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T is an auspicious period in the

progress of any nation when the
patriot bends his gaze along the hori-
zons of space and time, in search of
a home for his surplus parent race.
This period is swiftly approaching
and the problem looms up before us
of providing an adjacent sphere of
opportunity and action for the surplus
energies and pre-eminent ideals pecu-
lar to the Anglo-Saxon race. It is
vain to suppose that Britain as an ex-
pansive, restless and resourceful
nation can longer preserve all its ex-
cellences within the narrow limits of
the British Isles. If our vast popu-
lation remains there confined, over-
pressed and exposed to the unhealthy
influences of anti civilization, the
virtues, ideals and magnificent ener-
gies of such proportions as are not
essential to.the progress of the country
must enter into the stage of decay
for progress is impossible under cir-
cumstances of idle imaction. This
has ruined the ancient. and threatens
the modern nations. Consequently
that which Britain requires to-day,
t. is a wide horizon of opportunity out-
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A HOME FOR THE SAXON RACE.

C. OCHILTREE MACDONALD.

side her own narrow, geographical
limits in which ample opportunity to
excel, subdue, cobquer, transfigure
and improve, will call forth and nur-
ture the latent energies now drooping
in the relaxing habits of the Old
Home. For such opportunities the
Englishman vainly searches in Europe,
and inspired with its stupendous con-
sequences to truth, happiness and
racial progress, whicl the current
restlessdissatisfaction of large sections
of the people, is destined to produce,
the patriot meditates a new locality
for the overpressed. Immediately
weremark that our national emergency
was foreseen and previded for by the
framer of our national destinies. This
may be well appreciated by an in-
dulgence in historical retrospect.
When Jacques Cartier’s successors
unfurled upou the rising ramparts of
Port Royal, Nova Scotia, the flag of
Old France, the relative positions of
the French and English people were
in some respects.the reverse of those
now obtfaining. France puissant,
wealthy, cultured and refined con-
trasted favorably with the rising nation
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of islanders, harassed with domestic

perplexities and jealously, supervised
by the great continental Powers.
Viewed from an impartial standpoint,
dominion in the New World was the
desert if not the right of the thriving,
polished and consolidated nation
which so brilliantlyreflected the glories
of Ancient Rome in the old province
of Gaul and the thunder of hostile
cannon at Port Royal or Quebec pro-
claimed that this, at least, the Gaul
contemplated. With ]ealous eyes he
regarded the progress of the English
Atlantic colonies east of the Allegheny
Hills, and carried on by that enthu-
siasm,ifimprudence, which reappeared
in the Revolution, and First Empire,
penetrated to the Lakes, descende

the sts1ssmp1 to the Mexican Gulf,
and in the long chain of forts stretch-
ing from Nova Scotia to Louisiana
via the Lakes, actually restricted us
to the Allegheny region. In this the
historical student cannot fail to remark
the over-reaching ambition of an im-
aginative race of statesmen unsupport-
ed by any pronounced national desire
to colonize and uninfluenced by the
steady principles which originate in a
sober perception of the attributes or
destines of the mother land. Upon
the other hand, the modest colonies of
the English were erected and cautious-
ly enlarged under the influence of the
naturgl expansion of concentrated
energies, and instead of long, unpro-
tected frontiers, and an immense
domain, disgraced by sanguinary
feuds, oppression, extortion and ex-
posed to hostile ravages, New England
offered a strong if small theatre for
the national instinct of colonization.
Thus in the New as well as in the
Old World, the rival nations stood
their trial, and by the adoption of
sound, industrious’ habits, generous
laws and well sustained effort, England
was marked out as' the dominant
nation. A review of these circum-
stances in the light of historical events
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makes it clear to the student that the
English were early destined as the
fittest in the survival of races. No
doubt this was not revealed to our
ancestors, but in the light of the ages
it is elear enough. As far as our

' ancestors were concerned it is no

injustice to them to suppose that they
were merely influenced by a desire to
punish  French aggression and rid
themselves of the presence of an here-
ditary rival rather than the acquisition
of territory for the sustenance of a
prospective prosperity. Upon us, how-
ever, they have bequeathed the onus
of justifying the carnage at Quebec,
as well as their illogical antipathy
against all things French upon Ameri-
can soil. As we stand at the close
of the century and examine the con-
dition of Great Britain generally, with
its overflowing populations of restless
eager empire-builders, and glance for
a moment at the dwindling numbers
of the French in Europe, we can
realize the subtleness of the justifica-
tion of the annihilation of French
rule in Canada, which Providence has
prepared for us. We and our ancestors
are on trial, and if we English neglect
Canada in the stern face of national
need, we veto the actions of owr
predecessors and render their labor
in Canada largely vain. But we do
not intend to further neglect Canada.
We have poured our treasures and
energies into the volcanic Republics of
the Southern Cross, nursed, petted
and fondled the United States into
nationality and prosperity, laid the
foundation of empire in Africa, and
spoiled the sober progress of Austral-
asia with adulation, caresses and un-
earned gold. In spite of this, how-
ever, the race remains at home, dis-
satisfied, groping about vaguely for

| the Canaan of which their acuter in-

stincts whisper. The new land to
satisfy and invite must reproduce the
conditions of the Old, and such is
Canada north of the mltlal parallel—
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around which cluster the glories,
traditions, struggles and progress of
Great Britain —the j9th, What the
agencies are which are turning the
national countenance towards Canada
as turns the sunflower to the sun, I
cannot pretend to explain. Undoubt-
edly they are partly economic, but
the destiny of the race is subtler
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than economics. Whatever it is, the
Guiding Hand which led our stock
from their primitive settlements of
the Caspian, through vicissitudes,
trials, struggles and comphcatlons
to the present epoch, is now
pointing through the setting sun at
Canada, as the new home for the
Saxon race.

THE CLAIMS OF CLASSICS.

BY PROF. G. A. H.

r [‘HERE is a well known passage in

the Vicar of Wakefield, where
the Principal of the University of
Louvain makes the following re-
marks :—* You see me, young man,
I never learned Greek, and don’t find
that I have ever missed it. I have a
doctor’s cap and gown without Greek,
I have ten thousand florins a year
without Greek, I eat heartily without
Greek, and in short,” continued he,
“as ]I don’t know Greek, I do not be-
lieve there is any good in it.” Of
the assaults made upon the ancient
classics by modernlinguists, scientists,
and so-called. practical men, a vast
number may be reduced to much the
same terms as those employed by the

sapient Principal. Suchattacks,aswell |

as others of a more plausible exterior,
have been received by classicol men
often withan apologetic urbanity which
has only encouraged fresh aggressicn ;
more frequently with a silent indiffer-
ence which, interpreted as arrogance,
has elicited louder outcries and more
unmeasured denunciation.  Their
moderation has passed for a tacit ac-
knowledgment of the weakness of their
cause, and the, good-humoured and
amused silence with. which they have
borne a vast quantity of unintelligent
detraction has been construed some
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times as the presumption of a ground-
less self-confidence, sometimes as the
voiceless impotence and dumb des-
pair of the followers of a lost and
hopeless cause. Meanwhile the gen-
eral public, having as little inclination
as capacity to decidein the disputes
of specialists, has evinced its custom-
ary willingness to accept readymade
opinions, especially such as are most
loudly and persistently advocated.
The heathen who “thought they
should be heard for their much speak-
ing” were mistaken only in that they
measured gods by men : in addressing
their fellow-mortals they were well
aware that to voice a theory frequently
and stridently enough, was sufficient
to secure for it a measure of belief
and a body of adherents. The world
at large then bhas evinced a regret-
table inclination towards the vociferous
apostles of iconoclasm : and has been
very ready to substitute the real for
the ideal, success for beauty and
money for truth. It may not be out
of place, then, to sketch, in barest
outline, a few of the claims of classics,
not merely to tolerance, but to pro-
minence, if not pre-eminence, asserting
their educational importance without
disparaging that of any rival branch
of study.
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The first claim usually made for
classics is, that they afford an unsur-
passed mental training, an excel-
lence which has perhaps received an
undue prominence above the training
they give in @esthetics and philosophy
of man and of life. This fact need
not surprise us, however, if we re-
member how many classical beginners
never proceed beyond a High School
acquaintance with the subject. They
can rarely receive from it anything
more than a disciplinary advantage ;
and therefore we may fairly be asked
how and to what extent classical dis-
cipline, pure and simple, fits the
student for the practical duties of
every-day life.  Witha view to answer
this question, let us glance at the
ordinary processes of translating from
Greek and Latin into English, and
vice versa, and attempt to trace their
educational effects. First, then, in
ordinary translation the student must
learn to quickly recognize forms with
their minute differences: from the
form to decide upon, first, the possible
and then the probable relation ; from
the relation to arrive at the meaning ;
and finally to clothe that meaning in
idiomatic English. Further, if he be
well taught, he is given the advantage
of the characteristic freedom in the
arrangement of the words and clauses
in a Greek or Latin seantence. He
is compelled, not merely to fit to-
gether fragments of ideas, like the
pieces of a puzzle; not merely to
search diligently for a subject to
satisfy the obtrusive verb which con-
fronts him in some unexpected posi-
tion, or for a noun to which to tether
the vagrant adjective which he finds
standing all forlorn” at the beginning
of the sentence ; but he learns to re-
ceive the ideas in the order in which
our Greek or our Roman spoke them
—an order usually differing radically
from ony own—tg hold them simul-
taneously before his mind ; and final-
ly to combine them into a complete
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whole, living, glowing with something
of the grace and emphasis that the
writer breathed intothem two thousand
years ago. Or, suppose him writing
Latin or Greek prose. He is then

. obliged to dive beneath the surface

of language and find its meaning—
to translate our ubiquitous metaphors
into plain, common-sense prose;
to turn the abstract into the concrete ;
to distinguish between fine shades of
meaning ; to determine the real sub-
ordination of thought ;—in a word, to
exercise almost every faculty which
education aims at stimulating. But
generalization on such points is un-
satisfactory. Let us examine the
educational effects of these processes
more closely.

There is, confessedly, no quaity
more essential to-success than concen-
tration—a quality which the difficulty
and complexity of - the classic
languages exact from the student at
every turn. A fixed and prolonged
attention is absolutely required to
disentangle long and involved
periods, to grasp the elusive uses of
Greek moods and tenses, to avoid
some unhallowed desecration of the
sacred mysteries of the Latin sub-
junctive.

Nothing but intensest coacentra-
tion will serve the student’s iurn:
and hence when the classical man in
active life is confronted with difficul-
ties to be conquered and problems
to be solved, he will not give up
without a hard struggle. He has
met just as ferocious and as obstinate
lions in his path when he toiled
through his Virgil and his Xenophon;
and if he beat them then, he is not
apt to quail before their kindred now.

But if 2 man is to. be a.syccess in
the world, he needs a refentive me-
mory and a logical habit of thought.
He must have a stotk of facts and
experiences in mind, and the capacity
of contmually addmg to his, store,
Now the classics are confessedly un-
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surpassed in the exercise they give
the memory ; and in this respect fur-
nish a valuable corrective to the
moderh tendency to lay royal roads to
learning, and to lighten the burdens
which our fathers bore with great
benefit to theirmuscles. They neces-
sitate the most precise, exact and
available acquaintance with all sorts
of slightly varying forms. The fact
that the change of a single letter will
often radically alter the meaning of a
sentence, shows how indispensable is
accuracy of memory in dealing with
these tongues. - And they cultivate,
not only retentiveness, but orderly,
logical habits of thought.

No reasoning is closer, no logic
more precise than that demanded by
the Latin subjunctive or by Greek
conditionals, The student well
grounded in even elementary classics
will pass into life with a memory
toughened by many a wrestling bout
with elusive declensions and grim
irregular verbs ; with the habit of
arranging his thoughts with method
and precision ; and with the capacity
for holding what he knows, and what
he may leamn, thoroughly in hand,
and available for instant use. But
there is a faculty still more important
than these, which classics cullivate
as no other study can—the faculty of
Judgment.

Wherever or whatever we may be
in life we are momentarily confronted
with problems capable of only a more
or less probable solution ; with ques-
tions in which mingled truth and error
lie on dot/ sides. Now all the quali-
ties which enable us to decide intelli-
gently in such cases; are exercised.in
even a rudimentary study of classics.
The stadent finds that in translation,
etymolozy and syntax, cases present
themselves where more than one
version, constructlon, or derivation
are possible :—that he must balance
probabilities on both sides, and decide
as judiciously as he may. The far-

ther he advances, the more numerous
and complex do such questions be-
come. The difficulties of his earlier
years reappear in a more subtlé form :
and take to themselves many other
perplexities worse still than them-
selves. Problems in interpretation,
textual criticism, taste and philosophy
swarm about him, and tax his dis-
crimination to the utmost. Thus he
is educated to balance between like-
lihoods ; and, better still, at times to
confess impossibilities. When
coines to active life, he will be no un-
intelligent dogmatist, intoxicated with
the plenitude of his own self-suffici-
ency ; buta man of sound and liberal
judgment, with powers well trained to
distinguish the essential from the
accidental, the permanent from the
temporary, the true from the false.
Time would fail one to sxamine the
accuracy, the penetration, the taste,
the tact, which classics cultivate : or

. to discuss the well-known facts that

they alone can give a true insight
into the structure of our own tongue ;
or that even a smattering of Greek
and Latin reads meaning and life in-
to the otherwise difficult, and indeed
almost unintelligible nomenclature of
all the Natural and Mental Sciences.

One more disciplinary advantage
of classics may preclude the transfer
of the discussion to higher ground :—
viz.,, the mastery over the English
language which their use imparts. In
days of old, our ancestors were re-
quired to be ready to do or die: of
their descendants a somewhat easier
thing seems to be expected, viz, that
they be ready to speak in public. It
may not fall to the lot of our student,
even in this country, to make a speech,
or write a poem, but he wi/ be
obliged to use his tongue of pen in
his daily avocations ; and it will be of
vast advantage to him, not merely as
regards his reputation asa man of
culture, but as to his advancement in
the world, to be able to éxpress him-
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self plainly, precisely, and not
inelegantly in conversation or on
paper, o

Classics may not give this power:
but if they do not, nothing else will.
Translation from Latin or Greek into
English will give a large command of
words : translation wvice wversa will
develop a full understanding of their
force ; and a strong, clear habit of
thought, attended by a strong, clear
style of expression.

But great as are. the disciplinary
advantages of Latin and Greek, the
claims of classics rest upon ground
still higher. They have been for ages,
and are to-day, in as full measure as
ever, the models to the world of taste,
symmetry and elegance of form and
thought :—the embodiment of culture; 3
the eternal types of grandeur and
beauty. We are living to-day in a
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. very prosaic world: and in a very -
unideal part of the world. Sentiment
is nothing ; money everything. Ex-
aggeration, seunsationalism, bombast,
superficiality, in a word, Yad taste,
pervade our literature, our oratory,
.our science, our life, Where to-day,
in life or letters, shall we find the
calm dignity and power, the balance
of language and thought, the loftiness
of style and sentiment that stand forth
on every page of the classic master?
May we not fairly ask ourselves
whether we have not gone fast and °
far enough in the ways of utility :
whether there is not something want-
ing in our life ; whether we would not
be the better of a calmer spirit, of
steadier and wider thoughts, of more
grace and beauty in our bearing, our

work, our character ?
(70 be Continued.)

CHURCH AND STATE.

BY REV. WM. MOORE, D,D., OTTAWA.
(Stecial Revision.)

NHE STATE.—The most practical
definition of the State is found
by an examination of, what it does or
claims to do. The State is a power
claiming and exercising supreme
jurisdiction over a certain portion of
the earth. Here it acknowledges no
superior except God. It is the sov-
ereign arbiter of life and death. It
fixes civil status. It regulates social
action. To a very large extent it
determines, according toits sovereign
pleasure, the rights, the duties, and
the relations of all human beings
within its territorial sway.

As a matter of fact, the liberty of
the individual is circumscribed by
the will of the State. If the subjects
of one power enjoy a larger measure

other, it is simply under a concession
from the same absolute source.

The State assumes to determine
the public good for which it exists
and for this end claims the highest
prevogative of sovereignty. It takes
charge of the person, and of personal
conduct. It defines crime. It
makes its prohibitions and commands
the measure of what is lawful and right.
Hence even in the teeth of itsown
disclaimer, it raises or loweis the
standard of public morals. It em-
ploys force to an unlimited degree.
It puniches by the infliction of pain
to any amount it may think necessary.
It banishes, imprisons, and puts to
death.

The State claims to be the source

of personal liberty than those of an-

of all rights of property. Whatever
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is held, whether of land or chattels,
is by its permission and under its re-
galation, The State grants, confis-
cates, and determines the tenure or
conditions of holding as it pleases.
It prescribes how property shall be
obtained, transmitted, inherited, or
devised. It determines what shall
be money. It has unlimited power
of taxation. It demands the sacrifice
of individual convenience for the sake
of what it deems, rightly or wrongly,
to be the general good. It makes
war and peace with other nations.
It suppresses rebellions at whatever
cost of treasure and blood. Itclaims
the life of every man for the public
defence, and, for that matter, in
every conflict it may choose to wage,
whether aggressive or defensive,
whether right or wrong.

The State determines ultimately all
political rights as they are commonly
called : all political duties, as I would
prefer to callthem. It prescribes the
age, sex, and qualification forthe exer-
cise of the franchise. As its most im-
portant power, and one inseparable
from its action for good or ill, it regu-
lates all social relations. It declares
and must declare what shall constitute
marriage and whatshall causeits disso-
lution ; whetherit shall be aninvincible
bond, or a mere contract to be term-
inated at the convenience or whim of
the parties.

The State educates, prescribing
both who shall teach and what shall
be taught. It takes possession of us
at our birth, keeps us under control
during our whole life, and when we
die it marks the time, and place, and
cause of our departure, and the place
of our burial.

All these sovereign attributes are
inherent in the 'State and have their
times of practical exhibition. In
short, there may be predicated of
every such ultimate political organi-
zation .what has been said of the
British Parliament, as the represen-
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tative of the British nation, “It is
omnipotent. There is no earthly
power that can touchits hand or say
unto it, ¢ What doest thou.’”’

And all these powers or preroga-
tives belong to every State irrespec-
tive of form. They inhere in a re-
public as truly as in an absolute des-
potism.

People sometimes talk of the State
as if it were the creature of the con-
stitution, whereas the very framing
of a constitution is one of the highest
exercises of sovereignty. The limita-
tions woven into the constitution are
self-imposed, and, being thus imposed
at pleasure, may, at pleasure, be re-
pealed.

Forms of procedure cannot ulti-
mately restrict the State in this res-
vect, for the simple reason that it
makes the forms themselves. The
State can be what it pleases to be,
either through formal proceedings
which it calls constitutional amend-
ment, or through a steady tendency
of judicial and political constructions
always moulded by the popular ten-
dencies lying behind them, or, if these
be considered too slow, or some real
or fancied exigency demands it, by
falling back upon the absolute sover-
eignty as something never lost, and
from which constitutions emanat®, as
being, even in their restrictions, an
expression of ultimate unlimited
power.

Whence comes this marvellous
entity, the State? _

_ Does it come from the consent of
the parts? No ; for the simple reas-
on that il claimsand exercises powers
which no social compact can possibly
confer. This is a case in which the
whole is greater than all its parts.
As the temple was more than the
stone and timber and brass and iron
and gold and silver and jewels of
which it was composed; as the
human body is more than the simple
aggregation of all its particles, so the
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State is more than all the individuals
within the scope of its authority.
The State stands ; the parts are in
perpetual flux. The State may say,
as does the brook, .
“ Men may come and men may go,
But I go on forever.”

There is indeed a sense in which it
is true that government exists by
consent of the governed. But here
we must distinguish things that differ,
The form of the Government, or the
personnel ofthe administration is cne
thing, the State itself is another.
The form of Government or the per-
sonnel of the administration may be,
and often is, changed at the behest
of the people ; but the State, or Gov-
ernment of some sort, tense and
powerful as that which acts under our
own Imperial Constitution, or tenu-
ous and weak as that which rules
among the wandering Eskimo of the
far north, there must be, and from
this not even anarchy itself can set
us free.

Again. Is the State founded on
brute force? We have been told
that civil government, in its first
stages, classes rather with the dyna-
mic than with the moral forces. It is
the law of the strongest, a mere
physical absolatism without any con-
sideration of right whether as due to
enemies or subjects. But surely this
is idle talk. Government from its
very nature cannot begin with the
strongest. As between rulers and
ruled, the strength is always with the
mass of the people. A physical
absclutism is absolute absurdity.
Men or factions can get possession of
the powers of the State only uader
some pretence of right, under some
claim of moral or religious sanction.
Take even the .case of Parkinson, of
New Orleans. His power over the
mob, of which he was the leader and
inspiring genius, lay in his appeal to
the instinct of self-preservation. In
substance he said, when the law, or
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. State, is powerless to protect, the
people must resume the original right
of seli-defence and enforce it, if need
be, by the destruction of robbers and
assassins. The plea is not, we have
the power, but we have the right ; in
other words, in the last resort the use
of brute force must vindicate itself on
moral grounds. As Aristotle long ago
said, ‘““ men are political animals.”
There is a pre-existent necessity for
the State, and its foundations are laid
in the constitution which we received
from the hand of God.

Let us not obscure the real issue.
The State must be, to use the imagery
of John Milton, either a grand
Christian man or an atheistic brute.
There is, in point of fact, no middle
term.

Let us for a moment assume the
current secularist theory of the nature
and functions of the State and see
where it leads. It follows, as a neces-
sary consequence, that there can be
no prayer at the opening of the parli-
ament or legislature, no chaplains
appointed for the army or navy, or for
the asylums or other institutions
under the care of the State; that
legislation must proceed on purely
non-religious grounds; that marriage
becomes a mere civil contract; that
the Sabbath, if protected at all, must
be upon purely sanitary grounds, the
absolute necessity for a periodic rest,
an interruption of the incessant grind
of competition, in order to preserve
the physical well-being of the race;
that churches must be taxed because
the secular state cannot recognize the
Church except as a mere club or fra-
ternity, one among many. There
follows, also, the entire secularization
of education, so that the very name
of God must be excluded from the
text books of the public schools ; and
finally the abolition of the oath in
courts of justice in so far as it implies
an appeal to the revising judgment of
the heart-searching God, and the sub-




Chuwrclt and State.

stitution therefor of an affirmation
sanctioned only by the civil penalties
of fine and imprisonment. In aword,
it implies the practica’ adoption of
four at least out of the uve planks of
nearly every infidel coavention, the
report of whose proceedings has come
under my observation in the last
twenty-five years.

That I am not overstating the
logical consequences of the adoption
of this theory of the nature and func-
tions of the State, I think, is clear
from the positions already assumed
under its guidance.

As far back as 1842-43 a law was
passed in the State of New York for-
bidding sectarian teaching and books
in the public schools. Under this law
everything was regarded as sectarian
to which anyone objected on religious
grounds. In some instances teachers
were actually dismissed for using the
Lord’s Prayer in the presence of the
pupils at the opening of the school.

In the State of Wisconsin, on the

platform of one of the State Normal |

Schools, a regent of the University of
Wisconsin publicly protested against
the prayer with which the exercises of
Commencement Day had been intro-
duced on the ground that, the moment
a teacher, in his capacity as such, be-
gins to exercise any religious fuanction
whatever, to exert any religious influ-
ence upon the minds of those under
instruction, that moment he infringes
upon thé reserved rights of the people.

The Popular Science Monthly, vol.
30, page 356, says, * What more dis-
honest and unworthy method of pre-
empting and prejudicing the mind of
the young could possibly be devised
than that of school worship.” The
same writer says, * The one thing in
connection with religion in the school
which is most indefensible of all, is
worship.”

Dr. Guyot's series of geographies,
said to be the best in the market at
the time, were rejected by the School
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Board of Chicago after a year’s trial
because they recognize the existence
of God.

A Christian college President said
to the Rev. H. D. Jenkins, D.D,,
“That is my Political Economy pre-
pared for use in High Schools and
Academies. I sent it the other dav to
one of our State Superintendents of
Education ; but it was returned to me
with the note that its first seuntence
condemned it for use in public schools,
The first sentence was, * The source
of al! wealth is the beneficence of
God.” Further illustration is useless.

Well might President Theodore
Woolsey, in his great work on Political
Science, vol. ii, page 414, ask * Shall
it come to this, that even the exis!-
ence of the Supreme One is not tobe
assumed in the schools, nor any book
introduced which expresses any defi-
nite faith in regard to providence or
final cause.”

It has come to this long ago, that
a minister of the Gospel (the Rev.
Dr. Spear, of Brooklyn) has justified
the State insomuch as he affirms it
¢ Proposes to give only a secular
education, that would be useful and
needful if there were no God and no
future for the human soul.”

If it were possible to vacate the
premises and leave them absolutely
void ; if it were possible for us to
eliminate revealed religion from the
whole circle of human learning with-
out at the same time putting some-
thing else in its.place ; if it were pos-
sible to leave conscience in perfect
darkness, entirely undeveloped, it
would be bad enough. But it is not
possible. No religion is irreligion,
The denial of Theism is Atheism.
Exclude religion from the public
schools and a godless evolution must
take its place only to be poured into
the minds of youth in the most pliant
and receptive period of their exist-
ence.— Presbyterian Review.

- (To be Continued.)
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THE TEACHING OF CIVIC DUTY.*

JAMES BRYCE IN THE ‘‘ CONTEMPORARY REVIEW."

t

N Britain, as in most countries,
each step in the extension of
popular education has been due to
some antecedent political change.
Men have not received the franchise
because they had been already suffi-
ciently instructed to exercise it, but
have been provided with the means
of instruction after the franchise had
been given, partly because they used
their new power to demand those
means, partly because it was felt that
the education of the citizens had be-
come more directly and pressingly
needful for the welfare of the State.
It was soon after the establishment
of Household Suffrage in the bor-
oughs by the Act of 1867 that Mr.
Robert Lowe delivered his famous
counsel, ¢ Educate your masters.” It
was under the impulse of that Act
that the reformed Parliament of 1868
passed the Elementary Education
Act of 1870. In 1884 and 1883 we
had in the County Franchise and
Redistribution Acts two still more
sweeping measures of Parliamentary
reform, by which government of the
country was fully, and as allare agreed,
irrevocably committed to the hands
of the masses of the people. That
great change has been followed, as
was to be expected, by a general
stirring of the popular mind, by a
desire to use the power thus oamed
to catry sweeping legislative measures
and effect large changes in the social
and economic sphere. Here, as in
other countries, the air is now full of
new schemes. Efforts are made in
all directions ; eries are heard from
all quarters. The need for knowledge

* Abridged from an address delivered to
the London Association of Head Masters
og Public Elementary Schools, Dec-mber,
1892.

and judgment among the voters who
have become the rulers is even clearer
and stropger than it was in 187o0.

¢ Strangely enough, Mr. Robert
Lowe, whose phrase became famous
as the expression of what everyone
had begun to feel, was of all the
British statesmen who have had to
deal with education, the one who,
despite his literary culture and his
brilliant natural gifts, took the
narrowest views of what education
ought to be and might effect. His
Revised Code did much to tie the
iteacher down to merely elementary
subjects and to deprive him of due

. opportunities to train and widen the

pupils’ minds, and of the motives
likely to stimulate him to use those
opportunities. For the kind of train-
ing that would help him to bear his
partin governing it made no provision.
To teach reading, writing and arith-
metic, became nearly the whole of
the teacher’s function ; and it is only
by slow degrees that our schools have
reverted to that larger and freer, but
not yet sufficiently large and free,
system under which they are now at
work. It was a grave error to lay so
much stress on these mere mechanical
instruments of education, reading and
writing, and to neglect the objects they
were to serve. Reading and writing
are no more education than the lane
that leads into a field is the field it-
self; and you might as well try to
feed a flock of sheep on the flints of
the lane as send children away from
school and hold them to have been
prepared for their life’s work with the
riere possession of reading and writ-
ing. Itis not the power “of reading
that makes the difference between
one man and another so much as the
being taught what to read and how
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to read, that is, having acquired the
taste for reading and the habit of
thinking about what is read. More
and wmore is it our task to-day not to
be content with having buiit schools,
and gathered children into them, and
compelled their attendance by law
and relieved the parents from the
payments of fees, but to widen the
scope and deepen the grasp of the
teaching given, leading the child to
love knowledge, and forming in it
wholesome tastes and high feelings.
It is of one such kind of‘knowledge
and one such group of feelings that
I have undertaken to speak to-day—
that which touches the relation to the
commurity of the child who is to
grow up into a governing citizen.
But before we inquire how civic duty
is to be taught, let us attempt to
determine what civic duty means,
“The French are fortunate in
possessing a word c¢visme, for which
there is no precise English equivalent,
since ¢patriotism,’ as we shall see
presently, has received a slightly
different sense. Crwisme is taken to
include all the qualities which make
up the good citizen—the love of
country and of liberty, respect for
right and justite, attachment to the
family and the community. This is
perhaps not too wide an extension to
give to civic duty, at least in a free
country, where the love of liberty is
no less essential than the respect for
constituted order. Or we may des-
cribe it as one aspect or side—the
domestic side—of the love of country,
a virtue generally thought of as dis-
playing itself in services rendered to,
and sacrifices made for, one’s father-
land in struggles against external
enemies, but which ought to be ex-
tended to cover the devotion to all
that can subserve her inner welfare.
To desire that the State we belong to
shall be not only strong against other
Powers, but also well and wisely
governed, and therefore peaceful and
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contented, to fit ourselves for render-
ing to her such service as our capaci-
ties permit, to be always ready to
render this service, even to our own
hurt and loss—this is a form of pat-
riotism less romantic and striking than
the expulsion of a tyrant, or such a
self-chosen death as that of Publius
Decius or Arnold von Winkelried ;
but it springs from the same feelings,
and it goes as truly in its degreeto
build up the fabric of national great-
Bess.

¢ This home side of patriotism, this
sober and quiet sense of what a man
owes to the community into which he
is born, and which he helps to
govern, has been found specially hard
to maintain in modern times and in
large countries. It suffers from three
difficulties. One is the size of our
modern States. In small city re-
publics, like those of Greece and
Rome, or of the Italian Middle Ages,
every citizen felt that he counted for
something, and that the fortunes of
the community were his own. When
a riot occurred half the citizens might
swarm out into the streets. When a
battle was fought the slaughter of a
thousand men might mean ruin or the
loss of independence. ‘The indivi-
dual associated himself heartily with
all that befell the State, and could
perceive the results of his own per-
sonal effort. Now, in a vast popula-
tion like ours, the individual feels
swallowed up and obliterated, so that
his own action seems too small a unit
in the sum of nafional action to be
worth regarding. It is like the differ-
ence between giving a vote in a
representative assembly, where you
are one of 670, or perhaps of only
356 persons, and giving a vote at a
general election, where you are one
of six millions. Another difficulty

“springs from the peaceful life which

Englishmen and Americans are for-
tunately now able to lead. There is
nothing romantic about the methods
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in which we are now called upon to
show our devotion to the State. The
citizen of Sparta, or the peasant of
Schwytz, who went out to repel the
invader, went under circumstances
which touched his imagination -and
raised his emotion to the highest
point. Inthe days when the safety of
England was threatened, the achieve-
ments of Drake at sea, the chivalric
gallantry of Sir Philip Sidney at
Zutphen, struck a chord which
vibrated in every English heart. To
us, with exceptions too few to be
worth regarding, such a stimvlus is
seldom applied. What can be less
romantic, and to the outward eye
and ordinary apprehension less in-
spiring than the methods of our elec-
tions—meetings of committees and
selections of candidates; platform
harangues, and huntings up of careless
voters, and marking crosses on bits
of paper in hideous polling booths,
with sawdust-sprinkled floors? Even
the civic sirife in Parliaments and
County Councils, exciting as it often
is, wants the elements which still
dazzle imagination from the conflicts
of fleets and armies of the past. The
third difficulty springs from the ex-
tent to which party spirit tends to
overlay, if not to supersede, naiional
spiritin those self-governing conntries
whose politics are worked by parties,
To the ordinary citizen, participation
in the government of his country
appears in the form of giving a vote.
His vote must be given for a party
candidate ; his efforts must be
directed to carrying his party ticket.
Each party necessarily identifies its
programme and its leaders with the
welfare of the State ; each seeks to
represent its opponents as euemies,
even if it may charitably admit them
to be rather ignorant than malevolent,
still, nevertheless, enemies of the
highest interests of the State. As
a rule the men who care most about
public affairs are the miost active and
\

~earnest party men : and thus the idea
of devotion to the whole community,
and to a national ideal, higher and
more enduring than any which party
can present, is apt to be obséured
and {forgotten. We all admit in
words that party and its organization
are only means by which to secure
good government, but, as usually
happens, the means so much absorb
our energies that the end is apt to
slip altogether fram our view. These
obstacles to the cultivation of civic
duty are all obvious, so obvious that
I should hesitate to repeat them to
vou were it not the case that some
truths, just because they have passed
into truisms, have ceased to be felt
as truths. They are obstacles which
twill not disappear as time goes on,
and party organization becomes more

. perfect. All we can do is to exhort

ourselves and one another to feel the
growing greatness of the intefests
committed to our charge, and to rem-
ember that civic virtue is not the less
virtue because she appears to-day in
sober gray, and no longer in the
gorgeous trappings of military hero-
ism. Even at Trafalgar there was
many a powder-mounkey running to
and fro between decks who saw noth-
ing and knew little of the progress of
the” fight, but whose soul had been
stirred by the signal of the morning.
“*You may ask me in what the
habits of civic duty consist which the
schoolmaster may seek to form in his
pupils and by what methods he is to
form them. The habits are, I think,
these three—To strive to know what
is best for one's country as a whole.
To place one’s country’s interest,
when one kuows it, above party feel-
ing, or class feeling, or any other
sectional passion or motive. To be
willing to take trouble, personal and
even tedious trouble, for the well-
governing of every public community
one belongs to, be it a township or
parish, a ward or a city, or the nation
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as a whole. And the methods of
forming these habits are two, methods
which of course cannot in practice be
distinguished but must go hand in
hand—the giving of knowledge re-
garding the institutions of the country
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—knowledge sufficient to enable the
young citizen to comprehend their
working—and the” inspiring of a
love for the nation, an appreciation
of all that makes its true greatness, a
desire to join in serving it.”

HOW TEACHERS ARE TRAINED IN

THE PROVINCE OF

ONTARIO, CANADA.

EFORE a candidate forateacher’s

) certificate can be admitted to a
training school of any grade in the
Province of Ontario, he must have
passed what is called the non-profes-
sional or academical examination
prescribed by the Education Depart-
ment. This examination varies with
the grade of certificate for which the
candidate is an applicant. The
papers on which the examination is
based are prepared by a committee
of experienced teachers who have no
interest in the candidates. They are
despatched from the chief offices of
the. department under seal to the
Public School Inspectors of the
Province or others appointed by the
Departinent to preside at the examin-
ation and submitted to the candidates
under very stringent regulations as to
copying, prompting, etc. The ap-
swers are returned under seal to the
Department and then submitted to a
committee of experienced teachers.
This committee is appointed by the
Department from persons actually en-
gaged in teaching, who hold either a
degree from a provincial University
or the highest class of certificate ob-
tainable by a.public school teacher.
Although the examination is conduct-
ed by the Department of Education
it is practically an. examination: of
candidates for the teaching.profession
by, members, of the profession of the
higheststanding and the widest, experi-
ence.,

In order to guard against even a
suspicion that a “teacher, who may be
an examiner of his own pupil, should
abuse his trust, a number is assigned
to each candidate at the time of his
examination and this number, (not
the candidate’s name) appears on the
examination papers. Any candidate
who takes any means of making him-
self known to an examiner is disquali-
fied, and the Department has the
power of cancelling the certificate of
any examiner who has been known
to dishonestly advance the interests
of any candidate. In the same way
the inspectors or other persons who
preside at the examination and give

standing if convicted of improper
practices, When the papers are read,
the examiners report the results to the
Minister of Education, and on their
report non-professional certificates of
three grades are issued, viz: primary,
junior and.senior, these being the ac-
ademical basis-of third, second and
first-class certificates afterwards issued
when the training school courseiscom-
pleted. -
Training schools are.of three;grades
corresponding to the three classes of
academical certificates, viz: County
Model Schools, Normal Schools and
the Provincial Schéol of Pedagogy.®

*There is a training course for Kinder-
garden teachers, extending over two years,
but an, account: of it is omitted:for want of

.Spage.
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COUNTY MODEL SCHOOLS.

County Model Schaols for the
training of third-class teachers are
established by the Education Depart;
ment on the recommendation of a
board of examiners in each inspectoral
division. They now number sixty-
one. The school usually selected for
this purpose is the largest public
school most conveniently situated in
the district. In some counties there
is one Model School, in the larger
counties there may be two or even
three. The plan assumes that there
should be a County Model School in
every ‘district containing a hundred
public schools. No Model School,
however, can be recognized by the
Education Department as suitable for
the purpose of training third-class
teachers unless :—

(1). The Principal holds a first-class
provincial certificate and has had at
least three years’ experience as a
public school teacher.

(2). Unless the school is provided
with three assistants, each holding at
least a second-class provincial certifi-
cate.

(3)- Unless the school is properly
equipped with maps, globes, black-
boards and other necessary equip-
ments of a first-class school.

(4)- Unless a room exclusively for

the use of the teachers in training is
provided in addition to the accom-
modation required for ordinary public
school purposes.
" (5)- Unless the Principal of the
school is relieved of all public school
duties, except management, during
the Model School term.

The number of teachers in training
at each school rarely exceeds twenty-
five ; the average last year was nearer
twenty. A fee of five dollars is exact-
ed of every candidate as an examina-
tion fee. The course begins on the
1st September and closes at the
Christmas vacation. No candidate

“is admitted who will not be eighteen
years of age before the close of the
Moedel School term.

During the term the Principal of
the school delivers a course of lec-
tures on school organization and
thanagement based on ¢ Baldwin’s
Art of School Management,” and also
explains to the teachers in training the
best methods of instruction to be
adopted with respect to all subjects
taught in the first four Forms of the
public school. With the aid of his
assistants he illustrates in the various
class rooms of the school the best
"methods of teaching these subjects.
When the teachers in training have
been in attendance four or five weeks
they are permitted to teach small
classes in the presence of the Princi-
pal. These test lessons are'made the
basis of criticism and discussion by
the Principal and the other members
of the training class, and thus, partly
by lectures, partly by illustrative les-
sons and partly by practical teaching
for a period of four months the young
teacher is initiated into the mysteries
of the profession which he proposes
to enter.

Although it is assumed that the
teachers in training have compieted
their academical course before enter-
ing the County Model School, the
Principal is not debarred from sub-
mitting such tests of scholarship in
the various subjects of the school pro-
gramme as he may consider neces-
sary for training purposes. Without
adequate knowledge of the subject in
hand, there could be no efficient
teaching. The Model School course
is, therefore, to a certain extent, a
review of the academical course for
the purpose of presenting the know-
ledge which that course supplied logi-
cally to an ordinary class of pupils.

Besides the course of instruction
above referred to, teachers in training
receive lectures on hygiene with
special relation to temperance and
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the sanitation of school-rooms. Their
a tention is also called to the school
law and regulations, so far as they re-
late to teachers and pupils. Special
instruction is given in Music, Drill
ang Calisthienics.

At the close of the term an examin-
ation is held by a voard of examiners
composed of the inspectors for the
county and two other teachers holding
first-class certificates of qualification.
This examination is conducted on
papers prepared under the authority
of the Education Department. In
estimating the standing of candidates
at the final examination, the examin-
ers are governed by three considera-
tions :

(). The report of the Principal of
the County Model School on the
work of each candidate during the
term.

(2). The attainments of each can-
didate with respect to his knowledge

of school organization and methods
ot instruction based upon the written
examination on papersabove referred
to.

(3)- His ability to téach by a _prac-
tical test with a class of pupils in the
presence of the examiners.

The candidates who pass the exam-
ination are reported to the Education
Department, and are then awarded
third-class certificates. These certifi-
cates authorize them to teach in any
part of the Province for a period of
three years.

Each Cecunty ModelScheol receives
a grant from the Education Depart-
ment of $150.00 a year, and an equal
sum from the treasurer of the county
in which it is sitvated.

It may be said that the course of
training for such a brief period as four
months is of comparatively lijttle
value.. Experience has shown, how.
ever, that thisis notthe case. Those
who attend the training course at'the
County Model School are face to face
with thé fact that they are just entei-
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ing upon a professional career. They
are brought into csutact with a Princi-
pal and a staff ot well accredited at-
tainments. They are under the eye
of the inspector and other school
authorities, and being relieved from
the drudgery of academical work, their
minds are free to receive a new form
of instruction which they now feel to
be indispensable to their future profes-
sional success. The frivolity of the
student is exchanged for the calmness
and dignity of the teacher. They
feel they are no lenger boys and girls,
but men and - women, about to
assume all the responsibilities of active
life, and although it is not assumed
that the County Model School does
all in the way of training that could
be desired, an experience of seventeen
years in Ontario has shown that as a
means of rejecting persons at the
very threshold of a profession who
are evidently not adapted to be teach-
ers, and as a means of directing the
attention of the young teacher to the
elements of didactics and giving him
a professional inspiration at the be-
‘ginning of his career, no better system
has yet been found. Until boards of
trustees are prepared to pay larger
salaries than they now pay, there
must be some relation between the
demands made upon the teacher on
entering the profession and the re-
muneration which he afterwards re-
ceives. At all events it is the settled
educational opinion of the Province
of Ontario that-the teacher trained in
the County Model School is far in
advance of his-predecessor who enter-
ed- upon his duties fresh from the
school-room without such preliminary
training.

NORMAL SCHOOLS.

The Normial Schools.of Ontario are
two in number, and were originally
established with a view to give acade-
‘mical as well as professional training.
They afe now confined exclusively to
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the training of teachers who are can-
didates for second-class certificates.
They are under the conttol of the
Education Department, and are man-
ned with a competent staff of teachers
holding first-class certificates of quali-
fication. Each has a practice school,
or model school, with from three to
four hundred pupils.

The Normal School term for the
training of pupils consists of about
five months. Candidates are admit-
ted only upon evidence that they
have taught successfully at least onc
year and that they are the holders of
the necessary academical certificate
of qualification. Before being enrol-
led they are, however, required to pass
a preliminary examination upon the
first seven lectures of “ Hopkin’s Out-
line Study of Man,” the first sixteen
chapters of * Quick's Educational
Reformers,” and the first five lectures
of “Fitch on Teaching.” The object
of this preliminary examination is to
induce habits of thoughtful reading on
the part of those who aspire to the
rank of second-class teachers. Should
it appear that they have not read
this course they are refused admis-
sion.

The course of professional training
is of a higher grade although on the
same lines as the course in the County
Model School, with the addition of
lectures in psychology and the study
of the most modern authorities in
methods of instruction and profes-
sional literature generally. They are
subjected: to similar tests on the theory
of education and in practical teaching,
and their final examination is.conduct-
ed by the Education Department
thtough examiners appointed by the
Minister of Education, these examin-
- ers being usually public school in-
spectors.. Their stapding depends
upon the report of the Principal and
his. staff, their knowledge of the theory
apnd history of education and a prac-
tical test of actual teaching in the
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~presence of the examiners in the prac-
tice school. In the case of those
who pass this examination satisfac-
torily a second class certificate is
awarded. This certificate is valid
during ood behavior and the only
f;e chargeable is an examination fee of
5.
The provincial normal schools of
Ontario are in no sense different from
the ordinary normal school of the
United States, except that in Ontario
the whole course is purely professional.
A longer course would no doubt be
better. 1t is felt on all haunds that
- the time is too short for the proper
assimilation of the many lectures
which the Principal and his staff are
required to give, and particularly for
tgiving that careful consideration to
the development of lessons in the
practice school so necessary to suc-
cess. At an early date it is hoped
that the normal school course maybe
extended to one year and be still
maintained as at present on purely
professional lines.

THE ONTARIO SCHOOL OF PEDAGOGY.

When the academic work of the
normal schools was abolished the
Education Department had to look to
the high schools of the Province for
the education of the teachers of the
public schools, now numbering over
8,000. In order that this work might
be well done, and that the fuiure
teachers of the public schools might
form correct habits. of stidy, it was
necessary to provide for the training
of their teachers. Provision had
already been made for the training of
second and third-class teachers, but
as yet. no provision had been' made
for the adequate training of firstclass
teachers or for the training of the
teaching staff of the high schools.
To meet this want the Ontarior School
of Pedagogy was. established.

The qualifications for admission to

this. schpol are;, (1), either & degree
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from a university in Canada or some
other part of the British possessions,
or (), the standing of an undergradu-
ate in Arts of the 3rd year in the
Provincial University or its equivalent
in any other university, or (3), the
non-professional standing reguired of
the first class public school teachers.
In addition to this, candidates must
have completed their 21st year before:
or during the term. In the case of
candidates who pass successfully the
required examination at the close of
the term, an interim certificate 1is
awarded qualifying them to teach as
an assistant in a high school for six
months. If on examination at the
end of that time it is found they have
taught to the satisfaction of the Edu-
cation Department, they are then
allowed a permanent certificate as an
assistant high school teacher. Those
holding a degree in Arts, after serving
satisfactorily as an assistant for two
years are allowed the standing of
principal.

The School of Pedagogy is located
in Toronto, the capital of the Pro-
vince. Hitherto there have been two
courses in the year; it is now pro-
posed to make the course a full year.
The school is corducted under the
regulation of the Education Depart-
ment. Its Principal, whois a lecturer
in psychology, receives a salary of
$3,000. His staff consists of lecturers
in school organization, the best meth-
ods of teaching the classical and
modern languages, mathematics and
science, English and physics. For
those who desire to fit themselves
specially for teaching commercial
classes a course of instruction in pen-
manship and stenography is prescrib-
ed. Lectures are also given in phy-
siology and sanitary science and prac-
tice in music, drill and calisthenics.

And here it might be observed, as
in thé case of the other schools, there
is. a gradation of the professional
work from what was quite elementary
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in the model school to what is suffici-
ently advanced to be adapted to the
attainments and capacities of, Univer-
sity graduates of three years’ $tanding
in the School of Pedagogy.

At the close of the term an exam-
ination is conducted, as in the case
of the other training schools, on
papers prepared by experienced teach
ers under the authority of the Educa-
tion Department, and on the result of
this examination, together with the
report of the Principal and his staff,
the certificate desired is given or re-
fused. It has alfeady happened on
many occasions that a graduate of a
university is found unable to attain
to the professional standard required
by the Education Department.

The certificate awarded is, like the
certificate granted in similar cases in
the German Seminar, merely an in-
terim certificate. It is not until the
holder of such certificate has taught
six months to the satisfaction of the
Department that he obtains a per-
manent license. The School of Ped-
agogy is sustained entirely out of pro-
vincial funds. Candidates, however,
pay an examination fee of $1o.

The preceding sketch of the traia-
ing schools of the Province of Ontario
shows the effort that has been made
to work out a comprehensive system
of professional training in conjunction
with the state-aided system of educa-
tion. By means of cxisting public
schools, and with a grant in all of less
than $20,000 over 1,000 teachers of
the lowest grade, unfortunately the
majority both jin Canada and the
United States receive a reasonably
thorough drill in the elements of
pedagogics.

The next grade having been edu-
cated academically in thehigh schools,
and having passed through the county
model school, and having, moreover,
obtained a year’s actual experience in
teaching, go to a normal school.
These number anuually, about 400,
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Then comes the class who have a
university education ; many of these
had been previously trained at a
county model school and a normal
school, but they have still to run the
gauntlet of the School of Pedagogy.
These number over 100 annually.

The professional imprimatur is
essential for all, irrespective of their
literary attainments. It may, there-
fore, be safely assumed :—

(1) That the settled policy of the
educational authorities is that every
teacher engaged in any class of
schools receiving public aid, must
submit to professional training.

(2) That mereacademicattainments
are not considered s.aicient quali-
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| “fications for the
fession.

(3) That the true examiner of the
teacher is the man who has had pro-
fessional experience as a teacher him-
self.

(4) That to secure necessary uni-
formity in standards and an economic
gradation of cettificates and examina-
tions a reasonable amount of centra-
lization is necessary.

(3) That the separation of the
academical and professional training
of ieachers is possible, without injury
to either course of study.

: GEeo. W. Ross.

Minister of Education, Province of
Ontario, Canada.

teaching  pro-

PUBLIC SCHOOL CRAMMING CONDEMNED.

BY REV. DR. TALMAGE.

OR July 30 Rev. Dr. Taimage
took for his theme ¢ Children’s
Rights,” and for his text, Judges xi:
36 ; “ My father, if thou has opened
thy mouth unto the Lord, do to me
according to that which hath proceed-
ed out of thy mouth.”
Jephthah was a freebooter. Early
turned out from a home where he
ought to have been cared for, he con-
sorted with rough men, and went
forth to earn his living as best he
could. In those times it was consid-
ered right for a man to go out on in-
dependent  military  expeditions.
Jephbthah was a good man according
to the light of his dark age, but
through a wandering and predatory
life he became reckless and precipit-
ate. The grace of God changes a
man’s heart, but never reverses his
natural temperament.
The Isrealites wanted the Ammon-
ites driven out of their country, so
they sent a delegation to Jephthah,

asking him to become commander-in
chief of all the forces. He might
have said, “ You drove me out when
you had no use for me, and now you
are in trouble you want me back,”
but he did not say that. He takes
command of the army, sends mess-
ages to the Ammonites, to tell them
to vacate the country, and, getting no
favourable response, marshals his
troops for battle.

Before gomg out to the war Jeph-
thah makes a very solemn vow, that
if the Lord will give him the victory,
then, on his return home, whatsoever
first comes out of his doorway he will
offer in sacrifice as a burnt offerfng.
The battle opened. It was no skir-
mishing on the edges of danger, no
unlimbering of batteries two miles
away, but the hutling of men on the
point of sword and spear until the
ground could no more drink the
blood, and the horses reared to leap
over the pile of bodies of the slain.
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In those old times opposing forces
would fight until their swords were
broken, and then eaci would throttle
his man until they both fell, teeth to
teeth, grip to grip, death stare to
death stare, until the plain was one
tumbled mass of corpses, from which
the last trace of manhood had been
washed out.

Jephthah wins the day. Twenty
cities lay captured at his feet: Sound
the victory all through the mountains
of Gilead. Let the trumpets call up
the survivors. Homeward to your
wives and children. Howmeward with
your glittering treasures. Homeward
to have the applause of an admiring
nation.  Build triumphal arches.
Swing out flags all over Mizpeh.
Open up your doors to receive the
captured treasures, Through every
hall spread the banquet. Pile up the
viands. Fill high the tankards. The
nation is redeemed, the invaders are
rooted, and the national bonor is
vindicated.

Huzza for Jephthah the conqueror !
Jephthah, seated on a prancing steed,
advances amid acclaiming multitudes,
but his eye is not on the excited
populace. Remembering that he had
made a solemn vow, that returning
from victorious battle, whatsoever
first came out of the doorway of his
home, that should be sacrificed as a
burnt offering, he has his anxious look
upon the door. I wonder what spot-
less lamb, what brace of doves will
be thrown upon the fires of the burnt
offering. Oh horrors! Paleness of
death blanches his cheek. Despair
seizes his heart. His daughter, his
only child, rushes out of the doorway
to throw herself in her father’s arms
and shower upon him more kisses
than were wounds on his breast or
dents on his shield. Allthe triumphal
splendor vanishes. Holding back his
child from his heaving breast, and
pushing the locks back from the fair
brow, and looking into the eyes of
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inextinguishable affection, with chok-
ed utterance, he says, “ Would God I
lay stark on the bloody plain. My
daughter, my oniy child, joy of my
home, light of my life, thou art the
sacrifice | ”

The whole matter was explained to
her. This was no whining, hollow-
hearted girl into whose eyes the
father looked. All the glory of sword
and shield vanishes in the presence of
the valor of that girl. There may
have been a tremor of the lip as a
roseleaf trembles in the sough of the
south wind ; there may have been the
starling of a tear like a raindrop
shaken from the anther of a water-lily ;
but with a self-sacrifice that man may
not reach, and only woman’s heart
can compass, she surrenders herself
to fire and to death. She ecries out
in the words of my text, “ My father,
if thou hast opened thy mouth unto
the Lord, do unto me whatsoever hath
proceeded from thy mouth.”

She bows to the knife, and the
blood, which so often at the father's
voice had rushed to the crimson cheek,
smokes in the fires of the burnt offer-
ing. No one can tell us her name.
There is no need that we know her
name. The garlands that Mizpeh
twisted for Jephthah the warrior had
gone into the dust ; but all ages are
twisting this girl’s chaplet. Itis well
that her name came not to us, for no
one can wear it. They may take the
name of Deborah, or Abigail, or Miri-
am, but no one jin all the ages can
have the titie of this daughter of sac-

-rifice.

. {
Of course this offering was not
pleasing to the Lord ; but before you
hurl your denunciations at Jephthah's
cruelty, remember that in olden times,
when vows were made, men thought
they must execute them, perform
them, whether they were wicked or
good. There were two wrong things

~about Jephthah’s vow. First he.ought

never to have made it. Next having
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made it, it were better broken than
kept. But do not take on pretentious
airs and say, ‘“I could not have done
as Jephthah did.” If to-day you were
standing on the banks of the Gangés
and you had been born in India, you
might have been throwing vou- child-
ren to the crocodiles. It is not be-
cause we are naturally any better, but
because we have more gospel light.

Now, I make very practical use f
this question, when I tell you that the
sacrifice of Jephthah'’s daughter was a
type of physical, mental, and spiritual
sacrifice of ten thousand children of
this day. There are parents all un-
willingly bringing to bear upon their
children a class of influences, which
will as certainly ruin them as knife
and torch destroyed Jephthah’s
daughter. While I speak, the whole
nation, without emotion and without
shame looks upon the stupendous
sacrifice.

In the first place, I remark that
much of the system of education in
our day is a system of sacrifice. When
children spend six or seven hours a
day in school, and then must spend
two or three hours in preparation for
school the next day, will you tell me
how much time they will have forsun-
shine and fresh air, and the obtaining
of that exuberance which is necessary
for the duties of coming life ?

No one can feel more thankful
than I do for the advancement of
common school education. The
printing of books appropriate for
schools, the multiplication of philoso-
phical apparatus, the establishment of
normal schools, which provide for our
children tcachers of largest calibre,
are themes on which every philanthro-
pist ought to be congratulated. But
this herding of great multitudes of
children in ill-ventilated school-rooms,
and poorly equipped halls of instruc-
tion is making many of the places of
knowledge in this country a hugé
holocaust.

-

~
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Politics in many of the cities get
into educational affairs, and while the
two political parties are scrambling for
the honors, Jephthah's daughter per-
ishes. Itis so much so that there are
many schools in the country to-day
which are preparing tens ol thousands
of invalid men and women for the
future ; so that, in many places, by
the time the child’s education is fin-
ished the child is finished | In many
places, in many cities of the country,
there are large appropriations for every
thing else, and cheerful appropriations;
bu: assoon as theappropriationis to be
maa.> for the educational or moral in-
terests of the city, we are struck
through with an economy that is well-
nigh the death of us.

In connection with this, I mention
what I might call the cramming system
of the common schools and many of
the academies ; children of delicate
brain compelled to tasks that might
appal a mature inteliect; children
going down to school with’ a strap
of books half as high as themselves.
The fact is, in some of the cities pareats
do not allow their children to graduate,
for the simple reason, they say, “We
cannot afford to allow our children’s
health to be destroyed in order that
they may gather the honors of an in-
stitution,” Tens of thousands of
children educated into imbecility;
so, connected with = many such
literary establishments, there ought
to be asylums for the wrecked.
It is push and crowd, and cram, and
stuff, and jam, until the child’s intel-
lect is bewildered, and the mzmory is
wrecked, and the health is gone.
There are children turned out from
the school who once were full of
romping and laughter, and had cheeks
crimson with health, who are now
turned out in the afternoon paled-
faced, irritated, asthmatic, old before
their time. Itis one of the saddest
sights on earth, an old-manish boy,
or an old-womanish girl.
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Girls ten years of age studying
algebra !

\

Boys twelve years of age .

raking their brain over trigonometry! |

Children unacquainted with
mother tongue crying over their Latin,
French, and German lessons! All
the vivacity of their nature beaten out
of them by the heavy beetle of a Greek
lexicon! And you doctor them for
this, and you give them a little medi-
cine for that, and you wonder what is
the matter with them. I will tell you
what is the matter with them. They
are finishing their education.

In my parish in Philadelphia a lit-
tle child was so pushed at school that
she was thrown into a fever, and in
her dying delirium, all night long, she
was trying to recite the multiplication
table. In my boyhood I remember
that in our class at school there was
one lad who knew more than all of
us put together. If we were fast in
our arithmetic, he extricatedus. When
we stood up for the spelling class he
was almost always the head of the
class. Visitors came to his father’s
house, and he was almost always
brought in asa prodigy. At eighteen
years of age he was an idiot. He
lived ten years an idiot, and died an
idiot, not knowing his right hand
from his left, or day from night. The
parents and the teachers made him
an idiot.

You may flatter your pride by
forcing your children to know more
than any other children, but you are
making a sacrifice of that child, if by
the additions to its intelligence you
are making a subtiaction from its
tuture. The child will go away from
such maltreatment with no exuberance
to fight the battle of life. Such child-
ren may get along very well while you
take care of them, but when you are
old or dead, alas! for them, if,
through the wrong system of educa-
tion whiclr you adopted, they haveno
swarthiness or force of character to
take care of themselves., Be careful

)

their ,
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how you make the child’s head ache
orits heart flutter. I heara great deal
about black men’s rights, and China-
men’s rights, and Indian’s rights, and
women’s rights. Would God that
somebody would rise to plead tor
children’s rights. The Carthagenians
used to sacrifice their children by
putting them in the arms of an idol
which thrust forth its hand. The
child was put into the arms of the
idol, and no sooner touched the arms
than it dropped into the fire. But it
was the art of the .mothers to keep
the children smiling and laughing
until the moment they died. There
may be a fascination and a hilarity
about the styles of education of which
I am speaking, but it is only laughter
at the moment of sacrifice. Would
God there were only one Jephthah’s
daughter.

Again, there.are many parents who
are sacrificing their children with
wrong systems of discipline—too great
rigor or too great leniency. There
are children in families who rule the
houscisold. They come to be the
authority. The high chair in which
the infant sits is the throne, and the
rattle isthe sceptre, and theotherchild-
ren makeup the parliament wherefath-
er and mother have no vote! Such
children come up to be miscreants.

There is no chance in this world
for a child that has never learned to
mind. Such people become the
botheration of the Church of God, and
the pest of the world. Children that
do not learn to obey human authority
are unwilling to léarp to obey divine
authority. Children will not respect
parents whose authority they do not
respect. Who are these young men
that swagger through the street, with
their thumbs in their vest, talking
zbout their father as ‘““the old man,”
“ the governor,” *‘the squire,” “the
old vhap,” or their mother as “the
old woman?” They are those who
in youth, in childhood never learned
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to respect authority. Eli having
learned that his sons had died in their
wickedness, fell over backward and

broke his neck, and died. Well he .

might. What is life to a father whose
sons are debauched? The dust of
the valley is pleasant to his taste, and
the driving rains that drip through
the roof of the sepulchre are swreter
than the wines of Helbon.

You cannot scold or pound your
children into nobility of character.
The bloom of a child’s heart ran
never be seen under a cold drizz'e.
Above all, avoid fretting and scolding
in the household. Better than ten
years of fretting at your children is
one good, round, old fashioned appli-
cation of the slipper! The minister
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"of the Gospel of whom we read in the

newspapers that he whipped his child
to death because he would not say his
prayers, will never come to canoniza-
tion. The arithmetics cannot cal-
culate how many thousands of child-
ren have been ruined forever either
through tco great rigor or too great
leniency. The heavens and the earth
are filled with the groan of the sacri-
ficed. In this important matter, seek
divine direction, O father, O mother-
Some one asked the mother of Lord
Chief Justice Mansfield if she was
not proud to have three such eminent
sons, and all of them so good. * No,”
she said, “it is nothing to be proud
of, but something for which to be very
grateful.”

LEGAL RIGHTS

AND DUTIES OF TEACHERS, PARENTS

AND PUPILS.

BY A. J. FALKNOR.

HAT isthe limit of the teacher’s
authority ? Does his jurisdic-
tion extend beyond the immediate
school grounds? The rule, that when
the parents’ authority is resumed the
teacher’s ceases, is true only with
exceptions. And, again, the line that
marks the boundary of their respec-
tive authorities is often like the line
that marks the beginning of day and
ending of night—shadowy.

This question of jurisdiction has
come frequently before the courts,
and a careful study of the decisions
discloses no conflict in the findings of
the various courts. - A reasonable
construction of the decisions would
seem to support the general rule, that
whenever a pupil is guilty of an of
fence out of school which directly
affects the government and welfare of
the schoo!, the pupil is liable to rea-
sonable punishment from the teacher.

In 1885 this principle was enuncia-
ted by the supreme court of Mis-~ouri.
Several boys on their way home quar-
relled, used profane language and
fought, On the following day the
boys were whipped by the teacher,
who in turn was arrested for assault
and battery. The supreme court in
deciding the case used the following
language : “ If the effect of acts done
out of the school room, while the
pupils are returning to their homes
and before parental control is resum-
ed, reach within the school room and
are detrimental to good order and
the best interests of the school, no
good reason is perceived why such
acts may not be forbidden and punish-
ment inflicted on those who commit
them.” It would seem from this
decision that when parental authority
is once resumed, no act of the punpil
fzlls within the teacher’s jurisdiction,

1
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until he leaves home the following
day for school ; but a case reported
in 32 Vt.,, 114, is much broader in its
application of this principle. In the
Vermont case, A. B. Seaver was
teacher of a district school near Bur-
lington. DPeter Lander, an eleven-
year-old boy, was one of his pupils.
About an hour and a half after school
had closed and after the boy Lander
had been hoine, Seaver met him in
company with some other pupils of
his school driving a cow. As Lander
passed Seaver he called him “Old
Jack Seaver.” The next morning
young Lander received a thrashing
with a small rawhide for this insolent
language. The court in giving its
decision on these facts said : *“When
the child has returned home or to his
parents’ control, then the parental
autherity is resumed and the control
of the teacher ceases, and then for all
ordinary acts of behavior, the parent
alone has the right to punish; but
where the offence has a direct and
immediate tendency to injure the
school, as in this case, when done in
the presence of other pupils and of
the master and with a design to insult
him, we think he has the right to
punish the pupil for such acts if he
comes again to schoal.” .

As a logical and sweeping conclu-
sion from this decision it could be
laid down that the teacher’s authority
to punish for offences that affect the
welfare of a school would extend to
acts committed on Saturday or Sun-
day. It is quite doubtful, however,

if any court would carry this doctrine -

to that limit, ‘Texas has pushed the
doctrine to the verge of sound law
and possibly beyond it. Inthe Texas
case a pupil was assigned atask to do
at home and on failing to perform the
task was whipped.

In an action for assault and battery
the question of the teachers’ jurisdic-
tion was raised and the court held
the failure to perform the task a

punishable offence, and the iofliction
of the punishment within the teacher’s
authority. In go Towa, 429, a case
is reported somewhat at variance with
the other cases on this subject, but
the supreme court of Iowa has over-
ruled this decision and fallen in line
with the findings of the other courts
on the authority of the teacher out of
school. TIn concluding this point, I
would say, it a teacher decides to
punish a pupil for an oftence out of
school, the important question is; does
the offence drrecsly affect the well-being
of the school ? if it does, he is justifi-
ed in punishing; if it does not, he
renders himself liable to an action at
law in case he punishes.

Can a parent dictate what studies
bis child shall pursue? All courts
are agreed that the board can decide
what branches shall be taught, and

‘can require a classification of the

pupils with respect to the branches of
study they are respectively pursuing,
and the degree of proficiency in the
same branches ; and that no parent
can insist on his child being placed or
kept in a class whereby others will be
retarded in their studies, or that it
shall be taught studies not in the pre-
scribed course or allowed to use a
text-book different from that adopted ;
but whether or not a parent loses all
control over the education of his
child and cannot from the prescribed
studies select such as he desires his
child to pursue, is a much mooted
question. .

Courts are pretty evenly divided on
this question, but a majority of the
late decisions deny to the parent the
right to make such a selection. In
1886 at La Porte, Ind., a boy was
expelled for refusing to study music
—a prescribed study. The boy had
been directed by the father not to
study music, and the father’s wish had
been communicated to the superin-
tendent. The parents’ right to select
came squarely before the coartin this
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case. The action of the board was
upheld and the boy had to dance to
the music of the school. A’ decision
in the 29 O. St., 89, is in harmony
with the Indiana decision. In the
Ohio case a boy was expelled at Defi-
ance for refusing to declaim—a pre-
scribed duty. The boy in his refusal
to declaim acted in accordance with
the wishes of his father, and action
was brought against the teachér and
board, but the court refused the par-
ent any relief. Illinois and Wiscon-
sin have repeatedly announced the
opposite of this doctrine. In Grant
Co., Wis., 1874, a parent requested a
teacher not to instruct his boy in
geography. The request of the par-
ent was disregarded and the pupil
whipped for refusing to study the
branch. An action was inctituted
against the teacher. The circuit
c¢ourt in its instructions to the jury
said : “The order of the father to
the teacher did not annual the right
of the teacher to control in such mat-
ter.” The supreme court reversed
the judgment on the ground that the
circuit court committed a fatal error
in the above instruction to the jury
and said: “We do not really un-
derstand that there is any recognized
principle of law, nor do we think
there is any recognized rule of morals
or social usage, which gives the teach-
er an absolute right to prescribe and
dictate what studies a child shall pur-
sue regardless of the wishes of its
parent.” The learned judge over-
draws the authority exercised by the
teacher and does not intimate whether
or not the teacher supported by the
board could exercise the power of
dictating the studies. A parallel case
came before the supreme court of
Illinois, wherein'a boy had been ex-

_pelled for refusing to study grammar.

The teacher acted under the direction
of the board in expelling the boy, but
the court denied that such power

Tested with the board and followed
the Wisconsin ruling.

Such is a brief review of the cases
on the right of a parent to dictate
studies. Ohio teachers are pretty safe
in dictating what studies the pupil
shall pursue, even if the parent request
to the contrary, in view of the case
reported in the 29 O. St., 8g. Pre-
caution suggests always that a teacher
be supported by the board.

Whence come the funds that sup-
port our public schools? The ordi-
ance of 1787 declared that ‘* Religion,
Morality and Knowledge being essen-
tial to good government, it shall be
the duty of the General Assembly to
pass suitable laws to encourage
schools and the means of instruction.”
'This declaration has been made a
constitutional provision in Obio, the
burden of whose taxation is to-day to
establish “means of instruction.”
The funds to establish schools and
pay instructors are collected princi-
pally from three sources. Congress
in the first place devotes one section,
sometimes two, in zach township of
the public domain * forever to the dif-
fusion of knowledge.” This amounts.
to one thirty-sixth of all public lands.
All told, Congtess has placed on the
altar of learning for the common
schoolsnearly sixty-eight million acres,
and for university purposes nearly two
hundred thousand acres. In 1862,
Senator Morrill secured the passage
of a bill that placed nearly ten-million
acres of land as an endowment for
technical and agricultural learning.
The policy of our government to-
wards education has certainly been
laudable and generous. Ohio secured
from section sixteen in each township
more than seven hundred thousand
acres. These lands have been sold
and the proceeds placed in the state
treasury, constituting the “ common
school fund ” which is an irreducible
debt of the State on which the State
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pays annually six per cent interest.
The interest on this debt is not ap-
portioned according to the enumera-
tion of youths, but each township re-
ceives the interest on whatever it
realized from the sale of its section
of land. The second source of
school funds is from taxation. Two
taxes are levied, one on the grand
list of taxable property of the State,
and is generally about one mill on
the dollar, the other tax is one levied
by the Board of Education and consti-
tutes the contingent fund. This lat
ter tax cannot exceed seven mills on
the dollar. The money raised from
the tax on the grand taxable list con-
stitutes the “State common school
fund,” and is apportioned according
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to the enumeration of youths. The
third sourceof school funds is 2, variety
of fines turned over-te the county
auditor for the purpose of education.
This third source of school funds
is very uncertain and insignificant
and not much attention is given it.

Thus is concluded a briefand hur-
ried outline of the most interesting
parts of that branch of the law gov-
erning the Rights and Duties of those
directly involved in the management
of our public schools.

The subject merits a closer and
more critical study by those upon
whoseshouldersrests the grave respon-
sibility of shaping the civic characters
of future citizens.

—OQkio Montily.

L

FEAR AS A SCHOOL INCENTIVE.

BY DR. E. E, WHITE.

HE use of fear as an incentive
formerly characterized school
discipline, especially in elementary
schools. Fear was relied upon not
only to secure “good order ” but also
diligence in study and even attention
in class exercises. The ever present
rod or “ruler” was a constant re-
minder that the commands of the
teacher were to be obeyed. In gram-
mar and higher schools the motive
force was somewhat equally divided
between “ rewards and punishments
—such artificial rewards as prizes and
privileges being used to allure the
more ambitious pupils, and the rod
or the dunce stool to urge forward the
laggards
Nor has this old time regime wholly
disappeared from the American school.
There may be less threatening of bod-
ily chastisement, less display of * the
emblems of force,” but other pains
and ¢ penalties,” have been devised.
One of these is non-promotion and an-

other suspension from school. Insome
of our “highly organized schools”
the fear of non-promotion is haunting
more children in their sleep than the
fear of the rod ever did; and dreams
of “not passing” are quite as full of
terror as former dreams of ¢ flogging.”
There are too many teachers who
make school life a misery by their in-
creasing ding-dong about low per
cents, not passing, demotion, suspen-
sion, etc. They play (?) incessantly
upon the fears of their pupils, and
think they have ‘made a “point”
when they have frightened some sen-
sitive pupil into tears. Itis our be-
lief that these teachers (few or many)
who are zealously using this non-pro-
motion scare to impel pupils to study
are guilty of more cruelty than the
old-time * wielders of the birch.”

These statements raise the question
whether fear is a proper school incen-
tive, and, if so, what are the purposes
and limits of its use.
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The special function of fear is to
vesirain from wrong doing—not to
incite to effort. Under the moral
government of God wrong doing is
attended with loss or pain and right,
doing with gain or happiness. The
fear of the consequences of wrong
serves as a restraint; the desire for
the results of right action as anincen-
tive. Fear is the sentinel to restrain
man from the violation of the laws of
his being ; desire is the impulse, the
spur, to the right use-and activity of
his powers. Fear restrains ; desire in-
cites and impels. Fear is negative;
desire, positive.

It is claimed by some that fear may
co-operate with desire in impelling
activity, but this view arises usually
from a confounding of fear with aver-
sion, which often does support desire.
The desire for strength may, for ex-
ample, be supported by an aversion
to weakness; the desire for wealth
by an aversion to poverty ; the desire
for fame by an aversion to obscurity,
etc. But fear and aversion are dif-
ferent feelings, and they differ much
. in their influence. Aversion strength-
ens the corresponding desire ; fear
dissipates desire. Aversion quickens
and energizes activity ; fear depresses
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and arrests it. Aversion directs at-
tention to the object desired; fear
disquiets the mind and diverts atten-
tion. Instead of assisting effort, fear
prevents one from doing his best.
It dissipates energy, distracts atten-
tion, and wastes activity. The only
exception, perhaps, is what is called
“the strength of desperation,” and
this is simply the concentration of

energy on one point with a
loss of power in other direc-
tions.

1t follows that it is a serious mis-
take to employ fear as an incentive
to application or other school duty.
The threatening of punishment, for
example, in case of failure never made
a good writer or an accurate speller.
{Fear puts neither skill in the fingers
nor acuteness in the mind. Its true
office is to serve as a check, not as a
spur—to suppress activity, not to en-
ergize it ; and even its use as a res-
traint to wrong doing requires judg-
ment and care. If there beany “last
resort ” in school discipline, it is the
frightening of pupils to prevent wrong
action. What is needed to secure the
best efforts of pupils is the inspiring
ideal, the awakened desire, thearoused
interest.—ZEducational News.

NOTES FOR

A. E. Winship: Life consists not
in knowing so much as in doing and
being. The school is not for teach-
ing as for inspiring a hunger for know-
ing. Every hour that we try to urge
knowledge upon unwilling minds,
giving a distaste therefor, is worse
than wasted.

HE was against the cry for a so-
called commercial e€ducation, and
greatly in favour of the study of the
classics, and in particular of the study
of Greek, which had peculiar advant-

TEACHERS.

ages in that it was intensely hard and
intensely human. Mathematics, inhis
opinion, dealt too much with abstrac-
tions to be able to kindle the interests
ofboys. It would always be his aim
to turn out from Sherborne boys who
were gentlemen—that was to say,
boys who possessed the backbone of
sincere faith in God.—The Head
Master.

WAGES OF THE INDUSTRIAL CLASSES.
—In reply to Sir John Leng, Mr.
Mundella said: The annual earn-
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ings of the classes in the United
Kingdom usually called the working
classes, or manual labour classes, in-
cluding domestic servants, soldiers,
sailors, and others, as recently esti-
mated by Mr Giffen, were about
£ 600,000,000. Dividing this sum
by the number of working days in
the year would give an average daily
earning of about -£2,000,000; but
the sum actually paid in money as
daily wages, owing to the board and
lodgings included in many cases and
the numbers paid by salary and not
by daily wages or by piecework,
would probably be much less than the
average amount of daily earnings
reckoned in the way described.

THE * pouring-in process ” tends
to weaken the pupil’s ability and
desire for self-Zeacking ; in proportion
as we employ this method we diminish
the power of original research. Itis
the opinion of all the eminent educa-
tors that telling will deaden, instead
of stimulating the God-implanted
desire to know. Of Jacotot, the
great French teacher, Quick says:
‘t Instead of pouring forth a flood of
information from his own ample
stores—explaining everything, and
thus too frequently superseding in a
great degree the pupil’s own investi-
gation of it, Jacotot, after a simple
statement of the subject, with it
leading divisions, bo'dly started it as
a quarry for the class to hunt down,
and invited every member to take
part in the chase. All were free to
ask questions, to raise objections,
to suggest answers. The professor
himself did little more than, by lead-
ing questions, put them on the right
scent.”

THE MoraL NATURE.—The author
of a popular novel makes his principal
character cry out, “ Why did not my
father bring me up to be able to earn

4
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my living ! ? It is another expression
of the thought that liesat the basis of
the movement in favor of ranual
training. All teaching must ‘ bear on
life-— on higher living. To be able
to recite the words in a series of books
may have a bearing on the life of a
pupil and it may not. A teacher
visited the parents of a pupil who had
shown extraordinary ability in mathe-
matics to urge that he be sent to col-
lege ; he was told that he had that
morning beaten his mother severely
onthe head with the copy of Hockley’s
geometry becausé he was asked to
bring in some wood. ¢ Why should

there not have been as much
growth of moral as there was of
intellectual power?” was  the

problem the teacher went- home to
consider. The intellect had been
addressed, had expanded, but the
moral nature had remained un-
touched ; in fact, it seemed to have
deteriorated.~—School Fournal.

The eye only sees that which it
brings with it the power of seeing.—
Kingsley.

The happiness of love is in action ;
its test is what one is willing to do for
others.—Zew Wallace.

He who feels that he is not what
he ought to be is already on the high
road to amendment.—(George Ebers.

Is your mind set upon fame ? That-
is quite right, and I am very glad of
it, but you muét know that he who
would gather that rvare fruit must
water it with the sweat of his brow.—
George Ebers.

No man can safely go abroad that
does not love to stay at home; no
man can safely speak, that does not
willingly hold his tongue; no man
can safely govern that does aot will- -
ingly become subject; no man can
safely command, that has not truly
learned to obey.—Kempis.
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PUBLIC OPINION.

Wg Want MEeN aND WOMEN.—
Bishop Westcott’s speech, at the open-'
ing of the new Girls’ Grammar School
at Birmingharn, is a pleasing contrast
to some of the utilitarian utterances
on which we commented last mounth.
The Bishop has a profound belief in
the virtue of scholarship; his'most
precious endowment in the whole
work of life he has founhd to be ¢ that
absolute belief in the force of words
which I gained through the strictest
verbal criticism,” in which he was
indoctrinated by his old headmaster,
Dr. Prince Lee. Words are things,
and, in spite of the vulgar antithesis
between words and things, the study
of language is no less scientific than
the study of gases or beetles. We
may differ, and do differ, from the
Bishop in assigning to this subject an
educational pre-eminence, but the
methods of study that he recommends
are of universal import. Sympathy
as the spring of the teacher’s influ-
ence ; service as the end of the
scholar’s ; activity, not receptivity, of
intellect as the ideal of true education
—of which information (to quote
Bishop Butler) is the least part—
these should be the watchwords both
of Classicists and Modernists, the only
amulets that can keep the teacher un-
tainted by the craze of examinations,
unspotted from the world of pseudo-
economists. “ We do not want liv-
ing encyclopadiasor perfect machines,
but men and women eager and fit to
take part in social service.”—Z%e
Fournal of Education.

“THE INFLUENCE OF THE GREEK
Minp 1N MoDERN LIFE.”—A crowd-
ed meeting of ladies and gentlemen
took clace in the Egyptian Hall of
the Mansion House last Saturday
afternoon, when Professor Jebb, M.P.,
Regius Professor of Greek in the

University of Cambridge, delivered
the annual address to the students of
the London Society for the Extension
of University Teaching.

Professor Jebb, in opening his ad-
dress on * The Influence of the Greek
Mind in Modern Life,” said that the
circumstances in the working of the
society during the last few yearsrend-
ered the choice of that subject an
appropriate one. Large and con-
stantly-increasing numbers of men
and women of alt classes and callings
were beginning to apprehend the two-
fold claim which entitled Greek to a

rominent place in a liberal education.
The first claim arose from its intrinsic
power of satisfying mental and moral
needs ; and there was, in the second
place, the historical claim arising from
the relation of Greece to the litera-
ture and the life of subsequent ages.
Imperfect though our knowledge was,
did it not warrant the belief that no
people had yet appeared upon the
earth whose faculty for art, in the
largest sense of the term, was at once
so fine and so comprehensive as the
Greek ? Itwas from the classical litera-
ture of Greece, however, that the
mind of the race was most fully known
to us, and Macaulay said that thence
had sprung all the noblest creations
of the human intellect. The Greeks
were the people with whom the very
conception of artistic literature began,
and in all the principal branches of
poetry and of prose they achieved
work so abounding with intellectual
life and so excellent in form as to re-
main for after ages an inspiration and
a standard. Greek influence had act-
ed upon modern life and literature
even more widely as a pervading and
a quickening spirit than as an exemp-
lar of form. The distinctive quality
of its best literature was the faculty of
rising from the earth into the clearest
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air ; to borrow Plato’s phrase, it was
“ the power of the wind on the human
soul.” History showed how, through
the Roman age to our own, Greece
had everywhere helped to educate
gifted minds, through which her light
had radiated in ever-widening circles,
and it had entered as a vitalising es-
sence into the most varied forms of
modern thought. All that was most
beautiful and instructive in Greek ac-
hievement was our permanent posses-
sion, and it could be esjoyed without
-detriment to those other studies which
modern life demanded. In recent
years therge had been a vast increase
n the number of those who had come
under Greek influence, not indirectly
merely, but directly through their own
study of Greek literature and art, and
as regarded literature this was largely
" due to the issue of really good trans-
lations. Neither Latin nor German,
nor even French, however, lost so
much by translation as Greek. Greek
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was the most perfect among the forms
of human speech; in fact, it was a
perfect organ of expression. They
ought zll to rejoice in the remarkable
success of the experiment that that
society had made in teaching the lan-
guage. To his mind it was a move-
ment likely to mark the beginaing of
a time when a first-hand - knowledge
of Greek would be much more widely
diffused, and he commended the new
enterprise to the heartiest sympathies
of all who were interested in classical
and literary studies of any kind. It
would be a notable and fruitful result
if the interest felt in the Greek lan-
guage should grow into anything that
could fairly be described as a popular
interest, and in view of what had
already been accomplished such a
hope was not chimerical. He hoped
and believed that the society would
continue to prosper more and more,
and that it would bring forth honour
to London.—ZT%e School! Guardian.

GEOGRAPHY.

THE Woobns oF BrITISH GUIANA.
~—The United States consul in Dem-
erara, in his last report on British
Guiana, gives some interesting infor-
mation respecting the timber of that
colony. The varieties of lumber are
numerous, in colour from dark red to
almost pure white, and in specific
gravity from nearly double that of
water to less than half. The principal
building timbers are green-heart,
mora, wallaba. The first is 2 most
valuable wood, being classed with teak
in the regulations at Lloyd’s, while its
durable qualities are placed on a level
with oak. It is heavy, very close
grained, gray with a greenish cast, and
may be obtained fifty or more feet in
length, and squaring twelve to eight-
<een inches. Under water and in the
tropics it is superior to all other tim-

bers, house frames a hundred years
old having been found still unperfor-
ated by worms. The mora is not
quite so close grained as green-heart,
but it is classed with it at Lloyd’s and
is almost equally durable. Itscolour
is reddish, and it may be obtained as
large as green-heart. Wallaba is a
dark red wood, with an unpleasant
odour when new,- very durable, but
not obtainable in such large-sized logs.
Being easily split, it is commonly used
for making shingles, palings, cask and
vat staves, etc. Other timbers are
particularly suited for special pur-
poses, such as the bullet tree, which
was formerly considered the only tim-
ber fit to be -used for the arms and
shafts of windmills. Then there
is the silver bally, which is light, and
suitable for boat-building, because it
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contains a bitter principle obnoxious
to worms and barnacles. The woods
suitable for furniture, of which there
are about a hundred different kinds,
will, no doubt, be appreciated in many,
other parts of the world when known a
little better than at present. The
native ceder (cedzela), which is quite
different from the timber of the pine
family, is very useful for wardrobes
and cabinets, its scent tending to keep
away insects. Mahogany is not
native to the colony; but the wood
called Guiana mahogany is that of the
carapa, commonly known as crab
wood. It is not as dark in colour or
as hard in texture as mahogany, and
being more easily worked, is used for
all kinds of furniture. Letterwood is,
perhaps, one of the prettiest, but as
the peculiar dark marks are only found
in the heart, only small logs can be
obtained, rarely exceeding six inches
in diameter. Purpleheart is unique
in being of a pretty violet colour when
fresh or new, which, however, turns
to a dark brown after being worked
up. If it were possible to prevent
this change, it would be a most beau-
tiful wood, but even as it is the furni-
ture made from it exactly resembles
that from rosewood. Every colour
known is represented in the Guiana
woods, from almost black, through
browns and reds to deep and pale
yellow, and almost to white. They
are curiously free from irregular vein-
ing and knots, the marks being uni-
form and in parallel lines ; neverthe-
lest they are by no means wanting in
beauty. For panelling nothing can
excel the nearly black wamara, con-
trasted with the pale green heart or
the lighter and more easily worked
white simarupa. At present the
demand is so limited that many of
the fancy woods are difficult to pro-
cure, the woodcutters looking only
for such timber as they know will
command a market. If, however, a
market were opened, these could be

collected as easily as green-heart,
mora, and wallaba are at present.—
T'%e Imperial Post.

Her SpeciaLTy.—* An how’s your
little Cely gettin’ along wid her sckool-
in’, Mis. Flaherty, dear?” inquired
an interested neighbor. ** Foine!”
replied Mrs. Flaherty, laconically.
“ An’ is she the head av her class in
shpellin’?”  “Naw!” said Mrs.
Flaherty, with a scornful sniff. ¢ There
niver was a Flaherty yet could stop
to shak’ hands wid the shpellin’-book ;
they've no taste for that kind av
work.”

“ Mebbe it’s ’rithmetic that she
loiks best,” suggested the neighbor.
t “’Rithmetic, isit?” said Mrs.
Flaherty. “ Shure, an’ if Cely knows
a noine from a siven it’s more nor I'm’
countin’ on. She has no heart for
noombers, that Cely.”

When reading and writing had been
mentioned by the neighbor, and geo-
graphy had been hinted at, only to
be met with instant disdain, Mrs.
Flaherty herself was asked to name
the study in which Cely was making
such rapid progress.

“] had me doubts,” said Mrs.
Flaherty, placing her hands on her
hips in an easy attitude, “an’ so had
Tim, when Cely first wint to school,
av her iver makin’ a'scholar ; an’ her
cards that she brought home wid her
av a Saturday wasn’t rale encouragin’,
as fur as Tim an’ me could mak’ out.

“But the other day when I had
Cely out gettin’ her a new hat, who
should I see but the school-teacher,
shtandin’ right forninst us. He put
his hand on Cely’s head—there aint
a sowl could hilp loikin’ the choild,
wid the winnin’ ways av her—an’
says he, ¢Mrs. TFlaherty,” says he,
¢ Cely has got a great talent for pro-
cras-ti-na-tin’.’

**Wasn’t I the proud woman thin ?
1 couldn’t shpake for j'y, but I just
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drapped a curchy, an’ turned as red
as any bate.”

“An aint that a new shtudy?”
inquired the neighbor, cautiously for-
bearing any attempt to master the
imposing word.

“T may say it's an extry,” replied
Mrs. Flaherty, with condescension.
“T axed Cely a few questions about
it, but—it’s the truth I'm tellin’ yez—
that choild couldn’t tell me no more
than I knew a’ ready. Ve see, the
teacher is insthructin’ her unbeknownst
to hersilf, the way they do now. But
some day we’ll know all about it, an’
it'll be a happy day fur me an’ Tim
whin we can sit on the platform in
our best clothes, an’ hear little Cely
—grown a great girl—I'adin’ the
whole class in pro-cras-ti-na-tin ? ”—
The Youtl’s Companion.

QUEENSLAND MEAT.—Sir James
Garrick, Agent-General for Queens-
land, presided at a dinner given at
the Whitehall rooms, Hotel Metro-
pole, by the Queensland Meat Export
and Agency Company (limited) to
mark the commencement of a new
development in the importation of
meat from Australia. Up to a short
time ago, it may be mentioned, the
supplies of mutton reaching this
country from Queensland were insig-
nificant as compared with those from
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New Zealand. But the pastoral sys-
tem in Queensland has undergone
considerable development of late, and
the colonists propose to take advan-
tage of their enormous stock of sheep
estimated at 2o millions, together
with their 6,000,000 of cattle, in
order to contribute much wmore
largely to the food supplies of Great
Britain. It is further proposed that
depodts and freezing stores should be
opened at the Mediterranean ports,
at Gibraltar,Aden, Ceylon,Hongkong,
Singapore, and other places for the
supply of fresh Australian meat to
British troops and British sailors sta-
tioned or calling there. Such a pro-
cedure, it is claimed, would confer a
great boon on those who have to
depend on the loca! supplies obtain-
able at the ports and places in ques-
tion, would add to the defensive
powers of the * Greater Britain beyond
the seas,” and would also open up a
valuable trade for the Queenslanders
themselves, who, in anticipation of
such developments, are organizing the
establishment of refrigerating and
other appliances throughout their
colony, so that the pastoralists ‘up
country, instead of boiling down their
mutton for tallow, may freeze it for
the purposes of export as food. All
the meat served at the dinner was
from Queensland.

ASTRONOMICAL NOTES.

OCT.-NOV.

There is probably no one possess-
ing a telescope who does not take
very great interest in observing
Jupiter, now so favorably situated for
study. Little more than a year ago
and our knowledge ofthe giant planet
seemed complete, but the discoveries
made at Mount Hamilton and at Are-
guipa, have shown that we may com-
mence anew the study ofthe Joviansys-

tern with much profit. There are cer-
tainly features which are not easily re-
conciled withknown physical laws; the
axial motion of the satellites is in it-
self remarkable ; while their constitu-
tion, according to Prof. Pickering, is
quite unique In the solar system so
far as yetknown., Much credence has
been given to his theory, that the
satellites are globes composed ot
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separate meteorites ; there seems in-
deed to be no other explanation off-
ered to account for the low* densities
as compared with the volumes,
although, if the nebular hypothesis be
true, we would scarcely expect to find
the outer planets formed of elements
of as great specific density as the inner
ones. It may be worthy of remark
that when La Place proved the sys-
tem of Jupiter to be sZable, there was
nothing known or suspected of other
satellites, or rings of matter. Perhaps
the question of stability would bear re-
investigation, more especially as the
tidal theory would seem opposed to
the possible stability of any system of
bodies revolving about a primary.
Jupiter rises now about 8 o’clock, and
is retrograding ; his greatest angular
diameter will be about 46’ on Nov.
17th at opposition. Observers of
particularly keen eyesight have some-
times recorded seeing the planet as
a clearly defined disc with the unaid-
ed eye.

Venus, now evening star, is rapidly
approaching the ¢“half-phase,” and
increasing in brilliancy. It may assist
the observer to find the planet in the
day time, by noting that the meridian
passage on Oct. 1oth occurs at 2h.
42m. p.m., being one minute later
each day following; her altitude on
the 1oth is 25° increasing about 13’
daily.

Saturn emerging from the sun’s
rays may be seen in the November
morning twilight, the ring presenting
the beautiful spectacle of 12° eleva-
tion.

The very general interest taken in
observations of the aurora ought in
the end be productive of some import-
ant results. The coincidence of its
appearance and the solar rotation has
been much discussed ; some dispute
it altogether, and certainly coincid-
ences at all times are to be viewed
with suspicion ; Commander Ashe, of
Quebec, has recently written on the

~contrary side of the question, and is
very emphatic in his denial of any im-
mediate connection between the
aurora and the sun’s rotation period.
It does seem that if we are ever to
have a thoroughly satisfactory explan-
ation of the phenomenon it is scarcely
likely to be attained by simply record-
ing the times of appearance and its
beauty. Itis probably the physicist
armed with the spectroscope and
polariscope, who will give as the most
information. But if even there is no
other result than that of bringing
amateurs into the field for the study
of celestial phenomena, a great work
will have been accomplished by Dr.
Veeder, who has been to very great
pains in arranging for systematic series
1of observations.  The interest of
amateur astronomers is being very
well looked after by the publishers of
% Astronomy and Astro-Physics,” who
have just issued the first number of a
peviodical which has been named
“ Popular Astronomy.” If contains
an article of great interest on ‘ Jupit-
er’s Comet Family ” by Mr. W. W.
Pagne, illustrated by a diagram show-
ing the orbits of all comets knowa to
be in any way connected with the
giant planet. The ¢ Capture ” theory
i1s discussed, and the conclusion
reached that the weight of evidence
is in its favour.

It certainly does seem quite pro-
bable that as the solar system moves
through space, many erratic bodies
might come within its sphere of attrac-
tion and be permanently connected
with it..

Past question, every experience is
serviceable to us.— ZLew Wallace.

A man is never so on trial as in the
moment of excessive good fortune.—
The Same.

It is never a2 shame not to know,
only 2 shame not to learn.—C. R.
Robinson.
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EDITORIAL NOTES.

When we wrote last month upon

the character of examination papers,
we had not much concern as to
the conduct of these examinations.
., The things which have come to
the public in the press and at meet-
ings of the Senate of Toronto Uni-
versity have brought the coaduct of
public examinations unpleasantly in-
to public notice.

Here are some of the statements
made about the examinations held in
Ontario last July :

1. That the bags containing the ex-
amination papers which are sent out
by the Department had been in the
hands of those to whom they were
sent weeks before the examination
took place.

2. That these bags were not taken
proper care of. We will notgive the
details on this point, which have been

" given to us froma most reliable source.

3. That the answers of candidates
to the proposed - questions, which
should have been guarded with the
utmost care, were tampered with
most shamefully.

4. That the time-table for the ex-
amination was not followed in several
particulars : (@) papers were given to
candidates days before theproper hour,
(6) candidates were allowed, if late,
to make up lost time, (¢) if ill, were
permitted to write longer than the
time given on the time-table, to make
up deficiency.

(@) That some of the presiding ex-
aminers were careless in regard tc
time of beginning, and closingthe ex-
amination for each day, and to being
present in the room when the candi-
dates were or should have been writing
their answers.

(¢) That access was obtained dy
some persons to the room in which
the answers of ‘candidates were kept,
and thus the answers of candi
dates might be completely changed.

.

Another statement has been made
to us several years in succession,
which is of a grave character and im-
plies a lack of a proper sense of re-
sponsibility on the part of those con-
cerned, but as there may be an ex-
planation for it, with pleasure we
withhold it for the present.

Sucharesomeofthestatementsmade
regarding the examinations by those
who ought to know whereof they
speak. Meanwhile, those who wrote
for honours and scholarships are wait-
ing in provoking uncertainty and
anxiety to hear the results of the ex-
amination.

We do not know personally how
much truth there is in the abuve
statements, but we believe that there
is a good deal more truth than fiction.
We all know that the state of matters
is so grave that the Senate of the
University of Toronto refused to ac-
cept the report of the examiners 7¢
the examination for honours and
scholarships at matriculation in July,
1893. And that the proposal of the
Minister of Education to hold an
investigation into the doings con-
nected with the late examination
was accepted.

1tis needless to remind our readers
of the disappointment and chagrin
of candidates and all those immedi-
atly interested, especially parents and
masters. Evidently the authorities
responsible forr the annual examin-
ations are face to face with a serious
crisis in eéducational work. The:
question now is, what next. ?

We are given to understand, upon
very good authority, that one part of
the experiment of this year will not
be repeated. The examination for
Scholarships will be held henceforth in
the University Buildings and under
the immediate control of the Senate -
of the University of Toronto. We
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are sure all masters and University
men will feel relieved and pleased at
the announcenient. We advise: and
urge the Senate to go farther and
order that all candidates who wish to
compete for honours must write in
the same place. '

If candidates are to have relative
standing, they must write under the
same conditions if that standing is to be
worth anything. Candidates writingto
pass the Matriculation examination
may be allowed to write at various
centres under proper safeguards.
The number of candidates who wrote
for Matriculation in July, 1893, was,
we are informed, about 5oo; the
total number who wrote was about
7,200, leaving for all other examin-
ations 6,700.

This large number the Educa-
tion Department must take con-
trol of. Now, keeping in view
the statements made in the be-
sginning of this article about the un-
satisfactory results obtained under
the present system of examinations,
what remedy do our readers suggest ?

Because such public examinations
as ours have a great educative influ-
ence upon the character of our people,
we defer our suggestion on this tiil
next issue, and will be glad to publish
any suggestions from any of our
readers upon this delicaté and wide-
reaching question.

Animportantaddition hasbeenmade
to the staff of the Ontario School of
Pedagogy by the appointment of Mr.
I. M. Levan, B.A. Mr. Levan has
acquired experience in management
and teaching during the time he was
Principal of the Collegiate Institutes
in St. Mary’s and Owen Scund.
From those who. have khown Mr.
Levan most intimately at College and
School, we have good reports as to
his industry, energy, ability and
gentlemanlycharacter, ToMr. Levan,
as well as to the other members of the

staff_of the School of Pedagogy, we
extend our most cordial support and
we wish them, in their arduous and
difficult work, the highest and noblest
success.

The annuaal announcements of the
Medical Faculty of the University of}
Toronto, and of Trinity Medical Col-
lege, appear in our advertizing pages
this month. We beg to direct the
attention of our readers to these im-
portant announcements.

SLEEP

Withdraw thee, soul, from strife,

Eater thine unseen bark,

And sail across the dark

And silent sea of life.

Leave Care and Grief, feared now no mecre,
To wane and beckon from the shore.

Thy tenement is bare,

Shut are the burning eyes, .
Ears deaf against surprise,

Limbs in a posture fair.

The body sleeps, unheeding thee,
And thou, my sailing soul, art free

Dream-winged, thy boat may drift

Vhere lands lie warm in light;

(. sail, with silent flight,

Oblivicn cleaving swift.

Still, dusk or dawning, art thou blest,

O Fortune’: darling, dowered with rest !
ALICE BROWN IN Harper's Magazine.

“ A teacher is one who has liberty,
and time, and heart enough, and head
enough, to be a master in the king-
dom of life; one whose delight it
has been to study mind, not in books,
but in strange realities of dull and
ignorant pupils ; one who has found
joy in darting a ray of light into dark
corners, and wakening up hope and
interesi in the sacred lesson-learners
who have not learned.”—7%ring.
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SCHOOL WORK.

-ANNUAL EXAMINATION, 1893.
ScHooL ENTRANCE.

Co MPOSITI ON.

. . [ J. E. Hodgson, M.A.
Examiners ! { ]ohn Se’nh B.A.

1. (2) Write a letter to a friend giving an
account of your daily work at school, and
telling where and how you intend to spend
the coming vacation. (48)

(6) Wiite the address for your letter
within a ruled space the sizz of an ordinary
envelope. (2)

2. Qive in your own words an account of
any one of the following :

(@) The Discovery of America.

(6) The events related in the lesson
¢ Edinburgh after Flodden.”

(©) A Railway Accident.

(@) The Wrongs of the Indian.

(¢} The Mound Builders. ‘(50)

DICTATION.

Isaac Day, Ph,B.
J. E. Hodgson, M. A,

NOTE.—The Presiding Examiner shall
read each sentence three times—the first time,
2o enable the candidate to collect the semse;
the second, itowiy, Yo enable the candidate to
write ine words ; and the third, for review.

It didn’t matter whether he was kneeling
or sitting or lying down.

They began to question him more for the
pleasure of hearing him talk, than from any
curiosity.

The many decorations of this gorgeous
ship had glittered.in the sunny water.

The figure and features of this old farmer
were preciseiy the same as those of old Mr.
Toil. .

When a considerable depth of snow has
accumulated, the pressure upon the ‘lower
layers squeezes thew into a firm mass.

The sound was wrought into a variety of
tunes that were inexpressibly melodious.

They had long since ceased to believe in
the existence of the lake,

HicH

Examiners? {

The general result of the battle was the
deliverance of the army from a most immin-
ent danger.

The admiral tried to soothe their distress,
and to inspire them with his own glorious
anticipations,

The enormous quantity of water there
carried off by evaporation disturbs the equ:h-
brium of the seas.

Judging that a_display of enterprise and
boldness might actasa check on the auda-
city of the enemy, he, at last, gave his consent.

DRAWING.

Isaac Day, Ph.B.
J. S

Examiners
ners eacon,

Note.—No rulers areto be used.

1. Draw a square, each slde four inches ;
divide it into twenty-five equal squares;
describe a circle passing through the corners
of the large square. (7)

2. Draw three books of equal size, one
inch in length, standing on end, side by side,
so that an observer behind them may see
one side of one of them, and an end of each.
(7)

3. Draw three bulter-tubs of equal size,
above the line.of sight, one sit:ing partly
within the other ; drawing to be two mches
in height. (7)

4. Draw a lounge six inches in length,

(7)

PRIMARY ALGEBRA AND EUCLID.

A”R. Bain, LL.D,
Examiners? { A.T. DeLury. B.A,
. C. McKay, B.A.

1. () Divide 4a2-4a(n —1)d+}(n—1)2d>
by 2a-}(n—1)d.

() Divide I—x8—p3—3xp by I—x—yp,

2. (2) Show that the difference of the

. squares of any two consecutive odd numbers

is equal to twice their sum.

(5) Prove thatthe cube of the sum of
any two positive numbers is greater than the
sum of the cubes of the numbers, by three
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times the sum of the rumbers multiplied by
their product. K

3. Solve the equations:
fay 2% 3 344 12
5. 6 "
(@) (a+7)2+{5—=)(x+5) =36
4. (a) What is the price of bread per loaf
if an increase of 25 per cent. in the price
would reduce the number of loaves that
could be purchased for one dollar by two ?
(5) The breadth of a field is two-thirds
of its length ; if the breadth is increased by
100 yards, and the length diminished by
the same amount, the new area is ¢qual to
the old. Find the length of the field.
5. (@) Factor x°—64 ; x¢-tx3p2+ys.
(4) Show that x--y is a factor of
{ (t—mlxtpy } 243 mat-(1—p)y ¥
(¢) Factor 16a%-}4ab—4ac—1256%-+4
170c—6¢%.
6, Simplify
(@ ron* —(oo)t_
(r01)* +(99)*
(2—a)
@ @ tiaa
(p—)
e—a)—2)
7. Define axiom, postulate, hypothesis.
State Euclid’s postulates.

(2—b)
(b—c)(6—a) +

8. If two triangles have two angles of the
one equal to two angles of the other, each
to each, and oce side equal to one side,
namely sides which are opposite to equal
angles in each, the two triangles are equal
in all respects.

Skow that every point in the bisector
of an angle is equidistant from the sides of
the angle.

9. If two angles of a triangle be equal to
one another, the sides subtending those
angles are equal.

Find a point on the given straight line
AB such that tke distances from two given
points on the same side of and without 43
shall be equal,

If the given points be on a line at right
angles to 4B, how must they be placed to
zender the problem possible ?
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JUNIOR LEAVING AND UNIVER.
SITY PASS MATRICULATION..

NOTZ.—Candidates for Tunior Matriculation
v will take sections A and B, and Candie
dates for the Junior Leaving, sections B
and C,
A.

1. To construct a triangle whose three
sidesshall bz respectively equal to three given
lines, the sum of every two of which is
greater than the third.

Give reasons for considering the condition
embodied in the above enuaciation a neces-
sary condition.

2. The triangle formed by joining the
middle point of one of the non-parallel sides
of a trapezium to the extremities of the op-
posite side is equal to half the trapezium.

3. Inthe triangle 45C the angle 4 equals
the sum of the angles B and €. Iffrom the
vertex A4 a right line be drawn to the middle
point of the oppoite side it is cqual to half
that side.

4, Ifa straight line be divided into two
equal and also into two unequal parts,
the rectangle contained by the unequal
patts, together with the square on the
part between the points of section, is
equal to the square on half the line.

5. In equal circles equal angles at the
centres or at the circumferences stand upon
equal arcs,

B.

6. If a straight line be bisected and pro-
duced to any point the square on the whole
Jine thus produced and the square on the
part of it produced are together-double of
the square on half the line bisected and of
the square on the line made up of the half
and the part produced.

7. If a line be a tangent to a circle and
from the point of contact a chotd be drawn
cutting the circle, the angles made by this
line with the tangent are respectively equal
to the angels in the alternate segments of
the circle.

8. Inscribein a given triangle a paral-
lelogram whose diagonals shall intersect in
a given point,
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9. ACB s sn arc of a'circle, CE a
tangent at €, meeting the chord' 4B pro-
duced in £ and 4D is a perpendicular to 4
B meeting the tangent CE in D. Prove
that if C be the middle point of DE£ the atc
AC is equal to twice the-arc CB.

10. ACB is the diameter of the circle
whose centre is C. D is the middle point of
CB. DE at right angles to CB terminates
in the circumference at £. Prove that the
squate on DZE is equal to three times the
square on DB,

C.

11. From a given point without a given
circle to draw a tangent to the circle,

12. If ABCD bea quadrilateral circum-
scribing a circle, the sum of two opposite
sides must equal the sum of the other two.

13. If a straight line, falling on two other
straight lines, make the alternate angles
equal to one another, then the straight lines
shall be parallel.

14. To describe a square that shall be
equal to a given rectilineal figure.

15. ABCDEF is a cyclic hexagon (one
inscribed in a circle) and 4B is parallel to
its opposite side DZE, and BC is parallel
to its opposite £7; prove that DC is parallel
to 4F.

HONOR MATRICULATION.

1. To inscribe a circle in a given equila-
teral and equiangular pentagon.

Prove that an equiangular circumscribed
palygon is regular.

2. If a straight line be divided into any
two patts, the tquare on the whole line is
«equal to-the sum of the squares on the two
parts together with twice the rectangle con-
tained by the two parts.

ABC is a right angled triangle right-angl.
ed at C, and CD is a perpendicular from C
on 4B. Prove that the square on the sum
of AB and CD is greater than the square on
the sum of 4C and CB by tte tquare on CD.

3. In equal circles angies at the centres, or
at the circumferences which stand on equal
a¥cs, are equal. i

Work, 319

If 4, B, C, be three points in the circuin-
fererce of a circle, and D and £ the middle
points of the arcs 458 and AC ; then if the
straight line DX intersect the chords 4B
and AC ‘in the poin's #and G, the straight
iine AF is eciual to AG.

4. To inscribe a circle in a given triangle,

Inscribe a circle in a sector of a given
circle.

5. It four right lines be proportional the
rectangle contained by the extremes is equal
to the rectaugle coniained by the means.

The rectangle contained by two sides of a
triangie is equal to the rectangle contained
by the perpendicular on the third side from
the vertex opposite this third side and the
diameter of the circumscribed circle,

6. To divide a given undivided line simil-
arly to a given dividead line.

To divide a given line (¢) internally, (8)
externally, in the ratio of two given liaes.

%7, Similar triangles are to one another in
the duplicate ratio of their homologous sides.

Express the area of a triangle in terms of
the medians of the triangle.

HISTORY AND GEOGRAPHY.

NOTR.—Only five questions in all are to be
answered by any candidate, but one of them
must be EITHER guestion 4 OR question.8.

1. Give a sketch of the characters and

careers of Colet and Erasmus, and of their

influence upon the educational and religious
awakening which maiked the earlier yearsof
the sixteenth cen‘ury.

2. ‘" Cromwell is iwr fact the first English
minister in whom we can trace through the
whole period of his rule, the steady working
out of a great and definite purpose.”—Grees.

Give a sketch of the character and career
of Thomas Cromwell, and show what his
“ great and definite purpose ” was, and to
what extent and in what ways he succeeded
in effecting it,

3. Givean account of the origin, character,
and influence of the Elizabethan Drama,.and
sketch briefly the life, character, and dra-
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matic work of (2) Greene; (5) Marlowe ;
(¢) Shakespeare. )

4 Sketch concisely 2ke rule of Fugland
over Ireland under the following heads;:

The policy of Heary VII. The policy of
Wolsey. The policy of Cromwell. The
policy of Henry VIII after Cromwell's death.
The policy of Somerset. The policy of
Mary. The policy. of Elizabeth as adminis-
tered by Sidney, Lord Grey, and Mountj iy.
The policy of Chichester. The Colonizition
of Ulster under James VI.

5. (@) Sketch the character and the
political and literary career of Lord Bacon.
(8) Describe what you conceive to be
Bacon’s chief claims to be considered one of
the world’s great men.

6. {2) Givea sketch of the later years of
Milton’s life.

(8) Describe how and to what extent
Milton’s life and character were-typical of
Puritanism, and show that Paradise Lost,
both in its excellences and in its deficiencies,
is a reflection of the higher types of Puritan
character and culture.

7. Describe the character of Charles II
both as man and monarch, and contrast his
methods of personal government with those
of his grandfather, his father, and his
brother. Illustrate your points wherever
possible by reference to spemﬁc acts of the
king.

8. Sketch the character of Ashley Cooper,
Earl of Shaftesbury, and describ2 concisely
his political career:

(@) prior to the Restoration; (§) while in
opposition to Clarendon ; (¢) as a member
of the Cabal; (d) while in opposition to
Danby ; (¢) as Lord President of the King's
.Council, 1679; (/) from his dismissal from

the Council until his ﬂxght to Holland and .

death.

9. (@) Show how in the reign of William
III the powers and functipns of government,
both legislative and executive, were fully
and finally transferred from the Xing to the
House of Commons.

() What benefits to the kingdom,

{
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both constitutional and financial, were the

first fruits of the new life possessed by the
House by virtue of these changes?

10. Name in chronological order 2!l the
more important battles (includiag sieges) in
which Oliver Cromwell was personally en-
gaged ; state the geographical position of
each, and give concisely the main particulars
concerning each. '

ENGLISH GRAMMAR, PHILOLOGY,
RHETORIC AND PROSODY.

Nore.—Candidates will take sections A,

C, D, and ANY THREE questions of section B.

For woman is not undevelop man,

Like perfect music unto noble words.

A.

" 1. (a) Givea grammatical analysis of the
above selection so far a5 to show the nature
and construction of the principal clauses,
and the nature, construction, and relation-
ship of the subordinate clauses. (NoOTE.—
Each clause must be written out:in full, and
its bare subject and bare predxcate be clearly
indicated.)

(6) Specify and explain the grammatical
difficulties to be found .in the fourth line and
in the last line of the selection.

B.

2. Explain by means of Grimm’s Law the
relation of English (Z.e. the native element
of our speech) to (2) Latin or Greek and (4)
High German,

3. Write historical and etymolo’:cal notes
on :—

Minister, monastery. Wonder, marvel,
admiration. Ways and means. Feast, {éte.
He must needs (necessarily, of wnecessity)
depart at once. What went ye out for o
see? The statemant contained in :

¢¢ And Frensch sche spak ful faire and fety-

sl
After t!::.y scole of Stratford atie Bowe,
For Frensch of Parys was to bire unknowe.”
4. Write notes -on.the SUFFIXES of the
following words,.indicating the force.of each
suffix 3 the language -(or languages) from
which the suffix is derived; the form (or
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‘forms) of the suffix in the language (or lan.
guages) from which it is derived :

Bishopric, cottage, carpenter, criticism,
delegate, doggie, foolish, grotesqueness,
gauntlet, kernel, lessee, philosophy, poetics,
prowess, serfdom, wealth, wisdom, wooden,

5. “Long lines of clif breaking have

left a chasm ;

And in the chasm are foam and sellow
sands ;

B:yond, red roofs about a narrow

. wharf

In cluster ; then a moulder’d church ;
and higher

A busy street climbs to' one tali-
tower'd mill !”

Distinguish- the terms Presentive and
Symbolic as applied to words. Ia accord-
.ance with your distinction, classify the words
in the lines above as presentive or symbolic.
Discuss the relation of Eacliticism and
Symphytism to the symbolic or presentive
nature of words, Show clearly the usual
metrical value of symbolic words in relation
to presentive words.

6. Show clearly what is meant by a
phonetic alphabet. Iilustrate the chief
defects of English spelling from the stand.
point of the phonetician. Indicate the chief
causes of the itregular or unphonetic speli-
ing of present English. Give the argu-
ments for and against a phonetic spelling of
present English,

C. .

¢ Postry is .the record of the best and
happiest moments of the happiest and best
minds, . . . . . Poetry thus makes
immottal all thatis best and most beautiful
in the world.”’—Shelley. )

7. (@) Clearly indicate the steps in theex-
position by which Shelley reaches his con-

2

clusion—* Poetry thus makes immortal all

that is best and wost beautiful in the world,”

(8) Show clearly that his style, as (i) to
Diction, (ii) Figures, (iii) Quaality, is in
harmony with the thought he desires to
convey.

D. .
A lovely lady.code him fair beside,
Upon 2 lowly ass more white than snow 3
Yet lf}:ie much ‘whiter ; but the same did
ide
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Under a veil, that wimpled was full low;
And over all a black stole she did throw :
Asone that inly mourned, so was she sad,
And heavy sat upon hér palfry slow :
.Seemed in heart Som= hidden care she had ;
And by her, in a line, a milk-whi‘e lambshe
lad, ’

8 (a) Describe thes form of th: stanza
above

(6) Give its name and origin. -

(c) State the effect of the concluling’ line
upon the rhythm.
A Frankeleyn was in his companye ;
Whit was his berde, as is the.dayesye,
Of his complexioun he was sangwyn.
‘Wel lovede he in the-1orwe a sop.in wyn.

Ful redy hadde he his apotecaries,
Tosend him dragges and his letuaries,
For ech of hem made other for to wynne;
Here frendschipe nas not newe to begynne.
9. (a)} Scan each of the lines above.
(5) Write notes on the value of final ¢ in
Chaucerian metre. ' ’
{¢) To whatextent did Chaucer use free-
dom (i) word-accent, in (ii) cewra?

ALGEBRA.
Solutions by'S. A. MITCHELL, Queen's Coll.

(Concluded.)

8. (@) Establish the tbeorem
a8 =u(n—1)(#—2) « « « . (p—r+1),
and thence deduce the theorem
nCr=_. 7!

rlin—r)l
(6) Upor.a. plane are drawn 7 lines, of
which p pass through: one aad the same
pouint. Show ghat the total number of deter-
mined points is %4 (n—p)(7+p—1) +1.

8. (e). Suppose weare to chodse from
# things ; for the first choice we may-take
any of the » things. Setting this aside we
may choose any one of the remaining (1}
things, and: the pumber of ways in which-the
two things may be selected is # (z—1). We
have now (z—2) things left, so that the ~
number of ways in which we can..chodse 3
things out of 75 2 (2 —1) (#-2). Thence

.

.
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by induction we find that we may choose »
things out of # things in
#(n-1) (n=2)....(n-7+ 1) ways
Now n (2-1) (2=2)....(n - » + )
_ n(n—1)(rn-2)...(2-r+1){n—2)..3.2.1.:
= 1,2, 3....0~7
A2 or !
lnr (nz—7)!

But if nCr be the number of combinations
of 2 things » together, each combination
may give rice to » / permutations.

e Xrl=

s PG X Ay
n!

LRy yry

(5). 2 —p lines not concurrent determine
3 (2—p) (n~p—1) points. The 2 lines can
interest the #-p lines in p (2—p2) points al-
together. Besides this 2 lines determine one
point. Therefore the number of points deter-
mined is, & (n-2) (n—p~1) + (n-2) p+1
on, } (n=p) (np ~1) +1

9. {a) Write the 7% term in the expansion
of (1—x)-n, and state what this cosfficient is
in regard to homogeneous products.

(8) If 5, ¢, s denote the product,
quotient, and sum, respectively, of two num-
bers, then
p=s*{ g—2¢°+3¢°— + . ..ad inf }
#n(n+ 1)

9 (@ (i-x)-n=1+4+nx + 1ot =

4+ .... and the cotff of xr — is

n{nt1)(n+2) ... (2t+7r-1)

»!
This is an expression for the number of

homogeneous terms of » dimensions that can
be made from 7 letter and their powers.
(8). Letx, y denote two numbers,

Thenp:xy,s=x+y&9= :'? from

which we mus) elininate x and y

Thus, » =—i=5 TE=IA

Whencei, =zx2andx =

b _ 5
g 1+g
10. (2) Fiad expressions for the sum of an

A.P.and ofa G.P.

(&) 1f the n% terms of two A.P.s be

zespectively e—4n and &--an, show that

S
) I+g
. =52 (1-2¢ +3¢2—+.. ¢

they have a common sum for the same num-
b

ber of terwms iff.ﬁ is'a negative integer ; and
that under the same citcumstance they have
also a common 2/ term.

10. {2) This is common book-work.

&, The series are: a— b, 2~ 25, 6-+3a, etc.,
and theirsums are: 27 a+ § # (#41) 6,;and
#b+%n (241) a, and these being equal
a-36_a+b—4b _ . 45
a+b6  a+b  a+é

gives z =

If #_, anegative integer, # is 2
* a+s® 8 8ers

positive whole number.
Also they have a common # th. term if
a-bn=b+an, ie ifn=1- 25

a+d
But it 22 is 2 negative integer, so also
até
142
e+

11. (a) Establish a formula for the present
worth of 4 dollars due in # years at # cents
per dollar cumpound interest, '

(6). A man 30 years old enjoys $600
annually from the rent of buildings, during
his life. Ifhis probable duration of life is 20
years more, what is the present cash value
of his anuity, money being at 7 cents on the
dollar?

(Only a symbolicresult is required.)

11. () Let P denote the present worth,
then 2 put to interest for £ years at# per unit
should give 4. :

o A=P)1}-r)' .
.. P_(—‘T;")—“.

(8). Let P be the present cost value and
et 4 denote the annual income.

The last payment is 4.

The payment before the last is 4 &, when
R=1+7r. The pext previous is 4 %2, etc.
So that the total amount of all the payments

at the end of 20 years is :
R*0—1
A1+ Ry R+ ... .R1%)=4 3
But 2 put to interest for 20 years should

give this sum :

Ro—1
" 0=y, ——m2
e Prr)o=4 RoT
20 —
or, P=4 . 2 !

R 3(R-1) °
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Contemporavy Literature.

CONTEMPORARY LITERATURE.

On turning over the pages of the September
Overland, one cannot but be struck with the
extreme beauty of the scenery portrayed.
The number is also noticeable for the excel-
lence -of its verse.

The papers in Zittell's Living Age for Sep-
tember 16are nearly all biographical, includ-
ing A visit to Prince Bismarck, Gilbert White
of Selborne and Charles Baudelaire and
Edgar Poe. There is a capital short story
from Temple Bar entitled The Helgorn.

American magazines, whether of purpose
or'not, contain more.and more matter which
is especially interesting to Canadians, In
the September.number of Scribner’s we find
The Tides of the Bay of "Fundy, by Gustav
Kobbé, finely illustrated by Twatchmanand
Pérard, and a richly colored poem entitled
Harvest, by Duncan Campbell Scott. Articles
of special literary.Interest are Tzaak Walton,
A Thackeray Manuscript in Harvard College
Library, A Letter to Samuel Pepys, Esq.,
by Andrew Lang, and Richardson At Home,
by Austin Dobson. The Sharpness of
Deathisa short story by E. K. Tompkins,
so lifelike and penetrating:that one hardly
dares to hope that it isn’t true.

Of all moderr magazines. there is none
that presents a more scholarly appearance
than Skakespeariana. Type and paper are all
that can be desired and the wide margins
impart an air of leisure and dignity which.is
extremely becoming, There are only two
articles in the issue but theseare notable.
The first is, ** The First Heitof Shakespeare’s
Invention ” by Appleton Morgan, and gives
his grounds for doubting that Shakespeare
wrote Venus -and .Adonis. The second is
‘“A Plea for the Adoption of the Bankside
Reference Canon,” by Alvey A. Adu, The
second and third chapters appear of *A
Man That's Married,” a Shakespearean
story by Charles:Falkner, jr.

September.is the World’s Fair-number.of
the Cosmosolitan. The most interesting of
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the papers devoted to the subjectdre: A First
Tmpression, by Walter Besant ; Transpoi ta-
tion,Old and New, by the Editor, Mr. Walker,
and Pointsof Interest, by Ex-President Harri-
son. By far the most interesting part of
the magazine, from a literary point of view,
is contained inder the new department, ¢ In
the World of Art and Letters,” where one
may read month by month what Sarcey,
Boyesen, Lang and Janvier have to say.
Mark Twain contributes an_interesting and
.somewhat extravagant - £hort story entitled
*Is he livingoris bedead 2" 'The Traveller
from Altruria is rather discouraging this
month, but perhaps this is thé inevitable
effcct of our atmosphere on an Altrurian.

Comrm——

BOOKS RECEIVED.

From Messrs, Mcemillan& Co, (London
and New York) through the Copp, Claik
Co., Toronto, Wg'bave receivéd thé latest
volumes of ‘the Zlementary Classics, Eng-
lish Classics and T welve Englz.r/z Statesmen
Series, viz : .

Homer Hiad V1. Edited by Walter Léaf
and N:A, Bayfield, M:A.

Macarley’s Essays on Cliveand or: Warren
Hastings. Edited by XK. Deighton.

Edward the First,

All of these are excellent numbers of their
respective series, but thelag :meritsa much
more extended notice. It is a vemarkably
clear and -vivid narrative of the life and

-véign of Edward 1. and-a valuablé-addition

to historical biography, 4nd the author, Prof.
T. F. Tcut, shows research-and skill in his
marshalling of facts add development of-the
history of the great king ‘¢ whose work lived
on-in his own realm of England where after
ages agreed to recognize-him ‘as one of the
preatest-and wisest of her ralers.”
The-Sixth Book of the Iliad is part of the
work to be read for Matriculation this year,

1-and the edition above mentioned supplies-all
“that a sfudent-could ask for in the:way of

notes, vocabulafy and -general information,
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Longman's German Grammar, By J. Us
Ransom, M.A. (London & New York:
Longman, Green & Co.) '

An Introduction lg the French Language.
By Prof. Van Daell. (Boston: Ginn &
Co.)

Virgil. AEneid VI, Edited by W. C.-

Collar, A.M, (Boston: Ginn & Co.)

Four Canadian text books have appeated
this month, Virgdl's AEneid, Book ILI.
Edited by John Henderson, M.A. and E.W,
Hagarty, B.A.

Black's Life of Goldsmitk. Edited by F,
H. Sykes, M.A.

La Belle Nivernaise and Le Chien du
Capitaine. Edited by 7. Squair, B.4., and
A. F. Chamberlain, M.A. Pa.D.

Virgil's Eneid, Book II. Edited byT.
C: Robertson, B.A.

The first two of these are pubiished by thé -

Copp, Clark Co,, aund the others by Messrs,
W. . Gage & Co. They areall most care-
fully edited and creditable in every way to
authors and publishers.

. Messrs, Ginn & Co. have just republished
¢ Bishop Brooks’ Lecture on Biography ”
(Phillips’ Exeter Lec'ures) at the request of
many teachers, )

The Dread Poyage. By William Wilfred
Campbell. (Toronto: William Briggs.)
This is the second volume of verse published
by our Lake Poet and the present collection
includes the now famous poem of ¢ The
Mother.” Some of the others, such as ¢ Sir
Lancelot * and ¢* The Children of the Foam
appeared for the fitst time in Canadian pub-
lications. The concluding piem, entitled
“The Dead Leader,” is on Sir John A.
Macdonald. William Wilfred Campbell is
a true poet. Tne publishers have reasen
to congratulate themselves on the attractive
appearance of the volume.

Advanced Lessons in English. By Mary
F. Hyde. (Boston: Di C. Heath & Co.)
The author has.already prepared two excel-
Jent text books.in Eaglish for Primary
S=haols and for American Grammar Schools
respectively. This third. volume of the
‘Series is comprised ‘in four parts, I. Kindof

‘Words: 11, Classes and Forms of Woxds.. I1L, .

\ . .‘
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Relations of Words., IV. Structire and An.
alysis of Sentences, and ‘is constructed with
the aim of teachinz principles thoroughly
by means of examples, The sentences are
taken—as they ought to be—from English

classics, and the book is a good one in every

way.

“Songs of The Common Day.” By
Charles G. D. Roberts, Toronto : Willian
Briggs. The latest collection of Charles G,
D. Roberts’ poetry bas just appeared, to the
delight of his friends. It is not given to
wany to express in words so worthy and
sweet as our Canadian Puet Laureate’s
the subtle beauty of common and every-day
things, The most important poem in the
present volume is ** Ave ’—an Ode written
for the Shelley Centenary. The verse
throughout is fresh and strong and always
clearin tone. ¢

Episodes from Frargsis Le Champi,
par Gecrge Sand. Edited with Notes by
C. Sankey, M.A, London and New
York: -Lobginans, Gre}:n’8§ Co; Messrs,
Longmans have already published -several
elemeantary Frénch reading-books cons’sting
of short extracts from some. good story, con~
nected by brief explanations in Eaglish.

This is an excellent plan and will tend to 8

keep up pupils’ interest in the work,

The Cambridge Companion to the Bible.
Cambridge : At -the Univetsity Piess.
London: C, J. Clay & Soms. Few
books for Bible students will be found
of more real value than:this, which.takes up
the structure, growth, and preservation of the
Scriptures, and sipplies a vast am.ount of

well-arrangéd: information -on thé history,
. aatiquities, chronology, etc. Amorg.the con-

tributors are the Rev. Dr.. Moulcon,, Profs.
Ryle, Davidson, and Lumley.; the Bishop
of Durham, the Bishop of Worcester and
many others. :

The Classic Myths in English Literature.
Edited by Prof. Gayl:y,-of the University of
California.  Boston: Gian & Co. This
is an exceedingly useful book, 1Tt is
based chiefly onthe old familiar-**‘Balfindi’s
Age.of Fable,” but its scope is greater, ax}d
its quotations are admirably chosen, while
the maps and illustrations are of no small
value, It is.a capital hand-book for names

-angd a}lusions. .




