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AYLOPLATE

TRADE MARK

BLACKBOARD
“THE OLD RELIABLE”

Be sure to specify HYLOPLATE by name this year above all years.
The velvet writing surface is most economical in the use of erayon and is

eraged completely with a minimum of effort and eraser wear. One-third of _

a century of serviee is the record of ¢“Old Reliable’” HYLOPLATE black-
board and is assurance of its sterling worth.

HYLOPLATE never sweats, never gets greasy. It is sanitary. It has
a uniform dead jet BLACK elastic velvet writing surface that is not noisy
when written upon and that does not chip, crack, or ‘‘spider check.’”’ Any
kind of chalk or erayon may be used.

HYLOPLATE costs little if any more than Dblackboards with a less
enviable record for satisfactory performance. It is economy to. buy the
¢¢0ld Reliable.’’

HYLOPLATE is carried in stoek by reliable school supply houses and
is always available for immediate shipment from some nearby warehouse.

There is practically no breakage in transit and the freight is little.

HYLOPLATE is easily installed by anyone who can use a saw and ham-
mer, on any sort of a wall; even on bare studding. Full directions accom-
pany each shipment.

SCHOOL BOARDS

‘Ask your School Supply House for full information about HYLOPLATE.
He carries trade marked samples and will gladly mail you one. The best
School Supply Houses of the country carry HYLOPLATE and will gladly
quote prices promptly and in detail.

“THE MANUFACTURER'S GUARANTEE

Genuine trade-marked HYLOPLATE is guaranteed by the manufacturers te
give entire satisfaction and for ten years or more of school-room use. The guaran-
tee is liberal and leaves entirely to purch the question of whether the blaok-
board is satisfactory and as represented.

To secure this liberal guarantee and the protestion it affords, all you need te
do is to make sure that your order has been filled with genuine HYLOPLATE, There
is only one HYLOPLATE blackboard. The name is registered as a trade mark,
and is die out into the back at frequent intervals, None but genuine HYLOPLATE
may be legally offered as such, The guarantee ocovers gemuine. HYLOPLATE, but
does mot protect you on any blackboard accepted as HYLOPLATE, or ‘‘the same as
HYLOPLATE,” on which the words, “TRADE MARK HYLOPLATE’ do mot
appear. Look for the mame,

Ask your nearest School Supply House for Samples
and Prices of “Old Reliable” Hyloplate Blackboard

Kindly mention the Western 8chool Journal when writing to Advertisers
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MOYER'S CHAIR DESK

' THE WORLD’S BEST |
Endorsed by Seating Experts and Educators

Both
Back Rests
adjust,
and each

separately
Tops have

six
adjustments

Made to fit
all pupils
and not
pupils to fit
the desks

Strongest and most complete Desk made.

[ ————————w— B r——————
ORDER YOUR Y l_o Pl AT WE CAN SHIP
HYLOPLATE H E THE SAME DAY
BLACKBOARD TRADE MARK THE ORDER 18

AT MOYER'S B L AC K B o A R D RECEIVED

E. N. Moyer CompPANY LIMITED

CANADA’S SCHOOL FURNISHERS
110-120 PRINCESS STREET

TORONTO WINNIPEG ~ EDMONTON

Kindly mention the Western 8chool Journal when writing to Advertisers
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‘WARNING!

Teachers! School Officers!

There is going to be a very, very Serious Shortage of Text Books and
Supplies next Fall and Winter. We make this statement in all sincerity
after carefully examining the whole situation. There is one method you
can adopt to save your School from the ill effects of a Shortage of Books
and Supplies—and that is—Make up your order NOW for what your
school and scholars will require for the Fall term and send it in to Russell-
Langs, Winnipeg. NOW we will take care of your needs and the prices
will be right.

Already the big Suburban Schools near Winnipeg have acted and
have handed us their orders. '

If vou let things drift and trust to luck then don’t blame us if your
pupils elamour in vain for text books when Schools reopen.

Our plan to protect you is—to tabulate all advance orders, lay aside
the books and supplies and ship each order complete on the date specified
on the order. It will simplify things for you won’'t it?

_If adopting our plan please use the coupon below—cut it out and
pin it to your order. Such orders will have first consideration.

To RUSSELL-LANG’S School Supply House, Winnipeg.

We desire to protect our school against a shortage of
Books and Supplies in the Fall and enclose a preliminary order
for Books and Supplies. It is understood that this order will
be filled at best current market prices. We agree to remit on
receipt of the goods.

Goods are for S[) Numbeyr ...
Ship on (date) .o per %;glg(“}:z To
IS 721 U)o SO
SIgned e Secy .-Treas.

) SR O TSSOSOV O R
Name of Prineipal ..o e
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University of Manitoba

'OFFERS COURSES LEADING TO DEGREES IN ARTS, SCIENCE,
. MEDICINE, PHARMACY, LAW, CIVIL AND ELECTRICAL
ENGINEERING, ARCHITECTURE, AGRICULTURE
AND HOME ECONOMICS

The faculty consists of some fifty professors, lecturers and
demonstrators, and with them are associated the staffs of six affiliated
colleges.

The range and efficiency of the courses in Arts and the facilities
for clinical work in connection with the course in Medicine are sur-
passed in few institutions on the continent.

For terms of admission, delails of courses, information
as lo fees, elc., apply to

W. J. SPENCE, Registrar University of Manitoba, Winnipeg

TRAVELLERS’ CHEQUES—

issued by this Bank are almost an essential
to foreign travel. They are readily con-
vertible into local currency. Detailed in-
formation will be given at any branch.

THE CANADIAN BANK
OF COMMERCE

Branches in Winnipeg:

C. W. Rowley, Manager

MAIN OFFICE: 391 MAIN STREET{C. Gordon, Assistant Manager

ALEXANDER AVE., Corner Main St. | ForT RouGE, Corner River Ave. and |
Brake ST., Corner Logan Ave, Osborne Street

ELmMwoob, 325 Nairn Ave, NorTH WINNIPEG, Cr. Main & Dufferin
KeLviN ST., Corner Poplar St, PorTAGE AVE., Corner Cariton

SELKIRK AND MCGREGOR STs. Norre DamEg, 304 Notre Dame Ave.

Kindly mentlon the Western School Journal when writing to Advertisers




We have a Large Stock of

PICTURES

especially selected for use
in schoolrooms. Let wus

send your school an assort-
ment of unframed subjects
on approbation, without

expense to you.

Richardson Bros.

326 DONALD STREET
WINNIPEG : MAN.

PICTURES, FRAMES
ARTISTS’ MATERIALS

The Silk Market of
Western Canada

The Fine Showing of S8ilks and Satins
at Robinson’s this season is attracting
widespread attention, not only in Win-
nipeg, but in many of the large cities of
the west. Everything new—everything
worthy-—everything dependable can be
found in their magnificent New 8ilk
Department. All Ladies advocate
‘‘Robinson’s for Silks’’ because of the
large stock carried, and the reasonable
price at which they are sold.

ROBINSON .2
Limited

398-408 Main Street, Winnipeg Man.
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One Reason

men sometimes give for failing to take out Life In-
surance is that they are buying a home, and want
all their money.

Buy the home by all means. But remember that a
home without an income might be little better than
a burden to your wife if you were suddenly removed.

Provide the necessary income by means of Life In-
surance. Give your wife a MONTHLY income, as
she has been accustomed, by means of the Monthly
Income Poliey issued by The Great-West Life. Thus
the home may be preserved and the funds left for
the support of dependent ones be beyond the possi-
bility of unwise investment or loss.

The Great-West Life Assurance Co.

DEPT. “T”

Head Office: WINNIPEG

( ASK FOR 1920 DESK CALENDAR—FREE ON REQUEST )

Kindly mentlon the Western Schoo! Journai when writing to Advertisers ‘
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SUMMER SCHOOL FOR TEACIHERS AT THE MANITOBA
AGRICULTURAL COLLEGE
D. 8. WOODS, B.A,, Director

The Summer School for Teachers will
be held this year at the Manitoba Agri-
cultural College. The school will open
on Monday, July 5th, 1920, and the ordi-
nary courses will last four weeks.

The purpose of the school is three-
fold. 1In the first place it aims to give
qualified teachers an opportunity of
preparing themselves to carry on with
the modernized curriculum. To this
end courses are arranged in Basketry,
Wood and Metal Working, .and Home
Economies.

In the second place the school aims
to make possible the better teaching of
the old line subjects, and courses will
be arranged in History, Geography, Na-
ture Study, Music, Drawing and Pri-
mary Methods. Special courses will al-
80 be provided for high school teachers
of French, and in Physies and Chemis-
try for intermediate school prineipals.
A course will be planned to assist those
teachers who are working in non-Eng-
lish communities.

The third function of the school is to
assist teachers in improving their acade-
mic standing. A course lasting six
weeks will be arranged for those who
desire to take the Science subjects of
(Grade XII. Teachers intending to take
this work should obtain the authorized
text books (i.e. Physies—Ontario High
School Physies, Parts V, VII and VIII;
Chemistry—Elements of Inorganic Che-
mistry. Remsen’s Briefer Course) and
do what reading they can before school
Opens,

Beginners’ courses in French and
Latin will be provided for those who
hold second or first class certificates
and who desire to complete their stand-
ing with a view to entering the
University.

In addition to the above, attention
will be paid to Social and Playground
Activities, Boys® and Girls’ Club Work,
and to Child Welfare and Home
Nursing.

‘If a sufficient number of students de-
siring to take first class professional
work will present themselves, a course
will be arranged to cover Part A. Those
wishing this course must send in their
names promptly. '

All students will live in residence and
arrangements have been made whereby
board and room may be secured at the
College at a flat rate of $7.00 per week.

- Each student must bring towels. The

Department of Education will pay re-
turn fare and necessary livery hire to
all Manitoba teachers who complete
satisfactorily the term’s work. Single
fare tickets should be purchased and a
receipt taken from the station agent
for the money paid. All moneys ex-
pended for livery must be vouchered,
that is, the receipt must be taken and
this handed in together with the ac-
count. When students arrive in Winni-
peg they should proceed promptly to
the College and register; this they may
do on the Saturday preceding the open-
ing of the school. They will then pre-
sent themselves to the Bursar prepared



to pay board in advanee. Baggage
cheeks should also be handed in at the
Bursar’s office where provision can be
made at a nominal fee for transporta-
tion of baggage from the station.

All courses, save French for high
school teachers, Physies and Chemistry
for Intermediate school Prinecipals,
| Grade XII Physies and Chemistry and
5 Matriculation French and Latin, which
are considered as specials and whieh
will take all the student’s time, will be
regarded as either major or minor. A
j major will entail a forenoon of study
i daily for the four weeks; a minor will
represent the work of the afternoon
session. Students enrolling for special
courses will not be able, unless on re-
ceiving special permission, to take any
other work,

Majors are as follows:—

Domestic Seience (1)

Household Art (1)

Manual Training

Teaching of English in non-English

communities,

Primary Methods,

Nature Study,

Professional First Class Certificate.
Only ONE of the above may be

selected.

Minors consist of the following :—
Domestic Secience (2)
Household Art (2)
Basketry
Blacksmithing
Drawing
History
Geography
Only ONE of the above may be
selected.

Special Courses

(A) GRADE XII SCIENCE, (Phy-
sies and Chemistry)—6 weeks. Those
‘ choosing this course must at once ob-
‘ tain the text books and begin reading.
This work is heavy and unless prior
preparation is made it will be impossible
for a student to cover it fully. Exami-
nations will be held at the close of the
term and successful students given their
credits on first class work.)

Physics—Ontario High School Phy-
sies.

]1 158 THE WESTERN SCHOOL JOURNAL

Chemistry—Remsen’s Briefer Course.
(B) MATRICULATION LATIN—
Jeginners’ course, 6 weeks.

(C) MATRICULATION FRENCH
—-Beginners’ course, 6 weeks.

(D)) FRENCH FOR HIGH SCHOOL
TEACHERS—Beginning July  19th,
lasting three weeks.

(E) PHYSICS AND CHEMISTRY
—Laboratory course for Intermediate
School Prineipals. Beginning July
19th, lasting three weeks.

Students may choose only one Spe-
cial Course and must give the course
chosen their entire attention.

Grade XI Algebra

The Advisory Board and the Board
of Studies of the University have decid-
ed to eliminate chapters 24 and 25 of
the text from the programme laid out
for Grade XI Algebra.

This action has been taken on ac-
count of the fact that Grade X last

year in many schools was unable to-

complete the programme laid down for
that year and in consequence Grade XI
this year in many cases started under
a handicap.

Science Note Books

Tt has been deeided also that stu-
dents need not hand in their Elemen-
tary Science Note-books for examina-
tion this year.

Special Notice

The attention of teachers having pu-
pils in Grade XI is requested to the
paragraph at the bottom of page 46 of
the Programme of Studies. This re-
quirement in Spelling being new, it is

Re Grade X Physics

feared that some may not have thought
to remind their pupils of it.

Teachers are requested to note that
a special Canadian History and Civies
paper will be set for students having a

supplement in this subject from Grade,

IX in previous years. This paper will
be written on the morning of Tuesday,
June 22nd, by Grade X students. Grade
XTI students who are still carrying this
subject as a supplement may make ar-



THE WESTERN SCHOOL JOURNAL 159

rangements to remove it by writing the
Department of Education.

RE GRADE X PHYSICS

All teachers are requested to advise
the Department immediately of any pu-
pils who are taking the full course in
Physies this year in Grade X so that a
sufficient supply of question papers may
be prepared for all.

Entrance Time-Table, 1920

Monday, June 28th.
9.00to 9.10.—Reading Regulations.
9.10 to 10.40. 00mp031t10n

10.45 to 12.15.—Geometry.
14.00 to 15.30.—History.
15.40 to 16.10.—Spelling.
Tuesday, June 29th.
9.00 to 11.00.——Arithmetie.
11.00 to 12.30.—Geography.
14.00 to 16.00.—Grammar.
Wednesday, June 30th.
9.00.to 11.00.—Elementary A(rucul-
ture.
11.00 to 12.30.—Drawing.
1. No practical test in Reading or
Musie this year.
2. The Pupil’s writing will be judged
on his Composition Paper, and valued
at 100 marks as usual.

“ITANDS ACROSS THE SEAS’”” MOVEMENT —

PROPOSED ITINERARY

OF WESTERN CANADA TOUR, SUMMER 1920

The following tentative programme
has been drawn up to provide facilities
to enable Teachers to see Western Cana-
da and the Pacific Coast under the best
of econditions possible this summer. The
increased cost of transportation, hotel
accommodation, meals en route, has
haturally added considerably to the cost
of the whole tour, in comparison with
those arranged previously under the
auspices of the Movement. It is
thought, however, that the opportunity
Now presented is one which will be
welcomed by a large number of teach-
trs who have not yet seen the country
embraced in this itinerary.

. Special trains.—Even at this date it
I8 practically impossible to secure hotel
accommodation at several of the places
to be visited. For this reason it has
een decided to provide a special train
throughout the entire tour, making
Stopovers possible wherever desired.
e provision of this train obviates all
difficulties in connection with hotel re-
Servations, ete., and facilitates arrange-
Ments generally.
Cost of tour.—The estimated cost of
the tour, to include all transportation,
érths and meals on the boats on the
acific, breakfast and dinner on the
train throughout the journey, together

with sightseeing excursions, is approxi-
mately $175. It will be notlced that the
actual sleeping berth is not provided
for, as this will naturally depend on the
accommodation taken. The average
cost of this item should not exceed $25.

Programme. — Sightseeing  tours,
where special arrangements are con-
sidered desirable, will be provided. En-
tertainment en route is also being or-
ganised, details of which will be issned
from time to time.

Registration and Deposits.—Intend-
ing members will be required to deposit
the sum of $185 with the Honorary Or-
ganiser, together with a registration fee
of $2, by June 15th. At the end of the
tour a properly audited statement will
be rendered each member, any balance
remaining in hand then belng refunded
in each case.

- Proposed Programme

July 14th-16th—Westward—Special
train, Canadian Pacific Railway, leave
Winnipeg, stopping en route at:—Re-
gina, 4 hours; Moose Jaw, 4 hours; Me-
dicine Hat, 2 hours; Calgary, 1 day;
Banff, 2 or 3 days; Lake Louise, 2 or 3
days; Iield, 1 day; Glacier, 18 hours;
Sicamous, 12 hours.
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1t is hoped to arrange for a trip up
the Arrowhead or Okanagan Lake, but

difficulties in the provision of the ne--

cessary transport make either of these
excursions uncertain at the moment.

Vancouver and Vietoria, duration of
stay not yet decided on account of the
difficulty being experienced in securing
hotel accommodation.

July 29th, Eastward—Grand Trunk
Pacific Steamer and Special Train
leaves Vancouver for Stewart, via
Prince Rupert.

August 2nd, Leave Prince Rupert for
‘Winnipeg, stopping en route at:—Ter-
race, 2 hours; Usk, 3 hours; Kitwanga,

2 hours; New Hazleton, 2 hours; Mount
Robson, 4 hours; Jasper, 1 or 2 days?
Edmonton, 12 hours; Wainwright, 6
hours ; Saskatoon, 4 hours.

The foregoing is but a rough outline
of the proposed tour, the details of
which are being supplied as quickly as
possible. The size of the party is limi-

ted to 160, (20 parties of 8) conditions

of membership being identical with
those laid down for previous tours.

Immediate application should be
made to the Honorary Organiser,
‘““Hands Across the Seas’’ Movement,
Department of Education, Winnipeg,
Manitoba.

MOVIE THEATRES AND MUSIC

That the general public will flock to
hear the best music if it is well played
and administered in doses that can be
assimilated is proven by the success
achieved by the better class of moving
picture theatres in the larger cities of
Canada and the United States.

These theatres are primarily amuse-
ment enterprises. They were not es-
tablished as philanthropic or idealistic
enterprises, but as business undertak-
ings in which an appeal is sought to
be made to the best that is in us. And
the manner in which the public has re-

sponded is the best proof of their worth-
iness to exist.

From the first the silent drama want-
ed a musical setting, but particularly
now when fiction has taken such a hold
on the ‘““movie’’ public. This idea took
hold somewhere, and now we have large
symphony orchestras filling a long-felt
want and giving a classical musical set-
ting to most of the newer. picture dram-
as. In doing this the public are being
educated musically and given a taste
for the better areas from the world-re-
knowned music masters and their mas-
terpieces.

PLAY! PLAY! PLAY!

A very neat little pamphlet on Games
and Drills has been prepared by the
Dept. of Edueation for distribution in
the schools. Inspector Woods is the
author and he has done a very credit-
able piece of work. ) )

Play is carried on systematically in

some of our schools, and competitions
are arranged that are of great value-
Yet play and games should enter moré
largely into the lives of children if
their powers are to be fully developed.
This little bulletin may be the begin~
ning of better things. '

b
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THE OFFICIAL ORGAN OF THE MANITOBA TRUSTEES ASSOCIATION

Trustees’ Bulletin

ANNUAL ADDRESS

By Mr. 8. H. Forrest, of Souris, President of the Manitoba Trustees’ Association at the
Annual Convention held in Winnipeg February 24, 1920.

It is my duty and privelege to call
to order the Fourteenth Annual Con-
vention of the Manitoba School Trus-
tees’ Association and initiate a three
days’ session, which, I trust, will be of
interest to ourselves and of benefit to
the people we represent. A year ago
my good friend Mr. Iverach in his open-
ing address remarked that the preced-
ing three years had been the most mom-

entous in the world’s history. The

statement was entirely true, but it is
only in the first year of peace that we
are beginning to realize how important
these years were or how far-reaching
were the changes they had wrought.
The world has found that the task of
beating its swords to reaping hooks and
plow-shares was a more difficult matter
than it had thought. Not only has it
found material difficulties of which it
never dreamed, ascending prices, dimin-
ishing dollars, shortage in production
and fluctuations in rates of exchange,
but it has found that the very minds of
men have been thrown out of the usual
channels by the tides of war and that
ways of thinking which had satisfied
us for generations are cast aside like
old shoes. General Smuts, the South
African statesman, has summed up the
mental unrest in on eof the great
phrases of the century. ‘‘Civiliza-
tion again has struck its tents
and once more is on the .march.”
We do mnot know where this
march will lead us, whether the new
world will be a better one or worse,
but we do know that it will be a greater
world and one in which it will be more
difficult to perform our duties as citi-
zens.

It is obvious that in this rise and de-
velopment of new mental life, EDUCA-

TION must TAKE ITS PLACE in the
forefront of disaster is certain. If Can-
ada is a nation of intelligent and edu-
cated people we nced fear neither the
Bolshevist or the reactionary. Educa-
tion is the best national insurance. Dur-
ing the past year education has received
more attention from the public at large
than at any previous time, In Canada
the r ast outstanding event of the year

> NATIONAL CONFERENCE

’_W&S'r
ON EDUCATION held in Winnipeg in

October of 1919. It was unique in that
although the most ambitious and suc-
cessful educational gathering ever at-
tempted in Canada it was initiated and
organized by laymen, by persous who
had no direct connection with educu-
tion and no special fraining in those
lines. The very fact of the attempt was
proof of the unusual interest in the sub-
Jeet among Canadian citizens generally.
The conveners called it the National
Conference on Character Education in
relationship to Canadian Citizenship, a
broad and difficult subject and splend-
idly adhered to all through the proceed-
ings. The founders realized that char-
acter and moral purpose were the most
important things in life.

But as Dr. Soares said at that confer-
ence, ‘‘moral purpose arises in a spec-
ifie situation,’’ and the organizers prob-
ably realized that the moral purpose of
the average Canadian citizen towards
his duties as a citizen was weaker than
towards any other duty he acknowledg-
ed. We are a nation individually hon-
est and well meaning, who manage t0
conduct our national affairs in a man-
ner, narrow, bigoted and somewhat dis-
honest. A man is known by the com-
pany he keeps, but the Canadian ecitl-
zen eannot be judged by the politicial
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he elects or the methods of clection and
government he tolerates. Not that the
Conference dealt with a topic of out-
standing importance at any time but of
supreme importance at this time of men-
tal disorder and unrest.

The treatment of the theme both in
the principal addresses and the discus-
sion was worthy of its dignity and im-
portance. The addresses of Dr. Suz-
zallo, Dr. Soares and Peter Wright
were particularly noteworthy, but
it would be unfair to single them
out from the rest of the speakers all of
whom were of a very high order. The
resolution committee, and the confer-
ence generally performed its work with
outstanding excellence.

The resolutions were models of their
kind. They were necither trivial, im-
practical nor vague, and few publie
gatherings meet without committing
themselves to resolutions falling with-
in one of these three categories. The
lack of vagueness was particularly not-
iceable in view of the wide diversity
of elements represented at the confer-
ence. '

But probably the most outstanding
feature of the conference was that
Christian and Jew, Protestant and
Roman Catholie, employer and laborer,
Liberal and Conservative, attended the
meetings and parted not only without
open rupture, but having done an im-
mense amount of useful work on the
many points they all had in common.
I have had more hope of a real Canadi-
an nation in my generation than ever
before because I did not know that Can-
ada had so many men of broad and sane
outlook and such wide sympathies.

The Conference resulted in a Nation-
al Couneil on which Manitoba has six
representatives, one of whom, and a
worthy one, is our former president,
William Iverach. The Council has just
held its first meeting and has gone vig-
orously and effectively to work and per-
haps for the first time in Canadian his-
tory the account of its proceedings, of
a purely educational character, and
without any contentious matter under
discussion, has caught a place on the
_first pages of our newspapers and under
conspicnous headlines. And I think
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yvou will agree with me that when a con-
troversial subject of real importance
gets on the front page of a newspaper
there must be a body of public interest
behind it.

We sce in other matters a growing
public interest in the matter of educa-
tion. The Commission appointed in 1918
to enquire into matters of Assessment
and Taxation submitted its report some
months ago. The Commission was com-
posed of representatives of every class
and interest in the provinece and their
report is probably the most exhaustive
and authoritative pronouncement on the
subject ever printed in Canada. The
Commission dealt with the subject of
school taxation among other matters,
and it is interesting to note that their
report is unanimously and strongly in
favor of Muniecipal School Boards. Let
me quote their opinion:

“‘The present system is a relic of pion-
eer days, and was inevitable in the un-
organized territory when and where
education had to be taken care of by the
readiest means at hand, but it should
never have been earried into the present
organized municipal units. The aboli-
tion of the boundaries of the small, in-
dependent rural school districts and the
creation of Municipal School Boards are
first essentials in removing the barriers
which prevent education from spread-
ing properly in those areas. Such steps
will open the way for the establishment
of efficient educational methods, sup-
plying to our rural children through
the medium of larger and better schools,
all the advantages enjoyed by those in
urban centres. From the standpoint of
finance, having no regard to prospec-
tive increases in the requirements of
schools, a great deal more, in our opin-
ion, could be accomplished by present
expenditures if the taxation units were
enlarged, and other reforms made along
the lines suggested.”’

This is the way our present system
appears to intelligent men looking at it
from the outside and with no prejudice
either way. °

The Rural Municipality of Miniota
has during the year organized the first
Municipal School Board in a purely
rural district and is now perfecting its
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organization and grappling with the
difficulties which naturally confront it.
I must point out, however, that the for-
mation of Municipal School Boards is
only a matter of organization and of
machinery, and it is possible to perfect
machinery of government, and still have
no results if the efficient machinery is
conducted by narrow and bureaucratic
men. But the Municipal School Board
of Miniota has issued one of the best,
if not the very best, salary schedule in
the province of Manitoba. They have
fixed a minimum of $1,000 and have
provided a series of graded advances,
depending on suceessful work by the
teacher, rising to $1.500. By fixing a
reasonable initial salary and recogniz-
ing that a teacher becomes inereasingly
valuable each year she remains, this
School Board has taken its stand in the
torefront of the Manitoba rural schools
and has justified the hope every intelli-
gent man had that the formation of
larger boards would bring in better men
and enable members to {ake a broader
view of matters before them.

This school board has made its at-
tempt towards the solution of the huge
unsolved educational problem perplex-
ing the English-speaking world, the
scarcity of competent and trained teach-
ers. The difficulty is world-wide. It
was felt first in Great Britain where the
over-whelming need for man-power and
woman-power and even child-power in
the first years of the war was so great
that schools were left without teachers,
drafted to the firing line or the muni-
tion works and often schools were left
without children, doing the work of
men who had left. But even before the
end of the war it was seen that this
policy was fatal and every effort was
made to remedy the situation. A Com-
mission was appointed to examine the
situation, and its report was the basis
of radical improvement in school con-
ditions and especially in the salaries of
teachers. The view of this educational
committee is expressed in the follow-
ing quotation: ‘‘National efficiency is
primarily a matter of educational effi-
ciency, and educational efficiency is
ultimately a question of adequate re-
muneration.”” The government at once

dealt with the problem and fixed a sche-
dule of salaries which fixed a minimum,
and also a provision for regular increas-
es for successful service. I may say that
the increases provided were more radi-
cal than any even suggested at any part
of the North American continent. At
the time of the opening of the schools
of the United States in September, 1919,
the shortage in teachers was 50,000, and
the number of unqualified teachers was
120,000, a total of 170,000 teachers short
of the demand. No wonder the Nation-
al Educational Council of the United
States speaks of the threatened collapse
of the teaching profession. In Canada
the situation is at least as bad. Not one
province had a full supply of qualified
teachers. Some were cnabled to keep
all their schools running with permit
teachers and some were not. One situ-
ation is not much better than the other.
A permit teacher may be defined as a
person authorized by law to collect the
salary of a teacher without the power
to perform the duties of one.

One of the Winnipeg dailies last week
had a front page headline reporting a
meeting of the National Couneil of Edu-
cation of Canada in the words
“TEACHERS UNDERPAID
THROUGHOUT CANADA’’ The state-
ment was quite true, but missed the im-
portant aspect of the situation. If it
had read ‘‘SCHOOLS UNDERMAN-
NED THROUGHOUT CANADA” or
‘“‘CHILDREN UNDERTAUGHT
THROUGHOUT CANADA’ it would
have emphasized the serious aspect of
the situation. The teachers are not
greatly to be pitied, except in isolated
cases. They are usually young and
fairly competent persons and industrial
conditions are such at the present time
that any young and competent person
can command a living wage at almost
any other occupation. If they cannot
make a living teaching they can easily
pass to an occupation, where they can,
and this they do constantly. Of course
for a few—unfortunately for us, too few
—teachers who have made a life-work
of the profession and are now too old to
enter other lines of work, the situation
is truly serious, but they are the excep-
tion. For the rank and file of the teach-
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ers the situation is not personally ser-
ions. But for the sehool of the province
and the trustees of the province the
situation is far more serious. Can we in
the next few years fill our schools with
competent teachers, and give the ¢hild-
ren a fair start, or can we not? When
we get the teachers, can we keep them
until they approximate to their maxi-
mum usefulness, or will we let them go
after teaching a year or two as at pres-
ent and before they are worth their
salt? On December 1st of 1919, 259
schools in this province were taught
by permit teachers; 18 schools in this
province in one inspectorate and 14 in
another were without teachers at all,
and we have no figures for the province.
We know, however, that somewhere be-
tween 100 and 200 schools were unable
to start last September for lack of
teachers. The present situation is
illogical. We find parents who do not
send their children to school, but we do
not provide schools to which these chil-
dren may be sent. We cannot yet boast
““A school for every child and every
child at school.”” What is the remedy!?
The same as in England, the United
States, France, Italy, South Africa and
Australia. To quote the report of the
English Commission, it is a question of
adequate remuneration.

The whole difficulty is that the sal-

aries of teachers have not kept pace,
first, with the increased cost of living;
second, with the rise of wages in other
occupations.
_ Since 1914 the increase in the eost of
!IVing in Canada, acecording to the Dom-
Inion Labor reports, is between 60and
70 per cent. In the same period the sal-
les of rural teachers have increased
much less than one-half that percent-
age. Even in 1914 salaries were too
low 50 that now it is evident that they
must be close to starvation point.

But the greatest error is not in the
amount of the initial salary. In many
‘Cases it approximates to the value of
the teacher, especially in the case of a
Permit teacher. The failing in our Man-
toba system is the neglect to pay for
t € increased efficiency owing to ex-
Perience. Winnipeg has a schedule pro-
Viding for annual inereases and the

165

average experience of the teachers is
over 14 years and two-thirds of them
are at the top of the schedule and draw-
ing the maximum salary. TIn rural
schools and most town schools the teach-
ers drift from one school to another in
the most aimless way because few or
no districts recognize that the teacher
is more valuable the second year than
the first. The duty of every trustee at
the end of a year’s serviee is plain—he
should dismiss the teacher or increase
her salary. There is no middle ecourse.
You may let your teacher go and en-
gage another, possibly just as good a
teacher, but she will not be as good in
your school for the first year. Kffici-
ency is largely a matter of experience
and knowledge of local conditions and
the minds of the pupils.

If anything is necessary to show the
need of a radical increase in teachers’
salaries a comparison with earnings in
rival employments would do so. Here
18 a list with earnings in rival employ-
ments placed at the lowest possible fig-
ure, with allowance for board and wash-
ing where these are supplied:

Professions ..oooooovooooiicoeiocecees Variable
Skilled trades ... oo $1500
Male Clerks ... 1200
NULSES oo eeeeemeeeeeeeeeee ez 1000
Agricultural Laborers ............. . 1000
Stenographers ... 1000
Dressmakers and Milliners ............ 900
Section Men ... 925
Female Clerks ... oo, 900

Telephone Operators, 3 years experience
e $810 to $87T0 cities
Teachers outside of cities for half year
ending June 30, 1919 ... e 791
Domestic Servants 700
Inexpericnced telephone operators ......
.................................... $640 to $700 cities

It anything further needed to show
why the Manitoba schools are short of
teachers?

Between the schools of the city of
Winnipeg and the schools of the rest
of the provinee there is a great gulf
fixed. The eity minimum is $1,000, and
the salary increases regularly to $1,500.
These two facts, in addition to the more
desirable living conditions in the eity,
gives it the choice of teachers in every
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case and your school and mine are mere-
ly training grounds for city teachers
or the dumping ground for the teachers
they do not want. The report of the
National Council of Education for the
United States in 1918 expresses the case
very well when it says: ‘‘Because a
boy lives on the outskirts of the country
is no reason why he should have only
the outskirts of an education.”” 1 do

not blame the teachers for going to -

Winnipeg and I certainly do not blame
the Winnipeg School Board for the in-
ducements they offer, but I do blame
ourselves for our folly in permitting it.

The great majority of the children in
the schools we represent are Canadian
by birth, blood, and at least two genera-
tions of Canadian citizenship—a heri-
tage of which no child need be ashamed.
But the poorest Ruthenian, Jew or Rus-
sian in the north end of Winnipeg has
his children taught by better paid, bet-
ter qualified, and more experienced
teachers than our rural Canadians by
blood and training. And remember, I
believe that it is to the interest of the
Canadian nation that every one of these
foreign born children should be edu-
cated, and educated well, but I ask for
an equal chance for our own children.
Why is it that Jewish students usually
stand high in the University and other
tests of scholarship? Not beeause they
are more clever but that they are bet-
ter taught. The student goes from the

country or the country town to the uni-
versity or other educational institution
and competes with Jews and Ruthen-
ians who have been better taught from
the time they entered school than he
has. If the country boy has ever had

a good teacher she is quickly drafted

to the city and her place is taken by the
immature and the inexperienced. To
quote the words of a Manitoba author-
ity: “‘Teaching is too important a mat-
ter to be left to amateur adventurers or
juvenile pretenders.”’

Our distriets are as wealthy man for
man as the city of Winnipeg, and our

children equally as good ; let us see that .

we give them an equal chance.

It is worthy of remark that Dr. Foght
in his survey of conditions in Saskatche-
wan in 1918 laid down three require-
ments for one-roomed rural schools, (1)
A school plant equipped to provide an
education related to rural life and its
needs. (2) A course of instruction and
methods of teaching in accord with the
needs and nature of agricultural people-
(3) Teachers with specialized prepara-
tion and WILLINGNESS TO MAKE
RURAL COMMUNITY TEACHING
THEIR PERMANENT OCCUPATION.

The few teachers intending to remain
permanently in the profession practical-
ly without exception look forward to
going to the eity. The class Dr. Foght
desires does not exist.

and W. A, McIntyre.

Editorial Note

Owing to pressure limitation of space it is impossible to print
all of the Convention papers in this issue. The balance will appear
next issue and will include papers by Miss Burke, Miss Rowe,
Mr. Walsh, Mr. J. Gordon Scott, Report of Class Teaching, Report
on Programme of Studies, Mr. Riter, Miss Nethercut, Miss Turner
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Children’s Page

The Robin
When father takes his spade to dig,
Then Robin comes along;
He sits upon a little twig, .
And sings a little song.

Or, if the trees are rather far
He does not stay alone,

But comes up close to where we are
And bobs upon a stone.

—Lawrence Alvia Tadema.

Extract from ‘‘The Clond”’

I am the daughter of earth and water,
And the nursling of the sky;
I pass through the pores of the ocean

and shores;

I change, but I cannot die.

—Shelley.

EDITOR’S CHAT

Dear Boys and Girls:—

This is the month when no one else in
the Journal loves us and we might just
as well go out in the garden and eat
worms, for the grown-up people crowd
us out this month and we may have
only a little page of our own, and all the
other pages are taken up with learned
papers. ‘We must, however, be
content and try next month to get a
little more than our four pages.

You will have found in the April
Journal many helps for Empire Day,
and I hope you made good use of them,
but I cannot let this month go by with-
out saying a few more words to you
about this day. Empire Day is essenti-
ally a Boys’ and Giris’ Day, when in the
schools all over the great British Em-
pire we think, and sing, and read and
study about the family of nations to
which Canada has the honor to belong.
Do you remember not so long ago that
Canada had a visit from the Prince of
Wales? Those of us who were fortu-

nate enough to cateh a glimpse of this
happy-faced prince will never forget the
thrill we felt when we saw him. It was
not just because he was a tall, straight,
fair-haired boy with a wonderful smile,
or even because he was our future king
that we were thrilled, but chiefly, I
think, because behind him we saw the
wonder, the greatness, the power, and
the glories of the British Empire. He
seemed the idea of Empire incarnate.
Born in England of English blood, he
never seemed happier than when taking
part in Canadian sports, fighting with
Canadian soldiers, or ehumming with
Canadian boys. He loved Canada and
showed it in every action. And now in
his far southern trip to Australia and
New Zealand I have no doubt he will
feel and show the same love towards
those cousins and the same interest in
all that concerns them. This all means
something that we can all understand,
for it means a drawing together of all
the countries of the Empire who hold
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a common love for the young prince
who will one day be king—and not a
king who rules blindly and without
‘knowledge, but one who knows person-
ally not only the dominions in the Em-
pire but thousands of people in those
dominions. And so on this Empire Day
make use of every help you can to learn
more of our Empire and its proud his-
tory, and make up your minds that
every onc of you will try to live such
lives that you may be worthy of the
great men of all ages who have helped
to make the empire on which the san
never sets.

And while we are on the subject,
there’s a little piece of work you can do
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yourselves—very ordinary every-day
work, but that’s the kind that really
amounts to something. There are only
a few people who can invent machines,
play marvellously or cook wonderfully,
but everyone can tidy up a back yard,
and make a shed clean and neat; so
“Company shun! Shoulder rakes, hoes
and brooms. Forward, march!”” Do
your part on clean-up day; make your
tiny corner of the Empire a better and
healthier spot to live in. And now I
think, for people who nobody Iloves,
we’ve taken up a good deal of room,
and if I don’t stop writing soon the edi-
tor certainly will drive me out, so re-
member—Empire Day, Clean-up Day,
and one more you all know : Arbor Day.

OUR COMPETITION

June competition: Original verses

on Summer to be in before May 15th.
Come ! Wake up all you lazy people!
No stories from any school but Stone-
wall this month just because the ‘‘Life
of Lord Selkirk’’ meant a little work—
I’'m ashamed of you! Don’t let Stone-
wall everwhelm you all. You can win
prizes just as well as they can, and you
never know your luck. All the girls

who sent in menues got receipt books—
and they didn’t expect them either!

Prize won by Mary Van Dusen, Stone-
wall, Man.

Special Mention to: Ellen Anderson,
Dorothy Chambers, Alice Rutherford,
Stonewall.

Honorable Mention to : Mary Me-
Neill, Margaret McNeill, Helen Mont-
gomery, John Montgomery, Stonewall.

LIFE OF LORD SELKIRK

All know of the Black Douglas, the
man who wrought such valiant deeds in
the time of Bruce, and was to ecarry
Bruce’s heart to Jerusalem and there
deposit it in the Holy Sepulchre.
failed, not because of any lack of brav-
ery on his own part, but because of the
resistance of the Saracens. Another
brave man was Archibald-bell-the-cat,
who was the only man brave enough
to go to the weak, tyrannical James ITI
and tell him he was not acting rightly.

‘Such were the ancestors of Thomas
Douglas, fifth Earl of Selkirk. He was
born on June 20th 1771, in St. Mary’s

He

Isle at the mouth of the River Dee. Be-
cause he was the seventh son, he did not
expect to become an earl. So he had
himself well educated. He went to Ed-
inburgh University to finish, and there
became the close friend of Sir Walter

Scott. He was also visited by that
other great Scotch poet, Robert
Burns.

When twenty-six he unexpectedly re-
ceived the title of Lord Daer by the
death of his older brothers. Two years
later his father died and Thomas be-
came Lord Selkirk.
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He noticed the wretched conditions
in which the poorer classes were living,
owing to the fact that large spaces of
land had been enclosed for sheep-rais-
ing by the English, and he resolved that
his life-work should be to lessen the suf-
fering of the poor. He saw at once that
emigration would be the most success-

*ful method; he tried to gain the sup-
port of the government, but, although
it recognized the scheme as a good one,
it could not help him because of being
engaged in the Napoleonic Wars.

Lord Selkirk’s first experience in
colonization was in 1803, when he
bronght to Prince Edward Island eight
hundred settlers. He planted another
colony, Baldoon, in Ontario. He had
nine hundred and fifty acres of land,
and one thousand Merino sheep with
Wwhich to stock the land. This farm was
a failure because of the swampy nature
of the land. It was practically destroy-
ed by the United States in the War of
1819,

Selkirk’s heart was set on having a
colony in Manitoba and to this end he
bought the controlling interest in the

udson’s Bay Company. Then when

e wanted to purchase some land no one
tould hinder him. He obtained one hun-

red and sixteen thousand square miles
of land, for which he paid 10/ or $2.50,
and to which he gave the name Assini-

oia. He then issued a pamphlet telling
of the glories of the ne wland, and at
the same time the North West Company
18sued a pamphlet telling about the ter-
*ors and dangers of the new country.

The first group of settlers, seventy in
Dumber came across on the ships Prince
of Wales, Edward and Anne, and Eddy-
Stone.  After a two months’ voyage

€y reached York Factory and winter-
¢d there, They went down the river to

omt Douglas, making thirty-six port-
%ges on the way, and wintered at Pem-
Mma or Fort Daer, which was a great
uffalo ground. The second winter
Passed at Fort Daer was one of great
ardships, because th8 Nor’-Westers
Would sell hardly any food to them.

Meanwhile, Liord Selkirk had not for-
8otten his colony, and he sent fresh
- Settlers from Kildonan to their aid.
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But so fatal was the fever that attacked
them that of the ninety-seven who set
out, only forty-one reached their desti-
nation in 1814. Food was very scarce
about this time, so Governcr Miles Mae-
donell issued a proclamation forbidding
anyone to take food from the country.
ThLe North West Company made no at-
tempt to obey him se he seized their
supplies at Fort Gibralter. Then fol-
lowed a season of fighting. In the
Governor’s absence at Fort Daer, Dun-
can Cameron, a crafty member of the
North West Company, persuaded many
settlers to desert, foremost among them
George Campbell. They even handed
over their cannon.

When Macdonell returned, great was
his consternation to find his every
means of defence gone. Cameron drill-
ed his men and, when a few.stragglers
ventured from the fort, fired on them.
Then ensued a skirmish in which
a few settlers were wounded. With
the enemy at his merecy Cameron
could dictate what terms he willed. He
ordered Macdonell to surrender, prom-
ising to leave the settlers unharmed.
But no sooner had Macdonell surrender-
ed than he broke his promise and told
the settlers to leave as soon as possible.
Most of them went to Norway House.

Only forty or fifty now remained.
Their leader was a brave resourceful
man, John MacLeod. The half-breeds
had been stirred up by Alexander Mac-
Donald and they now attacked Maec-
Leod. The settlers had an old rusty
cannon, but no bullets. What were
they to do? Just now MacLeod had a
bright idea. He found some chains and
took them agart, using the links to fire
at the enemy. Cameron burnt all the
buildings except the smithy. That he
was afraid to approach.

Lord Selkirk heard of the distress in
Assiniboia, sent Colin Robertson who
immediately brought back the people.
And what a pleasant surprise they had.
They had come back expecting to see

‘everything in ruins, and what they

really found was fifteen hundred bush-
els of wheat, some hay, their houses
partly built, and even a Governor’s
house begun. All this had the indus-
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trious MacLeod accomplished in their
absence. '

Lord Selkirk sent a new Governor,
Robert Semple, along with ninety
others from Kildonan. Semple
was a courageous, honorable man, but
rash in dealing with the Nor’-Westers,
as his predecessor had been. He in
1816, attacked and captured Fort
Gibralter, captured Duncan Cameron,
and sent him to England for trial.
Enough evidence could not be furnish-
ed and Lord Selkirk was fined £3,000
for keeping Cameron in prison against
his will.

Then arose rumours of a ‘‘New
Nation,”’ the name Cuthbert Grant and
some half-breeds had given to them-
selves. A battle took place at Seven
Oaks, where several settlers were killed.
Semple was killed by a half-breed.

Lord Selkirk had not been idle mean-
time. Finding he could not obtain pro-
tection for his settlement, he obtained
power to act as a magistrate. Then he
gathered together some of the de Meu-
ron regiment and started for the Red
River. On his way he seized some of
the officials at Fort William and cap-
tured the fort. Once at his destination,
Selkirk made everything right. He

started a school and a church. He also
gathered the Indians together and tried
to get them to give up their claim to the
land. The Indians were devoted to Sel-
kirk. They had named him the ‘‘Silver
Chief,”” and everything was satisfac-
torily arranged.

A unique method was used in sur-
veying land. As far as a man could
see under the body of a horse was the
length of each farm.

Lord Selkirk was called to Montreal
to answer false charges, and he had to
pay an enormous fine. He left Canada
in 1818, never to return. His health was
slowly declining, owing to the anxiety
and strain of his colonies; besides, he
felt he had not had a square deal. A
journey to the south of France failed to
restore his health, and he died at Pau,
exactly one hundred years ago. His
death was really due to a broken heart.
As Sir Walter Scott said of him, “‘I
never knew in all my life a man of more
generous and disinterested disposi-
tion.”’

Mary Van Dusen,
Grade VI, age 11,
Stonewall School,
Stonewall, Man.

SUGGESTED B OOKS FOR MAY

‘“The Great War in Verse and Prose’’
—Wetherall.

““Songs and Ballads of Greater Brit-
ain’’; “The Peterkin Papers”’—(very
funny)—Luecretia P. Hale.

‘““We and the World”’—Mrs Ewing.
(A book for boys.)
Spanish Gold’’—Birmingham.

‘““Menotah’’~——Henham. (A story of

the Riel Rebellion.)

Nonsense Verse -

““If half the road were made of jam,
The other half of bread,

How very nice my walks would be,”’

The greedy infant said.
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SUGGESTED OUTLINE IN DRAWING FOR UNGRADED SCHOOLS

L June

R

Grades IIL, II1, IV,
Railway Track. See diagram in Feb.
Journal. Lettering. Practise printing.
See diagram in Feb. Journal.

Grades V., VI

Groups of two objects based upon
models already studied. Liettering. Prac-

Lo
" e

DRAWING OUTLINE BY
Grade II. .

(a) Make a brush drawing

June 1.
of a spray, grass, flower or single leaf.

(b) Review.
(¢) Review:

" Grade III.

June 1. (a) Prepare paper for cover
of booklet. Measure spaces and rule
desired lines for decoration. Tint.

(b) Review above, aiming for exact
measurements and neat execution.
Refer to booklet made at Xmas.

(e¢) Complete booklet ecover.

June 2. (a) Complete unfinished

Pages of Acrostic Booklet.

(b) Construet Booklet.

tise printing. See diagram in Feb.
Journal,

Grades VIL, VIIL, IX.

Continue groups as previously stud-
ied. Practise printing. See diagram
in Feb. Journal.

"

THE CITY SUPERVISORS

(e) Review nature lesson in either
peneil or brush work.

June 3. Write a composition, in
answer to questions about eolor, placed
upon blackboard, e.g. What are the
three primary colors? What are the
names of the secondary colors? How is
green made, ete., ete.

Grade IV.

June 1. (a) Review Railway Track,
varying by making a fence as well as
telegraph poles, trees, etc.

(b) Review.

(¢) Review.

June 2. Write a composition telling

the story of color to the making of tints
and shades.
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Grade V.

June 1. Problem (a) From obser-
vation draw a chair based upon the
square prism in parallel perspective,
front, back, or side view.

(b) Review.

June 2. (a) Write a composition
telling the story of ecolor from the three
primaries as far as tints and shades.

(b) Review.

Grade VI.

June 1. Practice. 1. (a) From ob-
servation draw a group of two objects,
one of which is ecylindrical and the
other hemispherical or conical. Work
in outline only aiming for soft lines.

(b) Repeat the above lesson attempt-
ing shading.

June 2. Problem. (a) From obser-
vation draw a group similar to the
above, working in light outline at first,
then shading so that outlines disap-

_ pear.

(b) Make a drawing of a group of

. two objects, finished in light and shade.
June 3 and 4. Write a composition

i

telling the story of color, from the
primaries to the hues.
Grades VII., VIII.

June 1. (a) Finish basket plan.

(b) Finish basket plan.

June 2. (a) Composition. Write a
composition telling the story of ecolor
beginning at the primaries, to the mak-
ing of complementary and analogous
color schemes.

Make up a booklet containing the fol-
lowing :

1. Sheet of leaves.

2. Sheet of Nature work showing
parts of plants.

3. Corner turning with unit.

4. Chalk box.

5. Memory drawing of object based
on square prism,

6. Drawing from memory or observa-
tion of object based upon horizontal
cylinder or cone.

7. Umbrella.

8. Group.

9. Plan of basket.

10. Book cover.

t

Manitoba Educational Association

GENERAL SESSIONS
MINUTES

A. The opening scssion was held in the
afternoon of Friday, April 6,

Community singing was led by Mrs. F. H.
Hughes. Music was provided by pupils of
the Provencher School, St. Boniface. Mr. Fer-
guson, on behalf of the Mayor, extended
greetings from the ecity.

President White spoke on ‘‘Education for
Democracy.’’. Hon. Dr. Thornton delivered an
address on ‘‘The Gramophone in Schools.’’

B. A session was held on Wednesday even-
ing with Hon. Dr, Thornton in the chair.

Community singing was led by Mrs. F. H,

Hughes. Recital was given by Miss Edna
Lowe.

C. A session was held on Thursday morning
for the transaction of business.

D. A session was held on Thursday after-
noon.

Community singing was led by Mrs. Hughes.
Music was provided by pupils of Machray
Sehool. A Report on National Conference was
presented by Mrs. MeWilliams. Address was
given by Miss Lowe, ‘‘How the teacher may
Keep Physically Fit,’?

PRESIDENT A. WHITE
EDUCATION FOR DEMOCRACY

One of the most impressive lessons of the
great war grows out of the great pre-war
effort of Germany through its educational
system to prepare its people for world dom-

ination. The Junker class had a very defin-
ite objective. They aimed to make Ger-
many supreme in the world. They demanded
military domination whiech could only be
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achieved by military obedience to themselves.
Hence the whole machinery of the education-
al system from kindergarten to university
was controlled from above to this end, and
obedience to authority and supremacy of the
state were taught and experienced by every
pupil and teacher throughout their education-
al career. Autocracy and the spirit of mili-
tarism reigned supreme in these schools. They
achieved their purpose.

On the other hand, perhaps one of the most
serious defects in our own education is the
lack of a definite, conseious objective. We
still teach subjects mainly, and our aim is
usually to pass pupils into the next grade or
to teach students to pass the public examina-
tion. We are more concerned with immed-
iate than with ultimate ends. This is our
common practice whatever our theory may be.

To be possessed of a great and worthy ob-
jective that we enthusiastically believe in,
would have a powerful effect upon our teach-
ing. At present, as’a provincial body, I
think I can safely say that we have none.
I know of no province in the Dominion that
hag behind its educational system the impel-
ling force of a great, central purpose—a
national objective. Germany demonstrated
what could be accomplished by a unified effort
concentrated in one direction. What Germany
could aceomplish in a wrong direction Can-
ada can acecomplish in a right direetion, pro-
vided the purpose be equally strong. Bui do
our people believe as sincerely in democracy
as Germany did in militarism? I fear not.
If we did we could achieve as great a meas-
ure of suecess. I wish, then, first of all, to
bring to your notice the great possibilities
that are open to us as teachers to mould a
people through education, provided the effort
is impelled by a definite objective.

Is Education for Democracy an objective
sufficiently impelling to command our enthus-
iastic support? First, what do we understand
by that term Democracy? It has been band-
ied around for all sorts of purposes till we
ardy know what it does mean. It has usu-
ally "heen understood to refer to form of
Zovernment in which the people are supreme.
Of late, however, the term Democracy has
tome to have a broader and deeper signifi-
Sance, When President Wilson spoke. of
‘Saving the World for Democracy’’ he must
have had in mind something more than a mere
form of government. Many writers have
sought to define it and their definitions are
6xtremely interesting and suggestive. I will
not burden you with them. May I suggest,

Owever, that democracy represents a spirit
rather than a form of any kind? It denotes
an attitude of mind or soul of which the out-
Standing qualities are represented by the
terms: Brotherhood, Good will, Co-operation.
f these are the words that most truly re-
Present the spirit of democracy, are they
Worthy educational objectives that we can
®nthusiagtically adopt as our own? Are we
Prepared to give our lives to making the
SPirit of brotherhood in its broadest sense
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prevail in Manitoba, yes! and throughout the
world? Are we prepared to teach that a life
of business, of labor, or a professional career
can be most successfully worked out on a
basis of good will? Are we enthusiastic be-
lievers in co-operation as distinguished from
the kind of competition that allows the weak
to go to the wall? Perhaps the great major-
ity of you, living as you do in a democratie
country (where democracy, however, is only
practised to a limited degree), will be already
giving your silent assent to my query as to
whether we are prepared to accept democracy
as our objeetive. To give merely a willing

SUPERINTENDENT WHITE
Brandon

assent is worse than useless, because it is self-
deceptive. What I ask is not: Do you assent
to it?—but: Do you believe in it, with all
your heart, and all your soul and all your
strength? It was during the war an objec-
tive considered worth fighting for, worth dy-
ing for. Is it now worth living for?

T contend that it is, and I am going to take
this opportunity to outline briefly what seem
to me to be some of the essentials in this
process of Education for Democracy.

Let me say at the outset that I.am con-
vinced that we shall never aceomplish our
purpose if it be merely a process of teach-
ing. Through such subjects as history, civies,
literature, hygiene, opportumtles.wﬂl oceur
to teach the principles underlying democ-
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racy. It is folly to imagine, however, that
we can transform a people merely by talk-
ing or teaching. ‘‘“What you do thunders so
loud that I cannot hear what you say.”” I
would like to say with all the convietion
that T am ecapable of expressing, that the
spirit of democracy can only be made a part
of the lives of our children when it becomes
the prevailing spirit of the school itself, and
I might also add, of the home and the church,
When demoeracy is supreme in these three
agencies then children will be educated for
democracy by the simple process of being
educated in democracy. So far as our schools
are concerned this is the essential prineiple
of the whole thing. Education for democ-
racy simply means ‘‘Education in Democ-
racy.”” As one of the speakers at the N. E.
A. convention at Milwaukee said last sum-
mer: ‘‘We learn to live by living and the
quickest and surest way of fitting children
for life in a democracy is to let them ex-
perience this mode of life as far as they
are equal to it.”’

Since the teachers are necessarily the prime
factors in carrying out this great work it
seems necessary to indieate a preliminary

MR. HARRIS

autocracy, they will hardly be in a frame of
mind to carry out in the sechool room the
spirit of democracy. It may be possible
but conditions would certainly not be the most
favorable. Such are the conditions that are
more or less prevalent at present. The pro-
gram is imposed from above, the salaries
have been till recently imposed absolutely
from above, the conditions of service and
promotion and advance are all imposed from
condition to effective work by them. So long
as teachers themselves in their relations to
rineipals, inspectors, supervisors or school

oards, live under conditions approaching
without. Teachers have little or no say as
to the nature of the work they are going to do
or as to the conditions under which they are to
do it. This exemplifies admirably the spirit
of autocracy, benevolent autoeracy it is true,
but never-the-less autoeracy. The first reform
should come just here. The teachers who are
to do the most vital work of all, should be

themselves vitalized through an active parti-
cipation in the work of administration, in so
far as it affeets the particular work they
are doing. Co-operation is absolutely essen-
tial in any portion of the work, where co-
operation is possible. Even experts or special-
ists have mno right to arbitrarily impose
their views without the approval of the
workers themselves. Any plans for work
that cannot command the confidence of those
who have to do it, should be discarded till
they can justify themselves by winning that
confidence. Those of us who are in admin-
istrative and supervisory positions may find
such a policy hard, but I am convinced that
it is essential to the complete success of
education for democracy within the school.

‘When administration and supervision have
been made thoroughly demoeratic in spirit,
then we may econsider that conditions are
distinetly favorable for procuring the spirit
of democracy within the sehool itself.

Immediately we face the problem of edu-
cating children for democracy, we are compel-
led to econsider very specifically just what
qualities are necessary to a successful de-
moeracy:

1. Without doubt we want intelligent citi-
zens, for as MecGiffert says: ‘‘The need for
popular intelligence is axiomatic.’” We need
people who can understand the everyday
affairs that have to do with the welfare of
the people. An intelligent citizenship would
half solve the problem of democracy.

2. With intelligenece we would like to add
good judgment, a ecapacity to weigh both sides
of a question and form a reasonable opinion.
A capacity to make a deliberate choice. AI.t
may not always be right or the best, but it
should be reasonable and fair. ;

3. We need citizens with initiative. This
was the quality that distinguished our men
overseas. Autoeracy requires implicit obed-
ience to order and abhor initiative in any
save the leaders.

4. We need citizens who have been trained
to co-operate in worthy purposeful activities.
Purposeful activity should characterize @
work and leisure in a democracy. The spirit
of co-operation in the complex activities 0
our present world should be the most notable
feature.

5. We need citizens with Christian ideals,
for Christian idealism is the only sure antl”
dote to self-interest. If democracy canno
succeed where people are ignorant and illiter
ate, no more can it succeed where people are
selfish and interested alone in their own priv-
ate good. Where men are so varied in their
capacities, it is impossible to prevent the
strong from tyrannizing over the weak except
by a power greater than self-interest. T¢I
sonally I am convinced that the only suré
and permanent source of such power comes
from living out those principles set forth 1%
our Christian religion. 18

Let us consider now whether our schoo
at present are doing much to develop: (a.
intelligence, a capacity to understand thing®i
(b) judgment, a capacity to make a deliber
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ate choice; (c¢) initiative, a capacity for inde-
pendent action; (d) co-operdtion, a capacity
to work or play with others; (e) religious
idealism, a eapacity to work joyously towards
a high and noble end. I think we must be
perfectly honest and perfectly frank and
confess that while there certainly is some
training in these directions, the whole trend
of our work is rather away from the devel-
opment of these qualities that we believe
are so essential to a successful democracy.

In saying that I am deliberately assuming
as suggested above, that the way to develop
these qualities in a eitizen is not to talk
about them merely, nor to leave them to be
developed incidentally, but that the only
sane and reasonable way to secure these qual-
ities in manhood is to develop them by ex-
periencing them through childhood.

If we consider that it is important that
citizens in a democracy should be able to
give intelligent judgment in public affairs,
we must give embryo ecitizens an opportunity
to exercise intelligent judgment of affairs
within the range of their capacities. There
is, I am convineed, no other way.

If we value initiative, or the spirit of co-
operation or of willing serviece, in eitizens,
we must provide opportunities for children
to develop initiative, co-operation and service
by exercising these qualities.

How is this going to affect the work of
our schools? If it is true that the general
trend of work in our schools is still anti-
demoeratie, and I believe that this is true,
in, spite of the progress that has been made,
then there are some radical changes that will
have to be made.

First. The spirit of democracy must be
made a part of our whole system. In its ad-
ministration by the Department, by the In-
speetoral and Supervisory staff, by principals,
by School Boards and by teachers themselves.
‘What does this involve?

1. The broadening of the control of edu-
eation till it becomes the conseious co-opera-
tive effort of the vast body of teachers, prin-
cipals and inspectors and supervisors with
the Department of Edueation.

2. The introduction of this same spirit right
into the school itself so that our children
growing up may have a graded course of
training in the practice of democracy.

8econd. Emphasis in our instruction must
be upon the humanistic side of education.
This is the first essential, if the ethical ideal
18 to be foremost, if character is more import-
ant than material interests, if self-interest is
to give place to the general good. Hence
Buch subjects as History, Literature, Art and

usic must be given prominence with the
addition of Religious education in the home
and Church School.

Third. The discipline of our schools must
undergo some changes. The point of view
Mmust be altered. The whole purpose of dis-
cipline must tend in the direction of self-
control in the interests of the general good.

etributive punishment should give place to
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constructive  development in citizenship.
May I indicate in outline the nature of the
training through school discipline that pupils
need to prepare them for demoecracy? In
suggesting these I want to acknowledge my
indebtedness to Dr. Coe. Some of the essen-
tial features are, I believe, as follows:

1. Pupils must have experience growing
out of normal school life in aeting together
and also with adults. They must also ex-
perience the consequences of their common
action. Already many children have had some
measure of this experience through organized
play and Friday afternocon entertainments.
In regular school work it is usually absent.

. 2. Pupils must have experience not of act-
ing together merely, but of thinking together;
of deliberating over matters of importance
relating to their own group. This provides
for the necessary training in judgment, in
breadth of view, in appreciation of others’
rights and opinions.

3. Pupils must have some experience in
making the laws of their group and of being
compelled by them. This is necessary since
democratic experience involves being ruler
and ruled at the same time.

The application of this principle can be
adequately safeguarded against extravagant
and foolish applications by ordinary care in-
volving:

(a) The presence of adults and the care-
ful use of deliberate methods.

(b) A limited sphere in which compul-
sion might be used by the group upom its
members,

4. Pupils must have experience in graded
rights. . After the opening grade, rights
should be achieved only by proved com-
petence. As pupils advance through the
grades they should secure inereasing capacity
for self-government. As individuals prove
their capacity, they should advance to places
of higher responsibility.

Fourth. Our education must provide ex-
perience in still another direetion, viz., in
service for the common good. The most effec-
tive and valuable form of this service is
the industrial produection (hand or brain).

The war activities provided us with the in-
centives that compelled us to give training
of this kind, though many were ignorant of
its bearing as a training for democracy.
Girls in our school knitted, crocheted, made
garments and Red Cross supplies; boys made
bed rests and other useful articles during
their manual training period; war gardens
were cultivated; patriotic acres of wheat were
grown besides many other activities too num-
erous to mention,

These, it seems to me, are some of the
essentials of education for democracy'within
the schools. Let me sum them up again:

1. The spirit of democracy must pervgde
admimistration, supervision and instruction
in our schools.

2. A strong emphasis must be placed upon
the humanistic side of education.
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.

3. The discipline of our schools must be
construetive rather than retributive. Its aim
should be to develop citizens with a right
social outlook.

4. The altruistic spirit must be inculeated
by service for the common good.

It is rather a striking fact that our most
advanced and progressive educational think-
ers such as Dewey and Montessori seek edu-
eationally ends that are distinetly parallel
to these indicated above as characteristic of
democracy. Those of you who have read
Holmes’ ‘‘What is, and What Might Be’’ or
Dewey’s ‘‘Schools of To-morrow’’ will re-
cognize that in the progressive schools de-
seribed in these books, the teachers in their
every-day work were evidently working to-
wards ends that might well be considered
training for democracy, ‘This from both
points of view of educational progress and
education for democracy, the same objectives
are being sought.

In conclusion I would like to consider a
moment whether such an objective as I have
indicated is within the realm of the praetic-
able. It is well to have vision but not to be
vigionary. Is it, or is it not, practicable?
I contend that it would be eminently prae-
ticable if our belief in democracy were only
as strong as, say, the German belief in mili-
tarism. Our belief, however, needs to have
behind it something at present lacking—the
enthusiasm of a great and noble purpose.
As MecGiffert says: ‘‘Its forward look must
be to the steady progress of the race toward
a juster and better world.’’

We might well ask if such a ‘‘Forward
Look’’ possesses our souls when engaged in
our great calling. We may at any rate have
the satisfaction and confidence of knowing
that our success in Education for Democracy
will bear a very definite relation to our in-
dividual enthusiasm for this great and worthy
objective.

HON. DR. R. 8. THORNTON
ADDRESS BY THE MINI STER OF EDUCATION

Hon. R. S. Thornton expressed his great
pleasure at meeting so large a number of
teachers assembled in annual convention.

Valuable as the papers and; formal discus-
sions must Le, the reviewing of old friend-
ships, the association with other teachers
and the informal talks about the many diffi-
culties that arise in every teacher’s experi-
ence, must prove of still greater value.

.It is an encouraging sign to note that as
year succeeds year there appears to be not
the slightest diminution of interest in the
meetings of the M.E.A., for the attendance
this year bids fair to prove a record one.

The year 1920 is a year memorable in the
history of this province. Two hundred and
fifty years ago, Charles II gave to the Hud-
gon’s Bay Company the sole right to this
western land. Rupertsland it was then called
in honor of Prince Rupert, the first governor
of the Company. Shortly after the charter
was granted, the Hudson’s Bay Company
gent out its factors and employees, some of
whom entered Manitoba by way of Norway
(north-way), House as it is now called.

For two hundred and fifty years this com-
pany—probably the oldest incorporated com-
pany in the world—has carried on business,
and from 1670 dates the coming under British
jurisdietion of this northland—Manitoba and
the Western Provineces.

The Northwest Company was formed later
to engage in the profitable fur-trade of the
West. Many conflicts took place between
the rival companies, the last of which was
fought at Seven Oaks, just outside the eity
limits, in 1820. The two companies were
united after this ‘contest and the methods
of the younger were adopted.

It was Lord Selkirk who was the first to
realize that this western land was suitable
for settlement, and the settlers he brought
over, chiefly from Scotland, were the real
pioneers of the West.

These settlers believed that the greatness
of a nation depends not so much on the
material resources as on the physical, mental
and spiritual qualities of the people. They
might be termed The Pilgrim Fathers of
Western Canada. .

Fifty years ago the Province of Manitoba
became an integral part of the Dominion of
Canada, one of the first acts of the Dominion
government being the purchase of the land
from the Hudson’s Bay Company. It might
be well to note some of the wonderful changes
that have taken place in this province during
the last fifty years.

Fifty years ago Manitoba had a population
of 17,000, today there are at least 617,000
people within its borders. Winnipeg, or rather
Fort Garry, was a trading post with only 2
few houses; to-day it is a modern, up-to-date
city with a population of 200,000—the third
largest city in the Dominion, with a great
future before it. Manitoba has taken a fore-
most place in agriculture, in industrial activi-
ties and in education.

It was in 1818 that the first school was
founded in this province—in St. Boniface,
under Bishop Provencher. Two years later
a second school was opened under the direction
of Rev. John West. Since then educationa
interests have been fostered as most essentia
in the upbuilding of a nation.

To-day there are in Manitoba 3,200 teachers,
700 of whom are in Winnipeg; 116,000 pupils
are enrolled in the schools with 31,000 in this
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city. Many have been the difficulties that
have beset the authorities in giving schools
to the people, but perhaps the greatest faec-
tor against which they have had to contend
is the great distances between the people
living in the rural communities.

It has been no light task to build roads,
to supply telephone communication and to
build school-houses convenient for the pupils.
One way of overcoming the latter difficulty
has been in the erection of Consolidated
schools, of which there were 99 in June, 1919,
with commodious vans to convey the pupils
to and from the schools.

The interest of the Rural Municipalities
in trying to overcome this difficulty of dis-
tance is a most hopeful feature.

The Empire Day pamphlet has been devoted
this year to a history of the growth and de-
velopment of the Province, so that the chil-
dren may realize how much Manitoba has
done towards the upbuilding of this part of
the great British Empire.

As a factor in national development there
is nothing greater than national songs and
national poems. What we need in Canada
to-day to a great extent is a spirit of nation-
al self-consciousness. Canada as a nation
occupies a more prominent place than ever
before.

In one sense Canada hardly came into
existence until the year 1885 when the Can-
adian Pacific Railway linked the West with
the East. Then came the development of
national spirit. This feeling was crystallized
when, during the war, men and women so
freely gave of themselves to fight for their
hearths and homes. Then the name of Canada
became known all over the world. And as
we have passed on to the status of a nation,
it is our duty to accept the position with all
its priveleges and responsibilities, we must
thrust down the selfish boundaries of the
various provinces. We must become one
country from East to West.

In education there are all sorts of barriers
in the forms of examinations, ete., which
prevent the free interchange of teachers. A
teacher should be a teacher, not for one pro-
vince only, but for all Canada. There must
be an effort to co-ordinate the educational

standards of the various provinces. Our
schools should not be Manitoban schools but
Canadian schools situated in Manitoba.

A child is a citizen as soon as he is born
and the children in our schools should be
taught that they are Canadian citizens now.

What is meant by ¢‘Citizenship’’? Many
answers have been given to this question
but one of the best is: ‘A Spirit of Mutual
Serviece.”?

The man who is self-centred in his own
affairs, who is not interested in any of the
activities of the community in whieh he lives,
is not a good citizen. Citizenship means
serviee that we must do for the community—
something over and above what one does for
oneself.

The Prince of Canada—our Prince—has as
his motto: ‘I Serve.’”’ He strikes the key-
note of true citizenship, for the real essence
of citizenship is mutual service.

Fourteen and one-half per cent. of our popu-
lation—66,000 men—enlisted from this pro-
vinee in the Great War—a larger percentage
than from any other part of the Dominion
except the Yukon. We are gratified that they
have thus displayed the spirit of true citizen-
ship.

Through the splendid service of the teach-
ers of this province muech may be done to
inculeate the high ideal of serviece for others.

‘We must look, however, beyond the limits
of the Province, we must break down the
barriers that separate provinee from provinee.
We must break down the barriers between
ourselves and the ecitizens who have come
to Manitoba from other lands. There are
thirty-eight different nationalities and thirty-
eight different languages represented in our
provinee.

We must speak of one nationality, and one
people—Canadian. .

All our social and church activities should
tend towards this end, but no factor is of
such importance in bringing about this re-
sult as the Canadian teacher and the Can-
adian school.

You must impress on the minds of the boys
and of the girls that they are Canadian
citizens and that they must preserve the heri-
tage that is theirs as members of the great
Gritish Empire. ’

J. MILNER DOREY
THE USE OF THE GRAMOPHONE IN SCHOOLS

The war has taught one great lesson—that
¢ influence of music in the sehool and in
th_e home is going to do more for the nation-
alization of the country than any other single
8gency. Proofs of this statement will be
found in community singing, in the increased
Dumbers of music pupils and in the amounts
%lng spent in schools for musical equipment.
Music ean mean a great deal more than it

has in the past. It is just as right to teach
our boys and girls musical appreciation as
it is to teach them literary appreciation.

A great deal of thought must be gn{en_to
adapt the music to the age and appreciation
of the pupil. Much money is spent on manual
training, etc., that our pupils may know how
to use their hands. Our obligation is surely
just as great to cultivate the aesthetic side
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of their nature. Music may be made to play
an increasing part in the other work of the
school. '

(a) The gramoplhone may be used to
march the pupils into and out of school.

(b) It will be found of use in Penmanship
exereises. A freer arm movement is obtained
by counting rythmically.

(¢) The phonograph will be found useful
in eonnection with such subjects as Geography,
English, Nature Study.

(d) Folk Dances and Songs may be

taught most readily with the aid of suitable
records.

(e) Physical Drills will be performed with
better spirit if accompanied by selections on
the phonograph.

In many other ways the records will be
found useful but the most important use will
be the teaching our boys and girls an appreei-
ation of the great musical masters.

Mr. Dorey gave numerous selections on the
gramophone to illustrate the various uses to
which might be put in the work of the
school. ’

MRS. McWILLIAMS

REPORT OF THE MEETING OF THE NATIONAL COUNCIL ON CHARACTER
EDUCATION.

Tt is impossible to give you, with any de-
gree of adequateness, a report of the work
of the National Council of Character Edu-
cation at its recent meeting, without first
recalling to you the Winnipeg Conference—
a gathering which was for many of us the
greatest singlé social experience of our lives.
For unless we can revive in ourselves some-
thing of that spirit which brought fifteen
hundred of the country’s busiest men and
women from their widely varied activities
to Winnipeg in response, to what was, per-
force, a somewhat general call to work to-
gether for the realization of the Golden Rule,
it will be most difficult to have a sympathetic
understanding of what this council—the erea-
tion of the conference—is seeking to do.

You know, of eourse, what the idea back
of the conference was. How it was felt
that just as a nation across the sea had,
through false ideals of education ardently
pursued, been seduced from its former great-
ness, so by an equal ardent pursuit of the
great ethical ideals of Jesus our country might
become a great moral force. Out of the gen-
erally accepted ideals of the ethical teaching
of Jesus were to be made actual standards
of national conduct, whether for individuals
making up the nation or for the nation itself.

You know, too, how the idea was born.
How it occurred to Mr. W. J. Bulman that
with the active co-operation of all the people
of good-will the schools could accomplish this
great purpose. You know how he took his
idea to our two great educationists, the Drs.
Intyre, and how together they very ecare-
fully nurtured the idea till a national com-
mittee was entrusted with giving it actual
form. Something of the service given by
Professor W. F., Osborne and Rev. Dr. Leslie
Pidgeon in arousing the enthusiasm and sec-
uring the financial support of the business
men of this country, you also know. Within
your knowledge is the overwhelming success
which attended that conference whether view-
ed from the viewpoint of attendance or of
the remarkable spirit which animated it.

The conference confined itself to gencral
resolutions, creating a council of fifty men
and women to work out the wisest methods
of accomplishing the purpose of the resolu-
tions. You will not be surprised that
many of us went to Ottawa to the first meet-
ing of that body with some trepidation, feel-
ing that something very precious, yet without
form, had been committed to our care.

Before deseribing in detail the work under-
taken, may I ask you to bear in mind two
things? The first is that this is not a council
of educationsts. With set purpose the major-
ity of the members were chosen from the
laymen and women of the country. The
reason is not far to seek. It is not necessary
to interest educationists in edueation. What
is sought is to secure for them the active
support of education, when they have thought
of it at all, as a matter for the school men
only.

And the second thing is that this is a
council on character education, Our field is,
thereby, limited to those means through which
the character and will to good citizenship of
our children can be developed.

Now when you come to consider education
from the viewpoint of this counecil three div-
isions force themselves on your mind at once.
I will give them to you in the order in
which we discussed them. They are, first,
the text books, the tools with which the
teacher works, and, lastly, the public behind
the teacher. ' )

Coming to close quarters with these prob-
lems, we found there was among us an as-
tonishing lack of knowledge as to actual con-
ditions. It rapidly became apparent that,
if we were to proceed with wisdom, prelimin-
ary careful enquiries were necessary. Our
first step, therefore, was to provide for a
survey of the texts generally used in Can-
ada in the teaching of the three subjects
by means of which it seems most possible
to convey indirectly ethical teaching. These
are literature, history and geography.

It was when considering who should make
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these surveys that we came face to face with
a condition existing in this country of which
we are little eonscious. It is that in those
things which are within the legislative scope
of the provineces we think and aet provin-
cially. You will no doubt think, as many of
us thought, that it would be a simple problem
to select some man or woman for the work
of each survey. The fact we discovered was
that, except a very few very overburdened
men, we have no educationists of national
repute. In this dilemma we turned to the
universities, deciding to ask the three great
universities which have become practically
national in scope, to undertake this work.
Each of these universities has a faculty of
education throngh which it is kept in touch
with the primary and secondary schools. Each
is asked to associate with its department men
and women throughout the country engaged
in the actual work of teaching. May I ask
earnestly that when this help is asked of you,
as it will in time be asked, you give of your
knowledge and experience generously?

Queen’s University is asked to undertake
the survey of literature, Toronto University
the one in history and MecGill university that
in Geography. You will no doubt be interest-
ed in the exaet terms of the surveys. May
I read them to you from the minutes.

SURVEY OF CANADIAN TEXT BOOKS

(a) Literature (including Readers.)

Aspects: Ethieal content.

Style.
Suitability of stage of devclopment
of pupil.

Possibility of ineluding in preseribed
literature a generous number of
Scripture selections.

(b) History.

Agpects: Ethical content.

Adequaey for presenting landmarks
or stages in social progress.
Style.

(¢) Geography.

Are the present texts so conceived and
written as to emphasize understand-
ing all:

(1) National aspirations.

(2) National manners and customs.

(3) National contributions to eiviliza-
tion.

Having finished this division we came to
our second problem, the training of the
teacher. This subject falls naturally into two
divisions, the first relating to the preliminary
training, and the second to opportunities for
further training for the teacher who has
gained experience in actual teaching. Exactly
the same lack of knowledge was found here
and consequently further enquiries are neces-
sary. The work of arranging definitely for
those inquiries was left to the executive.
Quoting again from the minutes:

. ‘1. Inquiry into what is now being done
In Canadian institutions where teachers are
trained to prepare them to develop the per-
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sonality, and influence the character of the
pupil.

2. Inquiry into methods at present employed
in the continued education of teachers in ser-
vice, and consideration of means for extending
and improving the same,’’

No inquiry was necessary in the third divi-
sion of our work. No proof is required that
the public has been neglectful of the supreme
interest of edueation in our national life, nor
that those who have given themselves to this
work have not received the support to which
they are fairly entitled. Our way was, there-
fore, quite clear for immediate action and a
campaign of education was determined upon
in the terms of the following:

(1) That a campaign of education be under-
taken for the purpose of impressing upon the
public the vital importance of giving effect to
the opinion expressed by the Winnipeg con-
ference, that to obtain the highest edueational
results for our people the community must
provide enlarged opportunity for the educa-
tion and training of teachers, raise the stand-
ard of edueation for admission to the teaching
profession, taking measures at the same time
to attract men and women of special gifts for
this service by raising the social status of the
teachers and providing a scale of remunera-
tion so liberal as to free them from cconomic
anxiety; and that to this -end the Couneil
endeavor to seeure the assistance of the
press, the pulpit and of the various commu-
nity and welfare organizations. .

In this conneection particular emphasis was
laid by members of the council on the feeling
that this campaign was to be part of the
sphere of the lJaymen in the mpvement, regret
being freely expressed that it should have
been left to the teachers themselves to call
attention to the low economic status of their

rofession.
P $’I‘his then is the definite work undertaken
by the couneil. Naturally many other things
were disenssed, and other important pieces of
work marked for future effort. Some del.ay
in the actual beginning of the work determin-
ed upon has been occasioned by the necessity
of securing some one to act as executive
gecretary for the council. I have every hope
that we shall soon have gecured a very able

n for this work.
mai?‘or all that we have undel:taken tpe way
is clear before us. The enthusiasm which walzs
created among the business men, partlcular y
the members of the Rotary clubs, in the (.zoné
ference of last fall has provided sufﬁc;}e;n
funds for the work in hand. What furtt}?;
support we shall have depends upon b
public estimate of the work of the_cm;ncl .
That estimate will in turn depend in aar_ge
measure upon the confidence which bodies
guch as yours feel in our work. )

This is the first national movemel}t, putsu_le
of the field of professional educationists, in
the matter of education. There has been
opened a path along which we may hope to
move with great success and benefit beyond
caleulation to our country. But we can only
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so move if we all, educationists and laymen,
move together. Much as I hope from this
council I have no belief that it will always
act in the way that will seem best to you all.
No group of people in Montreal or Toronto
would start at any given reform, in the same
wise way that you and I would. That is
human nature. But may I suggest to you
that all the efforts might none the less be
genuine efforts of reform? If only I eould
leave with you the sense of the spirit which
animates the council, of the desire to proceed
wisely and honestly; of the eagerness to listen
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to all suggestions and the equal determination
to be dominated by no interest sectional or
otherwise; if, above all, T eould convince you
of the sincere, single-minded, desire to serve
in the cause of making the ethies of Jesus the
controlling forece of our national life, and you
could aceept that service with the same sin-
eerity in which it is offered, then I could leave
you feeling that we had all contributed a
little to the realization of this greatly con-
ceived plan of raising our country to a higher
moral and spiritual plane than it has yet
attained.

MISS EDNA E. LOWE
HOW THE TEACHER MAY KEEP PHYSICALLY FIT

It is hard to get people to pay any attention
to the right laws of health till sickness has
actually overcome them.

Two propositions were enunciated:

Ist. If the laws of nature are kept—there
would be little serious sickness.

2nd. Il health seldom comes without warn-
ing—there are always danger signals. If
these are noted severe illness will not attack
one.

1. Mental attitude to one’s work.

Do we see in our pupils only boys and girls
or do we see the men and women of the
future? The teachers should avoid living in
the school atmosphere all the time. The best
that the teacher has to give should be put
into the work while she is at it—but should
afterwards be laid aside absolutely. The best
remedy is the assuming some work for the
good of the community.

2. Healthful dress.

Among other suggestions, Miss Lowe em-
phasized the danger of wearing high-heeled
shoes—the effect of which, was very often
nervous derangement.

3. Nervousness.

There are three ways in whieh we manu-
facture energy—the food we eat—the water
we drink and the air we breathe. Much
energy is wasted in worry, perhaps more than
in ordinary work. As soon as one uses more
energy than she can spare nervousness will
result.

There are several danger signals of nervous
disorder.

(a) Muscular rigidity.

If we wish to keep young, let us keep our
muscles limber,

(b) Restlessness.

The restless person is wasting energy that
might be saved for something worth while.

The days when many little things go wrong
are usually days when the teacher is troubled
with nervousness.

Some suggestions were made with a view
to remedying or preventing nervous disability.

(a) Deep-breathing.

Most people are only gaspers. The average
woman uses only one-quarter of her lung
capacity and the average man only one-
half.

‘“He lives most life who breathes most
air.”’

Every function of the body depends on the
blood. The purity of the blood depends on
the air. If one is only a gasper, only a part
of the poisonous matters is expelled and the
blood is not purified as it should be.

(b) Diet. .

(¢) Plenty of water should be drunk.

(d) Plenty of sleep—eight hours not too
much.

Again teachers should learn to conserve
vital force. When tired, one should lie down
—relax all muscles—breathe deeply. Then
one should stand on his feet and streteh his
arms at full length, The effect will be very
noticeable.

Daily physical exercises are a necessity if
one is to keep physically fit.

BUSINESS MEETING

The annual business session opened at 9.45,
President White in the chair. About 100 were
present at the opening of the meeting, but
before the meeting had been in progress for
very long, twice that number were present.

The president called for the minutes of the
meeting of one year ago. The meeting de-
cided that the secretary should read only such
portions of the minutes as he thought neces-
sary, as the minutes of that meeting were
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quite long. The secretary then read extracts
from the minutes, which were then adopted.

In the absence of the treasurer through ill--

ness, his report was read by-Mr. A, E. Hearn.
It is as follows:

RECEIPTS

Balance $ 330.00

Membership fees and admission to
Evening Meeting ............ eeceeaneaneaeas 1191.26
Grant from Dept. of Education ........ 300.00
Trustees’ Assn, for Executive Mtg..... 17.00
$1838.25

EXPENDITURE

Registration at Convention ... $ 6150
MUSIC oerermececcomrie e - 63.00
Dr. Anderson of Regina . 25.00
Classes of Instruction .. 39.60
Caretaking ..o 35.00
Exhibits oo 38.37
Car fares for children who sang........ 26.35
Rent of St. Stephen’s Church ... 35.00

Secretarial help, Telegrams, Station-
70.00

ery, Long Dist. Tel. ete. ..o

PoStage -eeereceececermcremenescirinmnres 42.00
Homnorarium to Secretary . 325.00
Printing oo 240.58
Russell, Lang & Co. 25.75
Executive meetings ..... SO 215.50
Western School Journal ... 252.50
Delegates to Conference on Moral
Education 37.04
Preparation of Evidence to lay be-
fore Commission .....cooiceinnnnn. 56.00
Guarantee payment to Canadian
Pagsenger Association ... 25.00
Balance on hand in Canadian Bank
of Commerce, March 31st ............... 224.56
$1838.25

The treasurer’s report was adopted as read,
except for some explanation of certain items
on the part of the secretary.

Mr. Willows then reported for the
Committee on Retirement Fund. Mr. Willows
reported that the Committee had met with
three members of the Provineial Cabinet, the
Premier, the Minister of Public Works and
the Minister of Education. The Committee
were accorded a good hearing and were able
to present the ease quite fully. The Premier
felt that no aection could be promised at the
current session, since the proposition involved
the setting aside of a rather large sum of
money. To undertake an entirely new ex-
Penditure on the eve of an appeal to the
DProvinee was in his opinion inadvisable.

The Committee recommended as follows:

1. That the Committee be continued and
k_ept at work with the addition of representa-
tives from the Federation.

2. That an effort be made to have candi-
dates at the approaching election pledge them-
Selves to favor the plan in the legislature.

3. That an interim scheme of some sort be
Put into operation by the teachers themselves,

Mr. Harris, Chairman of the Committee,
then outlined an interim scheme, which had
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been before the Committee for consideration.
After some discussion the meeting decided to
aceept the report of the Committee, leaving
the working out of a voluntary interim plan
to the Committeec as reconstituted by the
recommendation as stated above. )

Mr. Hearn then reported for the Committee
that Mas in hand the preparation of certain
alterations in the programme of studies for
the lowér grades of the elementary schools.
Mr. Hearn did not read the report in full but
indicated the general nature of the report.
The full text of the report is to be published
in the Convention issue of the Western School
Journal.

Mr. J. W. Gordon reported for the commit-
tee appointed last year for the purpose of
dealing with the relations that should exist
between the M.E.A. and the Manitoba Teach-
ers’ Federation.

The report is as follows:

1. That there is work for the two associa-
tions though each is composed largely of the
same membership as the other.

2. That while at this ecarly stage it is im-
possible to specifically define the sphere of
activities of each association your committee
is of opinion that roughly, the sphere of the
M.E.A. should be inspiration, through conven-
tions, and the sphere of the Federation should
be to deal with matters that specially concern
the interests of the teaching body.

3. That the President and Secretary of the
Tederation should be ex-officio members of
the executive of the M.E.A.

The report was adopted on motion of Mr.
J. 'W. Gordon and Mr. Roger Goulet.

Mr. J. B. Morrison presented the report of
the Committee on Resolutions. The resolu-
tions are as follows:

1. That the Secrctary of this Agsociation
be instructed to convey the hearty thanks of
the Convention to those who contributed to
our programme, to the Women Teachers’ Club
and to the Winnipeg School Board for the
privileges and courtesies extend to the
Manitoba Educational Association and to the
Winnipeg press for the publicity given to the
proceedings of the Convention. L

2. That the thanks of this Association be
tendered to the Department of Education for
acceeding to the request of the ,Ass.mc_latlon
in the matter of appointing a Commission to
investigate the salary and status of the 'teach-
ing profession, as set forth by resolution at
our last annual convention.

3. Whereas it appears desirable from an
economic as well as from an educational point
of view, that Canadian products be used in
our schools:—Resolved therefore that we re-
commend Boards of School Trustees to pur-
chase whenever possible, Canadian or other
British made school furnishings, supplies and
apparatus.

4. That the attention of the Department of
Hducation be called to the unsatisfactory
nature of the ¢‘Public School Speller’’ at
present being used in Grade V., and that the
Department be requested to remove it from
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the list of authorized text-books, and replace
it by a more suitable book before the opening
of the fall term. .

5. Whereas we realize that the schools of
the Province cannot utilize all the energies of
the boy; and

Whereas we believe that the Boy Scout
Movement is one of the most valuable ad-
juncts to our Educational System, and distinect
tively an asset for the advancement of virility
and good ecitizenship; and

Whereas we believe that citizenship can be
effectively taught only in practices that ap-
peal to the pupil,

Therefore be it resolved:—

That the Manitoba Educational Association
recognize and endorse the Boy Seout Pro-
gramme as an out-of-school-time form of par-
allel activity for the pupil which provides
him with healthful environment and character-
building activities as well as a definite train-
ing in eitizenship;
and further,

That our teachers and others interested in
edueation be encouraged to co-operate out of
school hours with -the officers of the Boy
Scout Association whether acting with Wolf
Cubs or Boy Scouts.

6. Whereas under the present system, the
school district as a unit of administration has
not proved very satisfactory,

Therefore be it resolved:— ]

That, in the opinion of this convention it
would be in the interests of education in this
province that the unit of administration
should be the municipality rather than the
school distriet, as it would give every child
in the municipality an equal opportunity to
obtain a public and high school education,
and would also raise the status of the teachers
and ensure them more permanent positions.

7. Whereas there are immense possibilities
in the moving picture as an educative agency
in the life of the ecommunity its resources in
this respect have been comparatively unused
up to the present time,

Be it resolved therefore:—

That a strong committee of nine be appoint-
ed by this convention to investigate the avail-
able and potential resources of the moving
picture, to confer, co-operate and advise with
the Department of Education or other organ-
izations, and to take whatsoever action may
be deemed advisable and expedient with a
view to as complete a utilization as possible
of the moving pieture for educational pur-
poses in this province;

That said committee keep the executive
officers of the M.E.A. in close touch with its
activities; ’

That the committee submit an interim re-
port of its work at the meeting of the execu-
tive committee of the M.E.A. in December;

That the executive committee of this asso-
ciation be authorized to render such financial
assistance as it may deem advisable and neces-
sary for carrying out the aims of this commit-
tee, and that a full report of its findings and

activities be given to the eonvention of this
association next year.

The following persons were named as a com-
mittee to work along the lines indicated by
the resolution:

Mr. F. H. Schofield, Bro. Joseph, Miss S.
Colwell, Miss T. Fox, Mr, A. White, Mr, H.
W. Cox-Smith, Mr. 8. T. Newton, Mr. H. W.
Huntly, and the President of the M.E.A. The
report on Resolutions was adopted.

.Mr. J. W. Gordon, Chairman of the Com-
mittee on Nominations then presented the

report of the Committee, which was as fol-
lows:

Honorary President, Hon. R. S. Thornton,
Minister of Edueation,

President, P. D. Harris ..............._.. Winnipeg
First Vice-Pres. Miss Ethel Cadman....Dauphin
Second Vice-Pres., E. Knapp ................ Brandon

Secretary, H. J. Russell -...Winnipeg

Auditor, R. H, Smith ...... ....Winnipeg

Treasurer, E. J. Motley .................... Winnipeg
Additional members of Executive:

A. White, Ex-President ............... Brandon

J. A. Glen, President of Manitoba Trustees’
Assoeiation ..o Russell

H. W. Cox-Smith, Secretary of Manitoba
Trustees’ Association ... High Bluff

H. W. Huntly, President of Manitoba Teach-
ers’ Federation ... ‘Winnipeg

J. M, Nason, Secretary of Manitoba Teachers’
Federation .......... Deloraine
Prof. W. F. Osborne ...Winnipeg
Prof. C. Martin ...
S. T. Newton .......
Prof. 8. C. Lee .....
Miss K. MeLeod

B. J. Hales w1 .Brandon
J. B. Morrison ... .. Hamiota
S. E. Lang ....... Winnipeg
T. G. Finn ... ....Morden
E. H. Walker ... ..Dauphin
Miss E. G. Hewton . Winnipeg
Miss E. 8. Colwell «ooovveeeo, Winnipeg

Miss O. H. Dufton ... Neepawa
Miss B, Coates ... .
H. L. Albright ..

Miss MeIntosh ..o Treherne
Miss F. Rawson ... Lenore
Miss F. Ormond _... ..Portage la Prairie
Miss K. E. Smythe ..., Narol

T, E. Argue ....cccccooveen.o.. Winnipeg
W. T. Gough ... Winnipeg
C. J. FOUrnier ..o Boniface
Miss Magne ...cocoooomeeeeieocceee Somerset
W. J. Keyes ........... ...Winnipeg
Major D. M. Dunean .....ooooooeeeeeenn... Winnipeg

The report of the Committee on Nomina:
tions was adopted, and the Secretary was in-
structed to cast a ballot, balloting by the
members present being considered ~unneces-
sary as there were no other nominations.

The meeting then adjourned.

During the progress of the meeting there
was a short recess in which Mr, Mewha, Secre-
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tary of the Humane Society, presented the
claims of the Society, and asked the interest
of the teachers in the aims and objects of the
Society. Mr. Mewha made a good presenta-

tion of his subject and was well received by
the meeting,

The following is the report of the Committee
on Programme of Studies:

Elementary Division

MINUTES

A—Non-English Schools.

Mr. Sisler in the chair. "The attendance
much too great for the room. Hon. Dr.
Thornton and Mr, Stratton both present and
took part in the discussions.

Three papers read, 1st, ‘‘Business Relations
of the School’’—Mr. Tomlinson; 2nd. ‘‘Com-
munity and the School’’—Mrs. Burge; 3rd,
‘“‘Gramophone in the Sechool’’—Mrs. Hal-
stead. Mr. Willows was elected chairman for
the following year.

B.—Rural Schools.

The program as arranged was carried out.
T. A. Neelin occupied the ehair. An address
was given by Inspector G. W. Gordon on
““The Use and Abuse of the Text Book in
Arithmetic.”” Mr. 8. T. Newton gave a dem-
onstration of team work in dycing; this was
followed by a series of papers on ‘‘How to
Make the Rural School Attractive,”’ Among
those contributing were Messrs. A. Bailey,
Geo. Simpson, A. L. Swanton and Miss B.
Wood. The attendance was very gratifying.

C.—Grades T, IT and III.

Miss F. Ormond took the chair. The pro-
gram was carried out as arranged. Miss Ida
Burke gave a paper on Story-telling and told
three stories: *‘The Pussy Willow’’; ¢ Mother
Toby’’ and ‘‘The Gingerbread Man.’’ The
children dramatized the cast. Miss Elder
gave a paper on ‘‘Economy of Time.”’ Miss
Pilkington and Miss.Nethereut of Winnipeg

gave papers on ‘‘Valuable Forms of Text
Work.”” A diseussion followed the reading
of the papers.

JD—Grades IV, V and VI.

Inspector R. Goulet in the chair. Room
too erowded to hold all who wished to be
present. Miss Egan read a well-planned and
patriotic paper on ‘‘The Study of Geography
in its Relation to British Citizenship.’’ This
was followed by a discussion led by Mrs.
Sweet and Miss Berry. Mrs. Stevenson then
gave a paper on ‘‘Character Building.’’ Dis-
cussion was led by Miss Fortier and Mr. Me-
Neill of Dauphin. Miss Brown of Souris fol-
lowed with a paper on ‘‘Difficulties of Grade
V Arithmetic.”” The discussion was partiei-
pated in by Messrs. Stevenson, Warkenton
and Secholes.

E.—Grades VI, VII and VIIIL

Inspector Hatcher in the chair. Very large
attendance. The morning taken up with a
demonstration of legislative procedure and
dramatization of History. (See detailed
statement later.)

F.—General Session.

Musie was provided by pupils of the Green-
way and Dufferin schools. Address was given
by Miss Dobson (chair). Address by Miss
Lowe: ‘‘Physical Efficiency of the Pupil.’’

Officers were elected for next year—Presi-
dent, Miss Teresa Fox; Secretary, Miss Gladys
Goulden.

MRS. D. HALSTEAD, PINE RIVER
THE GRAMOPHONE IN SCHOOL.

. The place of music in the sehool curriculum
18 being recognised as never before. Hither-
to, the accepted method of teaching musie
in the schools was, first of all, in primary
Tooms, by rote—the teacher singing the pieces,
usually to a piano accompaniment, and the
little ones memorising them by constant re-
Petition; and, later, in the senior grades the
Songs were learnt partly by rote singing,
bartly by reading and singing from tonic sol-
Ta or staff notation.

Where a teacher could sing, or in schools
the public has been neglectful in the supreme
it were to be found, these methods were
more or less of a success. But what of the
schools where a teacher could neither sing
nor play, and where there was no instrument
even if she could play? Many of these exist-
ed, and, as a result, many Canadian boys and
girls grew up without any knowledge of
musie; they claim that they qannot sing; t.hey
enjoy music but have mno idea of singing.
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How much enjoyment they miss!

We all know what a great part musie
played in the recent world war; how much
benefit ‘the boys’ over in France and Belgium
and other battle fronts derived from music
and singing. And experience has taught
me that there is nothing that does more to-
wards seeuring good results in a school than
singing. Saturate your pupils with song! A
singing class can accomplish anything! By
singing, I mean the spontaneous, whole heart-
ed singing that carries one out of oneself.
There lies the secret of the whole thing!

We, as teachers, are continually striving
to draw the children out—to secure self-ex-
pression, to banish self-consciousness and de-
develop spontaneous thought and action.

Make them sing and you can do it!

‘What is more-—during over thirteen years
of teaching in public schools I have never
yet found a pupil who cannot sing! And the
pupils who passed through my hands have in-
cluded children of all ages and of many dif-
ferent nationalities.

We as teachers in Canadian schools need
to pay partieular attention to this phase of
our work. Many of us teach children of
Slovak deseent. The Slav is one of the
most musiecal of all peoples. Through this
means we may exert more influence than
almost any other. Those of us who are not
gifted with wonderful voeal powers (and how
few teachers are, especially after some years
of teaching!) can no longer make that the
excuse for not teaching music in our schools;
even if we cannot play we are no longer
seriously handicapped.

Through ‘the use of the Gramophone we
are able to bring the musie, whether voecal
or instrumental, into our sechools, and the ad-
vantages of so doing will be found to be
innumerable.

The Gramophone may be used in connection
with almost any subject in the course of study,
The vraious Gramophone companies are pay-
ing particular attention to the production
of educational reecords for school use, and
to the publication of books of instruction to
be used in connection with these records.
Let us consider briefly a few ways in which
the gramophone has proved helpful.

In school life, as in anything else, a good
start goes a long way towards success in the
end. Begin by having the pupils march into
the school to the accompaniment of a brisk,
vigorous mareh. There is vim and energy
right at the beginning! In order to keep
good time, the pupils must listen to the mus-
ic and must step lightly and quictly. So
order and discipline. are secured without effort
on the part of the teacher. If the tune be
a familiar one, have the children sing or
whistle softly as they march, and they will
obtain better time. As they take their seats
—if the piece is not ended—practise writing
movements or time exercises, or counting. No
pen or pencil need be used for these exercises.

The music may be wonderfully helpful in
securing a free, easy movement in writing,
together with evenness of stroke, conformity
in size, ete., of the letters. Special records
have been made to assist in the teaching of
writing, and a complete course of instrue-
tion has been outlined for the gunidance of
the teacher. I usually adapt the marching
tunes to the writing exercises and obtain
good results. )

In language lessons, the value of the Gramo-
phone cannot be estimated; and we are par-
tieularly interested in teaching the language
to our pupils,

Carry your minds back to the earliest re-
collections of your childhood days! You will
find there memories of the first pieces you
learnt to speak—the ‘‘Mother Goose
Rhymes.’’ They possess the same fascination
for children of to-day that they had for you;
and the same value of language helps also.
Many . of these have been set to musiec and
reproduced in the form of records. A num-
ber of them, and a number of ‘‘Singing games
have been arranged to the ‘‘Bubble books’’—
the ‘books that sing—in a way that is very
attractive to the little ones. Even the Grades
VII and VIII pupils cannot refrain from join-
ing in when the reeord, ‘‘Mary Had a Little
Lamb’’ is put on and played. The words,
written on the Blackboard, provide an inter-
esting and excellent reading lesson for the
younger pupils. The story, ‘‘Mary and the
Lamb’’ led to a series of lessons. The story
was reproduced orally, then written on the
Blackboard for composition.

The pupils were eager to relate stories
about their own sheep. We had talks ahout
wool, and one boy brought samples of fleece
snow’’ as on Mary’s lamb—and black fleece.
Another boy gave an account of the washing
and shearing of the sheep; a girl described
the combing of the wool, etc. The deserip-
tions were given from actual experience,
and by children who had hitherto held back
during language lessons, We had disecovered
a point of contact and we have never lost
the influence so gained.

Sheep were drawn on the Blackboard and
in books for drawing lessons; were cut or
torn from paper for hand-work, and we real-
ized there were many more ways of making
use of that one record. (In Upper Grades
connect with ‘‘Industries’’ in Geography les-
sons,)

Many of us have experienced great diffi-
culty, when reading lessons with ‘‘Non-Eng-
lish’’ pupils, in getting them to understan
the thought expressions, as well as to say the
the thought expressed, as well as to say the
words. The majority of my pupils could
‘‘read’’ in this way most of the lessons in the
Readers, but the words appeared to convey
nothing whatever to their minds. I took Les-
son I in Book I with the words ‘‘ses,’’ ¢‘ball,”’
‘cap,” ‘tree,’ etc. The pupils could say the
‘‘eap,’’ ‘‘tree,’’ ete. The pupils could say the
words, but when they were re-arranged in

.
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sentences, the children would say ‘“tree’’ for
‘“ball,’’ ete.

I banished the Readers for awhile, borrowed
a Gramophone and, putting on the record,
‘I See You’’ taught the Swedish singing
game. From that I led them to see objects
of different kinds and to tell me about them.
Thé written or printed names, or both, were
placed on the Blackboard, with drawings of
the objects. Then sentences were construeted,
being given both orally and in writing by
the pupils. This lesson could lead to talks
on ‘‘Children of Oother Lands.’’_ (Sweden.)

For reading in the higher grades we intro-
duced the ‘‘Thornton Burgess stories’’ of
‘‘Buster Bear, ‘‘Mr. Toad,”’ ‘‘Johnny
Chuck,’’ ete. As these animals are all famil-
iar to the pupols in our district, they enjoy the
stories immensely, and the pupils never
tire of telling their own orriginal stor-
ies of the animals referred to by. Mr.
Burgess. One boy discovered that other
stories by Mr. Burgess arc printed in
one of our daily vpapers, and now
the children look eagerly for these stories;
they read ather material also and are becom-
ing greatly interested in the newspapers,
even following fluctuations of grain, ete., in
the Winnipeg markets.

FOLK SONGS.

Next to the ‘*Mother Goose Rhymes’’ in
value for language teaching and self-expres-
sion come the Folk-songs—the natural song
literature of children.

The Gramophone companies aire paying
special attention to these, and the teacher is
well repaid for doing so, too. The possibili-
ties in the teaching of folk-songs are endless.
They may be correlated with almost any sub-
ject; in the Primary grades théy supply mat-
erial for singing, language lessons and drills,
drawing, writing and seat work generally. In
the Senior grades they may be correlated
with History and Geography, as well as Lit-
erature.

Musie expresses the national and individual
characteristies of various peoples; and we
have so many nationalities represented in
Canada and contributing towards the nation
of the future.

Study the folk-songs and folk-dances of
different nationalities. (Examples of nearly
all are placed within our reach on gramo-
Phone records.)

They are the original melodies of a people
~—the spontaneous outpourings of the deepest
and tenderest emotions of the heart—part of
the lives and thoughts of the people, therefore
characteristic of them. They reflect the en-
Vironment as well as the characteristies.

The folk-songs of Scotland—strong, virile
and passionate, suggest rugged mountains
and grand seenery; those of Ireland, while
8till passionate, are more varied; like the
People themselves they are imaginative, emo-
tional, irresistible, and the dances are light
and poetieal.

The music of the Scuth, as in Ttaly, Spain
or Mexico, reflects the grace and languor so

characteristic of the peojle, and so to be
expected in these warmer latitudes. The
songs and dances of the Slovaks vary accord-
ing to their distriets; the Bohemians love
the cheerful, lighthearted polka; the Polish
prefer the more ceremonious polonaise and
mazurka, suggestive of a proud and free peo-
ple; the Russian music 4s gpither melan-
choly—with grandeur, however, or permeated
with a mad gaiety; that of Scandinavia sug-
gesty elemental strength, the mystery and
awe of Nature, and the dances are angular
rather than graceful.

And so one might go on indefinitely. In
using the gramophone in school, however,
eare must be exercised. It must be used, not
abused; it is not intended to be a means of
passing the time; it must be used with de-
finite purpose, even though its use is often
spontaneous. When interest flags and spirits
droop,—on dull, depressing days,—introduce
musie for a minute or two, ill-humor vanishes
and the class becomes alert once more.

Teach the children to listen to the musie,
to enter into the spirit of it. TIn so doing,
they forget themselves, and quickly lose all
self-consciousness and embarrassment.

Music appreciation is becoming an essential
part of the study of musie, and it begins in
the lowest grades.

As the pupils listen, they learn to appreeci-
ate difference in tone, in time, in tune.

These differences they seek to emulate if
rightly guided. They may listen and try to
distinguish whether male or female voices
are being reproduced; or in instrumental
musie, to recognize the various instruments
used to appreciate the value of each one in
producing the desired effect.

They quickly learn to feel the emotion be-
ing expressed and t ocenter into the mood of
the piece. Try to make the scene and the sub-
jeet as real as possible. A few words from
the teacher after such a lesson may draw
many helpful thoughts.

The pupils learn to appreciate the harmony
of the different parts, the blending together
of what may appear to be crude, discordant,
individual sounds, to ereate a wonderful and
perfeet harmony; and from this may be led
to realize the greater and more wonderful
harmony in nature; and to feel distaste to-
wards all -that tends to produce discord—in
sehool, at home, or at play. Thus they learn
one of the first essentials of good citizenship—
Co-operation.

Many ideas for the Lessons on Manners
and Morals arise as the records are being
played. ‘‘The Dance of the Goblins,”’ put on
for Music Appreciation and language teach-
ing led to an interesting discussion that we
hope may help to counteract the superstition
so strong in the people among whom we work.

The Slav has strong belief in the activity
of spirits. We talked of goblins and ghosts,
and finally agreed with the sentiment express-
ed by the small boy in the poem placed on

‘the record—<‘It’s almost always when I’m

bad that I see things at night’’—thus leading
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«onee more into the realm of Literature. in Con-
nection with this subject many good records
-exist. Last, but not least, think of the Patri-
otic Songs that may be taught with the help
.of the gramophone—songs inspiring the pu-
pils with pride in their country, with an
earnest desire to appreciate and uphold the
‘highest traditions of our land and its people.
With regard to these, I have noticed that we
seem to have very few records of really Can-
:adian Patriotic songs. We appreciate the

songs of other lands—they have their time
and place, but at the present time particu-
larly  we need more songs breathing forth
the pride we wish to foster in the hearts
of the growing ‘‘Canadians’’ in this our most
glorious land. Let us urge that this matter
may receive the earnest attention of the
gramophone companies, and when such Can-
adian songs are produced, let us encourage the
children to sing them and to sing them with
all their hearts.

A. BAILEY
GAMES

Games are for recreation and act as a
-change from usual occupations. While actual
-gehool-work is proceeding, children are sub-
_ject to restraint which is foreign to child
nature, and one of the objects of sehool
years is to train children to bear with re-
_straint so that in later years they will be bet-
‘ter able to obey the laws of the country in
which they live. The process of training, how-
«ever, to be enduring must be gradual so that in
.schools time is allowed during the sessions for
the children to throw off restraint and give
'play to their natural inelinations. This time
‘is ealled a recess. When I was teaching in
England we called this period ¢‘Playttime’’
:and T like this term better than ‘‘recess’’.
Playtime may have a childish sound, and if it
‘has, I like it all the better as it is children
in whom we are chiefly interested, and the
more we keep the viewpoint of the children
the better teachers we are going to be.

This time, then, is to be a time of free-
dom from restraint, a time when the children
can take wholesome air into their lungs
and reciproecally give out wholesome noise
into the air too much supervision, therefore,
is going to defeat the object. A thing per-
haps well to remember is that the two words
“‘gupervision’’ and ‘‘interference’’ are not
synonymous. Shakespeare uses the word
‘‘gupervisor’’ as meaning ‘‘spectator’’ while
the modern dictionary meaning is ‘‘overseer’’
or ‘‘overlooker,’”’ both these meanings could
be suitably remembered by teh teacher; she
should be a spectator and should also be pre-
pared to overlook a good many things.

- Organized play can also be abused. Play
is natural to children, and in the short periods
.allowed for this, children should be allowed
to play in their own way. There is possibly
0o harm in showing children how to play
- certain game, but if afterwards they wish
to play it in a different way, as long as this
‘does not spoil the game for some of the
«children, I don’t think it is wise to inter-
fere. In the case of younger children the
teacher can profitably take part in the games,
but as the children get older I think they
prefer to have the games to themselves. There
is no doubt that the teacher taking part
in the game, checks, to some extent, the free-

dom of the children. Where a teacher has
been used to playing all the games with the
children, the children get to rely on her dir-
ection with the result that if, for any reason,
she is not there, they are at a loss, and play
stops altogether. What the children like best
is to have the teacher watch the game. They
will usually play harder and extract more en
joyment from the game if they think the
teacher ig interested. This especially applies
to those children who may be a little back-
ward in sehool work—how they do love to
show the teacher that they are good at some-
thing.

Notice the children while they are playing-
There you get the true characteristies of each
child. The dispositions of the children are
before you. The agreeable or the disagree-
able, the kind or the mean, the good-hearted
or the selfish, these are all to be observed in
the playground as nowhere else, and though
perhaps this would hardly be considered a8
coming under the heading of games, you
also have a great aid to your discipline. The
teacher who, through laziness, disinterested-
ness, or, I am tempted to add, a doubt as
to the conseqiiences, stays in the schoolroom
during recess, is losing ome of the greatest
opportunities of learning how to discipline
children and I mention this in direct con-
tradiction of the often heard statement that
a teacher mixing with the children during
their relaxation period, undermines her dis-
cipline. Mixing with children, laughing,

talking, and playing with children never en- .

courages that familiarity which breeds con-
limpt, we must look elsewhere for the cause
of that fault.

Playing games properly also has a high edu-
cational value. To be thoroughly enjoyable,
a game necessitates agreement among the
children, they learn to play together, adjust
their little differences, bow to certain agreed-
upon rules, condemn, in their own way, the
child who will not play properly and even
pass judgment and punish by expulsion the
child “who wilfully persists in disobedience
to the general wish, Thus by joining
joining in a game the child quite unconselous-
ly is being prepared for the future democratic
rule under which he is going to live. e
learns that if he is to extract enjoyment out
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of life it will be necessary for him to keep
within eertain lines of conduet as agreed
upon by the majority. As he grows older
he appreciates this faet more and more as
more intricate games are entered upon. He
eventually begins to play games that have
rules already laid down with which he had
nothing to do but which still must be obeyed.
He instinetively obeys them and thus by the
time he has entered life’s competition he has
learned to play the game, and what better
character can a man have than to be known
as one who ‘‘plays the game’’$

Playing with his fellows also teaches him
_ co-operation. MHe learns to play for his side
‘and does his best, not to gain personal com-
mendation, but because he knows that unless
he does his best his fellows are going to
suffer. In a game such as baseball or foot-
ball he learns that he has an appointed
place and he must do his best in that posi-
tion, This position may not be spectacular
but it is his and he knows his fellows are
relying on him to be there when called upon.
This knowledge gained in youth while learn-
. ing to play properly is bound to affect his
future life, making him happy in his own
position and envying no one else theirs.

Before closing I would like to eall your
attention to one thing where teachers can be
of inestimable value. A teacher watching
a game should aet as a model to other
spectators. While a certain amount of part-
izanship is perhaps to be expected I would
like children to be trained to watch a game
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and not a side, They should be encouraged
to appreciate the good points of the oppos-
ing side. There is nothing more disgusting
than to go to a game and hear the visiting
side abused, many times with the direct
object of preventing the team from doing
its best. It is this sort of thing that makes
boys grow up into men who howl down a
speaker who is trying to put forward views
with which some do not agree.. I honestly
believe that right in the playground we have
the opportunity of making our country a bet-
ter country by trying to stop this blind
partizanship. Let us train children to see
both sides in a game and then later they
will see both sides in more important mat-
ters. :
Besides the points mentioned I am going
to leave for discussion the opportunity games
afford for training for leadership and respon-
sibility, and in addition will suggest a few
questions.

1. Should boys and girls play together,
and if so, what are the most suitable games?

2. What steps do you consider advisable
to prevent younger children getting hurt by
playing among older ones?

3. Have those of you who take an active
interest in the children’s games found it has
increased your attendance, or improved its
regularity $

4. Do you, as teachers, firmly believe that
it is the teacher’s duty to be in the play-
ground during recess?

GEO. SIMPSON

CARETAKING IN THE RURAL SCHOOLS
(A Summary)

1. Keep room tidy by keeping waste-paper
basket.

2. Have the school serubbed out at least
once a month.

3. Have the broom to be used on muddy
days placed at the door.

4. Wash off blackboards once a week.

5. Have school yard cleaned up in spring
and fall.

6. Supervise the work of the gardens and
h?ve the school borders of perenniais lovked
after,

7. Have the children and yourself take.
turns in sweeping off the floors daily.

8. Have the boy or girl that has the eon-
tract to light the fires see that the fires are
kept in over-night and going in plenty of
time in the morning to have the school com-
fortable in time for school to start.

9. The teacher’s residence, with the teach- .
er taking the responsibility of janitor and
taking a pride in the school as possesser, will
answer the problem of the cleanliness of the .
school.

B. WOOD
THE S8CHOOL ROOM BEAUTIFUL

It is the teacher’s priveledge to decorate
the school room so that it will be as a home
beautiful for the pupils. Tt should not only
attract them but it should infiuence their
acts and turn their thoughts toward an ap-
Preciation of the beauties of art and nature.

1 entering a school room our attention is
at once attracted to the walls, Dark walls

and ceiling are very bad as they absorb all-
the light and make the room very.depressing.
‘White walls and ceiling reflect too severely
and are hard on the children’s eyes. White .
ceiling and tinted walls in pale shades such
as blue or green are highly recommended.
We should, in the first place, try to have
a simple and harmonious color scheme through- .
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out the room. No teacher for her own and
for her pupils’ sake can afford to be careless
in the decoration and care of her room.

Pictures in the school room are among the
most important factors in decorating.

In my school room at Teulon there are six
large pictures in sepia tones, framed. The
frames are of dark oak. These pictures are
hung as near the level of the eye as possible.
Pictures should be hung flat on the wall,
never tilted, and with wires extending upward
from the sides to two hooks on the picture
moulding.

Current magazines are producing reprodue-
tions by the great masters, many in color,
well worth framing. By framing these they
make charming and valuable school decora-
tions.

In arranging pictures on the wall be care-
ful not to hang a masterpiece among inferior
pietures. Try to avoid hanging too many
calendars in the school room. One is all
any room requires, and let that one be of a
decorative nature.

Besides pictures for wall decorating pur-
poses, we have ‘‘Bird,’’ ‘‘Flower’’ and
“‘Nature’’ Observation Charts, Bulletin
boards, Posters, Rack for Birds’ nests, Mount-
ed Butterflies and Moths in case, Pressed
Leaves mounted on white cardboard.

In Februray we make our new charts for

- the year. They are made of heavy white

cardboard, thirty-six by twenty-four inches.
We usually sketch a landscape for border at
top of bird chart in water colors, showing a
tree, a bush, a fence, some birds and some
water. We then divide the chart into four
sections: 1st Section—Name of Bird; 2nd
Section—Date; 3rd Section—Reported by,
and 4th-—Remarks. The flower and observa-
tion charts are made in much the same way.

We have two bulletin boards. One is used
chiefly to exhibit work, such as writing,
drawing, handwork, ete. The other is used
for pictures, illustrating lessons or passing
events. Bulletin boards prevent the jabbing
of pins or tacks into the woodwork or plaster.

The Bulletin board is made by making a
frame any size you wish. Ours is three feet
by five feet. Then inside this frame we
tack green our brown felt. If felt is not
obtainable, sateen may be used, of some quiet
tone, as that is for the background. (Avoid
bright colors and strong contrasts with color
scheme in room.

The Bulletin should be changed at least
once a week as children grow tired looking at
the same thing day after day. In hanging
Bulleting be careful in arranging them. Mass
hanging is regular rows always looks bad.

Bulleting should be considered from four
standpoints, namely: Color, Material, Hang-
ing and Arrangement. They should be hung
where pupils can stand and look at them
without erowding and, like pietures, should
not be hung high. There is sure to be a
space on the wall where the bulletin board
will fit nicely. Use nice brass hooks to hang
boards on.

In each room a well-kept library adds to
the decoration. The books should be care-

fully arranged according te size, color, ete.

Blackboard decorations are very import-
ant as they are in the pupils’ view constant-
ly. In the first place, before work is put on
the board, the board should scrupulously
clean. If boards are old we can remedy this
by the use of liquid slating which makes them
look like new. Work should be put on the
board attractively, and where possible, in
color. Every word and every figure should
be carefully written. Sentences should be
written in straight lines, and carefully ecapi-
talized and punctuated. If we wish attractive
and correct work from our pupils we must
put attractive and correet work before them.

Blackboard borders may be stencilled, but
why do that? The children are very fond of
making borders suech as tracing, eutting out
and coloring flowers, animals, sunbonnet bab-
ies and borders suitable for the seasoms;
Christmas, Easter, Spring, Autumn, ete.

The teacher’s desk should be a model for
the pupils. Twice every day the waste-paper
basket is passed around to gather up any
serap paper which may be on the floor or in
the desks. Pupils should be taught to-keep
their desks tidy as this is really one of their
first responmsibilities in house-keeping.

To keep a tidy and attractive cloak-room,
a good scheme is to write each child’s name
on a label and paste the label above a hook.
In this way the pupil knows where he is sup-
posed to hang his own wraps, and you are
able to detect any carelessness.

For the birds’ nests which the pupils gath-
er in the fall, we have chicken wire, three by
four feet, with a narrow wooden frame around
it, and hung in some suitable, but not too
conspicuous, place. Xach nest is securely
fastened on this wire and the name of nest
written on a tiny piece of wood and fastened
below the nest. With some good specimens
of nests this makes a very nice decoration as
well as being educative.

Posters found in school magazines, if cut
out, colored and mounted according to direc-
tions, make bright and cheerful decorations
for the room. Original posters according to
season are also splendid.

Last year the children gathered moths and
butterflies. We gassed them, then put them
on the stretehing-board and after they were
thoroughly stretched and dried we arrange
them in a case with a glass front and hung

.them on the wall.

Every Autumn we gather leaves, press them
and mount them on white cardboard. Each
child is given a cardboard one by one and 8
half feet and some pressed leaves and aske
to try to make a pretty arrangement of
leaves. Some of them are very beautiful and
are arranged as a border along the top O
the blackboard. These Autumn leaves are left
hanging till we have our Christmas decora
tions ready.

Decorations should not be left up or on
gshow in the school room out of season OF
after a holiday has passed.

We are very fortunate in having a manual
training room in our school, and the boys
do so many things in the line of book cases,
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tables, stools, ete., to make the room look
home-like.

Plants in the school room add very much
to the decoration, and with a little care every
teacher may have bulbs blooming in the
school room at this season. Later we will be

planting our window boxes for decorative
purposes. (Avoid having a variety of flower-
pots in windows such as tomato cans, ete.
A small pot of green paint and a brush will
add greatly to the beauty of plants.)

. LUCILE ELDER
ECONOMY OF TIME IN SCHOOL-MANAGEMENT

Herbert Spencer in his work on ‘‘Educa-
tion’’ quotes the old song:
¢“Could a man be secure
That his days would endure
As of old, for thousand long years,
‘What things might he do!
And all without hurry or care.’’

and continues:—

“‘But we that have but span-long lives must
ever bear in mind our limited time for acquis-
ition. And remembering how narrowly this
time is limited, not only by the shortness of
life, but still more by the business of life,
we ought to be specially solicitous to employ
what time we have to the best advantage.
In education, then, it is the question of
questions, which it is high time we discussed
in some methodic way.’’

Economy of time, therefore, being an es-
sential element in teaching, one is necessarily
impressed with the importance of having a
definite system, adhered to daily, by which the
mechanical round of duties found in the school
room can be accomplished with the least loss
of time. When the teacher has once reduced
the daily routine to a habit with the children,
she finds herself free to devote more time
to the actual work of teaching.

The basis upon which this economical man-
agement of the schoolroom rests is that of
discipline. Teachers know from experience
that unless they have complete mastery over
the room mueh valuable time which should
be devoted to instruction is wasted in main-
taining order. In the end much time is saved
if, at the outset, the teacher -carefully
explaing to the -children the manner
in which she wants ecertain things done,
as for instance, the passing to and
from the board, ete. If the teacher is

" patiently persistent in seeing that the pupil

does precisely what is required at the moment
it is required, the pupil will soon acquire the
habit of definite obedience.

The teacher should never argue with a pupil.
The greatest lesson children of today require
is that of prompt and unquestioning obedience.
time is the consideration, it is of the utmost
most importance that this habit of prompt
obedience be early acquired. Moreover, the
children find real delight and vie with one an-
other in responding quickly when they once
know what is expected of them. If on the
other hand, a child allows paper to remain on
his desk after desks have been directed to be
cleared and the delinquency is overlooked,
the teacher will soon find such a pupil not

only heedless of other orders, but will find
others following his example until finally the
time of the class must be taken to repeat
instructions to those few from whom prompt
obedience had not been exacted. More espec-
ially with large classes and small children
is discipline a primary requisite.

Teacher’s Preparation

‘When one has charge of a class of chil-
dren for five hours daily, it is one’s duty to
use every minute of that time in the best
interests of the pupils. That teacher is cer-
tainly an exception who can daily appear be-
fore her class without preparation and ac-
complish the best results. If, on the other
hand, a teacher seriously desires to accom--
plish the best results, she will find it necessary
to give careful thought to a daily outline of
work. This preparation is just as necessary
for primary teachers as for those engaged in
genior work—more so in fact. A help to the
teacher in planning the work for the day
is to divide it according to that which must
be done, and that which she would like to
do, but which could be left over until the next
day. By so arranging her work the teacher
wastes no moments in deciding what to do
first when she has a minute to spare from
class-work. -

In regard to the class-work, matters are
facilitated if, at the close of each day, the
teacher jots down in a book for the purpose,
the subject matter to be taught, the time
allotted to each subject, the method of pres-
entation, and the exaet pages upon which the
following day’s lessons are to be found. Such
a plan faithfully adhered to is benefieial not
only to the teacher but also to the substitute
who need spend no time in speculating and
inquiring of the children the nature of the
day’s work. Likewise the seat work should
be well outlined in order that no delay oceur
in the assignment of such work. It is not
enough that the teacher know merely the sub-
stance of the day’s work, but she should also
know exactly how she intends to present the
facts in order that the work may be covered
within the allotted time. The -necessity,
therefore, for this daily preparation on the
part of the teacher, is most evident as a
main factor in the systematic management
of the class-room.

Materials

All teachers know what a time-saver it is
to have ready for instant use all materials
necessary for the day’s work. Of course, the
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materials differ aceording to the grades, but
in the primary grades where so much is sup-
plied for the children, there is a greater mnec-
essity for having everything in readiness.
For instance, the writing paper should be cut
into the proper size before school, ready for
distribution.” In the grades where mueh writ-
ten work is done but where many pupils have
no pencils of their own, it is a good plan
for the teacher to have on hand a supply of
sharpened pencils for the use of those who
have none, or who break their own. One or
two children could take upon themselves the
responsibility of seeing that all pencils are
sharpened before school, and in the senior
rooms the ink ‘wells should be filled before the
session opens.

If reading is on the program at the begin-
ning of the session, the supplementary readers
should be passed and placed upon the desks
before school. In fact, all materials needed
for the first period, be it paper or books,
should be distributed to all classes before the
opening of school. If possible it would be
well to have painting or handwork at such
a time as would permit everything being
placed in readiness during a recess period.
Before dismissing for recess, paints and pans
could be placed upon the desks so that during
the intermission each pan could be filled with
water., The drawing paper should also be
distributed or placed in readiness for monitors
to pass later. As far as possible, written
work should be placed upon the board before
sehool. By having the seat work in arith-
metic and spelling on the boards, the class
can at the set time begin work immediately
and if the teacher wishes to conceal the work
until class time, she can easily do so by
drawing over it a map or curtain. No doubt
some of these things seem trifling in them-
selves, but when one realizes the amount of
time which must be spent in doing these very
trifles, it is obvious that right here is the
place where system and economy must be
exercised if even a fair amount of time is
to be given to actual teaching.

Starting on Time

One of the best ways to save time, however,
is to start the day right. With what enthus-
jasm and interest the pupils enter upon their
work, and how smoothly the machinery moves,
if at the ringing of the bell both teacher and
pupils are ready to start promptly to work,
The five minute bell should be the signal for
pupils to put all work away and to take
their own seats. By never allowing the work
to drag and the pupils’ attention to wander,
good intensive work is assured. If on the
other hand, five minutes are allowed to elapse
before pupils are even at attention, another
five minutes occupied in marking the register,
and still five or ten minutes more in starting
pupils to work, is it any wonder that the
children lose interest at the outset and the
morning is finally gone with nothing worth
while accomplished¥ Taking the attendance
can be greatly expedited by the use of a seat
chart which enables the teacher instantly to
see who are absent.

‘What an interruption and comsequent loss
of time it is for children to come trailing
along five or ten minutes after school is call-
ed! However, a teacher can often do muck
to break this habit, for habit it is with either
the parents or children in cases of habitual
tardiness. It is in the primary grades especi-
ally that the habit of punctuality should be
formed. Each teacher has her own devices
for overcoming this difficulty which vary ae-
cording to eircumstances.

Such a simple device as merely keeping
an honor roll of perfect and punctual atten-
dance is a reward well worth wroking for. A
still more simple plan is to award a white
star to the rows in which all are present and
at attention when the bell rings. Five white
stars may be replaced by ared and five red
ones be the equivalent to a gold star. It is
sometimes remarkable how punctual some chil-
dren can be when they are given an  incentive.
There are, however, objections to this prastice
of awarding favors to children in recognition
own reward. The child should be taught that
right action should be his natural behavior
rather than something which merits special
recognition.

Changing Classes

In the primary grades where there are three
or four classes and where frequent changes
are necessary, eare should be taken to have
such changes made quickly and without dis-
turbance, if the work is to proceed rapidly.
If the class is to pass to the front for a
recitation, have it go there in the most direct
way and not waste time going around to the
back of the room first. To seeure quick action,
a few simple commands are the first requisite.
For example, the direction, ‘‘Work down!
Ready, stand, pass!’’ should be obeyed t0
the letter by every child. In the case of
little children the command for passing can
be varied, as for instance, counting three for

the pupils to find their places and it is sur-

prising how quickly and quietly they respond.
The response is even more enthusiastic if
while counting, the teacher closes her eyes,
expecting upon opening them to find her dir-
ections carried out. She is seldom disappoint-
ed. At the close of the retitation, the class
should return promptly to their seats when
so directed and remain standing until directed
to sit. If pupils are allowed to come to an

from class at their own pleasure, not only i
such a method disastrous to the order of the
room but it is also certainly no inducement
to alert thinking. It is not too much to ex-
pect the class to remain at attention unti
the assignment is made and the order to work
is given. If while the class is at attention,
the teacher gives her instructions slowly, dis-
tinetly, and clearly no time need be spent in
repeating. Although there are times whelt
the teacher feels it necessary to prolong &
recitation, as a rule it is not a good practice
as it shortens the time for other work.

The Child’s Share

The teacher’s time is too valuable to Dbe
gpent in distributing and collecting mater;
ials, therefore the use of monitor system 18 O



* question of time economy.

THE WESTERN SCHOOL JOURNAL 191

is o £ great advantage in the school-room. To
be of the greatest benefit, however, the work
of the monitors must be well done and shared
in by as many as possible. Quick and quiet
work is secured-by the element of competition
between these monitors, Their responsibility
should extend also to the neat arrangement
of any collected materials, in order that the
teacher need devote none of her time to this.
‘Corrected papers may be passed back by one
or two children before school as they soon
learn the names and seats of their classmates.

It may be well here to speak of the bearing
which the neatness of the room has upon the
All know how
quiet, orderly surroundings facilitate concen-
tration of mind upon the work and since
the child’s mind unconseciously works in har-
mony with its surroundings, how important
it is that his school-room reflect neatness and
order. And it is no small part which the
child can take in helping to maintain this
condition. The pupils should be encouraged
to feel a responsibility in any matters per-
taining to the appearance of the room, such
as the blackboards, erasers, floors, desks,
window-sills, care of flowers, ete.

But if the teacher expects to inculeate hab-
its of neatness in her pupils, she, herself,
must set the example. The blinds should be
evenly drawn, the plants well cared for, the
window-sills kept free of books and papers,
and most important of all should the teach-
er’s desk and cupboard be a model of neat-
ness. ‘‘Is your desk a model of neatness or
does it resemble the ecelebrated hurrah’s
nest!’’ as one teacher has expressed it in
Pri. Ed.? ‘Do you have a periodical attack
of house-cleaning? Do. you keep your desk
in order from dav to day? Is there a mass
of uncorrected paper shoved into one drawer,
and confiscated treasures into another? Do

you use your large blotter as a cover for all
sorts of odds and ends? Are there wads of
paper around the waste basket? Are your
books arranged attractively according to sub-
jeet and with some reference to size or piled -
upon the desk any waq? Keep the machinery
well oiled, as it were, and possibilities of frie-
tion reduced to a minimum.’’

A place for everything and everything in
its place, would indeed avoid much, irritating
confusion and save many precious minutes.

Dismissal

The few minutes devoted to the dismissal
of the class can be made an important part
of the school training. Dismiss promptly
and if possible allow all children to go home
on time. In order that all be ready when the
second bell sounds, children should be encour-
aged to dress quickly and help each other
with their wraps. The opposite method of
allowing children to dress themselves leisure-
ly not only countenances slowness on their
part but causes interference with the work
of the teacher after school.

Conclusion

Economy of time in sehool work is so big
and important a subject that it has been
possible to deal with it in this paper in only
the most eursory manner. In fact it has been
impossible to do more than suggest ideas and
helpful methods. In summarizing I would
emphasize the following vital points, viz.:
that every minute of time spent in the.school-
room is valuable, and should be used to the
best advantage; that the teacher should disci-
pline herself as well as her pupils, and that
thoughtful preparation before school opens is
essential to the attaining of good results in

" economy of time no less than in the matter

of instruction.

. MISS PILKINGTON
A FEW NOTES ON BUSY-WORK. GRADE L

Pupil’s first day in school-—After lesson on
blackboard pupil watches teacher write a sim-
ple word, such as ‘“in’’ on slightly wet desk,
then pupil traces said word with one white
split pea and two red ones or omne oat and
two grains of wheat, or one pine needle and
to tickets, two and three another time with
another word, and learns form of word and
how to write it, and incidentally, something
of ““no’s.”’

Pupil next copies a ball game or some sim-
f)le copy from the blackboard, using straight
ines and eircles.

Pupil now writes word on desk, then a
column of words on a slip of paper.

Stick-laying—Pupil makes posts, tents,

‘chairs, tables, bird-houses, ete., with stieks.

Ho likes to cut narrow slips of ecardboard
and paste these designs in a pasting-book.
(Parents like to supply paste.) No-work.
—Teacher with three strokes draws a leaf on

blackboard; pupil copies leaf, puts oue after
it then two leaves, three leaves, ete. Pupxl
next cuts figures from a printed page and
draws leaves in pasting book and pastes
numbers after leaves. Pupils copy Snak,e
from blackboard—find all the letter 8’8
in a strip of newspaper, cut them out
and put inan envelope. Pupils, from a square
of paper and a touch of paste make their own
envelopes. Pupil then writes a column of 8’s
the letter ‘“A’? picks it out from letter box
on a slip of paper. Pupil, having }earned
and draws all the things he can think of,
beginning with ‘‘A’’ and puts the letter
‘A’ under each.

No-work—Pupil copies groups of apples put-
ting No. after each. Pupil is then given a
strip of cardboard. Measuring 1 inch, he cuts
off from long strips 1 ineh, 2 inches, ete., un-
til finally he has a twelve inch strip and
from this he makes a paper foot measure
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marking off the twelve inches. Pupil draws
picture of a wateh, Writes ‘‘T’’ under it.
then draws three things beginning with
““T,”” and writes ‘‘T’’ under each. Pupil
then writes all the letters he knows. Next he
draws something—a wagon or any simple
thing he likes. Pupil knows the sound of
‘“ck’’ from the tick of the eclock.

Teacher has ready slips of paper with words
beginning with ‘‘C?? or ¢“X’’ or ending with
‘‘ek.’” * Pupil copies these words on black-
board or desk. Pupil then draws pictures
of cap, cat, camp, tack, stack, and then writes
name under each picture. Next pupil copies
and learns words: Sack, pack, peck; peek
seek, meek; cast, stack, mash, task, cash,
mask.

Drawing—Cat, Rabbit, Hen, ete.

Ballgame—Pupil draws an orange; makes
ten large ‘“0’s’’, ten little ‘‘o’s’’; draws a
line under each ‘‘0O’’ in lesson. Cuts out
“0’s’’ from a strip of newspaper. Next
biulds words with letter ‘“h’’ before ‘‘am,’’
‘““at,’’ “‘ot,”” ‘“op.”’ and ete. Something to
draw—hat, hen, etec.

No.-work—Pupil makes dots . : in groups
and from a long strip of paper with one dom-
ino folded at one end, folds and cuts domino
forms, then marks dots on or pastes. little
white cireles on to form dominoes.

Pupil makes a row of large and small
““n’s’’ then draws a nest and writes ‘‘n’”’
in nest and writes all the words he knows
beginning with ‘“n’’—Nell, ete.

Pupil tells the names of all those he knows
beginning with large ‘“E’’ and then draws
a watch or locket for each putting the letter
‘T’ on ‘‘each.”” Then euts out paper ovals
putting ‘‘e’’ on each.

Drawing—Draws three cherries and three
cherrieg; three pears and four pears, five
plums and four plums, ete. Draw five things
beginning with ¢‘L,”’ leaf, etc. After, a
.Thimble game. Pupil draws a thimble, thorn,
thread, putting ‘‘th’’ under each. Make a
list of words from lesson containing ‘‘th.”’
Make words from letters in envelope.

Drawing and No.-work.—Groups of cats, tur-
nips, ete. Pupil draws a spoon; gets the
‘“po’’ sound from it and writes words rhym-

ing with ‘‘spoon.’”” Pupil draws a pigeon-
house and gets the sound of ‘‘d’’ from
‘“dove’’ then writes all the words he knows
ending in {‘d’!; ((ed)}; ((0d77; (‘id!); (‘adf);
‘‘eed,”” and ‘‘ood.’’ After, sound of ‘‘f,’’
COff,?? 12 writes ‘“flag’’; draws flag from
flag on blackboard. Draws two ladders, a
girl climbing each. Numbers the steps and
50 one might go on indefinitely. About half-
past eleven and half-past three my threc
yvoungest pupils say ‘‘please may I cut and
paste?’’ They bring a great supply of mater-
ial for cutting out, also cardboards for sewing
cards, etc. They cut out very neatly what they
like and paste in book if I approve. They
then ask me to write the name on the black-
board which they copy very nmeatly. They
also like to do No.-work drawing in paste-
ing-books. They also like to paste in books
sewing-cards, dominoes, e¢te.,, and write name
or sentences under each. I draw outline of
apple, leaf, etc. on a piecce of pasteboard
and dot it, pupil perforates outline, colors
apple, ete. and then sews the outline; pastes
in book.. If pupil cannot write name or sen-
tence he wishes he asks to have it written
on the blackboard and copies it.

During the last two years so mueh time has
been lost through sickness that we have eom-
pelled to keep closely to the essentials: Read-
ing, Writing, No.-work and Spelling, My
senior pupils are intensely interested in this
kind of busy-work and have worked excep-
tionally well. They are enjoying their sup-
plementary reading exceedingly, also No}-
work; in faet all the work. The Juniors are
working like trojans too, still a child will
come to me with the cardboard frame for 2
napkin ring and will say, ‘“May I make &
napkin ring?’’ which he does after other
work is well done—often these are tiny
boys. Then a wee girlie’s voice says, ‘‘I'd like

to make a hat for my doll”’ and forthwith -

begins to braid the raffia for it. A big girl
will come back who has passed on two grades
and ask to start a piece of raffia work or
rattanwork at recess. I have brought a past-
ing-book and a few samples of raffia, rattan
and weolwork done by grade I. if you care to
see it. .

MISS CHARLOTTE J. EGAN

GEOGRAPHY

Sir Archibald Geikie says: ‘‘In the teach-
ing of Geography, as in instruction of every
kind, the fundamental condition for success
is that the teacher has so thoroughly master-
ed the subject himself, and takes so much
real interest in it, he ean speak to his pupils
about it, not in the set phrases of a class-
book, but out of the fulness of his own know-
ledge, being quick to draw his most effective
illustrations from the daily experiences of
those to whom he address himself,’’

R. E. Dodge and C. A. Kirchway have also
said: ‘‘We must bear in mind that we are

TEACHING

teaching children geography, among other
things, and also that we are teaching geo-
graphy to the children. Hence our plan must
be organized from two contrasted points of
view, always bearing in mind that while the

work must- be worth while at every stages

it must also be valuable as a whole in preé-
paring pupils for the adult life they must
meet out of school.’’

‘We define géography as ‘‘The study of the

earth and its relation to man,’’ or, betierr

‘‘The phenomena of earth, air and sky 88
described in such a way as to lay the founda-
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tion for an intelligent study of the continents
as places where men live and work, plus the
pl}ysical features to show how physical en-
vironment affects man socially, politieally
and commercially. In all this, the outstanding
subjects are the earth and man.’”’ It is
this casual relation that links our school
geography with the great seience of geo-
graphy.

When we consider the vast field before
every child and their quick ability of ob-
servation, of material at hand, we find even
the smallest child laying up stores of informa-
tion. No matter how limited their sphere
they may observe the sun’s apparent journey
across the sky, and seasonal changes. They
eagily see that part of their food and clothing
come to them from other countries or other
parts of their own country. All this can be

readily used to describe and explain condi-

tions of life in countries to be studied.

The subject is a perfeet unit and there
should be no break in the programme from
the primary to the end of High School. In
fact every grade must build upon the know-
ledge acquired in the previous grades, and
the wise teacher will not try to proceed
until she is quite sure her pupils have fully
grasped the necessary truths of the previous
grades.

As the study proceeds, children should be
able to establish a rule of reason for geograph-
ical facts, and be able to intelligently apply
them to the changing conditions of the world.
For instance, the change in the course of the
Misgissippi river. While a Grade Six or Sev-
en child should very carefully give reasons
for Distribution of population as dependent
upon possibilities of productive occupation,
the former destroying old cities and build-
ing new, while the latter would transfer large
numbers of people from one hemisphere to
the other.

Following this we must lay stress on the
importance of a knowledge of geographieal
facts, When we consider that the greater
number of children leave school at the end
of the sixth year, we should be sure they
have learned certain outstanding faects that
are common language to everybody they meet
in life. In my programme at this stage the
child has been over the world twice, and by
map-study and casual work has become famil-
lar with some of the desired faets. But this
18 not sufficient, and in Grades Five and Six
when the memory is most active we turn to
map-study and memory work. The best test
of this is the outline blackboard map and
the small outline maps proeured by the chil-
dren. _ .

. Maps should play a very important part
in the child’s study of geography. 1In Grade
Three the lessons are taught from the globe,
while the teacher introduces small maps of
the school-room, sehool grounds, and perhaps
& few blocks around the school site. But in
Grade Four the teacher introduces the map
and the proper method of map study and
reading; also the text-book and the proper
use of the Table of Contents. I am very
mueh in favor of the Dominion Geography

with its three sets of good maps, namely,
physical, political and commereial, Physical
geography should always be taught with the
globe in front of the class. Much has been
said about memory maps. I have not had
marked success with the duller children
until Grades Seven and Kight are reached.
For Grades Four to Six I use traced maps
or outline maps to impress the correct out-
line with relation to the interior, until they
both beeome a part of the child’s knowledge.

Every sehool should possess a set of geo-
graphy readers. This aid coming from the
school stimulates the child to obtain a store
of knowledge through his own efforts as
clippings from papers, stamp colleetions, coin
collections, advertising matter, railway fold-
ers, samples of manufactured goods in all
their various stages, ete. All this adds to the
child’s pleasure and interest, and it is only
through his interest in our subject that we
may hope to impress the desired knowledge.

The work done in Grades One and Two is
mainly Nature study and observational work.
In Grade Three the earth is studied as the
home of man, his food, elothing ete.; this is
the world geography and is taught by de-
seription and features. Nine regions are chos-
en and stories of children of these lands
are given to the children. These regions are
pointed out to the children on a small globe,
For Observation, as Home and Out-of-doors
geography, take, 1—Sun’s apparent daily path
acrogs the sky. Children to collect ‘“time of
sunrise’’ from daily paper. 2—Seasonal chang-
es and the change of oecupation in the sur-
rounding ecountry. 3—Weather conditions.
4—Surface features. (Making trips to sur-
rounding eountry.) Maps made by the teach-
er of school-room, school grounds, and per-
haps a few blocks near the sehool. 5—Oceu-
pations and industries of the community as
far as possible embracing agriculture and
commerce, It depends on where you are loc-
ated how much knowledge children of this
grade are able to understand.  Alwayvs
have the children recognize a British possess-
ion. In Grade Four Home and Out-of-doors
geography is continued but main stress is
placed upon typical surface features. The
children of the previous grade have hecome
acquainted with life in regions wholly un-
like their own, and this furnishes them with
a ground-work for the study of the earth
as a whole. We again divide the world into
nine regions as in Grade ITI.—reviewing, :_uld-
ing new material and locating the various
homes on the globe and map, also dealing with
the characteristies of the country. In this
study we aim to teach characteristies of peo-
nine regions as in Grade Reviewing, adding
termined hy geographieal position; latitude
mined by elimate, nature of soil. ete. Trade.—
mined by climate, nature of soil, ete. Trade.
Means of communication between one part
of the region and another; also communica-
tion with the world.

The nine regions are: Cold North Land,
Hot Belt, Grassy Country, Deserg, Northern
‘Woods, Farm Lands, Fishing Regions, Moun-
tain Region, Manufacturing and Trade cen-
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tres. In the last mentioned, children bring
wrappers of various canned goods or articles
from their homes. The teacher might obtain
a story pieture of Spices from McCormick
Co. or From Wool to Cloth from American
Woolen Co. or pictures of Silk Manufacture
from Belding Co.

Thus far we have had ten regional lessons

on Canada. Followed now with detailed study.
Always have children recognize a British
possession when they study it.
Review of Primary geography in Grade
IIT and add lessons on 1—Direction; 2—
Globe; 3—Day and Night; 4—The Seasons;
5—Zones; 6-—Climate; 7—Forms of Land and
Water; 8—Use of Maps; 9—Names of Conti-
nents and Oceans from globe first, then map;
10—Latitude and Longitude.

In Grade Five globe lessons must he contin-
ued to fix themselves well in the children’s
minds. 1-—Continents and oceans. Children
recall their previous acquaintance with ehil-
dren of other lands; climate, life, ete. Bring
out general shape of continents, oceans, seas,
rivers and mountains. This is your founda-
tion for correct map drawing in this grade.

2—Directions on the globe, and direction
symbols, ie., meridians and parallels.

4—Latitude and longitude.

4—Size of the Earth; Scale.

5—Motions of the Earth. TRotations and re-
volutions; do not attempt to prove anything in
this grade.

6—Climatie conditions of the Earth. (a)
difference between the steep and slanting rays
of the sun. (b) Zones. The children might
make collections of fruit, nuts, spices or
woods grown in different zones. They might
secure picture post-cards to illustrate.

The World geography for this grade will
be North and South America and FEurope
taken regionally. Dividing these continents
into seven regions: 1—Grassy; 2—Temperate;
3—Sub-tropical; 4—Tropical; 5—Highland;
6—Desert, and 7—Cold Northern, we proceed
to our study of a region under the follow-
ing heads:

I. Map study to show the geographical
position and physical features.
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II. Climate as determined by l—Latitude;
2—Altitude; 3—Physical features; 4—Pre-
vailing winds and currents.

III. Produectivity as determined by 1—
Climate; 2—Nature of soil and drainage; 3—
Animal life, wild and domestic; 4—Pregence
of minerals, coal, iron, ete.

1V. Life the People. 1-—Their industries;
2—Density of population; 3—Community life,
cities and villages; 4—Food, housing and
clothing; 5—Education and religion; 6—
Amusements; 7-—Wealth,

V. Means of communication, rivers, canals,
railroads, caravans and other routes. 1—
Between one part of a region and another; 2
—with other parts of the world.

VI. Study of the principal articles of
trade. 1—Imports where obtained; 2—Ex-
ports where sent. Always have the children
recognize a British possession when they study
it. Work done in Grade Six in physical geo-
graphy is largely an introduetion to the same
work to be enlarged upon in Grades Seven and
Eight. 1-—Shape and size of the Earth with
proofs; 2—Motions of the earth, (a) direc-
tion as a result of rotation, (b) longitude and
time-standard time, international date, (c)
Seasons, their explanation. 3—The Atmos-
phere. (a) Composition and pressure, (b)
Water vapor, fogs, clouds, ete., (¢) Air tem-
perature. 1-—How distribution of tempera-
ture over the earth is represented on a map
by isotherm lines. 2—Cause of unequal tem-
perature between the equator and the poles.
3—Cause of unequal heating of land and sea.
(d) Winds. 1—Teach location, direction,
cause and characteristics of Trade Winds,
Doldrums belt, westerlies and horse latitude
calm belts. 2-—Monsoons due to the unequal
heating of land and sea in winter and summer.
3—Cyeclonic storms and how they control
weather in the temperate zones. For region:
al geography in this grade: Africa, Asia and
Australia are taught under the headings set
down for Grade Five. Always have the chil-
dren reecognize a British possession and now
that they are over the world the second time
they should be able to make the list of the
possessions for Grade Seven.

R. M. STEVENSON

CHARACTER

Our school program is often the object
of muech eriticism, The business man com-
plaing that his junior clerk fresh from the
class-room ecannot even add a simple column
of figures accurately. The office man com-
plaing that his stenographer cannot spell.
The High School teacher tells us that our
public school graduate does not know Gram-
mar. All seem to be agreed that we are
failing, and heeding this we go back deter-
mined on a more insistent drill on Arithmetie,
We search for more words to spell. We try
to teach. more Grammar, History and
Geography.

BUILDING

Are our erities taking account all of our
weakness or the main cause of weakness
which is, in faet, the cause of many of thes¢
failures? Ts it really because our graduates
do not know Arithmetie, Spelling, Grammat,
ete., that they fail? Is it not more often
that they are lacking in those habits and
principles which go to make up character
They are careless, inaccurate and thought-
less, They have no interest in their work
and no idea of service. Our erities have
picked on the tangible weakness, in addition
spelling and grammar, but: the intangible
weakness in character is more than likely
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to be the main cause of failure, If in the
process of learning they have acquired habits
of thoroughness, accuracy, faithfulness and
other qualities which make for character, they
will be able to add to their techniecal know-
ledge to meet the demands of their position.
Men with no school education have placed
themselves in the highest positions of trust
because they have developed character; men
with high school records have made dismal
failures because in the process of school edu-
cation they have not developed character.
The most pressing question for the school
.is not how to teach so as to get more Arith-
metic, Grammar, ete., but what and how to
teach to better develop the character of our
pupils. The National Conference was held
last Fall because there was a feeling that
we were not getting the results that we should
get in this direction.

We are sometimes tempted to forget that
character-building is our most important
duty. The special abilities of our pupils are
easily tested. We can demonstrate to the
supervigor, prineipal or inspector that our
pupils have made progress in writing, spel-
ling, arithmetic, ete., but it is more diffieult
to demonstrate the effeet of our school activ-
ities on character. There is no mechanical
test, Besides, we have no monopoly in this
field. Character is moulded by other influ-
ences—the home, the ehurch, the picture show,
.ete. Is it strange that we are tempted to
pay most attention to the development of
those abilities which may be measured and
tested and for which we may assume the
whole credit?

We may comfort ourselves with the thought
that in all teaching there is character devel-
opment but the disconcerting fact confronts
us that very often our one hundred per cent.
pupils fail when brought face to face with
the real problems of life. We may teach so
that our pupils will pass examinations success-
fully but our subject matter may be so unreal
and our methods so repressive and deadening
that the greater our success from an examina-
tion stand-point the' worse our failure
from the stand-point of character-building,
Our TUniversities in selecting their Rhodes
Scholars do not consider the standing in
examinations alone but also the character
of the candidate as shown in the class-room,
on the campus, in the literary society, and in
other student activities. The prineiple is true
in the public school as well as the university.
The highest produects of our schools may or
may not be our one hundred per cent. pupils.
The are the pupils who, in the process of
learning and living, have developed physique,
intellect and character so that they can, with

- the greatest satisfaction to themselves, and
service to others take their place in the
world’s life.

Character development is not a separate
department of the school program. It is de-
veloped through the whole life of the school.
It is for the teacher to regulate the activities
of the school 'so that physical, intellectual
and character development will go hand in
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hand, each contributing to the other. It is
the problem of the teacher to work this out
in details of class-room procedure. In this
paper I wish to point out just a few prineiples
of class-room procedure that seem to me im-
portant for character development.

1. Conditions are more favorable to char-
acter development when the body is in health.
When the child is fatigued, where vitality
is low the child beecomes inattentive and irrit-
able. Undesirable qualities manifest them-
selves which tend to become habitual. Health-
ful surroundings and fresh air are not unim-
portant. Why are windows often closed when
they should be open? And in winter fresh
air vents in furnaces shut off$ Rest periods
should not be neglected. Children should not
be kept seated at their desks for long periods,
Keeping in at recess is an irrational method
of correcting lapses in conduct. If a child
has become inattentive, restless and talkative
before recess he is not apt to be better after
a recess spent in the school-room where every
nerve and musele of his body eraves activity.

2. Character is developed through the soe-
jal relationship of the school. The child edu-
cated at home by the governess may learn as
many facts as the child in school but is at a
decided disadvantage because he has never
been developed by social contact -with other
children. The more isolated children are
kept the less fruitful will be the results.
Those activities of the school where child
co-operates with child in play or work are
vital to development. The activities of the
playground are obviously important in this
respect. They are periods of recreation and
relaxation, but they are more. They are
periods when the child learns lessons of fair
play, justice and co-operation, and develops
leadership and determination. When its les-
sons are so important for life why is its dir-
ection so often considered to have a second
place in class-room work? The Boys’ and
Girls’ club is another social activity of the
school. The development of character accom-
plished through this activity is probably more
important than the technical knowledge of
agriculture. The boy may never use his know-
ledge of farming but he has set for himself
the task of growing the best possible kind
of vegetables—if possible better than anyone
else can grow. To do this he has to get all
the information possible and to apply it to
his work and the product depends on his faith-
fulness to his work; all of this has lessons
greater than agriculture. An interesting faet,
too, is that more agriculture has actually been
taught through the Boys’ and Girls’ elub pro-
jeets which are social than was taught in the
old days when we took our text books and
read about agriculture. The same prineiple
is true on other subjects. .

The following incident came to my notice.
A child was taking music lessons. The pro-
cedure was the common one of .mdlvxdual
lessons. The child practised as children usu-
ally practise. After a time a duet was given,
A new element of interest was introduced.
The lesson was no longer important for the
individual alone. Music became a social acti-



196 THE WESTERN SCHOOL JOURNAL

vity and its disciplinary value was increased
as well as the technieal ability. The duet
had advantages over the solo.

We usuvally teach solos in Arithmetic, His-
tory, etec, rather than duets and choruses. In-
dividual teaching is generally practised. The
atmosphere of the school-room with its estab-
lished traditions encourages it. It is hard
for the teacher to give up the routine of
class-room procedure and preparations for
tests and examinations. Some teachers never

.take up work in class but go from seat to

seat teaching pupils individually. I am will-
ing to admit that there may be more text
book covered in this way and this individual
help must be given at times but if given
continuously the pupil loses in the lack of
contact with others.

3. The interest of the pupil is a third im-
portant factor in character development. Hab-
its of care, thoroughness, persistence in over-
coming difficulties are developed when chil-
dren are interested. Habits of carelessness,
inattention and indolence are developed when
they are not interested. The teacher must
relate the work of the school to the interests
of the pupili This is not always done. Spel-
ling is taught when the pupils do not know
the meaning of the words. Arithmetic is
taught when the problem is altogether outside
the pupil’s interests. But more than this
must be done—the child’s interest must be
extended. We must relate the school work
of the farm boy to the activities in which he
is interested, but we must go further if we
would not have selfish and narrow farmers.
We must extend their interests beyoud the
boundaries of the farm to the community,
the nation and world.

I was asked to speak about neatness, ac-
curacy and economy of time. I am afraid
that I have wandered from this but I can
best refer to that in this connection. We will
all agree that neatness and accuracy are de-
sirable habits. We realize that we do not
get them. Our note-books, exercise books,
pupils’ desks, are untidy. Their work is in-
accurate and careless. What shall we do?
We have no doubt that they are developing
bad habits. We may threaten them with
punishment if they will not keep them neat.
There is an interest then in keeping a book
neat—to escape the punishment. Perhaps this
is the only practical way and perhaps it is
better that neat habits should be developed
in this way than not at all, but there is a
better way. If the pupil is interested in some
kind of work and if neatness and accuracy
are essential to his accomplishment he will
try to be neat and accurate. If he is trying

to write a letter and is interested in getting
his thought to his friend he will strive to
be neat. If a class in drawing is making
Easter cards to give to some friend, they will
try harder to be neat and accurate than if
they were doing some exercise to be consign-
ed to the waste paper basket. If the arith-
metic has to do with some problem in which
the pupil is interested in the result, as the
planting of his garden, the construction of a
model in the mannal training room, the feed-
ing of his own poultry, he will be more likely
to be accurate. I have attended luncheons
prepared by domestic science classes. I have
been struck by the neatness and taste in the
arrangement of the table, the business-like
exaetness of the whole procedure. The girls
were interested in having neat tables. They
felt that the time spent in securing it was
worth while. I wonder if the lessons they
learned in neatness were not as valuable as
those in domestic science. I wonder if their
work in compogition, arithmetic, ete., on their
desks was as neat as those tables. If we
wish to develop these habits we must have
pupils doing work and interested in work in
which they see that these qualities are es-
sential, .

Economy of time is involved in this too.
The greatest waste in time probably comes
through teaching that which is not in the
child’s mind connected with any of his in-
terests. He dawdles over it and develops
bad habits and forgets it as soon as the re-
citation is over, The net result is nothing
but a bad habit. What is your starting point
when you take charge of a class? The pro-
gram of studies and text book or the child
and his interests? I met a teacher who fol-
lowed the program of studies so closely that
he taught spelling in the morning becaunse it
came first in the program of studies.

4. The child’s character. ig influenced by
the lives of those with whom he comes in
contact. He has his problems and he is on
the alert to see how others deal with them.
He watches the teacher to see how she acts
when obstacles face ler and she is annoyed.
Does she lose her temper and become irrit-
able? From books he finds how others act
and think., Do we pay sufficient attention to
what our pupils read? I have seen school
libraries kept as if the main object were to
preserve the books and keep them on the
shelves. What ideals are taught by the pie-
tures the child sees? What is the influence
of the picture show? Can the teachers as
a body do anything to prevent those pictures
Evhicél are harmful from being shown to chil-

ren

MRS. S. WALLACE
HISTORY THROUGH DRAMATIZATION

Dramatization in the school-room is
not a new thing. The acting of dialogues
and plays by school children is as old

as the little red schoolhouse itself.
The present attempt at dramatization, how-
ever, must be clearly distinguished from the
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8chool dialogue becanse the purpose is entirely
different. The objeet in view is not training
In dramatic art but the learning of history,
and it is because we believe there is no better
way of fixing the truths of history in the
minds of the children than by dramatization
that this kind of work has been tried out
as part of the regular lessons in history.
The children who are here this morning come
to the history room only twice a week for
40 minutes each time, and whatever work is
done along this line must be done within the
limits of this period, so it is easily seen that
very little, if any time, can be given by the
teacher in training the children to speak their
Pparts. This is an important point because
You may think the interpretation ecrude or
unfinished, or imperfect, and so in a way it
is, but if more time were spent in an attempt
to secure a finished production fewer scenes
could be played and the main objeet of the
exercise—the learning of history—would be
defeated. The same remarks apply to costum-
ing. No attempt is made to dress the chil-
dren for their parts beyond what can be done
Impromptu with the clothing in the room at
the time.

The best time to introduce the dramatic
work is after the study of a period is finished.
The children have studied the prineipal events
and written about them and have written
sketches of the principal people in the usual
way. Then the dialogue is introduced. A
lesson perhaps is spent in becoming acquaint-
ed with the parts by reading the dialogue in
class. Then parts are assigned to different

members, the parts taken home and memor-
ized as homework, then when the class comes
in for the next lesson the play is enacted.
The first attempt will probably be unsatisfae-
tory to both pupils and teachers alike and
the act will be repeated by mutual consent but
no attempt will be made. to attain perfection
by repeated rehearsals.

Scenes Represented

A—TFlizabethan period.

Scene 1—Meeting of the Queen’s Privy
Council with the queen in attendance, when
the possibility of war with Spain is discussed.

Scene 2—The Bowling scene. The war
dreaded by many has become a fact and
England stands rcady to face the navy of
Spain.

Scene 3-—Queen Elizabeth holds a publie
reception of the heroes back from the fight
after the defeat of the Armada. Characters
represented are: Lord Howard, Burleigh, Sir
Walter Raleigh, Drake, Queen Elizabeth and a
lady-in-waiting. (Note: Owing to lack of
time only the first of these scenes was given
before the convention.)

B—American Revolutionary War Period.

Benjamin Franklin while on a visit to Eng-
land appears before a secret committee of
the British House of Commons and in answer
to questions by the members gives his opinion
on the causes of discontent in the Colonies.

Characters represented: Grenville, Lord
North, Thurlow, Burke, Townsend and Ben-
jamin Franklin.

MRS. M. DOBSON
THE WORK AND THE REWARD

While pondering over what I should say
0 you in the few moments at my disposal,
the thought of the meaning of the convention
came to me.

A year has passed since we met here, and
each one of us has been absorbed in the
duties of her profession—the teaching of chil-
Ten. The teacher’s task is a very complex
One. She is primarily a teacher, of course,
Ut also to a certain extent the guardian of
the child’s physical well-being, the arbiter
Of his morals, his instructor in the ethies of
Sehool-room and playground, his adviser and
18 friend. To her is given the privilege

developing his innate love of the beauti-
W, and in many cases the only motherly
tare he is likely to receive comes from some
§°0d teacher who sees in her pupil a plastic

e:,E: to mould into an image of grace and

Y. :
£ Would you not, then, be surprised if the
reﬂc.her, thus feeling the heavy responsibility
®Sting on her heart and brain, should not at
olme become discouraged, and feel the need
A 8eeking renewed inspiration and help for
°r arduous task? Where can this be found$
ot from the world outside the teaching pro-

fesgion. It sces her mainly as an instrument to
impart a certain amount of definite knowledge
along with a negligible portion of discipline
necessary to assure the child’s reception of it.

No, she must obtain her inspiration inside
the sphere of her activities. And she is rare-
ly disappointed, for among the teachers who
gather here from year to year are many
fired with the importance of their work and
filled with high ideals and strong resolves
that the childhood of this country shall re-
ceive its proper inheritance.

Place all the assets of our wonderful land
side by side and the little child_stands pre-
eminent, towering, by reason of his God-given
potentialities and eternal destiny, far above
the shining splendor of our sun-swept prairies,
the golden richness of our mines, the teaming
treasure of our seas and lakes, or the bou_nd-
less wealth of our pine-clad forests. We sing
¢¢Q Canada! Where Pines and Maples grow,
Great prairies spread and lordly rivers ow’?
but the heart of Canada beats in the hearts
of its children and its destiny is linked insep-
arably with theirs, .

The true teacher is a patriot, but no state
can fully recompense her. Her services to
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God and humanity will one day be rewarded.
Let us live up to our high calling, fellow-
teachers, and so train and encourage our
pupils that we shall send them out into the
world with a love of what is pure and right;
a secorn of all that is base and ignoble; a
tenderness for weakness and suffering, and
a courage to resist evil in all its forms.
If we do our part well, the youth of Canada
will keep something of that ‘‘vision splen-
did’’ as they travel farther from that land
where God breathed into them a part of
Himself and they became living souls.

This, then, is what Convention should mean
to us. Not only do we seek for saner, truer
methods of imparting knowledge and develop-
ing the child’s faculties, but it is here that
we gain inspiration. Particularly from those
who are giving their best. thought and en-
deavor to help us, should spread a flame of
enthusiasm which will kindle the tiny spark
in your heart and mine.

So shall we return to our daily duties with
a vision of what we may make of our chosen
profession if we but live up to our privileges
and opportunities. All that is greatest and
noblest in this world of our has been accom-
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plished by men and women who had a won-
derful vision not bounded by earthly horizons.
Tt is good, sometimes, to leave the plains and
climb the mountain-side. There the air is
purer, the view lovelier and wider, and per-
chance we may share in some view which
will 1ift us to a higher plane, making beauti-
ful ‘‘the daily round, the common task’’
which we find in the school-rooms of this
Canada of ours, Then we can teach our
children:

¢‘Be but yourselves, be pure, be true,
And prompt in duty; heed the deep
Low voice of conscience; through the ill
And discord round about you, keep
Your faith in human nature still.

‘‘Be gentle: Unto griefs and needs
Be pitiful as (children) should

And spite of all the lies of creeds
Hold fast the truth that God is good.

““And when the world shall link your names
With gracious lives and manners fine
The teacher shall assert her claims

And proudly whisper, ‘ These were mine.’ ’’

MISS EDNA E. LOWE
HOW THE TEACHER MAY PROMOTE THEPHYSICAL EFFICIENCY OF THE PUPIL

We are coming more and more to realize
the need of physical culture. The war has
emphasized this need. In the year 1917
it was found that four out of ten were un-
fit physically to serve their country at the
Front. Millions of dollars were spent at the
concentration camps in the United States in
getting the others into proper shape to do
the work for which they had enlisted.

That examination was surely an indietment
of the conditions with respeet to physical
training in our educational system. All phys-
ical defects are due solely to ignorance. All
needed to enable the men to be fit for service
in Flanders should have bheen done in the
school.

Two reasons are given for this neglect of
so important a part of edueation. (a) Lack of
. time to spend ten minutes a day in physical
training is anything but wasted time.

After such drill it will be found that the
‘pupils’ minds are far more active and that
they more readily assimilate knowledge.

2. Inability to plan a ten minute period
that may not do more harm than good. Miss
Lowe then proceeded to give some methods
of physieal culture that would be most useful:

1. Exercises for the arms and legs. The
teacher must have in mind the absolute need
of muscular development. Such developments
do not mean of necessity big muscles but
rather museles that will act promptly and per-
form with precision and grace all movements.
Some teachers begin and stop after they have
given museular exercises for the arms and
legs.

3. It is equally necessary to develop the
muscles of the trunk: When bending move-

ments are being done the eyes of the pupils
should be directed to the ceiling. In back-
ward bending the knees should be bent as
otherwise dangerous effects may result: ‘

Deep breathing must be combined with all
other exercises.

3. Pully movements: Be sure to have
variety in the exercises otherwise the pupils
will begin to hate the period of physical
training. Give them a surprise.

4, Bicycle movements: Pupils should en-
joy these exercises and look forward to the
lesson in physical training.

Miss Lowe then spoke of Muscular eontrol:

Get the pupil to obey the word of command
promptly. It is a matter of drill—thorough
drill. Do not have the pupils march with
musecles tense; it interferes with the blood
pressure and is decidedly hurtful—not bene-
fieial.

Considerable attention should be given to
muscular relaxation: If one notices children
with set, drawn faces, one may be sure nine
times out of ten that there is a tenseness 0
muscle which is affecting nerve centres.

It takes time to get children to relax their
muscles but the training is good. Have them
relax fingers, wrists, elbows, shoulders. Give
them rotary motions of the head.

A doctor has stated that he has never
been called to treat a case where the organ®
of the body were in proper place. Thereforé
there is need of corrective exercises. One of
the first things is to teach our boys and girls
to stand and to sit properly.

Stretching movements will be found useful.
The breath should be held as long as it car
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be without strain. One or two stretching ex-
ercises should be given every day.

Free movements were suggested as better
than those based on museular tension.

We are so keyed up most of the time
that we need the free movements to relieve
the nerve strain. They stimulate the cireu-
lation. Games come under the heading of
free movements.

The measure of the chest from arm-pit to
arm-pit should be from two to five inches
more than the measurement aeross the back,
Too often, alas, the opposite is the fact.

A few weeks of proper corrective exercises
will work wonders. Try all such excreises
as will bring shoulder-blades together.
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If they reeeive the proper training the boys
and girls will get rid of self-conseiousness in
movement and will aequire poise.

Tip-toe exercises and standing on one foot
with the other raised were suggested as use-
ful in this connection,

Give variety: Put energy into the lessons.
Be enthusiastic—no good work will be done
in any department of school activities with-
out enthusiasm. A listless manner will be
followed by listless exercises. Put snap,
vigor, life into this work and the benefits to
pupils and to the teacher will be inealeulable.

Miss Lowe gave illustrations of all the
movements suggested, a fact which added
much to the value of her lecture,

A L. SWANTON
WARMTH

In making our rural sclool attractive
warmth is surely an essential and yet prob-
ably you have noticed that our school journals
and magazines rarely publish any articles
dealing with the heating and ventilating of
our schools. The reason may be that the in-
stalling of proper heating appliances is only
to a small extent under the control of the
teacher,

Our educational system was originally
modelled on that of Ontario and we bhave
not yet completely recovered from the shock.
There are those who tell us we should copy
Denmark., This would probably be a greater
blunder. For a long time we were told we
should copy Germany but thank fortune we
hear nothing of that now. What is true. of
other things applies equally well to the heat-
ing of the rural school. The systems advo-
cated may have suited that particular pro-
vinee, but it will fail to work out satis-
factorily on the prairies.

The best method can only be obtained
by employing those who are actively engaged
in the work and discuss it from different
points of view, and thereby probably reach
some conclusion as to the most efficient
methods of heating our rural schools.

There is nothing in our school architecture
of so much importance as the proper heating
and ventilating in our northern climate, and
in many of our neglected rural distriets. The
importance of this is so great particularly
at this time when so many lives have been
sacrificed in the war that conservation of
lives is exceedingly important,

It is appalling when we read Dr. Frazer’s’

report of 1917 that more lives were lost in
Manitoba through tubereulosis and other
preventable diseases than there were Mani-
tobans killed in the war. The death rate in
New York state is much higher than that of
New York city and also public health was
much more satisfactory than that of the
rura] districts. Also there is little doubt
.but that an investigation would prove that
it was due to the unsatisfactory heating and

ventilating in our rural schools.

The healthful results produced by the main-
taining of a proper atmosphere is not the
only standpoint from which we should con-
sider warmth,

Sucecess eannot be obtained without interest
in one’s work. One of the essentials of
maintaining this interest is to make the sehool
attractive. The decorating may be grand,
the caretaking good, yet if the school is cold
and uncomfortable the interest will soon
lag and school hours will become a drudgery in
place of a pleasure, especially in a winter
such as we have just passed through.

The question that now comes before us is
what is the most efficient method of main-
taining the proper warmth in our schools.
Often trustees mnot fully realizing the im-
portance of proper heating still insist on
placing cheap antiquated methods in our
schools, The methods or systems used may
be divided into three classes.

The first system is the old box stene which
has been almost disecarded, although some
boards still adhere to it. In these distriets
where the hoards are reluciant about dis-
carding the old stove for a hot-air furnace or
a new ventilating stove, a cast-iron Jjacket
may be improvised and a frcs]x-mr cond'mt.
leading to it from the outside is a vast im-
provement. Children near the stove are
usually very hot while those at the farther
end of the room suffer much from the, cold.
The old box stove is the greatest vitiating
agient in the room using up tremendous
quantities of oxygen in the process of com-
bustion, and has none of the apphances for
successful ventilation. Let us sincerely hope
that it will soon be thrown in the serap-heap
as it has served its purpose just as the little
red school house has done in the past. .

Then there is the ventilating stove which
appears like a hot-air furnace. The principle
of all these stoves is extremely simple being
merely a gravity system. Tt comprises a
cast iron stove enclosed in a sheet iron jacket
which fits around the stove about eight or
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ten inches from the floor and about five
and a half feet in height. The air between
the stove and jacket is heated and rises up-
ward, this naturdlly causes an influx of air
from the bottom which is heated and ecircula-
tion takes place. A fresh air conduit is at-
tached to the casing from the outside and
usually a ventilator shaft is attached to the
chimney. The vitiated air may be carried
off through the ventilator shaft and fresh
air from the cold air conduit heated and cir-
culated in the room.

While theoretically this is a perfeet heating
system in numerous cases it seems to fall
down in aetual practice. In cases where it
does not seem to heat the school satisfactorily
the air around the ceiling is usually very hot
while the lower part of the room remains
cold.

Now I do not mean to say that these systems
are a failure; there is room for vast differ-
ences of opinion and I think we might do
well to make it one of the topies for our dis-
cussion.

In many cases the cause lies no doubt in
the faulty construction of our sehool houses.
Also in many rural schools one finds a parti-
tion at one end of the room about seven or
eight feet in height. This seems to deflect
the air to such an extent that a current of
air circulates above the heads of the pupils,
and as a result the lower part of the room
remains cold.

During the month of February I condueted
numerous experiments with two thermometers,
one about four feet and the other about six
inches from the floor. These two thermome-
ters showed a difference of temperature vary-
ing from ten to twenty degrees. Surely the
system or building is at fault, probably both,
yet -the fact that this is the case while it
serves to make the school unattractive is a
serious menace to the health of our children.

These ventilating stoves also have a serious.
fault in rural districts where children drive
a long distance. It being impossible for them,
when they arrive cold, to get warm quickly.
I knew one teacher who used to let her pupils
climb up and sit on the edge of the casing
surrounding the furnace to get warm, but
this does not seem to be exactly a proper at-
titude to develop in the children under our
care,

In a few rural distriets hot-air furnaces
are being installed. This system seems to
be an excellent one since the furnace must
be placed in the bascment and incidentally
furnishing more room and doing away with
an unsightly heating apparatus in the school
room. It supplies the room with a constant
supply of warm, fresh air through a fresh-air
conduit attached to the furnace from the out-
side and takes the foul air away through
a ventilating shaft connected with the
chimney.

MRS BURGE, PINE RIVER, MAN.
THE SCHOOL AND THE COMMUNITY

We are told that the school is the greatest
single power of our democracy. If that is
true when speaking in general terms how
mueh more does it apply when used in con-
nection with non-English speaking districts?
There, the school is the beginning of light
and life. It is the main, and in some cases
the only, source from which the members
of the community can acquire intelligent
knowledge of the Canadian customs and Can-
adian citizenship; customs which are almost
diametrieally opposed to those whieh they and
their ancestors have for generations praetised;
and a citizenship with fuller, freer powers
than they scarcely dared dream of in the
old land. It is with the peasant people of
eastern and southern Furope who have come
here in the hope of bettering their condition
that many teachers have to deal.

The problem of how to serve them best
can only be intelligently solved by having
some knowledge of the conditions under which
they have lived for generations in their native
land. Tn Europe, to be a peasant has for
centuries meant a life-long struggle to ob-
tain the barest necessities. The people have
found that wealth and power invariably have
been used unserupulously to acquire more. Tt
was essentially a life of the survival of the
fittest.

Where the people from these countries have
settled in large areas in Canada they still
continue to live practically the same life that
they lived in their own country. The men on
account of having to go out of their own
distriets to earn money during winter months
usually have a working knowledge of the
English language. The women and children
know literally nothing of our language. The
women occupy a peculiarly unsatisfactory
position, doing most menial outdoor tasks
besides caring for home and families. Such
are the conditions to be found in many settle-
ments of the foreign horn where there has
been no school.

One of the first things to be done is to
establish a feeling of mutual interest an
confidence between teacher and parent. This,
of course, can be most readily acecomplished
through the children. In some cases it is &
little difficult to persuade the father that he
can spare Mary or Mike from the bush or the
plow, but Mother patiently takes on added
burdens that her child may learn the English
Janguage and Canadian customs. Indeed, I am
afraid the mother too often has to bear the
brunt of the work which used to be performed
by the children now attending school, It
is ever a matter of remark how patiently the
women accept the hard knocks of life. It
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has Deen noticed that no matter how lowly
the surroundings she invariably has a few
flowers blooming in the window. I often
think it is to those plants blooming in un-
congenial surroundings that she turns for
comfort, strength and courage.

It is a well-known fact that the greater the
physical discomfort the less chance the child
has of acquiring a maximum of knowledge. If
You see a number of children bringing large
thick slices of bread and literally nothing else
for their mid-day lunch, you see children who
are not going to be able to put forth their best
efforts at their lessons. By having each one
bring something, if only a potato, to be pre-
Pared and cooked by the pupils under the
direction of the teacher a community spirit
of giving and service is being arouse. The
benefit to children of hot mnourishing food
for lunch is not easily estimated. The children
also learn the proper use of the knife, fork
and spoon, ete., and how to conduct them-
Selves properly at the table.

The amount of commuunity work waiting
to be done in non-English speaking districts
18 not easily measured and it is only through
8chool influenees that it ean be accomplished
because in isolated districts no other com-
munity interests are at work. The school is
a ¢ ‘Clearing House’’ through which all of the
children have to pass and it is to them mainly
that we have to look for help in the problem
before us.

One of the first things to be taken up as
Soon as enough English has been learned is
Banitation. The advantages of cleanliness
of person and the circulation of light and
fresh air can be easily demonstrated.

School gatherings and concerts are a source
of pleasure and benefit to the community.
Tlge parents are proud and pleased to hear

ike or Mary recite or sing in English,
and at each gathering, if held at intervals,
2 marked improvement in dress, manner and
anguage will be noticed. Many of the
Mmothers learn a few words or phrases from
the children and seem so glad to he able to
understand and answer the simplest forms
of English. The men also can be encouraged
In making speeches in English and if, at each
8athering, they can get a different viewpoint
On some question of interest to them, some-
hing is gained. Community singing should

¢ developed and cmphasis placed on the
teaching of patriotic songs.

The influence of a neat, well kept, cheerful
School and teacherage is bound to re-act on
Omes in the community. A few bright
Dletures tastefully hung, eurtains on the win-
Ows, even though of cheese cloth, flowers
Uring the summer in windows and in window
20Xes on the ledges, lend an influence that
18 felt during every minute of the day. The
School garden of flowers and vegetables affords
eauty to the eye, lessons in canning, susten-
ance for present needs, and assurance of
Variety for the mid-day lunech during the
Winter months at a minimum of expense.

N Sewing, knitting and different branches of
¢edle craft may be taught in connection
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with Boys’ and Girls’ Club work, I find
children cager to learn and mothers most in-
terested and pleased with any new work
learned at school.

Another important work for school is simple
instruction on home nursing for older pupils,
and through them the mothers will gain much
needed information. There seems to be a piti-
ful lack of knowledge of the simplest remed-
ies required-even for the minor ills. T found
one mother giving a very objectionable form:
of hcadache wafer to a young girl suffering
from pleurisy. T know of no place where
medical ingpection and distriet nurses are more
needed than in the isolated ncw Canadian dis-
triets and especially so if the nearest doctor
is twenty-five miles distant. A Red Cross kit
is supplied to many teachers and T think
every teacher keeps a supply of simple home
remedies on hand. The deference to and
confidence in the teacher’s judgment makes
one feel very responsible for them.

It may be there is a country cemetry which
you have oceasion to pass at intervals, a
dreary, wind-swept tract. There is one in
my distriet which appeals to me every time
I pass it. It reminds me painfully of a cemet-
ry near a progressive town in western Mani-
toba that I used to pass every time I went
to town. Dreary, desolate, and unbeautiful
to the last degree. To-day that cemetry is
known as one of the most beautiful spots
outside of Winnipeg, a veritable God’s Acre,
full of beautiful blossoms in season and well-
kept to the last degree. We cannot all expect
to accomplish anything like this much in our
work, but through their natural love of flow-
ers, we may encourage the children to cut the
grass and plant a few flowers on the graves.
You may think that we have plenty to do to
look after those who are with us without
turning our attention to those who sleep, but
thus an opportunity is given us to direet the
children’s thoughts to that great beyond to-
ward which we are all travelling and by
beautiful associations rob their young minds.
of that natural fear which so often exists.

‘¢ After all, the greatest thing we can do
to make the country a better place to live inm
is to develop to the utmost our own abilities.
The work we join in for the uplift of our
community will provide an opportunity for the
development of the social and intellectual side
of our lives, and enable us to be more self-
reliant, and to make us a greater influence
for good in the world, so that in striving te
benefit others, we gain infinitely ourselves.’””

To raise the ideals of many new Canadian
settlers and initiate them into the principles
of Canadian citizenship has been the work of
many devoted Canadian teachers for several
years and as we look around at the work
performed by many members of the profession
we can say that right royally they are per-
forming their duties. That the people for
whom this work is being done are appreciative
is shown by the following lines written by a
voung Ruthenian:—
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“‘From ancient worlds by wrong oppressed
we swarmed
Many as ants, to scatter on thy land,

- Each to the place you gave, aided, unharmed;

And here we fear not kings nor nobles
grand.

And art thou not, O Canada, our own?
Nay, we are still but holders of thy soil.
We have not bought by sacrifice and groan
The right to boast the country where we
toil.

But, Canada, in Liberty we work till death,
Our children shall be free to call thee theirs,
Their own dear land where, gladly drawing
breath, )
Their parents found safe graves and left
strong heirs.”’

One thing to remember in our work is that
it is mot a soul, it 'is not a body we are
training, but a man, and we ought not to
divide him., Our success depends upon the
height of our ideals. ‘‘Ideals are like stars,
you will not succeed in touching them with
Yyour hands, but like the sea-faring men on

the desert waters, you choose them as your
guides and following them reach your
destiny.”’

To the teachers in non-English speaking
digtricts especially is given the task of carry-
ing on the work begun for us by the boys
in France. When we remember the thousands
and thousands who cheerfully made the
supreme sacrifice that their ideals might be
perpetuated unsullied, and the world made
safe for democracy, and then look around us
at the ignorance and vice, vice caused by
ignorance in most cases, we feel that to us
wag flung that far-reaching challenge deliver-
ed by one who gave his all:—

‘‘Take up our quarrel with the foe;

To you from falling hands we throw

The torch; be yours to lift it high.

If ye break faith with us who die

We shall not sleep, though poppies grow
In Flanders’ fields.”’

This paper was read April 7Tth, 1920, at the
annual convention of the Manitoba Kduca-
tional Association.

Secondary Division

MINUTES

A —History Section.

Mr. Prowse in the chair. The programme
was carried out as prepared, excepting that
Mr. King was unable to be present. The
attendance was over sixty. Officers for next
year: Miss Ii. Moore, Kelvin Collegiate and
Miss P. P. Fox of Kelvin. A committee was
appointed to consider as suitable text ‘¢ Allies,
Foes and Neutrals,’”’ by Sir Edward Parrott.

B.—Modern Language Section.

Professor Miller in the chair. Prof. Miller
reporfed the results of the Questionnaire. 45
minutes per week is the average time given
to reading aloud of text. Average time given
to sound practice 5 to 10 minutes each period.
Difficulties with the syllabus were given as:
1—Too muech assigned for the year. 2.—
Classes too large. 3.—Vocabulary unrelated
to fact. 4.—Text too idiomatie. 5.—Gram-
mar not definite enough. A long discussion
followed. Demonstration of the sounds on
the chart wasl\fiven by means of the phono-
graph. Miss McManus then reported on the
work in the Junior High School. Officers for
1920: Miss McMorine, chairman; Bro. Joseph,
secretary.

C.—English Scetion.

Mr. Cowperthwaite in the chair. Atten-
dance b54. Miss Turner read an address on
¢‘The Teaching of Shakespeare.”’ An example
of dramatization from Shakespeare was given

by pupils from St. John’s Technical School-
The programme of studies in English was dis
cussed. Discussion followed as to the examil:
nations in grammar. Advisory Board aske
to make examination in English optional for
IX. and X. Officers for next year: President,
Professor A. J. Perry; secretary, Miss Janet
Chesnut.

D.—Secicence Section.

Mr. Anderson in the chair. Mr. KnaP,IZ
read a paper on ‘‘The Teaching of Physics.
Mr. Cummings discussed Botany for Grades
IX. and X. A discussion followed the reading
of both papers. A committee was appoint€
to investigate the teaching of science in Mani
toba. The committee consisted of Messrs:
Knapp, Scott, Hodgson, Sadler, Plewes al
Iverach.

E.—Mathematical Scetion.

W. F. Loucks in the chair. Attendanee, 25.
Mr. Riter read a paper on ‘‘The Origind
Exercise in Geometry.’”’ J. C. Pincock I‘eat_
a paper on ‘‘The Corclation of Mathemar
ies.”” Decided to print Mr. Pincock’s PRPEO
for circulation. A committee appointe '
study mathematical works of the first ye?
at the University and report to the Advisory
Board. ‘

G.—Home Economics Section.

(Minutes not provided.)

I.—Supervigsors and Prinecipals.
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Meeting held in the Normal School. Mr.
White in chair. Attendance about 60. Miss
Lowe delivered an address on ‘¢ Articulation.””’
A helpful discussion followed.

I.—Principals of Intermediate and High
Schools.

Mr. Hamilton in the chair. Attendance 35.
Mr. Scott spoke on the subject ‘‘Democracy
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in the School-room.”” Mr. Daykin read a paper
““The Adolescent and His Athletics.””  Mr.
Elliot introduced a discussion ‘‘The Artieun-
lation of IHigh and Elementary School Cur-
riculae.”’ The meeting went on record as
being in favor of promotions by the principal
for Grades TX. and X. Officovs for next year:
President, Mr. Dakin; seeretary, Mr. Rogers.

REPORT OFF CLASSIC SECTION OF M.E.A.

The most suclessful meeting in its history
was reld by the Classics section this year.
There was a large attendance and the mem-
bers evinced great interest and enthusiasm.

" Previous to Convention, circulars had been
sent out to all schools of the Province to
ascertain the status of Latin in cach school.
The results were highly satisfactory. Most of
the schools replied at once and a summary of
the information received was given as follows:

(1) Schools taking Latin only 2

(2) Schools taking French only 2
(3) Schools showing no change in Lan-

guages .. . 19

(4) Schools taking more Latin ... 3
(5) Schools showing no increase in

Frenceh coooooeoemeeeccenceeeocenecennces 9

(6) Schools taking no language .......... 1

Total ceeeecceeiceeneees 36

A few High Schools, of course, did not re-
port, but the thirty-six which did represent a
very great proportion of the total number in
the province. The results, however, would
indieate that even under the new regulations
making Latin an option there appeared to
be no danger of Latin losing ground in our
curriculum.

An interesting discussion then arose, led by
Mr. Stokes of Selkirk, and based on the fol-
lowing points:

1. How .are the new regulations affecting
the numbers taking Latin?

2. Is Latin holding its own or is the ten-
dency towards French? .

3. What can we as teachers, do to keep
Latin in its rightful place?

4. Should there be any change in the meth-
ods or requirements?

The general opinion seemed to be that Latin
was in no immediate danger of becoming ex-
tinet in our High Schools, but that its stabili-
ty as a subject depended largely on the en-
thusiasm of the teacher of Latin in each
school. 1t was also pointed out that in many
cases the attitude of the Prinecipal towards
this subject had muech to do with its status in
the school.

Later, Miss Bissett of the University, ably
demonstrated the interest that could be
aroused in the Latin class by the use of the
lantern. Pictures illustrating Cacsar, Ovid,
and Roman life in general were thrown on
the screen and the interest which the mem-
bers present showed in this demonstration left
no doubt as to the interest that could be
aroused in a elass by the use of the lantern.
The University has these slides in its posses-
sion and has offered to lend them to any
school wishing to take advantage of the offer.

The officers elected for the following year
were as follows: President, Mr. Stokes, Sel-
kirk; secrctary, Miss Vera Fox, Winnipeg.

G. R. F. PROWSE
SOME CHANGES AND CHANCES IN TEACHING HIGH SCHOOL HISTORY

History is becoming less a dead body of fact
to be memorized and more a living organism
to be understood, and this must sooner or
later create several new problems for even
high school teachers. An organism grows,
changes and calls for an alert, sensitive
interpretation.

In the main the matter of our text books is
much of a kind, partly from inertia, partly
the result of teaching experience, partly the
legacy of great historic declarations of par-
liament. The body is permanent, the spirit is
elugive and its appreciation by even the best
minds is of transient value. The point of
view is shifting continuously to meet the
knowledge and needs of each new generation.
This lays a heavy burden on the history
teacher and he cannot evade it as the science
man may, in similar cirecumstances, reason-
ably do by ignoring new theories—the conse-
quences are too scrious.

‘Again, our school histories are boiled down
from compilations, themselves made at second
or third hand. Few historians would aceept
their summary treatment of any event in its
entirety—all historical generalizations are ipso
facto false; it is easier to generalize from
some of the phenomena than from all; eco-
nomie doctrines eould be built more simply on
¢‘geonomic’’ man than on human nature. 1
am thinking not of the conflict of opinioh
pupils will meet in the recognized reference
books but of the confusion of history in the
making. The record of any episode 1s, like
consciousness, discontinuous. When all the
available evidence is eollated, gaps appear and
statements conflict; these must be bridged
and reconciled; imagination and judgment dif-
fer. Again, new evidence is cgntinuously be-
ing disclosed calling for readjustments. In-
stances will oeccur to everyone. Problems of
this type should be presented to the pupils
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so that they may understand the incertitude
and varied interpretation of detail. In pass-
ing I wouid suggest the study each year of
one or two selected articles from the Quar-
terlies to give pupils an insight into intensive
history. ’

A third problem, what may be called some-
what loosely, destructive eriticism, is in its
cruder forms at least hardly for the high
school, though it has a distinet value for
historians. A recent writer, by a voluminous
array of evidence, has attempted to upset our
whole conception of the French Revolution.
All history is not in the melting pot. 1f the
teacher considers it necessary to indicate
generally that there are historians whose tem-
perament leads them to form opinions at vari-
ance with the concensus of opinion, -here,
seems to me, one of the few occasions where
teachers may wisely use their intellectual
authority, for one should not allow pupils to
go out into the world with a general scepticism
of history. Pupils are eertain sooner or later
to encounter unbalanced minds, eager to ex-
ploit some fixed idea by means of a topsy-
turvy history. Opinion is sure to vary as to
how this most difficult problem should be
treated; probably the sanest thing to do is
to langh it out of ecourt.

The study of school history is rapidly chang-
ing from the chronological to the topical, as
illustrated by our Grade Ten syllabus. This
is all to the good, though I wish it were sup-
plemented by a chronology to scale, classified
under dynasty, France, Economies, ete.
can now be weighed rather than counted. As
history is assuming such unmanageable pro-
portions a still more rigid selection may soon
be imperative. However, with a background
of general history for Grade Eleven their
special topies can increasingly be discussed
from the wider standpoint of comparative
history. The prospect is most encouraging
for a betfter type of teaching.

Viewed broadly the topics should include:
The evolution of the executive, assembly, ju-
diciary; the ethnical and territorial growth of
the state; its safety; colonization; the special
fields of central and local government; politi-
cal and economical contact with foreign na-
tions; respect for other peoples and customs;
chivalry; public health and wealth; personal
rights and duties; education, literature, art,
science.  Another generation may vary the
emphasis to suit its own immediate needs but
it ean hardly get away from these fundamen-
tal problems. They are the kings and. queens,
bishops, knights and pawns with which every
man and woman should be able intelligently
to play the secular game of life. The particu-
lar mixture of the concrete and the philosophi-
cal with whieh they should be treated must
depend upon the maturity of each particular
clags year by year, provided only the pupils
do not fall between two stools—fact and
opinion. It would be utterly foolish however
while endeavoring to make history useful to
overlook the dramatie element and the dra-
matic method.

Facts °
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A speaker last year suggested that too
nmuch emphasis is placed on kings and too
little on the laborer of the XIV. Century.
The circumstances of the small cultivator
and the agricultural laborer are a permanent
subject for consideration. Whether the stress
should be placed in the XIV. or the XVIIL
Century is a matter of opinion. Conditions
of labor in that earlier period are still in the
hands of the archivist and, when clarified,
may be valued perhaps maindy for the insight
they afford as to the growth of the artizan
and middle classes, just as a better know-
ledge of servile Athens would be valued for
its fuller light on Plato. No one topic can
be allowed to usurp the whole field of in-
struction. We study kings to-day, not for
their trappings, though these should not be
overlooked, but mainly because they concrete-
ly embody, often unwillingly, the influences
which shaped our constitution and common
law and that of the United States and in-
directly of the modern world. In January in
England a judgment was based on Magna
Charta. Further, these kings of old establish
a firm time perspective and the emotions pro-
duced by the deeds, good and bad, of rulers
of the past are largely passive and so the
judgment has freer play.

Another charge against history as taught,
inarticulate perhaps at present, is that it is
unreal and that we ought to throw all our
energy into civies and community work., This
is only another aspect of the present struggle
between vocationalists and the other—ecall it
what you will: culture, happiness, balance.
Civies is a subject of vital importance and
the stress laid upon its teaching is made with
the best possible intentions. The struggle for
a particular emphasis arises from the fact that
teachers are anxious to make the best use of
the limited time allowed to history. It would
be fatuous to ask for more. I eannot see, how-
ever, how civies can ever be a substitute for
history; how, in fact, it can be intelligently
studied without such a foundation. It would
be a training in anarchy and be in the end
destructive of good citizenship. The real so-
lution appears to be in a further simplification
of the syllabus, with ecivies implicit in all
that is taught.

Lastly there is that insistent subject—the
present economic unrest. The English Minis-
ter of Education calls the Tndustrial Revolu-
tion of the XVIIL Century one of the great
watersheds of time. Myers says it is the
greatest event since the discovery of fire. It
would be sater perhaps to say if is the most
important secular single cause for it would
be dangerous to one’s mental makeup to ig-
nore the cumulative cffect of printing, the
Renaissance, inductive science, ete., to men-
tion only recent causes. Its origin was ob-
scure, eclipsed by the very dramatic French
Revolution. It has been in the main a leader-
less movement; a mute inglorious search of all
classes for material happiness. To-day the two
revolutions have coalesced. Watt and Rous-
sean let loose titanic forces which are re-
morselessly and inexorably reshaping Western
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civilization and unsettling the world. These
movements from one point of view have cut
across the warp of time and destroyed the
value of past history. They have ercated on
a large scale, perhaps for the first time since
Athenian days, a forward-looking mind, im-
patient of precedent, ready for any adventure.
From another and saner point of view they
have infused new life into most, if not all,
the fundamental problems with which history
deals. . It seems to me, if teachers are to take
their proper place in the community, they
must have, remembering Russia, a sound know-
ledge of these revolutions. As subjects for

. Grade Eleven they present the most delicate

problems teachers have to deal with. History
is the truth about the past. It is not present
day politics. These points should be always
in our minds. We must never, however tempt-
ing it may be, allow our personal judgments,
and we cannot avoid having them if we are
real men and women, to obtrude in the pre-
sentation of the lesson. History does not
repeat itself, we are not like Fabre’s ants, so
one need not be a pessimist to acknowledge
that none of the problems of government have
been solved or ever will be fully solved. But
each generation adds something to the solu-
tion and the hope for a softening of our
present antagonisms to a larger extent than
the disputants care to acknowledge, lies, not
in an absorbing passionate discussion of them,
as in a more open-minded re-examination of
the experiences and experiments of the past.

I have dwelt almost exclusively on the
utilization values of history; but history has
other and higher values: the ennoblement that
comes from a study of former achievements;
the humility that acknowledges we are the
heirs of all the ages; the heroism engendered

from past deeds of daring, moral and physical;
the happiness whieh is part of our inheritance
from loving souls of yore; the balance which
lifts us above the brute creation. ~

A word in coneclusion. When I reviewed
what I have written, I was very much dis-
tressed by the deadly contrast between the
placid course of my remarks and the daily
tenour of world news. There seemed also
apparently no special reason for any allusion
to the recent war. Canada has happily had
no ‘‘history’’ for over a hundred years. With
two brief interludes, she has been free to
evolve a national constitution along peaceful,
one might almost say, predetermined lines.
She occupies today that position of splendid
isolation which Britain enjoyed up to 1914.
The Boer War and this recent one have not
seriously affected her internal economy and
she has been remarkably free from eivil
strife compared with the United States.
Roosevelt pointed to China as the end of a
country conditioned as we are. Balfour, on
the other hand, sces no reason why our eivil-
ization should decline. The two arguments
are no doubt not on all fours, but they bring
foreibly to our attention the dangers of pure
materialism. Owing to the extent of our
country and its sparse population, provinecial
and inter-provineial problems hardly seem
pressing to Westerners, preoccupied in carry-
ing out a new civilization. The coming gen-
eration may have to face serious internal and
external problems—we are a pacific power—
which may challenge their statesmanship.
These are mainly of course political, not his-
torical, in their nature, but they can never
be solved intelligently by a democracy devoid
of the historic sense.

PROF. R. FLENLY
(SUMMARY)

1. Introductory: The term ‘‘Industrial
Revolution’’ is a misnomer, a deseription of
the whole by a part. To-day we should ecall
it ¢“The Soecial Revolution.”’ Arnold Toynbee
was the first to bring out the importance of
the agrieultural changes which aceompanied
the more obvious changes in industry. In
agriculture the Revolution hastened the work-
ing of already existing tendencies; it was
more violent and more rapid in part because
those changes were overdue. (of French Revo-
lution of 1789.)

2. Agriculture before the ‘‘Revolution’’:
England in the first half of the 18th Century
was an agricultural country, with the major
part of her population engaged on the land;
feeding herself and—to 1773—exported wheat.
By the Revolution she became an ‘‘Industrial-
ised State’’, no longer feeding her own popu-
lation, the greater part of whom are employed
in industry or trade. Her population grew from
six and one-half millions in 1750 to twenty-
five millions in 1830. She was at war from

1776-83 and 1793-1815, implying disturbance
of trade processes. The agricultural revolu-
tion was thus an attempt to feed a rapidly
growing population in time of war.

Early in the 18th Century three-fifths of the
cultivated land in England was still farmed
on the ‘‘Open Ficld System’’ of the Middle
Ages. The unit was the village with its
three large fields, one sown in the fall with
wheat or rye, one in the spring with oats or
barley, peas or beans, one left fallow; there
was thus a three year rotation. The village
landholders had a varying number of ‘¢strips’’
of land in these fields with rights in the hay
of the field left fallow and rights of pasture
over what meadow land there was, as over
waste or woodland, Each village would, of
course, have a garden. The ‘‘Lord of the
Manor’’ or ‘‘Squire’’ would have ‘‘strips’’
in the common field and in addition his own
enclosed portion of land. Often villagers
working on the land, save the ‘‘yeomen,’’
would possess enough land and stoek to be
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independent, and had been so for generations,
others would depend in part on wage work,
normally on the land of the squire. Both
yeomen and laborers with their families would
supplement their farm-work by industry, e.g.:
spinning, for a local market or home con-
sumption.

The system was suited to a self-contained
and self-supporting eommunity but it had out-
lived its usefulness by the eighteenth century.
It checked production, reducing all the holders
of ““gtrips’’ to the pace and farming level of
the lowest and slowest. It limited the range
of erops sown, e.g.: root crops, hindered im-
provements, wasted land between the strips
and lost time to farmers in working detached
pieces of land. Arthur Tarig, the great Agri-
culturist of this period, shows conclusively by
figures the low produection on such land eom-
pared with that on ‘‘enclosed’’ land., It
stayed largely because of the difficulty of
changing it.

In part of England the change had already
come. Towards the close of the fifteenth and
early in the sixteenth century land was en-
closed in the south-east and (less) in the mid-
land and eastern counties, for sheep farming.
And the growth of farming for profit brought
some enclosures in the first half of the 18th
century. Political and social conditions stimu-
lated a demand for landed estates and a desire
for improvements in farming inevitably
brought home the advantage of enclosed land.
New crops—eclover, turnips (‘‘Turnip’’ Town-
shend in early 18th century,) new system of
rotation, more attention to stock breeding for
meat (Bakewell the outstanding figure) all
worked in the same direction.

3. Changes brought about by the Revolu-
tion: The stimulus to productiop given by
the growth of urban population and war com-
pleted the process of Enclosure. This is seen
from the large number of private Enclosure
Acts passed (from 1700 to 1760—248 Acts,
from 1760 to 182Q over 3200 with a General
Act in 1801.) Over six million acres were en-
closed between 1760 and 1820. The face of
the ecountry was changed; the England of
fences and hedges came into being.

The large landowner or capitalist farmer
gained. His production increased. The price
of wheat was high and rents rose. The war
helped him and he was given tariff protection

down to 1846. The number of farms, large
for England, of 150 to 200 acres inereased.
The demand for land as a means to social or
politiecal position by manufacturers continued.

The yeoman class of small farmer suffered,
decayed, and, as a class, became practically
extinet. Enclosures whether just or unjust,
cost money for legal and surveying fees.
Fencing had to be undertaken, time was lost
during the process. Eneclosure of waste meant
for him, as for the laborer, loss of pasture or
wood-cutting privileges. At the same time
the supersession of the ‘‘Domestic’’ by the
‘‘Factory’’ system of industry struck a fatal
blow to a supplementary source of income.
The capitalist farmer or manufaeturer wanted
land. The yeomen disappeared into the towns,
or sank to the position of an agricultural
laborer.

The agricultural laborer also suffered. He
lost the hope of becoming an independent
farmer and the gap hetween him and the
landlord increased. He was hit, too, by the
decay of the domestic industry, his pasturage
rights, when capitalized, were useless. Prices
rose more rapidly than wages, and a vieious
““‘Poor Law’’ (to 1834) helped to pauperize
him,

Thus the Revolution brought about the Ag-
ricultural conditions of nineteenth century
England, conditions unique in Western Eu-
rope. ‘‘In Germany, as a whole, between
two-thirds and three-quarters of the land is
still owned and cultivated by peasants. . . . .
In France . ... quite one-half of the whole
land is still in the hands of peasant owners.
In England, on the contrary, by far the larger
part of the cultivated area has come to be
owned by comparatively few ¢‘landlords.’’
(Ashley—*‘The Economic Organization of
England, 1912,’’ pp. 2-3.)

It is easy to eriticize such a result. Yet it
is pecessary to bear in mind firstly that the
Agricultural Revolution did vastly improve
agricultural methods (French and German ob-
servers of the middle of the 19th century
put English agrieultural methods first.)
Secondly, by so doing it greatly increased
produetion at a time when this was
urgently needed, during the last great
struggle with France. And lastly the disas-
trous results to the yeoman farmer were in
part due to causes external to the strictly
agricultural development of the period.

G. J. REEVE

INTERACTION OF THE FRENCH REVOLUTION AND THE ENGLISH INDUSTRIAL
) REVOLUTION

‘What wes the French Revolution?

It is generally agreed that the French Re-
volution is the most important movement that
has taken place in Europe since the Refor-
mation. Its importance lies in the doctrines
that formed its philosophieal basis. In the
main these doctrines were three:

(a) Sovereignty of the people.
(b) Industrial liberty,
(e) Nationality.

The first of these exploded the theory of
the divine right of kings; the second gave
the death-blow to the feudal system which
still governed the relations of lord to peas-
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ant; the third was a corollary of the first since
national consciousness must slowly emerge in
any group of men when the popular will is
the sovereign.

These three principles have exercised a pro-
found influence on the thoughts and actions
of mankind ever since the Revolution, and
because of this influence the ¥Freneh revolu-
tion marks a definite stage in the progress of
eivilization.

Influence of the Revolution on England:

When we turn to the England of Revolu-
tion days, we find a strong reform movement
already in existence. As early as 1870 we
hear of proposals for annual parliaments, man-
hood suffrage and cqual electoral distriets.
In 1785 Pitt, no friend of reform as later
events showed, proposed to extend the fran-
chise to coprholders in the country and house-
holders in the town, and to abolish some
rotten boroughs. He failed to seeure leave to
introduce his bhill and his reforming activities
ceased.

The news of the break out of the Revolu-
tion was received with enthusiasm in England,
and gave a tremendous impetus to the cause
of reform. In 1790 Burke’s ‘‘Reflections on
the French Revolution’’ brought about a great
revulsion of feeling. The nation fell into a
panie, whieh increased as time went on. The
worst offenders were members of the govern-
ment who, for political and party purposes,
deliberately misrepresented the reform move-
ment as revolutionary. Some color was lent
to their representations by the activities of
the Corresponding Society which ineluded the
extreme reformers. Meanwhile, Tom Parne’s
“‘Rights of Man’’ proved an effective coun-
ter-blast to Burke’s ‘‘Refleetions.”” TIts enor-
mous sale was a further source of alarm to
the panicky government.

In 1793 war broke out, ostensibly beecause
the Schelt had been thrown open to commerce;
in reality, it would appear, to crush the ideas
let loose by the Revolution. While the war
was on, the English popular constitution was
suspended. Gullible seeret committees of the
House of Commons discovered designs to sub-
vert the constitution. The Habeas Corpus
Act was suspended from 1794-1801. New

N
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treasons were ereated.  All unlicensed debat-
ing clubs were suppressed. In 1794 Preistley,
Horn Tooke and other reform leaders were
brought to trial for treason, but to the con-
sternation of the government were acquited
by the government. Other leaders arrested in
1799 remained for three yvears in gaol before
coming to trial.

These repressive measures met with a large
volume of support throughout the country.
To eriticize or to suggest a change was as is
usual in war-time to earn the reputation of
disloyalty. Luckily for England and the
Whig party, Fox aund his few adherents con-
sistently exereised their constitutional right
of criticism, and until the advent of Napoleon
steadily opposed the war with the Republie.

The end of the war brough no relaxation
of stringency. Indeed, as is often the case,
repression was more vigorous after the war
than while the war was on. Unrest was uni-
versal. I meed not touch on the causes of
this unrest except to note that they were
mainly industrial. Seeret committces of the
House again discovered designs to overthrow
the constitution by foree. The Habeas Cor-
pus Act was again suspended. Tn 1819 occur-
red the Peterloo massacre where a public
meeting was ridden down by yeomanry who
received the public thanks of the Regent and
the exeerations of the friends of the Reform
movement, There followed the passage of the
Six Aets whieh limited the freedom of the
press and the freedom of public meeting.

But the fury of reaection had by this time
spent itself. Five years later the reform
movement is again under way. In 1824 the
Combination Laws which made Trades Unions
illegal were repealed. In 1827 the disabilities
of the Non-Conformists were removed. In
1829 the Catholies received emancipation and
the reform movement was travelling along in
smooth waters.

These measures and the later and more
gencerous acts which mark the growth of de-
moeracy in the last century are on the whole
simply the application of the underlying prin-
ciples of the Fremeh Revolution—instanees of
the ‘“moral magic of ¥French prineiples.’’

. W. J. KEYES
INDUSTRIAL ARTS IN THE HIGH SCHOOL

In considering the progress of the last hun-
dred years one is struck with the faet that
progress is usually slow and that it is always
sure.  Also, that once an advance finds gene-
ral acceptance, its development is rapid. These
advanees are brought about, not through any
- universal demand for the eondition, article or
service, but through the vision of some fore-
sighted person who has the necessary patience
and perseverance to edueate a sufficient num-
ber of people to belicve in the benefits to be
derived from the adoption of the idea. Once
this is accomplished development js rapid.

Take as an example the railroad. Tts cham-
piong had a hard fight to establish its use.
People did not helieve it practicable. They
looked upon it as the nightmare of a dreamer,
and stoutly maintained that the estimated
speed of thirty miles an hour would stop the
eirculation of the blood. Yet once the people
were edueated up to its possibilities, its pro-
gress was rapid, and it has become 2 domina-
ting unit in our social system—in faet some
eeconomists maintain that one of the reasons
for the present high prices is the lack of
means of transporting products from districts
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where they are plentiful to districts where
they are scarce.

It was much the same with the steamboat.

When Brunel drove the first boat by steam

up the Thames, he became so unpopular that
London hotels refused to give him lodging.
Compare Brunel’s wheezy tub with the mod-
ern floating palace with its telegraphie news
service, theatre, gymnasium and bank.
Last July the people of Boston celebrated
the hundredth anniversary of the birth of
Elias Howe. It is less than sixty years since
a mob in the same city broke up his first
sewing machine, claiming it to be a deviee of
the devil, ¢raftily conceived to take the bread
out of the mouths of poor seamstresses.
Many of the reforms and inventions which
we now take for granted passed through

equally trying ordeals before they gained a

permanent place in our civilization.

The harvester is another example. MeCor-
mack preachéd his gospel of efficient harvest-
ing for fourteen years before he sold his first
hundred machines. To-day there is scareely
a town or village in Manitoba that does not
sell a hundred harvesting machines a year,
and farmers now are on the look out for im-
proved, labor-saving machinery.

It is but thirty-six years since Bell invented
the telephone through his efforts to make it
possible for his wife to hear. The invention
received scant consideration then. It was
looked upon as a secientifie toy of ho com-
mercial value. To-day there are more than
fifteen hundred millions of dollars invested in
telephone equipment on this continent. Dur-
ing the strike last summer many looked upon
the operators who left their posts as eriminal,
maintaining that the lives of sick people were
in danger because of the lack of telephone
communication between their homes and those
of their physicians. That is a great change,
is it not?

There is just as great a change in the for-
mative stage of industrial training. You will
pardon me for taking printing as an example
as I am more familiar with it than with the
other branches, and I believe that what ap-
plies to one branch ecither applies now, or
bhefore long, will apply to all other branches.

In less than twenty years the old-time one-
man print shop has become a factory, and
with this change has come an important ap-
prenticeship problem.

Under the old system many printing offices
did not represent a great financial investment.
A printing plant which turned out commereial
work could be had for as little as $600, and
it eould be operated by a journeyman and an
apprentice. As it grew, one or two more hoys
were employed and later another journeyman.

The boys served an apprenticeship of from
five to seven years and were given the oppor-
tunity of learning every branch of the trade
practised by the shop. In those days men in
moderate cireumstances considered it desir-
able for their sons to learn a trade. As a rule,
the boy who was graduated from a small shop
had a firm grasp of the principles of the trade.
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In the more pretentious offices, which were
usually union shops, the number of appren-
tices was limited. Ior the first vear of his
apprenticeship the boy swept’ floors, ran er-
rands, washed rollers, and sorted pi. In his
his second year he was allowed to learn the
case and was given reprint copy to set. A
little later he was taken charge of by a
journeyman, and as a reward for lightening
the labors of the journeyman, the boy was
given homeopathic doses of advice. Towards
the end of his third year if he were bright,
industrious, and really interested in his work,
the boy was used by his employer as a means
of cutting the prices on work which his com-
petitors were bidding for.

"While the business methods of the trade
were often bad, there was usually that pride
of craft which makes good workmen, and the
price rivairy between shops made for speed.

These conditions have been changed by the
introduction of labor-saving machinery. The
old-time printing office represented an in-
vestment of about $500 per man. Today it
may run into several thqusand dollars for
each man employed. Many of the operations
are specialized. Where the printer was once
a real eraftsman he is now gradually beeoming
part of the machine he operates, and, owing
to the heavy investment the machine repre-
sents, he is constantly urged to keep the ma-
chine in operation so that overhead expenses
may be kept down. This results in a narrower
knowledge of the trade. In departments where
hand work is done.the constantly inereasing
wages are also used as a spur for greater
output, and the journeyman of to-day is too
busy trying to-earn more money for his em-
ployer to bother with boys.

So, between the present lack of eraft ideal
and the demand for output, boys are being
attracted to the trade in constantly deereas-
ing numbers, and the few who are dependent
on the shops for training are not reeeiving
the trade edueation their predecessors did.
Neither the employer nor the employee under
the existing competitive system is inclined
to look after the welfare of the apprentice.

Then again, shops are inclined to specialize
on certain kinds of work, which in turn limits
the possibilities for the broad training which
the old shop gave when it proudly advertised
its ability to print anything from a visiting
card to a three-sheet poster,

Specialized work is also bringing about an
uniooked for condition. The old-time work-
man was thorough; he understood the business
in every branch, and that knowledge enabled
him to turn out a maximum amount of work
with a minimum amount of effort when be
was called upon to specialize.

The lack of that general training is now
quite apparent to the employer who keeps com-
parative records of the cost of production.
He finds that work done in five hours two
years ago, required six last year and Wl
take seven this, and he is faced with the
problem of a steadily inereasing demand for
printing and a steadily deereasing supply of
workmen. So he is beginning to look to the
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public school and to the trade sehool for a
solution of his difficulties. The secondary
school that offers a properly correlated train-

“ing in academic work and shop practice will

not only relieve the situation by furnishing
trained apprentices, but it will, when fully
developed, furnish more skilful workmen in
a shorter time. TUnder school and factory
conditions the menial work has been elimi-
nated so far as the boy is concerned, and the
time once devoted to sweeping floors and
sorting pi will be given to the study of
academic subjects, the history and the theory
involved in the various processes, and the
produets used in the trade.

Going back to my first assertion that in-
dustrial progress is slow but sure, I shall now
apply it to this business of printing I have
been discussing. Employers agree with me
when I discuss the subject with them. They
acknowledge the sechool to be the only solution
of suitable training for apprentices, but when
a little extra rush of work crops up in their

shops they are very apt to say to the boy,

““Well, we are busy this morning and we wish
you would not bother going to school te-day;

" you can go an extra day some other time.”’

They are like the lady John Burroughs tells
of in one of his books. Here is Mr. Bur-
roughs’ story:
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““1 onece spent a summer day at the moun-
tain home of a well-known literary woman
and editor. She lamented the absence of
birds about her house. [ named a half-dozen
or more I had heard or seen in her trees with-
in an hour—the indigo-bird, the purple fineh,
the vellow-bird, the veery thrush, the red-
eved virco, the song sparrow.

“‘Do you mean to say you have seen or
heard all these birds while sitting here on my
poreh?’’ shé enquired.

“‘T really have,”’ I said.

““I do not see or hear them,’’ she replied,
““and yet I want to very much.”’

¢‘No,”’ said I, ‘‘you only want to want to
see and hear them.’’

““You must have the bird in your leart
before you can find it in the bush.’’

Most employing printers are in much the
same position as Mr. Burroughs’ friend. They
believe the school-trained apprentices to be
their only supply of future workmen, but a
little rush work keeps it out of their hearts,
and for that reason progress is slow and will
be for some time. But onee it is fully accept-
ed, the training of apprentices in secondary
schools will make rapid strides to the lasting
benefit of both employer and employvee.

J. MONTGOMERY

HOUSEHOLD SCIENCE IN THE STONEWALL COLLEGIATE AND JUNIOR HIGH
SCHOOL

Household Science is taken up in our School

“by four grades—VIL., VIIL, IX, and X, and

the number in the classes varies from eight
to twenty-four. As we have accommodation
for only twelve pupils, at a time, the larger
classes have to be divided and each half
receives a lesson once in two weeks only.

The equipment in our school consists of a
Domestic Science table, large cupboard, two
three-burner coal oil stoves, with ovens, and
a wood stove.

The table has places for twelve, with the
drawers, cupboards, and accompanying uten-
sils. The cupboard besides holding the sup-
plies, is large enough to accommodate the
wash-pans, draining-pans, and other large
vessels which are necessary in earrying on the
work. .

Our oil-stoves, which have been in use for
almost four years, have proved very satis-
faetory, but in my opinion, for country use,
when it comes to baking, nothing ean surpass
the good, old-fashioned wood stove. A year
ago our Board added one to our equipment,
and when they did so they solved for us our
problem as to how to heat dish-water and
cook on our oil stoves at the same time,

In speaking of our kitehen utensils, I must
not forget our ‘‘Steam-Cooker’’, which is
certainly a ‘‘joy forever’’ when it comes to
canning, steaming puddings, fish, ete, for a
clags of twelve. )

Our supplies, such as sugar, flour, ete., ma-
terials which will keep, are provided by the

¢

School Board; perishable ones, such as butter,
milk, eggs, ete., are brought from home by
the pupils themselves on the day that they
have their cooking lesson.

Towels are supplied by the School, and the
girl whose turn it has been to wipe the
dishes takes it home and brings it back, clean,
to be used at the next lesson.

The average amount spent in keeping our
Household Science Department in good run-
ning order is between three and four dollars
a month. Not mueh of an expenditure, when
we consider what a far-reaching influence
the work has.

As I have said before, the number of pupils
in our Domestic Science classes varies, but
the time does not and our longest lesson period
is only an hour and a half, and the shortest
but an hour. With so little time at our dis-
posal, T realize that often our lessons are
not what I should like them to be, but with
so many subjects besides Household Science
to be worked in, in one short week, it seems
at present that is all that can be gpared.

T try to divide my lesson period into three
parts.b The first ten or fifteen m.inutfzs. is
spent in marking equipment—that is, giving
pupils marks for having apron, towel, holder
and book with them, collecting towels which
have been taken home and washed, assigning
of work and giving instructions for the lesson
of the day. The next half-hour 1s devoted
to the actual doing of the work, and during
this time we manage to snatch a few minutes
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for the theory part of the work, which I
know in my classes, is the part that, throu%h
lack of time, is most likely to go to the wall
The last fifteen or twenty minutes, often sad-
ly reduced, is the washing-up period, and
before this is done the pupils generally find
time to dispose of the article cooked, or, as is
more often the case, tenderly parcel it up to
take home.

The work of dish-washing is greatly lessen-
ed by our having a cistern in the school, and
a plentiful supply of hot soft water, I find,
makes the task a great deal shorter and pleas-
anter, Then, when four girls do their dishes
all together-—one washing, one wiping, one
putting away dishes and washing off the table,
and the fourth putting away supplies, or look-
ing after stoves or sink,—theyv do not take
long. I am afraid, thongh, that no matter how
vou look at it. Household Science methods are
not conducive to dish-saving deviees. How-
ever, as was said before, ‘*Many hands make
light work,”” and after the nerve-racking
anxiety of mixing a muffin, and the half-hour
of torture in which it appears uncertain as
to whether to rise or fall, the dish-washing
period which follows is a pleasant relaxation,
and, in many cases, a bleSsed relief.

To the pupils taking up Household Science
in the four different grades, we endeavor to
give a working knowledge of the composition,
food value, preparation and combination of
the different kinds of foods. The first year,
the simplest way of caring for, and prepar-
ing of the principal foods is taught. The next
year to this is added advanced ways of pre-
paring the food, and some work in theory is
given. In these first two years the pupil pre-
pares but one dish at a lesson. In the next
two ycars a more intensive study of food is
taken up, along with the preparation of more
difficult dishes, and two or more dishes are
often. prepared in the lesson, with the idea

of coming as close as we can, in an hour and
a half, to preparing a meal.

I have tried in the above remarks to give
as clearly and as briefly as possible, an idea
of the work as it is carried on in our school,
and as some of our disadvantages were also
asked for I will now proceed to them, for I
c¢an assure you we are not without them,

Our greatest disadvantage is lack of time.
I have mentioned it before. I couldn’t help
it—the thought that we must be through in
such a short time is always before us, and I
think it is not a good thing. T do not bhelieve
in dawdling over work, but I do believe in
having sufficient time to do it properly, and
I feel that here we have not.

The reason that we must be through so
punetually, leads to our second great disad-
vantage, and that is our Household Science
room is a elass-room, too, and must be used
immediately after our lesson by other teachers
and pupils, and no matter how much we might
wish to stay for five or ten minutes longer,
we ean’t do it—we are interfering with some-
one clse’s lesson period. Also, on acecount o
our Household Science room being a class-
room, we are inconvenienced by lack of space.
It seems to me, no matter which way we
turn we bump into a desk, and that, ag well
as being trying to our temper, is detrimental
to our bones, especially if they happen to be
rather near the surface.

Then, too, if the teacher happens to teach
English and several other subjects as well as
Household ,Science, it’s a far ery from fish-
balls to ‘“The Lady of Shalott.’’

But notwithstanding our disadvantages, and
the many defecty that are to be found in our
work, T feel that our time is well spent, that
though we may come far short of what we
set out to accomplish, vet we have made @
start, and have laid a foundation for some-
thing better in the future,

DR. G. F. BUSH
DIET AND DENTISTRY

In giving a talk on Diet and Dentistry, T
take it for granted that you expect, and right-
ly so, to learn of some ways of so regulating
the diets of yourselves and others that the
vigits to the Dental Surgery may not be as
frequent as they otherwise would be.

The alarming increase of dental disorders
leads us to look for the cause. Our modern
mode of living has undoubtedly much to do
with it and our modern foods must bear the
blame for a considerable portion of dental
troubles.

There are several dietetic theories of the
cause of the prevalence of dental earies; one
element, however, is common to them all, viz.;
that the change brought about by up-to-date
processes for preparing the refining food is
answerable for the prevalence of the disease.
It is maintained by some that the removal of
the husk from the grain impoverishes the

amount. of bone-forming salts, phosphates, ete.

"By others, again, that the removal of the

coarse part diminishes the amount the jaw
is required to be used and so lessens the blood

supply to those parts, and thé consequent

lessening of the nutrition of the teeth, BY
still others, that the refinement of food
causes the food-stuffs and bacteria to be
special lodgeable in the ecrevices of, and be-
tween the teeth. )

It is not my intention to enter into a dis:
cussion of the different views. The three
have just mentioned are probably to a gre2
extent correct, and so, no doubt, are many
others, but we will not take time to discuss
them. At the present day, there is a positive
craze for the elimination of coarse and fibrous
matter from the food-stuffs, and thus, to 2
certain extent, real mastication can be b
imperfectly performed, and its beneficient
cffects largely lost.

.
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However, it would be, more or less, a waste
of time to ery out against the modern foods—
we are not likely to' get the manufacturers
to stop making them, nor are the people
likely to cease purchasing, and using the
8ame; so we must concern ourselves with
making the best uwse we can of that which
we have to hand.

Irregularities of the teeth are not only a
disfigurement hut a very potent cause of
tooth decay. These irregularities ean, to a
considerable degree, be prevented, by the
proper feeding of the infant and young child.
The natural food is undoubtedly much the
best for the infant, and the mother should

keep herself in the very best health possible, .

while nursing the ¢hild. Statistics show that
breastted children have better developed arches
than bottle-fed. When the first teeth appear,
the child manifests a desire to gnaw and hite.
In days gone by our grandmothers used to
8lve the child a crust to cut its teeth on, as
they say; it is obvious that gnawing such a
.f()od-stuﬁ.' will tend to make the c¢hild place
Its lower jaw in a proper position and will
also help in the development of the tongue,
Which is a very important factor in the de-
Velopment of the dental arch, and will tend
to increase the blood supply by the continual
exercise, and so help on the work of nature.

As the child’s teeth inerease in number, so
Should something be given which will require
those teeth to he used. It is a fact worth
Temembering that when the child has cut all
hig twenty temporary teeth, he has a much
la'rge'r masticating surface in proportion to

18 size than the adults have.

When the child is able to sit up to the
table, he should be encouraged to form a
habit of finishing his meal with a bit of dry
toast, a rusk, a hard biscuit or anything crisp.
If this is thoroughly masticated, it will soon

¢ a source of pleasure to the child, and if
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followed by a drink, will eleanse the teeth
better than any tooth-brush can do.

And now we must pass on to those of an
adult age, the same diet being largely suit-
able for children after they have passed the
stage of infaney. - The number of breakfast
foods on the market is legion upon legion,
and many of them would be excellent for the
purpose of cleansing the teeth if theyv were
not invariaply soaked with milk or cream.
If breakfast is made entirely of any of these
articles or porridge, a piece of dry toast, as
before, should be well chewed, in order to
cleanse the teeth and gums. Reeession of
the gums is principally caused by the lodge-
ment of soft foods and debrig generally,
around the necks of the teeth, and if some-
thing hard and erisp is taken and well masti-
cated, there will be little reeession of the
gums and much less decay. We have a large
variety of what we might call self-cleansing
foods which can be used to advantage at the
end of a meal, such as dry toast, which may
he buttered after it has cooled, biscuits,
crackers, rusks, ete., celery, olives, apples,
lettuce, radishes, white cabbage, cte., ete., all
kinds of nuts.

Now, a word about the tooth-brush, mouth-
washes, cte., the tooth-brush should bhe used
regularly and earefully—muel harm can be
done by rough brushing, a rotary movement
with a brush, not too hard, and a tooth paste
or powder which is known to contain no harm-
ful ingredients.

Antiseptic mouth-washes are entirely out
of place in a healthy mouth and should never
he used hy aunyone without the advice of the
physician or dentist. I have not time to enter
into the reasons why they are harmful but
suffice to say that nature has a way of balan-
cing, and if antiseptic washes arc habitually
used, the field is only left more susceptible
to infection.

MISS EDNA E. LOWE
BETTER ORAL READING

. Miss Lowe began her address on this sub-
deet with a criticism she had heard of the
8chpols. We put in twelve years of intensive
Talning and our product eannot stand, sit or
Wwalk correctly; he cannot read a newspaper
lntelligelitly; he is self-consecious.

She made a plea that the boys and girls
8hould get special training in oral expression
;2 training that will mean mueh in after
e—a training that is a necessity to success
u bu_siness life and for the art of publie
:illfla(t\kmg is almost a necessity at the present

i

One

. main fault in publie address is Indis-
tinet S

peaking.

Too little attention is paid to the organs of
Speech. T1f practice is necessary for the de-
velopment of the arm and leg musecles, prae-

¢¢ is equally necessary for the museles of
articulation,

Ten minutes each day should be devoted to
excreising these museles.

Miss Lowe then explained at length her
system.
1st.
lip consemants ‘‘Bh’’, ‘‘ni’’, ete.

cular effort should be made.

2nd.  Lip and teeth consonants “f’7, ‘v’

3rd. Teeth and tongue consonants ‘‘th’’
in them and thine.

4th. Teeth, tongue and pallet consonants
((1.7), “S]l”, “Z,,.

A few minutes each day will bring good
results. )

Then should follow exercises in the eombin-
ing of final letters—‘‘old’’, ‘‘hold’’, clelf?’,
“egulf?’) ffelm’’. .

After training of this kind, the pupils
should be given words of many svllables—
““multiplication’’,  eare being taken that
every syllable is articulated distinetly.

Emphasize the pronunciation of the
Real mus-

(41
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Fach word should be pronounced five times,
with increasing speed. Next the ‘‘tongue-
twisters’ may be used with good results.

¢“ A big black bug bit a big black bear.”’

“Surely slowness and slovenliness should be
shunned.”’

Much time is spent in the study of foreign
languages and so little time comparatively in
the pronunciation of our own langnage.

How often we hear the following pronun-
ciation ‘‘leven,’’ ‘‘goverment,”’ ‘‘cemetry,’’
““ehildern.””

Let us be careful to correct all such errors,
for a refined pronunciation.adds so greatly to
our enjoyment of oral reading.

Miss Lowe then spoke of the proper pro-
nunciation of the vowels:

(a) Loug ‘‘e’’ as in weary, dreary, ex-
perience.

(b) Long ‘“a’’—Dairy, Mary, prairie.

(¢) The much-abused long Cu’—duty,
Tuesday.

Some words are mispronouneed owing to the
accenting of wrong sylables: address, chas-
tisement, irvevocable, ete. :

The class should be asked to bring in lists
of words that they hear mispronounced and
they should be then drilled on the correet
pronounciation.
transfer the thought.

Pronunciation matches should be held on
lines similar to the old-fashioned spelling
matches.

€¢18,000 words Commonly Mispronounced’’
—Tyte, was suggested as a useful text. Next
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it is essential to bring out the thought ele-
ment in our reading. Iu this connection five
suggestions were given:

(a) Have the children in the first grades
tell in their own words what they have read.
Self-expression is thus being cultivated.

(b) Teach them that there is a picture on
the printed page. Children are always in-
terested in pictures.

(¢) Read the story to them. Have them
visualize it and describe the picture to you.

() Have the pupil stand in front of the
class and read to the others, At first he may
be self-conscious but praetise will overcome
this defeet.

(e) Get the thought, hold the thought and

Too little attention is paid to the pauses in
reading, the comma being frequently ignoved
with disastrous results to the mecaning of the
passage read.

Emphasis is essential. A good exercise is to
require the pupils to read the lesson, under-
lining the important words. A little practice
of this kind will help in securing foree.

Teach the pupils to read more slowly. Have
them read naturally, as they would speak,
giving the natural inflection.

Lastly, words have color, and should be
pronounced to bring out that color: merry,
forlorn, whispered.

Color the word, put its meaning into it and
reading will have far more expression,

(Choice Readings—Cummock—was sugges-
ted as a useful text for teachers.) )

reduced prices while present stock
Ovrder promptly.

12 Turtle
12 Rabbit-Foot

11 Bat-Skull

615 YONGE STREET

Mounted Skeletons

The following are in stock and are offered at these greatly

9 Bat-Foot............
15 Rabbit-Skull........

Write for complete list of special “After Stock-Taking Sale.”

McKAY SCHOOL EQUIPMENT LIMITED

lasts. These are all high grade.

at $5.50
¢ 2.00
¢ 2.50
“ 1.50
“« 75
“ 50
“ 55

TORONTO, ONTARIO
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WHAT VALUE DO YOU PUT ON
HUMAN LIFE?

5 e :
NORQUAY PUBLIC SCHOOL
One of Winnipeg’s 30 Schools equipped with Kirker Bender 8piral Fire Escapes.

Spiral Fire Escapes cost more than Step Fire Escapes, but there has never been a life lost in a
building equipped with KIRKER BENDER SPIRAL FIRE ESCAPES

Used on : We manufacture
Schools, Hospitals, Hotels, _ };O.?d{md Séeel 1?7()Sr'ck il?r
Churches, Theatres KIRKER SLTINES, SO EO SHAC L,
’ ’ Boilers, Joist Hangers,
Ete., Ete. Coal Shutes, Elevator
, BENDER Machinery, Etc.
SPIRAL
E
FIR Agents for
No Stampeding Sovereign Radiators
No St : s ESCAPES Sovereign Boilers
~ umbling, No Falling. for Steam and
Everybody Slides ! Hot Water

The Vulcan Iron Works, Limited

WINNIPEG, MANITOBA

Kindly mentlon the Western School Journal when writing to Advertisers
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HIGHROADS of GEOGRAPHY

A unique new series of Geographical Readers, based on the latest
and most approved principles of teaching, .and illustrated by reproduec-
tions in ecolor and black and white of celebrated pictures by artists of

renown.

INTRODUCTORY — ROUND THE
WORLD WITH FATHER.... .. 45¢
Series of letters from a father who is
travelling round the world to his chil-
- dren at home. Concludes with series
of novel exercises, correlating drawing,
composition, ete., with geography.
128 pp.

BOOK 1, SUNSHINE AND SHOWER
........................................................ 50¢
This book is also in form of a story in
which powers of Running Water, Wind
and Stream, and their operations in
nature are explained. 128 pp.

BOOK 2, SCOUTING AT HOME.... 60c

Teaching of Book 1 is developed by
a study of natural phenomena easily
observed by children. Concludes with
the usual excrcises. 170 pp.

BOOK 3, ENGLAND AND WALES
........... 60c
Speecial attention is paid to physieal
features and geological formations in
connection with industries of various
regions. Kxercises to encourage map-
reading and personal observation
supplied. 192 pp.

BOOK 4, THE CONTINENT OF
EUROPE i 70c
Each country is treated by a special
author who has a full and personal
knowledge of it. New series of maps
specially prepared. 288 pp.

BOOK 5, BRITAIN OVERSEAS.. 85c

A picturesque and highly interesting
account of British Empire from first-
hand knowledge. Kxercises for cach
lesson. 336 pp.

BOOK 6, THE BRITISH ISLES.... 95¢

Shows how the geographical econ-
ditions of the British Isles have in-
fluenced the history, character, and eco-
nomic conditions of the British people.
Special series of maps. 368 pp.

Each volume has 16 colored plates
with many other illustrations.

PRICE PER SET ... ... $4.65

Thomas Nelson & Sons, Ltd.

77 WELLINGTON STREET, WEST

TORONTO

ONTARIO

Kindly mention the Western School Journal when writing to Advertisers.
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{ 364 MAIN STREET

R.LAWSON & CO.

LTD.

Insurance and Financial Agents

MEROHANTS BANK BUILDING

C. H. Enderton & Co.

Real Estate Investments
Mortgage Loans
Fire Insurance

228 Portage Ave. Winnipeg

RENTAL AGENTS
MORTGAGE LOANS

WINNIPEG -  MAN.
PHONE MAIN 7600

WINNIPEG
Phones: Main 4138-4139.
ALLAN, KILLAM & MGKM“D DAY, MARTIN & PETTIGREW
s INSURANCE AGENCY
BONDS

Insurance, Loans and
Investments '

300 Sterling Bank Bldg. WINNIPEG

Ryan Agency, Limited

INSURANCE
Fidelity Bonds

Paris B“ﬂdinl;Pomge Ave.

WINNIPEG, MAN,

Phone M. 6138

BRYDGES & WAUGH, LTD.

BANK OF OTTAWA CHAMBERS
3683 MAIN ST. WINNIPEG

FIRE, LIFE, ACCIDENT
PLATE GLASS, AUTOMOBILE

INSURANCE

FIDELITY BONDS

RENTAL AGENTS REAL ESTATE
PHONES : MAIN 5004-5005

| Western School

Journal
WINNIPEG

Subscription
$1.00 PER ANNUM

hAdvisi? promptly of any
: _&nge in mailing address, or
Aailure of Journal to reach you
regularly, ;

\

A WOMAN’S WORTH TO A COMMUNITY IS
DETERMINED BY THE SERVICE
SHE RENDERS IT
The School for Nurses of Hahnemann Hospltal
of Chicago offers young women splendid oppor-

tunities to be of real service,
Address: NELLIE CRISSY, R.N. Supt, of
Nurses, 2814 Ellis Ave., Chicago, IlL

THE ART OF RAPID l’(!()MI’IITI\TH)N
——— AN
SCIENCE OF NUMBERS

By J. W.iHarris, D.L.S., C.E.
TEACHERS OF EVERY CLASS in these
days require to make themselves familiar
with every method—new and old—which
lends itself to the rapid and accurate solu-
tion of mathematical problems.

This book, which is the result of years of
experience, contains just such abbreviated
methods, and cannot fail to prove of great
value to all instructors of youth, especlally
to those who have just begun teaching.
It has the strong endorsation of experts
and well-known educators.

AT THE WINNIPEG

NOW ON SALE
BOOK STORES

e ——

Kindly mention the Western School Journal when writing to Advertisers
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Helpful Books
for School and Home

The Health of the Teacher................ Chancellor $1.25 post paid
Danger Signals for Teachers................ Winghip: = 1.25. ¢ «
Training the Little Home Maker.............. Kedeh . 100« . %
Gardening—School and Home. .... ............ Davis 186 %«
ABC ot the Uhioh Jack o cc noov i Crofts saD Fla
Successful Canning and Preserving ........... Powell =~ 2.00 "¢ ¢
Olnthingefor Wotlen .« i o oios oiieidcs s Baldt: =200 5 & 5 2
Home Labor-Saving Devices. ... ... ......c...... Seott 100 - ¥

If you are interested in Books and Materials for
Primary work, write us for particulars and prices

The GEO. M. HENDRY CO., Limited

School Equipment of All Kinds.
: “ 215 VICTORIA STREET TORONTO, ONTARIO

And mark this
—youare not
asked to pay
extra for this
great im-
provement.

NOTE THE NEW

Sanitary Standard

~— of the —

. This is the most important innovation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style. It
places the Preston Desk on an equality with any sanitary school desk made, with the added

advantage of considerably lower price, Write us, stating your requirements and we will
gladly furnish a quotation,

The Canadian Office and School Furniture Co., Ltd. - Preston, Ont.

Western School Supply Company, Regina, Sask., Representatives for Alberta and
Saskatchewan,

Kindly mentlon the Western School Journal when writing te Advertisers




