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LITERATURE.

POETRY.

(Written for the Journal of Education.)
HARVESTS.
By Mgs. Lzprozox.

Other harvests there are than those that lie
-Glowing and ripe neath 2n autumn sky,
-Awsiting the sickle keen, .
Harvests more precions than golden grain,
Warving o'er hill-side, valley or plain,—
Than froits mid their leafy screen.

Not alone for the preacker, man of God,
Do those harvests vast ennich the sod,
For all may the sickle wield,
The first in proud ambition's race,
“The last in talent, power or placo
* Will all find work in that field.

Lady, with queenly form and brow,

Gems decking thy neck and arms of snow,
Who neced only smile to win,

Mid thy guests, perchance, the gay, the grave,
Is ono whom & warning word might save
Frowm folly, sorrow or sin.

Let that word be said, thine eyes so bright
Will glow with holier, softer light

For the good that thou bast done,

And a time will come when thou wilt reap
From that simple act, more pleasure deep
Than from flattring conquests won.

Young girl in thy bright youth’s blushing davwn,
Graceful and joyous as sportice fawn,

There is work for thee to do,

Apd higher gims than to flirt and smile

And practise each gay, coquettish wile,
Admiring glances to woo.

Ah! the world is fall of grief and care,
Sad, breaking bearts arc every where,
And thou can'st give relief,

Alms to the needy—soft word of hope
That o brighter view may chance to opo
To mourness bowed by grief.

That gauzy tissue, yon bud or flower

That tempt thee at-tho present hour,

To be worn, then cast aside,

Bethink thee, their price might comfort bring,
Food or fuel to the famishing

Ard belp to the sorely tried.

Such harvest fruits are most precious and rare,
Worthy sl toil and paticnt care,

Suff'ring and jnward strife,

Not eertbly gains that will pass away

Like morning mist or hoight sunset ray,

But cternal glorious life.

.OCT.IN THE AIR.
@ T have read somewhere of a custom in the Highlands, which, in con-

nection with the principle it involves, is cxceedingly besutiful. 1t is

believed that, to]thc ear ot; the gﬁngﬂaﬁch ju‘:sfihbcfox:e dca:_h atl‘:va):a
i i i omes exquisitely acute, the ect harmony of the voices of nature is

ggg&%w:;g)gw anég 'izocsg:,m’ ls)gcmvis.hin% 8s tg make him ?:rgct his sufferings and dio likc onein &

And think when thou'lt shudder in Deati’s cold clasp pleasent trance. And so,.whea the last moment approaches, they tako

How carthly things will eludo thy grasp;— him from within and bear bim out to the open sky. W

At that harvest work instesd. N. P. Wnuis.

fan toiling, lab'ring with fevered strain,
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Not hiere! not here, in the hot, close room,
Where the tainted air i8 heavy and thick!
Not here, in the sad and solemn gloom
That hangs round the bed of the deadly sick!
Not here, with the sobs that pierce my Lieart,
With the well loved mourners standing by.
Not here, mid such sights and sounus, I part~—
Ob, carry mo out, dear friend, till 1 dic.

For out in the light of the pleasent sun
The breezes sing as they flutter by ;

And tke rivulets, murmuring as they run,
Join in the happy melody ;

And a thousand birds in the budding spray
Chlirrup, the whispering leaves among,

And the light that blesses and gladdens the day
Comes down, though ye hiear it not, with a song.

Tho birch tree rustles, the alder gings,

And far in the chattering woods the oak,
Wak'ning the noisy echoes rings

A bass to the shrill of the woodman's stroke;
And there, whero the village school is out,

From the happy urchins deep in their play
Comes many & merry lavgh and shout

To cheer my heart as I pass away.

A little while longer, and I shall have done
‘With all on this beautiful, God-givea earth,
And yet, though my sands be nearly run,
My beart answers still to innocent mirth ;
And nature's voice is as sweet to me,
Waiting here for the call from avove,
As when sho talked to mo recretly
In youth’s bright hours of joy and love.

But now some marvellous power is near
That quickens my ear, though my eyes grow dim,
And I haar, though ye cannot, distinct and clear,
The voice of a sweet and glorious hymn.
Was it the violet whispered to me,
Or tke golden buttercup bending down,
Of the praise that rings through eternity
And the Blest Ones’ peace, and their golden crown?

Where am I? Lo! all around me swells,
As it were, an inmortal melody,

Forests and flowers, streams and bells,
Blend in unspeakable harmony.

Oh God! this is Heavenly bliss, not pain,
And the angels too! what was it they said?

Carry him back to tho room again,
He knows what the angels say now—He is dead.

J. 3. P.

Montreal GQazetle.
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THE EARLY RAIN.
BY MISS E. N. CAMPBELL.

Tas rainl the rain! the pleasant rain,
So charmingly it pattering falls,

And courses down my window-pane,

In soft, rain-channels to the walls.

The thirsty earth drinks eager up,

Each cool, baptismal, siiver drop,

That falls from Nature's high cloud-cup,
On shrub, and branch, and tall tree-top.
The leaves their tiny palms 2xpand,

To wash away the dust of weeks,

And seem to laugh—a flut'ring band !
As cach its glad tree-thanks bespeaks.
Mokclumne rans wild with joy,

And dashes on with deepened soung,
And echo soft like maiden ecry,

Repeats the anthem tumbling round,
And drooping mosses graceful swing ;
Tree nods to tree, as if to say,
In_undertons of whispering, .
“ We're thankful for this rainy day.

1 cannot go to meet my friends,

Nor friends can come to meet here;

But thapkful for what Heaven sends,
Accept my lot with happy cheer,

And I am idle,—and huve brought

My books and papers, pictures, all,

And lost in dim, ideal thought,

List to the rain-drops as thoy fall,

With lulling, soothing, murmuring note,
Wafling my spirit far away,

In visionary realms to float,

In bright, clysian lands to stray.

Each sense is hushed, save sight and sound, _
1 see tho drops,—the sky,—the trecs,—

I hear the patter, patter round,

And wailing of the autumn breeze.

I glance my books and papers o'er,

Then upward to tho leaden sky,

I listen to the rain once more,

And hear its notes go floating by.

Its harmony so richly swells,

With trillings of strange * time-nates” rare,
Likeo tinkling of sweet silver bells,

And symplionies bora of the air.

And I have listened to their fall,

In that strange dreaminess,

‘Whea happy thoughts o'ersweep the soul,
And simple being is a sense of bliss.

California Teacker.

SCIENCE.

Leaves from Gosse’s Romance of Natural
ikistory.

(Continued.)
MULTUM E PARVO.

Other navigators have noticed broad expanses of the ocean tinged §
with colour, well defined; as the red water seen by M. Lesson off i
Lima, and that which in the vicinity of California has been called the §
¢ Vermillion Sea;* to which Sir E Tennent has recently added the §
sea around Ceylon, which is of a similar hue, and which he has K
ascertgined to be owing to the presence of infusorial animalcules. :

Of the cosst of Brazil, Kotzebue observed on the surface of the ¥
sen, a dark brown streak, sbout twelve fert wide, and extgudmig in §
length as far as the eye could reach, It was founé to consist of an §
innumerable multitude of minute crabs, and the seeds [or air-vessels?] 5
of a submarine alga. . B

In certain parts of the Arctic Ocean the water, instead of being i
colourless and_transparent, is opaque, and of a deep green hue. &
Scoresby found that this was owing to the presence of excessively
numerous microscopic Medusce. He computes that within the compass §
of two square miles, supposing these creatures to estend to the depth §
of two %undred and fifty @sthoms, (which, however, i3 scnrc_elg
probable,) there would be congregated together a number which
eighty thousand g»exsons, counting incessantly from the creation till §
now, would not have enumerated, though they worked at the rate of B
a million a-<week! yet it is calculated that the area occupicd by this 8
¢ green water' in the Greenland Sea is not less than 20,000 square ¥
miles. What a union of the small and the great is bere! - .

It is little suspected by many how largely small seed-cating animals, £
and especially birds, contribute to the clothing of the earth with its §
varied vegctable riches. Peculiar provision is made in many cases §
for the dissermination of seeds, in their own structure, of which the &
pappus of the dandelion and the adhesive hooks of the burdock are §
cxamples; but this is largely effected also in the stomachs of birds, ¥
the seed being often dischargednot only uninjured, but mademore ready
to germinate by the heat and maceration to which it bas been sub- :
jected. ¢ From trivial causes spring mighty effects:” and the motto E

a3 been illustrated by a close observer from this same subject.
“ Doubtless many of our most richly wooded landscapes owe mach of §
their imberto the agency of quadrupeds and birds. Lionets, gold- §
finches, thrashes, golderests, &c., feed on the sceds of elms, firs, and §
ashes, and carry them away to hedge-rows, where, fostered and pro- £
tected by bush and bramble, they spring up_and become luxuriant ¥
trees. Many noble oaks have been planted by the squirrel, who
unconsciously yields no inconsiderable boon to the domain he infesta.
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Towards autnmn this provident little animal mounts tho branches of
onk-trees, strips off the acorns and buries them in the curth, as a
supply of foo against the soverities of winter. e is most probably
not gifted with a memory of suflicient retention to enable him to find
overy ono he secretes, which aro thus left in the ground, and springing
up the following year, finally grow into magnifivent trees, Pheasants
devour rumbers of acorns in the autumn, some of which having

agsed through the stomach, probably germinnte. ‘The nuthateh in an
indircct manner also frequently Lecomes a planter.  Huving twisted
off their boughs a cluster of beechnuts, this curious bird resorts to
some favourite tree, whoso bole ig uneven, and endeavours, by a series
of manceuvres, to peg it into one of the crevices of the bark.” During
the operation it oftentimes fall to the ground, and is caused to
germinate by the moisture of winter. Many smul{ beeches are found
growing near the haunts of the nuthatch, which have evidently been
planted in the manner described.”

Not less important, perhaps, are the results of the destructive than
those of the constructive propensities and powers of minute creatures.
Of the charming Tutroduction to Enfomology, by Messrs Kirby and
Sg:nce, no less than five entire epistles are occupied with the injuries
which we sustain from insects, while two are devoted to the benefits
they yield us. The former is almost an appalling array ; the injuries
done to us in our field-crops, in our gurdens, in our orchards, in our
woods and forests, not to meution those which attack our living stock
or our persons, by these most minute of creatures, are indeed well
caleulated to impress on us the truth of that Oriental proverb, which
tells us that the smallest enemy is not to be despised.

The locust has been celebrated in all ages as one of the scourges of
God; and the Holy Scriptures bear testimony how often in ancient
times, and with what effect, it was let loose upon the guilty nations.
To outward appearance it is & mere grasshopper, in nowise more
formidable than oue of those crinking merry-voiced denizens of our
summer-fields that children chase and capture’; yet with what terror isit
beheld by the inhabitants of the East! The speech which Mohsmmed
attributed to a locust graphically represents the popular estimate of
its power :~—* We are the army of the great God; we Eroduce ninety-
nine eggs; if the hundred were complete we should consume the
whole carth and all thatis in i2.”

It is only a short time since the publie papers were occupied with
articles expressing the_most gloomy fears for the noble oak and pine
forests of germany. It was stated that millions of fine trees had
already fallen under the insidious attacks of a beettle, a species of
extreme minuteness, which lays its eggs in the bark, whence the
larvie penetrate between the bark and the wood, and destroy the vital
connexion between these parts, interrupting the course of the des-
cending sap, and inducing rapid decn{ and speedy death.

In the north of France, the public promenades are almost every-
where shaded bs avenues of noble elms. In verv many cases these
trees are fast disappearing before the assavlts of a similar foe. Aund
the grand old elms of our own metropolitan parks and gardens are
becoming so thinned, that great alarm has been felt, and the resources
of science employed for the checking of the mischief. Fitty thousand
trees, chiefly oaks, have also been destroged in the Rois de Vincennss,
near Paris.” In afl these cases the minute but mighty agent has been
some specics or other of the genus Scolytus. .

Fortunately in this clime we know only by report the consmxvstivc
energv of the termites, or whitc ants; “ calamifas Indiarum.” Woud,
timber of all kinds, with one or two exceptions, is the object of their
attacks; and 5o unrelenting is their perseverance, so incredible are
their numbers, that all the wood-work of a house_disappears before
them in the course of a night ortwo; though individually they are
about the size of the common red ant of our woods. They have an
oversion to the light, and invariably work under cover: hence, in
altacking a tree, a post, a rafter, or o table, they cat_out the interior,
leaving the thinnest possible layer of the outer wood remaining. It
frequently happens that, after their depradations have been committed,
1o indication of the work appears to the eye, bnt the least touch
suffices to bring down the apparently solid structure, like 2 house of
cards, amidst a cloud of blinding dust.  If, however, as in the case of
the S_uPsorting osts of a house, sny incumbent weight has to be
sustained, they Lave the instinct to guard against the crash which
would involve themselves in ruin, by gradually filling up the hollowed
posts with a sort of mortar, leaving only a slender way for their own
travel ; thus the posts arc changed from wood to stone, and retain
their solidity.

Forbes in his Oriental Memoirs has recorded o curious, but by no
eans unuseal exaraple of the ravages of the termites. Having had
occasion to shut up an apartment, he observed, on returning after a
few weeks, a number of the well-known covered ways leading across

¢ room {0 certain engravings hang in frames. The glasses appeared
to be uncommonly dull, and’ the fromes covered.with dust, #QOn

-

attempting,” says he, ¢ to wipo it off, I was astonished to find the
glasses fixed to the wall, not suspended iu frames as I left them, but
completely surrounded by an incrustation cemented by the white ants,
who had actually eaten up the deal frames and bachboards, and the
greater part of the paper, and left the glnsses upheld by the incrusta.
tion or covered way, which they had formned during their depredations.”

Smeathman tells of a pipe of old Madeira wine haviug been tapped
and entirely lost by a band of these insects, who had taken a funcy to
the onk staves of t{zc cask. And Sir E. Tennant u{)pcars to have fured
no befter; for he complaing that, in Ceylon, he had o cose of wine
filled, in the course of two days, with almost solid clay, aud only
discovered the presence of the white ants by the bursting ot the corks.

They find their way into bureaux and cabinets, and grreed.ly devour
all papers and parchments therein, and “a shelf of books will bo
tunnelled iuto o gallery, if it happen to be in their live of march.”
Hence, as Humboldt observes, throughout the ejuinoctial rezions of
America,~—an: the same is true in similar chmates of the Old World,
indeed, in all, where very specinl precautions are not taken azainst
it,—it is infinitely rare to find any records much more than Tulfa
century old, L. . L

But though the exercise of their instinct brings these little insects
into collision with man, aud so far they act as his enemies, sbunduntly
making up in pertinacity and consociution what they lack in individual
force,—we shall greatly misunderstand their mission if we look at it
only u this aspect. As an example of mean agents performing great
deeds, we must see them fur from the haunts of wan, engaged as the
seavengers of the forest-wilds of the tropics; the removers of fallen
trees, of huge giants of the woods, commissioned to get rid of thoso
enormous bulks of tiwber, which, having stood in stately grandeur and
rich life for o thousaud years, have at length yiclded to death. Not
long does the vast mass lie cumbering the soil beneath: the termites
attack it, enter its substance from the ground, and in the course of a
few weeks succeed in so emptying it, as to leave it o mere deceptive
shell, on which if you step, to use the comparison of Smeathman,
¢ you might as well tread upon a cloud.” . .

We presume that, in the following deseription of a scene in Brazil,
we may understand the inscets of which we are now speaking, though
the traveller calls them “ants:”’— . .

# A number of tall, prostrate trees were lying about, upon which
large columns of ants of all kinds moved busily to and fro. In
penetrating into the depths of the primeval forest, one sees evidence
at every step that these minute creatures arc the destroyers of the
colossal trees, whose strength braves all the attacks of storm and
wind. A striking instance is this of how small are often the means
which the Creator emplogs to produce the mightiest resulis; tor what
greater disproportion can be imagined than between an ant and one
of these ginnts of the forest? No sooner is a tree attacked by them
than it is doomed ; its size and strength are of no avail ; and frequently
these little insects will destroy it in such o manner that the bark alone
remains, and all the woody fibres crumble away, until the tall tree
falls at length to the grouud witha tremendous erash, a prey to the
united and persevering attacks of millions and millions of the ants.
Desides these proofs of the destructive power of these insects, the
forests along J:e Estrada exbibit evidence of their skill in the pyrami-
dical ant-hills, similar to those we had seen on the coast of the pro-
vince of Rio de Janciro. We also observed large trnnks of trees
pierced with deep holes, having the appearance of filigree on a grand
scale. This, too, was probably the work of these destructive insects.”

In Africs, there are flies which are the actual lords of certain
extensive districts, rling with so absolute 2 sway, that not only man
and his cattle are fain to submit to them, but even the most gigantic
animals, the clephants and rhinoceroses, cannot stand before them.
There is the zimb_of Abyssinia, the very sound of whose dreaded
hum sends the herds from their pastures, and makes them rur wildly
about, till they drop with fatigue, fright, and bhunger. There is no
resource for the pastoral inhabitants but instantly to vacate the
country, and retire with their herds to their nearedt sands, where they
will not be molested. This they would do, though they knew that
hostile bands of robbers were waylaying them. Such is the terror
of a fiy. . . ] .

Quite as formidable in the sonthern portion of the same continent
is the dreaded iselse, like the zimb one of the Talbaride, though o
different specics.  This insect, which is_scarccly lurgex: thun.our house-
fly, reigns over certain districtsi]atmckm the domestic snimals. Its
bite is certain death to the ox, horse, and dog; yet, strange to say,
it produces no serious inconvenience to the human body, nor appar-
ently to the wild game of the country —the buffaloes, giraffes,
antclopes, and zebras, which roam by mil'ions over the same nlains.

The effect on the smitten beast is not immediate, nor does the buzz
produce the terror which that of the z’'mb does. It is_not &ill after
several days that the poison begins to manifest its effect: then the
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-gyes and nose discharge freoly, the nnimal swolls, and becomes gra-
dually emacinted, till ut len th violent urging supervenes, and the
animal perishes, tho wholo blood and flesh being unvaturally altered
in coudition,

(T be continued.)

EDUCATION

An Essay on Common School Education.
DY MIS3 MARGARET ROBERTSON.

(Continued.)

What should be taught in our Cornmon Schools, and what method
of teaching should be pursued, in order that they ray most effectually
attuin the object at which they aim ?

While it must bo insisted upon, that an enlarged knowledge of
mony subjects is absolutely necessary to our ides of a well qualified
teacher, it by no means follows, that many subjects should enter into
the course of study to be pursued in our Common Schools. The youth
of tho greater number of the pupils, the carly age at which they
generally leave school, and the course which lics before them in life
unite to render this impossible and undesirable.

Readine wating, spelling, the elements of arithmetic and geography
should, with scripture history, aud the history of our own and the
mother country, form the chief matter of instruction. With regard
to grammar opinions mey vary. No doubt the experience and obser-
vation of tho greater number of teachers go to prove, that beyound the
mere Orthography, it cannot be taught to very young children with

leasure and success. Definitions may be lcnrnez{ by heart, a certain
acility in distinguishing the various part of speceh, and their relation
to each other, may be acquired, but any clear and appreciative com-
prehension of'a full and elaborate system of analysis, 13 quite beyond
the powers of children generally. Still alimited acquaintance with
the principles of our language is better than none, and a knowledge of
the text of some respectable grammarian may be of great use to those,
who without intending to take a full classical course, yet have the
opportunity of continuing in higher institutions of learning, studics of
which the course pursued in our Common Schools, ought to be the
foundation. It would therefore scem right that the clements of
English grammar should be among the subjects taught in our Com.
mon Schools.

It does not for various reasons seem wise to include in the course of
study more than these branches. As has been before intimated the
early age at which the greater number of pupils leave these schools,
renders’ an extended course impossible. In most cases, the higher
branches of study could only be pursucd at the expense of those which
in order and importance come first. No acquirements deyond the
simple elements of these branches, can mske up for the neglect of
them, or for a superficial knowledge of them. A thorough z?cquain-
tance with them, is the onlg stable foundation for education, whether
it is to be pursued in our higher ipstitutions of learning, under the
guilde;)nce of skilful teachers or amid the influences of a life of business
or labor.

Let it not be sopposed, that the course of study being confined to
these elementary branches, the teachers will find no oceasion to avail
themselves of their superior attainments in their intercourse with their

upils. The more pertectly that a teacher is acquainted with a subject
1 all its bearings, the better qualified he must be to teach the simple
elements. By grawing upon hig own resources, now for an urgument
pow for an illustration, he may throw around lessons, in theselves
dry and uninteresting, a charm which shall assist the memory and
quicken the other faculties of his pupils.

With regard to many subjets that do not enter into the course of
study, he may present them to bis pupils in the only way in which
they can be of real value to them. While nothing can be less inter-
esting to children generallg, than the elements of science, encumbered
as even the simnplest text book must be, with technical terms, a skilfol
teacher may so present many scientific facts, as alike to interest and
instruct. The air of vagueness and mystery which the necessary use
of unfamiliar terms throws around the description of natural phe-
nomena, a few clear, simple words can oftentimes dispel, and a child's
eyes may be thus ogcned to se¢ erer unfolding wanders in the world
around him. In this way, not only may much valuable truth be
imparted, but a tast: for natural science may be cultivated, a spirit of
investigation encouraged.

The same is truo with regard to other depariments of knowledge.

By clear, nimJﬂc, judicious oral instruction, from time to time, a §
teacher may do more to excite in his young pupils, a love for tho @
study of history than could possibly be done by givivg o stated lesson
of 50 many facts, and g0 many dates to be lcnmeﬁ and repented daily. B
An interest in general literature—though these mny seem large wo
to use in conncction with the tastes of the children of o.Common
School—a lovo for reading, and the right kind of reading, may bo g
thus awakened, and a higher mental and roral tone encouraged. ~
In another way the enfarged knowledge of the teacher mny%o nmade §
o means of advancement to his pupils.  There is often an inclination
on the part of foun people, to consider their attaininents satisfactory |
0s g resulf, rather than as a means toward furthor attainments, This
mistake a capable teacher may correct, by giving them,-now and then, 3
a glimpse into the vast domain of science, over whose boundarics, even §
the most learned bave not advanced very far. This may be donc in n g
manner, which, while it may rebuke undue selfsatisfuction, sholl not §
discourago tho learner at the thought of advancing. Vo
While o teacher keeps in mind, that his duty is not merely toimpart §
knowledge to his pupils, but so to impart it, that they may receive it |
with pleasure, amy make it their very own; while he realizes that in &
doing his uttermost for them, he is only layiug the foundation of edu. 8
cation, that is to be completed s the years pass on, that he is ouly— 3
80 to speak—putting them in the way of educating ti:emselves, Lo will §
not feel, that he nced not avail himself of auny acquirements beyond §
the lessons which may form the daily routine, but, on the contrary, §
that he must use every available means to cnlarge his knowledge, to 8
extend and decpen his experience, to keep his sympathies and his §
conscie(rlxce awake to the importance of the work lu which he is}
engaged. i
Vith regard to text books—uniforinity is desirablo and will become §
gossible, as soon as we shall have an entire series of Canadian school: §
ooks, as good and as cheap, a3 those which can now be procured B
from Ergland and the United States. Ina country where so many
nationalities are represented, it is not surprising that o great varicty of @
school books should exist. It is an evil that mnust be patictly borne §
with, because it cannot speedily be set right. Time is needed, as well
as wisdom and enterprisc to correct it. Though a circumstance to he j
regretted, it is by no means so deplorable a matter, butthat competent
and faithful teachers may do much to obviate the evils which spring &
from it. But while teachers are not to discourage themselves, or§
excuse the slow progress of their pupils, by dwelling upon the variety &
and imperfection of the books which they find iu their schools, they §
whose duty it is to consider the matter and act iu it, must be aware,ig
that the sooner that an improved series of school books cas belg
arranged for our Common Schools, and generally introduced intof
them, the sooner shall these schools be made available in the highestR
degree for the attainment of the object at which they aim. :
As to the method of teaching to be adopted in these schools, sig
thorough discussion of the subject might very well occupy many more)§
pages than can be devoted to it here. Time aud space will oaly perm 8
a brief allusion to cestain principles the recogmtion and practice of§
which, arc absolutely necessary to the successful working of any
method of teaching.
Order and reguﬁarit in the recurrence of recitations, should heJf
ictly adhered to. If o class are in doubt as to the time th
ed, or if frequent omissions leave room for a doubt whetherg
they may be called, the cha.ces are very much against » thorongh
reparation of the lesson on the part of ali the members. Regularity}
13 more to be desired than frequeney. A lesson regularly recurring
twice or thrice a week will be of more value to a class in the coursey
of a term, than a lesson intended to be given every day, but subjectly
to.change or omission.
Perfect recitations should uniformly be insisted upon. When the
lesson consist of principles enunciated, of rules or definitions, the
exact words of the test book should he required, When processes are
explained, or facts or illustrations given, the pupil should be encoursg
aged to give the substance of the lesson, ip his own language.
lesson should be passed over before it is understood, or until il
relation to preceding lessons is made clear to the pupil. Frequeoy
reviews should be insisted on, as greatly assisting the pupils, both 1§
retaining and understanding the lessons.
Distinctuess of utterance in recitatione should be attented to.  Tor8
great rapidity of utterance is a fault, which no degice of correctnesg
in other respects should be permitted to excuse. Itisa fault intfg
which young people very naturally fall, and it must be guarded againsgh
and corrected at whatever expense of time and trouble. Especiallg
should this be the case, with regard to reading and spelling.  Evers§
word in a spelling lesson, clearly and distinetly pronounced by thg
teacher, sbould be as clearly and gistinctly repeated, at least twice by
the pupil, once before, and once after spelling. The matter of &8
reading lesson ought to be so within the comprehension of the pupils
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g that the wholo atteution may be given to the manner of reading.
Distinctuess of utterance in order and n importance, is the very first
£ quality to be considered. Faults in utterance and pronuncistion
8% should be carefully guarded against in oll echool exercises, and it is

R inopelling and reading lessons, that tho best opportuuitics oceur, for
forming good habits in this respect.

In teaching arithnetic, mental operations should be encouraged.
Valuable assistants as a teacher may muke slates and blackboard, in
teaching this branch of study, they must not be 100 exclusively used.
Many pupils acquiro great skill and quickuess in performing operations
with nbstract numbers, who fuil utterly in applying tho simplest prin-
ciples of arithmetic in practice. If a choice were to be made between
§ mental and written arithmetie, either as a means of discipiine to the

mind, or for use in busiuess, there tould be no hesitation m choosing
the former method of teaching it. The mcthods must be united, in
order that arithmetic may be well understood.

W It must be acknowledged, that as a general thing very imperfect
B success attends the teaching of writing in our Common Schools.
This arises in no part from the foolish idea that prevails in some
ugrters, that mere pemnanship is a secondary watter in_cducation.
fair, clear huadwntiny is admired and valued, as it ought to be by
parents and children. It is justly fclt, that nothing which a child is
expected to learn at school, will be of more service in after life, than
to write well. Several causes hinder success. The inconvenience of
many of our school houses for [:urposes of writing, and the frequent
change of teachers have something to do with it.” And teachers will
§ do well to remember, that even with the aid of copperplate copies
{heybtl:annot teach writing well, unless they themselves write freely and
% lcgoly.
’ °Boi‘{x teacher and pupils may be greatly assisted in this matter, by a
K judicious use of the blackboard andslates. Letters, words, or seutences
carcfully written on the board, may be copied by a cluss, on slates or
3 on paper with great benefit. Children should also be required to copy
e re%u]arly from the book their daily spelling or reading lesson. This
} will answer several ends. It will teach them to write and spell, and it
§ will serve to preserve order, by keeping them pleasantly employed, at
f times when tgc teacher's attention cannot be given to them.

Children should also be made to write from dictation. This will not
onI{ help them as regards the free and pleasant use of the pen, butit
will be of great service to them in other repeew. It is one thing to
write well under & copy, and it is quite anotber thing to encounter the
combined difficulties of composition, spelling, punctuation, and a

roper use of capitals, which the writing of a legible and intelligible
etter must present 10 one not accustomed to write.  These difficultics
the daily copying of lessons, and frequent writing from dictetion will
do much to remove.

4 well prepared lesson well recited can scarcely fail to be an inter-
esting exercise, both to teacher and pupil, and itis in the power ofa
well informed and skilful teacher to extend its pleasing and profitable
influence beyoud the occasion. It is at such times, when the minds of
the pupils ave most awake and active, that his superior attaioments
may best be made use of for their advantage.

Yermit me to illustrate. Suppose the lesson to he an historical one.
g Itis likely that some of the members of the class may have had
recourse to a variety of methods to assist the memory in retaining it.
Some of these may be of such a nature, s to be valuable merely for
the moment. The place on the page—some peculiarity of expression—
§ some arbitrary association of names, dates, or incidents may have
been seized upon and made available for the oceasion. Beyond the
% occasion they cunnot be made available, and so far as a knowledge of
g the lesson depends on them, it is lost, unless it can be in some other
: waiy retained.

tis for the teacher then to disassociate from the printed pages,
the characters and events which formed the subject matter of the
§ lesson, Itis for him to give form to mere names, to place them as
§ living characters in a real world, to make visible hidden motives of
§ oction, and to point out the relation existing between cause and effect,
in snch a way, that not merely the pupil’s memory, but his imagina.
tion, his judgment, his sympathies may be interested. Then, and not
till then, wiﬁ the matter of the lesson be really his own.

Suppose the lesson to be s geographical one.—A child learns with
¥ regard to Brazil, that it is a very large country in Sonth America—
that its mountains are high, its plans extensive, its river the largest in
the world, its forests so dense as to be impenetrable, &c. He may
remember these things as they stand in the book, but much interest
will be thrown around them by a few simpl~ words, telling of the
wonderful variety of animal and vegetable fife, with which these
mountaing and valleys, these rivers and forests teem—the gigantic
trcgsilthe treelike vines and ferns, the wondrous flowers and fruits
which astonish unaccustomed eyes—the birds of brilliant plumage—
the fierce wild beasts—the terriblo reptiles which find & home among

them. Let him get a glimpse, through his teacher’s eyes, of theso
vast plains, where spring seems to urge on_a gigantic vegetation,
only for the sumnier to Jestroy, let him peep into one of these lovely
valleys where it is always spring, or gaze awestruck on the mountain
tops where winter ever reigns, fiow cuanged will his ideas be ! ‘Tho
name of Beazil will no longer suggest to Rim merely the menory of a
dull printed nge with o poor littte picture illustrating it.  He by his
teacher's aid has caught a glimpse of a new world, a new manifesta.
tion of life which must he his own forever.

"L'o accomplish all this will not require much time, or many words
or great talent on the teacher’s part. The tact, patience, and skill
necessary for the right performunce of his other duties, will, with a
knowledge of the subject under discussion, be sufficient for this.

T'he merits of the method of teaching very joung children by means
of object lessons, can only be fairly presented by those who have had
expetience in this manner of teaching, or an opportunity of observing
s results. T am not one of these, and therefore I can say nothing as
to the desirableness of preparing our teachers for the formal introduc.
tion of the system into our schools.  But this may be said. A teacher
mnterested in the improvement of his pupils, will find many opportu.
nities to teach them in this way, without the formal announcement of
a lesson. Especially may children living in the country, who pass
daily, to and {rom school, through ficlds and woods, in tie midst of
pleasant natural objects, be thus benefited. By means of the flowers
and fruits which they gather, the trces which they climb, the rocks
over which they clamber, the pebbles of the brook, and the birds of
the air, they may be taught many pleasant and useful lessons. Their
powers of observation may be more happily awakened in this way
than in any other. Their eyes may be thus opened to see the wonders
of the world of nature sround them. They will not only learn to
observe, but to classify facts, and reason from them, and the knov-
ledge obtained in this way, will be far more their own, and far more
valuable to them, than it could be, if obtained alone from books

There is another branch of education which may not be overlooked
in cnumerating the subjects proper to enter into the course of study to
be pursued in our Coramon Schools.

i}:l:at place skoula be given in these schools to moral and religious
teaching ¥

The gircumstanccs which in cur country make the subject of Chris-
tisn education, one to be approached with a certain delicacy and
regerve, afford no sufficient reason for avoiding the subject altogether.
For in the answer to this question, lies in some measure—let me say
in a great measure—the secret of the future success or failure of these
schools, iu attaining the object ot which they aim.

While there are few who do not acknowledge that an acquaintanco
with the principles of morality, and the truths of revealed religion, is
of infinite importance, tuere arc many who profess to doubt the pro-
priety of permitting direct religious teaching in the schools of a
country, where so many religious sccts prevail. They acknowledge the
importance ef carly and constantly instilling into the minds of the
young, a knowledge of those principles, which shall influence them
toward the love and practice of virtue, but they fail 1o see that this
can only be very imperfectly accomplished, if it is undertaken without
reference to the one standard of right, by which these principles are
to be tested. This standar? is God-given, and cannot with impunity
be ignored or set aside.

In a mixed community like ours, the Bible cannot be formally
included, among the books of daily study in our Common Schools.
Apart from other reasons, there may be some force in the objection
that the familiar uwse of God's work, as a school book, may havea
tendency to lessen the reverence with which it onght to be regarded.

Any force that there may be in this objection ought not to tell in a
matter of such importance.  Properly condacted, these daily readings
may be made the means of decpening, rather than of lessening, the
reverence of children for the Bible. Viewed merely as a reading book—
a series of lessons by which children may be taught to read with
pleasure and success—many of the historical portions of the Old

estament with the Proverbs, and the Evangelists, are unequailed.
But a judicious teacher will be careful not to allow the exercise to
become a mere reading lesson.  The pupil must never be permitted to
forget, that what is read comes to him with authority—that this is the
standard with which all opinions are to be compared—the rule of
life—the guide to Heaven. .

1t is very clear, that by means of the simple truths of the Bible—
the histories recorded, the principles illustrated, the doctrines taught
in it, a child can best have impressed upon his heart and mind, those
truths which are rather vaguelg spoken of , as the principles of
morality and virtue. Separated from the Christian element, or

erhaps I ought rather to say, from the truths revealed in the Bible,
what 18 there left of these principles of morality and virtue, that
can be made to commend itself to the heart and mind of & child? .
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No sense of the unchangeable nature of right and wrong, which |implies the contrary. The aim of a teacher in governing, should be,

is the foundation of all morality, can be rwakened in him, apact from [so to impress his pupils with a res

the knowledge of God as the lawgiver of the world. No just ideas of
our mutual relations, dutics, and responsibilitics can be conveyed to
his mind, while he remaing entirely ignorant of his relation to his
Muker, or unimpressed with a senso of his responsibility to Him,
Through a senso of this responsibility  child can nlono be taught his
highest relative dutics—obedience to purents, to teachers, to the
laws of his country—a love of truth, andall that is lovely in character;
a hatred of deceit, of selfishness, of mennucess in all 1t forms, can

best be taught him, by inculcating the precepts, aud exhibiting the |

life, of the only Perfect Example.

They do not speak wisely, who, while they acknowledge that the
principles of morality cught to be impressed on the minds of children,
yet declare that direct rcTigious teaching is not to be permitted inour
Common Schools. In their minds it is impossible to disassociate the
idens of religious teaching and sectarian teaching. They fail to see
that religious teaching, in its highest sense, is quite apart from—quite
beyond the mere iteration of a creed—the setting forth of a s¢etarinn
system of belief, Lven if moral truth could be more available as a
means of instruction, apart from regilious truth, is there not a strange
inconsisteney in this attempt to ignore the truths of Christiunity, iua
system of education provided for the benefit of the youth of u pro-
fessedly Christian community ? ¢ Thewm that honor me, I will honor,”
is the declaration of Him who, however we may forget or disbelieve
it, is indeed and in truth, the giver of success in all undertakings,
hoving for their aim the benefit of the race.

Success in the best and highestsense, will be ensured to ourschools,
when the teaching shall become Christian teachiug. The cultivation
of the heart, as well as of the ntetlect, is necessary to the right
forminyg of character, and it is only through the truths of our holy
religion, that the heart can be influenced to reject the evil and choose
the good, strenghtened to resist the temptations of the world, endowed
with wisdom to escape its snarcs, and made happy in the practice of
virtue,

As to the manner in which religious truth is to be imparted, as to
the time aud place which religious and moral teaching should oceupy
in our schools, it may not Be desirable, cven if it were possible
formally to decide. A perfect form of instruetion, made obligatorry,
would by no means ensure the end desired, where an earnest spirit is
wanting. It is not merely or chiefly by means of formal or prepared
lessons, that a pure and happy moral influence is to be exerted in a
school. In season and out of season, must the work be done—the
guiding and restraining touch given. Here o little, and there a little,
must the good seed be sown. It is now the plucking of a weed, now
the training of a tendril, and agzain the shading or sunning of a sickly
p:ant, that will make and keep the gardea of the heart, fruitful and
fair to see.

Aund s0 we come back to the point that has already more than once
been touched. The school will be what the teacher makesit. Itis
well that our School System should in theory, and in its operations as
& system, be made as nearly perfect as the circumstances of our
country and our age will permit. But after all, its successful working
toward the best ends, must depend wpon the fitness of individuat
teachers for their work. Morally, even more than intellectually, the
school will take character from the teacher. If he be one who needs
no rules to bind him to the performance of his duties as a christian
teacher, if e is enlightened to know, and earnest to impart, if his life
shall teach, as well as his lips, then shall success in its highest sense,
crown his edorts in his pupils behalf.

Nearly connected with the moral and religions influence which a
teacher exerts in his school, and in some mensure depending upon it,
will be his success in governing Lis pupils. It may not be true, us has
sometimnes been osserted, that the most orderly school is the best in
ati respects, but it is true, that without order, no school can attain to
a vo ¥ hish character in any respect. A teacher may be * thoroughly
furnished * and have the “ gift of teaching' but without the power to
command the attention and” obedience of his upils, be cannot expect
succeess in the work of teaching. A child's school life ought to be as
valuable to Lim for its discipline, as for the knowled re he may acquire
in it, and the teacher, who, thoush he may teach well, fails to govern
his school, does for his pupils but half a teacher’s work.

While the power to govern may, as well as the skill to teach, be in
some sense considered o natural gift, it is also a faculty that may be
acguxrcd and improved. Conscienticusness, common sense, paticnce,
and a moderate degree of firmness are the qualitics necesssty to the
proper exercise of authority in a school, and of these it is to be
supposed, all to whom the office of teacher is open, arc in some degree
possessed.

A well governed school does not necessarily imply an open or
frequent exercise of authority on the part of a teacher, indeed, it

Bcct for suthorjty, that its frequent
exercise might not be required.  When thisis accomplished, the work
of government will be comparatively cusy. In nine cases out of ten,
where the acquirements, and the moral and iutellectual qualities of a
teacher, ave such as to commund the respect of his pupils, o conscien-
tious exercise of mingled patience and finmness, in his tfenlings with
them, will bring about this state of things in o school. If children are
unitormly treated as reasonablo and responsible beings, if right
wutives of action areconstantly held up before then, if they are tuught
that cvil should be avoided because it is evil, and thot right should
prevail beeause it is right, and if this is taught by the teacher’s life os
well as his lips, his jutluence will be suficient for their guidance and
coutrol.  And if to the respect, which fitness for his position will
Zeuernlly commund, be added the love which uniform kinduess is sure
to win, the relation between teacher and pupils cannot fail to be a
happy oue.

A teacher can govern well, only through the exercise of constant
care and watchfulness. Not the surveillance of individuals, which
comes, sometimes, to stand to a child instead of a conscience.  This,
undesirable anywhere, is impossible in u day school. But secing many
things, without sceming to see them, he must learn to judge of dispo-
sitions and character, from the trifliug incidents of the schoolroom
and playground, aud guide himself by this knowledge in his dealings
with his pupils.

A school to be governed well, must be governed by a plan. The
rules must be few and simple, and they must also be absolute. Let a
tew things be uniformly required, let regalarity wnd %mxctuality in
attendance, and perfect silence (iuring school hours be the law—
enforced by penalties wore or less severe, and the effect on the orier
of the school, will be far better, than could result from the multiplica.
tion of laws, only partially enforced. I do not think it is too much to
say, that a teacher should voluntarily deprive himself of the power to
excuse the breaking of these laws, whether they be broken wilfully or
carclessly. The law that can be set aside, wil{ soon be despised.” Of
course there is no comparison to be made between the wilful and
deliberate breaking of rules, and the same fault committed through
cavrelessness, but in as far as e.\'nmy\le and disorder in the school are
concerned, evil may follow both alike. And inasmuch as disorder in
school, springs much more frequently from carelessness than from
design, faults of carelessuess must be punished as certainly thongh
perhaps not so severely as faults of wilfulness. It is not meant that
mitigating circumstances are not at all to be taken into consideration.
The executive power is in the hands of tho teacher, and very different
degrees of personal displeasure, may mark his sense of the different
positions in which the culprits have placed themseclves. But punish.
ment, varying in degree, must follow each. The law must be honored
in one case as well as the other.

With regard to the nature of the penaltics, each teacher must be
guided by his own judzement, as dispositions and circumstances vary.,
The abridzement of playtime—an M{)diﬁonul task—the withho.ding or
withdrawing of rewards—a mark of demerit, or a public reproof may
be sufficient for reformation. If not, severer measures must be taken,
for law must be sustained, if order is to be preserved,

It has become the fashion to declare that the days of the ferule
and the birch rod arc over.  When now and then, old people venture
to hint, that though the children of the present day may be better
taught than they used to be, they are not so well governed, this is
generally regarded as a glcasant self deception on their part, which
inclines them to make good days of all the days that bave passed away.
The tendency of the age toward a relaxation of discipline in the
family and in the school, is generally considered a matter for congra-
tulation, and Solomon's prescription for the purging of folly from the
heart of the child, is in o great meascre ignored.

For my part I believe in the rod. Not merely as a last resort,
2 means to bring about an end, when all gentler measures have failed.
Itis a legitimate, time-hondred, and edectusl power in government
sceond 1o none, and it ought to be an acknowledzed power. It may
be humihiating to human nature, but it is still a fact, that child en
senerally are more speedily, more elfectually, and more permauently
convinced by its means, than by any other, and it isa false, and often
fatal kindness, that would incline parents to dispense elways with its
use, in the government of their families.

O£ course 1 shall not be understood as maintaining the rod to be the
sole, or even the chief power in government. Farfrom it. Rightly
used, the rod becomes a rare necessity. Its frejuent use implies its
abuse and in such a case it may be thrown away, for it is no longer
cffectual for good, Lut very effectual for evil.

What is true with « zardto family govrnment, is true with regard
to the government of the school, with this difference—Children old

enough to be sent to schoo), ought to be too old to require the rod.
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If its uso should be rave in the fumily, still more rare should it bo in
the school. But in the school, as in the family, it should be an openty
ond respectfully acknowledged power. Chil({ren taught obedience at
home, will uot require savere lessons at school, but when fulsehood,
disobedience, insubordination, or u frequent wilful or careless viola-
tion of rulea is porsisted in, they err greatly who refuse tosanction the
use of the rod.

The surest guarantee for good government in o school, lies in the
moral and intellectual fitness of the teacher for his office. There have
been cases doubtless, where teachers worthy of respect, have failed to
comwand a ready obedience from their pupils. Such cases may be
the conseqquence of a more than ordinary deficiency in them, of that
executive fuculty, so valuable to a teacher, but more frequently they
arise out of a combination of circumstances over which a teacher has
no control. That these cases are exceptional, is proved by the fact,
that utter failure in one school, may be followed by marked success in
another. The presence or absence of this exceutive faculty cannot be
proved by examination. But the fitners of a candidate in other
respects, presupposes au ability to govern a school or at least implics
a possession of faculties which by cultivation, may fit him for this
necessary part of » teacher's duty.

While the success of the cause of education among us mainly
depends upon the moral and intellectual fituess of teachers for their
oflice, all the responsibility of partial failure, by no means rests upon
them. Without this moral nmr intellectual fitness in them, the cause
of cducation cannot advance. With it, it cannot advance rapidly in
the face of adverse circumnstunces, which, not the teachers, {;ut the
community in general, and the cducated part of the community in
particular, have the power to modify or remnove.

As has been before intimated, the prozress of education in this part
of the country is more apparent, from the larger number and the
greater efficiency of the higher institutions of learning among us,
than from any marked change for the better in the manner of con
ducting our Common Schools generally. The number of these is
enlarging, and in villages and other localities, where the influence of
educated persons is, with other favorable circumstances, brought to
bear on them, their efficiency is also increasing. But the schools
Fencrs}lly are very far from having reached a high standard of excel-
ence 1n any respect.

The remedy lies to a certain extent, within reach of the people
themselves, and by them only can it be applied. It is in the power of
the people of every school district greatly to improve the character
of their own school. The duty of the commissioners is not done,
when a teacher has been chosen and installed in his office. The duty
of parents implies more than the were sending of their children to
school, and the paying of their share of the school tax. The authority
of a teacher, worthy of the name and office, ought to be sustained by
the personal influence of the commissioners of the school, and of the

arents and guardians of the children. Confidence in a teacher should

¢ manifested, as well as felt.  Every parent should consider it his
duty, to visit more or less fre uently, the school in which his children
pass so many hours daily. These visits, commenced from a sense of
duty, would in many cases be continued from pleasure, and the benefit
to teacher and pupils could not fail to be evident.

The fact that they have no children in the scnool, does not release
educated men and women from the responsibility they are under to
encourage in this way and and in other ways, those who are engaged
in carrying on the work of education in our Common Schools. 'fhe
visits of any officially appointed person, or body of persons however
important, must necessarily be infrequent. If the District Inspector
can visit each of the schools under his care once, or at the most twice
a year, he will do well. If the Commissioners visit each of the schools
under their care once during  term, I suppose they think they do well,
Now it i3 certain, that nothing whickh it is not within the teacher’s power
to contral, can be more beneficial than these visits, conducted us the
ought to be. In more ways than can be nawed they may do good.
One school is benefited in‘one way, another in another. This teacher
may be assisted by a word, as to the manner of pursuing certain
studics, or of conducting certain recitations, that one may be mded by
a timely hint, as to order or government. Of course all the purposes
of such official visits, cannot be accomplished by others, but cducated
persons may do something to make up for their necessary infre-
quency by giving their personal influence to the work.

These visits need by no means interfere with the regular routine of
school duties. They ought not to be made the occasion for exercises,
out of the usual order. ~'They should be quite informal and friendly,
made with no desire to criticise or correct, but rather as an expresssion
of interest in the school, and of encouragement to both teacher and
pupils, and then they could not fail to Pe useful to the school and
agreeable to the teacher.

It is possible that now and then, o teacher might be found uneasy,

at the thought of receiving visits. This would by no means prove,
that the visits might not be ueceded, or that in time they might not
become agrecable. In most cases, where n teacher feels uncomtortable
at the prospect of receiving oflicinl visitors or others, it arises from o
vague dread of criticisin, which  little kindly intercourse could not
fni% to dispel.

Tho success of teachers and tho progres of pu‘ﬁls are often hindered
by the want of trifling conveniences, which a little care on the part
of thuso interested might vory easily supply. Paius should be taken
to muke the schoolhouse comfortable and convenient. It should ag
much as possible be made a pleasant pluce—a place around which
agreeable association may cluster. The reasons hitherto, in so many
cased, considered good, for placing the schoolhouse on some wasto
piece of lund, valucless for any other purpose of use or beauty, ought
not to hold beyond the existence of those already built. In wew
districts, where motives of economy must necessarily be considered
first, a small or inconvenient building may for a time be excused, but
where the means of the people will at nl\y permit, a consideration for
the welfure of their children, ought to be sufficient inducement towards
tho erection of o far higher class of buildings, than have hitherto been
thought good enough tor the purpose.

The *boarding round” system as it is called, advisable when the
country was new, ond convenient still in the more recently settled
districts, ought to be as much as possible discountenanced. In
districts where the families are numerous, and comparatively ¢ well
off"" i. ought not to be permitted. The evils of the si;slcm all may
see. The minds of teachers cannot fail to be unsettled, by the weekl
ar even more frequent chapge of residence. There can be no sue
thing as progress in their own studies, or even in general reading.
An inexperienced young person may in this way be exposed to influ-
ences, far from being conducive to steadiness of character, or may
become the subject o% remarks, not calculated to sustain his influence
for good, among his pupils. In the caso of young females, health and
comfort are not unfrequently seriously interfered with.

This of course is & matter which can only be remedied by the people
of each district for themselves. Those who have the interest of their
children much at beart, will do well to consider the advantage to be
gained 10 them by a change in a system, which only circumstances of
necessity ought to sanction.

The Principal and Professors of our Colleges, aud the teachers of
our High Schools may do much to advance the cause of Common
School education among us. They may do so indirectly, by giving
their influcnce to the forming and the sustaining of such associations
as have for their aim the mutual improvement and encouragement of
teachers, and the furtheraace of the interests of the cause of education
generally. They may do so directly, by interesting themselves person-
nally in the schools that lie in their immediate neighborhood.

A3 regards the former of these ways, it need onfy be said, that i
class of teachers have in our district, shown themselves fully aware of
the responsibility that rests upon them and fully able to sustain it
With regard to the other method of exerting influence, assertions must
of course be made with some rescrve, but no reserve need be main.
tained in dwelling on the amount of good which might be accom.
plished through this means.

1t secms like the mere repeating of what every body acknowledges,
to say that the aim of all classes of schools is one,—that the cause of
education could no more spare the humble work (ione, often painfully
and by slow degrees, in wayside schoolbouses, than it could spare the
efforts of the men of talent, and learning, who carry on the work in
loftier places. And yet, while this is generally acknowledged, and by
none with more empbasis, than by these men of talent and learning,
the teachers in our Common Schools do not find it alway casy to realize
these things as true,—and very difticult indeed do they find it, to believe
in its hearty acknowledgment by men, whose labors, in comparison with
their own, occupy so large a space in the public eye. Coming rarely
into contact with them, seeing them only in their public capacity, as
leaders in the great cducational movements, agents in the bringing
about of results, quite beyond the power of humble individuals like
themselves, no wonder that Common School teachers may be inclined
to consider themselves without the range of the other’s interest and
sympathy ; no wonder that they hesitate to appropriate to themselves
zﬁe title 'of co-workers with them in the same cause.

Yet in the work of teaching, where evident success is sometimes
long delayed, and where to the young and inexperienced, the results
seem often quite disproportioned to the efforts used, sympathy is
invaluable, as a means of strengthening failing courage, of renewing
flagging interest, and_this selfisolation of Common School teachers,
as a class, or as individuals, cannot fail greatly to interfere with their
pleasure gnd their success in their work. From no class of persons
could sympathy and interest come so gracefully, as from men of
greater power and acquirements, engaged in the same work, from none
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could they be so gratefully received. IFor their work i3 the same. Tt
may differ vastly as to its details, bu' its tsials, its difficultics, its dis.
couragements, its pleasures, and il rewards are the same, whether
met iu the wayside schoolhouse, or in lofty College halls. And though
Common School teachers may hesitate fo claim it as a right, this
kindly sympnth{—-this open acknowledzment of fellowship in labor,
is o gift which their more highly endowed brethren houor themselves
in bestowing.

As to the manner in which this syrupathy is to be expressed, this
acknowledgment made, circumstances and individual opinion must
decide. The visiting of schools—not formal but firiendly—mnay,
where the time can be bestowed, be of grent use. Al that bas been
8aid of the value of visiting in others, will 2oply in their case with
atill greater forco. A little nssistance in the wiy of advice, the loan,
or even the recommending of o book, a frank word, unspoiled by too
apparent condescension—a tacit acknowledgnent that, as far as their
work is concerned, teachers stand on equnfground-all these—mere
trifles to the bestower, may yet be very powerful as helps to the more
humbly placed and more sparingly endowed receiver.

Nor would this expression of interest be valuable mncrely as o matter
of sympathy and encouragement in the work of teaching. By even
8 brief and limited intercourse with superior miuds, by o.iim!ly word
and hint from one whom' position and acquirements command his
respect, more than by auy other means that can be named, may a
young teacher be stimulated towards thuse higher attainments so
desirable, indeed so absolutely necessary to full success in his work,

I may be exposing myself to a charge of indiscretion, by even
seeming to intimate that there is not suflicient interest felt by our
Principals and Professors in the welfare and success of their huible
fellow-laborers. Lut there can be no possible impropriety in saying
that the expression of this interest might, peshaps, be a little more

eneral and cordial, could they be persuaded to regard the matter

rom a Common School teacher's point of view. And having said
this, enough is said.

With regard to the usefulness of a well sustained ¢ Association of
Teacher’s’ to the cause of education in any district, there cannot be
two opinions. ¢ Union is strength,”" ¢ Two are better than one,”
¢ A threefold cord i3 not easily broken,” “In the multitude of
counsellors there is safety,'” are proverbs that apply to this, as to
other matters. As a means of mutual benefit, a3 a means of extending
and intensifying the power of iteachers to do well their work in the
community, they must be valuable, As a means of making teacher's
better known to each other, as a means of cultivating that ¢ esprit de
corps,” so valuable in all united labor, the worth of these Associa-
tions can bardly be overestimated. By a judicious arrangement of
the order of exercises, by a series of {ectures, essays, and conversa.
tional discussions of questions relating to the cause of education,
more highly cudowed teachers may make them useful as a means of
instruction to the younger and more inexperienced. AW teachers,
when it is possible, ought to identify themselves with suchan Associa-
tion. All who are interested in the progress of the cause of education,
will do well to use their influence for the cncournzement of those,
upon whom the responsibility of sustaining these Associations chiefly
depends—Without the co-operation of teachers, and of educated people
;ivencmlly, these Associations must foil of accomplishing their design.

'hey may be sustained in a certain sense by a few. That is, the
meetings of the Associntion may regularly take place, officers may
be annually chosen aud the routine of business may be gone through
bat only a few will be the better for it. The earnest and enlightne«i
caogeration of all classes in the work of sustaining them, scould do
much to ensure to the cause of education among us, that measure of
suceess which all good men and true carnestly desire to see.

The questions—* What ougbt our Common School syster to aim
at?”" and ¢ How can the object aimed at be most effiectunily autained?”
having been briefly and imperfectly answered, the Essayist's work is
done. ™ It caun be no gart of his duty to attempt to impress upon the
various classes, who bear the rcs(i)onsibility of succes s or failure, the
importance of the trust committed to them. The circumstances which
upite to make the subject of Christian education, one of the vital
questions of the day, to oursection of count y, and to Cannda gener
ally, must be seen and appreciated by all thcushtful minds. Now when
the intercst with which our daily developing resources is regarded,
bids fair to turn the tide of emigration towards us, if the conse juent
mingling of new elements in society is to work for good and not for
evil, as the years pass on, none need be told, that it must be through
the wdral and intellectual culture of the people.  And all must see,
that education among us must be empkztically Christian education.
Amid the terrible events that ave transpiring i the world, the wars
and rumors of wars—the changes sudden and st ange which seem to
cur wavering faith, to be shaking the very foundation of things, who

does not fecl that we need o sure_place on which to rest our feat, tho
kuowledge of o refuge which doubt can never successfully sssail ?

“Rightcousness cxalteth a nation, but gin is o reproach to any
peoplc?’ gaid the wise man, aud every page of the world's histo
since his day reiterates and proves the wise mon’s words, In this
our free country, where the suffrage is all but univewsal, where the
humblest farmner or mechunic may indircetly by his vote influence tho
conduct of our national affairs, w{xerc offices of trust and emolument
are in & sense open to oll, it is scarcely possible to overestimate the
value of Christian education to the young, In the new views that scem
to be opening befure us as o people in the changes which enlargin
regources, and an increasing population must bring, we see_tokens o
advance or_retrogression according as we as a_people shall avail
ourselves of, or neglect the mesns of moral and intellectual culturo
which may be ensured to all. For if we would have * our futuro copy
fair our past," if our hreaking dawn is to brighten izto the perfect
day of national prosperity, if Canada, vur land by birth or adoption,
is to take o worthy place smong the nations, it must be through the
enlarged intelligence, the higher morality, the firmer, purer, truer
Christian principle and practice of ber people.

On 1he Preparation of Lessons at Mome.
BY MR. ARNOLD, PRINCIPAL OF BRITISH CANADIAN SCHOOL, MONTREAL.
Read before the M'Gill Teachers' Association, 10th March-1865.

The subject of the Paper I am about to read is—The Preparation of
School work at home.

It might appear to some teachers of little experience, that there is
no yuestion about the necesaity of children’s preparin afl their schuol
wor{( at home. Theywill say it is o time-honored and almost a world-
wide custom ; and where is the reason for questioning a practice,
which has met the approval of teachers of all classes and almost of all
ages and nations, wLere education is attended to. But are there not
a great many other old and universal customs which we of modera
times are very uawilling to follow? I must acknowledge, however,
that it would require a good deal of moral courage in any teacher to
try to bring about a change in this respect—a change awounting to
almost a revolution in school teaching. What a storm of opposition
would it rot roise sgainst him from ninetenths of the parems and
guardians of our children? While the accusation of carelessness and
indifference would, most probable, be laid agaiL ¢ him by many.
Notwithstanding, however, oll the opposition of parénts and others, [
am fully under the conviction that it is the teacher’s duty to use hig
utmost exertions to produce this change us soon as possible. 1 will
endeavour to adduce several reasons for making this assertion.

Ist. Instead of learning wore I think the child will, in the end learn
much less, for what he commits to memory, will, in genera), be so
wmperfectly done, that it will take him longer to unlearn it than to
acquire twice as much, and that too in a proper manner, undor the
direction and by the assistance of the teacher.

2ud. The teacher’s time will be taken up in hearing the recitation
of these imperfect lessons, and in punishing for neglect, which might
be spent much more profitably in giving that instruction which would
assist the children, not ouly in committivg them to memory, but in
understanding and applying them in a practical way.

3rd. Children take a distaste to, and in time, become disgusied with
what is daily so difficult; aud for the neglect of which, or what is
more frequently the case, for the impossibility of its performance, they
are so frequently punished.

4th. It Is injurious to children’s bealth to study long aud difficult
tasks that too often oaly bewilder and confuse t sir minds.

5th. Tt is a source of disquiet and annoyance to those parents who
are_cither unable or unwilling to render the necessary assistance to
their children, in preparing these tasks.

Many other reasons could be f[ﬁvivcn, but I think the foregoing will
suffice to prove that long and difficult lessons should not be given to
children, under thirtecn or fourtcen years of age, to be committed to
mermory at home, unless they bave previously been well explained by
the teacher, and every assistance given to enable them, not only to
learn such lessons with case, but to understand, and as far as possible,
apfly them afterwards.

gaid that children would learn less by having long tasks assigned
them to be prepared after they leave school for the day. ThisI thiuk,
under o.dinary circomstances, can be ensily proved. ~ For example::
Give a boy or girl a page of Grammar, win an equal quantity of
Geography, a portion of T!cnding and Spelling, with a few examples
in Arithmetic, and perbaps some Latin and French, and occasionally,
if ot frequently, in the case of girls, two or threo hours practice on
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the Pieno.  And all these tasks tho hard-hearted ¢ .cher—for I can
spply to him no milder term—expects to be recited or perfornzed the
next day without the slightest hesitation or failu~e,

Now I ask the teacher, who has any sense of fecling, whether it is
right or just towards a chitd to expect from him what is utterly im.
possible;  And I would furthor ask, Is it not a positive act of cruelty
ta punish for not learning that which he is unablo to acconplish in
tho time, and with the assistance he is, in the majority of cases, likely
to receive ?

I1do nma however, go 80 far a3 to affirm that nothiug should be
given children to do at home. On tho contrary, I beliove thatif a
moderate amount of work were appointed, and that of a kind which
would essist in creating o desjre for more, instead of begpetting a
batred for all usoful knowleuge, the teacher's objeet wou1§ 0 more
fully and :nuch more easily sttained,

I'?(y)r instance.—It would not be a difficult matter to infuse into tno
child's mind a taste and a desire for reading entertaining and instruc-
tive books, to write o few lincs neatly ard carefully from some reading
lesson or other hook, or work ont a fow exercises in Arithmetic,
which had been previously explained. In fact, he might be induced
to spend, and that too very willingly, an_hour or two in the evening,
in a very pleasant and profitable way ; and at the ssme time, graduanlly
scquire 8 wigh to extend his kuowledge—a wish which I taink, should
not be fully satisfied, much less satiated, 68 is too often the case, when
lessons are given, that are long, dry, aud to the little child entirely
unmeaning.

The greatest care should be taken that the boy be so taught tha
when he is taken from school, a desire might still remain to koow
more, with many regrets that his opportunitics for 8o doing kave been
withdrawn,

The opposite fecling to this, however, i3 too often exhibited, at the
time he 1s about to become, as he fancies, his own master. His joy is
almost unbounded when he learns that he is, at last, to escapo from
the bondage that hag held him from the time of his earliest recollec.
tion ; and looks upon his books, as the cause of all the pain aud misery
which he has 80 long endured. And what does .e do with them?
Why what we all are naturally inclined to do to that which is the
source of our trouble snd sorrow—kicks them aside with the deter
mination thatsuch objects of his hatred shall never trouble him agais,

Itis well known that these arc too often his real feclings at the
time ; and the cause, in ninety nine instances out of a hundred, is ove-
cramming ; with the consequcaces of not swallowing what the stomach
Louthcs and detests from its having so often been surfeited with similar

oses. .

1 think it is the duty of .L~ teacher to present every thing to children
in the ~ost attractive and pleasing form, so that a love of learning
might be infused into the mind during their school days, and not
cease when they are over; but that selfstudy may then commence,
from a love of study for the pleasure it will bring; for it is then, pro-
perl{ epeaking, that their real education begins.

When, for example, have our self-taught men commenced their
course of gelf-instruction; and what has been the incentive to this
course ? They have not usually begun under twelvo or fourteen years
of age, nor have they set themselves to a task, which requires, par-
ticularly at first, much laborious study, perbaps under almost insuper-
able difficulties, and a great deal of self-genial, because they bad been
tied down to it, and threatened and punished almost daily for the non-
performance of impossibilitics from the age of five or six to that of
thirtesa or fourteen. : -

No the boy so treated, for so long a period, remains as far as his
education is concerned, almost the same for lifc, as when he left the
place which had been the scene of so many of his youthful troubles.

No, it has been, in most instances, those who were denied the oppor-
tunities of a school education, and at the age when they began to feel
the want of it, that they bave been roused to the determination of
straining every nerve to become possessed of that which their more
favourcd companions lcok upon w.th so much indiffercnce: and they
toil on steadily and perseveringly, not however, from fear of corporal
punishment, should daily success not crown their efforts; and be diiven
to every expedient, by which relief may be sought from such irksome
tasks, or escape the punishmeunt which they are sure to receive if they
are not perforrued in o manuer that meets the approval of an exacting
and arbitrary teacher.

The difficuities which at first present themselves, are overcoms one
by one, and bye-aud-bye, his studies are, like his food, taken with a
z¢sty which others cannot enjoy, simply from the fact of their having
beltlzn ;:rammed to satiety, and punished with so much severity when at
school.

. It must not be supposed, however, that I wish to indulge cbildren
in laziness and indolence, nor to screen” them from deserved punish.
ment; not at all. I would always give them sufficient to koep them

from falling into habits of idlencss, and even punish for neglect; but
I think we should not exact o daily routine of dvy, hnrd tasks to bo
got by leart, which we ourselves could scarcely master in the timo
allotted for its accomplishment.

The sccond renson I gave against this system, was that too much
of the teacher's time is taken up in hearing the recitation of imperfect
lessons, and punishing the numerous defuulters.

Every teacher of a lurge school will, I am satisfied, acknowledge
the utter in.gossibility of properly bearing all his classes say the les-
sons they had learnt, or rather, not learnt at home during the previous
evening, in the three school hours of the morning. And again-—
Where is the time and the opportunity for the unecessary explunation
of these tasks. Nota word can be cxplained, not a remark mude,
for fear of interruption, beeause the child is supposed to repeatit
unhesitatingly word for word according to the book ; though trembling
all the while for fear of the punishment that swaits the slightest failure.

And when the three hours sre over, and every one has been heard,
what are they the wiser? What advancement have theg made even
should every word have been repeated correc!!{ ? Would not half an
hour spent b the teacher in reading over, and explaining these les-
sous, and questioning the classes for the purpose of getting their own
ideas as to their meuning and spplication, have cffected ten times as
much, in the way of real progress, as the three hours spent as I have
described.  Not'to speak of the pleasure both to teacher and pupil
when knowledge is imparted in this way.

Something might also be szid in fuvour of this system in preference
to that which nlmost universally prevails, if we take into considera-
tion the opportunities the tcncﬂcr has in addiog to bis own stock of
information; for he cannot very well explain a lesson thoroughly,
without acquiring some new ideas himsclf. Even an occasionnl remark
which he may get from a cluss of  ntelligent children, if allowed to
express their ideas freely, will at times extend his own, and thus assist
him in more fully explaining the subject of the lesson. Many instances
of this nature have oceurred in my own experience, und I have no
doubt, other teachers will be rendy to make the same acknowledge-
ment,

All this, however, ic a little beside the direct subject of the loss of
time occasioned by this method of teaching. Stul if we take a right
view of the matter, I think any thing that ter 's to improve and en-
lighten the miud of the teacher cannot fail to 2id in developing the
meutal faculties of the child, aud thus conduce to the progress of his
school, and if greater improvement is thus effected, a certain amount
of time must consequently be saved.

The next point in convexion with this subject is, the injurious effects
to the health, both of the mind and body which the study of fong and
difficult lessous might produce on chidren of feeble itellects, and
weakly constitutions, for it tends to confuse aud bewilder them, instead
of causing a healthy growth and an increase of strength that a moder-
ate amount of work, properly prepared, would gradually effect. Again,
the constant fear of punishment which the child feels hanging over
him, is itself often tﬁc source of many ills morally and ;ﬁ\ysically,
that we would fain attribute to any other cause than the right one.
Look into the child's face and say whether the mind is at case, and
be is in the enjoyment of that childish_happiness which ought to be
plainly visible on his countenance. No, 1nstead of this sorrow and
misery are there clearly depicted and have, perhaps, already stunted
the mind, and broken his spirit; and how isit possible that these
cffects can be produced, without a corresponding amount of injury to
the body? A severe whipping, properly administered, once a day,
would do him much less harm.

There is a law in existence against cruclty to animals of the inferior
order; uud o sqciety formed in England of which I think the Prince
of Wales is chairman, for the prevention of such acts and for bringing
those who commit them to punishment. And are we I ask less guilty
who practice systematic cruelty on unoffending buman beings? Is it
also to be wondered at that we do not secure the love nd respect of
children when we manifest so little regard for their feelings ?—feel-
ings too, which ave sometimes of & most sensitive nature? Children
have often a more correct sense - hat is just and right than we are
apt to give them credit for; and nerefore, if we treat them harshly
and unjustly, are we to be surprised if their feelings towards us are
not marked with that regard and respect we so unreasonably and un-

justly claim? If habitual cheerfulness, and ease of the mind, promote

the health of the body, I think there is no need of saying any more in
support of the assertions already advanced on this bead.

The last reason I gave for a change in this method, was, because it
is often a source of disquict and annoyance to those parents who are
cither unable or unwilling to render the necessary assistance to their
children in preparing the tasks appointed. :

Every teacher knows this to be the truth. Ask the child why he
did not prepare his lessons at home, and "his answer frequently is—Q
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they were too hurd.  Well why did you not get your parents to assist
you. I usked them siv, but they were too busy.” At other times
they were too tired, or perhups going out to spend the evening. From
a feeling of' shame the child is unwilling to tell you that his_ parents
are unsble to gire hiw the help hie needs and which he is emitlled to;
but we know thut this is often the fuct.

Now allow such to be the case, which I am sure few will deny, is
justice done in expecting these lessons to e prepared, when the teacher,
10 most cases, gives out the lessons in the evening, without a word of
explanation, and when the child gets houie, determined, perhnps to
exert himself to the uttermost, fuithtully to performn his duty, when he
finds the difficulties so great that he is discouraged and gives up in
despair.  And is this te be wandered 2t when we reflect that neither
aid nor encourngement is to be expeeted frowm those who profess to
be so deeply interested in his education ? These very parents too would
generally he the fust to oppose the mauguration of a system by which
their children could he retieved from the drudgery which cannot be
performed alone and in which they canuot or will not assist them;
notwithstanding they were fully convineed that their improvement
would be accelernted ten fold by its introduction. The idez of children
having nothing, or very little to do at home, would be sufticient to
draw forth their condenmation of any system, no matter how good in
othier respects, if its tendency were to bring about or encourage such
an alarning state of things. ~ They do not consider that if the Iabour-
ing man or the mechanic requires rest after eight or ten hours hodily
work, surely the same privilege ought not to be denied to children
after five or six hours close application, in school to the work of the
brain, particularly when a comparison is made between the strengh of
the chitd and that of the man, and hetween mental and bodily labour.

When I'commenced this paper it was my intenticn to give many
examples, which have, at different times come under my notice, in
confirmation of the opinion which has been expressed on this subjec
but find that I have extended it to too great alength already, :mté
would therefore only further remark,—That it will probubly be said
that [ am condemning un old established custom in teaching, which
our forefathers made, and one that has been approved of and followed
to the present day, and s tryng to bring about a change that I have
not introduced into my own School. [ must certainly plead guilty to
the first part of this accusation, and am only partially free from the
second part; but what I give my children to leam by heart at home
amounts to very little and is given rather to satisfy parents than from
the expectation that any gooﬁ results will proceed from it.

I know, also, that by this very ndinission, I am laving myself open
to blame for acting a false part. But» man must be possessed of a
very high degree of moral couraze to initiate, what would cestaiuly be
regarded as an mnovation, and which would, in all probability, deprive
him of his means of support, perhaps for years; f(:)r] am fully con.
vinced thatif I were to anuounce that no fessons should hercafter be
prepared at home, my school would soon become vers thinly attended.
And the possibility of being able to convince parents that it would
tend 10 promote the health and happiness of their children, as well as
further their advancement in learning, would be alimest as difficult as
o remove a mouatain, or cause the sea to dry up.

No, the change mnust come from the combined »Jort of many of our
leading teachers; and be persisted in anid followed out, till its cffects
on the mind and constitution of the child ure so elearly visible, as to
admit no louzer of any doubt about the matter.

In conclusion I would say that I trust the subject of this paper will
not be considered of little or no hinpertance, for I can assure those
who hear e, that after nearly thicty years experience in teaching, 1
am more and more impressed with the conviction that our dutic- and
responsibilities in this matter are of the most weizhty and scrious
nature, and the sooncer we take 2 right view of them the hetter.

€Conducting necitations.

1t 3s an cdacator’s duty to stcdy methods of developing the intellect
of his pupits. It is not sofficient that he should content himsclf with
a preparation concerning the subject to be presented; he should
constanily strive to develop asystem of impasting sach knowledze in
such a manner as shall best develop the pupil.  There are evidentls
two primary ohjeets to be regarded by the edacator in condacting a
recitation.  These two are impacting information to the mind and
developing the meatal strenzth and powers of the pupil.

Tt is said that he who provides Iabor for the poor by which they can
carn a living isa greater benefactor. and more truly wise, than he
who simply gives from his oxnstove. The philasophy of it andoubtedly
is in the fact that he is the greatest bencfactor who teaches self
confidence, and keace self support. Thus is it in teaching. He isthe

best educator who teaches the pupil the most self reliance—who
develops the greatest amount of mental power in the pupil.

What is more lamentable to a really true educator—oue who is
caruestly awnre of the importance of this self reliunce—than to sec a
recitution conducted in such o munner as to educate simply to self
distrust and contusion.

So far us I am able to decide, there are two things that an educator
should not do: allow pupils 1o recite while sitling ; nor recite the
lessoun for the pupil.  Let me illustrate,

A few months since I was present at an examination of a class of
young ladies in Mental Philvsophy. The teacher was a man of much
experience, but X observed that there was a general lack of indepen-
dence, interest, enthusiasm, while reciting, on the part of the class.
The cxamination was creditable, but the instructor remarked-to me
that he had so much difliculty in sccuring recitations which were
energetic, natural, full of life ; that they were far too mechanical on
the part of the young ladies, who recited simply from the head, not
from the heart, soul. I observed that the class recited while sitting,
and the teacker occasionully asked au question that very plainly sug-
gested its answer. This nethod of reciting I deem celeulated to
prevent good recitations—zood development of independence. The
standing position is best ad:pted to enable one to express his thoughts
freely and forcibly. Just hmagine John B. Gough, or Henry Ward
Beecher, addressing an audience while sitting in their chairs on the
rostrum! T'ry it yourself, my kind reader, and see if you are not less
energetic, less forcible, more restrained, less natural, in your reading
while sitting than while standing—your thoughts flow less rapidly,
vividly—you feel more inclined to be indelent—your bleod flows more
quietly. I once had a student—a young lady of medium ability—in

icometry.  She did quite poorly for one who had studied it before as
much as she had—three books of Legendre and six of Robinson's
Geometry. I was obliged to recommend her to the beginning class,
after a trial.  She told me she had recited thus :—The teacher enun-
ciated the propusitions for the class—helped them to construct the
figures, if they could not do them, and then if the pupils hesitated in
the demonstrations he would always prompt ; he never reviewed daily;
thus he never had any fuilures! This young lady could do nothing at
all but fail when required to do her own reciting, unaided by me; she
had no self confidence; and constant fear encircled her about.

I attended an examination of o class in Geometry in one of our
oldest Academics in this state, and was pained as well as astonished at
what I saw. The class was in Bk. iv, in Legendre—they took the
books to the board and drew the figures on the board from the book,
and ouly closed it when called upon to xecite, and then to be aided by
the teacher if they hesitated.

If such teachiny is correct then “woe is me ¥

Suppose 2 teacher should relieve his pupil in piano music from
finrering the dificult passazes in the music by doing it for him at all
times; how long would it be before such a pupil could play ?

It would scem to be the part of good sense to require the class to
do their own work.  You mnay say that the pupils fail then so often.
Verv well; let them fail.  But we have to go over the ground so
slowly, if they must do all the reciting. Granted. A little food, when
the digestive organs are healthy, gives more strength than much food
znnllowpd when the organs are not capable of digesting it, because of

yspepsia.

) ]lmlr‘x5 asked if ] would not explain anything in recitation. I would
explain very much, hut not until the class bave recited, or tried to
recite, and failed.  The place for reciting is the place to (}isc?line the
class—the place to revies—to explain more fully the ground already
{uuscd orer, to drill and develop the facultics of the pupil that he may

iave command over them at all times.

Sapposc you conduct the recitation entirely by question and answer,
instead of simply anncuncing the topic and requiring the pcugil to
proceed with the entire discussion, or until requested to be seated. Do
you not as questioner, do fully haif of the reating for the pupil? Does
it not, as n general thing, take as mach, or evea more, knowledge of
the subject to ask the questions intelligently than it does 1o answer
them? You cannot be with your paopils in active life. They must
know how to ask as well as answer questions. Many young meén, when
called upon to conduct husiness for theinselves utterly fail. ﬁ\"hy?
Their fathers were good business men, but they did all the business
themselves, requiring nothing of the sons butto look on. To look on
simplr, and to do, arc two quite distinct things.

In music no one would thiuk of striking half the notes on the key
board, at every lesson, and let the pupil strike the other, and casier,
half.  Why do so in other things.

1 have, ot the present timie, 2 pupil in Algebra—a lady of good
abilitics—who told me, but o few weeks sincee, that she used to recite
well until she entered my class, hot now she could do nothing ; howerver,
if tshe had her old tcacher she would now recite well”! ¢ Well,”
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said I, “how did your old teacher conduct the recitation 2 “By

ucstion and answer.” ¢ Prompt auy?" ¢ Sometimes.”” The young
ledy felt sad because sho failed so snuch—but she soon could both
commence and cud a discussion without help—i. e., ask her own
questions as well as angwer them.

Suppose you wish to jmpress upon the class the fact that you are
tposted?””” Then occupy all the time yourself; ask no questions,
require no answers; simply let your tongue loose sud display yourself!
But this is unworthy o teacher.

Let no books be used in recitation in almost all studies—use no
book yourself. Your example will then have a very stimulating effect
upon the class.

Another thing I would notice. Practice no sct reviews, but review
every day a portion of the ground already passed over during the term.
Let the class uoderstand tliey are held responsible for all passed over
during so much of the term—thus proceed until the close of the term.
You are then ready for examinations avery day.

Many teachers fail because of the long?cssons they assign.  Assign
enough, but do not forget that the pupil is still younger than you are.

Lastly, be carnest in the recitation room—let your wauner be
impressive, be indicative of the importance you feel and would have
them feel; for if you do not feel interested you must not complain if
your pupils do not.—New York Teacker. LTLH

Too much Xelp.

A comparison is sometimes made betwees the pupils trained in
cities who attend school nine or ten months in the year, and the pupils
of schools in small towns who attend five or six months, and sometimes
even less than that.

This comparison reveals the fact that, in many instances, the pupils
in country scknols attain an average proficiency in study fully equal
to that of pupils in the city, and an average protciency in heaith and
cnergy of character much greater. So that, upon entering active
business pursuits, the country boys continue in advance of their rivals
bred in the city. Many of the most successful merchants and pro-
fessional men in this State are pointed to, with the remark. ¢ The
received not their training from the city schools; they got their rudi-
mental instroction in the old red school-bouse that stands near the
crossroad upon a bleak field, many miles away from any populous
town. But for some reason tfxe_y prove farsuperior to those who have
enjosed the bountiful provision mede for instruction in the city
schools.” Hence the inference that there is something wrong about
the city schools, either in arrangement or instruction.

We assume that the error 15 one of practice, and is constantly
increasing 3 that it bezan in the metropolitan schvols, aud is per-
meating all the institutions for instruction of the country. The error
may be briefly stated in this: Too zanch direct help, too much
pampering,” A teacher comes before a ciass which is going te begin
anew and difficult subject. He tells the class that their pathisa
perplexing oae, but he will help them through. He directs their
sattention to the chicf ohstacles; tells in what the intricacies consist,
and how they may be solved. He then leads them through, carefully

arding them azainst every error and mistake; and thus almest
cfore _t%c pupils are aware, with lit.  work on their owa part, with
no excitement of curiosity or exercise of inger - *¥, they are over the
bard passage of their way, and pressing on still  rther.  That is what
we mean by too mach help. 1t secures a rapid advance, but gives no
corresponding self-reliance ar strength; it carries ¢ er much ground
in onc dircction, but gives no independent originality wherewith to
strike ont new paths in other directions; and often places pupils capidiy
50 far onward, that, nnaided they cannot find their way back. The
habit is thus formed of stopping short 2t every difficulty, and waiting
for help: and the conscquence 15, that, when the obstacles are eacoun-
tered that meet one at every step in the competition of practieal life,
there is no friendly arm to lear upon, no cultivated determination to
brace np, buta falteding incompetency that cads in vain wishes and
empty resolutions.
nalogous in its results to this constant helping in the pampering
of pupils, which now scems to be regarded as almost indispensable.
It takes the names of *something to interest pupils,” * cfforts to
make school attractive,’” cte., ete. Now, we would yicld to no one 3
stronger desire than we bave to make schools both interesing and
attractive.  But we desire, first of all, to secore the development of
strong and resolute well-balanced character; we believe this can be
attained ogg by severe discipline ; 2nd that you might as well look for
the best bodily health when the child has had merely what the palate
craves, as for the best mental bealth when therekave gccn administered
frequently, and in large qoantitics, as o part of school training, throngh
the whole course of education, exereises which are designed merely for

4 temporary amuseruent. A diversion may be introduced in the form
of a story, ‘or accounts of travels und scientific discoveries, and thus
interest may bo awakened and curiosity sharpened.  But this is linble
togrow into n habitof pouring information upon pupilsindiscriminately,
und results in deadening the active receptivity which is necessary 10
the best acquisition.

We want in our schools o thoreugh drill in the branches of learning
preseribed.  Can we have this when teachers are coustantly wandering
all over the heavens above, the carth beneath, and the waters under
the earth, in pursuit of facts forcign to the instruction demanded, and
designed merely to interest? The ohject of ourschoolsis, not to make
of pupils walking encyclopwdiss, but to give them the power of mind
wherchy they can assiinilate aud generalize from such facts as they get
in after-life.” How often do we see those, who in youth were enunent
for “ genernl information.”” destitute of the culture or disci?line that
can mauke the information available for s good purpose! We are not
prepared to advocate the disjointed training pursued in many country
schools ; but we do say thut the pupils there are more often thrown
upou their own resources and compelied t think for themsclves ; that
their attention is confined to few things, and a thorough mastery of
thew; and that for this reason there is often a better result secured,
thau with all the improvements and advantages of the large schools,
where the attention is distracted, and the instruction too widely diffuscd.

_We admitthat this peculiarity of countryschools arises often from the
lack of competent teachers. The very fuct that scholars canuot find
an explanation which they desire scts them to labor for it ; and when
thus obtained, it is wosth much more thanis it when all the difficult
work has been done hy other beads.  The most valuable les:ons in
military strategy are not those which we learn from the history of
armies, containing myrinds of soldiers who have every advantaze of

osition, equipment, und supplies; but rather from those who ‘have
Bccn driven to discouraging extrenuties, and whose only salvation lies
in the utmost efforts of every soldier. So all our lessons in teaching
are not to be drived from the practice of these schools, which, by the
furnishing of conveniences for the lame, hatt, and blind, and applying
them to the whole s well as to the sick, soon bring sil to fecl to
constant nced of a physician.—Mass. Teacker.

ARITHMETIC.
(Continued.)

Perhaps thisis the proper place for the teacher to expound
wore fully the principles of multiplication and dirision, and to
show how variously these can be worked.—Multiplication is a
short-hand process of addition; division is a short-hand process
of subtraction.—The teacher’s duty is to illustrate to his pupils
how variously required results ic adding, subtracting, multipl-
ing, and dividing can be worked out. The more variously the
same result is obtained the wider the pupil's field of knowledge
and expericnce becomes; and the greater the chanee is, that if
one particular view of a trath or subject does not lead to a cor-
rect knowledre of it, another may. — The intelligent wise-headed
teacher studies how to reack his pupil's wind,—hot to enlighten
bis understanding - how to exercise his judgment and reason, on
every subject taught,—not by a oncsided view or mode of ex-
planation, but by every side-view and way to make plain, he can
conecive,—making cach clear and thorough—penetrating and
opening up cach subject to its core

Practice also should ever accompany explanations.

A child’s knowledge of a truth may, cven, after much pains on
the part of the teacher, and of not a litfle effort on his own part,
be still very hazy; but suitable and varied practice will both
brighten his understanding and give growth to his skill.

Examples.—Multiplication.

1. a.
37286 37286
26% 264

T457200=37286 x 200
2237160=37286 x GO
149144=37286x%x 4

9,813,504 = 37286 x 264

149144=37286x 4
2237160=37286 x 60
7457200 =37286 x 200

Aps. 9,243,504 =38286 x 264
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3. 10. 11.
37286 x 400 =14914400 31286 8204 37288 8)264
2 bund.=} of 400 h. 7457200 = 37286 x 200 33 ~ 11)33
5tens =%of200h. 1864300=37286x 50 208268 298955 } <11
lten =4 of5 tens 372860;37236 x 1g 33 298288 3
2 units =L of ten 74572=3:286x 1
2 do =lof 74572 = 37286 2 894864 3281168
o =yofde 0 - 894864 3
264 Ans. 9843504 = 37286 x 264
e SRR * Aus, 9843504 Aus. 9843504 .
4. 12. 3. -
300 264  100)37286 37286 .
264 37286 100 264
—_ 300 37288
36 —— 26400 7457200=37286 % 200
11185800 372 149144 ="T74572 x 002
2237160="74572 x 030
20 =.'% 745720 =% of 100 times. 52800 -
10=1 372860=1of 20 do 184800 Ans, 9843504
=1 186430=Lof 10 do 79200
1=} 37286=5of 5 do
9820800
36 134226 substracted. 22704 x %
Aps, 9843504 =37286 x 264 Ans, 9843504
5. 14. 15.
. 3728600 37286 264
37286 x 1000 37286 220 220
37286000 3691314= 99 8202920 44
200=-J; 7457200 = product of 200 2 1640584=44.
50=1 1864300= do of 50 =
1 7382628198 Auns. 9843504
10=% 372860= do of 10 o
2=} T™572= do of 2 246037637236 x 66
I=f HE2= do of 2 Ans.9843504 =37236 x 193+ 66
264 Ans. 9543504 264 More varicties might be given, but these, well illustrated with
ample practice, should be sufficient to stir up the pupil’s inquisi-
6. 7. tive and scarching disposition, exercise and extend bis ingenuity
N and skill —and thus help him on to 2 higher and more perfect
37286 37286 37286 knowledge of the powers and principles of numbers—A correct
200 8 )264= 132 knowledge of the preceding fifteen examples, should well prepare
—_ him for farther advances—But in training invarieties, examples
7457200 293288 2 74572 should have a graduativoe character, beginning with digits, as
2386304 8 1118580 follows:
3728600 .
Ans. 9843504 2356301=04 2 3
4921752
2 Dx4=20 5x4x2=20 5x2x$=20
Ans. 9843504 4 5 6 1
5% 10=>50 5x1=35 5Sx1=5 4x§x2=20
8. 9. — 5x1= 5 5x3=15
2=1of 10 5x1= 5 - —
372?? 2) 37286 264 5=?§. of 10 5xl= 5  5x4=20
- 2 R — — - .
18643 2 20
410146= 11 times. 3528 528 20 01
4 1 2 3
149144
1640554= 41 times. 37286 8x9=72 2)Sx 9=72 3)9x 8=72
6 93215 —_ 2 —_— —
4x— 3 24=32
Ans, 9813004 =264 times. Ans. 9843504 18=72
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4 5 G-
8x =02 3x9=27 8x9=172
3x9=27 p—
2x9=18 3=1of9==2¢
—x= —  3=lof9=24
8x9="72 3=} of9=25
9 x 8=72
7 8 9
8x2x2=T2  8x5x$=72  9x5x8=72
The samo résults obtained by addings and subtractings.
1 2 3
36x 8=288 36x 8= 288 36x 8= 288
12 ad. 2 sub. 15 ad. 24% sub. 500 ad. 732 sub.
48x 6=288  51x 5=288 536x 035=288
12x8-+48=2 15 x 8--51 =2,5% sub.

Adding to multipliers and subtracting from multiplicands.

1 .2
36x 8=288 36 x
12 sub. 4 ad.

24x 12=288 16 x

8=288
20 sub. 10 ad.

18=288

3

13} sub. 5 ad.

- —

227 x 13=288

36x4-+-12=12 sub. 36 x 10-~18=20 sub.
Subtracting from multipliers and adding to multiplicands.

1 2
36x 8=288 36x 8=288
60 ad. 5 sub. 36 ad. 47sub,

96x 3288 72x 4=288

36 x 5+3 =60 ad.

36 x 44 =36 ad.

3

36x 8=288

108 ad. 6 sub.

144x 2=288
36%x6=-2=108 ad

An example in dividing showing how the same quotient can

be obtained by different processes.

Example.

1
346)256438(741 quot.
)2422

1423
1384

398
346

52 rem.

3

316)256435(570
197220

59215(171
19166 —
~— 741 quoticnt.
52 rem.

2
346)256438(001
346

6092(017
5882

50210(145
50170

200040(57S
199983 —
741 quotient.
52 rem.

4
346)256438(018
6228

502100145
50170

200040(578
199983 —
741 quotient.
*§2 rem,

If wo increase the divisor the dividend must also be increased
in the same proportion to obtain the same quotient as follows:
‘346 256438
3 3

1038)

769314 (741 quoticat.
7266

4271
4152

1194
1938

156

3)

52 rem.

Increasing the dividend requires an equal fncrease of the divi-
sor; but when there is a remainder, it has to be divided by the
figure or figures by which we increase cither the divisor or
dividend, as in the given example.

Diwinishing the divisor or dividend a certain number of times,
requires the other to be equally diminished to have the same
quotient ; avd the remainder must be increased by the diminish-
ing figure or figures.

Example.

2)346 2)256138

173)  128219(741 quotient.
1211

11
692

199
173

26
2

-

52 rem.
JonN BRUGCE,
Inspector of Schools.
(TZo be continued.)

OFFICIAL. WNWOTICES.

NOMINATIONS.

>

EXAMINERS.

His Excellency the Governor General in Council was pleased, on the
21st January last, to appoint the Reverend George Brown and Patrick
Hackett, Esquire, members of the Board of Catholic Examiners for the
District of Bedford, in the room and stead of the Reverends A. B. Dufresne
and Charles Boucher who have left the District, and whose resigoations
in consequence His Excellency has been please? 10 sceept.

SCHOO0L COMMISSIONERS.

. His Excellency the Governor General in Council vwas pleased, on the
21st Januvary last, to approve of the following appointments of School
Commissioners, viz:—

‘County of Témisconata—Village of St. Edouard : Mr. William Hodgson.
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County of Lotbinitre.—~St. Gilles: Mr. Michel Parent.

County of Vaudreuil—Ste. Marthe: Mr. Calixto Milard.
MCpumy of Chicoutimi.—~Villuge of Bagotville : Reverend M. Frangois
Morin.

County of Dorchester.—~Ste. Marguerite : M. Onésime Laflamme,

DIPLOMAS GRANTED BY BOARDS QF EXAMINERS,
RICHNOND BOARD OF EXAMINERS.

1st Class Elementary (L. § F)—Mr. Charles Phil. Charpentier; Miss
Philomdne Rirouac.
2nd Class Elementary (£.)—Misses Sarah MartinPearson and Eliza Lewis
(£. § F) Misses Louise Gauthicr and Herweine Lyonnais.
Feb. 17, 1865.
J. H. Granay,
Secretary.

BEDFORD BOARD OF EXAMINERS.

1st Class Elementary (E.)~=Mr. Henry C. Knowlton and Miss Bridget
Moran; (£. & £) Miss Lucy H. Moran; (£.) Misses Arvetta M. Sergeant,
Martha D. Stone and Ennice Wallace.

2nd Class Elementary (£)—Misses Delin R. Brownson, Sarah Butler,
Caroline C. Hadley, Elizabeth Hase ; Mr. Daniel F. Chamnberlin ; (F.) Miss
Frangoise A. Chartrand; (£.) Misses Johanna C. Reid, Charlotte Aun
Roberts and Mary Ann Savage.

Feb. 7, 1865.

W. Gissox,
Secretary.

OTTAWA BOARD OF BXAMINERS,

st Class Elementary (E.)—Misses Helen Dodge, Isabella Grant and
M G Fiem E)—Misses Amtlia Disilva, Mary J ks
2nd Class Elementa 2)——Misses Amelia Diésilva, Mary Jane Jackson
and Elizabeth Oakely,.y( - i
Feb. 7, 1865.
Jous R. Woops,
Secretary.

GASPE BOARD OF EXAMINERS.

2nd Class Elementary (F.)—Elzéar Daigucault.
Feb. 7, 1865.

P. VieerT, I,
Secretary.

QUEBEC BOARD OF PROTESTANT EXAMINERS.

2nd Class Elementary (E.)—Mr. Richard L. Redman; Miss Anna M.
Thompson.
Dec. 16, 1864.
D. Wik,
Secretary.

BOARD OF EXAMINERS OF THREE RIVERS.

13t Class Elementary (#.)—Misses Zanaise Bourgeois and Julic Anne
Houde.
2rd Class Elementary (F.)—Miss Maric Aveline Preulx.
Feb. 7, 1565,
J. M. DfsteeTs,
Secretary.

BONAVENTURE BOARD OF EXAMINERS.

13t Class Elementary (E.)—Miss Margaret Fairservice.
Feb. 7, 1865.
Geonce Keiry,
Secretary pro fem.

RIMOUSKI BOARD OF EXANINERS.

2nd Class Elementary (F.y—Miss Gélina Lavoic.

Feb. 7, 1865.
P. C. Douas,
Secretary.

EANOURASRA BOARD OF EXANINERS.

13t Class Elerentory (F.)—Misscs Philoméne Bernier, Eléonore Bouchard,
Justine Langelier and Genevieve Lapointe.

Feb. 7, 1865.
P, Draas,

SBHERBROOKE BOARD OF EXAMINERS,

st Class Academy (E. & F.)—¥r. Thomas S. Ball.

2nd Class Academy (E.)~Mr. Charles B. Daggett.

13t Class Elementary (£.)~Misses Emnia, C. Ball, Jane Cockburn, Ade-
laide Davis, Achsa M. Farnsworth; Messrs. Robert McLeod, John J.
Proctor; (£. § F) Misses Emms A. Sawyer, Arabine Williams, Jerasha
Williams and Lucy A. Wilson.

2nd Class Elementary (E.)—Misses Ellen Bailey, Eliza Dongan, Anua
Masia Hall, Irene Perkins ; Messrs. Oscar Lang and Justice J. Parker.

Feb. 7, 1865.

S. A. Husp,
Secretary.

QUEBEC BOARD OF CATHOLIC EXAMINKRRS,

Lst Class Elementary (F.)—Misses Philomdne Beaﬁdry, Mario Eugénie
Boisvert and Adele Estelle de St. George. .
2nd Class Elementary (£.)—Miss Adéle Eugénie Estelle de St. George ;
(£.) Miss Agods Fauchon. :
Feb, 7, 1865.
N. Lacasst,
Secretary.

MONTREAL BOARD OF CATHOLIC EXAMINERS.

1st Class Model School (F.y—Mr. Edouard Simays; Misses Marie Hebert
and Alphonsine M. Laberge.
st Class Elementary (F.)—Mr. Joseph Alphonse Allard ; Misses Marce-
line Couture, Esther Emilic Gauthier, Maric Sophie Guestier, Rose de Lima
Lagacé, Marie Célina Leduc, Julie L'Heureux, Valérie Lussier, Qdile Miron,
Denise Picard, Zot Potel, Cesarine Ratel, Adtle Véronneau St. Denis; (£.)
Miss Anna McHugh.
2nd Cluss Elementary (F.)—Misses Pbhiloméne Bouthillier, Phélonise
Gendron, Maric Lydie Langlois, *’~vic Leroux and Marie Louise Pigeon.
Feb. 7thand 8th, 1865.
o F. X. VaLapr,
Secretary.

MONTREEAL BOARD OF PROTESTANT EXAMINERS.

S 1st Class Academy (E.)—Messrs. John Mcintosh and Isaac Van Wart
chenclk.

2nd Class Academy (£.)—Mr. William F. Eastwood.

18t Class Model School (E.)—Miss Elizabeth Maxwell. .

1s¢ Class Elementary (£.)—Misses Lilia Ainsworth, Ruth Ann Baldwin,
Elizabeth Collings ; Mr. John McGruer.

2nd Closs Elementary (E.)—Misses Jamosina Copeland, Margaret Mc-
Crirmmon and Elizabeth McGarnry.

Feb. 7th and 8th, 1865.

P. A. Gisoy,

Secretary.

BITCATIONS WANTED.

An cxpericneed teacher holding an Academy Diploms wishes to obtain
a situstion in an Academy. A French School where be would have an
opportunity of learning the Freoch langusge while teaching English
would be preferred.  Apply at the Education Offlce.

An English teacher with a Model school Diploma (English and French),

and who bas had much expericnce in teaching, is desirous of obtaining em-
ployment.  Apply at the Education Office.

A gentleman who is competent to teach French, Latin, Greek, mathe-
matics and all the branches included in an academic course, is desirous of
obtaining cmployment. Apply at the Education Office.

JOURNAL OF EDUCATION.

MONTREAL (LOWER CARADA), FERRUARY AND MARCH, 1865.

To Our Sabscribers.

We regret the necessity which compels us so frequently to
recur {o our out-standing accounts, but s0 many of onr subseri-
bers are in arrears that the time has come when we must insist

Secretary,

on payment. We would therefore notify such as are indebted for
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moro than the amount of their subseription for the current year
that unless prompt paywent be mnade, the Journal will be discon-
tinued and legal proccedings instituted for the recovery of all
arrears, although we confees that this alternative is repugnant to
our feclings and would gladly be aveided.

All remittances, whether for the Journal or the Teachers’
Savings Fund, should be made to A. de Lusignan Esq,, Clerk of
Accounts and Statistics.

A few words more on the question of Protestant
Edacation in Lower Canada.

As we have said before, we have, on principle, abstained frown
all subjeets of controversy in this journal; but the same reason
which, some time ago, induced us to make a few observations on
the meeting for the advancement of Protestant Education compels
us now to contradict some assertions that have been published
since.

Our Table showing the apportionment of the Superior Eduea-
tion Grant for instance, has bera severely eriticised because the
bursaries given by government to the High Schools of Quebec
and Montreal had been included in the grants put down to these
institutions as were also the pensions and otber allowances drawn
by the McGill College. But, we muy ask, arc not the sums thus
paid really subsidies to Protestant institutions, and were not the
bursaries accorded to the Institute for the Deaf and Dumb at
Montreal, similarly included in the grants to Catholic institutions ?
And here it should be observed that almost all the subsidized
institutions maintain a certain number of bursars; and the
government holds this as one of the conditions favorable to the
granting of aid, so wuch so that particular mention of the fact is
to be made in the annual reports. But were these awounts
deducted on both sides, we should still find that the share absorbed
by Protestant institutions is greater than that which the ratio of
students or of the population warrants.

It has been said also that many institutions on the Superior
Education list are undeserving of the position thus assigned
them; but this is an assertion which completely ignores the fact
that academies and model schools are placed in this very cate-
gory by the Act specially providing for Superior Educaticn.
Without stopping to examine whether the reproach is well or ill
founded or whether it applies with greater foree to Catholic or to
Protestant schools, it is evident that the moment it has been
demonstrated that Protestant institutions receive 2 double share
in the whole grant it is not they. but the Catholic colleges that
have cause to compliin of the grants to so-called undeserving
academies and model schools.

Many other assertions invite criticism but we shall confine our
remarks to the most important.

Tn 2 lecture already adverted to in these columns, Principal
Dawson, while rendcring perfect justice to the Department as to
the past though expressing fear for the future under the coufede-
ration, commented upon the Third Reader published by the
Brozhcrs of the Christian Schools in the United States, which,
Le said, contained many things inconsistent with British sove-
reigaty. It will suffice to say that this book has never received
the sanction of the Council of Public Instruction.

Again, Principal Grabam, who has published three voluminous
letters in the Montreal Haald, quotes passages from Garncau’s

History of Canada which he declares to be hostile to the British
Government. W shall discuss neither the merit nor the appo-
sitness of these quotations but shall merely observe that the
extracts in question are taken from the prefuce to the lurge work
published in three volumes, and that the Council of Public Ins-
truction hag only approved the school abridgment in which these
passages do not occur. An abridged lmtor) by Mrs. Roy, has
also been approved in the same manner. We have never admitted
as Mr. Graham pretends, that the examination papers were drawn
up exclusively from Mr. Garneau’s work; on the contrary they
were based on history itself and framed by a perSon who had
studied the subject at its source. Ifwe have said that candidates
for teachers® certificates were bound to prepare themselves with
the assistance of Mr. Garneauw’s history only in as far as that
work was the best for the purpose, we have simply enunciated a
patent truth, because the larger work of this author is, in fact, as
yet the only onc of that extent comprising the whole history of
Canada. Mr. Grahdm insists on what he designates as the
questions from the apoeryphal books luid down in the examiva-
tion papers on sacred history. The subject, we beg to remind
bim, is not theology but history; and those who hold that the
book of the Machabees is not an inspired work cannot deny that
it is valuable in an historical point of view. Besides, the matter
does not, as we bave said before, come within our province ; the
views of Protestant theologians have representatives in the
Council of Public Instruction on whom nothing objectionable
would have been imposed. (1)

Mr. Graham is especially irritated at certain observations
which, he believes, go to impugn his veracity; the reporters
alone, it appears, are to blame in the matter. He did not say
that there was no examination on arithmetic, but that the tests
applied were insufficient. Xven as thus amended his strictures
are still open to discussion ; and very few persons will be found
who shall accept as incontrovertible an assertion implying
that a candidate who can solve any given problem in fractions, or
in interest, docs not koow the four fundamental rules of arith-
metic. The examination papers, it should also be added, only
aim at establishing 2 minimum of examinatioun.

Mr. Graham also denies having said that the Superintendent
had attributed the reduction of the grant in the case of the St.
Francis College to the reason which he gives, and we are now
told that the explanation eame verbally from one of the officers
of the Department. In that case it should not have been made
the subject of an attack since be had received, a few days
afterwards, an authentic reply to his official letter informing him
of the real cause to which the reduction was to be referred.

It would also be edifying to know when and where the present
Superintendent assumed the title of Minister of Public Instruc-
tion as Mr. Grabam asserts in one of his letters.

Lastly, as a specimen of the kind of matter which fills the

cighteen columns taken up by bis letters, we will only mention
the reproach addressed to the Department because one Protestant

(1) The questions that have reference to the Book of the Machabees are
the following :

6. Give an account of the martyrdom of the old man Elcazarand of the
Machabees.

57. What was the end of Antiochus ?

58. Relate the chief exoloits of Judas Machabeens.

59, That was the condition of Judea from the death of Judas to the
accession of Herod 7
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institution only has found a place on tho list of girls’ academies.
The reason is simply this, Zhere were no applications — the Pro-
testant academics being almost without exception open to both
sexes, It would be just as reasonable to complain that the Laval
University is not on the list, despite the fuct that no application
has ever beon made on its behalf. As to the rest, Mr. Graham
may have already convinced himself of the truth of tho proverb,
by no means apocryphal, which declares that no man is a prophet
in his own country, His letters have been answered by a news-
paper published in the locality in which the Prinoipal resides—
tho Richmond Guardian — in terms much more severe than any
wo should have cared to employ. We make the following extract
for the edification of our readers:

#We insert to day Principal Graham’s first reply to thestrict-
ures of the Superintendent of Education upon his speeoh, and
those of the other gentlemen who inaugurated the agitation for
the protcetion of Protestant Educational interests, at the recent
Convention at Montreal. 'We shall of course publish those parts
of the hon. Superintendent’s review to which reference is made
in the course of the discussion. We regret that the length of the
review prevents its insertion in full in theso columps, We con-
sidered it at the time a most complete, exhaustive, and crushing
production—and the subsequent continuance of the agitation by
the leaders of the movement in question is only another instance
showing the persistance with which men cling to exploded
theorics. 'We have not the ghost of a shadow of sympathy with
much that has been urged in opposition to the school law per.se,
or its administration by Dr. Chauveau, and are of opinion that
the objections that have so far been given prominence to, in recent
letters and speeches, will not be endorsed by these who have to do
with the mavagement of our Common Schools; in others mere
side issues have heen raised — as in Principal Grabam's reply.
That the system is defective in many respects we admit—in some
essential particulars perbaps. But we deprecate any radical
change as being utterly uncalled for; and that the present law or
its administration by Dr. Chauvean is partial in its operation, we
altogether deny. So far the agitation, while it has been charact-
erized by a great amount of gas, has utterly failed to throw a
solitary ray of light upon a very difficult subject.”

Twenfty-fourth Convention of the Teachers® Association.
in connection with the Jacques Cartier
Normal School,

HELD OCT. 14, 1864 Axp 3avw, 29, 1865.

The chair having been taken at 9 o'clock A. M., the minutes of the
last meeting were read and adopted. -

Mr. Cassegrain read a paper on Infuition.

The following subject, proposed by the President, was then debated:
What branckes should be taught in Elemeatary and Model Sckhools
respectively, and how far should eack be studied ?

Rev. Mr. Verresu opened the discussion, ably expounding the opi-
nions held on these points by divers authorities, and was followed gy
AMr. Caron, Insjicetor of Schools, and Messis. Emard, Simays and
Archambault,

The Superintendent of Education then made some observations on
the subject of the debate, explaining how different opinions might be
reconciled.  He recommended the classification of the subjects to be
taught into two categories, the first to include all the branches of
which the teaching should be made obligatory, the other such 2s might
be taught or omitted at pleasure. The first of these divisions wonld
naturally inclede reading, writing, catechism, arithmetic, elements of
%mmmor aud of geozraphy; the second, reading with analysis, history,

ook-keeping, and the elements of agricaltare.  Object lessons, he,

added, should be introduced in all the schools, because, while impart.
ing instruction, they had the ¢ffect of diversifying tho studies snd
reudering them more agreeablo.
The following table was then, after some further discussion, adopted
by the meeting :
Brexesrany Scumoors.

Subjects, How o be sought.

LReading..ovee seiossveniseieenss Notlimited,
Willing coervonee ecvreanens
Arithmetic vovveieaennens
CatechiSm cuvees covnns s

wee do
. As far ag Proportion.
Not liternlly.

Sacred Ristory.....
Qbject Lessons.eeues cavecronnsnes

. MopsL ScmooLs.
Obligatory branches.

How to &e taught,
Reading.... o« ++ With analyais.
Writing .. Not limited.
Arithmetic In all its branches
Catechism.. Literally,
Grammar..... .. Syntax.
Letter writing ..... .Elements,
Geogrophy.eeeaeas . With full particulars.
History of Canada.. . do

Sacred History.... ... do
Book-keeping.seasese ceecns ooseq. Single and Double catry.

Optional branches.

Literature..... veese.Elements,
Agriculture.. cees do
Geometry do
Algebra. ... do
Mensuration..eesasese casonscness do
SUITeYINg covvecrsraccrsvasocecs do

Mr. Valade, School Inspector, delivered a lecture on the History of
Canada ; after which, on motion of Mr. Paradis, the. meeting adjourned
to the last Friday in May.

Messrs.. Boudrias, Prion, Bellerose and H. Pesant promised lectures
for the next convention, when the following subjects will also be
debated : Wkat are the best methods of leacking simple and compound
Proportion? and W kat is the best Frenck Grammar? .

Twonty-fourth Convention of the Teachers’ Aasocigtion
in connection with the Y;aval Wormal School.’

HBELD OX THE 27TH AXD 287H Jax. 1865.

Tu the absence of the Secretary, Mr. Lacasse was requested to.sct 23
such pro tempore.

‘The minutes of the last meeting having been read and adopted, Mr.
-St. Hilaire delivered s lecture on.Education.

The Superintendent addressed the teachers present on varions edu-
cational subjects of practical importance, such as reading with critical
gnalr)ésis, mental anthmetic, object lessons and the uge of -the black

oard.

The meeting then adjourned to the following day.

SECOND SITTING.

Mr. Bardy, Inspector of Schools, read a paper on the Duties of
School Inspectors; after which the following subject was debated:
WWhat are the principal amendments o be made in the School Laws
in the interest of teachers ? )

The Council of Pablic Instruction, the Department, the Savings

.Fund and the subject of teachers’ salaries formed gs many different

poiots in the debate, which'stands adjourned to the next x'neetinf.

It was then, on motion of ‘Mr.-Dufresne, seconded by:Mr. Tardif,
unanimously

Qtesolved, —That .in the opinion of this meeting.the Rev. Mr.
Langevin's treatise on the Art of Teaching is in-every fespect an
exccllent work, and is destined to supply 8 want lopg felt by the
monagers of schools in Lower Canada.

Two other resolutions recommending the work sbove mentioned to
families, and more especially to School Inspectors and teachers,-were
also agreed to.

1t was further resolved, on.motion-of Mr. Lacasse, that the Secretary
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bo directed to upj)ly to the Inspectors of Schools for lists of all the
teachers employed in their respective districts.

The Hon. P. J. 0. Chauveau made some observations on the subject
of the Emposed amendments in the School Laws with the view of
giving tho teachers the beuefit of his counsels in the discussion of that
very naportant question,

A vote of thanks to the Superintendent for his attention to the Asso-
ciation closed the proceedings of the duy.

Messrs. Thibault, Pelletier and Potvin entered their names as lectu-
rers at tho next meeting.

Notices of Books and Publications,

Ryersox.~—Remarks on the new Separate School agitation; By
Dr. Ryerson.  Lovell & Gibson, Publishers, Toronto ; 1865.—~26 pp.

Sacarp.—Iistoire du Canada ; By Frire Gabriel Sagard, Théodat.
Fac-simile of the edition of 1636 ; Paris, Ist. vol. Tross. 12 fr.

Sagard's History of Canada published in 1636, of which this is an
exact fac-simtle, had becowme exceedingly rare, only two copies being
known tn exist in this country~—one in the library of the Laval
University, the other in the possession of one of our ablest collectors.
Le grand voyage au pays des Hurons, by the same author, has also
begome almost a literary curiosity, six copies only, as far as we know,
being now in Caungda. We have recently had oceasion to notice the
Jac-simile reprint of s still rarer work, 7. ¢. Cartier's Second Voyage
to Canads, of which the oaly copy known to exist is that in the pos.
session of the British Muscum. The present reprint will be in four
volumes aud will be sold at 48 frs.

Caravox.—Premieres missions des Jésuiles au Canada. Lellres
¢! documents inédits. Published by le P. A. Carayon; Paris, 1 vol.
8vo. xvi:304 p. 12 fr.

Navovtox WL.—Histoire de Jules César avee une préface par S.
M. U Empereur des Frangais; vol. 1st, large 4to, vi-361 p., Paris. With
four maps and a Portrait of Julivs Cwsar.

Eanglish and German translations are being prepared simultanconsly.
The Sultan has also ordered a translation in t%c Turkish language.

Marcou.—Nolice sur les gisements des lentilles trilobitiferes taconi:
de la Pointe-Léris au Canada, par M. Jules Marcon, (extrait des
Bulletinsde la société Géologiquede Lrance) ; Paris, 16 p. and 2 Plates.

Marriexy.—Dictionnaire des antiquités chrétiennes, contenant le
résumé de fout ce qu'il est essenlicl de connaifre sur les origines chré-
tienres jusqu'au meyen dge exclusivement, ourrage accompagné de 270
gravures ; 8 vo, viii-68l p. Paris, Hachette, 15 fr.

Le Foyer Caxaprex.—The first four numbers for 1865 which come
to band under the same cover, containr among other articles, an excel
lent biographical sketch of the Rev. abbé Ferland, by Mr. Lajoic, and
an essay by Mr. LaRue on the historical songs of Canada which is
asequel to bis former article on the popular ballads current among
the colonists.

Gagyox.—Les chansons populaires du Canada, recueillies el publides
arec annolafions, paroles el musique, par M. Ernest Gagnon; 1st Part.
Office of Le Foyer. .

Cavcnox.—L' Union des Provinces de U Amérique Britannique du
Nord, par U Honorable Joseph Cauchon; Quebec, 8vo. 152 p. Coté.
The same work in English, translated by Mr. Macaaley.

Caserarx.—Hisloire de laMere Marie de UIncarnation, premidre
Supéricure des Ursulines de la Nouvelle-France, précédée dune
esquisse sur Uhistoire religicuse des premiers temps de celle colonie,
par Pabbé H. R. Casgrain; Quecbec, 8vo. 467 p. G. E. Desharats,

MONTHLY SUMMARY.

EDUCATIONAL INTELLIGENGE.

~Education as well as patriotism mourns the death of Edward Everett.
Besides the numerous high civit and diplomatic offices which he adorned,
‘l° was for four years a laborious teacher—professor of Greek in Harvard
College, Though but twenty-one years of age, when he received this
appointment, his lectures gave a new impulse to the cause of Greek
literature in America. During his professorship he translated Buttmann's
Greek Grammar sad edited the North American Review. While acting
as governor, he was very cfficient in the organization of the Board of
Education, and founding the normal schools. The state bas over bhad

——

reason {0 regret that his clierished plan of devoting the « surplug revenuo
of the United States,” to the school-fund, was not ndopted. His lectures
and addresses on education alone are monuments of his wasterly eloquence,
as well as his zeal in behalf of public fustruction. Mr. Everett has been
present at every cxamination and cxhibition of the Everett Grawmmar
School, Boston, in which ho 100k n deep interest.  The schools of Boston
closed on tho day of his funeral.—Mussuchusetts Teacher.

—Thae Roman Catholic population of this city muy take credit to themn-
selves for their well appointed educational establishments, and more espe-
cially for being the first this fall to set up night-schools for young men.
In other cities night-schools are carried on uuder the auspices of Mechanics'
Institutes, and the scheme is made extremely cfficient by the addition of
classes for young women. Indeed a Mecchanics' Institute that does nat
embrace some means for cducating youny men other than the circulation
of books and the kceping up a reading room is & mere sham. The lending
library will be found patronized only by the novel reader or literary dibbler,
while books of instruction in the practical arts an sciences are untouched,
because the young people who resort to these places for mental food have
not tho elementary education necessary to enable them to read scientific
hooks with profit to themselves. A library is merely o help to o system
of instruction. Anadvertiseruent appeared in our columns lately, on bebalf
of those students who wish to devote & part of their time to teaching.
Now, the abilities of somne of these youny men might be turned to account
in teaching night schools, It i3 to be hoped the int will not be lost, and
that our Protestant population will sce the npecessity for these schols as
well as Roman Catholics.— Alingston News.

LITERARY INTELLIGENCE.

3. Edmond About wrote in a report of the Fine Arts Exhibition, © M.
Lepere is skilful, educated, more than intclligent” M. Lepere inquired,
by note, of the wsiter what he meant.  # What do you mean to say, sir?
I am very much afraid you mean to say that I am better educated than
intelligent, and that the comma signifies nothing. And even if it is there,
it might not have been there M. About replied: ¢ The comma proves,
sir, that I look upon you as & man who is cducated, and more than
intelligent.” 3. Lepere was not satisfied, and appealed to the law to
redress bis grievances. M. About answered: # I am challenged to explain,
and say that if that comma be o scrious, solid, established, intentional
comm, and if I meant to say that M. Lepere was both an educated man
and & man of remarkable intelligenee, I hasten to declare that I was still
under that impression when I wrote wy article, that is 10 say, ¢ forimght
ago~L’ublishers Circular,

—From a document recently published,it appears that the Imperial Library
of ¥rance (sometimes called the Royal and sometimes the National
Library) contains 2 million printed volumes, 200,000 manuscripts, 3 million
prints, and over 300,000 charts and topograpbical maps, sketches &c.,
besides its valuable collections of medals and antiques.—Paris Union.

— Publi¢ lectures by eminent men are much in fashion just now in
France. Among those who have recently applied for permission to parti-
cipate in this wode of popular instruction arc the Prince de Broglic, and
counts do Montalembert and de Fallous.

SCIENTIFIC INTELLIGENCE,

~Life everywhere! The air is crowded with birds—beautiful, tender,
intelligent birds, to whom life is a song and =z thrilling anxiety—tho
ansiety of love.  The air is swarming With insects—those little animated
wiracles. The waters are peopled with innumerable forms—from tho
animalcule, so small that onc hundred and fifty millions of them would
not sweigh & grain, to the whale, so large that it secems an island as it
slecps upon the wases. The bed of the sea is alive with polyps, carps,
star-fishes, and with shellanimalcules. The rugged face of the rock is
scarred by the silentboring of soft creatures, and blackened with countless
muscles, barnacles and limpets. ]

Life cverywhere! On the ecarth, in the earth, crawling, crecping, bur-
rowing, boring, leaping, running. If the sequestered coolness of the 1§-ood
teropt us to saunterinto its checkered shade, we are saluted by the din of
nurnerous insects, the twitter of birds, the scrambling of squirrels, the
startled rush of unsecn beasts, all telling how populous is this sceming
soltitude.—1f we pause before a tree, or shrub, or_plast, our cursory and
half-abstracted glance detects o colony of var.wus inhabitants.  We pluck
a flower, and in its bosom we sce many a charming insect I3u;y in itg
appoinied labor.  We pick up o fallen leaf, and if nothing i3 visible on it,
there is probably the trace of an inscct larva hidden in is" tissuc, and
awaiting its development.  The drop of dew upon this lcaf will probably
contain its animals, under the microscope.  The same microscope reveals
that the @ blood-rain” suddenly appearing on bread .nnd nwn}tcnmg super-
stitious terrors, is nothing but a collection of minute snimals (Monos
prodigess); and 1bat the vast tracts of snow which are reddened in o
single night, owe their color to thf: marvelous rapidity in _mproducuon of
a minute plant (Protaccus nivalis.) The very mold which covers our
cheese, our bread, our jam, or our ink, and disfgures our da‘mp wallg, is
nothing but a collection of plants, The many colored firo which sparkles
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on the surfuce of o summer sea at night, as the vessel plows her way, or
which drips from the oars in lines of jeweled light is produced by millions
of minuto animals—New York Teacher.

~—The American Academy of Sciences hicld its annual weeting in Wash-
ington last month. Prof. Agassiz read a paper ¢ On glacial phenomena
nnd the pregent configuration of the State of Maine,) which gaverise to
an animated discussion.  Sowe of the other papers read were: ¢ On the
dimensions and proportions of Awerican soldiers,” by Dr. B. A. Gould of
New York; ¢ Ona method of exhibiting certain statistics of hospitals,” by
Dr. Joln L. Leconte; %On the changes that have taken place on Charles-
ton bar since the sinking of tho obstructions, as developed by the coast~
survey,” by Prof. J. E. Hilgurd. Gen. Meigs, Prof. 0. M. Hood, and Dr.
Kirtland bave been clected to the vacancics in the Asuerican Academy of
Sciences, caused by the deaths of Gen. Totten and Professors Silliman and
Hubburd. The corresponding members clect are Sir R. I Murchison,
geologist, president of the royal society ; Alexander Braun, the Prussian
botanist; G. B. Aing, astronower royal ; ¥, Woshler and Victor Reynault,
chemist.—.lass. Leacher.

NECHOLOGICAL INTELLIGENCE,

— The death of the Rev. Abbé Ferland wlich occurred suddenly at
Quebee on the 11th Jaauary last, leaves a blank that will be very sensibly
felt in the Cunadian world of letters. As Ghaplain of the garrison, his
kindness and uthanity had cudeared to him many friends, while his ncknow-
ledged talent as a writer had found a host of adwmirers among his fellow
countrymen and the reading public generally, Mr. Ferland (Jean B. An-
toine) was born at Montreal on the 25th December 1805 and had, thercfore,
just completed his 59th year when he died. He was of an old family
that, coming from Poitou, France, had settled on the Island of Orleans
and whose name was originnily Freland, The subject of our sketch, when
a boy, proceeded with his pareuts to Kingston and there received o partof
his cducation under the care of Mgr. Gaulin, the bishop of that diocese,
who, percciving the capabilities of his young pupil, transferved him to the
college of Nicolet, where he completed his studics and remained as profes-
sor long after he hud been ordained « priest.  Having, as curé, ministered
to the spiritual wants of several parishes successively, and having also
creditably acquitted himself of several missions of more or less impor-
tapce, ho was appointed Professor of History at the Laval University and
Chaplain to his co-religionists in garrison at Quebec, for which ministry «
Lis perfect knowledge of the English tongue and his amiable disposition ]
and manners rendered hire eminently qualified. 1lis funeml service was
performed in the Cathedral, the archbishop officiating, aud Col. Gordon,
tue officers of the garrison and several dotachments of troops under arms
being in attendance.

— It is with extreme regret that we are called upon to record the death
of tho Hon. George Moffutt which occurred rathier unexpectedly on the
morning of the 26th February at his residence in Montreal.

Mr. Moffutt was born on the 13th August 1787, at Sidchead, in Were-
dale, Ducham county, England, and was ounly 13 years of age when he
came to Canada on the invitation of Mr. Ogilvy of the firm of Parker,
Gerrard & Ogilvy. He was educated at Sorcl, under the care of Mr. Nelson,
fatber of Drs. Robert and Wolfred Nelson, and at an carly age entered the
service of the above named firm, for many years one of the most influential
in the country. Hesubsequently passed into the employment of Messrs.
McTavish & McGillevray, then o leading house engaged in the fur trade,
and, in the interest of his new employers, attended many adventurous
expeditions into the great Nor-west territory.

For more than 50 years he was a partuer in the house of Gerrard, Gil-
lespic & Moffatt which at his death sull existed under the name of Gillespic,
Moffatt & Co.  In 1829, he was appointed a member of the Legisintive
Council of Lower Canada by Sir James Kempt, and during the rebellion
formed part of the Speciul Council. In 1841 he was, together with Mr.
Benjamin Holmes, clected to represent Montreal in the first Parlisment of
United Canade. Mr. Moffatt had been for some tinie previously the leader
of the British party in Lower Ganada, and had taken a very active part
in the political contests of this eventful period. An iucident related by the
Montreal Gazette, which bappened about this time, will aptly illustrate his
fimness in exacting the respeet which be beld to” be due to the dignity of
that branch of the Legislature of which he then formed a part. )

‘While in England, Lord Melbourne having, at an interview, made use of
the cxpression upstarts in referring to the Legislative councillors, our
colonial representative atonce wrote a letter to the minister which com-
pelled bim to make a full apology.

In 1843, being opposed to the policy of the Baldwin-Lafontaine cabinet,
whose decision to remove the seat of Government from Kingston to Mont-
real be viewed in the Jight of & breach of faith towards Upper Canada—the
possession of the capital having Leen guaranteed to that section of the
province by Lord Sydenham~—Ar. Moffatt chose ratlier to resign than vote
against the material interests of his constituents or against his own per-~
sonal couvictions. He also declined the hovor of s scat in the Upper
House profiered by Lord Metealfe, believing that he conld not aceept of
any compensttion for & sacrifice made to his principles. Such personal
traits indicate a proud and noble charncter and reflect bionor on the

momory of a statesman. During the crisis of 1843-1844, bo naturally

sided with Lord Metcalfe, and, togother with Mr. do Bloury, ngain con-
tested the election for the city of Montreal with tho Opposition candidates,
Mcssrs. Drummond and Beaubien, A violent struggle ensued, but the
ministerialists were declared the vietors. At tho following general olection
he declined the candidature and witldrew altogether from the political
arena never again to cater it, except momwentarily during the excitemont
which attended the pussage of the Rebellion Losses Bill, o meusurc which
lie opposed.

Mr. Mofistt was rather above the medium heiglit, with a fine, open coun-
tenance, very dignified yet graceful in his bearing. Although not eloguent,
hie spoke with force and his words carried conviction to the minds of his
Licarers, The evening before his death he had remained i his ofice until
six o'clock closing his letters for the European packet, and appeared to be
in his usual good health and spirits. . e bud attained the age of 77 years
when he died. .

— Two gentlemen who in their time bave Leen instrumental in promo-
ting Education in this country, aud who have now passed away from.the
scene of their labors, cleim a brief notice at our bands ; we allude to Messrs.
Burrage and Jeffrey Hale. The first, who bad come to Cannda to take
charge of o grammar school under tho auspices of the Royal Institution,
way during mauny years secretary to that corporation, and when he died,
was still in receipt of a pension for the services he had rendercd in that
capacity. He had many pupils in Quebec, where he also conducted an
academy at which several prominent men of that city were formed. Mr.
Jeftrey Hale was tho son of Recciver General Hale, and a zealous and
liberal friend of learping. e founded and waintained several schools and.
acted gratuitiously as secretary to several benevolent and charitable socie-
tics duriug many years. He was the brother of the Hon. Messrs. Hale of
Portncuf and Sherbrooke.

8TATISTICAL INTELLIGENCE.

—The Postmaster-General’s report for 1863 shows that the correspon-
dence of the kingdom has risen from about 70,000,000 of i -iters in 1839
(the last year preceding the introduction of penny postage) to upwards of
640,000,000 of letters in 1863. The tables show that the increase in the
nlumber of receptacles for letters throughout the kingdom .has increased at
the rate of 52 per cent., whilst the inhabited houses throughout thokingdom
have increascd at the rate of only 8 per cent.  The forcign and colonial
Ietters coming into the United Kingdom for delivery ure about one-fifth of
the whole number of letters delivered, and the letters despatched to foreign
countries and colonies arc nearly equal in pumber to those which are
received. The most remarkable increase is in the case of France. In 1854,
before the reduction of postage thither, the correspondence amounnted only
10 3,000,000 letters; in 1857 it was 4,206,000 ; and in 1863 it had reached
6,373,000. Tt is believed that 15 per cent. of the total number of letters
posted in London contain printed enclosures, mostly advertisements,

OFFICIAL DOCUMENTS

Tasire of the Apportionment of the Superior Education Fund for 1864,
under the Act 18th Vict., Cap. 54.

‘List No. 1.~—UxivErsiTies.
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McGill College .o v vecvneni v, 292| 2407 00} 2359 GO
To the same for one year's salary of the)
Sceretary to the Royal Imstitution, the
salary of the Messenger, and for contin-
BeNE EXPENSCS.. . iii il ...+ 671 00] 671 00
Bishop’s College. - .vovieeivnan ... 167 1500 00, 1687 00
Total........... e ’ 4717 90

1
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List No. 2.—~Crassioar CoLLEGES. List No. 4.—Acapeuirs ror Bovs, or Mixen.
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NAME OF INSTITUTION. S Eo§ §o§ NAME OF INSTITUTION. o _g_ng %8
gl 3~ | g~ &1 87 | 87
- 3 = 8 =}
8l | & 212 |3
Z 3 < w | <
. . . Aylwmer, (Catholie) o eoveviiii. ootlt, 751 228 00f 222 00
Noet ol Sl Tra 0o 168y of | Ayimes, (Protestany.. - 111111 LI 31| 228 00| 222 00
te, THETASE « v ce e e eeeceenaraennnann 211; 1377 00| 1350 €0 Beau.lhar‘nuxs, St. Clément . .. P 228] 228 00] 222 00
Ste. Anne do Ia Pocatidro . .. veenvunnn... 2521 1791 00| 1687 00 Boym St. Andrews, Avgentenil .......... 1261 228 00] 222 00
L’A..BSOID 110D - v eom e e 191] 1377 00 1350 00 B!\!Q dﬂ Feb\'rc ........................ 146 152 00 148 00
R Momtrealy, o ool 38 12 350 00 Baie St Paule..o..oiii 70! 169 00l 164 00
Ste. Marie, (Montreal)..........coooatl, 238] 1377 00; 1350 00 Bare M
High School of McGill Collogo ... ...... 250] 1123 0] 1128 00 | BATSSIon - 60j 12 001 118 00
G v of Quebee, for the education ller-k’l(}'l:l; ............................ 1-19 340 00 330 00
of 30 pupils named by Government . . . .. 137{ 1128 00} 1128 00 B“]" 1S D e 19) 152 00 148 00
St. Francis, Richmond. . .. .cevnunnn.n.. 120] 750 00 1012 00 [ BEIEH . - -oveeveirerin i 81f 310 00| 330 00
THrE0 RIVEIS . -« «e o eme e erenaenanaenrans 103|600 00} 588 00 (M oo IR I
HOFER . oo oo vee e ce e 30| 400 00) 392 00 gyrencevitie. Lo L.l LiI LIl 63| 304 00 295 00
Clarendon ...coveverreerininnnnniann.. 341 152 00} 148 00
gassvitlle .............................. gf) 152 00 {48 00
ompton ... 2 152 00} 148 00
Total. . coeceivnenenna.. 13359 00 Cookshire. . .. 48] 152 00| 148 00
St. CYPIICR « v v e e e e 140{ 152 00] 148 00
Charleston....cooiiiiiiieiianannann., 73} 480 00} 300 00
Danville .. oev et iii it 107] 228 00] 222 00
Dudswell . o.ooviiviiiiiiiiii ..., 401 152 00| 148 Q0
DURNAI . i e ireeccicie et 65] 304 00] 295 00
Durham, No. lecoiceeiiiiennnnnnnn... 62] 135 00] 131 00
St. Bustache .. vcoveneiiiiicinnn... 105 228 00} 222 00
Farnham, (Catholie). ......coooiiiaa.... 238 203 00| 197 00
Faralam, (Protestant).....covoaoea... .. 501 228 00f 222 Q0
Freteighsburg . o ovnveeeeenaiiianaL., 5] 203 00] 197 00
St. Colomban de Sillery. . ..... . ... ... 195 152 00| 148 00
Ste. Foye. cvevveiirennenaiinannnnn.. 53] 152 00| 148 00
GEntilly « oo s 108] 152 00] 148 00
Granby.. ... .o Ll 119 304 00| 295 00
Georgevilleso oo vvvvnni ot 65 152 00 148 00
, St. GIOGOITE « o wvv s veeeeeana 116] 152 00| 148 00
List No. 3.—IxposTRIsL COLLEGES. HODtHEAON +v v« eeneneevn e 88| 338 00| 328 00
St. Jobn, Dorchester, (Catholic).......... 267] 304 00] 295 00
St. Johu, Dorchester, (Protestant)........ 39] 304 00f 295 Q0
o & ] St. Jean, Isle @'Orléans............. 103} 152 00] 148 00
B« = Enowlton. ...covoven... 65] 304 00] 295.00
B ’é 'é . %amoumska ....................... 750 338 00 ?gg 88
. . < o F | Lopraitice. - eoenen ot 92[ 203 00
NAME OF INSTITOTION. S| 28 | 3B |Totvimere. 101NN 31 135 00f 131 a0
21 % §7 MDidlev..... 00T |l 105|228 00 222 00
5 5 3 Montreal Catholic Commercial Academy . .[[ 142{ 228 00f 222 00
= < MOBUDAZOY < < v e ve v eeemenaaancnaennann 233] 233 00] 246 00
Ste. Marthe .o c i vveeiiiiieies coanann. 80f 152 00; 148 00
MisSiSQUOL + aveecivice ettt 40! 233 00; 226 00
L Pointe.aux-Trembles, Hochelaga .. ....... 80| 304 00} 295 00
Jaliefte. o oom e ceiiiiiniiai o 1 141 845 00] 829 00 | Phillipsburg..aeveeeieecactacenenne.. ]l 491 152 00} 148 00
MOSS0Ne e cveamccrsnavensasocnacancns ,-[| 277} 1000 00} 900 00| Sherbrooke ...cveeeriecnne cavennnnns 77 338 00f. 328 00
NotrdDamede Lévis .o evvieeviiaaats 150] 845 00). 829 00 Sorcl, (Catholic). «veveenaareneeeanenn. 350 400 00; 388 00
St. Michel de Bellechasse . ...l 136] 845 00f 829 00| Sorel, (Protestant) .. cuueecracrnennnn.. 34 135-08] 131 00
Laval coviiiiiniia it 84| 338 00y 332 00 tanbridge . o cii el 60] 228 Q0] 222 00
Rigaid..ooeecoionmaiiiiiiiia.. 143 845 00] 829 00| Sutton. .. eeuvuns ceneeesnncacnsnancanennn 84| 192 00 187 00
Ste.-Marie de Monnoir....coeveianeaan. 174] 500 00] 580 00} Shefford. .. ccevereecreeareesaacacnnnns 90} 304 00{. 340 00
Ste.:Mari¢ de Beauce .. ceeerinaaeaenen . 121] 338 00} 332 00 Stanstead. .. .nvneeveoecnenennoenannnns 180] 542 00 526 00
RUDOUSKI s eve cveneseccsacessensananne 115 500 00| 490 00| St. Timothe...cooueereecaecranacecaas 120] 135 00| 131.00
Lachite . vovcevninanaannn. eeeeveanee- 182 178 001 225 00! Three Rivers, (Protestant).......cc.eee. 201 150 00] 146 00
VETCHATOS - vvem e eeesaanae e aeeen 167 338 00| 332 00| Vaudrenilie. . vv veumenennsonanonannnnn.f| 100] 152 00f' 148-00.
VOreDnes . c.ovceenonromanuacanaennnnns 105] 253 (0] 248 00] YamachichC. «eeevverneeeenencnnnaan.. |l 125 228 00] 222 00
Sherbrooke 55| 253 00] 248 00} Quebec Commercial and Literary Acad....|[ 92] 152 00j 148 00
Longuenil ....... 336 00{St. Andrews, Argenteuil . ... ...t 108 93 00f 93 00
St. Laurent 490 00 ] ROXIOMMer v v vevnveerenneennnnnmenenenaaf| 50] 133 00} 129 00
Bedford High School.”.....coieveenans. 2] IR 100 00
. St. Hyacinthe Girouard Academy ........ k¥ 1] A 150 00
Total.eceeeiieiiannnns 7829 00 Total.ieieienennnnnnn. 13394 00
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List No. 6.—Mobpet Scroots.

List No. 5.—~AcADEuiES ¥or GinLs.
a - -
.| E £
NAMB OF INSTITGTION, 5| &8 22

£l 8 | §

S R -
Ste. Anue de Lapérade..covee oo seeeaeena|| 166] 135 00] 133 00
St. .\mbroise de Kildato,covee veeneevn. seesofl 118} 93 00] 93 00
L'Assomption....... .. erseeans seeveeeeeaet 1781 135 00] 133 00
St. ATNB. e eenereooosnassacaerenssssasassf 1121 114 00 112 00
Baie St. Paul....cooeienn. rereresa st ceedd] 93] 114 00] 112 00
Belotile oot vivnnnennonncetasnncinasanacans 84F 93 00! 93 00
Boucherville 122] 93 00] 93 00
CATS. v e v e veenacassanncssosstnsssosasess 62 93 00 93 00
Chambly...ooviiienieieveacannnns 1301 152 00} 149 00
St. Césaite... 185] 127 00; 126 00
Ste. CroixX. .o 75) 152 00] 149 00
Cowansville........ 40! 152 a0l 149 00
St. Charles, Industry. 316] 203 00] 199 00
Chitennguay ..ovue. 104) 93 00] 93 00
St Clément so0vveeennes . 2641 152 00 149 @0
St. Cyprien.eececeecaecnens 162 93 00 93 00
St. Deniseevvvernerecnnns e 120 93 00} 93 00
St. Eltzabeth ...... tesesecaennnse Vesreenes 119} 203 00} 199 g0
St. Eustacht.euversecnsosencscooseoacsaons 125 96 00 9G 00
St. GréZOIrC. cover vasnse snrnne casesevennns 233) 228 00] 224 00
Ste. Genevidve.. .ou.. seesnsennn vevans ceesedt 901 93 001 93 00
St. Henri de Mascouche.eovesvnen. eeesneeaefl 98 93 00} 93 00
St A€, s e v s vnrans soncassesancsssnas 70 93 00 93 00
St HUugues. . oot vveeeee crssnaananons .-...l{ 85 304 00l 298 Q0
St. Hyacinthie, Sacurs de Ia Charito. ... Cieses 320] 135 00 133 00
St. Hyacinthe, Sceurs de la Présentation. ...... [} 209 135 00 133 00
LSlel e cieeienececoaesanarcacansaananeasefl 701 135 00} 133 00
Te-Verte.ovoas vacaescanes PPN Cesaneens 69] 133 00] 131 00
St. Johns, Dorchestericvveee voveeeceancinnes 449; 228 00} 224 00
St. Jacques de PAchigan. c.ovee vuves ceenees 189 203 00} 199 00
St. Josephde LiéviS.eeseeseeaienarnconns 285 304 00] 298 00
Rakouna. cocveeverannpernscsacanaanansasdt 82 169 00) 166 00
Kamouraska . eoies veenonicesennaennneeoens 75 152 00| 149 00
Laprairic ..... P | IR XX 93 00 93 00
Longucuil..... teteneesiannits aneseraanans 352} 30400} 298 00
St Lileeiseieie cennnes sessecsssasassa . 94 93 00 93 00
St. Laurent, Jacques-Cartier.......oe0vuene. 131} 203 00} 199 60
Long Point...ieeiiiietieniir caracacooans 37 152 00] 149 00
Montreal, (board for 12 Deaf & Dumb Females.) 449 00f 440 00
Ste. Marie de Monnoir.. ..o vvuua.. vee sesana 148} 152 00f 149 00
Ste. Naric de Beauee. ccvive voveanvaceoaaaaatt 121 169 00} 166 00
[ST\ £13 ¢ 11, S ves sesncsvens 92 93 00, 93 00
St. Michel de Bellechasse.. covvee sevnaas e.oudl 951 228 00] 224 00
St. NicolnS.ove viresrceecnoncresossroorans 57 93 00 93 00
St.Paul de FInAustric. cvovevreeecvrscaccane Gl 93 00| 93 00
Pointe-Claire. ..o weviieniiineenccnnsann 79 9300 93 00
Pointe-aux-Trembles, Hochelaga. ..., ...00 1} 1221 203 G0} 199 00
Pointe-nux-Tremables, Portneuf........ PR 113] 203 60| 199 00
Rivitre-OQuelle ..vvvivinnneniannnns voeneens 80] 174 00] 171 00
RiMOUSKI. ¢ eevurvne voceas covsoecsconanens 102l 228 00 224 00
Ste. ScholastiqUe.cevee veeurtveeesinoesoans 130} 101 00f 99 00
Sherhrooke. e veeeevevecesvesancoconaseass 152) 304 00] 298 00
L0 3 P P 4011 350 00} 343 00
Ste. Thértst.eves coveoconcncenne teneeannn 1371 93 00} 93 00
St. Thomas de Pierreville........ 0] 152 00] 149 00
St. Timothée.. .ouuer vaennn . 1251 135 00} 133 g0
St. Thomas de Montmagny. 182] 228 00] 224 00
VarennesS.covsee cons cones 9G] 169 00] 166 00
Yamachiche.. 116 152 00 149 09
St. Benoit... Q6] 152 00] 149 00
Threc Rivers.. . 282] 228 00] 224 00
Ste. Famille...... . 69 193 00f 191 o0
Terrebonne.cvuescvenasns ceeeee..i| 140 93 00| 93 00
Trois Pistoles, NO. 1o veenes coenannneacanans 50{ 133 08] 131 00
Vaudreuile oo ve e caieecaneas tnencataanann 891 93 00; 93 Q0
St. Denis Street Academy, Montreal.......... 131] 130 00] 18G 00
Berthier, (County of Berthier). .oove veven.ons J)114).... ... 100 00
PV 37:Y DR | TN PR 10520 00
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& g . .
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214 13
St. Andrew’s School, Quebee. ... ... ... 37 611 00| 601 00
British and Canadian Sch. Soc., Montreal. .{j 114} 676 00} 663 00
Col. Church and School Soc., Sherbrooke. 4l 110] 169 00} 166 Q¢
British and Canadian Sch. Soc., Quebee...|} 192] 740 00] 726 00
National School, Quebec. ...ovuveacaa.n 240} 375 00] 368 00
Point St. Charles, Montreal.............. 190§ 250 00} 245 00
Society of Educaion, Quebec. .. .. vv... 621 946 00| 927 00
& “ Three Rivers....... 353) 509 00] 499 00
Free School in connection with the Ameril 110} 338 00] 332 00
can Presbyterian School Soc., Montreal [|1132( 676 00| 663 00
Lorette, Giris’ sehool......oooveaiane 133 00] 133 00
“ Boys® ¢ i iiieieiiieieaaen 133 00} 133 00
Stanfold .. .. e 401 56 00 6 00
St. Franeis, Indian sehool............... 251 169 00] 166 00
Quebee, Lower Town, Infant school... .. .. 50} 169 00} 166 00
Quebee, Upper Town, Infant school..... .. 80} 205 00 201 Q0
St. Jaeques, Montreaf ................... 700} 845 00] 828 00
To the Cath. Com. of the City of Q cbec. .|| 622] 338 00} 332 00
Deschambeault . ..o iiin i 531 152 00} 149 00
St. Constant.. o .oveeveeciinacenncnanans 99 114 00| 112 00
St, Jacques le Mincur.. . oeovvvnvenaan. .t 138 114 00| 112 00
Point Claire.. .o ooevvenniinnennnnnn.. 66 152 00] 149 00
Lachine . coviviaiiiiniiniiinnnanannn, 2351 w4 001 14 00
Cote des Neiges.covvveevenrviencnannn. 75 14 00| 74 00
St. Antoinede Tilly. . c.ovvvneiann s, 281 74 00 74 00
St. Edouard de Napierville 121 74 00 4 0C
Ste. Philoméne, ... veevaviiniienenans 53 14 00] 11400
St. Frangoisdu Lac. ..o oovieianananan, 107} 74 00) 74 00
Lapraine ..o oci it 421 74 00 74 00
Lacolle, .. vviveeeenvnnaciaceeneeaaann 67 74 00f 74 00
Coteau St LouiS. .. vvvvvneieaeannennnn. 116] 74 00] 74 00
Rivigre du Loupc.ovveiviiieaaaat ] 661 74 00 74 00
Ste. Anne de Lapérade... ...ooovieial.o. 99 74 00 74 00
St. Romuald de Lévis, (Etch.)..oooeuee... 201 74 00] 74 00
St. Charles, St. Hyacinthe.. cooooeae... .. 1281 4 00} 74 00
St Grégoirte. s ceeviennnacrnnnnnananns 661 14 00 74 00
St. Henri, Hochelaga.........cooaveans 130] 74 00} 74 00
Beaumont.. . .eocieiiiiiiiiiiii s 851 714 00) ‘74 00
St. Andrew, Kamouraske.....covviiio.. 4] 74 00 74 00
Ste. Anne des Plaines.. .. ..oooovvei.l.. SG| 74 00 74 00
St. C8saire. « o evvecenennreniennncnnan. 186] 74 00) 74 00
St. Joachim, Two Mountains............. 671 T4 00} 74 00
Boucherville....o.oo i, 116 74 00] 74 00
Lachine, DissentientS ... covevennnnnann. 68 T4 00 14 00
Malbaie,. . cve it e, 118 74 00] 74 00
Ste. RS e eviieiieiiieianaieiin e 84l 74 00 -74 00
St. Denis, Kamouraskf..o. oo ceeveaan.. 110; 74 00] 74 00
Chicoutimi.......oocviimnnniiianaa, 128! 140 00} 138 00
L T Lo 131 74 000 14 Q0
Burg. oot ii i e 5% w4 00] 74 00
Chitteauguay. ..o.eeneniananans .1 18] 74 00} ‘14 00
St Hilalre, oo ce i i aeaa 531 7400 14 00
Ste. Scholastique.. v caeevcrieaiannn... 90 74 00 774 00
St. Joseph de Lévis.. . coviiniieana ..., 302 74 00] 7400
St. Michel Archange....................1128) 74 00 74 OO
St. Jean Deschaillons. .............. ... "66] T4 00 7400
St Gervais.. . cieiiiieiaei e 30| 14 00] 74 00
St. Nicolas, Lé%is. <o e veeneireenannnnnn 371 14 00 74 00
St. Isidore, Laprairie...ooovvneiiaiaae.. 80f 4 000 7400
St. Henri de Lauzon.. - ... ..unsoeroenns 60] 74 0] 74 00
Grande Baie.. - cvoevennrinneiannnnnannn 81} 71400 7400
Sommerset. . o cueiee it i e 40f 152 00} 149 00
Ste. Genevidve de Batisean. ....oeu.e.... 115] 56 00; 74 00
St. Valentin. .. covvveianiiniiniannennnn 92] 56 00} &6 00
St. Vincentde Paul.................... 49 56 00; 56 00
Ste. Martine, (DOF8). v cveeeeneanninnn. 128] 56 00 66 00
Bécancour., oovaie i aa 165) 56 00 66 00
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St. Hubert..ooooveeiooiannaannenan, 55) 66 00} 66 00] St. Frederick, Drummond............... 63 14 00 74 00
£ 111 1171 11 7 461 56 001 66 003 Therville. . o.ceiiiieiiiriiiniiinann, 120 14 00} 74 00
Ste. Gertritde. . v evvi et iriicraniaans 361 T4 00] 74 00 St. Trémée.. o ove v vnemeronarenennancnans 60] 71 00] 71 00
St. Charles, Bellechasse, (boys).......... 871 7100} 74 00] St. Philippe....cceiieiiiiiiiniiaa., 72 00} 74 00
St. George, Cacouna...coeeivcienannnn.. 90| 56 001 56 Q0] St. Culixte de Sommerset................0 104 74 00} 174 00
Pointe-aux-Trembles, Portneuf........... 71} 74 00} 74 00 St. Roch de I'Achigan............. ..., 8 74 00f 14 00
Ste. Cécile, Beaubarnaig .o .ovvvevvvaen . 167 71 00 74 00 St. Henri, Dissentients. .. .ooooviinian... 73] 1 00F 4 00
“ Eboulements ... .iiiuieeeiiiiiiaciaiaan 761 74 001 74 00| Henriville, Therville. ..o oovviiiinnnns 108] 56 00} 56 00
Prot. Model School, Panet Street, Montreal.)] 249] 74 00} 74 00 Arthabaskaville..........c..oiiiian.. 122] 56 00) 66 00
St. Laurent, Montmomncy .............. 100} ‘74 00} 74 00 St. Anselme, (Convent)........ouen.... 80] 56 00 74 00
Rawdony, cvveveiiannennaiinniaiiinaas 18] 74 00] 74 00 Carleton... ccooenuviivnncniannannnnn. 76] 74 00] 109 00
St Gervais. . e cee cveie it rate e 55 74001 74 00| Coteaudu Lac. .. veieennueereiieiennnnn 59] 14 00 74 00
Notre-Dame do la Victoire, Ldévis.........J| 180f 74 00} 74 00] Deschambeoault, (Convent).. ceseeaoft 91} 56 00) 74 00
Rigaud, (Convent).......c.ocovevnnnn. . 86| 74 00| 74 00|St. Henri, Hochelaga, (Convent).. . ...... 196) 56 00] 56 00
St. Vincent de Paul, (Convent).. 114) 74 00} 74 00| Ste, Héléne, Kamouraska ............... 84] 56 00] 56 00
Sch. of Visitation St., Queb, Sub., ‘Montreal.}{ 800] 74 00{ 74 00! Tnverness... e reaareireeaas 351 66 00] 56 09
St. Jean, Port Joly, (girls)......... oo of| 15 74 001  74-00) Ste, Julie, Me antxc .................... 50) &6 00 56 00
Lacolle, Dissentients......ovoveeieeen... 135 74 00} 74 00| St. Lambert, Iévis........... eerenaaens 671 66 00} 56 00
Ste. Anne, No. 2, Kamouraska........... 64] 66 000 56 00 Matane coen e eunaerecnnnaonsennoncns 581 56 001 56 0Q
Meibourne, (gu-ls,) ..................... 841 TH 00| 74 00| Magog..ccvcemiineiiiennenaniiinnenans 40f 74 00} 74 00
German Protcstant School of Montreal... | 55| 66 00| 56 00|Ste. h;i'arune, (€417 1:) J N 102 56 00] 56 00
@ PointedulLac.......co.oiiiiiiiian.s 1011 74 00 74 O0[Nicolet. . .oovevvier covrnuennonnnneann 76| 56 00y 56 00
g St Edouard,hTémxscouam , (girls)e. oo ents s 108} 74 00} 74 00{ St. Placide, Two Mountsing ............. 73] T4 00] 74 00
§ Chiteau-Richer...cooceeeeeaiieai. 57 T4 00] 74 00)Ste. Ursule.. o vi v veeneercaceacaeann 94) 56 00} 56 00
Lothinidre. . o oot e iinieriiiieiienaan.. 62f 74 00 74 00] Sault-aux-Récollets... . eveeenceveenaenn. 82l 74 00] 74 00
Rivigre-Ouello....ccoocvvivinnaeenwa o]} 44] 74 00) 74 00| Sherrington. . ...cevvieineiiinninannnns 121 93 00] 93 00
St Nareiss0. . cecencecceococceacsacenns 82! 74 00{ 74 Q0 Huntmgdon ........................... 63 74000 74 00
St.Paschal . o eveeiiiiii i 108 74 00f 74 00 chryulle, (Convent)....c.viveinenannnn 144 56 00 56 00
Ste. Famille, Island of Orleans‘ .......... 56 74 00] 74 00| \West Shefford.....cveiennenenneennann 46] 156 001 75 00
8te. FOFe. e cevneveceaeiineneesaoenaWfl 1120 74 000 74 001 St. Romuald de Lévis, (girls) .....c....t. 114l........ 74 00
St Stanielas e e e vt e et e 97] 74 00 74 00 West Farnham......ccoootciiiaiaaan.. b3 | AR 56 00
LeedS. o eriire e tiei i it e eeaaaea, 63] 74 00] 74 00] West Brome.. oo ceeenneeennneeaconens 33feeennn. 56 00
St. Henri de Mascouche.................ll 88] 74 00| 74 00| Berthier, B., Dissentients.. weeeeeaaddl 83l....... 56 00
Ecureudl8 .. . cvieevinn it ieiee. 121] 56 00] 56 00] Coteau ﬁnndxxl {1417 C) SR 56 90
St. Jean Chrysostdme, No. 2............. 48] 066 00] 506 00)St Stanislas.. ... .. c..ciiiiiiiiiian.n. 86 00
Rividre-des-Prairies 66 00] 56 00| Chatesu-Richer, (girle)ee.coioivvnaits 56 00
St. Louis de Gouzarruo. ceeeaeen. 56 00] 56 00|St. Anicete. . cviineiiracnaiencanenann. 56 00
St. Léoneeeeeennnn. 56 00] 56 001St. Jean-Baptiste Village 74 00
R St AIMBe. it eitie i it e e, 74 00] 74 00{St. Japvier....... feeeeaaenn . 56 00
E St Patrick Cath, Sch., Point St. Chs., Mont.{{ 105] 74 00| 74 00(Ste. Anne, Eamoursska.. . . ooooorvennons 4 00
St. John’s Suburb, Quebec .............. 811 74 00| 74 00{St. Denis, (Richelien).. eereeeenan. T4 00
St. Alexandre, Toerville. - oennornnnnnn.n. 67| 74 00] 74 00St. Sulpice. ... ..ooeiiiiiaiiiiiiill, 56 00
LAcadie cuiiiincianiaanaianananas 123} 74 00} 74 00| St. Picerre les Becquets.......coovenao... 56 00
Ste. Claire, Do vivvniiiiiniinennnanenns 96! 74 001 74 Q0
St Cbarles, Bellechasse, (girls) .......... 104 74 00 74 00
Cap St Ignace cooveeceacninacncnnanan. 92t 74 00 13 00
ESCOUMIDS. « . . v ovme oon e 57 14 000 74 00
8t. Edonard, Témiscousts, (boys).........]| 80| 74 00] 74 00 Total........oioiitn N PP 17237 00




38 JOURNAL OF EDUCATION

APPORTIONMENT OF THE SUPPLEMENTARY GRANT TO POOR MUNIOIPALITIES FOR 1864,

-
Ei g 2 =
23 g ] 3
a s by ot
Rensons for granting SE 2 - E'S E g
COUNTIES. MONIGIPALITIES. gupplementary aid, and determining the s [|o2 |BEEZ] 8
amount thercof. 258132 é g2 8 a
a =al S
, s81E "B
ESlE |2 |a
S jell Sjcli Slefl. $ec.
Argenteuil. ... o [Mille-Tsles ..o.ooveeeu o ofINEW gottlement &1d POOT tvvieeveanianansanse saneassaceas|l 63]5411 234[00J1 40j00)l 26]00
@ Township of Morin........[| # i 1 schoolhouse built. .. cveveeneeeeenaeeneasa || 51[32) 200[00{1 40j00{f 26{00
& Gore & Wentwortha, o..u0ol 4 " “ B iieiaeasceasenaeaanana|l 128(42})1 212/00)] 40[00| 26]00
“ Chatham, No. 1 (Dissts.). .. }|Population small and maintaing 2 schools.. ccovveeen vvaveanjl 42j00)] 92]93|] 40j00]] 26[00

Arthabaska ......[Ste Enlalic....ovs viev.n oo f[Now settlemeut and POOr «.ovvevvnnveieaniannivassanesddl 122210 881001 80j00)1 26i00
“ St. Léonard.. ..oovienna ol @ “ 1-schoolhouse built ($100)...... «evvee eoeaesfl 291504t  83100) 80J0OI 261..
&« Chester (West).oovvewsnad]] @ u “ “ ($180).. 8490} 32400 60{00[ 26{00

2 . .
“ Clleslcr(Ea\st) P | I « 1 «“ $ (S 00).eiiencenenecannes 83(98]| 198{00]] 60]00{ 26j00
o Ste. Clotilde... voveveneadd]| & 1 “« (S 9M)ieeirncecnnarannns 21§36§} 98j11}] 40[00}] 26j00 !
“ St Valdre .. ovvieeieadlJ ¥ 67(26]( 112[00]l 8000} 26{00
u Warwick..coe crcscoanenanf| @ “ 1 [ @ (S140). .. iveiviiiaeeal]] 150146]) 619/68][ 60[00ff 16]00
“ “ (Dissentients). ... .31 © “ 2 i B ($295) . 0iee eennneeaneeatoa ]t 94145) 125]00] 16[00
w St. Venceslas e cae cvasse ooff “ 2 L #(S200).c0iisceincronnnes 13]78]] 72j00{] 80[00)] 2600
“ St. Norbert..... ke cecasessanns ceaassfl 139{301 14000} 40l00; 26l00
i Victoriaville ... i “ 2 schoolhouses about to be built... .. 110796} 300j00|| 8o[00ff 26|00
« St. Christophe. v vveeee. ) ¥ u 2 schoolkiouses built ($200)..u0en0e.eee.a.. |l 16726)] 180j00)| 8OJOOH 26]00
t Chénie. e vvs vevevnasenees|INew muUnicipality s oiiee caveeivosenncecacscaocessncsnsonc]lececfes]loeado-]] 80100]] 26]00
« Tingwick .eovveaieasoo..f|A considerablo debt to bopaid off ... oo ceineviinnaneeasftea e c bl L)L 26]00

Bonaventurc.. ... JMatapeding coooeeeceinne. !’Sor scttlement and maintaining 2 schools,......ceeeueenaaof 36[0411 237(00{1 40[00} 26100
1 «® &

HOPO +ovvvranennsneonens } oalesll 184]00]] 60joofl 16jo0
i o (Dissentients).es.e. ) ¢ u several schoolhouses built ($500)...... ..., 60' "9l 6000}l 16(00
« Nouvel .oovueevneenneeadf] « schoothouses repaired, involving outlay of $80.11 84118}l 200].01f 40J00y 2000
i Ristigouche cveaveeveeneelf) © i maintaing 2 school8 sevveveaatioeeceessesesft 58{90] 108]00[\ 50]j00l 20[00
s LT H N | B “ “ 2 B ieeisesies sesannssees]l 4310G]....|..[|] 40[00{| 26]00
" New-Richmond . ...ooueunlf) “ o 2 ¢ 170l%0 185]00]| 40]00]| 1600
“« [ w  (Dissts). .. ) < i « 2 B i iecirestiiennne, 124j00}| 40j00) 16[00
“« Carleton ceveeececesaaendff & i 2 B i eieeaeresesesaaeaesil 1081301 4566|0011 40j00)! 26{00
u LY (37, W | B “ “ 4 schoeols, and schoolhouse about to be A
Built ($250) 4uivrrevcnnreaaracncosaroncene sunasssees|l 206]10]] 290j00} 60j00]] 2000
“ Shoolbred .uvues ovssoone.fiP00r settlement and maintaining 2 schools ... .essf} 92}30)] 190j00]] 40]00} 26/00
u Port-Daniel cocveeeeoavaddf| “ “ 2 @ veseasaansasasaalt 1301581 180,001 8000 26{00
H Rist'gouche (/ndiuns).. ....|{Inhabitants too poor to pay a contribution .................. || 60JoO}....I |1 8ofoo] 4000
Beaucs «oaveee .o JAytmer oo oiiasooL L [INEW Scttlement maintaining 4 5ChO0IS. L vuis caeiveaaee oaeeao |l 97[78]] 223]00[) 50}00] 2600
“ St. Fréderic,eeevs vouoeeddff & 6 u B 0 iiiieeiaeiees saeeeaf| 169158)1 232100]] 60j00f 26}00
u Forsythescovveeevnnnneandf} u tesveusaasaeeess onenesdl 76(5411 110100j] 40J00} 16{00
@ St. Epbrem o.v.vienvennanfl © u u 3 B eieieeerasenss enesss |l 104]02{1 215{00]1 40[00]] 26{00
« u u “ 4« 1 gchoolhouse built ($460)]| 130/78]l 348/00{] 40]00{| 26]00
i “ @ « 2 eeeeeesess snraneveno]]l 99]48|] 188j00){ 40j00]| 2600
« Metgermette .vovuviiano ff " veesesessrasassaneenesfl 66{36}] 8000} 40j00ff 26100

“ Aubert-Galiion ...veveeal ¥ “ « 6 it ecricensesseenasl| 200110 315]8411 40]00) 26{00
Bellechasse..... .. JArmagh ..vveee oovess « ... ||POOr municipality, recently established.....o.oovevoeoanuel I 7326] 74l00)! 50[00) 16j00
Bagot..eees ceens|St Andréeeens . uues o ... .||Population increased rapidly and maintaining 7 schools. ...... ]| 194joo}f2139]00|[ 8o0]oo{f 2600
Brome ..........[Bolton, (Dissentients) .. . ...}[Inhabitants poor and supporting 2 schools .. .........eeneeoo}]  45[007) 169;64}f 80j00} 2600
Chicoutimi «.....|LRterridre «.ovee oee.e. o..||PoOOr municipality maintaining 3 schools.ccveeveivaes-ea ool 96i26]1 300j00;{ 40l00)] 26100

“ (SN 1Y, PR | « 39{34)| eo0jo0|| 4000} 26{00

“ FETIIN1137:71) | MR | IS u 69]04]]-227|56]| 40{00( 26;00
€ OuintchouAN. e v e oeeeve.. [INCT ADd POOP SEHICIIENL ccviinvevenenenseaseaeseareaaesss]l 4515811 100]00]] 40j00j) 26]00
s Grande-Baie ..ooovveeea ff ¢ “ tessticarane nanana aieeeaneasanoafl 1531861 4181451 100{00} 26i00
i Chicoutimi, (Village)..... Jl ¢ i 1 schoolhouse built ($1600).........[| 90{66|| 288}00{{ 260j00|| 26|00
“ . Bagotville ...... N | « maintaining 5 schools .............|| 148/80|| 480J00]] 40j00|| 26/60
« Bagotville (Village).......|{ ¢ " tetteereeeannnsnensseseneenseeaall 4862l} 222{00[ 40]00) 26{00
« Hebertville.ooosveneeon s | @ « maintaining 2 8¢hools covave.v.. .. || 104{46]] 112§00j] 60J0O)I 26100

13/oofi 67[00it 40j00i 16]00
ERTPY P | P 40]j00f 26/00

Champlain ......[St. Maurice (Dissentients). . [{Fewinhabitants ... . oo iiu i iiiaiiiiiiiinienseaels
& :
110/66|] 180/00]f 60]00|] 26/00

St Titee e e aneeos o neaa. ||NCW municipality in operation since July.......

“ St Narcisseeeee eeseeesaeaf} & & POOT cevivars conorecosacanssoavsannsces
u«® Forges-Radnor. . .....c... [ ¢ w i ereceerennneseravasnsasesanssa|l 461000 7T1}25)] 50)00); 26(60
o N.-D. de Montcarmel ......[| u maintaining 3 SchoolS +veveeernsaeenases I B5l62][ 172[00]1 60[00) 26100
Compton.........|Winslow (North)..........f| & “ « B B eieiereseeensasaldl 80lG2]| 196[00]| 4o[OOf 26}00
u Winslow (South) .........1 ¢ “ “ B % eiiiicsaeceaseaesl]} 102]18]] 205[00]] 40[00]] 2600
« () 1117, WU | B u i 5 « 1 schoolhouse b. ($150)]] ©1}50j] 160{00}] 40j00}] 26;00
& Newport & Auckland......|| & “ teeeeeaesaassavaaso|l 45l56H 304[001t 6G0{GOjl 26100
@ LADEWICK. e e vnene aeanad]] “ B4 8 iiieieeeaeessaeo|| 63{76]] 380[00] 60j00]| 26[00
« Hereford .cvvvecncneensed|l @ “ B T8 ieviageeensensasss|l 41138] 260100} 45;00 2600
Charlevoix ......[Settrington «ooooveennee 1 & " weveeaseesessassesd]i 61{04f] 20j005 40j00) 26]00
& Isle-aux-Coudres. ... ......|[Revenue small and maintaining 4 ¢ schoolhouses built ($304)  79{141] 168{00}f 40j00j 26,00
« St IrénEC. e v s venene o0 . ||Means very limited, maintaining 3 SchoolS «vvuasevvaneee ool ff 112{82] 240{00{f 50{00(; 2600
e St. Urbain coovvveiennnnes & &« “ 2 « ececevoveneeean 661021] 143150[] 4o0l00]] 2600
¢ ISV T S I « % 4 «  gch, repaired (S140)) 149,68} 308]00]] 50j00)] 26/00
L Petite-RIvIdre ... cev «+....{{Poor municipality and few inbabitants ..... veersenanees-aeall -82130H o91{f00fI 8000} 12100
“ StFidele.cesiieneenanead]] ¢ % maintaining 3 sch. Schoolhouses repaired ($80)j| 94[521 180{00(t 30,00 26(00
& D SAES. s euere o eonse«aoo]|New and poor settiement 1 schoolhouse built ovvevevesss. ]| 45/00(f 30{00 40l00 2600
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Charlovoix ......[St. Placide,.............. {{New aud poor settleruent, 2 schoolhiouses built.. .ovvvs vennre 2(_) '&;i lgg gg ui,g gg 28 gg
Chateauguay .. ... [Ormstown, (Dissentients). . . JIFew inhabitants and POOr. o vvees veauee v serseaannsonanss 3§ ooll Sorealt 2eoioct 2o
Dorchester. . ov. oo {StANAOD o vaves s v an ooo s fINEW gottlemont and pop\ﬂnhon T T I8 sogooll 39001 2ok
b chester. . St. Germain. .. ...y ov... .. [{Poor maunicipality sapporting 6 schools. 1 sch, house built (S145)]} 177184 29100 83 ool Zope
w “ B Granthaw. .. ... coooee .. ]ISmell and thinly cttled munic. heavily assessed to pay off debtsj} 14358 2r9 65 Siooll Sap0
“ Wickham ..o ovtoro. .. JiRevenue small and supporting 3 sch. 1 schoolhiouse buitt ($109.)]] 7104 ggt 20 go ool 26 Og
« Durham, No, 1 .......... Populmxon geattered and supporlmg 12 schools. seesisecanone }gg % 4 ;(8; solooll 2stoa
u St Donasentore 1111010 « ; s ow il tosfeall 14aloo]| dojoo)| 20poe
“ Wendover ... N"‘tvandpoormumcrpahty.......................... 22;3 }(l)g(l)g gggg gggg
G*}?pé T g:i)\:gort o ; " « L é.s.c'h'o.olln;uscs built....... 42721 288(00)] 80l00|l 26loa
“ Grande-Rividre . P . [1Means restricted and maintaining good schools, Bmldmg erected oolool| soloo]] 26lag
for 2 Model SICHOOLH“”.’“t'a:.““d"seixeel‘s;””“““” {(‘;302 20000 Soeall Zejao
> ily- to maintain goo 2
p gf;—%&ééé;i&%:::f:::::::: Poor aug beavily taxed to; 8o sl tladi) soolooi - avjool) 20 00
« Isle-Bonaventure.......... [{hatepayers poor and Not NUMEIOUS ceever veenet cvsnvacsoons gg gg 120 gg ao00 12 %
“ York & Haldimand,. Population small and hcavny burthcned. teeeesisacnnas S2loall roolool dojoay) 2z 00
u Cap-des-Rosiers .... u 1 “ “ creeaanes rooloall taotooil Sojoail 2cjo0
“ énse-a\-gnsifonds D) :: :: . . srrrreeseeeneeen ) 1001841) 180100) 40j00) 26 00
Hochelaga .......{Coteau St. Louis, (Dissts.). . D P PP 2olo0]] scolooll to00ll 2ol
i muu cipalit, mammlmng go0od 8chools .. cuivvivnann
Honthgdon. ... gﬁ&?ﬁﬁﬁ?&l’é”“’“) Foor mieipeit, 3 schools ... e [ 00j00) 13200 dojoof 26 o0
Llslet ceediSt Huberteooooveno..... ® “ R T 123”0 1-21'00 aclooll acpo
w T St. Cynllo....b.......... F ';:b'umtg “ 2 u cesesn et caseaanan 'cmrtm Tolo 4066 teloo
i . broise, 13.). «. .« ||Few inhabi R ST TTRTT I LIRS PPRPPPYOPPROIINN | I
Jo}‘xette ceeeees E:AA\II%lgmc_’_S_ m ) ) e [nhnbitants poor and mmnmmmg 5 good schools. hestaaranes ‘l)\’lig gg gg? (0)8 Zg 88 ';’g 88
Kz;x(nonmska res l?itonﬁl(‘;g::zi? revnillPoor settlement with few mhabxtants nnd maintaining 2 schools 6?7) gg 223 g(s) gg gg gg gg
#t (b.issz.s..) Ste. Hildne vvvvivnennnn. Ratcpaycrs poor ancti(:all’zspgg;:;zigc% signiqgls Tresereesesse lgs soll 2sabe 40'00 solo0
" gtgrctxs::sre u maintaining 5 schools. ... ................|| 156}14]l 2seloofl sofo0 ggoo
binie St. FI8Viehess s oonrnn oo o Building 1 schoolbouse.......{} 115{88]] 218j00}| 5000 o 00
Lot ::nre.......sg P ... « a P10 1T0) s | I 14 =11 3;00 gggg mgg
“ St. Agapit..cieiieana... IVery poor municipality cooaceieiiciceiiiiiiitiiiciesanas. 122(?)(8) 224?8 250001 Helod
Lévis...........|St Lambert..............|/|Ratepayers poor and supporting 6 good schools.............. Solooll aatioll oot Zo1o
IS .. Etchemin, (Village).......||Maintaining twg su;(alcuor szﬁg?[l‘s 5 .sé}.‘(.)(.ﬂ.s.. ceseincorane s 2oloal] Zacfooit Aciooit 3efeo
Mega‘x'zﬁc........lnverncsz( (1723 IO, Meansres‘t‘ncte an mtun gz 0l8 - eeneeane el 40192 suoloo 40,08 gggg
" OOIQOQOq'OOQOQGIQ . R ~ 10073 400
Montmngny......'lsle-aux-Grucs.........., Po ulnuo:verysmall . 2“ b:fg G0[00!] 40]60}] 40[00
AL t“ gzgis‘ie-lslc IORPOORIRRIN | B “ Inhabitants poor and not numerous.....J| 42 ?8 80{00 40‘00,, ig 00
on| "‘1101'000.)’ s LT e « i 1 schoolbouse built ($400).............]] 98]50 098 00 40.08' ¥ Og
Maskinongd St. Didace. .. i [ maintaining 4 schools ......... .00 .00 ) 159 113(2; -gg eg lﬁg'go ® go
“nong "'"'peterboronghu----""” \chaudpoorset‘tlementé..il&.)is.......................... 13240 20730! : 26’
8¢ cevee ;
Vontcalm %ﬁ&%‘ﬂ;" T O perish muinthiing 3 schg $352 levied 10 build a schooll]| 170]84f| 198]00; 120,00 26j00 00
Vonteslm . ... SLLiguO&'d..:.::.:.:.... Poormumcxpahty 8@ Tt n| TS| 008 63:00 2600
Nicolet...,......[Ste. Gertrude ............ ARSI AT ol 333 soooll 2¢lo9
C ulation supporting 2 schools .|| 92{92]f 135[52
OHETS eeasoesss Walagan 11w geutoment with s small pop 1 sﬂ:ll)xoo)hoguse built...|| 55l62|| eolo2|| 40l00 2600
u Hetwell .21« : | 2z o) swoo) 2000
« St. André.iveli.n. «eee .o ... ||Ratepayers poor nnd supporting 4 schools t (aloo) i'llg ?0 §93 29 40,00 26 00
Pontie.........|Calumet.................}|Poor municipality supporting 3'schoolS. ... ceieusunansnnnn, P 7203 Soool Zo0e.
Quetee .........[St. Dunstan, (Dissts.)...... Popnlnuonsmnnandpoor................................ Soledll aalootf Zoocl aome
y “ ®«0veemtosenmnene $99 e W 0P 09T 00PN PO NT Sors b
Rimouski ....... %tétgunstan. Poor municipality mm'ntm.nxngsicolggls.............. 12; 22 %gg gg ;8 gg gggg
« (I)c‘uu.).gtgﬁgze:............... Foor murleipaliy meitaiog B S0k oo eve el g 3sslad)] 4slooi 2600
« MCNIBET ov s vnrnnes vens “ e rhonie  hience v | 12722 1aosl 4ojooh - zcloo
Richmond . ......{Clev clané (sza) ceeenes Inhabxtants poor and supporting 2 schools. 1 scheolbouse built. ?? 28 130 gg aolooll 210
« ?vhlp;on(l)mu).......... u u 5 cerecesenaceeaaal|| 700] 323J00y; 4000l 26loo
¢ IDASOT. cevenenennaanans X
Saguenay Escoumains ..... Verypoorscttlement.................................... 11?% lg(l)gg gggg ggoo
w o T I doussac .. o & Building a schoolhouse ...........ouenn gl ioll 20y 03 1oolog]] 2500
Shefford ....... .. |GraDby, (Dissts)eeeannrnn. Inmn.mn:spoorandsupportmg7schoos............ {14 18l 2ecloolt TEoiogll a0 0o
St Mavrice....... Slmoum’:gan e eteesoness..||New setilement maintaining 4 schools. 1 schoolhiouse built ... Lolaall Soopool Sojool 26 %
’ i, Dy [Fopuatan poor 0d scattored mataoiog 2 soboas. .11 |---| 130j0(l 30100 3000
Stanitead ceesens g:ggé (Dissentients). .. Population poor and sca 2 sl 53 3gg gg gg 83 gg gg
St. Jean.........|L'Acadic, (Dissentients) «.. Populahonsmallandscsttered......................‘..... 28 4 '
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Témiscouata . caue ?St. Aatonin .eveeneen. . . +.|{Poor municipality maintaining 3 schools....ceeevean. teceoen 2 2600
w SLEW ciiiiiiiiiin e s s L2 26100
& St. Modeste..ooieevnennnnn New and poor settlement. 1 schoolhouse built .....vvvenn.... 26{00
Terrebonne..c.... {Abercrombit. e ceeeeaanna, u e eeeeeteecteeanticracesonasaonas 2600
s -Ste. Agathe de Beresford.... “ B ieieececiesescecscaesasansanne 2600
Two Mouataius.... St. Canut, No. 1.......... Mcans restricted and more schools wanted.coovaieananns e 20{00
Wolfeeaeennnnn.. '“'ccdon ................. New municipality mzintaining 4 schools. 1 schoolhiouse built.. . 26}00
« Weedon, (Missentients). ... s “ 1 4 1 #  yepaired. 16{00
& Ham (North).vveenen ... u G ¢  built, 26;00
“ Wotton ..eivereccannanas “ & T B ieeieeitacanann 26{00
u ISt. Gabriel de Stratford. ... " w2 TN 26}00
@ St. Camille covvcennnnnn .. i e« L S 26,00
t Garthby..oaai il Population small and very poor......... ecsteseessacsanes 2600
Yamaska ........ St. Zéphirin, .. ... .... .|, Maintaining G schools one of which is a Model school. ........ 26100
& Ste, rigitte. .. -Newly established municipality and poor ............ 40100
Champlain ...... iBnti.scan ................. Inhabitants poor and suppoOrting 4 Schools coveeeeeeaea s eeel{00
I Totaleueeen ciivunscnnancennanans 3886]00

ADVERTISEMENTS

COMPLETE SERIES

LOWER CANADA JOURNAL OF EDUCATION

LE JOURNAL DE L'INSTRUCTION PUBLIQUE.

The searcity of some of the volumes farming part of the above series has
induced us to misc the price hitherto charged for them.  Bata few com-
plete serics now remain on hand, and intending purchasers, whether for
Public librarics or private collections, should lose no time in scnding their
ordess.

Complete series: both Journals bound together for each year;

cloth, gill. Eight volumes. oo veieiiiiiiieiiennrecnconann £18.00
Completc series : one Journal (English or Freach) bound sejarately
ior cach year; cloth, gilt.  Eight volumes.ceeeviceaceeannn.. i2.00

Coraplete scries : one Joumal ne above, in boards

Volumes putlished difore 1560, s0ld srparately.
Both Journals: Bound tozether for each years; cloth, gilt. ... S350 per vol
Qne Journal. English or Freach; coth, gilt....oo........ 200 ® ©
Oze Journal: English or Freach; boasds.coveveeien e 150 # &

Volumes for 1860 and yublished subsequenily, sold scperetely.

Both Joamals : Round together for cach year; cloth, gilt. .. $2.25 per col.
One Journal: English or French; cloth, gilte..oooue... .. J.25 8«
One Jouraal: English or French; botmds e cenee caenen onnn 1.10 « &

—

Teachers will be allowed 25 per cent discount, and Colleges, Academics
2nd Parith Libraries 12} per cent. distount, uniil 2Ae 1at July next oaly.

VALUHR

COMPLETE SERIES OF THE

The Journel of Educalion and Journal de Ulnstruction DPublique bave
published besides the usual educational articles, official documents and
educational intelligence from all parts of the world, poetry, literery end
scientific news, &c., &c., many long and vsluable papers which in fact
form » collection of themselves. The visit of His Royal Highness the Prince
of Wales to America for instance, has been duly chronicled in both journals;
and the articles on that subject have formed a neat volume which, published
scparately, snld as much as a complete volume of the Journal. Among the

other works of some extent published in the Journals, we will mention the
following :

JOURNAL,

R R—H

(Ia the Englisk Journal)
A HISTORY OF THE LAVAL, McGILL AND TORONTO GNIVER-
SITIES, by the Hoa. P. J. Q. Cuarvrar, (with numcrous cngravings.)

TSCIIOOL DAYS OF EMINENT MEN IN GREAT BRIiTAILN, by J.
1NBS.

SUGGESTIVE HINTS FOR INPROVED SECULAR INSTRUGTION,
by Rev. R. Dawss.

QUEBEC from Harper's Magazine, with numerous engravings.

GRADUATION IN TEACHING AND TRAINING, by Joux Breer, ;
Esq., Inspector of Schools.

NOTESON ABORIGINAL ANTIQUITIES, by Principai Dawsoy, LLD., -
F.RS. (with numerous cagmavings.)
(In the Frenchk Journgl)

MEMOIRE DU PERE LAFITAUSUR LE GIN-SENG AVCE NOTICE
BIOGRAPHIQUE, par Fabbé VERREAT.
LES DEUX ABBES DE FENELOY, par Yabbé Verzac.

JUGEMENT ERRONE DE M. RENAN SUR LES LANGGES SAU- 1
VAGES. ’

COURS D'HISTOIRE DU CANADA par abbé Fatavp.
CONSEILS AGX INSTITUTEURS, par Tn. BARRAT.

TABLEAU DES FETES CHRETIENNES, par le Vicomte Watsa.
DE LA CALLIGRAPHIE, par Tatcier.

DU BON TON ET DU BON LANGAGE, (analyse des onvrages de Mda
Uronosowswa ct du Pére Heoorr,) :

Evsiiz Sexfear, Celoric I'rinting Presies, 4, St. Vincent Street, Montreal. )




