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MEMORIES OF SCHOOL-DAYS.

Be it a wenkness, it deserves some praise,

We love the playplace of our early days;

The scene is touching, and the heart is stone,

That feels not at that sight, and feels at none,

The wall on which we tried onr graving skill,

The very name we carved subsisting still;

The bench on which we sat while deep employed,

Though mangled, hack'd, and bew’d, not yct destroyed ,

The little ones, unbutton'd, glowing hot,

Playing our games, and on the very spot;

As happy as we once, to kneel and draw

The chalky ring, and knuckle down at taw ;

To pitch the ball into the grouaded hat,

Or drive it devious with & dexterous pat;

The pleasing spectacle at onco excites

Such recollection of our owa dcelights,

That, viewing it we scem almost t obtain

Qur innocent sweet simple years again.

This fond attachment to the well-known place,

Whence first we started into life’s long race,

Maintaing its hold with such unfailing sway,

We feel it even in age, and 2t our latest day.
GowpER.

WHAT A TEACHER SHOTLD BE.

A polished man; so affable and mild,

His very grace shonld awe tho rude snd wild 5

His smile win love, his slightest frown bring tears,
His gentlencess dispel the coward’s fears ;

11is just discerament make no pattial choice:

T is plainest Lird that pipes with sweetest voice.

A learned man; with skill to grasp the lore
Once but the sages’ hicroglyphic store ;

To strip the glorious stars of myths and signs,

And teach bow God's great wisdom through them shines.
To pluck the tlowers, and show his skill who made

‘The modest violet and the velvet biade;

To smite the rock, and by its sparkling grains

Unfold its nature—born of seas and plains,

To range the univesse with varied skiil,

And mouid rich thoughts to beauty at his will.

A social man ; not he whose stately walk

Keeps pompous time to high resounding talk,
Gairs the sweet homage of the unfolding mind—
A trust more sacred than the wealth of Ind,—
Bat that rare teacher who the lowliest makes

A sharer in his joys, and warmly takes

The little poor boy’s hand with zest as graat

As though his father steered the *sbip of state’.

A Christian man; all princely vir.ues meet

In ouc who sitteth at the Savior's feet;

‘Though honors crown, though wealth encompass him,
Their splendor in religion’s light grows dim,

Wealth without Christ is but a scorpion-rod,

There is no honor like the love of God,

So should he teach; inevery lesson find

Some precious grains for the immortal mind,

And lead his charge not only up the hight

Of great Parnassus, with its founts ot light,

But to bigh Heaven, where hic one day may stand,
A godlike teacher, with a godlike band.— Educalor,

Will’s First Speech.
BY SOPHIE DIAY.

« Turrah 12 ¢ried William Lawrence, rushing into the house
like a hurricane. ¢« I'm on the afiirmative ! The boys are all as
mad as March hares about it, I can tell you !

« \Vhy, what for 2% said Rose, coolly, as she continued to paste
her scrap-buok.

« \What for 7’ echoed Will, with the look of an older brother who

ities a sister’s ignorance. ¢ Why, to think ’m put on the ques-
tion instead of one of the rest, my dear! There has n’t a boy in
our class spoke in the Lyceum yet,” added he, jerking his sister’s
clbow by way of pointing the remark. ¢ 1 suppose you know that,
do n’t you 7%

« [ know you o n’t talk grammar,” returned Rose, ¢and 1
know you have matle me drop a great blot of paste on my book.
See there 12

«Well, do n°t fuss! Just reach me the big dictionary, won’t
on? Pve got to work, I tell you! I’'m going to read nup f}rom the
%oundation of the wotld, down to the battle at Island Number Ten.
—Where’s ¢ Plutarch’s Lives?’ »
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¢ Do tell me, have you got to speak on Ancient History 7 said
Rose, looking up.

¢ Of courge not, child! Question reads : ¢ Resolved, that the fear
of punishment has a better effect on mankmd than the hope of
reward.? I argue thatit has. I think exactly the reverse, mind
you ; but when we make specches, we do it for the sake of argu-
ment, you see.”

“ Do t0c?” Jaughed Rose. < Well, I suppose the fact is, you
want me to help you write your speech—-that 1s what you were
going to say, is n’t it 1

¢« Me 7 said Will, in dignified amazement. * Great help you
would be ! You can write ¢ moonlight” pieces, and such nouseuse,
for the Lyceum paper ; but what do you know about logic? Now,
you see, this sort of thing just suits my tusn of mind, Rose.—1"m
going of into the library, and do n’t you let any one disturb me
till supper-time. I shall write Like a telegraph, for my mund 15 1n
the potentirl mood, present tense.”

Rose pressed her lips together just in time to prevent a prevo-
king smile. She had her own private convictions as to the success
Will would have in writing. She remembered certain ¢ composi-
tions’ which had been wrenched out of his head hike sound teeth.

Will locked himself into the library and tried to collect hns
thoughts. Ta the course of an hour, the exultant expression had
left his face: he began to look puzzled.

‘¢ Oh, bother this writing !’ sighied he. « I can’t prece the sen-
tences together without makmg an ugly seam. It 1 could only get
astart now ! It’s like a spool of thread ; if you bemn nght, it wilt
unwind ever so easy—but I can’t get hold of the end 1

Two hours more. Wall’s speech, wiich he had mtended should
be an iron chain of argument, bedecked with flowers of rhetoric,
where was it? Farther off than ever. His thoughts would not
come at call ; they believed in ¢ State sovereignty,” and paid no
respect to the « Federal head.”

« Look here, Rose,” said Wili, next morning, looking rather
sheepish, ¢ you gitls have the knack of fixing things up. >ve got
ideas enough—fact is, I’ve got too mauy. All that plagues me, is
what to do with ’em. Suppose I tell you what to write, and you
wnte it2 Now that’s a good giel Rose. [’H do as much for you
sometime.??

Rose kindly refrained from saying, ¢t Just as I expected,” and
onl>; took the pencil and paper from her brother with a pleasant
smile.

« Now,” said Will, greatly relieved to find he was not being
laughed at, <« wam the speech to be real sound, you know, and
sort of elegant, too. I must get in something about Demosthenes,
or some of those fellows, and that golden-mouthed what’s-his-
name. Something about the settlement of America, and scanng
the Quakers. Putin that Bible verse, ¢ Do n’t spare the rod, or
you’ll spoil the child.? Say it’s an awful thing to bring children
up to expect presents instead of whippings—there’s the point of
the argument, you know,—and wind off with some poetry ; it
won’t make much difference what.”?

Well, William Lawrence,” said Rose, in despair, ¢1 should
think your brains had been churned! You’ve been chasing some
areat ideas about till you’re dizzy, that’s what it is. Now sit down,
and let’s talk about it awhile before we begin.”

Will obeyed in a humble state of mind, very much ashamed of
himself for appealing to Rose, who was only a girl and did not
understand logic, yeu very grateful to her, after all,

Fortmately, she seemed to understand his confused ideas far
better than he did, and in due time they had together composed
what Will regarded as a sensation speech, commencing with ¢ Mr.
President,’ and ending with a few deep lines from Milton,

« Now, Rose,”” said Will, ¢“that’s just about the thing! But 1
found the ideas, did 2’2 17 Il learn it by heart, and sco if 1
do n’t deliver it with a grand flourish! There’s a areat deal, you
know, in the gestures. s enotigh to make you ache to see how
stiff some of the fellows stand when they speak ! They get scared,
I suppose.??

But Will exulted too soon. People are very brave before they
have ever had a tooth out, and boys are very brave before they
have ever tried to speak in public.

Will thought he was not afraid of anything, but when called out
to speak he felt as if the joints in his bodyﬁmd all wrned to hard
wood, and would 1t bend. He supposed he was walking, but could
not tell how he did it. He heard a suppressed titter from the little
boys, aud the eyes of the audience seemed to prick through his
nerves like ncedles. Everybody took a savage pleasure in his

He made his bow to the wrong side, and turned his back 1o the
President.

s¢ Mr. President,?? said he, in a whisper, wheeling right abeut
face. ¢ Mr. President—sir,” repeated he, in a hoarse voice, that
sounded ta him as if it came from some other boy?’s throat.

¢ Mr. Lawrence,” replied the President, smiling encouragingly.

Tut if Will had been trying to get possession of a 1ainbow, or a
flash of lightning, he could have caught either of them as sgon as
one word of his speech, Whither had it fled? Five minutes ago
he had it by heart.

« Mr. Presudent,®® he began again, in desperation. ¢ T will ask
to be excused,? thought the poor boy, “and then rush out'of the
house and hide whese nobody will ever set eyes on me again.”

But Rose, meeting his glance, nodded with a smile that said,
« Dow’t give up, Will.»? She did not seem 1o be ashamed of him.
And Rose’s fniend, that wicken hitle Fanny Warner, wag langhing
and wluspering to somebody, and Will was sure she was saying,
« Thav’s what I call a smart boy !’ Cruel joke!

Will’s pride was touched in a moment.  The speech would not
come back to hmm, o be sure; but he was determined to say
something.

«'The question is——ahem—DMr. President, ¢ Does the fear of re-
ward have & greater effect on mankind, sir, than the hope of
putishment 22 [ contend that it has. If I was in the army, Mr.
President, I should want to be promoted, I hope, and that would
help me some ; but, I tell you, if I got into a fix, sir, as the men
dud at Pittsburgh, and wanted to back out, the fear of being a co-
ward would make the fight come, and I would n’t give in, no, not
if Tdied for it! They should n’t have it to say [ run !

<« Now, Mr. President, I’ve forgotten my speech, and if it was
n’t for the fear of getting laughed at, I wovld n’t have said a word.
Yon might know I did u°t speak for the hLope of getting clapped !
That’s all Pve got to say, sir.”

But Will did get clapped most heartily. And nest day, when
he showed his teacher the elaborate speech which never was
spoken, Mr, Garland declared that, in spite of the closing verse of
Milton’s, he liked the off-hand speech better, because it was a
areat deal more natural, and not at all far-fetched.—Student and
Schoolmate.
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Graduation in Teaching and Training.
(Continved from our last.)

-~

§ 6. The Note of Exclamation ().

The pauses after this note are also quite indefinite as to quantity
of lime. Aud as it is of much value in fixing or determining the
meaning, as well as in marking out the emotional character of parts
of composition, too nuch attention cannot be paid to the proper
reading of those parts of composition correctly marked by it. " [u
reading what is marked by this note, the four following things
require to be practically studied :

1. The prolenged or hurried enunciation of words noted by it.

2. The emotional tone of voice which their reading requires, as
high or low, loud or coft, sharp or mellow, &c.

3. That impassioned character of voice requisite for giving
proper effect to the words to which it'is annexed. '

4. The varied length of its pauses.

Hlustrative Examples.

1. O Gad, who is like unto Thee ! O Thou Holy One of Isracl!
—(Enunciation prolongerd,— tone solemn, indicative of reverence.)

ow precious also are Thy thoughts unto me, 0 God I how great
is the sum of them !—(Euunciation slow and emphatic.)

My dear Edward, how happy T am to see yon !—to see you well !
—(Movemwent of the voice considerably quicker than in the preced-
ing examples—-tone expressive of a tender broyaut state of leeling,
—pronunciation distinct—making a kind of semi-pause between
each word.)

Why, here comes Chatles! sprightly and gay !—(Movement of
the voice quick—words closely uaited in reiading them—tone
lively.)

2. Awake ' aiise ' ot be forever fallen ! —(Tone hugh, authorta-

misery, that was plamn. Oh!to think he should ever have Jaughed | tive and commanding—expressive of courage—each word pro-

at boys for being stffy when they could »°t bend !

nounced with distinctive force.)
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Mark ! James, listen! for T must not speak loud! step soitly !
speak low ! make no noise !—(Medium stress, low tone—expres-
sive of earnestness.)

~—Be it ours to mediate.

In these calm shades, Thy milder Majesty,

Thou God of carth and heaven! Father Eternal!—(Toue soft,
approaching to monotone—utterance distinct and slow.)

3. O my son Absalom, my son, my son, Absalom! Would God
[ had died for thee, O Absalom, my son, my sun !—(Tone Joud—
Lighly emotional—expressive of deep feeling—~each word mdicatng
bitter sorrow.)

—But one, poor one, oxg roor and LoviNe cmLD !

But one thing to rejoice and solace i,

And cruel death ! haih snutched 1t from my sight /—(Utterance
high, and slow—quality of the voice pure, expressive of great
distress—pauses long.)

4, Hurry! Hurry ! to the field,—(Pauses short.)

No. Lazy boy! Careless child! How foolish you have been!
What a waste of time and talents you have made !—(Pauses more
marked and longer.)

O Peace! how lovely art thou! how lovely are thy chiliren !
and how lovely are thy footsteps in the green and flowery vale !—
(Pauses considerably prolonged.)

Ha! ha! let mesee her: Qut, alas! she is cold! Death’s icy
hart lies on her! Yes! O yes! till the resurrection morn !—(The
divisions of this example require the longest exclamative pause—
and the reading tone should show the highest emotional feeling.)

I sheuld hope that these examples are sufliciently suggestive to
the camest and self-improving teacher, of the variety of tone and
difference in length of pauses, which parts of compusition marhed
by this note, to be properly and correctly read, must requie.

§ 7. 'The Dash (—).

This mark has already been explained.

The pause of the Dash varies. Sometimes it requires to be very
short, and often it should be longer than that of a period. It is now
very often used instead of crotchets or brackets ; and what is placed
between two dashes, whén thus used is parenthetic. It precedes
something not expected, a happy turn of expression, throwing light
on what preceded it, or rendering it more sigrificant, directing
spcc]ial attention to it, or following up the same idea more expres-
sively.

It ?s sometimes read as a periad § often as a comma ; somelimes
as a note of interrogation, and also of exclamation. It is not unire-
quently used after other stops to lengthen them.—The following
examples will show a few of its various uses.

-

Examples.

1. If you give your attention, I will show you—but stop, I do
not knowr that you wish to see.

Exzample of a sudden stop :

2. To-day is thine-- mprove to-day, not trust to-morrow?’s
distant ray.

Inthis example, it directs special attention 10 what precedes it.

3. They hear not—see not—know not—for their eyes are covered
with thick mists—they will not see.

Same 1dea expressively followed up.

4. Behold the master-piece of this part of creation—as the most
perfect image of the Divinity here helow.

Giving a Txigh sigmficance to what preceded it.

5. Our land—the first garden of liberty’s tree—it has been, aud
shall yet be—tho land of the free.

Comma pauses.

6. The exaltation of his sout left lim—he sunk down—and Ius
misery went over him hke a floed.

Period pauses.

7. Was there ever 2 bolder captammof a more valiant band 72—
Was there ever—but I scorn to boast.

Used as a note of interrogation—to be read as a guestion.

8. The chain of being is complete in me ; in me is matter’s last
gradation lost,—the nextstep 1s spnt—Deity ! I can command the
ightning—and am dust.

Used as a note of exclamation.

5. They say they have bought it.—Bought it !—Yes ;—of whom?
~—of the poor tremgling natives who had not power to retaju it !

Added to other marks of pause, to lengthen them and give them
more significance.

These examples are sufficient to show the various uses of the
Dash. To be able to read with effect, and with proper tone—em-

the Dash, requires considerablo study and much practice.
Sometimes sentences or parts of sentences marked Dy it, require
lo be read with much emotion, solemnity of tone, and prolonged
pauses. (See 8th and 9th J)rcceding examples.) Sometimes the
voice is sudddenly suspended, and with a tone indicating that what
follows is something very stuiking—fult of meanmng, and sometunes
renching the sublime. (See 4th and 8th examples.) Unless the
properly dashed parts of sentences be so read as fully to bring out
the writer's ideas, his object in so marking parts of lus composiuon,
is losts and the educator is allowing excellent opportunities for
toning and managing, and variously cultivating his pupil’s voice
and manner, to pass uuprofitably,—nay worse, perhaps, allowng
him fo fall into a habit of reading every kind of sentence aud comn-
position alike.—Let teachers remember that those points or char-
acters, are to be considered as more than marks of rests and
pauses: they are significant hints, respecting the modification of
the voice ; brief rules for regulating its tone, accents and inflexions :
50 many way-marks to guide the reader on, and to enable im, as
in succession he comes to each, to take advantage of their hints.
But unless the teacher by his own repeated example,—by his own
properly trained voice and effective manner—train his pupil till he
comes up to his own style of reading,—which we suppose to be
good—it is impossible that the pupil, by any verbal directions,
and more repeated reading, can become an expressive intellizent
reader, with a facile command of voice, able to give it that tone or
character most suitable to whatever be reads.

§ 8. Crotchets ( ), Brackets [ 1.

Tlese ate the only characters which, I believe, require larther
illustration than is given in page 6th. What they enclose is
called a parenthests, or is parenthetic.

What 1s included within these should be generally read in rather
a lower and different tone of voice—(in most instaiices lower,) so
as to distinguish it from what precedes and {ollows it.— Sometimes
the enclosed clauses or sentences should be read quicker, some-
times slower than what comes before or follows them. The move-
ment of the voice and character of its tone, depends altozether on
the nature of the composition or the 1deas it expresses.

Ehasis—emotion and inflexion of voice, parts of composition marked
y

Examples.

1. And the word was made flesh, and dwelt among us, (and we
beheld his gloty, the glory as of the only begotten of the Father,)
full of grace and truth. )

This parenthesis to be read in rather a lower tone, and the
movement of the voice to be slow, solemn and emphatic; pauses
areater than those of a comma.

2. Moses gave you circumeision ; (not because it was of Moses,
but of the fathers;) and ye on the sabbath day circumcise a man.

Tone rather lower and quicker, pauses before and after it rather
long. ‘To be read with emphasis,

3. Several quitted the other window (the only chance they had
for life) to force their way to the water.

To be read quickly : pauses sheost.

4. While they wish to please, (and why should they not wish
it?) they disdain the practice of dishonest means.

‘T'o be read in a tone rather higher and firmer than the rest of
the sentence. Pause at ils beginning short, at the end longer than
a comma pause.

5. The most happy, (strange to say!) convince me most of
human misery.

To be read in a lower and slower tone, with the first pause short
and the next long. .

6. I know the banker [ deal with, or the physician I usually
call in {There is no need, cried Dr. Slop (waking) to call in any
physician in this case,} to be neither of them men of much religion.

What is within the brackets to be 1ead in a loud sharp tone, and
the word waking in a quick low tone—with momentary pauses.

More examples are, I think, unnecessary to show that paren-
thetic clauses, to read them with effect, and bring out their full
meaning, m connection with what precedes or follows them, must
have their particular tones, modulation of voice and pauses of dif-
ferent lengths.

§ 7and 8. Emphases and Slides.

In the analysis of the voice emphases and slides are the noxt
points which claim our attention.—As a preparatory exercise 1
would recommend that_%upx.ls be well exercised on force and
quantity,—beginning with ‘single words, showing them how, in



ti6

JOURNAL OF

EDUCATION

—

pronounicing these, every word, syllable, letter, or combination of
letters, when correctly pronounced, has its own due and proper
quantity of tone and force. I consider this an excellent way to
make pupils understand the law of emphasis in its varied applica-
tion,  Every letter i a word, if at all pronovuced, has its own
legitimate quantity of tone and force ; and 1t is s0 with every con-
bination of letters, syllables and entire words, embotied in sen-
tenees ; cacn, with reference to it place wn compositian and the
amount of signuicance wtemded by the writer 1o be given it, has
its relative total force and guantity of soumd. Aud on these the
adranced scholars at least, should be well trained. Succeed in
waking them clearly understand what 1s meant by tone, force and
quantity as applied 1o letters and words, and they are at once put
in possession of 4 ku{ to these quaitties of the voice. To enter
upon an exposition of the phonic elements of the English tanguage
is not deemed necessary. It 1s understood that in teaching gram-
mar the teacher makes this a special part of his duty ; so that his
pupils, by the time they have veached this stage of 1eading, are
fully prepared for the exercise I am going 10 propose.

The first will be on separste :monosyllables; and the next on
words of two or more syllables ; after, I give examples of words
m composition.—To give the value or force of words, syllables,
&e.y I shall use our common musical character ; and \\'flen any
word has in composition an extra force the character above will be
marked thus /; when the sound is prolonged, (—) will be annexed ;
and a dot (») will precede the accented syllable.

Characters Used.
S 3
‘The crotehet. @; the quaver, @; the semiquaver. @; the demissennguaver, @.

The crotchet marks the longast or more forcibly sounded letter
or syllable; the quaver, the next in length or force; the semm-
quaver indcates a rapid pronunciation ; and the demi-sermq .aver,
the least prolonged sound, or which has the least force.

1sT. Exercise.—Words ol one syllable.

No. 1, No. 2, No. 3. No. 4. No. 5. No. 6.
L]
N o= = S
c:;Q ¢ 6 96 6o od o
N e’ R g
Bit, Brain. Stur, Thorn. Where. Maul
Hit, Choir. Squirt. Fought.  Phrase. May.
Pit. Theme. Star. Fire. Freeze. Prime.

The sounds of the letters of the words of No. 1, are closely united
in pronunciation. They are rapidly passed over; their index,
therefor, is a semiquaver. The stress of the voice falls on the
initial part of the wonds of No.2; their endings, are siightiy
touched with the vowee.  T'he vowels a, o, and e, lirst, have their
sounds prolonged. The end of the words of No. 3 have the accented
slress 5 and the letiers, s, squ, and s, have a semiquaver value,
o, i sta, as profonged. The first parts of the words of No. 4 have
the word-forming stress. This s marked by a quaver. The semi-
quaver marhs the force the letters at the end have. Vowel sounds
are prolunged. The carrect pronumciation of the words of No. 5
show at once which part of the words, where, phrase, and freeze,
has the accemed force, and the prolongation of the sounds of the
vowels, I, ph, and fr, se quickly passed over ; and, therefore,
have the dem-senuquaver note.  The words of No. 6 have their
vowel souuds considesably lengthened in their pronunciation. A
crotchet js used to indicate this. On this exercise pupils should
be minmely questioned, amd such exercises repeated Uil it becomes
manifest that they have a correct idea of force and quantity, as
applied 1o words in their pronunciation—can readily distinguish
the least from the most forcible parts of words when uttered—how
the voice slides rapidly over sonie letters, but dwells upon others—
how the sound of phr, in phiase, is quickly passed over, while the
rest of the word receives a considerable stress of voice, and the
sound, (that of the a especially,) is much prolonged.

2xp. Exercise.—Words of two or more syllables.

.R.l J.P OPUICRUBOP.R
De-lay  Fa-vour Dis-drinful XEn-er - get- ic.
Pro.cure  Gra-ver  Dis-grace-ful In «ex - ist- cut,

First, explain the exercise; then question them, thus—iwhich
syllable in delay has the more prolonged sound and is more forcibly
pronounced 2 Ans. lay. How do you know ? Ans. From the pro-

nunciation. In the pronunciation I pass quickly over the first syl-
fable de, and prolong the syllable lay, with an accented foice.
Wauld you know this trom the characters placed over it 7 Auns, Yes:
the semiquaver above the de indicates a quick pronunciation, and
the crotcliet above the lay is an mdex 1o its prolongation and force
when pronounced. The dot shows it 1o be the accenled syllubte.

Thus question them on all the words of the exercise ; and then
on other words till you are satisfied that the object of the exercise
is accomplished. For this purpose use often the biackboard.

They should now be prepared to be exercised in the same way
on words embodied in composition, which should well prepare
them for exercises on_ emphases, preparatory to an exposition of
the inflexions of thy voice in speaking and reading.

As it is with letters, combination of letters, and sy'lables, it is
also with words in composition : they have their varety of f{orce
and prolongation of sound. I shall endeavour to explam this by
farther exercises.

3rb EXERCISE,

’ H4 !
y A MY NP P
¢ © o ©c o @

I and wmy Fa-ther are one.

I—-Father—one, havethe greatest force ; my—ther, in Father—
and are, have less force, and, and, has the least force. 7, and @, in
Father, have the most prolongation of sound..

~
4N S ' & R
enelege{jogoh;'eparohjcnd“er
As longas I am in theworld,I am thelightof the world.

In this sentence light requires the most force 3 long, I, am, and
tearld, come next, the sceond 1, am, and world, require still Jess
force ; as, as, in, and of; require a rapid, yet distinct pronun-
ciation ; and the least force is given to the two articles, the.
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It is the tonme a - lone with suit-able force of voice that
&N i ] N
Jdorfd SIS

ex - pressees  the in - ten-si--ty of our feel - ings.

N. B.—Let it be well understood by the pupil that force and
quantity have their measwie from the place of letters in words,
and of words in seutences, and the sigmficance there given them.
—In giving these examples my ann 1s, 10 endeavour to unfold the
variety of tone and force which accompames every ulterance of
the voice in speaking and 1eading, aud thus give correct ideas of
what is meant by accentual 1elative forces, from the slightest touch
of voice 1o the Inghest degree of force or emphatic utterauce, and
how tone is prolonged or shottened, and oun what its prolongation
depends.

Before passing to the exposition of the inflexions of the voice, 1
shall give one example more to show the different degrees of force
which the words o! vne shot seutence should have — if properly

read.
b |
e! (@ Ol O 6 OI EP (-] Og .R
“ 1 Rome must fall that we  are in - no - cent.»

To read these few words with the spirit and energy they require,
the voice to extubit five differemt degrees of force, viz. :—

1. ‘T'he semibreve, or strongest force of utlerauce ;
2, The full emphatic force ;

. The distinctive emphases. or crotchet foree ;

4. The current reading, or quaver force

5. The dimmished semquaver force.

Let us now proceed to nnloid the vpward and downwaxl move-
ments of the voice in reading, and when and by what these are
regulated, and how they should be used. We have speaking sounds
and musical somids; we have sounds that have an upward, and
sounds that have a dewnward tendsney in pronotmcing words,
sentences and their different paris. Sometimes these can scarcely
be distinguished from moanotonns 5 at other limes the difference
from the pitch tone is sinking—making an interval slide up or

w
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down of a third, a fourth, a fifth, or even of an octave. i reading
and speaking voice inflections are used less or more Ly every oue.
The duty of the teacher is properly to regnlar these: and the
sooier he begins to do this the better for the scholar. ‘The longer
the training of the voiee is neglected, the more will bad habits be
confirmed, and the more difficuit will it be to cure them.—But tizin
1t early to bo pliant and tractile and the puptl will ~oon be able to
give it any direction or expansion he pleases. A person whose
voice lacks plianey and expansibility can uever give flicacy and
expression to his reading 3 nor can his ieading Le ever very
effecuve.  Fashioning and impioving the orpans of speech,—
regulating the tones of the voice, and giving them a commanding
character, is a most important part of a teacher’s dmy.

How o we pronounce words, especially long words ? 1o it not
by a continued flow of connected impulses? And do we not pro-
nounce trains of words with a similar impulsive connected flow of
sounds 2 Now to give these as much variety, beauty, and effect as
possible, the veice must have flexibility. Without this pliant
command of veice, the 1eader or speaker cannot so clearly show
whether the sense is continuous or complete 3 what the character
of the 1dea is j whether it stamds in contrast with another or that
its significance requires it to be more distinetively marked. Nor
can he give his utterance that lifo and pleasing variety which give
it effect, or mark off the import of his pauvses.—~The fundamental
piteh of the voice is the” axis of the voice, around which it plays
as the current of enunciation flows on—ascending or descending,
less or more as the sense or character of what is read or spoken
requires it.

Without flexional commamd of voice the mecise degree of em-
phatic force can wever be wpll brought out. {t greatly helps
enunciation, gives precision tu affirmations, greater play to the
lungs, and expansion to the ehest, and enables the reader or speaker
10 avoid that monotonous tone so disagieeable to the ear and mar-
ring to effective veuding,

For reference and aiding the memory, 1 give the following Table
from Dr. Rush’s celebrated work on the philosophy of the human

voice. IHis work is one of the best | have geen upon the subject.
TABULAR VIEW OF VOICE LXPANSIONS,
Condition Vocal signs of those Synonyms of old
or states of
mind. states. i conventional terme.
I

. The simple rise and full! Narrative simply declaratory

Thougltive land shorter wave of thejor afficoative ; descriptive, dis-

interval of the second ; an;passionate ; inexpressive ; un-
unobtensive quality ; & mo-‘impassioncd; ciootionless, plain
derate degree of force; andjand almost an even tone of

a short syllabic quantity. ivoice,

or unexcited

state.

Inter- ‘Phe semitone, the second,i  Sentimental ; gravely path-
1houghuvq or occasionally the third and.etic ; reverential ; dignified, res-
sentimentive Jfifth with their waves; anpectful; supplicative ; peniten-

and lextended time 3 2 full oro-itinl : aud expresaive of awe and

reverentive und quali*y; and a mo-admimntion.

state. derate but dignified force.,

i
. Tho semitone and wider] Tmpassioned ;expressive ; cat-
risingand falling intervals, lnest interrogative ; declaratory;
. with their waves ; cither mirhetorical ; contemptuons ; de-
Passionate short or extended time; arisive and the conventional
striking and varied quality jiterms for every vehement pas-
or abruptness; with high de-ision. Under this division the

grees and expiessive forms;\\‘idest ranges are included un-
of force. To which may be.der emotional feelings, going
added all the varicd expan-'even beyond the octave wave
sions of the voice ascend-lof voice.

ing and descending.

excited state.

Continued remarks on voice expansion,

1. The continued flow of the voice in speech, has an onward
ad upward bent.  With this inchination, one wave of tone
succeeds another with concrete unity, till broken by a paunse. And

by much the greater usmber of ascents eaceeds not a semitone.—
The downwad sinitune expansion 18 fess frequent (1.

2, For the plain narrative of anexcited thought we employ the
semitone o1 full tone melody, varnied by the sinple downward con-
cietes of the samo intervals, with properly applied emphasis. and
stuitable terminations and proper cadences. The movemeunts of
the voice generally are quick, and tones only occasionally pio-
‘ouged.

3. When the comyposition hias a serious chatacter au tuerease in
I'the accented syllables, together with a general slowness of ntter-
ance should be asswmined,—the concrete shill continung 10 1ts sunple
vise or fall.

4. The extent of rising or falling wtervals 18 in propostion to the
euergzy of the mental state, character of the composition, &e.

|

|

Jony Bruce,
Inspector of Schools.
(7' be continued.)

The Study of Nature.

A LECTURE DELIVERED BY PROF
STATE HOUSE, ALBANY, N. Y.

ABSTRACT OF AGASSIZ, AL THE

Ladies and Gentlemen : I have been invited to address you
this evening upon the subject of an Early Study of Nature as a
means of developing the faculties of the young and of leading them
1o u knowledge of the Creator. I wish to awaken in you the con-
viction that the knowledge of nature 1 our days is the very found-
ation of the prosperity of states ; that the ~tudy of the phenomena of
nature 1s anong the most potent means of developing the human
faenhties ; and that on these accounts it is highly nnportant that
that branch of education should be introduced in our schools as
soon as practicable, To satisfy you how important the study of
nature is to the community at large, 1 need only ahude to the
manner in which, in modern times, man has learned to control the
forees of nature, and to work up the materials which our earth
produces.  The evidence of the importance of that kuowledge for
the welfare of man is everywhere open Vefore us ; and that there
is haudly any trainiug better qualified to develop the highest fa-
cuities of man, — can [ allude to a better evidence than to that
veuerable old man, Humboldt, who is the embodiment of the most
extensive human kuowledae in our days, and who has acquired
that position, and who has become an object of reverence throogh-
out l}ne world, merely by his devotion to the study of nature ? If
that be true, then, that 2 kuowledge of nature is so important for
the welfare of states, and can train men to such a lugh position
among men by the development of their best faculties, hiow destr-
able that such a stady should formn a part of all education. 1
believe that the introduction of the study of natural hustory as a
branch of the most elementary education is what can be added to
our ahieady admirable system. The only diflicuity is to find teach-
ere equal to the task, aud the task is no small one. For, in my
estimation, the elementary instruction is the most difiicnlt of all.

It is much easier to deliver a lectumie to a class of advanced
students than to take up the young and teach them the clements.
And T believe it is still a iistaken view with many, that a teacher
is always sufliciently prepared to impart the first elementary in-
struction to those entrusted 10 his care. I think nething can be
further from the truth, and that, in entrusting the instruction of the
youny in their first beginning to incapable teachers, we lose fre-
quently the opportunity of uufolduy iue best minds to the highest
capacities, by not attending at once to their waunts. A teacher
should always be far in advance of those he teaches, and there 15
nothing more painful than to be obliged torepress those embarrass-
ing questions which the pupils may make, and which may be
beyond our reach. The teacher who crams the day Lefore "that
which he teaches the next day, is never up to his task. He must
be capable of facing his class with a consciousness that he is fully
competent to instruct in that which is the task of to-day, and 10
answer any question that may oe asked abour that which 1s before
him. Not only that, but he should feel cupable of fostering these
questions, of suggesting them, of rendering his whole class so in-
quisitive, so desirous of being taught, that there should be no hmt
10 the amount of necessary information which he can give, beside

{1) The semitone upward tendency of the voice here referred to may
be readily distinguished, when the voice is suddenly or unexpectedly
interrapted ; or when an expression is snddenly broken off.—Ex. : *'
would rather "—[speak out, Sir,]-—"* T would rather read than sing.”
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the repetition of the task assigned for to-day, And it is only the
teacher who is far advauced beyond his class who can do that.
He who 1s only equal to his task is not to bo entrusted with such
an important trust, He must bo able to instruct so that the in-
tormation which he gives at the time may become connected with
that which the pupil is to learn afterward ; and so 1 say that the
teachers of the elementary school should be selected from among
tho abiest.  They should be the best teachers. They should be
capable of rendering the study attractive, interesting, and so
pleasant, 1ndeed, that the hour {or the school should be the hous
expected with anxiety by the scholar, instead of the hour dreaded
as bringing something imposed by duty, and not desirable in itseif.

This 1s particuiarly the case with reference to the study of na-
tural tustory. The teacher who would undertake successfully to
teach the elements of that science, must be so {ar advanceid, that
he knows how to select those topics which are particulasly in-
structive, and best adapted to awaken the interest, to sustain it
and 1o lead it forward 10 the undertaking of more difficult yues-
tous.  Butit is not only in the study of natural history that it is
desirable to have good teachers. I say that even to teach the A,
B, C, or how to read and 1rite, a teacher should know a great
deal.  And Ican see that it requires that inexhaustible tlurst for
knowledge, which is imparted to human nature, to have children
sustain their interests in study when the elements are imparted to
them i the manuer in which they are imparted. Can you con-
cerve anything more dry and less attractive than the leariing ol
the twenty-tour signs which are called letters, and of combining
them 1n syltables and then into words—and all in the most me-
chameal and humdrum way, as if there was no sense in it? Yet
there 13 a deep sense in it, and there is in every series of letlers,
matenial for the most attractive and the most iustructive informa-
tion, 1f 1t wasn the heads of the teachers. Let them show how
men have learned to write their thoughts in words j how, after
writing was mvented, mn what way it was used in the beginning,
how 1t has been shortened into the abbreviations made use of to
write words as they fall from the speaker’s lips, and which are
read with as great certainty as if the writer had them before him
already written and had only to copy them ; and then the chuldren
will be eager to learn them, and be ready to avail themsclves of
the advantages which they possess. But I say that in order to
create that mterest in them, they ought not merely lo be tavght
mechamically that such a figure is A, and that another 1s B, and
another is D, and so on, but they ought to be shown how men
came 10 think of writing; they ought to be shown that writing, or
the letters, are only symbols to express thoughts, and that the
carhiest and simplest ways of recording those thoughts, was to
represent the object to the eye. Let a class of children be before
their teacher, and let the teacher ask them how they would convey
to others what they have in their minds. Let kim ask how they
woult convey an idea of what they had seen during the day. They
«o along the street, they have seen houses and trees and waggons,
men, women and children; and now let them, the very first day
they go into school and sit on the benches, attempt to sepresent
what they have seen. Let them all be called upon to make fig-
ures of what they bave seen. They have seen trees, and let them
represent a tree, and while they make that attempt, let the teacher
tell them what different kinds of trees there are, and the difference
which exists between trees ; let him explain that there is a vanety
of trees, and let him represent the elm, for instance, or the pue,
for the elm has a characteristic branch so peculiar that it can
never be mistaken for a pine ; and then again, the maple will be
represented in a way entirely different from either the pruc or the
elm, ansing {rom the very nature of the tree. On auother day,
let some implement of the household be brought forward and its
parts analyzed and represented in the same manger, and when
they have been drawn acenrately and minutely,and copied on the
state, let them be represented, as it were, in short-hand, by a fig-
ure which will come in the simplest outline nearest the vhject it
wis meant to represent.  And in course of lime, the pupils wili
have collected thousands of different images representing thumgs
with which they have become acquainted, all of which wiil be
familiar 1o them ; and being called upon to represent one of those
cbyeets, they will réadily make sizus therefor; and, as they ad-
vanee in that way, it witl be found” that these s.gzns have become
so numerous that it is trying to have so many tlungs recordeds
and then will be the time to show the children that tlus can be
done n a more expeditions way—that we need not, 1 order to re-
vord all the things with which we are familiar, to have as many
sigus as there are different things; but that every thing has a
name, and having received a name, instead of reconfmg the
1hing itself, we may record the name,

A et S ) e h———— — — ——— tAm—— ooy s e s a ww o e

£, We may record the sound by which we espress the thing, and
to record the sound we may agree to let one of these signs which
wo use for olin repressut a part of the sound of olm—the Ej; we
may use one of tho signs by which we represented the maple for
a part of the sound of mapie—the M ; we may use one of the signs
for representing the piue to sigmify a part of the sound of the word
pine—the P; and then we can combine these signs so as to repre-
sent the sounds with which these objects are designated. That is
the way 1 winch the letters were mvented. The letters we use
now may be traced back 10 ¢ hanicia ; they are in imitation of the
hreroglyplues ot Egypt, and of the teachers only knew thefn, they
would kuow at once that these three letters which we read b-a-g,
are only a representation of signs made in the mannerin which these
signs were made by the Phanicians nearly thirty-five hundred years
ago. They were borrowed by the Phanician merchants from the
Priests of Egypt, and then carried in their business transactions
all over the castern world, aud catne down, through the Greeks, in
our alphabet.  Would not these things interest a child ? Would
they not very soon learn their A, B, C, and while learning it, learn
a great deal more which would be useful in their lives afterward ?
Aud what may be done for the A, B, C, onght to be done in every
branch of study. It ought to be done in the study of astromony, it
ought to be done in the study of geagraphy, it ought to be done in
the study ot natural tustory,

A mustake 1 our elementary education is that we teach every-
thing i the same way. We resort 1o books, as if everything was
to be learned from books, and from beoks alone. 1 will speak
from personal experience. I have been a teacher since fifieen
years of age, and am a teacher now and I hope 1 shall be all my
life.  Ido love to teach, and there is nothing so pleasant as to be
placed n a position to develop the facuities of my fellow-beings,
who, in thetr early age, are entrusted to my care; and I am sa-
tistied that there are branches of kunowledge that are better taught
without books than with books, and there are some cases where it
15 50 obvious that I wonder why it is always to books that teach-
ers resort when they would teach some new branch in their
school. When we teach music we do not learn it by heart or
commit 1t to mewory, but we take an instrament and learn to play
it. When we study natural history, instead of books, let us take
specimens, stones, mu:erals and erystals. When we would study
plants iet us go to plants themselves, but not io buoks describing
them. When we would study animals let us have animals before
us, aud not go to books m which they are deseribed.

In geography let us not resort to books, but let us take a class
aud go out mto the field, and pomt out the hills, valleys and rivers,
and show them what are accumulations of water and expanses of
jand ; and then, having shown them that, let us bring representa-
tions ol what they are to learn, that they may compare them with
what they know, and the maps will have a meaning to them. Theu
you can g0 on with the books, and they will understand what
these tlungs mean, and will know what is north and east and
south, and will not merely read the letters N. E. S. W. on a square
piece of paper, thinking that England and the United States are
about as large as the paper they iearn from. When [ was inth-
Coilege ot Neufchatel, I desired to intraduce such a methad of
teaching geography, I was told it could not be done, and my re-
quest to be allowed to instruct the youngest children in the insti-
tution was refused. I resorted to another means, and took my
own children — my oldest, a boy of «ix years, and my girls, four
and one-half and two and one-halt years old, aud invited the child-
ren of my neighbors. Some came upon the arms of their mothers ;
others could already walk without assistance. These children, the
oldest only six vears otd, I took upon 2 hill above the city of
Neufchatel, and there showed them the magnificent peaks of the
Alps, and told them the names of those mountains, and of the
beautiful lakes opposite. I then showed them the same thungs ou
a raised map, amct they immediately recognised the localities, aud
were soon able to do it on an ordinary map. From that day geo-
graphy was no lonzer a dry stody, but a desirable part of their
education.

You may do the same in astronomy. You may use the lawp iu
the room to show them how a body illuminated may cast its hght
on others, and how the side opposite is in darkness. Let the
teacher turn about mt front of the hight, and he will show that light
15 shed on any part of his body as he presents it, and in that way
he can teach a child of four years the relative position of the earth
and sun. You can go further, and show the complicated motion
of the moon, simply by showing them that while you tum
around yourself, a piece of paper which you hold may also turn
around you, while you radiate about the central light which repre-
seuts the sun: and in that way the wholc movement of the sofar
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sygltgm may be explained in & mauner pleasant to tho youngest
child,

But T have underlaken to address you upon the desisableness of
introducing the study of natutal history in our sclwols, and of es-
tablishing that instruction as a means’of developing the facultics

The difficult art of thinking can_be acquired by tlus method
a more rapid way than any other. When we study logic or mental
phulosophy in text-books, which we commit to memary, it 1s not
the wind which we cultivate—it 1s the memory alone. “The mind
may come in, but of it does mi that method, it 1s only in an acces-

and asa means of leading the chilil to the knowledge of the Creator, ysory way. Butf we learn to thunk, by unfolding” thoughts our-

and Iwill now tarn to the point of my address.

Nataral history, 1 have already saul, shoald be taught from ob-
jects aud not from books, and you see at once that this requires
teachers who kiow theso bjects, and not merely teachiers who cau
read and see whether the lesson set has been commitied fauhfully
to memory. The teaclier must hnow these objects befure he cau
teach them. And he ought to bring them iuto the scliool, and to
exhibit them to the scliolars, and ot only that, but to place them
in the hands of each scholar.

Some years ago I wus requested by the Secietary of the Boad
of Education, to give some lectures ou natural history to the
teachers assembled in different parts of the State, m those inter-
esting meetings known us teachers® institutes 3 and I had been
asked to give some insiruction on insects, that the teachers might
be prepared to show what insects were injurious to vegetation aud
what are not, and that they miglt impart the informativn to all.

selves from the examination of objects brought before us, then we
acquire them for ourselves, and we acquire 1ho ability of applying
our thoughts in life. It 1s only by the abiuity of observing for
vurseives, that we can free ourselves from the burden of authorny.
As long as we have not learned Low to settie a question for our-
selves, we go for authority, or we take the opunon of our neighbor ;

j that 1s, we remain tools in hus hands, if he chooses w use us

that wav, or we declare our inability of having an opmion of our
own. How shall we form opinions of our own otherwise than by
'e.\amming the facts inthe case ; and how can we learn these facts,
which are nnchangeable, those tacts over which man, with all his
pride, can have no control ?
Man canunot mahe the sun to start off and niove in space; man
y CaLiuot change the principies of the solar system ; he cannot make
plauts spiout out of their season ; he must take the phenomena ot
nature as they are, They should teach lnm humility and truth,

I thought the best way to proceed wouli be to place the objects in, He should learn that what exists m nature s true, and that to
their own hands, for I knew that mere verbal instruction would ; learn to follow truth he must bow to what is ; he must bow to
not be transformed into actnal kuowledge, that my words would ; what he canuot change from the naiure of things ; but at the same
be carried away as such, and that what was needed was the im-  time, he learus how to ascertamn what is, and how tlungs are ; and
pression of objects. I theiefore went out and collecied several | wlule he learus that, he acquires a puwer wluch afterwards can
hundred grasslioppers, brought them iu, and gave one into the ynesthier be checked nor lessened, and which is ever improving, 1n
hand of every one present. It created universal iaughter ; yet the | propoitiun as opportunity for farther observation is increasing. 1
examination of these ubjects had not been carnied on long, before | will select a very tnivial case to show you in what way we may
every one was interested, and iustead of looking at me, lvohed at {reach a question from the observation of special facts. Let us take
the thing.  Aud they began to examine and to appieciate what it yan carthworm. [Prof. A. here drew on the blackboard representa-
was to see, and see carefully, At first 1 powted out the tlungs ; tious of the things desenibed.] It is a eyhndncal elongated animal,
which no one could see. « We can’t see them,™ they saud. ¢ But, with trausverso rings all along. Upon each of these rings are sttt
look again,’ said 1. « for [ cau see things ten times smaller than , Lrustles, standing out nopposite directions, by the motion of which
these 3 and they finally discerned them. It is only the want ot the animal moves along.
patience in the difficult art of seeing, that makes it so much more, Let us exarmuiue the lobster. Here we have another atumal, with
difficult. N a body, tail, legs, and a variety of appendages i the shape of claws
The power of the human eye is very great, and it is the want of jand legs. It has no resemblance 10 the eartthwoim. Let us ex-
trainiog which sets so narrow Limits to its boundaries. After hav- yamine the wasp or bee.  Here we have an ammal stil ditferent,
ing examined one object minutely—one of those objects which can | It has wings, and it presents three diffeicut regions of the body,
be seen everywhere—take auother, one which has some similitude | aud yet it is coustricted on the same plau as the others. Let us
to it. Analyze its parts, one after the other. Point out the differ- jsee what they have in common., There are a succession of rings,
ence which exists between this and that examuined before, and you joue upon the other. If we examine the maggot, from wihich the
are at once on the track so irsportant in all education, which exists , wasp is hatched, we shall find that it much resembles the earth-
in comparisons, It is by comparisuns that we ascertuin the difler- | woim, but as it grows, there are fewer rings round the body. [The
ence whicli exists between things, and it is by companssous, also, ; simdiariues and dufferences of the three amimals were described at
that we ascertain the general features of thiugs, and it 1s Ly com- jlength.]  They have, at the commencement, these tlungs 12 com-
parisons that we reach general progositions. lu fact, compansons , mui—a eyhndnical body, divided 1uto a number of joits, wluch
are at the bottom of all plulosupﬁy. Without cumpansous we never | are moveable one upon the other. We have, therelore, reached
conld go beyond the knowledge of isolated, disconnected facts.  the geaeial proposiiion, that all these ammals have 2 common
Now, do you not see what importauce there must be in such train- jstructure 5 that they are all bwlt apon a common plan, and that
ing; how it will awaken the Taculties, how it will deveiop them,  the eiemeats of the structure, the architecture of it, consist merely
how it will be suggestive of lurther inquinies and fuither compar- | w the combination of rings. The difference anses only m the pro-
isuns, and as soon as oue has Legun that sort of study, there is no, gress of growth, auc “hey iucrease in every regton until we have
lunger any dullness in it. Oace imbued with the delight of study- | as complicated an animal, supenior to the worm, as the lobster s
ing the objects of nature, the student only feels that his time s | superior to the bee or wasp. .
100 limited in proportiun 10 his desire for more knowledge. And I} How was the discovery of these facts accompushed? Furst, by
say that we caun this way becume better acquainted with our-jau observation sirgly of these things, one independently of the
selves. other ; then by a comparison of all the successive stages ot growth
We can understaud vur 0w u naiuie, our ieiativns to the world at jof oue with the successive stages of growth of the other ; then by
large in a better manner. We can kuow huw we aie related to comparisou of all the features with one another; and then we
the whole auimal hingdum, if we once begin that hind of compar-  reached the general conclusion, that there was but one plan of
ison, At first, it may seem diflicult 10 fiud auy resemblauce be- | structure of the whole ; but as soon as we have reachel tlus gener-
tween man and quadrupeds, between quadrupeds and birds, be- ahization, we have at ouce also come to the conviction, that between
tween birds anl reptiles, between repties aud fishes ; and if we | ammals organized on this plan there can be no similanty to the
were to atternpl to compaie a fisl to a mau, 1t would seem prepost- | animals orgaruzed on any other })Ian. We find that our flame 1s
crous. And yet the two are coustructed on the same plan.  The | bailt n a very different way. If we begin to analyze the duler-
same clemeuts of structure which we may see w the fish are, ouly | ence, then we see that what distinguishes man is his_head and
in a more lofty combination, presented ugain in the man; and it | braiu, his middle body and limks. It would not be a difficult thing
may be shown in the simplest m:apuer that there is one siugie ; to show, that the same bones are found in quadrapeds as in maa ;
gradation leading up from the fisli tu the noble stature of man. And jand that their lunbs and orgamzation cortespond. It only shows
these comparisons are the best meaus of developug ali our fa- | that the Great Architect kuew how 1o apply the same means to
culties, because they call out not only the puwers ol wbservation, j burposes us dufferent as walking and flying. ~ Even 1n fish, the fins
but the ability of man to generalize, and at the same time 1o dis-  are only modified arms aad legs, and are constructed on the same
crimivate, They cal] iuto effect all those abilities which distin- { plan of arrangement, as may be distinctly traced by any person
guish men [rom men, which give meu poner over otoer mes, and § who would for a moment establish a_companson ior lumself, not
give mea the power of diseriminating judicivusly, auwd ol combin- | merely by speaking these things, telling them 1n a school -room—

iug properly all the ability of discerming diffesenices, as well as
1esemblances ; one constitutes the art of ubserviug, wiule the other
constitutes the art of tho philosopher.

but only where the bodies of the animals are at hand to show them.
If you use a specimen  ptace of a text-book, you will exhibit the
similarity which exists between animals constructed on this plan,
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and you will introduce the most secure foundation for generalization
which you can secare.  You will have shown that the blarkbone
of the fish is the same as that which suppoits our finme 2 that the
bones winch form the ill-shaped aud elongated head are the samo
wiuch torm our skull and brain, and that the fin which 1s attached
iz only an elongated arm. It is only in refeience to special adapta-
tion that the differences aro introduced. I have entered into details,
to show you that snch objecis exhibited and coinpared, will st :-
gest ideas, and will Jead to the training of the mind in a much
more effective manner than by any study of mere text-books of
general propositions and seutences. Al yet [ consider that of the
utmost importance.

Let me not he understood, as if I thought that the study of writ-
ers was not of importance It is only in developing all our faculties
for making man what he may be, it is only in giving to his wind
that noble development of tus faculties, that we urge this suject,
If we cultivate the imagination and the memory, — il thus culti-
vation of the senses is veglected,~—the abiliny ot observing is neg-
lected, amd alt those abilities which man may acqune by the cul-
tveo of his senses, by the art of observing, are left untramed. ‘The
great eiement of education is left out of our system — that which
appeals to the senses; that winch appeals to the power of observ-
ing; that which requires actuvity of mampulation 5 and while
only the imaginative faculties and the memornies are culuvated,
the other faculties aré left starving. In our age, while the
stndy of natural history is so mauilestiy necessary to the work of
men, add that meaus to the cultare of our schoots 3 and to do it as
seon as possible, educate the teachers who wilt be capable of im-
parting wformation ; and that can be done vasiy by fotlowmyg the
wise method which has been adopted in every brane

When physieal geography was mtroduced ito our schiools, how
was it done ? One mar went about trom school to school, and gave
instruction in that one branch, and his pupils are now teachers.
Send us a few scholais who have aptitude for that study, m our
principal schoo's in which we teach natural history 3 aund in the
teachiers’ institutes, and in the schools themselves, let them show
what can be taught, and very soon the spunit wilt be cavght and
will spread ; and in a few years we may have our system of educa-
tion embodying that important branch of study, and [ verily be-
lieve it to be one of the most impertant addinons which can be
made to our system of education.

Accuracy in Teaching.

‘The child regards things as the same which appear so to his eye.
He calls arsenic flour, because it looks like flour—it is white.
‘The oak and the mapie, aze to him both trees, and for aught he
pereeives, trees of the same kind.

Tt is uno swall part of education to discriminate between objects
which tesemule each other. The child, as he roams the field, is to
be emly taugh: the precise ditference between the roze and the lily,
the pear and the peach, the robm aud the blaebird. It 15 not
enough for one to know, that the rose and the hly are flowers :—
he must also know what kind of a flower is each.

1t is often much more important to percetve the differences than
the resemblances of objects.  Arsenic looks like flour 5 but how
different their properties! This habit, early formed m the cluld,
of canefully notmg the differences between things rerembling each
other, should find full exercice in the schuvlivmn. The eaunct
difference between the figure and the 0, should be showu, before
the pupil has advasced beyond the « Rub. of Three?? The dil-
ference between the multiphies and the wultiphicand, should be so
esplained that the pupil can not, without gross carelessness, com-
mit the blunder of muliiplying books by cents and horses by
dollars.

In division, the difference between finding how many lines two
books can be counted from eight books, and taking one half of
eight books, should be made as clear as sunlight to the pupil. The
precise difference between a common and a decimal {raction, shonld
not fail 10 be noted—the former Leing the genus, and the fatter
the species.  And whata bewildering maze s the subject of fruc-
tions, if presented in a mass, and not drawn out in a simple order,
aud the exact difference between wultipiymg, dividing, ete.,
clearly explained.

But'we have the most painful reminiscences of Grammar. How
long did our teachers try to beat into our brain, thut ¢ hat ¥ is a
“ noun, because it is a name ;> and ¢ to be » a verb, becanse it
implies ¢ action, state, or being.” We knew we lived in Massachu-
sells, and that several other Sfates belonged to the Union ; but that

“ to be,” or any other verb, had anything to do with them, wo did
not and could not see. and doubtless were aceounted dull, Now
wo apprehend the dufliculty was, that the exact difference between
the noun and the pronoun, the verb and the advetb, was not clearly
pomted out and dwelt upon, until we perceived their differences
and their resemblances.

Children study geography for years without kunowing that the
length of a degree of longitude at latitude 609, is hall that at the
equator,—if nuieed they learn there is any difference between the
length of a dearee at the equat r and at tho poles. And how
many pupils kuow whether the Blue Ridge is east or west of the
Alleghanies, or whether the Alleghunies are older or younger than
the Rocky Mountains ? .

If, in wiriting, we had been taught the precise difference between
the forins of the letters @ and d, L aud y, we think our chirogra-
phy would now be, if not more elegant, at least more regular and
readable.

In the higher mathematics, algebra, seometry, triganometry, and
conie sections, there is the same need of accurate diserunination.
The confusion of the student in radical quantities, anses masnly
from not carefully uoting the ditfesences between sinnlar terms,
How simple and beautiful becomes the aseending seale of propo-
sitious in Luelid, if each is mastered by itseif, and us affihated re-
lattons to others cleatly seen. But how otten nave we seen the
proof of the who!s proposition utterly vitiated by leaving out one
hink of the chain of aigu new, or by tatling to see the precise dif-
ference between the propusttion an haml and that apon which it
depends,  Every huk must be supplied, or the cham s but a rope
of sand. Ilow soon sines aud cosines, .angeots and cotangents be-
come familiar terms 1o the student who strives to pereerve clearly
their exact significance and their various relations !

By the same simple forms he meuxsures the distunce across the
neighboring lake, caleulates the height of the mountans in the
moun, the diameter of Jupiter, and the distance from the earth of
stars in Orion’s belt.  The circle and the eliipse, the parabola und
the hyperbola, the ordinate and the ubscissa, come 10 be terms as
clearly defined, to the studeut of close diserimination and exact
thought, as the leiters of the alphabet.

Comparison and precision are equally needed in the study of
Latin and Greek. The carcless student perceives no difference
between virand homo, mens and animus, amo and diligo; butihe
accurate scholar has a distinct and sharply defined uotion of each,
and hence of their precise difference. How upon the dry bones of
a dead language comes the flesh, vital in every part, when the
histories of words are traced from their roots, their variocs expan-
sions, contractions, and changes of meamng noted, their relations
to other words asceitained, and their equivalents in another lan-
guage found.

Studying a dead language thus, it becomes alive with interest,
and gscmcr precision of thought and accuracy of speech aro daily
gained.
 Teachers c~nuot insist too much upon definite thought, upon
precise knowiedge. The pupil must be required 1o repeat, most

e dnfled, unul it 1s certan that he has the exact thought—and
the only sure evidenze to tho teacher that he has this thouglht, is
the precise utterance of it by the pupil.

This is the drill, the mental gymnastics, which is to give pre-
cision aml power of thought. As the thousand trained soldiers
will put the untrained ten thousand to flight; so the mind trained
by this exact discipline, even if its native strength is not great)
wmereased, can wield ns resources with a tenfold power. ‘The rough
ore of the mind becemes the po.ished steel of the Damascus blade,
with ready tempet aud keea edge.

We fear there is still a lack of accurate teaching in our schaols.
The tendency and the temptation are very strong to let an answer
or a statement pass uncorrected, if it is nearly correct. It is trying
in the extrewne for a teacher to demand of a pupil the statement of
a principle for the tenth time, if acenracy is not before attamed.
tat it must be done. It is not the office of the teacher to impait
or to seck to develop uncerlain thought,~enongh vague ideas are
wathered from the varions walks of life,—but it is his duty to train
the popil to habits of exact thinking and accurate speaking.

But as there are exceplions to nearly all rules, the practical
teacher will make some exceptions to his demand for perfect accu-
racy. There are 2 few pupils who, partly, perhaps, from constitu-
tional inaptitude, and partly from defective carly training, can be
but comparatively accurate.” Even if set forms are driven into their
minds for the tenth time, it is more than probable that they wilt
utterly break down at the eleventh tral. Few ideas 1w their minds
are even so clearly defined as to ndmitof definite expression. ‘They
belong to the class who ¢ know, but cannot tell.”> Such pupils
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need the charity that « suffereth long, and is kind.”? A compara-
tive degree of aceuracy is all that can be sceured in their case,
without trenchung upon the nghtful demands of the great majonty
of the school. Providence evidenuty did not design ihis class to be
scholars ; but they will fill some gap in society, and may be useful
to the world in some honorable calling,

No true disciphne can be secured without the accuracy to which
we have above referred. Accurate teaching presupposes, of course,
a discipuned teacher,~a teacher whose meutal processes are active,
clear, and logical. The definitions given in text-books must not
bu :ccepted by the teacher as correct, without the wmost thoroush
tests.  The order of thought will rarely be the same as that which
the disciplined teacher will present. ~ And even should the order
in the text-book chance 10 be the same, the teacher will remould
and reissue the subjects, bearing the stamp of his own mint—yea,
his own ¢ image and superscription.”?

Under carcless teaching pupils are listless, without interest and
without fixed thought ; while accurate teaching secures attention,
awakens thought and arouses enthusiasm inall but the dullest,
But 10 teach accurately, requires constant study. Without tlis
study every teacher is virtnally retrograding., ‘“There must be a
constant reaching out after new knowledge, a perceiving of new
relations, and a remarshalling of the whole gained for eflicient use.
The battle with ignorance, though bloodless, is long and severe;
and the weapons of the faithful teacher’s warfure must be kept
burnished and ready for constant service.

The teacher’s work is arduous; but the end to be secuied for
his pupils, & disciptined and heavenly mind, is glorious, und his
own reward is suie.—Mass. Teacher,

Pleasant Echoes.,

Yersonal gossip may not be particulady iuteresting; sull we
are tempted to trust a little note of what has witerested us—
pedagogically.

‘The day previous to the closing of our school term, and without
intimating the object, we dropped a little spirit thermometer
into the school-roum, as au experiment, by wnting the following
on the blackboard : ¢« Will each of the senior pupils, to-morrow
moruing, recite that verse in Longfellow’s ¢ Psalm of Life,’ which
he likes best.”

The morning came ; and the recitation hour brought a very
plearznt response from the young spirits around us—each heart-
throb so innocently developed in those unconscious utterrances.

¢ Their losson was the Psalm of Life,
Our legson was in them.”

The school-reom hushed, we watched with o litile pleasure the
s cropping out ” of the vaiious feelings and impulses, n the
different localities, as manifestedt in the selection, by each, of his
faverite stanza. A young wan, determined to show his ¢ go-
ahead > pluck, broke the silence and dashed oft’ with his opening
peal—

“In the world’s broad ficld of battle,
In the bivouac of life,

Be not like dumb, driven cattie!
Be a fiero in the strife!?

Then away in youder coier, mistautly rang the clear, glad voice
of a younyg lady wlo takes the world yoyousiy—

¢ Tell me not, in mournful numbers,
Life is but an empty dream!?

For the soul is dead that slumbers,
And things aie not what they seem.”

Eyes begin to brighter into the spirit of the scene; when a sad-
der and calmer nature, shathng it wnh her thoughtful mood, con-
tinued—

% Art is long and Time is fleeting,
And our bearts, though stout and brave,
Still, like mufiled drums, are beating
Liuneral marches to the grave.”

And the hush deepened as her plaintive tones breathed over the
buoyancy of the gladder-hearted. A young wan, more philo-
sophical than sentimental, who would measure hfe by something
done, thus responded to the sisters—

“ Not cpjoyment, and not sorrow,
13 our destined end or way ;

But to act, that vach to-mcrrow
Finds us farther than to-day.

And then from the other side of the house, came the quick tones
of a young girl, a ltle given to <« hero worshipy®® who would
inspire others with an upward ambiion lLike her own—

¢ Lives of greut men all remind us
We can make our lives subline,

And deparcting, leave behind ug
Footprints on the eands of time.”

Aud so on with other stanzas, til a stout-hearted young man
swept the whole feeling of the school into tus stirnng chorus—

¥ Let us then, be up and doing,
With a heart for any fate;

Still achieving, still pursuing,
Learn to lub  and to wait.”

Aud in the hush which followed, we could al..ost hear the
«amens 2 1.0t seemed to tun bihe an eiectrie current, from heart
to heart. Aud how distiuctly we had caught the pulse ot each!
« Like to like,” thought we; aund how the poet sings lus song
anew in these youug voices, echuing s words like so many varned
h:xr?-stnngs trembhing to his wizard touch.

Now this ¢ exercise »” may Lave been uselul as well as pleasan,
though not paiticuiarly ¢ writ down® n any cold, school pro-
gramme. Even upon the rougher and ruder natwes some sunbeam
may have fallen—some flower diopped at their feet—sume impuise
awakened, while cach voice, in tam, iidicated the varnous mdivi-
dualities of those participating iu the exercise. IHence, n pleasant
study to the looker-on, as we were.

And so, amid these morning echoes of the sweet « Psalm of
Life,? we plodded on through the sterner toils of the school day.
Aud the recitation of the holier benediction of the okt Hebrew
upon the ¢ tibe of Josepn,” closed that day and the school term
and in 2 few moments the twilight curtained 1he silent halls of
« Walnut Grove.*” But those iemembered tones .« lingering in a
living freshuess that makes that silence less oppre.sive. Add this
all is nothing but ¢ poetry ?—and very poor poetry in hus sight,

“ Who loves no magic but the dollar's chink.”
M. AL C.
Aew ampshive Journal of Education.
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ERECTION AND DIVISION OF SCHOO!L MUNICIPALITIRS.

Hi. Excellency the Governor Genessl in Council, on the 17th July,
wa3 pleased,

1. To erect the new Parish of St Placide, County of Chatlevuix, into
a schiool municipality, includivg the Concessions of St. Jozeph, Si. Fla-
vien, St. Narcisse, St. Félix and St. Benjamin; bounded ou the north
by lands not conceded, on the south partly by C6te. St. Cherles snd St.
Jean, and partly by the Concessions of St. Auntoine and St. Gabriel ; on
the uortk-cast partly by the land of Abrabam Bouchard, and partly by
that of Bernabé Boivin, and on the south-west by fands not conceded,

2. To divide the dchiool Muni ipality of Percé, County of Gaspé, into
two parts, and erect onc of these as the School Municipality of Percé,
and the other asthe School Municipulity of Cape Despair, the first
including alt that tract comprised between the Township of Malbaie on
the north-west, and the line dividing the Parish of St. Mickel de Peicé
from that of St. Joseph of Cape Despair on the south-west ; said tract
having a frontage of about three leagues and a-half on the Gulf of St.
Liawrence, by abont two leagues in depth, without including the Island
of Bonaventure, which shall continue to form n separate school muni-
cipality.

l').'he'fonowing limits bave been assigned to the Municipality of Cape
Despair: From the line dividing the Parnish of St. Michel de Percé above
mentioned from the said Parish of St. Josor'. of Capo Despair, on the
north-cast, to the stream known as Ruisseaw Lapierre, towards tho
svuth-wesy, forming o tract of nbo:it two and a-half 1sagues frontage on
the((i}ulf of St. Lawrence, with a depth of about two leagues and two
thirds,

His Excellency the Governor General in Council, on the 24th July,
was plensed

To divide the School Municipality of Mansfield aud Waltbam, County
of Pontiac, into two parts and ercct one part into the School Munici-
pality of Mausficld, with the same limits as_the Township of this name;
and the other part juto the School Municipality of Waltham, with the
samo }imits as the Township of Waltham..
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DONATIONS TO TIZ LIBRARY OF THE EDUCATIONAL DEPARTMEXT.

Tho Superintendent of Education acknowledges with thanks the ful-
fowing donations:

From C. 8. Cherrier, Esq,, Q. C.—Trésors de I' Eloguence, 2 vols. .

From Messrs, Brousseau, Fréres, Quebec.—Les Soirées Canudicnnes.

opies. .
From M. Alphonse Leroy, Professor in the University ¢«f Liege, Bel-
ginm.—Fubles ct JApologues, by R. Maréchal, 1 vol. Ta Veille du Déluge,

ou une intrigue de cour sous Lotis XV., by E. Delumone, 1 vol.

SITUATIONS WANTED.

A first class teacher, with many years of practice, i3 desirous of
abtaining  situation in a country plice. He is a married man and
would accept any salary above £50. Address Rev. J. Langevin, Prin-
cipal of Laval Nurmal School, Quebec.

Miss M J Freel, who is in possession of the Elementary diploma of
the McGill Normal School, would accept a situation ina school under
Commissioners or Dissentient Trustees Address Coruer of Craig and
St, Igaace Streets, Montreal.

Mr. J. B. Blanquet is prepared to teach Freneh, Erglish, German
Latin, Greek, etc. in a private family, and will furnish good testimonials.
Address No. 4 Dorchester St., Montreal.
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Examinations aid Distributions of Prizes.

Much space was taken up in our last with reports of the
examinations held in several educational institutions ; we
shall now lay before the readers of the Jonraal o short ac-
count of what has taken place since, regretting that we
are obliged to omit many interesting particulars for want
of room.

At the Laval University, and at many other institutions
including the Seminaries of Montreal and Quebec and the
St. Mary’s College of Montreal, the proceedings occupied
but one sitting, and were almust restricted to a public dis-
tribution of prizes. A few days before the dusteibution, the
students of the Seminary of Quebee, who had been under-
going a course of military traming, werc reviewed in the
college yard by 1lis Excellency the Governor General, and
the precision with which they skirmished, charged with the
bayonet and performed other diflizult evolutions cheited
from Lord Monck and the mihtary gentlemen present,
words of high commendation.

The examination of the students of the Montreal College
took place in the spacious edifice situated neay the moun-
taun and occupied sinee the old building in Griflintown was
leased for the accommodation of the trovps. The new col-
lege is built on the site of the old manor-house, formerly
known as the Tort des Messicurs, of which only two smail
towers on the wayside remain:-  Onc of these contains the
remains of several neophytes, conquests made by the mnis-
sionaries in the early days of the colony ; and the visitor is
still shown curious cpitaphs commemorative of the virtues
of these interred there. In consequence of some tem-
porary arrangemeuts, tie Examination took place in the
Jarge dormitory, above the chapel. The exercises were
enlivened by vocal and instrumental music, and included
a dissertation in which several speakers took part, and
three nteresing lectures with illustrative experiments in
natural history and chemistry as applied to the arts.—The
distribution of prizes at the St. dMary’s College drew togeth-
er a numerous anditory, among whom were judges, ex-
ministers, the Ilon. the Superintendent of Pablic Iustruc-
tion, distinguished educators and many others who had
attended the examination previously noticed. The Band
of the 16th Regiment, under the direction of Sgr. de An-
gelis, performed several choice selections and Canadian
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melodies to the evident delight of all present. Among
those who cvinced great proficiency and talent, Messrs.
Falardeau, Legendre and Dubreuil are, we think, especially
worthy of mention,

The examination .t the St. Francis College, Eastern
Townships, was well attended and cvery thing went ofl
very saccessfullv. The languages, mathematics, hook-
keeping, drawing and the Lnglish branches had been
taught with brilliant results ; and in declaiming, the skill
cvinced by many students gave unmistakable proofs of
close application. The number of students had greatly
increased and stood at 117 for the whole year, whilc the
boarding establishment in connection with the college
was carefully managed,

At St Hyacinthe the examination at the College was
conducted under the anspces of the Hon. Mr. Sicotte, who,
towards the conclusion of the exercises, delivered an ad-
dress 1 wliuch he msisted on the importance of classical
education, and the advantage to the comntry of extending
its benefits 10 as many as possible. 1le was followed by
C. 8. Cherrier, Esq., member of the Council of Public
Instruction, who spuke with his accustomed facility and
eloquence. The awarding of the prizes was preceded
by a dialogue entitled Naples et I'Italie, in which the
Rev. Mr. Raymond gave throngh the agency of some of
the pupils an interesting account of his travels through
the beautiful country which formed the subject of this
exercise. The Cullege of Nicolet opened its examina-
tion with a spirited competition for the prizes that were to
be awarded to cloquence. The most distinguished persons
among the auditory having been appointed to judge of
the respective ments of the candidates, Mr. L. Blondin
was declared winner of the first prize and Mr. E. Gerin-
Lajoie of the second. At the College of Ste. Therese de
Blainville the distribution of the prizes was preceded by
very well conducted musical exercises in which forty or
fifty voices took part. Mr. Chatillon had charge of this
class. No public examination took place at the College of
St. Ann in consequence of the death of the Very Rev. Mr.
Gauvreau, Grand Vicar. The examination at the College
of L’Assomption was conducted according to the system
which has been long established, but is now falling into
disuse : visitors questioned the pupils, and theses and reci-
tations were hstened to.  The performances of Messrs. Z.
Mayrand and D. Jobin are highly spoken of by a corres-
pondent who was present. Acting upon a happy idea, the
professors have made the history of the college itself a
subject of study ; and we belicve the principle nught be ad-
vantageously extended to all institutions devoted to learn-
ing, 1 each of which a record should be kept and the
scholars made famihar with its contents. An cssay, by Mr.
Dansereau, was cireulated among the gentlemen present
and, we are assured, pronounced an excellent sketch of
the history of the College of L’Assomption.

The College of Three Rivers, recently visited by lis
Excellency the Governor General, has been only three
years in existence, yet it is attended by 110 students, who
form six classes. "The progress was most satisfaclory.
"The industrial Colleges of Lerrebonne, Sherbrooke and St.
Michel de Bellechasse dismissed their pupils for the sum-
mer vacation as usual. At the College of Rigaud two days
were speat in the examination,and many persons attended
to witness the proceedings. Rev. Mr. Fabre delivered the
farewell address.  The industrial and agricultural College
of Rimouski, which for several years past had been in .«
very embarrassed and unpronusing position, seems to have
acquited renewed vigor under the able management of
the Rev. Mr, Potvin, the Principal, and we learn with
pleasure that it is intended to annex a model-farm to the
school. The examination was well attended and its results
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encouraging. M. Smith, the author of several writings on
agriculture, gave during the year a course of lecture on
that important branch of” study.

The examinations at the Ursuline Convents of Quebec and
Three Rivers were attended, as usual, with great success ;
and the works of art executed by the pupilsattracted much
attention. The following are the names of the young la-
dies who appear to have carried off the palm at Quebec :
Misses Jennings, Théberge, Faucher, De Blois, Renaud,
McDonald, Clancy, and Carrier who pronounced the vale-
dictory address. The Ladies of the Cungregation have
established two new academies in Montreal—one in the
building occupied until recently as the St. Patrick’s Hos-
pital, the other ina house on St. Denis street. Ata dis-
iribution of prizes that took place at the school last designated,
the Provincial Secretary, Ilon. Mr. Dorion, Mr. Justice
Mondelet, the Superintendent of Education and many
other persons were present, the exercises comprising be-
sides musical performances, a dialogue upon the history of
Canada,a little English drama in which Miss Power admir-
ably sustained a leading character, a petit comedy in
French that afforded Miss Saint Louis an excellent opportu-
nity of displaying her talent and tact, and a valedictory ad-
dress pronounced by Miss Elisa Chauveau. At the academy
of Mont Ste. Marie a valedictory wasspoken by Miss Coté,
and the examination was very satisfactory. This institution
is under the direction of the Ladies of the Congregation, who
have 36 misstons in Lower Canada, affording instruction to
thousands of children,—their elementary schools in Montreal
alone being frequented by 3000 scholars, who are taught
gratuitously. The Convent of the Sacré-Caur, situated
at a distance of a few miles from the city, also dis-
tributed prizes; on which occasion a dissertation on the
history of the church and several recitations were listened
to with interest, as also a musical composition by one of

the pupils, Miss Lajeunesse, who, it is rumored, will go 1o, ..
Paris to complete her studies at the Conscreatoire. At theyy

rccen}ly q.stablished Convent 1n the village of Lachme, the
examination was numerously attended by Montrealers and
residents of the locality, without distinction of religious
fuith, and the ceremony pronounced decidedly @ success,
while the results obtained at the new Convent vf Ioche-
laga were no less satisfuctory. At the latter institution the
Hon. the Superintendent of Public Instruction delivered
an address in which he congratulated the Ladies of the
conveut on their mode of teaching, and paid a high compli-
ment to the generosity of Mr. Valois, to whom they were

indebted for the institution ;and the visitors wercafterwards,
conducted through the chapel, halls and class-rooms, which §

are very conveniently laid out,and well adapted to the
purposes for which they were intended. Very satsfactory
examinations also took place at the Convents of Point Levi,
Sherbrooke, Sommerset, and St. Hyacinthe. Hon. Mr.
Siwcotte presided at the last mentionned place, and delivered
an address, as did also the Revd. Mr, Desanlniers.

Our readers will have seen in the newspapers, number-
less reports of examinations hield at the academies and
modcl-schools thronghiout this section of the Province;
and, no doubt, the very satisfactory improvement that has
taken place has not escaped their notice. Under these
circumstances we shall not attempt to give a recapitulation
of these proceedings but confine our remarks to a very few
institutions, taking occasion to observe that many amongthe
teachers of these schools have pursued their studies in the

Normal schools. The Superintendent of Education attended

the examinations at the Model-schools of Ste. Claire,
County of Dorchester, and of St. Henri, County of Lévis,
which have been established through great exertions on
the part of the commissioners and rate-payers. The first
is conducted by Mr. E. Roy, pupil of the Jacques-Cartier

Normal School, and the second by Mr. Louis Roy, of the
Laval Normal School. The pupils of both these schools
replied to the questions with remarkable easeand accuracy.
Very encouragirg reports have reached us of the prosper-
ou. condition and success of the academy at St. Césarre
and the Model-schools at St. Henrt de Mascouche and St.
Denis ; while the numerous institutions under the direction
of the Drothers of the Christian Schools, which are to be
met with in all the cities and small towns, continune to
affurd instruction to a vast number of cluldren.

From the above it will be seen that the mterest with
which the public have long watched the progress of edu-
cation in Canada not only continues unabated but 1s each
year increasing. All parts of the country vie with cach
other in their endeavor to promote the good cause; and,
stimulated by the examples of the representative of Our
Gracious Suvereign and that of the mimsters of religion,
our statesmen and leading citizens have bestowed fresh
marks of attention and favor upon our schools. May their
importance never be undervalued !

McGill University.

The Session of the McGill Normal School and of the
Iigh School Department will commence on September
Ist. That of the Faculty of Arts on September 6th. In-
tending students and pupils should present themselves on
these dates, or as soon thereafter as practicable,

Extracts from the Reports of Inspectors of
Schools, for 1859 ana 1860,

(Contined.)
Inspector TaNcuay's Report.

The progiess made in this distnct of inspection (connties ol
amourasha, Rimoushi and Temiscouata) was nut very remarha-
le, but it would be seen with pleasure that, at least, 1t was con-
tinnous and upon the whole satisfactory.  When we take into con-
sideration the scarcity of mouey in this rural distriet, especially in
the new panshes, the contributions appear i some nstance very
liberaly aud prove that an saterest had been awakened w the mmds
of the people for education.  The fuilowing memcipaliies were
entitled to hunorable mention for their jaudabic cffons: Sie. Anne
No. One, contribiting $190 and recerving a gramt of §70 5 St
Edouard, amount of assessment $304 and of the gramt $§139; lie
Verte, assessment $668.50, grant §370.22; St. Simon, assessment
$401.37, arant §127.20. Other mumcipalilies were assessed 1o
double ihe amount received from the Education Office 5 amd nearly
all did as much as Jay m their power. If the teachers cound not
be paid lugher salaries, it was because a good number of schools
were maintained in every municipaity, so that the hencfits ol
education mizht be extended to all the children in the dustrict.
A glanze at the fizures comtaumed in the following table will
show the progress made under the working of the School Law :—

I EAER R
z CE{SE( | %58 ,_':-_-‘_cg Amount contributed.
e €olslis )= jos'=s
- &z S le |28 s
T Blszl 818 I8
. ElRTl A= T =
i i i £ = 4
1852 .. At} 912000 3] 2] 111975 10 O approxima-
1553....% 25 1 129]4800) 4§ 3| 12021 O O frively.
1534....t 26| 143)5790] 6} 5| 3220 0 O
j1855. ... 26 | 15016592 6 51 3 2616 2 11
1536.... 25| 13446917] 51 4| 312875 0 O approauna-
1857.... 291 153166821 93 31 3 (3403 17 9 ively.
1535....0' 29 1 162165001 13§ 2] 42615 0 O
1858-59." 31 s 1Tfe2) 8| 2| 513133 3 5

The number of model-schools appears greater in Mr. Tangnay’s
reports for 1857 and 1858 than in"that lor the year 1§38-59, be-
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canse, ho says, ho had dosignated under this head, schouls which,
from the nuture of the branches tanght in thew, deserved to be
classed as sueh, thougl the teachers hiud not the reguired diplomm,
but thiz classitication he avoided iy 1858-59, confunnmy mseit
strietly to tho letter of the faw in this yespeet. The mspeetor ex-
pressex @ hope that all the teachers, withont eaception, in the
digtsiet would by provided with diplomas by the end ol the year
(1860). Nome female teachers had travetied 300 nules dunng the
preceding winter for the purpoese ot coutorming to the law ; and as
thoy wero so poorly remuneiated for their services, the connnis-
sioners were natmtally very unwilling that they should be sent
away without the lezal qualification. The dipiom:ls, no doult,
coulld be obtained with 100 zreat a facility, as he had remarked on
i previous accasiot.  The Board of Examiners of this district was
composed of upright and sincore friends of education, but they
were pethaps o indulgent 5 the timidity  often fult by young girls
when giving their answers probably disposing members tothes fault
asdid also the long and  tedious juntueys whnch several candudates
had to make in order to reach the Boards of Esammers, and the
strong recommendations with which most of them wero provided.

The schools in the County of Kumouraska were well attended
and in xeneral supplied with all the necessary articles ; but those
in the County of Tenuscouata were i a somewhat infertor condi-
tion.  In the upper pat of the Conaty of Rimouski the inhuabitints
coniributed to the suppart of the schoois with some degeee of hibe-
rality ; vet the attendance was irregular.  The lower past of the
county was the least prosperous in the whole disrict of inspection;
and the assessed wete often sfow to pay their school tax, though
they scemdd willing enough to do so.  The prizes which the De-
partment so liberally placed at the disposal of the inspectors helped
to make their visits more popular and greatly stimulated tho am-
bition of the pupis.

The thirty-three municipahitics of the district are next reviewed
separately.

1. 8¢, Anne No. One~"This municipality comtained nine schools,
inchuling a model-school kept on an excellent footmg and wluch
was al} that conld be desired; its teacher, Miss A, Richard, who
had oceupied her present situation for a period of six years, con-
tinned 10 give entite satisfaction in the discharge of her duties. Of
the elementary schools 7 were well conducted, and answered the
wants of the population, but the remaining one had made little
progress.  All the teachers had diplomas, and the law was carried
out regularly and without ditliculty ; the tesults obtamed being, on
the whole, satisfactory,  The collection of the assessmnent was,
however, hackward, aml, awing to want of enerzy on the part of
the commissioners, wonld not be completed without much loss of
tme.

2, 8t. Anne No. Trwo~~There were but two schools here,—one
a superior guls’ school, under the able manasement of Miss A,
Gagnon, 2ssisted by two nomtresses; the other au clementary
schoal for bovs. These, together with the fine wnd flonrishing
Collvge of St Anne, which s siuated within the limits of tius
municapatity, afford every facility to those who wish to give their
children a solid eduention.  In the superior female school, in ad-
dition 10 the usual branches anahtin these institutions, insteection
was given i English grummar, mnsic, &eo These schools had
been attended by 115 pupils, and tesr success was traly remarka-
ble. The tact that these two anshintions had been <o weil main-
tuaed wiont the asststance of any special gmnt from the De-
partment of Edueation, was due to the wreat exenions made by the
peapie in thewr behnll. The pracecdings of 1th+ vorporation had
been togulacly secor ol

3. Ixricortk, or S1. Oaésime.—~There were but two schools kept
herc—one not unsuceesataily, but the other had made little advance;
the atterdance at both numbered 71 children. The mtes were
pud as well as the kmited wmeans of the assessed permitted.  In-
difference amt the want of proper means were the maindrawbacks.

4. St. Pacome.~Five schools in eperation, of which two were
toicrably well kept, two inditferently so and one was not of much
service. They had been attended itregulariy, and wmost of the
pupils were il!-pm_vidcd with books, &c In sevem! districts e
people were very inditlerent 5 and this was, no donbt, due 1o their
want of confilence in the abilities of he yvoung female teachers
employed at low salanes. The desire to multiply the number of
the =chools without increasing the expease was the primary cause
of this trouble. The progress made during the year was but mxle-
rate—ivss than that which matked the vears preceding. The
secretary-treasurer was punctual i the discharge of his duties,
and the azsessments were collecied with <ome degtee of regularity.

&. Wividre-Ouelle.~1n this municipality two important refoius
had been effocted 5 they consisted in the substitation of tho legal
assessment for the system of the volunmary subscuption, und the
estabhstnent of two schools in localities where the schoolmaster
had long been a stranger.  There were now 6 schiools in uperation,
besides that ol the convent,~ all tolerably well attended, and man-
aged suecessfully, except one which did not answer the expecta-
tions of sts supporters.  There were 218 pupils attembing, amd
the convent 73, The okt building that served for the jutter institu-
tion hud been replaced by o very fine edfice, buift almost entvirely
through [unds obtrined from the inhubitants —a cireumstance
whiclt, adds the report, must by 1egarded as amark of esteem for
the Ludies of the Congreuation, und speaks well for this an-
cient mstitntion and the parish. ‘The finances of the schoul corpora-
tion were an a prosperons condition, and the greatest regularity was
abserved in all its proceedings.

6. St. Denis, - The commsswuers were entitled to mueh eredit
for the mauner 1 wineh they curnied the school taw into practice,
Of the cight schucts under thew contiol, 4 nught be considered very
good, aud the other | as toleiably well managed  One, however,
was poorly supplied with school furniture, bovks, &e.; but thig
deficiency would probably not be permitted long 10 continue,  The
vumber of pupils m altendance was 39%0.  Amount of local contri-
butions was wore tan treble the Legislative grant. A consider-
able portion of the debts had been paid ofl 5 and the mpnber of
schools had #0 increased as to render thom teadily accessible to adl.

7. Notre-Dame die Mont Carmcl. — Two schools s operauion,
trequented by only 76 childsen, but doing much good, as readmg,
wuting, arithwetic and the rudiments of grammar were well
taught 2 the childen moreover receiving montl amd religious ns-
truction,  Somo delay occurred in the collection of the assess-
mens, Yet the commissioners hid discharged their liabilities. The
sucrcl:nre’ treasurer Kept his acconntr carefully. A third school was
required, but the narrow cirenmstances in whien a number of the
ratespayers were situated prevented its establishment.

S. St Louis de Kamouyashka. — The six schools in operation
here were tolerably well kepty,—the cluldren at some of them have
ing mude more than ordinary progress.  The boy’s academy, con-
ducted by Mr. Lindsay, mamtained s repatation for excellence,
especially in penmanship and arithinetie.  The grievances which
had existed for some years past, and which Inspector Tanguay
has often deplored in his reports, were _gradnally disappearing ;
and with continued excrtious, school affairs would become quite
prosperous.  The finances were in a somewhat smbarrassed con-
dition, as throvgh want ot firmuess on the part of the commission-
ers, the collection of the mtes was not properly attended o, The
delay occasioned did not benefit the ruie-payers, though it exposed
the teackers 10 much inconvenience.

9. St. Paschal.—1n this municipality there wete nine schools
wmder control of 1he commissioners, and one that was independeat,
—the last was supported by the liberadity of one person :lone aud
was sutated ina very isolated place. The nmnber of chiliren
receiving mstructton was 375, The schools may be classed thus:
4 very goad, < tolerably well comnducted, amd 2 not quite so well.
On!y one teacher was without a cestificate.  Thu Model-school
was managed by a truned-teacher from the Laval Normal School 5
and the examination was successful.  The schools kept by Misses
Mcelanie Michaud aud C. Le Bel deserve to be specially mentioned.
The funds of the corporation were in a stato of prosperity, and the
accounts were punctualiy attemded to.

10. St Helen—Qaly four schools had been kept open here
duringr the first hatfeyear, but two others were o be csinblished.
Que was weil comdueted, 2 others were tolerably well kept, bt
the fourth was a very imditferent school.  The number of clukdren
frequenting the schools was 127, and edueation had made some
progiess, ‘The accoums were kept in a satisfactory manner and
the proceedings regulaily recorded.

(7o be conlinued.)

List of Diplomas and Stanuiny wtanted to Teachers in
Training of McGill Normel School, at tho Close
of tho Secssion of 1861-62.

1. Model Schoot Diplomas.

1. Rabent Laing, of Buckingham, honoumble mention in the At
of teaching, in Geography, English Literature, Arithmetic, Alge-

| bra, Geometry, Natural Philozophy, Batany, Agricnlinre, Perspec-
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tive Drawing, Frenel, and teaching in the Model Schools. Prince
of Wales Medalhst.

L. Mary Elizabeth Kyle, Shetbroohe, lonvurable mention m
(omposition, Botauy, Perspective Drawag, Voval aud Instrumen-
tal !\%usic and teaching o pMaodel School,

3. Mury Hemdersou,” Moncreal, honourable weation - History,
Composition sl French,

4. Maria Jane Cochburn, Montreal, honourable ment:on m Geo-
atuphy and Composition,

A, Susitn Elizabeth Falkner, Montieal, honourable mention
Composttion,

6. Byvra Locke, Montreal, honouraole mention in Composttion
and Reading.

7. Blizabethy Elliont. London, CAV,, hugouralie meution sn Anth-
metic.

8. Jane Middlemniss, Montread, honourable mention 1 History,
Gram mar, Composition, Arithmetie, Agebia, Pesspective Draw g,
Reading, amd teaching in Model Schouls,

9. Chatles Couper, Chambly, honourab
Literature and Drawine,

10. Ameha Sunth Hampton, Montreai.

wention i English

1. Elementary School Diplomas.

1. Joshun Alexander Boll, Montreal, hovonrable mention in
(icogmrhy, Composition, At of teaching, Arithmetic, Book-keep-
g and Alxebra,

2. Frauels Parker, St Angelique, huuourable mention i History,
Gicography, Grammar, Composiion, Zuology, teacting i Mode)
Schools,

& Ezra Ball, Bolton, honourable mention i Gramnmar, Compo-
sition, Arithmetie, Algebra, Geometry; teaching in the Modet
Schools.

. Maria_ Giil, Montreal, bonourable mention in Algelia, Geo-
melry, Zoology.

3. Isubiel Crichton, Valleyficld, honourable mention in Grammar,
Composition, Zoology aml Fiench.

6. Jane Ros~, Laneaster, C. W., honourable mention m Griun-
mas.

7. Jaumes Walker, Nuiton, hunourable mention s Geometry, Na-
tural Philosoply,

8. Marguret Walsh, Cornwall, C.W,

9. Robma Patterson, Montreal,

10. Catharine Nolan, Beech Ridge, honourable mention in Geo-
metry, Nataral Philosophy-.

Margaret Josephime Free!, Montreal.

12, Ewmma Jane Hampton, Montseal.

13. Rose Jessic Bryson, Montreal.

14, Margaret Walker, Beech Ridge.

15, Jemina Aunderson, Beech Ridge.

16, Masry Caraline Garlick, Montreal.

17. Samh Jano Leaner, Longue Ponte.

18 Ilhza White, Mantreal.

19. Jessie Fraser, Montreal.

20. Ellen Elima Briges, Montreal.

21, Teyvphiena Shaker, Lacolle.

22 Witlium Gray. Shoolbred, honourable mention i Geometry.

23. Lucella Jane Osborne, Moutreal.

21, Isabella Clhristie, Marntintown.

25. Aunnic Lutirell, Montreal.

26. Sarah Johnson, Montreal.

27, Mary Stevens, Thurso.

28, Isabelln McManin, Mantintown.

1. Promoted to Senior Class.

L. Sarh Cainitsy entitled to the Elementary Diploma, but under
age—honourublo mention in Geography, Grunmar and Algebia.

2, Eilen Haneve, entitled 10 the Elementary Diplomia, but under
age. -

3. Elizabeth Aun Fraser.

4. Jennie DeGolyer.

5. Agnes Rowan.

MONTHLY SUMMARY.

FDUCATIONAL INTELLIGENCE.

— A deputation of members of Parliament and other gentlemen,
wncluding the mayois of several corporate towns, waited on Lord Pal-

merston, at Cambridge-houge, Picendilly, London, on Saturday, July
6th, to presont wemorinds kud mako ropresentations to the noble lord in
favour of granting a chnter tu & University for the Education of Roman
Catholics.  Mr. Mnguire, M. P,, introduced the deputation, and, having
handed to tho noble lord gevernl nemarinlg, proceeded to explain the
ohject of the dopatation, which was, ho said, to obtnin o charter for thoe
Cuthiolic University founded in Dublin,  T'he people of Ireland took the
deepest interest in thiy gquestion. ‘They had subseribed 80,0002 to found
tho University, and within the Jast year they had contributed 8000/, for
its mnintepanee. They hnd aiso founded scholurehips amounting to the
anonal value of 10004,  Almost all the Irish corporations memorinlised
for tho charter.  Tho liberal Protesinnts of Irelnnd joined in the prayer
of these wmemorinls,  ‘Fhe State hnd spent very large sums in the found-
ation and nmivtenance of the Queen's Colleges, which it was ndmitted
had not fulfilled the anticipations of ther founders. The Government
hind alsv given charters to Catholic universities in Canada and India,
The deputation did not usk any money from the Stete. Al they wanted
wad free edneation —that persuns edueated in thes Catholic l];nvcrslly
might be nble to ubtain a degree under charter.  The noble lord replied
to the deputation that he could hold out no expectation that their
request could be complicd with, us the avowed object of the Catholic
University was to inttoduce into hicland the ]uinci;-le of denotninntional
education, & principle, he said, at variance with the views of every suc-
cegsive government in this country for the last quarter of a century.—
Educational Times,

MISCELLANEOUS INTELLIGENCE,

— The London Guzelle of Friday, July 25th, announces that Her
Majesty hag been graciously pleazed to confer the degree of Companion
of the Ciril Divisivn of the Most IHonorable Order of the Bath upon the
Hon. Francis Hincks, Governor and Commander-in-Chief In aud over
the colony of British Guians, and upon the Hon. Henry Black, Judge

{of the Vice-Admiralty Court of Conada. The honorsble digtinction

bestowed upon Judge Black will be hailed by his fellow-citizens and by
Canadinng generally, 23 o well deserved tribute to his learning and
cmincut public services,

— We regret to announce the demise of Sir Allan MacNab, which took
place ut his seat, Dundurn, near Hamilton, vesterday afternoon, at four
o'clock. Far some davs Sir Allan had been ill wath gastric fever, but
although additibual medical aid had been sutnmoned from Toronto, a
fatal terminalion to his sickness was not expected, and Iz nilment was
not cven mentioned by the presa. Sowne time ago, Sir Allan was severely
afllicted with gout, but the malady geemed to bave yiclded to the skill
of hia physician, and his appearance of late appeared to promise some
years of life, if not of activity or perfect health.

Sic Allan Napier MacNab was bora in the town of Niagara, in 1708,
aud was conscquently at his death in his 65th year. His grandfather
wus a Highland gentleman of smnall property.  His father was au officcr
in the any, who beenne attached to the staff of General Simcoe, during
the revolutionary war, and afterwards accompanied his command to this
Province. Iu 1812, Sir Allan, then very young, carricd a musket when
the Americans attacked Toronto, and aftcrwards served asa midshimaa
on board Sir James Yeo's fleet, taking part in the naval warfare of the
lakes, Afterwards, he joined the 100th Regiment, with the rank of
ensign, amd did goud -crvice on the Niagam frontier, and afterwards at
Plautsburgh.  The peace feft him on halt pay. He then studicd law, and
wag employed asa clerk by the Legisiative Assembly. Called to the
bar in 1823, v commenced the practice of his profession in Hamilton,
aad, Leing cuccessful was nade Queen’s Counsel, and clected to Par-
linment for the county of Wentworth in 1820,  While going through the
routine of a member, and also Speaker of the House, and a lawyer, Sic
Allan wasg called into a ticld probably much more congenial to Lis tastes,
by the rebellion of 1837, His carly knowledge of military affairs, his
perfect acquaintance with the country, and more than all his courage,
activity and facility in comnanding men, made him the n03t prominent
figure among the loyalists who took part in the defence of thic country.,
He marched to the defence of Toronto with thie men of Gore, hastily
summoacd from licis farme and workahops, and afterwards took an act-
ive partin the Navy Island operations, on the Niagara frontier. For
these gervices, hr received the hanor of knighthood, the thanks of Her
Mejesty, and of the Provincial Legislatare,

After the Unlon, Sir Allan was clected 1o PPailinment fur the city of
Hamilton, several times in successivn,  In 1843 he was clected Speaker
of Lord Metcalf’s Parliament by n narrow majority, and did all that wasg
in hig power 10 assist his party, then under the leadership of Draper and
Sherwood, to maintain office amidst very difficult circumstances. In
1848, when the Baldwin and Lafontaine Governmeat came into
oflice, Mr. I)raycr hazing retired tothe beneh, Sir Allan MacNab heeame
the leader of the Conserrative Opposition, and took = very active part
in resisting the Rebellion Losses Bill, a resistance which led to the Lora-
ing of tbo Parlinment House in Montreal. e continucd 20 oppose the
Hincks® Government when it was formed, although on many questions,
and particularly on that of rail waye, hie agrecd with the leader of the
Government much more cleatly than many of that gentleman’s regular
sapporters. In 1851 hic was called upon, with Mr. Morin, to form a Gov-
crmnent, and contianed in office unlil 1836, when he wai orsted by an
intrigue. Shortly before the ditsolution of Patliament in 1857, he resign-
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ed his seat for tho city of Hamiltou and loft Canada for Fngland, design-
ing to make it his pormnuent residence.  In 1869, having previously re.
celved the rank of Bavonet, he became n candidato for the town of
Brighton, but was defeated by n_cousiderable majority 3 nnd his health
being improved, he returned to Ganada goont afterwanrds, On the retire-
ment of Col. Princo from the Western Division In 1860, Sir Allan be.
came o caudidate for a seat in the Legiglative Coungil, for that consti.
tuency, and was clected by o small majority over Mr. James Dougall,
After that event o became reconciled to Mr. J. A, MeDoundd, the lea-
der of the Upper Canadn section of the Government, and at the opening
of the late session was chosen the fivst elective Speaker of the Legislative
Conucil, by a small majority over Mr. Alex. Campbell, of Kingston.

This brief sketeh of Sir Allan s career exhibits him in o prominent and
even distingnishied position, a2 a soldier, n lawyer and pohtician,  He
possessed great courage, activity and sclf-contidence, which gave him
extraordinary torco of character. Ho hiad o handsome person, a pleas-
ing address, a tact which never failed him in any position, or utder any
circumstances.  Not remarkablo cither ng a student or us a speaker, he
may, nevertheless, be fairly described as a guccessful lawyer,  Not emi-
nent for bis knowledge of political cconomy, or the principles which
onglht to guide the rulers of nations, he was, nevertheiesg, an wtluential
politician.  Weo do not know that he ever studied Jomini, but ho was a
successiul soldier according to his opportunities.  His courage, activity
and sel-conlidence, abundaut tact, and restive shrewdness, carcied him
through ditlicnlties which would have battled men much more highly
endowed in intelleet and education.

e was aman of liberal tastes, upon which he set but slight restraints,
His house near Hawmilton, named Dundaen, after the residence of lis
grandiather in the Scottish Nighlands, was the most pretentious build.
g iu Western Canada at the time it was erected, and there Sir Allan
displayed a liberal hospitality, which seeured I utany friends and much
political and social influcnce.

Sar Allan mareied first, on the 6th May, 1821 Elizabeth, daughter of
Licut. Daniel Brooke, who died in 1825; by whom be had one sou nnd
one danghter.  The former died in 1834, the latter (Ann Jane) married
in 1849 Assistant Commiseary General Davenport.  Sir Allan MacNab
warried secondly in 1531, Mary, cldest daughter of Mr. Sherifl’ Stewart
of the Johnstown district, who died itz 1846, by whom he had twod  ht-
org, the cldest of whom (Sophin) married in November, 1835, Right Hon.
Viscount Bury, cldest son of the Karl of Albenarle; now amemher of
the House of Commons, and an oflicer of Her Majesty s househola  The
younger warried in 1861, a son of Sic Dominich Daly, Governor of
South Austealia,

Sir Allan’s death leaves a vacancy in the Western Division, and the
Speakership of the Legislative Council. 1t leaves a larger vaciney in
the list of public men.” A permanent and active leader 1 the aftairs of
the I’rovinee, associated with all tho %r(-:n eveuts of the last half con-
tury, his dopartnre will be felt deeply by thousands, who took part
the same events and witnessed the same seencs.— Globe,

LITERARY INTRELLIGKNCE,

— Under the usual heading will be found the announcement of the
death of William Grant Sewell, Esquire, Advocate, son of Sheriff Sewell
of this ¢ity The deceased had Leen, for 8 number of years, connected
with several of the leading New York journals, and had contributed
extensively to many 0! the most popular American periodicals, He was
a gentleman of strong literary taste, a persevering student, and a grace-
ful writer. His last and greatest work, # The Ordeal of free Labor in
the West Indies, a treatise on the results of negro emancipation, written
from personal ohservation, and pubhished we beheve i 18561, had estab-
lished his reputation 85 an accomplished writer. He will Le long regret-
1¢d by a pumerous circle of personal frivnds, 10 whom s amiable man-
ners had endeared him, while thoutsands to whom hie was known through
his works will mourn the carly death of one before whom a brilliant
literary carcer had just opencd.—Morsing Chromcle.

—Thae students of Canadian History will learn with satisfaction, that
1he Historical Socicly of Mantreal contemplates the publication, in
Yook form. of two important MS narratives of the Amcrican invasion
of Canada in 1775, Thesc documents form part of a valuable collec-
1ion of mazuscripts made by the late Commander Viger, and are en-
siched with copious notes and commentaries by the fearned gentleman
himsddf. The period is a very interesting once to the stedent, and the
causes, events, and ohjects of the war, have been differently stated hy
Amencan and Canadian authors.

~— The following interesting note we give as bringing out a fact new
10 most of our readers in connection with the carly history of Canada.

My dear Sir,—The other day yon appensed to take some interest in the
fact that Rabelais had meationed © Canada.’ The refercnce is to be
foyad in Liv. 1v, ch. 2. Pantagrucl Jdiscovered the * isle de Medamotli®?
the circnit of which “ n'estoy! moins grand que de Canada.™ The Grst two
Looks were printed for the first time, so far asis kaown, ia 1333 (ke
Year Cartier discovened Canada) but the fourth book, or 1 should rather
say the ficet cleven chapiess ofit, oaly appeared in 1537 This tends
to confirm Garacau's opinion, which howerer could hardly be doubted,
that the name of Gasada is of native and not European origun, for we
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find ft no whero prior to Curtior's discovery, but immedintely afterwards
ftis made o point of comparigon nud the country is alluded to as tho
wonder of the day.
Yours tuithfully,
T K. R,

BCIENTIFIO INTELLIGRNCR.

— A paper was rend last month by tho Rev, De. Honeyman, ® On the
geatogy ol the Gold Fields of Nova Scotin,” before the Royal tleolugi-
cal Suciety,  The stinta pagseld through from Laidlaw s and Allaw's
furg to Mount Unincke, and thence onward v the same direction were
deseribied, the paper being prefaced by an interesting gkotch of the
history of the discovery and worhing of gold in tho province. n the
courge of the discugsion which followed, Sir. W. Logan said that ho
believed the granites of Nova Scotin to be of Devonian age; they had
tho same in Canadn.  In Canada it was certainly of newer age than
that which they gave to the gold-bearing rocks ; this formation ig trace-
uble through Maine to Now Branswick, and thence westward., Thoy
had tound gold i Canada, amd at the Internationnd Babibition they
tad now two nuggets, weighing respectively 8 and 4 ozs.  Ilo would
Ue glad if De. Honeyman conld tell them whether chrome iron hays boen
fonud in the geld-bearing rocks of Nova Scotin, because ho bad ob-
served that it was usually found in rvocks of thmt character.—Sir, R.
Murchison thought that gold was seldom found in grent or even ap-
preciablo quantities except in the Lower Silurian rocks; ho might say
Letween the bottem of the Lower Sifurinn and the end of the palkezoic.
e, Honevmawn safd that be hind seceived the spechmens of serpentino
from Dr. Dawson, and they wera said to have been got from that region.
He did not know that there wis any chrome iron 3 the gold principally
occurred in the chloritic slates.—The President said it was contended
that the gold-bearing drifts were derived from Lower Silurinn strata,
hat the question was were they spread out over conntries where tho
Lower Silurinn did not oceur 7—Sir Willinm Logan thought tho drifts
were, no doubt, devived {rom the Lower Siluvinu—~—Tho President was
bound 10 adwit that there was much in the hypothesis that gold is found
in the Lower Silurian tormation, and there might bo something to be
learut in conuectivn with them from the hypothesis propouunded by the
author of ¢ Qre in Mineral Veing.”

The third paper by Mr, J. W, Sulter, comprising notes on some fossit
crustacea from tho lower coal measures of Nova Scotia, on Eurypterus,
a3 d on some Tracks of Grustacen in the Lower Silurian Rocks, was of
an eacecdingly interesting chasacter but ns it was profusely illustrated
a satisfactory abstract is scarcely possible.  An interesting discussion
followed, at the couclusion of which the President observed that some
of the speakers had appearvcutly soutewhat misunderstood Darwin's
hypethesis, which ke considered supposed chiange but not necessarily
progression —The weeting then separated.—U. C. Journal of Aris.

—.Another discovery threatens to chaage our railway plan, perhaps
our raitway system. M. Girard, under the patronage of the Emperor,
has constructed an experimental railway, on which tho carriages aro
impelled after the wanuer of a sledge. The runners of the sledges rest
on a species of hollow clogs, between which and the rails water i8 intra-
duced.  Thus the casriages slide ou a thin layer of water, and friction
1s almost anuibilated. Tho success of tho exporimental railway 1s
stated to be go decided that the Emperor has appointed a commission to
report on the system.— Nkenaum.

—The valie of Mica depends upon the size of the sheets and their
transparency ; tho clear, rubytinged being the finest, and the cloudy
gre) the least valuable.  With regand to the mica from British posses-
sions, it apphears that the sale of Canadian has been much damaged
through the carclessness of those shipping it.  The first parcel, of about
} ton, which Messrs, Nash and Lienard received was sold at 2s. 1d. per
1b. ; and the second, of about 3 ton, realised 2s. 