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POSTAGE.

TRUSTEES and Teachers will bear in mind that by the new
postagee law the Jounrsas oF Epucation passes through
the mails Frie of postage till December 31st, 1868,

RESULTS OF EXAMINATION.

LL ¢andidates examined at the March Examinativn will re-
ceive, iy post, a full report of the estimates placed upon

their papers by the Provincial Examiners. All such memoranda
and all Licenses will be mailed to the I, O. address given by can-
didates at the Examination. If any candidates wish the abuve
forwarded to any other address, they must apply to the proper
Post Office. The Education Department cannot undertake to send
to any other address than that given in the Deputy Examiner’s
Report.  Teachers already empluyed, who shall receive licenses of
a grade in advance of that previously held, will be entitled to the
increased Provincial Graut from May 1st,—the beginning of the

new Lerm.

"‘/ E have received 88 from Mr. A. McKinnon, teacher of the
public schoul at Bulleiste, Granville, in aid of the distressed

fishermen; also from Mr. Greenough, teacher of Renfrew schivol,

$6. Tho above suins were the proceeds of very interesting enter-

tainments given by the schools.

—

-_—

HERE arc léncmhing days in the School Term ending
April 30th.

THE TEACIER'S TEXT-BOOK.

fPIE following notice of the Rev. Dr. Forrester’s work is fron.
the London Weckly Iteview:—

“ It is really gratifying to mark the energy with which the fricmds |
of wiucational unprovement are prosecuting their work m Nova |
Scotia.  They have for some years comwanded the attention of |
cducationists i this country.  While we have been allowing onr |
Normal colleges to struggle with difficultivs which have seriously
impared their cfficiency, no pains have been spared to make this
central iustitution in Nova Scotia worthy of the colony.

The + Teachers” Text-book,” a large volume of more than six
hundred pages, in which all thatis of greatest practieal value is
disensced with remarkable enthusiasin and abilityis, ofitself, an |
indireet yetsatisfactory evidence of the carnestness with which the
mental, moral, and social clevation ot the people is promuted. Tius
text-hook is the fruit of lectures delivered to the Normal students,
and is intended to guide those who have not attended training
lasses. It is divided into three books. The Jfirst discusses the
Nature of Education; the second the Science of Education ; and
the third, the Art of Education. The volume is most interesting
and instructive. It wili, doubtless, be welcomed not only by
teachers, but by those also whoseck by sound legislation toincrease
our national sccurity.

It is no slight testimony which this volume bears to the import-
ance of the fraining system of David Stow. «We have already
cxpressed our obligation to Stow, the great pioncer of all modern
improvements in the inner lifc of education. Within theso ten
years we have visited the most celebrated Normal Schools in the
United States of America, in Canada, Britain, and on the Conti-
nent of Eurupe, as the best exponents of methed, and yet, not- 1
withstanding the rluctance of @ fuw to give honour tu whom
lwnour is duc, nuwhere have we met any thing, in theory or prac-
tice, the germ of which is not cmbedded in Mr. Stow's tralning
system, and that simply, we apprchend, because that gentleman
reccived all his Iessons in the school of expericnee, and sat a close
and humble student at the foot alike of nature and revelation.”
And Dr. Forrester adds, what our own expenence confirms, that i
hic has  seen but few schools indeed, professudly conducted on the |
training system, where anything like justice is donc to that system
in its leading peculiaritics, as laid down by its distinguished four- |

der”  The principles of Mr. Stow he has  endeavoured to sys-
tematise and claborate, both in their theoretical and practical
beaving”  + This has been vur aim,” he says, *and if we have
sueceeded in reducing these views to a more systematic form, or in
adapting them 1o the external cireumstances of these times, and
thereby commending them to the calm and carnest consideration
of our fellow-labourersin the educational ficld, we have onr reward.”

While the author has kcﬂ)t this object generally in view, he has
very carcfully discussed collateral topics—there is, indeed, scarcely
a question of any practical value which docs not pass under thought-
ful revivw, and there is no one interested in the progress of public
instruction who will not find in the volume some invaluable expo-
sitions of the history, theory, or applications of physical, intellectual
and moral training.

Although the esteemed author has entend, we think, tvo minute-
1y into sume sectivns of the “ Scicace of Education "~as, for cxam-
ple, in the physiology of the human body, and in that, also, of tho
human mind, and has discussed with too claborate fulness the “Art
of Education,” this may be necessary to acountry in which teachers
cannot be suppused to have such casy access to professional buuks
as in Britain. The work s, un the whole, the most vigurously-
written and most instructive which has recently appeared, and
should be in the library of every one who desires to promote nation-
al education jn its highest and most effective forms.”

From the Scottish American Journal.

“ For the last ten odd years—sinee the anthor’s appointment as
Chief Superintendent of Schools for Nova Scotin— ke has grappled
witn education in all its phases and bearings, and in the fine trea-
tise before us we have the results. We have gone over the whole
gronnd with him and are free to say that we never felt ourselves in
safer hands.  Dr. Forrester is certainly no sciolist, but has made
the whole ficld his own by the most winute, Jaborious. and conscis
cntious study. e does not halt where so many _%tpp, in merely
Adovelopingitho-body: and whetting the intellect; {)u -holds that the
whole complex nature of the child, body, soul and spirit, should be
cducated so as best to do the work of the passing hiour to God and
man.  This is the chief feature of the book. ~ We could name
several writers who have treated special departiments with greater
abilitys but here we have all that is best in the best writers
wrought up into one whole by & masterly plastic hand.  We con-
gratulate t&ne teachers in Nuva Scotia in having such a wise conu-
sellor and able fricnd in Dr. Forvester.  We were well acquainted
with the state of schools in that@rovince at the time Principal
Dawson undertook to organize a school system therc—=a most
arduous task.  But it was reserved for the author of this work to
complete what was begun by Principal Dawson in the establishiment
of a Normal School at Truro and the better organization of schools
in the several countics. Scotsmen may well be proud when we
state that the interests of education in the Dominion have been
entrasted to such men as Rev. George Youny, Dr. Onuiston, and
Dr. Forrester- Were we reviewing at length we certainly would
take exception to a few things.  Yet we know no work on educ
tion we wonld so heartily patinto te hands of the young teacl:
We are sorry ity circulation will be limited, for some time at le. .¢
from the fact of its having buen brought out in the Dominion.  We
find it next to impossible now-a-days'to get a book from Canada”

You have been bred in 2 land abounding with men, able in arts,
learning, and knowledge, manifold, this man in one, that in ano-
ther, fow in many, nonc in all. But there is one art of which
every man should be master, the art of reflection.  If you arenot a
thinking man, to what purpese are you aman atall? In like
manner, there is one knowledge, which it is every man’s interest
and duty to acquire. namely, self-knowledge: or to what cnd was
man alone, of all animalg, emlued by the Creator with the faculty
of sclf-consciousness 2 T'ruly, said the Pagan Moralist,

¢ calo descendit, Gnothi scauton.

But jou are likewisc burn in a Chnstian land. and Revelation
has pruvided for you new subjects for reflection, and niuw treasares
of knuwledyre, never to be univcked by him who remaius self-igno-
rant.  Sclfkpowledge is the key to this casket, and by reflection
alone can it be attamed.  Reflect on your owa thuughts, actuns,
cinumstanees, and— which will be of special aid to you in furming
a habit of reflection, —accustum yourself to ruflect on the wonls
FOu use, hear, or read, theit birth, derivativn and history.  For if
words an. nut things, they are living puwas, by which the things
of most importance_to mankind are actuated, combingd, and

buamanized.~S. 2. Coleridge.
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BY PROFKSSOR MACLKOD, KING'S COLLEGE.

HE formulac for the sine and cosine of the sum or difference
of two angles in terms of the sines and cosines of those angles
ate the most important in analytical trigonometry. “They are to
that branch of mathematics what Taylor's theovem is to the differ-
ential calculus or the parallelogram of forces to abstract dynamics,
but yet they are rarely or never discussed with rigour or generality.
Usually a geometric proof is given of the formula sin (A -} B)
= 5in A c0s B -}- cos A sin B, when A and B are both acute ; and
then B is made to become (— B) which gives the following modi-
fication :—
Sin{ A+ (—B)} =sin A cos (—B)-cos Asin (—B)
==gin Acos B—cos AsinB
=sin (A — B)
Now it appears to me that an illegitimate assumption is made here,
+iz., that when the formula is proved to hold for a geometric sum,
it is lso true for an analytic sum. This is the more inexcusable,
because the formula for the sine of thie sun being admitted, that for
the sine of the difference of two angles may be deduced, withont
cither referring to the geometry or making any supposition to
which we are not catitled fron the definitions.

Thus cos (A—B) =sin (g — —B) where p stands for 180°
==sin (é-: —A4 B)

= sin (S-_A)cosB—{-cos (g — A) sin B
= cos A cos B - sin A sin B.
Again—
sinA=sin(B+A—DB)
== 5n B cos (A—DB) 4 cos B sin (A—DB)
=sin B (cos A cos B +-sin Asin B) -}- cos Bsin (A—B)
. gan A —cos A cos Bsin B—sin Asin2 B
sosin (A—B) =

cos B
===sin A (1—sin?B)—cos A cos Bsin B
cos B
sin A cos2 B—cos A cos Bsin B
= cos B

==s$in A cos B—cos AsinB. Q.E.D.

The greatest leap, however, is taken when the theorem being
proved only for two acute anglegt is assumed to held universally.
I have only seen onc proof of it for angles of any magnitude, and
that one is by Professor DeMorgan.  His demonstration is made
by means of the theory of projections, which, after all, isbut a kind
of reasoning in & circle, as the theory of projections depends upon
trigonometry. At all events it scems less philosophical to advance
one branch of sciénce by means of another than to make use of the
resources of the onc itsclf when these are adequate to the oceasion.

The following proof is given¥or the sinc of the difference of two
angles of any magnitude, and those for the other three formulwe
are casily deducible therefrom. The formula for sin (A—B)
when A and B arc both acute being asswined, itis required to
prove that sin (A —B’) =sin A’ cos B'—cos A’sin B’ when
A’ and B’ bave any maguitude.

In thiscase wemay obvicusly put N =mp 3+ A; B=np4 B,
srhere m and n are whole numbers, p stands for 180° and A and B
are acute angles.  We have then

sin (A’ — B') =sin {mp:tA——(np;{:B)}
=sin { Gn—n)pi A ZFB}
=-sin (4= A F B) according as m—n is
even or odd.
= an{xa—@EB)}
Let us first consider the case when m—n is ¢even, which can

only be by m and n being cither both odd or both even.  'We have
then

sin (A — B/) =sin {:}; A—(+ B)}

= sin (3= A) cos (&£ B) — cos (£ A) sin (= B)
==sin (3= A) cos B—cos Asin (£ B)......... 1.

Now sin A ==sin (npt Ay =8 (g A)........ 11, accord-
ing as m is even or odd.

cos B/ == cos (n p =t B) == 3= c0s B.. ........1IL, according

as n is oven or odd.

cos A'==cos (mpk A)=cosA........ 1V., according

as m is even or odd.

sin B'=sin (npd= By =sind B........ V., according

as m is even or odd.
We have then from

IL sin(E A)=snA........ V1.
1L cosB=cAcosBe.ceevivec..e VILIL
IV. cosA=d-cos Aliveeviinnnne VIII

V. sin(EB)=%snDB........ IX.

Now, since we are considering the case when m —n is even it is
obvious from the previous remark that the same sign must be taken
in VI.and VIL and likewise in VIIL and IX.; thercfore the
product of each pair of equations must be positive, that is,

sin (£ A) cos B=sin A cos B/
cos A sin (4= B) = cos A’ sin B/
Substituting these values in 1 we get
sin (A’ —DB') =sin A' cos B/ ~—cos A’sin ¥ ....... X.
Finally, when m—n is odd if m be even 2 must be odd, and
vice versa: hence
sin (A’ —B') ==—sin (&= A) cos B4-cos Asin (4: B)
Now, sin A/ == sin (np = A) = L sin (L A), according as m is
even or odd.
cos B == cos (np = B) = F c¢os B as n is odd or even.

Otherwise sin (& A) = 4. sin A’

cos B == F cos I

Sosin (& A) cos B=—-sin A’ cos B’
In the same way it inay be shown that

cos A sin (&= B) =-— sin B’ cos A/
Substituting these values in X. we get as before

sin (A’ — B’) == sin A’ cos B/ — cos A’ sin B/,

NUMBER.

—

A COURSE OF JLESSONS PREI'ARATORY TO THE USE OF A TEXT-
BOOK ON ARITHMETIC.

VI
FOURTH STEDP.—( Concluded. )
FRACTIONS.
Summary of the Exercises.
—Exerciscs on the names and values of Fractions.
I. 11.—To convert whole numbers into Fractions.
T11.—To convert Fractions into whole numbers.
IV.—Conversion of Fractions from one denomination to another.
V.—Addition of Fractional numbers.
VI.—To find how wmnuch must-be added to a Fractional number,
to produce a given number.

1.—On the Names and Values of Fractions.

Divide this apple into two equal pieces or parts. What is one
of these parts called ? What the other ? And the two parts taken
together 7 YWhat, then, is a half?

A half is one of two equal parts of a whole.

How many half apples are therc in one apple ?

Then one whole apple is the same a3 ——.

How did I obtain the half of this apple ?

By dividing it into two cqual parts, and taking onc of these
parts.

If, instead of 2 parts, I divide the apple into three, what should
Ihave? 3cqual parts. Say 8 thirds. And each of these parts?
1 third.

WWhat, then, is the third part of a thing ?

Tho two thirds ? )

To make one apple, how many thirds of an apple are necessary?
Then one whole apple i3 the same ag —

How did I obtain the third of the apple? How two thirds?

The idea of the fourth may be developed as the balf and third,
or as follows :—
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If; after having divided an apple into halves, I divide cach half
into two equal parts, how many parts shall I have ?

Ans, 4.

Each part is called a quarter or a fourth.

To make one apple, how many quarters or fourths of an apple
are required ?

OnsenrvaTION.—It is nccessary to familiarize the child with
theso words, kelf, third, fourth, and to endeavor o give him a pre-
cise idea of them, by making him take a certain part of some
whole; for example, of & roll of paper, of a piece of wood, &e.
‘The different kinds of unity should be varied as much as possible,
in order that the pupil may not rcgard fractions absolutely, but
merely as they relato to the unity employed.

Having taken 8 different objects as units, divide one of them into
2 equal parts, another into 3, and the third into 4 ; form them into
3 groups, and desire the child to point ont a kalf, a third, two thivds,
a quarter, two quarlers, three yuarters. These objects may be apples,
small wands, or cubes.  Let him also comparoe these different frac-
tions With reference to size, by asking him which is the larger, a
half or a third ? a third or a quarter? two thirds or three quar
ters? &e. The object heio is not to teach him to find the differ~
ence with great exactness; it is suflicient for him to know that a
Zalf is more than a third, a third moro than @ quarter; for the
greater number of parts there are in a unit, the smaller they are;
that three quarters are more than lwo thirds, &e., &ec.

11.—Conversion of W kole Numbers into Fractions.

How many half apples are there in 2 apples?

The same question upon 3, 4, 5, 6 apples, &ec.

IHosw many half feet are there in 2, 8, 4, 5, 6 feet ?

How many thirds arc there in 2, 8, 4, 5, 6 apples ?

How many thirds are contained in 2, 8, 4, 5, 6 yards ?

The samne question may be asked respecting quarters.

How many parts would there be, if cach half were divided
into 8?

Ask the sane question, if they were divided into 4, 5 parts.

How many parts would there be, if each third were divided into
2, 3, 4, 5, 6 cqual parts?

Ask the sune questions, if sach quarter be divided.

OsnsErvatioN.—The pupils should perform these operations
themselves, cither upon apples or some other objects.  As a great
quantity of apples would be necessary for such operations as these,
cards may be used, divided into as many parts as are requisite ;
but it is better not to cut them entirely through, in order that the
child may preserve the idea of unity formed by the re-union of the
several parts.  Lines may now be used ;5 they are more convenient
than objeets.

Repeat all together.
1 whole is equal to 2 halves.
2 wholes make 4«
3 3 6 L3
4 @ 8 &
5 o 10 = &e., &c.
1 whole is equal to 8 thirds.
2 wholes make 6 «
8 13 9 13
A 13 12 13
5 15« &, &
1 whole is equal to 4 quarters.
2 wholes make § «
S [ 12 13
4 « 16 113
5 « 20 ¢ &, &
1 whole is cqual to 5 fifihs.
2 wholes make 10 &
3 113 15 [}
4 &§ 20 &
5 (13 25 &
G “ 0 & &, &

I1.—Conversion of Fractions into TWhale Numbers.

Tlow many apples are there in 3 half apples ?

Ans. 1 apple and a half.

Tt the same question be asked respecting 4, 5,6, 7, 8, 9, 10
halves, &c.

The children will easily perecive that they wust find how many

times 2 halves are contained in the number of halves of which the
wholes are to be formed. This may be done first by allowing them
to put two halves together to make a whole, then two more, and
s0 on, until all have been counted.  But they must not Le told.

They should also be required to find how many wholes there are
in a certain number of thirds, of fourths, and of fifths.

Simultaneous repetition,

Halves. Halves.
2 make 1 whole. 1 whole is cqual to 2
3 #« 1 « andahalf 1 “ andahaltmake 8
4 % 2 wholes. 2 wholes make 4
5 ¢« 2 « andahalfl 2 ¢« andahalfmake 5
6 “ 3 wholes. $ ¢ make 6
7 « 3 « andahalf 3 ¢ andahalfmake 7
8 “ 4 wholes. 4 ¢ make 8
9 « & ¢ andahalf 4 ¢ andabhalfmake 9
10 * 5 wholes. 5 ¢ make 10
Thirnds. Thirds.
8 make 1 whole. 1 whole is equal to ]
4 w 1« andithird. 1 % and1 third make 4

« ¢ o« and2thirds. 1 ¢ and 2thirds make 5
“ 2 wholes. 2 wholes make 6

5
6
7 « 2 « andlthird. ¢ ¢ and]1 third make 7
8
9

« 2 «  and 2thids. 2 ¢ and 2 thirds make 8

% 3 wholes. 3 % make 9

10 « 3 « andlthird. 8 ¢ and1 third make 10
Quarters. Quarters.

4 make 1 whole. 1 whole is equal to 4

5 %« 1 « andlqn 1 ¢ andlqr.make §

6 « 1 « and2qms. 1 “ and2gqrs. © 6

7 % 1 « and3qrs. 1 4 and3Sqs. © 7

8 ¢ 2 wholes. 2 wholes are equal to 8

9 « 2 « andlqr 2 ¢« andlqr.make 9

10 ¢ 2 « and8qrs. 2 4 and2qrs. ¢ 10
Fifths. Fifths.

5 make 1 whole. 1 whole is equal to 5

6 % 1« andl fifth. 1 % and1 fithmake 6

7 @« 1 4« and2fiths. 1 % and2fifths ¢ 17

8 « 1 « and2 ¢ 1 ¢ and3fifths « 8

9 « 1 &« and4 ¢ 1« and4fifths « 9

10 ¢ 2 wholes 2 wholes are cqual to 10

IV.—Conversion of Fractions from one Denomination to another

OnservatioNn.—The analysis in the following exercises must
be made Slowly, by the children themselves, upon objects, under
the guidance of the teacher.

How many quarters are there in 3 thirds?

tns. 8 thirds make 1 whole; 1 whole is equal to 4 quarters.

Jow many thirds are there in 4 halves?

Ans. 4 halves make 2 wholes; 2 wholes make 6 thirds.

How many quarters arc there i 6 halves ?

Ans. 6 halves make 3 wholes; 8 wholes make 12 quarters.

How many halves are there in 6 thirds ?

Ans. 6 thirds make 2 wholes; tio wholes make 4 halves.

How many halves are there in 6 quarters ?

Ans. 6 quarters make 1 whole and a half, or 8 halves.

V.—Addition of Fractional Numbers.

One apple and a balf; and onc apple and a balf, make how many
apples?

2 apples 2nd a half, and 2 apples and & half — 2

8 wiholes and a half] more 8 wholes ——?

4 wholes and a half; more 8 wholes and a half?

1 whole and a half, more 1 whole and a balf, more 1 whole and
a half —2?

2 wholes and a half, more 4 wholes and a half ——?

2 wholes anrd a half, more 2 wholes and a half, more 2 wholes
and a half —?

8 wholes and 2 thirds, more 2 wholes and 1 third —— ?

8 wholes and 1 third, more 2 wholes and 2 thirds, more 2 wholes
and 1 third —?

5 wholes and 2 thirds, more 5 wholes and 2 thirds, more 1 third?

8 wholes and 1 third, more 2 wholes and 2 thirds, more 8 wholes
and 1 third ? .

3 quarters, more 3 quarters ?

2 quarters, more 1 whole and 2 quarters?
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3 quarters, more 3 quarters, more 3 quarters ?

I whole and 3 quarwry, mure 1 whole and 1 quarter 7

1 whole and 1 quarter, ntore 1 whole and 3 quarters 7

3 wholes and 3 quarters, more 3 whales and 3 quarters ?

5 whales and 1 quarter, more 3 wheles and 8 quarters, more 1
whole and a half?

3 fifths, more 3 fifths 7

2 fifths, more 4 fifths, more 8 fiftha?

4 fifths, more 4 fifths ?

3 wholes and 2 fifths, mure 3 wholes and 3 fiftha? &e., &c.

VI—T0 find how much must be added 10 a Fractonat Nwnber w
order to produce a Gwen Nwnber.
How much must be added to

1 half to produce 2 wholes ?

3 halves « PR

8 [ 33 3 (1}

2 wholes 3 u and 1 half?
8 [} [{3 4 (13 [

2 ¢ and 1half o produce 4« "

3 u “ 5 wholes ?

“ 43

and 1 half?

e

to produc. 7
and 1 half to produce 8
G
5

13 "

-

[

8 halves to produce
5 11 113

What must be added to
1 third to produce

3

1 whole ?

2 thirds L 1 % and1third?

1 whole “ 2 wholes and 1 third 7

1 ¢ s 2 % and 2 tlhirds ?

) L s 3 ¢ andl third?

1 wholeand 2 thirds toproduce 3

1 “ 2 (13 ,‘ [

1 i 2 (o 3 and 2 thirds?

2wholesand 1 third  « 3 w

2 u 1 “ 3 % and 2 thirds?

3 ¢ to produce S ¢ and1thind?

S u " 7 and 2 thinds ¢
10 ¢ and1thirdtoproduce 12 «

How much must be added to
1 quarter to produce
2, 3 quarters to produce
1 whole “
l 13

1 whole ?

1. 2, 3 wholes ?

2 wholes and 2 yuarters?
and 8 yuartens to produe 2 and 1 half?

o

How much must be added to
2 wholes and 3 quarters tu produce & wholes ¢

2 ¢ * 1 half " 4 ¢

2 % 1aquarter w 6 ¢

3 % ¢ 3quarters u 7 ¢ andahalf?

4  toproduce § “ % 1quarter?
5 o " 10« * 3 quarters ?
3 quarters ¢ 10 ¢

&c.

OB3ERVATION.—Other fractions require less attention than
halves, thirds,and fourths. It is, however, necessary that the pupil
should be slightly excrcised upon them, in under that he may have
anidea of them—more or less development being given to the sub-
Jject, according to his age and information. Some exerciscs, similar
to the preceding, should therefore be given upon fifths, sixths, and
sevenths.

1 whole ant, 8 quarters to produce 10

FINIS,

EDUCATION CONSIDERED AS A SCIENCE.

PATER PREPARED FOR THE BIRMINGHAM CONGRESS, BY ). KAT, BSQ.

TIIE present unsatisfactory state of educativn in this country
cannot fail to be matter of deep regret to all who feel an
intercst in the subject. There are doubtless various causcs that
tend to this; but there is one that, in our opinion, more particu-
larly lies at the root of the matter,—and that is, the want hitherto
of anything like a science of cducation.  Till education is imised to
the dignity of a scicnce,—till it is placed on something like the
same footing a3 theology, medicine, ur law, and made a subject of
sgecxz}l study by all who assume the profession of teacher, we fear
that it will never be in a very satisfactory state in this country.

So long as it remains a profession which any one may take up, for
whici wo spedial training is required, or no speeial adaptation
, considered necessary, in which thero is nothing to distimgnash the
qualified practitioner from the quack, o long will it remain it its
resent low and backward condition.  \We have little faith in legis-
Aite etactinents as & ranedy for this state of things.  Acts of
Parliament won’t make good teachers unless there be sumething
behind them by which good teachers are to be produced.

Teaching, as it exists at present, is little else than an Laskilled
art, an art that may be practised by any one possessing the com-
monest amount of information without any special fraining or
particular adaptation therefur.  The v, we trust, is now well-
nigh past when those who were physically or mentally incapable
uf succecding in any other seiupation, were comsiderad guod envugh
for the importaut vflice of teaching the young.  Yet, is it not still
i a great measure the case, that teachers are selected mainly or
sulely on account of the mnount of general knowledge that they
nay possess, with little or no regard to their capacity for teaching,
or power of communicating knowledge to others?  Facility in the
acquisition of knowledge, and ability in the communication of it,
by no means imply each other; for they depend upon different
facultics of the mind, and, indeed, may almost be saild to be usually
found in an inverse ratio to cach other. In the acquisition of
knowledge, the individual has regard only to himself; he exercises
his own facultics, and makes use of his own stores of knowledge;
whereas in the commuuication of it, the teacher has, as it were, to
go out of himself into the mind of his scholar, to employ Ais facul-
ties, and to avail himselof Ais knowledze. The two conditions
of mind are very diflerent, the one being subjective, the other
objective.

The normal schools have indeed of late done some service in the
way of diffusing a more correct knowledge of the practical parts of
teaching, and they would do infinitely more if their attention were
more strictly confined to their proper work. Their great defuct
lies in their effurts being chielly directed to the imparting of
knowledge, in place of instructing in the art of teaching. The
reason of this i, that those that attend them ave usually such as
have received but a partial education, and they come there in
order to have it completed.  These schools are therefore compelled
in a measure to do th work of a higher school or college, in place
of devoting their attention solely to their proper work, the science
of educatiun and the art of teaching., The remedy for this would
be to demand the necessary amount of general knowledge from all
who enter these institutions, so that the time spent therein might
lie strictly devoted to its proper object 5 in like manner as students
of thevlugy, medicine, ur law, are required to undc&gu preliminary
cxaminations in the various branches of a liberal education before
entering upon the study of their special subjects.

Nor will education_ever be raised to its proper position, ever
veeupy its due place, Bl we have chairsio vur umversities specially
devoted to it, filled by men raised above the cveryday work of
teaching, whose duty it shall be to expound its prnciples, and,
at the same time, to improve and advance it as a science.  In this
way tu;whing would become a skilled art, and a distinction would
Le made Letween the skilled and the unshalled teacher, as greas as
there is between the regular medical practitivner and the quack.
Wor_need the skilful teacher be afmiﬁ that his labour and time
would not be sufficiently remunerated. Shilled Jabour is always
appreciated, and ever remunerative. It is only unskilled labour
that is badly paid, and that on accuunt of competition arising from
the numbers that are always ready to undertake it.  In any con-
test between skilled and unskilled labour, it is always the Jauer
that must go to the wall.

Education is nut inferior in exteat or jmportance to any of the
science we have mentioned, that it should ¢ -cupy aless exalted
rank than they. The teacher as well as the theologian has the
charge of souls ; with the medical nan, he has the care of the body;
and like the lawyer, he has to study, expound, and apply laws,
moral and physical, if not civie. Farther, it is upon the education
of vur chil-{,rcn, that the future of our nation depends,  These are
they who are to beae var nane and sustain vur }amu in the future,
and their duing so with crediv will depend upon the cdueauion thay
we impart to them, the examples that we set before them.

We may, however, be herc met with such questions as—Is such
a thing as a science of education possible?  Is the subject rtsclf
sufficiently wide or extensive ?  Is there enough of certanty in it,
or cnough known about it to warrant us in attempting to form a
science?  Or is there enough, still dark and unknown, upon which
a scientific treatment of the subject would be cxgcclcd to throw
light? In fine, is there enough to be learned or known about it,
to warrant one in giving several years specially toits study ?  And
would the knowledge so acquired be worth the time and trouble
spent in learning it .

Our objeet in what follows will be to answer these questions in
the aflirmauve, and that without attempting to butld up, or even
to sketeh out, a science of education ; but rather by means of incur-
sions in various directions to indicate the nature and extent of the
subject.

A scence of ceducation would be expucted to embrace every-
thing of_smportance that ss known in connection with it. _ No one
can possibly know a subject thoroughly whose knowledge is simrl_v
confined to his own experience, however vaned or extensive that
may be. Ilealone can be regarded as master of a subject who,
together with his vwn expericnee, cumbines that of others acting
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under different and, doubtless in sume cases, mure favourable
circumstances. A siience of cdueation, then, would bring Lefore
the teacher the labours and experience of others in the same ficld,
—the labours of the greatest minds, the experience of the most
skilled in itsseveral departments.  The teacher kuowing the views
of gthers on the different points of his profession, would thus in
each case be able to seleet that method that would be best suited
to the circumstances.®* The materials for this are to be found in
the vast number of books that have been written upon education.
There is probably no subject on which so many books have been
written, and thure are few, we believe, whase profussors are mors
ignorant of the literature of their profussion, or of what has been
dune in the swne ficld by their preducesors, The theolugian i
familiar with the history of his church, the medical wan draws
Iargely for his knowledge upon the experience of uthers, the lawyer
18 guided almost cutl.clf by precedent, yet how fow teachers are
there that have more than a fiint glimmering of the literature of
their profussion, or of the systems or methods that have been
recommended or adapted by some of the greatest names that have
adorned it? No attempt has hitherto been made to gather up,
systematise, and utilise the vast amount of knowledge that is shut
up here. Muny 2 good rule or observation, says Richter, in
speaking on this subject, **is lost because it is imprisoned in sone
monstrous folio, or blown away in some single sheet.”  In a science
of education, then, all that ¢an be found bearing upon the subject
in the wurks of previous wrters, would fall to be collected, system-
atised, explained, and carried vut to their legitimate conseyuences.
Also in works of history, biography, natural science, and general
literature, will be found many observations directly bearing upon
education. It is impossible to estimate the amount ofligﬁt E::\t
would be thrown upon the subject in this way.  There arc many
important principles generally recognized that are comparatively
worthless from want of being pro erly understood, many rules that
are of little value from want of knowing when or where they are
tu be applied, and not a few that are taken advantage of in one
dci)‘armxcnt, but not in others, where they are equaily suitable.
Education is the drawing out or forth of the various powers and
faculties of man, each to the highest state of perfection of which it
is capable, and at the same time in perfect harseny with all the
rest.  In order to this, it is necessary to know first of all the nature
of these faculties themselves, second, the means by which they are
to be cultivated, and third, the ¢nd or puint up to which they are
to be brought. This is exactly in the same way as a sculptor who
wighes to form an image in marble, must know first of all the nature
of the material upun which be is o work, and its capabilities fur
the object he has_in view ; second, he must know how to use the
various tools of his art; and third, he must have a distinet iden or
itpression in his own mind of the image he wishes to form. The
material upon which the educator has to practise his art, to exer
cise his skill, is a young human being,—a buing composed of two
widely different constituents, a body made up of different parts,
limited as_to space and time, changeable, destructible; a soul or
spirit, destitute of parts unlimited as to time and space, unchange-
able, indestructible.  With the nature or character of either of

these, separately or by itself; the teacher has little or nothing to dot | just, by doin

It is only as they manifest themselves conjointly, in the operations |
of the budy or in the phenyinena of the mind that they cume within
his sphere; and here he must ever bear in mind, that in neither
case 1s he dealing with the one or the other separately or by itself,
but ever with both in intimate, in inseparable connection.  In mind
the teacher has to deal with incorporated spirit, in body with ani-
mated matter. The higliest operations of the human mind are
material, in so fur as they are dependent upou the mind’s material
organ, the brain; while the most mechanical of onr physical actions
in like manner partake of the nature of spirit. Physiologists tell
us, not a thought, ﬁ:cling, or mvtion passes through the mind with-
out causing the destruction of a certain portion of the nerve-matter
of the brain.  The brain partakes of the same nature as the other
patts of the budy, being subject to the same laws, and sustained |
and nourished in the same way.  The same arterial blowd supplics

nourishment to all parts of the system, and is dependent upun the

various digesttve, respirating, and other functions of the body.

Hence it is that soundness of body is necessary to soundness of mind. |

A knowledge of the intimate cunnectivn subsisting between body
and mind is of the utmost importance in education. There arc
many persons who look upon the body and mind of man as having
ligtle or no connection logether, while some regard then even as
antagonistic, and consider that what they can abstract from the one
is so much given to the other.  The interests of the two are insep-
arably connected, and the one cannot suffer withont the other
suffering with it.  How many young men of the greatest promisc
have fallen victims to the ignorance of teachers and others on this
all-impo.tant point ! .

It is from physivlogy that we obtain a knowledge of the physical
constitution of man.  Physiolozy makes us acquainted witfx the
laws of health, and of the conditions of growth and development of

. ® “AMecthod 1o cducation ought to be, as far as possible, eclectic—a selec- |
tivn not enly of the best, but tic best fur those actually under our care.”—
Education Reform, by Thomas Wyse, M. P.

? That a disembedied spirit has consciousness we must indeed believe,
at least it is impossiblo to conceive how spiritual existence can be otherwise
manifested; but at thoe samo timo it is impossible such consci is at
ail resembling our own, at any rate 1n tho particular plicnomena which ars
conveyed by means of the senses.”—Mansel's .‘[ctap):y:x'cs. |

the different physical organs, and not only so, but we obtain from
it also an explanation of many of the mental phenomena, a know-
ledgo of many of the laws and conditions under which our mental
facultics are developed.  Our mental as well as our physical powers
are developed and steengthened by exercise,—by exercise under
the like conditions and limitations. ~ The laws that regulate it, the
effects produced by it, the conditions demanded by it are tho same
in both cases. In the onc case asin the other the exercise is at
first difficult, can only be performed slowly, and soon produces
fatigue. Hence, at first, we ought to proceed by little and little at
a time, gradually enlarging and lengthening as the puwers acquire
strength.  The exercise ought neither to be continued too long nor
ceased tow svun, neither to be cunducted tou sluwly nur yet too fast,
ncither to be intermitted too long nor resumed too soon.” There is a
certain rate of acquisition tv be observed in each case, in order to
obtain the greatest amount of progress with the smallest amount of
practice.  An organ may receive permanent injury by bring over-
exercised, particularly at first.  In physical training, wfucrc systema-
tically carricd out, as in drilling recruits for the army, the conditions
under which certain movements are most speedily and most
accurately acquired arc understgod and acted upon, but lhow few
know or believe that there are similar laws or conditions to be
observed in mental training.®  And yet, when we come to regard
the physical nature of the mind's organ, the brain, it is not unna~
tural to think that it may be so. We know that the effect of cexer-
cise upon a muscle is the destruetion of a portion of the materiad
of wlich itis compused, followed by an increased flow of fresh
material to compensate for the loss that has taken place.  And not
only so, but there is every reason fo believe that the new material
receives in the act of assimilation a particular form or basis from
the state of the musele at the time, which éver after gives it greater
dexterity and ease in the like movements. In like manner, we
know that the exercise of any of our mental faculties causes the
destruction of a portion of the material coustituents of the brain;
and here, tou, there is an increased flow of material matter to make
up for the waste that is taking place. May we not here too be-
lieve that the new material receives a particular mould or impres-
sion from the state of the organ at the time.f
We believe that in this way, from a study of our physical nature,
we may come to understand many of the mental phenomena, and
learn in many cases how we ought to procced in education. The
rules to be o{»scrved and the order to be followed are frequently
the same in both cases.  In setting a child toany physical exercise,
in instructing him in any manual art, we simg y and_at once put
him in the way of practising it without troubling him with any
learned disquisitions on the principles or philosophy of it. The
practice precedes, does not follow, the knowledge of the principles.
Ought not this to_also characterise our moral and intellectual
teaching to a much greater extent than it dves at present? In
moral teaching, for instance, in place of telling, .Iccturing, an.d ex-
plaining so much as we do, would it not be infinitely betier simply
and quietly to set them to the practice of what is right and proper,
and then, if neeessary, give tEcm the lectures and explanations
afterwards?  As Aristotle says, ¢ By doing just things we become
g tenperate things temperate, by doing brave things
rave.” In the same way, in the loarning of languages, we believe
that the natural and proper way is to begin with the practice or
speaking of it, in place of, as is commonly done at present, with
rules, and definitions, and exceptions. At least, this systein has
many able advocates on its side.  In the acquiring of a good style,
or in the studying of such arts as logic or rhetoric, we are of opi-
nion that the same course ought to be followed, and that in place
of rules, examples for imitation should more frequently be placed
before the scholar. It has been remarked, that if one would acquire
a good English style, he * must give his days and his nights to the
study of Aﬁdison ;> and in like manner, if one would be a skilled
logician or rhetorician, he can only become so by studying the
works of the chief masters of these arts. Men do not apply rules
to_cverything that they may speak or think, but they speak or
think in a particular way becayse they had been accustomed so to
speak ur su to think. "The child learns to speak its mother’s tongue
grawmatically not from grammar rules, but from hearing it spoken
grammatically by those around it. Comparison is a dominant
principle in the human mind, and whenever a subject is presented
to it, 1t instinctively refers to something of a similar nature that
has previously been before it brings the two togother, compares
them, and treats the one in the same way that the other had been
treated.  Not more readily does a man perform a mechanical ope-

® tThe readiness with which erﬁcular habitudes of thought are formed,
varies greatly in different individuals aund at differeat periods of life. Asa
eneral rule, it is far greater during the lpcriod of Qrowlh and developmeat
a0 after the system has come to its full maturity.,” ¢ Infancy childhood,
youth, adolescence, adult age, the period of decline and senili - have all
their characteristic phascs of psychical as of physical develop _nt, and
declino."'~( Carpenter's Human Physiology. )

t We seem justified in nﬁimin%that some chango must be effected in the
condition of tho nervous centres, by cvery impression of which we Lecomo
conscious, whereby that impression is organically perpetuated in such a
manner as t allow of its presenting itself anew w the cognisance of the
mind at any future timo when it may be excited from & passive to an active
condition."’— Carpenter's Human Physiology.

“If the mind partakes truly of an organic character, thoughina higher
region, the laws which apply to the progress of organic life generally ought
mutatis mulandis to hold good within its own subjective .-rhcrc. and the
fanctions of the one ought to throw light upon the scveral stages of the
other."—(J. D. Morell's Elements of Psyshology. )
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ration that he has frequently performed alveady, than does one
who has studied and mastered “a particular line of argument refer
others of the same kind to it, and follow them out in the same way.
The great ohjeet of educntion, then, should be to present a suflicient
variety of instanees to meet any cases that may occur, so that each
may be cammpared with what it most resembles.” This view reccives
further confirmation fram the generally recognised fact, that the
order of discovery is the order that onght to be observed in the
tenching nf a subject  Men made use oﬂzmg\mgc long before rules
of grammir were introduced ; poems were written before any art
of poetry was known; men thonght and reasoned before there was
any science of lngic or dialectic; and so also with agriculture,
chemistry, medicine, astronomy, navigation, &c.  The art has ever
preceded the science, the practice gone before the theory.

Be this, however, as it may, there can be no doubt of the fact
that a knowledge of our phy<ieal constitution, and of the laws to
which it is eubject, is of the highest importance to the educator,
and that in any science of education, Physiology, at least in so far
asit bears upan the subject, must form an important branch.  And
here we would seek to ohjert to the commonly reccived division of
edueation, into physical, moral, and intellectual, as being the source
of much misunderstanding and error. People have thus been led
to confound phf'ciml exercise and physical education, meatal exer-
vise and mental education, ignnrant or heedless of the fact that the
botly and mind in man <o interpenetrate each other, that physical
exereise has its mental side, and mental exercise inlike manner its
physical side  1f we lonk npon physical « Xercise only as imparting
strength and vigour to our physical powers. then it is a small mat-

There are varivus Jaws in accordance with which the will acts in
such cases. ‘I'he time should be taken when the powers are most
active and vigoruws, and the object ought to be une in which the
mind naturally feels an interest. Oue cannot be expeeted to attend
to a subject which is unintercsting to him, or of which ke does
not desire to know something. Hence it is first of all necessary to
exdite hn interest in the wind of the scholar, or to excite his cun-
osity respecting what we wish to teach him. Care must also be
taken that this witerest docs not fag, at least till the faculty has ac-
uired sufficient power to act of itself without these sumulants.

huse facultics should also Le selected for exercise that have al-
ready acquired sume degree of strength, fur there is always a certain
degree of pleasure attending the exercise of any faculty that is
strong and vigorous. The objects ol sense, the feelings and move-
tuents of their uwn bodies, are those to which the child’s attention
should fint be directed.  Then as the intellectual powers come
1wure aml mure into play, the attention should gradaally be directed
upon them.  Care must also Le taken in every exerase to avoud
the intrusion of any subject by which the attention may be disteact-
ed. By this means desultory labits of thought are produced, and
the mind suon luoses the inclination, and even the power of concen-
trating itself upon anything.

The great law of attention, bowever, is what Sir Wi Hamilton
calls the * Law of Linntation,” namely, » that the intension of our
kuowledae is in the inverse ratio of its extensiun ; in other words,
that the fewer objects we cumider at onee, the clearer and more
distinct will be vur Anuwledge of them.” The greater the num-
ber of vbjects among which the attention of the mind is distributed,

ter comparatively in general education; but when we come 1o | the feebler and Jess distinet will beits cugmzance of each” + Con-
know that it has” an important bearing likewise upon our mental | sciousness will thus be at its maxinum of intensity when attention
constitation, that it imf)arts strength, and force, and vigour o our | is cuncentrated on a single object.”

mental powers as well as to our physical, then it is scen to Le of | Iere, then, is a principle of the utmost value in education. Al
the very highest importance  The'mind is concerned andis at | most every subject—every branch of instruction, is made up of a
work in every one of onr nhysical actions.  The will, for instance, | number of different parts, and hence, in the teaching of any of these
is hrought intn play; the attention is kept alive; discrimination is | vur aim vught to be to reduce each toits simplest parts or elements

at wark *  TIndeed, the best way of training these puwers, particu-
Iarly at first, is by the bodily organs. The will that can direct and
control the actions, isin a fair way to control the thoughts; the
attention that ean be concentrated upon physical novenients may
snon be brought to coneentrate itself upon mental yperations. It
is by means of the senscs, that the mind is first of all awakened to
conseiousness; and it is to impressions received from without that
the mental powers are first of all divected.  Physical education, in
our view of it, is not mere physieal exercise, but it s the rendering
of the different organs of the body ready and cfficient servants of
the mind. In order to this, the two must be educated and trained
together, the proper thoughts and feelings being connected and
associated with the proper actions. In like manncr, mental exer
cise fand mental education are by no means the same.  Thysical |
exercise, as we have already shewn, constitutes an impurtant part
of mental education, and in the same way mental exercise is not
without an important effect upon physical education. The truth |
is. that body and mingd are so intimately coninccted together, that
whatever aets beneficially or injuriously on the one, acts in the
same way upon the other.

Moral education on the other hand, is not something distinct and
different from physical or intellectual, as this division of the sulject
would lead us to suppose, but it isin 2 measure a compound of
both. It is action of a certain kind guided by intclligence. Cus-
tom and habit is the ruling principlc‘;herc as well as in physical or
mental training.  Man is a moral man, beeause he has been accus-
tomed to think and act in a particular way. Itis cvident, then, |
that if we would have a correct, a scientific division of vur sulject,
one that will not mislead but aid us in our work, and throw I]I;:;Y.t i
upon it, it must be something very different from this.

But if a knowledge of the physical constitution of man by neces-
sary to the cducator, much more so ought the knowlulze of his |
mental constitution  Indeed, hiere he vught to fect hinsdll paction- |
larly at home, for this may almost be said to be the scicnie of
which education is the art. ~ If mental philosophy is ever to bucunue |
other than a dry and barren study, it will be by bringing its facts |

su that Ly cuncentrating the attention on cach separately, and
afterwanls connecting them, the whole may be more easily com-
prehended and mastered, . . .

‘T'wo of the principal operations of the human mind are associa-
tion and comparisun, the une forming the basis of memory, the
uther bring concgrned in perception, reason, judgment.  The two
may indeed be said to be parts ot the same operation ; for we asso-
ciate things tugether in urder to compare them, and 1n companng
thun together we associate them.  The principle of association 1s,
that thoughts, feelings, or emotions, that have been in the mind
toguther, ur in close suceession, become connected together in such
a way as that the one afterwards tends to recall or reproduce the
other.  The great law of association is contiguity, or the brmr,_v,mF
tuzether of two ur mure ideas or impressions that we wish to reeall
or repruduce each uther. Hence it follows, as a general rule, that
the Juscr these are brought together in the mind, the more strongly
will they be associated together, and the greater will be their power
of reproducing cach other. It is upon this principle that the Ham-
iltunian system of teaching languages is constructed—that namely
of bringing the foreign word and the Inglish cquivalent into the
nuarest prossible proximity.  Where any appreciable interval takes
Nace between ideas that we wish to associate together, irrelevant
1deas are apt to spring up and weaken their adhesive power.  The
circumstances that have a tendency to increase the adhesive power
of ideas arv chiefly vividness, repetition, and attention.  Ideas that
ke a vivid impression upon the mind are readily recalled, as are
alsu thuse to which the attention has been specially directed. The
lunger or more frequently an idea is before the nund, the more
readily is it recalled or remeinbered.  Some deas are much more
easily recalled than others.  This is particularly the case with such
as cutie tu as through the senses, or are connected with material
oljects, and it is on this principle that the so-called arts of memory
are constructed, namely the aseciating of what we wish to remem-
ber with some familiar material object.

All thuught, alt pereeption, as the philosophers tell us, 15 compa-
rizon. I perceive a star in the firmament by companing its bright-

to bear upon the education of the young. ~From the fickl of men- | ness wath the dimmner hae of the surrounding sky 5 I hear a sound
tal science the educator will gather rich and abundant fruits. | bucause 1 compare what Thear with the previous stiliness; and so
From it he will learn the nature and character of the different ; with all the uther senses.  Perception is ever the perception of
facultics, the order of their development, the Jaws to which they | difference snd hence it is, that were a man to be always subjected
aré subject, and the conditions under which they act, together with ) to the sm ¢ sensation, he would be as if he were subjeet to none,

the nature and growth of our knowledge, and the ordurin whichit |
‘may be best communicated.

There is nu puwer ur faculty of the human mind, a thorugh un-
derstanding of which is of greater lportance t the teacher than

that of the attention. “ It constitutes,” says Sir William Haunlton, Julge ofa

 the better half of all intellectual power.”  There is no difficulty |
the educator 18 su frequently called upon to contend with, as the |
want of atteation on the part of his scholars.  He fecls that every-
thing wuuld gu right if ho could unly command their atention; |
and that he is unable to do 50, is usually to be traced to lus igno- |
yance of its natury, or to & wrong system of education.  Attention
'13, strictly epoaking, not so much a distinet faculty of the human
Jmind, as'a pruperty common w all of them. It 15 simply conscious-
ness concentrated by an actof the will upon sume particular object.
@ * Discrimipation is a fandamental property of the intellect, and in so
far as wo can note diffcrences in our senrations, to that extens these may bo |
called intellectual."— Professur Buin's Scuses anad sujellcct. ‘

{ compare his sensations,

because having no change there would be nothing with which to
Tic conld percecive no difference. In the
saing way, in arranging, classify ing, reasoning, and in all the higher
mental operations, the mind is ever comparing. A man can only
j thing, ur even know a thing, by comparing it withsome-
thing in the mind already. Tknow that fire burns, or that water
yuenches thirst, because the mind instinctively refers back to
instances in which thishas taken place. In fact, a word, or a
phrase, or a sentence, s inteligible w one only as he can refer it
ot compare it with something in the mind already. Itis in this
way that one comes to acquire the styic or modes of thought of
another, the mind becoming stured with ideas of a particular kind,
with which it compares others of a similar nature that may come
Vefore it.  The merchant can at once tell the quality or value of
a picee of goads, because his mind contains numerous samples of
the same thing, and he naturally instantly refers to that which most
ncarly resembles this.  This principle not being understood, the
mind is commonly lefl. to chance in the acquirement of its know-
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ledge. In each case, earefully sclected specimens should be em- '
ployed and presented w the mind in a rogular graduated series, so
that st myzht readily and at onge refer what was brought betore it |
to that which 1t most resembled, and in this way, as some une ex-
presses ity the nund 1s as 1t wers furnushied with hooks with which
to lay hold of and retain its subsequent knowledge. In fact, one
‘;rcm. purposoe of education ought to b to store the mind with such
hooks, 1n other words, with ideas or tmpressions, with which what-
ever subsequently 1s Lrought befure the mind may be cumpared
and understood. But this cannot be tho case unless it is done
rogularly and systematically, and with this ond in view. Particu-
larly onght this to be the case in the education of the senses, hut,
notwithstanding 11s unportance, sense education is a thing that is
entirely neglected at present.

The mund of man is thus ever assuciating, ever comparing, but
like all the other powers or faculties of the mind, these require to
befuidcd and traned, otherwise thuy will bo as ready to associate )
and compare things that vught not tw bo associated or compared,
as those that ought.  Llungs ought only to be assvciated sther
that we wish to be assuctated, aud to be compared by their more
iuportant, not their less important, qualitics—by their cssential,
not their accidental, characteristics.  We ought thus to be very
careful onfy to bring together and assvcisto such ideas or impres-
sions as we wish to be together, and to be reproduced togother.
Ideas are reproduced or recalled in the same furm and with the
same assuctations as they were originally presented to the mind.
Heunee we ought not in teaching to present both the right and the
wrong to the mind of a child, for they will be associated together
and reproduced wgether—the living man chained to the putrid
carcase.  Build up the chuld’s knowledge with the right, and the
true, and the good, and let the wrong, the false, and the bad be as
far as possible vemove:d from him. Still more reprehensible is the
practice of making a child suspect his knowledge, by asking him,
after he has given a correct answer, if he is sure it is not sumethin
else. In teachung, one can scarcely do a greater injury to a chil
than to make him suspicious of his knowledge.”  + Spoil not,” says
Andrew Fuller, *thy memory by suspecting it; how canst thou
find that true which thon wiit not trust.”

Oar ideas onght also to be stored up exactly in that order in
which wo wish them to be reproduced.  In this way, cach rises up |
in the mind nits proper place, and in the order in which it s |
wanted. Otherwise, many different ileas will crowd upon the
mind at once, and confusion or embarrassiment will be the result.
Asin any mechanical operation, the work goes on best whenothe
materials are brought to hand exactly as and in the order that they
ary rcx&uwcd, 50 in our mental operations, the mind ever acts bust |
when the thoughts and words are brought before it exactiy when
and in the order that they are needed,—when itis given to them |
at the proper ume what they shall say.  Hence, in questivning a
scholar on_any subject, care vught w be taben to strictly observe
the natural order, or the orderin which it 15 best reproduced.

But the highest principles, the most exalted operations of the
human nund are carried vo unconsavusly, = Here,” (underneath
this region of consciousness) says Carlyle, - in its quict mysterivus
depths dwells what vital force is in us; here if aught is to be created |
and not merely manufactured or communicated, must the work go
on” A knowledge of the nature and charcter of this ultra-
consgious region of the human mind is of great importance in educa-
tion ; but, unfurtunately, philwophy has not as yet been able to
throw much light upon the subject.  This is a branch of science to
which philoso;ﬁms, at least in this country, have as yeu paid hittle
attention. Consciousness has been the basis on which they have |
constructed their systems, and they have not troubled themselves,
or cared to enquire what or whether anything was under or beyond
this; and yet gll‘ W. Hamilton says, * 1 do not hesitite to maiatain
that what we are conscivus of, is construeted out of what we are
not conscious of ; that our whole hnuwledge is in fact made up of ,
the unknown and incognisable.” This is the departinent of mental |
science of which least i3 known at present, and it is probably here |
that the next important discovery will be made, but it can only be
established by a careful process of inductivn, which can be nowhere '
better carriil: out than in educativn. Indeed, we are of opinivn |
that more will be learned respecting this ultra-cunscivus region
froin & pruperly directed system of education than in any other
way.

At present it may perhaps be permitted to us to speculate a |
little on the subject.  The human mind may be likened to a dark
cavern, into which consciousness, like a light at the mouth, permits
us to sce but a very little way. In the dark and mysterious region
Leyond are stored up all our knowledge, and all our experience,
and huw are carried un those wonderful mental processes that are
known to us only by their results.  We knuw that a person may,
after getting puzzled with a subject, and unable to sec his way
through it, a{ it aside for a time, and un taking it up again, find
it all arranged and clear Lefure him, and that without his being
conscious of having oven once turned his attention to it in the in-
terval.  This can unly be accounted for un the supposition that the
mind has been unconsciously at work on the subject, £nd that too
with finer and more perfect instruments than any that the consci- |
ous mind can command. All the higher and more perfect of the
mental operations are unconscious or instinctive. “ The truly
strong mind,” says Carlyle, ¢ views it as intcllect, as morality, or
under any other aspect, is nowise the mind acquainted with its
strength; here, as before, the sign of health is unconsciousness.” !

Genius inits higher forms is of this natare.  “ What,” says Goothe,
in speaking of his wourks, “isin such cases termed invention, is
with mo spontancvus.”  * Ich habe nic uber das Denken gedacht.”

Louk at the uratur, for instance, how aptly he selects his words,
how adruitly hu plics his angument, and cnploys ous after another
the various furms of spcc&.‘:ﬁ, cach in its proper place and atits
proper time.  What mental powers, of wllxich ho 13 not couscious,
must be at work here 2 There is reasun to besieve that the prinei-
ples that are at wurk, and the vperations that are carried on in this
ultra-conscious regivn, are the same as thuse in the conscious,
thougl finer, more minate, and mure perfect.  There are feelings,
emuttuns, sensations, at work here of which we are unconscious,
and which unly manifest themselves to us by their results.  Thus,
certain conditions of the atmaosphere, certain states of the body
peuduce clevation ur depressiun of spirits by means of sunsations of
which weo are not cunscivus ; and the beaatiful, the true, and the
guud, when presented to the mind, excite in us feclings and cino-
tivus fur which wo cannut account.  In all the higher operations of
the human mind, it is nut by reason, or even by cunsciousness that
itis guided, but by ultra-couscivus feelings and emotions, mostly
cunnceted with previvus feclings and cmotivns, the associations
connected with which they serve to recal.  Association and com-
parisun are, we belivve, as active and duminant principles here as
w the cunscivus region of the miml.  As regards education, it is
impussible to estimate the amount of light that may be thrown
upon it frum more knowledge on this subject.  To know that there
are uremtiuus of the human mind that are carricd on tncon-
scivisly , that there exist feckings, and emotiuns, and sensations of
which we are not conscivus, that the mind cumpares unconsciously
as well as conscivusly , that all our knevledge and experience is
stored up in this unconscious region in strict” conformity with the
laws of assuciation, and is reproduced exactly in the form and with
the cunnectivas that it had originally , all this must of necessity be
of immense importance to education.

But nut unly are all the Ligher and more perfect operations of
the human mind uncunscivus, or instinctive, but the tendency of
all of them is to becuine so by practice.  Acts of which the mind
is at first painfully conscious, becoe gradually less so by practice,
until at length they may be pcrfurmcla quite unconsciously. The
more simple the act, the mure readily may it be brought by prac-
tice to be perfurmed unconsciously , ami heunce the advantage of
reducing cach sulject taught toits simplest clements.  In the more
cotplicated of the mental vperations, there are a nunber of differ-
ent acts that require to be carried un at the same time, and hence
the greater number of these that we can render in a measure
unconscivus, the more is the mind left free to deal with the rest.
The urator, fur instance, who does not require to think about his
activns, knuwing that they will naturally suit themselves to his
words, nur abuut the proper tune, accent, or emphasis of his words,
knowing that these will uncunsciously fullow, nor about the best
words in which to cJothe his ideas as that has become habitual to
him, will thus have his mental powers frec to deal with the deve-
lopinent and arrangement of lis ideas. By atmcking] and master-
ing each clement of & sulject separately, we can thus the more
casily guide and dircct them in combination. For the object of
such divisiun, aud of mastering thein one by one, is to enable us
afterwards to carry un the greater number of them at the same
time.

E.ach of our mental powers or facultics has its unconscious as
well us its cunscious side or end; yen, even reason itself, the highest
and uust cunscious of all our facultics, has its uncunscious or
instinctive side. It is during the ecarliest years of lifc that our
instinctive or uncunscious puwers are most active and most highly
susceptible of education, and hence it is during these years that
must shuuld be done to improve and strengthen them.  Who can
estimate the amount of knowledge that a child acqaires uncon-
sciously, spuntancously, during the first few years of life. The
teaching of this periou should %e direct teaching, and rules or the
application of them should be resorted to as little as possible. The
less a child has to do with giving or receiving reasons at this period
the better.  How reprehensible then is the'plan of some teachers
who, nut cuntent with receiving correct answers to their questions,
st also have the child to give reasons for them, or who, not con-
tent with tclling the child what & thing is, must also puzzle him
with reasons why it is so. The reasoning powers in place of being
unduly stimulated at this period, should be rather repressed. It is
a great mistake to fancy that a child must understand everything
that it learns at this period. Let it rather collect all that it can
while its H)erception and receptive powers are at the strongest, it
will find plenty of time to reason about them afterwards.

But we must have done. We have only attempted to gather
here anu there a few specimens, toshew the rich field of knowled{fe
that cducation s, if it were only cultivated. And we have only
entered upon the first of our three great divisions. We have said
nothing of the means by which education ought to be carried out,
or of the perfection of the individual at which education ought to
aim. We have been unable to enter upon the nature and charac-
ter of the individual faculties, the order of their development, or
the lJaws which govern them; the order in which the various
branches of knowledge, or any one branch, ought to bo communi-
cated ; the place that classical knowledge, languages, or mathema-
tics, ought to occupy. In teaching we ought always to proceed
from the general to the particular, or first state the leading princi-
ples of a subject before wé descend to particulars; on the principlp
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explained by philosophers that the mind naturally scizes upon the
general before it can comprehend tho pacticular. We ought also
1o be especially carcful always to procecd from the known to the
unknown, for the unknown can only be understood or apprehended
by being compared with or explained by ‘he kuown.  Cowpare
nf'wnys what tollows with sometrfling thav has gono bofore; or, as
Jlacotot says, Learn something thoroughly. and refer everything
else to it.”

Wae should have liked, had time permitted, to have said some-
thing of abstraction and generalisation, or the powers by which the
human mind ean take o single feature or quality of an object apart
from the rest, and regard it as a soparate individual, or by which
it may tako several subjects, or parts of objects, and. conjoin them
into a new and distinct whole.  These ave of great importance,
and ought to be carcfully trained in cducation. An intimate
knowledgo of them, particularly if we regard them as also actin
unconsciously, would tend to throw light upon many of the ment:ﬁ
phenomena.

Wo objected to the ordinary division of cducation as being
according to means, and not having a regand to the cend,—thus
tending to confuse the means with the end.” A proper division of
tho subject would be according to the cnds that are to be had in
view. ‘The end of all education, is either to cultivate shonght, or
to developo expression, using this last in its widest sense to includo
actions and conduct, as well as mere speech or language.  All
cducation or teaching must have a regard to oue or other of these,
the culture of thought, or development of expression.

AMERICAN AND EUROPEAN SYSTEMS OF DEAF-
MUTE INSTRUCTION, COMPARED,

BY E. M. GALLAUDET, PRESIDENT OF DEAF-MUTE COLLEGE.

A REVIEW of the history of deaf-mute education reveals the fact

that great diversities of opinion asto the most desirable meang
of instruction have been coexistent with the work itsell. A record
of controversics, of angry disputes cven, appears in a department
of labour where from its nature and from thesad condition of its
obiccts one would naturally expect the gentlest feclings of the
heart to be ever uppermost.

Those differences seem to have had their origin in opposite con-
ceptions formad of the psychological condition of the deafmute.
This was thought on the one kand to be an abnormal state of
being. Dumbness was considered as a positive quality, the
presence of which rendered its subject 2 monstrosity. The com-
mand of spoken language was deemed alsolutely essential to a
development of the intellectual powers.

The possibility of education was therefore thought to depend on
the ability of the pupil to acquire the power of speech.

Hence all labour was directed primarily to the education of the
mute from his supposed abnormal state, and his induction, as far
as gosiblc, into the normal condition of speaking persons.

y another class of thinkers the deafmute was decmed to be a
normal creature; that is to say perfect of his kind, although lack-
ing some of the powers of other men.  Dumbness was regarded as
a negative quality, inability to speak constituting no olstacle to a
full and vigorous mental development. Education on this theory,
therefore, sought means to adapt itself to the condition and capa-
bilities of its object, the initiatory step in both cases necessarily
being the establishment of a comnpetent channel of communieation
between teacher and pupil.

Heinicke, who founded in Germany, in the year 1760, the
method inwhich the deaf-mute isregarded as an abnormal creature,
held to the view that *the written word can never become the
medium of thought.” 'That said he “is the sole prerogative of the
voice. Without an acquaintance with spoken language a deaf-
mute child can never me anything more than a writing
machine, or havo anything beyond o succession of images passing
through his mind.” Consistency, therefore, with such a foundation
left lim 10 alternative in the use of material for his superstructure.

Speech ! Speech! Speech! from base to turret.

De I’ Epeé, on the other hand, the author of that method which
ascribes to the deaf-mute nothing unnatural or monstrous as to his
condition, which sees no inherent obstacles in the way of mental
fruitage, took him as he found him; slrendy possessed of a lan~
guage, imperfect it is true, but of easy acquirement by the teacher,
and a3 susceptible of expansion and perfection as any dialect of
spoken utterance.

Denying the dependence of thought on speech, de I’ Epeé found
& means of communication between himself and his pupils, in a
visible Janguage which conveys thought from one to another as
surcly through the medium of the hand and eye as is done by
means of that which employs the tongue and car.

The theory entering into the construetion of this foundation,
unlike that of Heinicke, im no restriction on de ¥ Epeé in-
the use of materiale in his edifice, but, on the contrary, left him and.
his disciples free to adopt whatever means ingenuity might devise:
or experience recommend, as servicoable in the great work they
had to perform.

The real point of difference then, between Heinicke and de
' Epeé is discoyered to lie in a purely philosophical qucstjon, the

solution of which, in & hundred years of practical labor, proves the
former to hiave been plainly in tfle wrong, and the latter as clearly
in the right.

Thet much of real good to suffering humanity has resulted from
the cfforts of both these pioncers in the work of general deafmute
instruction cvery candid person will admit; that cither was fault-
less or omniscient none will elaim 3 nor yet, it is to be hoped, will
it bﬁ naintained that the system of cither is entircly destitute of
waorth.

‘Yo that ot Heinicko must be accorded the merit, if merit it be,
of huving the more ambitious aim, though exierience lins proved
his object to have been unattainable; while that of de I’ Epee must
be awarded the praise of practical success and much wider applica-
bility.

In reviewing the presont condition of deafmute schools in
Europe, all the systems in use are found to involve one or both of
these fundamental metheds.  In certain places articulation is made
the object of transcendent imporlancc; while in some localitics it
is entirely rejected ; and agin insitutious are found where attempts
have been made to harwonize and combine the onco cenflicting
methods. ‘

The imparting of the power of intelligible oral uterance to one
born totally and’ incurably deafis an achievement so nearly ap-
prozching the miraculous as to dazzle the mind and well nigh
unseat the judgment of him who, for the first time, hay convincing
proof of its possibility. u

Indeed one of the carlicst recorded instances of deaf-mnute instrue-
tion in England in the seventh century by the Bishop of Hagul-
stad, is alluded to in the known work of lgcdc, as a nuracle, when
it was doubtless nothing more than has been accompli<hed by
teachers of articulation in latter times.

That toto-congenitally deaf persons have been taught tos
fluently and in tonos that could be understood by strangers is an
indisputable fact.

The inference, however, drawn by come writers and even, though
ravely, by practieal teachers that because success is attained with
one such case, it is therefore to be expected with all or nearly all,
has not Leen sustained by actual results.

Among more than one hundred instructors recently consulted by
the author of this article during his examinations of forty-four of
the most prominent deaf:mute schools of Europe, but one was found
who claimed that success in articulation might be looked for as the
rule among deaf-mutes.  And this gentleman, acknowledging that
many deafinutes, even in respectable Germau schools whero articu-
Intion was made the:basis of instruction, did not acquire the power
of specch, ascribed the failure to a want of skill or Industry on the
part of their teachers, thus assuming to sit in judgment on the
great body of German instructors whose zeal, ability and infinite
good tewmper bave received the applause of their most decided
op}i‘onents. .

ho subject of teaching deaf-mutes to speak baving been dis-
cussed at some length in our public journals during the past twoor
three_years, and the claim having beecn made in certain quarters
that the German system of instruetion was productive of far more
beneficial results t{nn that obtaining in this country, it scemed im-
portant, in the tour of examination already spoken of, that special
attention should be paid to the matter of articulation in the Euro-
pean States generally, and in the institutions of Germany in
particular.

It is this particular line of cffort, and this alone, which essentially
differences many of the European deafinute establishments from
those of this country. Hence in the comparison of methods pro-
poscd in the title of this paper, attention will be mainly directed
towards a consideration of the practicability of tesching deafmutes
by a system based on articulation as the prevailing principle of
instruction.

The metaphysical blunder of Heinicke, the founder of this sys-
tem, that thought is impossible without speech, is now everywhere
acknowledged, even by the most zealous supporters of his practices.

The single instructor to whom reference has been made, as
claiming the ibility of teaching all deafmutes by articulation
is the able an distinguished Mr, }ﬁxsch of Rotterdan, who may be
taken as the most extreme and ultra advocate of this method in
Europe.

His views on the subject are clearly expressed in the fo]lowi::g
terms quoted from an address delivered by him before the nin
i:icntiﬁc Congress of the Netherlands convened in Ghent list

oust,

“The object to be attained is to render possible the admission of
the déaf-mute into society by teaching him to see, that is to under-
stand the movements of the Lips and te speak in his turn.

“To attain this end the act of sccing or comprehending and of
speaking must be made the exclusive principle of instruction, and
ncither the palpable alphabet nor the languago of signs can have
any conncction with it. C

“The daily obscervations which 1 have made for more than
thirty years that I have devoted to the deaf and dumb have con-
vinced me that the art of secing specch in the movements of the
mouth i3 the most_important of all the branches ot. instruction and
that therefore it should be most sednlously cultivated.

# Next to the art of'secing or understanding, the act of speaking
is the principal object of 5:&3 instruction of the deaf and dumb.
By this system nincty-nine out of every hundred deaf-mutes may:
be taught, and their progress will depend cntirely on the talent
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and patience of the teacher; this truth too long and too coldly
doubted is now penctrating everywhere.”

These claims and opinions gravely put forth and no doubt fully
believed in by Mr. Hirseh, so far from being $ustained by fucts, are
refuted and proved wholly untenable by a mass of evidence too
strong to be yuestioned for a moment.

Not a single instance was au instructor of deaf mutes met by tho
writer, who supported these last cited views of Mr. Hirsch, and in
critical examinations of schools containing in the ageregate up-
wards of three thousand deaf mutes far less than fifty per cent
were found succeeding with articulation.

( To be continued. )

The end of learning is to repair the ruins of our first pareats, by
regaining to know God aright, and out of that knowledge to love
him, to nwitate him, to be like him, as we may the nearcht, by pos-
sessing our souls of true virtue, which being united to the heavenly
grace of faith, makes up the highest perfection—John Ailton.

PRRATUM.——JOURN‘\L oF EpucarioN, p. 187, * Archibald,
Ilarrict N., Graoe E.” read Grape C.

EDUCATIONAL INTELLIGENCE.

AT HOME.

Colchester €o. competition.—The morning of the 13th
did not dawn at all auspiciously. It was cold, dark and dreary ;
floods from above met torrents below, the weather being, it I may
be pardoned the phrase, of & most pluvious cast; the mud oozed
in unctuous blackness through the softened ice and watery snow
in Truro streets, and failure scemed certain. Bat young hearts
are not easily discouraged. Pope or somebody else says,—

* Xope springs immortal in the human breast.”

The young live in on atmosphere of beatific expectation, cver
secing the bow in the eloud.  Several came 20 miles that wet
morning, and some of these weroe well rewarded.  Yet I must con-
fess keen disappointment. A goodly number came, but more
might have come. 1 wish that some of our teachers were more
emulous. Some condemn prizes. Two answers are pertinent.
Young Nova Scotia iz in no danger of being hurt in'this way.
Again, this was not & giving of prizes to the individuals of any one
school, but to the representatives of many. The following table
exhibits the number of competitors from each schoo), and of the
prizes to each :—

NO. OF PRIZES AWARDED.

con?x?t;uot‘;m. Spell’g. Read'g. History, l_{?m‘.ﬂ Total
Model School, High Department, 6 . . 1 .. 1
“ reparatory do. 24 3 4 .. 8
u Intermediate do. 1 .. . . . e
Bible Hill, Truro....cveeeees.e 3 2 .. . 2
Cros3 Roads, Stewiacke........ 2 . . .. . Ve
South Branch ¢ tievares O 2 .. . 2
. Middle Stewiacke, South....... 3 . 1 1
Lower Stewiacke, Eastioooioooi 4 . 1 . . 1
Otter Brook ¢ cereiiees 2 .. . . e
Follyeooioiiins cioiironenens. 8 2 . . .. 2
Grea? Village....... TP .1 1 .. . 1 2
Acadian Mines....... ciiiials 4 .. . .. 1
BassRiver...civeeiniiseneness 2 .. . . 1 1
Totais..ccenuen. .61 8 6 b 2 2

The competitors distnibuted themselves as follows :—Spelling, 84 ;
Reading and Recitation, 26; istory, 17; Mental Arithmetic, 11.

It was very soon evident that the prizes ought not to be given
in the Proposed proportions. The disparity of ratio of competitors
in spelling and 1 other branches to the ratio of prizes, compelled
a change. The competition in reading and in British history was
of a much higher character and merit than that in spelling.” For
these reasons it was thought better to make some change. ~

I have already intimated that the exercises in spelling were not
of so high a character as were hoped for. While there was not
much difficulty in spelling the words selected from the fourth book,
the defining was by no means good, exhibiting looseness and inac-
curacy. Some of the pupils had evident] litﬁe or no preparation
on the specific words. ~ OF those whe received prizes, some excelled
in consequence of special preparation, while others succeeded
rather by reason of a good acquaintance with the language gene-
rally. These latter were, in some cases, able to grapple success-
fully with untried difficultics. The prizes were ta{:,en in the
following order:—

1. L. Carson Layton, Great Village.

2. George Faulkner, Folly.

8. William McKeen, Preparatory Department 3odel School.

4. Jeannie McCualloch, Bible Hill, Truro.

5. Alexander Frame, South Branch, Stewiacke.

6. Wilson Framo, “ L

7. Nina Gibson, Bible Hill, Truro. . .

8. Astemus Fulton, Folly. : .

The contest for the first place was spirited and exciting, very
few words being missed by cither Layton or 1 ilkner. The for-
mer had, however, a considerable advantage in age.

The reading and recitation wero highly intevosting and credit-
able to those engaged. While there was no great difficulty in
making an award, many of the unsuccessful deserved high praise.
The prizes were awarded in the following order :—

1. Sarah Culkin, Preparatory Department Model School.

2. Elsic Fisher, Middle Stewiacke, South.

3. ‘Thomas Prince, Preparatory Department Mode! School.

4. Sarab J. Delancy, Acadian Mines.

5. Jane Ilattie, Proparatory Departiment Model School.

6. John Wright, Lower Stewiacke, East.

The mental aritbnetic trial was comparatively a, failure, 1.
wanted that life which is generally exbibited when the exercise i
conducted simultaneously. I felt tied up by the instructions to
give the questions individually, a cowse which T would not again

pursie, A few shewed great readiness, and if the questions uad
een more varied, woulld have succeeded better.

1. L. C. Layton. 2. Edward Fulton.

The work in British history was a high success. I venture the
assertion that it was not excelled in the Provinee.  Several scemed
to have so studied Collier’s history as to make every sentence their
own., ‘The moment the (uestion was griven, the event was related
with scrupulous minutencss. ‘Lhe final trial in dates, ealled for
with rapidity and without consecutive connection, was most excit-
ing and highly intercsting. The following received prizes.

1. Duncan Campbell, High Department Model School.

2. Jessic McKay, Preparatory ¢ “
3. Thomas Prince, i & i
4. James Archibald, @ “ “
5. Dunean McKay, w " "

The youth of many of the successful pupils is worthy of note.
Nine of them were from 9 to 12 years of age.

I must again express my regret that but 18 schools were repre-
sented.  Known circumstances fead me to think that some teachers
may plead iznorance as an excuse.  All had equal chance of infor-
mation. If any one say that he did not sce the Journal, I leave
him to the judgmient of the intelligent.  Rev. J. Forsythe and Mr.
Calkin of the Normal College rendered valued assistance. Other
gontlemen were invited but conld not attend. 1t isto be hoped
thiat other similar competitions may take place, and that a larger
number may participate.

. H. C. Urenayy, Inspeclor.

¥lecton Co. competition.—The Competition for the Go-
vérnment prizes for the Ccanty of Pictou, took place on the 13th
March, in our new school house. Notwithstanding the very
unfavorable state of the weather, we had a large attendance of
ladies and gentlemen, who took a very lively intercst in the pro-
ceedings. There were fifty-four candidates for the several prizes
to be competed for, from Pictou, New Glasgow, Merigomish, &c.;
several teachers were also in attendance.

Th¢ contest for the prize in English history was very kcenly
contested. A, P. Ross, Esq., who was present at this very exciting
examination, presented the defeated candidate with a prize of
equal value.

‘The prize for reading and recitation was cqually animated.  As
we had twenty-five prizes to awara for spelling and definition, no
less than forty-one candidates competed for them.

As it was getting late in the afternoon, the candidates from the
rural sections were anxious to return home, leaving but two com-
petitors for the prize in mental avitlinetie.  After & short exami-
nation, it was decided that this prize should be retained for the
present.

No. candidates for prize in spelling and definition... 41
“ u reading and recitation... 31
« u English history.......... 12
“ u mental arithmetic....... 2

—

No. of competitors. .« cveveeeereeiieneennnnss ceses b4

No. competitors from Picton Town......cvuvenn... 83
“ “ New Glasgow. .... ceseeeeses 14
“ “ Merigomishee e eerveeernnnnen 2
“ « Backland...c..covveiiiiias 4
“ “ Saltsprings..covieeenniens 1

54
Master Robort Ross gained prize for reading and recitation.

Master Charles McDonald gained prize for English history.
M. T. S»urn, Inspector.

Antigonish €o. competitiom.—The prizes, Murdoch’s
History of Nova Scotia, 8 vol. qto., assighed to the most advanced
pupils in the public schools in the County, were competed for in
one of the halls of St. Francis Xavier's College on Friday, the
13th inst., according to arrangements made in the Education office.
Pupils from Arisaig, Antigonish, South River, and the Harbor,
were in attendance promptly at the hour.  The Inspector, Roderick
McDonald, Esq., who, we are rejoiced to notice, is fast recoverin
from the cffects of a severe.aceident incurred in the discharge o
his duties early in the winter, conducted the examinations. The
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contests in history, mental arithinetic, and recitations were keen
and wonderfully evenly fought out, betraying a great amnount of
cleverness in the several caudidates.  Arisaig, particularly, did
special honor to Mr. McInnes, the clever teacher at that place, in
tgu person of a Master Dougald Gillis, who won three prizes, but
could only carry off two, the number limited by the powers that be.
Master Danicl McDonunell of Antigonish, also won two prizes.
The result was as follows :—

Mental Avithmetic—Dougald Gillis, Arisaig.

Ilistory—Danicl McDonnell, Antigonish.

Recitation and Reading—DMiss Sophia Grant, Antigonish.

Spelling—Dougald Gillis, Arisaig; Danicl McEachiern, Antigo-
nish; Ellen Kenua, Antigonish; ‘Augustin MeDonald, S. River;
Allan  McDonald, Arisaig; Colin Chisholm, Harbor; Daniel
MacDonunell, Antigonish; John Whidden, Antigonish; Willian
Cameron, South River; Juhn MeAmus, Antigonish; Colin Came-
ron, South River.

All the pupils behaved themselves admirably; and we only
regret that the country schools were not more fully rcprcscntc(f.
Such of them as were showed a proficiency that spoke volumes for
the competency of their teachers.—Antiyonish Casket.

Guysbore® Co. competition.—In conducting the compe-
tition for the prizes of Murdoch’s History of Nova Scotia on
Frid:x{', 13th March, I was assisted by the Rev. W. E. Gelling,
Rev. M. Tomkins, P.P., Rev. L dMureay, and Rev. H. Hamilton.
The best of onder prevailed, and no difierence of opinion occurred
in awanding the prizes to the successful competitors. It is, how-
ever, to be regretted that no pupils from other parts of the County
were present to take part in the competition ; especially as I know
many of them to be very intelligent and industrious yeung people,
and who would, by coming forwand, have guined sauch credit for
themselves and their teachers. The pupils who competed were
twenty-one from the academy and six rrom the preparatory school
of this section ; and the successful competitors and prizes awarded
were as follows :—

Dritish History—liss Sophia C. Tory.

Mental Arithmetic—Miss Carric B. Morrison.

Reading and Hecitution.—Miss Sarah Francbeville, pupil of the
academy 3 and one set (purchased by the teachers and inspector
for the purpose) to Master Lewis Grant of the preparatory depart-
nent, who. though failing very slightly in pronunciation, exhibited
such judgment and gave such expression to the several picees read
as to commanid the praise of all present.

Spelling.—Miss Hattie Peart, Miss Louisa Peart, Miss Sarah
Fraucheville, Miss Anne Malony, Miss Carrie B. Morrison.

In awarding the above prizes several of the competitors, whose
failure may, perhaps, be attributed to want of confidence more than
to want of” knowledge, came so ncar to the wmore successful as to
entitle them to honorable mention, viz., Misses Hattie Peart and
Luey Morris in British history,—Master Lewis E. Hart (for lus
honesty in the decision of a doubt in which he was interested,) and
Miss Ylorence Tory, both in mental arthmeue,—Miss Soplua C.
Tory, Alfred Cunningham, Katic Sutherland, Ida A. Russell and
Florence Lury, in reading and_recitation; and Sophia C. Tory,
Flo’rcncc Tory, Una Morrds, Lucy Morris and Laura Clark, 1n
spelling.

p‘:/\t. the close of the competition it was agreed that the prizes
should not be delivered till the following Tucsday, in onder that
the children of all the departinents, and persons interested in edu-
cation, might be present.  On that day nearly two hundred children
appeared, and were addressed by the Rev. Mr. Gelling, Rev.
Mr. Burns, Rev. Mre. Murray, and the Hon. John J. Marshall;
and in the presence of these gentlemen, the trustecs, teachers and
parents of the pupils, the prizes awanded were delivered to the
successful compretitors before entioned, by

Saxnven R. Russerr, Inspector.

Cuamberland Co. competition.——The competition began
in the Academy room at 10 2. m., on Friday, 13th March, 1868.
The Rev. Dr Clarke, Rev. Messrs. Stecle, Sutcliffe, Thomson and
Miles, and Messrs. W. F. Cutten and S. Fulton, rendered valuable
assistance 1o the inxpector in arriving at a satisfactory result.
There were fifty candidates in spelling ; seventeen in mental arith-
meticy cight in history; aud about forty in reading and recitation.
“The examination, which wwas highly creditable to the competitors,
resulted in the following awards:-—

SPELLING.
Mary E. Hlickman........ Dorchester, N. B.
Amelia McLean.. ce oo oo 0. Anherst.
Arthur J. Freeman....... Point deBute.
Nathaniel Augus......... Goose River.
Mary E. Davite. ceeee. <« «Shinimicas.
Marin SHnpsotiee e« oo« oo« . Amberst.
Laura A. Seaman........Minudic.

ATITANMETIC.
Joseph Tlowe Pipes. ... Autherst.
Robert Barzy, proximus. .. Amberst.
READING.

D. W. Doucrlas...... .. Amherst.
Eliza Simith. ... ..... ... Maitland.

IUSTORY.
William II Pipes......... Amherst.

Eliza Smith >
Arthur J. F;'cem:\n, }Lqunl to first.

It was arranged that a mecting should be held in the Court
Iouse at 8 p. m., on the sawme day, for the purpwse of presenting
the prizes to the suceessful candidates. In isclhurgiug this duty,
the resident clergymen happily combined the grave and gay.  Rev.
Dr. Clarke dw:ﬁi with much point on the awakened interest in
cducation now, compared with the apathy of furmer years. Alto-

cther, the mecting, which Jasted two hours, was exceedingly
mteresting.
T W, GronGe, Inspector.

Richmond Co. competition.—We had aspirited contest at
the competition for * Murdoch’s History of Nova Scotia™ on the
18th. Unfortunately the weather wus unfivvorable, which prevented
a larger attendance of pupils from schools at a distance from town.
‘There wag, however, considering the state of the weather, and it
being the first occasion, a consulerable number present, and a
lively interest was manifested by all.  Several of the parents and
a number of teachers and visitors also attended and remained
throughont the examination, which did not teyminate until afler
candlelight. The copy offered as my remuneration was thrown in,
which made 10 copies com{)c_tcgl for. The gentlemen who acted
as judges with me were—\William Crichton, Esq, Chaieman of
Board of Conunissioners; Rev. Dr. Cames 13 Ton. E. P. Flynn,
and William LeViscoute, Esq.  Prizes were awarded to the suc-
cessful competitors as follows :—

English history. .....Kate Donovan, Female Seminary, Arichat.
Reading, &e........ Sovphia C. Fixott, do.
Mental arithmetic. . .Jeflery Terrio, Academy.
i Llizabeth Holmes, Female Seminary, Arichat
... Matilda Campbell, do.
.-F. Ida Cutler, do.
............ James ‘Loomey, Academy.
David Hearn, do.
Francis Kempt, 1.’ Archeveque, No. 81.
$ L ieveeese s Alexander Ross, South Mountain, No. 24.
) W. R. CurLeRr, Inspector.

Capc Breton Co. compcetition.—The examination was
conducted under the supervision of Mr. Outram, the County
Inspector, who was assisted by Messrs. John Rindress, Sydney
Mines; W. Dimock, North Bar; T. W. Johnston, Cow Bay;
Charles Garrett, Ball’s Bridge; and I C. Creed, Sydney Aca-
demy. The judges were Rev. Dr. Uniacke, Rev. Dr. Mel.eod, and
Mr. John George Bourinot.

The first competition was for spelling, and like all the following
exercises, was conducted strictly in accordance with the rules sct
down in the Journal of Education. "The boy or girl who made two
mistakes during the first hour was ruled out. At the expiration of
the hour 21 pupils were left out of 38 who entered, to compete for
the 13 prizes. Each was then examined separately until ke orshe
made a mistake. On the whole, the ,pupils were remarkably
prompt with their answers, and did mnuch justice to their several
teachers, At the close of the competition the following were ad-
Jjudged prizesi—

Margaret Muggah...cooooeen Syducy High School.

Barbara Melcod..ooooen.. . “

Anpie CoJostecevenennnnnes « <

Roderick J. Buchano....... “ &

Bessie T. Sutherland........ “ « >

John Armstrong. ...ooovennn North Bar.

Wallace Jerrette ceeeeannns. Ball's Bridee.

Frederick G. Harrington. .. .Sydney ligh School.

William M. McLeod........ “ u

Charlotte Readee vovvvnnan. Prcpnmtor)' Departient.
. Herbert C. Burchell......... Sydney High School.

Mary Buchanan............ “ a

Newille Usher.eev veeeennsn Preparatory Department.

The writer gives the successful candidates according to the order
in which they stood when the competition closed. Miss Mugmah
did not miss a single word, Misses Jost, MeTeod, and Sutherlang,
Masters R. Buchanan, J. Armstrong and W. Jerrett also deserve
cspecial mention for the mannerin which they acquitted themselves.

he next examinalion was in History, from the veign of Eliza-
beth down to the present time, and was very searching. The
contest Iasted about an hour, and displayed the knowledse of the
several competitors, 6 in all, in an exceedingly gmtifying manner.
It was finally decided that Master W Ifarrington had best stood
the trying ordeal and was entitled to the prize.  Miss M. Muggah,
and Master E. Sutherland are also entitled to honorable mention
for the mannerin which they contested this prize.

Then followed the coms_cﬁﬁon in Reading and Recitation,—
thirtcen candidates in all offering themselves.” Fach was allowed
to recite or read 2 selection, as hie or she night think proper.  The
picces were choice ones, and mostly taken from the sixth and
seventh Readers used in our schools.  Miss Snean Barrington from
the Mincs, who recited with much spirit and taste, was finally
awarded the prize. Clarence and George Meloney, Herbert
Borchiell and Thomas Larwlor also deserve notice for the faanner
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in which they acquitted themselves.  Indeed, the readiug and reci-
tation showed much diligence on the part of both pupils and
masters.

The concluding exercise was in Mental Arithmetie, for which
fiftcen pupils entered.  The quickness and aceuracy of the answers,
on the whole, certainly surprised the audience.  Master C. Rudder-
ham from the Bar was finally awarded the prize.  John Armstrong,
Roderick Buchanan, Hester Muggah, Malcolm Buchanan, and
Matthew Sullivan came next in order of merit.

The prizes, Murdoch's History of Nova Scotii, were then handed
to the successful candidates amid the applause of the assembled
scholars. This procceding closed the competition which had been
most spiritedly conducted throughout. Asit will be seen by the
foregroing list, the majority of the ){'izcs for spelling and the one
for history were taken by pupils of Mr. Creed, whose ability in Ins
profussion deserves every recognition.  The prizes for mental
arithmetic and recitation, and two for spelling were, however, taken
by pupils fvom other places. It is certainly to be hoped that such
examinations will be continued from year to year, as thci' must
assist materially in stimulating education and establishing the sys-
tem finnly throughout the country.—Cape Lreton News.

Hants Co. competition.—The competition for prizes to-day
was close and spirited. A wuch larger number of compelitors
would doubtless have been present had the weather permitted.
The following scctions were represented thus :—

Windsor.eoevenenn.n 26 pupils.
Hantsporte..coeonea.n 6 «
MeKay coveviienen. 5 «
Martock...ooiannnnn 2 .
East Rawdon ....... 1 0«
Middle Rawdon..... 1 0«

13

Newport and Douglas. 3

In mental arithmetic 8 competed, and the prize was taken by
Austin Mosher of the Newport and Douglas scetion.

‘IT'wenty-seven comnpeted in reading and recitation, and Maggie
Burton of the Hantsport section took the prize.

In British history 13 entered the list, and James Mosher of the
Newport and Douglas section came off victor.

Of the 29 who competed in spelling, 13 took prizes as follows
Windsor scction—YPerey Scott, Evvie McCully, Annie Moshaer,
Agnes Doran, Minnie McLatehy and Isabel Geldert.  Martock
section~—Jeremiah McDonald.  McKay section— Annie Bowes,
Laura McKay and Helena Harvie. Ilantsport section—Sarah
ﬁoh}n&‘. Newport and Douglas scction—Rufus Mosher and Janes

osher.

It will be seen from the above that four sections are entitled to
Chisholin’s Matbematical scale, viz., Windsor, Hantsport, McKay,
and Newport and Douglas.  The highest general proficiency
exhibited by the competitors was in mental anthnetic and British
history ; the lowest, in reading and recitation. The successfial
competitor in mental arithmetic gave the first correct answer to
45 questions, many of which involved calculations of a very com-
plicated and ponderous character. Next to lim honorable men-
tion should be maude of William Black, who was first correctly to
answer 21 questions. In British history the winner of the prize
correctly answered 54 questions,—next to him Rufus Mosher
answered 53, and Otis Redden 46.

My thanks are hereby tendered to Colonel Poyntz, Dr. Rend,
and George DeWolf, Esq., for the valuable assistance they ren-
dered in belping e form 2 judgment in cases of doult.

D. AL WerTox, Inspeclor.

King’s Co. competition.—The competition for prizes offer-
ed by the Legislature fo the pupils of the public schools of
this county, came off to-day in accordance with previous notice.
The weather was extremely unpropitious, and I feared the ardor
of these who had intended presenting themnsclves would be cffee-
tually damped. There was not so many schools represented,
and from those that were represented there was not 5o large an
attendance as if the weather had been fine; yet, the number pre-
sent was Jarger than, under the circumstauces, we dared to hope.

Somerset sent 1 competitor, Town Plot 1, Kentville 6, Lower
Canard 5, Randville 10, Upper Church Street 8, Upper Canand 15,
Shefficld Milis 1, Canning 4.~In all 46. Of these there were in
history 9, reading 25, spelling 34, mental arithmetic 3.

The examination in hislory was spirited, and the answers given
showed a minute and comprehensive knowledge of this interesting
and instructive branch of study.  Afier the number had dwindled
down to five, the contest was so sharp as to leave the judges for a
long time in doubt as to who should win. I veature to say that
this class can hardly be excelled.

Reading.—The examiration in this branch necessarily occupied
considerable time, and so fittle disparity was there_in_the reading
of half a dozen, that a nice discrimination was required 10 be exer-
cised by the Judges.  Their awand was in favor of the only recita-
tion presented.  There was, of course, much divensity in style, and
slthough in general the exccution was creditable, yet too iitde of
the reading reached that high standard which a refined taste, aided
by practice, may attain. I?pon no branch have J, during ny visi-
tation, bestowed so much attention; as too frequently Thave ob-
served, on the part of teachers, a carclesness of all clse save the
ahility to call words correctly and with facility. Ionomble men-

tion should be made of 1X.¢ reading of a number of small children;
and could the judges, i their award, have taken into consideration
the circumstances of age, &e, a diflerent conclusion would have
been arrived at.

The spelling aud definition were excellent, and two hours were
occupied in rcﬁucing the number of competitors to the number of

rizes.

The show in mental arithmetic was small, much smaller than I
had hoped,—creditable, however, to those who competed.

The Court Ifuuse, in which the competition was conducted, was
during the whole day crowded with speetators, who evineed the
livelicst interest in all the proceedings.

I was fortunate insccuring the assistance of Revds. . O. Ruggles
and 8. B. Kempton, and George Blanchard, Esq., Judge of Probate,
who exercised the strictest care that no cause of complaint should
be afforded to any of the competitors.

The following 1s a list of thuse who were successful :—-

MENTAL ARITHMETIC.

Burgess MeKetrick. ....... Upper Church Street.
HISTORY.
Cornelius Russell «........ ‘Town Plot.
RECITATION,

Gideon Barnaby.......... Upper Canard.
. SPELLING.

Carrie Greenough «.o..... Upper Canard.

Andrew MeDonald. ....... “

Mary Beekwithooooooon.n. u

Esther A.Ellso..oooe. ... u

Charles Hardwick ........ Lower Canand.

Almira TLockwood......... .

Taura Rand «.ovovinnn.en Randyille.

Alfred Hlays. ... ool u

Mary Woodworth......... Canning.

Prudence Woodworth ..... u“

Lanma Dickey ..ceovoa.. @

Annic Webster. cocoenee.. Kentville.

Francis Harris ..c..ooanse “

Thus requiring 7 copies of Chisholm’s Mathematical Scale.
\WirLiax Earox, Inspector.

Yarmouth Co.—The Iuspector, upon request, was allowed to
appropriate one of the spelling prizes to the subject of grammar.

Luglish tirammar and A nul?/.(is— Abbie Kinobell, Milton Section;
Reading and Recitation—Minnic Gridley, Lower Town Section ;
Mental Arithmetic— Albert Croshy, Lower Town Section ; English
¥ History— Agnes Robbins, Chebozue Point Scetion; Spelling—Eva
! Crosby, Lower Town Section ; Clara Gridley, Lower Town Sec-
! tion; Jane Killam, Milton Section; Annie Guest, Lower Town
! Section: Carrie Wyman, Central Town Section; Maggice Lewis,
! Lower "T'own Seetion ; Salia Goudey, Lower Town Scction ; Alfred
Hauford, Milton Section.

The sum of forty dollars was subscribed to procurc additional
prizes.

G. J. Fanisn, Inspeclor.

Dizby €o. competition.—The examination for the prizes
offcred by the legislature came off in the Academy on the
18th March. ‘The inspettor was assisted by the Rev. Al Martell,
.1V, Smith, Esq., M.D., W. . Taylor, and A. B. Holdsworth, ES(LS.
Mr. D. W. Elder was requested to act as Secretary to the exami-
ners.  The nuwber of ¢ompetitors, in spelling, was 185 reading
and recitation, 105 English history, 535 mental antluuetic, 4. Dr.
Smith propoesed, for spelling, the names of plants, fruits, &c.; and
others of the examiners made some pertinent suguestions.  Aftera
searching and impartial examination of nearly Tive hours, the fol-
lowing were declared suceessful competitors:—

Spelling—Frances Jones, Dighv; Elizabeth Waters, Digby;
Rose Hanley, Digby; Maria Tankenson, Weymouth; Mary
McCormick, Dighy; Ella Ruddock, Digby; Asrthur W Burns,
Digby; Goorgcﬁ)nnh:\m, Div-b{.
Dgf\san!ing and Recitation.~Eleanor A. Comnwall, Little River,
Mental Avithmetic~Wallace Johnston, Wazerford, D. N.

English History—Budd Dakin, Digby.

In the opinion of the examiners several others acquitted them-
selves so creditably, that, with the view of rewanding their effortsand
industry, ten dollars were contributed on the spot for the purchase
of books as prizes, which were awarded to the following :—

Recitation.—Eugenia Eldridpe, Sandy Cove, D. N.; Annie
S. Mors¢, Sandy Cove, D.N.; Taroline Morchouse, Sandy Cove,
D. N.; Sarah Saunders, Sandy Cove, D. N.

Spelling.—Sabia Churclill, Digby.

Several of the parents and fricnds of the competitors were pre-
sent, and they, together with others, manifested much interest in
the examination. Unfortunately the day proved very rainy, and
the roads, had before, were rendered in some places almost impass-
able. Under these circumstances the number of candidates could
not be =0 large as it would otherwise have been.  DBut, while this
could not bt be tted, all coneurred in expressing satisfaction
at the creditable exhibition they had witnessed, and in admitting
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the beneficial influence which awanids of this nature must exert
over tho schoals of the province, which are now, by the wisdom of
the legislature, placed in a position from which, it is hoped, they
will never be permitted to recede.

Y. J. FiLrrur, Inspector.

Qucens Co. competition.—QOur County Competition took

lace as preseribed.  The very general couviction that it was not
mstituted on an equitable basis—peculiar, perhaps, to this County—
divested it of much of its interest and utility.  Liverpool section
contains about one-thisd of the children between five and fifteen
years of age in the County. ‘Ihe school is graded, and the first
department, of course, has the most advanced pupils, who have
long enjoyed peculiar and extraordinary advantages. Under such
circumstances there was very little to stimulate the pupils of the
miscelancous schools to engage i so unequal a contest.  Several
in dufferent parts of the County, who had prepared themselves
with the most commendable zeal and diligence, at last retived from
entering the competition.  Miiton—the County Academy—irom
which there was no competitor, Ileave to excuse its own delin-
quency.

In reading and recitation there were six competitoni.  ‘The
prize was awanded to Fredie Forbes, son of Dr. Forbes, member
of the House of Commons.

In spetling there were cight competitors.  During the first hour
two retired.  The others were then examined individually, and at
the close stood, waords missed, as follows,—3, 11, 12,13, 13. 19
‘Fhe prizes were awarded to Reuben Sherriffy, Bessie Mulhall and
Mary Jackson.

In mental arithmetic there were five competitors. The prize
was closely contestud. It was won by George Lightizer,

In English history there were only three competitors. The first
hour none retired. in the sccond, one; the prize was finally
awardod to Miss Salomme Freeman.

The proficiency of nearly all the competitors was most remark-
able; and it was with great pleasure that I awarded to them all 2
prize better than books, rather to be chosen than great riches,—
the honor of a good name. The County prizes were all awarded
to pupils of Mr. 1. R. Dattillo’s department of the Liverpoo! sec-
tion. Mis Alice Minard from Harmony, North Queens, a compe-
titor both in reading and spelling, maintained her standing so
honorably, that on my own account I publicly presented her with
Dr. Forrester's Teachers’ Text-book.

®

* L J * * L 4 L

D. O. Panker, Inspector.

Shelburne Co. competition.—Qn the 13th iust., at 10
o'clock, A. L., notwithstanding the inclemency of the weather and
the badness of the roads, a langze number of persons of both sexes
assembled in the Shelburne Academy, to witness the competition
of the pupils of the county, for prizes. The Revds. Dr. Wiite,
G. M. Clazke, R. D. Porter, and L. W. Smith, assisted as judges.
R G. Irvin, Esq., as Secretary, and Messrs. R W. Ells, A. COA.
Doane, and J. H. Munro, assisted in reading, questions, &e. There
were in all branches 20 competitors, of whom 7 belonged to Shel-
burne, 5 were from Locke's &.ﬂand,-ﬁ from Barrington Passage,and
4 from Hibbert's Brook, Section B, Barrington. ~ After prayer by
Dr. WWhite, 13 came forward as competitors in reading and recita-
tion. Iaving gone through with their selections,—all of which
were rendered in o very creditable manner,—the judges retired to
compare notes; upon which it was found that five were so nearly

ual as to necessitate a further test.  Brief sclections were then
made by the judges.  These the five competitors were permitted to
cxamnine for five minutes, after which :5:1:3' were conducted to a
separate apartment.  They were then brought individually before
the audience and cxamined upon the selections, when the judges
unanimously agreed to awaurothc prize to Miss Crissic Bell, of
Shelburne Academy.

A class of 10 next came forward as competitorsin British history.
After continuing the examination for more than an hour, during
which all the pupils acquitted themselves nobly, the judges retired
to compare notes, upon which it was found that five were free fromn
failures.  Upon continuing the cxamination with these, one after
another was obliged to retire from the contest, until Master J. G.
Allea, of Locke's Island, was left the undisputed victor.

Next camc 7 as competitors in mental anthmetic.  After a brief
contest in the fundamentad rules and veduction, the prize was
awarded to Master Edwin Crowell, of Barrington Passage.

Now came the last and most stubborn contest of i, viz., that
for the prizes in spelling. Thirteen entered the competition in this
branch. Aster the spcﬁino of several hundreds of words within
the preseribod linits, the class remained nearly the sameas at first.
Otlicr and more difficult wonds were then given, and, finally cach
individual was tested separately upon the few words which had
been misspelled and passed over. Sl cight remained, and there
were but six prizes; upon which A. McNaughton, Fsq., suggested
that as they had done so well, two additional prizes should bLe
guaranteod and the contest terminated.  Acting wpon this sugges-
tion, a number of gentlemen readily subscribed the amount re-
quired §l4.00‘ and the cight were pronounced victorious. Their
names, &¢., will he found in the subjoined table.

Some of the pupils wha came from a distance, evidently labored
under 2 isadvantage.  After srpcnding a restless wight, and
then travelling upwards of 20 miles through the mud and rain, they

could hardly be expected in a strange place, and amongst entire
strungers, to competa suceessfully with the pupils of the Academy,
who were at home and refreshed.  This fact accounted for the
failure of Mr. A. C. Doane’s pupils (four of whom were present) to
obtain any of the prizes. Mr. D.'s school, taught in Hibbert's
Brook scetion, Barrington, is not inferior to any in the county;
aud his pupils, in point of scholarship, will compare favorably with
:mi' within my jurisdiction.

beg leave here to suggest that such competitions might be more
satisfactory to all concerned, if confined to districts. While they
embrace counties, and are helu in the county towns, the pupils of
the academies evideutly possess great advantages over those living
in remote scetions. :

Tu the following table are given the names of successful competi-
tars, the sections to which they belong, the names of their teachers,
the number of prizes won by each, and the branches in which they
excelled :—

Namnes of Pupils.
Miss Crissic Bell,

Ella Fraser,

Teacher.  Vrizes, Branches,
M. R W.Ells, 2 leading aud
Si)ellmg.
1 Spc‘ling.

Section.
Shelburne,

4" "

Faony l.ocke, » w 1

Anne Barclay, o “ 1 .,

Jane Ringer,  Locke's Island,  Mr. A, IL Fisk, 1 “

Josephine Allen, [ “ 1 «“

Margt. Mchonald, [ « 1 @
L]

Master J. G. Allen,

1 DBresh Hist'y
FEdwin Crowell, Bar'gton Yassage, J. L. Munro,

2 M. Arthn'tic
and Spel'g.
W. IH. Ricnax, Inspector.

Colchester Co.—During the month
schools in the following sections:— (p‘ll)cr i
Anuan, Byers” Mills, A. McKay’s Mills, G. Sutherland’s, Earlton
Village, Princeport, Clifton, Green'’s Creck, No. 1, Green's Creck,
No. 2, Lower Stewiacke, (West), Eastville. Pembroke, Cross
Roads, Upper Stewincke Villaze, Newton Mills, South Branch,
Otter Brook, Smithficld, Middle Stewincke, Middle Stewiacke,
(South), Lower Stewiacke, (East), Gay’s River, Alma, Fort Ellis,
and Forest Glen. Since my last visit the school-house of McKay's
Mills scction has been considerably improved. Earlton Village
house, whichewill be, when completed, s fine building, has been
gretting along slowly. Clifion school-house has been well seated.
The school-house at Green's Creek, (No. 2) has also been well fur-
nished with seats, apparatus and books. The srhool-house in
Smithficld section has been finished inside and furnisned ; and that
in Fort Ellis scction has been somewhat improved. The house in
Alma scetion (new) has been buile, finished and furnished sinee
last May in 2 mnanner most creditable 1o the inhabitants, who are
mostly new scttlers and in very moderate circumnstances.  The new
house in Lower Stewiacke East scction, replacing the bulding
accidentally burned last winter, is a very fine building, of ample
size, thoroughly finished and furnished in'a superior manner. This
section has always been considered by me one of the most progres-
sive and spirited in the County. It has been compelled to meet
disappointment and misfortunc in many forus, but present pros-
pects are most encouraging. Those who persevere patiently in
well-doing will finally secure o reward. .

A contrast of the present condition of most of the sections visited
with their state four years ago, might be interesting and exceed-
ingly instructive. Ttis true that the present advantageous stand
point has not been reached without alarge cxpenditure of tme,
care. industry and pecuniary means; but no reasonable lover of
his country or his race would barter present privileges and pros-
rects for all that be has expended in this good work.  The people
iave sown in faith, and now begin to reap a rich harvest.

I am sorry to report that the Journal is not regularly received
in some scetions, more sorry that many teachers are carcless about
getting and reading it.  During the mnonth I have found teachers
who knew little or nothing of the J)rizc competition upon the
13th March. 1have again to note the superiority of attendance
over that in former winters.

of February I visited the
Waugh River, West New

II. C. Urnax, Inspeclor.

HKing’s Co.—During the month of February I was able to make
but few official visits, domestic circumstances preventing my absence
from home. You will, howerver, be pleased to leara that there are
more schools 1n operation this term than ever before in the winter.
The numbers for the three past, as comparcd with the present
winter, are, 45, 49, 64, and 71. There are also 8 assistants, Never
before bave there been soore than 3. The attendance is also more
regular, and the registers show, in general, much higher numbers
than heretofore.

These ave not the only gratifying circumstances in_connexion
with the schools. In the method of presenting instruction, as well
as in the quality of instruction presented, there is gradual Lut de-
cided

Theptwstccs also very generally show commendable zcal in the
performance of their dutics. Even the opposition which in some
communitics is prescnted, tends to a stricter snpervision of school
matters, thereby infucncing for the school atsclf.

The coming examination will, I trust, bo so well attended =s to
cnable trustecs in future to obtain switable teachers,—there bel
now 4 ar 5 sections without schools, just because male teachers
‘ could not be obtained.

WiLrian Eatox, Inspector.
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OFFICIAL NOTICES.

IExTrRACT FrROM THE Minures or tne Couxcin. or Puun-
ric InsTnuctioN, JuLy 7T, 1866.—* Provision being made by
the School Law for the publication of a Journal of Education, the
Couneil of Public Instruction directs that the said Journal be made
the medium of official notices in connexion with the Educational

Department.” T. II. RAND,
Sec’yto C. P. 1.
Ex-
Z. Amended and Additional Iegulalions con-

cerning Superior Schools.

NoTicE 18 HRREDY GIVEN to Teachers of the First Class, Trustees of
schools and others, that Cuarrenr V. of the CoMMENTS AND REGULATIONS
or Tux Couxcit or Punric Instarcrioy,  Of Superior Schools,” has
been revised as follows :

1. In licu of sub-divisions (2), (1), and (10) of SRCTION 3—

(2) Ample Schiool accommodation must be provided for all children of
schoul nge in the Section.

(4) The furniture must be of an approved pattern, and the supply of
books, apparatus, and school matcrin‘]s, suflicient for and adapted to the
wants of the school.

(10) a. School snust have been kept at least 100 days during the teym.

b. ir\t l'tast three-fourths of the children of school age must be registered
at school.

c. ‘The number of pupils daily present on an average, must be at least
two-thirds of the number registered.

2. In Scctions having Graded Schools. tests referring 1o school buildings,
furniture, books, apparatus, and school materials, shall apply to all the
departiments. The number of registered pupils daily present on an average,
shall apply to all the departinents in the aggregate.

3. l‘;) the case of Graded Schiools, the Council will determine which de-
partment shall be eligible to compete in any termn; and notice of the same
wwill be given at least three months previous to the commencement of such
term.  Any department of 2 Graded Schiool shall be examined ounly npon
such subjects as ate suited to its grade,

Agreements respecting Teachers® salarics must be regular in every
respect.

5. As onc-halfof the grant to any superior school is pavable to the
Trustees and onc-half to the Teacher, in deciding the competitions two
cloments will be kept in view as the hasis of all awarnds:

First—The character of the schoal ace lation, general

school or schools may be kept in session on the Saturday of the week in
which such Holidny has heen given, and such Saturday aliall be held to be
in all respects a legal ‘Teaching Day.

&, When, owing to illness, or for any other just cause, a teacher loses any
number of prescribed teaching days, such teacher shall have the privilege
of making up for such lost days, to the extent of s1x durivg any Yerm, by
teaching on Saturdays; But

¢. No school shall'be kept in session more than five days per week for
any two conscentive weeks §

d. Nor shall any ‘Teacher teach moro than ¥IVE DAYS PER WERK on tho
g\\'cmg(: (vacations not being counted) during the period of bis engagement
in any tern.

The Anniversary ofthe QuekN'® Bintivay shall be a Holiday inall the
Public Schools, as hieretofure; also any day proclaiined as a public holiday
throughout the Province.

VACATIONS.

The following Regulations have been made in lieu of Sgeriox 4, of the
Chapter aliove nameds—

L The Crutastaias VacaTiox shall remain as heretofore, the “ eight
days'* heing held to mean week-days other than Saturdays.

2. Instead of two vacations during the summer term (a week at seed
time and a fortuight at harvest) as heretofore, THRKE WHEKS (15 weeke
days other than Satundays,) shall hereafier be given as vacation during the
:'un’\mcr termy, at Ll time or times as the Trustees shall decide: Never-

ieless

3. In order that the due Inspection of Schools as required by law, may
not be interfered with, each Inspector shall have power, noh\'ilhsl:lmf-
ing anything in the foregoing Regulations, to give notice of the day or
dayson which he proposes o vitit any school or schools in his county for
thclpu wses of Lrspection, and to require that on the day or days s0 naned
such school or schools shall be kept in sesaion.

July, 1867.

1V. Teachers’ Agr:em. nts.

‘The attention of Teachers and Trustees is again called to the necessity of
complying with the provision of the Law in_relation to the disposal of the
county Fund. It appears from the School Returns of the past Tenn that
some teachers have in_their agrecments with ‘Trustees in respect to salary,
assumed all risk as to the amount to be receired fromn the County Fund. Such
procecding is contrary to the provitions of the law and directly subversive
of amost important principle o/ the school aystem, since the pecuniary
penalty imposed upon the inhabitants of the section by the absence and
irvegular attendance of pupils is thereby inflict-d upon the teacher, while
the pecuniary rewards consequent upont a large and regz: lar attendance of
pupils at school is diverted from the prople 10 the teacher.  These results
clearly tend to prevent the gowth and development of a sentiment of
responsibility and interest amony all the inhabitants of cach section, and
thus measurably defeat the object of the whole system—the cducation of
svers child iu the provincs.

The Superintendent of Falucation, therefore, calls the attention of Teach-
ers and T'rustees to the following

NOTICE.
1. The Covsty Fusp is paid te thie TrrsTEes of the section. The

school attendance: and generally, all matters wholly or chietly under the
contro] of thc SECTION—~—

Second—The organization, management, disciplins, and progress of the
school; and gencratly. all matters wholly or chicfly depending on the
ability and dilizence of the TracHER—

And thete two clements will be regarded as of equal foree and importance.

6. ‘The foregoing Kegulations shall take cffect on the first day, of May,
1868, and all existing Hegulations not inconsistent with the foregoing shall
continue in force thercafter.

T35 Tn pursuance of the above Regulations, Trustees and Teachers of
Graded Scliools are hereby notitied that tha Council of P'ublic Iustruction
has determined that the most Apvaxcun Departinent shall be cligible to
compete during the termn begmning May 1st, 1868: and the most Eresexs.
Tany Departtnent duning the term beginming November 1st, 1868.

I1. Evening Sclhools.

‘The Council of Public Instruction has made the following Regulations in
reference fo Evening Schools:

1. Trusees of Public Schools may cstablish in their scveral Sectinng
Evening Schools, for the instruction of persons upwards of 13 years of age,
who may be debarred front attendance at the Day School.

2. Such Evcning School shall be in scssion 2§ hours: and in relation to
T'ublic Grants, two evening scssionsshall count as one day. The Prescribed
Register shall be kept, and a Return of the school madein the form directed
by the Superintendent.

T. Books and Schoo) materials for such Evening Schonls will be furnish-
¢fl at the same rate, and subject to the same conditions as for day xclionls;
provided alwaya that no pupit of an Evening School shall have power to
demand the use of books frec of charge, but shall, on the other hand, have
t}hc right of purchasing from the Trustecs at half-cost, if ke should desire to
do so.

4. No portion of Provincial or County funds for Education, shall be ap-
propriated in aid of Evening Schiools, unless teachers are duly licenscd.

5. The Council would greatly prefer that the Teachers of Evening
Schools should be other than Teachers of Day Schools; but where this may
not be practicable, it shall be legal for the Toacher of the day school to
geaa!; day idmol {four days in the week, and evening school three evenings
in the week.

XI1. Holidays and ¥acations.

Notice is herehy given to Trustess of Sclicols and others, that Cuarsnr
X1. of the COMMEXTS AND REGULATIONA OF THR LouNcit oF Pentic
IxsTrUCTION. * Of Time in Scssion, Holidays, and Vacations® has been

revised asfollows @
HOLIDAYS.

The following Regrlations have been added to Secrion 3, of the Chapter
above named. .

a. When for any cause the Trustees of a school shall deem it desirable
that any prescribed Teaching Day should Ue given as 3 Holiday, the

t depends upon the number of pupils, the regularity of thesr attend-
ance, aud the num[:r of prescribed teaching days on which school is open
in any scetion during the term.

8. “Teachers must engage with Trustees at a definite sum or rate.  The
Provincial grant is paid to teachers in addition to such specified suns.

3. The following form of agrecinent is in accordance with the law:

[Form of Agrcemcnt.]

Memorandum of Agrcament made and cntered into the - day of
e AD. 186 | between (name of teacher ) a duly Heened teacher
of the class of the one part, and (names of trustees) Trustces of
Schoal Section No. —— in the District of of thc sccomd part.

The sald (mmc af teacker ) on his (ar her) rnrt, in consideration of the
below mentioned agrecinents by the pantics of the sccond pan, hereby cove-
nants and agrees with the said (names of Trustees J Trustees as aforcsaid
and their successors in office, diligently and faithiully to teach a public
school in the said rection, tnder the autliority of the said ‘Trustees and their
successors in office, during the School Year (or Tenn) ending on the thirty-
{;;st day of October nexs, {or the thirticth day of April, as the case may

).

And the said Trustees and their successors in office on their part covenant
and agree with the said (name of teacher) Teacher as aforesaid, to pay the
said (;lcmc of teacher ) out of the School Funds under their cantrol, at the
tate of dollars for the Schoal Year {(or Term.)

And it is hereby further mutually agreed that both partics to this agree-
meat ahall bg in all respects subject to the provisions of the School Lawand
the Regulations made cnder its authonty by the Council of Public
Instruction.

In Witness whereof the parties to these presents have hereto subscribed
their names on the day :m&‘ycar first above written.

Witness, . ( Neme of Teacher.)
(Namce of Wituess.) (Names of Trustees.)

4. Each Inspector is instructed to report every case of illegal stipulation
on the part of teachers, in reference to the County Fund.

T. To Trustces of Public Schools.

1. “A relation Wing established betwocn the trustees and the teacher, it
becomes the duty of the former, on behalf of the peoJ:lc, to sce that the
scholars are making surc progress, that there is lifc in the school both intel-
lectual and moral,—iu shor, that the great ends sought by the cducation of
the young are Leing realized in the section over which they preside. All
may not be able to form a nice judgment vpon its intelicctual aspect, but
none can fail to cstimate correctly itssacial and moral tone.  While the law
does not sanction the teaching in our public schools of the liar views
which characterize the Qiffcrent denominations of Christians, it docs instruct
the teacher * to inculeate by precept and exampls a rospect for religion and
the principles of Christian morality.** To the trustees the people must look
o sce their desires in this respect, so far as is consonant with the spirit of
the law, carried into effect by the teacher."—* Comments and Regulationa™
of Council of Public Instruction, p. 51, r¢g. $- B .

2. Whercas it has been ented to the Conncil of Public Tnatruction
that Trustees of PublicSchools hiave, in certain cascs, required pupils, on pain
of forfeiting schodl privileges, to be present during devotional exercises not
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approved of by their parents; and whercas such proceeding 18 contrary to
the principlesof the School Law, the following addstional’ Regulation is
made for the dircction of Trustees, the better to cnsure the carrying out of
tho spirit of the Law in this behalf:—

Ornkrin, ‘That in cases whero the parents or guardians of children in
actual attendance on any public school (or department) signify in writing
to the Trustees their conscientions objection 1o any portion of such devo-
tional exercises as may be conducted therein under the sanction of the
Trustees, such devotional exercises shall cither be so modified as not to
offend the religious feclings of those so objecting, or shall be keld immedi-
ately befora the timo tixed for the openiug or after the time fixed for the
close of the daily work of the school; and no children, whose parents or
guardians signify conscientious objections thercto, shall be required to be
present during such devotional excrcises. March, 1867.

3. *‘Thehours of teaching shall not exceed six cach day, exclusive of tho
hour allowed at noon for recreation. Trustees, however, may determine
upon a less number of hours. A short recess should be allowed about the
middle of both the morning and afternoon session. In clementary de-
partincnts, especially, ‘Trustees should exercise special care that the children
are not confined in the schiool rooin too long.''—* Comments and Kegula-
tions" of Council of Public Instruction, p. 48, req. 2.

VI. The procuring of Books and Apparatus.

1. WHERKAS, by the 20th Section of the Amended School Law, the rate-
payers of cach school section arve empowered to assess themselves for the
Burchznc of prescribed School Books, Maps, and Apparatus; and Winekras,

y the 15th subdivision of the 6th section of the said law, an annual I’ro-
vincial Graut is provided to cuable tho Superintendent of Iducation to fur-

nish the above articles at half their cost, to School Trustees,—
NOTICE 1S NIERRRY GIVEN,

That the Superintendent of Fducation will furnish, as below, School Books
Maps, and Apparatus, to the extent of the Provincial Grant in aid of the
same.
2. Trusters must carcfully cnmpllf' with the following Regulations :—
Reg. 1.—Applications must be inzde in the following form, and addressed
to Messns, A, & W, Macaasiay, Hatrax, who have been duly au-
thorized to attend to all orders.

[Form of Application.]
{Date)
Messrs. A. & W. M:\ckinla?',
: Halifax.

Sis—~We enclose (or forcard by —— ) the sum of §——, for which
you wili please send us the following articles provided by the Superin-
tendent of Education for, use in the public schools. The parcel is to bo
addressed here give the adiress in full) and forwanded byem—————-u
(here state the name o{' the person, express company, or vessel; and, if by
vessel, direct the parcel o be snsured, if 20 desired. )

LIST OF ARTICLXS.

( Here specify distinetly the Books, Maps. ¢ , required, and the quantity
of cach sort.

We certify that cach and all of the articles named in the above list are
required for use in the Public School (or Schools) under our control, and
for no other purpuse whatsocver: and we engage strictly to carry out the
Regulations of the Council of I'ublic Instruction for the management and
preservation of school books anid apparatus.

(S'gucd) }

Reg. 2—Any application not accompanicd swith the money will not be
attended to.

Reg. 3~All costs and risk of transportation of parcels must bo borne by
Trustees, (i. ¢. by the Sections on bebalf of which they act, and not by
the Educational Department.)
™ If Trustees so direct in their application, goods (cxcept Globes,)

transported by water will be insured for the amount paid for the same by

them, at the following rates:~—

Parcels shipped during the First Term of the School year, 2§ per ct.
“ u Sccond Term - ¢ ¢ 1iperct.

Trustees must forward with their application the amount required to
cffect the insurauce, otherwise parcels will not be insurcd.  No charge will
be made for policics.

Reg. 4.—Applications will, as far as the articles in stock and the annual
grant permit, receive attention in the order of their receipt.

Trustees of- School Section
in the County of-

Regulations.

3. Tho following arc the rteu\azions of the Council of ’ablic Instruction
with reference to all Books, Maps, and Apparatus furnished to Trustees,
under the operation of Sec. 6 {15, of the law concesning Public Schools:—

Reg. 1. =They shall be the property of the School Section, and not of
private individuals (except as specified in Reg. 5.)

Reg 2.—Any pupil shall be eatitled, free of charge, to the use of such
schoal books as the teacher may deem necessary. . .

Fleg. 3—Any nn il ahall have the privilege of taking liome with him
any hooks, &c., whick, in the opinion of the teacher, may bo required for
stuay or use out of school.

Kcg. 4.—=Pupils, or their parents or guardians, shall be responsible for
any damage donc to hooks beyond reasonable wear and tear,

Reg. 5.—Any pupil desiring it, may be allowed to purchase from the
trustees the books required by him, provided the same be done without
prejudice to the claims of other pupils, the price to be, in all cascs, the sama
as advertised in the official notice published fromtime to time in the Journal
of Xducation. No pupil who has been allowed to &urdmsc a book ehall
havo any claim on the trustecs for the free use of another of the rame kind.

Reg. 6.—Any gection neglecting to provide a sufficient supply of books,
maps, and apmlratus, may be deprived of the public grants.

ﬁ"cg. 7.—Trustees ahall make such farther regulations, agreeably to law,
23 may be necessary to casure the carcful nse and preservation of books,
maps, and apparatus belonging to the section.

Any scction infringing in any way upon the above regulations wall for-

# feit the privilege of purchasing Looks, &c., at kalf cost.

|

4. List of Text-Books, Maps and Apparsius.
§2r= The following list of Books will bu extended, and other articles ot
apparatus included as the fund at the disposal of the Superintendent per-
mits. Tho Wall-Maps (including one of the United States) now in courss
of preparation, under the supervision of the Educational Departinent, will
bo udded to tho list as soon as published.

TUPILS' WEEKLY RECORDS,

Weekly Record for one ‘Term (on printing paper) 1 cent each.
do. ¢+ do. (on writing paper) 2 cents eachi.

TIIE NOVA SCOTIA SERIES OF READING BOQXS.
Book No. 1........50.22} doz. | Book No.G.......$0.17 ca.
s | X1 o Tevesane

. 0.23 ¢
.. 0.08 cach. | Theart of Teaching
0.10 & Reading ....... 0.07§"
Bailey's Brief Trea-

tiso on Elocution 0.05 *

SPELLING BOOK.
‘The Spelling Book Superseded, (Rev. Fd.) 83 cents each.-

GRAMMAR AND COMPOSITION.

Euglish Grammar.®

Morell's Analysis, 5 cents cach.

Reid’s Rudiments of Composition, 20 cents each.
Bain's Rhetoric, 40 cents cach.

MATHEMATICS.
Arithmetic—Nova Scotia Flementary Arithimetic,......... 10 cents each*
Nova Scotia (advanced) Arithmetic...... teecearrrenens 16 ¢ 4
Nova Scotia Arithmetical "Table Book...cooisiieeeeaed 19
Algebra—Chambers' Algebra, (as far as Quadratics)........20
Do. bo (con:rlcto)..................80

Dlane Geom)clry.—Chambcrs‘ Euclid, (including Plane frigo-
nometry 15
Practical Mathematics.—Chambers', (including Land-survey-
ing, a bricf treatise on Navigation, &c.).e eceeiaiiiaines
Solid and Spherical Geometry~Chambers’, (including Sphe-

rical ‘[rigonometry, Conic Sections, &c.).........

Mathematical Tables.~Chambers’. .. .......
Navigation.—Noric's, (an extended treatise)
Ball Frames.ciceeae v coneens
Slate Wipers, (to be used without water
Slates.~—Comunon Slates, (beveled frames) 6§ in. by 84 i
4 “ 8in. by 10 1.
“ “ 9in. by 13 in.....G
Blackboard C)hnlks, 20 cents per box, (1 gross); Slate Pencils, 7

box, (100
WRITING.
STAVLES' PROGRESSIVE SKITES OF COPY BOOKS:

-
»

1%
13

Or,

(1}
113
113

doz.
cach
[13

13

3
4
(13
"

cach.
doz.
"

[
&t

cents per

Book No. 1, 2} cts. cach. ] For girls ) Book No. G, 2} cts. ea-
Forboth} “ XNo.2, * “ only. ¢ XNo.8, *
girls and “ No.3, ¢ u “« No.T “
boys. “ No.4, ¢ e For boys “ No.0 @
% No.5, ¢ % 1 only. 0-9y

Ruled Card to accompany copy books, 6 cts. per doz.
Penholders, 20 cents per gross

Staples® Circular Pointed School Pens, 24 cents a box (1 gross).
Inkpowders, 33 cents per doz.

Rulers, 12 in. (sor pupils® use,) 20 for 124 ceats.

1.cad Pencils, 8 cents per doz.

India Rubber Frasers, 12 cents per doz.

Pink Blotting Paper, 15 cents per quire.

DRAWING.
BARTHOLONKEW'S SCHOOL SERIES OF I'ROGRESSIVE DRAWING LESSONS.

be: l;:;m‘ z Sct of 72 Alodcl Cards, Nos. 1 to 6........42 cents per set.

r

advanced
Icssons.

Packayges(12li

Blank drawing Esooks, for model canls, 8§ cts. cach.

Blank drawing paper, for Sketch Books, or model cards, 28 cts. per quire.

bm\ving“l’cnclls.];‘, ﬁ.’?‘c(s. pcrudoz.

];h' @

“" “B’ “

a“ 4

H
India Rubber F.ms(:rs, 12 cts. per doz.

DIAGRAMS.
For purpascs of illustration, and ¢ Oral Lessons.”

‘orest Trees (12).eevcccceencreanonnnaconnsas«$0.30 per sct.
Natural Phicnomens (80)ccseecicceiaccacseasss 060 ¢
Botanical Prints (roots, stalks, Yeaves, &e., 26).. 1.00
Notesof Lessonsondo.  do.  do. 06
Paison Plants (44)...... AP (X 1]
Wild Flowers (96)cccceserisseccscssascsnsasss 200
Geonetrical Figures (2 shicets)evereiiieenaanses 0.06
Mechanical Forces (G, on cloth) with exp. sheets. 1.00
Patterson’s Plates of Animals (sct of 10, mounted

and vamnished)ieeececceeieescosiesccanass 1100
GEOGRAPHY.

Calkin's Geogmghy and llistm?' of Nova Scotia, 8} cts. cach.
f School Geography of the World.®
Series of Wall Maps.— Scotland...eeveveeanes o S1.35 cach.
Nova Scotia . ....... 80.55 cach. { Ireland,.... ...o..... . 135 ¢
North America 1.35 * | British Isles{inrclationto
Western Hemisphere . 1.35 ¢ the Cont. of Europe).. 1.35
Tastern Hemisphere... 135 ¢ ) Europeecceeccenniaenees 135
England...cccoeeeeee 135 ¢ | Palestino cooveeoioeann. 138
. Gen'l Map of Bible Lands 1.35
Glabes.~The Terrestnial Globe (12 in. diamoter, bronze mendian and
LT L S 4
The Celestial Globeu i avieecssanseesoseersencosasnns 4.50
Classical Wall Maps.— Grrecia Antiqua . .... .81.20 each.
Orbis Veteribus Notus. §1 Asia Minor Antigna..... 120«
Italia Antiqua,....... Orbis Romanus......... 1.20 ¢

Sketch ook (models only), Nos. 1 to 5....81.00 per xet.
)of blank drawing paper, for model cards, 3 cts. per pack.

XY
L1
4
L1}
L1
i

20 cach.
ho (1}

1.2
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HISTORY.

Hadgns' School History of British Amuetica 25 cta. enche
Curtis' l,'hnmoloflcnl Uuthnes of ln;;I listory 6 *
Collier's School History of the British Empire

For use in adv. ] (Rovised Eddition) .. .coviiiiieiieeennnn, 20
Com. Schools. ] Collier's History of Rome. vesrenenldd M
Collier's History of Greeco RO

For use in Siith's Smaller istory of Rome 1 I
Co. Academies. ! Smith’s Smaller History of Greeee. 35 ¢
Chnmbers® Ancient History .o.oveeee L2

NATURAL SCIENCE.
Chambers' Chemistry, (with new notation). .. ...35 cents cach.

LECONOMIC SCIENCE.
‘Fhe Chemistry of Conunon Things....15 cents cach.

CLASSICS.

Latin,—Bryce's First Latin Book,..ovevee. .. .20 cts. cach.
Brvee's Second Latin Book.......... 35 ¢
Ydinburgh Academy Latin Grammar. .20
ory Bullion’s Latin Grammar........ .0
Arnold's Latin Prose Composition. ....C0

AUTHORS—OXFORD EVITIONS,

Casak, do Bello Gallico, paper, 20 cts.: dound, 25 cts.: Lib, L—XIL (with
sifort notes), 1 vol., paper, 10 cts. . .

Vinoir, (compleie), paper, 20 cts.: bound 25 cts.: the Georgics (with short
notes), 1 vol., paper, 20 cts.: the Eucid, Lib. L—I1L (with short notes),
maper, 10 cls.

Clgmlzo, e Off., de Seu,, de Amicit., 3 vol., paper, 15 cts.: bound, 20 cts.:
de Sen., and de Amicit., 1 vol., (with short notes,) paper, 10 cts.: Oration
for the Poct Archias, (with short notes,) paper, 10 cts. .

Houace, (cuml:lctc), paper, 15 cts.: bound, 20 cts.: the Odes, (with short

notes), paper, 20 cts.

DICTIONARY.
White's Junior Scholar's Latin-Enylish Dictionary. ...93 cts. exch.
Greek—RBryce's First Greek Book,............. 25 cts, lc:xch.

Jryce's Sccond Greek Boo
Bullion's Greck Grammar...
- or, Ldinburgh Academy Greek Gramumar, 35
Arnold’s Greek Prose Composition. ..... 55
AUTHORS—OXFORD EDITIONS.
Xxxoriox, Auabasis, paper, 15 cents: bound, 20 cts.
Euutrinys, Alcestis, (with short notes), papesr 10 cts.
Xexvoryay, Memorahilia, paper, 10 cte.: bound 1dcts.
Homenr, Iliad, (complete), paper, 30 cts.: dound, 35 cts.: Lib. L—IfI. (with
short notes), 1 vol., papser, 20 cta.
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LEXICONS.
Liddell & S:ott's Greek-English Lexicon (abrgd.).....$0.93 cach.
Yonge's English-Greek Lexicon....cooceiiianiiannnn, 106 ¢
FRENCIH.
DICTIONARY,

Contanscau’s French-English and English-French Dictionary . . $0.43 ea.

® The Council of I'ublic Instruction has anthonzed the preparation of a
General Geography, aud an English Grammar for nse in the Public Schools
and until these works are publishied tho Superintendent of Edueation will
10t procure any text-books on these subjects.  In the mean time, Trustees are
authorized by the Council to use swhatever Geography or Grammar they
wrefer.  Camnpbell's or Lovell’s Geography will be found to be about the

st; and_Jennic’s Grammar, if followed by Morell's Analysis, will,
pechaps, give as good results as any.

VIII. The Provincial Normeal School.

First Tendt beging on the second Wednesday in November, and closes
on the Friday suceceding the Iast ‘Thursday in March.

Secoxp Trux begins on the second Wednesday in May, and closes on
the Friday succceding the last Thursday in September.

o%e Students cannot be admitted after the first week in each term, ex
cept by the consent of the Principal.

FACULTY OF INSTRUCTORS.
NORMAL COLLEGE.

Mecthod, and the Natural Sciences:—Rev. ALEXANDER FoRRESTER. D.D.
Principal of the Nonnal College and Model School.
English and Classics:—J. B. CALK1Y, EsQ.
Mathematies >=W. R. MoiioLLAxD, Esq.
Ausic and Drawing :~=Miss 1. HAYES.

NODEL SCHOOL.

High School Departmient, 3Mn. Epwanp BLAxcHARD.

Preparatory “ Mn. JaMes LiTTie.

Senior Elementary ¢ AMiss Locax.

Junior  do. . Mi1ss A. LEAKE.
Jaaitor:—3In. Dopsox.

Nonc but holders of valid licenses will be admitted to the Normal School
as pupil-teachers. The licenscs must be presented to the Principal at the
opening of the Term.

Extracts from the Regulations of Council of Public Irstruction.—** Beforo
being enrolled a Student at the Normal School, every pupil-teacher shall
make the following declaration, and subscribe his ot her name thercto:
11 keredy declare that my object in attend &q the Provincial Normal School,
i3 to qualify myself for the business of teacking; and that my ialention s to
teach, for a period not less than three years, in the Province of Nova Scolia,
—if adyudged a Certificate by the £ s’ In deration of this de-
claration, instruction, stationery, and the use of text books (except Classi-
cal) shall be furnished pupil-teachers, free of charge.”

Persons wishing to enrol as Candidates for High School or Academy cer-
uificates must, in addition to & good knowledge of English, be thoroughly

familiar with the Latin and Greck Grammars, and be able to par<o with ense
any passage in some clementary work in cach language. In mathematics,
they must be competent to solve any example in the adyanced Nova Scotia
Anthmeticy to work quadratic equations in Algebra, and to demonstrate
any proposition in the first four books of Euclid."”

IX. Bond of Secretary to T'rustees.

“The Secretary of the Trustees shall give a bond to Her Majesty, with
two surctics, in at sum at least equal to that to be raised by the seetion dur-

| g the ycnri‘for the fanthiul pertormance of the duties of his oftice; and the

same shall bo lodged by the Trustees with the Clerk of the ’eace for the
county or district."—School Law of' 1866, Sect. 42.

‘Fhis bond is to be given annually,or whenever a Secretary is appointed,
and Urustees shiould not fail to forward it by mail or otherwizse, to the Clerk
of the Peace, immediately after they have appointed their Secretary. The
following is a proper forn ot bond :—

PROVINCE OF NOVA SCOTIA.

Kxow avt. Mex sy tursk Prresests, Tuat Wi, (name of Secre-
tary ) as principal, and ( names of sureties ) as surctics, are held and finuly
bound unto our Sovercign lady Victonis, by the Graeo of God, of the
United Kingdom of Great Britain and Ireland, Queen, &c., in the sum of

of lawful money of Nova Scatia, to be
paid to our znid Lady the Queen, her heirs and successors, for the true pay-
ment whereof, we bind ourselves, and each of us hy himsclf, for the whole
and every part thervof, and the heirs, executors and administrators of us
and cach of ug, finnly by these presents, sealed with our Seals, and dated
this day of in the year of our Jonl one thousand cight
hundred and and in the year of Her Majesty’s reign.

Wnereas the said lias this day been duly appointed to be
Secretary to the Board of T'rastees of —— Schuol Section, No. —— in the
District of

Now TiE CoNpiTioN oF THis OntiGaTioN 18 sycl, That if the said
(name of Secrctary) do and shall from time to time, and at all times here-
after, during his continuznce in the said Oflice, well and faithfully erform
all such acts and duties as do or may hercafter appertain to the said Office,
by virtue of any Law of this Province, in relation to the said Oflice of Secre-
tary to Trustees, and shall in all respects conform to and observe ail such
rules, orders and regulations :s now are or may be from time to time estab-
lished for or in respect of the said Oftice, and shall well and faithfully keep
all such accounts, books, and papers, as arc or may be required to be kept
by him in his said Office, and shall in ol respects well and faithfully per-
form and exceuto the dutics of the said Oftice; and if on ceasing to hold the
saidl Oftice, ie xhall forthwith, on demand, hand over to the “frustees of the
s3aid Scliool Section, or to his successor in office, all books, papers, moneys,
accounts, and other property in his possession by virtue of his said Office of

Secretary—then the said obligstion to be void—otherwise to be and con-
in the presence of
the Coum/' of o certify our approbation of
Su
clief persons of estate aud property within the said County of and

vame of Secretury.}
Names'of Surcties.)

tinue in full force and virtue.
Seal )
Seals p)
[Name of Witness.)
relies, ) within named, as Suretics for the within named

Signed, scaled, and delivered [

Wz, THE Synscripens, two of Iler Majesty's Justices of the Peace for
nanies of

name af Secretary, ) and that they are to the best of our knowledge and

of good character and credit, and sufliciently ablo to pay, if required, the
penalty of the within bond.  Given under our hands this day of
A. [Naues of Magistrates.)

X. List of Inspectors.

JoRMillereeweaieiaannnn.. ceeeeaes «+. . Halifax.
Rev. D, M. Welton, M Awc.oovennnnee. .. Windsor.
William Eaton.......... eaee .. .Rentville.
Rev. G. Armstrong, M. Ao ... ... Bridgetown.
Rev. P.J Filleul, B. A..oveaaei.l. .« Weymouth.
G.J.Farish M. D.iiovineieniciaan o Yarmouth,

Rev. W, Il Richan .......c....... .. .Barrington.
tev. 1) O. Parker, M.A......... ... Liverpool.
W. M B, Lawsotecveaaieanae. «» Jaunenburg.

. .Great Village.
. .Amherst.

.. Pictou.
.Antigonish.

¥, W. George, Moder veeronns
AT, Sonithes v v ettt
Rodk. McDonald «.ocevernnn

S. R. Russell..... Guysboro*.

James Macdonel Port Hood

. R. Macdonald Baddeck

Edmund Outran, Sydncy. .
W.R.Cutler...eoevenennnae oo «...Arichat. Lee

ADVERTISEMENTS,.
- SITUATIONS WANTED.

A FIRST CLASS MALE TEACHER desires an engagement for six
months, commencing May first. Has had three year's experience in
Graded and Common schools. Address, stating terms, Sc.,

A. G. RUSSELL,
Dalhousie College, Halifax.

RrrrRExczs:—The Inspectors of Colchester, Cumberland and Lunen-

burg Countics.

A young man, holding in addition to a third class Provincial License, a
good rccommendation, onc and a half year's exjacncn desires a situation
in a Public School. Salary reasonable. Address, B. C., Amherst,
Cumberland Co

A MALE TEACHER, holding a Sccond Class Provincinl License granted
in October, 1967, who is acquainted with Latin and French, and has had
five year's cxperience, denires an engagement to commence May 1st.
Salary S100 per term from the Trustees, exclusive of the Provincial Grant.
Address, dr. W. D. Joncs, Teacher, New Ross, Luncoburg County.
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OF EDUCATION.

TEACHERS WANTED.

Wanted a FIRST CLASS MALLE TEACHER for o third grade depart
ment, in the Public Schools in the town of Pictou, to engagoe from st May,
next. Salary, $400. Apply to the subscriber.

By order of the Trustees,
ROBERT DOULL.

THE Tr 1steea of Section No. 1, Sydney, C. B., desire to engage a First
Class Male Teacher. Services tobeginon Ist May. Salary $280), exclusive
of Provincial Grant. .

Applications, nccompanicd with testimonials of churacter aud capability,
will be received until the 31st day of March noxt, by

C. H. HARRINGTON,
Sydney, February, 1868. Secretary to Trustees,

APPLICATIONS will be received from Male ‘Feachers of the first class,
to teach the Advanced Dcpartment and oversee tho Elementary Depart-
ment of the public school of Weymouth. None but competent teachers
need apply,—holders of provincial licenses preferred. A grood salary will
be given. Scrvices to begin May first. ‘The Trustees are propared to
compete for the Superior Grant.  Address, stating tenins,

C. D. JONES,
February, 1868. Secretary tv Trustees, Weymouth.

A SECOND CLASS MALE TEACHER. Salary $80 for the Summer
Term, exclusive of Provincial Grant.  Board can be obtained for about $2

a week., Address,
JOHN CONOLLY,
Sec'y. to Trustees French Villuye, St. Margaret's Bay.

By the Trustees of Section No. 24, St. Mary’s River, Coun’y of Guysboro',
a Female Teacher of the Sccond Class.  Services to begin May 1.~ Apply,
stating terms, to WAL PRIDE, ESQ,
Scerctary Trustees St. Mary's River, Co. Guysboro'.

A Sccond Class Female Teacher for School District No. 34, Loading
Ground, South Pictou. Schoul to open first of May next.  Applications,
addressed to any of the Trustees, will receive prompt attention.

GEORGE W. FRASER,

WILLIAM DUNBAR,

ALEXANDER FRASER.
Loading Ground, South Pictou, March, 1868.

SCHOO0I: DESKNS.

THE undersigued is prepared to supply School Trustees with the im-
roved Schoul i)csks recommended by the Council of Public Instruction
for use in the Public Schools throughout the Province.

The desks and chairs are made of thoroughly scasoned oak and asly, and
the standards or supports are made of iron. The desks are finished in oil,
and the chairs are varnished.

The tollowing scale will furnish any needed inforination, as to sizes, &c.
‘The prices attached are for one desk and two chairs:

} Trustees.

"DOURLE _DESKS, S pace o
oo Height of ] Height of t3pace boey
Ageof Pupils, : - . tw'nidenks| Prices.
£ P Chalrs. ::)dle'-'-lﬁi}." Tength, I Width, uror ehatra.

"5t G years.i11 inches. (21 juches. 36 inches. 12 inchies. 114 inches. §4 00
Gto 8 * f1i2 ¢ fjz2 ¢ 33« 13« las o« 4.25
8told « [13 ¢ 23 442 4 133 ¢ 153 « 4.50
10 2032 ¢ 14 “ 243 ¢ 44 ¢ N b 16« 4.758
1218 4 15 & 26 “ M6 ¢4 114y & 164 ¢ 5.00
14 8027 * 16 ¢ 274 4 48 ¢4 13 o« 17 ¢ J.23
i « fiv o« lio0 « la3 « 16 « {hr « | 5%

*,8 Single Desks (i e. deaks accommodating one pupil cach) will be
manufactured if required.

Desks and chairs (with screws) packed and delivered on board the cars,
steamer, or packet at Winnson, at tiie above prices. Terms cash on deli-
very. Trustces wishing to proenre desks should send in their orders as
early as pessible.  Specimen desks and chairs may be scen at the Epvca-
108 OFFICE, Province Building, Halifax. Address,

EDWARD CURRY,

Windser, N. S.
NOW READY. 1868.
Pricc $2.00

JAN.

Demy Svo

TE B
TEACHER’S TEXT-BOOXK,

‘ny
REV. ALEXANDER FORRESTER, D. D,
Principal of the Prorincial Normal School.

A. & W. MACRINLAY,
Lublishers.

The undermentioned gendemer, hasve kindly consented to act as Agents
for Dr. Forrester's wurk on Edacation.  Su; plies of. the book are now being
forwarded to cach, and suhscribers can obtain their copics on application.
Subscription price $2.00:—

Rev. Gcorio Armstrong.
Rev. P J. Filleul.......
Dr. Farish.........
William B. Lawson, Isq
James McDonnell, Isq.
S. R. Russell, Es

. Annapolis Co.
.Digby Co.
.Yarmouth Co.
Luncnburg Co.
JInvemecss Co.
Guysboro' Co.
. Victaria Co.
Musquodobhoit.
Richmond Co.

W. R. Cutler, l'.%q

MAY DISTRIBUTION.—COLCHESTER COUNTY.

ORDERS oan the County Treasurer, and tho Provincial Grant to Teach-
ers, will be disbursed at Truro, on Tunspay, dlay 26th, at Tatamagouche,
on Tnuuspay, May 28th. . C. UPHAM, Inspeclor,

MORTON'S MAGAZINE LIBRARY,

No. 185 Xollis Strect =« « « Next to the Union Banlkk.

No Iines! No Tive Linrs!

The followmg Periodicals ave supplicd on the usual terms, or may bo sub-
scribed for at the prices named:
All the Year Round......... .§300,Harper's Monthly.........

ATOSY covereieevisnnaaasees 150]Ladies’ Treasury .. 200
Arthur's Magazine............ 1 50‘!.cisuro Hour......... 160
Atlantic Monthly ............. 850/London Magazine....... .. 160
Blackwood's.... .. ........ . 400/London Socicty....... ceree... 300
Boy's Monthly.......... ..... 160!Mcliora........ eee 100
Bow Bells.osvieeniiiineiinns 200|0ncen Week......

Belgravia ....... Cereeeens veee 300 Penny Readings.....

Chambers® Journal............ 250 People’s Magazine. .

Casscil's Monthlies............ 150,Quiver.....

Churchman's Magazine........ 300,Saint James® Mag'xzmc. I

Christian Work....c...e.....o 150 Sunday at Home ..... .. 150

Christian World.............. % i . 175
3

H

5
Cornhill, ..... 00.Teraple Bar. ... [N
b

English Woman's Fashions . ... 3 50, Tinsley's New Magazino 300
Family Treasury.......... veeo 150,World of Fashion..... 325

Good {Vords. ceessesasaessssss 150 Young English-woman
Godoy's Lady's Book ......... 300 Young Lady’s Journal ..

*,¢ 25 cts. additional for Y)ostagc on all Monthly Journals mailed to the
country. Frepayment may be made in postage stamps or othernise.

The foilowing Newspapers may also be obtained regularly as above, and
mailed to subscribers in the interior without any additional charge for

postage.  JFF"Subscriptions pavable in advance. Postage stamps re-
ceived for sums under $4.00

Army and Navy Gazette... ..$G 50 London Journal ............. 150
Alliance Temp'nce Newspaper. . 2 00 Tondon Review. ... ....... . 650
Athenaum .coievveennns ouese. 400 London Reader..oeeenen...... 150
Bell’'s Life..coooveevianiinnnnne 6 60" Liverpool Mercury.ooeeeees., 400
British Messenger.voo.veeneeee 0 30; Mercury, New York ....... e 250
Bratish Workinan .«..........¢ 030Mining Journal............... 6 60
British Workwoman .......... 030 New York Herald ............ 450
Band of Hops Review,........ 030 s Ledger coveveieee.. 300
Budget of Funoooeveaa..n, .. 150 " Tribune..... resenae 300

300
300

TineSeecaeeanse vae

Children's Prize coveveevaee.s 030 s
NeEWS coveeeensenans

Children's Friend......cov..0. 030 @

Christian Times ..vovvviiaaen. 200 i World.voeeuennnen 360
Casselil's Fanuly Paper........ 1 5U|Quccn Newspaper ..o ooveeenn. T
Chiemical News. cveevineesaaes 6 50;Punch (Comic)ieceivenecses.. 3 00
Cottage Gardener..... ceveenn .4 Oofl’cnny Post ...... .. 030
Canadian Farmer..ooooiaaea.. 125 ublic Opinlon. . 400
Frank Lesile’s Newspaper ..... 4 OO,Pcmxy Pulpit........ 300
Fizeside Readings. ..., seeeees 050 Photographic News. .. .. 500
Fun (London Weekly). .. 150{Reynold's Newspaper . . 300
Family Herald.... 1 50jReynold’s Miscellany . . 150
Guardian, (London). 6 50|Saturday Revicw.... .70
Gardeners' Chronicle 6 50 Scientific American . .. 400
Gardeners” Magezine 300|The Field.......cuneen . 700
Harper's Newspaper. .. 4 00iUnited Service Gazette . .. 650
Iustested London New . 7 00{Universal News ....... . . 400
INustrated ~imes...... . 4 50] Weekly Review .. 6 50
Tilustrated Penny Newspap 200 Wecekly Times . .. 300
Hlustrated Weckly News. 2 00} Weekly Register. . 6 50
IHustrated Sporting News 2 00 Yankee Notions .. .. 175
Newsof the World...... veress 400! Young Lady's Journal ........ 200
ADDRESS:

G. IE. MORTON & CO.,
185 IIOLLIS ST., HALIFAX.

DBools for School Teacliers.

COMMON SCHOOIL EDUCATION, By Currie.
EARLY AND INFANT SCHOOL EDUCATION, By Curric.
For sale by A. & W. MACKINLAY.

The Journal of Lducation,

Tublished monthly, under authority of Act of Parliament, and fumished

atuitously to Trustee-Corporations, and to Teachers as specified in Sect. 6

15) of the law concerning public schools.

Any person_not entitled to & copy free of charge, will have the Journal
sent to his address on_ payment of $1.00 per annuns, in advance. The
Inspectors in the several Coutties are authorized to receive subscriptions,

The number of copics required for distribution to Trustee-Corporations
znd to Teachers entitled to receivo them, will be forwarded to the Inspee-
tors. Subscribers will receivo their copies direct from Halifax.

Trustees will filo and preserve this Jouraal as the property of the section
they represent, to be handed over to their successors in office. Each num-
ber should be properly stitched and cut open before being read.

Teachers wishung situations wall have the privilege of inserting & brict
advertisement (class of license, experionce, references, salary, and address,)
for onc month, free of charge.  Trustces in want of teachers will be allowed
a similar privilege.

A limited number of advertisements in connection with education and
Lindred subjects, will bo inserted at 20 cents a line for tho first and 10 cents
a line %or each subsequent insertion.

Comununications to be addressed Evvcatiox Orrice, ITaLiFax, N. S.

Printed by JAMES Barxes, Cotner of Sackville and Granville-sts., Halifax



