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CONDUCTORS OF INSTITUTES.

Tue county model school and the county counvention, the
two most recent additions to our educational machinery, may
fairly be pronounced successful. They are each performing a
work which could scarcely be accomplished in any other way,
and they seem destined to produce great and lasting results.
No one imagines, however, that they have sprung forth, com-
plete and perfect, like the goddess of classical myth. The
convention, especially, seems capable of much improvement,
and this is a suitable moment for a few timely suggestions
when the majority of our associations are just making arrange-
ments for their next meeting.

First of all, a successful, live, profitable, convention will not
be produced by *‘ the fortuitous concourse® of a miscellane-
ous collection of items on the programme. Some great pur-
pose, some commanding thought, must weld the items into a
distinct whole, and combine variety into unity. The experi-
ence of the last decade has plainly shown that a programme
without a leading idea cannot attract members from a distance,
nor fire them with enthusiasm in their profession. We need
not tell those who have labored to make our conventions suc-
cessful, that it requires almost as much generalship as would
suffice to win a battle. What troops to order to the front,
what reserve forces to hold in readiness for emergencies,
what cavalry, what infantry, what light skirmishers, what can-
non to employ, what general plan of action to adopt—these
are some of the difficult questions to be settled in the council
of war, the decisions of which demand first-rate executive
ability to carry them out to successful issue. Self-sacrifice, for
the general good, and much labor, without the least hope of
personal reward, have always distinguished cur conventions.
But we have lacked somewhat in the mcisiveness, the attack,
the unity of purpose, that naturally spring from the individuality
of dictatorship.

In many of the United States the problen has been solved
by appointing conductors of institutes from the ranks of lead:
ing educationists. A specialist, even if he be an extreme hob-
byist, will be likcly to excite interest and to precipitate that
conflict of thought wherein lies the power of the convention.
And he can scarcely fail to advance something new and stimu-
lating to those who are by the nature of their work very liable
to fall into the ruts of orthodox routine. His peculiar views
and his special standpuin. will tend to wake up thought and
 suggest new ideas pregnant with the germs of future progress,
while his individuality will save the convention from aimless
ness, and give it a pleasing spice of novelty, The experiment
1s by no means new in our own country, and the uniform suc-
cess that has attended it warrants us in urging its general
adoption. The funds of the assuciation have never been more
satisfactorily éxpended than in procuring the services of quali-
fied conductors.  But instead of arranging for single lectures,
we should advance a step farther, and put the main action of
the convention under the control of a single mind. The
natural supplement *o this wounld be local town and township
institutes, held quartesly, in which all members would find am-
ple scope for their energies, and help materially to forward the
Canadian illumination.

MACHINE EDUCATION.

In the Popular Science Monthly for February, there appeared
an editorial article entitled * Machine Education.” The
writer favors his readers with the following definition: “By
machine education, we mean the rigid mechanical, law-estab-
lished routine applied to great multitudes of children of all
conceivable sorts who are got together in large establishments
and Submitted to operations that go under the name of mental
cultivation.” The definition is emphasized by the remark that
“machlne education is of the very lowest sort, and the best
that can be said of it is, that it is barely better than nothirg at
all.” To make matters still worse, we are informed that “it is
not capable of improvement. The method itself is radically
false, so that the improvements of it but make it worse.” We
wish to enter a respectful, but firm, protest against the general
drift and necessary implications of the articles in question.
We will take the writer on his own ground. He draws a strik-
ing distinction between true and false theories of education,
between education as a development of mental activity and
power and as a mere storing of the brain, between the genuine
office of the teacher in encouraging, inciting, and arousing the
pupil to put forth his own eflorts, and the mechanical work of
stuffing him with barren acquisitions. These distinctions are
true and solid. Wherever they are disregarded in practical
educational work, in public shoools just as elsewhere, energy is
misdirected and serious loss must ensue. If, however, the grave
arraignment be made that *the whole mechanism of the public
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sthool system 15 now impelled by low " in favor of ¢ cxternalIGi'ammar

appliances and mechanical arrangements,” it is somewhat
anomalous that modern society should be indebted for the dis-
tinctions which the writer so eloquently and truly describes to
the very men who have founded, developed, and established
Leyond all possibility of overthrow the system of popular edu-
cation which he condemns. We have no quarrel with the
writer when he calls attention to inconsistencies between
the theory and practice of public school officials, and we are
not set to defend the particular methuds of grading and mark-
ing adopted in the schools of New York city. Red-tapism,
wltra-officialism, can exert their stifiing influence in educational
as well as in other matters. But our contention is that the
implication that our modern public school systems unfavorably
compare with the state of things which preceded them in
1espect to vicious aad irrational methods of education is mis-
leading and essentially false.  Those systems, as a rule, are
worked according to the precise theory which is laid down in
the article under consideration. The very studies which the
Monthly regards as of prime importance had no place in the
school curriculum of thirty years ago, any more than had the
theory that in.schools pupils shall be taught to #iink rather
than learn proper recognition in the educational methods of
that period. While thus protesting against what we conceive
to be the unfair logic of the article in its general bearing, we
are glad to endorse some of its incidental positions, as for in-
stance that “teachers should have some liberty to adapt them-
selves to the fundamental, though ever-varying, requirements of
individual pupils.”

ENGLISH LITERATURE AND GRAMMAR IN
ELEMENTARY SCHOOLS.

Last month, we presented some thoughts on *Grammar and
Compostiion in Elementary Schools,” and insisted on increased
attention being given to the muking of sentences as distin-
guished from the dissection of sentences. Qur columns con-

1

is directly in the line of progress, and a distinct
advance on all predecessors, particularly in the facts that it is
a grammar of English as spoken in the present century, and is
untrammelled by foreign models, and stripped of the formida-
ble free-masonry of technical terms which make the subject so
dry and wearisome to boys and gitls.

We pass on in the present numberto observe that grammar
is the means, not the end. It is to be kept strictly in the sub-
ordinate position of key to the palace of literature. We fear
that a vast amount of soscalled teaching of English literature
in our public and high schools is, after all, very little more than
a useless jingling of bunches of grammatical keys. Thought,
meaning, sense, feeling, beauty, imagination, creative power—
these are all within, while we are wasting our precious time on
the threshold toying with the intricate wards of the keys, but
using none of them to unlock the treasures which might
be ours.

Instead of proffering further remarks of our own on the RE-
1.ATION OF GRAMMAR AND LITERATURE, we present, by permis-
sion of the publishers, a short extract from the preface to Ham-
let in *“ The School Shalkespeare,” by Dr. Henry Hudson, one of
the most distinguished scholars on this side of the Atlantic. It
will be found among the S‘i)eci:ﬂ Articles.

PSYCHOLOGY IN NORMAL SCHOOLS.

An ignorant man is one who does not know the principles
underlying his daily work, and does not understand the nature
of the material on which he operates. An ignorant politician
does not understand jurisprudence and political economy. A
shoemaker may be a very good linguist, but he is an ignorant
shoemaker if he does not know all about leather. A druggist
may be an excellent astronomer, but he is not fit to dispense
drugs unless he knows far more about their formation and
properties than he can learn in a drug store alone. An igno-
rant teacher is one who, though perhaps a good general scholar,
knows very little of the mind on which he operates, who has

tained numerous sejections supporting our position, and indi-| not carefully examined into the process of knowing, A physi-
cating very clearly the method of accomplishing the desired | cian is expected to qualify himself for dealing with the body
end. Technical grammar cannot be profitably introduced in| by a thorough study of physiology, and he is considered a
the earlier stages of a public school course. We must rely on; charlatan unless he knows the function of every organ and
mutation of good models and the force of habit much more  tissue. The teacher is daily occupied in developing mind.
than upon the power of logical analysis, which presupposes a, Shall he proceed by guess, ignorant of the laws of mind, and
grasp of thought that only one child 1in a thousand possesses. | escape the charge of quackery ?

Lven when a text-book on grammar 1s put into the pupils'| Psychology is as purely an experimental science as chemistry,
hands 1t should be merely a ground-plan of the subject, “*exact | its deductipns follow as clearly as those of mathematics, and if
to perfection, short to the shortest, and clear to the clearest.” | education is ever to rise above mere empiricism and become a
It requires a combination of talents to write such a book as|true science it must be by laying the foundation securely in a
shall everywhere leave out everything that can be left out, and | sound psychology. If the profession of teaching is to reach the
still furmish at every point articulations into which the whole of  commanding position it deserves, our training schools must
the suppressed matter will exactly fit as the student proceeds place their students above the authority of mere authority by
further and further with his studies. Dr. Morns and Prof. | founding their methods upon the nature of the mind itself. A
Whitney have each done this with surprising success. The|step in this direction has already been taken by the provision
latter, especially, has a happy clearness and simplicity of state-; that first-class teachers shall hereafter attend a course of lectures
ment combined with the rare faculty of knowing how much to|on psy.. ‘ogy, to be given each year at the Education Depart-
leave out. There 15 no doubt that his * Essentials of English {ment. wut of all teachers, those who have charge of the
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youngest classes require the aid of mental science to guide them
It is in the very first stages of learning that the science of
knowing can render the most efficient help by determining
their order and limits. Our normal schools must give to second-
class teachers an outline of the science and enable them to
make a good beginning in this scientia scientiarum.

It has been found by experiment in other countries that a
very elementary course of instruction in psychology produces
marked effects on the intelligence and power of the teaching
in public schools. This way lies progress; let us fearlessly
take another step, and at the very outset put every young
teacher in possession of the laws of mind. “The realm of
thought cannot be explored without thought,” and incidentally
we shall be giving them a piece of mental training, far superior
to that produced by the mixture which is now by courtesy
called the science of education.

INSPECTION OF SEPARATE SCHQOLS.

As the Legislature has adopted the plan of appointing an
inspector of separate schools, it is not necessary npw to discuss
the principle. But having accepted the doctrine that thorough
inspection of schools is essential, the government cannot leave
the separate schools in their present condition. There are in
these schools over 450 teachers and about 39,000 pupils, in-
volving a yearly expenditure of about 8130,000, The maximum
number of schools allowed to an inspector in a county is 120.
But the separate schools are scattered over the whole province,
so that it must be nearly impossible for the present efficient
inspector, Mr. White, to visit them all even once a year. If
the province were divided into two districts it might be possible
to overtake the work, and the statistics plainly show that the
step must be taken. We cannot go back on the record of half
a century and practise parsimony at the dictation of those
weight-and-measure educationists whose ideal of education
would carry us back to the midnight pf the dark ages.

The Educational Monthly for February comes sadly to hand
towards the First of April with 3 notice of one of its sub-
editors, Mr. Robinson, in which it asks with tearful indignation
“ When will school trustees and the people generally see that
right and justice demand that the profession shall receive
honorable and generous treatment—the encouragement and
sympathy, rather than the ingifference and contumely, of their

testimonials only in the course of professional acquaintance.
Hence the Monthly sobs out its vexation, appeals to *“right
and justice,” bewails the “indifference and contumely of fellow-
men,” and solemnly announces that Mr. R. has been led to
“renounce the profession,” We fee! for the orphaned profes-
sion; but good may come out of apparent evil if the gentle-
man, in *“renouncing his profession,” will also take the im-
portant step of renouncing the items set down in the catechism
for the admonition of all good men.

MR. L. E. EMBREES APPOINTMENT.

The Board of Education, Whitby, has appointed Luther E.
Embree, B.A., late head master of Strathioy High Schoo,, to
the principalship of the Whitby Collegiate Institute, vacated
by the resignation of G. H. Robinson, B.A.

Mr. Embree entered Toronto University in 1871, after a suc-
cessful course of public school teaching in St. Thomas. At
matriculatioh he obtained a double scholar ° “p, and graduated,
with a silver medal in moderns, in 1875. For some years he
was assistant master in Toronto Collegiate Institute, and sub-
sequently principal of Yarmouth Seminary, Nova Scotia, where
Dr. J. A, McLellan had previously presided. His career as
principal of Strathroy High School is one of distinguished suc-
cess, as the school records abundantly testify.

In his new position he will, we are sure, bring all his well-
known energy to bear in endeavoring to maintain the estab-
lishment in Whitby up to the standard of a collegiate institute,
a standard which from some cause or other has been jeopar-
dized. We have every confidence in the efforts he is capable
of exerting, and will exert, for the welfare and benefit of the
collegiate institute. We congmtulate the Board of Education
on their wise selection, and we wish the new principal success
and prosperity in his new and umportant sphere.

PANICS IN SCHOOLS.

The recent fatal accident in one of the Roman Catholic
schools of Brooklyn, by which fifteen or twenty pupils lost
their lives, and many more were seriously injured by falling
over a staircase upon one another while rushing out at a sud-
den alarm of fire, has induced the school authorities in Kings-
ton and Toronto to take precautions for the prevention of
such a disaster on this side of the lines. In small schools the

fellow-men?” This lachrymose interrogation demands a short | danger is not great, but where the attendance exceeds one
commentary, so that our readers may fully sympathise with the l hundred occasional fire drills would be highly commendable.
Monthly's deep affliction, and understand what it is to receive ' In most of the city schools of the United States such drills are
‘“the indifference and contumely of fellow-men.” At a meet- ‘{requent. The alarm is gven, and the whole school quickly
ing of the Whitby Board of Education, assembled to appomt ’ and quietly turns out in perfect marching order. When a real
a principal for the Cojlegiate Institute, Mr. L. E. Embree, B.A., ia]arm occurs there is no confusion and very little danger of a
was selected out of 2 large number of applicants. Among the | panic. Such drills also serve an excellent purpose for ordir.ary
testimonials submitted by him were some from certain indi- 'discipline. All doors of exit are required by statute to open
viduals whom the Board thought were connected with a party{outward, and the penalty for neglect is a fine of about fifty

they called the “Adam clique,” and it is rumored so averse
were they to any one, or anything, savoring of that party, they
adjourned to institute further enquiry.

dollars. We earnestly recommend all teachers to see that no
death-traps are left about their schools. Trustees should be

At the adjourned | notified and fully warned of the danger and of their responsi-
meeting the Board were fully convinced that Mr. Embrée had bility.

Narrow .or crooked stairways shonld be changed

no conpection whatever with the party, and obtained these] mmediately.
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MORAL TRAINING IN SCHOOLS.

There is a great lack of moral training of young people, not
only in the homes but in our public schools. ‘The reading
of the Bible in the public schools has always been met with
vigorous protests, and the ordinary text-books are usually
tnnocent ot any moral tnstruction, except what is taughe by
wnference, and that fails to meet the demand.  What is im-
peratively demanded in our public schools is a regular course
of moral teaching, which shall be adapted to the comprehen-
sion of all classes of pupils. Because our common school-
teaching does not provide for this kind of moral instruction
the Catholic denomination seizes upon it as an excuse for ov-
posing 1t, and for estabhshing parvchial schouols of their vun,
m which they see to it that the special tenets of their church
are also inculcated.  All the statistics of all the penal institu-!
tions and alms-houses in this country, and in all civilized
countries, go to prove that the most prolific cause of crime is
connected with the sale of alcoholic liquors; and in looking
dbuut for ways and means to prevent crime, we stumble upon
the demoralizing traffic. And so it may be laid down asa
general proposition that to prohibit the manufacture and sale
of intoxicating drinks in any communtty, or to reduce the use
to the minimum, would be to dry up at its foufltain-head one
of the chief sources of crime, pauperism, and wickedness. No
intelligent person wiil deny this broad but trathful assertion,
and, with all the astonishing facts before us in this respect to
the criminality springing from strong drink, the Christian and
the philanthropist feel justified in adopting the most heroic
treatment 1n dealing with this giant evil. —Chicayo Journal.

The Chicago Journal strenuously insisted, we are told, on
the exclusion of the Bible from public schools, and now, find-
ing, like the French statesmen who abolished the Sabbath,
that some substitute is needed, it comes out as strenuously in
tavor of teaching morality.  But where is morality to be found
apart from the Bible? The Ten Commandments and the
teaching of Christ and His inspired Apostles contain an
authoritative and reliable code of morals, before which the
morality of the Grecians, Romans, Hindoos, Mohammedans,
Chinese, Voltaire, Paine, and Ingersoll are mere dross as com-
pared with fine gold. The best book next to the New Testa-
ment was one prepared by Protestant and Roman Catholic
hishops, consisting of selections from the Scripture, for the
Irish national schools ; and it would be well, if we cannot get
the whole Bible into schools, at Jeast to get that volume of ex-
tracts from it, specially suitable for the young.—XN. ¥. Witness.

——e

SPELLERS {N SCHOOLS.

We have much pleasure in announcing that the Education
Department some time since determmn.~d to discontinue author-
izing spelling-books, copy-books, and such like material. These
books may be selected by the Teacher with the approval of the
Inspector and Trustees. Gage's Practical Speller is now being
used extensively and successfully in the Provincial Model
School, Toronto, and in many of the leading schools in Ontario,
Quebec, Nova Scotia, and Manitoba.

The continuous benefactions of Mr. Munro are rapidly
making Dalhousie one of the most liberally endowed colleges
of the Dominion. Following close upon the annosuncement
of Mr. McLeod’s generous bequest of funds, sufficient to en-

dow three professorships, came the proposal of the large-mind-
ed New Yorker to establish a sccond chair in classics, with two
adjunct tutorships. Our Nova Scotia Notes for this month

-

convey intelligence of a * new departure” in the liberality of a
gentleman whose gifts to learning are fast making his name
famous. The aim of establishing ~n efficient Law School in
Halifax scems, under the indicated plan, entirely feasible.
The new movement has indeed a guarantee of success in the
character and ability of Dr. Weldon, and the legal gentlemen
who are to be associated with him as the Law Faculty of
Dalhousie.

J. A. Clarke, B.A., B.Sc., has been appointed to the head-
mastership of the Strathroy high school to fill the vacancy
causcd by Mr. Embree’s removal to Whitby.  Mr Clarke is a
gold medallist of Victoria University, and has since graduation
iaken special courses in science and modern languages. He
has been very successful in his mastership of Smith Falls
high school and goes to his new field with the highest recon:-
mendations from inspectors and others, who describe Mr.
Clarke as one of the most successful teachers in Ontario.

Mr. C. A. Barnes, B.A., Inspector ot Schools, East Lamb-
ton, was the recipient of a handsome gold watch, chain, and
charm, the gift of the teachers of his inspectorate. The pre-
sentation was made at the late meeting of the County Teachers’
Association, of which Mr. Barnes is president, and an address
was read expressive of the high regard in which he is held by his
teachers, and their appreciation of his friendship during the
past six years. Mr. Thomas White read the address and Miss
Davidson made the presentation. Mr. Barnes thanked the
teachers in eloquent terms. We regret that we cannot spare

space to print the address and reply in full.
—

SRathematical Department.

DALHOUSIE COLLEGE EXAMINATIONS.

——

MUNRO JUNIOR EXHIBITIONS AND BURSARIES. MATRICULATION

—

ARITHMETIC anp ALGEBRA.
Examiner—C. McDoxaLp, A M. ZTime—Torer Hours.

1. Express in words the value of each of the figures in the num-
ber, ‘00706003.

2. Reduce to its simplest cquivalent—

{(a - b)a—(b - )y} - {(a+b)x +(b+c—dyy} +ax - bz cy.

3. For what values of n is £*+9™ divisible by x4y ? Illustrate
by an example when # is not less than 4. *

4. Find the value of (x+vy - z) (c+x—¥) (y+7~2) (x+y+42),when
=gt gyt ) .
. Expresy in simplest form 5./~ A3; p>goni®msng—a(v—e),

and (20.—:1:)1:*-&- VYalz+2a+25,
6. *4-max+a? is a factor of x'4-ax’+ a¥?-f-a’x--at:
Prove m*=m+1. .
7. Solve tho cquations (x ~ §) (x +3) ~ (x—5) (x+3) = 9%,

7 ——
-\’a?-i- b—Vaixt—_p=ch

8. If ay -+ bx=bh, ky4-hx =b*, and 22 4 4= 1?, prove a®}b*=h3+ 12

9. Show gencrally, and not by working a particular example, that
if the last figuro of a whole number is 5, the last two figures of its
square aré 2, 5. Show.also that the sum of tho cubes of two con-
secutl;ve odd numbers is divisible by twice the intermediate whole
number.

o

and
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SoruTIONS.
1. Bouk work,
2. Ans. ax—3bx— 2by ~cy+dy.
3. dns. 1, 8,6, 7, &c—any odd number. 2?4y’
4. Exprs= {(z4-y)'—2?} {23 - (z~y)'].
=(@ -y — 20 22y) (22 - 2P~y - Say) =2y » xy =40y’
na
200t 3™ B‘tt‘}-
b — 'Lq?,—:b_—ci‘ { (Qa—x) & (a+x) }x¥=8ax¥ or (a - 2w)x¥
6. On division the remainder must=0,

il 4+ a + a' a® 4 at
-me} -ma -a{l-m)m +a*(1 -—-m)m?
—a? —a? —a¥(1—m)+4-a‘ (1 —m)m

11 4ae(l-m)—a*(l -m)m|

Honce the last two columns must separately=0,

From last column m?*=m+1, from last but one m? also =m+1.

7. (1) (—2 = 1) e (2?—22—16) =32 .. x=-§.

(2) («Xe=2 4 b)¥ — (%2 - b)Y =¢§‘. ¥

Square, divide through by 2, and transposo—

(A e e 1 i

Square, cancel, transpose, and divide through by a’c

and x=d4a%--(4b*+c?).

N.B.—Wae can only tsll by trial whether this root will satisfythe
given eqv tion, because when we square wo introduco a quantity
which mi_ht have cone from anéther equation with opposite signs.

8. We have to eliminatc zund y. ¥rom l-and 2
__b(kh—aby  bb—A?)

bk-;ah 7 bk—ah

§(kh — @b+ (P27} = b3

£

8', x’+y’=——l-}——

(bk— ahy:
whence (kh—aby? 4 (B—h?) - (bk— ah)*=0,
or (Fh*4-a7b7)+(b? - by — (bR athe)=0 ;
ie (b*— B aX (i3 —hY)— k(b %) =0 ;

o (0% —A%)}-a3—k*=0, or a®+ b¥=n"-+- k%

9. Let x be the teus, then No.=x+5 ; hence its square is x4~
10x+25, and X can give only hundreds, 10x will also give hun-
dreds. . 25 are the only figures of the tens and units. Every
odd number is of the form 2n+1. Let 2z+41, 2x4-2, and 2243
be the three consecutive numbers. Then: (2x4-2)*4(22+3)* is
divisitle by 2(2c+2). .

. GEOMETRY.

L If two triangles have two sides of the one equal to two sides
of the other, but the base of the one greater than the base of the
other, then,the triangle having the greater base shall have also the
greater vertical angle.

2. In nny obtuse-angled triangle, the squave of the side opposite
the obtuse angle oxceeds the sum-of the squaves of the sides, &c.
Give the full enunciation, and prove the proposition.

8. The opposite angles of & quadrilateral inscribed in a circle are
together equal-to two right angles. ’

4. Divide a line into two parts so that the square of the one way
be double the square of the other. . .

&. CD and F@ aro two diameters of o circle, and from P in the
circumference perpendiculars are drawn to thom, meeting thecircle
againin Qand L. Prove arc QL double of arc DG.

6. Construct o right-angled trianglo equal in area to a given
triangle and having its altitude, i.c., one of the sides coutaining
the right angle, equal to a given line.

Nortes.

1. 1. 25

2. II. 12

3, 1L 22. .

4. Construct an isosceles right-angled trinngle. Then the onsq.
the hyp. is double the sq. ‘on the base. Produce the base and-cu
off a part=hyp. Divide the given stri. line similarly to the line
thus produced. (VI. 10.)

5. CP=} arc PCQ (TI1. 3, &c.), PQ=} arc PGL, and arc DG=
ar¢ CF==diff, botween the ¥ arcs=% diff. between whole arcs=3arc
QL, i.c., arc DG==} QL, "~ (VL 88) strt. line DG is double of

strt. line QL.

6. Let ABC be the given triangle, P the given line. Complete
the parallclogram of which 4BC s half, To P apply a parallelogram
atwice ABC, having one of its angles a rt. angle. Draw. the

diagonal of this parallelogram su appliod and wo have thereq. trian.

GILCHRIST SCHOLARSHIP—LONDON UNIV.

MATRICULATION—JUNE, 1882,

ARITHMETIC axnp ALGEBRA.

Eraminers—Dz. JonN Hopgingon, M. A,, F.R.S., axp BeNJaMmiN
WiLLrasson, Esq., M.A, F.R.S. Time—Turee Hours,

1. Add togother and simplify & {s5+2(§—3)} of a pound, and
§ of 115 of 147y of n penny. A A+ P '

2. Express Y243/ correctly to the nearest integer.

8. Expross 1:3476X10:018 iy jts simplest form.

2.6847

4. A reduction of 207per cent. in the price of apples would enable
a purchaser to obtain 120 more for a sovereign. What may the
price be before reduction ?

6. A merchant lays out £1000 in buying cloth in England at 3
shillings a yard. Hoe takes the cloth to France at an expense of 8
pence a yard for carringe, packing, &c., and paying a duty of 42
centimes a motre. He sclls half the clo:h at 8 francs a metre, the
rest at G francs a metre. What protit does he mnake. [Express the
result in pounds, shillings, and pence , and assume 25 francs to be
equal to £1, and a metre to be 393 inches.]

6. Simplif ( « 1 PB=1_ (x-1)(x+1p+42®

L AP RS T T a1

7. (a) Find the sum of five numbers in arithmetical progression,
the secund being 4 and the fifth 83,

(b) Also f£ind the sum of five numbers in geometrical progres-
sjon, tho third being 3 and the fifth 27.

8. Divide £6 among a man, & woman, two boys, and & girl, so
that the man has as much as the two boys and the girl together, the
woman and girl together us much as the two boys together, and the
man and girl togzether half the whole amount. -

9. Find the (?vreahst common measure of—

¥+ 14546722 + 1202 + 72,
234 82’ —31x3—123z ~ 90,
' +18x% 44027+ 272 - 00.

10. A man pays £160 a year for rent, water-rate, and poor-rate,
the rates being charged on the rent ho actaally paya. If the rent
wero reduced 10 per cent., the rate per £ of the poor rate 26 per
cent., and of the water-rate b per cent., ho would pay in all £130,
1., 0d. ; whereas if poor-vates were doubled and water-rate reduced
5 per cent., the rent being as at first, be would pay £169, 10s., 0d.
What did he pay for rent, poor-rate, and water-rate respectively ?

SovuTIONS.
1. Result in pounds=1:f£§gi§(§—§£ EH x 43 x 3% xzkshs
- 460

= . !oﬂ (0:
:ﬁ%&iﬁﬁ%x Fx Btaon
. Exprs= /(RN = (MG =12 x 2 x 8 ¢
=12x2X3x y3-2098=&c.
15418=10°618 16475 x 10 618 3055 x 10'618 _ &
TTTepssT T T 26546 5109
4. Ho gots a certain No. for 240d., each costs a certzin price,
~ No. x price= (No.+120) x $ price ;
or No. x price=$(No. x prico)+96 price ;

{No. x price)==96 price,
i.¢. 2 No.=96, and No.=480, .. price of each=4d.
Reduced price=4% of‘g‘—, ., -~ No. at reduced price=§ x240=. -
600, and 600 —480=120, as it should by the problem.

Otherwiso : } off the price will require  more apples, (see Mc-
LELLAN'S MENTAL ARrTH, Pr. IL) .. 120 apples=} No. for 240d.
i.e. Cost of 1 apple=1d. as before.
5 1 metre:%“%ds’:% yds ; 1 franc=2£.}; ; 42 centimes=»#j5£.
No. yards bought=£1000 = £54=2040%yds.
No. mottes sold ='20929 X 35 metres. 3d.=xJy=LgY.
Onuah:i]f @sifmnn_l;is, a{n%ggc-huli @6 fr:;rj;is(-;:\'vfxole gg 7 fr%mcsi
Gn=2{30090 x 38 x o1~ {1000 -+ 20800 x ) 3-(32409 x £ X 3 5)
= Qg i e Lad) (10004 Bydoe )
(an.mxggxésx{g 22100001 + 75)

to

8. Exprs=

2

o

b

-

36%1X04 -2 ‘qgg-‘_;—w_ domzo0e
méﬁissﬁ‘ws;ea



THE CANADA SCHOOL JOURNAL.

78
€+l a2t =1 (x—1)42°
& BTy W ST
B 22 Nl Wk i
Tatel %41 afaarl
. 2 a%+1
Now, eof—2x +1=;;—ﬁandx‘+x’+1=(x'+x+1)(w’—:r+1).
2 2
.. Bspra= (x*4-1)(x? + x4 1) (x—1D(x04-1) 1

(o+ 1)z = )(x® + '+ 1)(2 + x4k D) (a?—x+1) 2341

7. (a) s=(a+1)} a+d=4, a+dd=8}, . d=3, .a=},

Sa=(3+ 4 )i=274. -
() ar’=3, and ar!=27, ..r=+8, ..a=}, and the series is
$+14+34-0+27 =40} ; or, taking tho negative sign,
$ - 143-9+27=20).

8. 1 man-1 woman +2 boys+1 girl get 100s,

i.e.(2 boys + 1 girl)4(2 boys—1 girl)+ 2 buyas-1 girl get 100s,

or, 6 boys and 1 girl would get 100s.  (A)
Again,1 man+1 girl got 50s,

1.¢.(2 boys+1 girl)+ 1 g1l got §0s.

or, 1 boy and 1 girl get 25s. #43]

Subtracting B from A, 5 boys get 73s.; and tho shares are—each
boy 13, the girl 10, the woman 20, and the man 40 shillings.

9. Observe that in 4 and B the sum of the coeff. in the odd
places, signs included=sum of coeff. 1n even places==140, hence
cach 13 divisible by x+1. In C the sum of all the coeff. vanishes,
hence z—1 is 3 factor. Ses McLrLrax’'s TeacHkrs’ HANDROOK—
the ** K Meruop,” p. 92. Thus for A we have
14144674126, 4+72

— 1-13~ 54,—72
114-134-54 +172
-3] - 8-30—172
11410 + 24=(x +8)(x--3)
S A =(x+1)(c43)(x+3)(x+8), and similarly,
B=(x+1)(*x+3)(x+5) »—0).
CO=(x - 1) +3)(x4-5)(>+6).

-G.C.M.=x+43. See also McLrrrax's Havppoox, p. 103, for
another method.

10. Let r==vent in pounds, w=wator-rato per £, p=poor.ratedn,

Then r+1w+rp=3000z.
Yo+ fordps + Ygridp) = 2001s.
r+ nrlfw)+  12p)=3390s.
Bimplifying we have

r( 1+ w+ p)=£ 450.
r(20+19w +10p)=2890.
120+19%w+40,) = 3390,

From 2nd & 3rl, rp==£20. Then from 1st and 2nd, rw=£10,

and r=2£120.
»

-1

GEOMETRY.

1, Ti the square described on one side of a triangle be equal to
the sum of the squares described on the other two sides, prove that
the angle contaiied by these sides is a right ungle.

2. Prove that the quadrilateral furmed by joining the middle
points of the sides of any quadrilateral is a parallelogram ; and
that its area is half that of the given quadrilateral.

3. Ii a right line ba divided into two equal and into two uncqual
parts, prove that the sum of the squares described on the unequal
parts is double the square on half tho lino and double tho square
on the intermediate part.

4. Divide a given right lino into two partsso that the sum of
their squarcs shall be equal toa given arca. Show how the re.
quisito construction is mado, and state wlien it is impossible,

6. If 2 quadrilateral bo mscribed in a circle prove that the sum
of onc pair of its oppnsite angles is equal to the sum of the other

Air
P 6. If a quadrilateral be circumscribed to a circle prove that the
sum of one pair of its opposito sides is equal to the sum of the other

air. -

7. Find the locus of the centre of a circle whose circumforence
passes through two given points.

8. Describe a circle through two given points and touching a
given aircle.  Determino the number of sulutivns of the problem,
axd when it is impossiblo. :

9. Provo that thoe linds drawn biseoting the threo internal angles
of a triangle pass through a common point : and show that the same
theoron holds for tho lines biseoting ono internal and two external
angles of the triangle,

10. Divide the circumforonco of a circlo into thirty equal parts,
giving the requisito construction.

Hints AND SOLUTIONS.

1. I 48.

2. Lot ABCD Vo the quadrilatoral, E tho mid. pt. of 4B, I of
BC, @ of CD, Hof DA.” Draw tho diagonal UB. 'Then in the
A A DB thosides are cut proportionally, .. & is par. to DB, (IVI.2)

So also GF is parallel to DB, .. H & is parallel to GF, J. 30)

8o ¢ H@ ‘ EF, L HAFLisa Com.

Also 4D is double A1, .. A4 DBis quadruple AAHE. (VI.19)

ie. AHE=} ADB; soalso F'CG=} DBC, and thus

AHE and FCGF=} wholoquad. In thesame way EBFand DHG
=} quad., t.e. these 8 A's=} whole quad. .. theromainder, viz.,

the £—m HF=} quad.
c D B be tho given line,

8. Let 4
Then (IL 7) BC4-Cl)'=2BC, CD+ DB,
or AC4 CL3=24C, CD4- DI,

Also (IL. 4) ACHCL*+2A4C, CD=4D",

Add these equals and take 24, CD from cach sido,

and 240+ 20 =AD*+ LB,

4. Lot AB be the given lue, S the side of a square=given ares,
(by II. 14). At B draw BK making §rt. / with 4B, From centre
4 with radius=4§ describe a circle cutting BK in P. From F drop
perp. PQon 4B. () isthe req. pt. The proof is obvious, § can
never be > AB (I. 20), and oven when S=AB, € coincides with
one end of the line. . - . .

6. I, 22. Sce H. Smith's Geom., p. 177, for neat proof.

6. The sides aro tangents to the circle. Tho tangents drawn
from the same pt. are equal. Hence by addition the result req.

7. Let AB be tho strt, line joining the given pts. Bisect AB
at rt. 2 ’s by tho strt. line ¢D. The centre must lie in CD. ({II. 3.)

8. Let 4, B, be the given. pts. Tuke any pt. Ciu the given
circum. Describo a circle thro. 4, B, ¢, (IV. 5). If this circle
does not touch the given circle, let D be the other pt. of intersec-
tion. Produce 4B and CDio meet at E. Draw EF touching
given circle at F.  Describe a circle thro. 4, B, F, this will be the
circle req. (HI. 35) and (IXIL. 37). Two strt. lines can ho drawn
from E touching given circle, .. two solutions possible. The con-
struction fails when A B is parallel to CD. In that case draw strt.
line parallel to 4B touching the circle in K, Describo a circle
round ABK. AB may also lie within the given circlo. If it be
equal to its diameter the solution fails,

0. Let ABC bo the triangle. Bisect the angles at B and €. Leat
the lines meetat &, Join AG and produce it to meet BC in H.
Then (VI.3), AB.BH=AG RH,and 4C-CH=AG-GH .. (V.11),
AB:BH=AC:CH, and .. (V. 16), AB:AC=BH:CH, and ..
(V1. 8) AH bisccts the angle at 4. In the case of external angles
wae shall merely require to use (V1. A.).

10. Inscribe a regular hexagon (IV. 16), and let 4B be one side.
Also inscribe a regular pentagon (IV. 14}, one of whose sides is
AC. Then of 30 equal parts of the circum. 4B cuts off 5, and AC
cuts off 8, .. BC, their diff., contains one. Join BC and place 20
other lines round the circle each=258C

~ 4CeBC.

ProBrEys FOR SOLTTION.
By J. H. Taousox, Monkton, Ont.— . .

1. The current in the centre of a stream is tiwice as great as it is
at the edge. A man rows up the edge in 80m., and down the centre
in 20m. ; find how long it would take him to row up the centre of
the stream.

2. T have two silver coina ono of which is ; fine, and its diame.
ter is 1 inch ; the other onc is % fine, and its diameter is 1} in.;
tho first one is worth § as much again as the second ; find of ratio
their thicknesses,

ALGEBRA.

S. Solve the equations—

——— S
O STt e e Tl

z—a\¥ , xta\¥
@) (;—a) +(;:;,) =48

g SOY_Ytoz _2taz
@) wtyte=b, =, Lie = wrby.
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4. Sum tho series x+4-2x24-7x%+20x4+G1x%+- . .ad. inf., » boing
Jess than unity.
By J. K. H., Bradford—

6. A merchant bought 100 bushels of seed for $§100.00, consisting
of clover secd at §10.00 n bush., wheat at 81.00, and oats at 124c.
How many bushols of each did he buy 1

Solution by the proposer—
‘The price of the wheat does not affect the avorago price. Then
sum of bush. of clover seed and oats equals the sum of their value.
Lot x==numbors of bush. of vats, and y==zlover sced, *
Thon x+4y=} + 10y | =72 bush. oats,
Tr=72y y=17 * cloverseed,
rema=21 ** wheat.
We add the following—

6. A ship with a crow of 175. men set sail with a supply of water
sufficient to last to tho end of the voyaga ; but in 30 days the scurvy
made its appearanco, and carried off three men every day, and at
the same time & storm arose which protracted tho voyage three
weeks. They were, however, just enabled to arrive in port with.
out any diminution in each man's daily allowanco of water. Re-
quired the time of the passage, aud the number of men alive when
tho vessul roached tho harbor.

Solution—

Let x=time tn days. The water saved by deaths=:the waterused

by the protraction, from which we have

175+ -(21 x 175)=1706x~$(8:3—17 Ta+2610),
whence =79 d¢ 75, and tho number of wen left at the end of the
voyage=175- [, 0 - 80)x 3]=28.

¢ NoTES AND ANSWERS T0 CORRESPONDENTS.

A correspondent asks for rules for.computing the amount of hay
or straw in amow. Wa do not know of any, Perhaps some of
our readers will be good enough to send us rules founded on care-
ful experiment. .

T. M. H., Port Hopo—This has appearod in tho JouryaL before,
See vol. iii., page 101, *‘ A Mathematical Puzzle.”

In the July number for 1882 we took. occasion to propose the
question, ‘*Why should the multiplication table be taught to 12
times 12 and there stop ‘forover and forever'?” Weare glad to
find our view of the matter confirmed by the authority of Leonard
Waldo, 8. D. (Harvard), Astronomer in the Qbservatory of Yale
College, who has published 1n a very-convenient form the extended
table up to 100 x 100. Teachers in primary schools will find this
table very useful in abbreviating the lnbor of revising their pupils’
work, and also for memorising ntore than the usual multiplication
table. It will to a certain extent tako the place of that very coun-
venient but more expensive little instrument, the Arithimometer or
multiplying machine, as both multiplication and division of largs
numbers can bs accomplished by 1ts aid with very Lttle labur and
with great rapidity and accuracy. We have found it very conven-
ient indeed. To over-worked teachers it will be a’boon, in the way
of saving much strain and dradgery. Boston, 1882.

At o recent mecting of the Canadian Institute, Prof. G. P.
Young made an important communication on the solution of higher
equations. We aro glad to find the veteran metaphysician return-
to his first love, Mathematics. ..

@Correspondence.

To the Editor of the Canada School Journal:

Dear Sir,-- Will you kindly inform mo through the columns
of your invaluable JouryAL whether mental arithmotic and draw-
fag aro requived at the next cxamination for ontrance to high
azhools?  Are they optional or obligatory subjects 7 A number of
teachers aro not quito sure, and your reply will givo much satisfac-
tion. . Yours truly,

March 27th, 1883, TEACHER.
{In our Ofticial Department in this number, wo publish tho sub-
jects of examination for entrance. By this it will be seen that
ental Arithmetic and Drawing are bath obligatory subjects, The
Drawing is 18 given in Walter Smith's * Primmy Manuval” and
Drawing Cards ; and tho paper thereon will bo valued at 60 marks. ]

' Special Articles.

RELATION OF GI‘%AMMAR AND LITERATURE.

The occasion moves me to protest, with all possible carnestness,
against the course now too commonly pursued in our studying and
teaching of English literature. Wo scem indeed to have got stuck
fast in the strango mnotion, that children aro never learning any-
thing unless they are conscious of it: and so wo aro sparing no
pains to forco in them a premature and most unhealthy conscious-
ness of learning. Nothing is loft to tho freo and spontancous
vitalities of Nature. Things have como to such a pass with us, that
a pupil must live,

Kunowing that he grows wiser every day,
Or ol<o not live at all, and seeing too

Each littlo drop of wisdun as jt falls
Into the dimpling cistern of his heart.

Henco our education is kept at a restless fever-heat of ambition and
e:mulation ; and this naturally involves an incessant urging of high-
pressure mothods. %o have no faith in any sowing, save whero
the soeds “* forthwith spring up, becauso they have no deepness of
earth.” So cugor and impatient aro we for immediato results, that
the conditions and processes of inward growth are, a8 far as possible,
worked off and got rid of. Bnt the results attained by this strain-
ing and forcing are nccessarily false and delusive; and presently
wither away, because they have no root. '

Thus, in our hot haste to make the young precociously intellectual,
wo aro just burning real health and vigor of intelligence out of
them; or, at all events, the best that ean be gained by such a course
is but what Wordsworth jusily deprecatesas “‘knowledge purchased
with the loss of power.” For, in truth, when people, of whatever
age, seo themselves growing from day to day, they are not growing
at all, but merely bloating ; a puffing-up, not a building-up. And
we shall assuredly find, in duo time, nay, weo aro already finding,
that those who get ripe before they aroc out of their teens begin to
rot before passing their twenties. Forsucha forced and prematuro
action of the mind can only proceed by overtaxing and exhausting
other parts of tho system ; and inust needs bo followed by a col-
lapse of the mind itself equally premature. In other words, where
the brain is built up at the expense of the stomach, the brain itself
must soon break down. And, as ‘“the child is father of the man,”
80 of courso tho amart boys of our oducational hot-beds can only
blossom out into grown-up intcllectual manikins.

Now, in opposition to all this, be it suid, again and again, that
the work of education is necessarily secret and unconscious just in
praportion as it is deep and generative. For the mind is naturally
conscious only of what touches its surface, rustles in its fringes, or
roars in its outskirts ; while that which works at its vital springs,
and feeds its native vigor, is as silent as the growing of the grass,
as unconscious as the assimilation of tho food und tho vitalizing of
the blood. When its springs of life are touched to their finest
issues, then it is that we are lcast sensiblo of the process. 8o it is
rightly said, “The gods approve the depth and not the tumult of
the soul.” Only the dyspeptic are conscious of their gastric opera-
tions; tho cupeptic nover think of their stomachs, arc not even
awaro that they have any.

One would suppose that a little reflection on tho warkings of the
mfant mind might teach us all tlus. For children, during their
first five years, before they can teil anything about it, or make any
show of it in set recitations, and while they are utterly uvnconscious
of it, do o vast amcunt of studying and learning ; probably storing
up moro of real intolligenco than from any subsequent ten years of
formal schooling. And such schooling is no doubt best and wisest
when it continucs ard copies, a8 far as may be, thoso instinctivo
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mothods of Nature. But the pity of 1t 13, that our education, as if |at all. And hore, I suspoct, tho great danger is, that teachors, hav-

‘“sick of self-lave,” appears to spurn the old wisdom of Nature,

ing too littlo faith in tho spontanvous powers of nature, will undor-

preferring to take its rules and measures from o proud and arrogant | take to dv too much, will kvep thrusting themselves, their specinl-

intellectualism.

ties and artificial proparations, between the pupil and the author.

In the mental and moral world, as n the physical, tho best plant- | With averago pupils, if of sufficient age, Shakespearo will make his

ing is always slow of fruitagoe : generally speaking, tho longer the
fruit is in comng, tho sounder and sweeter when 1t comes ; an in-
terval of soveral years, perhaps of ten, or oven twenty, being little
time enough for its full and perfect advent. For growth 18 a thing
that cannot be extemporized; and, if you go abvut to extempurize
it, yon will be surv to cheat or be cheated with a worthless surface
imitation: that is to say, in place of a growth, which is slow and

j way, slowly and silently indeod, but effectively, provided his proper

efficacy bo not strangled and defeated by an excoss of learned vor-
balism. For his great superiority lies very much in this, that ho
writes cluse to facts as they are- no cloud of words, nothing, stands
butween his vision and the object Henco with him, pre-eminently
language is used 08 a transparent, invisible vehiclo of thought ana
matter ; so that the mind, if rightly put in communication with

silent, but full of juice and taste withal, wiil bo substituted o swift, | him. thinks not of his expression at all, but loses sight of it, in the

louq, vapid manufacture,

What a teacher, therefore, most especially needs (and parents
need it too) is the faith that knows how to work and wait ,—to
work diligently, carefuliy, earnestly; to wait calmly, patiently,
hopefully ;—that faith which, having its eye on the far-ofl’ future,

does not thirst for present rewards, '

Nor with impatience from the season ask
More than 1ts timely produce

For Nature, tho honest old Mouther, is far better, stronger, richer,
than our busy and meddlosome intellectualists, who are strzining so
hard to get ahead of her, have the Leart tu cunceive  Human wis-
dom may ndeed aid and further her processes, but it is stark folly
to think of superseding them. = And thy furcing system now se
much in vogue is essentially a levelling aystem; though, to be sure,
it .an only level downwards: perhaps, indeed, the circumstance of
its lovking to a compelled equality is what makes it so popular—
a thing sure to 1ssue 1n & manifold spurivusness ' For its estimate
of things s, for the most part. literally preposterous. Minds of 3
light and superficial cast it over-stimulutes into a morbid quickness
and volubiiity, wherein a certain liveliness und fluency of memory,
going by rote, parrot-like, enablea them to win flashy and vainglor,
ious triumphs by a sort of cheap and ineffectual phosphorescence ;
thus making them, as Professor Huxley says,  conceited all the
forenoon of their life, and stupid all its afternoon”; while, upon
minds of a more robust and solid make, which are growing too
much inwardly to do any shining outwardly, it has a disheartening
and depressing effect. Thus the system operates to quench the
deeper natures, while Lindling false firea in the shallowerr

Heifce, no doubt, the feeling, which can hardly be new to any
thoughtful teacher or parent, that ‘‘strongest minds are often
those of whom the noisy school hears least.” For, under the systen
in question, modest vigor is naturally eclipsed by pert and for-
ward imbecility—the proper characteristic of minds that have not
strongth enough to keep still. But minds thus heated into un-
timely efflorescence cau hardly ripen into arything but sterility and
barrenness. before the season of fruitage, {} e sap is all dried out
of them. To quote Professor Huxley again: ¢ The vigor and
freshness, which should have been stored up for the hard struggle
for existence in practical life, have been washed out of them by
precocious mental debauchery—by bouk-gluttony and lesson-bib-
bing; their faculties are worn out by the strain upon their callow
brains, aud they are demoralized by worthless, childish triumphs
before the real work of life begins.” Of those who aro so incessantly
driving on this bad system, we may well ask, with Wordsworth—

When will their presumption learn,
That in th’ unreasoning progress of the world
A wiser spirit 1s at work for us,
A better cye than theirs, most prodigal
Of blessings, and most studious of our good,
Even in what scem our most uufruitful bours ?

Now, Shakespeare, above all other authors, should be allowed to
teach as Nature teaches, else he ought not to be used asa text-book

force and vividness of what is expressed. Beautiful his spoech is

' indeed , but its boauty lies in this very thing, tha! it is the crystal

shrine, itsclf unseon, of the speaking soul within, The less, there-
fore, the attention of students is diverted frum his matter to his
language by external calls, tho quicker and stronger will be their
interest in him — an interest free, natural, and unconscious in-
deed, but all the better for that; so that the teacher will best
further it by lotting it alone ; will mnost effectively help it by leaving
1t unhelped. For the ..urning of words is a noisy process : whereas
the virtue of things steals into the mind with noiseless step, and is
vver wurking in us most when we perceive it least  And so, when
Shakespeare is fairly studied in the manner here proposed, the
pupsl will naturally be drawn to forget hiwmself ; all thought of the
show he is to make will bo'theated into healthful sleep ; unless, ay,
unless—
Sowe intermeddler still is on the watch

To drive him back, and pound bim, Like a stray,
Within the panfold of his own concert.

(To be continued. ,

NECESSITY OF RIGHT EARLY TRAINING.

—

BY HON. JOEN W. DICKINSON.

When the child begins to live his spiritual.life, bis mind has no
facility in the exertion of his active power, nor has it any tendency
to act in any particular manner

As soon as the mind exercises itself in thinking, feeling, and
choosing, it begins to acquire a facility in verforming these acts,
and there will accompany the facility an inclination to continue to
do what is easily done. 'This facility and inclination constitute
habit.

We say of very young children that their mental faculties are
undoveloped, meaning that they have not yet formed habits of act-
ing. Tho capacity of the mind for forming habits renders mental
development possible.

The one cause of development of the faculties is exercise. From
this may be derived one of the fundamental principles of a trie
method of teaching. From the same truth may also be derived an
idea of the importance of right early training.

If the powers are developed by use, it follows that a method of
teaching must be devised which will present right oc:asions for
their proper exercise.

As tho kind and degree of activity the mind exerts during the
carly developing period of its existence determine its character, it
must be placed in care of a skilful director from the first.

Ho will study to find, if possible, what ideas the mind in its
early existence is adapted to form, what emotions its natural ac-
tivity will produce, and what choices its natura? acts of thinking
and feeling will prompt it to make.
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No unnatural intorforonco by u controlling puwor must be al-
lowed to dofeat tho onds which nature has planned for the child to
socure for himsolf.

Thero is o period in overy child’s early lifo that tho educator
should improve in promoting the physical growth of the young
boing placed under his caro.

At first the child is to live a physical life, and br controlled 1n
his movemonts largoly by tho animal principle of action. At thia
time ideas will spring up in his mind as the material world 18
brought in contact with his sonses. His emotions will be sympa-
thotic rather than rational, and his acts will uwe their origin to the
impulses of his naturo rather than to his reason. But nutwith-
standing all this, it should not bu forgutton that the infant mind
will begin to take on its character as soon a8 1t begins to movo 1t-
self in producing its mnental states.

For this reasun the spontancous activity of childhooud should be
directed —not forced, but simply directod —into thuse forms which
will produco some uscful clementary knowledge, or at least a thirst
for knowledgoe, and lay the sure foundation of a harmouivus de-
velopment of all the faculties,

We noed, then, a system of training which shall precede the for-
mal processes to which the child is usually subjected on entoring
the primary schuvl. The true kindergarton svems to offer thus
training.

I say a true kindergarten, for, unless kindergarten tramning is
philusophical in its nature and methods, it will bo adapted to do
more harm than can be dune by the application of annatural train-
ing in any one of our present system of schools,

This is due to the fact that the infant mind yields re adily to ex
tornal influences, and that early impressions are everlasting.

For theso reasons, care should be taken that the youthful powers
aro not checked in thuir spontancous growth by arbitrary control,
nor stimulated to premature activity by unnatural.incentives, nor
suffered to become warped in their character by neglect to direct
thom to a proper and healthful exercise.

The young yield readily to authority, and are directed easily by
oxample. It follows that those who are to direct youthful develop-
ment toward intellectual and moral charactor, must themselves be
what they would have their pupils become, .

They should be so acquainted with the laws in accordance with
which the infant powers unfold themselves, that they may be able
to co-operate with nature by removing all artificial obstructions,
and supplying the conditivns to a natural and easy develupment,

We are yot hardly aware, 1n this country, of how much conse-
quence it is to the future progress of the child that he be per-
mitted from the first to grow up in the presonce of wise and good
instructors. [

If the children from their earliest years are the objects of right
influences, and are led to the natural sxercise of theiwr faculties, we
have a right to oxpect that they will become fitted for a happy and
successful life.

When the child enters the primary schuol, he will be put to read-
ing, spelling, constructing words into simple sentences and his
sentences into sunple discourse. He will combine numbers, prac-
tiso singing and drawing, and have presented to him a systematic
course of lessons on the qualities of objects. He will be made
subject to such rules of conduct as have for their object the nght
activity of the intellect, sensibility, and will—such actwvity as
should ultimately lead to the power of complete self-control.

For this work, the child, if possible, should have a previous
preparation.

Without vielence to his youthful nature, he may be so directed
in those excrcises that have amusement for theiv end as to enter,

at about.seven years of age, tho primary school free from bad
habits, aud with Jus puwers trained to self-activity, and his mind
stored with a rich colloction of facts. Ho will then bo ready for
raprd progress in thosoe studies which the primary schools are do-
signed to teach,

If all our children could pass from a well-conducted kindergarton
into their cuurses of study, I am suro 1t would at unce appear that
a fuundation had been laid for rapid and successful teaching.

It is known by thoso who have made the kindergarten systom
of instruction an intelligent study, and hasve had oxperienco in the
results produced, that children trained under 1its influences aro
more readily cuntrolled, that they are superiur in mtelligence to
children who onter the clementary schouls withuv. previvus tramn-
ing that they have a more cager thirst for knowledge, and that
they have a much better command of language.

If this s truo, then the period of elomentary instruction, as now
established, might be shortened, withuut subtracting from the good
resuits now secared.

It would be well if the spirit of the kindergarten could bo cur-
ried into the public achools.

All objects of study. or adequato represontatives of the objects,
should be brought into the presence of the children for their ob-
servation, aud thoy shonld be perinitted to ubtain a knowledge of
them by an oxertion of their own active power. Here, too, as in
the Lindergarten, the teacher should do nothing L at direot.

He should establish the conditiuns of study, and then leave tho
pupil to work vut for himself. his own knowledge and his own dis.
cipline.

In some modern schools, the ancient custom of assigning lesson8
from books to be studied, and committed to memory by the chil.
dron, has been partially abandoned, but in tho place of it a new
custom has been introduced, which in too many cases consists
simply of lectures and explanations by the teacher.

The new method is no better than the old ; for both alike make
language the original source of our ideas, and they alike appeal ex-
clusively to the passive powers.

Our clementary schools may learn also from tho kindergarten
exercises that there is an order of development of the powers to
be observed, and a logical relation of ideas to be provided for, in
all grades of instruction.

This order and this relation are not wuch regarded by clementary
wstructors , and there results from the neglect - n unsystewatized
plan of work that has no definite meaning, nor ce ain results.

A thorough knowledge of the philosophy of education is needed,
to reduce our plans of instruction to unity. —The Public School.

SOME PEDAGOGIC ERRORS.*

During a recent ramble among schools I jotted down in my note-
book & few errurs, as they Seemed to me, which I detected in the
work of certain teachers. Believing theso faults—I am almost in-
clined to call then radical defects —~tv be more common among in-
experienced instructors than we are willing to admit in these days,
I venture to reproduce my criticisms, with a few comments thereon,
for more general comparison.

2. ““The teacher talks tvo mmuch.” This is an especial temptation
to an instructor who is well versed in the subject under consider-
ation. Saturated with knowledge, ho is like a wet sponge, needing
only a touch to cause his information to drip out upon the class,
In the recitation criticised as above, the teacher was intelligent, al-
neost learngd. His remarks were excellent, and the pupils were
interested, and perhaps instructed ; but the time was so occupied

* By J. Donman Steclo, {n Central School Journal.
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that there was no opportunity fur regular ocitation work, No tost
was made of the pupils’ preparation of the lesson, no searching
questions were asked, no anulysis of tho subject nus given. It was
mese., o dehightful talk to a number of guls by w scholarly gontle,

man. It was not teaching. Ina neighbouiing schoul I witnessed
a sunalar recitation, and while cuaversiuy with one of the pupiis af-

ter class, he slyly remarhed ** \Veal\\uys get Miss —— to talk about
sumethiag when we haven't got our lessun.” Now, the lucture
systom is beneficial only to advanced pupis, Juung wmen and women
thirsting for kuowledge, whohave absuibud all ther test-buvks cun-
tam, aro eager tu kuuw what their poofussur cau smpart, and whuso
minds aro trained to receive and rotsin information.

With young pupils, mero beginners in study, iguorant of the
methods of moutal acquiremient and assinilation, widi no especial
tasto for wurk ofd Lo puser of cuncentrutiun, thore must be class-
dali and pruvls of previvas labur demanded.  The roditation s for
the beneft of the pupil, not the teacher. In general, it is mentally
moro profitable to tell a thuught than tu reccive it. Tnder the
talking-system pursued in sumu schouls, the teacher grows much
faster than his pupils, Heis actively cumployed all the time, while
they are mere recipionts, delighted somotimes, indced, but not held
to labor fur what they wizh to knuw. o acquires a chuico of
words, and learns to talk Sacatly and tell nlat ke knows, while
they get noither experience in expressivn nor criticisim on their use
of langunge and their grammatical mistukes.

A littlo information may often be imparted to grc:xt advantago,
1t is true, but only to enliven tho.mnuut.ony of hatd work, and t.
act as a~stuaulant tv fresh exertiva. The maximuia of talking vn
“the part of the papiland e minimum of talking on the part of the
toacher is the perfection of a recitativn. Inmy own classes, when
topical revitations are fully established, I have alwazs required the
class to cunduct the entirs recitation frum the Llackbuard diagrams,
with only an vecasivual suggestiun or remark ducizy the progress
of the work, and a geueral cunamentary at tho close.

2. ** The teacher mahes no puint.” In the reditation I witnessed,
there secmed D special goal te be reached, bat the pupls were wan
dering aimlossly abuat, toiling te gel o et a cortuin nawber of pages
of the book. When they finished, it was with an air of relief that
another tush was psefurmed. Qa no ook was there the gluw of
victory. Nu one secmed to feel that Le hud taken o step, 2 defi
nite, measured step, in the path ol kavwiedge, and had gune upa
httlo lugher toa better oatlook. Neither teacher nor pupil ap
peared to grasptho relations ol that lessun to the cneof the day be
fore, and the one assigned for the succecding day, whereby it became
a link in the chan of the term’s work,which if droppzd out by inat-
tontion or ubsence would break tho whole asunder.

Nor, every lesson sheuld have an object, olso the children had
better bo out on tho play-ground: breatlung fresh air, and develcp-
ing their muscles. The class should assemblo for a specified pur-
poso ; to mester some difficulty clearly perceived beforchand, upon
which they have worked duning the Luue of preparativa and are to
report their success ; to give clearer wtciligence aboat what they
have done; to got fresh facts ; and to propars for a new riruggle
and advance. They should l\non whero they stand wheathey cume
to class, and whesher wiey have coniquercd o potat of the lessun
and when they have, it should be with a distanct 1dea of something
they havo guned or failed 1o gan. At the close of each lesson, the
teacher should toll tho ciass the object of the next day’s wurk, give
dircctions avout doing i, and CCIROVO afy usacvnatavio ul\st,acles
thus prepaing tho way for nteingent, proitavie, and ccoliomxc:x
labur on tho patt of the class, and preveating the ngenssity of 1a-
divalual help, whach is so annoying, to the toscher and ofton so in-

which does not give an analyas of the: lesaon in bold pamgmph )

hoadings, he should' propare such an outline and'let tho students
c]o.smfy the lessun.  Many studies admit of o uniform- analysis.
Thus, in Chennetry I havo usod the- following tupical outline—
Source, Proparation, Properties, Usos, Compounds; und in tho
periods of Govlogy~Location, Kinds of Rocks, Fossils, Romnrl\s.

Theso titles answor as lqballed pigoon=-holes, in which the pupxl can

surt off all tho facts of tho lesson, and, to strefch the figure, ‘are hke
olustio bands,,which will expand tu receivo all: Lnowlcdno uno may
gother in future Iife.  They aid alike in learning, reciting, and ro-
tamning o Jeason, and arg invaluable in all teaching and studying
worth the nameo.

When a scholar thus looks over tho advanco lesson, finds tho
thick underbrush parted by a strong hand, so as to givo him an un-
obstructed view to the end, dotects its point, has its analysis c]gar-
ly 1n lus mind, and he is warned of the dangerous places—he fecls
as if ho hnlf kndw the leason already, and sets about it-with a Jight
‘heart and an assurance of success. -Buch o courso bcgets in hxm
confidence, both in hzmself and his teachcr. Wxth eath- lcsson
there is o consciousness of something done un&er the dnrectxon of
& skilful guide. School work is reduced to a system the. pnpxl
kuows where hoe is, and. how fast heis advancing ;,be is constantly

seaching a result; and in the satisfaction of progress, the delight.of

acquisition, and the plen.sure in employing his. powers u'sefully, he
ﬁnds a daily intorest'in: hm worls, . .

3. ‘“Pupils are kept in at recess and after sch lto study.” This is
pterally a crying evil. It is o custom handed own to.us_ from the
past, and sanctioned by age; but teachers are- perccxvmg its enor-
mity, and aro fast. discarding the practice. It is' both.unnécessary
and injurious. Scholars may be profitably directéd'to remain aftor
school for the purpose of teceiving suggesnons, counsel, ete. from

the teacher, butnot to. atudy .and at receés NEVER ! Tho object of.

an 1ntermissivn 1s to preserve tho health of “the. pupl] -Natore de:
mands this, and it is her right. No teacher:should: xoba cluld of
te;itimate exercise. It 18 a physical wrong. Morcover, in play the

superabundant flow of the:aminal spirits 15° worked: off,. and: that.

furce 18 cmpluyed 1n thro'vmg 3 ball, or_runmng 8.12¢0, ¥hich
would.otherwise find vent in mischief -or: reahcssncss The wholn
tifteen mnutel usually givon 1s demanded;and the thonghtful teach-
ar, mstead of depriving a pnpxl of any of those precxous ‘moments,
shouid urge.cvery one to usc them in the best manner possible. (it
18 well to-explain thas. ob;ect, especially to tho: few studious girls
who aro inchined to keep their desks at that timo, and'to convince
them of their duty to preserve their health, and: that-play-hours
should bo as sacredly devoted to recuperation as. ~tudy hours.to
work. Even when'the:weather is unfavorable for- out-dooqspor,ts

the necessary relaxation can -bo sccured by’ throwmg opezi'the win-
dows far enoughto obta.m fresh air (taking pains: that no one ahall

receive the direct draught) and then pumng the school through the
hght gymnastics.

Kooping a pupil aftor school to learn a lesson is wrong in princi-
ple. It bogetsa disliKo for tho teacher, theschoul-xoom; the y study,
and sll-sonnocted with'it. “What-should bo delight;"is_m
punistunent. dloreover, it puniishés thoteicher as miich 28 it"does

jtho pupil. Iv weanes him unnecessarily; and; depriving lum of-tuno

fut rest and: study, onfits him for wmork, and,'so robs the achool of
its right—his best servicss.” The dxfﬁcultv with thé pupil i gén:
crally an inability o ‘¢oncentrato the mind-upon tho lesson; -If
that cannot be sccnred during the frash, vugorous‘hours of tho'day,

j under the wnspiration-of .the class; and e.nmple of companions, the

weacher way, woll despaic of success under loss fayorable. cundmona.
T canant sum uptho matter better-than in the words, of Superin.-
tendent Harris® ** Tho éure preseribed (i.¢., Totention aftor schoal)

only aggravates tho disgass.  Propare the losson’ go that thio-pipil:
can carry 1t’ by storm,., and nover allow. him:to.make a-dissipated,

jurous to the pupu.  If tho teacher unfurtunately uses a tcxb-book [ scattered attack upon:it.”
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WHAT DO CHILDREN READ?

From our early youth we have read that ¢“a little learning is a
dangerous thing.” The truthfulness of this old saw is forcibly wnd
sadly illustrated nt tho present day in observing the result of
simply teaching o child ta resd.  Tho ability to ubtain ideas from a
printed page is in itself a delightful occupation. It is all the mote
delightful whon woe considor that this ability is usually acquired at
a tima when the child has littlo or no fund of thought upon which
to draw for the purpose of whiling away his leisure hours, and also
that, it is at a time whon the mind of the child is exceedingly active,
and ready for anything which promises excitement. Assoon as 4
child learns to read, he has a new world opencl to him, and the
question at once occurs: ¥From all this material scattered so pro
fusely on avery side, what shall I read? This question, wo vepeat,
is evgposted at once, 2nd it must be answered. Loavo the child to
himself, and his natural instincts, his love of adventuro and excite
ment, and his unformed tasto, readily lead him to chooso that read-
ing which satisfies his nature. As the mind grows like that upon
which it feeds, but little timo clapses buforo his imagination isso
excited by the unresl, his judgment so warped by the false, and his
taste g0 depraved by the unatursl, that he becomes unfitted for the
dull, prosy affairs of actual life, and longs for those scenes where
freedom runsriot and all law and restraint are unknown.

As we walk the streots of vur cities and viliages, and observo how
yrofusely a vilo and debasing literature is scatterod bruadcast over
the land, how cheap it is, what pains are taken to advertiso it and
bring it to the attention of our boys and girls, how attractive it is
made, and how weli calculated to inflame the youthful imagination
—~wo shudder as we contemplato the futyre, unless some powerru-
counteracting influence can be brought tq bear against it. The in
fluenco of a certain class of publications is go pernicious, so destruc
tivo of youthful morality, and ultimatéfy fraught with so great
danger to tho Slate, that we are fifd§nf the opinion that a law
ahould be pasacd by our present Lagizlature licensing and regula-
ting the sale of books. newspapers, aad magazines. Any publication
intendea for children to read which maked a criminal a herv, which
exalts lying and theft and murder, and ridicules all the nobler son-
timents of humanity, should be, in tho eye of the law, n disturber
of the peace aud prosperity of suciety, and be treated accordingly.

We say the strong arin of the lue should intcrvene, and rescue
tho youth of the land from the dobasing influence of this vile litara.
turo ; but wo have small hope that uny effort will ba made for this
purpose. Publishers of this class of newspspers and books wil! con.
tinue to ecatter their poison broadcast, and grow rtich in duing it ;
many of the boys and girls of cur land will eagerly dovour it, and
as & conscqueunce be induced to live lawless and irrcsponsible lives
and in process of time become inmates of our jails and peniten-
tiaries. All this we fear will continus to go un for years to come, 8s
it has for years in the past, before the general public will become
fully alivo to the magnitude of the evil.

We introduce this subject at tho pre .at time, not for the pur-
pose of advocating a stringent law which should regulate the publi-
cation and sale of the literaturo in question, but for the purpose of
directing public attention tn its gravity and seriousness, and offor
ing & word of suggestion to our tsachers.

The danger would be largely averted if children could be kept
longer under the influence of the school They would then not
only learn to read, but would acquire a taste for good reading.  As
their minds wero cultivated, and they becime pussessed of bruader
viows of life and the social relations, and sv were better able to dis-

uguish the real from the shum, they would turn away in disgust

l

cultivated taste. More schouls and wore schiooling should bo the
war-cry of those who wish to wagoe battle agninst this demon who is
casting such a blight vver so mauy mnocent Lives.

To teachers we wuuld say : You can du something toward avert-
ing the ovil by waking use of overy opportumty for croating « tasto
for pure and healthful Literature. If tho oppurtunity does not of-
for itacif, makeit. As far as poss.ble, kucv what every one of
your pupils rvads. ZFrequently you will find 1t necessary to con-
vinco the parents that thaur chuldren are receiving injury from the
papors they permut then to read.  TUnlettored fathers and mothers
cannot realize the danger which threitens thewr offspriug from read-
ing papers which they say wers purchised at a reputable bookstore.
Point out the danger, and substitute sumething better if possible.
Be sure that you fully appreciate the iumportance of the question,
and your seuse of right and duty wili readily suggest ways and
mo.ns tu dv all that lies within yoar puwer. —Puacific Schodsd Journal

CRITICAL READING.

JOEN X. GREGORY, LL.D.

Let me rupeat that reading is a twu-fold art : 1, the trauslation
of written language into oral language ; 2, the 1aterpretativn uf the
thought read. By the first we express in suunds what the author
wrote in signs. In the second we re-think what the author thought.
I advanco to the second.

The mastery of the thoaght is the final aum of all reading. Even
to read well for uthers demands to somo extunt the understanding
of the thought. We must get the meaning in order to give 1t,
though to many realers it uiay be fairly said, as 1t was to the
eunuch, ** Understandest thoa what thou readest?” In the uso of
reading, as the means of gaining kroswledge, the second artis the
all-importent one. To read for others i3 one thing; to read intelli-
gently for ourselves is mu:h move diffizule, as woll as wore useful.

Reading for the thougzht, or the critical reading of authors,
which I have said should alternate in the reading classes with the
roading for laaguage, embraces several sunewhat distinct steps or
parts.

1. The critical reading of an aathor requires us to know who and
what the author was; when and where he lived ; thu aim and cir-
cumstancss of his writing the bovk or pioce it gaestion, and some-
thing of his tim2s or cotemporaries. The botter we know an
author's histary, the better wo shall understand hus thought. This
is the prelimunary step.

2. The first step in tho intorpretation of a reading lesson is the
careful study of the maaning of the words used. Next to this,
and not to be separated from it, is the gaining of the exact niean-
ing of the sentences. To get the full meauing of what the author
scys must precede any fair eniticism of lus style, his apint or
his viewa. To accomplish this fully the reader must translato
tho meaning into other words. This 13 one of the most useful
processes in all teaching, since 1t compels the pupil both to think
and sroakh.

3. The study of tho author’s allusions, illustrations, aad figures of
speech, his tropes, metaphors, simiies, persunifications, cte., must
come next. They are s part both of the language and of the
thought, and the reader must enter fully mto these, must picture
them forth in all their breadth and beauty, ur he fails to think alj
+he author thought, and to see ali the author saw. Here too the
pupt may try transintion, seeking to ciange the figures both to
plamn statement, and into other figures. Since nearly all language
is more or less figurasive, this exercise 18 extromely uscful as a dis-

m that which so charms the ignorant and thase possesung an un- lciplino, and as a training for all intelligent reading. It yives to
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the imagination that quick and ready power of picture-making so
useful in thinking and so charming in speech.

4. The argument of the author will next come under roview.
His proposition, affirmed or implied, hus promises, whether facts or,
assumptions; his inferences and cunclusions ; all these must be un-
derstond and put to question.  All profitable reading, smd Sir Wm,
Haniilton, is a silent debate botween the book and the reader, and
this is tuue whother the article read is puctry or prose, story, ser-
mon or epic song.  Young veaders can do but Iittle of thus.  To rise,
as it were, above the author, and sit wu judgment on us work, to
call into yuestion the truth of his statements, the sondness of s
argutents. and the validity of his views and upunons, inplies a ta-
lent and intelligence akin to his own, The anthor and reader hold
conferences over each fact or truth stated.  Sentence by sentence,
thought Ly thought, the reader must ponder the author's words; )
and assent 0 or reject with intelligent reasoning of his own.  If 1t
is history, he must scan its assertions, weigh well its probabihties,
compare its several parts, and interpret for himself its facts and
events. If it is poetry, he must reanimate its imagery, sce again
its visioes, hear its rhythm aud melody, and under all this find and
judge the theury and spirit of the wuthui.  Su s eaclt department,
the true reader must analyze, '*read, mark, learn, and inwardly
digest,” the book or chapter he peruses. Only the strongest mind
can do this thoroughly, but all who read with pleasure or profit
must do it to some extent. Tolearn to do this is the last, best, and
highest aim of the reading class. Tt begins in the simplest reading.
Tt rises with steady steps to the highest.

5. The study of the style is also a part of the cnitical study of an
author. Simplicity, purity, clearuess, preasion, furce, clegance,
beauty of expression, these great qualties of style arc matters of
thought as weli as of speech, and are constantly under the eye of
the reader. He can be taught by one who knows, to detect and
understand all these in his daily reading lesson. and few attain-
ments in the art of reading will be found more useful.  An obscure
style is often mistaken by the young or careless for profound. He
stands in a sort of awe of the printed page, and thinks what is not
clear must be beyond his depth. So on the other hand clearness is
often mistaken fur truth.  What seems so plan and easy to under-
stand is counted as obvious truth. The reader must learn to ques-
tion bath false darkness and false light.

A ¥JARNING.

I must not close this talk without a warning against that bad and
pemicious notion adopted by scwie teachers who wouid make the
reading lesson the vchicle for all sorts of information, s scrap bag
for all the ‘* odds and ends” of knowledge. Every fact in the uni-
verse is related in scine way to every other fact, and an ingenious
teacher can hitch on to any reading lesson all he happens to know.
Reading of o stone, ho can lead his class tu stars and seas; to ages
past and kingdom come ; to paleontology, poetry, and politics; to
travel, history, science, literature, and common hfe. It may all be

vastly interesting. but as far as real eduzation or mstruction 18 con. |

cerned, it isas useless as a sky-rucket would be to guide abenighted
traveller through a wilderness. It 1s mere Chinese crackers and
fire-works, which amuse but cannut enlighten. A pertinent fact
brought forward to illustrate a point under discussion is often en”
livening and insiructive, but a budget of irrclevant facts 1s an ob-
stacle to a true understanding.

My time 18 up, and I leave to another the questions of means and
methods of training in this critical reading of authors.

An oata 18 a vain formalit, which binds no rcoundrel and strengthens
not the statement of an hmest mon.

MORNING WORK.

Porhaps, on the whole, moderately early rising is now a commoner
practico in cities than it was forty yoars ago. It seoms strange that
the habit of lying in bed hours after the sun is up should ever have
obtained a hold on the multitude of bram-workers, as undoubtedly
it had in times past. Hour for hour, the iutellectual work done n
the early morning, when the atimosphere .1 as yot unpoisoned by the
breath of myrinds of actively moving creatures, must be, and, as a
watter of experience, ts, wcomparably better than that done at
night. The habit of writing and reading late in the day and far in.
tv the night, **for the sake of quiet,” 18 one of the most mischievous
to which a man of mind can addict hunself. When the body is
jaded the spirit may seem to be at rest, and not so easily distracted
hy the surroundings which we thuink less obtrusive than in the day;
but this seceming is a snare. When the body is weary, the brain,
which is an integral part of the body, and the mind, which is simply
brain function, are weary too. If we persist in working one part
of the system because some other part is too tired to trouble us,
that caunot be wise managentent of self. The feeling of tranyuillity
which cumes vver the busy and active man about 10:30 or 11 o'clock
ought not to be regarded as an incentave to work. It s, in fact, the
effect of a lowering of vitality consequent on the exhaustion of the
physical sense. Nature wants and calls for physiological rest.

Instead of complying with her reasonable demand, the mght-
worker hails the ‘‘feeling ™ of mental acquiescence, mistakes 1t for
clearness and acuteness, and whips the jaded orwanism with the
will until it goee on working. What is the result? Immediately,

thie accomplishment of a task fairly well, but not half so well as 1f
it had been performed with the vigour of a refreshed brain working
in health from proper sleep. Remotely, or later on, comes the
penalty to be paid for znnatural exertion—that is, energy wrung
from exhausted or weary nerve centres under pressure. This pen-
alty takes the form of ‘“nervousness,” perhaps sleeplessness, almost
certainly some loss or deprecintion of function in one or more of
the great organs concerned in nutrition. To relieve these maladies
—springing from this unsuspected cause—the brain-worker very
likely has recourse to the use of stimulants, possibly alcoholic, or 1t
jmay be simple tea or coffee. The sequel need not be followed.
Night work during student life and in after years is the fruitful
cause of much unexplained, though by no means inexplicabie, suf-
fering for which it is difficult, if not impossible, to find a remedy.
Surely morning is the time for work, when the whole body is rested,
the brain relieved {rom its tension, and mind-power at its best.—
Lancet.
e Do —

FIRE PANIC IN A SCHOOL.

A fire broke out a short time ago in the German Catholic School
of the Holy Rodeemer, in New York, in which were zssembled
j some five hundred %;irls and two hundred boys. The building was

five stories hizh, the upper floors baing approached by a narrow
staircase. When the alarin was given, the scholars began tu leave
the building in an ordesly munner, under the care of their teachers,
who had previously drilled them with the special object of averting
a panic in case of an outbreak of fire. Disorder wes first produced
by the inrush of parents ana other friends with the object of rescu-
ing the children. At the angle of the stairs a child fell, and others
falling upon it, a blockade was at once produced. A panic then set
in, and a fierce struggle for life ensued, which baffled all efforts to
restrain it.  The confusion was climaxed by the breaking of the
balustrade. Many children foll into the space beneath, which was
soon half filied with writhing bodies. Fifteen young girls who
were at the bottom of this terrible heap were suffocated, whilst
many others sustained fractured limbs and internal injuries. The
school was situated among a donse population. After the panic
was ovar, the scene witnessed outside the building was of the most
distressing character. The parents of the dead and injured child-
ren were nearly frantic ; and even the polico, as well as the ordinary
ectators, wero moved by tho griof displayed on the recognition of

the little corpsas as thoy wore brought out of the building.
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Promotion Examinations.

We are pleased to acknowledge the receipt of Prumotion questions
from soveral Inspectors. It is apparent that in many counties a
fair effort is being put forth to secure a symmetnical classification of
the pupils in the pnblic schools. Iu this, the teachers should be
most interested, as much of their comfort and progress ina new
situation dnpends on the proper classification of their pupils. The
general register should show the place of every pupil, if this is not
kopt as it should be, a new teacher may easily be imposed on, by
childrun anxious to get into a higher class than their inorit warrants.
Strangoe to say, most teachers are averse to keeping their rogisters
properly  They think it too much work, and consequently neglect
an important and imperative part of their duty. Especially 1s the
general register left without the necessary entrics, thus entailing on
teachers who change their situations needless trouble and aunxiety.
With registers woll kept, there is a constant exhibit of the progress
of every pupil in the school ; besides, the information they should
contain is of great value to tho section for future reference. It is
the Inspector’s duty to initial thosein whose prowotion he concurs,
but huw can he do so when the names are not entered ! Evidently,
improvement in this matter should be brought about as speedily as
possible  Perhaps discussion of registers at an association would
help some to a fuller discharge of their duty. Severe measures are
hirdly necessary. when it is obvious a portion of the teacher’s legal
duty is to keep the registers in the form préscribod by the Educa-
tion Department. The form now in useis consistent with a well-
nanaged school, and there is no reason why all the blanks should
nut be accurately and promptly filled.

‘

ADDITION AND SUBTRACTION.
CLASS I TO II &,»'.“‘

“_e

1. Which is the greater, the nddends orithe sum }

9. What is meant by carrying? Hnw,,_ y would you carry
from 109 ; 200 ; 712; 8385; 70407 .8

3. Namo the tertis of subtraction. How would you proven
question in subtraction, by subtraction? FHow would you prove
it by addition¢ BDfust the minuend be always greater than eithor
the subtrahend or the differenco? Tell which is the greator, the
subtrahend or tho difference. }
7=4. Show as well as you cau that carrying, or borrowing in sub-
traction, is the same as adding the same number to both winuend
andisubtrahend.

5. ‘Find the sum of 10; 1040, 69, 8275, 491,
differénce between 1000 and 101.

6. Bv subtraction, find how many times
4734

7. The sum of fivo addendsis 2373 ; four of them are 78, 489, 67,
and 910; find the fifth. Tell in words how you would do this
question: )

8. How much must be added to 4030 to make the remainder
after 70,980 is taken from 1,000,000?

9. From the sum of all the numbers ending in 2, betxeen 3 and
10D, take the sum of all the numbers ending in 1, between 7 and
98.

10. A boy has $2.00. He buys at 19 cents cach as many pencils
as ho can ; how many did heget? How many cents has he left?

78, 309, 41, and the

ARITHMETIC.

CLASS II. IO 1IL

1. Whon can questious in addition be dono by multiplication ?
Toll how 7896 times 439376 conld he found by addition. What is
meant by partial products? . . o

2. Multiply 89768 by 7896. Do this question by multiplying
first by 7, thon 9, then 8, then 6.  How would you prove your work
is corvect by division? How by subtraction 1

3. The factors of a number ara 7, 18, and 5: find the produc* of

789 can bo taken from’

that number and 9047. Having the factors of a number, how
would you find it ?

4. If you forgot tho produot of 8 and 9, show how you could find
it.
5. By what must one willion be dinmnished that the romaindor
may exactly coutain 194 By huw much must 1t be mcreased that
the suin may exactly contain 197

6. Show by subtraction that 4823 contains 689 seven times. In
this question, tell the divisor, the dividend. the quotient, and the
the remainder.

7. Divide 7131986390 by a number, the factors of which are 13,
11 and 17 Find the correct rematnder and tell how you found 1t.
What was the unit in the first quotient ¢ In the third ?

8. State how multiplication can be proved by casting out the
nines. Shew by an example that this is not a safe test.

9. In a township there are 600 voters; if 151 do not vote at an
election, find the greatest possible number of votes which each of
two candidates may receive.

10. Simplify 146x79x84x16+73x 334 x17x 8

GRAMMAR.
' CLASS IV 1O V.

1 Name the sexes. Name _.ogenders. State how sex differs
from gender.  What is mneaut by common gendei?  Parse thoe word,
“they,” in the following: A boy, a girl, and a lamb were in the
field, but they went out of it.

2. Give as many rules as you can for the use of the comma, pe-
riod, question mark, quotation marks, and puint of exclamation.
Write senténces to illustrate the use of the rules you give.

3. What is meant by analysis? Analyze the following : *¢ Well
Jasper, you'll spend the night with us; won’t you?" said the guide.

4. Which is the abuve, a direct or an indirect quotation? Give
rules for changing from one to the other. Apply them to the sen-
tence given.

5. Discuss the use of ‘‘his” in the sentence,—Neither the boy
nor the girl had his supper. *

6. ‘¢ Away went Gilpin—icho but he

His fame soon spread around :
He carries weight ¢ hérides a race!
*T'is for a thousand potnds!”
{a) Pagse italicized words. ;1
(b) Change into prose. ¥
(¢) Nawne the marks used in the extract.
{d) Why an apostrophe in'Tis? Why in John's slate.
7. Correct the following :
I did'nt use to do it.
He married a negro.
It wos bought at Amos 4he grocer’s.
Will I get my lesson.

GEOGRAPHY.

CLASS IV, TO V.

1. What boundaries of Ontario are indefinite? Why are they
indefinite? Givo the proposed methouds of settlement. .

2. By means’of a table give the names of the cities of Ontario ;
the counties in which they are situated ; the railroads passing
through or into each.

8. Trace the course of the Pacific-Railway through the provinces
of Canada.

4. ‘How does a county town differ from any other town? Name
ten towns or villages that are not county towns. Tell the county
in which each is to be found.

5. Why are north winds cold and south winds warm? Give the
cause of wind. Explain the use of the trade winds.

6. Outline a map of Europe. On it show the coast-wators. The
boundaries of the countries. The mountain ranges. The rivers.
Print names of countries, mountains, and rivers,

7. When does the sun cross tho equator? When is it farthest
north ? When farthest south? What is meant by the declination
of thesun?

8. Where ata the following in greatest abundance : Tea, Oranges,
Gold, Lead, Lions, Negroes, Timber, Grain, Machinery, Intoxi-
cating drinks ?

9. From what do tho rivers got their supply of watert Name
the common forms of water and explain how cach is produced.
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HISTORY.
CLASS IV. TO V.

1. Namo tho dfTerent invasions of Britain. How does an in.
vagion differ froma rebellion ¢ Sketeh the rise and progress of any
rebellion with which you are well acquainted,

2, What Queois have reigned on tho British Throne? Givo the
dato of thow accassion, and onv nnportant ovent in the reign of
oach.

3. Dofine the word ““treason,” as fully 2s you can. Nameo some
persons pus to death for this crime.  Be careful to give the exact
form of treason for which cach sulfered.

4. Givo the composition of the Briish Parliamont. When did a
sovereign oxercise tho veto power ( When in Canada was it Jast
exercised 7 What is meant by this powor?

5. Tell all you know of the origin of the two great political par-
ties of England. Give some of tho views held by each on the publio
questions of the time in which they bved.

6. Whois the present Premuer of the British Pathament?  With
what d.flicult question 1s he grappling?  What does he mean by
saying ** Centr.alization is the cutse of Lrelund.”

= Under the following hoads, sketch the steps by which tho
American colonies became wdevendent :

(@) Cause of dissavisfaction.

(v) Declaration and progress of war.
(¢) Interferenco of other powers.

(@) Close of war.

NORTH YORK UNIFORM PROMOTION EXAMS.

READING.
CLASS 11, TO YONIOR IIL

IL Book, pago 115, to ‘‘ queer stocking, said Mary.”

Valuo 30 marks.
JUNIOR III. TO SENIOR III,

IIL. Book, p. 33, to **Stand by to luwer away tho beats,” p. 36.

Value 30 marks.
SENJOR III. TO IV.

II1. Book, page 119, to ** Told in his own words.”
Value 39 marks.

Nore.—This paper is not to be scen by candidates. The selec,
tions have been made to test intelligence, fluency, pronunciation-
time, d:c. )

Should it be impossible to hear the reading except in the pre-
sence of tho candidates of the same class, it is designed that one
candidate shall begin where the one reading beforo left off, and the
selection is chosen su that the closing (init of the first shall be the
starting point ef the secend, and so on.

SPELLING axp LITERATURE.
CLASS 11. TO JUNIOR 111
1. Writo carcfully, correcting mistakes in the following :
(a) The window pain or the cubboard shelf.
(b) Romembring that our Father’s at the healm.
(¢) A journy from the medow across the monntains.
(d) That silly fellow liked mschif, and taught silverlocks.
(¢) They knited some stockings for some poor neighbor's
children.
2. Some wards in the following list are incorrectly spelled ; write
them all correctly :
Acceeded, demured, pleasantly, sissors, plaged, suddently,
seperating, courteseyed, parliment, loosened.
3. Write the following wordse with their meanings:
Substance, sheltered, nestlings, trosses, hearth-rug, a gentle.
man, sentenced, pondered, meddlesome, perceived.
4. Change as far as you can the words, but not the meaning, of
tho following sentences :
And then some pretty hymn Ann sings.
A little Loy hung down his head.
The remains of their dear pavents were laid in the grave.
He met a face that was deadly pale. >
Virtue alone stands fast.
5. What is & fable? What good lesson should you learn from

the lessons :

“The Boy and the Nuts."”
¢ Ditty Tim,”
*Tho Boggar Man.”
Write from memory the verso boginning ¢ Little deods of
kindness,”
Values :—Ful! marks 10 for ozch question.

JUNIOR 11X. TO SENTOX IIT.

1. Writo in full, correcting whero nscessary, the fullowing linos:
Her ratling shrowds all sheothed in ice.
A look of compission and affedility that familiarised.
This ingeneous boy trained some partriges.
Its galant defouse by a handfull of pioncres against tho allid
Indians of Ohio.
A lofty precipicce in front. In simphone austere.
2. Write all the following, correcting whero necessary :
Slackning, herbage, enginering, hidions, amature, mischiev-
ous, discreter, lusivus, appalling, perigrenations, untame-
able,vengance, asylum, vicoous, veternnary, superciliously,
schemes, pluintif, cyprus, innocent.
3. Corrcet where necessary, and define :
Muintenance, adjuict, Suskatchiwin, civelized, rustick,
woodland, punctuality, couscieuce, bedewed, opiate.
: 4. Chango the italicized words but not tho meaning of the fol-
owing :
The maintenance of the dam is a matler of vital impertance.
The oppurtunity of pursuiug a liberal course of study.
So fumed for his talent in nicely discerning.
Look aloft, Loy, aloft.
_ Too highly civilized for n nomadic lifo.
5. (2) Who wrote *‘The Discontentod Pendulum,” and what
moral should wo learn from it ?

{2) What traits of character in ‘‘ John Maynard” mako him
appear so noble? Who wrote that lesson ¢

(6) Write from memory the last two verses of the ‘* Tyrolese
Evening Hymn,” commencing, ** Yos ! tuneful 15 the sound.”

Values :—Full marks 10 for each question.
8ZNIOR III. TO IV. CLASS.
1. Write, with nocessary corrections :

(4) Napolions magnifecent size and proportions, his inteligent
head, white-tiped tail, made him as remnarkible as his
peerless namsakeo.

(8) The mercyless broom frequently knocked them down from
the cornises and curtin rods, amid dericivo shouts and in-.
cesant chaterings.

(8) When the coloney of Pensylvania was pressed with scarcety
of provisions the indians cheerfully rendered asistance.

2. Spell correctiy and define:
recherous, perilousiy, baize, catastrophy, sacrifised, com-
memorate, saucopan, auctionere, Febuary, bucaneers.
8. Introduce new words or phrases having the same meaning as
those in italics in the following :
But lightly ke'll reck if they lat him sleep on
In the grave where a Briton has laid him.
Even this did not diminish his generous anxiety.
Some henrtless wretch had peeled the bark.
The t;me had now arrived for the termination of this strange
contest,
4. (4) Who was the *‘ peerless namesake” spoken of in the first
question on this paper ? snd tell what you know of him.

(4) What propensity of Jacks, the pet monkey, mado him
very useful about a house ? and in what way? Explain how he got
away and was driven back to his home one day.

(2) From what work is the lesson, *‘My Pet Monkey,"” an
extract ?

5. (4) Tell in a few words by what means John Adams, when
boy, was made willing to study as his father desired.

(6) Write from memory what you can of one of the following:
(‘:‘};I‘}_ne "Soldior's Dream,” ¢ Somebody’s Darling,” or *‘ The Cld Arm

air.
Values :~~Each question worth ten marks.

——

GRAMMAR ayp COMPOSITION.
CLASS 1I. TO JUNIOR IIL
l.dWrito threo sentences of not less than six words each about
e dog.

| th
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2. Point out the nouns in tho following sentonces :

John is a good boy.

Tho horse leaped over tho fonce.

Father satd crying was no vse.

3. COurrect tho following sentonces :

These apples 18 sweot, That is Johns coat. ITo was drownded
in the pond. Hu went to toronto. I done a problem in
arithmetic.

4. Mako complote sonso of the following :

"The hores is .

Henry is angry at .

oxorcise. to come to-morrow,
0. Describe the school-room in which you are writing.
Values :—Euaoh quostivn worth ten marks.

told me how he
is a vory usoful

JUNIOR I1I. TO SENIOR MI.

1. Givo tho part of speech of each word in the following : I once
had many frionds, but some of them are now dead.

2. Correct tho following : X have two brother-in-laws living in
England. You was very quiet this morning. Who did you sev at
the Gardens to-day? Did you ever see the Queen’s of Eungland
crown? ‘Those molasses are too thick.

3. Write five simplo sentonces of not less thaun six words, and
draw a lino under the predicate of each.

4. Add subordinate clauses to the following, making complete
complex sentences : James told me that The ques-
tion is how This is the house where .
Ho still lay where He brought back the book
which .

6. Give a brief account of your last pleasuroe trip.

Values :~Each question worth ten marks.

SENIOR Il TO IV.

1. In the following sentences, show the subject, the predicato,
and the modifiors of each :—Never had thero been so great an ox-
citement in the town. Forth from the ranks rushed the gallant
Honry.

2. Parso: He made his father angry. Tell me where he is.

3. Give the plural of chimney, suvliluquy, staff, cherub, volcano:
and the feminine of friar, lord, siag, bachelor, negro.

4. Improve the literary form of the fullowing: A fox was pass.
ing through a vineyard, and he saw some fine bunches of grapes on
one of the trees, and sv he tried to reach one of them, but it was
hanging vory high, and he could not get it.

6. Combine the following groups of statements into a simple sen-
tence: A fine lawn sluped away from the mansion. This lawn was
studded with clumps of trees. These clumps were so dispersed as to
break a soft fertile country into a variety of landscapes.

Values :—Each question worth ten marks.

GEOGRAPHY.
CLASS I TO JUNIOR ITL

1. Give the meaning of the following :—Geography, lake, river,
island, sca. acean, mountain, equator, pole, and zone.

9. Name the continents and oceans.

8. Name the principal villages and streams in your own town.
ship.

4. What is tho shape of the earth? Why do we have day and
night? Why is it warmer at the Equator than in the north or
south Temperate Zones? What is meant by the Eastern Hemi-
sphere? What by the Western Hemisphere 7

5.k\Vhat are the chief agricultural products of the County of
York? .

Values :—Full marks 10 for each question.

JUNIOR IIX. TO SENIOR 1II.

1. Dofine the fulluwing: Cape, lake, isthmus, peninsula, me-
ridian, sound, river, valley, prairie, mouutain.

2. Name the townships in tho County of York, grouping them in
their respective Ridings. .

3. Name in order, beginning at the west, the provinces of the
Domniinion of Canada. X

4. Name two large rivers in each of the continents of North
America, South Amorica, Europe, Asia, and Africa.

5. What are the chief prolucts aud industries of our own Pro-
vinoe !

Values :—Full marks 10 for cach question.

. SENIOW IIL TO IV, CLASS.

1. Define meridian, estuary, planet, promontory, watershed,
ecliptic, empire, zone, strait, delta,

12. What and where are Moatreal, Azov, Coylon, Rhone, Him.

alaya.

iz Namo tho counties bordering on Likes Huron and Erie.

4. Montion the various circumstances by which tho chimato of o
country may be influenced.

6. Namo the chief products and industrics of tho Dominion of.
Canada,

Valuoes :—Full marks 10 for each question.

ARITHMETIC.

CLASS II. TO JUNIOR IIT.
(a) Writo in words 1883, 51013, 2102054, XLIV, XXXIX,
CXCIX. Y ’

(b) Write in Roman numerals 44, 77, 111.
{c) Write in figures ono million, two hundred and furty-two
thousand, fuur hundred and six.

. (a) Add together, 7256, one thousand five hundred and sixty,
MMCXLLV, 425649, and MDCLXXVII,

() Find the differenco botween 21764932 and 14826984, and
from your result subtract 545265.
. (u) Multiply 473219865 by 4793.
(0) o 2732145 by 28, employing factors.

. Divide 271325466 by 9, and divido your quotient by 257.

. A farmer sold 45 bushels of wheat @ 90c. per bush., and 60
bush. oats @ 42c. per bush., and with the money re.
ceived bought.cloth at 73c. per yd. How miany yds.
did he buy?

Values :—Full marks 10 for each question.

JUNIOR III. TQ SENIOR I

1. (a) Define: a number, addends, minuend, multiplier, quotient.

(b) By dividing a certain number by 88 I get for quotient
2960 and remainder 16. Find the number. :

2. (@) 4 has 3120: B has 853 more than 4 : C has 88 less than

A and B togeither, and D as much as the other threo.
How much have they in all?

(b) A man divided $18775 cqually among his five sons, and
$6416 less than that emount equally among his six
daughters. How much did each son receive more than
each daughter?

3. Find the amount of the following bill :—-379 yds. silk @ §1.75
per yd. ; 728 yds. muslin @ 39c. per ¥d. ; 625 yds. cot-
ton @ 1lc.per yd.; and 195 lbs. tea @ 74c. per b,

. () Give tables used in measuring Jength, time, liquids, and

for weighing drugs, and precious metals.

(a) How many drams in 1 ton, 2 cwt., 3 qrs., 4 1bs., 50z ?

(b) Reduce 4729384 sq. feet to acres, rocds, &c.

Valnes :—Each question worth ten marks.

SENIOR IlI. TO IV. CLASS.

1. Define meusure, multiple, G. C. M., fraction, terms of a fraction.
2. 4 owned u farm of 240 acres, 3 roods, 4 per., 10 sq. yds. He
sold to B b9 ac.. 3 ro., 6 per.. 18 yds., and divided the
remuinder equally among his three sous. How much
did he give each?
. 3. Find the G. g M. of 2151, 67545, and 437292.
4. Arrange in order of magnitude (greatest first) the following
fractions: § 4 34 35.& 33
6. In a cricket match one side of 11 men made a certain number
of runs ; one obtained % of the whole number ; each of
two others ¢ of the whole, each of threo others one-
twelftl. of the whole, and the remaining five 150 runs
among them. Of these last, four scored altogether 14
times as many as the other. Find the whole number of
runs, and the number scored by gach man.
Values :—Each question worth ten marks.
P e
Mr. W. E. Sheldon, Secretary National Educational Association,
announces that the next Annual Meoting of the Association will be
held at Saratoga Springs. The National Council will hold sessions
at Congress Hall, July 5, 6, and 7. The General Meetings, snd
other Departmants, will hold sessions July 9, 10, and 11. The
American Institute will follow at Fabyan's, Whito Mountains, on

Ot s

[
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Il'-he 11th, 12th, and 13th. Frogrammes in due time.
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Practical Jepartment.

SUGGESTIONS TO YOUNG TEACHERS.

1. Make weekly or bi-wookly inspoction of all books held by the
dupils, holding each respousible for tho right use of the same.
This will prevent muach mutilation and destruction of books.

2. In the class.rooin, teachors should not confine the attention of
the pupils exclusively to what is found in the books. “‘ Books are
but helps,” or instruments ; and whils that which is contained in
them should be judiciously used and theroughly understood, yeot, ro
far as time will permit, the teacher can, to advantage, introduce
such matters as are not only valuable in themselves, but such as
will tend to impress the subject of the lesson more firmly upon the
mind.

3. Be judicious and sparing in awarding credit or discredit
marks ; to be lavish, would render themn cheap, and comparatively
valueless

4. Before reproving delinquents in recitation, first inquire whe-
ther or not they have studied, and if so, what effort has been made.
Some pupils may devote much time and lubor to the acquirement
of their lessons, and yet in the class-room be weak in recitation :
and to denounce such would tend to discourage rather than stimu-
late.

5. During a recitation, the atiention of all should be engaged
upon the lessun or subject under consideration.

6. When a pupil applies for assistance in any gquestion, do not ac-
complish the whole yourself, neither send him away entirely un-
aided ; but after he has studied the subject faithfully, present to
him one or fwo of the leading principles involved, and then leave
him to develop the matier himself. Too much aid is sometimes
worse than too little.

7. Teachers should, beforo entering on their duties for the day,
be thoroughly conversant with the subj et of each lesson. A teacher,
while conducting a recitation, should never be obliged to refer to
the book or map for the purpose of ascertaining whether or not the
pupil is correct in his answer. Besides displaying a weakness on
the part of the teacher, there arises in the mind of the pupil the
query—Why should I study what my teacher does not know ?

The teacher should be first well acquainted with the true answer
to every question, and the correct pronunciation of every word in

o the several lessons. It will be seen that many advantages attend
this plan ; the chief of which are—much time is saved, the teacher
instructs with more facility and success, and the pupil, observing
the familiarity of the teacher with the several subjects, feels for
him a greater respect. .

8. In hearing a lesson, give the pupil time to answer when it ap-
pears he has a correct idea, and merely hesitates to find words to
cxpress himself ; but when it is evident that he is ignoraut of the
answer, waiting is but loss of time.

9. Ba sure the pupils have gained ideas. Words, without ideas,
clog the mind.

10 A teacher taking charge of a new class, should at first advance
it beyond the farthest®point it had previously attained in each study.
In case the teacher finds the new class deficient in what has been
passed over, he should not turn back until about two weeks have
elapsed, when all necessary reviews may be made ; because when a
class passes under the control of another teacher,a sudden retrograde
movement would produce discontent in the class. At the same
time, the teacher should avoid allusions tending to disparage the
course of his predecessor in the estimation of the class.

11, Tho hearing of lessons should not ocoupy more than one hour
and a half daily ; the remaindor of the day being devoted to ac-
tual teaching, when tho lessons for the following day may be
oxplained’'by the teacher. In Grammar Schools, answering in
concert should be abolished.

12. When practicable, teach by means of objects, or through the
medium of the oye : in Geography, use glohes, maps ; in Astronomy,
use orrery, globes, and diagrams ; in Spelling, frequently requive
the pupils to writoe the words or sentences given.

13. If you have no drones in your school, talk at each recitation
to the dullest in youn class, and use all your ingenuity in endeavour-
ing to make 1um <smprehend. The others, then, will be sure to
understan?,

14. Mrke each exerciso as attractive as possible, Think out
your methods beforehand, and illustrate freely.

15. Cultivate self-control; never be led into confusion, and
above 21}, bo in carnest. .

16. Be checrful, and smile often. A teacher with a long face
casts a gloom over overything, and eventually chills young minds
and closes young hearts.

17. Use simplo Inngnage when you explain lessons. Long words
are thrown away in the school-room.

18. Thoroughly test each pupil on the lesson, and do not be
afraid of repetition. . Review every day, or much will be lost.

19. Do not try to teach too much ; better teach a little and teach
1t well,

20. Endeavour to make your pupils understand the meaning of
what they study. Probe the matter to the bottom, and get at the
real knowledge of your scholars.

21. Cultivato the understanding, and do not appeal directly to
the memeory.

42. Lay the foundation of knowledge firmly and well.

23. Impart right principles, and lead your pupils to a higher le-
vel, to a nobler range of thought. Endeavour to accomplish all
that skill, intelligence, and love can suggest.

What now you do, you know not,
But shall hereafter know,

When the seed which yon are suwing.
To & whitened field shall grow.

"Tis & rich young soil you're tilling,
Then scatter the good seeds well ;

Of the wealth of the golden harvest
Eternity will tell.

24. Teach your pupils to fight manfully in the warfare of good
against ovil, truth agamst error; and above all, let the cternul
principles of right and wrong govern your own life, and form a part
of your own character. If you do this, you will *‘sow beside all
waters, and eventually bring home your sheaves rejoicing."—E. V.
DeGraff, in Virginia Educational Journal,

THINGS STUDENTS SEQULD ENOW.

The following is the shortest and most accurate method of com-
puting interest known, and is worth preserving. Multiply the
prineipal by number of days, and divide—

If at 5 per cent., by 7,200. If at 11 per cent., by 3,273.

If at 6 per cent., by 6,000. If at 12 per cent., by 8,000.

If at 7 per cent., by 5,143. If at 13 per cent., by 2,760.

If at 8 per cent., by 4,600. If at 14 per cent., by 2,571.

Jt at 9 per cent., by 4,000. If at 15 per cent., by 2,460.

1" av 10 per cent., by 3,600. 1If at 16 per cent., by 2,250,
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THE RECITATION.*

In the olden time, the skill of the school-master was measured
by his ability to keep order, even if he kept it by striking terror
into the minds of his pupils ; and even now many school-officers
suppuso that if a teacher has good order, he is & good teacher.
This is not necessarily the case. Many teachers, without either
learning or ability have good order. Tho test of the modern teach.
er, or rather the modern test of the teacher, is his skill in arous-
ing and developing thought and imparting knowledge. This is
chiefly dono by the recitation, The recitation is the one test of the
teacher. If he docs not understand its purposes and cannot guide
it to the accomplishment of these purposes, he fails professionally
no matter whatever clse ho succeeds in.

The objects of the recitation are :

1. To test the preparation of the pupil.

2. To train the pupil to correct expression of thought.

3. Tofix the useful information contained in the lesson.

4. To elnbornte and add to the text of tho lesson.

Let us glance at each of these topics, for we do not intend to en-
large on any one of them.

1. To test the pupil's preparation,

This is named first, because it naturally comes first in the recita-
tion. The lesson is assigned as a task to be learned, to be mastered.
The pupil should understand that he will be held responsible for
the lesson, and he will be severely tested upon it before any help is
offered by the teacher. This test will detormine largely the kind
of preparation the pupil will make. If tho test is casy, general und
scattering, so will be the preparation. But if the questions are
penetrating and the test searching, the pupil will acquire the habit
of accurate and thorough preparation.

2. To cultivate in pupils correct expression.

One would suppose, by the way some teachers talk during recita-
tion, that the objoct of it is to train feachers in the art of correct
expression. Whoever recites has the benefit of the recitation. If
the teacher recites he has the benefit of it ; if the pupil recites he
has the benefit of it. If the teacher is intelligent and well prepared,
this method is entertaining to the class, but of comparatively small
profit to them. The pupils like it, for it does away with the neces-
sity of their preparation. During the recitation the teacher's words
should be few and right to the point. But in case pupils can’t say
anything worth mentioning about the lesson, who is to break the
silence ? IF the class fail for want of ability, the teacher must, of
course, proceed to help them to get the lesson ready for another
recitation, when they will be expected to recite.

3. To fic the information contained in the lesson.

To do this it is necessary to repeat and reiterate. There is no
easy path to it. The luws of association are to be remembered and
applied, the understanding s to be reached, but we can’t do with-
out the drudgery of repotition. Some educators say, *‘Reach the
understanding, and the memory will take care of itseif.” T don’t
beliove it. How do we learn the multiplication table? I would
advise teachers to revise every lesson before beginning the advance,
and review tho advance lesson tvo. By reviewing the advance les
son I mean to have the same topic discussed, or the same question
answered by different pupils, or more than onco by tho same pupil
during a recitation.

4. To elaborate and add to the lesson.

This is the entertaining part to the pupil, and to the teacher too
if he have a point to make, or an apt illustration, or a little new in-
formation to impart. But this can seldom be done without yre-

* By W. L. Ballantine, Mahsnoy City, Pa., in New York Scheol Journal.

vious proparation by the teachor. It can’t be done at every recita-
tion by the vory best of teachers, but it might bo more frequently
done. A good deal of timn is wasted by desultory explanations,
class-room platitudes, worn-out illustrations, vte. Here is where
the teachot’s industry, skill, and ingenuity can be turned to good
account for himself and his school.

A very common kmd of recitation is that styled by Baldwin
““The Drifting Method of Recitation.” This is the method that
takes its own course. Anybody can conduct it. It conducts itself,
Tt begins anywhere, drifts everywhere, and ends nowhere. The
teacher, like a rudderless vessel, is driven this way and that way
by every passing whim or fancy suggested. It isan easy way, 8o

casy that the teacher, though asleep, need not err therein. May
their tribe decrease.
No one method is to be adherad to for young pupils. The best

method for grammar schovls and high schouls is the topical method,
interspersed with questions and answers. But there should be
some written recitations too. A good method for rucitation is the
following :

1. Review of preceding lesson.

2. Recitation of advance lesson.

8. Addition of new matter by the teacher.

4. Recapitulation of advance lesson.

Thus far and no farther can we go in advice. As to how to re-
view che preceding lesson, to recite the advance leason, etc., that
must be left to the judgmment and resqurces of the teacher. He can
do it well without some spscial preparation, but he must be allowed
to put himself into this part of the work, and if he fails to do it
successfully he must fail. The conclusion of the whole matter is,
therefcre, that successful teaching depends moce on the man or
woman than the method. )

WHAT SHOULD PUPILS KNOW?

A committee of the Board of Education of the city of Philadel-
phia has been visiting the schools of difierent western cities and de-
terming the quality of the instruction given in them by applying a
test to the fourth-year grade. The test required of each pupil is
that he should write in proper forin upon a page of letter paper a
letter in which he should relate his experiences on the way to
achool, or something of a like familiar character. The relative ef-
ficience of the instruction given in the schools of the different cities
is to be dotermined, in tho minds of this committee, by the ratio
of correct papers prepared. They selecied the fourth-year grade
for the reason that nearly one-half of those children who enter the
public schools withdraw from them at this stage or before. Ry the
test applied thoy assume that it can be approximately determined
how much of real preparation for actual life the schools have led
these children to wake. .

What could be discovered by this test ?

1. The pupil’s ability to spell, to construct sentences, to write,
and to punctuate. This is the formal side of composition.

2. The character of the pupil’s vocabulary ; which would indicate
the degree of culture in the use of language which the home and
the school had furnished. ®

3. The pupil's habits of observation. The paper will show
whether he has formed the habit of sharp and discriminating ob-
servation, or has not yet learned to see what his eye rests upon.

4. The order or method of the pupil’s thinking will be shown.
Do his ideas follow each other in obedience to law, or do they come
without order or method ?

5. The ability of the pupil to select out of the flood of things that
ave present to the sonses thosy that are important to be known,
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6. The power of solf-control will bo manifest by the readiness
with which the pupil can concentrate his energics upon the task as,
signed, and the persistenco with which he holds his mind to its ac-
coraplishment. .

7. Indiroctly, the paper will show how well the pupil can read.
His vocabulary, orthography, the construction of his sentences, the
capitahization and punctuation, wiil be indicative of the intelligonce
with which ho can read and has read the printed page. Tt will not
show much as to his knowledge of arithmetical processes or of go-
ography, but from the paper, and a glance at the programme schoo)
work, agood guess <an ve made of his attainments in these studies,

Wa believe that a discriminating observer can make 1t s discoveries
suggosted in tho foregoing statements from these papers, provided
tho pupil hias had sufliciont practico in this kind of exercise to make
it a famuliar and casy method by which to express his thoughts,
Pupils who lavo had no practice in composition und letter-writing
would be so embarrassed by the novelty of tho mode of expression
and ignorance of what wo havo valled tho formal side of compasition
that they could do nothing.

Wzat shall be said of the propriety of applying the above test to
pupils ranging from nine to ten years of age? There are two phases
of the question which deserve consideration:—

(1.) 1s this test a ficting test of knowledge? In other words, is that
knowledge which this test implies tho knowledgo which the child
most needs if he is to withdraw from school at this age ?

(2.) Is this test o proper one to determine whether the mental
training that the child has received is what hie should receive during
the first four years of his school life?

The questions ask for diffcrent things, and yet it may bo true that
the answer of ane will determine tho answer of the other. Lot us
try to unswer the second question.

During the first cight or ten years tho child must be employed in
obtaining 2 knowledgo of facts. It is the age of the acquisition of
new idzas aud forma. It is the time for storing the mind with mate-
rial for future eliboration. These things acquired must be named;
henco tho importance of language. These things with their names
musgt be repaated many times and in varied relations in ovder that
they may bo familiarly known, The child is only able to see tho
outside of things—2he skin of them. He is naablo to havea know-
leuge of the full contents of anything that he may learn.  Words
are, to him, only a small part of wkat they come to mean later in life,
butthey stand ‘or something, ane this something is a part of what
they aro subsequently found to sontain. The entire energy of the
mind is expended in acquisition of new tdeas, in memory, and in imayi-
nution. There ave comparatively few of those acquisitions made
that resuit from the higher processes of thought. The child 18 con-
stantly taking in and storing up iu the mind the germs of ideas, as
it were, which future thought 1s to develop.  He can know nothing
completely, but he should have a ready knowledge of many things,
so far as ho is able to know them. These things should be of these
things which he will probably spend his future hfe in claborating.
Ready knowledge of these implies familiarity with the words which
express them. ‘This involves not only the power to talk, but to read
and to write; that is, the spoken form of the word and aizn ¢* ¢ printed
and written form, and the proper arrangement of thesv sa sentences.
It would be an excellent test of the pupil's familiarity with deas
and their names to cali upon him to write down in connected form

kis ideas in any oo of the fanuliar fields in which lus mind had been
wont to work.  This would be a epec.ally good test provided the
pupil had not been accustomed to write duwn his idens in that tield.

1t is our conviction that few pupils in our public schuols, of the
grade named, can acqmt themselves woll by this test, but if their
training ind been what tho preccding analysis suggests, it 1s quite
avident that the test would mako that training mamfest.

SCHOOL RECESSES.

There i a growing disposition to queation the wisdom of general
recosses in schools.

The reasons advanced for abolishing this timo-honored custom are
the following:

1. The recess in the wintor season is prolific of colds caught from
exposuro on the play-grounds, or from sitting in the school-room in
a perspiration resulting from excessivo exercise at recess.

2, Many of the cases of discipline~-some say one-hulf of them—
arijsg from trouble on the play-ground.

3. Thevo is great danger of bodily injury from tho reckless play
of a large number of chilaren.

4. The opportunities for acts of petty tyranny of the strong against
the weak would be diminished by abolishing the recess.

5. The opportunities for moral contamination would, theroby, be
reduced to a minimum.

These aro undoubtedly objections that hold egainst the general
recess.

Whu can be said for it 7

1. Itis an old custom, practised by tho school for gencrations.
What the wisdom of generations has sanctioned, especially in the
sphero of conduct, may be supposed to have some gocd reason for
its continued existence.

2. The school Jeeds rest from study. Tho most perfect rest,
except sleep, results from the transition from study to play. The
last hour of both the morning and evening sessions will e much
more fruitful of intellectunl acquisitions if there is an intermission
from labc: for ten or fifteen minutes during the session, in which
the pupils engage in freo and activo play. Tho moro earnest, in-
dustrious, and orderly the school, the mnore necessity for this period
of complete rest. Gymmnastics is suggested. But this exerciso is
too much akin to the orderly proceduss which is the charactenstic
of work to make it the best rest for the mind.

8. Tho public school is the training ground for active and inde-
pendent life. Thera the children of all classes meet upon a plane
of absvlute equality, as to rights and privileges. In the school-reom
equality is maintained by tho teacher. On tho play-ground it ia
enforced by the put lic sentiment of the school. It is here that the
strong learn to respect tho weak, and tho weak and timid to main-
tain his rights against the strong. It i= here that children learn
1o estimato each other by tho personal qualities each possesses,
rather than by the poverty or riches f the family.

The common school is the nursery of repubiicznism, and the play-
ground is only inferior to tho class-room for implanting ite prinziples.

4. Discipline, the training of the will, is the main purposs of the
school. It is no valid objection to the general recess that it affords
occasions for the exercige of this discipline.

5. If it were true that the opportunities for moral contamination
wero increesed by the public rccess, it would be good reazon for
|abolishing it. But it seems to us that this is not the truth. Im-
morality does not seek to display itself in the sunlight and to the

public gazo. Wo mean those grosser forms of immmorality into which
children may be carly led. It is only the secret and hidden places
that are favorable to this. The abolishment of the public recess
will remove one of the strongest safeguards to morality.

The language of the play-ground is far from being ail that is de-
sired. Slaug. vbscenity, and profanity are not uncommon. But these
are much less fiequent on the play-ground of a well-governed school
than on the strect.  Children can only be kept from danger of con-
tamination of this sort by 1solating them. Whether it is not better
for the child to early meet these influences and be taught by teacher
and parent to resist them is the question. Thore who would keep
their children from them must heep their clyldren from the public
?Ichoo), even if the geneial recess shall be abolished. —Indiana School

o




THE CANADA SCHOOL JOURNAL

91

DIRECTIONS IN USING LANGUAGE LESSONS,

—

Facility of language, and the ability to think ‘‘on one's feet,
are acquired by practice.

Daily exercises should be givon in speaking and writing, The
reading-lessons, pictures, stories, current events, ete., will furnish
the thomes for couversation, and constitute the basis for compo-
sition.

Encourage tho pupils to think independently, and to speak and
write with freedom and accuracy.

When compositions are finished, sslect one of the most faulty and
write it on the board, and have tho pupils correct 1t in overy par-
ticular,

Principles learned should be carefully applied in kindly criticism
and correctivi. :

The terms noun, adjective, and adre:d havo becn used for con-
venience, und not for the purpose of detinition and minute gram-
matical elassification. The cluldren will soon becomo familiar
with them, and use them just as they use hundreds of other cluss-
words properly without being able to give their definition.

Use Readers to cullivato language ard twiritlen expression. The
oral statement of informativn obtainedt from the pictured reading-
lessons makes a valuable language-lesson. .

The value of pictures as o means of cultivating thought and ex-
pression in children is not fully appreciated. They awaken interest,
and convey ideas which tho minds of young people cannot grasp
from simple print. -

Suitable ones may be found in St Nicholas, Wide Awake, Liltle
Ones at Home, Harpers’ illustrated journals, and others.

Place the picture selestod before the class, that uiey may look at
it closely ; by oasy questions lead them tv cxpress their simple
ideas ; then nsk them to make written statoments, or a short story.
about it

Have pupile write at least five connected statements upon 2ub-
jrvois furnished by tho teacher; as, short interesting stories and
events of the day with which they are familiar.

Havo them copy and write from dictatien portions of reading-
lessons and stanzas of poetry for formal correctness.

Allow them to exchange work for mutual criticism and correction.
** As much as possible should be done by the pupils, ard little or
nothing for them.”

LESSONS IN PHYSICS.

——

An experiment is a trial ; we note the result. This is the only
way we learn about matter.

1. I have a stone in my hand ; it does notfall. Why? Note the
experiment—tho holdings, the result, its not falling.

2. 1 loose my fingers and it falls. Why? Note the experiment—
tho unclasping, the result, the descent.

8. The same trial is mado with ten things, pen, pencil, book, ete.
The pupils are now to state the experiment in a general way and the
result in 2 ganeral way.

4. Over tho surfaco of the water in o tumbler a piece of lead is
susponded ; letting go it sinks. Why ? What is the “‘experiment ?"

The trial whether the water will hold up the lead. What is the
‘vesult”? The lcad sinks.

5. The same trial is made with ten things, a nail, & pin, a sghell,
a stone, eto. Then tho pupils aru to state the experiment in a generul
way and the result in a general way.

6. A picce of wood is held over tho surface of 8 tumbler; letting
%0, it foats. Why? What is the experiment? What is tho result!

7. The samo trial with ten things, and the pupils state the exper-
fment and the rasult in general terms.~New York School Journal

SOME POINTS FOR YOUNG TEACHERS.

WINTER MANAGEME:

1. In winter, more tlian at any other timo, is tho health of the
children dependent upon tho thoughtful, even tendor, discretion of
the teacher.

2. 1 by any means a child's clothing becomes wet, it is your duty
to have it dried, no matter what rules of order ot discipline require.
Sitting in wet stockings or w it skirts, or wot garments of any kind,
33 dangerous to the children,

8. Special caro should be given to tho outer wraps of tho pupils
that they aro thoroughly warm and dry before putting them on,

4. To this end, during the last period of a cold, damp day, some
time before dismissing, let two or thice of the pupils bring in all the
outer clothing from the cloak-rooms aud dispose them near the stave,
80 that at the dismissal they may be warm and dry.

8. Female teachers will remember, but male teachers aro likely
o forget, that the younger pupiis need personal attention both when
they come in and when they go out of doors, if the weather is at all
severe. This is especially true if they have como from or are going
to a home which is quito distant, and vver bad roads.

6. In spite of the hue and cry about ventilation, teachers must
remember that it is vastly more important that the pupils are warm
than that they have chemically pure air to breathe. If fresh air
that is warm can be secured, good; but if fresh air that chills is ad-
mitted, it is not only dangerous, but oftentimes, as every observing
person knows, certamly fatal, -Bettet, a thousand times, warm and
impure air than cold pure air to persons who are sitting,

7. This is not a protest against pure air, but n2ainst cold air.

8. Cold pure air may bo admitted if the pupils are in motion.

9. Oftentimes, when theai. is thought to be bad, it is good enough
but too warm, and thisis just tho time’ when thoughtless teachers
let down or raiso windows, so that a flood of cold air pours upon the
children, with more dangerous cflects than if a drenching flood of
cold water were emptied upon them.

10. The mistake was in permitting the room to get tco warm.

11. To cool off the room, open the windows and engage the pupils
in marching or gymnastics, or send them out into the air.

TEACHING ENGLISH COMPOSITION.

Among the in.proved methods which cultured teachers of our
time have introduced into the schools, none is more to be com-
mended than the various excellent devices for training the young
in English comnposition. A few years ago, intelligent educators be-
gan to wake vp to the fact that while our schools gave their pupils
much useful instruction, they entirely failed to mmpars to them, in
many instances, the most necessary and fundamental power, that of
using their native touguo readily and well. Not only was needed
training in English composition in many instances wholly ignored ;
but such instruction as was given in 1t was generally so poor and
illogical, that it was scarcely better than no training at all.

We have dwelt in these columns on the fact that skill in language
comes only by its continued use; that we learn language by using
it. A theory of composition may be excellently elaborated ; rules
for the usc of language may be formulated with the utmost accuracy;
yet these cannot teach language, any more than a book of printed
directions can teach one to swim or 1o dance,

Wo all know the old method of torching composition. A list of
time-worn subjects was given, all dealing more or less with acstrace-
tions or sentiment, as*‘ Faith,” ¢ Hope,” ** The R2ward of Virtue.”
ote. ; or Nature was diawn upon for topies from which & touching
moral Jeason might be drawn, as *Spring,” ** Tho 8casons,” **The
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The Listowel high school Board have ‘ngaged a native German,
Dr Sommaer, to give lessuns tu the pupils wishing to acquire the
German language. There ave 16 in the class at present, with the

Falling Leaf,” eto. It was not at all propable that one of the vic-,
tims of these subjects lLad an idea un any oue of the subjects of-
fered, i.t, was sunply 1mpussible that he shuuld have an orginat ‘xde.'\ prospect of an increase,

concerning any of them, Such utterances of othors on the subjects!” 1, the Tronton high school, of which H. E. Kennedy, B.A,, is
mentioned as came within reach were liberally eribbed from; those | head master, arrangements have been made to have a ** Loeal ex-
of the pupils who had o readiness in stringing tugether words with- amination for women” held nuxt June. A committeo of resident

out meaning were bribed to * do” the composition of thetr compan- | 'm‘le.gn‘;:’a:“l;:d]:‘é:ix't‘i %g'ﬁ;':ﬁ;‘; :;?:ﬂ?r;g“:‘m;:;rhg??}" 0 CANADA

1ons who lacked the gitt; and so, at stated tumes, teacher and school | Seyoo JourNAL just to hand is the most interesting nnmber yet
worried through a stereotyped amount of compasition writing. {issued. This single numbur is worth to any teacher the annual

The pupils lerrned nothing from exercises of this kind, they gained
o little facility in the use uf sterevtyped and sulted phrases,—this
was all, no power whatever in tho valued art of direct, iutelligent,
and forcible expression.

The Egyptians of vld, waen they levied the tale of bricks upon
the tuiling Israclites, but gave them not the straw sv necessary
the making thereof, were accounted most cruel taskmasters. Not
less cruel is the teacher who demands of his pupils compositions
without ideas. Give children ideas, and if they have any vocabu-
lary at all, they will uut be slow 1n manufacturing cumpositions,
They should be taught that a composition 18 not merely a stilted
effort at an essay, but any intelligent arrangement of knowledge
on any subject. When the child understands this, he will nv longer
regard compusition-writing as a hupeless bugbear.

The tirst thing necessary 1s, by some device, to give the cluld
somo 1deas. * ¥ * A picture is placed before the children, a
few questions are asked to test their understanding of it, or, if they
are inexpuricnced in writing, the teacher tolls themn a stury abuut
1it, aud then they are set to work to write a composition concerning
the picture. Very young children will be found to do this work
very well. showing that when writing compositions means telling
what they kuow, it becunes a very sunple matter.— Weste, 1 Ednuca-
tional Journat. :

fotes and fArctos,

ONTARIO.

The average saiary paid to teacliers in Prince Edward County 14,
males 8370, fewsles $265.

Tle Hon. Adam Crooks has left for England for four or five
wonths with a view of securing rest.

The high schoul, Fergus, of wlich C. F. McGillivray, B.A.
head inaster, is dving woll.  The atteudance averages 00 pupals.
¢ A. D. Davidson, B.A., late head master Caledunia high school,
was 4 short time since appuinted to a similar position n Elora lugh
school.  He is ably assisted by Mrs. Kirkman.

We are glad to anuvauee the couvalescence of Mr. J. W, Narro-
way, the efficient pancipal of the central schoul, Bellevalle.
had bren sulicriug frum o severe attack of brunchitis,

W. O Couiniur, M. A, latc Liead master of Ohon Svund high schoul,
has been ¢ })puintcd principal of the culltgiate institute, Peterboro;
(% De la Matter, B.A,, succeeds hun at Owen Svund.

The cust of public schoul inspection has, duning the past few
years, made a wouder{ul increase.  In 1871 the expenses were only
$11,527, while in 188! they amueunted o $31,022.

Tho teachers of the high and pablic schuols of Pembroke met 1n
the high schoul building, the uther evening, and vrgamzed a Local
Teachiars’ Assuc’ation fur tlie purpose of self-unprovement.

Mr. James Learn, furmerly a deserving student of St. Thumas

.

y 18

cullegiate institute, aud well known as o teacher in Dotchester, has

been appuinted head master of vne of the Lundon public seinls,

Miss Alice Higgins, a graduate of Turonto normal school, has re-
cently been appuinted first assistant in the public schuul, Brussels,
of which Mr. J. Shaw is the efficient and highly respected head
master.

The appuintment of Mr. S. Roulston tu the head mastership of |

Palmerston public schools is one that is giving much satisfactiun.
Mr. Roulsion previously taught in Arkona, Lambton Co., where he
was highly esteemed.

He

bscription price of the Jut RNaL. —Cunadian Statesman.

At the mecting of the schoul board, VWhitby, recently held, Mr.
Henderson's salary, as teacher in the collegiate instituto, was in
creased to 8650.00. Mr. Henderson is a faithful and diligent
teacher, and we are pleased to note this recognition of his valuable
services.

Mr D B. Hyatt, who was serond master in Fergus public school,
has recently been promoted to the principalship. ¢ 8 well as
sisted by Mr. Webster, and both these gentlemen are z.lous, well
qualified teachers, whose desire is to briug their schoo! up to the’
highest standard.

Brampton high school is, we learn, preparing for a public enter-
taining to come off shortly, the procceds to be davoted to the
establishment of a library of reference for tho schaol. Wo wish
the head master, Alex. Murray, M.A., his suaff, and the pupils,
every success in their enterprise.

There are 25 teachors emnployed in the schools « f Belleville. Tho
highest salary paid to a teacher in that city is $1,000, and the low-
est $250. The amount required for this year is $15,210, of whigh
$3,857 85 is in government grants ; the remaining $11,362.16 will
have to be provided by tho city.

A H Watson, B. A, has succeeded Mr. Kerr as assistant in
| Richmaud Hill high school. It is propused to build & new public
school—the present building is a dis%'mco to the town. The public
school is under the inanagement of F. F. McMahon, with two as-
sistants. Average attendance, 160.

The public school estimates of Brockville for 1883 are 86,710
—84,995 of which is for the salaries of 15 teachors, 14 of whom are
females. The estimates of the high school board are §2,300. It
is proposed to form a special class in the high school for the study
of botany, chen:istry, and practical science. .

There is an average attendance of 220 pupils in the puulic
school, Aurors. For the past three years Mr. Armstron%,rv has occu-
pied the position of principal, and i¢ reported as ono of the mast
successful teachers in the county. The staff of teachera at present
numbers four, and steps are being taken to secure the services of a
fifth.

The public school, Lucknow, under the excellent management of
IMe H S. MecLean, head master, is in a very flourishing condition.
} Phe building is one of the best Jf its class that we have seen, and
I the system of instruction carried rn counot f1il to prodacoe the best
results. Mr. Midleton, second master, is doing good work in his
depurtment.

At the literary ontertainment recently given in connection with
the high school, Weston, the sam of about $100 was realiged.
This amount will be placed tu the credit of the prize and scholar-
ship funl The chair on the occasion was filled by the energetic
head master, G Wallace, B.A, whom we congratulate on the live
conditinn of his schooi.

We regret extremely to hear of the illness of Dr. J. Agnew, the
respected and, up to the time of his sichness, indefatigable inspec-
tor of schools for Frontenac County.  Althuugh it is thought his
chances of recovery ate very meagre, yet we hupe he may rally and
be again able befine lung to .arry on the arduous duties he has
hitherto so efficiently performed.

The library in cunnectivn with the Mechanics™ Institute at Elora
ia, withuut doubt, second to nune in any other country town in the
Province. Certain works recontly added have become the subject
of a newspaper war between sume of the local clergy and the late
public schuul icad master.  As a cunsequence theso books are now
generally sought after by the tuwnspeuple.

Notwithstanding the severe weather, the attendance at the cen-
tral school, Listowel, has been well maintained. The good, solid
mstruction mmparted therein by Mr. B. Rothwell, pnincipal, ana his
able staff of assistants, together with the perfect order and disci-
phine which are prominent features, combine to make this school
second to none of its class in the country.

su
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Mr. W Ao Huoath, Principal of the Albort St. school, Oshu\m,! There are twenty-four mudel school pupls m Port Hupe. A
has boun visting Toronto with the viey of buecunnng acquainted | contuinpurary states that the town 18 mdirectly bonehted 81,060,
with tho working of tho public schools of the city. Mur. Hoath is | and directly - through fees, Government grant and Counties’ Coun-
one of thoso progressive teachers whuse aim is the pinnacle of the jcil grant—$470. My, Goggin receives a salary of $100, as model
professiun, and, pussessed as ho 18 of many leading qualiications, | schuul toacher, thus giving tho town a gam of $370 1n cash, and
wo have no deubt but he will ** make his mark™ 1t a shoert tune. | through buohs and buard, 81,050, — Limes.

A now school building, we are tuld, is abuut tu bo vrected in|  From the rupurt of the Inspector on the Kuagston public schouls
Lower Wingham. It is alimust timo tv make a new departure there, | fur Fobruary, we learn that the average daily attendauce was 1,351
as the building nuw in use is unsightly, cumfurtless, and incunveni- | -—833 buys and 837 girls, that the Jdaily average tinw required for
out. Tho attention given by tho head master, Mr. W. E. Groves, | home lessuns was fifty-five minutes, and that all teachers aro re-
to his work has buon preductive of an mcreased dudy attendanco, | putted as haviny complied with the recont resolution of the board
and a desire un the part of the trustous to gave lum a botter school- | cumpelling then to accvinpany thur pupils to the play-ground.
room. . The February number of the CANADA Sc1100L JOURNAL is,as usual,
Mr. Alex. Petrie, head master, Elora public school, is giving | overfluwing with information for the educativnist. The Duminion
much satisfactivn in hus work. A visit to the schuvl will amply re- | intermediate vxamination papers will be found useful to teachers
pay the trouble, as one of the ruoms is filled with cabinets con- | of high schouls. Of course in this, as inall similar journals, as the
tuining stuffed Licds atd vthor animals, fussils, ures, sholls, vegutably | contobutions ace from dozens of currespondents, many grotesque
pruductivns of Canada, specimens of Canadian manufucture, and, views wud inconsistencies vecur, but tu the teacher who knows how
curivsities of varivus kinds —in fact, the Schuul Museum is a unique | tu use it, we knuw of no better investinent than subscribing for it
and interesting feature. —Kingston Daily News.

The High Schoul in Richmond Hill continues to do good work ;| The salary of Mr. Dicksun, Head Master of the High School,
Mr. McBride, the cnergetic privupal, although o young mau, has, Nowmathot, has been increased every year for the past three years,
proved himself a very successful teachier. A successful entertain- | Mr. Dickson is a hard-wurking and painstaking teacher, ana well
ment has recently been held in the High Schuul with the laudable ; deserves this appreciation of his services. That terrible scuurge —
object of procuring funds to make an additin to the Reference | Diphtheria—has latterly been very provalent in the tuwn, nearly
Library attached to the schuul. A Reading Roum has recently been | compelling the clusing of the High Schuul; fifteen pupils have
established in connection with the same school. been laid aaide, two dying frum its effects. Sume fanulies in the

Peter Armstrong, a pupil of the Markham high school, has been i town have been bereft of as mauy as three or fuur children.
for some time in the habit of carrying a loaded pistol, which lately; The High School Buard in Newmarket had unwisely adopted the
oxploded whilst in his pants pucket. The bullet struck his left leg | plan of fixing the yearly fee as high as $13. This has, however,
atve the kuee, inflicting & severe wound. This is the secund ac- | been recontly reduced to $10. Asa result, a surplus of $1,000 has
cident of the hind that has lately befalien high schuol pupils, who | buen accumulated vver working expenses , but we fear this acyui-
appear ignurant uf a statute against carrying concealed weapons  sition of wealth is a disadvantnage tu the schuul, b, keeping the
which renders tho vffenders liable to a fine of 820. average attendance at low water mark, while neighboring schools

Inspector Hughes, of the Toronto schouls, n a recent visit to admit pupils free. Mr. Rannie still has charge of the Newmarket
sume leading American cities, collected full statietics as tu teachers’ | Mudel Schouul, and evidently with great satisfaction tu all concerned,
salarivs.  Wo hotice un cummpansun that the salanes pmd to teach- | as his salary has been increased by the Buard at the last re-engage-
ors there are considerably Ligher than those paid in Canadian cities. | nient.  For the special accommodation of the teachers in training
Another. marked feature is the payment of the highest salaries to | at the Model School a new ruom has bsen built.

the teachers of the juniorclasses. It isalso a recognized principle
insomo of the places visited, that the most experienced and efficiont . . D?ANITOBA‘
teachers should be employed for the luwest grades in the school.— | The University examinations commence on the second Tuesday

Stratford Beacon.
Mr. R. W. Bright has succeeded Mr. Bellamy as principal of

in May.
It is likely that a teachers’ association will shortly be formed at

the public schools, Drayton. Since his appointment he has haleortage la Prairie. ) . )
uch up-hull work in revrganizing the schoul, and has buen success- | In many parts of the Province thero is unusualactisity in organ-
ful in bringing it into a good state of efticiency. The new school | izing school districts and cstablishing schools. )
building 15 a credit to the trustees and an vrnament to the vidlage. | At the last meoting of the Counul of the University of Manituba
It would be an advaztage if another teacher were appuinted, as the | it was decided thut fur tho presont Baclhelors of Arts, of at least
<lasses ave rather cruwded at present fur beneticial instructiun. | three years standiug be granted the degreo of Master of Arts.
Miss Sampson and Miss Coulter are the assistauts, both of whom |  The Winnipeyg achoul trustees have decided to advertise for ten-
are highly spoken of. ders for thee. .."ion of a school-house at Fort Rouge, ward No. 1. on
Wingham public schuul is pruspering under the able management | the plan of the Argyle and Dufferin schouls, and also fur an addition
and assiduous cave of Mr. James Ferguson and his assistants.  Mr. | of two ruoms to the Euclid Street school. o )
Foiguson, by hus untinug energy and diligence, has.rawsed this; Mr. Robert Machray who went tu the University f Cambridge
sthout v a promuent pusitivn ina cuanty where there are many | aftor having vbtained, in 1879, the Guvernur General's silver medal
uther excenvnt schuols, and as a_teacher and a gentleman ho Gun- | in the previous examinativn of the Tniversity of Manituba, has re-
tinues to enjuy the cunfidence of the trustees and the respect of | cently graduated as B.A., taking socund-class theuvlugical honors.
his fellow-citizens. In his school work he has many original, , He would in all probability have taken first-class honors, but after
practical plans, sume of which we nay have an vpportunity of giv- the first four papers he was seized with acute neuralgia, and thuagh
1ng 1n the culumns of the JuGkNAL, in the catly future. he struggled va through the next seven papers, he was at last con-
éi’[r:. E. A. Stevens, the Principal of the Renfrow County Mudel | fined to his ruum and was not_able tu tahe the last three papers.
School dunng foar aud a half years, it wall Ls remembered, sume | This illness has been a great disappuintment, as in addition to de-
Little tume sunce obtained a rather lengthy leave of absence frum the  struying his chance of first-class hunors, it prevented his guing in
Buard of Education, in order to study for a lugher cortificate than for the University Hobrew prize, which he had hoped to get.
he held.  Recently he tendored his resignation, which was acespted | During his studies at Cambridge ho lust half a term from a very
by the Buard. Many of our readers will regrot to leatn this, as | severe attach of nouralgia. Mr. Mackray returned about a week
Mr. Stevens was intensely carnost, in fact vnthusiastic, in his pro-  sgo. He will take the position of Assistant Professor of Eccles
fussion, and very successful in his practical suhuul surk , and, after | astical Histury in St. Jokn's Cullego. Mr. Machray is a nephew
schoul hours, exorted himself to procure devurations fur the schoul- | of the Bishop of Rupert's Land. . .
huuse, and gymnastic appliances about the plag-gruunds, sv as to,  Accurding tu annvuncement, the regular meeting of the Manituba
mako the promises attractive to the pupils, which naturally made | Teachers’ Association was on Friday afternoon held in the Central
him popular with them. His friends, however, while regrotting his School, the president, Venerable Archdeacon Pinkham, in the
unoxpected doparture, will be pleased to learn that he has resigned | chair.  As the meeting was only a furmal une for the transaction
Tus pusition here vnly tv avcept the first assistant mastership of the | of rostine business, no teachers were present except those of the
Wollesley Public Schoul, Turonto, the largest public schuul in Can- | city, about thirty in number. The minates of the last meeting
ada, at a salary of $750, with a promise of a riso shortly.—Renfrew | having been read and .approved, Mr. Somerset, on bohalf of the
Mercury. committeo appointed at a previous meeting to draft a scheme
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whereby local associations could be formed that could work in har- | It is understood to have been decided by the Bxocutive Commit-
mony with the Provincial Assocition, was called upon to report. ) tec of the Proviucial Education Association to hold tho noxt ensu-
Ho stated that he had postponed cunvening the commitice, hoping i ing annual seasion of that budy in Hahfux instead of Trure, where

that the members from outside would be present at the mecting ;
bt as they had not filed an appearance, and as he had not time to
call together the other members during the afternoon, he was
obliged to submnt a few suggestions of his own. Thoey wore as fol-
lows: **Tho Provineisl Teachers’ Association would reconnnend
that tho days hitherto set apart for the attendance of teachers at
the Provincial Convention, be granted hereafter at the same per-
iods and on the same terms to Loceal Associations. Any lueal
Teachers’ Associntions may become afliliated with the Provincial
Teachers' Associition by sending annually before the firse of July
to tho Sccrotary of the Provincial Association a hist of 1ts members
and a fee at the rate of 10c per member. All the members of af-
fihated local Associations shall be members of the Provincial As-
sociation, and the President of each local Association shall be
ex-ofticio & membor of the Executive Committee of the Provincial
Association. In view of the meetings of local Associations being
held at the periods hitherto occupied by the Provincial Conventions
it is recommended that the constitution of the Provincial Assv-
ciation be altored so that its mecting= may hereafter be held annu-
ally in August.” Theseosuggestions we:r adopted by the association.
It was then moved by Mr. McIntyre, s. 'nded by Mr. Greig and
carried, that n committee, consisting of Meisrs. Fawcett, Somerset,
Byington, Blakely, Hunt, Eaton, the Prin-ipals of the Schools in
Brandon, Portage l1a Prairie and Emerson, the President and the
mover be appotnted a committee to amend the constitution of this
Associat. ", and submit the same at an adjourned m-eting to be
held on the 23rd of August. On motion the meeting then ad-
journed till Thursday, 23rd of August.

NOVA SCOTIA.

The following gentlemen cunstitute the Cummittee on Education
of the Legislative Assembly now in session: Hon, Provincial Sec-
retary Church, Mr. Langloy, Mr. Harrington, Mr. Robicheau, Mr.
Hockin, Mr. Haley, Mr. Puatterson.

The students of Dalhousie College have resolved by a large ma-
jority to petition the Faculty and Governors for an extension of
the annual session. It is urged in support of this actiun that the
prosent session is to short for the work required.

D H Smith, Esq , the retiring Inspector, carries with him the
esteem of all brought into contact with him in his ofiicial relations.
He was a faithful and impartial public officer, and it 1s to be re-
gretted that his health did not prove adequate to the trying duties
of the inspectoral position.

It is reported that Roderick McKay, Esq., B.A., formerly Eng-
lish Master at the Pictou Academy, and now pursuing a post-grad-
uate course at his Alma Mater, (Quecen’s University, Ont.,) has
been offered tho pusition made vacant by Mr. McLellan's accept-
ance of the Inspectorship.

R. McLellan, Esq., for several years past instructor in the clas-
sice.] department of Pictou Academy has, on the recommendation
of the Superintendent of Educatiun, been appuinted by the Council
of Public Instructive, Inspector of schuols fur District No. 9, (Pic-
tou and South Culchester,.  This 1s regarded as an excellent ap-
pointment. Mr. McLellan, who pursued several years of successful
study at Dalhousie, holds a Provincial Grade A License, and has
had a wide and eminently creditable experience as a teacher. As
Classical Professor at Pictou, he contributed his full share to the
success achieved by Pictou boys during the past few years in var-
ious fields of competition.

From the Report of the Superintendent of Education for 1882,
we glean the following figures - Tutal number of schuols during
winter term_ 1,820, summer term, 1,910 ; total number of teachers
during winter term, 1,890, summer term, 1,975 ; total number ol
pupils during winter term, 76,888, summer term, 81,196. The
number of pupils in attendance during the winter term shows a
small decrease in comparison with the preceding year ; the other
figures indicate a marked enlargement of educational operations.
The teachers employed are classificd as follows: Academic Class
during winter term, 28, summer term, 28 ; First Class during winter
term* 313, summer term, 272 ; Gecond Class during winter term,
79C, summer term, 797 ; Third Class during winter term, 719, sum-
mer term, 840. The Report states that the year whose operations
are recorded was one of exceptional educational activity. Thasub-
jects most fully discussed by the Superintendent of Education in
the Report are the professional traumng of teachers, mtermediate
or Academic Education, and Compnisory Education.

" previous sessions have beon held.
i~ The towns of Pictou and Kentville have each mot with a sorious
"loss in tho destruction of school buildings by tire. The cdifice
"burned at Pictou was large and well furnished, accommodating
soveral of the higher commen school grades. That at Kentvillo,
"ombraced tho entiro schoul provision of the town, with tho ex-
ception of a small building occupred for the primury grade.  Though
& neat-and somewhat commodious structure, 1t hud proved inad-
| equato to thag educational requiremonts of the place, and the trus-
I tees had decided upon a materiul enlargement  Tho ground is now
clear for tho erection of a building worthy of one of our most grow-
ing towns. Fortunately there was a reasonable sum insured on
each of the proporties destroyed, whilo the trustees in both towns
have been able to make satisfactory arrangements for the temporary
accommodation of the schools.

The Acadia Atheneum reports an unprecedentedly large atten-
| danco at tho Ladies’ Seminary, Wolfville. The same Journal
launounced that *“Mr. W. F. Kempton and Mr. H, S. Free-
man, formerly students o Dalhousie College, have joined the
Sophomao Class (of Acadia College,) increasing its number to
15. We are further indebted to the Athenwum for the follow-
ing interesting statistics regarding the graduates of Acadia Col-
lege; ““The total numder & « ro hundred and eleven, of whom
twenty-nine have >".a. Uf the whole number, eighty-seven, or
forty-one per cent. engaged in the ministry. Thirty-six have en-
tered the legal profession, of whom one has become a Judge of the
Supreme Court, and another a County Court Judge. Twenty have
studied medicine. and the same number have engaged in mercantile
pursuits, Eleven are journalists, five hold positions in the Civil
Service, while four are agriculturists, and one a civil engineer.”

An important initial step has been taken towards the establish-
ment of a Faculty of Law in connection with Dalhousie College.
Through the continuad generosity of Mr. Munro, the well-known
benefactor of Dalhousie, an adequately endowed Chair of Law has
been founded in that institution. Around this central chair, other
professorships, or more probably lectureships, are designed,to be

ouped making it a complete Faculty of Law. Several of the
eading iegal practitioners of Hulifax, and at least one judge of the
' Supreme Cou*t, have prumised their hearty and practical co-opera-
tion. The Cuvernors of Dalhousie have been singularly fortunate
in their selection of a gentleman to inaugurate the enterprise of as-
suming charge of the newly-formed chair. Prof. R. C. Welden,
A.M., Ph.D., has been duly nominated by Mr. Munro, and the
nomination ratified by the Board of Governors. A graduate of
Mt. Allison College, Sackville, N.B., of the Faculty of which in-
stitution he has for several years been one of the mnst distinguished
mombers, Dr. Welden pursued a post-graduate course in philosophy
and constitutional history and law at Yale, graduating there as
Doctor of Philosophy with great distinction. Subsequent study of
the samo branches at Heideberg, under some of the most eminent
juris-consults of Eurape, has given to his attainnents a wide range
and a profound depth. In magnetism of manner, he 1s well qual-
fied to make attractive a post which his learning and abilities can-
not but adorn. The endowment provided by Mr. Munro yields an

ncome of §2,000 per annum.

|
t
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GEMS OF THOUGHT,
Parting with friends 18 temporary death,
As all death is. We see no more their faces,
Nor hear their voices, save in memory;
. But messages of love give us assurance
That we are not forgotten. Who shall say
That from the world of spirits, comes no greeting,
No message of remembrance ? It may be
The thoughts that visit us, we know not whenceo,
Sudden as inspiration, aro tho whispers
Of disemdodied spurits, speaking to us;
As friends who wait outside a prison wall,
Through the barred windows speak to those within.
{ Longfellow.
Be to my faults = little blind,
And to my virtues wondrous kind.
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Readings and Recitations.

Weachers’ Associations,

THE LITTLE GRAVE.

“It's only a littlo grave,” they said,

““Only just a child that's dead: "

And so they carelessly turned away

From tifé mound which the spade had made that day
Ah1 they did not know how deep a shade

That little grave in one homo had made.

True, the coffin was narrow and small,

Ono yard would have served for an amplo pall;
And one man iu his arms could have borne away
Tho rosowood and its freight of clay.

But what darling hopes were hid

Benecath that httle coffin hd.

A weoping mother stood that day

With folded bands by that form of clay;
And painful, burning tears were hid

’ Neath the drooding lash ana aching lid ;
And her lip, and cheek, and brow,

‘Were almost as white as her baby’s now,

And then some things were biit away,

Tho crimson frock, and the wrappings gay;
The little sock, and the half \, orn shoe,

The cap with its plumo and tassels blue;
And an empty crib stands with covers spread,
As whito as the face of the sinless dead,

' Tis a little grave; but oh! what care!
What world-wide hopes are buried there!
And ye, perhaps, in coming years,

May see, line her through blinding tears,
How much of light, how much of joy,

Is buried up with an only boy !

NOBODY'S CHILD.

Ouly a newsboy under the hight
Of the lamp-post plymng his trade in the rain.
Men ara too busy to stop to-night,
Hurrying home through the sleet and rain,
Never since dark a paper sold;
‘Where shall he sleep, or how be fed ?
He thinks as he shivers there in the cold,
While happy chilc ren are safe in bed.

Is it strange if be turns about
With angty words, then comes to blows,
When his nttle neighbor, just sold out,
Tossing his pennies, past him goes ?
“ Stop! *—some one looks at him sweel and mild,
And the voice that speaks is a tender one .
*You should not strike such a little child,
And you should not use such words, my son.”

Is it his anger or his fears
That have hushed his voice and etopped his arm?
“Don't trem\'wle," theso are the words he hears;
¢ Do you think that I would do you harm ?”
4 It isn't that,"” and the hand dropsdown;
T wouldn’t care for kicks and blows;
But nobody ever called mo son,
Becavse I'm nobody’s child, I s’pose.”

- O men! as yo carcless pass along,
Remomber the Jove that has cared for you,
And blush for the awful shame and wrong
0f a world whero such a thing could be true,
Think what the child at your knee had been
If thus on life’s lonely billows tossed;
And who shall baro the weight of the sin,
If ono of these ‘“littlo ones' " be lost?

The publishors of the JOURN AL vill bo obliged to Inspectors and
Socrotarioes of Teachers' Agsociations if they will send 1or publica~
tion ?rogmmmos of meefings to bo held, and brief accounts of
moeetings held.

WarerLoo. —The annual meeting of the Waterloo County Teachors
Associntion convened in the Berlin Model School on February 7th.
The attendance was very large, and a very pleasant and profitable day
was spent in discussing such subjects as appertain principally to the
work of thie teacher, The meeting was cnllc(s to ordor by the President,
Mr. J. Suddaby, at nine o’clock, after which Mr. Baehr opened the ses-
sion with prayer. ‘I'he Treasurcr read his report, which showed a balance
on haund of §32.50. Upon motion of Mr. Weismiller, seconded by Mr,
Herner, Messrs. Hagoy and Hagedorn were ap{)ointod auditors. The
Library Committee’s report was then read. Moved by Mr. Pearce,
seconded by Mr. Hagedorn, that tho Sccretary and Messrs, Martin and -
Moyer constitute the Library Committee for the current year. Carricd.
Moved by Mr. Herner, seconded by Mr. Hagey, that the same Legisla-
tion Committee be re-ap})ointcd. Carried. gI\lr. Baehr very practically
and thoroughly dealt with the Inflection of the Adjective and Adverb,
after which Messrs. Weismiller, Herner, Hage* Brueckner, and Sudda-
by followed with some well-timed remarks. ~ Mr. Carscadden, M.A,, of
the Galt Collegiate Institute, noxt addressed the Association on the
subject of Practical Education. This he termed to be that sort of edu-
cation that has a direct bearing upon one’s profession in after life. In-
stead of the present school programme being too extensive, he maintained
that while a fow snbjccts miﬁ t be left off, such subjects as Ph{aiologg',
Bookkeeping, Chemistry, Physical Geography, and Physics should be
added, and more attention paid to Composition, Mr. Knowles followed
with some remarks, after which the thanks of the Association were
tendered to M. Carscadden for his very able address. Moved by Mr.,
Wm. Linton, seconded by Mr. Hagey, that the Rev. Mr. Boyd take up
the subject of “*Religion in Schools” in the evening, Dr. McLelian
being prevented fiom delivering: his lecture on account of sickness.
[Mcssrs. Ballantyne, Baebr, Hagedorn, Pendergast, and Brueckner wers
appointed memnbers of the Nominating Committce. The mecting then
as]oumcd until 1.30. Upon re-assembling, the report of the Committeo
on Question Drawer was received uponmotionof Mr. Ballantyne, seconded
by Mr, Baehr. The Rev. Mr, Thompson, M. A., of Ayr, then explained the
““Tonic Sol Fa ” system of Music. Throughout his address, which ex-
tended over about ¢two hours, his remarks were so apt and varied as to
elicit repeated applavse. He claims many advantages for the system
over the present one, and maintains that by its adogtxon throughout tho

ublic schools in Canada, as in England, thousands would easily glide
into the kingdom of Music who are at presert prevented by the five-
barred gate. After some remarks by Mr. Croh, the thanks of the As.
sociation were tendered to Mr. Thompson for his very excellent address.
Mr. Laird then gave his viows on Geograpny and how to teach it to
junior classes. His method is very practical, and as he teaches alto-
gether from nature it must certainly bo very interesting and instructive
to the class, His ideas, which were well received, were followed by
remarks from Messrs. Knowles and Wm. Linton. Mr. Thomas Cowan,
chairman of the Galt School Board, was then called upon and hiﬁhly
entertained the meeting for a considerable time. Mr. Isaac L. Bow-
man also addressed the meeting for a short time. The thanks of tho As-
sociation were then presented to the trusteces for their attendance, and
to Messrs. Cowan and Bowman for their speeches. Mr. Pendergast
then read an excellent cssay on ** The Teacher out of the School.” He
holds that the teacher will teach much better if he continually and
regularly oxercises his physical and mental faculties outside of the
school-room, and in order to do that successfully he must have a well-
arranged time-table and strictly adhere to it. Remarks wore made by
Messrs., Ballantyne and Herner. .Mr. P. E. W. Moyer interested the
Association by giving some of his experience while a teacher thirty years
ago. The meetin tien adjourned until 7.30 p.m. In the evening the
Rev. Mr. Boyd solivered a lecture on *‘Religion in Schools.” He
maintained that the teacher incunlcates more moral srincinlcs into the
minds of his pupils by his own example than can be done by the study
of any textpboof( intended for that purpose. And further, that such
text-book should only be introduced for the study of the older and more
advanced pupils, At the close of the lecture he received a hearty vote
of thanks for his admirablo address. Second Day.—After the adoption .
of the Auditors’ Report the Committee on Ventilation read theirreport.
Messrs. Pearce, Groh, Hagey, Pendergast, and Moyer followed with
various suggestions, after which the report was received.  Mr. Knowles
then took up Agricultural Education, and_the advice he gave on the
best method of raising stock, fertilizing, tilling, and planting the soil,
excited the most careful attention of all present. In his opinion balf an
hour per week should be devoted to teaching the subject in rural schools.
A discussion followed in which Messrs. Pearce, Linton, and Groh took
part. Mr. Donmenworth nest read a carefully pre ared essay on
¢ Roviows.,” He maintains. that school work should reviowed on
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cach Friday, and not at the beginuing of cach lessun.  Mr. Raby, of tlw'

Hambarg School Buard, was called upun to addiess the mecting,  The
following ace the names of the officers appuinted for the cuning year .-
Presudent, J. E. Bryaat, B.A., Galt Cul. Inst. ; Vice-President, D. K.
LErb, Sec. Treas., Mr. Ballantyne, Managing Cumnmittee, Mizsses Cooey
aud Oveus, and Messrs, Potrie, Cull, aud Wesmiiller, Delegates to
Prosviscial Assvciativn, Messrs. Kuowles and Wm. Lauston.  Votes of
thauks haviog been tendered tu the retiring officees and w the Berlia
School Board for the use of the school-house, the mecting adjourned to
weet in Galt on the first Friday and Saturday in October.

AvrcoMa.—The winter session of the Algoma Teachers' Association
was held in the hall, Manitowaning, on March 16th, 1883, and though
the attendance was fair, considering the distance that teachers would
havo to come, yet it is to be regretted that some tcachers exhibit so
little interest in these meetings, which would amply repay the trouble
and expenseof attending them. The election of ofticers was first pro-
ceeded with, the following being the result:—President, My, G. F.
Payne, Maunitowaning ; Vice-President, W. Forrest, Sheguiandah ; Sec-
retary-Treasuver, J. Hanna, Tehkumnah ; Librarian, T. Flesher, Hill
Grove ; Managing Committeo, G. F. Payne, E. I. I. Perguson, J.
Hanna, ! Flesher, and Miss Munro ; Auditors, E. I. I, Ferguson and
Miss Munro. The President gave a lengthy and very excellent address
on school work and the tgrescnt system of education, suggesting some
very good points. On the whole the address was one \ggl worthy of
publication. The Auditors’ report, showing a balance of cash in band
of §38.97, was read and adopted. The report of the hibrarian shows that
the library is being appreciated by most of the teachers. A vote of
thanks was tendered to the late president, Mr. H. Brown, for his untirin
zeal and interest in the Association. On motion of Mr. Moore, seconde
by Mr, Bruwn, it was resovlved that $20 shall be expended in books for
the library, consisting of twenty-two volumes, the works of a very
choive selection of authors, and §3 in a book-case for library , Messrs.
Fergusoun and Brown to negotiate fur the same.  On motion of Mr. Fer
guson, seconded by Mr. Brown, it was.unanimously resolved that the
thanks of this Association be tendered to the Departmentand Inspector
for the grant of $50 for the year 1882. The Inspector is to be requested
to fix the date of noxt meecting in July 80 that he may be able to at-
tend. On motion of Mr. Flesher, seconded by Mr. Ferguson, Mr.
Brown was requested to send a report of the meeting to the Caxapa
ScrooL JoursALand Manitoulin Expositor forpublication. The meeting
adjourned at 5 p.m., the greatest fcllow-sympathy and good-fecling
having prevailed throughout.

Westr Hurox.—The scmi-annual meoting of the West. Huron
Teachers’ Association was held in Excter on Friday and Saturday, Feb.
16th and 17th, 1883. After routine business, the president, Mr. George
Baird, Sr., read an able and intercesting address in which he touched on
the following points: ‘Benefits of Teachers® Associations,” “Improve-
ments in School-houses and School-teachers ” during the last twenty or
thirty years, ¢/ Duties of Tecachers to do all that they can to put down
Dishonesty at Tcachers' Examinations,” *“ The Bible as a Class-book in
the School,” and the * Superannuation Fund.” A vote of thanks was
tendered to Mr. Baird for his address. Mr. A. H. Aborn then read o
well prepared cssay on ¢ The Reading Lesson,™ in which he advocated
3 more conversational style of teaching reading, and the encouragement
of home reading by the scholars. This essay was well received and a
spirited discussion took place on the subject. Miss A. Jenkins having
read a ghort but valuable pa)f‘ber on the benefits of ¢ Calisthenics in the
schools,” showed her plan of tedching the subject by putting several
of the memnbers of tho Association through a number of calisthenic exer-
cises, A discussion on the benefits of calisthenics in schools ensued.
Mr. Win. Henderson, after reading a paper on ** A few pointsin Arith-
metic,” gave some practical examples of his methods of explaining said
points. He held that morc attention should be paid, in the junior
classes, to the simple rules. A number of questions put by members of
the Institute were satisfactorily answered by Mr. Henderson. In the

y study ap Herbert Spencer’s

Inspector exp'lnineli

N
derived frum the ase of musie in the schools.  The
and answered sov-

suine rather obscaro puints in the new programnie, wered 8
eral qucathons put Lul hin by the teachers %bout it. A motion that o
committeo consisting of Messrs. A, H. Cressweller, Win. Anderson, H.
Huston, J. Grassick, Thos. Gregory, and S. 8. Nash, bo appointed to

*- Bdueation,” and discuss the ideas con-
tawed 1n that work at the uuat meeling of the Institite, wasput to the
meoting and carriel,  The Assuciation then adjourné@l'to meet next in
Goderich at the call of the Lxccutive.

Official Bepariment.

ENTRANCE EXAMINATION, JUNE 28, 1883,

THE BUHILCTS OP EXAMINATION ARB:

Spelling.—Fourth Reading Book to p. 246, and Spelling Book.

Dictation,

Writing.—Neatly and legibly. A

Arithmetic.—~Principles of Arabic and Roinan Notation; Vulgar Fnct!ons; chma!
Fractions; Simple Proportion, with rcasons of rules; Elementary Perceatago and
Interest; Mental Arithmetic.

Grammar.—Princlpal Grammatical Forms and Definitions; Analysls of Simple
Sentences (including Parsing).

Composition.—Simple dnd Complex Sentences, orally or in writing; Gramamatical

Changes of Construction, Short Narrative or Description ; Familiar Letters. )

‘Geography.—~Maps of Amcrica, Europe, Asls, and Africs; Maps of Canada and
Ontario.”

Lanear Drawing.—Outline of Maps, Common Objects on paper  A.paper will be
sct on Drawing a3 given fn Walter Smith's  Primary Manual”

Hustory.—. andidates will be cxamined in the leading facts of English History The
questions sct will oot demand a annate knowledge of details, but will bestrictly limited
to tho outlines of tho subject.. )

Reading.~Candidztes wfll be cxamined, as horctofore, in reading from t!ge_?onrth
Reader, pp. 1-246; but they wiil, in addition, be expected to show that they under-
stand tho mcaning of theso reading lessons. .

They will likewiso bo oxamined more minutely on the selections cnumerated in the
following list, and they will be required to reproduce the substanco of onc or moro of
them in thelr own languege :—~

(1) The Norwegian Colonles in Greenland.—Scoresby. N

(2) The Founding of tho North American Colonics.—Pedley.

(3) The Voyage of tho * Golden Hind, "-_-priti:h Enterprise..

($) The Discovery of America.—Robdertson.

(5) Tho Death of Montcalm.—Hawking.

(6) Jacques Cartler at Hochelaga.—Haukins.

(7) Cortez lrg"ll‘cxloo.-'-Ca::rl't Paper.

(8) The Buccancers.—The Sea,

(9) The Earthquake of Caraccas.—Humbolde. )
(10) The Conquicst of Peru.—Annals of Romantic Adventure.
(11) The Conquest of Wales. ~¥Aite's Laridmarks.

(12) Hermann, thé Deliverer of Germany.—Jerrer.
(18) Tho Buming of Moscow. ~Segur’s Narrative
(14) The Battle of Thermopylx. — Raleighs
(15) Tho Destruction of Pompell.~ Magazine of 47t.
(16) The Taking of Gibmaltar.—~Ocerland {tpulc. )
N ) . W Geography, Grammar, and Composition, one

MBI '3::‘:':5:&%:’3:53&33 rof%qc;g};umko 1n Spelling. pos

(2) The maximam-of marks for.cach subject, which must on.no account be,
altered, is given in tho tollowing table:—

............................ S0 | Geography .72
mir?g ............... 20 Co:xfposi on
Dictatio o Gt g’: Iy . ..
g?:;‘ﬂ"xtﬁoonnpc.n 16(-) - Total Licvveveaeneanans 560
Arithmetic 100. °

cvening a large public meeting was held in the C. M. Church, whonthe,  spinimum for pass, 250, One-third in cach subfect Iv also rtq)u'lrcd. except Drawling,
8.

Rev. G. Webber delivered lus very interesting lecture oun ** Williamn
Tyndall,” the great reformer and translator of the Bible into English.
This cloquent lecture was listened to with rapt attention by the aundi-
cnee, and at the close a hearty vote of thanks gvas tendered the rever-
end lecturer.  On Saturday the Association re-assembled in the Public
Scnool at 9:30 a.m., and Mr. W, M. Leigh dealt with the difficultics of
the subjunctive mood, and by his lucid cxplanatiozs of some points re

garding .it, enabled the members to have a clearer knowledge of this
very troublesome part of Grammar. A few remarks wero made on this
paper by the Inspector, and onc or two others. Mr, J. R, Miller, I.P.S.,
then re.d an cssay on *‘ The Kindergarten,” and.how far the Kinder-
garten cxercises can bo taken up in our common schools ; after. which
Miss A. Dickson sang a number of the Kindergarten songs, accompany-
ing them with the appropriato movements. Frequrent applause assured
3iss Dickson that her efforts to give the members a better idea of the
Kindergarten were appreciated.  The anbject was disenssed by several
of the membhers, all of whom were agreed as to the great benefit to be

-

and onc-halt of thc) marks for the analysis (includiag parsin
graph 9(2), page 2. g \

The paper on Drawing will be valued at 60 marks. Whilo ono-third in this subject
fs not exacted, credit will be given for the marks obtatned in reckoning the total marks
required for pass. ) N

He that swells 1n prospetity is suro.to shrink in ndvcx‘éity.‘

To sce what is right and not do it is want of a&h@go.—%hﬁucilw.

Lack of preparation is the great fanlt in those who éssay to bo teachers,
—Professor Lukers. .

questions. (Soe para-

O

1live for those who love me, -
Whoso hearts are kind and truo

- Tor the heaven that smiles above me.
For the good that X can-do,




