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EDUCATION.

| School days of Eminent Men in Great-Britain.
By Joux Tiuss, F. S. A.

(Continued from our last.)
| XLIX.
ROGER ASCHAM—MIS ¢ SCHOOLMASTER.”

One of the most remarkable men of this period was Roger
Ascham, who attained such proficiency in Greek, that, when a boy,
he read lectures 1n it to other boys who were desirous of instruction ;
he also learned to play on musical instruments, and was one of the
few who then excelled in the mechanical art of writing. He took
the degree of M. A. at St. John’s College, Cambridge; he com-
menced tutor when 20 years of age, and was one of those who
restored the pronunciation of Greek to our own wmodern mode of
viterance. His favourite amusement was archery, upon which he
wiote a treatise, entitled Tbzophilus, in 1544, which he dedicated
to King Henry VIIL, who rewarded him with a pension of 10L a-
year. He taught the Lady E.izabeth to write a fair hand, and for
two years he instructed her in the leamed langaages: he informs
us that Elizabeth understood Greek better than the clergy of Wind-
sor. He was next appointed Latin Secretary to King Edward:
upon one occasion, he 1s stated to have composed and transcribed,
with his usual elegance, in three days, 47 letters to princes and
personages, of whom cardinals were the lowest, On the accession
of Queen Elizabeth he was re-appointed her Latin secretary and
tutor, and_read some hours with the Queen every day. In 1563,
upon the invitation of Sir Richard Sackville, he began to write The

masler, a treatise on_Education, considered by Dr. Johnson
to contain the best advice that was given ever for the study of lan-
guages. Ascham died in 1568, lamented as a scholarand a mans
when Queen Elizabeth heard of his death, she exclaimed,*she would
nather have thrown ten thousand pounds into the sea, than have
lost her Ascham.” His great benefit to literature was his intro~
duction of an easy and natural style into English writing, instead

2

of the pedantic taste of hisday ; he adopted, he tells us, the counsel
of an ancient writer, ¢ to speaf: as the common people do, to think
as wige men do,” One of Ascham’s tracts, (on the Affaivs of Ger-
many,) is described by Dr. Johnson as written ¢ in a style which
1o the eais of that age was undoubtedly mellifluous, and which is
now a very valuable specimen of genuine English.”?

L.

LADY JANE GREY AND HER SC{iOOLMASTER.

Foremost among the learned women of this time was the beau-
teous Lady Jane Gray, who was born at Bradgate, on the border of
Charnwood Forest, four miles from Leicester, and educated b’y
Aylmer, her father’s chaplain. The story of her ¢ almos: infancy »
would be incredible were it not well zuthenticated. Burton calls
her < that most noble and admired Princess Lady Jane Grey; who
being but young, at the age of seventeen years, as John Bale
writeth, attained to aych excellent learning, in the Hebrew, Greek,
and Latin tongues, and also in the study of divinity, by the in-
struction of Mr. Ayimer, asa? eth by her many writings, letters,
&ec., that, as Mr. Fox saith of her, had her fortune been answerable
to her bringing up, undoubtedly she might have been compared to
the house of \7espasian, Sempronius, and Cornelia, mother of the
Gracchi in Rome, and, in these days, the chiefest men of the uni-
versities.” At Bradgate Roger Ascham paid the Lady Jane a visit,
which lie describes in his Schoolmaster-.

On the morning of her execution, the Lady Jane wrote a Jetter in
Greck to her sister on the blank leaf ofa Testament in the same
language, aud in her note-book three sentences in Greek, Latin, and
English, of which the last is as follows :—¢ If my faults deserved
puniskiment, my youth, at least, and my imprudence, were worthy
of excuse. God and posterity will show me favour.”

Fuller says of Jane: ¢ She had the innocence of childhood, the
beautie of youth, the soliditie of middle, the gravitie of old age,
and all at eighteen : the bust of a princesse, the learning of & cletk,
tl{‘{? life of a'saint, yet the death of a malefactor, for her parents’
offences.” !

LKL
THE POETS WVATT AND SURREY.

Sit Thomas Wyatt, the poet, was born at Allington Caetle, near
Maidstone, in 1503. ~ All that is known ot his_youth is, that at 12
years old he entered St. John’s College, Cimbridge, and that be
took out his degrees of Batchelor and Master in 1518 and 1520.
About 1524, Wyatt was introduced at court, where he was received
into the King’s household ; in 1533, he officiated as ewerer for his
father at the cotonation of Anne Boleyn, upon which oceasion his
friend Suney, then about 16 years of age, carried the fourth sword
with the scabbard before the King. Wryatt travelled much on the
Continent ; he possessed great conversational powers, and is said
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10 have combined the wit of Sir Thomas More with the wisdom of
8ir Thomas Cremwell. His political knowledge and sound judg-
ment acquired for him a high reputation as a statesman and Jiplo—
matist; and his scholarship was in advance of most men of his
time, Camden bears testimony to the extent und accuracy of his
classical aftainments: he spoke French, Italian, and Spanish
fluently ; éxcelled in music; and was pre-eminent for skill and
dextenty in arms. Surrey has left a_portrait of Wyatt, and rarely
have so many noble qualities been collected into a single character
—virtue, wisdom, benuty, strength, and courage. His lettersto his
son, written from Spair, exhibit closs observation of life ; and contain
a whole code of maxins for the government of conduct, based on
sound religious principles, He co-operated with Surrey in ¢ cor-
recting the ruggedness ** of English poetry: it is said that they
were devoted friend+, and Surrey’s lines on the death of Wyait
seem toindicate a close and intimate interconrse,

Henry Howard, Earl of Surrey, exercised great influence on our
poetry. ¢ He founded,” says Mr. Bell, ¢ a new era in our versifi-
cation, purified and strengthened onr poetical diction, and carefully
shunning the vices of his predecessors, set the example of a style
in which for the first time, verbal pedantry and fantastical devices
were wholly ignored. He was also the first writer of English blank
verse, and the sonnet, and the first t who understood and
exemplified the art of translation.” The poet became Earl of
Sureey on the accession of his father to the Dukedom of Notfolk in
1524 5 he is thought to have been born about 1517. He was placed
at court, about the person of Henry VIII., at the earlgoage of 15,
but it is uncertain whether he studied at college. His boyhood was
g‘as.sed in the society of such men as Lord Berners, the translator of

roissart; Vere, Earl of Oxford; Lord Stafford, Lord Morley, and
others qu_all distinguished by their literary attainments. Surrey,
in his childhood, was always sent during the winter months to
Hunsdon, une of the estates of his grandfather, the Duke of Norfotk,
in Hertfordshire. This seat, about 1536, became the residence of
the Princess Mary ; with her was living the fair Geraldine, with
whom Surrey fell in love, and her name is indissolubly united with
his in many 2 legend in prose and verse, wherein he showed « the
noblest %n_almes of chivalry blended with the graces of leaming
and a cultivated taste.” avm% travelled into ltaly, he became 2
devoted student of the poets of that country—Dante, Petrarch, Boc-
caccio, and Ariosto—and formed his own poetical style on theira.

Surrey, among his general accomplishments, appears to have
cultivated the study of heraldry, which helped to bring him to the
block; for the chief chaige against him by his enemies was his
having illegally quarterel on his escutcheon the arms of Edward
the Confessor, which, however, he was entitled to do. He was
beheaded on Tower-hill, January 21, 1547.

LIl
LORD BURLRIGH AT CAMBRIDGF.

That truly great statesman, William Cecil, Lord Burleigh, des-
cended from an ancient and respectable family, wasborn at Bourne,
in Lincolnshire, in the year 1520. Both his father and his grand-
father held honourable “appointments under Henry VIIL. Buring
his early education, his progress either exhibited nothing remark-
able, or has been overlocked by his biographers, amidst the
sﬁlendour of his succeeding transactions; for we are merely informed
that he received the first rndiments of leaming at the mar-
school of Grantham and Stamford. But at St. John’s College,
Cambridge, to which _he was removed in the fifteenth year of his
age, he gave strong indications of the qualities calculated 1o ruise
him to future eminence. Here he was distinguished by the regu-
latity of his conduct, and the intensity of his application. That he
might daily devote several hours to study, without any hazard of.
interniption, he made an ment with the bell-ringer to be called
up every morning at four o’clock. Through this extreme application,
without proper intervals of exercise, ﬁe, however, contracted a
Bu"mful distemper, which led to his being afflicted with gout in the

er part of his life,

. His indefatigable industry at college, and his consequent pro-
ficiency, was marked by occasional presents from the Master. He
n, at sixteen, to put in practice the method, then usual, of
acquiring literary celebrity, by delivering a public lecture. His
first topic was the logic of the schools; and three years afierwards
he ventured te commenton the Greek language. He was sub-
gwt‘u.engly ambitious of excelling as 2 general scholar ; and success-
ively directed his industry to the various branches of fiterature then

cultivated at the university.

At twenty-one he entered at Gray’s Inn, where he applied him-

eelf to the study of the law with the same method and industry as
he had observed at Cambridge. Hs found leisure alro for several
collateral pursuits: the antiquities of the kingdom, and more espe.
cially the padigrees and fortunes of the most distinguished families,
occupied much of his attention ; and snch was his progress in thess
pursuits, that no man of his time was nccounted a more complete
adept in horaldry, This species of information, had he adhered to
his destination for the bar, might have been of little utility ; but
his career of a statesman, it often proved of essential advantage.

LIIL.
CAMDEN’S SCHOOLS.

Camden, one of the most illuatrious of learned Englishmen, was
born May 22, 1551, in the old Bailey, where his father was a
ainter-stainer. He died when his son was but a ohild, and left
ittle provision for him. Dr. Smith, in his Life of Camden, mou-
tions his early admission into Christ’s Hospital as a fact not well .
authenticated, but very generally believed ; and thé imperfect state
of the records does not admit of its verification, At all events, un
attack ot the plague caused his removal in 1563 ; and afler his
recovery, he was sent to St. Paul’s School, and thence to Magdalen
College, Oxford, in 1566.—Trollope’s History of Christ’s Hospital.

Wood, in his Athene Oxonienses, states positively that ¢ when
this most eminent person was a cnild, he received the first know-
ledge of letters in Christ church Hospital in London, then newly
founded for blue-coated children, where, being fitted for grammar-
learning, he was sent to the free school, founded by Dr. Colet, near
to St. Paul’s Cathedral.”? Thence he removed to Oxford, where he
studied in more than one college. He left the university in 1571,
and became an cnder-master of Westminster School, the duties of °
which he discharged atthetime when he composed the works which
have made his name so eminent. The most celebrated of these ate
his Britannia, a sqg‘)e;yl' of the British Isles; and his Annals of the
reign of Elizabeth ; ‘both written iu pure and elegant Latin. Camden
was now looked upon as one of the most. distingnished scholars of
his age : he is termed ¢ the Pausanias of England.”> He was made
head-master of Westminster School in 1592 he had umong his
scholars, Ben Jonson ; he wrote a small Greek Grammar for the use
of the school ; and shortly before his death, he foonded an historical
lecture in the University of Oxford. He died in 1623, and was in-
terred in Westminster Abbey, a great assemblage ofthe learned and
illustrious doin%him honour at his funeral.

To Camden, Ben Jonson dedicated his first play, Every Man in
his Humouy ; hoping, to use his own words in addressing his Mas-
ter, + that the confession of my studies might not repent you to have
been my instructor; for the profession of my thankfulness, I am
sure it will, with good men, find either praise or excuse. Your true
lover, Ben Jonson.”?

The career of Camnden strikingly illustrates the benefits of English
school foundations. Lefta poor orphan, he was one of the first
boys admitted into Christ>s Hoapital where he sowed the seed of
that learning which was matured in the University of Oxford, and
employed for the advantage of the next generation in his mastership
at EVestminster. He left to the Painter-Stainer’s Company, of
which his father was a member, a silver loving-cup, which is pro-
duced on every St. Luke’s Day [east.

(Tb be continued.)

Directions how to Teach Children to Read.

[We insert with great pleasure this communication from the pen
of John Bruce, Esquire, Inspector of Schools.}

Sz,

It pleased me 1aych tosee that you gave a place, in your valuable
Journal of Educalion, to Mr. Arnol's method™ of teaching
children the ant of reading. No part of the art of teaching is less
understood by our educators than that which respects teaching the
rudimental art of education. Were such lectures as_that of Mr
Arnold more encouraged, and fpnblicity given to them, I am certaio
improvements in methods of teaching would be furthered and
diffused more rapidly, and the standard of education raised op 2
basis more solid and extended. To help on the cause of education
we need more of the aid of the pen and the press. Without their
assistance progress in any art must be slow and precarious.

Wishing to add my mite of suggestions to Mr. Arnold’s direc-
tions for teaching the initiative part of the art of reading, [ would
also crave a corner in your widely circulated journal. Perhaps
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frequently directing the attention of teachers to this subject, nay
tend to show them the great importance of this part of their work,
and that it claims for more consideration and deeper study than is
general?' supposed.

One of the duties of inspectors~and a most important one—is to
bring more prominently under the notice of teachers generally, and
also of the Pnblic all’ real improvements in methods of teaching.
Indeed one of the prospective benefits of inspection, is, that peculiar
advantages of improved teaching shall not be confined (o isolated
and individual discoverers, who arrive at them slowly,—but shall
o} once become part and parcel of the art and science of education,
and patent to all educators and students in the profession.

Before proceeding to give the directions I intend to offer, let me
direct fhe attention of teachers to the following introductory observ-
ations.

lo. The art of reading, which is easily attained by the use of
books, forms an essential part of education. But reading is useful
only when we understand that which we read; and as readiug
without the exercise of the understanding frequently settles down
into an injurious and inveterate habit, it follows, that children should
never be taught to read before they can understard that which they
do read ; nor should they, when taught, ever be alloweu .0 read a
sentence, without at least an endeavour on their part to comprehend
its meaning; .

2. As the understanding and the memory are the principal
mental agents in learning, their cultivation should always be a
preliminary object of education. For thisreason, every thing that is
taught to a child should, in the first place, be reduced to the ques-
tioning and analyzing form; by which the understanding and the
m;mory are disciplined in conjunction, and enabled to assist each
other.

30. Whatover is taught, should, at the same iime, be taught
well. Uncertainty or doubt as to one letter, one word, or one truth,
is most easily removed when it alone occupies the attention ; but
1o proceed while the uncertainty remains, tends only toincrease and
to perpetuate it. This is, perhaps, the most periious rock in the
sea of education ; and in the present day it has covered its waters
with sragments, and its shores with wrecks,

glmeuin every thing taught has clothed our most improved
systems of teaching with a é)ovyer which as yet is only beginning
to show what in able hands it can accomplish. By its means
individuals who only knew their letters, have frequently been taught
to rcad in less than an hour.

4o. To read with ease can only be acquired by practice; and as
this wiil certainly be attained by the pupil in delivering and pre-
paring his exercises, it should not be gursued merely for its own
sake. Every sentence that is read should convey some useful
information ; and the section should never be left till its meaning
be understood, and till the use of the information which it con-
tains be preserved, and can be applied b{ the pupil in his own case
when practical. Hence the ease and pleasurs taken by scholars
thus trained, and their rapid progress in intelligence and useful

knowledge. .
1. On Baching the alphabet.

The first object of teachers in commencing an_alphabet class,
should be to draw out and to discipline the powersof their children’s
minds as a preparation for teaching them the alphabet and the art
of reading. “Iu doing this the most suitable subjects should be used,
and on these their powers of observation, expression and ieasoning,
shonld be well exercised. These exercises may be varionsly con-
ducted. The following hints will suggest other ways:

. Let the teacher bring the children around him, and engage them
in a familiar conversation with himself. To his quastions they
may give answers simultaneously, or individually, as he may find
most suitable. Let him firat direct their attention to those objects
which are most familiar to them, speak of their position, form, size,
colour, uses, &c., then require of them, in return, precise and cor-
rect desc’r‘isgions, and repeating these till both the memory and the
understanding huve got hold on them. Begin with things in the
schoolroom ; then with objects in the fields, in the animal and
vegetable kingdoms, &c. The external heavens will fumnish with
many interesting subjects for excuse. Tne sky—its appearance
and colour at different times ; the clouds—their varying forms,
character and movements ; the sun—its rising and setting, its con-
cealment by clouds, its great heat, how it gives life amf fertility,

v of being exposed to it too long, &c. ; the moon——its appear-
ance by night, full, gibbous, horned, its.bright and dark parts, and
its occasional absence from the heavens; the stars—their difference
:::h slze&,‘c colour, brightness, theic number, distances from each

or, &c.

A very interesting, profitable lesson to them would be the family
and family duties love to parents, to brothers and sisters, &c.

But I would warn the teacher against passing from this exercise
before the intended effects are produced—before the children are
able readily and correctly to answer (g)fanons and put their ideas
together with tolerable correctness. Those who may be found
iniperfect in this exercise, should be taught sicgly on as simple
ideas as possible till their minds collect strength sufficient to com-
&r’ehend with their companions, the thingson which they may rave

en exepcised. ..

Having gone through this preparatory training, they may then, at
intervals, be taught the alphabet, exhibited on a sheet, classified as
follows, ;ach class of letters to make a Jesson, not to be passed till
mastered.

Loclass.....ooeneee. wesee Bish it
B 6 e, y k, n, u, m,
S S 0, ¢, e.

4. 8 i ViX, Z, W, Y.
B, ¢ L e 8, 3, g

6o ¢ e b, d, p, q.

Double letters: th, sh, ch, ph.~—Terminations: ing, tion, ble, ple.

One of the most important exercises at this stage is training the
organs of sound till they have perfect command of their own vocal
powers. The character representing these sounds should then be
shown and described to them, till the form and power of each are
(fli)s]tinctly impressed upon their memories. This may be done as
ollows :

With the classified alphabet before him, let him direct their
attention to the first class of letters, under the titls of ¢ single
upright letters,” and without naming any of them, ask what kind
of Jetters these are,—taking care that they understand the meanin%
of upright. How many strokes has each? How do the lines o
these letters stand 2 Are ihey all of the same length? What letters
aredq?tled ? Continue such questioning till they can describe them
readily.

When the characters of the first class of letters are known, the
teacher takes up those of the second olass, as the ¢ double upright
letters,” and questions them similarly on them,—still without
telling the names of any of them. He does this to every line in
its order, taking care to go back to the former lines frequently, and
to exerciio the Pupils upon the ¢ practice boards,” by asking to
what class the letters which he forms on the board belong, and
making themselves make them too. This exercise will impress
them more and more upon their minds. .

Another excellent method for exercising the descriptive faculty,
and familiarizing the children with the different forms of letters, ia
to take two or more letters having certain parts in common, as
c, €, 0, for a lesson. .

¢, e, o—These may be compared with each other, and ¢ e may
be separately compared with o, and then with each other. The
teacher points out as little as possible the differences to the children,
but asks them to point out these to him. The children will ofter

reply by saying, that is o, that is c. But is ¢ exactly like o, oris it
different ?—Digerent, may be the reply. Then, where is ¢ different
from 0?2 Show me with the finger, or pointer, &c.—Still the differ-
ence may not be brought out. But, the catechising must be con-
tinued till they are able to trace the difference correctly. And this
will the better prepare them for the next step in advance.

Similar comparisons may be made of all the letters in the alpha-
bet. Take as another example v, w, ¥.

v, W, y.—¢ How many straigktlines has v? Where do they
meet? Which is the thinner stroke? Where is the space between
them widest, and where does it end? &c. Compare w with v.
Wherein do they correspond ?- Is the 1 not just two v’s joined ; if
80, how are they joined ? Compare the v with the ¥, and show bow
they agree, and in what they differ, &c.” :

Continue the questioning till the whole differences are completely
and clearly brovght out. Thoroughness at each step of advance
must never be lost sight of.

b, d, p, g.—The. most difficult distinotion to retain are those
between b and d, p and g; and I have often found children con-
founding these- letters, even after they have made considerable
progress in reading. The most effectual method; perhaps, for
removing this difficulty is to draw on the black-board {he perpen-
dicular line or bar which these letters have in common, and then
with the pointer, or finger, trace the various positions of the round
or looped part at either side, at the top and bottora alternately. The
same thing is done sometiries with a solid model, of which the
round part is moveable.
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On this let the children be made to explain the forming and dif-
ferences of these letters as follows:

Long line, round partor loog on the nght at the bottom, b; lon
bar, round part on the left atthe bottum, d ; long upright line, roun
part on the right at the t%p, p; long line up and down, round part
on the left at the top, q: and d face each other and below ; p and
g face eaci other above, b on the right, d on the left at the battom;
p on the right and g on the left at the top, Follow these expldn-
ations by questions, till their forms and positions be made familiar
to the children. }

In all these exercises the children may be taught how to trace
with theit fingerin the air the outline of the figure before them.
This tends to secure attention, and to promote clearness of con-

ception.

When they can distinguish and describe letters singly and by
comparison, the teacher can then proceed, and very advantageous-
ly, to teach the names of letters, associated with descriptions, put~
tiug the description '%enerally first, beginning with the first class,
viz: iy js | fy t, . The questions to be put as follow: The first
fetter is 1, repeat the name 3 what is over it? a small dot, What
is dotted ? the i. To this adil the description top dotted 73 and ask
again,—top dotted, what? where_is the dot of the ¢? what hasa
dot over it? what kind of & letter is i? Let the scholar then add the
whole. Short top dotted ¢; and be immediately asked—what kind
of letter is top dotted i? what short upright letter has a dot over it ?
Such questions should be repeated, ull the children know, and can
readily give the description of the letter with its name. The
children are to be questioned similarly on all the letters and made
to point each out as exercised upon it, in words presented to them,
in which it is. Such questions serve to interest the pupiis by exer-
cising their minds, and they greatly assist their memories by asso-
ciating the name of the letter with its description,

While the children are put through the p;ecedmi exerciscs, the
practics-board should be much used, printing on the board at firat
only one letter, to be named and desciibed ; but as they become more
familiar with letters two or more may be given at once, but in such
a way as to exercise the understanding and faculty of accurate
obearvation, as much as possible. The capitals are 10 be taught as
the pupils come to them in reading, but never till all the small
letters are perfectly familiar to them.

When all the letters ate known, they should next be taught the
sounds of the double letters and the terminations, one by ene;
illustrating their uses by teaching some short words, in which they
oceur.

Duting this, and indeed every stage of ‘grogtess, the utmost care
should be taken that the children, while they are in achool, should
never be idle. They should have a few minutes of recess, now and
then ; but industry and attention should be strictly enjoined while
they are in the school. The fellowing hints will assist the teacher in
finding employment for this class both at home and in the school,
when not under the teacher’s training, or the teaching of some per-
son at home:

10. They may be made to count the number of any of the letters
which the teacher wishes them particulaily tolearn, in a paragraph

or .

ﬁg':’hey iay be made simply to name these letters to them-
selves, or to each other. .

30. They may be sliown how to exercise themselves in forming
letters by finger positions, traeiu% their forms in the air, or in ascer-
taining by leaving out parts of letters, or adding something to
them, what other letters may be formed.

. Making letters on slates—suitably ruled—both in printed and
written form, will be found an_excellent exercise. But the slates
require to be a0 ruled as to guide them in shaping the Jetters.

. These ‘exeicises may be varied by giving a few figures, at
any one time, to make, having their slates suitably ruled ; keeping
them interestingly engaged will train them to habits of diligence
while in the achool.

The teacher is required 0 consider the principle upon which
these methoas of teaching the alphabet, and training the mind
are founded, that he may be able to carry it out intelligently, and
also vary its agpllcauon, without lessening its power. It consists
in subjecting the alphabet to the gznciple of analysis,—by creating
an artificial association of ideas between the forms and ihe names
of letters ; and principally, by so ing these as to subject them
to the powerful operation of catechetical exercise.

N. B.—Following up this method in teaching the alphabet, which
isy per)ulpe, one of the most abstract, difficult, heartless exercise in
the whole range of education, renders the task to children irterest-
ing and wasy.

2. First step in teaching o read.

. When the childrens’ minds have become, by the precoding exer-
cises, active and vigorous, and when all the letters and terminations
have become familiar, they may then be taught to read simple
sentences, each containing some plain easily understood idea. But
must not be-allowed to pass a single sentence till mastered as that
respects both the meaning of every word, and its distinct reading,

et me explain the method to be pursued by the following
sentence

¢ Robert reads well,” ' .

Firat, question the children on the different letters of the words
in this sentence, and continue the questioning till you are satisfied
that they really know them, and can both name and describe them.
This prepares them for namir.g them without hesitation, as they are
arranged in the words of the sentence. Point out to them then how
the setters form the first words : Robert, by r?e
giving them their power sounds, as pronounced in the word, and
then pronouncing them together — R, o, b, e, 1, t, Robert — first
simultaneously, then individually, repeating the letters and the
word, till they become familiar with the word and know its mean-
ing, ~ The next word is then to be gone over in the same way, and
when they know it, conunect it vith the first—Robert reads. " Then
question them on the two, united,—Robert reads. Who reads?
what does he do? what is the nume of the boy who reads? on
getting them to answer these correctly and readily, proceed to the
Tast word—well, Make them familiar with it in the same way;
and when the three words—Robert reads well, are readily recog-
nised, each in its place, read them off in conuection, they following
simultaneously, and then individually. But take care in reading
them off, that the voice is fully brought out, and that the reading 1s
free and easy, without the least hesitancy.

The same thing ig to be done with each word and sentence in its
order, first pronouncing words and reading the sentences before
them, thus setting them a correct example for imitation. This is
training them to read and how to use their voices properly. Much
of the teacher’s success depends upon attention to this recom-
mendation,

When words of two syllables are to be taught, the syllables are
fo be taken separately, as in monosyllables, and then they ate to be
put together; the teacher explaining to them how they form but
one word, though made up of two parts. This exercise is to be
continued till they understand how words of two or more syllables
are divided, as we pronounce them, into portious, yet making but
one word.

When they can read simple sentences easily and understand
their meaning by questioning, they should then go back to the
beginning agatn, for the purposs of reading and 8ecoming mare
familiar with the explanation of words. (g;oing over the ground
again is not keeping them back ; it is preparing them to advance
rapidly. Indeed, this is the grand starting point upon which the
teachers success greatly depends. Gping over the same lessons
again may be done as follows : make the child at the head of the
class read the whole sentence ; then question him on the meaning
of the first word, substituting his meaning for the word, and show-
ing him how, in deing this, the sense is not changed. If he cannot
satisfactorily do it, the next should be asked, and whoever gives a
correct meaning should go up. The next child is then made to
read the whole sentence, omitting the word that has been explained,
explaining the first word of what he reads, and substituting for the
word as before. Go on in the same way with every one in the
class, taking care that one word only occupies the attention of the
class at one time,

When_the children can read the sentence with each of the
explanations, substituted for the words they explain, they may then
try to read it with two, then three, and lastly with all ihe explan-
ations together; each reading from his book the intermediate
words, inserting the explanations one after another from memory,
and upon making a mistake losing a place, if his neighbour who
next tries it, makes none; he trying again, and if unsuccessful
again Josing a place as before. This 1s to be done with every sen- -
tence in its order, by which the pupils will become familiar with
reading and the meaning of what they read, as well as with the
powers of their own minds.

The teacher should study the philosophy of these initiatory exer-
cises, that he may be able to vary their form to suit circumstances,
without neutralizing their effects.

Tt consists principally in these three things: .

lo. In enlisting the natural sagacity of the child in his own
behalt ; and training him, by considering the powers of the letters

ating the letters,
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13 e:'_(:ry word; to make a successful conjecture as to its sound and
identity.
2, Yt consists also in that exercise of the mind—extensive
though upon a narrow basis—which gives all the pleasure and the
benefit of mental labour, without its ﬁnigue. There should, there-
fore, be no hurry in getting over these exsrcises ; for by cultivating
this small spot well, the teusher will find that he has almost finishe
his task where others only begin it.
30. And prinoipal!{, it consists in teaching the pupil to read
evorz word well, and once for all; and in traming him to under-
stand all that he reads—as ke readsit. By this means, it is only
the neo words which he requires to bo taught; and as these are
lessening at every line, as well as those which he has never leamed,
his difficulties dre decreasing at every step of advance. A habit is
formed by them. He early becomes impressed with the idea that
as he reads he should take the scnse of the passage as he goes on.
In this manner an adult, who can understand what is told him, may
be tau;}_.ht to vead from the very commencement in a few hours : and
even children, thus projerly trained by questioning and analysing,
might be made to read in a remarkably short time.

By this method of instruction children are really taught to read ;
whereas in ordinary cases they are only left to learn.

3. Second step in teaching reading.

Children from this period acquire the art of reading rapidly, and
almost impercoptibly, The teachers® great concern should now be
to train ther, when they read, to perceive at once and to combine
the ideas which the book communicates, as if it spoke to them-
selves. These objects will be most readily gained by the following
means.

All the children having their eyes on their books, the highest in
the class is made to read the first clause of the section, on which he
and all the children to the foot, ate catechised in a plain and lively
manner, The second child reads the next clause, on which he 1
first catechised, and then all the class, on the two clauses, all look-
ing on their books, reading mentally the words read by the others,
and while doing so selecting the answers to the questions asked.
This is to be done with each clause in a sentence, when it consists
of more thanone. When a clause is well understood, and is read
off with ease, the preceding clauses should be joined with ifin
reading,—~the children reading them in order again and again, tll
they come up to the teacher’s own reading, who is underetoud to
lead the reawing by his own example ; for his reading 15 to be by
them closely imitated. But great care must here be taken that the
words should be really read and are not merely repeated by rote.
For this purpose, they ought to pronounce the words going backward,
or read them in another part of their book. It isof the greatest
importance that they be so exercised as to know every word taught
them, at sight, wherever they see it.

When they can read the lesson well, thef
passing to a new lesson, to explain any difficult
insert the meanings, as has been explained. .

. On giving a new lesson, show the scholars how to read it, they
simultaneonsly following. Give them an outline, meaning and
definition of difficult words, of su.l words at least, as are new to
them. Then direct them how to study on their seats, so as to pre-
pare themselves well, for being tried” when agam cal'ad up.  To
secure diligence the teacher, at next lesson, and befire allowing
them to read, shonld questionthem ?retty minutely upon the lesson,
and recommend or reprove accoriing 1o circumstances. But the
task at first should be easy, and its preparation strictly enforced.

When they are able o Tead with some fluency and explain with
considerable” readiuess, reviewing should become frequent, and
exercises in defining and applying words in sentences, should be
given much oftener. At this stage, parapbrasing, verbal and gene-
mal, should be a daily exercise, gy pursuing _such exercise the
most obtuse in intellect, under the guidance of an intelligent and
painstaking teacher, may attain a complete command of language
for axpression, and be able to perceive, analyse and familiarly deal
with any subject which he uaderstands. .

‘The teacher is requested to consider the nature and the design of
these latter exercises in the education of children. They are in the
first place, intended, in continuation of the former, to lay a deep
and broad foundation, upon which to rear all the succeeding
branches of a child’s education, by a systematic and efficient cniti-
vation of the powers of the mind by means of proper and varie
discipline. .

EXAMPLES OF VERBAL AND GENERAL PARAPHRASING.
1. Simple verbal paraphrase.

¢ And Jesus, mwved with compassion, put forth his hand and

ought then, beforc
word or words, and

touched Aim, and saith unto Aim, 1 will; be thou clean.”
Words to be removed are italics. In their place definitions are
to be substituted. We explain them thus:

Moved, aflected.
Conmpassion, a sense of pity.
Forth, forward.

Him, leper.

Saith, eaid.

WL, 4m witling.

Clean, healed.

S&nbgtituting the definitions for these words, the paragraph would
read thus :

% And Jesus, affected with a sense of pity, put forward his hand,
and touched the leper, and said, I am willing, be thou healed.

2. Enlarged verbal paraphrasing on the same passage.
Words to be removed.

Jesus, the Son of God.

Put, stretched.

Hin, the man who had the leprosy.
Will, T am quite willing 10 cure you of your disease.
Clean, free trom thy leprosy.

3. Ezample of general paraphrase.

4 The Newfoundland dog swims with ease, and is fearless of
yvat?l;’; hie is useful for his services in preserving lYife from drown-
ing!

Paraphrased.

The Newfoundland dog is web-footed, swims with great ease,
and is perfectly fearless of water ; he is most useful in tﬁ’t:a country

gor his good services in the preservation of human life from
rowning.

. In teaching children to paraphrase, it is necessary to study first
simplicity, and then elegance. At first only a few words should,
therel(or?, be changed, and those of a kind which may easily be
supplied.

concluding remark is, that whatever is taught should be
taught well, taught thoroughly, oflen adverted to, and frequently
repeated. ‘The mind of a child should never be drawn from a sub-
ject hurriedly, before the mind has bad time to contemplate it. The
effect of this is to weaken the powers of the mind instead of
strengthening them ; and to foster, instead of restraining and regula-
ting that wish for variety which is so common among children.

LB LS,

What shall be done with the Boys ?
PROFESSIONAL LIFR.

« Professional life is a proper mark of ambition forthose who have
ataste and talent for it, and can reach it, But it involves severe
labor for success ; it is no idler’splay ; the social consideration it
secures is in itself a poor object of 1oil; the remunerationz of its
services ave, in general, neither rapid nor large. A considerable
n ‘mber of our young men will be wanted to £ill the ranks of these
classes in the community ; but the tendency isto an over supply of
at least two of them ; and the third is mnot strengthened by every
recrit who can thump a pulpit cushion. As a common Yule, it is
not best 1o urge boys 1nto college, even if in easy pecuniary cir-
cumstances, unless _theg discover a decided aptitnde for stady. A
graduate, who slides off from commencement day, into life without

ing into a profession because of too small an amount of personal

orce to grapple with its studies and practice, is apt to be spoiled
for eve? other pursuit. He has been at college, and of course,
cannot descendto ordinary work. The four years there consumed
have taken up the time when he might have been taught some use-
ful art. As the boy of seventeen, yet untaught hisalphabet, is asha-
med to goj to the publicachool, sothe collegian who learned nothing
at the university, and knew nothing before he entered, is too old or
proud to begin to acquire practical information. Ttisa gl\ty to uin
thus, at the price of a diploma which means nqthuﬁ, what might

d | have made a respectable mechanic or tradeaman., Nor is the ruin

prevented by merely thrusting & quack or a drone into a sulky court
toom, or preacher’s stand.”

SCHOOL TEACHING..
« School teaching is an important, but hard occupation. No one
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should embark initto be lifted into a more genteel and intellectual
circle. Its successful prosecution preeminently demands a consti-
tutional fondness for instruction, & natural or acquired tact at gov-
erning and stimulating mind. 1t aflords fine spportunity of ussful-
ness to such. But to undertake its tasks just to be ¢a master,’ and
to be thought literary, is a very unworthy mark of attainment,”

ART AND ARCHITECTURE,

¢ A fow branches of attistio culture, as music, painting, designing,
require & gradually inocreasing au%ply of pupils; but these are
rather the side dishes than the asubstantial fare of life. Nor are
they, in their best estates, very promising ways of sustenance, that
too many of our boys should be devoted totheir pursuits. It willdo
for some of them to drive around a photograph saloon, or to profess
sweet sounds for a living whether vocal or instrumental. Ifone has
a turn that way, a fine, a manly thing is an astist-architect’s life,
for which, it is to be hoped, an improving taste in building private
and public edifices will make a much increased demand. But it
will not do for parents to think that boys are all to carry portiolios,
t1 be artists, professional men, or merchants. There is not rcom
for this ; not recompense enough ; not natnral talent enovgh of the
requisite kind.”

AGRICULTURE AND MECHANICS.

¢t The main dependence raust be found, to meot this demand—~—
in as:'iculture, mechanical and manufacturing occupatiotis. These
are the indispensable employments of society, and must also be its
chief labor in 8 healthful condition of the community. [ think it is
the duty of parenta to select, with as much judgment as possible, a
son’s respaclive business, his aptitudes being consulted more than
his transient wishes, and kindly to endeavor to shape his preferen-
ces towards that pursuit.”

THE SEA.

¢ ¢ But my boy waats to be = sailor,? says some anxious mother,
with the tear of apprehension trembling in her eye ; ¢ and I cannot
rsuade him out of it, nor consent to grant his strange propensity.’
trange! 1 do not know about that. God made that glorious sea;
it is full of beauty, power, life ; some body must dwell.on it ; noble
spirits have, and all its voy&ers are nearer, it always seemed to me
to the eye and care of the Viewless, Eteiual Spirit, than any others.
One would scarcely wish to encourage a child to become a sea
faring man : but where that passion for salt water exists, and years
show that it does not lessen, it is far wiser for the parent not to op-
it, but to assist, with a hopeful spirit, to gratify it in a way to
make it as safe to morals as possible.” A boy of this roving, adven-
turous disposition, who stays on dry land with about the same plea-
sure that an eagle would feel in your poultry yard, should not be too
strongly tempted, by gx_u:ental _objections, to run away from homs
that he may indulge his proclivity. That desperate step mu.t be
most painful to both parties. 1t often makes a hard boy irreclaim-
ably harder. Many. mothers and fathers have been sorry when too
late, that they did not provide a good captain and ship for their son
to make his trial irip, instead of allowing him to slip off from their
reach with some wild set of rovers to contaminate lits morals and to

utterly wreck his soul.

¢ A word concerning the moral perils of the sea. With all its
reckless wickedness, I am quite convinced, that, in fair circum-
stances, as on board our regular marine, and under masters of aver-
a§e character, the risks are by no means so great, as to send a lad
of seventeen or twenty to New-York or Boston, 1o be tempted to
theft angyall manner of dissipation by theaters, gambling hells, and
houses of assignation, The sea itself is a grand temple ofelevating
suggestion ar 1 devotion. Its silent waters lead to thought. Its
boundless reaches remind of eternity and God. To be in port atthe
intervals of months cannot be so dangerous as to be within ten
minutes walk of theater alley every evening. There is many a
worse place where a bold, spitited youth might be than the deck of
a round-the-world cruiser, ¢rocked in the cradle of the deep.’

<« A single further advice ; whatever you do with your boy, do
something substantial with him. Put him into contdct with his
fellow men, through some power of aiding the real progress of so-
ciety by heipm to supply its wants, h‘ysical, orspiritual. Do not

e a mere fancy man of him, goof or nothing but to soil kid

gloves and g_nqk up ladies® handkerohiefs. If therg be a_righteous
ground of offense to man and man’s maker, it is lx:und in such a
perversion of humanity.”

Tuckxr.
(The Happy 1lome.)

The Study ol‘ftatural History in Common Schools.

. A series of educational meetings was held in Boston, at which die-
tinguished persons were called upon to discuss the requirements of
common schools, and the best method of meeting them. The follcwin
extraots, from tfle address of Prof, Louis Agassiz, on the study o
Natural History, will, we think, be found interesting to our readers.

Address of Prof. Agassiz.

I wish to awaken a conviction that the knowledge of nature, in
our ays, lies at the very foundation of the prosperity of States ; that
the study of the phenomena of nature is one of the most efficient
means for the development of the human faculties, and that, on
these accounts, it is highly important that that branch of education
should be introduced into our schools as soon as possible.

To satisfy you hew important the study of nature is_to.the com-
munity at large, I need only allude to the manner in which, in
modern times, man has learned to control the forces of natute, and
to work out the material which our earth produces. The importance
of that knowledge to the welfare of man is everywhere manifested .
tous ; and I can refer to no better evidence to prove that there is
hardly any other training betier fitted to develop the highest facul-
ties of man; than by alluding to that venerable old man, Humboldt,
who is the embodiment of the most extensive human knowledge in
our day, who has acquired that position, and who has become the
abject of reverence throughout the world merely by his devotion to
the study of nature.

If it be true that a knowledge of nature is so important for the
welfare of States, and for the training of men to such high positions
among their fellows, by the development of their best faculties, how
desirable that such study should form a of &1 education ! and I
trust that the time when it will be introduced into our schools will
only be so far removed as isnecessary for the preparation of teachers
capable of imparting that instrction in the monst eiementary form.

. The only difficuity was to find teachers equal to the task; for, in
his estimation the elementary instruction was the most difficult.

1t was still a mistaken view with many, that a teacher is always
sufficiently prepared to impart the first elementary instruction to
those entrusted to his care. Nothing could be farther from the
truth ; and he believed that in entrusting the cducation of the young
to incompetent teachers, the opportunity was frequently lost of
unfolding the highest capacities of the pupils. by ot attending at
once to their wants. A teacher should always be'far~in advance of
those he instructs ; and there was nothing more painful than for a
teacher to feel that he must repress, if posssible, those embarrass-
ing question which the pupils may wish to ask, but which may be
beyond his reach.

¢ conceived that nothing but the inexhaustible thirst for know-
ledge which is imparted in human nature, enables children to sustain
their interesg in study, when the elements are imparted to them in
the manner they are. Could anything be conceived less aitractive
than the learning of those twenty-foursigns which are called letters,
and to combine them into syllables, and then into words; and all
taught in the most mechanical and hum-drum way, as if there was
no sense in it! And yet, there is a deep sense in it, and there is,
in those very letlers, material for the most attractive and instruct-
ive information, if it were only in the head of the teacher when he
has to impart it. Let him show his young pupils how men have
lerned to write their thoughts in words; how the art of writing
was invented ; in what way it was done in the beginning; how it
hias been shortened in its operations, which are now so rupid that
the writer follows the words of the speaker with as great certainty
us if he saw them already written, and had only to copy them ; and
then the child will be eager to emulate that, and wilP be reaJy to
avail himself of the advantages which a possession of the art will
give him over those who have it not.

But then, 1 say in order to create this interest in the child, it is
not sufficient that he be taught mechanically, that such a figure is
A and that B, and C, and so on, but he is to be shown how men

‘came to write the lelters in that way, and that the earliest and

simplest ways of re geseutinghlhese thoughts was by showing
objects as they are. This point the Professor very happily illustrated
and enlarged,upon, and in connection with his general principle of
imparting knowledge by the agency of thingf he referred to an in-
cident in his personsal experience : 1 have been a teacher since I
was fifteen years of age, and I am a teacher now; and I hope I shall
be a teacher all mylife.” Ido love to teach, and there is nothing so
pleasant to me as todevalop the faculties of my fellow-beings who,
1n their ealy age, ave intrusted to my care, and I am satisfied that
there are branches of knowledge whioh are better taught withont
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books than with thom ; and there arc some cases already soobvious
that I wondor why it is that teachers always resort to books when
they would teach some new branch in their schools.

\xhen we teach music, we do not learn it by rote, we do not com-
mit it to memory, but we take an instrument and learuto play upon
it.  When we would stedy natural history, instead of books let us
take specimens—stones, minerals, crystals, When we would
study plants, let us go to the plants themselves, and not to the books
describing them. When we would study animals, let us observe
animals ; and when we would study georraphy, let us not resort to
maps and text-books, but take a cluss of children and go into the
fields, and look overthe hills and vaolleys, the Jakes and rivers, and
learn that a knowledge of the earth consists in knowing what
mountains and hills there aro, what rivers flow, what are the nc-
cumulations of water and the expanse of land. And then, having
shown them that land, let us show them a representation of what
they know, that they may compare it with what thoy have before
thein, and tell them’that is the way in which the things they have
seen may be represented, and then the maps will have a meaning
for them. Then you can go to maps and books, but not before you
have given them some hints as to what these things mean, and what
cast, west, north and south are 3 not merely by representing them
by the letters E., W., N. and §. upon a square piece of paper,
with all sorts of dots upon it, one reprcsenting Spain, the other
the United States, which in their estimation have about the size of
the piece of paper on which they have learned it.

I well remember that when [ was a teacher at Neufchatel, [ ob-
jected to the mode of leaching geography in our schools. I was
satisfied it could be done otherwise, and 1'asked that I might havea
class of the youngest children, who were admitted to the school, and
teach them in another way. The Board of Education would not
grant me leave, and I resorted to another means. ¥ took my own
children, my oldest, a boy of six, my girls, children of four ‘and a
half and two and a half years, one hardly capable of walking, and
invited the children of my neighbors. Some came upon the aims
of theit mothers, others were able to walk by themselves. I tovk
these youug children upona hill above the city, and there showed
them the magnificent crescent of the Alps standing before them,

- their peaks piercing the clouds, and told them how far away they
were, then pointed to the hills between these, and the lake ai our
feet; o d when they had become very familiar with all these, and
enjoyed the beautiful scenery, I took fram my portfolio a rarsed ma, ,
in which the natural features of the country are atiempted to be
imitated in pasteboard, and turning them away from the scene, 1
showed them everything represented on a sinall scale, and they re-
cognized he very peaks they saw before them ; they saw the Jake
which was spreading beforethem as a blue spot upon that map ; and
s0 they learned the meaning of maps, and afterwards could appreciate
the map which wasnot even raised, butonly with black and white
marks representicg the same features. From that day geography
became no longer a dry study, but a desirable par: of their educa-
tion,

I have undertaken to address you upon the desirableness sf intro~
ducing the stu..y of natural history into our schools, and of using
that iustruction as a means of developing the faculiies of children
aud leading them to a knowledge of the Creator. Natural History,
Ihave already said, should be taught fram objects and not from
books, an:l you sec at once that this requires teachers who cau read
and say whether a lessos has been committed fa’:thfnllz 1o memory,
but they must know these objects before they can teach them, and
they should bring these objects into the school, and not only exhibit
them to the scholars, but place tliem in the hands of each” scholar.

Some years ago I was requested b{qthe Secretary of the Board of
Educatio 1 to give somes leciures on Natura) History to the teachers
in different parts of the State, in those interesting meetings which
ate known as Teachers® Institutes. I had been asked to give some
imstruciions upon insects, that the tcachers might be prepared to
show what insects are injurious to vege:ation and what &re not,
and be the means of imparting that information to ail.

1 thought the best way of answering the call was, to placeatonce
an object of this kind into their own hands, for Iknew thatno verbal
instruction could be transformed into actual knowledge ; that what-
ever I might say would be carried away as words, and not as the
impreesion of things—and what was needed was the impression or
things. Therefore I went out shortly before the exercises commenced,
and collected several hundred grasshoppers and brought them into
the room, and having first etherized them, so that they should not
Jump about, I put one of them into the hands -of each teacher. It

. appeared ridiculous to ail. But, I have the satisfaction of saying
that the examination of these objets had not been carried on -long

-

before every one became interested, and instaad of looking at wme,
they looked at the thing.

At first, I pointed to things which could not be casily seen. They
eaid, ¢« These things are too small to be seen.’ I replied, ¢ Look
again, and learn to ook, for I can see things ten times smaller thau
those to which I have called your atention’; it is only want of prac-
tice which gets such narrow limits to its powers.

Having examined one object, lake another which hus some simi-
larity to it, and analyze its parts, and poirt out the differences be-
tween that and the object examined befors, and you areat once upon
that track, so important in all education, which “consists in compa-
rison. It is by comparison that we ascettain the general features
of things; and itis by comparison that we reach general proposi-
tions. In fact, comparisons ateat the bottom of alf‘philosoyhy, and
without compansons, we nover get beyond the knowledge of isclated,
disconneoted facts.

Now, do you not sce what importance there must be' in such
trainiug—how it will awaken the faculties and develop them—how
it will be suggestive of further inquiries and further comparisons?
And as soon a8 ane has begun that sort of study, there is no longer
alimit toit. Ia this waiy, we can become better acquainted with
ourselves, we can more fully understand cur own nature and our
own relations to the world at large. We can learn how we are re-
lated to the whole animal kingdom, if we once begin that compa-
rison. At first it might seem difficult to find any 1esemblance
between man aud & quadruped, or between the quadruped and birds,
or between birds and reptiles, or between reptiles and fishes ; and if
we wese to attempt to compare a fish with man, the very idea would
seem preposterous ; and yet, the two are constructed upon the same
Flan; the same elements of structure which we may trace in the

ish are presented again in man, only in a2 more elevated combina-
tion ; andl it may be shown, in the simplest way, that there is o
plain ﬁmdation leading up from the fish to the noble stature of man.
And these comparisons are the best meana of developing all our
faculties, because they call out not oniy the powers of observation,
but also the ability of the mind to generalize and at the same time
diserimunate.  They call out, in fact, allthose ebilities which distin-
guish one mau from another, which give men power overother men
—the ability of discrimipating judiciously and of combining properly
—the aluhty of ascertaining the differences as well as tiie resem-
blances. The one constitutes the art of obsegving ; the other consti-
tutes the art of philosophy, the art of thinking.

‘The difficult art of thinking can be better fostered by this method,
than in any other way. When we study logic, or mental philosophy,
inthe text books, which we commit to memosy, itis not mind wgich
we cultivate, 1t is memory alone. The mind may come in, but if
it does, it is oan in an accessory way. But if we learn to think by
unfolding thoughts ourselves, from an examination of objects brought

betore us, then we actually learn to think, and to apply this ability

to think to the realities of life.

It is only by the ability of observing for ourselves that we can free
ourselves from the burthen of authority As long as we have not
learned to settle questions for ourselves, we go by authority, or we
take the opinion of our neighbor j;—that is, we remain tools in his
hands, if he chooses to use vs up in that way, or we declare our
inability to have an opinion of our own. Aud how shall we form
opinious of our own otherwise than by examining the facts in the
case ? Aud where can we learn 10 examine facts more readily than
by taking at first those facts which are forever unchangeable, those
facts over which man, with all his pride, can have no control ? Man
cannot cause the sun to move in space, or change the relations of
the members of the solar system to each other, or make the seed
to sprout out of its season, or make the oak produce apples. Man
must take the phenomena of nature as they are ; and in ®arning
this, he learns, truth and humility, He learns that what exists in
nature i8 true, and to value truth, and thathe must bow to what is,—
to what he cannot change in the nature of things. But, at the same
time, he learns how to ascertain what things are ; and how they
came to be ; and while he-learns that, he acquires a power which
can never be lessened, but which is ever increasing in proportion
as his opportunity for further observation isincreased.

It is only by the development of all his faculties that we can make
man what he may be; it isonly in giving tohis mind the food which
wifl nourish all his faculties, that we accomplish this end. If we
only coltivate the imagination, the taste, the memory, the culture
of the senses is neglected, the ability of observing is neglected, andl
all those abilities which man may acquire by the culture of his
senses, by the art of observing, are left unirained.

The reason why we so frequently see scholars who do not do
well in school is because their abilities lie in another direct.on from
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that which suits others ; it is because one gteat eloment is loft out
of the system of education—that which appeals to the senses, to the
power of observation—that which requires activity and manipula-
tion ; aud while only the imaginative faculties and the memory are
cultivated, which will suit some minds perfectly, and ba the very
food they want, others are left starving for want of the food \\-hic?l
their nature requires. .

1 say, therelore, that inour age, when the importance of the study
of Natural History is so manifest, by its man‘y anliculions to the
wants of man, I would add that one meaus of culture to our system
of education, and add it as soon as it is possiblo to educate ihe
teachers who muy be capable of imparting the information; and
that can be done euil{ by following the same wise method which
has been followed in the introduction of every other branch. How
was it when Physical Geography was introduced into our schools ?
gne n}xlan went ahant from achoolto school to give mnstruction in that

ranch.

He had his pupils, and those pupils are now teachers. Do the
same thing now. Select & fow men who have the aptitude and the
practical skill to teach, and let them go forth, to the Teachers’ Ins-
titutes at first, and then into the schools. Let them show what can
be taught, and very soon the information will be spread abioad, the
ability to teach will be acquired, and in a few years we may have
a system of education embracing that important branch that is want-
ing now, and which I believe to be really one of the most important
additions which can be made to any aystem ot education,

Suggestive Hints towards Improvea Secular
Instruction (1).

BY THE Rev, RicHArD Dawss, A.M.
L
First Lessons.

Having taken a considerable interest for some years in the dail
teaching of my own village school, I am, from the success whic.
has attended it, induced to offer the following outline of what-is
taught, and the manner of teaching it, to the rttention of teachers
in our elementary schools,—as being likely to beof some assistance,
at all events to the less experienced among them, and perhaps
not altogether useless to those whose qualifications and training n
our Nermal Schools may have better fitted them for their wark.

And first, it is of %:eat importance that the teacher should be
able to interest the children in what they are doing; aud this, if he
1ake a lively interest in it himself, he will find no difficulty in doing,
even when t‘eachin{z what is 100ked upon as the mechanical part of
reading ; particular ‘\; if he know how to mix with it oral instruction
of a conversational kind, and has any judgment in selecting subjects
to talk to them about,—such as the domestic animals, birds, etc.,
and other things, with which they are brought in contact in their
habits, maziner of living, and how useful to man,—the one attaching
itself to places, the other to persons; then perhaps relating somo
shost and amusing anecdoteof the dog or other animal, for which a
good teacher would be at no loss, and would always see, from the
countenances of the children, whether he was interesting them er
not, and would go on, or leave off; accordinﬁly. .

And again, if a cow or hoise is mentioned—drawing them into a
description, leading them to contrast them,—a child will perhaps
say : Acow is a four-footed animal. Teacher: Yes, but so0 isa
horse ; and then will point out something in which they differ: The
child wjll then try again—a cow has got horns, but a horse hasnot ;
then the teacher will point out that some cows have no horns, and
will lead them on into things, in which the cow and horse really do
differ—such as the hoof; the cow having a cloven foot with two
hoofs on one foot : what other animals have the same ?—difference
in the way of feedjn% 3 a cow chews the cud—ruminating : does the
horse 2—what animals do ?—sheep, deer, etc.—Whnat difference in
their teeth ; has a cow front teeth in the upper jaw? a sheep? a
horse ? etc.  What do you call a number of cows together? what
of sheep ?—of deer?—of swine ?—of bees ? What are the habits of
animals going many together ? mention those you know which do
so. The flesh of the sheep called what 7—of the ox? The particu-
lar noise of the sheep, cow, horse, swine, etc.? bleats, bellows,
neighs, grunts. The young of a cow ? a calf ;—and its flesh ? veal
The young of the horse, what? a foal. Spell calf, calves: write

(1)This is the first of a series of extracts from the valuable baok under
that title.—London 1857, Groombridge aud sons.—Paternoster Row.

them down on your slates. And in this way chiliren may be led
into a tolerably correct idea of the thing in” question, and will be
partly able to describe it themselves; alﬁhis theytell again at home,
which has its use.

. Thers 13 something extremely pleasiug and interosting to children
in having their alttention called to the habits—difforence 1n structure
—tn covering—in manner or feeding—in fant, all possible outward
diffsrences, o knowledge of which can be acquired by the eyes
and by the hands (seeing and feoling) of the beasts and birds about
them ; and of thisa very strong proo?is given, inwhat I have related
in connection with my giving to a class of boys a lesson of the fol-
lowing kind, which was sug{gesled by some observations in a book
on Natural History, by the Rev. L. Jonyns, on the difference o the
way in which animals with which theyare acquainted rise. How
doea the cow get up ?—hind-feet or fore-feet first? how the sheep?
how the deer, etc. { Some will answer rightly, some wrongly ; but
all think and are glive to the question. Then pointingout to them ;
that all these animals rise with the hind-legs first, and that they
belong to the class of ruminating or cudchewing animals—and that
if 1t is true that in one, two, three, four, etc., particular cases of
animals which chew the cud, that they rise i this way, whether it
would not be likely to betrue in all cases—showing them the wa
of »tting at a general rule, from its being true in a number of indi-
vit.al instances,

‘Then again: How do the horse, the pig, the dog, etc., rise ? hind-
feet or fore-fect first? do they ruminate 7 have t ey front teeth in
the upper jaw? The teacher would point out how they differ from
the ox, the sheep, etc.

Children living in the country are very much alve to this kind
of instruction ; and I found that several of them in going home from
achool hiad observed the animals when rising, and gone out of their
way to make them get up ; thus bringing to the test of experience
what they had been taugh t, and commencing :.t this early period,
habits of ‘observation on things around them ; which, in after life,
mayv add much to théir happiness, and open out sources of enjoy-
ment to them, to which they have hitherto been strangers,

Happening to mention that some obsetvers of the habits of ani-
mals thought that sheep more frequently lio down on the Jeft side
than on the right, I find that many of them count a flock of sheep,
as to the side they are lying on, when they see them lying downin
the fold or in the field, and I have no doubt will, in time, have
counted such numbers as may balauce their opinions one way or
the other,

Mr. Jenynssays, that he mentioned to a farmer, who had passed
all his life’among animals belonging to the farm, this difference in
the mode of rising in the horse and in the ox—the sheep and the
pig—and generally in the cud-chewing and non cud-chewing ani-
mals, but that he (the far.ier) was not aware of it; and I recollect
myself many years ago in college combination-room, a .onversa-
tion arising as to whether a sheep or a cow, had a double row of teeth
in front, similar to the horse, when, strange to say, althongh every
one seemed to know that it was the case with the korse, yet not
more than one ar two were aware that the sheep had not; and so
many doubts were started about it, that two young men of the party
walked a considerable distance to a field wliere there were some
cheep, and caught one of them in order to examine it. .

When able 1o read with tolerable ease, and when they have ac-
quired some idea of reckoning up small numbers, which they ver
soon do, it will be found extremely useful occasionally to call their
attention to the number of letters 'in a word—pointing out which
are vowels, and which are consonants; for instance in the -word
number—how many letters ? six. How many are vowels? two.
Then how mary consonants: some will reckon by looking at the
book ; others, aud these are the sharp ones, will reason, and say ;
as there are 4ix letters, and two of them vowels, the remaining four
must be consonants ;- making it a question in arithmetic.

In this way, very great interest may be excited ; and when such
words s bounly, city, yearly, occur, the teacher should point out,
that at the end of words ¥ is 2 vowel ; at the beginning, a corso~
naut; and then ask them to quote all the words they know begin-
ning y or ending with y : this gives thewmn great facility in acquinnﬁ
words ; such questions, as, What is the first letter in such and suc
a word—what is the last—how many syllables in the word—what
18 the middle syllable—what is a syllable made up of 2 Of letters—
what is a word made up of ? Ofa syliable or syllables. Thisinterests
much more than the ordinary way of reading without obsarvation,
and keeps up the attention. ) . -

Again, call their attention to the page of their book—say it is
page ten, eleven, twelve, or thirteen—hrw many leaves? five, five
and a half, six, six and a half: and from this they very soon will
gather that when the page is denoted by an even number there is
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an exact number of leaves, and no odd page remaining; hence the
teacher will point out to them, that all even numbers are divisible
by two without remainder, and that an odd number, when divided
by two, alway's leaves a remainder of one. Occasionally making
them reckon tie l~nves, in vder to show that it agrees wiil thoir
arithmetic, is good ; in fact, there ars> innumerable ways in winch
the common sense of a teacher might be called forth.

1t will also be usefui to give them correct ideas of the kind sug-

sted by the following question : Where does the sun risa? pont
in the direction. Where is he at noon? Where does ha set ? When
is he highest in tho heavens? In what direction is your shadow cast
in the morning ; in what direction at noon ?—iu the evening ? In
what direction do you come to school 7—go home? and as they
come, of course, from very different directions, this becomes more
instructive. Point to yonr home—towards sunset. Are the days
lengthening or shortening ? Will to-niorrow be longer or shorter
than to-day? In what direction is such and such a parishorstriking
object 7 How the parish in which they live is bounded on the dit-
ferent sides, etc. In this way children ma{' be made to get correct
ideas as to east, west, north, and south, and the intermechate pornts.

Theteacher should also occasionally call one of them forward,
and, putting & piece of chalk into his hand, tell him to_draw a line
on the floor ruiling north and south. What is the first letter of
north, and \.uat of south ? put N and S then at the proper ends ;
how does he know the south from the north ? draw & line through
the middle running east and west—anotuer half way betwoen the
east and the norih—the east and the south, eto. This they are
all pleased in being able to do themselves, and there is scarcelyu
boy in the smaller classes that would not do it, with great accuracy ;
of course the teacher mi%lht vary it, by telling a boy to begin and
make & ring (circle) on the floor as if he ware going to play mar-
bles ; then to draw a line through the centre due east and west—
another north and south—and this way has an advantage ; as they
will get to something like the figure of the compass.

I have observed also, that they take great interest in having their
attention drawn to the particular points in which the sun sises and
sets ; for instance, that on a certain day in March he rises due east
and sets due west ; that every succeeding day up tothe 21st of June
he rises farther and farther to the north of east, and sets a little
farther to the north of wes', on each succeeding day, and up to this
point the days go on increasing: he then returns in the same way,
tising nearer to the eastand selling nearer to the west on each suc-
ceeding day until the 21st of September, when he again nses due
east and sets due west : then up to the 21st of December nises farther
to the south of east and sets farther to the south of west, and on each
succeeding day describing a smaller arch in the heavens and the
days shortening. . . .

his becomes & matter of daily observation, as a thing which
thay can see with their own eyes, and interests them accordingly.

Again, the teacher should point out how their shadow is longest
when the sun is in the horizon—diminishes up to noon, when the
sun is highest, and then increases again until sunset—what 1t would
be if the sun were over their heads, etc. .

The following verse, from one of the Lessone, will illustrate this :—

Trudging as the ploughmen go
(To the smokiog hamlet bound) ;
Giant-like the shadows grow,
Lengthen'd o'er the level ground,

Questions like the following are also instructive. If the sun rise

at five o’clock, half-past four, three, etc., in the moming, at what
time will he set? getting them 10 understand what mid-day means,
ari that there are as many hours ftom sunrise to noon, as from
noon to sunset—that the difference between the hour of rising and
twelve o’clock will give the hour at which he sets,

As soon as children-are able, the teacher should endeavour to
give them correct ideas of the measures of time, of space, and of
volume ; ask them, for instance, What is a year? they will answer,
twelve months, What is a2 month ? four weeks. What is a week ?
seven days. What is a day 7 twenty-four hours. What is an hour?
sixty minutes : and thus driving them into a_corner, they find out
the answer was not the one expected, and begin to think on the
subject : the teacher should then point out to them, that a year is a
measure of time, as ¢ yard is a measure of length; that a month, a
week, a day, etc., are also measures of time, But of less duration
than the year ; of course they will afterwards be made to under-
stand what duration of time the year does measure : he should then
point out the great conveniences of the subdivisions of time for the
purposes of civil-life.

I'was pleased some time ago in going into the school, to sce the
contrivances of some of them in making -a clock-face on paper,

which had been the evening task for one of the lower classes ; what
struck me was, the greqt rogularity of an inner and outar circlo for
the face, in many instances as if made with compasses ; thoy had
recourse tocups or saucers, or aug other circular thimgs of un-
equal dimensions m their cottages, but of a size which came within
the compass of their paper on which they placed them, and then
ran the pen round the edges ; this showe that man is a contriving
animal, and I have no doubt the task afforded amasement apd ins-
triction both to parent and ¢hnld',

The teacler should exercise the children ont® +lock-face, point-
g out that the minute-hand gses round twelve times for the hour-
hand onco ; that thecirclo on the faco is divided into twelve equal
parts 5 that while tho minute-hund goes once round the whole circlo,
the hour-hand would only move from twelve to one, or 1;12th ot the
whele ; and when it had gone twice-round, the hour-hand had arrived
at two o’clack, or 2;12ths 5 when three times, at thres o’clock, or
3;12ths, and so onj and when the minute-hand had gone twelve ti-
mes round, the hour-hand would have moved over twelve of these
division, or 12)12hs:in this way they by degrees get some idea of
fractions,

In the same way as to measures of length, giving them a correct
idoa as to the length of a yard, a foot, an inch, etc., and how many
times the smaller measure is contained in the greater; and here
the teacher would do well to have a two-foot rule, and make firat
one and ‘hen auother of the children measure the dimensions of the
room—the length and breadth of the door-way, or any distance
between one fixed paint and unother ~to show tilem to what part-
cular purposes in civil lifs these meusures are used; that the yard
is the measure by which they buy calico, flaunel, fustian, cloth,
cordage, etc , all things for thu puspose of clothing : the length only
being measured, the breadth being of a standard kind.

‘That in speaking of the size of a 100m, of a garden, of a field,
both length and breadth must be taken into account—of a peck, a
bushel, a quart, ete., length, breadih, and depth—and the particular
things mea: ared by these ehould be pointed out.

(70 be continued.\

SCIENCE.

[The following paper on Donati’s comet, was inserted in the
Cunadian Naturalist 1or December, aud has been extended and
illustrated by the author for this journal.)

Some Observations on Donati’s Comet for 1838,

BY CHARLES SMALLWOOD, M.D., LL.D.,

Professor of Meteo;clogy in the University of McGill
Qollege, Montreal.

(Presented to the Natural History Sociely).

The measured limits that were set to the orbit of our earh, by
the Creator’s fiat, and which tends to develop with remarkable
regularity the budding flowers of spring, and to ripen the golden
fraits of autumn, and which brings the returningseasons of ¢ summer
and winter,” i3 one of those permanent and perpetual laws which
mark the wisdom, the power and the beneficence of the Almighty
Architect. To contemplate the starry host might after mght, seems
to have been the primitive and favounte occupation of the Chal-
dean shepherds while in the pursuit of their pastoral duties: and
to admire and to study its grandeur, is still the sublime occupation
of many who when the dim veil of night hushes the busy thought-
less world 1o slumber, search in the all but fathomless depths of
space, some bright speck or point of light removed from the observer
toa distance which the human mind cannot embrace, even the
thoughts of its immnensity, and _hose light has taken even thou-
sands of years toreach us; and tius distant spot of light is to us
fixed in its position ever since the human eye, aided by tbe teles-
cope, has gaz<.d upon it, aud the Micromeler has marked its position
with the g'¢ test accuracy, and hundreds of those minute and dis-
tant objects L. .o been yearly ¢ calalogued.”® The carth has under-
gone 1ts changes, but the glorious canopy of the heavens has
remained unchanged.

Ancther clags of heavenly bedies move—revolve in otbits like
that of our earth—round the common center of our system—the
sun. The limits and courses of these wandering bodies, the night-

watchings of the astronomer has pencilled and measured as with a
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span, and weighed them in the balance. A very few years ago the
number of these bodies—the planets—did not exceed five but re-
cently the catalogue has increased to sizty-one, and but a few
years have,passed away since 4 Leverrier, with a coloseal stride
laced one foot as it were on the centre of the sun and the other

stollution Cancer, passing through Auriga and Zaurus; its orbit
was below the plane of the Eoliptic, and its aphelion extended
twice the distance of Neptune. It disappeared on the night of the
2nd of October, the night that Pope Urban IV. died.

Helvétius, Fabric*1s, Lalande, Pingré and others, have collected

t an the surface of the remotest star of our system, and pointed
out the spot where a new p'anet—Neplune—was to be found, such
has been the modern progress of the gcience.

At certain periods of the world’s history another class of erratic
bodies, called comets, have appeared inthe celestial vault, whose
perihelion passage was in comparative close proximity 10 the orbit
of our earth, while its aphelion circmt far exceeded the immense
distance of those remote planets already mentioned. Bodies of this
nature in all ages of the world have attracted the attention of astro-
nomers and filled the wondering inhabitants with awe and amaze-
ment, appearing for a few nighis and even at noon day with excess-
ive splendour, and then_ apparently vanishing into the depths of
space for ever. The written history of the aopearance of comets
has always been associated with some disaster, hence the popular
fear at their appearance. (I need only call to recollection the panic
which spread over the United States and the Continent of Europe
last year.) .

The description and appearance of these bodies have often been
distorted by the fears of the historian- and the excited imagination
of the ignorant. So far back as 596 years before Christ, the mother
of the Chinese Emperor, Yu, considered the comet of that year as
auspicious for the fulure Empire and the yet unborn Emperor; but
modern astronomy has robbed these ies of their terrors, and
they are now considered as forming a part of our solar system, and
appearing at certain inlervals of time.  To trace the orbits of these
bogiees and predict their return involves, calculations of no small
Iabour, Their light density subjects them during their circuit to
perturbations from all other bodies which can act upon. them, and
deflect or retard their course; hence the difficulty in predictin§
their return. But kere again science has once more triumphed, anc
a Halley, 2 Biela, and an Encke, have traced their orbits, measvred
their distance, an predicted their return with the greatest accuracy.
They have calculated their elements. .

In July, 1264, 2 comet, whose tail was 100 degrees in length
and of great brightness, made its appearance in July in the con-

matter of course, associated with some
has associated it with the d
discases in cattle, famine,
V. took fright, abdicated
predicted his death, ag
L departure from this worl
e, et iheli
miles, while its perihelion (]
This famous coxg?at has regeiveg

from the fact of his abdication at its advent.

two of these bodies, amo;
is for the purpose of dire
ance, and to contrast i
of 1858, as the impr
reality the expected comet of 1566. As far back as 1351, Mr. Dun-
thorpe of Cambridge, En,
comets of 1264 and 1556,
considered by him as identical, and that it was a comet whose
period was about 292 years, making its re-appearance in 1842,

that Duntho
sioned by Jupiter and Saturn, and he found that

numerous records of a remarkable comet which appeared in March
1566, which is described as blazing with uncommon splendour,
like a globe of flame, about equal to half the moon, and displayin
a vast train of light. It first was seen near Spica Pirginis, an
soon advanced with great rapidity and a retrogade motion (a move-
ment contrary to the motion of the planets), towards the north, as
far as Ursa Major. Itthen advanced towards the south, when 1t
was gradually lost to view. It was seen for nearly two months. Its
position seems to have been marked with the accuracy that the use
of the instruments used in those days permitted, and it is said to
have moved so rapidly as to pass over 75 degrees, from east to
west—and 30 degrees from south to north—in four days. It has
been considered to have been one of the greatest comets ever seei.
A body of such a nature and with such appearances, was, as a
great disaster; and history
eath of two great German princes,
pestilence and war. The emperor Chatles
his throne, imagining that its appearauce
d actually made preparations for his final
d; but Kepler says he survived some-years
Its distance from the sun, at its aphelion, was 8,500,000,000
was within the orbit of Venus.
the name of Charles V. comet,
The object, in referring to the history and appearance of only
ng some hundreds that have been recorded,
cting attention to its probable re-appear-
ts movemeats with those of Donati’s comet
ession has extended that Donati’s eomet was in

§land, in compar.in§ the elements of the
ound them so similar, that the two were
Mr. Barber of Etwell, in following up these calculations found
rpe had not taken into account the perturbations occa-
between the years
1556 and 1592 their united attraction would diminish the period of
its appearance 263 days, but that betw-en 1592 and 1806 it would
be increased, by the action of Jupiter r:lone, no less than 751 days,
or more than two years.

Babinet of Paris has also published his results, and found that the
orbits of the comets of the years 304, 685, 1264 and 1556, have some
appearance in_common, and have always been marked with an
extraordinary dis Ia%.

Bomme of Middleburg has re-calculated thair orbits, and says
its re-appearance may be exp:cted in August, 1858, with an uncer-
tainty of two years.

Hind of Bishop’s Observatory, Regent’s Park, has paid especial
altention to the orbits of the comets of 1264 and 1556, and afler
many intricate and careful calculations, taking into account the
perturbations caused by Jupiter, Saturn and Neptune, has also come
to the couclusion that its appearance would probably be in Augus,
1858, with an error of two Years.

The opinion of th's eminent practical astronomer has been the
subject of severe criticisins, owing to the misrepresentation of what
has been called «his predictions,”® which have in reality been
nothing more than opinions and probabilities reduced from deduc-
tions and calculations worked out by himself upon the orbitsof -
these comets, which are bodies of so uncertain a nature.

Hock of Leyden has recently raised some objection to the views
of Hind on the identity of the comets of 1264 and of 15563 bt
Hind, in a letter written to me under the date of the 12th May,
1857, says: 1 atill maintain the opinion that I have so long held
reglpecting the identity of the comets of 1264 and 1556,

he re-appearauce of this remarkable comet will throw much
light upon the perturbatory influences of those heavenly bodies,
which may be in proxiniity 1o its orbit, and it can now be” scarcely
dfqu}gl;éi that Douati’s comet of 1858 was not the expected come!
of 1556. -

The comet which has =0 recently visited-us, and which has now

sed from our view was discovered by Denati, at Florence, on the

d June in right ascension Sh. 25m.” 12. North Polar distance
67° 15. lis appearance was a round, bright, ngbulous paich of
light, with a condensed centre, and without any tail. It was seen
at Berlin, by Bruhns, on the Tth August and on the 23rd of the
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same month it was visible at Cambridge, in Engiand. It wasscen in
Canada as early as the 6th and 7th of September. On the 12th, at
8p. m., M. T., its appearance was bright and nebulous, the tail
was slightly curved upwards and it was near the star Xi of tho
constellation Ursa Major, bewng nearly in a line with the pohuters
Merak and Dubhe. ” Its position (1) was right uscension,
11h. 20m., and North Polar distance 564° 20°%. It was scen after
sunset and before sun-rise (which led to the supposition of two
distinct comets.) Its appearance gradually increased both in

tember, at 8 p.m., its-approximative places were R.Q. 12h. 32m.
§°.PP. D. 57° 1. Its tall)P exteaded oger nearly 13 degrees and
was calculated to be upwards of eighteen nullions of milesin length.
It was then in the constellation Canes Venatici, On the 2nd
QOctober its R. A. was 12h, 30m. N. P. D. 66°. Its tail was nearly
27 degrees in length curved and reaching to Eta in Ursa
Major. It passed over a cluster of small stars in Coma
Berenices, which were visible through it. Its calculated distance
from us was 50,000,000 of miles and its course was at the rate of
20,000 miles per minute. On the 4th October it was near the bright star
Arcurus and nearly rivaled it in brightness. On the 1lth of
October it passed from North to South declination. On the 10th, at
630 M. T., its R. A, was 15h. 56m. and N. P. D. nearly 90°. It
was now at its maximum of brightness and was a most brilliant
and magnificent spectacle. Its tail was nearly 50 degrees in lenath
curved like a Turkish sabre and passing upwaré,s through the
constellation Ophiuchus, a line to the star Phi of that constellation
apparently bounding its convave edge. Its convex border was
much brighter apd “betrer defined than its concave, it extended
vpwards neatly as far as Teta Herculis, 1t crossed the earth’s path
onthe 1118!.11 and was nearest the planet Fenus on the morning of
the 18th.
On the evening of the 18th it was faint and near the horizon and
required the aid of powerful telescopes to digtinguish it, althoush it
was seen as late as the 2244 of October in some of the United
States observatories South of us. Onthe 2lIst its N. P. D. was
118° 15% having passed over upwards of 100 degrees in its path.
At each observation a dark shade of light could be seen passing
from the body of the central nebulous mass, triangular in shape on
which the body of the coraet projected a shadow on the surrounding
coma, the direction of this shadow was upwards. =

From some recent calculations of Bruhn’s, of Berlin, he is of
opinion thut the period of its revolution round the sun excecds
2,000 years. Loewy has fixed its period of rovolution at 2,494

ears.

d The chinese records mal:e mention of a comet which appeared
31 years before the christian era, associated as customary with thie
popular belief of wars and disasters, and corresponding in"date with
the battle of Arbela, these records also make mention of the appear-
ance of remarkable comets both at an eariier and a later date.

Donati’s comet seems to have surpassed the comet of 1811 both
insize and brightness; the extreme length of its tail, according
to Sir Wm. Herschell, was only 25 degrees, while that of Donate’s
on the 10th of October was nearly 70 degrees in length. Tihie mght
of the 10th wa peculiarly fiited for obscrvation, and nothing could
have exceedeu the magoificent blaze of light 1hat praceeded from
both the nucleys and ta

Its appearance, course, motion and disappearauce wonld tend to
the opinion that it is a distinct body from_the comets of 1264 and
1556, s0 that the appearance of the body that excited so much
wonder at those periods of time, and which has occupied the
atlention of mathematicians and astronomers up to the present date,
may yet be looked for.

The sniserior advantages that we now poesess of observation have
not been lost upon Donati’s comet, and its place has been so accur-
alely 1sid down, that its reappearance cannot be mistaken ; aud the
aleulation of its orbit may 1n a measure tend to throw sonte light
o tha perturbations that may influence all such like bodies.

Several other small comets were also visible during the year,
but evcited little attention, owing 10 their small size.

(The Rev. Dr. Williamson, of Queen’s College, Kiugston, has
recorded some very accorate observations on the comets place ; the
last observation taken by him, was on the 18th of October, R. A.
16, 57m. 25s.. declination South 21° 51°. The Bond’s of Cam-
bridge, U. S., and the staff of observers under Dr. Gould, at the
Dudley Observatory, Albany, have also made some very important
observations, which are published in the ¢ Astronomical Journal ?
ud the ¢ Mathematical Monthly,” and 10 which I am indebied for

(1) The ts tak )} imati i
Fluz:‘gb mmen are taken only approximatively from stars in

-

brightness and_magnitude, until the 10th October. On the 28th of

19

these extended remarks. According to the observations made at
Cambridge, U. S., the diameter of the nucleus, on the 24th of
September, was 1080 miles, which iuncreased till the 2nd of October
and reached the diameter of 1560 miles, the least observed diameter
of the nucleus oceurred on the 5th of October, when the comet was
at nearly 1ts maximum of brightness, the external envelope varied
from 5800 to 14,100 miles in breadth. Tl comots of 1744 and 1811
possessed also theso envelopes. The shape of its orbit is nearly that
of n parabola, the longest diameter about 35,100,000,000 mileg, and
the smallest diameter about 2,700,000,000 miles, it was seen by M.
H. P. Tuttle, at Cambn'(lthe, on the 28 of June, and was detected
by H. M. Parkhurst, of Yerth Amoy, N. J., on the 29 of June and
on the -Istof July, by Miss Mitchell, ot Nantucket, shewing an

amount of attention and research reflecting much honor on our
American astronomers.  The observations were kept up at Cam-

bridge until the 20th of October, when the comet became too jow

for observations. 'The last measurements which I have been able

ta collcet was that of the 17th December, R. A. 298° 51'467,
declination South 53° 35°501 for Washington mean noon. The

following periods of its revolution have been computed: Watson,

215 years ; Bruhns, 2102 years ; Lowey, 2495 years ; Graham, 1620

years; Brunnow, 270 years; Nowcomb, 1854 years, and Searle,

2338 ycars, the last computations are from three normal places, at

mtervals of 62 days: the first is from eight observatories, at Berlin,

Florence, Padua and Vieuna ; the second from six observatories,

at Wushington and Ann-Arbour, and the third from nine observato-

ries, at Bonn, Gottingen, Barkee, Washington and Ann-Arbour.

On the 14 Se tem%er, Chacornac succeeded in obtaining traces

of Polarization, by means of the large Refractor without an eyepiece,

and Professor Govi found in the light from the 27th September to

16th of October, strong marks of polarization, the plane coinciding

nearly with the axis of the tail.
The only record in point of climatic difference during the past
year, was the excessive rains of July and a somewhat lower tem~
perature than the usual average. No marked difference was ob-
served during the time that the comet was at its nearest proximity
to the carth 5 (that s to say, on the 10th of October).

OFFICIAL NOTICES.

SECARATION AND ANNEXATION OF SCHOOL MUNICIPALITIRS.

His Excellency, the Governor General in Council was pleased, on the
3rd of May instant—

1. To crect into a Scholastic Monicipality the townships of Ham and
South Ham, in the county of Wolfc, with their present limits.

2. Tao erect into a Scholastic Municipality the township of Peterbo-
sough, in the county of Maskinongé, which township is bounded as
follows, to wit: partly by the Ficf Hunter, partly by the Fief Hope, and
partly by the seigniory of Lanaudiére, towards the west by the township
ct Erandon, towards the north by wild lands of Crown, and towards the
cast by the toweship of Huntesstown,

3. To annex that part of the thirteenth range of Arthabasks, which is
situnte on the south side of Riviére-de-Loup, 1o the Scholastic Munici-
pality of North Halifax, in the county of Megantic, with the exception of
the lands of Leoa Bruaelle, Joseph Leblanc and Frangnis Marcotte,
forming pact of section nember four of the Scholastic Municipality of
Staufold ; bese ercctions and annexation 1o come in force only after the
First of July next,

SITEATION 43 TEACHER WANTED.
Mr. E. Talkam, who has obtained & model schiool diploma ana is qual-

ificd to teach Bnglish, French and all branches required 1o be taught in
model schools, is desirous of obtaining a situation as teacher on or
the 13t of Jnly next. Satisfuctory recommendations can be farnished.

fore
Address - Mr. E. Tatham, 8t. Ours, County of Richelieu.

Elucation Office, 20 April, 1859, -

XOTICE TO DINECIORS OF INSTITTTIONS CLANXG AID OX TEE GRANT FOR

SUPERIOR EDUCATION UNDER TRE ACT 19 vICT., CAP. 54.
1st. That this year, no institution shall be entitled to or receive any

id unless the retarn, and demaad therefor,

be fyled within the period
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prescribed, that is to say, before tho first day of August next. No ex-
ception will be made under any protence whatsoever.

2nd. Acknowledgment of the receipt of such return and demand will
be made immediately to tho party forwarding same.

3rd. Auy party not recciving such ackaowledgment within cight days
after mailing the documents should make enquiries at the post otlice and
also at this office, failing which, such demand and return will bo deemed,
a8 not having beerr sent in.

4th. Blavk forms will be transmitted ducing the first fortnight in June
uext, to all institutions now on the lis{, and institutions not receiving
them Quring that period, must apply for them at tho oflice of this de-
partment.

5th. Institutions noton the list, who may he desirous of making the
necessary return and demand, can obtain the requisite blaok formns by
applying for them at this office between the 1st and 15th of June next,

Pirer J. 0. Cuavvear,
Superintendeat of Education.
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The School Law Amendment Act of 1859.

‘We publish in this number at full length a short statute
passed during the last session of parliament. We particu-
larly call the attention of school commissioners and trustees
to the power which is given to them to raise to any amount
the tax on immoveable property for school purposes. This
provision has for its object to relieve a certain number of
school municipalitics who having a very small share in the
school grant, conld not work the school law even with the
assessment when twofold the amotnt of therr share, which
they were permitted to levy by theact of1856. The school
municipalitics are also empowered to levy a larger sum than
heretofore for the building of school houses. From the zeal
which has been shewn of Jate in almost every municijality,
we have no doubt that many will take advantage of these
new provisions.

The other clauses of the act refer to the appointment of
Boards of Examiners and to the powers of the Council of
Public Instruction. ’

Normal Schoels.

It is with much pleasure that we insert in our columns
the following article on Normal Schools, which appeared in
the Abeillc, a publication written and published by the pu-
pils of the Quebec Seminary. Our pleasure is the more
lively because, besides the excellent effects it may produce
on those who will read it, we consider the generous sym-
pathies that the youth of our colleges express for the body
of teachers. The writers of the following lines will, at no
distant period be priests or influential citizens ; perhaps many
of them may wield our destinies as legislators or as ministers.
In these positions, it will be in their power to raise the
teacher to the level of his sublime calling, by obtaining for
him that personal consideration, of which he has been so
long deprived, and the increase of his material comfort.
May they then recall to their minds the generous spirit

conduct be conformable to the sentiments therein expressed,
and which are, we doubt not, held by all the youth of our
colleges. Their carecer moreover, though it may in many
points difler from that of teachers, will it not have had the
same starting place and shall it not have the same endt
Lleligion, country, science are they not, for the one as well
as for the other,at the outset to protect,at the close, to
crown their noble efforts ? L

¢«¢ Lower Canada.has not been backward in the encouragemen
of material progress ; railroads run from one end of the countryto.
the other 3 electricity annihilates the distance between her towns
and villages; innumerable steamers plough her waters; and the
industry of man victorious, over the obstacles of nature opens ke
immense lakes to the vessols sailing on the ocean. But in pa}'iuo‘
to industry its just tribute, she shuns the fatal consequences w hich
it often produces, as we ameliorate our means of existence, educa- .
tion, that bread of the intellect akes rapid progress. You need ;
but open your eyes to perceive it. While the L:wanmversity e
tv superior education a powerful impulsion, the Normal Schools
announced a new fulure to popular education. We< can assure
without hesitating that the Normal Schools are-a precious acquisi-
tion to the country. Our gratitude is due both to the promoters o
this institution and to the men, who by their prudent directi
have succeeded in placing these schools 1n the way of progress, ia
which we now find them.

Without an institution of the kind the education of the peopls
would have long remained stationa A few districts might, by
the sacrifices of a few devoted men, have received a more exter-
sive instruction, butthe radius of education would not have extended.
To promote and spread education in a country, there must be vauy
in the method of ingtruction, and equal profit in the progress made.
Moreover is not the success of the scholars depenaant on the
teachers? Are we to believe that this function is equally well filled
by any person? It is certainly not so, though totally unqualifisd
many think themselves capable of teaching.” The art of teaching
youth is a difficult art and but a few men possess it. It is as honer-
able as it is difficult, hence it should be worthily filled, so thats
lose not of its dignity by the ignorance of those that practise jit. i
man is nat permitted, no matter how learned he may be in othe
branches, to perform the duty of lawyer or of netary, without pz-
vious study and a satisfactory examination. The state wou!d severely
punish the temerity of him, who having followed no course of lec-
tures in medecine, would practise the art. Indeed there is nota
craft how humble soever, which does not require an appreaticestnp.
Is the art of instructing youth, an art so f&l of importance totk:
child, to the parent, and to society, is this the only one for which
we are lo suppose an intuitive science ?

Such are the motives that gave rise 1o the establishment of Noi-
mal Schools. There our teachers will be prepared for their futon
duties. The Superintendent in his annual report, gives us an ida
of the order and of the activity which reigns in_those schools. We
are surprised that in the short space of a scholastic year, the ste-
dents could master so many different branches and yet make soch
rapid progress in each branch. Persuaded that science alone is ne
sufficient 1o form good teachers, the superiors keep 2 strict watck
on the moral conduct of their pupils. And can there be anythia:
more necessary to the teacher, who will one day be called to fil
the place next in rauk to the parish priest, than an instructic
which shall enable him tv supply the moral and intelfectual wanks
of the children? Example is childhood's first book, and the one tbx
leaves thie deepest impression.

The 1eacher formed by the Normal School has, thus, 1wotitlesw
our confidence: we are certain of his capacity and of his virtce
Truly this is a powerful recommandation. Already many haw
appreciated its value 3 they have understood the importance of e
duty confided 1o the Normal Sch: ol. From all patts, pupils fulld
zcal and of love for stuldy, quitting their ease and liberty, haw
entered the school-room, resolutely determined to overcome the
difficultics lying in their path, man{‘ of mature years t0 wha
study presented many obstacles. Suoch was the eagemess that the
directors of the Normal School were-obliged to refuse many appi
cants, owing to want of place to receive them. .

Thers remains however an obstacle which may impede the o
ward masch of education, it is, false economy.” We meet witl
some men, happily few in number, 10 whom science and the bet
recommendations ate as nothing when compared with a small salary.
Let two teachers come fo , one learned, rich in personal qu

breathed in this, their youthful effusion, and may their

lities, the other ignorant, unknown, but determined not to fix a higt
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rice on his services, they would not hesitate to choose the latter,
who possesses the essential condition, in their opinion. You will
allow taat this is a deplorable way of judging of men aud of things.
They must have but a slight knowledge of the value of education,
to thus sacrifice it to a vile profit. Let us hope that those calen-
lations of a blind economy will disappear with the onwanl march
of education, thanks to tlte Normal IS,chools.

Permit us, then, in concluding to wish the pupils of the Normal
Schools the success which their zeal and self imposed sacrifices
merit. Their calling is an honerable calling. They have to modet
the nobler part of man. The sculptor chisels the shapeless marble
into an appearance of life ; the teacher must draw the mind itself
from the darkness of ignorance. Woadmire the citizen who devotes
himself to the service of his country, the soldier who bleeds in her
defence ; but the teacher, who dedicates the better portion of his
life, to a most laborious and painful vocation for the purpose of
enlightening and bringing up a new generation, 1o be industrions
and worthy citizens of their country, most certainly merits equally
the esteem, the respect, and the encouragement of every religious
and patriotic member of society.

Report of the Chief Superintendent of Pablic
Instruction for Lower Canada for 1S57.

( Continued from our lust.)

To improve the condition of the teachers has always been a
constant aun of the department. The irregular method of paying
their salaries had always till now been one of the chief obstacles
tothe progress of education. This irregularity was {\roduced pustly
by the negligenco of the school-comuusssoners, partly by the torced
1ardiness of the department in distributing the hulf yearly aid,
consequence of the system adopted; a system which required the
passing of an order in council for the payment of tire share of cuch
several municipality, when and as soon as the commissioners should
bave couformed to the law by trausmiiting their report. The
legislation of 1856 obviated this inconveuience, by placing the
entire amount at once, at the expiration of the half-year, in the
bands of the superintendent. The following table will shew the
progress made in the distribution of the grant, in consequence of
this important refcrm.

A table shewing the dates of the payment of the annual grant to
the various municipalilies in recent years.

Dates | Month in
p Number of] Amount
Halfyearly payments p:;- ‘ﬁ‘éﬁ?&' municipa- )
ment. | made, [hties paid. paid.

. £ s d.
Second  1854,....} 1855 | March,... 165 813312 8
Second  1854,....[ 1855 | April,.... 102 %2 8 0
Second  1854,....| 1855 | May,..... 59 1680 16 9
Second  1854,....] 1855 {June,.... 14 231 3 6
Second  1854,....] 1855 | August, .. 18 495 16 11
Second  1854,....] 1855 | October,.. 15 450 5 3
Second  1854,....| 1855 | Décember, 5 9% 8 1
First 1855,....] 1855 | August, ..} 338 10219 3 10
Firat 18535,....] 1855 | October,. . 101 3349 1 9
First 1855,....] 1855 | Déecember, 22 505 15 1
Second  1855,....) 1856 ] February, 383 1085518 O
Second  1855,....| 1856 | May,..... 59  }9330 7 3
Second  1855,....| 1856 Julyyeee .o 11 399 6 6
Second  1855,....| 1856 | Auzust, ..{ 17 57 I
First 1856,. ...} 1856 | August, .. 421 1225513 1
First 1856,. . ..} 1856 | Sepiember, 38 808 3 11
First 1856,....) 1856 | October, .. 17 441 11 11
First. 1856,.. .. 1856 | November, ¥i 156 16 9
First 1856,. ...] 1856 | Décember, 5 63 11 10
Second  1856,... | 1857 January,..] 207 6435 7 3
Second  1856,....| 1857 | February,.| 167 |458 9 3
Second  1856,....| 1857 March,. .. 61 1651 4 6

81

First 1857,... | 1857 | July,.....| 307 9198 12 0
August, .| 142 B0 0 0

t

Setond 1857, ...} 1858 }January,..| 211 6660 0 0
Febroary,.} 157 401 0 0

March,. .. 96 226 00

Fiwst 1858,....| 1858 ; July,.....| 366 10313 0 ¢

i

Thus, while no part of the second halt-year’s grant for 1854,
which was payable on 1st January, 1855, had been pad on 1st
March, 1855, and at the end of that month there were only 163
municipalities which had received their ghare thereof’; in 1858,
211 municipalities had been paid for the second half of 1857, by
the last day of January ; and all had received their share, before
the end of March. Wuth respect to the second half of 1858, which
fell due on 1st July instant, it will be seen that 366 municipalities
hn:)e la:)lready received their shares of the gramt, amouniing to
£10,513.

‘This not only shews the difference between the two systems of
payment, but evinces likewise much greater diligence on the part
of the mumcipalties. ‘The one measure of reform contributed to
effect the otiier: for as soon as the municipalities had the assurance
that the department would be prompt to pay what-was due 10 them,
when all the formahties wero fuifilled, the local authorities, having
the whole responsibility of delay . would naturally use greater
diligence in the performance of thewr duties. 1t is also important
that the teachers should be made aware how promptly paymenis
are now made, in order that the Secretary-Treasurers may no
fonger have a pietext for retaimng the masters’ sataries in their
hands, of which unfortunately more than one instance has occurred.
Whenever any considerable delay occurs, the teacher now knows
that the local authority 1s to blame; either that the commissioners
have not collected the assessment, or that the Secietary-Treasurer
is negligent in the performance of his duties.

Another important measure of reform has been effected by the
fegislation of 1856. The commissioners frequently changed, and
sull continue to change, their schoolmasters without any reason, or
usvally actuated by the very unjustifiable motive of a mistaken
spint of economny. If they did not venture to dismiss the teacher,
before the expiration of lus engagement, they waited till the day
before it was to terminate, and then, if they found another willing
1o take the place at a lower salary, he was informed that his ser-
viees were no longer requited. My predecessor had wisely required
commissioners and school irustees to give three months? notice to
any master whom they did not wish to re-engage afterthe termina-
tion of his engagement. The executive government had considered
the abseuce of a regular notice to be equivalent 0 an arbittary
dismissal withont cause; and in severalstances of this kind, T
have been authorised to pay to teachers, indemnities which were
deducted fromthe share of the grant, belonging to the municipality.
The provision of the law, under which these payments were made,
was one most favorable 1o the teachers; and it is to be hoped that
the exaaple of the municipalities who have been thus punished
will have the effect of specdily putting an end to so great an abuse.

We have seen in the recapitnlation of the statistics, that on the
whole, an encouraging increase has tuken place in the calaries;
but in order to ensure the progress of this increase, untilthe teacher
shall have attained to his proper position in the social scale, an
augmentation of the grant for common schools is absolutely neces-
sary. The insufficient amount of this nt, which instead of
increasing, in respect of each municipality, diminishes a little
cvery year, as [ have before shewn, bears chiefly on the teacher,
while all other items of expenditure remain nearly unchanged, or
rather grow in amount, the salary of the teacher seems to be
almost the only thing considered to be suflicienly elastic to give
way, it the sumerous combinations required by the insufficiency of
municipal resources. Every year in every municipality new
sckool districts are formed, new schools established, new teachers
engaged, at trifling salaries it is true ; the effect however is, that
the remuneration of the other masters cannot be raised, but must
often be somewhat diminished. The whole extent of the evil
resulting from such a state of things cannot be conceived. The
teacher cannot understand why he is the only persen in society
who is doomed to sce his pecuniary resources, not increase, but
diminish, while he exhausts himself with toil, with zealous service,
with study to attain perfect skill in his profession. Ho loses hean,
he abandons Lis profession, ot what is still worse, he exercises it

carelessly and negligenly, and loses instead of gaining gound. 1t
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would appear that the increass of the assessment should produce a
corresponding increase in the salaries of the teachers, and so it
would, but for the circumstances to which I have just adverted
The topographical character of Lower Canada has great influence
in this matter. The villages are few ; the _inhabitants resutng
along the entire front of each concession. Thus the schaols are
inevitably multiglied. The heads of families being compelled 1o
pay, uot only the assessment on their real estate, but also-the
monthly fees Tor tuition, each acquires the right of having a school
within such short distance of his dwelling that he may convenient-
ly send his children to it; and, asthe system is elective, he s
enabled to enforce his rights.

We can hardly, however, expect an very large inereese in the
assessments in future years. With the best will in the world, 1t
is evident that the municipalities can <carcely do more than they
now do, The only way to induce them to (?o thus, would be fo
increase the share of each, in proportion to the sacrifices it niay
have made ; and this was the general expectation in the passing of
the new Jaw, under which they were recommerded to make their
assessment double the amount of their share of the arant, and
enabled to do it. It may not be improper here to rema (s that the
restriction still existing , relative to special assessments for the
erection of school houses, should be annuiled, as that was annulled
which limited Zlie amount of the assessment on real estate to the
amount reccived from the government grant.

If I tusist sostrenuously on the necessity of increasing the salaties
of the teachers, it is certainly not because I consider that on that
measure hangs_the whole question of the elevation of that useful
class in the social scale, but that it is the first step upwards as our
social system is now constituted, and that, failing that, the others
will be made with difficulty. There are however conditions of
Pprogress which are based on more noble, more elevated motives,
and they have not been disregarded.

Teachers’ associations have been formed in each normal sehool
district, and these have been divided into sections, corresponding
with the districts of inspection. Several sections have been already
organized ; and the associations themselves have already held
several conferences aud discussions, and useful and interesting
lectures have been delivered. Talents and qualifications hitherto
unknowa have been discovered, a feeling of common interest begins
to spring up, the union which constitutes slrength has a ten-
dency to be formed. I know few things better adapted than these
1o raise the teacher in his own estimauon and in that of the publics
while at the same time his acquirements are increased ju quantity
and degree, and his sphere of action is extended. These associa-
tions required an aid to enable them to form a iibiary in each
section, although they are allowed the uee of those belonging to the
normal schools. ¢« Le Journal de I’Initruction Dublique,” and the
¢ Journal of Education are also two most cffectual agents of
intellectual culture; and ¥ have made every cffort to render them
as interesting as possible. With respect to these publications also,
it is to be regretted that the grant does not suffice to cnable me to
send them gratuitously to each school.

The competition kept up by inferior teachers male and female,
with those who are well qualified, the engagement of teacheis,
hired literally at the lowest rate, acconding 1o the practice in some
municipalities which have been threatened with the deprivation of
their share of the government grant, if they continue it, constitute
serious difficulties’ which wou?d be evidently agaravated by the
appoiniment of boards of examiners in the several countics respect-
ively, invested with all the authosity now granted to them by the
laws in force. In my last year’s report, I invited the attention of
the legislature to this subject more icularly, and I have found
1o reason to change the opinion which I then expressed. 1t is
uevertheless of urgent importance, that the point should be decided,
as, should the system which [ have sugaested not be adopted, it
will be necessary 10 take other steps, to provile for a better system
of examination. for the admission of candidates as teachers, than
that which is now in ore.

To recapitulate :

From the foregoing remarks we deduce that it is necessary : lo.
To provide grants for superior education indepeudently of the income
ofthe Jusuits® Estates, and of the common school grant, leaving
the annual additional grant for the latter untouched and capable of
oeing applied 10 increase the grant to each ‘municipality ; 20. To
reorganise, and make by-laws Yor the inspection of schools, and the
examiuation of candidates for admission ns teachers ; 3o. To pro-
vide for the compilation and printing of school hooks ;3 40. To
cstablish a depot similar 1o that of Upper Canada for school and
patish-libraries; 50. To increase the t for the normal schools.

It will perhaps be thought strange lﬁ::nin the present state of the

—

finances of the country, I should insiat so strongly on the uecessiyy
of ineasures which involve an increased expena'iture. I ansvwer,
that happily Canada has advanced too far in the noble career of
public educatiun to be able to draw back., The question might by
tnooted whether a government ought or ought not to take the educa.
tton of the people into its own hands, but having once undertake,
it, there iy but one way of performing the duty.” Every day, evey
in the most difticult circumstances, we undertake the most sty.
pendvus and expensive public works, with a view to the profits
wlich may mnure to the province, as a portion of the great-humg
sociely, without canng whether the treasury will ever receive any
equivalent for the amount expended. We say with .1eason hy
channels must be opened for our commerce and our manufactures,
will any one dare to deny that it is equally important, even in view:
of our material interests, to open a way io the future to the intel.
ligence of the rising generation?

Persnaded that a government and a legislature which have
already done such great .hings, will not finch from the Fetfonn&n’ce,‘
of a task so fair in promise, and so necessary in jtself, § have uns.
bated confidence int submitting to you the fore, oing reflexions ;and
I can assure you, that whatever iucrease of Jabor or responsibiliyy
may result from the meusures of reform which I recommend, yo
will always find me ready to acquit myself of my part therein, t;
the best of my humble abilities and of the strength with which
Providence has deigned to bless me.

I have the honor to be,
Sir,
Your very obedient servant,
Prxpre J. O. CHavvrar,

H

 MONTHLY SUMMARY.

— e -

EDUCATIONAL INTELLIGENCE.
A Problem in Verze,

A here to shun 2 greyhound nimbly ran,

Full forty leaps before the dog began,

But for ber life so nimbly 4did she strive,

That for bis three leaps the hare gave always five,
But two of his are equal to her three!

To catch the hare how many leaps made he ?

Michigan Journal of Education,

—The Quebce papers spesk in high terms of & soirée given by th
pupils of?he angl Il)%nnal Schbool, on the 28th April last. Theattex:
dance was large, among others were remarked the Rev. G. V. Casauly
rector, and several professors and students of the Laval University, Rer,
Vicar General Cazesu, of the Archbishopric, Rev. Mr. Auclair, Curéé
Notre-Dame, Rev. Mr. Langevin, ‘Secretary to the archdiocese, Mz
Maguire, Police Magistrate, Mr. Recorder Gauthier and other distinguishel
wewbers of the clergy and of thebar. .

A number of the pupils® compositions inscribad in the copy bookd
honor, were read. . . .

Mr. Gagnon presided over the mugical department, with his uguad
ability and saccess. The chorus of Fra Diavalo: “ La Damg Blanche,
and ** Le Chant de I'Iroquois,” were the favorites of the evening.

—The Jagques Cartier Normal School bas to deplore the Icss of M.
Camille Christin, 2 pupil of that institution, who died, of phthisis, &
P'Assomption, on the 26th April last, aged 22 years and & few months.

Mr. Christin, after baviog been an assistant teacher during three yess,
entered the normal school in the autumn of 1857. Although at that
time his_health was delicate and his sight impaired, his love of studr,
and his desire to support his family easbled him to struggle on to ik
end of the yeu-, . .

Mr. Cbrgﬁ:. hoped that the country air would restore his health and
streogth suffic.cntly to enable him to teach. But he daily became weake
and his-pecurary resources, in consequence. diminished, A generon
fricnd, Ar. \ihiambault, came forward to his aid and with the sssish
ance of the Association of Teachers, a sum was forwarded to bim suff
cient for his support.

MIr. Gbristin was a man of brilliant talents and the country baslot
an cfficient teacher. -

— Gtorge O’Kill Stuart, Esq., of Quebec, has made & present tothe
Laval University of 1000 volames of books, on medecine and surger,
from the library of the late emin:nt Dr. Fargues, of that city.

— Jarcus Child, Esq., Inspector of Schools for the counties of Star
stead, Richmond, (fomsgtzmand ‘Wolfe, and for parts of those of 3
and Arthabasks, died at his residence at Coaticook, at the age of§
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Mr. Chitd had filled the office of Inspector since the creation of that
office, in 1851. He bad been for many years a member of the House of
Assembly for Lower-Caunda before the Union. He was universally
beloved and estcemed, and the local newspapers have testified to his
meny virtues. As an {nspector, he had great zeal and activiiy,
considering his advanced age and bestowed great attention to the
state of educatlon in his extensive district, as may beseen by the extracts
of his reports, published witk those of the Superintendent. As a politi-
cian, Mr. Child was Jong connected with the liberal or reform party of
Lower Canada, and, we believe, was held in great esteem by Mr, Papinean,
Mr. Morin, and the other leaders of the party. .

— A horlug siccus, a collection of marine plants, & collection of cana-
disn ornithology, embracing 130 specimens well stuffed, a small collection
‘of entomological specimens, and & beautiful collection of canadian but.
terflies, were recently added to the museum of the Jacques Cactier Normal
School. The birds and the butterflies were collected and prepared by Cé-
salre Germain, Esq, of St. Vincent de Paul, Inspector of Schools. Mr.
Germain is well versed in canadian natural history and although he
could not make & present of these collections which have cost him somo
money, be has laudably left them for half the price at which they were
valuated by a competent person, The berbarium of marioe plants was
offered by Madame Faure, of Berthier ; they were collected on the coasts
of Brittany, near Limoilou, the residence of Jacques Cartier.

— A large number of catholic boys in one of the common schools, in
Boston, having refused to read the protestant version of the Bible, or to
recite the decalogue from that version, one of them, named Thomas
Wall, was flogged by the sub-master of 1be school.” The sub-master
was sued aud discharged by Judge Maiae, as baving merely enforced
the law of the land. The case has brought about an interesting contro-
versy in the public papers of the United States and has created no small
excitement throughout the catbolic community of Awmerica. The teachers
sud pupils of Nativity Sunday School, New-York, have presented young
Wall with a gold cross bearing the inscription: * To Thomas L. Wall
for his heroic conduct at the Riliot School, Boston.”

In a communication to the ~ard of School Commissioners of Boston,
on that subject, the Right Rev. J. B. Fitzpatrick, R. C., Bishop of Boston,
made the following pointa: 1st, Catholics cannot under any circum-
stances acknowledge, receive and use a8 a complete collection and fitith-
ful version of the inspired books which compose the written Word of
God, the English-Protestant version of the Bible. 2nd. The acceptance
and the recital of the Decalogue under the form and words in which
protestants clothe it, is offensive to the conscience and belief of catholica.
3rd. The chanting of the Lord's Prayer, or psalms or hymns, addressed
to God, perfarmed by mapy persons in unison, being neither a scholastic
exercise nor recreation, can only be regarded asan act of public worship.
1ndeed it is profeasedly intended as suchin the regulations which govern
our public schools.

— William H. Powell, late Superintendent of Public ‘Instruction in
Nilinois, in his report to the Legislature thus suma up the general results
of the last two years in that department :

1. The establishment of a State Normal University.

2. The organizstion of a system of school district libraries, and the
isnuoduction of one thousand of the same into the school districts of the

tate.

3. The building of three thousand school houses in the various school
districts in the State.

4. The sustaining of free schools for early seven months, during cach
of the school years, 1857 and 1858, in nearly all the school districts of
1be State.

5. The organization of about two thousand new school districts. in
the State. -

6. The organization of over fifty Teachers’ Institutes in the various
countics of the State.

7. The conversion of over itwo-thirds of the private academies and
seminaries, which bad an existence in the State, two years since, into
public Graded Schools under the law.

8. The introduction of the most approved styles of school furniture
g;d ‘:pptnuw into a considerable number of the school districts of the

.

. 9. The awakening and baoilding up of an allqéowerful and constantly
increasing public opinion, in all portions of the State, and especially the
wutbern, in favor of popular education, which has 10 parallel in the
bistory of the tountry.

N. Bateman, for some time cditor of the Jllinois Teacker, has succecded
r. Powell, as Superintendent of Public Instruction.

SCIEXTIFIO INTELLIGENCE.

—Professor Morse the inventor of the Insem systems of electric tele-
graph has been created Knight Commander of the Order of Isabella the
atholic; the Swedish Roy-f Academy of Science has also elected him a
foreign member of the academy.

Dmatn or HousoLpt.—Among the items of intelligenes by the Canada
is an angouucement of the death, on the 61h instant, of the illustrious
philosopher, Baron Alexahder von Humbolt. He was bora in Berlin on
the 14th September, 1769 (which was also the natal year of Napoleon
and Weilington), and had thercforz, at the time of his death, nearly
completed his ninetieth year. His long life was so usefully and indefa.
tigably employed that he has left behind him the reputation of a com-
prehensive mastory over all the departments of natural science, greatly
beyond what has been attained by any of his contemporaries. His lirst
work, * The Basalt on the Rhine,” was published in 1790, nearly three
score and ted years ago, being the fruit of his observations during aa ex-
cursion while pursuiog his university studies. In the spring and summer
of that year he made a tour through Belgium, Holland, England, and
France. Havinga slron% penchant for the cultivation of phy- ical science,
e repaired, in 1791, to the School of Mines and Freiberg, where he re-
ceived private les:ons from the celebrated Werner, A year or two later,
ho published a treatise on the fossil botany of Freiberg. He was for
three years about this period Superintendent of Mines in Franconia.
But his thicst for foreign travel became irrepressible, and, resigning his
oftice, lic repaired to Vienna, in 1795, to prepare himself for travel. In
the first place he made a journey with Hatler to North Italy, to study
the volcauic theory of rocks in the mountains of that district. In 1797,
he was about to §\r0ceed to Naples with a similsr object in view, but
wasg stop; ed by the events of war, and turned his steps to Paris, “where
hie made the acquaintance of Bonpland, the cclebrated naturalist. In
1798, ko procee%ed to Spaiu, whence, in the spring of the following year,
accompanied by Bonpland, hie sailed for the New World Landing at
Cumana in July, 1799, he immediately began bis South American explo-
rations. Four years were speot in travelling through the tropical regions
of South America, and makiog himself acquainted with *heir productions
and natural history. During these explorations he accumulated a vast
body of facts of much interest in the various departments of scieace. On
June 23, 1802, Humboldt and Bonpland reached 4 height of 19,230 feet
on Chimborazo, a greater height than had ever before been attained. At
this extreme elevation, the adventurous travellers were enveloped in
thick fogs, and in an atmosphere of the most piercing cold, while, on ac-
count of the rarity of the air they breathed with difficulty, and blood
burst from their lips and eyes. Only oncehas the elevation they reached
on the Chimborazo been surpassed, when Boussingault in 1831 by a dif-
ferent path attained a height of-19,600 feet. In 1803 Humboldt and Boxn-
pland proceeded to Mexico, and spent several months in exploring the
volcanic regions of that country. In the following year they weat to
Cuba, where they spent two months, and then visited the United States.
Having made but a brief sojourn there, they sailed for Europe, and in
August, 1804, Humboldt 1anded at Harre, richer than any previons tra-
veller in collecticns of interesting objects, and in observations in the field
of the natural sciences, in botany, zcology, geology, geography, statistics
and ethnology. On his return to Burope he tovk up his residence in
Paris, where having made the acquaintance of Gay-Lussac, he devot:d
himself for some months to chemical researches. Shorily afterwards be
commenced a serics of gigantic publications, giving the result of his ob-
servations in every departro®nt of science. Up to 1817, four-fifths of the
intended work bad been published in parts, each of which cost in the
matket more than $500. Since then the publication bas gone on more
slowly, and is leftincomplete. After a journey to Italy, he returned to
Berlin in December, 1805, In 1807 he accompanied Priace William of
Prussia on a political mission to France, and with a view 1o the publica-
tion of his works remained for the most part in Paristill 1627. He visited
Italy, howeever, in 1818, with Guy-Lusstc, and ufterwards travelled in
Eogland in 1826. In 1827 be took up his residence in Berlin, and, en-
joying the intimate friendship of h.s sovereign, was made a Councillor of
State, and catrusted with several diplomatic missions. In 1829, at the
desire of the Czar Nicholas, he made an expedit'on, accompanied by
Ebrenberg and Gustave Rose, to the Altai and Ural Mountains, for the
purpose ef examining those regions. Since 1842 Humboldt bas been en-
gaged in the preparation of the ¢ Cosmos,” the work by which he istost
widely and popularly known, and which scms up the results of hislife’s
stadies with regard 10 natural phenomena of all kinds, and the laws by
which the universe isregulated,

LITERARY INTILLIGENCE.

—Mr. de Tocqueville, the celebrated French publicist and litterateur,
dicd at Cannes, on tho  th of April 1ast. Alexis Gharles Henri Clérel
de Tocquevilie was born at Verneuil, the 29 of July, 1805, and conse-
quently was not yet 54 years of age, although his name bias been loog
before the public. By his mother be was a descendant of Malesherbes.
He was entrusted with judiciary fuoctions as carly 3s 1826. In 1831 he
was named with Mr. Gustave de Beaumont commissioner to investigate
the peaitentiary system of the United States. He visited Cavada at that
time on his return with his colleague and both were, we believe, in
Quebec, the guests of the late Hon. John Neilson, who had also been
entrusted with Judge Moandelet, of Three Rivers, with a similar
mission, and who published a very interesting report. Like all other
Freochmen who visit Canada, he war struck with the sprightliness
of the French language and mannery, and was delighted with his visit to
the beautiful parishes about Quebec.  Soon afier his return be published

his femous work ¥ De la Démocratie en Amérigue,” which Royer Collard
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called & continuation of “ Montesquiew’s Esprit des Lois.” In 1887, he
replaced Mr. d¢ Laromigniéres at the Academy of Scxencesél and in 1841
he succeeded Count de Cessac at the French Academy. From 1839 to
1848 he was & member of the Chamber of Deputies for  Valognes, in the
department of La Manche. Although he lent his assistance to the govern-

ment on many questions, especially on the question of slavery and on |

that of the adoption of the american system of penitentiarics, he was
generally adverse to the ministerial policy and frequently denounced the
political” corruption that prevailed during the last years of Louis Phi-
lippe's government. In January 1848, he exclaimed from the tribune :
“"We are on the eve of a great revolution,” & prophecy which was realised
within a month from its date. At the Jssemblée constituante, when he
was returned by a large majority by the same constituency that had
elected him so often he vo.ted thh_tbe moderate party, and distinguished
himeelf with Mr. Thiers in opposing successfully and elm;uen}lg the
socialist party. He was entrusted by general Cavaignac with the
mission of representing France at the conferences held at Brnssels for
the settlement of the Italian Question. On the 3rd June, 1849, he was
minister of foreign affairs, took an active part in the discussion that took
place on the subject of the expedition against the republicans of Rome.
Having left the ministry on the 31 of October he opposed the policy
of the president and was one of the last friends and advocates of
constitutional govemment. On the 2nd of December 1851, he was among
the members of the Legislative Assembly who signed a protest against
the coup d'état. He was arrested and sent to jail with many of his col-
leagues. Under the government of the Emperor he has remained in
private life. His latest works are ¢ Histoire Critique du Régne de Louis
X1V 2 vols., 1847, and * L'Ancien Régime et la Révolution,” 2 vols.,
1866. The latter as well a8 his * Democracy in America ” has been trans-
lated into English and widely circulated in both languages. Mr. de
Tocqueville had been ill for a long time and died at Cannes, on the
Mediterranean after having given evidence of great piety and resignation
and having performed with great devotion all the rites prescribed by the
catholic church. Mr. Gustave de Beaumont, his old friend and associate,
visited him frequently and states that in his last days he expressed the

greatest anxiety s to the fate of Italy in the present crisis, having him- A

self taken such a prominent partin the affairs of the peninsula.

— The sale of the books and manusciipts of Mr. Libri, part of which
every one knows he was accused of having stolen from the public libraries
in France, has taken place in London. Among other manuscripts that
have obtained very high prices, is a copy of Pectrarch’s and of Dante's
poems on vellum of the 16th century, which sold for £250 st,

— Lady Morgan died at London at the age
Dublin, in 1783. Her first work was her book
published when only 14 years of age. Her w
travels in Belgium and Germany; O
O'Briens aud the O'Flahertys, and her other novels obtained great cele-
brity and have most of them been translated into French and German..
Her last work, to which her husband contributed, was publishod in 1841
Itisa collectiox} of short novels- under néhe title of The Book without a
Name. She obtained from Lord Grey a perfon of £300 st., the highest, we
believe, paid by the British Goveinment to any author. T

of 76. She was born at
of Irish Songs, which ghe
ork on France, as also her
’Donnell, Florence McCarthy, the

OFFICIAL DOCUMENT.

Act to amend the School Laws of Lower
Canada,

Assentea to 4th May, 1859,

Whereas it is expedient to amend the School Laws of Lower

Canada, as hereinafter is set forth: Therefore, Her Majesty. L
with the advice and consent of the Legislativ’ jesty, by and

e Council and -
bly of Canada, enacts as follows: and Assem

1. It shall be lawful for the Governor in Council, whenever it
may be deemed expedient so to do, upon report of the Superinten-
dent of Schools or Council of Public Instruction for Lower Canada,
by Proclamation, to constitute a Board of Examiners of Teachers in
and for any County in Lower Canada, or in and for any two or more
neighboring Counties in Lower Canada which may be conveniently
united for such puipose ; and every such Board shall meet at such
place and at such times as the Governor in Council may upon like
report from time to time ordain ; and the members thereof shall
from time to time be appointed by the Governor in Council throush
the Superintendent of gchools. °

2. The certificates to be
avail for the employment o(g
in such County or Counties,
as the Governor in Couneil
ordain, and for a term of th

ranted by every such Board shall only
the Teachers obtaining the same, with-
and for such class or classes of Schools,
upon like report ma{ from time to time
ree years from the date of such certifi-

cates ; and those to be hereafter granted by the several Boards, of
Examiners in the Cities of Montreal and Quebec, and in the Dis
tricts of Kamouraska, Gaspé, Three-Rivers and Ottawa, and in the
Counties of Sherbrooke and Stanstead, respectively, shall in like
manner only avail for such territorial limit, and for such class OF
classes of Schools, as the Governor in Council upon like report may
from time to time ordain, and fora like term of three years.

3. The meetings of the several Boards of Examiners in the Citie8
of Montreal and Quebec, the Districts of Kamouraska, Gaspé, Three”
Rivers and Ottawa, and the Counties of Sherbrooke and Stansteads
respectively, shall hereafter be held at such places therein, and may
hereafter be held at such times instead of, or sides, those now fix

by Law, as the Governor in Council may upon like report from time
to time ordain.

4. Every Board of Examiners, with the exception of those in the
Cities of Montreal and Quebec respectively, shall be composed of
not less than five nor more than ten members, and may be organizeds
if the Governor in Council upon like report shall so ordain, but not
otherwise, in two divisions, lgrman Catholic, and Protestant, respect”
ively ; in which case each division shall
duties devolving on them.

5. It shall be lawful for the Governor in Council upon like repott
from time to time to modify, as occasion may require, the detail 0
duties imposed on Boards of Examiners and on the Secretaries ©
such Boards, by the fiftieth section of the Act passed in the nintt
year of Her Majesty’s Reign, intituled, An Act to repeal certai®
enactments thereln mentioned, and to make better provision fof
Elementary Instruction in Lower Canada ; and every madificatio®
so made of such duties shall be binding on all parties for whom the

same may have been made, as though expressly embodied in thi.
ct.

separately perform tbe

6. The School Commissioners for any Municipality, and the
Trustees of any Dissentient Schools therein, may hereaKer raise b,
direct assessment upon the taxable property by law subject to suc!
assessment, any amount beyond that now limited by law, which it

may be deemed necessary fo raise for the support of the School®
under their control.

7. The limit heretofore set to the amount of any rate for the buil®
ding of a School-house is hereby extended,—so that hereafter an¥
rate for the building of a Superior or Model School-house may
amount to the sum of one thousand dollars, and for the building of 3
Common School-house to the sum of five hundred dollars.

8. No assessment for School purposes shall hereafter be held for
null or be set aside, by reason of its having been made or publish
after the time limited by law.

9. The copyright of any book, map, chart, musical compositio®
or other publication whatsoever, (whether original, or wholly 0"::}
gan compiled,) which may hereafter be published for the use

chools under the direction of the Council of Public Instruction ff
Lower Canada, mafy be acquired and held by the said Council ; 3% f
all profits to result from such copyrights shaﬁ enure to the benefit
the Lower Canada Superior Education Income Fund.

10. The ninth section of the Act passed in the Session of the P8I
liament of this Province held in the nineteenth and twentieth ye
of Her Majesty’s Reign, intituled, An Act to amend the Comm?
School Laws, and further to promote Elementary Education
Lower Canada, and all other provisions of any law now in fo
inconsistent with this Act, are ﬁereby repealed.
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