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OUR YOUNG PEOPLE AND THE BIBLE.
A. W. WricuT, B.A,, GaLT.

Early in September the writer
prepared the following set of twenty
questions bearing upon well-known
Bible facts :

t. Name the first book in the
Bible.

2. Name the book just Lefore the
Psalms,

3. Who was the oldest man ?

4. To what age did e live?

5. Name two sons of Abraham.

6. Who was the youngest son of
Jacob? '

7. Where is Mount Sinai?

8. For what is it noted ?

9. Who was the husband of Ruth?

10. Name the three friends of
Daniel.

r1. Name the birthplace of Christ.

12. In what city did he spend the
most of his life ?

13. Where was his first miracle
performed ?

14. Where was Christ when he
was betrayed ?

15. Who betrayed him? Give
full name.

16. What two disciples were the
sons of Zebedee?

17. Who was the first Christian
‘martyr ?

18. To what city was Paul going
wheh he was converted ?

19. Where was the apestle John
in banishment ?

20, Name the first epistle.

It will, I think, be admitted by all
that these are very simple questions,
and should all be readily answered
by anyone even superficially ac-
quainted with the Bible. They deal
with suck Bible facts as children
would be most likely to hear about
and know. Several of them refer to
great outstanding names and events
referred to in the Internationa’ Les
sons of comparatively recent date.

Through the - courtesy of masters
who are interested in religious edu-
cation, these questions were sub-
mitted to certain classes in four of
the High Schools and Collegiate
Institutes of Ontario, one in a city,
one in Eastern Ontario, and two
widely separated, in the Western
Peninsula. In three of the schools
they were given to torm I, the
lowest, comprising in the main
pupils who have just passed the
Entrance Fxamination ; in the other
they were given to Form II., pupils
who have passed Form I, or the
Public School Leaving Examina-
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tion. There were 172 of these in all,
aged from 12 to 17, average age
nearly 15. The questions were also
answered in two of the schools by
the pupils of Form 1V,, the highest,
comprising pupils who have passed
the Junior Leaving or the Junior
Matriculation Examination, aged 16
years and upwards. There were 13
in these two classes. I also sent
the questions to a former pupil, now
a teacher ir a denominational acad
emy in Indiana, and by the kind-
ness of the staff there they were
used as a test to all the students of
the school, though the papers of
only 14 of the lowest or Preparatory
Form pupils were sent to me, as
these were all I wanted for my pur-
pose. I received the written ansyers
from the other schools also, so that
I had in all 199 sets of answers from
young people aged from 12 to over
20, hailing from city, town, and
country ; coming from all classes in
the community, from every leading
Protestant denomination, All these
in Ontario at least have received a
good Pub'ic School education ; a
number have been for four or five
years in the High School ; nearly all
have attended Sunday School with
greater or less regularity for from
five to a dozen years; nearly all
come from professedly Christian
homes. .

And wkat is the result of a care-
ful scrutiny of the answers? Not
one of the 199 answers the twenty
questions with absolute correctness ;
not one answers nineteen. One, a
pupil of the Indiana Institute, aged
18, answers eighteen quite correctly
and the other two very nearly so.
He wrote *“ Methuslah,” and said he
lived only g6o years. No paper had
seventeen or sixteen answers just
right, while three had fifteen; one
from the city school and one each
from the peninsular schools; and
the eastern school came not far be-
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bind, one of the papers having four-
teen. No paper had thirteen correct
an-wers; 6 had 12; 5 had11; 35
had 10; 3 hadg; 5 had 8; and 2
had 7. When we get down to half
a dozen we reach a more populur
standard, for 2o had 6 right ; 20 had
5; 13had 4; 32 had 3; 25had 2;
34 had only 1; and 24 out of the
1gg, over 12z per cent., had not a cor-
rect answer at all.

Answers that were not precisely
right, being misspelled or incom.
plete, but which showed some
knowledge, however remote or inac-
curate, of the subject dealt with,
were marked as approximately-cor-
rect. One paper had twelve an-
swers so marked ; 1 had 10; 5 had
9; oghad8; 1shady; 34 had 6;
35 had 5; 32 had 4; 36 had 3;
14had 2; and 17 had 1.

Combining the answers quite cor-
rect and those approximately correct
one pupil answered 20 questions;
one answered 19; 3, 18; 6,17; 2,
165 7,155 5,145 9, 133 8, 12: 15,
11; I8, 10; 20,9 ; 16, 8; 18, 7; 16,
6; 20,5; 14,4; 8,3; 10,2; and

2, 1.

Pupils of the Indiana. School,
whose papers were not sent me,
gave answers of the following value,
as reported by my friend there:
Those who entered this year, age
from 19 to 23, average about 20 (too
old for the comparative test), made
an average mark of 57 per cent.
Students who were there before from
a term to a year, age from 18 to 26,
average about 23, made over 78 per
cent. One student of 25 who en--
tered this term, made 100 per cent.,
five made from go to 98 per cent.,
and five made from 8o to 89 per
cent. Some of these are taking
Bible studies in the Institute, but
none have completed the course,

Following is a tabulated state-
ment of the results obtained from
the papers examined by myself:
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These results are surprising alike,
Where differences exist they may be
accounted for by differences in age,
or by the various conditions under
which the answers were written..In
order ta obtain the results from as
many of the same grade as possible
a detailed examination was made of
the answers given to each question
by the pupils of the first five classes
noted in the above table, 172 pupils
in all, and these results we shall
now proceed- to state concisely.
Numerals after answers indicate
the number of pupils that gave that
particular form of answer. Inread.
mng the answers it was curious to
notice how pupils writing scores or
hundreds of miles apart often made
the same peculiar kind of blunder.

1..13 of the 172 pupiis did not
know thc name of the first book in
the Bible at all. 5 did not give’
answers at ail, while the following
wrong answers were given: Old
Testament, 2 ; Exedus, 2; Exodus;
3; Mathew. 73 had Genesis spelled’
correctly, while 86 approximated
more or less, nearly in 23 different
ways.

2. 64 knew the name of the book
before the Psalms, 4 however spelled
it “Jobe” 49 did not answer,
while 59 gave 22 different wrong
answers, among which were : Ruth,
9; Proverbs, 17 ; Judges, II. Samuel,

Kings, Chronicles, ¢ Ester,” Isaiah,

Song of Solomon, Ecclesiastes, Re-
velation, David, Solomon, Divine
Tradition.

3. Apparently 68 had never heard
the phrase “ As old as Methuselah.”
37 of these did not answer at all ;
by the others the honor of being
the oldest man was ascribed to
Adam, 6; Noah, Abraham, 10;
Isaac, Jacob, Moses, 5; Eljah, and
¢« Melcesdick ” Only by 17 pupils
was the name correctly spelled,
while the other 87 succeeded in spell-
ing it in no less than 55 different
ways, which are here given as a
literary curiosity : Methusalem, 10;
Methusala, 9; Methusalah, 7; Me-
thusela, 4; Methusaleh, 3; Mathu.
salem, 3 ; Mathusalam, 2 ; Methusla,
2 ; Methusilea, Mus.hlesum, Mathu-
salum, Mathusaleh, Methuseleth,
Methusila, Methuzalum, Muthu.
solem, Matheusala, Methusaleth,
Methuselia, Muthusalem, Methulas-
eum, Methuzilum, Methuselum, Me.
thuslem, Methuslam, Mesulah, Me-
thusle, Mathiasala, Masthuthla, Me-
thelusem, Metheuslah, Metheseu),
Methousalah, Methusleh, Nethuze.
lah, Methuslaem, Muthuleza, Moo-
thesleum, Mathuslamum, Mauselum,
Mathusalah, Mathelumen, Mathus-
leum, Mathoselum, Mathusulum,
Nethoselom, Mathusalea, Methus.
fem, Metusalah, Meculzea, Methus-
aly, Methuzela, Mathus, Meth,
Matholamue.
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4. Methusuleh’s age was set down
almost anywhere between (25 and
9,000 27 had it exactly right, and
77 more placed it between goo and
1,000, but did not hit the right num-
ber. 50 did not venture to guess.

5. Only 2 pupils could name two

sons of Abraham. 83 gave Isaac|
under nearly a score of orthographic |

forms. 47 were silent altogether,
and 40 made a great variety of
guesses, eg., Joshua and Johna,
Jacob and Esau, Saul and Cain,
Joseph and Reuben, Isiah and Im-
manuel, Cain, Able, Sham, Ham,
No hint was given of any but two
sons.

6. 36 knew who the youngest son
of Jacob was; but in 15 of these
answers the name was incorrectly
spelled in 8 different ways. 74 re-
frained from answering, and 62
answered wrongly. Among the
wrong answers were: Joseph, 33 ;
Isaac, 6 ; Esaw, 3 ; David, 3; Danzel,
3; Ebriam, Lot, Christ, Able,
Samual, .

7. 66 did not venture an opinion
as to the location of Mount Sinai,
and only 16 located it correctly. It
was put in: Palestine, 32; Asia
Minor, ro; Jerusalem, 8; Persia,
Italy, Egypt, and several other
places.

8. 45 conuected Mount Sinai with
the giving of the ten command-
ments. By others it was associated
with a great variety of events—
Christ's betrayal; the sermon on
mount ; the transfiguration; the
crucifixion ; the temptation in the
wilderness ; the ascension; Aora-
ham’s offering of Isaac ; the resting
of the ark; the death of Moses;
Elisha and the prophets of Baal, etc.
68 gave no answer.

g. Although it is only so very re-
cently that we have ‘been studying
the Book of Daniel, only 8 pupils
named Daniel's ‘three friends cor-
rectly and go did not attempt an
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answer. 66 gave approximate an-
swers, there being much originalhty
in the spelling. Shadrach assumed
about 25 different forms ; Meshach,
about 30; and Abed-nego, 23. Ex-
cept in one instance there was no
jattempt at the Hebrew names.

| 11, 41 had the birthplace of our
Saviour correctly spelled ; 87 had it
misspelled in nearly 3o different
ways ; 28 had a totally wrong an-
swer and 14 had none at all.

12, Just 30 knew where Christ

spent the greater part of his lite, and
half of these misspelled the name.
17 left the Qquestion unanswered.
‘115 answered “ Jerusalem,” spelled
j correctly by 8o, misspelled in about
25 different ways.
v 13. But 18 named correctly the
place where Christ’'s first miracle
was wrought ; 40 others misspelled
the name or simply mentioned thz
wedding or the nature of the mira.
cle; 39 gave a wholly wrong an-
swer aud 75 knew that they didn't
know it and refrained from guess-
ing.

14. In the Garden of Eden, 3;
Mount Sinia, in the Temple, 2 ; in
the wildernsss, 3; Calvary-—-were
some of the guesses as to the place
of the betrayal. There were 33 of
such guesses. 19 had Gethsemane;
68 had approximate answers, the
name of the garden being misspelled
in 37 different ways.

15. A full correct answer to this
question was given by 53, a partial
or incorrect answer by 82, The
name Judas was misspelled in 8
ways ; Iscariot in 32 ways; 21 gave
no answer, while 14 gave such wrong
answersas: Peter, 5; Simor, Simon
Peter, the Jews, Pontius Pilate, 3;

acob and Satan, 2.

16. Both the sous of the father of
Zebedee’s children were known by
name to 48; 24 others named one
of them coupled with some wrong
name, mostly that of an apostle; 17
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made divers guesses ; and 83 did not
venture a reply.

17. 72 could not name the first
Christian martyr; 41 gave sundry
wrong answers; sg gave the right
name, though misspelled by s.

18. That Saul was going to Da-
mascus when converted was known
(with 15 misspellings) to 42, 85 gave
no answer and 44 sent him to such
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i morestudious young péople of Anglo-

Saxon, of Christian Atnerica is
pretty well defined by the answers
given to these questions.. We have
here a fair criterion of the efficiency
of the means in vogue for the im-
parting of Scripture knowledge—of
the Sabbath school, of the church,
of the home. Isit creditabie to these
institutions? And if not what are

places as Jerusalem, Tarsus, Anti- . the reasons and what the remedies

och, Cyprus, Athens, Rome, Corinth
and “ Tire.”

1g. 17 knew about John’s being in
Patmos (thrice misspelled); 29 lo-
cated him in over a dazen other
places ; while 126 set down no an-
swer,

20, This question was answered
thus: No answer, 81 ; Romans, 32
(St.) Mathew, 12; St. Matthew, 5;
Acts, 4; (St.) Pauy, 5; Corinthians,
7; Peter, 2; Hebrews, 2 ; Corin-
tians, Corintheans, Petter, St. Joun,
3; 1 John, etc.

The masters by whose kind as-
sistance these results were obtained
are ail of the opinion that they are
far from _satisfactory—an opinion
witu which few competent to judge
will venture to quarrel. They cer-
tainly indicate an amazing amount
of ignorance among the pupilsof the
schools tested; but that is not all,
they indicate a state of affairs which
obtains in all the Secondary Schools
of the Province, that is, among our
more intelfigent and better educated
boys and girls ; they indicate an even
greater degree of ignorance among
the youth of Canada and the United
States generally. In some parts
things may be somewhat better, in
others somewhat worse, but the
writer believes, from what he has
heard, and read, and observed,
making exception of the compara-
tively few localities where Biblical
instruction is regularly given in
schools, that the general status in
Bible knowledge of the brighter and

' for such a state of affairs?

The reasons are not far to seek:

“the State, the church, and the home
, have been foisting upon the Sunday
ischool a responsibibity w*ich it is

quite impossible for that institution
effectively to bear. Systematic re.
ligious instruction by the parents,
especially the father, has been on
the rapid decline. These have come
to imagine that they are discharging
their God-given obligations by send-
ing their children with more or less
regularity, with very indifferent
punctuality, 2 long as the latter
can be coaxed to go to the Sunday
school of their owi: or some other
church. Their interest, in nineteen
cases out of twenty, does not extend
so far as to lead them to attend
themselves, either as teacher or
scholars. The Church very inade-
quately provides for what may be
called the physical wants of the
Sunday school. The ‘ almighty
wall,” as Edward Thring used to
phrase it, is in most scheolsn a very
unsatisfaciory condition.  Base-
ments or barns many of our school-
rooms are, with very little provision
for effective teaching. Congrega-
tions take more delight in spending
money to get brilliant sermons, and
sensuous music, and upholstered
pews, and frescoed walls than in
providing for the religious upbring-
ing of the children. The State, for
many years .past, has dexterously
managed to evade its responsibility
altogether. In our Ontario schools
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what does the mere reading of a matter of theory, I hold that the
garbled selection of scriptureamount precious hour a week should be
to? When it is done (and often it wholly devoted to worship and to
is not done at all) reverently, and ' moral and religious stimulus, the
followed by prayer, it is all very well iteaching of facts being largely rele-
as a devotional exercise, but itigated to the parents and the schools,
amounts to very little as instruction . But we are dealing with conditions
—there must be no comment, no:and not theories, and we must do
question and answer, .the best we can to fall in with these
The remedies may be reac’ly conditions, if we cannot change
found, but some of them cannot be:them. The Church and the home
so eisily applied. First, there must co-operate in order to carry
should be, and there wil\ be, if an out these reforms ; the former by
army of earnest men and women .providing men, money and time to
can effect it, improvements in the!carry on efficient work, attending
line of Sunday-school work itself. A |themselvesas a body, evenif one of
great deal has been done in recent i the Sabbath preaching services has
years, but much more remains to be to be sacrificed. ¢ The whole
done. Greater attention should be ! Church in the Bible-school and the
paid, and in some places is paid, shole Bible-school in the Church ”
to the proper construction of edificesshould be the motto of all our con-
for this purpose, with ample provi. ! gregations. .
sion for isolating classes. Thestory| But even if this happy ideal were
boolts should, for the most part, be realized it is very doubtful if mat-
banished from the libraries, The |terswould be completely satisfactory
discipline should be improved. The|without the aid of our secular
teachers, I think, are fairly faithful |schools. Why should our much-
to the extent of their own informa- ‘ vaunted system of education, “from
tion and ability, and so far as the|the Kindergarten to the University,”
untoward circumstances amid which | practically ignore the most interest-
they labor will allow ; but in numer- | ing book of biography, the most in-
ous instances improvement is quite [structive history, the noblest litera-
possible. Efforts should be strenu- | ture the world has ever seen? To
ously put forth to get the efficient|adopt the line of argument pursued
cooperation of the Home. Syste-{by Richard H. Dana, Jr., the well.
matic memorizing of Scripture|known author of ** Two Years Before
should be encouraged, not merely of | the Mast,” before the Supreme Court
Golden Texts, not perfunctorily of  of Maine, given in an article by Dr.
the memory verses connected with Turnbull in the S.S. Times of July
the lesson, but thoroughly of the |1, 1899, we say: *“That our ordinary
literary and doctrinal gems of the | English Bible is the foundation of
Bible. ‘Some provision should be|our common views of morality, is
made for securing for our young!the basis of our common cwvilization
people a sufficient knowledge of the | and is the bond of our common lan-
great outstanding facts of Bible}guage; that, apart from any opinion
history, biography and literature. |as to its religious - teachings, every
And, above all, the spiritual aim of | American (and Canadian) child is
the Sabbath school, the inculcating | entitled to be instructed in this book,
in the young the spirit of reverence, | his acquaintance with which is es-
the saving of souls from ain, should | sential to his understanding of very
never be lost sight of. 1n fact, as a | much that he hears in public address
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or reads in the public press, and
this, though he be of a family which
is Protestant or Catholic, Jewish,
Mohammedan or Buddhist . .
As a well of pure English, undefiled,
as a fountatn of pure, idiomatic
English, it has not its equal in the
world. . . . From the common Eng-
lish Bible, too, we derive our house-
hold words,our phrases and illustra-
tions, the familiar speech of the
people. Our associations are with
its narratives, its parables, its his-
tories ang its biographies. If a man
knew the Bible inits original Greek
and Hebrew by heart, and’ did not
know the common English version,
he would be ignarant of the speech
of the people. In sermons, in pub-
lic speeches from the pulpit, the bar
and the platform, would come allu-
sions, references, quotations—that
exquisite electrifying by conductors
by which the heart of the whole peo-
ple is touched by a word, a phrase,
in itself nothing, but everything in

_the power of conducting—and all
this would be to him ar unknown
world, As a preparation for
life, an acquaintance with the com-
mon English Bible ic indispensa-
ble,”

And we, in Onxario, can have the
Bible in schools, too, with Separate
Schools and a “ conscience clause”
as safety-valves, if we evangelical
Christians will just lay aside our lit-
tle denominational jealousies and
work unitedly to this great end.
Have we the will to demand it?
This reform transcends in imports
ance any other that is before the
public to day. It lies at the root of
all others. :

Now I must bring my own remarks
to a close This is not the first time
that an attempt has been made to
draw public attention to this theme
in a somewhat similar way. Yeors
ago Mr. Archibald MacMurchy,who
as long as I can remember,.has
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staunchly stood by the cause for
which my feeble voice to-day has
been pleading, published in the Can-
apa Epucarionat. MonT#LY the re-
sult of an examination held in his
school on some simple Bible refer-
ences in Tennyson’s poems (In
Memoriam, I think), with very un-
satisfactory results. In the fall of
1895 an examination was held in an
Ontario High School asking for the
explanation of a number of Biblical
references in various selections from
prose and poetry., The result was
reported by the Rev, P. K. Dayfoot,
of Port Hope, in the Gle. The
answers were a set of curiosities,
the only one among the pupils whose
answerseven approached toaccuracy
was a young man whose childhood
had been spent at the famous Blue
Coat School in London, England,
where the Bible is used as a text-
book, Mr. Dayfoot, in an obliging
note to me, tells the following: Ina
certain college, 40 students of a
freshman class, six of whom were
sons of ministers, were examined as

‘to their Bible knowledge. Noune had

read the Bible through ; 5 had read
the New Testament ; 1 had read as
far as Proverbs, 12 had read the
books of Moses, none had read the
prophets, and ot one could name
the books of the Bible.

No class of pcrsons is so com-
pntent to pass an opinion on the
scriptural information of Ontario
youth as the teachers of literature
in our High Schools and Collegiate
Institutes, At the suggestion of one
of these I wrote to a number asking
them for their opinion as to the con-
dition in scripture knowledge among
High School pupils, and among
Ountario young people generally, and
as to the eficacy of the present
means. of Biblical instruction, and
for.any improvements they could
suggest..In reply I received a most
interesting. series of letters, 1t
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would, I am sure have been most | hindrances to this, however, which
profitable to read them in full, but: seem insurmountable.”

time will not permit, and I shall | .
have to confine mysel’f to the most, , From J. E. Wetherel}, B.A,, Prin.

pertinent portions, leaving it to you i:tiﬁ‘:lt:f the Strathroy Collegiate In-

to say whether in the main they| «The ignorance of Scriptutes

bear oyt my contentions or not. i 1s of S da
The writers are men who either are 3MONg the puplis of our Secondaty
:Schools is deplorable. Only this

teaching, or have taught English L, .
literatuge in our schoo]gs, and gvho,  week this ignorance was illustrated

most of them, either do at present |!? ™Y class‘ of Form IIT. (thirty
take or have in the past taken an |PUpils). In ‘Evangeline’ only one

ti i isious | Rupil could explain the allusion in
23;2’:&’:? in the work of religious «line 107, * touch the hem of his gar-

.ment,’ and only one the allusion
"in line 153, ‘as Jacob of old with

The following interesting letters : 3
. ‘the angel.” Twenty of these thirty
?}?:2 ult);::t Z?n}:ist%a!g; .erght O"}puplls are, or have recently been,

| Sunday School students. This is a
From C. S. Kerr, Classical Master ,sufficientcommentary on the efficacy
Woodstock Collegiate Institute. of the present means of Biblical

“ ; linstruction. . . . I have often
p“pi’{‘sh eat§:;:i;;;l;re o“l;noglei%%%a‘?yf felt .hat I should like to have half

. : i for

Schools is very meagre. Iam judg. | 2D hour each week in every class -

ing now from rz')y experience in teach- | a study of the Bible as Ziterature,
ing English literature, of which I, John [effries, B.A., English Mas.
used to teach considerable. Biblical | ter, Peterboro’ Collegiate Institute.
allusions and occasional allusions, ¢ My experience in both Sunday
seemed to reveal a great lack of real | School and High School work war-
knowledge of the Bible. . . . We, rants me in saying that our young
have used the International Lessons | people are strikingly lacking in
here for a long time. I believe they | Scriptural knowledge. I have been
are perhaps asgood as can be found | especially impressed by this in
for intermediate grades, though for teaching literature when I have
primary and senior classes there, found pupils generally unable to
.might be something better. . . . ideal at all satisfactorily with Bibh-
One of the great weaknesses in Sun- cal references. 1 believe there will
day Schools is the poor material be no appreciable improvement 1
available for teachers. I am not this respect until ihe churches come
speaking of teachers in my school, to feel a duty in the matter and
for we have an excepionally intelli- Irespond to it. There is a feeling
gent and weil read body of teachers, , among our young men uand women,
but this fact has been mentioned by and it does not exist without reason,
many with whom I have spoken.  that the Sunday School is a ckt/dren’s
Then there are several other points, school. The reasons for this are
such as memorization, home study, | several in number. How often
etc,, in which great improvement superintendents themselves, in the
might be made. . . . If .the|presence of the entire school, ad-
" Bible could be taught in our Se- ‘dress them as children. There is an
condary Schools we certainly could |age at which even boys and girls do
have better results. There arelnot like to be dubbed children. The
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same impression is not infrequently
conveyed by preachers in their re-
ferences to the school from the pul.
pit. Then the methods of teaching
and disciplining <enior-intermediate .
pupils are of a character that doesnot
win the respect of scholars of such
age and acumen as we find in that
grade. Thereis much room for im-
provementin the teachers asregards
fuller and readier knowledge and
up-to-Cate methods.

Again our larger boys and girls .
are very likely to feel that the Sun-
day School is beneath their dignity as
long as so very few parents regular-
ly attend. I am convinced there:
would be a marked improvement n !
the attendance of our youths if the|
men of our churches turned cut in
such pumbers as they should. . . .;
Further, more attention must be!
paid to the planning of S. S. apart-
ments. A suite of rooms should be |
designed and built that will enable;
the work to be carried on with the;
greatest convenience, comfort and |
success attainable, A much larger |
measure of attention should be paid ;
to the needs of the 8. S. The very,
best . qualified man in the church,
should be secured as superintendent, |
even at the cost of squeezing out a
poordman, and he sheuld be made to
feel in some practical way that his
success is recognized and appreciat- |
ed. Isnot an efficient superinten- |
dent worth at least as much to a|
church as anequally efficient organ-)
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E. A. Hardy, B.A., English Mas. .
ter Lindsay Collegiate Institute, a
former Secretary and President o
the Y. P. S. {. E. for Ontario,

“I am profoundiy convinced that
what tl.e Dntario youth doesn’t
know about the Bible is beyond
computation: his ignorance is im-
mense. [t i¢ a serious problem. I
am growing more and more impres-
sed with the great importance of
the S. S. and with the need of the
church’s increased activity in the

 matter.

We need better teaching in our
Sunday Schools  We need wmore
adult classes. We need mcre direct-
ly spiritual work. Every teacher of
literature with whom T have dis-
cussed the matter 1s of the opiu on
that our rising generation is deploz-
ably jgnorant of scriptural know-
ledge. [ hope your paper will do
something towards impressing the
situation on our S. S. workers.”

D. S Patterson, B.A., Priacipat
Chatham C. I.

1 have often been as:onished at
the ignorance of H. S. pupils about
scripture, In literature classes
Biblical allusions often come up,
dnd I have found that perhaps one
or two of a class of 3e or 40 would
be able to answer some very familiar
question. My knowledge of scrip-

ture was largely gained from the

practice of my father’s house in
having family worship twice a day,
after breakfast and after tea. Old

ist or choir master 7 !Testament and New Testament al-

Lastly, I should Jike tc see more|ternating, a chapter from each,
teaching and less preaching from|every day. This in conjunction with
the pulpit. Iustruction in the facts!a very regular attendance at.church
and principles of the Bible, sys |and Sunday Schoo!, has made me
tematic as that of the International | fairly famiiar with Bible lors, . . .
series of lessons aqd supplementa}'y! The Sunday ¢ ~hools are, I Lelieve,
to it, should, 1 .think, be the chief|doing all that can be expected of
aim of the morning service, at least | them, at the ratz of a halfhour a
should take the place of the ordinary | week. It occurs to me,
sermon.” lnow, that the written exam's in
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- literature are out in senior Public
School and Junior H. S. work, that
the literature teacher might with
great profit take up a book, or a
portion of a book, say Proverbs, ot
a Gospel, or a Prophecy, and treat
it from a literary point of view, and,
incidentally from a moral point of
view. This would be onz good kind
of supplementary reading. Of course
it would deperd for its success on
the faste of the teacher, but many of
them, I believe, would fall into
line.”

Tne Canada Educational Monthly.

School and the regular church ser-
vice were all. In fact, there seem
to be so many meetings of different
kinds that there is no home life at
all, and parents leave to these or-
ganizations the work that was form-
erly done at home.

I do not know of any remedy but
to return to the old methods. How
many can you find among your

i pupils that have read the Bible

through? rlow many that read a
chapter daily ?”

From H. G. Park, B.A., Principal

Lyman C. Smith, B.A., Principal!
Oshawa High School.

* I have forined my opinion prin-,
cipally from what I have seenin mny
own literature classes. The average
H. S. pupil seems almost utterly
unable to detent or perceive the
plainest reference to Scripture char-
acters. If the passage is couched
in language plainly scriptural the
result is the same. [ have sume
times attributed it to the present
system of lessons, which may

Uxbridge High School.

“] believe it is the generally
acknowledged opinion that the state
of our High School pupils with re-
'sard to knowledge of the Scriptures
is a matter of narural reproach to
us ; the simplest Scripture reference
in literature faiis to be comprehend-
ed now a-days, even in the higher
forms of our Collegiate Institutes.
My own pupils are, of course, no ex-
ception to the general rule.

What I complain of is, that the
ministers of ourchurchesand our Sun-

be very good in themselves, but are
necessarily disconnected, and do not |
seem to give much encouragement
to systematic reading of a whole
book. Then my own observation
leads me to~believe that the old
method of having the pupils memor-
ize is largely discontinued. 1 can
remember Sabbath School pupils
that memorized verses by the thou-
sand every vear. Whole psalms
and chapters from the New Testa-
ment, and from the Prophets of the
Old, were thus committed, and
though at the time they were not
probably comprehended, yet in afte:
years they were. Another reason
may be that there are so many or-
ganizations of different kinds that
the attention of parents and teach.
ers is so divided they cannot pos

day School teachers charge us with
the fact, ang ympute the blame of 11 to.
us, when we are jforbidden by reguia-
tion to introduce rehigious instruc-
tion, as such, into the school-room,
or even to comment on such desul-
tory Scripture reading as is done
morning or evening. I have, too,
the authority of . a H. S. Inspector.
for saying that the regulation in re-
gard to Scripture reading is ‘more
honored in the breach than the ob-
servance,’ and 1 am somewhat of
the same opinion myself if the ¢ Ross
Bible ’ (which, with all due deference
to the care with which it has been
compiled, cannot carry the same
respect with it as the great original)
is used instead of the Scriptures.

1 feel sure too, that the state of.

sibly give 50 much attention as
when, practically, the Sabbath

l

Scripture knowledge of the Ontario
youth generally is the same as that
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of the average High School student. { amount and vague and indefinite in

. The fact is only too evi-
dent that those who are chargeable
with the Scripture tramning of our
youth, whoever they may be, are
either doing too little or are not
employing efficient means to bring

about the end desired in thzir very!

laudable and much needed work.”

From 'Thos. Carscadden, M.A.
Prncipal Galt Coilegiate Institute

* From many years' experience
as a teacher of English literature,
where frequent Scripture allusion
and references occur, I am forced
to the conclusion that the rising
generation has a very scanty know-
ledge of the Bible. I should not be
far out if I should say that our
young people are profoundly ignor-
ant of the contents of both the Old
and Ncw Testament. This ignor- |
ance is absolutely amazing at times,
wHen we consider to what an extent
our secular literature and everyday
language are studded with Bible re.
ference, incident and character.
.o In a class of about thirty
I gave the quotation, ‘In Him we
live, and move and have our being,’
angd only four could tell that it was
from the Bible, and only one could
tell by whom and in what circum-
stances the words were used. In a
class of sixteen I used the quotation :
¢ For me to live is Christ and to die
is gain,” and not one could tell me
in what book it is found, and much
less the name of the writer."”

From H. 1. Strang, B.A., Principal
Goderich Collegiate Institute.

*“ The amount of Scriptural know-
ledge (speaking of the Scriptures as
history and literature merely, and
leaving the doctrinal and spiritual
aspects of the question out of ac-
count for the time) possessed by
the pupils who pass through our
rooms in the Collegiate Institute

I

character, Last week [
used an extract from Cowper.
« Should God agatn, as once in Gib-
eon, interrupt the race of the un-
deviating and punctual sun, how
would the world admire, etc.,’ in
two differeat rooms, and in each
]case only a small fraction of the
iclass seemed to know what, < As
lonce in Gibeon, etc.’ referred to, and
some of these had not a clear recol-
lection. . From the stand.
point ol literature alone it is much
to be regretted that our young people
seem to be growing up with such a
scanty knowledge of the contents of
the Bible—a knowledge far inferior
to that possessed (I speak confident-
ly at least of the Scotch element)
by their fathers and mothers, or
perbaps I should say (remémbering
my own years and that I am now at
work on the second generation of
pupils), their grandfathers and
grandmothers.

The causes 1 believe to be that
times have changed, and home-
training in Scriptural knowledge is
slighted in most cases, and in many
wholly neglected. It has become
the fashion to put the whole respon-
sibility (or nearly so) on the Sunday
School and the minister. ..
To me this abandonment of parental
responsibility and control and the
shunting of it on the Sunday School
and day school teacher seems about
the most serious defect in our
modern civilization.  Think of
fathers and mothers coming to us
and saying, as I uave had them say,
‘I do wish you would take John (or
Mary) aside, and have a talk with
him and see if you can’t get him to
40 so and so. I can do nothing
with him.

I don't like to criticize the Sunday
Schools, I went through all the
grades, ending as superintendent,

seems to me to be very scanty in l

but gave it up—could not caxry two
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schools on my mind. 1 felt the diffi- {fanciful “ points ” and applications.
culty of the noise and unsatisfactory | We are not continually trying to
discipline, the plague of lesson leaves|draw morals from literature selec-
—teachers reading off the questions, | tions.”

and scholars reading off the answers, From F. F. McPherson, B.A.,

and the general scrappiness of the in- . :
formatio‘rglr communzi)cated and ac- {:‘.ng_hsh Master Hamilton Collegiate
nstitute.

quired.”
“ My own experience is that such
- . knowledge is not very satisfactory.
H'“il;xsl(:hwl who wishes his name |, appears to be so very plainly in
withheld. teaching literature, for [ often quote
““There is deplorable ignorance|a passage from the Bible after vainly
(among most of the young people of | trying to get it from the class. And
my acquamtance) of Scripture|sometimes when I have a new class
knowledge. Ibelieve this condition | it creates quit a stir tc hear the first
is widespread ir Ontario. How |quotation from the Bible. The
could it be otherwise? Sunday|other day in such a class I noticed
Schools were first used to bring the |two or three look at others with a
truths of the Bible to bear, howevet | sort of smile, as much as to say:
slightly, upon the lives and hearts | Is this a church ? I have heard the
of those whom the regular means did , same thing too from cther English
not reach. They were not intended | masters, Besides even if the pupils
for those who attended the regular !do know the passage wanted there

From the Principal of an Ontario

church services and had systematic |is a backwardness in repeating it
training in the Scriptures at home. | before the others—which is in itself
Now, however, if is a rare thing to)a sign of the times—for they would
find parents attempt more than to|not hesitate to quote a passage from
have the children learn the Golden | Shakespeare or Wordsworth.
Text— often not so much as that. I do not think that the present
The result is much like what|means of Biblical instruction are
would happen educationally if the ! very efficacious, because the means
parents of Toronto abandoned their'indicated are not used to the best
day schools and gave half an hour advantage. The reading of a chap-
a week to the education of their ! ter in family worship without, as is
children, say in the night schocls. |usua.lly the case, any continuity in
The worst feature of Sundaylselection. and also any explanation
School work, to my mind, is its of the real wmeaning, is not only
“scrappy” character. There is’ worse than useless, but really harm-
never a thorough study of a book of | ful, because it is then merely a form
the Bible. Fancy the chaos result- ' and scon brings about all the results
ing from such a treatment of the]of formalism.
Junior Leaving literature! As to suggestions, I am not sure
I should suggest the following that I haveany. The usual remedy
[improvements} : spoken of is the teaching of the
(a) The study of one Book at a|Bible as literature in the schools, but
time, and that in its entirety. it seems to me that there are almost
(b) The memorizing of the more|insuperable difficultics in the way.
important chapters. Of course it is not possible to study
(c) More attention to be paid tojthe Bible as the souice of religion
the mastery of the facts and less to|without first studying it as litera-
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ture, i.e., to study it so as to find out
the meaning of the text, both in de-
tail and as a whole, and it is the
incapacity to study the Bible as
literature that causes so much nar-
rowness and bigotry. But when it is
proposed to putthe Bible in schools
there are difficuities. First, there
are thuse to be considered who
would have to do the teaching.
Perhaps you have in your mind
some teacher of literature who would
be scarcely the best in the world to
teach the Bible even as literature.

Anglicans or Presbyter-
ians or Methodists would object to
a Baptist teacher explaining the
Bible to their children—foolishly per-
haps, but yet obstinately, even 1f it
were understood that no doctrinal
teaching should be given.” . . .
It seems to me that the fault lies
largely in the churches and homes
I can’t help thinking that the multi-
plication of meetings and societies
detracts from the real work of the
church. And members of churches
are too prone to leave the expound-
ing of the Scriptures tosthe minister
and do not attempt to do their best,
poor though it may be, in explain-
ing the book at home.

I can’t help thinking, too, some-
times, but I would not like to state
it dogmatically, that the very rever-
ence with which the Bible is regard-
ed, or has been regarded, especially
by the good old Scotch Presbyter-
ians, interferes with the study of it
as literature, without which 1 do
not think the Bible can be studied
at all.”

Mr. John Smith, B.A., High School
Inspector.
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“ So far as my experience goes,
both as teacher and inspector, the
boys and girls of our High Schools
are very poorly acquainted with the
Scriptures. When a question has
arisen involving a knowledge of
Biblical history or common quota-
tions, I have been astonished at the
ignorance displayed. 1can, indeed,
remember no case in which more
than a few pupils of a class have
made any attempt to answer. My
experience in such matters is of
course limited ; but it is also that of
others with whom 1 have discussed
the subject® It seems to me that
the Sunday School should give
special prominence to BibLlical his-
tory.”

From A. Stevenson, B.A ., English
Master, Woodstock Coll. Iust.; Pres,
Mod. Lang. Association of Ontario.

“] find the lack of Scripture
knowledge among my pupils most
disheartening. And farther, this ig-
norance is just as great among the
Epworth Leaguers and Christian
Endeavorers here as 1 found it
among the Roman Catholics at
Arthur—just as great . . . The Sun-
day Schools are called upon to do teo
much. They can never take the
place of pareats in religious instruc-
tion. They were intended and
should be kept mainly if not entirely
for those children whose parznts are
not religious. Fewer teachers would
then be needed and perhaps a better
selection could be made . . . Every.
body should emphasize the home as
the best place to get a knowledge of
the Bible--at least in the famities of
prolessedly religious people.”
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SOME CHARACTERISTICS OF THE RIGHT WAY OF STUDYING.*
By Dr. J. M. Harrer, M.A,, Quesec City.

Your principal gave me but short

than the agony of having talked for

notice when he set me the task of 2n hour or so in public and said
preparing the initiatory lecture of nothing. Indeed itis because I think
the college course for a year which |1 have a message for you that I pro-
cannot lose any of its historical im- | pose to address you in a deliberative

portance in being the last school
year of the century. I am not going
to say that the time was insufficient,
had the time been at my disposal, or
had I been working under a well-ar-
ranged time table in which periods
of study had any place.* Thisisthe
busiest season in my office at Que-
bec, and to run from letter-writing
and statistical tables to the taking up
of a thesis that would interes* a
crowd of young people brimming
over with holiday chaffings and chaf-
ferings, and staid people anxious to
know what really is and what really
is not good for the rising generation
(especially the latter), to run from
the terribly practical to the still
more terribly philosophical, with
such a gap to fill in between the
varying intelligences of my audience,
1 found, and at present find, to be
no easy task. Nothing, however, is
so readily forgotten as pain; and if
you, my aundience, forget the pain of
listening to me after such a long
period of pleasure-getting, as your
long holiday no doubt brought tc
you, as easily as I forget the pain of
preparation in the pleasure of being
at Stanstead again, I feel assured
that when the morrow comes you
will be willing to let bygones be by-
gones. Not that I am anxious to
have my message to you this even-
ing go in at the one ear and out at
the other, for that would be tanta-
mount to my saying that I have no
message to bear to you; and I can
think of no more terrible after-agony

tone, so that you may possibly be
willing afterwards to read und digest
the advice I have to give.

There are many turning points in
the lives of men and womnen, after
they have left school or college, just
as there are many turning-points in
the lives of boys and girls before
they enter school or college. The
latter converge towards the school
period of life, the former diverge from
it; and as I stand here before you
all, with my message yet undeliver-
ed, 1 want you to recognise the
ground of convergency on which you
have now set .foot, to be one that
ought to become as sacred to you as
was the holy ground to Moses, from
which he received his call to prepare
for his momentous mission of life.
This spot here, centred in a district
of unsurpassed natural beauty, with
an inner environment that cannot
but take coloring from the pictures-
que to be seen everywhere within a
circuit of many miles, this point of
present convergency will ere long
become a point of divergency, and
as the holy ground of the present
with all the possibilities of your lives
within reach, it will continue to be
all thrcugh your lives an object of
interest or regret according as you
have here made use of your oppor-
tunities or neglected them. This
has possibly been said in your hear-
ing before in many other ways ; but
I would repeat it and repeat it until
its repetition would become an em-
phasis that would burn, into the in-

*An address given to the students of Stanstead College at the opening of that institution

in September, 1899.
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Cividuality of even the youngest of ‘ no element of logical insight or self
vou, the conviction that your school | confidence, in an excuse, however
lfe is the probation of a probation!orthodox, which the /aisser faire
that is destiny itself. All the pos-' phrases above quoted so barefacedly
sibilities of a full grown oak are said | embody. :
to be in the acorn, the environment: In speaking, thereof, of the work
beiag what it ought to be; and you'you intend todo for yourselves while
in your heyday of youth have in you ' here. I would have you all lay down
all the possibilities of a successful|a definite plan for your guidance,
after-life, if you will now only giveieven if you have not yet come to
the forces of your environment fairilook far beyond the horizon of your
play. And how this is to be done'final examinations. Oh, what a nar-
is the very heart of mny theme this ; rowing of our horizon these examina-
evening. itions produce! What a blinding
There are but few of the students | effect they have even on the best of
listening to me whose being is ma-ius! ‘] made a mistake about the
tured enough Yo make niuch of the [course of study at the beginning of
glimpse they have yet had of what!the year,” said a teacher lately, “and
the life beyond the school life may!c1d not discover my folly until with-
have in store for them. And yet|in a month of the examination. Dear
the older you are, the nearer you me, how I had lost all that time.”
have come to the final examination{“ 1 enjoyed the study of botany
agony, you must not forget that theiamazingly well,” said a pupil, * but,
life beyond your school period has a!do you know, I was told a week be-
mission for you. You may call it'fore the examination that I had been
destiny, if you will, and be prepared | studying the wrong book, and thus
to take things as they come. But |I had only my labor for my pains.”
let me tell you that a policy of aiThe old story of the figure or sign
latsser faire has never made much of itaken for the number, the name for
an excellence out of any of God'sithe thing itself, the symbol for the
creatures, Indeed, however inexor-)reality, the shadow for the sub-
able fate may be from the poel’sls&ance, and who is there to save us
standpoint, the practical man re-|from the fashion of the times, of
fuses to see much of an unalterable!either making too much of the ex-
fatality in such phrases as * Let'!aminations or of denouncing them
well enough alone,” or * Whatever { unmeaningly !
is, is right” And, as a practicali Yes, you may well say, ¢ Oh, these
man, too practical as some may say, |examinations !” And yet for the pre-
1 would have none of you pin your isent we have no quarrel with the ex-
faith to any such lackadaisical pro- !aminations. They have been called
positions, Some of you may have|“necessary evils,” and if we can
heard, not a hundred miles from this | only keep them in their place they
platform, the phrase * All education|are no worse than other aecessary
is self. education, beginning with self. | evils, that need not be mentioned.
examination and ending in self con- | The object of education is not
trol.” And I would rather be laugh |to pass an examination. You
ed at for repeating such an aphor-jhave been told this often enough,
ism—and you all know what painjand many of you may be con-
there is in beinz laughed at—than |vinced of it. Some of you must
that any of you should suffer ship-|have been brought to recognize the
wreck on an excuse which has in it} elements in your own being with
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which education has to do. Although
youmay not yet have been sufficient- ]
ly awakened to distinguish the ego
within you from the physical, the
mental and the moral elements
which that ego or will-power is to be
trained to control in a wise way;
you cannot have missed knowing
that physical comfort, mental activ-
ity and moral power can be fostered
and furthered only by a right kind
of training. Now what is that right
kind of training?

You know what the laws of health

The Canada Educational Monthly.

no fixed period in the day’s occupa-
tion set aside for a healthful bodily
exercise, is as surely breaking the
sixth commandment as does the
man whose conduct makes for sui-
cide or murder. There is indeed no
such a thing as over.study if the
laws of physical health are attended
to. The mind is automatic and re-
fuses to act beyond its powers while
the body is directly under control of
the ego. 1t is therefore the neglect
of the laws of the physical health
and not the effects of a continuous

are, do you not? You know some |mental effort that brings about the
of th-m at least, the most important . break-down that we so often hear
let m= hope. And is it not your in- . about in school and college life. Of
tention to respect these during your | course there are exceptions, as there
sojourn in Stanstead ? Have you are in every wide statement of this
any plan which will lead you to give | kind, but the rule and not the excep-
certain hours or parts of hours daily . tions will bring you to understand
to the healthful exercise of your|how important it is for you to ob

body? Is that same body of yours, !
the temple of your soul, to have due
attention paid to it by yourself in
point of cleanliness, nourishment,
and recreation ? Are you not going
to train your muscles to be agile and
your gait to be gainly under a pro

gramme of your own drawing up.|
Have you provided yourself with
dumb bells? Do you know ‘ the.
prevention better than cure” that

that there is in the thermometer and
the well aired bedroom? What,
you laugh at these things! Your
physical education is to be
mere haphazard go-as you-please,
with an occasional game at ball, a
little running around, a walk now
and again, and more bicycling and
skating than is good for you. The
professional athlete has in these
times become a kind of a picture god
through our newspapers, until his
godhood has become more or less of
a public nuisance. There is an over-
doing of it in the athleticism of the
day. But on the other hand, the
student who would sacrifice his phy
sical health by over-study, who has

&

serve the laws of health in all your
doings, as its enunciation enables
me to say all I have to say in this
part of my address on physical edu-
cation. Vocal exercise is but
a branch of physical education,
and I would, as a final word,
urge every one of yon to cultivate
your voice through the elocutionary
effects of good reading and whatever
kind of singing you can get out of
it.

At this stage, with my message
still to give, I need hardly say that
that message refers chiefly to the
periods of exercise in connection
with the training of your minds,
And I trust you have all come, at
least the older ones among you, to
recognize your own responsibility in
the matter of your mental exercises
as in your physical. With the
teacher merely as your friendly
guide, you have, of your own accord,
to assume the directorship of your
own work. As no mentor can as-
sume the responsibility of making
you do this or not do that in the
secrecies of your moral control, no
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tutor or professor can legitimately
do more for you in your mental work
than show you the way, though in
the kindness of his heart he may
help you over a stile or two that im-
pedes the way when you are some.
what dispirited. And how many of
these kindly disposed teachers there
are, although they themselves can.
not but be convinced, even as you
yourselves are at the time of receiv
ing the assistance, that over-help is
no help at all, if there is to be more
than mere memorizing in the mental
exercise. As 1 think of the teachers
I have had and known who never did
anything for me or others but to
hear a lesson, or direct a punish-
ment, I myself cannot keep from
thinking well of these pedagogic
philanthropists. Their kindness,
injudicious as it is, may be safely
classified with Corporal Trim’s lie,
blotted out as it was by the angel’s
tear. Yet it is not for you to encour-
age it; only to forgiveit. The re-
sponsibility of knowing a thing in
such a way that your own mental
development or behaviour may be
benefited by it, cannot well be shar-
ed with another. You must learn
to do your own thinking, and the
sooner the better for your teacher
and yourself as the pupil.

And how is this responsibility to
be assumed? To be practical, it is
to be assumed by following a plan
with some design ahead of you, and
the design must be to you always
more than the plan.

You must not fall into the unseem-
Iiness of taking the means for the
end and making it the end in itself.
That is what the examination people
too often do. That is what the
miser does, making money, the
means with little intrinsic value in
itself, the end of his life. Shun this
as you would a plague. The de-
velopment of your own mental and
moral stature should be the object
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of all your educational plans. Pre-
paring for the examnation will of
course bring many pressing duties
upon you, but the duty that comes
nearest to you all is the learning how
to make the most of your own
powers. The great gain you must
look for is not standing or place or
prize, but the power of application.
The knowledge acquired 1s second-
ary, the acquiring of the right habits
of thought is what you must
strive after, the right habits
of self-application, concentration,
independence and originality, the
aspiration fo e something so that you
may eventually be able to do some-
thing {or others of your kind. Even
out of your every day mistakes you
must learn to build a ladder by
which you may reach up to do the
highest kind of work you can do.

To be even more practical, you
must have a time-table of your own,
which of course must not antagonize
with the time-table of the institution.
You must strive to have a time for
everything, your duties first, your
recreation after, but both in place,
In that time-table there must be a
period for the doing of things as well
as for the learning of things. The
life that becomes a higgledy-piggledy
arrangement never attains to more
of a success than an eccentricity to
be laughed over. In a word all .
your ways must be well ordered.
You must have yourself under com-
plete control, your temper, your con-
ceits and your powers of endurance.
Give up everything that is injurious
to the health of any part of your
being. Lead a clean kife in body,
mind and soul,

These are emphatic words, with
an aim high enough for the most
self-possessed of us. But let no one
think that the aim is too high for
them. The authorities of this insti-
tution are ready to place ycu undexr
conditions in which you may pursue
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your plans for self-improvement to'examination of the sentence. To be
the best advantage. You are to be a botanist you must know how to
comfortably housed, in rooms well turn a plant inside out and explain
heated and ventilated, and properly its organic parts, and before you
furnished. In a peaceful locality can enter upon scholarship you must
like this the distractions are not, be able to treat the seatence in the
likely to be too numerous, unless, |same way as an organism made up
poetic-struck, you should become in-' of words. The sentence is the tang-

fatuated as lovers of nature, and
take to singing verses before your
time ; though you may be sure that
1 for one will never feel ashamed of
any of you nor speak despitefully of
your efforts, should you succeed in
getting into the poet’s corner of the
Stanstead Journal or take to writ-
ing for such a creditable periodical
as the College Clarion.

And this brings me to my last
word. To be able to do a thing is
better than only to know how to do
it. Hence the knowledge you ac-
quire from books will never become
assimilated knowledge, part and
parcel of your own mental outfit,
unless you learn to make a practical
use of it. If you leave school or
college without having acquired the
practical, actual, well-assured power
of expressing yourself in your native
tongue, written or s; oken, you will
have failed in your work here, even
if you have not forgotten an item of
the knowledge you have collected
in your classes. When called upon
to address you this evening, 1 first
thought of taking up the whole of
the time placed at my disposal to
emphasize this phase of a practical
education, so impressed am I with
its importance. Before you can use
your mind aright you must know
something of the workings of your
mind, and to know the workings of
your mind you must watch the
eflects it produces in thought de-
veloped into speech. There 1s no
other way of getting at a practical
knowledge of your own mental
powers; and the very first step in
your school education is the careful

| ible form of the thought it embaodies,

and you must know the one if you
would know how the other acts in
order to produce the right effect,
Get therefore to your sentence-mak-
ing at once ; for practice in that will
lead to perfection in the product of
thought. Now do not make little
of this, [ beseech you. You will
‘never amount to much in this world
jas a right kind of agency among
amen unless you have trained your-
self either to speak correctly or to
write correctly, By a practical
daily drill in composition, you will
come to study systematically, inde-
pendently and exhaustively, and
more than that we do not expect
from you. You study your Latin
with zest only when you know the
power of the sentence as a medium of
thought. You become anxious for
the hour of the French exercise only
when you know what a sound Eng-
lish sentence from a sound French
sentence means in its fullest. Your
historical studies have a new interest
for you when you know you can
fluently, and in correct speech, re-
produce the knowledge you have
acquired. I never felt prouder than
when I could go through a propoesi-
tion in euclid without figure or
blackboard as if I had been making
a carefully thought-out speech in
appropriate language. And so it is
with all your school studies. There
comes to you an enthusiasm in your
student’s work when you know what
strength every study brings to your
linguist powers and through them
to your mental activities, And
hence I have no fear of antagonism
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from any true educationist, from
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incentive to the study that is the

your principal or his staff of associate | most effectual in making the most
teachers, when I urge you to see tojof you and your work here and

this matter o correct speech as an

hereafter.

THE GREAT ERROR OF OUR EDUCATIONAL SYSTEM.

certainly recognize the damage

that is being done to the youth
by the forcing system on which
their education is conducted, and
we believe that the school teachers
realize it, but the powers that be
keep on making the curriculum
harder and harder year by year. We
say the medical men are alive to it.
So they are, and that fact makes it
all the more disgraceful that our
medical schools are among the most
flagram scenes of its execution. The
foolishress of the thing needs to be
harped upon, and we are glad to
observe that Dr. John McMillan, of
Pictou, made it the subject ot an
address delivered before a meeting
of the Medical Society of Nova
Scotia held in Truro on the 5th of
July (Maritime Medical News, July).
Although in his opening sentence he
betrays his participation in the com-
mon error that we are *living in
the last year of the nineteenth cen-
tury,” the substance of what he has
to say is most wholesome. [t was
meant to apply more particularly to
Canada, we presume, but it is appli-
cable almost anywhere.

The teacher, as Dr. McMillan
points out, has no part in laying
down the curriculum; he has no
discretionary power in following it
out, and can make no allowance for
the dull pupil or the nervous pupi,
but must resort to the cramming
process when examination time’ ap.
proaches. No matter what a pupil’s
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particular bent may be, no matter
what his insurmountable aversion,
all the children must be put through
the same course, and it bears on all
of them most heavily at a period in
their lives when the changes inci-
dent to puberty are a tax upon their
reserve power. The result in too
many instances is to engender
neurasthenia ; the child is positively
handicapped instead of being
strengthened for his coming fight
for a livelihood. ¢ The curriculum,”
says Dr. McMillan, *should be pre-
pared for pupils of average mental
ability and average bodily vigor, or
rather for those below the average.”
Rudimentary cducation is all that
the community should set peremp-
torily before the mass of children;
those who have the capacity for
more advanced iastruction are few
in number, and their aspirations
may well be met by a few high
schools. The born geniuses will
find a way to attain suitable ac-
quirements in learning, if only the
rudiments are taught them; they
can not be held down. Their ad-
vance, however, will be in a line of
their own choosing, and not in the
grooves laid down Dby boards of
education. Under the present sys-
tem too much work and, we may
add, a great deal of it distasteful, is
imposed upon the immature brain
of the child. This is all wrong;
our educational methods should be
reformed.—Z%e New York Medical
Journal.
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GRASSES AND SEDGES.

BY ALEX. H. D. ROSS, M.A., TILSONBURG.

Most people imagine that there is
very little to be said about such a
common thing as grass, yet there is
not a single species whose structure,
uses, and life history are fully known
to us. Those things which are most
familiar to us are apt to be regarded
with the least wonder, and to occa-
sion the least thought. Itis only
when we study with care the fami-
liar objects about us that we begin
to see how wonderful they really
are, and to recognise the fact that
“our daily lhfe is girt with wonder
and based on wonder.”

In common usage, the term grass
includes the green plants on which
cattle and other beasts feed ; or any
herbage that serves for pasture.
This sense includes what are some-
times called the Artificial Grasses
(food plants for horses and cattle,
which are not true or Natural
Grasses), as clover in Canada and
the United States and sainfoin in
Europe, as weli as some other
plants, principally of the legume or
bean family.

From a botanical point of view,
grasses are herbaceous ‘or rarely
woody) plants with round, jointed,
mostly hollow stems bearing alter-
nate 2-ranked leaves with the sheath
split or open on the side opposite the
blade. The leaves are long and
narrow, and at the junction of the
blade and sheath there is often a
short membranous prolongation of
the epidermis of the sheath, called
the ligule. The flowers are enclosed
in glumes and are arrayed in spikes,
racemes or panicles. The stamens
are hypogynous,sometimes only one,
sometimes 6 or more, but very gen-
erally three, the anthers being at-
tached to their filaments by the
middle of their back and easily

moved by the slightest breeze. The
styles are mostly two or twc parted,
the stigmas being hairy or feathery.
The ovary is one celled, one ovuled,
and in fruit forms a seed-ike grain
or caryopsts in which the pericarp
is adherent to the seed. The seed
consists of a small embryo, being at
the base and on the outside of a
large farinaceous albumen, from
which arises in great part the ex-
treme importance of this order
(Graminea) of plants to man; very
many of the species being valuable
on account of their starchy seeds or
hutritious herbage. Usually grasses.
are annuals of humble growth, but
sometimes perennial and woody,
occasionally, as 1n bamboos, attain-
ing the height and magnitude of
itrees. The roots are fibrous, and
the root stock often throws out run-
ners. The stems, leaves and giumes
contain a large proportion of silica,
particularly the epidermis, so that
when large quantities of them are
burned, a sort of glass is formed ; a
fact which requires attention in
questions relative {o the manure
suitable for particular crops, and
the most profitable attention of
crops in husbandry.

The grasses constitute a very
natural order, or family, containing
about 4,500 species distributed over
all parts of the world. Some are
characteristic of the warmest tropi-
cal regions, ard some of the vicinity
of perpetual snow ; but they abound
most of all in the northern tem-
perate cone, where iney form the
chief vegetation of meadows and
pastures, where they are seen to ad-
vantage in their social character,
clothing the ground with verdure.
Every kind of soil is suitable to
some or other of the grasses; and
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whilst some are peculiar to dry and
sterile soil, others are found only on
rich soils with abundant moisture,
Some grow in marshes, stagnant
waters or slow streams; some only
on the sea coast, but none are truly
marine,

Of the forage grasses, the follow-
ing are the most important: Tim
othy or herd’s grass (Phleum pra-
tense), a native of Europe, and on
rich soils very valuable for hay.
Red-top (Agrostis vulgaris) is also a
native of Europe, grows well on
moist soils, and 1s valuable for hay.
Orchard grass { Ductylis glomerata) is
valuable for its growing well in the
shade, and so furnish.ng hay and
pasture in orchards and wood-
lands. Kentucky Blue Grass (Poe
pratensis) is a native of the Eastern
United States and of Europe. In
the lstitude of Kentucky it is the
best of all pasture grasses, but in

drier regions is small and harsh. |

The “ Fine Slough Grass” (Muhkl.
enbergia glomerala and M. Mexicana)
ot the Mississippi valley prairics is
also valuable as hay.

But whilst the grasses furnish
food for such domestic animals as
the horse, cow, sheep, goat, etc,
they are of the highest importance
to man himself—furnishing a large
percentage of his food and the raw
material for many of the articles
which contribute so much to his
welfare and his comiort.

First and foremost comes Wheat
( Triticum vulgare), a native probably
of Southern Asia, and under culti-
vation in temperate climates for
several thousand years.

Remains of wheat grains have
been found in the ruins of the lake
dwellings of Switzerland, proving
that it was cultivated in Europe in
prehistoric times, By long culture
it has formed many varieties ; some
of these are hardy (winter or “fall”
wheats), others are tender (spring
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whests) ; some are awned, others
awaless ; in some the grains are
dark in color (red wheats), in others
they are hght colored (white
wheats), Fabre's experiments of
forty years ago tend to prove that
wheat was originally derived from
a wild grass called Zgilops ovata.
From it, in the course of ten or
twelve years, he succeeded in pro-
ducing the form known as cultivated
wheat. Among the better classes
and more advanced nations v heat
is the grain principally used for the
manufacture of bread, alchough rye,
barley, maize and rice are also used
extensively in certain districts.

Rye (Secale cereale) is probably
a native of Southeastern Europe
and Southwestern Asia. 1t has
been cultivated for ages, and the
sandy soil of northern Europeau
countries is admirably adapted for
its grewth, In many parts of
Russia, rye bread 1s the only kind
known.

Barley (Hordeum vulgare) is prob-
ably a native of the same region as
rye, and has been under cultivation
for a long time. By the process of
malting its starch is converted into
sugar, and fermented liquors, such
as beer and ale, are obtained from
it. From this again, a spirituous
liquor—as whisky—is obtained by
distillation. Fermented 2nd spirit-
wous liquors are commonly made
from different kinds of grain in
different parts of the world, par-
ticularly bezrley, maize, rice and
millet.

The Oat (Avena sativa) was for-
merly much used as food for man,
especially in cool climates, where it
succeeds best. Its native country
is not certainly known, but it was
probably northern Europe or Asia.
At this point it is interesting to
notice that the straw of rye, wheat,
barley, oats, and many other grasses
is much used in the manufacture of



338 The Canada Educational Monthly.

paper; that some of the smaller| Of Bamboo (Bambusa) there are
grasses are much used for thatch;lseveral species, and its uses are
and that the stems of wheat and]almost innumerable, The Chinese
other grasses are split and plaited | make paper from the young shoots.
into straw hats, ladies’ bonnets, etc.{ The natives of India use the larger
Rice (Oryza sativa) has been long | species in the building of theic
under culture in Southeastern Asia, | houses, and every American is fami-
and furnishes food to more human |liar with it wn the form of fishing-
beings than any other single plant. | poles, chairs, pipes, fans, boxes, etc.
It is cultivated also in Egypt, [taly, | Bambusa arundinacea scmetimes at-
Brazil, and the Southern United |tains the height of 100 feet.
States. The underground runners of some
Maize or Indian Corn (Zea mais) species, as the Marum grass and
is a mative of the warmer parts of‘Sea Lyme grass, make them par-
the new world, and was cultivated ( ticularly useful for binding and
by the aborigines of both North and ! fixing loose sands. The perennial
South America long before the time | roots and runners of others contain
of Columbus. It is one of the most | peculiar substances, on account of
valuable of the cereals, and is now | which they are used medicinally, as
cultivated almost all over the world. t‘ixose of Couch-grass. In others
Of its numberless varieties, the|the stems and leaves bear a very
larger are grown in the hotter, and | agreeable fragrance when dried, e.g.
the smaller in the cooler climates. | sweet-scented Vernal-grass, Lemon-
From it we obtain corn-starch, corn-|grass, Vittievayr, etc. It has been
meal, sugar, whisky, and fond for|alleged that the seeds of a few
cattie. | grasses are poisonous, but this in
Sugar Cane (Saccharum officina- |every case requires confirmation,
rum) is a nativ.. of the warmer parts| although Darnel (Lolium temulen-
of Asia, and somewhat resembles|tum) in particular has a bad repu-
Indian Corn in size and appearance. | tation.
From its sweet juice most of thel So much for the most important
sugar and molasses of comme:rce are | members of Graminez, and we can
made. It is cultivated extensively : only refer to the different kinds of
in the United States, Cuba, Brazil, | Hair-.grass, Feather-grass, Manna-
and other warm countries. It s ajgrass, Panic-grass, Bear-grass, Fes-
curious fact that while the annual!cue-grass, Meaduw-grass, Marsh-
production of cane sugar in the | grass, Speared-grass, Beard grass,
world is now about 4,000,000 pounds, , Brome-grass, Bermuda-grass, Can-
yet 500 years ago it was but little]ary grass, Millet-.grass, ai:d Foxtail-
known to our European ancestors, |grass before hastening or to the
and even a century and a half ago|sedges.
it was one of the luxuries. Rum is| Sedges so near.y resemble grasses
another well known product of tne in appearance that the one may be
sugar cane. The Chinese sugar|readily mistaken for the other. In
cane (Sorghum vulgare) a native of a loose popular sense of the term
India, has within a few years been [sedge includes coarse, grass-like,
brought into cultivation in the|rush.ike, or even flag-like herbs,
United States for its sweet juice,|growing on the banks of lakes,
from which molasses and sugar areiponds or sluggish streams, but in a
made. One variety of this species;more accurate, scientific sense they
is the broom corn used in the manu-|are herbaceous plants with #iree-
facture of brooms. angled solid stems having alternate




The University and the Teacher.

three ranked leaves with entive sheaths.
The style is 2 cleft when the {ruit is
flattened or lenticular, and 3 cleft
when it is 3.angular. Sedges be.
long to the order Cyperaces, and
principally to the genus Carex.
There are about 2,000 species, dis-
tributed throughout the world, but
principally abounding in the tem-
perate and colder parts, They
grow in tufts, never forming a con-
tinuous mat, generally prefer wet
localities, and being deficient in
nutritive quality are of little value
to man. None are valued by the
agriculturist. On the farms they
abound only ir very inferior pas-
tures, but good tillage and drainage
lead to their speedy disvppearance.

Some sedges are plauts of very
humble growth, others are two or
three feet in height ; all are of un-
pretending, grassy, or rushhite ap
pearance. Some grow in wet, others
In Q.y situations ; some are of great
value in the economy of nature 2s
forming the principal part of the
vegetation i swamps, which they
gradually convert into fertile ground.
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The runmng roots, or rather riizomes
of some help to bind the sand of the
sea shore, particularly Carex arena-
ria, which 1s carefully planted for
this purpose on the dikes of Holland,
The rhizomes of Carex arenria, C.
hirta and C. disticha, ate sometimes
used as a substitute for sarsaparilla,
and the Laplanders use Carex sylva
tica as a protection from frostbites
and chilblains, wearing it inside of
their shoes and gloves.

But, besides the numerous species
of Carex, the sedge family includes
the Cotion-grasses, Dulichiums,
Galingales, Spike rushes. Bulrushes,
Baldrushes, Horned-rushes, Nut-
rushes, Twig-rushes, Beak-rushes,
etc, not to mention the Clhuta
(Cyperus esculentus)cultivated along
the shores of the Mediterranean for
sake of its sweet tasting tubers ; the
species of cyperus used in Indiaand
Egypt for the manrufacture of ropes
ar: mats; and the papyrus anti-
quarum, from which the first paper
was probably made by slicing the
cellular pith, and afterwards ham-
mering and smoo’ hing it.

THE UNIVERSITY AND THE TEACHER.*

By Tue Rt. Rev. ]. L. SraLpInG, Bisuor oF Pzoria,

The chief concern of every man is not, as “t sbonld
be, the forn ation of his character. The m-st wish
mercly to find a recipe ‘or comfort or a way to acquire
riches or whatever else they aim at.—Goethe.

Whether the ivle of the people
shall approve itself as a wise, bene-
ficient, strong and enduring govern-
ment will depend largely on its
attitude toward religion and educa-
tion, the fountain-heads and safe-
guards of right human life. When
power is placed in the hands of the
multitude, and opportunity is offered
all alike, whatever makes for utility,
for comfort and ease, for physical

health and well- being will be held in
high csteem, will be cultivated and
promoted tor the need of all this is
felt by alj, and where there is free-
dom all will labor to provide it.
Consider for a moment this great
metropolis, where but yesterday the
wild fowl screamed among their
fellows. Its growth and wealth are
the marvel of a century of wonders,
Not in London or Puaris or other
centres of the Old Wor!d shall we
find more stately structures or more
cormercial and industrial activity.

*The Convocation Address, given on the occasion of the Thirtieth Convocation of the

University, held in Central Music Hall, Chicago, October 2, 189gc.
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In the presence of this vast achieve.
ment of human energy, the most
thorough idealist cannot but stand
in awe; for such power, such en-
etgy, such efficacy of will, on what-
ever objects it may be exerted, is
awful Here, assuredly, it has been
exerted almost wholly on what 1s
material, on what is simply useful.
Look on these lofty buildings, ob-
serve the eager throngs hurrying
through these busy thoroughfares
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we think and love, when we hope
and believe, when we listen to the
voice of Duty, however aard its
command ; when we rise through
aspiration and imagination to those
inconceivable heights where time
and space are no more and the sou!
is alone with God. In this world,
which is the proper human world
and man's true home, it is not easy
to dwell. It is within us, it is hkest
unto what we really are, but to be-

come couscious of 1t and to feel the
need of the blessings it holds, man
must ascend from his primitive to
his ideal nature; and the effort to

and ask yourself what it all means.
Why have these edifices been erect-
ed? Why are these streets filled
with people, who hasten on as though
pursued by Death? One thought, |do this with method and system is
one purpose, dominates the whole. | education,, which is a conscious
This city, with its population of two striving to fulfil in one’s self the
millions, has been created for com-ideal of the perfect, and as a means
mercial and industrial ends. It ex. to this end, to transform both one’s
ists to provide the useful, to feed, ]self and one’s whole environment.
clothe, house, warm, and carry men,; The aim is to make one’s self the
and it does this work with such en-best it is possible for a man to be-
terprise and skill, with such unre- come, and the world he lives in the
mitting toil, that 1t is not possible to | most suitable to the development
withhold admiration.  All honest and play of the higher faculties.
work is sacred, and they who labor | Even the savage succeeds in getting
with the hauds, not less than they .what is simply useful—food and
whose mightier instrument is the .drink—and, when it is necessary,
brain, are, if they are filled with thesome sort of clothing; but there
right spirit, God’s workmen ; and ’ must be at least a beginning of civil-
since it has not yet been found pos- |ization if man is to undertake the
sible to teach the multitude to make ;task of raising himself from his
efficacious use of their nobler endow- | primitive to his ideal nature—end-
ments, manual labor is their salva. ;less task, not to be accomplished by
tion, and therefore the .. guard any one individualor people. :tis
and basis of civilization. 1the work God imposes on the whole
But there are higher things than jrace for all time; and the highest
those which are merely useful, and |individuals and races are those that
consequently there are men whose |contribute most to this Divine con-
function is of vastly more import-!summation.
ance than that of the toilers who, In this metropolis. created by the
provide us with food and drink and |very spirit of the wide-spreading
clothing. These are indispensable ;,and teeming Mississippi Valley, to
all must have them and the whole |be a purveyor and provider of what-
world takes care that they shall not  ever miuisters to man’s materal
lack ; but genuine human life emer- | needs and comforts, to the wants of
ges, not when we eat and drink, for | his primitive nature, it is altogether
this we do as mere animals. We | riyht and desirable that a centre of
first become men and women when  intellectual light and moral influ-
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ence should have bee :stablished
where great teachers may dwell and
work, men whose thoughts and
aspirations and lives are suftused
with a glow caught from higher
worlds. A university, I think, is
not so much a place where all that
is known is taught, as a place where
poble and luminous minds create an
atmospnere which it isimpossible to
breathe and not feel the quickening
of new and larger hopes and aims—
minds that are less concerned to im-
part information about anything
whatever, than to solicit, call forth,
sustain, strengthen and bring into
act the powers which lie latent in the
human soul, striving themselves,
day by day, to become fwiser and
more loving, that with each access
of new life they may thrill, inspire
and impel others to generous and
persevering self-activity. It is only
in a university that such minds can
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which is never merely talk about
science or philosophy or literature,
but is above all exemplification,
concrete presentation of the subject ;
and since the highest we know on
earth becomes concrete only in
man, the first thing to be asked for,
when there is question of a school
of whatever kind, is a genuine, noble,
wise and loving personality. Thisis
the presupposition in all theories
and problems of education. Like
begets like, and to hope, to illum-
ine, exalt, and purify, when we
ourselves are dark, low, and un-
clean, is to hope for a reversal of the
laws of nature. He who would de-
velop in the young a sense of reli-
gion and duty, of bonor and free-
dom, must himself be all alive with
these elemental powers. There is
doubtless a science and an art of
education, and consequently there
are principles and methods of which

be brought together, and they, be!the teacher must make use, if he is

they few or be they many, are the
life and essence of university teach-
ing, for they create an intellectnal
and moral climate in which one
cannot live without imbibing the
spirit of self-culture. The import-
ant consideration for those who
have the will to become all that is
possible for them to be, is not what
they shall study, but where they
shall find a genutne vital man who
teaches anything, who while he
teaches, still continues to learn and
upbuild his own being. The teacher,
then, must first of all be a real
man. Scholarship is secondary.
The only wholesome influence which
man can have on man is exerted by
his personality. It is admitted that
where observation is possible we
may not rest content with explana-
tion. Let the pupil be brought face
to face with the thing itself that he
may exercise his powers on this and
not on words about the thing. This

to do good work. Is it not plain
that history or literature or geo-
graphy or mathematics may be
rightly or wrongly taught? Is it
not necessary that the methods of
teaching be adapted to the subject
as well as to the mental condition of
the pupil ? Now this is pedagogy—
it is little more than good sense ap-
plied to the purposes of education.
The object is to conirol individual
experience by general expertence.
It is certainly most impo-tant that
the teacher should live and act in
the light which the history of edu-
cation throws on his work. Never-
theless it 1s a fundamental error to
suppose that the principles, rules
and methods of pedagogy are the
chief requirement in education.
Neither a fund of accurate and per-
tinent information nor the most ap-
proved methods can supply the
essential and indispensable pedago-
gical requisite—the awakened mind,

is the method of all right teaching, }the loving heart, the quick and
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comprehensive view, to which as to
the eye of a skilled general or phy-
sician, the exigencies of each mo-
ment and situation are revealed.
The true teacher is at once a leader,
an inspirer, and a healer. He is
neither a slave of methods nor a
victim of whims and hobbies. He
knows that rules are but means, and
he does not enforce them as though
they were ends. He 1s not a ma-
chine, but a living soul, obedient to
the light of a cultivated intelligence
and to the impulses of a generous
heart. His task is as difficult as 1t
is important, as full of trials and
hardships for himself as it is of
blessings for those whom he in.
fluences. Let him then be free, let
him be trusted, let him be cheered
in his work. To make him theslave
of minute observances, the victim of
a system of bureaucratic regula-
tions, is to render it impossible that
he should find joy and delight n
his work, is to superinduce in him a
servile disposition, is to degrade
him to the level of a machine, is to
make him unfit to mold and inspire
free men. If he is to train his pupils
to a wise self-confidence, without
which  nothing great is ever
achieved, he must not be made to
feel that he himself is unworthy of
confidence.

Montaigne holds that the teacher
needs a well-made rather than a
well filled head, which is his way
of saying that learning is of less
importance to the educator than an
open and sincere mind, capable of
judging with fairness and of reason-
ing with accuracy. Thus a father
or a mother, simple and unlettered,
but endowed with good sense and
with the love of truth and justica,
has a more profound and lasting
educational influence on the child
than any which may be exerted by
the doctors of the universities.

Nothing has such power to draw!
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forth human strength and goodness
as love. The teacher’s first business
is to win the heart, and through the
heart the will of the pupils; and to
this end a generous faith in them 1s
the most effective means. By trust.
ing them he shows them how to
trust themselves; by believing in
them he leads thom to believe in
themselves, thus awakening in them
a desire to realize the high things
of which they see they are held to be
capable. Nothing destroys the con-
fidence of the young so quickly or
so thoroughly as to know that their
teachers are insincere or unjust.
Better rule by brute force than by
deceitful devices. If there be any-
thing false in them it cannot be
hidden from the quick glance of
yolthful eyes. **A man passes for
that he is worth,” says Emerson.
““What he js engravesitself on his
face, on his form, on his fortunes, in
letters of light. His sin bedaubs
him, mars all his good impression.
Men know not why they do not trust
him; but they do not trust him.”
The weak and the ignorant are the
quickest to threaten and punish,
and it 15 only where teachers lack
moral and intellectual power that
they resort to harsh measures The
bitterness they feel makes their own
and their pupils’ lives bitter. How
pleasant it is to hear Montaigne tell
that his father did not permit him
to be awakened except by the sound
of some musical instrument. So
possibly does God awaken us from
life. Whatever others may hold, let
the teacher be persuaded that the
faults of the young are due to weak-
ness and ignorance rather than to
malice; and if he finds a few who
have inherited or acquired a vicious
disposition let him not imagine that
they can be corrected and improved
by anything but patience and loving
kirdness, assisted possibly by medi-
cine and hygiene. The master must
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first be master of himself. He must
be sympathetic and lowly minded;
must often efface himself and suffer
his presence to be felt only as a
guidance and encouragement to the
awakening minds of his pupils. And
how shall this be made possible for
him if his heartis not filled with the
love of God and of human perfec
tion? Behold the mother hen moving
among her hittle brood, who, when
she has found something of worth,
lovingly calls their attention to it,
and passes on, leaving them to de-
cide whether they shall take or
neglect it. If the teacher show his
pupils how far he excels them in
mental power and culture, he dis-
courages them ; for the more sus
ceptible of education they are the
greater is their modesty and self
diffidence. Let him be as one of his
little ones—a learner and striver.
Such have been and are the
mightiest and noblest souls. Only
a free spirit can educate the freedom,
only a reverent and devout mind can
inspire faith in God. The love of
liberty springs from the love of
truth—truth makes free. Indeed,
it is only in the world of truth,
speculative and practical, that man
feels himself free, at home in a realm
above that of physical law and de-
termination. Healthful work is the
mother of brave and joyous hearts;
where learners are dispirited and
heavy hearted they are not doing
the right work or they are not doing
it in the nght way. \When young
souls are bursting into bud and
bloom their world should be as
bright as the Dlue skies of spring,
overhanging flowering orchards,
where the birds sing and the bees
hum, and the sparkling waters leap
to see and hear. Throughout life
they should be able to associate the
memory of this fair time of spiritual
growth with all that is pure, fra
grant and inspiring ;. for, should the
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expertence of those early years make
it impossible to believe in the sur-
passing worth of culture they inevi-
tably become the victims of arrested
development and lead a stunted
existence. In a family in which the
spirit of cheerfulness reigns there is
peace and happiness ; each one finds
his task and performs it gladly. The
school is a larger family., If the
masters are harsh and morose, the
pupils discouraged, the school is
bad. The effectiveness of school
methods depends uponthe character
of the teacher. If he lacks intelli-
gence andiindividuality they become
mechanical devices, in which the
pupils can take but a mechanical
interest. Rules and laws are of lit-
tle use to those who have not been
brought up to desire and love the
guidance of law. He whe is grounded
in faith in the principle of law will
become a good man, a good Chris.
tian, a good citizen; and nothing
else will make him so. Faith in the
principle of law is faith in God. If
we form true men the rest will
form and reform itself Schools
where many things are taught, but
where will, courage, seriousness,
love of truth, great-mindedness, and
respect and reverence for all that is
high and holy are not cultivated,
are institutions of perversion rather
than of education. Let the teacher
leave nothing undone to make
brave, honest, chaste, unenvious
men and women, even though they
fail in scholarship. If conscience
is not sovereign it is nothing.
*“ Moral education,” says Kant,
“should begin, not with reforma-
tion of conduct, but with renovation
of thought and formation of char-
acter.” Whatever may help to
make a manis the teacher’s busi-
ness. In him indiflerence is imbe-
cility; it is impotence. The gift of
eloquence is of inestimable value to
him, but he should not, like the
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orator, seek to captivate and carry ‘eacher’s business ; his chief concern
away his hearers, but he should should be to develop faculty, to form
inspire, illumine, and prepare them . character, and te puint out the
for independence of thought, for means whereby knowledge may be
freedom of view. They are the acquired and, if need be, commun:.
best teachers who make study cated. In the presence of the in-
most attractive. This the best'finite possible, nay, of the vast ac-
genius does for its possessor; complishment of nature and of
for what is it but an inner.mankind, the work of the individual,
impulse which urges him joy- though he be the greatest, is insig-
fully to the pursuit of truth, good- nificant. Let not this discourage
ness and beauty ? Nothing fatigues thee. Thou wast born to do but a
like dullness. From the wearinessman’s work. Do thy best—it will
it begets there is no escape. The make thee worthy. Each one’s
teacher’s character is the best re- | character is largely determined by
proof. The mother does sot occupy heredity, environment ana the edu-
herself with projects for carryingcation he has received. None the
her child ; she is busy teaching it |less is it each one’s duty to shape
to walk alone. This is the aim and ;and build his own being into ever-
end of all right education. Sugges- growing harmony with what is
tion is a large part of the teacher's eternally true and right. Only the
business, hence there should be a | gentle and loving know how to guide
magnetic something in him—the |souls, for they are patient and com-
power to interest, to charm, to in-|passionate. They alone can stoop
spire, to 1mpel, while he enlightens "to all infirmities without losing their
and guides. Courage is contagious. ; trust in God or their faith in man.
Brave thoughts, brave words, brave | The teacher accomplishes more by
deeds—courage in his whole attitude | making strong impressions than by
towards life and death, towards God | constructing lucid arguments. If
and man—this makes the teacher |the heart is moved, if the conscience
an educator, constitutes him a|is awakened, the reasons for right
former and creator of men ; for the |doing become manifest. Hence the
heroic mood leads to contact with great moralists have been impelled

Divine things and has vital power.
Refuse to entertain thy troubles and
sorrows and they will leave thee. A
great mind can console, and heal,
as well as time. Our attitude to-
ward circumstances determines
what effect they shall haveonus. A
generous and active spirit turns to
Divine uses the things which weaken
and corrupt the timid and indolent.
To do for the pupil what he should
be inspired and impelled to do for
himself, does not help, but hinders
his progress. Teach him to teach
himself by looking, listening, observ- t
ing, and reacting on the impressions |
he receives. The imparting of in-
formation is but a small part of the,

'do good thyself also.”
|shall possess glory. The promoticn

to utter themselves in vigorous and
sententious thoughts, in maxims
which penetrate the mind and re.
main as an incentive or a reproach.

“ Do .ot withhold him fron: doing
good wno is able; if thou art able,
“The wise

of fools is disgrace.” ¢ Get wisdom,
and with all thy possession pur-
chase prudence.” ‘* Take hold on
instruction, leave it aot. Keep it
because it is thy life.” *Choose
knowledge rather than gold, for
wisdom 1s better than all the most
precious things, and whatever may
be desired cannot be compared with
it.” ¢ The words of the wise are as
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goads and as nails deeply fastened
in ;" and unless for us they are as
goads and as nails deeply fastened
in, they profit us in no way.

Al things belong to thee, if thou
but love them, and what thou pos-
sessest will give thee pure delight,
if thou hold and use it for the bene
fit of others. The life is the best
which issues in the highest knowl-

edge and the purest virtue—all else |

is frtvolous. When our moral con-
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the slow. A school is more safely
judged by tnose it fails to improve
-than by those it helps. What more
i worthy =nd can the teacher propose
to himself than to accustom his
pupils to find pleasure in the prac-
tice of virtue and to turn with dis-
gust from what 1s base or wrong?
If they be led to dwell habitually
with high and true thoughts, they
will become part of their being, give
iwarmth and glow to their feelings

victions are profound and living, we . and impel the will along the paths
easily communicate them to those where their light falls. We are
about us ; but if the essential good- | transformed by what we meditate
ness is lacking in ourselves, the!not less than by what we do. The
words we utter, however fine, will ! word which God spoke in the be.

not bear toothers the seed of Divine
life. Make thyself free within, for
turn outward whithersoever thou
wilt thou shalt find that confining
walls proclaim thee prisoner.
Educableness is man’s true char-
acteristic, and the teacher who loves
his calling and understands his busi.
ness will give his chief thought and
labor to education, whether it be his
own, or that of a few, or of the
whole race. “ Where is the learned?
Where is he that pondereth the
words of the law? Where is the
teacher of little ones?” In the
right spirit, which is the impurtant
thing, whatever we do, there is
either knowledge or agenuine yearn-
ing and striving for knowledge ; but
the teacher’s knowledge, whether of
method or psychology, or of what-
ever other pedagogical art or
science, is little worth to him as an
educator unless he have the right
spirit ; for it is this that creates de-
votedness, gives insight, arouses in-
terest and stimulates self-activity.
As a wise man thinks little of his
success and much of his failures,
that he may learn to make them
good, so when teachers shall have
become educators, less attention
wil be paid to the bright pupils,
and vastly more to the weak and

ginning is the word which he forever
utters: ¢ Let there be light; let
knowledge grow; let wisdom in-
crease ; let love prevail.” The light
of the mind makes the world har.
monious and beautiful. The noblest
people is not the richest or the
strongest, but the people whose soul
is filled with the highest thoughts
andthe Divinest aspirations, Take
from any country a hundred of its
greatest men in religion, philosophy,
poetry, science and art, and the life
of all falls to a lower plane. Let the
teacher then strive day by day to
lift his pupils to the world where
these hundred best have made their
home. The only serious instruction
is that which cultivates reason and
conscience. The words which the
teacher utters. however true or wise,
have less influence on his hearers
than his character. The man, not
the speech. is eloquent. A hero, like
a beautiful woman, persuades by
simply appearing. It is the spirt
that is Divine, and words have
irresistible force only when they
spring from the hearts of God-like
men, They who create new and
beautitul ideals which give a new
and holier sense of the worth and
goodness of life, are our greatest
benefactors. How blessed it is for
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a country to have good soldiers, good
thinkers, good priests, good artists,
good workers in every sphere! The
supreme need is of good men, for
only they upbuild the kingdom of
earth and heaven. Itishardto love
the multitude for what they are—
the wise love in them the ideal of a
higher life which they strive to re-
alize here, believing and hoping that
they thereby co-operate with the
Eternal for ends which are absolute.

Sadden not the hearts of the
young. Their worth as men and
women will be in proportion to the
joys of their childhood. Forbid as
little as possible, but help thy pupils
to do gladly, wholesome and profit-
able work. Only they know how to
teach who know how to rouse, to
encourage, to incite. This is every-
thing ; for they who go bravely to
work with joyful hearts will learn
whatever is needful. The power to
awaken ideas, so to use words, that,
like an enchanter’s wand, they make
what they symbolize rise into view,
as though it stood before the eye, is
a gift of genius, but it is also a
talent which may be cultivated, and
there is none which gives to the
teacher’s work more life and charm.
It is important to make things plain,
to throw about them the revealing
light of the mind, but they who szt
the world aglow with the warmth
and magnetism of an ardent and
passionate soul, are the true in-
spirers and teachers, We little
suspect what power of devo-
tion and heroism there is in
the simple people by whom we

are daily surrounded, and who
often appear to us altogether
commonplace. Let but the proper
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‘occasion arise and we shall behold

| their souls transfigured by the light

;of higher worlds and clothed with
\ almost superhuman strength.

Thus
there 1s in the humblest man or wo-
| mana Divine something before which
the greatest may bow with rever-
ence. Let then the teacher learn to
recognize the God there is in every
child’s soul, and let him strive re-
ligiously to unwind the bonds which
hold him prisoner. “He who un.
dertakes to form a man,” says
Rousseau, *“must first have devel-
oped true manhood in himsell.”
Again: “The pedant and the

i teacher say much the same things ;

but the former says them in and
out of season; the teacher only
when he is sure they will produce
their proper effect.” What we are
capable of knowing depends on the
power and quality of “our minds.
Deep truth grows shallow in the
shallow brain. Hence the genuine
teacher gives little time to cram-
ming his pupils with information
for which they are not prepared, but
he devotes himself to their whole
being, which he exercises in every
way, that they may gain strength
and {reedom, that they may become
self active and address themselves
gladly and perseveringly to the pur-
suit of truth and perfection.

He must know how to govern;
for what is education but the art of
governing ? But how shall lie learn
to govern unless he forget and deny
himself that he may think solely of
the good of his pupils? Is not this
the secret of the mother's power,
who, if she know how to love, is the
world’s first and highest teacher ?—
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To be continued.
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LET THESE THINGS BE.

RONDEAU.

Lst these things be, O Time ! whate’er befall ;
The memory of corn-fields by the sea.

The tender evening light shed over all—
Pale gold and gray—a symbre symphony,

And weird music of the curlew’s call.

Such sights and sounds as hold the soul in
thrall—
That other scere of Spring-time’s mystery,

The budding mays, fields prankt with Lihes
tall,
Let these things be !

So through Life’s datkened chambers 1 may
see
These old sweet pictutes dimly on the wall,
I shall not find the long, still evening pail.
Let these things be !
ConsTANCE FARMAR.
Chambers’ Journal

EDITORIAL NOTES.

Deliver not the tasks of might

To weakness, neither hide the ray

From those, not blind, who wait forday,
Though sitting girt with doubtfut light, -

| *“ That from Discussion’s Jips may fall

With Life, that working strongly, binds —
Set in all lights by many minds,
So close the interes's of all.”

In the new administration for
Ontario the Hon. G.W.Ross, LL.D ,
vacates the education office and
becomes Premier, and the Hon.
Richard Harcourt, B.A., becomes
the Minister of Education.

TueCanapa EpucaTioNat MoNTH-
LY thanks Mr. A. W. Wright for his
valuable and important contribution
in this month’s issue. No com-
munity can live without tbe know-
ledge and practice of the principles
of the Bible.

On another page we reprint the
leading editorial from the issue dated
September 16th of our esteemed
contemporary, the New Vork Medical
Journal, on “The GCreat Error of
Our Educational System.” We
know the article will be appreciated
by our readers It is much to the
point, and only too true.

MANAGEMENT OF SCHOOLS

Speaking in general, the managers
of the Elementary Schools in Britain
are elected by the ratepayers. Some-
times very sharp contests take place
at the annual elections, especially

in London. It may, therefore, be
taken for granted that in both kinds
of Elementary Schools, the Board
Schools and the Voluntary Schools,
the principle of election prevails.
‘The choice for managers (trustees)
has a much wider scope in Britain
than in Canada. In Britain we find
members of the nobility, gentry, and
clergymen as well as business men
of all classes and even teachers
chosen for managers.

Men of the highest social position
and of the widest culture and imiu-
ence are frequently found on the
boards of the Elementary Schools.
And this, of conrse, is all the more
apparent in tae more advanced
schools, such as grammar schools
and colleges.

The clergyman, by his office,
is a teacher, and not only s he
interested in the cause of educa-
tion by his preparation for his life-
work, but it is his duty as a minister
to see that the best is- provided
for the people of his charge and
likewise that they make the most of
the facilities offered for their benefit.
Therefore it is only what a person
would expect when he finds every-
where quite an important part to be
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that contributed to the care of the
schools by the ministers of all reli-
gious bodies. A fair estimate numer-
1cally of this part of the managing
boards will be from } to i In
conversation with a parish minis
ter anent the schools in Scatland, he
told me that in teaching lus Bible
class he found the classes from year
to year becoming less proficient in
their knowledge of the Scriptures,
even of the historical parts. Upon
mentioning this to hi. neighbor min-
ister his experience was the same.
They agreed to give more attention
to the school in their parish by visit-
ing 1t, encouraging the master, and
giving prizes for proficiency in Scrip-
ture knowledge. The result is that
better attention is now given to the
Bible, which before had been passed
by because Bible knowledge did not
count in the annual grading of the
school by the Governmwent Inspector.
This simple incident shows now
the service of minsters can be,
and 1s, utilized in the home land.
All classes of the community work
for the general weal. You do not
meet with the spirit which breathes
in the words: “ Let the ministers
attend to their business and we
(teachers) will mind ours,”—the
words which were spoken to the
writer while on a recent visit to
friends south of the lakes.

This country should have, in
this respect, its fair and valuable
contribution from the ministers of
the different religious bodies in the
best interests of education. Gieat
Britain reaps the benefit of this con-
tribution  Canada should foliow the
Mother Country and secure a like
advantage from the clergy.

Let us now turn our attention
more especially to the Secondary
Schools. Fees are charged every-
where, and such fees as we in
Canada would consider high fees.
Evidently it is a settled question
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with the people in Great Bri-
tain that if a pupil enters a secon-
dary school his instruction must be
paid for by his parent or guardian.
But to meet this heavy charge there
is a very rich provision of scholar-
ships made by municipalities and
private citizens Every possible in-
ducement is offered (o and pressed
upon parents to aid chem in educat-
ing highly endowed sons and daugh-
ters in order that the State may reap
the inestimable advantages resulting
from the labors of such sons and
daughters. DBy this process the
country, in the best way, is led to
discern and encourage to the highest
degree her ablest sons for her public
service. That our readers may be
able to see to some extent how ample
the provision is, two extracts are
here made, one from this year’s
prospectus of the ,Grammar School,
Manchester, and the other from the
Allan Glen’s School, Glasgow:

GRraMMAR SchHooL, MANCHESTER,

There are in connection with the
school about 160 F.andation
Scholarships, conferring exemption
from the school fee. Of these one-
half are by the scheme preferentialiy
reserved to scholars from Public
Elementary Schools. The Founda-
tion Scholarships are divided into
two classes :

(1) Scholarships awarded to boys
on admission to the school.

(2) Scholarships awarded to boys
already admitted to the school, c..
the results of the midsummer exami-
nation of the whole school.

Scholarships of class (1) are
tenable for nine terms, and candi-
dates must be over the age of ten,
and under the age of thirteen, on the
first of November preceding the
winter examination or on the first of
June preceding the summer exami-
nation.

i Forscholarships of class (1) there
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are two examinations in the year, being boys desiring to enter the
one in’i[\me and the otherin Novem.  schooi whose parents or guardians
ber. The subjects of examination |require aid in giving them educa-
are Reading and Writing from Dicta- | tion, or being pupils attending the
tion ; English Grammar and Compo | school whose parents or guardians
sition ; Geography and Outlines of | require aid in giving them education,
English History; Arithmetic; Ele-|and shall be awarded by the result
ments of Geometry (Euclid Bk.1), of a competitive examination, in
and Algebra up to Easy Quadratic | which the age of the competitors
Equations ; and Latin or French. |[shall be taken into account. The
In connection with scholarships of | Governors shall fix the number of
class (1) a limited number of Bursa- | free scholarships in each year, and
ries of the value of 12 12s. yearly|the age or position at school of the
are given, competitors, in such manner as they
Scholarships of class (2) are ten-|deem expedient.
able for six terms, but may be ex-| <68, The Governors shall apply
tended by the Governors for not|the annual sum of not less than
more than three terms in the case|£200 in establishing bursaries at
of promising boys. These scholar-| Allan Gien's School, which shall be
ships are awarded largely with|awarded by competitive exammna-
reference to a boy’s place in bhis|tion among pupils at the school
form, provided his age does not ex | whose parents or guardians require
ceed the standard fixed for that|aid in giving them higher education
form. | These bursaries shall be of such an-
Six scholarships, each of the|nual value, not being less than £5
annual value of £25 are awarded|or more than £15, as the Governors
by the Manchester City Council,| may determine, and shall further
tenable at the Grammar School.|confer the right of free education,
The limit of age at the date of en-|with books and stationery. The
trance to the school must be not less bursaries shall be tenable for such
than 12 nor more than 14 years of| period, not exceeding three years,
age, and the candidates must be the as the Governors may determine.
sons of bona-fide residents or rate-| The Governors may fix the competi-
pavers within the limits of the City tion for these bursaries at such
of Manchester for not less than six|{period or periods in the school cur-
calendar months fromn the 1st of Jan-| riculum as they may determine, but
uary preceding the examination. not at a lower period in the school
curriculum than may make the aver.
I.—ALLANGLEN's ScHoLaRSHIPS AND | age age of the competitors as nearly
BURSARIES. as may be thirteen years.
“6g. The Governors shall estab-
“67. The Governors shall insti-lish not fewer than three umversity
tute not fewer thansixty free scholar- | or technical school or college bursar-
ships at Allan Glen’s Schocl. These | ies, each of the aanual value of not
free scholarships shall confer the|less than £25. These bursaries shall
right of free education in the secon-|be awarded by competitive exami-
dary department of the school, with nation among pupils atiending the
books and stationery, for such periad, | school, and shall be tenable for a
not exceeding two years, as the|period riot exceeding (hree years at
Governors may determine. They a university or day technical school
shall be open to such applicants aslor college approved by the Gover-
the Governors think suitable, either nors”
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During the present session the
Governors will appoint, according to
the above provisions—

30 FREE ScHOLARS

15 ScHooL BursaRs.

1 UniversiTvor TecuNicaL CoL-
LEGE BURSAR.

11.—THirTy SEcoNparY EpucaTion
SCHOLARSHIPS.

The Governors, in accordance
with the Scheme drawn up by the
Burgh of Glasgow Committee for
Secondary Education, have estab-
lished thirty Secondary Education
Scholarships (ten 1o be competed
for annually). These Scholarships
confer the right of free education for
three years in the Secondary De-
partment of Allan Glen’s School.

ONLY QUALIFICATION.— Candidales
must have been at school within the Glas-
gow Schoo! Board area for the three
years immediately preceding the competi
tion.

II1.—~MEercuaNTs’ Housg ScHoLAR-
SHIPS,

The Directors of the Merchants’
House of Glasgow have also recently
founded Day-school Scholarships
in connection with this school.
These Scholarships are open to boys
who have passed, or are capable of
passing, the Sixth Standard Exami
nation. They may be held for twe
years, p-ovided the holders of them
attend this School regularly, and
mnake satisfactory progress In ad-
dition to the payment of school fees,
a bonus of £6 i1s paid annually to
each holder of a scholarship who
passes second class, and £g to each
who passes first class in any one of
the science subjects taught in the
instituticn.
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The Directors of the Merchants
House have appointed five such
scholars for the present session. Up
to the present time th:se Scholar-
ships have been held exclusively by

‘boys sufficiently clever to earn the

higher bonus of £q

If there is any better way of dis-
covering the highly endowed intel-
lectually than the plan followed for
years in the Old Country we should
like to know it. And having found
out who such are, a County Council
can put 1ts money into no undertak-
ing which will yield such a rich re.
turn as this, enabling those who
profit by it to reach out to the
very farthest limit of attain-
meant in all bravches of modern
knowledge. County Councils should
found scholarships and fellowships
inour secon ary schools and colleges
for the benefit and encouragement
of all such as have the ability and
inclination to pursue their studies.
It is only by so doing that a country
can legitimately expect to prosper
in all branches of manufacture,
trade and commerce. In urging
this upon our people we are not pro-
posing a new departure in school
affaics. In Great Britain this en-
couragement by the founding of
scholarships has been in existence
for generations, and the late Rev,
Dr. Ryerson, Chief Superintendent
of Education, Ontario, made provis-
ion in the school law for the same
plan to be followed by us. We must
arise and build more strenuously
than ever for the benefit of true
education in every direction. Fel.
low-subjects, we must help ourselves.
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CURRENT EVENTS.

IS IT SHAME?

UCH isthe guestion which many
Canadians have been asking
themselves during the past few

weeks, when it has veen broeught
home to them that their country, or
at least their Government, has been
the laggard in coming to testify its
loyalty to the imperial flag, and its
devotion to the unity of the Empire.
Undoubtedly, this is the fact. We
have been the last to declare our
readiness to draw the sword. While
the troops of New Zealand have
been matrching through the streets
of London, we have been debating
the question, and at least one of our
ministers has been using language
which can only be described as dis-
loyal. Yet for all that it cannot be
said that Canada is disloyal. The
people are sound at heart, have
besn chafing under the delay, and
now that tne word has been given,
are crowding to the standard. Yet
a day will come when the country
may take upon itself the shame
which now rests only upon certain
ofitsrepresentatives. We believe that
time will never come. We believe
the country will call these men to a
strict account. In the first place, it
is not creditable to us, that we,
the greatest of the colonies ol the
British Empire, should have been
the most backward to come to the
help of the Mother Country. It is
not, of course, that she actually
needs ouc¢ help. Great Britain
could fight out many such wars,
humanly speaking, without drawing
upon any resources but her own.
But that is not the point. More
and more the sentiment is growing
that the Empire is one. We are
not mere outside dependencies,
hanging upon our Mother, yield-
ing her a kind of filial support.
We are part and parcel of the
great Body Politic; and we want

to enjoy privileges and to fulfil
duties 1n accordance with this idea ;
and we should feel morified and
humbled, if we could believe that
any part of the Empire was more
ready to recognize such duty than
ourselves, Then, again, our de
pendence upon the s rength of the
Empire is much greater than that of
any of the other colonies. We do
not imagine that it would make
much difference to Australia or New
Zealand, whether the strength of
the Mother Country were great or
small. It is hardly conceivable that
any other European Power should
greatly desire to annex those col-
onies ; certainly it is in the highest
degree improbable that any such
power should submit to any consid-
erable sacrifices, in order to bring
about any such result. But such
an attempt is by no means impos-
sible or even highly improbable in
our own case. In thus writing we do
not imagine fsr a moment that the
United States Government has any
design against the Independence of
Canada, and we do not suppose
that either the Government or the
people of the United States would
think for a moment of annexing the
Dominion of Canada to thewr own
territory—that 1s to say, in any
direct and immediate manner. But
everyone can see that, in the case of
certain emergencies, such a desire
might very easily arise, or at any
rate that such measures might be
taken as would seriously injure the
interests of the Dominion. And, if
we stood alone, how' would it be
with us? And what 1s the differ-
ence between our entering into con-
troversy with our powerful neigh-
bor, by ourselves or with the power
of the British Empire behind us?
We do not suspect the United
States of the least desire to do us
harm in any kind of way. We re-
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joice to think of the greatly im-
proved state of our relations with
them. But to whom is that im-
proved state aitributable ? And
how should we wish ourselves to be
situated if our relations were differ,
ent? Now, are we prepared to lay
down the principle that'we are to
fall back upon the strength of the
Empire when we have need of it,
but that we are not to render aid to
the Empire when it seems to be re-
quired? We fancy not. But there
is one thing still more serious that
we must d-liberately lay to the
charge of a member of the present
Government, Mr. Israel Tarte, and
that is the evident purpose of arous
ing an unfriendly feeling towards
the Empire aud British supremacy
among the French people ot the
Dominion, To this Mr, Tarte has
received no provocation whatso-
ever. No FEnglish speaking politi
cian or private citizen (that we are
aware of) has hinted anything of a
hostile or unfriendly character to-
wards the inhabitants of Lower
Canada, or of their kindred in any
part of the Dominion. We believe
that the vast mass of English
speaking Canadians would resent
any such attempt on the part of any
of their own people. Yet Mr. Tarte
goes to France and poses as a
Frenchman and declares that if his
position in a British coiony inter-
fered with this, he would be, as he
is, first of all, a Frenchman, and so
forth. And he comes back and
talks in the same fashion here.
Now, Mr. Tarte may be a French-
man whenever he likes. He may
go and live in France, or he may
throw off hisallegiance to the British
Crown. But at this present moment,
he is a British citizen, a British
subject, and a British Minister;
and he ought to behave,as such,in a
decent manner And we believe
that he will be taught this before
long, Sir W, Laurier will find him
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a burden too heavy for him to bear
—or if not, they will sink together.
—Canadian Churchman, QOct. 204,

1899.

About fifty members of the George
Howland club occupied the tables
at its October meeting to consider
the topic ‘¢ The promotion of pupils
from the eighth to the ninth grade.”

The discussion was opened by
Dr. Nightingale, Superintendent of
High Schools, whose points we give
in brief :

In the first place we are trying to
teach the masses in over hurdered
classes to the detriment, discourage-
ment, and I fear in mary cases, de-
struction of the individual. It took
more than 10 vears to reduce the
number ot desks in a room from 72
or 63 to 48, and no sooner was it
done than the cry of “*lack of funds
and accommodations” sent them
quickly back to 54 and 63, instead
of bringing them down to 25, which
should be a maximum. It is out of
nzture, it transgresses the limit of
human endeavor to expect a teacher
of the type which must be employed,
to instruct under the egis of any
sort of scientific pedagogy so large
a number without leaving behind
many an intellectual and physical
wrecek in the process, The classifi-
cation by grades in our Public
Scheols, Elementary and High, is
based on the fatal theory that 50
pupils of about the same age are
capable of about the same advance-
ment in all the subjects of our con-
gested programme of work.

I am an advocate of the assembly
room plan of school building and of
specialiced work on the part of
teachers In every assembly room
of 150 pupils, more or less, there
should be a teacher; I mean a
teacher, not an instructor, a task-
master, a tyrant, but a teacher who
should know when her pupils should
be at school and when at home,
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whether they need an instructor or
4 physician; who should keep all
their records,” attend to all their
wants, give them talks on various
subjects, aid them in their studies
and in every 2spect be a mother or
father to them These pupils should
go in groups of not more than 25 .o
a class-room teather for arithm. atic,
to another for geography and his-
tory, and so on through a much
briefer list of studies than now pre
vails Al the pupils should nct take
all the studies necessarily. Some
shoui* not stay at school all day.
All classes in the same subject
should not be expected to go at the
same rate ; rigid grading and classi-
fication should be abolighed ; the
Procrustean system dispensed with ;
elasticity in the curriculum and in
the methods of presentation should
prevail everywhere. All pupils
should be permitted to advance as
rapidly s they can, as slowly as
they need, and iake such subjects
and pa-ts of subjects only as they
can digest and assimilate.

I am out of harmony with our
present congested and corapulsory
program of studies. I am inzlined
to believe that no study can be made
compulsory, except to the extent of
withholding a diploma. We have
bezn piling up the studies the last
ten yecrs without relaxing the sirain
at any important puint, until I an.
surprised that any one dares to ad-
vocate the existing state of affairs.
To what end, for what purpose are
all these studies? When I was a
boy I did not have one third as
many and my time was fully occupi-
ed. When do the ch' lren prepare
their lessons? What time is there
for study ? When is that most im-
portant of all lessons learned, Hew
to Study? Ah! there's the rul.

So far rs text-book wo-kis con
cerned, I would eliminate from the
programm.e bookkeeping by single
entry, civil government, the philoso-
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phy of English hstory and ph-siol-
ogy. 1 would reduce gzography
about one half, and make the other
half -eadable, interesting and profit-
able. I would do away with arith.
metic at the end of the seventh yea.,
if not the sixth year. I would carry
aigebra through the eighth grade as
furnishing real mathematical dis.
cipline, I would teach the laws of
hygiene in a practical way, and have
all the nature study, observational
and experimental.

1 am cordially in sympathy with
the prevaiiing regulation that admis-
sion to the High Schoois shall be
on the recommendation of the Gram.
mar Schoo! orincipals, and I would
add, with the advice and consent o1
the teachers of the seventh and
eighth grades. 1 would not, how-
ever, have this recommendation
based upon a mere matter of per
cerits secured at an examination. I
am out of all patience with exami
natioas, and I wish the word were
expunged from the educational dic-
tionary. If principals and teachers
of the seventh and eighth grades
who have nad these pupils under
their care and instruction and discip-
line for years do not know whether
they are capable of passing from
the eighth to tne ninth year without
subjecting them to a written test in
the oppressive heat of June, they
would-better err on the safe side and
let them all pass on. The passage
from the eighth to the uinth year
should be just as easy, just as
natural, as from the 6th to the 7th,
or the 7th to the 8.1. I am opposed
to the building of any Chimese wall
around the High Schools. Every
child who has received good in the
eighth year can receive good in the
ninth, and there may be Admiral
Deweys among those who we think
are not worth saving.

The failures in the High Schools,
provided we are willing to admit
that they are failures, are due partly
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to the fact that the pupils in the
Elementary Schools do not learn
how to study, because of their ccn-
glomeration of work, and the little
tid-bits they get of so many subjects,
partly because the large classes in
the High Schools do not allow the
teachers to b come acquainted with
individual characteristics, until it is
too late, and partly because the
pupils at this critical time ¢ ve in the
age of adolescence, when the strain
is too great for them. I w.sh to see
all this friction between the Elemen-
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tary and High School disappear-
ere is no place for 1t, no need of
it. This custom of a teacher in a
higher grade complaining that the
work of a teacher in a lower grade
has not been well done is unprofes-
sional, unreasonable and unjust.
The principal or teacher of a High
Schoo! who indulges in it ought 1o
be in better business, and the prin-
cipal or teacher of the Elementary
School who constantly criticizes the
work of the High School ought to
jom the same class.—/ntelligence.

BOOKS AND

The Atlantic Monthly contains an
admirable articie on the novels of
George Meredith, by Paul Elmer
More. He calls Meredith the master
of analytical novelists, and naturally
contrasts him with Thackeray,
whose masterpieces were novels of
manners. Lettinginthe Lightijsan
article on his particular subject, the
New York Slum, by Ju:cob A. Riis.
Through Old-Rose Glasses is a
chavming short story of rather un
usual character, by Mary Tracy
Earle. Mrs. Preston contributes an
interesting review of the autobio-
graphy of Mrs. Oliphant.

Marion Crawford's serial, Via
Crucis. is concluded in the October
Century, and while Mr. Crawford
could not-do other than good worl,
this latest work of his seems a little
like a devotional experiment. His
readers would not be disappointed
if he would continue the story of
‘Katharine Lauderdale as he once
promised. The Streets of Pekingis
another of Mrs. Scidmore’s in erest-
ing articles on China. James Bur-
ton Pond begins in this number an
account of his early experiences,
called a Pioneer Boyhood.

The most interesting feature of
the October Book Buyesris an article
on John Ruskin as a writer, by M.
H. Spielman'.. There is also a

MAGAZINES.

beautiful reproduction from a draw-
ing by A. F. Jaccaci of Ruskinls
home, Brantwo .d, pr.nted in con-
hection with thearticle. The Ram-
bler contains a number of interest-
ing announcements and criticisms.

In the American Monthly Review
of Reviews a good deal of space is
devoted to Dreyfus The first article
by W. T. Stead is Alfred Dreyfus,
a chronicle; the second by Homer
Davenport is called a Cartoonist at
Rennes. These two articles are fol-
lowed by one on England and the
Transvaal, by tue Editor. He deals
severely with England, rather as if
he were under the impression that
he is doing an uncommon thing.

It is no wonder that the Zadies'
Home Journal has an extraordinary
circulation, the editor every month
manages to gather together so much
that will interest the class of readers
to whica his pubtication particular-
ly appeals. 1In the October number
for instance appears the Anecdotal
Side of Admiral Dewey, Her Boston
Experiences, by Margaret Aliston,
and the Autobiography of a Girl, by
Katharine Ferguson. This does not
more .than begin the table of con-
tents, but it is an indication of what
may be found there.

No. 5 John Street, by Richard
Whiteing, Methodist Book and Pub
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lishing House, Toronto. No book
publisned in England during the
past year has attracted more atten-
tion than No. 5 John Street. The
author in common with so many of
his countrymen is genuinely and
deeply interested in the poorer
classes. His hook is a study of the
jubilee year in Lordon, and it is
most stirring and unaffected in its
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manner of presentation.

S. R. Crockett’s latest novel, Kit
Kennedy, Country Boy, has been
issued by William Briggs, Toronto.
The story—the scene is anin laid
in Scotland—is in the author’s well-
known and highly popular style.
The account of Kit leaving his old
home on the farm is particularly
well done. .

ALGEBRA—-FORM III.
PROF. DUPUIS, QUBEN’S UNIVERSITY, KINGSTON.

1. (a) Prove that (p-+q) m=mp+mq, m bemng an_integer.

1t is doubtful if this should have been given, tor being fundamental in the usage
of algebraical symbols, 1t involves a definition of what is meant by the brackets,
what by juxtaposition of symbols, etc, L.

In fact, this is the distributive law for multiplication in the usage of algebraical
symbols, and in that sense it cannot be proved ger se. It1s a convention adopted
to satisfy the demands of arithmetic, because oxr algebra originated in the endea~
vour to generalize and symbolize the well known operaiions of anthmetic which
apply to numbers. Aud if algebra is to apply to arithmetic, it must follow the
operative laws common to the latter science, So that the only way to prove what
is hece givea is by fundanentally reasoning it out upon numbers, and then putting
the result into the symbol.orm of algebra.

(b) Find the coefficient of x* in the product of

x3 x¢ x8 - X x6
PRS- R NS [P . . K S S T A MY
2*3%5 Y5 e 35 7 9 11
Write these up to the term coatainiag x* as follows :

x x3 x2 x3  x¢

x3 x4 [
" I:

+24% 4
2 3 4 35

and multiply each serm by the one under it, we have
P_1 11 1597 gsthe coefiicient of x* in the pro fuct.
9 14 13 I2 §5 420
2 Prove without expanding
(a) that (x+y—22)3 +(y+2—2x)*"+(2+x~ 2y)3
=3(x+y—22) (y+2z~2x) @+x~2y).

We may prove this without making an actual expansion of the expressions put
down in brackets, but we cannot do so without making ‘soime expansion, or carry-
ing an expansion in oar heads. So thatit appears to me to be of very little
importance whether we make one expansion or the other. .

The sum of the quantities in the brackets is zero.

;. Take a+-b+c==0 and cube. Then o=ad+33a?b-6a &c.
But Sa?b=ab (a+b)+bc(b+c)+ta (c+a): ; und because -
a+b+ c=0,a+b=—¢, btc =~a,cta=~b '
J.2ath="-3abc; and 3 2ath= ~gabc - .
~.0==ad3~-31bc; or Ta%=3abc. ) o -
and putting a=x+y -2z b=y+z~2%, c=z+x~2y we have the result, -
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(b) If a* +ab+b‘-‘—a.d -b? -y show without expanding that (1 +x-+x2) (1 +4x3+x96)
(T x4+ (I %3 +x8=14x+x24x34+ ... ... +x80,
3
The word *1f” is out of place here, for a®+ab+b? 75 the equivalent of 2 : .
, 1 —x3 '
Fhen 14+x+x*=17+Lx+x¥=7 —
) . 1-x?
1+x3 4 x5 =124 L.x3 +(x3)2 = P
1-—-x27

Similarly 14x9+4-x1% =TT - .- el

. o . R 1-x3 1-x% r1-x27
S Ex4x®) (THx3 4 x3) (14 x99 +x18) (I+X'7+x5")="'_x e S
I=-x51  1-x3
—_— = 2 453 20
T3 T1-x IT4X+x=4+x%4+ . .. 4+x%0,

‘This question 2, is, in my opinion, much too d fficult for the class in which it is set.

5. (a) This is book work and will be found in almost any work on algebra.
(b) Prove that if aand b be any two integers greater than unity, a3 b—-ab?8 is

always divisible by 3.
a®b-~abd=ab(a-B) (a+b).

If a or b is divisible by 3 the result follows. But if neither g nor 4 be a multiple
of 3, they must be of the form 3mz+1 and 3n+1. But, whichever sign of the
ambiguity you take, either the sum or the difference of these is divisible by 3., etc.

+41+b 4x+a+b

x+at+b FX¥a-b =9

T 32 4-3a—6b

lDlSlSl+x+a+b+ x+a-b=%
J.31u(x+a-b)=3(1 -2b) (x+a+b),
OI"XﬁZ a+2b F=(a+b)(a—-2b)-a(a-b)

4. (a) Solve

2b*®
x=—j;b—‘-—b
X-v - Xx4+2 x—-a-b )
(b) Solve a =Lb—=T=ja+_b+_c ; assuming that,
i a_¢ g b atcie
P pTaTi e 5TaF T
X_:z_x y+y— z+x+z_x—a—b
Here, a a+b+c, ~ at+b+c’
Whence 2x=x—a~b .. x= —(a+6)
x—a—b
Then x- y=a. X¥6+c
x-a-b —2(a+b)

Sy=x-a. opre=—-(tb)-a. g Te by substituting
forx,=. (a+b). %_—g
Otherwise, z+: x.+2c—(: V) ;i(:;_l;)
e L=
et N

=32
b

and



