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We are glad to learn that the movement for the formation
of a Provindal Teachers’ Union for Outariv is beginning
to take shape. There is no questivn wore worthy of the
attention of the Teachers and Teachers' Institutes than this,
Such a univn, formed vn svund principles, and conducted with
energy aud independence, would do much to raise the status of
the profession. It would occupy a sphere quite distinct from
that of the Institutes, It should Le purely and simply o
Teachers’ organization, free from all outside influence and
dictation, frum the Education Depuitmert orany other quar-
ter. Such an institution, once well organized and in vigorous
o_eration, would become a power in educitional watters. It
would make its influence felt, not only with ratepayers aund
trustees, in questions affecting salaries and other matters
closely related to the welfare of teachers, but also with the
Legislature. It should, in fact, hive ve.y much to do wath
shaping future educational legislation, which is, and has been
hitherto, the worse, because so little affected by the experience
and knowledge of those whe are in the best pusition to form
an opinion on many important poiuts. We wish the move
ment success, and hopo before the year is over to sce the
Provincinl Union an accomplished fact.

Tur Mail makes o remark in reference to the Ontario
Educational Exhibit for the Intercolonial Exhibition that
should set all friends of education and of honesty to thinking
It asserts, virtually, that much of the splendid collection of
educational appliances whirh is sent as illustrative of thestato
of public education in Ontario, has no actual counterpart in
the schools. In other words, the Education Department
propares and forwards, as samples of our school apparatus, an
exhibit which is, in. some respects a falsehood ¢nd a fiaud. “We
fear there is too much truth in the accusation, The exhibition
of these appliances must be tacitly understood, even if the asse:-
tion is not directly made, to mean that these are such as aie
used in our public schools, What clse can it mean? But if,
as we fear, it is true that many of them can be found in none
of the schools, we are surely guilty of seeking reputation and
credit under false pretenses, and so making ourselves educa-
tional impostors. Is it not so? If there is another and more
creditable view of the matter, we should be glad to have it
presented.

s

Soxg: one has said that very much of the valuc of an opinion
depends upon whether or not there is a man hehind it.  The
remark is worth rememberln" by the scanlicr whe i every day
called upon to pronounce decisions upon matters in dispute,
theoretical and practical.  Au excellent rule is never, if it can
be avoided, to express an opinion which has not been carefully
considered, or to pronounce » decision which there is not both
power and determination to enforce. Let the pupils feel that
their teacher is one whose words are weighty, and who can
give a reason for them, and one who makes laws and enforces
them curefully, deliberately, conscientiously,  We have known
teachers who, in their desire to appear ever ready oracles,
would give hasty, ill considered answers tu questions, only to
be chagrined by afterwards discovering that their guess was
wrong, and by suspecting that sume of their bright pupils had
discovered the same fact. Many teachers, too, are constantly
uttering hasty threats, which they afterwards find they cannot,
or st not. carry out.  Others, again, are every day announcing
new regulations, or prohibitions, threefourths of which are
vither forgotten or found jmpracticable before a week has
passed. There is no force in the school-room like that of
Jharacter in the teacher, but the character must be real,
genume, and such can be formed only Ly patient thought, and
punerful self-control.  Learn to think dearly, to speak care-
fully and wisely, and to act ~alimly, and you will be astonished
to find how much deference will be paid to your opinivns aud
wishes, in school and out.

Tk wise teacher uever guesses at truth. It has been truly
said that childeen and fools may easily ask questions which
sages cannot answer. Yet just here arises a form of tempta-
tion to which tho young teacher is specially exposed. Some
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bright pupil puts a question in history or science, or it may be
in grammar or arithmetic, which the teacher is unable, on the
spur of the moment, to answer. ‘The danger is that, through
fear of losing tho respect and confidence of the school, whose
eyes and ears are open, a guess is made, and announced as a
matter of knowledge. In fact, we think we have heard young
teachers sagely advised never to appear not to know what
answer to give in such a case. The supposition is that a con-
fession of ignorance will lower the standing of the teacher in
the eyes of the school. Even were it necessarily so, this
would surely be better than the virtual falschood which is
perpetrated when one pretends to know what he, in reality,
does not know. But the danger is purely imaginary. Chit-
dren soon learn thai not even parents or teachers know
everything. A frank admission of present ignorance will often
increase the respect of pupils for the character of their teacher.
It is an object lesson in candour and truthfulness, If, in
addition, the teacher never fails, when possible, to find out and
give the correct answer another day, another valuable lesson &,
imparted in regard to the true way of acquiring knowledge.

Tne ’Vursity has become the theme of a sharp and somewhat
acrimonious discussion in the Toronto dailies. The head and
front of its offending seem to be its too free admission of eriti-
cism, both editoriul and in its correspondence columns, of
persons and things conunected with University College, and its
giving too much scope for ¢ free-thinking” articlos. For outr
own par, we can see no valid ohjection to even anonymous
criticism of the public methods and work of college professors,
provided such criticism be frec from personal slander and
walicious insinuation. In the case of a professor, as of any
other public man, it is mainly according to the amount of
truth it contains that criticism hurts. It must be remembered
that students have tLe best opportunities for judging the
faithfulness and ability of professors, and we beliove there is
usually so much love of fair play, to say nothing of rnore
personal feelings, in the great body of students as will make
them resent, promptly and emphatically, any malicious attack
upon those who stand, or have stood, to them in the relation
of teachers. As to the matter of orthodoxy, we have great
faith in the vitality of truth and its power to survive and
flourish under the freest discussion. Morcover, we have
reaclied a time when the right of free discussion-will be insisted
on. Outcries against it are worse than useless. So long as
the editorial balance is fairly held and equal freedom given to
“hoth sides, the friends of orthodoxy should not fear.

A THOUGHTFUL writer in the Journal of Educalion says :—
“Sineo we have narrowed the idea and sentiment of the word
“education’ simply to mean mental training, we have lost sight,
to some extent, of that broader signification which includes
discipline of character, and the formation and regulation of
habits and principles in the individual,” Thisis, undoubtedly,
the great defect in our much-vaunted Public School system.
‘We are not sure, indeed, that there ever has oxisted a system

in which the work of education, in the broader signification
referred to, was batter done. The main contrast, so far ns
relates to the past, is between more and less of the mental
training, especinlly in"regard to the numbers to whom it was
imparted. But none the less, the defect is great and patentin
our present work, and one of the most important questions of
the day is how to remedy it. A hopeful sign of the times is
the attention that is being given to the matter. Every teacher
can to some extait, though e feur, under the present machine
and high-pressure conditions, only to a very limited extent,
supply the deficiency in his own school.

O

OxE of tho best tests of the discipline of a school is the
extent to which the public sentiment of the pupils suppotts
the teacher. In schools, as in larger and older communities,
public opinicn is the most potent force on the side of good
governmant. Under the old regiwe, with which many of us
were familiar in our school-days, the triumph of order, or
disorder, was 00 often dependent upon the outcome of a
porpetual contest between absolute authority, as represented
by the teacher, and the spirit of resistance to what was
regarded as tyranny in the school. Under such conditions,
the position of the unhappy master was truly that of one
“against o bost,” and it was little wonder that he soon lost all
sympathy, if he ever had any, with childhood, and yielded most
of his sohool hours to the deminion of ill-temper and caprice,
thus enabling the boding tremblers to discern, oo often, ¢ the
day’s disasters in the moriing’s face.” To many not past
middle age there are few things more vivid, or more pathetic,
in the memories of boyhood than the recollection of the anxiety
with which they used, every morning -and afternoon, to scan
the master’s countenance, as he entered the school-room, in
order to discover whether he was in good or bad temper. We
wonder if these old pictures havystill their countorpartsin any
Ontario schools to-day. Both teacher and pupils are to be
pitied in such a case,

It is to be hoped that a very different state of affuirs is the
ruie to-day. A more excellent way has been found. The
true teacher has Jearned to rely upon the sympathy and co-cp-
eration of the great body of his pupils. He has learned that
confidence, to be genuine, must be mutual. He trusts his boys
and girls, and they, in turn, trust him. Without announcing
it, perhaps, in so many words, ho creates the feeling that the
maintenance of quiet and order is but a means, a necessary
means, to'an end, not as it used to appear, the great end itself.
The school is henceforth ours, not mine He is laboring for
his pupils’ good, and when this is done in sincerity, the pupils
will not fail to feel and recognize it. In proportion as he is
successful in stimulating mental activity, and ministering
wisely to the child’s innate thirst for knowledge, he may
dismiss all anxiety about order in theachool. The hoy or. girl
who is intent on learning, who is iawllectunlly wide-awake,
will be tho first to resent that which makes study difficult, .ov
impossible. .All the moral forces of the schiool ave thus enlisted
on the side of the teacher, Lezause that is the side of reason
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and right.  If there are, as thero mest surely will be in almost
every school, idle, mlsclnevous, turbulent incorrigibleg, they
are held in check, no less by the disapproval of their school-
mates than by the frowns of the teachur, for of juvenile, as
well as adult, evildoers, it is true that conscience makes
cowards of them all. To the toacher who succeeds in
thoroughly winning the confidence and love of his pupils, or
even of the majority of them, so as to make them feel that
their interests and aims are identical with his, the school-room
is no longer a prison house, but a scene of agreeable and
profitable labor, and often of real pleasure,

A wriTER in the Christian Union of April 29th gives some
interesting particulars in reference to McCabe's fitting school
in Virginia. The object of the school is to prepare prus for
Virginia and other universities. One of the peculiarities of its
management is the application bf the prirciple of governing
by trusting to the honor of the boys which, it is said, McCabe
cacries evep farther than did Arnold at Rugby, and with
marked success. The whole moral force of the school is
directed to the one end, of creating in the boys a spirit that is
above the meanness of attempting to deceive. The writer, who
spent some time ut the school and tried to satisfy himself in
regard to its working, says that -‘a boy who attempts, to.
deceive a teacher, and especially Mr. McUabe, must be sure
that no other boy knows or suspects it. If it becomes known,
there is an instant demand for a trial. » A jury of the boys is

impanelled on the nomination “of ‘thb “presidont; tho aseussd]

having large rights of challenging its composition. When the
verdict is made up, the youngest hoy is first asked‘his opinion,
and so onupwards. If the accusation is sustained, the boy
must leave the school, and can never again hoid up his head
amongst his school-fellows anywhere. This penalty is so felt
that it is said a young Virginian would sooner lose a limb than
incur jt. The consequence is that, in almost every case, “if a
boy has done anything out of .the way, .fear, if no higher
motive, makes him scek the earliast opportunity to report it.”
The writer says he has taken some pains to ascertain whether
the plan is really as successful as the Principal thinks,and the.
evidence is strong for believing it is so. There is much in the
principle involved that is very suggestive, and may be helpful
to many teachers who may not he able to carry out such a plan |
in detail.

Avrart from its immediate bearing upon the discipline of tha
school, there is much to be said in favor of the widest possibly
application of such methods in the school. Thereis great need.
that teachers should lose no opportunity for inculcating a
high sense of honor in their pupils. Therve is reason tofear that
we, as Canadians, are not as sensitive on this point as we
should be—that, in fact, our standards of personal honor, in
public and private life, need elevating, Timo was when the
word of a public man was the end of all controversy. It is so
1> longer. Even in Parliament prominent men do. not some-
times ‘heésitate, if .not to resort to, evasion and ambiguity,

at least to suspect their compeers of so doing. Those who
occupy the highest trusts in the gift of their countrymen are
suspected of using the influence thus acquired for the personal
benefit of thewselves, or their friends, and do not always take
puins to resent and disprove the imputations. Iu their private
capacity it is no unusual thing for persons deemed highly
respectable, and even - members of Christian churches, .to
resort to petty subierfuges in order to evade the Customs, and
cheat the public revenue of a few cents or dollurs. Men and
women, of goc! social standing, even Sometimes make a boast of
their skill znd success in achieving such meanness. In busi-
ness intercourse it is to be feared that the number of those
who would hesitate to take the best side of & bargain when
opportunity offers, and so appropriate to themselves what is
really the property of another, is excoptionally small. In all
these matters we may not Ue worse than our neighbors, but it
would be well for Canadian national character that the next
generation should be' far better than we are. And there is
assuredly no class of persons who have it in their power to do
more to bring about this result than the public school teachers.
1f they will but set up the highest standards of personal
character for themselves, and use every opportunity for culti-
vating a high and sensitive sense of honor in their pupils, they
may earn to themselves a noble degree, and become indeed
worthy to be written as benefactors of their country, of the
very-best and highest type.

Spmal
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ENTRANCE LITERKATURE.

Lzssoy LIV.—LOCHINVAR.

BY J. STUABT CABSTAIRS,
Principal of the Chesterville Public School.

—— R

. INTRODUCTORY:
This ballad is taken from Scott’s Marmion, Canto V., and isin
a very slight degree founded on the ballad, Katharine Janfaric in
Scott's Minstrelsy of the Scottish Border.
As regards the story, *‘the Gordons were Lords of Lochinvar, &
castle by a lake of the same name, in the parish of Dalry in Kirk-
The Grahams were Lords of Netherby

- .

cudbright.

1. Hall, tiear Carlisle, in Cumberland. Hoelen Graham was the young

lady who was to:be-mazried ta.one of the Musgraves by the wish of

| her father and mother, but-Lochinvar was the lady's true love, who

carried her off from hes father's wansion. Lochinvar crossed- the
Eske and rode over Cannobie Lee.”"— Morris.
1sp STANZA,

0.—See Verbalist.

ZLochinvar, 3} miles east.of Dalry in erkcudbnght, is a lake .8
mailes’in circaraference. Near it are the remains of the ancient
castle of the knights of Lochinvar, who were the ancestors of Vis-

counts Kennture.

Is come seoms to diffor -from has come in this respect ; {s-come re-
femng to-the actionat the vory moment of its:. completion;; has
come is used in referrinig 10 any- .aotion that has been completed.

See Mason, (now edition), § 188

TETe A -
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Out of by many grammarvians is ccasidered a preposition, ¢ o'
soems to be the proposition, and ont only to modify the sonse of
of *—Johnson. * When out precedss of it is considered to form a
compound preposition, but of is the only real preposition, out still
retaining its original import, which, though it may sometimes be
interpreted from, sometimes by not in, sometimes by beyond, otc.,
is still correspondent to the general sense stated.”—Smart, See
Mnson, (new edition), § 284.

The West.—Kirkcudbrightshire.
read,

Through, all, wide, add forco to this line. They impress you with
the great extent of the country that has no horse to compare with
Lochinvar’s steed.

Nave.--Mason’s Grammar, (new edition), § 282,

Sate liis good broadsword,—This adjunct sesins to belong equally
to weapons and unarmed.

Broadsword. — A weapon peculiar to the S:ots, called by them the
claymore.

None,—Is this properly used i Mason, (n + sition), § 92,

Tlhere never, otc.— Never is superlative in idea, and the term of
wider meaning should exclude that of narrower meaning. See
Muason § 111.

Look at the map as this line is

2ND STANZA.

Stayed, stopped.—See Ayres’ Verbalist,

£l oy Eske, ¢ rises in two head streams—the Black Esk, and the
White Esk—among the Southern Highlands ; gives the name cf
Eskdale to the eastcrn one of the three divisions of Dumfriesshire ;
travarses successively uplands, vale and plain, with large aggregate
of charming scenery ; has a total course of about 40 miles, chiefly
southward, to the head of the Solway Firth, and atfords fine
angling for both trout and salmon."” — Paterson’s Guide to the Land
of Scutt.

Gullant.—When this word has reference to our conduct to ladies
it is accented on the last syllable ; in all other cases on the first.

Laggard, dastard.—*¢ Ard had originally an intensive force, as in
sweethard, (corrupted into sweetieart), drunkard, coward, bruggart,
wizard, ete. It appears in some person names as Leonard,
Bernard, Everard. It appears to have heen very commonly
appended to nouns of a contemptuous and depreciatory meaniug,
Most of the wrrds ending in it that now aurvive are of this sort.
Add to those already mentioned bastard, sluggurd, dotard.” — Hales.
Trench in his English Past and Present mentions others,

A dastard.—Mason, (new edition), § 462, 463.

Faiv, brave.—Perhaps Scott had in his mind the line from
Dryden’s Alexander’s Feast, ‘*None but the brave deserve the
fulr.”

8BD STANZA.

8o boldly.—Note that the effect of this bold entrance is that the
bride’s father then spoke. Ifa pause is made after so it would
make the third line co-ordinate with the first two.

Bridesmen.—This, in some editions, appears in the form bride's-
men. The latter form seems the better.

Craven.—** Your mercy is craved.” ‘It was usual in former
times to decide controversies by an appeal to battle. The combat-
ants fought with batons, and if the accused could either kill his
adversary or maintain the fight till sundown, he was acquitted. If
he wished to call off, he cried out ¢craven !’ and was held infamous,
while the defendant was advanced to the honor.” — Blackstone.

Bridegroom.—Mason, (new edition), §45; 2,

Ye.—Mason, (new edition}, § 133. Ye is the nominative forin-of
the pronoun, (4. S. ge) ; you the accusative. In Old English this
disunction is carefully observed ; and in later writers the rule was

oven reversed. It was based, however, on the grammar of the
Anglo-Saxons and ought to be so far sbserved that ye should not
bo used in ordinary discourse as an sccusative. In modern style,
ye is used whore snlemmnity or fawifiarity is intended, while you
(4. 8. Eow) is confined to ordinarg narrative. ‘Thou is used occa-
sionally in solemn speech, and it is also used to express the
fawiliarity of tenderness or contempt.

4TH STANZA.

Solway.—** The Solway Firth separates Scotland from the west-
ern part of Cumberland ; is in one sense, an arm of the Irish Sea,
in another sense, the estuary of the rivers Sark, Eske, and Eden ;
extends about 33 miles east-north-eastward, with a breadth dimin-
ishing somewhat gradually ‘from about 9 miles to atout 2} miles ;
has tides flowing rapidly with a ‘bore’ or “reast from 3 to 6 feet
high ; and, m its upper parts, except along the ruts of the streams,
is all left bare by the reflux.”—Patcison’s Guide to the Land of Scott.
A detailed picture of these phenomena is given in Sir Walter
Scott’s novel Red Guuntlet,

~m come.—See first stanza.

Of mine.—~Mzzon, § 144, T § 479,

DOTH. STANZA

Trear'.—Subjunctive mood.

GTH STANZA,

Surch. - Mason, (new edition), § 160,

While.— A co.ordinative conjunction,

Fret.—Mason, (new edition), § 225 ¢,

Did.—Mason, (new edition), § 254-256. ,

Whispused, according to Hales, connected with whist, which was
““no doubt & word . . . . originally commanding silence.
Compare Latin sf, Italian ziito, French chut, . . . . English
hush, hist, ete.”

TTH STANZA.

Light.—Mason, (new edition), § 367,

Croup, spelled also croupe.—The back part of a saddle.

Sprung.—Mason, (new edition), § 225, 4, note ¥,

Are gone.—See am conie, firat stanza.

Scaur,—“ A bare placo on the side of a steep hill, from which
the sward has been washed down by rains,”"—Jamieson.

Quoth.—Mason, (new edition), § 225, 6, note T.

8TH STANZA,

*Mong.—Mauson, (new edition), § £3, (near the end).

Graemes, Musgraves,—See introductory note.

Forsters, Fenwicks.—Neighboring families.

There was racing and chasing.—Comp. Byron’s Waterloo, ** Ah !
then and there was’hurrying, etc.” See Mason, § 381.

Cannobie Lee or Cannobiemuir.—A plain lying uorth of Cannobie,
between the rivers Esk and Liddel.

Ne'er.—Sce note on mong, above,

Daring.—Muon, (new edition), § 246,

Class Exercises,
18T STANZA.

Distinguish O from Oh, is come from has come ; steed, horse,
charger ; wide, broad ; broadsword, weapon, aword ; rode, drove ;
alone, only ; dauntless, fearless ; knight, baronet.

What words in the second line add force to it 1

Underline the emphatic words in the last line.

Parae all (unarmed), like, Lochinvar,

Poiut out any example of poetic license.

Expres~-the first line in prose. Mason, (new edition), § 266,
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28D STANZA.

Distinguish stayed-and stopped.

Brake, ford.—Meaning 1

Had consented. To what ?

Gallant. Who? Mark the pronunciation. Distinguish gallant
and gallint’ ; the r<)anticame late, and the gallant came lately.

Laggurd, dastard.—Meaning. What is the force of the suftix?

Make a list of words-having this suflix,
Dutmgumh brave, bold, gallant, courageous. ~ See Verbalist.
Point out in this stanza any deviations from grammatical laws.
Parse but, was, .to wed.
3RD STANZA.

Bridesmen.— Kinsmen, Meaning ?

Bride's father.—Who? Who was the bride ?

Hand, never.—Parse,

Diatinguish among, amidst, and-between.

Poor.—Why ?

Craven,—Explain the coniparison. What figure

* Said never a word.—Why? What may have caused his silence ?

Which of the two has your sympathies ?

Come ye.—What effect has the repetition %
Ye.——What is peculiar-in the use of this word here ?
Diatinguish bridal, marrisge, wedding.
Our.—Why does he call it * our ?”
What figure in the fifth line ?
How should the 4th line be read ?
Underline the emphatic wurds in the last two lines,
In what narration are the last two lines 7 Express in the other

narration,

~

4TH STANZA.

Who speaks these words? With what purpose in view? With
what effect? What features of the speaker's churactor arc hore
shown? TIs cot zeit shown in the third couplet ¢ Why?

Wooed.—Meaning ?

My suit you denied.—Express this idea in as many different ways
as you can.

Lost love of mine. One cup of wine.—What is the force of of in
. each. Give examples with of similarly used.

Of mine.—Parse.

Distinguish drink, quaﬁ' lovely. handsome ; beautiful, pretty.

‘Point out examples of antithesis, simile, allltemtlon

Express thir stanzs in the indirect narration.

Bru sTANZA.

The bride kissed the goblet. —~Explain.

Threw down.—Give the exact force of these words,

Cup.—Distinguish from goblet. Give other names for a drinking
vessel, .

What figure in the third line? in the fourth line ?

Distinguish look, behold, gazo, glimpse, survey, view.

Lookel down.—Why down ?

To blush.—Why ? What does the blush become ?

Up —Why?

Sigh.~Why ? What other sign of this feeling does she give ?

Distinguish sigh, groan, moan ; smile, lauzh, grin, giggle.

Bar.—Why is this word: used? Would it have been similar]y
used in prose 7 Suggest other words that would answer at least as
well.

In what narration is the last line ?
ration.

Parso iread.

Express it in-the other nar-

OTH STANZA.

Bupply auy ellipses in the frat line. Express the words in
sacond line in their prose, order.

Galliard.—Meaning 7 (race.—Meanir + 7
Fret, — Distinguish from fume.
What opxmor\ of the bridegroom have you from the fourth line ?
Express the last two lines in the other narration.
What word in this stanza suggosts its moaning by its sovi.u ?
Analyze the last two lines. Parso 'Tiwere.

7TH STANZA.

Slupply ellipses in first line,
Lighs, —~What is the force 1
Croup,—Meaning? How could you tell it from the context ?
Suning.~—Give the exact force.
Defore.—~What different relations does this preposition express t
Give its opposites in each relation.
Which relaticn does it express here ?
They'tl. - Supply the suppressed part.
That.—Antecedent ?
Point out any deviations from the laws of grammar,
Quoth is not commonly used, What effect has it here ?
8tH sraNzZA.

Distinguish chase, follow.

Ne'er—What figure? Give the exact force of this word.
Distinguish daring, dauntless.

What peculiavity in the rhyme of this stanza ? Wbst is it called ¢

.| What etiect has it ?

Is there anything in this atanza that scems to be s deviation from
grammatical laws 7 Give a similar case from ‘¢ Waterloo.”

GENERAL QUESTIONS.

1. Yaraphrase each stanza of Lochinvar.

2. Tell the story on which Lochinvar is founded.

3. Lochinvar is called aLallad; Boadicea an ode. What is the
difference butweon thom 7 L

4, Sketcha map of this part of Scotland, marking the Border, and
every place mentioned in the text,

5. Write notes on every proper namo in the poem,

6. Tell what you know of the character of (1) Lochinvar, (2) the
bridegroom, (3) Mr. Graham, (4) his daughter,

7. Which character has your aympnt!uea? Why? Dces he in
your judgment deserve them ?

~

e

QUESTIONS IN EDUCATIONAL PHILOSOPHY.*

BY THEODORE H. RAND; M. A.; D. C. L.,

Late Professor of Education and History in Acadia College, N, 8.

Dr. Rand directed the attention of the Association, 1st, to some
of .the aspects of the so-called old and.new educational teachings ;
2nd,.to the important doctrine of the education of the Will, which
is now commanding a growing attention ; and 8rd, to the truth that
education embraces not only the auocmted development of all fac-
nlties essentially human, but the co-ordination- of ths functions as
well, a phase of education which has yet received little or no care-
ful atiention at the hands of educationists. He: then said :—Herbert
Spencer says that the suppression of every error is commonly" fol-
lowed by a temponry ascendency of the contrary one. Attentnon
was called tofacts in the history of edueattona.l phnloaophy as
illustrative of tlna mode in.the ﬂnctuuhon oF opinicns, whereby
advancement has been made and sohd educational progress gradu: 1y
-ecured. As to this law, that the ¢ mpprewon of every error in

. Extract {ro rreld‘he(ore the- Nova Scetis Téacheis® Provincial Bduca-
tional Auodmon?u‘t t.ph.e,:f- meeting held July, 1885, in the Nermal School, Truro, N 8
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commonly followed by a temporary ascendency of the wntr.u'yl
i youny chuld instinctively leans upon the Will of the teachor. The

one,” it is a matter of common ubsorvation that onc sxtrems folluws
another ; that when une phase of a complex truth has so engrussod
attention as to uhscuro a complementary phase, ..nd thus to intruduce
nbvious arrors intu practice, there is a recuil towards the neglected
truth and so towards errors of an oppusite character. The errur
maaifestly consists in oxaggeration, vr in dispropurtion, of two cu-
ordinate factors of a coraplox truth; each in turn is allowed to
overshadow the other. But truth in sume degres is always embudied
in those vscillations of opinion, and we may expect the movemnent
to end in the conception of a larger truth, that will embrace two
smallor but co-ordinate truths. Illustrations were adduced and the
resultant progressnoted in the wider truth gained. The old educa-
tion assumed that man is to be brought to his most complete state
by artificial means. The new education assumes that man has with-
in himcelf all the resources needed to attain his most perfect state.
‘tito old doctrine is right in assuming that education isa work of
art, requiring for its greatest perfoction all the resources of human
ingenuity and skill ; but the new doctrine that education is a nat-
ural process is alsv right. The reconciliation lies in the fact that
educativn is a natural process directed by human art.  So far as the
prucess of mental culture invokes the uvegauic functions of the nund,
it is natural ; but so far as it depends on the selectivn and present-
ation of kunowledge, it is artificial. Mere nature is as puwerless to
produce a man fit for the coumplicated duties of m lern life as to
produce a Gravenstein apple or a telegraph. Th. old regards
cducation asa prucess of manufacture. The new regaids-education
as a process of natural growth. As human beings, we are born
with a pre-determination to gruw, and will continue to pass through
successive stages, because we are powerless to resist this dominant
law of our nature; yet this growth is in the puwer of man to be
controlled, modified. molded, enlarged or contracted by him. The
«1d maguifics thoulice of the teacher and the text buok. The new
regards the teacher as rather negatively uscful and the text book as
somewhat of an obstucle. Books are good only as the depositories
of past experience and discovery. Tt is now generally admitted that
when teachers and books become more than helps they are hin-
drances ; they aro valuable only in proportion as they minister to
self-help.  The old conlines itself to accumulated kuowledge ; the
new sets tho pupil to the task of re-discovery. We are inclined to
think, however, that the type of school work is the acquisition of
accumulated knowledge, aided by observation and experiment
needful {o give interest in the subject studied. * Objact teaching ”
is chiefly valuable as it racalls the attention from symbols to the
things symbolized, rather than as a means of conveying new know-
ledge. Under the old education the offi:e of memory was exalted,
but the cultura of the obzorving faculties was sadly neglected. To
make the memory a meore storchouse, especially of unused material,

“was an crror, but modern practice has veered to the other extreme

and has too much ovorlooked this very important factor in our
education. A duecultivation both of the powers of observationand
of memory is necessary to sound avd adequate results.

The education of the Will is onoe of the more inpurtant questions
connected with educational philosophy, and it is now forcing its
importance upon all who have to do with the practical phase of
education. The new psychology regards the Will as oven more cen-
tral in the character thah has been the wont, and that the practical
difference between it and the intellect is very great. Indeed, the
intellect may be so trained as to enfecble and dissipate the Will.
It is due tu the recognition of this truth that all earnest educationcl

thinkers aro coming to beliove that wo must “moralize " as we!' o2

As Ly uwthud, philusuphic morality is not the desideralum. The

toacher’s Will becomes his law.  Through habit there 1iust be
woven a plexus, which serves as the very web of character. Conduct
must be mechanized, su to speak. Thus great force is loft tree fur
creative and dotorminative offurt. It has beep said that our pur.
pusing volitivnis are very fow compared with the lung series of
desires, acts, and re-actions, often contradictory, many of which
were nover conscious, and many once willed but now lapsed to re-
flexes, the traces of which, crowding the unknown margins of the
soul, constitute the organ of the conscious will. Obedience is the
basis of all ethical culture. The teacher, however, as the child de-
velops must recogmze the unecessity of developing seli-guidance.
The clnld rises from a state of dependence on the Will of another
to that of dependence on his own Will—ho becomes a law unto
himself., Education has been defined as working against the
chance iafluences of life, and precepts and principles are necessary
to incite the Will tp exertion, and to steady it. The danger to be
had in view is that the child will give assent, but will not do. The
mulding of conduct intelligently snd of choice 1n aceurdance with
sound masims and principles guarantees the compact organinization
of uind and will,  The result gives power. To be able to secure
1t 1 a large degeee is une of the lawful demands now being made,
even of elementary educatior. The training of the Will through
meuntal work 18 one of the great epportunities ever before the
teacher. Will and chamctex; are educated by effurt, not by acquis-
itwon.  Always to wind along the lines of least resistance into the
cluld's mind, isenervating. The consciousness of effort, of the out-
putting of overcuming energy, develops the Will and counts for
character. Duing is cssential. Smattering is dissipation of the
will-quality of mind. Only steady and cuncentrated efforts in »
given direction are of roul help. It is never to be forgotten thatatl
short cuts to an education, all teaching of results apart from the
processes by which the results are reached, are not helpful in the
training of the will of maturing minds.

In conclusiun, the culture of our emoutional natures was discussed.
This 18 a problem which, it seemed to the speaker, 18 worthy of the
deepest philosophical thought, and most painstaking experiment.
The object of :ducation is the development of man, the making the
educated as perfect a man as possible. To be duly qualified and
cquipped for life’s duties, man should not only have abundant
stores, but abundsnt power and facility for using these most
variously, The great secret of mental education is not the forming
of the mind, bat the making of it. It is the evolving of power or
faculty, and a true culture is the evolving not of one faculty, but
of all faculties,—faculty of intellect, science ; faculty of emotion,
fecling ; and rational faculty for adjudicating upon the eviderce of
both, wisdom. The wise man is beneficent and reverent, because
he reasons, not alone from intellect and science, but likewise from
the feching of Leauty and the emotions of love and faith. If both
intellectual and ewotional faculties are developed in him, hé cannot
do otherwise—both witnesses ploead and he must listen to them ;
they have been bred ir him, they are bone of his bone. But let
onc be suppressed and the most rational adjudication is niost par-
tial. Let intellect be suppressed and ¢he result is supersition and
idolatry. Emotion cannot prosper without knowledge, else it will
have brute gods and human victims. But without emotion religion
is extinct, and even science would presently become a moral ppsll,
going to war for a theory, vivisecting human subjects or destroying
deformed infants, as the emotion-suppressing Lacedemonians did,
in fact, Education, whatever its umvunt, should recognize all

‘“ mentalize " children, - must develop Will as a chief factor of per ‘ faculties that are essentinlly human, developing them by exerciae,
8012l character. The Will is as dependent on the culture it roceives | co-ordinating thew: in exercise, and finding them fit and wholesome

as the intellect.

work,

v
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All hideously grotesque and wild varieties of crime utter, in hor-
riblo dumb mution, accusativn against our neglect of human
faculties, They are, in fact, perverted human faculties nce teact-
ably, now telling in savage act, unmistakable, what unce they had
heart and will to dv.  Thoy say, wo would have gune tu the svuth
pule and the narth, have battled with hurricanes and icebergs;
have helped our curivus brains to more knowledge of your planet;
we would have marched, sailed, delved, burrqwed and dived ; but
you found ua no work, and we have fuund it ourselves. This much
for brute crime, the ugliest result of neglected faculties, or one-
sided'culture. But look at the unbrotherly discord, and jar, and
joalousy amnongst leaders of education, each disparaging the uther's
work, from a sheer inability to apprehend it. ** Classicists™ and
“naturalists,” ignore one anothor’s claiwns to-educational priority,
because- eacli is barren on that side where the other is cultivated,’
and cultivated where the other is barren. Would we huve each
person a mastar f.uli subjects? By no means ; yet we agree with
Vitravius in demanding a knowledge of the principles of all, and
afirm with him. that an adequate mastery of one subject presup-
poses this elementary knowledge of all others. It is not so much
the variety of facts and experiences thus attained, as the variety of
thinking power and feeling power that confers this transcendent
mastery which results from many sided develuopment.. Just here
we are wont to rest contrated. Cultivate, we say, every human
faculty, intellectual and emotional, none missed ; find studies and
occupations that work and exercise these, and our catholic education
is accomplished. But it is not so, Take any famiiiar example, say
that of architectural construction, if ‘the architect’s knowledge of
beauty and construction be separately acquired, such knowledge
will not aid him in combining beauty and structure in one desigs.
These will evér be two alien categories of conception with him, and’
what he modities to satisfy his sense of the beautiful, he will pres-
ently find has damaged his construction.

The ascociated development of the faculties and coirdination of.

/ their Sunctions is then the full statement of tho theory of integral

vducation. Although the practical and obvious relation and inter-

Jependence of all the sciences facilitato coirdination of the intellect-

ual faculties, a practical fusion and, cunsequently, coirdination of

these with the emotional faculties is by no means so easy an achieve-
ment, .

The solution is to be sought in the direction cf a sufficiently
attractive educational agent capable of evoking into simulfaneous
exercise both intellect and emotion. It is not our purpose to do
more than direct attention to this matter. Right reason, thatis
wisdom, takes account of both intellect and emotion—of the whule
man ; and instéad of suppressing ahy human faculty; duly and con-
sistently develops each, and represses the exuberant in both ; for
intellect also, as we have said, may run riot. If our practice fails
to recognize the importauce of the culture here insisted on, we shall.
find even more than. at present an insurgency on the part of the
passions imperatively calling for an arbitrary exertion of intelect
to suppress them,—of the brain to suppress the heart !—and. thena
griovous groaning under this inteliectual despotism till nature
rises in revolt, and the head aud the heart are.at perpetual war.
The uncultivated emotions, undisciplined to take delight in truth,
run.riot and feed on.monstrous fiction.
for tho unnatural and pseudo-miraculous, science seeing nature
from one side, the intellectual, finds her a circle of ‘inexorable and
self-suflicient causes, or, succumbing to insurgeént emotions, pre-

v

v jusly disregarded or disowned, turns credulous, making gases or.

electric forces into godi ; while literature p'lxi-iipys to the appetites

of insatiate cmotions, keen upon bloodshed and tho-savor .of crime.’
Do wo ask whut these results hiave to do with the emotions? Will

3

There is- a'morhid desire.

cultivated emotions, chustened, covcdinated and recunciled with v~

reasun, ovincy these appetites or admit of theso cvsults?  Are the
emutivus fundamentally ovil and unworthy and mcapable of cul-
turo? Are they unholy and unchnstiani  Tu all these questions
wo must answer * nay. ' And 1s there no danger lest our modes of
thoughit becnne antichrist i —the emctions dead, where Christ
assumes them living, demands this, in fact, as a basis ¢ is teach-
ing!

Examination ¥lapers.

EDUCATION DEPARTMENT ONTARIO.—DECEM
BER EXAMINATIONS, 188s.

HIGH SCHOOL ENTRANCE.
HISTORY

Examiner,—ztl—a;t Seath, B. 4,
Note.—A maximum of 5 marks may be allowed for neatness,

1. How did William the Normar cume to be king of the Engimh?
What changes did he and his sons make in Eugland ?

2. State *he chief provisions of the Magna Charta.

What led to
its being signed ? Why is it valued ao highly ?

3. Give an account of the great changes that took place in Eng-
land duriug the reign of Queen Elizabeth.

4. State briefly the causes and the results of the American War
of Independence, and the Revolution of 1688.

5. Why 1s euch of the following important in the history of the
English people : —
The Battlé of Bosworth, The Seven Years' War, The British
North America Act, Sir Robert Pecl?

6. What should we admire and what shculd we condemn in the
character and conduct of King John, Curdinal Wolsey, Hampden,
and: Charles I. ?

7. Explain the meaning of the following statement :—* In Can-
ada all questions of government are settled in Parliament, in which
both sovereign and people have a voice.”

GEOGRAPRHY.

Examiner,—J. E.AHodgson, M.4.

1. Define :—latitude, longitude, oasis, delta.

Namo the provinces and territories of Canada.

What counties of Ontario border on Lake Ontario ?
Name the principal sea-ports of Canads.

Trace the following rivers :—Mississippi, Danube, Nile.

6. Draw an outline. map of Africy and indicate-thereon the posi-
tion of :—Algiers, Cairo, Natal, Cape Bun, Victoria Nyanza,
Orange River.

7. What and where ave the following :—Labrador, Three Rivers,
Portland, Selkirk, Cuba, Punama, Heligoland, Maelstrom, Vésu-
vius, Cyprus, Malta, Ceylon, Formosa, Tranavaal, Fezzar, N iger

8. {a) What portions of Canada are noted for any of the foliow-
ing products :~-wheat, apples, peaches, pine, coal, iron, salt, gold,
copper 7

(%) What commeodities do we obtain from the following coun-
tries :—Japan, Barbadoes, Spain, Brazil ?

2,
3
4
6.

ARITHMETIC.
Eraminer,~J. E. Hodgson, M. A,
Nore.—A maximum of & marks may bo added for neatness.
1. Define tho following terms :—Factor, Prime Number, Mutti-

‘Plication. Write down all the Prirne Factors of 2,310.

¢
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2. (@) Reduce to simplest form : 344,

(b) What is the least nunber from which 1,224 and 1,666 may
each be taken an exact number of times ?

3. A man who lost } of his fortune in one year, and # of the re-
mainder the next year, had 8900 left. Find the amount of his for-
tune at first.

b 4. 0\.\’?lmt quantity taken from 159 will make it exactly divisible
y 123
§. Expreas 3:74976 minutes as the decimal of a week.
6. What will 11,750 feet of lumber cost at $27.50 por thousand ?
7. Name the units of length, time, and sterling money.

8. Find the simple interest on 8800 for 3 years at 6} per cent.

9. A cistern has 3 pipes ; the first will fill it in 10 hours, the
second in 12 hours, and the third in 15 hours. In what time will
they together fill the cistern?

COUNTY OF WELLINGTON PROMOTION EXAM-
INATION PAPERS.--MARCH 261H, 1886.

CANADIAN HISTORY.

ENTRANCE TO FOURTH CLASS.

1. Name six or seven early Canadian explorers.
plorer mean ?

l2_. Tell what you can about Frontenac, Columbus, and Cham-
plain.

3. Who was the first Canadian Viceroy of the French King ?
When? \What became of him ?

4. What inducements had Canada for early European explorers
and traders ?

5. Nawo somo hindrunces tv rapld settlement in Canada's early
history.

6. What is meant by *‘ The Company of Merchants,” ‘¢ Company
of One Hundred Assuciates,” ** Customs of Paris.”

7. Who were La Salle, Marquette and Cartier?

8. What Colonial wars occurred between New England and New
Frauce (Canadas), and briefly describe one of them.

What does ox-

GEOGRAPHY.

ENTRANCE TO FOURTH CLASS.

1. Define axis, horizon, harbor, estuary, peninsula. and bound-ary
river, Give examples of the four latter,

2. Name the countries, also their capitals, in North America
bordering on the Pacific Ocean.

3. Name theinterior counties of Ontario and their county towns

4. Name the provinces of the Dominion in order, beginning at
the west ; also name and locate as well as you can their capitals.

5 What and where are Columbia, Orleans, Regina, Chicago,
Canso, Owen Sound, Nelson, Cod, Alleghany and Rio Grande ?

6. Name the exports and imports of Canada.

7. Draw an outline of the Province of Ontario, marking the posi-
tion of its cities ; also trace on it the Thames, Grand, Severn and
Rideau.

SPELLING.

—

ENTRANCE TO FIFTH CLASS.

To be read slowly and distii.ctly, and the greatest care taken
that each pupil understands every word. Each sentence to be first
read in full, the pupils simply paying attention, thon azain slowly,
the pupils writing,

1. The wretch concentred all in solf shall forfeit fair renown.

2. I had been the humble instrument permitted to unravel this
portion of the great mystery.

3. The sun produces aqueous vapor.

4, Tho old' schoolmaster’s smile of approbation made his faco
seom very ploasant.

b5, Thoir battered armor had flashed fiery and golden in the sun-
shino, and now looked silvery in the mooulight.

6, Write your name in kindness, love, and mercy.
7.. It is congealed inte a sort of wax, without crystallizing.

8. They thought these macvellous uui..gs, clad in glittering steel,
or in raiment of various colors, were inhabitants of the skies.

9, Fame is the fragrance of heroic deeds.

10. 'The young man, after the reverential manner of those times,
bowed to the ground.

11. She lives in that great cloister's stillness and seclusion.

12. Pollution, benediction, decrepit, blithesc.me, gurgling, im-
mense, dignities, zigaag, yecarned, dwbolisve, imperishable,
meraorial.

ARITHMETIC.

ENTRANCE TO FPIFTH CLASS.

1. Define Fraction, Mixed Circulating Decimal, Discount, Ratio,
and Proportion. .

2. How long will a railway train 220 yards long take to cross a
bridge 440 yards long at the rate of 156 miles an hour?

3. A piece of ground 40 rods long contains 8 acres. Find the
cost of fencing it with a straight rail fonce, the rails being 12 feet
long and costing 820 a thousand ; the fence to be 5 rails high, and
1 foot allowed for overlapping,

4, If 3 men cr d boys can du a piece of work in 15 days, in what
timo will 3 men and b boys do the work ?

5. Divide the product of the sum and difference of 8} and 7% by
half the difference of their squares.

6. If a man sells a horse which cost 8120, and loses 5 of the
proceeds ; fiud the selling price.

7. Sould 2 loads of wheat each containing 65 bushels. One load
brought 12 cents a bushel more than the other. The amount re-
ceived for the one load was 84.20 more than that received for the
other. Find the price per bushel of each load.

8. At what fraction of cost are goods marked which when lowered
15 per cent. leave a profit of 10 per cent. ?

9. Find the difference between the simple interest and the true
discount of $480 for £ years at 7} per cent.

10. From 70 take 6:0125 and divido your answer by (7°79+4°71).

GRAMMAR AND COMPOSITION.

ENTRANCE TO FIFTH CLASS.

1. Analyze fully :—
The thoughts are strange that crowd into my brain,
When I look upwards unto thee.

2. Parse : 'T'houghts, strauge, crowd, that, into, upwards, and
thee.

3. Give the posseasive plural of : A boy's hat; a man's folly,; a

I woman'’s dress ; a sheep’s tooth ; my brother’s knife.

4. Define: Clause, imperative mood, predicate, gender, case,
paragraph, and transitive verb.

6. Correct :—
(z) How beautifully it looks,
(b) The rapidity of his movements were beyond example.
(c) None of my hands are empty.
(d) It was not her that was to blame.
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6. Paraphrase :—

Keep guard of your words, my darlings,
For words are wonderful things.

They are sweot like the boee's fresh honey,
Like the boes thoy have torrible stings,
Thoy can bless like the warm, glad sunshine,

And brighten a lonely life,
They can cut in the strife of anger,
Liko an open two-edged knife,

7. Construct a sontenco containing a transitivo verb, an adjec-

tive clauso, and a prepositivnal phrase.

—

ENGLISH IiISTORY.

ENTRANCE TO FIFTH CLASS,

1. Who wore the Britons? The Gauls?
Danes? The Normans ?

2. Toll what you know about Alfred, Simon De Montfort,
Hampden, Marlborough, Walpole, and Tennyson,

3. What is meant by the Reformation? How was it brought
about? Name some of the leading spirits in this muvement.

4, Wh.t caused the American War of Independence? Tho war
of 1812-15: The Crimean War?

6. Briefly describe : Petition of Right, the Emaucipation Act,
the Test Act, and the Act of Supremacy.

6. Name sume leading mon who lived in the reigns of Elizabeth,
Queen Anne, and Queen Victoria.

7. What is meant by : Politics, Cabinet, Speaker, Opposition,
Prenier, Act of Parliament ?

GEOGRAPHY.

ENTRANCE TO FIFTH CLASS,

1. Nume the countries and their capitals bordering on the Medi-
terranean. . .

2. Nume the New England States and their capitals.

3. Draw a hemisphere neatly marking on it the Tropics, Arctic
and Antarctic Circ'es, and Meridians.

4. New York is 74° W, Long. St. Louis is 90° W. Loug.
the ditference in their time.

Tho Saxons? The

Find

5. Name, say, ten exports and ten imports of England.

6. What and where are Tasmania, Moltourne, Congo, Zanzibar,
Bombay, Sinai, Skye, Lopauto, Atlas, ans® Tiber.

7. Tell the cause of the tides.
three salt lukes,

8. Write the names for which the following abreviations stand :
B. C., Mich., O. P. R, N. 8., Lat., P.M., Man,, N. Y,, Cal.,, and
P.E. L

Also locats three volcanoes and

9; Draw an outline of the British ales, marking the position of
Cork, Glasgew, Liverpool, Dublin, Edinburgh, London, and Cheviol
Hills.

10. Name the Tslands of the Baltic, the rivers flowing south in
Asia, and waters (both lakes and rivers) whose ultimate outlet is
the Nelson ativer,

EASY PROBLEMS IN PHYSICS.

——

BY A PUBLIC S8CHOOL TEACHER,

1. Deduce the formula for converting degrees on Fahrenheit's
scale to corresponding degrees on the Centigrade scale.

2, Convert (1) 84°C. into F. ; (2)40°C. into F. ; (3) 30°F. inte C. ;
(4 76° F, into C.

3. Explain the theory of Reamur’s thermometer. Where is this
instrument used ?  Write down the eguations connecting the num-
her of degrees n a given temperature, for the'thiee thermometers,
Fuhrenheit, Centigrade, and Reawmur,

-and the comwmunications are pasted on it.

4. The number of degroes indicated by a Reamur thermometer is
66. Whot isthe corresponding number on the Centigrade scale 7
On tho Fuhrenheit 1

8. Tho sum of tho readings on a Fahrenheit and a Centigrade
thermumeter is 102.  What 18 the reading on each ?

G. State nnd explain the. Inws relating to tho variation in the
volumo of # gas, for change in temperature or pressure.

7. A quautity of aiv occupies 29 litres under a pressure of 740
mill. ; what will bo its volume under a pressure of 750 mill, 1

8. 100 volumes of air under a pressuro of 2925 inches of mer-

cury become how many volumes under a pressure of 30 inches of
wmercury ?

‘9, At what temperature will the readiug of the Fahrenheit ther-
mometer be three times as great as that of the Centigrade 7

10. At a temperature of 45°C. a quantity of gas occupies 45 cubic
feet, what will be its volume at 70°C. 1

11. At a temperatire of 27°C. a quantity of hydrogen measures
100 C.C. ; find its volume at a temperature of—47°C.

. A certain quantity of chlurine st & temperature of 56°
Fahrenheit occupies 28 C.C.; what apace will it occupy at 52°
Faluenheit ?

18. Under a pressure of 760 mill, and at a temperature of 17°C.
a quantity of confined air measures 370 C.C.; what will be its
volume at 33°C. and under a pressure of 740 mill. ?

14. 93 volumes of hydrogon at a temperature of 37°C, and under
a pressure of' 29.5 inches of mercury become how many volumes at
the normal temperature and preasure ?
- ASTERISK,

(dnswers will be given in next issue of the JOURNAL),

Practical Mothods.

We annouuced that in this issue wu would discuss-thu-buest-plans
for making Friday Afternoons both pleasant and profitable. We
have not received the response we expected. We considered the
subject a prolific one, but perhaps it is 8o easily settled in the
teacher’s mind as to the nature uf these exercises that no ditficulties
are found,.and no help from us is needed. If o, we ure satisfied;
it leaves more space to insert other communications and selections
that may be of greater utility, aud we print some points in primary
arithinetio that may be acceptable. We have, however, one letter
on Friday Afternoon exercises :

Dear Sir,—Did the teachors who read your excellent educa-
tional paper ever try the plan of publishing a school newspuper
every week 7 Of cource, I do not mean a printed one. We Have
Inrge, common paper, such as is used for our country newspapers,
A fourth class girl ox
boy is appuinted editor for two weeks, and the editor’s duty is to
enlist the help of two aub-.editors, and to procure contributions
from the pupils of every grade in theschool. I amnsupposed to act
as critic, and am expected to wnake whatever comments I think
right on the published productions. Some pupils show much taste
and refinement in the seclections they bring the editor, and all
evince an interest in the publication, which I have found to Le
productive of the best results. We permit no political or sectarian
discussions or references ; wo have brief essays on various topies
arising out uf the week’s lessons ; difticulties in study are inserted
in the *‘ Question Box” ; pictures wre pasted in with descriptive
information ; countries visited and what was seen in them—arising
out of geography lessons j selections from standard authors, in the
conttibutor’s best caligraphy, short poems, proverbs, witticisms,—
all written on:one side of the sheot to allow of pasting on—and a
variety of other matter,

As we cannot give a copy to each pupil, it is read out by one
selected by myself, and is kept on the school table for criticism for
one week. .

I have three classes in my room, my assistant hastwo, and all are
assembled in my room when the ** School Echo” isread. 1 should -
have said that contributors ave not required to give their names,

Yours, ete.,
Grentille Co,

Donarp,
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ON SUBTRACTION.

When a person--say, a store clerk—is giving change, does he
perform an exerciso of subfraction mentally to ascertain the right
amount 7 Suppose he hins to make change out of a twa dollar il
for a purchase of 37 cents’ worth, does hoe say 37 out of two hua-
dred leaves 1637 No, he performs an exeorcise m addition to
equahize the amount of sales and the change with the sum tendered
in payment, and will put down 3 cents, saying 37 (cost of sales) and
3 make 40; puts down 10 cents more to make 50 cents ; 50 conts
additional to make one dollar, and one dollar more to make up the
two dollars. This is done rapidly and perhups with more accuracy
than the mental subtraction process. Subtraction is, tharefure,
performed by addition ; that is, it is really complementary addition.
Now, is it needful to teach our little ones the inysteries of borrow.
ing and carrying, and burden their immature intellects with thet
herculean effurt to take 8 out 157 Already in their addition)
excrcises they have learned that 8 and 7 make 15, and can tell how
much must be added to 8 to mase 15, or to 6 to make 10, ete.
They have been instructed to carry one for numbers from 10 to 19
inclusive, and the apparently questionable honesty of borrowing 10
and carrying back only 1 instead, is obviated by a consistency
g(;ltween operations in the direct addition and the cumplementary.

us :

Find the diiference between 8635 and 4321.

86335 1 and what make 57 4 (put down); 2 and what
4321 make 3?7 1 (put down), and so on.
1314

Find the difference between 8635 and 4739,
8635 9 and what make 37 9 is more than 5; 9 and what
4739 make 157 6 (down); carry 1; 3+41=4, and what
489¢  make 131 9 (down), and so forth.

In Long Diviston this process will save time and needless fi
for the multiplication of the divisor aud complementary ad
of the product may be performed simultancously, thus:

5836)1875943(321
12514
-84.’.J
2587 Rem.

The operation 15 performed as follows: 3 sixes are 18 and 1
(dowu)=:19, carry 1, 3 threes 9, and 1 =10, and 3 {down)--15,
carry 1; 3 cights 24 and 1.-25, and 2 (down) 27, carry 2, 3 fives
13, and 2=17, and 1 (down)=18, and so on with each line.

Toronto. SENEX.

aures,
axtion

Educational flotes and Acws.

A Teacher's Institute for the Township of Yarmouth and South-
wold, will probably be held during May in St. Thomas.

Mr. Dunald McCaig, of Rochwoud, at one time Inspector of Pub-
lic Schuwols for the County of Wellington, has been appointed In.
spectur of schouls fur the district of Alguna. - Free Press.

The vacancy m the division of the Ailsa Craig fublic School, :
caused by the resignation of Miss Jackson, has been filled by the
appuintment of Miss E. Sproat, of Lucan.

A by-law to grant the sum of §2,500 to the Collegiate Institute
will shortly be subnutted to the St. Mary's people.  The existence
of the school will depend on the result of the vote. —Free Press.

The Strathroy Collegiate Institute Board are talking about in.
creasing the accommadation by enlargne the Institute building,
the probable cost of whwh would be 25.000.

D. B Clapp, B.A,, i N. Wellington, has resizned Lis position as
Inspector of the Listuwel Public Schoul, and Mr. William Alex-
hauder, county Inspector of Perth, has been appointed in his stead.

The third-class non-professional will occupy from 9 a.m. on Tues-
day, the Gth July, to 12.25 p.m. on Saturday, the 10th.  The first-
class grade C commences un Monday, the 12th of July, and grades,
A and B on Tuesday, the 20th.

A number %of the grls attending the Central School, London, |
have been formed into a tloml soaiety, under the direction of sts]
Coyne.  Each girl will furiish her own plants, and will be respon. |
sible for thar preper cultivation.  Samewhere about the month of
June they intend holding a public exhtbition of the results of their |
ndustry.— Free I'ress.

!

's

\Wo onco heard a man of prominence in the commuuity in which
ho lived, sand of experience in school direction as member of the:
Board of Education, declare that if God would forgive him for ever
proposing to lessen the sularies of teachers ho would never be
party to consent to such a plan again, as experience had taught him
that of all the mothods dovised for crippling school work it was the
most effectual. He kaew it by actual experience. Would that
otllxcrs nught adopt the same wise conclusion.—Central School Jour-
nal.

A very successful examination was held at the Coulson Union
school on the 22nd ult. The teacher, Mr. F. C. Whitelock, was
agsisted by the Rev. J. R. Real, Warminster ; G. A. Rix, Hobert ;
E. J. Palk, Craighurst ; and E. Wilson, Eady. About 30 visitors
were present. After tho classes were examined Mr. Real was elected
to take the chair, which he accepted ; and a number of recitations
and readings were well rendered by the pupils, interspersed by some
choice glees sung™by the schoul.  Addresses were delivered hy the
trustees, parents, and teachers present, all expressing entire satis-
faction with the order and condition of the school.

The North Wellington teachers assemble in council at Mount
Forest, 27th and 28th inst. The programne is replete with first-
class exercises, and Mr. J. J. Tilley will give his able assistance to
make the meeting a success. Arrangements are made for discussion
on each of the subjects to be presented. We are surry that want
of space prevents our giving the programme of 28 subjects in {ull,
Dr. H. P. Yeomans is to open a discussion on ** School Hygiene.”
All tho classes of the Mount Forest Model School, exccizt the high-
est, will be present at the several sessions to affurd the teachers
opportunity for practical illustration. A. M. Shields, B.A., is
president, and Miss Carrie A. Jones, of Harriston, secretary.

i

By arrangement made by the Minister of Education with the
authorities of the University of Torunto, the University of Trinity
College, Victoria University, and Queen’s University, candidatos
for matriculation will have the opportunity of being examined at
each of the High Schouls in June and July at the same time as
candidates for teachers’ certificates, and the Universities will
furthermaro accept tho results of the non-professional examination
for teachers' certificates, 8u far as that examination covers the sub-
jects required for matriculation, so that candidates need ouly take
the additional subjects for matriculation. They may, however, if
not candidates, for teachers’ certificates, take the University papers
all through. Applications for matriculation will be made as here-
tofore to the registrar of the Umiversity at which the candidates
propose to matriculate. The papers will be laid before the candi-
dates by the local presiding examiners, and the results returned by
the Department to the registrars of the respective Universitics, It
has already been announced that Victoria, Queen’s and Trinity
%mvcmitics appointed a common examining Board.—Journal, St.

iomas.

At a recent meeting of the Peterboro” Board of Education Dr.
Tassie, Princaipal of the High School, vepurted that ane of the High
School lnspectors had informed him that if the High School pupils
did notumprove in their writing and reading, cspecially the former,
plucking would be genecal at the approaching examinations. Ho
thuught 1t was about time tho writing of the pupils was improved,
and hie was pleased to know that more attention was being paid to
this branch in the lower classes. Ho was pleased to make three
important announcements to the Board. The Governor-Generxl’s

'medal had arrived and was now in his possession. Mr. J. H.

Burnham had offered a silver medal for the Institute pupil who
ranks first in the Toronto University matriculations this year ; and
Mrs. Nicholls generously otfers a free scholarship at Queen’s Uni-
versity to be competed for by pupils of the Institute.  Tho Princi-
pal complamned that the Easter holidays had materially interrupted
the school work, and advised that as few holidays as possible be
ranted. Moved by Mr J. R. Stratton, seconded by H. Denne,
“That the thanks of this Board be tendered to Mrs. Nicholls for
her lhiberal grant to the Endowment Fund of Quoen’s College,
Kiungston, wherehy a free course scholarship in arts is available for
a student of the College, and in her libernlity in permitting Dr.
Tassie, Principal, to nomi‘.ate the student ; and tho thanks of this
Board be also tendered to Mr. J. Hain Burnhawm for his gift of a
solid silver medal for the pupil of the Institute taking the hizhest
marks at the matriculaticn examinations of Universily College,
Toronte, and that the Sceretary forward & copy of this resolution
to tho partics above named.” —Carried.—Pelerborough Ezxaminer.
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FLiterarp Chit-Chat, .

It is more

Dr. Oliver Wendell Holmes, is visiting England.
than half a century since ho was there before.

¢ Tho Pilgrins Progress,” has been trauslated into Chinese, and
is said to have attained a large circulation in China.

A Shilling Edition of Thackeray’s Works is being brought out in
Loudon. It is said that advance orders have been sent in for
50,000 copies.

¢ Joseph the Prime Minister,” is the title of a new work about to
be published, from the pen of Rev. Dr. Taylor, of Broadway
Tabernacle, New York.

Miss Cleveland is said to be preparing a critical review of
Auwerican fiction. The Current thinks Congress should consider the
prorriety of voting her one of its medals for conspicuous bravery.

Gmn & Co. have in preparation ¢ The Begiuner's Latin Book,”

hy W, C. Collar, A.M., Hoad Mastor Roxbury Latin School, and | P*

M. Grant Daniell, A.M., Principal Chancery-Hall School, Boston.
Ready in July.

The Second Volume of Dent’s History of the Canadian Rebellion,
is now out. The readers of it should also read the otherside of the
story as presented in the pamphlet lately published by Mr. King
and others.

The Boston Latin School is the oldest school in America.
Houghton, Mifflin & Co., are about to publish Dr. Brook’s oration,
and Robert Grant’s puem recently delivered on the cclebration of
the 250th anniversary of the vencrable institution.

D. C. Heath & Co. have in preparation a serics of Monographs
on Education. Number one of this series will be a Bibliography of
Pedagugical Literature, carefully selected and annotated by Dr. G.
Stanley Hall, Professor of Psychology and Pedagogics, John Hop-
kins University.

Forqotlen Meanings is the title of a little hand book in which are
called to mind the original meaning and use of many words whose
early signification has becn gencerally lost sight of. Thus, to give
one or two illustrations, the word “‘awkward,” is, by derivation,
“left-handed ”’ ; the word ‘‘aghast” describes terror such as one
feels who sees a ghost; the word “nincompoop ” is, the editor
tells us, a corruption of the phrase non compos mnentis; and the word
“Dboyus,” ho asscrts, comes from ‘ Borgheso,” a rascal who
swindled many people in this country by counterfeit bills, —Chris-
tian Uniun. .

@eachers’ Association,

Harvimaxn,—Met in Caledonia High School, April 28th, at 10 a.n.
Mr. C. Moses, L. . §,, in absence of the President, occupicd the chair.
The Rev. Mr. Black opened the wnceting with devotional exercises.
The Sccrctary vead the nnuutes of the lastregular mecting, which were
adopted.  The following committees were struch . Jst. To nominate
officers for the ensuing year Messrs. Andersun, Duff, Hume, and
Misses Lambicre and O'Neil.  2nd To report on the suitability of the
new registers—Messrs. Finch and Hindson, and the Misses Harris and
Highficld. 3nd. To report on the school joumals—Mcssrs. Rowat,
Kennedy and McMurchy, and Misses Wilson and Parker. A general
discussion took place on the Entrance Exammnations, in which Messrs.
Hume, Kennedy and Moscs took part.  The subjects in wlich caudi-
dates generally failed wero discussed, and the causcs of failure pownted
out. Mr. Kcuncdy dwelt for some time on the subject of Orthoepy.
Hegave a list of wordsin daily use which were generally mispronounced,
and indicated their correct pronuncistion on the bDlackhoard. Mr.
Cheswright discussed the desirability of ornamenting the school-houses
and schoul grounds.  He advocated the planting of trees, shrubs, vings,
and the arranging of a few fluner-beds ; the hanging of the maps on the
walls, instead of piling them up in a comer to Le destroyed.  Pictures
and mottoes might be hung on the walls to advantage. Dr. McLellan,
Director of Teachers’ Institutes, addressed the Association on the subject
of **The Teaching of Literature in Public Schools.”  Mr. David Buyle,
of Toronto, next addicssed the teachers on the desirability and feasi-
hility of a **Teachers® Union,” having for its uhject the promotion of
cducation and the corcciing of abuses generally., After a brief
discussion of this anbject, it was moved by Mr. Cheswright, scconded
by Mr. Hume, and 1esolved, That in the opinion of the teachers of he
county of Haldimand it is dcsirable to form a *“ Union™ of the teachers
of the Province of Outario, ond that a delegate be appointed by this
Association to attend a wecting to be called for the furtherance of the
proposcd object. On moticn of Mr. Creswright, scconded by Mr.

Kiunear, it was resolved to pay 40 per cent. of the subseription price of
cach Educationdl Maguzine from the general fund of the Asvociation,
for teachers subscribing for thesame, 4 very large and highly apprecia-
tive audicnce assembled in tho Argyle Presbytecian Church to hear a
lecture by Dr. McLellan, on **Critics Cuticised.” Rev. J. Black
occupied the chair.  Mr. Finch took up the subject of Tinte Tables.
He illustrated the diflicultics in forming a good one by drawing the
time table of his school on the blackboard.” After a nicf discussion of
this.subject, Dr. McLellan discussed * The Training of the Language
Faculty.” <The next subject discussed was Elementary Drawing, by
Arthur J. Reading, Fsq., teacher of Mechanical and Prospective
Drawing in the Outario Schiool of Art. Miss O’Neil illustruted her
method of teaching the Hrcpositiou toaclass. Her method of teaching
this subject was n&mirc by all present,. Miss Cassidy next taught a
reading lesson to a class of beginners according to the phonic method,
at which she proved herself an adept. On resuming business at 1.30
p-m., Mr, Hindson discussed ** Teat Books,” under tho following heads:
1st, The object of text books ; 2nd, The uniformity of text books ; 3rd,
The ficquent changes of textbooks. L. Kinnear, B.A,, reada veryable

per on English Philology. Mr. McCarthy next discussed the Teach-
ing of History. His treatment of this subject cannot fail of bein
productive of the very best results. Mr. Rowat discussed Decima
Fractions. The officers for the ensuing year are : President, Mr. R. C.
Cheswright ; Vice-P'resident, Miss S. Folinsbee ; Secietary-Treasurer,
Mr. C. Moses, L P.S.; Exccutive Committee, Messrs, Kennedy,
Hindson, McMurchy, and Misses Murphy and Husband ; Auditors,
Messre. Rowat and Fowler ; delegate to the Provincial Associution, J.
P. Hume, M.A. Several votes o?athnnks were tendered, and after a
short adidress from the Rev. Mr. Black, the Association adjourned.—
Condensed from 7%e Grand River Sachem.

Litevarp Rebics.

Ourrines or Psycuonooy. Portions of the Lectures of Hermann J.otz
Translated and edited by George T. Ladd. Boston : Ginn & Company.

This volume contains dictated portions of the lectures delivered by Her-
mann Lotz—a Gennan philosopher of the widest culture, who, by prefer,
ence, native facility, training, and practice «as weil fitted to deal with the
great science of Pxychology. It is not likely that any other compend of
truths touching the scienco of mind, at once so brief and compzehiensive, is
to be found in all the literature of the subject. This treatise will be of
specisl service to those readers who are desirvus of grasping the principles
of modern philesophy without the labor of mastering the details. A wide

range of subjects is touched upon within the himats of thus brief work, the
secend part including chapters on the Seat of the Soul, its Reciprocal Rela-
tions to the Body, its Essential Nature, and even on the Kingdom of Souls.
The professor of Philosophy in Yale College, perforned the work of
translation, and he has certainly presented to us the psychological truths
of the original with adiirable force and exactness.
The book is in handy form, well printed, and neatly bound.

Gnrex INrrecTioN, or Onsect Lissons 1¥ Gueek Putorooy, by B. T.
Hardington, M. A.

This is one of themany valusble books issued by Ginn & Co. Buston, wio
have during the past few years so largely contributed to advance the study
of Classical, Engli-h and general hiterature throughout the States and Cane.
ada. The little book of furty-four pages furnishes valuable iformation on
the Philology of the language of Homer, Thucydides and Demosthenes, and
other Greek authors who for a hundred generations have delighted and in.
structed the hwmnan mind. The object of the work, the author states is
* to cconomize time, and to suggest & systemat.c and scientific treatinent of
the nonn and verb,” and *“ to collect the latest developments of Philology.”
By means of rules and their application to the A, the O, and the Consonant
declensions, by classified lists of nouns of these declensions: by similar
lists of ndjectives of the vowel declensinn of sdjcctives, also of adjectives
of the Consonant, and the Cousonant and vowel declension, and by a
similar treatment of the verb, he has so well cluudated the subject as to
render i% not ouly intelligible, but intensely interesting. We “cordially
vecommend this little treatise, and we believe it will be largely instrumen.
tal in accomplishing the object thelearned aathor has in view,

Tar. Cuoice or Booxks, and ather Literary Pieces, by Frederick Harrison.
Paper covers, 50 cents. Macmillan & Co., London and New York;
Williamson & Co., Toronto,

About onc-filth of this book is taken up with an essay on the choice of
books, the rest of it being rovised lectures to popular audic.:ces on varjous
topics, s h as *“ The Reomance of the Peerage,” ** Froude's Life of Carlyle,”
* Life of George Ehiot,” * RistoricLondon,” * The /Esthete,” *Ihie French
Revolution” cte. Tho atyle is good and pleasing, and that porticn on
** The Clhice of Books,” will bo read with inuch profit by the student who
wisrlies & clear idea of thoe Lest literature o occupy his attention ina given
tine.
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SLierriciTy Treatep Experinastanty. By Linnmus Cumming, MA.,
Lato Scholar of Trinity College, Cambridge, Assistant Master in Rugby
School. Rivingtons, Waterloo Place, London. .

This work contains tho substance of experimental lectures delivered to
some of the senior boys in Rugby School, and comprises one school year's
courre of ahout seventy lessons, of one hour each. The lessons are educa.
tional, not technical, aud ample explanation and numerous experiments are
devoted to the principles of the science. ‘Tho rapid development of
electrical science and the many uses to which electricity is applied, demand
an attention that must not be overlooked in our schools, and a simplo and
plain dissertation on the subject, adapted so well to the requirement. of our
senior classes as this work is, should meet with the highest faver from
progressive teachers.  We commend the book to the attention of all iuter-
ested in physical science.

Texrerance Soxa.-Henraln, by J. C. Macy. For Temperance Meetings
Lodges and the Home Circle. Price 33 cents.  Oliver Ditson & Co., Bos.
ton.

This new and genial hook seems to bo an advance on previous ones in
true musical quality, brightness, and approprinteness. New and Good
Temperance words to “Home Again,” * Margaud,” “Red, White aund
Blae,” “Glory Hulleujah,”** Coming thro' the Rye,”  Tenting on the old
Camp Ground,” and other favorite mcelodics, constitute a marked feature.
There are also plenty of pathetic sougs, battle aud victory songs, some good
temperance glees, and mwusic adapied to the various rites of Gaod Lemplars,
‘Templars of Honor, Royal Templars and Sons of Temperance, aud ths
Women'’s Christiant Temaperance Uanion is not forgolten.

Tug Tesrerance Teacuixas or Sciexce.  Adwpted to the use of Teach.
ers and Pupils in the Public Schooals, by A. B. Palmer, M.D., LL.D.,
University of Michigan, with an Introduction by Aary A. Livermore.
Cloth G0 cents. Boston: D.C. Heath & Co.

This is just the book that is wanted to instruct our youth in the facts
concerning the use of alcohol in any shape. To state that a thing is per-
nicicus without giving the reasons is simply to arouse curiosity to find out
wherein it is 8o, and when the evil effects of alcohol on the various organs
of the human body are so clearly and emphatically shown as they are in this
1ittle volume, there can be no uncertainty, no illusion.  Few who read this
book wiil hesitate in the step they ought to take in justice to themselves,
for the welfare of friends or the beuefit of the community. Teachers can,
not teach temperauce truths successfully if unacquainted with the
physiology of thie subject; in the book before us this is expressed in un.
mistakable language.

Ivoraaxic Curaistny. A Text Book for Students, by Prof. Victor von
Richter, Univensity of Breslau, Authorized Translation by Edgar T,
Smith, M.AL, Ph.D., Prof. of Chewistry in Wittenberg College, Sprivgficld,
Ohin. 400 pages, 89 wuod ents, and Colored Lithographic Plat of Spectra;
cloth, §2.00. Philadelphia. I’ Blakiston, Son & Co., Toronto: Hart &
Compauy.

This book is the second Amecrican cdition from the fourth German
~dition, and it hns reached five editions in Russia, one in Holland, and one
in Italy. Ininost of the chemical text-basks of the present day, oneof the
striking features and difliculties with which teachers have to contend is the
separate presentation of the theories and facts of thé science. Theso are
usually taught apart, as if eatirely independent of cach other, and those ex-
perienced in teaching the subject Luow only too well the trouble encount.
ered in attempting to get the student properly interested in the science and
in bringing him to & clear comprehensionof the same.  In this work, which
hias been reccived with such hearty welcome, the first edition having been
rapidiy disposed of, theory and fact are brought close together, and their
intimate relation clearly shown. From careful observation of experiments
aud their results, the student is led to a correct understanding of the inter-
esting principles of chemistry.  The descriptions of the varions inorganic
suhstances are full, aud embody the results of the latest discoveries. The
periodic aystem of Mendelcjef and Lothar Meyer constitutes an important
feature of the book. The thermo-clhictuical phcnomena of the various
groups of clements also receive proper consideration, both in their relation
to chemiceal affinity and the law of periodicity.  The watter is so armuged
as to adapt the work to the use of the beginner, ns well as for the more
advanced student of chiemical science.

Fior Frivap Afterngon.

THE SCHOOLMASTER'S GRAVE.
DY T. C. HARBAUGH.
I stood at the grave of the master—
Tho dear old man that died
At his post in the old log school-house,
Where wo sat side by side ;
The place looked loen and lonely
To me in the shadows.dim,
But a bird in the alder bushes
Was singing a song to him,

The flow'rs we planted above him
Have gone with the tleeting years ;
We watched them bud and blossom,
And watered them with tears;
Avd oft when summer twilight
To earth new boauty gave,
We turned aside together
To stand at the master’s grave.

T see him now as he taught us
For the last time that day ;
His fuce was sad and tender,
For his thoughts seemed far away,
And he locked the dear old 1naster,
No longer stern and grim,
As if the angel in Heaven
Had whispered * Come,” to him.

And as he sat describing

The customs of foreign lands, .
His face grew white, he trembled,

The book dropped from his hands.
And with a groan that scared us,

Ou the desk he bowed his head ;
And we sat silent with horror,

For we knew that he was dead.

Then over the school so mexrry
There stole a solemn hush,

And e'en the sung of the robin
Grew still in the alder bush.

And the laughter's face was sober,
Still was the truant’s shout,

Aud we felt that for the master
Forever school was out,

I thought of the school-days jolly,

Of play-ground, beach, and class,
As I knelt by the grave of the master,
And parled the long green grass,
And 1 tried to read the inscription
That the parson wrote for him,

But the words all ran together
For my eyes with tears were dim.

The master slecps where we laid him,
When the summeor day was done ;
You know how the children, weeping,
Went humeward, one by one,

And you and I at even,
Whon siars lit up the sky,
Stole back to his grave together,
To whisper a last * Good-by !

Years have passed, but the master
‘On the hiil-side sleeps, alone,

And the waving grass of summer
Hid his memoral stone.

He was kind, the dear old master,
Though sometimes stern and grim,
And I kuow that the angels of Heaven

Ogponed the gate to him.

~ The Normal Exponent,




