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"TEACHING AS A STEPPINGSTONE TO OTHER PROFESSIONS.

! We have heard the idea advanced by
some, that to engage for any length of time
as-Public Teacher, unfitted 2 man ever af
ter\vards for any other profession, or walk
mhfe In sustammg this position, certain
individuals were referred to, whose habits
,had become so fixed, or who had contracted
such peculiarities, or eccentricities, as to dis-
fqu_ali(;' them- for any thing else. These
were held up as the samples by which the
iwhole body of the profession was to be
judged, and the peculiarities which they dis-
played were charged to some tendencies
inseparably associated with the profession.
. Now, if it could be proved that peculiar:
jes, as they are called, were associated with
his profession and no other, thére would
e some force in this argument. But is it

cupies for .any great ume, unfits him, to 2
ertain extent, for occupying any other? Is

_ottrue that any positiop in life a man oc-’

f.mot the n:ltural tendency of mankmd fo

run in grooves, either physically or men-
tally—an arrangement which instead of.
militating ageinsé, contributes, tq a very
Luye extent, Zowards our happiness? How
often do we find that the performance of
certain duties, which were at one time irk-
some, have become quite agreeable by re-
petition, and that the breach and not the
observance, is in reality distasteful? That
the Teacher is more lable than any other
to get into grcoves of this kind, we fail to
see. True, there is a great deal of repeti-
tion about-his labours. He goes thrcagh
a good deal of the samie routine every day.
But wh- e, we ask, is there any profession
without 1is routine? Indeed, does not, a
man’s professional success, in many cases,
depend upon the thorough perforrance of
routine 2, The orly danger is-that the repe-.
tition and the rowine will lose all s’
:amestness, and become 1 mere formahty,
thhout soul or pox\er .

- ..
K
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1t is alleged agrin that constant contact
with children has a debilitating effect upon
the mind. That the habit of bringing one’s
self down to-the-capacity of childhood, has
a tendgncy to create an incapacity for rising
Jiigher than childhood.  Why - this should
pe we know not. The power of the bow
is not weakened by being occasionally re-

laxed. The man with a mind capable ‘of’

understanding great truths, does not injure
his mental powers, by endeavoring to ex-
plain those truths in such a way as to make

them comprehensible to the feeblest in-:

tellect. On the contrary, is it not true
that in order to simplify, the mind must
first grasp the whole subject, seize the most
salient points, and by directing atténtion to
them, endeavor to find access to inferior
minds. The philosopher who. would have
no difficulty in explaining some nice prob-
lem to a class of philosophers, might find
considerable difficulty in making the same
point intelligible to a class of students,
But in which of those cases was his mind
most exercised? Certainly in the case
where the greatest exertion was put forth.
Sifnilarly the Teacher, in his
toreach the judgment and reason of his
pupils, must endeavour to make everything
doubly plain, and by illustration, as well as
By exposition; resolve into their primary ele-
ments many things which he was capable
of comprehending himself as a whole. The
only dauger to the Teacher is, that know-
ing that a certain amount of knowledge will,
in all probability, serve him during a life-
time in the profession, he satisfies himself
with acquiring that and no more.

Biit why should teaching unfit any man
for other professions or walks in life?
Whit are-the qualities essentidl to-the Teach-
er, and which make, him successful? Are

they peculiar atid untiécessary‘in any other’

prefessnon‘? We say not.

Let us sée,

1. “The Teacher requires punctwality. I
he wishes to succeed and accomplish

'must be done at a proper time.

efforts

anything, he must not allow a moment of
time to be wasted.

2. 'He wants regularity. Everythmg
No duty
must be shirked because something else
might be more agreeable.

3. He wants industzy. Constant applica-
tion, Himself at-work ; his:scholars at wojk;
in fact every fatulty’ and power of‘the mmd
constantly in operation,

4. He wants pérscverance. It wou]d
never do to take up a subject and lay it
dowi in a few days. His Jabors can only
be of any service when they are contiriuous.
It may require] many years before the
harvest is reaped, but yet he rhust pefse-
vere. The soil may be stubborn and ‘-
yielding ; the means of cultivation meagre,
but yet he must work on.

5. He requires conscientiousness. His
duties are performed away froin his erploy-
ers. He has nobody to chidehim if he is
dilatory—nobody to rebuke him if he does
not put forth all his power—nobody to tell
him he has slighted his work. If he fails,
it is not known fof some tirne at least. He
™ay expect to escape detection’ by glancmg,
over with superficial cleverriess that which
requires real solid effort. He may deceive
parents and friends by a dexterous manage-
ment of his classes, on ekamination day;

_and who knows the differerice? A teacher

certainly requires to be a man of honor.

6. He wants agrecableriess.  He must'win
the affections of his-pupils if he iishes_ to
succeed. He mustbe courteous, *kind and
affable. He must act the -gentleman, and
by the sunshine of his countenance, warm
into being the better natures of his pupils.

7. He wants firmnéss.  He must punish
when necgssary, and he must -have thé
courdge to do it. Fle ‘must restrai the

scholar when restraint is required, and vith
= fitm hand prutie off exeréstetices Whidh

xtalibwed to mature, would defornr the fal

grown fHan,

9. Heé wants deckion of chavacér. ‘He
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must act quickly and decisively at many
times. Having certain principles to guide
him, he must readily apply those principles
to the case immediately under consideration
aud act at once.

Other qualities required by the ‘Teacher
might be mentioned, but it is unnecessary.
Is it not evident that any individual pos-
sessing those alreudy mentioned, has even

got a great deal that many had not, who

have succeeded pretty well? And if these
qualities are necessary,-is-it not also evi-
dent that the individual who is laboring to
be a good teacher is laboring to develop
that which will afterwards aid him in any
proféssion he might prefer? Business qual-
ities are limited to a certain number of the
virtues ; success.in life does not necessarily
involve an amount of talent, or a combina-
tion of excellencies, beyond the reach of any
ordinary mind. And we doubt very much
if there is any. -profession that so largely -de-
velops all those qualities -as the very pro-
fession that is by many said to be of in-
jurious and retrogressive tendencies.

To the individual anxious for self im-

provement, the profession affords fagilities:

deniedmany in other walks.oflife. Although
its labors are -exhausting, yet, with. ordinaty
physical vigor; there is miuch time for gen-
eral reading, and even hard study. And
many who were compelled by circumstances

to enter the profession for a livelihood,
were able to advance themselves intellectu-
ally, and at the same time earn for thems-
selves a reputation as teachers. We trust
that no teacher in Ontario will feel that he
is under any disabilities because of the du~
ties which he may be called upon to pel—
form, but that the opportunities which the
profession affords will be..embraced to fit
him, not only for a more faithful discharge
of present duty,but for any other occupation
which he might feel inclined to undertake.

We would not wish to be understood. as

giving any encouragement to that desire

which-sometimes exists among teachers to

chapge their vocation. ©On the contrary

we earnestly hope teaching may become

more and more a permanent profession.

All recent school legislation has a tendency
it this direction, and the higher standard-of

qualification, the better salaries, and the
niore elevated professional sfafws now en-
joved, in addition to the noble -and useful

character of the work of teaching 1tself

should vastly diminish the number of those
who forsake . it for other professions. We

have only aimed to show that teaching, so

far-from having an incapacitating or deblh-
tating influence, is the best possible course,
of training both for its own peculiar duties,

and the highest success in any other walk
in life. .
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MR. MOWAT'S

“As the Bill'brought down by Mr. Mowat

a few days before the close of the Session,
entitled “ An Act to amend the Public and
High School Laws of Ontario,” has not
been generally noticed through the Press,
we purpose to lay before our readers a brief
outline of its provisions, with such remarks
as we deem appropriate.

The first seven Sections of the Bill re-
fer to the reorganization of the Council of
Public Instruction.

By the first Section it is proposed to add
to the number now comprising the Board,
three members, of whom one shall be elected
by the Public and Separate School Teachers,
.Public School Inspectors, and the Head
‘Masters of High Schools and Collegiate In-
_stitutes respectively. The elected as well
.as the appointed members are to hold of
fice for two years—four of the latter to re-
tire by lot at the end of one year from the
passing ofthe Act—the remaining four to.
retire the follewing year. The Chief Super-
intendent and the Heads of the University,
.and all affiliated Colleges to remain as be-

fore, ex gfficiy members of the Council.

We are exceedingly pleased with this fea-
ture of the new act. We endeavored to
point out, in the first number of the TeAacH-
BR,.the benefits that would accrue from the
introduction of zezv blood into the Council
of Public Instruction, and although the
plan proposed in Mr. Mowat’s Bill does,,
not provide so largely for the elective ele-

SCHOOL BILL.

b

'l
should endeavor to secure in every publi’c
body entrusted with practicel work, as much
of the practical and experienced element of
the country as possible.

The mode of election proposed is qulte
simple, and will, no doubt, fully serve the
purpose designed.

Our proposal for confining the franchise
to first class Teachers, was very generally
objected to as too stringent. Mr. Mowat
makes no limitations whatever, only the
one, that is the exclusion of Assistant
Teachers. It is to be the duty of each In-
spector to forward to the Educatxon De-
partment a list of all the Head Teachers of
the Public Schools in his Dlvxswn The
voting papers are then.sent to them By
mail.  On ihese they write the name of the
party for whom they vote, and retgm them
to the Department Scrutinéers are’ ap
pointed, the votes. counted,. and a return
made to the Chief Supenntendent O

We wonld have preferred to. see 51\ in-
stead of three members electwe meg
to the extent of the. Prounce, it would ‘be
i more convenient to divide it into two Sgc
, tions or Electoral Divisions—the Eastern and
the Western, allowing each Division fo
elect one representative. However, mfh
the change made in gppointed membgers, we
feel convinced the new Council of Pubi}c
! Instruction will be a very useful and eﬂ‘icx

ent body.

We notice that no nommauon of Can&x—

ment, as we proposed, still we accept it dates for election as membgrs of the (.,oun-
.gratefully. We are also gratified with the  cil of Public Instruction is provxded fot.
charge proposed regarding appointed mem- ; The consequence would be that each Teacfx
bers. We need not reiterate our former | er, or Inspector might have 2 ca,ndtdote of
statements on this point, but simply say | his own, and there would thus be thcus,ands
that it is.still.our confirmed.opinion that we | of candidates voted for. We hope the
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omission will be supplied when the Bill is
next presented to the Legislature,

The provisions of the eighth clause of
Mr. Mowat's Bill, by which our High
Schools are to be handed over to the con-
trol of County Councils, is particularly
objectionable, It cannot be suid that
County Councils have, in any way, shewn
any gredt desnre to foster High School ed-
ucatiod. Tiue, they have made an annual
appropriation for High School purposes,
but it was ot a voluntary one. The Law
required them to do it, otherwise we believe
there are many cases in which it would not
have been done.

Besides we object to giving County
Councils the power to levy taxes 'in towns
and villages for purposes vith which the
ngh School Trustees are’far' tore likely to
be familiar.” Again, Whilé abolishing a body
dlrectly responsxbie £0 the” people; it pro-
posed to givé a Comrmttee of three or ﬁve,
who'are to' all intents and 'Purposes irfe-
sponsxble, vxrtua!ly, all the ‘powers of Trils
tees. “Now why effect this change? Why
take such a retrogresswe step? Ts it not
“under all circummstances a sound priniciple
to allow the gegple to manige théir own 4f
fairs?  And if for the sake of the represen-
tative clement the Board of Public Instruc-
tion should be reorgamzed why violate that
‘principle by subsntutmg appointed Trustees
for elective Trustees?  An irresponsible
Committee for a responsible Board? We
trust Mr. Mowat will sce fit to amend this
very objectionable feature before it is
brought down next se‘ssio’n, as we believe
it would have a very injurious effect on our
High Schools.

The provisions made for the admission of
pupils into the High Schools are what, w.
oelxeve, shouIa have been  enfoiced long
ago. Asitis proposed to adopt the system
“of paymen‘t by results 7 it is indispensably
necessary that a ‘unifofm standard of ad-
'mlssxon should be at once ‘adopted. It is
well Lnown, that under the old system

where the Public and High Schools were

united, many pupﬂs were forced into the
High School, entirely regardless of their
fitness—the only object being to raise the
average in order to draw government money..
The effect.of this dystem was most mis-
chlevous, inasmuch as it laid upon the
High School Teachers shoulders, work
whichi he should never have been required
to'perform. By adopting the system pro-

posed under the new act, and by having

questions prepared by a Central Commit-
tee, the same questions being the test of
scholarship in every school, a uniform stan-
dard wili Deattained,and even High Schools
will be spared much of that annoyance
which arises from being obliged to do work
not properly belonging to their department.
We fully believe that the same benefits will
arise from this system in the High Schools.
as have "already occurred from a uniform-
'stz'zﬁdard dmong Public School Teachers.

By Sections eleveirand tivelve provisions

‘ire’ made for the alteration of the boundaries
'of School Secnons, so that in the case of

Union Schools, no part of the Union Sec-

‘tion can be mthdrawn except at a meeting
“of the Rceves “and County Inspector in-

terested.

In section 17 it is provided that where
the convenience of a school section may re-
quire two school houses, ‘that it shall be
lawful for the Trustees, with the consent of

the Inspector, to provide the necessary ac--

commodation.

In Section 1g9 additional provision is
made ,with regard to Superannuation. A
distinct provision is made for the payment
of six dollars to superannuated Teachers for
cvery year in which they engage in the pro-
fession, and 2 further provision made where-
by a Teacher may, at his own discretion,
superannuate at the age of sixty whether in--
capacitated or not.

The time for which a teicher can claim
his salary for sickness is, by section twenty-
one, limited to one month

L S B B
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Section twenty-nine provxdes that7 the
Council of Public Instguctxon may grant
Second as well as First Class Certificates,

There are a few other provxsxons to which
we do not deem it necessary to refer, as
they are of minor importance. On: the
whole, the Bill proposes many changes that
may be advantageous. We trust, however,
%0 see the clauses referring to High Schools

year.

amended, so as not to hand over to our

County Councils, the dxscharge of duties,
which we bélieve are a]ready under the con-
trol of parties far more anxious to secure
their success. We regret that some of the
changes proposed are delayed till another
In the meantime, we wait patlently
the opportunity of putting into operation
measures, which, we feel convinced, will
add matemlly to the success of our educa
tional system.

I‘HROUGH "‘Hh FIRE.

A PROFESSIONAL RL\ilNISCENCE BY WILL. HARRY GANE.

It was a very stormy morning. The @it
:sharp, bracing and cutting, with ever and

@non clouds of snow and sleet blinding the |,

wery sight. Dark, leaden_clouds scudded
along the sky, once now and then breakmg
sufﬁcrently for the sun to peep through for
2 moment, and only that! It was a Can-
adxan winter morning, with (e Iandacape
robed in white, with the trees fairly
-ablaze, when the sun shone, with dancing
jewels.

I was in a measure unconscmus of the |/

-sTorm as I \salked quietly alon“ the ‘well

Deaten road—the music of my footsteps on |

the frozen track keeping time to my |
-thoughts. It was the first teaching day of .
#871,and T was on my way to my first
“School. Tke thoughts that occupied my |
‘mind were pleasant ones, for I had

chosen my profession from love for. it |

zather fh:m any seconda.ry consideration.
The house, externally and mtemall), \sas
-2 model of perfectlon and beauty——burlt ‘of
aice white bnck and surrounded by a com-
modmus play: ground A handsome tlme-

‘piece on the wall pomted to a quarter ’to ‘

mine. olclock as I entered the room—
Iw.vmg me just ﬁfteen mmutes to reconw
mpitre.

A splendid fire crackled’ memly in the,

gigantic stove, around which probably fity
chrldren were gathered

My appearance was apparently cxpected
and was greeted with universal silence. I
jwill picture myself to you, as I staod before
the children that morning. Tall a.nd mthet
,shm, aubum “hair and dark biue eyes,
.pleasant countenance, though not a blt
~1andsome, with firm and rather proud hps
Physxcally young, but mentally fully’ pre-
pared for iy work.

« Good mormng scholars 1 I said pleas—
-antly, as 1 entered

A hearty * “ Good mommg, er v was the
choms swelled Ly fifty or sixty voices. I
have heard gr:md music in my hme, but
none ever so thrilled my heart as did those
words from the pupils of my first school. I
'felt it to be an omen of. good !

1laid asrde my wrappmgs, took off my

..........

parr of ahppera Coming back to the group

at the fire, I chatted pleasantly, relahng

{more than one amusmg anecdote, uqtzi

T had the wuole assembly in capltal humor

The shadowy ha.qd on the dnal p]ate
pomted to nine, and touchuxg the bel% on
;the cherry stand, I summoned my famt}y to

; therr seats.

I remember as well as yesterday the pas-
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sage I read for my opening lesson.
that song, 50, full of power and sympathy——

the twenty~thxrd Psalm A&,er prayer, when‘

they were quxeted a l:ttle, I said; ¢ Chll—
dren, I am your teacher and your best
friend. T want you to love me, and always
ter in ‘the house, and that will be myself 1
will give you but three rules, each so simple
and reasonable that every onein the room
can understand them. The first is No
WHISPERING. The second No IpLing.
The third TREAT ME AS YOU WISH ME TO
TREAT YOU ”

The first, second and third days passed
by very pleasantly ; as sweetly as the rip-
pling of some little brook among ferns and
daisies. The fourth day we ha,d a new-
comer, a clever handsome boy, apparently
about fifteen or 51xteen yéars of age. That
he was to. be the “ b;ack sheep” “of ‘the
flock, T divined in a moment.

T examined him and placed hrm m the
Third form—evidently to his sore  dis-

pleasure, assigned him his work, and

moved away.

T have been bléssed with wonderfully’
sensitive audltory organs, and justas’'l was.
moving away I heard my young gentleman

whisper :

“You'll see who's boss to—day »

The Work of the mormng progressed rap-
idly, as usual Durmfr the whole time T was
closely observ.ng my new pupll though ke
was totally ignorant of it. My observation
showed me th}rt he had not once referredto
lus lesson

ward 1 Every ong came forward qmetly and
gmckly

“ James Howard, this is your class

I . spoke very pleasantly
pear to have heard me.

« James Howarcl "’ A httle sharper

o Th is: your Jass ¥
[13 Ilm in the fourm f9Xm "

It was,

“I think fit to differ with you.
here this moment P

He came forward unwillingly and de-
fiantly.

“Do you know 1 am Master here,
James ?”

“They sgy you are! and he looked
around and smiled at the fourtn form boys.
To reason with him was useless, and I knew
that my moment of trial had come, so I
stepped to my private drawer, and took out
the instrument of punishment. It was a
common riding whip.

“ Please lay off your coat.” The smile
nev:r left my face, and my voice never lost
its usual tone. Had I lost either I had lost
‘my victory.

“Y won’t do it ?”

I struck him beside the head with fhe
palin of my hand, not at all severely, hut
just hard enough to tumble him over.
When he got up, I asked him to step into
the ante room, which he did without any
hesitation or bravo. What passed between
us there none but ourselves and God ever

Come

knéw, but when we came out, a new and

brighter era was before him, and I was mas-

:ter of my school.

* * * Ed * %

Wihter, stern old winter has passed away.

Spring, too, with violets and robins, has
‘followed in his wake.

Summer is just dis-
appearing from the western hills; and the

"beautiful golden and mellow Indtan Sum-
‘mer is with us. _
gleaves are rainjng down on the hxghWays
. :;a.ud the,meadows

“Third Class, attentlon‘ Stand! For-

The seared and yellow

No storms hav:. éver since mterrupted
our joypus sclxool life. Every day 1 feel
that a new link is bemg added to the golden

] chain of love wluch bmds us s closdy to-
He dxd not ap-.

gether
James Howazd has proved himself very

 dear to me—so dear mdeed that 1 miss him
) greatly smce he hasheen dway. I was pxst

lé what could bosmb'ly

.....
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in my hand, informing me of his sérious’
illness, and expressing hlS greatdes:re to see'
me. 4

Of course I accepted the -invitation, “and
after the day s work, took myself to his
home, '

He held out his thin wasted hand as I
came to his bedside. As I held it in miie,
I said to him:

“You are very sick, m) dear boy."’

“Yes, Sir. I am wasting awdy. ”

“You are gettmrr along nicely, I hope’ I
do so much miss being with you 1’

I answered his question tenderly as a
mother could.

“Teacher, will you forgive me for my
cruel treatment of you the first day I came

te you ?”
“ Most freely and fully, James!”

There were tears on his long eyelashes
and mine.

I think it was four days after, if my mem-
ory serves me, that I stood by his dying.

¢ouch. Theéautumin sun was jiist peeping
over'the eastern hills, The ‘birds were just
warbling ‘their fragments' of Songs saeet
and holy.

% Open the door, please " '

We did so, and the rays of the morhing
sun stole sweetly into the death chdmber.
Ithought of the chariot of fire, and I believe
that a shadowy host of angels came with the
sunrays.

¢ Oh, how lovely. I shall soon be where
this glory is lost in oblivion, where the ‘Son
of righteousness is, and where God and the

angels are 1’

H: threw his head back on my breast,
dnd with his thin wasted hand clasped in
mine, died.

As I looked at him in his coffin, with ‘his
fair hair clustering over the white brow, and
his eyes closed to all on earth, 1 thought of
our first meeting and thanked God that it re-
sulted as it did. '

INGERSOL, Ont.

1

. ILLUSTRATIVE TEACHII;IG.

BY REV. E. SHEPPARD, MAPLE'ION, ELGIN co., ONTARIO

The Teacher that is able to make evéry-
thmg he teaches plain and pmctlcal by
copious and lucid illustrations, i§ sure of
success. The Teacher that insists upon
his puplls learning “by heart” all the de:
finitions and rules of the Text Book, ‘and
upon working through all its éxamples with-
out any illustration o practical application
of what is learned, is sure of failure. TIn
fact, the ‘aptitude to illustrate and appiy in
the work of teaching the young, or the waht
of it, is the chief difference between a good

"and a bad Teacher, and ‘a diffétence’ too
whxch unfortunately, is not et forth in ' the
Certxﬁcate of Qualification ~of dlﬁ‘etent

_ classes and grades, granted accordmg to
different degrees of scholastic attainments.

He that illustrates ttie branchés he teach-
€s by diagrams, by experiments, by com-
parisons, by familiar and every:day practi-
cal examples, not oiily inakes the “subject
clear to the mind, but amuses and- interests
the scholar, secures. his attention, and’ thus
animates him to a willing and ardent studyof
the things taught, until theyare so thoroughly
understcod that they ¢aii be reteiitively ré-
membered, and easily applied, in aftér life;
to practical uses. How different ‘witli~ the
scholar who'is left to plod his weaty-way,”
through abstract studies, which hé does ot
understand i which he takes’ ‘16 initerest,
and only-persevéred in for a tirite’ Hirough
constraint, or ffom a $ense’ bf daty, 4dnd, nt
last, relinquished in disgust. ~ ™' '™
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Among. the first things. .done by an effi-
cient Teacheris to make plain the object or
end-of the study which.a pupil may be en-
tering upon, and to show, by lustration,
the evils arising from ignorance of that par-
ticular part of learning. By questioning it
will often be found that those who have,
perhaps, been studying for years, have not
the remotest idea of what is the uxse of that
which they are acquiring, having the same
inutile estimate of it that the old gentleman
had of a new silk umbrella which he had
purchased and carried with him, putting it
under his great coat during a shower of rain
tokeep it dry !!

The next thing is to make plain to him
the different terms and definitions ; that
they have a use and a meaning; that they
are indispensable, and not arbitrary ele-
ments. of learning, and then, all the way
through the study, to elicit his progress by
giving him questions that require a practical
use of what has been’ learned ; for the fol-
lowing injunction has an educational as well
as areligious application:—“But be ye dvers
of the Word and not hearers only, deceiv-
ing your own selves. For if any man be a
hearer of the Word, and not'a ‘doer{he i
like unto a man beholding his natural face

ina glass: for he belioldeth himself and’

goeth his way and straightway forgefeth what
manner of man he was. But whoso looketh
into the perfect law of liberty and contin-
ueth therein, he being no# a forgelfil hearer
but a doer of the Word, this man shall be
blessed in his deed.”—(James 1~22,)

A few ugly grammatical errors can be
made to show even a young. child the use of
this department .of instruction. And before
anjthing from the book is committed to

. what 2 noun is by naming..objects then in
sight ;—what is the meaning of the termad-

jective, by stating the evident qualities of
those-abjects, and by calling attention. to-

the motion .of things.and persons moving at
that time, that he saw moving yesterday,

. memory; he can be made to understangd.

-dozen.or 50.of apples or oranges.

and. that may move to- -TROTTOW, &e. &, il-
lustrate what a. vcrb is, with ltS moods and
tenses. And so on with the other parts of
speech ;.and, in. due time, also with the
rules.  With this ngiqqing, the pupil will
enter upon the regular book study with
zestand relish, and have light and meaning
all the way through.

Many years ago the writer heard a young
man, who had been confined to Lindly
Murray, express, in sarcastic humor, his as-
tonishment upon hearing the conjugation
of a regular verb, not conjugated in the
book, declaring that it was a most pre-
sumptuous innovation and that ¢ ILove, "
and only Jove, was conjugated by the gram-
matically orthodox! This sarcasm has its
point still in some systems of teaching.

Upon -visiting a school taught by a
shrewd Teacher, who had recently entered
upon his duties in that section, a large gram-
mar class was called up for, examinpation.
In.answer to:a question about their stand-
ing, the Teacher observed, “ They say they
have been through the book, but / fear the
bovk has not been through them.” ‘The dull,
unintelligent responses proved not only

‘thiar the book Had not been  #rough them,”

but that no illustration had enhghtened
them, and that they weré in profound igno-
rance of the whole subject ; and this is pro-
bably true of ﬁfty per cent of all that study
this branch, in our schools, . In teachmg
Anthmetlc, illustration is of. the utmost im-
portance. Noththstaudmg the great ime

‘p,r_qvement in our Text Books, especially in

the addition of many miscellgneous questions
which, zequire, for solution, a knowledge
anG application of the preceding rules ; yet
the intelligent Teacher-can add very much
to-make the rules plain and practical. The
simple rules are, wuterestingly illustrated by a
113 Carrx_
ing ”.in compound addition, or raultiplica-
tiun, -can be explained by a question in L,

§, & d; or in dollars and cents, by showing
‘that it is the same as-getting the farthings
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changed into pence, the pence into shillings
and the shillings into pounds. ‘ Borrow-
ing” in compound subtraction, by proving
that it is equivalent to getting change, for one
of the higher denomination to have a suf-
ficient number of that denomination to
take away the number indicated in the sub-
trahend &c. &., ad infinitum.

By daily giving questions not in the Text
Book, of an every-day and practical kind, no
scholar will ever be placed in the ridicu-
lous position of the poor boy who, upon
boasting of his arithmetic attainments in
that he had gone through the book, was stag-
gered by a question put to him by a per-
son standing by :—“How much will ten
pounds and a half of batter come to at six-
pence halfpenny a pound?” Hestood con-
fused for a moment, and then said, “ I can-4
not do it, sir, # is not in the Arithmetic |

An island, peninsula, cape, strait, or lake,
made in a water puddle, will fix the ideas
upon the mind of the young geographer
better than the abstract definitions alone
represent, a thousand times.

Itis a Teacher's business, either to an-
ticipate or find out the misconceptions of
the pupil, and remove them by explanations
and illustrations. It is pot uncommon for

very intelligent and well advanced scholars

to be retarded in their studies, for a length
of time, by one erroneous thought.

The writer, in giving instruction, many
years ago, to a young man of far more than
ordinary ability, who was fitting himself for
the ministry, was discouraged by secing him
stuck fast in the timbers of “ Pons asinot”
um.” He worked hard for two or thre¢
days to extricate himself, and get over, but
in vain; by his mental exertions the swea
oozed from his brow and trickled down his
face, until he was exhausted. By question-
ing, the stumbling block was discovered-
He had taken for granted that the sides o
the angle, and not the degree of the opening
was the angle. 'Two or three minutes of
practical illustration would have saved al
this waste of time, energy, and moisturé
for, the difficultyremoved, he travelled along
finely.

It may be objected that it would take wP
too much time to carry out these suggeé”
tions ; but, it must bé borne in mind, tha!
a large class, or the whole school, can ¢
ceive the benefit of many of the illustr®”
tions at once, and the good resulting wil
be so apparent that the conscientious a#
faithful Teacherwill perseverein thus makis$
his pupils happy and wise.

J—
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PARENTAL RESPONSIBILITY AND CO-OPERATION.

BY GEORGE B. ELLIOTT.

‘The Teacher, by virtue of his office, stands
in loco parentis, 2nd he must therefore be
invested with such power and authority as
his station requires. In the discharge of
his duties, he must be sustained in the same
manner as any other lawfully constituted
functionary.  His power and autharity
must embrace all that pertains directly and
indirectly to the general- welfare of his
school, and the moral improvement of his

pupils. . Like a government officer, he

must be amenable to the power by whifb
his appointment is made, rather than to ¥
dividuals for whom he may practice his v
ties. He should be an absolute momf‘h
of the school. A person who will not ‘f’c
such authority as this in accordance witt
principles of justice, and make it whoV/
subservient to the advancement of his i
pils, is not fit for the office of Teachef.
parents and guardians have not implicit
fidence in the honesty and integrity of |



~—

;)z;st;n ‘th offers to be an instructor of
i qu,a.:ll‘l:id lf: they are not well satisfied with
theiy ch‘ll cations, t‘hey do wrong in trusting
. ascel d‘ren to him. T.hese things shou{d
Mact ol‘ftamed before }.1e is engaged. It 1s
to SChOQ]grOSS hypocrisy to §end children
tboyy ; , and a't the‘ same time to prate
of quélr’;‘Per.fcctu')ns in the school and lac'k
nly al cations in th.e Teacher. This will

’ Aggravate the evil if it exists.
Varg ll;iren are gc.anerally tboughtless, way-
gregz;te?d _pranklsh, especially wl"len con-
geflera]( In a school.. Such being .thelr
fon o t hCharacter, an important qt.u.lhﬁca-
Sovery e teacher will be’ the ability t.o
i (luiteand- exert a moral mﬁu.efzce. T'hlS
Part o asllmporta.nt as the ability t.o im-
upil :ntxﬁc‘s.tudles, and to arouse in the
e.spectAbam.b]txon to learn and to become

sed of le in the world. Schools are com-
ters, aheterogem—:ous vartety of charac-

’Ii?i:e.‘vill })e children from Qiﬁerent
ome d'm- which there are all kinds of
in ic}:SCIpl‘n?, and some from families
"This he there is no home discipline at all.

Mugs €rogeneous assemb'lage, the Teach-
reasonagle duce to systematic obedxenc'e to
Theye b ¢ and necessary regulations.
“ aSt’eri m'u‘St'b‘e their fnend.as well as

his . Chis is the most difficult part
The isork-’ but it is the most glorious.
t of po_SItlon of parents is as various as
erestedc-h ildren. Some will be much 1n-
Wi lt? the welfare of schools; others
jealoue quite indifferent ; and some will be

i S Of tyranny in the teacher. There
of ¢ ﬁe c;};_ose too who have but vague ideas
. lon and school policy, and they

Qe ¢ 50 self-confident of right as to con-
‘ﬁ‘h Y e;erything that is not in accordance
Mgy h;r Preconceived notions. Teachers
tig; . ¢ Wit to conciliate these. And

tﬁéd pat'léncé and forbearance will often be

é‘l‘dng i;hose whose family affections are
ey }‘ihﬂ»d their judgment weak. Love for

tén renders them blind to their
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faults, and they do not allow them to be
corrected. Parental love, rightly exercised,
will demand the correction of a child’s mis-
demeanors, and the restraint of his evil pro-
clivities ; improperly used will be incredu-
lous to his guilt and jealous of tyranny in
his discipline, and thus it will give him a
start in a career of crime.

That Teachers are sometimes unwise and
unreasonable need not be denied. That
parents are often more so must also be ad-
mitted. Parents should be cautious how
they criticize the character and proceedings
of a Teacher, for it can seldom be done
without impairing his authority and in-
fluence. Any disrespect to a Teacher,
heard or even suspected by his pupils, will
be repeated from one to another. Neu-
trality in regard to their complaints and
cunning peccadilloes, will be construed in-
to encouragement. Promptness in per
forming his duty, especially enforcing dis-
cipline and correcting misdemeanours is
often misrepresented and construed into
unlawful usurpation. Wayward and freak-
ish youth, knowing that their parents are
displeased with their teacher, or even sus-
picious of it, are thereby made worse.
They are made worse too by anything that
raises their expectation of redress.

Pupils will cease to respect a Teacher
when they know that complaints against
him are being harbored. A complaint, or
a criticism, however small, if made in the
presence of a pupil, or before the school,
will incite rebellion and lower the dignity of
the school. A Teacher ought to command
respect as well as obedience from his pupils,
and he must be an example to them worthy
of imitation. He should therefore be
treated respectfully by all who wish to sustain
him in his office. His reputation should
be kept pure and unsullied; but this will
depend mainly upon himself. If he have
foibles and frailties they should be treated
with leniency ; and it should be remetuber-
ed that his failings and indiscretions may
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be exposed and made the subject of talk
In a manner that will render the evil worse,
and raise prejudices against schools and the
cause of education.  His standing and - suc-
cess will be much modified by circumstan-
ces over which he may, or may not have
control. If he be honest he will depend
on true merit, rather than upon craftily con-
ciliating his patrons. How well soever he
may be qualified for his business and ad-
apted to it he needs co-operation from
his patrons and defence by the school of-
ficers or failure is certain.

YISIT THE SCHOOLS.

This Province has done nobly, in the
provision it has made for the education of
its children. But few now within its lim-
its, need be without the benefits of a School.
If there is occasionally a community, where
the children are allowed to grow up in ig-
norance, I think it is the fault of its inhabi-
tants, and not chargeable to the Province.
Wherever the people w7/ to surround them-
selves with the blessings of a school, the
means ot doing so are within their reach.

But how little benefit is received from
the great number of schools, compared with
what might be realized ! How few of those
who pay taxes for the support of schools,
know what kind of teaching they pay for.
And how few of the parents, many of whom
are ever willing to furnish their children
everything needed for their use in school
have any positive knowledge of the educa-
tion their children are receiving, or of the
character they are forming. By many, not
all however, money is freely spent to furnish
books &c., but they have no time to visit
the school, and see for themselves what use
is made of the means thus placed in the
hands of the teacher. Parents, why be so
free with your money, and yet so saving of
your time? Is that your method of pro-
cedure in other matters? Do you furnish
your hired men with tools, send them
into your fields and your shops to work,

six thonths or a year, and not go near theo?

Do you employ men to tend your h

and cattle during a winter, and not g0-
see how -they are used? Permit me
answer these questions for you.
You would certainly attend to these o
ters personally. There are but few
sons to whom you would be willing to
trust such interests, more than a wee
But how often do you visit your schod!
If the thorough culture of your soll, ot
diligence and care in tending your floc
are necessary, what shall we say of
work of the teacher who has to cultiv®
the soil of your children’s hearts, and
feed their growing minds with knowle® }
and virtue? Is it not important that ¥
should know something of the ¢ soul ot
ture ” of your children? But how can 70‘
know anything about it if you don’t vl’(
the school? It will not do to rest on
old plea that “you know all about o
school from what the children say.”
will not rid you of the responsibility in
matter. Two thirds of those children
incapable of judging of the merits of ¢
merits of the teacher’s work. They
“like” the teacher extremely well, sil_"p”
because he is an easy “ clever fellow.” 4
that is no evidence that he will pro
cultivate and develop those young
entrusted to his care. You should ¥
more of his qualifications, than the
fact that he has the faculty of pleasing r’;
children. Has he the ability to
them ? J
You should know that. But hogw“iz
you know if you never go near the sch‘.
But you are needed there. The ted“;
needs your earnest co-operation, and s
scholars need your encouragement. d’
they have them? or will you let the $ y
hang as a dead weight on the hands (:;4
teacher in consequence of your indiffer® o
Do not say that “ you have not time,” "4
“itis too much trouble to fix up.” U7
without “fixing up.” Your childre® "

e
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)'o:;a:t home and walking the street every
the,,,n-lst as you are. Why be afraid of

1o the school room? You have or
e have an interest there, a right to
Par, and go when you please. An ap-

e .
23rel thay i good enough for one to wear

€ common avocations of life, will do

to wear to school. Neither the teacher nor
children will criticise it. They will be too
glad to see you for that. The idea that
“ Father and mother have been into school *
will give them new energy for the great
work before them. Go then. Nothing will
pay you better.

THE PHILOSOPHY OF RAIN.

E)(TR
ACT FROM A LECTURE ON THE ATMOSPHERE, DELIVERED IN STRATHROY, FEBRUARY
5TH, 1873, BY REV. E. SHEPPARD.

© 4
2 d‘::r }})las.a capacity for aqueous vapor.
ce the influence of even a very low de-
of heat, water evaporates. A high
. I:::agfe causes a rapid vaporization and
hic ¢faction of the air, lo.aded mfh vapor,
ific le:.SeS on account of its relative spe-
1ty ; thus by the action of the sun’s
i UPon the vast expanse of water com-
Very I oceans, and seas, and lakes, a
highel:rge amount of moisture rises to the
Part of the atmosphere. In these el-
d regions it still further expands and
3 & deposit of a part of its moisture by
N 0;‘:1 condensation of the vapor, causes
. ““‘Mation of a cloud ; the same result
o cﬁr:m the meeting and commingling of
te ents of saturated air of different
Peratures, The clouds thus formedmay be
¢ fleecy? Cirrus ; this soon becomes
lag, "Ottled  Cirro-stratus, finally accumu-
Nip.s Pto the black Cumulo-cirro-stratus or
By “_1}118' This is the precious rain cloud.
ey Y€ Shall it let fall its valuable treas-
Ceiveq Sihollld it fall where it 'mainly re-
8oog " S watery element, no partlc.ulal'
Wagip, Ould result unless to the thirsty

5 Whose fresh water supply is de-

: Wate

ficient. But far away from the margin of
these azure reservoirs, are stretched out
great plains of cultivated land, uncultivated
forests, and vast prairies, scorching in the
sun, and covered with withering grass,
drooping flowers and fading foliage. The
air moves from the sea landward. The
cloud flies upon the wings of the wind. It
is a richly laden vessel, moving in an ocean
of elastic fluid. Its cargo is more valuable
than the golden treasures of Ophir. These
treasures are freely dispensed to all. No
regard is paid to national boundaries. It
is carried over dividing chains of mountains
and the boundary lines of rivers. The
cloud spreads its aqueous wings over the
tiny garden of the poor man, and the wide
fields and extensive plantations of the rich,
and goes with its imbrial blessings for the
just and for the unjust. The rain falls. The
thirsty earth absorbs it with avidity. The
verdure of the field is renewed. The
flower raises its drooping head, glowing
with fresh beauty and renovated fragrance.
Man smiles. The birds -sing, and the
«Jittle hills rejoice on every side.”
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-+ ~Picton, March, 1873, -

FIRST IMPRESSIONS.

“ Mother, why can’t I go to school ?”
Asked a little five-yéar-old,

When brother and sister were muffling up,
To brave the winter’s cold.

“ Wait till the Summer comes, my dear,”
Kindly the mother said;

“ The snow is deep and the road too long
For your little feet to tread.

But when the Spring sun mounted high,
Making the flowers gay,

This little questioner would tease
To go to school each day.

On a bright May Morning, he had his wish,
And decked with motherly pride,

He toddled along to the country school,
By his gentle sister’s side.

And Oh'! such sights little wonder-eyes saw
On the road to school that day !

Such queer, strange sights, he rearly forgot
The weariness of the way.

But a sense of awe steals over his heart,
When he enters the school-room door,

And bashfully walks by his sister’s side,
His eyes closely scanning the floor.

The Teacher’s voice has a sound of dread,
As he issues his stern commands,
In a fretful, sharp, reproving tone,
From the lofty place where he stands.
Class after class is called and dismissed
In the same commanding way :
‘T'he Teacher, a king exalted high,
The children, poor slaves to obey.

Our little hero with dangling feet
Sits wearily longing for night ;

The dream is vanished and broken the spell,
Which once was so pleasant and bright.

No word of sympathy welcomes him there,
No smile greets his wishful eye ;

A desert drear is that school to him,
Except for a sister nigh.

Not soon will he plead to come again; )
Not soon will his dread be. forgot ; b
And sad recollections, many a day,
Will cluster about the spot.
Oh Teachers ! why thus forget to be kind
. To the expectant, trusting one, , . ¥

© Whose feet, insruction’s pleasant path, "

Are restlessly waiting to un? .
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HINTS ON TEACHING READING.

BY A. F. BUTLER B. S., INSPECTOR, COUNTY OF ELGIN.

(Continted from March Nuimber.)

The second difficulty which meets the
“acher of reading, is the tendency on the
f:;t of the pupils to read always in one
.'% and with the same degree of force,
Pitch, ang time, whatever be the character
o € composition. Of course this is not
: €Ctive reading—it is not even good read-
"8, but only an wfterance of stinted words,
“lth the same monotony of sound, and l?ut
. € more intelligence than that which
8Teets the ear from the beating of a Chinese
g:rng, or a dilapidated tin pan. In seeking
tha: Temedy for this, we cannot do better
one quote an expression from the pen of
lagg of our High School Inspectors, in t}xe
tendAnnual Report of the Chief Superin-
at €at.  “The way is long by precept,
. short by example.” Some precepts,

Wever, must needs be given for the bene-
(y:u €xample, and .here it is. Eirst impress
e hknow how to impress, if you are a good

“1€r) upon the class the measureless su-

Ofity of graceful effective expression,
ctvte Mere mechanical utterance-—tl?en the
a hihat the human voice is susceptible .of
we, BN degree of improvement—that its
toneg and piping, or rough and unmusical
ofh. 02y be, yea, must be substituted for
More fitting as medium$ of com-

tion for those * thoughts that breathe,

v ords that burn,”
shyy 20tODy has no charms.  Nature
5ot it always. The desert hi}S its
Ned Of living green, the prairie its va-
ity 4 u??“lations, and old ocean has besides.
ity « :’d Calmness, its stormy billows, m‘i
wé}z‘:‘s Tush up the sounding shore ;
g - UMan yoice, with ‘but” ohé  meas

mﬂﬂlca

"% %ill, when thrown upon it oW |

limited resources, wait long for listeners,
while listeners wait with delight upon the
voice whose rich modulations charm the
ear. Those variations of the voice termed
undulation, must, of course. all depend
upon and act in accordance with the sense
and the particular shade of thought to be
expressed, yet for a theoretical guide, let us
classify them under the heads of Tone,
Pitch, Force, Time, and Emphasis. Tones
may be classified as Pure tone, the
proper expression for ordinary or narrative
composition, and by all means it should be
pure, clear and sufficiently earnest; Ora-
tund, or the full, round deep tone approp-
riate for expressions of sublimity, awe ;
wonder, and the like, of which Byron’s “Ad-
dress to the Ocean” and Mrs. Sigour-
ney’s “Ode to Niagara” are examples ; the
Guttural or grating tone for expréssions of
hatred and contempt, as when Shylock
speaks of Antonio, with such loathing, that
the organs seem barely to allow the escape,
‘between the clenched teeth, of the strongly
emphatic but husky words, “ How like a
fawning publican he looks. [ hate him for
he is a Christian, and curses on me and afl -
my tribe if I forgive him”; and lastly the
Aspirate or tone of whispered terror. It is
safe to say that even fair reading comes not
without a mastery of the first of these tones,
and at least an acquaintance with the séc-
ond. Pitch in reading may be High, Mid-
‘dle and Low. For an example of the first
 let us remember William Tell escaping from
afi Austrian Prison to his own native ‘mouh-
+ thints, 208 N exultarit soul, soaring like the
 éiffle tipwatd Ot the high snid joyous words;
e

¢ chigs ind peaki, T'm_with. you - Ghéé
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again! I hold to you the hands you first be-
held to show they still are free, Methinks
a spirit in your echoes answers me and
bids your tenant wekome to his home
again.”

The Middle Pitch is the proper pitch for
the expression of ordinary thought and
composition, and with the pure tone and
medium time, constitutes thc .very day
dress of words. ‘The Low Pitch fittingly
becomes a composition like the “ Funeral
of Napoleon ” but should, like the othexs,
rarely be kept up throughout one reading or
recitation. A similar division may be
made of Time, viz. Quick, Moderate, and
Slow. These terms explain themselves,
and the ingentous teacher will have no dif-
ficulty in exhibiting to the class the incon-
gruity and inappropriateness of regding
these two extracts with the same rate of ut-
terance :

“Quick! Man

sprang,
The stranger ship to aid,
And loud their hailing voices rang,
And rapid speed they made.”

And, “ My heart is awed within me as I
think of the great miracle that is continu-
ally going on in silence round me.”

Do not say that there is not time for
both theory and practice with the reading
classes, for this presupposes the necessity
of following the beaten path, an idea which
with progressive teachers, is now numbered
among the by-gones. Time is certainly
given for the accomplishment of the great-
est good for the greatest number, and after
pupils become able to read without much
stumbling, the a7¢ of expression must be
sought for, or the greatest good not found.
A little reading, with instruction upon the
matter and the manner, confers nore real
culture than much without this. But, let
us not forget that rules and theories are but
Guxdes, and if used mechanically, but blind
0’mdes and all that can be - written will form
at most but the skeleton, 1he hvmg form

the boat. Away they

must be moulded and the living soul sup-
plied by the skilful teacher and the faithful
scholar.

But to implant in the minds of a class of
students, correct views concerning the man-
agement of the voice that it may readily and
easily produce all the varied intonations re-
quired by the sense of the compositions, is
really the instructor’s chief concern. Em-
phasis, Accent, musical tones, correct ex-
pression, et cetera, are all magnificent fruit,
but on the topmost branch, and out of the
reach of the pupil, until he has obtained
control of the woice. This is the ladder on
which he may surely mount. Flexibility
and power of voice must be sought for.
The shallow mouth tones must give place
to more resonant chest tones. How is this
to be accomplished, do you say? On the
same principle that the gymnast strengthens
and disciplines the muscles of the body and
limbs. Surely the ability to leap twelve feet
| at a time will not be attained by striving to
leap precisely six at, each time, nor will
flexibility of tone ever be reached until the
ice be broken, and the voice allowed to try
its compass in many keys.

There are many useful exercises coming
under the head of vocal gymnastics, a full
explanation of which need not be given—
hints to the ingenious teacher are quite suf-
ficient, as he will in this as in all other sub-
jects, adapt and modify his methods to suit
the wants and needs of the class. For en-
couragement in seeking our object, let us
remember that the tones ot the voice are
formed by the vibration of air within and
against cartilage, controlled by the action
of muscles ; the constant dropping of water
will make an Impression even upon solid |
rock ; air is as much a force as water; mus-
cles and cartilages are more impressible and
yielding than rock, and therefore constatt
practice must give these organs more elas
ticity, ‘and’ bring them more completely ur
der control of the will. One or two exer
cnses may be mentxoned whxch expenence _
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.has provedto be advantageous. Reading
a paragraph or stahza first in 2 very high
| key, then a degree or octave lower, and o
on downward to the lowest key or pitéh at
which the voice is capable of articulating
clearly and distinctly. Second ; for five or
ten minutes continuously, some passage or
poem remarkable for smoothness of style,
+4n a very high key, and then, after an inter-
val of rest, reading the same upon the nat-
ural or conversationalkey. Third ; reading
for some length of time, with a* view to be
heard at the farthest extremity of a large
room,iin the lowest possible tone of yoice,
Power in the natural pitch is, of course, a
great desideratum, but experience, sternest
of all monitors, has proved that this never
comes by reading in that alone, and that
the voice must be master of a varied range

of action, that it may give a good account

of itself in its every day work.

Time may not be found during school
hours for a sufficient amount of class prac-
tice, butif a desire only for improvement
be formed, the work is half accomplished.
If,added to this, the pupils can be persuad-
ed to spend a half hour at home each day,

|

the‘teacher should smile-and take courage.

“Bven:the pupils in thetjunior -classes are
greatly benefited by this home reading ex-
“ereise, if ot in voice culture, at least in
this essential point, #4s eye becomes acguain)—
ed with printed words, and that too with
‘mucli less trouble to the teacher, than when
the pupil depends alone on his turn in the
class, to grope through his allotted portion.
Granted that he miscalls a few words as he
reads alone, he will certainly make greater
progress, than under the straight-laced
method of keeping him in such perpetual
fear lest he should mispronounce, that he
cannot do justice to himself. Hopefulness
and zeal, judgment and patience, should in
all this work sustain the teacher, because it
is s certain as that effect follows cause,
that the voice, by vocal gymnastics, may be
so- improved as'to possess strength, flexi-
bility, musical softness and thrilling earnest-
ress ; indeed all those qualities, which
enable it, under the guidance of the in-
tellect to speak with a “ power that awak-
ens, and a grace that charms.” Next and
lastly, we will speak of Emphasis,

!
:

COUNTY AND TOWNSHIP COMPETITIVE EXAMINATIONS.

The history of many eminent men in the
educational world seems to prove that the
eminence attained was largely due to some
one circumstance by which esire, coupled
with deep resolre, was stirred into active ex-
istence, never to die or slumber while
thought and power of action remained.
How much the world owes to a few indi-
viduals whose life-labours have fairly
revolutionized social life by leading to an
almost infinite multiplication of the com-
forts and conveniences known even by
those who prided themselves perhaps on
the superior advantages they enjoyed as
<compared with those their fathers knew !

2

I

And may there not be, even in our midst,
some young Stevenson, Watt, or Newton,
could the Zatent power of his mind be stim-
ulated to a full development ? That there
may be, it is at least not unreasonable to
hope. Now, if there were established
throughout the country a system of periodi-
cal competitive examinations of a wumber
of the best papils from the different schools
of each county, or even of each township,
and if really valuable prizes were offered to
those, and to those only, who eminently
distinguished themselves either in general
proficienéy, or in onme or more specified
stibjects, would not the winning of such a

tom s Voo
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prize be vexy Jkely to act in some case as
the one first impulse, seemingly necessaty
sometimes, to give motion to a.giant mind,
that otherwise might have remained, it may
be, slugeiskly inactive for ever? However
this may be, it is almost certain that many
a mind of native power would be developed
into an active force, sooner than without
this palpable encouragement ; while a greater
number still would be led to make efforts
far from bemg unproductive of lasting
benefit, both to the individual himself, and
to those amongst whom his life is passed.
That what is here written is reasonable
many, no doubt, will readily admit ; though
its feasibility they do not so readily admit.
‘Granted that there are difficulties in the
way, yet difficulties are not necessarily in-
possibilities ; and if the object to be attajned
is an important one, there is strong reason
to seek persistently for a solution to the

question, how shall we establish such a sy;
tem as the one here proposed? The fol.
lowing outline of a plan is suggested as a
basis for discussion :

Let the Government of Ontario set apart
annually a certain sum for each county, ac
cording to its population, this sum' to be
supplemented by the county, in the same
manner as is now done in the matter of
High School grants, or of the salaries of
County Inspectors ; the examinations to be
uniform turoughout the Province, and the”
examiners appointed in the same mannér
as those composing our present County
Boards of Examiners.” Such a plan seems
both reasonable and feasible. At all events,
let us thoroughly discuss the subject, and
whatever be the result, we shall at least
elicit food for thought, even if that should
be the beginning and end of the whole mat-
ter. ExcELsior.

SELECTIONS.

THE NECESSITY OF A KNOWLEDGE OF MIND TO THE TEACHER.

Instruction implies three things—a mind
to be instructed, knowledge to be used in
instruction, and the method in which in-
struction is to be given. The first and sec-
ond are respectively the subjective and ob-
Jjective elements of the problem ; they are
united in the educational process by the
third element. Method is thus the  link
which unites knowledge and mind -in the
process of education. It follows, therefore;
that, in order to instruct with skill and. suc-
cess, a teacher needs to understand three
things : first, the nature of the mind to be
instricted ; second, the nature of the know-
ledge used in insttuction ; and, third; the
pature of the process by which knowledge
may be imparted to the mind. Methods of
Instruction, regarded as a science, must
consequently embrace three grand -divis-
ions, as follows: 1. Nature of Mind. 2.

Nature of Knowledge. 3. Nature of In-
struction.

If this analysis is correct—and I do not
see that it can be quesiiohed—a course of
professional instruction in u normal school,
ora text-book for the aid of young tedch:
ers, ought to discuss and explain these
three subjects. In this paper I present a
few thoughts to the teacher on the impor-
tancé of a knowledge of the fitst part of the
subject; namely, a knowledge of the nature
of the mind. The importance of such
knowledge is so evident, that it would seein
unnecessary to urge it ; but the fact is, that
teachers are generally deficient in this re-
spect, and that educationil journals seldom
direct attention to it. A teacher in our
common schools, who has anything like an
adequate idea of the nature of the human

mind, is 2 rare exception ; and an article ip
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{ one of our public journals, urging young

" teachers to prepare themselves in this re-
spect, is quite as rare. The duty of culti-
vating the mind is frequently. and forcibly
enjoined ; but how can a teacher be ex-
pected to give culture to that of which he
is ignorant? I will state several reasons
for the necessity of this preparation on the
part of the teacher.

1. The importance to the teacher of a
‘knowledge of the nature of mind, seems so
evident as to be almost axiomatic. Mind
is the object to be instructed; it is that
upon which the teacher operates; that
which he is to mould and fashion,and shape
and develop. How can this be done with-
out a knowledge of its nature, its capacities,
and laws of activity? In every other de-
partment of labor, 2 man would be but a
blunderer if he did not understand the na-
ture of the object upon which he wrought.
A farmer must understand his soil—that his
low-lands are adapted to grass and his up-
lands to grain—or he would make sorry
work in agriculture. Selecting his fields
with a knowledge of soil, the skillful farmer
sows his seed and plants his corn, and his
intelligent labor is rewarded with the wav-
ing grain-fields of Summer and. the golden

ears of Autumn. There is a spiritual agri-

culture as well as a physical one ;. culture of
the mind is not unlike the cultivation of
the soil. The seed of truth in the soil of
the human intellect, if adapted to its capac-
ity and properly planted, will bring forth a
nipened harvest of knowledge and spiritual
power. If a knowledge of the nature of
soil is necéssary to the tiller of land, who
shall say that it is not of .equa] necessity for
he teacher to understand the nature of the
intellectual field which it is his duty to cul-
tivate ?

The teacher has also been compared to
a musician and the human soul to an in-
strament on which he is to play,—a curious
instrument of many strings and delicate
keys which require the skill of a master to
touch aright. \What would be thought of
an orchestra leader who would employ a
person to play upon an instrument, who is
1gnorant of its nature, even though he were
entirely familiar with the music to be per-
formed? What ought we to think of se-
lecting a teacher to play upon the delicate

instrun}ent of the human soul, who is ignor--
ant of its varied capacities and the laws: of:

their activity? When Guildenstern says

he can not play upon the pipe, Hanilet. re-
plies : “ Why, look you'now, how unworthy
2 thing yov make of me ! You would play
upon me; you would seem to know my
stops ; you would sound me from my low-
est note to the top of my compass: and
there’s much music, excellent music in this
little organ ; yet can not you make it speak.
’S blood ! do you think I am easier to be
played upon than a pipe ?” Surely if it re-
quires familiarity with the violin or harp to
bring from them the tones of melody and
harmony which lie sleeping in their strings,
it must require some knowledge of the hu-
man soul to develop the beauty and power
which slumber in this “harp of a thousand
strings.”

II. The teacher should understand the
nature of mind, in order to cultivate and
develop its powers. The object of educa-
tion is twofold, culture and knowledge.
These two objects are not identicali A
man may have much knowledge and little
culture ; he may be full of learning and not
know how to use it~ I have known men
top-heavy with learning, who went reeling
through the world, useless to themselves-and
society. I have known persons with com-
paratively little learning who were efficient
in the application of it, because back of it.
they had a well trained mind. Many
teachers seem to think that the acquisition:

' of knowledge is the main object of instruc-

tion and study. Than this no: -error
can be imoré radical and permnicious.
Knowledge is valuable to us, but culture: is;
more valuable than koowledge. Mental
power is worth more than mental acquisi-
tion. What we bring out of the mind-is
worth more than what we put into it. The
ability to acquire and use knowledge is: a

-thousand-fold more valuable than the

knowledge itself. Willis expresses the
truth in beautiful imagery when he says,
“The mind forges from knowledge an-arch-
angel’s spear, and, with the spirits that com-
pel the world, conflicts for empire.” Pupils
forget a large part of what they learn at
school and college, but the mental habits
they form go with them through life. It is
the teacher’s duty, therefore; to cultivate
the mind- as well as to impart knowlédge-to

it.  This-culture is given in part in the act

of instruction. Knowledge properly taught
gives culture to the various powers. which
are made active in the acquisition, and be-
comes an instrument by which the mind: is
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enabled to originate and acquire other
knowledge. An acquaintance with the
mind is therefore necessary, that this in-
sstruction miay accomplish one of the prin-
«ipal objects contemplated.

II1. The teacher should study the mind
that he may know the order of develop-
ment of its faculties, and understand the
educational needs of the pupil. The mind
isa unit with a variety of powers. All
these powers are operative at every period
of life, but some of them are more vigorous
at one period than at another. In child-
hood the perceptive powers are especialy,
- .active, and the mewmory ready and reten-
tive. The child almost lives in its sense.

Its eyes see everything ; its ears catch every
whisper ; its busy fingers tear down and
build up all day long. Its memory holds
what its senses gather, with a tenacity truly
~wonderful. The activity of the understand-
ing also, in the investigation of causes, is so
active as to become a source of annoyance
2o parents and teachers in their ftuitless en-
deavors to answer its ever recurring ques-
tions—¢ Why?” and ¢ vhat’s the reason?”
Later in life these faculties lose somewhat
of their energy, and other powers become
more active. The child rises from its
sense-life into a sphere of abstract thought ;
it begins to compare, to generalize, to
reascn. This difference of mental activity
at different periods has an important edu-
cational significance. How can the young
teacher who is ignorant of this fact suit his
instruction to the wants of pupils? Even
the old teachers, some of whom were
teachers of many years’ experience, did not
-comprehend this matter, as some of us who
were tortured by being made to sit on the
high slab benches with our feet dangling in
ithe air, and nothing to do except to be still
and keep our hands out of mischief, the
hardest task of all, very distinctly remem-
ber.
Understanding the educational wants of
a pupil, the teacher will be able to select
such studies as these wants indicate. Dif-
ferent branches of study call into activity
and give culture to different faculties. Per-
ceptirn demands concrete things, to see
and feel and handle. Memory requires the
facts of nature and history, to store them
away for future use. The imagination de-
lights in beauty of form, color, and tone;
in spring flowers and singing birds; in
starry nights and leaping cataracts; in

flowing measures and poetical imagery,
The understanding asks for the causes of
facts and phenomena and the laws which
govern them. The reason stretches out
beyond the known and finite to grasp the
unknown and infinite. These powers re.
quire different branches of study or differ
ent parts of the same branch ; and & teach-
er who understands these facts can selec
the study adapted to the faculty, can give
the mental food needed. Give teachers
such a preparation for their work, and there
will be less time and patience wasted in
our common schools in trying to .make
children understand long reasoning pro-
cesses in arithmetic, when they ought to be
drilled in the mechanical processes ; and in
cramming them with the metaphysical ab-
stractions of grammar, when they ough
to be acquiring skill in concrete speech.
IV. The teacher should understand the
nature of the mind in order to impart in-
struction properly. The principles and
methods of instruction are drawn Dboth

from the nature of the mind and the nature ___

of knowledge. To understand the branches
to be taught, therefore, is not sufficient, in
order to understand the methods of teach-
ing. Moreover, though it is true that these
principles and methods have a dual origin,
as stated, their primary source is the mind
to be instructed rather than the matter to
be imparted. We begin the investigation
in the nature of the mind rather than in the
nature of knowledge. Here, then, isz
still stronger reason for this qualification of
the teacher. He should do his work in the
light of a knowledge of mental science, if
he would do his work most successfully.
He must know the nature of attention and
how to secure it, if he would make the
deepest impression upon the mind of the
young learmner. He must understand the
activity of the perceptive powers, and the
relation of the products of the senses to the'
memory, if he would succeed best in teach
ing natural science. The absurdity of
teaching botany in the winter, or of teach
ing physiology without bringing in from
field or farm-house the bones, muscles, ter
dons, and eyes of animals, would neve
have been attempted by one who had z
practical knowledge of the operation of the
perceptive powers and their relation to tht
facts of natural science. A teacher mul
understand something of the laws of mem
ory and recollection, in order to attain th
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 best results in teaching history, geography, | say, wickedly ignorant of the simplest facts
" etc. Some of the long, involved, unnatu- | concerning the nature and order of devel-
nal, so-called “logical” forms in mental ar- | opment of the powers of expression and ab-
ithmetic would never have been used to | stract thought. * That which causes us to
confuse the mind and force it out of the | think,” says Lavater, “is dear to us.” Isit
simple and natural pathway of thought, if | any wonder that that which represses and
the nature of judgment and reasoning, as |smothers thought in the:mind of the -child,
operations in the mind of a little child, had | should be detestable to him, and often
been fully understood The “murder of | cause him to hate both his study and his
the innocents ” with English grammar will | teacherP— Edward Brooks in  National
never end, while instructors of youth are so | Zvacer.

profoundly and, I am almost tempted to

THE FIRST YEAR OF SCHOOL.

In 2 previous article under this title, it | prehend it fully, and see if fifty per cent. of
was stated in substance that the work of |the class have not anecdotes as remark-
the first y=ar of school is a preparatory one: | able to tell of their dogs.
that of putting children in the way of ob-| Let us see what such an exercise might:
serving carefully and methodically ; of set- | be made to accomplish., One thing that
ting in order the knowledge they have be- it may be made to dois « fix the atten-
fore entering school ; of leading them to |tion. A man who has not learned to put
tell what they know in good language, eas- | his whole mind upon the tiing in hand is
ily, naturally and gracefully ; as well as to | not in the way to make the most of his.
teach the rudiments of reading, spelling, , time or his abilities. Cnildren upon enter—
and writing. They are to learn to submit | ing school have almost no power of concen-
to restraint ; to act in harmony with others ; | tration. This, like every other ability, is to-
and to be obedient to authority. be developed by exercise only. So the
How is this to be done? The especial | teacher who allows a school exercise to go
methods of teaching reading and spelling it , forward without the attention of the class is
; is not in my present purpose to discuss. I, making the faithful performance of school
propose in this paper to speak particularly | work more and more impossible. What.
of the general school work which has a: was at first only inability to command the
special bearing upon the development of , attention comes to be a habit of inatten—
the character of the child. , tion ; and habits strengthen with every in-

One of the most profitable exercises for ; dulgence. So every school exercise should
the first year of school is the reading of ; be planned in matter and length so as to

i stories by the teacher. They may be short, hold the class to its end. This one does
stories, finished at a single reading, or long- | this as almost nothing else can. Itawakens,.

er ones divided into several parts. But let ; and leads to the desire to express, the ideas.
it be distinctly understood that the exercise | the child already has, and helps him to
isnot to be merely for amusement. The |language to express these ideas. It gives
teacher is to make the story real by ques-)him confidence in the presence of his class-
tion and comment ; the children are to re- | mates and teacher. It encourages him to
peat it in parts until familiar with it, and ,learn to read that he may find the contents
finally to tell the whole of it without help. | of books for himself. All this, besides.

This will lead many of them to relate inci- | any direct lesson the teacher may draw

dents of their own experience. Ifany one | from the story and impress upon the
doubt it, let her read a story about a re-| school. '

markable dog to a room-full of children,| It may be urged that not all primary
and then have it so repeated until they ap- | teachers know what stories are perfectly

it e

St
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adapted to primary classes, and not all
know how to read them well that can find
them. If this were tr.e, it does not invali-
date the practice. It would not do so if
evety teacher should fail. But every
earnest teacher, who is studying to do the
best thing she can, will succeed in this if
she undertakes it. '

Drawing is also a profitable exercise for
this year : not on account of what the chil-
dren learn of the art, for that is very little,
but for the discipline it gives. It requires
careful attention. It demands exactness in
observation and execution. Careléssness
and indolence are discoverable at once,
and can be shown to be carelessness and
indolence. Again, if children are taught in-
ventive or constructive drawing, judgment
and taste are developed in making new com-
binations of lines and angles, and in their
suitable arrangement.

Wiiting puts pupils in possession of a, val-
uable aid, in getting lessons, or, rather, in
keeping things learned. It is of great val-
ue in teaching spelling, which assists in
learning to read. Italso serves an excel-
lent purpose in the Object Lessons.

Gymnastics are invaluable. They are
not only a rest, but they are a wonderful
means of culture, They cultivate a love of
order, and inspire with selfrespect. Is it
Lord Macaulay who says, “ If you can do
but one thing for a boy, let that be to make
him graceful in movement "? Put a boy in
full possession of physical powers, and
you have done much toward making a man
of him.

And last, though not least, 'the work of
the first year is to be accomplished by Ob-
ject Lessons. I am disposed to make a
broad way for Objective Teaching; it
should be first, last, and intermediate.
There are very few students who get be-
yond its necessity. This is forcibly illus-
trated by Mr. Tyndall’s lectures in this
country. If he, a man who knows his sub-
ject from cenire to circumference, talking
to the savants who have been listening to
him, needs lamps and screens and black-
boards, iron-filings, magnets and plates,
what does not the teacher of little children
require to keep them interested and atten-
tive? One would think that he, if any
body, could afford to talk in learned ab-
stractions to such learned and thoughtful
listeners. But he does not do it, because

he 1s the scientist Tyndall,. and knows
better- o

But in the early stages of schooldife,
there is even more than this demanded.
The range of the ordinary lessons is nar-
row, and almost nowhere touches the
child’s out-ofschool life. But the two lives
—in and out of school—should come in
contact and influence each other. Both
will be the better for it. Reading in its
elements must be largely mechanical—an
exercise of memory. This drudgery must
be done before arriving at its delights.
There js little pleasure connected with any
of this work duriag the first year. It is not
till the mechani al part of reading costs no
effort that it be-~maes positive pleasure to
read. Writing and drawing afford no scope
for using the past experience of a child.
One of the secrets of a good Object Lesson
is to make it as suggestive as possible of all
the child already knows that stands related
to it, and to work through it to broader
generalizations. and new terms. The com-
parative process is the ‘hought process, and
is all of it. In these lessons such a direct
appeal is made to the faculty of comparison
that the intellect is arqused to its best work.
The Object Lesson does for the child what
the syllogism does for the logician, It is
true that all is stated in the conclusion is
predicated in the major premise. Neverthe-
less, the conclusion is a new truth, Dbecause
the major term was not known in all its
comprehension. So the child knows that
this is cotton and that is bread ;but he does
not know, until you assist him in a process
of analysis, how much the terms cotton and
bread mean, neither has he thought to com-
pare cotton and wool, or bread and sponge,
to note their resemblances and differences.

An Object Lesson, to do the work that
should be done by it, is not to be an iso-
lated performance. It must be alinkin a
chain—it must fastern to something at both
ends. It may be one of a series of oral les-
sons, or may be given to introduce or illus-
trate something taught in the books. It
may always be profitably made the basis of
a composition exercise. Teachers have
been wont to attempt to gather figs of
thistles in this exercise, and have failed as
signally of a harvest as would one in the
literal quest of fruit from such unprotising
source. Comparatively little can be done
in written work the first year, and yet a
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good beginning can be made. Children
can at first write only the name of the ob-
ject upon which the lesson is based ; then
several leading words, pames of qualities
| or uses, may be written ; and after, short
sentences. Before the end of the year sev-
eral sentences will be written,—first copied
from the board, then written independently.
I would have these lessons, from the be-
ginning, followed by a written exercise, and
as soofd as possible let it be a synopsis of
the entire lesson. .

If these lessons are given methodically,
we sometimes undervalue the power of
habit in education. The kv is as impor-
tant as the w/a#; nay, often much more sc.
A hoy with his powers all at loose ends and
his knowledge a hap-hazard acccumulation
of facts is as helpless to produce effects by
cither as the driver of a team untrained to
pull together-at command. When the Ob-
ject Lesson is made the centre around
which all the knowledge of a given kind
is grouped and properly arranged, the pu-
. pilsare put in a fairway to add to it, and
that to purpose.

I amaware that Object Lessons are said
to do just the thing I deprecate, They are
said to weaken the mind by bringing to it
what it shoild go out and get for itself.
They are said to stultify by launching into
the minds of pupils masses of facts that,
having cost no effort, are never mocred,
and so are easily swept out again by the
successive lessons. Nothing worked for,
nothing digested, nothing assimilated, and
80, weakness the conclusion of the un-
profitable process. Better keep to the mul-

tiplication-table, True. If bread by un-

skillful making is renderéd indigestible and

innutritious, it is harmful, and better be let
alone. Keep to vegetables. But who de-
nies the possibilities of bread because some-
times made badly? The character of
mind being known, the science of educa-
tion is not-an inductive science. The basis
truths of education are established deduc-
tively. And because some teachers do not
know the possibilities of their work, or have
pot skill to compass them, shall psychology
and logic be held to be failures to shield
them from the imputation of incompetency?

The first year’s school work is a great
one in the child’s life. ‘Beginnings aré al-
ways great,—not in themselves, possibly,
but in their-causual relations. It is often
undervalued and the worker disesteemed,
because, in the very nature of things she
cap, not show on paper, in an examination,
its results. The work of these teachers is
to stake-out lots, to clear away obstructions,
to dig cellars and to build foundation-walls.
They get scarcely to the surface with their
work, so that the world sees them, before
others take it up and build grandly in the
sight of men, upon that on which théy have
bestowed no labor. But, if the buildings
stand firmly, it is because the first workets
wrought well. But let them take this
word of warning. If they begin not having
studied the plan, and so work ignorantly
and unprofitably, because their work is so
nearly out of sight, they must claim no hon-
or in the doing of it—2D. 4. Lathrop in
Zllinois Zeacher.
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EDUCATIONAL INTELLIGENCE.

CANADA.

—The next meeting of the Teacher’s As-
sociation No. 1 Middlesex will be held in
Strathroy, on the first Saturday in June.

—The quarterly meeting of the County
of Perth Teachers’ Association was held at
Stratford, May 3rd. We hope to give a
synopsis of proceedings in our June No.

:—-Mr. Harrington, Teacher No. 4, Fullar-
ton, was recently presented by his pupils
with an album containing their photographs,
accompanied with an address, as a mark of
their esteem and affection.

—1We have just received the Second Re-,

port of W. Carlyle Esq., Inspector of Pub-
lic Schools, County of Oxford. It is De-

yond comparison the most lengthy and
elaborate document of the kind that has yet

reached us, and must have cost Mr. Car- 1 for the rural schools.
lyle a great deal of labor. Besides the|

General report, he gives a detailed state-
ment of every school and section in the

County, including assessable property, No. | e Rev.

of children, amount raised for school pur-
poses, condition of school house, appara-
tus, state, management, scholarship, and ef-
ficiency of each school &c., &c.

be considered by many as questionable.

Many of the schools are in a state of very |
Ligh efficiency, and many others would be

were 1t not for deficient ac- | ing. At the conclusion of the proceedings,

&e. | R. Bell, Esq., and Rev. Mr. Grout moved

much better,
commodation, irregular attendance

While !
the information thus given reflects much !
credit on Mr. Carlyle's painstaking indus-:
try, the propriety of publishishing the s/afus |
of each individual school and teacher, will ;

which fact shows that the interest in the
undertaking continues to increase. John
McCarter read a paper on “ The Status of
Teachers.” Messrs. Thomson, McNab,
and Slack conducted the discussion that en-
sued. Rev. F. F. McNab then spoke on
% Object Lessons.” Messrs. Slack, McCar-
ter and Moag also made some remarks on
the same subject. A paper of high literary
merit was then read by H. L. Slack, Esq,
on “The Language We Speak,” showing
the profit to be derived from, and interest
connected with tracing words through their
migratory processes to their different orig-
inal sources. A motion was then passed
authorizing the President to correspond
with the various Reeves, with a view of
asking the Township Councils for grants to
furnish prizes for Competitive Examinations
In the evening the
Association gave its promised Entertain-
ment, the success of which more that} re-
alized the most sanguine expectatons.
The attendance was exceedingly large.
John May, County Inspector,

i Carleton, and Rev. Mr. Borthwick, Inspec-
i tor of Schools, Ottawa, both lent their pre-

sence and gave addresses of a very interest-
ting and instructive character. There 15
scarcely room to particuiarize where all
were 5o good ; but the dialogue rendered by
Misses May, Hogg, Laffeity and Campbell,
the different parts of which were sustained
in a manner that could not be exce]legi, de-
serves special mention, inasmuch that it was
pronounced by all as the picce of the even-

The schools are classified as follows: ex-1, {ote of thanks to the Teachers’ Associa-
cellent 1 ; good 22 ; fair 40; poor 28 ; Very I ion for the excellent entertainment given

poor 17 ; uncertain 1 ; total 109.

Laxark TEACHERS' AssociaTioN.—The
third Quarterly Meeting of the Teachers’
Association of the County of Lanark was
held in Carleton Place, on Monday, 14th
April. The attendance was unusually
large, about 6o teachers being present,

to the public, accompanying the same with
warm congratulations on the successful re-
sult of their enterprise, also assuring them
that if a contribution list in aid of the funds
of the Professional Library were presented
to the public it would meet with a liberal
response.
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ScaooL EXAMINATIONS.—No. 10, Mec-
4 Gilliviay, April 4th, Mr. A. Hutson Teacher.
There was a larg: attendance, and a very
successful examination, foll-wed by ap-
propriate speeches. No. 8, Blanshard,
April 4th, Mr. Moir Teacher. The school
is ina highly prosperous condition being one
of the best in the County, and many of the
pupils well advanced. The examination
was every way satisfactory.—No. 6, Clin-
ton, Apnl gth, Mr. S. S. Nash Teo.ier.
Notwithstanding unfavorable weatler the
attendance was large, and the pupils ac-
quitted themselves very .creditably.——
Union No. 13, Mornington, April gth, Mr.
A, Large Teacher. The pupils showed a
thorough knowledge of the subjects taught,
and in speeches afterwards the teacher was
highly eulogised.——West Nissouri, April
sth, Mr. Wm. Cassidy, Teacher. The ex-
amination suowed that Mr. Cassidy has
been working the school up to a state of
high efficiency.—No. 5, London, March
28th, Mr. James Harrison Teacher. There
was Do special preparation, a feature highly
to be commended, nevertheless the exam-
% ination was very satisfactory.—Union, No.
6, Dunwich, and 22, Southwold, April 4th,
P. Mills Teacher. A rigid examination
turned out highly to the credit of the Teach
er. No. 6, Metcalfe, Apzl 8th, Miss
Lizzie Stuart, Teacher. The examination
reflected the greatest credit on the teacher.
Prizes were given for the first time in the
section. A grand musical énd literary en-
tertainment in the evening passed off very
successfully. No 1, London, April 4th,

Miss Janet Smith Teacher. There was a
large attendance, and the Inspector Ar.

utes of previous meeting, the following offi-
cers were appointed for the current year:
President, J. H. Smith, Esq., Inspector;,
1st Vice,, A. Macallum, Esq., Hamilton;
2nd Vice,, J. A. Leitch, Esq., Ancaster;,
Secretaryy G. W. Johnson, Esq., Stoney
Creek ; Treasurer, Miss:S. Bennetto ; Exe-
cutive Council, Messrs. R. McQueen, J.
Brenner, J. F. Taylor, R. Bell and William
Couts; Then followed a disc -ion on
“School Registers” and ¢ Weekly Reports.”™
A conversazione was held in the evening,
at which there was a large gathering. Next
day after a long discussion it was decided
that perfect and imperfect recitations, late,
absent, good and bad conduct marks be
taken into account in fixing the position in
the class. The discussion of the subject of
as «eme for weekly reports was deferred
till the next meeting of the Association. At
this time, Mr. Macallum gave an instruc-
tive lecture on the properties of the atmos-
phere, illustrating as he procezded, by
means of apparatus. Some of the experi-
ments, carrying TRUTH on the VERY face of
them, will furnish food for after reflection to
all present. He illustrated a number O¢
methods of proving the weight of volume
of different myredients, compressibility &c.

of the air ; collecting oxygen was also gone.

into; combustibility and life-sustaining

powers of ~ (ygen were also established be-

YQnd a doubt. Some of the experiments
were quite simple, and within the compass
of most teachers, and as he stated, the
most simple experiments : e generally the
piost important.

OxFORD TEACHERS AssociaTioN.—The

Groat was present. Prizes were distributed, | Annual meeting was held in the School
and with a good school house, a good bell { House, Ingersoll, April oth and xoth.
in its cupola, and a good teacher the schiool | About 50 teachers were present, of whons
is doing fincly. ——Mount Pleasant School, | Rearly the half were ladies, and 2 large pro-
' April 2nd, Miss Walker, Teacher. Atten- | Portion of hoth sexes, members of the As-
“dance large; cxamination very successfull | sociation., J. C. Glashan, ESQ;, Inspector,
—No. 6, Blanchard, Mr. M. Long Middlesex; Dr. Clark, and Rev. W. H.
Teacher. The examination was a splendid : Land(?n, Princeton; Dr. Campbell, Lon-
success.——No. 3, Fullarton, April Sth, ldon; . M. McIntyre, Esq, M. A, and
Mr. Hamilton and Miss Oliver, Teachers. , other friends of education were present dur-
The examination was every way successful | ing the greater part of the session and took
and creditable. a lively interest in the discussions. The
Roll having been called by the Secretary,

WENTWORTH TEACHERS' AssociarioN. | J. S. Deacon, Esq., the work of the Con-
—This Association met as per notice in | vention was opened by the reading of an
the Central School buildings, Hamilton, on | excellent, practical, eamnest and reflective
Monday, 14th April, at 2 o'clock p. m. | Essay by the Rev. W. H. Landon on “ The
After the reading and adoption of the min- | Relation of the Teacher to his Pupils.” Mr.
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E. M. Sipprell, Blenheim, illustrated his
method of teaching the simple rules of
arithmetic, which he did in a very concise,
plain and intellectual way. Mrs. Grinton
réad a very well composed and suggestive
Essay on the “Benefits of Reading,” which
received the thanks of the association. Mr.
Bucknell next gave his ideas on  Keeping
Order,” in an able essay. Dr. Clark next
gave an offhand, but exceedingly clever
and philosophical address on the subject
of * Relation of Conscience to Education.”
Mr. Gane read his Essay on ¢ Composition |
in School,” which it is needless to say was
in itself a fine specimen to be illustrated,
read in a modest and unassuming manner,
and with npo attempt at oratory. Dr.
Campbell, London, next illustrated in a
very clear and instructive style his method
of teaching * Object Lessons.” Mr. Mor-
rison, Zora, volunteezed a very creditable
illustration of his method of teaching
“ Fractions.” Mr. Huntsman next explained
his system of ‘* Phonetic Reading and Pho-
ncgraphy.” Mr. Deacon gave an outline.of
his method of teaching * History.” On the |
motion of Mr. Huntsman, seconded by Mr.
Bucknell, Mr. Carlyle was unanimously re-
elected President, and the others .chosen
were Mr. A. Fisher, 1st Vice-Pres.; Mr.
Huntsman, 2nd Vice-Pres.; Mr. Deacon,
Sec’y. and Treas.; Executive Committee,
Messrs. Frazer, Macintyre, Powell, Cowan
and Rev. W. H. Landon, with power to add
to their list. Mr. Fisher then illustrated
his method of teaching “Drawing,” by ex-
amples on the blackboard. Mr. Paton
gave some very sensible observations on
the study of * Derivations.” Mr. Macin-
tyre followed with a very able exposition of
“ Analysis.” Among the miscellaneous
subjects spoken upon during the short time
now left before adjournment, a2 motion sub-
mitted by Mr. Gane was unanimously agreed

to, that the “Ontario Teacher” deserved

the hearty support of the members of this
association ; all the speakers recommending
the journal in warm terms of praise.

UNITED STATES.

The Massachusetts Association of Classi.
cal and High School teachers recently dis-
cussed the question of single or double ses-
sions in high schools, and voted that the
single session was preferable.

—Col. E. B. Morgan, of Aurora, N. ¥,
proposes to give the Aubumn Presbyterian
Theological Seminary, grounds, buildings
and money, to the amount of $300,000, on
condition that the institution be removed
to Aurora.

—Newark, N. J., has a Natural History
Society, organized by teachers and pupils of
the High School. It has been in existence
about two years.

—The State Commissioner of Rhode
Islan asks the Legislature to pass 2 truant
law. There are 4,000 childrn of school
age in the little State of Rhode Island who
don’t attend school, and it is proposed to
gather them in.

—The friends of Cornell University are
models of liberality. Mr. Henry W. Sage,
of Brooklyn, has just given $30,000 for the
erection- of a chapel, to be under the man-
agement of the University, but not under
control of any single denomination. This
makes the gifts of Mr. Sage to the institu-
tion amount to three hundred thousand
dollars, A gift of $30,0c0 has also been
received from a gentleman who does not
wish his name made public—a graduate of
Yale College—for the endowment of a lec-
tureship or preachership on moral and re-
ligious subjects, not to be under the con-
trol of any single sect, but to be filled by a
succession of able and distinguished men in
various religious bodies.
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DrawING IN Scroors.—The study of
drowing is now a kranch of the regular
course in the intermediate and grammar
schools of the city of Providence. It occu-
pies an allotted space of time, and is taught ‘
by the regular teachers. A writer in the
Providence Fournal says: “If drawing is
of practical and general value, it may well
claim to have placein our general system
of education, and in the free schools, al-
though it 1s evident that only the rudiments
can be taught in the ordinary grades. And,
if drawing 15 to be taught a che public
'schools, 1t will hardly be questioned that
,the work must be done by the regular
‘teachers. The experience of other com-
'munities where the matter has been tested
is that this is the true method of procedure.
| The regular teacher must therefore be qual
.ified to give the needed instruction.” The
. point here brought out is a strong one, and
/it may properly be supplemented by a gen-
(eral observation which appears in the last
Ireport cf Mr. Philbrick, Superintendent of
Public Schools in Boston:

“When drawing is properly understood
and properly taught, it will be acknowledged
by every enlightened mind to be an indis-
pensable element in the education of every
human being, whatever may be his destina-
tionin life. Here general education and
technical education meet. The child needs
drawing equally whether he is destined for
a course of liberal culture, or for any indus-
trial pursuits.”

The Massachusetts Board of Education
has also given much attention to this sub-
ject, and its last annual report contains
some valuable suggestions. The chief
difficulty in the teaching of drawing in Jthe
schools of that State is the want of compe-
tent teachers. ‘The plan pursued iu Provi-
dence shows the way out of the difficulty.
—New York School Fournal.

. KeerinG ORDER.—AL the recent meet-
g of the Oxford Teachers’ Association,
Mr. Bucknell read an Essay on “ Keeping

O:des;” of which the following is a synop-
si5 : Order is “heaven’s first law,” and is
nowhere more essentizl than in the school
room. To secure it the teacher must be
orderly himself. Like produces like. He
must not .cprove with angry tones and
looks, but with soft and gentle modulations
of the human clear voice, coupled with a
self-possessed- countenance. It is absolute-
ly necessery that the hearty co-operation
and support of trustees and parents be se-
cured. These may be obtainec by a firm,
steady, straight-forward course in the path
of kinown duty ;: by frequent visits among
the parents, and friendly discussions on
school matters, soliciting. their kind aid,
manifesting a real and deep interest .2 their
welfare. A well-defined system must be
adopted. There must be a time and a
place for everything, and everything in its
proper time and place. Therefore, a clock
and time-table are necessary. Keep the
pupils busy. Answer their requests with
a cheerful yes, or a decided no; enforce
everything by kindness combined with firm-
ness. Avpid tediousness ani monotony
Make the exercises interesting. Allow the
pupils to use their vocal organs, and give
them other physical exercises. Allow them
full recess but require sharp attention to
the bell. Be faithful in all engagements
with them. A well-devised system of
merit marking tends greatly to promote
order. Allow no whispering or leaving
seats without permission. If these rules
are violated, give impositions and misde-
meanor marks. Give the impositions in
the evening, if parents do not object, other-
wise at recesses and noons. Monthly or
quarterly reports of perfect lessons, deport-
ment, &c., should be sent to their parents,
and framed and hung up in the school
room for the encouragement of pupils and
the inspection of visitors. All children
need correction, varying according to the
peculiar temperaments and dispositions.
When 21l other means fail to bring into sub-
jection the bold and defiant, do not shrink
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from using the strap or rod TUse these
seldom and only as a last resort. The wise
man says, “ Foolishness is bound in the
heart of a child, but the rod of correction
shall drive it far from him.” ¢ Therod and
reproof give wisdom,” &c. No teacher is
likely to succeed in the thorough discipline
of his school without a deep sense .of the
infinite importance of the work. The train-
ing of the young is no doubt one of the
most important and responsible positions,
even superior, in some respects to that of
the sacred ministry. If our youth be
trained in habits of regularity, punctuality,
perseverance, unwavering truthfulness, re-
spect and obedience to proper authority,
they will become loyal, useful and happy
subjects, a blessing to their parents, 2ud
the world.

EpucaTiOoN VERSUS CRIME.—Let me
repeat once more that school houses are
cheaper than jails—-teachers than officers of
justice ; moreover they stand towards each
other in an inverse ratio. By employing
more good teachers and keeping them by
sufficient remuneration in the profession, by
bringing our educational facilities as near
perfection as possible, the fewer of the other
class will be required, until at Jast they, we
doubt not, will disappear altogether. From
Dr. Ryeraons report we learn that the cost
of each pupil for the year 1870 was $3.87;
the cost of each prisoner in our common
jails we find from Mr. Langmuir's report
was $16.03 without mcludmfr some expen-
ses such as the salaries of our judges, &c.,
that might justly be added. Of these pris-
oners 1,722 Or 27 per centum conld neither
read nor write, and 417 of them were under
sixteen years of age. The Commissioner
of Education for the State of New York
avers that 85 per cent. of the crimes in that
State is committed by the uneducated.
Eighty per cent. of the crime in New Eng-
land, in 1870. was committed by parties
whose education had been wholly neglected
or nearly so. The statistics of our own
Pepitentiary but too surely corroborate
these lamentable facts. Of 11,420 juvenile
offenders committed to jail in England in
one year, only 196, or less than 2 per cent,,
could read ard write well ! Moreover, Gen—
eral Eaton, the United States Commissioner
of -Education, after making very diligent
zand extensive inquiries on the subject, con-
cludes that “ the mere power to read and

write increases the productive faculty of the
laborer fully 25 per cent.” apart altogether
from the happiness it confers. The edu-
cation of the masses, in connection with
the moral and religious training of youth,
constitutes the only efficient means for dry-
ing up the sources of crime; our public
schools constitute the onlylever longienough
and strong enough to raise the whole fabric
of society to a hlgher ievel ; and compul-
sory attendance at school is absolutcly ne-
cessary, if we would secure, in ‘he highest
degree within our reach, the greatest good
to the greatest number, the elevation of alf
classes, the progress of society in virtue
and happiness, and the welfare and safety
of the state.—From Report of A. Macallum
Esq., M. A., Inspeclor, Hamilton.

VENTILATION OF ScHooLs.—The nor-
mal quantity of carbonic acid gas in healthy
air is four parts in 10,000. The highest sani-
tary authorities declare that when the pro-
portion exceeds that of six in 10,000 the
air is positively poisonous. Keepmg these
facts in mind we shall be prepared to appre-
ciate'the force of certain experiments re-
cently made in New York by the chemists
of the Health Department, for the purpose
of determining the sanitary condition of the
air in our_ schools and other public build-
ings. "

Seventeen public school-rooms were visit-
ed, and as many samples of air obtained.

I A careful analysis of these samples showed

that all were poisonous, the presence of
carbonic acid varying from 9.7 to 35.7 parts
in 10,000. That is, the least offensive
sample contained more than twice the nor
mal ot healthy quantity, while the highest
extreme contained nearly nine times the
proper quantity. The average proportion
Was 20.3, or five times the proper amount.

D+ Endemann, the chemist who made
the analysis, reports that the ventilation in
neardy all these guildings is faulty, and that
the proper amount of fresh air can only be
obtained by opening the windows, a prac
tice often very detrimental to persons sit-
ting near the openings aud in the current
thereby produced. In one of the schools
where there were ventilating flues in thé
walls, experiments were made to test their
efficiency as follows: First the air was ta-
ken, while one of the windows were. open,
and found to contain 17.2 parts in 10
coo. The window was then closed, and
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sfter the lapse of ten minutes another ex-
amination gave 32.2 parts of carbonic acid,
or an increase of 15.6 parts. The air now
became to the teacher and children so op-
pressive that the experiment was not con-
tinved. Dr. Endemann says: “ If the ac-
cumulation ot car’yonic acid had been all-
owed to continue, we might have reached
within one hour the abominable figure of
110.”

e presume the sanitary condition of the
air in these rooms to be no worse than that
of most of the public and many of the .pri-
vate crowded school-rooms throughout the
whole country. The same is true of many
lecture and committee-rooms, court-rooms,
crowded family apartments, close sleeping-
rooms, and ill-ventilated offices and count-
iug-rooms. .

The ventilation of a large part of the
church edifices, throughout the country is
little, if any, better. Sunday-school halls
and classroom are particularly obnoxious
to these criticisms. - In nineteen cases out
of twenty the air in them near the close of
a crowded service is surcharged with the
poisonous carbonic acid. We could easily
specify instances. They abound on every
hand. Not long since a quantity of air
taken from a packed infant class-room just
before the dismissal of the pupils was sub-
mitted to the proper analysis and found to
contain as high as 37.3 parts of the poison-
ous acid in 10,000 of air, a proportion nine
times too great for the safety of those who
breathed it! And this condition was de-
scribed by the teachers as not unusual.

We need not expatiate at length upon
the importance of these facts. They
should engage the immediate and earnest
attention of all who have anything to do
with the erection of any public edifices, es-
pecially of school buiidings and churches.
Let these edifices be thoroughly venul-
ated. Let it be done at once.-—Christian
Adyocate,

—Teach what will be used in after life.
Teach as we use in after life. Teach from
the known to the unknown. Teach pupils
todo things. Teach the how before the
why. Do not tell, but draw out. Teach
as much as possible by application. Teach
by topics. Teach at every recitation
something not found in the books. Give
class instruction as much as possible. Re-
member that change is rest.

THE BEAUT\{ OF LIFE.

** Truly the light is sweet, and a pleasant thing it is
for the eyes to behold the sun.”
Solomon.
Life is beautiful ; its dutics
Cluster round €ach passing day,
While their sweet and solemn voices
Warn to work, to watch, to pray.
They alone such blessings forfeit,
Who through sloth, their spirits cheat ;
Or, in selfish stupor sitting,
See the rust their armour eat.

Life is beautiful ; aftections
Thrill with Joy its golden string,
In its opening blossoms nestle,
Bird-like ’mid its branches sing;
Smiling rock its cradle slumbers,
Guard with pride its youthful bloomn,
Fondly kiss its snow-white temples,
Dew the turf that decks its tomb.

Life is beautiful with promise
Of a crown that cannot fade ;
Life is fearful with the threatening
Of an everlasting shade.
May no thoughtless worldling scom it,
Wandering wide in folly’s maze ;
Duty, love, and hope, adorn it,
Let its latest breath be praise.

GLEANINGS.

—Knowledge may increase sin if the
heart be not educated as well as the head.

—To clean blackboards, rub with a cloth
wet slightly with kerosene. All the dust
will adhere to the cloth and the board be
left clean as when first slated.

—The facts which a child learns at
school are of less practical value than the
habits of thought and feeling which he ac-
quires.” . The mental act is more important
than the acquisition.

—It will always bring a rich reward of
respect to be polite to your pupils. Chil-
dren relish and appreciate an “if you
please” and a “thank you,” and it adds to
their self-respect, without which there is no
true worth. Give your example to your
precepts® Children can detect sham as
well as grown people, and will often notice
inconsistencies in walk and conversation
that older people might pass unobserved.—
TowA SCHOOL JOURNAL.
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—The more I think of it I find this con-
clusion more impressed upon me,—that the
greatest thing a human soul ever does in
this world is to se¢ something, and tell what
itsew in a plain way. Hundreds of peaple
can talk for one who can see. To see
clearly is poetry, prophecy, and religion,—
all in one.—Ruskizn.

—The school is no place for a man with-
out principle. 1 repeat, #e school is 1o
Place for a man without principle. Let such
a man seek a livelihood anywhere else; or
failing to gain it by other meéans, let star-
vation seize the body, ‘and send the soul
back to its Maker as it 'is, rather than-he
should incur the guilt of poisoning youth-
ful minds, and dragging them down to his
own poisonous level. If there can be one
sin greater than another, on which heaven
frowns with more awful displeasure, it is
that of leading the young into principles of
ertor and debasing practice of vice—+FPage

—Ttis too late in the day to think of
damming up the stream of popular en-
lightenment ; it is clear that more and more
of art and science and personal edncatiqn,
dor..estic comfort and refinement are to 1n-
undate the world, until there shall be no
room for ignorance, either of the laws of
the human mind, or of the physical globe
we live on. Where the front rank of in-
telligence now stands, the rear rank shall

presently stand, while the great procession
of humanity gradually advances higher and
higher up the mountain of knowledge, and
looks down upon its old ignorances and
mistakes, its superstitions and delusions,
with wonder ever to have lived under their
influence, and with joy and gratitude in
having escaped from their dominion.—Zi
eral Christian.

—How many teachers have, as yet,
taught their pupils letter-writing? Reader,
if you have not, begin it to-morrow. Do
you say you have not time? I say you
havée. You have from nine o’clock in the
morning till four o’clock in the afternoon.
Of course there is not time for everything,
and’it is the teacher’s duty to devote the
time to those things that will be of most
worth to” his pupils. The teacher always
Zakes time for things he thinks of impor
tance. My appeal is, take a little time
from arithinetic or grammar or geography,
or history, or all of these, and teach the
children to. write letters. All persons, in
all conditions of life and at all times of
life, have to write letters, and they should
be taught how to put them in proper form,
Teachers, if you have not given this sub
ject special attention, do it at once. To
neglect it is to wrong, the children you are

paid to instruct.—-INDIANA ScHOOL Jour-
NAL. .

TEACHER'S DESK.

J. C. GLASHAN, ESQ., INSPECTOR, NO. I, MIDDLESEX, EDITOR.

In order that those who take an interest in this
Department may have full opportunity to send in
replies to the questions proposed, no answers are
inserted in the present No. They will be given in
the June No. Will contributors to the ‘“ Desk” be
kind enough always to send answers with their
questions and solutions with their problems, or else
state that they are difficulties they wish’ settled for
their own satisfaction? If answer by lelter is requir-
ed, please enclose a stamp.

B. R. W.—Your formule require exponents, and
the publishers are not yet prepared to use these.
The preliminary article on Interest is too long for
_the “Desk,” but as very confused ideas onthe aulﬁjcct

seem to be held by teachers, it has béen handed to

the General Editor for insertion among the ¢ Con:
tributions.” Perhaps you may be willing to de
velop your remarks into an article.

J. R.—A verbal answer of practical use and
theoretically correct cannot be given to your first
question. The rule in the arithmetics gives the
legal method. Thanks for your other questions.

PROBLEMS AND QUERIES.

(15.) Name the only king that was crowned in
England since the Norman Conquest. ALEXANDER
McINTOSH, PINKERTON. !

(Will some of our friends, versedin covstitutional
law, discuss the common assertion on this point?
EDpITOR.)

(6.) A and B, at opposite extremities of a wood
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135 rods in circumference, begin to go round it,
the same direction at the same time ; A, at the rate
of 11 rods in 2 minites, ahd B, of 17 rods in 3 min-
utes. How many rounds will each make béfore
the one will overtake the other? Do.

(17.) A silver globe werth 25 cents per square
inch, is filled with wine worth $3 per gallon; the
silver of the globe is just equal in value 'to the wine.
! What is the diameter of the globe? A. F. B.

(18.) What is the exact location of Moravian
Town where the British were defeated, Oct. §th
1813.2 T. R.

(19.) A. B. bought a house, through a building
society, for £300, agreeing to pay back loan and in-
terest at the rate of £1 1s. 9}4d. per £100 per |
month for 1274 years, The £300 was advanced in
full, and the legal expenses of the lease, mortgage,
&c., were £21 11s. 6d., which sum must be added
{without interest) to the total paid. What would
be the whole sum he had to pay : the rate per cent.
upon the whole, and the rate per cent. on the bal-

4 ance left unpaid at the end of each year?. Selected

by J. R.
1 (20.) Find six weights'that will weigh any num-
J. MCARTHUR,

(21.) Explain the grammatical construction and

origin of “That head of yours,” ¢ Those eyes of hers
4 J. B. SHOTWELL, ADELAIDE,

(Contributed by Mathematical Lditor.)

(22.) AN OLD ACQUAINTANCE OF OUR IRISH
said the strange school-
master, throwing off his frieze jock, and exhibiting-a

PRTTTS

‘maybe the Englishman would like a taste of the

. scuffle?

4 *“Ono, no! By o means ! What do they mean
Johnson? I.hope you have influence with them.’—
Carleton’s Traits and Stories of the Irish Pedsantry.
4, in a scuffle, seized on-§ of a parcel of sugar-
plums, B snatched §of it-out of his hands, and C
laid hold on 3-1o more. D ran off with all A had
left except 1-7 which E afterwards secured slily
for himself ; then A and C jointly set upon B, who
in the conflict let fall % he had, which was equally
picked up by D and E—B then kicked down C’s
hat and to work they went anew for what it con-
tained ; of this A got}, B3, D27, and C and E
equal shares of what was left of that stack ; D then
struck 2 of What A and B last acquired out of their
hands, they with difficulty recovered § of it in equal
shares again, but the other three carried off 4 apiece
of the same,

muscular frame, cased in'a well worn- black»=oat, {-

nitch of the prize after this distribution remained
witli each of the competitors?

(23.) Given tha price of any article in pounds,
shilliigs and pence, Enghsh, per 112 lbs, to find
the-equivalent per Ib. in Canadian currency—Ex-
clmnge Deing calculated at 109. Rule—Reduce the
price given to half-pence. From this number take
one-tenth of itself. The remainder, when pointed
off two figures from the right, will give the required
value per 1b. in'cents. TORONTO GLOBE.

Prove the above.

(24°). What is the relation of from in ¢ He kicked
the cat from under the table.’” OLD DOMINIE'S
PuzzLe.

*{25.)yDo conjunctions now always join sentences?
Ifs0 parse and in ‘Sugar and water is_sweet,”
*The fence; runs.between his garden and mine?

{26.). What was the answer of the Scottish Par-
liament at Norham (and again at Upsettleton) to
the claim-of Edward I to be liege lord of Scotland >
‘Hume says. silence, had he any.authority for this?

{27.). *“He (William I) richly rewarded those to
whom he ov ~ed his crown, but he took care that they
should never be able to bring his crowninta
jeopardy. By two consummate strokes of policy-he ~
guarded against the dangers he saw rife in every
other country, and made England the most united
kingdom in Western Christendom.” What were
these strokes of policy ?

(28.) Gwe the rule for finding the G. C. M, and
the L. C. M. of two or more fractions.

. CURIOSITIES,
(1.) The following Magic square of Ten was
made some time ago by 'the editor, Itis thé most.

so easy, it is not likely new. If a Mathemahcal
Department is opened in the TEACHER; rules for
making these squares may be given. Any one can
fill them in who can work scdles in Sangsters
“National Aritlimetic. ’

90, 14,50,17,100,0%, 5, 4,93, 2
83[39,69]28, 66|35,73{32,62|18
116134;60137, 71{30,64!41,67|85

78,48157, 19:82,44153,23/86
51,2580, 46,55,21{76,50 13

47,7720, 5843,81124,54|92
26,52143, 7922,56149,75! 6

70,4065, 2774,36(61,31; 94
3159,3372, 38{63,29168,42' 98,
99,87,12,84, 1,10,96,97, 8, 11

(o R
~ v [*2 o)

O

Take away the border and we have a square of

P B e

<A
"

Upon this they calléd a truce, and | eight]; quarter and there are four squares of four 3
agreed that the § of the whole left by A at first, | quarter again, and pick out, either symmetrically or
should be equally divided among them. How | semi-symmetrically, 2 sixteenths fiom each quarter;

R r s
> T M e
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and these can be formed into twelve magic
squares of four ; e. g. the central block of four is a
magic square ; take it out, the top and bottom
brought together make another square, the sides
make another, and the four corner ixteenths make
yet another ; again the block whose comer figures
are 28, 73, 80, 21, is a magic square ; so also is the
corresponding block below it ; take these out and
bring the sides together and there are two more

magic squares ; take the block 78, 19, 26, 79, its:

corresponding block on the opposite side, bring the
top and bottom together, and there are four m?ﬁ
magic squares. In fact this magic square con

in itself twenty-five other magic squares.

(2.) Diophantine Problem., Find a trianglé
whose area is §6 sq. yds., whose perimeter is 56
and whose sides contain each a whole number ¢
feet.

EDITOR’S

EpucaTioNAL INTELLIGENCE.—We again in-
vite teachers, inspectors. and all other friends of ed-
ucation to send us items of educational intelligence.

OuRr CIRCULATION.—We are under obligations
to many friends for their successful efforts to extend
our circulation. Many "others, however, Yrom
whom we might expect something, have as yet done
nothing. Friends! if the TEACHER Is to be a suc-
cess, we must have a good circulation in every
county in the Province. We appeal to you to sus-
tain our undertaking if you consider it worthy of
support.

TecHNICAL EpucaTioN.—In England the
movement in behalf of Technical Education has, of
late, been rapidly progressing. During the present
month, the first of the proposed Technological Ex-
aminations by the Society of Arts will be held. It
will be remembered that these examinations are
part of the result of a congress held last 'year, under
the Presidency of Prince "Arthur, to consider the
best means of advancing technical education. The
subjects for the present year, are nature and manu-
facture of Cotton, Paper, Silk, and Steel, and Car-
riage-building. The candidates will be examined
on elementary abstract science, so far as it bears on
their subject, and tested practically and theoreti-
cally on that subject. Three classes of eertificates

DRAWER.

will be awarded, Honours, Advanced Grade, and
Elementary Grade.

CREDITABLE.—In the last No. of the “Phﬂb
sophical Magazine,” the highest phjlosophical pest’
odical published in Britain, edited by Sir Ro
Kane, L. L. D., F. R. S., &c., &c. Sir Willis#
Thompson, L. L. D., F. R. S., &c., &., and Mt
Francis, Ph. D., F. R, S., &c., &c., we notice
article on Fractional Distillation, by our fello¥’
townsman, Mr. J. C.Glashan, School Inspector.
problem which appears hitherto to have escaped
researches of mathematicians, was proposed in Fet'
ruary by Mr. J. A. Wanklyn, Member of the R
Bavarian Academy of Sciences. Physically, a$ i
volving the nature of liquid solutions, it seems
have engaged the attention of several emll“’t,
chemists and physicists, especially Mr, Wank“’
and M. Berthelot. Mr. Glashan applies his form®
le, which are in themselves general, to a serieS
experiments on a solution of ammonia in water, o
obtains for the co-efficient of volatility of the fo
(2—L 52) = (2—L 95) or 1 2.7488, water be
1. (L. means logarithm.) The best precedmg
aminations of this particular case seem to hs
givenammonia a co-efficient lying between 9.6 "J
18.5, rather wide limits and practically useless.



