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Election Day /9 Arts & Science, Engineering, 
Law, Commerce and Nursing Sci
ence must vote between 9 a.m. 
and 6 p.m. at the men’s residence; 
Dentistry, Pharmacy, Nursing 
Science and the first two years 
of Medicine, between 8:30 a.m. 
and 5:30 p.m. in the main hall, 
first floor, of the Forrest Build
ing; the last three yars of Medi
cine, between 11:45 a.m. and 1:15 
p.m. in the basement of the V.G., 
next to the cloakroom.
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Matheson And Willis 
Seek Council Presidency

NFCUS Conference 
Scored A Success

By GREGOR MURRAY

i
<

by MARY SHEPPARD
Sunday afternoon saw the completion of a highly success

ful NFCUS Regional Conference which was held over the 
weekend at St. Mary’s University. Nine of the ten NFCUS 
affiliated universities in the Atlantic Region were in attend
ance (delegates from Memorial University were unable to 
attend) as well as observers from Mount Saint Vincent College, 
Xavier Junior College, and Sacred Heart University, Chatham, 
New Brunswick.
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With campus elections drawing close, nomination have been made for executive posi

tions. I he most important posts to be filled are those of President and Vice-President of the 
Council of Students. Dave Matheson and Bruce Willis are contesting the presidency while 
Joan Herman and Nigel Gray are competing for the vice-presidency.

For Council President Dave Matheson, this year's Vice- 
President, is running with Joan Her
man. A forth-year Commerce stu
dent, Dave has been very active 
about the campus in Dalcom, varsity 
basketball and track, and has work
ed on the Gazette. He has also been 
his class president for three years, 
and plans to enter Law School next 
fall.

Joan has also been very active on 
our campus, being a representative 
on the Council, and a member of the 
D.G.A.C. executive and the Delta 
Gamma Executive. She is a second 
year Science student and has partci- 
pated in cheerleading, Dal 
and has worked on the Gazette. Last 
year Joan was the recipient of the 
Pan-Hellenic Award

A few main proposals outlined in 
their platform are. Immediate action 
and co-operation on and understand
ing of Forrest Campus problems, im
mediate action on Student Union 
Building proposals, obtaining more 
time for students in their own rink, 
better understanding of student 
problems by the university through 
the Advisory Committee, and the 
formation of an Honor Key Society.

Bruce Willis and Nigel Gray have 
also teamed up for these elections. 
Bruce is a first year Law student, 
receiving his Commerce Degree this 
spring. He has been an active mem
ber of Dalcom, worked on the Ga
zette and was head of the Liberal 
Party last year. Bruce was also 
Co-Editor of Pharos last year and 
has been very active in cheerlead
ing.

For Council President

Judging from the reports which. »
■ were submitted by the NFCUS Aimgone 
* Chairman from the other Maritime 

universities, interest in and support 
r. of NFCUS and its functions is on 
L the upswing all over the Atlantic
[ region. The reports, as submitted,
t ' were generally encouraging, though 

it is evident that the committees in 
some universities could be doing 
quite a bit more in promoting 
NFCUS.

Skipping through the agenda of 
the conference, one may note the 
wide variety of topics discussed.
Things got under way with a report 
from Wally Taropolsky, NFCUS Na
tional President, which dealt pri
marily with an acount of his nation
wide visits to the various university 
campi. Ed Harris, vice-president for 
National Affairs, gave a report in 
which he mentioned the possibility 
of the creation of a NFCUS-sponsor- 
ed national university newspaper.
This publication would be a single 
sheet affair and would contain news 
of interest to students at all mem
ber-universities of the Federation. A 
motion of interest which rose out of 
Ed’s report was one to the effect 
that NFCUS should support national 
playdowns in university athletics, 
under the financial sponsorship of 

Is some major industrial concern.
The Regional President, Pat Fow- 

E nes of Dalhousie, gave her report on 
F what has been a most successful 
[ : year for NFCUS here in the Mari

times, and it was decided to make 
I some changes in the Regional ad- 
« ministrative setup in order to light- 
| en the president’s load. The confer- 
| ence also decided to put in their 
R own nomination for the position of 
1 regional president, as well as any 

which might be made at the Na
tional conference. This year’s nomi
nee is Miles Mills, a third year 
Commerce student at St. F.X., who 
has been active in NFCUS through- 
ou this college career.

Of interest to Dal students is the 
Dal Committees' accpetance of a 
mandate to approach the provincial 
government and find that body’s 

I opinion concerning the possibilities 
of government-sponsored summer 
schools to promote bi-lingualism in 
Canada. It is also worthy of note 
that Dalhousie, as well as having 
one of the best NFCUS committees 

' in Canada, has been cited as having 
a discount service which is second 
to none throughout Canada.

Attention Populace! 1

All citizens and slaves (students) 
are invited to attend Sophocles’ 
“Antigone”, Feb. 24 and 25, at 8:15 
p.m., in the auditorium of the School 
for the Blind, inaugurating Classics 
Week on Dalhousie campus, Feb. 24 
to March 1.

Dr. M. A. Usmiani of the Classics 
Department, producer and director 
of the Greek tragedy, feels that a 
student cast is appropriate for this 
production because Sophocles origi
nally intended his play to be per
formed by amateur actors.

The poet himself generally played 
the lead, trained the cast and the 
chorus, and composed his own 
music.

Music for the harp and flute is 
being composed by Dr. C. L. Lam- 
bertson of King’s, who created the 
music for “Oedipus Rex” last year’s 
production by the Classics Depart
ment. Harpist Elyze Yockey of the 
Halifax Symphony and flutist Teum 
Nordeneer of RCA Artillery Band 
will perform.

Costumes are traditional. Because 
of the restrictions of an indoor stage, 
the actors will not wear masks.

The scene is laid before the palace 
at Thebes, on the morning after the 
repulse of the Argives. Creon, King 
of Thebes, played by Alan Roper of 
London, England, publishes the edict 
that none shall give burial to the 
corpse of Polynices on pain of death. 
The body of the invader is to remain 
in ignominy while of his brother, 
Eetocles, defender of the city, is to 
be buried honourably.

Antigone, sister of the two dead 
men, played by Valerie Colgan, per
forms the burial rite and is hailed 
before Creon. She insists that his 
edict cannot annul the unwritten 
primaeval laws of heaven.

The conflict is between these two 
passionately held, principles,. each 
partly justifiable.. Antigone repre
sents the family or individual con
science; Creon, the law. Ismene will 
be played by Allana MacLeod, and 
Haemon by John Chambers. Other 
members of the cast include Roy 
Kimball, John Wright, David Mac
Donald and Sandra Frederick. James 
Goring will be leader of the chorus 
of 10 students.

Throughout Classics Week there 
will be an exposition of classical re
productions and pictures. This will 
be held in the Art Room of the 
Arts and Administration Building. 
Both the exposition and the per
formances of “Antigone” are free to 
the populace.
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For Vice-President

Dave Matheson

For Vice-President
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Nigel is working toward a Science 
Degree, majoring in geology. He is 
an active member of the Dawson 
Club (geology), and has participated 
in varsity football and several 
vues since coming to Dal.

In their platform, several princi
pal points were put forth—endorse
ment of NFCUS and Government 
scholarships and loan funds to 
students, more advantageous use of 
rink facilities, survey of the 
stitutions of student organizations to 
bring them up to date, and alloca
tion of a certain amount of Med’s 
Council fees to the Med Society for 
their use in promoting activities 
Forrest Campus.
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Football Coach 
To Atlantic City

Thursday, February 20, is the date 
set for the Sophomore class party. 
All Sophs will be gathering in the 
East Common Room of the Men’s 
Residence from 9 until 1, to partici
pate in this evenings unique enter
tainment.

The committee in charge has 
selected what it believes to be the

most appropriate theme for the illus
trious Sophs-Pandemonium. Amidst 
raging flames and sulfurous fumes 
there will be dancing and special 
“scorching” entertainment, includ
ing contributions by a jazz group 
and a superior presentation of “Ro
meo and Juliet”, the text of which 
has been duly revised and improved

by several eminent scholars especi
ally for the occasion. Refreshments 
will be served. To top the evening's 
gala entertainment, the Sophomore 
queen will be crowned.

Those in charge of preparations 
are George Martell, Wally Turnbull, 
Lorraine Laurence, Elliot Suther
land and Diane Sperry.

A proposal to send assistant coach 
Reg Cluney to Atlantic City, to 
attend a football clinic on March 3, 
was passed by the Student Council 
at their last meeting, pending formal 
application and approval by DAAC.
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* mâMi education leads to the universities. 
Teachers more highly trained than 
here, occupy a high prestige position 
among Soviet workers.

But what continues to happen in 
North American schools? Teachers 
are underpaid, undertrained and un- 
appreciated. Youngsters learn their 
abc s in third grade, because educa- , 
tors don’t consider them ready for/ 
anything but “word recognition" 
before that time. As a result the: 
may never learn to spell, and at tht 
age of eight or nine can’t under 
stand the words in street signs, \ 
comic-books or newspapers.

concernmake good use
*>(The Vancouver Sun)(The Financial Post)

The recent DBS Survey of Higher 
Education in Canada reveals that 
only 7.3% of our total college-age 
population is actually in college. 
Many Canadians are seeking ways 
to increase that proportion; to see 
that more young people reach uni
versity.

This concern with volume obscur
es a much more important question: 
are the 7.3% of young Canadians 
who reach college the right ones? 
Could the lecture rooms and labora
tories be put to better use by a quite 
different group of college-age Cana
dians? One experienced professor 
suggests that of the students now in 
universities probably less than a 
third have the intellectual capacity 
for serious scholarship, and of these 
only one half really know what they 
are doing and are willing to work 
hard.

Russian education has been criti
cized because it is concentrated on 
the few. Only a minority of stu
dents reach university; the rest 
leave school at 14. The minority is 
an intellectual elite, admitted to uni
versity because of proven capacity 
and kept in university only as long 
as they are willing to work. This, 
say American critics, is undemo
cratic.

The Russians do a great many 
things that are undemocratic. But 
screening of university admissions 
isn’t one of them. Nowhere in the 
literature of liberalism and democ
racy is there a line that says a B.A. 
degree or its equivalent is the in
alienable right of every citizen.

In no other field is it regarded as 
unworthy to select the top perform
ers for special treatment. It would 
be unthinkable for every Canadian 
boy to expect to play NHL hockey. 
Obviously, only a few have the skill 
and stamina to merit such an oppor
tunity. No one supposes that every 
child who can thump a few notes on 
the piano should one day graduate 
from the Royal Academy of Music. 
Only the universities, it seems, are 
expected to open their doors to 
everyone who has the price of tui
tion.

There’s not much doubt that Cana
dian university facilities need ex
panding, especially in some fields. 
But along with the expansion — 
preferably ahead of it—should come 
some real attention to the problem 
of seeing to it that our scarce facili
ties for higher learning are used by 
the Canadians who can make good 
use of the experience and contribute 
suitably to the community as a re
sult.

EDITOR-IN-CHIEF: HILROY NATHANSON 
ASSOCIATE EDITORS: PETER BENNETT, ROY WELLMAN

ALEXANDER FARRELL

Financing the present program 
and expected expansion of Cana
dian universities, although present
ing serious problems, is not the 
major difficulty facing Canadian 
education today. The fundamental 
concern of Canadians must be this: 
How can we lure three to five times 
as many young people in proportion 
to our population into taking ad
vanced training?

The facts of the case were clearly 
stated recently by concerned offi
cials. In Vancouver, Otto Fisher, 
educatoin expert of the Defence Re
search Board, and in Ottawa, E. P. 
Sheffield, of the Dominion Bureau 
of Statistics, each told half the 
story.

Mr. Fisher told the Chemical In
stitute of Canada that by 1960 Rus
sia will be training five times as 
many civilian scientists and engi
neers as Canada, in proportion to 
population. Russia at the moment 
has 614 students in her engineering 
and medical schools for every 100,- 
000 of her population. Canada has 
494.
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Youngsters are taught to compute 
by rote during a ten-year period 
before beginning to touch on the re* 
stimulation of speculative mathem " 
tics. Their teaching in geometr 
for instance, ignores 100 years t 
recent theorizing.

All these factors bring students to 
university who can’t read intelli
gently, can’t piece together a sen
tence, can’t think for themselves, 
can’t act maturely and aren’t inter- ( 
ested in learning for themselves.

In a vicious circle, this failure has 
brought us a teacher shortage and a 
superfluity of poorly-qualified teach
ers. In the current crisis with Russia 
we see how our science and mathe
matics have fallen because pupils 
have blissfully followed their imma
ture minds into the easiest courses 
possible. Our children are suffering 
and the ideals of our society are 
suffering because of the failure of 
democracy in education.

Where are the answers? How can 
we produce an intelligent population 
with understanding of freedom and 
a willingness to think for itself ?

The first answer must be found at 
age 5, when British pupils enter 
school. Start our North American 
children in school then too. Give 
them the challenge of learning at 
that early age and don't be afraid it 
will warp their tiny sensitivities.

Cut out the “do-as-you-like, let’s 
talk this over” attitudes in our pres
ent educational systems. Start pupils 
learning to read, at age 5, by show
ing them the mechanical basis of 
our language, the alphabet. Step up 
the concentration of material to 
learn in our schools, as the Russians 
have done. Finally, cut out the em
phasis on social adjustment in our 
schools. People adjust to each other 
by living, studying and playing to
gether. Learning is the aim of our 
schools, and if this is kept in mind, 
social adjustment will come inciden
tally.

Democracy and progressivism in 
education can be applied when stu
dents are mature enough to benefit 
by them, in university. What we’ve 
forgotten, and what we need to get 
back to, is straight learning.

1

BUSINESS: Gordon Hubley.

that is a university .

Mr. Sheffield told the National 
Conference of Canadian Universities 
the U. S. enrollment for 1953 - 54 
was 23.3 percent of the college age 
population, compared with Canada’s 
7.3 percent. That is, the U. S. has 
proportionally three times our stu
dent population.

This week the Gazette devotes its issue to a commodity, education, 
in which, it is suspected, there is considerable interest at its source: a 
University.

If we were asked to describe as unidealistically and popularly as we 
could (as befits a child of the 20th century), what a University was 
supposed to be, we should draw our answer from its modern designation 
as a producer of necessary skills. This implies the assemblage of raw’ 
material from all part in one spot. Else, how will you find stuff to! 
satisfy, society’s every desire? Else, how can there be any efficient pro
duction?

We must always rememoer that 
Russia is concentrating with almost 
frightening singleness of purpose on 
scientists and technicians, neglecting 
the arts and humanities that in the 
long run have such a tremendous 
role to play in any civilization. But 
that does not explain away our poor 
showing with regard to the United 
States. Nor does it account fpr the 
seriousness with which the U. S. re
gards the picture. How much more 
concerned should Canada be?

It is no wonder, then, that in the metropolitan press there have 
lately been reports containing dark forebodings of “imminent” profes
sorial migrations. It seems clear that we are again being compelled to 
take stern account of the fact that there is a great world beyond the! 
St. Lawrence. Montreal’s and Toronto’s hoary voices are heard once 

In the long darkness of the Nova Scotian night, croaking of lightmore,
and warmth to be felt thousands of miles away from our blustery Atlantic the reason why

(The Toronto Varsity)shores.

After all, Is this concentration in the centre not what efficiency de
mands for cheapest cost per unit production? And are we not being told 

all sides that the University must produce more graduates? In its 
basic form, a University is considered a producer of experts of every kind, 
a place for the preparation of the best possible brains to be distributed, 
by means of marketing, through a wide extent of country.

There is nothing exalted or useless in the idea thus presented to us: 
and if this be a University, then a University does but contemplate n 
necessity of our nation. Production is one of the great occupations o* 
human society, carried on partly with great ends in view, and partly not. 
One generation provides the material basis for the comfort of another; 
and the existing generation is ever making and re-making in the inter
ests of its own material welfare.

The reason for the West’s lag be
hind Russia in education is this: 
we’ve got too much democracy in 
our classrooms. The problem be
came even more evident when the 
United States office of education re
leased a study of Soviet schools.

In public and high school, the re
port shows, Russian kids work 
harder, longer, and tackle more 
difficult subjects and don’t play as 
much time away. Emphasis is on 
hard knowledge rather than on pro
gressive education, doing as one 
likes, and sparing the child’s sensi
tivities. The main stream of Soviet

on
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In this process, books, that is, litera non profunda sed utiles, are one 

special instrument. It may be asked, what more is needed ? There, it may 
be urged, is sufficient protection from the ordeal of original thought. 
But, if we wish to become useful and fully trained in any practical art 
which is intricate and complex, we must consult the living man and 
imitate his vital skills. I1? ,V.

Slsdnsl 14This principle is so obvious, that we should think it tiresome to go 
into the subject, except that one or two illustrations may serve to explain 
our own language about it. We admit we have not been in Mock Parlia
ment, any more than we have figured in the beau inonde of the coffee
house; yet we cannot but think that social acceptability is achieved, not 
by books, but in such places.
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SV; Vj» ; •As regards development of character, we find a remarkable instance 
of the principle which we are illustrating, in the football matches. Such 
gatherings would to many appear at first sight simply preposterous: 
Character is nurtured through dicta and through percepts. Yet on a 
closer attention to the subject, it is found that not even character de-, 
velopment can dispense with the instruction, the stimulus, the inter
course with mankind on a large scale, which football games secure. A 
fine time of year is chosen, when the term is short, society is sparkling, 
the Gazette appears anew, and all nature rejoices.
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Such meetings are but periodical, and only partially represent the* 

idea of a University. The bust’e and whirl which are their usual con
comitants suit well, however the pattern of socialized education. We 
desiderate means of instruction which involve no erosion of established 
standards.
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1^«But we have said more than enough. We end as we began: a Uni
versity is suspected to be a place of concourse, wither students come 
from every quarter to be produced. It is a seat of progress, a light dd! 
science, a minister to material aspirations. It is a great deal more, an<^ 
demands a somewhat clearer eye to describe it well.
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U x we are not able to read or write.”
-« *

A student in a large second- 
year class in English once re
marked to the instructor : “Of 
course the trouble with most 
of us is that we are not able to 
read or write”. This student 
was at least average in ability 
and training and unusual only 
in that he was trying to over
come his difficulties by learn
ing to read and write for him
self.

quired for independent and in- 
teligent writing. Some of the 
more enlightening ideas that 
have been gathered from run- 
of-the-mill examinations were 
suggested—they could not be 
adequately expressed—in the 
language of the comic-strips, 
the bleachers, and the B-grade 
Westerns. They would be 
worth hearing if they did not, 
like the schoolboy’s voice, have 
a rough passage out. When a 
student writes that Milton’s 
“Nativity Ode” is “a bit too 
frilly”, has he more or less un
derstanding than most of 
those who repeat the text
book and say that it is “bar
oque”?

By a most pertinent coinci
dence a colleague called at this 
point to ask why some of this 
week’s papers showed better 
thinking and worse writing 
than usual, and why so many 
others were missing. These 
questions are related to each 
other and to this discussion. 
Students had been asked to do 
more reading and writing for 
themselves. They knew what 
they had to do, but it was not 
done for them. Some practis
ed writers had an unaccustom
ed struggle, but came through 
it well ; those who prompted 
the question were students in 
science and engineering who 
come to grips with the current 
assignment and were lacking 
only in fluency and vocabulary 
to master it. They recalled a 
student from the same field 
of studies who was asked to 
compare two of Shakespeare’s 
character as “dupes”. The 
paper was slightly blurred ; he 
read the word as “dopes” and 
wrote his best answer. Other 
concessions to his limited voca
bulary might have brought 
him a pass.

This is not to suggest that 
academic language should be

changed from abstract jargon 
to slack or smart colloquialism. 
Wise-cracks are not better 
than gobbledygook. Any such 
tendency should be reversed 
by regular practice in intelli
gent and independent reading 
and writing. To this end it is 
necessary to follow a few prin
ciples that are easy to state 
but not, under present condi
tions, quite so easy to apply. 
First, there should be more 
reading of great writers not 
as an assigned task but for 
self - improvement and for 
pleasure. An accurate report 
on the chosen reading of our 
school and college students 
would be informative and pos
sibly disturbing. Second, the 
reader should be encouraged 
to rise to the level of his au
thor and not insulted with a 
diluted version reduced to the 
level of the laziest reader. 
Third, since writing is develop
ed by practice, and the kind 
of writing by the kind of prac
tice, students should be en
couraged to say what they 
have to say, as well as to re
peat what someone else has 
said for them. If a student’s 
progress and success are judg
ed almost exclusively in “writ
ten” subjects by his ability to 
reproduce the maximum of in
formation in the minimum of 
time he cannot be blamed if he 
develops that kind of writing 
at the expense of any other. 
Finally, we must show respect 
for our own language, both by 
making our own best use of it, 
and by recognizing the genius 
and the sacrifice of the great 
writers who have used it best. 
Here reading and writing 
come most closely together : if 
we have learned how to read, 
we have learned also by ex
ample that if we have any
thing to say we owe it both to 
ourselves and to others to say 
it as well as we can.
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of the University
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One reason for these diffi
culties was shown a few years 
ago by a newspaper cartoon 
depicting a schoolboy entering 
the lowest grade between two 
pillars, far out-topping him
self, that were built from the 
text-books on which he would 
be examined before he was 
“passed” out of the High 
School. If he were to read all 
of these books he would ac
quire some habits of study and 
some systematic information, 
even though little might be 
added to his pleasure in read
ing or to his skill in writing. 
Normally he would have so 
little time or inclination for 
reading that even his over
simplified text-books must be 
reduced to summaries, notes, 
o r disconnected underlined 
phrases with which to parry 
questions in an examination 
without having an opportun-
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ity, or at best any encourage
ment, to understand the an
swers or express them in his 
own words.

A school inspector asked 
members of a High School 
class what they would expect 
to find if they sank a shaft far 
below the surface of the earth. 
They made no response. He 
proceeded with further ques
tions that did everything but 
put answers into their mouths. 
Still no response. Then the 
teacher put the question in the 
words of the book: “What is 
the state of the interior of the 
earth?” And with one voice

the entire class repeated “The 
interior of the earth is in a 
state of igneous fusion”. Nei
ther reading nor writing, in 
any proper sense of either 
word, is required for such an 
answer; but there are places 
where any other might lose 
marks.

This technique — which is 
not always easy to detect — 
may be continued in the Uni
versity. Lack of understand
ing is sometimes made evident 
by the misuse of words and by 
incomplete or self-contradic
tory sentences. How far can 
it be assumed that a statement 
is understood if it is reproduc
ed in the more or less exact 
words of the text-book or the 
note-book ? There is a place 
for accurate memory - work ; 
and more of it, if it is thor
ough, would be useful and wel
come. A more serious problem 
is that of the student who 
could read with profit and 
write with intelligence if he 
were not handicapped for want 
of the working vocabulary 
that is supplied by active and 
intelligent reading, and re
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Soviet versus Americani
Entrance scholarships available on the 
basis of educational attainments.

Special emphasis on student health and 
a well-regulated programme of athletics 
and recreation.

Lx
(Christian Science Monitor)i Shortly before Hitler occupied 

The Sudetenland a cultured, travel
led, freedom-loving American col
lege teacher returned from a sum
mer in Germany, wearing one of 
those semi-millitary caps of Nazi 
youth organizations. He explained 
the cap reminded him of the sturdy, 
serious boys marching together with 
disciplined precision. He was soon 
disillusioned.

Americans, suddenly awakened 
by the sputniks to the fact that they 
are lagging in technical training be
hind the Soviet Union, are in some 
danger of being beguiled also by the 
little schoolboy cap, Kremlin style. 
The recent report by the United 
States Office of Education, “Educa
tion in the U.S.S.R." should disillu
sion them.

The essence of this report could be 
summed up this way: The Soviet 
educational system has its roots in a 
political and social system the very 
antithesis of the American. There
fore it is futile to compare the two 
school systems or needless to ask 
whether one should be abandoned 
for the other. In the Soviet system

COURSES LEADING TO DEGREES IN:
Arts, Science, Commerce, Law, Medi
cine, Dentistry, Music, Education, 
Nursing Science.

COURSES LEADING TO DIPLOMAS IN
Engineering, Education, Music, Nurs
ing, (Public Health, Teaching and Ad
ministration).

“the goal of education is to meet the 
needs of the state”; in the American 
“the goal of education is the de
velopment of each person as an in
dividual with freedom and with 
opportunity to choose his life’s work 
in his best interests.’ But from me
thods operating within the Soviet 
system there is much that perhaps, 
Americans can learn.

“Perhaps” because in Soviet meth
ods there are disciplines which the 
state can demand of its people. Such 
disciplines in the United States the 
people must demand of themselves 
or they cannot expect them of their 
schools. It is not simply that Soviet 
youngsters go to school six days a 
week and receive systematic in
struction in the “exact” sciences 
from an early age. It is not simply 
that fewer American youngsters are 
being trained in the “tougher” sub
jects. It is the index these figures 
give to the fact that in the American 
atmosphere there has been a grow
ing tendency to decline the chal
lenge and seek the easier way.

Turning to the other half of the 
educational picture: Soviet teachers

are thoroughly trained. There are 
more of them — one to 17 pupils, 
compared to one to 27 in the United 
States. True, many may have been 
assigned to pedagogical training 
who did not choose it, but they 
well rewarded by both pay and so
cial status.

Perhaps the critical defect in So
viet method is that pupils 
pected to listen attentively, accept, 
and repeat—not to explore points of 
view other than the doctrinal ortho
dox.

But the Soviet scholars whose re
searchers have led to space satellites 
and rockets have certainly been per
mitted such thinking within the 
limits of their fields. And any ex
perienced American teacher knows 
that a great deal of youthful specu
lating and wondering lacks a base 
of elementary knowledge acquired 
by listening and repeating.

Clearly there is much in the 
firmer demands and the thorough
ness in Soviet method that Ameri
can education can make use of with 
profit and without doing violence to 
traditions of freedom.
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The Faculty of Graduate Studies offers 
courses leading to the degrees of M.A., 
M.Sc., LL.M., and Ph.D., in Biological 
Sciences.

TEACHING FELLOWSHIPS
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A Liberal Education >

>4

nby Henry D. Hicks, Q.C., M.L.A. tri

r
energy and satellites orbiting the 
earth.

My plea, therefore, is for the con
tinuing need for educated citizens 
who understand one another and 
the larger problems of our environ
ment, without becoming too isolated 
in the necessary specialization of 
the 20th century. Perhaps we can 
all agree with Lord Greene who, in 
1947, in an address to the Classical 
Association in London had this to 
say:

Nevertheless, the real challenge to 
the free world is still not one that 
can be resolved into a multitude of 
technical problems. Representative 
democratic government requires 
more of individual citizens than 
does a totalitarian system, and this 
additional requirement is not one 
that will be met merely by increas
ed specialization and technical edu
cation. In some way or other each 
specialist must have in his educar 
tion that which enables him to 
understand the significance of his 
work in the larger complex of 
society.

Most of us agree, at least out
wardly, that a liberal education— 
that is, the study of the humanities, 
the natural sciences, the social 
sciences, and their relationship one 
to another—is the best instrument 
that has been devised for training 
the mind, elevating the taste and 
developing the understanding and 
ideals of the educated citizen. I do 
not think we should lose sight of 
these truths even in the more com
pelling scientific and technical en
vironment of the age of atomic

particular or specialized skills. It 
may very well be that there is little 
difference in principle between the 
student who stops at the end of 
Grade IX and takes a course in 
some practical trade or vocation; 
the student who completes High 
School and begins at once the study 
of engineering; and the student 
who completes his Arts Degree and 
takes further preparation for law 
or medicine.

cation” or technical and scientific 
training than was the case a gen
eration or two ago. We must have 
motor mechanics, electricians,' radio 
and television servicemen, and a 
host of others with special train
ing, to maintain the gadgets which 
seem so necessary to living in the 
present generation. On a larger 
scale, those engaged in national de
fence, in the great industries and 
in the field of transportation—by 
air, sea and land—require a much 
more highly developed and special
ized "education” or training.

In today’s industrial society the 
lack of sufficient engineers is quick
ly made manifest and is understood 
by all. Educators are necessarily 
and properly concerned with the 
techniques of training future citi
zens to perform the many special
ized tasks which are necessary in 
modern society. Learned studies 
have been undertaken and research 
projects initiated to determine 
when it is best to seperate the var
ious classes of specialists from the 
stream of general education and to 
commence their training to perform

We have heard a great deal in 
the post-war years about “our 
changing society,” the “challenge 
to our systems of education.” the 
“need for technical and scientific 
education to keep pace in the free 
world” and so forth. During the last 
few months this latter need has 
been dramatically demonstrated by 
Russian scientific achievements, and 
perhaps has won a measure of sup
port and understanding not appar
ent to the general public only a 
few years ago. These cliches (for 
such they are in danger of becom
ing) of course express a large mea
sure of truth.

It is obvious to anyone who re
flects upon it that even our "small
est communities today need many 
more persons with additional “edu

w

I think the immediate urgency of 
these problems will ensure that suf
ficient attention is directed to them 
by educators and officials charged 
with the responsibility of our ed
ucational systems. The fact that 
most citizens in the free world be
lieve today that Russia has gained 
a lead in certain scientific fields, 
for example, will bring about in
creased activity in these fields by 
the free nations.

I am well aware of the need for 
this specialized training or educa
tion and realize that it must con
tinue and improve in its techniques 
from generation to generation.

“A race that knew and cared for 
nothing but science and its prac
tical application would, if left to 
itself . . . become as souless and 
mechanical as the formulas that 
it invented and the engines that 
it created; just as a race that 
knew and cared for nothing but 
the humanities would end its life 
in dreams or in some cloister of 
the mind.”
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Surely we must not lose sight of 
the need to preserve this balance if 
our social, intellectual, spiritual and 
moral development is to continue. I

V

m IThe Prohibitive Cost ot Higher Educationis.; gg| Last year, NFCUS urged the Dominion Bureau of Statistics to make a nation-wide survey of the income 
and expenditure of university students. Here are the results of that survey. The results indicate why NFCUS has 
been advocating a national plan of scholarships for students who have the ability—but not the money—to go to 
university.
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111 15.3 p.c. of the Medicine sample received bursaries with a median of 
$671.00.

4.2 of the Law sample received bursaries with a median of $528.00.
18.5 p.c. of the Education sample received bursaries with a median of 

$348.00.
11.3 p.c. of the Arts & Science sample received bursaries with a median 

of $380.00.

Only 8% of the population of university age students attend Canadian 
universities. The lowest average among western hemisphere countries 
enjoying a comparable standard of living. WHY: Prohibitive cost of 
higher education.

Students on the average spent $1,215 during the college year accord
ing to return from 9,922 students in 28 Canadian universities, and colleges 
of university grade, 2 junior colleges and 4 classical colleges. On the 
average, students away from home spent $200 to $300 more than those who 
attended college in their home town. The average amount spent by 
faculties or groups ranged from $902 in the Classical Colleges and $949 
in Education to $1,640 in Law and $1,734 in faculties of Medicinee. Stu
dents in Arts and Science spent $1,126, in Engineering $1,346 while the 
Graduate Students spent $1,620 on the average.

Scholarships, Bursaries, R.O.T.P. and Other Grants
Of the numbers reporting 32 p.c. received some student aid. Of these 

22 p.c. received scholarships and bursaries; 6 p.c. received some assistance, 
directly or indirectly, from National Defence; less than 0.5 p.c. were on 
leave of absence with pay or part pay and the other 3.5 p.c. received aid, 
money for service, research grants and other amounts not classified in the 
above categories.

Among the faculties sampled, the Graduates made the best showing 
with 61.5 p.c. of their numbers receiving some assistance of whom 40 p.c. 
received bursaries and scholarships. Law students were at the bottom 
of the list with 11 p.c. receiving some aid and 7 p.c. receiving scholarships 
and bursaries.
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The Typical Student in the Survey
The typical student completing the form was 20 years of age, single, 

and in second year. His home was in the university city, or in another 
city of 30,000 or over some two to three hundred miles away. He lived 
at home (31 p.c.), in a college dormitory (27 p.c.), or boarded at a private 
home (22 p.c.), usually less than a mile from the campus. He had 20 or 
more meals each week at his lodgings and bought few extra meals or 
lunches.

Some of the interesting data found for the sample were as follows: 
Of the group 12 p.c. owned automobiles and another 3 p.c. had the use of 
an automobile some of the time.

29 p.c. had brothers or sisters who had attended college previously.
20 p.c. had brothers or sisters attending during the current year.
38 p.c. had older brothers or sisters who had not attended college and
49 p.c. had younger brothers or sisters not yet of college age.

Of those in attendance 15 p.c. had delayed attendance to earn money. 
6 p.c. had withdrawn at one time to earn more money and 3 p.c. had found 
it necessary to attend only part time for at least one year.

To help pay their way 88 p.c. worked during the summer and aver
aged $210 a month, and 22 p.c. had part-time jobs during the regular 
session which required about 7 hours per week of their time.

To finance their year 59 p.c. received cash donations from their 
parents, averaging $553, in addition to room and board; many of the 
others, among the 31 p.c. who lived at home, received only board, prob
ably laundry and some dry cleaning and such extras as come from being 
a resident member of a family. 17 p.c. borrowed money from then- 
family, and some others managed with other loans and gifts in addition 
to scholarships, bursaries and savings, part-time earnings, or, in the case 
of married students, earnings of their spouse.

Summer savings averaged $449. Of the faculties, the Graduate Stu
dents and students in Medicine and Law fared the best .
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a... and a Savings Account at 

the Bank of Montreal* is the 

way to guarantee yourself that 

secure feeling ...
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SCHOLARSHIPS
29.4 p.c. of the Graduates sample received scholarships with a median of

$1,000.00.

7.2 p.c. of the Classical College received scholarships with a median of 
$127.00.

13.6 p.c. of the Engineering sample received scholarships with a median 
of $288.00.

10.5 p.c. of the Medical sample received scholarships with a median of 
$320.00.

7.0 p.c. of the Law sample received scholarships with a median of $233.00. 
17.4 p.c. of the Education sample received scholarships with a median of

$321.00.
16.0 p.c. of the Arts & Science sample received scholarships with a median 

of $287.00.

BURSARIES
12.1 p.c. of the Graduates sample received bursaries with a median of 

$759.00.
16.0 p.c. of the Classical College sample received bursaries with a median 

of $323.00.
15.6 p.c. of the Engineering sample received bursaries with a median of

$640.00.
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to Better Living \

♦The Bank where Students' account* 
are warmly welcomed.

The percentage of students who were able to provide for themselves 
through scholarships, bursaries, and earnings from summer and part-time 
jobs, varied from faculty to faculty. Considering as independent all who 
received less than $100 from their families and friends or from loans it 
was found that 32 p.c. of the Graduates, 18 p.c. of the Engineers, 15 p.c. 
of Arts and Science, 12 p.c. in Education, 9 p.c. in Law and 4 p.c.- in 
Medicine paid their way.

You’ll find these B of M Branches 
especially convenient

Main Office, Hollis & George Sts. 
Fairvlew, 377 Dutch Village Rd. 
North End, 268 Gottingen St 
Quinpool Rd. and Harvard St



Wednesday, February 19, 1958Special Articles on Education- ^

The North American Attitude-1
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Neatby’s “So Little for the Mind” 
and A. E. Bestor’s “Educational 
Wastelands”. The most serious re
sult is that many of our ablest young 
people arrive at the end of high 
school with only a fraction of the 
knowledge they might have acquir
ed in mathematics, foreign langu
ages and literature, and worse, with
out any training in rigorous study. 
It is not too much to say that some 
have developed positive habits of 
indolence. This is one of the rea
sons for first year failures in uni
versity and, I believe, for one of my 
own pet complaints which is that too 
small a proportion of students at 
Dalhousie enter the Honours courses.

This is a very superficial view of 
the modern world, which requires 
of us just as much hard work and 
earnest endeavour as the world ever 
did. How to reduce the incidence of 
this attitude is one of the education
al problems of our age.

Now, one of the reasons for this 
“world owes me a livin’ ” attitude 
is that things are much too easy for 
the bright children in our schools, 
and sometimes in university. Many 
of those children never learn to do 
a hard day’s work because they are 
never asked to.
arises out of the absurd North 
American notion that all children 
are alike, andr this despite the fact 
that North Americans like the late 
L. M. Terman have made it as cer
tain as anything can be in educa
tional matters that there exist very 
wide innate differences in ability 
among children (and adults too). It 
is astonishing to anyone who knows 
the facts how impaired the notion 
of equality is and how reluctant 
teachers and others are tt zcognize 
the intellectual superiority (or in
feriority) of some children, and 
how differently some superior chil
dren try to disguise their superiority 
in the face of public opinion that 
they should not be “different”. The 
attempt to reduce all children to the 
same intellectual level has some
times been deliberate; more often 
teachers and others have simply
drifted into acceptance of the notion be given the same education because 
of intellectual equality. It is this they are all alike, it is simply un
drift which (rightly) inspired the true. If it means (as I think it does) 
attacks of such books as Hilda that every child should be given a

Some young people seem to think 
that, as Walt Disney’s grasshopper
so clearly expressed it, “the world 
owes me a livin’ ”. This infuriates 
me. Now this fury may merely be 
the result of advancing age or soft
ening of the brain; in any case I 
would hope that this attitude is un
common among Dalhousie students. 
But it exists, if not in it’s more vici
ous form, at least in the milder 
form of lack of appreciation for con
ditions as they are in twentieth cen
tury Canada. Such an attitude could 
only have arisen in a wealthy so
ciety that sets a high value on ma
terial things, such as we have in 
North America. The son of the 
Chinese coolie and the son of the 
Indian peasant know through first
hand experience that “in the sweat 
of thy brow shalt thou earn bread”. 
But in a complex society like our 
own, where childhood is prolonged 
and for the most part sheltered, 
simple economic facts are hard to 
discern and easy living appears the 
natural state of men. Our movies, 
our popular novels and magazine 
stories and our television foster this 
attitude. Every young man drives 
his own car (or his father’s), raids 
the ice-box whenever he is hungry 
(or thinks he is) and appears to have 
nothing more to do than attend a 
pep-rally or lounge around the cafe- 

• teria; every girl has a wardrobe of 
expensive clothes, thinks of nothing 
but dances and beaux and has no 
more intellect than a sparrow; hard
ship and heroism are reserved for 
remote times (the pioneers) or re
mote places like Korea or the Arctic.
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This condition

The solution to this problem can 
only come from a re-organization 
of education at various levels and 
particularly at the junior and senior 
high school levels where a greater 
variety of courses must be provided 
and particularly more difficult 
courses for abler children. That is, 
there must be a two-track or multi
track system from about grade 7 or 
8 up under which the intelligent 
will have a much stiffer course than 
at present and the less intelligent 
perhaps an easier one. At this point 
someone is sure to say, “But this 
isn’t democratic!” To such I reply, 
“Mr. Interrogator, this is merely a 
catch phrase which you have picked 
up. Do you know what it means” 
If it means that all children should

pioneer and military tradition of the 
stiff upper lip. Partly it is the re
sult of a curious abdication on the 
part of educational institutions for 
responsibility for the development 
of character. The result is an im
poverishment of life in one of its 
most important and potentially rich 
aspect. The cure lies in the return 
to the classroom of sentiment 
(though not of sentimentality) and 
the recognition at all levels of the 
importance of the education of the 
emotions. At Dalhousie, for exam
ple, I would like to see more serious 
interest in music, perhaps the in
troduction of a Bachelor of Fine 
Arts degree. Most of all I would 
like to see a small theatre, properly 
designed and fully equipped where 
serious dramatic work could be 
done.

fair chance to develop his potenti
alities to the full, it constitutes the 
strongest possible reason for a 
variety of courses to meet the very 
great divergences of ability among 
human beings.

There is another respect in which, 
it seems to me, the present educa
tional situation needs improvement. 
It lies in (as I see it) a widespread 
neglect of the emotional and aesthe
tic side of human nature, in a tend
ency to be critical and hard-boiled, 
to hide your heart in the ice-box 
instead of wearing it on your sleeve. 
This neglect arises in part from an 
incomplete type of psychological 
theory widely taught in North 
America, in which there is no place 
for emotion and no explanation of 
its nature; party also from the
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The Grading SystemJ
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by David Walker
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The use of the grading system in an indication that the courses of 
the training of university students themselves are not sufficiently in
ti as received considerable criticism, teresting to spur them on and that 
Before assessing the merits and de- something further is needed. More- 
fects of a university training pro- over, the grading system is inade- 
gram that embodies this system as quate as a means of measuring a 
one of its characteristics, it is worth- student’s actual knowledge of a sub
while to examine the purpose of a ject. That is because people with 
university education and then to see exceptional memories but with less 
how well the grading system is actual grasp of a subject can often 
suited to the achievement of that j outdistance those whose understand

ing of a course is much more com
plete. Also, however conscientiously 
a marker may examine the papers 
passed in he will not likely be able 
to measure the student’s learning 
accurately. Most courses are taught 
by means of the lecture. In lectures 
people hurriedly copy down notes, 
often paying little conscious atten
tion to what the professor says. 
When examinations arrive they en
deavour to pass back to the exam
iner what was said in the lecture. 
In most cases this is well received 
by the examiner and high marks are 
allotted to the individuals who are 
able to do this. The result is that 
the student is required to do very 
little thinking on his own.

These then are a few of the great
er defects in a grading system. They 
are stumbling blocks in the way of 
the attainment of knowledge and the 
ability to think for one’s self. How
ever, the system can not be done 
away with. The alternative of a 
tutorial system whereby the student 
received individual help and guid
ance along every step of his career, 
while preferable, would be too great 
an expense to a university. To let 
students go on to their final year 
without examinations would be both 
innane and insane. Students are, 
for the most part, immature with 
regard to academic pursuits and 
without the impulse of examinations 
and grades they would do nothing 
at all. It is all very nice to speak 

The idea of providing grades as a of the search for knowledge for its 
stimulus to make students work is \ OWN sake but few people would

do much searching if they did not 
know that it was required to make 
a certain mark.

CY/ u
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/ X The remedy, if indeed there is one, 

must be found within the system 
itself. It demands that the profes
sor make his courses more inter
esting and stimulating. His aim 
throughout should be to give the 
student a feeling of personal 
achievement. He must make the stu
dent appreciate the courses for their 
own sake, quite independent of the 
necessity of mastering them in order 
to pass. This involves letting the 
student take a more central place in 
the lecture, it involves encouraging 
discussions and enquiries in which 
he has a chance to voice his opin
ions. The assignment of essays in 
which personal opinions and con
clusions are required is also of 
value. In the actual setting of the 
examination, questions requiring the 
student to take a stand and to draw 
together the material of the course 
are preferable. They require some 
thinking and give a sense of 
achievement and a feeling of having 
gained something from the exami
nation.

■
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purpose.
1-, In providing an education for its 

students a university attempts, or 
should attempt, to do two things in 
particular. It shoud provide a 
method whereby a student is enabl
ed to increase his actual store of 
knowledge about certain subjects. It 
should also create in the individual 
the ability to consciously think for 
himself and not merely accept 
everything his instructors tell him. 
How then does the system of grad
ing meet these two requirements?
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Giving grades in courses has often 
been regarded as a necessary evil— 
something we would all like to see 
done away with but something 
which, nevertheless, must be retain
ed if anything at al lis to be achiev
ed. The grading system has several 
glaring defects. It may well prove 
a hindrance to brilliant stiidents by 
removing the element of intellect
ual challenge from their courses. 
The grade seems to indicate that 
there is a limit to the amount one 
can know about a subject and that 
once one reaches a certain percent
age there isn’t much more to learn 
about a subject and thereforet no 
need to work any more on it. To 
others it indicates that there is a 
minimum that must be learned to 
pass and when that minimum is 
reached there is no desire to learn 
anything further from the course.

Ivy Leaguei

There is also a burden placed on 
the student to regard the course as 
more than a mere necessity on the 
road to a degree. He should prepare 
his work in advance of the lecture 
so as to get the maximum benefit 
from it. With this advance prepara
tion he would better appreciate the 
course and be more stimulated to do 
his own thinking and to raise ques
tions on points he does not under
stand or agree with. This two-fold 
co-operation of professor and stu
dent could well be the means of 
avoiding the over-emphasis placed 
on grades and examinations and 
help students to seek knowledge 
knowledge consciously with no 
limits imposed by the mere amount 
required to attain a certain mark.

Is it ever Ivy! Why, Coke is the most 
correct beverage you can possibly 
order on campus. Just look around you. 
What are the college social leaders 
going for? Coca-Cola! So take a leaf 
out of their Ivy League book and do the 
same! Enjoy the good taste of Coke!
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SIGN OF GOOD TASTE
•COKE1 AND •COCA-COLA' ARE REGISTERED TRADEMARKS—BOTH IDENTIFY THE SAME 
REFRESHING BEVERAGE-THE PRODUCT OF COCA-COLA LTD. HAVE A BREAK—HAVE A COKE.



Who Should Go To College ? from
Mac Lean’s Magazine

predictive validity, I believe that we 
should use them as an adjunct to the 
Grade XIII examinations, and base 
our admission policy on a combina
tion of both, along with reports from 
the high school principals.

I do not advocate the aboltion 
of departmental examinations. The 
familiar essay-type examination 
compels the student to organize 
his material, to marshal his facts, 
and to express himself clearly and 
coherently—abilities that are use
ful to everyone whether he goes 
on to university or not. In addi
tion to examination results, uni
versities should receive from the 
applicant’s secondary school a 
statement of his record and a re
port on his industry and reliability 
a report that woudl reveal any 
special circumstances (such as 
heavy responsibilities at home or 
ilness) that shoud be taken into 
consideration in assessing his ap- 
pication.
Selection of university students is 

not synonymous with exclusion. Ex
aminations function as a screen; that 
is, they keep out the students who 
get ower marks than those required 
for entrance to universities. If the 
Scholastic Aptitude Test or some

we must seek out those with the 
things, and dealing with natural 
attitude for handling material 
forces, and educate them as scien
tists and engineers. We need the 
reflective natures fascinated by 
abstract questions or by the vistas 
of history or by the truth and 
beauty of literature and the arts or 
by the mysteries of science, and we 
need to educate them as professors 
and researchers. We need those 
with a love of learning, outgoing 
instincts, endless patience and a 
kinship with youth, and we need 
to educate them as teachers. We 
need clergymen, historians, meteor
ologists, foresters, sooial workers, 
and many more. But men and wo
men cannot pursue these profes
sions without formal education.
That is why we need, in the uni
versities the whole group who 
have the intellectual ability and 
the moral stamina to profit from 
university courses.

We are not now getting “nothing 
but that group”. Last year, in one 
faculty of the University of To
ronto, six hundred students who 
had passed Ontario Grade XIII or 
equivalent examinations were ad
mitted to the first year; two hun
dred of them were unable to com
plete their first year successfully.
That is a glaring example, but vir
tually similar situations can be 
found elsewhere. The students who 
failed have wasted their time and 
their instructors’ time, their money 
(or their parents’ money) and the 
taxpayers’ money) — for the tax
payers pay from one quarter to 
three quarters, depending on the 
particular institution, of the tuition 
costs of Canadian universities.
Moreover, the presence of students 
who are not keeping up with the 
work lowers the tone and lessens 
the effectiveness of the teaching.

Soon we will have double the 
present number of pupils leaving 
sedondai(y schools, and the uni
versities’ resources in space, time, 
equipment, and personnel will be 
stretched to the very limit. Will 
we continue to put up with so 
many failures when every one of 
them will be keeping another stu
dent out of university? What can 
be done? We cannot predict closely 
enough,” without present knowl
edge, whether an applicant who 
has passed entrance examinations 
really has the brains for college 
work.

We cannot tell whether his urge 
for higher education is sufficiently 
deep-seated that he will discipline 
himself, use his time wisely, and 
make the arduous, long-continued 
effort that is necessary for success.

Some would say take nothing 
but the first-class honor students, 
the cream of the crop, and then 
there will be no failures. gut if 
we did that, in many courses there 
would be no students; and we 
would lose the good pupils of sec
ond-class standing. They often do 
very well at university, and some 
of them — “the late starters” — do 
brilliantly. The question “Who 
should go to college?" cannot be 
answered simply by deciding what 
will be easiest for the colleges.
The country”s needs in the various 

professions can be predicted with 
fair accuracy. The number of high 
school matriculants can be predict
ed with even greater accuracy. In 
a totalitarian state it would be com
paratively simple to plan for the 
filling of the former demand from 
the latter supply. In Russia, for ex
ample, students of ability and prom
ise are selected, groomed, and di
rected to university to be trained 
for specialized careers.

I do not like to think that we 
in the democracies set a lower value 
on the individual and his capacity 
than the Russians do. We will never 
compel anyone to take a certain 
course or enter a certain profes
sion. But I wonder whether we 
should not try to make “equality of 
opportunity" a reality rather than 
an oratorical flourish. That would better method of selecting our 
mean providing money to send gift- students, some method that will 
ed students to college, whatever make a closer prediction of suc- 
their economic status. It would ! cess or failure in academic work.

In the United States, the problem 
of selecting freshmen is much more 
complex and difficult than it is in 
Canada. Many American univer
sities receive applications from can
didates who have attended second
ary schools anywhere from Maine to 
California and from Texas to Alaska. 
To evaluate their secondary school 
certificates becomes practically an 
impossible task. Faced with this 
situation in its early stages, a group 
of more than 80 American universit- 
ties established in 1900 a College En
trance Examination Board to assist 
them in the selection of students. 
In 1926, that board developed a test 
known as the Scholastic Aptitude 
Test. This is almost entirely an 
“objective” test (that is, the an
swers are given by circling words 
or numbering sentences, and the 
papers can be marked mechanical
ly). The universities that recognize 
this test usually base their admis
sions on the test scores along with a 
statement of the report from his 
principal.

To me there is something re
pellent about objective tests; they 
are mechanical and impersonal and 
smack of mass production; the in
dividual pupil seems to have been

mean more than that. It would 
mean paying more attention to them 
while they are at school. Gifted 
students are the underprivileged in 
most Canadian schools. There are 
special classes, special teachers, even 
special schools, for the handicapped, 
but there is a strong prejudice 
against any special provision what
ever for those of superior intelli
gence. The bright boy or girl, in all 
but a small percentage of Canadian 
schools, is in a large class where 
the teacher spends half the time re
peating, for the benefit of the aver
age and the dull, points that the 
bright one has already grasped. He 
is bored. He becomes mentally lazy.

I do not blame the harassed teach
ers for neglecting the gifted—it is 
almost inevitable that they should 
do so unless some provision is made 
for special attention to those in the 
top ranks of the group. Teachers of 
those students should have time for 
the demands of that teaching.

In pleading the claims of the su
perior students, I am not speaking 
of a negligible number. The report 
of the Royal Commission on Edu
cation in Ontario includes a chart 
that places twenty percent of Cana
dian children in the categories of

“who should go toThe question 
college’^ is being asked more often 

than it was in the past, but itsnow
importance is not generally grasp
ed, nor, indeed, the necessity for 
asking it at all. "Obviously," says 
the realistic man, “anyone should 
go to college, and does go to col
lege, who has the desire to take a 
college course, the brains to pass 
the entrance examinations, and the 
money to pay the fees and expenses. 
Why theorize about it when theor
ies will make no difference?”

At the present time our college 
students, in the main, are those 
who fulfill the psychological, in
tellectual and financial criteria just 
mentioned — those who have the 

the brains and the cash. Weurge,
have come a long way from the 
time when social barriers restrict
ed a university education to the 
aristocratic and professional classes, 
or when prejudice debarred half 
the human race because they were 
considered the weaker sex. Some 
think that we have not come far 
enough; that a university educa
tion is the birthright of every boy 
and girl in a democratic society. 
But that veiw confuses equality of 
talent (which iS nonsense).

The fact that they are born equal 
under the law does not make them 
equal under the skull. We endorse 
free compulsory education for all 
up to a certain age in order that the 
divergent talents of all our children 
may be developed; but it would 
be ridiculous to expect them all to 
possess the talents for advanced 
study, for handling ideâs, for con
ceptual thinking, that are needed 
in university work.

To say that individals have 
divergent talents is a statement of 
fact, implying no contempt for 
those whose metier lies outside the 
academic sphere. I emphatically do 
not (regard nongraduates as hoi 
polloi and graduates as the Lord’s 
annointed, I do not share the touch
ing faith of many parents in a uni
versity degree as the sole assur
ance of happiness, success, and 
good citizenship. I do not believe 
that a parchment is the passport to 
pre-eminence or a sheepskin surety 
of sagacity. However, I do believe 
that the talent for ideas should not 
be buried in the ground. It should 
de developed—not for the purpose 
of getting a college degree as a 
meal ticket, but for the enrichment 
of character and the service of so
ciety. In other words, those who are 
Intellectually and morally worthy 
of handling college work should be 
able to go to college—that group, 
that whole group, and nothing but 
that group.

We are not now getting that 
whole group in the universities. 
We are not getting many of those 
who have the urge and the brains 
but not the cash. Less than fifteen 
percent of Canadian university stu
dents receive financial assistance; 
in Great Britain seventy-two per
cent of the university students are 
helped, and the average amount re
ceived by each student is much 
more generous than in Canada. Not 
long ago a survey was made in five 
Canadian universities of the total 
financial aid to students. The per
centage of the students who re
ceived aid varied from twenty-nine 
percent of the total enrolment at 
one university to thirteen percent 
at another. The average aid re
ceived by a student varied from 
$336 a year to $120 a year. When 
there are meals, shelter, tuition, 
books and clothing to be paid for, 
$336 a year does not go very far.

Yet there has never been a time 
when Canada’s need for educated 
men and women has been so great 
To maintain our level of health, we 
need more doctors, dentists, and 
nurses, and that means that we 
must seek out young men and wo
men who have a deep interest in 
humanity and readiness for ser
vice, and educate them to the stan
dard required for the healing pro
fessions. To develop our economy
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“gifted” or “superior” with the re
gard to their ability to learn—one 
fifth of the entire school population. 
Our university entrants will be 
drawn from the upper fifth of those 
who are in schools, and, for, the sake 
of our national welfare, health, pro
gress and security, we should do 
more for those students than wc 
are doing at present.

The universities are not prone to 
cast all the blame for failures on the 
schools. We have examined our
selves, our teaching methods and 
procedures. We have striven to 
make an easier transition from high 
school to university work. I have 
begun to suspect that, in our anx
iety, we may have over-emphasized 
the difficulty and underestimated 
the freshmen. University studies are 
not merely an extension of second
ary school work, starting with—to 
use an Ontario example—a sort of 
Grade XIV. The university fresh
man is expected to work under his 
own steam, as a member of a scho-" 
lastic community that exists for the 
extension and transmission of know
ledge. His promotion to this estate 
should be the beginning of a new 
way of life. The university should 
be a challenge to all his powers, and 
if it is bewildering at first, the shock 
of this experience can be very salu
tary. I suspect that we lose more 
than we gain by relieving the shock. 
If from the very beginning our stu
dents were confronted with the real 
facts of university life, we would 
probably get better results than we 
do with much orientation and spoon
feeding. Freshmen who are treated 
as schoolboys and schoolgirls will 
respond as such, and we will have 
a continuation of the immature and 
irresponsible behaviour that gives 
the colleges — deservedly — a bad 
name with the public.

fed into a calculating machine and 
reduced to a statistic. Yet it is the 
overwhelming testimony of eminent 
American educators that the Scho
lastic Aptitude Test provides a bet
ter index of a student’s capacity for 
higher education, than the familiar 
essay type of examination.

We should not adopt American 
practices uncritically. Our Cana
dian educational tradition, while 
receptive to North American de
velopments, has been greatly in
fluenced by our parent cultures of 
Great Britain and France, and 
France, and those trans-Atlantic 
influences are not the least valua
ble part of our inheritance. On 
the other hand we must give 
weight to the testimony of wise 
and experienced American educa
tors. We should be ready to try 
any method that will bring to the 
universities those who really can 
profit from a university course.
In Alberta and in Ontario, sur

veys of high school students are 
being carried out in an attempt to 
arrive at a better method of selec
tion. In the Ontario survey (which 
is financed by a grant from the 
Atkinson Charitable Foundation) 
various tests, including the Scholas
tic Aptitude Test, will be given to 
students in their final year in high 
school, and comprehensive follow
up studies will be made during the 
next two years of all the students 
tested—those who go to college and 
those who dod not. By this means 
it is hoped to find out how many 
students of university calibre do not 
go on with their education; what 
considerations prevent them from 
doing so; what factors make for 
success in university courses; and 
whether the Scholastic Aptitude 
Test other tests have validity in pre
dicting success in higher education. 
Whether the survey will actually 
find out these things remains to be 
seen.
found to add little or nothing to the 
results of the Grade XIII examina
tions. But if the tests prove to have

other test were validated and admin
istered to a high school student, it 
could function not only as a better 
screen, but aso as a net to draw in 
the capable youth who have the urge 
and the brains but not the cash, and 
strengthen our hand in our appeas 
for financial assistance for them. 
They should go to college—even if 
we have to pay a great deal of 
money for their tuition and trans
portation and living expenses, and 
even if, at the same time, we have 
to exclude those who cannot or will 
not, do college work.

The cost of adequte scholarships 
wi be considerabe. The cost of ex
panding university facilities to take 
care of larger numbers will be en
ormous. (A university, as President 
Gilmour of McMaster University 
said not long ago, is the type of bus
iness that operates at a loss to itself, 
though it produces a gain for every
one else.) Moreover, no single uni
versity can expand beyond a certain 
point without damaging its academic 
effectiveness, and thereby cheating 
th ecitizens and students who be
lieve they are paying for sound edu
cation. Therefore there must be, for 
each section of the country, a plan 
for higher education that will pre
serve the integrity of the existing 
institutions.

We are not accustomed to astron- 
nomical figures in connection with 
higher education. But there is 
better investment on the financial 
page of any paper than our invest
ment in youth. Young men and 
men are worth more than all our 
mines and forests. They 
crucial to the country than all 
communications networks, 
are more worth developing than the 
St. Lawrence Seaway. They have 
more potential power than Niagara, 
Kitimat and Chalk River. They 
must rely on us for the present, but 
we must rely on them for the fu
ture. We must develop their pow- 

otthe full, for their own sake 
and for the sake of Canada and the 
world In which we live.
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I Our Educational System Is Incomptent MORE IN U.S.A.
M We have, fortunately more in the 

U.S. than in Canada, schools with 
swimming pools, lounges and 
vellous gymnasiums.

mar-
KEN LAMB 

The Ubyssey)
recognizable language. And a more 
easily recognizable proof is the 
monstrous failure rate in English.

TEACH PRACTICAL 
THINGS

within it is its own mediocre, and 
so on. The circle will tighten until 
mankind is ruled by a moron.

But the epidemic of comfort 
courses has spread more rapidly. 
We are infested with the diseases 
of personal development 
with movies, with severely relaxed 
standards, and behind it all, the 
fear that poor Johnny will suffer 
a nervous breakdown if his brain 
is taxed beyond five minutes of 
homework.

"AH that crap about English and 
history, and languages. What good 
do they do ya? Huh, Teach ’em 
practical things, like how to clean 
their teeth, be like other kids, and 
make money. Give ’em the chance 
I never had. And let 'em have fun. 
Fun, fun, fun.’’

Flatly speaking, the system is not 
only poor, it is completely incom
petent. Students, or more truth
fully, pupils, come to university not 
only knowing nothing, but without 
the ability to add to their know
ledge.

Their first two years, if not more, 
are spent rooting around our halls 
and shacks of learning in search of 
an education they cannot compre
hend.

BLAME WHO?I POOREST EDUCATED coursesNow who can be blamed? The 
students? Yes, but only to the 
extent that they are to be criticized 
for failing to go beyond the stand
ard lowered for them in the public 
and high schools.

They have only followed natural 
inclinations and done as little as 
they can get away with. They are 
no worse than their system.

Then are the teachers to be 
blamed? No, unless they are to be 
attacked for not going beyond the 
bounds of their authority. They 
have only to teach to the standard 
inherent in a government exam, and 
no more.

Other societies have had the same 
puoblem. Ours is nothing new. 
But I wonder why. Why, in the 
face of the financial opportunity to 
make themselves the best educated 
people in the world do the North 
Americans insist on being the poor
est educated?

Perhaps a man named David 
Reisman, sociology professor at 
Chicago, ex-law professor at Yale, 
and author of "The Lonely Crowd’’ 
offers some help.

Professor Reisman tells us that 
North Americans are afraid of 
work» We find it something dis
tasteful, to be avoided as much as 
possible, and worse, to be hidden 
under pleasure.

He refers to the business man 
who cannot face an afternoon of 
letter dictation without first a 
round of golf (or a stiff drink, per
haps), or who cannot conceive of 
making a contract otherwise than 

ev- over a pleasant luncheon. Conse
quently, having used up business 
time with pleasure, he must now 
consume his pleasure time with 
business, until the two become in
extricably mixed and the function 
of both is seriously impaired.

I suggest the same catastrophe 
has befallen education, 
longer, in North Amejrfca, good 
honest work, but must be something 
to have fun at.

Consequently our schools are 
more renowned for comfort than 
scholarship, for the seeking of 
pleasure than for dedication to the 

eration will decide the best group | search for knowledge.

■:

'

t So spaketh the man who is really 
in control of what our high school 
students are taught. He never was 
a success, or like other kids, but by 
God, he knows he would have been 
if he’d had a school to teach him.

Well, he’s got schools that will 
teach his kid now. He’s got schools 
with swimming pools, rest periods, 
typewriters and business courses, 
and integration lectures, and per
sonal development classes, and 
movies and recreation, and every 
damn thing needed to develop every 
asset but his child's brain.

His boy is well rounded, yes sir. 
A well-rounded moron. He can 
swim, play pool, type, dance and be 
completely unidentifiable from 
ery other clod in the neighborhood, 
but he can’t think.

TAKE IT EASY!
"S Everywhere is the big stress — 

take it easy, don’t suffer for learn
ing, you don’t have to.A <

UNSUBTLE MINDS Why?

As Reisman suggests, we are 
afraid of honest labor, 
lost the ability to get satisfaction 
from a good day's work, though 
psychologists have proved that a 
two hours’ loafing is often more 
tiring than eight hours of satisfy
ing effort.

We have become afraid of work, 
and faced with it, spend more 
effort trying to camouflage the job 
with pleasure than it would take to 
do the job.

Professors grey before their 
time under the strain of teaching 
high school subjects to unsubtle 
minds. A not entirely inapt an
alogy is that of trying to teach 
English to a group that under
stands no language. There is no 
common ground of understanding 
where the professor can begin, un
less he draws pictures on the black
board.

1 We have

c
Some teachers do go beyond the 

low governmental level, and for 
this students should be grateful. It 
is those teachers who keep the high 
school system from complete fail
ure.

I4
So now where to rest the -blame? 

I said I would be sociological. I 
feel the fault lies at the feet of the 
public gefnerally, and more par
ticularly at the feet of those who 
are responsible for interpreting the 
public ideal of education.

Provincial governments, state 
governments, Parent-Teachers As
sociations and other interested 
bodies have wetted their fingers to 
the wind and deduced this mag
nificent bit of reasoning: Education 
should be fun!

Says Anthony P. Suburbanite, 
“I never had any fun when I went 
to school, but by God my kids are 
going to have fun.

Exagerated? Perhaps, but con
siderable substantiation can be 
found in any first or second year 
classroom.

And the classrooms are not the 
only places where students belie 
the claim they are acquiring an 
education. In cross-table discus
sion in the campus’ eating places, 
in building halls, in the letters to 
the Ubyssey again and again ap
pears the proof that the student 
who comes to this university, while 
he may have a high school diploma, 
does not have a high school edu
cation. He has no thought, and 
when he has, cannot put it into

CAMOUFLAGEDWell, if Anthony P. thinks that 
sort that makes the world keep on 
an even course, he deserves to be
long to a restricted society.

And that’s the sort of society he's 
going to belong to. This is a so
ciety geared to be run by the 
mediocre, and its education system 
is geared to teach the mediocre.

And we have camouflaged edu
cation. Who can blame the poor 
student, who, when he discovers 
that the getting of a decent edu
cation is damned hard work and 
not a barrel of laughs, sluffs it off 
for almost any form of diversion.

And the high schools offer enough 
diversion, for that pitable character 
who has never learned that one of 
man’s finest pleasures is the satis
faction of doing a good day’s work.

I,1 It is no

i

But if the generation before de
cided its best group was its med
iocre, then the new, mediocre gen-
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Mobilize And Develop Our Brain Power
by Gus Kroll in The Ubyssey

In order to compete successfully 
for educational and technical su
premacy, this country cannot afford 
undeveloped brainpower. And with
out any doubt, it is evident that at 
the present time, a great deal of 
intellectual ability lies dormant be
cause a substantial part of the 
population has never enjoyed the 
stimulation of higher education. 
Probably the two main reasons are 
lack of sufficient funds to go to 
university and lack of sufficient 
interest in studying.

But we must compete for edu
cational supremacy in order to sur
vive. I believe that there is only 
one way open to do this. We must 
mobilize the entire brainpower of 
our society, or, in other words, we 
must make sure that every person 
shall obtain the highest degree of 
education possible.

Of course there are several ways 
to reach such a goal. There are a 
few which the writer believes to 
be most effective.

stagnate education should be re
moved, and trends which stimulate 
education should be introduced.

Now, there are a great number 
of trends which stifle education. 
Probably the most important one 
is the low financial reward that is 
given to the educated person.

learning, we will not attract that 
part of the population which re
gards education as a means of mak
ing money; and I have no doubt 
that a considerable number of peo
ple belong to that category.

ed in the background.
Probably every child today knows 

who is on top of the hit parade. 
But how many children know who 
discovered Penicillin? We glorify 
the smart Alex because he makes 
a big pile of money, and money is 
the standard of success. And it does 
not really matter how low the tricks 
that were used to make this money. 
The man who devoted his life to an 
accomplishment that did not yield 
a great sum of money is being 
smiled at; he is a rather pathetic 
figure, quite often the subject of 
dripping novels or films.

Can this be changed? The Rus
sians have done this. There, the 
intellectual is on top of their hier
archy. But then again, the Russians 
have a dictatorial system of gov
ernment which can simply decree 
things even against the wish of the 
majority of the public. I personally 
think that a great deal depends 
upon the financial rewards given 
to the educated class.

If the scientist is no more a 
pauper but a top-paid individual, 
much will change. It is certainly 
not very easy to change values of a 
society and I believe that 
teem for financial success and pub

licity is here to stay for a long 
time. So why not make the educat
ed man a financial success; why 
not give him the publicity we give 
to Elvis Presley and Marilyn Mon
roe.

Another way to stimulate edu
cation is by increasing the age for 
compulsory schooling. Granted, this 
means that simultaenously an effort 
must be made to kindle the interest 
in education because nothing would 
be more futile than a group of 
children who are forced to remain 
in school, but desire to leave school. 
To that point I will come later, but 
here I want to point out that all 
these measures must come simul
taneously to be effective. Such in
crease of compulsory schooling does 
not necessarily have to be directed 
towards a university career; it must 
also include trade and commercial 
schools, because education does not 
stop at the university level.

Of course it is impossible to list 
in the space permitted all the meas
ures that can be taken to achieve 
the proposed object. But if we are 
able to remove the main obstacles 
and replace them with sound trends 
and incentives, a substantial part 
of the problem will be eliminated.

FIX SALARIES
How could this be accomplished? 

Well, we have legislation which 
fixes minimum wages. For equally 
good reasons should it be possible to 
fix minimum salaries for certain 
university degrees. This can be 
done by legislation. Nobody denies 
a union the right to establish cer
tain pay rates. So why shall we 
deny the government the right to 
fix salaries for engineers, etc?.

TEACHERS UNDERPAID1L Our teachers are notoriously un
derpaid as are most government 
employees. Business is apt to pay 
more, but the security of the job 
is often much lower and the re
wards paid to non-academically 
trained personnel is often higher.

It is by no means a rarity that 
a welder or an electrician makes 
considerably more money than an 
engineer. Is it. then surprising if 
youngsters today refuse to go to 
^ Jyersity? By taking a trades 
course of a few weeks they can, in 
very short time, qualify for a job 
that pays substantially more money 
for a great number of years than a 
job they would get if they go 
through university.

We live in an economic society 
and financial incentives are power
ful forces. And unless we have 
financial incentives for higher

■l
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LOW ESTEEM
Another trend which stifles edu

cation is the low esteem which is 
given to the educated person. Our 
society glorifies all kinds of heroes; 
the war hero, the gangster hero, 
the sex and lover hero—both male 
and female—with Elvis Presley and 
Jayne Mansfield; the sports hero 
and the comic strip hero; but do 
we ever hear about the heroes of 
science and other field of thought?

No they are conveniently push

( r
' CHANGE ENVIRONMENT

The first problem is to change 
our social environment so that it is 
conductive to higher learning. 
This means that the trends which

I:
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our es-

A Question Of State Control?u By ROY JACQUES 
The Ubyssey)to

them because they have state con
trolled education.

This argument is weak by its 
very shortsightedness. For it is 
not difficult to see that there is no 
state control of education (certainly 
not in the Russian communist 
sense) in say, Britain or Australia. 
Yet those nations, to name only the 
first to come to mind by virtue of 
their scholastic records and stand
ings, those nations have turned out, 
and are continuing to turn out, 
highly skilled and forward thinking, 
intelligent scientists, technicians 
and engineers.

It is true that this country and 
the United States are also turning

Perhaps NOW many of us in the 
west, and in this regard I mean 
this country and even moreso the 
United States, will begin to abandon 
the idea of our omnipotence in the 
field of higher learning.

We are not unaware of the fact 
that for many years now the Rus
sians have been turning out tech
nicians, engineers, and scientists in 
ever increasing numbers, and they 
have been the Ubbysey more and 
more on teaching these things to 
their youngsters.

We are also not aware that this 
could be construed (on the surface 
anyway) as being fairly easy for

out some brilliant scientists, en
gineers and technicians also. But 
in proportion to the Russian turn
out in these fields, the west would 
look exceptionally sick were it not 
for the number of such experts be
ing taught and graduated in the 
aforementioned Commonwealth na
tions.

And the one main reason that 
Britain particularly is able to do 
this ... is because in that country, 
while there is no totalitarian state 
control of education and higher 
learning, there is nonetheless a 
tight rein on education and higher 
learning, in the sense that these 
facets of national life are given as

much respect and understanding as 
it is possible to give and accord 
them.

In this country, and in the United 
States the moreso, education and 
higher learning are, generally 
speaking, occupying last place in 
the thinking and the estimation 
and understanding of the great ma
jority of citizens.

We in this country and our 
friends below the border live in 
perhaps the most bountiful coun
tries in the world. We have every
thing we want, and need, materially 
speaking. And we have I firmly be
lieve, the lowest mental and phys

ical standards in the world . . 
erally speaking. There is no REAL 
incentive to learn,' or even to teach.

The result being education and 
higher learning are taken in almost 
an attitude of "could not care less" 
by all but a gallant few, and 
they at times must wonder whether 
it is all worth it.

THIS, it is my firm belief, is one 
of the main reasons for the fact 
that Russia has successfully tested 
an intercontinental ballistic missile 
—and now has launched the world’s 
first earth satellite. In short, we 
need education, and we need to edu
cate ourselves to that need—NOW.
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by W. J. Archibald, 
Dean of The Faculty of 

Arts A Science 
Dalhousie UniversityThe Role of Science Education

The difficulty lies in persuad
ing young people to work hard *- 
and master what is prescrib
ed. It is a tragedy for a young 

to reach the age of

ability and energy, show prom
ise of becoming real scientists. 
Many others are having a good 
look at the problems and meth
ods of science but show no con
spicuous skill in mastering 
them. However, such stu
dents, if they strive faithfully, 
are profitably employed. Hon
est work and faithful striving 
always develops character and 
power no matter how great 
or small the intrinsic talents 
of the individual may be.

The standard academic sub
jects provide excellent train
ing at the pre-university level 
for a career in science. All 
students should have work 
that demands their best effort 
in English literature and com
position, languages other than 
English, Mathematics, His
tory, and Science. The pre
scribed curriculum is good.

ing the behaviour of nature 
(which have been clearly stat
ed by the best minds) and en
deavouring to discover new 
and more inclusive principles. 
The best science teachers are 
not trying to make their stu
dents into technicians who 
have mastered some specializ
ed trick, but are trying to de
velop minds which can tackle 
difficult problems and solve 
them, which can apply known 
principles to elucidate phe
nomena which have never been 
studied, or perhaps even ob
served before. To be able to 
do this requires an apprentice
ship which is long and arduous 
but exceedingly worthwhile. 
Perhaps it may not be out of 
place to remark that at Dal
housie at the present time 
there are about twenty stu
dents who, because of their

lems worthy of our best ef
forts are found every where— 
in history, philosophy, psych
ology, literature, government, 
science, etc.

An educated man finds time 
to consider carefully the major 
problems arising in all these 
subjects and has the skill to 
reach conclusions, personally 
satisfying for the moment, in 
several of them. This does not 
mean that each student should 
study all of these subjects in 
college. Rather, any of these 
subjects properly taught 
should develop such skills in 
the student that he can work 
at any other (in his spare time 
perhaps) with pleasure and 
profit. If Science teaching is to 
serve the ends outlined above 
it must confine itself to the 
task of seeking to understand 
the central principles govern-

What is the role of science 
education in a University like 
Dalhousie, and what kind of 
pre-college course gives the 
best preparation for science at 
the University?
There are many activities 

called scientific which are out 
of place in a university. We 
are trying, at Dalhousie, to 
help each young man and wo
man acquire a free, inquisitive 
mind, sound judgement, reli
able intuitions, a lively imagin
ation and, above all, the ability 
to distinguish truth from 
falsehood, right from wrong. 
To achieve this two things are 
necessary — first, to master 
the tools used in thinking, 
namely, language and logic, 
and then to use the tools in 
solving problems. The more 
fundamental and important 
the'problems the better. Prob-

person
eighteen without having ac
quired a delight in reading and 
careful study. Much of what is 
done in college between the 

of 18 and 20 could haveages __
been done between the ages of 
14 and 16, and is done during 
these years in other education
al systems in other parts of 
the world. By 18, one could, 
with great pleasure and profit, 
have read one hundred good 
books (other than the ones re
quired) in history, biography 
and literature.
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-■*1The essential thing for 
growth is to exercise the in
tellect by attempting tasks 
which are almost impossible.

|| Resisting The Pull of The Machine
by Alexander Farrell Arts III
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quired by any definite and imme
diate outside obligation. The value 
is to the student himself, it is said, 
before it is to others or to society 
as a whole. In that way the student 
is given a chance to mature into 
someone who cannot simply be man
aged or indoctrinated by the or
ganizer and the expert, those omni
present functionaries of technologi
cal society. This is perhaps the most 
essential roadblock being thrown 
into the path of the machine to 
mastery over men.

Mental activity in such degree is 
not merely urged upon the German 
student, it is forced upon him by 
his very environment in the univer
sity. He is given the complete re
sponsibility of choosing his own 
fields of study, of supplementing 
them at will, and, so long as he 
does not transgress them, of defin
ing his own limits. There are no 
term exams hanging over his head, 
focusing his attention on an imme
diate academic goal and providing 
an artificial pattern for his study. 
There is no system to organize his 
work for him.

If the student fails to respond to 
this invitation to exercise and enrich 
his mind without restraint or devia
tion, there is nothing further the 
university can do, it is felt, to equip 
him for life in the machine age.

German universities assume, as do 
ours, the responsibility of providing 
intellectual leadership, of guarantee
ing in society the continuing pres
ence of an upper stratum of critical 
and independent minds. It is con
sidered that the greater the extent 
of the individual’s education, the 
greater his responsibility for himself 
and for others.

The social responsibility of the 
German universities is, however, in
cidental rather than central to their 
ideals, which are based solidly on 
the person. The notion that man 
exists for society is in every sense 
repugnant to the spirit of German 
academic life.

Consequently, German universities 
try not to let society prevail upon 
them with its egalitarian prejudices 
and its almost militant anti-idealism. 
Their entrance standards remain 
high and it seems quite unlikely that 
any pressure to lower them will 
succeed. The responsible German 
student who is conscious of hi? in
dividuality and his own will, wants 
the university to help him widen 
his mental horizons. He wants to 
be capable of a greater self-fulfill
ment. It is only natural that the 
university expects him to have the 
capacity for such'an expansion.

efficiency and comfort. It is asked 
of a man how much and how well 
he can produce? What does he have 
on the ball?

That is one side of the picture. 
The other is the spiritual power of 
western civilization, great enough to 
enable the cultured to hold high the 
ideal of education for education’s 
sake, to hold fast to the belief that 
education means to become some
one rather than something.

The German university system, 
since the end of the “thousand-year 
Reich,” has fought its way back to 
the ethical liberalism typified in the 
19th century by Wilhelm von Hum
boldt, founder of the University of 
Berlin. The dangers to culture in a 
society shaped by technology are 
well recognized in Germany and 
the universities, bearing the great 
weight of their age-old traditions 
and ideals, are rallying to meet 
them.

sist the pull of the machine, is a 
subject being hashed over countless 
times. It is not my purpose here to 
attempt to add my two cents’ worth.
I should rather like to take the 
liberty of discussing the subject in 
its Teutonic context, since I had the 
privilege of living and studying in 
Germany for a time.

There is, however, more than a 
personal reason why I find a treat
ment of the theme in a German set
ting appropriate. As Germans have 
woven so much into the fabric of 
western ideas and values, and, on 
the other hand, have played a dom
inant role in the advance of tech
nology, it is always pertinent to 
consider how the question of man 
and the machine is being treated in 
the land of Goethe and Beethoven, 
of Helmholtz and Roentgen.

Naturally, education faces thé 
same dilemma in Germany as in 
North America. It is confronted 
with the monstrous demands thrust 

How we approach this matter in upon it by an urban, industrial so- man university on the value of being 
North America, how we try to re- ciety whose ideals are velocity, mentally active beyond the point re-

The university is meant to be the 
freest of human institutions. Since 
no other can allow the individual as 
much liberty to describe the pattern 
of his daily life, the end of univer
sity studies brings him face to face 
with a whole new set of commit
ments and demands to which he ad
justs in one of two ways.

When the spiritually alive univer
sity student graduates, he may be
come a cog in the wheel, allowing 
his soul to go dead in the din and 
tedium of all the spinning and turn
ing which characterize society in the 
age of technology. He may, on the 
other hand, remain a centre of crea
tive thought and independent will; 
and if he so remains, it hardly 
matters how modest the scale, for 
then he is not to be numbered 
among the dry and spiritless, al
ready numerous enough, who con
stitute society’s bleak mechanical 
and functional aspect.
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Great emphasis is placed at a Ger-

Who Pays for University Education?WALLACE
BROS.

tr

the form of revenue was spent on 
university education.

These figures cover only the cost 
of erucation which the educational 
institutes have to fear. But what 
about such incidentals as room and 
board, books, transportation, etc.

During the tuition year, these 
costs amount to a minimum of $800. 
To this must be added the cost of 
living during the summer while the 
student has to make revenue which 
amounts at least to $250. The total 
thus adds up to $1200 per year, in
cluding tuition fees.

It does not matter whether the 
student lives at home or not; if he 
does, his parents have to bear the 
expense.

The student therefore contributes 
76% of the costs of his education.

(The Ubbysey) billion rubles. Russia then spends 
over one third of its revenue on 
education.Who pays today's university edu

cation ?
Here are some of the latest fig

ures from the Canada Year Book of 
1956 pertaining to the year 1952-53.

Government Grants, $26,973 mil
lions, 52.9%.

Student Fees, $14,348 millions, 
28.1%.

Endowments and Funds, $2,981 
millions, 5.9%.

Other sources, $6,678 millions, 
13.1%.

Total Expenditures of University 
Education, $50,980 million.

98,000 students attended Univer
sity that year. This amounts to a 
total expenditure of $520 per stu
dent, of which $143 was borne by 
the student.

The same year the federal rev
enue amounted to $4.36 billion; the 
provinces received 1.46 billion, thus 
the total revenue of federal and 
provincial governments amounted 
to 5.82 billion dollars.

5.6% ON EDUCATION
Canada on the other hand spends 

a total of $325 million on education; 
the national reyenue amounts to 
5.82 billion dollars. We spend 5.6% 
of our revenue on education. (1953 
figures, no later figures are avail
able). The figures are somewhat 
higher (approximately 10%) if 
municipal taxes are included for 
high school financing.

In other words the Soviet Union 
is spending at least three times as 
much as Canada does in relation to 
the revenue.
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But we are worried over not hav
ing enough scientists, engineers, 
teachers, and other trained per
sonnel.COSTS BORNE BY STATE

Let’s contrast this with the sys
tem the Soviet Union follows. A 
total of 2,365,000 students are at
tending universities; approximately 
23 times the number of Canadian 
students. Since 1956, university 
education is free and the costs are 
borne by the State.

The total expenditures on educa
tion amounts to 23,023 billion rubles. 
The total state revenue is 66,743

LARGE SCALE 
AID SCHEME

WELCOME

COLLEGE STUDENTS It is conceded that an additional 
burden upon the Treasury would 
mean additional taxation, which 
should be avoided wherever pos
sible. On the other hand it is sug
gested that a highly effective way 
to turn out more graduates lies in 
large scale student aid scheme.

LESS THAN 1%
The proportion of government 

grants to universities to total re- 
enue was 0.47% ; in other words 
less than one cent out of every dol
lar received by the government in
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Education and Skillv The General Education of Specialist Students in the American State University

tor's degree, teach, grade scores of rendered especially vulnerable to 
essays every week, and assist in the the pressures of American propa- 
clerical work of his department as ganda, Canada’s link with Britain, 
well, he may start off enthusiasti- together with her own national con- 
cally by putting his teaching first, sciousness does have the effect of

making her adopt a more detached 
view of the vulgar virtues advo
cated by such propaganda. Never
theless, the same trends are pres
ent—the influence of the Colum
bia Teachers’ College on the pub
lic schools is not far to seek. 
The conduct of universities on 
“engineering principles,” the sham- 
logic of the tongue-in-cheek de
fenders of what they imagine to be 
a liberal education, the lack of any 
positive belief in other-than-mone- 
tary rewards—all these and many 
more signs of the modem “Waste 
Land’’ are evident in Canadian, and 
to a lesser extent, in European seats 
of higher learning.

qualification for a business admin
istrator to possess. The latter idea, 
however, has not noticeably taken 
root on the American campus, and 
comparatively ,few students of really 
high calibre remain to specialize in 
Arts subjects.

By far the greatest problem fac
ing American “instructors” in Arts 
subjects is concerned with ensuring 
that no student leaves without hav
ing received at least a grounding 
in the subjects of the traditional 
curriculum and especially in Eng
lish. The study of English composi
tion and literature is a compulsory 
requirement for all freshmen, and 
so English departments are usually 
large, overcrowded, constricted by 

unwieldy administration and 
inevitably hampared by shortage of 
staff. There is, as might be expect
ed, a marked falling-off in numbers 
at more advanced levels, where 
most of the students are women 
preparing to teach in public high- 
schools, but first-year classes are 
enormous. Statisticians predict a 
steep increase in student-enrollment 
at all American universities, and it 
is realized that this approaching ex
pansion will have to be controlled 
in some way. So far, no decisive 
action has been taken, and so the 
universities continue to be swamped 
by a growing annual intake of 
freshmen and at the same time 
committed by State legislation to 
open their doors to all comers.

The visitor to America feels, and 
many American teachers agree, that 
much of what is now done at the 
college level could easily be done in 
school. Little or nothing that is 
learned during the freshman year 
need be postponed beyond the sen
ior classes in high school, and a 
more rigorous preparation of a 
general nature at this level would 

The price that has had to be paid ease the burden on a college teacher 
for this activity has been that of a while at the same time ensuring 
pronounced decline in the teaching that the student had a more solid 
of subjects not specifically profes- “background" in the Humanities 
sional in nature, that is to say, the than he is likely to obtain under 
traditional disciplines, which are the present system. So much time 
implicit within the aims of Ameri- is spent in teaching him to write 
can educators. Although all students grammatical prose that freshman 
entering a State university spend English comes to be little more 
their first two years in obtaining than a training in the rudiments, 
a nominal grounding in literature, The problem of dealing with the 
philosophy, history and pure mathe- ever-increasing number of college 
matics, the third and fourth years entrants has been shelved for the 
free them from these “required" time being by acting under the de
studies, and they are left to con- lusion that anybody will do to teach 
centrale more or less fully upon freshmen how to punctuate proper- 
what has become strictly “job- iy, and so there are far too many 
training.” Students in their first poorly qualified instructors at large 
and second years too frequently within English departments. If the 
give the impression that they are student does in fact improve his 
enduring an unnecessary evil which powers of narrative writing during 
the sooner the better, will give way this first year—and many do—such 
to the great good of training for a improvement is more often accom- 
salary. Those who enter college plished in spite of the system than 
with a less rigid notion of the na- because of it. 
ture of their purpose in being there 
may be largely forgiven if their de
sire for a sound general education 
in the Humanities rapidly weakens 
as time goes on. After all, the ad
vantages of being “skilled" rather 
than “educated” are everywhere ob
vious; there are many more jobs 
available in industrial concerns 
than there are graduates to fill 
them; firms are competing for the 
favour of a man holding only a 
Bachelor’s degree, and the market 
value of a research degree is con
siderably greater.

While teaching in America I was 
especially aware of the emotional 
and environmental strain on the 
minority whose interests lie within 
the field of the liberal Arts. They 
have to expend so much effort in 
resisting current trends that they 
have become cynical and distrustful 
of a society which, if much com
mercial propaganda is to be believ
ed, cannot offer them a respected or 
well-paid place. Apart from teach
ing, there are few openings for the 
Arts graduate at present, although 
directors of several of the larger 
corporations have lately come to 
the conclusion that a sound training 
in the liberal arts is a desirable

My aim in this article is to give 
you my impression of present con
ditions in the State universities of 
America and to describe the kind of 
general education- which students 
are receiving there as a preliminary 
to their professional training. What 
I have to say is not intended to ap
ply to the privately-owned univer
sities, such as Harvard, but I do 
believe that it applies, in greater or 
lesser degree, to State “institutions 
of higher learning all over the 
country.

by

I Alexander M. Kinghorn 
Professor of English 

King's College

But when he learns that promotion 
depends mainly on his getting a 
research degree as quickly as pos
sible, the teaching side of his duties 
falls to second place, and often a 
very poor second at that.
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To conclude, the American ex

periment in higher education for all 
on the same terms seems to be 
leading the universities astray. The 
students themselves have been com
plaining for some time now about 
the "trade-school” attitude to educa
tion, and even the professional 
bodies are doubtful of the value of 
a Bachelor’s degree from a Stafe 
university. Pamphlets recommend
ing a change in academic policy 
have been appearing in increasing 
number on the campuses, and now 
the popular periodical press has be
gun to take up the cry. The obvious 
solution is to close the gap between 
the high schools and the colleges, 
either through an intermediate year 
at a junior college, or by inculcating 
a more serious attitude to study in 
the high schools themselves.

signed mainly to discover if the 
students have read the books, and 
usually consist of a series of ob
jective queries on “what happened 
next.”

The same, more or less, applies to 
the methods of teaching history. 
Americans are inclined to doubt 
that a knowledge of tl>e past can 
'have much value for a nation which 
is eagerly anticipating the fyture, 
but some Stale universities make 
it a compulsory requirement, teach 
it as a hotch-potch of facts and 
dates and examine their freshmen 
with standardized objective tests. 
It is not much wonder, then, that 
these young people come to em
brace their professional studies in 
the third year with a wholesale con
tempt for what they imagine these 
departments represent, and confine 
their future reading to the sports 
pages.

«

fr it has been said over and over 
again that where the U.S.A. is con
cerned, generalisation is impossible, 
and this is as true of State systems 
of education as of anything else in 
that vast and variegated country. 
Nevertheless one can, I think, say 
with assurance that all is not well 
with the State university these 
days, mainly owing to the fact that 
it is concentrating, not on “educat
ing" its students, but on “instruct
ing" them in certain professional 
techniques Which will enable them 
to earn a salary. In defence of this 
policy, which seems to change the 
groves of academe into something 
of an asphalt jungle, it should toe 
pointed out that the object of these 
universities is not to create an in
tellectual elite, but to provide young 
Americans with advanced training 
for modern life in their own coun
try, and there is no doubt that they 
have exhibited a realistic awareness 
of current technological needs. The 
post-war years have witnessed their 
tremendous effort to make the 
supply of trained engineers and pro
fessional men meet the demands of 
industry, and the recent successful 
demonstration of the Soviet earth 
satellites has introduced a fresh 
note of urgency.

V
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What is urgently needed here Is 
a radical extirpation of the Amer
ican “Fifth Column” in education, 
not simply to satisfy a minority 
group of iconoclasts, but as a mat
ter of sheer national necessity. The 
1945 Harvard Committee Report on 
General and Special Education was 
full of intelligent comments on the 
education of the expert, but in 12 
years the plight of the universities 
has worsened. It is not enough to 
write books and articles (like this 
one) deploring the trend—the in
telligent public, particularly those 
members of it who have sons and 
daughters in their middle ’teens, 

I do not think that a Canadian want action. But so far no enlight- 
reader will find it difficult to per- ened despot has arisen to restore 
ceive the analogy between all this order and we still await the day 
and his own systems of higher edu- when “philosophers will vouchsafe 
cation. Although a next-door neigh- to instruct kings with their good 
hour of the United States, and thus counsel.”
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Postscriptum:
It seems to me that these courses 

could be of inestimable value if the 
maturity of these youngsocial

Americans were given more free
dom to balance their intellectual 
immaturity. My own experience 
with this kind of teaching showed 

that the sophistication which 
the high-school implants enables 
these students to appreciate from 
experience certain human situations 
—the “Romeo and Juliet" predica
ment is an example of what I mean 
— which to European undergrad
uates of the same age would be 
more or less hypothetical. Thus, al
though their essays leave much to 
be desired grammatically, many of 
these which descend to .the depths 
in the matter of technical presenta
tion have a crude wisdom about 
them that is deserving of notice.
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Departments of classics and phil
osophy have been fellow-sufferers 
for a long time, and attract only a 
handful of voluntary students, even 
at the elementary stage. Pleas for 
what has come to toe known as a 
“core curriculum” in traditional dis
ciplines have not been received 
with much enthusiasm by profes
sional departments, since it is fear
ed that extra time spent on the 
student’s general education may 
lengthen the time he has to spend 
in college. Industrial pressure on 
the universities demands that the 
student get his degree at the earl
iest possible date, and provided that 
he can show evidence of his profes- 
sional ability in the form of a % 
diploma, he will suffer no penalty £ 
for being more or less uncurlised S 
in other respects. The trend just m 
now is towards a new order of m 
brainwashed specialists. 1|

From all this it follows that the 1 
level of attainment which the B.A. & 
degree represents in America falls §5 
on the average far beneath that of § 
a corresponding qualification ob- 1 
tained in a professional school, for 1 
the latter can and must maintain | 
standards which no Arts depart- | 
ment would consider practicable for | 
fear of losing students. Short-sight- | 
ed administrative policy leaves little | 
choice in the matter, since it de- | 
créés that the running of a course | 
in any subject depends upon a | 
minimum enrolment of students in I 
that course. It seemed to me | 
that not enough recognition is given | 
to good teaching, and that far too | 
much attention is being paid to 1 
high-pressure research on the part 1 
of junior members of the staff. | 
When a young instructor finds that I 
he is supposed to work for a Doc- §

Hi mg &si I Li
L »JP

Z -/
III /

S:
)

«

IF &
£:>The second year of compulsory 

English is spent trying to introduce 
students to a choice selection of the 
gems of our literature. These “sur
vey" courses usually include one of 
Shakespeare’s tragedies, two or 
three prose works, such as “Gulli
ver’s Travels,” or "Robinson Cru
soe,” and a study of several longer 
poems like Pope’s "Rape of the 
Lock”—which rarely fails to figure 
on the reading list. Occasionally a 
modern novel is prescribed—Hux
ley's “Brave New World” is popular, 
especially among engineers.
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/ Yes ... a girl practically 
purrs when she slips into this 
lovely neiv Kitten pullover . . . 
the asymmetric surplice line 
is so slenderizing ... the 
waistband and cuffs of the 
bracelet sleeves so finely ribbed. 
In soft, soft Pettal Orion, 
full-fashioned, hand-finished, 
shrink-proof, moth-proof.
Comes in an extensive range 
of new Fall colours.
$8.95, at good shops everywhere!

/>>

jA
X

iv
Up to this time, most of these 

students have had no literary in
struction to speak of, and lack a 
sense of historical development. The 
teacher’s task is therefore no easy 
one, for if a course of this type has 
any place at all in the education of 
the technologist it should at least 
teach him something of the relation 
of literature to human society and 
stimulate his untried critical facul
ties. Unfortunately, these courses 
are more often than not concerned 
only with a literal interpretation of 
the texts, and not with the under
lying ideas. The examinations, set 
at over-frequent intervals, are de-
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If Dalhousie's Medical and Dental Schools are Typical Here are the

problems of Professional Training
ed. Prior to 1938 Nova Scotia financed 
the operations of the Medical School 
completely on its own.

“Our main obstacle, like that of 
Dentistry, lies in the field of teachers 
and research workers. We don’t know 
where we’re going to get the money to 
pay the salaries required to obtain 
staff, when we consider the training 
they require and the competition from 
other Canadian and American univer
sities. We have made a good deal of 
progress but our staff vacancies are 
still holding us back. We can be 
thankful for the good will and loyalty 
of the present staff which is allowing 
Dalhousie to maintain its standards— 
now rated as very good by the Liaison 
Survey Committee on Medical Educa
tion.

dentists per million population compa- 
ed with 19 in the United States. To 
meet even the minimum recommended 
requirements it would appear that 
Canada must almost double its output 
of graduate dentists and even with 
this output, the smaller rural areas 
will continue to be neglected.

Although the young Dalhousie 
dental graduate can practice as soon as 
his Dalhousie exams are passed, he is 
still faced with the problem of finding 
some $7,000 required as a minimum to 
open his office. And yet no one is 
prevented from opening up because 
of a lack of finances, even though the 
student, during his studying days, is 
called on to lay out anywhere from 
$1,500 - 2,000 per college year.

“The high cost of student expenses” 
added Dean MacLean, “is our next 
major problem and the need for stu
dent loan funds, scholarships, and bur
saries, is becoming even more' acute 
in view of our planned expansion”.

Along with the" subsidies provided 
some Newfoundland students if they 
contract to attach themselves for sev
eral years, following graduation, to 
the Provincial Department of Health, 
other students are only able to under
take their dental studies through 
various military schemes and summer 
employment.

The prestige of any faculty is usu
ally felt to be comparable to the 
amount of research and post graduate 
work being carried on. The Dalhousie 
Dental School is gradually getting its 
feet solidly planted in this respect. At 
present, dental research in anatomy 
(the developing embryo) and pharm
acology (drug testing), is being car
ried on during the summer months 
with considerably more research work 
contemplated. Before too long Dean 
MacLean and his staff, to be increased 
substantially during the next 16 
months, will be even more deeply en
grossed in post graduate work, and 
in this field the general practitioner 
throughout the Atlantic region will be 
the main benefactor as a prospective 
series of short courses planned dur
ing the initial stage of the program 
becomes a reality.

The future for Dean MacLean, his 
staff and the 50 hard-working dental 
students housed in a splendid new 
dental school looks very rosy indeed.

Not quite so rosy is the situation 
facing Dean Stewart’s Medical faculty 
with its expected deficit this year of 
$36,000, or an average loss of approxi
mately $150 per student. “And”, 
pointed out Dean Stewart, “our finan
cial resources have been almost de
pleted during the past three years. 
Our present problem is how to cover 
the deficit!”

Dean MacLean is looking optimisti
cally for financial assurance in the 
direction of the four Atlantic premiers 
who are now considering a system of 
a stable fund-distribution program 
based on a proposed grant of $500 
per student for those residing in New
foundland, New Brunswick and Prince 
Edward Island, and a Nova Scotia 
grant of $1,100 for each student 
whose residence is in this province. 
At present, grants are received from 
all the Atlantic governments contri
buted jointly to the Medical and 

1 Dental facilities and then re-distribut-

Someone (identity unknown) is 
once known to have said “Money is the 
Root of All Evil” but two of Dalhousie 
University’s better-known deans, D. J. 
MacLean, Dentistry, and C. B. Stew
art, Medicine, have been quick to deny 
any personal knowledge of the source 
of this statement. In fact, as far as 
these two professional men are con
cerned, the “almighty buck” is very 
much in current demand to solve many 
of their present “lesser evils”.

“What is your greatest single prob
lem?”, I asked the two gentlemen and 
both replied, with little hesitation, 
“money”.

Cornering Dean MacLean in his 
Dental building was a different 

job but a pleasant treat. The $1,000,- 
000 building is a dentist’s delight and 
will enable Dalhousie’s Dental School 
to turn out eventually double its num
ber of qualified graduates. While the 
building looks elaborate, it has in fact 
been constructed along as economical 
lines as possible with joint labora
tories and offices plus a need for stu
dents to double on the available dental 
chairs—33 chairs for 66 students.

“After a long, hard, uphill journey” 
said Dr. MacLean, “the Dental School 
has finally worked away from an an
nual deficit. This is due to the fact 
that all the Atlantic Provinces are be
ginning to carry their full financial 
responsibilities for the operation of 
this school that provides a service to 
all eastern Canada.

‘Staff-finding is a big headache 
right now, which could be greatly 
eased with sufficient money to get the 
men we
qualifications we need. Unfortunately, 
the demand for trained faculty per
sonnel is heavy right across the board 
and such men will become increasing
ly more difficult to obtain with the 
opening of a new dental school in 
Manitoba, a possible new school in 
British Columbia, and doubling of the 
Toronto University institutions”.

Queried as to the quantity and 
quality of dental applicants these days 
Dr. MacLean pointed out that it would 
be easier for students to enter the 
dental school now, but priority is still 
to be granted students in the Atlantic 
region. Well over fifty per cent of the 
applicants have undergraduates de
grees and the final pass record is more 
than satisfactory.

The pre-dental courses, now con
sisting of two years of undergraduate 
studies, appear to have no likelihood 
of being extended a year and here 
Dean MacLean emphasized his pref
erence to see one year added to the 
actual dental course rather than in
crease prerequisite requirements.

“Second to none, better than some”, 
was the way Dr. Maclean compared 
his faculty, which he termed adequate 
for first-rate teaching and a match 
with the rest of the nation. He also 
commended the library facilities, par
ticularly the volume situation, but 
pointed out that any future expansion 
would require more library space.

As an accredited Dental School 
(both by the United States and Cana
dian authorities, respectively) Dal
housie dental graduates had no diffi
culty getting jobs with the dentist 
shortage still very evident. During 
the year, Canada added only 11 new
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During the next year to 18 months 
a total of seven additional full-time 
professors will be required in the 
major courses in order to cope with 
the increasing joint med-dent studies 
that will be getting underway.

Contrary to the situation in Dentis
try, Canada is turning out more Medi
cal graduates (7-1 per year) than the 
United States (16-1). “Even at this 
rate”, Dean Stewart emphasized, “we 
are going to need at least 65 Med 
graduates a year instead of the cur
rent 50 to cover the needs of our four 
Atlantic Provinces”.

At present, there are some 50 Med 
students at Dalhousie from outside 
the Atlantic region—a temporary sit
uation which arose several years ago 
due to a stiffening of Medical School 
entrance requirements. This is now 
down to five outside students per year 
making a total of about 25 “outsiders” 
but priority is still given to applicants 
in the Atlantic district followed by 
those applying from the West Indies 
—this is in keeping with a policy over 
the years to help areas much in need 
of medical personnel.

Dean Stewart had a pat on the back 
for the quality of grads being turned 
out today,. “From 50 to 54 students 
graduate each year out of 58 and this 
makes a better percentage today than 
20 years ago”, he noted.

With the trend toward federal and 
provincial medical schemes becoming 
a reality, the head of Dalhousie’s 
Medical School felt certain that the 
Doctors’ income would not be hamper
ed by any socialized health scheme. 
“The need today is as great as ever 
and our graduates go to work as soon 
as they complete their internship 
period unless they plan to undertake 
practice in another province, in which 
case they may run into a brief snag 
pending delay of about one month for 
Dominion exams results”.

by

MATT EPSTEIN
Post Graduate 
Law Student

y I
Dean Stewart was enthusiastic 

about research programs and post 
graduate work. Here, he pointed out, 
Dalhousie need take a back seat to no 
other university and noted that post 
graduate work for the general practi
tioner is being carried out in one of 
the most progressive and largest 
schemes in Canada. He further noted 
that good research programs were 
also underway but hampered by a 
definite need of research staffers. For 
this problem he had no immediate 
solution.

Going to Medical School is an ex
pensive undertaking with tuition fees 
for Atlantic region students amount
ing to $2,500 alone over the five years 
spent in Medical school. This com
pares with $2,600 at McGill and $2,000 
at the University of Toronto, but each 
of the latter operate on a four-year 
system. Students who hail from be
yond the regional frontiers are forced 
to dig into their coffers for an addi
tional $200 a year in order to find 
themselves placed on the Medical 
roster.

“Fortunately, no students have been 
required to withdraw because of 
finances”, the Dean pointed out, “and 
we now have a $10,000 Pfizer Drug 
Loan Fund and another existing loan 
fund of $6,000. Students who are not 
able to get good-paying jobs, and this 
often happens, may borrow up to $600 
during their Medical studies.

‘We are very much in need of in
creased scholarships and bursaries but 
the prospects aren’t too bright”.

From whichever direction the prob
lems seem to stem, whether in the 
field of Medicine or Dentistry, the 
ever-needed “greenback” seemed to 
hold the eventual solution. With the 
funds available from the university 
plus proportionate and permanent 
grants from all Atlantic Provinces’ 
treasuries, “ a lot of manna from some 
heavenly source”, and a little bit of 
luck, Dalhousie University’s Medical 
and Dental Schools seemed assured of 
maintaining and retaining their envi
able position amongst the leaders of 
the professional schools in Canada.
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Although the cost of opening up an 
office for a general practitioner may 
run in the $3,000 area compared with 
the dentists’ $7,000 opening costs, the 
latter is blessed with two years less 
academic study compared with the 
minimum eight years required to turn 
out a general practitioner.

Unlike their brethren, the Dentists, 
who are housed in more than adequate 
facilities, the Meds find themselves 
seriously in need of research quarters, 
additional Pathological facilities 
(which ts their biggest current bottle
neck) and may also require an addi
tion to the Medical Science Building- 
in the not too distant future.
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The University and The Study of Religion
Canon H. L. Puxley

President, University of King’s College

: committed Christians are called to 
be propagandists, or, as they would 
perfer to say, missionaries for their 

| Faith; it is NOT true that it is even 
difficult to find among their num
ber many qualified and ready to 
play the rules of the academic 
game, and show no more bias in the 
teaching of their subject than is 
shown every day in most of the 
Arts courses in the calendar.

The matter is urgent. Man needs 
a faith to live by, which the study 
of facts alone cannot supply. Yet 
our civilization enshrines eternal 
values. It is high time that we rec
ognize these values as worthy of 
the same careful study that we give 
to the more commonplace subjects 
of today.

r * “That courses in Religion should 
be incorporated in the Arts curricu
lum of every university”—so ran a 
resolution passed in one of the 
study commissions at the Inter
national Seminar of World Univer
sity Service of Canada in 1956. The 
commission was composed of 17 stu
dents from 7 different countries 
(Canadians being the largest group) 
including all the main branches of 
Christianity, 2 Muslims, and a num
ber of uncommitted “agnostics.” 
This motley group had spent a total 
of 12 hours discussing “The Univer
sity and Religion.” At the first 
meeting, diversity of view ranged 
all the way from the feeling that 
religion had no place on the cam
pus to a demand for compulsory 
courses in Christianity in all Ca
nadian universities. By the end of 
the series of discussions unanimity 
was reached on the above resolu
tion.

What were the grounds for this 
conclusion? So much has already 
been written and said on this sub
ject that it is difficult to know 
what to select for an article of this 
length, particularly as the salient 
arguments are already so well 
known. However, the experience of 
the Seminar study commission in
dicates that there are still many 
students who have at least not fully 
digested these arguments, so that 
they may still be worth repeating.

Perhaps the better way of phras
ing the question is: what have been 
the grounds for the virtual banish
ment of religion from Canadian 
university curricula ? Even as re
cently as the day when this Univer
sity of King’s College was first 
chartered by George III, Theology 
was still "the queen of the sci
ences.” Philosophy was her hand
maid; classical languages were stud
ied for the light they shed on the 
meaning of Scripture and the writ
ing of the Fathers, and even mathe
matics and physics were still re
garded primarily as aids to the un
derstanding of God’s plan for His 
universe. The statutes which, till a 
century ago, disabled any but Angli
cans from entering the universities 
of Oxford and Cambridge bear 
quaint but eloquent testimony to 
the durability of the idea thiat the 
education of minds that had not 
first been instilled with right re
ligious thinking was at best mean
ingless and at worst dangerous.

The antithesis, therefore, that 
higher education is only valid when 
it itself is completely “objective” 
and fed to minds unconditioned by 
religious prejudice is really still 
quite modern and revolutionary. 
The cult of objectivity is insepar
ably associated with “liberal human
ism," the optimistic view of man 
which holds that, provided a man is

well enough educated, in the sense obviously involve that extreme of 
of having sufficient objective facts 
rather than opinions, at his dis
posal, he will ipso facto make the 
right choices and the right use of 
these facts. “Great is truth, and 
shall prevail.”

This doctrine is still very appeal
ing to the “western” mind. Its af
finity with the ideas of social and 
political democracy and with free
dom in general is obvious. It was, 
therefore, perhaps inevitable that it 
should by the turn of the century 
have become the dominant philo
sophy in the universities of those 
parts of the world where these con- 
cominant ideas had taken firmest 
root. Unfortunately, however,, the 
optimistic assumptions underlying 
liberal humanism have not been en
tirely borne out by history’s, most 
recent half-century. In the collec
tive sphere, two "hot” wars, an 
apparently chronic “cold” war, and 
the still-remembered depression of 
the “dirty 30s,’’ and in the individ
ual sphere the mounting toll of 
mental illness in the democratic 
world, all challenge the basic as
sumption that man’s increasing 
mastery of facts Will inescapably 
help him to realize the good life.

Thus it is that within the life-

tive judgements, courses in religion 
are an essential part of the curricu
lum of the Faculty of Arts of any 
modern university, and because 
Canada has been cradled in Chris
tianity, which remains the religion 
of the great majority of her people, 
a study of Christianity should en
joy the lion’s share of the courses 
offered in this department in a 
Canadian university.

subjectivity, the value judgement. 
If it is objected that I myself have 
set up the man of straw that I am 
now knocking down, I can only 
answer that I know of no way of 
phrasing the aim (subjective word!) 
of university education which does 
not invlove the idea of value as well 
as fact. I remain open to correc
tion.
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f It will be noted first that attempt 
is made to demand for Christianity 
an exclusive position; courses in 
Comparative Religion, or even in 
the larger universities detailed 
courses in other individual religions, 
should, be given a place. Dialectical 
Materialism might well rank second 
only to Christianity as the religion 
with which practical considerations 
demand that educated Canadian cit
izens should be fully acquainted at 
this juncture in the world’s history. 
But because Canada remains at 
least nominally a Christian country, 
because more of its citizens are 
eager to profess Christianity than 
any other religion, and because the 
texture of Canadian life, and of her 
social, political, and cultural in
stitutions, proclaims so loudly a 
Christian origin, it is of prime im
portance the intellectual elite of the 
country should be given more op
portunity than at present for an 
intelligent study of the history and 
content of this particular faith. 
There is no suggestion that any of 
the courses offered will be requir
ed courses, so that the charge of 
proselytisation cannot be levelled 
against any university which imple
ments this suggestion. A growing 
number of American universities 
have, of course, already implement
ed it, and it is high time that Ca
nadian universities also began to 
offer similar facilities. The Faculty 
of Arts and Science of Dalhousie- 
King’s made a beginning two years 
ago, when the heading "Religion” 
found its way into the curriculum 
section of the Calendar. How far 
was this inmovation noticed?

Immediately, of course, the ob
jection will be raised that Chris
tianity cannot be taught objectively 
because the teacher will always be 
either a non-Christian, and there
fore one who has not experienced 
what he himself is trying to con
vey, or a member of some particular 
school of Christianity. Apart from 
the fact, already alluded to, that we 
quite happily allow Economics to be 
taught by free-traders (or even 
Marxists), Political Science by Pro
gressive Conservatives, and Philos
ophy by logical positivists, are we 
deterred from allowing a course in 
Musical Apreciation to be taken for 
credit by the danger that the teach
er may be a secret devotee of Rock

The thesis of this article, then, is 
that objectivity in university educa
tion is illusory, that the area of 
pure fact is severely circumscribed, 
that the accumulation of facts as 
knowledge involves human agency 
which introduces subjectively (beau
tifully, if ironically, illustrated in 
the Principle of Indeterminacy in 
physics), and pre-eminently that 
the use to which knowledge is put 
constantly involves human judge
ments of value. From this it fol
lows clearly that it is at least as 
important to educate men’s ability 
to form valid judgements as their 
ability to ascertain and accumulate 
facts.

This conclusion appears so ob
vious that it is amazing that univer
sities in the Western world have so 
long eschewed an entrance into this 
field of the study of norms. We have 
vestigial remains in courses in 
Ethics in Departments of Philoso
phy, but generally the cult of ob
jectivity has desicated such courses 
by banning enthusiasm or commit
ment. Actually, because of the im
possibility of complete objectivity, 
teachers of Arts subjects, notably 
literature, the social sciences, phil
osophy, and history, have continued 
to show their individual predilec
tions. So far from being ruled out 
of order, the man who has been 
most out-spoken about his partic
ular "Weltanschauung” has general
ly attracted the greatest popularity, 
because a credo is always more at
tractive than bare fact—unless (in 
Canada) that Weltanschauung has 
been Christianity! I understand that 
it is explicitly stated in the statutes 
of at least one State-supported uni
versity in Canada that any pro
fessor openly advocating any brand 
of Christianity in the classroom will 
be subject to penalty, though 

If in fact the very pursuit of ob- neither Marxism nor any other con- 
jectivity becomes a will-o’-the-wisp, temporary religion is similarly de- 
the foundations of the philosophy barred, 
which has dominated university ed
ucation in the West for three gen
erations begin to shake. But this is 
only the beginning. For the blithe 
assumption that the mere accum
ulation of a sufficient store of “ob
jective facts,” or in other words 
sufficient education, would auto
matically lead man into the good 
life has always been vulnerable to 
logical assault. Such phrases as “the 
good life” or “right decisions” quite systematization of all men’s norma- ’n’ Roll. It is true that all fully-
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NEWS BRIEFS
Friday evening saw the students 

of Pine Hill Residence held their 
51st Annual “At Home.” Faculty ex
hibits followed by a chicken dinner 
preceeded the impressive coronation 
of Barbara Ferguson as Pine Hill 
Queen. The evening concluded with 
a variety show featuring local and 
imported talent.

The Pine Hill formal was held the 
following evening. Chaisson’s or
chestra provided the music for some 
75 couples who concluded a very 
pleasant evening with a buffet sup
per. Chaperones were the faculty 
and officials of Pine Hill College.

* *
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k- time of university students of to
day the cult of objectivity has be
gun to be called in question. A spate 
of literature, of which Moberl/s 
“Crisis in the University" remains 
the primary text-book, has poured 
forth to question whether objectiv
ity is even a valid concept, let alone 
a desideratum. Outside mathematics 
and physics (and even here has 
not a mere Artsman heard of some
thing called “The Principle of In
determinacy?”), where does one en
counter "pure" fact divorced from 
opinion? Certainly not in history, 
and still less the social sciences, 
while the bankruptcy of such ap
plied science as meteorology was 
amply demonstrated just last week
end! Facts are supposedly objective 
by definition; but knowledge pre
supposes a knower, and education, 
the imparting of knowledge, a 
teacher and taught, so that these 
terms, also by definition, become 
ineluctably subjective.

The Joseph Howe Prize for poetry 
and the James DeMille Prize for 
prose are being offered for submis
sions of poetry and prose respec
tively.

Announcements setting out the 
regulations for these prizes are 
posted on various bulletin boards. 
The deadline date is March 31.
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Catholic Judges and Lawyers will 

be the subject of a talk by the Rev. 
F. L. Melanson, P.P., J.C.L., on Sun
day, February 23, 8:30 at Newman 
Hall, 38 Windsor Street.
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The second meeting of the new
ly formed Spanish group will meet 
Wednesday, Feb. 19 at 8:00 p.m. in 
Room 212 of the Arts Building.

An interesting cultural and social 
program has been planned. Dr. F. 
Moya will play recorded selections 
of Cuban music and refreshments 
will be served. All new members 
and friends are welcome to attend.

Here immediately hackles rise: 
why this sudden introduction of 
Christianity into the argument? is 
not this an article on religion-in
general in university curricula? 
why a special plea for Christianity? 
Brevity demands a staccato answer 
which I will preface by a bold 
statement of the second half of my 
thesis: because “religion” in its 
broadest sense comprehends the

For Sale: A racoon coat in perfect 
condition for $25.00. Phone 82-3259 
Bedford.

, *

Wednesday, Feb. 19—8:00 p.m. 
—Dal Moot Court. Dal vs. St. 
Mary's Debate. “That the study' 
of humanities be subordinate to 
the study of science.”

Dal — Negative — Alex Weir, 
Law, Halifax; Alade Akesode, 
Law, Nigeria.

Judges: Mr. Justice Currie, 
Dr. (Mrs.) Kitz, Dr. Corston, 
Pine Hill.
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WHAT IS EDUCATION?
Z-

(form the Ubbysey)

There is a school of thought 
which claims that education is pri
marily the communication of knowl
edge and ideas from one generation 
to the next. Others might translate 
this by saying that "it is passing on 
what is best in our culture to the 
rising generation. The implication 
is that teaching is clever instruc
tion or even the easy understand- 
and ideas easy to understand. This 
outlook, however, tends to confuse 
true education with information. 
Furthermore, it would imply that 
almost all education could be ob
tained from books once a person 
has learned to read.

True education, however, is not 
primarily the acquisition of informa
tion or eve nthe easy understand
ing of ideas and knowledge, for 
knowledge and information are but 
the raw material of education. The 
real educational process comes only

when the student is required or 
stimulated or caused to think deep
ly, actively and long about knowl
edge, information and ideas.

True education cannot be said to 
have been accomplished until the 
thinking person has developed 
ideas, convictions and attitudes of 
his own. As a result of diligent 
thinking through and clever experi
ment with acquired material an ed
ucated person must develop wis
dom and virtue. He must be able 
to use and select information. He 
must be able to apply it.

Through intellectual effort and 
emotional appreciation he must ab
sorb great ideas into his whole be
ing so that he becomes a better 
person and a wiser citizen as a re
sult of the diligent thought acquir
ed through experience, experiment 
and curiosity, as well as from di
rect instruction and books.

A good teacher leaves his pupils 
with a desire to improve on the 
culture of the past and with an 
ardent desire to experiment. A con
structive and creative outlook is the 
end product in education, but there 
is no easy way of making sure this 
develops in every pupil, no matter 
how well endowed by nature.

A true educative process is by no 
means easy. Lecturing and instruc
tion are relatively easy for the in
structor, but they are often hard on 
the listener. Lecturing is not very 
educative because the listener tends 
to be passive and absorbent only. 
Real education goes on most effec
tively when the student is active, 
creative and highly motivated.

A great deal of good teaching is a 
subtle indirect way of putting 
others in situations which challenge 
them to put forth, their best efforts. 
Teaching relies heavily on example,

on ingenious devices and on the 
artistry of clever human relations. 
It does not demand the skills of the 
popular demogogic orator. Put in 
another way, a clever teacher asks 
searching questions, he does not 
necessarily supply pat answers.

A university educates its students 
by providing laboratories and li
braries, seminar rooms and discus
sion centres, in addition to the 
stimulus, persuasion and inspira
tion of a distinguished and experi
mentally minded staff. It also tries 
to provide an atmosphere and facil
ities conducive to the interchange 
of ideas and arguments between 
students themselves. Disputation 
over coffee may cause more cere
bral activity than copying notes 
from a factual lecture.

«
AUSTRALIAN LECTURER 

Professor A. D. Hope, who is 
at present completing a tour of 

Canadian universities will give 
two lectures on Monday and 
Wednesday, February 24 and 26 
in Room 21 of the Arts building.

Professor Hope is Head of the 
Department-of English, Univer
sity College, Canberra, and is a 
well-regarded novelist and poet. 
The subject of his first lecture 
is “Culture and Letters in Aus
tralia”; of his second lecture, 
"The Australian Novel.”

SEMI - FINALS 
N. S. INTERCOLLEGIATE 

HOCKEY 
Dal vs. Tech

Thursday and Saturday nights in 
the rink; two games, total points.

—DEAN N. V. SCARFE, 
College of Education, 
University of B.C.
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:TIGERS TAKE 6-3 COMEBACK WIN; 
BUNTIN STARS WITH HAT-TRICK

Wednesday, February 19, 1958Page Twelve
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DAL SPORTS By BILL RANKIN, Assistant Sports Editor

Dalhousie Tigers sparked by Valley star Bill Buntain 
made a comeback rally to drop the Acadia Axemen b-d m 
Wolf ville in a regularly scheduled Nova Scotia Intercollegiate 
hockey tilt last Friday night thus (unofficially) leaving the 
Bengals in second place.

Buntain fired home three mark- 
including the tying goal and the 

goal which sent the Tigers into a 
lead which they never relinquished.

The Axement jumped into an 
early 2-0 lead when Coleman and 
Prescott slammed home two goals 
in the first ten and one half min
utes of play in the first period tak
ing a 2-0 lead, much to the joy of 
the home town Acadia rooters. Dal- 
housie’s captain Muray Dewis cut 
the Axemen’s lead in half when he 
picked the disc out of a scramble in 
front of the Acadia net and fired it 
past MacKenzie. Buntain tied the 
count at 2-2 when he connected at 
the 19:34 mark of the first period.

In the second period it was Bill 
Buntain who fired the only goal of 
the period thus sending the Tigers 
into a 3-2 lead.

In the third period John Graham 
boosted Dal’s lead to two goals at 
8:39 of the final frame. Graham, 
who was a standout all night for 
the Tigers, finally collected his goal 
after hitting the post in the second 
period with a terrific blast and then 
later on he was robbed by Mac- 
Kenzie who made a spectacular 
save off Graham’s blazing slapshot.
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Three Bays Cop 
Wins- King's

Press Box Views
if M Kanlin
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swooped in all alone on Brown for 
Acadia’s third and final goal thus 
giving the Bengals their fifth 
by a 6-3 margin.

ers winF

In interbay competition last week 
three of the four bays managed to 
step into the winner’s circle, Radical 
Bay being the only one who failed 
to show.

In the interbay hockey loop the 
“Home of Champions" pulled a 
moral victory out of the fire as 
their seven players defeated Radical 
8-5. Radical, while having the bet
ter team on paper, was unable to 
stop the smooth team work of 
Chapel’s stalwarts such as Steele, 
MacCordlck, Turnbull and Wentzell.

League - leading Fern Wentzell 
paced Chapel as he scored on five 
occasions. Two other goals for Cha
pel came off the stick of Geoff 
Steele, and MacCordick was credit
ed with a singleton. The theologs’ 
marksmen were Hatton picking up 

pair, Harris, Isnor and Greg Mac
Leod.

Turning now to the basketball 
court, Middle Bay won over Radical 
by default and North Pole edged 
Chapel 41-34. Rev. Hazen and Jake 
Maclnnis teamed up to swish for 
14 points apiece thus accounting for 

than half of the Eskimos’ 
total points. For the losers, veteran 
Bill Marshall captured individual 
scoring honors of the night as he 
neted 17 points while rookie Roily 
Lines potted 12.

FIRST PERIOD
1— Acadia, Coleman 9:01
2— Acadia, Prescott (Dickson, 

Dickie) 10:08
3— Dal, Dewis (Sim, Snow) 14:52
4— Dal, Buntain 19:34 

Penalties—Coleman, Corkum

SECOND PERIOD
5— Dal, Buntain (Hill) 12:50 

Penalties—Furgeson, Gardner,
Corkum

Dalhousie’s basketball and hockey varsity teams unofficially clinched 
second place in their respective Nova Scotia Intercollegiate leagues fol
lowing the powerful St. Francis Xavier hoop and ice squads.

In the basketball wars the varsity team has compiled an impressive 
6-2 record for 12 points receiving their only two losses of the season 
from the Xaverians. Friday night the Bengals tripped St. Mary’s Univer
sity 54-43 for their sixth victory thus clinching second place. In the semi
finals this week the same two teams will clash with the Bengals being 
heavy favorites to take- the series in straight games.

Back on the other side of the fence in the ice lanes the hockey 
Tigers made an impressive comeback with a 6-3 win against the Acadia 
Axemen in Wolfville last Friday. The Bengals by virtue of this win 
against Acadia, coupled with Nova Scotia Technical College’s loss against 
St. Francis Xavier last Saturday, have now clinched second place on the 
basis of their goals for and against (this is unofficial).

In the semi-finals of the Intercollegiate hockey wars the Tigers will 
face their old rivals Nova Scotia Tech and St. Francis Xavier will play 
Acadia. On the basis of the regular schedule play the Dai-Tech victory 
should be quite a battle. In their first encounter Tech eked out a slim 
2-1 verdict but the Bengals evened the score in their second meeting, 
with a 10-5 comeback victory. The winner of this series is anybody’s, 
guess and I fear to make a prediction. But if you read my column the 
week of the Tech victory over Dal I predicted that the Tigers would de
feat the Engineers in their next encounter and behold the prediction 
correct. Thus if the Tigers stay clear of more serious injuries which have 
plagued them this year they should take the total goal series by about 
three goals but it is going to be a long rough road for the Bangals. ^

THIRD PERIOD
6— Dal, Graham (Sim) 8:39
7— Dal, Buntain (Snow) 16:55
8— Dal, Dewis (LeMay) 19:00
9— Acadia, Dickson (Prescott, 

Furgeson) 19:15
Penalties—MacKenzie 2, Graham, 

Prescott, Coleman

M

STOPS 
MacKenzie 
Brown ...

12 9 17 — 38 
5 5 5 — 15

was

Three Rinks 
Remain In 
Title Quest

a

4
* * ** Buntain completed his hat trick 

at the 16:55 of the period when he 
and Dick Snow combined to give 
the Bengals a 5-2 lead. Murray 
Dewis scored his second goal of the 

at 19 minutes. Speedster Way-

PRINCE OF WALES WEEKEND BIG SUCCESS
*more

University of King’s College under the leadership of the boss (Fred 
Christie) entertained Prince of Wales College from Charlottetown, Prince 
Edward Island last weekend. The King’s teams as well as gaining a fine 
reputation as excellent hosts captured two of three exhibition encounters 
against the Islanders.

Y
Play has narrowed down to 

three rinks in the quest for 
Dalhousie’s representative in 
the Maritime Intercollegiate 
curling bonspiel to be held at 
Mount A. on March 7 and 8.

game
ne Dickson fired the final tally of 
the game 45 seconds before the 

ended when he and Prescottgame 5 *
In the opening event the King’s hockey team eked out a 3-2 decision 

the visitors which featured the desire to win a little more thanover
hockey talent much to the enjoyment of the fans who watched the game 
with great interest and excitement. Scotians Romp Over Tigresses <

As a result of last week’s play, 
Harry Stevenson’s rink of Dave 
Moon, mate, A1 Beattie second and 
Rod MacLelian, lead, sets the pace 
with three straight wins. The other 
two remaining rinks skipped by 
John Macintosh and Alex Campbell. 
In opening day’s play Tuesday, 
Stevenson defeated Roy 9-3, Mac
intosh only won three ends in de
feating Nick Oxner 9-5, Campbell 
turned back Alex Weir 8-4 and Dave 
Silliphant came on strong to defeat. 
Pete Corkum’s rink 13-5. The four 
losing teams were thus eliminated. 
On Wednesday the four survivors 
hooked up in battle with the Ste
venson-Macintosh game the fea
ture. Out to defend their champion
ship, Macintosh and rink of Dave 
Shaw, Bob Lusby and Nick Weath- 
erston, went ahead twice in the 
early ends but faltered in the home 
stretch to lose an 8-3 decision. In 
the other game, Campbell held the 
upper hand throughout in downing 
Silliphant 7-3.

The second encounter saw the Prince of Wales girls show a little 
too much speed and polish for the King’s gals as they pounded out a! 
25-13 victory thus tying the conquests for the day at one apiece.

*
MacRae had a high of 7 points for 
the losers.

Dal: Boniuk 4, Hennessy 6, Mac
Rae 7, Potter, Girvan, Macintosh, 
Matheson, Mattinson.

Scotians: MacKay, J. 9, Jackson 
18, McDermaid, Cox 1, Campbell 16, 
MacKay, M., Corkum, Husbands, 
Boyd, Smith.

On February 10, at Gorsebrook 
the Intermediate girls’ basket-University of King’s College sparked by their stellar rebounding man,’ 

Pete Wilson, dropped the Prince of Wales boys 42-39 in one of the better 
the Dal floor in many weeks. Both teams battled through'

gym
ball team met the Scotians in a

games seen on
the contest with neither teams gaining any substantial lead and with 
less than a minute to go King’s were in the lead 40-39. PWC had at least 
two shots before King’s regained control of the ball in the dying seconds 
of the game when Andy Andrews fired a set shot which clinched the 
victory, by a 42-39 margin.

rough and foul-filled game, losing 
by a score of 44-17. The Dal sextet 
started out slowly and rough, fast 
Scotians proved to be too much for 
them. Deciding to meet fire with 
fire, Dal picked up after the first 
half. However, due to poor shooting, 
they were outscored 19-8 in the last 
half. Jackson was high scorer for 
the winners with 18 points while

FOUND—While wandering through the various sporting palaces dur
ing the Prince of Wales weekend I found a pair of grey gloves on the 
scorer’s table at the LeMarchant School gymnasium. Anyone wishing to 
reclaim these gloves either contact me or leave a note for me in the 
sports department notice box in the Gazette office and I will gladly re
turn the gloves to theri rightful owner.

Fresh ies Lead 
Girls B’Ball

TIGERS FIGHT TO 54-43 VICTORY 
FINISH SEASON IN SECOND SPOT

In Inter-Class Girls’ Basketball 
the Freshettes are presently in first 
place followed by the Seniors. Last 
Monday night saw the Seniors and 
Sophs battle it out in a closely- 
matched game which resulted in a 
win for the Seniors.
Standings:
Freshettes 
Seniors ...
Sophs ....
Juniors ...

(
On Thursday, undefeated Camp

bell and Stevenson met in the best 
game of the playdowns to date. For 
seven ends the teams traded ones 
with Campbell leading 4-3 coming 
into the last end. On his last rock 
Stevenson took out Campbell’s num
ber one stone to lie three and win 
the game 6-4. Macintosh eliminated 
Silliphant with a 7-5 win, three 
with the big break coming in the 
sixth end when Silliphant missed a 
three end.

By ROD MACLENNAN W L Pts. 
3 16
2 14
112 
0 3 0

The varsity Tigers completed their regular schedule in the N.S. Intercollegiate Basket
ball League Friday night with hard-fought 54-43 victory over St. Mary’s. At half-time the 
scoreboard read 25-21 in favor of the eventual winners who seemed to have some trouble 
finding their shooting eyes in the sparkling, up-to-date SMU gym.

At several points in the first 
frame, the Studley squad opened up 
a good lead only to have the wine 
and white boys come on to almost 
tie the score. The individual scor
ing for both teams was well dis
tributed in the first half. The finale 
opened at a fast clip and the Tigers 
grabbed a 12-point lead at the eight- 
minute mark as Ernie Nickerson,
Dave (Running Deer) Matheson and 
Fred Nicholson poured points 
through the cords for the black and 
gold. This lead was never relin
quished by A1 Thomas’ hoopsters

Sports Shorts
Varsity squad at 6 wins, 2 losses, 
in regular league play. This record 
leaves them solidly entrenched in 
second place in the league which 
means that the team will probably 
meet SMU in the semis of the loop 
playdowns.

Dal: White 6, Wickwire 10, Nic
holson 10, Matheson 11, Nickerson 
13, Schurman 4, Weatherston, Fish
er—54.

SMU: Phenney 9, Walker 2, Mul- 
lane 12, Varaeggi 7, Shea 2, Carew 
11, Murphy, Cooper—43.

despite the efforts of a game St. 
Mary’s crew.

There will be an inter-faculty 
swimming meet on Wednesday 
night, February 19, starting at 7:30.

All interested call their faculty 
sports representative or Andy Burns 
at 3-8555.

Events will be:
40 yard Breast Stroke 
40 yard Free Style 
40 yard Back Stroke 
Diving
80 yard Free Style Relay 
60 yard Medley Relay

In the final tabulations, Ernie 
Nickerson emerged as high man 
with 13 points. Close behind was 
Mullane of St. Mary’s with 12 and 
Dave Matheson and Basil Carew, 
each collecting 11. Bill White play
ed smart ball as he guided the play 
of the Dal quintette from the back- 
court. Referees Struan (Arpy) Ro
bertson and Dunny Dunlop called a 
sharp game before a good crowd.

The win put the record of the

Macintosh and Campbell 
will now meet with the win
ner taking on Stevenson for 
the title. Should Stevenson 
win, it will be all over, but if 
they lose, another game will 
be necessary to decide our 
representative.



DAAC President KINGS CAPTURES HOCKEY, BOYS 
BASKETBALL vs PRINCE OF WALES

V msm

by Don Macleod and Bob Murrayk :>r
KING’S 3, P.W.C. 2

King's Sports Weekend got under
way Saturday afternoon, at the Dal- 
housie Rink with the King’s squad 
edging the Prince of Wales team by 
a 3-2 score.

The play was rather sluggish dur
ing the first period but picked up 
considerably in the final two frames.

John Hamm opened the scoring 
for King's on a breakaway in the 
first period. P.W.C. tied it up in the 
second when Crane scored on a pass 
from Dingwell. In the final period 
Fern Wentzell scored twice for 
King's P.W.C. fought back gamely 
and at the 17-minute mark Johnson 
scored for the Island team on a pass
ing play with Balderson and Wood 
to close out the scoring.

P.W.C.: M. MacNeil 6, J. Johnson 
6, G. MacKinnon 6, C. Hogan 5, N. 
Dewar 2, E. Anderson, W. MacDon
ald. J. Cudmore, L. Cameron—25.

King’s: M. Reed 6, N. Baker 6, S. 
Jones 1, N. Lee, E. Crane, I Mac
intosh, L. Cutler, A. Riggs, E. Smith 
—13.

matched basket for basket, but 
King’s led 29-28 at half time. Pete 
Wilson led King’s with 12 points, 
and Bob Hale stretched the cords 
for 9 points. Larry Flack and Jim 
White hit for 9 and 6 points respec
tively.

In the final 20 minutes the play 
became loose and both teams failed 
to play as well as in the first half. 
King’s were headed by Hale and An
drews with 4 points apiece. Larry 
Flack again led Prince of Wales with 
7 points.

Prince of Wales: L. Flack 16, R. 
Storey 7, J. White 6, R. McLean 4, 
H. MacLean 3, K. MacKenzie, 3, S. 
Rogers, P. McNutt—39.

King's: B. Hale 13, P. Wilson 12, 
A. McCordick 6, N. Andrews 6, D. 
Dewar 4, S. Brister 1, E. Bain, J. 
Shortt, J. Hamm—42.

Officials: J. Fortunate, D. Dunlop.

*

KING’S 42; P.W.C. 39
King’s College topped Prince of 

Wales College in the exhibition 
basketball game, played in the Dal 
gym on Saturday evening. The 
King’s win avenged the defeat hand
ed to them last year in Charlotte
town. Led by Bob Hale and Pete 
Wilson, with 13 and 12 points re
spectively the Blue and White squad 
won 42-39. Top scorer for Prince 
of Wales was Larry Flack with 16 
points.

In the first stanza the teams

X %i
m
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Dewis
Murray Dewis. Murray was last 

year's DAAC president. He is now 
in his third year of Dentistry. Mur
ray played hockey for King’s for 
two years and then moved to Dal 
where he obtained his B.A. He has 
captained the Varsity hockey team 
for the past two years and has play
ed for Dal for a total of three years. 
Murray’s other big sports are ten
nis and golf.

Hill
Donnie Hill. A four-year man on 

the Varsity hockey team, Don is 
playing his last season. Don has 
been a standout every year that he 
has played and is currently near the 
top in scoring in the Intercollegiate 
hockey league. He is in his second 
year of Medicine and last year was 
a member-at-large of the DAAC 
executive. He is also an astute golf 
and tennis player.

P.W.C. 25; KING’S 13
Prince of Wales girls' basketball 

team triumphed over King’s College 
girls playing at the LeMarchant St. 
gym. King's opened up a lead which 
was soon overcome. From then on 
the Blue and White hoopsters could 
not match the P.W.C. girls.

Prince of Wales, led by J. Johnson 
and G. MacKinnon, who scored 4 
points each, led 14-7 as the whistle 
blew to end the first half. Mary 
Jane Reed led King’s in this half 
with 4 points.

In the final half the play rough
ened and Ada Riggs fouled out near 
the end of the game. M. MacNeil 
led P.W.C. girls in this half with 4 
points. Nat Baker paced the King's 
girls with 4 points.

DGAC Presidentt
* * * * ; ■■■ i

IOTHER CANDIDATES
Vice-President: Ian Drysdale, Deke Secretary-Treasurer: Walter Fitz- 

Jones and Steve Thompson. gerald and Ted Wickwire.
■ ■ aNEW CONTEST FOR DAL I

Hi
Last Tuesday night marked Dal’s first appearance in a Cross-Canada 

Intercollegiate Archery Tournament. Dal’s team of Joanne Easton, Janice 
Hurlburt, Betty Willet and Jean McPhee racked up a total of 509 points. 
Their standing in the competition was not available at press time. The 
tournament, open to all colleges across Canada, was run on a most unique 
basis. A total of 72 arrows were shot from various yard distances; 24 
shots were taken from 25 yds, 24 from 20 and 24 from 15.

Hurlburt was high for Dal with 200 points; followed by Willet with 
147; Easton, McPhee, with 100 points respectively.

a#1
■1

■ Eng's Trample 
Lawyers 7-1

i

t - i
Engineers continued their winning 

ways Tuesday defeating Law 7-1. 
Carl Day sparked the Engineer at
tack, picking up three goals and 
assisting on another.

The second period was very even. 
Both teams missed goals due to the 
fine goal-tending of Gary Malay in 
the Engineer goal and Dave Walker 
in Law goal. Dave Gates picked up 
the only goal of the period, for the 
Engineers on a slap shot from the 
blueline.

Andrew opened the scoring in the 
third period for the Enginners on a 
pass from Day. Allen finally put 
Law on the scoring sheet on a screen 
shot from the blue line. Day closed 
out the scoring for the game as he 
picked up two unassisted goals.

Bennett Wilson
(Photo by Thomas.)

Nominated for President are Judy Publicity Committee, and on the 
Wilson and Judith Bennett; for Vice- , Junior Class executive.
President, Janet Sinclair and Eth- 
elda Brown. Peggy Baker was nam
ed Secretary by acclaimation.

Judy Wilson is a member of the

Looking For a Future? Judith Bennett is this year the 
Vice-President of the DGAC and 
plays Varsity Basketball. She is 
also the NFCUS committee, the Ga- 

Varsity Basketball team, also the zette staff, the Students' Council as 
Tennis team and the Badminton Junior Girl and on the Sherriff Hall 
team. She is also chairman of the House Committee.

Challenging positions are available if you are ready 
for responsibility knowing it leads to promotional 
oportunities.

*

BENGALS HUMBLE NSAC; 
JVS WIN ROUGH TILT

r

'■

A CAREER WITH I.A.C.

OFFERS YOU The Dal J.V.’s won their first ex
hibition game Monday night as they 
defeated Nova Scotia Agricultural 
College 6-4 in the Dal rink. The 
game was fast throughout with the 
Tabbies having a slight edge in play.

In the first period “Goog" Fitz
gerald scored unassisted at the 7- 
minute mark to give Dal a 1-0 lead. 
Less than a minute later Fitzgerald 
got into a scrap with Balkan of the 
Agricultural College and both were 
rewarded with match misconducts 
for their efforts by referee Lovett. 
Fitzgerald loudly protested the de
cision, but he was unsuccessful and 
had to sit out the rest of the game. 
With just 32 seconds left in the 
period, Hope scored from Mclnnes 
to give Dal a two-goal lead.

In the second period, the boys 
from Truro came back strong as 
they scored twice to knot the score. 
The score remained tied until with 
two minutes left, Joe Martin picked 
up Fraser’s rebound off the back- 
boards and slipped the puck into the 
net.

ENGINEERS, LA W FINISH 
FIRST IN BASKETBALL

A practical training programme. A future depending upon your 
ability and how you use it. Rewarding management opportunities 
with an ever-expanding company. Security with Canada’s largest 
Sales Finance Company.

Applicants should be 22-28, enjoy meeting the public, be alert, 
aggressive and willing to travel.

r
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FINAL STANDINGS

W L
... 5 0
.4 1

2 3
. 2 3
.2 3

0 5

Engineers won the “A” division of the Boys’ inter-fac 
Basketball League last Saturday as they won by default over 
Commerce. Law placed second as they beat Med 34-29 and 
Dents tied for third with Commerce and Medicine as they 
ousted Arts & Science 37-33.

In the “B” section Law finished in first place defeating 
Med 29-23. Pine Hill upset Arts & Science 28-25 and Engin
eers won by default over Commerce.

Dent A: King 21, MacLeod 8,
Green 4, Raddall 4, Brogan, Ka- 
machi, Paturel.—37.

Arts & Science: A: Farquhar 10,
Nickerson 9. Cameron 9, Backman 3,
Layton 2, Blumenthal.—33.

Law A: MacDonald 12, Hebb 9,
Falconer 9, Homer 2, Clarke 2, Jones 
—34.

Med A: Drysdale 17, MacKeen 5,
MacGregor 4, Gladwin 3, Boniuk,
C. MacDonald, DeRobbio, F. Mac-

l “B”‘•A’’
W L
4 1 
3 2 
3 2 
3 2 
2 3 
0 5

* 1— Law ....
2— Enginers
3— Arts & Science
4— Medicine
5— Pine Hill
6— Commerce

1— Engineers
2— Law ..........
3— Dents
4— Medicine
5— Commerce..........
6— Arts & Science .

Banking, credit, insurance, sales or university backgrounds are 
assets.V-

1
1< Apply or write

INDUSTRIAL ACCEPTANCE CORPORATION' 4

; Halifax, Nova Scotia

I. Applications invited at any one of the following Branch points 
in the Atlantic Region:

Bridgewater, N.S.
Campbellton, N.B.
Corner Brook, Nfld.
Edmundston, N.B.
Fredericton, N.B.
Grand Falls, Nfld.
Halifax, NS.

Moncton, N.B.
St. John’s, Nfld. 
St. John, NF. 
Truro, N.S. 
Woodstock, N.B.

Donald—29.
Pine Hill B: V. Saxon 7, Aitken 7. 

MacLean 6, White 4, R. Saxon 2, 
MacKay 2, MacDonald—28.

Arts & Science B: Conrad 6, Hen
ley 6, Murray 5, Roper 4, Dawson 4, 
Dauphinee, Bogart. Dickson—25.

Law B: Young 12, Marshall 8, God- 
fellow 5, Forteer 2, Sullivan 2, Rou
leau, Campbell—29.

Med B: MacMaster 9, Maclsaac 8, 
Gravette 4, Patton, Wills, Martin, 
Dionne, Dunlop 2—23.

t: John Lemay, varsity defenceman, 
led the scoring in the third period 
as he blinked the red light twice, 
the first assisted by Stu Mclnnis, the 
second by Hugh Fraser, to make the 
score read 5-3. Ernie (Rocket) Reid 
ended Dal’s scoring as he combined 
with Hope and Mclnnes to make the 
final score read 6-4.

Over 100 Branches in Canada

Î
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1ELECTION NOMINATIONS
K

1

Candidates For 
Council Posts

NFC US ChairmanDGDS President
I

During the past week, campus 
societies nominated their candidates 
for Council positions. Each society 
will vote on its own candidates in 
the forthcoming elections.
Arts and Science :

Sophomore Representative:
Bill Dickson 
Pam Dewis 
Gregor Murray 

Junior Girl:
Mary MacDonald 
Pheobe Redpath 
Elliot Sutherland 

Junior Boy:
George Martell 
Sidney Oland 
Wally Turnbull 

Senior Girl:
Judith Bennett 
Margaret Sinclair 

Senior Boy:
Alan Fleming 

Commerce :
Martin Farnsworth 
Bill Sommerville

l
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Peter Outhit

Lew SmithStuart MacKinnon
Stu MacKinnon received his B.Sc. 

from Dal in 1955. While at Dal he 
served on the Student Council as 
Senior Boy, and was on the execu
tive of DGDS, and held several 
leading roles in Glee Club produc
tions. He was on the Gazette staff 
for three years, and also played in- 
ter-fac sports. He is now in first 
year Law. _____

Sandy Clarke
—Photo by Thomas

Julia Gosling
Lew Smith, a third year Com

merce student, has been very active 
this year in NFCUS functions as 
chairman of the discount commit
tee. Lew is manager of the varsity 
and J.V. basketball teams as well 
as taking an active role in interfac 
football and basketball. He partici
pates in campus politics and is 
house manager of his fraternity.

Dentistry:
George Travis 
(elected by acclaimation) 

Engineerng:
Carl Day 
A1 Marble

dassistant director of "Finian’s 
Rainbow.”

Sandy, an Arts sopohomore, is a 
member of the ‘‘Finian’s Rainbow” 
cast, and is active in church choir 
groups and the Scotian Male Chor-

Julia Gosling and Sandy Clarke 
have been nominated for the posi
tion of President of the DGDS.

Julia, a third year Arts student, 
has been active in the executive of 
DGDS, being ex-officio member in 
1956-57 and vice-president this year. 
As well, she has filled the positions 
of Dramatics Manager for Delta 
Gamma in 1955-56, has directed the 
dramatic productions for two years,

an

Bob Ritcey 
Doug Teed

Law:
Ron Clarke 
Jack Davison 
Shirley Ramey 

Medicine: (elect two) 
Isaac Boniuk 
Carl Dubiki 
Byron Reid 
Glacier Sommerville 

Pharmacy:
Ray MacMillan

ale.
Running for other positions are: 
Vice-President 

Sidney Oland.
Secretary—Ruth MacKenzie, Rick 

Quigley, Phoebe Redpath.

Judy Jackson, JProfessor Waite To Show 
Slides Taken In Russia (Delta Gamma President Dick Wedge

Slides taken in Russia will be shown by Professor Peter 
Waite, on Wednesday, February 19, at 8:00 p.m., at Sherriff 
Rail. This showing has been arranged by the WUSC Com
mittee, and will be open to both students and professors.
~----------- * Elections for the coming year

will be held at a meeting later this 
month, and all faculties will be ad
vised of the date and place, so that 
they will be able to send represen
tatives.

Professor Waite, a member of the 
History Department at Dal, toured 
Russia this past summer, and will 
speak on his experiences there, as 
well as show the slides.

Remember: Showing of slides of 
Russia on Wed., Feb. 19, at 8:00 
p.m., at Shirreff Hall.

News From Sodales .1By FRAN STANFIELD

Each year Sodales conducts the 
MacDonald Oratorical contest open 
to all intercollegiate debaters of 
this year. The late Angus L. Mac
Donald has donated this award and 
established this contest to develop 
public speakers. This year the con
test is on March 3 and the judges 
will be Professors Lederman, 
Aitcheson and Clarke. The inter
collegiate debaters who are eligible 
to participate are Margaret Doody, 
Geoffrey Steele, Derek Wiggs, Wen
dell Fulton, Alex Weir and Alade 
Akesode. The winner is not to be 
announced until Munro Day.

Interfac debating is slowing down 
considerably with only a few teams 
left in the running. The following 
is the schedule for the next week, 
but is incomplete as some debates 
cannot be scheduled until several 
results are determined, so you may 
be notified that you are debating 
later in the week or the beginning 
of next week.
Schedule:

Fulton & Leefe vs
Alberstadt & Kimball
Wed. Feb. 19—Law Reading Room
1:30—Chairman: Gloria Reed
Weir & Walker vs
Winner of Feb. 19 debate
Wed. Feb. 26—Law Reading Room
1:30—Chairman: Gloria Reed

I

| Bulletin Board |
Wed., Feb. 19:

WCR. 2-6 NFCUS 
Gym. 7:00 Basketball 
SCM Office 7-8 Bible Study- 
Music Rm. Arts Bldg—

Orchestra Rehearsals 
Thurs., Feb. 20:

Rm. 130 12-1 Dalcom 
Rm. 12-1 SCM Lecture 
Rm. 21 7:00 DGDS 
Music Rm. 7:00 DGDS 
ECR. 9-1 Sopohomore Party 

Fri., Feb. 21:
Gym Basketball
Nova Scotian 9-1 Engineers’ Ball 
Rm. 201 1:30-2:30 IVCF 
SCM Office 7-8—

Education Study Group 
Music Rm. Arts Bldg.— 

Orchestra Rehearsals 
Sat., Feb. 22:

Gym. Basketball 
Rm. 21 DGDS 
Music Rm. DGDS 
Philosophy Seminar Rm. 12-1 
Existentialism Study Group 

Sun., Feb. 23:
Gym. DGDS 

Mon., Feb. 24:
Gym. 7:30 DGAC 
Music Rm. Arts Bldg.— 

Orchestral Rehearsal

1;
I

: *

:1 SCM Celebrates 
WSCF Sunday

On Sunday, February 16, 18 stu
dents from Dalhousie and King’s 
were guests of Halifax city chur
ches, as World’s Student Christian 
Federation Sunday was commem
orated. Students assisted in the 
reading of the Lesson, and led local 
congregations in special interces
sory prayers for the work of the 
WSCF.

Margaret SinclairCharlotte Gibson
4-

J* * * *

Charlotte Gibbon is a second year 
Science student. She is active in 
DGAC and a member of the Inter
mediate groud hockey team. She is 
taking part in “Finian’s Rainbow.” 
This year she is Delta Gamma social 
director from Shirreff Hall.

Running for Delta Gamma secre
tary-treasurer are Helen Muir and 
Elliott Sutherland.

Running for Delta Gamma presi
dent are Marg Sinclair and Char
lotte Gibbon.

Margie Sinclair is a Junior, and 
this year is Secretary-Treasurer of 
Delta Gamma and Secretary of the 
student chapter of the Chemical 
Institute of Canada. She is also a 
member of the Varsity basketball 
and ground hockey teams.

j
Tues., Feb. 25:

ELECTIONS ECR 
Rm. 21 DGDS
Gym. DGDS Dress Rehearsal 
Music Rm. DGDS 

Wed., Feb. 26:
Gym. DGDS Dress Rehearsal

I
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DALHOUSIE INSIGNIA Office 5-7221 Residence 4-6331The Blossom ShopMay we remind all students at Dalhousie that BIRKS carry 
their insignia in stock.
A special showing of some of the many different pins and rings 
carried may be seen in a Display Stand at the Men’s Resi
dence.
Make a habit of visiting BIRKS insignia department who will 
be glad to help you with any insignia problems.

Ltd. Lester R. Jackson
Contractors

Limited
CREATIVE FLORISTS

“Our Flowers Say It Best”
• Lathing - Plastering - Stucco Work

• A acoustical Tile - Armstrong
• Metal Arches and Beading

• Waterproofing
20% Discount to all students

Henry Birks & Sons (Maritimes )Ltd. • Light Steel Suspension
Phone 5-8676 

282 Quinpool RoadHalifax Nova Scotia 169 Clifton Street Halifax, N. S.


