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FRIEDRICH FREBEL'S DEVELOPING SYSTEM OF
EDUCATION,

BY KARL FREBEL.

[4 lecture given at the opening of the School for Kindergaréners in Manchester,
England.]

Modern education was commenced by Comenius, early in the
17th century, was mors fully indicated by Rosseau, in the 18th
century, was experimentally applied by Pestalozzi, and in one
sense completed in our century by Friedrich Freebel, whose merit
is by no means coafined to the conversion of infant schools into
infant gardens. He undertook the reform of the whole system
of education. The most expressive term for this reform is the
developing system of education.

It is the opinion of several propagators of the kindergarten,
and also mine, that the system will be fully appreciated only by
its results in primary schools. 'What a kindergarter has to show
are happy, healthy, good-natured children; no proficiency in
leayning of any kind, no precocity; but just children in their
normal state. The kindergarten rejects reading, writing, cipher-
ing, spelling. But it teaches the little children to do things much
more clever than those mseful accomplishments. In it children
under six, build, plait, fold, inodel, sing, act; in short, they learn,
in play, to work, to construct, to invent, to relate, and speak
correotly, azllg—what is best of all—to love each other, to be kind
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to each other, to help each other. One thing more I must men-
tion which chiidren do learn in the kindergarten, and which
comprises all their infantine accomplishments—they learn to
play together, an accomplishment of the greatest moral import-
ance to children of all ages. Play is the normal occupation of
children. Sending their children to school was called by the
practical Romans to send them to play. Play is work without a
practical object—work with the instinctive purpose of bringing
into action the innate powers of the mind. It is so natural, that
we find it even in young animals. In children, however, it takes
at once an intellectual turn under the guidance of the parents,
and is the best preparation for, or rather the begining of, mental
culture. So, the only positive result that can be sxpected from
the kindergarten is play. {

Now the kindergarten has not only to supply proper materials
and opportunities to the innate mental powers which, like leaves
and blossoms in the bud, press forward and impel <children to
activity with so much the more energy, the better they are sup-
plied. Tt has also to preserve the children from the harm of
civilization, which furnishes poison as well as food, temptation,
as well as salvation; and children must be kept from this trial
till their’mental powers have grown equal to its dangers. Much
of the invisible success of the kindergarten, therefore, is negative,
and consists in preventing harm. Its positive sucecess, again, is
so simple that it cannot be expected to attract more notice than,
for instance, fresh air, pure water, or the merit of a physician
who keeps a family in good health.

It is, therefore, in the primary school classes that the kinder-
garten system can first prove its advantages by successful results.
The principles of the developing system, also, can be better ex-
plained and understood in their application to primary schocl
education. It is a law of human nature, or of the human mind,
that our knowledge begins, and must begin, with concrete things,
with the objects around us, most of which are the most compli-
cated productions of nature and culture. Thinking in abstrac-
tions requires matuved powers of the intellect. Primary in-
struction is to lead children gradually and eventually to abstract
thinking, not to begin with it. To force children, nevertheless,
in so-called elementary schools, to learn rules, dates, names for
abstractions, and for things which they cannot yet realize in their
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minds, produces slavish indifference, apathy that must be forced
into attention by punishments and rewards, by the excitement
of competition for prizes and flattery. This is not teaching—
this is cramming; and its most thowy success turns out failure
in the end.

The first attempts at conducting primary schools on the
developing cystem were private, isolated, most of them transi-
tory, after enjoying some partial success. My uncle began his
private boarding-school in 1816; I wasone of his first five pupils,
From that time till I left the school in 1827, the establishment;
was in the state of chronic bankruptey. So much for Frebels
guccess in the ordinary sense of the word. Bankruptey, how-
ever, was not enforced, out of consideration for my uncle’s private
character, and of the benefits that were expected from the final
success of his enterprize. But in this latter respect opinions
were divided. Some of the wise and prudent of this world, when
speaking of Freebel and his plans, smiled and shook their heads;
others called him a queer original, others a fool. Some of us
boys looked on him as a prophet.

His trust in the final success of his cause, and his conviction
of its blissful consequences for the welfare of society, never
faltered. He appeared to me a thoroughly religious man, full of
love toward his fellow-men, and of confidencein God. He planned
and crected the wooden frame of his house without possessing
any raoney. There had been a famine in Germany, soon after
the war, and Napoleon had before drained the land of money
and men. Money was scarcely to be got, and provisions were
still excessively dear. The wooden frame-work of the school-
house was exposed for several years, before it could be covered
with slate and filled in with stone. One fine day, in 1817, we
were surprised by a holiday. We wero allowed to go into the
woods for wild strawberries, each with a piece of bread and a
little basket. We might eat as many as we liked, and stay out
until we were called. We liked our lessons as well as any holi-
day ; but on that day we felt particularly happy. Evening drew
near, before we heard the familiar call. We had quite forgotten
our dinner, though at last we were rather hungry. When we
came home we were treated to milk and nice cake, warm from
the oven. A new agreeable surprise. Long afterward, I learned
the reason of that holiday, There had been no bread, and no



240 THE EDUCATIONAL :ECORD,

mongcy in the house ; nothing was to be had but milk, So the
wheat that had been dearly bought for the next year's crops, had
on that day been sent early to the mill, and consumed by us
hungry boys, as the cake in the evening.” “ To eat one’s wheat
in the blade” is nothing to such dire necessity. TFor all that,
and similar difficalties, the boarding-school at Keilhau flourished
more and more. To most pupils the life was a life of paradise,
in spite of hardships and privations. Freebel, though often grave,
seemed happy, and so were we. The school went down, and
rose again, and is now in the most flourishing condition.

The branch~s which Freebel taught me were form-drawing, the
laws of form, or what in German is called Formenlehre and les-
sons on objects, on language, which latter still appear in my
recollection the most important Jessons I ever received in my
life. Tt was from instruction on the sense or signification of the
familiar words of language, that we had to derive for ourselves
the kinds and forms of words. The grammar lessons, which fol-
lowed in about two years, were continued by Langethal, who
also taught us Latin and Greek, very much on the Hamiltonian
system. I must not forget to mention that Freebel made us
write verses and little poetical compositions, quite on the system
of form-drawing. From what I witnessed in our class, I am
convineced that the gift of expressing the feeling of the beauti-
ful in ornamental forms, or in melodies and harmonies, or in
imaginative, measured, cuphonious language, is as general as the
gift of writing affectionate letters, or as that of composing true-
love letters.

T will try now to describe some results of primary teaching
aceording tothe developing method, asI enjoyed it under Fraebel's
own tuition, and that of his friends who assisted him in Keilhau.
To this experience I add that of my own teaching, which has
been various and extensive.

But when attempting to describe the results of the developing
system in primary edueation, I feel myxself placed in a position
romewhat like that of a musical performer, who, in want of his
instrument or his orchestral band, undertakes to describe the
effect of his performances. I could satisfy my audience better
by an actual performance of the art 1 profess, than by a descrip-
tion of its possible results. 1 will, however, describe some tests
to which, if T had a class of the same proficiency, say about
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thirty boys, 1 would subject it with the same assurance of suc-
cess.

First test.—Let the teacher be unexpectedly called trom his
clags, and just have time to give his pupils something to do. On
his return, after fifteen or twenty minutes, he will find his pupils

_ still at worl, and the class in about the same order in which he
left it. If not, he is not yet master of the developing system. If
he is, he might now and then leave his pupils tv themselves for

" almost a whole lesson.

Second test.—Every one of the pupils will like to go to school,
will like all his lessons, and will like learning quite as much as
playing.

T'hird test.—All the pupils of the class will make uniform pro-
gress in every branch taught, the difference being orly in the
degree of cleverness,—that is, of quickness, precision, and breadth
of compass of memory.

Last test.—All this will be affected without punishments or
rewards, the simple expression of the teachers disapproval or
satisfaction having sufflcient moral power. No discipline will be
required for order and attention in the lessons. Deception and
lies are unknown. The moral consequences of the pupil’s own
actions are all the rewards or currectives reguired.

A school of such classes and such pupils is just a continuation
of the kindergarten. The application of the same principles
produces the same results; harmonious progress, and therefore a
joyful, happy life. If to any my statements appear utopian or
idealized, I can assure them that they are founded on facts. Let
them observe the children in a good kindergarten, and they will
find similar tests borneout there. Some allowance must, in both
cases, be made for tke wrong home influences proceeding from
nurseries, and parents who do not fulfil the first commandment
of Freebel's: ““Come, let us live for our children,”

I have still to explain the means and principles by which primary
school education can produce results that will stand, and will
stand with ease, the four tests T have mentioned; (1) Order and
diligence from within, not enforced by discipline from without ;
(2) Love of schools, lessons and learning ; (3) General uniform
progress of all pupils ; (4) A power of conscience in the pupils,
which renders all punishments and rewards from without as
superfluous as they are degrading.



242 THE EDUCATIONAL RECORD.

‘What renders children so happy in the kindergarten? That
they learn to play, theonly thing they care for after having satis-
fied their animal wants. What will render pupils as happy in
a primary school? That they learn to learn, the next thing
children care for, after they have learned to play. This latter
should be the result of the kindergarten time; it should be found
existing, therefore, in children at their seventh year. If childish
play has been neglected, an undue wish for play will be brought
into the class-room, and confusion and perversion begin, but not
education. Of course, school children must, besides learning,
play and work also, but not the whole day. They must learn
now, and they desire to learn. So theve must be a proper time
for learning and for playing.

The next question of importance is, what are the young pupils
to learn? Let us first usk, What do they care to learn ? Many
of the things for which they are commonly punished or scolded,
in school and at home, for instance, drawing, humming, singing,
beating or stamping time, saying little naughty things savoring
of wit, humor, or irony, but which might easily be turned into
poetry ; inquisitive and curious questions. In all this the edu-
cator perceives that a natural bent of the young mind at that age
is to give expression to the inward working of the imagination.
What children are to learn first at school is, therefore, to draw,
to sing, to rhyme; and, above all things, to express their own
feelings of what is pleasing and beautiful, and therefore to learn
to write, to note down music, to invent, to understand geometri-
cal figures.

But with the frreer exercise of the imaginative faculties, think-
ing has become freer. Children evidently begin to think when
they begin to speak, but first only on the immediate objects about
them, then, in the kindergarten time, about the imagined rela-
tions of these objects. In the seventh year, they begin to think
of the images and ideas that have, in their mirnds, become inde-
pendent of the presence of external things. This is proved by
the faculty of thinking on mere geometrical form, and on the
ideas of the objects which the words of the language they use
express. Therefore, lessons on the laws of form, and on the
kinds of objects expressed by their own language, will attract
the attention of the young pupils, and do so in a most powerful
degree when taey are supported by work in drawing, by pictures
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and models. Object lessons are, properly speuling, lessons on
our ideas of objects (things and their ualities and relations.)

So we have found subjects enough for the first primary school
class, that will interest the pupils quite as much as any of the
playful occupations which engaged their hearts in the kinder-
garten. I should arrange them in the fullowing manner for cach
school-day : (1) One lesson of form-drawing and of drawing and
modeling geometrical figures, with explanations and combina-
tions ; (2) One lesson of singing, writing music, and learning
some musical instrument (for practising time, the drum and tri-
angle have been found to do invaluable service) ; (3) One lesson
of poetry; or writing, reading, relating stories; or in one
foreign language, which is at once written, spoken and sung ;
(4) One lesson on the objects, first of geography, with pictures,
and picture-drawing ; later continued as lessons on the objects of
society, or history, which, it may be observed, are all ideal, while
those of geography are real; (5) To these four daily lessons
must be added one hour of instructive mechanical or industrial
work ; and (6) One bouwr of gymnastic games and dancing,
Discipline is practiced between the lessons by calisthenic exer-
2ises and drilling.

Let children up to their tenth year have these lessons, and let
them be treated as beings in whom, from their very infancy, the
Divine Spirit is the self-developing p.wer, and not only the
zindergarten but the primary school will be converted into an
sarthly paradise, Religious instruction belongs to instruction in
poetry, that is, to the sublime poetry which is contained in the
Psalms and throughout the whole Bible. Religion is the philos-
ophy of the heart; philosophy is the religion of the head—the
knowledge and enjoyment of Divine truth. The heart can only
be satisfied by the love or fear of a personal God, to whom we
can pray and speak. In this way children must be taught
Divine truth, and in this way Freebel taught it. Religious
education is more than religious instruction; it cannot succeed
without the church and the family. The boarding-school of my
uncle was a religious Christian family in a wider sense.

Friedrich Froebel, as I have already said, did not confine his
ideal plan of pe.sonal culture to the kindergarten and the
primary and secondary schools. TFor him, human happiness
depended on one condition: of the full development of all the
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innate faculties of every humaan individual. If from this it bo
argued that human happiness cannot be acquired in this world,
the argument can cortainly be supported by the fact that it has
never beon fully acquired in this life. But real happiness can
be approached, and is so, exactly in the degree in which every
one is able to realize the Divine Spirit in him, by the cultivation
of all his mental or spiritual powers, or by true education. In
this promise, which can be seen partly realized in the happiness
which children evidently enjoy in the kindergarten, lies Fried-
rich Froebel’s claim to a propketic mission. Some of my school-
fellows and I were the more inclined to believe in it, as we lived
in Keilhau for years a life of so much happiness that we could
not wish for more ; and this life was prepared for us entirely by
Freebel, and under circumstances the most difficult, indeed such
as by many would have been condidered causes of misery. All
I wish is, that I may live to help in preparing similar happiness
for thousands, for millions of children in this my adopted
country.—The Kindergarten.

ON TEACHING SPELLING.

Combine Methods.—Teachers snould malke a judicious combina
tion of the oral and written method of recitation in spelling. Ths
oral method helps to secure correct pronunciation and awaken a
lively interest, while the written method trains the eye to recog-
nize the form of words, and is the the more practical in its results.

Names of Objects.—Grive pupils occasional exercise in spelling
the names of objects with which they are familiar. These may
be taken in classes or groups, as the names of domestic animals,
the names of birds, the names of trees, the names of flowers; or
they may be taken promiscuously, as the names of objects found
in the parlor, seen on the way to school, or heard in passing
along the street. The teacher should not, however, rely on this
as a general exercise; nothing is so reliable for teaching correct
word-forms as the plan of grouping according to some analogy
of spelling or sound.

Geographical Names.—With the advanced classes it will be
found a profitable exercise to spell both geographical and bio-
graghical names, as the capes of the United States, the names of
American poets, English novelists, or American historians. The
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exercise may, with a little help from tho teacher, be made sug-
gestive and exccediagly interesting.

Spelling Sentences.—Vary the spelling exercise occasionally by
dictating sentences, and require the pupils to spell these. Vary
the exercise by having pupils select such words as may be dic-
tate” by the teacher, and incorporate them in sentences of their
own construction. Sentences may be read from newspapers or
interesting books, and these be written down by the pupil. Due
care should, of course, be exercised by the teacher that the pupils
use capital letters and punctuation marks correctly, so far as they
have been taught

Pre-pronunciation—In assigning the work for the next day,
the teacher should pronounce the lesson for the pupils, that they
may study the words understandingly. This exeicise may be
varied by having the pupils pronounce, while the teacher holds
himself in readiness to correct any errors made. The exercise
may be varied, also, particularly in primary classes, by the
teacher pronouncing the words and having the pupils imitate
him.

Difficult Words.—The teacher should select such words as are
often misspelled, and give pupils frequ nt exercise ‘n spelling
these. Too much of our teaching of spelling has been valueless,
because we have followed the text-book too closely in this as in
other branches. Such words as neither, piece, seize, leisurs, many,
very, great, forty, their, there, until, fulfil, etc., among the words
of every-day use, ought to veceive close attention ; and thus also
with words not so frequently used, such as separate, beginning,
director, absence, develop, and many others.

Special Words—Ir assigning a lesson, the teacher should call
attention to any special words which are likely to be misspelled,
or which present any special difficulty. Thus, be may call the at-
tention of pupils to the fact that preparation, for instance, is de-
rived from prepare, and is never, therefore, “preperation,” as we
80 often find it. Thus, also, he may show that the basis of in-
tention is intent, while that of intension is intense. The writer suc-
ceeded in correcting the habit ir. a young man of spelling the
word preparation with an e before the r by simply writing the
word on a card and handing it to him, with the request that he
would carry it in his vest-pocket for a little while. He also
frequently succeeded in correcting the habit of spelling existence
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with an a after the ¢ by calling the attention of a class to the
fact that of the two words, eristence and resistance, the former
begins with ¢ and ends with ence, while the latter does not begin
with e and ends with ance.

Exchanging Slates.—A great advantage arises from having
pupils exchange places at the blackbourd, or exchange slates in
correcting worlk. It makes a pupil critical to observe the mis-
takes of others, and thus at the same time aids their own spell-
ing. Proofreaders, the best spellers in the world, gain their offi-
ciency largely by this process of criticism.

Syllabication.—Exevcises in dividing words into syllables of
which they are composed are valuable, not only in teaching
pupils to divide words properly, but also in training them to
observe closely the relation of different parts of words.

Groups of Words.—Some teachers oppose the use of a spelling-
book. In such cases the teacher must, of course, originate a
substitute. In doing so he should group the words aceording to
some analogy, and dictate them to pupils, so that they may be
copied into blank-books for future use, There is, however, great
waste of time in collecting words where no book is used, and
still greater waste where words are grouped without system, and
the pupil compelled to study and spell at random as the words
may be called from reading-lessons. The fault lies not in the
spelling-book, but rather in the fact that many who use it are
deficient in their methods of teaching.

Phonic Spelling.—Pupils should be required to spell words both
literally and phonically. A word is spelled literally by naming
the letters of which it consists in their proper order. For in-
stance, c-a-t is the literal spelling of the word cat, while the
phonic spelling of the same word would be properly represented
oy L-a-t. Tosay that the former, c-a-i, spells see eighty, is absurd.
The mistake arises from either an ignorant or & perverse mis-
understanding of the difference between literal and phonic spell-
ing.

Pupils learn to distinguish the silent letters and the powers of
the various letters much more readily by a combination of both
literal and phonic spelling.

Orthography in all Branches—One of the most eftective methods
of making good spellers is that of keeping the attention of pupils
divected to the form of words in all branches of atudy., When-
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ever a mistake in spelling is detected in the written work of the
pupil, it matters not what the branch, it should be corrected at
once. Occasional exercise should be given in connection with
all branches in the correct spelling and the etymology of tho
various terms met with.

Paragraph Spelling.—It wui be found a valuable exercise to
read to pupils occasionally a whole paragraph, or even a story,
with the purpose of having them copy as you read, and then ex-
change slates, and, as tho teacher spells the words, mark the
mistakes as in the ordinary recitation.

Committing all the Words—It is a great waste of time to re-
quire pupils to commit to memory and repeat all the words of a
spelling-lesson, and it is a still greater waste of energy.—Raub’s
Methods of Teaching. (Educational Courant.)

WHISPERING.
A CONVERSATION WITH AN OLD TEACHER.

How do you stop whispering ?

I don't stop it. I regulate it.

Please tell me what methods you usc.

The principal one is interest. 1 stop one fire by building
another. When I see a pupil addicted to communicating, I first
discover whether it is about school work or not. If it is mnot, I
inquire of myself why he likes to talk of things outside the
school-room rather than things inside; in fact, I begin a sort of
gelf examination as to the reason why I have failed to interest
him sufficiently in his studies to lead him willingly to attend to
school thoughts inside the school-house.

Do you consider yourself responsible for the interest pupils
take in their studies ?

If I am not, who is? My duty is not done until I can influ-
ence each pupil willingiy to study his lessons. Forcing pupils
to do what they don’t want to do is the prime cause of criminal
whispering. I say criminal, for I do not consider that commu-
nicating about lessons with an honest spirit of inquiry is a great
crime. The fact is, it is an excellent symptom in an indifferent
scholar to find him anxious to find out something concerning
school worlk that he cannot find out for himself. Many times I
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have rejoiced to find a pupil whispering about his work, for it
gave evidence that his mind, was voluntarily commencing to
work. The best sign a pupil can give of progress is a spirit of
inquiry. T am careful never to repress it when once it begins
to be active. Frequently I have been obliged to quietly hint in
a private way that he must be careful about his S’s, suggesting
that they are hissing sibilants. Generally this is sufficient, but
if mot [ talk to him alone, being very careful to keep his confi-
dence, and urge on the spirit of inquiry walkened into activity.

Some teachers seem to be more anxious to keep order and
stop whispering, than rousing into action the sleeping energies
of the childten. Activity is the only evidence of life. A whis-
pering, and even whistling, boy is worth a thousand times as
much as a sleepy dolt who hasn’t energy enough to kill & mos-
quito. T have seen a dull pupil so perfectly trained by a *first-
class disciplinarian” (?) that he would sit for five minutes with
folded hands, eyes fixed on vacuity, and let a mosquito bite him
on his nose, and not dare to raise a hand to brush it off. I
wouldn't give a fig for such a pupil as that, or the twentieth
part of a fig for such a teacher.

A teacher has something else to do than to spend his time in
continually talking about order. I have heard such an address
as this at the opening of a school :—

“Now, pupils, be careful to keep very quiet to-day. I am
expecting visitors, and it would disgrace us for them to see any
of you whispering. Don't laugh, move very quietly, and when
you are out at recess make no noise. Remember our motto .
¢Order is heaven’s first law.’”

Isn’t that a good maxim ? I have always been taught that it
lay at the foundation of all school government.

It is the most pernicious maxim ever posted on the walls of a
school-room. The thought is right, if interpreted properly, but
most teachers understand it to mean that classes must move in
oxact military precision, and that every recitation must be
guided by the law of suppression rather than activity and growth.
The maxim should read—

#System i heaven’s first law.”

The worst teaching I ever saw was in a most “orderly”
school. Everything moved like clock work. Each question
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was asked with wonderful precision, and the answers were given
with text-book certainty. There was no whispering in this
school. The teacher told me that it was entirely banished. I
believed her, but I wanted to say: “So is everything else worth
anything.” T didn’t, but left her believing she was teaching the
most wonderful school in the state, while the fact is she wasn'i
teaching school at all.

What would you say to young teachers about whispering ?

In answering this question, I will give you some of the
“points” in an addvess before our last county teachers’ associa-
tion. They will answer your question as well as T am able.

The duty of a teacher is to teach.

Good government comes through good teaching.

Disorder coming from attention 1o school work is easily
regulated.

Disorder coming from want of attention to school work can be
banished by securing interest in studies.

When it is proved that a pupil cannot be interested in what
pertains to a school, steps should be taken {o remove him from
the school.

INCENTIVES ave the most powerful governmental forces. The
best teachers make great use of them.

All good government is self-government, both as it relates to
the teacher and the pupil.—The Sckool Journal.

SUGGESTIONS TO TEACHERS.

1. Get the sympathy of your class. If your pupils ~re interested
in you, they can be more easily interested by you in their lessons.
The love of approbation is a strong motive, if the teacher is liked
by the pupils. The desire to ple‘.se a kind teacher will lead to
great efforts to concentrate the atiention on the subject he teaches.
Teachers should strive to be cheerful, kind, courteous, polite, and
discriminating in all their intercourse with their pupils in and
out of school, “ Good mornings” ave easily given, but not easily
forgotten. !

2. Get the confidence of your class. Let them see not merely that
you regard the subjects you teach as of great importance, but also
that you arcuse no inquiring interest whose questions you cannot



250 THE EDUCATIONAL RECORD.

answer. Be prepared with your work. Acknowledge frankly
your lack of information in regard to any question which comes
up unexpectedly and which you have not before considered. If
you do so your pupils will have implicit faith in you when you
assume to speak definitely.

3. Be magnetic. It is nobt enough to merely attract a pupil’s
attention, it must be keld. The teacher’s manner has a good deal
10 do with holding the atiention of his class. He should for the
time make the pupils forget their individual personality and be-
come one in aim and purpose with himself. How can this be
done ?

(1.) The teacher must understand his subject and have his les-
son arranged so that he is not conscious of mental strain in teach-
ing it.

(2.) He must believe’his lesson to be important.

{3.) He must be earnest and enthusiastic, in order to stir up a
corresponding zeal on the part of his pupils.

(4.) He must not be listless, cold, formal, or mechanical in his
teaching.

4. Appeal to the natural instiacts of a child. The following
should be used as incentives to attention:

(1.) Curiosity. The desire to know, the inquisitive faculty
that worries busy mothers, and, in {00 many homes and schools,
dies from a lack of exercise and nourishment.

(2.) Love of activity. Mental activity gives quite as much
delight to a healthy child as physical exercise. Neither affords
pleasure if it degenerates into drudgery. There are few boys who
appreciate very highly the privilege of digging ditches day after
day. Mental ditching is more attractive to them.

(8.) Sympathy. This leads to unity of purpose and co-opera-
tion between teacher and pupils. They should get out of their
own channels of thought and into his, for the time being. It is
glear that the broader and deeper his channel is, the move easily
his pupils may get into it, and the more rapid will be their pro-
gress in it.

(4.) Love of praise. If the pupil has the proper amount of
respect for his teacher he will be very desirous of earning his ap-
probation. Teachers should not be too sparing in their commen-
dation of earnost efforts. Praise for honest work.

(5.) Fear of offending. The pupil who loves his teacher will
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endeavor to avoid causing him annoyance, and will be glad to
learn his lessons or give attention, if he can save his teacher pain
by doing so.

(6.) Emulation. While too great a rivalry is likely to produce
ovil results that may outweigh the good done, it is well to use, as
a motive power, as much of the spirit of emulation as will awaken
inereased interest and arouse to energetic work.

(7.) Appreciation of resulting benefits. As pupils grow older
they should be led to take an interest in study for its ultimate
aims, developing character and fitting for nsefulness in the
various walks of life.

5. Think out each lesson for yourself. Do not merely memorize
lessons, or depend upon those prepaved by others, however good
they may be. T et the lesson become your own by a careful pro-
cess of thought, let this process be repeated until it has become
fixed, and your personal, magnetic power will be increased very
largely. There is as much difference in the personal influence of
a teacher whose lesson has been thought, and that of one whose
lesson has been learned by rote, as there is between the attraci-
iveness of an orator who speaks without notes and the man who
reade his sermons or speeches.

The one teacher can give his attention to his class, and the
other must attend to his lesson, lest he may forget it.

The difference in the effect produced by the tvo ways of teach-
iug is much greater with children than with adults.

6. Use the pupil's eyes. If theinterest is beginuning to flag, show
the pupils something. Illustrate the worl in some way, even if
you have to change the designed order of your lesson to make
the illustration appropriate. The teacher who only talks to his
class uses only half of his teaching power, and employs less than
half of the receptive power of his pupils. It is often a good way
to begin with an illustration, so as to concentrate the attention
" at once upce the subject in hand and drive out the thoughts
which have been occupying the minds of the scholars.

7. Give occasional rests. Giving fixed and intense attention is
an exhaustive effort. Rest does not necessarily mean cessation
from effort. Relief may be given to one faculty by the exercise
of another. Variety is in many cases equivalent to rest.

8. Do not distract attention. It is wrong to stop the work of a
whole class to scold one pupil for inattention, or even to notice
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his listlessness in such a way as to disconcert others. A question
will be sufficient to arrest and reprove him. ¢ Teachers them-
selves often distract the attention of children by the injudicious
way in which they handle a subject; by importing into their les-
son irrelevant matter; by mixing up information that ought to
be kept distinct; by a see-saw mode of procedure ; by exhibiting
pictures, specimens, ete., before they ave required, and by leaving
them before the class after they have served their purpose.”

9. Do not be discouraged if children at first have difficulty in giv-
ing fixed attention. Itis hard work to give continued attention.
The teacher should develop the power gradually at fivst. Currie
expresses this idea well. He says: “The power of attention is
the rvesult of habit. Time must, therefore, be allowed for its
growth. The first efforts exacted from the child should be gentle;
one point should be presented at a time, that he may not be be-
wildered by multiplicity ; the strain on bis attention should not be
long-continued ; he should be relieved before he is compelled to
desist from fatigue; one success will make a subsequent one easier
of attainment ; failure will make the next attempt more arduous.”

10. Use judgment in guestioning. The following rules concern-
ing questioning have special reference to securing attention:

(1.) Do not ask questions in rotation.

(2.) Do not point to the pupil whom you wish to answer while
asking the question.

(3.) Do not even look fixedly at the pupil whom you wish to
answer while giving the question.

(4.) State questions to the class as a whole ; ask one member
for the answer,

(6.) Do not wait an instant for the unswer when reviewing
subjects,

(6.) Do not look steadily at the pupil who is answering.

(7.) Do not repeat a question to oblige those who were inat-
tentive.

(8.) Be sure to ask questions of those who are in the slightest
degree inattentive.—School Bulletin,
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A NOTATION AND AN ARRANGEMENT OF GRAM-
MATICAL ANALYSIS.

S. P. Romins, LL.D.

Chapter 2nd.—The Notation of the Structure of Sentences.

A sentonce, whether it be a principal proposition or a clause,
whetber it be an assertion, a question or a command, is divisible
into a sabject and a predicate. The subject is, however, seldom
expressed in commands.

The subject consists of a principal word—the grammatical
subject—with or without other words that define, qualify or
complete its meaning—complements.

The predicate in like manner consists of a grammatical predi-
cate with or without complements.

The grammatical subject may be a noun represented by n, a
pronoun represented by n,, an infinitive v; a gerundive v,, or a
noun clause represented by cln.

If the grammatical subject be & noun it may be completed by
an article, a;; by an adjective, a, or participle, v,; by a noun or
pronoun in the possessive case, n’ or n',; by a noun or pronoun
in apposition, indicated as above by n or n,; by a prepositional
phrase, or by an adjective clause, cla. Prepositional phrases con-
sist of prepositions expressed, p, or understood (p) with their
objects, which may be anything that can be the subject of the
noun. To distinguish objects, whether of transitive verbs or
of prepositions, from subjects, the former are here printed in
italics ; in school work it will be better to distinguish objectives
by cancelling them. It must be remembered thatin KEnglish the
preposition is frequently suppressed before thenoun and pronoun,
usually before the noun clause and, at least in modern Knglish,
always before the infinitive. The forms of the prepositional
phrase most frequently encountered are therefore pn, pn,, (p)»,
(P)np’ P, (p)vi & (p) cln.

If the grammatical subject be a pronoun it may have any com-
plemcut that the noun may take except the article.

If the grammatical subject be an infinitive or gerundive it may
be completed by an adverb, d; by an object—noun or pronoun in
the objective case, infinitive, gerundive or noun clause, n, n,, n,
p, o+ eln; by a prepositional phrase; or by another infinitive or
gerundivelused after the manner of an appositive.

The grammatical predicate may be a transitive verb, an in-
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transitive verb, or an attributive verb with its attribute.

Th» verb is represented by v, and may always be completed
by an adverb, by a prepositional phrase, or by an adverbial
clause, cld; if it be transitive it requires an object. The attri-
bute may be any complement of a noun except the article. If
the attribute be an adjective, it may be completed by an adverb,
by a prepositional phrase, or by an adverbial clause; if a parti-
ciple by the same complements as the adjective and, in addition,
by an object.

It should be remarked that in whatever position in a sentence
the noun or pronoun may fall, it may have such complements as
are enumerated for it above; viz, the adjective, participle, pos-
sessive, appositive, prepositional phrase and adjective clause;
also, in the case of a noun only, the article. So, too, adjectives,
prepositional phrases and adverbs, in any position, may be com-
pleted by appositives, by adverbs, prepositional phrases and
adverbial clauses; while verbs, participles, gerundives and
infinitives may have, in addition to these complements, objects.

In using the symbols given in this chapter to note the struc-
ture of sentences, the symbols of words that have the relation of
grammatical subject, verb and principal word of the attribute,
should be written one under the other, and connected by a verti-
cal double line. The symbols of words connected by conjuc-
tions should alvo be written one under another, with the proper
sign of connection, as given in the first chapter, between them,
and should be sometimes joined by a vertical brace. The sym-
bols of complements should follow those of the words they com-
plete, and be connected with them by horizontal or slant single
lines. .

The following examples will serve to illustrate the application
of the above notation, but for convenience in printing the con-
necting lines are all made Lorizontal :—

n

o n He straitl
I Jesus wept. il ’ 7
v — p charged them.
— d
n—n’, n—n',
| Your father
v —n  Abraham rejoiced

| His goods are il

in peace, to see my day.

v—(@)Vi—n—n),
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e " Mya e
octrine . . .

v—d is);lot mine. g His testimony is

l | true,

n’, ’ a

Dp -— Vp — —-

Vi — 7, il Seeing the

I! Whom to know v—d multitudes
v is life eternal. — pn—a; he went up

] into a mountain,
n—a .

Chapter 3rd.—The Analysis of Sentences.

The arrangement of analysis given in this chapter will be
readily understood from what has gone before.

The analysis sheet should be prepared by ruling and heading
a8 in the examples printed below.

Over the head lines write the period to be analysed, followed
by its symbol as in chapter 1st. For the analysis of each pro-
position write in the first column its symbol, in the second
column any conjunction that links it to another proposition that
precedes it or to which it is a clause. In the second sub-division
of the column write the symbol of the conjunction as given in
chapter 1st, if it be a co-ordinating conjunction or the letters
adv, if it be an adverbial or subordinating conjunction. In the
third column write under one another, connected by perpendicu-
lar parallel lines, the grammatical subject and the grammatical
predicate, each followed in the second subdivision of the column
by its appropriate symbol as in chapter 2nd. If the predicats
consist of an attributive verb and an attribute write these one
under the other, connected also by vertical lines and followed by
their proper symbols. In the fourth column write the comple-
ments of each word in the third column, one under the other,
connecting them with the word they complete by lines radiating
from it, and writing in the second subdivision of the column the
symbol of each complement. Similarly fill the fifth column with
the complements of words ‘n the fourth, the sixth with those of
the fifth and so on.

Such an analysis will exbibit every connection and mutual
dependence of the words in asentence, each line represeuting a
rule in syntax.

A fow illustrations follow, but for convenience in printing the
radiating connecting lines are omitted. They can, however, be
easily supplied in pencil.
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The following perivds are analysed in the ~cheme given on the
opposite page.

A certain man planted a vineyard. p.

No man having put his hand to the plough and looking back
is fit for the Kingdom of God. p.

And I saw another sign in heaven, great and marvellous, seven
angels having the seven iast plagues; for in them is filled up -he
wrath of God. 4 p *.* p.

In accordance with the al:ove scheme the infinitive phrase may
be dealt with in two ways; sometimes vne, sometimes the other
will be the more convenient. The two ways are illustrated below,
And T saw a beast rise up out of the sea. p™
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EDITORIAL NOTES.

Sccretary of the Department of Public Instruction.—Tho appoint-
ment of a successor to the late Oscar Dunn in the BEducation
Department has been engaging the attention of those interested
in the educat’snal work of the Province, and especially of our
Roman Catholic friends. The importance of the position, and
the great influence which the Secretary is able to exercise in the
administration of our school system, has naturally made those
interested anxious that a good man should be appointed. The
duties and responsibilities of the position are peculiar. In order
to discharge the duties in a satisfactory manner, a secretary
must be familiar with the provisions of the school law of the
Province in its details, its accepted interpretations and the tradi-
tions of the Education Office. He should also know the history
of the more important cases and difficulties which recently
engaged the attention of the Department, in ordor that he may
deal intelligently with the work which comes before him. It is
needless to say that such knowledge can only come from actual
experience in the work of the Department. Any one going to
the Department for the first time, must spend one or two years
there before he can discharge the duties of secretary in a satis-
factory manner. Fortunately, there are in the Department gen-
tlemen who are in every way fitted for the position of secretary :
gentlemen whose long experience in the work of the Depart-
ment and familiarity with the Secretary’s duties, would enable
them to discharge the Secretary’s work satisfactorily from the
outset. The Roman Catholic Committee, recognizing the high
qualifications of these gentlemen and their just claim to promo-
tion, recommended, at the September meeting, M. Paul de Cazes
to the Government for appointment as French Secretary of the
Department of Public Instruction. This recommendation has
met with general approval. M. de Cazes has been a clerk in the
Department for several years, and has been Acting-Secretary for
more than 2 year. He is a French gentleman of high literary
attainments and the author of several literary works; he has
taken a prominent part in the proceedings of the Royal Society,
In making this recommendation, the Roman Catholic Committee
have at once consulted the interests of the Education Depart-
ment and recognized the claims of faithful and qualitied employees
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to promotion. M. de Cazes now awaits the necessary order-in-
council to enter officially upon a work which he has, in fact, been
discharging for many months.

Colonial and Indian Bxhibition.—This exhibition is to be held in
London, England, commencing the first of May next, in order to
exhibit to the world at large what the colonies have accom-
plished. There is to be no competition from the United King-
dom nor from foreign nations; the LKxhibition is to be purely
Colonial and Indian. A royal commission has been issued, and
His Royal Highness tho Prince of Wales has been appointed
President. A space of 54,000 square foet has beew reserved for
the Dominion of Canada by command of the President. Cana-
dians of all parties and classes are being urged to come forward
and vie with one another, on this great occasion, to put Canada
in her place as the premier colony of the British Bmpire and to
establish her proper position before the world. IHach of the
provinces has been requested to prepare an educational exhibit.
In order to secure a satisfactory exhibit from this province, a
cuommission has been appointed by an order-in-council of the
16th instant, composed of the Hon, Gédéon Quimet (Superintend-
enl), the Rev. Dr. Bégin, the Rev. Elson I. Rexford and M.
Paul de Cazes, to superintend the preparation of the exhibit.
‘The Commissivn met and organized; M. de Cazes was elected
geerelary ; rules and regulations for the guidance of the Commis-
sion were adopted, and circulars, giving information concerning
the preparation of the exhibit, were prepared for distribution
among school inspectors, school commissioners and superior
educational institutions.

This exhibition deserves the careful consideration of all the
English schools of the Province. The object of the Exhibition is
to bring before the notice of the British and continental public
the present condition of colonial life, industrial, commercial and
inte'lectual, «nd to show the advantages which the coloniss can
offer to intending settlers. The Dominion will be brought into
competition with the other colonies and the Provines of ‘tuebec
will be compared with the other Provinces of the Dominion,
Every teacher should therefore take an interest in this work and
co-operate with the ecommission in securing an educational ex-
bibit which shall be a credit to the Proviuce. The Roman Catholic
sohools of the Province have an advantage over us in reference
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to exhibitions. Thoy have a regular system for collecting and
preserving specimens of pupils’ work frum month to month, and
these specimens accumulate in'large numbors in each school, and
selections from these are available at any time for exhibitions.
These exercises include specimens of work in Arithmetic, Algebry,
Geometry, Spelling, Dictation, Composition, Drawing, Writing,
in fact, all kinds of written work done by the pupils in the course
of their regular school exercises. These exercises are copied by
the pupils with great care and neatness into exercise bools of
uniform size, specially prepared for the purpose. These exercise
books called ‘ Cahier Devoirs” contain one or two hundred
pages, and each pupil will fill up one or two of these during the
school year, with his class excrcises. They ave then preserved by
the teacher in the school fur future exhibitions. By this means
our Roman Catholic teachers give their pupils an admirable drill
in neatness and accuracy of work and in the more mechanical
parts of school work, and at the same time secure a large collec-
tion of the daily exercises of' the pupils in convenient form for
exhibitions. Now, while it is doubtful whether it is wise to de-
vote as much time as is required by this scheme to the merely
mechanical work of the schools, there are two imaportant lessons
here for ouwr Protestant teachers. In the first place there is great
need of more writien work in our schools. At present there is
no tendency in our Protestant Schools to dwell too much upon
mechanical execution. On the contrary, our pupils are sadly
deficient in that neatness of arrangement, accuracy, and rapidity,
in written work which comes from constant drill in written ex-
ercises. Our teachers will do well to take a leaf from the pro-
gramme of our Roman Catholic Schools, and give written work
a more prominent place in the daily exercises of the school-room;;
and in order to encourage pupils in accuracy and neatness of
worls, two or three written exercises of different kinds should be
given each month to be prepared with special care upon good
paper of uniform size and preserved by the teacher as specimens
of school work. These monthly specimens would stimulate and
test the progress of the pupils and provide the teachers with
abundant materials for scho . exhibitions. The present is a good
time to begin. Our pupils require more drill in written work,
Specimens of school work are required for the London Exhibition.
Pupils will prepare their work with special care when they find
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that it is to be sent to London fur examination, and that the edu-
cational reputation of the Provinve depends upon the manner in
which they do their work. Special sheets of paper of uniform
size should be adopted for the use of all pupils doing work for the
Iixhibition. At present, however, all written exercise should be
done upon a Eagc or half page of foolscap. Only one side of the
paper should be used and a margin of one inch should be allowed on
the left-hand for binding. On the first line of each page at the
left-hand, the name and age of” the pupil should be given; in the
middle, the name of the subject, and at the right hand the name of
the municipality. .

It is exceedingly important that there should be uniformity in
the size and arrangement of the specimens prepared, otherwisc
the appearance of the exhibit as a whole will not be satisfactory.
The success of the exhibit from the Euglish schools rest with the
teachers. If they undertake the work at once and with deter-
mination to s ceed, we need have no fears as to the results. We
are at a disadvantage as compared with the other schools of the
Provinee, but if the time between this and the first of March next

is faithfully used the exhibit will reflect credit upon our English
schools.

In former exhibitions only a few of the English schouls of the
Province have been represented. We hope that the London Ex-
hibit will contain specimens from every municipality in the
Province. In our next nnmber we shall refer to this subject
again and give a list of exercises which may be prepard by pupils
for the Exhibition. In the meantime we shall be glud to receive

suggestions from teachers and others concerning the preparation
of the exhibit.

NORMAL INSTITUTES.

The Central School Journal refers to the Institutes of the
State of Ohio in the following terms. We trust that the Insti-
tutes of this Province have a similar successful course to run :—

“The institutes that have been beld all over the country are
about closed after an unusually ~uccessful experience. Successtul
not alone in point of numbers but in matters of management
and instruction. A rvetrospective glance over the work of this
season and that of former years will show many new features
and improvements in old ones. Perhaps no more important
change is to be noted than in the character of the work per-
formed nowadays. Our institutes have outgrown their infancy
and are in the vigor of growing and promising youth.

“ Following this development of ourin. iitute work has been tha
development of a better quality and system of work on the part
of the great mass of teachers, and it requires no very close
scrutiny to see the intimate connection and mutual dependency
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of the two. As the teachers have improved in worlk it has been
posgible to do a higher class of work in the institute, which in
its turn has reacted upon the profession to the advantage of all
its members. We are ceasing to be elementary, and we are
rapidly falling away from the crudity of much of vur early work.
Instead of going to the institute solely to obtain a knowledge of
the subjects taught in its curriculum the teachers go to obtain
by study and discussion the best methods of presenting the vari-
ous branches to their classcs. They no longer go to learn geo-
graphy or square root, but rather the best ways to teach geo-
graphy and square root. To be sure this new order of aftairs
implies a bigher grade of intelligence, it presupposes good pre-
vious training in the subjects as a foundation, and calls for the
very best teachers in the ranks as instructors. What anadvance,
and what a hopeful sign of the healthy progressive development
that is constantly at work among our teachers. More and more
we believe that our institutes will become what they should be—
schools of method. We can name hzalf a dozen institutes in as
many states where the work is so superior that the very best
teachers are glad to enroll themseclves—where the work is
normal in the true sense of the word. The great benefit that
accrues to the public school system from this improved workis too
well known to need any mention. Suffice it to say that a large
per cent. of the improvements made in teaching during the past
six years has been due to the work done in these associations of
teachers. Institutes are no longer either ignored or sneered at
by those who are out of sympathy with any form of progress.
They have fairly won their way by their own merit, and demand
and receive recognition as a most important and vital element in
the system of education. They have a definite position and a
high work.

* Every year this work embraces a wider field. Every year
the quality of this work improves, and every year they raisc a
higher standard for the teacher to attain.”

BOOX NOTICES.

A Bricf History of the United States. A. S. Barnes & Co., New Yori.
Price 81.25. This is a school history of the United States. In point
of binding, maps, illustrations and general mechanical work, this is
one of the best school books we have seen. In addition to fourteen
histarical maps,over sixty illustrations of superior character, and eighteen
portraits of historical characters add very much to the value of the work.
‘The history is wriiten in a very attractive style; the classification and
arrangement of the histurical facts are very good. The author has endea-
vored to state only those important events in the history which every
American citizen should know, and to tell them in such a way as to
arouse the pupils interest and inspire enthusiasm for the study. Every
one who examines the book must acknowledge that the author has suc-
ceeded in his efforts.
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Elements of Geometry and Trigonometry from A. M. Legendre, by Charles
Davies. Revised by Howard Van Amringe, A. M. Ph.D. A.S. Barnes &
Co, New York. Price $1.85.—This is a careful revision of the favorite
and well known work of the late Dr. Davies. Obscure passages have
been cleared up, practical exercises have been added, and the discussions
and general treatment have been made to confurm in every particular
with the latest and best methods.

A. Hundbook of Poetics for Students of English Verse, by Francis B. Gum-
mere, Ph.D.  Gina & Company, Boston.  Price $1.10.—This is a ¢oncise and
systematic statement of the principles of poetry, under the heads of
subject atter, style and metre, the author puts the student in possession
of a definite and cumpact knowledge of the science of poetry. Now that
the study of poetry is so common in our secondary schools, this little
book will prove very timely and useful.

Riverside Literature Sevies, Lais. A Pastoral of Norway, by Bayard Taylor.
Price 15 cents, from Dawson Bros., Montreal. This is No. 16 of the
above attractive fifteen cent series. It contains a very good cut of the
author, with biographical sketch and notes on the poem.

Milk Analysis and Infant fecding, by Arthur V. Meigs, M.D., P. Blakiston
Son & Co., Philadclphia, from Dawson Brothers, Montreal. This ig an
elaborate discussion of the much vexed question of infant feeding. The
author endeavors to seitle the question of the composition of human
milk, and thence proceeds to sugyest improvements in the methods of
infant feeding.

. Watts on the Mind.—Edited by Dr. S. N. Fellows. New York : A. 8.
Barnes & Co. Dr. Fellows of the Jowa University has prepared a fine
edition of this old and standard book. To say anything in praise of the
famous work would Le superfluous. Its raerits are known to_everyone,
Too much, however, cannot be said in favor of the careful and judicious
arrangement of the editor. The original matter is untouched, some parts
have been omitted, 2 careful analysis has been given and there has
been a general re-casting of the work. It should find a place on every
teacher’s desk.

A Shorter Coursein Rhetoric, by C. W. Bardcen. A. S. Barnes, New York.
Price $1.25.—7 is is a condensation of the authors Complete System of
Rhetoric whicl appeared in 1884, and was so favorably received in all
the literary anu educational journals on this continent and in England.
This edition is intended as a work of ready reference and for students. It
is interesting, concise, and treats of a larger range of subjects than is

enerally included in such works. It cannot fail to be a favorite work
or the class-room and for private reading and reference. Every teacher
and student of English should have a copy.

OFFICIAL NOTICES.

The Lisutenant-Governor in (‘ouncil has been pleased :—by an order-in-
council dated 9th September, 1885, to detach Iots 26, 27 and 28 in the 4th
range of Litchfield, and half lot No. 25 in the same rango, lot 28 in 5th
range, and half lot No. 3 in Ist range, aiso half lot No. 1 in 1st range,
from the municipality of Litchfield, county of Pontiac, and to annex the
same to the school municipality of Clarendon, county ol Pontiac, for
school purposes.

By an order-in-council, dated 19th September last (1885), to detach lots
26, 27 and 25 of the 6th range, in St. Victor de Tring, county of Beauce,
and the north-west quarter of lot 25, lots 26,27 and 28 of the 7th range,
and 27 and 28 of the Sth range, in St. Ephrem de Tring, same county, and
anpex them for school purposes to the municipality of Sacré Coeur de
Jésus, also in the county of Beauce.



264 THE EDUCATIONAL RECORD.

By an order-in-council, dated 19th September last (1885), to order, 1st,
that the town of Salaberry de Valleyfield, in the county of Beauharnois,
shall form a distinct municipality for school purposes, under the name of
“Town of Salaberry de Valleyfield ;”2nd, that the remainder of the parish
shall form a municipality under the name of “ Ste.-Cécile.”

By an order-in-council of the 3rd October, 1885, to appoint George
Talhurst school trustee for St. Laurent, county of Quebec, vice Thomas
Caughtry. (No.42.)

By an order-in-council of the 16th October, (1885), to appoint Herbert
¥. Hunt, Mathew Brown and Archibold Ferguson trustees for the muni-
ci%dity of Beauport Co., Quebec.

y an order-in-council of the 22nd October (1885), to appoint John
Bignell, Joseph Morton and William Harding trustees for the municipality
of 8t. Roch (North) Co., Quebee; and also Joseph Rodger and William
Adams trustees for the municipality of West Wickham, Co. Drummond.

CIRCULARS OF THE COMMISSION CHARGED WITH THE PRE-
PARATION OF A SCHOLASTIC EXHIBITION FOR
THE COLONIAL INDIAN EXHIBUTION TO BE
HELD IN LOXDON, MAY, 1886.

To the Universities, Colleges, Nornud Sehools, High, Schools, Academies, and
other institutions of Superior Lducation, and the Elementary Schools, subsidized
and non-subsidized.

QuEsze, 26th October, 1885.

CIRCULAR No. 1.

In view of the Colonial and Indian Exhibition which is to be held in
London next spring, the Hon. Sir Charles Tupper, the representative of
Canada in England, has invited the Education Departments of the several
provinces of the Dominion to make the preparations necessary to enable
theiu to participate in this exhibition. Upon the receipt of an official
communication expressing the views of the Government in reference to
the exhibition, the Roman Catholic and Protestant Committees of the
Council of Public Instruction, the former at a meeting on the 23rd Sep-
tember, and the latter on the 9th of the same month, decided that the
necessary steps shopld be taken to enable our educational institutions—
elementary and superior—to take a creditable position at this great inter-
colonial exlibition. Accordingly, the Government of the Province, by
resolution of the 16th instant, appointed a special commission composed
of the Honorable Gédéon Ouimet, Superintendent of Public Instruction,
the Rev. Dr. Bégin, Principal of the Laval Normal School, the Rev. Elson
I. Rexford, Secretary of the Department of Public Instruction, and M.
Paul de Cazes, to superintend the preparation of the scholastic exhibition
of the Province of Quebec in London. Therefore, as President of this
Commission and as Superintendent of Public Instruction, I now ask for
the hearty support of all the educational institutions of thig Province,
Roman Catholic and Protestant, to maintain the honorable position which
they obtained at the last two Universal Exhibitions at Paris. It is the
intention of the Department to givea detailed account of our educational
system, and it is important that the excellence and efficiency of the
system should be proved by the practical results obtained in its applica-
tion. I therefore invite each institution, whatever may be its rank in
our educational system, to prepare with care whateser will tend to give
a correct idea of the state of education in the province. By uniting sur
efforts we shall succeed, I am convinced, in maintaining, if not in sur-
pasging the credible position which we have already gained elsewhere
in this intellectual contest in which we are about to take part.
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CIRCULAR No. 2.

In order to enable you to respond in as satisfactory manner as possible
to the invitation which has been addressed to you to participate in the
Colonial and Indian Exhibition to which the enclosed circular refers,
I have the honor to ccramunicate to you a resolution of the Commission
charged with the preparation of this exhibition. At a meeting of this
Commission held on the 19th October instant, at which there were
present, the Hon. Gédéon Ouimet, the Rev. Dr. Bigin, the Rev. Elson I.

exford and M. Paul de Cazes, it was resolved, that in order to secure
a greater uniformity in the selection of materials to be displayed at the
Colonial and Indian Exhibition, the institutions of superior education
and the elementary schools be roquested to send as far as they are able:—
1st. A photographic view of the building accorapanied by a historical
sketch of the institution. 2nd. Anything that is peculiar to the institu-
tion in the way of school books and school apparatus. 3rd. Copies or
specimens of scientific or literary works prepared or published by the
professors or pupils of the institution. 4th. Specimens of daily exercises
of the pupils, in writing, drawing, arithmetic, history. geography, needle-
work, tapestry, etc., etc. As it is important that the specimens
of penmanship prepared by the pupils for this exhibition should
be written upon good paper of uniform size, the Commission requests
that tliec specimens from the French schools should be prepared
in the series of Copy Books of the Christian Brothers, or in that of J. A.
Langlais, Bookseller, Quebec, and that the speciinens of writing from the
English schoolsshould be prepared in Gage’s Series of Copy Books. I may
add that all the specimens prepared for the Exhibition should be forwarded
to the Department of Public Instruction before the first of March next.

CIRCULAR No. 3—TO SCIIOOL INSPECTORS.

Sirs,—I have the honor to enclose herewith two circulars which I am
sending to our educational institutions, elementary and suporior, in
reference to the Colonial and Indian Exhibition to be held in London
next spring. You are requested to use every eftort to have the wishes,
which the Government and the two eommittees of the Council of Publie
Instruction have expressed in reference fo this matter, carried out with
all possible faithfulness. Your special attention is directed to the resolu-
tion of the Commission charged with the preparation of the exhibition
of this Province, contained in Circular No. 2, and you are requested to do
your utmost to make the School Commissioners and Trustees of your
inspectorate understand the important influence which the results of this
scholastic exhibition will have upon our province.

CIRCULAR No. 4.—T0 SCHOOIL COMMISSIONERS AND TRUSTEES.

Sirs,—I have the honor to direct your attention to two circulars enclosed
herewith. In the first I have stated that it is he desire of Government
and of the two connnittees of the Council of Public Instruction that all
the education:1 institutions of the Province - elementary and superior—
should take p rt in the Colonial and Indian Exhibition about to be held
in London. In the second Ihave indicated the principal objects which
should form part of this exhibition. To this, particularly, I desire to
direct your attention and especially to the subject of copy-books which
should be the same for all the schools of ecach municipality. It is not
necessary for me to point out the great importance which you should
attach to the results of this exhibition, in which a jury composed of
specialists in educational matters will report upon the efticiency of our
school system.—1 have the honour to bg, Sirs, your obedient servant,

GEDEON OUIMET,
Superintendent of Public Tnstruction and President of the Commission,




Messrs. DRYSDALE & Co.’s ANNOUNCEMENTS.

RECENTLY ISSUED,

Teachers’ Manual of Freehand Drawing

IN PRIMARY SCHOOLS.

By WALTER SMITH, Boston. Price 60¢., Mailed Free.

Published at the request of the Department of Education, Quebee, and
recommended for use in all the schools of the Provinee.

Just Out. Every Teacher should have one.

The Revised Edition of the Holy Bible.

The greatest work of the Decade, the fruit of fifteen years’ hard labour
by the greatest scholars in England and America.

PRICE, IN CLOTH, TO TEACHERS, 90c., MAIL FREE.
@5 For Larger Sizes and other Styles of Binding send for List.

PRIZE BOOKS.

With the approach of the Prize season, Messrs. Drysdale & Co. call the
attention of Teachers, Trustees, otc., to their choice and varied
stock of Books suitable for Prizes, at all sizes and prizes.

All books are selected with care, and a liberal
digcount is allowed.

Send for our Price List before ordering elsewhere.

A NEW EDUCATIONAL CATALOGUE

Messrs. W. D. & Co. have in preparation, and hope to publish early
in June,a New and Complete Educational Catalogue, including books
authorized for use in the Province, McGill Text-Books, etc., and shall be
glad to supply same to anyone on application.

p25> IN ORDERING PLEASE MENTION THIS LIST. <&28

W. DRYSDALE & CO.,
EDUCATIONAL PUBLISHERS AND BOOKSELLERS,
232 ST. JAMES STREET, MONTREAL,




