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TEACHING COMPOSITION.
(Continued from page 8,)
II. LANGUAGE LESSONS.

The preparatory exercises required for young pupils in learn-
ing to understand and use the English language with skill have,
by common consent, received the name of Language Lessons.
By language lessons we mean such elementary training in the
use of language as shall enable & pupil to understand and appre-
ciate language, and to use it with correctness, ease, and elegance.

Nature and Importance—Of the importance of such lessons
there can be no doubt. The primary object of education in
langnage is to learn to use language. In order tolearn the cor-
rect use of langnage, we must notice and use language. The use
of language is an art; and we learn the art by imitation and
" practice. In order to learn to talk well, we must hear good talk-
ing and practice talking. Inorder to learn to write well, we must
notice good composition and practice writing ourselves.

A system of language lessons conforms to nature’s method of
teaching language. The little child, prattling in its mother’s
arms, is engaged in its first lessons in composition. The simple
name, the quality and action word, the short sentence, etc., al}
come in the natural growth of the power of expression. In teach-
ing, - we must observe nature’s method and follow her golden
rales, 3A correct system of language lessons is founded apon the
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way in which a little child naturally learns oral and written
language.

A system of language lessons will also teach a child to acqmre
and produce knowledge as well as to express it. It cultivates the
habit of observation and comparison; and thus lesds a child to
think as well as to express thought. Subjects should be assigned
that require attentive examination, that call the judgment into
activity, and that lead the pupil to investigate and discover facts, -
and thus gain knowledge for himself. The pupil will also be
taught to clussify the knowledge obtained from reading, to sift
its true meaning, and to express in his own words the thoughts
of the writer he has studied.

The fundamental principle of these lessons is that pupils are to
be taught the practical use of the language by the use of language
rather than by a study of the principles of language. There
should be an imitation of models, and a free and spontaneous ex-
pression of ideas, without any thought of the gramimatical rules
or principles involved. For example, the pupil should express
himself in sentences without any thought of the subject and pre-
dicate of a sentence, and use the different parts of speech without
any knowledge of them as parts of speech. He should use nouns
and verbs without knowing that they'are nouns and verbs; form
plurals withous any rales for numbers; use cases, modes, tenses,
etc., without knowing that there are such things as cases, modes,
tenses, ete.

The system of langnage lessons aims to teach the use of
language by imitation and practice rather than by the study of
rules and definitions. The object is to give children a knowledge
of the uses of words and the power to axpress their ideas, with-
out clogging their memories with grammatical terms which are
to them often only abstract sounds without any content of mean-
ing. The pupils are brought into contact with living language,
and not the dead, dry skeleton of grammatical definitions and rules,
sud this living spirit becomes engrafted on their own language
until it becomes a part of their nature.

According to this principle, a knowledge of language should
precede a knowledge of grammar. This is the historical order
of development. The ancients knew language and could use it
in literature, but they had very little knowledge of grammar,
Homer sang in immortal verse, and probably hardly knew a noun
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from a verb. The Iliad embodied the rules of grammar, without
the author being conscious of them; the rules of grammar were
derived from the study of the Iliad. This is also the natural
order—practice precedes theory, the art comes before the science
—and should be followed in the early lessons on langunage.

Another principle is that language lessons should lead to, and
be the basis of, grammatical instruction. Most of our text-books
on language lessons invert this otder by basing the lessons in
language on grammar. This is a very great mistake, and vitiates
the whole course of instruction. Thé*language lessons should
prepare for, and lead up to, grammar. Grammsat may then re-
turn the favor and aid in the correct use of language. Thus art
gives birth to science, and science reciprocates the favor and
gives perfection to art. The study of grammar, therefore, should
not be begun until such a course in language lessons, as is sug-
gested, has been completed.

Such lessons should be begun as soon as the child can write,
- Before this it should be required to commit and recite little
poems and pieces of prose. If it can hear good models of con-
versation, it will be of very great advantage in the culture of cor-
rect expression.

Course of Lessons.—-We shall now present 2n outline for a course
of Language Lessons suitable for beginners, -This is a mere out-
line, and is to be filled out by the teacher in actual instruction.

1. Require pupils to write the names of objects. Write the
names of ten objects; the names of objects in the school-room;
objects in the house ; objects they can see by looking out of the
window ; objects they saw in coming to school, ete.

2. Require pupils w write the names of actions. Write the
actions of a child; of a bird; of a dog; of & cat; of & fish; of a
horse; of a cow; of a cloud; of a river, ete.

3. Requn*e the pupils to write the names of objects with the
names of actions, forming a sentence, Give the name of the
objeet, requiring them to give the name of the action; also give
them the name of the action, requiring them to give the name of
the object.

4. Lead pupils to an idea of asentence, as assertmg something
of something. Lead them to see what is a telling or declarative
sentence, an asking or interrogative sentempce, and a eomuw,ndmb
or imperative sentence.
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6. Teach them that each sentence begins with a capital letter ;
that a declarative or imperative sentence ends with a period, and
an interrogative sentence with an interrogative point. Drill
them in writing sentences and correcting sentences which violate
these rules. .

6. Have them write séntences introducing adjectives, adverbs,
pronouns, interjections, ete. The teacher will give the word, and
have them form the sentenges. Of course, the pupils are not to-
know anything about these words as parts of epeech.

%- Show the difference between particular and common names,
and teach the use of capitals for particular names, Teach also the
use of capitals for Tand O. Have them write exercises involving
these things. and correct sentences which violate their correct
use. '

8. Give two words, 4nd have pupils write sentences containing
them both; give also three words to be put in a sentence, four
words, etc. The pupils may also be allowed tv select the words
which they are to unite in a sentence.

9. Give pupils sentences, with words omitted, and require them 4
to insert the correct words. Such sentences can be dictated to
them, the missing word being indicated by the word « blank.” If
they are written upon the board for them, the missing words
may be indicated by a darh; as, “1 saw a——building a——ina
tree.” The teacher should select and prepare a large list of such
sentences for the use of his pupils.

10. Have the pupils look at an object and describe it. Have
them describe a school-mate, a horse, a cow, a cat, a pig, the
school-house, a barn, a church, etc. A very interesting exercise
can be had in describing one another, and other persons whom

"they know. .

11. Have pupils look at a picture, and tell you all they see in
it, and then write it out on their slates or on naper. Pictures can
be found in the primary readers, or the teacher may bring a large
picture to school for the pupils to lookat, or pupils may bring
some pictures from home.

12, Show them how to arrange lines of poetry, and that each
line, begins with a capital letter. Dictate poetry to them, and
have them copy it, getting the lines and the capitals right. Write
gomo stanzas on the bomd and have them criticise and correct
them ; as,
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Mary had A little Lamb.
its Fleece was wight Assnow !
and Every Wlare that marry Went ?
The Lamb; was shure To go:

13. Have pupils talk about something, and then write down
what they have said about it. Let them learn to write their talk.
Take such subjects as a knife, a chair, a boat, a pin, a needle, &
cat, etc. Parts of the body, as the eyes, the nose, the mouth, the
tongue, the hands, the feat, etc., are easy and interesting subjects
for children to talk and write about.

II1.

14. Call out a child’s knowledge of an object by asking gues-
tions about it, and then have him write down what has been said
in distinct sentences. Children often know more about an object
than they can think of. Questions will also lead them fo discover
new things about the object that they had not noticed before, and
teach them how to look at things and gain a knowledge of them.

15. Talk to the children about something, have them repeates
what you have said in their own words, and then write it out on
their slates, or on paper. They will thus see that writing a com-
position is merely telling in writing what they know aund can tell
in talk.

16. Teach thum the use of the hyphen, as connecting compound
words; and also its use at the end of a line, in connecting one
syllable with the syllable beginaing the next line,

- 17, Teach the use of the comma, as placed after the name ad-
dressed; as, ¢ ‘John, come here;” and also as connecting three
words of a series; as, ¢ He saw a boy, a girl, and a dog.”

§18. Teach the use of the period after abbreviations; and make
pupils familiar with tho common abbreviations: as. Mr., Dr.,
Rev., Hon., Esq- Drill them on LL.D., so that they will not
make the common mistake, ¢ L. I, D.”

19. Teach the use of quotation marks. Show that the informal
quotation is set off by the comma; as, Mary said, “John, come
here.” Show also that a divided quotation has two commas ; as,
“To be good,” says some one, “is to be happy.”

20. Teach also the use of the colon before a quotatxon intro-
duced formally by such expressions as “ the following,” “ as fol-
lows:” as, He spoke as follows: ¢ Mr, President, the gentleman
is mistaken in his fasts,” ete.
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21. Teach the use of the apostrophe in denoting possession ; as,
John’s book. Also, its use in denoting omission of letters; as,
Neé'er, 'Tis, I've, ete.

22. Teach the use of the exclamation point after interjections;
as, Oh! Alas! Pshaw! Hurrah ! ete.

23. Let the teacher read a narrative and ask questions on it,
and then have the pupils reproduce it orally and in writing.

24. Write sentences on the board, and have the pupils imitate
them in other sentences. Write also faulty sentences for them:
to correct. Include errors upon all the things that have been
presented in these language lessons.

25. Give related simple sentences, and require pupils to unite
them into compound sentences. Thus, “John stood up; ” “John
spoke to his father,” changed into *“John stood up and spoke to
his father.” Let them also decompose compound sentences into
simple ones; as, “ John and Mary went home,” changed into
¢« John went home,” and “Mary went home.”

26. Give them some little pro erb, and have them write out
@an oxplanation of it; as, “Little children should be seen and not

heard ;" or, “Birds of a feather flock together;” or, “A rolling
stone gathers no moss.”

27. Require them to express sentences in different ways, as,
“The - flowers bl.om very sweetly in the spring of the year,”
changed to “In the spring of the year, the flowers bloom very
sweetly.”

28. Require them to change poetry into prose, Write a stanza
on the board, and have them express the same thing in proso;
a8, :

“The day is done, and the darkness
Falls from the wings of night, .

A8 g feather is wafted downward
From an eagle in its flight.”

Changed to “When the day is done, the darkness falls around us
as gently as a feather which falls from the wings of an eagle ﬁy—
ing above us,”

29, Exercise them on mlsused words and incorrect construe-
tions; as, “I expect you had a good time;” “Let Mary and I
go out;” ete. Make a full list of the incorrect expressions in
common use, and drill the pupils in their correction.

30. Present the elements of Letter Writing. Teach the cor-
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rect form of the Date, Address, Introduction, Close, Superscrip-
tion, their punctuation, and the correct use of the capitals which
occur in them. The teacher who does not understand the subject
will find it in Westlake's How to Write Letters.

31. Require pupils to write letters of different kinds; as Busi-
ness Letters, Notes of Invitation, Notes of Acceptance, Excuses
for Absence from School, Receipts for Money, Due Bills, Notes,
etc,

32. Have them write a letter to a teacher, to a friend, to their
father, to their mother, to a school-mate, etc. They will be in-
terested in writing a letter to a dog, or a borse, or a bird, ete.,
imagining that the animals can understand them. Give them
forms of letters as models for them to imitate. .

33. Teach them a few of the simple figures of rhetoric, as the
simile, the metaphor, personification, etc.; and require them to
point out in sentences and to form sentences containing such

*figures, Have them change metaphors into similes, and similes
into metaphors, ete.

34. Have them write little newspaper paragraphs, as an account
of a fire, of a party, of a runaway, of a railroad accident, etc.
Bring a newspaper into school and read such items of news as
will interest them, and have them write little items in imitation
of those in the paper.

35. During all this time, have them committing and reciting
choice selections of prose and poetry. Do not allow them to re-
peat these mechanically without understanding their meaning,
but ask questions to lead to a clear idea of what is er.pressed.
This will cultivate a literary taste, which lies at the bucis of all
artistic excellence in the use of Lianguage.

36. Give them suitable subjects and require them to write little
compositions.  Let tho subjects be simple, and of personal inter-
st to them. Indicate the method of treatment. Ask questions
to lead them tc what should be written. Encourage the timid
and difident. Suggest how to state facts, to say bright little
things, to express ideas and sentiments, etc. Lead them to write
naturajly, expressing what they think and feel. Correct kindly
and gently, and strive to make them love to write compositions,

The above presents a very complete cutline for instruction in
language lessons. It is, however, merely an outline, and needs
to be filled out for actual use in the schoolroom. The teacher
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should take this outline and write out a list of examples or exer-
cises under each head, suitable for the use of his pupiis. No text-
book in the hands of the pupils is needed for this work, if the
teacher is properly qualified himself; but each teacher will find
it of advantage tv write out a little text-book for his own use in
giving instruction in language lessons To aid the teacher in
preparing these lessons, we recommend the following works :—
Hadley's Lessons on Language, Lloyd’s Literature for Little Folks,
Bigsby’s Elements of the English Language, and Swinton’s Language
Lessons.

In following this outline, the teacher should make the exercises
very full and complete. Do not be afraid of having too much
under each head, for we are most liable to err by not giving prac-’
tice enough. Let the motto be “Make haste slowly.” Give
variety to the lessons, and pupils may be kept for a long time on
each exercise suggested. Keep up a constant review by intro-
ducing parts of previous exercises into each subsequent exercise. -

(To be continued.)

THE ENGLISH AND FRENCH WEIGHTS AND MEASURES.

In the study of science, exact measurement is of primary im-
portance. Frequent mention is made in Science Lessons of the
English and French weights and measures, and this paper will be
devoted to the consideration of them.

In the earliest times, the measures of length werc taken from
the parts of the body, and suggest the rough and ready methods
used. The name foot, hand, nail, cubit have survived, and show
that anything like a uniform system of measares was unknown.
The use of one standard weight and one standard measare was
demanded in the Magna Charta, a demand that, despite the
numerous laws and enactments, is yet unfulfilled. The only legsat
definition of a standard measure, up to the year 1824, was that
recited in some of the oldest statutes: that three barley corns,
from the middle of the ear, placed. end to end round and dry,
make one inch. ’

The Royal Society, in 1742, examined the measures, and found,
asmight have been expected, con-iderable diversity between them.
From a comparison of the best in use, they caused & yard length
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to be marked oft on a brass bar. A parliamentary committee in
1758 had a copy made of the Royal Society's Standard, and subse-
quently this and another copy were placed in the charge of the
Speaker, but no Bill making them legal standards was carried.
After the labours of several committees, an Act was passed in
1824, in which the yard marked on the brass rod deposited in the
charge of the Speaker in 1760 was made the star Jard yard when
measured at a teperature of 62° Fah. It was further stated in
the Act that-the seconds pendulum in the latitude of London was
391393 inches leng. This would have euabled scientists to con-
struct an oxact yard, supposing the standards lost or damaged.
The standard weight was declared to be the weight of one cubic
inch of distilled water at 62° Fah., such weight heing 252458
grains, the pound Troy was defined as 5,760 grains, and the pound
Avoirdupois as 7,000.

In 1834 the Houses of Parliament were destroyed by fire, and
the standards were injured. Xrrors had been discovered in the
measurements of the seconds pendulum, -0 that was useless for
the purpose of restoring the standards. The Commission
appointed in 1838 to report on the best way to restore and keep
the standards, recommended that copies be made of some reliable
copies of the standard of 1760 ; that minute precautions should
be taken to preserve these; that one should be hermetically
sealed, and embedded in the masonry of some publhe building,
only to be opened by an Act of Parliament.

A scientific committce was appointed to construct the standard
yard, and the standards of weight and capacity. The work done
by the scientists was enormous. Thousands of observations were
made, and all possible precautions taken. The result of the labouxs
of the section concerned with the yard was, that cut of & number
of siandards presented to the Parliament, six were regarded as
accurate. These were adopted in 1855. No. 1 was regarded as
the standard vard, and was deposited in the office of the Exchequer.
It was enacted in 1855 ¢ that the straight line or distance between
the centres of the transverse lines in the two gold plugs in the
bronze bar deposited in the office of the Exchequer shall be the
genuine standard yard at 62° Fah. ; and if lost it shall be replaced
by means of its copies.” Of the copies, No.1is in the Royal Mint;
No. 2 is kept by the Royal Society; No. 3 is at the Royal
Observatory at Greenwich ; No. 4 was built in the lower hall at
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Westminster, and in 1872, on account of alterations, wasdeposited
in the wall on the right-haud side of the second landing of the
public staircase leading from the lower waiting hall up to the
Commons Committee-room. No. 5 was retained by an officer of
the Government, for the comparison of other measures.

The standard yard and the five copies are rectangular bronze
bars, 38 inches long and" 1 inch square section. Two cylindrical
holes are drilled in each bar 36 inches apart. A gold plug about
4; inch diameter is inserted in a cylindrical cavity at the bottom
of the larger holes. On each gold plug three transverse lines are
* drawn. The measurement is made in this way: the standard bar
is brought to a temperature of 62° Fah.,in itself a difficult mattexr.
Two ricroscopes, each having two intersecting cross hairs in the -
focus, are fixed on a firm bed over the standard bar. The micros-
copes can be moved by means of ascrew-head. The circumference
of the screw-head is divided into say 100 parts, if the head is a
convenient size these parts will be easily observable. The screw
has, say 20 threads to the inch, then in one complete turn of the
head the screw moves ;i inch, and if the head be turned one
division the movement will be ¥s x ds=vds of an inch. Each
micrcscope is placed so that the central transverse line appears
at the intersection of the cross hairs, the bar is removed, and
anotber substituted. Suppose that, in order to see the centres on
the'new bar, the screw-head of the microscope to the right must
be turned 7 divisions to move the microscope to the right, and the
other 10 divisions to the left. The distance on the new baris
wfou + 7585 = zd%s of an inch too great, if the readings are takenat
the same temperature. With the corrections for expansion and
for tempersture, it is a difficult task to copy by this method the
standard yard.

Sir Joseph Whitworth, wishing to construct a set of standards,
discarded the above method of * line measure” entirely, and by
his’ own work introduced a method of constructing standards
that is being adopted instead of the *line measure” used by the
Government Commission.—The Teachers Aid.
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ELEMENTARY SCIENCE TEACHING.
By JoserH JASTROW.

From all sides comes the advice to study science. Teach science
to children, put it in the kindergarten, double the amount of it at
college, and foster it at the universitie The opinion seems to
be current, that, by introducing a brancl of science on the school
curriculum, the magic eftect is to be won. To give children objects
to handle, to see, to describe, and to puzzle over, is certainly an
excellent discipline.

But the far-famed benefits to be derived from science do not
centre there, nor is it with the metlods of teaching science that
fault is to be found. The methodshave been carefully worked out;
models, diagrams, specimens, exeu.sions,—all are pressed into
service; and, though the results ¢f th s world-wide scientific
movement have been great beyond all sxpectation, one will readily
aceept the statement that elementary science-teaching—excepting
to elementary learners, children just ULeginning their schooj
education—is not always gratifying work. To school-children
who have already received their formative training,—who have
swallowed, perhaps digested to a greater or less extent, the usual
doses of book-learning,—whose minds have rot besn set in the rut
of an arbitrary bookish study method, the introduction of a science
course often brings more pain than pleasure.

A case in point recently came under my notice. At aschool for
girls, an able and interesting lecturer gave a course in physiology.
The lcctures were illustrated, and well-direoted efiorts were made
to make things clear. Recently an examination was held, and
perhaps it will be worth while sampling some of the more charac-
teristic answers to the questions then asked. The stomach is put
‘in the chest,’ ~r is covered by a muscular bag called the pericar-
dium,’ or is mostly ou the left side, just south of the heart’ The
authority for the last statement also showed an indignant surprise
at being told that the heart was nothing but a muscle. Another
anatomical fact not yet recognized by the text-books is that the
scapula has no shape.’ ¢Capillaries are small particles in the
blood,’ or ‘ are depressions in the arteries, and they change the
fatty parts into blood.’ Some feats of swallowing and digesting
are described. The food passes from the mouth through the blood
to the stomach,’ or is attracted downwards, and then your Adam's

_apple slips over it:’ ‘it passes first to the small, then to the large,
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intestine.’ The surgery is also peculiar. When an artery is partly
cut, you are advised ‘ to eui it open so as to prevent the loss of too
much blood’ or ¢ to cut it entire y so as te allow it {0 coagulate.’
The terms, too, arecaught up inexactly and without definite ideas:
‘vains,’ ‘venus,” ‘gaul,’ ¢ color-bone,’ ‘clerical’ (for ‘cervical’),
¢ ablations’ (for ¢ albumen’), ‘ humerous’ (for ‘humerus’). By a
a pecular association of ideas, the young lady vesponsible for the
last innovation states that this bone is commonly called the ¢ crazy’
bone.

On the whole, the answers were very good. Those given above
are purposely selected for their peculiarity. The girls, too, with
some exceptions (mostly from iwelve to sixteen years of age),
took great interest in the sabject. Nor is the school to blame.
The early training of these girls was entirely opposed to these
new methods of teaching, It is not the science that is strange
to them ; but there is a struggle going on in their minds parallel
to the battle’between the ‘new  and the ‘old’ educationalists in
the reviews. This leads to a confusion of thought, a muddled-
headedness, which, perhaps is the most characteristic feature of
the above answers. The whole moral can be summed up in one
phraze. It is not in the direction of science teaching, but of scien-
tific teaching (and that, too, from the cradle onward), that the
fature of education is to develop.

With the above experience fresh in mind, I came upon a second
example of elementary science-teaching, of a most ingenious kind.
It is nothing less than an attempt to give to children an account
of the physiology of the brain (Frank Bellew, St. Nicholas, Febru-
ary, 1886). The * firm of Big Brain, Little Brain & Co.’ tends to
the business affairs of the body. The cerebrum is the administra-
tive department. There the head of the firm, old Big Brain, sits
at his desk swrrounded by papers and all the appliances of a
modern business-office. At une side is 2 telegraph key to bones;
on the other, pigeon-holes and register cases. Below him, on one
side, is Little Brain, (the cerebellum), a litile elf tending to the
machine; on the other, the ganglia, or gang of five clerks on high
stools. These put down the accumnulated expenses of Big Brain,
and do the book-keeping. One of the little band is in the office
receiving an order from Big Brain. In the middle is the Bridge
(Pons), keeping up a continua clatter of telegraph-keys, trans-
mitting messages from one part of the brain to another, in all
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directions; and still farther down is the Medulla. He has charge
of thelife department, and keeps working the bellows, and running
the fire of life. And through the allegory you are to know more
about the contents of your knowledge-box than yon did before.’
Only a reading of the article itself, and an enjoyment of the gro-
tesque illustration, will convey an idea of the extreme clearness;
and, after such a reading, no excuse will be necessary for calling
attention to thie effort as an illustration of modern elementary
science-teaching.—Science.

TOTAL ABSTINENCE TEACHING IN THE SCHOOLS.

In 1884 the legisluture of the state of New York, in response
to forty thousand petitions, passed an act by which all schools
supported by public money or under state control are required to
instruct their pupils in physiology and hygiene, “ with special
reference to the effects of aleoholic drinks, stimulants and nar-
cotics, upon the human system,” and prohibiting the granting of
a certificate to any persor to teach in the public schools except
after passing a satisfactory examination in physiology and
hygiene with special reference to alcoholic drinks, ete. A similar
law has been passed in at least fourteen states of the union. Thiy
action, it is claimed, isdue te the Woman’s Christian Temperance
Union.

It was at one time questioned whether such & law was constitu-
tional, and how far it could be enforced. The state superintendent,
W. B. Ruggles, in a letter to Commissioner Perrigo, at Potsdam,
says that it is the duty of the local school avthorities to provide
for such instruction ; the duty of the teachers to give the instruc-
tion ; and the duty of parents {0 cause their children to conform
to the course of study on these subjects, ag in any other preseribed
under the law. He goes still further, in declaring that a persist-

ent refusal of a pupxl to receive mstx uction in phyelol gy or
hygiene may justify the school aunthorities in excluding such
pupil from the benefits of the public schools. A similar question
has arisen in reference to the vaccination law in thestate of New
York, passed in 1860. In that law the legislature distinctly
authorizes and directs the exclusion from the public schools of
children not protected from small-pox ; and, so far as we know, this
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power and duty nave never been abridged or questioned by the
Courts. It would seem, therefore, that the conditions under which .
children may participate in the beunefits to be derived from being
educated at the public expense are lawfully within the power of
the legislature to prescribe, provided always that constitutional
provisions are not violated.” .

The immediate result of the passage of these compulsory laws
has been to cause a remodelling of the text-books of physiology and
hygiene in order to meet the requirements of the legislatures.
Some of these have been but little changed, exeept tobe enlarged
by a few chapters on alcohol and tobacco; while othershave been
entirely re-written with the special object of making them conform
to the new demands. It is the opinion of atleast one lawysr, re-
puted to stand high in his profession, that the main object of these
statutes is to provide for scientific temperance instruction in the
schools; that the use of works on physiology and hygiene isa
mere method of accomplishing this result; and that any instrue-
tion which, while malking physiology and hygiene its leading
feature, only incidentally bears upon alcohol and narcotics, is not
a compliance with the law, and therefore school authorities ave
only justified in using as text-books those which make the effects
of alcoholic drinks, stimulants, and narcotics upon the human
system their special object. If this opinion is correct, very many
of the books which have been recommended for introduction into
the schools since these compulsory laws were passed would be
discarded, as they ave primarily works of physiology and hygiene,
and secondarily teach temperance, The number of books which
have thus far appeared to meet the new demand exceeds twenty.

One of the most prominent temperance writers thus explains
the failure of temperance movements hitherto, and points out what
he thinks to be the hope of the future.

“The temperance efforts of the past failed because all temper-
ancc Cecrees proceeded from the sovereign, and were as change-
able as his whims and caprices, and also because it wasnot known
that alcohol was always a poison. The modern temperance move-
ment is based on knowledge and on a sentiment of fellowship and
the fraternity. The great advance made by physiological science
has been applied to the study of the effects of alcohol upon the
human system, and from this the most beneficial results may be
expected. Based upon the statement of Tschokke, that all laws
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are powerless for extinguishing an evil which has taken root in
the life of the people, it is from the people itself that the reform
of the morals must proceed, but no government is strong enough
to bring it about."* :

. At is as yet too early to judge of the wisdom of the new depar-
ture. The teachers themselves must first be taught; and the
movement towards temperance reform will therefore practically
begin in the normal schools, to spread thence to all the public
schools throughout the various states in which these compulsory
laws have been enacted. The receptivity of thé young mind is
greater than most persons are aware of; and, while at first
thought, the instructions of pupils of the age of six years as to
the effects of alcohol and tobacco would not seem to promise good
results, still more may be accomplished than may be anticipated.
Inasmuch as the end aimed at, if reached, would contribute
beyond all calculation to the prosperity and welfare of all the
human race, the experiment is one which should receive every
aid and encouragement possible. It would not be strange if the
enforcement of the law demonstrated defects ; when these become
evident, they can be remedied. If legislutors passed no law
until it was perfect, the country would be deprived of much use-
ful and needed legislation.—D., Science.

SUGGESTIONS TO PUPILS.
CONCERNING SCHOOL.

1. Attend quietly to your own business at your own desk.

2. Be attentive and respond cheerfully to every school require.
ment,

3. Move quietly and quickly through the bhalls and in the
room.

4. Recite promptly and pleasantly, but do not waste time by
pretending to recite whea you know that you do not know.

5. Avoid all things which tend to disturb the school or annoy
ovhers.

CONCERNING OUT OF SCHOOL.

1. Go to and from school in such a manner as not to disturb
any one.

* Gustafson, in ¢ The foundation of death.’
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2. Go directly home at close of school.

... Come to school at the proper hour which is at first bell not
earlzer

4. Make no unnecessary noise in the neighborhood of the school-
house,

5. Obey at once the signals for entering the schoolhouse.

CONCERNING TEACHERS.
1- Be dutiful, polite, and respectful.
2. Give proper excuses for absence and tardiness.
3 Obey promptly and cheerfully all signals.
4. Work with them in what they are doing for your good.
5. Help to carry out all plans for the good of the school.

CONCERNING SOHOOLMATES.

1. Be kind and courteous to all.

2. Speak nothing but good of others. If o good can be said,
say nothing.

3. Avoid tale-bearing.

4, Avoid wasting Yime of others by whispering, writing and
passing notes or otherwise diverting their attention from their
work.

5. Be helpful to others in all ways.

6. Protect the weak and unfortunate.

7. Be watchiul for the little ones in going to and from school.

8. Rememkter it does not kelp you ahead to pull others back.

CONCERNING SCHOOL PROPERTY.
1. Do not injure it.
2. Take as good care in using it as though it belonged to your
parents,
3. When done using, put in proper place.
4. Keep your feet clean and the floor about your desk clean.
5. Be careful to waste nothing.

L
CONCERNING YOURSELF. ¢

1. Cultivate promptness, energy, patient industry. They are
worth more than money or influence in securing success in life.

2. Learn the value of time and strive to improve every portion
of it.

3. Be obedient to parents and teachers, .
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4. Be generous in spiriv in dealing with others.

5. Be mindful of the rights and feelings of othexs. .

6. Be earnest in play in the time of play and equally earnest
in work in the time of work.

7. Be self-reliant.

8. Do the best you can in every work, knowing that it is only
our best that builds good character.

9. Strive to build up a good character and your reputation will
take care of itself.

10. Learn the laws of health and obey them.

11. Let no day pass without adding to your store of knowledge.

12. Be truthful and use the best language on all occasions.

13. Remember there is a thought of gentleness in the idea of
gentleman.

14. Be clean in dress, person, habits, thought, and speech—From
Report of Ypsilanti Board of Education, Mich,

PRACTICAL WORK.
TESTS IN ENGLISH.

1

* 1. Analyse and parse:—The foolish and the dead alone never change
their opinions.—J. R. LoweLL. , ®
2. Form nouns from the following verbs :—Bless, feed, sing, tell, dig, speak.
3. Form verbs from the following nouns :—Friend, slave, length, knee, shelf.

4. Derive as many words as you can from please.

2.

1. Analyse and parse —Now fades the glimmering landscape on the
sight.—GRrAY.

2, Form nouns froin the following verbs :—Strive, break, live, wake, weave,
bind.

3. From what verbs are fell, chip, roast, drip, and reel derived ?

4. What is the force of the suffixes in the following adjectives:—
Thoughtful, manly, blackish, hopeless £

8.

1. Analyse and parse:—To exclude the great is to magnify the little.
—CoLERIDGE.

2. Of what parts of speech are the following nouns compounded —
Moon-light, ﬁnd fail, scare-crow, hear-say, court-martiol ¢
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.8. Form other verbs from wring, drink.
4, Form adjectives from eat, learn, talk, win.
" .

1. Analyse and parse:—Up rose old Barbara Frietchie then.~J. G.
‘W HITTIER.

2. Form adjectives from the following nouns :—Heat, pride, reg, wood,
slave ,

3. From what verbs are the following nouns derived :—Stroke, drove,

scrap, gap, share £
4, Form verbs from glad, light, and beck.

50

1. Analyse and parse :—
Something attempted, something done,
Has earned a night’s repose.—LONGFELLOW.
2. Of what parts of speech are the following ad_]ectxves compounded :—
Purse-proud, lion-hearted, three-cornered ?
8. Form nouns from dear, wise, true, drunk, fine. .
4 Form a verb, another adjective,, and a noun from clean.

60

1. Anaslyse and parse:—

No peace, no comfort could I find,

No ease within doors or without.

‘WORDSWORTH.

2. Form verbs from the following nouns :~Gold, blood, food, wreath, thief.
8, Form nouns from king, lord, man, law, cook, smith.
4. Make a list of the words derived from Zlive.

7.

1. Analyse and parse :—
Underneath this sable hearse,
Lies the subject of all verse.—JoNsoN.
2. Form verbs from the following adjectives :— Fall, dim, dark, black.
8. Of what parts of speech do the following adjectives consist :—Head-
strong, war-like, manifold ?
4. Form abstract nouns from friend slave, manly, just.

8.

1. Analyse and parse:—Few and short were the prayers we said.—
‘Worre.

2. Form verbs from the following verbs :—Rise, fall, sit, roll, day, wake.

4. From what parts of speech are the following adjectives.dorived :—
Woodm, piteous, untrue, disloyal, sticky, tiresome #

4. Give the roots of the following nouns :—g8titck, smith, health, proof.
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9.

1. Analyse and parsoe :—

And by him sported on the green

His little grandchild, Wilhelmine.—Sournay.
2. Form verbs from the following nouns :—Bath, grass, breath, top, shelf.
3. Form nouns from the following verbs :—Strike, drive, scrape, gape,

shear. g

4. Give two adjectives derived from wood.

10.
1, Agalyse and parse:—
‘With fire and sword the country round
They wasted far and wide.——SoUTHEY.
2. Form verbs from the following verbs :—Drag, gnaw, drink, get, tell.
3. From what verbs are brief, proof, udvice and girth derived ?
4. Give two adjectives derived from god.

11
1. Analyse and parse:—Two men I honour, and no third.—Casryir,
2. From what parts of speech are the following verbs corapounded :—
Back-bite, brow-beat, way-lay, ful-fil?
3. Form nouns from wed, know, punish, deliver, sup, creep.
4, Give theroots of the following adjectives :—Full, wrong, proud, fourth.

12.
1. Analyse and parse :—No lark could pipe to skies so dull and gray.—
KINGSLEY. )
2. From what wordsare the following verbs derived :—Raise, fell, set, reel,
dodge, watch 2 .
3. Form nouns from lamb, duck, lance, hill, stream.
4. Give examples of adjectives ending in -ed, -en, -ern, ~fold.

18.
1. Analyse and parse :—Thou thy worldly task hast done.—SHAKBESPRARR,
2. From what are the following verbs derived :—Qild, bleed, feed, wreathed,
thieve?
8. Form nouns from bind, strike, sing, drive and bless.
4. What is the force of the termination-in life-less, wood-cn, truth-ful,
god-ly?

WRITING LESSONS.

Preparation.—Teacher before 9 a.m. must see that pens are good : that
copy or exercise books are in regular order for giving out; and just before
the lesson that hands and desks are clean. Let monitor give out pens and
books,
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Drill.—(1) Scholars prepare, in, sit—body, feet, arms, fingers, and pen in
proper position. (2} Practice them in working their fingers and fore-arms
‘backwards and forwards, their pens in proper position.

Model—Class fold arms and watch the teacher. Teacher writes a copy
on B.-B,, and while writing heshould (1) explain how the particular letter
is formed, and why so. (2) Illustrate difference or faults likely to be made.
(8) Caution against erros. (4) Ask questions as to spaces, thickness, size,
&e.

Superintendence—Teacher must stand in front of the class as much as
possible, either illustrating on B.-B. or cautioning as regards position, &ec.

Beginners will need their hands guided or letters traced for them in
black JTead.

Currections—The teacher should go rapidly round the class.

(¢) Putting pens in right position, &c., if not already attended to.

(b) Comparing work done with model, and notiag errors for correc-
tion on B.-B.

(c) Marking the differonce in blue or red lead .

When any general mistake is made the class should be called to atten-
tion, rens down, arms folded, and watch teacher make an exact copy of
the error on B.-B. Elicit from class where wrong. Make a correct letter
and go on. .

Special mistakes will require special and individual correction.

The scholars should be reminded at the commencement of each lesson
of the mistakes they generally made the day before, and how to avoid
making them again,

STORIES FOR COMPOSITICN:

In 1798, a French ship was wrecked off Halifax. Ail on board were
drowned except eight men who clung to the rmasts. The sea was so rough
that although the wreck lay very near the shore no one would venture to
put to sea. At langth a brave little lad, only thirteen years of age, set off
in a small skiff by himself, and with exertion and at extreme risk, he
reached the wreck and took off two of the men, for the tiny craft would
hold no more. These he rowed in triumph to the shore. After shaming
by his example, oldor persons, who had larger boats, the manly boy set
off again in bis little skiff; but with all his efforts he was unable to reach
the wreck a second time. His example, however, was soon followed by
others, and af. length the whele of the men were saved.

A parroT. which belonged to a family of rank, was of a very talkative
nature. When the inmates of the house assembled fcr prayers it was
generally taken out of the room for fear lest it might taka it into its head
to join irreverently in the responses. One evening, however, the bird was
unusually quiet, and its presence being unnoticed, it was forgotten. For
some time the parrot kept strict silence, but at length, instead of “Amen,”
out burst the words “ Cheer, boys, cheer1” On this, the butler was or-
- gered to remove it from the room, and he had got as far ag the door with
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it when the bird. thinking, perhaps, that it had done wrong and had bet~
ter apologise, called out, “Sorry I spoke.” The effect of this sage remark
on the assembled congregation can be more easily imagined than de-
scribed. .

THERE i8 a very remarkable coin in the Paris Mint, and the folluwing
is a story of its origin. When at the height of his fame, Napoleon 1
seriously contemplated an invasion of England, and so sure was he of the
success of his future plans that he caused a medal to be struck in Paris in
honour of the event. Only one specimen of this extraordinary coin has
been handed down to posterity ; because, on the failure of the bold enter-
prise, Napoleon ordered the medals and dies to be destroyed. On one side
is the portrait of the Emperor, and on the other is the image of Hercules
stifling a giant in hig arms. On the top are the words: “ Invasionof
England”; and underneath, “Struck in London.” :

Dr. WEesLEY, of the Chapel Royal, had a spider which showed a strange
liking for music. Directly the piano was opened in the evening and any
one commenced to play, the spider would descend from the ceiling and
hover over the instruraent as long as it was used. When the performance
was ended it would re-ascend to the ceiling. It was not the mere movo-
ment of the air which disturbed the spider, because far more violent dis-
turbances failed to affect it. If the piano was played several times in the
evening the spider would descend each time. This continued for some
months, until a new servant one morning sweypi away the music-loving
spider.

A GENTLEMAN was surprised one day by a young starling coming rolling
down the chimney. He caught, brought it up, and tamed it. 11.is bird
not only whistled well, but also talked a little, calling its name, Jacob,
very distinctly. One day a strange cat gnt hold of the poor bird and
rushed under the table to kill it. The master entered at the same time.
He had not seen the cat's action, but missed the bird; so he commenced
calling “Jacob!Jacob!” when,from beneath the table, from the jaws of
the cat, the bird answered, first loudly, and then faintly, with its dying
Lreath, “ Jacob.”

THB captain of a large sailing vessel which fraquently touched at the
ports .n,-the West Coast of Africa, possessed two grey parrots. On one
occasion one of these bird had some hot water thrown on its head, whbich
causod it to lose 4ll its feathers. Being frequently asked what was the
cause of this strange bald head, the parrot used to repiy, * I was scalded I”
but whenever he saw an old gentleman with a bald head, passing by in
the street, or enter the room, he would be sure to shout out, with a correct
changing of the grammar, “ You have beenscalded!” and then, turning
to the company, he would add, in the most comical tone possible, “ He's
been scalded.”
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NOTES OF LESSONS ON MORALS.

I—HONESTY. ¥

InTRODUOTION.~Inquire of the class what should be done with
all property—money, knives, books, ete.—found on the school
premises ?—{Brought to the teacher.] Tor what purpose ?—
[To be restored, if possible, to rightful owner.] What to be
done with property found in the public thoroughfares 2—
[Handed to the police, or other likely authorities, for the same -
purpose.] Now, what are people called who are so particular in
thie respect ?—[Honest.] If possible, obtain the substantive
4 Honesty ” by leading questions.

i

MATTER. METHOD.
Definition. From the Introduction gradually work out the
5. B.H. Definition from the eclass. Enter it upon the

Honesty is the proper
feeling which prevents
us from taking or using
anything which does not
belong to us, when we
have no right to do so,

board. .

Distinctly demonstrate that this is the FIRsT M-
PERATIVE DUTY, and that the possession of ALL
THE OTHER VIRTUES without this would Avam
NOTHING.

Repel with indignation the idea that any child
in the school would be GUILTY OF DIRECT THRFT }
but while scouting the possibility of such a thing,
assure the class that there are oTHBER casEs of dis-
honesty, quite 23 REPREHENSIBLE, which some-
times occur amongst them, almost unnoticed,
and often self-excused and self-condoned.

A good teacher could here DEPICT THE HEIN-
OUBNESS OF THIS OFFENCE OF THEFT, without specify-
ing itg particular form, and excrre the keenest
mgnm IN AN IMAGINARY DELINQUENCY of this

Forms of Dishonesty.

We are not honest—
) If wo steal.

(2) If we cheat or * Copy.”

Having carried the class along so far, now put
down these heads on B. B., passing over

(1) with a few EXPRESSIONS OF ABHO CE.
If cases of riLPERING have occurred in school,
show how little things lead on to greater ones.

(2) May be ampiificd and dwelt upon as it
appeals directly to a scholar. SHow THB VARIOUS
FORMS OF CHEATING and of cribbing lessons. De-
monstrate that cribbed work is the AssoLUTE
PROPERTY OF THE CHILD WHO PRODUCED IT, and
that this work of the brain has TaNemBLB RiGHTS
like other property (elder children may under-
stand a few words about Copyright, as an illus-
tration of the point).

* This should be among the first series of Lessons. Honesty is here understood in its
limited sense of resyecting the right ownership of property.
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MATTER.

METHOD.

(3 If we borrow what we
cannot ropay.

4) If we_appropriate [use
as our own) that which be-
longs to others.

(8) Condemn this practice of BoRROWING With no
intention of returning.

Allude to the dishonesty of Fraudulent Bank-
ruptcies, clothing the matter in suitable lan-

guage.
Deal with dishonest and WASTEFUL EXTRAVAe.
GANCE.
(4) Showhow this LEADS TO
@) PILFERING With children, and
b) PECULATION with adults. Illustrate by the
trial and conviction of Lord Bacon, 1621.
Enlarge upon the DUTIES AND RESPONBIBILITIES
OF YOUTHS going into positions of trust, and
exhort them to keep “ ABOVE sUsPICION,” and to be
extremely and anxiously careful in their deal-
ings with the money and PROPERTY OF OTHERS.
Show how TRIFLING DELINQUENCIES lead on to
GREATER Ones, especially PLAUSIBLE “soRRUWINGS.”
Declare that the laws of * Meum and Tuum ”
(a phrase quickly caught up and romembered by
children) are strictly defined.

Causes of Dishonesty.

_People sometimes become
dishonest if they—
() Get into temptation.

(2) Are avaricious [greedy].
i3

Now dlustrate the cAusEs of dishonesty.

(1) Prove that temptation is BETTER FLED than
resisicd otherwise.

Ezhort the class

(¢) NEVER T0 ENTER
selves, or
(b) TO PLACE OTHERS IN A POSITION OF 'fEMP-

TATION.

Teach that every right-thinking man learns to
ggqmv THE IDEA of doing & MEAN AND DISHONEST

ing.

Tllustrate by the boy who was advised to do &
wrong thing on the score that * nobody would
see him,” and who replied that he should see .
himself and have cause to be ashaméed. This
spirit will save us in mauny a temptation,

Show how people PLAUSIBLY DECEIVE THEM-
SELVes, by the anecdote of the boy who joined
his comrades in plundering an orchard because
his refraining from doing so would not save s
single apple. -

er again to the DUTIES OF A “ FINDER,” and
SCORN ANY OTHFR coURSE of action suggested by
the probability of “no reward.” Gire WIGHER

MOTIVES.
(2) Obtainfrom class how aAvaxriop iness
18 PRECEDED BY ENVYING [a wrougful wishing for],
and that it is better to be SATIFFIED THAN LED ON
ro TEEFT; and how the desire for a PrEsENT
GRATIFICATION i8 satisfied at the EXPENGR OF A

GREATER FUTURD EVIL.

JINTO TEMPTATION them-
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MATTER. METHOD.

Conclvsion.

While deploring the motive, demonstrate
Honesty is the best policy.

(1) That dishonesty DOES NoT pAy in the long
run;

(23 That PErBCTION AND PUNISHMENT invariably
follow it.

Paint vividly and graphically the lasting dis-
grace of being convicted of theft. '

Show that an HONEST MAN 1s FEARLESS, because
nothing can be Igroved against him to hurt his
feir name ; like Brutus he can say—

“ There is no terror, Cassius, in your threats ;
For I am armed so strong in ¢ honesty,’
That they pass by me as the idle wind,
Which I respect not.”

Briefly explain who Cassius and Brufus were :
merely say they were two great Roman generals
who had quarrelled over some public expendi-
ture. As rapidly convey THE MBANING Of the
passage.

Pope’s aphorism may be recited by the class,
though perhaps the poet did not intend to use
“honest ” as here understood.

Teacher recite Burns’s stanza. lain the

% An honest man’s the no-
blest work of God.”—Pope.

“ A king can mak’ a belted

night,
A marquis, duke, and 2’
r

at 3
But an_honest man’s aboon

terms “ knight,” “ marquis,” “duke” to junior
classes as “great gentlemen,” and convey &
notion of the EvMAN impossibility here implied,

his might,—
Guid faith, he mauna fa’
that.”—Burns.

by referring back to the “ work of Gop.”

EDITORIAL NOTES.

Protestant Committee—At the meeting held on 3rd and 4th
instant, the Committee went through a great deal of very impor-
lant work. The report of the sub-committee on school law, was
the most important subject under consideration. This Committee
has been at work for several years, but during the past year it
has been carefully examining the education Acts as they appear
in therevised statutes. The sub-committee presented an exhaus-
tive report upon the whole school law, setting forth the amend-
ments which were cousidered desirable. If the suggestions of
the Committee are adopted, our sc 20l laws will assume a very
convenient and satisfactory form. In the study of the law, the
Protestant Committee had before them the amendments recom-
mended by the Roman Catholic Committee, and it is very satis-
factory to know that the Protestant Committee were able to adopt
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neatrly all of their suggestions. If, at the conference between the
sub-committees of the Roman Catholic and Protestant Committees
which we understand is soon to be held, a substantial agreement
is arrived at concerning the more important points at issue, it
will be a comparatively easy matter to secure the passage of these
desired amendments.

Physiology and Hygiene.—In response to a petition from the
W. C. T. U. of the province, the Protesant Committee decided at
the recent meeting to make Physiologx and Hygiene subjects for
the examination for teachers’s diplomas. A text-book upon this
subject is to be named, and the Mcill Normal School was re-
quested to report upon the work that is being done in its classes
in this connection.

The minutes of the February meeting will appear in our next
number.

McGill University.—Mr. Paul T. Lafleur has been appointed
lecturer in the Arts Faculty of McGill University.

Provincial Association of Protestant Teachers—A meeting of
the executive committee of this Association was held at the
MecGill Normal School on Friday, the 19th inst. It was decided
to call a special meeting of the Provincial Association of Pro-
testant Teachers for the 26th and 27th of March next, to decide
upon what action is to be taken upon the proposed amendments
to the Pension Act of 1880, and upon the other points entrusted
to the Committee of Conference, appointed at the Cowansville
meeting.

The Educational Weekly, which has gained a high reputation
under the editorial management of Mr. John E. Bryant, has re-
cently changed editors. Mr. Bryant retires and is succeeded by
Mr. T. Arnvld Haultain. In his retiring address, Mr. Bryant
points out that the Weekly is an independent organ without any
Government connection,

The Canada School Journal, which has been issued as a Weekly
for some time, is to appear once in two weeks for the future.

The Teachers' Association of the City of Quebec has been meeting
regularly during the winter. The members crganized themselves
into a class in the art of Teaching, and lectures have been given
on Saturday afternoons.
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The Secretary of the Department of Public Instruction has been
delivering lectures to the classes in the Normal School, and on
Friday, the 19th instant, he read a paper before the Teachers’
Association in connection with the McGill Normal School upon
“Teachers’ Reading Circle.”

All specimens intended for the Educational Exhibil must be at the
Department of Public Instruction, Quebec, on or before the 1st March.

CLIPPINGS.
McGirnL UNIVERSITYe—MEETING OF THE CORPORATION.

A meeting of the Corporation of McGill University was held
on Wednesday, 27th January. This being the first meeting of
the year, the annual report to the Visitor and the reports of the
Library, Museum, Observatory and Normal School were pre-
sented, and will be printéd as soon as possible for circulation.

The report to the Visitor, in addition to the usual statistics
and details respecting the present state of each of the faculties,
refers to the loss sustained by the University in the death of Sir
Francis Hincks, to the financial condition of the University and
more especially to the termination of a number of the subserip-
tions given in 1880-81, to the need of a dining hall and of a build-
ing for the Faculty of Applied Science, to the special course for
women, the endowments solicited for the principalship and the
Hebrew chair, and to the public grants to the University.

The total number of students in McGill College is 564 ; Morrin
and St. Francis colleges 34, and that in the Normal School 77.

The Library now exceeds 25,000 volumes, indepeudently of
the professional library of the Medical Faculty, which has chout
10,000 volumes. The Peter Redpath Museum has received many -
important donations, and has added to its appliances a valuable
lantern microscope by Newton of London. 1t has also acquired,
through the liberality of Mr.J. H. R. Molson, the collection of
winerals of the late J. G. Miller, Esq., of Ottaws, one of the
largest and most valuable ever azcumulated in Canada.
) he Observatory reports, in addition to its ordinary meteoro-

logical and time work and instruction given to students, the com-
pietion of the laborious and difficult observations and calculations
for determining the exact longitude of Montreal—a very impor-
tant and practical contribution to Canadian science, and in which
the University has had the aid of the officers of Harvard
Unyversity.

The revised regulations were presented to the Corporatien,
and ordered to be printed. The latest edition is that of 1874, so
that large amendments and- additions have had to be made in
that now to be issued.

The Principal presented a notice of motion with reference to
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the annual University lecture, with the view to render it more
useful than heretofore. ’
Regulations were reported by the Faculty of Arts, and passed,
respecting the classes for the third and fourth years in the spe-
cial course for women, and for the granting of degrees in Arts to
women, in the same manner and with the same privileges as in
the case of men, except in the matter of eligibility to election as
Fellows. In connection with this it was stated, in the annual
report, that the Governors had secured the services of Mr. Paul
T. Lafleur, B.A., gold medalist of this University, and now of
the Collegiate Institute, Ottawa, as assistant to the Professors of
English and Logic, with the title of Lecturer, and that they had
in view the appointment of a laboratory assistant in Chemistry.

The meeting of the Vermont State Teachers’ Association, held
at Burlington the last week in January, was one of universal
interest, as will be seen by reading the report of the meetings.
The leading educators of the State were present, including Gov.
Saml. E. Tingree, Hon. Justus Dartt, Pres. M. H. Buckham,
Prif. Edv-ard Conant ; A. B. Leavenworth and A. H. Campbell
of the Normal Schools; C. N. Sims, LL.D., Chancellor of Syra-
cuse University, N.Y.; H. M. Willard, Principal of Vermont Aca-
demy, Saxton’s River; Principal A. L. Hardy, of St. Johnsbury
Academy ; and many other representative educators of the State,
The papers were able and eminently practical, and the discus-
sions spirited. The first great step to be taken to improve the
Vermont schools is for the State to adopt the town system in place
of the district system Governor Pingree, Superintendent Dartt,
President Buckham, and Edward Conant, were chosen a com-
mittee Lo securc legisintion to promote this reform.

CORRESPONDENCE.

To the Editor of the RECORD,

Sir,—Many important problems affecting schools ave being
wraught out in this province ; but between the workers of the desk
and the workers of the legislative hall there is a great gulf fixed.

May it not be that the experience of those who are puzzling
their wits in an honest effort to apply the rules which from time
to time are issued, would reflect upon the work of those who
frame them some measure of practical light? Teachers should
say through the Recorp what is needed, what is wrong,—parti-
cularly this year when the general convention has not been held.

As to the inspection of High Schools and the adoption offa pre-
seribed course of studies, there is now no further question. Both
these principles have been added to the growing list of accom-
plished facts, and they now constitute important features of the
educational reform which is going on in our belated province
with steady but reluctant progress. But in the application of
these principles various questions of detail have arisen. I ven.
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ture to treat a single point. Iwill try to show that an important
saving of time can be effected without sacrificing the course of
studies by simply modifying its application.

Class teaching is the universal plan in schools. Economy of
labour is its main advantage over individual instruction. Theo-
retically twenty or thirty pupils of about the same degree of
attainment can be taught together with as little labour as can five
or six. Practically the case is not far different. Hence the
number of classes, not their size, (within limits) determines the
amount, of work in a school room.

It is found in large graded schools that to teach the classes of
a single grade is sufficient work for one teacher. In most of the
graded schools and academies of this province, however, two or
three teachers are employed to take charge of the five grades
provided for in the course of studies. Hence two or three grades
are frequently assigned to a single teacher. It follows that fall
Jjustice can not be done toithe work and that any practical device
for lessening the number of classes, without increasing their size
beyond practical limits, would be useful in such school. Such a
device I beg to offer.

Take the case of a graded school in which there are sixty
pupils doing the work covered by the model school and academy
courses. There are five classes of twelve pupils, more or less,
in each subject. Take also two subjects, A and B, and suppose
that A is.taken up as a new subject of study in the first year of
the course, and B in the sacond.

Now, let the study of A be omitted in the first grade for any
year, say ‘86 and in ’87, let it he taken up with the pupils of the
first and second grades together, and let these pupils continue
together through the course, 2 new class being formed every two
years. And let the study of B be taken up in '86—s year in
advance of the usual time—by first and second grades in the
same manner. The grades may still be kept quite distinct so far
as marks, &c., are concerned, and the course of studies remains
intact.

I have taken a special case not a general one, but it illustrates
my principle. To show that it is practicable I may say that 1
have applied it with success. I am aware that in certain cases
it gives rise to irregularities into which it is needless to enter
here, but it effects what is more or less a saving of time.

Such a regulation as this would sanction the principle :—* The
pupils of any grade may be examined in any subject with those
of the next lower or next higher grade.” And to maintain a due
balance of work in each grade such a proviso as this could be
added: ‘ But they mnst take the examinations of the lower and
of the higher grade in an equal number of subjects.”

Something has already been said upon this subject, but no
satisfactory issue has been reached.

H. H. Currtis.



