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QU are here,gentlemen, to be edu-
cated for the great and honorable
work to which, by God’s help, you

intend to dedicate the remainder of

your lives. With more or less of
nrevious education and preparation,
you have come up here to gain that
special knowledge and skill which are
necessary for the due performance of
your duties as surgeons and physi-
cians. And here a remark may be
offered which might seem more ap-
propriate at an earlier moment in your
educational history, but which is
never really out of place. It is, that
every professional man should do his
best to have under his special train-
ing, and as its foundation and basis,

a sound and good general cducation.

Without this we are not only likely to

be narrow and contracted in our views

and sympathies, but we shall fail to
gain that firm grasp of the facts and
principles of our own special subject
of which only an educated mind is
capable. It is our business not only
to learn and to know certain things.

This is good and necessary. But it

is our business also to be educated

men, with minds cultivated and dis-
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ciplined so as to have keenness of
perception and discrimination, With-
out this much ~f our labor will be
aimless and unp.ofitable. And al-
though it is desirable that this founda-
tion should be well laid before we
raise the superstructure of special
instiaction, yet much may be done
by an earnest and diligent man to re-
pair the omissions and defects of an
earlier education. Let us only try to
feel the importance of this qualifica-
tion, and we shall find ways and
means of supplying much, at least, of
that which is lacking. Aund the time
which is expended for this purpose
will certainly not be wasted.

Along with this general education
it is most important to foster @ knoze-
ledge and love of Uliteratuve, first and
chiefly, of course, the literature of our
own language, but also, if possible,
that of some other ¢ ~others. On this
subject it were possible to say much 3
but it would never be possible for one
man, or for many men, to say all that
might be said. For a man to use
books merely to learn all that may be
acquired on the special business of
his life would be to condemn his
mind to perpetual sterility. -Litera-
ture humanizes, elevates, refines, en-
riches, strengthens. The companion-
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ship of good books is fellowship with
the best and noblest men and women
of our race. They bring us the choice
thoughts of the choicest minds. The
lines in our old Latin Grammar, which
taught us that the faithful learning of
literature softens the manners, and
prevents them from being coarse, are
as’ true as ever they were. Nor is
such learning useless even in regard
to the special work of our life. It
brings to us a knowledge of men more
intimate and profound than we could
otherwise attain ; and such knowledge
will always be no inconsiderable ele-
ment in our equipment for our work.
The physician needs to know more
than the phenomena of health and
disease, more than the particular con-
stitution of the individual man. He
needs to know humanity ; and al-
though this knowledge must largely
be gained by actual intercourse with
his fellow-men, it will be greatly sup-
plemented by acquaintance with those
great types of manhood and woman-
hood which are presented to us in the
pages of our poets and dramatists, of
our historians and writers of fiction.
Of even greater importance, to men
of any profession, than the possession
of literary tastes and habits is that
subtle, profound, all-pervading power
which we call ciaracter ; by which,
of course, we do not mean merely
reputation, or history merely, although
history has a chief hand in its forma-
tion ; but that Ethos, that disposition
in which we seem 1o find the unity of
the individual, in which we recognize
him ac a whole. Character is the
greatest power in the world for good
and for evil. Mere ability, even when
supplemented with great knowledge,
will have comparatively little power or
influence, unless they are reinforced
character ; for this is, afterall, the
organ of the highest and best know-
ledge, and the guide to the best and
most perfect work. Truthfulness,
uprightness, purity, kindliness, gentle-

ness, resoluteness in the fulfilment of
duty—these form a manifold cord
which cannot easily be broken.

And if these remarks, brief as they
necessarily are, may be charged with
vagueness, we may supplement them
bya few words on a point more tangi-
ble, the subject of 4abits and their
formation. Habits are the outcome
of character, and they constitute
character. A man’s habits, regarded
not merely in their outward form, but
also in their inward principle, and in
the motive which animates them—
these are his character. Hence the
importance of watching over our-
selves, especially in our earlier years,
when we take in impressions with
ease, and of seeing to it that those
habits are formed, the retention of
which will be no injury to ourselves
or to others.

With regard to some of these you
will receive safe and valuable guid-
ance from your studies in this place.
You will learn that the laws of our
physical coanstitution cannot be violat-
ed with impunity. You will learn that
whilstthe Author of our being has con-
nected pleasure with all the exercises
of our powers, yet the seeking for
pleasure by unlawful means, or any
form of excess will ever be followed
by a retribution of pain and woe;
and the “end of these things is death.”
And you will learn, by many sorrow-
ful examples, and some of them even
in your own profession, that a very
complete knowledge of the body and
its parts and its functions, and of the
dangers to which it is exposed, will
not always be a safeguard against the
evils of which we have been forewarn-
ed. It is well that we should early
learn to look to a power greater thaun
ourown. ‘‘Remember now thy Cre-
ator in the days of thy youth.”

But there are other aspects of this
subject less solemn indeed, yet not un-
important, on which something should
here be said. We might, for example,
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point to the importance of met/od, of
doiog all our work in a well-organized,
systematic manner. Itis only by such
means that our work can be done in
any satisfactory manner, or with any
approach to completeness. Under
the head of method we might place
regularity, punctuality, the strict and
prompt performance of duty. How
easily do such words and phrases
drop from our lips, and yet how much
they mean, and how hard they are to
practise ! But we may safely say that
if the formation of such habits is ar-
duous ; when formed, they are well
worth all that they have cost. They
are worth it in the mere struggle for
existence ; but they have a higher
value than this. How is it that one
man gets to be trusted with the per-
formance of any duty which he delib-
erately undertakes, and another re-
ceives no confidence at all, however
strongly he may assure us of his readi-
ness and care to discharge the office
entrusted to him? It is because the
one is known as possessed of those
qualities, as having formed those
habits which willensure the desired re-
sult, and another has not.

How many men there are in this
world and in this city who complain
that all their eflorts have come to
nothing, that they have tried one
employment after another, and all has
been in vain! What is the explana-
tion? Let us grant that some are
unfortunate, that circumstances be-

yond their control have so hampered
and hindered them that failure was in-
evitable. But these are exceptional
cases. Generally speaking the ex-
planation is only too simple. These
people have made engagements and
they have not kept them. They have
entered into contracts and they have
not carried them out. They have
undertaken duties and they have not
fulfilled them, or they have not done
this at the right time, and in the right
way. And so men have ceased to

trust them, or to employ them, or to
count upon them in any way. And
the misery of it all is, that such cases
soon become well-nigh hopeless. The
chain of habit is too .strong to be
snapped. And everyone, except the
wretched man himself, knows that
his sloth or his falseness or his con-
ceit has brought him this evil through
many years, and that it is now irre-
parable.

On this point, let me speak one ear-
nest word before I pass on. Young
roen, your life is still to a large extent
before you, tomake of it what you will.
Doubtless, you have already formed
habits which have a considerable
power and influence over you. But
you can hardly have so far tormed
them that you are incapable of mak-
ing a dispassionate estimate of their,
nature and tendencies ; and ycu have
notso formed them that it is no longer
possible to change them. Soon you
will go forth from these halls and
many of you will probably take up
your abode in places which will be
your homes so long as you live. Try
to use the interval of time in such a
manner as to form those habits by
which you will wish to be distinguish-
ed throughout vour whole personal
and professional career. Remember,
this 1s now possible to you. Every
day that you live you may make some
progress in one or the other direction.
Bvery day the light o. reason and
conscience grows clearer or dimmer.
Every false word darkens and dis-
torts the sense of truth. Every act
of procrastination helps to destroy the
habit of prompt recognition of duty
and to efface the sense of duty. .

A great physician, a native of
Canada, Dr. Osler, now of Baltimore,
in an address delivered three years
ago, in the University of Minneapolis,
among many words of wisdom adorn-
ed with eloguence, told the students
of that place that there was one grace
which alone could give permansnce
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. to human powers — the grace of
Humility. The great Spinoza said
that the two fertile sources of all evil
and hindrances to all good were sloth
and conceit; and the great Bacon
reminds us emphatically that we can
enter the Kingdom of Knowledge
only as we enter the Kingdom of
heaven—by becoming as little chil-
dren. Andsuch a quality is of pecu-
liar necessity and excellence in respect
to the special point we have been
considering of the formation and
transformation of our habits. If we
are self-satisfied, confident of our
own powers and our own attain-
ments, it is but little likely that
we shall acquire those habits and dis-
positions which will fit us for the
work of our life ; whilst, on the jother
hand, if we carry about with us a
habitual sense of the infinite nature
of knowledge, of the difficulty of life,
together with a humble estimate of
our own powers, we shall be watchful
against temptation, we shall resist the
beginnings of evil, we shall be care-
ful to fulfil every duty as it arises,
never hesitating, never debating or
questioning, but only acting with
decision and promptitude when the
duty has become clear tous. Here is
the secret of the formation of habit,
and the formation of character.

So far our remarks have been al-
most equally applicable to men of any
profession ; and now we come to one,
which, while it applies to all men and
is the characteristic of him whom we
style a gentleman, yet has a special
application to the medical man. The
physician should be a man of konour.
There are three classes of men who,
beyond all others, have access to the
families of other men, and who be-
come, of necessity, acquainted with
their condition and circumstances—
the lawyer, the clergyman, and the
physician ; and, if one of these can
be dispensed with in time of need, it
is not the physician. He iz admitted

to an intimacy which is accorded to
no one else beyond the family circle ;
and therefore his relation to the fam-
ily partakes of a sacred character;
and the knowledge which he gains of
the family is as sacred to him as the
privacy of his own home. He will
no more discuss his patients with his
neighbor than he will discuss his wife.

On these points, gentlemen, you
will receive counsel and guidance from
the experienced and honorable men
who are here set over you; and ex-
perience and observation will enforce
these lessons. Butwe who are out-
side the faculty may sometimes hear
and know of circumstances which are
not in quite the same manner brought
under the notice of medical men
themselves ; and we know that thete
is nothing which the ordinary man,
and still more the ordinary woman,
more indignantly resents than being
made the subject of discussion by her
medical attendant, Such things sel-
dom occur ; but when they do occur,
they are fatal, and they ought to be
fatal to the reputation and influence
of the medical man, however great
his ability.

I have dwelt the longer upon sub-
jects not specially medical for obvious
reasons ; but perhaps I may be al-
lowed to touch upon certain aspects
of your work here which may be set
forth without special knowledge.

You come here to be qualified for

| one of the most useful and beneficent

kinds of work in which any human
being can engage. You come to gain
knowledge of man, of his structure
and functions, and of those agencies
by which disease may be banished
and health restored to the bodies of
men. You ccme to have your power
and habits of observation rendered
more acute and vigorous. You are
here that you may become ac-
quainted with the past history of medi-
cine and surgery, and that you may
see the experience of the past illus-

bt
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trated in the skilfyl treatment of the
present. You come that you may
yourselves gain, by practice, that skill
and dexterity which will stand you in
stead when you go forth on your work
of mercy in the midst of suffering
humanity.

When the Apostle of the Gentiles
thought ot the work on which he had
been sent forth to evangelize the

world, he exclaimed : “ Who is suffi- :

cient for these things?” And the
same question may well occur to your-
selves. One thing at least is certain,
that the knowledge and skill which
you require will not fali from heaven
upon you. At a great price you must
obtain this power—at the price of
long and arduous labor carried on
through many hours and weeks and
years—-of labor long and arduous, yet
most joyful and most sweet in the
sense of right and duty which it stim-
ulates, in the exercise of the energies
of body and mind, and in the results
which flow from it. 'We are not good
for much if we are not willing to
work. A slothful man is seldom use-
ful tc himself or to others. It is dif-
ficult to know what to suggest to a
man who is confirmed in sloth. Per-
l:aps he might succeed best as a beg-
gar, But begging is not a recognized
or even a tolerated profession in this
country.

But we must not only be workers,
we must work wisely, deeply, widely,
not being narrow or one-sided. For
example, we must avoid the two
extremes into which men are apt to
fall, of being mere theoristson the one
hand, or mere empirics on the other.
We must have science. We must
know all that can be known, all that
we are capable of knowing about the
human constitution and its ailments
and their cures. But a2 man might
have a quite prodigious knowledge of
all the principles and theories ot medi-
cine. and yet fail to succeed in his
profession because he had not care-

fully noted the actual operation of
these principles in practice. The
merely a priori method is not good
anywhere, but is very bad indeed in
medicine. Yet the empiric is no bet-
ter and no safer.  If we must descend
from the skies and touch mother
earth, in order to gain strength, we
must also rise up from the toil and
dust of terrestrial labor and gain fresh
life and inspiration in the region of
principles.

But I am reminded here that I am
addressing many different men with
different powers and endowments—
men who are now qualified, and will
hereafter be more fuly qualified for
different kinds of work.

And first, we may assume that
there are here a certain number of
men of superior and distinguished
ability. Such there have always been
io past years. Some such we know
to be here with us now, and we may
assume that there are others who will
speedily be tested and proved, as their
predecessors have been. Such men
are a gift of God to humanity, for
which we ought to be thankful. Per-
haps men of this kind stand less in
need of exhortations to earnest work
than other men'do. Itis the man of
one talent who is under the strongest
tempration to hide that one in a nap-
kin. Yet there have been too many
cases of splendid gifts neglected and
wasted—sometimes even turned to
evil instead of good. Men thus highly
endowed, then, should be reminded
that to whom much is given, of them
will much be required,that the talents
with which they have been entrusted
are not their own to waste or to apply
for selfish purposes. They possess
them as stewards and they are bound
to see that they are expended in such
a manuner as to fulfil the purpose of
the Giver. A great responsibility is
laid upon those who are thus endow-
ed. Theyhave 2 duty to themselves,
to see that they make the most and
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the best of those powers with which
they have been endowed. They have
a duty to this institution in which
they are receiving their education, to
maintain its high character and repu-
tation, to see that it suffers no diminu-
tion of wusefulness or influence
through any laxity on their part.
They have, moreover, a duty to their
country and to mankind, who have

perpetual need of the best services of ;

their best men.

But there are others besides those
who stand in the first rank, who may
here claim a word of counsel and en-
couragement, It must often have oc-
curred to us, as we have seen gold
and silver medals and other marks of
distinction conferred upon the men
of the first rank. that something like
despondency must come over those
who belong to what we may call the
rank and file of the army. But there
is, in fact, no justification for such
despondency. Itis not in medicine
alone, but in all the professions, in the
Christian ministry, inlaw,and in busi-
ness as well, that the men of distinc-
tion are the minority. But Dbesides,
whilst we must freely admit that there
are certain walks in every profession
which can be trodden only by the few,
the great body of the work is done,
and well and successfully done by the
men who do not belong to those few.
These men may not make startling
discoveries in the science of medicine
or invent new methods of treatment.
But there is no necessity for their
doingauny thing of this kind. They
can do and they are doing the kind
of work which the world needs, and
thev are doing that work well and
faithfully and successfully. And just
as there are many able, careful, con-
scientious, skilful and successful prac-
titioners who have not been gold or
silver miedalists, so there are now
many here who may reach the same
results by following the same
methods.

To you, gentlemen, of whom I am
now thinking, I will say with all earn-
estness—never despair of yourselves,
respect yourselves, stir up the gift
that is in you, do your work honestly,
conscientiously, devotedly, and you
will not fail of your reward.

Thiok of the generations of stud-
ents who have passed through these
lecture halls. There is not one of
them who grudgesor regrets the toil
he bestowed upon that noble science
to which you are giving yourselves.

i There is not one wto does not lament

whatever hours he may have wasted,
or any duty which he may have
neglected. Let it be your endeavour
so to live and work in this College
that you may have few regrets in the
future.

Think, too, of the distinguished
men who have given to this College
the proud position which it now oc-
cupies. They cannot be here forever ;
yet their hearts will never forget the
men or the work of this institution.
See that your work here is such as to
give them the hope, the confident
expectation that when they leave their
places vacant, men of their own train-
ing will be found to carry on the tra-
ditions of the past, and to add fresh
lustre to the name of the Trinity
Medical College in the future.

Mutual education, in a large sense
of the word, is one of the great and
incessant  occupations of human
society, carried on partly with set
purpose, and partly not. One gener-
ation forms another ; and the existing
generation is ever acting and reacting
upon itself in the persons of its
individual members,—Jokn Henry
Newman.

The man that bids for a smaller
salary than his predecessor, and the
pettifogging office-holder or prefer-
ment seeker, is to have no place in
New Brunswick after this.
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I CANNOT find anywhere else such

intimate treatment of this side of
child life! In Lady Lindsay’s
“ String of Beads ” there is a little
poem called “ A Child’s Dream,”
which takes us part of the way, and
which, there can be little doubt, was
inspired by Mr. Stevenson's book.
Indeed he has had many imitators, but
none of them have succeeded in cap-
turing anything but the form. And
among other writers of verse, whe pre-
ceded him, or have made no conscious
attempts to work on similar lines,
none impresses and convinces as he.

Taking them altogether, the poets
have not shown themselves to be
closely in touch with children; the
great ones have tried and failed, and
left it to humbler singers—such as
Mary Lamb—to give us the true note.
But these humble singers are few and
far between, as the editor of the adult
volume will quickly discover. We
might cite Mrs. Piatt as one example
of an author who, with a wide, com-
prehending love for children, has
captured in a hundred efforts little of
the genius of childhood. Perhaps in
all her poems nothing is so character-
istic and illuminating as the triumphal
boast, in *“ Child’s World Ballads,”
of the little girl who had visited
Edinburgh :

I put my hand on every chair
That said ** Don't touch,” at Holyrood.

Another good example of an author
who wished to produce sympathetic
child-poems, but has always broken
down, is Mr. Bret Harte, The *“Miss
Edith” poems are failures, and
though he certainly was visited by in-

! There is a little poem in Mrs. Woods’
recent volume, ** Aeromancy,” of much the
same character.
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SOME NOTES ON POETRY FOR CHILDREN.
(Continued from November.)

spiration when he began “.On the
Landing,” the mood passed before the
piece was completed. Two little
boys, Bobuy, aged three and a half,
and Johnny, a year older, are peeping
over the balusters at night when they
ought to be in bed, watching the

guests on the floor below. Here are
the best lines :—

Bossy,
** Do you know why they've put us in that

back room,
Up in the attic, close against the sky,
And made believe our nursery’s a cloak
room ?
Do you know why ?”

Jounnvy.

** No more I don’t, nor why that Sammy’s
mother,
That ma thinks horrid, 'cause he bunged my
eye,
Eats an ice-cream down there like any other.
No more don’t 11"

BoBBy.

Do you know why nurse says it isn't
manners
For you aad me to ask folks twice for pie,
And no one hits that man with two bananas ?
Do you know why 2 ”

JoHNNVY.

* No more I don’t, nor why that girl, whose
dress is
Off of her shoulders, don’t catch cold and die,
Whean you and me gets croup whean we un-
dresses }
No moredon’t 11

BogBv.

¢¢ Perhaps she ain’t as good as you and I is,
And God don’t want her up there in the sky,
And lets her live—!o come in just when
pie is—
Perhaps that’s why,”

JoHNNY.
Do you know why that man that's got a
cropped head, 7
Rubbed it just now as if be felt a fiy ?
Could it be, Bobby, something that I
dropped ?
And is that why?”
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Bossy.
* Good boys behaves, and so they don’t get
scolded,
Nor drop hot milk on folks as they pass
by"l

JouNNY (piously).

¢ Marbles would b oce on Mr. Joues’s
bald head,
But /£ shan't try.”

To this stage the piece is admirable.
Then a discordant note is struck.
The next remark of Bobby (aged
three and a half) is to this effect :(—

¢ Do you koow why Aunt Jane is always
snarling
At you and me because we tells a lie,
But she don’t slap thai man that called her
darling ?
Do ycu know why ?” i
In his desire to make a point the
author transgresses fatally. Andin
the next stanza the Seventh Com-
mandment is jeopardized, just as in
the modern novel, and we throw
away the book.

Looking forward 1is a childish
amusement akin to making believe.
“When I am grown up ” is a form of
words constantly on the child’s
tongue :—

When I am grown to man’s estate
I shall be very proud and great,
And tell the other girls and boys
Not to meddle with my toys.

So says the child in Mr. Steven-
son’s book. Elsewhere he descends
to particulars, and decides that of all
professions his choice would be the
lamplighter’'s.  But you must have
the exquisite little poem in full :—

My tea is nearly ready, and the sua has left
the sky,

'Tis time to take the window to see Leerie
goiog by ;

For every night at tea-time, and before you
take your seat,

‘With lantern and with ladder he comes post-
ing up the street.

Now Tom would be a driver, and Maria go
to sea,

And my papa’s a banker, and as rich as he
can be,

But I, when I am stronger and can choose
what I'm to do,

Oh, Lzerie, I'll go round at nights and light
the lamps with you.

For we are very lucky, with a lamp before
the door,

And Leerie stops to light it, as he lights so
many more ;

And ob, before you hurry by with ladder and
with light,

Oh, Lcerie, see a little child and nod to him
to-night.

If I had to forget all the poems in the

i “Child’s Garden ” and retain but one,

I should, I think, choose ¢ The
Lamplighter.” The last line wanders
through the passages of the mind like
a gentle musical phrase.

In “ Poems Written for a Child”
(1868), a volume in which the late
Menella Bute Smedley, and an anony-
mous writer known as “ A,” cotlabo-
rated, there are some good ¢“ Looking
forward "’ verses called “ A Boy's
Aspirations,” from Miss Smedley’s
pen. Here are three stanzas out of
the ten :—

I was four yesterday, when I’m quite old
I’ll have a cricket-ball made of pure gold ;
I'll carve the roast meat and help soup and

sh s
T’ll get my feet wet wheaever I wish.

I'll spend a hundred pounds every day ;
I'll have the alphabet quite done away;
I’'ll have a parrot without a sharp beak ;
I'll see a pantomime six times a week.

y

T’ll have a rase-tree always in bloom ;

’ll keep a dancing bear in mamma's room ;
1'll spoil my best clothes and not care 2 pin ;
D’ll have no visitors ever let in.

These lines are good, although now
and then erroneous. The mistakes
are due to igncrance of boy-nature.
A Dboy, for example, neither wants a
cricket-ball made of gold—it would
be against the laws—nor a rose-tree
always in bloom. Nor would it strike
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him as peculiar ecstasy to keep a
dancing-bear in his mother’s room ;
he would prefer it in his own. But
readers of our Grown-up’s Anthology
will like to haveit. It will take them
back to old days.

In the volume ** Poems Written for
a Child,” from the pen of “ A,” is a
very quaint little anecdote in the
same kind, entitled ** Wooden Legs.”
A girl and boy are telling each other
what they would like to be:—
Then he said, ¢ I'll be a soldier,

With a delightful gun,
And I’ll come home with a wooden leg,

As heroes have often done.”
This is a new and acceptable ambi-
tion, but some questionable love sen.
timent is then introduced and the
interest evaporates. Indeed, in this
variety of story writers are liable to go
astray. Sentiment, a steed more apt
than any other to get the bit between

its teeth, runs away with them. Ina
desire to attain a dramatic effect

dramatic propriety is lost sight of.
Children are too near the savage state
fct symmetrical sentiment. Still,
there are instances. Whittier's poem
“In School-days ” tells of one. He
1s describing the schoolhouse, through
whose windows the sun is shining :—

It touched the tangled golden curls,
And brown eyes full of grieving,

Of one who still her steps delayed,
When all the school were leaving.

For near her stood the littie boy,
.Her childish favor singled,
His cap pulled low upon a face
Where pride and shame were mingled.

He s1w her lift her eyes, he felt
The soft hand’s light caressing,
And heard the tremble of her voice,

As if a fault confessing,

*“I'm sorry that I spelt the word ;
T hate to go abave you,

Because,” the brown eyes lower fell,
‘¢ Because, you sce, I love you.”

It is prettily conceivable; but that
kind of thing may well be postponed.
Children who love each other in this
Way are not making the most of their

opportunities as privileged barbarians.
To the same family belongs Mr.
Dobson’s ¢ Drama of the Doctor’s
Window."”

The best poetical expression of the
love of girl and boy that I know is to
be found in the two sonnets of George
Eliot, called ¢ Brother and Sister,”
which might well be our sole repre-
sentatives of this class. Such love is
always worship, always based on ad-
miration ; it is almost alwavs one-
sided. Affection, as we understand
it—friendship on equal ground—
being a civilized growth, comes later.
Children are not of civilization as we
are. In this connection I should
like to quote the lines entitled ** Dry
Bread,” from Victor Hugo's ‘¢ L’Art
d'étre Grandpére,” which enshrines
for us a charming incident, where the
actors are not, to the casual eye at
least, girl and boy, but girl and old
man. The translation is by the Rev.
Heary Carrington :—

Jeanne to dry bread and the dark room con-
signed

For some misdeed ; I, to my duty blind,

Visit the prisoner, traitor that Tam |

And in the dark shp ber a pot of jam.

Those ia my realm, on whose authority

Depends the welfare of Society,

Were outraged. Jeanie’s soft little voice
arose—

¢ T'll put no more my thumb up to my nose ;

No more I’ll let the puss my fingers tear.”

But theyall cry, ‘¢ That child is well aware

How weak and mean you are. She knows
of o!d

You aiways take to laughing when we
scold ;

No government can stand ; at every hour

Rule you upset. There is an end of power.

N> laws exist, Naught keeps the child in
bound ; -

You ruin all.” I bow my head to ground,

And say, “Your grievous charge I can’t
oppose,

I'm wrong. Yes, by indulgences like those,

The people’s ruin has been always wrought.

Put me upon dry bread.” * I'msure we
ought

And will” Then Jeanne Irom her dark
¢orer cries,

But low to we, raising her beauteous eyes

(Love gives the lion’s courage to the lamb 1)

* Aud I will go and bring you pots of jam !
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Landor’s “Rosina™ is somewhat
akin,

Another class of poetry, which
only the adult should possess, is that
which describes particular children.
Many poets— Wordsworth pre-emin-
ently—have attempted this kind, but,
for the most part, so rapt has been
their admiring—almost worshipping—
gaze, that in the finished poem the
child has been only faintly visible
through a golden mist. In other
cases the poet has made the child a
mere peg upon which to hang a
thought of his own. But simple, un-
affected descriptions do exist. In
“ Lays for the Nursery” (bound up
with * Whistle Binkie,” that charming
collection of Scotch poems by minor
writers) will be found the history of
Wee Joukydaidles,” by James Smith,
‘a very human poem which, probably
unconscnously, Mr. William Canton,
the author of “The Invisible Play-
mate,” who has for children a love
that sometimes becomes adoration,
reduces to a couplet when of a cerlain
notable ¢ Little Woman ” he says :—

She is my pride, my plague, my rest, my
rack, my bliss, my baue,

She brings me sunshine of the heart and soft-
ening of the brain.

From Mr. Canton’s last volume, “ W,
V., Her Book, and Various Verses,”
I should take the poems eatitled
“Wings and Hands” and ¢ Making
Pansies.” But enough of the Grown-
up’s Anthology.

Itis time now to explain whence
the contents of the Child's Anthology
should be drawn. The names that
come most naturally to mind are
those of *Lewis Carroll” and REd-
ward Lear; and I would add Dr.
Hoffman, but that it is a mistake to
separate his verses and pictures.
These twain would yield many pages ;
I need not stop to particularize since
every one knows them so well. The
‘ Percy Reliques ” would be a rich

source ; and I should include such
modern ballads as * John Gilpin,” /
one or two of the Ingoldsby Legends,
and a few to be found in the works of
less-known experimentalists. Among
these is “ A,” the lady from whom a
quotation has already been made. In
“*Poems Written for a Child,” in
““Child World”’ and in.* Child Na-
ture,” are several capital pieces of
humorous narrative. There is, for
instance, Fred's story in ¢ Child Na-
ture,” entitled * John's Sin.” Ittells
of a giant who, since conscience
makes cowards of us all, became a
cowherd for conscience’ sake, but is
baulked at the outset by an inability
to milk :(—

He could not milk her ; he was skilled
In abstruse science ; was renowa’d
In mathematics; he had Mill'd,
Bain’d, Maurice’d, Hamilton’d,
Brown’d.

and

Herodotus and Mr. Bright
He knew—Dbut ¢ould not a milk a cow !

(The deleted lines, it may be men-
tioned in passing, are remarkable for ..
containing a new rhyme to cow. The
ingenious ¢ A" presses the author of
“ The Bothie of Tober na Vuolich”
into that service.) While the giant
was bemoaning this incapacity, a
dwarf came by, milked the cow,
boxed the giant’s ears, and led him as
prisoner to a farm, where his size be-
came a serious embarrassment.
Shortly afterwards he died. The
author remarks sententiously :—

A giant in a little room
Alive, is an uncommon bore ;
A giant dead, besides the zloom,
Is such a trouble on the floor.

pieces in < Lilliput Levee,” by
¢ Matthew Browne,” notably the in-
troductory verses, which tell of the
revolution, the ¢ Ballad of Frodge-
dobbulurp’s Fancy,” ¢ Shockheaded

5
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Cicely and the Bears,” and *‘ Clean
Clara.” Frodgedobbulum was

A vulgar giant, who wore no gloves,

And very pig-headed in his loves |
Cleanliness was Clean Clara’s passion.
She cleaned ¢ a hundred thousand
things :"’—

She cleaned the mirror, she cleaned the

cupboard,
All thc_ books she Iadian-rubbered.

She cleaned the tent-stich and the sampler,

She cleaned the tapestry, which was ampler,

Joseph going down into the pit,

And ‘*he f?huuamite woman with the boy in
a fit.

There is, of course, fun and fun.
I should, for example, omit Hood’s
comic ballads —*¢ Faithless  Sally
Brown " and cognate pieces—where
Ishould include Goldsmith’s * Elegy
on the Death of a Mad Dog” and
‘*“ Madame' Blaize,” although super-
ficially they are akin. Hood is for
the agile adult brain. He crackles
rather than ripples, and children want
to be rippled. Moreover, punning is
a dissolute habit; and of all distress-
ing developments none equals parono-
masia in a child. I should also omit
nursery rhymes, because, unlike little
boys, they should be heard and not
seen. Only antiquarians and folklor-
ists should ever read nursery rhymes.
A great part of the pleasure with
which in after days we greet the
nursery rhymes dear to us in the
Golden Age (as Mr. Kenneth Grahame
calls it), consists in recalling the kind
lips by which they were orally trans-
mitted. The voice, the look, the
laugh—all hold us again for one rich
flashing moment.

. Among poets who can with know-
ledge describe for us child life, both
subjective and objective, we are for-
tunate in possessing Mr. James Whit-
comb Riley. Mr. Riley is a New
Englander, and the boy to whom he
introduces us is a New Englander
too, speaking the Hoosier dialect, but
none the lessboy for that. Let Mr.
Riley’s right to speak for children be

found in these two Hoosier stanzas
called ¢ Uncle Sidney,”’—it is estab-
lished there :—
Sometimes, when I bin bad,
An’ pa ** correcks '’ me nen,
An’ Uncle Sidney he comes here,
I'm allus good again ;
’Cause Uncle Sidney says,
An’ takes me up an’ smiles—
¢ The goodest mens they is ain’t good
As baddest little childs ! "
These lines are of course too incendi-
ary in tone to be included in our chil-
dren’s book—every parent and nurse
in the country would be up in
arms—but they might well be placed
on the title page of the other volume.
Mr. Riley, however, has written well
for both our anthologists. The child,
happily undiscriminative of social
grade, is always a hero-worshipper,
always, but innocently, envious. His
hero is the handy man, the postman,
the lamplighter, the gamekeeper. To
be with the great man is his ambition
and joy, to hear him speak, to watch
him make things. Mr. Riley expresses
in racy musical verse this young pas-
sion. Every boy who has known
toyhood at all was once envious of a
good-natured Jack-of all-trades, the
Raggedy Man’s correlative. Look
at Mr. Riley’s description of the hero:
O ! the Raggedy Man ! He works for pa ;
An’ he’s the goodest man ever you saw !
He comes to our house every day,
An’ waters the horses, and feeds 'em bay;
An’ he opens the shed—an’ we all’ist laugh
Whean he drives out our little old wobble-I:~
calf ; -
An’ pen—ef our hired girl says he cat—
He milks the cow fer 'Lizibuth Ann,
Ain’t ke 2 awful good Raggedy Man ?
Raggedy ! Raggedy ! Raggedy Man !
W’y the Raggedy Mat—he’s ist so good,
He splits the kindlin’ and chops the wood ;
An’ nen he spades in our gardea too,
An’ does most things ’at boys can’t do.
He climbed clean up ic our big tree
An’ shooked a apple down fer me—
An’ nuther’n, too, fer 'Lizabuth Ann—
A’ nother'n, too, fer the Raggedy Man !
Ain’t he a awful good Raggedy Man?
Raggedy ! Raggedy ! Ragzedy Man'!
—Littell's Living Age.
(To be continued.)
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HISTORY IN THE SCHOOL.

By S. S. Laurig, UNIVERSITY OF EDINBURGH.
(Concluded.)

AVING defined our aim how
are we to proceed ? The great
principle, *‘ Adapt to the mental
growth of th= pupi!,” must govern all
we attempt in this as in other sub-
jects. But in obedience to this prin-
ciple can we not find some general
rule of procedure which shall govern
all school history from infancy to the
eighteenth year—the age which
marks the termination of secondary
iostruction. I think we can, if we
consider for a moment the form in
which history necessarily presents it-
self to us.

History externally viewed is a
series of related events in time con-
nected with certain communities of
persons and localities, the even tenor
of events being occasionally disturbed
by outbursts of passion and emotion.
That is to say, it presents itself to us
as an epic made up of dramatic situa-
tions with interludes of lyrical rap-
tures—all connected with persons
and the aims or ideas which they
represent. Or perhaps we should
say it is a prosaic epic every now and
then passing into drama and accom-
panied by a lyrical chorus. History
cannot be reasoned history to a boy ;
even at the age of seventeen it is
only partially so, but it can always be
an epic, adrama and a song. The
general principle of procedure in
education is thus revealed. We
must teach history to the young as an
epic, a drama and a song. A cer-
tain number of dates connected with
great crises' of natiomal history, or
with great characters, must of course,
be known for the sake of time sequ-
ence; and certain prosaic facts must
enter as connecting links of the epic

as the pupils increase in years. But
the younger our pupils are the more
must the epic and dramatic and lyrie
idea of history be kept in view, and
the more indifferent must we remain
to casual explanstions. Thus the
history of the school will be full of
humanity and so be a humane study ;
thus will it connect itself with liter-
ature, thus will it stir ethical emotion
—thus, in short, will it be true his-
tory ; and when history, in the larger
philosophic conception of it, comes
within the range of the cultured adult
mind, this epic view of it will contrib-
ute to a frue reasoned comprehension.

Thus it is that history shows itself
to be, above all other studies, a
humane study, and to be rich in all
those elements which go to the ethical
culture of the young. .All subjects
when properly taught contribute, it
is true, to this ethical culture, for
even science can be humamzed ; but
language (in its larger significance)
and history contribute most of all,
and these two play into each other’s
hands. Together they constitute the
humanistic in education and furnish
the best instruments for the moral
and religious grewth of mind.

When I say thatan event or group
of events must be enriched with all
the elements of humanity, I mean
this, for example : Let the period be
the Scots’ wars of independence.
Round Wallace and Bruce this story
chiefly gathers. The boy must have
conveyed to him a conception of the
conditions physical, social and poli-
tical of the period in so far as these

1 The reader will excuse my taking Scot-
land for my. illustration.
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are intelligible at the age which he
has reached. The story should be
to/d 1o him : and only thereafter read
to him. He should then. read it
himself. This is the epic; the dra-
matic and the lyrical enters by read-
ing to him, or with him, all the na-
tional poetry and song that has
gathered round this period. He then,
as in every other subject, is invited to
express himself in the construction of
a narrative of the period.

So in the history of England the
period of the Spanish Armada, for
example, is to be treated in like man-
ner. The boy must strike his roots
deep into the national soil or he will
never come to much. It matters
nothing that the poetry you give con-
tains much that is legendary. A
national legend is a far truer element
in the inner history of a people than
a bald fact.

So much for the method of school
history in general. As for the rest,
method is the arrangement of in-
struction in accordance with the prin-
ciple of mind-growth and the rules
which flow from it.?

A few words, however, by way of
illustration may be added, although
they may now be regarded by the in-
telligent reader as almost superfluous.
With these I do not encumber this
short paper.

As to method in its more detailed
applications, we are met at the thresh-
old by this principle, viz, new know-
ledge must rest on knowledge already
acquired if it is to be a living and in-
telligible growth. In other words we
must begin from a child’s own mind-
centre if we wish to extend his area
of knowledge effectively.

Consequently if he is to learn in-
telligently about past men and events
he must lLiave some knowledge of ex-
isting men and events. He must
have seen enough and talked enough

2 See Institutes of Education.
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and read enough about things present
to his own experience before he can
have the imaginative material at his
service for comprehending the past
and remote. This he gradually ac.
quires from the general course of in-
struction in the school, and from the
reading of simple fables, stories and
narratives in his text-books and the
school library. His arithmetic,
meanwhile, is teaching him to stretch
his conception of time, and his
geography to localize his own and
other countries and to becon:e alive
to the fact that he belongs to a dis-
tinct nationality. The only historical
imaginative material which I would
directly give before the age of ten
complete is the learning by heart of
national ballads.

At ten complete I may begin his-
tory, and I ask guidance of my prin-
ciples of method. I am confronted
with “ Turn everything to use”—
that is to say, what intellectual or
moral purpose have I in view in
teaching history at all? The end
must determine the way. I have al-
ready spoken of the end ; but I may
say further :

Geography I teach with a view
to extensiveness of mind, arithmetic
and geometry with a view to intens-
iveness of faculty, history with a view
to lengthening the brief span of
man’s life into the past and so ex-
plaining the present. I wish the boy
as he grows into a youth to be so
taught that the national life and
character in so far as it is w rthy of
admiration, and achievements of his
fathers shall form part of himseif,
enter into his judgments on present
affairs, and stimulate him to main-
tain and advance society by the
memory of what has been done in the
past. It was as citizens of a particu-
lar nation, and by a high sense of the
duties of citizenship, that our ances-
tors accomplished all that has made
the present desirable as an advance on
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the past. My object, then, is to lead
the boy to consider himself as a coa-

tinuation of the past, as handing on, !
during his lifetime of activity, a tra-

dition of life and character, while
aiming to make things better than he
found them by keeping before him
the highest ideal of the duties of a
citizen recognizing the need of self-
sacrifice.

If this is not our aim, what is?
Why do I not give him the chronol-
ogy and annals of Peru instead of
England and Scotland and the United
States ?

Thus the general method of teach-
ing history to the young already in-
dicated is confirmed when we begin
to apply a principle of all method :
“Turn to use.” What use? HaVing
settled this, we see that the early
teaching of the story of our nation
must have, as far as the materials ad-
mit, the characteristics of a national
Tliad.

In applying a second principle of
method we have found that even
this epic teaching cannot profitably
begin till the boy is in his eleventh
year or ten complete.

Let us further consider the different
stages in history instruction inac-
cordance with the governing principle
that all teachings must be adapted to
the mind-growth and the mind-
material already possessed.

FROM TENTH 7T0 TWELFTH VYEAR.

It isa story to be told, and the
wandering minstrel of old is our
model teacher. The Tchildhood of
history is the history for children.
Text-books are out of place—at least
till the story has been narrated by the
teacher, just as these old minstrels
used to sing the deeds of heroes at
the courts of princes. The teacher’s
mind must be very full, and he must
cultivate dramatic and graphic narra-
tion. Preserve the human interest
of the narrative and point the morals
as you go without mpressing them.
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Narrations should always be given in
the presence of a map, and geographi-
cal references constantly made.

FROM TWELFTH TO FIFTEENTH YEAR,

Even at this period history cannot
he made nteresting in any other way
than that which I have explained;
and if it is not made interesting, it is
quite useless in the school. History
can be of moral and intellectual
value to a boy only inso far asit
gathers round persons and dramatic
incidents, thereby enriching his moral
nature and furnishing food for his
imagination. In the thirteenth year
a text-book may be put into the
pupil’s hands for the first time.

I do not think that children should
be questioned much in history, ex-
cept with a view to the Jenguage of
the book they may have been read-
ing, after they have been allowed a
text-book. The ends of examination
in narrative, except where words de-
mand explanation, are always best at-
tained by requiring the pupils to re-
produce in their own words, orally or
on slate or paper, what they have
read in their books or heard from
their teacher.

A text-book may beallowed whena
boy is twelve complete, but it should
not be an epitome of history, but a
historical reading book, Chrono-
logical connections will be furnished
by the teacher orally and written on
the blackbeard, and the poets wiil be
largely utilized, and if not read by
the boys, then read ¢o them. Por-
traits of great men and pictures of
great historical scenes or monuments
shouid be shown. Lantern slides
might be effectively used.

The two first stages of history
teaching are thus, as will be seen, an-
nalistic, epic, pictorial—not rational,

FIFTEENTH TO EIGHTEENTH
YEAR.

During this period of secondary in-
struction the pupil may begin his

FROM
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history over again as a reasoned or
rational history in some such book as
Green's ** Short History of England.”
In the course of these years he will
be much exercised “n writing histori-
cal narratives, Every advantage will
continue to be taken of the general
literature of the country, the master
reading prose and poetical pieces to
the pupils, substituting such readings
for the ordinary lesson. When speak-
ing of the Wars of the Roses, stop
and read Shakespeare’s dramas.
When reading of the time of Charles
I., stop and read Browning’s * Straf-
ford,” etc. Historical novels, if good,
should be in the school library and
freely given out. In the last year of
his course the pupil should read
along with the master (not as iessons
in the technical sense) a book on the
¢ Making of England.” The oc-
casional acting of great historical
events would do much to give life
and meaning to the past.

Before the boys leave school a
course of conversational lectures
should be given on the history of the
world, with* constant reference to a
large wall map. Pictorial illustrations
of distant countries and of their great
works of art should be available in
every school.

In classical schools the boys will
have meanwhile read the histories of
Greece and Rome. These histories
should be short and full, that is to
say full in their treatment of a few
things, and always free from details
not essential to the comprehending of
the general course of the story of
these nations. Such books as Smith’s
school histories are models of what a
school history ought not to be. (Read
Smith’s England, p. 29 for example.)

The conversational lectures to
which I have alluded will connect the
civilization of the ancient with the
modern world.

You will see from the above that I
look on history as contributing in a
very direct way to the ethical pur-

pose of the school, and  as 'also con-
stituting an essential part of the
humanistic and litet iry training.

But this is not all. In the second-
ary stage, and to some extent even in
the primary stage, history must be
made to teach Citizenship, and as
much of the Constitution as may be
thought necessary to the equipment
of a citizen politician.

The civil relations and the forms
of our constitutional polity, including
local or municipal organization,
should be taught in all secondary
schools. The duty of subjects to the
state ought to be impressed. But it
is quite useless to do this in a formal
and text-book way, until the seven-
teenth year at earliest. Prior to this
all that can be taught with effect
must arise out of the history teaching
from day to day, and be in close as-
sociation with it and given orally.
Such teachings, if incidental and as-
sociated with persons and events,
take effect; if formal and detached
they are wholly ineffectual for their
purpose. Their great value is not
the knowledge they give, but their
effect in deepening that sense of
national continuity and the duty of
the citizen which history itself is de-
signed to foster.

I have said that a ‘“text-book " of
citizenship is not necessary during
the school period.

For the masses who do not go to
secondary schools, the more formal
instruction must be given in evening
continuation schools, but not dis-
joined from general historical reading.
If formal and technical, I repeat, it
loses its eftect. Even the aduit
mind learns best from the concrete,
There is ouly one interest that is uni-
versal, and that is Life.

I would next direct attention to
the Economic teaching that may be
given in connection with history and
which is best so given.

As in instruction in civil relations,
there is to be here no text-book if the
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subject is to be effectively taught. As
all effective instruction in civil rela-
tions hangs on the history teaching,
so all effective school instruction in
economics hangs on other subjects,
viz., history, the sense-realistic object
lesson and geography.

If these are properly understood
and adequately taught, they bring
about gradually a knowledge of the
whole foundation of economics. Pro-
duction as determined by climatic
conditions, industrial production, in-
dustrial interchange of products, the
nature of commerce, labor, and the
organization of labor have all been
inevitably tanght. What is still
wanted, and this only in the second-
ary period of education, is a fuller ex-
planation of the relation of tools dnd
machinery to production, and to
material civilization, and an explana-
tion of capital in its relation to wages
and industrial enterprises generally.
An explanation of money may also
be given. But beyond these things
you cannot go without rousing public
antagonism. Itis not necessary to
go further; you have given a solid
foundation for future reading and for
sound judgment on affairs.

The moral relations of economics—
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the necessity of Zonest labor, of jus-
tice, integrity, truthfulness, and
mutual confidence to the existence
even for a single week of industrial
relations—all arise in connection
with historical study and fortify the
moral instruction which it gives.

I would connect, as will be seen,
the study both of civil relations and
of economics with the history of the
school. Geographical knowledge is
also confirmed and extended in con-
nection with the historical lessons,
while the prose and poetical readings
illustrative of history are component
parts of the literary education. It has
been often urged against educational
reformers, and with some truth, that
they desire to teach too much dur-
ing the school period. But the
moment we begin to get a glimpse
of method and of the organization
and inter-relation of studies, we see
that much may be taught with ease
and simplicity if only the teacher
himself is properly equipped and
understands the scope and purpose
of his vocation. We may seem to
demand much of the feacher; but
not more than the future wiil demand
of hiin, if he is to be educator as
well as instructor.—Schoo! Review.

GOOD DISCIPLINE.

E have recently been told that
¢thegood disciplinarian is only

too often a person without any sym-
pathy with children.” In this modern
agewe are told many things, some hard
of belief, by the thousand and one
educational prophets of our time.
But in the matter of discipline there
does indeed appear to be cherished
a superstition which has already
survived too long, and which needs
to be rooted out. The superstition
survives in the ideas which the young

teachers bring to the class-room, and |

in the phrase ‘ thorough disciplin-
arian” so familiar in téstimonials.
The first and foremost fact im-
piessed upon the tiro is that he must
at all costs keep order ; and it is, of
course, true that no work can be done
without order. The boys themselves
are quick to see this. The mischief
lies in the false idea as to what order
implies. An experienced teacher has
been known to say to a young friend
going into a class-room for the first
time: * Never mind what you teach
them ; only keep them quiet and it
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will be all right.” A younger master,
exasperated after a long morning's
Struggle, has been known to say to
his form: “I don't care whether
you do any work or not; but I will
have order.” Another man, with his
scanty stock of patience expended,
made use of almost identical words,
and added that there should be
absolute quiet for ten minutes before
the lesson continued. To obey such
an order was clearly impossible, and
fresh explosions on both sides fol-
lowed. There is no need to exag-
gerate or to take an isolated case as
typical. It seems difficult to deny
that a false notion of what is meant
by discipline widely prevails, and is a
source of much trouble to the un-
trained beginner.

Discipline cannot be dissociated
from work, and orders, to be obeyed,
must be reasonable. It is a common
the:ory, and one which, though not
quite true, is sufficiently accurate for
our purpose, that boys are sent to
school in order to work. Here is the
basis of the teacher's discipline. A
certain amount of work imposed by
the auathorities or by examinations
has to be got through in a given time.
Without order and method this is
impossible. And it may be repeated
that the class is no whit behind the
teacher in recognizing this truth.
Consequently, if Jones major will
persist in talking, or giggling, or ask-
ing irrelevant questions, he is not to
be punished for disobeying orders
or for offending against the dignity
of the cap and gown  He only needs
to be made to-feel that he is interrupt-
ing and delaying the work, or that he
1s becoming bored when a closer
attention to the lesson would give
him an interest in what he is doing.
This may sound like vague advice,
but such a course is easier than the
| alternative of setting Jones a punish-
p ment for talking—easier, that is, in
¢ the long run. For, if you give him

a hundred lines on Monday, he will
tnevitably be tortured on Tuesday
with curiosity to find out how far he
may go before you give him five
hundred. When the work is made
the first thing, and when the boys
feel that the master is really wishful
to teach them, and does not presume
upon his authority, then the difficulty
is almost over. For the enthusiastic
worker, even if he be a *poor
disciplinarian,” succeeds in gaining
the respect of his form. The new
master often goss into his room on
the first day thinking it is going to be
a tussle between him and the boys,
and he is armed at all points. He
forgets, or perhaps he has never been
told, that on the first day there will
be no revolt. The boys  lie low”
till they have taken his measure.
This is his opportunity. He has
plenty of time to show them that he
i1s sympathetic, has some semse of
humour, means to work, and will not
too greatly stand upon his dignity.
If he does that, the boys at once
lose their desire to ‘try it on with
old X.”; the victory is won, and
things go as smoothly as they ever do
in form room life.

Sympathy is the first and main
desideratum. For children it is a
trying ordeal to sit still and be talked
to for four or five hours a day.
There are even adults who would
revolt under such circumstances.
But once arouse a fair interest in get-
ting through the work, and, with short
interludes for “ standing at ease,” the
time passes quickly. Sympathy means
the ability to look at the lesson from
the point of view of the class. Conse-
quently, there is a danger of over-
emphasizing the need of work,
When Mr. X. comes in for his hour’s
construe-lesson, feeling that he must
get through so many pages before the
bell rings, he is so absorbed in this
idea that he quite misses the humor-
ous point that makes Jones minor
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laugh. Instead of permitting, nay

encouraging, the laugh, h> pulls up -

short, and mentally accuses the boy
of a desire to interrupt the work and
play the fool. The truth is that there
is nothing healthier than a good
laugh. After it you may rely on keen
attention for at least ten minutes.
The power of keeping order, then,
implies the lively sympathy with the
class, and an understanding of the
important fact that boys want to get

on, and delight in exercising their .

minds. The man who is known as a
thorough disciplinarian often
altogether here.
his room, every boy subsides into a
state of frigid immobility, mental as
well as physical. There was a man
of this character at a certain school.
At his approach two hundred boys,
big and little, became so many statues.
He was feared ; his work was done;
his orders were obeyed. But, in the
subject for which he was responsible,
no boy was ever known to rise above
mediocrity.  Fear paralyzes: the
¢ pin dropping silence ”’ denotes men-
tal stagnation. Boys are reasonable
creatures.  They understand the
value of order and method. Dis-
cipline in the class-rorm is a means
to an end. No one would make the

fails |
As he stalks into '

same regulations for a single pupil as
he would for a form of thirty boys.
The class readily grasp the idea
that in order to enjoy the lesson it
must be done in an orderly fashion.
There is no moral virtue in the blind
obedience that carries out an order
because it is an order. Obedience
should spring from confidence that
the giver of the order would not make
any unreasonable demand. Disobedi-
ence is often a healthier sign than
obedience, just because many a
master is ignorant of, or indifferent
to, what is reasonable. For instance,
nothing could be more unreasonable
than for an irritated master, who has
worked his class into a state of
nervous tension, to tell them to sit
absolutely quiet. Dickens, with his
wonderful insight into child-mind,
puts an interesting saying ianto the
mouth of the poor schoolmaster in
“ The Old Curiosity Shop.” When
the boys are dismissed for an extra
half-holiday in the June sunshine,
with the caution to avoid noise for
the sake of a sick school-fellow, they
break into a joyous shout as soon as
they are outside the building. ¢ s
very natural, thaok Heaven!” said
the poor schoolmaster; “I'm very
glad they didn’t mind me !”

PRINCETON CELEBRATION.*

Tue CoLLEGE IN NATION’S SERVICE.

ERE, then, if you will but look,
you have the law of conse:iva-

tism disclosed ; it is a law of progress.
But not all change is progress, not all
growth is the manifestation of life.
Let one part of the body be in haste
to outgrow the rest and you have
malignant disease, the threat of death.
The growth that is a manifestation of
life is equitable, draws its springs

* Prof. Woodrow Wilson,
Celebration,
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gently out of the old fountains of

strength, builds upon old tissue,
covets the old airs that have blown

upon it time out of mind in the past. }

Colleges ought surely to be the best
nurseries of such life, the best schools
of the progress which conserves.

Unschooled men have only their | %

habits to remind them of the past,
only their desires and their distinctive

judgments of what is to guide them ;:
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serve the state as its organ of recol-
lection, its seat of vital memory. It
should give the countrymen who
know the probabilities of failure and
success, who can separate the ten-
dencies which are permanent from
the tendencies which are of the mo-
ment merely, who can distinguish
promises from threats, knowing the
life men have lived, the hopes they
have tested, and the principles they
have proved.

This college gave the country at
least a handful of such men, in its
infancy, and its President for leader.
The blood of John Knox ran in
Witherspoon’s veins.  The great drift
and movement of English liberty,
from Magna Charta down, was in all
his teachings; his pupils koew as
well as Burke did that to argue the
Americans out of their liberties would
be to falsify their pedigree. ¢ In
order to prove that the Americans
have no right to their liberties,”
Burke cried, “ we are every day en-
deavoring to subvert the maxims
which preserve the whole spirit of our
own”; the very antiquarians of the
law stood ready with their proof that
the colonies could not be taxed by
Parliament. This revolution, at any
rate, was a keeping of faith with the
past. To stand for it was to be like
Hampden; a champion of law, though
he withstood the king. It was to
emulate the example of the very men
who had founded the Government,
i then for alittle while grown so tyran-
nous and forgetful of its great tradi-
tions. This was the compnlsion of
A4 life, not of passion, and college halls

4 were a better school of revolution
& than colonial assemblies, provided, of
%] course, they were guided by such a
¥ spirit as Witherspoon’s.
=3 Nothing is easier than to falsify
A the past ; lifeless instruction will do
"% it. Ifyou rob it of vitality, stiffen it

with pedantry, sophisticate it with
3 argument, chill it with unsympathetic
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comment, you render it as dead as
any academic exercise. The safest
way in all ordinary seasons is to letit
speak for itself ; resort to its records,
listen to its poets and to its masters
in the humbler art of prose. Your
real and proper object, after all, is
not to expound, but to realize it, con-
sort with it, and make your spirit kin
with it, so that you may never shake
the sense of obligation off. In short,
I believe that the catholic study of
the world's literature as a record of
spirit is the right preparation for
leadership in the world’s affairs, if you
undertake it like a man and not like
a pedant.

Age is marked in the case of every
people just as it is marked in the case
of every work of art, into which en-
ters the example of the masters, the
taste of long generations of men, the
thought that has matured, the achieve-
ment that has come with assurance.
The child’s crude drawing shares the
primitive youth of the first hierogly-
phics ; but a little reading, a few les-
sons from some modern master, a
little time in the old world's galleries
set the lad forward a thousand years
and more, make his drawing as old as
art itself. :

The art of thinking is as old, and
it is the universitly’s function to im-
partitin all its length ; the stiff and
dutficult stuffs of fact and experience,
of prejudice and affection, 1n which
the hard art is to work its will and
the long and tedious combinations of
cause and effect out of which it is to
build up its results. How else will
you avoid a ceaseless round of error ?
The world's memory® must be kept
alive, or we shall never see an end of
its old mistakes. We are in danger
to lose our identity and become in-
fantile in every generaticn. That is
the real menace under which we
cower everywhere in this age of
change. The old world trembles to
see its proletariat in the saddle; we
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stand dismayed to find ourselves
growing no older, always as young as
the information of our most numerous
voters. The danger does not lie in
the fact that the masses whom we
have enfranchised seek to work any
iniquity upon us, for their aim, take it
io the large,is to make a nghteous
polity. The peril lies in this, that
the past is discredited among them,
because they played no choosing part
in it. It was their enemy, they say,
and they will not learn of it. They
wish to break with it for ever; its
lessons are tainted to their taste.

In America, especially, we run per-
petually this risk of newness. Right-
eously enough, it is in part a conse-
quence of boasting. To enhance our
credit for originality we boasted for
long that our institutions were one
and all our own inventions, and the
pleasing error was so got into the
common air by persistent discharges
of oratory, that every man’s atmos-
phere became surcharged with it, and
it seems now quite too late to dislodge
it. Three thousand miles of sea,
moreover, roll between us and the
elder past of the world. We are iso-
lated here. We cannot see other
nations in detail, and looked at in the
large they do not seem like ourselves.
Our problems, we say, are our own,
and we will take our own way of solv-
ing them. Nothing seems audacious
among us, for our case seems to us to
stand singular and without parallel,
We run in a free field, without recol-
lection of failure, without heed of
example.

It is plain that it is the duty of an
institution of Barning set in the midst
of a free population and amid signs of
social change, not merely to implant
a sense of duty, but to illuminate dyty
by every lesson that can be drawn
out of the past. It is not a dogmatic
process. I know of no book in which
the lessons of the past are set down.
¥ do not know of any man whom the
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world could trust to write such a
book. But it somehow comes about
that the man who has travelled in the
realms of thought brings lessons home
wich him which muke him grave and
wise beyond his fellows, and thought-
ful with the thoughtfulness of a true
man of the world.

This, it seems to me, is the real,
the prevalent argument for holding
every man we can to the intimate
stady of the ancient classics. All
literature that has lasted has this
claim upon us—that it is not dead;
but we cannot be quite so sure of any
as we are of the ancient literature that
still lives, because none has lived so
long. Itholds a sort of leadership
in the aristocracy of natural selection.

Read it, moreover, and you shall
find another proof of vitality in it,
more sigoificant still.  You shall
recognize its thoughts, and even its
fancies, as your long-time familiars—
shall recognize them as the thoughts
that have begotten a vast deal of your
own literature. It is the general air
of the world a man gets when he
reads the classics, the thinking which
depends upon no time, but only upon
human nature, which seems full of
the voices of the human spirit, quick
with the power which moves ever
upon the face of affairs. ¢ What
Plato has thought he mnay think;
what a saint has felt he may feel;
what at any time has befallen any
man he can understand.”

I believe, of course, that there is
another way of preparing young men
to be wise. I need not tell you that
I believe in the full, explicit instruc-
tion in history and in politics, in the
experiences of peoples and the for-
tunes of governments, in the whole
story of what men have attempted
and what they have accomplished
through all the changes both of form
and purpose in their organization of
their common life. Many minds will
receive and heed this systematic in-
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struction which have no ears for the
voice that is in the printed page of

literature.

It used to be taken for granted—
did it not?—that colleges would be
found always on the conservative side
of politics {except on the question of
free trade), but in this latter day a
great deal has taken place which goes
far towards discrediting the presump-
tion. The college in our day lives
very near indeed to the affairs of the
world. It is a place of the latest

‘3 experiments ; its laboratories are brisk
3 with the spirit of discovery; its lec-
- -4 ture-roomsresound with the discussion
" 3 of new theories of life and novel pro-
There is no rad~

grammes of reform.

ical like your learned radical, bred in

«} the schools ; and thoughts of revolu-
. tion have in our time been harbored
‘%1n universities as naturally as they

were once nourished among the en-
cyclopaedists. It is the scientific
spirit of the age that has wrought the
change. I stand with my hat off at
very mention of the great men who
have made our age an age of know-
ledge. No man more heartily ad-
mires, more gladly welcomes, more
approvingly reckons, the gain and the
enlightenment that have come to the

vances in physical science which this
 age has witnessed. He would be a
barbarian and a lover of darkness

% any part of its triumph. But I am a
4 student of society and should deem
myself unworthy of the comradeship
of great men of science should I not
speak the plain truth with regard to
what I see happening under my own
2 eyes. I have no laboratory but the
world of books and men in which I
¢ live; but I am much mistaken if the
¢ scientific spirit of the age is not doing

us a great disservice, working in us a
» certain great degeneracy. Science
has bred in us a spirit of experiment
and a contempt for the past. It has

world through the extraordinary ad- |

who should grudge that great study.
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made us credulous of quick improve-
ment, hopeful of discovering pana-
ceas, confident of success in every
new thing.

Let me say, this is not the fault of
the scientist ; ke has done his work
with an intelligence and success
which cannot be too much admired.
It is the work of the noxious, intoxi-
cating gas which has somehow got
into the lungs of the rest of us from
out the crevices of his workshop—a
gas, it would seem, which forms only
in the outer air, and where men do
not know the right use of their lungs.
I should tremble to see social reform
led by men who had breathed it; I
should fear nothing better than utter
destruction from a revolution con-
ceived and led in the scientific spirit.

Do you wonder, then, that I ask
for the old drill, the old memory of
times gone by, the old schooling in
precedent and tradition, the old keep-
ing of faith with the past as a prepa-
ration for leadership in days of social
change ? We have not given science
too big a place in our education ; but
we have made a perilous mistake in
giving it too great a preponderance
in method and every other branch of
study. We must make the humani-
ties human again, must recall what
manner of men we are, must turn
back once more to the region of
practical ideas.

Of course, when all is said, itis
not learning but the spirit of service
that will give a college place in the
public annals of the nation. It is in-
dispensable, it seems to me, it it is to
do its right service, that the air of
affairs should be admitted to all its
classrooms. I do not mean theair
of party politics, but the air of the
world’s transactions, the conscious-
ness of the solidarity of the race, the
sense of the duty of man towards
man, of the presence of men in every
problem, of the significance of truth
for guidance as well as for knowledge,
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of the potency of ideas, of the pro-
mise and the hope that shine in the
face of all knowledge. There is laid
upon us the compulsion of the nation-
al life. We dare not keep aloof and
closet ourselves while a nation comes
to its maturity. The days of glad
expansion are gone, our life grows
tense and Qifficult ; our resources for
the future lie in careful thought, pro-
vidence, and a wise economy; and
the school must be of the nation. 1
have had sight of the perfect place of
learning in my thought ; a free place,
- and a various, where no man could
be and not know with how great a
destiny knowledge had come into the
world—itself a littie world ; but not
perplexed, living with a singleness of
aim not known without; the home
of sagacious men, !1ard~headed, and
with a will to know, debaters of the
world’s questions every day and used
to the rough ways of democracy ; and
yet a place removed, calm Science
seated there, recluse, ascetic, like a
nun, not knowing that the world
passes, not caring if the truth but
come in answer to her prayer; and
Literature, walking within her open
doors in quiet chambers with men of
olden time, storied walls about her
and calm voices infinitely sweet;
here “ magic casements opening on
the foam of perilous seas in fairy
lands forlorn,” to which you may
withdraw and use your youth for
pleasure : there windows open straight
upon the street where many stand and
talk intent upon the world of men
and business. A place where ideals
are kept in heart in an air they can
breathe, but no fools' paradise. A
place where to hear the truth about
the past and hold debate upon the
affairs of the present, with knowledge
and without passion ; like the world
in having all men’s lite at heart, a
place for men and all that concerns
them ; but unlike the world in its
self-possession, its thorough way of
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talk, its care to know more than the
moment brings to light ; slow to take
excitement, its air pure and whole-
some with a breath of faith; every
eye within it bright in 1he clear day
and quick to look towards heaven for
the confirmation of its hope. Who
shall show us the way to this place?
—Prof. Woodrow Wilson.

The address by Mr. Cleveland,
President of the United States, fol-
lowed, He was received with un-
bounded enthusiasm. He said :

MR. PRESIDENT AND LADIES AND
GENTLEMEN :

As those in different occupations
and with different training each see
most plainly in the ~ame landscape
view those features which are the most
nearly related to their several habitual
environments ; so, in our contempla-
tion of an event or an occasion, each
individual especially observes and ap-
preciates, in the light his mode of
thought supplies, such of its features
and 1incidents as are most in harmony
with his mental situation.

To.day, while all of us warmly
share the general enthusiasm and
felicitation which pervade this as-
semblage, I am sure its various sug-
gestions and meanings assume a
prominence in our respective fields
of mental vision, dependent upon
their relation to our experience and
condition. Those charged with the
management and direction of the
educational advantages of this noble
institution most plainly see, with well-
earned satisfaction, proofs of its
growth and usefulpess and its en-
hanced opportunities for doing good.
The graduate of Princeton sees first
the evidence of a greater glory and
prestige that have come to his Alma
Mater and the added honor thence
reflected upon himself, while those
still within her student halls see most
prominently the promise of an in-
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creased dignity which awaits their
graduation from Princeton University.

But there are others here, not of
the family of Princeton, who see,
with an interest not to be outdone,
the signs of her trinmphs on the fields
of higher education, and the part she
has taken during her long and glori-
ous career in the elevation and bet-
terment of a great people.

Among these I take an humble
place ; and as I yield to the influences
of this occasion, I cannot resist the
train of thought which especially re-
minds me of the promise of national
safety and the guarantee of the per-
manence of our free institutions
which may and ought to radiate from
the universities and colleges scattered
throughout our land.

Obviously a government resting
upon the will and universal suffrage
of the people has no anchorage ex-
cept in the people’s intelligence.
While the advantages of a collegiate
education are by no means necessary
to good citizenship, yet the college
graduate, found everywhere, cannot
smother his opportunities to teach
his fellow-countrymen and influence
them for good, nor hide his talents in
a napkin, without recreancy to a
trust.

In a nation like ours, charged with
the care of numerous and widely
varied interests, a spirit of conserva-
tism and toleration is absolutely essen-
tial. A collegiate training, the study
of principles unvexed by distracting
and misleading influences, and a
correct apprehension of the theories
upon which our republic is establish-
ed, ought to constitute the college
gra(:luate a constant monitor, warning
against popular rashness and excess.

The character of our institutions
and our national self-interest require
that a feeling of sincere brotherhood
and a disposition to unite in mutual
endeavor should pervade our people.
Our scheme of governmeat in its be-
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ginning was based upon' this senti-
ment, and its interruption has never
failed and can never fail to grievous-
ly menace our mational health. Who
can better caution against passion
and bitterness than those who know
by thought and study their baneful
consequences and who are them-
selves within the noble brotherhood
of higher education ?

There are natural laws and econo-
mic truths which command implicit
obedience, and which should unalter-
ably fix the bounds of wholesome
popular discussion and the limits of
political ~ strife. ~ The knowledge
gained in our universities and colleges
would be sadly deficient if its bene-
ficiaries were unable to recognize and
point out to their fellow-citizens these
truths and natural laws, and to teach
the mischievous futility of their non-
observance or attempted violation.

The activity of our people and
their restless desire to gather to them-
selves especial benefits and advan-
tages lead to the growth of an uncon-
fessed tendency to regard their gov-
ernment as the giver of private gifts,
and to look upon the agencies for its
administration as the distributors of
official places and preferment. Those
who in university or college have had
an opportunity to study the mission
of our institutions, and who in the
light of history have learned the dan-
ger to a people of their neglect of the
patriotic care they owe the national
life intrusted to their keeping, should
be well fitted to constantly admonish
their fellow-citizens that the usefulness
and beneficence of their plan of gov-
ernment can only be preserved
through their unselfish and loving
support and their contented willing-
ness to accept in full return the peace,
protection, and opportunity which it
impartially bestows.

Not more surely do the rules of

honesty and good faith fix the stand-
ard of individual character in a com-
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munity than do these same rules
determine the character and standing
of a nation in the world of civiliza-
tion. Neither the glitter of its power,
nor the tinsel of its commercial pros-
perity, nor the gaudy show of its
people’s wealth can conceal the can-
kering rust of national dishonesty, and
cover the meanness of national bad
faith. A constant stream of thought-
ful, educated men should come from
our universities and colleges preach-
ing national honor and integrity, and
teaching that a belief in the necessity

of national obedience to the laws of’

God is not born of superstition.

I do not forget the practical neces-
sity of political parties, nor do I deny
their desirability. I recognize whole-
some differences of opinion touching
legitimate governmental policies, ahd
would by no means control or limit
the utmost freedom in their discus-
sion. I have only attempted to sug-
gest the important patriotic service
which our institutions of higher edu-
cation and their graduates are fitted
to render to our people, in the en-
forcement of those immutable truths
and fundamental principles which are
related to our national condition, but
should never be dragged into the field
of political strife nor impressed into
the service of partisan contention.

When the excitement of party war-
fare presses dangerously near our
national safeguards, I would have the
intelligent conservatism of our uni-
versities and colleges warn the con-
teslants in impressive tones against
the perils of a breach impossible to
repair.

When the attempt is made todelude
the people into the belief that their
suffrages can change the operation of
natural laws, I would have our uni-
versities and colleges proclaim that
those laws are inexorable and far re-
moved from political control.

When selfish interest seeks undue

private benefits through governmental
aid, and public places are claimed as
rewards of party service, I would have
our universities and colleges persuade
the people to a relinquishment of the
demand for party spoils and exhort
them to a disinterested and patriotic

love of their government for its own

sake, and because in its true adjust-
ment and unperverted operation it
secures to every citizen his just share
of the safety and prosperity it holds
in store for ali.

When a design is apparent to lure
the people from their honest thoughts
and to blind their eyes to the sad
plight of national dishonor and bad
faith, I would have Princeton Univer-
sity, panoplied in her patriotic tradi-
tions and glorious memories, and
joined by all the other universities and
colleges of our land, cry out against
the infliction of this treacherous and
fatal wound.

I would have the influence of these
institutions on the side of religion
and morality. I would have those
they send out among the people not
ashamed to acknowledge God, and to
proclaim His interposition in the
affairs of men, enjoining such obedi-
ence to His laws as makes manifest
the path of national perpetuity and
prosperity.

I hasten to concede the good al-
ready accomplished by our educated
men in purifying and steadying poli-
tical sentiment ; but I hope I may be
allowed to intimate my belief that
their work in these directions would
be easier and more useful if it were
less spasmedic and occasional. The
disposition of our people is such that
while they may be inclined to distrust
those who only on rare occasions
come among them from an exclusive-
ness savoring of assumed superiority,
they readily listen to those who ex-
hibit a real fellowship and a friendly
and habitual interest in all that con-
cerns the common welfare. Such a
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condition of intimacywould, I believe,

not only improve the general political | )
" men, but the tribunes of the people—

atmosphere, but would vastly increase
the influence of our universities and .
colleges in their efiorts to prevent .
popular delusions or correct them |
before they reach an acute and |
dangerous stage. i

I am certain, therefore, that a more
constant and active participation in
political affairs on the part of our .
men of education would be of the |
greatest possible value to our coun- |
try. i

It is exceedingly unfortunate that |
politics should be regarded in any
quarter as an unclean thing, to be
avoided by those claiming to be edu-
cated or respectable. It would be
strange indeed if anything related to
the administration of our government
or the welfare of our nation should
be essentially degrading. I believe
it is not a superstituous sentiment
that leads to the conviction that God
has watched over our national life
from its beginning. Who will say
that the things worthy of God’s re-
gard and fostering care are unworthy
of the touch of the wisest and best of
men ?

Iwould have those sent out by our |

universities and colleges, not only the
counsellors of their fellow-country-

fully appreciating every condition that
presses upon their daily life, sympa-
thetic in every untoward situation,
quick and earnest in every effort to
advance their happiness and welfare,
and prompt aud sturdy in the defence
of all their rights.

I have but imperfectly expressed
the thoughts to which I have not
been able to deny utterance on an oc-

i casion so full of glad significance,

and so pervaded by the atmosphere
of patriotic aspiration. Born of these
surroundings, the hope cannot be
vain that the time is at hand when all
our countrymen will more deeply
appreciate the blessings of American
citizenship, when their disinterested
love of their government will be
quickened, when fanaticism and pas-
sion shall be banished from the field
of politics, and when all our people,
discarding every difference of condi-
tion or opportunity, will be seen
under the banner of American
brotherhood, marching steadily and
unfalteringly on towards the bright
heights of our national destiny.—
New York Evening Post.

CORRESPONDENCE.

To the Editor of Tue Canapa EDU-
CATIONAL MONTHLY :

Sir,—Very much of the illiteracy
of matriculants, so greatly complained
of on both sides of the line, is due to
the plans employed in teachmg read-
ing in primary schools. The letters
should be taught and “ spell and pro-
nounce *’ should be insisted on from
the beginning,

The characters used as letters are ;
ab,¢defghiikl mn, o,
PsqQr s, t u, v, w,x, y, 2 00, auand
aw, ou and ow, oi and oy, .ch, ck, gh,

ph, qu, sh, tch, th and wh. The
names which should be given to these
characters are:—a, be, ke (and se),
de, e, ef, ge (and je), he, i, ja, ka, el,
em, en, 0, pe, koo, ar, es, te, u, v,
wou, eks, yi, ze, 0o, au, ou, oi, che,
ek, af, fe, kwe, she the (and the sharp)
and hwe.

If this plan be adopted the result
will be better reading, better spelling,
and a great saving of time. The
difference in time will in many cases
be three or more years. - Teachers
try it. EXPERIENCE.

December 12, 1896.
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EDITORIAL NOTES.

HE year has come and gone, and
we send to all our teachers the
heartiest ofgreetingsas they enter upon
the prospect of another year of honest
work in a cause which is now con-
fessed by all to be the most import-
ant of all professional work. The
improvement of the teacher’s position
is a theme which every teacher is in-
terested in, and the best means of
bringing about this improvement is
one which is very much in the teach-
er's own hands. The teacher makes
his own environment ; and the be-
ginning of a new year, the season
when the best of good resolutions are
being made on every hand, is surely
not an inopporture iime to plead
with our teachers to co-operate in
bearing one another’s burdens, and in
making that environment the very
best of environments. It has always
been the duty of the EpucaTioNaL
MONTHLY to foster this spirit of co-
operation, and in bidding our readers
A Happy New Year, we give them
an assurance that it is no intention of
ours torelax any effort in that direc-
tion. Our prospectus indicates the
programme we have arranged for the
coming year, and it is to be hoped
that our readers will assist us to the
utmost of their power in extending
the usefulness of our periodical.

The reference made in our last
issue to the ““still small voice ” that
comes from a remote corner of the
Dominion urging an improved pro-
fessional relationship among teachers
is well worth the consideration of
every teacher in the land. The ills
that flesh is heir to are hardly less
frequently expatiated upon than the
ills which seem to be the lot of the
teacher. And yet when some of the
teachers’ ills are traced to their origin

the teachers themselves are hardly
able to free their skirts altogether
from blame. For example, in the
matter of salaries the teachers’ small
and precarious emoluments are often
traced to the lack of funds in the
public chest, or to the poverty of the
country districts, whereas it may be
too often traced to the unprofessional
conduct of the teachers themselves
towards one another. In a word, if
teachers were only to become true to
themselves, they would command not
only a higher respect but a higher
salary from those who require their
services. An instance will illustrate
this readily enough. A teacher was
once pleading with a school commis-
sioner to support an application he
was about to make to the board for
an increase of salary.

¢ Your salary is just what you
asked for when you made application
for the position you hold, is it not?”
asked the commussioner.

“Yes,” answered the teacher,
¢ that is true, but I find I cannot
live on it. Besides, the teacher that
was here last received more money for
just the work I am doing.”

“ Then why did you offer to take
the position at a less salary than your
predecessor ?”’

‘¢ Because I wanted the place, and
being told that there was a very large
number of applicants, I asked for a
very low salary, thinking that if I gave
satisfaction, the board could be in-
duced to give me the amount paid to
my predecessor.”

“ In other words, you expected the
board to break their bargain with
you. That is 2 new kind of a way in
carrying out a business contract. The
fact is, sir, you should never have
offered to take the position at a less
salary than your predecessor’s. You
have made your bed and so must lie
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in it. In my opinion the salary
should be given to the position and
not to the teacher. But will you tell
me who have encouraged the dis-
tricts to ask candidates to state in
their applications the amount of sal-
ary required, but the teachers them-
selves. If I were a teacher I would
refrain from applying for a position
when such a humiliating request is
made in any advertisement, and if all
teachers would do the same, the huck-
stering spirit among trustees and com-
missioners would soon disappear.”

TEACHERS' SALARIES.
HILE the teachers of Oatario
have not yet been reduced to
that condition of impecunious serf-
dom that the letters of Mr. St. Pierre,
in the Montreal Herald,prove to be so
common in Quebec, it is evident that
the tendency is steadily downward.
An important factor in producing
this regrettable result is the crowding
of the profession. The excess of the
supply of teachers over the demand
for their services has resulted, as of
necessity it must result, in the reduc-
tion of tne remuneration to a point at
which, if averaged, it would probably
not exceed that of the day laborer.
Teachers who discuss the matter
point to another cause of the decline
of salaries that is even more potent
than the law of supply and demand,
that is, the increasing disposition of
School Boards to award a contract for
teaching to the lowest tenderer,leaving
the question of comparative merit out
of consideration. ‘‘State salary ex-
pected” is a phrase bitterly resented
by the teachers of the Province, but
which under preseat conditions they
see no hope of having withdrawn from
advertisements for teachers.

A young fellow who recently passed
his final examinations at the Normal
asserts that a large proportion of his
classmates, after spendiag years in

study and becoming in a measure
cultured and wideawake educationists,
are compelled under the tendering
system to offer their services to
School Boards for from $300 to $400
a year. They know that after the few
available prizes w.e picked up there
raust be a scramble for the state-salary-
expecied places, and that the lower
their bid the better their chance. As
many of them finish their course of
study in debt to friends at home, a
condition not at all to the liking of a
self-respecting young man or woman,
they are prepared to make a bargain-
day price for their labor that defies
competition.

The tendering system seems to
have a firm grip of School Trustees
and it will not be readily abandoned.
We find on looking over our issue of
the 14th that of eleven advertisements
for teachers eight distinctly require
applicants to state salary expected,
one leaves this to be inferred, while
only two announce the salaries to be
paid. These are meagre enough in
all conscience, $goo for a mathemati-
cal master who must be an honor
graduate, and $225 for a Model
Scbool assistant. We are left to
imagine what will be the salary of the
eight teachers who are to be selected,
partly, let us hope, because of their
abilities, but chiefly it is to be feared
because they succeed in underbidding
their competitors. A more reasonable
and humane method of appointment,
we submit, would be to fix upon a
salary that would afford a decent liv-
ing and be in some measure equival-
ent to the duties to be performed,
and select the best teacher offering at
the salary. Very many of the School
Trustees throughout the Province
only require to have their attention
directed to the demoralizing effect of
the tendering system to agree to its
abandonmen!.— Globe.

We quote the above extract from a
late issue of T/e Daily Globe. Many
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teachers in Ontario will vouch for the
accuracy of its statements. Nothing
is more certain than that a poorly
paid teaching staff in our schools—
all classes of schools—will inflict a
very serious loss on Ontari.

In such circumstances the intelli-
gent, welltrained and capable
teacher will seek other spheres of
labor where his abilities will be more
adequately appreciated. The schools
require the services of the ablest—in
every sense of the word—the ablest
men and women in the country.
Men and women of the highest ability,
carefully prepared for teaching, non-
professionally and professionally, men
and women of experience in our
schools, for such teachers the country
cannot pay too high a salary. But
for teachers not so equipped in every
respect as above, the country will be
compelled to pay in the loss sustained
by the children of our Province. As
always, so now, we plead for generous
treatment of our teachers in the mat-
ter of salary and also in every other
helpful way. It will pay Ontario a
hundred-fold. '

RINCIPAL PETERSON, of
McGill University, does not in-

tend that the Classical Department |

of the Arts Faculty shall fail to mark
a progress commensurate with the
strides that have been taken by the
other Faculties. Through his recom-
mendation, Professor Frank Carter,
M.A., has been appointed classical
professor, and Mr. S. B. Slack, M.A.,
classical lecturer. Among the late
appointments in this institution may
be noted those of Professor S. H.
Caffer, M. A., to the chair of architec-
ture; Dr. J. B. Porter, to the chair
of mining and metallurgy; Mr. H.
W. Urmey, assistant professor of
“civil engineering ; and Mr. Arm-
strong, assistant professor of draw-
ing. We will be glad in future to
receive notices of new appointments

that are being made from time to
time in all our institutions of learn-
ing ; colleges, collegiate institutes,
righ: schools and academies.

Chief Superintendent Dr. Inch,in
bis address before the teachers of
Northumberland last month, empha-
sized the importance of self-culture,
especially of those who are cut oft
from communication with other
teachers. In order to be a success in
his profession the teacher must be a
student all his life. He ought to be
a lover of good books, and let no day
pass without devoting a certain time
to study, so that he may keep up with
the intellectual march of progress.
He should be methodical in his
studies, and have a certain plan to
follow, and in this way derive more
benefit from his reading.—Ed. News.

Does the efficiency of the school
enhance the value of the property in
its neighborhood ? The school com-
missioner of Georgia has proved that
it does, aud at the present moment
he is vigorously pursuing his cam-
paign for educational progress. He
will ask the Legislature to levy a
school-tax in each county. He esti-
mates that a tax of one-quarter per
cent. would furnish sufficient funds to

. carry on good schools in all the rural

counties for nine months in the year,
and build good school-houses as well.
In several counties where such a tax
has been voluntarily tried, the schools
have improved very rapidly, and the
market price of land in counties where
the schools are good has risen con-
siderably.

The installation of the Rev, Dr.
Macrae, late pastor of St. Stephen’s
Church, St. John, as Principal of
Morrin College, Quekec, took place
on Thursday evening, Oct. 29th.
The cordial welcome extended to Dr.
Macrae, and his eloquent and scholar-
ly address in reply, are indications

a5 anddlh

T RS




—.‘T’""*“""d‘.@g_‘%f‘. e iE

B e TN

e Koty o e e R oSt w m

e i it e PN e o

t

S

fd SR s

Editorial Notes.

that Quebec has secured one who
will be an ornament, not only to his
academic halls, but also to the cul-
tured society of that historic city.

Dyt J. M. Harper, Inspector of
Superior Schools, has sent in his
award in the competition among the
colleges,academiesand model schools
of the Province of Quebec for the
best kept grounds and outer environ-
ment. The regulation inaugurating
this competition is to the effect that
three prizes be offered for competi-
tion among the Superior Schools of
the Province for the school premises
most neatly maintained ; a first prize
of one hundred dollars, a second of
fifty dollars, and a third of twenty-
five dollars ; adjudication to be made
by the Inspector of Superior Schools,
and the amount of the prize, when
awarded, to be paid to the commis-
sioners under whose control the suc-
cessfulschool is maintained ; noschool
obtaining a prize to be allowed to com-
pete again for five years, and then
only on conditios that the school
premises have been prope:ly main-
tained in the interval. This year the
competition takes place for the first
time, and the award gave Stansted
College the first prize ; the Gault In-

stitute, of Valleyfield, the second |

prize ; and Freligsburg Model School
the third prize. This is an excellent
means of inangurating village improve-
ments.

Can any good educational advice
come to us from Japan? Here isa
reference to the report of its Minister
of Education made by a corres-
pondent of the Schoo/ Journal of Eng-
land :

In the old days archery, horseman-
ship, fencing, and throwing the spear
occupied the leisure of the people;
when the Empire was restored and
methods of warfare were revolution-
ized, the practice of these arts fell into

.disuse, and military drill became the
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only substitute for the freer exercises
which had preceded it. Regulations
have now been issued with the object
of promoting the health of the young.
In gymnastics every part of the mus-
cular system, including hands and
feet, must be brought into play ; mere
routine is to be avoided, and drill is
to be accompanied by military songs.
The garments worn should not, as a
rule, have tight sleeves, so that the
movements of the arms may not be
cramped. So far from being rewarded
for keeping quiet when out of school,
pupils should be encouraged to activ-
ity in the open air. Tasks which in-
volve memorizing or the taking of notes
impose an undue strain, and should
not be given except in case of special
necessity. Rewards acd punishments
by changing the seats of the children
or awarding marks tend to unhealthy
excitement of the brain, and therefore
should not be employed. Boys in
elementary schools must be forbidden
¢ to smoke or to keep tobacco pipes.”
We quote the last of the rules wzer-
batim : ¢ Luxury and ease naturally
tend to imbecllity; in cities and
towns, pupils are sometimes to ride in
Jjinrikisha or other conveyances in
going to and returning from schools ;
and, though such practice is beyond
reach of school discipline, directors
and teachers should be very atteative
to thic matter and snds

ek -~ bt I
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to walk as much as possible.” What
would the boys in our London day
schools say to this conjunction of
omnibus, ease and imbecility ?

" The people of New Zealand are
objecting to the policeman as a com-
petent official to take truants in
charge. The Minister of Education
of that colony has issued a circular
stating that in future he will not allow
any policeman to be appointed as
truant officer; but that ilostructions
have been issued to the police to
render all possible assistance to school
committees in inducing parentsto com-
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ply with the provisions of the Attend-
ance Act. 'Thus constables may not
now be truant officers, but must help
those who are. Unless the help is con-
fined to moral influence, the grievance
still remains. And policemen are not
trained to exercise moral influence.

Cape Colony is not seeking re-
prisal against President Kruger in a
novel way. They have lately been
doing him aservice of which the news-
papers have taken no cognisance, but
a service, nevertheless, for which he .
should show due gratitude. They
have been endeavoring to supply him
with an University, or at least with a
share in one. The Amended Univer-
sity of the Cape of Good Hope Ia-
corporation Act contains a provision
empowering the Governor to appdint
additional members to the Council
from the Colony of Natal, the Orange
Free State, and the Transvaal Re-
public, should the Governments of |
any or all of them undertake to make
a sufficient annual contribution to-
wards the funds of the University.
The Colony of Natal has already
given evidence of a desire for union ;
and the hope is expressed that the
two independent States willavail them-
selves of this offer, so that the Univer-
sity may become a beneficent institu-
tion for the whole of South Africa. It
would, indeed, be a healthy sign if
the Boers came in as “friendlies”
to this educational camp.

The French movement for assisting
the young through the years of ado-
lescence is having a sort of reflex
action in Germany. Thus a society
has been established at Berlin to
further the welfare of orphans, that is
to say, children who have lost father or
mother or both parents, when the
school years dre over. Advice is to
be given +hem, so that thev may
choose a calling suited to their power ;
material aid will be afforded during

apprenticeship, if the need for it

exists ; and every effort will be made
to supply by counsel and moral iniiu-
ence the want of the natural guardians.
Legal and medical advisers will give
their services to the association, which
has been established on a voluntary
basis ; that is, it receives neither sup-
port nor express sanction from the
State. The project was initiated by
Herr Lehrer Pagel, and the first out-
line of the scheme was published,
fitly enough, on Pestalozzi’s birthday.
It ts pleasant to hear that other towns
are following the example of Berlin.

The *“ Babble of the Books ’ in
Chicago between Superintendent Lane
and his colleagues is likely to have a
quieter ending than the ¢ Babble of
the Books " between the Educational
Book Company of Toronto and the
two leading members of the text-book
committee of one section of the Coun-
cil of Public Instruction of Quebec.
The following is what the Montreal
Daily Star says about it :

“ Action is about being taken by
Mr. William P. Gundy, of the Edu-
cational Book Company, Toronto,
against Rev. Mr. Rexford and Prof.
A. W. Kneeland, of this city, who, it
is alleged, as members of the Text
Book Committee of the Protest-
ant Committee of the Council of
Public Instruction, sought by unfair
means tc exclude a series of books
published by him, and which for some
years had been the authorized series
in the Protestant common schools.”

The Province of Quebec, we hear,
has taken a step in the right direction.
In our report of the late Montreal
Convention, there was pointed out the
three reforms which the education-
alists of Quebec were demanding in
connection with elementary educa-
tion, and one of these must have
astonished some of our readers, in-
volving as it did the advocacy in
favor of having trained teachers pro-
vided for all the schools of that Prov-
ince, This, as the first necessity of
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School Work.

any progressive system of public in-
struction, has happily been secured
for the Protestant schools of Quebec.
The Committee of which Dr. Harper
was convener, has seen its labors end
in success, and we have no doubt
that in the near fature, the provision
will be extended to all sections of the
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Province.  Hereafter all teachers
under the supervision of the Protes-
tant Committee of the Council of
Public Instruction will have to take
a course at the McGill Normal School
before being eligible to take a posi-
tion in any of the schools under the
same supervision. *

SCHOOL
EDUCATION DEPARTMENT.

AnnyuaL ExaMivarions, 1896.
SCIENCE.
Editor.—]). B. TURNER, B.A.

THE HIGH SCHOOL AND UNIVERSITY
EXAMINATIONS.

Forat IV.

CHEMISTRY.

1. “ Hydrogen is an inflammable
gas; . . .. it dues not support or-
dinary combustion.”

Explain clearly what these state-
ments mean, and describe an experi-
ment so conditioned as to show oxy-
gen as the inflammable gas, and hy-
drogen the supporter of combustion.

2. (a) Describe any two practical
{réethods of preparing carbon monox-
ide.

() Give an account of the
properties of this substance.

(¢) Calculate the weight of car-
bon monoxide required to fill a right
cylindrieal vessel 0.5 metre high, and
o.25 metre diameter, the temperature
being 25°C. and the pressure 6oo
mm. mercury.

3. (a) Define Specific Heat.

(&) State the so-called law of
Dulong and Petit.

WORK.

(¢) 200 grammes ice at —q0°
C. is added to 4oo grammes water at
95°C.  When equilibrum of temper-
ature Is attained 200 grammes of
zinc at 100’ C. is added and a final
equilibrium of temperature is reached
at 32.5°C.  Assuming that no loss of
heat by radiation or otherwise takes
place, calculate the specific heat of
zinc from the data given.

Note—The specific heat of ice is
0.5.

4. Describe what occurs under the
following conditions, giving equations
when possible :—

() Finely divided iron, con-
tained In an iron tube, is strongly
heated, and a current of steam is
passed over it.

(b) Chloride of sodium is treated
with strong sulphuric acid, and the
gaseous products are passed through
a hot porcelain tube containing
lumps of mangaunese dioxide. Finally,
the gaseous products from this reac-
tion are passed into a cold and dilute
solution of potash.

(c) A piece of paper saturated
with turpentine (CyHj;) 1s dipped in-
toa jar of gaseous chlorine.

5. State Avogadro’s Law, and give
as complete an account as you can of
the facts which justify it.

6. Describe fully the reasons for
believing that in the case of the hy-
drogen molecule (H,), » is even.

7. With what other elements are
Barium, Phosphorus and Bromine re-
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spectively grouped? Give a short
account of the properties which justify
such grouping.

8. Ascertain what acid and what
base are present in the salt given you.

Fornm IV.

PHYSICS.

1. A falling body passes two points
10 feet apart in 14 second ; it subse-
quently passes two other points to
feet apart in ) second. Ifind the
difference between the first and the
last of these four points. (g=3z2).

2. (a) Explain coefficientof friction,
and give a method of finding it.

(b) The base of an inclined
plane 1s 4 feet and the heightis 3
feet ; aforce of 8 pounds acting par-
allel to the plane will just prevent a
zo-1b, weight from shiding down.
. Find the coefficient of friction between
the weight and the plane.

3. How would you show that the
height of the mercury in a barometer
depends on the pressure of the air?

4. A spherical balloon, 10 wmetres
in diameter, is filled with coal gas
(specific  gravity, relative to air,
.496) at a pressure of 76 cms. of mer-
cury. What is the weight of the
balloon and its appendages if it will
just not float in air?

5 Show that for strongest current
it is best to arrange the cells of a
battery so that the internal and exter-
nal resistances are equal.

6. (a) Explain, with diagram, the
relation between the polarity of an
electro-magnet and the direction of
the current.

() You want to use the current
from a dynamo, which delivers elec-
tricity at 110 volts, to excite an elec-
tro-magnet ; how would you construct
vour electro-magnet that there may
be no unnecessary loss of energy.
Give full reasons.

7. (a) Give a method of finding the
velocity of sound in air. How does
the velocity depend on the tempera-
ture ?

(b) If the velocity in air at zero
is 331 metres per second, what will it
be at 20°C.?

8. (a) State the laws for transverse
vibrations of strings.

(b) A vibrating string gives a note
f when stretched by a weight of 16
Ibs. What weight must be used to
get the note @ in the same octave?
What weight for ¢ of the octave next
above ?

9. (a) Cive asimple optical method
of measuring the angle of a prism.

. (b) Give a practicable method for
finding the index of refraction of
either water or glass.

10. How would you proceed to
find the radius of curvature of a con-
cave mirror, not using a distant
source of light? Prove formula used,
and describe a suitable experimental
arrangement.

Fory III.

PHYSICS.

1. Describe a two-fluid cell; ex-
plain how you would set it up; and
show the utility of the two fluids.
Also, give the chief uses of the cell
you describe, with reasons therefor.

2. Explain the action of the electric
bell ; give a clear diagram and trace
the current through the entire circuit.

3. Describe a simple galvanometer.
In what different ways can you in-
crease its sensibility ?  Give full rea-
sons.

4. Explain, with diagram, the dyn-
amo, giving as full details as possible
of the armature.

5. What is an interval? Three
tuning-forks have frequencies 312,
640, 768 respectively. Compare the
intervals between the first and the
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second with that between the second
and third.

6. Explain the harmonic scale, the
diatonic scale and the equally-tem-
.+ pered scale ; and give reasons for the
wide use of the last.

7. Describe how the air in an open

.. of invesligating it.

‘3 8. What is meant by saying that
- the index of refraction from air to

water is 4/37?

Explain, with diagram, total re-
flexion.

9. An object is placed between
two plane mirrors which are at right
angles. Draw rays to show how the
eye sees the different images.

1o. A standard candle and a
4-candle power gas flame are placed
6 feet apart ; where must a screen be
placed on the line joining the candle
and the gas flame so that it may be
equally illuminated by each of them ?

Form II.

PHYSICS.

Note — Experiments must be
adapted for performance in an or-
dinary school.

1. A body moves from rest under
a constant acceleration.
perimental method of investigating
the distances passed over in each of
the first three seconds of its motion ;
also find the average speed during
each of these seconds; and describe,
as clearly as you can, the manner in
which the motion takes place.

2. {a) State, as fully as you canm,
the various forms of energy, giving
illustrations in each case.

(6) A piece of lead: on an anvil
is given a vigorous blow. What trans-
formations of energy take place here ?

3 (@) A few drops of water are
sprinkled on a plate of glass, which is
then held in a horizontal plane with

Give an ex- !

School

organ tube vibrates, and give a method. ‘
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the wet side downwards. What in-
ferences can you draw from this
simple experiment ?

(b) Give simple experiments
to illustrate ducsility, plasticity, tena-
city.

4. (1) Give three distinct experi-
ments which illustrate the pheno-
mena of surface tension.

(0) How would you determine
the amount of the buoyant force
which a liquid exerts on a body?

5 (@) How would you find the
specific gravity of a piece of cork,
using a lead sinker ?  Give a numeri-
cal example.

(6) Explain the method of
finding the specific gravity by balanc-
ing columns of liquids.

6. () Give three experiments
which show that a solid body expands
when heated.

() A bar of iron is riveted to a
bar of brass and then held in a strong
flame. Describe what happens and
deduce any conclusions.

7. Describe fully an experiment to
determine at what temperature water
has the greatest density.

8. (a) Give an experiment to show
that the boiling point of water de-
pends on its pressure.

(6) How would you find the
specific heat of some shot?

TECHNICAL EDUCATION.

In view of the agitation that is now
in progress with regard to techni-

+ cal instruction in our public schools

the following extract from a recent

* number of the Scientific Americar

Supplement is of especial interest :

A verv interesting feature of prim-
ary education in Russia, says Nature,
is the establishment and rapid de-
velopment of small farms, orchards
and kitchen gardens in connection
with many primary schools, especially
in the villages. The land for such
model gardens, or farms on a small
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scale, was mostly obtained through
free grants from the village communes,
and, occasionally, from the neighbor-
ing landlords ; while the expenses are
covered by very small money grants
from the county and district coun-
cils (zemstvos). To take one province
in South Russia, namely, Ikaterin-
oslav, we see from the biennial report
just issued, that not only has almost
every school an orchard and kitchen
garden for the use of the schoolmas-
ter, but that nearly one-haif of the
schools in the province (227 out of
504) are already in possession of
smallmodeikitchen gardens, orchards,
tree plantations, or farms, at which
gardening, sylviculture and sericul-
ture are regularly taught. The
teaching is mostly given by the school-
masters, who themselves receive in-
struction in these branches at courses
voluntarily attended in the summer,
or occasionally by some practical
specialist in the neighborhood. The
Province of Ekaterinoslav being
mostly treeless, special attention is
given to tree plantations, and next to
silkworm culture.  The aggregate
area of the 227 school farms or gar-
dens, attains 283 acres, and they con-
tained in 1895, 111,000 fruit trees
and 238,300 planted forest trees,
nearly 14,000 of the former and 42,-
ooo of the latter having been dis-
tributed free among the pupils during
the same year. The money grants
for these 227 gardens was very small,
t.e., a little over three hundred pounds
(£314). DBesides, over a thousand
beehives are kept, partly by the
schoolmasters and partly by the
children; and some schools had
vineyards in connection with them.
This movement has widely spread
over different provinces of Central
Russia, where the culture of cereals
dominates. at the school farms; while
in Caucasia attention is especially
given to the silkworm culture and
the culture of the vine.

CLASSICAL DEPARTMENT.

PRINCIPAL STRANG, GODERICH.

QuesTioNs Basep on C&sAR, Book
II., CHAPTERS 20 28.

L

Translate chap. 22 into good idio-
matic English.

1. Construction of nature, legioni-
bus, opus, eventus.

2. ut ante demonstravimus. What
word 1s more commonly used than
anfe in this connection ?

3. tmpediretur, esset. Account for
the mood in each case.

4. Point out if you can the differ-
ence in the force of et, gie, and afque
as used in the first three lines.

5. Hostibus resisterent.  Mcention
at least six other verbs that you have
met with in Casar governing a dative
instead of an accusative.

11,

Translate into good English the
first sentence of Chap. 25. making at
least six English sentences of it.

1. urgeri, confertos, occisis, detrac-
to. Conjugate each verb.

2. Signis collatis. Mention any
other wmilitary phrases in which signa
is used, and give the meaning of
each.

3. Construction of impedimento,
virg, nonnullos, unz.

4. quo possent.
rather than /2

5. Point out some of the special
qualifications Ceesar displayed as a
commander in thebattle as described
in the passage.

Why quo

I1IL

Translate idiomatically :

1. Superioribus proeliis cxercitati
quid fieri oporteret non minus com-
mode ipsisibi praescribere quam ab
aliis doceri poterant.
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2. Quaeque prima sigha quisque
conspexit ad haec constitit, ne in
.~ quaerendis suis pugnandi tempus

 dimitteret.
3. Tantam virtutem praestiterunt
<, " ut cum primi cecidissent proximi
'+ jacentibus insisterent, atque ex eorum
i corporibus pugnarent.
4. Quae facilia ex difficillimis ani-
"+ mi magnitudo redegerat.

i 5. Quicum quo inloco res esset
" 1 quantoque periculo castra versaretur
.-y cognovissent, nihii ad celeritatem
=%y sibi reliqui fecerunt.
o Iv.
i é 1. Give abl. sing. and gen. pl of
| quae audax manus, wd grave vilnus.

4, 2. Write down all the active forms
ctof progredior.

4 . .

% 3. Wrire the pres. inf. pass. of cozn-
spewit, collalis, fecerunt, redacto, jus-
A4 5tt, subeundtes.

i 4. Write all the participles of orior,
3 COgNovIsset,

i 5. Give the Latin for 5, 15, 50,
3 500, 5000, 5th, 5 tines, 5 at a time.
§ 6. Give the nom. genit. and gend.
of scutis, ripis, collis, calonis, laterts,
salutis.

7. Compare novus, vetus, facilius,
T4 magis, inferiore.

% 8. Give simpler words from which
tthe following are derived : funditores,
Jniquus, agmen, redintegro, tumulo.

9. Write two Latin sentences ren-
dering *“ and not ” correctly by negue
1. %jand neve respectively.

10. Write two Latin sentences
srendering ‘¢ that nothing " correctly
gby ne quid and wt nikhil respectively.

V.

into idiomatic Latin,

%1

Translate
after Caesar :
1. When the enemy were not more
than a stone’s throw from the camp
ur men, throwing open all the gates,

2. It was a very great advantage to

School
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our men that the officers who were in
charge of the legions had been trained
in the former war, and were thoroughly
skilled in this mode of fighting.

3. These, seeing there wasn't time
to seek their own ranks, and not
knowing what ought to be done, were
very easily thrown into confusion.

4. Hearing these shouts in their
rear, and believing that reinforcements
had arrived from the neighboring
winter quarters, the enemy threw
down their arms and fled.

5. He hesitated to cross this valley |
for fear the Gauls might attack his
army on the open flanks while on the
march.

6. Don’t waste time in seeking
your comrades, but fall in by the first
standard that you see.

7. Finding that they could not
escape, and that their only hope of
safety lay in valor, they faced about
and renewed the fight.

8. This victory made such a change
in the feelings of the neighboring

_ tribes that several of them sent am-

bassadors to Casar to beg for peace.

9. Having heard that they had a
great reputation for valor, he wished
before joining battle to find out the
siz2 of their force.

10. We had not time to draw our
swords. They were eager to fight.
Matters were in a critical condition.
Their arrival inspired hope in our
men. He is not aware of their
dangerous position. They besought
him to spare them.

ENGLISH DEPARTMENT.

For Priyary.

1.
And, as the finder of some unknown
realm,
Mounting a summit whence he thinks
to see
On either side of him the imprisoning
sea,
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Beholds, above the clouds that over-
whelm
The valley-land, peak after snowy
peak
Stretch out of sight, each Zike a silver
helm
Beneath its plume of smoke, sudlime
and bleak,
And what he thought an island finds
to be
A continent to him first oped,—so we
Can from our height of Freedom look
along
Aboundless future, oursif we bestrong.
1. Write out in full each of the
subordinate clauses, except the one
beginning with #hat; classify them
and give their relation.
2. Parse the italicised words.
3. Justify the form bein the last
line. {
I

1. Write out in full the subordin-
ate clauses in the following : classify
them and give their relation.

(a) Go where you will you may
be sure that you will find some speci-
means.

(b) What’s the reason that you
did not paint this one the same color
as the other one?

(¢) Had we known that we would
have behaved better than usual.

2. Classify the infinitive phrases in
the following sentence and give their
relation.

It is easy to see that we shall
not be able to reach the hall in time
to hear him explain to she class how
to perform the experiment.

3. Give the relation of the itali-
cized words in the following :

She is just my ege. No wonder
that you are tired. He left off visiting
them. Another day and I shall be
free. The 7escal, to think of his doing
that! He looked the very picture of
misery.

4. Show in the case of verbs, pro-
nouns, and adjectives that the tend-
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ency of modern English is to drop in-
flections.

5. Discuss which is the correct
form. ItisI that am (is) to blame
for that result.

6. Explain clearly what is meant
by speaking of the compoeite charac-
ter of the English language.

7. What reasons can you give for
thinking that the English language
will not undergo nearly so much
change during the next six centuries
as it did during the last six ?

8. Give (a) adjectives correspond-
ing to clergy, parish, giant, monk, .
bishop, epistle, apostle. K

(b) doublets of pity, balm, dia-

mond, sever, survey, abridge, blame.

9. Mention (¢) common errors in
the pronunciation of the following
words : covelous, grievous, insidious,
presuinptuous, unctuous.

(b) Common errors in the use of
the following words : affect, apt, in-
side, dry, alternative.

For PusLic ScHOOL LEAVING.

“ Bright was the summer’s noon . =
when quickening steps oy
Followed each other till a dreary @ °:

moor
Was crossed, a bare ridge clomb,
upon whose top
Standing alone, as from a ram-
part’s edge, .
I overlooked the bed of Winder- |
mere, !
Like a vast river, strefching in the ;
sun.”
1. Parse the italicised words. ;
2. Write out in full the clauses to i
which 7idge and edge belong respect-
ively, classify each and give its relation.
3. Write out in full the subordinate
clauses in the following, classify each
and give its relation.
(¢) I hold it true, whate’er befall ; |
"Tis better to have loved and :
lost :
Than never to have loved at all.
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(b) Man ’tis true,

Smit with the beauty of so fair
a scene,

Might well suppose the arlificer
divine

Meant it eternal, had he not
himself

Pronounced it transient, glori-
ous as it is,

And still designing a more

glorious fair,

Doomed it as insufficient for his

praise.

4. Exemphfy :

(@) down, off, over used (1) as
prepositions, (2z) as adverbs.

(&) close, even, well used (I) as
adjectives, (2) as adverbs.

(c) @'/, lust, much used (1) as
nouns, (2) as adverbs.

5. (@) Form adjectives from clerz,
grief, system, occasion, explain, clay.

(b) Form nouns from accurate,
reside, prove, real, art, provoke.

(¢) Form verbs from verse, large,
hablt, write, civil, bright.

6. Which of the following is cor-
rect?

(@) I am afraid it will have a bad
affect (effect).

(%) He took the prescription
(perscription) to a druggist.

(¢) I had just as leave (lief) do
it as not.

(@) Alittle boy fell off (into) the
dock.

(¢) He turned deathly (deadly)
pale when he heard it.

7. Correct any grammatical errors
you see in the following sentences,
giving your reasons,

(@) We will have to be very
careful who we admit as members.

(0) There don’t seem to be any
likelihood of him passing the next
examination.

(c) We are anxious to know
whom it could have been that has
written it.

(d) Neither he nor his father
were members of the Society.

For ENTRANCE.

—— N

1.

Analyze the following simple sen-
tences :

1. On the coasts of our Maritime
Provinces, there are evidences of
changes somewhat like those of the
lakes.

2, On the other hand the Chig-
necto ship railway excavations have
disclosed peat beds buried in the sand
many feet below the present tide
level.

3. Of course the diverting of a
considerable amount of water by
the Chicago drainage canal would
have its effect on all the lakes and
rivers below.

4. L/us up the margin of the lake
Between the precipice and brake,
O’er stock and rock their race

they take,

5 Then through the dell his horn

resounds,
From vain pursuit fo call the
hounds.

II.

Write out in full the subordinate
clauses in the following sentences and
tell the kind and relation of each :

1. It should be remembered that
these changes fha¢ we have spoken
of took place Zong before this contin-
ent was discovered.

2. When his attention was called
to what had been written on the
blackboard he was angrier than ewver.

3. Now it happended thatthe poet,
though he dwelt so far away, had
heard of Ernest, and had meditated
much on his character, until he
deemed nothing so desirable as to
meet him,

4. Thy churlish courtesy for those
Reserve who fear to be thy toes.
As safe tome the mountain way
At midnight as in blaze of day.
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5. Nor breathed he fu// till far behind
The pass was left, for then they
wind
Along a wide and level green
Where neither tree nor tuft was
seen

IIL

1. Parse the italicised words in the
foregoing sentences.

2. Write out the 3rd sing. of each
tense of the indic. act. of was seexn.

3. Write out all the participles of
the verb Zake, telling which are active
and which passive.

The Canada Educational Monthly.

4. Write the superlative of little,
much, far, kappy, big, and the plural
of money, volcuno, thief, turf, fisher-
man, German.

5. Name at least four uses of the
nominative case, and give in sentences
an example of each.

6. \Vrite two sentences illustrating
the correct use of “You and me,”
and “You and I.”

7. What is the difference in mean-
ing between ¢ It wi/l be finished be-
fore night,” and ““ It shall be finished
before night ”?

CONTEMPORARY LITERATURE.
{

* The First Greek Book,” by Prof.
J. W. White, ot Harvard. Ginn&Co.,
Boston, A text-book prepared to
meet the need of junior classes who
require a shorter course than the one
covered by the same author's ** Begin-
ner’s Greek Book.”

¢“The Golden Readers, Standard
I” Moffatt & Paige, London. This
reader consists of short and simple
fairy tales and other stories for the
young.

¢ Isaiah in the Cambridge Bible
Series, Chapters 1-39,” edited by Dr.
Skinner. There is no need to add
any words of praise to what has
already been said as tc this most
noteworthy undertaking of the Cam-
bridge University Press.

“ The Beginners of a Nation,” by
Edward Eggleston. D. Appleton &
Company, New York. This history
of a certain aspect of the United
States, by a well and favorably known
literary man, has been brought out in
a fitting and  remarkably attractive
manner hy Appletons. In a
dedication of the book to the
Hon. James Bryce, M.P., the author
speaks of the settlement of the United

|
|
%
|

States in a way which cannot but
give pleasure to all British subjects.

From Allyn and Bacon, Boston,
have been received two, Latin text-
books, both of which promise to be of
substantial help in the class room.
“Virgil's Aneid,” Books 1-6, 8 and g,
edited by Principal Comstock, and
Bennett's ¢ Latin Composition for
Secondary Schocls,” edited by Prof.
Bennett, of Cornell.

In W. C. FHeath’s well-known
Modern Language Series, we have
received Goethe’s “ Iphigenie auf
Tauris,” edited by Prof. Lewis A.
Rhoades, of the University of Illinois,
and Scribe and Legouvé’s “ Bataille
De Dames,” edited by Prof. Wells, of
the University of the South.

*Short Stories of OQur Shy Neigh-
bors,” by Mrs. M. A, B. Kelly.
American Book Company, New York.
The author has achieved a charming
success in bringing out the various
characteristics of the creatures who
are given to man for his use and care.
Children are sure to be interested in
what she tells them.

. .
We have also received from tie
American Book Company, ¢ Tae
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First Year in German,” by I. Keller,
and *The Mastery of Books,” by
the Librarian of Brown University,
H. L. Koopman, a book which
would be of the greatest use to any
boy or girl who has an inclination
towards reading. Such advice and
guidance cannot be too urgently
pressed upon them.

From Macmillan & Company,
through their Toronto agents The
Copp, Clark Company, we have re-
ceived the Fourth Book of ¢ Murché’s
Domestic Science Readers,” ‘“French
Plays for Schools,” by Mrs. J. G.
Frazer, “Physiography for Beginners,”
by A. T. Simmons, B.Sc., also Mrs.
T. G. Frazer’s ¢ Scenes of Familiar
Life in Colloquial French.”

Selections from * Chaucer’s Can-
terbury Tales,” edited by Dr. Carson,
Cornell, and the second book of
“ Palgrave’s Golden Treasury of Songs
and Lyrics,” edited by Principal
Bell, of Government College, Lahore.
Th.ese have also been received from
the New York house of the Macmillan
Company through the Copp, Clark
Company. The notes and informa-
tion given in each are particularly
full, and make the editions of
special value for the school-room.

“The Gases of the Atmosphere,”
by Prof. Ramsay, of University
College, London. The Macmillan
Co., London ; The Copp, Clark Ca.,
Toronto. This admirable popular
treatise has beea to a large extent
occasioned by the discovery of the new
element Argon. All those who take
an intelligent interest in science will
experience pleasure in reading the
present account by Prof. Ramsay.

In the English Men of Action
Series, published and distributed by
the same firms, we have received the
lives of Nelson and Wollfe, the former
by John Knox Laughton ard the
latter by A. G. Bradley. Both are
admirably written and possess that
quality of interest which engages at

once the reader’s attention. Too
much cannot be said of the whole-
some encouragement which the
reading of such books relating to
what is highest and best in the history
of our empire gives to young students.

In the Foreign Statesmen Series, by
the same firms, have’been recently
issued ¢ Philip Augustus,” by W. H.
Hutton, and “ Richelieu,” by Rich-
ard Lodge. The names of these
eminent men of letters are sufficient to
guarantee the quality of the books.
The series is an admirable extension
of the work already done in the Men
of Letters and Men of Action.

“ Kate Carnegie,” by Ian Mac-
laren. Fleming Revell and Company,
Toronto. The peculiar genius of the
author has again attained felicitious
expression in a charming boaok, which
may rather be called a series of char-
acter studies than a novel. Although
the * Bonnie Brier Bush” cannot be
repeated there are scenes and charac-
ters in * Kate Carnegie,” which one
would be reluctant=to forego,—such as
Carmichael’s relations to and conver-
sations with the purest and most
humble of Scottish clerics, the Rabbi.
A word must be added on behalf of
the Clerk of Presbytery and his reso-
lution, too inspired to be forgotten or
foregone.

(1) “A Primer of Spoken English,”
(2) “A Primer of Phonetics,” by
Henry Sweet, M. A., Oxford. At the
Clarendon Press. These text-books
on the study of Phonetics are of great
value as contributions to the practical
study of spoken English. Both are
new and revised editions.

¢ Paragraph Writing.” By Prof.
Scott, of Michigan University, and
Prof. Denney, of Ohio University.
Boston: Allyn and Bacon. This
book will be found of service by
teachers of English, especially in their
classes for Rhetoric and Composition.
The plan of the book is good and
well carried out.
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Quackenbos’s ¢ Practical Rhetoric.”
New York : The American Book Co.
This book will take its place among
the best recent text-books in English
Literature. It is interesting and
fresh, full of good examples and satis-
factory both in regard to the work of
the author and of the publisher.
There is a good index.

Moanographson Education.—¢ How
to Teach Reading,” by G. Stanley
Hall, Ph D. Boston: D. C. Heath
& Co.
and how to teach them to read it are
the two main topics of this masterly
essay, which was issued some time
since in a neat pamphlet by Messrs.
D. C. Heath & Co. Many valuable
hints to teachers are found here, and
the whole essay will be found sugges-
tive and helpful. 1

Sincere congratulations are owing
to Scribner’s Magazine on the beauty
and success of their Christmas num-
ber. Kenneth Graham, who has
done much for the world this year in
“ The Golden Age,” contributes a
delighiful embodiment of the circus
entitled “The Magic Ring.” We
cannot refrain from mentioning Miss
Repplier’s ¢ Little Pharisees in Fic-
tion,” nor “ A Law-Latin Love
Story,” by F. J. Stimson.

The Century Magasine has caught
the best and truest Christmas spirit in
Thomas A. Jaunvier’s < The Christ-
mas Calends of Provence,” and not
far away may be found * In Bethle-
hem of Judea,” by Richard Watson
Gilder, who, we hope, has safely
recovered from the assault of being
mentioned as the handsomest man in
America. “ Breaking His Own Will ”
is a most successful humorous story
by Elizabeth Eggleston Seelye, with
good illustrations by Maud Cowles.

Littells Living Age for Deacember
contains an article by Goldwin Smith
on George the Third which originally
appeared in the Cornlill Magazine.

Macmillan’s English Classics.—
“Poems of England,” by H. B.

What children should read |

|
|
!
i
|
|
|
i

- classics.
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George and Arthur Sedgwick. This
will rank with the best text-books of
English poetry.  Sixteen different
authors are represented, and the time
of writing extends over three cen-
turies, from Drayton to Tennyson ;
but each speaks with the same patri-
otic fire. The authors and publish-
ers are to be congratulated on this
excellent number of the English
We heartily recommend it

1
- to our readers.

* Hegel's Philosophy of Right,”
translated by S.W. Dyde, M. A., D.Sc.,
Professor of Mental Philosophy,
Queen’s University. London: Geo.
Bell & Sons; Toronto : The Copp,
Clark Co. Thete is nothing more
natural or gratifying than that one
who wins distinction should seek to
share it with those whom he feels
have given him of their best
to make him what he is. In a recent
issue of the Critie, Bliss Carman, in
a more or less humorous account of
himself, mentions gratefully that Geo.
R. Parkin was at one time his teacher,
and that he still considers him the
greatest teacher he has ever met. The
inscription of the present book is to
Dr. Watson, who gave to the author
his ¢ first lessons, not in Hegel only,
but in philosophy.” Of such ties and
remembrances the best part of lite
is made. We take pleasure in notic-
ing such a satisfactory translation
of a great book as this of Prof. Dyde’s.

In the December number of the
Atluntic will be found an able review
of ¢ Sir George Tressady.” Opinion
is shifting slowly concerning the latest
c{ Mrs. Ward’s books. * The Am-
zrican Voice” is the subject of one of
the contributors to the club. Who-
ever the writeris, he kindly finds the
Canadian voice sweeter, but in spite
of that the Canadian voice needs
more care than we give it.

There ig a terrible cat story in the
December Bookman from the French,
which would suit anyone in want of a
nightmare after Christmas.



