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MRr. Houstox's vigorous letter on
women's education and women’s health
will be interesting to many of our readers
—indeed the subject is onc of the most
interesting and important of the day.

Neithér Dr. Withers-Moore nor Mr.
Houstow are altogether right, nor are they
altogether wiong. Dr. Withers-Moore
says higher education unfits women for
maternal duties, and gliotes high authori-
ties to prove it. Mr. Houston says higher
education does not unfit them (whether
maternal duties are women's “ proper
function” or not we need not here dis-
cuss), and quotes statistics to prove his
position. No doubt a higher_cducation
could be so conducted as that it would
improve rather than injure the health of
‘women ; but no doubt also higher cduca-
tion does sometimes affect the health of
many women, and both Dr. Withers-Moore
and Mr. Houston can point to instancesto
'support each of these positions.

Money

Where both are wrong, we venture to
think, is in failing to recognize a most
important clement of the problem.—Have
not the women of the upper classes led for
generations a life very different from that
of the men of their own rank? a less
wholecome life? ‘T'he men have walked,
j ram, jumped, rowed, played football and
cricket, contested in annual athletic sports
till they were seventeen or eighteen, per
haps till they were twenty-four or twenty
five. And after this, even if they entered
close offices or engaged in wearing voca:
tions, at all events they dressed fairly
sensibly, went out in all weathers, and
indulged in a certain amount of out-door
excrcise. The women, on the contrary,
at fifteen or sixteen had to give up tkeir
skipping, and climbing, and * cross- tag "
playing, and take to those two dreadful
occupations, with the equally dreadful
.names—deportment and calistherics. And
as to their dress—appearance seems the
only thing to be considered.

It is this that has unfitted women for
higher education. It is not the -higher
educstion that ruins them for maternal
dutics,

It is a fact as lamentable as it is undeni-
able that, in the vast majority of cases, the
women of our best classes of society sacti-
fice health to appearance. Any work on
| Gynecology will be found to ‘uphold the
assertion, and our Gynecologists are the
best judges of these matters. Assuredly
their tastes are high and refined; their
sensibilities dclicate ; feclings exquisitely
sensitive ; their intellccts cultured in the
best sense of the term.  And to all these
attributes the men of the present day owe
perhaps all those finer traits by which they
differ from the men of barbarous ages.
But the fact remains : physically women
are not as stror:g as Nature xntcndt d they
should be.

et el e

“More than half the population of
Canada,” says an exchange, “get a living
by cultivating the land. The whole
population by the census of 1882 was
4,324,310, which, at a rate of 5 persons to

f

a family, would give §64,962 adulit males.
Of these 464,025 are classed as occupiers
of land, 303,491 being owners, 75,245
tenants and 3,289 employees. The occu-
piers of 10 acreg and under nmubercd
75,286, between 11 and 50 acres, 93,325 ;
between 31 and 100 acres, 156,672 ; be-
tween 103 and 200acres, 102,243, and over
200 acres, 36,499. Although more than
half the people are farmers and the fam
ilies of furmers, we never heard any com-
plaint about an uver production of wheat,
or potatoes, or butter, or eggs.”

There is an argument concealed in the
last sentence. It is practically impossible
that there should be an over-production of
wheat. Wheat is a necessity of life, and
the market for wheat is the whole civil-
ized world. The supply can practically
never exceed the demand. ‘The more
wheat there is, the cheaper it becomes,
and the more people are supplied with more
and better food. The price of wheat is
the chief controlling factor of the price of
all other commodities. “T'oo low it could
not go.

It would be hardly. necessary to state
these facts—facts to be found in some
form or another in any work on Political
Economy- -if the sentences quoted above
did not contain an important. trith for us
from an educational standpoint. The
fact is Canada can afford to give up far
more than fifty per cent.-of her population
to agricultural pursuits. It is because so
many are tempted from these pursuits
that we find the Jcarned professions over-
crowded. There cannot be an over-pro-
duction. of wheat, potatoes, etc.; but there
can be an over-production of clergymen,
lawyers, doctors, and teachers.  These
latter can cater ferthe wants of only some
four million people ; farmers can cater

for the wants of all Europe in-addition:

to all America. Two hundred millions cf

people are ready to buy whcat—Can.xamn N

wheat if they can get it; only. four mil-
livns of people can use Canadian clergy-
men, lawyers, doctors, or teachers. But
on this subject we shall have much to say
in a future issue.
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ATTENTION has also been called in the Zimes
to a matter which arouses interest in some Cana-
dian ciscles.  In reviewing editorially the teport of
the Minister for Forciga Affairs of the kingdom of
Hawail, the 7¥mes dwells upon the fact that
Canada will now become a formidable competitor
for the teade of the Pacific, which has hithesto
been almost monopolized by the United States.
It states that negotiations have been begun by the
Hawaiian  Government, through the Colonial
Offize, with the Government of the Dominion, and
proposals for a treaty of reciprocal free trade be
tween Canada and liawaii were not unfavourably
ententained both by the Colonial Office and the
Dowminion Government.

Tuv history of education from the carly Chris-
tian ccutturties thsoughout the middle-age period is
the expression of a one-sided development stasting
from a misunderstood Christianity. The new re-
ligion was contra-natural, contra-eatthly; its
teaining was for heaven. Though somemay claim
that this tcaching did not lic fairly in the authori-
tative records of the Church, there was much in
these records to favour it, and much more stifl in
the situation of the first Christians,  Persccution
would force attention from things temporal to
things ctesnal.  The present would be but a trial,
a testing. This misinterpretation was laid upon
the carly Christians cven asit scems to be laid upon
many unfortunate souls to day. Those for whom
life is a ceascless curse need such power as may
well be said to come from on high to place the
blame where it belongs, on broken law and wasted
opportunity. ‘The gospel of a hicaven on carth, of
a heaven in and by law, of a heaven in and by the
present right life, is not cven now fully come,
though we give thanks for its presence here and
hete.—2pular Science Monthiy.

No child should he allowed to speak incorrectiy.
If you do not teach your little onc to caunciale
clearly at first, it may be impossible later on ; but
not only be careful as to cnunciation, but as to use
of words. Take pains to explain why one word is
corzect, another incorrect. Teach your child
how to open the lips well 5 do not allow him to
talk together inone key, and take care that any
nasal twang is carcfully cortected.  1f 2 boy talks
in a high, cfleminate voice, cultivate his chest tones
paticntly but firmly—he will Llcss you in later
years for what at present sorcly tries his patience.
Be careful that your gitl has that ** most excellent
thing in woman“—asoft voice. Any inchination
tostammering should be watched ; the child should
be teained to tead aloud very slowly and deliber-
ately.  As it may prove helpful 1o some one, 1
will quote a sct of rules given by Chatles Kingsley
to cure stammesing, only promising that a child
could be miade to hold the upper lip down with his
finger during his half hour of practice.  Opcen your
mouth. Take full breaths and plenty of them,
and mind your stops. Keep your tongue quiet.
Keep your upper lip down.  Use your lowes lip.
Read to yourself qut loud.  Read and speak slow,
low, slow.—Brosklyn Jazazine.

CARLVLE said its translators® were honest mest
who indulged in no vagaries, but have fiteral 1en-

* Qft¢he Qld Venion of the Bible.

derings, under pain of cternal damnation, Hence
it is absolutely the best vanstation in the world.
e spoke of the Bible as the Grand Old Book,
crammed full of all manner of practical wisdom
and sublimity—a veritable and asticulate Divine
message for the heavenward guidance of man,
Refening to the New Version of the Scriptures,
then being prepared, he said that, of course, but
for such revision, we would not have had our pre-
sent translation, so that he couldd not logically
oppose it ¢ but that his whole feeling went sorely
agiainst altering of a sinple word or phease, (or he
liked to usc the very words his mother had taught
him ; and that dear old associations should be
undisturbed.  For long 110 book had by him been
read so much and so often. It was notonly inter-
esting as matter of fact, and unapproachable in
style, but entirely satisfactory; because, while
glowing with the Divine, it was also intensely
human, and, in short, the real thing to which a
man could tun for all kinds of need. e often
read through a whole prophet or epistle at a time
so as to take in the scope; and again, at other
times Lie liked to dwell lovingly and thoughtfully

| ona single utterance, till its light enteced the soul,

like a2 moraing sunbeam streaming in through the
chink of a closed window-shetter.—~7%e Christian
Leader.

Stk HENRY THOMPs0N thinks that our fore-
fathers did not sufficicnily consider this great sub-
jear {dict).  Like Mr. Squeers they have been, he
adwmits, very particular of our morals. Hescesa
wise and lofty purpose in the laws they have
framed for the regulation of human conduct and
the satisfaction of the wawral cravings of zeligious
cmotions.  Lut those other cravings equally com-
mon to human nature, those grosser cmotions,
cravings of the physical body, they have disre-
gatded.  ** No doult,” he says, *“there has long
becn some practical acknowledgement, on the part
of a few educated persorns, of the simple fact that
2 man’s temper, and consequemly most of his ac-
tions, depend upon such an altemnative as whether
he habituaily digests well og ill 5 whether the meals
which he eats are propetly convert~d into healihy
matezial, saftable for the ceascless woik of building
up both muscle and brain; or whether unhealthy
products constantly pollute the course of autsitive
supply. But the tuth of that fact has never been
generally admitted 10 an exient at all comparable
with its exceeding tmportance.”  Hercin wercour
ancestors unwise. The relation betweeow food and
vittue Sir Henry maintins {as did Pythagoras
before him) to be a very close relation.  His view
of this relationship is not the view of Pythagoras,
who, as Malvolio knew, bade man not to kill so
much as 3 woodcoc) 1est haply he might dispossess
the soul of his gratndam.  Plutarch also was averse
t0 2 100 solid dict, for tnc reason that it does
““very much oppiess™ those who indulge therein,
and is apt to lcave behind * malignant selics.”
Sir Henry, in his turn, would not have men to be
great eaters of beef, though he holds with I’lutazch
rather than with Pydiagoras, being (so faras I can
judge) no believer in the doctzine of mctempsy-
chosis. But on the influence man’s diet has on
his conduct no less than his constitution he isvery
sure: **Jt is certain that an adequate practical
1ecognitivn of the vatue of proper food 1o thein.
dividual in maiotaining 2 high standard of health,

in prolonging healthy life (the prolongation of
unhcalthy life heing small pain cither to the indic
vidual or to the community ), and thus largely pro-
wmoting cheerful temper, prevalent good-nature,
and improved moral tone, would achicve alinost a
tevolution in the habits of a latge past of the
commuaity.—.The lopular Scievce Monthly for
October,

Turnre is a new kind of school and there are
new lessons and new teachers coming,  Books we
must have.  To learn, wemust read.  But we may
read all about buats, and yet we can never learn
to sail a boat till we take the tiller in hand and
trim the sail before the breeze. The book will
work wonderfully in telling us the names of things
in the boat, and, if we have read about sailing, we
shall mwre quickly learn to ail 3 but we certainly
never shall Jearn till we are in a real hoat, We
can read in a book how to turn a heel in kaitting,
and may commit to mcmory whole rules about
“throwing off two and putl four,” and all the
rest 3 yet where is the girl who can iearn to knit
without having the needles in her hands? This
then is the idea of the new school—-t0 use the
hands as well as the eyes. Boys and girls who go
to the ordinary schools, where only tooks are
used, will graduate knowing a great deal; but a
boy who goes to one of these new schools, where,
besides the books, there are perncils and tools,
woirk-benches as well as writing-books, will know
more.  The other boys and gitls may forget more
than half they rcad, but he will remember every-
thing he learned at the drawing-table or at the
wotk-bench, as long as he lives. e will also
remember more of that which he reads, because his
wortk with "is hands helps him to understand what
hereads. 1 semember long ago a tear-stained
bock of tables of weights and measures, and a
teacher's impaticnee with a stupid child who couid
not master the ‘*tables.” And 1 have seea a
school where the tables were written on a black-
board—-thus : ** two pints are cqual to one quart,”
and on a stead in the school-roum was a tin pint
measurc and a tin quart measure, and a box of dry
sand. Every happy youngster had a chance to fill
that pint with sand and pour the sand in the quart
measure. Twopints filled it.  1le knewit. Did
he not sec it, did not every boy try it?2 Ah!?
Now they knew what it all meant. It was as
plain as day that two pints of sand were equal to
onc quart of sand ; and with weny smites those
six-year old philosophers learned the tables of
mcasutes ; and they will never lorget them.  This
is, in brief, what is mecant by industrial education.
To learn by using his hands—to study from things
as weil as from books. This is the new school,
these are the new lessons.  The children who can
sew, or design, or draw, or catve wood, of do
joinering work, or cast melals, or work in clay
and brass, are the best educated childeen, becanse
they use their hands as well as their eyes and their
brains. You may say that in such schools all the
boys will become mechan:cs, and all the girls
become dresstnakers.  Some may, many will not ;
and yet whatever they do, be it preaching, keep-
ing @ store, or singing in concerts, they will do
their work better than those who only read in
books. — From ¢ The Chsldres’s Exhibition,”
by Ckarles Barmard, in the St. Nickolas for
October.
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We notice that in the list of books given
in our issue of Scptember joth as suitable for
a high school course, the name of Mr. 1. J.
Birchard, one of the authors of % The High
Scheol Algebra,” was inadvertently omitted.
A work which bas received such high en.
comiums (in our own columns as well as else-
where) as “The High School Algebra,”
should have been more accurately described.
We hasten to rectify the mistake.

Mgssks. J. W. QueeN & Co., of Phila-
delphia (whose advertisement appearsin this
issue) are making a specialty, we hear, of
sets to be used to illustrate different text-
books, and arc prepared to furnish sets to
illustrate the course recommended by the
LEducational Dcpartment for Canadian
schools. This firm are large dealers in
scientific apparatus,including physical, chem-
ical, and physiological instruments and ap-
pliances, such as are used in universities as
well as those intended for high schools and
academies. -

Tue editor of the Central Sckool Journal
(Keokuk, Iowa) forcibly says: * There are
few sights more pitiable than the hack
teachier, whose only interest in the work is
in her monthly stipend ; who sees the morn-
ing hour of nine with a shudder, and hails
the evening hour of relcasc with unspeakable
joy. She hates her work, and possibly her-
self for doing it. 'What kind of interest and
spirit can such a teacher instil into the
minds of her pupils? what kind of a leader
isshe? A mere time-server—a worse than
slave. We would to Heaven that our pro-
fession might be rid of these creatures, who,
while decrying the work of the teacher,
detract from the dignity and worth of the
profession.”

Mr. HoraTio Harr’s *“The Origin of
Languages, and the Antiquity of Speaking
Man,” an address before the Section of
Anthropology of the American Association
for the Advancement of Science, at Buffalo,
August, 1886, deserves a long and careful
review, If Mr. Hale's theories are valid, a
revolution in ethnological and philological
investigation wil) be the result. Mr. Hale
approaches hia subject from an anatomical
or ra. »r physiological point of view, one
quite new, we believe, to philologists. He
bases his investigation chiefly upon the con-
volution in the brain the function of which is
that of articulate speech—the third left
frontal (Broca’s). The subject is so impor-
tant, and the writerso distinguished, that we
hope shortly to devote much space to a
review of Mr. Hale's address.

We mentioned recently that Dr. C.esswell
Hewett, of Lincoln’s Inn Fields, 2ad dis-
covered the synthetical or artificial mode of

making quinine, by which the price of that
drug will be reduced to something like 3d.
per ounce, Theimportance of this discovery
(which was made two or three wecks ago
through the accidental breaking of a medi-
cine bottle) is rendered greater by the fact
that while hitherto we have been depending
for our quinine upon the cultivation of the
chincona tree, from whose bark only about 2
per cent. of good quinine can be extracted,
98 per cent. being valueless, the drug can
now be manufactured without limit by a very
simple process from an article which can
always be got in abundance in any part of
the world. A few days ago, Dr. Hewett
submitted a sample of his preparation to
Messrs. Howard & Sons, quinine manu-
facturers, Stratford, who have expresied sur-

‘prise at the result of their analysis, the

sample being equal to the best quinine in the
market. The discoverer is about to com-
municate with the Government, who annuaily
spend in India ajone about L£6o,000 in the
cultivaticn of the chircona tree.

Ax International Congress on technical
education, commercial and industrial, was
opened on Tuesday, September 21st, at Bor-
deaux. The Ministries of Commerce, Public
Works, and Public Instruction sent represen-
tatives to the mecting. There were also
present delegates from England, Belgium,
Russia, Switzerland, Italy, Servia, Roumania,
Spain, Portugal, &c. At the meeting on
Wednesday Sir Philip Magnus, president of
the Technical Iastitute of London, read a
paper on technical education in England.
He stated that the English are no longer so
deperdent as they were on Parisian antists
for industrial designs, and that they now al-
most exclusively employed English draughts-
men in manufacturing lace, carpets, wall-
papers, curtains, and furniture. M. Roy,
the delegate of the Chamber of Commerce of
Paris, replied to these statements. He
admitted that, in consequence of the very
meritorious efforts of associations and private
persons, the production of articles of luxury
had made great progress in Engiand under
the direction of Parisian managers, tempted
to cross the Channel by the attraction of
high salaries. But much was still wanting
to clevate the taste of the English to the
French level. Especially with regard to
tissues, Lyons, Suint Etienne, Rouen, and
Roanne maintained an Incontestible superi-
ority. It should, however, M. Roy added,
be admitted that English competition was in
the main a fair one. The case was quite
different as regarded German competition.
The English strove to equal the French by
improving their methods, and getting their
work done by good men. The Germans
purely and simply appropriated French
patterns, and reproduced them in inferior
goods, which they sold as French products.
M. Roy had no hesitation in saying that, as

repards the greater pumber of products,
France could manufacture more cheuply
than England, and with the same cheapness
as Germany. ‘The Germans and the English
were spreading reports everywhere that the
French could not manufacture cheaply.
They knew better than anybody that this
was a complete error.  But they also knew
that the best means of closing the markets
against rival manufactures was to say that
the goods of the latter were dear. By dint
of hawking about this calumny in all direc-
tions Europe had begun to believe it, and the
error had even taken root in France,

IN answer to correspondents we publish
the following information :

The special subjects for First Class, Grade
G, for.1887, are :—

THOMSON, * The Seasovs,"—Autuimnn and
Winter.

SOUTHEY, * Life of Nelson,"’~last three
chapters.

SHAKRESPEARE, “ Merchant of Venice,”
instcad of * Timon of Athens.”

For Grade A and B the course in English
is 1—

Consposition :

1. History and Etymology of the English
Language ; Rhetorical Forms; Prosody.
Books of Reference : Earle’s Philology of
the English ‘Tongue ; Abbot and Seeley's
Enghsh for English peopic; Bains Com-
position and Rhetoric, or Hill's Rhetoric;
Macsh's English Language and Literature,
Lectures V1. to X1. inclusive.

Literature:

1. History of English Literature, from
Chaucer to the end of the reign of James 1.
Books of Reference: Craik’s History of the
English Literaturc and Language, or Arnold’s
Literature, English Edition ; Marsh's English
Language and Literature, lectures Vi. to
XI. inclusive.

2. Specified works of standard authors as
prescribed from time to time by the Depart-
ment.

History ©

Grecce.—the Persian to the Peloponnesian
War inclusive ; Cox’s History of Greece (un-
abridged).

Rome.—From the beginning of the Second
Punic \WVar to the death of Julius Cwsar;
Mommsen's History of Rome.

England.—The Tudor and Stuart Periods,
as presented in Green's Short History of the
English DPeople, Macaulay’s History of
England (or Franck Bright's History of
England, Serond Volume), and Hallam’s
Constitutional History.

Canaca.—Parkman’s Old Régime in Can-
ada.

Geography :

So much Ancient Geography as is neces-
sary for the proper understanding of the
portions of the Histories of Greece and Rome
presctibed.
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STONYHURST AND (1S
SVYSTEM.

It will e interesting to cxamine the
course of traimng and study in Stonyhurst
Jesuit College,* which is the same in every
Jesuit college, acd has scarcely changed
since the time of Loyola. It is easily
adapted 1o the requirements of the time,
but its spirit is always the same. The
breadth of the system is best scen by a
glance at the great dictionaries ar encyclo-
pavdias, such as the ** Imago Prima Swculi,”
and those three latge volumes, double-co'-
wnned and closely printed, containing an
account of all the Jesuit writers, in which
their learning and literature are set out at
length. Here we find writers in all depart-
ments—belles-lettres, poctry, Latin plays,
and the gracefut application of science, as
well as contributors of huge folios, ** dun-
geons of learning " in theology and science,
Of all the religlous orders this society has
alone furnished conspicuous astronomerss ;
and the names of Kircher and Secchi would
alone give the Jesuits an honourable place.
Some of their class-books have long donc
duty in English schools; and the “ Gradus
ad Parnassum > and Alvarez’s prosody attest
their educational skili. Versatility is a great
aim of the system ; and much is left to the
personal influence of the master, who “ goes
up” with his scholars, fro:n the bottom
through all the classes tothe top. Of course
there is the objection that the instructor
comes new and inexperienced to his duties
in each successive class; but it is thought
that the disadvantage is counterbalanced by
personal influence and knowledge of char-
acter.

The routine arrangement for instruction
differs little from that of other schools.
There are seven classes—forms, as they are
elsewhere called: here they are siyled
schools. The lowest is elements, next follow
figures, grammar, syntax, poetry, rhetoric—
all significant names. The usual familiar
works of the classical writers are read in the
lower classes, from Cwsarand .Esop and
Lucian ap to Cicero ; Virgil and Homer are
comwmenced in syntax; in the next class
Horace, with Latin verse-making ; whilein
thetoric, Greek plays, with the course of the
university entrance, is followed. Much at-
tention is given to the higher mathematics
and the sciences, and their study is stitnu-
lated by prizes of scholarships 8f £25 and
upwards. The college observatorics, mag-
netic and astronomical, form one of the
recognized seven observatories of the king-
dom that register observations. Here the
director is Father Perry, whose name s well
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* Stonyhurct m—f-n;n_&:d in Lancashire when the Jesuits
were eapelled from Lidge.~En.

known to men of science. The socicty en-
courages its cleverest students to study for
honours and take degrees in the London
University, which fosters a scientific tone.

Here flourishes, too, a department which
attracted some attention during the Tich-
borne trial—the class of “philosophers,”
who live apart under comparatively luxuri-
ous conditions and prosecute their studies
after the manner of university life. They
are for the most part youths of fortune or
incapacity, too old or too idle to go through
the classes, and 100 young to be cast loose
onthe world. They are under control, yet
€njoy a certain liberty, while a modicum of
instruction suted to their capacity or needs
is supplied to them, Others devote their
¢ case with dignity " to serious studies pre-
paratory to the army or some other profes-
sion. There are plenty of professors and
masters, and any one wishing to give himself
up to study with ardar finds the most cordial
co-operation. Nor must we overlook some
minor agencies wbich have always been
largely used by the society in imparting a
taste for the graces of literature. The
book gatherer and stall-hunter has often
lighted on the little stout volume of classical
plays written in Latin, by some one of the
fathers, and performed by the students on
great festivals, Some works of this kind
have been brought out in sumptuous fashion;
and the well-known Pire de la Rue, or
“Ruirrs,” as he is known to the readers
of the Delphin classics, was particularly dis-
tinguished as a dramatist of this type. At
Stonyhurst the stage for about sixty or sev-
enty years became an almost educational
institution, and until very recently was
maintained on a rather ambitious scale.
The custom was, that about the beginning of
December a regular theatre, complete in
scenery, traps, etc., was built, and for a
whole month careful instruction and rehears-
ing went on. At Christmas therc was a
season of about ten performances. These
dramatic evenings were much relished ; the
college band performing between the acts, the
whole having quite a **footlights " flavour.
From the play-bills I find that the  stock”
pieces were *Hamlet,” “ King Lear,” *¢ Mer-
chant of Venice,” * Macbeth,” * Cure for
the Heartache,” ¢ Spced the P'lough,” * Ri-
vals,” “ William Tel}," * Guy Manncring,”
“ Rob Roy,” *Castle Spectre,” * Castle of
Andalusia,” and some others. The actors
were well trained, while for the audience
there was a certain education in poetry,
fecling, and character, in spite of the fact
that the dramas were presented in a rather
mairaed way; for by an inflexible rule en-
forced for centuries all female characters
are tabooed. [t may be conceived what an
appearance was presented by ** Hamlet”
and * Macbeth ” minus Lady Macbeth, the
queen, and Ophelia ; these persunages, ac-

cording to precedent, being ingeniously or
clumsily recast in the character of one of the
other sex. A traditional receipt was fol-
lowed ; the spceches of the young lady
heroine being transferred to a male cousin
or brother who acted ar a deputy, repeating
P his sister’s or cousin’s speeches to an invisible
Uinamorata, Mrs. Malaprop thus became an
eccentric old bachelor.  All this might seem
grotesque enough to those familiar with the
play; but to those to wham it was utterly
unknown it made little difference. The
poetical plays were pechaps the most popu-
lar. They were set off with the finest
dresses ; for the green-room wardrobe was
fully stocked, and might have set up a coun-

I try theatre. * Hamlet,” a triumph of judi-

cious mangling, was always followed with
breathless interest.

Much insistence was laid on public exhi-
bitions or trials renewed periodically ; when
picces in Enghsh, Greek, and Latin were
recited, and examinations invited in speci-
fied books. This was done with a view to
encourage readiness and dispel shyness.
Between the parts the college band per-
formed. Concerts, too, were much encour-
aged ; there was a standing chorus, great in
glees, with some sweet voices in it capable
of fair solo parformances; and, in my time
there was a very respectable band.

All these influences duly methodized and
controlled, were held to be parts of education.
But latterly these have been shaped to “suit
the times.” The requirements of parents
and guardians have proved too strong even
for the rule of St. Ignatius. The theatrical
season at Christmas has becn abolished,
owing in part to the disappearance of the
audience itself; for in these days of easy
travelling parents and guardians have their
children with them at home at that season.
At particalar seasons however—as at Shrove-
tide—theatrical exhibitions on a small scale
are still given; and in this way all the
Gilbert and Sullivan operas have been regu-
larly produced as they came out.

But the most pleasing kind of festival is
that of the annual *“ academies,” or “break-
ing-up day.” Tor the schoolboy there is
something almost entrancing in the fecling
that his drudgery is over, and that cnlarge-
ment, long pined for, is at hand. Then
there are the special glories of the day ; the
delightful flutter of exhibition, the crowds of
strange faces beaming pleasantly, the good-
natured relaxation of laws ; and then there
is the soft regret at departure and the dis-
solution of a year’s companionship. For the
older pupils of the place, returned afier an
interval of many years, the scenc naturally
calls up a little tomult of emations.  As they
wander through the old halls, it scems Jike
passing into a dream; the old thrill and
boyish delight revive in a ghostly way and
**walk.” This bright and tranquil summer
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morning is the morning of thirty years ago,
and we see that other self of ours among
these lads. It used to be a strict law that

" ladies shouid not find admission; and the

late Mr. Shicl, one of the carlier students,
described in some pleasant sketches the
sternness with which mothers and sisters
and cousins and aunts were turned from the
gates, But the college has “moved with
the times ;" nowadays nothing can be gayer
or more brilliant than the scene when the
exercises begin and the handsome spacious
exhibition-room is crowded with these fair
perturbers. The glories of the uay have,
hrwever, been somewhat curtailed. Form-
erly, when trains were few, the pupils de.
parted on the morning after the festival;
uow it is an object to get home as quickly as
possible, and there is an eagerness to catch
the afternoon trains. Hence the exercises
ars hurried, and by three o'clock the great
gate offers a bustling spectacle akin to that
of a crowded railway station.—St. Jumes's

Gazette.
( 7o be continued.)

Speczal Papers.

CONSERVATISM AND REF ORA{
IN EDUCATIONAL METHODS.

(Read before the Ontario Tra:ﬁ;u' lssociation, July 23th,
1 e

* EVERYWHERE there is a ciass of men
who cling with fondness to whatever is
ancient, and even when convinced by over-
powering reasons that innovation would be
benefcial consent to it with many misgivings
and forebodings. We find also everywhere
another class of men, sanguine in hope, bold
in speculation, always pressing forward, quick
to discern the imperfections of whatever
exists, disposed to think lightly of the risks
and inconveniences that attend improve-
ments, and disposed to give every change
credit for being an improvement. In the
sentiments of both classes there is something
to approve. But of both the best specimens
will be found not far from the common
frontier. The extreme section of one class
consists of bigoted dotards; the extreme
section of the other consists of shallow and
reckless empirics.”” Thus does England’s
great historian characterize the two great
political pariies which for 2350 years have
alternately held sway in Britisk politics.
And thus may we aptly characterize the two
great parties in the educational world which
are to-day struggling for supremacy. Every-
where we find schoolmasters in the bonds of
prescrption, uttering with confidence the
famous dictum of the preacher, “ The thing
that hath been it is which shail be; and 1l.at
which is done is that which shall ‘be done;
and there is no new thing under the suv.”
And everywhere we find schoolmasters who,
like the Athenians of vld, *“spend theirtimein

nothing else but either to tell or to hearsome
new thing.” Andin the domain of education,
as in that of politics, we shall find the best
specimens not far from the common frontier;
and perhaps after diligent search we may
find in some remote corner of the land the
bigoted dotard and the reckless empiric.
But a strange thing is to be noticed here in
passing—c.onservatives in politics are often
reformers in education, and radical politicians
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many, still even in Britain, the land of edu-
cational conservatism, there “ove been for
many years spasmodic ycarnings for cduca-
tional reform. Milton and Locke, Gold-
smith and Addison, uttered feeble protests
against prevailing follies. In more recent
times Scott and Thackeray and Dickens
spoke with ridicule and contempt of the
typical pedagogues of their times. Dr.
Arnold, of Rughy, was the first English

often cling with tenacity to the educational | schoolmaster to declare that leading prin-

tenets of their fathers. \Why conservatives
do not conserve in all things and why
reformers are not always anxious for reform
is a question interesting but quite foreign to
the present topic of discussion. The theme
of this paper leads us to a brief examination
of the most striking differences between what
have been styled ** The Old Education” and
*The New Education "—differences not in
thesabjects of education but in the processes
of education, not in educational curricula but
1n educational methods. Methods and cur-
ricula, however, are so interdependent that
in Cealing with the former one must fre-
quently make refererce to the latter.

At the outset we must be careful not to be
misled by phrases. *The New Education”
is a phrase now on the lips of all educa.
tionist: Its meaning is not indefinite, but
the appellation itself is a misleading assump-
tion. The * New Education ™ is new iu its
widening sway, but it is as old as Plato and
Socrates in some of its leading principles,
and it owes 10 the Baconian philosophy its
spirit of investigation. The * New Educa-
tion ™ is largely new in its practical applica-
tion in the school-room, but a century ago
Pestalozzi was engaged in his philanthropic
labours. There arc those who with reverence
actually regard Col. Parker as the great
apostle of the new ideas; but when Col
Parker was in his cradle the forces were
silently at work which are new causing such
a stir on this continent. The Pestalozzian
principles took root in America many years
ago, principally through the labours of Mr.
Page and Prof. Agassiz. Col. Parkeris the
leading, because the most enthusiastic advo-
cate of the “ New Education” in America,
but to call him the founder of a new scheme
of things is to discredit the unselfish labours
of many earlicr and silent workers in both
hemispheres, and to check the advance of
the new methods by exciting the antagonism
of those who are repelled by the dogmatism
and extravagance of the leading disseminator
of the reputedly new doctrines. To glorify
any one man for having discovered such
pedagogic Jaws as, ¢ Proceed from the known
to the unknown,” * Put ideas before words,”
* Never do for a chilé what he can do for
himself,” is to display dense ignorance and to
throw ridiculc on the cause of advancement.

Although the new ideas had their first
practical application in the schools of Ger-

ciple of the ** New Education,” * It is not
;nowledge but the means of gaining know-.
ledge that we have to teach.” Macaulay
thus describes the pedagogism of twenty
centuries . *“\Words and merc words and
nothing but words had been the iruit of all
the toil of all the most renowned sages of
sixty generations, during which time the
human race instead of marching merely
marked time.” And now we are done with
marking time and have begun to march
again. It took a century to make prepara-
tions for the advance, but “ Forward” is now
the word “ail along the line.”

With the old methods of education we are
all perfectly familiar, for it has fallen to our
lot to live in the transition period of educa-
tional thought, and most of us were reared
in the reign of Rod and Rote. Some of us
were so fortunate in the days of our youth as
to be able to say, * Tke lines are fallen unto
us in pleasant places,” but ill was the heritage
of the many twenty years ago. Even now
many of the old methods aie in full swing in
hundreds of schools all over the land, and
they exercise their baleful influence to a
greater or less degree in every school from
the humblest to the highest throughout this
broad Dominion. The curriculum of every
Pudblic Schoal, of cvery High School, of
every acadewmy, of every college, of every
university in the land imposes upon its
students such studies, and shackles them
with such tests that itis simply impossible to
carry out the new principles in all their
fulness. The old studies, and the old order
of attacking those studies, and the old
methods of testing progress in those studies
produce limitations so .oafining that the new
ideas necessarily have a sluggish growth.
But they are growing, nevertheless.

Let us now briefly compare tue **Old
Education™ and the ** New Education,”
with special reference to guiding principles,
and to the methods employed in working out
these principles ; and you will allow me to
describe these systems in a sesies of con-
trasts. Although almost all rhetorical anti-
thesis are unfair, as they contain an element
of hyperbole, still they are invaluable for
purposes of this kinl. The “Old Educa-
tion” was not entirely vicious ; nor can we
suppose that the * New ” is entirely excellent;
but the former embraced so many defects,
and the latter offers so many advantages,
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that for the sakeof a clear presentation (even
at the risk of being misunderstood), I may.
seem for the moment to rvob the “Old"” of
all its saving graces, and to clothe the
“ New " in a too attractive garb.

The motto of the “Old Lducation” is
t Knowledge is power.” Andsoitis. But
the experience of centuries has proven that
knowledge is not the greatest power. The
omniscient man is not always the omaipotent
man. In the realm of mind the scholar is
often distanced by his inferior in knowledge.
The motto of the “ New lJducation” is
 Activity and growth arc power.” A good
saying it is, too, but not entirely novel, Its
essence was one of the apothegms of Co-
menius, the distinguished educational refor-
mer of the seventeenth century, *¢ We leamn
to do by doing.” The “Qld Education”
stored the m. 'd with knowledye, useful and
useless, and only incidentally trained the
mind. The ** New JEducation ? puts training
in the first place and makes the acquisition
of knowledge incidental.

The * Old Education ” was devoted to the
study of books. Too often the text-books
were used as an end rather than as a means.
“How far have you been in Sangster's
Arithmetic 2 and “ How farbave you learned
in Bullion’s Grammar? " were commen
querics of ‘the schoolmaster in the old days,
and these querics betrayed the educational
aims of the questioner. Quantity was every-
thing ; growth was little or nothing. The
*New Education® is devoted more to things
than to books, Text-books are used, butonly
as repositories of knowledgejto be consulied
as occasion requires—that is, they are used
not as an end but as a means of acquisition
and improvement.

The ¢ Old Education " was fond of memo-
rifer rtecitation.  In fact, *learning the
lesson ™ was the be-all and the end-ail of the
schoolroom. How many a woe-begone vic-
tim has felt the weight of some martinet’s
wrath because of ignomuous falure in
reciting some precious morsel hke this : “ A
Relative Pronoun, or, more properly, a con-
junctive pronoun, is one which, in addition
to being a substitute for the name of-a person
or thing, connects its clause with the ante-
cedent, which it is introduced to describe or
modify.” To repeat words correctly was
cverything ; to understand them was of
sccondary importance. In all branches of
study definitions had 10 be carefully memo-
rized as a basis for future work. The ¢ New
Education” reverses all thus. What Cole-
ridge calls * pacrotry ” is reduced to a very
comfortable minimum. Defimtions have
their place, but if they are memorized it is at
the final rather than at the initial stage in
the pursuit of a study or topic. OCriginal
huinan thought takes the place of imtative
jargon. Intellipible facts displace unintelli-
gible rules and definitions.

The * Old Education ” was eminently sub-

jective, dealing largely in abstractions, The
“* New Education” employs objective me-
thods, preferring the presentation of truth in
the concrete.

The **0ld Education” began its work
with the unscen and the unfamiliar, and
dangercusly taxed the weak reflective facul-
ties. The “ New Education begins with
the seen and the common, and gradually
develops the reflective faculties by reference
to knowledge already obtained by the strong
and active perceptive faculties of the child.
The former system initiated the tyro in geo-
graphy by forcing him to commit to memory
the names of the countries and the capitals
of Europe ; the latter leads him on a happy
jaunt over his immediate environment. The
former asks the little head to carry the names
of all the bones in the skeleton cf a rhino-
ceras; the latter shows to fascinated investi-
gators the anatomy of a leaf. The former
taught our infant lips to lisp the dimensions
of ancient Babylon, and the name of Jupiter's
grandmother : the latter opens dull cars to
the melody of birds, and unfilms dim eyes to
behold the glory of the heavens. The wail
of Carlyle will find an echo in many hearts :
* For many years,” says he, ‘it hasbeen one

of my most constant regrets that no school-’

master of mine had a knowledge of natural
history so far at least as to have taught me
the grasses that grow by the wayside, and
the little winged and wingless neighbours
that are continually izeeting me with a salu-
tation which 1 cannot answer, as things are.
\Why did not somebody teach me the constel-
lations, too, and make me at home ia the
starry heavens which are always overhead,
and which I do not half know to this day?"

The old system of tuition was marked by
mechanical routine ; the new boasts of almost
complete absence of machinery, of infinite
variety of programme, of multiplicity and
attractiveness of devices. On the one hand
joyless thraldom and lifeless monotony; on
the other continual novelty and an exhila-
rating sense of freedom.

In the old order of things each subjectin
the curriculum was regarded as a distinct
entity, and was entirely isolated. The new
order of things requires that the subjects
should be so co-ordinated and studied
together, that each as far as possibie may be
the ally of some other. Tbus geography is
the handmaid of history. Thus reading,
writing, spelling and composition go hand in
hand as far as possible. The spelling-book
is discarded as a useless educational tool;
and English composition, which had its fort-
nightly terrors in the past, has become the
most seductive of school occupations and is
practised every day in the year.

In the old days amang teachers there was
common a most pernicious though benevolent
vice, the vice of taiking 0o much—called by
someone ** the didactic disease.” Theteacher
was prone to tell everything, toexpiain every-

thing, leaving the pupil little to do but every-
thing to learn. The new method—if I may
call it new—a method practised so persis-
tently and successfully by Dr. Arnold—is,
that the pupil should do the maximum of
original work and that the teuacher should
give him the minimum of assistance; in a.her
worde, the pupil must think and show results,
the teacher must study to hold his own
tongue as much as possible,

The “ Old Education " was not only faulty,
it was also one.sided. Certain faculties of
the mind were excrcised, while the body and
the heart were neglected.  One of the ruling
principles of the * New Lducation " is,
¢ Harmoniously develop the whole being,
the menal, the moral, the physical.”’

The * Old Education?’ carried the military
idea into the schools and taught by squads,
and companies, and battalions; and the
“boding tremblers ” were apparently under
good discipline, but it was the discipline of
subjection and fear, not the discipline of
freedom and love. The * New Education”
carries the method of the Great Teacher into
the schools and pays much attention to indi-
viduals. The former system attended to the
aggregation and almost neglected the unit.
The latier studies the peculiariiies of each
child and adapts its teachings to ms past
experiences and his existing attitude ; and
thus the dull pupil receives, as he shou:d,
more attention than the brilliant pupil.

The “Old Education” made much of
examinations. The passing of examinations
was the goal in all grades of schools. The
preparation for examinations was the con-
stant and debasing toil. The examinations,
like the text-books, instead of being kept

in their proper place as a useful means for a
desirable end, usurped the exalted place of
the end itself, The “ New Education ” puts
written tests in their proper and secondary
place. Examinations and promotions are
not continually before the pupn’s mind; and
when written examinations are held, their
old use is abandoned. The questionsare such
as test not so much the pupil’s knowledge as
his power of doing. Aad Isuspect that those
departmental examiners who last month
incurred the wrath of so many teachers had
good intentions. * They doubtless desited to
test not so much the erudition of candidates
as their creative power, ingenuity and skill.
From the days of the ancient pedagogue,
the flogging Orbilius, who flagellated Greek
knowledge into the poet Horace, down to
times within the mewmory of persons now
living, 1t was almost universally supposed
that new ideas made their way to the brain
through the avenuc of the finger tips. The
traditional schoelmaster was always repre-
sented with fcrule in hand, and the represen-
tation in many cases was fiot a caricature.
But the rcign of force has ccased and the
reign of good-will and cheerfulness has begun.
Teacher and pupil are not now sworn foes ;
they are linked together by mutual confi-
dence, respect and courtesy. The old rela-
tionship of antagonism has by a wonderful
metamorphosis developed almost into com-
radeship. J. E. WETHERESL.

( 70 be continucd. )
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Eduoationai Opini;on.

MATTHEW ARNOLD ON
FOREIGN SCHOOLS.

A1OXG with the fuller programme and
longer course of German schuols, 1 found,
also, a higher state of instruction than in
ours. I speak of what I saw and heard, and
of the impression which it made upon me
after seeing English schools for more than
* thirty years. ‘The methods of teaching in
foreign schools are more gradual, more nat-
ural, more rational than in ours; and in speak-
ing here of foreign schools, I include Swiss
and French schools as well as German, |
often asked myself why, with such iarge
classes, the order was in general so thor-
oughly good ; and why, with such long
hours, the children had in gencral so little
look of exhaustion or fatigue ; and the
answer 1 could not help making to myself
was, that the cause lay in the children being
taught less mechanically and more naturally
than with us, and being more interested
In the teaching of Arithmetic, Geometry,
and Natural Science, I was particularly
streck with the patience, the clinging to oral
question and answer, the avoidance of over-
hurry, the beiny content to advance slowly
the securing of the ground. This struck me
the more, because in these matters, in which
1 am not naturally quick, 1 always had, as a
learner, the sense of being over-hurried
myself by my teachers ; and in tie foreign
schools 1 constantly felt thay, if 1 had been
taught these matters in the way in which I
heard them taught there, I could have made
progress. 1 am told that young men study-
ing for Woolwich, who go to Germany to
learn the German language, are at first
struck, in the schools there, with the Mathe-
matics being much less advanced than at
home; but presently they fing that the
slower rate of advance is more than compen-
sated by the thoroughress of the teaching
and the hold gained upon the matter of
study. I speak with aesitation, however, on
these matters, and often I wished for some
of my more competent colleagues to be with
me, that [ might have pointed out to them
what struck me, and have asked them if
they could help owning that it was so. At
any ratc, the impressior. strongly made upon
me was such as 1 have described.

The same thing in teaching the clements
of writing and reading, and in training chil-
dren to answer questions put to them—the
same paticnce, the same care to make the
cbild sure of his ground. A child, asked a
question, is apt to answer by a single word,
or a word or two, and the questioner is apt
to fill out the answer in his own mind and
to acceptit. But in Germany it is a regular
exercisc for childrea to be made to give
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their answers complete, and the discipline
in accuracy and collectedness which is thus
obtained is very valuable.

But the higher cne rises in a German
school, the more is the superiority of the
instruction over ours visible. Again and
again 1 find written it my notes, 7%e chil-
dren human.  They had been brought
under teaching of a quality to touch and
interest them, and were being formed by it.
The fault of the teaching in our popular
schools at home is, as I have often said, that
it is so little formative ; it gives the children
the power to read the newspapers, to write a
letter, to cast accounts, and gives them a
certain number of pieces of knowledge, but
it does little to touch their nature for good
and to mould them. You hear often people
of the richer class in England wishing that
they and their children were as well educated
as the children of an clementary school;
they mean that they wished they wrote as
good a hand, worked sums as rapidly and
correctly, and had as many facts of { ogra-
phy at command ; but they suppose them-
selves retaining all the while the fuller culti-
vation of taste and feeling which is their ad-
vantage, and their children's advantage,
over the pupils of the elementry school at
present, and they forget that it is within the
power of the popular school and should be
its aim, to do much for this cultivation, al
though our schools accomplish Jor it so very
lile. The excellent maxim of that true
friend of education, the German schcol-
master, John Comenius, ** The aimis to train
generally all who are born men to all which
is human,” does in some considerable de-
gree govern the proceedings of popular
schools in German countries, and now in
France also, but in England hardly at all.

In the specially humanising and formative
parts of the school work, I have found in
foreign schools a performance which sur-
prised me, which would be pronounced good
anywhere, and which I could not find in cor-
responding schools at home. 1 am think-
ing of Literature and Poetry and the
lives of the pocts, of Recitation and Read-
ing, of History, of Foreign Languages.
Sometimes in our schools one comes across
4 child with a gift, and a gift is always some-
thing unique and admirable. But in general,
in our elementary schools, when one says that
the Reading is good, or the French or the
History, or the acquaintance with Poetry,
one makes the mental reservation—* good,
considering the class from which the chil-
dren and teachers are drawn.” Butin the
foreign schools, lately visited hy me I have
found in all these matters a performance
which would be pronounced good anywhere,
and a performance, not of individuals but of
classes. At Lrachenberg, near Dresden, I
went with Mr. Grullich, the Inspector, intoa
choolroom where the head class were read-
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a ballad of Goethe, Der Singer,; Mr. Grul-
lich took the book, asked the children ques-
tions about the hfe of Goethe, made them
read the pocm, asked them to compare it
with a ballad of Schiller in the same volume,
Der Graf von FHabshury, drew from them
the differences between the two ballads,
what their charm was, where lay the interest
of the Middle Age for us, and of Chivalrys
and so on. The performance was not a
solo by a clever Inspector ; the part in it
taken by the children was active and intelli-
gent, such as would be called good if comwing
from children in an altogether higher class of
school, and such as proved under what ca-
pable teaching they must have been. In
Hamburg, again, in English, and at Zurich

in French, I heard children read and trans-.
late a foreign language with a power and a
pronunciation such as I have never found in
any elementary school at home, and which
I should call good if I found it in some high-
class school for young ladies. At Zurich, I
remember, we passed from Reading and
Translating to Grammar, and the children
were questioned about the place of pronom-
inal abjects in a French sentence. Imagine
a child in one of our popular schools know-
ing, or being asked, why we do not say oxn
me le yend, but on le lui rend, and what is the
rule on the subject !

The instruction is better in the forcign
popular schools than in ours because the
teachers are better trained. But that they
are better trained come from a cause which
acts for good upon the whole of education
abroad—that the instruction, as a whole is
better organized than with us.  Indeed, with
us it is not, and cannot, at present, be or-
ganized as a whole at al), for the pudblic ad-
ministration which deals with the popular
schools stops at those schools, and takes
nto its view no others, But there is an
article 1n the constitution of Canton Zurich
which well expresses the idea which prevails
everywhere abroad of the organization of in-
struction from top to bottom, as one whole,
~ e hokern Leirantstalten sollen mit der
Volkschulen organische Verbindung pebracht
werden—the higherestablishments for teach-
g shall be brought into organic connection
with the popularschool. And men like Wil-
helm von Humboldt in Germany, or Guizot or
Cuzon in France, have been at the head of
the public administration of schools in those
countries, and have organised popular in-
struction as a part of one great system, a
part in correspondence of some kind with
the higher parts, and to be organized with
the same seriousness, the same thorourh
knowledge and large views of education,
the same single cye to its requirements, as
the higher parts.

e e

KxowLEDGE is no part of an cducation.—
Prof. Standish.
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RELIGION AND EDUCATION,

Uxber  this title the Zvangelical
Churchman contained in a recent issue,
one of the most liberal toned anicles on
this vexed question which we remember
to have seen in any denominational
paper. “Educition,” it says, * —by which
is not meant nerely the instruction of
youth in the usual and nccessary facts
and fancies which the term usually calls
to mind, but something infinitely more
wide and far-reaching than a mere effect
upon individuals,—cducation is devclop-
ment of the best that is in humanity, and
the constant reaching out towards the at-
tainment of the highest ideal of life and
conduct. This constitutes its relation to
religion, which is nothing more than de-
velopment in the same direction. The
term education is popularly applied to
mental, religion to moral and spiritual,
growth. But eack is an expression of a
different phase of one and the same truth.
Each is 5o closely identificd with the other,
that they cannot be divorced or disassoci-
ated unless by a misconception or per-
version of the meaning of cach.”

It goes on to explain the source of the
misconception which it conceives to
have arisen by saying: * The com-
mon notion of a religious life is one
made up of an almost ceaseless round
of devotions, the giving up of every natur-
al desire for pleasure and amusement, and
an austere and puritanical observance of
rites and ceremonics. But it is not so.
‘The devotional is brt one phase of the
religious life ; pleasure and amusement are
not under its ban; and austerity and
Puritanism was not the ¢ Gospel preached
in the Sermon on the Mount.””

“ And now,” it concludes,“the real poirt
at issuc is reached. The great need of the
day is instruction "n morality and in the
duties of citizenship. And the Sermon on
the Mount contains the best ideal cade of
national and individual morals that can be
found anywhere. It is true this codc
sets up an -ideal perfection. But does
not the grand and ultimate end of human
existence consist in the endeavour to re-
alize the highestideals? The precepts of
the divine moral code are the indispens-
able conditions of a future state of happi-
ness, the realization of which would make
a heaven of earth. This is the tremend-
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ous meaning of life and of humau exist-
ence, and hercin consists the supreme
importance of true education. ‘The re-
spousibility resting upon the individual
and upon the aation is of the gravest
character.  And thus it is that the educa-
tional policy of our country—involving
such 2 momentous issue as that of helping
to realize the end to which the whole
creation moves—should never lose sight of
control of the moral instruction of youth,
The primary duty of the Church and the
Home is to take care of the religious side
of life, and of the State to aid the church,
by enforcing the moral elevation of its
future inhabitants, and by instructing
them in the sacred rights and privileges of
citizenship. By worality is not meant
simply social purity and temperance, but
the widest and most generous meaning
that can be given to theterm.  Morality
and the rights and duties of citizenship—
undesstood in the light of the Sermon on
the Mount—contain as much and more
vital religion than average humanity in
this era can hope even to strive after.
Theology, as such, cannot be successtully
and profitably taught in our schools ; but
what can be taught is a system of in-
dividual and national morals upon which
all can agree,and which all those who have
the best interest of the state at heart, do
agree, must be a feature of our education,
al policy. if our stability as a nation is to
be permanent, and if we desire to aid in
the grand purpose, and participate inthe
glorious consummation, of human life,—
the re-uniting of it with the divine.”

And yet we think _hat this article,
despite its evident advocation of religious
instruction, supports the views frequently
brought forward in these columns. The
Lauangelical Clurchman rightly deaaws a
line of demarcation between educadion
and religion. ¢ Education,” it says, “is
development of the best that is in hu-
manity, . . . . religion is
nothing more than development in the
same directic:. dut on ather lines”® These
“other Iines” we have always contended,
are not the proper sphere of the school
waster or mistress, but of the parent, the
pastor, and the Sunday-school teacher.

Where the Ewvangelical Churchman exrs
is in failing to discriminate carefully be-
tween morality and religion. In its clos-
ing paragraph it unconsciously uses these
words interchangably. Morality — the
principles of right and wrong, the neces-

sity of always following "¢ right and
avoiding the wrong-~such things do come
within the province of the teacher,  Inces.
santly, in every lesson, during every hour
of school-room routine, he ought, both by
precept and by practice, inculcate moral
lessons.  But ““spititual growth ” he has
nothing to do with.

STATE INTERFERENCE.

Tue following article from the St. John,
Nuw Brunswick, Daily Teleyraph, is one *
which touches upun so vital a problem,
and touches upon it so clearly and straight-
forwardly,that we think it well-deserves re-
publication in a prominent place :

“In our time the State intetferes, and
ostensibly to aid, almost every form of
business enterprise. It has interfered with
the natural development of industries by
providing for their protection high impor-
duties on the products of other countries.
The natural result was the creation of too
many factories of certain kinds, with conse-
quent overproduction and financial ruin.
‘The State builds railroads, and provides
bonuses for other railvoads to take away
the business of the first. ‘The State has
undertaken to crect buildings, build piers,
erect and maintain ligithouses, dredge
rivers and harbours, carry the mails, make
roads, and, among a hundred other ser-
vices, to provide for the education of the
children. For every one of these services as
carried on by the State a pretext can be
found. He would be a bold Reformer who
would undertake to establish that the State
ought not to aid at least some of these
things. DBut, obviously, there is no logical
stopping place for this sort of thing, if the
State may properly do such things as it is
doing to.day in Canada and other coun-
tries. In England the telegraph system is
made a government service, attached to
the post office.  There is an essential con-
nexion between the two. A plausible pre.
text could Le found for the State acquir-
ing the express business in connexion with
the railway, postal and telegraph services.
From State railways carrying passengers
and freight there is but a step to State
steamships carrying people and merchan-
dise across the scas. Where then is all
this to stop? Certainly the ten“ency of
the times is for the State vo acquire more
and more of the business formerly left to
individual enterprise. And there are many
thoughtful and observant publicists who'




Oct. 14, 18%6.) -

think we have gone too far in that dirce-
tion already.

“Qur public school systen. is one of
which we boast. It has done and is do-
ing a vast work in training our youth,
cradicating ignorance and disseminating
knowledge. But on the other hand it is
as surely alienating the tastes of young

men from the agricultural pursuits which -

it is desirable that most of them should
follow. We have reached a state of
things in which the young men of the
rural districts will not stay on the farms
their fathers tilled.  Say what we mzy the
education of the day breeds dislike for
manual labour. The farms go wanting
their needed culture while the farmers’
sons crowd the ranks of clerkships, the
overcrowded professions, or the equally
thronged avenues of business callings, or
seek for petty government offices, or leave
the country. Where will the end be}
The important industry of the country is
agriculture, the one fer which the State
does least ; the one which the State
burdens to find the money for the ever in-
creasing services which the State assumes.
No one conversant with farm life now and
a quarter of a century ago, but will see
that as a result of changes brought ahout
by the State (federal and provincial),
farm property has bcen depreciated at
lexst twenty per cent., and stripped of the
workers to whom farming must louk for
continuance.

“Fhis is not politics but it is bigg.r
than politics.”

Upon this subject we shall have more
to say in our next issue. Mecanwhile we
invite the most serious attention of our

readers to this topic.
el LD S RT

REVIEWS AND NOTICES OF BOOAS.

¢ MonerN PETROGRAFIY,” by George Hunt-
ington Williams, of Jouns IIopkins University, is
an interesting monograph upon the application of
the microscope to the study of geology. The
author only professes to give the reader a general
outline of the scope of this, the latest branch of the
science of geology, with a brief resumé of what
has been accomplished by its most distinguished
masters. This, however, is done in a clear and
concisc manner, with an evident appreciation of
the important position this department of science
now holds.

The application of the microscope to the study
of minerals is not a thing new to scicntists,
although no practical results were obtained until
the investigation of Zickel and Vogelsang, carried
on ia Germany between the years 1862 and 1873.
So brilliant, however, were these discoveries that
a new impetus was given to the microscopical in-
vestigation of rocks, and to-day it may be safely

said, that in German universities the microscope is
considered as impartant an adjunct to the science
of mineralogy and geulogy, as it is 1o that of hiv.
logy. These discoveries, by bringing to light their
very intimate structure, has revolutionized the for-
mer classifications of a large number of racks,
This is especially true of the class commonly called
Eruptive.

To these the change in classification has heen
quite as radical in its nature as that which obtained
amongst the vertebrate animals when classitied by
Cuvier withreferenceto their anatemical structure,
and not as formerly with regard only 10 their
superficial peculiarities and likenzsses.

But, more valuable than all this, by means of
the microscope a flood of hight is being thrown
upon the origin and his «y of the primitive crys-
talline rocks, regarding which the bouks are filled
with conjectures and hypotheses without number.
Indeed, the researches of scientists in this hitherto
unexplored region, have been aleeady so extensive
that we may shortly hope to have as thorough a
knowledge of the origin of the carly igneous and
metamorphic rocks, as we have long had of the
more recent sedimentary strata, by the investiga
tions of Sit'Charles Lyell.

In some few of the American universities, most
notably at Johns Hopkins, instinction is given in
the scicnce of petrography, but we believe it forns
no part of the course in Toronto University, or the
School of Practical Science, a fact much to be
deplored.

———— e

THE recent uncovering of the mummy of
Rameses 11, ¢ king of Eaypt and oppressor of the
Jews in the time of Moses'’—in a word the Pharoah
of the Old Testament—is to be commemorated by
Cupples, Upham & Co. in an illustrated broadside
giving in full Professor Maspero’s report and the
letter of Brugsch.Bey, with three engravings from
photographs of the mummy s'ripped of its cover-
ings and displaying the strongly marked, masterful
features.

Tue Atlantic Monthiy for October contains a
goodly list of articles, both heavy and light. Mr.
Henry Tames' ¢ The Princess Cassamassima®
reaches its forty-sixth chapter : Mr. Bishop's *“The
Golden Justice ™ its thirtcenths 3 *“ Charles Egbert
Craddock’s” **In the Clouds ™ its twenty-filth, Ms.
Hayward speaks of ¢ Christopher North ™ under
the title of ¢ A Literary Athlete ;" N. S. Shaler
writes on ** Race Prejudices ;™ 13d «ard Hunger-
ford on ¢ The Rise of Arabian Learning.” In
addition to these the principal papers are ¢ Abra-
ham Lincoln,” * Bacon's Dictionay of Boston,”
and ** Hutchinson’s Diary : Second Volume.”

Of *¢ The Sacred Buoks of the East, Transtated
by Various Oriental Scholars,” and edited by F.
Max Mtiller, a writerin the Quarlerly Reviewo says:
“It is not for the artistic merit of the works it
contains, nor for the value of its divect and casily
intclligible statements of either ethical or religicus
thought, that the project of this serics of transla-
tions demands our hearty sympathy. It is because
it brings together fur the first time, and in a shape
and mannce which take their use easy to students,
a number of the most valuable ancient records of
the early ideas, and customs, and betiefs of man-
kind, because it gives the authoritative texts which
are the only means by which scholars of the requi-
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site training will be able to explain to us some of
the most interesting phases of that lacer, though
still ancient, thoughit which grew out of these carly
beliels, and because it thus affusds the very geeatest
possible aild te the comparative study of the his
tory of ideas, and especially of relie  ssideas. Tt
is only by means of such connccted effert that so
magniticent a yesult as has been here achiceved
would be attainable.  We may regret that there
are at present no trained men set apart for the
study of such records,  Parhiaps before long there
may be professorships of the comparative study of
the history of seligious beliefs at both of our old
univer-ities  Meanwhile we rejoice to notice that
a second series of these translatione has been an
nounced and has actually begun to appear.

D. C. Hearn & Co. have ready ** Dr, G. Stan-
ley Hall's select Biblgraphy of Pedagopical Lit
eratnze,” a volume of over 300 pages made up of
lists of buoks—the best books—covering every de-
partment of cducation. ** Studies in Greek and
Roman History,” or * Swdies in General [is-
tory,” from 1000 B.C. to 476 A.DD. By Mary D.
Sheldon, recently Professor of History in Wel.
lesley College. ¢ IHustrations of Geology and
Geography.” For use in schools and familics, By
N. 8. Shaler, Professor of Palwvontology, assister]
by Wm. M. Davis, Asst. I'rof, of Physical Geo-
graphy, and T. \W. lHarris, Assistant in Dotany,
Harvard University. ¢ The Study of Latin in the
Preparatory Course.” By Edward L Moris,
M. A., Professor of Latin, Williams College, Maxs,
* Progressive Ontline Maps of North America,
Sout!, Amcrica, Furope, Central Europe, Asia,
Africa and the United States.  Printed on sub-
stantial drawing paper, adapted to lead pencil or
to ink. The ¢ Desk Outline Map of the United
States.”  Prepared by Edward Channing, Ph.D,,
and Albert Bushnell Hart, Ph. D)., Instructors in
Harvard College.  “* [faufls Marchen: Das Kalte
Herz,”  Edied, with Notes, Glossary, and Gram-
matical Appendix, By W. I, van der Smissen,
M A,, Le urer on Gennan in University College,
Toronto, and cditor of the admirable edition of
Grimw’s  Marchen, ¢ Elementary  Coutse  in
Practical Zoology.” By B. P. Colton, A.M.,
Teacher of Science, Ottawa fligh School, Tl
* fow to Teach Reading, and What to Read in
the Schools.” Ry G. Stanley Hall, Professor of
Psychalogy and Pedagogy, Johns Hopkins Uni.
versity.  ** An Introduction to the Study of Robert
Browning’s Poctry.” By Hiram Corson, M.A,,
LL.D., Professor of Rhetoriz and English Litera-
ture in the Cornell Univenity.

BOOKS RECEIVED.

Intermediate Prob ems in Arithme'ic jor [Junior
Classes, By Emma A, Welch, Montgomery
School, Syracuse, N.Y.  Syracuse, N.Y.: C.
W. Bardeen, publisher. 1886,

Pedagug.cal Biography. No IV. Jean Jacques
Ronsscau. By R. . Quick, Syracuse, N.V.:
C. W, Bardeen, publisher. 1886,

No. 111, [John [locke,
By R. H. Quick. Syracuse, N.V.: C. W,
Bardeen, publisher. 1886,

Topics and References in American History. With
numerous Scarch Questions. By Geo. A.
Williame, A.M. Syracuse, N.Y.: C. W.
Yardcen, publisher. 1886,

Pedagegical Biography.



618

THE EDUCATIONAL WEEKLY.

- [Number o1,

Mathematics.

PROBLEMS IN ARITHMETIC

SUITABLY. FOR CANDIDATES [I'REPARING FOR
THE ENTRANCE EXAMINATIONS,

1. Two-THIkDs of A’s money is equal to 3{ of
B's, and § of B'sis equal to § of C's. Altogcther
they have $2,468; how much money has each?

2. Find total cost of 1,275 fcet of Jumber at
$7.25 per M.; 6,743 fect of lumber at $12.50 per
M.; 7,295 feet of lumber at $7.75 per M. 7,326
feet of Jumber at $9.25 per \i., 8,753 feet of
tumber at $5.25 per M.; 725 feet of lumber at
$24 per M.

3. What will it cost to purchase bricks fora
wall 160 ft. lony, 6 ft. high, and 18 inchesthick ;
bricks being $6.25 per thousand, and ¢achbrick {in
cluding mortar), being 8§ inches by 3% inches,
and 3 inches thick ?

4. A boy hopson an average 1 yard 3 inches.
How many hops will he make in 3/ of y~ ofa
mile?

$. A man sold a farm for $7,570, gaining $700
and ¢ of cost.  Find cost,

6. What number must yon add to 73} that the
sum may be exactly divisible by 3?2

7. A can do a piece of work in 3£ aday; Rin
$ ofaday; Cin s days. Find the time inwiich
all working together can doit.

$. Theaverage of five numbers is 433,% 3 the
fitst number is 756, the sccond 234, the third S12.
If the last two are equal, find them.
Answers will be given in a fatuse issuc.
Hurox,
(7% ke continuced.)

FACTORING.

To the Editer of the EvvcaTionar Wrmey,

Sir,—The factoting of symmetrice® cxpressions
of the 5th, 6th and 7thdegtee 1 fina to be some-
what interesting.  The * Hand Book ** of Algebra
shows very nicely how to find 2 factor of two
dimensions ; but I bave not scen any method of
finding f2ctos of higher dimensions.  The follow-
ing method I have found to work well :

Required the factors of a*(h—c)+43(c-a)ic*
{(@a-8). Heca-b is foznd to ez factor, and
consequently &-c and c~a, The remaining fac-
tor is of thsce dimensions and must be of the form
mia? 4+ 4%--¢?) + a(a*b4-bic+ cFa) -+ i{lPa + U
a’c)fxak when m, 7, & and £ asc independent of
a, band ¢; conseqeeatly a¥(l- )3l (c~a)i-c*
{a-1) = (a=8) (=) {c=a) {m{a>+L+c3)+
ala?l ¥ ¢+ cfa)+ {bra+ b+ a’c) sl b
Now since the valees of 3n, w, I and 2 do not
depend on the valses of a, & and ¢, we may et
c¢=o0, then we have ath=—lbtam ~al{a - ) 4 m{c*
) Laah+la

S ar3liRrsatl+lam  —-minddiAY - anth -
{ab?, now cquate cocflicients.

om=-13n -tand Iss-1.

To find =,

a*lb=c)+d¥c~a)tct{n-l)=

~{a~tjb~cc-a)la>+ldte? paFlplio s
c’adb’a-fcdtate—ann }

Let a=1, =2, c=3,

and weget a= —1,

Consequentlythe factors ate at -hli—r 6~ «,and
= { @34h34-e? 4 abfe+ ) F-belh + ¢) 4 cale4-a)
+abe) .

The following may be solved in a similar way :
ath - )3 303~ Yt = 1) a3~ L)+ 13
b= e}tcad(e~«); alfa—~b) 4 leth—e)® +ea
c-a)3.

W, W.

Peffestaw, IRELAND,

FIRST YIEAR IN ARITHMETIC.

AlMS,

L. Ta teack all the facts in cvery number
frout one {o fen inclustve.

This mears to teach anumber, for example
4, as a whole ; the equal numbers ia ir, 3-=2
=2 (division) ; the equal numbersthat make
it, 2 x 2=1 (maltiplication) ; the equal parts
ofit, % of $=2 (partition) ; any two cqual or
uncqual numbers that may be found in it
4—2=2, or §—1=3 (subtraction) ; and any
two equal or unequal num bers that form it
2+2=4, or 3+1=4 (addition).

1. To teach ke figures that represent tke

numbers taught.

Pupils should not cnly be able to tell the
nine digiis and the cipher, but should, also,
be carcfully taught 10 write them upon their
slates. The order of difficulty in writing
figures has been found to be asfollows: 1,4,
70,9, 6, 3,3, 2,8 Aftcr the Arabic figures
have been learned, the Roman numerals to
ten may be taught.

11, Toteack the use of the signs 4, —, X,
<, and =.

At first, 4+ canbe calledand; —less; %
taken ; =, contains, or in ; and = is, o7 are,
according to the sense. For example, lot
the o1al cxpression for 3+ t=43be, three and
one arc four; for 3—~2=1, three lcss twois
orne; for 3% =2=0, threc taken twice is six,
or, three twos aresix ; for 3<-2=2, four con-
tains, or holds, two twice, or twe in four
twice ; and for £ of y=2, one-half of fouris
two.

JV. To feach pupils to arrange zcork on
2heir slates both neatly ard guickly.

Too much pains cannot be 1aken in train.
ing pupils to write the figures and sigas
taught apon theit slazes. Theteachershould
neve: receive any work that is carelessly
done. Special lessons in making figures and
signs, and in aranging work on the slatc,
should be given.

STEI'S.
1. Giving the number in a group of objccts

without counting, as how many 111 do you
see?

2. Adding groups at sight without count-
ing, as, kow manyarc 1l and1112

3. Separating & group into two groups,
and subtracting cach fromit,as 111into I'1
and J; 111 less2is1l,and 111 less Ilisd,

4. Multiplying groups of objects, as two 1 I
ITarellll

5. Dividing groups of objects,as 111!
centains 11 twice.

6. Scparating a group into equal parts, as
one-third of 111 is 1.

7. Teaching the figures and signs.

METHODS.

1. Develop the operations by means of
objects.

2. Have what has been done expressed
with marks and figures.

3. Go throngh the same operations with
abstract numbers.

4. Fixthe operations by giving many prac-

tical problems.

5. Form tables illustrating thc operations
taught ; for example, thetable for four would
be: 3415 1435 4-15 4-3; 2423 3-2;
4X1; 1Xg; 4313 N of 345 2x2; 2xy;
4725 2ol g5 3%4; 445 ol 4

DIRECTIONS.

1. Use objects the childrea can handle.

2. Have a great variety of objects on the
table.

3- The teacher and pupils should work to-
gether.

4. Encourzge the class to make original
examples,

5. Allow beginners to use their own lan-
guage.

6. Always keep the pupils up to their bast
cfiurts.

CAUTIONS.

1. Lead the children from the concrete to
the abstract.

2. Pupils lcarn by sseing,doing and talking.

3. Be careful toteach numbers, not simply
figures.

4. Have the pupils discover every new fact
for themselves.

3. The pupils should do most of the talking.

6. Master each number before passing to
the next.—Soxthiveslern Fournal of Edu-
cation.

m—————— i —————

Ix London, England, and Bremen, Prussia,
the longest day has sixteen and a half
hours. In Stockholm, in Sweden, the long-
est day has cighteen and a half hours. In
Hamburg, in Germany, and Dantzig in
Prussia, the longest day has scventeen hours.
In St Petersburg, Russiz, and Tobolsk, in
Siberia, the longest day has rineteen hours,
and the shortest five. In Tomneo, in Finland,
the longest day bas twenty-one hoursand a
half, and the shortest two hours and 2 half.
1n Wardhuys, in Narway, the day lasts from
the z21st of May to the 2208 ot July, without
interruption ; and at Spitzbergen the longest
day is threc and a half months. In New
York the longcst day, Junc 19th, has fourteen
hours and fifty-six minutes; at Montreal,
fificen and a half hours.—Sckool Sufple-
merd.
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Methods an;l }llustrations

—— -

AIMSAND METHODS IN TEAC H-
ING ENGLISH LITERATURE.,

FoRr clearness and definiteness 1 present
this work under the two heads above ; viz.,
Aims and Methods. Ains antecede and in
a degree determine Mcthods,—hence, in
logical order, we consider

Jo=AIMS.

1. Negatizely.—In a true system of teach-
ing literature, it must not be the aim to
tecach merely the biographies of authors.
Tnis has its place, but a subordinate one ;
and it is not English literature, only bio-
graphy. 1t is nceded to give a setting to
literature as geography is needed in the
study of history ; but geography is not his-
tory, and biography is not literature in the
sense used in this paper.

2. Nor is it enough to read fine eulogies
on authors or their works. These are attrac-
tive and instructive, but they are not English
literature in the sense before us. Study
adost literature is one thing, and the study of
literature quite another.

3. Nor is it enough to study a few short
extracts from a few leading authors. These
represent the style and thought of an author
rauch as the pendant represented the style of
his house by showing a single brick. The
aim, therclore, is not biography only, nor
culogics only, nor tid-bits of poetry, the
mere sweetmeats of literature, but mastery,
~—mastery of the thought and style of a few
of the masters in English literawre. (By
mastery of a style, I mean the ability to use
it in writing; ¢ g, to write in it witha
rcasonable degree of case, when the occasion
demards, and the writer wills it.) This, then,
is the aim, as 1 understand it, in teaching
and sty ing English Literature in colleges,
normal, and high schools. The broader and
remoter aim is “« improve the style of those
taught, and thie gh them in a limited but
positive degree, our language and its litera-
ture. This brings us to the other branch of
our theme.

11.—)ETHODS.

1. The first step in this work should be the
study of a geod text, giving authentic bio-
graphics of authors with choice selections
and a few gem quotations from writings of
same. The quotations should be committed
to memory and the sclections studied in con-
nection with the biographies. This study

should include both matter and style,—style"

being chief. The latter should include var-
ious clements ; as words, long, short, famil-
iar, Anglo Saxon, or Latin derivatives.

=. Sentences, long, short, balanced, juris.
dic, loose, direct or inveried, simple or ic-
volved, and the like.

3. Style in general; as figurative or

plain, smooth or rough, condensed or diffuse,
clear or obscure, elegant or crude, strong or
weak, and the like. All this must be brief,
rapid, and attractive, so as to sharpen the
critical sense and awaken a desire for larger
and more thorough attainments. The num-
ber of authors to which this analysis can be
applied must be smail.

If but onc term,—e. ¢., one-third of year,
—-be given to this work, I recommend that
not exceeding one hundred or one hundred
and twenty-five authors be studicd, and the
other five, six, or seven hundred presented
in some texts be relegated to the referc wce
library to be hunted up when occasion de-
mands. This excessive fullness now begin-
ning to crowd this department is tending to
a mere stuffing of the memory rather thanto
the development of either literary taste ot
critical ability.

Second Step, or second general division of

the werk.—After one term in the above wotk
comes the study of literature proper, called
in some institutions * English classics,”
This term, as 1 understand it, means the
writings of the masters, and holds the same
relation to English literature that the
ancient-classics hold to Greck and Latin
literatures. The authors chosen in English
vary in diflerent schools and colleges as they
Go in Greek and Latic.  Perhaps no five oug
of ten institutions in the land exactly agree
as to authors and amounts studied in ancient
classics; so in English; while some take
Chaucer and Spencer, 1 would take Addison
and Junius, or Macaulay and Emerson.
Almost all take Shakespeare and Milton.
These latter are studied more for matter
than for. style; Shakespeare for brilliance
and human nature; and Milton, in “ Para-
dise Lost,” for theology and sublimity.

For method in this second division of the
work I submit the following :

FIRST STEP.— (@) Read and examine the
outlines of x piece ; (3) each member of the
class point out at least one excellence in
cither matter or style; {¢) in next lesson,
two or three, and thas on, as time and ability
of pupils will allow. If the excellence be in
matter, ict it be stated whether in cleamess,
brevity, force, wit, humour, imagination, pas-
sion, or what2 If in siyle, let it be stated
whether it is in the words, or in their arrange-
taent, or both. If in the word, is itin the
Ietter orin the idea? The teacher must show
tkat some words have a literal or intrinsic
beauty irrespective of the idea,—as Hia-
watha, Minnchaha, Patagonia, Nova Zembla,
Alhambra, and the like. Here we study the
sounds of the letters separately, and in com-
bination, and decide some of them pleasing
and sume of them otherwise, and for reasons.
He should show that certain other words
havea fonctional or associate beauty because
always expressive of ideas, delicate, pure, or
exalicd,—as fairy, seraphic, angelic, cclestial,

and the like. Further, is the word long, short,

generic, specific, technic, and the like?
Sentences.—-The treatment of the sertence

is much as that given under biography, only

more extended.
Genere:l.—1s the style concise or diffuse,

clear or obscure, strong or weak, abrupt or
smooth, and wherein? s it plain or figura-
tive? If figurative, what class of figures,
simile, metaphor, personification, or what;
and for what,—7.e., for clearness, beauty, or
force? Is the author didactic, argumenta-
tive humuorous, witty, grand, sublime? If
sublime, point out some of the elements,
whether in pouer, velocity, loudness, dark-
ness, and the like.

Caution.—The teacher should not accept
the cheap platitudes, fine, deautijul, admir-
able, grand, and the like. These are long,
showy passages, lcading nowhere.

SECOND STEP.—Take two or three or five
pages, according to strength and time of
class,and apply two or three of these ariteria;
next lesson, another set ; next, another; and
thus on until all are applied.

THIRD STEP. —At times,class should point
out (1) all supcrfluous words; (2) any word
for which a better can b= substituted ; (35)
any construction affecting either elegance or
force ; (4) any imperfection in thought which
they can improve.

FourTH STEP.—It will be well for the
teacher, or the teacher and pupil jointly, to
make an analysis of the style of each author
studied. This analysis should comtain at
least the following: (1) Words; (2} sen-
tences; (3) general. Example in Addison
as follows::

1. Words.—Choice often eclegant; full
average length ; many open vowels, hence
smooth ; above the average of Latin deriva-
| tives.

2. Senfemce—Full average length ; direct,
—7. &, ncndnverted; plain,—7 &, non-
figurative; simple,—7. ¢, non-insolvent;
often rhythmic, hence musical, hence pleas-
ing.

3. General—Usually not condise, even at
times difiuse ; . ¢., often ten words where
one would do,—often a relative clause when
a participle could take its place, Seidom
bold, strong, or impassicaced, and scarcely
ever grand. No statcliness as in Johnson;
no sabre-thrusts, as in Junius;. no flashes of
brilliance, as in Shakespeare; no flights of
sublimity, as in Milion.

FiFri STEr.—After this analysis, have
the class write portions of the story, chapter,
or picce in their own words, but so neasly as
may be in the stylc of the author. This exer-
cise should be continued through several
lessons, or until the popil catches the
author’s style and spirit.

SIXTH STEr.~—Afier all the preceding is
well done, have the pupil write original pro-
ductions in the style of the author, or s
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nearly in his style as  issible. This is the
crowning step of the whole,~the brightest,
topmost flower in this field of work. Thisis
the ultimate end set forth under the head of
Asms. It is the crown and reward of the
student’s efforts in this department of litera-
wure. 'Tis the mastery of the style of one of
the masters. The student is now able to write
in this style, and so does when occasion de-
mands and he so wills. This author mastercd,
we take another and another, till three or
four or mote arc mastered,—one presenting
the easy clegance of Addison; one the
didactic simplicity of Bacon; one the epi-
grammatic terseness of Emerson; another
the condensed farcefulness of Junius.

Caution.—1t is pot intended that the stu-
dent shall write in all of these styles on ali
occasions, nor even some of them on all oc-
casions. No; his individuality is to be
preserved. When in an Addisonian moad,
with an Addisonian theme, he is Addison ;
aud when in a Junian mood, with a Junian
theme, he ts Junius ; and thus on. But his
prevailing mood is his own, and then he is
essentially himself in his truest and fullest
individuality. So his prevailing style is self,
while bis richer style is self plus others
when needed. 14, however, it be objected
that this training in other styles will impair
individuality, we answer “No.” But if the
objection be urged, we answer that it preves
too much. On the same ground, the study
of Latin, Greek, French or German, one or
all, instead of developing the student’s
lingual ability, impairs his individualily, and
so harms his use of English. Wec arc of the
opinion that no one will contend for this;
surely no linguist will.

In conclusion, 1 desire to state two otker
propasitions, which I hope will commend
themselves 10 the approval of the reader.

1. A mastery of cither the Eaglish lan-
guage or its literature does not come by ab-
sorption nor by intuition, but as other
branches of learning,—by study, systematic
and protracted.

=. A mastery of Latin and Greek does not
of necessity give a2 mastesy of English.

5- The lack of extended training in Latin
and Greek does not aof nccessity prevent
skill and power in the use of English.

3. As arule, we master any given science
or art by siudying that science or an,
rather than by studsing anather. (2) When
when we want to master botany, we do not
stcdy geology or astronomy. (8) In conform.
ity 1o this law, the Grecks, when they
wanted to master Greek, studied Greek, and
rot Sanait or Hebrew. ia visw of this law
and this example, what ix 10 be inferred con-
cemning the study ol English 2

5. The Eaglish Ianguage is the vehicle of
the ablest diplomacy in the world ; is the in-
strument of the largest commerce in the

world ; is the depository of the richest liter-
ature in the world; is the happy medium of
the largest disseminaticn of the Gospel; and
is spoken by a larger number of peopls than
any other language of easth. Added 1o this,
a voice of prophecy,—not loud, but clear,—
is heard saying, ¢ This is yet to be the lan.
guage of all civilized men.”

Inthe light of the above and kindred {acts,
the question appropriately comes,—Should
not the Eaglish language and its literature
have alarger place in our courses of study
than they are at present, even if other lan-
puages and literature shall be compelled to
lhave less 2—Journal cf Education.

P

A VALUABLE LESSON.

A GOOD story is told of the late Professor
Morren, which carries with it a valuable
lesson in scliool mznagement. He had a
high-strung Beacon Hill damsel as one of his
pupils, who made herself particularly obnox-
ious by her haughty and even insolent bear-
ing, displaying her contempt for all about
her so markedly that it became at last
anbeacable.

*‘1knew her mother it France,” said the
professor, whost broken English there is no
need of produciag here, “and she was a
most exquisitely modest and unassaming
woman. But the daughter was so insolent
thiat she had to have a lesson; so I said to
her: ‘Will you be so good as to remain
after the lessen? I have something to tell
you." She stays, and in her haughiiest
manner she says: *You wish to speak to
me?’ .

“*Yes. You are Miss So-and-so2’

“as \'cs'!

¢ € And you live at No. ~—— Beacon St 3’

es & \’u.'

¢ And your fatker is Mr. So-and-so 1’

t%“e YC!.'

‘¢ And youar mother is the lovely and
sweet Mrs. So-and-so I have met in France?’

e Well 2?

*¢Oh1 s2id, ‘voa are sare there is no
mistake?’

“¢No mistake! Vkatdoyouamean?

*‘1 am excecedingly sorprised that vou
¢ome of such = family and so well born.”

el s;r ! ?

‘*¢1 am maoch surprised. 1 have been
sare you came of new.rich family, some
parvenu~—'

“*Sir?”

***Yoa think, Mademoisclie,’ 1 said, soft-
caing my manaer, ¢ that havghtiness is aris.
tocratic.  Now you will pardon an old man
if I remind you that the coutrary is truc. I
have known yoar mother so long that I dare
to be frank with you. Yoo have been very
insolent in the clas”

#¢1asoleal, Monsieur??

¢ Yes, Mademoiselle. You have mis.
taken this for a mark of aristocracy. So
does the daughter of the Jew money-lender.
You had much better copy your mother,
your gentle, lady mother.

“And I made her my best bow and left
her to think about it. And she was a gnod
girl afterward ; a very good girl,”

Concerning this stary, the Boston Courier
well says: *“It is a pity this wise and
shrewdly worded reproof could not sink into
the heurts of many a young girl to-day who
foolishiy fancies she is asserting the loftiness
of her social position by an insolence which
only proves that she is not sufficiently sure
of her standing to cease to be troubled about
ir. 1t takes a good mary generations to s=t
one socially so high thatone does not need to
condescend to any human being.”—New

York School Fournal.

-—

DON'T.

Dox*rsnub a boy because he wearsshabby
clothes. When Edison, the inventor of the
telephone, first entered Boston, he wore a
pair of yeilow linen breeches in the depih of
winter.

Dozt snub a boy because his home is
plain and unpretending. Abraham Lincoln’s
early home was a log cabin.

Don't snub a boy because of the ignoraace
of his parents. Shakespeare, the world’s
poct, was the son of 2 man wilo was unable
to write his oxn name.

Don"t snub 2 boy Lzcause he chooses an
tumble trade.  The author of the Pilgrim’s
Progress was a tinker.

Don’t snub a boy because of physical de-
formity. Milton was blind.

Don’t snud a boy because of dullness in
ais lessons.  Hoganh, the celebrated painier
and engraver, was a stupid boy at his books.

Dont snub 2 boy because he siotters.
Demosthenes, the greater orator of Grecece,
oversame a harsh and stammering tongue.
—JZx.

R ——

EvERy teacher in the Jand, who is doing
thoravgh work in any line, no matter how
simple, whe it cvery recitationis to be satis-
fied only with the troth, as {ac as the child
can know it,and nothing bat thetruth, is
the mos: tremendous teacher of pure honesty
that the child c2n have,—~and her silent, per-
sistent demand, day by day and hour by
hozr, on the child and en hersclf for zeal
thiorosgh wask, is worth 10 the foiare manor
woman more i inculeating & revercnce far
the truth than all the sermons hecoald hear
preached on the subject ifhe sat and listened
from Janoary to December.—New Ergland

{ Joxrxal of Edugaliorn.
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Correspondence.
WOMEN'S EDUCATION AND 1170-
MEN'S HEALTH.

To the Editor of the Evteationar WeekLy.
Sir,—As you reprint without comment the
remaths of Dr. Withers-Moure on this subject,

pezmit me to take exception to some of his posi-
tions.

p—— — = e,

Ds. Withers-Moorc assumcs that the demand of
women fo.: a higker cducation of the kind formerly
confined to mea 1mplics competition between men
and women in all spheres, including the military
onc. That I am not misstating his opnion is plin
from his express asseriion that ** this higher educa.
tion will hinder those who would have been the
best mothers from being maothers at all, or, if &t
docs not hinder them more or less, it will spoil
them,” and from his implied assertion that the
¢* proper function ™ of women is the bearing and
rearing of children. There is no nceessary con-
nexion between the demand of some women for
higher cducation and the demand of some women
to e allowed to practice madicine or law, 1 vote
at political clections, 10 scrve 0a jurics, of cven to
command armics. The desize of a woman forin-
tellectaal cultvse may be quite legitimate and even
ladallc, if all these other demands are focad to
Le the reverse. The craving for knowledge is
natzral 1 it is ot limited by sex, and it ought to
be gratified, if the gratifiation cannot be shown
to iz darimental 1o the phpsical, intclicctual or
moral natere of the individual, without zcgard to
scx.

Assuming that the proper fenciion of woman is
matcenity, how dozs Dr. Witherss-Moote know
that higher education teads to uafit women forthe
discharge of this funciion? No oaccan dogmatize
q grisri onscch aschject.  Theappealmustbcto
cxperience, and fostanaicly thereisnow expericnce
of the mon practical and varicd kind to appeal to,
thoagh Dr. Withers-Moote scems not o kaow of
its existence.  In the United States women have
been admiited in larpe numbers, and for tnany
years, to coilepes of a high clase.  Some time ago
the Massachuseets Statisical Depaniment made
exkaacive inqairics for the pmzpore of ascertaining
the cfiect of oalleqizic work on the women them-
sclves, and on their ofipring.  The statissics col-
lecied were earzfelly ** taloced,”” wnder the soper-
inicrdence of the most expert ssatist oa this con-
tisent, and the roslt was mose satisfactury than
stiprising o those whe fclt confident from thair
oxn alscrvaiions that coilepe cotrses 1end o im-
p2ove the healih of women rather than atharwise.
Cullcge trainad waomea make on the average motc
healiby wives and mothers than women who have
had a diffcreny rainiag.

Ceriozs 10 say, the avihuritics and facis cliad Ly
Ds. Withers-Moore ia ssppost of his conteasion,
makcdirertly agaiast it.  Take that Osford tator,
for instance. If 2 man’s fatc depouls more
on hir mothar’s characier than on his fathers
—amd it Jocs—how imporiant that the mlhers
trxizisg shoxld e lilkral! She shusld have
caozgh of seicnsific knowiclze to tealle to make
her children take 2 scientific intesost ia their phye

-sial earfroament. She shoald have cnocgh of
Titetary colicze to te ablc to geide thar literary

training, and to know whether their professional
teachers are worthy of the trust reposed in them
She should have enough of philosophical capacity
10 be able tu give her children a glimpse of their
own marvellous mental and spiritual.organizations.
If she has these qualifications for maternity she
has the * higher education *’ to which Dr. Withers-
Moore objects.  Would Bacon, and Buffon, and
Cuvicr, and Goethe have been less great than
they were had their mothers been educated more
nighly than they were?- What would have made
them so?

But all this discussion keeps the question on far
100 nartow a ground. The ** proper function * of
woman is not maternity, but the discharge of
whatever duty she may find imposed on her by
Pravidence. Many women never matry 3 arethey
all superfluous? Many magicd women become
widows, and if they happea tobe childless aze the;
alsosuperfluons?  Woman, 2s woman, owes dutics
to herself, to her relatives, to society, apast alto-
gether from the marsiage relationship, duties which
she neplects at her peril whether she is martied or
not, dutics which she can discharge morc eflectively
the more liberally she is educated.

Ds. Withers-Moore's ideal of woman is that of
the * clinging vine,” and he fecls gestive and angry
because women show a growing desite for an
cducation that will make them less dependent.
Pezhaps it would be more cotrect 1o say that his
ideal is that of Tennysea's * fat-faced cunate ™ in
¢ Edwin Morris ™:

“*] take it, God made the woman for the man,

And fur the good 2nd increase of the world.

A preuty face is well, and thisis well

To have a dame indoors that tsims us up

And keeps us tight 3 bat these uateal ways

Scem bt the themes of writers, and indeed

Worn threadbare.  Man is made of solid stuf.

1 say, God made the woman for the man,

And fur the good aad increasc of the world.”

Onc of the best {catutes, 10 my thinking, of the
sncial tendencics of the present day is the progress
that kas been made, is making, and is likely to be
madc toward the realization of a totally different
ideal. It wozld be better for Dz, Withers-Moore
to accept the sitzation and devote himsell 1o im-
pressing on women the necessity of crefaliy guard
ing theit healibh whatever their calling in life may
be, W iiousToN.

Outoler Gti, 1556,

Ny —

Educational Intelligence.
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ALUA COLLEGE,

AT tke last meciing of the board of management
of this coilenc, the chief matter consideted wasthe
propused new Ixilding. The board expressed
great satisfactivn with Mr. Balfoxs’s last plansaad
considerad iz desirable to creet the new Wkeildings
afics those plany, akhosgh they wotld accossitate
a larger owlay than at first coatempiated. Vet it
was Ueiter to delay than matilate the plans by oy
ing to diminidi thz cont o them.  The folloning
Tesolntion uaanimoasly adopted will explain the
siteation felly. A vigorous cfiort will be made to
sceure the additional $3,000at an casly date, that
the nex Imiiding may be procecded with in culy
spring. It was moved by Rev. J. €. Sanderson,
M.A., secondad by Rev. A, M. Phillip, B.D,,

agement has authotized and ditected an extension
of the college buildings, serting a limit of $14,000
to cover the entitety of building, heating and fus-
nishing, 2nd requiting at least $3,000 to be raised
on good subscriptions for the huilding fund, and
wheteas, on careful examination the boasd finds
that acceptable plans cannot be sealized on the
limit of $1.4,000 previously sct, while on the other
hand the amount of the subsesiption required has
been raised, and thete is teasonable expectation
and carried, That inasmuch as the board of man.
that the improved plans will call forth dasger sub-
scription, thercby not increasing the obligation of
the board much, if, any, zhove the original intent,
therelore resolved on reconsideration of the action
cf the board hitherto taken, that the above Jimit
of $14,000 b enlarged to $20,000, and the former
tequitement of sulncription be increased 1o $5,000;
that the building committec be authorized to make
atrangements preparatory to building on the new
plans in the spring of 1857, provided the Emit of
$5,000 be reachezd in subsctiptinn, the arrange-
ments to be reposted to the board as soon as the
timit of subseription shall have beea seached.

SCHOOIL. ATTENDANCE IN GER-
HANY AND FRANCE.

Wuerever I inquited, in Germany and Swit-
zesland, inspectors and teachess assured me that
they had not to complain of the parents 5 that the
children were sent to school regelasly. By look-
ing at the repisters 1 was able toassuse myself how
few of the aliscnces were entered as contumacious.
A contumacious abisence, I was told, was ncver
passed over ; and on onc occasion I was mysclf
present when the school officer was despatched to
fcich an offender—a gitl—and fctched her. But in
general the chillren have the habit of coming 10
school as a matter of coarse, and the pareats have
the habit of acquicscing, as 2 matter of cousse, in
thcis children's going. Thisis the preat matter.
1 was told that the magistrates, when cases came
hefote them, were ap? to be lenicnt ; and, indeed,
2 local landowner and magistrate in a Silesian
village, when 1 asked him, peiating 1o 2 passing
villager and ki bay, ** tiet if that man was sum.
moned and declared 10 you that he kept his boy
fram schoo! becasse he was teo poor to do without
his labozr, what wosld yvou <3y 2™ answered me in
Englichs ** I mesld romain silnt” Batinhat
veryviliage the mastzr of thesckool told me that not
a aase for summoning a chilid had asisen for thelast
1en years.  Exven more palpalle wac the evideace
of segolar atiendance in the litile Zarich schodd al-
1cady mentioned by me. 1 atrived there wholly
uaannounced and unexpecied, and asked o see the
segisters 1 fusrd foriy-cight children enteredd, §
cozated forty-six preseat in school Ixfore me,
and lcarned that the tww alneatces wete ke away
becazse of the Infections fever ia theds Gmiily. In
great cities thare is less regelasity of =itendance
thaa ia the cosatey : the Herlin monicapaliy ia
1583, with 133.3t1 chillzen in school; intlicied
pemiiics on 1,181 heads of familic.  In France
the attendance i¢a pom? deal las segular than in
Gesmany 3 ia the atry, 1am told, cpecially.
The esialiishad haldt of school-poing has nol yxt
had time to le formad there.  Bat the law dtsell,
in Francr, gives a sarpeisiag license for perindical
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absences from school. At the age of cleven the
child can leave school if he has obtained the certi-
ficate of being up to the mark in the work of a
primary school; but, moreover. before that age,
the law of 1882 allows managers to give three
months’ leave a year, besides the halidays, to a
child living at home, and to permit a child em-
ployed away from home to come to school for hall
the day only. In Getmany the school obligation
is much more scrious.~From AMr. Matthew
Arnold’s Keport.
t——— T e————

Miss WiLDERS, of Vienna, has taken charge of

S.S. No. S, South Dorchester.

MR. S13ps50N has assumed the head mastership
of the Markham High sSchool.

Mgr. TwoHEY, classical master at the Chatham
High School, goes to Brockviile to take a'similar
situation at $1,000 per annum.

Hox. G. W. Ross, Minister of Education, with
Mayor Rae, visited Demill College, Oshawa, on
Sept. 28th, when the Hon. Mr. Rossgave an excel-
lent address to the students and faculty of the
odlege.

MEessRS. MILLER, SANDERS & MIDGLEY, the
special committee appointed by the St. Thomas
School Board to arrange for the visit of the Minis-
ter of Education, decided to hold 2 peblicmeeting
in the opera house.

PLANS for the gymnasium for the St. Mary's
Collegiate Institute have been prepared, and ten-
ders are adventised for the erection of 2 frame
structure, 25%50 feet. The building is to be
erected on 2 part of the grounds to the east of the
main brilding and will cost in the neighbouthood
of $300.

Tue pupils of Mrs. Fanar, in the girls’ central
school, Winnipeg, presented their teacher with a
very handsome butter cooler ; and the teachers of
the central presented her with very richly bound
copies of Hoods pocms and American poets.
These souveniss ase given to Mrs. Farrar on the
occasion .of her zetiting from the school. She
leaves next week to join her husband in Florida,
where he has been engaged in business fora few
months past.

Ositawa High Schoolheld ¢ Graduating Excs-
cises ™ on Scptember 2Sth, and despite the main,
the hall was crowded. Diplomas and centificates
wete presented to the successful candidates at the
late examinations. The Ion. G. \W. Ross, Min-
ister of Education, was present and delivered an
address fully sctiing forth the olject of the recent
changes in the School Law. Oshawa Collegiate
Iastitute contemplates holding  similarentestain
ment some me next month,

AT an adjcurncd mecting of Convocation of the
University of Manitoba, it was maved by Rev.
Father Drommand, scconded by Mr. J. A, M.
Aikins, that it may be considered advisable that
enlarped pawers be given to the council as to the
mode of <lection and a¢ to an increased number of
tepresentatives of convocation in said council, such
powess to be used wheaever the coancil shall con-
sider that 2 change is imperative; and that the
Tegistear transmit such resolution to the coundil.

M. Jures Sixox has contsibuted to the Kezwe
Jliustrée de Bretagne et 3 Anjos an accoant of his

schooldays at Vannes in 1830, where he supported
himself entirely out of the prizes he won and the
tuition he was permitted to give to younger boys.
He prides himself with having been head of the
school, with the title of “ Imperator,” for three
years in succession; but on entering the Ecole
Normale, the first discovery he made was * gue je
ne savais viem au monde, excepté un peu de Latin.”

Tue report of the property committee of the
Peterborough Board of Education at the board’s
last meeting concluded as follows: * Your com-
mittee have complied with the requirementsof the
Educational Department as near as possible and at
a low cost, considering the numecrous changes asked
for ; we arc pleased to learn that the Government
grant, due in September, has been paid without
any comment, from which we may infer that the
Institute is now satisfactory.”

Berore the Minister of Education began his
inspection of the Tilsonturg schools, Mr. Wilson,
the clever principal of the public school, was
greatly surprised by the entry to his room of his
lately graduated class, headed by G. W. Hare,
teeve of thetown.  But he was still more surprised
whea the leader of the deputation called him to
the front and, after a2 well-worded address had
been read by Mr. Hare, he was presented with a
handsome gold watch and chain and pendent.—
St. Thomas Times,

MRr. BarTON EARLE, English Master in the
Petetborough Collegtate Institute, h:t\’ing had the
misfortunc to break his leg, the board has found it
necessary 1o obtain a substitute for two months.
At its last meeting Dr. Tassie said that as an
expericnced man was needed it would ke best to
write to Victoria University, which he thuught
would supply one. Mr. Errett asked which posi-
tion was most easily filled—the modern fanguages
and English depariment, and on Dr. Tassie’s re-
ferting that modera language master would be the
most readily had, recommended that Mr. Long
take Mr. Earle’s place for the time being. Mr.
Dumble said that the English depattment was
undoubtedly the most important in the school
Mr. Earle was 2 man of filteen years’ experience
in this depariment, and was of acknowledged
ability. le urged that no so-called cconomy be
practised in getting 2 man to il the position for
the time being, as two months of tad teaching
would upset the school for the whole term. It
was a well-known fact, and one that could not be
dcaied, that sceres of men could be had to teach
French, Germar or Russian, while there were but
few who could teach our mother tongue cfficiently.
De. Tassic said that English and mathematics wese
ccttainly the most important departments in the
institute. On motion, the commities on appoint-
ments was given power to arrange for the filling of
Mr. Earle’s positien till he tecovers.

We take the {ollowing from the Leeds and
Grenville Independent: ¢ Rev. Ms. Blair, school
inspector for this county, arrived at his home hete
on Scpt. 15th, hiaving come by one of the Cunard
steamars to Boston, from which he found his way
to Prescott tia Postland and the picturesque route
of the White Mountains. He speaksof his trip as
a wacre pic-nic excursion, which he enjoyed amaz.
ingly, having found the Atiantic so smooth, both
in going and retuming, that he had really no op-

portunity of enjoying the luxury of sca.sickness.
He spent about a week in Scotland, visiting Glas-
gow, Perth and Edinburgh, and the remainder of
his limited time chiefly in London perambulating
the courts of the Colonial and Indian Exbhibition,
hearing the great preachers and renewing his ace
quaintance after many years with Westminster
Cathedral, the British Muscum,Greenwich observ-
atory and objects of interest in or near the great
world-metropolis.  le visited also Windsor
Castle and Iton College, and spent some days in
Birmingham and Liverprol. Of the eatent and
magnificence of the London Exhibition he says it
is impossible to give any idea to thosc who have
not seen it with their own eyes; but that Canada
stood out conspicuously in all the departments,
and especially in the Ontario Educational Court,
which was under the supcrintendence of Dr., May
as Commissioner of Education, and which far
excelled all others.  He adds that Dr. May was
most kind and olliging to Canadian visitors, and
gave him much usefulinformation, which hehopes
t0 be able to turn to good account in his future
visits to the schools.”

‘THe Paris correspondent of the Glode draws at-
tention, in the following words, to the natuscof the
school and coliege prizes which are expected to
satisfy the aspirations of French students: ** The
alien who sces the French lad of about six strut
about with 2 leaden cioss, suspended from a ted
or blue ribbon, on his breast, suspects that the
child’s vanity Jsd him to buy, for a peany or so,
an imitation of the Legion of Honour at a toy-
shop. Notsc. The thinghas been duly awarded
by the authotities of the elementary schools. 1f
the 1ad were to dare sport the kauble without such
authority, he would exposc himself to savere pun-
ishment indced. 1lence his appetite for the dis-
tinction has been whetted ; and, should it clude
his grasp a few yeurs later on at the annual prize
distribution of his college, his own grief will be
very heartfclt, though mute, while his parents’
disappointment will vent itself in remarks the re-
verse of complimentary.  Space fails o Cescribe
such a ceremony at length. It is theatrical in the
extreme.  The successful pupil isconducted to the
platform, where sit the university professors and
the delegates of the Minister of Public Xdecation,
if not that dignitary himsclf. The laatel wreath
is sct upon his young brow, to a military fanfarc ;
the dispenser of fame takes him into kis arms, and
salutes him on both checks ; the Swiss, resplend.
ent in gold lace, cockad hat, and sword, escorts
him back to his scat, amid the thundering applause
of the audicnce, and the next day his name figures
inall the Patis, and in a good many of the pro-
vincial papers.  This very day the examinations for
the B.A. diploma of the Sottonne begin.  There
are nofewer than 3,100 candidates inscribed for the
honour. From cxpericnce, 1am safcin predicting
that not 300 of them will be placked.  Inanother
fortnight 1,800 youngsterswill displayon theircards
the titic cf ¢ Bachclicr-ds-Lettres.” The affix will
be suficient 1o bar their entrance to any commer-
cial or industrial carece, for in the merchant’s and
manuofactuser’s cyes it is tantamount to a centificate
of absolate imbecility, so far as practical know-
ledge gocs.  Nevertheless, the affix will be main
tained 1o the end of their days, for it is a distint.
tion, and that is cverything.”
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Examination Papers.

EDUCATION DEPARTINENT,
ONTA4RIO.

FULY EXAMINATIONS, 1556.
First Crass TEacurrs—Graoe C,

[The two following papers contained so many
typographical errors that we re-print them with
examiner's corrections. }

ENGLISH GRAMMAR.

Examiner~J. F. \WiTe.

Note.—80%, will form a full paper, but special
importance will be attached to the answering of
1,6, 8, 10. The literary form of the answers will
be considered,

1. That day Sic Lancclot at the palace craved
Audience of Guinevere, fo gizve at last
The price of hall a realm, his costly gift,
Hard-:on and hardly won with bruise and blow,
With deaths of others, aud almust his own,
The ninc-years-fought-for diamonds ; for he saw
One of her house, and sent him to the Queen
Bearing his wish, svierefo the Queen agreed
With such and so unmoved a majesty
She might have scem'd her statue, but that he
Low-drouping till he well nigh kiss'd her fect
For loyal awe, saw with a sidclong vve
The shadow of a picce of pointed lace,
In the Queen’s shadow, widrafe on the walls,
And parted, laxgiing in his countly heart.

A in an oricl on the sumner side,

Vine-clad, of Anthur’s palace forvard 1ie stream,
They met, and Lancelot kneeling utter'd, ¢ Queen,
Lady, my licge, in whom [ have my joy,

Take, what 1 had not won except for you,

These jewels, and make me happy, making them
An armlet for the roundest arm on earth,

Or necklace for a neck to which the swan’s

Is tawnier than her cygnet's.’

(@) Divide into propositions, showing their kind
and relation, 1. 10 to end,

(4) State the relation, and part of speech of the
words in italics.

{¢) Give cleasly the relation and function of the
following phrases:—* At the palace’; *“almost
his own'; ‘in the Queen'’s shadow’; *cxcept
foryou’; “on carth’; “to which the swan’s.!

{d) Show the differcnce between *hard-won®
and * hardly won,' L 3 ; why ‘deaths,” 1. 52 Writc
note on compountd word. k. 6; compare ineanings
of *for’ in W. 6 and 12; classify * sumimerside,’
¢ sidelony eye.’

2. Give the meaning and history of the remain.
ing cadings of the personal and demonstrative
pronouns.

\What is the difference as to numbzr between
J 1 { man

and
l we | men?

3. State concisely your views on each of the
following :—

(e) **The verb need not, and generally docs
not agree with its nominative case {subjcet) in
person and number.” R

(#) **English may almost be said 20 have no
distinctive parts of speech.”

{c) ** Conjunctions do not necessarily connect
the same moods and tenses of verbs,”

(d) **Once English had three genders, but as
it now is, if we cxcept onc or two words, it has
nonc,”

4. Accoant for the peculiarities of pronuncia.
tion or of orthography in these words :—cupboatd,

gossip, receive, debt, frontispiece, island, could,
who, clerk, pea, parliament.

5. Write brief notes, with illustrations, on :—

(a) The convenicnces of the passive construc.
tion,

(#) ‘The unnceessary use of the feminine gender.

(¢) The use or the omission of the anticle.

() The distinctions gained in using the sub.
Jjunctive mood, and the “tendency ” in regard to
this form,

6. How is itthat in English there are strong
and weak preterites, and that in certain veibs the
two forms exist 7 In this connection rematk upon
the following :—did, was, taught, hight, should,
had, led, went, put.

7. State your views as to the desirability of a
spelling reform in English, and of the extent to
which it should bLe carrfed, Hlusirate your
answer,

S. (a) Write bLricf notes on the structure of the
following words :—direful, reliable, preventative,
talented, speciality, educationalist.

(#) Contrast the past anmd the present meanings
of influence, pagan, religion, tribalation, sacra-
ment, acre, caprice, treacle.  Explain how these
changes were braught about.

10. Correct, with reasons, the following sen-
tences s—

Whenever education is logical in its methods,
the smallestinterference is like a stonethrown into
a machine.

They here began to breathe a delicious kind of
cther, and saw all the ficlds aboat them covered
with 2 kind of purple light, that made them
reflect with satisfaction on their past toils.

The aciual deptivation of freedom is a senti-
mental luxury with which the acgro can casily
dispense.

tic always preferred to have his own views
sustained by the failure of his opponcents’ argument
than by the success of hisown,

After the delivery of this speech, which, being
translaicd by M. de Stael, was read with admira-
tion not only in IZngland but on the continent.

The mooting of this question will form a fentile
plain for military critics 10 exercise their hobbics
on for many ycars {0 come.

ENGLISH HISTORY.
Lxaminer—Jas. F. WHiTE,

No: morc than si.x uestions arc to be answered.

1. Dascribe the policy pursued towards Scot-
land by Charles L., its objects and iis results.

2. Through what causes was the influcnce of
patliament developed in the reigns of James L.
and his successar 2,

3. Describe the condition of the country at the
accession of James 1.

4. What were the causes of the great literary
activity of the Eiizabethan period?  Give some
account of the works of Spencer, Bacon, Ben.
Jonsan.

5. Show clearly the objects and the results of
the forcign policy of Chasles 11.

6. What was the condition of Ircland under the
Stuart rule?

7. Give an account of the origin and putpese of
the Territory Bili, Act of Grace, Petition of Right,
Triennial Bill, Solemn Leaguc and Covenant.

S In the Act of Scttlement what limitations

were put to the Royal Prerogative? Show what
need existed for such limitations.

9. * If Strafiord embodied the spirit of tyranny,
Jehn Pym stands out for all time as the embodi-
ment of law,"—Green.

Fully explain this statement.

BOARD QF EDUCATIONMANITOLA
{Protestant Section.)

Examination of Teachers, July 1856,
BOOK-KEEPING~—Fixstr CLAss.
Examiner—D. MCINTYRE.

Time—two and a half hours.

WiNz1PEG, June 2nd, 1886.

June 1. Commenced business with the following
resources : Cash, $7.300, Mdse, $3,000% due me
on notes, $3,000; \Wm. Hay owes me $3,000; I
own house and Jot on Fort St. valued at $8.000;
I owe J. Jonas $1,400, S. Sims, $1,100, I owe
on notes $300.

June 2. The following transactions occurred :
Bought of Taylor & Co. 50 bbls. of sugar
$1,000, Accepted their draft at ten days in favour
of Reed & Co.

June 3. Bought of Marnel & Co. 400 sacks of
flour, $900; paid them their own note in my
favour for $400, on which, as it does not fall due
for two months, 1 allow them discount for that
time at 10% ; balance in cash.

Junc 4. Sold Thos. Edwards mdse. $2,000,
taking my note in favour of James Thompson for
$200; Edward’s noteat 30days for $S00, and the
balance in cash.

June 5. Bought of J. Walters mdse. worth
31,600, giving in payment cash $200, my note 2
30 days $500, balance on account.

June 7. Paid J. Jonas’ order in favour of Henry
Harding in mdse. $7350.

Junc S. Paid cash for repairing house on Fart
Strect, $1350.

June 9. Exchanged notes with Thos. Harrison
for our mutual accommodation, each note drawn
at 30 days for $600, and discounted Harison'’s
noic at Merchants’ Bank, receiving proceeds,
$595.60.

Junc 10. Received 3 months® rent house on Fort
St. $96.

June 12, Wm. ilay having failed compounds
with his creditors at 65 cents on the dollar, I
receive my share of the compromise in mdse.

Junc r2. Paid taxes on house and lot on Fort
St., $235.

Juae 14. Received of Henry Hart, of St. Paul,
3520 crates of peaches, invoiced at $350 per crate.
Paid freight, $100; custorms, $200,

Junc 13. Paid my acceptance of Taylor & Co.’s
dralt in favour of Reed & Co. at Merchants’ Bank,
$1,000.

June 16. Sold J. Walters 100 sacks ficur, $265 3
15 bbls. sugar, $315. Mdse. Hart's consisnment.

Sold balance of Ifant’s consignment for $1,050
cash. Closed consignment. Rendered acel.
sales. Commission on sales 3 per cent. Sent
drafton N.Y for acct. due Hart, paying $1.25
for draft.

Junec 17. Paid store expenses, $50.

Mdse. on hand on 18th June, valued at $5,400.

1lousec and lot on Fort St. valued at $8,100.

Journalize and post.

Find nct worth on 17th June.
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- JAMES . QUEEN & CO.,
# OPTI1IGIANS, #

Mauufacturers and Importers of

Physical and Chemical Apparatus,
824 CHESTNUT STREEST,

PHILADELPHIA, PA, USA.

QUEEN & CC.'S

3 NEW TOEPLER
| Holtz

MARCHINES.

lustruments of Prision, Electrical Test Instruments, Speclro-
scopes and Fine Optical Apparalus.

ST .

Chemical and Analytical Balances,
Bohemian Glassware, Pure Hammered Platina Ware, Pure
Chemicals, Physiological Apparatus, Anatomical
Models, Charts, Skeletons,

BOTANICAL MODELS,

Photographic Outfits,
Finest Microscopes,
MAGNIFYING GLASSES
y TOR CLANM Uap ) -2 \
Special Educational Objects [ emwmis: \
for Microscope. —

Alradgon L e gue w0 oo 2 133t of 0T 15 Catalogues sett fice. (Mention 24is journal.)

FOOTBALLSH FOOTBALLS | W S e o O e O G ase;
LUMSDEN & WILSON Lodze Fueuiture.

Hare just received a fullstock of McRechnic's celchrated
male, including & freh supgly of the ** Queen’s Park,”
whivh ha< ziven such univeral <atifa-tion unce strmluced
by us last sjaing, alw the * 3td Lanask,” the fatest poduc.
tion of the same rcliable maker.  Notice our prices: :

No. 1, circumfetcnce 70 inches, price €173
o a . 2 .- hd 200
“ 3 . R «  zag !
. - 3 . =g o e
Acwouistion (8 o L I v
Mawch -( * S QueensPark,osg N Al v
Bain L s sed anak" 38 #3% ° THE “MARVEL” SCHOOL DESK,

FRICE 1INT KUBRERS SKPARATE S
No. 1, 63¢t. 5 No. 7, Bocte.t No. 3, 93 <ts.s No. 4, S1.353
No. 5. St.35 each.
TRICK LICT, COVEKS SEFARATE, 31 INTOM N NEST 3 i
Now 1, §3.357 Now 2. $1.48% Na. 3. 86557 No. 4, Su.653 §
No.'g, S1.78% Q. 1%, S2.755 3td 1. S3.000 |
Football Inflaters, first.class, $1.v0 cach. i

PATRNTID JANUARY 1471, 3386,

Send for Circulars and Price Lists. Name this paper.
Sece our Exhibit at the Toronto Indudrial Eakibition.

IRADE MARK

REGISTERED,

Foottall Miayers” Shin Guards, Cam, lLeather Covered,
moic Lited, 2 Nuckles, $1.58 per tair.

1. & W, having special facilities for procuring the bew
gonis at the right pince, are dong a large trade with
teart ers and (tubisin alljanisof the Domuson. Eaesyitung
sent free by mail un receipt of price, distance no odject,
satafagtic n guanntieed, addies

LUMSDEN & WILSON,
tmporters of Foottall Goods, Ete,

SEAFORTH, - .

Catarth, Headache, Debitity, Rheumatism, Neunlzia, and
! all Chrenic and Nervous Disorders,
H Canadian Depaitory

E. W. D. KING,

TEZXQGHERS.

Write we, male or female, goud respectable agency.
AWNING, TEXT and CAMPING DLRPOT, 169 Yonge
Street, Torenzo.

BUSI.\'ESS TRAINING,
DAV'S BUSINESS COLLEGE,
Naar Rowin House.

s$ CHURCH STREET,
Toronto,On1.

References 10 former sucents and ichiable buatiess men

Terais, address,

Jas. E. Day, Accountant, Toronto.
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COUNTER .

CHECK BOOKS

HESE valuable contrivances are acknow-
ledged to be necessary to the proper carrying

on of any retail business.  They cconomize time,
and prevent confusion and loss; and they secure a
statement of the items of a purchase for both the
merchant and the customer.  They are, thus,
valuable for all selling and book-kecping purposes.

PRINTING
AN
PUBLISHING

THE GRIP COMPANY
Make a Special Branch of this Business.

SEXD FOR SAMULES AND (JUOTATIONS.
26 and 28 Front Street West, Toronto.

RDER YOUR BOOKS (NEW OR SECOND-
hand) from DAVID HOYLE, 353 Yonge Street,

Toronto,
with Second.clavs Cenie

TEACHER \VANTED ficate, for School Section

No. 2, South Orillia : dutics 10 begin 13t January. Apply,
stating salzty expected, ageand experience, to
JOHN ALLAN,
Qrillia P.O.

GALT COLLEGIATE INSTITUTE

Candidates prepared for Third. Second and Fint Class
Examinations, and for Junior Matriculation with honors
in all depauments. ‘the preparation of candidates for
First Class Lertificates i< madea specialty ¢ in five years no
First Class Card.date from thic Schoul has failed 10 pass.
‘T he School is fully equipged.  Diill and Calisthienics are
taught by Capiain Ciathe, of Guelph.

For Catalogue address,
‘THOS. CARSCADDEN, M A.,
Princijal.

SPECIAL OFFERS!

We will send the Educational Weekly three
months, and the New Arithmetic, postpaid,
for $1.00.

We will send the Educational Weekly four
months, and Williams' Composition and Practi-
cal English, postpaid, for $1.00.

We will send the Educational Weekly one year,

and Williams' Composition and Practical Eng-
lish, postpaid, fer $2.10.

We will send the Educational Weckly three
months, and Ayres’ Verbalist and Osthoepist,
postpaid, for $1.00.

We will send the Educational Weekly one year,
and Ayres' Verbatist and Orthoepist, postpaid,
for $2.25.

We will send the Educational Weekly one year,
and Stormonth’s Dictionary (Full Sheep), for
$7.30.

We will send the Educational Weckly one year,
and Worcester’s Dictionasy (Full Sheep), for
$9.50.

We will send the Educational Weckly one year,
and Webster’s Dictionary (Full Sheep), for
S11.30.

We will send the Educational Weckly one year,
and Lippincott’s Gazetteer (Full Sheep), for
$11.30.

Address—

EDUCATIONAL WEEKLY,

GRIP OFFICE, TORONTO.

Lidlicoats W H. 19Feb$7 _



