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l\o TRUSTEES.—In Trustees’ Yearly Return B, question 13,

for ¢ What is the height of the Room ?” read « What is the
length of the Room ?* The misprint was not discovered belore tho
Returns were sent out.

BUSINESS OF TRUSTEES.

14 TRUSTEE” is informed that it is the duty of each Baard

of Trustees to collect promptly the amount voted by the
school meeting. When the Trustees present their statement to
the annual mceting, they should be able to give a definite account
of the expenditure and liability of the seetion. It is clearly a
neglect of duty for any Board of Trustees to allow uncollected
rates to be carried over to another year. Such a mode of doing
schoo) business is anything but creditable to a Board of ‘Lrustees,
and prevents the annual meeting from receiving that definite in-
formation to which it is surcly entitled, under the provisions of the
law. If any Board of Trustees have uncollected rates in charge,
they should direct their seeretary to collect them, and otherwise
have their business in perfect order for-presestation to the annial
meeting in Qctober next.

COPY-BOOKS.

E have already stated that among the prizes offercd at the
V  Great Agricultural and Industrial Exhibition;of the Peg-
vinee (which takes place c:u]y in October next,) are tlic following :
Best specimen.of prescribed writing books (SL’I{\](:S') Nos. 8
and 9, exected by a papil of the pabhic schools. .... $20.00
Best specimen of preseribed writing books (Staples) Nos. 2
and 3, exceuted by a papil of the public schools. .. ... 20.00
Since these prizes werd offered two copy-books bave been jnsert-
cd at the beginning of the Serics, arid bear the Ne . 1 and 2. The
former Nos. were accordingly changed. The No. 2 above referred
to hias become 43 5 hias become 73 8 has bucome 105 and 9 has be-
come 11.  The new numbers having already obtained an extensive
circulation, teachers should be careful that the wrong books are
not selected by competitors.  Attention to the following will pre-
vent mistake:— :
Book No. 2 (new No., 4)- consists of the 18 short letters, their
analysis, synthesis, and simple combinations. -
Book No. 5 (new No., 7) halftext.  The first copy is,  Augus-
tine, Neiwohurg, Mickigan,”. &c. .
Book No. 8 (new No., 10) abbreviations and business forms.
The first copy is, ¢ Amt., Bot., Cut., Dr.” &e.
Book No. 9.{new No., 11) fine haud. The first copy is,  Amus-
ing, Nothing, Manning,” &e. °

THE TEACHER'S AGTHORITY.

E following querics have becn sent us, with a request that
we.would publish an answer to them in the Jouraal of
Education :— )
1. Has the teacher, while the child s under his care, full
authority o enforce obedience ? A o
2. Has the teacher any power to go outside of the schook-room
toTetain a pupil who may endeavour to elude punishment by run-
ning Gut 6f the room ? oo
In the first of these questions there are two things to be decided.
In the ‘&t place, itis nccessary to know whether the power of

the teacler is sufficicnt to require and enforce implicit obedience,
and in the second place, whether the authority of the teacher
entirely supersedes, for the time being, that of the parent. To
these wo return, unhesitatingly, an affiemative answer. The fol-
lowing extract, from an article published some time since in the
Journal, states the twatter in o -clear and forcible manner :—
We sny, then, that it i3 an crror to suppose that pavents havea
right to mterfere with school discipline. e make this assertion
beeause the circumstances of the case necessitates it, and any other
assumption must resolve itselfinto an absurdity. The act of plac-
ing 2 child at school is the delegation by the parent of his or her
authority, an authority given to the parent by Nature and by tho
State. That authority 18 to govern. Government is the imposi-
tion of laws for the benefit of the colmmunity, of which the governed
forms a part; and there cannot be & law without a sanetion, or, in
other words, without 2 means of enforcing it.  If this position doés
nat hold, then the anthority of the parent is not delegated, and the
responsibility of the master does not accrue.  As a matter of fact,
the law holds that it isdelegated, and that the master is only
responsible to the State, whence the parent derives his authority,
if in its exercise he violates the law of the land.
1t is evident that the objeet of school training cannot be attained
unless the necessary laws are strietly and impartially administered.
But how can this be done if the teacher is constantly in danger of
parental interference prompted by mistaken fondness? If the
parent considers the teacher incapable of discharging the duties hé
has undertaken, he can appeal to the Trustces by whom the
teacher is employed, and to whom he is answerable in his profes-
sional capacity; or, in case of flagrant injustice, to the civil
power. . * L
In reply to the second query we would ask, Would such action
be worthy of the dignity of a teacher, or would it in any way aid
in attaining the object of discipline? Punishment is 2 means fo a
much ligher end than the infliction of pain, its aimis to reclaim
the eiting, and restrain the rebellious. Now, insuch a case ‘as
that which our correspondént supposes, there is certainly a better
course to be followed than the pursuit of a refractory pupil. I
there is that understanding between parent and teacher which
there should be,. the difficulty is capable of an casy sblution; if
there is no such understanding the teacher is neglecting.a means
by which the efficiency of his discipline:and his success in teaching
may be almost indefinitely increased. Ifan appeal to t}gte.papcn't;
is impossible, or useless, it would be more ﬁf.‘ﬁng to await, the return
of the child to school, when the folly of his course could ' pointed
out to him and the proper punishment inflicted. Ifiti . pposed
that the child will not return, then punishuient in such a case
would be little move than wreaking vengeance on a culprit for the
trangression of a law which the teacher will hercafiér have ng
power of cnforeing. It will be readily admitted that no punishs
ment at all would be preferable to this. The teacher should;not
forget that under the present school arrangements he bas the whale
power of his Trustees to aid him. ‘ o
Bot while the teacher has authority in his school; and i’f_"it
liberty to nse the best possible means to sceure obedignce,:a Judis
cious teacher will be carcful not to press matters. o an cxiveme.
Fducation requires the cheerful co-operation of! pareat, tesches,
and pupil, and the teacher should strive to secure # willing, nota
forced obedjence. . Nothing will miore readily destroy 3 partnt’s
influence than a ncedless display of parental authorityy and the
samne is true of the teacher. He who governs by -an absolute mit
may indeed securc good.order, buthe will Jose what is infinitely
more valoable, the pleasure of knowing that be has-taught those
under his care to pursue that which s good and right. fon is own
sake, and not through fear of punishinent, Fimpnosis npt the
only . quality necessary rto the teachor, gentlenioss, ‘patience--the
charity that suffercth Jong 2ad is kind, will subdue andmonld
many a stubborn will that yields but slowly to the rule'of foree.

[
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LETTER FROM PROFESSOR D. F. HIGGINS, M. A.,
EXAMINER IN DEPARTMENT OF MATHEMATICS.

N looking over the papers handed to me at the recent exami- |

nation of teachers, it scemed to mo that a number of the
candidates; had dpne themsolves less than justice, through some
misapprehension of what was required-of them, or some false esti-
maté of the relative ithportance of this or that featuro in their
exercises. ‘This was tho more to be regretted, from the fact that
many of those who suffered in this way were apparently shle to
do good work, if only they could have been in a position to use
their resources o the best advantage. Now, it may be readily
granted that the ability to make good use of onc’s resources is an
essential element in the education of any man—perhaps especially
so0 of the teacher—~and that, therefore, those who suffered in the
way mentioned did not suffer unjustly. There can be no doubt,
morcover, that the instructions issued by the Superintendent are
sufficiently explicit; so that no one who takes the trouble to pay
attention to them need go astray. Still, in view of the peculiar
circumstances in which candidates are placed—the hurry, excite-
ment and anxiety of the occasion—it is hardly a matter of wonder
that they should now and then make mistakes. In order, however,
that the liability to such mistakes may be, ns far as possible,
diminished, I wish to point out a few of the crrors that have fallen
under my notice, tu the hope that they may be avoided in future.
Here they are:

In many of the papers the problems were not worked out—the
answers to the questions alone being given. It is, perhaps, hardly
necessary to say that such a paperis worth very little, however
correct the answers may be. Whoever patiently works out a
problem on his slate and then transfers only the result to his paper,
does himself a serious injustice.

Sometimes problems in one branch were worked according to
the principles of another—examples in algebra performed by the
rules of arithmetic or the reverse. Work so performed cannot
count for much. The thing to be determincd is the candidate's
knowledge of algebra. What proof will he have given of his
knowledge of algebrs, if all the problems are worked by the rules
of arithmetic ?

Occasionally problems were worked, or propositions demonstrated
that were not asked for, while those that were required were not
dono. Such work is worth simply nothing.

The answers to some of the guestions were exceedingly indefi-
nite, and therefore very little worth. One should not attempt to
do 50 much as to be unable to do anything well  Quality is quite
as important as quantity.

Some of the exercises were handed in on a great number of torn
bits of paper—a single subject covering sometimes half-a-dozen
fragments. On the other band, a number of different subjects
were sometimes huddled together on the same sheet, insuch a
manner asto require no little picking to separate one from the

§thcr. Such exercises, you may be sure, do not make a favorable
impression on the mind of the examiner.

" Some of the words were incorrectly spelled, as for example,
# Arethmatic,” @ caquel,” and many more.

‘Let tho above suifice for fault-finding. T must in fairness say,
that, though the object I bad in view made it necessary for me to
refer chiefly to errors, yet these were by no means characteristic
of all the Rgcrs hapded in, nor were they very prominent charac-
teristics of the papers as a whole. A large proportion of the exer-
cises were ; some of them were of a very high order.

" That there shonld be, among so large & number, a considerable
diversity in the cheracter of the exercises, was to be expected. A
more noteworthy fact, and one which, it secms to me, tells with
considerable emphasis in favor of the %_resent mode of eXamination,
i3, that there was often amarked difference betwéen’ those that
‘came from different counties. Of course, I was unzble to tell from
what bounty {ny particolar parcel came, but that they camie from
counties in which the applicants entertained very different views
in reference to the requirements of a given grade of licence, swas
sufficiently evident, If this difference corresponds, s scems pro-
blible, with' tho actinl difference in the demands made, under the
‘0ld syatem,'by the several county boards, it is edsy to see that-elid-
Iess confosion must have been the résult. : .
Théeidmpartance - of cultivating 2. spirit of fraternity amongst
teachess, can scarcel xb9°§qwm§ng ted. Under the 3 zegime,
this ‘was scarccly possible. Now that the barriers arc being broken
down, let téachers seé to it that they use cvery proper means to
gleyate their voeation into a profession. Let uslearn to respect
ourseives and each other, and the world will soon learn to re-

spectus,- | o SRR
Acqdig College. D. F. Higoms. ,

PROGRESS OF EDUCATION.

HE following Statistics indicato n very rapid snd extensive
educational progress during the School Year 1867 :—

SALARIES OF TEACHERS.
Amount paid by Government to teachers of Common

Schools - - - - - - 1887 $97,846.97

do. 1866 82,439.27

_ Increaso - - - - - - - - 81540770
Amount paid by the soveral Counties to Trustees of

ublic Schools - - - - -1867 $91,477.14

Do. do. 1866 55,258.64

Increase - - - - - - - - $36,218.50

Amount rnised by the various school sections towards
salaries of teachers of Public Schools - 1867 $69,844.86

Do. do. 1866 85,227.76

Decrease - - - - - - - - $15,382.90
Total amount paid for salaries of teachers of Public

Schools- - - - - - - 1867 §263,867.97

Do. do. 1666 285,825.67

Increase - - - - - - - - $28,042.30

SCHOOL-HOUSES' FURNITURE, ETC.
Amount paid by Government to aid poor sections in

building - - - 1867 $2878.79
do. 1868 2845.29
Increase - - - . - - - - $28.50

Amount paid by Government towards supplying books,
maps, and apparatus - - - - 1867 813,388.06

Do. do 1866  4,885.72
Increase - - - = = - - - 8850234
Amount paid by the various sections as Interest on
money borrowed, 1867 -~ - - - - $2,625.00
Not separately reported in 1866 - - - - . .......
Amount expended by the various sections in purchase
or improvement of Schoo} Grounds, 1867 - $22,020.00
Not separately reported in 1866 - - -~ - ...
Amount cxpended by the various sections in reparing .
houses, 1867 - - - - - - 814,875.00
Not separately reported in 1866 - - - - .........

Amount expended by the various sections in building
new houses, 1867 - - - - - - $70,405.00
Not separately reported in 1866 - - - -

Amount expended by the various sections in providing
or reparing school desks, seats, &c., 1867 - 810,685.00
Not separately reported in 1866 - - - - ........
Amount expended by the various sections in purchase
’ of books, maps, and apparatus, 1867 - - $14,421.00
Not sepsrately reported in 1866 - - - - ....c...
Fuel consumed during the year 1867 - - -8%12,198.00
Not separately reported 12 1866 - -~ - - .........
Insurance on school buildings, 1867 -~ - =~ - $2180.00
Not separately reported in 1866 - - - - ...l
Commissions to Sccretary of Trustees, 1867 - - $6,968.00
Notseparately rcported in 1866 - - - - ...l
AMiscellaneous and undetailed expenditure, 1867 - $25,609.00
Do do 1866 - - .12,830.60
Increase - - - - - - - - 812,719.00
Total amouut granted by Government towards build-
ings, books and apparatus, &c., 1867 - - 816,261.85
do. 1866 7,781.01
Increase - - - - -~ - - - $8,530,84
Total amt. expended by the varionssections for all pur-

poses, exclusive of * salaries” and ¢ debt,” 1867 $181,876.00
0. .

D do. 1866  91,024.31

Incréase - - - =~ - = =  =-890,851.69
TOTAL EXPENDITURE FOR PUBLIC SCHOOLS

Paid by Government - - - - - -8145,280.17

Paid by Counties - - - - - - - 9147714

Raised by the various sections - - - - - 26291286

Total1867 - - - - - -  -8499.670.17

« 1866 ~ - - - - - - 384981100

lnmue-. e - - - - - _-31'4_9,8,59.17
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'SCHOOLS, ATTENDANCE, AND TEACIHERS.—SCHOOL YEARS 1866 AND 1867.
WISTER. SUMMER.
1866. I 1867. |Increase. Deerease] 1866. | 1867. |Increase.Decreaso

Number of Public Schools in operation - - - 907 i L129 222 1 | L170 | 1,416 216
Number of Pupils regisu:md at School - - - 45,131 | 61,718 | 15,587 56,017 | 70,075 | 14,058
Number of Pupils daily present at School, on an average | 25,989 | 35,092 { 9,103 82,190 | 38,994 | 6,304
Full-term aver: - - - - - - - 1221761 30520 8,314 27,971 | 35,612 | 17,641
Number of Pu}?ﬁdnily present at S:hool, on an average,

while in Session, per 100 registered - - 5758 | 5686 . 072 $8:00 | 5536 ceee | 268
Number of Pupils daily at School, on an average, for

full term, per 100 registered - - - - - 49°16 4945 029 49-98 50-82 0-89
Number of Male Teachers employed :

Academic Grade (A) - - - - - - 9 1t 2 10 13 3

Class First (B) - - - - - - - 160 219 59 193 252 59

Class Sceond () - - - - . . 220 242 22 206 224 18

Clas Thid (D)” - - - -« - - . 214 307 938 224 254 30

Total - - - 603 79 176 603 743 140

Number of Female Teachers employed :

Class First (C) - - - - - - - 122 210 88 178 276 98

Class Second (D) - - - - - - 136 169 33 225 276 51

Class Thid ()" - - - - - - . 103 68 35 154 164 10

Total - - - 826 482 156 557 716 159

Total number of Licensed Teachers employed - - 929 | 1,261 382 1,190 | 1,459 269

Number of different Pupils attending the Public Schools during some portion of the School Ycar 1866, (estimated) 71,059 ; 1867,
(reported) 83,048; increase 11,989.  Estimating the population of Nova Scotia at 870,560 in 1866, the proportion of the population
attending the Public Schools during some part of the year was 1 in 5:21; taking the population to be 378,323 in 1867, the proportion

was 1in 4-56; increaso 1 in 3155 of the population.

SPECIAL PUBLIC AID TO POOR SECTIONS, 1867.

GOVEKRNMENT ALD IN huiLDING HOUSKS. Special Governm't aid | Special County aid in E 38 £3 g
Fuud available. Payments. fu paying Feachers. paying Teachers. g E E g‘g g .E.‘g .
ATET dur- cep | &3 |o8°E
COUNTY. S ndrawn Paid out [BAnce re-| S5 ?’”% %H 255
ﬁl:,?:,&;se& E: cs:j‘,?{’)' Total. | from this ’l”::;:’_’;fo:,: °§ Winter. | Summer.] Winter. | Summer. wf L &E E: Fi Eg
Academy Fund. hands. g ¥ =53 23y E %
Grants for 28 58 | 328 |38=3

the ycar. 8 2] 3] |2
Annapolis - - | 8513 0G| $300 00| S813 V6] S441 55{ 8371 53|...... $140 27'\ $236 $103 29} 8143 901 €377 241 $247 19(8624 43
Antigonish - 55 68 150 00 205 66 12 00/ 193 68!...... 85 86 83 48 69 51 90§ 169 81| 100 59] 270 49
Cape Breton - 104 22 50 00} 154 22 40 co; 114 22/...... 304 05’ 321 294 40| 298 19f 629 23] 592 59|1221 82
Colchester - - 130 29 150 00| 280 29 70 00} 210 29{...... 104 697 138 71 83 83 38] 243 04] 155 21] 898 25
Cunberland - 797 0 00 7 97 797 0 00f...... 84 77 99 68 19 110 49} 184 33| 178 68| 363 Ol
Digby - - 182 70 0 00] 182 70; 116 00 66 70|...... 66 88; 136 69 70] 131 48} 203 28| 201 18] 404 46
Guvsbomugh - 227 1 200 00} 427 11| 163 00% 263 51i...... 0 00 59 0 00 61 12 59 66 61 12| 120 73
Hnll)ifax Soum.y - 46 20 0 00 46 20 46 20 000..... 213 94| 287 197 94 232 19] 501 717 430 13] 931 84
o. City -
Hants - - 409 73 0 00; 409 73| 331 77 77 96{...... 140 50; 267 95 407 152 18] 407 64] 247 58] 655 22
Inverness - - 466 05 700 00] 1186 05] 545 40| 620 65/.... 0 00 0 0 00 0 00 0 00 0 00 0 00
Kings - - 0 00 0 09 0 00 0 00' 0 00f...... 59 04 136 55 56 115 25§ 195 98} 173 81§ 369 79
Luncnburg - 162 47 0 00| 162 47 170 00,........ S$7 631 20 29, 121 21 99] 104 83] 142 15| 126 82| 268 97
Pictou - - 79 16 0 00 79 16 33 50 45 661...... 104 14 124 89 64 82 61} 229 08] 172 25] 401 S3
Queens > - 689 92 50 00] 739 92| 212 06! 527 86]...... 59 41 60 87 74 34 69§ 119 70 72 43} 192 13
Richmond - - 409 84 300 00| 709 844 409 84 300 00|...... 99 72 ] 120 89 000 99 72| 120 89} 220 61
Shelburne - - 268 46 50 00] 318 461 123 90] 194 56(...... 12 69 12 10 62 5 54 25 27 16 16| 41 43
Victoria - - 179 19 000] 179 19 ooof 1. 19L..... 68 09! 127 53 15 74 32§ 195 96| 127 47] 323 438
Yarmonth - - 150 00 0 00] 150 00 150 00 v 00f...... 50 52' 70 52 38 63 61} 121 27] 115 991 237 26
N. Scotia, 1867.] 4082 05'! 1905 001 6032 05‘ 2873 79‘. 3165 79. 7 53} 1618 861 2286 21} 1394 41! 1745 681 3905 07| 3140 097045 16
EXPENDITURE BY TRUSTEES OF PUBLIC SCHOOLS, 1867.
2 Py ] HAL 1MES JLeo Ca - =

s | Teicns. | 25 °.=,§ E3§1255 |53 ST |5 (2 |4, (%5 |8

2 \(This includesall] E85 §:, Jdsoj5ix S5 13271 & - 5 5 124 |83

3. reccived by §% |2585| 8a3 ("85 1385 |sE=| §§ | @ ©d | 25 |35 [=8

EY | Teachers other | 2% [Ee &l “23) 23 |223 1245 S8 | _ s T |5, |sd

COUNTY. o |than Government| £ 1523o] 82E |53 &3 Soi| Se - as EFS §% $-

SE Grauts.) 23 =825 23 —‘55 S 08 83| &= [ S 2 | &g g2
SR | —FE| SRRk EiaEE el e37) op | B2 | 5 | 55 |99RisE
28 |88 | BE | 2 RE.EoR|EsTiltiailcE! 5 | 5 | Bn | 88 |asR|iEE
sh Et_‘ ;E‘ 23 awu's &TJ = aconéu > an gv E-o 8.. E !_o‘ :’-‘E’an
Anunpolis - - - $642| 4528 $5033 §88] $305| 8995, 2900 $402| $743] 8553 71| S458] $8711516823] §2899
Antigonish - - 5671 8173] 3409 4 51 510] 1949 264 340 559 5 123 556] 11520] 1661
Cape Bretea - - Q| 4175] 4234]...... 96| 1185] 1959 483 418 761 408 383) 1644 15846; 1895
Colchester - - 1058{ 50650; 6306 127 87 5651 4976 544 978| 1001 35 508 1827{ 23847 5749
Cumberland - - 766 4251 4344 239 317 254 278% 408 547 678 57 250| 2110} 17006] 5727
Digby - . . 601| 4076} 4501 9 74 564] 2255 291 597 52¢ 16 194 6291 143311 2115
Guysborough - . 9771 2647| 2922 147 497 513 3912 440 616 256 96 17 876} 14077} 55676
Halifax Couaty . 473 44591 4312 36 59 4671 2347 166§ 1143 6038 38 27¥|.e.... | 14374 1580
Do. City - LR PN 53791 5639 988§ 12406] 3574] 5057] 1648} 1693] 1991 262 600| 8747] 45800, 31332
Hants - - - 566( 6556| 6214 129{ 2049 576] 12115{ 1464{ 1050 638 662 548] 1894 83461 7508
Inverness - - - 173| 38639{ 4090¢...... 108 648| 2521 362 358 725 26 123 3381 13112 774
Kings - - - 335| 5694] 5729 26 836 262f 5258 4321 103¢ 423 80 498] 1502| 22109 s076
Ltmcnbnrg - - - 32| 3280} 3846 24 72 273] 1951 1201 631 481 7 181 7631 12742} 8081
Picton - - - 185¢| 5951 6715 356 696] 1161 5522 647 1826} 119A 54| 13872 554 27904} 7057
Queens - - - 55) 2452] 2474 1| 1056] 4483} 2423 164 598 261 12 243 516| 14738] 1238
Richmond - - 3861 2174 2219 3 119 96| 1698 134 140 345 10 141 282f 7570 1229
Shelburne - - . 611 8097) 3324 15 7 288) 3169 239 413 5% 30 2813 ...... ) 12175) 2960
Victoria - - - 591 1977 20&4}...... 56 242 590 4G4 302 X303 B 2 U U 612 479
Yarmouth - - - 2402§ 6399} 6070 428] 1602 985] 7018 931 994} 1041 261 667] 2530] 31328 9368
Nova Scotis, 1867 - 11092 77957 ] 83465] 2625| 22020 14875] 70405] 10635 14421] 121931 2130] 6963} 25609 [354390] 95604
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PROPORTION OF POPULATION AL’ SCIHOOL.

Arrangement of Countics according to the Proportion of their respective
Pepulations at School—( Census of 1861.)
Winter Term, 1866. Winter Term, 1867,

. Colchester............1in5.71

1 1. 0
2. Cumberland .......... 1578 2 Pictow.... ....ovven. 1“4.69
3. Pictou. .......iiill 1% 6.05 3. Cumberland.......... 1*478
4. Victoria,............. 1618 4 Yarmouth,........... 14,82
5. Aunapolis............ 1+46.88 6. Victoria....... el 15,04
8. Hantv...... L1697 6. Halifax County....... 145.08
7. luverness....... 196,98 7. Lunenburg........... 145,18
8. Halifax County. 147.07 8 Digby....cc.......... 1%5.26
9. Digby............o.0 17.25 9 Shelburne.. L1530
10. Antigonish... 14 7.20 10. Juverness..... L1537
11. Kings....ooo.0 1% 7.46 11 Antigonish ... 145,39
12. Shelburno...... 1 8.00 312 Queens....... ..1 % 5.41
13. Cape Breton. ... 1 8.05 13. Kings...... 10545
14. Lunenburg..... 14812 14, Hants.......... 1" 6.67
15. Yarmouth..... ...... 14881 15. Capo Breton.. 14570
16. Richmond............ 1 8.99 16. Annapolis............T1* .77
17. Halifax City..........1 * 0.27 17. Richmond........ ..1%6.55
18. Guysboro',....... eeea1 #1179 18. Guysboro'....,.......1 *“ 6 89
19, Queens..veviieiiiana, 1%11.82 19. Halifax City.......... L 8.22

Nova Scoria, 1in7.33.

Summer Term, 1866.

Nova ScoTia, 1in 5.38.
Summer Term, 1867.

1. Colclester. ... 1. Colchester............ 1in3.78
2. Cumberland. . .. 2. Cumberland..........1 * 3.95
3. Pictotteee.sivinvnnnnn. 1 3. Victorin.......... 1% 407
4 Antigonish........... + Hants...ooiiennnnenn 14490
5. Hants........... 5. Dictou.. ........ L1434
¢ Kiugs........eneen 567 6. Kings............ 14460

* 1 Halitax County...... 14507 4 {Halifax County......1 % 4.61
7. Victoria.... ....... 145,70 ! Yarmouth........... 1461
8. Annapolis...... .. ...1%6.023 8 Lunenburg...... verel © 4,64
9. Shelburne............ 146.05 9. Inverness......o...... 14.70
10. Yarmouth............ 146,15 10, Cape Dreton.......... 144,80
12. Inverness............ 146 18 11 Antigonish........... 1481
12. Cupe Breton.......... 148.36 12 Digby................ 1+4.84
13. Lunenburg.......... 1¢6.41 13, Shelburno............ 14509
14. Richmond............ 1% 6.45 14. Annapolis............ 14521
15. Digbyeeeeiviinnannnn. 146,98 15 Queens...oouevnenn.., 15.23
16. Guysboro’....... .... 1%7.00 16. Guyzboro'............ 145.58
17. Halifax City..... eeee 1 #7.94 17, Richmond........... 146.23
18. Queens. ...vovunne.. 1926 1] Haliw. City.......... 1“6.73

Nova Scoria, 1in 5.91. Nova ScoTia, 1in4.72.

For the Journal of Fducation.

ON READING.

R. FRANKLIN used to say that ke vead Robinson Crusoe
once every year, because, as he alleged, it stimulated him
to keep up his independence of character.  None who observe the
peculiarities of human nature, can fail to perceive that the influ-
ence which the biographies of great men exercise over the mind of
youth is not inconsiderable. FThe achicvements of warriors or the
the adventares of travellers; the persevering industry of those
who lisve probed to the vitals of seience; or the patient toil of
those men who have risked health, and even life itself to teach the
poorsavage the refreshing truths of christinnity: these all inspire
the minds of the young with that most admirable incentive to
advancement in life which we call emulation, “a noble passion, as
it’strives to excel by raising itself and not by depressing another.”
‘Tbis is indeed a rivalry which is, of ali kinds, the most praisewor-
thy, and when productive of active exertion cannot fail to lead to
honour and distinction. We confidently assert that if you desire to
put into the hands of a boy that which will induce him to discover
his own abilitics, you cannot do better than place before him the
lives of men who, by their genius or industry, {which latter is of
still greater service in life,) bave built up for themsclves solid and
enduring fame; men who have ever trod in the patbs of honour,
and resisted the allurements with which flattery has assailed them
or a pardonable vanity sugzested.  We affirm that the example of
these men will do more towards arousing the latent energics of
youth than the pedantry of the schools or tho philosophy of profes-
sors. It-must, however, be conceded that the influence exercised
over the mind of a youth who has perused, with deep interest, the
life of some eminent man, will soon wear off unless he be speedily
induced to carry out at least, to a small extent, some of the lofty
ideas which he hes been led to entertain. Our hero must at once
give up castle-building and descend to the plain realitics of life,
He must, to use a homely but significant expression, ‘put his
shoulder to the wheel, and then will be observed a practical
demonstration of the benefit of reading #s an assistance in the for-
Foation of the character.
* And now as to th® manner of reading—+ The only gencral pre-
cept,” says John Gibbon, “that I would venture to give is that of
Fliny — to read much rather than many things; to make a carcful’

sclection of the best works, and to render them familiar to us by
attentive and repeated perusals.” Lot not the reader, however,
imagine that books will do all that is necessary towards moulding
the character. A great deal of the good or evil in our nature is
derived from personal intercourse with mankind. Dr. Johnron
remarks on this subject, * No man should think so highly of himself
as to tiink he can receive but little light from books, nor so meanly
as to uelieve he can discover nothing but what is to L learned
from them.” The opinion held by the learied doctor was that
reading, in order to be cdifying, must be made subservient to the
jnelination of the reader; in o word he advised desultory reading,
on the grotmd that the mind will more readily absorb those sub-
jeets which, for the tiine being, impart the greatest gratification.
Now, from this opinion we must beg most respectfully to dissent,
on the anthority of Sir Alexander Scott, whose regret in after
years was that he had devoted so much of his leisure time in youth
to an indiscriminate study of all kinds of literature.  With refer
ence to this roving habit he says:—+ Nothing, perhaps, increnses
by indulgence more than a desultory habit of reading. I believe
one reason why such numerous instances of’ crudition occur among
the lower ranks, ig, that with the same powers of mind the poor
student is limited to a narrow circle for indulging his passion for
books, and must necessarily make himself master of the few he
possesses ere ho can acquire more.”

We must, however, confess, that a library containing attractive
works of fiction is extrewely alluring, and it requires no small
share of resolution to shun those syrens of literature, and to take
down from the book shelf, in lieu thercof, some venerable volume
of what is popularly called dry reading. We think it would be
well for those who read a great number of books, if they would
sometimes enquire into the correctness of the composition which
engrosses their attention. It is a connnon fault with persons who are
“ fond of reading,” that they never think of exereising their judg
ment with reference to any statements enunciated by the author.
They read © for amusement,” forgetting that they are the while
gorging the intellect with a surfuit of balf-digested facts, and ren-
dering it totally unfit to grapple with any subject requiring a closer
and more laborious study. Dr. Reid, the eminent metaphysician,
went so far as to express the opinion that ‘great benefit would
accrue if only the premises of subjects were laid down by authors,
the arguments bearing upon or connected with them being left for
the reader to work out and draw his own conclusions therefrom.
However this may be, it must be acknowledged that independence
of thought is not to be acquired by taking for granted whatever
an anthor chouses to put forth. It must be remembered that one
man’s opinion on any given subject will generally admit of some
modification. By using cur owa judgment in what we read we
are improving those talents of reasoming of which every man is
possessed in a greater or less degree.  'We doubt not, however,
that books have been instrumental in many instances in giving
the first impulse which has subsequently guided the mind into that
channel for which nature originally designed it.  Boys who even-
tually adopt a sca-faring life arc often observed to entertain a great
partiality for books relating to the edventures of sailors,—there is
to them a charm connected with * The Cruise of the Red Rover”
or *The Bucaniers,” which it were vain to scek for amongst other
tales.  Others, again, are found to be deeply interested with de-
scriptions of battles and sieges, and to take a great delight in all
that appertains to the storming of fortresses and the harrowing
details of the battle-field. Perhape, as a general rule, variety pos-
sesses the most powerful attraction to the imagination of youthj
and the mind at that season is generally permitted to feast indis-
criminately upon all these dainties of the literary cuisine, which
should be but sparingly partaken of, judiciously interspersed with
more solid viands; and thus preventing the taste for sound instruc-
tion from being altogether vitiated. Of the eminent advantages
of reading, Barrow has some excellent remarks, which we cannot
refrain from quoting. He says:—« The reading of books, what is
it but conversing with the wisest men of all ages, and all countries,
who thereby communicate to us their most deliberate thoughts,
choicest notions, and best inventions, couched in good expression
and digested in exact method 27 What a marvel is it indeed, that
'by means of a combination of printed characters the mind should
be enabled to carry itself back to the most remote ages; toscan
tne broad vista of the past, in which fancy depicts, ason 2 vast.
cunvise, scent$ which 'have been eracted in conturies gone by
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Tue conquest of nations, the founding of dynasties, or tho explora-
tion of unknown countries. Al that power has acquired and wis-
dom retained, all that genius has discovered or industry accom-
plished, are presented to the view in the pages of history. Asa
record of the past books may be termed tombstones erected at the
shrine of history. Though buried in a remote time, yet like the
monument which marks the #pot of some memorable event, or the
simple tablet which covers the relies of a hero; so in books does
history still livo, and the events of the past may be as freely dis-
cussed as those which have accurred but yesterday. When the
mind has become wearied wwith the exertion attendant upon the
solving of mathematical problems or other abstruse subjects, how
refreshing is @ book of poetry or romance.

Reading then acts wpon the mind with the same beneficial
cffects as ave produced upon the body by exercise. ‘There is, we
think, no better expedient for removing ennui than the perusal of
an entertaining book.  Now, the mest important desideratum with
regard to reading is, that a sympathetic fecling should exist be-
twgen the reader and the author, or clse it is a mere empty form.
We can remember in childhood repeating verses of poetry or scraps
of prose which, to our young ideas, appeared to be nothing more
than a jumble of sounds conveying no definite meaning, and cal-
culated only to interrupt the playful gambols in which we were
perhaps engaged when called upon to learn our lessons.  So is it
in afterlife. It is impossible to appreciate the genius of a literary
composition unless the subject be fully comprehended. Concern-
ing the practical utility of' reading we may here remark, that we
have found it an excellent plan to take a portion of a good stand-
ard work, such as Hume's England or Robertson’s Scotland, and
after carefully studyiug the passage o as to become fawiliarized
with its signification, to close the book and write it out from
memory, preserving as nearly as passible its original form. It is
astonishing how much this practice assists in strengthening the
memory, while at the same time laying the foundation of a good
style for original composition. Another advantage of precis
writing consists in the fact, that as only a limited postion of a sub-
Jject can be treated in this manner at one time, it becomes more
strongly impressed upon the mind than if the whole volume were
read through without any special notes of its contents being taken.
We trust the reader will pardon us if we quote, as a parting word
of advice, the pithy admonition of Lord Bacon on this subject :—
* Read not to contradict and confute, nor to believe and take for
granted, nor to find talk and discourse, but to weigh and consider.”

AILF

OUGHT EDUCATION TO BE COMPULSORY ?

HIS is a question which demands the carnest attention of every

thoughtful mnind at the present moment. It ig one that must
of necessity soon come before the legislature for consideration, and
the decision that is then come to, will have a marked effect upon
the education of the country for at least some time to come. It is
therefore a question on which cach one onght to have his mind
made up, and be prepared to give a reason for the faith that is in
him to any one that may ask it.

We know there are many persons that make a bugbear of the
word “compulsory,” connecting with it all sorts of inquistorial in-
terference with their domestic cencerns, and liability to heavy
penalties in the event of disobedience, Thix however isa verv
mistaken view of the question, which is nothing more than this,
* Ought the education of the vouth of this country to be allowed
10 go un in the same hap-hazard fashion as it does at present, or
ought some means to be taken of seeing that every onc that is
growing up to be a member of society 1s receiving an cducation
suited tfor him, cither at the hands of his parents, or in some other
way ¢ It does not imply that there ought to be any interference
with the education of such as arc in any way receiving an education,
it only provides that those who through the carclessness or neglect
of parents or others are at present receiving no cdueation, but are
left to grow up in ignorance and vice, should have the benefits of
 suitablo education conferred upon them. ‘There is abundant
cvidence. to shew that this class constitutes no small or unimportant
section of the community.  The compalsion, therefore, is only appli-
cable ‘to sich as are at prosent. neglecting their duty,—the law
here, a3 in every other casc, taking cffect.only agninst the lawless
and disobedient.

Pcrhaps we may put the question in a less objectionable form,—
a form in which it will more readily meet with peneral assent if
w0 cxpress it thus,—“ Qught an education, suited to its particular
circumstances, t0:bo the birthright of every individual that is born
in this couitry ?” This is, in fact, what it comes ta, and this is
the point in disputé.  Therc are certain rights aud privileges that

acerue to an infant, in consequence of its haviug been born in this
country, ought an education auited to its condition and circum-
stances to he among these?  Qught the state which compels a
parent to supﬂ)ly his child with natural food, which prevents him
trom cruelly all-treating it, or squandering the property that legally
belongs tait, to have also the power of compelling him to confer
upon 1t the blessing of a suitable education, or if unable to do so,
of seeing that it is done otherwise 2 We clearly think so.  We
question whether in any of these other cases the necessity is greater,
or the cruclty orll:mlshi{) more, than itis to allow the child to grow
up in ignorance and folly, perhaps in viee, without the means or
the power of fairly and ]l()llul.lmblf' mecting the duties of life, or of
coping on equal terms with his fellow men® A right and suitablo
cducation is of the utmost importauce to the child, as bearing upon
Ins future success and position in life ; nor will any amount of alter
labour compensate for the loss that may be oceasioned by neglect
duiing this the sced time of life. .

Education i3 the means by which wecormmunicato the knowledgo
or experience of one individual to another, ot one gencration to
another.. Aud itis to the fact that man has the power of com-
municating Iis knowledge and experience to others, of imparting
his learning and skill to’those that are to come :d‘tcx: hn.n,.t.mt‘wo
are indebted for all the progress that bas been made in civilisation,
in art and science, up 1o the present time.  If man were destitute
of this power of communicating his knowledge and experience to
others, if each individual, each succeeding generation, had to begin
life afresh, and to work out its owa knowledge from its own indi-
vidual «xperience, then no progress, no advancement would be
possible. . . .

In education we have asit were an instrument put into our
hands by God for the improvement and clevation of the race, God
in this way conferring the high honour upon man of making him a
co-worker with himscli'in the restoration, the perfection of humanity,
—for, according to Milton, the end of education is to* repair the
ruin of our frst parents,” to restore beauty, and harmony, and
power, unto that system which was rained by the Fall. ,

Perfection consists in living in harmony with law, in man’s nature
being so brought into harmony with natural law (under which we
include, of course, mental and moral as well as physical) that the
two are_as one actuated by the sane motive, tending to the same
end. Natural law is nothing else than the will ot God, who is
both its author and its governor, and who attends every infringe-
ment thereof with punishment. Al pain, suffering, distress, all the
evils that exist in dne world result from the infringement of natural
laws, aud the more our nature is brought into conformity with
these, the greater its freedom from the former. It is only by
obeying a law that man is frec from the power, the punishment, of
that law, and when his nature is brought into harinony with natural
law, he 33 no longer subject to law, but is, as the Scripture says, “a
Lw unto himselt.”  His will and desires are only towards the true,
the right, and the good ; he knows the trath, and the truth makes
hit free.  To the ignoraut, nature is & despotic ruler, enforeing its
apparently arbitrary behests with the utmost rigour, while to the
learned, she is the most humnble and submissive of servants, doing
all manner of work swiftly, silently, ungrudgingly. L

Our nature was brought into antagonism t0 law by sin, discord
was thus introduced into the world, and the violated law fails not
to vindicate itsclf. Before the Fall, man’s nature was in unison
with the divine will, and hence in harmony with all law physical
and moral. o

The great purpose of education, then, is to teach men to live in
harmony with the natural and moral laws of God’s universe, to
bring the buman will into unison with the diviue, for thus only is
happiness to be secured, and pain and suffering avoided. By
means of it man learns not only what he ought to do, but how he
ought to do it, so as to do it naturally and cven to desire _to do it,
thus setting his desires upon proper objects, and basing his happi-
ness upon a true foundation. It is not, hon‘_cver,_m. once, but after
a long pracess of trinl—a process that is still goiug on-~that man
arrives at a knowledge of law, and succeeds in bringing his nature
into conformity therto, It is only amid repeated failures, and
along with much that is wrong and bad, that man comes to_know
the right and to do the vight.” It is in looking back npon his past
carcer, when life is perhaps drawing to a close, and observing the
many instances in which he fell into_error through ignorance of
natural laws, or from setting his desires upon unworthy objects,
that the observant and thoughtful man comes to know the full
force of all this. e fecls that it he had to begin life again with
all his present knowledge and experience, and yet tender, pliable,
susceptible, as when he first set out on life’s course, he would be
able to avoid many of the errors into which he had previously
fallen. Hence wemay well suppose, thatif such » onc had the
{;owcr of repeating and repeating his life over ar * over again, and

ringing all the accumulated experience of the p..  to the building
of each succeeding state of being, he would at length in the course
of ages succeed in bringing himself to a very high degree of per-
fection. .

Not that we mean to assert that by eaus of human reason alone
man would ever be able to raise himself to any high degree of per-
fection.  Thisis not at all necessary to our argument, for we assumo
no higher power in the way of self-improvement in such an indi-

® © Children have as much right to somo proper cducation as to have
their lives preserved.—Biskop Butler ; Sermons.
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vidual, than in the race whom he is taken to represent. A divine
revelation woulll be as necessary, and no more out of place, in
the one case than in the other; at present, our purpose is not with
the origin of’ our knowledge, but with its growth.

Is not this, then, in a measure, the way in which God has pro-
vided for the perfection of the race?  Tle has not indecd given to
cach one the power of living lis life over again in himself, of cor-
rectiug the errors of his past Jife in a new and susceptible state of
existence, but he has given him the power of correcting the error
of his own life in that of his offspring. e may not, indecd, live
his life over again in himself, but he may do so, nay of neeessity in
a measure must do so, whether improved or deteriorated, in his
children’s. The parent has the power of moulding and fashioning
tho characters of his children in accordance with his own idea of
right and wiong, and of imparting to them the results of his own
experience. For this purpose God has placed him in the most
favourable circumstances, and provided him with the amplest
means.  He himself has reached mature life, his own character is
formed, his faculties are developed and active.  His own education
has aoubtless not been without its errors and defects, which are
now manifest to him by their consequences.  He cannot perhaps
in his own person undo what has been already done, but he can at
least see to it that his children do not suffer from the like causes,
and that their lives may at least be less imperfect than his has been.
On the other hand, old age has not yet begun to creep upon him,
80 as to render him careless or negligent. flis facultics are not yet
blunted or olscured, nor is the strength of his energies abated.
Custom or habit has not acquired such a power over him as to
make error in a measure natural to himself,—the wrong assume
almost the appearance of the right.  The child, on the other hand,
is entrusted to his care in its tenderest and most susceptible form.
The young of no other creature is at birth so_feeble, helpless, and
anprovided for by nature, or remains so long in a state of depend-
ence. ‘The human infant alone, of all cartlﬁy creatures, is suscep-
tible of being iufluenced in any high degrae by others, and he alone
is mainly dependent in the formation of his character on the train-
ing which he reccives from those around him. A peculiar power
is also given to first impressions, and an influence which is unsur-
passed to tho carliest teachers of the child. Then there are the
strong ties of affection by which the two, parents and children, are
bound together. These are not general, but individual—individual
parents toindividual children, and individual chiklren toindividual
parents.

The parent, then, who does not avail himself of those means
which God has put into his hands for the education of his children,
who doces not attempt to rectify the errors and defects of his own
life and education in those of his children. who does not awail him-
self of the tender susceptibilities of their nature. to iinpress upon
them the true and theright, and watch over their dawning faculties
that they go not astray, 18 guilty of the gvossest negligence. The
man of experience and wisdow, on the other hand, feeling the com-
paratively little success that attends his efforts at self-reformation,
struggling with enfecbled energies against confirmed habits, re-
Joices in This heart that he has at least the power of instilling into
the susceptible minds of his children the fruits of his own experi-
ence, when at least they will not have confirmed babits to contend
with, and where the energics are fresh and vigorous to carry them
into practice. Nor will such anone fail to reap the reward thereof,
both here and hereafter, even as if done in his own person.®

On the parent, then, clearly and emphatically devolves the dut
of directing the education of his own cHildren i and as long as heis
able and willing to do so, we do not think that the State or any
onc elsc has a right to interfere. But if the parent is too poor to
sce to the education of his children, or if he is so ignorant or stupid
as not to see the necessity or value of education, then it is, we
think. clearly the duty of the State to interfere in the matter, and
in so doing it is not exceeding its natural and legitimate powers.

The children are the parties mainly interested in the matter,
the parties who will suffer in consequence of the neglect, and
yet they are in no position to protect themselves, or to see to
their own anterests.  The state, therefore, as the natural guardian
of those that cannot guard themselves, as the protector of the in-
terests of those that are themselves unable to protect them, has a
right to interfere on their behalf, and see that their rights in no
way suffer damage.  Further, these children are grewing up to be
members of the State, whose duty it therefore is to sec that all due
care is taken that they may not become troublesome or burden-
some to it, but, on the contrary, that they be properly qualified to
fulfil the dutics and obligations that may devolve upon them, to
exercise 1n a proper manner the rights and privileges that it con-
fers upon them as members of its own body. ~ So long as the State
regards it asa part of its duty to punish criminals, we hold that it is
equally within its province to take every rational means for the

reventing of crime It would doubtless seem strange to us, were
1t not unfortunately o common, to punish those for the breaking of
laws who have never known what it was to obey them,—to punish
those for stealing who bave never been taught to respect their
neighbour’s property.  Nor will this anomaly ever be removed, till
wo have a compulsory system of education,—a system that will
sccure to every one a knowledge at least of what is right, so thatif
they aﬁerwargs fall, it may not be through ignorance.

@  Albert observed that it was always said that pareots hved their lives
over again in their children, which is a iery pleasant feeling.'— The
Queen's Diary.

It one generation owes anything to another, if there is any ob-
ligation on a people to care for those that come after it, it iz this,
that it impart to them an edueation in all things corresponding to
the Yosit'mn which it occupies in proportion to the advantages
whicl it enjoys.  The next generation is made up of those that are
to bear its name and carry forward ite fame.  The successors of'its
present statesmen, poets, philosophers, men of science, and men
skilled in the arts, ministers of religion, trainers of the young,
philanthropists are all there, and the duty devolves upon jt,—a
duty enjomed by God and taught by reason,—of imparting to each
and all of them that training and instruction that shall best fit them
for their several positions m life.  God has so ordained things in
this world, that one gencration soweth and another reapeth ; that
the enterprises and rchemes of one generation fall to be carried out
and completed by those that come after it.  There are ever Moseses
that can only obtain Pizgah views of the Promised Land, Davids
that arce not permitted to build houses of the Lord, and hence the
necessity of those that come atter them, their Joshuas and Solomons,
receiving that spirit and wisdom and knowledge that will best fit
them for carvying on the great work and bringing it to a success-
ful termination. ~ Education is the means by which we impart the
knowledge and experience of one individual to another, of one
generation to another.  Its great purposeis to elevate the young
and nising of each succeeding generation to the stand-point” occu-
pied by ﬁxcir fathers, so that, with youth, and vigour, and fiesh
energies on their side, they may carry on their labours, und pre-
mote the march of human progress. The higher a platform a
nation or geo]ﬂe occupies in the scale of civilisation, the moro
there is to be learnt, and the greater the necessity for education,
When man is but a little elevated in the social scale, when s
wants and necessities are few, and his means of supplying them
ample, then he requires but little education, his natural powers
and instincts being alone almost sufficient for his needs. But
when 2 people has attained to o high degree of eminence among
the nations of the earth, when its knmﬁcdgc and acquirements
are great and varied, its necessities many and complex, then an
cducation suvited to these circumstances comes to be of the highest
importance. When insuch a case o people does not receive an
education suited to its circumstances, declension and degenera-
tion are sure to follow, of which history affords but too many
instances both in apcient and modern times.

The wealth and power of a state lie not in its material possessions
of any kind, but in its men. It is the men of a State that confer
honour upon it, that extend its power and influence, that build up
its prosperity, that constitute its happiness. Hence these ought
ever to be its first concern, ought ever to receive its chief regard.
The State which devotes its chief attention to the development of
its material resources, the fosturing its arts and manufactures, ex-
tending its commeree, to the neglect of the moral and intellectual
training of its nembers, is certainly committing a very grave error.
To do to,and to leave the great mass of the people to grow up in
ignorance and vice and crime, is a very istaken and short-sighted
pol'w{. the conseqquences of which will undoubtedly, at some time,
recoi] upon its own head.

It is labour, as the political economist tells us, that is the source
of wealth,—it is the amount of labour that is spent in the obtan-
ing or production of a thing, or that is expended upon it, that con-
stitutes its value. Labour, which gives value to all things, is of
human production.  The labour of the lower animals, the operations
of wachinery, derive their value from being directed by, taken ad-
vantage of, or created by, man. Hencc, it is from tl}e working
power of its people that a nation derives its wealth, which vonsists
i the value of its productions exceeding that of its articles of
consumption. The more skilled the labour that is expended upon
any article, the greater is its value.  Skilled labour is that which, by
means of education, training, or special adaptation, is taken out of
the hands of the many, and can be done only by the few. Un-
skilled labour, on the other hand, is that which demands no special
adaptation, training, or education, for its performance, but may be
done by almost any one.  Hence it is the duty, the business of the
State, to do what 1t can by means of education, and in every other
lawful way, to get the greatest amount of the most valuable work
from every one of its members.

It is 10w nearly three hundred years (% e., 1578 ) since a learned
Span’ od, Dr. Juan Huarte, wrote a book entitled, Ezamen de
Ingenws, or Trial of Wits, in which he advocated the npfoint/-
ment by tho State of certain men of approved s::%:wity and know-
ledge, &s * Triers of Wits,” to search and sound the abilities of the
young, and after duc examination, to oblige them to study that
science their heads most leaned to, instead of abandoning them to
their own choice.t Education is the great « Trier of Wits,” the
best means by which the natural talents and capacities of cach ong
may be found out, and be fitted for that position in life best suited
for him. 'The establishment of an enlightencd system of educaticn,
which will not only provide for cach one being instructed in the
clementary branches of knowledge, but which will afford to all who
shew a desire and aptitude therefor instruction in even the highest
branches, will do 1nore than anything clso to bring out the natural

t This work attracted considerablo notice at the time, and was transiated
into most of the European tongues. Moro recently it was translated into
German by the poet sing: and 5o late as 1855, there was published in
Paris, a book entitled, ** Essai sur I'ouvrage, de J. Huarte. men des
aptitudes diverses pour les Sciences, par J. M. Guardia.”
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talent of a’ people.  Weo blame the man who allows his fields to lic
urcultivated, or who neglects to avail himself of the resources at
his command, but is not the State equally, nay, infinitely wore
culpable, that does not do all in its power to utilise its moral wastes,
to turn to the heat account tho vast amount of talent and industry
that might be lying nseless or noxiour in its midst? A Jato dis-
tinguished statesmen said, that he did not believe in the pxistence
of *dirt” exceit as “something not in itg right place;” and may
wo not, in like nanner, say that vice and crime are only natural
powers misapplied—talent, cuergy, industry, courage, perseverance,
i a wrong direction, or in An improper sphere ?° Who can tell
how many Miltons, Cromwells, Hampdens, or men equally talented
or useful, have sqont inglorious lives in some village hamlet or
crowded city? Who can estimate the mnount of loss that has
accrued to the State and the world therefrom ?

It is by taking pains to foster and encourage talent and indnstry
among its people, by doing what it can to render the labours, the
offorts of each, as useful, as valuable, as skilful as possible, that a
state will best promote its own interests, will most advance its own
power and prospority. It is the duty, the business of the state, to
turn to the best advantage the means at its disposal, the powers
under iis command, the labours, the tulents, the industry of its
members,  When this is proporly attended to, there will be much
less of worthless labour, misapplied talent, wasted energy, than at
present.

But such attempts at the establishment of a compulsory system
of education, are met with the cry of interfering with the liberty
of the subject; and it is strange how much power sometimes exists
In o cry, even though there may be little sense or meaning in it.
We cannot help thinking that there is n great deal of nonsense
frequently talked about the  liberty of the subject;” and confess
to having but a very fiint notion of what many people mean b
the term. “ Liberty,” we know, and * subject,” we know, but this
“ liberty of the subject” seems some shnpel'ess phantor suspended
in mid-air, and not porceptible to any of our bodily senses, or,
chameleon-like, strives to prescrve its individuality by nssuming the
colour of the objects around it. The terms, “ liberty” and *“sub-
Ject” are contradictory and mutually destructive, the one of the
other.  So far as one 13 subject he has not liberty, and so far as he
hasliberty he is not subject.” The wild beast that roams the forest
at will has liberty ; as has also the untutored savage who kuows or
acknowledges no will but his own; but the moment he becomes
civilised, and come to live in community, he must yield up a portion
of his liberty in return for protection, mutuat aid, and the other
advan that flow from living in society. ‘Whatever may be the
nature of the so-called social contract, there can be no doubt of
this, that all who live in society must give up a portion of that
liberty which thoy would enjoy in a savage state for the common
weal, and that the conduet of cach one must be more or less guided
by a regard to the feclings and interests of others.

Strange and unaccountable as it may at first seem, it is never-
theless true, that the more civilised a people or nation becomes, the
less will there be of what is called now liberty. The more perfect
a man is, the more is he subject to law; and the higher in the
scale of existence any being is, the greater the number of laws which
demand his obedience. ﬁiberty 13 characteristic of an imperfect
or fallen being, in s0 far as it necessarily involves the power of
doing wrong, of going astray, of falling into error. In any given
circumstances, there can only be one course of action that is really
and absolutely the best, and in any idea that we may form of per
fection, we must necessarily include in it the power of, in all cases,
selectm% and pursuing that course of conduct that is really and
ahsolute y the best; and the more perfect a being is, the more
nearly wil he come up to the standard.  Were man a perfect being,
then he would in cach case have the power of choosing and pursuing
that course of conduct that was really and absolutely the hest.
This would come before him naturally and of necessity, without
any choice or option in the matter. But man is not a perfeet being.
He has fallen from that state of perfection in which he was originally
created, and his natural tendency being no longer towards the true
and the right, God has given him liberty in order that he mj ht, as
the Seripture says, seck after them, so as peradventure to fall upon
them and fiad them. The true object of liberty, then, is to enable
us to seck after that which we have lost,—~the true, the right, and
the good,—in the attainment of which man’s real happiness is
placed; and the moment man finds the true source of his happi-
ness, all necessity or desire for liberty will cease to exist. a

ack of hounds first run about in all directionsin quest of a scent,

ut the moment they come upon it, they then all set off in the
same direction after it, so with happiness, men first of all roam
about in all directions in quest ot it, but as they find themselves
upon the right track, they are drawn, as by an irresistible instinet,
in_that direction, and the liberty to follow any other course is
neither necessary nor desirable. ~True happiness, when once it is
found, will so commend itself to the inner nature of man, as afford-
ing the only real gratification to his desires and craviogs, that it
alone will be followed.

It isnot in liberty, but in subjection, that the perfection, the
happiness, of man consists.® thosover, says Christ, would be

1 . .
* “Iknow not if a day is ever to come when the nature of ri!iht freedom
will be understood, and when men will sce that to oboy another man, to
labour for him, yicld revercnce to him, or to his place, is not slave
it Is often the noblest stato in which a man can live in this world."

l'y“'le.E

eat among you, let him be your minister; and whosoever would
ﬁ; chief among you, let him be your servant. The ability and
power to render right and proper service, is one of the grandest
and noblest positions for man upon carth. The highest feeling the
deepest cmotion of the human heart, is lovo,~that love which
secketh the good of othersequally with, and even in preforenco to,
itsowngood. Thisisthe ;ircm. pervading principle of the Christian
religion, which is summed up in love to God and our neighbour.
It was the strength of this principle in the apostle Paul, that led
him to say that he could even wish himself to be accursed from
Christ for the sake of his brethren, his kinsmen according to the
flesh. 'The more perfect a man 18, the more the higher ana nobler
principles of his nature come to constitute the rule of his life, the
more will his actions and conduct bo guided by a regard to the
interests of others, and the less by mere self interest. As this
principle of' love comes to animate and pervade hunanity, each
individual will come to look less at what is mevely for his own good,
and more at what he believes to be for the good or advantage of
others.

The mora clearly aud the more perfectly one sees the divine
charncter and the workings of'the divine will, the more will he see
that the great ruling and reforming principle of the world is love.
"I'his is the great power by which man is to be again made perfect
and restored to the lost image of God, and that reign of righteous-
ness established upon the earth, rrophetically spoken of in Scripture
as the time when the lion shall lic down wit‘: the lamb, and the
leopard with the kid, and when there shall bo nothing to hurt o
destroy in all God's holy mountain. In seeking and labouring and
striving for the good of others, man is doing 's work upon the
earth, and God will bless him therefore with richest blessings, aven
]eng:th of days, a more perfect nature, more elevated emjoyments;
in fine, a foretaste of those pleasures that are reserved hereafter for
the people of God.

But while love secks the good of others, liberty is chiefly con-
cerned about its own good. The feeling or desire for liberty
springs from a regard to self, whils love chicfly busies itself in seek-
ing the good of others. Liberty is sclf-asserting, and seeks to rule,
while love derives its pleasure from serving or benefiting others.
It was thirst for liberty, or desire for rule, that rendered service in
heaven irksome, and led to the fall of the angels. In man, how-
ever, as at present constituted, with his _unsmisﬁed desires and
cravings after truth and happiness, liberty is one of God's best gifts
which we are to use for good. Tts purpose being to aid us in our
search after truth and right, it naturally follows that each one ought
to be at liberty to pursue his scarch in his own way, so long as he
does not interfere with the rights of others. This is the true
province of liberty, and hence are drawn the only valid arguments
on its behalf. The general rule with respect to liberty as Fohucal
ceonomists tell us, is, that a man ought to be free in all that con-
cerns only himself, but subject to law or control in what may bear
upon or affect the interests of others. ‘The State, as the natural
guardian of its people’s rights, may rightly interfere with the
actions or conduct of any when these are judged to be productive
of evil or injury to others. But who shall say that the parent who
neglects the education of his children, and allows them to grow up
in ignorance and vice, is acting only in that which concerns him-
self and affects no one else ?  Children arein no such sense a part
of or the property of their parents. They are & trust confided to
them ,and aré growing up into a separate and independent state of
being, on which the training which they receive in carly yearshas a
material, an irradicable effect.  They are growing up to be wem-
bers of a State which has a right to insist, that due care be taken
that they may not be troublesome or burdensome to it, but that,on
the contrary, they may become useful and honourable members
thereof. There 13 probably no higher authority on the subjeet of
liberty than John Stuart Mill, and he speaks very emphaticaily on
this subjeet :—* One would almost think,” he says, ** that 2 man’s
children were supposed to be literally and not metaphorically a
part of himselr, so jealous is public opinion of the smallest inter-
ference of law with his ahsolute and exclusive control over them.”
“Is it not alnost a self-evident axiom that the State should require
to compel the education up to a certain standard of every human
being who 3s born its citizen?” It is one of the most sacred
duties of the parents (or as law and usuage now stand, the father,)
ofter summoning a human being into the world, to give to that
being an cducation fitting him to perform his part well in life to-
wards others and towards himself”’— English Journal of Education.

principle to which polity owes jts stability, life its happiness, faith its ac-
ceptance, and creation its continuance, is obedience.” * How false is the
conception, how frantic tho parsuit of that treacherous phantem which
men call liberty.”” * There is no such thing in tho universe. Thee can
nover be. The stars have it not, the carth has it not, the sea hasit aot,
and we men have the mockery and semblance of it only for our heaviest

anishment.” “If there be one principle mere widely than another con-
essed by every utterance, or more sternly than another imprinted on overy
atom of the visible creation, that principle is not liberty but law.” * Wise
laws and jogt restraints are to a noble nation not chains, but chain-masil,”
* Depend upon it, the more laws you accept, the fewes penalties vou will
have to endure, and the feser punishments to_ enforce * (John Ruskin.)
 Qbedience, little as many may consider that side cf the question, is the
primary duty of man. No man but is bound indefeasibly with all force of
obligation to obey. Parents,teachers, superiors, leaders, these all creatures
recognise as descrvinf obedience. Recognised, or un-recognised, a man has
his superiors—a regular hierarchy above him, extending up, degree above
degree, to heaven itself, and God, the maker who made the world, not for
anarehy, but for ralc and order.’—( Thomos Carlyle.
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GAINING THE ATIENTION.

'l‘lll'} teacher who fails 10 et the attention of his pupils, fuils

wholly. Thers ig, aud there ¢on be, vo teaching, whore this
is not secured.  Gaining the attention, bowever, is not the only
indispensable condition,  We have seen a clasg wrought by tricke
and devices to the highest pitch of aroused mental activity-—fairly
pauting with eagernesy, yet learning nothing. The teacher had
the knack of stirring then up and lashing them into a half-frenzy
of expectation, without having any substantinl kuowledge where-
with to reward their sagerness.  With his one-ided skill he was
but a mwountebank.  For real successlul teaching, there must be
two things: the ability to hold the minds of the childmn, and the
ability to give them sound and seasonable instruction. Lacking
tho latter ability, the pupil goes away with his vessel unfilled:
lacking the forwer, the teacher only pows water upon the ground.

How shall the teacher secure attontion ?

In tho first place, let him make up his mind that e will have it.
This is half the battle. Let him settle it with himself, that until he
does this, be is doing nothing; that withont tho attention of his
vlpils, he is no more a tencher than the chair which he oceupies.

Vith this truth fully realized, he wili come butore his elass resolved
to have a hearing; and this very resolution will have its effect
upon the scholars, Children are quick to discern the mental at-
titude of a teacher. ‘They know, as by instinet, whether he is in
carnest or not,and in all ordinary cases they yield without dispute
to a claim resolutely put.

This, thon, is the first duty of the teacher. He must go to his
class with tho resolute determination of making every scholar fel
his presence all the time. The moment a pupil shows that the
consciousness of his teacher’s presence is not on his mind, as a re-
siraining or attracting power, something is wrong. The first step
toward producing that consciousness, as an nbiding influence, is for
the teacher to detonnine in his own mind to bring 3t about.  With-
out being arrogant, without being dictatorial, without being or
doing anything that is disagreeable or unbecoming, he mnst put
forth a distinet power of self-assertion. He wust determine to
make them feel that he is there, that he 2s there all the time, that
he is there to every one of thew.

In the next place, the teacher must not disappoint the attentjon
which his manner has challenged.  He must have sometlung of
value to communicate. Ife must bu thoroughly prepared in his
lesson, so that the pupils shall feel that they are learning from him.
His lips wwust keep knowledge. The human heart thirsts for knew-
ledge. Lhis is one of its natural instincts; and nothing is more
common than to sec children hanging with fondness around one
who has something to tell them. Tet the teacher then be sure to
bave something to say, as well as be detenmined to say it.

In the third place, the teacher must have hiy knowled,ie rfectly
at command. Jt must be on the tip of his tongue, It e}i)xccsimm
and stops to think, or to look in his book for the purpose of hunt-
ing up what he has to tell them, he will be very apt to lose his
chance. Teaching children, particularly young children, is like
shooting birds on the wing. The moment your bird is in sight you
must fire. The mowent you have the child’s eye be ready to
s’igcnk. This readiness of utterance is a matter to be cultivated.—

he ripest scholars are often sadly deficient in it; the very habit
of profound study being apt to induce slowness. A teacher who
is conscious of this defeet, must resolutely set himself to resist it
and overcome it. He can do this, if he will. But it requires re-
solution and cffort.

In the fourth place, the teacher should place himself so that
every pupil in the class is in sight. It is not uncommon to sec a
teacher pressiog close up to the centre of the class, so that if he
turns his face to those on one side, he must at the same time turn
his back to those on the other.  Always sit or stand where you can
see the face of every apil. I have scen the whole character of
the instruction and discipline of a class changed by the observance
of this simple rule.

Another rule is, to use your eyes quite as much as your tongue.
If you want your class to look at you, you must look at them. ".xl'he
eye bas a magic power. It wins, it guides, it rewards, it punishes,
it controls. You must learn how to sce every child all the time.
Some teachers seem to be able to sce only ong pupil at a time.
This will never do.  While you are givilﬁg this alsorbed attention
to one, all the rest are running wild, Neither will it do for the
teacher to be luoking about much, to see what is going on awonyg
the other classes in” the room. Your scholars’ eyes will be very
apt to follow yours. You are the engineer, they are the passengers.
It you run oft the track, they will do likewise.” Nor must your eye
be occupied with the book, hunting up question and answer, nor
dropped to the floor in excessivo modesty. All the power of secing
that you have is needed for looking earncstly, lovingly, without in-
terruption, into the faces and eyes of your pupils,

But for the observance of this rule, another is indispensakle.—
You must learn to teach without a book. Perbaps you cannot do
this absolutely. But the nearer yon can approach to it, the better.
Thorough preparation, of course, is the secret of this power. Some
teachers think they have prepared a lesson when they bave gone
over it once, and studied all the answers. There could not be a

ater mistake. This is only the first step in the preparation.

ou might as well think that you have learned the multiplication
table, and are prepared to teach it, when you have gono over it
once and scen by actual count that the figures are all right, and

you know where to put your finger on them when rc(l{llir?d. You
are prepared to teach a lesson when you havo all that is in it at
your tongues end.  Any proparation short of this will not do.
Once propure a lesson in this way, and it will give you such free-
dom in the art of teaching, and you will experience such a ploasure
in it, that you will never want to relapse into the old indolent
habiti-~Lzducational Monthly.

NATURAL SCIENCE.

E the lirge number of men who have little aptitude or taste
for literitwre, there are many who bave an aptitude for
science, especially for science which deals, not with abustractions,
but with cxtcrnn{ and sensible objects ; how wany such there are
can never be known, as long as the only education given at schools
is purely literary ; but that such cases are not rare or exceptional,
can hardly be doutted by any one who has obscrved cither boys or
men. Nor would it answer, were it true, to say that such persons
are sure to find their vocation, sooner or later. But this is not
true.  We believe that many pass through life without useful em-
ployment, and without the wholesome interest of a tavourite stud{,
for want of an early introduction to one for which they are really
fit. It is not, however, for such cases only, that an early intro-
duction to natural science is desirable. It is desirnble surely,
though not necessary, for all educated mon. Its value as a means
of openfiyg the mind and disciplining the faculties, is recognised by
all who have talen the trouble to acquire i, whether en of busi-
ness or of leisure. It quickens and cultivates dis~ctly the faculty
of observation, which in very many persons lies nlinost dormant
through life, the power of accurate and rupid generalization, and
the mentas habit of incthod and wrrangement; 1t accastoms young
rsons to trace the sequence of cause and effeet ; it familiavises
them with a kind of reasoning which interests thew, aod which
they can promptly comprchund; and it is, perhaps, the best cor-
rective furthat indolence which is the vice of half-awakened minds,
and which shrinks from any exertion that is not, like an effort of
muemory, merely mechanical. ' With sincers respect for the opinions
of the eminent schoolmasters who differ from us in this matter, we
are convineed that the introduction of the elements of natural
seience into the regular course of study is desirable, and we see no
reason to doubt that it s practicable.”—Report of the Royal Com-
mixsion ¢ On Public Schools.” o
The narrow range of our existing curriculurn invites extension,
and natural and physical science claims admission on all grounds
that render intellectual education in itself desirable. Tho natural
interest boys take in it, and the effort it consequently induces them
to make, the dignity of the ideas it unfolds, and the exactness of
the knowled;:{e that it is builtupon; its valuein practice and in
philosophy, the extension it gives to the range of intellectual ploa-
sure, the truth-seeking habit of mind, and the training of av intel-
ligent contemplation of the world that it imparts; and, above all,
the completeness of the illustrations and models of the art of think-
ing, that it affords in a form that attracts and retains the attention,
and alnost unconsciously trains the student in habits of logical
thought, form a body of arguments that scem unanswerable for
introducing science into our schools as a branch of liberal educa-
tion.—J. M. Wilson, M.A.

( From Sheldn's  Elementary Instruction™ )
COURSE OF LESSONS ON ANIMALS.

INTRODUCTORY REMARKS.

TITE natural history of the animal creation furnishes abundant

materialg for instruction.  IVirst, that of a religious character;
for the wisdom and goodness of the Creator are manifustly pro-
claimed in the wonderful construction and beautiful adaptation of
animals to circumstances, evidencing design in a manner which no
one can gainsay. Sccondly, that of amoral character; for, by
awakening interest in animals, kind and humane feelings are
promoted, which those who have witnessed the pleasure even very
young children take in tornenting creatures over which they have
any power, will acknowledge to be an object of po small import-
ance. Thirdly, that of an tellectual character; for the faculties
of observation, of comparison, and of conception, are brought into
excrcise, whilst reason takes its part in tracing cause and effect,
and dmwing inferences and conclusions from facts. .

In the First Step, the perceptive faculty is exercised on the
general appearance aud external parts of animals. The teacher
mu:t not seck cither to promote precocious development, or to storo
the memory with information, but sim{;ly to direct ‘aright the acti-
vity that cxists; to form, and not to fill the niind. .

In the Sccond Step, not only the perceptive, but also the' con-
ceptive faculty is exercised.  The teacher directs attention to the
actions of animals and their mode of life, as well as to their forms,
parts, &c. Subjects of lessons are no longer limited to native and
domestic animals, but include such as are foreign; atleast the
more prominent of these. o .

In the Third Step, the reasoning faculty is exercised. The
teacher leads the class, alrcady somewbat acquainted ywith the
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9 teucture and habits of animals, to sce the wonderful adaptation of
o ne to the other.  Somctimes this is best shown by comparison of
t ndividual aniwmals.

In the Fourth Step, the faculty of generalization is exercised.
The work of the last Step, which is consideration of adaptation, is
cx;(c]:ndcd to classes of animals. More general companspns are
made.

Moral lessons shoulil constantly be drawn from these subjects,
not with cold, dry formalism, but in such 2 manner as to interest
and to improve. In the lower steps, the object of the teacher will
be chictiy 10 excite feelings of humanity and sympathy for the
lower anumals.  In the higher steps, the thoughtful teacher cannot
help referring to the wisdom and goodness of the great Creator
and Adapter.

All that can be done to help teachers in carrying out this subject,
ixto furnish them with principles, give a few patterns of model
sketches and exercises, and to suggrest hints.  But it the wind of
the teacher be barren and uninventive, the instruction will be dull
aud wearisome.

FIRST STEPD.

L-~General conversation abont an animal.
most prominent parts, as the children advance.
TL.—Mors accurate observation; referring to,
1. Parts, names, and number and uses of these.
2. Distinction of parts, as principal and secondary.
3. Position of parts.
4. Characteristic parts, or those which especially distinguish
the animal.
Any one or two of these points may be taken up in a lesson, as
the subject may be best adapted to work them out. But asa
cneral rule, the teacher will commence the Step by working out
oint 1, and conclude it by working out Point 2.

Observation of its

1. Hen and Chickens. (Conversational Lesson.)

1. Present a picture. Let the children examine it, and deter-
ming what the animals are; v hat doing; what the hen is to the
chickens; the chickens to the ben; what the hen does for the
chickens (scratches up food for them all day, watches over them,
defends them from any dog or hawk that threatens them). This
gives her trouble, anmd exposes her to danger.  Why she does it ?
She loves her .hickens. Children to say what their mothers do
for them, and why 2 Refer to the goodness of God, which inspires
mothers with so much affection.

2. Children compare the hen and chickens as to their ways, &c.
The benis active, industrious, intent on supplying the wants of
the chickens. The chickens are weak, helpless, and can do noth-
ing for thewselves. How they act onthe approach of danger.
How the hen behaves under the same cireumstances.  How loving
she is; how brave; how unselfish. How we should feel and behave
toward the hen.

2. The Horse. (For Parts, their Names, and Number).

MATTER. METHOD.

1. A horse has legs,| 1. Children name the parts when
body, head, cyes, ears,| pointed to, and point to them when
mang, tail, and hoofs. | named. gS. Ry

2. A horse has af 2. Children led to talk about the
long round body, long| parts; their numberand kind. Teacher
thin legs, a handsome i;ivqs terms required to express ideas; as,

flowing ™ tail, flowing] handsome; flowing, by comparing the
mane,and upright point-| tail and mane of the horse with the tail
ed ears. and mane of the lion. Pointed, brought

out by comparing the two ends of a cut
pencil. Which end most resembles -the
cars of ahorse? Upright, by holding the
pencil in different directions.

3. The horse has| 3. Children referred to the parts they
one head, one body, one{ have beforo noticed. Teacher bids them
tail, two eyes, two ears,| to name some part of which the horse has
four legs, and four feet.| but one; somne part of which it has two;
whether they can find any part of which
it has exactly three? If not, let them
find parts of which it has four.

4. Children say who made the horse.
How He would like to have us treat it?
To name any ways in which they can
show it kindness:

4. We should never
treat the horse unkind-
ly, but always be good
and gentle to it.

Summary.—The teacher asks each child individually to name a
part of the horse. Goces around the class n second time, asking
¢ach the number of part he names; ¢ e., the cbild. who says, « The
horse has an cye,” should say how many eyes. Third tune each
child is required to describe any part naured by the teacher.

8. Tke Sparrow. (Parts.)

I.~Principal and secondary parts. II.—Pesition of parts.

I~1. Principal Parts.—Thgse are, kead, body, wings, and legs.
(5. R) Call on a child to touch =a large part of tho bird. : When
body and wings have been found, cover them wp, that the remain.
ing parts may be distinguished.

2. Secondary Parts—(a) Of the head—eyes and beak. (b)

* 3. R.—Simultancous repetition.

Of the body—feathers, back. breast, and tail.  (c) Of the legs—
Seetand claws. (S.R.) A child tofi ~ a part of the head; as,
the eye. How many eyes? What the bird does with thew ?
The beak. How many parts? Its use? What children have,
instead of a beak 2 What, instead of the feathers? Why the
bird wants feathers ? &c.

1I.—Position.—1. Principal.
body ; the tail at the otker end.
the logs underneath. (5. R.)

2. Secondary—The eyes are on either side of the head. The
beak is in fron? of the head, and below the eyes  The back is tho
upper part of the body, the brenst the under part. The fect are
below the legs. ‘The toes are at the end of cuch_foot—three Wofore,
aud one behind.  ‘The feathers are all over the Lirds, wxcey. the
legs, beak, ond eyes. (S. R)  Cbildren to notice whero ti ¢ head
is. Teacher give the proper cxpression, if nceded. Question
thus: What is at one end of the body ? What at the other ?
‘Then reverse the questions; as, Where 1s the head ?  Where are
the legs? the feathers?  Children distinguish the unfeathered
parts.

The Acad is at onc end of the
The wings arc on cither side, and

4. 1he Duck. (For Characteristic Purts.)

MaTTER~—1. The duck has feathers of many colors—green,

blue, brown, white, and black.

The duck Las thick, glossy plumage.

The duck has a flat, boat-shaped body.

The duck has strong yellow legs, placed far back.

‘The duck has broad, webbed, yellow faet.

The duck has » broad, flat-toothed, yellow bill, rounded at
the end.

MeTHoD.~1. Let children select colored cards to mateh the
feathers of the duck, and name the colors.

2. Unless there is a stuffed specimen, and not merely a picture,
omit this. With a specimen, bring out thick, by observation, and
glossy, by comparison with the feathers of an owl.

8.  Present a card-board cylinder. Children beud it so as to
represent the general shape of the body. Give term flat.  Draw
an oblong to represent shape, and ask what object they see on the
water nearly of the saine shape ?

4. Measure the diagram from end to end. Mark it in tho
middle.  Children to mark where the legs are placed.

5. Compare with feet of a hen.  Give the terin webbed.

6. Compare with the beak of a hen. Give the term tvotked.

Summary—Teacher names the parts.  Each child in turn gives
a term which describes the part named.

Ll ol

Subjects for Lessons at this Step.

A Dog. A Cat and Kittens.

A Cat. A Cow and Calf.

A Cow. A Sheep and Lambs.
A Sheep. A Donkey in Draught.
A Aorse. A Pig.

A Goat. A Duck.

A Hen. | A Hen and Chickens.
A Cock. A Mare and Foal.

A Rabbit. A Goose.

A Mouse. A Rat.

A Newfoundland Dog. A Guinea Pig.

TWO HOURS IN A PRIMARY SCHOOL.

I EADER, whoever you may be, come with us and spend the

afternoon in a Primary School. There are six classes in the
building, cach occupying a separate room and taught by one
teacher.  Ifyou please, we will now visit the fourth. 1tisacharm-
ing winter day without, and all looks cheerful within. With a
pleasant smile, the teacher welcomes us to ber mom.  Before the
school exercises begiu, let us see what accomodations are furnished
by the city for these little oncs. The room is about forty-two by
thirty feet, and there are two large windows at cither end.
blackboard extends the whole length of the rear wall, and of the
front also, with the exception of space sufficient for two doors, be-
tween which the teacher’s platform is placed. Iere we take our
seats, having the desk upon our left.  There are fifty-four desks and
chairs for the children, arranged in nine rows. The clock between
the windows, there upon our left, indicates the hour of two.
Forty-five pupils arc in their seats. Eight are absent from sick-
ness; and here comes one little girl who is three minutes Iate.
The scholars in this class bave attended school, upon an' zverage,
about fourteen months. : ‘

For convenience, the class is divided into two scetions: the first
containing twenty-cight, and the second ecighteen, pupils. The
follo(viving words are already written: upon the board as here indi-
cated :—

bar-g(;i)n, do-c(z)v:c, clk(e:)l-ing, 1.7¢ :y)-;r,sdl-cr, profit, dou(gh)t,

kw u z
(quar-ter, pur-p(o)s;e, de-{s)erve, base, en-j(oy)

The teacher, now, pointer in band, begins her work. ¢ Position.
Look first at these words, and we will spell them by sounds.” She

repeats the word “dargain,” and the children: spell in concert.
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“ \Wrong, ai like the short sound of i. Try again. Right.” The
word “ bought” is now given, and spelled.” The question, * What
letters silent ? ™ is then asked. “gh,” is answered. Tho teacher
then proceeds. * Deceive, e like e.  What letter is silent here ?
“e.” Thus they go through the whole list.

It is now 2:10. “Take your books and sit up, holding them
comfortably.” Tho book in use by this class is Hillard’s Second
Reader. The lesson for to-day isthe sixty-first, on the one hundred
and tenth page, and is a dialogue between Arthur and George.
* Now, we will study this lesson together. Who can tell inc what
LX standsfor ?” ¢ Sixty.” “1?" «(One” “Yes, now LXand
I put together?” « Sixty-one.” “Who can tell me what this
lesson is about ? Eddie ?” Eddie thinks he knows, but fails to tell.
* Well, Mawie, you may tell. Very good Which boy speaks
fist 7"+ Arthur” “Who next?” *George.” “Who would
like to read the first verse ? Well, Sophie. That was pretty good.
Mamie. Read once more, a little louder. How much is a dime #”
“‘Fen cents.” * How much more did John pay than he ought ?
Yes, five cents. Fanny may read next. Look and see how many
mistakes she made. ne. Two. Three. Yes, she made three
mistakes. Fanny may read again, and who will read when she
has done ? I shall select some one who looks on the book, while
she reads. Now, Fanny, try again. That is betwr. Johuny,
next, for he likes toread.  Now we will hear Katie.  Gracie, read
the loug verse. ‘Thisis pronounced ngne. Hattie, whatis that
long word, d-e-s-c-r-v-e? Freddy, you may read the last verse.
Nothing, not nawthing. Which little boy was cheated 7  Yes,
John. “Which boy cheated?* = Arthur.” * He told a lie, didn't
he?” «Yes”

2.20. “Now turn to the words to be spelled, and study them.
Place your finger on the book, and spell each word three times,
and as I stand here, behind you, I can tell how long it takes you to
learn the lesson.  Iark! I want to see, not hesr you.”

2.23. “ Secondsection take their slates and copy from the board
these tables.  One!™ Hands are placed upon the slates.  « Two!”
Slates are drawn from the desks and placed upon them.  Upon the
board are the ** Addition tebles” for Five and Six written thus:
54-1==6. 5+42=Tetc,upto5-+12=17. G4l==7. 642==8,
ete., up W 6-+-12==18, and at once the pencils are at work. The
first section now read the lesson which they have studied with the
help of their teacher.  She insists that they shall speak loud and
utter the words distinctly, as well as use such a tone as we should
suppose Arthur and George would use.  There are about tiwenty-
five scholars to read, and they ocenpy twenty-seven minutes.

2.50 * Now two or three of you may show your slates to the
gentlemen.”  The figures are neatly and correctly written, and we
remark: * Very good for a little girl. Well done, siz” The
s:?u:s are now returned to their places, at the order, © Slates, One,

wo.”

It is customary for the pupils to take some of Prof. Monroe's
Exercises near the middle of the :ession, and the teacher proceeds
with ber directions: “ Frank yov may open the windows. Class,
Pasition, Remember, Heels togesher.  Forward, One, Two, Three.
Position, One, Two, Three. Fack, One, Two, Three. Position,
One, Two, Three.” This exsicse is soon changed to another.
“ Heads to the right, Front. Front!if you please, sir. Left,
Front, Right, Frent.” There is a rap at the door; and a police-
man enters, and states that a special complaint has been made
against one of the members of thisclass.  * The boy that gave bad
talk to alady on the street may stand.”  Allissilent.  The teacher
cxpresses the hope that, if the guilty one is present, he will be
honest and acknowledge it. A magged youth, in the last roww of the
second seclion, slowly and meekly rises to his feet.  Policeman now,
in solemn tone, warns children against the sin of playing in a cer
tain pasage-way, thereby disturbing quiet citizens; then takes
small boy to the dressing-reom.  What there transpires it is not
for us to know. Ezit Foliceman.

« Position again. Ieads Right, Front, Left, Front, etc. At
the order, One, Two, Three, the pupils face, stand, and face the
teacher.  Then come certain ann movements.  “ Touch shoulders,
One, Two, Three, Four. One, Two, Three, Four, ctc. Arm
movements, One, Two, Three, Four. One, Two, Three, Four.
Hands at the waist. Emma, step out and face the class. Now
give the vowel sounds. Very . Clasy, give them after Emma.”

8 o'clock. Masons chart is placed upon the platform; and
Emma takes the pointer, and sings six tones of the scalc of G,
giving first the pumerals, next the lettess, then Do, Re, MG, cte.,
and lastly, La, La, cte., tbe class singing each exercise after their
little teacher.

3.05. The first soction now take their slates, and copy the
tables in addition, which we have scen upon the board, while the
sccond read as the first have done. During the reading, an inat-
tentive boy is called out, and told to place bis head upon the
tcacher’s desk. His sobs soon indicate that his punishmentis as
severe as he descrves.

8.25. The teacher now addresses herself to the first section
again. * Position. Alfred, bring your slate.  But why didn’t you
make both tables.”  Alfred hangs his head and stands speechicss.
«Julia may remain when 1 dismiss the class.  Fanny, you may
brings yours. Ah! you have made somcthing on your slate beside
the lesson. T have been watching you.  What kind of a girl have
you been this afternoon ?” ¢ A naughty girl.” ¢ Yes, Iam afraid
1. Ask the geotleman what hic thinks of such conduct. Slates,

One, Two. Sophie, ask Miss if she will let me have tho
numeral frame she borrowed yesterday.”

3.30. * See how nicely you can add.”  Fivo beads aro moved
out upon the first wire, and four upon tho sccond. All hands are
raised. ¢ Chauncy, tell us.” * Nine” “Is that all you have to
say ? Tell all about it.”  Five beads and four are nine beads.”
Four beads are now placed out upon the first wire, and six upon
the secand. ¢ Hauds, Freddy,” says the teacher.  ** Ten,” ¢ What
is it that makes ten 2 9 ¥'ive and five” ¢ Is that what 1 have
here upon the frame ?” - No, ma'sm.  Four beads and six beads
are ten beads” Four and seven beads are now placed in view.
The teacher calls upon Ormand to add. He answers * twelve.”
« Did he answer right ?” asks the teacher. ¢ Eleven” is shouted by
a dozen voices. * The first division may now add by two's to-
gether.  Freddy, I don't like to wait.” Two balls are moved out
on the first wire, two upon the second, and so on, the children
counting as the beads are placed.  They proceed a3 tar as twenty.
Hattie 13 now called upon to count in the same way, alone, and
gocs on finely, as far as thirty; when Ormand makes the attempt,
and succeeds as well. .

8.35. ‘The second section take their slates and begin to print
these words which have been placed upon the bourd : born, thorn,
wear, swear, tear. The first take their Readers again, and study
the spelling of words sclected from the lesson which has been read.
The teacher now, for the first time, takes her seat. 1 shall want
some one to spell the whole Jesson in about five minutes, and you
can seec how many mistakes are wade. I have heard a little girl
spell that word d-o-l-l-¢-r. 1s that right? The hard word in the
lesson is bar-gain. Look carefully at these words,—de-ceive, pur-
pose, cheat-ing.  All look over, while Iseeif I can put out a word
that Hattie cannot spell.  If you want to spell, Johuny, you must
look upon your book.” Huttie begins hertask. * Cheat-ing, sound
the g.” When the listis completed, the teacher says: “1 have
found one word which she can’t spell. Deceive.  Who wants to
try it?”  Many hands are raised. * Well, Sophie, w~ will try
‘02 Sophic begins the list, but stumbles at the word, on which

attic faled. The class notice the mistake, and a little gitl is
allowed to correct it. The first row now stand, and spell 2 word
each, in order. There is no failure, and the teacher remarks,
“ The first row may rest now. YWe shall not want anything more
of you this afternoon; you have nothing to do but to keep still.”
The second row now spells, and there are no mistakes, for Johuuy
gives deceive correctly. When we get to the fourth row, a large

;, I a sonorous tone, calls out, ** d~o-i-l-o-r.” “1 called your at-
tention to that word remarks the teacher. ¢ The next may spell
it.” Fifthrow. Dollar here makes trouble.  Yes, and deceive and

urpose also. *The fifth row may sit down, and find purpose.
g‘xrst row, shut your eyes and spell purpose.”  Look at those fxces.
‘There are some sober, very sober ones, but some are smiling up to
the eyes, at least. The sccond row at 3.50 put their slates and
pencils away, the teacher remarking that they will spell their
words in the morning. * Now I cannot let you go, until we can
hear the clock tick. Soon the tick, tick is heard.  The little songs
are sung, the pupils get their garments, and softly file from the
room. ¢ two hours work is ended.—Massachusetts Teacher.

APHORISMS, MAXIMS, &c.

There i{s one way of giving froshness and importanco to the
moat common-place maxims—that of reficcting on thom in diroct
reference to onr own state and conduct, to our own past and
futures being.—S. T. COLERIDOE.

Why should my son be a scholar, when it is not intended that
he should live by his learning ? By this rule, if what is commonly
said be truc, that ‘money answereth ail things” why should my
son be honest, temperate, just, or charitable, since he hath no
intention to depend upon any of these qualities for a maintenance ?
Dean Swift.

It is an ill-judged thrift, in some rich parents, to bring up their
sons to rean cmployments, for the sake of saving the charge of a
more expensive education; for these sons, when they become mas-
ters of their liberty and fortune, will hardly continue in occupations
by whichthey think themselves degraded, and are seldom qualified
for anything better—Paley.

The culture of the affections and the fancy is a most imporiant
branch of Education, though in general it is entircly neglected.—
W. B. Clulox.

By learning, the sons of the common people become public
ministers; without learning, the sons of public ministers becume
minglcd with the mass of the people.—Chinese mazint,

All knowledge, of whatsoever kind, must have a twofold gronnd-
work of faith,—onc¢ subjectively, in our own facultice, and the laws
which govern them ;—the other objectively, in the matter sobmitted
to our obscrvations, We¢ must belicve in the being who knows,
and in that which is known: knowledge is the copula of theso two
acts. Even scepticism must have the formes.  Its misfortunc and
blunder is, thatat will keep standing on one leg; and so can never
gota firm footing. We must stand on both before we can walk,
:::.{l‘tho]x:gh the former act is often the more difficult.— Guesses a!

ruth.
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Diligente and holy bringing up, is the founteyne of al vertue : as '
to foyle and mischict, the tvist, seconde, and thisde poynte is un-
diligence and corrupte cducation.—Erasmus.

Let every thing you see represent to vour spirit the presence,
the excellency, aund the power of God, and let your conversation
with the creatures lead you unto the Creator, forso shall your
actions be doue more frequently with an actual eye to God's pre-
sence, by your often seeing him in the glass of the creation.—Hp
Jeremy Tuylor.

Real knowledge, like everything elso of the highest value, ix not
to be obtained ecasily. It must be worked for,.—studied for,—
thought for,—and more than all, it must be prayed for.  And that
is Education, which lays the foundation of such habits,—and gives
them, so fur as a boy's carly age will allow, their proper exercise.
—Dr. Arnold.

I call by the name of wisdom,—knowledge, rch and varied,
di%mwd and combined, and pervaded through and through by the
light of the Spirit of Gud.—Dr. Arnold.

Ia the search after Cod and contemplation of Him, our wisdom
doth consist ; in our worship of God and our obedieuce to Him,
our religion duth consist; in both of them, our happiness doth con-
eist.—Dr. Whichcote.

EDUCATIONAL INTELLIGENCE.

AT TOME.

armouth Seminary Examinations.—The Examina-
tions in connection with this Institution took place on the 20th
and 21Ist inst., ana were witnessed by a very lerge number of
visitors, among whom we noticed Rev. Dr. Day, Rev. J. R. Caw
bell, M.A., Rev. Mr. Hennigar, Rev. Mr. Hall, Rev. Mr. Christie,
Francis Checkley, R.A. T.C.D., John Thorburn, M.A.  Classes
were examined in Lucian  Demosthenes, Sophocles, Juvenal,
Horace and Virgil, and in the opinion of the gentemen who ex-
amined them, Messrs. Thorburn and Checkley, and Rev. Messrs.
Christic and Campbell, acquitted themsclves very creditably, ‘
showing clearly that the teaching they had enjoyed was of the most -
thoroogh kind.  The Examination of the various classes in French |
and German was very satisfactory.  Some of the most difficult |
authore in these languages were read with remarkable ease and |
flucncy. A most thorough knowledge of the Graummar of these
languages, and critical acquaintanee with their idiowatic forms, &e., '
were very generally displayed 3 one of the examiners (a gentleman -
eminently qualificd to pronounce an opinion) remarked that the *
examination in French was the best he had ever scen. We have
been assured that Mr. Yale has few superiors as a teacher of
Modern Languages.  We have not space to give a minute account |
of the examinations in all the branches.  We may say, however,
that they were equally satisfactory in Mathematics, English Gram-
mar, Geography, istory, and all the usual subjects of & thorough |
English course.

Too much praise cannot be given to Miss S. G. Brown, who has
charge of the Ladies” High School, for the very efficicnt manner ©
in which she has dischanged her duties; while she is a strict dis- |
ciplinarian and thorouyh teacher, she nossesses in a remarkable
degree the power of winning the affections of her scholars.

Ve must not forget the magnificent display of paintings and
drawings exceuted by the pupils during the year, of whick there
were more than 40, Several connoisseurs in this departneat could
hardly believe that so great «kill and cultivated taste as some of
these fine paintings exhibited could have been developed in so
comparatively short a time.  The remarkable progress made in
this departinent reflects the highest credit on the teacher, Miss
1. D. }],.)a\'i(s. ‘The people of Yanmouth, we may say of Nova
Scotia, may well be proud of such an Institution, for we belicve
the instruction and cducation here given are sccond to none in the
Provinces. A thorough training is given in Clasdes and Mathe-
matics, whilo the department of Modern Languaqes is prolably
unsurpassed by any in the Province. We are not of those who
ignore the udiity of classical education, but we think that in too
many institutions sufficicnt prominence is not given to French and
German, = critical knowledge of which is of high importance both
a8 rcﬁ‘mls intellectaal discipline and practical utility.  We are
very glad to perceive, therefore, that the managers of the Yarmouth
Scminary, while attracting duc importance to thorough Classical
and Mathematical training, arc determined that the modern lan-

shall hold a prominent place in their curriculum.

e need hardly say that the layge number of visitors who wit-
nessed the examinations were highly pleased, and the able scholars
who assisted in examining the classes expressed themselves in the
highest terms with re, to what they had witnessed, and the

cneral cfficiency o the institution.  \We cannot conclnde these
rief aud imperteet observations without referring to tho Principal
of the Seminary, Mr. McLellan, who not only cs the know-
Jedge and Iearning indispensably necessary for his office, but what
is of cqual importance, the happy art of communicating them to
his pupils. We trast the day 1s not far distant, when Yarmouth
will be as distinguished for the learning of her sons as she s at
paesent celebrated for theirindomitable industry, perseverance and
commercial pluck.—Yarmouth Herald.

Irrcgularity of Attendnnce.—Why is it that so little
regard s paid to the attendance in our common schools?  1s it
because parents and guardians do not understand the two-fold
benefit they miy derive from having their children, or those com-
mitted to their charge, regularly at'school ? or is it that they do
not care ?  If the latter, then they are neglecting a great duty and
loading their conscience.  Ifit is that they do not know the benefit
of keeping the school well filled, they may be more justifiable in
their ncgﬁ:ct.; but shightly so; because it 13 teo plain to be misun-
derstood.  And where this fault doos vecur, it shoulid be, 1 think,
the duty of the teacher in charge to imqrc.\s upon the minds of the
puareats around him, or her, a knowledge of the great advantage
derived from regular attendance, in order to progress. It must
understood by every teancher, who has been engaged in the work
of teaching for even three moutbs, that when a child attends school
one day and its work at home, or play, as is tvo often the case, the
next, it might almost as well remain at home all the time ; and this
should be understood, too, by every noticing parent or guardian
who cares anything for the welfire of those under his or her charge.
It appeans in too many cases as though children were kept home
when they might almost or quite as well be at schoo).  Of course
there are often little jobs of work which children can do as well as
any person, and it is sometimes quite a convenience to have them
at home to do them; but as the hours are few in scheol, and so
many holidays, I think that, by a little eare, matters could be
arranged 20 a5 to have the children do the work after schiool hours,
and on Saturdays. Some may have an idea that keeping their
children home one day out of the weck does not deaden their pro-
grvess in school very materially, but 1 can clearly say to them that
it does.  They do not only lose one-fifth of their time, but they get
behind in their classes, and all the remainder of the week they are
working to a disadvantage.  Upon the whole it is iy opinion, and
1 have very good reason for knowing, that they lose half of their
time at least. Besides, there is still a strong inducement for keep-
ing the school full, to those, if any there be, wlich 1 hope there are
not, who think more of their financial inatters than the cultivation
of the mind. The amount of Jjublic money, supplied by the
County, which is drawn by the Trustees of the Seetion, depends
wholly upon the attendunce at school; therefure, a school which
would druw $100 from the County fund each y ear, by the children
being kept regularly in it, would only draw 8§50, were the children
only to :ltt(‘l:(T lialf of the time, and the remaining $50 would have
to be paid by the section.  This should have been understood lon
a0, as it is Iaid down i the Journal of Education, a copy of whic
is sent to cach section regularly.  But a fault occurs here again.
This journal is sent to Trustees, too many of whom, being appa~
rently afraid of its being destroyed, keep it carefully Iaid away and
ncithier read it themselves nor let any person clse. If we ask to
see ity they say, ‘oh! it is sent to the Trustees. and they have not
the power of lending it and thus it is of no use to the section what-
cver.  Others again care <o little about it, that they never look-at
it, and allow it to remain in the Post Office fro:mn one year's ¢end to
the next, almost.

Though regular attendance is very necessury, yet it is not all
that is required in school. It is impossible for pupils in any school
to make a respectable appearance unles they are supplied with
books. and other apparatus necessary for working, of which we find
too many schoois minus  Again this is frequently  held up, by
pareaty, as being the reason why their children are kept from
sch ol.  And to those parents, I would just say, that, whileitis
the duty of Trustees to provide books, it is the duty of the Scction
to supply them with means for purchasing them.

Yours, &e.,

—From the Amherst Gazelte. JUVENUS.

COUNTY FUND

In aid of Public Schools, appropriated to
Trustees of School Sections, for the
Term ended April 30th, 1868.

( Conciuded.)
The asterisk (®) trdicales the Poor Scetrons.

No. of Pupils :m':":;“gjitz
Hegltered. 400 'Co. Pund,

COUNTY OF QUEENS.

Naxr.

N. Port Muston 72 $£5593
Hunt's Point 72 39 96
Wes cad 45 21 78
Li 394 367 55
Milion 262 253 20
Blueberry 60 40 49
Port Mcdway 188 20218
Afill Village 150 99 94
#Port Mntton Isisnd 23 25 65
N. Brookficld 59 53 30
Caledonia 59 57 56
W, Caledonia 41 26 79
Devonshiro 23 932
Harmooy 46 4577
Kempt 3¢ 2413
Centra) Caledonia 45 39 58
May Flower 26 2265
NORDER SECTION. .
& Albany, New 202¢
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. . Amount pakt to S ranile Aftount paid to : ity Autonut pald to
. Na. of Pujuts Al . No. of Lupils | ol Nadr. No.of Pupils 1o "o Seern
Nave. Regntered gll‘x:‘t'gr ;‘l:th)" NpE. Itegistered. lllzi"l:: C:f ls::dn o Registered. ¢ Co. Fund.
COUNTY OF ANTIGONISH. {Srooklyn, East 29 1538 {j.o\vcr gull{ gl!:orc 55 :lS; ?3
. “armington 63 35 41 cr Gu ore 34 5
Antigonish 208 $22519 Middletan 46 3172 1*3,{3\\-“511 % 144 38
Antigonish Harbour 54 66 85 Lawrencetown 103 92 09 N. Side Wallace Buy 38 20 08
Morristown 49 18 17 Paradiso 80 30 06 Head of Wallace Iny 36 23 32
Capo Georgo [6 43 Gl 98 Bridgetown 144 86 97 Daoherty Creek 26 12 85
Cupo Georgo |7 44 1776 Meadowvale 50 3116 Pugwash, East 60 38 58
Cape George |8 59 3983 Torbruvk ) 51 97 Pogwash, West 63 48 23
Cape George (9 28 oA Cleveknd 21 807 Port Philip 37 18 84
Georgevillo 43 S1 29 Nictanx 49 36 97 Roslin 39 1309
Malignant Cove 51 4371 Willinmston 60 3815 Gray’s Road 10 2418
Arisnig 51 54 26 Carleton 48 3165 Victoria Settlement 56 3318
MgcAra's Brook 39 83 85 Bentville 29 15 30 Crawford Scttlement 38 18 16
5,“’""’"""'“‘3 28 18 45 Tuglisville 48 8015 Goose River 53 34 00
Plensaut Valloy 20 9z Albany, North 36 21 08 Upper Shinimicas 35 13 84
Yankee Grant 3l 3643 Albany, South 27 11 38 Lower Ghinitnicns 35 12 42
Williaw's Point 33 26 65 Sanders 51 43 03 Mouth of Shinimicas 41 25 56
Lower Svuth River 42 2516 Springficld asg 18 99 Pidnish Cormner 15 18 93
Monkshead 33 1768 sBlootington 48 4512 Head of Amherst37) 50 30 00
Middle Pompquette 40 2577 *Duthousie, West 30 25 89 Head of Amherst {38 40 28 92
Pompguette 28 37 80 *]albousie, Centre 26 22 06 Head of Amnherst [39 35 23 66
Pompquette Forks o 25 86 *Lake Pleazant 23 2519 Ambherst 282 200 60
Little River . 57 40 38 «Falkland 24 23 46 Fort Lawrence 59 4579
Cross Rouds, Tracndic 89 91 20 *Stoddart 14 13 89 Ambherst Point 51 38 35
Tracadie |29 34 42 02 Litchficld 51 35 38 Lower O'Bricn Sett. 67 2901
Tracadic {31 a6 26 62 Karsdale 65 5214 Nappan 68 4316
Harbour AuBouche 78 65 @1 Winchester 57 57 25 River Hetert 35 27 37
Black River 46 42 68 Halt 28 19 45 Little River, (Joggins) 60 25 00
Caledouia Mills 55 65 23 New Caledonia 61 5817 Minudic 54 18 83
Manchester Road 42 30 00 Rectory 68 51 66 Jogyia Mines 76 5718
St. Andrew’s 85 68 19 Willete 66 46 82 Jackson Secutlement 29 26 50
Big Brook 60 54 68 Rosette 50 145 69 Rockwell 42 2777
Fraser's Mills 96 101 43 Moschelle 35 765 Maccan 42 19 23
South River 53 67 60 Annapolis 144 99 14 West Brook 48 3016
Lochaber [43 41 27 14 Ryerson 50 3573 Macean a8 16 47
Lochaber [45 53 29 44 Ciementsport 61 29 38 Springhil! 23 1295
Epper Glen Road 61 57 28 Waldeck, West 43 3496 Hulifax Road 32 3157
Lower Glea Road 32 23 82 Bridgeport 108 85 50 Salem 31 22 02
Salt Springs 3 21 00 Hessian, West 61 3608 Fenwick 55 23 76
Beaver Meadow 61 G7 39 Lequille 45 33 87 Nappan River 41 26 26
West River ""] 2 2474 *Phinney Mount. 32 19 29 Street’s Ridge 39 2678
West River {52 58 4576 *Young's Mountain 53 (302 Leicester, {West) 3s 26 89
Keppoch 41 20 94 *Lconard 45 3599 Teicester, (East) 46 20 01
Bxg Clearing 30 26 37 sHillsburn 40 22 a1 Little River 44 22 33
Briley’s Brook 32 28 30 *Fundy 11 579 Mount Pleasant 43 20 28
Springfield 53 3112 *Victoria Beach 67 53 68 Oxford 70 3623
North Grant 6 38 63 +Greenland 32 24 59 Town Hal, R. Phili 51 39 82
Hollowe! Grant 55} 37 25 84 *Birchiown 12 13 42 E. of Windham, M. Road 3¢ 26 28
Hollowel Gran: {66 35 18 44 #Gravwood 3t 1879 East Branch, R. Philip 76 36 11
Malignant Brook 22 13 65 *Milford 39 22 09 Greenille |86 46 2072
#Briley Brook 33 25 03 *Lake LeRose 30 26 92 Greeaville |87 27 1592
*Beach Hill 16 25 67 *Pcrot 30 26 43 River Hehert, (West) 57 38 06
®Pitcher’s Parm a7 40 37 #Dewar’s River 37 32 61
*Upper North Grant 29 49 58 RORDER SECTIONS. 9 )Mouth of River Hebert 25 23 47
*Goshen 28 53 39 #Sherbrooke, West 9 593 *Chapman Settlement 45 21 §5
Kingston 16 17 2t #Tidnish River 34 14 45
COUNTY OF ANNAPOLIS. | ?Albany, New 15 17 68 ; %Macean Mountain {63] 32 29 25
! . ®Maccan Mountain [64] 38 20 47
Moelvera Square 0 834 77 COUNTY OF CUMBIRI.AND. *Windham Hill 17 1491
Torest Glen 54 26 58 * Westchester {84 49 4120
Margaretville 129 99 35 Malnzash Point 2 $32 84 # \Westchester {85 26 15 43
Albert 45 29 70 2.orth Shore, Malagash 38 8B 7 *Richmond 35 3205
Victoria 51 39 37 Suke Road 64 3B 0 *Ec) Creck 33 14 27
Dooglass 3t 230 Shoeal Bay 53 3403 +Nillvale 36 23 61
Mount Hanly 56 39 69 Goose River Corner 48 31138 *Mount Pleasant 25 1217
Havclock 50 36 38 Wallace Harbour 121 96 94 Al Vil 176 129 14
Port William 6 44 93 Six Milc Road 67 36 26 Port Greville 55 3918
Arlington 66 34 00 Wallace Bridge 42 23 87 Kirk's Hill 41 19 53
St. Croix 42 28 14 Wallace River 91 62 06 Diligent River 52 36 57
Hampton 59 3272 Wentworth {12 46 35 10 Fox River 80 64 41
Cinrenee, West 47 18 90 Wentworth {13 43 20 68 Brookville 21 1553
Clarence, Centre 30 0 23 Hcad of Wallace River 39 25 57 Spencer's Island 30 26 84
Clarence, Fast a7 17 00 North Wallace 61 22 29 i Cape d'Or {3 44 57
Brooklyn, West 56 16 40 Fox liarbour 43 24 55 { Sugar Hill 30 20 60

[—

ExTtracT FrROM THE MixtTEs oF Tuk Couxcin oy Pun-
11c INnsTRUCTION, JULY 7TH, 1866.—* Provision being made by
the School Law for the publication of a Journal of Education, the
Council of Public Instruciion directs that the said Journal be made
the medium of official notices in connexion with the Educational

Department.” T. H. RAND,
Secyte C. P. 1.

———— e .

X1,

The Council of Public Instruction, npon the recommendation of the

Superintendent of Fdacation, has been pleased to make the following
appointment:—

To be Inspector of Schools for the Coanty of Victoria, ALex. MuNro,
in place of C. H. Macpoxary, resigned.

II. Examination of Tcachers.

The Council of Public Instruction has made the foliowing Regulation:—

8 The half-yearly Examination for licentc to teach in the Pablic Schools,
shali be held Tn March and September of each year. Examinationsto begin
on Tucaday the ninth day preceeding the last Thursday of xxid months.”

NoTICE 18 UERXRY GIVEN, That the next semi-aonual Exsmination
will begin on .

TUESDAYX, ibth September noxt, at 9.8.0 o'clock, AL,

Deputy Examiners will be strictly forbiddena to admit any ptrn to bde
examined who fzils to be present on the day and hour above named.

I'crsons desirous of basg examined will be at liberty 0 prosent them-
sclces at either of the foIlowm;:I laces of examination :—Sydacy, Baddeck,
Margarce Forke, Port Hoed, Arichat, Gayabomagh, Sherbrooks, Antigonish,
Pictou, Amherst, Truw, Iialifax, Windsor, Kenteille, Bridgetown, Dighy,
Yarmouth, Shclbarne, Liverpool and Lunenberg.

Candidates arc to furnish their own wriliog material.

All Candidates for License will be required, on presenting themselves for
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ox aminntion, to furrnish a written certificate of good moral character, tigned
by a Minister of Religion, or by two of Hor Mujeaty’s Justices of the Pence.
These certificates are filed in tho Educationa) Departmient, together with
the other papers reluting to the caudidate's exwwmination.
) 'l‘lm uso of dictionaries (or other books) will be strictly prohibited.
»*s Livery person examined will Lo iufurmed by wail of the 1esult of his
or her examination, as sovn as decided.

Notter 15 nunesy Grvex that the Couqcil of Public Instruction has
revitsed the Regulations coucerning the xamination of Teachers, us
follows :—

Qr LicExSES 1t4UKD trior to Octounen 1867:

1. Subjceet to all the linitations and restrictions under which they were
originally granted, all legal and valid Licenses shall continue to be legal
-mf valid as follows:~

Head Masters' Certificates, Till October 31st, 1870

Licences of the First Class, o .
. b Second Class, -
. “ Third Cluss, ¢ woow

«®¢ Livences issued by the late Boards of District Ex~miners remain
valid as above in the District for which originally issued, a «l for any other
District or Districts in which they may have been duly endorsed previous
to May, 1867. * Permissive™ Liccuses cease to be valid on the expiration
nf the period for which they were originally granted.

III. Amended and Additional Regulations con-

cerning Superior Schools.

Norice 18 HRREBY GIVEN to Teachers of the First Class, Trustees of
schools and others, that CHAPTER V. of the CoMMnNTS AND REGULATIONS
or THE CoUNCIL oF PusLic INsTtrucTioN, * Of Superior Schools,’ has
been revised as follows i—

1. In licu of sub-divisions (2), (4), and (10) of SEcTION 3=

(2) Awple School nccomnodation must be provided for all children of
school age in the Section.

(4) The furniture must be of an afprovcd pattern, aud the supply of
hooks, apparatus, and school materials, suflicient for and adapted to the
wants of the school.

10) a. School must have been kept at Ieast 100 days during the term.
. ,.\t llc:xsl three-fourths of the chitdren of schivol age must be registered
at schoul.

¢. Tho number of pupils daily present on an average, must be at least
two-thirds of the numY)cr registered.

2. 1n Scctions having Graded Schools, tests referring to school buildings,
furniture, Looks, apparatus, and school materials, shall apply to all the
departments. The number of registerced papils daily present on an average,
shall apply to all the departments in the aggrepate.

3. ]l"l the case of Graded Schools, the Councit will determine which de-
partmant shall be cligible to compete in sny term; and notice of the same
will be given at least three months previous to the emnmencement of such
term.  Any department of a_Graded School shall be examined only npon
such subjects as are suited to its grade.

4. Agreements respecting Teachers® salaries inust be regular in every
respect.

5‘. As anc-half of the grant to any superior school is pavable to the
Trustees and onc-half to the Teacher, in deciding the competitions two
clemnents will be kept in vicw as the basis of all awards:

First—The character of the school accommeodation, gencral cquipment,
schaol attendance; and generally, all matters wholly or chiefly under the
control of the SECTION—

Second—"The organization, xement, 1 , and progress of the
school: and generally, all matters wholly cr chicfly depending on the
ability and diligence of the TrAcHER—~

And these two clements will be regarded as of equal force and importance.

G. The forcgoing Regulations shail take effect on the first day of May,
1868, and all existing Regulations not inconsistent with the foregoing shall
continue in force thereaficr.

In pursuance of the above Regulations, Trustees and Teachers of
Graded Schools are hereby notified that the Council of Pablic Inxtruction
has determined that the most Abvaxcen Department shall be eligible to
compcete during the term beginning May 1st, 18682 and the most ELesex-
TARY Departmient during the term beginning November 1st, 1868,

IV. Evening Sclaols.

The Council of Public Instruction hias wade the following Regulations in
reference to Evening Schools:

1. Trustees of Public Schools may cstablish in their several Sections
Evening Schools, for the instruction of persons upwards of 13 years of age,
who may be debarred fram attendance at the Day School.

2. Such Evening School ahall be in scssion 2 hours: and in relation to
Public Grants, two evening sessionsshall count asone day. The Prescribed
Register shall be kept, and a Keturn of the school made in the form directed
by the Superintendent.

3. Hooks and School materials for such Evening Schools will be furnish-
cd at the same ratc, and subject to the aame condition as for day schools;
provided always that no pupil of an Evcning School shall have power to
demand the use of books free of charge, but shall, onthe other hand, have
the right of purchasing from the Trustees at half-cost, if ho should desire ta
do so.

4. No partion of Provincial or Coonty funds for Education, ahall be sp~
propriated in aid of Evening Schools, unlcss teachers are duly licensed.

5. The Council would greatly prefer that the Teachers of Evening
Schools should be other than Teachers of Day Schools; but where this may
not be practicable, it shall be legal for the Teacher of thie day school to
lea‘cgz day ichool four days ia the week, and evenizg school three evenings
in the week.

———.

Y. Holidays and Vacations.

Notico is hereby given to Trustees of Schools and others, that CrarTER
XTI of the CoxxuxNTs AXD REGULATIONS OF THR LoUNCIL oF Pustic
Ixsrevcrion. * Of Time in Scssion, Holidays, and Vacations* has
revised as follows :

HOLIDAYS.

The following Regulations have been added to Sxcriox 3, of the Chapter
above named.

a. When for any cause the Trustees of a school shall deem it desirable
thut any preseribed Teaching Day should be given as a Holiday, the
school or schools may be Kepl in scssion on the Saturday of the week in
which such Holiday has been given, and such Saturday shall be held to be
in all respeots a legal ‘Teaching Duy.

¥, When, owing to illness, or forany other just cause, n teacher loscs any
number of preseribed teaching days, auch teacher shall have the privil
of making up for such lost days, to the extent of six durivg apy 'r'cnn. Y
teaching on Ssturduys; Iut

¢. No school shall’be kept in session more than five days per week for
nnj' two cousceutive weeks ;

. Nor ahall any Teacher teach more than ¥1ve DAYS PER WEKK on the
average {vacations not being counted) during the period of Lis engagement
in any term.

‘The Anniversary ofthe Query's Bintipay shall be a Holiday in all the
Public Schools, ay heretofore; also any day prociairued as a public holiday
throughout the Province.

VACATIONS.

‘The following Regulations have been made in licu of SEcTiON 4, of the

Chapter above pamed :—

1. The Cuniststas VACATION shall remain as herctofore, the  eight
days' being held to mean weck-days other than Saturdays.

2, Instead of two vhcations during the summer term (2 weck at secd
time aud o funnigm nt harvest) ns%xcrczofon-, THRER WEEKS (15 week-
days other than Saturdays,) shall hereafter be given as vacation during the
s)u:]nner terw, at such thme or thnes as the Trustees shall decide: Never-
theless

3. In order that the due Inspection of Schuols as required by law, may
not hLe iuterfered with, cach Inspector shall have power, notwithrtand-
ing anything in the foregoing Hegulations, to give notice of the day or
days on which he proposes to visit any school or schools in his couuty for
the purposes of I+spection, and to require that on the day or days 50 named
such school or schools shall be kept in session.

July, 1867.

V1. Teachers’ Agrcem:onts.

The attention of Teachers and Trustees is again called to the necessity of
complyiug with the provision of the Law in relation 10 the disposal of the
couuty Fund. It appears from the School Returus of the past Term that
some teachers have in_ their agrecements with Trustees in respect to salary,
assumed all risk as to the amount to be received jrom the County Fund. Such
procecding is contrary to the provisions of the law and directly subversive
of a most important principle of the school ‘system, since the pecuniary
penalty imposed upon the inhabitants of the section by the absence and
srregular sttendance of pupils is thereby inflictad upon the teacher, while
the pecuniary rewards conrequent upon 2 Jarge and regular attendance of
pupsls at school is diverted from the people to the teacher. ‘These results
clearly tend to prevent the giowth and development of a sentiment of
responsibility and interest among all the inhabitants of each section, and
thus measurably defeat the object of the whole aystem—the education of
cvery chitd in the province.

The Supesintendent of Education, therefore, calls the attention of Teache
ers and Trustees to tho following

NOTICE.

1. The County Fusp is paid to the TRUSTRES of the section. The
amount depends upon the number of pul:ils, the regularity of their attend-
ance, and the pumber of prescribed teaching days on which achool is open
in any section during the term. .

2. “Teachers must engage with Trustees at a definite sum or rate. Tho
Provincial grant is paid to teachers in addition to such speaitied sum.

3. The following (orm of agrecment is in accordance with the lavw:

[Form of Agrccment.]

Memorandum of Agrcement made and cnteredd into the - —— day of
————— A.D. 186 , between (name of teacher ) a duly licensed teacher
of the rlass of the one {)art. and (names of trustees) Trustees of
Scioo! Section No. —— in thie District of of the second part

The said (‘name of teacker) on his {or hcr)J::rt, in considerstion of the
below mentioned agrecments by the partics of thic second part, hereby cove-
nants and agrees with the said (names of Trustees) Trustecs as aforesai
and their successars in office, diligently and fithfally ta tecch a public
school in the said section, under the autliority of the said Trustees and their
successons in office, during the School Year (or Term) eading on the thirty~
{;x;t day of October next, (or the thirticth day of April, as the caso may

).

And the said Trustees and their successors in office on their part covenant
and o with the said { neme of (cacher ) Teacher as aforesaid, to pay the
said ?g:‘:mc of teacker ) out of the Schoal Funds under their control, st the
tate of dollars for the Schionl Year (or Term.)

And it is hereby further mutually agreed that both }wmics to this agree~
ment shall be in all respeets subject tb the provisions of the School Lasw and
the Regulstions mnade under its authonmty by the Council of Public
Instruction.

In Witness whereof the
their nanies on the day and yea
Witness, . {(Name of Teacher.)

(Name-of Witaess.) (Names'of Trustees,)

4. Each Inspector is instracted to report every case of illegal stipulation
on the part of teachers, in refercace to the County Fand.

ics to those presents have horeto subscsibed
r first above written.

FTIl. To Trustees of Public Schoals.

1. %A relation being established between the trastees and the teacher, it
becomes the daty of tho former, on behalf of the people, to see that the
scholass are making surc prograss, that thero is life in the school both intel-
Ioctual sad moral,~in short, that tho grest ends sought by the edacation of
the young sre being roalized -in the section over which they preside. Al
msy not be able to form a nice judgment wpon its intelle but
nonc can fail to estimate correctly its social and moral tone.  While the Jaw
does not sancticn tho teaching ik our pablic schooly of the peculiar views
which characterize the different denominations of Christians, it doesinstruct
the teacher * to inculeate by procept and example a ct forreligion and
the principles of Christian morality.” To the trustoes the people must ook
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to see their desires in this respect, 80 far as is coasonant with the spirit of
the law, carried into effect by the teacher."'—* Comments and Regulations™
of Council of Public Instructivn, p. bl, req. 5.

2. Whercas it kas been represented to the Council of Public Instruction
that Trustees of Puablic Schools biave, in certain eases, required pupils, on pain
of forfelting: school privileges, to bo present during devotional exercises not
approved of by their parents; and whereas such proceeding 1s contrary to

¢ principles of the School Law, the following additional Regulation is
made for the direction of Trustees, the bettor to ensure the carrying out of
the apirit of the Law in this behalf:—

Onrpenrep, That in cases where the parents or guardians of children in
actual attendaace on any public school (or department) uignisy in writing
to the Trustees their conscientious objection to any portion of such devo-
tional cxercises as may be conducted thercin under the sanction of the
Trustecs, such devotional exercises shall cither be so moditied as unot to
oftend the religious feclings of those so objecting, or shall be held immedi-
ately before the timo fixed for the ol)ening or after tho time fixed for the
close of the dai?- work of the school; and no children, whose parents or
guardians siguify conscientious objections thereto, shall be required to be
present during such devotional exercises. March, 1867.

3. * The hours of teaching shall not exceed six each day, exclusive of the
hour allowed at noon for recreation. Trustces, however, may determine
upon a less number of hours. A short recess should be allowed about the
middle of both the morning and afternoon session. In clemeutary de-
partinents, especially, Trustees should exercise special care that the children
arc not confined in the school reom too loug.“—-“ Comments and Kegula-
tions"" of Council of Pullic Instruction, p. 43, reg. 2.

——

VIII. The precuring of Books and Apparatus.

1. WigeREAS, b the 20th Section of the Amended School Law, the rate-
payers of cach school section are empowcered to assess themselves for the
urchase of prescribed Schoo! Books, Maps, and Apparatus; und WHEREAS,
the 15th subdivision of the Gth section of the said law, an annual Pro-
vincial Grant s provided to enable the Superintendent of Education to fur-
nish the above articles at half their cost, to School Trustecs,—
NOTICE 1S HERERY GIVEN,

That the Saperintendent of Education will furnish, as below, School Books
Maps, and Apparatus, to the extent of the Provincial Grant in aid of the
same.
2. Trustecs must carefully comply with the following Regulations:—
Reg- 1.—Applications must be made in the following torm, and addressed
to AEssus. A. & W. Mackisuar, Havirax, who have been duly au-
thorized to attend to all orders.

(Form of Application.]
(Date)
Messrs. A. & W. Mackinl:i',
Jalifax.

Sins,—We enclose (or_forward & Jthe sum of §——, for which
you will glcnsc send us the following articles provided by the Superin-
tendent of Education for use in the public schools. The parcel is to be
addressed here give the address in full ) and forwarded by
(here state the name of the person, ess company, or vessel; and, if by
vessel, direct the parcel to be tnsured, if so desired. )

LIST OF ARTICLES.

( Here specify distinctly the Books, Maps. dc., required, and the quantity
of each sort. )

We certify that cach and all of the articles named in the above list are
required for use in the Public School (or Schools) under our control, and
for no other purpose whatsocver: and we engage strictly to carry out the
Regulations of the Council of Public Instruction for the management and
prescrvation of school books and apparatus.

(Signed) Trustees of- School Bection
in the County of-

Reg. @ —Any application not accompanied with the money will not be
attenled to.
. 3.—Aa. rosts aud risk of transportation of els muse be borne by
stees, (3. ¢. by the Scctions on behalf of which they act, and not by
the Educatio.al Department.)

§I If Trust.cs so direct in their application, goods (except Globes,)
transported by war + will be insured for the amount paid for the same by
them, st the follow:ng rates:—

Parcels sbipped during the First Term of the School year, 2§ per ct.

" “ Second Term ‘13 perct
Trustees must forward with their aprlicntion the smount required to
effect the insurance, otherwise parcels will not be insured. No charge will
be made for policies.
Reg. 4—Applications will, as far as the articles in stock znd the annual
grant permit, receive sttention in the order of their receipt.

Regulations.

3. The following are the regulations of the Council of Public Instruction
with reference to all Books, Maps, and Apparatus furnished to Trustees,
under the operation of Sec. 6 (15, of the Jaw concerning Public Schools:—

Reg. 1.—They shall be the property of the School Secticn, and not of
private individoals {except as specified in Reg. §.)

Reg 3—Any pupil shell be entitled, free of charge, to the nsc of such
s¢ 100} books &3 the teacher may deem necessary.

Reg. 3.—Any u&il shall have the privilege of taking home with him
any books, &c., which, in the opinion of the teacher, may be required for
:mde; or usa out of school.

Heg. 4.—Dupils, or their parents or guardians, shall be responsible for
any damage done to books boyond reasonable wesr and tear.

Reg. S.—Any pupil desising it, may be allowed to purchase from the
trustees the books required by him, provided the same bo done without
prejudice to the clsims of other pupils, the prico to be, in all cases, tho same
23 advertised in the official notice published fromtime to time 1o the Journal
of Edwcation. No J:upil who has been allowed to purchase & book shall
hxve any claim on the trustees for the free nse of another of the same kind.

Reg. 6.—Any scction ncegleching to provide a rufficient supply of books,
ma%; d apparatux, may be deprived of the public grants.

g 7.— § Tustees shall make such further rogulations, agreeabiy o law,
23 may be necessary o ensure the careful uxe and preservation of books,
maps, and apparatas belonging to the section. -
.Ag section infringing in &by way upon the above regulations will fore
feit the privilege of purchasing books, &c., at half cost.

4. List of Text-Books, Maps and Apparatus,
BF™ The following liat of Iooks will be extended, and other articles ot
apparatus included as the fund at the disposal of the Supoerintendent per-
mita.  The Wall-Maps {including one of the United States) now in course
of preparation, under tho supervision of tho Educational Department, will
be added to the list as suon as publiched.

PUPILS' WEEKLY RECORDS.
Weekl.:i Record for one ‘I'erm (on priuting paper) 1 cent each.
0.

do. (on writing paper) 2 cer.*s cach,
THE NOVA SCOTIA SERIES OF READING BOOKS.
Book No. 1........ $0.224 doz. | Book No.6....... $0.17 es.
i A .5 " “ Teeeess . 023 ¢
o [: R 0.06 cach. | Theart of Teaching
" [ R . s Reading ....... 0.0 ** Or,
“ L AN 0.11 * | Bailcy's Brief Trca-

tiso on Elocution 0.05 *
SPELLING BOOK.
The Spelling Book Superseded, (Rev. Ed.) 8} cents each.
GRAMMAR AND COMYPOSITION.

English Grammar.®

Morell's Analysis, 5 cents each.

Reid's Rudiments of Composition, 20 cents each.
Bain's Rhetoric, 40 cents each.

MATHEMATICS.

Arithmetic.—Nova Scotia Elementary Arithmetic,......... 10 cents each-
Nova Scotia (advanced) Arithmetic.........covieeenen. 15 ¢ "
Nova Scotia Arithmetical Table Book.................. 19 *  doz.

Algebra.—Chambers' Alﬁebra, (as far as Quadratics)........ 20 ‘ each

Do. 0. (con:{:lcte) .................. 30 ¢ “

Plane Geometry.—Chambers® Euclid, (including Planc Trigo-

DOMICEEY ). e ettt it iee teesanaancooeaerse cansannsnnn 15« u

Practical Mathematics.—Chambers®, (including Land-survey-
ing, a bricf treatise on Navigation, &c.}. ..o oueive.. ... 45 ¢ u

Solid and Spherical Geometry.—Chambers', (inclading Sphe-
rical Tngonometry, Conic Sections, &c.).....coovv.n.. 15 ¢ i

Mathematical Tables.—~Charmbers’..........ccoooioiiial... 80 & o«

Narigation.—XNorie's, (an extended treatise)e.o....ou... $160 ¢« &«

Ball Frames.......c.. tivieeuaeneereinransoenanosnnes .70 ¢ cach.

Slate Wipers, (to be used without water). ..o.ovenvnannns 18 ¢ Qdoz.

Slates.—Common Slates, (beveled frames) 631n. by 84 in....37

“ ' u 8in.by'10in.....40 ¢ &
9in. by 13in.....60 ¢ &
Blackboard Chalks, 20 cents per box, (1 gross); Slate Pencils, 7 cents per

box, (100)
WRITING.
STAPLES' PROGRESSIVE SERIES OF COP'Y BOOKS:

" [T

{ Book No. 1, 2} cts. cach. | For girls |} Book No. 8,2} cts.ca.
¢ No.2, “ only. ¢ No.10, *
For both 4 No.3, “ “ “ Wo.9 @
gifls and{ ¢ No.4, ¢ s For boys & ‘1‘\; o1l
boys. “ No.5 “ only. - 41,

[ No' G' t &

l [ No- 7, b "
Ruled Card to accompany copy books, 6 cts. per doz.
T'enholders, 20 cents per gross.
Staples® Circular Pointed School Pens, 24 cents & box (1 groes),
Inkpowders, 38 cents per doz.
Rulers, 12 in. (for pupils® use,) 20 for 12§ cents.
Lcad Pencils, 8 cents per doz.
India Rubber Erasers, 12 cents per doz.
Yink Blotting Paper, 15 cents per quire.

DRAWING.
BARTHOLOMEW'S 8CHOOL SERIES OF PROGRESSIVE DRAWING LESSONS

be I::;cn z Set of 72 Model Cards, Nos. 1t06........ 42 cents per set.

or

advapced

lessons.
Packages (12 aligs) of blank drawing paper, for model cards, 3 cts. per pack.
Blank drawing books, for model s, 8§ cts. cach.
Blank drawing paper, for Sketch Books, or model cards, 23 cts. per quire.
Drawing Pcnmls,B‘, 2‘3 cts. per doz. -
[ 13 +

Sketch Book (models only), Nos. 1 t0 §....81.00 per set.

“ BB, ¢ «

8% !lB’ [y &

i H, ' “

Indis Rubber Erasers, 12 cts. per doz.
DIAGRAMS.
For gurpom of fllustration, and ** Oral Lessons.™
forest Trees (12)c.0vevenenennns teeresteaannas $0.28 per sot.

Nataral Phenomena(30)...oveeeniiiienennnnn 050 ¢
Botanical Prints (roots, stslks, leaves, &c., 26).. 0.80
Notes of Lessonsonde.  do.  do. ceee. 005 ¢
Poison Plants(44). .. oeiiiiiiiiininrenannnns 050
Wild Flowers (96). .o covveenneeinneinnennenens 1.80 ¢
Geometrical Figures (2 sheets)................. 005 ¢

Mechanical Forces (6, on cloth) with exp. sheets. 0.75  *
Patterzon's Plates of Animals (set of 10, mousnted

aNd CATNIShEd) ve v ietiiaiiniiiaaiiisnnas 1100
GEOGRAPHTY.
Calkin's Geography and History of Nova Scotis, 8§ cts. each.
b Schgl %cogmphy of ac World.® *

Keries of Wall Maps.— Scotland...... ........$1.35 each
Nova Scotia.......... $0.55 cach.  Irelagd .coevoviinnaen.. 135 ¥
North America ....... 135 ¢ | British Isles (inrelsticato
Western Hemisphere. . 1.35 the Cont. of Europe).. 135 ¢
Eastern Hemiaphiero. .. 1,35 ** } - TR "
England............. 135 ¢ [Palestine .............. 1 “

35
Gen'l Mzp of Bible Lands 1.35 ¢
Globes.—The Terrestrial Globe (12 in. diameter, bronze meridian and

Quadrant).....cooviviienannnnnns Ceerieeones Cesanseresainean §4.50
Tho Celestial Globe. .. ovunenes cieereseerenas P U & 1]
Classical Wall Maps.—~ Graeja Antiqua. .. ......51.20 each.

Orbia Veteribus Notus. $1.20 ct.x':h. Asia Minor Antiqua.....

120
120 ¢

Italia Antiqua........ 1.20 Orbis Romanus.........
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HISTORY.

" Hodgins® School Hirtory of British America. .25 cts. each.
Curtis’ Chronological Qutlines of Eng. History 6 ¢
Collier’s School History of the Britis l'Zmpireo

For use in adv. {Revised Ldition)...... Creredeeeeteeans 20 s
Com. Schools. ] Collier’s History of Romo.........oovvvnnn. 15 ¢
Collier's Iistory of Greeco. . ......... .18 0

For use in Smith's Smaller History of Rome. .. .86 ¢

Co. Academices. | Smith’s Smaller History of Greeco K

Chambers’ Ancient History ...... .25 i
NATURAL SCIENCE.
Chambers' Chemistry, (with new notation)......35 cents each.

ECONOMIC SCIENCE.
The Chemistry of Common Things. ...15 cents each.

CLASSICS.
Latiu,~Bryce's First Latin Book,............ 20 cts. cach.
Bb?-co's 8econd Latin Book........... 35 ¢
‘inburgh Academny Latin Grammar, 20 ¢
or, Bullion’s Latin Grammar.......... [ I

Arnold's Latin Prose Composition. .... 60 ¢

AUTIIORS—OXFORD EDITIONS.

€C.esAR, de Belto Gallico, paper, 20 cts.: bound, 25 cts.: Lib. I.—IIL. (with
short notes), 1 vol., paper, 10 cts. .

Virort (compicw), paper, 20 cts.: bound 25 cts.: the Georgics (with short
notes), 1 vol., paper, 20 cts.: tho Eneid, Lib. I.—111. (with ghort notes),
paper, 10 cts.

Uscero, de Of., de Scn., do Amicit., 1 vol., paper, 15 cts.t dound, 20 cts.:
de Sen., and do Amicit., 1 vol., (with short notes,) paper, 10 cts.: Oration
for the Poct Archias, (with short notes,) paper, 10 cts.

Horacz, (comgleuz), paper, 15 cta.: bound, 20 cts.: the Odes, (with short

notes), paper, 20 cts.

DICTIONARY.

White's Junior Scholar': Latin-English Dictionary ...93 cts. each.
Greek,—Bryce's First Greek Book,. «vvs .26 cts. each.
Bryce's Second Greek Book 35 ¢
Bullion's Greek Grammar.............. 55 ¢
or, Edinburgh Academy Greck Grammar,35 ¢
Aruold’s Greek Pross Composition. ..... 55 ¢

AUTHORS—~OXFORD EDITIONS.

Xgexoruox, Anabasis, pa{‘er. 15 cents: bound, 20 cts.

EoRriripks, Alcestis, (with short notes), paper 10 cts.

Xexoruox, Memorabilis, paper, 10 cts.: dound 14 cts.

Hoxex, lliad, (complete), paper, 30 cts.: dound, 85 cts.: Lib. I.—I{1. (with

short notes), 1 vol., paper, ad cts.
LEXICONS.
Liddell & Scott's Greek-English Lexicon (abrgd.).....$0.93 cach.
Yonge's English-Greek Lexacon.....ocoiivivniaann. 106 ¢
FRENCH.
DICTIONARY.

Contonscan's Prench-English and English-French Dictionary . . §0.43 ca.

® The Council of Public Instruction has authorized the preparation of 2
Geaceral Geography, and an English Grammar for use in the Pablic School
snd until these works are published the Superintendent of Education il
not re any text-dooks on these subjects. In the mean time, Trustees are
suthorized by the Council to use whatsver Geography or Grammar they

refer. Campbell's or-Lovell's Gco‘graphy will ‘be found to be about the

st; cnd Lennio's Grammar, if followed by Morell's Analysis, il
perhaps, give as'good results as any.

IX. The Provincial Normal School.

FinsT TrRY begins on the first Wednesday in November, and closes
on the Frid,&prcccding the 1ast Thursday in March.

Secoxp TenrM begins on the first Wednesday in May, and closes on
the Friday fmding the last Thursday in Scptember.

«%e Students cannot be sdmitted after the first week in each term, ex-
cept by the consent of the Principal.

FACULTY OF INSTRUCTORS.

NORMAL COLLEGE.

Method, and the Natural Sciences:—Rev. ALexaxdyr Fornester. D.D.
Principal of the Nonnal Callege and Model School.
English and Classics:—J. B. CALR1iN, Esq.
Mathematics:—W. R. MurnorLLaxp, Esq.
Music and Drawing:—Miss L. HATES.

MODEL §CI1001.
High School Department, M. EDwarD BLANCHARD.
Preparstory “

Mz, Jauzs LITTiR.
Senlor Elementary ¢ Aias FACLRNER.
Junior  do. s Miss A. LEARR.

Janitor :—Mnr. Dopsox.

None but holders of valid li will be ndmitted to the Normal School
as pupl-teachers. Tho licenses must be presented to the Principal at the
openiog of the Term.

Extracts from the Regulations of Council of Pudlic Instruction—** Before
being enrolled = Student at the Normal School, every pupil-teacher shall
make -the following declaration, and subscribe his or her name thereto:
T declare that my object in atterding the Provincial Normal School,
st ify myself for the business of teacking; and that my intention is 20
teach, for a period not less than three years, in the Protince of Nova Scotia,
—if adyudged o Certificate by the Ecatainers.’ In consideration of this de-
claration ction, stationery, and the use of text books (except Classi-
cal) sball be famished pupil-teachers, free of chasey" 3

Persons wishing to curo) as Candidates for Ligh School or Academy cer-
tificates must, in addition to a good knowledge of I'.‘n;ilish, be thoroughly
familiar with the Latin and Greek Grammars, and be able to parse with ease
say passage in some elementary work in each langnage. In mathematics,
they must be competent to solve any example in tho advanced Nova Scotia
Arithmetic, to work quadratic cquations in Algebra, and to demonstrate
any proposition in tho first four books of Euclid."

X. Bond of Secretary to Trustees.

*The Secretary of the Trustees shall give a bond to Her Majesty, with
two sureties, in & sum at least equal to that to be raised by the section dur-
ing the year, for the faithful performance of the duties of liis office; and the
same shall be lodged by the Trustees with the Clerk of the Peace for the
county or district."*—Sckool Law of 1868, Sect. 42.

‘This bond is to bo given annually, or whenever a Sccretary is appointed,
and Trustees should not fail to forward it by mail or otherwise, to the Clerk
of the Peace, immediately afier they have appointed their Secretary. The
following is & proper form of bond:—

PROVINCE OF NOVA SCOTIA.

Kxow ALL Mex by tiese Presexrs, Tnar Wr, (name of Secre
tary ) as principal, and (names of sureties ) as surcties, are held and firmly
bonnd unto our Sovereign Lady Vicrorta, by the Grace of God, of the
United Kingdom of Great Britain and Ircland, Queen, &c., in the sum of

of luwful money of Nava Scotis, to be
paid to our said Lady the Queen, her heirs and successors, for the true pay-
ment whereof, we bind ourselves. and each of us by himself, for the whole
and every part thereof, and the heirs, executors and administrators of us
and cach of us, finnly Ly these presents, sealed with our Seals, and dated
this day of in the year of our Lord oue thousand cight

hundrecd and and in the year of Her Majesty's reigu.
WHEREAS the said ———————— has this day been duly appointed to be

.chrc}sryfto the Board of Trustees of —— School Section, No. —— in the
1strict of

Now TiE CoxDITION OF THIS OBLIGATION 15 8UCH, That if the said
(name of Secretary) do and shall from time to time, and at all times here-
after, during his continuance in the said Office, well and fniulfullyJ;erfom\
all such acts and duties as do or may hereafler appertain to the said Oflice,
by virtue of any Law of this Province, in relation tothe said Office of Seere-
tary to Trastees, and shall in all respects conform to and obzerve all such
rules, orders and regulations as now are or may be from timne to time esfab-
lished for or in respect of the said Office, and shall well and faithfully keep
al} such accounts, gﬁok&, and papors, ss are or may be required to be kept
by him in his said Office, and shall in a1l respects well ana faithfully per-
form and exccute the duties of the said Office; and if on ceasing to hold the
said Office, be shall forthwith, on demand, hand over to the Trustees of the
said School Section, or to his successor in office, all books, papers, moneys,
accounts, and other property in his possession by virtue of his said Office of
Secretary~—then the said obligation to be void—otherwise to be and con-
tinue in full force and virtue.

Signed, ccaled, and delivered Name of Secretary.] (Seal
& in the presence o [Nam:}g’ Surctig] ( Seals

[Name of Witness.)

WE, Tie Suuscriers, two of Her Majesty's Justices of the Peace for
the County of — do certify our approbation of
( names oijurelxc:,) within named, as Suretics for the within named

name of Secretary,) and that they arc to the best of our knowledge and

clicf persons of estate and property within the said County of and

of good character and credit, and sufficiently able to pfg‘, if required, the

penalty of the within bond.  Given under our hands this day of
A.D. 186 [ Names of Magistrates.}

XZX. List of Inspectors.

J.F.L.Parsons, B.A......ccoetivnnnnnnn Halifax.

Rev. D. M. Welton, MAa..evvennannnn.. Windsor.
William Eaton...ocevvienerieiennn cunn Kentrille.
Rev. G. Annstrong, M. A ....... ... Bridgetown
Rev. P. J. Filleul, B. A ...ooooveneniiil, Weymouth.
G.J.Farish M.D ...l Yarmouth.
Rev. W.H. Richan.......ceciiiiiiinanns Barrington
Rev. D. O.{Parker, MA.............. .. Liv .

W. A. B. Lawson.............. Luneaburg
H.C. Tpham............ Gresat Village.

M. T. Swith...
Rodk. McDonal

F. W. George, M.A...

S. R. Russell . .. uysboro
Jexnies Macdonell. Port Hood.
Alexander Munrmw...coooviviiiniiina.... ‘Baddeck
Edmund Qutram, M. A.. .. ...ie. e, Sydney
W.R. Cutler........ Cevecee seseessesss.ATichat,

ADVER TISEMENTS,
To Trustces and Teachers, Picton Co.

THE School Returns, A and B, for the preseunt Term, having been mis-
1aid in the Express Office, were-reccived too Iate to permit mo to distribute
them during my visitations to the gschools. Tho Returns can be obtained
at the Post Office, New Glasgow, and at my Office in Pictoun.

M. T. Sarra, Jnspeclor,

SITUATION WANTED.

BY a FEMALE TEACHER who has taught gis%hu,cn months. She
neceived a First Class County License in October 1860, passed & First Class
Examination at the Provincial Normal School in March 1867, and received
from the Council of Public Instruction & Provincial License of the First
Class, dated May 1st, 1868, Addrese,
P.W. M., Caro of Wt Mray,
Middle Granville, Annapolis Co.
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SCHOOL DESKS.

THE undersigned is prepared to supply School Trustees with the im-
roved Sthool Zi)csk.k recommended by the Council of Public Instruction
or use in the Public Schaols throughout the Province.

The desks and chairs are made of thoroughle seasoned oak and ash, and
the standaids of supports are mids of sron. The deshs are funshad sauil,
ond the chairs are varnished,

The following suale will furnish any uceded information, as to sizes, &c.
The prices attached are for one desk and two ehairs:

- T boybLk bDESKS. T T TT

1T Space be-
Heght of || Hulgbt of i
Agoof Pupils. § "55 00 eidenext | Len | tw'n deska] Prices,
L 3 sth. Width, A

to Pupil. ' for chairs.
B to G sears.|1] inches.t[21 inches.[36 inches. 12 laches.|{1d suches.| $4.00
G to s “w 12 “ o [ 39 " ,3 " [t} 4.25
8tol0 “ 13 “ &3 hd 42 “13) @ 15 « 4.80
10t012 % |14 " 243 ¢ 44 e ] I 16 " 48
12told « [15 bt 26 @ 46 “ol4f 154 ¢ 5.00
Htol7 “ 16 i at ¢ 48 “ |l5 “ 17 “ 5.25
17 « fig o« ll2g0 ¢ 48« 16w 7w 5

* ¢ Single Desks (i. e. desks accommodating one pupil cach) will Le
manufactured if required.

Desks and chairs (with screws) packed and delivered on board the cars,
steamcer, or packet at Wisnson, at the above prices. Terms cash on deli-
very. Trustees wishing to procure desks sbould send in thar orders as
carly as pussible.  Spewmnen desks and hairs inay be seen at the Entoa-
710N OFFICE, P’rovince Building, Halifax. Address,

EDWARD CURRY,
Windsor, N S.

TEACHER WANTED.

THE Trustees of SYDNEY MINES SECTION will requiro on Nov. §,
a First Class FEMALE TEACHER. A good salary will be given.  Appli-
cations will be recaved from those holding Normal School bicenses.

Addrese, A. G. Hayrroy,
Sec'y to Trustees.

Teachers’ Provincial Association.

Teachers' Local Associations, and friends of Education throughont the
rovince, will please send to J.¥. L. Pansoxs, Halifax, Secretary of the
“ducational Commiittee of the Provincial Astociation, previous to October

15th, all questions or subjects considered advantageous tor debate or discus-

sion at the next annual meeting.  Thi is requested so that the committee
may arrange the work and publish an ontline in the Journal of Education,
sufficiently long beforchand, that every teachier may become acquainted

with the work contemplated.
1868.

JAN. NOW READY.

Demy S8vo FPrico $2.00
TE B
TEACHER’S TEXT-BOOXX,

BY
REV. ALEXANDER FORRESTER, D. D,
Principal of the Provincial Normal School.
Ao & W MACRINLAY,
Publishers.

The undermentioned gentlemer. have kindlv consented to act as Agents
for Dr. Forrester's work on Education.  Suj plies of the book arc now being
forwarded to each, and subscribers can obtain their copics on application.
Subscription price $2.00:—

Rev. George Armstrong...... ........ ... Annapolis Co.
Rev. Pod o Filleulooooveiiiiiiiiiiinaiaes Digby- Co.

Dr. Farish..... eeetereaee e Yarmouth Co.
William B. Lawson, Eeq..... .+ . Lunenburg Co.
James McDonnel), Esq........... ... Inverness Co.
S.R.Russell, Esq ....... .. ....... .Guyaboro’ Co.
C. R. McDonald, Esgeeeeennnsiiininena. Victoria Co.
Rev. E.McCurdy...ocooiiveniiinann., Musquodoboit.
W.R. Cutler, Fsq..eevveriinniiannnn Richmond Co.

ANNAPOLIS GO. PRIZE COMPETITION.

Notice 18 hereby giren to all concerned,~Parents, Trustees, Teachers
and Pupils, in all the schools in the county of Annapolis,—that the deferred

rize competition for excellenco in spelling, sental aritbmetic, English

istory, reading and elocution, will be beld initlig academy, Annapolis
Ruyal, on FRIDAY, 4th Scptembes next, commenuing at 10 o clock, A.M.

“f'hc work offered as prizes in the above competition is Murdoch’s History
of Novs Scotie, in three vols., 8 vd. " Fourtecn *¢opies ‘of this work Have
been for this purpose allotted to this county, by the Educational Depart-
ment, and mfl be awarded to successful competitors as below, viz..

1 copy to cach of the six who shall have been adjudged to exhibit
e greatest proficiency in the flpclling exercises assigned...... 6
1 copy to each of the two who shall be deeined most proficient in

mental ArthmetiC. v ee i ce et it iieaa s 2
1 co?y to each of the two who shall be judged to excel in the know-
cdge of English history, from the ) ion of Queen Elizabeth @
1 copy to cach of the tirp. whom the Judges'shall regard as the best |
readers.....0 . T L
1 copy to cach of the two whom the judges shall regard as the best
inclocation............. te treeretseiiessetatinositinaeanns 2
14

T.mpetitors in reading or clocution may selcct their own exercises, but
those who compete in reading cannot compete in clocution, and tice versa.

GEORGE AnMSTRONG, Inspector.

MORTON'S MAGAZINE LIBRARY,

No. 185 Hollis Streot = « = =« Noxt to tho Union Banli,

No Fixes! No Tive Lrrs!

The fullowing Purivdicals aro supplied on the usual terns, or may bo sub-
scribed for at (ﬁc prices named:

Alt the Year Round......... .83 00 Harpor's Monthly.... ........
ATEOSY L viiiiiiiiianiaens 1 80 Ladies’ Treasury ...... .
Arthur's Magazine. .. ......... 1 50 Leisure Hour.........

Atlantic Monthly ............. 3 60 London Magazine. ...

Blackwood's.... .. .......... 4 00'London Soclety.............0.
Boy'sMonthly.......... ..... 150 Meliora............

Bow Bells ... ...... ... 200 Oncona Woek., ..............
Belgravia ....... Ceeeeieieeeas 3 00, Penny Readings. ...

Chambers' Journal. ........... 2 50" People’s Magazine. .

Cassell's Monthlies. ........... I60hQuiver.......ooovuennnn cee
Churchman's Magazine ....... 3 00!Saint James' Magazine.. .....
Cliristian Work....econeven o 1 50,Sunday at Home ...... vees
Cliristian World.............. 1 60{Sunday Magazino .. ... 176
Cornhill ................. <o 300{Tomple Bar............ e 300
English Woman's Fashions . ... 3 50| Tinsley's New Maguzine....... 300
l-'amil{ Treasury. .......... +. 150, World of Fashion............ 325
Good Words. .........ooue. . 150]Young Euglish-woman. ....... 150
Godey's Lady's Book ......... 3 00'Youny Lady’s Journal . . . 225

*4* 25 (s, additivnal fur pustage on all Monthly Journals maided tv the
country. Trepayment may be made in postage stamps or otherwise.

The following Newspapers may also be obtained regularly as above, and
maied to subscribers in the interior without any additional charge for

postage. G Subscriptions payable in advance. Yostage stamps re-
ceived for sums under $4.00

Army and Navy Gazette ... ..$6 50,T.ondon Journal .............. 150
Alliauce Temp'nce Newspaper . 2 00 London Review ....o..vu..... 6 50
Athenram ... ...oove oo 4 OOIIAmdon Reader....ocovvvnnne. 150
Bell's Life.........ooovviinne 6 b0 Liverpool Mercury ..... ..... 400
British Messenger............. 0 3U|Mcrcury. New York .......... 250
British Workman ............. 0 30:Mining Journal............... 8 50
British Workwoman .......... 0 30 New York Herald ............ 4 50
Band of Hope Review......... 030 " TLedger .oovuen.... 300
Budget of Fun...oovaeina.n, 150 o Tribune............ 300
Children's Prize ..ooovveveen, 030 i Times...o..oven o0 300
Children's Friend......... W 030 " News cooveiinninnns 300
Chiristian Times ....o.oo00. 2 00 o World ....ooevtn 300
Cassell's Fannly Paper........ 1 50{Queen Newspaper .oovveues ees TON
Chenmucal News....... Cereeeee 6 50{Punch (Comic)..oeevurenannns 3 00
Cottage Gardener............. 4 00{Penny Post ..... reerenes vees. 030
Canadian Farmner............. 1 25)Public Qpinlon. veees 300
Frauk Lesile's Newspaper..... 4 00| Penny Pulpit....oooiinennnn. 300
Fireside Readings............. 0 50| Photographic News........... 500
Fun (London Wecekly).. ... 1 50{Reynold's .\'cwsrapcr [P 300
Family Herald. ........ . 1 50{Reynold’s Misccllany . 150

Guardian, (London). .

. 6 50]Saturday Review ..
Gardeners® Chronicle.

. 6 50{Scientific America

Gardeners® Magezine. 3 00| The IieM ........ 700
Harper's Newspaper. . 4 00! United Service Gazett 6 50
IHustrated London Ne . 7 00{Universal News ... 400
Tlustrated Times.....cooovuune 4 50 Weekly Review 6 50
Ilustrated Penny Newspaper .. 2 00]Weekly Times . 300
Hiustrated Weekly News...... 2 00| Weekly Registe G 50
lustrated S{\oning News..... 2 00 Yankee Notions ©...... 170
News of the World............ 4 00'Young Lady's Journal ...... ... 205
ADDRESS:

G. E. MORTON & CO.,
185 HOLLIS ST., HALIFAX.

Books for School Teachers.

COMMON SCHOOL EDUCATION, By Currie.
EARLY AND INFANT SCHOOL EDUCATION, By Curric.

For aale by A & W. MACKINLAY.

The Journal of Education,

Published monthly, under authority of Act of Parliament, and furnished
gratuitously to Trustee-Corporations, and to Teachers as specified in Sect. 6
(1) of the law coacerning public schools.

Any person not :mtitled to a copy free of charge, will have the Journal
scnt to his addn s on payment of 8$1.00 per annum, in advance. The
Inspectors in the veral Counties are authorized to receive subscriptions.

The number of copics required for distribution to Trustee-Corporations
and to [cachers entitled to recesve them, will be forwarded to the Inspec-
tors. Subscribers will receive their copies direct from Halifax.

Trustees will file and preserve this Journal as the property of the section
they represent. to be handed over to their successors in office. Each num-
ber should be properly stitched and cut open before being read.

Teachers wishing situations will have the privilege of inserting a briet
advertisement (class of l:cense, experience, referenecs, salary, and address,)
for one month, free of charge. Trustecs in want of teachers will be allowed
a similar privilege. ’

A limited number of advertisements in connection with cducation and
kindred subjects, will be inseried at 20 cents a line for the first and 10 cents
a line for each subsequent insertion. '

Commumnications to be addressed Eptcazios Qrrice, Harirax, N, S.

Printed by Jaxus Banses, Corner of Sackville and Grsaviile-sts.; Hilifax



