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School Globes.

, ———— AE> o

We give better value in School

Globes than any other house in the
North-West.

—— A

We carry only the best quality of
Blackboard Cloth. Our prices
are very low. We also have Hylo~
plate Blackboarding, the best for
rural schools.

Christie’s Bookstore,

Brandon, Manitoba.

The Latgest in the North-West.
s s Write for our Catalo, and Samples
Eo .Lo ChflStlB, Pl'op : of Cloth and %l;talop?ate.a ?
%/MW
. Portage Ave.
Z Mﬂ% Phone 45.

E have increased our seating capacity

to 240 and have now accommodation
for 50 more students than last year. Our
Nortit Exp Branci has accommodation for
60, making a total of 300 in both schcols. We
can find room for you if you decide upon a
course with us. The best of instruction given
Ly Ten CoMpETENT AND EXPERIENCED TEach-
ERs. New announcement ready.

G. W. DONALD, Secretary.

g

‘When writing mentfon The Journal,



- FLAGS

—FOR—

EMPIRE DAY and other NATIONAL HOLIDAYS.

Every school should have a good Flag to raise on Empire Day, and stir up the
feeling of loyalty to the Empire and Flag. A splendid example for
the rising generation. We upply Flags made of Imperial
Bunting, the same as used in the Imperial Army
and Navy, at lowest possible prices to schools.

DOMINION ENSIGN-—Scarlet.

We can make any size or design to order.

v

LENGTH. WIDTH. PRICE.
4% x 24 - - - - . £2.60
¢ x 3 - - - - 4.00
T 0x 3 - - - - - 5.50
9 x $% - - - - 8.75
10 x 58 - - - - - - .25

4 x 6 - - - - 10.00
13 x 6K - - - e - 11.50
15 X % e 13.00
18 x 9 - - - - 17.95
21 X 10% - - - - - - 2N
24 x - 28.00
xa x 13% 33.50

UNION JACK.

‘We can furnish this flag with or without border.

FEET LONG. PRICE RACH.  FEET LONG. PRICE EACH.
3 81.25 ... $6.%5
4% cerereeee 2,00 .00
6 ... .75
T . .

9

The Bunting used is the same as is used in the Imperial Navy. Prices of Sewn
Silk Flags given on application. Write for discount to Schools.

——e-re——

THE HOWARD VINCENT

Map of the British Empire
(New Addition Now Ready.)

Showing the possessions throughout the world of the British people,
including the newly acquired testitory of The Transvaal and Orange River Colony
in South Africa. Size, 72 x 63 inches. Accompanied by a handbook. Write
for description and price to schools.

The Stein.berge? ﬁgndry Go. Limited.

37 RICEMOND St. WEST. TORONTO, ONT.
’ When writing mention The Journal.



Canadian Pacific R’y

Opening of =—=
Navigation

MAY 5TH,

To offer the Travelling Public
) ®
Holiday...
Via the Rates
Great Lakes.

- 4P o———

Steamers
““ALBERTA”
“ATHABASCA”
“MANITOBA”

Will lcave Fort William for Owen
Sound every

TUESDAY, FRIDAY
and SUNDAY.

— >

Conncctions made at Owen Sound

TORONTO, HAMILTON,
MONTREAL
NEW YORK
And.zll Points East.

——— P>
For full nformmation apply to

Wm. Stitt, C. E. McPherson,

Asst. Gen. Pass. Agent. Gen, Pass. Agent.
WINNIPEG.

PICTURE SNAP.

TEACHERS ! A chance to decorate your
school rooms at small cost.
¢ Queen Victoria,” a fine large sepia print

from Official Jubilee Photo of Queen.
Only 20c.

“King Edward VIL.” and “Queen Alexandra”
Large colored prints. Each 25c.

Large tinted portraits of W. E. Gladstone,
Sir Wilfred Laurier, Sir Chas. Tupper,
Lora Kitchener. Each only 10c,

¢ The Houses of Parliament ? 10c.

¢ Battle of Queenston Heights.” Beautifully
colored, 20c.

““Niagara Falls.,” Fine picture from large
photograph, 20c.

VERY SPECIAL OFFER! The above

ten pictures post free to any teacher for only
$1.00 cash with order. A handsome 1901
calendar free with every order received before
April 15th.  Address :

RUSSELL, LANG & GG,
Educational Booksellers, - WINNIPEC.

THE

Canadian Scotch King

STILL LIVES.

Users say is NEXT TO EVERLASTINC!

It costs more than some others, but
what of that if it lasts twice as long!
Thousands have been sold, and orders
come every day from all parts of the
Dominion. (Postage Stanips taken.)

(TITTtUtttTt 1 Cat this out, send

 THIS IS GOOD - 34 with your order
* for Footballs, and

lieerecaesessa. . Will send a 25¢. book
worth having.

25c. buys the best Regulation Rub-
ber Strap. Post paid.

Send for catalogue and lists of Sten-
cils and School Supplies.

Speciat Trial
Worth List, Price. Extra Rubbers.  Covers
No. 3....82.00 21.80 70c. 21.35
No. 4....&£50 8.5 80c. 81.50
No. 5....83.00 £2.70 90c. $1.90

Post paid. Rules Free.

Granston Bros., Galt.
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HISTORY.

Suppose an intelligent foreigner wished to become acquainted with our
history, where should we begin and how shonld we proceed in the task of
informing him ? In our past history there are many starting points which
seem convenient at first sight. We might begin with the fall of Quebec, only
for the fact that our intelligent foreigners would be almost sure to ask, “How
did it happen that France and Great Britain were at war ?"" and we should bpe
compelled to take a fresh start and try to explain the conditions in New France
and New England as well as the causes of the European difficulty. If we began
with the early settlement of America by English and French colonists he would
desire to understand why these colonies were started, and this would lead us
back into some difficult problems of British and French history. It wonld not
help matters much to begin by telling him of the advent of William the Con-
queror in Kagland because we should have to explain where William came from
as well as the kind of civilization he found among the English when he won the
day at Hastings. In order rightly to understaud the civilization planted in
Britain by the Romaus we should have to understand something of the people
who lived in the island and something of the military, industrial, legal and
social ideas and ideals that guided the Rowman conquerors in imposing their
system on the islanders. We might make up our minds to begin with Romulus
and take chances, but at this point our friend would likely inform us that he
had ounly a limited amount of time at his disposal, and wasn’t interested in
Romulus at present anyway.

‘With our pupils in school it is different, they have no choice in the matter.
and whether their time is limited or not they must be contented to begin wher-
ever the teacher wishes. If they leave school at the time that a very large
number do, have done, and probably will do, their knowledge of history will in
extent cover not more than from 55 B.C. to say the death of Elizabeth, and their
knowledge of what has happened during the last three hundred years will
depend a good deal upon the interest which has been aroused in their minds by
the teacher or the text book. It is asif one shouid take one of Walter Scott’s
novels, tear out the first hundred pages, and also the last hundred, and then
rewrite the remainder in condensed form, carefully eliminating the interesting
portions. No grown person would care for such a book ; but the school children
are expected to study history in this way and the teacher must make it
interesting.

-
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It is not nessssary to go into the question of the use of historical tales.
‘There is general agreement on this point. Our pupils are from the day they
enter school until they leave, encouraged to read stories of ancient and modern
history, folklore, stories of the heroic'age, myths, legends, fiction and fact.
Teachers do not confine them to any one age or country, but allow them to
range the whole field and enjoy themselves. But at some stage in the pupil’s
experience he is expected to “study formal history,” as the phrase is, and the
programme of studies points the way :—*Canadian History, Clement Chap. 1 to
15;” work to be begun when the pupil is about twelve years of age. But if the
pupils cannot protest against this method of procedure, the intelligent foreigner
can, and he is likely to tell us that he is more interested in our own recent
history than in that of the Pilgrim Fathers or the company of One Hundred
Associates. He will probabl - add that if the account we give him of the institu-
tions by which we have been working out our political, judicial, and social salva-
tion proves interesting, he may then be impelled to enquire how these institutions
came into being. In this way and by this means only he may be induced to
study the past. If what happened during the first half of the nineteenth
century throws any light on what happened during the latter half he will inves-
tigate the former. But you must first show him some reason for delving into
the past. It is vain to assure him that our history has an interest of its own,
that the events were interesting apart from their bearing on what exists to-day.
He replies, doubtless there are interesting stories in our history, but he is a
student in search of information, not a tourist seeking for an entertaining story
to while away an hour. He has novels in plenty in his trunk. Accordingly you
begin and give him an account of our political institutions, municipal, provincial
and federal, and our r2lation to the Mcther Country. You also tell him of our
judicial system ; and you are likely to compare both favorably with the corres-
ponding institutions in the States. We may be quite sure that when you have
finished your account of the system under which we live, he will, being an
intelligent foreiguer, immediately enquire how long our experiment in govern-
ment has been in operation, and on being informed that confederation was
accomplished a little more than thirty years ago, he will ask how things were
managed before the present system came into operation, and what were the
causes which led to the adoption of the present system. This seems to be a
legitimate enquiry. He has become acquainted with certain facts, or if it sounds
more imposing to say so, he has examined certaln historical phenowmena, and he
desires o know the condition under which these phenomena came into existence.
He is now in a position to trace back step by step, just as far as he has time or
inclination to do so, the growth of our institutions. Itis not possibie to predict
in any given case where the study of history 1s likely to stop, but there can be
little doubt as to where it ought to begin. It shorld begin here and now.

I shall not undertake to say how much time should be spent in school with
beginners in studying our political and judicial system. That is a matter which
experience must decide.  Of one thing we can be quite sure : This study should
not aim at anything more than a good working knowledge of these institutions.
Any attempt at exhaustive study will defeat the purpose in hand.

‘When the student has a fair idea of our institutions he will then be preparcd
to study the era of Canadian history from 1840 to 1867. It is not of course
intended that he shall take up the events of the year and then the events of the
previous year and so on. The idea is to study masses of events, or periods,

-
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beginuing with the more recent period or era, and then going to the period
immediately preceding. He is thus always in a position to compare the thing,
event, condition, or institution under consideration with something existing at
the present time which hé has already come in contact with in actual teaching.
We always recognize the principle here involved. We explain the Witanagemot
by having our pupil think of something like it in existence to-day. Usually we
find that the pupil gets a rather hazy idea of what the Witanagemot really was
and did, because he has a hazy idea of what our present legislative machinery
is like. We usually try to proceed from the known to the unknown. What is
proposed in this paper is that we shall do for our pupils systematically what we
now do in a haphazard and perfunctory way, so that they shall have clear and
definite ideas to work from.

However, it will be much more to the purpose, at any rate to the purpose of
the teacher actually engaged in teaching, to go into detail and show how these
principles are to be carried ont, than to take up space stating or defending
them. Let us suppose that the preliminary work has been well done. The
pupil should then deal, under guidance of the teacher, with the era of respons-
ible government, 1840--1867 ; then with the era of representative government,
1763 to 1840; then with the era of purely military rule, 1760 to 1763 ; then with
the era of the French regime. We are concerned at present with Canadian
history, so we shall not go into old world affairs very far, but take up a second
phase of the subject, namely, Foreign Relations, which is really a study of
enterprises, wars, and treaties and maps. A third phase is Domestic Affairs—
Federal, Provincial, Municipal. Following is a fuller development of this plan,
which is submitted for the criticisin of the working teacher :—

ZA—
1. PREPARATORY STUDY.

1. Geography :—Provincial boundaries, Population, constituent race
element, religion—Industrial and trade, commercial rates.

II. History, (a) Political Institutions.—The School District, The Muni-
cipality, The Province, The Dominion. Relation to Mother
Country, Function and Powers of each Organization, Judicial
System, Contrast with U. S. Constitutions.

(b) The Great Powers, Concert of Europe, Eastern and Far
Fastern Question, Monroe Doctrine.

2. ErA OF RESPONSIBLE GOVERNMENT—1840-1867. Sce map.

i. Causes keeping the Colonies back.

a. British political ideals (of Roman Imperial Policy).
b. Vast and sparsely settled area.

II. Causes leading to Union.
a. Abolition of preferential trade policy by Great Britain and
adoption of Free Trade 1846.
b. Deadlock in Canadas (double majority principle, Rep.by pop)
c. Desire for better trading facilities (Intercolonial wanted).
d. Desire for mutual defence and support (Growing military
power of U. S.—Fenian Invasion.)
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III. Steps towards Confederation.
a. Charlottetown Conference 1864.
b. Quebec Conference 1864.
c. London Conference 1806.
d. B. N. A. Act 1867.

3. ERA OF REPRESENTATIVE GOVERNMENT—1763-1840.
A. 1791-1840.—Conditions precedent to Act of Union.
I. Ontario, (a) Religious Situation :
1. Marriage Acts 1793-1798-1831.
2. Clergy Reserves 1791-1855,
3, Educational struggle—Strachan and Ryerson.
(b) Political Situation :
1. An official class rule.
Domination by U. E. Loyalist, Anglican Official Class: The
Family Compact.
II. Quebec, (a) Unavailing struggle for redress of grievances with
local Government. .
1. Favoritism shown to U. S. Loyalists and officials in
land grants.
2. Unfair taxation,
3. Refusal to separate judicial and legislative authority.
4. Muzzling the Press.
5. Arbitrary use of Governor's prerogative in dissolv-
ing Parliament.
(b) Appeals to Home Government unavailable.
1. Colonial office in Judges controversy.
2. Revenues Control Act.
3. Ninety-two Resolutions, Responsible Government
refused—Rebellion.
Domination of French Majority by Fuglish minority uander
colour and shadow of Constitutional Act 179I—Rebellion,
Durham’s Report, Act of Union 1840.

B. 1774-1791.—Conditions precedent to passing of Constitutional Act.
I. Maps of Canada.
II. Government by Legislative Council of 17-23 memnbers (no assembly).
III. British Criminal Law, Krench Civil Law, Disturbing elcment:
Immigration of U. E. Loyalists.
C. 1763-1774.—Semi-military rule, Governor and Council, Governor the
General of the Army, English Law.

4. ERrA or PURELY MiILiTARY RULE—1760-1763.
Districts of Montreal, Three Rivers, Quebec, Centres of Govern-
ment.
5. ERA oF FRENCH 'REGIME —Compare Freanch and English Colonies as to
1. Mode of Settlement.
II. Religious Ideals.
IIT. Industrial Ideals.
IV. Social Ideals.
V. Political Ideals.
VI. Old France and old Eingland compared. End of French Regime in
seven years war.

-
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R —B—
FOREIGN AFFAIRS.

1. QUESTIONS RELATING To BOUNDARIES.
I. Questions pending.
1. Alaska—Joint High Comnmnission 1899,
2. Newfoundland.

II. Questions setttled—A study of Wars, Enterprises, Treaties
and Maps.

1. Treaty of Oregon, 1846.

2. Ashburton Treaty, 1842,

. 'T'reaty of Ghent, 1814,

War of 1812-14,

Treaty of Versailles, 1783.
Revolt of the U. E. Colonies, 1776.
Quebec Act, 1774,

Treaty of Paris, 1763.

. Seven years’ War, 1756.

10. Maps of Canada prior to 1759.
11. Maps of Rupert’s Land.

Dy

SVOEND U R W

2. FisHERIES DIsPUTES.
L. Atlantic—Commission Quebec, 1898,

Commission Halifax, 1878.
Washington Treaty, 1370.
Reciprocity Treaty, 1854,

1I. Pacific -~ Commission Quebec, 1898.
Behring Sea Award, 1893.
Acquisition of Alaska, 1870,
Treaty of 1820.

—C—
DOMESTIC AFFAIRS.

I. FEDERAL:—
A. Revenue (Preparatory sketch of Theorics of Taxations).
Preferential Tariff 1896, N.P. 1878, Recip. 1854, Recip. 1834,
Pref. Trade 1842, Remuuneration Act 1778.
B. Franchise and Civil Rights.
¥ranchise Act, 1898, Franchise Bill 1885, Redistribution Bill
1885, Slavery Abolished 1823, Decision Court of K. B. 1800, Act
1793, Quebec Act 1774, Jewish Disabilitics 1807,
C. Immigration.—See Index Clement p. 346.
D. Militia and Defence.—Boer war 1899, R. R. Rebellions 1855 and 1570,
Fenian Invasions 1870-1867, Rebellion 1837, War of 1812.
. Railway and Waterways.— C. P. R. 1885, Intercolonial 1867, Sault,
Welland, Ridean, Carrilon, Chambly, Lachine Canals.

=

II. PROVINCIAL :—
A. Manitoba Schosl Act 1890, Confederation 1830, Bili of Right - Refer
to immigration of French, Preservation of French Rights at
Fall of Quebec 1709, New Brunswick School Question.
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B. Jesuits Estates Act 1888, History of order, suppressed 1773, Restored
1814.

C. Disallowance of Ry-Legislation, Norquay, C.P.R. bargain, Terms of
Confederation. ' '

D. Streams Bill (Disallowance) 1881.

E. Letellier De St. Just, dismissed 1878.

I1I. Locar AFFAIRS :(—
A. XNote case of P.E.I., Municipal Act 1852, Municipal Act 1841, (also
M.S. and N.B.) Canadian Feudalism, Seignorial Tenure.
MUNICIPAL GOVERNMENT 1—
B. Educational Affairs, Provincial History.
S. E. L.

NATURE STUDY.

William C. Sandercock. Lauder.

Tue following sentence is from Mr. B. J. Hales’ article in THE JourNay
(April, 1900) entitled “The JEsthetic Element in Nature Study’ :—*“The
suitability of plants and animals, or their parts, for the work they must do,
offers an inexhaustible field for study.™

These words contain a2 very importaut thought for all of us who have
children under our care, to whom we must act as guides in the expleration of
nature. As soon as the children have the idea that everything in 2 plant cither
serves or has served a purpose in the cconomy of the plant, there is, perhaps,
nothing in which they will take more interest than in trying 1o learn what
purpose is served.  Somc may ask ‘‘what is the use of theorizing thus,” or “of
what benefit to us, cven if we could be sure of the value of cach organism?” As
in somec of our other subjects the aim is far Iess the giving of knowledge than
the sceking of a mental or moral end. We cannot be surc of the origin and
application of the organism in 2 multitude of cascs, but the time speat in seek-
ing the truth, even if it be not found, is not wasted. The great superiority of
this subject lics in the fact that, though it may often hide the truth far from us,
thic paths where others have trod or the unexplored regions where we are first
continue perennially te lure us on and on enchanted.  The reasoning powers of
the child are quickened info lifc by something with lifec in it, in cases where
attempts with the exact sciences fail.  Every flower that appears prescats new
problais for his solution. Ewvery bird, and beast and butterfly has similar
cnigmas hidden away.

And, if the subject was a practicaliy uscless one, which it is not, yet the
child is having the idea of utility stamped indelibiy on his moral fibre. Heis
fcarning beauty also, as Mr. Hales has shown, for beauty is also fitness. These
are moral qualitics of great importance, aand arc of far more weight with us in
the schoolroom than the correctness of an hypothesis. If the hypothesis has a
measure of probability in it we can forgive its final fallacy for thes intcliectual
cxcrcise it has given the pupii.  In this strength we hazard our theory, caun-
ciate a proposition as it were, and lock for proof.

Ixt us apply it in the particular casce of Anemone Falens :—

1. Why do thic leaves not appear until after the flowers ?  Tlhic flower is the
fmportant part of the plant.  The ground is too cold at this timnc of the yearto
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set up an extensive gathering of food. A certain amount is stored away in the
root in the fall, and this is at once used for the flower.

2. Why has the flower such a short stemn? It is much warmer in the grass
two inches from the ground or three than up in the winds, which are as yet cool.

3. Why do the stigmas grow into feathery appendages to the sced ? It is an
arrangement for sced dissemination by the wind.

4. Why does the stem grow so long when the plant is in sced ?  To give the
secd-feathers the best advantage of the wind.

5. Why are there hairs on the sced and they reflexed ? It is an arrangement
for self-planting. Illustrate with a barley awn or a gopher tail. The feather
on the seed, acting like the feathers on an arrow, insure that the sced shall fall
point downward on the soil.

6. Why do the leaves grow at all when flowering is over 2 To store food in
the root for the next scason.

7. And now for one of those deeper questions that keep the subject ever new
even for those who are ¢ld in its study. Why is its stem hollow ?  Here is room
for theorizing. (2) Iis rapid growth in the spring nccessitates that it be herd-
accous ; the tubular form gives strength. (4) Econowmy of material is served.
{¢) It is an inheritance from an aquatic ancestor.

EVIDENCE :—(7) A review of all the plants in this family that 1 can ramem-
ber, shows many with hollow stems. (2) That review, coupled with a perusal of
my Manual (Gray), shows the family to be aquatic in a marked degree, ¢. £,
the genus Ranunculus, Marsh Marigold, cte.  (Note the frequent repetition of
“muoist, shady places,” “*bogs,” “rich wouds,” “swawmps and wet wcadows™). ()
Aquatic plants appear to like the hollow or porous form of stam, £ g., Umibclli-
ferae (which contains many aquatic specices), Ailismacca, cte.

An additional clue is provided wheu we ask :

8. Why arc the leaves divided and cut ? and take in reply Grant Allea’s
cssay on “*A Sprig of Water Crowfoot.” in No. 26 of the Humnbnldt Library of
Science. He remarked oun the frequency of the fornn with submerged leaves,
and thought it would scrve the purposc of collecting scattered particles of food
while the water flowed tirrough the branches.

Thesc arc only examples of the questions tiiat mighit be raised, and though
some of them may appear too difficult for the fourth aud higher standards I
belicve it ix only an appearance that will vanish as we approach it.  The pur-
Pposc, lowever, has been more to illustrate tiic principle than actualiy to give
the class a lesson.  As for the theories. what though they be all wroag ? If we
can teach the child to think {and there arc probicins all caa think on) we shall
have gained a more worthy cnd.

Oue more thought in closing. There is an advantage to you as teacher in not
kuowing all, or, if you do, in not showing it. Bc a student and continie so to
be. The children love to consider that their cfiorts to hclp teacher and ind new
facts for him arc not only appreciated, but of real value.  Their enjoymcnt of
his delight in finding a new and beautiful fact is as keen as their own delight at
first finding it. Do not losc the benedit of this fact.
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A CALIFORNIA CRITICISM ON THE CANADIAN
TEACHER’S DISCIPLINARY GYMNASTICS.

When the deluded trio Phil and Georgey and Charlie left their puzzied aud
puzzling teacher that hot evening, they had already forgotten what they had
been called back for, and were talking right merrily over the dainty punish-
ment so ingeniously planned and dramatically executed. They had learned no
lesson of gentleness, nor had they caught a glimpse of that avenging Nemesis,
“which never yet of human wrong left the unbalanced scale.”

The whole affair scemed a mere joke, and they wvere fully agreed that for
ways that are dark, and tricks that are vain that teacher of ours is peculiar.
Up to this fateful afternoon, we are told that the offenders had been “‘so good,”
or one might imagine Charlie, aged ten, ingenious and hardened enough to
invent occasion for another interview just to see what the teacher would do
next.

Either an offence does, or does not deserve punishment. If it does,
and the teacher thinks the sin demands even corporal punishment. et him deal
it out with little moralizing and no apology. When we violate a Nature's law,
and nature at once retaliates with a good hearty ache, the lesson is unmistake-
able. We do not soon forget, and have a certain respect for the irate Dame.
So often, it must be a whipping, prompt and courageous. If, “once in a way
there come a day, when the colt must be taught to feel, the lash that falls, and
the curb that galls,” let it hurt. Anyone who understands a boy knows how
little respect hie has for a whipping which doesn’t hurt. It's a sham, and he
despises it.

But did the offensc in question demaud corporal punishment? No, it was
not a great ong, it was conunitted by children almost too good to be real,—for
all the spring had passed and titey needed no punishment. It called back, it
would be enough to say with a mecaning emphasis, *‘Go back, now, and like
scaosible citizens meddle not with your neighbors.™ Or possibly, “Sit here
until you arc reéady to walk home without quarrelling.”

Possibly to have let the affair pass uunoticed would have been better.
Somcone has said that a boy is like a galvanic battery that is not in conncection
with anything. He gencrates clectricity and plays it off iuto the air with the
most reckless prodigality. It is as much a boy's business to play off his canergics
into spacc as it is for a flower to blow, or a catbird to sing snatches of the tunes
of all of the birds. -

Doubticss Phil had already turned countless hand springs, slung a stone at
the saucy mcadow lark, “hollered,” and tagged cvery youngster hie'd passed,
and still there was lots of pent up caergy, a ““spring stir™ in his legs and arms
which hiad to have some expression.  Hence its “cuffing and slapping.”

Perhaps Phil and Georgey were scttling by force of arms which should
have the precedence, for know you not that there is & street ctiquette in the
*“Court of Boyville ?*" No royal court has the rank more cxactly scttled, and
happy is the lad who by aatural digaity or bravery has been saved the ordeal
of fighting fiis way to “*read his title clear.,”

Yes, I know we feel thag, *it is mean to seud a boy for a stick to whip him-
sclf.” Ghastly business!  Somcthing akin to inviting a martyr to light tac
fagots which are to consumc him. It is Iudicrous, but why not cmincntly
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appropriate ? There must have been a borrible fascination to the two waiting
culprits as they watched the mysterions juggling with the sticks, *I'll usc
Phil’s stick to whip Georgey, Georgey’s to remember Phil with,” How each
youngster wished in his sinful heart that he hadn’t been so particular to choose
the most brittle uncertain switch he could find.

Aund then Charley, the gentle, the lachrymose,—why should a teacher call
upon such a one to witness the phantom whipping, unless to dull his naturaily
sensitive soul 2 Is it not against all the laws of pedagogy,—all the iaws of
gooduess, to humiliate a boy by punishing him before an audience, or to insult
any lad by inviting him to be that audience ?

Then to inveigle poor innocent Charlie inte the idea of titnessing the
punishment of his fellows, ah gruesome delight,~and suddenly swoop down
upou the lad who “never did any harm,” with, “Thou art the man!” How
awful! The punishment when at last the teacher brings the switch down
vigorously was touching (?) No doubt Phil and Georgey thus miraculously
delivered in the hour of their extremity, felt toward the wavering pedagogue,
“Infirm of purpose, give me the dagger.”

But to sum up the real points of the case: A teacher having once decided
on a course of action should pursue it. He should give a punishment either to
reform the offender or to protect the society over which he rules, not ‘““to get 2
whack”’ at = pupil, but in the spirit of true kindness. He should not punish for
an offensc 1ot committed. He should be too honest to make a statement and
then deny it. He should teach gentleness by gentleness, and be not too
impatient for results which only come with living. Neither should he willingly
reveal his knowledge of a weakness of the pupil. All his treatment of his pupil
should be frank and unaffected and carnest.

F. A. R. (Santa Clara, Cal.)

PUBLIC MEETINGS A NECESSITY.

A portion of Inspector Roger Gonlet’s report in last issue struck me very
forcibly, viz., his idea of public meetings, to be held by Inspectors, at which lee-
tures shall be given on cducation and instruction. He says, “This wounld have
the beucficial effect of enlightening public opinion and diffusing the proper
spirit of carnest co-operation.  Socicty docs not look upon the teacher with the
respect due to the importance and dignity of his calling.  Scveral of our good
teachers have left the profession because their services were not duly appre-
ciated. The small remuncration has a most detrimental effect on the standing
of our schools, as a lower grade teacher is often displacing a better one.”

I think he has hit the right method—a method much more likely to be
cffectual than all the talking we tcachers do at our conventions, because it
would be more likely to recach the persons who most need to be reached.  We
may talk among ourselves and it will go little further, for, even if a few parents
and friends of our pupils listen to us, they are these who are already impressed
with the importance of the work to be expected of the teachers of their children.
It is those who will not come to discuss matiers with us that we need to reach.

And, morzover, it is the opinions of others than teachers to which we need
to get them to listen. When we talk they say, “Ob, it is but oatural that
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teachers should have an exalted opinion of their work, hut theirs are not
unbiassed opiniqus.”

And even if we get a lecturer to speak to the public at the evening sessions
of our couventions, his words will catry less weight than they might at another
time ; for it will be said, “Oh, he is paid to talk so now,” or “He is merely
sailing with the tide.” But if lectures on these subjects could be’ delivered
occasionally in conntry churches or school houses, where a lecture is a novelty,
many people would hear who otherwise would never hear nor think about
such subjects.

Let the people once be thoroughly impressed with the importance of the
work good tcachers are doing, and little need be said to secure proper remuner-
ation. The people of Manitoba at leust, are willing, when they sce a good thing
that thoy must have, to pay for it.—2B. Sfration, Necpawa.

THE JUDGMENT AND THE SENTENCE.

It is common enough to hear the words judgment and sentence used
interchangeably. This is not only incorrect, but may lead to error. In our
cxperience we have to deal (1) with thought, (2) with the expression of thought.
This leads to two sets of terms, one set relating to thought products, the other
sct relating to forms of expression. On the thought side we have (1) the notion,
(2) the judgment or its related forms the exclamation, command, and interroga-
tion, (3) the argument and continued discourse. On the form side we have
parallel to this (1) the word, (2) the sentence, (3) the syllogism, paragraph,
cssay, & The fundamental distinction then between judgment, and proposi-
tion or declarative sentence, is the fact that one term refers to the mind-product
itsclf, the other to the expression.

The judgwment as such is a simple act of thought. It is instantaneous. We
do not think one notion and then another notion and then relate them, btut the
relationship of the notious is the judgment and is a single act.  On the other
hand the expression of a judgment in language takes time. In order to secure
cxpression the judgment has o be analyzed and the parts synthesized. In the
language of Creighton, “judgment we may say, is a single intellectual act : its
conclusion is cxpressed by mcans of a proposition. The view which regards the
judgment as a compound of two parts—subject and predicate—rests upon the
substitution of words for thonghts. It analyzes the proposifion (the verbal or
written cxpression of the judgment) instead of the judgment itsclf. In the
proposition the parts do exist independently of cach other. The subject usually
stands first, and is followed by the predicate.  But there is no such order in the
parts of a judgment. When once judges, *“ it is raining’ or ‘that is a drum,’
the picce of knowledge is onc and indivisible.”

The practicai appiication of this view is not difficult to make. In thinking,
the papil first gets whole thoughts or relations, he thus analyzes these and puts
part over against part to get his sentences. It would be a scerious fault if he
thought iz “sentence pards™ rather than in “seatence wholes.”  But when he is
0t expressinge his own vicws but striving to get the views of another from a
printed page e povceas is reversed. He begins by dealing with  sentences.
He must do so, for lic has nothing clsc to deal with. The scntence presents
itself at fivst 0 as 1 unit, {(except as a visual unit) but as distinct parts, These

-
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parts or words give notions. Such notions, imperfect and vague at first, are
roughly held in mind while the eye glances over the sentence-whole, and then
they are a1l blended or related by an act of mind. In other words, in composition
the order is (1) judgment, (2) the analytic-synthetic act, (3) the proposition; in
reading the order is (1) the proposition, (2) the synthetic-anticipative act,
(3) the judgment.

Similarly we have in the writing and in the study of literature the two
related processes. (I) 7he poct or author's side: He has a feeling. It shapes
itself into thought. It takes the form of words. These words are beautified.
We have the written production. (2) 7%e reader’s side: We begin by studying
the written production. The beauty of the rhythm and the fine distinctions
in the use of words affect us. The thought takes possession of us. We have in
a measure the feeling of the poet or author.

This is but saying that the mental act in reading is practically the reverse
of the mental act in writing. In its own field the analytic-synthetic principle
has a wide application. But there are fields in which it does not apply.

THE BRIGHT SIDE OF LABOR.

Where do poets get their themes?

In summer skies and silver streams,
Majestic mountain, peaceful plain,
And nature’s songs of joy or pain ;
And all that’s glad, and all that’s sad
Is versified, both good and bad.

Brave heroes’ deeds, the plodding swain
In humble cot, the golden chain

Of.love that links mankind to man

And God above, and never can

Be lost or changed. Those are the themes
That fire their souls; inspire their dreams.

But when did poet ever find

A subject suited to his mind

In school-room tasks, or books, or fun?
I think that surely never onc

Did find of poetry a trace

In suchi a gloomy, prosy place.

Ah well, tis true, the school-room seems

A working shop, where love light beams

In fceble rays, and coustant work

Is aye in order ; if you shirk

Those irksome tasks, or break the rule,

Down comes the strap which rules the school.

But underancath this dreary mask
“JIs there no heart to feel ?*7 you ask.
Ah! Looking deeper, can’t you scan

. The moulding lines that make the man—
The future statesman, great man, seer,
Qur future nation forming here ?
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While constant work.is still the rule

Of life as well as public school,

*Tis well to learn it in our youth—

To love our work and love the truth.
Then love-light’s poor and feeble ray
Will, brightening, rule the school away.

O! School boy, plodding at your books,
Be diligent, the future looks

To thee. The great world needs the man;
Then get the training while you can,

Do thoroughly whate’er you do,

Our country all depends on you.
—D. S. Tod, Treherne.

It is reported that a young man, being examined preparatory to joining the
church, was asked, “Under whose preaching were you converted?” “Under
nobody's preaching.” was the prompt reply : “I was converted under my
moiher's practicing.” Did any preacher ever utter so powerful a sermon as the
young man embodied in those few words ?

Never give up to children if they are in the wrong ; do not rob them of a
memory that their mother and father were always true to their principles.—A7ay
Ladies’ Home Journal.

Wrimvary Depaviment.

A RAINY DAY WISH. 3-

Oh, just listen how-it pours !

Things are getting wet out-doors ;

I wish the sun would come and try
To make them all be nice and dry.
Littic men and women and babyland.

THE RUNAWAYS.

Fivc little brothers set out together
‘To journey the livelong day ;
In a curious carriage all made of leather
They hurried away, away ;
Onc big brother and three quite small,
And one wee fellow, no size at all.

The c:irriage was dark and noae too roomy,
Aund they could not move about,
The five little brothers grew very gloomy,
*Aund the wee one began to pout,
‘Till the biggest one whispered, “What do you say ?
Liet’s leave the carriage and run away !

P
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So out they scampered, the five together,
JAnd off and away they sped;—
When somebody found the carriage of leather,
v Oh, my how she shook her head; .
*T'was her little boy’s shoe, as every one knows,
And the five little brothers were five little toes. .
—ZElla Wheeler Wilcox.

THE TIP-TOE SONG.

TIME 6-8. Mrs. L. Ormiston Chant.
ls. —. 5. 8. —. 8.[7. —_— 7. 3. —. —.I

——— et

4. 5. 6. 5. —. 4.|4. - 3. — —I
—

—_———

‘a — 5 8 —. s.|7. —_ 7 3 — I

4 5 6. 5 —. 4.'4. —— 3. - -—.'

R
ls.-—--—7.—--|8.—8.7.—— 3. 2. 8.7.-—-5.'5.——4.——!
IS. ~— 5.8 — 8. I7.—-7.3. -———!4. 5. 6. 5.——4.]4.——-3. ———-]
Like the gently falling snow Like the low wind on the grass,
Softly we cowme creeping ; In the twilight stealing,
Lightly stepping as we go, Mot a footfall as we pass
For our baby’s sleeping. Children’s steps revealing.
Chorus—Tip "oe, to and fro, This is baby’s slumber song,
Softly we come creeping ;- Telling we are near her,
Lightly stepping as we go, If her sleep be short or long
For our baby’s sleeping. Waking we shall hear her.

LOVELY MAY.
KEY oF D. 24,

5. 5 6. S IS.- 3. 7. 6. 5 4. IG. 5. 3.

‘ l
S S.I 5.1

!
5. 5 6. S.IS. 3. 5 8.7 6. 5. 4.'3. 2. 3. l.l
2. 2. 3 s4.|5. 6. 7. -—|7. 6. 3. s4.l6. 5 2 —l
22 3.s~t.|5. 6. 7. -—I?. 6. 3.s4.|5. —_— S.I

5. 5. 6.'5.!7. 3. 5. —lv. 6. 4. z.|1. - -

All the birds and bees are singing.
All the lily bells are ringing,

All the brooks are full of laughter,
And the wind comes whispering after,
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Chorus—What is this the flowers say ?
What is this the flowers say ?
What is this the flowers say ?
It is lovely May! .
The flowers say ’tis lovely May, lovely, lovely May.

Look my children, see the meadows,
When the sunshine chases shadows,
Are alive with fairy faces,

Peeping from the grassy places.

See the fair blue sky is brighter,

And our hearts with hopes are lighter,
All the bells of joy are ringing.

And our grateful voices singing.

“I am coming—coming !
Here’s a leaf to say,
Spite of wind and weather,
Summer’s on the way.””

THE NEW MAN.

The new man is not here yet, but he is on the way. More properly, he is
the coming man. He cannot be made up in a hurry, nor can he be made over,
like last year’s dress, by being turned and newly bound. Man is not so easily
adjusted when you come right down to it. From his very nature of strength
and dominion he is firm and determined. :

The only way to attain to the new man is to make himn out of the present boy.

There is certainly no more current subject than boys, no more absorbing
subject.

As a first requirement in the making of the new man out of this very
present, omnipresent boy, nothing is more important, more indispensable, in
fact, than a father and mother—a really good father and mother.

There are many most excellent men and women who have boys, but they
counfine their excellence to other departments, seeming to take the ground that
a boy ought to be thankful for all his benefits, parents included, no questions
asked as to quality.

This does not refer to the great unwashed population, but to the washed and
polished, among whom it too often happens that where the pareats are not good
enough the house is too good.

A boy’s hands and feet are almost always dirty ; they must be. How can a
boy get along in the world and keep clean? If heis ever in the house any
length of time he is nagged with “Do’s’ and “Don’ts till he is apt to become
perfectly callous.

It is *“Do take off your hat. Don’t throw it down. Wipe your feet. Don’t
perch about like 2 monkey. Do sit down like a Christian. Go wash your hands.
Don’t make a noise. Do get something to do.”

“YWhat?’ Aye, there’s the question—What?

P4
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A boy should-be kept busy every moment of his waking life ; not working,
but busy. ¥ Tradition and experience teach no truer lesson than that of the
devil’s e;uployment office. ‘To keep ahead of its arts, to anticipate its wiles,
requires eternal vigilance.

Give a boy some regular, responsible occupation ; something to do that
must be done ; something that has continued interest ; something to do the first
thing in the morning—blacking shoes, tending fires, cleanirg cellar, porch or
walk, carrying milk or papers. )

Give him hammer, nails, and all kinds of tools. He will soon learn to*
handle without hurting. Encourage him in making things—playhouses, boxes,
carts, derricks. Give him a garden to cultivate, pets to take care of. Again,
give him something to do that must be doue, that he will do because he is
interested.

How often arises that questivi—wkat fo do—such a big question that it is
dodged by sending the boy into the street, bidding him not to keep *‘running
in.” So he stays out until his boy’s appetite—his big boy’s appetite—brings
him in.

Then, how is he met on that ground ? Is there not a continuance of more or
less nagging during the ieal to insure good manners ?

There is really no greater point in the temperance work than in feeding the
boys. They should have good, strong, nourishing food, and plenty of it. Let
the meals be something to be remembered, something to be anticipated.

Feed the boy, feed him well and plenty. Make a man of him.

Keep him at home also; interest him in home plans for the evening, for
rest and recreation. Let there be something to do, somebody coming, some-
where to go. Hold the boy from making too freely his own plans, or following
those of some questionable comurade. ‘The devil is abroad after dark—don't let
him catch our boys out!

A boy should, as far as practicable, select and buy his own clothes—at least
his furnishing goods. He should make out and check off his own laundry lists,
lay out his mending, and be able to do it.

He should be often required to care for his own room, and to cook a simple
meal, as breakfast or Sunday supper.

These are all manly accomplishments—anything is mauly in a man that
better qualifies him to protect and help a woman, to be her knight, her true
helpmate in every way.

Stir yourselves, fathers and mothers; comeon girls! Surely there is no
greater, grander mission than this, having a hand in the making of the new
man. Let us make him what we want him to be.—/Hal Qwen.

People who entertain the cheerful expectation that English will sometime -
become a universal world language will be encouraged by the announcement
that the German Emperor has given orders that English be made a cumpulsory
study in the German high schools, displacing French, which hitherto has been
compulsory, but is now relegated to the position of an optional study. Without
drawing too large conclusions, this change has an undeniable sigaificance.
It means that for great industrial and colonizing nations, such as the Emperor
wishes the Germaus to be, a knowledge of English is more important than a
knowledge of French. French will still be the language of courts and of
diplomacy, but Euglish the language of the markets,

’
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NATURE STUDY'IN PRIMARY GRADES.

I have been asked to tell the JOURNAL’S readers what we are doing in Nature
Study in my room. ‘That is rather a difficult task, for our lessons are informal
and my methods perhaps unpedagogical. However, here are some samples of
what we do. Blow away the chaff and take the wheat (if there is any).

I shall begin as we began this spring. Now, don’t think that we have been
sleeping all winter, for we haven't (though perhaps we have been nodding), but
with spring sunshine, I think there always comes a revival in our hearts—a
desire to awaken to newness of life, and to work and grow. Well, one of these
spring afternoons, when I came into my room, I found several large apples on
my table. Naturally we began to talk about them. I found that nearly all the
children had been in orchards in Ontario, and had seen the apple trees in bloom,
so I asked them how an apple ‘‘came to be an apple 7>’ Of course, it grew wuere
the blossom fell off. But how? And why were there not as many apples as
there had been blossoms ? No one knew, and I was coaxed to tell the secret. So
I told the old story of the ‘‘velvet bee who powdered hislegs with gold,” and
carried the gold from the rich blossoms to those that had no little boxes of gold
dust ; of how the green cup with its little green seeds seemed to receive new life
and to grow bigger and bigger, until it became the big, juicy apple in my hand.
“Why,”” said one little girl, ‘“‘that is just like the fairy with her wand changing
Cinderella into a fine lady.” We talked of the seeds, and how, if we planted
them, they would grow until they produced more seeds. Then we opened them
carefully and looked at them. I “wondered” if all the seeds were like this, and
suggested that we try to find out. Would each boy and girl bring some other
kinds of seeds the next day? And they did. (I had serious thoughts of opening
a seed store). We soaked the seeds and used the magnifying glass to examine
them. How would they like to plant some of the seeds of a few kinds, and
watch them grow? Why, yes; every hand went up. ‘“What makes them
grow ?” said one of the boys. What makes us grow ? Air, food and water.
Would we experiment and see if plants grow in the same way ? And would
someone suggest experiments? These were suggested :—(1) Cover a plant close-
ly so as to keep the air from it. (2) Take two plants and into the water with
which one is watered put a few drops of ammonia. (They had seen me do this
when watering our geraniums). (3) Don’t water a plant for a few days and see
what will take place. Now we know how to make our plants grow. Fach day
we will take a look at tliam, note the changes and the differences or resemblances
in them, and make drawings of them as the new leaves unfold. We have some
seeds planted in cotton batting, some in soil, some in sawdust, and some on
cheesecloth tied over a glass of water. In the latter we have a splendid oppor-
tunity of watching the roots, while in the former cases we can watch the plants
above ground, occasionally taking up some to see the difference between the
roots of those grown in soil and those in water. My class last year grew flax in
a moistened sponge, where the growth could be watched without disturbing the
plants. They also grew wheat and beans in boxes, until the ripened seeds were
produced.

But our plants indoors do not furnish all the material for our plant study.
We collect outdoor plants, which we study:—(1) As a whole. (2) Names of
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parts. (3) Descriptions of root, stem and leaf, and their uses to the plant. (4)
Describing, comparing, drawing, coloring, and simple classification of leaves
and flowerd. I might add that we do not use technical terms. 1 never could
remembc; those big words, so I can’t have the heart to burden my children
with them.

The trees are just coming into leaf now, so we are trying to learn some-
thing about these larger plants too. Each day we take two or three questions.
I cannot always answer them myself, but I give them to the class and we see
how many of us can find the answers for ourcelves. May I give some of the
questions ?-—Do *‘pussies’ grow on any but the village trees? Do leaves or
blossoms come first on the trees? Can you give a reason for your answer?
What color are the very young leaves? Are all young leaves the same color?
Can you find any young trees that grew last year from seed ? Where are they ?
Why do some trees send up shoots from the roots? What tree is the hardest to
climb? What tree do you like the best ? Where do we find bushy trees ? And
where the tall, slim ones? Can you tell why they grow like this in different
places ? etc.

While looking for something to tell each other about the trees we will have
a good opportunity to sce the birds, and, like the little Hiawatha, to learn their
language, their names and their secrets. Shall I tell yon how we began our
bird study this year ? One day we were having a lesson in “Number Work”
when suddenly a bird just outside of one of our windows begaun to sing, ¢I’ll bet
you that’s a robin,” interrupted one of the boys, *‘It’s the first one this year.”
Now was the accepted time. We listened togzether while our bird sang his old,
sweet song. What was his song ? Several answers were given, and one little
girl said, ‘“Oh, I know, we had it in one of our gems,—

Baby, what does the Robin say ?
Do you hear his evening song ?
He sits and sings his twilight lay,
‘With a heart all merry and strong.

He sings ‘Good-night, my baby dear,
Sleep well, sleep soft, and do not fear;

For somehow I know as I sit and sing,
That God takes care of everything,””

Number work was forgotton for a time. Each child had some ““wonderful”
thing about robins to tell. I proposed that during the next week we should find
out all we could about our ¢ Spring bird.” As help I suggested a number of
questions, among them * What color is the robin’s breast?” This caused a
laugh and someone said ‘“Hub, it’s red,” but next week there was not one child
to answer “red.” Somecone said it was a mixture of red, orange, brown and
fawn, but when the auswer came, It is just like our Jersey cow’’ we decided to
accept that, for the present at least. Well, I couldn’t begin to tell you what we
all saw and what we lecarned, but the strangest part was that everyone scemed
anxious for more. I said that I wondered if o/4cr people were as interested as
we were, but this only brought the questions “‘thicker and faster.” Soon I
found myself at my wits’ end for information as to what ofher pcople had seen
and learned. Pictures, stories aud legends were soon devoured, and I found my
bird-children still with open mouths. In my secarch for something to satisfy,
I came across some reading matter :—
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‘““We have a secret—just we three,
The robin and I and the cherry tree—
The birds told the tree and the tree told me,
And nobody knows it but just us three.
But of course the robin knows it best,
For he built the little—I won’t tell the rest—
And laid the four little—something—in it.
(' afraid I shall tell it every minute)
But if the tree and the robin don’t peep,
I'll try my best the secret to keep ;
But of course when the little birds iy about,
Then the whole secret will be out.”

1 also found a beautiful little reading lesson in Ellen Cyr’s primer. The
parent birds try fo teach their young ones to sing ‘do-mi-sol-do’; the young
birds make vain attempts; the father inspires them by drawing their attention
to the blue sky and the pretty flowers; they all wish to sing, and finally one
succeeds. There is no difficulty in getting good expression in this reading.
But I'm afraid I’'m “diverging’’; I must come back to the robin again. When
we have considerable information, we try to systematize it. This is a difficult
task for Grade II, but we attempt it, and meet with better success than you
might think.

In all this work (Is it work ?) the only part that I play is that of overseer.
Everything is learned by observation and experiment, supplemented by infor-
mation gained from books, etc.

Now, I have written a great deal, and perhaps said nothing, and yet there is
much more I'd like to say if it were not for a deepening vision of the Editor’s
W.P. B.

In conclusion, as the preacher says, let me ask a question, “Don’t you think
that our success is measured largely by our ideals ?’* “*Not failure, but low aim,
is crime.” 1In the 1898 report, Supt. Goggin has given us a three-fold ideal,
which has impressed me strongly. You will find an extract from this report in
the February 1900 JOURNAL. Look up your old Journal. The article is well
worth re-reacing, And if we but partially read this ideal, may we not hope
that, in years to come, one at least of the children, then grown older will, at the
whisper of the May wind or the song of some little bird, pause to remember one
of these lessons ? And, if so, will we not be amply repaid for our work ?  And
may we not hope that any seeds of tenderness which shall be dropped into good
ground during these lessons may bring forth fruit, some thirty, some sixty and

some a hundred fold ?
ANNIE S. GRAHAM.

Carberry, Man.

THE ORAL EXPRESSION OF CHILDREN.

‘When a boy of eight stands before his teacher to tell something, he does
not always succeed in giving adequate expression to his thought. His jorue
may be bad; his language (general arrangement, sentences, words) may be
faulty ; his voice may be unpleasant. What is to be done about it ?

I. As regards general form, i.e., his manner of standing and looking, his
management of his hands and feet, the way in which he keeps his clothes, &c.,

~
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the teacher can do much in every way. More particularly can she by example
canse him to be all that she desires. If she is always careful to treat her pupils
as if they were the elect of the earth, that is, if she will carry her best society
manners into her own little social community ; if every day and every hour she
will practice the kind and loving look, that is, if she will be habitually polite;
if she will be careful in her every bodily attitude to carry herself gracefully
and with dignified bearing, that is if she will not sit on a table or swing back in
her chair ; if she will be neat and clean in her dress, adorned as a bride for the
wedding, that is, if she will as far as circumstances permit keep clean from
grease-spots and the dust of last month; if in short, she will be all that in her
heart she would like to be in the most perfect society in this world, then there
will be no difficulty on the side of form. For then she will instruct her pupils
in form, aud her instruction will be liked and heeded ; but there never yet was
preacher in pulpit or in school-room, who succeeded in permanently awaking a
love in his hearers for beauty, truth or right, w!io did not lead the way.

1I. Asregards language little can be said here. Improvement is desirable,
first of all in the use of words. Here again the living example and faithful
supervision of the teacher are all-important. Itis she whose ear is attuned to
“sweet sounds and divine harmonies” that will be first to observe the crudeness
and lack of elegance in her little ones, and it will be her delight to point to
nobler forms and show the way. The play-ground with its spontaneous expres-
sion will be her opportunity, and if it is not there she teaches most of her
lessons, it is there she learns what to do and what to teach. In sentence
structure and general arrangement every reading lesson, every arithmetic
lesson, every conve-~sation will play its part. Iteration and reiteration with a
view to improvement this is the law of progress. Without continued self-
criticism there is no forward movement. And if to the direct work in class there
is added the influence of a well-selected school library, so that the thoughts and
manners of books may steal into the souls of pupils, there surely will be some-
thing to show for it as the days go by.

III. As regards woice, it may be said that the faults may be in
enunciation or in production. Every teacher must be her own guide
here; book wisdomm will not suffice. She will find the flat a, the =
sounded as a single vowel, the omitted @, the thin 7, and she will flnd that
no two pupils are alike. Hence she will be led to deal with individuals, and
under such conditions her work will avail.  And if she possess the voice that is
“ ever soft, geutle and low,” if she has tuned it through careful watchfuluess
until it echoes the changing feclings of the soul, she need not fear but that
“through slow degrees she will subdue Zer litlle people to the useful and the
good.” For in the presence of a voice that is musical distinct, clear-spoken, all
harshness will disappear. Kvenin play the spirit of boisterousness and law-
lessness will give way to the spirit of order and peace.

SCHOOL COLLECTIONS.

What collections are you making this summer in your School? Why are you
making them 2 ‘The value of a collection educationally is not that you may
have something to look at, but that through collecting, observing, classifying,
pupils may learn to perceive and know. 7The valuc is not in the collection but
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in the making of the collection. But though a s sllection may be valuable from
the stand point of science, it nay be bad from the stand point of morality.
Consider for example the making of collections of butterflics and birds' eggs.
Here are some collections that are possible and if made in the right spirit will
be profitable. (1) Woods, (2) Leaves (shapes, families, margins, veining, &c.) '’
(3) Cross-sections of twigs, (4) Flowers, (5) Roots, (6) Production of Forcign
Countries, (7) Graius, (8) Soils, (9) Manufacturers—cotton, linen, rubber, iron,
&ec., (10) Pictures—geographical, historical, (11) Scraps of information. Will
anyone give us a paper on the making of collections by a school for school
purposes ?

Edtorral, -

NUMBER AND QUANTITY.

A, The difference belween Number and Quantify. 1. T.ay out on the table
in two piles 25 cent-picces, and 5 five-cent pieces. The piles muy be compared
as to value. weight, size, number. The comparison may be set forth by the
following ratios: Value, 1:1; Weight, 21 :1; Size, 30:1; Number,5: 1.

2. Change sonie of the cent-picces to dollars, dimes and quarters. The first
threc ratios will be affected, numcrical ratio will remaia the same.  NVumber is
independent of the physical propertics of things. In fact where no physical
propertics exist as in the case of wishes, thrcats, cmotions, the process of
numbering is quite pussible.  Number primarily answers the question ffow
often ¥ or How many ?

3. In order to arrive at the ratios expressing value, weight and size, it was
necessary to find in cach casc a unit of measurcment and to comparc cach pile
with this unit.  Such units might be onc cent, one grain, one cubic inch. The
comparison of cach pile with the unit of mcasurcment was made by numbering.
A comparison of quantitics therefore necessitates (1) the cmployment -of a unit
of measurement, {2) the use of nmnber.

B. What comparisons may bec made in purc aumders?  ‘Take any, 6 objects
as differcut as possible and place them to the right, and any 1S objects as
diffcrent as possible and place them to theleft. It may then be asked :

1. Hov many in cach group? (Counting) This counting is douc by estab-
lishing a onc to one correspondence between a serics of objects and a sceries of
rcmemberad sounds.  When the objects run out we stop the jingic of svunds, in
ouc case at 311 in the other case cigéfeen.  There is no comparison of an
aggregate with a unit ia this process.

2. 7loww maay morc in anc group than the olier? (Addition and Subtraction)
This leads to problams such as 1§-6:18-12:1246:6:12.  The resaits are
primariiy arrived at by counting, but the use of a decimal system and of kuown
and remcmbered resuits cnables us to change conunting into reinting Ly short
sucthods.

3. Jlow many times 3s the nunder in one groap grealer Uian tie number in the
alizer group ¥ (Multiplication, Division, Pattition) This leads to probicms such
A3 6X3 2 1836 2 6is what part of 1827 6 taken how many times is 18?7 What
simmpler nunbers express the relationship 6 : 182 In cvery case the relationship
here s between nwnbers.  Equality or fnequality in the objects compared is

-
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not a factor in the comparison. It is an open question as to what extent a child
can make these relations in pure number. More particularly if the objects
compared are intangible and imperceptible—mere objects of attention—is it a
question how far young pupils can think the numerical relationship between
the groups.

C. What comparisions can bc made between guaniities ? Take a surface
containing 6 square inches, and a surface containing 18 square inches. Each is
expressed in terms of a fixed unit—the square inch. The relationship between
each surface and the unit of measurement is expressed by the numbers 6 and 18.
The following questions in guanfilative relationship may be asked:

1. How mauny square inches in each surface ? (Counting).

2. How many more square inches in one surface than the other ? (Addition

and Subtraction).

3. How many times is one surface greater than the other surface? (Multi-

plication, Divisioun, Partition).

Here it is evident the comparisions are similar to those in which numbers
were compared.  In fact it is through number that the quantities are related or
compared. But there is this peculiarity, that in cvery case numerical rclation-
ship is paralicled by a quantitative relationship. There is an objective illustra-
tion of the numerical relationship, that is to say, every conclusion reached may
be tested by the senses or by some mechanical device.

D. Thke practical prodlen: for fcackers. The question now arises, ‘“Should
we begin work in school by a study of pure number, or by a study of relation-
ships between quantities 2 With all due respect to writers on this subject this
question has not yct been satisfactorily answered. On the onc side we have
those who clearly define number and in their theory arc consistent with their
definition ; but they do not show that the study of number is the most profitable
study for children. They assumcit. On the other hand are those who talk
lcarnedly about the psychology of numbcr whercas they have been discussing
guanfily and quantitative relations all the time.  Now the great problem scems
to be to determine the most profitable study for pupilsof the first year. They
cannot comparc objects quantitatively without using number : and they may
make hundreds of comparisons of quantity =with very little perception of
numerical relations.  On thic one hand it is possible that quantitative compari-
sion may lead to visualizing—not thinking ; on the other hand it is possible
that the attempt to make relations in purc number may lead to words, words,
words. We have opened up this subject simply to 1avite discussion.

The teachers of the North-Central Division will hold their Convention in
Neepawa on Weadnesday and Thursday, May 22ad and 23rd.  All arce cordially
invited to be present at the mectings.

The Convention at Baldur meets June 6th and 7th.

There is a battie royal on in Victoria, B.C. It appears that the gentlemen
cngaged oa the siafl of tcachers applicd to the school board for an increase of
salary, and the Jadics, who were not consulted, arc wishing to know where they
arc tocomcin.  The usual lztters, editorials and statistical tables, arc weli to
the front.
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There is-probably no paper: i the'universe that would be cditorially respon-
sible for the following, except the paper that gave it birth—7ke Canadian
Teacker. Does it not give dignity to our work? Do we not feel our hearts burn
within us as wercad ? Yea, verily:

“A teacher writes requesting us to publish a test set of examination papers.,
Nothing we could give along this line would be half so valuable as our Examia-
ation papers of the past five years. To pupils who intend writing at the coming
examinations these papers are invaluable. To make a pupil feel at home at an
examination there is nothing like a perusal of thesc papers. There is a similar-
ity in papers from year to year, and the pupil who is acquainted with the papers
of the past few years is much better equinped than the one who is a comparative
stranger to past examinations. In our own experience as a teacher we had our
pupils give a careful study to the papers of the previous eight or ten years, and
we found it to be time well spent. Give these papers a trial and mark the
result.”

It is such food as this that caused an Eastern correspondent to writein a
recent letter something like this:—*‘We are plugging away hard preparing for
the next exam. We have not many on hand, becausc we ran off most of the
stock last year, when the percentage of successful candidates was the highest
in the county.” Well might we say, ‘“‘from such an ideal as this, good Lord
deliver us.” .

According to the Bookman, the best sclling books of last month were “Alice
of Old Vicenncs,” “Eben Holden,”” “Richard Yea-and-Nay,” “The Visits of
Elizabeth,” “Quincy-Adams Sawyer,” “In the Nawe of 2 Woman.™

In connection with the Pan-American Exposition, at Buffalo, a tecacher’s
entertainment Committee, consisting entirely of Buffalo teachers, has been
organized. They undertake to provide roows, mcals, conduct tours, ctc. The
organization is responsible and is highly recommended. Apply to 1. Upton,
433 Mooucy-Brisbanc Building, Buffalo.

The summer school is not likely to materialize.  Two teachers have wxpres-
scd a wish to attend. Next!

The following circular has been issued by the Department of Education :

“Complaints have come to the Department that agents arc canvassiug tiic
trustees of the rurai school districts for the sale of Yaggyy’s Geographical Port-
folio, and that these agents are producing testimonials given by Inspectors and
others over ten years ago, aud making usc of only portions of thesc, thus
coaveying an catircly different wmceaning from that for which they were given.
This portfolio is not authorized, nor isit rccommcended by the Department of
Education or Advisory Board. The Department wishes to warn trustees so that
they will not be misled by thescagents.  The §52.50, we belicve, could be more
profitably spent in buying more uscfut apparatus. This portfolio is not required
for school work.”

The C.P.R. announce that Pan Amcerican rates are likely to be one-and-one-
third fare, good for fifteen days at thic Exposition.  These wishing to spend
vacation in the East can not take advantage of this rate. A regular holiday
tickct good to close of navigation—Winnipeg to Toronto and return—costs
$51.55 or 353.00 according to mode of travel.
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We hold over for next issue an excellent article by our B. C. editor—Miss
Agnes Deans Cameron. We have to thank contributors for their response to
our appeal of a few months ago. Please “‘keep the pot a-boilin’.”

MANUAIL TRAINING IN MANITOBA.

A Holiday Course in the above important branch of education will be held
in Winnipeg (or some other district if desirable) during the month of July, for
teachers (ladies and gentlemen) of the Province of Manitoba.

It is intended to act as an introduction of this subiect to the teachers, in
order that they may become familiar with its value, and should therebe any
students who would like to complete the training necessary, opportunities will
be given at future dates. The whole course will be entirely free to qualified
teachers, and approved models will become the property of the students. Class
will commence the first week in the holidays and will be held every morning
from 9:30 to 12 nooan.

All wishing to join shonld communicate at once with

WM. J. WARTERS,
Superintendent, Winnipeyg.

Attention is called to the fact that even
with free editoral service and free contribu-
tions, the Journal no more than pays ihe cost
of publication, and that prompt payment of
subscriptions is most necessary to its con-
tinuance.

—ep GG P ®

Mook Wewtews

WIGWAM STORIES.—By Mary C. Judd, Price S5 ceats.—The author of
this Hook hias done A service to school children in bringing togcther in so
aliractive a form so much material that hias been hithierlo practically inaccess-
ible to boys and girls. Part 1. gives sketclics of {hic various Iadian tribes, their
appearance, maunct of living, custows, cte.  Part Ii. tells of their traditions
and myths. Part I is devoted to the Indian of to-day, his condition and his
preseut beliefs. -

Tihic book hias an additienai inierest in being illusirated by Miss Angel de
Cora {#Hinook-makiwi-kilinaka), 1 Winuncbago Indian and student of Ioward
Pyle.—GINN & CoxraNy, Pudhlishers.
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FIRST STEPS IN GEOMETRY.—By G. A. Wentworth and G. A. Hill,
ready in May.—The purpose of this book is to prepare the pupil for the study of
formal geometry. The subject is approached on its concrete side, the inventive
power of the learner is moderately taxed, and familiarity with geometric
definitions and truths is secured 'by numerous questions, and by drawing
exercises requiring the use of instruments. Pictures which bring geometry iato
relation with common life have been inserted, and considerabie space has been
given to practical applications such as the measurements of heights, distances,
areas, and volumes. When the pupil who has learned what is contained in this
book comes to the study of formal geometry, he can give his eatire attention to
the single task of mastering the abstract reasoning employed in proving
theorems.—GINN & ComMpaNy, Publishers.

— 4>

QUESTION DRAWER.

Is a bass singer’s voice naturally pitched an octave lower than a soprano
singer’s, or is the difference due to a Zimébre of voice ?2—R. M.

The following from the Britanhica Emncyciopadia should answer:

Pitck depends on the number of vibrations per second; and the length, size
and degree of tension of the cords will determine the number of vibrations. The
more tense the cords the higher the pitch, and the greater the length of the
cords the lower will be the pitch. The range of the human voice is about three
octaves, that is from fa-1 (87 vibratious per second) to sol-4 (768 vibrations). In
men, by the development of the larnyx, the cords become more elongated than
in women, in the ratio of 3 to 2, so that the male voice is of lower pitch and is
usually stronger. At the age of puberty the larnyx grows rapidly, and the veice
of a boy breaks in consequence of the lengthening of the cords, generally faill-
ing an octave in pitch. A similar change, but very much less in amount, occurs
in the same period in the female. At puberty in the female there is an increasc
of about onec-third in the size of the glottis, but it is nearly doubled in the male
and the adult male larnyx is about one-third greater than that of the female.
In advanced life the upper notes of the register are gradually weakened and
ultimately disappear, while the character of the voice also changes owing to
loss of clasticity causcd by ossification, which first begins aboutmiddle life in
the thyroid _cartilage, then appears in the cricoid, and much later in the

arytenoid.

— e A e

Inspectoral FWoirs.

The subject of spelling is receiving a fair amount of attention in the schools
of this division. Writing on the whole is satisfactory. It should be taught
however, so thoroughly that the hand would work antomatically.

Music in the rural schools has made considerable advancement during the
past thrce years. Some of the purest, sweetest, most enjoyable singing that 1
have cver listened to from average school children, I found in a rural school
where the musical director was the dircctor of everything clsc.

Asusual Arbor Day has been observed as a holiday by nearly all the schools.
This cértainly is cvading the very object for which the day was cstablished and
if the day is to continuc as a permancent institution somcthing more than
“playing at™ Arbor Day must be done.  To cucourage the planting, protection
and preservation of our native trees and shrubs and to sccure an acquaintance

-
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with the best methods for tliec accomplishment of such results is the question
before us, and it is a question that should claimn the best thoughts of our
farming ci}izeus.

What is Nature Study ? Some people fear it is a new thing that will require
time, like arithmetic. ‘That means more books, more reciting of lessors, another
burden upon the conncil’s over-burdened back. Nature study is only seeing the
thing one looks at, and the drawiag of proper conclusious from what is secen.
It simply trains the eye and the mind to sece and to comprehend the common
things of liie with the result of establishing a living smypathy with everything
ihat is. Among the disheartencad incidents in conncction with the work is the
frequent changing of teachers. A new teacher at least every year and often a
new teacher each term is the rule and there are but few exceptions to it. No
sooner have teacher and pupils become acquainted and mutual affection and
confidence established than aa change takes place aud the same effort to become
acquainted has to be repeated. Often, too, as the result of such procedure, the
pupils are obliged to go over much of the same ground again and again, to say
nothing of the impossibility of following any line of work to its logical conclu-
sion. Ia such cases, trustees of low salaried districts are unable to reta’n their
successful teachers, and stroog protests are frequently made against the so-
called “piracy” of teuchers by the more wealthy districts. Certainly more
consideration should be shown as to the time when such transfers are effected,
but teachers must seize the occasion of promotion when it presents itself. If
teachers are to show self-sacrifice in standing by their posts in the face of better
offers elsewhere, school boards should also show a similar spirit in their offorts
to make those posts more attractive. Every advancement,based on merit is felt
for good by the whoie teaching body. It is the very life of the profession that
the demand for superior skill shall be sharp and aggressive. It meaans hope,
ambition, cmolmments and honor for the teachers and more profitable

service for the schools.
A. McCINTYRE.

L

Selected.

CHICAGO READING LESSON.

(As t0ld in a daily paper.)

Freak methods of education were illustrated April 9th, 1901, when forty scts
of language lessons were seat out to the Chicago public schools. Thesce lessons
arc in the form of big posters, on which arce printed in heavy type the word to
be learned by first and second grade pupils.

The mcthod, as explained, is a combination of visualization, auralization
and action. The pupil is shown words such as hep, skip or jump. A teacher
then proceeds to put the word in action.  The pupil imitates her, and after the
wholc class spends sufficient time in hopping, skipping or jumping, it becomes
language, perfect so far as the word in question is concerned.

The sight of a pretty teacher going through this pantomime is said to bea
great stimulus to cducation. There is no question about the ecnjoyment of the
pupils during the lesson. They imitate the actions with the faithfulness of
monkcys. Somc of the seatences for the first grade are: “Ring the bell. Run
on your tocs. Half sole your shoc. Play stop tag. Ride on a broowmstick.
Make snowballs.”

In addition to thesc intcllicctual excreiscs, the children are taught to mew
like @ cat, bark like a doy, and imitxte other sonuds that heretofore have been
considered to come instinctively.
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GOOD COMMON SCHOOL EDUCATION.

Every boy and girl that is educated should be able to—

Write a good legible hand.

Spell all the words in ordinary use. '

Kuow how to use these words.

Speak and write good English.

Write a good social letter.

Add a column of figures rapidly.

Make out an ordlnary accouunt.

Receipt it when paid. .

‘Write an advertisement for a local paper.

Write a notice or report of a public meeting.

‘Write an ordinary promissory note.

Reckon the interest or discount on it for days, months and years.

Draw an ordinary bank check.

Take it to the proper place in a bank to get the cash.

Make neat and correct entries in day bock and ledger.

‘Tell the number of yards of carpet required for the parlor.

Measure the pile of lumber in the shed.

Tell the lar gest number of bushels of wheat in the largest bin, and the
value at current rates.

Tell something about the laws of health, and what to do in case of
cmergency.

Know how to behave in public and society.

Be able to give the great general principles of religion.

Have a good knowledge of the Bible.

Have some acquaintance with the three great kingdoms of nature.

Have some knowledge of the fundamental principles of philosophy and
astronomy.

Have sufficient comnmon sense to get along in the world.—MNalional Educalor

THE ALPHABET OF SUCCESS.

The following alphabet is printed on a necat card and hung up in coffce
houses and places of resort and business in Great Britain :

Attend carcefully to the details of your businass.
Be prompt in all things.

Conusider well, then decide positively.

Darc to do right ; fear to do wrong.

Endure trials patiently.

Fight life’s battle orevely, manfully.

Go not into the society of the vicious.

Hold integrity sacred.

Injurc not another’s reputation or business.
Join hands only with the virtuous.

Keep your mind from all evil thoughts.

Lic not for any consideration.

Make few special acquaintances.

Never try to appear what you are not.

Observe good manners.

Pay your debts promptly.

Question not the veracity of a friend.

Respect the counsel of your parents.

Sacrifice money rather than principle.

Touch not, taste not, handle not intoxicating drinks.
Use your Icisure time for improvement.

Venture not upon the threshold of wrong.
‘Watch carefully over your passions.

Xitend to every onc a kindly salutation.

Yicld not to discouragement. .
Zcaiously labor for the right.

And success is certain. —T#e Boys® Lanicrn.



OF WESTERN CANADA. 93

THE HALF-GROWN BOY.

In the Jife of every youth there comes a period when he is growing so fast
that he is awkward, when his clothing hangs loosely on him, and his arms push
through his sleeves with such haste that his mother wonders whether a day will
ever come when his limbs will look in proportion to his size. Patience, mother,
and do not emphasize the little difficulties incidental to rapid growth, by your
comments and criticisms. Tell the boy when he pleases you that he is your
dearly beloved, and let him still have his share of the petting he likes; big boys
need mother-love and kisses just as little ones do. But do not exclaim when he
knocks down a chair in his clumsy ‘progress through the room, and refrain from
calling attention to any little forgetfulness of his, in company. If you have
made him your companion, and treated him as if he were a reasonable being,
and his sister’s equal, from babyhood on, you will not need to be fearful about
ulti.nate coming out just right. He will be fully grown one of these days, and a
credit to you ; and in the meantime make home happy for him, and devote your-
self to his real interests with an eye to the future. If‘he likes athletics, so much
the better. A boy whose physical life is upbuilt by healthful and regular
exercise, will usually make a finer man, mentally and spiritually, than will one
who is timid and shrinking, and who recoils from hearty outdoor sports.—
Christian Herald.

A GAME.

SLAP CATCH.—The players stand in a circle, holding both hands out in
front, palms down. A player in the center, who is *it,”” trys to tag the hands
of players in the circle, who may move their hands sideways, or bend their
wrists, but may not draw the hand away. When a player is tagged, he changes
places with the player in the center.

J. J. H. McLEAN & CO.,
; P@ - " Largest Piano and Organ House in
[;g':f“ PP A\ the Canadian Northwest.

“‘HEINTZMAN & C0.”
“BELL” Pl A

* DOMINION ”

Not Cheap Pianos.
But Good Pianos Cheap.

We sell on Easy Payments and
at Close Prices.

Catalogues and Lowest Cash Prices
Furnished on Application.

J. J. H. McLEAN & CO.,

(Successors to Meikle, McLean & Co.)

importers and Ceneral Music Dealers.
530 Main St. WINNIPEG, MAN.

When writing mention The Journgl,
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WILL INTERFERE NEXT TIME.

A Lewiston man was passing through a country district near tne city one
day when off in a field he saw a buy throwing stunes through the glass of a
deserted house. ‘The man’s first impulse was to shout to him to stup, but then
he thought that the boy's father should have taught him better thungs, and it
was not his duty to chastise another man’s children for their wickedness. So
he went home that night and began to tell the instance at the supper table.
His boy, who had been out in the country hunting all day, began to turn colors
and finally broke out:

“Well, pa, you needn’t be so roundabout. You know it was me, and I guess
the man who owns it knew, for I saw him running after me down the road.”

Before that evening was passed, sure enough, the owuer of the old house
drove up and demanded the pay for the glass.

—— Ay

Department of Education, Manitoba.

The following is a list of the In‘spcctor.’xl Divisions of the Province:

The Western Division, to comprise the following lands:—The municipalities
of Ellice, Birtle, Archie, Miniota, Hamiota, Wallace, Woodworth, Pipestoue,
Sifton, Arthur. 8. E. Lang, B.A., Esq., Virden, Inspector.

The Brandon Division, to comprise the following lands :—The municipali-
ties of Blanchard, Saskatchewan, Odanah, Daly, Elton, North Cypress, White-
head, Cornwallis, Glenwood, Oakland, South Cypress. A. S. Rose, Esq.,
Brandon, Inspector.

The South-Central Division, to comprise the following lands :—The munici-
palities of Cameron, Whitewater, Riverside, Argyle, Winchester, Brenaa,
Morton, Turtle Mountain, Louise. H. S. McLean, Esq., Killarney, Inspector.

The North-Central Division, to comprise the following lands :—The munici-
palities of Rosedale, Lansdowne, Langford, Westbourne, North Norfoik,
Portage 1z Prairie, South Norfolk. T.M. Maguire, Esq., Portage la Prairie,
Inspector.

The North-Eastern Division, to comprise the following lands :—The muni-
cipalities of Springfieid, Brokenhead, St. Clements, St. Andrews, St. Pauls,
Kildonan, Assiniboia, Rosser, Rockwood, Woodlauds, St. Laurent, Gimli,
Posen, and all the territory North and East of these municipalities. E. E.
Best, Esq., 182 Carlton St., Winnipeg, Inspector. . -

The South-Eastern Division, to comprise the following lands :—The munici-
palities of St. Francois Xavier, Dufferin, Lorne, Pembina, Stanley, Montcalm,
Morris, Macdonald, St. Boniface, Ritchot, De Salaberry, Franklin, La Broquerie,
Tache, and all the territory Iiast of these municipalities. A. L. Young, Esq.,
533 Ross Ave., Winnipeg, and Roger Goulet, Esq., Jr., St. Boniface, Associate
Inspectors. )

The North-Western Division, to comprise the following lands:—The muni-
cipalities of Dauphin, Ochre River, Clanwilliam, Harrison, Strathclair, Shoal
Lake, Rossburn, Silver Creek, Russell, Shell River, Boulton, and all the terri-
tory North of these municipalities. A. W. Hooper, Esq., Dauphin, Inspector.

Mennoaite Division, to comprise the followiug lands :—The municipalities
of Rhineland and Hanover., H, H. Ewert, Esq., Gretna, Inspecior.
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Write for our CGircular. it will tell you about them and other‘ School Helps.

The Educational Publishing Co., Limitea, - Toronto.

Teachers’ Watches,
School Clocks,

ACCURATE Is most essential in either a watch or

TIME clock. The kind we keep are thor-

oughly reliable and carry our guaran-

tee. We never lose interest in a watch or clock that

we sell; it is just as much to our interest as yours
to have them perform satisfactorily.

Write to us if you tequire anything in the
Jewelry line.

The finest Stock of DIAMONDS in Western Canada, person~
ally selected from the cutters

D. R. DINGWALL, Ltd.

P.0. DRAWER 1367, WINNIPEG.



'ROBINSON & CO.’S

L

Departmental Stores,

400 and 402 Main St., WINNIPEG,

CARRY

General Dry Goods,

Millinery Furs, Mantles,

Ladies’ and Children’s Boots and Shoes.

SPECIALTIES —Dress . Goods and Silks.
MAIL ORDERS receive prompt attention,

SCHOOL FURNITURE.

We invite Trusiees and Teachers interested in the furnishing of Schools
to write us for Prices and Catalogues of School Furnishings.
We are Sole Agents in Western Canada for the Celebrated

Canadian Office and School Furniture Co.’s Deshs, *Prestons.”
A. H. Andrews & Co.’s ** Rugby " Deshs.
Globe Furniture Go.’s ‘*Globe >’ Desks.

‘We carry the above named Firn:s"goods in stock, and will
be pleased to quote you lowest net prices

298 MAIN STREET,

JOHN LESL'E, WINNIPEG, MAN.

“ NOTED FOR HIGH GRADE FURNITURE.”

Brandon College.

For both Young Men and
Young Women,

Preparatory : Commercial : Stenographic ;
Matriculation in Arts, Mcdicine, Law and
Pharmacy . Manitoba University Arts Course
- First and Second Years, and the Mcotal and
Moral Scicnce Course of the Third and Fourth
Years ; and Theology.

Scnd for Calendar. o
Rev. A, P. McDiarmid, D.D., Principal.

LATIN AND FRENCH

Are not difficult languages to learn when
studied by the

De Brisay Analytical Method.

In three months any intelligent student
cun acquire & sound knowledge of either o1
these languages. Hundreds of persons testify
to this fact. Schools and conveats are ardopt-
ing our system. Every wide-awake teacher
should look into it: none can afford to ignore it.
Why should not every teacher acquire 3 Know-
ledge of Latin or French when these languages
are 50 casily mastered ¥ Thorough courses by
mail. Pronunciation by phonograph. Part 1.,
(Latin or French). 25¢. * Key to French
Sounds,™ 35¢. Pamphlet free.

Academie De Brisay, Toronto.
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