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: WANTED.

This country wants an army of trained teachers—one corps
for each province, a brigade for each county, a regiment for
each township, a master-spirit for each school. At the head
of each army corps we want a general filled with a high ideal
of the grandeur of the educaticnal movement, and charged
with that majestic earnestness which lights the fires of enthusi-
asm all along the lines from rank ‘o rank,and binds men together

* in the brotherhood of a glorious common enterprise.  We
want training schools in which the recruits shail not only learn
to handle skilfully their weapons but shail aiso imbibe most
thoroughly the professional esprit de corps, and, spurning all
grosser ‘ambitions, shall lay their lives on the altar of their
country for the moral and intellectual elevation of the nation
The outfit and accoutrements of this army required to put it in
first-rate marching order will cost millivas.  But the outlay
will secure conquests wide as the Dominion and lasting as
eternity.

Hitherto the forces sent into the educational field have been
chiefly militia, untrained in methods, unpractised in the higher
parts of their profession, and unable to cope victoriously with

the forces leagued in solid phalanx against them. Their par-
tial sucoess with the imperfect outfit at their command, with
the small rewards doled out to them, the paltry prizes within
their reach, and the circumscribed career possible to them,
prove abundantly the heroic temper and sterling courage of the
teachers who have thus far educated this sinewy young na-
tion. No man can deny that our teachers have fully availed
themselves of all the encouragements and means of mprove-
ment placed within their rcach.  What they have done is but
earnest of what they will do, if enlightencd statesmen can be
found who will lead public opinion, and multiply all the facili-
tigs required to convert these annual levies mto a regular army
of disciplined veterans.

A wider career must be made possible for every teacher who
wilt devote his life and his talents to the work. ‘The prizes of
the profession must be made far more numerous, and their
value must be increased tenfold.  The dead level of mediocrity
must be broken up, and the chances of reward made commen-
surate with the importance of the service. Why are experienced
teachers always falling out of the ranks 2 How is it that after
eight or ten years’ service men of high intellect, unconquerable
will, and indomitable perseverance, quit the service and seek
some other field for the exercise of their powers? ‘T'he answer
15 an ojen sceret to cvery onlooker. A man of parts and
energy finds that he has entered a blind alley at the end of
which his ambition finds no further prizes in view. In plin
words he discovers that $1000 or at the maximum $2000 is
the final lmit of his income—a sum which almost any third-
class division court lawyer can secure with a tenth part of the
teacher’s training and a mere fraction of his daily toil.

We want a revolution of no small magnitude in the educa-
tional army-—a revolution even greater than that in the British
army which put an end to that time-honored iniquity, the sale

“of commissions, and opened to every private soldier the possi-

bility of reaching the highest prizes of his profession by sheer
force of valor and genius. In this case the prizes have yet
to be created which will hold men loyal to the profession of
teaching, and make it more than a merestep-ladder to some
other calling which offers more substantial rewards and makes
more ample returns for the brains, labor, time, and money
invested.

European ideals must now and forever be discarded. We
live on the American continent, and our plans must harmonize
with the requirements of American life, which hold out solid
prizes to every man in commerce, agriculture, law, divinity—
to the inventor, the financier, the physician, the manufacturer
—in fact to every one but the teacher if he remains loyal to
the profession of his choice.

We appeal to pubhic opinion and especially to our legislators
to burst these barriers, and open up a career in the educational
field which will command the services of the best talents and
the most god-like intellects which shall arise amongst us during
the next century.  Let the money be voted, the result will soon
be appaient.

DEEPEN THE CHANNEL.

The Hlinois School fournal has a sensible article on “Our
Village High Schools” which is interesting, as affording a
suthcient reply to those well-meaning persons amongst us who

{ are constantly discovering that some other new subject ““ should

immediatcly be taught in all the schools” The Journal says,
in effect, that the high schools of 1llinois attempt with a three
years’ course, Latin, Greek, English, and “‘cach of the natural
sciences,” except, perhaps, geology.
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“In the endeavor to extend the field of study over so large
an area, each science receives scarcely more than a single term’s
study. What can be done with such subjects as zoology,
physics, astronomy, and botany in twelve weeks? By the
present prevalent method, a pupil has no sooner acquired a
little momentum in a certain direction, and begun to find him-
self in sympathy with certain lines of thought, thun he is
rudely stopped and thrown into a new field of investigation, to
repeit the same absurd performance. Some heroic soul is
going to draw a pencil through half the subjects in the high
school course one of these days, and endeavor to secure some-
thing like a fair acquaintance with the other half.”

No doubt the system of options lately introduced into our
high school programme has aflorded a measure of relief to the
students, but what about the teachers-who are obliged to split
their time into smaller fragments, or to teach extra hours to
cover the extra work? Our advice is that masters themselves
should choose the options for their own schools and thus keep
the course well within the teaching power of the staff. Aon
multa sed multum, Confine the study of junidr students within
tolerably narrow limits ; deepen the channel of thought ; and
keep up a high standard of examination.

HISTORY IN THE PUBLIC' SCHOOLS.

We confess deep dissatisfaction with the present system in
the subject of History. * Proceed from the known to the un-
known” is the keynote of the progranmune in geography, in
arithnetic, in reading. But when we come to the item of
history we find the maxim exactly reversed. Proceed from the

_ancient Britons to Victoria, procced from unknowi’ centuries
to our own times, begin with a country separated from the
known /Aere and 7o by 3,000 miles of space and 20 centuries
of time, says the programme in laying out the child’s first
course in the wide study of history. On what ground can this
be defended ?

Some say the learner must have first of all a bird’s-eye view,
must have the great land-marks of history firmly fixed in the
memory. Let us not abandon the principle on which we
teach science, mathematics, geography, for a mere unproved
hypothesis. Having established a sound principle and found
it victorious in teaching chemistry, why should we let go of i,
when we come to tcach history, the exact parallel of chemistry
in many important particulars? Must the learner first of all
get a bird's-eye view of chemistry? Must he not rather sit
down and study the facts that are most easily accessible, and
get some idea of what chemical action really is by carefully ob-
serving and comparing things which he can know for himself
at first hand? 1In the study of history the child must begin
with the known ; he must get his first ideas of historical move-
ment in the same way as he gets his first ideas of number ; he
must construct the historical unit before he can possibly com-

pare, classify, and generalise the great mass of details included | each year in every county in the State.

in the history of any country. He must begin with what he
can realise, appreciate, understand. We do not deny that a

child may be drilled over dry dates and the names of great
events (to him wholly meaningless) untit he has the outward
semblance of historical knowledge. But what is the benefit of
such teaching beyond the mere exercise of the memory in-
volved? Doesa child so taught really 4now any one smgle
thmg about: hxstory? Certainly not. Perhaps some truth,
some historical perspective, may dawn upon his mind in after
years as his powers of reflection and constructive imagination
come to maturity. Meantime, he has absolutely no knowledge
of history. Let those accustome: to examine public schools
witness the truth of the statew.re. The answers to the en-
trance examination papers settle the question forever.

The history of his own county, the history of his own
country, the history of the mother country, the history of
countries nearly related, the general history of the'world,—
Canada, England, United States, Rome, Greece,—are not these
the steps indicated by the great maxim we‘have quoted ?
Three months’ work on Canada since 1763—three months’
work on England since 1688—there in a nutshell lies the pos-

stble, practical, feachable course of study for Canadian public’

schools, Away with the mass of dry bones. Let us have
Hisrory, something that a boy can see and feel and' appre-
ciate; something with educative power in it. Down with the
ancient Britons. i

In this matter our cousins across the lines are much in-ad-
vance of us.  Every child there knows first of all the history of
the country in which he livés. History in that case has a
species of fascination. Patriotism wells up spontaneously, - of-
tentimes effusively. We are at the very opposite pole. The
history of the last three hundred years is less familiar to our
pupils than are the times of Alfred and William the Norman.
The history of the last hundred years in Canada is least known
of all. How blindly must a young Canadian follow the march
of events from year to year who knows little or nothmg of . his
country’s history through the stirring times when his grand-
father was a boy. There are great questions and -struggles
still to come. Let us prepare our pupils for the duties of
citizenship, even in defiance of the bird’s-eye and: landmark
hypothesis. Canada for us Canadians, Britain for us British ;
but let charity begin at home.

NORMAL INSTITUTES

Mr. Friesner givesin the December number of the Okso
Educational Monthly, some of the “Good Points in Towa’s
Schools.” He mentions very small school districts ; a. State
University ; a State Normal School ; a State Teachers’ ‘Associ-
ation at which there is a large attendance;; county suberimend-
ents, some of whom are ladies ; no polmcs in Jocal school clec-
tions ; few changes in school-boards, teachers and supcrxntcnd-
ents ; and coumy normal institutes, one of s\hich 1s'conducted

the analogues of our. county model schools. The_xc' s a-uni-
forin course of study for the State, consisting - of* fons:years’

These institutes are.
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work. The length of the session depends on the revenue

* which is made up by @50 from the State, a fee of $1 from each

attendant, and $1 from cach applicant for certificate. Certifi-
cates are granted for one year only. The largest normal insti-
tute fund for 1882 was $1,213, the smallest $151. The short-
est session was two weeks and the longest nine weeks, the
average was three weeks. The county superintendent takes
charge, and, assisted by the State superintendent, provides
suitable conductors and instructors.

It strikes us very forcibly that an adaptation cf this normal
institute to suit our.wants, is one of the measures of the near
future. We have dwelt on the institute -aspect of our county
associations many times before. We notice that actual teach-
ing is becoming the rule in many of thé leading counties, that
dry essays, and aimless volubility are. slowly taking a lower
rank, that practical professional work is more and more highly
appreciated. We have seen more and more invitations given
to highly qualified professional specialists to give tone, unity,
and direction to our associational meetings. Our next step-in
advance lies in the direction of more thorough organisation, a
uniforin course of work, for example such a one- as that laid
down in Baldwin's A»f of School Management, and the ap-
pointment by the. government of three or four professiona]
conductors to attend our associations during the winter and
summer zad to lecture in the county. model schools during
autumn. The reform briefly indicated would be almost equal
to a third nornial school if the semi-annual meetings were ex-
tended to a whole week each, attenidance made compulsory,
and one half of each day devoted to a fixed course of study.
In unity and concentration lie power and progress.

-

THE FUNCTION -OF THE HIGH SCHOOL.

In a paper read at the Institute for graded School Teachers,

Mr. H. J. Taylor, a county superintendent of schools, Wiscon-

sin, gives his.vicas on the sphere of the high school. We
summarize his statements : “The most prominent as well as
the most important function of the high school is to give better
and more available conditions :for continued..and thorough
instruction than the elementary schools can give; bétter in
point of educational training, more available in point of
locality and expense. These high schools are able to engage
and do engage superior teachers, and this fact itself insures
superior instruction. The superior teacher is the first gain and
the greatest gain of the free high school. The elementary
schools at the cross-roads. can never do their best work until
they find the high schools available, and feel its inspiration,
“The second important :function .of the high school is, to
enlarge, impro&e, carry onward and upward the work of. the
district and gr'nmmr schools. ‘The one union: that must not
be wanting. is the union of the high and clementary schools.
In addition to their own higher and better instruction, these
hlgh schools cannot fail to. sm.n"then and -give incréased effi-
ciency to- the elementary schools. ‘I'he demands. upon the
time and talent of the country ‘teacher are great. To. be

relicved of half a dozen of the best scholars is a gain to the
pupils who find a school to tax and train them; to the teacher,
whosc work can be belter dqne because done within narrow
limits ; to the remaining pupils, who can now receive the more
careful and thoughtful attention of the teacher.

“The third function of the high school is to so prepare
young people in scholarship that they may become competent
teachers of the clementary schools. Would you change our
high schools into normal schools? No, not that. The good
of the many should control the work of the high school. But
the good of a large minority is not to be disregarded.

“The fourth function of the high school is to prepare
students for entering our higher institutions of learning, and
specially our State University. It does not scem to me that
many of our high schools can-do this additional work profit-
ably and without material loss to other interests. I agree that
a high school course that robs the many of practical education
that the few may gain a royal entrance into any higher institu-
tion can result in.permanent good to neither.  The gain of the
hour gives the conditions for a large and permanent loss. A
course of languages that begins and exds in even the best high
schools is a prodigal waste of precious time. In my opinion
such a course belongs only to the few high schools best equip
ped in instructional force.” -

‘These, then, are the conclusions of this paper :—

First. The high schools should give better and™higher in-

struction than the elementaty schools can give and do give.

Second. A. good common school education in the Fnglish
branches should be the controlling factor in the course of study.
A high school i¢ only a higher elemcntary school.

Z'ird. Provision should be made for reasonable instruction
in the theory and art of teachinig to aid those Jpupils who may
beconie teachers of our elementary schools. This work should
be ojtional with at least those not intending to teach.

Fourth. When the instructional force is sufficient without
material loss to other- interests, pupils should receive special
preparation for the State University. So far as preparation for
classical-courses is concerned, this work should be limited to
those that can reasonably expect to continue the studies in-
some higher institution.”

In a recent report to the Counties’ Council Inspectot, Arthur
Bro“n, of Dundas, makes sotne excellent recommendmons
respecting teachers salaries. He points out the fact that poor
salaries are at the bottom of so much change -in the ranks.of
our teachers, that this change of employment continues*from
year to year simply because teaching is paid for at.““a remunér-
ation but slightly above that of farm. laborers, and domestic
scrvants,” and that conscquently “very few mdcc.d enter the-
profession with: the view of spending their lives in' it.” He:
suggests a scheme for augmenting the ‘salaries of te~chiers suffi-
ciently to make it worth their while to-remain iy -the school’
room -

1. The County Council to raise a fund from each township,
say at the rate of sixty cents on a:thousand dollars’ assessment.

2. Nosection to draw on this fund while employing a teacher
with a temporary or extended certificate,
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3. No section to participate in the fund that does not tax
itself two and a half mills on the dollar for teacher's salary.

4. The fund to be divided among the sections cntitled to it
in proportion to their rates for salaries only, so that a section
levying five mills on the dollar to pay its teacher, shall draw
twice as much as one that taxes its¢lf two and a half mills.

We thoroughly agree with Mr. Brown as to the cause of the
immense annual exodus from the teaching profession, . We
hope to see a general agitation for the cure of this gigantic evil.
If a regular provincial grant were made in accordance with the
grade of certificate held by each teacher a great step in advance
would be secured, Public opinion must be educated up to
this point. When a certain grant is made for a third class cer-
tificate, twice as great a grant for a second, and four times as
great for a first, the matter will be brought within the compre-
hension of the average trustee.

We prize the esteem of our friends, and never wantonly
shock their prejudices. .On the University Question we are,
however, compelled to differ somewhat from both disputants.
In our Jast issue we adhered to the traditional policy of the
JourxaL; our statements were guarded and, we believe,
strictly accurate.  Nevertheless a valued correspondent, deeply
interested in the debate, complains in good set terms of the
expressions, ¢ exaggerated statements,” and  bitter partisans.”
A month ago we received a vigorous protest from another
highly estcemed correspondent, who felt deeply injured by a
couple of lines which merely told the settled public opinion of
this province on the other side of the question. So far as
courteous language is toncerned we arc anxious to set a good
example ; no one concerned in this matter can gain anything
by the use of intemperate language. The supporters of the
denominational colleges have everything to lose by making
charges which cannot be proved ; the friends of the Univer-
sity have everything to lose by.obstinately clinging to an effete
institution which has outlived its missior ; higher education
has everything to lose by hostility and recrimination between
those who are its natural guardians.  We wilhngly mcur the
pains and penalties of independence, to make at one those
whose interests are identical and undivided.

GLEANINGS.

—

We select the following from Jetters which have appeared in
The Times on the subject of “ Reading Aloud” in schools.

The Rev. J. R. Bryne :—*Sir,—A letter has been addressed to
H. M. Inspectors of Schools by a well-known master of elocution,
offering to lecture to teachers and pupl teachers in their respective

Sdistricts on the art of reading aloud ; and the subject is of so much
interest cducationally, and consequently of such mument to the
community at large, that T crave your pernnssion to call public
attention to it. Reading is the most nnportant of the three sub-
_jects which should form the mam staple of the instruction given in
elementary schools. He who has mastered it. has obtained posses.
sion of the key to that vast storehousc of knowledge which is repre-
sented by books, and it may be doubted whether any one is com-
pletely master of the art, so as to practiee it easily, habitually, and
with plessure, who 18 not to some conmderable extent expert in
reading aloud. At any rate, reading aloud 1s held, and justly held,
to be the one test by which to judge of proficieucy in reading. In
elementay schools in Gerany, if I mistake not, reading~ that is,
reading aloud—is the subject proficiency in which determines the
class in which the scholar 18 placed on his first admission to. the
school. One main object of the elementary schuol is, or.ought to
be, to turn out scholurs, when they leave 1t, who have a taste for
reading, After this preface I shail scarcely. be believed when I re-
peat; what is matter of common remark among all who aré versed
in the subject, that, in schools under. tho supervision of the Edu-
‘cational Depattment, reading s the moat * passed -~that is the

{and maintain that mere fluency is suflicient,

wost liberally paid for—and notoriously the worst taught of all the

three ‘R’s.”  Tiue, scholars as a rule * can read '—that is, they can

express more or less correctly in speech the eounds represented by

the words before them ; and the traditional singeong of the dame

school has beeh almnat, although not entirely, impreved : away in

schools under Government. But, beyond this, there is little pro-

gress.  Articulate, intelligent, expreesive reading, suitable to.the

reader’s age, with correct pronunciation, is a rarity indeed in-ele-

mentary schools, and.is rarely aimed at by the vast majority of

teachers and pupil teachers. Fluency—to turn the. tap—that:is

what they aspire to for their scholurs siid for themselves, and it is

to be feared that recent alterations in the Code of Education,
whereby reading books are regarded niostly as vehicles of informa-

tion, and stress would seem to be laid rather on the matter than'the

mode of the reading, may be held—wrangly of course—to give the

sanction_of authority to whut is an inveterateé and much to-be

regretted mistake. Iknow there are those who will differ from me

7 Reading aloud, they

will say, is for culture, not a necessity for life, but rather a luxury:

It is in the front rank of accomplishments, perhaps, like drilling
and dancing,. but nothing more. We.do not need that-all our
children, lenst of all the children of the working classes, should be
brought up to be public speakers or to go.on the stage. Let those-
leain to read aloud who have to get . their living by .réading aloud..
The working man is sufficiently equipped- for. tho juurney of life if
he is in posseasion of that key to(imowledgo which the mere ability
to read at all-supplies him with. But, agamn, I repeat that: of that
key he is not yet master until he can. use -it’ without .dafliculty and
with pleasure. He will-not like to read. until he likes reading, and
reading he will be most disposed to Jike and to pursuc as a habit
when ho can practise ic with that accuracy of appreheiision and ful-
ness of enjoyment and profit which are his and his alone—with rare
exceptions—who has attained to svme considerable degree of pro-
ficiency in rending aloud. "For this reason I-would venture to com-
mend to the favor of the public generally; as well as to that of
educational ofticials, all- well-advised efforts that may be -made to
popularise and improve instruction in reading aloud, us in truth a
matter of national importance. : : :

Mzr. J. S: Laurie, formerly. H. M., Inspector ofschools :— ¢ Mr.
Bryne’s letter is a true but s¢vere commentary on the. Code, and
his. criticism ‘is amply confirméd by all his ‘brother Inspectors—
namely; that ‘articulate, intelligent and: expressive reading is a
rarity in clementary schools,” That reading stands first. and fore-
most in the rank of eleientary branches of instruction also-com-
mands universal assent. Hence it fullows that .the-major pmt of
the toil and expenditure— amonuting to a lump sum of six miilions
sterling—fails in the most important particular. He states that.
reading is the.subject most easily ¢ passed ’ by. the Inspectors; in-
other words, that fuirly cotrect utterance:is the accepted standor®:
of qualification. Such a'test as applied to cven niechanical reading:
is, however, inadequate where, as is generally the caso, the hearer
uses a book ; for if the reading is- unintelligible through-the ear
alune, it is clearly worthless. Were such a rulo putin force, in:
stead of indistinct mumbling we should soon have at least articulate
and loud reading of a certain kind. Intelligent reading is a'more
difficult question, reference to which in Schedule 1 is rclegated to
an obscure note. Mr. Bryne indicates: the’ main: obstacly to'its.
attainment in deprecating the new fangled and, at-the same time,
antiquated notion of the Education Department in favor. of readiing.
of a specifically historical and geographical kind: Nothing could
be more nicely calculated to defeat a-most desirable aim, Barren
facts-.of. tinie and place cannot:by aby: conceivable process. be
couched in. Janguage adapted for fluent reading, -or, -indecd, for
excititig in a young bewildered mind the smallest particle of inter:
est. The laudable object .of the Departmenit is to secure, along
with the squisition of -the art of -reading, the cqnveyance of infor-
‘mation of a useful kind, But .in regard to history the subject is
by.far too complicated to'be learniéd in 8o perfunctory.a manner;.
and, ‘besides, the effort amounts to a seductio.ad abarrdum on find--
ing that about three-fourths of our elémentary.acholare finish thoir
‘cdication’ at Standard-IV. 'They consequently leave school
under the impression.that English history ceased cither.at the date.
of the battle of Hastings or at the ebd. of 'the Wais of tlie Rosea.
If history must be taught to children, it woiild be-moré piactica),:if
not more sensible, to- begin with the reign of Queen Victoria and:
go ‘backwards, according to. perivds, To be lemndd aright,. geo-

graphy as well as history alit uld ‘be taught morally, and'the latter.
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should obviously Lo confined to tho highest standards, At all
events, wo may rest-assured that the subject matter of a reading
buok should be of a literary type, with which a vivid historical hare-
rativo or yraphic descriptivn-of a country, ur even of ‘a mechanical
invention, is nit necessanly inharmoniois, Moral tales, fables;
and literary solections of a high quality of ‘stylo furnish the best, if
not the ouly aterial; eithor for exercising theart of reading or fur
croating a taste for reading, without which all is in vain,”

The Rev. Main 8. A. Walrond :—¢¢ Tho two lotters by Mr. Bryne
and Mr. Laurio treat of the neglect of reading aloud in elemonfary
sohools, For the last teun yoars I have been, examiner in reading
aloud for the Oxford local examinations at the Loudon centre. The
candidates at theso vxaminations comechiefly frow the middle-class
schools.” As rugards their reading aloud, I can repeat Mr. Bryno's
words :—*Intelligent, expressive reading, suitable to the render’s
age, with correct pronunciation, is a rarity,’ The reading. aloud
seems to get worse overy your in these local examinations, and-the
older tho ages of the candidates-the poorer scein tho readors, Nor
are tha reasons far to seck. In many schools reading aloud isnever
taught as a soparate exercise ; the pupils, perhaps, in the Scripture
or h;?tory lesson, read a1 erse or a passage in turn in class, and this
is all,
taught, it is too often forgotten that it must be learnt.by ear as
well as by eye. The mester ordivarily contents himself with
¢ hearing the reading lesson,” noting the misreadings of. his pupils,
their neglectod stups, misplacenients of the letter *h,* or, purhaps,
correeting their faulty pronuncintion of ‘hard words. But reading
aloud cantiot be taught thus—the master must give, not hear only,
the lesson.  His pupils should listen.as much as he. He himself
should be i practised reader, so that they may catch from his lips
clear articulation, proper intonation, spirit, and style. it is to be
regretted that sclivolmasters do not sot more value vh good reading
aloud. It is no mere matter of mochanical aptitude, or a superfi-
cial accomplishment. It noeds strict mental attention and watchful
accuracy of atterance, and, more than: these, brighthess and sym.
pathy of intellect, good sense, tarte, and foeling. “Reading aloud’is
no 1nean test of education and-culture. Nine-times out of ton, a
blundering, slipshed, dull, vulgar reader betrays a blundoring, slip-
shod, dull, vulgar thinker.”

M. A.,” Cambridge :—“ T read with much interest your article
on the subject of * Reading Alvud,’ and.I havo followed. with care-
ful attention the various letters that have appeared in- the Times on
the same subject.  Some years ngo, when I'had the personal super-
intendunce of large schools, a plan was adopted- for' teaching read-
ing which proved very successful: “When theteacher took the
more advauced classes i the schiol for a reading-lesson, lie was not
allowed to have auy book in his hand. The chilidven were told thiat
they. must, each of thom, read tho passags which came to their
turn in such a mianner as'to be perfectly audible to the teacher, and
with such infloction as to convey the sense of the passage. When
any.child failed to mako-the teachor hear, heé-had to read the pas-
s1go againt and again till he succeeded in making himself hoard.. In
the same manner with respoct to the meanmg of the passage read,
if a child fail in the first instance to convey the meaning, hie was
made to try onco-more ;' if he failed a sccond time, the teacher was
told to call for a child who could give the meaning, and so the pro-
cess weat on till the meaning was correctly conveyed. This system
was the means of exciting a great deal of emulation, and of - bring-
ing out the intellidgenco of the pupils. Thoy were all eager to show
how well thoy understood the passage bsfore them. ~ As-a proof of
the success of the system I am spoaking of, oiif first class went to
Exeter to take part in a reading competition;-aud carried off all the
reading prizes. Their reading attracted considerable attention,
and the Judges wore eager to know where the boys had been trained
T must add that fol the siccess ofthe.system the school must be
kept quiet, — ouly one class being allowed at the suno.timo to
have a reading-lesson.” ’ S
. Mynie Boll Fairfax, Queen's Room, Royal Albort Hall :—* Hav-
ing been, so far as:1 can learn, the only persvn who lias'for many
years held classes foritéaching intelligent reading to cluldren from the
age of five, perhaps yiu will kindly allow me to record my oxperi-
ence. Teaching is, to a considerable extent, a gift of nature, but
one whopossesses 1t can, by paraphraseand éxplanation; make much
of the highast kind-of pootry perfectly intelligible to very young
children.” Their syinpathios ave - éasily :Foused, their -ears kesner

M

Even in schools where. reading aloud .is more’ definitely |

and quicker than those of adults, their organs of speech more flex-
ible, and above all, their observation more accurato. I.can. teach
my junior class to act and dedlaim a scene from Shakespeare better
and more easily than the senior class, for it takes months to-
unleatn the fanlty methuds of veice production and pronunciation
acquired from' unskillod teachers in the nursery er schoulfoum.

Though the junior class at the Albert Hall continues ono hour and
ahalf, I havo seldom a more attontive or appreciative audisnce than
that formed by thirty to forty little girls under twelve, and-my
exporienco tolls me this is the age at which elocutiun should be
taught if the reading alond of English women i8 to become a house-
hold accomplishment to instruct, console, or amuse.—7The School-
maiter,

" Mathematical Department.

JULY EXAMINATION, 1883.

FIRST CLASS TEACHERS—Grave C.
ELEMENTARY MECHANICS.
. Trqe—~Two Hours . axv A Harr.

(I;’we questions to constitute a full paper.  Cawlidates are not fo send
up ansiwers to more thas fice guestions.)

1. Dofine the terms volocity, accoleration. ’ Exphin how a.vari-
able velocity is measured, and how that measura’is expressed.

The velocity of a body fulling fresly recoives each second an
accoleration of 32 feot por second ; express this acceleration, taking
the mile as unit of length and the hour us unit of time.
© 2, If a particle move with uniformly aceolerated motion,. show
that its average velocity during any given time will be equal.to
ono-half of the sum of its velocity at the beginning and its velocity
at the end of the given time. Hence show-that, for a uniform. ac-
celoration equal to a, s=ut+ at® .

A body is projected vertically, 1st upwards, 2nd downward,
with an initin] velocity of 60 ft, per second. After how.long an in-
torval of time will it in each.caso be at a point 100 ft.. below .the.
point of projection? . . .

3. Enunciate—Ist, the pirallelogram of displacements'; 2nd, the.
parallelogram of velucities ; 8ed; the pyrdllelogram of accelorations

forces). o .

( A body is projected with a velocity of 160 feet, at an angle of
30 degrees to the horizon, How far from' the point of ‘projection
will it be after an interval of 3 seconds, and what will bs its velocity
then ¢ . ; .

4. Enunciato Newton's Laws of Motion, and explain the terms.
rost, motion, action, and the phraso, change of motion. - )

Define the absoluts or kinetic, and ‘the gravitition or static

othei. . -
6. Brietly describe Atwood’s Machine, and explain how it is used
to verify the laws of motion. _ o )

Two equal masses supported by a petfectly flexible ¢ord pass.
ing over a frictionless pulley araat rest. A mussof ono ounce is
placed ou one of them, which-desconds with, it 3 fest.. The.ouuce
mass is then romoved, ‘and the equal asses are found to move on.
with'a uniform' velocity of ‘4 ft. per second: Patermine the mea-
sure of each of the.equal masies. Find also the tousion’ of-the
string—=1st before, 2nd after, tho removal of the ounicé inass,. -

direction by 04, 08, and in magnitude by m.0A, n.0B, their re-
sultant-will be -represonted in direction' by 0@, and in. miagnitude
by (m +n)0G, ‘the poiit G beiny taken-in 4B, so that m.Gi=
n.GB, ' o -

act along the sides 4B, AD, B, CD, and which are, proportioal
to a, d, b, c tiwes those sjdes Fespactively. Show that ac==bd;

‘7. Show that.the algebraic sum of the inomonts aboit any point
of two forces whose lines of action inntersect, is equal to thie moment
of their resultant. L LT

. A straight rod, weighing 4 1bs, ‘por foot of -its length, balances
about a point 3 ft. from onoe etid when wqiglipgd‘wi;lg 48 1b3. at t.h’;gt;

oud.” Find'thelength’of the rod..

units of force, and state approximately the- ratio they. bear to each

6. Assuming tlie paralleligram of forces, prove that if two forces:
whose lines of. action meet in n ‘point, be: represented in velative.

Tiio quadrilateral ABCD is held in équilibritm by forces which
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SOLUTIONS TO NO. G, BY D. ¥. H. WILKINS, B.A., BAC. AFP, 8C,
6. Lot 04, OB be tho sides of the AOADB, and let the base AB

be divided in @ so that m. AG=n. BG,or fl(-;-':i'
. BG m
Let OD=m.0d, OE=1.0B, OF=the resultant.
Draw FZ, GHi, BK cach perpendicular to OD. Let DZ=x,
AK.AG '

-2 _aAf.au
then 01\—" and AH= T8

R=m?0A* 4 0208 - 2m0 A,
AB=4 0«+ozx*+uo.£,

204 . 2=w(4A BI- A0*'—- 0B,

& B=md OA 0B —=mn A B+ mn A O+ muOB3,
=m0 (m+0)+n0B(m+n) = mnd B,
=(m+n) (m OA?+ 000 —~mn A 13,
={m+n) 063+ mud B - mnd I3,
=(m+np0G

Nore. O@F=0A2+AG*—204.41L.
OB=04*+ A5 -204. AK.
s 204 AH=04*4+AG*~ 0G?,
and 204, AK=0A2+ A -0 8",
Al 0424 A@*—QG3

AKT O ¥ AR08

(Sce note.)

> AQ_ [0 113 @
v IBT
or AG.OAT+ AC. AR ~ AQ.OB'= 042 AB+ AGPAB - CG*AB.
OAL BG4+ OB, 4G~ AB.AG. BG=0G" 4B,
e, 041" dB 4+ 2 .0B4B - ™AL _oa
ie, 04 m+n41;+ mﬂozx..w (m+”),_oa.AB.
mn

mOL34+0. 0B — —= -4 B'=0G*(m+n).
m+n

(M. OA*+ 0. OB%) (m+n) ~mn 4 B*=0G (m +n).
C “ + () =06 (m+n) +2mnd B
6. (a) Let the forces actas in the problem ; viz along A b=adD,
along AD=bAD, along CB=cCB, along CD=dCD. Then, since
there is equilibrium, the resultant of «AB, bAD must coincide in
magnitude and line of action with the resultant of ¢CB aud dCD
and be opposite in direction thereto ; i.e. the resultant of uAB and
bAD coincides in direction with 4B and is equal to (¢+8)AE ; and
the resultant of ¢CB and dCD is equal to {c+d)CE,

The rest of the paper docs not present any special difficulty.

DECEMBER E’{ \MINATION, 1883.

ADMISSION TO HIGH SCHOOLS.

ARITHMETIC.
(Ten marks for each question.)

Multiply the sum of fifty-nine thousaud four hundaed and four,
and forty-seven thousand six hundred and seventy-five by their dif-
Jerence, and divide the product by 7x 13X 19,

2, Bought oranges at the rate of 10 cents the dozen, and sold
them at the rate of five oranges for 11 cents. How much did 1
gain on eleven boxes, each containing 20 dozen ? '

3. A man bought arectangular field 40 vodslong by 25 rods wide,
paying therefor at the rate of $300 per acre, and then had it fenced
at the rate of 81.50 per rod. Prove that the land cost him exactly
ten times as much as the fence.

4. Divide 31200 among 4, B, and C, so that 4 may have 870
more than B, and twice as much as C.

5. Divide tho sum of % of 84 and 2} of 5§ by the difference be-
tween $ of 34 and % of § of 23,

6. Add together 1-302, 3-2089, and 40-93. Multiply the sum by
00297 and divide the product by 90°09. (Decimals, not vulgar
{:fvit(;'om, to be used in duving the work, otherwise no marks to be al-

)
7. A farmersold a load of hay at 816.25 per ton ; the whole

weight of waggon and hay was 2875 1bs. ; the waggon alone was
{qun]tl t(?; weigh 1083 lbs.  How much did the farmer receive for
iis hiay

8. A can run o mile in 5 minutes, B can run it in 6 minutes.
How many yards start should A allow B in order to make their
chancea equal?

9, Three men can dig a certain drain in 8 days, They work at
it for b duys, when one of them falls ill, and the other two finish

.| the work in 6 days more. How wuch of the work did the first man

do befdre he fell 1117 .
10. Find the intercst on §275.80 for 91 days at ¢ per cent. per
anhum,

JULY EXAMINATION, 1883.

————

INTERMEDIATE asp THIRD CLASS,

——

ALGEBRA SOLUTIONS,
(See September number.)

1. (1) Dividend is of four dimensions, divisor of three.
s Quotient must be of one dimension, and from the sym-
metry the only such quantity is a+b-+c. .
- Dividend=A{a+b+¢) (¢-b) (0~ ¢) c~a) where k is the
numerical factor.
Putting a=0, b=1, ¢=2, we find k=1
a+b+c i the quotient.

(2) Transforming dividend, we have—
1,1 1 1 1 1) 1gtd _(l-.l.) 1.1
ay? m’_g-;—’--x’y—(z‘ v) wy\z yJ \= yJI\# o
11", . .
;,--{-il-; is the '!I'?qmred quotient.

2. Wemnmust have ¥ +ax?+bx+c=kiz—1) (x—2) (x-3) where k
is meroly a numerical quantity,  If we assumo k=1, we must huve
24 ax? 4 bic+ ¢ identical with a®— 6x3+1lx- 6,

f.e, a= -0, b=12, ¢c=~06. Ifkisnot=1, then
a=—Gk, b=12k, ¢=- Gk, whatever be the value of /.
3. (1) A= 3- 4+6+0+1

B= 4- 5~14141
B-d= 1-1-141
41=12=16+0+0+4
IB=12~15—-3+3-+3 _
T 3B-4d4= 1-3+3-1=D, say.
Cr D=2(1-2+1)
C-D=2(1-2+1) & 7¥—=2¢+1=H.C.F.
(2) For 2x write «, b for y, and ¢ for 3z,
and we have a3 03+ S+ 3abe and @® - b* + ¢+ 2uc,
(a=b+4c) (@®+ b+ ~ab—be+ca) and (@ ~b+c) (a+d+¢),
a—b+c, ie 2x—y+3:=H.C.F.
4. (1) TCransforming we have

=C, say.

t.e.

defey? _w_ B—pd -y
¥ 20—y Y 20y
; 2x+y 2x— 1_1__2

y Y
(2) Numerator =(z+b) (x*+ax+1)
Denominators= bz -l; 1) (@*+ax+1)

. &
Fraction _i).t—-i:i. -
Giv iop=8 1Y) c+d)
b. Given fraction= poy P )

Now if x—3¢+2d=c+d, i.e., if x=4c -d, then all the factors
involving ¢ and d cancel out.

2
6. (1) Given a+b+c=0, Multiply through by ot

2 2 2 1 1
and Elb+(;¢‘: +ca——0, Add s +b’—
1.1 1 1.1 1y
and;;-!-b—,-l-c-;—(;;‘i-b?-l-;;) .

*% to each side,
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e=ad+ b4,
y=ab+be+ca,
& (e—y)= (a4 0+ —ab—be—ca)?,
and (x+4-2y)=(a+b+c)t
Multiplying «3+2y — 3xy? =(a® +-0°* +- 3 —Baho)®,

2

(8) Qe=y 42 4u?=(y +2)?
2b=z+wx Also 4b-=(z +.c§’
2e=w 4y d=(z4y)*

2(at+ 02+ cY)
=2+t 2ty 4+ yrdax).
Thus {a+b+c)p—2(a+b+c) (@'+47+¢*) becomes
(@ g+ 5P =@y +2) (@ 3+ Fwy +ys+22),
or (x+y+z) {(ed+y+2)t =@+ 2yt yrae)),
e (z+y+2) (y+ys+a).
(@t+b)(atq) o (a+o)(a+d)
atb+c a+c+d
if a+b=a+d, and a+b+c=a+tctd,
8. (1) Trauspose and square, and
(#+3)—10{ (x+3)+25=2+2,
b J@+3)=18, x=34t.
N.B.—It is nut however cortain without trial that this is the
true root. Tho reader may put 342 for « in the given equationand
vorify the result. If not the root of the given equation it is the
root of the equation /(»+3)—'a/(¢+2)=0b. Tho nmbiguity arises
from the squaring.  Both — /(£ +2) end J/ (x+2).give 2+2 when
squared.
@) z=1 P
(3) Wo havo x(c+d)+(a+Dd) (c+d)=x(a+b)+(a-4-b)(c+d)
or x(ct-d)=x(at-b). .
And a8 cJ-d isnot =a4-b, 2 must =0 or w.
‘9, If 2 and x4 3 bo the sides, then
Area=}u(c+3)=18 ; x4-3x~—36=0, &c.
10. Lot x=dist, of exit pipe from bot,, .. h—x=ditto fromtop.
¢ y=time required to fill one pipo only.

S atbte=xty+z;

7

are equal

i.e. if b=d.

-
N

Hence :":depth filled in 1 unit of time by 1 pipe,
]

and 5—h= ¢ emptied ¢ ¢ “ ;
6y

-{i= “  filled ¢ ¢ 2 pipes.
Gy :

Now a:+g=timo req’d to fill first = units of depth:—."%’ :

=9ud=x)

h

(14

and (h—x)= é—:l= ‘“ “ rem. (h—=x)

. xy4-06y(h~x)
S R
& z=3h
Verification.—If sccond pipe fills
then ¢

=whoia time when both pipes run=2y,

h feet deep in 5 hours, say,
an « 4 ¢
h :
The remaining g feet will be fille .y } as fast as before, and

- will therefore require 6 hours instead of 1 hour. 64-4=2(5).

Nore.—In actual practice the velocity of the outflow would be
proportional to the square of the depth, 8o that as the vossel filled
the first pipe would take out more and more per secoud. In this
problem howover the-inflow is supposed to increase in exactly the
same ratio so that the propoition remains.constant.

Sing on! we sing in glorious woathor,
¥ all one step over the tiny'strand;
So narrow, in sooth, that still together, R
On either briuk we go hand in band.—Jean Ingelow.

Ah! have you yet to learn that the eyo altering alters all; “that the
world i3 an ccho which returas to cach of us what we say 2"

Wit is s magnet to find wit, and character to find character.—Emerson,

A wise man in our time caused to bo written on his tomb, “ Think ot
living.” ‘That inscription describos a: progress in opinion. Cease from
this sute-dating of .your experience. Sufficient to-dry arc. the duties of
to.day.—~Lmerson. o o )

Dow't waste lifo in doubts and fears; spend oux:sel! on the work before
you, well assured that the right performance; of ‘this hour’'s duties will be
he best preparation for the hours of age that follow it.—Emerson.

Special Articles.
NOTES OF TALKS ON TEACHING.*

X

TALK I —TRELIMINARY,

I shall try in theso lessons to lelp you learn moro of the groat
art of teaching. We have come from widely different sections, and
are, for the most part, strangérs to each other, and may find it a
littlo difticult at first to draw togother. But a common.interest
will'unite us in the bonds of sympathy and good-followship. We

.| have all scon teachers who were so self-satisfied that they seomod—

to their own minds—to have rounded the circle of teaching, made
tho circuit of knowledge and skill complete, and closed their minds
againat the entrance of all furthor impressions, -Such can never
learn till the barriers of concoit bahind which thoy have intrenchad
themselves ave broken down. There ave others, the apposite of
those just described, who stand like empty pitchers.waiting to be
filled ; they accopt any and all methiods which are popular, or have
some show of suthority. Such teachors are imitators merely, and
will change when any novelty is brought to their notice, No-one
was ever great by imitation ; imitative power never leads up to
creative power. Just here let me say that I shall object quite as
strongly to your taking the methods which I may present, unques-
tioned, as I should to your acceptance of others in which I do not
beliove.

Again, there are teachers who have some good ways, but who are
so projudiced that they have no regard for anything outside their
own work ; thoy cling to the old, have a ready-made objection to
tho now, and have ceased to examine. Facts are the cyes through
which we sce laws, There is no better founded pedagogical rule
than that the facts must be kuown before generalizations can be,
1t follows, then, logically, first, that we cannot know.which is the
‘best without knowing both ; second, that we cannot know which
is the best without knowing all ; and, third, that we cannot know
any method without knowingtheprinciples which the methodapplies,
Finally, no one can fairly judge a method by seeing it in operation
onee or twice, because the application may not be corroct, and that
caunot be judged unless the foundation principles are known.

‘The great difticulty in the way is, that teachers ave not willing to
pay the price of genuine success—that is, untiring study in. the
most economical directions—hard labor. The demand for good
teaching was never 8o great.as’ now, and no.matter where you are,
if your work is good-it will attract gttont'ion.

I have been often‘asked to explain the so-called Quincy system.
So far as I have been able to understand this system, it does not
consist of methods with certain:fixed details, but rather presents
tho art of teaching as the greatest art in all the world ; and be-
cause it is the greatest art, demands two things: first, an honest;
earnest investigation of the truth as found in. the learning mind
and the subjects taught ;. and, second, the courageous'application
of the truth when found. In the talks which follow, the.only real
substantial help I can give you is to. aid you in such investigation.
All the truths that you may learn must ba discovered by yourselves,”
In this way alone tenth is made a living power. . Nothing is farther
from my' present purpose than to have you take what .L shall say
without the must careful scratiny. The great mass- of teachers
simply follow tradition, without questioning whether.it bo right or-
wrong, ang it requires very littlo mental action to glide in the ruts
of ola ways, * = ' ) . _

The work of the next hundred ycars will bo to break away from
traditional forms and conie back to natural methods.. '

‘Every act has a motive, and it is the motive which colors, divects,
forms tho action. Consequently, if we would understand the édis-

* -Notes of Talks on Teaching, given by. Francis W. Parker, ot the Martha's Vineyard
Sumnier Institute, July 17 to Auguat 19, 1882, ° o R
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cational work of to.day, we must hnow its motive, bearing in mind
the fact that due allowance must be made for the stupefying cffects
of long-established usage. The motive commonly held up is the
acquigition of a certain degree of skill and an amount of knowledge.
The quantity of skill and knowledge is generally fixed by conrses
of study and the conventional examinations.  This is a mistake.
In contrast with this false motive of education, to wit, the gnining
of skill and knowledge T place what T firmly believe to be the true
motive of all education, which is the harmonious development of
the human being, body, mind, and soul. This truth has come to
us gradually and in fragments from the great teachers and thinkers
of the past. It was two hundred yoars ago that Comenius said,
““ Let things that have to be done he learned by doing them.” Fol-
lowing this, but broader and deeper in its significance, came Pesta-
lozzi's decluration, ** Education is the generation of power,” Last
of all, summing up the wisdom of these who had preceded him,
and embadying it in one grand principle, Frochel announced the
true end and aim of all our work — the harmonious growth of the
whole being.  This is the central point.  Every act, thought, plan,
method, and question should lead to this. Knowledue and skill are
simply the means and not the end, and these are to work toward
the symmetrical upbuilding of the whole being.  Another nawme
for this syminetrical upbnilding is character, which shonld be the
end and amm of all education. There are two factors in this pro-
cess : first, the inborn, inherited powers of the mind, and, second,
the environment of the mind, which embraces, so far as the teacher
is concerned, the subjects taught. The subjects tanght then, are
the means of mental development.  To aid in the mind’s develop-
ment the teacher must know, tirst, the means of wmental and woral
growth, which are found in the subjects tuught ; and, sccond, the
mental laws by which alone these means ean be applied.  Knowing
the mind and the means, he ean work toward the end, which is
growth. Method is the adaptation of means of growth to mind to
be developed, and natuial method is the eract adaptation of means
of growth to mind to be developed.  To acynire a knowledge of
the mind and of the means by which the mind may be developed is
the study of a lifetime. Let us stand with humibty before immen-
sity.

In the beginning, then, the study of methods aside from prin-
ciples is of littlo use ; therefoce, that investization should lead toa
knowledge of principles is ail-important.  There are twn lines of
investigation : the direct one is the study of mental Jaws, or the
investigation of the fucts out of which the generahzation of prin-
ciples is made. The second, and indirect way, is the study of the
application of methods in detail, in order to discover throueh such
details the principles from which they spring.  Let no teaclier rest
satistied with a study of the mere detarls of mcthods, but use them
as illustrating the leading back to principles.

TECHNICAL SKILL,

In order to train children how to do, we must be able to do our-
selves ; hence the great importance of that preparation on the part
of a teacher which will result in skill in the technics of schuol
work. First of all, the voice should be trained, for a clear musical
voice is one of the teacher's most potent yualifications for success,
and cannot be overrated. Drill in phomes is necessary, not only
to gain the ability to give the slow pronunciation with ease and
with natural inflections, but s an aid to perfect articulation and
pronunciation. That c¢very teacher shonld be an expressive reader
is self-evident, but it might not occur to all that to be an eloquent
talker is also one of the requsites demanded by the New Methods,
Faults of tone, modulation, and manner are propagated by the
teacher, as well as false syntax and incorrect pronunciation, Then,

too, every teacher should be nble to sing, and sing well.  Music
fills the nir with beauty, and in the school-room everything should
be quiet and musical, with never a harsh note.  Failing in this the
school lacks harmony,  Writing is the second great means of lan-
guage expression, and should fullow immediatoly upon talking,
A teacher who cannot write well, cannot teach writing well ; for
the copy on the blackbonrd should be woll nigh perfect.  Skill is
the expression of power, and drawing is the second best way of
expressing thought.  Given the shill to draw, and a teacher is never
helpless, for then he can teach, even if everything clse is taken
away. Lesides, I see a future in drawing which 1 see in nothing
¢lse in the way of developing the mental powers; hence the
demands made upon teachers for knowledge and skill i this st
must incrense with every year.  Moulding in sund is one of the
best possiblo ways to teach geography, and should preceds wap
dru'wing. Moulding in clay is a valuable means of form teaching,
and is also the best of preparations for drawing,  Last of all,
gymuastics—the ttaining of the whole body—is of the utmost
impurtance, not only to insure symmetrical physical development
but to md in the establishment of good order.  Mental action, ~8
you hnow, depends largely upon physical conditions, and thorefore
we should tram the body that the mnd may act.  Believing that
the skill of the teacher in these directions mensures in o great
degree his power to do good work, 1 have endeavored in this course
of leasons to provide you with the best of teachers fur these ditlygr-
ent departments.  Now, a word of caution : time and strength are
hoth hnited, therefore don’t try too much ; but that you may be-
come experts in these technical matters, let me add, whatever you
do try, he sure to follow it up,
(T'o be continued. )

MUSIC 1N THE PUBLIC SCHOOLS,

A PRACTICAL ILLUSTRATION, BERFORE TORONTO TEACHERS ASNSOCIAS
TION, BY DR, CLARKE,

In the work of public school cducation, musical instruction
I'should be imparted by the teacher of each department, through all
s yrades, as in the classitication of all other studies,

At first thought, with the present generation of teachers who
have not been thus educated, this method may seem an unpossi-
bility, but it may be accomplished by the teachers now wm oflice, if
done under proper supervision,

Upon the supposition that in the cities and larger towns, the
period of school-life extends from the age of six to sixteen years,
there arce ten years given for an orderly and systemat:c course for
the study of the fundamental prineiples of musical science, and the
i practice of voeal training, without its becoming irksome, or taking
much time for the more essential studies,

This musical instruction should be so graded in its progress, that
the year's work in each department will be a repetition of the
routine for the samoe teacher, with cach new allotment of pupils, as
they ascend from the preceding grade.

1t is well known that many people play musical instruments from
notes, who have no idea of the sounds representod, unless they are
touched upon the instrument ; when the sense of thoe relationslup
of the different tones should be so impressed upon the mental facul-
ties, that the sounds should be as distinctly heard by the nnnd, as
when a book is read without the sound of the voice beng heard by
the exterual ear.

The cultivation of the faculty of listening, renders more ncute
the means of receiving instruction, as it causes the powers of obser-
vation tp becuine more intense,

The foundation for the cultivation of the musical pereeption, or
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the facnlty of hearing, commonly called **the oar for musie,” should | The first thing to bo accomplished is the awakening of the musi-
be formed and developed in the primuny grados, without the use of | eal purcoptivus, or the doveluping of a knowledge of the d.fferent
tochnical torms, hasod upon the simple relative tones of the differ- | tones i their rolation to each other, of which there will be only
ont intervaly of the scale, through innumerable variotios of intor- ! timoe enough to-day to prosent twu or three, bearing in mind that
osting oxercisea which will absorh the attention of the little ones, ‘l the tones of the scale are not all to be taught at once, but that
8o that they will be taught objectively, in such a manner that their, they are to be added in such a dogree of slowneas that the pupil
porception of the varivus degrees of the height, depth of pitch, and, caunot fail to learn them all in the proper tims assigned for their
quality of tones, will be involuntarily acquired, wccomplishmont. In the imitation of musical tones, the object

The chiof portion of the firat instruction of the youngest grades) must not Lo power, or noise, but a quality of tone in which the
should be accomplished, in_their being taught to sing properly by | muscles of the throat should be relaxed, This must be taught by
memory, a large variety of plensing songs adapeed to their mental imitation, and not by explanation. Children are apt to sing in
comprehension, in which they will bocowe desply interested, and | that unpleasant nasal quality which must be avu:ded at the begin-
the school-hours made moroe attractive.

All the religious and moral vircues may be inculeated through
their little songs.  The sentiment shoull be about their kind,
teachers, the pfumurcu of knowledge, the beautiful flowors, the,
gentlo animals, the use of their dolls, kites, wd all their happy |
and healthful recreations, —and such anbjects which will tend to give
animation to the objective warld around them, and especially such
thomes which inculcate the life of unselfishness, througl good
examples of children’s poetry allied to correct models of simple
music, which will sid in forming their artistic taste in after years.
There should be much singing in this departmont to reliove the
hours which are often so wearisome to both pupils and teachers.
Those hours of incipient schovl-days should be made the happiest,
as an incentive to the attaimnents of succeeding education, and as
the stern realities of lifo in due time must be met, the first school-
days should be surrounded with every pleasaut association which
may be looked back upon as a vision of happy innocence. The
task of the primary school teacher is ono of the most laborious, and
music should be made wne of her chief assistants,

In the unext grades above the primaries, the scholars should be
provided with music blank-books, and their instructive exercises
after having been writton upon the black-honrd, should be recorded
in their order, and sung from their own writing, and not from
memory as in the primary gradea.

From the instruction imparted, their songs should first be written
upon the board #8 exorcises, and then be copicd in their exercise-
books, and all the sonys sung by each grade should be within the
compass of the work assigned to each grade up to the highest.

Until scholars have acquired a knowledge of the simple elements
of addition, substraction, multiplication, and division, intricate
exercises in rhythmical form should "ft be introduced to perplex
and discourage them.

The studies in each succeeding grade will carry the pupilsthrough
part-singing ir: all the keys, introducing all the forms of voeal
mdsic up to the age wheun the voices of the boys undergo that
change which causes them to take the octave below their original
pitch, and their instruction must then carefully be put in practice,

8o that there shall be only beneticial results,

By the tume the pupils enter the high school they will be pre-;
pared to undertake the knowiedye of the elements of harinuny, and
the general understanding of musical science, !

All this progress may be accomplished through the regular school
year, by simply devoting ten or fifteen minutes daily to this culti- |
vation, without making a hobby of music, and without robbing the
other studiea of their required thne, and this desideratum may be;
attained with hearty co-operation on the part of all the pupils,i
buys as well as qurls,

The musical instruction should be given in the prevailing form of

notation, in which the great treasures of musical thought have been |

written and preserved in the system of the five lines and their
spaces, so that all the instruction given will enable the pupils to

readily understand any wusical instrument which they may chuosel

to learn.  All this work may be accomplished by tho regularly em-
ployed teacher of the rovin, even if he or she has nut previously
been a teacher of school-music. if guided by intelligent superintend-
enco. It lugically fullows that teachers of a succeeding generation
who have been systematically educated through such an orderly
course of instruction will bo able to accomplish the desired results;
but the subject to be considered is—how to accomplish the work
with the talent now employed m the common schools?

Tt is propused in this illustrative exercise to exhibit how some of
the elements of the fundamental work may be imparted to youny
pupils by a teachicr whe has not hitherto given musical instraction,
and who has not sung, supposing the method of instruction having
been luid out in proper form by the one whose duty is to give the
instruction to the teachera aud then wmake rogular visits of inspec-

tion.

ning,

After illustrating this unpleasant quality of tune, the lecturer pro-
ceeded to teach a class of primary scholars, by exbhibiting the first
steps to bo taken in awakening the musical percep.ions in children,
ending with an example of teiching a school sung to the little ones,
by a pleasing way of momorizing.

TRAINING THAT EDUCATES.

AN ADDRESS 1 "SIVERED NOVEMBER 18TH, 1882, AT LANCASTER, PA.
BY COL. ¥F. W. PARKER.

Night bofore last I heard at regular intervals the hammer of the
testor on the iron wheels, trying them to see if all was right and
the train could safely niove on to the terminus of theline. I think
it is well for us to test the wheels of the car of progreas in tho same
way, to see in wiat condition we are, and whether wo can move on
safely toward the future.

Qur forefuthers founded this zupublic upon the basis of a com-
mon school for every child. The scheme was grand in conception,
because now, It had never boen tried before, and has never been
tried in the same way since, excupt among us. The boasted schools
of Ciermany —as good as our own—ave not free in our sense of the
word. Thoy are stratified according to the gradations of society,
and are intended and constructed for the foundations of monarchy.
Our free schools, where the children of all classes are brought
together on one level of equality, are the proper foundations for
republican institutions. Only where the organic life of a people
flows freely from the lowest to the highest is there a true free school ;
and our fathers builded * better than they knew,” when they laid
this grandest foundation of free governmont.

The reformer who decries or ignoros the past makes a mistake.
Ouly by inhoritance have we the whorewithal to build. There isa
true conservatism which takes what the past hus created, and on it
builds the future—it is fulse and spurivus conservatism that holds
fast to whatever is old becanse it is old, and consuquently faila to

row.
¢ Now, our schools demand that their 300,000 teachers shall be
trained, skilful workers. Where shall such be found? Suppose

~ -

| that to-day there should be a popular demand for a scientific road-

budder in every township, how weuld it be met? Why, there
would not be enough competent men in the whole country to supply
one state.  So it has been with the schools ; trained teachers could
not be found and we were obliged to take them untrained ; and
noble work theso honest-hearted workers have done.

The normal school plan was » progressive step, in that by it the
state recognized a science of teaching; but the conditions were
very linuted. The pupils of necessity had tv be taken largely as
they came up from the common schools ; their academic qualifica-
tions were puor, and the normal schools were obliged to spend the
timo upon the common branches, which should have been given to
scientific training; and so the pupil is not much mare than pre-
pared to receive the philosophy of education when he leaves the
normal school to become a teacher. I have seen normnal teachers
who respounded to criticism or suggestion with that smile of supe-
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riority which is so blighting to a modest man. and which told of! I have a cord of woued, sticks four feot long, to Le cut into three
their contidence in their ability to cover the whole ground of any lengths for a stove, for which T pay 82 if I want another cord cut
given subject, and put it in a diagram forms on the blacklvard in . into four lengths, how much proportionately should T pay ¢
fifteen minutes.  There are such teachers and such normal schoods : And they with edifysng unamunty answered §2.663 which is
schools which develop a self-contidence and self-coneeit that simply "wrong, of course,  1f I pay two dolllars for two cuts, three cuts are
puts a barrier between the teacher and knowledwe by making him * worth three dollars; but the children dide’t think— they used
believe that he knows everything.  But the best outcome of the figures.
true normal schoul should be the attitude of its pupids toward  Then we teach what wo call Enghsh grammar, Now there is
knowledge—an attitude of humility before the swrve responsibili- * such a thing as Greek grammar, and Latin grammar, and German
ties of a teacher —a spirit that says, * Idun’t know, but I want to! gramumar ; but there is no science of the English language worth
know,” and with steady work, and prayer to God, and realization | mentioning (since William the Conqueror smashed the Saxon), and
of immortal destinies committed to their care, * worh out their| what there is can be taught toa high schuol puptl m a week or two,
own salvation with fear and trembling.” The normal school which  But some man unfortunately tried to make an Enghsh grammar on
develops such a spirit is doing a grand work; but if, instead, it i the Latin plan ; and ever since they have been making it more and
fosters self-conceit, its pupils are injured irreparably. ‘more complicated, and we have gone on teaching what is called
There is & marhed line all alunyg the course of history between , Euglish grammar, and pretend to teach the cluld to *“speak and
thuse who folluwed tradition and those who followed science.  The | write the Eughsh language correctly "—we all know how it does it.
history of medicine is a marked illustration.  Before the time of - Here again directorsare paying millions to teach children to do one
Harvey, there was only tradition, and medicine was mere empiri-  thing by doing something clse.  What shall we do about it 7 Why,
cism—it was ‘“hit or miss,” chiefly miss— but after the discovery ' apply our principle : Let the child learn to talk by talking, and to
of the circulativn of the blood, scientitic methoeds wereevolved with  wnite by writing, and to compose by composing—that is all,
the grandest results. In other directions the same progress has|  The great object of the schonls should be to train their pupils for
followed the introduction of scientific mcthods.  In the last furty " work —real work 3 and you can’t do this by trying to learn one
years, thought concretely expressed in machinery, has revolution- | thing by deing svmething else—there is no life in that, and your
ized the world.  Now you ask, why has not the application of the, scholars becore dull, and you try to stimulate them by emulation,
science of teaching produced like ohanges in our schiools ; for that and don’t succeed any better than the man who tried to feed his
it has not, will be generally conceded. T will not stop to argue  horse on sawdust.  The outcome of your artificial methods is a class
that there is a scicnce of the development of thought, OF course | of young people who are beneath--nut above—manual labor, and
we do not claim that it is an eraet science—all the mental lawsare chiefly anxious to find places where there is not much work.
have not been discovered ; this, however, 1s true of every scicnce— ' Why ¢ Because you never taught them to love work—you made
none is complete. |work dradgery. Try the other plan.  Set them to deing real
I have not time to quarrel with those who say there is 1o more  things and see what life, and soul, and energy, and power there
than a philusophy of tewching.  But there are certainly some prin- | will be in your school-room.
ciples upon which we all agree who have @ven thought to the sub-|  The crying want of the time is meh and women who can do,
jeet.  What changes would be brought abuut by the application of ' Daily there come to my desk applications for teachers, principals,
these principles, and the conscquent change from traditimal to:supcrintcudcms, offering large salaries—and I caunot il them.
scientific methods 7 Is it not fair to cxpect that they would be The great milraads find the same difficulty in fillimg resporsible
analogous to the progress of civilization in other directions (— places. Why ¢ Because our youth are fed an unsubstautial secin-
analogous, not identical ; for we cannot expect results so quickly. ing instead of real things, and have never been taught to work.
Why 7 Because when an Edison or a Howe, by years of study, has’ We have all scen the young man come from college clothed in all
periccted a mechavical invention, it isat ence ready for everybudy's | the panoply of words, and at the first spear-thrust of reality the
use ; but with teaching it is ditferent—the science must be discov- | armor falls away and leaves him naked before the world.
cred by cach individual teacher who is to apply it, so that instead i Naw, the science of teaching regards the schouol as a workshop
of one Howe or Edison, we must have a host of great inventors, | where the child ahall be tmined to work, to lore work, to wark sys-
It in not strange, then, that our progress is slow : and when all is tematically and mtelligently ; so that whether he manages a1 nal-
considered, we have done well.  But what of the future?  Let us. road, or builds a house, or saws off the limb of a tree, he works
apply a test or two, {with brain as well as hand.  Ja not that * practicad 7 Try it,
We will take a principle upon which we are all agreed—one that gentlemen directors, and sec the results.
was formulated by old Comenius—:* Things that have to be done;  Pestalozzi, whose name has becone immortal, was not a highly
should be Jearned by doing them.”  In the mechanical world the ' educated man, but he discovered a mighty seeret.  Dissatisfied with

principle is apphicd.  We do not keep an apprentice studymg the "the social and woral aspects of his country, and findinyg that the

. 1 sword promised no remedy, he went to the root of the watter, and
theory of "f"c"""“mz or house-building for the whole term, and g g ti‘t in the faulty ed)ucatiun of the children.  They went to
then send him out to make shoes or butld houses—he learus to do. gchool and leared the catechism, and recited words out of books,
things by deing them; but how is it in the schools? Why, we have and that was all.  Then he wrvught out this great discovery—
been forty yeam inventing ways to have children learn to do one, ;; Things l’;mﬁ ."‘;’.“ hegor ‘] "-";’,":’ —""";_il"‘;: must :;'""- Jienn t{it‘c
: A . . . ol oy ereres . " 1ngs. b this discovery hie did were or Lurope than any other
thing by duing somcthing else ! Do yon think 1 exaggerate ! Let  sgle man )simply by teaching children to use thcl:ir cyes. ¥
us scc. . . . i ¢ Have we profited by that discovery 7 Do you always teach things
In teaching arithmetic, we teach not the science of numbers, but ' pofore 1wconds 7 Suppose when you open your school next Monday
figures.  Go into any average school and ask to e shown a number, mnrnin%;, you write that one sentenee, 'l_‘hm;:s. must come ejore
and the child will o to the board and write a figure ; ask for a Words,” on your blackboard ; try nut to violate it for one day.  If
fraction, and he will writo ** 1" —wluch is 110 wore a fraction than | you succeed, you will accm  to have passed by one great leap into
the word ~*hat " isa hat.  We teach fignres, and the bright child.  better world ; yon will be happy men and women, your pujuls
ren apply them to numbers. T have given to pupils who had been | Will be happy childeen.
nivo yvare in schoul this cxawple : | * Things bofore wurda—fucte bufure goneralizativue.” How are
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these principles recognized Ly the text-books? Wao open & geog-
raphy, aud in the very first suntence wo find u definition—- a goner-
alization ; and 8o it goes on, page ata time.  The child learns all
this - learus tho words, and works his jaws in repoating them, and
they wean nothing whatever to him —happily Providence has or-
dained that he may forget them easily. Bufore he can reach those
delinitions undoratandingly, a long process must be gone through,
but the buok gives the definution first. I went into a schoul vne day
and put the question—*‘ Childron, did you ever see a peninsula ?
No, they had never seon one-—scemed to think it unreasonable to
ask them, as if ono ought to be about # hundred years old to see
such a wonderful sight —and yot four-fifths of them were born oun
the beautiful poninsula whero the school-house atood.

Su directors are paying their money for the teaching of mere
empty words, that pretend to describe things, when we ought to
show our children the things themnselves. Woe teach in this way
simply because it is the traditional method—like the man who car-
ricd his grain in one end of the bag and a stone in the other to
balance it, because his father and graudfather had doneit, and
what was good enough for them was guud enough for him, and he
¢ guessed he knew his own business, and nubosy should teach him
to carry grain to mill."”

Another principle : The mind grows by its own activity,
and in no other way. We can only assist; we cannut make
it grow. How do we recognize this fact inour schouls? I
remember when I was a young teacher how I used to explain every-
thing and how I explained most what I knew lcast. I used to ex-
plain divisions of fractions very lucidly when I didn’t understand
it—and 1 never did understand it until I learned with actual things.
All this explanation s simply depriving the child of lus chances to
grow. Tho best expressivn of mental activity is when tho child
says ‘‘ Don’t do that for me—let me do it.” The more we pour in,
the weaker they become.  What we want is to develop power—yet
we do their work while thoy ait helpless.  Would you train an ath-
lete by hfting all his burdens for him, and then send him forth to
win the race I Why do the same thing for the child's mind ! -You
now understand why T say that the only true arithnietic would be
one that should have neither rule, explanation nor definition in it.

‘The thing that is near is the thing to teach. You sometinfes hear
a teacher complaining that she can do hittle or nothing because she
has no apparatus. This is another of the chaius of the old edu-
cation. Have we uot pebbles, and shells, and leaves, and flowers,
and free skies 1 1f there is absolutely no apparatus, save the ordi-
nary country surroundings, these are enough for the true teacher.
The goud teacher is the une who appreciates the value and fecls the
power of the near ; fur vut of the acen the unscen must come. To
bie aure, some will sy, ¢ We are oppused to this—these unew-
fangled ways are all bosh.”  Yet they ride in the cars and have the
electric light before their doors ; they are progresssve in that line
of applied science ; but they fail to perceive that the science of
teaching applied would produce commensurate results,.  They say,
“ Those things are practical, but these cducational theories are
visionary.” Yet the things of which we arc most ignorant, as re-
gards the teachwyg in our schools, are, the air we breathe, the

water we drink, the food we eat, the clothes we wear—in short, !

that which touches us most closely on every side. The true teacher,
the one who is trying to learn to teach, uses these things ; and the
thought of God in nature becomes the thought of the child—and
the revelation of Ged in nature works out through the childa true
civilization.

Waork can be made attractive. For great success, the worker
must Jloce his work ; it must not bo drudgery to him. Give
the child real things, and he will love to work, aud you will not
need the rattan and the ferule, nor the con  alsory truant law, nor
yet undue stimulus of emulation. I do not beliove in compelling
children to go to school, unleas you have sumething good and
pleasant there for them ; and if you have that, theattraction makes
compulsion unnecessary. [ have to deal with some of the poorest
children to be found anywhere ; yet in the very slums of ignorance
and puverty and superstition they made mo welcome ; the children
aro all our friends hecause they know wo bring them good.  Aud
this is the glory of aur work that we are trying to make of these
children, notwithstanding such surroundings, men who will ho an
honor to the republic —voters who cannot be bouglit for two dollars
apiece.

And woeare doing it ' I tell you, teachers, that real teaching
climinates the had hoya and girla—they are good.  TUnder such
toaching, soudncss takes the place of vice—all good tcaching de-

velops moral character.  On tho other hand, all bad teaching has
an clement of immorality in it ; we haveseen that it untits for work,
yand idleness nieans vice.  I'behiove that the teaching of the lowest
| brimary achouls, if well done, is the highest work on earth,

Andnow, teachers, shall we not begin tv do well, and apply theso
principles to our work 7 If we and our successors would do this,
in a century thers would bp arevolution in the intellectual and
maral world greater and mare benefeont than the physical one of
which we have spoken, Shall we notdo it ? The work cannot be
dono quickly, but we can du our share in laying the foundations of
a glorious future.
| What are the chief obstacles in the way of reform? I
i belicve that there is no class more earnest and faithiul than
(teachers ; and from what I have secn in your state, I am not

surv but Ponnsylvauia teachers lead the van ; but my clicnts are the
i children, and through them the future of the Republic, and in
their interest I must speak the whole truth—and the truth is. teach-
ers, that the greatest vbstacle is inus. By our clinging to tradition,
and our sclf-cunceit, we too often bar knowledge out of our minds.
We should pray against the tendency tohold vn to woru out de-
| vices, and for humi%ity to feel that life is too short to learn all
about teaching. If you would go into the schools next Monda
with such a spirit, work from fact to theory, and from theory bac!
to practice, what growth would follow ! But too often our attntuc’le
toward knowledge is wrong—-we think we know, when we don't.

Sometimes the superintendent is an obstacle. When he comes to
examine he must have just so much—it is all measured off—he
comes, asks the regular questions, they are answered, and he goes
away, and it is all right. Now any examination that does not test
real teaching, or does not help the teacher with the children, is
) worse than none. I know how difficult it is to find men and
women fit to supervise schools ; thoy must know how to teach—
how to shois the teacher what to do—how to put the standard with-

in reach of honest work, but beyond that of stuffing or cramming,.
! Dircctors often stand in the way of progress—they, too, think they
' know when they don't. My friend C. F. Adams, a man of fair
jeducation and pretty good family, made quite a discovery when he
| found himself untit to suporvise schools—many never find it out. I
i have known directors who had once taught two or three months,
"and knew all akout it. They are the kind that ¢nne in every now
land then to examine the schools, they always ask the same ques-
! tions, and after the first time they are alw..7s answered ; and when
| the superintendent comes round, and thinks the teacher below the
} mark, he says : *“ Oh, no ! why, the pupils answer every question I
"ask them ¥ Such people may know n good deal about business,
"but when they can diagnese and prescribe for a case of typhoid
| fever without special education, then I would trust them to examine
i and grade teachers—and not before.  We had some bitter experi-
, ence of this kind when the civil authorities undertook to- manage
“the war. There is only one sensible way for directors to treat this
" matter ; find a man or woman who knows the busincss, give him
' the teachers he wants and the means he needs—aud if he don't get
results, turn him out, and find one who will get them.

But sometimes it scems asif the schuols were made for the teach-
ers, and not for the children—and we find all the places i,illed by
' the directors’ ** sisters, and their cousins and their aunts.” These
! same gentlemen, if they wanted a superintendent for a factory,
would send to Europe, if necessary, to get a compe-
tent man ; but when it is a question of trusting to somcbody
the development of our childven, the selection is made because
some young girl finds it conveniont to muke five or six doliars a
week. .

The people thetselyes stand in the way, then they fail to elect
proper persons as superintendents und_directors, and carry their
offices into politics.  Now, if you must have corrupt congressmen,
and legislators, and governors yet awhile, I suppese wo cant
hinder you ; but, for heaven'ssake, keep the interest of our little
children from contact with dirty politics! When you help to
clect unfit school ofticers you vote against your own children, and
help to perpetuate evil for gencrations. .

And now, teachers, I must leaveyou. but my last word is, prayand
work, that you may understand the great art of teaching; have
{ courage to apply all you know, being always ready to learn better ;
take advice ; profit by criticism ; say what you think. Magnify
your oftice. 1 aw a teacher to-day for the same reason that 1 was a
suldier twenty years back—because I believe that the problem of
i the cducation of the people is the grestest problem of the time.

Jearn all you cay, aad teach it 1o the livtle ones, and you and they.
l will be happy.
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Promotion Examinations.

GEOGRAPHY.
ORADE VI,

1. Define, giving an exmmnple where possible—Frigid, Estuary,
Cancer, Empire, Coluny.

2. Name the bays and gulfs on tho castern shore of North
Awmerica,

3. In what county and on what line of railway are the following

situated—Chathum, Guelph, Pembioke, Brampton, Walkerton, |

Winnipeg, Brochville ?

4. Nume the rivers of New Brunswick, the cities of Ontario, and
the islands of British Columbia.

5. Quthne a map of Lake Ontario and place in proper position
8t. Catharmes, Hamilton, River Credit, Wlutby, Cobourg, Picton,
Ambherst,

61. Name the political divisions of Europe and give the eapital of
each,

7. What and where are—Wolfe, Madawaska, Sault Ste. Marie,
St. Joscph, Honduras, Cascade, Peace, Zealand, San Francsco,
Liffey ¢

HISTORY.

1. Name the nations that ruled England before the Norman Con-
quest.  From which of these did it derive its name ?

2. Write short notes on—S8enate, Executive, Act of Parliament,
House of Commons, Licotenamt-Governor.

3. For what are the reigus of the following kings noted?  Give:

dates where you can—Ethelred, Harold 11, William L, Johy,
Henry V.

4. Assign events to following dates—827, 1282, 1204, 1314, 1415,

3. Write brief notes on—S8imon de Montfort, Domesday Book,
Crecy. Jolm Wyclitle, The Barons' War.

6. Whitt is meant by Responsible Government and when was it
introduced into Ontario and Quebece respectively ?

7. Relate some facts concerning Lz Salle, Clergy Reserves, Dr.
Ryerson, Lurd Dufferin, Confederation, giving dates where you cau,

ENGLISH LITERATURE.

(Pupils will opcre bovks at page J.5.)

1. Explain in your own words—*the coal measures of our own

country,’ ‘sinews of commercial prosperity.’ ‘fifty-cight successive !
i

beds.’

2. Give the meaning of—destitute, area, deposits, maritime,
conspicuvus, aquatic, geolegist, combustible, orgamzation, alter-
nately.

3. Distincuish between ‘mineral * and ‘metal.’
does coal belong ?

4. What is the meaning of  fossil vegetation ™?

5. Accent the folluwing words to indicate their pronunciation—
destitute, maritime, Madagascar, represents, illustrate,

6. Sketch the substance of the lesson ¢ The Western Hunter.”

To which class

SPELLING.

1. It scems that alteruately with shales and sandstones are to be
scen inexhaustible seams of coal,

2. After two days’ space they proceeded from the place occupied
on the preceding day.

3. They implored him to pardon their ignorance, incredulity, and
insvlence which had created so much unnecessary disquiet.

4. They were called United Empire Loyalists, a terin aynony-
;mmls with gallant daring, patient endurance, and unrewarded

oyalty.

5. Being proffered fond at which he revolted he implored Arnold
for relicf, declaring that he preferred death to sufferings so intense.

6. Handcuffa, adjutant-general, provost, pursued, apparent, des-
patchen, licutenant, esseutial, tortuous, pendulous, employces, oc.
currence, separated, schoener, christem:é. intelligent, century-cir-
cled, wmnanageable, incredible, rareiaction, landscape, architectural,
disease, campriygn, fusoe; rebe'lion; umbrageous,

GRAMMAR AND COMPOSITION.

1. Detine, giving examples— Conjunction, Predicate, Gender,
Trausitive,

2. Write the feminine form of poet, lad ; the plural possessive
s of merey, sheep, ox ;and the superlative form of good, wealthy,
badly, evil, late.

3. Change the voico of all the verbs in the following—

(«) *It was propused by the chiefs that our council should com-
mence,’
(1) ¢ On the breasts of many of them were seen gilver goructs

i which had been given them by their ally—the Sovereign
! of England.’
4. Combine the following into one simple sentence—

{a) Sir Francis B. Head was an Englisl: ctatesman,

(b) Sir F. B. Head was Governor of Canada.

(c) Sir F. B. Head was an able diplomatist.

() Sir F. B. Head held a council,

(¢) The council was with the Indian chiefs.

(f) The council was upon matters of importance.

() The council was held at noon.
¢ 9. Analyze—

(«r "Ths pleasant now to track the antlered deer.

(0v O Wolfe, to thee o streaming flood of woe, sighing we pay.

(¢) How many times can 14 be taken from 987
6. Parse—At noon I proceeded to a point at which it had been
i arranged to hold a council with the Indians.
7. Write a short account of how you spent last holidays.
8. Currect the following, giving reasons—

(«3 John don’t write bad.

(b) T dan’t like them sort of pens ; they scratch the paper.

() The air smelt sweetly.
l (d) 1 kind of thought you would be alone.

ARITHMETIC.

I 1. Define, with examples—Concrete, Compound, Least Common
! Multiple, and Complex Fraction.

i 2. How many times can 1 cwt. 15 lbs. 8 vz be taken from 1 ton
fand how many oz, will be 'eft ¢

i 3. Find the total cost of—

|

Waood 24 ft. long, 16 ft. high, and 4ft. wide @ $2.25 acord.
3,500 ft. of scantling @ §25.00 per M.
2,330 lhs. of coal @ §9.00 a ton.

4. How many more sq. inches are there in 1809 po. 18 yds. 7 ft.
134 sq. in. than ozs. in 1ewt. 18 1bs. ¢
{ 9. What is the smallest sum with which T can buy sheep at 86
| each, cows at 827, or horses at §84, and how many ot each could I
buy ¢
. 6. Multipiy 99333 by 33 and find the integer nearest to the pro-
duct.

7. A man sold } of his farm to 4 and § of the remainder to B,
If there were 100ac. in the far at first how much is what he still
owns worth at §75 an acre !

8. Three-fourths of 4's money cquals five-sixths of A's, and they
together have $28.50 ; find how much each has

Vilues—10 each. 75 marks full paper.

MENTAL ARITHMETIC.

L 1949-14x54-8-0+10—8x4.

2, 1750+ 125 % 12,

3 1 owed a man $3.79 and gave him a $ bill, how much should
I receive in change ¢

4. How mauy tons of coal could be Lought for 858.50 at the rate
of d tuns for £457

5. How many powders of 13 sc. each can be put up from an oz
of soda?

6. A floor is 21 ft. long and 6yds. wide, what will be the cost of
| painting it at 30c. a sq. yd. !

7. A boy bought a number of ornges for 82.75 and gained 81.10
by sclling them at Te each ; how many did he buy aud what did
cach urange cost him 1

CANADIAN HISTORY.

1. Tell what you know of House of Commans, Liocal Legislature,
County Council, Town Council. How ace the wembers of theso
Uodien chosen and how often 3
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?

2. What do we call the chief ruler of the Domiuion 7 Ontario
Lanark ! Town in which you live ?

3. What do you knew of Cartier, Champlain, Frontenac, Wolfe,
United Empire Loyalists ¢ .

SPELLING.
GRADE V.,

1, They were neither fit for warriors nor councillors.

2. After the business was settled the commissioners from Vir-
ginia acquainted the Indians by a speech that half-a-dozen of their
sons could be educated at the college.

3. They usually ask them ¢ what news,’ ¢ whither bound,’ &e.,
and then give them necessaries for continuing the journey.

4. Tied inextricably together the whole budy of invaders in
canoes plunged into the cataract.

5. The Indians related the catastropho of their pilgrimage.

6. I ubserved various predacious animals.

7. Desperately, separately, embarrassed, biscuit, accessible, ac-
quiescence, parricidal, pageantry, apology, appetite, nauscous,
odorifervus, calibre, coquetry, reprieved, vicissitudes, ammunition,
parallel, reminiscence, volunteered.

GEOGRAPRY.

1. Detine—Watershed, Latitude, Shore, Archipelago, Isthinus,
aud give an example of each.

2. Nume the islauds, gulfs, capes, and straits on the western
share of Cannda,

3. Locate the capitals of the provinces of the Dominion of
Canada.

4. Through what rivers are the following lakes discharged—St.
Clair, Eric, Scugug, Nipissing, Lake of the Woods, Winnipeyg,
Athabasca, St. John ¢

5. What and where are—Belle Islo, St. John's, Chaleur, Yuca-
iz:n, Rlcgilm, Albany, Fraser, Quinte, Anticosti, Welland, Hudson,

mg

G.Sme a map of Ontario and mark the position of the counties
on Lakes Huron and Oatario.

ENGLISH GRAMMAR.

1. Define, with examples—Abstruct, Neuter. Objective.

2. What is Number ! Make simple sentences using the plural
forin of the fullowmng correctly—potato, lady, valley, goose, child,
baby.

3. Combine into 2 simple sentence the following—

Sir Tsaxc Brock fell.
Sir Isaac Brock was the hero of Upper Canada.
He fell in hattle.
It was the battle of Queenston Heights,
4. Amlyze—

(@) By cat you mean lynx, of course.

() You're bound for York Fort, no doubt.

() Let us a vayayo take.

() There shall we ace the fierce white bear.

b. Parse—* What,” exclaimed the stranger, ¢then you are not
content ¥°

6. Describe the town in which you hve.

ENGLISH LITERATURE.
(Pupils will turn to page 230°

b“l. Where are the Qucenston Heights 27 Name t sleaders in this
ttle.

2. Explain the meaning of —¢ the greatest excitement had pre’
vailed,” * portable property,” ‘all was silent but the clements’
¢ mortal wound,’ ¢ deadly struggle,” ¢ sharp skirmish,’ ¢ prisoners of
war,” * mamorable action,” * when taton sounded,’ * deliberate aim,’
* fearful Americans.’

3. Who are meant by ‘a free, a happy, and loyal people’!
What is a garrison 7

4. Give the mvaning of —suhjngation, sentinel, regiment, emin.
ence, companics, militia, regulars, volunteers, reinforcements, ind-

y.
. Writo from memory ono verse of * Somebody's Darliug.’

ARITHMETIC.

1. How much greateris the product of 364 and MMLXXIX than
the quotient of 8960436 by five hundred and nine ?

21L At 90¢. per yard, find the cost of 1ml. 2fur. 1rd. of side-
walk.

3. Fourteen poor womer receive Gcewt. lqr. 251bs. 130z of
meat’; how much is that for each of them ?

4. A brick weighs 6lbs. 40z 8 drs. ; find the weight of one thou-
sand such bricks,

6. Find the amount of the following bill—

1250 lbs, wheat @ 90c. a bushe!
4200 Ibs. onts @ 40c. ¢
960 lbs. barley @ 7T3c. ¢
750 1bs. hay @ §10 a ton.

6. Find the least number which when divided by 12, 15, 18, 20,
or 24, ulwauys leaves a remainder of 5.

7. Tbought a faam at 875 an acre and after keeping it for eigh-
teen months sold it at $120 an acre, gaining £5,850 ; how many
acres were in the farm !

8. Give examples of Abstract Numbers, Compound Numbers,
Least Connnon Multiple, Common Measure.

The quotient is $96,548, the divisor 729, and the remainder
€56 ; find the dividend.

SPELLING.
GRADE 1V.

1. He suffered from the folly of slighting ancient foot-marks.

2. Canova received the presents in presence of the guests,

3. The two days’ labor in that abominabie ditch has led me to
distinction.

4. * A strange assertion, indced,’ said the merchant.

5. Your excellency is a tield-marshal of the empire.

6. The mere act of crying to the Almighty in my distreas afforded
me a little relief.

7. Sagacity, docility, benevolence, a capacity to receive instruc-
tion and attachment to his master’s person, are qualities which be-
long to the whole race.

8. Expericnce, grandeur, ennoble, solicit, travelled, demeanour,
delicacies, mattresses, incommnode, recommended, decision, despond-
euce, professor, marvellous, banqueting-hall, deliverance, shepherd,
inexpressibly, consummatrion, discerning.

Value—~ 40. £ marks oft for each error.

NEOGRAPHY.

1. Define—Qcean, isthuwus, lake, plain, river, and prairie.

2. Givo the boundaries of the Province of Qutario.

3. Name the counties on River Ottawa, and theinland counties,
with caunty town of each.

4. Out of what waters do the following rivers flow—St. Clair,
Ste. Marie, Ottawa, Niagara, Trent, French. and Severn ?

H. Name the provinces of the Dominion, with capitals.

6. What aud where are—-Prince Edward, Barrie, Scugog, Toronto,
Brantford, Wellaud, Tay, Smith’s Falls, Rideau, Ottawa 7

7. Draw a map of the county of Lanark, placing townships, rail-
ways, rivers, towns, &c

GRAMMAR.

1. Name the parts of speech in the following~*One night those
of us who had just been relivved were sitting on the lockers down

i below telling ghost stories.’

2. Divide the following into subject and predicate—
‘Fawtly tolls the evening chime.’
*T'Il climb up to the top of it
¢ Why should we unfurl our sail ¥
3. Dufine—Sentence, Subject, and Noun.
4. Suppiy apprupriate adjectives in the following—
{a) Tho —— hurse ran away.
(b) Perthisa town,
(«) The buy is said to he ——.
5. Writo a simple sentence using the word * privilege.’
6. Write a short account of what you do at home.
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ENGLISH LITERAT URE.
(Pupils will open books at page 67.)

1. Explain the meaning of *used to relate,’ ‘T made some-com-
arison between Datin and ditching,' ‘toil conquered pride,’ ‘a
iboral courso of study,’ ¢ the highest honors which his country can

bestow,

2, \Who was the firat President?  Who is the Presidont now 1

3. Give the meaning of *President,’ * experienced,’ ‘bread of

labor,” ¢ humiliating,’ ‘abominable,’ ¢ privileges,’ ¢ appreciate.’

4. Did the two days’ labor at ditching make John Adams Presi-

dent?  What then was it !

8. Write from memory three stanzas from ‘ Speak Gently.’

ARITHMETIC.

(Time—O0nc and one-half hours.)

1. Define—Muitiplicand, Mius, Compound, and write table for
Y Square Measure.”
2." Divide the result of 782546315 —242 % 3—864--G4-37852—-79
% 144367824 1934275+ 55 by 49, using factors,
3. A man’s house rent and taxes amoant to £289.12 in the year.
How much must he save weekly in order to be able to pay 1t ?
4. A horse eats 3 gallons of oats in s day ; how many bushels is
that in a year (52 weeks) ?
5. Find the difference, the product, and the quotiont of 758697
and 509
6. T took ta the store—
561bs. of butter @ 22cts. a b,
18 chickens @ 3octs. a parr.
80 bush. potatoes @ T5e. a bag /each bag containing 13 bush.},
15 doz. cggs @ 12¢ts. a doz
And bought—
601bs, of sugzar @ Jcts. alb.
36 1bs. of oatmeal @ 91bs, for a dollar.
15 yds. of cotton @ l4cts, a yard.
8 blankets at $6 a pair,
How much money was still due me ?
7. Reduce 20416 ft. to miles, fur,, Lec.
8 What is the cost of 3 pks. 2 qts. 2 pts. of berries at Zlc. apint}

Practical Bepartment.

HINTS ON TEACHING SPELLING.

———

When should pupils begin to rpeil 2 There should be no oml
spelling, or written spelling cither, from memay during the fivsy
year and a half or two years of school life ; yet pupils should be
learning to spell from the start.  How 7 By copying in seript wel)
written sentences set by the teacker onthe hoard.

Sometimes these sentence should he taken from the primer, buy
they should generlly be the language of the pupils themeelves, in-
cluding certain wordsgiven by the teacher.

Assigning Splling Lessims,.—The teacher shonld not merely say,
“Preparc the tenth lesson,” or ** Your dictation will be the firsg
twelve lines on page twenty-four.”  The pupils should pronounce
after the teacher the words of the lesson, loching at thens carefully
as they dose.  Peculiar or dificult words should be written on the
blackbourd and spelled simultancously by the pupils, and hintg
should be given to aid in the prepmiation of the lesson,

Dreparing Spelling Lessons. - We wish to teach the forms of the
words, not theirsounds.  Unfortunately, forms of the words do not
always agree with the sounds in Euglish ; hence the form of a word
wust be impressed on the mind through the eye and not through
theear. Itis perfectly clear, thercfore, that the art of making

lers cousists in tcaching pupils tosee words correctly, Tl . !
good spellers cosists in 1 bivg Pl ' o Tresty. 2%y Auerican journal by an oversight of the editor.

London Times once siid, ** Spelimg s lenrned by reading, aud
nothing but reading can teach spolling.” Tt may be accepted s a

point the thoughtful teacher to the conclusion that we have already
statod—spolling depends upon the powor of sceing with procision,
It follows that the oxercise which compoels the pupils to look most
carefully at words must'be the best mothod of proparing a spelling
losson.  Unquestionably, this exercise is transcription, Lst the
pupils copy on their slates the lesson to be prepared. The lesson
may be propared as a home exercise, if duacare bs taken by the
teachor in examining both writing and spelling. This is necessary
in order to compel seratinizing attontion to tho words to be copied.
The whole value of the exercise dupends on this being done.

Repeating thoe letters of a word orally is of little benefit. Make
the pupils see tho words, aud, if possible, never let a pupil see a
word wrongly spelled.

Testing Spelling Lessons,—Thero are only two methods, oral and
written. Theoral method alone is of very littlo practical value.
An American writer records'the case of a young man “‘who won
three prizes at spelling schools, but made five mistakes in spelling
in a note written to a school-board.”  Oral spelling dues not accus-
tom the eye to the form of the word in writing. I'his is a fatal ob-
jection to it, and all mdern teachers recommend that spolling les-
sons be conducted chiefly in writing,

Correcting Spelling Lessons.—They must be corrected thoroughly.
If proper preparations have been mado #s recommended, very fow
crrors will be made.  In a large class the teachor will not be able
to examine personally the book or slate of each pupil, excopt in
review lessons consisting of words previously misspelled in the
class. These should always bo examined by the teacher. In other
lessons, one of the following plans may bo adopted :

1. The pupils exchange slates, and the teacher gives the correct
spelling, word by word, the pupils marking those thut are wrong.

2. Pupils retain their own slates, and the different pupils are
called on tospell the words.  Those agreeing with the spelling in.
dicate it by raising the lund hefore the teacher decidesas to its cor-
rectness.  Marking as before. .

3. Slates are exchanged, and the corrections made as in No. 2,

While the teacher writes the correct spelling on the board, .cach
pupil may correct his own work, and slates and books be exchanged
for revision only. The latter method is probably the best with
hionest pupils.

In all cases where slates are exchanged, the pupil owning theslate
should have the right to appeal against the marking done by his
neighbor,

Reviews.—Each pupil should write correctly the words which he
misses, about five times, to impress the correct forms on his mind.,
In addition to this, he ought to make a list at the end of his book
of all the errors he makes.

From this list the teacher should prepare histeviews. The words
missed are the only words that need to be taught. ¢Leave no
enemy in the rear.”  Review regularly.

General Suggestions.—1. The teacher should always articulate
clearly and pronounce correctly when giving words for spelling.

2. Never overstrain the cnunciation of a word in order to indi-
cate its spelling.

3. Allow only one trial in spelling orally or in writing.

4. Inspelling orally, thedivisions into syllables should bonarked
by slight pauses, but in no other way.

5. Do not assign lessens too diflicult for the pupils who have to
prepare them.  This compels the pupils to spell badly.

G. Tt is desirable that spelling should be taught to a considerable
extent by means of compusition, in order to give the pupils practice
in spellmg the words intheir own vocabularies.

7. In some of the dictation lessons, time may be saved by having.
only words in itatics spelled.  The teacher should read the whole
sentence and emphasize the words to be spolled.—Preface to Gage's
Practical Speller.

Neote.—This article was written by TInspector J. L. Hughes, in
1850, and appeared i onr colmnns n the spring of that year. It
was cupied without proper credit by numerous American journals,
and appeared in these page. once more in 1882 credited to an
It i still going
the rounds of the press, and we insert it ouee more, partly to correct
our former oversight and render honor where 1t 3x due, and partly

rule that a good reader is alwaysu good speller. These facts all I because it canuot full 1o frequently.ander the notico of our readers.
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READING ALOUD.

The parlinmentary recess aflords an opportunity for the discus-
sion of many subjects of importance to tho general public, for
which the daily papers would not be able to sparo room while Par-
liament is sitting. Since the prorogation, several topics have been
discussed of intcrest to teachers, and among these the question of
the teaching of reading in schools. We last weeh gave extracts
from letters which appeared in the Times on reading aloud, from
which it will be seen that there exists a very general consensus of
opinion that this subject is at present very badly taught in schools
of every grade. Tt is necessary that the distinction between read-
ing and reading aloud should be carcfully borne in mind; There
are many intelligent persons who are able thoroughly to enter into
the meaning of an author themseclves, yet who, if asked to read
from that author aloud, would bo utterly unable to do so in a way
calculated to please or profit their audience. This fact seeins not
to be known to Mr. Byrne. He says, justly, that one main object
of an elementary school is to turn out scholars who have a tastoe for
reading. But when ho states that » considerable degree of profici-
ency in reading aloud is necessary in order that a wan may be able
to take a pleasure in reading, ho says what the expérienice of most
of us proves to be not true. There are many who will read with
delight and profit their favourite authors who arc possessed of no
degree of proficiency in reading aloud. The ability to read and the
ability to read aloud are two different things, By the former, we
mean the ability to comprchend the ideas of another through the
medinm of wriiten or printed charactera ; by the latter, we mean,
in addition to this, the ability to translate written into spoken
language, so that those listening to us may also comprehend the
ideas of tho author read. It would bo well if different terms were
employed to denote these two different things. What Mr. Byrue
pleads for is neither mnore nor less than the teaching of clocution
in our elementary schools. -

No one can doubt the importance of the subject. There are few
intellectual pleasures greater than that of listening to a good authot
as interpreted by a good reader.  And it has thisadvantage, it is a-
cheap pleasure ; one within the meauns of the working classes. If
the majority of the children leit our schools with « taste for good
reading-and the power of reading well aloud, a very great deal
would have been done for them: But there are: one or two points
in connection with the cry for improved reading that should be
borne in mind. In the first place, the ability to read well aloud is
due to the possession of a natural gift as much as the ability to ex-
cel as a musician or a puinter.  This gift may or may not be culti-
vated, but in itsabsence no amount of skilled instruction will suffice
to mako a really good reader. At present, an inconceivable waste
of time is incurred in the attempt to make good musicians of some
of the children of vur middle and upper classes.  Any music teacher
of experience could tell of numerous cases where the necessary
natural powers were absent, and yet in which years were devoted
to the acquisition of a mercly mechanical style of playing. So in
reading, there ave few children who might not, if tho necessary
time and attention were devoted to them, be made fair rveaders,
but only a few comparatively who could Le trained to be good
readeras. For.theso we would provide the necessary trining aud
instruction, just as in the case of any who showed special talent in
drawing But it would be a waste of titne and labour to attempt
to make all, ur even tho niajority, of the children attending clo-
mentary schouls good clocutionists. The teacher can do much, but

. ho cannot impart faculty. The delicate taste, the quick percoption,

the musica? voice—the natural qualitivs, in short, which must Lo

where they exist } in their absence, however, it would be vain to

expect any large measure of success. Further, it is not every

teacher who is himself qualified to teach elocution. Tt needs a good

reader to train good readers. Thestudents in our training colleges

have so many more important things to attend to, as learning the

exact height in feet of the Suliman Mountains and the exact length

in.miles of the Rio Negro, that but little time can be devoted to

thoe acquisition of the art of reading aloud. When it is remembered

that special qualitications, in both teachers and pupils, are requisite

for the production of really good readers, the paucity in their num-

ber is largoly-accounted for, ’

. But, for teachers, a more important matter stillis the question of

time. We admit fully that much more might be done in training
children to read aloud than is attempted at present, if only teachers

had the necessary time. We dread lest tho result of the discussion

of the subject that has taken place should lead to an addition to

the burdeus of teachers and pupils, already grievous and hardly to

be borne. We may have sume enthusjastic member of the School

Board for London proposing a resolution that reading aloud should.
be more encouraged in the %*oard schools, and other school mana.
gers following suit. Then will follow what has happened so fre-

quently aforetime. Tt is easy to show how importsnt is the teach-

ing of drawing, and we have regulations laid down that so many
hours per week must be devoted to drawing. Then we have some
member proving what is very easy to prove, the in:portance of a
knowledge of social economy, and straightway the Board Tnspectors.
are directed to report upon the teaching of that subject in their dis-
tricts ; in other words, pressure is to be brought upon the teachers
to add that subject to their already too extended curriculum. And
now, we suppose, we shall, in addition to the already long list of
Board Inspectors and Instructors, have a Rcading Inapector or
Reading Instructor. 1t is time that the question should be faced
how many hours per day can be profitably devoted to school work,
and how that time may be distributed so as to secure the largest
amount of benefit to the pupils. We would add one word to Mr.

Byrne and his brother iuspectors. It might be possible to domore
fur the children in the time even now devoted to reading, if the re-
quiremients in the earlier standards with respect to. mechanical ac-
curacy of reading and spelling were relaxed. As it is, we may well
wouder that any pupils should leave our schouls with a taste for
reading, sceing the drudgery they have to go through in order to
meet the Government requirements.  One of the evil results of the
system of examination which has been in vogue during the past
twenty years has been the adoption by teachers of methods caleus
lated to inspire many of their pupils. with a distaste for boaks of
any kind, so that, once free from school, they have no desire ta
adopt a course of profitable reading. It will bea good thing for
the country when all cuncerned recognize the importance of making
achool lifo and work a pleasure, and adopt the meaus conducive to
that end.—-The Schoolmaster.

THE UNIVERSITY,—HOW AKD WHAT?

~ . .
BY WM, W, FOLWELL, LL.D,

The present atate of the higher education in America can be
briefly comprehended in one word,—chaos. Thirty years ago there
was a college course, simple and distinctive,—the education of the
acentleman and the clenyyman. That good old classical curriculuwr
has nearly faded from view, though its thread of good still zuns
along the broad web of scholastic life and@ work. .

"“The elective system has come in like a'flood.  When there is not
full election of studies, there is election from numerous courses of
stady. This clection descends into the preparatory schools, and we
see youths of fifteen cliousing their studies, a3 they choose their hats
angd shocs ; albeit with somewhat greator independence of fashion
The clective aystem has been vastly extended through the competi
tion of an excessive number of small denominational colleges for
attracting students. Here wo meet the signs of a religious chaos,
wlhich is cliiefly the cauac of the confusion in our higher education.
Each sect is lugically bound to-undertake the conversion of man-
kind to its_particular tenets, Otherwise it has no night to exist,

pusscssvd by » good reader may .be strengthuned and improved | Colleges aud uuiversitios are ‘rogarded as a necessary part of the
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apparatus of evangelization. The politieal chaos is hardly less con-
spicuovus than those of religion and education,

Such iy the aspect of affairs a8 we view them, faced to the rear.
Looking forward, the prospectis brighter. Civil service reform
promises at longth to bring order out of pulitical chaos. Tho clear
and consentatieous movement toward fraternization, not ta say con-
solidation, of sects indicates the ultimate reunion of the body of
Christ. Already has the amicable spirit attected education.  As
fast as seets and churches have caught it, have they disbanded the
schools of the sect, and thrown their influence in support of the
school of the Christian community, We are emerging, then, from
chaos, There is a certain spirit of the age which assists.  Welook
to our knowledge of the knowable, wather than to our surmises
about the unknowable, Ours is the age of science, not of supersti-
tion, ‘The spirit of the age appears in the higher education of
modern nations. It has transforied the univemities of Europe
from strongholds of ecclesiasticism into grand emporinms of know-
ledge and research,

The university will at length appear in America. Has it not yet
appeared 7 Are there not among the hundred and move institu.
tions calling themselves universities some which in character cor-
respoud ta the title 7 Probably net.  Why 1 Simply because they
are loaded dows,—handicapped with a vast burden of work which
hes no place in genuine universities.  Now, it needs to be sounded
up and duwn the land that there can be no genuine university in
America until there shall have been developed atop of the primary
schools a system of secondary schools, more extensive and cflicient
than those now existing, in which students may do all the work
which precedes a proper university course.

The people need to understand that there is a natural division of
educational work into three distinct but adjacent epochs ¢ the pri-
mary education for the child, the secondary education for the
youth, the superior education for the adult. No system can be
complete and orderly which dues not embrace these three, properly
assorted.  1f we have no genuvine: univensities in our country, it is
because we havo no suitable system of sccondary schools. In the
atterapt to build universities before developing secondary schools,
our States have reversed the order of nature.  Everywhere the cry
needs to be raised,—*‘ No muore colleges, no more universities, till
we have nmiore and better middle schools !

We need, then, secondusy schools of high rank, with courses of
study extending about midway up the average college course, as
the foundation for the genuine university.  Wealso nced them for
their own work and miluence. The Americans bave been ealled
the most Sommon-schouled and least-cultured people in the civilized
world.  Matthew Arnold is probably right in pronouncing us a vast
horde of Philistines, happily unburdened, however, as his Euglish
countrymen are not, by a vulgarized populace and materialized bare
barism. Mr. Arnold proposesas the remedy, for Eunglaud and
America, the development of the secondary cducation,  The com-
mon schools must continue to teach children these rudiments indis-
pensable to the civilized man.  The secondary schoul s needed to
ditfuse culture and develop directive power,  The development o
the secondary cducation will simplify many vexatious edueationn)
problems : -

First: The problem of elective studies.  In primary schools there
will be no clective 5 in universities there must be absolute clection :
in secondary schools there will be merely the election between lit-
erary and technical carcers,  The steady, vatient pursuit of sowe
line of studies, approved by experience throughout the period of
youth, is essential to cducation i the true sense of that ward, 1'he
present American colleye being about half university and half see-
ondary school, we have a miscellaneous confusion of methods and
discipline.

Second : The dormitory probleny.  Build up the high grade sec-

ondary schoul in every considerablo town, to which the youth may

resort from their own homes, and siot much remains of. this quos.
tion, The modern, the Protestant idea, is to link home and school
fust-together ; it is the medioval, the mouastic idea, which segre-
gates youth from home and parents, and places them under the cura
of tenching-pricsts.

Third: The co-education problom. Build up the local high
school till it shall be the hoinologue of the gymmasia of Germany,
or lyceum of France, and let your daughtors resort to it from the
safe harbor of howe, and this problem is more than half svlved at
ouce. B

Fourth ; The problem of ndustrial education, We shall soon be
obliged to follow tho example of older civilizations in respect to this
education, The attempt to organize industrial work in connection
with literary colleges has not proved successful and will not. This
education assorts naturally with that of the secondary epoch, and
forms part of the tiining of youth.

‘ifth : The problem of business education ; and sixth, that of the
wmilitury cducation. Both of these fall naturally into the secondary
epoch, and have no place among the studies which occupy the grown
mat in the university.

The genuine university awaits, then, the previous arrival of the
secondary school. When it shall appear it will be recognized, not
by the splendor of its housing and equipments, but by these two
signs : (1) A large body of mature students whoso secondary educa-
tiva shall huve been completed, and who are ready for the studies
of men ; and (2) by a budy of teachers who are experts and special-
ists, conducting and administering. its atfairs. Given these two
things and they form a university, no matter if thoy meet in sheds
and lofts,

It.is of the nature of the university to have all knowledge for its
province. All sciences have a common bond, and ave at home with-
in her precincts.  The linguistic, historic, and philosuphic sciences
will over hold their place.  The political sciences, now that dem-
ocracy has come and come to stay. have an importanco vaster than
cver. If the people will govern thy-usclves, the people must know,
—good fellowship and patriotisn will avail nothing without kuow-
ledye.

The genunine university, then, lies in the future. The college of
the present day is doing such work as there is to dv.  Since no
magic can give both at once, it is doubtless far better to be much
common-schooled than much cultured. The work of the generic
university is not worth while oxcept as it arises from, and responds
tu, a wide and deep general culture. The jmmedinto work for
America is the development of the secondary education.

—

NORMAL SCHOOLS ;- THEIR ORIGIN, OBJECT, AND
CONDITION.
. BY PROF. E. C. MEWETT, URESIDENT.

—
-

Mr. Hewett, in his opening address, said :

1. That goud teachers are the great want of our schools, nor is
there likely to Le a change in this respect.

2, That auy school whose soloe purpose is the fitting of teachers
for their work is a normal school, and it is proper to contine the
name to such only.

‘3. That owing to circumstances, no onc pattern of a normal achool
can be best made for all ; that such schools ought to be of different
types and diffevent grades. -

4. That the history of normal schools in this country has fully
demonstrated toth their necessity aud their worth ; and that it is
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fair to cluim for them much of tho credit for advance in education.

6. That normal schools should be supported at the comon
charge, because otherwise they will not be founded in suflicient
numbers, and because they need to do a work which schools depen-
dent for support upon popular patronage cannot do.

6. That such schools aro in no seuse public charities, but that the
public shonld support them for its own sake as a wise means of
economy, -

Prest. Hewott next dwelt upon the work ofithe normal achools,
and in conclusion asserted as follows :

1. ‘That they should make their pupils acquainted with human
nature in its capacities, tendencies, wunts, and limitations, especi-
ally as these appear in the life of the child,

2. That the subject-matter of instruction should receivo atten-
tion to any extent that may be necessury, and that I believe that
the ideal normial school will not omit it altogother.

‘3. That the study of methods and modes ought to make up a
larger part of the work of these schools.

4. That, while it would be foolish to attempt uniformity in detail,
it is desirable that there be uniformity in adherenco to underlying
principles, and that a body of educationnsl ductrine should be formu-
lated and disseminated.

5. That the work of training or practice should have s prominent
place in all our normal schools. - -

6. Aud, in addition to what has been said already, that every
normal schoo) showld awaken in its pupils a genuine enthusiasm re-
specting tho work of teaching, and a true professional feeling, or
esprit de corps.

Prest. Hewett also said : Are these assertions of mine true or
falso 7 Are there other things equally fundamental, which I have
overlooked 7 Iluw shall we best scttle these questions and others
that may avise 7 When we clearly sce what we want to work outin
our schools, how shall we arrive at better modes of working ? How
shall we bring the truth that we know before the people so us to do
them: the most good, and to move them to givo us the most assist-
ance in our efforts tu bless the coming generations?  These are the
questions for the consideration of which we are met together.

THE MODEL SCHOOL.

Prof. Charles De Garmo, of Norma), Ill,, vead a paper on “Placo
and Fuuction of the Model School.”  in recapitulating the conclu,
sions of the paper, the author anid that he found the function of
modle} .achools to be four-fold ; the work cousisting primarily of
model-teaching for fmitation and of actual pupil-teaching in the
training depurtment ; incidentally of experimentation on new ideas
and methods, and the determination of the kind and quality of work
to be donein the common school, Ho found that model-teaching
for imitution should come early in the course, and may profitably

* be confined to the primary grades.  That tho pupil-teaching should
come in the latter half of the course, and should be continuous
rather than broken, and in the main conducted in the presence of
a cloud of witnesses. That experimental and determiniug work,
though important, are now merely incidental, and likely to be neg-
lected. Thrcugh their model and training schools must the normay
schools of America look for the exposition of their best results, and
through them more than any other agency-must they look for the
approval and support of the people. That is professional work
which fits for teaching,. and that is the bost professional work which
best fits for teaching; but to be properly -appreciated and supported
our normal schools must uot only bo professionat schools; but they
must also scem to be professional .schools. That the -end and.aim
of model schools is professional can be scen by everybedy.

CO-EDUCATION OF THE SEXES.

H. 8. Tarbell, of Indinnapolis, Ind., Chairman of the Committee
on Education fur Gitls, submitted his report on the question of co-
education in sdecondury and collegiato schools, It contained the
following propositions : .

1. Tho object of general education for every individual being the
sune, the means -used should be the same, except as modified by
the churacteristics and circumstances of.the person to be educated.:

2. These means should by u thorough elementary training. in-
those objects best suited to give needed information and essential
cultiire, folluwed, when the individual circumatances require and
permitit, by & higher elective course of study.

3. The question of the education of girls, ns distinguished from
the education of boys, is only a phase of special education, There
are no intellectunl differences between. the sexes that require or
justify a difference in their general education.

4. Neither the right of girls to equal advantages with hoys nor
their equal caprcity for intellectual effort and attainment is longor
disputed, though certain mental differences in the sexes are: genvr-
ally recognized. .

D, Sex is but one element, and not always the main one, in deter-
mining what the higher education of the individual shall be, or at
what point it shall commence ; co-education is the plan of nature,
and tho practical diflicultics in its way are disappearing before iwm-
proved methods, and in the light of successful experience.

‘6. In institutions established by the State und supported by the
public funds, the clement of economy, combined with efliciency,
will always be carefully considered ; and if the State'gives the girls
within its borders equal advantages with the buys, it will endeavor
50 to do with the least expenditure and with the smallest practic-
uble addition to educational machinery, or of disturhance to exist-
ing institutions.  These conditions are evidently met by the adinis-
siun of girls to the institutions provided for boys.

7. Bxperience shows that tiie higher education of young womon
is successfully conducted in the same institutions and classes with
young men, without the presenco of either sex affecting the other
moce than at church or at the theatre.  The young women become
mare decorous ; the young men, more reserved and dignified. The
danger of impropricties in the assuciation of the sexes in schools is
leas than in the cominglings of fushionable life.

8. In all schemes of school education allowance must be made
for the education to be obtained from the family, socioty, tho
church, and the State, and for the time and effort which these
means of cducation will consume. A Turther allowance must be
made for the demauds of growth and the contingencies of ill-health
and some degree of irregularity of attendance.  Youny people should
not be ullowed to work up to their strength.  There should always
bo the possibility of greater effort without the appearance of harm,
These allowances beinyg made and the system being elastic enough
to bt them without serious jar, the co-education of the sexes
will be found to have hmportunt advautages for both:over and
scheme of education for buys and «girls separately. It seems, there-
fore, to be for the interest of the State, of society, and of most in-
dividuals that co-cducation of the sexes should prevail in institu
tions supported by the State.—Keport of National Council of Educa-
tion, Suratoga, July, 1883. .

COMMON SENSE AND SPECIAL SENSE IN COMMON
SCHOOLS,

A good deal of the recent criticism on our common schools is off
‘the track and of little practical use, because it is # one-sided judg-
ment, by specialists, on an institution whose vital werit is its com-
monness and its adjustment to thoe ordinary needs of all surts'and
conditions of people.  Specialists ave, of course, exclusive and are
apt to give undue prominence to their own line of thought and
operation.  Tnus, an cminent master of a technical school very:
uaturally looks at education through a vista bristling with the tools
of his department and easily falls into the notion that the *‘ use of
tools” is an indispensable requisite to a common school-education:
But since the artisan class, even in citics, rarely exceeds one-
fourth the population, a compulsory education of all male children
.n the use of tools would- change the common school for the-whole-
people to a school of mechanics for a minority. Possibly, -one--
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third of the girls in Boston or Chicago will not receive a proper
home training in housework and tho use of the needle. Buta
class of Iady-managers of public institutions who are brought in
contact with theshiftlessside of girl-life jumpsto the conclusion that
house-keeping and sewing should be made compulsory in conunon
schools, forgetting that two-thirds of the mothers profer, and all
mothers ought to prefer, to give all needful instruction in such
things at home. Now the ghost of some great teacher of mathe-
matics bestrides the shoulders of the public achool, like the old
man of the sea, and drives arithmetic up and down the schoul-rvom
to the neglect of all things else, And mow English literature,
““gems of thought,” and authors’ birth-days, become the hobby ;
or the writing-master or the music-master gets the inside track,
and the school, like the Mississippi River at high water, lurches off
through a new channel, leaving the old bed hizh and dry. About
every distinguished critic that has recently drawn a long bow
against the common school has simply advertised his own specinlty
as the grand educational panacea. Now it is the clerical, now the
scientific, the classic, the literary, the industrial, the sanitary test
that is applied, and the common school delared worthless because
the critic’s favorite prescription is not appreciated and made the
centre of public discipline.

The common school is an arrangement for the conmmon instruc,
tion and discipline of the masses of American children into that
awukening of the mind, training of character, and imparting of
useful knowledge which are absolutely necessary for good citizen,
ship. Many things conspire to the making of a true man and a
complete American citizen. The majority of them are things
which can only be dune by the special and persistent woerwing of
great fundamental institutions and agencies which make what we
call society. The home, the church, good saciety, the business of
life, and, in our country, the public life of the citizen, are each
cssential to the complete discipline of a good man and a good
citizen. All these agencies are permanent, and work through the
whole life, and must be largely rehied upon, both for private and
public cducation considered ,in its largest sense. No evil can
befull us so fatal as the weakening of any of these fundamental
agencies for the training of our people. Anything, however spe.
cious and promising, that weakens the sense of parental responsi-
bility for the home training of girls in all the duties of domestic
life is mischievous; for no institution can permanently do the
work of the home, and no teacher can take the place of the mother. |
So with every institution named in this connection: the true
pol.icy is to hold each strictly to its work, and make it respounsible
for the fit performance of its peculiar vocation.

Now the common school, at best, covers from five to ten years of
the life of young America. It has a most vital relation to the
child during those years ; proposing to awaken the love of know-
ledge, train the faculties used in the investigation and acquisition
of truth, direct the youth in his search for wisdum through nature
and up and down the wilderness of books, and as an absolute con-
dition of success in this work, train the pupil in good morals and
good manners, keep him reminded of the cluims of practical life,
and, especially, give him a constant drill in the public virtues be-
coming an American Citizen. This arduous enterprise can only be
made a success by confining its ambition strictly to the few things
possible to be taught or done in the few years of school-attendance.
Any attempt to recoustruct the common school according to the|
programof the specialist, however brilliant or eminent in his own
ling, will work a double mischief in crowding the achool and weak-
cning tho sense of responsibility elsewhere.—N. E. Jonurnal of

FEducation.

RULES FOR TEACHING.

TRANSLATION FROM DIESTERWEG.

1.—With Regard to the Pupil.

1. Teach naturally. :

2. ‘Regulate your tenching by the natural grades in the develop-
ment of the growing individual.

3. Bogin teaching at the standpoint of the pupils ; guiding them
from there onward, steadily and thoroughly, without interruption,

4. Do not teach what is in itself nothing to the pupil when he
has learned it, nor what will be nothing to him at some future
time.

5. Teach intuitively.

6. Procecd fromvethe near to the remote, from the simplo to the
;:\omplcx, from the casy to the diflicult, from the known to the un.
oW,

7. Follow in teaching the elementary method (inductive, from
particular to general), not the family scientific method (deductive
from general to particular.

8. Follow, above all, the psycholugical aim, or the psychological
and the practical at thesame time. Rouse the pupil through the
some topic presented from as many points as possible. Combine,
especially, knowledgo with ability, and exercise the knowledge un-
til it is shaped by the underlying train of thought. .

9. Teach nothing but what the pupils can comprehénd.

10. Tuke care that the pupil retains all that he learns.

11. Do not simply train and polish ; education and discipline are
not for this, butto lay the general foundation on which to build
the character of the ix‘n'dividual, the citizen, and the nation.

12. Accustom the pupil to work ; make it for him not only a
pleasure, but a second nature.

13. Recognize the individuality of your pupil.

IL—1ith Regurd to Subject Taught.

1. Apportion the matter of cnch subject taught from the stand.
point of the pupils and as indicated above, according to the laws of
his developmont.

2. Dwell especially on the elements.

3. In tho establishing of derived principles, refer frequently to
the fundamental ideas, and deduce the former from the latter.

4. Divide cach step into definite steps and little wholes.

5. Point out at each step some part of the following, in order
that the curiosity of the pupil may be excited without being satis-
fied ; proceed so that no essential interruption shall arise.

6. Divide and arrange the subject-matter so that, where it is
practicable in each succeeding step of the new, the foregoing may
appear.

7. Cunnect those subjects which are especially related.

8. Go from the thing to the sign, and not the reverse. )

9, Be guided in your selection of a method by the nature of the
subject. v

10. Arrange the subject taught, not according to a special scheme,
but consider constantly all sides of it.

I1I.—With Regard {o Qutside Circumstance of Time, Place,

Order, etc.

1. Fullow up subjects ith your pupil successively, rather than
together.

2. Take into consideration the probable future position in the
life of your pupil.

3. Teach with reference to general culture.

IV.—With Regard to the Teacher.
1. Strive to make your teaching attractive and interesting.

2. Teach with cnergy.”

3. Mako the subject to be learned palatable to the pupils ; and
require, above all, a good utteranee, sharp accent, clear statement,
aud thoughtful arrangement.

4. Do not stand still.

5. Rejoicein development or progress ; first, for yourself ; second,
for your pupils,—New Englund Journal of Education. .

o
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Sotes and Llebs.

ONTAEIO.

Mr. T. O, Stecle, late principal of the Perth Model School, has
been appointed Principal of the Barrie Model School,

Mr. Munro, B.A., assistant master in Stratford High School, has
accepted a moro luerative situation in Belleville High School.

Principal’ McCabe of the Ottawa Normal school has for some
timo been engaged in the compilation of & History of England for
use in Catholic schools.

Mr. H. S. McLean, of Lucknow, has been engaged as second as-
sistant teacher in Clinton High School, salary, 86560 per aunum, in
place of Mr, W, R. Lough, who has been appointed heand master of
Clinton Model School, .

Bad boys, who knew they would never get them any other way,
broke into Hunter street school, Hamilton, and stole all the prize
books intonded for the Christmins examinations.

The whole staft of New Hamburg teachers has been re-engaged
at present salaries, viz. : Mr. W, Linton, 600 ; Mr. P. H. Buaehr,
8600 ; Miss Mary Cuvey, 2300 ; Miss Laura Wegenast, $200.

We have received The School, a bi-monthly journal published by
the Literary and Musical Socicty of the Stratford High School. It
is a sprightly, readable paper, and indicates intellectual life in the
High School.

Two classes of boys in tho Jessic Ketchum school, ‘Toronto, are
heing taught to knit, and the novelty scems to be appreciated by
the lads, who are doing well at it. ‘They practice with two needles
half an hour two days m the weck, under the charge of one of the
lady teachers.

Brant _graduates, and undergraduates of Victoria, Trinity, and
Albert Universities have organized, and after full and free
discussion have adopted a resolution strongly objecting to aiding
Toronto University and University College ont of the public funds
at the expense and to the detriment of the other universities.

The London Free Press thus refers to the death of an estimable
young lady who taught school in Blythduring the year 1881 : ¢“The
death is announced, aftor a brief illness from typhoid fever, of Miss
Ella MacCuormack, who has been teachier in the schuol over Clark's
Bridgo for some time past. She taught in her usual placea week
ago Friday. Miss MacCormack was greatly beloved by her schol-
+18, and highly respected by all who had the pleasure of her ac-
quaintance.”

The Ottaxa Teachers’ Association has adopted the fullowing re-
port of the commiitjee on temperance with reference to the intro-
duction of a text-book on alcohol : That it would be better to put
these works of reference in the hands of the teachers rather than
into the hands of the pupils ; that the Jesson on alcohol should form
simply a part of the general health lessons; that lessons so intro.
duced into the Readers to be made a basis of instruction vn this
special part of the general subjects of health and of morals.

The survival of the unfittest finds an example in those schools
which are yet teaching permutation, progressions, circulating deci-
mals, insurance, annuities, compound interest, English money, and
the like, in arithmetic. Similar unpractical topics wasto the pupils’
time in other subjects. The amount of live practical matter at
hand is so great that there is no excuge, except ignorance, forusing
such dead matter.—Minn, Jonrnal of Education,

We regret to state the Board of St. Mary’s Collegiate Tastitute
has taken a step backward by reducing the salary of the headmaster
from £1,200 to $1,000. This penny-wiso policy will bring its own
punishnent in due time. Time is a sovere disciplinarian,

The Board of the Oakville High School has taken a step to-
wards retaining tho services of u successful well-trained teacher, by
adding 8150 to the salary of N. Wellwood, B.A., the headmaster.
This is tho true policy ; find a good man, and keep him. The
teacher is the school, and the value of a good teacher is far above
rubies. Well done Oakville ! . o .

 T'o be ‘intellectual, to write books, to do wonders in mental
pyrotechny, is not the chief cnd of man, nor can we-mako it so.
‘This is, indeed, what we scem to be aiming it, but we .shall fail.
Nature will prove too strong for us here ; aud, if we persist, she
will just smash us up, and rcplace us with a people not 36 torment-

edly smart. " It is to the weak, not the brilliaut, that the possession

of the earth is promised.” We quote the above from the Canapa
Scuroor Jounnar, but it is not.bad reading for this latitude. Young
teachers, especially, are apt to forget that the moral is more than
tho intellectual ; that tu be honest is deserving of more praise than
to be brilliaut ; and that the pure in hieart, not the keen in minag,
shall see God.—N. E. Journal of Educciion,

Your correspondent noticed in the November News, a conundrum
from Oakland county correspondent, asking why female teachers,
who do the same work that male teachers do, do not receive more
thun about one half the compensation. Perhaps the theory I hold
is not the correct one, but I venture to give it, and let it be taken
for what it is worth, Though I am a man teacher yet I think that
female should receive as much us mule teachers, provided they do
the same work, and it is my idea that tho ladies are entirely to
blame. They have all formed an idea that they cannot earn as
much as a man, and-consequently they ofis  thoir services for about
a third of what they might receive. d:cs, you must say thut. you
will have so much, and we cannot get alony in the profession with-
out you, and you will get what you ask every time. Isaw a lady.
teacher at Flint talk an hour and a half with a school director fors
four dollars on a month, and finally she received just what she
asked. All the reason he wished to cut down on her price wasthat
a man had offered to teach the same school for what she wanted.
All of you do the sume thing and the result must be nothing but
favorable. — Educational News.

The following gentleruen were duly elected members of the Tuck-
crsmith Public School Board for the current terin: Ward No. 1,
Wm. Payne; No. 2, George Sproat ; No. 3, Peter Dayment ; No.
4, David McCloy. Messrs. Payne and McCloy are new members ;
Mr. Dayment has already served one term, and Mr. Sproat has
been a member of the Board since its organization, At the meet-
ing in Ward No. 2, Mr. Sproat advocated the erection of an addi-
tion to each of the woodsheds so as to make a stall for the accom-
modation of 2 horse, explaining at the same time that trustees,
clergymen, and others frequently desired to visit the schools when
passing but are deterred from the fact that there is now no safe
place for their horse. The suggestion is an excellent one, and as
the cost would be a mure tritle it is to be hoped it will be carried
out by the Board.—Expositor.

The Board of Education for the county of Huron met pursnant
to notice.  Resolved.—That the assembled members of the County
Board of Education desive to express our heartfelt sympathy with
our respected co-worker, Archibald Dewar, Esq., in his affliction,
caused, in someo measure, no doubt, by the arduous duties of his of-
fice. For the past twelve and a-half years we have sat side by side
with him in deliberating over the educational matters connected
with the public school iuterests in the county, and we nave always
found him a wise and considerate counsellor, one having the welfare
of the education of the youth fully at heart, always desirsus to pro-
mote tho interests of the teachers, a true, scholarly gentleman, and
a genial and sympathizing friend. We, therefore, very much regret
that through heavy adlicrion, he has been compelled to resign his
position as Inspector, but trust that his life may be long spared, so
that at the meetings of the Board we may still have his valuable
and eflicient assistance and judicious council, and that thus our- of-
ficial relationship, always so cordial and pleasant, may still continue
in the greatest harmony. And that the Secretary be instructed to
forwu‘rﬁ ‘a copy of this resolution to Mr. Dewar.—Carried.

As will be seen by the report of the proceedings of the county
conncil, Mr. Archibald Dewar has been forced by ill-health to re-
sign his pusition of Public School Inspector for North Huron. Mr.
Dowar was the first Public School Inspectorappointed for the dis-
trict under the new act, and has now held the position for about
twelve years.  We venture to say that there is not a ratepayer ‘in
the entire district who will not deeply regret the retircment of Mr.
Dewar as well as the cause which induced it. Ee was a :faithful
and eflicient Inspector and was universally - popular with trustces,
teachers, and parents. For sonie tiine after his appointnient, in
common :with other Inspectors, -he had an extremely difticult ‘task
to perform. The administration of a new law; and .one very much
more stringent and -exacting-than any we had previously. experi-
enced, without unduly irritating,the people, required tact of:no or-
dinary character,.and Mr. Dewar succeeded in this most adimirably.
While his firnness secured entire conformity with the law, his affa-
bility won him friends everywhere, and he procured the willing
consent of the people to improvement which; if ho had tricd to en-
force, Would have raised them up in arms against both himself and.

’
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tho law ho was administering. Whenever Mr. Dewar desived n’lmmcmus citics and towns in the United States, and notably in
new school Livuse erected, or an additional teacher employed, hoal- | Now York city, Tomporanco toxt books have been introduced,
moat invariably got what he asked, aund the concession was made and this courso is endorsed by their best educators and philan-
willingly and cheerfully by the trustees and people, and ho can now | thropists, Inasmuch as the power has been grauted you by the
fairly look buck with pride and pleasure upon the cxcellent work | regrulation of the Menister of Education in connection with **tem-
ho has done, under the law,.in North Huaron. Me D. M., Mal- | perance and hygiouo,” we thereforo earnestly request that you will

loch, of Clinton, has been appuinted Mr. Dewar's successor. Ho
is an expurienced and able teachor and wo do nut know of any one |
who could have been selected, better ndupted in every respect to
carry on the work which has beon so well commenced and so ably
prosecuted by his predecessor.  We shall be much mistaken if Mr,
Malloch does not petform the important duties of his new position
with credit to himself, benetit to the district, and to the satisfac.,
tion of the people.  Tho new Inspector commenced his duties on
the 1st of January. — Huron Espasitor.

This session a deps. are from the ordinary routine-of Normal
school life hus been inc u ced in by the students, in tho formation
of a Literary and Musieal Seciety.  Tho meetings are held weckly
in the Normal school, and gu Sar have been most successful,  The
following are the oflicers : President, Geo. M. Ritchie of Barnwe;
vico.president, Harry Chapple of Durham ; seeretary, Geo. K. Mec-
Dowall of Stratford ; comnittee, Harold Clark of Toronto, Aaron
Orr of Norwood, and Wm. A. Scott of Berlin,  The programme
usually consists of vocal and instrumental musie, readings, debates,
ete. A recent evening's proceedings embraced songs by Muses
Gludish, Henderson and Brown, and Mr. Scott ; readings by Misses
Alexander and Scott, angd a debate in which Messrs, MceDowell,
Cowie, Fry, and Stewart took part, At the president’s request,
Dr. Davies, president of the schoul, addressed the society, giving
kindly words of encouragement and offers of assistance, —Loronto
Leleyram.

The teachers of Windsor have, for some time, practised the com.
nmendable plan of holding monthly conventions, for the purpose of
discussing books, methods of instruction, &e. At the meeting,
held m the modelschool, Windsor, Nov. 15, viewsand opinionstaken
from thereading of anappuinted book in theschoollibrary, weregiven
by some of the members,  Mr. M. Morrison, second master of the
separate school, showed his plan of teaching per centage. Mus,
Williams, principal of the colored schiool, read an essay on the Lafe
aud Times of Dr. Ryerson.  Mr. A, MeNell gave a good address,
criticising Thwing’s Reading of Buoks,  The several subjects were
discussed. Besides these who took part m the proceedings, the
followng attended : Mrs, Labodie, Miss Fuller, Miss Keyes, Messrs.
J. Duncan (president), A. Sinclair, M.A.; D. Cheaay, and A.
Boundy. Mr. Siuclair was elected president, and Mr. Morrison sec-
retary for the ensuing year.

Mr. H. W. Hoover, an Outario teacher who has had charge of
Danville, P. Q., Academy for the past year, has resigned that posi-
tion to pursue the study of medicine.  Mr. Houver earned golden
opinions from thecitizens of Danville, and his departure was marked
with much sorrow and many valuable svuvemrs,

Geo. Stewart, B.Sc., who was assistant in Smith’s Falls high
school, has accepted the position of science and English master m
Orillia high school at a salary of 8800. Mr. Stewart is reported to
be #n able and successful teacher.

The following petition is bemg printed under the direction of
the Women's Chnistian Temperance Union, and copies will be seut

to all School Trustees immediately : -Gentlemen, —Believing that
the education of the people would to a great degree prevent the |
evils of intemperance, we, the undersigned, urge the iutroduction ]

of scientific instruction into the Public and High schools, We
would respectfully but very earnestly call your attonton, 1. 'fo

the terrible effect caused by the excessive use of alevholic hqguor
upon the health, mind and morals of large numbers of our people, §
and pressing necessity for some sure and effective remedy therefor.
2, That in a large majority of cases the habit of drinking is con.
tracted by children and youths without any correct knowledwe of
the nature of alcoholic liquors, and -their effect upon the human
system. 3. That no more eflicient medinm than the public school
can be found for imparting the much needed knowledgo to the,
rising generation of vur country, thus farmshing them at the very
threshold of life with the best means for avoiding what the cclc-‘
brated Dr. Andrew Clarke has justly denominated, “The Encmy
of the Humman Race.” 4. That in London, Manchester, Birming.
ham, Edinburgh, and other large cities of Great Britan, scientulic
tomperance instruction has been introduced as a regular part of
school work, and with the best possible rosults. 5. That in

ordor adequato stated jnsteuction to be given on this subject by
the toachurs uuder your supervision to the public attending thee
schools ; also that the pupils be examined on the subject for pro-
motion as a basis for this sciontific temporance instraction,. The
follswing approved toxt buoks are suggestod for referonce, or to bo
introduced into the schools ¢ De. Richardson’s Toxt Book on Tem-
perance, Aleohol and Hygiono ; Miss Colman's Temperance Teoxt
Book, G. D. Platt, of Picton, Ont,

NOVA SCOTIA.

The chair of Mathematics in tho Halifax High School, mado va-
cant by the clection of Mr. Alex, McKay to the Supervisorship of
City Schouls, haa been filled by the appointment thereto of Me, A,
J. Denton.  Mr. Danton is a graduato of Acadia Collexo, and holds
in addition to his university degree o Provincial Grade A license,
as well as its equivalent, a Grammar School diploma of the Pro-
vince of Now Branswick. He is thoroughly devoted to the work
of public instruction, in which he has had large and successful ex-
perience.  Superviair McKay gives promise of much usefuluess in
his new sphere.

The noxt aunual meoting of the Provincial Educational Associa-
tion will, 1t is expected, be held at Traro, about the middlo of
July. 'The Executive Committee has recently been in session mak-
{;ng_prclimin:zry arrangoutents and transacting necessary routine

usiness,

By legislation effected a year or two since, the ‘“ Halifax Schuol
for the Blind " was to a certain extont aftiliated with the Pro-
vineinl system of Public Instruction. * The county municipalitics
are required to contribute to its support as to that of other schools,
while the Provincial treasury furmslies » grant proportionate to
the number of pupils. At a recont meeting of the Board of Gov-
crnors, the affiirs of the institution werve found to be in a satis-
factory state. At a largely attended public gathering held in
connection with the above meeting, addresses were-deliveied by
Lieutenant Governor Richey, Bishap Bumney, the Superintendent
of Education, and others, Under the ablo management of Mr. C,
F. Fraser, the Principal, assisted by & competent corps of instruc.
tors, the school has attained a status which reflects credit upon the
Province.

The annunal calender of Pictou Academy, recently published,
shows that this well known institution is in a flourishing condition..
Its students seem to have their usual success in matriculation com-
petitions at Dalhousie, McGill, Queen's, the Royal Military Col-
lege, ete.

Another case of a teacher being dragzed before the Courts for
punislung a refractory pupil is reported. Mr. Fraser, prncipal
of the public scheol at Acadinn Mines, having been thus arraigned,
was adjudged guilty of inflicting unlawful and malicious punish.
ment and sentenced to tho payment of a fine and costs.  We are
giad to observe that the decision of the magistrate, which intelli-
went observers of the trial regard as entirely unsustained by the
cvidence, has severely shocked the moral sense of the community.
Steps were almost imnediately taken to indicate in an expressive
wiy the determination of the people generally to sustain the
legitimate authority of the teachers. At a large and influentially
attended meoting of the citizens, convoked a fow duys after Mr.
Fraser's trial, resolutions were unanimously adopted protesting
against-the magistrato's decision, indicating Mr. Fraser's course as
moderate atid vendered ‘necessary by the circumstances, and ex-
pressing the strong purpose of the community to secire the main-
tainance of order in -its schools. The resolutions wero spoken to
approvingly by Mr. Jammé, manager of tho Steel Works, Rev,
Father- Hamilton, Rev., Mr. Lugan (Presbyterian), Rev. Mr
Muosler (Methodist), Dr. J. W, MacDounald, W. B, Huestis, Esq.,
and others,

Mr. Jeremiah Willoughby, a Grade B teacher of many years
standing, has issued a small volume, entitled, ** Education 1 Nova
Scotia—as it was and s it 13 ; or, Lights and Shadows in the Life
of an Old Teacher.”
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Tho question of the admission of colored children into the
Public Schools of Halifax has not yet been definitely decided by
the Board of School Commissioners. As the press of the other
Provinces scems to misnpprehend the precise nature of the dispute,
it may be well to brietly state the case. According to law, the
Council of Public Instruction has power to authorize School Boards
to provide separute gchool accommodation for (ilferent seres and
colors, on the recommendation of an Inspector of Schools,  In 1876
the Council adopted a minute empowering ‘the Board of School
Commissioners of Halifax City to xet apmt certnm schools for the
exclusive use of colored children. The Imspcetor’s recommenda-
tion on which this permissive minute was founded was obtained at
the request of the colored citizens, who at that: time preferred
“separate echools for their childien. Theee, however, .have become
disantisfied with the practical’ working of the arrangement and are
urging the Bead to break it up. Fiom this statanent it will
appear that the idea, that colored children are accorded no Educa.
tional rights and privileges whatever in Halifax, is far frem correct,

The Fastern Chronicle (New Glusgow) contmns an interesting
report of the schools of the town in which it is published. The
recent terminal exathinations patsed off vely saurinctorily. A
new School building for the accenmedation of pupils ressding in
Ward 1 has just been completed.  1he edifice is a handseme and
commodious one, occupying n central and cummanding Jocation,
The class raoms are spacicus and bright, and are htted with desks
and seats of the most approved description,

Mr. Alex. McKay, Profestor of Mathematics in the Halifux high
school, has been chosen Supervisor of the city schuols, Public
opinion heartily endorses the choice of the Bourd of School Com-
missioners, Mr. McKay has arecord in comnection with public
schuol work of which anyone might deservedly be proud.

A number of aspiring educationists are already mentioned as
willing to undertake the duties of the Mathematical chuir made
v.cant by the election of Mr. McKay to the Supervisorship.

MANITOBA.

At a late meeting of the Council of the Manitoba University the
questivn of the afliliation of the new Medical College was discussed.
1t was moved and seconded, **That the Couucil has no power to
grant affilintion with the University to the body seeking it, but
will gladly co-operate with the college in securing its aftilintion,
with such a representation in the Council ns may be deemed equit-
able.” A committee was subsequently appointed to report upon
the representation from the Medical Counuil on .the Council of the
University.

A special meeting of the Council of the University of Manitoba
was held on October 31st to appoint additional trustees for the ad-
ministration of the estate of the late A. K. Isbister. The six trus.
tees now are—the Bishop of Rupert’s Land, Hon. A. G. B. Ban.
natyne, Mr. Alex. Christic, the Archbishop of St. Bouniface, Hon,
Johu Norquay, and Duncan MacArthur, Esq. The library included
in the bequest was on motion transferred to the keeping of the
Provincial government pending the provision of a place for 1t by
the University, '

Rev, Dr. King was duly installed as Principal of Manitoba Col- 1
lege on the evening of October 31st.; on which occasion a formalt
welcome was extended to him by the College and Presbytery and!
On the!
following evening a conversazione was held at the College in honord

an sloquent germon was preached by Rev. C. B. Pitblado,

of the new Principal, at which there was a brilliant gathering from

the College under the management of the vew prinaipal.

The application of the Medical School recently started here, for
afiliatjon with the University, was considered at a mecting of-the
Council of the University hicld at the Education Oftice on tlie 17th
of December, at which it was resolved that the aftilintion of the!
Medical School with the University would be promoted by the
Council and adequate representation of the school be reconmnended. |

Owiig to tlie retirement of Mr. Galton from the principalship of
the Collegiate Department of the Winnipeg schools on account of
ill health, Mr. J. Hayes Penton, B.A., was appointed to the posi-
tion in bis place, and Mr. »;. Bowerman, M.AL, was ap‘pointe& as.
sistant at the sanie time.. '

The school census retunis just forwarded'by tho superintendent?

to the government,. show rapid: increase in- scheol. population and

!

attendance  The number of schools increased since laat year from
182 0,309, and the school population from 8,935 to over 12,000 ;
the atténdance showed a proportionate increaso.

At a meeting of the Board of Education on Decembor 14th,, an
im}iortant chango was made in the regulations affecting the Normal
School, and provision_was made for the inspection of Collegiate
work in the province by the appointment of Profeasor Hart, M. A,,
B.D., and Canon O'Mecnn, M.A,, a8 inspectors. The principal
changes nffecting the Normal Schools are as follows :

6. The sessions of the Normal School shall be as follows :—One
session of five months, from the firat of November to the end of
March following, in the City of Winnipeg ; the second session shall
‘consist of institutes for the instruction and training of third-closs
teachers ouly, and may be held at such placesin the province and for
such periods ns the Board of Education mov determine 3 provided
that the Board of Trustees at cach place t« vcted Le able to offer,
through the local inspector, suitable accounnodation and to secure
the attendance of at least ten students for each course. ,

Winter Session.—1. Applicants for admission to the winter ses.
sion of the Norma) School shall, through the local inspector, notify
the Superintendent of Education of their intention one month be-
foro commencement, and, in order to be admitted, wmust present
proof of good moral character ; must be, if males, eighteen, if fe-
males. sixteen years of age; must possess literavy qualifications,
carresponding to the requirements for promotion in Standard IX.
of the Programune of Studies for use in cities and towns, and must
declure their intention of teaching for at least two years in the Pro-
vince as a condition of receiving a normal training,

2. The students in training shall be requirved, furing the session,
to pluce themselves under the care of ono of the clergymen having
pastoral charge in the city, to board only at such places as may be
approved by the superintendent, and to be faithful and punctualin
the discharge of all their duties.

3. ‘Students whosze deportment and work are favorably reported
upon by the principal at the close of the term, nnd who succeed in
passing u satisfactory examination, shall be awarded diplomas auth-
orizing them te teach for one year without any other certiticate ; to
teach four years after passing the non-professional exawmination for
third-class, grade A ; to teach during the pleasure of the board af-
ter passing the second or first.class non-professional examination,
except that candidates for first-class professional certificates must,
in addition to normal training, show evidence of one year's success-
ful teaching. .

4. Thuse obtaining diplomas at the close of the term, whose
homes are not in-Winnipeg, shall receive their actual travelling ex-
penses incurred in travelling from their homes in the Province and
back, together with such additional sum toward the payment of
other expenses connected with their attendance, as may be avail-
able from 11 » funds at the disposal of the Board of Education: for
that purpose, but not to exceed in any one case at the rate of four
dollars per week.

Supmmer Session.—1. Candidates for admission to a course of
training, as provided by these regulations, shall be required to pre-
sent-the saine evidence as to age and character required for admis.
sion to the winter scssion, and must possess licerary qualifications
at least equal to those required for a third-class certificate, grade B.

2, They shall be punctual in their attendance upon such classes
as inay bo established for their benefit, and shal assume duty. in
any schoul or schools assigned to them for practice.

3. Students.whose deportiment and work are favorably reported

|

t
|

. . N RNy
all denominations, and addresses were given by Lmllt.-Govm'noriupon at the closo of the course, shall receivo diplomas which,"in

Aiking, U, 8. Consul Taylor, Prof. Cherrier of St. Boniface, and!
others, by whom a prosperous future was confidently predicted for!

connection with third-class non-professional certificates,. shall auth-
orize them to teach, in the case of Grade A, for four years, aud in
the case of Grade B, for two years.

e e ——

Ruskin says: “An educeted man ought to know three things "—unot the
three Rz, vou will abserve—'* first, where he is—that is to say, what sort of
a wold 1o has got into; how large itis: what kind of creatures live in it,
and how ; whatis 1t made of, and what may be made of it. Secondly,
wihere he is guing—that is to say, what chances or reports there are of any
other warld besides this}  what seetnig to be the nature of that other world.
Thirdly, what hé had best do under the circumstances—that i3 to say,
what kind of faculties he possesses’s what are the present state and wauts.
of mankind; what 1s his plate in society: and what' ate the readiest
means in his power of attainm‘.: happiness and diffusing it. The man who
knows these things, and who has his will €0 sutdued in the learning of
them that he is1eady to do what e knows he ought, is an educaled man ;
and the man who knows them 1ot is uneducated. though ‘he could talk all
the tongues of Label’ ’

.
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a ! sncinti mind as regards capacity, and attainments ; (5) vivacity—tho enthusi-
Teachers 35"‘"‘““0"5' asm of hun%n:nity ;(I()i) practice in teaching, Kach of these points was

amply, ¢igorously and somctimes hwnorously illustrated.  Red Z'are-
The publishers of the JOURNAL will be obliged to InsPectors and jen Hlfustrated. —Mr. Rothwell, principal of the Listowell public achool,
gg%““‘.‘fg.;gggg"&?“;emg“t%mg‘ig?gy il gg‘%‘} a%‘;gggégcg; whose name appeared in the programme linked with ** Red l'apeism”
meetings held, * ‘somcwhat sarcastically remarked that he was ignoraut of what was in-
tended.  He acknowledged no such term in connection with our educa-

tional matters or their management. Ho pointed out a foew of what ho
Perrit. —The annual meeting of tho teachers of tho county of Perthiregarded as imperfections in our cducational system, such as the ex.
was held in Princess Hall,Strattord. A large majority of the teachers were ' tending of third elass certiticates 3 the unrcasonablencas of the Normal
present.  The programme was not so varied as usual, and the resident 1 school term ending in the middle of a school term, thus proventing
teachers in conncetion with the association did not figure so prominent.  graduating teachers getting immediate cmployment ; and the existence
ly as on previous occasions, However, a profitable mecting was enjoy- - of the superanuation fund.” fmperyect Reading.—In spenkin% of reading
ed, and we have no doubt every carnest and observing teacher went ! Dr, McLellan said that that of Canadians was characterized by slovenli-
away with renowed encrgy, and more choroughly equipped for the dis- 'ness arising in no small degreo from the slight-importance attached to
charge of his dutics. ‘The leading part in the progratame was taken by it in High Schools and colleges. The majority of teachers are not
Dr. McIellan, inspector of High Schools and M. G. W. Ross, iuspees competent to teach reading as an art, having had no sufficient insgrne-
tor of Model Schools, who are acknowledged to be two of the most able, - tion in the matter themselves,  Another ditliculty has been that sclhiool
carnest and practical educationists in the Province. Mr. Rothwell of readers were constructed more with a view to imparting knowledge
Listowell occupied the chair during the whole session with ability and ‘th:m;for the purpuse of teaching reading. It caunot heé elfectively

success,  Geoyraphy in Public Schools,—At the forenoon session on|taught without study and application on the part of the teacher, neither
Thursday, a valuable paper on this subject was read by Mr, C. W. |y [ecturing nor by Iaying down rules but by giving the scholars models
Chadwick, principal of the Stratford Public School. He recommended | to imitate. ~ Another lecture by Dr. MeLelian.~The teacher and the
that the subject be introduced by object lesseus, and pointed out how parent in velation to the sc(ool was the subject of Dr. McLellan's
teachers. could make the subject pleasant ay well as profitable.  He'lecture on PFriday e ing, The grand principle underlying our
thought it better to teach a few important things well rather than cram  Canadian system was that of equality of opportunity. A comparison
the mind of the pupil with meaningless names, nine-tenths of which ' was instituted as to the comparative meiits of the Canadian and
they never hear again after leaving the school-room.  He nlso suggest- { American systems, and superiority claimed for our own in many res-
ed that the head-teacher take the papers into the school and ask the pects. Popular ignorance is the bulwark of despotism and a nation’s
pupils to locate the places mentioned in them,  How to Teaci an Glject success mu} glory avé lace to her intelligence, ‘Flie school is the sourco
Lesson.~Mr, G. W, Ross illustrated this subject in a highly interesting . from whenee this great power must cmanate. The value of national
way. His manner of dealing with the subject was most rvational awd !education as a means of progress in industrial arts was indicated, as was
simple and all the teachers wiio listened to him must have felt that they also the complete revolution in the methods of teaching in the last score
could go hick to their schools and teuch this subject wore intelligently of years, 'The teacher should huve o just conception of the aims, reali-
ad profitably.  The impression invariably formed in listening to Mr. ties and grand possibilitivs of life in order to cnsuve succeas in his pro-
Ross, and which he wishes distinctively and emphatically to convey, is- fession.  Ho ought to possess an acenrate knowledge of the laws that
that chililren are variously constituted as to wental endowment and govern the mental faculties, must have general culture, hesides strong
apticude, and this p-ime consideration must always he kept m view by moral convigtions and reverence for what is- good and true. Closing
the teacher who expeets suceess.  He made the division of school days ' Secsion. —Saturday’s mecting was occupied mostly by o somewhat ani-
as follows :—childhood, G-12; youth, 12-16; manhood, 16-21. In child. mated discussion on the question of' school readers, = ‘The representa-
hood the most prominent facultics to be appealed to in imparting tives of the rival firms were first heard—Mr, Moran representing Gage
instruction, arc perception and sensation ; in youth, conception aud . & Co , and Messrs Douly and Sullivan, Cimpbell & Son. A number of
imagination ; and in manhood, judgment and reason.  In childhoud you the teachers expressed their views on the question, but as many had not
have to teach scholars by observation ; in youth by representation ; examined the two series it was desived to refer the matter to a com-
and in the next stage by demonstration. Howtodoitinthis wayhe beauti- mittee to bring in a report next mecting of the associution, A motion
fully and clearly explained. Mr. Ross maintained that cvery teacher by Mr, Macgregor to this effect was defeated, and a resolution that the
to be successful must have a knowledge of mental science including the association recommend the adoption of the Gage series of readers was
temperaments and disposition of children. Dr. McLellan also urged declared carried.  Teacliers, ex-teachers and model school students
very distinetly the necessity for the possession of this knowledge by the  were requested to vote, but many of those who wished to dcfer action
teacher.  Miss Shannon of Mitchell was then called upon for a reading vefrained fromvoting.  E'ection of Officers.—The only item of lusiness
and, in her usual pleasing, and attractive style, rendered Tennyson's that was afterwards transacted was the clection of officers, which re-
« May Queen.,” A Fine Lecture.—In the evening My, G. W, Ross de- sulted as follows : President, Mr. C. A. Mayberry, Stratford high
livered a lecture cntitled ¢*Should we cultivate a national sentiment . ychool ; vice-president, Miss Campbell ; sceretary-treasurer, Mr. C. W,
Mr. Ross is a verycloquent, forcible and pleasing speaker, and hislecture : Chadwick, Stratford public schooﬁ. Exccutive committee, J. A. Har.
was brimfull of goorl things, We know of noone who is more en- jvey, D. ;. McNeil, C. 8. Falconer, and Misses Ross and Shanuon,

thusiastically received by the teachers of this county, or, we venture to
say, by the citizens of Stratford, who have hiad the pleasure of listening |  Wesr Vieroria.—The semi annual meeting of..the West Victoria
to him. Friday's Proceedinys,—In dealing with ¢ Elementary arith- | Teachers’ Association, was held in the school house at-Fenelon Falls,
metic” Dr. Mclellan showed hy his rational and common sense method . Fruday and Saturday 5th and 6th Oct. 1883. The president, Mr. H.
that numbers are capable of heing made to possess positive attractive- [ Reazin in the chair. Rev. Mr, Wright was asked to take his subject
ness to the youthful mind. Ry adopting the De’s method the teaching|** Abuse of words,” but instead he read an interesting paper on ** The
of introdnctory arithmetic would heecome not a matter of dull routine, |use of words” illustrated by copions passages from Seripture.  Mar. J.
but one of vital interest and value, I order to teach this successfully | W, Grahamm of Fenclon Falls ‘was next called upon to give his subject.
the teacher must have the faculty of imaginative representation, and be {** Synthesis”. He highly recommendeqd the carly use of Synthesis, in
able to make mental pictures to the miuds of the scholars. Scholars are ;\arcfcrcuco to Aunalysis as a means of teaching composition, Messrs
variously constituted as to the mathematical aptitude, and the hest ! Millar and Scarlett representatives from the rival companies, W. J.
methods of mental development were clearly and forcibly pointed out. {Gage & Co. and Campbell, were then introduced and asked to spenk in
The principle of subtracting, so dark and incomprehensible to scholars | hehalf of their respective companies. It was moved and scconded that
generally, was explained and clearly illustrated by the use of simple | the following committee be appointed to cxamine the two scries of
marked blocks. The teachers who were present watched witis pleasure | Readers before the couvention and to report on Saturday, viz. Rew:
and uninterrupted interest Dr. Melellun's close reasonings and helpful { Mr. Pomeroy, B, A., J. W..Graham, L. Gilchrist, F. Nerrman and D.
suggestions, receiving new ideas and catching a spirit of enthusiasm | C, Smith, Convention was then adjourned. In the evening a large
vastly important an arithmetical teaching,  ** By the Alma after the Jaudience assembled in the Methodist church, where an interesting pro-
Battle,” a very fine and pathetic selection, was read by Miss Knox of | gramme, consisting of songs, readings, and recitations were well render-
St. Mary's, in a most pleasing and cffective manner.  7%e Art of red by the teachers of Fenclon Falls,  Rev. Mr. Pomeroy, B. A., head
Questioning.~This old theme was then taken up by Dr. McLellan and 'master of the Oakwood High School, delivered an able address on ““I'rue
deale with in a fresh and vigorous way.  The art of questiomng was ! Culture,” A vote of thanks was tendered the lecturer, and the mect.
the true test of the teacher’s success—a pruadent question in fact is half ling adjonrned.  Conv ation met at 9.30 on Saturday morning. The
knowledge. The object of questioning was (1) to discover the papil's i chairman of the committee was asked to give his report.  Mr. Poteroy
knowledge ; (2) to fix knowledge ; the naturce of mentul impressions was reported 3 ** Your committee having examined the two series of readers
here interestingly explained ; (3) to inciteinterest ; (4) to discover nis- placed before them, r1ecommend the adoption of Gage's series to the
apprehensions and remove didicultics ; (5) to extend knowledge 3 {5) to | thira book using it for the Brd class junior, and Campbell's series for
arouse the dull,  The quahifications of a good questioni.r were enumer- [¢he higher classes, beginning with the third book for the 3rd class
ated as : (1) the power of analysis ; (2) accurate and minnte knowledge ; | genior.” [t was moved and scconded that the report of the committes
(3) close preparation ; (4) full appreciation as to condition of the pupil's| e received and adopted. Carried. Mr. Grant of Qakwood H. 8.

.
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then took up the subject * Ventilation.” This he did in a clear and
masterly style, giving many uscful hints for tho proper ventilation of
rooms, and showing the bad eflects of breathing impure air. He was
followed by the Rev. Mr. Logan who gave an excellent lecture on the
« Use of the Bible in Schools,” in which lie recommended that scriptural
teaching shonld be a prominent foctor of our rchool programme, 1t was
moved and teconded that Mr. Logan's addrees be printed in our local

pers. Carried.  Rev, Mr, Watch next delivered an eloguent and
pointed address on * Iutcllectual Growth.” He gave a lew of the
most important facts requisite to the intcllectual growth from child.
hood to manhood. Dr. Wilson then came-forward with the subject
¢ Hygienc"with which he dealt in a very wstructive and well arranged
paper. He showed how, in many ways, health conld be maintained by
giving proper attention to the teeth, clothing, cleanliness, sleep, meals,
and recreation. Each of the subjects was fully discuesed by the teach-
cra and others pretent immediately after it had been given, A vote of
thanks was tendered to each of the foregoing gentlemen for thelr excel-
lent lectures, Convention adjourned,

Nova Scotia,—The third annnal meeting of the Teachers' Associa.
tion for District No 8 (counties of Antigonish and Guysboro) was held
at Antigonish on the 23rd and 24th of August, The sessions were held
in the spacious mathematical lecture-100m of St. Francis Xavier College,
kindly placed by the Faculty of that Institution at the disposal of the
association, The President, Inapector McDonald, introduced proceed.
ings by a short but exceedingly appropriate address, in which he ex-
pressed regret that owing to unavoidable circumstances the Superinten.
dent of Education would be unable to favor the Association with- his
presence. The first cxercise was a decply interesting paper on the
¢¢ Unitary System” (in_avithmetic,) by Mr. C, W. McDonald, who ex.
plained with great lucidity the superiority of that system to memorized
rules and their purely mechonical application, The discussion which
arose was vary instri tive, being participated in by Messrs Burke, Mec-
Eachern, W, D. Cameron, W. Mclean, John Chisholm, and Alex, Mc-
Kinnon. The latter strongly commended Hamblin Smith, and Kirk-
land & Scott as text books. ~ Mr. Jos. A. Chisholm then read an inter-
esting paper on ** Method.” The idea was developed with great clear-
ness that the value of studies as instruments of mental discipline and
growth is largely dependent on the methods by which insteuction is
given. On this paper, too, a profitable conversation was held. The
¢ Art of Questioning” was the subject of the next eszay read by Mr, A.
D. Thompson. Ina highly lucid and logical manuer, Mr. Thomson
discussed the various methods, proper and improper, according to which
the questioning of pupils is conducted. On the principle that exercixe
ix the grand law of development, it was shown that answering sugyesting
questions had a relazing, rather than a stimulative cffect.  The subse-
quent discuesion, which was very ﬁcncmlly shared in, emphasized the
chief suggestions of the essayist. = Mr. Alex. Beaton fotlowed (on the
morning of the 24th) with a paper on the ** Disadvantages under which
the Associations Jabor under onr present Scliool System,”  Among these
allied- disadvantages the writer specified particularly the diffevence of
vernacular often cxisting betwcen the teacher and his pupils. Re
favored making a kuowledge of French compulsory upon all teachers
sceking einployment in sections where the French language pre\-uils.
Mr. Burke opposed, snd Mr. McKinnon favored Mr. ton’s views,
The next paper pre ented was on * Parental Indifference,” by Mr.
Burke. he «<vil alluded to was largely due, Mr. Burke held, toa
naturalveaction for extravagant ideas formerly held as to the prospec-
tive benefite of our edurational system. Not finding certain highly
colored p.cturesrealized, parents were hastily induced to undervalue
the undoubted advantages of education. The writer argued that the
best corrective would be increased attention to practical studies. In
reply to some of the arguments adduced in favor of this position, Mr.
W Mclsaac vindicated at some length the claims of classical study.
Mr. A, J. McEachern then proceeded to discuss the * Importance of
Language Study” in a paper which secured the deepest attention of the
Association, (()fposin theories of educativn under the respective
watchwords, ¢ Utility” and ¢ Culture,” were. aunalytically contrasted
and a general conclusion drawn in favor of the latter. Mr, A, A, Me-
Donnld, who had promised a paper on ** Mintakes in_Teaching,” being
unfortunately absent on nccount of illness, the Rev, Dr. McNeil kindly
acceded to the wishes of the Association and spoke on * The progress of
scientific research which culminated in the discovery of the law of
gravitation by'Siv Isaac Newton.” The leartied Doctor’s reasoning went
to show that great discoveries generally ave not the work of one man or
of one age ; that too often the preliminary toil of patient. workers is
overlooked in the blaze of glory which followe the perfected discovery ;
that Copernicus, Kepler, and Galileo preceded Newton anil made bhis
triumphs possible. ~ The address in which these views were logically
and eloquently developed, elicited warm culoginm fvom all who heand
it. Some matters of general educational intercst were consideresd. A
-resolution was passed, though not without cnergetic opposition from an
influential minority, in favor of substituting sor our present zchool
term, a simple teimn embiacing the entive school year. The following
appoiniments were made : Vice-President, Mr, Alex. McKinnon: Secy.

and Treasurer, Mr, W, F, Kiely, Executive Committee,—Mecasrs D,
D. Burke, A. J. G. McEachern, E. B. Smith, Wm. McLean, George
Cameron, Wm, D, Cameron, A, J. McGilliveay, After rome debatea
motion was unanimously varried to hold the next meeting of the As-
sociation in the town of Guysh ro, The meeting then adjourned until
the following day. A rosolution respecting teachers salaries was passed
and Mesars Wi, MclIsaac, A, J. G. McEachern and W. F, Kiely were
appointed a comui.ttée to prepare_a civcular on teachers’ ralaries. A
resolution by Mr. Wm. D. Cameron was passed to the effect that in
schools where the ratcpayers and trustees fail to furnish tho necessary
nrpamtns the Public Scliool Inspector should be legally empowered by
the Council of Public Instruction to purchase these appliances out of the
County Funds due the section thus unprovided. After a hearty voto of
thanks was tendercd the President, Mr., ‘Inspector McDonald, for the
efticiency with which he presided over the meeting and the interest he
took Iip promoting the objccts of the Asgociation, the meeting adjourned
gine die.

West Bruck.,  The annual meeting of the Teachers’ Association was
held Thursday and Friday, October 1Sth and 19th. The meeting was
opened with devotional excrcises.  President in the chair.  After the
usual business, a circular was read from Mr. Clendenning, Inspector,
East Bruce, in reference to the choice of a new scries of readers. It
was moved by Mr. Powgll, seconded by H. H. McKague, that acopy of
the minutes of the Provincial Association be mailed to each member
free of charge. Carried. The question of the library was taken up and
Neil D, McKinnon moved, seconded by G. B, Kelso, that Township
Teachers' Associntions have the privilege of obtaining, at one time,
from the County Association a number of hooks from the library, equal
to twice the nutber of teachers in the township ; these books to be re-
tained hy the ‘Fownship Association for a period of six months, At
each meeting of the County Association these books shall be returned
and another sclection of books made, That the President and Sceretary
of each township associationt shall be held responsible for.the care and
the return of the books at the proper time. Also, that teachers in
townships where associations are not now in existence, be entitled to
the sawme privilege, providing they organize themselves into a body and
appoint two responsible persons as sccurity for the proper care and re-
turn of hooks., Moved in amendment by H. C. Sutherland, seconded by
James MeKinnon, that the matter be laid over until next mecting.
Amendment carried. A further discussion ensued, in which it was pro-
posed to sell the library and furnish members with educational periodi-
cals free of charge. It was then moved by D. F. Ritchie, scconded by

)
-Mr. Freer, that the representatives ofyt]m two serivs of readers~the

Rovyal and the Canadian, be allowed to address the meeting,  Carriced,
It was also decided that the vote of the Association upon this matter be
taken by ballot, Mr, Moran, agent for the Canadian series then ad.
dressed the mecting,  He was followed by Mr. McGregor, agent for the
Royal series. Mr. D. ¥. Ritchie spoke at considerable length, strongly
urging a decision in favor of the Canadian series. A prolonged discus.
sioh was, however, cut short by Mr, Freer’s suggestion that a commit.
tee be appointed to examine the books and report. A committee was.
then appointed, consisting of Messrs Canpbell, Freer, Powell, Ritchic,
McLean, McKague, and Misses Johnson, Cairns and Anderson, who
met at 8 o’clock a. m;, Friday, This rather monotonous matter was
then relieved by the introduction to the audieuce of Mr. Bengough, who
suddenly transtform:ed the at.iosphere into one of merrintent. UOn Fri-
day morning the neglected programme received attention, A. B, Mec-
Neill dealt with the subject of ¢ Whispering in School ; its Prevention
and Cure,” This was ably handled and drew forth some valuablle sug-
estions from others, ** Local Geography™ was then introduced Ly G.
. Kelso, who, in opening, strongly advocated the necessity of haviug
youny teachers take part in the work of the Azsociation, and the desira-
f»ility of wotking in unison in the various sections. Mr. Kelso then
disposed of his subject in a style of considerable eloquence, after which
a #riemlly discussion followed. The audicnce was then entertained by
Miss Powell who, in an essay of thrilling interest et forth her senti-
ments on'** Duty.” Tho effusion was a rare specimen of heautiful and
striking thoughts, expressed in choice language, and deservedly elicited
warn admiration, A hearty vote of thanks was tendered Miss Powell;
cottpled with a request that the essay be published in the local papers
and also in an educational periodical, to which Mr, .Powell replied on
behalf of his daughter.  Miss Chapman also read an essay of counsider:
able murit, entitled  What to Read.”  Sho also received a vote of
thunks, coupled with a similar vequest, Mr. H. H. McKague then
took up ¢ Mathematical Geography,” illustrating by a diagram his
tuethod of teaching the subject, and proceeding fiom junior to senior
classes,  Miss Jessic McLean read, in her usual enjoyable nianner ¢ My
Own DPlace.” “ The Leper” by Willis, was alto read by M. Geo.
Brown with considerable ability.  Tennyson’s *‘ Despaiv” waos
ahly vendered by Mr. Powell, and Miss Thomson read, in lighter strain,
a selection from “‘ Hiawatha.” The Committee on veaders thién reported
as follows :—Youtr Comwittee, haviug cavefully consideved ‘all’the
circmmnstances that shoild inflience.teachers in aclecting readers, . beg'to
recommend the Canadian Readers, as they'possess tlie essential features
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of reading books to a much greater extent than the Royal Readers.” In
the discussion that followed, Messis, Powell, Smith, Freer, Campbell
aud Denholn tovk a prominent part.  On motion of Messrs. Powelland
Liitchic a vote was taken by ballot aud the report of the Come
mittee was adopted —the vote standing as follows :—Canadian, 43,
Royal, 12, blank 5.—It was then suzgested by Mr, Freer that the vote
be ‘made manitmous, which suggestion was carried out.  During the
afternoon Prof. Marshall acted as a substitute for Mr. Bengongh i ve-
Yieving the tedium of business routine, and sang in his own happy aml
effective style three songs entitled, ** Datby aud Joan,"” ** Jack’s Yarn*
and ¢ Nelson's Watchword,” the latter by a strange comcidence,
harmonizing with the key-note struck in Miss Powell's ewsay, and fol.
lowed by Miss Mclean's reading.  C. J. Cameron illustrated his mode
of Map Drawing, which was well received.  ** The Teacher out of
School” was the subject of an address by Mr. Powell, who gave advice
to young teachers upon their deportment when off duty—valuable ad-
vice gained by his own experience.  The report of delegates to the
Provincial Convention then followed, aml after a hearty vote of thanks
to Prof. Marshall, tae mecting was closed by singing the National
Authem, AL M, Jonssoys, Secretary, proltem,

Oxronn.—The twelfth session of the Teachers' Institute was held at
Womndstock, and the attendance of teachers of both seaes from every
part of the country was large, proving that theve is a very wide inter-
est taken in these associations, and that the work done by themy is re-
garded as important by the profession.  “The morning of Thursday was
taken up by a most interesting class conducted by Mr.Dennis, of the
Moidel School, Waodstock, illustrative of the best method of teaching
the tablets ;s and by Mr. Deacon of the Ingersoll Model School, upon
« Some Points in School Management,”  Mr. Edgington, of Mount
Elgin, also gave a dissertion upon ** Right Angles.” In the afternoon,
Mr, Pennis in a similar manner to & up * Multiples amd Measures.”
Miss Garduer, of the Ingersoll Model Scheol, vead w1 lively and clever
essay and Mr. Deacon dealt in an entertaining way with the subject of
«+ School Hygicne,” one of very great importance to teachers and pupils
everywhere. In the cvening it was the intention of the Institute to
hold a musical and literary entertainment but this was not carried out,
aud owing to the unfavorable state of the weather nothing move than a
somewhat informal meeting of a few of the teachers took place, where
some matters connected with the profession weve talked over. The
morning sessiow ou Friday was enlivened by a discussion upon the
relative merits of the Gage and Camphell series of 2chool readers, Mr,
Campbell on behalf of the Royal Reudery, and Mr. MeRay, represent-
ing the Canadian Keaders, both addiessed the Convention. The result
of the consideration of this question was a vote expressive of the prefers
ence of the Cenvention for the Gageserive,  Mre, Deacon dealt with the
question of ¢ Writing” and, after dinner, Mr. Richurdson, of Blandfont,
touk up the question of * Literature.”  Early in the aftermonn tie Con.
vention aljourned to cnable the teachers to attend the mecting of trus.
tees in the town hall. The following are the oflicers of the lustitute for
the coming year 3 President, F. \W. Marchant, Ingersoll ; Vice do,, V.
Stock, ‘Tavistuck 3 Seeretary-ticasuser, Miss Gardner, Ingosoll
Management € ommittee, Messzs, Cole, Oliver, Richardson, Rolinson
aml Burke. Trustees Mecting. —A mecting of the representatives of the
various Boands of Trustees throughout the county had hecu called by
Tuspector Carlyle for the same day, Friday. = When the mectiug as.
sembled at the town hall there wete about thirty trustees present. My
Carlyle opened the meeting, explaining that it had been called by hi-
self by circular.  Tihie circulars asked tor one trustee from each section
to I appointed to meet an a canference to decide upon one series of
schiool readers, and attachedd to the circular witsa form te he titled up
binding  the boands to the decision of the clt:lc;;::‘_&cs sent.
After sume preliminary talk, Mr. Carlyle was appointed chairman sl
Mr. Cairztes xecretary of the meeting, and the certificates of thove
present were hatded in. Severn! trustees who had not heen sent as
delegates, 00 wha received no regular notice of the weeting, were present.
The general feeling as expresset by those present who had anything to
«av was that 5o small & meeting conld not represent the schools of the
county -mnbering in round numbers 120, aud it was’ resalved to ad.
journ until one o'clock,  In the afternonm the numbier of delegates was
fncreased to between forty and fifty, a nunber of sectiong buing repre-
gented hy their teachers, 1t was resolved to allow the reprezentatives
of the rival Readers thirty winutes cach to mldress the conference  Mr,
Cawmpbell, the senior manber of the tiny of Jas, Camphell & Sau, tirst
spake for the Royal Readers of the firms of Nelson and Camplicll & Son,
while W, Gage & Co. were repreacnted by J. MeRay, a University
student, for some t me a teacher of West Zorra, of which townsh:p heis
wtive.  When they got througly, the question aro:e whether or nnt
any action shonli Yo taken at such ameeting. Wi, Grey, By a
member of the Wordstock High Schuol Board, asked to be heard, @ ve.
quest which was conrteonsly granted,  He took the ground thut it
wonld Ire absurd for such a mecting todecide npon any servies. Those
present represented vnly one-thind of the schouls of thecounty,  Woul.
steck, with a schuol populalion vrer six humired, had not liad the ope
portunity of semding # delegate.  Besiies this, very few had cxamined

hoth series to cotmpare their respeetive merits, Several trastees warnly
agreed with M. Grey, and itwasmoved thattheconfeiencendjourn fora
month in order to hive o full vepresentation and to enable all present
to compare the rival sevics,  Several teachers present urged that u de-
cisions be come to at ance, as some of the schools were awaiting the day’s
action to know what series of readers to adapt.  “The Inspector favored
one series for the county, and the anival ut a decision at this meeting
a3 to which it shouldbe,” During the discussion it transpired that few
if any of the trustees present had seen more than one series, or were
prepaved to vote intelligently from n comparison of their merits.  Upon
a vote bemyg taken twenty trustees favored adjonrnment, a majority be-
ing ageainst it, A motion in favor of recommending Gage's ¢ Canadion
i Readers” as the series of the county was then put.  Thivty-fonr dele.
gates voted fur it, a few against it, and the others abstained from vot-
g, The meeting then adjourned,

REVIEWS. .

DEVELOLMENT oF Excrisi Literavune ase Laxcuace, By Alfred
H. Welsh, M.AL, Member of the Philasophical Socicty of Great Britain,
Sceond edition. S, €. Grigys & Co., Chicugo,
¢ A nation’s literature is the outcome of its whole life.  To cousider
it apart from the antecedentsand environments which form the national
| genius were to misapprehend its nature and its bearing.  Its growth in

kind and degree is determmed by four capital agencies.  Racg, or
i heveditary dispositions 3 Strnousnses, or physical and social condi-
tions ; Evoct, or spirit of the age 3 Pensoy, or reactionary and expres-
sive foree.” ‘The author has taken a * new departure” in the treat.
lment of hissubject, and students of English literature will gladly con-
| cede that hie has been eminently successful in realizing his broad and
philusophic conception,  In the loftiness of its aim, and in the logical
chatacter of ity method, the work rivals that of Taine : and surpassing
jitin precision of classification and directness and lucidity of statement.
We think, to use the words of Oliver Wendell Holines, that ¢ the
author must reccive a hicarty and deserved welcome from very many
eaders who are groping their way through the forests of literature, and
to whotn hie comes as a gunle with a staff to support their steps, and a
lantern to illumizate their pathway”  The work is published in two
volumes Svo., £ or in one volime (University Edition) Sva,, una-
Wridged, for 3. The publishers announce that they will send specimen
copics for examination prepaid, the University Edition for &2, aud the
two volume edition for §3.34.

cte,

FxseNTiats oF Geoneray. By the same author.  This treatise is nat
so marked a departure from the rigorous methads of Euclid as is to be
found in wany other American works on Geometry.  Every teacher of
clementary geotnetry will find in it wany valuable hints, suggcestions
and exmnples, which will help him to become a move successful teacher
of this invaluable instrument of intellectual disciplive, Tie vol.
ume is i heautifully got up Svo,, retailing at 3150, A specimen copy
will be sent to any teacher by the poblishers (8. C. Griggs & Co.,
Chicago), pust-paid, for $1.

A Haistony or Anesteax Liteaarore. By Moses Coit Tyler, Pro-
fessor of Amcerican History and Litarature, in Cornell University. Vol-
mnez I and 1 3 volunmes L foom 1607 to 1676 3 volmne I from 1676-
to 1565 ¢ or two volumenin one—wmalridged, Svo.—half bound. G, 2.
Patnmn's Sonsz, Nowe York,

Fach volume covers a distinet period in the intellectual life of the
American people, and, is intended to be, withicference to the epoch
which it portmys, a complete and independent work.  The Literary
| Wernl says of this work : ** In its historic completences, in its studions
Jmastery of the subject, in its justuess of judgment, in its flavor of illus.
j tration and extrct, and i its stately and tinished style it may confi-
telently be expecteld to fulfil our ideal of such a history.,”  The work is
C et 2 miere eyclopandia” of litermatures it isa clear, well-sustained, and
; therenghly illustimted narmtive of the literary history of the American
fpeople.  The pablishers have issied this admimble work in cheaper-

form.  Une volume, Svo., finc paper, latge type, and strang handsome
! bimling. :




