for publi-
cation, should be uniform, i. ¢. a uniform system of classification

OUTIOUSKS:
(1) Fitness of construction,
(2) Location.
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should be followed. In every case where quality or style is involv-
ed, the relative dcgrccs of excellence will ‘be sulliciently indicated
bf: using the following deseriptive words: very good, good, mid-
dling, poor, very poor. The numbers given above may be used
for reference, thus: BuiLpixg, (1) notcentral,” for % site not
central,” &e.

g 7 5 3
il
& 5 g
5
' . |Vocal Music.
3 Book. -
s ks
&7
o Book 32
[ Recitation. %
7 I A % ST
T T s
:: l l ‘Om]. ]
# l ! N. Scotia. §. = g
‘ IGcncraL =2 5
| {'Modcl Cardx. = g
' lSkctch Book. 8 ? g
= l First Lessons. 2 g
& Z !
" ] Half Text. g
I l Fine hand. ¢
o ; Mental. g
3
! l lsz&tc. 8
z |1 CieamseoEs
) | | [Textboox. (22
z | | [British American.] _
3 5
) | | |msitish. g
| | | 3
i ) l Keeping of Accounts.
l ! l C'}lt:'!:’x:’sg of Common

In the Table enter the numbers registered and present in all the
branches taught in the school. The estimate must of course be
confined to the subjects in which pupils are actoally examined.
Jt has been decided that forindicating the proficiency of thepupils
in the several branches, the following scale will be more scn'iccal{)le
and more casily applied than the system of marking formerly
used: very good, good, middling, poor, very poor. To indicate
these degrees use the figures 5, 4, 3, 2, 1, respectively.

Under READING space is given for three books —the Nos. bein
Jeft blank. It isundesimable that more than three should be simul-
tancously in use in any one school.

Inspectors are requested to &{ particular attention to the
cncouragement of Singing and Drawing in the schoolv.  Sipging
should be one of the first” exercises at the inspection of a school,
cspecially of an clementary onc.

REMATKS.

Under REMARKS, note any very special features in the LIFE of
the school.  The interest taken by the people and Trustees, &e.
State also:

L Whether dcfccts pointed ont at previous inspection have
been remedied by Trustees and Teacher,

acconling to luw. Re{)ort faithfully every case of illegal stipula-
tions in regard to the County Fund,

HI. Wietlier the provisions of the law respecting accomnioda-
tion have been carried out.

These Notes are to be forwarded to this oflice at the close of the
Tlcnln. Number the pages in onler, and fill out anindex of the
whole.

T. . Xaxp, Superintendent of Education.

Education Office, January, 1867,

THE PROCURING OF SCHOOL BOOKS.

—

We have reecived a Jetter frum a * Common School Teacher,”
in Victoria Co., in which he says, «In looking over the January
No. of the Journal of Education, I find that no books have been
sent to this county this senson; and withoutan order, accompanied
by the casly, to messra. A. & W, Mackinlay, no books can be had.
Allow e to state that eight-tenths of our trustecs arc as ignorant
of these laws as they arc of the vevolntions of Saturn.”

Wo are at a loss to know fromt what part of the number of the
Journal referred to our correspondent learned that no books had
been forwarded to Victoria.  No such statement was made in the
Journal: on the contrary we stated that ¢ Orders from sections
in every county in the province have been received, and the arti-
cles promptly despatched.” But, probably a grant of books for
poor pupils is ineant. I€so, we beg to remind # Common School
Teacher” that the Legislature, at its Jast session, abolished the old
grant, and substituted another four times as great, in order that
every section might purchase at a eheap rate all necessary books.
The school law knows nothing of * poor pupils.”

Nor is it true that no books can be had in Halifax, except as
procured in conformity with the rogulations of the Educational
department.  Abundance of preseribed school books may be pur-
chased any day, without let or hindrance, only not at half cost.

WWe cannot believe that the Trustees of schools in Victoria are
as jgnorant of the arrangements by which school books and appa-
ratus mnay be obtaincd at half cost, as our correspondent repre-
sents them to be.  The arrangements were published in the Sep-
tember No. of the Journgl, and a copy sent to the trustees.  The
January No. was also sent to every section in the.county. Teach-
ers may do much to secure the articles needed* for their schools,
by carefally studying the provisions of the law, and pointing them
out, when necessary, to the trustecs.

LOVE, HOPE, PATIESCE.

O’cr wayward childhood would'st thou hold finn rulo,
And sup ihee in the light of happy faces;
Love, Hope, and Paticnce, these must be thy graces,
And in thine own heart let them first keep school.
For as old Atlas on his broad neck places
Heaven’'s starry globe, and there sustains it, so
Do these upbear the little world below
Of Education,—Patience, Love, and Hope.
Methinks 1 seo them grouped in seemly show,
The straitened arms upraited, the palms aslope,
And robes that touching as adown they flow, .
Distinctly blend, like snow embossed in snow.
O, part them never!  If Hope prostrate lie,
Love, too, will sink and die.
But Love is subtle, aud doth proof derive
From her own life that Hope is yct alive;
And beading o'er with soul-transfusing eyes,
And the soft murmurs of the mnother dove,
Woos back the flceting spuit, aud half supplies;
Thus Love repays to Hope what Hopo first gave to Love.
Yet haply thero will conie & weary day
When overtasked st length
Both Love and Hope beneath the Joad give way.
Then, with a statuc’s smile, 2 statue's strength,
Stands tho mute sister, Paticnse, nothing loath,
And, both supporting, docs the work of both.
CoLERIDGE.

He that is busy is tempted by but one devil; he that is idle, by
a legion.

Hope is 2 pleasant compamion, as well as & useful guide.

Prefer diligence before idleness, unless you cateem rust above
brightness.

* 1L Whether the agreement between Trustees and Teacher ig

Books, like friends, shoald be carefully chosen.

Y
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SUPERIOR SCHOOLS.

Expericnce has amply demonstrated that it was wiso to
constitute theso schools, for a time at least, * Common
Schools of much excelience.”* Life must be trausfused into
overy branch of the common school system, beforo we can
cxpect to seo manifested anything like a general desire for
higher education. Thoe plan of offering & premium to four
of tho best common schools which reach a prescribed
standard, has already wrought wonders in clevating both
the character of the teaching aud the stylo of school nccam:
modation. Up to November last, no part of this pre-
mium, ¢r special grant, became the property of the section,
unless by special agreement between trustees and teachers.
As the conditions imposed by the Council of Public Instruc-
tion required much eflort, not only on tho part of the teacher,
biit also on the part of the section, it has come to pass that
mony excellent teachers have failed to secure the grants
through the neglect of the people to provide the necessary
accommodations and equipments. In some cases, the Coun-
<il has waived, for a 'Lerm or more, the strict application of
some of the conditions attached to the receipt of the grant.
Difliculties, which could not be wholly controlled by the
people, and which were due to temporary causes, or insepa-
rable from the new order of things, were allowed to have
some weight in the decisions given. But the time has now
come when strict justice to the numerous competitors de-
mands a close adherence to the published requirements.
Notice was therefore given in September last, in the Journal,
and has since been continued, that a careful compliance with
all the regulations of the Council will in future be required.

One half of each Superior School grant is, hereafter, to
Lecome the property of the section, in order that both peo-
ple and teacher may feel 2 common interest in the result of
cach competition. If the pcople of any section fail to pro-
vide a complete school equipment, they cannot expect to
receive any portion of the superior school fund, however
skilful the teacher may be. But any section that makes a
liberaland thorough provision of the means of education, and
secures a well skilled and scholarly teacher, will place itself
in the bést position to receive the largest benefits which the
law so generously profters.

The following aro some of the defects which debarred
certain competitors, at the close of last Term, from receiving
grants i—

Failure of the teacher with respect to the quality or quan-
tity of the special “ Oral Lessons” required.

‘Too small an average attendance.

Insufficient supply of prescribed text-books and apparatus.

Failure to provide desks and sittings for all the pupils of
the section, in the manner required by law.

Insufficient amount of air for each pupil, 150 cubic feet,
at the least, being required.

Inadequate ventilation.

Unsaitable outhouses for the pupils.

The remedies for'most of the above defects are under the
immediate control of the trustees and people, and should be
stadiously applied. It is a superior sckool in all respects,
that will confer the great good upon the children and people
of any section, not a superior school grant. The latter is a
a good thing when worthily received, but the former-is the
object for which the grant exists.

We would here record the satisfaction with which we
have witnessed, from term to term, the steady progress made
by many of the teschers who havo so. persistently wrestled
for the distinction which the superior school grant confers.
Many of them have most richly deserved their honours.
Such”teachers are hot only conferring a great good upon the

\

*

people for whom they labour, but are, at the same time,
elevating greatly the whole standard of common school
education in Nova Scotia. They are the interpreters to the
people of what the Legislature, under the influenca of the
truest and highest patriotism, has done, in making education
as freb as the air of heaven. A thousand workers of kin-
dred spirit and equal skill, would soon make our province
the educational, as it is the geographical, frontage of
America.

A few teachers, however, are attempting to do too much.
They aro teaching too many branches, and are forcing their
pupils too rapidly into tho more advanced studies. Let it
be distinctly understood, that the Superior schools are
“ Common schools of much excellence,” and that the excel-
lence of any school will not be measured by the number of
branches taught in it. Reading, spelling, arithmetic, writ~
ing, geography, grammar and history, are staples upon which
solid and continuous work must be expended. Singing and
drawing should slip as oil between the machinery of the
school, while object lessons, and  oral lessons” on common
things, on phenomena, and on the clements of natural sci-
ence, should be used by the teacher as fuel for generating
that subtlo motive power——that intelligence and thirst for
knowledge, which is wont 1o transform every material upon
which it is caused to operate, into ¢ a thing of beauty, and a
joy for ever” The intelligent mastery of subjects, rather
than of text books, should specially characterize all schools
competing for the superior grant.

The views and statements contained in the following
extract from the report of William Eaton, Esq., inspector
for Kings, are those re-echoed by almost all the Inspectors,
in reporting upon the superior schools, subject to their
inspection :—

“Tn submitting the accompanying report upon the schools
which competed for the superior school grant during the
term ending on the 31st October, I may be allowed to state
that, to my mind, no wiser provision is contained in the
School Act, than that which offers special inducements to
sections to engage thoroughly trained and well qualified
teachers, to provide ample school accommodation, furni-
ture of the most approved description, and all other neces-
sary equipments for imparting, with facility to the teacher,
and pleasure and advantage to pupils, that instruction which
is the life of the soul, and without which, all naturally tend
to a condition the opposite to one of refinement and social
clevation.

“T havo long felt the necessity of some impelling motive
tc force into the rank of teachers, men of the right stamp,—
men well qualified both by nature and education to draw
out the minds of our youth, and supply them with that
aliment, by a reception and assimiliation of which, they may
become men in knowledge. That the present arrangement
with respect to the Superior Schaol grant tends stronalv in
this direction, therc is evidence too palpable to be ser-
looked. .

“ No inducement can be held out to enlist in the great work
of imparting instruction those who will do honour to thair
profession, which will be so effective, as suitable remunera-
tion ; and when, with an eyo.to the grant, sections have pro-
vided the necessary accommodation, furniture and apparatus,
which are wisely taken into account in the award of the
Council, there is little hesitation in offering an advance in
salary, for the purpose of securing the teacher who, in the
competition, will be most likely to ensure success. These
circumstances have, doubtless, contributed to the rise in
salaries of first class teachers, which is observable in all parts
of the province. A vr .~ effective stimulus is also presented
to trustces, and others i, crested, for providing schoal accom-
modation of a gonerous and liberal nature, and other sur-
roundings of a character in keeping with & higher condition
of educativn. This is particylarly naticeable in the sections
in this district that are now in competition. In their
arrangement for building an a respectablo-scale, the trustees
of Piedmont had in view the honqur and profit, both pecaniary
and atherwise, likely to be derived -from this sodrce, and
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secured a house and furniture which, until the present time, l
had been the best in the county. This has been the prime
wmotive presented in the recent purchase, remodelling and
enlargement of the school-houso in Upper Church street ;
and has led to the re-seating and other improvements now
going on at Upper Canard. Doubtless also the same influ-
ences had their effect in reference to the very cfficient
accommodation which is being provided at Lower Canard; |
and in Kentville, at tho recent annual meeting, the same
motive was urged to induce a liberal appropriation for site
and building in keeping with the times.

« There %'mve been six schools in competition for the
superior grant, viz., Piedmont, Somerset, Uppor Canard,
Upper Church Street, Shieflicld Mills, and Xentville. Of
these, Ilentvillo and Upper Canard are graded, with two
dopartments ; the higher department in cach case being the
competing one. A spirited emulation on the part of each of
the teachers, to render the school under his charge as effici-
ent ns possible, has been in active exercise, and the result
is such as might reasonably be expected.”

We are pleased to know that a very large number of
schools entered the lists for competion at the beginning of
the present term.

SHORT NOTICES OF BOOKS.

Panwary Opsect Lessoss yor Teacuens Axp Parests: By N.
A. Carxans. Xarrer & Brnotnens, New York., A. I\, Ponrer,
ialifax. YPrice $1.50.

This is a very intcresting and instructive Dbook.  Comenius
taught and Pestalozzi demonstrated some sound philsoplucul prinaiples
sbout the imparting of knowledge to young :minds.  Upon these prine
ciples, which have been confirmed by the experience of many subsequent
cducators, is founded the system of mental development illusteated by
Mr. Calkins’ book. The Mayos of England have preceded him in cla-
borating a systematic course of instruction adapted toiritiatory schools.
Their labours have told upen American teachers.

Mr. Calkins’ book presents a pretty clear and systematie outline of
the object system, with copious examples and illustr The ideas
of form, colour, numler, size, weight, sound, and place, are devcloped
in coursc. The principal parts of the human body, physical training,
drawing, and clementary reading, arc also treated of.  Some observa-
tions upon the nature and design of objeet-lessons will repay perusal.
The book is worthy the attention of thoughtful teachers, and should
find a place in their Jibrary. Tho specimen lessons are, in our judg-
ment, scarcely flexible enough in their structure, and do not show great
skill in the uso of questions and ellipses. In fact, the author secms
almost a stranger to the training power of judicious ellipses in conver-
sational lessons.  ‘The questioning process, pure and simple, finds its
sphere in review lessons, and, well handled, may be made to cultivate
closeness of attention, readiness and accurscy in continued statcment,
and sclfreliance. But in lesson giving its place is subordinate, and o
skilful scquence of cllipses is necessary to insure that exercise of mind
which is anteccdent to the actual and profitable reception of knowledge.

Teachers, howerer, are not expected to square their practico by
the views of any onc man. They will find Mr. Calkins’ book full
of suggestive matter. The article on “colour™ is worth the price
of the book, " We subjuin an extract or two from the introductory
chapter, setting forth some facts upon which the development of the
intellectual fuculties is based :—

“1, Our knowledge of the material world is derived through the
senses.  Objects, and the various phenomena of the external world, are
the subjects upon which the facuities first exercise th-mselves. Know-
ledgo begins with experience.

2. Perecption is the first stage of intelligence. Primary education
begins with the culture of the perceptive facultics; this culture chicfly ‘
consists in affording occasions and stimulants for their developwent,
and in fixing pereeptions in the mind by means of representative Jan. '

age.

3. The nataral and most healthful incentive to attention and the
aq]}x‘n:siﬁon of kuowledge, with children, is the association of pleasuro
with instruction. Cumiosity, or the desire of knowledge, and theo love
of the beautiful and of the wonderful, are great actuating principles of
carly childhood, and their gratification is always cccompanied by plea
surablo emotion. Children possess a natural craving for knowledge as
well as for occupation.  Success affords them pleasure.  Self-depend-
2nce is another powerful agent of culture.

4. Instruction should give pleasurc to children, and whero it does not
there is something wrong, cither in the mode of presenting it or in the
subject-matter sclected for fnstruction.

5. All the facultiss are developed and invigorated by proper exercise;
they may be enfecbled by being overtasked, or by gemg exercised on
sabjoects which do not come within their proper sphere.

6. ‘The chief object of primary cducation is the development of the
facultics. The period of development is emphatically that of the first
ten years of the child’s life. )

| sane act.

-

7. Among tho faculties that develop carlicst, and are most active in
the child, are those of perception, couception, simple nnagaination, and
the memory of thiugs. Some powers of the mind remain inctive
during childhood, attining their full develoy only in od
Among these are the higher powers of reason and judgment, phileso-
phical memory and gencralization,

8. Fulness of knowledgo depends upon attention.  The power of at-
tention is the result of habit.  IHabits uro formed by repetitions of the
‘I'he great sceret in fixing the attention of children, consists
delightful asso-
ics by keeping

m gratifying curivsity, the love of activity, and n‘ninglin;i'
antions with lcarmu',:, UCVCT overstnusing their facult
thein too long directed to one particular object.

9. The natural process of cducation is from tho simple to the com-
plex, from the known to the unknown, from facts to causes, principles

efore rules, ideas beforo wonls, things beforo natnes.”

Dz, Coruier’s Hisromrs or Greeck AXp Rome are o
most valuable addition to the contmon school text-books. * These
volumes aim at giving a clear outline of the chief events in Grecian
and Roman IHistory. The personal or biographical clements, upon
which so much of the living interest of history mainly depends, has
heen kept prominently in view throughout.” Our advanced com-
mon schools should, after British American and Brtish History,
give pupils a fair knowledge of the history of ancient Greece and
Rome. These books are compact, well bound, and printed on
good paper.

Tur. CuemisTRY or CoMmoN TmiNGs—Nova, Scotia  School

Series. Inlifax, A. & W, MacCKINLAY.

This book is intended for the more advanced pupils in schools,
It presupposes no scientific knowledge on the part of the pupil or
teacher. Its statements are remarkably simple and clear, and all
are brought within the range of observation and experiment. The
book is beautifilly iNlustrated with upwards of 60 finely exccuted
cuts; and those teachers who prefer scientific reading books will
find this among the best of the kind, The Chemistry of Common
T'hings should be used in every advinced school, asan aid m
imparting a general knowledge of the chemical relations of familinr
objects. In paper, typography, and binding, this book is thelgem of
the Nova Scotia Series.

Barx's CoqrosiTioN Axp Rueroric—This is a new and
fresh book. It has been prescribed by the Council of Public Xn-
struction for use in the county academics. The subjects are treat-
cd philosophieally, yet clearly and briefly. The author’s views
approach nearer to those of Blair and Campbell than to those of
other writers on these subjects; and he bas produced a better
manual, we think, than any of his forerunners.

The Scnoor Mar or Norti AMERICA, which has been for
some time in course of preparation, wnder the supervision of the
Educational Department, is now ready for the schools. It is of
good size, and embraces an area of 5000 square roiles, sub-divided
into squares of 1000 miles each. It is beautifully colored and
mounted. This map is much needed in the schools, and we trust
that teachers will give no rest to their trustees until a copy adorns
the walls of thewr school-rooms. The map of British Amcrica is
not yet published ; but it, with those of South America, Africa,
* Asia, Australasia, and the United States, is being procecded with
as rapidly as is compatible with accuracy and excellence. TWhen
these maps are completed, aid Mr. Calkin’s School Geography of
the World is published, we believe that the schools of Nova Scotin
will be in a position second to those of no country in Ameriea, with
respect to the apphances of geographical study. By consulting
Oflicial Notice VI. 4. trustees and teachers may learn what maps
are now in stock. The present opportunity of purchasing these
splendid articles of school furniture, at so olieap a rate, should be
jinmediately improved. There can hereafter be no good excuse
for the absence of these maps from the schools.

The Chairmen of the several Boards of District Examiners
are requested to forward to the Education Office notices of
the April Examinations, for insertion in the nexy number of
the Journal.

Much on earth, bat little in heaven.

Knowledge is a treasure, and practice is the key to it

A wise man changes bis mind, a fool never.

¢1 cAx'r,) never crossed the Alps, or raised an ear of corn. |
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ON LEARNING THE ENGLISII LANGUAGE.

BY M. A. NEWELL,
Principal of the State Normal School of Maryland.

The child commences the study of language in the cradle. One
of his first perceptions is the sound of his mother’s voice, aud per
haps his first lesson in grammar is to translate his mother's words
into the vernacular of infaney. At a very early age, he knows
whether she is pleased or displeased, whether she is upbraiding or
soothing liim. Long before he can walk without assistance, he has
learned a little language, not so as to speak i, but so as to compre-
hend all that s said to him, and much that is said about him. = At
the close of his second year, he knows the names of all the objects
in the house that are in common use, and understands the language
of the family so far, at least, as it concerns himself; he is subdued
by threats, enconraged by approbation, and stimulated by pro-
mises.  Before he is four years of age, he has ‘):Lsscd from the pure-
ly recipient into the productivestage. What he knows e can tell;
he has a name for every object of Tis knowledge, an expression for
cvery idea, every feeling and emotion of which he is conscious.
Xrom this time until he hegins to go to school, every day adds to
his stock of words and to his power of combining them. ~ He asto-
nishes his parents by the readiness with which he picks up strange
words, and the facility he has in weaving them into sentences. If
he could only go on as he commnenced, if he could only learn as
much of his native tongue in the next six as he did in the first six
years of his life, what a foundation would then be laid for extensive
and accurate scholarship! ¢ & & & & @

At six years of age, the child is in possession of a language,
limited, it is true, imperfect and incorrect, but still adequate to his
wants. At twelve years of age, after having been six years at
school, how much more doces he know of his native language than
when he entered school?  (And here let me remark parentheti-
cally gentle reader, I am not speaking of your school : } know you
manage these things better. llrcfer to Mr. Smith'’s school; and 1
do not speak of the head boy in Mr. Smith's school; 1 speak of the
average American boy in the average American school) At
twelve years of age he has been “ through the Dictionary,” I pre-
sutne; butis his stock of words in common use much larger than
itused to be? Oris he more careful in the sclection of them?
Or has he greater facility in the use of them? Does_the boy of
twelve actually express bis ideas with greater case, clearness, or
force than thechild of six 2 He hasbeen ¢ through the Grammar;”
but does he speak grammatically ? and, if he docs, is it because he
has been through the Grammar?  As a matter of fact, is his lan-
guage mora correct than it was six years ago? He has learned to
spell, to parse and to write; but can he write ten lines on any
subject without gross errors in spelling, syntax or punctuation ?
There must be something wrong in the method of education that
1s o barren of results.

Assuming that nature’s plan is the better one,—for in six years
nature has done much, and in the next six years the teacher does
very little towards the acquisition of language,—let us inquire vvhat
nature’ plan is, and how it differs from the methods of the schools.

Nature begins her lesson by placing the child in circumstances
in which the knowledge of languageis desirable and necessary.
“The child sces an object: he has a desire—almost, if not altogether,
instinctive—to name it; for the mind never recognizes its know-
ledge as complete until it is named. The child wants the name,
lies in wait for it, or asks for it,—gets it, and keepsit. Who ever
had occasion to tell a child twice the name of anything he wanted
to know? Ilc has an ides, but he has no mode of expressing it.
‘The idea returns again and again, and the desire for the expression
becomes stronger and stronger. The appropriate expression, after
long waiting and watching, is heard, scized upon, treasured up
and remembered, not only without difficulty, but without conscious
cffort. ITow different from much that is learned at school,—
Iearned with toil to-day, forgotten with ease to-morrow! Or,
conversely (for our object-teachers must rewrember that the child
sometimes travels from the word to the thing as well as from the
thing to the word), the child hears a new word; he is not likely
to ssk the meaning of it ualess it be about something in which he
is deeply inwrcst:z‘ﬁ, but the context gives hiin some vague idea of
what 1t means. The mind, however, is not satisfied, with this half
knowledge. The child hears the same word again and again, and
every repetition adds to bis stock of knowledge, till at last ho gains
a clear conception of it.

On the ot{:cr hand, at school, children are required to learn
what they have no desire to learn, ond can see no necessity to
learn. What child cver desired to learn Grammar as commonly
taught? What child ever felt the necessity of learning all the
definitions in the Dictionary? And yet tlicse two books, the
Grammar and the Dictionary, are the main instruments used for
teaching language.

Nature teaches language indirectly: the child fancies he is
learming something else (and is learning something clse, or docs
not think of learning at all), but all the time he is learning lan-
guage unconsciously, but not the less really. These indircet pro-
cesses of nature are very beautiful, and well worth the attention
and imitation of the teacher. The child thinks only of nYXIcasing
the natural appetite of hunger, but in so doing he is building up
his constitution. He yields te tho natural desire for muscular

exercise, and thus aids in the development of his bodily organs.
Every legitimate gratification of a natural propensity yields, not
only the transient pleasure proper to such gratification, but also a
permanent result, which is not the less real and valuable because
1t comes unsolicited.

‘Teachers are apt to forget this trick of nature.  Wo think that
language must be taught direetly, dogmatically and scientifically ;
by definitions, rules, dingrams and formulas.  We forget that tflc
language which wo use ourselves was learned in no such methodi-
cal way ; but was picked up unconsciously here and there along
the roadside of life,1n the nwsery, at the dinner table, in the play-
ground, from our Imrcnts or companions, our stov books, our news-
papers, our preachers, our favorite authors. What plainer proof
can there be of this thar the well known fact, that many teachers
who are good * grammarians” (so called) speak bad English, while
many persons who kuow nothing of *grammar” habitually use
grammatical language? ¢ & ¢ ¢ 3 @

LeR to limself, the child acquires his knowledge in the most
| rational philosophical way,~—by induction. He ascends from par-
| ticulars to generals, from an acquaintance with individual facts to
a knowledge of universal principles. In other words, he proceeds
from the concrete to the abstract. Under the guidance of his
teacher, or rather of his text-book, the child is expeeted to acquire
his knowledge in the most irrational and unphilosophical way,—
by deduction. e is expected to descend from generals to parti-
culars, from general principles to individual facts, from the abstract
to the concrete. I say the child is expected to do so; but, in point
of fact, I do not believe he ever does it. The knowledge he seems
to acquire in this way is cither .cquired in the other way, or is not
real knowledge at all, but_only sham knowledge, believe a
healthy, active young mind makes its own gencralizations, and
docs not readily adopt, and apply the generalizations made by
another. For cxample, consider how a child acquires an idea of
{ & chair. e docs not get the abstract idea of a chair first, and
{ then try to apply this idea to }mrtic.ular. objects; but, by becoming

acquainted with a number of chairs singly, and observing their
common qualitics, he naturally and necessarily, though unconsci-
ously, acqnircs the abstract notion of a chair. But a grammar
(from which children are popularly supposed to learn language)
consists essentially of a series of abstract propositions, to be learned
ag abstractions, and afterwards to be applicd to individual cases.
If language is ever learned in this way, it can only be b{;odoing
violence to nature, and by a useless sacrifice of time and labor.

Nature gives us, usually, the object or idea first, and then the
name ; the schools, or rather the school-books, give us the name
first, and the object afterwards, or not at all. hen the animals
) passed in review before our first }mrent, he gave to cach an ap{)r@
i priate name. His conceptions of each individual were incomplete
{ and unsatisfactory, until he had ticd them together, and labelled
i them with 4 name. Iad one of our old-fashioned schoolmasters

had the supreme direction of affairs, he would have given Adam a
list of names and volume of definitions ; and, after causing him to
commit them to memory, he would have sent him through the gar-
t den to find the objects corresponding to the description. He would
| have made Adam say elephant, spelfelcphant, read olo‘)hant, writp
clephant,and parse elephant, beforcallowing him to sco the elephant.

i . The following corollaries will serve, perhaps, to give a practical
bearing to what has been said above. They will, at least, be use-
ful to the thoughtful teacher as theses for argument, which he may
either affirm or deny :— .

i That the method by which children, before going to school, learn
, their simple and limited language, may be applied to the learning

of their native language in all its extent and complexity.
That language, Leing an object, may be studied objectively.

1 That children should be taught to use good language, by correct~
ing all their improper modes of expression, before they can unders
stand the grammatical roason for the correction.

| That, as children learn_to speak by speaking (not by learning
the rules of speech?. 80 children may learn to write by writing,
without learning the rules of composition.

That, as people become fluent talkers by beginning early and
talking much, people may become ready writors by beginning carly
and writing much.

That, as soon as children arc able to speak, they should be taught
to speak ir definite sentences and_pure Eoglish; and as soon as
they are able to use the pen, they should he taught to write in
definite sentences and pure English.

That, as children never talk of that of which they know nothing,
' they should not be asked to write of what they know nothing.

‘T'hat, as a means of becoming familiar with language, children
should be taught to write down, frequently, their ordinary conver~
sations.

That school recitations may, with great advantage, be conducted
in two ways,—orally and in writing.

That tho toachon should take advantage of interesting events
within the knowledge of his scholars, and require them to relate
them orally and in writing. :

"That, as tho common words of our language are learned by hear-
; ing thom often in comnected discourse, so tho less common words
should bo learned by reading them often in connected discourse.

That, as words learned by the ear aro not thoroughly appropri-
ated untif they are pronounced by the tangue, so wards learned by
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theseye (reading) are not completely mastered until they are re-
produced to the eye by writing,

That, as the child learns its early language indireetly, while in
pursuit of amusement, or gtifying its curiosity, or thinking onl{
of expressing its feclings, so its eavly language may be best extemd-
el by extending its spﬂem of general knowlede.

That, therefore, reading for information and amusement should
form a prominent. part of school exercises, distinet fro reading
for elocutional purposes; and that all knowledpe so obtainw
should be re-produced in writing or speaking.

That a practical knowledge of' the Lng\islﬂm\gungc,-thc ability
to speak it, read t, and write it corrcetly inats simplest forns g
and a familiar acquaintance with a few of our best authors,—~forny
the only sure foundation on which to comnence the analytical
study of English Granunar.

ELEMENTS OF NATURAL SCIENCE IN SCHOOLS.

I kuoow full well that the extent and varicty of subjects said to
bo taught to young children in the Prussian Schools, have been
often sucered at. *What,’ say the objectors, ¢ teach children
Botany, and the unintelligible_and almost unspeakable names,
Monandria, Diandria, Triandria, &c.;—or Zoology, with such
such techinical terms as Mollusea, Crustacea, Vertebrata, Mam-
malia, &e.—the thing is impossiblel  The Prussian children are
not thus taught. For years their lessons are free from all the
technicalities of science. The knowledge they already possess
about common things is made the nucleus around which to collect
suore; and the Janguage with which they are already familiar be-
comes the mediwn through which to communicate new ideas, and
by which, whenever necessary, to explain new terms. There is
no difficulty in explaining to a child, seven years of age, the dis-
tinctive marks by which nature intimnates to us, at first sight, whe-
ther a plant is healthful or poisonous; or those by which, on
inspecting the skeleton of an animal that lived thousands of years
ago, we know whether it lived upon grass or grain or flesh, "It is
in this way that the pupil’s mind 'is carricd forward by an actual
knowledge of things, until the time arrives for giving him classifi-
cations and nomenclaturcs.  When a child knows 2’ great many
{))grticular or individual thiugs, he begins 10 perccive resemblances

tween some of them 3 and they then naturally assert themselves,
as it were, in his mind, aud arrange themselves into different
groups. Then, by the aid of a teac?ncr, he perfects 2 scientific
classification smong them,—bringing into cach group all that be-
long toit. But soon the number of individuals in each group
becomes so numerous, that ke wants a cord to tie them together,
or a vessel in which to hold them. Then from the nomenclature
of science, he receives a name which binds all the individuals of
that group into one, over afterwards. It is now that he perceives
the truth and the beauty of classification and nomenclature. An

infant that has more red and white beads than it can bold in its !

hands, and to prevent them from islling about the floor and being
lost, collects them together, putting the white in one cup and the
red in another, and sits and smiles at his work, has gone through
with precisely the same description of mental process that Cuvier
and Linnaus did, when they summoned the vast varieties of the
animal and vegetable kingdoms into their spiritual presence, and
commanded the countless hosts to arrange thcmsel':-cs into their
respective genera, orders and species.  Our notions respecting the
expediency or propriety of introducing the higher branches, as
they are called, into our comnmon schools, are formed from & know-
ledge of our own school teachers, and of the habits that prevail in
most of the schools themsclves. With us, it too often happens
that if a higher branch,—gcometry, natural philosophy, zoclogy,
Lotany,—is to be taught, both teacher and thss must ﬁave text-
books. At the bcginnin% of these text books, all the techinical
names and definitions belonging to the subject are set down.
These, before the pupil bas any Practicnl idea of their meaning,
must be committed to memory.” The book is then studied, chap-
ter by chapter. At the bottom of each page, or at the end of the
gcctions, are questions printed at full Iength. At the recitations,
the teacher holds on by these leading strings.  He introduces no
collateral knowledge. “He exhibits no relation between what is
contained in the book and other kindred subjects, or the actual
business of men and the affairs of life. At length the day of ex-
amination comes. The pupils rebearse from nemory with a sus-
flClO\xs fluency; or, being asked for some useful application of their
<nowledge—somo practical connection between that knowledge
and the concerns of life, they are silent, or give some ridiculous
answer, which at once disparagcs science and gratifies the ill-
humor of some ignorant sativist.” Of course, the teaching of the
higher branches falls into disrepute in the minds of all sensible
men,—as, under such circunstances, 1t ought to do. But the
Prussian teacher has no book. He needs none.  He teaches from
a full mind. He cumbers and darkens the subject with no tech-
nical phrascology. Ho obscrves what proficiency the child has
made, and then adagts his instructions, both in quality and amount,
to the necessity of the case. He answers all questions.  He solves
all doubts. Itisone of Lis objects, at every recitation, so to pre-
sent idcas, that they shall start doubts and provoke questions. He
connccets the subject of each lesson with all kindred and collateral
ones; and shows its relation to the every-dsy duties and business

of life 5 and should tho most ignorant man, or the most destitute
vagrant in society, ask him *of what we knowledge can be?’ he
will prove to him, in a word, that some of' his own pleasures ov
means of subsistence are dependent upon it, or have been ereated
or improved by it.  In the mean time the children are delighted,
Their pereeptive powers are exercised.  Their refleeting faculties
are developed.  “Lheir woral sentiments are cultivated.” All the
attributes of the mind within, find answedng qualities in the world
without.  Instead of any longer regaiding the eavth as a huge
mass of dead matter,—without variety and without life,~its beau-
tifiul and boundless diversities of substance, its latent vitality and
energies, gradually dawn forth, until, at length, thoy illuminate the
whole son‘;l, challenging its admiration for their utility, and its
homage for the bounty of their Creatov.—FHorace AMann.

CHARACTERISTICS OF LESSON.GIVING.

FROM CUBRIE’S “ RARLY AND INFANT EDUCATION.”

Interest fo the fing roquisito fa a Lesson,

In giving a brief view of the clements of criticisin as applicable to the
practice of teaching, it is desirnble to assign to them no higher impors-
ance than what properly belongs to them.™ It is for themost part points
ot form with which they deal; and the greatest attention to these, whilst
it i3 highly necessary and becomiug, will rot of itself make a good
teachier. 1ot it be amd, then, at the ontset of.lhis chapter, that the first
requircinent of an infunt-school lesson is that it be interesting. Interest
is the life of teaching. It is an antecedent consideration of all rules of
form. If the teacher show that symFuthy with the children and that
tact in addressing them which enable him to engage their attention, his
Yessons will be very gently eriticised in other yespects.  But nothing can
compensate for the absence of interest ; not the most claborate design,
the most symmetrical structare, the most fuultless Janguage aud posture.
I€ this be understood, the teachier may go on to study the following
precepts.
The ‘Tlan’ in a Lesson,

Every lesson must have n design, both general and specinl. - Supposc
the lesson is on & ‘pin,’ it must be viewed (1.) as one of o serics of
lessons designed to exercise the perceptive power of the child, and (2.)
as an individunl Jesson, desigoed to teave on his mind the impression of
the particolar thing (a pin). Unless thero be a distinct aim, and a dis-
tinct_conception of the steps by which this aim is t+ bo attained, no
training is imparted.

Procedure from tho kuown to the usknown,

Lessous shoald be so constructed that the minds of the children shall
immediately come into contact with something they have observed and
can sympathize with, By cxciting their activity this at once excites
their tnterest. It scrves a double p so3—{3.) It engnges their at-
tention for the new matter that is to follow ; and {2.) It becomes the
means for explaining it. There is no slcrcotyfcd plan, therefore, even
for lessons of the same kind.  On an animal, for instance, we may be-
gin with its ¢ structere’ and ‘parts,” aud then consider its ¢ hatats,” as
in the case of the sheep, cow, or other domestic animal ; but we may, in
some cases, find it best to beging with tho * habits” before we cxamine
the “stracture,’ as with the wolf, camel, and most of the non-domestic
animals. The same difference holds in lessons upon things: with ¢salt,”
or ‘cosl,’ or ‘glass’ we may begin with ‘uses;’ whilst with “sealing-
wax,” ‘gold,’ or ‘pepper,’ we may begin with ¢ qualities.” The teacher
should uniforinly ask Em&clf this question before nrranging his mate-
rials~What is it that the children are likely to know of the particular
thing *—and he should conncct with that all he intends to say.

Beginuing, middle, and end.

Apart from the arrangement of the lesson with respeet to the succes-
sion of ideas, thero is a convential view of it which 1t serves some pur-
H»osc to take. 'We may recognize in o Jesson three distinet parts, with
different functions—the beginning, the middie, and the eud.  The begin-
ning, or introduction, is specially designed to arouse the attention of the
ﬁ:y\ils. It gives themn the key-note of the lesson ; and the teacher should

uccordingly very carcful in striking it. It should be bald or pictur-
esque; either imaginative in its com})lcxion, or calling the children to
some excreise of activity. The middle is the lesson strictly so called.
‘The end, or concluslon, is designed to apply what bas been taught in the
lesson = shortness, clearness, and force in personal appeal should be its
features.

Faults in the Plan of a Lesson,

Elaborate and pretentious plans aro to be avoided. A lesson is not a
treatisc ; and cffect is not to bo sacrificed to logic. Tho aim of the teach-
cr should be, not to say all that can bo said ou the subject, but only
what the children can profitably receive. Each act of instruction should
eave them with the desire for a continuance of it, for which purpose it
should just be 2 narrow outline, clearly put, and happily illustrated.

Notes of Lexsons,

It is a good practico for the young teacher to pre a sketeh, or
what is called Puotcs,’ of his hgson beforchand. epx‘:\‘:y hope by so
doing to communicate his justruction with great confidence and clear-
ness.  This sketeh should contain merely the beads of the lesson, and
any illustration which ho intends to uso under ecach. The notes should
be lodged in his mind, however; the freedom n  t0 a suecessful
infant-school Jesson is quite incompatible with frequenf refevence to o

written plan.
Undaoe display of Plan. .

The ‘glxm' of o lesson, it miist be understood, is for the teacher, and
not for the children.  Thero is a great diffcrence botween having a plan
and making a show of it. Whilst, thercfore, Iessons must be logically
constructed, there must be no parade of construction. A lesson may
be com to the scene upon & stage, which has two sides; on theone
somo pictorial effect designed for the audience ; .on the other, the sovergl



THE JOURNAL

OF XEDUCATION. 41

——

parts of the meehanism by which it is held together, to be handled by
the machinist.
The * Workiog-out’ of o Lesson—Regularity,

In working out a lesson—which is the real difliculty—it is taken for
granted that there 1s regularity of procedure from part 1o pavt. 18 the
teacher have presence of nund and u giem grasp of the subjeet, this will
follow s o matter of course.  Sewewhat more dulicult is 1t w meserve
the proportion of treatment amongst the parts.  For this purpose the
teacher must have the whols plan of tus lesson at every motent in his
mind’s cyc, o that ho muy seo how far ho hus comeo, and iow far he has
still to go.

Intelligence.

‘The lessan must be wronglht out with inteltigence. It is casier to sny
when this is absent, and how the absence shows itzelf, than to give any
directions for exhibiting it If the tescher is not of a practical turn of
mimd, he will probably present his subject to tho children in a strange
uupracties] way, not giving it any connection with what they daily ob-
serve and think about. It he has no perception of the churacteristics
of childhood, ho will try to put his own ideas of the subject into their
minds, instead of getting them to formn theie own from his materials.
It he be the slave of rale, his instruction will be dry and pedantic—a
skeleton instend of o living frame, destitute of any hwwan interest. In
ull these cascs the teacher gives his lesson without intelligence or com-
mon-sense—~toes not address the children i a nataral manner—is not
really in conversation with them.

Tuwo opposite Errors in the Manner of Address,

The child’s mind must be active thraughout the lesson; whatever
preveuts this is a fault in teaching. A lesson should, therefore, not be
gven by direct address, or in the form of lecture; for whilst this com-
municates ample inaterials for thought, it gives the class no opportunity
of exerusing their minds on what 13 communicated.  Accordingly, at-
tention is never sustained in this way. A fault of an oppusite hind, and
not less comwmon, is too exclusivg questioning. 'Lhis gives the class
ample opportunity for thinking, but communicates no material for
thought. The childron are addressed as if they had prepared the sub-
Jjeet and were undergoing examination, which is in no respect the ideal
of an infant-school lesson. A very few questions given in this spirit
exhaust their attention.  We must preserve a medivtn between these
two extremes,  We shall not greatly err if we make our lessons literally
a couversation.  ‘L'o this there are two partics, standing for the time on
the samo level, mutually supporting and sympathizing with each other,
the oligation to listen as well as to speak being tho same to both.
Exclusive lecturing, or exclusive questioning, places a gap between the
teacher and the children which bars this mnma{) support and sympathy.
A successful lesson exhibits direct communication of facts aud ques-
tioning intermingled. What the child can discover for himself, he
should by no means bo told ; but he cannot discover everythingy It is
a waste of time, and tho misapprehiension of a sound rule to sict as if he
could. In almost all lessons beyond the very earlicst series, the ground-
work of instruction will have to be communicated. “Uhis must be done
by graphic description. The art of the teacher is shown in communi-
cating no more than what is indis&wnsablc, and in communicating it as
materials out of which the childeen ave to form their own thouglits
under his guidance. This communication should never be long, and 1t
i3 never necessary that it should be long, on any one topic. ‘There are
always at hand familiar analogics, by mecans of which the nid of the
children mny Le called in either to initiato or to complete the descrip-
tion. ‘The teacher should be careful to encourage spontancous action
on the Fm of fhe children by listening to what they have to say ; and,
even when their lessons aro only partinlly right, by accepting with ap-
proval the amount of truth which may be in them, and cxpanding that
with the help of the class, or the pupil himself, till it reach the full truth
of the case.

On Tlustration.

The intellectnal feature in a lesson which beyond all others makes it
attractive is happy illustration. To be successtul this must be apposite,
1. &, bearing dircetly on the point to e illustrated, clearly put so that it
may be really an iljustration, and interesting, f. e, drwn from some
case falling within the sympathics of the children. Illustration is two
kinds, verbal and pictorial.

Verbal Ilustration.

Verbal iltustration must be distinguished from explanation.  “ Suffer
little children to come unto mc and forbid them not * this is explained
when it is said that “soffer’ means to “let’ or to allow;’ and that ¢ for-
bid* means to ¢ hinder” or ‘prevent.” It is illustrated when a familiar
cxample of ¢ suffcring’ or  forhidding” isset before the children. ¢ What-
soever 4 man sowcth, that shall he also reap;” this is explained when it
is said to mcan thata man will reap the conscquences of his actions,
and that theso consequences will correspond to the actions. It is illus-
rated by tracing the operations of the husbandman, who sows his sced
of wheat or com, expecting that in thespring his evop will be of wheat
orcom. A teacher in giving a lesson on the sugar cane, had occasion
to use the word impurities to denote chips of cane, dust, &c., which have
to be skimmed off in boiling down the sugar<cane. She just told the
children that a great deal of straw and dust mingled with the juice, and
that these dnpurities had to be taken off.  Another approached this wonl
in a differeut way ; she referred them to what they Eml seen at home in
the making of jelly. Aunother referred them to the straining of mitk;
another spokeof turbid water which becomes clear when allowed to be
still. The first processis one of explanation ; the other three are itlus-
trations. Explanation appeals to tho understanding alonc, and is there.
fore not suitable to the infant school ; itis by llusiration alone, wlich
appeals to the observation, that ideas arc conveyed to the child’s mind.

Pictorial and Dlackboard Illustration.

Pictures are very useful for illustratiog all kinds of lessons, partien.
larly lessons on Scripture incidents and object-lessons on natural history.
They do not relieve the teacher, however, from the necessity of using
amplo verbal fllustration, Tho picturc should, as a rule, not be intro-
duced at the beginning of the Jesson.  When interest has been yoused
by appeal to the children’s imagination, they will serutinize it more
minutely when they are asked to compare theidea they have themsclves
formed of the object with its representation in the picture. Xt is better

not to have the pictures suspended on tho school-walls till they have
been used for Jessons in this way,  After they have been tade symbols
by having instruction attached to them, the children may be aldowed to
| see them for @ tume, to becomo familine with them ; but ns far as possi-
| ble they shoull be new to the children when fiest used in illustration of
lessons. « Lictures do not suj ersede the wse of sketching on the black-
board, as is sometunes thought. The teacher who ean denw the outline,
say of an ammal or a tree, or any fumnitiar ohjeet, has in the mero act ot
constructiny the figure under the eves of the childeen, n resource for
cngaging their interest quite distinet from that which a pictare affords.
Tho uso of Detuitions.

Tilustration serves the purpose of definition i thy infant schoc' I
a child is nsked, What Is a oud boy 7 hs answers that it is one whe
docs not lie, or who obieys lus parents, or who loves God. His mind
naturally turns to the coierets, for he has experiencs of that:  Definie
tions arc from their nature abstract; standing nlone, they have a0
meaning to the child,  ‘Fhey cannot be dispensed with in teaching, bu-
the teacher must observe for himself when his class is capable of any
harticular definition ; and he will give it not at the begiuning of las
esson, but towards tho end, after illustration.

Tho means of fmpressing Instructlon.

The degree of impression made by n lesson, in so far as that is influ-
enced by the manner of giving it, depends on two circumstances. On
the one haud the successive topics must bu clearly and forcibly stated,
and dwelt upon for a suflicient length of time to enable the child's mind
to grasp them. It isa frequent fault in lessons to introduce topics appa-
rently only ot the sake of leaving them, or to pass {rom topic to topic
in a way which Jeaves the pupil unawaro that a new one has been intro-
! duced. ~ It is nnposible that lessons so destuute of character can make
any lasting impression.  "The teacher should advert to nothing which he
cannot press home by allustraton.

On Repetition.

The other means for making a lesson impressive is repetition.  The
concluding partof the lesson is generally devoted to a recapitulation of
the lcading points ; but opportunitics for incidental repetition continue
ally occur in course of the lesson itself.  Repetition is essential to the
| whole of clementary teaching; particularly so in the nfunt school,
where every thing is new to the children, and where their minds have so
Iittle power of tension.  Livery fact communicated should be repeated
more than once in one form or other, and nothing should be told which
is not worthy of this frequent repetition.  “There ave two_ ways of re-
peating ; the direet and the indircct. Both are necessary. In the former
the thing is repeated in the precise form in which it was communieated 3
the design Leing simply to impress the memory.  In the latter the thing
is repeated in another form; the class are got to cxpress from one

oint of view what was communicated from another  Besides appeal-
g to the memory, this process excrcises the minds of the class; it is,
in great pact, the educating process in every lesson.  The tact of the
teacher has great room to show itsclf in this indirect repetition.
The Ultimate T¢st of a Lesson,

‘What arc the children likely to carry away of this lesson? is a
question the teacher should always be putting to hitself.  Itis the ulti-
mate test of a lesson; for they will carry away what they have been
told only so far as they have been interested and their minds exercised.

OX TRE LANGUAGE OF TEACHING.
Simplicity of Language.

As languago is the medium through which lessons are conveyed, the
nature of the language employed is an important clement in successful
less The r lations of stylo arc the same in teaching as for
any purpose. Xirst of all, the teacher’s lnnguage should Le simple;
simple both in respect of individual wotds and of the structure of sen-
tences. ‘The Saxon part of English is, characteristically, our mother
tongue; it is that part which should be used in the infant school, so far
as itgoes. Style 1s not made simple by the use of monosylinbles; nor
is anything gained, but the contrary, by always affecting to talk to chil-
dren in monosyllables.  Words of twoe aund of threo sﬁlnblcs are quito
intelligible, provided tho thing has been illustrated beforo its symbol is
given.  Sentences of iatricate nature should not be used, even though
their several parts are quite clear; the childven cannot follow the chain
of their connection.  Simplicity of style is not to be attained in teach-
ing without study and practice; if it were, it would not be a virtue in
style, instead of Ieing, as it i3, oncof tho highest.

Precision.

The teacher’s langnage should be precise ; in other words, should ex-
press neither more nor less than the idea he intends to convey. Failing
this, he is obliged to repeat himeelf.  An excess of words has an inju-
rious cffect on & lesson ; it almost always obscures and confuses instead
of illustrating. It is only when the style is preciso that the teacher can
afford to dispense with this unsatisfactory verbal repetition.

Fluency.

A ready command over language is indispeasable to the teacher.
DBreaks in the progress of a lesson disturb the attention by shaking tho
confidence of a class.  Further, the same point has often to be presented
in different lights to suit different capacitics ; which cannot be done with-
out ready power of speech.

Correct , and Exprossi

In striving to bo familiar, the teacher must preserve correctaess of
style. Slang or cant phirnses must bo scrupulously avoided. e should
raiso up the children to his level in purity of speech mather than descend
to theirs.  Nor must strict grammatical correctness bo sacrificed under
the notion of attaining greater familiarity. It is by imitation that the
children leamn to speak ; g0 far as the school is concerned, therefore,
they should have correct models Lefore them.  And the teacher should
make a point of uniformly correcting any incorrect expressions used by
the 'children, whether in pronunciation, grammar, or idiom.

of Enunciation, G

J
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‘Toue aud Molulatfon,

Distinctness and foree of articulation having boen previonsly insisted
on, it remains only to notice the twne and wodulation proper 10 the
teacher’s langenage.  ‘The tones of the voice are very expressive of the
state of the mind and atfections. A lessou should resemble a conversa
tion it this respect. It there be a uatural contidence and interest in the
subject, the voice will naturally modulate itself, so as to produce the
cifect of light and shade.  Children feel that in the tones of the teacher’s
voice which encourages them to respond to what he <ays  Monotony is
qaite sncompatible wath interest and freedom @ and, therefore §s always
a cause of failure i o lesson.  Children read accurately the moral aspect
of the toucs of the voice; these are a seflection of the temper of the
speaker. It is difficult or impossible to give 2 successful lesson with a
feignod good temper.  ‘The living voice has great power with the child;
it i3 the wwblem of life itself, ¢bbing and Huwing with the ude of thought
and fecling within,  Now it is high, now low ; now pegular and mea.
sured, now bohl and fmpulsive; now light, cheerful, and rapid, again
slow and solesun.

Piteh and Loudoess.

The habitual tone of the voice in teaching should not be higher than
is absolutely necessary. Noise is a very conmon fanlt in fnfant sclioals,
swhich is encouraged by loud apeakin on the part of the teacher.  “This
is frequentls o fod with s but it i a very different thiny
from animation, and by no ntans necessary toit. The work goes on

far more cffectively, and with better moral cffect on the cluldren, not to |

say with less exbaustion to the teacher, when it is conducted quictly 2nd
geatly ; and the discipline of the schood will also be higher.

OX QUESTIONING.
Tadividual Quastioniss only partially applicabla to the Infant School.

The rougnized form of school-teaching is by question and answer.
In the commnon schiool, the zeacher engazes one pupil at a tisme dircctly ;
Bue, if ke is skilful, ths minds of all arc at work l}nr'mg his intercourse
with thisone.  Externally viewed, the questioning is individual, and
therefore addressed 10 conseeutive pupils.  “This is not felt 1o bo irksome
inao adranced class; fortheir power of attention ismnre o7 lessdevelopad
Tt is disfereat 1o the infant school.  Here the children most constantly
Lave somethingg todo ; they caunot attend when ther are not engamed
directls; the cfoct of the teacher’s aatercourse with them is not felt aves
the mass ualess all arc addressed together.  Further, the individual

apil is not mentally strong cnonzh to stand apart from lus naghbonrs;

¢ requires the encourazement that flows from nateral support; he s ¢

but fart of a whole, whether intellectuslly or moralls considered, tinnd
ard feeble alone, he is bold only when all act tozesher.  Symnpathy is
thie condition of the whole infant-school action ; and the teacher must
wark by it in his questioning.

The infuence of Sympathy.

There is 2 svmpathy which binds the children together amongst
themselves: and there 3s a sympathy which binds them to the teacher.
Both of these sympathies influence the manacer of the teacher’s address
to them; the onc suggests the propriefy of simultancous questioning,
the other of ciliptical questioning.

Simaultaneous Questioning.

Br si uestioni
whole ciass* questioning to which theanswering is simultancous, within
centain limits. It is not implicd or expectad—indeed, it i< not possihl
that ) she
meats, and diferent dexrees of mental power:  Sore will answer one
Lind of qacsiions, somc another; sometimes only two or three may
answer;

magea cenain part of the class; wno will do all the work, the rest
bLeing content to temain silent.  The teacher’s obsereation of lus class
will 2¢i} him where to expect the initiative of the answers to particnlar
3nem'on& and where it will be necessary to imprese the ancwers Ly n.

ircet repetition.  Froquentls all who can answer shonld be ailowed to
do so0. but not alwayr.  The elass shonld be aceusiomed 10 hold their
hands out when ther can reply to 2 question, and the teacher will sclecs
who i to answer.  The oceasions for doing thic depend on the namre of
the prohable answer.  Uniform promiscuons answering is not contem-
plated when we spezk of this <imaltancons questioning; it will lead to
confasion. Al who can, provide themselves with an answer; onc or
two, a7 any fection of the class, will giveit, at the teacher’s diccretion.
This individual answering is sningled with the simultancous. The only

case in whicha whole class cr gallery give onc answer is when the |

teacher wishes 3 certain answer to be repeaied for the parpose of having
it impressed on the minds of all.
Flipdal Quesioniaz—its Theoty.

Elliptical quessioning Toquires the childnen to complete 2 sense of
which the teacher has given the greater part.  Some use this kind of
qacstioning morc than others; it is a matter of temperament. The
ardeat znd sympathetic use it most and sucotal best with it. The
teacher carvies Lis papils 2long with him, identifies his mental saion
wizh theirs, and withdraws his assistance just before the end, trusting

a.

 §s mcant questioning addressed to the |

puls shall always answer.  They have different tempera. |

-

nt ai} Lave the opportunitv. Quextions must be miven to |
sait all capacities.  The dangser is that they be onesided, and only cn- !

' must be adaptad to the eapacity of the class, short and casy at first, and
I inereasing in difficulty  As far as possible the teacher should manage
1 1o avoid faiture on the part of the children in filling them vp.  What.
erer degrree of difliculty they are intended to be of|, they should be faicly
put. ‘The common but injurious practice of giving half the word to b
supplied must be avoided.  When the teacher is dnven to such an ex-
padient, he should gather from this that he is not conducting his cllipti-
cal questioning with tact.  {3.) Elliptical questioning is not to be used
alone, its desizn is only to rchieve direct interrogutions. {4}, It 1s not
10 be contrasted with simultancous questionug . they harmonmize per-
fectly, aud are best in conjunction.

MORE ABOUT THE QUERN'S ENGLISIL

A LECTURE BY TUE DEAN OF CANTERDURY.

When your excellent secretary requesfed me to open your
course of fectures for this season, I naturally went to a shelfwhere
papers await future nse, to see whether the Queen’s English cor-
respondence was ample enough to warrant another lecture on that
! subject. T found upwards of fifty letters on_questions of more or
! Juss interest, and o fair amount of cuttings from newspapers, and
memoranda picked up in society andin solitude.

b T therefore deternined to announce © More about the Queen’s
Euglish,” as my subject, and to go through my file of letters and
memoranda, thus forming a supplementary lecture, which mighe,
in the next edition of my little book, cither be worked in among

! its paragraphs, or be printed cotire as an appendix at the end.,

This being so, T shall aot aim at arrangement or classification,

1 but shall simply discuss the matters presented by my correspond-

" ents, and the memoranda, as they cotne before me.

I aun asked whether an expression which I had used, * the first
Jfoundation of an institution,” can be ght, secing that an institu-
tion can have but one foundation? Whe reply is to be sought in
the gweneral use of expletive, ie., superabundant words, together

" swith others which already express the weaning required. Thus

Y wwe have, ¥ O that they \ron?d considler their latter end,” when

1o their end™ would, strictly speaking, have been sufficient. Thus

! also we sav, © the utmost end of the carth,” ¢ the ﬁ_rst. bc;;h.mmg of

creation”; the expletive prefix in cach case tending to give pre-

 cision and enphasts, and showingg that it ison the fact reasserted

¢ by it, that the stress of the sentence is laid. . .

I A notzhle and very soleinn instance of this usage is found in the

! title, * the most Highest,” given to the Almighty in the Prayer-

' book version of the psalms (Ps. ix. 2; xifi. 6; xxi. 7§, ete)) Inthe

' Bible versien the expression seerus not to occur, the * Most High,”

. or, *the Highest,” being its equivalent.  But we have a redupli-

" cation of the same kind in Acts xxvi. 5, ¢ After the most straitest

" sectof our religion I lived a Pharisce.” In this place it is difficult

' 10 account for 1t, as it represents ouly the simple superlative in the
oriminal text.  King James's translators seein merely to have re-

tained it from the older English versions, Tyndale’s, Cranmer’s,

! and the Genewa Bible. R

It inay be hanl to assign exactly the difference between “ oldest”
and “eldest™ Whatever it may be, it is clearly of idiomatic
usage. and not derivable from any distinction in the words them-
selves.  But that there is a differenee, may in 2 moment be shown.
We cannot say, “ Methusaleh was the eldest inan that ever lived,”
we must say, * the oldest man that ever lived.”  Aguin, it would
! be handly naturml 1o say, “Lis father's <ldest born,” if we were
" speaking of the fist-born.  If we were to sy of a father, e
was succecded by his oldest son,” we should convey the jmpression
that the son was not the eldest, but the oldest surviving alter the
!loss of the cldst. And these exainplesscem to bring us to a

kind of insight into the idiomatic_diffcrence, * Eldest™ implics

"not only more veurs. but also prionty of wight; may, it might

! somnctimes cven be independent of actual duration of life. A first-

! born wko dicd an infant was yet the cldest son. It all mankind

) wwere assembled, Methnsaleh would be the oldest; but Adam

} would be the cllest, of men.  Whether any other account is

to be given of this than the caprice of usage, X cannot say, but

i must leave the question 10 thuse who ane better versed in the com-
parison of languames. My object isto describe the current coin,

! ather than to inquire into the archroloay of the coinage.

' Connected with this inguiry about # oma}" and “eldest,” 3s the

i subject of a letter which 1 will give you entire.

Sin,—** When I came on deck the other moming in the Red Sea
' {very near the II"“" at which Moscs aud the Israclites arc xnrpofed to
, R

i

have crossed), I was sczed by three fcllow.p ers—2 }
pletion. ' Frenchman, and a Swiss—who, ndaton rdalas, constituied mo

that the impeies he bas given them will carry them to the e

From the goeater sympathy with them of which it is the vehicle, it con-
tritrmics remmarkabls o koep up the continaity of thought in a lesson,
aiding the children in paving the exactions made upon them.  Alto-
seiher, the asc of it makes a lesson smvother and more flowing ia its
progress. .

Raler %ot wing Ilipacs.

{ .) This kind of questioning shonld be given withont previoas notice.
The children shonld supply what s wanting by foree of their svmpathy
with what is golng on at the time the cllipsis presents itsclf. ¢ voice
of the tezcher shoznld 1ot be raiscd, or any other sign given, when it is
cozing. This habit will hreak the continuity of atiention, as they will
e called ©pon to think oale when the sign is given them (2 ) Ellip

tcal questions mast be constracted fike other goad questioning  They :

mast pot be erely verbal; for this gires Do meatal exercise

They
mast not be ipdeSnite 30 23 to adamit of move than one znswer.  They

'umpirein a dispute_which they were carrying oa apon & point of
! English gprammar  The Ressian, it sccms, was his fatker’s «cldest soa,
| and e had four brothers, all, & accexsitate, vounger than himseli, In
} speaking of the oldest of these fonr, he calied him sy clder brother

on which the Frenchman said, * 1 thought vou were yoar father’s cldest
Yeon.” *Solam,’ he replicd; *but I spoke of the dda of oy bruchers.
1 T am not one of my oxn brothers, and therefore when Lepeak of my
| Qder brosher, I don't include myself.  He I spoke of is the oldest of my
) brothes, mot the oldest of my father's sons.’ To this T replied by
quoung Milion— Adam the goodlicst of his soas since borm, the fairest
of her dangiiors, Eve”  That, however, we was oaly justified
by pocts” liccnse.  Finally, T ruled that lbonr,:.!h my Russian fhead 1::3
strictly and grammatically correct, yet, according to common azsge, the

cxpngﬁon us;;]oyca by Bim was calenlatd 20 mistead.  He sceoed to
I think it rather hard that the English people, having conztrosted a gram.
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mar, shuuld nut cunfurm tv its rules, and hinted that in Qassia no such
liberty of the subject would be permitted—that when luws were sude,
peeple were expected to obey them, aud that & man who talked bud
grununar would be in danger of the kuout.

“ Will you be so good as tell us in your next edition whether the
Russtan or Frenchinun was right, and whether you approve of l{:\\' rin‘h’l,ng

v

our obedient servant,

It was somewhat curious that the Russian should have bluned
us for inconsistency : for surcly “my elder brother* must mean the
& elder brother of me,” just as “my butter half™ means ¢ the better
halfof me.”  We may here also illustrate what was just said about
“oldest” and “ eldest” : “my cldest brother,” could never be said
by the first-born of a family, seeing that the title belongs tu him
alont: whereas when “my oldest brother” is said, e excludes
himself, and indicates the brother next to him in age.

1 am asked why we we say “ dependent on,” but ¢ independent
of"? ‘Fhe answer is surely not difficult.  When we make “de-
pendent” into ®independent,” we not only deny that which
*dependent” asserts, but we construct a ditlerent word; differ-
ent in its reference and govermment. The “on,” which we use
after “dependent,” implics attachment and sequence; as in
*hanging on,” * waiting on™ : the “of,” which we use after *inde-
pendent,” expresses merely therelation of the thing following, as
when we say, “inclusive of,” “exclusive of”  In this case, the va-
riation of prepositions might be still further exemplified ; we say
*pendent from,” dependent on,” * independent o2 A somewhat
m.x’nlxlar instance may be found in ¢ with respect f0,” ©irrespeetive
of’

‘The same correspondent who proposed the last question also
asks, why we say ¢ contemporary with,” but * a contemporary of ™ #

‘The answer to this is to be sought from a different source.  In .
“ contemporary with,” the * with” simply carries on the foree of |

the preposition * con,” or “ cum,” with which the adjective is com-

pounded. But when the adjective is made into a“substantive, it |

then must be connected with other substantives by the customary
preposition * ofy” indicating possession or relation.

A somewhat similar change takes place when substantives which
may be used predicatively, are used indicatively. Thus we say,
“neighbour to him,” but * a neighbour of him,” or, as we com-
monly express it “of kis,” If we keep the same preposition in the
two cascs, the plirase does not retain the same meaning. e is
ncighbour to him,” meaus, “ He lives near him™; but e is a
neighbour to him,” means « e behaves to him in a neighbourly
manner.”

The question at the end of our Lord’s parable of the Good Sa-
maritan, “Which of these three, thinkest thou, was neighbour
unto him that fell among the thieves ¥ forms not an exception to
thé rule last mentioned, but rather an example of it.  For the
conclusion to be draws from the parble is, that the real claim to
the title of neighbour is his who acts in 2 neighbourly manner.  So
that the question does not mean, which of these three acted in a
neighbourly manner to him ?— but which of these had a right to
be called his neighbour—neighbour to him? Then the answer
naturally comes, * He that showed merey on himn.”

. This correspondent also points out the curious difference which
is made in the meaning of one and the same word in a sentence,
when variously introduced by other words.  Thusif Y say of onc in
India, ¢ He will retumn for tio years,” I am rightly understood as
meaning that the length of his stay at howme will be_two years.
But if I say, “ He will not return for two years,” then X do not. by
the insertion of tac negative, reverse the former preposition, f. ¢
incan that the length of his stay at home will not be two years,
but Timply something quite different. viz.. that two years will
clapse before his return. “ By the insertion of the “ not,” the pre-

position “for,” rct:ﬁninﬁ its meaning of “during,” “for the space of,” i

ceases to belong tothe leugth of time during which he will « came,”
and gc]ong: to the length of time during which he will ¢ not
come.

. My correspondent offers znother exaunple, which was originally
given by the writer of the article on mqulc book in the Edin-

urgh Review for June, 1864. “Jack was very respectful to Tom,
and always took off his kat when he met him.™ Jack was very
rude to Lom, and always knocked off Lis hat when he met him.™
You will sce that his hat” in the former sentence is Jack's, but
in the latter sentence it is Tom's, There is absolutely nothing to
indicate this but the context  “Will any onc pretend,” sys the
Reviewer,  that cither of these sentenees is ambiguous in meaning,
or unidiomatic in expression?  Yet eritics of the class now before

us, [ ¢- those who proceed on the assumption that no seatence is

correet, unless the mere syntactical armangement of the wonds,
rrespective of their meaning, i such that they are incapable of
baving a double aspeet,] are bound to contend that Jack showed
his respect by taking off Tom's bat, or clse that ke showed bis
rudencss by knocking off’ his own.”

And this is important, as showing how utterly impassibleitis for
crery reference of every proaoun to bo unmistakeably ponted out
by l:lcxg form of the scntence.  lHcarers and readers arc supposed
to bein
crimination . and it is to these that wnters and s
conteat 20 address themselves.

* How is it,” asks still the same correspondent, “ that * excuse me
wniing more,” and * excuse me not writing more,” mean the same
thing?” Wemay answer that the verb to * cxcusc”™ has two dif-
ferent senscs; ono being to dispense with, and the other to par

kers must be

Son of their common scnsc and their powers of dis-

! don. Wl a school is called vver, the master may eacuse (his-
| {musu with) @ certain buy s attendance. or he iy excuse (pardon)
s nonsattendance.  This wilk be at onee seen, it we puy, as we pro-
| perly oughit, the person as the object to the verb * escuse,” as in, 1
pray thee have me excused = the sentence will then stand in the
I one case, * Exeuse we from attendunce ;” but in the other, * Ex-
| cuse me Jor non-attendanee.”
A cyrrespondent ashs whether the expression * very pleased” 18
; admissable. Undoubitedly, the ordinary usage before a parueple
is “very much”: © I was very much pleased.” No one would think
v of saying, * I was very cheated in the transaction”  But or the
i other hand we all say + very tired,” “ very ailing,” * very content-
+ed,” very “discontented”  \Where then 1s the distimetion ¢ Lhe
y account to be given scems to be this: It the participle describe
only the action or the suflering implied in its verb, in other wonls,
if it continue a verb, “very® alone will not serve to qualify it.
“Very " simply intemsifies.  And it must have some quality to
v intenstfy.  You cannot intensity a mere event.  In other words, 1f
i very” alune be used, it must be followed by an adjectne, or by
» sumething cquivalent to an adjective. « Tired * 18 equivalent to
{ oweary”:is a pasticiple used as an adjectine: taereture we may
. say e very tired”: ~athng” s equivalent to * poorly ” : both * con-
tented ™ and « discontented™ are qualities aud tempery, not merely
records of an event which has happened.  Judging then ¢ very
pleased ” by this rule, it is admissable.  * Pleased™ is a state of
mind, carried on beyond the mere oceasion which gave rise to it.
Introduce marked reference to the oceasion, and **very ” becomes
inappropriate.  Yeu cannot say “very flattered,” but must say,
= very much flattered.”  Town I preter **very anuch pleased,” as
more conformable to usage.

A difficulty anses as to the proper number of the verb-substan-
tive, when it couples a singular nomunative case to a plural one.
. 'I'wo correspondents have written on tlis matter.  Une ctes from
a newspaper, * More curates are what we want,” and asks whether
“are™ is correct.  The other is o printer, and relates that on
this sentence being sent for press,—« A spiaial teature of the
Reformatory Exhibition were the work-shops and work-rooms,” the
= Reader™ an the office corrected * were” to *was™; upon which
i the author correeted *was™ back agam to “were” A dispute
y arese in the office, some aiding with the Reader, some with the
t Author.  The %rmer were the majority; and the minority,
though they thought “were™ correct, yet acknowledged ihat
“was” would sound better,

And I believe that they were thus not only making an ingenu-
1 ous confession, but giving the key to the whole question.  In most
cases of this kind, that wlich sounds mght, 1s nght.  And that
which sounds nght 1s generally, 1n the examples before us, that the
verb should take the munber, be it singular or plural, of the pre-
ceding nominative case.  * More curates are what we want.” But
t invert the proposition, and we taust say, ** What we want is, more
curates.” S0 the other case, * a speaial feature of the exiuln-
bition was, the work-sliops and work-rooms " : but * the work-shops
and work-rooms were a special feature of the exhibition.”

&till, this rule docs not scem to have been always followed Ly
our best writers In the English Bible, iov. xan &, we have,
+ The ransom of a man’s lifc are his nches™: and in Prov. xvi. 25,
i There isa way which scemeth right unto a man, but the end

thereof are the ways of death.” The translators’ rule scems to
1 have been a\\m‘vs to use the plural verb-sulstantive, when cither
i of the nomatives was plur:\ll). We have in one and the une
1 seatence, Prov. xvii. 6, « Children’s children are the crown of old
fmen: and the glory of children are their fathers™: where it is
j plain that the occurrence of one plural, and not tie order of the
] substautives, has ruled the number of the verh,
Every schoolboy will remember ** Awmantium irwe amors integra-
j iv est™; in refercnee to which we may notice, that the Latin
possesses the advantage of bang able so to arrange the sentence,
that the verb shall stand close to, and take the number of; the
| more important of the two noiminative cases
A correspondent is about to dedicate 2 book to a Royal patron-
css. He wishes to express gratitude for * many kindnesses”: but
fecling uncomfortable as to the correetness of the expression, is
4 afraid he shall have to write *anuch kindness,” which docs not o
well express s meaning— kindness shown on many occasnions.”
It 182 very casy matter to calm lus apprehiension, and allow
{ him the full cxpresson of his gratitude. Nothing is commoner
y than the making of abstract nouns inte concrete wn this manner.
; I trust we all remember the verse in the Lamentations of Jeremiah,

, ¢h. dii. 22, “Itis of the Lonl's mercies that we are not consumed,
because His compassions fail not.”  In the same chapter we read
y of +*all their imeginations agunst me.”  And in Ps Ixxxix. 49, we
t have the very wond in question; * Lord, where are thy former
lotingdandresses, which Thou swarest unto David in thy truth ¥™
| In all these examples, the word which originally significd an
, attribute, is taken to indicate an instance of the excrcise of that
| attnibute  * Loving-kindnesses™ are, instances of loving-kindness,
A curious case of this licence in sneech may be seen at present
on the walls of our milway stations, whbere an agent aunounces
that hic has upwards of 200 ** Lusinesscs” to dispose of.
« Onc cxpression in this 1<t seateace reminds me that & corres-
; jondeat aw Luighton-Buzzand aks the folloming question. * Docs
upwards of a thousand™ mcan *more than,” - above,” “in cxecss
I of;” a thousand, or, 23 some persons here, of good education, wain-
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tain, “less than,” “nearly approaching,” a thouaand?  «1.” adds [
wy vorrespondent, * cannut see any other answer than the first - to 4
me it is selffevident. Your valuable opamon hervon wonld greatly |
oblige.”  Tam afranl that either good education must have sunk
rather low at Leighton-Buzzard, which is handiy probable, or that
my correspondent must be somewhat hand of hearing, and must
have mistaken his neighbours.  Our practice is always to regand
abetract numbers as rising in heght, as we see the conerete sub- !
Jects of numbers do.  The ascent 1s fromn 1 to 10, 10 to 100, 100 to !
1009, and so on; and no one would dream of upwards of a thou-
sand meaning auythiy else but more than a thonsand.

Attention has been diveeted to the erroncons use of adjectives
belongings to one bodily sense, with substantives belongiug to ano-
ther.  We nre tolil that ¢ a conspicuous voice™ is a not uncommon
expresion. 1 ean testiy to having frequently heard *a beautiful
smell,” and “a beautiful air.”  Now of course all such expresions
will not bear strict investygation: but are they therefore not allow-
able 7 Ivery one speaks of * beantiful music” : why may we not
say, *a beantiful odour” ?

The distinction scems to be this.  Any word may be used in
that which is ealled 2 metaphorieal sense : e, may be transferred
from 2 material to o mental meaning.  Thus “heautiful,” being
originally a word belonging to thesense of sight, may be transferred
to the inward sight, and things may be called beautiful which are
apprehiended by the mind, with or without tie aid of sense  Thus
we recognise Beauty an art. Poetry, Painting, Musie. are arts:
the first apprchended by the eyve, the ear, and the thought,~the
second by the cye and the thoyght,—the thind by the ear and the
thought. In all these the mental vision sees Beauty: we may
have beautiful poetry, beautifnl painting, beautiful music. But +
smell is not an art. themere enjoyment of wholesome aur is notan !
art: in neither is there any scope for Beaaty, and consequently of'
neither must ** beaatifal™ be sanl. A conspicuous voice” is even
worse . 1t is an absolute definnce of correetness: a torturing of the
machinery of one sense into the grooves of another.

"Liris torturing of wonlz may sometimes be perpetrated where
people little suspest it The Amercanian * prochivitics” is somne-
tines a convenient word. It isused as equivalent to “ tendencies,”
But, in reality, it dees only half the work of the English term.
Clicus being Latin for a hill, proclivis 18 an adjective signifving
dowa-hill, while acclivis signifies up-lull.  We have the term “ace
clivity™ in English, meamng an upwanl slope.  So that when we
use * proclivities,” we must tzke care to confine it to its proper
meamng.  To speak, as the « Record” did last week, of a states-
man having ** High Church proclivitics,” is to make 2 bluuder in
terms. A proclivity can never carry a man up on high. The
achievement of the man who used to walk up an inclined plane on
2 rolling globe would be far surpassed by him who through any
manner of proclivities should attain to High Churchmanship. 1
would venture to suggest that as the Awerican term has thisdefect,
it would be better to discand it aud employ the English one-

1 mentioned in onc of my former lecturces, that * used to was”
and “ uwxl to could ™ were reported as said in somo parts of Eng-
Iand. I have a confirmation of thisin a letter from Derby. My
comrespondent says both expressions are very common there. “f

have cven,” he says, “heand Cused to did.” Perhaps,” he adds,

[

< the following may be new to you. A young man speaks who

hias been married in haste, and is repenting at leisure 2
“And when T thinks on what I am,

. Aad what [ used to was, '

I feel Ive throwed myacll away \

Without scfficient cause.™ '

The same correspondent says, © 1 should once have sided with |
your apponents as to ¢ the three first Gospels,’ but 1am convinced .
by your arguments.” It will be remembered that 1 defended this
expression as cyually correct with = the first three Gospels” =1
think, however,” hie continuces, “ you would not defend what we
often hear from the pulpit, or even more commonly from the clerk’s
desk  *In the thind chapter of St. John, the three last verses are
these words @ Or, ¢ Let us sing the the three first and the three last
verses of the 92ad Paalm.”

To this I answer, Why not? The “three fisst” verses are. the
three verses whose place, with reference to the rost, is first. It is
only a short way of saying, the three verses which come first : and
so of the ¢ three last™  Look at our daily procession into church.
What is the onder 7 The Choristers are first: First, is 2 quality
which may be predicated of them just as being in white surplices
may be: they are the twelve firet in order: or more bricfiy, they
are “the ticelee first™  Then come the Lay Clerks, the twelve next
in order, or in bricf, “ the ficeloe next”  Then come the clergy, the
Jour, o7 seren, or twelre last.

Haxdly aay good English expresion gets o much wrath ex-
pendod on it as dus “ three first,” o three last” Tt was but the
other day that the present writer had a whole vial of scomn poured
over him beeause he has used it in his cdition of the Greek Testa- |
ment: the Reviewer being of course not awarce that thisis done of
malice prepense, and because it is believed to be right. ‘

A curions mistake is often made in aceepting invitations. In full 4
half the notes of this Lind which are sent, we see, © I shall be very !
happy to aceept your invitation for the 9th.”  Bat the acceptance
is not a thing future: the acceptzace is convered by that wery !
note, and your fmend, when she gets it will put vou down as
having sccepted.  Tho sentence is written in confusion between !
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¥ shall be happy to come,” and “ I am very happy to aceept,” or
« T aceept with l» easure.”  And so the former halfof the first sen-
tenee gets wedded to the latter half of the second,

‘This kind of confusiun sumetimes produces comical results.
« Pat, does M, Flanagan live here#” « Yes, yer hononr, he docs,
but he's dead ™ 4 Why, when did he die?” S Well, yer honour,
it he'd lived il neat Taesday, he'd be dead a !'ortmg{lt.” What
the man means is tolerably clear, e would say, “Ie'll have
been dead a fortuight come next Tuesday.” Butin the case of u
liing man, any reservation of this class must be made with reserve,
beeause he may not live til next Tuesday : so P’at puts on the re-
serve, and applies it to the dead, who is beyond the reach of un-
certainty.,

Auswers to invitations ave set thick with traps for the carcless
and the illiterate.  Sometimes instead of  fuvitation,” we find a
noun unknown to our language introducerd, amd the writer 3s happy
to aceept the kind “incite™ of his host.  Sumetnues, when tﬁc
invitation is declined, the poor tenses of verbs are maugled in the
most ruthless manner.

Take a few forms at random: “1 should be happy to come, but
——" 7 should have been happy to come, but——"  « 1 should
have been happy to have come, but—-"

I believe al‘ these are in use, one about us often asanotlicr. Let
us examine them one by one. ’

1 should he happy to come, but I am pre-engazed.” There
seems, and T believe there is, no esror here,  The Torin of accept-
ing would be, * 1 «hiall be happy to come, as I am dis-engaged.”
And ~should” is the strict correlative of shall.

# ] should have been h:xppf‘ to come, but Iam pre-engaged.”
This is wrong, and for the following reason. “should have been”
i« conditional, relatively tosomething that is past. I should have
been in Devonshire Inst Christmas, but T wasill”  And the thing
which the writer of the notels speaking of, is future, pot past.
IIad the writer said, T should have been l::\ps)y to accept your
invitation, but I am pre-engaged,” all would have been right:
because the act of accepling or non-recepting will have belonged
to the past, before the host receives the letter.

«[ should have been happy to have come, but I am pre-engag-
ed” ‘This is doubly wrong. ‘The ¢ should have been® is wrong,
aswe h:wejust, seen: and ¢ to have come” has really no sense at
all.  “Turn it into an acceptance.  What can « I shall be happy to
have come,” mean? Nothing surc.ly. if not this, “ 1 shall be
rcjoiced when the visit is over,” which is a poor compliment to
one’s friend. . .

1t is astonishing what different things people sometimes say from
those which they intended to say.  There was aletter a short time
since, in one of the London papers, concerning a matter whicli"the
writer believed to be no credit to the Church. In his opening
sentence hie intended to announce this. But he made 2 very
comical mistake. 1le asked the cditor of the paper to allow him
to make a statement which was no credit to the Church.  And having
duise this, he signed himself # A Priest of the Province of Canter-
bury®  So that as far as appeared from the leteer, a clergyman
had made a discreditable statement. It was the_old story, of one
zoing out to commit murder, and committing suicide by mistake.

Au odious form of speech has lately crept into our newspapers :
s The death is announced of —" *The suspension is rcported
of > And sometitnes we have the sentence still further diva-
ricated thus, “ The death is announced in tae Liverpool journals,
at his seat in the North of Scotland, of acute bronchitis, of Mr.
Blank." The source of this clumsy arrangement maust, X sup;
be sought in the fact of our not being abe to use the convenient
jmpersonal form of the French, and tosay, & They announce.”
But there are many ways in which the same thing imght be better
said, and amone them the very sun{)lc one, of keeping the plain

onder of the words: « The death of Mr. Blank isannounced in the
Liverpool journals.” .

In a lately published volune of verse, I found a still moro
remarkable form of this liceace of separating words which ought
to stand together:—
“ Rut the crowd at the gate

Still wait and wait,
Ax they mast, for the train is a little bitlate
(And [ feel 1 must here of necemity state
That this often oocurs at this now present date,
\When a traia due at six, as our Iiradsbaws relate,
1Vill aerive at about twenty minutes to cight:
And [ vear this must still for some time be ocr fate,
Till the railway dirvctor"s shal‘lusil teted-tete, ,

1 shall hit on some plan fo the muisance chale )*

Ane ’ e Andeslagh Hall: a .\%ml in Verse.

A cx adent wishes more said on ¥ people” and “persons”
He complains that the two arc uted as syno:;:mo:u, “to me,” he
<aye 43 very offensive vulgarism. It is periodically announced by

the clergyman of the church to which I go here, that there will e
the monthly scrmons for the young this afterndon, at whick

it zcoms to me that ¢ lective moun of the singular
number, and shonld enly be used as such, never for ¢ persons’
Should I be right if Txaid that the latter is the concreie of

[
Pul)l:\}svrrod in my book (par 318), that I conld not ace the dis
nor did I find it obscrved by our best writers.  Even
2 it t0 ¢xist, usage has set in so decidedly against at, that

be padantry for our sge to insist on reviving it. Wo

‘the attendance of * young rcop!c‘ is particularly requested.  Now
people’ is a co!

tnction,

sa ¢}
it md
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should have to sing, * All persons that on carth do dwell,” which
may be a correction, but certainly is not an improvement.

Another correspondent finds fault with a common method of
speech in which we ke the abstract neun into the conerete.
“‘Dwenty clergy walking in procession.” But this surely i< defen-
sible, nay, sometimes necessary-  * Twenty clergymen walking in
procession,” may mean the same thing, but does not so plainly in-
sheate dint they walked where they did, because they were clergry-
men.  After all, » twenty cleryry™ is only an abbreviated form of
twenty of the clengy, the clerisy, or the clerieal profession. In
another profession, the adjective is used to perform a similar duty :
we speak of calling in the  military.” )

It is somewhat curious to olwerve the different forms which have
come to designate the profexdions.  Ministers of religiun are “ the
clergy,” soldiers are * the military,” sailors hardly have a collc(_-tn'c
name, but are individually known as *Juch,” or, if pluralised,
“the blue jackets;” lawyers are  the bar,” or “the gentlemen of

the long robe,” though their robes ure no longer than these of the |

" T

clergy medieal menare * the faculty ” judyes are the bench,” or
“higwige”  Artists, enginecers, architeets, seem to be as yet with-
out collective names. A

. (To be concluded in the next Nov.)

EDUCATIONAL INTELLIGENCE,

Havrirax Co.~J. R. Miller, Esq., the Inspector, reports as fullows:
~* During the past month I visited 30 scliools, 10 1n the Western dus-
trict and 20 on the Shore. As a whole, 1 can report considerable ime
provement both m thar at ¢ and t.  The Dartinouth
school, not wet fully inspected, has given me nuch satsfacuon. It
would be premature, and perhaps invidious, to single out any one de-
partment for cspoaaal commendation.  There s, hom:\'c.r, one feature n
the singing and reading which cannot escape the notice of & careful
observer ; the excellence in these branches is greatest in the most junior
department.  Of course 1 have no referenee to the new departments
which I have not yet visited.  Orwing to the heavy, unbroken roads and
stormy weatber during much of the time I wason the Shore, I was
somewhat hurried in the Eastern part of the district.  This was ua-
avoudable, as 1 had engaged tomeet with the teachers.at Tangieron the
29th ult.  Tho bad weather also diminished romewhat the attendance
at the schools during my visitation. I have reason to belicve that the
geoaal a e is increasing, particularly in_the more closely scitled
Tocalities. In these the provisions for the distribmtion of the county fund
arc already doing their work. In some schools I found the average
attendance within 123 per cent. of the whole number registered.  In
mosz cases it will not fall short of GO per cent.

There are some reatly good schools along the shore, bug almast all of
these are taught by women. ‘The mos: enconragning arc those recently

organizad 1n sections, wlich unul now, have been deststute of schools.

XImay mention Clam Harbor and Kirker's section as examples. In
both of these, new buildings have been lately erected, and thouzgh atild
unfinished internally, they reflect credit on the mic-pavers. As
S00N aS arrangements 10 Em\-idc patent desks have been comrk-xed, we
will be able to sccure their introdaction, wherever new buil dings arc
crected or old ones repaired.  Several scctions are now waiting for an
opportunity to procurc them.
he Teachers® Institute, called by your authority, was duly held at
the appointed time.  Althongh the roads East of Spry lHarbor were
almost impassable, and nonc of the teachers in that portion of the dis-
trict were able to attend, except one whom 1 brought 1u my own cone
veyance, there were sixteen present, not one from Musquodoboit Harbor
to Spry Harbor having failed to attend.  The impossibility of obtain-
iag cenveyance nlone prevented the attendance of the Eastern teachers.
I regand the zcal manifesied in this matter as a conwincing proof of the
great interest folt by these teachers in the work to which they have de-
voted themselves.  Daring the six sessions, not one was absent, and the
utmost attention and interest were manifest.  The tmined teachers who
assisted mein the pmcxio::!e‘lnn of the work, did themselves full justice;
and I bave scldom witnessed skilled Iabor with more satisfaction. The
specimen lesson on clementary reading, taught by means of the sounds,
and that on the Staples’ syatem of peamanstp, are deservng of spe-
cial praise. AR g‘a man who had spent balf 2 lifetime in Keeping
school, and who thought himsclf no mean proficient at the work, ﬁft for
the sconc of hislabor, a sadder and X hope wiser man. The young
men have all roccived mach sonnd information on mode, and they ex-
press a finn detenminativa t0 tum what they have Jaarnad 1o practical
account.  Before scparating, a unanimous resolution was passed to form
two Teachers' Associations on the shore, to et twice each half
year, for the special purposc of wquiring and diffasing sound informa-
tion on the hest mode of condacting classes in the different branches
taught in common schools.  The first mecting of the Eastern Assoca.
tion will be held at Sheet Harbor, at 10 o'dock, a. m., on the sccond
Friday in April; and the Western Association will meet at Upper Jed-
dore, West side, on the third Friday of April, at the same hour. As
tho attendance at these Associations will be large, I trust she model
constitation, ;Lm:niscd by tho Sccretary of the Yroviadal Associstion,
will be ready by that time.
The last session of the Institute was oocapied with a “ Catechism

drifl” oa the School Law, and the intelligent understandiog of its pro-;

visions and appreciation of its benefits reanifested by all, was eaconra-

ng.
81Befom: closing this bricf sketch of the labors of a montb, allow mo to
say that there is no featare in our cducational progress which impresses
e more favorably than the Journal of Education itself. 1 am informed

that a few cvenings sinco 2 Young Men's debating society in Jeddoro |

discussed the queston, ** Is it just to tax all thop 5 of a conatry
for the anpport of free schools 1 The merabers of this association are,
mmy of them, young mea withont families, and yet the conclusion

: was an almost unanitnous verdict on the aflicmatve. 1 am told that the
speakitng was all on one eude, and Tthink the speakers were Jargely
indebted to the files of the Journal for their anguiments.  OF one thing
am sure, the Journal is read, carcfully read, and it is already n gricv-

! ance in the minds of some that most of the scctions receive but onecopy
gratis,

Luxesniro Co.—\V. M. B. Lawson, Esq., reports that active mea-
sures are leing tahen in Tower Dublin, K\'c;l Dublin and LaHave
islund, for the crection of school-houses forthwith.  “Fhe new house at

| Bridgewater is finished, and two 1st class teachers have been engaged to
carry on the school.  Mahone Bay has two departmnents, in scparate
buildings, in successful operation. A very fine and comodions schools
housc has been erected, and completely finished, at the Lallave Ferry,

1 but tho trustees cannot procure a teacher.  ‘They want # zood 2nd class

male tenchier,  Many sections su this connty arc sumlarly situated with

1 TeRpuct to teachers.

o, Ttis really chcering to sce the anxicty now eapressal by many to

) have their schools in operation, who formerly have been not merely
earcless about then, but decidedly opposed to” the schou system,  The

1 whole county scems now to be thioronghly inoculated witha wholesome

| educational sentiment, which may God'prosper and bring to perfec-
tion i due time.

Trawxep ‘Tzacnens—The inspector of Dighy Co. writes that
* Wherever wellstrained Nornal Schiool teackers have been emn loyed, 1
can report no case of failure.  To visit schools taughit by (ll\cm is o
most pleasing daty.  Attuching proper value to apparatus, they will
senerally sccond the inspector’s request and directions i the mntter,
and so exert their influence with the trustees, that whatever is deficient
will, for the most part, be supplicd.”

Care Brerox Co.—Edmund Outram, Esq., M. A., rcports the nar.
row escape from destruction, by fire, of the siew schoul-bouse in Sydngy.
Thereis a larger number of “schools in_operation this term than (v
Inefore  ‘This county is progressing rapidly in its_cducational affairs,
‘The North Bar scetion are contracting for the erection of a fine graded
school-house, “The trustees are anxions to make it a model house in
Lvery respect.

Haxts Co~—~The following extract from the monthly report of the
Tnspector, is very encouraging :—* I have to report 25 schools inspected
during the monthended January 31st. These include seven of the nine
now competing for the superior grant.  These last are variously cha.
racterized as to cliciency. AN of them exeel in some respects, and the
competition hetween then will Le close.  Generlly speaking, the scc-
, tions in which the Superior schools arc respectively taught, scem quite
enthnsiastic in their cndeavors to mise themn to the point of sueeessrul
competition. In no scction is this enthusinsm more apparent than in
Weast Nocl, where the school is not only cquipped with the necessary
alducational apparatus, hut where every cffort is put forzh 1o sccure the
» largest average attendance possible. In proof of this, I way olkene
that on the morning of the 2320 Jauuan, after a heary snow storms, 1
saw sleizhs laden with chilldren moving “in cach dircction tonards she
schoolhiouse; and I would Jike, in the recital of this, to provoke 10 o
«imilar zeal certain sections in which, I am zorry to say, the atiendance
at school is very smnall, considering the numler of children of schoul
age.  Such, for instance, are the Scotch village, Walton, and Lower
Renueteook scetions.  The work of providing proper s¢hool accommio-
" dation is progressing.  The Still Water section has just comumnenced
, building. " “Thirough the kinducss of the chainnan of the Railway De-

partment, the frame for their school-house was, a few days 2go. convey-
| ol by mil free, from the Newport station to Siill Water. The New

Dublin scction entered their new house on the 25th January. It is not
I yet completed, but is sufliciently far advanced to admit of a school

being kept in it This section, which is poor and sparscly settlad, de-
! serves much credit for the eduncational progress it has made.
| wThe Elementary department in the Avondale school has just been
! assigned to a rooin 20x226, and which, added to the tnain 10010, Fives a
! building 26x56  In the Rock section, where for some tine the plo
| have boen divided on the question of the location of the school- onse,
| the waters have calmed, 2nd the contract has just been lot for a house

37x60, with 14 foet posts, ta be finished hy the 1st day of next Seprem-
ber. This houscwill probably be fumished with patent desks and
senis,
1 1. The cducationz1 mectings which I have held during the month
hiave, as a general thing, been well attended, and some good is mani
| festly being accomplished in this way.
i "< The schools in Windsor town arc flourishing. The aggregate
registered atiendance is now 300, with a total average of 275, <nd still
they come.

Coxnrrtaxp Co.—Rev. J. Christic rcports the prospects for the
current year as cheering and enconraging.  The great drawback is the
scarcity of teachers.  First and sccond class male teachers arc in greater
demand during the winter term than during the summer, & larger pro-
postion of young men being in attendance on the schools. The number
of well qualificd male teachers is on the increase.

Corcnusten Co~The inspector says :—* M official correspond-
enec is a heasier duty than many persons think. {l’hc average for tho
year kas bocn cighteen letters a week. The educauonal prospects of
this county arc very bnght, a new day hanng cnidently dawned.—
Teachers mnust not be allowed to diszppoint the 1 ble cxpectations
of the people.””

We t 9 Jeam that tho schoolhouse at Lower Stewiacke was
destroyed by, .vc on the 18th ult.  No faswrance.  The fire is sapposed
to have originatad from the stove-pipe. This Section was competing
¢ for the Supezior School grant.  The rate-payers of the Section unani-
mously resolved to take immediate steps for the crection of atother
house. This is the more creditable, as they had just completed the &x -
ments on their former one. Trustees ought to cffect insurances on thar

3

{ &chool-homses and farnitare,—the cost would be but triffing.  Whatever
private individuals may do with their own propesty, trustees should not
I €xpasd pablic property to sudden destruction.

7—-
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Diauy Co.—During the past season, six new school-houses wero
completed 1n this county, twelve other new ones are in course of erection,
aud eleven have been repaired  ‘The new houses at Hitl Grove, South
Range, und Duck Pand, ace exeeltent buildings, and are now gecupicd.
‘The new house now in building nt Freeport, L. 1., will contain two de-

artments.  Comoville, Meteghan River, and Meteghan, each have
fine uew houses.  “Lhoe former and the Jatter contain good cluss-rooms
Of the cleven houses repaired, three have been removed to more ¢higiblo
sites. Much improvement has been made with respoct 1o furniture,
‘Tlrere are not more than six houses in the county that adhcro to the
long desks and beuclies, uud it is Loped that in another year these will
be wnong the things that were. At the lust annual mectings $9621
wera voted to supplement the general funds, $5184 of which weve for
the purpose of ecectivg new houses, and making repairs, ‘The Tuspoctor
reports as follows : “That a great and marked change, in reference to
the free school system, has come over many caunot be doubted. Ina
Scetion in which the people stood nloof, and actuntly defied the Jaw, they
resolved at their Inst 2nnual meeting to have schools sceond to none in
the county, und voted S600 towards the support of schools during the
present year.  In another pluce, where much opposition had also been
manifested, & vote of €300 was passed for a new house. ‘There are
abumdant proofs that the people are becoming more and moro senstble
that the present schiool Iaw 1s one of the best possible measures for the
county  Great nunbers are now heartily glad that the systan which
formerly obtained, has been swept nway, and one more in consonance
with the requirements of the age, adopted in its stead. ‘The defects
which had such a tendency to fetter the operation of the previous mea-
sure, have been removed by doing away with the principlc of subscrip-
tion. ‘Time has proved to our people” that assessment is the only safe
and reliable mode of sustaining good schools. Most of the objections
formerly urgel ayrainst its adoption are now sclilom heard ; nor, with
the expericnce of the past two years, would they have much weight.

Axxarorts Co.—~Rev. George Armstrong writes. The change in
the educativnal stzetus and aspect of this county seems somcthing won-
derful tome. 1t is arevolution, yes, a resurrection froin the rabbish and
chizus of the old system, wineh begau and ended slinost nowliere.

Vicroria Co—Therc were 45 schools in operation in this county
daring the past term.  There were 33 during the corresponding period
of the previous year.  Nine new school honses—7 frame and 2 log—
were completed during the summer terin. There are 5 new houscs in
course of crection, and several of the old houses are_ undergoing exten.
sive repairs.  ‘The greater number of school houses in this county have
been built within the last four vears  “They arc all in advance of the
former huts or hiovels, fow of which remain”  The Inspector states that
there is a general desire among the people to have the best buildings
possible, and to furnish and fit thein up as well as_meaus will permit.
Most of the schools arc deficient in furniture, especially with respect to
desks of the proper strele.  “Lhe new wall inaps are being very genenally
introduced ; and the Nova Scotia scrics of Reading bouks are gmduall{
displacing the lrish scries. The county Academy, under the head.
mastership of George K. Tufts, B, A., i3 doing good work. Amony
those in attendance, are six young men and five young woimen, pursu-
ings their studics, with the object of qualifving themselves as teachers.
The trastees are taking steps to provide another departinent, to he
opened on the first of May next.  Education in Victoria is yet iu it
infancy, and there are many impodiments, not to be met with in the
more favored and advanced parts of the province. It is, however,
abundantly cvident that great advances have been made during the
past year, 25 regands the number of schools in operation, the increased
attendance of pupils, and the awakening spirit of the people.  Should
the same desire for improvement continue to extend itsclf, matters
in conncction with Education will henocforward wear a brighter aspect.

Queex's Co.—At a special mecting of the rate-payers of Port Mcd.
way, the sum of $2000 nas voted for the erection of a suitable school
house, nand a further sum for the salarics of three teachers for the
remainder of the y school vear. The trustecs expect to open
the schools carly in the current month.

Most of the schools throughout the countrs arc largely attended.
Somnc of the scholars are upwards of 40 years of age. The atiendance
on the Arbordale school has 50 large, that the trustees have em-
ployed an assistant teacher.

Gexerat Intenest 1x Envearion.—The country from cnd to end
secerns busily engaged in the work of cducation. Never before were so
many schools in operation; never were so many children in attendance §
never were so many good school-houses in corrse of crection.. Wo hear
nothing of petitions against the law; and complaints ngainst it are
Uecoming faint and few. There is no perfection on the face of the carth;
and the Nova Sootia system is still imperfect, but it is an immeasurable
improvement on the past. Thc country is now finding out that money
invesied in schools pavs well—that in fact cducation is the best, the
safest, and most remunesative juvestment. The new system will s00n
be as popular as it was unpopular & year or two_ago. The counties
shat were furthest behind Jast year arc rapidly coming to the front; the
lack of teachiers being the only limit to the number of scholars.—Pres-
byterian Witness.

We understand that the contract for building the new school-houso
for the Wolfville district, has been taken by Mr. John Woodworth of
this place at $2000.— Walfwille dcadian.

e are pleased to sec that Mr. Morrison, Inspector for the North
Shore District, has beer doing his duty in_urging the importence of
Froc Schools. On a recent occasion he spoke at Dalbousie, and—as
reported in the Tdngmph—explained 10 the audicnce what is being done
in Nova Scotia by the Free Schools, and what is rognived here. He
ardvocated a bonas of twenty-five per cent. of the x?vorcmmcm graat, 10
all counties asscssing thernselves for the support of schools, as was ﬁr;-
vided by the Act of 3847 ; bo demonsirate] that the school tax for
tigouche Connty would amount to only onc-fourth of a cent on & dollar
on ratcable property ! Many of the people there are delighted with the
idea; several wealthy and inficentisl gentiemen state that the membery
!25 the tonnty ought to advocate sech o messure—St. Croix (V. B.)

I

OFFICIAT, NOTICER.

ExTtract rroM THE Mixutes or T Couxcin or Pup.
Lic Insrructioy, JuLy 7ri, 1866.~¢ Provision being made by
the School Law for the publication of a Journal of Education, the
Countil of Public Instruction directs that the said Jolrnal be made
the medium of official notices in connexion with the Edueational

Department.” T. II. RAND,
Sec’yto C.P. I

X. d'o Inspectors.

. 1. Inspectors swho have not forwarded to the Fducation Oflice the statis-
ucald’l‘lu\nn sequited by Circular No. 9, par. 3, are requested 1o do s¢ with-
out delay.

2. A supply of School Rcturns has been forwarded to each Inspector.
In the case of “ Rounenr Secrtons™ forming parts of different sessional
distniets, the Inspector in whose county the school-houso is situate, wrill
inspect the school in_any such section. ‘t2e will furnish the Trustees with a
blank #C* Return for each Board ct Cememissioners with whichs the section
is connected; and upon the back cf each tetum signify when and where cach
is to be lodjred by the Trusices. Eaca Inspector will, before the close of
the Term, transniit to his fellow Inspecter a duplicate sheet of the “ Notes
of Ixsrection ' of cach Border Seneel.

3. Theattention of Inspectors of Schools is expecially called to the Stann-
186 OrbeR contained in Circular No. 9, par. 7. A strict compliance with
said order is required.

4. The Council of Public Instruction, under the authority of the 12th
sub-division of the Gth section of the Law concerning Public Schools, has
made the following order:~—

* [n cases where sections failed to detennine, in conual mecting, which
member of the existing Board of Trustees should retire from office, and to
1il) the annual vacancy in the Trusteeship, it shall be the duty of the In-
spector to deteriuine which Trustee sball retire; and the Commissioners
shall 6ill such vacancy in the manner directed by Jaw."

October 31, 1S66.

IX. To Trustees and Teaclhers.

—

Engagements hereaflter entered into between Trustees and Teachers will
not be reganded as legal, if the amount of the Teacher's salary is made con-
tingent on the sum o be reccived by the Section from the county fund.
See Jour. of Education, p.21.

January, 1867.

III, FPrescrived Texi-Books.

The Coumtil of Public Instruction has preseribed Bain's Rhetoric in
rlacc of Whateley's Rhetoric.  Dr. Colliers Histories of Greece and Bome
have also been added to the list of prescribed text-books, for s in advance
ed Conunon Schools.

I¥. Superior Schools.

All interested are notificd that, in accordance with the Revised Regu-
lations of the Conneil of Public Instruction, onc-half of the graut to Superior
Schools will be paid by the Superintendent of Educatiou to the Trustees, to
be applied by them in‘improving the apparatus of the school, of for genetal
schiool purposes; and one-half 20 the Teacher of the scliool for his own use.

‘The conditions on which scctions will be allowed to compete for this
grant may be found on page 33 of the * Comments and Reg. of the Council
of Public Instruction.”® A careful i withall the requir relat-
ing 1o the school house, furniture, apparatus, out-houscs, &2y as well as
those relating 20 the skill and thoroughness exhibited by the Teacher in his
work, will hereafler be reguired of each scction receizing the grant.

V. The April Examinations.

——

1. The Teacher's half-yearly Examination for the district of Annapolis
Fast, will be held in the ool House at Middleton, beginning on April
23rd, at 9 o’clock, AN GEOROE ARMSTRONG,

Chairman of D. E.

2. The semd 1 Examination of Teacher?, for the county of Capo
Breton, will begin, fo the Court House, on April 16th, at 10 o°clock, A M.
Ensexn Qetuan,
Chawrman of D. E.

FI. Thc procuring of Books and dpparatus.

1. WHhEIrREAS, by the 20th Scction of the Amended School Lasr, the rate-
piavers of cach achool section arc empowered to assess themselves for the
urchase of presctibed School Books, Maps, and Apparatus; and WiEREAS,
i:v the 15th subdivision of the 6th scction of the said law, an annual Pro~
vincial Grant is provided to cnable the Superintendent of Education to far-
nish the above articles st half their cost, to School Trustees,—~

NOTICE 18 JIERERY GIVEN,

That the Superinteadent of Edacation wil) furnish, 28 below, School Books,
Maps, and Apparstus, to the extent of the Provincial Graotin aid of the
same.
« 2. Trustees must carefally comply with the following Regulationss—

z. 1.—Applications must be made in the followiug form, and addressed
Rc';o \h,‘sspx?s. A & W, Macrixtar, Havrax, who Bave been duly au-

thorized to attezd to sl orders.

[Form of Application.}
(Date)

Mexas. A. & . Mackinlﬁ‘,
Halifax.

Sirs—We encloss (or forward by—— ) the sum of S~—— for which
yom will pleare eend gs ':,;ze following axh)clu provided by the Superin-
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tendent of Education for uso in the public schools. The parcel is to be
addressed here rive the adidress in full) and forwarded by ———
(here stute the name of the person, express o_onz)any, or vessel; and, if by
vestel, direct the paveel to be anaured, if s0 desired.)

LIST OF ARTICLES.

(Hers specify distinetly the Books, Mups. §¢., vequired, and the quantity
of each sort.)

We certify that each and all of tho articles named in the abovs list aro
required for use in the Public School (or Schools) under cur coutrol, and
for no other purpose whatsoever, and that due care will be exercised to
secure their prescrvation.

(Signed)

in the County of ————

} Trustees of- School Section,
Reg. 2—Any application not accompanied with the money will not be
attended to.
Reg. 3.—All costs and risk of teansportation of parcels must be borne by
ustees, (1. e. by tho Scctions on behalf of which they act, and not by
the Educational Department.)

P~ If ‘Trustces so direct s their application, goods (except Globes,)
troneported by water will be msured for the amount pawd for the same by
them, at the following rates:—

Parcels shipped during the First Term of the Schoo! year, 21 per ct.

" “ Second Term ¢ 13 perct.
‘Trustecs must forward with their nprlica!ion the amount required to
effect the insurance, ctherwise parcels will not be jusured. No charge will
Le made for policics.

Reg. 4.—Applications will, as far as the articles in stock and the annual
grant pennit, reccive attention in the order of their receipt.

3. The following are the regulations of the Councsl of Public Instruction

with reference to all Books, 3aps, and Apparatus furnished to Trustees,

under the operation of Sce. 6 115) of the law concerning Public Schools:—

Reg. 1.—They shall bo the property of the School Section, and not of
private individuals (except as specificd in Reg. 5.)

Reg 2.~.\ny pupit shall be entitled, free of cliarge, to the use of such
#chioo] Looks as the teacher may deem necessary.

Reg. 3.—Any i:uszl shall have the privilege of taking home with him
any books, &c., which, in the opinion of the teacher, may b required for
study or usc out of school.

Reg. 4.—Pupils, or their parents or g
any damage done to books bLeyond reasonable wear and tear.

Reg. 5.—Any pupil desiring it, may be allowed to purchase from the
trustees the Looks required by him, provided the same bo done without
prejudice to the claims of other puplis 3 the price to be, in all cascs, the same
as advertised in the official notice published from time to time in the Journal
of Education. No pupil who has Leen allowed to Yurthasc a book shall
hiave any claim on the trustees for the frec use of another of the same kind.

Reg. 6.~ -Any section neglecting to provide a suflicient supply of books,
maps, and apparatus, may be deprived of the public grants.

Reg. 7.—Trustees shall make such further regulations, agreeably to law,
as may be necessary to ensure the careful use and prescrvation of books,
maps, and apparatus belonging to the section.

Any section infringing in any way upon the above regulations will for-
scit the privilege of purchasing books, &c., at half cost.

dians, shall be responsible for

4. LIST OF TEXT-BOOKS, MAPS AND APPARATUS.

§FF The following list of Books will be extended, and other articles of
apparatus included as the fund at the disposal of the Superintendent pere
mite. The Wall-Maps (includivg onc of the United States) now in courte
of preparation, under the supervision of the Educaticnal Department, will
be added to the list as soon as published.

THE NOVA SCOTIA SERIES OF READING BOOKS.

Book No.1........ $0.22§ doz. | Book No.6....... £0.17 ca.
o 2ieaeee. 050 ¢ “ Tecerann 23 «
b 3. . 0.06 cach. | Thcartof Teaching
°“ 4. s 030 Reading ....... 0.073*
° L 0.11 ¢ | DBailey's Bricet Trea-

tise on Elocution 0.05 **

SPELLING BOOR.
The Spelling Book Superseded, (Rev. Ed.) 8} cents cach.

GRAMMAR AND,COMPOSITION.
Eaglish Grammar.®
Morcll's Anslysis, 5 cents cach.
Reid's Rudiments of Composition, 20 cents each.
Bain's Rhetoric, 40 cents cach.

NATHEMATICS.

Arithmetic~Nova Scotia Elementary Arithmeticyeeneeen... In press.
Nova Scotia (advanced) Atithmetic. oeiveveneensaess 15 cents each.
Nova Scotia Arithmetical Table Book..... vesens ceeeasa18 8 doz.

Algebra—Chambers’ Algebra, (as faras Quadratics)........20 * cach.

Do. 0. (cmng)!ﬂe) ..... cearee ceeeeeldd W

DPlane Geometry—Chambers* Endlid, {including Plane Trigo~

no{netz}?.......‘ ............... cevsessees vererios weeddf MW
racticcl Mathematics.—Chsmbers®, (including Land-survey-
ing, a brief treatise on Navigation, &6.)eevieansnensasan 5 ¢«

Solid and Sgherical -Geometry~Chambess®, (including Sphe-

rical Tngoenometry, Conic 0D, &C)reenernaooneaaadd b 4
Iathematical Tadles—~Chambers'. cevieeseneienosseranans 30 4«
Narigation—~Norio's, (an cxtended treatise)eeveeeeee. . S1G0 ¢ M

! Bali Fromes.—~

Slates—~Common Slates, (beveled frames) 6§ in. by 83 in....37 ** doz.
. u 8in.by J0m.....40 "
9 in. by 13in 60 ¢ u

4 "

Prepared Slates, 5in. by 7in....
Lk e“,8in.b;min...-.................... e # o«
Blalc)lotboa(:;loghalks, 20 cents per boz, /1 gross); Slate Pencils, 7 cents per
Xy 5
T3~ The Preparcd: Slates areruled for writing, and for separato colamns
of figuros, units; teps, hundreds, &c.  They are folded ance (liko & ghest of

wn'tingJ)?pcr , are very light, and wall not break by fallmg.  They aro
o

intende tho use of beginners only.
WRITING.
STAPLES® PROGRESSIVE SERIES OF COI'Y DOOKS:
Book No. 1, 2 cts. cach. | For girls § Book No. G, 24 cts.ca.
Forboth| * No.2, ¢ o nly, % No.7, ¢

only.
ils and{* % No.3, * o LIN'ly ready.)
& boys. ¢ No. 4: o “ ‘F('-‘r bo)'s) :: i\\:g'.g' ::

“* No.b, " only,
Ruled Card to accompany copy books, G cts. per doz.
Penliolders, 20 cents per gross.

Staples® Circular Pointed ’ens, 24 cents a box (1 gross).
Inkpowders, 38 cents per doz.

Rulers, 12 in. {for pupils® use,) 20 for 12} cents.

Lead Peugcils, 8 cents per doz.

India Rubber Lrasers, 12 cents per doz.

Pink Blotting 'aper, 16 cents per quire.

DRAWIXNG.

BARTHOLOMLW'S SCHOOL SERIES OF MROGRESSIVE DRAWING LESSONS.
Package No. 1, (12model cards) 7 cents per package.
e g i‘ 0'( “w " ) [ pc A? s

N0, oy

For 4" No‘ 3' " " (13 “

beginners. s No.d, ® w “ s

&% No. 5 11} " (13 &%

(13 xo' G: [ [ " 3

. Sketch Book, unodels only) No. 1,....20 cents cach.

i For o “ No.2,....20 s
advanced o i No. 3y 2D w
lessons. “ “ No. 4,....20 “

u s No.5,....20 ¢

Packages (12 slips) of blank drawing paper, for model cards, 3 cts. per pack.
Blank drawing nooks, for snodel cards, 81 cts. cach.

Blank drawing p:\l)cr, for Sheteh Bouks, or model cards, 28 cts. per quire.
Drawing ‘l'cncnls,};, Zg‘cts. per“doz.

&

[ B'n &% &
1} """ 4 .
“

[ st
India Rubber Eraac':s, 12 cts. per doz.

DIAGRAMS.
For purposes of sllustration, and ** Oral Lessons.™

*orest Trees {12)eevieenececrecroocesonanenas $0.
Natural Phenomena (30). cccvvvveervennans vese
Botanical Prints (roots, stalks, leaves, &c., 25)..
Notes of L.cssons on do. o 0. .
Poison Ilants (44).....

pcf‘sct.

888388

PWOOMO

Wild Flowera (96). v eeeeaasan Q0 ¢
Geometrical Figures (2sheets).eeeeioecnnsaanas 006 ¢
Mechanical Forces (6, ont cloth) with 3 . 100 ¢

Datterson’s Plates of Animals (set of fO, mounu:d11

and vamnished). oo oo iiiii et ieacneeaan 00 ¢
GEOGRAPIIY.
Cslkin's Geography and mstor{ of Nova Scotia, 81 cts. cach.
“ School Geography of the World.®
Series of Wall Maps— Scotland.eeeierenannes $1.35 cach.
Nova Scotia. .oe.ovves £0.35 cach. § Ircland .. ... ..., L1335 @
North America....... 135 ¢ [ DBritishIsles(inrelationto
' Western Hemisphiere. 135 ¢ the coast of Europe).. 135 ¢

Eastern Hemisphere. %gg “ JEurope... .. ... ..13% *

& fXalestine ...... PR 1.35

Gen'l Map of Bible Lands 1.35 *

Globes.—The Terrestrial Globe (12 in. diameter, bronze meridian and

Quadrant)

The Celestial Globe .

Classical Wall Maps. Grxcia Antiqua. . .......51.20 each.
Orbis Veteribus Notus.81.20 each. | Asia Minor Antiqua.,... 120
Italia Antiqua........ 120 ¢ | Orbis Romanus......... 120

England.............

HISTORY.
Hodgins® School History of British America. .25 cts. each.

3 Curtis' Chironological Qutlines of Eng. History 6

For usc in adv. { Collier's Iistory of Rome........... cenneen 15 ¢

Com. Schools. { Collier's History of Greece....ues .

For use in Smith's Smailer History of Rome.
Co. Acadcmies. { Smith's Smaller History of Greece
Chambers’ Ancient History cocceenecann

R TR

NATURAL SCIENCE.
Chambers' Chemistry, (Rev. Ed.)......30 cents exch.

ECONOMIC SCIENCE.
Ths Chemistry of Common Thirgs....15 cents cach.

CLASSICS.
Latin,~Bryco's First Latin Book,.
Bryeo's Second Latin Book .
Edinburgh Academy Latin 20
or, Bullion's Latin Grammar... 50 ¢
Armnold's Latin Prose-Composition.....60 ¢
AUTHORS—OXFORD ENITIONS.
C.xsar, de Bello Galiico, poper, 20 cts.: bound, 25 cts.: Lib. L—IIL. (with
short no:cs)‘ 1 vol., paper, 10 cis.
YViraiz, (complete), paper, 20 cts.: dourd 25 cts.: the Georgics (with short
notes), 1 vol., paper, 20 cts.: tho Eneid, Lib. I.—III. (with short notes),
Jeper, 10 cts.

® The Council of Pablic Instruction has antherized the preparation of a
General Geography, and anEaf;liah Grammar for use in the Pablic Schools,
zad nntil these Works are published the Su}:ﬁntcndenl of Education sill
not re any { on these subjects. the mean time, Trustees arc
authorized by the Council to nse whatever Geography or Grammar they
Ecrfer. Campbell's or Lovell's Geography will be foand to bo about tho

t; and Leonic’s Grammar, if tollowed by Morell's Analysis, will,
perhaps, give as good resalts as gny.

-20 cts. cacit.
as 48




48
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Ciceno, de OF, de Sen, de Amilit., 1 vol., paper, 15 cts.. bound, 20 cts.. !
A Sen, and de Amicit., 3 vol, (with «hort notes,) paper, 10 cts.. Oration
for the Poet Archias, (with short nolcs,) paper, 10 cts.

Honacr, {complet ™ paper, 16 et dound, 20 cts.. the Odes, (with short
notes), paper, 2u cts.

Greek,—Dryce'r First Greek Book,.ooveereee.a .23 cts.
L1

rach,
Beyee's Second Greek Book. e

.
1’8 Greek Grammar,voveesvese 56 ¢

ull
or, Edinburgh Academy Greek Grammnar, 35
Arnold's Greek Proso Composition, .. .. .55

AUTILORS—OXFOLD EDITIONS.
Xexorioy, Anabasis, Imf"’ 15 cents: dound, 20 cts.
Euntresoes, Aeestis, (with short nutes), paper 10 cts.
Xexorytoy, Memornbilia, paper, 10 cts.. bound 14 cts.
Housxg, Hiad, (complete), paper, 30 cts.. bound, 33 cts.: Lab. L=IIL (with
short notes), 1 vol., paper, 20 cts.

VII. The Provincial Normal School.

Finst Tunst begins on the seccond Wednesday in November, and closes
on the last Thuesday in March.

Secoxn Tery begine on the second Wednesday in May, and closes on
the last Thursday in September.

s Students cannot be admitted after the first week in cach term, ex-
cept by the consent of the Principal.

FACULTY OF INSTRUCTORS.

NORMAL COLLEGE.
Bethod, amllthc Natural Sciences:=Ruv. Aurxaxpenr Fornrester, DD,

*rincipal of the Normal College and Model School.
English and Classics:~=J. B. CALK1Y, Fsq.
Mathemetics:=—W. R. MerLuorLann, Esq.
Music=<Mi1ss S. Raxo.

Drawcing :~=Miss 1. Crowe.

MODEL SCHOOL.
Iiggh Schiool Department, M. Epwann Braxcuann.,
Preparatory 4 Mn. Jaues LirTLe.
Senior Elementary Miss Locas.

Junior  do. . Miss A. LEAKE.

Janitor:—Mr. Dobsox.

Eztracts from the Regulations of Council of Public Instruction.~** Before
being envolled a Student at the Normal School, every pupil-teacher shall
make the following declaration, and subzcribe his_or her nanie thereto:
1 hereby declare that my object in attending the Provincinl Normal School,
is to qualify myscly for the business of teaching; and that my inteation is to
Leach, for @ period not less thun three years, in the Province of Neva Scotin,
—if @ljudged a Certijicnte by the Examiners® In consideration of this de-
claration, instraction, stationery, and the use of text books (exeept Classi-
cal) shall be furnished pupilteachers, free of charge.”

“Candidates for admission 1o the Normal School shall attend one of the
regular semi-annual cxaanuativas condacted by the Distnct Laanuaers an
October and April in each year, and ifthey pass a satisfactory examination
on the thint-clase syllabue,® they shall, it found worthy of the same, veceive
a certificate of *character, ability, and «holarship.® Thiscertiticate shall give
the holder adinission to the Normal School, and upon presenting said centiti-
cate to the Superintendent, the holder shall zeccive an allowancee of five cents
per mile, towards travelling expuases. In the case of those who lioldd licen-
ses, granted since Octobiery 1863, it shall be sutticient 1o make application
10 the Chairman of the District Lxaminers, who shall forward the requisite
certificates to spplicants. No porson shall be admitted to this Institution
as a pupil-teacher, without the above-named certiticate.

Persons wishing to cnrol as Candidates for High Schicol or Academy cer-
tificates must, in addition to & good knowledge of English, be thoroughly
familiar with the Latin and Greek Grammars, and be able to parte with case
any passage i some clementary work in cach language.  In mathematics,
they must be competent to solve any example in the advanced Nova Scotia
Arithinetic, to work quadmﬁc cquations in Algebra, and to demonstrate
any proposition in the tirst four books of Euclid.”

¥Y1XX. DBond of Secretary to Trustces.

“The Secretary of the Trustees shall give a bond to IHer Majesty, with
two suretics, in a sum at least equal to that to be raised by the scetion dur-
ing the year, for the faithful periormance of the dutizs of his office; and the
<ame .shall Lc lodzed by the Trustees with the Clerk of the Peace for the
county or district.*—School Law of 1866, Sect. 42.

This bond is to he given annually, oc whenevera Sccretary is appointed,
and Trustees shonld not f2il 1o forward it by mail or otherwise, to the Clerk

of the Peace, immediately after they have appointed their Sceretary. The |

following is a proper form of bond:—

PROVINCE OF NOVA SCOTIA.
Kxow art MEN ny THESE PresexTs, Tuar W, (name of Seere- .
tary; as principal, and {names of sureties) as surctics, are beld and firmly
bound unto our Sovereign Lady Victonia, by the Graco of God, of the }
Thited Kingdom of Great Britain and Ireland, Queen, &c., in the sum of
of lawful money of Nova Scotiz, t2 be l
the Queen, her heirs and successors, for the true pay- )
ment whereof, we bind ourscives, and each of us by himaelf, for the whole |
and cvery part thereof, and the beirs, tors and ad rators of us
and cxch'ons, firmly by these presents, scaled with onr Seals, and_dated
is day of in the year of our Lord one thousand cight |
hundred and aad in the year of Her 3ajesty”s reign.
WikrEAs the sandl — has this day been duly
Secrctary fto the Board of Trustees of —— School Scection,
District of
Now Tk CosmiTivs of TIls OniieATION 18 such, That if the said
(name of Sceretary) do and shall from time to time, and st all times here- I
after, duning hus continuance in the sard Office, well and faithfully perform
all such acts and dutica as do or may hercafter appertain to the said Oifice,
by virtuc of any Law of this Provinee, inrelation tothe said Office of Scere-
tary to Trastecs, and shall in il respects conform to and observe all such

s oIf qualified, they X
bus, omitting the practical questions at the end.

paid to our said Lady

gppointed o bo i

may be examined on the second, or first-clses sylla-

£ AH e Year Round,

! Harper's Magazine,

t they represent, to be handed over

rules, orders and regulations as now are or may be fror time to tinie cstabs
lished for or an respuct of the said Oflice, and shall well and futhfully keep
all such nccounts, books, and papers, as are or muy be required to b kept
by hun i fus said Uflice, and shall i all respects welt nn‘«ll fuithfully per-
form and exceunte the duties of the said Oftice; and if on ceasing to hold the
said Oflice, ho shall forthwith, on demand, hiand over to the Trustces of the
eaid School Section, or to his successor in oftice, all books, papers, moneys,
accounts, and other property in his poeseasion by virtue of his snid Office of
Sccretary—then the said obligation to be void—otherwise to be and con-
tinue in full force and virtue.

Signed, sealed, and delivered Name of Secretary.]
in the presence of Names of Surelies.)
[Name of Witnes:.)

WE, T Stsscrinkns, two of Her Majesty's Justices of the Peace for
the County of —————— do certify our approbation of
names of Sureties, ) within named, as Sureties for the within named —
nme of Secretary, ) and that they aro to the best of our knowledge and
clief persons of estate and property within the said County of and
of good character and credit, and sufiiciently able 1o pay, ) required, the
penalty of the within bond. ~  Given under our hands this day of
A.D. 186 [Nasmes of Magittrates.)

Seal
Scal:3

IX. The Nova Scotia Scries of Reading Boolks.

Much paing have been taken to insure accuracy in the text of these
books. ‘Ihe Superintendent of Education will thank teachers to notify him
of any crror that appears in this series.

X. List of Inspeclors.

Jo R Miller. . ieieveieiesaiancesaanaaess. . Halifax,

Rev. D. M. Welton, M A Windsor.

William Laton......... .. Keatville.

Rev. G. Armstrong, M. A, . . . Bridgetown.

Rev. B . Filleul, B A.. Weymouth.

G. J. Farish, M. D Yarmouth.

Rev. G. M. Clark ... ..Shelburne.

Rev. . O. 'arker.. . .Arbordale, Queens Co.
W. M. B. Lawson Luncnburg.

H.C. Gpham,....
Rev. James Clristic.
M. T. Smith...cveneee
Rodk. McDonald ...
S. R. Russell.......
James Macdonell....
C. It. Macdonald. ....... . Jhaddeck.
Fdmund Qutram, M. A.. ceageaeeenssSydney.
W R.Cutlere.cceneearesarnsnnnensseess drichat,

dorton’s Magazinc Library.

Nou Fi1ans—No TIME LIUTS=TLRNS MADE KNXOWN ON AITLICATION.

Ry all who become subscribers, the new Magazines or Volumes may be
obttined on the amval of maul steamers, and returned or exchanged during

~ busness houte, untid 9 p.m. daily. The tollowing publications are among;
i the Books and Magazines on the shelves:—

Letsure Hour,
Lordon Reader,
Loadon Jounal,

Argosy Mazazine,

Atlantic Monthly,

Arthur's Home Sagazine, London Society,
Blackweod's Magazine, Mouthly Magazine,
Boys® Monthly Magazine, Mecliora do.

Once a Week, volumes and parts,
QOur Young Folks Magazine,
Penny Readings,
Quiver, volumes and parts,
Sunday at Home. volumes and parts,
Saint James’ Magazine,
Sixpenny Magazine,
Sunday Magazze (Guthries)
Supplementary LondonJoumal,
Temple Bar Magazine,
Working Man's Journal
Young Enﬁlishwoman'a
Younyg Lady's Journal,
Hours at Home, And all other Monthlies as issued.
ladies Treasury, 3 .
Addrcess, G. E. MORTON & CO.,
Book and Yedical Warchouse,
South of the Province Building, Halifax.

Bow Bells, volumes and parts,
Chambers® Edinburgh Journal,
Christian Werk Magazine,
Christian Woe A,

Casscll's Family Paper,
Churclunan's Magzazine,
Cornhill .\lngnzinc,
Englishman's Magazine,
Englishwoman's do.

Family Treasury,

Good Words, volumes ard parts,

Godey's Book, i\!’ag:nzine,

The Journal of Education,

Published monthly, under aathority of Act of Parliament, gpd {umiehcd

atuitously to Trustee-Uprporations, and to Teachers as specitied in Sect. 6

15) of the Jaw concerning public schools. .

Any person not entitled to a copy frec of charge, will have the Journal
sent to his address on pavment of S1.00 per annum, in advance. Tho
Inspectors in the several Counties are authorized to receise subscriptions.

ﬁ?o number of copics required for distribution to Tporations
and to Teachers cotitled to receave them, will bo forwarded to tho Inspec-
tors. Subscribers wll receive their copies direct from Ialifax. i

Trustees will file and preserye this Journal as the propesty <f the: section
to their successors in office. num-
ber should bo properly stitched apd cut open before being read. .

Teachers wishing situations wll have tho privilego of inserting a brief
advertisement (class of license, ¢xp o8, , talary, and address,)
for onc month, frce of charge. | Trustees in want of teachers will be allowed
a similar privilege. . . . .

A limited Runber of cdvertisements in connection with cducation and
kindred sul jocts, will be inserted at 20 cents 8 Jino for the first and 10 cents
a line for cach subsequent insertion-

Communications to be addressed Epveatios OFFICE, Haurax, N.S.

Printed by JAxes Banxes, Corner of Sackville and Granville-sts:, Halifax.
- .



