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EDUGATION.

FOR THE PROVINCE OF NOVA SCOTIA.

DRAWING IN SCHOOLS.

FPUERE is a matter to which we have, for some time pasts

wished to call the attention of teachers and friends of
education generally, but have heretofore been prevented by the
pressure of other demands upon our columns. We allude to the
subject which furnishes a title for this article.

We must say at the outset that, after the primary branches of
Common School Education,—Reading, Writing, and Arithmetic,
—we regard Drawing as second to no other branch in which we
now give instruction. Such an announcement may he a novelty
to most-of our readers; but we think a little reflection upon the
subject will bring them to our way of thinking. If we cunsider
this subject in its loftier bearings, we cannot but suspect there
will be difficulties in impressing the general public with a sense
of its importance. In a comparatively new country like Nova
Scotia, little is known of Arf—meaning Art, of course, in its
asthetic sense. It is useless here to investigate the cause: we
know that such is the fact, and almost necessarily the fact, in all
new countries. As a consequence it follows, that few people
amongst us can comprehend the importance of cultivating the
fine Arts. They have a tendency to refine, to purify, to clevate the
tone of the general taste, the manners, and cven the morals of
the community in which that cultivation prevails. We must
even go so far as to say that Art is one of the important hand-
maids of Religion. Such being the case, surely it behooves us,
even from this point of view, to do all that we can in our
educational institutions for the encouragement of Art—all) that
is, that is consistent with our duty in the promotion of those
primary branches of instruction a knowledge of which is esscntial
to the due performance of the cvery day tasks, even of those
belonging to the humblest class.

We do not mean to say that we should set about the ambitious
project of rearing up a community of artists out of the young
attendants at our public schools. But we should seek to cultivate
what Art talent therc is among our children. We kuow not
what great abilities in this line may be lying dormant in many
of their young miuds. We, at present, offer no inducement,
offer no opportunities, for calling them forth into light and
activity. It is only the juost powerful genius that will buck
through all the trammels by which circumnstances may surround
it, and boldly assert itself to the admiration of the world. A few
of such intellectual phenomena do appear throughout the world in
the course of a century ; but they are not to be reasonably looked
for as of frequent occurrence. Nova Scotia may some day, even
Under our present repression of Art studies in their very elements,
Produce some great, original artist; but the probabilities are
entirely unfavorable to any such expectation. Those who have
become distinguished as such elsewhere, have, almost invariably,
had their natural abilities carefully cultivated from the earliest
age. In Nova Scotia, as already intimated, and as all our
teaders know, there has been made no provision for such
Cultivation. Nay, it has, through ignorance, been génerally
discouraged and even repressed. It would be difficult to furnish
Any good reason why. When we see a child exhibiting evidences
of good ability in almost every other direction—music, for
nstance, we usually encourage and cultivate that ability ; at all
Cvents we do not seek to smother it. But we are sorry to say
the rule has been different with regard to the faculty for using
th? pencil with cffect. Most of children have some inclination and
a.bxlity for drawing. We see abundant evidences of this—some-
times very disagreeable oncs—wherever we go—upon their slates,

I .

‘in their books, on the walls of rooms they frequent, wherever
i they can find a tempting place to exercise their busy fingers
upon. This tendency, we say, should be directed and cultivated.

When we come to look at the practical utility of a knowledge
of Drawing, the necessity of its being made a branch of education
in our common schools seems still more pressing ; whilst the
arguments in its favor are such as, we think, must commend
themselves to cvery mind of ordinary intelligeace. The pleasure
experieneed by cvery one who, in his walks through life, can
sketeh, even if roughly, that which he finds pleasing to the eye,
the view of which he may wish to perpetuate, or may wish to
convey to another, in itself suggests a potent reason for cultivat-
ing the ability to do so. The person who can sketch with
facility, although making no pretensions to being an artist of a
high order, possesses great sources of ‘enjoyment unknown to
those not similarly endowed. The usefulness of such a facility
ought surcly to be obvious to every person of common sense.
Even a general knowledge of the principles of Drawing and a
moderate degree of facility in the usc of the pencil, are of ines-
timable value to every person, and especially to every man, in
his discharge of the work-day duties of life. llow often may we
sce a man striving, and perhaps painfully and vainly striving,
fur an hour together, to convey to another his idea of some object
—some implement, or picce of machinery, the plan or appearance
of a building, the lay of lands, the form of some simple object—
when a few strokes of the pencil, made perhaps in as many
minutes, would clearly and at once have given the notion he
wished to convey. Often bave we heard men, especially mechan-
ics, engaged in their daily occupations, bitterly regret their
inabifity to use the pencil, and tell of the hundveds, or thousands,
of pounds it would have been in their pockets if, early in life,
they had had some instruction in Drawing. In truth, every me-
chanic—we care not what—should be taught the usc of the pencil
as much as of any other implement of his trade. How much
more is it required by the intending eungineer, the architect, and
members of other professions. The common school is the place
to acquire the elements of the practical art.

We hesitate not to say that, for reasons only slightly touched
upon above, Drawing should be taught in all ef our common
schools; and the sooner we can manage to have it introduced
the better, as Music is now, to some extent, taught in thoso
schools. We should indeed be sorry to see such musical
ingtruction discontinued, and trust that it never will be; but we
feel bound to state tbat if only one of the two branches is to be
taught, Drawing is more important than Music. As an Art, the
comparative value of the former will depend upon the taste of the
judge; as to its practical utility, it is, of course, far before
Music; whilst it is something in which the child is much less
likely to roceive instruction out of school than in Music. We
would strongly recommend to those whose duty it is to take such
matters into consideration to have Drawing introduced into all
the schools of Halifax as a regular branch of instruction. In
many, if not in most, other parts of the Province, the capital is
looked to as an example in matters of School reform.

In Europe, and especially upon the continent of Earope, great
attention is given to this matter. The Halifax Morning Chronicle,
a fow days since contained some editorial comments upon an
address recently delivered by Secretary Northrop before the
State Teachers Institute of Connecticutt, on thc contrasts be-
tween the European and American systems of Edueation, from
which we make & brief extract bearing upon the subject of this
article.
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* Drawing, Secretary Northrop spoke of at great length and
ascribed the prosperity of Switzerland to the general teaching of
this branch, in which it is in advance of all other countries, and
quotes Napoleon’s dictum—* Let it be taught in all schools” It
is not easy to see, we confess, how drawing can make such a
difference as is ascribed to it in the matter of expenditure on
crime and education, a difference illustrated by statistics, Eng-
land paying five times as much for pauperism as for education ;
while Switzerland pays seven times as much for education as for
crime. Yet England has Mr. Ruskin, who is the champion of
drawing. So fully is Mr. Northrop convinced of its advantages,
however, that he earnestly counsels all teachers to teach every
pupil drawing even at the risk of neglecting other stucies.”

We trust that the introduction of Drawing into our common
schools will, at no distant day, lead to the formation of a School
of Design, which would be its natural result. In these matters,
our educational progress should be our reward, until our Common

School System is second in excellence to none in the world ; and
then still it should be onward.

THE KEY TO THE MYSTERY.

71‘0 most people the mind of a child is an unsolved riddle; to

some people a riddle unsolvable. Most of the bad manage-
ment of children comes from a lack of understanding. The peo-
ple who are cruel to children, and the péople who spoil children,
are generally those who know nothing about them. And it
avails little to tell people to endeavor to know children. They
do not know how to begin to know them. A man cannot set
himself to study a child as an intellectual problem. Childhood
will not be deciphered like a preblem in algebra. The man who
would investigate a cLild in a coldly intellectual way, will find
that the child yields no result to all his patient thinking. Not
by that door can he enter. The one word that solves the cnigma
is—sympathy. We all have precious bits of childhood left in ouy
patures, and by holding to these threads we penetrate labyrinth
and make a map of it. Itis only by trying to feel like a child
that we arc able to understand him. It is only the man who
can play with children that ever comes to comprehend them. The
people who pat them on the back and call them “little dears,” are
not the people who know anything about th8Yittle dears, or indeed
who are likely to find out anything about them. The kind parson
who says ¢ My dear children ” at the beginning of his address, very
often understands nothing at all about what is going on under the
curly locks of the little bluc-cyed boy who is pinching his neighbor
or chewing a spitball.  But if the dominie had clerished his own
symyathy for children, if he would even yet spend Lalf an hour
of each evening in an edifying rorap with his own or somebody’s
children, he would not find it so hard to understand his audicnce.
If the father who does not know what to do with his unruly little
boy would play jack stones with him on the celler-door be would
soon find out. For there is one key, and but one key, to the
mystery of childhood, and that is sympathy. And it is not knowl-
edge alone that is gained by sympathy, but influence. By the
quickest intuition the child detec ts sympathy. Deople may love
and do love children without sympathy. It is sympathy that
brings return.  Love for childhood without sympathy is like the
passion of a dumb man.—Hearth and Home.

KNOWLEDGE SHALL BE INCREASED.

BY DAVID WILLS.

frHIS may be appropriately styled an age of cducation. The

mind of the world is everywhere being aroused to the im-
portance of the subject, and the nations of the earth are earnest-
Iy engaged in creating and multiplying their educational agencies
and facilities. We do not aver that the ninetecnth century is
signalized by profounder thought and richer lore than some
of itg predecessors, but it is the rapid and general diffusion of
knowledge which forms an era in the present history of the
world. A revival of literature is a striking featurc alike in the
affairs of the old world and the new.

The sovereigns of Europe are educating their subjects for the
purpose of strengthening their war-liko preparations. In the
celebrated battle of Jena, in 1806, Napoleon I, destroyed nearly
one half the Prussian army, spreading universal dismay among
the German States. Under these appalling circumstances the ‘
King of Prussia inquired of one of his sagest counselors what
should be done to retrieve the fortunes of his shattered kingdom,
and the pregnant reply was, “ Educate the people.” Ihis simple
remark originated that splendid system of public education which
has made the Germans the most powerful people on the globe.

In the summer of 1870 Napoleon IIL originated one of the
firest armies of modern times, and marched rapidly to the banks
of the Rhine to meet his formidable rival of the north in the
great valley of slaughter and of blood. And the Emperor, in
order to make the war “short, sharp, and decisive, ’summoned the
stalwart Turcos from Algiers and hurled them with tremendous
violence against the spectacled soldiery of Prussia. But the pale
and slender students of the German universities soon awept to
destruction thie fierce and mighty array of mere brute force
which was levied from Africa. Science nobly asserted its sub-
lime superiority over all the combinations of purely animal
strength and courage. Hence it became a proverb on the field that
a Turco was more afraid of a pair of spectacles than of a battery of
cannon. United Germany has won the mastery in Europe, and
will continue to hold it so long as she keeps in advance of the
other nations in the magnificence and extent of her educational
endowments.

This country has caught the spirit of the lands beyond the sca,
and is waking up to a sense of the importance of a more ample ,
provision for the education ofall classes. Our older universities
are enlarging their endowmenis to secure the kigher education
for the devoted sons of science and literature, and new institu-
tions are everywhere springing into existence like the fabled
Minerva from the brain of Jove. Our prostrate colleges and
seminaries in the South have again raised their heads from the
dust and are stretching forth their hands filled with the bless-
ings of knowledge. The free-shool system, which is winning
favor among the southern people, promises to meet an urgent
demand of society, and even the colored population of the country
is not devoid of a desire for the elements of knowledge. The
American Congress, by the sale of large bodies of public lands,
has provided a fund for each of the states which will aid mate- .
rially in the cultivation of the agricultural and mechanic arts
Our scientific and educational journals were never so numerous
and so well sustained. Take IloMk axD ScuooL as an illustia-
tion. It has been in existence but a short period, and yet it 18
now felt to be a public necessity. The circle of its patronag®
is daily widening, so that the proprietors of this popular journal
are warranted in predicting for it a most prosperous and useful
career.

Another striking fact on this subject is that there is a growing
tendency among all the religious denominations to elevate the
standard of ministerial education. The intellectual furnituré
which was deemed amply sufficient for the pulpit tweniy years
2go is now regarded as utterly inadequate to the exercise of the
sacred office. Who can doubt then, in view of the foregoin8
facts, that the public mind is alive to the necessity and value ©
popular and professional learning? ’

A most interesting and important inquiry therefore is, what
is education? We propose to answer this question in two of
three consecutive articles in the columns of this journal,

Sir William Hamilton, the most learned man perhaps since th®
days of Leibnitz, says : “Knowledge is only valuable as it exer
cises and by its exercise developes and invigorates the mind. The
mere possession of scientific knowledge for its own sake is value”
less, and education is only education inasmuch as it at onoce d¢
termines and enables the student to educate himself.”

The object of education is not facts, but hebits. The habit of
strong, consecutive thought is worth more than a thousand bales ¢
knowledge. It is the primary office of the schools to develope
shining properties of the intellect, and not to prepare men for any
particular profession or pursuit inlife, Our institutions oflear?”
ing accomplish their true end when they serve as a system ©
gymnastics to strengthen and invigorate every bone and mu§01‘f 0
the immortal mind—when they act as an expanding and polishi®é
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process to all the powers of analysis and combination. “Itisnot
ignorance but half-knowledge which is full of whims and crotchets,

the prey of impulse and fanaticism, the parent of restless agita-:

tion and ceaseless change.” Itis not those who make no preten-
sions to learning, but those who pass through college without im-
proving their advantages, those who have bitten o few elementary
authors without chewing and digesting them, who are the great
troubles in Church and State. These more pretenders and tyros
are proud, arrogant, and revolutionary, while the modesty of
true science has grown into a proverh. The men ot ripe scholar
ship are always liberal in their views and meek in spirit. A man-
who has a great idea of himself will ever have but one great idea.
God forbid that we should say aught against those who have not
enjoyed the advantages of a liberal education, and yet we believe
there is as much philosophy as poetry in Pope’s familiar stanza:

«“A little learning is & dang'rous thing ;

Drink deep, or taste not the Pierian spring:

There shallow draughts intoxicate the brain,

And drinking largely sobers us again.”

Ttis not by the reading of many books, but by the digesting of

a few, that the higher decipline of the mind is most effectually
secured. The student who masters Horace has not only the ele-
ments of Roman literature, but also the elements of statesman,
ship, philosophy, history, poetry, eloquence, and even of sermoniz-
ing. Asa universal scholar we will put this old poet against the
world. About a year ago we were sitting in the library of Yale
College, gazing on the paintings of the great dead who had gone
forth as graduates from that celebrated institution, when we took
oceasion to inquire, ¢ Who was its most intellectual alumnus?
Was it not Mr. Calhoun?”’ we asked. “ No,” was the reply of Pre-
sident Porter ; % Jonathan Edwards.” And it is a well-established
fact that he preserved his extraordinary mental vigor and acute-
ness till the close of life by simply solving the problems of Euclid.
A good education can be obtained in any of our ordinary col-
leges, the higher branches of science are reserved for the oider
and more richly-endowed universities.

WHAT HAS BEEN ACHIEVED BY YOUNG MEN.

“TILLIAM PITT, the first Earl of Chatham, was twenty-seven
years old, when, as a member of Parliament, he waged
the war of a giant against the corruptions of Sir Robert Walpole.

The younger Pitt wasscarcely twenty years of age, when, with
masterly power, he grappled with the veterans in Parliament in
favor of America. Attwenty-two he was called to the high and
Tesponsible trust of the Chancellor of the Exchequer. It was at
that age that he came forth in his might on the affairs of the

ast Indies. At twenty-nine, during the first insanity of George
111, he rallied around the Prince of Wales.

Edmund Burke, at the age of nineteen, planned a refutation
of the metaphysical theories of Berkeley and 1lume. At twenty
e was in the Temple, the admiration of its inmates for the bril-
iancy of his genius, and the variety of his acquisitions. At
1“ﬁ'enty-six he published his celebrated satire, entitled “ A Vindi-
Cation of Natural Society.” The same year he published his
essay on the Sublime and Beautiful—so much admired for its
8pirit of philosophy and the elegance of its language.

George Washington was only twenty-seven years of age when

e covered the retreat of the British troops and Braddock’s defeat;
and the same year he was appointed commander-in-chief of all

e Virginia forces.

General Joseph Warren was only twenty-nine years of age,
When, in defiance of the British soldiersjstationed at the door of
the ohurch, he pronounced the celebrated oration which aroused

e pirit of liberty and patriotism that terminated in the achieve-
Went, of independence. At thirty-four he gloriously fell, gallant-
Y fighting in the cause of freedom on Bunker Hill.

Alexander Hamilton was a lieutenant-colonel in the army of

le American revolution, and aide-de-camp to Washington at the
age of twenty. At twenty-five he was a member of Congress for
ew York, and at thirty he was one of the members of the con-
Vention that formed the constitution of the United States. At
h .il‘ty_one he was a member of the New York convention, and
doing author of the work entitled the * Federalist.” At thirty-

0 he was Secrctary of the Treasury of the United States.

Thomas Haywood, of South Carolina, was bat thirty years of
320 when he signed the record of the nation’s birth, the Declara-
t“?n of Independence. Eldridge Gerry, of Massachusetts, Benja-
Min Ryush and James Wilson, Pennsylvania, were but thirty-one
Years of ago; Matthew Thornton, of New Hampshire, Thomas

efferson, of Virginia, Arthur Middleton, of South Carolina, and
omas Stone, of Maryland, thirty-three; and William Hooper,

°f North Caroling, but thirty-four.

John Jay, at twenty-nine years old, was a member of the re-
volutionary congress, and being associated with Lee Livingston
on the committee for drafting an address to the people of Great
Britain, drew ap that paper himself, which was cousidered one of
the most eloquent productions of the time. At thirty-two he
penned the old constitution of New York, and in the same year
was appointed Minister to Spain.

Milton, at the age of twenty, had written his finest miscellane-
ous poems, inclnding I’ Allegro, Il Penseroso, Comus, and the

l most beautiful part of Monodois.

Lord Byron, at the age of twenty, published bis celebrated
satire upon English Bards and Scotch Reviewers ; at twenty-four,
the two first cantos of Childe Harold’s Pilgrimage.

Mozart, the German musician, completed all his noble com-
Eositions before he was thirty-four years old, and died at thirty-

ve.

Popo wrote many of his published poems by the time he was
sixteen years old ; at twenty, his essay on Criticism; at twenty-
one, the Rape of the Lock; at twenty-five, his great work, the
translation of the Iliad.

Sir Isaac Newton had mastered the highest elements of mathe-
matics, and the analytical method of Des Cartes, before he was
twenty; and discovered the new method of infinite series, of the
new telescope, the laws of gravitation, and the planetary system.
Dr. Dwight’s conquest of Canaan was commenced at the age of
sixteen, and was finished at the age of twenty-two. At the latter
age, he composed his celebrated dissertation on the History,
Eloquence and Poetry of the Bible, which was immediately pug-
lished, and republished in Europe.

Charles XII, of Sweden, was declared of age by the states,
and succeeded his father at the age of fifteen. At eighteen he
headed the expedition again the Danes, whom he checked; and
with a fourth of their number, he cut to pieces the Russian army,
commanded by the Czar, at Narva, crossed the Dwina, gained
a victory over Saxony, and carried his arms into Poland. At
twenty-one, he had conquered Poland, and dictated to her a new
sovereigu. At twenty-four he had subdued Saxony.

Lafayette was a major-general in the American army, at the age
of eighteen; was but twenty when hewas wounded at Brandywine;
but twenty-two when he raised supplies for the army, on his
own credif, at Baltimore, and but twenty-three when he raised
to the officer of commander-in-chief of the National Guards of
France.

THE MARKING SYSTEM.

HE marking system may be defined to be a record of a pupil’s
conduct in school. The principal features of this conduct
are:

1. Attendance.

2. Punctuality.

3. Deportment.

4. Study and recitation.

The utility of keeping an accarate record of the attendance,
panctuality and deportment of pupils has not, to my knowledge,
ever becn questioned hy any one whose opinion is entitled to
weight; neither hias that of marking examinations, whether oral
or written,

The only question upon which there seems to be any substan-
tial difference of opinion, is the following : “Is it best to mark
the daily recitations of pupils?” I shall therefore confine my
attention to this question, and shall first cousider the objections
that may be, and have been urged against such practice.

These may be arranged under the following heads.

1. That’it is an artificial, and hence unworthy incentive to
study.

2.” That roquiring a teacher to record the value of cach reci-
tation clogs the frecdom and ease of conducting the recitation.

3. That daily marks are not a correct index of the pupil’s
scholarship.

4. That the mechanical task of recording numerous marks
is burdensome to the teacher.

5. That to be just in marking, the teacher can only call out
that which is in the text-book, thereby hindering a broad and
liberal culture. i

I shall consider these objections in their order, and firsl, that
it is an artificial, and hence unworthy, incentive to study.

To me this objection secms entitled to no weight whatever.
With a vast majoriiy of pupils every incentive to study, whether
natural or arviificial, is needed to spur them to action, il.nd.lt Is
unphilosophical and erroneoas to claim that what is artificial is
necessarily unworthy. Al that raises man above the veriest
brute that burrows in the prairie or roams through the forest, is
bis ability to make use of artificial means. Clothing, houses,
and cookéry are all artificial, but deprive us of the power to make
them, and our condition would be that of the lowest savages. All
civilization is artificial. Hence the charge of being artificial
doses not per sz necessarily imply unworthiness.

Sccond, that reqquiring a teacher to record the value of each
recitation, elogs the freedom and case of conducting the recita-
tion.
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This is probably true of some teachers, but it does not seem
to be necessarily so, and is rather an argument against the
ability of the teacher than against the expedient of marking. A
recitation my be conducted in all respects in precisely the same
manner, whether it he intended to mark it or not, save and ex-
cept that if marking be intended, the teacher’s attention is com-
pelled more closely to the performance of each pupil. This,
however, is an argument for marking, not against it.

Third, that daily marks are not a correct index of the pupil’s
scholarship.

This is true; but is no objection, nevertheless. The daily
recitation itself, as conducted by even the best teachers, is no
infallible index to the whole scholarship of the pupil. Neverthe-
less, the daily recitation is indispensable to the school. It is the

Jpature of some even seemingly brilliant minds to forget readily—
such the recitation and marking both overrate. It is the nature
of some other minds to sce things slowly and dimly at first, but
with a continually increasing clearness ;—such the recitation and
marking underrate—and there is not an objection that can be
urged in this connection against marking the recitation that can
not be urged against the recitation itself. The hest of human
mecans are not perfect.

Fourth, that the mechanical task of recording numerous marks
is burdensome to the teacher.

There is weight in this objection, as applied to many teachers
of poor memory, weak ability, and little cxceutive tact. Such
require scveral times the amount of time to make a record that
is required by another, and poorly done at last. Again, this is
not an ohjection to the expedient, but to the teacher ; and there
are some who find this task so heavy that any attempt by them
to use the marking system results in more evil than good.” Such
should not use it.

Fijth, that to be just in marking, the {eacher can only call out
that which is in the text-book, thereby hindering a broad and
liberal culture.

There is more seeming than true weight in this objection, and
a little tact on the part of the teacher may make the marking
system adirect incentive for the introduction of matter from beyond
the sphere of the text-hook. Thus, while the pupil is marked
for the regular lesson from the text-book, extra marks may le
offered for new matter brought from other sources.

These are the principal objections urged against marking
daily recitations, and it appears from a careful analysis that they
apply more to the use of the system than to the system itsclf.
The hammer is a good tcol, but one may pound his fingers with
it. Should we throw it away on that account? In many other
respects the system is liable to abuse by incompetent teachers,
and the ways iv which this may happen are so numerous that
any attempt to enumerate them would be useless. It would be
a hard task to name all the follies that are committed in the
school room.

Having answered the principal objections to the system, let us
now consider its advantages. The principal of these may be
enumerated under the following heads:

1. It is a powerful and constant incentive to the pupil.

2. That its results being more immediate, the stimulus is
more powerful than that of the more distant regular examination,
or the desire for high scholarship.

8. It cultivates a worthy ambition for intellectual superiority,
and a prominent place among our fellow-men. :

I will consider these arguments more in detail.

Firet. It is a constant and powerful incentive to the pupil.

If the system is well handled, there can be no denial of this.
“But” says one, ¢ Is this stimulus needed?” ¢Is not the satis-
faction of good work well done sufficient?” Not in all cases.
The teacher will frequently find it necessary to avail himself of
every means his ingenuity can devise to accomplish his ends.
In a school which is newly organized, or one that has become
demoralized, the capable teacher can do as much in one year by
a judicious use of the marking system as he canin two years without
it. The desire to excel others is one of the most powerful, and
within proper limits one of the noblest elements of our nature.
The marking system is a daily and hourly appeal to this element.
“Do children need stimulating in this way?” says another, I

answer yes. The number of children who love study for its own |

sake is but a small proportion of those who do not. They must
be interested by the best means we can devise, and I know of
none so ready in its effects as a good use of tke marking system.

Second. The results being more immediate, the stimulus is
more powerful than that of the more distant regular examina-
tion, or still more remote, and to the pupil, frequently incom-

rehensible benefits of good education. I think this point will
}!;e conceded by any teacher.

Third. It cultivates a worthy ambition for intellectual
superiority, and prominent place among our fellows.

The desire of distinction is very strong in most of our race,
whether old or young. Foranother bar on his shoulder, or another
row of buttons on his coat, the soldier risks his life upon the
deadly field; the scholar labors to be able to write D.1)., L.LD.,
or some other cabalistic letters after his name, and to the pupil
in school, to rank one, is as proud a distinction as many for
vivhich bearded men spend the best years and energies of their

ives,

But the considerations I have urged in favor of the marking
system, may have all the weight I'claim for them, but it does
not follow that there may not be other means equally well, or
even better adapted to secure good school work, or that it is
necessary or even expedient to use it under all circumstances.
As I have already said, it is much more useful in a new scle)ol
which is working towards a better organization, or in one which
has been demoralized, and which is songht to be brought to s
higher standard. In raising the standard of attendance in #
school, I know of no means so powerful as that of marking lessons
which have been lost on account of absence, with zeros. But 2
school which has long been under good minagement, and in

-which the pupils have become fixed In regular, punctual, and

studious habits, and in which the teachers are able to arouse &
high degree of interest by their own akility and excellence,
marking daily recitations may become a needless waste of time-
I also think it seldom amounts to much in a primary school.

As I have already hinted, the cfliciency of the ymarking system
is entirely dependent on the skill with which 1t is used, an
in the hapds of some teachers it is worse than useless. The
best of tools are of no avail in the hands of bunglers, and it
may be well to notice some of the principles which should gov-
ern its use. .

1. The standard should neither he too hi:h nor too low. It
shotild be high enough to require vigorious cfiort on the part 0
the pupil to reach it, and yet not so Ligh as to discourage him by
its difficulty. Oun the other hand, if the standard is placed too
low, it ccases to be of value in the raind of the pupil.” We only
value that which is difficult of attair.ment.

2. The record should be so kept that it is impossible for the
pupil to falsify it.

3. The pupil should keep his record upon a report card ; the
teacher in a class book. 1t is a much greater incentive to the
pupil to have his record constantly before him, and lc is thus
cnabled to make out his monthly standing, a task of too great
magnitude for the teacher to undertake for the whole school.

4. The teacher should be very careful not t» iull into &
mechanical habit of marking. There is a consi.i:t tendency
to this habit, and hence the teacher should constantly guart
against it. The mark should usually be given for the quality ©
the recitation ; seldom for the performance of a special amount
of work. The latter method almost inevitably leads to superfi-
cial and mechanical work on the part of the pupil. Mark for
vigor of thought, of force in reasoning, for excellence in methods
more than for correct literal answers or results. .

5. Offer extra marks for work of extraordinary difficulty.

G. Do not consult with a pupil in regard to his mark, nor
often allow him in any manner to judge his own case, nor
question the mark at thestime. Ie should be permitted, how-
ever, at a proper time, to call the teacher’s attention to any errofs
oversight or injustice which he may suppose to have -occarred
If an error has been made, the mark should be corrected.

7. Give zeros for lessons lost on account of absence, and half
marks for made up lessons. This is an incentive to regular at-
tendance.

8. If all the class do not recite at every recitation, the mark
should be blank. Some teachers prefer to mark the same 85
the last mark given in that study. The former method seems
the better.

9. In some manner the industry of the pupil should be talfe,“
into account in marking. A good way of determining the pup{l 8
monthly starding is 10 make an average of his deportment, in~
dustry, and scholarship, as shown by his recitation marks. .

10. The relative rank of the pupils of the month. Thi
should be an inseparable adjunct of the system, or it will be the
piay of Hamlet with Hamlet left out. The parent should also be
furnished with a monthly report of the pupil’s performance.

In conclusion, I do not wish to be understood to claim th“ﬁl
the marking system is a patent method, possessing wonderft
or miraculous powers. It will not makea good school with#
poor teacher. It will not make a good teacher of a poor oné:
but in the hands of an able teacher it will be found a powel'fu
auxiliary—such as under many circuinstances he can not affor
to neglect. .

et

A FoxT oF Tyre.—As a scrap of information, we give the pro”
portions in which the different letters are cast to a font of tyP®
and in which they occur in print: Letter e, 1500 ; t, 900; a, 8 0’.
n, 0, 8,1,800; h, 640; r, 620 ; d, 410; 1, 400; u, 340; c, m, 8910!
£, 250; w, y, 2005 g, p, 170; b, 1605 v, 120; k, 80 ; q, 53 ; j: % 90,’
7, 20 ; Besides there are the combined letters, fi, 50 ; ff, 40; fl, <%
fii, 15; fil, 10; @, 10; e, 5. The proportion for capitals ::lll)e
small capitals differs from the small letters. In those, I takest
first place, then A and E, & c.

——
Iy

Every person represents something, stands for somethings azf
least e represents a value anlecedently created in his own char 1o
ter. It wassaid of Bias, the wise Greek : “Himselfis the treas
that a whole life has gathered.”
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WITHDRAWAL OF PUPILS TFROM
SCII00L.

ITS CAUCES AXND ITS REMEDIES.

“IHE BARLY

An Essay read by Wa, 1L Harris, at the National Edacation
Associntion in Boston, August 7th, 1872,

(Continued.)

‘T'o the superficial observer the extraordinary demaud made
on the iudividual in our time for directive power is merely
transitory, it is only contingent on the newly settled condition of
our country. To a close observer, however, it is apparcut that
this demand for individuality is onc that is likely to increase
through all the future. ,The extraordinary fucility of transit and
communication — steam, the telegraph, and newspaper, are
merely the instrwments created by the idea of the age, which
desives the existence of an active, thinking being in cach human
brain.  The result is that «ll people are living on the frontiers of
their national life, and are continually acting the part of pionecrs.
‘The intensity of this life will increase with the continved growth
of inter-communication: the ties of family, and society, and State,
are destined torelax in behalf of the ties of humanity—clunnish-
ness is to give place to cosmopolitan culture. The function of
the school is thereforo destined to grow in importance in all
nations, and thus it is a legitimate inquiry for cducators to make:
How can wo increaso the pupil’s time in school.

Again, it is not an indifferent matter to the educator whether
tho pupil spends the first years of bis youth in school, or his
later years. In case the first years are devoted to school, more
of unconscious practice may be had, and the forms will make a
deeper impression ; there will be less of conscious insight, however.,
In casc the later years are spent in school, sclf-determining
reflection and insight may be acquired, but habits alread  “rmed
will receive less modification.  If we are to chioose, in the by.
the demands of our civilization, we should say the later education
rather than the carlier. But, fortunately, we are not obliged to
choose. It happeus that carly education is of great influence.in
preventing premature withdrawal from school.

1.—IMPPORTANCE O EARLY SCHOOLING.

I shall thercfure mentivn,as wnc of the causes of such carly
withdrawal, the neglect of school education unmtil the pupil is
advanced into the lates period of youth. If he attends school
then, he is subject to continual mortification on account of his
comparatively low standing with pupils of his own age. He is
shut out from competition with those whom he chooses as play-
mates and must constanily see himself surpassed by striplings.
Thiscause works powerfully to prevent older youths from ygetting
the education they feel the need of.

For this reason it is felt tobe & very important thing to at-
tract pupils to our schools while they are yet quite young. I
am of the opinion, however, that in general this matfer is not
sufficiently attended to. \Wo have in all our States many specral
conditions that enhance the importance of this carly schooling.
Yhere is the call for youth to cater the ficlds of productive in-
dustry, at an age closely bordering upon infancy. In our manu-
facturing population, now growing far more rapidly than any
other population, this isx very scrious evil.  Various devices,
such as statute laws, requiring a certain number of months per
year, or a certain numbsr of days per week, have been tried.
Evening schools have been established, libraries and reading
rootns opened; still the problem is but indifferently solved.
Looking at this phasc of the subject, and considering the fact
that in such communities the family life at home is wostly per-
nicious to the ¢hild, and his life on the street still more so, I
think it necegsary to modify the character of our lowest primary
schiools, allowing the entrance of pupils at the ago of four years,
and making the excrcises less severe, » * more eatertaining to
the pupil. Large changes, looking in the direction of the
kindergarten system of Frochel, can  probably bemnde to ad-
vantage.

Pupils thus reccived and nurtured atan ecarly age willbe
atleast made tolove school, and to formn good habits. Thoey
will be Jikely to continue at school toa far greater age than other-
wise, for two reasons; first on account of the fact that havihg
learned to lovo school life, their preference will go far to deter-

mino the consont of the parents, The child in this country hus
so much solf assertion that he, s a tuls, prevails over tho will
of his mother; and the two combined —what father can resist ?
Great power lies in the hands of school managers, therefore, to
control school attendanee by making schools attractive to child-
ren. Tho other reason for this efieet of caily school life upon
the continunnce of it has bheen adverted to in speaking of the
fact that mortitication at disparity of age and advancement
deters many trom atlending schoel who would do so in later
youth although thoy had neglected it before.

Ho—COLLISIONS IN DISCIPL'NL,

1 would mention as y second cauge of the early withdrawal
of youth from school. collisions in discipline. Want of skill on the
part of the teacher, arising from imperfect self-control or from
lack of insight into human nature, is the fruitful occasion of this
deplorable result. This is & problem difficult of solution for the
school manager. The most efficient means I have found is the
prompt transfer of the pupil to some other scliool, by the su-
perintendent.  Great delicacy is necessary to prevent the feeling
of trinmph on the part of the pupil or parent. But with a
proper degrec of stress laid on the various phases of the error
of the pupil and o few wordson the necessity of tho teacher's
position, one can usually maunage to make both pupil and parent
feel that & trial in another school is very considerate trcatment
aud worth strong promises of amendment. But the best of
this system of transfer s the hold it gives the superintendent on
the self-control and gencral management of teachers. L'eachers
who havo their mistakes thus corrected arc apt to take great
pains to avoid them, Unless onc can have some check of this
kind of school discipline it is extremely linble to become harsh
and produce the results mentivned; many a youth with a brittle
temper will leave school before his time, if the teacher's system

"1 is not adapted to anneal his temper before attempting forcibly to

bend it.

In this connectionit is worthy of remark that the system of
corporal punishment gencrally employed is likely to go out of
use altogether before the close of the century. Any review of
its history will convinee one of this. The sense of honor is de-
veloped carlicr aund earlier with cach succceding generation, and
corporal punishiment should give placo to punishments of houor
as soon as this senso developes. lonor is the feeling of the re-
cognition of one’s cssentiality on the part of the community. %o
be deprived of this rccognition is a lean suffering to most
Awmerican youth above the age to enter school.  Suspension from
school is a means of punishment based on the scnse of honour in
pupil and parent, and ulso on the desire of the latter for the cul-
ture of his child. Municipal authority in the shupe of truant
and vagrant regulations must be relied on to supplewent a mild
school discipline,and special reform schools in which the spirit of
military discipline prevails, will train into mechanical bhabits of
obedience those who are murally too weak for the common
school.

HL~—DEFECTIVE GRADING.

1 would mention as a third cawse of exrly withdrawal De-
Sective Grading. Asthe second cause mentioned is defective
discipline, the third is defective instruction. In the unclassified
schools the pupil necessarily feels that he gets little of the teacher's
attention. The teacher divides up his time among his pupils,
heaving many classes that contain only one two or-pupils. His
time is so disgipated that he gives only five minutes, or so, to u
recitation. This sufices merely to hear the pupil repeat the words
of the text book. The pupil on arriving at years ol reflection,
finding that he gels very little of the teacher's time and that ho.
really learns only what hic gets from his text book unaided, secs
10 use in continuing his attendance upon school and therefore
lcaves school.  When we consider the value of the unclassified
school as a means of culture to the community we find it ex-
tremely limited, avd do not so much lament the decision of the
older pupil who leaves, for the reason here mentioned. Tho ad-
vantage to himz was of s moral and social kind, but very small,
theoretically considered, The unclassified school has disappear-
ed from our citics and large villages, but it still exists in the
country districts very generally. WWhenover the sizes of the
schools have been such as to admit of it, a system of classification
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has been introduced and the immediate consequences hav,
been: (a), great iucreaso in the length of recitation
(b), far moro thoroughness in the discussion of tho lessous
sifting the different statements and probing the meaning cf the
same; (¢), great stimulation of tho mental activily of the pupil
through trial and competition with other members of his cluss,
These advantagescan scarcely be over-estimated. ‘Thoy multiply
tho teacher’s power just as  organization improves tho strength
of an army. Inthe unclassified system the teacher is only a
private tutor, and the fewer pupils he has tho better for cach
and all.  In the classified system the propor quota of pupils is a
potent instrument inthe hands of the teacher,and he uses the whole
class to correet and stimulate cach one in it. Tho lesson, as re-
cited and discussed by and before the class, gets all its phases
stated, restated, and criticized as it nover could in the caso of &
single pupil with a private tutor. The prescoce of the class ar
ouses to u high pitch ofencrgy the teacher, and cach individual in
the class is excited by the presence of the teacher and the rest
of the class. These circumstances account for the high esti-
mation in which the graded system is everywhere held, So
many good things have a tendency to hide some very serioug
defects. It is this very system, however, that is so organized as
to prove the very greatest of all causes for the early withdrawal
from school. 'To this aspect of graded schools I therefore invite
yowr most eavnest attention while I endeavor to portray its in-
jurious effects and suggest the remedy for them.

‘The {endency of all classification is to unite pupils “of widely
different attainments.  Especially is this found in small schools.
The consecquence is that the lesson is too long for some and to0
short for others. The best pupils inthe class are not tried t°
the full extent of their ability; they consequently loose in som®
dezrce the discipline which they should gain. The poorest
pupils of the class are strained to the utmost. They aro drag-
ged, as it were, over tho ground without having time to digest it
us they should. This developes the result that the overworked
pupils are frequently discouraged and drop out of the class, and
likely cnough out of the school altogether. In large systems$
of schools where classilication is very perfect the ¢vil here spek-
en of nced notoccur to a serious degree; butit does so very
frequently from the fact that the course of study iz laid out in
grades (ten more or less in number) and all pupils are classified or
graded so that cach belongs to one of these grades. All the pupils
inthegrade must be in thesamedegree of advancement at about the
sate time. The resnlt isthat the school is classified in such a way
that there are ten classes separated by intervals of from five to ten
month's work. Thon promotion is made from one grade to another
at sct times, annually or semi-annually. All who pass the examin®
ation commence the work of the next grade : all who do not, con-
tinuc until the next examination in the work of the grade through
which they have just passed. The eftect of this is frightful as acause
of early withdrawal from school. The parcnt and pupil feel very
keenly the time lost. Tho pupil must have been over much of
the work of tho year : perhaps ninc-tenths, or three-quarters, or
perhaps  only one-halb of it. Yet what he has done entitles
him to am advanced position over his fellow pupils
of the nextclass below him.  1f ho returns to school after being
thrast back a year for his lack of less than half a year, he ap-
pears in the ranks of a class who weren yeax’s work behind
him. He haslost his ambition: heis sometime in the class be-
fore they .come to work difficult enough to arouse him to the ex-
ertion of his full energies. Meanwhile he has lost his discipline
for hard study and he is very likely to break down a second time
on the work of the year. A second failure for promotion is
nearly surc to cause withdrawal from school. The parent has
Jost fuith in the talents of his child and puts him into business or
apprentices him to a trade. “Lhe youth has lost his own confidence
in himsclf and s « stunted intellectual growth for the rest of his
uf .

Was there any advantage in this kind of giuding ? How could
it otherswise bave transpived? Instead of the procrustean bed of
grades, the pupils should have been classified into classes of thirty,
or less, cach.  Lhese classes in all largo schools would bo sepa-
rated by intervals of about five weeks’ work. As often as these
classes, any of them, become too small by the withdrawal of pu~
pils, or too large by the assignment to them of new comers, there

should be a new formation of classes. Tho best pupils ot one
class are to bo sent up to the next, the best from tho noxt below
are to be promoted and joined with tho pupils remaining, Those
not promoted arenow united with the hest of the class that is five
weeks’ work behind them.  Lhe degradation is scarcely felt. It
was rather called, in both cases, a promotion of the best encs, not a
degrading of the poorest. It is n process of cutting up the schovl
into classes anow, and as amaiter of fact the pupils need not have
changed rooms to any very great extent.

A set time for examination and promotion is injurious, just in
the ratio of its infrequency. Annual oxaminations for promeotion,
and the discontinuance of promotions at other times, is an ¢ =-
tremely pernicious system, and occasions carly withdrawal from
school more than any other cause. It is evident that the farther
advanced the pupil, the more unfavorably will it affect him ; and
yet, in our schools throughout the country, tho system is so ar-
ranged that this procrustean devico applies more especially to the
advanced pupils. In how many of our citios is there promotion
to the Bigh School oftencr than puce per year? What beeomes off
the pupils who lack one per centum of making the standard
required ? Are thoy not sent over the work of the highest grade
of the grammar schools again, and thus made to occupy a year
in doing what they might do in one-fourth of that time? And do
they not leave school at this crisis more than at any other time
in the whole course? Arc not our High Schools arranged in
grades or clasees just onc year apart in their work?
Aud i3 all this necessary?  Not certainly  where
there arc pupils enough to make two ormore divisions of thirty
pupils each. If the pupils from the bighest gradoe of the Gram-
mar Schools had been classified according to their rank in the ex-
amination, the first thirty would havo formed the highest division
on tho High School work, the next thirty thie second division, and
so through thoso who had made a reasonable standard. "Lhon
would have come the highest thirty pupils in rank of those not
admitted, who should be admitted to a central school and con-
ditioned to five weeks’ work on the studies of the first grade of the
Grammar School, and then examined again; the next thirty to a
longer period, and sv on.  Pupils thrown back five weeks, and
classified with their own fellows who had been unsucecessful
would find the hardship a very trivial one, and would scarcely
think of leaving school in disgust.

For schools where the number in any grade fell short of the
requisite thirty wherewith to form a new division—of course this
plan of subdivision could not be carried out, DBut so far as the
first grade of the Grammar School is conceracd this would rare-
ly happen, and still less likely would it occur with classes bolow
the higlest grade. ‘The principle is clearly this : Not a procru-
stean bed of grades on which the school is to e stretched soas to
reduce the number of grades of advancement to ten, or any other
special number; but a thorough classification of all the pupils
into classes on a certain quota as a basis, whether this Le thivty
or twenty-five, or whatever other number is considered the best.
The endeavor will be to huve classes scparated by as small an
interval as possible. But four orsix weeks work is small cnough
for all practical purposes, and in order to make this arrangement
uniform the pupils in upper grades, when too few to forin classes
with the required quota, should bo brought together in central
schools ; and this principle should be applied as far as possible;
if the highest grade in the Iligh School consisted of sixty pupils
or more, the division of it into two classes would be required.

‘Ihe results of the arrangement here proposed will work the
following good effects :

1. It will enable one to fix a higher per cent. for admissson
to the High School, and for promotion from class to class.

2. Tt will bring together into classes pupils who arc compara-
tively neer together as respects qualifications,

3. 1t will render possible the new formation of divisions by

roinotion of the best pupils from ecach division into tbo nest

Ei gher, whenever considerable inequality begins to manifest itself
in any of the classes or divisions.

4. ‘This continual adjustment will render far more_eflicient
the instruction, the good pupils being very seldom kept back for
tho poor ones.

”

5. 'Fhewhole school system will become clustic and mobile.
Like tho current of a river there will be, cverywhere, forward
motion—in the middle the current ismore rapid, at the sides
the current flows more slowly. The work of the grade laid down
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for a year's study will he accomplished in three, or three and a
half, quarters by the brightest, by the dullest and slowest in five
quarters.

6. ‘Lhere will be nv temptation to push on a slow pupil, or
drag him beyond his powers ; no temptation to promote @ pup}l
to o new grade’s work before thoroughly cowpleting what is
below him.

7. 'This system will reduce to aminimum the early withdrawal
from school on acconnt of non-promotion.

8. Itseconomy is a very considerablo item, inasmmch as the
divisions in the upper grades would bo kept continually full by
promotion from below.

9. Inasmuch as pupils are continually entering school, and
others continually leaving, it is clear thut a system of grades
miled to the calendar, and inflexible as the seasons, is not so well
adapted to nctual emergencies as one wherein the extreme of

classification is reached compatible with the established gquota for
the size of classes.

10. By thisplan would be checked a pernicious system of
lholding back pupils from examination for the Iigh School simply
for the purpose of gaining a reputation for the school through the
high per cent of its pupils in the competitive examination.

Donbtless there is a certain degree of thoroughness requisite
inthe lower branches before the pupil can profitably takeup the
studies of the next higher grade.  After attaining this per cent.
it is possible to continue the pupil drilling over the lower work,
in order to secure a certain mechanical thoroughness, so long as
to waste much time that might be better expended for the pupil’s
culture and growth on the higher studies.

Tt isin these higher studies that the pupil gets most directive
power—the most valuable powor that the community can obtain
from its school. When a  community ddoes not cducate its
directive intelligence, it is forced to import it at a very exorbi-
tant price. With reason, therefore, it is a matter of concern to
o community to prevent, if possible, the carly withdrawal of its
youth from school.

The causes which 1 have discussed here are, lack of early school-
ing, injudicious discipline, bad grading, including the lack of classi-
fication and the making of the system too rigid., Other causes, such
as the pressure of poverty, or the avarice of parents, or the over
demands of productive industry (as happens in the case of war
where the adults join the army and leave the older youth to carry
ou their task at home)—these causes and others, such as dissipa-
tion or criminal uegligence of parents, I pass over for the reason
that thoy belong to the legislator, or to the political cconomist to
consider, and not specially to the edueator.

. ADDENDA.
Objections considered in the Debute that followad the reading of this
paper,

T come next to consider certain objections that are likely to be
nade. Inasmuch as the conventional forms of activity become
also moulds for the formation of opinion on all related subjeets,
the new schome is censured for not fulfilling functions entirely
dispensed with in the system based upon it. I hear the objection
mado, that this system would cause a collection of the dull and
stupid pupils into classes by themselves—a deplorable result.

But this is one of the evils which thissystem is adapted to cor-
rect, ‘The fact that tho best pupils from below are allowed to

rise through the masses above them, as fast as their ability can
carry them, is suvely not likely to prevent the slower pupils
who are their companions from exerting all their energies, and
making considerablo progress. The stream of bright pupils from
below is in exhaustible; from the primsry grades it ascends
continuelly passing fixed points, or points that move on more slow-
ly. Ta every class there will be its quota of bright pupils, some
leading the class and some just sustaining themselves in it, hav-
ing recently joined it. But in the old system, all the bright
pupils had attained the top of the class,and the dull ones had fal-
len hopelessly to the hottom long leforo the needed re-classifi-
cation took place.

It has been further objected that this system causes so rapid a
change from teacher to teacher that the very important personal
influence of the teacher is materially impaired. But under this
system inthe higher grades the pupil would hardly change
teachers oftener than once or twice per year, and a
change a3 often as this is desirable for tho healt by individual

culture of the child. The school should not be a samily iu-
fluence, exclusively. It is the transition to civil sucioty ; couse-
quently the pupil must change teachers often enough to correct
any one-sided tendencies of social culture that he may be liable
to acquire from the individual teacher.

In small towns where the tigh School classes do not number
over thirty pupils each, such subdivision as T have here des-
cribed cannot bo accomplished. But in such places there is
ample occasion to apply this system tothe district 3chouls,
which frequently suffer more than the IlighSchoo! from the wido
intervals between the higher classes. ‘L'ransfer of the same to
the High School ag a preparatory class, or to intermediato
schools will be found a salutary measure,

In the next place, itis objected that this plan prevents a
general exaination of a system of schools un one standard, as
conducted by a superintendent. At a given time in the year
the pupils in any one grade will not be . und in the same degree
of advancement, but will bo at as many different stages of work
as there are classes.  But this general examination is no longev
required for promotion, and hence its value is limited to the dis-
covery of differences betweon classes, a function that it will per-
form cexcellently under the system proposed, More than this,
by the new system one can test tho thoroughness of a class by
compariug its work on the examination with that of other classes
next to it, above or below.

In the St Louis schools there arve 2J pupils in the first year's
work to 22 in the sccond, 21 in tho third, 12 in the fourth, 7 in
the fifth, 4 in the sixth, 2} inthe seventh yeary' work, and
2} in the High School course of four years. “Thus the grading
there is uniformly good in the lowest three years of the course in
all tho schools. In the four years of the District School course,
andin the High School course, it becomes necessary to transfer
pupils to central schools, in ord : to secure the same advantages.
The system of Intermediate Schools in Cincinnati was designed
to accomplish this objecl. In Chicago and St Louis the grading in
the lower classes of the District Schools has been for some time
conducted on the system here proposed, and with satisfactory
results. The introduction of the same system into the higher
classes, as here proposed, wonld seem to be demanded by all
practical considerations, such as economy of teachers’salaries and
ceonomy of time on the'part of the pupil.

———— i s o e i e e —— e

REMINISCENCES OF GRAMMAR.
BY E. M. MURCH.

NRAMMAR !« There is magicin the sonad!” ITow it summons
(] before us the old school-room with its tmes of henches and
desks, and the rows of juvenile heads above them; the black-
board, white with its serried columns of * sums” and« divisions”
in echelon ; the desk, rough in its voteran sears, where we tested
our newly-bought bladesand tried our carliest skillin carving;
tho little globe in the corner, which squeaked as we turned it on
its axis; the fat boy in the spelling-class, who always settled grad
ually to tho foot by the law of gravitation ; the big girls across
the broad aisle, whose cyes langhed back to us while their lips
pouted, and whose cherished names and sumny faces we have
strung among the brightest gems in memory’s oft-counted ros-
avy; the * parsing class™ after school ; the select few ingram-
mar—the elite of the grown-up boys and the creme de la creme of
blooming girlhood, when the master relaxed his stern featares

and “laid his terrors by ; ”” when the saucy eyes across the broad -

aisle turned soft and languid under a nearer view, and the pout-
ing lips smoothed down to mellow smiles; where we sat and
“parsed ” the time away, while the low suu shone in with slanting
beams, touched with still hright luster & brace of golden heads
and painted the lengthening window in checkered squares of light
upon the floor. Such are a few of the bright spots that glow
upon memoty’s canvas as onr school-day scroll unfolds under the
wand of Grammar.

This was the“ First Class” the Large Grammar ”—the
plant whose rudiments grew up from the lower ground in the
“ Primary Grammar. ™
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My earliest recollectiousare of a small buvk, about seven by
five, sewed in a ealico cover, pretty well thumbed and dog-eared
within, with ** Robbie St. Clair ¥ in every variely of pomnanship
all over the fly-leaves, and full of “ man, man's, meny  « himher,
it;  « I love, you love, we love,” and such things. I remember one
place where * We miyht, could, would, or shonll "—do something
was repeated so many times that wo often wondered why wo
nevor did it. A

I remember there were three distingunished “persons ™ in the
hook, and it was geatifying to know that «I” was always the
“ first ™ one of them. Yo could not help suspecting the grammar-
ians of a little egotism here.

Then there were * verbs ™ which told what things did;as
“ John whipped William.” It always appeared to us that Wil-
liam was the verb here, under the definition, as ko genernlly told
what Jolm had done. Sowme of these verbs were ¢ regular” in
their moods or manners, while others were subject to « irregul-
arities ”? in these respects.  We wero taught that the verh ' whip-
ped? above was a rogular verb, and our experience testified
that it became a pretty regular thing in our class.

There were * pronouns ” also, some of them ¢ personal”
cnough to point n congressional debate, and although I was far
away from homo and a stranger ina strange land when I first
met these pronouns, I was glad te find some “ relatives ™ among
thewm.

There were “nouns " done up in * cases ;" somo of them we
liked well enough and others we ¢ declined. ”

Then there were ¢ adjectives; ™ as, * a good boy » (there have
always been good boys in adjectives, T believe) and ¢ adverbs;
as ¢ John learns rapidly . lere we couldn’tsee tbe p int,
as we allknew that John wore the dunce-cap regularly four days
in the week.

There were “m oods ™ too of varions kinds, and our master
used to get into some rather unpleasant ones sowetimes, at which
times ho generally put our severnl persons ** through the ¢ pas-
sive voice” with his fernle, and we used to pay him back by
qualifying him sundry select adjectives in the superlative de-
gree.

The « first. part > I remember, ended with ¢ conjunctions ** and
« interjections. ” 1We found tho list of interjections very useful
13 50 many safety-valves to keep ns from iirsting when we got
a whipping. We learned many of them under these circum.
stances,and Iam afraid we occasionally threw in some rather rongh
ones which were not in the book.

After these come ¢ Orthography,” which made us think of
the spelling class, where we pretty generally stood at one end
—we won't be positive now which, And then came ¢ Fty-
mology, ** which made us think of the* big dictionary, " and
Syntax ** which we thought it a sin to fax us with.

There were “ adjuncts ” also. I shall never forget these.
The master onone occasion required us all to present original
examples of adjuncts ; and Tom Hadley, who was of a very prac-
tical turn, ag the best he could do in that line, brought in a cat
with an old tin-pan adjoined to her tail. I tell you, the master
went into the ¢ imperative mood ” instanter ; he ¢ conjugated
Tom to the whipping-post and applied the switch in a very *¢ act-
ive trabsitive ” manner,

Tom came out in the “ objective case ™ after a ¢ transitive
verh ” the switch ended in a list of ¢ disyunctive conjunctions ,”
while the master stood in the ¢ nominative case absolate. *
Tom now went in Joud upon the list of ¢ intexjections * in which
the cat joined him, throwing in several shrill ¢ auxiliaries.

On the way home Tom applied some not very * logical pred-
icates” tothe master; threatened to put his visual orgars into
4ho ¢ singular number; ”” to change his nose, which was a very
« demonstrative pronoun, ” into an ¢ indefinite article ; ” and to
punctuate his ¢ peraon ” into « periods, ”” ¢ clanses,” nnd “phra-
ses, ” acording to the most approved rules of ¢ Prosody.”

The girls upon the rQw of back seats used to conjugate I love,
we love, she loves, ” in the most agrecable of * moods  and
sweetest of ¢ voices. ** There was one big boy who way just dying
to be put in the *“ objective caso ” to these verbs, but the girls
didn’t put him in. Some time afterward, I believe when ho von-
tured to put an ¢ interrogative ! to one of them upon the subject,
her ¢ relatives ” interfered, and the lady bhaving looked up his

e verw . v - o

“ anteeedents, ” put him off into the “ sccond futuro tense,” and
finnlly * declined” him in tha * cmphatic form,” of the *“indica-
tive mouid. ” having failed to become the « possessive case * in
this “ proposition, * the big boy immedintely placed himself in
“corresponding conjunction ” with a fuir ¢ substantive ** who
happened to. he put by ¢ apposition * with him at an cv ening
party.

Whenover the lady appeared thereafter ho always attended her
as an “ adjuuet ”’ and finally, by the aid of a qualified  copul-
ative, ”* they were * conjugated ™ and heenmo a % compound
subject’? of a very long and prosy “sentence,” modified hero and

thore by various little # personal pronouns ” in the “ plural num-
ber.”

Our school-boy days have long sinco glided into tho ¢ past
tense;” our “mood ” has  settled into a mild “ subjunctive ;”
and we have become rather an  imporfect participls * in the
¢ active voice ” of life. When we reflect what we  might,
could, would, or should’ have done when youngand strong inour
« potential mood " our interjections ¥ flow forth afresh, and we
weep to think that our days of grammar. like all sublunary
things, are ¢ parsing away. ™

BELOW AND ABOVLE,

BY UL M. HAYNE,

I see in the forest coverts
The sheen of shimmering lights :
They gleam from the dusky shadows,
They flash from the ghostly heighte:

No lights of the tranquil homestead

Or the hostel warm are they ;
But warring flames of the Titan fire

Which stormed through the wooda to day.

Each darts with an aimless passion,  ~
Or sinks into Inrid rest

Like the crest of a wounded serpent droope:]
On the scales of its treacherous hreast.

et them idly dartand quiver,

Or sink into lurid rest—
Above, like a child-saint’s face in heaven.
There’s a sole, sweet starin the West.

Ah I'slowly the earth-lights wither ;
But the star, like a saintly face,

Shines on, with the steadfast strength of peace,
Tn its God-appointed place.

Lovs ov Tue BeavriFuL.—Place a young girl under the care
of a kind-hearted, graceful woman, and she, unconsciously to her-
selfy grows into a graceful lady. Place a boy in the establisk-
ment of a thorough-going, straightforward business man, and he
becomes @ self-reliant business man. Children are susceptible
creatures, and circumstances, and scenes, and  actions always im-
press them as you influence them, not by arbitrary rules nor hy
stern example alone, butin a thousand other waysthat speak
through beautiful forms, pretty pictures, ete.,, so thoy will grow.
Teach your children, then, to love the beautiful. Give them a
cortier in the garden for flowers; cncourage thom to put itin the
shape of hanging-baskets ; allow them to have their favorite trees;
teach them to wander in the prettiest woodlets ; show them where
they can best view the sunset ; rouse thew in the morning, not
with stern “Time to work !” hut with enthusiastic “Sece the beauti-
ful sunrise I’ buy for them pretty pictures and encourage them to
decorate their rooms in his or herchildish way. Give thenr an
inch and they will go a mile. Allow them a privilege, and they

will make your homo beantiful.—Wisconsin Ed. Journal,
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*i{arvey, Helena 111 G0 00
Iinowles, Bessie 102 41 35
Knowles, Bunice 111 45 00
Kent, Melissa 108 43 78
*Mason, Isabel 110§ 39 73
Marsters, Sarnh 1. 111 45 00
McCarthy, Alla 106 42 97
McLardie, Amnie 105 42 57
McPhee, Rebecea F. 111 45 90
Monteith, Annio 83 33 61
Monteitl, Mary 111 45 @0
sMorton, Sophin 111 60 00
Mosher, Rutus C. a5 38 52
O'Brien, Sarah 102 41 35
Parker, Francis M. 111 45 00
Parker, Lalia B. 110 41 59
Pearson, Joseph 111 45 00
#Randall, Sarah A. 111 60 00
Scott, John decD). 107 43 J7
Scotney, L. 108 43 78
Shaw, Clara RR. 111 45 00
Snencer, Lucinda 109 441 19
Thorne, Mary M. 108 43 78
sUnderwood, Maggielil GO 00
Wier, Lewis 111 45 00
Whidden, Ruth G, 111 45 60

CRADE D,

*Blois, Wesley 111 4000
Brechin, Robert 113 30 00
Bowes, Sarah J. 111 30 Q0
sCanavan, Ada P. 111 40 00
*Camcron, Celia 105 337 St
Cameron, Lizzig 10 25 10
Clow, Emily 107 25 0
Clow, Louisn 74 20 00
Douglas, Jessic 111 30 00
*Drysdale, Mary I 111 40 00
*Ellis, Jane E. 111 40 00
*Favlkner, Nancy J.110 39 G4
°Geldert, Bessie 111 40 60
*arvie, Jessie K. 111 40 00
Harvie, Rachel 109 29 46
¢Ifaley, Williamm 111 40 00
*Iamont, D. B. 111 40 0p
Lynch, Mclissa [
*Aason, Annic 111 40 00
sMcDouvgall, Mary 111 40 00
*McKay, Laurn 9 327

McPhee, Martha a3 2513
Mumford, Mary 98 26 419
O'Brien, Annie %23 19 60
*Parker, Georgic E.103° 3§ 92
Phelan, Sarah 98 26 49
Shaw, Mary E. a5 4423
Sim, Mary J, 112 30 o
Wallace, Evaline 97 26 62
1Vier, Mary J. 111 30 00

GRADE I

Densimore, Funice 111 22 50
*Harvey, Margarel 131 30 0
Main, Martha 111 22 50
McCulloch, Letitin 74 15 0D
*Richardson, Alary 110 29 73
Scotney, Frances 111 22 50
Scott, Annic L. 102 20 67

KVENING §CHOOL—GRADI 1.
Walsh, J. W. 47 25 10

GRADE C.

McLandy, A
ASSISTANTS—GRADR
Dennet, M.

—

GIlADR B,

2231

(5
1073 29 04

CO. OF ANTIGONISH. *

Bourke, David 111 60 00
Carrol, Richand 111 G0 O
Cameron, Hugh 1008 58 38

Cameron, Colin 111
Iraser, John 111
Gilliz, Dougalil 108
McDonald, R, 108
McDonald, N. 111
Meclsaae, W, 111
s)MeDonald, J. 111
MeNeil, N. 101
*Mclsaae, C. 11
McKinnon, A. 111
Mclherson, J. 11
McNeil, D. 111
Miller, C. Jd. 79
McPherson, . 110
McGillivray, A. $1
GRADE C.
Bonin, J. 1. 111
Condon, Williain 100
Chisholn, 1. 90
Cameron, William 110
Chisholm, Annie 111

MeGilliveay, A 11 111
McPherson, A, 109
Murray, Ada 1n
MeKinnon, . 111
McDonald, 1. b3 8!
Aelean, Mary 106
McDonald, S. 111
MeDougald, A. 108
McDonald, A. 111
MeDonald, D. 11
Ross, Christina 110
Sinclair, M. M. 111
Smiith, J. A. 103
Wiylde, L. AL 110
McGilliveay, A. 1m
: GRADIE .
Ambrose, S. 111
*Boyd, Angus 111
Chisholm, 1. 1
Chisholm, IS, 111
Copeland, M. m
*Corbet, Mary 111
Fraser, Sarah 495
Fitzoerald, J. 111
Fraser, William 110
Gillis, Angus 108
Inglis, Libbic 111
McDonald, D. 106
MeXNeil, R, 11
McPherson, A. 107
'McDoxmld, A. 6
*AMcDonald, A. 107
MecTherson, .. m
Page, J. 1. 111
Sinclair, J. 11
GRADY E.
Atwater, C. 103
Camcron, G. 111
Campbell, J. i1l
Corbett, X, 111
Gillis, AL A. 108
¢Ilanifcn, James 111
NcDonald, Eften 111
McDonald, J. 111
@}cLecan, Mary 105
McGillivray, I 109
McGillivray, C. 99
®)cPherson, M. 30
McDonald, C. i
s)cDonald, M. 111
McPherson, M. 111

tr————

G0 00
60 0v
58 38
58 3%
60 00
60 00
50 00
51 59
S0 00
60 00
60 00
GO 00
42 70
59 40
45 40

45 00
40 54
36 49
44 59
45 00
45
44
45
45
45 00
42 97
45
43
45
45
44
45
43

59
00
78
59
4500

30 00
40 00
30 00
30 00
3¢ 00
a3 43
26 49
30 00
20 73
29 19
30 00
28 64
30 00
25 91
27 38
38 55
30
30
30

20 &7
22
22
‘-)'-2
2
30
Lo Iy

a2
28 37
22 09
20 07

S$11
22 50
30 00

22 50

CO. OF COLCHESTER.

GRADR B.

Archilald, Jaasce L. 100
Bryden, Charles W. 111
Dovning, J. W. 111
Fulton, Eaward 111
Latle, Jaoics 105
Melcan, Ebenezer 111

54 05
60 00
G0 00
GO 00
G0 O
6o 00



.

THE JOURNAL

OF EDUCATION.

e~

91

.

MeLeod, A, W, 92 48 73ISlndc, William 07 26 ¢2 GRADFE I Goldfineh, Careic 107 25 91
McLeod, John 111 60 00[®Semple, Agnos 107 38 56 (1. vel, Joseph 111 30 0
Moore, Edmund 94 51 81]*Thompson, Lizzio 108 38 02 Bailly. E : 111 22 ;0] Mdoyd, Resanna 109 29 46
Pikes, J. 11 109 33 92]*Watson, Aunabel G111 4¢ ¢y | 1,317Y, sugtnia 57 ool Ringer, Jano A, 101 27 30
Sinclair, R G, 107 57 S Vegg, Bossio 108 21 291 Swaine, Kouneline 111 30 00
Sutherlund, Danl. 99 53 51 GRADE E. Cuf; )br‘:)pl:i?\“m ‘ 101‘. 31 68 Snow, Deborah 111 :{U 88
U LR\, | » { - Swanesbure. 1lattie R
Wells, W. W, 111 G0 00 Feader, Annic 11 99 50 lb?t\.\#nct.:bgll;;,“}l.\lu\. ﬁ,}) ‘% o
*lynds, Mary E. 111 30 00| Henneberry, Mary STi 11 63 \\";ls:on, Letitin 11 30 00
A 3J(;lu)301|, I\b;:lmh L. i(lg :Efz % l.ﬁmcs, I\:&ouiu {) ]11l 2;3 .38 “.“’_0":] ::'um‘ 110 39 61
GRabE L. obuson, Mariana 110 22 30§ «Myrer, Anna M, 1 ’ B N
*MeKeen, Jane 934 25 271 *Oxner, M. A, M. 111 30 00 -
Archibald, Junct 101 1! 16] Peppard, Rowena $.110° 22 30 | #Parker, Ella 95 23 6S GRADE KL
Archibald, Dertha 105 15 00| $Patriquin, Mary I3 91 25 10§ Romkey, Bmma A, 111 22 50
Archibald, Julia 111 15 00] *Puarker, Jessic F. 196 28 G4 ) Romkey, Lonisa 12, 111 22 50] <Crowell, Emma P9y 24 32
JArchilnld, Bessio 111 15 00]eSutherland, Marvionl0U 27 03 | «Sclig, Melissn A. 111 30 00 Copeland, Ellen 36 11 36
Bryden, Llizabeth 108§ 43 08 'l‘u;)pcr, Mary 8 99 20 07 Doane, Jaue 1043 21 138
Cooper, Matilda 1107 L 3913 Wilson, Margery 111 30 0V DISTRICY OF CHESTLR Doane, Mary 109 2209
Chisholm, Wm. . 111 15 80 }lcrkinjs. Roslc H(l) ‘?;.(!) .(3)(())
Carter, Sarah B. 1 45 09 —_— . Ling, Emmeline
Crowe, Joseph 107 5 GRADE B. Rewney Maria 107 21 08
; anic [, 111 45 OO . . e s . oo .| MeLearn, Marvy 7 2 3
2'}3:32::"{13:.iz { 1}1 43 (il) CO. OF LUNENBURG. Shore, Williun 103 33 67 I\'ickcrson:, Lm,ﬁu 99 53(7) 97
Crowe, Thos. D. 111 45 00 Newell, Maria 111 22 50
Cook, Isaxe D. 111 15 00 GRADE & GRADE C. lllycr, .lm\llc 111111 2)2) 5%
Douglas, Anuie 111 43 00 Uneer, Marictt 93 5
Dillf’]illcn 111 45 00| Owen, Edward 1. 105 Barkliouse, Jas. I, 86 81 83 l}icl?ardson, M. AL 100 20 27
Davison, Gordon 111 45 00 Henvigar, Hiram 109 41 19 Swaine, Maria 108 ‘:!1 §9
{"ulton, L\llbble 1 1;,(1) ]‘l: ‘;?) GRADE B, *Robinson, A. M. 105 37 29 |Tasco, Hanuah 111 30 00
‘rame, aAlexander o) s
Fulton, Jumes K. 111 45 00y oone . A - . ———
s . Lap v, C. A. 111 60 00 GRADE D.
}‘\.I?l‘ffe’]’ ‘:;h i(l,i ;.’ (‘)g Burhoe, Theophilus 110 59 46 . C .
IIll. .Sl,t ‘u\llcr \. 103 4‘3 00 Cooke, uc“\-y 111 60 Q0 Ashe, Elizabeth 106 95 64 CO. OF YARMOUTH.
Hamnlton” Tobain” 113 43 oo | Cox, Itobinson 101 51 59 | Barkhouse, Auna 110 99 73
J a,mq ?n,“'s.t.oi\‘a 111 ,.1'-) 0p | Gow dohn 106 57 29 ) sBent, Eva a4 15 86 GRADE A,
Johoeon, Wilbert 111 43 0| Losan, John, 11 60 00| Chureh, Hanual 111 30 00
sJohmson, D, M. 107 o7 §4| Miesen Daniel 507 97 8L Corkum, Silas 1T 30 0015, Jack, 202 38 57
Jeanic 3 417 rosskill, Saruh V. 108 29 191, NMunro 105 60 00
Itfé: : rigzﬁzlc\é: J. lgi ‘l;-l,v -:-g GRADE C. *Killam, Anpa L. 111 40 00
Leake, Annic 105 45 00 Richardson, Mary R.I11 30 00 GEADE .
Logan, Libbic C. 106 42 97 { Archibuld, Emily M.100 40 51 .
Miller, Annie 111 45 00 gent, Lavinia B. 105 42 57 GRADE E. G. Adamns 102 55 13
Malcolm, Thomas 111 45 00|Bent, Sophin A. 109 44 19 . M. Bishop, 95 5428
McClure, James K. 110 11 59 Church, Victoria 111 45 00 | Oxner, Nenrictta 111 22 5013 Blackadar, 1084 58 63
McLeod, Lilias J. 111 45 Q0| Coldwell, James E. 106 42 97 | Perry, M. Maria 108 21 $9{ I Condon, 1023 58 57
McLellan, Isabella 111 45 00{ Harris, Sophia A. 111 45 00 J. Crosby, 111 G0 00
McBurnie, Nelson 107 48 37} ffunt, Mary 109 44 19 ASSISTANTS—GUADE E. W. Davidsou, 111 60 00
Q%:lgallm}zll}n{ntc!t ﬂ{ 13 88 i\ularslml‘l], Augusta 99 40 14 W. Gough, 13 93 24
arenecen, plizancth 1L -39 U9 Alartin, John B, 833 22 30 | pyaumhi ; 5 un|S- Lent, 111 60 00
McDonald, Isaac 105} 4% 77 | Murray, Milic A. 111 45 00 Dauplitnce, Manctta 111 15 00 W. Newcombe s 49 16
McDouald, Annic 104 42 161 Maider, Ilenry . 5,131 43 60 N. Sanders. 75 4216
McKay, Jessio B. 110 41 59| Phinney, Annic M. 109 44 19 E— It. Woodworth, 109 38 92
AcKenzie, Anwa 105 42 57 | Roland, Ada C. 94 383 12 . .
Murdock, Jessie B. 74 30 00§ Stoddart, Maria 107 43 37 CO. OF SHELBURNE. GEADE C.
%ﬁggnhi\{ﬁsw A oo 15 Sommersille, 1t X. 11 45 00
aton, Jame: ! e H S 5 ) . N
Reilly, Sarah 109 44 19 §¥§3§‘£§?“¢;‘.;,L‘; J01 12 10 GRADE A- A- Arcliald, o 11 30
Ross, Marian 110 - 59| \Wile, Vietorin M 111 45 00 | Ross, Johu D e s |dgchibald 111 - 15 08
Ross, Elizabeth N. 111 45 0D p ot 20, . Ié:u'n:\b), dab 3‘3 63
Russcll, Mary 105 45 00 N - A. Bingay, ur 4300
Sullivan, Margt. J. 111 43 00 GRADE D. GLRADE L. 1. Brown, 111 45 00
Sutherland, Mary A111 43 00 .. . . Crosby, Ul 4500
Stewart, W. LB 42 37 29 ]acker, Carric 11130 00 | Godfrey, J. ¥. u1 6o ou |- Dodge, n 4500 -
Tupper, Rackel 111 45 o | Adaws, Henry 111 30 00 | Golden, Thomas 110 59 46 {S. Dakin, 111 45 00
Webster, Laura 110 41 59 ;;\mbcrstllqmnn %'1)1 33 (5)3 Fox, Chas.J. 99 53 51 :g-]!'l-}}m, Hf" gg 3»5
Waod, Buitha 103 415 gy Browne, Lucie Hiltz, C. W. 105 35S o2 U- 24iS,
. Burn Sarah 111 30 00 *A. Elis, 111 GO 00
R Carder, Mary A, 101 27 30 e ceae o L. Flint, 1024 43 92
CEADE D- ghutc, Trcplfina S. 8§34 2311 GRADE ¢ {.. ((S’Olldl‘.)" 19’;3 "1;) 14
. url, John E. 111 30 00 . 5. Grant 98 39 74
Bonyman, bu.'.s:m 110 139 3 ]:‘ca.d’cr. Grace 11}. 30 ¢u | Crowell, Maggic 1014 41 14K, llillo.n‘, 111 43 00
Brown, llenty 110 29 ‘:,:1 Grim ,Simon I’ 111 30 o | Cunringham, Marthalll 45 00 {J. Harrison, 102 43 92
gyCI'SGIS%‘I:c] J. G0 16 22 Gates Jsanc 111 30 00 Bo:mc. Juh:} 108 lg S (‘}, ]\.Ic])onn]d, 93 37 50
Coxl, e More A 1(1,1 3[_) 00! efjeckman, Albert 111 40 00 1“o:m(:, CarricJ.  10¢ -f‘-’ 1G 1 . Pinco, W01 4343
.S’y °’ ‘u“r-". Am - 9125 .12 Heckinan, William 107 25 91 | £05, 0. A. M. 106 42 97 | A. Robbins, 11 4500
rowe, c\xmclt;x J.108 3§ 2!" ilirtle. Sarah S. 111 30 v | Fox, Olivia A, 109 44 191 M. Rodgers, 92 3799
Creelman, Maggic 49 13 24| efjirtle, Rosa 111 40 oo | Henty, Sydncy 105 42 57 1.J. Smith, 1 17 57
Crecimam, §. 3. 334 14 46| Kaulbach, Yaura 121 30 0o | Homer, W, 11195 00 {AL. Starrant, 01 4329
;.;oo - us;xrl‘x.' 111 30 00| Kcanc Edith M. 111 30 vy | Iavers, A, T{ 100 40 54 (I1. “Taylor, 106 45 00
D"”P‘-"' ’ j""’.‘ M1 30 00) ohnes, Janett 5. 103 27 $4 Q.‘.‘“!“"s""! W.IL 11 4500 l“' Vanorden, @i D 6o
Fn]‘;xson.“ :unth 1111 :{0 U0 { o] ohnes, Johin 111 40 00 | dickerson, M. 11 103 43 371 M. 's\'oodworllu, . 103 4TS
: él on,; acrg . Jd. i 0 29 W3} Loye, Amabella & 105 29 19 Rsmlmg, Lizzie ]0;; 41 3314, Woodberry, Gl 2743
3 1!70" A ‘112 %0 003 =\[AIalion, Anna 111 40 00 Webster, Maggie 11. 923 57 19{J. Westcott, 103 41 76
,}"{"L;’m’s'a‘rﬁ“cs 10§ 29 19{ Newcomb, Bessic 105 29 19
’\qulll’ o g }09_! 39 'lg *Roland, Olivia C. 111 40 00 GRADE D. GRADE 1.
Miller, Margneet, 103 a0 a3 (liteey; Louim 111 30 00
A AL g 1o 50 00fSaboyer, Anctte 1083 29 33 | Abbot, Maggic 105 2§35 ° ushy 924 23 00
Marehoti Flr)- . n ::S 20 Silver, JouisaB. 111 30 00 | Bingay, CarricJ. 109 20 4.8 Urosby, 111 40 00
Aore: ’]i_“'i‘ :;0 (‘2 Silver, Fanny 1083 29 19 | Baker, Scretha 05 25 881 Durkec 100 29 40
oroison, & A. - S0 21 62{Wkitford, Anna S. 111" 30 00 | Doane, Clistia 105 25 380 oo 2 114
AlePl T " ’ J. Durkee, 32 11483
AMcPlherson, Jessic 111 30 00;1vile, Hel 30 o
*cKenzie, Christic 101 36 40 [\Ri1o” B 111 30 00 | Doane, Rhoda A. 100 27 €3} sL. Ellenwood, 93} 33 33
sParker, Tentictta m :40 0 l‘:xle_, ?Isthcr C. 101 27 og Forbes, Phebe J. 102 39 25| A. Kimball, 106 30 00
Zwicker, James 97 34 95 | Foster, Ada A, 102 27 57 ]2 Laskin, 111 30 00

-
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S. Murphy, 80
I5. Porter, 110
M. Scott, 11t
A. Starratt, 09
D. Spinney, 111
A. Travis, o3
GUADE F.
L. Butler, 111
sii. Baker, 108
M. Cottro, 113
G. Cottro, 111
AL Gagyton, ™
«M, Hersey, | 31H
A. Larkin, 11]
*L. LeBlanc 108
Mec. LeBlane, 1
M. LoBlane, 111
+R. LeBlane, 11
«J. Yorter, 96
E. Poole In
J. Surette, 111
*I. Surcite, 11
M. Surette, 106

ASSISTANIS—GRADE

A. Crosby, 60

M. LeBlanc 111
GRADE L.

F. Doucette,” 111

R. Holmes, 96

$F. Surette, 111

CO. OF VICTORIA.

GRADE A.
McLean, 1. 8.

GRADE L.

Buchanay, Hugh 111
Crowdis, Henry M. 111

McKenzie, Johu 104
McKenzie, Neil 111
McRitchie, John 111

GRADD C.

Anderzon, Aunic 111
Buchanan, Johu 11
McDermid, Uniee 111
McDaniel, James 111
Hart, Elizabeth 111
Harris, Theresa 54
Melvor, Henry 11
McKenzie, Auna 111
McLcod, Jobn J. 111
McLcod, John in
McLcod, Malcolm, 103
McLeed, Malecln 105
McLean, Samh 105
McLean, Dolina 111
McMillan, Angus 111
McMillan, Allen 103
Matheson, Maggic 111
Neil, Michael 1. 111
McNeil, John . 111
Newton, Jamnes 111
Nicholson, Neil 111
Poppy, Charles 111
McRkac, John 111

GRADE 1.

Buchanan, Isabelia 111
l-‘rascr. Christina 111
Yerguson, Catharinclll

Ferguson. Helen 111
MeRay, Danid 111
McKay, Lauchlin =~ 71
McKenzie, Susan 113
McKenzic, John 111
McLeod, John 11, 111
NcLeod, John 105
McLeod, George 110

Melean, Hector K. 111

XNcXNeil, Stephen B, 111
MceXa, John 39
McPharlan, Jobn 77

a1 G2
20 73
30 00
25 29

<o

6V 09
60 OV
56 21
6V 00
6y 00

Wn e ple e
151310

aa Ba 1O 02e B ba ole
ol R T - X R

=

(=]

McRae, Murdock  1it
Ross, Isabella 1, 111
Walker, Donnld 11

GRADK L.

30 00
30 Hn
o0 10

Campbell, Jessie 111 22 50
Mel.can, Elisb., Aunlll 22 50
MecLean, Breadelbinelll 22 59
McLean, Margarot. 111 22 50
Mcl.cod, Ann B. 11l 2250
Matheson, Maggic 101 21 08
Co. O DIGBY.
GRADL A,
MeRac, A. 2 83313
GRALE 1.
Butler, N, E. o1 49 19
Gilliland, C. E. 100 51 03
Landry, V. 111 60 oo
Parker, G. S. 111 69 ¢0
GRADE C.
Cornwell, E. 105 42 57
Cousins, M. 1. 113 45 00
Gates, M. I, 114 60 00
Jones, M. E. 111 45 00
Landry, M. 111 45 00
Longley, C. L. 111 4500
Ruggles, A. M. W09 4419
Shafiuer, 11 B. 11 45 00
Shafluer, B. I’ 93 87 70
Saunders, J. F. 104 42 16
Taylor, J 111 45 00
Vidito, A. C. 111 45 00
GRADE D.
Cornwell, A. 108 29 19
¢Cossaboom, I'. A. 112 40 00
*Lldridge, I5. M. 02 3315
*Grant, J 111 40 00
Hainey, A. 111 30 00
Morchouse, M. J. 110 20 72
Mullan, E. 59 1595
*Normandy, E. L. 111 10 00
Nickoll, M. A. 111 30 00
*Dinco, M. A. 1Y 40 (0
Ross, John 113 30 00
Saunders, A. E. 111 30 00
Small, G. 104 26 10
Smallie, M. 101 25 10
Smith, D. 91 24 59
Winchester, I. 110 39 G4
GRADE L.
Gidney, Al 110 2973
Copcland, . al 10 34
Johnson, I1. al 24 59
Youny, S.E. 77 20 81
Smallie, E. 105 2128

ASSISTANTS~—GRADT.

Denton, A, 2 973
DISTRICT OF CLART.
GRADE R.

Gaudet, Fidile J. 111 360 ¢
Hilton, J2ben. C. 89 4S5 11
GRADE C.

Auvgela, Sister M. 109 44 19
Francis, Sister M. 111 43 00
Goldfinch, Geo. A. 91 3§ 12
Marting, Sister M. 111 43 00
Normandy, Helen 107 43 37
Vantour, F. X. 111 45 00
GRADE D.

Bellivean, A. T. 11 30 00
*Blois, Eliza 95 3423
Cormicer, Arcade 311 30 00

Mclinnis, Letwis

Holmes, Abby K. S0
Lundry, O.d. D. 111
Lombard, Pauline 101
Richard, L. I, 1. 89
Soucie, Olivior 98
Simonds, Annie 107

‘I'hiriault, Monigen 111
GRADE 5.

Comenn, Elizabeth 111
*LcBlane, Jennno 102
*Robichau Blizabeth 96

ASSISTANTS—QRAN]

Gabricl, Sister M. 111
John, Sister M. RNt
Jerome, Sister 110

GRADE K,

Comeau, Maric Ann 106
Comean, Marie 110
Comcan, Leonice 733

32 07
30,00
36 40
32 07
10 09
38 56
30 00

2
35
31

C.
30
30

29

o0
70
59

00
00
73

32
§7

11
11
993

CO. OF RICHMOND.

GRADE A,

GRADE 5.

Bethune, John 1t

Chisholin, Murdoch 110
McDonald, Angus 110
MecNeil, Angus 110
McDonald, John 110

McQarrie, Ilector 111
dcKenzie, Duncan 111
Morrison, Alex. 111
McLean, l‘)om\ld 1103

GRADE C.

McKay, John 111
Bethune, Christina 111

Boyd, Donald 110
Hearne, David 108
Mathesom, A. . 111

McPherson, Stephen 111

*Morrison, Norman 111
Martel), W. H. 110
McLcod, Keoneth 111

*McDougall, Peter 111
Picard, Jokn 111
St. Zephyrin, Lady ?)1

St. Maurico, 1
St. Honorine, 91
St Alexandrine, 01
St. Bonaventure, 7
St. Columban T
St. Mary. 7

GRADE D.

Bethune, Margaret 111
Campbell, Wm. 105
*Ferguson, Malcolinlil

Gagnon, Deter 110
11ill, John 111
1Iohnes, Elizabeth 109
Jobuston, Archyd. 104
Lavache, C. D. 111
McLeod, Christinn 111
McMullen, Rodk. 111
MecLean, R. J. 111
Morrison, Donald 102
Shaw, Johin 111
GIADE E.
Boutin, Sophia 593
Boyd, Anvic 111
Duny, Jane 111
Femnelly, Mary 111

Forgeron, Philomenclil

Fraser, Samnh 107
Girrior, M. B. 111
Leblance, Barbara 110
McCabe, Elizn 311

McCabe, Margaret 171
Mclntogh, Aary 109
AcDonald, Aun ill
*AlcDonald, Margaretl1l
McNut, Elizabeth 111

P\

110 §39

16

60
]
]

o
46
46
59 46
a9 46
GV 00
60 00
G0 00
59 73

00
45 00
41 59
43 78
45 00
45 00
G0 00
50 46
45 00
GO 09
45 00
36 85
36 8§
36 8§
3G $§
3121
3121
3121

30 09
a2s 38
435 00
29 73
30 00
29 46
28 10
30 00
30 00
30 00
40 00
36 67
40 00

22 59
22 50
22 50

*)McRae, Mary 95 25 68
Morrison, Chiristy 111 22 50
Vigneau, Louisa 111 22 59
CO. O1* CAPE DRETON.
araps A,
WL T, Pipess, | CCL I
ana .
Armstrong, . N 111 oo
By g, J. € (U I
Carey, Julin e 29 g8
ook, ‘Thomas 111 6w
Cameron, A, D, | (L AT
Dimock, W. D. (LU O]
Daveling, Thos, eI
Fraswr, Johiu C. " www
Gillls, Alex. ‘ o 29 4a
Keunedy. Alex. 1o J49 48
MeDounald, Joseph 1l o w
McDonatd, Michae! 1 0w
MeDaoualih, M, 3. (XU I
MceRinsou, Alex. 1 oy
MeRinnon, Miclael 11 ooy
Melaotd, J. 3. 11w
MeNeit, J. D, 3 TR TN (T
MeNell, Roderle 111 row
Aorrirae, Ao, 1Y 6w
Rudrese, Jolin 111 W w
Roxs, Anron 1 6w
Ruddderhiam, C, W, 10 Wy
CRADE L
AwJerson, Carrie Lo ]
Archilalid, Bessio ey 44 1
Baralill, Amma w2 ar
Bonnar, James FRULIEY ]
Camcron, John u3 au
Praser, Margaret 1l 45 o
Garrott, Cluitles @ 30 40
Gillis, Donald 11 45
Hanvahan, M. J. 171 thwm
Horrington, annie 10 4329
Jackson, Elira 3 024l 3h
Kerr, Dunan 1 15 o0v
Lewis, Frauces g 43 34
McCuisli, Marat. 1 4500
McDonald, Alex. 103 43 38
McDonald, Alexes 11 45w
McDonald, Phitlp 10 44 20
Melnnls, M. L. 109 44 10
McRay, Allan 1 4500
Ackinton, James s 3136
McKinnon, Jaxeph 111 45w
Melann, Jane 111 4500
MeMillan, Johin 1 45w
cMullan, Maleolin 107 4337
McSwaln, Duncan 1M AL
Matheson, Murdock 11 Hm
Moare, Josephiine s 42057
Morrison, Donald 1L 45
Norwonl, A, S, 111 45
o, Johnr G. 111 4300
GUADE I
Arbuckle, Nell 111 o
Cameron, Angus S. 111 o v
Dillox, Alice Jud 29 8
Dowling, atsick o 233
Fermuwon, Marjon 11l e
Gillie, Margaret 111 0w
Hayes, Jeveph 1l ow
Jolinston, Cathieritie lut 2310
Jolnaton, John 111 =0
Invther, Georze it. N ww
McConmick, Stephen 11 o
McCulsh, Mazzic 113 30w
McDanald, Allen 111 o
McDonxl, Archl. H1 ™0
McDenald, Duncan 1 20w
AUcDonald, Hugh 1 2o
McDonald, Jokn 111w oo
McDougall, Mary 11 8000
AcDonald, ~eill 1 N0
McDonald, Rouald n} Mo,
AlcDonald, Annle 110 22 33
AleDougail, Donald 1t N
AcGilay, Danid m N
McGilveay. Joweph 1 » o,
Mclunis, Sarah % 17 57
Mclntyre, Duncan W 1422
Meclaac, Danl.J. "R
AcKenrzic, John 11 0
McKinnon, Joxeph 10 25 03
eKlinnon, Nell Nl N0
McLean, Donall m »N o
McLoan, James nur 30 &
McLean, Redesic ul »n
MeLcllan, Ronald 11 00
AUelend, Catherine n vm
MeNel), Xeil 1l 000
AUeNfven Archibald ul o)
McPhie, Tatel u mno
Melhic, James 105 32 3¢
Wclhie, Deter nl oy
WcVier, Duusald 104 20
asteil, Julia W2 15 08
Martrl), Eusannal 1l 3m
Waldy, Mary 1 Neo
O'Harue, Catlicrine 0 2330
GRADY .
Fraser, Mazzaret M 2w
Gillls, Elizalicth 11 2250
Hexdemwon, Harrict n 20
Al cCuirny, Hachincl m 24
McKenzie, Xlinabeth Nt 260
Aormrinon, Annie IR L]
Jugral, Kate 3 1561
Shiepand, Annic N 220
Ehearer Alredle m 28
PEICET, MAZLIC
W;.l'\l,I'Z!!:..‘l&egl 1 2N
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NOTICE

Insprcrous arve requested to send in Returns and Reports as
soon as possible after the close of the term. It is desirablo that
the Annual Report should be completed at the meeting of the
Legislature, but in ovder to do this wo must have Returas, and
Reports, from County Iuspectors.  We would therefore respect
fully urge 2 prompt attention to this work, immediately on the
expiration of the term.

Ve know that Inspectors ave frequently delayed ‘hy the
tardiness of Teachers and Trustees, yet we think a little decision
and urgency will induce both Teachiers and Trustees, to attend
at onee to this required duty.  Little can be done on the Annual
Report till the Inspectors, work is finished, and this must be
accepted as onr reason for pressing this matter, and one which
we hope will influence all parties to avoid as much as possiblo
unnecessary delay.

I UTE OF COUNCIY..
Passed June Gth, 1872,

Sc:coL—Provinciar  Exsuivation.~IHoripays
VaACATIONS.

At a meeting held on tho 6tL day of June, the Council of Pablic Ju-
struction passed the following minute : .

Ordered, That after the present School Year, the semi-annual exam-
ination for License to teach in the Public ~chools, shall be dicoutinued;
and there shall be an Annual examination instead, commencing on the
first Tuesday after the 15th of July in cach year.

‘There shall also Le but one session of the Normal School in ¢1ch year,
instead of two sessions as heretofore; the annaal session shall open on
the lirst Wednesday in November. and close the Friday preceding the
annual Provincial Exawination in July.

‘The Council also order, that there shall be 3 summer vacation of four
wecks—that is of twenty week days other than Saturdays—in all tho
Public Schools: nstead of three weeks as heretofors A fter tho present
year, this vacation shall commence on the Monday preceding tho unuual
examination of tcachers

‘There shall be a Christinag vacation of two weeks—that is of ten
hays other than Saturdays—in all the Public Schools, instead of cight as
derctotore.

Nonyar, AND

I. Address of Inspectors.

Hinkle Coudon, Esq ... ............Halilax,

Rev, R R Philp, BA. ... ... Maitland.

Rev, Robert Sommerville, B.A ...... ... Wolfville.

L. 8. Morse, Exq. ....... ... ........Bridgetown,

AP Landry, Mool Clare.

Rev. John Ambrose, M. 1. ...........Dighy.

G. J. Farish, M.D, « e v oo Yarmoutl,

Rev. W. H. Richan....... ... ... ... Barrington,

Stev, Charles Daff.... ...... ... .. Liverpool

W.ALB. Lawson.. . ... ...... ......Lunenburgh.

R. B, Swith, M. D........ .. . . .Upper Stewiacke. .
Rev, W. & Darragh, .................Shivimicas, Cunberl'd Co
Danicl McDonald, Esq ......... .......NewGlasgow,
AngusAlelsaac.......... ..... .... ..Antigonish.
Willinm Uartshorne, Esq. ........ ....Guysboro”.

Jobn Y. Guun, Esq ......... .........Broad Cove
Alexander Munro, RBsq...... ..........Baddeck.
Edmund Outram, M.A....... ..........Sydney.

Rémi Benoit, Beq ....v +ii.ien.n.o... . D"Esconsse,

IX. Toachors’ Agroements,

The attention of ‘Leachers and Trustees is again called to the
necessity of complying with the provisions of the Law in vela-
tion to the disposal of the county Fund. 1t appears from the
Scliool Returns of the past Term that some teachers have in
their agreements with “Lrustess in respect to salary, assumed all
risk as o the @unnunt tn le veceived from the County IFund. Such
procecding is contrary to the provisions of the law and directly
subversive of a most important principle of the School systom,
since the pecuniary penalty imposed upon the inhabitants of the
scction by the absence and irregular attendance of pupils is
thereby inflicted upon the teacher, while the peeuniary rewards
conscquent upon a large and regular attendance of pupils at
schoolis diverted from the peoploto the teacher. These results
clearly tend to prevent the growth and development of 3 sen-
timent of respousibility and interess among :ﬂFuxc inhabitante

of cuch section, and thus measurably defeat the object of the
whole system—the education of every child in the Province.

The Superintendent of Educeation, therefore, eallr the utten-
tion of T'eachers and Trustees to the following

XoTIen !

1o The Cav N1y P §s paid to tho Teesters of the saton, The amount
depranly npan tha bumbier of pupils, the regalaity of thelr attetilance, and the
nusiber of proseribie L tewldigg doys on weifeh school is open tn anty section duriogg
the term,

Lortaehions nittat ongee with Tristeas ut w0 defiaite wun < vate,
Prosimcial grant Is rid ta teachams ot wlditon to auch speciticd s,

8 The fllowing form of agaesnient is fu anondanes with the faw :

‘The

[FORM OF AGRREMENT.)

Memoraninm of Agreement made and entered 1920 the ——day of e
A0, 18 » Lutweun smlmrlflﬂh/lu) a duly hoensed ‘lulc)wl: ol'lhu-——
ciara ol the ono past, und (uanes of Trastess) Trustees of Schoal Section No, e
18 110 Qi tpiet Gf memee e of the secand part. . .

Thu safel (rewm e of tracher) on hin (er her) part, i consilention of the bolow
tentioned wyrectietts By the partios of the second part, herehsy covenauts and
axrees with thsalid {wawie of Tosetere) Trustees s wforeaaid nud ther successory
ins otlice, ditiientdy and Lithinlly to tewh 2 public school in the safd voetion under
thaauthurity of the siil Trstes and their suacsars in otlico, during the School
Yaar (or Terut) emlitng ons the thitty-fimt day of October tieat, (or the thiviweth
duy of Apiil, a9 the cae s ne) . . .

And the sah] Fruatees aud ther steanwrs i ollice on thelr part covenant 2nd
aegree with the xsid (utme «of Totede ) Tewhier as aforeuid, to oy the said
(ssstrne of techer) out of the S3elinol Futnds snder tholr coatrol, at the 1t of emeee—
dollars fur the Behoot Yaur (or Term,) .

Aud It Is furthier mutally agnsed thiat Bath pasties 1o this greement ahisll Ve
fn ! respuscts sulpect to the provisions of the Schioo) Law and thie Regulatanx
made under its antharity by the Conned of Publie listruction,

138 Witucoss whereof the partics to these proveits havo hierato sulsctitaed thier
sazstes on tho day and year it above wiitten. .

N {(Nwme of Tencher)

Wittens, 4
(Newrs of Wituc oy (Nwunes " of Trastees)

4. Ihels fiegator b fustrocted ta regort evary cue of flegal stigulation an
tho 1art of tewchors, in refeseace to the County Fad,

III. To Trustees of Public Schools.

Lo A relation boing Stablndiel Latweast the trustaes and the tsiwchor, It
Leaatnies the duty of the fursztar, an - tehialf of the pedple, to see that the scholaws
Yo kN2 sufe prognss, that there s lifo in the schicol, both intellectual und
moral,=in alhort, that the great cisls songht by the education of the Yo are
Toing raalized B the siction wier sehiich they proside. Al sy 502 e nbie to
fors « nico judianont g s intellovtnl aspect, LUt none can fail to estiinate
orreetly itw social and aaral taie Wiile the Taw does 1ot saniction the teaching:
i our pulilic seluls of the part ciar views winch chiaracterize the different
densominations of Chratuang, i does instrited the teieher * 2 inculcate by precest
atd cantngilo v raapect for relitlon an b tue principles of Cliristian Momlity.” “[o
the Trustees tho tenpls minst fonk o aza their desires inethiv respect, so far ag (s
ssatant with the apinit of the law, carricd juto effect by the teacher.”—
o Commsats anl Reguliativus of Censicd of Public Instruct:on, p, 6 reg, b.

o“
..

Whercus it hasleen renrescnted ta the Councll of Public Instruction that
Trustees of Ynblic Schools have, tn certiin cuse, veqjuired puplls, vn pain of
forfeltiing sehaul priviteses, to e proveat during derotional exercises 210t approved
of by their parents ; and whadcis st <4 pracoedintgy s cons 10 the privciples of
the Sclinol Law, the fullawing additional Hegulation fa nade for the direction of
Trusl?-, thoe birtter to oasure thecarsying ot of the xpint of the Law In thiy
Uehatfl s

Onpenren, That in cases where the parents or guardians of
children in sctual attendance on any public school” (or depart-
ment) signify in writing to the Trustees their couscientious ob-
jection to any portion of such devotional exercises as may be
conducted therein under the sanction of the Trustees, such de-
votional exercises shall cither be so modificd as not to offend
the religious feelings of those so objecting, or shall be held im-
mcdi:\uﬁy before the time fixed for the opening or after the time
fixed for the close of the daily work of the school; and no chil-
dren, whose parents or guardians signify conscientious objections
thereto, shall be required to be present during such devotional
exercises.

March, 1867,

3. The hours of teaching shall 1ot excond six cach day, exalusive of ths

tiour allowe ! ot toon fur recraation.  Trustacy, liowevar, thay deteriuluo wpan o
foss mumber of lotrs, A e3072 rocens shontd o altoned about the middle of Loth
the motning and afternoon y defasiments, opasally,
Trustces sliould exercise spocial eare that tho children are not contlnntl In thn
school voomn oo long."=Ner Manwdl of Laws and Bvwlatens for Palde Schids,
p3ge 82, rec. 10.

IV. Tho Provincial Normasl School.
FACULTY OF INSTRUCTORS,

NORMAL COLLYGE,

AMcthod, aad the Nutural Sciences:~J. BB, Carrayx, N.A., Fsq.
Principal of the Normzl € “lege and Model School,

English Language, Geography §e. :=J. A, MacCuanr, Eyg, .

Mathemalics:—-\Y, R. Mutitortaxe, Esq. o

Music:—Miss Apeie Hron,

_ MODEL SCUOOL. .
High School Department, ven McKnvzig, EsQ

Preparatory . Jaues Litnix, Ese
Seoior Flementary ¢ Miss M. AL Hauerox.
Janior  do. ¢ Miss B. Anciinaro.
Primary PR Miss A. LEaRR



94 TIIE JOURNAL

OF EDUCATION.

V. Bond of Socrotary to Trustoos,

“ The Seeretary of the Trustees shall give a bond to her Majesty, with
two surctics, in o sum at least equal to that to be raised by the section
during the year, for the faithful performance of the dutics of his office;
aud the same shall be lodged by the Trustees with the Clerk of the Peace
for the county or district.”*—Afanual of School Law, page 8, scc. 25,

This bond is to be given aunually, or whenever o Secretary is appoint-
ed, and Trustees should not fail to forward it by mail or otherwise, tothe
Clerk of the Peace, immediately after they have appointed their Secretary.
The following is a proper form of hond :—

PROVINCE OF NOVA SCOTIA.

Kxow aLL MEXDBY THESE PRESENTS, TiaT WE, (Rame of Secrctury)
as principal, and (names of sureticsd as surcties, aro held and firmly
bound unto our Sovereign Lady Vicionia, by the Grace of God, of the
United Kingdom of Great Britain and Ireland, Queen, &e., in the sum of

of lawful money of Nova Scotia, to be
paid te our said Lady the Queen, her heirs and successors, for the true
payment whereof, we bind ourselves, and cach of us by himself, for the
whole and every part thercof, and the heirs, executors and administra~
tors of us and each of us, firmly by these presents, sealed with our Scals

and dated this day of in the year of Our Lord one thou-
sand eight hundred and and in the year of Her Majes-
ty’s reign.

WiEREas the said———o —las beenduly appointed to be
%ecrctary rto the Board of Trustees of —— School Section, No, —— in the
istriet Of ——e——

Now TuE CoxpiTioN OF THIS OBLIGATION IS such, That if the said
(name of Secretary) do aud shall from time to time, and at all times
hereafter, during his continuance in the said Office, well and faithfully
perform all such acts and dutics as do or may hereafter appertain to the
said Office, by virtue of any Iaw of this Province, in relation to the said
Ofiice of Secretary to Trustees, and shall in all respects conform to and
observe all such rules, orders, and regulations as now are or may be from
time to time established for or in respect of the said office, and shall well
and faithfully keep all such accounts, books and papers, asare or may
be required tobe kept by him in his said office, and shall in all respects
well and faithfully perform and executo the dutics of the said office; and
ifon ceasing to hold the said Office, he shall forthywith, on demand, band
over to the Trustees ¢f the said Schoo! Section, or to his successorin office,
all books, papers, moneys, accounts, and other property in his ion
by virtue of his said officeof Sccretary—then the said obligation to be void
—otherwise to be and continue in full force and virtue,

{Name of Seerctaryl (Seals)

Signed, sealed, and delivered
“Tin’ } [Nuames of Surcties]  (Seals)

in the presence of
[Nume of Witncss.]

Wz, Tue Sunscrisens, two of her Majesty®s Justices of the Peace for
the County of————————do certify our approbation of———-———
(name of Surcties,) within named, as Surcties for the within named—
(name of Secrelary,) and that they are to the best of our knowledge and
belief persons of estate and property within tho said County of———and
of good character and credit, and sufficiently able to pay it required, the
penalty of the within hond, Given under our hands this day of

A.D.ISG {Names of Mugistrales].

VI. An Act to Altor and Amend Chaptoer 58 of the
Roviscd Statutes ' of Public Instruction,’ and tho
Actsin amondmont thoreof.

(Passed 1Sthday of April, 1872,

Bo it enacted by tha Governor, Council, and Assembly, as follows:

1. The existing provision for the sectional assessment of proper-
3 hield by cor, oritions and companies, mean, and shall he under-
gtood to mean, thet all such property is liahle to assessnient in and
for the benefit of the seetiun Wheran it Lies, and after the tharty-first
day of October, A, 1. 1872, these provisions shall extend and apply
10 all rateable property hehd by any association, company or firu,
whether ineorporated orotherwise; that is to say, the assessment
pavable directly by the assaciation, compprity, or tivm, inrespect of
any praparly, shall be paid in and for the henefit of the gection
whierd thie property lies ; and if any portion of the rateable property
of any usgociation, campany, or firm lies ina place not embraced in
any school saction. such portion shall be treated in all respects e if
situate in the section where thio chief works and business of the as-
sociation, coiupany, or firm are established.

2. Inanycase where, owing to neglect on the part of the assessors,
the County Roll dues nut afford the information necessary for the
purposes of this Aet, the Trustees shall request the Cletk of the
Peace 10 refer the Roll hack to the nssessors for correction or
amendment.

3. The folluwing wards aro added at the cnd of the fourth sub-
ection of Section 33 of Chapter 2J of the Acts of 1855, entitled “.Ab

Act for the better encouragement of Edueation,” that is to say, and
in casc the three nearest Commissioners do noy agree to the site of a
school house the matter shall be referred to the Board of Contmnis-
sioners for the District or County in which the school is situate, snd
their decision shall bo final.  In"cases of bovderscetions where the
nearest Commissioners do not agree, it shall be referred to the Coun-
ty Inspector, subject to an appeul to the Superintemlent of lduca-
tion, whose decision shall be final,

4. The seventh section of chapter 3 of the Acts of 1866, eatitled
“An Act to amend the existing laws relating to Education,” 1s amend-
ed by substituting the words “ Five hundred dollarys ™ fur the words
“ One thousand dollurs” in such section.

5. Section 7 of Chapter 30 of the Acts of 1866 entitled “An Act
toamend the Act for the hetter enconrngement of Education™ is re-
pealed and the following Section substituted therefor:

“The Council of Public Instruction shall have power to draw an-
nually from the Proviucial 'Lreagsury such sum as shall_Le necessary
for the Yublimtion of an educational journal, a copy of which shall
be supplied gratuitowcty to cach Board of Trustees for their ovwn and
the teachers' use, aud also to each inspector and each chairman of
examiners and of conmuissioners. .

6. No County in this Province shall be permitted to draw more
than six hundred dollars in any one year for assistance to poor
districts except in cases where the academy grant is not drawn, in
which casa the counties shall be permitted to draw the amount of
tho academy grant in addition to such sum of six hundred dollars,
hut no more.  No sectivn employing a teacher hulding a first-class
license shall receive any assistance as a paor acction,

7. ‘The meeting required to bo held by Section 25 of Chapter 20
of the Acts of 18G5 “ An Act for the better encouragement of Educa-
tion,” shall be held on the last Monday in September in ench year
instead of on the thivd Monday in October as prescribed in such
section.

8. Somuch of Chapter 33 of the Rovized Statutes and of the Acts
inamendment thereof ag is inconsistent with this Actis repealed.

9. Nothing in the first two sections of this Act contained shall ap-
ply to the school sections in the town of Yarmouth,

5™ By Section 5 of the Act to alterand amend chapter 33 of the
Revised Statutes, the Government appropriation to aid in tho
purchase of School Books has ceased.  We would therefore
specially direct the attention of Trustees and Booksellers to this
Revised Section. The Council of Public lustraction will, as here-
tofore, prescribe the Books to he used in the Pablic Sehools, but will
not aidin their purchase.

Also Ly section 7 of the abuve nmendinent, the time for holding
the annual school meetings is changed  This meeting in future wih
be held on the last Monday in September, instead of on the third
Mondgay in Octoher as heretofore. ~Trastees will observe that this
amendment regulates the school meeting to he held this coming
autumn. -

The sum reguired by nuy sectlon, for tho parchaso of prescribed school books
maps and apparatas shall be determined bya majority of rate-payers, prosent
atany rgenlarly called school meoting (to bo assessed upon tho scction in the
same manner as all other snms requized for tho maintenance of the school or
schools. y=See Srctim 93, poge 29 of the School Manual,

AR,
REGULATIONS.

The following are the Regulations of the Council of Public Instruction
writh refercace to all Books, Maps, and Apparatus purchased by Trustees
for use in their respectivo sections,

Reg. 1.—They shall bo the property of tho School Section, and not of
private individuals. .

Reg. 2—Any pupil, shall bo entitled, free of charge, to the use of
such school books a8 the teacher may deem necessary.

Reg. 3.—Any scction neglecting to provide a supply of books, maps,
and apparatus may be dc%rivcd ol the public grants.

Reg. 4.—Trustees shall make such further regulations, agreeably te
law, as may be necessary to cusure the careful useand preservation of
books, maps, and apparatus belonging to the section,

LIST OF TEXT-BOOKS, MAPS, AND APPARATUS,
1n accordance with tho above amendmeant, tho following hooks sre

reseribed by the Council of Pablic Instruction to beused in all the
*ublic Schools.
PUPILS’ WEEKLY RECORDS.
Weekly Record (for one Term).

THE NUVA SCOTTA SERTES OF READING BOUOKS. .
Books No 1,2,3,4, 5, 6, aml 7; The art of Teaching Reading,
Bailey's Brief Treatise on Elocution.
SINGING BOOK.
The School Song Book. .
SPELLING BOOK.
The Spelling Book Superseded, (Eng. Ed.)
GRAMMAR AND COMPOSITION.

English Grammar® ; English Analysis ; Reid's Rudiments of Compo-
sition 3 Bain's Rhictoric; Dalglish Introluctory to Eoglish Composi-
tion 3 Dalglish Adsanced English Composition.

Intho meantinmic, Truvtacs arcantharized by tho Councdl to use whatever Graa-
war they jrefer.  Tennics Uramsnar, if follon .1 by dnalysls, will, pethaps, give
2 pood Tesults as any,
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MATHEMATICS.

The Editions of Greenleaf’s Works now in the prescribed list,
are the latest and most approved of these very excollont and geno
rally used works. ‘Lhoy are especinlly recommended to tho at-
tention of Trustees and Yeachers.

Eaton’s Conunercinl Arithmetic.
Greenleaf's National Arvithmetic

“ New Practical or Common School
“ New Llementary «
o New Primary .
6 New Intellcctual ¢

Arithmetic.—Nova Scotia Elementary Arithmetic. Nova Scotia (advant
ced) Arithmetic. Nova Scctia Arithmetical Table Book.
Algebra.~Chambers’ Algebra, (as far as Quadratics). Do. Do. (com-
lete). OLreenleal’s Goometry and Trigonometry. Greenlenf’s'New
Elcmcnmry Algebra.
Plane Geomelry.—Chambers’ Euclid, (including Plane Trigonometry)
Practical Muathematics.—Chambers®  (including Land surveying, o
bricf treatise on Navigation, &c.) .
Solid and Spherical Geomelry.~Chambers® (including Spherical Tri-
nometry, Conic Sections, &c.),
Matkematical Tables.—Chambers®
Narigation.—Norie's, (an extended treatise).
Chisholin’s Mathematical Scale
Ball Frames
Slate Wipers, (to bo usxd witkout water),
Slates.—~Common Slates, (beveled frames) 63 in, by 8} in.
s . 81n. by 101
“ “ 9in. by 13io.
Blackboard Chalks, (1 gross); Slate Pencils,” per box, (100).
Eaton & Frazee’s Book-keeping.
. " Blank Books, sctt of three Books.

WRITING.

Payson, Dunstan & Scribner’s International systemn of
Penmanship.
Swan’s Series, Victoria cad Line.

STAPLES® PROGRESSIVE SERIES OF COPT NOOKS :
{ Book No. 1,
¢ No.2, ' For girls { Book No. 5,

F'mis bot}lx o Il:;o. :;, only. «  No. 10,
girls an s 0. 4, “ W
boys. ¢« No. 5, ‘or boys « §°’ ? 1
¢ No. 6, only. 025
s No. 7, .
Nos. 1 to 11 bound in 1 vol., with full instructions on the system (for the
Teacher’s desk).
Ruled Card to accompany copy books.
Penholders.
Staples’ Circular Pointed School Pens,
Inkpowders.
Rulers, 12 in. (for pupile’ use,.)
Lead Pencile.

India Rubber Erasers.
Piuk Blotting Paper.

DRAWING,
DAMTIOLO SEW'S SCHOCL SER'ES OF I'ROGRINSIVE DRAWING LESSONS.
bcgli; o }Sct of 72 Model Carde, Nos. 1 to 5.
or
advanced §Skclch Book (models only), Nos. 1 to 5.
lessong,

Packages (12stips) of blank drawing paper, for model eards.
Blank drawing books, for model cards,

Blaok drawing paper, for Sketch Books, or medel carde.
Drawing Pencils, 1, B, BB, BB, 1I.
India Rubber Erasers

DIAGRAMS.

For purposes of illustration and ¢ Oral Lessons.”

Forest I'rces (12)., Natural Phenomena (30). Botanical Prints
(roots, stalks, lcaves, &c., 26). Notes of Lessons on do. do. de.
Wild ¥lowers (96). Geometrical Fgures (2 sheets).  Mechan-
ical Forces (G on cloth) with exp. sheets.

For purposcs of illustration, and ¢ Oral Lessons.”?

Patterson’s Plates of Animals (sct of 10, mounted and varnished) Sta-
ples’ Writing Charts.

GEQGRATLY,

Calkin’s Geography and history of Nova Szotia.
- Calkin's Scheel Geography of the World.
Serits of Wall Maps.—

Nova Scotia, Scotland
British America. Ircland.

. North Amecrics. British Isles (in xelation to
Western Hemisphere the Con. of Europe.)
Eastern Hewmisphere. Europe.

England. L} Palestine.
Gen'ls Map of Bible Lands.

Globes.~The Terrestiial Globe (12 in. dismeter, bronze meridian and
Quadrant) "

The Celestial Qlobe—Classical Wall Maps—O1bis Veteribus Notus—
Italia Antiqu—Grocia Antiqua—Asia Migor Antiqua—Orbis Romanus,

HISTORY.

Owew's  Chronographical Chart  on  rollars & varnished
with Hand Bocks, Hodgins' School History of British America,
or, Boyd's Summary, Curtis* Chronological Outlinesof £ng. Bistory,
For usoinndy. Com, Schools—Collier’s School Ilistory of the Dritish
Lwpire (Revised Edition), Collier’s History of Rome, Collicr’s
History of Greeee. For use in High Schools—Smith’s Smnllcx;
History of Rome, Smith’s Smaller History of Greeee, Chambers
Ancient History.

NATURAL SCIENCE.
Chambers’ Chemistry, (with new notation)

ECONOMIC SCIENCE.

«The Body and its Iealth”—an elementary work in
Physiology, The Chemistry of Common Things, How Plants Grow.

CL..S8ICS.

Latin,—Bryce’s First Latin Book, Bryce’s Sccond Latin Book, Edin-
burgh Academy Latin Grammar, Or, Bullion’s Latin Grawuumar,
Arnold’s Latin Prose Composition.

AUTHORS~—OXYORD EDITIONS,

Czsar, de Bello Gallico, 1 vol., bornd, 38 cts: Lib, L--IIL (with short
notesy, 1 vol., paper. . .

Vinosr, (complete), bound,: the Georgics (with short notes), 1 vol.,
paper: the /Eneid, Lib. L—IIL. (with short notes), paper. .

Cicero, de Off., de Sen, de Amicit., 1 vol., : de Sen., and de Amicit.,
1 vol, (with short notes), puper : Oration for the Poct Archias,
(with short notes,) papesr. . .

Homraor, (complete), bound : the Odes, (with short notcs),paper.

DICTIONARIES.

White’s Junior Scholur’s Latin-English and English-Latin Dictionary.

Greek,—DBryce’s First Greek Book, Bryce's Sccond Greek  Book, Bul-
lion’s Greek Grammar, or, Edinburgh Academy Greek Grammar,
Arnold’s Greek Prose Cowposition

AUTHORS—OXFORD LDITIONS.

Xexornos, Anabasis, Evrirines, Alcestis, (with shuit notes), Xexo-

riiox, Mcewmorabilia, Hodxer, Iliad, (complete): Lib, I.—VI. (with
_short notes) 1 vol.
LEXICONS,

Liddell & Scott’s Groek-English Lesicon (abrgd.), Yonge's English-Greek
Lexicon.

VII, Evening Schools.

The Council of Public Instruction has made the following Regulations
in reference to Evening Schools :

1. Trustees of Public Schools may cstablish in their several Scctions
Evening Schools, for the instruction of persons upwards of 13 years of age,
who may be debarred from attendance at the Day School.

2. Such Evening School shall be in session 2§ hours; and in relaticn
to Public Grants, two cvening sessions shall count as one day.  The Pro-
scribed Register shall be kept, and « Return of the school made in tho
forin directed by the Supcerintendent.

3. Books and School materials for such Evening Schools will be furnish;
od at the same rate, and subject tothe same conditions as for day schools,
provided always that no pupil of an Evening Schiool shall have power to
demand the use of books free of charge.

1. No portion of Provincial or County funds for Education, shall b
appropriated in aid of Evening Schools, unless teachersareduly licensed.

5" "The Council would greatly prefer that the Teachers of Evening
Schools should be other than Teachers of Day Schools; but where thismay
not be practicable, it shall be legal for the Teacher of the day school to
teach day school four days in the week, and evening schools threo even-
ings in the week.

' Eaton’s Commercial Arithmetic

s for aaleat R, L MUIR'S, and at the Commercial College, Halifox

Trustees of Schools and others wishing to besupplied at wholesals will
lcase apply to Eaton & Frazee, Commercial College, 1alifax, or to A.

YI. Eaton, Commercial College, St. John, N. B,

Brifish Smeyican Book and Fract Dopositoyy,
., U6 Graxvitre Srreer, Havrax, N. S,
RELIGIOUS JM2GIZINVES.

I]EA{? ILLUSTRATED P.APERS, for Parents and Children
such as—

Sunday at Home, per anoum....oee. . $175
British Workinan, rresstiane 23
Band of Hope,  .oieiiienn 14

Specimens will be sent to any teacher who will kindly make

an cffort to procuro Subscribers.
Address, A, McBEAN, Sceretary,
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L
ARMY
BO00OKSELLER AND STATIONER,
Sy Ieolir
NEWSPAVERS, MUSIC, &e. PRINTING AND BOOKBINDING
In all their Lianches,

165 & RG7--]IOLLIS STRELET~165 & 167.

Haetirax, N. 8.

AMD  NAVY

SCIIOOL "BOOKS.
A. & W, MACKINLAY,

Degs to call tho attentien of Trustees to thefr stock of
Scheol Books,
School Jlaps,
School &Globces,

SCHOOL APPARATUS.

33 TRUSTEES' ORDERS will reveste PROMPT ATTENTION (&1

The Gorvermment n|;pm irfation towarda tho purchase of School Beoks, &c., huy -
g ccasgad, the price Lar Hooks, &e., o Frustees now j«one-third added to the pri-
ces quofdd in the April number of the “Journat of Education,”

A & W MACKRINLAY, Pruasunns.
Granvelle Street,

CONNELLY & XKELLY,

Boohsellgys and Sfationgrs,
36, Gearge Fireel,. ... .. Halifax, N. .

SUPILY ALL KI\DS oF
School Boeks & Silationcory,
Ax presribed by the Council of Pablic Instruction,
We particularly call the attention of Teachers to the following
PAYSON, DUNTON & BCRIBYNER'S

duteqnational Spstem of Panmanship,
The Cheapest and Best Copy Book.

Alvo=Just Tublidied—

“The Dominion Songster,”

for Sdawl wned Classes and the Family Circle,  Both of the alove are now wsed
m the Putdie Schioels of the Provnce, 1Y’ Twacher~uind Trustees visitmg the
City are {uvated o inspeet onr stock of Schovl Sundrics.

THE GOUNCIL OF PUBLIC INSTRUCTION

JAVING abolished the Excrvsive Sank of School Books

A and Stationery to the Public Schools, and amended 1t Pre-
scrsep Lisr by the introduction of several new and valuable
Iiducational Bouvks, I have determined to carry out their views
by always keeping on hand a supply of all the required

BOOKS AXND STATIONERY,

for which I will be glad to receive orders from the Trustecs of
Public Schools in Nova Scotia.

I keep on hand

ALK, GREENVLEADS ARITHULTICS,

At the Jowest Prives.
AMD ALL CHAMBERS' EDUCATIONAL COUNSES.

bexwdes all kinds of Drawing Material for il and Water Colours

CRAYON AND PENCIL DRAWING,

from the London House of Messrs. Winsor & Newton, and others
of the chief establishnents in England and America.

Address to
WILLLAM  GOSSIP,

Uusted Service Book and Stationery Wurchouse,
No. §7 Granville Street.

NOTICE TO SCHOOL TRUSTEES.
R.T.MUIR & CO,,

Beg to salicit the patraniage of Schioal Trustoes for

CHOOL BOOKS, STATIONERY
- AND SCHOOL  ALPARATUS,

LONDOX BOOK STORE 125 GRANVILLE ST

B]' A BUCKLEY’S
. ¢

Baglisk aud Saevican Book Stove,
85 GRANVILLE STRERET HALIFAX

Keeps in stock and offera at lowest prices :

Payson, Dunton & Scribner’s Copy Books.

Victoria Head Line Copy Books.

Staples’ Copy Books.

Copy Books without 1lend Lines.

Exercise Book-—various sizes.

Greenleaf ’s Arithmetics and Koys.

Chambers’ Arithmetics.

Greenleaf’s Algebras and Keys.

Chambers’ “

Lonnic’s English Gramwmnar and Key.

Covell's «

Chambers’ Mathematics

Reid’s English Composition.

Calkin’s, Nelson’s Chambers' and Stuart’s Geography,

Mayhow's Eaton’s and Chambers' Book-keepiny.

Collin’s Chambers’ and Goldsmith’s llistories.

Rugol’s and Van Norman's, Farquelles, Ottos, Ollendox
and othor French Grammars.

Anlthon’.s, Harper’s and the Oxford Greck and Latin
Texts

Latin and Greck Grammars and Readevs.
Steel Pen’s and Holders, Lead and Slate Pencils.
White Chalk Crayons. for Blackboards.
Winsor and Newton’s Oil Colors, in tubes.
Water Colors and Cakes and Pans.
Artist’s Materials of all kinds.

M A. BUCKLEY,

§3 Granville Street,

Havrrax.
Halifax, Juue Ist, 1672
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The Journal of Education,

Published every two months, under authority of Act of Parliament in
Fevruary, Arriz, Joxs, Avovsr, Ocronen, Decruprhi—and furnished
tuitously to Trustee-Corporations, and to such Teachers as are speci-

ed in Seet, 6 (16) of the law concerning Public Schools.

The Jouraal will be forwarded, postage prepaid, direct from the office
of publication to Trusteo-Corporations and toTeachersentitled toxceeive it.
* Teachers wishing situations will have the privilege of inserting a brief
advertisement (class of license, experience, references, salary, and ad-
dress,) for ono month, frec of charge. Trustees in want of teachers will
be allowed o similar privilege.

Al Communications inlended for inscriion in the JOURNAL should be
;‘orxmrdul before the 16th day of the month preceding the month of pub-
calton,
Fax, N. S

Braczavan Bace., 08 Grauville Sm}, Halifox,

Communications to be eddressed ¢« Evyeariox Orrice, Iarr.
”

/

/



