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THaT each pupil in a class has left the
room or finished the lesson with at least
one fact thoroughly learned and never to
be forgotten, would be a comforting
thought to any master. But that this
comforting thought is not always obtain-
able we are afraid is sometimes the case,
Yet it is not a failure over which to
worry. Facis are not the only things to
be learned in a schoolroom—perhaps
teaching facts is the smallest part of the
functions of a tcacher. If each pupil in
the class has gone away at the close of the
exercise with new light on an old fact
learned long ago, with a greater facility in
concentrating his attention, with strength
ened power of thought, with an added
interest in the lesson cven, more perhaps
hasbeen gained than if a score of new
facts had been learned.  "The sole business
of going to school is not to acquire infor-
mation.  Yet to judge from the infinite
pains some of us take in imparting infor-
mation, and the small amount of pains
others of us take in teaching our pupils
how best they may acquire it for them.
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selves, a casual observer might very justly
imagine that the schoolroom was merely a
place where the master’ might tell his
pupils all the facts, mathematical, scientific,
literary, and historical, which up to that
time he himse!f had succeeded in leasning
and remembering a sort of syphon, in

how many different points of view may 1t
be approached ? Can I make any of these
different points of view coincide with the
different bents of my pupils? 1Is there
anything going on in the world at the pre-
sent moment in which wy pupils take an

i interest which will help to fix the subject
short, in which, by means of blackboard § iy the memory >  Which is the most dif-

and slate, ideas were to flow from the | ficult part of the lesson ? How much time
teacher’s brain to the pupil’s pate. Not can I afford to Spcnd on this pan? What
facts, but what to think abou: facts ; not ; will be the best hints to give my class 1n
ideas, but the sequence of ideas—are not | order that they may solve the difficultics
thesc of more value than many facts and | themselves? Are there any moral lessons
many ideas? Nine thirds, we tell a class, | to he drawn from the subject 2 Whaat will
is a vulgar traction. That is a fact.  But | be the most attractive shape in which to
what has the class learned ?  Perhaps that | present them ?

if they are next asked what twelve thirds
is they might answer, a vulgar fraction,
But if we explainall that is meant by mak-. i
ing nine a numerator and three a denom-
nator, they will properly answer the second
question. But, perhaps we shall be told,
such explanation is merely the imparting
of -more facts. Be it so, yet there are
facts and facts, and there is such a thing
as teaching about facts just as there is
such a thing as teaching facts. The
latter, perhaps, means nothing more than
an exercise of memory; the former means |
an exercise of thought.  Both are good,
but which is the better?

A GREA] deal would be gatned 1f,
in preparing a lesson for the following
day, a teacher, instead of consulting au-
thorities, comparing dictionarnes, searching
for parallel passages, and by various other
means laying in a store of isolated facts, Tur great thing is to bring the sub-
were to put to himself such questions as | ject home to the pupils, to show them
these : How shall I best excite the curio. | that it is of vital imporiance to them then
sity of my class? What will most tend to | and there. With even an entirely abstract
fix their attention > In what form will the , and apparently wholly unianteresting fact
subject appear most attractive? What | this can be done if only the teacher looks
shall I tell them, and what shall 1 sup- | abuut him carefully for the means of doing
press, in order 10 make them learn for | it. Even the vulgar fraction nine thirds
themselves? Can 1 recollect any inter- | can be shown to have some practical
esting incidents bearing upon the subject | value if we apply it to something personal
which will enliven it? Can I make use ; and concrete. What we ought to aimn at
of anything within the sphere of their per- ; 3s to bring the driest subject down to
sonal experience that will throw light on | “the homes and bosoms ” of our pupils.
anything in the lesson? Which of my { This is the only way to cnsure their leav-
pupils will take the least interest in this | ing the class with a fresh store of facts—
lesson ? How can I overcome this? From ° for, after all, facts they must learn.

Ir we were to put questions like these to
ourselves every day, we should probably
soon find, not only that our pupils would
leave the room at the end of the lesson,
‘ not only with several facts learned, but
also with their interest aroused upon old
facts, and with a keener appetite for new
ones.  What is, after all, the object of all
the “ methods,” “instructions,” ¢ hiats,”
“suggestions,”and what not, with which our
educational books and periodicals are
filled® Will not the object be at all
events partially attained if each day we
quietly sit down and think out the best
form in which to present a subject to our
classes® A few questions such as these,
honestly asked and honestly answered to
the best of our ability, will help us much

in all our teaching.
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Contemporary Thought.

GENERAL S, C. ARMsTRONG, who has had
seventeen years of experience in teaching the
Industrial Schoo) for negroes at Hampton, writes,
** There is now a large class of negro mechanies in
the South, carpenters, hlacksmiths and bricklayers,
The proof of the capacity of the negro for skilled
labor is, T think, ample. I fully believe in it. The
great difficulty is their fack of opportunity to leam,

They have less chance ta learn now than in the |

days of stavery, which, in a crude way, wasa great
industeial school, 1 have scen so much evidence
here of the negro’s desire to learn trades, and have
had such satisfactory eapetience of the sace as
mechanics, that | consider its success a question
of opportunity only.”

Srecial devives for adding interest to school |

wark are well enough, but nothing of this kind
can ever take the place of an honest purpose and
an carnest spirit in the teacher.  Astificial de-
vices, like shavings, may sctve a good purpose as
kindling, but they do not last, The honest pur-
pose and earnest spirit of the teacher are like the
light and heat of the sun. They are constant,
cnduring and cfficient.  The teachers that are
most respected and loved by their pupils, and that

most cfiicient in the proper work of the school,
not those who are most fertile in- expedients for
the amusement or entertainment of their pupils,
So truc is this that pupils will come to tolerate
and overlook grievous faults in teachers, in whose
honesty of purpose and efliciency they have con-
fidence. =Ohkio Edncational Monthiy. )

ScieNTIFIC observation is observation of the
relations between things. But, before any attempt
be made to study thesc selations, the things them.
sclves should be firmly and clearly apprehended.
The different degree of grasp possessed by differ-
ent minds depends largely upon differences in the
degiree of vividness and fervor with which they are
impressed by individual objects, which leave so
many persons in the most limp indifference, while
exciting in others an absorbing and even passionate
intesest.  When the individual impressions are so
clear, distinct, characteristic, and interesting as to
be quite unforgetable, they soon force upon the
mind, after prolonged contemplation of them, sug-
gestions of theiz multiple relations, and the know-
ledge which was at first simply picturesque be-
comes, sooner or later, scicatific. The mental
power which arrives at this is largely innate, and
beyond the capacity of any cducation to bestow.,
But if any educational method can ncrease and

'
which that repignance can be forced to yichl is so

[ an innate appetite.

clearly abnormal that only the infatuation of the
natural depeavity dogmi could ever mistake it for
In defence of the respiratory
organs, nature fights almost to the last. The

" blinded dupe of the nightair superstition would
" hardly assert that he tinds the hot miasma of his
" unventilated bedroom more pleasant than fresh

i
i
t

air. Mo thinks it safer, in spite—or perhaps
becanse —of {ts  repulsiveness, ¢ Mistrust  all
pleasant things’ was the watchword of the
medivval cosmogony.  Long before Jahn and
Pestalozzi demonstrated the hygienic importance

- of gymnastics, children embraced every oppor-

}

develop i, it is that swhich most nearly mitates |

the spontancous habits of fertile and onganal innds,
apart from all systematic intention.—2Dr Mary
Putnam-facods, in Popular Svienie Monthiy.

Crirican study of our prolective institutions
would surprisingly show in how many respects the
hygienic reforms of the last two hundred years
counld have been anticipated by the simple teach-
ings of our scoscs, Vor the war Is of instinct a
temperance sermon would beas supetfleons as a
lecture on the folly of drinking boiling petroleum,
for to the palate of a normal living being—human
or animal—alcohiol is notl only unattractive, Lut
violently zcpulsive, and the baneful passion to

. ity for ouldoor excrcise with a zeal which only

persistent vestraint could abate.—<2, Felix /.,
Ovicald, an Poputar Scrcnce Monthly for Febrnary,

A1 a meeting of School Superintendents, held
in the City of Wachington, the Austrian Minister,
Laron von Schaz-Sonborn, was present, and spoke
of the educational advantages and intfluences of
expuwsitions.  ** You remember, geatlemen, there
was an old European General by the name of,
Montezuculi, who said, that if you are preparing
for war, and wish to become victors, you must
have three necessary things: first, money ; second-
ly, more moncy ; thirily, much more money.”

v : Now, I think cvery teacher is a general; that is,
live longest in their memories, are those who are |

he is a combatant of ignorance and of superficial-
ity. Now, I think that the want of knowledge is
the root of all the evilsthat eaist in the world, and
that they can be anly successfully combatted by
three things. These three things are, first, edu.
cation 3 secondly, more education : thitdly, much
more cducation.
of a people must begin in the family circle, and
that then every man, every woman, every village,
municipality, and corporation, and every State,
govermnent, and the general government isclf,
tuust aid and contribute to the accomplishment of
this vitally important object.— Quoteid by Frof. /.
. Barlewo inthe Penman’s Art Jonurnal,

AN eminent French chemist, under examina-
tion in a court of justice concerning the effect of
minutc doses of a certain poison, was asked by
one of the attorneys derisively : *¢ Could you tell
us, professor, the eaact Jose of this medicine
which could be safely administered to a fly?”
“Tthink 1 could,” he replied, ““but 1 should
need to know the particutar fly under treatment.
I should want tp know his size, age, state of
health, habits of life, whether he was marsied or
single, and what had beewt his sucroundings in
life hitherto. Al these bear on the size of the
dose to be administered in any given case.™ It
wauld he well if teachers had a modicum of the
Prenchman’s cautinn in administering to their
pupils.  lach individual pupil reeds to be
kuown before he can be taught and trained intel-
ligently. The age, sate of health, natural dis-
position, capacity and attainments, tastes and
desires, habits of thought and modes of action,
characteristics and tendencics, and home sur-
roundings of cach pupil must be known to the
teacher before he is at all prepared to give to
cach * his partion in due season.”  LEach new
pupil is a new problem for the teacher’s study.
The teacher that never visits the homes of his
pupils neglects onc of lus greatest vpportunitics.—
Okio Educational Monthly.

I think, too, that the cducation |
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i Itis a wonder we are not worse off.
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Tur English  journals agc  at the present
time very anxious to prove that the Amerie
can free school system s a filure.  Statis-
tics are brought forward showing the alarm.
ing amount of illiteracy in some parts of our coun-
try, theicfore free schools have never done here
what pay schools have done in Europe.  They
overlook the fact that we seecived from England
at the time of out independence a slave system
whose stronghold was jlliteracy.  For more than
a century we have been the receptacle into which
the refuse population of other lands have Licen
ficely poured.  We have geceived from Europe
tens of thousands who are among our most
cnliphtened and  enterprising  peoples but with
these thousapds have come other thousands who
have been sent by public fiunds to the new world,
In New
York City there is a class who belung (o the very
oflsscouring of the carth. “They came as theyp are,
from foreign lands, and now because they canuot
tcad and write, and beeanse their childten are
vicious and will not go to school, are we to cun-
clude that the American free school system is a
failure?  The colored people are learning to read
as fast as possible, but the intellect of the average
Englishman will have it that because we do not
work miracles, and bring up into some sort of edu-
cation all the Spaniards, Italians, and negroes
within our borders,al ance, thesefore our frec school
system is of no conscquence. —M. Y.Svhool Journal.

1r there is nothing new under the sum, there is
at least -something new around i, For the last
two years close obscrvers of the sky have noticed
that the noonday sun has been sunounded by a
corona of dusky, coppery, or reddish light, as it
has been variously described, the circle of most
distinet color having a radius of abowt fiftean de-
grees, and inclosing a brilliant, silvery or bluish
glow close around the solar disk. A similar ap-.
pearance of much less intensity has been occasion-
ally noticed around the full moon on very clear
winter nights. The most cyperienced observers of
sky-colors are agreed that this corona wasnot visi-
ble before the latter months of 1883, Von Bezold,
of Munich, who was considered the most competent
meteorologist to prepare a schedule for abscrva-
tions on the colors of the sky for the recent Ger-
man Arctic Expedition, says that, in spite of the
close attention he had previously given to the ap-
pearance of the usual whitish glow around the
sun, he had never il recently seen the dusky
ring. Thollon, of Nice, who had made a special
study of the sky around the san for o series of
yeats, declares confidently that a change oceursed
in November, 1883. Backhouse, of Sunderland,
who has a careful record of parhelia for twenty-
five years, confirms this opinion.  We may, therc-
fore, safely accept the conclusion that the change
of color from the blue of the open sky to the
intense gla 2 of whitish light close around the sun,
was until la:cly cficcted without the appearance of
any teddish tinge in the transitional arca.  The
new cotona, to which the name of * Bishop's
ring "' has been given after its first obscsver, has
never been a very conspicuous affair, and theccfore
lias not attracted the popalar attention that @t
descrves 3 but it could easily be scen every clear
day last winter, and has repeatedly been noticed
since then in the latter months of 1885.— IWslliam
M., Davis, in Popular Science Monthly for Feb.
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Notes and Comments.

THE name of the anthor of the work on
CThe Adjustment of Obscervations with Ap- |
plications to Geodetic Work™ should have |
been T, \W. Wright, not §. W., as printed in
our last.

A coNTRIBUTOR under the pseudonym of
“ Emeritus ™ commences in this tsstie 2 series
of papers on the literature prescnibed for i
entrance to high schools.

I8 another column of this issue will be
found reprinted the greater part of Messts,
Houghton, Mifitic & Co.’s pamphlet on the .
* Method of ‘Teaching Literature,” which ¢
has ere this been brovght to the notice of our ¢
readers. ‘The suggestions which it contains !

are expressed by practical teachers of litera- |
ttre who speak from personal experience.

* How can the awkward habits of pupils |
bie corrected without husting their feelings:’
is a question asked of one of our exchanges by
a couniry teacher, Massachusetts. The an-
swer given is worthy ol reproduction :—The |
teacher whois at hearta lady,and whohasthat .
ease of mannet which results from a practi. I

i

cal knowledge of the usages of good socicty,
will find her pupils growing in politeness and
grace-through an unconscious imitation of
one whowm they cannot fail to admire. But
stilt there are awkwiard habits to be cor-
rected. First, the children must be led to
think of something more inspiring than the
management of hands and feet, while @ wise.
ly chusen course in gymnastics will enable
them to perform this painful duty with gieater |
confidence, and thus with some degree of |
grace. If some pupils have annoying habits
which cannot be reached by indircct means,
try suggestion and reminder, given in a spitit
of kindness, but never in the presence of |
others. Finally, a most excellent and fruit-
ful plan is to read and discuss with the pu- -
pils some such book as * Lessons on Man.
ners,” written by Edith K. Wiggins.”

SIR JOHN LuuBOCK 18 a scholar to whom -
everybody will listen with respect.  Oa the
next page will be found a long hist of books |
which, in a recent spezch, he recamended |
10 those who are secking the best in litera-
ture. This list was most favorably criticized
in England. The Lall Mall Gazette invited
several noted people to express their views |
upon it, but with few exceptions, these spoke |
in the highest terms of Sir Jolin Lubbock's |
choice. ‘The paper referred to did of course ‘
take upon itself to laugh at such a collection.
But this is characteristic of the Zall Mall
Gazette. Mr. Ruskin too writes very char- |
acteristically :—

My DEAR Sik :—Putting my pen lightly
through the ncedless—and Dblottesquely

THE

i madern Swiss tousist—of scnse.

i possible,

through the rubbish and poison of Sir John’s
list 1 lesve enough for a life’s liberal read.
ing und choice tor any true worker's luyal
reading. | have added one quite vital and
essenttnl book  Livy (the two first books),
and three pliays of Aristophanes (Clouds,
Buirds and Plutus),  Of travels, 1 read myself
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direction and in every branch ; and without

all old ones | can get hold ot ; of modern,

Humboldt s the central moedel.  Forbes
(James Forbes in Alps) is essential 1o the
Ever faith-
fully yours, Jo R
Hawever, whatever view may be taken of
the list as a whole, it will give really valuable
suggestions even to the ordinary reader.

OxNy of our educational uxchanges, the
Amerscan T 1 fery is especially remarkable
for the pithiness and brilliant point of its
short editoriat notes,

the activities of the little folk in school as
Frequent opportunities should be

o given for physical activity through calis-
i thenics, marching, singing-movement songs,
cte.  Light mental exercises for playfulness !
| inmental processes should be given by means

of wery simple arithmetical combinations, or

! concert recitation of rhythmic stanzas.  The

child is by nature as full of activity as a colt,
and he will study better, learn more, behave
better, if there is healthful play for this ac-
tivity.”

“It may be tioubleseme to provide sufficient
anety in the progriunme, spice in methods,
and anmation in manuer to keep the younger
children happy and docile in their work : but
it takes less nerve-force, less will-cnergy,
makes less moral exhaustion, to provide such
intellectual adaptation to their needs than it
does to take care of the mischievous lule
people when it is neglected.”

tTeachers of young childien are liable to
underestimate the intluence of early impres-
sions made upon them. Children remember
a great deal more than grown-up people give
them credit for. The remembrances of baby-
hood, ¢ven, are never forgotten. It is related
of Charles Dickens that he had in his Jater
life a recollection of his mother teaching hom
the alphabet, and how puzzled he used to be
at the various shapes of the big black letters

? . YN . .y ' . . g .
We take the following 1100 casy thing to teach well, “There is

HR P N STt < ayr i N R
from its columns :~* Give as much play to | more bad teaching than good teaching, and

|

doubt the staunchest conservative and the
strongest upholder of ancient custom must
allow that in very many things America has
advanced.  Above all has it advanced in
its educational methods.  Upun the subject
of progress in educational methods and sys.
tems, the London 77mes recently contained
soms very suggestive remarks, **Doesteach.
ing,"” it asks, * come by nature ? ‘The cstab-
lished priactice of inghsh schools certainly
seems to answer the question in the aflirma-
tive ; and as Knglish schools, especially pub-
lic schools, are, in the estimation of many,
the best in the world, the answer would seem
to be justified. And ye., if we reflect on the

- matter a little, it is a very singular answer.

and that in after itfe he never looked at the .

letters O and S, which wete the easiest to be
remnembered, without these old recollections

coming back very vivadly to his mnd. We .
all know how dear to us are our own cinldish |

fancies. ‘These facts should lead all who
guide the minds and heaits of very young
children to excicise care and wisdom in re-
gard to the environments of childhood. Here
the kindergarten teacher has a nission
closely akin to that of the judicious parent
in the house.”

11 there is one thing upon which the great
continent, of which Canada forms a part,
prides itself upon, it is that it has progressed.
America fancies it has done this in every

the majority of teachers are no better than
indifferent. liven the best of tcachers iave
fearnt much from their own experience and
from the example of teachers more experi-
enced than themselves. Plainly, then, there
is such a thing as an art of teaching—-an art

" that can be acquired, and, indeed, must be

acquired by any one who aspires to be a good
teacher. No doubt one man may have a
greater aptitude for teaching than another,
just as one man may have a greater aptitude
for drawing than another. But as a man with
an aptiude for drawing becomes a great art-
ist by careful training and laborious practice,
s0 1t would seem that a man by training can
cultivate and improve his natural aptitude
for teaching. Ne onc, perhaps, would gain-
say this principle in the abstract; but in
practice we act in defiance ofit.  We expect
a man to acquire the art of teaching by simple
and direct experiment, and the subjects of
his experiment are the minds and growing
faculties of our own children, There is an
obvious waste of power on both sides in this
unintelligent procedure. ‘The teacher fore-
goes all the general experience which man.
kind have acquired from generation to gen.
eration, and the pupil is made to teach the
teacher without learning anything himself.
It is characteristic of English methods and
habits of mind to discard theory in this way,
and to rely exclusively on practice. But
practice, after all, is only applied theory, and
a man's practice is likely to be all the more
intelligent if he knows something of the
theory on which it rests.” Canada, at all
cvents, cannot blame itself fur any disregard
of theory. But it is in this very point that a
great caution is necessary.  We not scldem
forget that theoryis not all. Teaching is,
after all, a patural gift. The most accur-
ate acquaintance with Fitch, or Thring, or
Bain, or Herbert Spencer, or even, we may
say, of Fribel and Pestallozi, will not insure
this gift—though it may improve it. \What
we ought to guard against is that we are not
led away toimagine that knowledge of theory
goes hand in hand with excelience of practice,
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Literature and Science.

CARPE DIENM.
HORACE, ODrES, LI, 1, XL
1. . DUNN.

L.EUCONOE, seck not to know

What length of life the gods bestow
On thee or me ; for "tis not right

That thou should'st thus unveil to light
The mysteries of the gods on high,

Or Rabylonian numbess try.

Oh, how much better 'tis to bear
Whate’er may happen--joy or care !
If mighty Jove hath yet in store

For thee at lengzh of winters more.

Or il this winter be thy last

Which Tytshene waves on shore doth cast,
Be wise, and joyful strain thy wine,
Nor, if so short a space be thine,

Form plans and hopes for years to be :
IVen while we speak, the time doth flee;
Then seize the present while it stays,
Nor trust at all to future days,

The ' Varsity,

A HUNDRED BOOKS.

AT the opening of the winter session of
the Workingmen's College recently, Sir
John Lubbock said, of all the privileges we
enjoyed in this Nineteenth Century, there
was none perhaps for which we ought to be
more grateful than for the easier access to
books. He proceeded : 1 have often wished
some one would recommend a hundred
good books. In the absence of such lists [
have picked out the books most frequently
mentioned with approval by those who have
referred directly or indirectly to the plea-
sures of reading, and have ventured to
include some which, though less frequently
mentioned, are especial favorites of my own,
At the head of all non-Christian moralists 1
must place the * Meditations” of Marcus
Aurelius, certainly one of the noblest books
in the whole of literature, so short, moreover,
so accessible, and so well translated [¥] that
it is always a source of wonder to me that it
is 8o little read, The “ Analects ” of Confu.
cius will, 1 think, prove disappointing to
most English readers, but the effect it has
produced on the most numerous race of
men constitutes in itself a peculiar interest,
The * Ethics” of Aristotle, perhaps, appear
to some disadvaniage from the very fact that
they have so profoundly influenced our views
of morality.

The Koran will to most of us derive its
principal interest from the effect it has exer-
cised, and still exercises, on so many millions
of our fellow-men. I doubt whether, in any
other respect, it will seem to repay perusal,
andtomost persons probablycertain extracts,
not too numerous, would appear sufficient.

[* By George L.ang, M A.—This translation has been
much praised, amongst others by Mauhew Amold,.—Eb.}

THE EDUC

The writings of the Apostolic PFathers
i have been collected 1n one volume by Wake.
| Of the later Fathers I have included only
“The Confession 'of St. Augustine," which
Dr. Pusey sclected for the commence.
ment of the * Library cf the Fathers,” and,
as he observes, has * been translated
again and again into almost every Eu-
ropean language, and in all loved,” though
Luther was of opinion that he * wrote nothing
to the purpose concerning faith.” But then
he was no great admirer of the Fathers,
St, Jerome, he says, writes, **alas! very
coldly.” Chrysostom ‘“digresses from the
chicf points ;™ St. Jerome is *‘very poot ,”
and, in fact, Luther says, *the more I read
the books of the FFathers the more I find my-
sclf offended.” Among other devotional
works most {requently recommended are
Thomas i Kempis's ¢ Imitation of Christ,”
Pascal's * Penséas,” Spinoza’s ¢ Tractatus
‘Theologico-Politicus,” Butler’s ** Analogy of
Religion,” Jeremy Taylor's * Holy Living
and Dying,” Keble's beautiful * Christian
Year,” ind last, not least, Bunyan's * Pil.
grim's Progress.”

Aristotle and Plato again stand at the
kead of another ciass. The * Politics® of
Aristotle, and some, at any rate, of Plato's
“ Dialogues,” perhaps the Phiedo and the
Republic, will be, of course, read by all who

E wish to knowanything of the history of human

thought, though I am heretical enough to
doubt whether they repay the minute and
laborious study often devoted to them. Aris-
totle, being the father, if not the creator, of
the modern scientific method, it has followed
naturally, indeed, alinost inevitahly, that his
principles have become part of our intellec-

tual being, so that they seem now almost
self-evident; while his actual observations,
though very remarkable, as, for instance,
when he observes that bees on one journey
confine themselves to one kind of flower,
still have been superseded by others carried
on under more favorable conditions. We
must nat be ungrateful to the great master
because his own lessoas have taught us how
to advance. [Hear, hear.] Plato, on the

| other hand—1 say so with all respect—seems

to mc in some measure to play on words ;

very able, very philosophical, often very

noble, but not conclusive, his arguments, in

a language diffcrently constructed, might
| tell in exactly the opposite sense. 1f this
method has proved less fruitful, if in meta-
physics we have made but little advance
that very fact in one point of view leaves the
dialogues of Socrates as instructive now as
cver they were; while the problems with
which they deal will always rouse our inter-
est, as the calm and lofty spirit which
| inspires them must command our admiration-
1 would also mention /Lsop's Fables, Demos-
thenes' “De Corond,” which Lord Brough-
am pronounced the greatest oration of the
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greatest of orators ; Lucretius, Plutarch’s
“ Lives,” Horace, and at least the * Offices,
Friendship, and Old Age " of Cicero.

‘The great epics of the world have always
constituted one of the most popular branches
of literature. Yet how few comparatively
cver read the lliad of Odyssey, Hesiod, or
Virgil, after leaving school. The Niebelun-
genlied, or great Saxon epic, is perhaps too
much neglected, no doubt on account of its
painful character. Brunhild and Kriemhild,
indeed, are far from perfect, but we meet
with no such *live” women in Greek or
Roman literature, Nor must I omit to
mention $ir T. Malory's * Morte d'Arthur,”
though 1 confess I do so mainly in deference
to the judgment of others. I should like,
moreover, to say a word for Eastsrn poetry,
such as portions of the Mahabharata and
Ramayana (too long, probably, to be read
through, but of which Talboys Wheeler has
given a most interesting epitome in the first
two volumes of his * History of India");
the ** Shahnameh,” the work of the great
Persian poet Firdusi (of which there is a
good translation by Atkigson), and the
“Sheking,” the classical collection of ancient
Chincse odes. Among the Greek tragedians
Aschylus, perhaps “ Prometheus,” and the
Trilogy (Mark Pattison considered * Aga-
memnon ” the * grandest work of creative
genius in the whole range of literature "), or,
as Mr. Grant Duff recommends, the * Per-
sie;” Sophocles (* Edipus”), Euripides
(** Medea "), and Aristophanes (* The
Knights™), though I think most modern
readers will prefer our modern poets.

In history we are beginning to feel that the
vices and vicissitudes of Kings and Queens,
the dates of battles and wars, are far less im-
portant than the development of human
thought, the progress of art, of science, and of
law; and the subject is on that very account
cven more interesting than ever. I will, how-
ever,only mention,and thatratherfromaliter-
ary than a historical point of view, Herodotus,
Xenophon (the ** Anabasis "), Thucydides,
and Tacitus (* Germania "), and of modern
historians Gibbon's * Decline and Fall,”
Voltaire's ** Charles X11.,” ot ** Louis X1V,,”
Hume's “ History of England,” and Grote's

] # History of Greece,” because with reference

to others ! find no general consensus of
opinion, and so much must depend on the
point of view from which the selection is
made. Science is so rapidly progressive
that though to many minds it is the most
fruitful and interesting subject of all, I can-
not here rest on that agreement which, rather
than my own opinion, I take as the basis of
my list. 1 will therefore only mention
Bacon’s * Novum Organum,” Mill's ¢ Logic
and Political Economy,” Darwin'’s * Origin
of Species,” and parts of Smith's * Weaalth
of Nations,” as probably those who do not
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intend to make a study ol political cconomy
would scarcely read the whole,

Among voyages and travels, perhiaps the
most frequently suggested are Cook’s *¢ Voy.
ages” and Darwin's * Naturalist on the
Beagle,” Mr, Bright not long ago specially
recommended the less known American
poets, but he probably assumed that every
one would have read Shakespear~, Milton,
Dantz, Spenser, Scott, Wordsworth (Mr.
Arnold's selection), Pope, Southey, Longfel.
low, and others, before embarking on more
doubtful adventures.

Among othar books most frequently recom-
mended are Goldsmith’s ** Vicar of Wake-
field,” Swift's * Gulliver's Travels,”” De-
foc's * Robinson Crusoe,” ** The Arabian
Nights,” Boswell's * Life of Jjohnston,”
Burke's * Select works,” the *‘ Essays” of
Addison, Hume, Montaigne, Macaulay, and
Emerson ; the plays of Moliére and Sheridan,
Carlyle's * Past and Present ™ and “ French
Revolution,” and Geothe’s ¢ Faust” and
“Wilhelm Meister.” Nor can one go wrong
in recommending Berkley's *‘Human Know-
ledge,” Descartes's ‘¢ Discours sur la
Mdthode,” Loche's # Conduct of the Under-
standing.” Lewes's * History of Philosophy ;"
while, in order to kecp within the number of
100, I can only mention of dramatists Moilére
and Sheridan ; and, among novelists, Mari-
vaux’s “ La Vie de Marianne,” which Ma-
caulay considered to be the best nc .el in any
language, selections from Thackery, Dickens,
Kingsley, and last, not least, those of Scott,
which are, indeed, a library in themselves.

To any lover of books the very mention of
these names brings back a crowd of delicious
memories, gratefu! recollections of peaceful
home hours after the labors and anxieties of
the day. How thankful we ought to be for
these inestimable blessings, for this number-
less host of friends, who never weary, betray
or forsake us,— 7ke Standard, London, Eng.

Sir John Lubbock subsequently wrote to
say that he excluded (1) works by living
authors, (2) science, (3) history, with a very
few exceptions, which he mentioned rather
in their literary aspect. The Prince of
Wales suggested the addition of Dryden.
Mr. Ruskin, Aristophanes’ ¢ Clouds,”
*¢ Birds,” and * Plutus,” Humboldt and
James Forbes. Edward A. Bond, Hallam's
‘* History of Literature,” Warton's “History
of Poetry,” Craik's * History of Literature,”
Paine'’s ** History," and others of the same
class. Sir John Lubbock also wrote to say
he included * Don Quixote” and * Epicte-
tus,”

THE number of pupils enrolled in the Stratford
Collegiate Institute, durning 1885, was 293, and the
aversge attendance 179. The insutute opened
this year with an attendance of 219. The attend-
ance has been steadily and rapidly increasing dur-
ing the past two years,
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TRAINING NOT TEACHING,
Wy J. J.

I+ one will but stop and look over what is
supposed to be attained by an intelligent and
well applied course of the neiv training, he
will find that at least 735 per cent. of the
effort is consumed in showing how to dosthe
work, and that the remainder that is not em.
ployed in bragging over the result is some-
times devoled to the accomplishment of the
thing which is desired. When I have a boy
who is to learn an art, say that of ploughing,
I set him to work at the plough. [ do not
first exhaust his energy by first evolving the
plough and then developing a well balanced
system of ploughing, which includes the frue,
as exemplified by a long straight furro ¥, and
the deantifud, which is made manifest by an
even width of sod turned over, and the goad,
which comes from shallow or from subsoil
tillage. A few explicit directions, which is
all the teaching required, suflice to set him
on the right method. The application of
these, which belengs only 1o the ploughboy,
will be all the training which is required ;
except that some one must sec that the pre-
cepts which have been given have been faith-
fully and precisely carried out. ‘T'his last
corresponds to the hum-drum drill, so hate-
ful to the advanced educator, an.l the exam-
ination, so dreaded by the unfortunate
educatee. No boy will be expected to have
learned all the science of ploughing until he
nas turned over many ficlds.

Qui studet optatam cursu contingere metam,
Multa tulit fecitque puer @ sudavit et alsit.”
Nothing but great and incessant labor will

give to any man an education. The new
methods surpass the old only so far as they
can show to the tyro a more excellent way ;
but even with their best developments, it
still remains true that every student must, if
he hope for success, begin at the bottom,
with so many axioms to absorb, so many
definitions to memorize, so many laws to
develop and apply, so many facts to master
upon which these axioms, definitions and
laws are based. If he getsto the end desired
it is all one to him whether he follow one
method or another, deductive or inductive.
If in addition to the work in hand he be
handicapped with a special method, it will be
but a plague to him, if not a hindrance.

I have at this moment in my mind’s eye,a
teacher who expends most of his energy
upon the method which is or ought to be
deserving of the name * Natural Method,”
and it seems to me that most of his time is
spent in devsloping the method, so that his
pupils learn but the merest shreds of the
science which it is set him to teach. When
he is through with his class, it may be
granted, for this occasicn, that they are
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adepts in the methad, but this is the end of
the whole thing., ‘I'hey will seldom ot never
put in the application.

Asif 1 should keep a girl at the piano for
years on the five finger exercises and neglect
to show her 7 n air or a melody, or train a
boy how to wulk and to run, and to box and
to tiirn somersaults, with noother expectation
than that ever after he should be rolled about
in a wheelbarrow whithersoever he went, It
is said that over-trainad gymnasts, boxers,
rowers, pedestrians, and the like, become
“stale,” that is, played out; and t think it
is not unfrequently so in the subjects of men-
tal gvmnastics. By the time they have been
put through their system of training, they are
utterly fagged out and care no longer whether
they sce a book or listen to a living orator.

On the contrary, the old want of system,
or rather the old system of pagging away,
has given to the world every onc of the
intellectual victories of the past. No one
can be named who owes any considerable
part of his mental training to any system
that did not inculcate steady, hard, unceasing
labor.

The few facts which any boy can be made
to unfold by the specious prodding of his
educator and the few principles which he
can logically draw {rom these are but the
dust on the balance as compared with the
great mass of knowledge which must forever
lic outside the bounds of his personal experi-
ence, If heis to be a scholar, he wmust seek
for these in the labors of athers, and so seek-
ing he will leatn. If his search be directed
by an intelligent master he will be taught,
and so taught he will be trained. Such
teaching of necessity includes training. The
converse is not true ; training does not of
necessity include any large acquisition of
knowledge any more than training in para-
digms will make a student master of syntax.

One word more and 1 have done. 1 be-
lieve that the work of teaching should be
done in a regular, systematic manner, and
so attempt to do the little teaching that is
required of me ; but I wish that all my fellow
teachers could see as 1 do the necessity
which lies upon our pupils of acquiring
knowledge. The slow years that pass in our
graded schools, the feeble attainments of the
average college graduate, fill me with a con-
tinual wonder that so much labor has been
expended upon so thin a crop of stubble and
so light a crop of good grain.—Okio Educa-
tional Monthly.

OVERIWORK IN SCHOOLS.

BY JOIIN L, PHILUBRICK, L1,
SOMETHING more than forty years ago,
Horace Mann, in his famous Seventh Annual
Report, uses this language: *“ 1 do not exag-
gerate when I say that the most active and
lively achools I have aver scen in the United
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States must be regarded almost as dormi- ! and standing of the respective schools,

torics, if compared with the fervid life of the
Scotch schools ; and by the side of theirs,
our pupils would scem to he hybernating
animals just emarging from their torpid state,
and as yet but hall conscious of the posses
sion of life and facultics.” We may not
admit that there is no exaggeration in this
comparison; still we may safely assume that,
up to this period, there had been little cause
for complaint on account of overwork in
schools. Thesewere not the days of indefinite
programimes, nor of monthly teat examina.
tions in writing, nor of written examinations
for the promotion {rom class to class on ques.
tions prepared by authoritices outside of the
school, nor of annual exatninations of the
first classes similarly conducted, virtually
putting schools into competition as to rank.
But the coming of the cvil was not long
delayed.

In 1845, the first classes of the Boston
grammar schools were subjected to a com
parative written examination. This was a
surprise ; no natice haviug been given to the
teachers that their schools would be sub
1ected to such a test.  All previous examina
tions had becn oral, and, consequently, the
scholars had never once tried a hand at a
written examination. ‘The result in all the
branches was tabulated nd published, show-
ing the comparative rank of each school
without regard to the peculiar advantages
or disadvantages of the respective schools.
Never was there such a complete revolution
in any system of schools as that produced
by this examination. The immediate effect,
however, was chiefly confined to the upper
or graduating classes, where the compara
tive test was applied. If the rooms contain
ing thesc classes had been previously almost
dormitories, they were now scenes of the
most intense life and activity. Master and
pupil strained every rerve jn preparing for
the expected written examination—the re-
sults of which were to be published to the
world. “The highest kind of high pressure
was inaugurated in a day  Soon complaints
of overtasking was heard on every side.

This state of things could not last. The
schou!masters, who could affurd to do so,
protested. Public sentiment was aroused.
Then the whole school board could be
changed by a single election. In the course
of three or four jyears this comparative
cxaminativn was discontinued , but its evils
remain, though in a less aggratated form.
The masters had ever before their eyes the
fear of a revival of the comparative 1est,
and so did their best to be prepared for it.
Nor without reason, for, during my long
*superintendency, not a year passed, I be-
lieve, in which T did not find it necessary to
antagonize well meaning but unwise efforts
on the part of members of the Board to
renew this plan of determining the character

Such was, as 1 uoderstand the matter, the
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~unknown, largely by means of an “ outside

origin of overwork, or high pressure, i the

public schaaols of this country. 1t was not
the invention of schoolmasters, nor was it

the contrivance of superintendents, for there

were none, or next to none. It was the
result of an honest attempt of an exnmining

committee of a very high order of talent and .
character ; for the school board, as a whole, -

took.no action in the mater, to intraduce
what they behieved to he a very great reform.

I'hat vast aggregation of educational in.
terests, which we commonly call our city
schaol systems, is mostly the growth of the
last thirty-five or forty years, and, during ail
this period, there has been no particular in
which they have been more generally or
more severely criticised than in their failure

to provide the requsite conditions for the .

physical well-being of their pupils, and
especially their failure to prevent overwork
on the part of their pupils,  In many other
respects the sanstary condition of these city
schools has been constantly improving,  Wit.
ness the shortened sessions, the lengthened
vacations, the widened play-grounds, the
spacious shoolrooins, the excellent furniture,
and the improvements in lighting, heating,
and ventilation, not forgetting the general
introduction of vocal music and calisthenic
excrcises.  But as te overwark and high
pressure, we are probably about where we
were thirty years ago, the gains being
counterbalanced by equal losses.  But this
evil, as well as other defects in our schools,
15 apt to be grossly esaggerated, not only by
anoymous newspaper contnibutors, but by
eventhemostinilusntial speakers and wruters,
At a recent pubhic meeting of the School-
masters Uiub, in Boston, a4 well-known Bos.
ton author, who claims to be a truthful man,

though he, somectimes, ** tells stories,”--
gravely told his teaching authors from Boston
and the neighboring cities, that they kept
their pupils at work mine hours a day. In

a somewhat contradictory sense Wendell |

Phidips, in drawing upun hisimagination for
facts to prove the inctiiciency and worthless.

ness of the mnstiuction given in the schools, |

a.li(],
ycais of age, and then fling them out intu the
world, nut only not knoawing how tv do a
thing fur which oncis willing to pay a dollar,

You heep your pupils until Gftcen |

but not able even to read ot wae decently,

Such wild statements go for nothing at
h e, but in San Franusco, and perhaps in
Chicago, they are quoted by the newspapess
as rchiable cuvidence. But there was one
speaker present at the meeting referred to

a very able and muach-eaperienced Boston
schoolmaster whose remarks on the sub-
Ject were worthy of attention. e said,
substantially, speaking of the Buston system,
that the high pressure had been carried into
the primary schools, where it was formerly

.

examination” .and a written examination
at that—for the promotion of the primary
pupils to the grammar schools; but in the
lower divisions of the grammar schools the
pressure was comparatively moderate ; but
thatin the graduating classes, where the cruci.
altest is applied,the strain was excessive. In
the High School for girls, however, the cli-
max was reached. Here he had a telling
experience to refate.  In trying tn carry hiy
twodaughtersthroughthe Ligh School hewas
obliged to keep one out twe years, and the
other three.

The follpwing is a fresh picture of the
state of things at the present moment, as
drawn by Dr. D. F. Lincoln, the foremost
school hygicnist in the country, in a recent
oficial report : *“ In no place was the reporter
more struck with the apparent deficiency of
the physical frame in girls than in some of
the Boston schools. At the age of from
twelve to sixteen, girls grow very fast ; at the
same age their studies are increased in
amnount, and they cease w0 romp freely.
They grow up slim, round-shouldered, and
occasionally twisted. ‘T'he sight of an upper
grammar school class of girls is far from
satisfactory ; and more cspecially is this the
ease when they are seen writing with a differ-
ent individual bias toward deformity, or
weakness, showing in each case. It is not
merely unsatisfactory ; it is positively pain-
ful to sec the crowds of weakly looking gisls,
whose minds are supervised with judicious
care, while their bodies are left neglected.”
From this picture 1 judge that, during the
last decade, things have been growing worse
instead of better, so far as over study is con-
cerned, especially since the indefinite new
programme has been introduced ; and since
the comparative examination of forty years
ago, or something much resembling it, has
been revived.

ut Dr. Lincoln'’s characterization of the
physical condition uof the school girls in
Boston, which is by no means wholly due
tw eacessive tashs, woukd apply equally weil,
it is believed, to the state of things 1n the
mayority of our dities, large and small, 1
Lave had vccasion 1o wbserve, personally, in
several of vur larger aities, painful evidence
of the overwork of girls, espeaally in the
high schools.  Information gathered from
various soureCs seemed to warrant me in say-
ing. in relation to this matter, 1n another
writing, suinewhat recently, with great delib-
eration, and with as much care in wording
as possible, " What I mean is prediscly this,

that the cvilof which | am speaking is gen-
eral in our high schools, and that the reform
in this respect should be general ; not that
the cvil reaches cvery individual, but that it
affects injuriously some pupils, even in the
best schools, and a large percentage of the
pupils in that large class ot schools, where
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as yet hygiene is only a word, and not a '
reality.  In justice to the public high schools

it should be said, sowever, that the evil is |
not confined to them, Tt ig rjuite as serious, '
if not more 5o, in the v Yole bady of thurough- ‘
ly organized institutions for higher female !
cducation,”  Exception was taken to this
statement by a weekly paper of the progres-
sive type, which prides itself on its champion-
ship of higher female education, and the
opinion of the president of \Wellestey College
was guoted as antagonistic to mine. At the
time of receiving this criticism I happened to
be in a rural town in New Hampshire. Call-
ing at a neighbor’s, 1 found a lady from
Baston, with her family. 1 opened the
matter to her to get the result of her exper-
ience.  She assured me that hundred per
cents. and test .examinations were the bane
of her life. “ llere is my daughter,” she
said (she was a very bright girl of twelve or
thirteen years of age) ; ** I must take her out |
of school for at least a year, for her nervous |
system will bear no more strain,” The next
day 1 happened to meet a very bright little
girl, twelve years of age, but not well-grown.
She was introduced to me in a manner which |
indicated the expectation of great prase from
me. She was a country girl, living three-
quarters of a mile from school. The school
was kept three terms in a year. This little
girl, I was told, began to attend school at four |
years of age, and had never once been absemt
or tardy since. 1 had to say thatI was very
sorry to hear it, and that I hoped she would |
immediately be absent a week or twoto break |
the fatal charm. The next day another case |
presented itself. This was a young lady of |
exceptional ability from a New York private
school, who was about to enter a college for
women, She had alrcady passed the Har.
vard examinations, with some slight excep-
tion. She had been but two years in fitting.
It was not difficult to sec that these two
years, at her tender period of life, had been
oo much for her; but it was hoped that, |
when she got into college, she wonld recuper- |
ate, So much for the chance cases from

public and private schools, from country and

city, that came under the observation of the |
writer, in a rural town in New Hampshire, |
in less than & period of one week. As to

Wellesley College, whose very capable presi- |
dent is represented as discrediting the behet |
that there is overwork among girls in high |
schools and colleges, 1 have but lutle to say |
Lere. It .s well known that the founder of

that institution wished, and intended that the |
physical well-being of the students should be |
duly cared for. But 1t may be pernutted to |
ask bow 1t has happened that the only three |
students that have cntered the college from |
the town where the writer resides all broke |
down in health, no onc being able to com-

plete the course. And here it may be

remarked that these cases, and all similar |

oneg, are excluded from the self-reported
statistics procured by the Assonation of the
college alumn., respecting the health of the
women who have graduated from the mne
principal colleges admitting women, It s
proposed in the future number, to discuss the
causes and remedies of this evil, —Zdin ation,
(/e de continued.)
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CANADIAN [HISTORY IN OUR

LURLIC SCIHOOLS.

Tue claims of Canadian Ilistory in our
Public Schools have been strongly adverated,
and now we have it on the programme for
both the third and fourth classes, Thisisa

step in the right direction, bu. eachers would

give more attention to the subject if a sepa-
rate paper, containing an equal number of
questions with English history, was assigned
at the examinations, and the questions not
confined to two or three at the end of the
English history paper, as has been the
custom wiwn both Canadian and Roman
history.

I know the majority of the students pre-
paring for the tcachers’ examination, while 1
was attending school, alimost ignored Roman
history on account of the small number of
questions set.

If the subject is thoroughly taught, the
pupil, on leaving school, will not only be
familiar with the contents of the text-book,
but will Lz able to think and rzasoa for hin-
self, to distinguish between good and bad
government, and also have acquired an
interest in the political issues of his country
which will lead to more study and research
in after years, and thus enable lhum to vote
intelligently ; not voting for a certawn party,
as so many of our young men do, simply
because his father and grandfather before

“him voted that way.

1 have frequently heard teachers remark
that ¢ they could not get their pupils inter-
ested in the subject.” 1 have found no
difficulty in that direction, so perhaps wmy
method of teaching may jrove useful to
some.

My school is ungraded, consequently 1
have to make the best possible use of time
in order to get through with my classes, 1
assign a short lesson daily and hear it 1n the
forenoon, only occupying frum ten to fifteen
minutes of time. I first guestion the class
on the lesson assigned the previous day,
then have the pupils read the new lesson
simuitaneously , drill them on the spelling
and pronunciation of proper names, yucstion
them as to the meaning of words and
phrases, and draw from them, if possible,
the most important events; have the class

repeat them several times and show on the

map the position of places mentioned.

I also brighten the lesson with stories and
anecdotes about the people and places men-
tioned in the lesson. Of course this requires
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" preparation, but | have a halit when reading
. newspapers, magaances, ele,, of marking
, whatever | think will be of use to me in my
achool, alterwards cutting them out and
pasting them in a book kept for that purpose,
+ I review at the end of every chapter.
Many Toun,
BBlytheswood.

TUE CARE OF THE SCIHOOL
LIBRAR Y.

A scHool library should be divided into
two parts relerence books (not to be loaned
on any account), and reading or circuiating
books, to be given out under certain restric-
. tions. The reference library should be freely
' consulted at any time during school hours,
. 1t should coutain books the pupils want to
, see, and the recitations should beso arranged
as o require their use, In alarge school the
selections of books should be extensive, and
a separate room assigned for its place, where
there should be no talking or recitations.
The circulating library should contain books
pupils want to read. A few well-chosen, at-
. tractive volumes will do far more good than
. a thousand old dry histories, or worn.out

essays on dead subjects.  Mental food must
be palatable.  Children must cry for it when
hungry. It must be properly given. Fifty
volumes, well chosen, will create a furore in
any school where there has not been a sur-
. feit of books. There must be guod stories,
" attractive travels, excellent bicgraphy (not
too much of this,, and some elementary sct-
ence. Study the tastes of pupils, and, within
safz bounds, let then: read what they want.
‘I'astes can be cultivated by means of a well-
selected and well-regulated library. Guard
jour library as you do your dollars. Don’t
‘ let a book be lost.—New York School Journal.

A NOVEL idea is thus put forward by the
American Tearer .—** How to ecducate
future jurymen in the schools is a question
of great importance, and yet we fear it is
little thought of by teachers in training
pupils for the active duties and responsibili-
ties of life. Boys and girls, even when very
young, can be educated to pronounce judg-
ment on yuestions of right and wrong,
Under proper cunditiuns the moral judgment
may be trained by calling upon pupils to
pronounce upon the conduct of therr compan.
jons, and made to feel that they are respon-
sible for a just deasion. The judicious
teacher can often appeal to pupils, in goad
faith, in regard to awarding commendation or
in pronouncing a penalty, and their keenness
and honesty will often surprise him. By
similar methods valuable lessons in practical
morality and in the exercise of personal

judgment may be taught that will prepars
l them to act in future life in the jury-box.”

— o m— - a—
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THE STUDY OF LITERATURLE.
I

‘T'urN we now to the practical signifi-
cance of the change brought about in
education by the preponderating share of
attention paid to the English language and
literaturein our schools and colleges. The
subject is a wide and a complicated one;
and little more can be done than to offer
a few suggestive remarks.

It is necessary to note first the gencral
character of this change, for unless this is
done the advantages of the new method
cannot be rightly appreciated, nor can its
defects be properly guarded against.

Broadly, then, the revolution consists in
placing upon the throne recently occupied
by the classics & new rovereign, in the
shape of our own language. Where a few
years since the pupi! occupied, nine-tenths
of his time in learning the elements of a
new language, he now devotes a similar

share to the study of works written in his |

mother tongue. This change is a funda.
mental one and merits further attention.

The difference between the two systems
may perhaps be best illustrated by com.
paring the study of the classics 1o the
study of instrumental music, and that of
English to the study of vocal music. In
the foriner a subject is presented to the
learner of which he knows absolutely
nothing. He has therefore to commence
with the ‘lements ; to acquire, step by step,
inlogica order, an entirely new system,
the various parts of which have been an-
alysed for him by his educatars.  In the
latter he is dealing with a subject already
somewhat familiar to him. Althcugh he
is ignorant of the nature of its elements,
yet he has been accustomed from bisth to
the use of these elements, and instead of
being forced to acquire these elements
through the unalyses made of them by his
teachers, he is able without thought to pro-
ceed, as it were, synthetically. That 1s to
say, before he can play the piano he must
learn musical notation and the use of his
fingers ; but to be able to sing he nced do
little more than imitate his teacher.

‘This simile will give us a clue to both
the advantages and the defects of repla-
cing the classics by English. Let us first
investigate the defects, leaving the advan-
tages for future consideration.

1. The great value of the classics in the
school fa; in the severe mental lahor
which the acquirement imposed upon the
learner. ‘There was no loophole for guess.
work. Each step had to be mastered,and
thoroughly mastered, before the next could
be reached. Composition could only be
attempted when the elements of the lan-
guage were fixed in the mind, and the
rules for their various combinations
thoroughly understood. ‘I'his necessitated
a mental exercise of no trivial character.

Now, in the study of the Engiish lan-
guage and literature, unless the teacher is
exceedingly careful and judicious in the
choice of the methods he employs, there
will be wanting this highly advantageous
wmental exercise.  What, then, is to be
learned from this? Speaking generally,
it may be said that onc of the chief facts
to be recognized is that scarcely too much
attention can, in the junior classes, be paid
to the form of the language, leaving the
matter for after consideration.

A recognized masterpiece in prese or
verseis a work of art.  This is as true of
the stmplest ballad as it is of the most
complicated epic. We should, therefore,
study such masterpiece just as we would
a piece of statuary or architecture, paint-
ing or music—with this distinction : that
we ourselves are using, and learning to use
better, the same sort of material as that
from which the masterpiece we are con-
sidering is fashioned. By analogy, then,
just as the young painter learns first how
to use his brush and his pigments, so the
student of English language must first be
taoroughly instructed in the elements
of language. As much care should be
devoted to the study of the simplest bal-
lad as was formerly devoted to the study
of Homer or Virgil. Let the utmost
amount of mental labor of the severest
description be employed. Let the pupil
never be allowed to pass from one topic to
another until the first is thoroughly mas-
tered. et the teaching of literature be
systematic, logical.
Mr. Hales, « are fully conscious how very
common most careless reading is, especi-
ally of poetry. Poetry read in this
fashion is read most ineffectually.”

This is the defect of a substitution of
English for the classics in our general
education, But it is a defect not alto-
gether irremediable, and is to be sur
mounted by the strictest attention to
details of form, to systematic study. Mr.

“Few persons,” says |
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Hales, in his *Suggestions on the ‘T'each-
ing of Inglish,” divides the study of a
poem into ten distinct parts, and the
majority of these refer to the form only.
His words may be fittingly here quoted :

“1. Let the piece be learned well by
heart,

“2, Now let the general meaning of the
piece be considered.

“3. Now let attention be given to
wminor subsidiary matters.

“4. In the next place the question of
Prosody or bf Rhythm might receive con-
sideration.

* 5. And now something might be said
about the author. .

“6. Now it is time that we should turn
to matters of grammar.

. It may often be well to submit the
passage . . to the formal processes
of logic. . -

“8. The words . . . might now
be considered with reference to their deri-
vation and vrigin,

9. The subject-matter of the poem
and the language of it having been care-
fully studied, some attempt at criticism of
it might be encouraged.

“10. A rapid recapitulation might be
advisable.”

— et e —

OUR EXCHANGES.

Wideazvake, with its excellent cover, paper and
printing, and its astistic illustrations, is a general
favorite, [tis a magazine thoroughly typical of
this continent. The February number is replste
with all kinds of prose and verse, from humorous
poctry to questions in lite.ature,

St. Nicholas for February has for its frontispiece
““The Sisters,” by the artist author, Mary Hallock
Foote; more ** Bits of Talk" by *“HL.H.”; the
continuation oi Frances Hodgson Burnett’s charm-
ing story ¢ Little Lotd Fauntieroy,” and more of
F. R. Stockton's ** Personally Conducted,” con-
sisting of a very interesting account of restored
Pompeli. The whole number is excellent,  {New
York : The Century Co., $3.00 a year.)

Z%e Chautaugua Youny Folks Journal for
January and February continue Miss Harris's
*¢ Pleasant Avthors for Young Folks,” Emerson
and Hawthorne (with portraits) being the authors
chosen. Oscar Fay Adams’ *“ Search Questions in
English Literature ” witl be interesting to grown
as well as to young folks. Both numbers contain
some very pretty pictures for children and much
useful literature,  (Boston: D. Lothrup & Co.,
$1.00 a year,)

The Literary World for January 23rd resumes
its ** Notes and Queries,” a very useful depart-
ment, which inust entail a great deal of labor on
its editor.  Its *“Table Talk” is always fresh.
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In this we sec thae Mr. J. E, Collins, the well-
known Canal  n litteratenr, anthor of *¢ Life and
Times ¢ Sir John A. Macdonald," etc., is ane
nounced to appear in some Ametican magazines
as ** Edmund Collins," thus dropping the super.
fluous initial after the manner of ** Edmund * (£,
W.) Gosse, anil other illusteions ones,

The Hook Buyer : a Summary of American and
Foreign Lileruture (Scribner’s Sons, New York)
isa well printed, well illustiated little magazine
which will please wif who cither aspire to the
mote ambitious titles of litterateur and biblio-
grapher or who merely take an interest in knowing
something of the new hooks which monthly flood
the market. The Hook Buyer takes note of cvery
description of work, from the greatest to the most
trivial.  Its eriticisms are clever and suggestive,
and it gives its readers a very large amount of
valuable information in a small space.

The Populer Scienmce Monthly for February,
though it contains few educational papers, is
pechaps unusually attractive. It has two bio-
graphical sketches, one of the late Dr. Carpenter,
one of the celebrated engineer, James B, Eads,
esch with a portrait. It contains, also, one of
Mr. Huxley's contributions to the triangular con.
test on ** world-genesis,” now waging, in which
he, M. Réville and Mr, Gladstone are the com-
batants. A most interesting paper, that on
* Weren in Astronomy, * by E. Lagrange.
There ate in all nineteen numbers in the part.
{New York : D. Appleton & Co., $5.00 a year.)

Lhe Atlantic Monthly for February continues
Henry James’ ** The Princess Casamassima ” and
*! Charles Egbert Craddock’s” *¢ In the Clouds.”
Whittier, who now but seldom writes, contributes
*‘ The Homestead," whic’ :eminds one of ‘¢ The
Huskers.” Mr. A. L. Lowell discusses the ques-
tion of ¢ Ministerial Responsibility ” or English
wersus American methods of government, and
declares that a *“responsible ministry* is incon-
sistent with American political institutions. The
criticisms (which, by the way, are excellent) are of
John Brown's Zife and of the writings of some
hatlf-score of novelists. (Boston: Houghton, Miftin
& Co., $4.00 a year.)

The Century AMagazine for February—the
* Midwinter Number "—has been locked forward
to with many anticipations of pleasure, for it was
known that the editors were taking special pains
to insure a more than ordinarily excellent issue.
Nor, probably, has the American public been
disappointed, for, among other names, the table
of contents contains those of U. S, Grant, W, D,
Howells, George W, Cable, Edinund Clarence
Stedman, Henty James, A large amount of space
isstill devoted to recollections of the civil war.
An interesting feature in this number is the inser-
tion of fifty-five letters from eminent writers on
the subject of international copyright.

&ducation for February presents its2lf in a new
dress, with new cover.  The contents are varied
and valuable. The opening article, with a good
picture of Daniel Webster, taken three months
before his death, as a frontispiece, is entitled
*¢ Daniel Websterasa Schoolmaster,” by Elizabeth
Porter Gould. This is fullowed by **Overwork in
Schools,” by John D. Philbrick, LL.D. ; ** Edu-
cation in Rome,"” by L. R, Klemm, Ph.D,; ¢ The
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Relativns of Biography with History,” by Marshall
. Wilder, Ph.D). 3 ** Gen, Grant,” by Gen. 1.
J. Jennings, England; **The Problem of Woman's
Edueation,” by Nicolo D'Alfonso, tixaslated Ly
Victoria Chamberlain ; ¢ The Ring's'Englich at
Home and at School,” by J. H. May; * Can
College Graduates succeed in Busint 32" editorial,
with various other editorial articles, ** Nates and
Comments,” and ** Among the Books,"  (William
A. Mowry, Boston,)

BOOKS RECEIVED.

The Descent of Man. By Chatles Darwin, Comn
plete in four parts of the Humboldt Library of
Science,  J. Fitzgerald, Publisher, 393 Pearl
Street, New York, Patt IV., 234 pp. 30 cents,

The Librovy Journal. Ofiicial organ of the
American Libraty Agsociation, chiefly devoted to
library economy and bibliogsaphy. Vol. 1., No.
1, January, 1886. lLondon and New VYork:
Tritbner & Co.

Music Primer for the Use of 1eachers. lntro-
ductory to first series Mason's National Music
Charts. By G. A. Veazie, Jr,, Supervisor of
Music, Chelsea, Mass. Boston: Ginn & Co.,
1885. 18 pp. Six cents.

Zhe Co-Uperative Index to Periodicals. lIssued
quatterly, Edited by W, J. Fletcher, with the
co-gperation of members of the American Libraty
Association.  Vol, ., No. 4., October-Uecember,
1885, New York and London: Tritbner & Co.

My Zen Years Imprisonment: By Silvio Pellico,
Translated from the Italian by Thomas Roscoe.
(Vol. L, No. L of Cassell’s ** Nation Library,”
edited by Henry Morley,)  Cassell & Co.: 739
and 741, Broadway, New York. 200 pp. to cents,

School Management : a Practical Guide for the
Z'eacker in the Schoolroom, By Amos M. Kellog,
A.M., formerly Superintendent of the New York
State Normal School at Albany, N.Y,; Editor of
the School Journal and the Zeackers' Institute.
Fifth edition. New York : E. L. Kellog & Co,,
1884, 124 pp.

—— I —- - ——

BOOK NOTICES AND REVIEWS.

A HisTorY of the Vanderbilt family by \W. A.
Croffut will be issued in the Spring.

PiRE DiDoN, the well-known Dominican priest,
is said to be writing an elaburate reply to M.
Renan's ¢ Vie de Jésus.”

Goerue's complete correspondence with Car-
1,1e has lately been brought to light in Germa..y.
The publication of this correspondence is an-
wwunced there.

I1 is rumored that Chatto and Windus, the
London publishers, intend to issuc an illustrated
magazine on an extensive scale to compete with
Harper’s and the Century.

D. C. Heatit & Co. are about to add to their
series of ** Educational Classics ":—7%e Levana:
or, 7he Doctrine of Education. A translation
from Jean Paul Frederich Richter.

THE new Shelley Society starts out with seventy
members, and its first publication will be *¢ Bio-
graphical Articles on Shelley by ¥ n who Knew
Him," Part 1, of which has alreac gone to press,
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Messgs, HARPER have in press a volume on
‘ Manual Tenining," by Chatles H, Ham, which
has special reference to industrial education as
cartled on in the Chicago Manual Teaining
Schon!

A nook will shortly be pu“ilshed by Captain
Isaac Bassett (who (or fifty-six ycars has heen the
dootkeeper of the United States Senate) entitled
4 Sketches and  Reminiscences of the United
States Scnate.”

THE publication day of Major Gteely's record
of the Lady Franklin Bay Expedition, * Thiee
Years of Arctic Service,” was fixed as Feb, 16,
The work will be sold exclusively by subscription,
in two . .rge octavo volumes,

A Loxbox publisher, who prints six hundred
thousamd boaks a year, repotts that ** Robinson
Crusoe " and * Monte Cristo * lead all others in
the sales.  Among the poets the demand for Long-.
fellow is greater than that for Scott, Shakespeare,
or Byron.

A Loxpox project is to maae plates by photo-
engraving of the American illustrated magazines,
print them on a common quality of paper, and
get them on the foreign masket at half price,
within four days af the arcival thete of tae
originals,

Tue announcement of the new novel by Mr. F,
Marion Crawford, entitled ** The Storty of a
Lonecly Parish,” has scarcely been made, when
notice is given that he has just sent to the publish-
ers of Blackwond's Magazine still another new
work of fiction for serial publication, which will
have for its name * Prince Sarracinesca.”

Greek Inflection ; or, Object Lessens in Greek
Philology - by B. F. Harding, M.A., teacher
of Greek at St. Paul’s School, Concord, N.H.
Boston : Ginn & Company, 43 pp. 55¢.

This book is designed for parallel use with the
grammar, and furnishes the teacher with a large
number of words for use as paradigms in the
class-room. At the same tine a systematic and
scientific treatment of the noun and verb is sug-
gested, in which the pupil is led to see that the
inflectional forms are not a confused multitude of
unintelligible structures nor a task to be learned
mechanically. Every Greek wordisshowntobecom-
posed of two parts, Stem and Ending, by a system
of inflection minutelv illustrating this principle, and
carefully distinguishig Personal or Case Endings
from Terminations. The authos in his system
uses, what he calls, ** Lines of Separation” to
mark off the separate elements of the Greek words:
By means of these lines he shows the difference
between dividing a word into Apparent Stem and
Termination (¢ 7. Ady-05) and into Real Stem
and Ending {¢. ¢. Adyo-$), this latter division
being the more accurate one, only noun inflection
and verb inflection are dealt with. Brief explana-
tions arc given of the Case Endings and Termina-
tions of <he noun, and of a few of the verbal forms,
to establish the system of inflection contained in
the book and to collect in smali compass the
latest developments 3f philology on these subjects,
The book is an excellent ¢ praxis’ on the subject
of inflection, and will prove of special service to
teachers.
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Special Papers.

LITERATURE FOR ENTRANCE
INTO HIGI SCHOOLS.

Tuiz questions which are asked in the fol-
lowing Lessons are precisely such questions
as I should ask in my own class ; they are
neither more nor less difficult ; but it im.
possible to express in writing the aptness
and logical centinuity which render oral
questioning so much superior to any other
sort. These questions, too, are mere ex-
amples or illustrations of an infinite number
similar to them which may be asked. 1t
will be noticed that the things aimed at are
the ascertaining whether the pupils have
caught the author’s meaning in what he
writes, and whether they understand it so
well that they can see the appropriateness
of the very phrasealogy he uses. The an-
swers should all be expressed in accurate
language ; that is, the pupils should be
accustomed to express themselves in com-
nlete sentences. They wilt easily learn to
do this if they are not hurried.

Juestions which do not bear upon the
clucidation of the author’s meaning, that do
not help towards securing a proper under-
standing of the purpose and beauty of a les-
son, should not be asked. Such questions
give the pupils wrong rotions of literature,
and make 2 recitation which shouid be all
interest and vivacity, dull and lifeless. Some
of the questions asked bulow might be open
10 objection on this score. If so, they
should be replaced by others. The teacher,
above all things, should strive to get his
pupils to love literature for its own sake:
he will fail in this utterly if he attempts to
extract from alesson information cor <ern-
ing a Lost of things the author never ever
dreamed of when writing it.

THE TRUANT.
Fourth Reader, prge 30o)
SUGGESTIVE QUESTIONS AND NOTES,

1.” * Loved to do only what was beautiful
and agreeable.” \Vhat deantiful and de-
Iightfued things does a boy like 10 do?

“Very strict.”” \What does this mean?

* \Who went by the name.”
in other words.

2. “Those who {Lneie
might these be?

“Affinned.” Give another word for this.

“A very wortly character.” Describe
what sort of man he really was, then.

**{le had lived long enough,” ctc. Do
those who iive longest do most good? Give
rcasons for your answer.

*¢ For if all stories be true.”
in other words.

Express this

wm best,” Who

Express this

* The numbers refer tothe paragraphs.

* Adam was driven out,” etc.
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“A good deal.” s this a perfectly cor-

Adam driven out from Eden? Why is it , rect phrase 2 What would be a more suit-

said that Mr. Toil did not live in the Gar-
den of Eden ?

3. “Mc.Taoil had a sexere and ugly conn-
Zenance.” Do you think thisis a good and
true desctiption of Mr, Toil? \Why is he so
ill-favored ?

*Wags and customs.” \What are these?
\Why were they disagreeableto Daffy ?

‘ No chance of enjoying a quiet moment.”
Why was this? What would you call a
¢ quiet moment ”* ?

4o *Can't dear it in" other

words.

Express

“At any rate.” Express otherwise.

“ 1 shall never find.” What is the differ-
ence between this expression and “ 1 v/
never find "2

5. “ So off' started poor Dafiy.”” \What is
the meaning of “poor” here? Can you

able word than ‘‘good.”” When we use

- words in this way what is our phraseology

said to be?

‘¢ Heard of.”
tween *“ to hiear ™ and **to hear of.”

What is the difference be-
1Hus-

. trate by sentences.

9. ‘*Some haymakers were at work.” 1Is
that the way we express itin Canada ? How
do we, then?

“New-mown.” \Why written with a hyphen.
 Dismal schoolroom.” Why is a sckool-

" room dismal ? ls it always so?

" should he gecp?

give another word that will do as well 2 T'ry. !

“ Began his rambles.” What is the
grammatical subject of ¢ began.” Why is it
not expressed ?

% Of grave and sedate,” ctc. \What is the
meaning of “grave” here? What other
meanings has this word? What is the
meaning of * sedate ™ ?

““I'rudging.’
along ?

When does one frudye

“Pace” \Vhat ather meanings has this
word ?

0. “ My finc lad.” What is the mea-ning
of fine here?  Give as many expressions as

you can which would be equivalent to “my
firelad.”

“ Scemed kard and scvere” Give other
words for “hard” and “scvere.”

“* Had a sort of kindness in it.”
otherwisc.

“\Whence” and * whither.,”
words for these ?

Express
Give other

7- “ Was a boy of very ingenuous diposi-
tion.” Describe, as well as you can, what
such 2 boy would be like. Give another
ward for ¢ ingenuous.” How does it differ
from “ingenious ¥’ ?

** But confessed.” Why * éuf confessed” ;
why not *andconfessed ~?

“He was resolved.” Is this boy-lan-
guage? Express it as a boy would.

“ \Where he should never sce,” ctc.
not wwoxld ?

Why

S. “Then we will go together.,” Why
not ** we shall go together 2 Be careful in
YOur answer.

“Tor I, too.” 1\Vhat is the meaning of
“too™ here. Explain fully. Express by
another word ; also by a phrase.

“ Continually.”
“To peep” Give the meaning. Why
Why not look boldly over?
*“ Caught hold.” \What is the difference
between this and ¢ caught,” simply ?
10, “Catch.” Mark the pronunciation
of this word. How is it often mispronounced?

“ Asked.”
this word.

Express otherwise.

Mark the pronunciation of
How is it often mispronounced?

12, “Amongst.” What is the difference
between ‘““amongst " and ¢ between "2

13. “ Elderly.” What is the difference
between ““elderly”” and *“0ld” ?

“Owner and employer.” How should
Dafly know this?

*Waistcoat.,” What is this? \Why so
called?

“Stood.” Give another word.

“ Gave himself.”

*To make bay while the sun shone”
Express this in direct narration. What do
you mean by “direct narration™? What
by ‘ indirect narration ™ ?

“ Strange to say.” Do you think you can
parse “strange”? Tryil
“ Figure and features”

words.
13. “Who was bred.” Express otherwise.

Express otherwise.

Distinguish these

“ People say.” 3iVhat expression do we
often use instead of this?

“Won't.” \Vhat is this word a contrac-
tion for? What do you say to the contrac-
tion” * ain't " ?

16. “ Resumed their journey.”
otherwise.

Express

*“ Making merry.” Can you parse “merry™?

i Why not ?

¢ Rosy-cheeked.” Why not red-checked ?
“Had ever met with.” Isthis a perfectly
correct phrase ? Why not?

17. “Will never dare to show.”
not ‘‘ never dare show”?

Why

18, “Had hardly died aicay upon his
tongue.” What does this mean? Express
otherwise. The language is figurative—
whyso?
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20. “ Bredin France.” Whyin Frame?

‘ Professions.” \What are ¢ professions,”
and what are frades ?

21, *Don't.” What is this a contraction
for? Distinguish from “doesn't.” Give
sentences showing the proper and improper
use of these contractions.

22, “Well” \Vhat is the meaning of

this word here ?

‘“’Through pleasant villages.” They must

have travelled a great deal. llow could
they walk so far in one day?

“ But whithersoemer they went.” \Why
not swhierever? \What sort of language is
employsd throughout the whole narrative?
\WVhy ?

“ Under one disguise or another.” Ex-
press otherwise,

“ Perceived,” *reclining,” * entreated,”
‘‘repose.’ Express by simpler and more
common words,

23. * Torpid.” Explain.

‘** Who should it be again.” \Why not ¢ 3??
after this sentence ?

24. *“Bred in Italy.” \Vhy in Jtaly ?

25. “ Poor little fellow.” Wby not boy?

26. * We will go back,” etc. Why not
skail ?

27. “Poor child.” Why not simply
Dafiy ?

“Toil." Why not Mr. Toil ?

28. “Had learned a good frsson.”  What
lesson had he lcarned ?

“Smile of approbation.” Explain; ex-
press in other words.

General Question.—Did the things told
in this lesson really happen? \What sort of
composition is this story? (an ailegory).
What is an allegory ? \Why is it recasonable
to say that all the people Daify et with
were none other thian Mr. Toil?

To be soritten.—Describe briefly Daffy's
cxperience in running away from schools;
that is, put the story of the lesson in your
own words. Eukrites.

SUBFECTIVE AND OBTECTIVE
LPOETRY.

THE ideca of subjective and objective as
applicd to poetry we have borrowed from the
Germans.  Copious as the English language
is (the most copious of languages according
to Madame de Stael), it is the German lan-
guage after all that expresses most correctly
and discriminatingly delicate shades of mcan-
ing. In metaphysical writing, knowledgc of
German and a use of German words is indis-
pensable.

The expressions “ subjective” and “objec-
tive ¥ arc now much used by critics. There
is scarcely an article on current literature in

which we do not find them, and their mean-
ing has become astonishingly definite when
we consider how hard it is to be defirite when
writing about a subject so subtle as poetry,
The words express the twa great classes into
which all poets may be divided - the creative
and the meditative. The creative are those
who not anly are not egotistic in their verses
but who are able by force of szenius to create
new words. It is no easy thing, this creation.
It belongs only to the highest order of genius
to create anything approaching greatness—
merely to wander away from trodden paths
is not enough—-that may produce an eccen-
tricity that is net without attractivencss, but
to bring before our minds a new world—to
describe the language of the gods, or the
council of the infernal peers or the purgator-
ial shades, that is for the few who have
climbed to the summit of the mountain and
who know thatitis good to he there. Creative-
ness we think is the highest gift—always
supposing the creation of something great
and good, and then we have a sonata by
Beethoven, a painting by Raphael, a tragedy
by Aeschylus, and a poem by Milton. This
poctry is not perhaps so sympathetic as the
other and lower class, the meditative or sub-
jective--a very type of whichis Byron’s Man-
fred, or Lara. Great men as a rule are not re-
markably sympathetic because they have
known weakness only to conquer it.

They are lonely, and loncly they always
must be. They dwell on the mountain top
with the few chosen ones. \Whenever they
have expressed sorrow they have joined to
it a note of triumph. In the third book of
Paradise Lost, Milton in a few exquisitely
pathetic verses expresses his sadness at his
lass of sight :

¢ Seasons teturn, but not 1o me returns

D.\_\'.. or the sweet aw)ro.'lcl: of morn or cve,

QOr sight of summer’s bloom or vernal rose,

But clouds instead and ever-uring rlark

Surround e, from the checrful ways of man

Cut off, and for ihe book of knowledge fair,

Presented with a universal blank

Of Nature's works to me expuanged and rared,
And knowledge at one entrance quite shut out.”

But the pocet, after all the truest philosopher,
rises above his sorrow—

** So much the rather than celestial light

Shine inward and the mind through all its powers
Irradiate, there plant eyes, all mist from thence
PPurge and disperse.”

Of Shakespeare we cateh not the faintest
glimpse save in his sonnets, the interpreter
for which is yet to be found.

But in saying that the very highest poctry
is not sympathziic, we mean in a very re-
stricted sense- 10 oar weakness. It does not
descend 10 our level.  \We must elevate our-
selves to it. The immortals do not come
down from their cloudy dwellings to mortals,
but mortals direct their feet heavenwards,

‘The objcctive school is the meditative. It
depends for its value upon the truth thatit
expresses. The poet must have learned
whether it be in joy or suffering what he
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teaches in song. Not of the ismmortals is
this school, but men who have thought deep-
ly and felt acutely, ‘They create no new
worlds, but their songs * gush from the heart”
—they sing, as Goethe says, ** Wie der vogel
singt.” A certain dignity invests them and
their words as a certain dignity invests all
truth, but it is the truth contained in the simple
lessons of everyday life that we haidly recog-
nize till we meet them crystallized in song,
What is the test of this poetry ? It is this :
Let us ask ourselves if we have felt what the
poet expresses.  If we feel that he weeps
with us that weep and mourns with us that
mourn, that he has an apt word to express
our hidden emotions, that he has expressed
what we feel and know from our own experi-
ence to be truth, then heis a true poet of the
meditative school a truer poet of that schiooi
than one whe, like Byron, can only appeal to
us in our pessimistic moods, when our self-
identity wearies us and we wish we were other
than we are.  1Both schools teach us much,
but at different times and in different moods.
The bow cannot always remain stretched and
mighty : Homer sometimes slumbers ; the
most determined classicist in music some-
timss murmurs over to himself ballad tunes,
and the scholar deeply versed in Homer and
Shakespeare reads almost with equal afiec-
tion Tennyson's Bugle Song, or Longfellow’s
exquisitely soothing poem, “The Day is
Done.” J. H. Bowes.

WHAT NOT T0O READ.

IN his recent address at the dedication of
the new Chelsca Library, Honorable James
Russell Lowell uttered some sound scnse as
to the petty kind of reading in which many
people spend a good deal of time.  Referring
to the scholarship of the m~n of three
centurics ago, he said : —** They were scho-
lars because they did not read so many
things as we. They had fewer books, but
these were of the best, Their speech was
nable, because they lunched with Plutarch
and supped with I"lato. We spend as much
lime over print as they did ; but instead of
communing with the choice thoughis of
choice spirits, and unconsciously acquiring
the grand manner of that supreme society,
we diligently inform ourselves and cover the
continent with a network of speaking wires
o inform us of such inspiring facts as that a
horse belonging to Mir. Smith ran away on
Wednesday, seriously damaging a valuable
carryall ; that a son of Mr. Brown swal-
lowed a hickorynut on Thursday ; and that
a gravel bank caved in and buried Mr.
Robinson alive on Friday. Alas, it is we,
oursclves, that arc getting buried alive under
this avalanche of earthly impertinences ™

-t P

Tue Bowmanville Public School sends speci-
mens of arithmetie, willing, and Jdrawing 10 the
Calonial Exposition.
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Methods and Illustrations
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PRACTICAL ELOCUZION.
v,

THERE are two points which appear in
different paragraphs of the WERKLY of the
28th ult., that in connection with the subject
of elocution are worthy of reproduction.
One is from Sir Theodore Martin, and is as
applicable to reading as it is to music. The
great camposer says: *f Kxpression is what
gives to music its paramount charm. Let
vocalist and performer—but vocalist espe-
cially, and the remark extends to choral
singing as well—consider first what is the

central idea or feeling of what he is going to |

sing or play; let him try to throw bimself
into the mental attitude of the author of the
words or music, as it may happen.”

Now here we have a principle which forms
the basis of all correct reading. 1tis expres.
sfon, too, which gives to reading its para-
mount charm. Mere soulless, mechanical
utterance will never touch the heart. We
begin therefore with wosce attuned to every
sentiment, arficulation conveying to the
hearer every element of sound and capression,
““the paramount charm” of reading, throw-
ing upon canvas the subtle colorings of the
soul, But for all this we require the voice
atits best. ‘Those who have had the plea-
sure and good fortune of hearing Professor
Moon, ef the Philadelphia School of Elocu-
tion, lecture to a class on the subject of c1~
pression, can well remember with what
ability and clearness the Professor sets forth
the power and value of expression as an
clement of correct reading. 1 feel that 1
am paying Professor Moon but a just tri-
bute when I say that his principles and
methods for—shall 1 say, the development
of expression, because 1 contend you can-
not tcach expression—are without doubt
the best 1 have met with in the hands of
any teacher of elocution with whom 1 have
become acquainted. There is a great dan-
ger that we somctimes mistake as? for true
elocution. The power of a Richard, with
battle-axe in hand making one Saracern two
Saracens, lay in the giant arm that smote
the enemy, not in the weapon that cleft in
1wain, nor in the shield that parried the

advancing blow. So,t00, in clocution, its true

power lies in individuality—art being but an
armor or fitting out for the contest. He
whose armor is unwieldy will be crushed by
its weight and fall in the first cncounter,
yet his fall is not more certain than that of
the reader who, cncumbered with art—its
battle-axc and lance—attempts to fill the
public eye with the wonderments of elocu-
tion, while playing all the time but ** fantastic
tricks before high heaven.”

It must also be ever borne in mind that
voice per se¢, divested of sentiment, is an
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’ inutility it is merely vox ef practerea nikil.
| Voice too must be always subordinated to
sentiment. Emotional violence accompanied
. with potency of voice will never harmonize
with the subtle colorings of thought. True
expression is spirit under law. It is power
under control. 1f it be other than this the
reader or actor is* o’erdoing Termagant—
out-heroding Herod—tearing passion to tat-
ters—to very rags,” for whicn he should be
svhippedwith the lash of criticism.  1tshould
not however be forgotten that voice of itself
P lends impressiveness to reading. Not long
| AK0 A friend of mine, a well-knawn journalist
{ —and, by theway, an excellent critic of clo-
cution—sent me a friendly criticism of a
young and promising elocutionist of this
Province. The successful critic always feels
around for the weak points first, aud it was
so in this case. My friend wrote me that he
was wanting in smpressivesness—being at the
same time heavily encumbered withart. Vo
art can take the place of individuality devel-
oped along the line of nature and governed
&y nature's lazvs.

THOMAS O'HAGAN.

METHODS OF TEACHING.
THEIR USES AND ABUSES.

Ne A CALKINS, ASNT. SUPFT., N V. CITY.

[Editorial notes of a lecture delivered before
the Primary Teachers® Association, N. ¥, City,
Oct. 19, 1853.]

SINCE the term “ Method of Teaching”
conveys many differing ideas to different
teachers, it is necessary at the outset to con-
sider what is meant by the term, that we
may have 2 common understanding of that
about which I am to speak,

hletbods of Teaching are divided into two
classes—analytic and synthetic. By the
analytic method the pupil's attention is first
directed 1o the object, or the subject matter
as a whole, and then to its several parts;
after viewing it as 2 whole, it is taken to
pieces, and each part carefully examined,
and the facts observed are noticed. This
process is also called the deductive method.
By the synthetic method the pupil's atten-
tion is first directed to the paris of the object,
or the subject matter, and then the parts are
put together, and the result noticed. This
- process is also called the inductive method.
By this method we proceed from the particu-
; lars_to the general. By the analytic method
. we proceed from the whole to the particulars.
. Since ncither of these methods is completely
adapied to all subjects of instruction, it must
be evident that no plan of teaching, which
i 1s limited to either of them, can be generally
" successful. Hence an attempt to make all
. modes of teaching conform to either one of
| thesc methods would be an abuse of that
method.

In the common use of the term METHOD
or TEACHING, very little consideration is

et e
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given to either of the classes already men-
tioned ; the term is often applied without
understanding its meaning, and the result is,
aslight change in the mode of teaching is
called a method. A mode of teaching signi-
fiesa way of teaching, which way may be
either with or without method. A method
of teaching implies an orderly use of modes
of teaching to meet the condition of the
learner. A system of education implies
more than methods—it includes means and
methods adapted to the conditions of many
schools.

‘There should be method in all the work of
the teacher. All teaching should be method-
ical, but not mechanical.

Good methods of teaching are based on
the conditions of mental growth. This de-
pends upon proper mental activity. The
action and reaction between external stimu-
lants, which are material objects and acts,
and the mind's inherent powers, constitute
the processes of na.wral mental activity,

The mental activity produced by the in-
fluence of things upon mind, and of mind
upon things, educates the mind thus made
active.

There can be no learning without mental
activity of the learner. Hence methods of
teaching, to be worthy the name of good
methads, must make the pupils active doers,
not passive receivers.

Good methods of teaching must harmonize
with the natural modes of learning the sub.
ject. Let us apply this to color.

The ability to perceive résemblances and
distinguish differences in colors, cannot be
taught by repeating facts, or formal state-
ments about colors—the learner must see
them, and their resemblances and differ-
ences, by comparing and matching the
colors. All modes of teaching color which
lead to the attainment of these results belong
to good methods.

Even good methods lose their educational
power and value when the teacher neglects
to imbue them with the realities of the sub-
ject. A good method of teaching leads the
pupils to make the lessons a real experience
with thc objects of which it treats. It makes
the school 2 place where the child cowes in
contact with realities, such as appeal to his
senses when out of school, whether among
the productions of nature, or the works of
art.

It is well here to look for 2 moment at two
lcading purposes of good teaching—the de-
velopment of powers of mind, and the acqui-
sition of knowledge. The first purpose
should be the leading one with primary
teachers. But the right use of methods of
teaching will keep the two purposes in view
in connection with each subject of instruc-
tion. Abuses of methods communly neglect
the first purpose—development.
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In view of the foregoing statements, let us
examine a few methods of teachiog, consider
their adaptation to natural mental activity
in the pupils, and the manner of using them.

OBJECT LESSONS.

The first purpose of object lessons is to
secure the power of acting and seeing cor-
tectly. ‘Their second is to impart know-
ledge. The method is first analytic, or from
the wholes to the parts. Use solids and
forms as wholes, analyse, deduce facts, and
compare the forms of other objects with
them. Afier this the synthetic method may
be uscd. Lead to perceptions of similar
qualities in several objects ; then to impor-
tant qualities in same object ; then to the
uses of the object because of its qualities—
compare qualities of objects—extend the
pupil’s observation to his experiences outside
of school.

A good method aims at far more than
imparting a knowledge of facts ; it cultivates
attention, observation, the power of discrim-
ination, and enlarges the power of the mind
tothink. A lessonon form is not for the
chief purpose of giving a knowledge of form.
It is more.

Science belongs to the higher grades ; the
elements of science belong to the primary
grades.

The prominent abuses of object lessons
are, too much talking by the teacher, and too
little attention and experience with objects
by the pupils.

METHODS IN ARITHMLTIC.

Many teachers in their methods of aritk.-
metic continue the use of objects too long
before learning to use figures—the symbols
of numbers. Another error consists in be-
ginning the science of arithmetic too soon.
The first work of a teacher of number is to
ascertain how far the child's knowledge of
this property of things already extends; 7. ¢.,
how far he can count and form objects into
groups, and distinguish the groups as num-
bers. Next, the teacher should ascertain
whether the child knows figures as the sym-
bols of the groups that he can readily
perceive. DBy these means the starting
point for beginning the teaching may be
ascertained.

The assumption is that children have no
perceptions of number whea they enter
school, and thercfore that they should be
subjected to a long series of manual exer-
cises for developing these perceptions by
means of counting objects, adding objects,
subtracting objects, multiplying objects, and
dividing objects, that represcnt numbers
below ten, * without the least use of written
signs or abstract numbers.” These exer-
cises are to be continued thus during the
entire first year in school ; and * If number
to ten has not been thus learned thoroughly
before the cnd of this year, postpone the use
of figures to the next year.”
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The Grube method is an instance, as many
use it, of continuing the use of objects too
long beforc symbols are taughe. This
method leads pupils to dwell too long upon
what most pupils know when they enter
school. Besides, the mixing of all the pos-
sible operations in the use of numbers by
means of objects, with the exercises for per-
ceiving numbers, tends to weaken rather
than strengthen the mental powers.

It is claim=d that this process of teaching
number will secure thoroughness to the
young pupil. Thoroughness is not a char-
acteristic of childhood, nor of the mode of
mental development in the child. Nature

does not teach all there is to be known about

cach single thing, by itself, before she allows
her pupil to attend to any other thing. She
requires her pupil tosee clearly and thought-
fully, in order to know, but she allows the
secing to be occupied with different things
in succession.

READING.

In read’yg, good methods are abused by
giving too much attention to words, and

definitions, also by teaching chiefly by im:-

taticn. The use of 2 good method in teach-

ing reading is to lead pupils to discover the :

thoughts represented, then to utter them

: read thoughts silently.
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Pointing to another sentence : ** Take this
ribbon to John,” she said : * Mary, do what
this says.” Mary came, took the ribbon from
the desk and gave it to John.

In this way the children were taught to
In reviewing the
lessons on the board, I found no sing.song

i unnatural tones, but natural expressions, like

good talking.

modify methods of teaching as to fit them to
the conditions and peculiarities of her own
pupils.

|
|
4
i
'| A successful teacher must be able to so
i
!
!

A mere imitator cannot be a suc-

; cessful teacher. You can teach in conformity

with instructions given, and make your work
more successful by slight modifications ne-
cessary for adaptation to your class, and yet
, follow the spirit of your instructions.— A'esw
York School Journal.

LACONICS ON MORALS.
{OHN K. MUKKIS,

1. THERE is much said about morals now-
a-days. It was just so when 1 was a boy—
more said than dcne, however.

2. A teacher can do a good deal in the
i line of moral teaching—by example.

' 3. A teacher should not, however, keep
" his mouth shut about morals and depend

correctly, the discovery of the meaning of! entirely on his example. Sceing is believing

words belongs to the process or method for
discovering the thoughts of the lesson. .
Silent reading is very useful when properly :

conducted.
ORIGINAL \WAVS OF DOING.

Some time ago I heard a teacher give a
good lesson. After she was through, with-
out telling her what 1 thought of her work, 1
said, “ Did you ever see any one give this
lesson 2 ¢ No, sir.” ** Did you ever read
alesson like this? ' “Some time ago,” she
said, ** I heard a lecture in which methods
of teaching this subject were described, and
the teachers were urged to devise similar
methods for themselves. I took the hint
and have done the best 1 could.” *“You
have done well,” was the commendatory
reply.

The teaching of phonics is often abused
by requiring pupils to give sounds with no

often says, * Give the sccond sound of @, or
“ Give all the vowel sounds,” with rio appli-
cation to words. This is wrong.

1 heard a lesson given in which the
teacher was developing natural expression.
She said toone pupil: ** Do what this sen-
tence tells you,” at the same time pointing
at the sentence on the blackboard, which
rcad : ** Ring the bell.”

The pupil came 10 the table and rang the
bell.

Pointing to another sentence she said :
“*Do what this tells you.” Thec boy came,
took a top from the table and made it spin
on the floor.

J ¢ : their pupils.
reference to their use in words. The teacher :

* but some folks are blind.
4. When the starving lepers found food in
' the deserted camp of the Syrians, they were
I not so mean as to say nothing about it.
\When a teacher gets the secret of mworal
power, he ought to teil how hec got it and
how somebody clse may get it.

5. A bilious teacher had better steer clear
of ethics on bilious days. )

6. ** Keep thy heart with alil diligence,” is
a good commandment, but “ Keep thy liver
from an excess of biie,” will, if obeyed, bring
considerable sunshine into the schoolroom.

7. A teacher who has kept the * wee sma’
: hours™ has a wee sma’ stock of patience.
Morpheus is the children’s friend in mcre
ways than one. He is also a good assistant
in the school of Ethics.

8. A certain teacher once said that some
. teachers were not fit to read the Bible to

C9 The same teacher also said that a well
i disciplined day-school was a better layer of

. foundation stones in moral structures than a

poorly governed Sunday School.
10. Why is it that some school-boys will
smoke on the sly while attending school, but

. after quitting, may be seen on the streets

with pipes in their mouths ?

11. Itis pretty hard to keep pupils from
swearing and using obscene lavguage when
some business men and lawyers and doctors
do both or worse in their presence.

12. It is a difficult matter to inculcate
moral sentiments on pupils whose parents
fail in government. —Qkio Educational

Monthly.
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Correspondence.
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ENGLISH FOR THIRD CLASS
TEACHIERS.
Lo the Editor of tie Lano stioxan Wrknty,

Stk --As 1 oam somewhat responsible for an
error into which you have fallen in your answer to
“1oWO S in the Epteaniosar WEERhA of
Feb g, and asthat error is one of some importance,
permit ime toanake the necessary correction. The
English lirerature for the thicd-class examination
of 1887 is, 1 believe, identical with that prescribed
for matsiculation in the University of Toronto for
the same year  namely, Thomson's ** Scasons,”
but only ** Autwmn * and * Winter.”  Being con
vinced of the desiability of prescribing a more
varied series of selections from Thomson, {1 asked
the University Senate Iast fall to substitate for the
abive such a list of picces as you named.  “This
has not heen done, however, and will not be done
for 1887.  The work will, thercfore, be for that
year the ** Autumin” and “ Winter " only. 0O
caurse [ apeak for the univensity 5 the Education
Department may add to or take away from the
amount as it pleases.

Perhaps you wall pernit me 1o state brietly the
reasons which led me to ask the Senate to substi.
tte several of Thomsamn's miner poems for his
¢ Antomn,” and which contiem me in the resolu.
tion to ask for asimilar change for 188$ 1890, the
years for which our curriculum ha. been fined.

and several of his minor poems were suistituted
for it The special motive for this change was not
10 give variety to the cowrse, but an madental
cffeet of the substitution  was to make the carricu-
lum much better than it had been. While 1 do not
think 31 wise 1o presaribd more than one author in
proce and oiie in poetry for each year, | believe
strongly ‘nmaking the list of the poet's compositions

school year.  For indance, instead of two hooks
of Cowpers *“Task ™ for 1888, 1 am asking the
Senate 1o prescribe one book of the *Task,” “On
the seceipt of my  Mothers Picture,” ** John
Gilpin,™ ** Verses by Meainder Sclkirk,”  The

. some day take its place.
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the Diepartinent to prescribic selections from the
High School Reader. To do so would be a retro-
grade step. 1 would rather see abandoned the
plan of selecting picces from the Fourth Reader
for the High School Entrance Examination.  All
the poetry needed for that standard in any one
year can be got of suitable quality from Longflel-
tow, or from Whittier, or from Tennyson, or from
Cowper, or from Wazdsworth, or from Goldsith,
or from Scott.  Such a selection, published ina
wen or filfteen cemt book should 1ake the place in
public schools of the Founth Reader, and will
The High Sciool Read-
er may be necessary for purposes of clocution ; the
effect of its us: as a basis of examination in Eng

« lish fiterature would be permicious.

Winnias Hoesiox,

Totonto, Feb, 5th, 1880,

THE NWATERILOO RESOLUTTONS.
1o the Edrtorof the o cationar WeEKIy,

S, - The Waterloo resolutians have received
a fair share of discussion, but it appears tome that
the strictures of a ¢ Public Schiool . eacher,” in
your issue of Jan. 21st, ought not to be allowed to
go unchalienged.  To say that the resolutions are
discussed i & wisnomer, for the only one under
consideration is the one imposing 2 fee of $25 on
candidates before presenting themselves for a pro-
fessional third-class centificate.  Our critic comes

. out boldly by stating the imposition of the fee to

vineh ou e ) < be in his wind devoild of justice or reason regard.
Last year Coleridge’s ** Christabel ™ was dropped

ing the end aimed at, namely, the making the
teaching profession more permanent and paying.
Let us look at his leading interrogations to see if
they are really the tower of strength he would
have ns believe them to be.  We who hold that a
fee ought o be imposed, do not believe that a

. teacher’s ability to pay that fee is any part of his

qualifications as a teacher. It is simply a some-

3 : e ! S 1 thisg necessary to gualify him to apply for a pro.
as varied as possible within the narrow limits of a

Needless Alarm,”” * Lordly Oak.™ ** Sonnet to

Mrs. Unwin,” and I do not
assert that this is the best selection that could be
wade, but t am prepared 1o maintain that it would
he a great improvement on a programme which
incinded only two books of ** The Task.”

The Cavtaway.”

I am frequentdy askal why the pieces should all
be taken from onc author. My auswer is: 1.
Because in the short time allowed for the work it
is not possible to do justice 1o more than one poct,
as a pwet. 2. Beeause the enlargement of the tield
(or silly hivgraphical and bibliographical questions
affords dangerous latitade to the average examiner.
3+ Decause I believe it to be more important for
the student 1o acquire a method of dealing with an
author than 10 have a wider but more superficial
acquaintance with peetry.  One who has become
thoroughly acquainted with a considerable numbicr
of Conper’s pocuts s in a far better position to
read for himsclf than one who knows only anc
pocm of Cowper's, one of Byron's, one of Words-
worth's, une of Longfcllow’s, and so em. For this
teason I hope there is no intention on the pant of

| - . . . - .
. bardier, and in this Hes its chiel value.

fessional hird-class certificate. It has already
been al»ly.poinlcd out in these columas that a fee
is now exacted and the difference isonly indegree.
I am also at a loss to determine how he arrives at
the conclusion that we * indirectly say that the
wealthiest student will make the most successful
mstructor.”  Does it sequire great wealth 1o pay
afee of $23, or will 2 person possessed ui even
moderale wealth be likely to take a third-class
certificate with a view 1o commence teaching ?
And if a person be really desirous of entering the
profession, would the additional outlay be an insur-
mountable barrier? True, it would be a partial
With the

¥ - . . .
- admirable machinery available for the literary,
' training of teachers the profession isannually flood-

\

<d by raw recrutis, nany of whom become teachers
merely because they can by so doing ecarn more

i quickly than in any other way, suflicient funds to
" give them a start toward some other watk of life.

Would not the profession be freed from a large
number of such ? For the fee proposed would cause
them to hesitate and ponder before entering the
county model school with the chances of a pluck-
ing aiead when they were simply intending to teach
for two or three years at the most? [t may be
stated that sumie ate so Mtuated as to be wnable w
ise the required fee. I there be such, isat least
open to doubt ; but if such there be, should the
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interests of vducation and the earnest body of
teachers be sacrificed because a few individuals
caunot qualify 2 That the really ambiticns who
intend to remain any length of time in the profes.
sion would find a way to qualify leaves no room
for doubt, and the unambitions will certainly add
anything but dignity to the profession.

The tendency of the resolution is 1o make the
inofession more permanent and paying, to better
their social standing, and to aid primary cduca-
ton, Foris it not universally admitted by com-
petentavthority that thefrequent change of teachers
is ane of the chief hindrances to primary educa-
tion?  Can it be denied that a large proportion of
these changes result from those who are merely
waking it a Steppingsstone 2 Do not siatistics
show that the changes are su numerous that the

U personnel of the profession is changed every five
cyears 2 Are not school inspectors and others best

qualified to judge, stating in their annual reports
that such teachers are not rnearly so efficient,
speaking generally, as those intending to remain
some time in the profession? Do those teachers
receive salaries so large as those who remain from
year o year in the ranks?  Any resolution hat
will keep such out cannet fail to reduce competi-
tion and must have a tendency to raise the salaries
of those now engaged.  We are not, by proposing
this smal} fee, establishing a something unknown
to the other professions. Lawyers and doctors
have heavy fees, and no complaint is heard ¢ but
when a movement is started by us in that direction,
who receive less financial remuneration than any
class of men in this Province who carn a liveli-
hiood Ly means of their cdueation, it is zealously
opposed by many of ourselves, though we are the
suffecers. WATERLOO.

éducational Intelligencé.

TEACHERS INSTITUTE 41 AYLMER.

A SUCCESSFUL, Teachers’ Instituie of the teachers
of Aylmer, Malahide, Springfield and South Dor-
chester, was held in the high school buildin{;.
Aylmer, the other day.  There were more than
hfty teachers present, besides several members of
school boards, and others.

The formation of a teachers’ teading circle was
taken into consideration. In order to give definite-
ncess to the efforts of teachers in the work of self-
culture, the Minister of Education has prescribed
a course of reading to extend over a period of
three years, and to embrace pedagogics, science,
and litcrature. It was decided that each eacher
should read at least two of the works mentioned in
the Minister of Education’s prescribed course of
reading before the neat meeting, and in order to
secure uniformity, and cnable teachers to discuss
intelligently the subjects treated therein, Fitch's
Lectures, and Hopkin's Qutlines ot the Study of
Man, or Sully’s Elements of Psychology, were
recommended. It was also understood that Fitch'’s
Lectures should be read before the meeting of the
Elgin  Association, as Mr. Tilley, director of
teachers’institutes will then base one of his lectures
on this author.

Among the suljects discusscd were, Geography,
#\What assistance should be given to pupilsin °
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preparing their lessons,” ¢ Friday afternoon excr-
cises,” ete.

After remarks from several of the visitors, among
whom were many trustees, it was decided to hold
the neat mecting on Saturday, 5th June. —Con-
densed from the St Zhomas fournal,

GENERAL Joux Earox ex-Commissioner of
lsducation, has accepted the presidency of Marietta
College.

Tur Trustees of Meadowvale and Pulestine §
{Turonto Tp ) school scctions purpose creching
fine new school houses this scason.

GEO. SHARMAN, of Clinton, has been engaged
to teach in the high school in room of Miss
Springer, resigned.—Zfuron Signal.

Mg, W, SANDERsON, B.A., has been appointed
assistant mathematical master in Walkeston High
School at a salary of $500 per annum,

MK, J. E. Tox, formetly of St. Mary’s Collegi-
ate Intstitute, and a son of James Tom, of Excter,
has been appointed publlc school mspccu)r for
West Huron.

ALEERT COLLEGE is also giving public lectures.
Mr. S. B. Burdett lectured lately on “‘ tlow to
Get on in the World,” and Rev. Dr. Jeffers on
“ Moses and Geology."”

THE Staff of the Harriston Central School for
1886 is as follows :—DPrincipal, R. Sanderson :
Assistants, C. A. Jones, J. Craigmill, N. Arnold,
B. L. Burt and E. Sidway.

Tur. North Essex Teachers’ Conventien will be
held in the Central school, Windsor, Thursday
and Friday, the 25th and 26th insts.  Dr. McClel-
lan will be present, and deliver a lecture in the
cvening.

NiGHT schools for the boys and young men cm-
ployed in mines are being established in the coal
regions of Pennsylvania, in conformity with a law
cnacted by the last Legislature.  Industrial schools
will also be organized at different points,

Tue foll,wing is the present teaching stafl of
the new Collegiate Intstitute, [ugersoll: W,
Briden, principal, B.A., Victoria : Colin A. Scout,
M.A,, Queen'’s, science; Wm. Taylor, B.A.,
Victoria, mathematics; J. C. Chisholm, B.A.,
wmodern languages.

Thne total school attendance in New York State
last year was 1,024,845. Thercare 31,399teachars
in the public schools.  The number of children
of school age in the state is 1,721,126,  Of the
teachers employed in the public schools in 1883
only 1,208 held normal school diplomas.

TUERE was a good deal of grim humor in the
resolution, adopted at the last mecting of the
Indiana State Teachers’ Association, calling for
the appointment of a commiittee to consider the
advisability of securing legislation Jooking toward
an cducational qualification for county superin-
tendents.— 7%e Curent.

Tue Burcau of Education at Washington, in
furtherance of an inquiry into the state of musical
cdacation in this country, has sent circulars of
inquiry to superintendents.ol city schools, norrial
schools, schools for the blind, preparatory and
high schools and academics, and recently to
musical organizations,

' Collegiate Institule in a short time.

THE EDUCATIONAL WEEKLY.

T attendance at the Qrangeville High School !
has been so large since the beginning of the year '
that there were not seats enough for the pupils, so |
that 2 number of them had to sit on benches.
The Trustees ordered” new seats, and After long
delay they have amived.  This will he agreat
relief to the school. We hope to see it made a
Duffesn
Advertiser,

A MEETING of the pupils of the Orillia High
School was held recently, the object being the
formation of a Literary Assoviation 1 conneetion |
with the school.  Mr. Ryerson occupied the chair.
It was decided to have such a society, pupils and
ev-pupils of the school being cligible to member-
ship upon the payment of ten cents,  The meetings
are to be held weekly, on PFridays, from 3,30 p.an.
o 4.30. |

THE MIsSEs DREXEL, the three daughters of the
late F. A, Drexel, the Philadelphia banker, have |
completed the purchase of a tract of land, com-
prising 200 acres, near Bristol, Pa., upon which
they will establish an industrial home and school
for orphan boys, which will be placed under the
instructoral direction of the Roman Catholic order
of the Christian Brothers, a religious conununity 1
of teachers.  Archbishop Ryan will have super-
vision of the institution.

A MEETING of the St. Thomas Collegiate Insti-
tnte Literary Soctety was held at the collegiate )
institute yesterday afternoon, and the followmng
programme was very ably carried out: Song by
the school choir, under Prof, J. 1. Jones ; instru-
mental duet, Miss Grace Cochrane and  Prof.
Jones: instrumental duet, Miss  Mickleboro
Reading, Master Blewett s reading, Miss Logy:
recitation, Miss Caulield, who on being crncored
again rendered a fine selection. - St Zhomas
Daily Times.

Tue Halton County Teachers” Association
holds its thirtcenth annual weeting on the 18th
and 19th of this month. The subjects considered
will be ¢ Least Common HMultiple,” by Mr. R, S,
Fleming ; ** Geography,” by J. J. Tilley, D.L ;
“ Writing, an Essay, or How to Teach It,” by
Mr. J. I Bradley s ¢ Drawing,” by R. E. Har-
rison 3 ¢ Development Lesson in Fractions,” by
J. J. Tilley, D.L.; “ Home Work 73 ¢ Relation
of Teachers and Trustees,” led by ). S. Deacon,
I S. I..and others; ** Aims in Teacting,” by J.
1. Tilley, D.I. On the first evening also Mr. Til-
ley will deliver a lecture on ¢ The Relation of
Education to the State,”

AWE hiad occasion, two or three years ago, to
make note of the fact that a score or more of
Vankee girls, graduates of normal schools, had
gonc to South Amenca, under a contract with the
Government of the Argentine Republic, 10 take
charge of normal schools, young ladies’ seminaries,
cte. The report comes back that these young
lagies have conducted themsclves in a most exem-
plary manner, and are regarded with the greatest
admiration by the Government and by the people.
The only complaint is that several of them have
violated their contracts with the Government, and
have become the wives of prominent Argentinians,
It is said that the young men in the Argentine
Congress are warmly in favor of larger importa-
tions.— Ohio Educational Monthy.

RS

A1 CLobourg Collegiate Instiaute the Rev. Dr,
Buewash has been re-appointed chaivman; Dr,
Powell, sceretary ; Dr. Wood, treasurer. ‘The
staff isas follows 1 1), C. Mellenry, ML A, princip-
al, classics and moderns; \W. 5. Lllis, B.A., B.Sc.,
mathematics and science 3 Geo. B, Ward, B.A,,
classics 3 Miss J. Oliver, English: Miss Wil
son, painting and drawing 5 Miss Swherland, pre-
paratory class.  The new year opens with a large
attendance.  ‘The board has ordered a goud col-
lection of physical apparatus, and a handsomez sum
hias been raised by the school towards the purchas
ing of a new library. ‘There are two litesary
societies in the school : one of young men and one
composed of young ladies.  “Throngh the liberality
of the town, in appropriating $3,000 as a local
grant for 18835, the financial position of the board
is satisfactory.

A Goob I3vESTMENT. —+It pays o carry a_gowd watch,
1 never had satisfaction till 1 bought one of WerLin &
‘T'rowsnrN's reliable watches, 171 Yonge Street, cast ~ide.
2nd door south of Yucen,

A. W. SPAULDING.L.D. S.
Dentist, s1 Kiag Street East, Toronto.
Residence—43 Lansjowne Avenue, Parkdale,

Dr G.STERLING RYERSON

Eye, Ear, Throat and Nose Diseases.
317 CHURCH ST, - - . TORONTO

MCILWAINS

Telegraph ﬂlll_l EG]B.[.}!H}.S“II.UI‘.IH?I.IQ Tnstitute

Send for Circular.
Evidence, &c., reported by cxperienced Stenoyraphers.

FOOTBALLS.

LARGEST ASSORTMENT AND THE BEST VALUL
IN CANADA,

Send post cand for Price List to

LUMSDEN & WILSON,

hnuu FRs, . - 'sl ,\I-OI\ ', Un1

TEACHERS

OUT OF EMPLOYMENT MAY SECURE A LUCRA.
TIVE AGENCY BV AFPLYVING TO THE

CANADA PUBLISHING CO. (LIMITED),

26 FRONT ST. WEST, TORON1O.

— A —————— s e ——— ———

NOTICE

7o Teachers and [uspectors.

‘Teachers and Inspectors will oblige by notifying any
Schosl Funiture Manufacturers with whom they are
acquainted that specimens of Schieol Fumitute will Le
exhibited by the Education Depattment at the Colonia
Eahibition.

Applicaton muet be madz to the Department or tpace

without delay.
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STANDARD WORKS ON TEACHING

PRICE ONE DOLLAR.

Fitch's Lectures on Teaching.

LECTURES ON TEACHING. Delivered in the University of Cambridge. By
J. G. Fricn, M.A. New edition, with a preface by an American Normal
Teacher. 16mo., $1.

** This is eminently the wotk of a man of wisdum and evpericuce.  He takes a broad and com;‘)rehexm\c view of the
work of the teacher, and his suggestions on all topics are worthy of the most careful consideration. ‘—Newe Lugland Feurnal
of Edncation.

** ‘This book indecd treats of practical subjects in a practical way...... Fhe book is an excellent one, an  noteacher
can read it without being profited. = fraun. Schaol Fournal,

* Mx. Re Ho QuUack says in The Academy  * Younyg teachers (and old teachers loq)ma?‘ learn much from tlus volume
bt they may gain from 1t a sull greater good -they may get a notion how imuch there is to fearn * The book is especially
valuable 10 schuol supenintendents, as 1t was addressed to a class of public masters."~/nois School Fournal,

**The lectures will Le found most interesting, and deserve to be carefully studied, not only by persons directly concerned
with insteuction, but by parents who wish to be able to exercise an intelligent judgment inthe choice of schools and teachers,
for their children.  For ourselves, we could almost wish to be of school age again, to learn hmor{ and geography from some
one who would teach thein after the pattern vet by Mr. Fitch to his audience -But perhaps Mr. Fuitch's observattons on
tlhc g’e‘.:ncr_al conditions of school work are even more important than what he says on this or that branch of study.” —=Sassr
day Review,

** 1t comprises filteen lectures, dealing with such subjects as organization, discipline, examining, language, fact, know-
ledge, science and methods of instrucuion . and though the lectures make no pretention to systematic or exhaustive treat.
ment, yet lhci" leave very little of the ground uncovered, and they combine in an admirable way the exposition of sound
principles with practical suﬁgcstiom aund illustrations, which are evidently Jderived from wide and varied expertence, both in
teaching and 1 examining. —=Scotsman.

CALDERWOOD ON TEACHING.

ON TEACHING: ITS ENDS AND MEANS. By Hsxrv CaLperwoon, LL.D.,
F.R.S.E., Professor of Moral Philosophy in the University of Edinburgh. New
cdition, with additional chapter on Home Training. 16mo. 3o cts.

** For young teachers this work is of the highest value......1tis 2 book every teacher will finid helpful in thesr respon-

sible work."*= \U £, JYournalof Education.
** Eminently sensible and suggestive."—S¢otsman,

THEORY AND PRACTICE OF TEACHING.
$1.

**We hope we have said envugh to induce teacliers in America to read Mr. Thring’s book. They will find it a mine in
which they will never dig without som= substantial return, either in high inspiration or sound icaladvice. Many cf the
hint and illustrations given arc of the greatest value for the ordinary routine work of the class-room. Stilt more helpful
will the book be found in the weapons which it furnishes 10 the schoolmastzr wherewith to guard against his greatest danger,
slavery to routine."—Aafion,

SOME THOUGHTS CONCERNING EDUCATION.

By Joux Locki. With introduction and notes by the Rev. R. H. Quick, M.A,,
author of * Essays on Educational Reformers.” 16mo. go cts.

By the Rev. Epwarp THRING, M.A.  16mo.

p ”“'l’herc is 10 teacher 100 young to find this book interesting ; there is no teacher 100 old tw find it profitable.” S ckoo/
ulleti.

THE ELEMENTS OF THE PSYCHOLOGY OF COGNITION.

By Rev. Roserr Jarning, B.D., D.Sc.
12mo.  $1.50.

MACMILLAN & CO.’S Educational Calalogue scnt free by mail
on application.

Second Edition, Revised and Improved.

MACMILLAN & CO., 112 Fourth Avenue, New York.

THE EDUCATIONAL WEEKLY.

E. W. D. XING,

[(Number y9.

THE PRACTICAL BOOK-KEEPER,

This is the most practical work on the Science of Accounts
and Business Correspandence yet published., It differs
some respects from- other books on these subjects:—(st,
in its simplicity; 2nd, In its completeness; 3rd, in
the practical character, or Its contents; 4th, in
the practical method In, which Business Corros-
oondence is treated.

AN INVALUABLE TEXT BQOK.
Gst a Copy and be Convinced. Price, §1.00.

Address, CONNOR O DEA, Toroxto, ON,

Dr. W. SCOTT RENNER,

Diseases affecting the Throat, Nose and Air Passages.
as8 Frankiin St., Buffalo, N.Y.

THE IMPROVED MODEL

Washer and Bleacher.

Weighs only six pounds and can be
e<:‘frl's'ed irf a mlﬁonlbe. Satis.
faction guaranteed or
money refunded.

$1,000 REWARD

FOR 1T SUPERIOR.
sat. o Washing madelight and easy. The
A DI Torsto, clothes have thatpure whiteness which
no other mode of washing can_produce. No rubbin
nqu‘i’redﬁm ﬁ}?ion 1o in'\ln-e ml:! fabric. Aten-yearold gir
can do the w 1ng as well as older person.

To place it in e\?cry household the price has been placed
&t $3.00, and if not found satisfactory within one month
{rom date of purchase, mon;:y refunded, N

Send for circulars. AGENTS WANTED. Delivered
to any Express office in Ontario or Quebec, charges paid,

or $3.50.

C. W. DENNIS
‘Toronto Bargan i’lousc,
213 Yonge St., Toronto, Ont.

}(;\1\

Pleace mention this paper.
TRADE MARK

REGISTERLD,

For Consumption, Asthma, Bronchitis, Dy»pepsia,
Catatrh, Head , Debility, Rheumatism, Neuralgia, and
all Chrenic and Nervous Disorders.

Canadian Depository
8 CHURCH STREET,
Toronto, Ont.

ScrooL Prize Books.
Ontario School Book Depot, Whitby,Ont,,

Have now iu stocka very large line of MiscxrLansous
Booxs, just the thing for young I cial terms to
School Boards and Teachers for quantity. rite for Cata-
logue and terms, or if convenient, call peesonally.

STAFFORD & WILLCOX,

Dxvxrert's Brock, - WHITHY, ONT.

RDER your books (new or second-hand) from DAVID
O BOVYLE, 353 Yonge.Street, Toronto.
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