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TEACHERS ASSOCLATIONS.

+ Co-operation of forces is the orde: of the | Social Science Congresses, our knowledge
«day. Nations, Provinces and religious | of many important subjects is remodelled
-bodies, are uniting the world over, either | and new light is thrown upon the theories of
Aor protection, aggrandizement or the con- | the past. The wheels of commerce and
«centration of power. trade move more rtapidly and successfully
Craftsmen of all kinds also seem animat- | from the decisions of our Boards of Trade.
-ed by similar motives. We have Trades’ | Andcven national troubles are amcliorated,
Unions, Co-operative Stores,Granges, ¢ Zoc | and a scowling horizon cleared of the war
| genus omne to almost an unlimited extent ; | cloud, by the deliberations of International
- all banded together with a view either for | Coventions.
‘mutual improvement or mutual benefit.; With so many examples to lead them,
+Angd rightly too. Teachers ate now organizing Associations
- - Where there is a common intetest, there | for mutual improvement all over the Pro-
should be a common and united effort. | vinces. And as no organization can be
Jsolation means decline, weakness and | profitaule unless it has some definite object
dtimate decay. Tt is only by the inter- | in view, it is our purpose, briefly to indi-
“cliange of opinions, by the friction, so to | cate the means by which such associations
Speak, of mind, by the contact of the posi-; may result in the greatest good to the pro-
“fivewith the negative, that those forces can % fession. Three things then we consider
“be evolved which move society and animate , indispensable to success—spirit on the part
lta elements with the vitalizing influences of | of the teachers—a teacher’s library, and a
development.  From combinations of Agri- | judicious programme for each meeting.
Culturists we have those wonderful improve- | In regard to the spirit which should ani-
tients, which to-day make agriculture a  mate the teachers, we would prefer saying
Sclence. From the meetings of sarens at |but little. There skow/d be no neces-
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sity to say anything. The purpose of all
Teachers’ Associations cannot be easily
misunderstood. They can have but one
object, the elevation and advancement of
the profession. This being the case, is it
possible that teachers avould be lacking in
the public spirit necessary to make them a
success ? Is it possible that any teacher
would grudge the pittance necessary to pay
contingencies or purchase the few paltry
¢t ceteras necessary for the ordinzry routine
of business? Or is it possible that teachers
would hesitate to walk or drive a few miles
in order to be present at the regular meet-
ings? Surely not. We admit, to do any
or all of these, may perhaps require a little
self-denial. It may not always be quite
convenient to ‘‘ turn out” in time for the
meeting of the association. There may be
some other way of spending the day more
gratifying to the pleasure seeker. But that
is not the point to be considered. The in-
terests and the honer of the profession
require that sacrifices should sometimes be
made. Sacrifices must be made in any case
to achieve success. Ceesar sacrificed the
affection of a Cleopatra, but won the
sceptre of Universal Empire. Newton
sacrificed the companionship of gay asso-
ciates, but won the highest honors of the
philosopher. Teachers too, must sacrifice,
if need be, some comfort—they must sacri-
fice ignoble ease, vain indulgences and even
domestic enjoyment at times, in order to
build up their profession and establish their
claims to that distinction, which an exact-
ing public opinion requires of those whom
it afterwards delights to honor.

We would urge then upon the profession
to emnbark, with the warmest possible
enthusiasm into every scheme calculated
to promote the interests of education—to
lose no opportunity of giviag char: “ter and
efficiency to a calling which is so closely
identified with the public interests—and by
honest exertion, judiciously directed, im-

B

press the public with that sincerity of pur
pose which never fails sooner or later in 16
ceiving its due reward.

“ Let all the ends thou aimest at,

Be thy Country’s, God’s and Truth’s;

Then if thou fall’st O, Cromwell,

Thon fall’st a glorious martyr.”

Lirary.—No association can be su¢

cessful without a good professxonal library®
Besides being a bond of union, it is an %
valuable source of instruction, Who wo“!
ever think of pretending to have skill »
medicine or knowledge in law, withot*
having read carefully and studiously, oot
merely one text-book,but a number of the
of a professional character. Look at the
groaning shelves of an ordinary practmon
in either of the subjects named, Look
the many well thumbed books to whi®
your family physician daily refers, and wh? s
does it show? Simply this. That he doer
not depend for success upon his own obs® o
vation, but on the contrary, he is consta?
in consultation with others,whose expef‘e o
may have been more varied than his
or whose facilities for acquiring a knowledgt
of the “ills which flesh is heir to” ¥
better.

Your counsel also does not go into Cou;t,
to plead your case depending upon P¥g,
dents gathered from his own experien€®, .,
has a learned cabinet of references. ° o
Blackstone and Taylor, are all marshiu of
in your defence, and with such a retin®
precedents on your side he challeng®®

court to bring in an unfavorable verd!®

But how is it with teachers 'renel’é‘ny ? 151
few may have read Page on Pubhc sc
but beyond that where is their profes® 0010
knowledge, or what is it ? Nothing " g
than as much rudimentary educ"n t‘
entitled them to a Third Class Cert
from the County Board of Kxaminers 't«
this state of affairs should no 10Wg" it
The profession requires, society ré 2456
self-respect requires more general kno¥



—————— e e m o e —

TEACHERS ASSOCLATIONS.

195

and more skill in the “Art of Teaching.”
No teacher should be ccntent with that in-
formation simply,which he was able to pick
up when a pupil himself, or which amidst
repeated failures for which the public had
to pay,he wasable to acquire by experience.
As po man would knuwingly make himself
the subject on which the apothecary would
try the virtue of his drugs—as no man
would place his property or his life in the
hands of a pettifogger, so no teacher should
expect or ask the public to entrust him with
the education of the young, whose know-
ledge was not well-defined, and who theore-
tically at least, did not understand the
processes by which mind is deyeloped and
proper. habits of study formed. Surely in
point of importance the work of the teacher
is by no means inferior to that of the physi-
cian or the lawyer.

So far as the financial dificulties in pro-
curing a good library are concerned, there
should be no trouble. The bonus granted
by the Department, together with such
fuuds as teachers might contribute them-
selves, would in any county, place two or
three hundered volimes very easily at their
disposal. 'The character of the books com-
prising such a library, though chiefly pro-
fessional, might be varied with Diography,
History, Books of Travel, Natural History,
&c. And thus the teacher, while fitting
himself particularly for professional duties,
might also be extending the range of his
mental horizon and laying up material for
illustration and reflection. We have fre-
quently said in these columns, and hesitate
not to repeat it, that the teacher who con-
tents himself simply with the knowledge to
be gathered from the text-books which he
uses daily at school, is a discredit to the
profession, and his early withdrawal though
it might be his loss, would be public gain.

ProGRAMME.—We have already said that
a well defined object in view is necessary

To this end it is desirable to arrange in
advance the work to be dome. To give
variety and interest to ‘the work it is well
not to confine it strictly to one class of
subjects. While a certain portion of the
time might be taken up with practical illus-
trations of school work, and by far the
greatest portion of the time should be thus
employed, arrangements might be made for
a debate, selecting as a topic something
that might admit of historical reference, or
some subject of a practical nature on which
differences of opinion are known to exist.
For instance the propriety of prizes as a
stimulus to learning, might be argued pro
and con—or the efticiency of corporal pun-
ishment, &c., &c. Occasionally an Esaay
might be read, and its literary merits or the
general tenor of its ideas discussed. These
with such other criticisms as the modes of

teaching illustrated might excite, should
surely occupy the time of one day with
pleasure and profit. There is still another
source of interest that should not be over-
looked—the answering of queries. To
make this a success, a committee of the
oldest and most experienced teachers should
be formed, to whom all questions either
connected with the management of a school
or difficulties in the solutions of problems,
the pronunciation of words, &c., should ,be
submitted. The skilful .and lucid answer-
ing of such queries would add largely to the
interest and profit of the meetings. While
young teachers were thus receiving infor-
mation, older ones might have new ideas
suggested to them.

The %x@nt to which Teachers’ Associa-
tions might be made profitable, is almost
beyond the range of calculation The inter-
course of teachers with each other—the
friendly interchange of courtesies the dis-
cussion of personal er local difficulues—the
comparison of notes on unsettled points—
all tend to the elevation of the profession

to the success of Teachers’ Associations. |and the cultivation of those faculties by
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which greater aptitude is acquired for the
demands which may be made upon them in
active service. To neglect such advantages
is certainly to close the mind to one impor-
And the tea-
¢her who, from a want of energy or enthu-

tant source of information.

l profitable to the public,

B e S

14

siasm fails to embrace such opportunities as §
these associations afford, should copsider [
whether or not some other sphere of life |
would not be more congenial to himself and B

' THE ART OF QUESTIONING.

BY L. A.
SEX TEACHERS'

I have undertaken to say a few words
to you on the “ Art of Questioning.” It is

MAXWELL, MATHEMATICAL MASTER, STRATHRQY HIGH SCHOQL—READ BE- B

FORE THE STRATHROY TEACHERS' ASSOCIATION, AND ALSO THE EAST MIDDLE- i infle
ASSOCIATION, AND PUBLISHED BY REQUEST. B give
.. .. . M of g
beginning of a recitation. Their nature will B od
. . ¢
be determined best from their uses. They J :S

a sabject of great importance to all who de-
sire to become good teachers ; for pro‘bably
the success and efticiency of our teaching
depend more on the skill and judgment with
which we propose questions than on any
other single circumstance.

Questioning is called an art, inasmuch as
it is practical work,and to be learned main-
ly by doing it, not by talking about it.
Much patient experience is necessary in
this,as inany other art, before proficiency is
attained. If, however, this were all, the
only advice to be given would be, “ Go. to
your classes,work in them, and learn the art
of questioning by guestioning.”

Every art is based on some principle or

principles, and as it is the business of every
artist to investigate the reasons for the
method he adopts, so it will perhaps be
worth our while to dwell for a little on the
general principles which should be kept in
wiew in questioning.
. Questions may be divided according to
their use into three classes :—Prelimnary,
Instructive and  Examinative, These have
many qualities in common, but are used for
different purposes.

- Prehminary questions consist of a few
pithy, lively interrogations proposed at the

enable the teacher to ascertain the proper J§
point at which to begin instruction; they
show what erroneous views may have been
formed on the previous lesson; they sere &
as connecting links between the past in- g
struction and that about to be given ; they |
create between the teacher and the pupil 2 1
sympathy which sooths the mind into a §
proper receptive condition ; they gain that
attention which is essentially necessary, and
they create an apetancy for knowledge in
the absence of which strength is spent in
vain.

Lustructive question‘;ng is used to lead the
mind tc a conception of truth, or in other
words to gain knowledge, by the exercise of
its own powers- There are two systems
employed for this purpose, viz: Zlipficl
and Socratic.

In Eliptical questioning the teacher reads
the greater part of the text, and makes a §
short pause where he wishes the pupils to &
insert a particular clause or sentence, ¢ g
Europe is bounded on the north by the— g
Arctic Ocean.  Arithmetic is the study of &

—anumbers. This method cannot be used «g
at all in some subjects, and can scarcely «yy
ever be made of much service in_ training (tracin

the mind. It may develope PARROTAGE §
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! but not INTELLECT. It may be used occa-
sionally in all grades of classes to arouse
| attention, or re-establish sympathy betwecn
B| the teacher and pupil; but from its very
H nature it is more applicable to young pupils
B! because it identifies the teacher with them
%! in thought, and gives them encouragement.
%1 1t however, should not be used alone, for if
B itis, the pupils are not taught to think that
they may give direct and independent an-
i swers.  Great care should be exercised that
Wi intimation of the ellipses by gesticulation,
& inflection, or other means, should not be
S given to the pupil, but above ail the habit
8 of giving half the word should be discard-
B ed,c. g, the capital of Spain is Ma—drid.
i Sucratic questioning compels the pupil to
g take a prominent part in giving himself the
& lesson, and o discover truth.  This method
derives its name from Socrates by whom it
i1 was practised long before Aristotle invented
1 the particular forms of syllogism and figure
B now used in scholastic disputations. He
i lived among a clever, cultivated, but opin-
onated people; and he made it his business
to question them concerning the founda-
tions of their opinions. By familiar interro-
gations he led through immediate principles,
until they found themselves landed in some
absurdity. In this system the answer to one
gl question is made the basis of a second
question, and the second answer the basis
of a third question, and so on, each portion
of information.sought being a development
of some thought 2lready in the mind.

The following is a translation *of a part
#idof one of Plato’s dialogues in which this
; method is illustrated. Socrates having call-
ed to him Meno's attendant began 1o

{13 My boy do you know what figure this
 Balis? (Drawing a square upon the ground.)
“Oh yes. Tt isa square.”

“What do you know about these lines?”

«“ Colild there be another space like this
only larger or less?” -,

“ Certainly.”

“ Suppose this line (pointing to one of
the sides) is two feet long, how how many
feet will there be in the whole ?”

“ Twice two.”

“ How many is that ?”

“ Four.”

‘“Will it be possible to have another
space twice this size ?”

€« Yes."

“ How many square feet will it contain ?”

“ Eight.”

“ Then how long will the side of each
space be ?” '

Tt is plain Socrates that it will be twice
the length.” :

“ My boy you say that from a line of four
feet long, there will be produced a square af
eight square feet ; is it so »’

“Yes Socrates, I think so.”

“Let us try then.” (He prolongs the
line to double the length.)

“Is this the line you mean

“ Certainly.” (He completes the square.)

“ How large is brcome the whole space 7’

“Why'it is four times as large.”

“ How many feet does it contain ?”

¢ Sixteen.” .

“ How many ought double the square to
contain ?”

“ Eight.”

After a few more questions the lad sug-
gests that the line should be three feet iong;
since four feet are too many.

“ If therr it be three feet we add half the
first line to it shall we ?”

“Yes. (He draws the whole square on
a line of three feet.)

“ Now if the first square we drew con-
tained twice two feet and the secund four
times four feet—how many does the last
contain ? '

-~

(tracing them.) A
“That all four are equal.”

“ Three times three, Sccrates.”

i o And bow many ought it to contain ¢”
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“ Qnly eight, or one less than nine.”

““Well now, since this is not the line on
which to draw the square we wanted tell me
how long .t should be ?”

* Indeed, sir, I don’t know.”

When the boy hegan he knew nothing,
and when the exercise is finished he knows
nothing of the nature of the calculation, but
now knowing r >thing he is more likely to
enquire and search for himself. The known
must be made the basis from which to pro-
ceea to the unknown; hence, the question
should not contain or communicate the an-
swer it aims at eliciting, nor should any-
thing be assumed as known by the pupil
regarding the subject, excep what has been
communicated by the lesson as far as it has
gone, or what has been ascertained by the
preliminary questioning. Only these ficts
and principles which link themselves with
what was known before are readily remem-
bered. It is claimed that this system makes
teaching exact, thorouch, methodical, and
animuled.

Examinatiwe questioning. A skilful tea-
cher aims to induce his pupils to tell al)
they know on a subject, then to find out all
they can; then he adds all that seems
necessary. He does not,however,rest satisfi-
ed with giving them information. He knows
full well that the lesson is of value just
in proportion to the extent to which it is
taken into the mind, and made part ofthe
intellectual being, He must, therefore, test
his work. Three leading methods are used
to accomplish this, viz: Heuristical, 1opical,
and Categorical.

The name Heuristical was adopted by
Rev. 'W. Ross, an English writer on educa-
tion. This method may be either analy-
tical or synthetical 7.e, wholes given to find
parts or parts given to find wholes. The
parsing of a seutence is an example of the

_former, and the writing of a composition of
the latter. This method :s not equally well
adapted to all stulies,and is of more advan-
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tage with advanced pupils than with begin.
pers. Itgives a pupil time to exert all his
powers, but compels him to work indepen-
dently, hence the knowledge acquired is
deeply impressed on his mind.

Topical questioning consists in arrang-
ing the facts of a subject in groups, as for
instance, in Geography one question may
require the productions of a country,another
the character of the inhebitants, another the
chief cities, or in history one pupil may be
asked tn describe some period, or reign, or
to classify events into religious,warlike, &c.
This method requires the pupil to do all
or nearly all the work, and trains him to
continuity of discourse. How few pupils
are able to give a connecied account of any
occurrence that may have come under their
notice. Ifthis method were adopted more,
composition would not be such a difficult
subject as at present found to be. To in-
sure attention while using this method,
cach member of the class may be held
responsible for the mistakes made by the
one answering, unless he corrects the error.
For advanced pupils this method has many
advantages 1nd excellencies, among which
we may name the following, viz : the labor
on the part of the teacher is less, while
the advantages to the pupil are greater; it
presents a connected view of the subject,
and therefore makes knowledge available;
it strengthens memory and cultivates the
powers of theunderstanding and judgment;
it cultivates the powers of expression and
description, and teaches to give connected
history of an event; it cultivates indepen-
dence and originality of thought; it corrects
many of the abuses incident to the other
methods.

Categorical questioning is usually practis-
ed because of the greater liberty given to
the teacher in varying and distributing his
questions and its applicability to allsubjects.
Whatever other method may be, this one
st be used because of the necessity of




i testing every pupil’s attainments,or challeng-
B ing his attention. It requires direct and
positive amswers, and creates life and in-
erest in the work.

It will usually be found that if a class
%1 is Jimissed without a short review, much of
Wi the valuc of the lesson has been lost be-
H fore the mext recitation in that subject.
B! The youthful mind is easily led away, and
B therefore, the necessity of great watchful-
Bincss. Review questions should be very
81 searching so that superficial may not pass

-

o~

QUALITTES OF QUESTIONS.
Questions should be well-defined, i.c. they

tions produce three different results accor-
ding to the class of children to whom they
ate addressed. ‘The thoughtful pupil is be-

8 e

B cwer his teacher expects, hence he is silent,
8! looks puzzled, and is perhaps mistaken for
81 2 dunce. The bold confident boy, who
does not think,answers at random when he
hears an ambiguous question. He is not
k1 quite sure that he is correct, but he tries the
b1 experiment and is strengthened in the habit
%] of inaccuracy and guessing. The children
in the third cless are not very clever,butsly
and knowing and by watching the teacher’s
peculiarities, they acquire the faculty or
rather knack of ascertaining the answer
from the structure of the sentence or some
motion of the body, or expression of the
countenance. They do not understand the
subject any better than the other pupils,but
they understand the teacher better. I do
g not hesitate to say, that all three classes
j are injured by this kind of questions.

N e
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Vague questions are not unfrequently pro-
posed, which may admit of many correct
answers according to the stand point from
which they are viewed. Pupils exercised
by such questions come to think eventu-
ally, that almost any answer will doj;
often depending on the features of the
occasion for manufacturing one. How
often under such circumstances the deserv-
ing pupil has been condemned,and the pro-
ficient in guessing commended.

A question skould not conigin its answer
That a pupil think is of vastly more impor-
tance than that he should have a great fund
of information collected, because he may
gain information as a parrot would, but he
cannot exercise thought intelligently without
soon gaining an amount of knowledge farin
excess of what he would otherwise have
bad, and will have it so arranged that it
will be of service to him at any time. This
kind of questioning usually accompanies
the ambiguous class, and the two togethex
jnjure the mind very much, e. g, What is
found on the earth? Is land or water
found on the earth? (These are types of
bad questions.)

Questions should require specific answers.
Every question should be so proposed, that
the pupil must exercise thought to answer
it. The effort put fotth may be of memory,
imagination, or judgment, a great effort or a
feeble one, but exertion should be challeng-
ed. In certain circumstances a question
that can be answered by “Ves” or “ No*?
may be quite proper, but such cases are
rare. Such questions require no mental
exertion, and howevermuch such exercises
may seem like work, they may coexist with
utter stagnation of mind and complete igno-
rance of the subject under consideraiion.
Instead of saying, “ Is the earth round or
flat 7” the question should be, “What is
the shape of the earth?”

Questions should be as nearly as possible in

Jogical order. They should be like the links
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of a chain moving freely with each other,
but all connected in one continuous whole.
Knowledge is bound together by laws,and to
take a bit here and another there is of com-
paratively little value. Our text-books are
very inferior as educational instruments, be-
cause of their bad arrangement; they dim at
giving a great amount and give very little ef
fectually ; first the connected outline, their
attaching to that the more important facts
and deductions, As already said we remem-
ber well only those things connected with
what was before lodged in the mind. The
pupil cannot readily make the information
his own, when the facts are disconnected.
He who attempts to master “Collier’s Out-
lines of History,” will understand this better
than we can explain it.

The benefit of connected questioning may
be seen in the manner in which a lawyer
will, by marshalling his facts beforehand,
cause a person utterly incapable of making
a few statements without wandering and
blundering, relate a straightforward well
connected account of some transaction.

Of course a rigid adherence to this rule
nmust not be followed at all times. Mis-
conceptions will reveal themselves in the
course of the lesson which will require to be
corrected,hard words will need explanation;
new trains of thought will seem to start out
of the lesson, and demand occasional di-
gression. While no good teacher will allow
himself to be so enslaved by a mechanical
routine as to ncglect these things, yet he
will keep the main purpose of the lesson
steadily in view., It very frequently hap-
pens that such incidenta] difficulties can be
disposed of satisfactorily in a separate les-
son. Ifattended to when they occur they
are apt to beguile a teacher into a neglect
of those truths the lesson was primarly
designed to teach.

Questions should be proposed in full and
complete sentences, and as precisely and
concisely as possible.  The inaccuracy that

exists in the formation of simple sentences,
is to be regretted very much. Teachers
are to a great extent responsible for this,
because their modes of expression are
copied by their pupils, and all will admit
that “as the teacher, so is the.pupil.”
Awkward and incomplete questions are
generally followed by answers of a similar
character, That the pupil may answer well
he should see cleaily the requirements of
the question, and not be required to make
out the meaning of a sentence in addition to
answering the question. Example—* Why
did the Scotch assist the Parliamentarian
Party in opposing Charles I, but on the
death of the latter oppose the former ?”

Questions ought to be proposed with a good
deal of animation. We all know how
tedious it is to listen to & dull, dry, "almost
lifeless speaker. 'We should remember all
are children, although of different ages, and
that the younger we are the more we are
inflnenced by surrounding circumstances.
The teacher will but kindle the mental
activity of his pupils and give life and force
to his work, by proposing his questious in
a rapid, pleasing, spirited manner, by a
dexterous challengipg of all who seem In-
attentive and above all, by an earnest feel-
ing of interest in his subject and in seeirg
the minds of his pupils at work. It is
necessary to avoid long pauses, monotonous
tones, sluggishness of manner, and to vary
the phraseology of the questions if we would
kindle enthusiasm.

ZLeading auestious, which are very objec-
tionable have heen classed by some person,
as follows :—— !

1. By asking questions which requre only
the assent or dissent of the pupil. (2) By
arranging the questions in such a manner as
to make them embrace all the answer
except the last few words, which can be
readily inferred from the preceding. (3)
By suggesting the answer, either by a signi-
ficant word, tone of voice, laok or gesture.

(4)
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pupil. Some pupils through indolence or

,‘13 1 tions they fail miserably. By this method
B answers are purely mechanical, generally
@ consisting of single words. If the question
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(4) By open assistance, or preventing the
pupil by untimely assistance,
MODE OF PROPOSING QUESTIONS.

Questions are divided according to the
method of proposing them and receiving
answers thereto,into. Semltaneous or Concert,
Individieal or Consecutive, Class or Promis-
cuous, including 'the Silent niethod.

In the simultaneous method the class is
addressed as a whole, and ail are expected
to answer. Although this method awakens

an interest in class and: school, aids the |

timid to overcome their ‘diffidence, secures
uniformity and cultivates the voice, and
makes the school skow gff to advantage, yet
it does not secure the working of each

igoorance, will not answer at all, others
will catch up the answer suggested by theijr
neighbors and thus appear to be doing very
well. The whole affair is only a skow.
Pupils thus trained are not trained at all,
and when individually asked the same ques-

requires thought, the answers will be shuped
in so many ways as there are persons
attempting to anwer it, and what a jargon
ensues.

In the Jndividual or Consecutive method
the class is so arranged, that the exercises
uniformly begin at a given place in the class
and pass in order from head to foot. If
reliance can be placed on the attention of
all, serious objection cannot be taken to
this method. The youthtul mind, however,
is too volatile to allow of such dependence
being placed upon it—during inactivity the
7 attention will wander. This may be pre-
g vented to some extent by requiring the in-
@1 altentive one to repeat the last question or
last answer given. If he cannot proceed
some impesition is laid on him. I think,
however, that the imposition should be laid
on the teacher and not on the pupi]—the

former should adopt such means as may
avoid the probability ot the latter falling
from grace. While this method has many
excellencies,it has more faults than countex-
balance its good qualities. Generally,
pupils do not prepare the lesson until they,
ascertain the part of the work likely to fall
to their share. They set at work vigorously
to prepare this, while all the other part is.
omitted, and as soon as his part of the
recitation is over each pupil feels no further
responsibility, and in larger classes there is.
a probability some pupils may be slighted
altogether.

The Class cr Promiscuous method, includ-
ing the Silent-method, consists as its name
implies in asking questions to any member
of the class, irrespective of time, place or
order. No pupil knows how much he will
be required to recite, therefore, he is com-
pelled to get the whole lesson ; he is liable
to be called upon to recite at any moment,
hence he must be attentive; and as he may
be required to finish the statement partly
made by another, he must keep in mind the
connection. By this method a maximum of
work is secured in a minimum of time.
There are various ways of proceeding by
this methed. (1) The teacher proposes the
question,and all who are pepared to answer
raise the hand or stand up. Some one is
requested to state his apswer. All who
agree with him lower the hand or sit down,
the others retain their position, the answer
i5 taken from one of these, &c. Tt must
not be taken for granted that all who donot
intimate their readiness to answer, are igno-
rant of the true answer. There are some
modest conscieutious pupils who think they
can answer, but are afraid to make the at-
tempt, lest they should fail; onthe contrary,
bold, confident pupils, come to a conclusion
without giving any thought to the work and
perchance they are wrong, but when the
correct answer is given they sudd:nly re-
member it and act according]y, thus gaining
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credit they did not deserve. (2) The tea-
cher calls on some pupil who takes a cer-
tain position,andis then catechiz2d on some
topic of the lesson until the teacher being
satisfied calls on the other. Though excel-

lent in many particulars the plan does not !

sufficiently distribute the work. (3) The
- teacher gives no questions, but calls on one
to state the subject, another to begin the
recitation, a third to continue, &c. This
plan prevents the class from receiving any
assistance from the teacher during the reci-
tation. Tt answersa good purpose in re-
views. (4) A pupil is selected and the

others in turn question him; as soon as he |
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after another has done so; else he will be
inclined to give no attentionto the answer,
but the questions should not be repeated
to him two or three times because
of the tendency to inattention.

It may be well to remember the following
rules for qnestioning :—

I. Study beforehand the form of ques-
tion with special reference to the purpose.

II. Questions must be to the point;
clear, concise, in the natural order and in
'l language easily understood.

III. Do not use in the question the
. words of the answer.
IV. Do not propose ambiguons ques-

cannot answer the question proposed, the , tions.
proposer of i* takes the stand, Although, V. Do not indicate the answer by em-
this calls all minds into activity, yet it is ! phasis,inflection,expression of countenance,
objectionable because of the tendency fo | or cther means.

ask ‘:nimportant questions or those asked

before. Geography is probably the only
subject in which this ylan can be applied
profitably.

Other methods than these mentioned ana
several modifications might be taken up,but
these must do for the present. Whatever
be the method adopted, it should Lri -3 into
exercise all the powers of the pupil’s mind,
and prevent all probability of escape dur-
ing the recitation. We ought not to be

. . . . |
satisfied with obtaining correct answers from

one pupil,nor even from the whole class. It
will often be necessary to repeat the ques-
tion to some one who has appeared to be
inattentive. If a pupil has n.issed a ques-
tion it is well to require him to answer it

VI. Do not question in a set form or in

'the words of a book. Avoid questions

usually contained in text-books.

VII. A question should not be repeated
" unless some peculiar circumstances require
it.

VIIL. Questions should not be general
unless we wish a pupii to tell all he knows
on a subject.

I1X. Questions requiring merely “ Yes”
or ¢ No” should not be given.

X. Questions pupils cannot reasonably
be expected (0 answer, should not be given.

XI. Avoid questions such as “ Geo-
graphy is what?”

XII. Questions should be adapted to the
age, capacity, and attainments of the pupil.
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SELECTIONS.

THE NECESSITY OF A HIGHER LITERARY

CULTURE IN OUR

SCHOOLS.

BY REV. J. H. BORTHWICK, M. A.

(We find in the Ottawa Zimes the fol-
lowing lecture, delivered at a recent Teach-
ers’ Institute in the City of Ottawa,by Rev.
J. H. Borthwick, M. A., Inspector of Pub-
lic Schools for that city, and as it is very
valuable, and comparatively few teachers
in Ontario see the Times, we transfer it to
our columns.)

In theso times of intellectual progress
development and activity, when the press
is hourly pouring forth for the education,
instruction and uplifting of humanity, its
teeming myriads of volumes in almost every
form of human speech, when one with an
inclination towards ¢ letters” hovering
around the golden portal of the temple
of learning, gathering up some wander-
ing beam from the Altar-Throne within,
when such a ome I say is called upon
from the circumstances of his position to
address his fellow laborers, a difficulty at
once presents itself, *“ Whatshall I say?”
“On what subject shall I treat ?” Lectures
and addresses illustrating almost every
phase of thought and every subject of
human knowledge are of such frequent
delivery that novelty is impossible. let me
then, if T cannot be novel and original,
be at least useful. Born, I may say, and
bred a teacher, I would contribute my mite

towards the elevation of that most useful of !

all classes of our fellow citizens,towards their
elevation to a higher position than they now
occupy in the estimation of the community
atlarge ; and in so doing, permit me to
address you this evening, ladies and gentle-
men,on the subject just announced, ¢ The
Necessity of a Higher Literary Culture by
our Teachers.” Let us remember that the
texchers of our time peed all the training
and culture they can acquire. Qur age is
more dependent on intellectual culture than

any previous one. The supremacy of
labor in the service of intellect over labor
guided by mere habit and instinct, is estab-
lished beyond dispute or argument. Be-
tween the weak hand and the gigantic but
yet formlessworld of matter, thought has
interposed the powerful tool, the represent-
ative of thought in the material world,
which, making the intellectual accomplish-
ments of the wise the common property
of all, remains powerful, even If
wielded by the untutored hand. The
hands of our age are not more skilful than
the hands of ages that shaped the works of
art which still delight and charm our eyes,
nor has the rigidity of the material world,
out of which civilization must tear its susten-
ance, become less stubborn. But between
the hand and the task there has intervened
a powerful instrument, and it has accom-
plished wonders. To the present age it has
been reserved to demonstrate the great
truth that it is on the instrument, the
agent, that the result is dependent. The
highest truly demands the highest instru-
ment. And thus the success of our educa-
tion will be dependent on the instrument
that is employed to enliven it, viz: the
teacher. All ages have tried to educate,
but to our time it was reserved to see the
neccssity of perfecting the most important
instrumentality in education—the teacher.
Hence ~works on education innumerable
libraries, training schools, lectures—hence
my imperfect effort to show you now, that
necessity is laid upon us to rise to a higher
standard of literary culture, t> open up for
ourselves a wider range of stady, to gather
in from all garners of learning and wisdom,
that,which becoming assimilated in our own
mind, we have to impart to others. Thus,
then, in insisting upon my theme, two
questions present themselves before us
Can we, as a class, be called * Literary
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Men ?”  Are our teachers, ladies and gen-
tlemen, generally of this kind? And, if
not, ought they to be so? To the first I
answer, No ! T'o the second I answer, Yes.
Men do not, as a ruie,lil e to have the truth
spolren concerning themselves, women still
less 80; in fact, we all have our sins and
cherish our little failings. We are willing
enough indeed, to confess in a general way
that we have faults as others have, but be-
yond that we care not to go; we would
rather not descend to particulars. Human
nature is frail and erring, but it is also self-
deceiving, it commits an evil deed and sins
again by drawing a curtair over it to hide
it from the eyes of men. But may not one
of ourselves enter into judgment with us and
open up unto us our failings. He may but
even he must do it tenderly. If he will
apply the knife, he must handle it cautious-
ly.  If he will administer reproof h2 must
Just sweeten the bitter draught by accep-
table words. No argument is required ‘to
prove the great importance of the profes-
sion of teacbing to the highest interests of
the community;and of the high moral stand-
ing which it occupies—the most useful man
being in the long run the greatest man. Of
allmen then, the successful teacher is a
great man. Sull he is but man. He has
faihngs, peculiarities and deficiencies as
oghgr men, and like the rest of his race he
dislikes to have his faults told to him.
There are some, indeed, who hold that this
1s the weakest point of the teacher's charac-
ter. By such men,a schoolmaster has been
looked upon as a little embodinient of self-
sufficiency. “ There struts a perfect man,”
we can hear them say in bitter mockery.
There may in certain cases be truth in the
assertion that teachers are sell important.
Accustomed to rule and bear no rival near
their threne. and finding none cqual wirong

tering of Latin and Greek. These are of great
importance, indispensable as a foundation,
but further than that they do not go. He
only can lay claim to that title who has
acquired a considerabhy extensive know-
le_ge of the literature of his country past
and present. Neither will the mere fact
that he has read a certain number of books
give him the right to a niche, however
humble, in the great temple of letiters. He
cannot be said to know a country who has
merely passed over its surface led by the
swift impulse of almighty steam,but he who
has threaded its intricacies, studied its fea-

tures, examined its prominent beauties— .

and retains a lively intelligent remembrance
of its points of interest. In like manner he
ic the truly literary man who has not only
rexd extensively but who has in some
degr=~ mace himsclf master of what he has
read, who has learned to decide upon the
genius and merits of different anthors and
to appreciate what is best in each. In
short it is not dallying with the muses tlat
will make a mar literary. Wo must have
reaped a harvest, rich,gelden and abundant.
The text must have been ref.ned, the intel-
lect strengthened, the judgment sharpened,
The rude block of nature must have been
polished by contazt with minds of a higher
order and must have beco.ae more graceful
by that contact than it could have been
without it. Let it not be said that we set
up too high a standard. We donot expect
or wish to see teachers become walking
encyclopedias.  We ask no more than what
is within the reach of almost every teacher.
So after all we look to the tendency more
than to the amount of progress,to the direc-
tion of the teat more than to the attainment
made in that direction. The print may be
scanty, Lat if it Le of the right kingd, we
would accept it as sufficient to establish

those in school, they may sometimes for- | a rightful claim to the fair epithet—Iliterary.
get to lay aside their schoolface when they | Now, do teachers in general work up to
£o out into the world. There are few how- , thi> standard?  Are there many who do?
ever of this class, T am ronvinced, amongst , Not many, we are assured. Why, then, are
us. Permit e then to be the friend, the , there so few?  Simply because the course
one.of yourselves, who wiil give sweet coun- | of study through which teachers have to
sel in words of kindness, reproving without, 1 pass in order to obtain a certificate even of
holding up to ridicule, speaking the swhole | the highest class is a_comnparatn ely limited
truth 1 2 spirit of gentlencss and love. | one. Now, do not, I besecch you, imagine
Who will do this in answering the question, | thit 1 disparage in the slightest your noble
are our teachers literary men? Before he f eTorts to obtain those distincticns now
|

deserves to Le called literary, o man must { mentioned. They have in many dases
have done mare than obtained » mers smat- | within my own knowledge heen chtained
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under manydiscouragements and after much
honest and earnest labor ; but still after all
does the possession of those distinctions
entitle us to be called literary? I trow not.
Let us pass witha swift gleam of thought
over the vasi range of modern literature—
not only that embodied in the English
tongue, but that of the modern nationalities
of Europe, of the German, French, Italian,
Spanish and other peoples. Let us bring
before ourdazzled eyes Goethe and Schiller,
Moliere and Voltaire, Dante and Petrarch,
Cervantes and Caldesvis. How many ot
us have read the works of these mighty
giants cf literature even in translations ?
Tracing our steps up the stream of time till
we reach the period when English and Ger-
man, Fremch and Italian, Spanish and
Portuguese were not; when the language
of Cicere and Virgil, Hoiace and Livy was
the form of speech of men of mind. Alas
how meagre is our acquaintance with these
giants of old, and with the even greater
ulants of Greek drama, of Greek eloquence,
of Greek epic poetry. Passing all thesc
then in review before the mind and humbly
bowing the knee in awe and reverence as
the matinec forms glide before us in
shadowy outline we are compelled after all
to confess that hitherto we have been
but as children picking up here and there
a pebble on the shore of the great sea of
knowledge, in a word that as a cias our
teachers are not =ntitled to be called liter-
ary. Having stated our conviction, 2 con-
victior formed from a large induction of
parts, that teachers are not in general liter-
ary, we come to the question—* Ought
they tc be so? What advantages would
be gained if they were more distingushed
as men of letters than they are?” In the
first place T am sure 1t would greatly tend
to raise their position in the eyes of the
world. The teachers of Canada have been
long spoken of ~s being a down-trodden,
abject racc, unable, or if able, careless to
assert their dignity and importance. Con-
tented with obscurity, when they ought tc
have had, and might have had if they had
claiimed it, a much higher standing. This
accusation is in a great part true, much
more in the past, however, than now. A
change has begun to be wrought with re-
gard to this matter. Teachers begin to see
that to be prov-rly esteemed, their real im-
portance must ¢ known. To show their
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importance they must exhibit their strength
—to be strong they r1st be united. Indi-
vidual effort they sce will wot do. It is a
mere expenditure of force without any result
upon the elevation of the mass, but
continued  efforts  with and common
aims and common interests will eventually
command a higher social standing. On the
other hand men are now showmc themsel-
ves more willing to listen to the claimps of
the teacher. The blessings of education
were never 50 highly esteeraed as now, and
e dispensers of those blessings are receiv-
ing at the hands of the public a greater
appreciation.  The tc:achcr, however, has
himself much to blame for the comparative
lowness of his own standing. He has oot
in the past approved himself worthy of a
much higher place. He has notas a general
thing kept pace with the advancement of
the times.  He has been moving, but his
fellows have been moving faster. We do
not at present speak of his professional
attainments,his merely scholastic knowledge
is in generai not deficient; we speak now
of the teacher as a man and a member of
society,viewed in that light he has not gen-
erally progressed, other classes have acquir-
ed as much general knowledge and a better
acquaintance with literature thau e, That
higher literary attaimment wili do much to
elevate the teacher in the esiimation of men
can hardly be doubted. “ Knowledge is
power” it is said, it is also honor, belng
always regarced with honor.  Literary
acquirements have everywhere become the
great passport to distinction. The noble
lord and .he humble worker, whether at
desk or in the field, may be seen treading
the same path. The community of letters
is essentially republican, and presents no
barrier to the admission within its pale of
true rerit, in whatever class it may be
found. Lord Dufferin is a citizen of this
grand republic, not because he isa lord or
Governor-General of Canada, but because
he is an author of repute,and able to express
his thoughts by pen and tongue in terse
and vigorous English, and Sangster, the
poet of Canada, native born, nspxred with
the divine afﬁatus, although as humble
toiler In a Government office, not oaly
trcads the outer court of the temple of
¢ Jetters,” but even ministers at her inmost
shrine ; and joua teachers, ladies and gen-
tlemen, if you but present a well-founded
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claim, will not be denied the rights of citi-
zenship in this most glorious of all fields.
Still further, a literary taste in the teacher
not only tends to raise his position in_the
cyes of the world, but would assuredly have
a beneficial effect on the taught. If child-
ren imitate the language, copy the gait, and
gestures of their parents, so must they
naturally do those of their teachers, espe
cially if there is a bond of symputh} be-
tween teacher and taught. As the poet
says -—

¢¢ From those we luve unconsciously we learn,

We think their thoughts and with their passion burn §
Breathe the same accents - the same idiom speak -

Strong in their strength, but in their weaknoss weak.

A man cannot long give much attention
to any pursuit without being in some degree
moulded by the contact. Devotion,whether
paid to worldly or spiritual objects, gradual-
1y assimilates the worship to the thing
worshiped. This is especially the case in
the pursuit of letters. A continual coptem-
plation of the highest and Lest products of
genius must leave an abiding impression
upon the mind and heart.  The sweet
music given forth by nature’s choicest sons
finds a ready response in the universal
sympathies of mankind.  One can hardly
commune with the Miltons and Shakes-
peares of the pas. —the Macaulays, Words-
worths and Tenysons of the present,without
being made a better and a wiser man by the
sweet converse. Their noble creations,
like some fair plant on an old rugged wall,
imperceptibly perhaps, but not the less
surely entwine themselves around our
hearts, and creep into the rough crevices
of our nature and find a ready lodgment,
thus filling in the irregularitics and im-
perfections and making vernal man more
symmetrical and more graceful than before.
Nor is tnis gocd influence partial in its
nature. 1t appears in the little as well
as in the great things ol life. It modifies
the man's whole Luing «nd gives a new aim
and direction to his individual likings It
extends the sphere of his sympathies,
giving them greater intensity. It enters
into the less and 1aore pleasing concerns

to th.
that devolve upon us.  As Cicers says in
one of his famous spccches in the Roman
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studies nourish youth, delight old age, adom
prosperity, afford a refuge and solace in ad-
versity, give satisfuction at home, do not
hinder us abread, spend the night with us,
accompany us in our travels and go with us
to our country retreats.” Great as is the
influence which these studies exercise upon
him who pursues them, the influence which
the teacher has upon his pupilsis still great-
er and more certain, in the one case the
soil of the heart may have been early hard-
ened by sinister impressions, so that it re-
fuses to be softgned—in the other, the
hardening contact of the rude world has

been anticipated and the heart opens. itself

readily to the sunny influences that are
brought to bear upon it. We accept ia all
their breadth those common phrases which

are used to express the plastic nature of §

children. “They are as wax—they are as

blank paper,” ready to receive any impres- f§

sion we please, “They are as things”
whose beauty and fitness when matured de-
pend upon the early training they have re-
ceived. The school is a great nursery.
Its influences are of wonderful power,
second only to those of home,
teacher is the guiding hand that lifts the

sapling iato sunshine, gives it direction and
has in a great measure the power of decid f§
ing whether it shall be tall and sprightly or Ji

a stunted and improper thing. We do not
say that all the influence of school depend
upon or are traceable to the teacher. The
associations, the friendships, the rivalries,

even the petty feuds that form a part of g
every scholar’s life have all an important B

share, are all only so many tutors, silently
but surely educating both head and hear,

and determining what the future man shall &

be. But even these subordinate influences

derive their tone and character from the [

genius and temper of the teacher who gov
erns the whole.

under hxs care. If the teacheris kind, in-

telligent, active and refined, his labours will
forum, pleading the poet’s cause —referring | he seen to produce fruits of the same quali- §4
to the influence of litcrary studies. “These lty, and thezmount of the fruit will always &

and the §

Like some great general
whose enthusiasm is caught up by every B
soldier in the army, anG whose command- ¥
ing mind is seen in every thing, whetherin &
the deeisive onset or in the less momentous
arrangements of the camp, the nind of the |
enthusiastic teacher pervades and controls f§
of lifc and imparts 2 greater attractiveness ; the little as weil as the great things that {3
swinet cnd more repulsive  duties | make up the early expenences of the young g
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bear some proportion to the iatensity of
these qualities in the ruling mind. The
malleable material which he moulds will
present an image—clear and distinct, or
blurred and irregular ; just as the die that
is impressed upon it is well or ill defined.
Such being the mighty influence of the
teacher, and so great the necessity that that
influence be the best possible both in kind
and degree, of how great importance is it
that he shou’ 1 bring the highest prepared-
ness to bear upon the work. We have al-
ready pointed to thg cultivation of literature
as one great means of ameliorating man’s
moral condition, and the same checipline
will assv edly make the teacher more fitted
for his great office. Whatever elevates him
as a man elevates him as a teacher.  The
same qualities that make him acceptable in
society will give him success in the schaol.
A man cannot personate two characters.
His more domestic likings angd habits invar-
iably mingle themselves with and givea
color to his official duties. Let it not be
thought that we thus recommend literary
pursuits, because we imagine that the boys
and girls of our schools should enter muck
earlier or much more deeply into literature
than they do. Perhaps some advance
might be made in this respect. It is in the
spirit that literature infuses into the teacher,
and which he again conveys to his pupils,
that we conceive its chief merit to be plac-
ed. Itisbecause of the elevated tone that
it gives to the whole man. They do not
believe that we have either sounded too
highly the praises of literature or that we
demand f-om teachers an attaiament that is
unattainable. If the importance of the
study were fairly recognized, the barriers
that stand in the way would soon be broken
down. We eamnestly trust that teachers
will consider these things. They wield an
instrument of mighty power. Let them see
to it that they make that instrument effec
tive only for good and that the good be the
highest that can be attained. If they come
to the work properly furnished with the
qualification we have been dewmanding, as
well as with those more usually required of
them, they will speedily have their services
more highly valued and more suitably re-
warded. The greater and still greater in-
fluence that they exercise will be seen in
the gradual elevation of the people, in the
lessening of vice and crime and nusery so
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often the offspring of ignorance and defec-
tive early training. In concluding this part
of the subject let m¢ endeavor to impress
strongly upon your minds two things. The
first 1s that the work of a teacher is the
work of an artist dealing with complex and
difficult subjects. None but a person who
really has considerable culture and insight
into human nature can deal adequately with
the education of young people, and the
teacher who has not proper culture and in-
sight into human nature is veryapt to pro-
duce, not education, but the very thing.
which of all others is to. be avoided—dull
routine. If teachers do not stir the educa-
tional faculties, they deaden them, and if
they deaden a human soul a tremendous
responsibility rests upon them. The second
thing I desire to impress upon you is that 1
teel canvinced there is an enormous waste
of mental energy in this world. I believe
the difference between a savage and an or-
dinary human being, from what he might
be if all his faculties were brought into full
and harmonious play. There is a great fu-
tare in education if we work it out fully.
Teachers alone can do it. We must have
parents educated, so that they bring to bear
a right influence on the child’s life. We
must have the public educated, so that men
in high position might make arrangements
which would not be detrimental to the
whole interests of education, and we must
have the whole community educated in that
it muight second the teacher’s work. Every
human being 1s capable of Leing 2 good and
a happy man, and if that is the case, why
should not we struggle as hari as we.can to
make all men good and happy. We have
examined the two questions, then, that nat-
urally presented themselves at the outset in
theconsideration of our subject,and now per-
mit me for a few minutes to suggest the
means by which tcachers may thus elevate
the standard of taeir attainments, and by
doiifg so elevate ta:ir positionin the com-
munity ar large an¢ especially in the world
of letters. The study of the ancient classics
must form part of the . curriculum through
which a teacher has to pass in order to ob-
tain the highest position in his noble pro-
fession. To a competent knowledge of
Greek and Roman literature must also be
added an acquaintance with the literature
of those modern languages which are used
as the vehicle of thought by so many power-
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ful minds of the present age. Without
such skill in the ancient and modern litera-
tures alluded to, one cannot fully appreciate
the grandest of them all either ancient or
modern—that of our noble English tongue
destined to be doubtless in the coming
age the universal language. Litde argu-
ment is needed to prove this. All will at
once concede that the study of language, if
properly conducted,accustomns us not only
to correct thinking, but also to a correct
and appropriate manner of expressing our
thoughts. If the study of language in gen-
eral then does this, what reason is there
for giving a preference to the study of the
dead Janguages of Greece and Rome,as the
formation of all literary knowledge and ex-
cellence. First, because a very large and
increasing proportion of the words of our
own language are taken from the Greek and
Latin, and cannot be properly understood
without a knowledge of those tongues, and
secondly, that the whole of our literatyre is
in form and substance so much interwoven
with that of the Greeks and Romans that it
is impossible thoroughly to comprehend the
one and thus a knowledge of the others.
Examine the best authors in our literature
from Chaucer down to the present day and
you will find yourself obiiged almostin
every page to go back to Greece and Rome
to light the truth that is to guide you omn
your road. Without that aid, half of our
literature would be an unintelligible mys-
tery. Thisis a great and stubborn fact
which we cannot get rid of unless indecd
we destroy our whole literature and begin
afresh on an entirely new principle. Time
and circumstances have made it and we
cannot alter a single iota, but must take it

as it is and accommodate ourselves to it,
Nay, the literature of all Europe—that of
the present day and that of all time to come
is and will be connected and in a great
manner dependent upon that of the ancients
—and the more we advance in science, lit-
erature and art, the stronger will become
the tie that connects us with the ancients,

for it is to their languages that we are per-
petually obliged to resort for new terms and
forms of words. It would be difficult then,
I say, nay, almost impossible, to discover
any languages, the study of whichcombines
so many and surpassing advantages for the
prosecution of literature as the languages of
.the Greeks and Romans,.Tor we have ia

them the Janguages which are no longer in
a state of progress and change, but com.
plete in themselves. The national mind
of the Greeks and Romans in them, reveals
itself to us in all its phases. We can trace
it from the very dawn of literature to the
time when 1t reached its highest point of
development, and we may witness the
gradual decay of their languages until, in
form and character, they became different
tongues. We have thus placed before us
two languages, as it were, in their entireness
manifesting in theis organic development
the same, or similar, phenomena that all
other languages have to pass through.
Every point is fixed and established and
our investigations are not impeded by any
of the conflicting opinions and fashions
which, in a living language, so long as there
ie any vitality in it, we must needs encoun-
ter ; and thus, for our mental training and
progress in literature, we may choose the
languages such as they were at the very best
period of their existence, and as they are
handed down to us by the best writers of
whom their respective nations can boast,
Whata vista opens up before us to gaze
upward and inward into the profound be-
yond, and as we stand and gaze on with
eager eyes, we hear as it were the melody
of the spheres. 'We hear Homer, in mele-
dious hexameters, chanting for us with in-
expressible simplicity and beauty the
heroic age of the infancy of the world. We
behold the passions or the human soul de-
picted for us in stern and awful grandeurin
the tragedies of Aschylus—a grandeur
which under serene aspects shines forth to
us in the milder depths of Sophocles—we
listen to the riotous irony of Aristophanes;
the gay, pictorial narrative of Herodotus;
the cutting and pregnant brevity of Thucy-
dides ; the simple and graceful wisdom of
Xenophon; the soaring, @rial, fancy tinted
philosophy of Plato, and the last accents of
Roman virtue breathed forth in the austere
pages of Tacitus. We prize and reverence
and love the noble band of thinkers and
poets whom time and the human race have
dignified with the title of Orient classics.
And doing so, ladies and gentlemen,
would you say I am Utopian in insisting
upon it that a knowledge of these authors
and with it the time in which they lived and
moved and had their being, is a good thing
for all teachers, and especially for those
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who aspire to literary distinction. But I
also insist upon it that not only is a know-
ledge of the literature of those ancient
times couched in the writings of these
classic worthies necessary for the formation
of a literary taste, but that also a com-
petent knowledge of the literature of mod-
ern Burope will greatly tend to that eleva-
tion of position, and appreciation of the
labours of the teachers which I am advo-
cating. ‘The literature of France, from the
lays of the Provencal minstrels to the last
poem of Victor Hugo, the last song of Ber-
anger, and the dying strains of Maurice de
Guerin, what a galaxy of illustrious names
does it not include. It would be almost
impossible for me to overstate the claims
which the hiterature of France has on the
attention of the student—Paseal, Fenelon,
Montesquieu and Laplace. How much
are we indebted to them in their respective
works—Moliere and LaFontaine,Corneille,
Racine and Boileau, Descartes and Male-
brauche, Bossinet, Massillon and Bourda-
lone—what illustrious names, and what a
study is embodied in their writings. Poetry
and philosophy, earnest and sport, all are
tnere. But all these are but as stars of the
second or third magnitude, compared with
Voltaire, a star of the very first magnitude
—a man who in his single person united
whatever is best in each of the great
geniuses enumerated in the roll call of the
grand French army. Voltaire—at once
poet, dramatist, philosopher, historian,
man of scienee—a man of universal ac-
quirements—universal gifts. No man was
ever perhaps endowed with a mind so flexi-
bie as his—his ideas always clear, always
natural, came from him with that facility
from which springs an enchanting grace
which is spread over all his works and ren-
der them the delight of ages yet to come.

But I must not dally too long in these

charming groves of sunny France. Bear
with me a little longer till I recommend to
your notice in connection with the subject I
have in hand—that most important inter-
esting and opulent, both in itself and in its
literature of the northern tongues of Fur

ope, the great GGerman language, and what
aliterature ; from its earliestdawn in Win-
kleman in the middle of last century, with
his “History of Art,” followed by Laping,

he again by Herder—then all of them eclips-
ed by Goethe and Schutler—a wit, a thinker

and poet ; such was Goethe with wonder-
ful creations of Werther, Faust and Wil
helm Meister—Shulter—what a noble pic-
ture gallery of historical portraits has he
formed for us all, depicted as they might
have looked in reality but enhanced and
embellished glittering in thelight of genius,
But we must hasten on from the cold re-
gions of the north to the sunny south, to
Italy, claiming our attention from the fact
that its literature is the earliest of any con-
sequence of which modern Eurepe can

boast. At the threshold of modern Euro-
pean literature we meet the austere and
venerable figure of Dante, and in his hand
a book which shews us many more. In this
book, “The Inferno,” Dante, the greatest
poet of theage and of many afterwards,
has painted for us all his most celebrated
contemporaries. After Dante, Petrarch,
the priest,—troubadour, troubled with his
melodious sonnets, and then atmore or less
remote intervals, the daring, fantastic
Ariosto, the melancholy, devout, and sil-
very Tasso, and all the long line of Italian
poets, grave and gay, down to the sternest
of them all, the gloomy and terrible Algieri.
On the literature of Spain I may content
myself with briefly remarking that it con-
tains two names of men unrivalled in their
several walks—Cervantes with his quietand
ethereal humour, and the religious drama-
tist 1.’Alderves—a poet in whose works the

spirit of Catholicism and of the South has
found an expression worthy of what is best
in both, glittering and splendid as the Al-
harubra, that wondrous relic of the Moorish
power in the land of the Hidalgo—solemn
and awful as a Spanish cathedral. And
now in conclusion, fellow-workers in the
noblest work in which man can be enga-
ged, I have confessed for you and for my-
self that we are deficientin many things,
and especially in the one study of which I
have spolken, the study of literature. I
have shewn you, feeblv it is true, but still
in all earnestness and love, the means of
elevating our noble profession to its true

rank. Men have hitherto denied that
teaching is a profession, but we must show
them that the teacheris the true artist.
With enthusiastic ardour we must be con-
stantly improving ourselves in our art, so
that we may take our true place in the rank
of life—the workers are the mien who win,
and of all workers we surely onght to be the
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best equipped, seeing that we have to deal
not with blocks of wood and stone, but
with beings created after God’s own image,
with immortal minds—minds to be mould-
ed for time and eternity, and for the mould-
ing of which we shall have one day to give
an account.

A vote of thanks was moved the lecturer

TEACHING MANNERS AND MORALS.

By example and by precept the teacher

should teach his scholars the most com- | rough boys under their care, than to inspire

mon and sensible rules of etiquette, or good
manners, such as will enable them to be at
ease and deport themselves well in good,
though not necessarily in fashionable,
society. ?

Example is the best teacher of these
things. It is sometimes dangerous to teach
the rules of etiquette in any other way, for
the parents will hear of it, and think that
you are reflecting on them. They may also
get the idea, very upreasonably perhaps,
that you are ‘““stuck up” and feel above
them. This, of course, does not apply to
those rules of etiquette that are based on
good morals.

Good manners are worth but little unless
they spring from the heart, unless they are

prompted by good will to all, and a desire
to secure the happiness of all around us.
It would be a difficult task to produce, one |
by one, the many branches and leaves and |
flowers of a tree, but plant the seed in the
ground, and they all come naturally and
easily. It is a difficult task to teach or
learn all the different rules of etiquette, but
if the seeds of kindness and love are plant-
ed in the heart, the essential rules of
etiquette will naturally unfold from them.

Scholars should be taaght the true idea
of the words ¢ gentleman ” and “lady.”
There is danger of losing the true meaning
of these words; they are certainly cften
misapplied,

‘““ And thus he bore without abuse
The grand old name of gentleman,
Defamed by every charlatan,
And soiled by all ignoble use.”

at the close by the Rev. J. May, Inspector
of Schools for the County of Carleton.
Mr. J. Thorburn, M.A., Rector of the
Collegiate Institute, seconded the resolu-
tion, which was carried amid loud applause,

Mr. Borthwick briefly acknowledged the then ¢
compliment, after which the meeting ad- B itis ¢
journed. evils a
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Teachers can do no better work for the &8 t{etil;ee
i within them an ambition to be true gentle- g on 0}:}1‘
men. To accomplish this, teachers must 3% on t e\
be gentlemanly or ladylike themselves, to @8 ;2’:2}:‘

the roughest as well as the most refined
scholar. They must take pains to com-
mend what they see in their pupils that is
in good taste, and very gently and carefully
reprove things which, while not immoral,
are in bad taste or contrary to good man.
ners.

Short talks should 2’so be given on the
habits and customs of good society. In
these three ways, by example, by approving
good manners and reproving bad manners,
and by occasional talks, the teacher can do
much toward making gentlemen and ladies
of mary who would otherwise be awkward
and boorish in manners.

A stlll more important part of the teach-
er's work, is the teaching of good morals.
I mean, of course, the common rules of
morality, rather than religious teaching,
though the only true basis of morality is in
religion.

It is the duty of teachers as well as of
parents to guard the young against deceit,
lying, cruelty, profanity,obscenity,gambling,
intemperance, the use of tobacco, etc. All
of these bad habits will probably exist in
the district, and most of them in school.
The example which some of the children
have at home is all in favor of these habits,
All the more need, then,that they be taught
right at school.

1. Teach the opposite of these bad habits by
Yyour example. -If yoa are free from them
yourself, you can freely oppose them with-
out any danger of incurring the silent or
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Spen rebuke, “ Physician, heal thyself. ” | handle. What shall
ut if you approve of them,or practice them | and prayerfully prepa
of course you will have | earnest talk upon the su

Openly or secretly,

10 success in preaching against them, even | choosing your words,

¥you have the face to do it, for you cannot |
t €n oppose them with any heartiness, and !
Yis only by /earty opposition that such
&vils are removed. ~ Moreover, if you prac-
¢ only one of these evil habits, it will
2utralize your efforts in opposing the
ers,
2. Give frequent and carnest talks about
¢se things. If you have strong convictions
b out the evil of them, you will find it no
1.1 task to talk against them. Show plain-
t_he reason why they are wrong. Explain
Cir effects on those that practice them and
D others. Show that they are sins. Write
U the blackboard the commands or pre-
Depts which forbid them. Give precept on
u:ec@pt and line on line ; here a little and
in € @ little. Show that you are intensely
f e_amesp about it, and impress your strong
Py 10gs, if possible, on the minds of your
PUs until they come to abhor and loathe
.these evils. ~ Get the whole school com-
j’t_tefil against them by some sort of vote
ta Clously taken. Refer in your general
Whi (without giving names) to things
h you have seen and heard among

%,

® Scholars.  Ask all those who think that
“‘:n things aie right, to raise their hands,

all those who think they are wrong.
whY Will most likely get the very scholars
aes. 9id the things to condemn their own
of g, A number of years ago, Mr. Cowdery,
a0dusky, Ohio, wrote a book on Moral
ma:m?s. designed for teachers. It contains
und}' Ulustrative incidents with questions
‘l:\;;]thg gi?rious moral duties. It iy a
Nye} € Dook to refer to when preparing
has have just been recommended.
When 1€ IS One evil which every teacher,
'I'her ®r male or female,should take in hand
laudeuls hardly a school building in our
¥ wi; Pon the buildings and outside walls
ln: Ich may not be found obscene pictures
therew‘)rds. They are almost always put

) bby the boys. It is a crying
' PUt the subject is a delicate one to !

be done? Carefully
re in your mind an
bject, carefully
and yet making it so
plain that your meaning cannot be mistaken,
See the boys by themselves,and talk to them.
about it. Show them the degrading character
and the great evil of such things, Make them
thoroughly ashamed of having such things

around their building. Try to create a

public sentiment. in the school that will
frown on any such thing. 'Whether you are
a lady or gentleman,. you can do this in
such a way as to suppress the evil in great
part, and lose none of the respect which the
pupils have for you. You can sometimes
tell who the guilty ones are by the way they
look and act when you are talking about it.

Any other immorality or bad habit notic-
ed among the scholars should be talked

‘about in the same way, and do not forget to

notice approvingly any striking observance -
of the opposite virtues.

3. Get cheap printed tracts on intemper-
ance, tobacco, profanity, Satbath breaking,
etc., and circulate among the children, .
They will frequently hit the mark at home.
By 2 little inquiry you can get the address
of some one who will send you such tracts
cheap, or even free, if you can not afford to
pay for them.

4. Cultivate a spirit of reform in your
school. Teach your scholars that they
should not only refrain from these bad
habits themselves, but that they should also .
actively engage in opposing them and in
standing up for what is right. Help them
to such strong convictions, that they can
not help opposing these evils.

If any teacher is disposed to underrate
the duty or importance of teaching morals,
let him remember as he looks upon his boys
that each one is a possible Jim Fisk or Boss
Tweed, and as he looks upon his girls that
each one is a possibl outcast of society, and
let him also remember that an ounce of .
prevention is worth more than many, many
pounds of cure.—R. 7. C, in N. Y. Edwa-
tional Fournal.
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A FEW THOUGHTS

“What is orthodox to-day may be hetero-
sdox to-morrow.” The “school marm” of
twenty years ago is the feacker of. to-day.
‘What was then an appendage, is 70w an or-
ganized fact ; what was then an object of
commiseration is now a self-poised,dignitied
rule of thought and action, and so far recog-
nized by the higher powers,that compulsion
drives lazy indifference into effort, and the
dolt is made to prove itself a dolt, and
genius is compelled to assert itself a genius.
The ill-ventilated, low ceiling of the 12x15
room is transformed into modern breathing
flues, and halls reverberating with the
march.  Z%en, juvenility came in like bees,
through windows and roof; now it comes
in line, to music, with veteran steadiness.
Boays’ heads were knocked together and the
boxwood ruler and birch switch were organs
in angry hands. Now the ideal presence
of love lifts the school to its highest self. It
is said of the sqzan, “he has reached the
vestibule of science,” s0 we, as teachers,
have’ just come into the light which God has
called from inspired wisdom, and he calls
-upon #s to plant the germ of manhood and
womanhood in each little soul that inspira-
tion may find a place. In childhood the
perceptive faculties, we know, are the most
-active,and it is through the senses,of course,
they perceive, though that which is gained
through the sense of sight is the least im-
pressive of them all, and yet it seems the
basis of the other faculties,that is, the others
are-addressed #Arough this in frequent in-
-stances.

We call this sense that of observation. If
g child is bumned, fire is an understood fact,
as far 4s heat is concerned ; sharp and dull
«edges are productive of cuts, abrasions, &c.
A dead animal is shunned by a child, and
\ieconiposition is, by him, well understood.
Objects producing harmonious or discordant
sounds are either loved or avoided by him.

We teach children the alphabet of na-
ture, as printed on the leaf, the sunbeim,
and the zainpow; in fact, the three king-
doms of form, color and sound? for these
three I consider as embodying every depart-
ment of science. We should do our utmost
to strengthen the perceptive faculties of the
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ON HOW TO TEACH. fe
col
child, by rightly directing his observation an
and thus fortifying his retentive powers. Tt ‘F
should be the special province of the tea- t
cher to know the character of the child with t}:(
whom she comes into daily association. the
<Children are as diversified in temperament ‘llm
asadults. A good business man, in the S
| common parlance “ knows his man.” His 3‘"
' first object is to study the manner in which fua
I'he can best be approached; to ascertain his X;:'e
peculiarities ; his weak points and his Y €
streng ones; and then he addresses him ;Ilm
accordingly, and usually with good success, hcr
In a similar manner must wo learn the na- or
ture of the child, and by a system of draw- 1
ing out, pleasantly presented, we can arrive hur
at the child’s aptness to receive and under- the
stand; then we must proceed to kindle into pict
active life his best mental abilities, and in- cou
stead of the “mouldy skeleton of dry form,” ton
let us present truth clothed in colors of liv- the
| ing green. Let us watch closely the effect wat
i produced upon the pupil’s mind by the log
study of each branch of knowledge ; what pen
particular faculties are brought into exercise, five
and what remain in a passive state,and select of
such subjects as will discipline his mind for pup
a deeper and more profound course of study dog
Place before him objects which shall interest |8 the
i him and teach him to observe the qualities man
i they possess in'common. He will soon de- Suag
tect their points of likeness and of differ state
ence. He will tell us that the ox and the othe
dog are similar ; that both have four legs, can
and that their eyes, ears and other organs Do;
are nearly the same in structure. He will him
, discover that one animal has a backbone only
| and another has his body made up of rings & deve
{and joints. Always have the scholar ex- g Que:
| amine carefully each object presented to gg% S€e5,
him. Do notallow him to pass from one easil
thing to another, as fancy may dictate, g Prod
! This will induce carelessness and materially § Tt
weaken the purpose of our work,namely, t0 & wec
encourage habits of observation and reflec- dotte
tion. Some children can be approached B4 2 ma
through their curiosity, or their love or B4 in &
appreciation of the ludicrous. I once 3 throu
‘ sketched upon the bleckboard the picture evet
of a monkey starding on his head ; also He 3
one of a worm standing on the extremeend g relati
i of his tail in a falling position, for the pur reasc
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pose of impressing upon a scholar the dif-
ference between a vertcbrate and an inver-
tebrate animal, showing how the monkey
could sustain itself by the use of hands, feet
and spinal column, and how impossible it
was for the worm to do the same thing.
The child saw the structural possibility of
the one and the structural impossibility of
the other, e place the drawing of a fish
and some land animal on the board. We
show the uses of fins in the water, and the
same connection, the webbed feet of the
duck and its love for the water, and the
feet of a hen and its aversion to the water.
We must call Jargely on the young imagina-
tion, of how a hen would act in water, and
here we could make good use of the time
honored story of the hen and her ducks. .

‘We can show the difference between the
human hand and the hoof of a horse. Ask
the child how a horse could write, paint a
picture or make a watch, or how a lobster
could draw a cart. These illustrations call
tomind the sensitiveness of the touch upon
the human fingers, in the construction of a
watch as small as a ten cent piece, or writ-
ing or engraving the Declaration of Inde-
pendence upon the polished surface of a
five cent piece. Let all lessons at first be
of a conversational character. Send the
pupil to watch the movements of a cat, a
dog or a horse. Listen carefully as he gives
the result of his observation. Mark his
manner of expression and the kind of lan-
guage employed by him,and see wherein his
statement difters from that given by an-
other. By this method of comparison, we
can discover the child’s ability to observe.
Do not aid him too much, but rather train
him to notice leading characteristics. It is
only by this system that we can syccessfully
develop the individual strength of the child.
Question him closely in relation ta what he
sees, for by this means thought is more
easily awakened and lasting impressions
produced.

There being neither up nordown in space
we can sketch a globe and surround it with
dotted lines, showing an atmosphere. Draw
a man upon the rim of the circle and a dot

{4 in the centre, and a line from the dot

¥4 through the man into space, and he will for-
ever understand what gravitation means.
He will réadily perceive thatup is only
relative, meaning from the centre, and the
reason the man does not slideoff;is because
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there is no attraction from any objectabove.
In this connnection, we can give a New-
tonian apple.

Simple illustrations of whatever we under-
take to teach are great helpers, but let-us
be careful to avoid the #0 abundant use. of
scientific terms until they can be fully
understood, and then only gradually intro-
duce them. Backbone means more to the
child than zertebra, and flesh eater than.carsi-
vora. It would be time thrown away for
the teacher to tell the young student in- his
first lesson in botany that A. was a pheno-
gamous plant, and B. a cryplogamous one.
All the pleasure which he had aaticipated
in studying the growth and structure of the
tree and flowers would be destroyed, and-he
would oply'think of the long, hard names
which he ¢ never could remember !”
Rather at first simply tell him that yeu
have in your hand a wonderful object, which
is no more nor less than a little seed, and
that seed, if put in earth properly. prepaved
for it, will become a beautiful plant, which,
in time, will.develope 2 lovely flower: -That
you want him to place the seed in the soil,
to watch it and care for it, and mark its
growth. You will find that his interest isat
once awakened and he is anxious to know
more of the way in which the seed is te
develop, and whether the plant will lave
long roots or short ones, and how m'uny
leaves do you think there will be on it and
what shape, and will the blossom be pink or
white? His curiosity is aroused, and you,
taking proper advantage of his eagerness to
learn, proceed to give him fresh information
each day, clothed in language which shall
accord with his understanding. Gradually
employ, in an incidental way, the simple
scientific termns for shapes of leaves, parts
of flowers, explaining their meaning, and if
his retentive faculities are sufficiently de-
veloped,his mind will grasp and keep #:at for
which it*will be ever reaching out. I may
employ strong terms, but I 4o think this
cramming process, as it has been aptly
styled, is a very pernicious one. I mnever
heard a child rattle off its .indiscriminate
jargon, but I think of an automaton, a.chat-
tering parrot or a taught poodle, going
through college with.a brain full of vocaiu-
lary, and either ending with meningitis or
with successful Virgil on one end of his
tongue, and the proof of an impracticable
dunce at the other. This system is destruc-
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tive, and our whole school fqbnc is jeopard-
ized by the heaping on to the already
overtaxed brain of the scholar. I am told
that the Board of Education of this city are
now agitating the expediency of introducing
new studies, each of which demands a new
“text-book, numbering in al), I think, twenty
-one ; thus inundating the alreadv w ell-filled
vessel of scholastic ablhty

Many young teachers, who have had lit-
«tle or-no experience, commit great errors in '
bringing into play the simple cultivation of |
.the memory. It sounds well, and makesa,
fine impression on the mind of the visitor, |
#ho hears a child recite page after page from
:some text-book ; but what is the ultimate
effect upon the child? Is his imagination
quickened ; his thought matured; his power
toarrange and conceive truth strengthened ?
Is a desire for investigation awakened ; in
short, has he learned to think? I think
not. He simply handles the key of know-
ledge, but with it makes no attempt to un-
lock the mystic door and draw therefrom
new ideas and original thought. This kind
of ‘education can but result in failure of the
direst kind, and for this reason I would not
advocate too free a use of the text-book.
But this increases the teacher’s labors and

renders her work twice as arduous, you say [
Yes, this is so ; but as teachers we are un- [
fitted for the vocation we have chosen if we [
are not willing to unveil the image which §
shall fill the childish mind with delight, and

inspire in it a lively sense of its vast capa
bilities.
and guide the way to worlds teeming with
all that is beautiful and grand ; not only
paving the way with flowery beaut)r but also
resting awhile by the boulders of stern fact,

thus constantly opening to the mind of the B
child new and varied truths, which shall be &
' the stepping stones to a future replete with 8
longings for more light ! more knowledge! B

Discover the secret art of the spontaneous

play-life, ever active, ever happy, ever in- §&
ventive, of children in their own little world
Capture it, harness it to 25
school work, and in the tenderness of our
spirit sympaﬂnes,be a child with them, older B

of daily pastime.

in knowledge but as young in heart. That,

I believe is the divine way of help. Oh! B
that we could fully realize what we have in i
our hands to do, and do it with our best &
strength, and thus act rmplish our labers &
which are freighted wit.. God-given accoun- [
in Chicag B

tability.—Afary E. Hofiman,
Teacher. )

"THE SCHOOL-MASTER’S GUESTS.

A FARM LEGEND.

BY WILL CARLETON.

I

The district school-master was sitting behind

his great book-laden desk,
Close-watching the motions of scholars,
' E'athetic and gay and grotesque.

As whisper the half-leafless branches, when

' Autumn s brisk breezes have come,

His little scrub-thicket of pupils sent up-
ward a half-smothered hum ; |

Like the frequent sharp bang of a waggon, ;
when treading a forest path o’er,

Resounded the feet of his pupils, whenever
their heels struck the floor.

There was little Tom Timms on the ‘ﬁ‘om "
seat, whose face was withstanding 2 g

drought,

And Jolly Jack Gibbs just behind him,with ;:i';

a rainy new moon for a mouth ;

There were both of the Smith boys, a5 §
studious as if they bore names that &

could bloom,

And Jim Jones, a heaven-built mechanic, g

the slyest young knave in the room,

With a countenance grave as a horse’s, and g

his honest eyes fixed on a pin,

Queer-bent on a deeply laid project to 'fzf‘:‘:

tunnel Joe Hawkin’s c%in,

It is our business to light the torch [
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There were anxious young novices, drilling
their spelling books into the brain,
Loud-puffing each half-whispered letter,

like an engine juststarting its train ;

There was one fiercely muscular fellow,who
scowled at the sums on his slate,
And leered at the innocent figures a look of

unspeakable hate,

And set his white teeth close together, and
gave his thin lips a short twist,

As to say, “ I could whip you, confound
you ! could such things be done with
the fist 1 ¥

There were two knowing girls in the corner,
each one with some beauty possessed,

In a whisper discussing the problem, which
one the young master likes best ;

A class in the front, with their readers,were
telling, with difficult pains,

How perished brave Marco Bozzaris while
bleeding at all of his veins;

And a boy on the floor to be punished, a
statue of idleness stood,

Making faces at all of the others, and en-
joying the scene all he could.

IL.

Around were the walls gray and dingy,
which every old school-sanctum hath,

And mauy a break on their surface, where
grinned wood grating of lath,

A patch of thick plaster, just over the
school-master’s rickety chair,

Seemed threatningly o’er him suspended,
like Damocles’ sword, by a hair.

There were tracks on the desks where the
knife-blades had wandered in search of
their prey ; .

Their tops were as duskily spattered as if
they drank ink every day.

The square stove it puffed and it crackled,
and broke out in red-flaming sores;

Till the great iron quadruped trembled like
a dog fierce to rush out-0™-doors.

White snow-flakes looked in at the windows,
the gale pressed its lips to the cracks ;

the while they were freezing theix
backs.

I11.
Now Marco Bozzaris had fallen, and all of
his suff’rings were o’er,

And the class to their seats were retreating,
when footsteps were heard at the door;

And five of the good district fathers march.
ed into the room in a row,

And stood themselves up by the hot fire,
and shook off their white cloaks of
Snow ;

And the spokesman, a grave squire of
sixty, with countenance solemnly sad,

Spoke thus, while the children all listened,
with all of the ears that they had ;

“ We've come here,school-master, intendin’
to cast an inquirin’ eye ’round,

Concernin’ complaints that’s been entered,
an’ fault that has lately been found ;

To paee off the width of your doing’s an’
witness what you‘ve been about,

An’ see if it’s payin’ to keep you,or whether
we'd best turn ye out.

“ The first thing I’'m bid for to mention is,
when the class gets up to read ;

You give ’em too tight of a ’reinin’ an’
touch ’em up wmore than they need ;

You're nicer than wise in the matter of
holdin’ the book in one han’,

An’ you turn a stray g in their doin’s an’
tack an odd & on their a7’ ;

There ain’t no great good comes of speakin’
the words so polite, as I see,

Providin’ you know what the facts is, an’
tell ’em off jest as they be,

An’ then there’s that readin’ in concert, is
censured from first unto last ;

It kicks up a heap of a racket, when folks
is a travelin’ past,

Whatever is done as to readin', providin’
things go to my say,

Sha’nt hang on no new-fangled Hinges, but
swing in the old-fashioned way.”

And the other four good district fathers .
gave quick the conscut that was due,

Apd nodded obliquely, and muttered,

“Them 'ere is my sentimenls few.”

“Then, as to your spellin’: I've heemn

And the children’s hot faces were streaming,

tell, by “them as has looked into this,
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That you turn the « out o’ your labour, an’
make the word shorter than tis ;

An’ clip the % off o’ yer musick, which
makes my son Ephraim perplexed,

An’ when he spells out as he ought'r, you !

pass the words on to the next.
They say there’s some new graited books
here that don't take them letters along;
But if it is so, just depend on't, them new-
grafted books is made wrong.
You might just as well say that Jackson
didn’t know all there was about war,
As to say that old Spellin>-book Webster
didn’t know what them letters was for.”

And the other four good district fathers
gave quick the consent that was due,
And scratched their heads slyly and softly,
and said, © Zhens's my seutiments tew.”

“ Then, also, your 'rithmetic doin’s, as they
are feported to me,

Is that you have left Tare an’ Tret out, an’
also the old Rule ’o Three ;

An’ likewise brought in a new study, some
high-steppin’ scholars to please,

‘With saw-bucks an’ crosses and pot-hooks,
an’ w's, x, 3’s an’ Z's.

We ain’t got no time for such foolin’; there
ain’t no great good to be reached

By tiptoin’ childrn up higher than ever
their fathers was teached.”

And the other four good district fathers
gave quick the consent that was due,

And cocked one eye up to the ceiling,
and said, “Z%em's my sentiments tew.”

** Another thing,I must here mention,comes
into the question to-day,

Concerning some things in the grammar
you're teachin’ our girls for to say.

EDUCATIONAL

CANADA.

—The Chatham teachers are now paid
monthly instead of quarterly.

—Educadon is advancing rapidly in Bruce.
There are now 160 schools.

~—The Lindsay Union Board of School
Trustees have granted a sum of money for

My girls is as steady as clock-work, an’
| never give cause for much fear,

But they came home from school t'other

evenin’ a-taJkin’ such stuff as this here;

¢ Tlove) an’ * Thou lovest) an * He loves)

an’ ¢ Ve love) an’ ¢ You love] an’ ‘They

’

; An’ they answered my questions, ‘It’s gram-
mar'—'twas all I could get ’em to say.

Now 1f, ’stead of doin’ your duty, you’re
carryin’ matters on so

As to make the gals say that they love you,
It’s jus: all that I want to know ;~ ”

IVv.

Now Jim,the young heaven-built mechanic,
in the dusk of the evening before,
Had well nigh unjointed the stove-pipe, to
make it come down on the floor ;

And the squire bringing smartly his foot
down, as a clincher to what he had
said,

A joint of the pipe fell upon him, and lar-
ruped him square on the head.

The soot flew in clouds all about him, and
blotted with black all the place,

And the squire and the other four fathers
were peppered with black in the face,

The school, ever sharp for amusement,
laid down all their cumberous books,

And, spite of the teacher's endeavors,
laughed loud at their visitors’ looks.

i
{
I And the squire, as he stalked to the dogr
; way, swore oaths of a violent hue;
And the four district fathers, who followed,
| seemed to say, ¢ Then's my sentiments
wu.,,

INTELLIGENCE.

a cricket ground, and $s50 for prizes, to the
High School.

—It is proposed to unite the Orphan’s
Home, and Lancastrial School Society of
Kingston for educational purposes.

I —The Walkerton Zelescope has an interest-
ing article on the progress of education in
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Bruce. There are now two Inspectoral
Divisions, each Inspector having about
eighty schools. There are two most success-
ful High Schools with very efficient gen-
tlemen as Head Masters.

—The Ciuet Superintendent in the Fowr-
nal of KEducatior gives notice, that au elec-
tion of a member of the Council of Public
Instruction, by the legally qualified Masters
and Teachers of Collegiate Institutes and
High Schools, also of another member by
the Inspectors of Public Schools, will take
place on Tuesday, the 17th day of August
next.

—A successiul convention of the North
York Teachers’ Association was held May
28th and 29th, in Newmarket, at which the
methods of teaching various branches were
profitably discussed, and wuch interest in
the professiv., aroused.  Professer Goldwin
Smith, the Teachers’ representative in the
Council of Public 1nstruction, attended to
ascertain by personal intercourse the views
of practical men on various important
topics, such as change of text-books, holi-
days, salaries, libraries, &c. On the even-
ing of the first day a select and appreciative
audience was favored with a most interest-
ing and instructive lecture from the Profes-
sor on “ A Tour to England.”

—In accordance with the Statute, and the
Goneral Regulations adopted by the Council
of Public Instruction, the Annual Examina-
tion of Candidates for Public School Teach-
ers’ Second and Third Class Certificates,for
the year 1873, will be held (D. V) in each
County Town of Ontario, commencing on
Monday, 1gth July,at 1.30 p.m., for Second
Class ; and on Tuesday, zoth July, at ¢
am., for Third Class. The Examination of
Candidates for First Class Certificates will
be held at the same place, commencing on
Monday, 26th July, at 1.30 p.m. Forms of
the notice to be previously given by the
Candidates, can be obtained on application
to any Inspector.

—We learn fiom the Walkertown 72/s-
cpe that the East Bruce Teachers’ Associa-
tion held 2 very successful eeting in that
town on Friday and Saturday June 4th and
sth. Upwards of fifty Teachers, ladies and
gentlemen, were present. Discussions upon
the “ Teaching of Arithmetic,” * Discip-
line,” “Object Lessons,”—and other sub-
jects of importance to the profession, were

EDUCATIONAL INTELLIGENCE.
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entered into with spirit. The proceedings
were enlivened by vocal music from some
of the friends of the members in Walkerton'
and a very pleasant and profitab! ~ time was
spent. Rev. Dr. Bell, of Walkerton, deli-
vered an interesting and instructive address
on “ Ethnology in relation to Education.”
The chief feature of this meeting was the
lecture on Friday evening by Dr. James A,
McLellan, High School Inspector, who very
kindly consented to assist the Associatic.
in their laudable efforts to promote ed.ca-
tion in our midst. The Dr. delivered a
very able and eloquent Lecture on * Ele-
ments of National Greatness ” to a ‘large,
intelligent, and appreciative audience, on
Friday evening. The next meeting will be
held in Paisley, some time 1n October.

—One of the most successful meetings
ever held under the auspices of the Bosan-
quet and Plympton Teachers’..Associgtion
took place at Forest on Saturday the 1gth
Jupe. About forty teachers were present
besides quite a number of outsiders. At .
9 p.m. the President G. W. Ross took the
chair and proceeded to discuss the program-
me. Mr. Macdonald, of Ravenswoad,
showed his method of constructing a ‘Time
Table’ which met with considerale criticism.
Mr.Dunsmore than explained his system of
teaching the alphabet which -was on the
“look and say” principle. Mr. Ross then
gave an able address on school organization
Messrs. Norton, Sharman, and Prof. Tyn-
dall followed with readings. The following
teachers were appointed query committee :
Messts. Donagh, Johnston, Norton, Mills
and Kirk. The debate on “ Resolved that
Cromwell's administration was beneficial to
England,” was taken up. Norton, Shaw,
Kirk, McLean, Dunsmore and Johnston
took the affirmative, and Tyndall, Donaghy,
McTavish and McDonald the negative. The
chairman decided in favor of the affirma-
tive. -

—At the examination of the University of
Toronto for this year the Prince’s Prize was
awarded to Mr. W. Fletcher, of Toronto.
The gold medal in Classics was won by Mr.
F. W. Kem, of Hamilton ; Messrs. F. L.
Boyd, of Toronto,D. M. Snider,of Eglinton,
and L. Harstone, of St. Mary's taking silver
medals. The gold medal in Mathematics
fell to Mr. W. F. King, of Port Hope ; and
a silver medal to Mr. D. Forsyth, of “.alt.
The gold medal in Modern Languages was
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gained by Mr. G. E. Shaw, of St. Louis ;
Messrs. L. E. Embree, of Toronto, and T.
C. L. Armstrong, of Whitby, taking silver
medals. The gold medal in Natural
Sciences was awarded to Mr. \V. Fletcher,
and silver medals to Messrs. 1. H. Smyth,
o. McCoy, of Hamilton, and J. Wilke, of
Guelph. The gold medallist in Metaphy-
sics is Mr. T. Carscadden, of Kendall;
and silver medallists, Messrs. F. R. Beattie,
A. P. McDiarmid, of Nova Scotia, and J.
McMurchie, of Clinton. The prizes for
French and German were tal.en by lr. G.
E, Shaw, and those for Orientai languages
in the third, second and first years, by
Messrs. E. Harris of Woodstock, A. Baird,
of St. Mary’s, and J. P. Balfour, of Whitby.

—We learn from the Ziberal that a meet-
ing of the County of Oxford Teachers’ As-
sociation was held at Ingersoll on Friday
and Saterday, May 21st and 22nd. The
greater part of the first day was takem up
with a discussion on Grammar and Read-
ing, the subject being introduced by Messrs.
Frazer and Huntsman respectively. * The
best means of advancing the teacher’s posi-
tion” was a topic discussed at iength.
Mr. McIntyre,Principal of the High School,
and Mr. Carlyle, P. S. Inspector, took part
in the discussion—the former indicating, as
excellent means for the above purpose,
“hard work, close application to study,
and a higher standard of examinations.” On
Saturday the subject of “Time Tables”
was taken up, after which an address on
“ Practical Knewledge ¥ was delivercd by
Mr. Chadwick, Chairman of the Ingersoll
Board of Trustees. The address will be
published in the O~Tario TEACHER, by
the request of the Association. After a
discussion on “ Proportion,” a purse of not
Iess than $2.60 was offered by Mr. Clarke
to the teacber who will preseat at the next
meeting of the Association the best time-
table suitable for the first five classes in a
1ural school of about forty-five pupils. Mr.
Huntsman offered prizes of $2 ana 31, res-
pectively, for the best and second-best time-
tables suited for the first four classes in a
school similar to the above. It was resolv-
ed that the meetings of the Association Le
held annually, instead of semi-znnually, as
heretofore, and that the Iaspector be re-
quested to convene township conventions at
suitable times. The following officers were

C. J. Frazer; 1ist Vice-President, John W, ;

Clarke ; 2nd Vice-President, J. E. Dennis;
Secretary and Treasurer, J. S. DMcKay;
Execuiive Committee, Messts. Huatsman,
Sherwood, Gard, Mercer and Miss Maggie
M. Ross.

~—The Annual Meeting of the Huron
Teachers’ Assaciation was held i Clinton
on Friday and Saturday, June the r1th and
12th.

the chair.

received. ‘The first subject in the afternoon
was a paper by Miss C. Mustard, of
Wingham.

for the Western™ District, then proceeded
with an Address on Competitive Examina-
tions.

municipalities.

charge.

given during its delivery. The Mayor, R.

Callander, Esq., occupied the chair, and on &
the platform were several members of the B
Council, the Boards of High and Public #&
School Trustees, the County Inspector, the §&
High School Masters, Principal of the Cen- &
A vote of thanks,proposed ¥
by the Reeve, Mr. A. S. Fisher, and s B
conded by the cditor of the Nezw Ere M1 B
E. Holmes, was presented to Dr. McLellx B
for ms able and instructive lecture, after @
which the meeting closed with the singing g
On Saturdzy
morning Mr. H. I. Strang, B. A, took up [

tral School, &c.

of the National anthem.

his subject “ Difficulties in Analysis and

Parsing.” Thishe handled very ably,which §

was followed by aninteresting and intelligent

discussion by many of the Teachers. Mr. &
Strang was requested to continue the sub- &
elected for the ensuing year :—-President, { ject at the next meeting of the Association. &

‘The meeting was opened at 10 a.a. B8
on Friday, Mr, S. Hicks, Vice-President, in &
After the transaction of prelim-
inary business, Mr. Hicks introduced the P
subject of Object Lessons, which was well B

The title was, “ Education Re-
quired by Canadian Children,” and was pre- J
pared and read in a manner highly creditable B
tothat young lady. Mr. Miller, I. P. S 8

He gave Comparative Statements,
showing the percentage obtained in the ex- ¥
amiratiops held recently in the severl &
These showed the schools |8
to be in a very satisfactory state, highly cre- B9
ditable to the teachers, and also to the Ia- B
spector, who has contributed so largely to g
o the proficiency of the schools under his §
In the evening Dr. McLellan de [
livered an eloquent and instructive lecture B8}
in the Town Hall, to a large audience. His &
subject was “Elaments ol National Great E
ness,” and was highly appreciated, as was B
shown by the loud and frequent applause &
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Dr. McLellan, who was present during the
morning session, was then asked to address
the Convention. He strongly urged on the
Teachers the importance of thoroughness
in their work and of careful preparation for
it. Votes of thanks were tendered to Dr.
McLellan and to the laGg’es and gentlemen
who took part in the work during the meet-
ing, and also to the retiring officers. The
officers appointed for the ensuing year are
President, Mr. J. R. Miller, I. P.S.; st
Vice-President, Mr. L. L. McFaul, Seaforth;
2nd Vice-President, Mr. S. Shaw, Brussels ;
Secretary and Treasurer, Mr. G. Sheppard,
Clinton. Mr. J. R. Miller was chosen
delegate to the Ontario Teachers’ Associa-
tion. The next meeting of the Association
will be held in the month'of December.

—We take from the Ziberal’s summary the
following particulars of the proceedings of
,Council of Public Instruction at the meet-
ing on the rgth May:—A communication
was received from Messts. J. Campbell &
Son, asking permission to print certain
books. The required permission was grant-
ed in the case of Arithmetical text-books,
but the applicants are informed that the
subject of English Grammar is still under
the consideration of the committee. Several
graduates made application for certificates
of eligibility as head masters of High
Schools, and the Chief Superintendent was
empowered to grant them to such as have
complied with the regulation of the Council.
The report of the High School Inspectors,
containing a new scheme for the payment
of the High School grant, was received
and adopted with a single slight amend-
ment. As we have already published the
details of the scheme, it need not be further
alluded to here. It was ordered by the
Coancil that application for an zllowance
for the travelling expenses of the -High
School Inspectors be again made to the
Government. A request having been ma“e
bty the Public School Beard of Toronto that
the time fixed for the ¥iigh School entrance
examinations should be changed, the Coun-
cil refused to accede to the demand on the
ground that the time in question had been
~hosen in accordance with the racominenda-
tioa of the Inspectors, who deemed it the
most convenient that could be adopted. On
the recommendation of the Chief Superin-
tendent, pensions were ordered to be grant:
ed to 2 number of Superannuated teichers.

It was ordered that the report of the Com-
mittee on Regulations and Text-books
should be adopted and its recommenda-
tions carried into effzct. The changes in
cuthonized list «f school-books, as we have
alicady published “hem, are substantially
correct, but for the pur,.ose of making one
or twe emendations, and that the list may
be put in form convenient for reference, we
here re-publish it in full, so far as it is yet
completed ; some further information, not
embodied in the official minute, we haye
already furnished. The following works are
dropped :—

Peck’s Ganot's Natnral Philosophy, Navidson’s
Animal Kingdom, Collier's History of English
Literature.

The list, so far as completed, is made up
of the following, some of which are simply
retained, and some added now for the first
time :—

CLASSICS. .

Latin.—Dr Wm. Smith’s Series, I, I1, I1LIV,
and his smaller Grammar of the Latin language.
Arnold’s First and Seconl Latin Books; the
English editions, or revised and corrected by J,
A. Spencer. Harkness's Introductory Latin
Book. Harkness's Latin Reader. Harkne:s's

Latin Grammar. Bryce'sSeriescf Reading Books.
J. Esmond Riddle’s Latin Dictionary.

Greek.—Dr. Wm. Smith’s Initia Greca. Car-
tiug’ Smaller Grammar. Farrar's Greek Syntax
Greek Lexicon, Liddell & Scott, smaller and
larger editions.

Ancient History, Geography and Antiquities.—
Schmitz’s Ancient History (retained at present).
Pillan’s First Steps in Classical Geograpby. Dr.
W. Smith’s Dictionary of Greek and Roman
Antiquities.

HISTORICAL AND EXNGLISH LITERATCRE,

Freeman's European History. Ciaik’s English
Language and Literature. Spalding's History of
English Literature.

PHYSICAL SCIENCES,

Science Primers.—Balfour Stewart's Physics
‘ Foster's Physiology; Geikic’s Physical Geography;
TRoscoe’s Chemistry ; and Geikie’s Geology. Bai-
four Stewart's Lessons in Elementary Physics.
Nichoison‘s outlines of Natural History. Huxley's
Lessons in Elementary Physiology. Page's intro-
| ductory Text-book of Physical Geography (for
High Schools).

APPLIED MATHEMATICS.

Cherriman’s Mechanics (including both Statics
! and Dynamics,) Hamblin Smith’s Elementary
Statics. Hamblin Smith’s Elementary Hydro-
statics.

DRAWING.

i Mr. Vere Foster’s two series of Drawing Books;
| but the Council desire to invite the attention of
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teachers to the great benefits recognized as re-
sulting from teaching children at au early stage
to draw from the objects themselves, instead of
from drawings.

In pure mathematics there is apparently
to be no change ; we have already indicated
what steps the Council is taking with refer-
ence to British History,General Geography,
Music and Drawing. A revised scheme of
Entrance Examination and course of study
for the Normal School was adopted. It
was also ordered that after the next ensuing
examination Normal School students shall
be examined at the same time and on the
same papers as the teachers throughout the
Province generally. All Normal School
students who desire to compete for the
Provincial or other medals must do so at
the midsummer competition, along with all
other candidates. A resolution was passed
empowering the Prncipals of Normal
Schools,after consulting with their colleagues

t
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to remove from the roll the names of any
students who show marked incapacity for
the teaching profession ; or who have been
reported by the teachers of the Model
School as unlikely to receive ¢ven the lowest
mark upon a Normal School certificate.
This is what the masters of the Normal
School have been doing all along, but it is
just as well that they should be able to fall
back on official warrant for their action. In
accordance with a suggestion of the Public
School Inspector for Halton, the lists of
subjects for study, and the revised limit
table will he printed and pasted inside of
the covers of text books. The Counci),
after acknowledging the important services
rendered by the High School Inspectors in
the report above alluded to, and directing
the attention of the Text Book Committee
to the text books used in Roman Catholic
Separate Schools, adjourned.

CHOICE MISCELLANY.

THE Misuse oF KNOWLEDGE. — The
truth is, that most men want knowledge,not
for itself,but for the superiority which know
ledge confers ; and the means they employ
to secure this superiority are as wrong as
the ultimate object, for no man can ever
end with being superior who will not begin
with being inferior.—Sidney Smith.

CIVILIZED AXD Savaok Max. —- A
Choctaw could run from here to Oxford
without stopping. 1 go in the mail coach ;
acd in the time that the savage has been
employed in learning to run so far, I have
employed in something else. It would not
only be useless in me to run like a Choctaw
but foolish and disgraceful..—Siduey Smith.

—Learned professors have occasionally
been outwitted by the sayings of the simple.
Dr. Hill, an Edinburgh professor of the
Izst century, met in the suburbs of the city
an inoffensive creature who was genw.ally
regarded as an imbecile. Somewhat irritat-
ed by the creature’s intrusion on the
privacy of his walk, the professor

said to him, ¢ How long, Tom
may one live without brains?” “I dinna,
ken,” said Tom ; “ how lang hae ye lived
yersel ?’—(From May Home and School,”
Louisville, Ky.)

CHiNESE AsTroNoMY.—China furnishes
us with the most ancient observations of
which we can make any use astronomically.
The earliest eclipses of which we have any
i mention can only serve the purposes of
chronology,on account of the vague manner
in which they are reported. But these
eclipses prove that the epoch of the Em-
peror Yao, was more than two thousand
years before our era” Astronomy was cul
tivated in China as a basis of religious cere-
monies. The calendar and the announce-
ment of eclipses were important objects, for
which they had created a tribunal of math-
ematics. They observed the meridian
shadow of the gnomon at the solstices, and
the passage of the stars over the meridign.
"They measured the time by clepsydras or
water-clocks. They determined the posi-

AT O O ALACLEEO PO U R NS TR M RS e e e A -

£ SN



ER ST o S

I R R 4

CHOICE MISCELLANY. 221

tion of the moon with reference to the stars
at its eclipses, by whichthey determined the
position of the sun and the solstices with
reference to the stars. They had even
some instruments suitable for measuring
angular distances between the stars. By
these means united they discovered thata
solar year exceeds by about a quarter of a
day three hundred and sixty-five days.
Their year began at the winter solstice ;
their civil year was lunar; and to make a
correspondence between the civil and solar
year they made use of nineteen sclar years,
equivalent to two hundred and :hirty-five
lunations, the same period which Callippus
introduced into the Greeck calendar more
than sixteen centuries later, Their months
were alternately twenty-nine and thirty
days ; their lunar year three hundred and
fifty-four days, consequently too shortby
eleven and one-fourth days; in the year
when the number of days exceeded a luna-
tion they intercalated one month. They
had divided the equator into twelve immov-
able signs and into twenty-eight constella-
tions, in which they determined the posi-
tion of the solstices. The Chinese had in-
stead of a century a cycle of sixty years, and
a cycle of sixty days instead of a week ; the
small cycle of a week or seven days was
known to them in the earliest ages, as to all
other nations of the East. The division of
the circumference in China was always sub-
ordinated to the length of a year, so that
the sun described exaetly one degree per
day ; but the divisions of the degree, of the
day, and of all weights and measures were
decimal; and this example, set by a great
nation and in use for four thousand years,
shows its advantage over all other methods
of enumeration, and accounts for its ex-
treme popularity.—(From Aay *“Home and
School,” Louisuille, Ky.)

FIVE MAXIMS POR TEACHERS.

Maxim I.— What s secen is best understood.
Apparatus, teaching by the eye, and giving
more definite and correct impressions than
can possibly be conyeyed by language, is
the best means for making the sciences well
understood.

Maxim IT.— What is understood interests..
—Hence, apparatus increases a love of
schools ; promotes industry and good order
in pupils, and secures their continued im-

provement after closing their school educa-
tion.

Maxim L1l —What interests is best re-
membered.-—~The knowledge acquired by the
aid of apparatus will be permarvent. It
does not depend on the memory of certain
words, which,when learned, convey no clear
conception of what they were designed to
teach; but the pupil having seen,understood
and been interested in the matter taught,
will retain it vivid and distinct through life.

Maxim IV/.—Principles are betler thau
rules.—By giving the principle—r.c., he
reason of the rule—instead of the rule, appa-
ratus imparts knowledge in place of mere
information.

What the mind thus acquires is not inert,
like a collection of dates and statistics, but
a living power, suggesting thought, leading
to investigation, analysis and combination
of principles and powers, and fo conseguent
tnvention.

On the Joregoing it is easy to base

Maxim V.—ALlustration is the basis of
successful  teacking.—** The abundance of
one’s intellectual knowledge,and the degree
of his mental improvement, will depend
somewhat on the number of his ideas of
sense, but mwore on the distinciness with
which the mind perceives them.”—Mary.
land School Fourrai.

THE ARTIST TEACHER.

1 saw a builder near a pile

Of massive blocks of polished stone.
Wherein a monarch ruled awhile,

And sat upon a regal throne ;
The monarch laid his seeptre by,

The kingdom passed, and lost its name,
The throne was vacant and a sigh

Was all that spoke of cherished fame ;
The kingdom vanished, and the palace fell,
And king and builder lost their name as

L well

I saw the sculptor rift the rock,

And hew therefrom a mighty mass,
And slowly chisel out a block

That might all other werks surpass ;
He toiled with long and patient skill,

Until I saw the vision fair
Before his genius and his will

Spotless and perfect standing there.
The polished marble crumbled into dust,
Nor left the artist’s name it kept in trust.
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1 saw a painter turn his eye
To heaven’s blue dome and radiant
spheres,
To fleeting clouds and mountains high,
ith promise of immortal years ;

He touched the canvas, and it glowed
With visions of enchanting dreams,
While glorious o’er the picture flowed :

His soul’s desire in rapturous streams ;
The color faded, and the pencil lay
Still as the painter who had passed away.

1 saw a weaver at his loom,
With warp and woof of strange design ;
He made the threads in flowers bloom,
And painted with a hand divine ;
The web was crossed with golden threads,
The gems were radiant with the sun,
And beauty such as genius sheds,
Bathed 1n the picture as he spun;
The shuttle trembled,and at last stood still,
‘While other hands the waiting picture ﬁll.!

1 saw a TEACHER building slow,
Day after day as passed the year,
And saw a spint-temple grow
With fear, and hope, and often tears;
A mystic palace of the soul,
Where reigned a monarch half-divine !
Axud love and light, illumed the whole,
And made its hall, with radiance shine.

I saw a TEACHER take a child,
Friendless, and weak, and all alone,
With tender years, but passions wild,
And work as on a priceless throne ;
Out of the rude and shapeles thing,
With love, and toil, and patient care,
1 saw her blest ideal spring—
An image pure and passing fair.

Upon a canvas né’er to fade
I saw her paint with matchless art,
Pictures that angels might bave made
Upon a young and tender heart ;
And growing decper for the years,
And flowing brighter for the day,
They ripened for the radiant spheres,
Where beauty ne’er shall pass away.

TeACHER ! FARewELL ! For all thy care

We long shall love the cherished name
For all thy toil we give a prayer,

For all thy love we give the same;
Tarewell ! Be thine the happy years,

And thine the Hope, and Faith, and

Trust;
That when the dawn of Heaven appears,
Thy crown may shine with all the just.
—W. O. Bourne, in N. Y. School
Fournal.

—Education and health should never be
separated — or rather they ought to be
considered in connection with each other;
and the duties of life can not be perfectly
performed unless the physical and intellec-
tual health and culture are united. Mens
sana tn corpore sano. These principles are
acknowledged by all who are qualified to
consider the subject, and must ultimately

be acted upon, but the reform is slow..

The State Medical Society of Rhode
Island lately took action in the matter,
and published a number of resolutions call-
ing for various changes and improvements.
That physical culture and gymnastics should
be part of the school system. That 3oo
cubic feet space and 25 square feet of floor
are required for each pupil. That the same
position should not be maintained more than
half an hour. That children under seven
should be prohibited. That for those over
twelve, four hours a day of mental exertion
is enough. That undite emulation and
study in school ougHt to be repressed, and
that the half-time system should be general-
ly introduced. Some of these suggestions
are calculated to cause a 1evolution in the
teaching business,but there is no doubt that
when the body and mind ave both fresh and
strong as much work can be done and bet-
ter done,in half the time occupied in a hurn-
drum, apathctic fashion.— Orillia Packet.

PEDANTRY.—As pedantry is an osten-
tatious obtrusion of kmowledge, in which
those who hear us cannot sympathize, it is
a fault of which soldiers, sailors, sportsmen,
gamesters, cultivators, and all men engaged
in a particular occupation,are quite as guilty
as scholars ; but they have the good fortune
to have the vice only of pedantry, while
scholars have both the vice and the name
for it, t00.—SIDNEY SMITH. )

EpucaTioN oF WoMEN.—As the matter
now stands, the time of women is consider-
ed as worth nothing at all. Daughters are
kept to occupations in sewing, patching,
mantua-making, and mending, by which it
is impossible they can earn tenpence a day.
They are kept with nimble fingers and

B vac
i
B Al
e Con

B8 vice
B ates
& eve
B witl

% N
B piec
& Chil
and
® Ont:
Bg Supp
¥ H
eight
B St
% Ther
& Joho
i tions
g print
& song
altrac
chara
subsc
$1r.5¢
Mort



ot

e

————

B vacant understandings till the season for
@ improvement is utterly passed away, and
B all chance of forming more important habits
B completely lost.

W —Pretension and insincerity are great
B vices in ateacher. "The youth who gradu-
ates with the belief that his teacher knows
$ everything is apt to be too well satisfied
j§ with the extent of his own information.

LITERARY NOTICES.
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A shallow, tricky man with the craft to im-
press everybody with the sense of his great-
ness as a scholar apd an educator has a
worse influence on young people than one
with a few vices of considerable magnitude.
A young man had better graduate with a
bad habit than-with an overpowecring sense
of selfsufficiency.

% New Music.—We have received two
Bi picces of very fine music, “ The Dying
Child ” and “ Think of Heaven,” words
and music by Mr. J. Lawson, Kingston,
Obtario. Those wanting copies can be
supplied by the author at the rate of 5 cents
B single, or 50 cents per dozen.

% HomE AnD ScHooL ForR JUNE—Of the
eight contributed articles in Home and
School for June five are elegantly illustrated.
There are also a fine portrait of General
% John C. Breckenridge and a set of illustra-
B tions showing the way cuts are prepared for
printing. A graceful poem and a~pretty
song arranged for the piano make up a most
attractive number. The editorial noves are
characteristically newsy and readable. The
subscription-price of this magazine is only
$1.50 a year, and the publishers are
Morton & Co., Louisville, Kentucky.

LITERARY NOTICES.

THE CANADIAN MONTHLY FOR JUNE.—
This is an excellent number of this ably
conducted magazine. It opens with a well
wntten article on the “Intellectual Progress
of Canada during the last Fifty Vears,” by
James Douglas, Quebec. Rev. G. M.
Grant contribtes his second paper, on Hon.
Joseph Howe. Laon contributes an article
on “ Messrs. Moody and Sanky and Revi-
valism,” which has drawn forth much hostile
criticism. ““ Mohammed and Mohammed-
anism ” and “ Central American Sketches”
are both readable articles, while the ¢ Cur-
rent Events ” has the usual able comments
on the occurrences of the month. The de-
partments devoted to Poetry, Stories, Cur-
rent literature, &c., &c., are all well sustain-
ed. The Canadian Monthly is a credit to
Ontario, and to the Province.

Contributors to the ‘Desk’ will oblige by observ-
ing the following rules :

1. To send questions for inseriion on separate
sheets from those containing answers to questions
already proposed.

2. To write on one side of the paper.

3 To write their sames on every sheet.

J. C. GLASHAN,

TEACHERS’ DESK.

ESQ., EDITOR.

CORRECT ANSWERS RECEIVED.
Arex. Dickig, Lynden; 99.
L. WEeLCH, Mt. Brydges, 103, 104.
M, Fercuson, Florence ; Ior, 103.
E. T. HEwsoN, Gamet ; 99, 100, 103
HENRY GRrAY, Sombra ; 99, 100, 103,
Jxo. E. Towm, Canfield ; 96, 99, 103, 93.

Davip REip, Troy ; 96, I0i, 103, 104.
ALEX'R Iorsoxn, London ; 101, 102, 103, 104.
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ANSWEKs 10 CURRESIFUNDENTS,

Robert Drinnan, Elmvale, You areright. The
answers given in McMurchy’s ElementaryArithmetic
to probs. 5 and 15 of Ex. XLI are incorrect. Who-
ever prepared the problems purposed calling atten-
tion to the note to the rule, but whoever prepared
the answers seems to have been in blissful igmorance
of that note. The note should have been incorpo-
rated with the rule, for in practical calculations
where the fractions are not purposely selected to
suit the rule, its application is important in saving
time and labor,

Several correspondeats have ashed fur the names
of the publishers of Abbott’'s How to Parse and
How to tell the Parts of Speech. SEELEY,JACKSON,
& Havrvivay, Fleet Street, Lomdon. The best
plan for purchasers is to order through some
reliable lncal bookseller. He or his agent can

prices we sumetimes quote are the full retail prices
at the regular rates. Occasionally the price falls
below that given by us. An instance was the issig’
of the cheap edition of Green's History of the
English People.

PROBLEMS.

(125} How many rails would be required to en.
close a square field with a fence eight rails high and’
two panels to the rod, so that for each rail in the’
fence there would be an aere in the field ?

Davip REip, Troy,

{112). Two mentook a contract of putting up;
300 sq. yds. ofwall for $300, and it was agreed:
that the one should have 23 cents per yard more for’
what he did than the other, They each reseived the
same amount of money, How many yards of wah
did each build ?

L. WEeLcH, Mt. Brydges,

always find out the names of publishers. The
N
-
EDITOR’S
—":'unnu on Creation wili appear next

month,

—The proceedings of the Leeds aad Grenville
Teachers’ Ascociation duly received, but too late
for this No ; will appear next month.

—We have received from G. D. Platt, Esq., In-
spector, Prince Edward County, a specimen of the
blank Monthly Report prepared by him, and used
in the Public Schools of that County. It seems to
be well adapted to the purpose for which it is in-
tended, and can be used for one, two, or any num.
ber of months up to0a half-year. They are printed
at the expense of the County Conncil, and distri-
buted to the schools by the Inspector, an example
worthy of imitation by other counties,

—Mr. 5. C. Wood, M.P.P., the representative
of the Inspectors in the Councii of Public Instruc-
tion has resigned, and it becomes necessary to select
another to fill his place.
Bothwell, was Jast year supported by quite a large
number of the Inspectors, and is every way qualified
for a seat in the Council. His expenience durdng seveu
years as County Superintendent of Kent, his educa-

Mr. Mills, M.P.,, of

DRAWER.

tional attainments and general ability, are calculated:
to make him a useful member of the Council. We
would like very much to seehim placed ina posmonT'
where his experience could be used to subserve - the.’
interests of education.
TO SUBSCRIBERS.
—O———
Subscribers are respectfully requested to remem-
ber and ebserve the following rules :

oy
*

f. When you want your Post Office changed ot,
| the ¢ Teacher” discontinued, always let us knoﬁ
at what Post Office you have been receiving it, and”,
save us a great deal of unnecessary trouble.

2. The ““Teacher” may be discontinued any’
time, by sending back a ** refused " copy, or sepd-
ing us notice, always giving name and Post Office
address. But all arrearages must be paid, before

' it is discontinued.

’ 3. Always register letters containing money
‘ They will then be at our risk.
4. When any number of the ““ Teacher ™ fails ig-}
reach a subscriber, we always re-mail a copy, if,
| notified promptly. ) /r




