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Some Half-Truths.

IIl. THE ABDICATION OF THE PARENT.

The tendency to shift the burden of work and responsibility from our own
shoulders to those of others is a very human tendency and 2 very general one, and
so the theory that the education of its children is a duty of the state, so often put
forward of late asan axiomatic principle, has been accepted with much complacency
by many parents and more than a jew legislators, while its corollary, that the teach-
er stands in loco parentis, has been adopted very readily by the majority of teachers.
Yet both of these are but partial truths; for primdrily education is not the duty of
the state nor the teacher, but of the parent. TThe Tfailure of so” mmny parents,
SRt A e SR IOTs T rECognize this fact has influenced the methods and work
of the school, the life of the home, the character of our youth, and the welfare o1
the community.  Nor bas this influence been wholly good.  Se it may be well now
land then to work back to a first meridian, correct the variations in our educationa)
compass, note the direction of the current in which we are sailing, and it possible
lay a truer course for the port we hope to reach.

In this conncction it does not matter whether we consider the state <s the out-

come of a social contract or the development of the family or clan; but it may be
well to remember tbil_t_the state _}_m: no_existence.apart-fromthe mtinmtxthdt
compose it, and that the highest good of thesc | mdxwduals 1$~its oaky raison d'etre.
And'so tha stald shSHld Essume the dutics of the individual only when—ind only s0
far as—by so doing it can better promote the welfare of the individuals composing
it.  Now, it may be true that the state should provide the child with enough educa-
tion to prevent it becoming a moral menace or a financial burden to the community;
it may be true that the small part of the child's real education which we call school
training can be most systematically and most economically given by the state; yet
the fact remains that the duty of educating the child and the responsibility therefor
rest primarily upon the parents who brought him into the world. The child is not
a mere chance atom in a chaos of existence; he will become a man with a man’s
duty of kelpfulness and a man’s capacity for enjoyment; and the work of preparing
him to discharge the duty and reap the pleasure and so best realize the purpose of
his Creator must rest where the obligation to provide food, clothing and shelter for
the years of his helplessness rests, and that is on the parents.

Nor can it bc a qood thm:: for the child, the parent, or the commum} to have

~this duty and this. ility entirely transferred 1o 1he biatc. It has been said
—— ._..wv/
thatin a majority of cases a child’s Tutire “has B”cn-p?'unczul) determined by the
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time he is ten years old. During the first six or seven of these years the parents
control the education of the child almost exclusively, and it is largely in their hands
during the remaining three or four years. It is not strange then, that notwithstand-
ing the thought, energy and moncy cexpended to perfect our educational system,
notwithstanding the careful training and supervision of our teachers, notwithstand-
ing their unceasing, well-directed work, notwithstanding all our helpful school
appliances and refining school surroundings, the majority of our best men and
women continue to come from our best homes.  If the home training be bad, school
training can make but feeble headway against it; if the home traiging be- g

that of the school merely supplements it. And so for the child’s welfare 2 Lzrge

. part of his education should be an intelligent, systematic, wisely-directed home

education.

And in the discharge of this duty good will come to the parent. In these days
of growing knowledge and widening sympathies, our attention may be centred too
much on the state and we may overlook the supreme importance of the family as a
factor in the welfare of the individual and the state. The home is more than an
institution for propagating the race, more than a nursery in which care and susten-
ance are provided for the infant, more than a place where he should obtain much of
his intellectual and physical training and nearly all his moral training; it should be a
source of benefit to the parent. Duty and responsibility are two great agencies
for developing strength and stability of character; and in educating their
children and so fulfilling onc of the primary duties of fatherhood and mother-
hood there must be a broadening and decpening of parents’ minds and characters
which cannot fail to react favorably on the child and on the community.

Because the state has assumed a part of the work of educating the child it does
not follow that it is responsible for the whole; nor does it follow that because the
parent has delegated a part of his work to the state or the teacher that he has freed
himselt from any of his responsibility for the proper performance of the whole. 1t
is best for the three parties interested that the responsibility should be felt where the
all wise Rulerintended it should lie, and that the work should be done, as far as
possible in the exigencies of our modern life, where He intended it to be done.

The principle that the teacher stands in the place of the parent has becn ac-
cepled by some parents because it scemed to relicve them ot a .ittle responsibility,
and by many teachers because it scemed to afford them a basis for their authority
in the schoolroom. We have tried to show that nothing can free the parent from his
responsibility for the child’s education, and we think that a much. broader and sater
basis for the teacher's authority may be found in his direct relatxon to the pupil and
his influence in mouldxrlz_;_gumm;_h&m character.  And while i is true that
there is an :mplxeﬁ contract under which the teacher has piedged himself to do
a part of the parents’ work, both parties to the contract should remember that it is
only for a part  The teacher began by undertaking the intellectual training of the
child, and voluntarily assumed a part of his moral and phy«~ical training because he
found the three so closcly correlated; but it does not {ollow by any_means-that he
must teach the boys some, _bandicraft otmmmlbw“ ing apd
c\ogkmg ..—leo—ew‘vv hq—the-teacher s an jostitution with
limited Tiabilitics.

The truth is that the teacher’s worlk is done to best advantage, the parent’s duty is
best discharged, and the interests of the child and the community best promoted when
the parent and teacher recognize their own particular responsibilitics, and with
good understanding and full sympathy co-operate in the work of education. There

is much which the parent can do better than the teacher; there are some things

-
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which the teacher may do better than the parent. It may take the teacher a long time
to discover some of the child’s mental and physical peculiarities alrcady known to
the parent; sothe of his mental and moral tendencies quite evident to the teacher's
eye may have escaped the parent’s notice. When the teacher finds the pupil failing
in work or conduct an appeal to the parent will often secure the desired improve-
ment; when the parent is dissatisfied with the child’s treatment or progress a frank
discussion with the teacher is generally better than a complaint 1o the trustees or
letters and editorials in the newspapers.

The lack of co-operation between teacher and parent is to be deplored. To
some extent it is chargeable to the former; but it is largely due to the failure of the
parent to realize that his responsibility for the child's education does not cease when
he has hired a teacher at the lowest salary possible and has sent the child 10 school
duly equipped with book, slate and pencil.

Our governments provide normal schools and maintaintcachers’ institutesto fitthe
teacher for his part of the work of educating the child; but the parent’s preparation is
left to chance or a beneficent providence, and providence does not do for men the
things they were intended to do for themselves.  Agricultural colleges and “armers’
institutes are maintained to show our farmers how to get most out of their lands;
but no provision is made for training them to make most of the coming generation.
Clergymen preach thousands of sermons showing their hearers their duties in a
multitude of social relations; but we have never heard a sermon on the parent's
duty towards his child’s education. Pcople do not always see things in their true
perspective, and so democratic government has its disadvantages. An absolute mon-
arch, having the best interests of his people at heart, would send out our normal
school instructors and our public school inspectors each year to hold institutes for
parents and would make attendance compulsory; he would send the professors who
lecture at farmer's institutes to hold mothers’ meetings and  fathers’ meetings and to
prove that it is more important to cultivale honesty and industry than large crops
of wheat and potatoes, more necessary to eradicate bad habits than to destroy
noxious weeds and the Colorado beetle, more profitable to rear a noble race of men
and women ihan superior breeds of swine and sheep; and he would subsidize the
church so far as to secure from cach clergyman a few sermons on the duties and
responsibilities of parents for the education of their children.  But failing these the
teacher endowed with tact and love of his work can do much to bring about better
relations between himself and the parent. They have a common purpose, and
kindly interest shown by either in the welfare of individual pupils will generally be
met by ready sympathy and help from the other.

Collegiate Institute, Winnipeg. F. H. SCHOFIELD.

The Southern Journey of he Birds,

(SECOND STAGE).

A month ago we strolled together through the fields and woods to note the
carlier stages of the great southern journey of the birds. Come with me again, let
us strol! over the ground once more and remark the changes of the month just past.
First we now find the stacked grain, or the steady plow turning the stubble under
the black earth, where a short month since stood the ripening grain. That cold and
- mbitious artist, ‘‘Jack Frost,” has already painted the leaves in ali his gayest col-
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ors, and as they wither and die the chilling winds whirl them from their stems leaving
the trees daily more ghost-like and dead. These changes we may call Nature's
more pressing notices to the remaining migrants that they must soon be off, and to
the resident forms that they must prepare with all haste tor the coming blasts. Many
have already gone, and to-day we find their resorts filled with more northern breed-
ing migrants. In the field where we flushed the bobolink we now find those late
migrants, the meadow larks, are congregating ‘n flocks and preparing to move, or
piping their farewell tunes from the fence posts, while ahead of us, rising from the
roadsides and flying from post to post, we see flocks of Higholders, that large and
only ground feeding wood-pecker.

Suddenly over our heads whirl a flock of small, brownish birds, chattering,
whistling and careering about in a most erratic fashion, and with a sudden swing
they alight for an instant almost at our feet. What are they, you say, as with an-
other sudden swing they arise and whirl off as suddenly as they came? These are
Longspurs, Lapland Longspurs, that northern breeding relative of the snowbird
which on account of the similarity of call and action, and because of their preceding
the snowbird in the fall migration, are supposed by many to be the snowbird changed
color. In this they are wrong. There is very little change of color in the snowbird,
and, contrary to what many suppose, he gets whiter in the summer and never has
any of the variegated brown markings characteristic of the Longspur.  The collec
tion and examination of specimens of each species later on when both are here
together will reveal striking differences. In the longer grasses, weeds and scrub
in fact everywhere about our streets, lawns, backyards and woodpiles we find im
mense flocks of white-throated, white-crowned, Harris’s and Fox Sparrows and
Juncos have replaced the smaller sparrows and finches seen on our last walk; the
song and swamp sparrows we find here still, but they have retired more to the
marshes. As we enter the bush the Nuthatch, busy as ever, ‘‘ yanks” out his greet-
ing to us as we approach, and a cold “‘chick” causes us to turn suddenly and find a
solitary myrtle warbler, who, loath to leave, lingers with a lone thrush or a few
kinglets or creepers. All his fellow warblers are gone; Flycatchers, Wrens,
Vireos, Rosebreasts, all gone, yet this tardy little yellow romp remains faithful to
the land of his birth till literally frozen out, though even now that cold *‘chick” of
his seems like a shiver from the cold as the north wind blows upon him. Accom-
panying him on further into the bush we find the Kii glets, those hardy lliputians ot
bird life. There is one, dignified, saucy and inquisitive. Stand still and watch him,
here he comes down to see you, closer and closer, tiil he is within arms reach of you-
Here he surveys you, turning his head first one side then the other, all round you he
flits examining you on every side, emitting an occasional ‘‘chick-ick” to try and
arouse you, and show his contempt for such a strange looking object. Having satis-
fied himself he flits away again as he came, keeping an eye upon you and throwing
back an occasional slurring ¢ chick-ick” until he considers himself out of your reach.
While you watched him did you not hear a scratching on the tree behind you? If
you did and cautiously investigate you will probably see a woodpecker who, prompt-
ed by curiosity and encouraged by your quictness, has slipped down backwards on
the off side of the tree and now cautiously bobs his head round to examine you.
Note the red or white throat, the black bar or bib across the breast, the yellowish
flanks, the red on top of head; this is the ycllow bellied woodpecker, or as he is
more familiarly called the Sapsucker, because of the rows of auger like holes he
bores in the trees in spring for the ostensible purpose of drinking the sap. This
bird knows more than some men. He knows that water will run down hill where
water and hill are provided, and thus he argues that the lower part of the trunkis
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the place to bore for sap, and he acts accordingly, and always bores below the lower
branches of the tree.  In the fall, however, he contents himself with an insect diet,
and by thistime he is away at the top of the tree assisting the Downy and Hairy
Woodpeckers in hammering a dead limb to determine, by the change of sound, the
spred of the approach of cold weather; and the rattling cry of the latter species is
almost encugh to make you feel the snow crunch under your feet.

What isthat? “Phe-ho,” “‘Phe-ho,” “Chick-a-dee-dee-dee.” Oh, a Chickadee!
Yes a flock of them and right about us before we are aware of it. Watch them
swing aboutat the ends of the slender branches, always singing, always happy, in-
dustrious and cheerful at all seasons, inspiring many a drooping heart to fresh effort
in times of despondency, cheering us now at the approach of winter with “Never
mind,” “I'll be here,” **I'll keep you company. (and “‘ah’” what company). Later on
he cheers us with “Wait a little,” “Spring is coming,” always full of industrious,
cheerfut life he fears no blizzard, livens our hearts in dullest winter and assists us
to welcome the return of <pring. What an object lesson for humanity. Arrogant
conceited and boasting man, how much brighter could you make this world by cul-
tivating more of the cheerful sprightliness of this little bunch of woolly feathers ?
Vain, fastidious and irritable woman,how much better would you make life for every-
onc you meet, were vou to take a pattern of contented cheerfulness from the fuzzy
little black-cap Chick-a-dee ?

But let us proceed on our way and see what demands our attention ahead. Let
us down to the slough and see what is there. Coots and Grebes can now rise with-
out difficulty and fly about  Rails are go-e, few of the waders so numerous last
month are to be seen, while the ranks of the immense flocks of blackbirds have been
reinforced and their disturbing cries proportionately increased. A ‘‘scape-scape”
from a bird rising ahead of us and darting off shows us that the Snipe have not all
gone yet. A few Dowitchers still remain and an occasional flock of Golden or
Black-breasted Plover career about the slough or over the plowed field, while every-
where whirl flocks of ducks, and the honking of the geese has become a familiar
sound. Homeward bound across the field the occasional rising of a flock of geese
tells us that the seasonis well advanced since they can fly so well. Overhead the
hawks still soar about while in the distance we hear the semi-human cor.versation of
a flock of crows discussing the moving question. Amazed at the changes of one
short month we marvel with good reason at this wonderful creation, and ask, must
it not be an all powerful Creator who could control sucl a complicated yet system-
atic and smooth running universe? And what changes will another month reveal ?

Portage la Prairie. GEO. E. ATKINSON,

Which ?

We have it upon good authority that no man can serve two masters and itisa
matter of common obscrvation that he who makes,the attempt is apt to go beyond
seriptural warrant and hate them both.

It often seems that to the teacher come peculiar and subtic temptations to essay
the impossible. It has been preached to him without ceasing that education is not
the gaining of information but the development of inborn faculties : that its end is
not knowledge but power. He has in all probability, laid the lesson to heart andis
prepared to act upon it according to his light, and is daily striving to increase that
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light. It does not occur to him that any one will seriously question these conclusions
and perhaps smile at his enthusiasm.

Such is the attitude of many ayoung teacher towards his chosen work, as he
goes forth to take charge of his school. It often come=s upon him with 2 shock of
surprise that many of the people among whom his ot is cast have entirely different
ideals from himself in matters of education. He realizes that his work is to be judged
by two very different standards.  The one will be applied by the public, the parents
of his pupils and in these days even by his pupils themseives ; the other willbe ap-
plicd by the Inspector if he be not suffering from a hobby, and the most enlightencd
of his fellow teachers.

Under such circumstances if he have not an abiding faith in the priaciples he
has imbibed, and be able to give a reason for the faith that isin him he is apt to
inquire if both demands cannot be satisfied.

The question is apt 1o assume various forms. 1t may be he will have to choose
between doing the work ofthe whole school faithfully and quictly, or giving nicst of
his attention to a favored few who are looking forward to passing aa examination,
with its accompaniment of returns to the time-honored method of cram and diligent
study of the idiosyncrasies of the examiner.  But the success of his candidates wilj
give him ygreat glory.

In fitermture he may have to decide between a communion with the author,
a2 study of a piece of literature as a work of the human spirit and, therefore, to be
spiritually and imaginatively conccived, with its effects intangible and its results
secn only after many days ; or an appearance of knowledge that may deceive many,
knowledyre that will enable his pupils to posc as critics of wondrous wisdom and wil)
cnable them to interlard their conversation with quotations upon any conccivable
subject.

Shail he endeavor to tcach his arithmetic asa thought subject whose chicf
value is the training of thought power it affords 2 Shall he be exceeding careful of
the foundation upon which he is to build, spending much time and pains upon cvery
part of it, accomplishing very little it may appear to the uninitiated, but in his heart
of hearts knowing that he is thus best developing the powers of his pupi: and render-
ing him sclf-reliant and indepeadent 2 Or shall he appeal to verbal memory which
chiidren of all ages prefer o exercire as a substitute for thought, and in & short time
have his pupils doing problems apparently very difficult and intricate to the delight
of the fond parent 2 In all his teaching shall he waork for the future avoiding the
mercly novel and showy which may do much to spread his fame abroad ?

In theory, as it ought 0 bein practice. there can he no doubt as to which of
‘thene counves shouid be preferred, but the fact that there are two standards and two
influcaces brocght 1o bear upon the teacher should be frankly recogn’zed, and thove
in positions of influence do what @i them fes to combat the materialism and com-
merciztivm in which the lower standard Bas its root! and from which it araws its
streagth, 2ad 10 oiake itas ey as possihic for the teacher to live up to his highest

ideai.
Rowsiand, B, C.. J. C. BUTCHART.

Directicas For Making a Collection of Plants.

1a order to aid those who are making a Botanical callection, and any othens
wbo dewire to follow this delightful and scicntific pastime, 1 have been requesied
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to give a few practical suggestions for the collection and preservation of specimens.
And before proceeding let me say that those who make a start in this direction will
find it most pleasing and profitable. We all are fond of roaming over our wide
prairies and visiting lake and bluff, but our interest is quickened when we have a
definite object and can understand a few of natures forms. One advantage plant
collecting has over most other scientific collecting is that expensive apparatus is
not required. It canall be made at home or obtained from the book-stores in
Winnipeg, some 1 believe keeping a complete stock of all the necessary articles.
BOTANICAL SPECIMENS.

Botanical specimens to be complete should have root or rootstock, stem, leaves,
flowers, and fruit. Do not gather fragments but the whole plant. In the case of
trees and large plants gather characteristic parts. It is well to carry a small note
book with you so you can jot down particulars of interest about the flower, the
numbers out, to come out, faded, where it grew, variationsin size, order, and
many such items of interest easily forgotten.

COLLECTING,

For collecting the ordinary flowering plants it is necessary to have a very
strong knife or trowel for digging out roots, bulbs, tubers and the like. To carry
the specimens either a tin box, (vasculum) or a portfolio, or both, are required. The
former is better for specimens to be used in the class room, or for very thick and
fleshy plants, while the latter is indispensable for lorg cxpeditions, and for
specimens to be preserved in the herbarium.  The flowers are not crushed and are
wilted just enough to be readily transferrable to the press.

The Vasculum, or botanical collecting box is a tin box twenty one inches long,
aval in cross sections. About slx inches is usually partitioned off for delicate plants,
A strap is attached in order that it may be carried on the shoulder. Do not put off
getting one of these before you start collecting as you cannot do satisfactery work
without it.

The portfolio is made of two pieces of soiid board 12x18 inches, and one quarter
of an inch thick, which forms the front and back. Around these are buckled two
straps containing 2 handle. 1t should contain a needful quantity of paper. Old news
papers are very convenient and satisfactory. As soon as gathcred the specimens
should be separately laid between the leaves and kept under moderate pressure.

PRESSING.

A press is made by getting two strong boards 12x18 inches, using heavy stones
or bricks to give the pressure. From sixty to cne hundred pounds is sufficient.
Between the boards there should be a quantity of old newspapers and grocers un-
glazed brown paper folded once. The object of having this paper is to absorb the
moisture, and paper not possessing this property is of very little use. The writer
has very successfully dried and pressed specimens with the portfolio described
above, using straps and a few stones to give pressure, If a little care is taken
when the plants are placed in the portfolio very satisfactory results are obtained.

The plants should be arranged in the press as soon as possible after collection,
This is done as follows : Place the bottom board on a table and on it a few leaves of
newspaper ; then take a sheet of brown paper folded once and arrange a specimen
between the leaves.  Get each leaf and flower in its proper position before closing
the fold. Again place a number of sheets of newspaper, and then 2 specimen be-

tween the brown leaves of paper. Continue until all are arranged. Place on the
top board and the weights. Do not use a letter press or screw press as the resuits
are seldom satisfactory. The papers between the folds containing the specimens
should be removed once a day a5 they become very damp. Do not open the brown
paper in which the specimen is placed until they become dry enough to come read-
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ily loose. It is well to have a slip of paper with the specimen with the name, date,.
locality, etc. This aids you to fill up the.labels when mounting, tor without dates,.
etc., the plant is of much less value.
‘ . MOUNTING.

ltis well to begin mounting your plants before they accumulate too much.
This is done on stiff paper cut 113 inches wide and 163 inches long. Be sure and
get a printer to cut it. The paper is about the thickness used for calling cards bug
not necessarily so good. The plants should be fastened to the sheet by strips of
gummed paper about 1 m.m. wide by 1 cm. long but varying according to the size
ofthe plant. Page's liquid glue is better than gum-arabic as the latter becomes soft
with damp weather. The writer uses Page's liquid glue diluted with about half its
volume of water. Arrange the plants in different positious on the sheets, both to
vz;ry the appearance and also not to make a ridge in the centre when a number are

piled together.
: THE HERBAR1UM.

This is the botanist's collection of dried specimens, ticketed with their names,
place, and time of collection, and systematically arranged under their genera, or-
(icr‘s, ete. 1t comprises not only the specimens which the owner has himself collect--
éd, but those whichhe acquires through friendly exchanges, or in other ways.
Fruits, tubers, and other hard parts too thick for the herbarium may be kept in
pasteboard boxes in a collection apart. .

The sheets described under ““Mounting” above should be labelled by a printed
brank in the lowest right hand corner. People frequently make their own lqﬁcl. It
should be a fair size, say 2 or 2% inches wide and 134 inches deep. A good label
would be ,— |

: CRUDER :

. SPECIES :

. CoM. NaME :

T Locavrry & DaTe
Joun Smrru.

Fill in the labels as soon as you paste them on the species sheet and makeit 2
rule to study the flower before it 15 put away in your Herbarium.  Tu this way it will
soon become easy Lo identify the species.  Plants of the same genus should be en-
closad in genus covers of light paper —pink, blue, or some light colér— made
sometimes into envelopes but usually folded once with the species between.  Each
genus cover should have a 1abel a little smaller than the other— -

HERBARIUM. :

Jouw Sit.

............. D T Y TR Y

Plants of the same family should be placed inan order cover whih should be of
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strong paper, about as thick as a post card. It has “Order” in place of “Genus”
on the label.

It is very convenient, though not necessary, to have a cabinet to keep the plants
in. The best kind for a simple one, is about four feet high, and made to fit the or
der covers in’ depth and breadth ; this if shelved every four or five inches gives room
for a large collection of plants. Itis necessary to have a tight fitting door.  The
herbarium mite should be guarded against. Camphor kept in the cabinet is
generally all that is required, but if the mite begins its work a solution of corrosive
sublimate should be sprinkled on the specimens.

- In conclusion 1 may say I hope these suggestions will influence some to start 2
collection of plants, which if once started will become very fascinating. I shall be
glad to help any if there is anything they wish to know farther either dircctly or by

correspondence.
Regina High School. E. B. HUTGHERSON.

Teaching Poetical Literature,

\.V.e are pretty well agreed as to method in the teaching of most schoaql
subjects. Whether intelligently working from first principlesto devices, or megrely
using devices derived from first principles by others, we are in reality, or appear-
ance, working in conformity with the sacred canons of our guides, philosophersand
friends of the Normal School. Sometimes exigencies arise ; the worldis too much
withus ; and we break faith. On the whole, however, weremain true to our train-
ing, and proceed in the most approved fashion from vague to definite, from simple
to comple\, frominstance tc induction, remembering, above all, that selfacuvxty
alone causes mental growth, and that written examinations are the vice of the age.

Unforturately, or fortunately, the teaching of poetical literature has not
been redeced to the same deadly degree of precision. Much has been written, iti ig
true, about whatis and what is not poetry, and many definitions have been at—
tempted at that indefinable thing. A certain amount of controversy has raqed
among the giants as (o the relative “‘educational values™ of literature and science.
Admirable essays on poetry, moreover, have appeared from the pens of O_ntarlo
Teachers of English in preface to prescribed selections. Nobody, however, has
had the temerity to produce a manual on literature teaching. Books in abundance
there are, where baoks are less needed, but who will venture to furnish us with a
“Groundwork of Poetical Pedagogy,” or with a few scasonable “Hintson the De-
velopment of Literary Appreciation?”

Although literature teaching, perhaps fortunately for literature, has not been
reduced to system by those educational leaders who make books for the guxdancc
of the rank and file, unwritten systems have long had recognition. Among them,
if not evolution, there has at least been revolution. At first there scems to have
been an enslavement to classical traditions, and ‘“‘the form—the form alone” was
cloguent. Then came a closer attention to subject-matter under various aspects,
A poem was to be regarded as a scries of propositions, related to some central pro-
position.  This, however, was too coldly logical a procedure, and at present we are
in hot pursuit of the imaginative and the emotional. A natural transition would
bring us to theethical; and ereiong we may expect to find ourselves sedulously
marching for morals in madrigals, and sermons in sonnets.
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The best way of teaching poetical literature is not to teach itat all. Teach-
ing involves compulsion, and volunteers alone should be found in the ranks of read-
ers of verse.  Otherwise repugnance will be implanted where liking might have
grown of its own sweet will. The study of poetry should be the mentat play, in dis-
tinclion to the mental work of school life.

As a rule the schools of Manitoba do not mark with sufficient sharpness the
antithesis between work and play. They are mostly kindergartens of a larger
growth. They afford abundant scope for spontancous effort, but possess little
power of compelling effort. The teacher is controlled by the trustee, tie trustee by
the parent, the parent by the child. There is, however, balm in Gilead; literature,
at least is thereby the gainer.

The reading of poetry, I repeat, should not inany way be associated with labor.
Overand above every consideration it should be set apart as the meatal recreation
of the school.  After a'l, the only thing to be aimed atisto give liking. By means
of set lessons liking will sometimes be destroyed or deadened; it wiill never be wn-
gendered or intensified.  Supply the right material and allow the time for reading;
the rest will take care of itsclf.

In ordinary school work the case is entirely different. There we are chiefly
aiming at discipline. Once the mind has gained power by grappling with mathe-
matics, there is an end of the matter. Few would wish to carry & passion for prob-
lems into after life. Once the mind has acquired acuteness by discriminating gram-
matical niceties, there is nothing moreto be done. Few would care to dote on
declensions in their riper yeus.

What, after all, is the formal teaching of poetry? Instead of an influence
bringiug poct and reader into closer communion, it is, at best, the interposing of a
medium that distracts and distorts., The message should come direct from the
master's mind to the mind of the disciple.  Not even Arnold should mediate betweea
us and our Shakespeare. Seven years ago it was my good fortune to listen to an
interpretation of Wordsworth's unrivalled Ode at the lips of onc hardly to be equal-
led in our midst for poctical insight.  On its intrinsic literary merits the effort could
not fail to give pleasure, but to me it was a thing apast from Wordsworth and I was
responsive 1o the wrong mind.  The message should comedirect from, and in the
exact words of the poet; it cannot come in itsintegrity thcough the mouth of an in-
termediary.

What may be described as poctical parasitism scems 10 be characteristic
of modern leiters.  Books furnish the text for other books. There is a literature
based upon Tennyson; a literature, again, based upon that, and so on to an absurd
degree.  To read one swuthor has become superfluous.  Surely this is all wrong. A
poct has cither madc himself understood, or he has not.  In the one case comment
is an impertinence, in the other comment is useless.  While necessary to  commerce
the middicman has no place in literature.  Sad to say, most literature teaching con-
sists in approaching a poet through thesc self-appointed interpreters.

There could be no better treatment of the subject thaa is found in our own
collegriates.  If a genuine love of poctry, indcfatigable cffort in the accumulationof
critiques, skill and enthusiasm in the class-room could command success, success
would be commanded.  But who would carc to measure success by the facility with
which, on the day of fate, a studentis able to produce page after page of Stopford
Brooke or Mouiton? ‘It is a poor thing, but all my own,” said the rational hind,
Costard.

To sum up: there are two reasons for not making a sct study of poetry in the
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scheols.  Of first importance, poetry should not be associated work; of almost equal
importance, it should be approached direct, and not through any foreign medium.

It remains to suggest some way of giving pupils the opportunity of
reading poetry, without compelling them to doso. In the lower grades,
reading, 4 oral or otherwise — should be taught from prose; but free ac-
cess sifould be given to suitable poetical selections. During language work,
pupils might be accorded, as u privilege, permission to recite or talk about what
they had read for themselves. This would be in option, or in supplement to the regular
lesson, and would inno case be compulsory. The higher grades would possess
some skill in written composition, and, on that account, a similar arrangement could

stili more easily be made.
Manitou, Man. E. BURGESS.

Some Points in a Good Lesson.

Lesson giving is a wide subject, so wide that it is sometimes regarded as sy-
nonymous with education. But a few general truths can be given that are cqually
applicable tolessons of every kind. A few of these T shall deal with cven at the
risk of travelling over well trodden ground.  The lesson is the meeting point of the
intellect of the teacher and the inteliect of the pupil, and its skillul management is
of great importance. On the side of the teacher there is knowledge and a desire
to impart it, and on the side of the child is ability and in nearly all cases a natural
desire to receive it.  But if the lesson is bad the minds of teacher and pupil do not
touch and no impressions can be made.

THE PURPOSE OF THE LESSON.

The first and perhaps mostimportant thing to decide about the lesson is its
purpose. No one canbe surprised at lack of good results who has no definite idea
what these resvlts are to be. What iz the aim? Carson says a great danger in
modern education is the cver increasing amount of knowledge. There is no time
left for cducation. ““The ideal teacher induces a maximum amount of education on
the basis of a minimum amount of acquirement.” The real, though perhaps not
expressed aim of a good many of us is to induce a maximum amount of acquircment
with a minimum amount of education.  Power and inclination developed in the  child
are more important than any amount of uscful knowledye.

THE TEACHER'S PREPARATION.

The successful lesson requires adequate preparation both on the part of the
teacher and the pupil.  The teacher’s preparation is of three kinds = 1—Obtaining a
thorough grasp of the subject; 2—Getting an interest in the subject that will give
force 1o the lesson ; 3—Planning how to impart this knowledge.

First, grasp of the subject means much more than the accumulation of details.
Hc must know it from the inside, see the central idea, and see the relation of cach
part to it, and the place in the plan of cach detail to be mentioned.  Then every fact
instcad of something that has to be crammed in, is something that cannot possibly
be dispensed with in the formation of the completed idea. It is casy for pupils to
remember a detail when forgetting it leaves a break intheir idea.  Sccond: he must
have a living intcrest inthe lesson. I have been teaching some lessons over and
over agRin for years. 1 know every fact in them. 1 have a fairly good plan, but
the later lessons are not so good as the fint.  They lack stcam. Warmed over
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food is seldom palatable. Ifind it necessary to dwell on the idea until some of the
original excitement of discovery is revived. Then I want to teach it. Chemists say
that a newly liberated element has greater energy than afterwards. It seems
to me it is the same with an idea. Third: the plan. Often a clear and accurate
knowledg« of the <ubject suggests a plan.  But sometimes other factors enter, In-
terest must be aroused, or some particular aspect of the idea is to be impressed, and
this compels variation. But the lesson must be a whole. Have one central idea,
and base the whole lesson upon it.

. Notonly must the lesson be carefully planned in itself, but its place in the term’s
work must be understood. Every teacher knows the immense amount of work
wasted by teacher and pupil when the end is not seen from the beginning.

FHE PUPIL'S PREPARATION.

All pupils except the very voungest siionld do some preparing for the lesson, and
how to secure this is one of the problems that every teacher has studied. The dif-
ficulty is inassigning work in such a way as to insure independent thought on the
part of the pupil. In mathematics this is comparatively casy, but in most other
branches it needs constant care and thought on the part of the teacher in order to
assign work that will mean more than mere mechanical memorizing. If the ques-
tions for home study are too vague and general the pupil is at sea, and if they are
too detailed they give the idea to the pupil instead of having him work it out. And
if work is assigned for home study it should invariably be used in class. Not only
will it prevent careless work but it will make the pupil feel that the part that he has
contributed is an important factor in the lesson. It the pupil has anything that has
cost him thought he is probably proud of it and likes to see it incorporated in the
lesson plan. And he is likely to remember that at least.

THE LESSON ITSELF.

There are two persons in every lesson, the teacherand the pupil; and one of the
first things to remember is that the pupil is by far the most important.  The teacher
must efface himself and become merely the transmitter oi light, and he must have
the ability to put himsclf in the position of the child.  The difference in a briliant
and an effective lesson frequently is that in the first the teacher thinks of himself 2nd in
the second he thinks ot the pupil.  In the first he tialks—he can talk better than the
pupils, and it prevents embarrassing breaks-in the second the pupils talk, or it they
cannot they think. Itis better to have an awkward silence with a dozen heads
*hinking of something to put in it, than a flood of good English with a dozen gazing
eyes and absent minds.  Itis casiertotalk than to listen sometimes; then let the
teacher take the hard part and listen.  Donot repeat the answers. It eacourages
them in loase English and faulty articulation.  They know that the teacher will tell it
to the class anyway.

Inthe acquirement of any truth there are three processes.  These may be cov-
ered in one lesson or in several as circumstances decide, but they must all be cover-
ed or the teaching is faulty.  First, the child must get the truth; second, he must
cxpress the truth in some way. Expression makes the thought fuller and clearer
than before, and it tells the teacher how much of the lesson was understood by each
pupil. He must know this before he can build future teaching on it. It is some-
times slow and disappointing work for both teacher and pupil to test the work from
which the first zest of discovery is gone, but the teacher who neglects it lives in a
fool's paradise. Third, the pupil should use the truth. There is all the difference in
the world in understanding an idea and in being able 10 apply it to some end. Itis
possible for a clever student to learn the propositions in the first book of Euclid ina
very short time, but it is a very different thing to apply two or threc of them te *he
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solution of a difficult deduction. The pupils are given the idea that they may apply
it, if they donot the lesson has stopped short of education. Thereis perhaps more
danger in Composition than in most subjects of giving knowledge that the student is
not required to use.

There is a jendency to considerinteresting lesson and successtul lesson as ~y-
nonymous terms. Usually they are, but not always so.  Interest must accompany
all true education. The mind will not retain distasteful matter any more than the
stomach will. But interest may easily assume too much importance in the eyes of a
teacher. Such aninterest is that obtained by digressions from the main idea of the
lesson. It is much easier for the mind to wander than to travel in a straight line,
and it is much easier to be interesting.

A man of ordinary intelligence can usualiv hold attention if he is allowed to
wander over all he knows, but to keep to one bare topic and be interesting is quite
another matter. A digression is not only useless but harmful, for even if the teacher
can bring himself back to the topic, he can not alvays bring the pupils. A Jefinite
written plan is the best safeguard against desultory lessons.,

Another dangerous source of interest is in the lesson itself.  There are always
some striking easy points in a lessonby which a teacher can appeal to the pupils.
The teacher may stick to these and have aninteresting but superficial knowledge.
But 2 more thorough, conscientious method necessarily goes into much that is not
attractive initself. 1t may be needed to adequately explain coming detaiis or it
may be the development of the idea underlving some detail, but it is important and
itis often dull. The effective lesson goes into these as fully as is necessary, the interest-
ing one must stop before tiic really important part begins.  After all education is
work and not play. The chief interests it should have are those arising from she
acquirement of new ideas and power and from the consciousness of work thoroughly
and well done.  If the pupil has doue his share of ihe work, orif he thinks he has
done a share of it, he will have an interest there at least.

The school work touches or should touch two other great spheres of children's
ideas—the worid of reality outside school which supplies most of what is vigorous
and interesting to him, and the world of books that will likely give much of the cul-
ture of his life. It the lesson is kept in close touch with his every day aims and in-
terests the lesson will gain.  Andif it is the right kind of lesson the life will gain,
And much of our work is useless unless it is an introduction to the book world.  The
selections in the readers arenot so much complete units as fragments which it is
hoped will arouse i taste for the wholes of which they are part. We are throwing
open the door of the world of literature.  Will the c¢hild wo in if he konows that vou
have been on the threshold for years and have gonein yourself, or that it ycu have
been in you betray no interest or eathusizsm for what you have seen of its wonders.
Digressions are usually bad butoccasionitly they are necessary forthe highest teach-
ing. Somectimes a good way to measure the success of one of those extract lessons
is by the number of pupils who want to borrow the book it is taken from.

Souris, Man. S. H. FORREST.

The First Class in the Public School.

1t would seem from the diversity of practice in public schools that teachers and
educational authorities are not ye1 agreed as to what subjects, and how much of
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each, should be taught to children during their first year at school. In many good
schools we find clever, intelligent children allowed to pass a whole ycar or more
without learning anything valuable or tangible except reading. Doubtless these
children are amused and made happy during all this time, but 1 shouid think that
even at their age they might be taught to derive happiness from studies otherwise
useful. Itis hardly possible, especially in ungraded schools, to give primary
pupils lessons in every subject on the public school course; yet there area few im.
portant subjects which I think might with great advantage be taught regularly
from the very first tothe youngest children. One of these is writing. There are
many reasons why this should be taught during the first six or twelve months. 1t
does not require much more time or labor to teach it to a child the first year thaa it
does the third or the fourth, supposing the child in the latter case to remain untaught
uatil the teacher takes him in hand. But he is not untaught. He teaches himself,
or takes lessons from school-mates, and long before the appointed time he teels con-
fident that he can form and combine the twenty-six letters as well as the teacher can,
This, of course, greatly increases the difficulty of teaching him aiterwards, all
which may be avoided by beginning early. Writing, to0o, is an aid to reading, for
the making of a letter impresses its form on the child’s mind and makes it easier for
him to distinguish it and to remember its sound when he sees it in words. He also
learns more easily to read script, and the sooner he reads script the sooner he can
be given written questions in other subjects.  Besides, the long practice a first class
pupil thus gets in making and joining all the letters gives him such facility in writing
that when he is promoted the large amount of writtea work required of him in a
higher class does not embarrass him or lead himinto the habit of scribbling, as it
often does in the casc of those children who learn to form the letters just when they
are about to begin a course of almost incessant writing. A child can easily be
taught to form and combine correctly all the small letters and many of the capitals
before he leaves Part I of the First Reader.

Perhaps the worst evil resulting trom the neglect to teach writing the first year
15 that the result of the child's own practice in the art is apt to leave the impression
that so easy a subject may safely be lefi to instinct.  Such an opinion would not be
without excuse in the Territories, for every conceivable subject is down on our pro-
gramme of studies except writing.  Whatever the cause, the writing of too many
school children in our day shows clearly that instinct is too much relied on.

Spelling is another important subject which can easily be taught in Part I of the
First Reader from the first month onward, and it need take but very litie of the
teacher's time.  Ifwriting is taught as already suggested, transcription will serve
the double purpose of keeping the children employed and getting them into the habit
of speiiing words correctly.  Habit in this matter is of more importance than know
ledye, and the first year is the proper time to form habits.  There nced not be many
words in Part I that a child in that class cannot spell when he is otherwise qualified
for promotion. If a few children should have difficulty with some words they need
not be kept back on that account.  Rut if spelling is postponed till the children take
the next book, many of them will be poor spellers all their lives.  Some of the com-
mon monosyllables to which their attention could have been drawn to frequently in
the lowest clags will trouble them continually.  OF course, by spelling I mean written
spelling, and in teaching it in thelowest ciass I would dictate not only words but
also phrascs and sentences.  Tomake « child NAME the lotters of which a word s
composed may often be an additional aid to his memory, but that is out of the ques-
tion in the class I refer to, tor in iinglish there are a great many letters for which as
yct we have no names, and young children should be kept in ignorance of the mck-
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names given to these letters by our enemies. Besides, as regards the vowels, it was
the aim of the compilers of our text-book to give as few words as possible in which
the sound might be suggested by the name. On the Territorial programme of
studies “‘ora] spelling” is down for the lowest class, but there is no hint as to what
the expression means. It cannot be that teachers are expected to teach spelling
now by the method ir vogue among our forefathers eighteen centuries ago.

Another important subject that can be taught to the youngest children is written
composition. It will no doubt require some of the teacher’s time, but not more
perhaps than would be required in some higherclass if it was delayed. Besides, a
child’s knowledge of composition will be found of great use in teaching him many
other subjects afterwards. It would be a great waste of time to have all school
work done orally in the first three standards, even if composition could be taught by
half a dozen lessons in the fourth, as some might be tempted to believe. Children,
whenever they begin this study, will require much help both in getting thoughts and
in expressing those thoughts in proper order; and the first vear, when they have
little else to do, is the proper time to give them a great deal of this training. Their
composition can be made to keep pace with their reading. They can be taught to
give in their own words, orally and in"writing, the substance of cvery lesson they
read, or to write original compositions ofequal difficulty with these lessons. This
will teach them composition and spelling simultaneously. Composition becomes
still more important in teaching foreigners, as a large percentage of North-West
teachers have to do.

Besides composition, a little grammar zlsc  un be taught the first year. By
graded exercises, without further mstructior  .ttle children can be taught to use the
correct forms of the verbs BE and HAVE and of the pronouns; to use the singular and
the plural forms of the most common verbs, and to form their past tenses correctly.
In maay of these exercises the foreigner will be found more than a match for the
native, as he has nothing to unlearn. It is of great importance that lessons on the
verbs BE and HAVE be given to children in this country as young as possible, for
there are many districts inwhich less than five per cent. of the people ever use the
plural forms of these verbs, and the same may be said in regard to the past tenses of
some common vetbs.

Much more could be said on this subject, but [ am sure it can be said better by
any reader of the Journal than by the present writer.

Qu’Appelie Station, N.W.T. W. j. MACDONALD.

Lesson Notes.

(HISTORY SIMPLIFIED FOR BEGINNERS.)

At the time that Cyrus conquered Babylon the Jews had been seventy years
captives in that country, moust of which time they had heen treated as slaves, though
during the last years they had received better treatment.

As soon as Cyrus was secttled on the throne of Babyvlon and Persia, he made a
proclamation that all the Jews were to be allowed to reture to judah and Jerusalem,
to rebuild their temple and to occupy the land once more. He ordered that they
should be given provisions enough to last them until they could have a crop, also
materials for building the temple, with animals to be used for sacrifice, and all that
remained of the gold and sitver vessels belonging to their first temple—in fact,
everything they needed.  How happy the Jews were, and how they rejoiced at
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being settled once more in their own country, we can scarcely imagine, for we
were never driven out of ours.

It took many years to get the temple and walls of the city rebuilt, for they were
much hindered by enemies on all sides. For many years the kingdom of Persia
was the greatest and strongest nation in the world. The Persians conquered
Egyp., and ruled it for a long time. Cambyses, who was then king of Persia, to
prove his power to the Egyptians, killed the great white bull, Apis, which they had
worshipoed as a god.

The next king, Darius, set out to conquer Greece. Greece was a small coun-
try in the south of Europe, west from Persia, Babvlon and Judea. Its people were
the finest people then living—the most beautiful, the most skilful in art, and the best
educated. They painted beautiful pictures, carved exquisite forms out of marble,
and composed beautiful poems, some of which, written by Homer, are much read
and studied by students and scholars of the present time. They were heathens
believing in many gods, but their gods were chiefly spirits of the earth, air and
water, not beasts and horrible creatures such as most heathens worshipped.

Darius may have supposed that as these people gave so much attention and
time to study and art, they would be weak and easily conquered, but he found them
the very opposite. They loved their homes and their country so well, that they
wouid die by hundreds rather than be conquered. They had great courage, and
their amusements and manner of living especially fitted them to be soldiers. They
were very careful about their clothing, taking care that it should be the best possi-
ble for their health, and they spent much time in exercises which made their bodies
strong and active. Their chief amusements were races, wrestling and other matches
of strength and skili. They were very fond, too, of music and singing,

One tribe especially, called the Spartans, were trained from childhood to en-
dure any sort of pain without complaining. They regularly exposed themseives to
severe weather, hunger and thirst simply for the sake of hardening themselves
Once in the life-time of every Spartan boy, he was whipped until blood flowed down
his back, and if he showed any sign of feeling pain, he was despised by his com-
rades. He was expected to smile as if with pleasure. The Spartan women were
as brave as the men, and though they loved their husbands and sons as other wo-
men did, they took care to express no grief if these were brought home dead from
war. They were much more likely to say, *“Twas for his country he was born, it is
but right he should die for his country.”

You will understand, then, Darius had no easy task before him when he at-
tempicd to conquer it nation which had such women as mothers, and such men as
soldicrs, even though his army numbered ten to one of the Greeks.

In the great battle of Marathon, twenty thousand Greeks defeated two hundred
thousand Persians, <o that the Persians had to return home and make new prepar-
ations.

Darius spent three years in getting ready 1o return to Greece, but just when he
was ready he fell sick and died.  His son, Xerxes, determined to conquer Greece.
He spent four years in preparing, and when at last he started, he had one of the
greatest armies a king ever ied. It is said, though 1 cannot assure you that it is
true. that his soldiers drank a river dry, and his horses and cattle a lake.

When they came to the Hellespont, they made a bridge to cross on by fastening
together two rows of hoats, and laying timbers over them, then covering all with
brushwood and carth xo that the bridge was like a road on land. It took sevan
days and seven nights for the great army to cross by this bridge.

When they had @ bridge neariy buiit « storm came and destroyed it. Nerxes



OF WESTERN CANADA. 181

was s0 angry that he spent some time in whipping the sea to punish it for carrying
away his bridge. Another was built, and the army crossed, and marched through
Thrace and Macedonia (afterwards called Turkey) towards Athens, the capital of
Greece. .

The Grecian army consisted of nine thousand men. About one thousand, led
by Leonidas, king of Sparta, marched to meet the Persian army of nearly two millions
It is said that some one, wishing to alarm Leonidas, told him that the flight of
Persian arrows would be so thick as to hide the sun. ¢ Very well " said he, ‘“‘then
we shall fight in the cool shade.” The Greeks met the Persians at the Pass ot
Thermopylae, a long narrow passage between mountains, fhrough which the Per-
sians must pass a few at a time.  They fought tiil the last Greek was killed; then
the Persians marched through. The war lasted some time, but in the end the
Persians had to retreat and leave Greece in peace.

z
- -

After that, Edward IV ruled for a while in peace. The people thought he
would be 4 good king, and they let him have his own way, and he took advantage
of their confidence and did many things contrary to the laws. He was extravagant,
and wanted much money: he got a great deal by confiscating the property of the
nobles who fought against him. He got thus, not only their money, but the rents
from the lands that had been theirs.  When he wanted more money he did not ask
Parliament for it, nor levy taxes himself, but sent for wealthy men, and told them he
wanted ‘“gifts” of large sums of money from them. These men gave what he
asked, for fear he would take ail their property if they refused. Though they did it
very unwillingly, he calied these sums of money *‘ benevolences ™ or “free gifts,”

It was in this way he got a large amount of money for going to war with
France. The Parliament gave him more, and then, when the French king offered
him a great sum to keep peace, he took it, and kept all for his own pleasure. The
people were very angry, for it was in their eyes a great disgrace for their king to
sell peace with France for money rather than fight.  They bad so much rather fight.

But, wrong as some of Edward’s acts were, he did some wise and good ones.
Ouc of these was the help he gave to the printing of books in the English language.

Perhaps you know that before this time there had been no printed books such
as you have. Every word in cvery book had been written with pen or pencil.
Paper like ours was not used for them, but a thick, tough kind made cither of
sheepskin, or a kind of bulrush. A book was not made in leaves as ours are cither,
but in a long strip with rollers at the ends so that it could be rolled up as our maps
are. These books were generally decorated with pictures along the borders, and
with beautiful capital letters, which were often done in colors, Now, such a book
cost a great deal of money, because it took a long time to write it carefully and
plainly. Did yon ever try how long it would take you to write several pages of a
printed book in your own handwriting? If not, try it, and you may understand why
books that were written were very costly.

Well, as more people began to read and study, more books were wanted, and
the price rose very high.  Some Gennan and Flemish men made up their minds to
find an casier and quicker way to make books, o they worked and planned unti.
they succeeded in making blocks on which @ large part of a book was cut in wood-
en letters. From these they made many copivs, and so made books more casily
than by writing. By ind by, they learned to miake each letter by itself, and by
haviag 2 good many of ciach, they couid pet them together <o as to print many
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pages at once, and by separating the letters they could use them again for other
pages. .

An Englishman, named Caxton, who lived many years in Flanders, learned
printing there, and brought a printing press to London and began printing books
in the English language. There were then very few books written in English, but
many in French, Latin and Greeh. Caxton printed some in these foreign lan-
guages, but he also translated several into English before he printed them. He
printed Chaucer’s *‘ Canterbury Tales,” of which you have heard, and other poems.
King Edward and many nobles helped and encouraged Caxton, and books became
more plentiful in England. It was now much easier for people to learn to read, and
more tried it, though there were still many who thought it not only foolish but
actually wicked to have anything to do with books. So you sec that Caxton was of
more use to England than many of its kings had been, because through his work

many people grew wiser.
Glendale, Man. BARBARA STRATTON.

History for Book Three,

N. W. T. PROGRAMME,
L

1n preparing this paper it seemed to me that if 1 could re-enkindle that bright
enthusiasm for ideals which under the guidance of our teachers reaches a white
heat in the Normal School, some good would be accomplished. 1 have tried to
review considerations that must come before the mind when the subject of history
is studied and taught, in view of the requirements of pupils who have reached that
stage of intellectual development rather vaguely but practically indicated by **third
book.”

To make a paradox: history is at once the easiest and most difficult to
teach of all school subjects. It iseasiest because all you have to do is to assign a
a few pages of the text book to be read up, then ‘‘ talk about the subject matter in
the morning.” We have all been taught history in this way, and probably all we
like sheep have gone astray and taught history in exactly the same way. 1t is the
most difficult because there is a long process before the pupil comes into the pos-
session of historical ideas and consequently a long time before they understand
terms that must necessarily be used. By a wonderful effort of his own intelligent
imagination a teacher must know exactly what the pupil's mind is capable of
contemplating at any particular stage; also, exactly what facts and truths are most
suited to this stage; in addition, what terms he may use if he is to make the subject
quite intelligible.  As a rule it is difficult for a teacher to place himself en rapport
with a child's way of looking at historical facts. Indeed, there seems no way to
reach this state of harmony between teacher and pupil without much experience and
abundant ovestioning. The teacher must be watchful for a long time before he can
teach histucy with confidence.  History deals with big things. The child must early
get some conception of the ‘¢ collective self ” as that epitome of educational wisdom
the ¢ Correiation Report™ denominates the state. The actions of the characters he
studies are viewed in relation o its good or its evil. A child has difficulty in dis-
cussing the merits of actions among individuals. The trouble is greatly increased
when he contemplates states.  Nations crash and we call it war, but not the fact
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but the truth behind it is the history of it. How many pupils indeed learn the
details of the war of 1812; how few understand the iniquity of one people with a free
hand undertaking war against another people, struggling, not for life only (as
Russia and Spain the only countries in all Europe except Britain still uncrushed by
Napoleon’s armies were) but for principle— national faith struggling against a
demoralized national reason.

The history to be studied embraces an introduction to Canadian history and a
study of English historical characters. Such topics as the discovery, exploration
and growth of the settlements into colonies and the race struggle for supremacy ;
and the biography of such characters as Casar, Caractacus, Arthur, Alfred, and
Wolseley fill pedagogic requirements exactly as will be subsequently seen. 1 think
that there should be a little latitude in the study of biography, and that not Engiand
alone should provide character studies for third book pupils. At about this stage let the
mind be allowed glimpses into the histories of other nations and other times. If he
has this additional work the pupil will come back to the study of his own countrymen
with a broadened mind and deepened interest. Such characters as Leonidas and
Alexander, Cincinnatus and Hannibal studied in third book classes would, besides
presenting interesting matter, give a widened view of historical study. The mental
pictures of this past life, in which these characters are set, however, must be given
as far as possible in terms actually known by the pupil. The topics studied accord-
i to the programme admirably adapt themselves to the stage of mental growth
which a third-book pupil has reached. He is in the image conceptive stage. He
can think by means of mental images; and further, the constructive or modifying
imagination is very busy. He is ready and eager to make comparisons of the char-
acters he studies and if his reflections are guided, comes to some clever judgemenis
on historical characters. He has ideas of manners and customs and a knowledye
of moral principles, some conception of law and the executive functions of the state,
These ideas are the result of his own observation and must be elaborated in the
presence of his historical material to the mutual benefit of cach set of ideas. His
notiorns of Iabor, trade and commerce may be developed in ihie same way. A child
understanas the material progress much sooner than the ethical progress of states.
In view of this look for data that afford opportunity for comparison of the conditions
of trade, utilization of the powers of nature, or which reveal progress in the me-
chanical arts. Lead pupils to readily apprehend and remember details that show
the growth and change in religion and improvements in the relation of individuals to
the institutions of civilized life, development of right form« of government, progress
in art and science, in education and national relations and in the sentiment of peace.

Much, though certainly not all of this work can be done in the third book by
means of comparisons. A multitude of opportunities arise from the very beginuing,
the apperceptive material being the knowledge the pupil already has of the con-
ditions of the civilization in which he lives. In all this work the subscquent his-
torical study of the pupil must be borne in mind and he <hould be given glimpses
into the realm of independent thought about historical subjects.

Maple Creek, N.W.T. AUGUSTUS H. BALL.

Inspection Notes.

Below is a copy of No. 13, Vol. 2, of the Arcady Weekiy Voice, issued Aug. 18,
1899, by the pupils of Arcady public school.  The pupils hand in items of news and
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contributions genera.ly to the teacher.
sary for correction, collects them again, and goes to press.
of the paper issued, as the teacher has to write it all out by hand.
read out by the teacher on Friday afternoon.
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The teacher hands them back when

neces-
There is but one copy
The whole is

It will be seen that there were several

continusd stories runaing at the time of this issue, and that each article or item of
news is signed. At the time of my visit I was accorded the privilege of examining

a number of the papers on file.

the school is ot Are wiv,

It is perhaps unnecessary to add that the name of

S. E. LANG.

The Frcady WWeekly Yoice.

Vol. 2

August 18, 1899.

No. 13

THE VOICE
is published every Friday
evening at this office.
Terms of Subscription $1
per annum.

THE ARCADY WEEKLY
Voice

is now more popular than
ecver. Withits new form
the Voice also took new
life. The staffis a lurge
one, consisting of no few-
er than fifteen correspond-
ents and contributors, un-
der the Editor. With such
wide and varied talent we
caanot fail to sccure suc-
cess. The Voice will con-
tinue in the future, as it
has done in the past, to
take an active interest in
all progress. Nothing but
the best is good cnough
for Arcady. We strive
after the best. We want
the best club, the best pa-
per, the best school, the
best characters in this
Manitoba. The best in
great things is only ob-
tained through the best in
smali things. Aand as we
strive towards perfection,
Iet us remember that when
we have beaten this man
ar that, it is by no means
time to stop. We have
still OURSELVES to  beat.
If the Arcady Weekly Club
will bear these thiags in
mind, it wili be a great
club of great men and
great women, who, ten
years from now will give
the world 2 mighty shove
towards its goal,

News of the Week.

—1\V, J. ane B. Jones went
to the picnic. But when
they started they did not
know the road, and John
and Bernie iay down on a
hill, and they saw three
rigs, And John and Ber-
nie got & ride with Mr.
Robinscn.  Willie was on
another hill, and he had
to walk to the picnic. They
had a good time too.
bad a fine time at the pic-
nic, and I saw Willie first
and then Bernie, and then
John.

J.S.T.

—On August 11th I went
to the Blankdale picnic.
And there were two dogs
fighting. And thcy got
Willie Smith between them
But he did not cry, he
just got ready when Mrs.
Graham got him from
them. And th.n they
went over to a bench
where Mrs. Brown was
sitting, and she tried to
push them away, but they
bit her leg. But I don't
think she got hurt much.

P.C.

—There have been no
games inside this  week
because it was nice and
fine outside.  But the les-
sons were very good  this
week.

We have got the black-
board painted again.

W. N. Murdoch spent
his birthday party August
15, 1899.

We have stopped play-

ing baseball and we play
ante over. It is mostly
W.N.M. that goes to one
side to catch the ball him-
self. Tuesday, 17th., the
club played baseball. Last
week we played ¢Old
Witch.” but we went to
the picnic and we did not
have our paper. N.L.

—The picnic that was
held at Blankdale came cff
very well. Thesports were
baseball, football, running,
jumping, and listening to
the brass band. Blank-
dale were the winners at
baseball, and in footbali
both sides came out even.
I am sure everybody en-
joyed themselves.

Most of the farmers in
this vicinity are about
through haying. M.N.M.

—Bernie and Jack were
playing they were pups,
and Jack pulled Bernie
down. C.H.C.

—Bernie walked to the
picnic, and John and Willie
played baseball, and Ber-
nie was running a race.
K.R.M.

—I made a wagon to haul
water this week. It was
made of wood and iron,
and was strong. B.T.

~—The horses that were
drawing the milk wagon

were bay. E.J.C.
—The man is hauling mitk.
JEM

—The garden is coming
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on well and so are the
weeds. W.P.

—John Clark and James
Martin chanded seats on

Thursday. G.B.T.
LITERATURE—
—QUEENIE—

CHAPTERIV.

She sat for a long time
with the dog and cat, and
then she went to see the
stable. She saw her un-
cle Ernest feed the cattle,
and when he went after
them she went and watch-
ed her uncle Harry plow
with the strong bays. She
watched him ten minutes,
and he looked at his watch
and said ¢ Time to un-
hitch,” to which the horses
answered with a glad
whinny.

“May I get a ride on
Kate ?” asked Queenie,
but he answered ‘No. She
is all over swear, and
would spoil your dress,
but get on my shoulders,
and I will give youaride.”
And so hedid. R.S.T.

(To be continued)
1l
THE STORY OF A GIRL.

CHAPTER II.

And as she came down
she picked up her slipper,
and put it in the bag. She
blew the bag full of air.
And when she saw the
wolves she took the broom
and hit the bag a whack.

WESTERN CANADA.

Then she dropped her
things and ran to rescue
Rover. She jumped over
a chair and frightened the
wolves, and they ran out
of the door. Rover was
not hurt, but very tired.
Then she shut the door
and window and then
made a bed of mats for
Rover, by her bed. When
Kathleen's mother came
home she gave Kathleen
a dollar. N.T.
(The End).

POET'S CORNER—
The Voice

I like to read the Voice,
For I know its things are

true,

For I know it is my
choice,
And you can read it too.
F.C.
Fairies
1

There once lived on this

carth,

Many years ago,
Many funny people
Whose names we do not
know.

1.
They lived in houses of
flowers,
And drank the morning
dew,

And  they were always
happy,
The whole day through.
M.N.M.
* *

*
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An Accident
1.
There was once a boy,
Running through the grass
And he cut his foot
On a little piece of glass

1.
The bloou began to fly,
And the boy began to roar
And he ran into the house,
And put blood upon the
floor.
1L
His mother looked at the
cut,
And saw it was very bad,
And then she wrapped it
up,
With a little piece of rag.
G.B.T.

The Horse

A horse walks or four
legs, and you can ride him
and sometimes work him.

J.P.

Club News

At the last meeting a
new Sccretary and Treas-
urer were appointed, viz,,
Miss Fanny Clark, Secre-
tary, and Mr. Wm. Joncs,
Treasurer. Also, Mr. Wm.
Brown was appointed
Badgemaster, with Mr.
John Smith as assistant.

—EDITOR.

Subscribe for the Ar-
cady Weekly Voice. There
is no paper like it.

If you want to succeed
in business, subscribe for
the Voice.

Teachers whose schools close in a tew wecks should begin to sum up the results

of the term's work.

It is well that both tcacher and pupils should have, as far as

possible, a clear idea of what has been accomplished. The teacher with definite
aims will doubtless have accomplished something.  He will have definite results to

show for his work.

Now, when nearing the end of the term, will be a good time to examine aims

in the light of resuits.

Aims may be definite but low; results may be definite but

worthless. There is a story told of a wman, who, after having bought a horse,
asked the dealer to be candid and tell him what fzults or weaknesses the horse had.
The dealer, in reply, stated that the horse had only two faults, when he was loose

he was very hard to catch, and when caught was no good.

T. M. M.
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In the School Room,

In response to the invitation in last issue threc criticisms have been sent in.
These were referred to an unprejudiced committee and the following one was se-
lected as most suggestive. It may be'that it is not sufficiently explicit, and that it
¢ has been arranged to fit any selection in the book,” but the committee decided
that it had best sized up the weaknesses in the lessons of Messrs. A., B.and C, It
would be interesting now to hear Mr. C’s opinion of Mr. A. W’s criticism.

*
* *

“Surely it is a waste of energy to criticize such a plan of teaching this choice
selection as that adopted by Mr. A. Is it possible that teachers are so dead to the
beauties of such a selection, and the opportunities it presents, as to degrade it to
the position of a word and spelling lesson? There is not even a flavor of true read-
ing in such a method of treatment.

Mr. B’s plan is, I would imagine, probably more common. It is however a very
cut-and-dried method. One can imagine that plan and those questions as having
been arranged to fit any selection in the book, with a change in a few odd words. It
is perhaps such a plan as this, that one might expect from a teacher who had got
into an educational rut and couldn’t get out.

Mr. C’s plan is much more suggestive. Assuming however that he prepared the
way fully for a thorough understanding of the lesson yet he failed at a critical point
as far as the reading is concerned. Why raise the interest of the child only to most
effectively kill it by postponing the reading till the following day? To make matters
worse the child has, it appears, to “get the picture” at home. If theré is one sub-
ject that appears to me to be more objectionable than others for home preparation
it is reading, for apart from the careless treatment it would probably get, there is
often the injudicious help of parcnts to contend with, which, though well meant, is
frequently far from helpful to the child in the true art of reading.

Rather than criticize more fully I prefer stating what in my opinion would be a
more effective method of treatment.

A reading lesson like the above, and in fact any reading lesson that is of the
right material, requires that the class should be prepared on two distinct lines.

1. The testing of the pupil's ability to recognize readily all words and word
phrases in the lesson.

2. A preparatory study of the literature suited to the grade.

One thing, however, appears tome to be important: this preparation in the
lower grades should be entirely independent of tiie csson, and prewous to its being
presented as a reading lesson.

‘When this preparation has been made, interest been aroused, and the teacher
is satisfied that the class have a clear understanding of cverything necessary to
grasp the thought, let the class turn to the selection, or, better still, have it ready
on the board.

Let them read it over silently till they have grasped the thought as presented in
the new form. When all are ready let them read.” AW,

* *
*

In connection with the teaching of this sclection, it might not be out of place to
set forth a principle that should govern the teacher's procedure in all lessons.  This
principle might be stated in a roundabout way as follows: Before proceeding to
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teach a lesson, the teacher should consider what' steps the pupil must take,” and the
order in which he must take them, in order to arrive at an understanding of the
truth presented. Then he must plan the presentation of the lesson so that these
steps may be taken without too great difficulty and in proper order by the pupils.
Those who prefer to state this more philosophically may do so. The truth will be
all the same.

To-day,Isawalesson in drawing. The pupils had to sketch ‘an ordinary tumbler,
Some teachers might have said, “Now, just get to work!" ; but one teacher did
nothing of the kind. She ovidently reasoned in this way: To arrive at the result re.
quired these pupils must be able (1) T0 SEE whatis before them; (2) TO IMAGINE how
a picture of what they see will look; and how it will appear to best advantage on the
sheet; (3) To EXECUTE what they have planned or imagined. In accordance with
this analysis she first tested their power TO SEE, by having them look at the tumbler
from above, and at the level of the eye, and tell what the top and bottom resembled
in shape in the various positions. She next made them IN IMAGINATION plan their
picture, showing just where it would appear on the page. In the third place she
asked them TO SkETCH, but first being surc that pencil and paper were provided.
If any reader of the Journal thinks this is childish, I have but one question to ask of
him : Did you ever in teaching a lesson come to a point beyond which you could not
proceed, because you had forgotten to clearly present some truth which had to be
known before further advance could be made? Of course you have. VYou failed be-
cause you neglected to analyze the problem before you for without analysis there
can be no clear and definite plan of procedure.

. Now to turnto the lesson nbove. A pupil to read the selection must be able (1)
TO SEE the word-forms. This may be taken for granted, since we assume that the
children have eyes, and that the conditions are favorable for using them. (2) To
INTERPRET, that is to connect each word-form with a sound, such sound to have to
them a definite meaning.  This means that the pronunciation and meaning of words
and word-groups, and their relations, must be taught.  (3) TO PICTURE, that is, to
group the notions and judgments so that the picture in the mind of the poet may be
reproduced in the mind of the pupil.  With clear perception of this picture UNDER
FAVORABLE CONDITIONS—a sympathetic teacher, a proper time, etc—comes the ap-
propriate feeling.  And it is perhaps ncedless to say that unless the beauty of the
picture is FELT the sclection has not been properly appreciated. (4) TO EXPRESS,
thatis the pupil must express what he has thought and felt in such away as to con-
vince others that he thinks and fecls.

Space in this issue will not permit anything further. Three points in the teach-
ing should not be overlooked however. (1) That the meaning of words, phrasesl
cte., are frequently better taught when the pupil is trying to see the picture than if
taught in a separate lesson beforchand. (2) That expression reacts on thinking
and feeling, and that therefore one of the most profitable parts of a lesson is its in-
telligent expression by the pupils. (3) That without ““THE FAVORABLE CONDITIONS "
it is unlikely that any good work will cver be done.

* * *

As there is no material on hand for next month, I should feel obliged to any
teacher who would send an account of some school-room experience for this column.
Tell a good story if you cando nothing clse.  Or if you do not care for that, send
something for a Question Drawer.,

Winnipeg. W. A. MCINTYRE
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Editorial Notes,

The educational problem of the west is the problem of the rural school. We
invite contributions on the defects of rural school work and how to remedy them.

o *
*

We invite the co-operation of all teachers in furnishing contributions of a prac-
tical nature to the Journal. The best educational thought and practice should go
hand inhand. Whenever a teacher finds an especially effective method of dealing
with any topic, he should send an outline lesson to the Journal. We should like to
have more contributors dealing with the first two years of school life.

* *
*

Secretaries of Teachers’ Associations throughout the west will oblige by for-
warding to us notices of Institute Meetings to be held and reports of proceedings as
soon as possible afterwards. We regret that this month we have been unable to
insert accounts of a number of recent conventions. These will, however, appear
next month, and, although a little late, cannot fail to prove interesting.

* *
*

Mr. W. A. Mclntyre, cditor of the valuable department *‘ In the School Room,”
informs us that Mr. Alfred White, of Marringhurst, Man., is entitled to receive the
“Journal” free for one year, as his criticism was adjudged the best of those sent
in. Will contributors to * In the School Room” in future kindly send their manu-
script directly to Mr. W. A. Mclntyre, Provincial Normal School, Winnipeg.

* x * .

The Editor has pleasure in announcing that Mr, Geo. E. Atkinson, of Portage
la Prairie,—the well-known ornithologist—has consented to take charge of a
department of Natural History. Questions forwarded to Mr. Atkinson will be
answered in issue of ¢ Journal” immediately following. Correspondents =re
requested to give their names and addresses when writing to Mr. Atkinson.
Teachers are requested to consult him and freely avail themselves of his special
knowledge.

Reviews.

The New England Journal of Education in its issue of Sept. 28th, had a valu-
able symposium on the question whether colleges should allow full credit for work
done in secondary schools.

An Introduction to English Grammar by Inspectors Rose and Lang is being
very favorably received by a number of the lcading teachers of Manitoba. A
review of this excellent manual will appear in our November issue.

The Wisconsin Journal of Education for October contains an editorial protest-
ing against the petty regulation and tyrannical supervision sometimes exercised
over teachers, and making a plea for more sympathy and appreciation on the part
of inspectors and superintendents.

Prof, E. E. Brown, of the University of California, delivered a very valuable
address on * Naughty Children” before the National Educational Association at
Los Angel?zs. It is reproduced in the Kindergarten Magazine for October, and
should be read by all primary teachers,
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The Inland Educator for October is up to its usual high standard.  Among the
noticeable agtitles is an editorial on *“ The School is Life. Life is a School.”  J. B.
Wisely whose ¢ New Grammar " is favorably known in Manitoba, contributes a
brief article showing that ¢ the first bit of logic which the student of Grammar must
master is the nature of thought and its clements. He must also know the different
kinds of ideas which words express.”

* . *

Many teachers of Geometry have experienced on the part of some pupils whose
grasp, perhaps, of other mathematical subjects was above the average, a tendency
to memorize word for word problems and theorems and to confuse geometrical
terms generally. This state of affairs was due to several causes, the
prime cause being an attempt to study formal geometry without any consideration
of the necessary groundwork.  Afew years ago an effort was made to place this
subject on a more rational basis. That the result was not more satisfactory was
largely owing to the character of the text book then prescribed rather than to any
error regarding the nature of a proper course in clementary geometry.

Certain subjects must of necessity precede others, notably arithmetic precede
Algebra, and Euclid, Trigonometry. For a similar reason formal geometry should
be based upon some adequate preparatory work.  This is evidently the purpose of
Mr. H. S. McLean's little work on *‘Introductory Geometry,” recently issued by
the Copp, Clark Co., of Toronto. ‘‘Introductory Geometry™ justifies its title and
should prove as useful to the teacher as to the scholar.  Part I, covering some 160
pages, is termed the Introductory Course; Part 11 embraces Euclid’s Book 1.

The author proceeds by easy stages, thus developing fundamental geometricay
ideas gradually and making ample provision for their application.  The numerous
exercises are exceptionally well graded, the questions being eminently scientific
and suggestive. There is a logical clearness in exposition and in the order of the
topics. The author’s treatment of coincidence, intersection and parallclism of lines
is exemplary. The whole bears the stamp of the teacher and mathematician, and
should furnish that preliminary training so nccessary for the intelligent study of
formal gcometry. A. MCINTYRE.

Notes from the Field.
NORTH NORFOLK.

On Saturday, Sept. 16, the teachers of North Norfolk miet at MacGregor for
the purposc of recorganizing the locitl Teacher's Association. The mecling was
called to order at 10 aum. with Inspector Maguire n the chair. The following
officers werce clected : Pres., B. J, Hales, MacGregor; Vice-Pres., Miss York, Mac™
Gregor; Sceretary, E. J. Young, Austin. The regular business having been com-
pleted the mecting resolved itself into an informal convention, and this proved both
interesting and profitable, many subjects of interest to teachers and parents being
frecly and profitably discussed. It was decided that another convention be held on
or about Nov. 4th, and that outside talemt be invited to attend. The mceting ad-
journed at § p.m.

SALTCOATS.

The tenth annual convention of the North Eastern Assiniboia Tcacher's Associa-
tion was held in Saltcoats on Monday and Tucsday, the 4th and 5th of Scptember,
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when about twenty-five teachers and Inspector Hewgill were present.

The following interesting papers were presented :— Lesson in Literature, M.
Laycock; Teaching the Number Ten, J. A. M. Patrick; Nature Study, Plant Life-~
Standard HI—H. Nelson; Composition—Standard IV—Geo. Sharman; Reading—
Standard IIl—D. M. Hamilton; Commercind Geography—Standard V—R. W
Watson; Problems in Arithmetic—Miss A, Stevens; Physiology —G. H. Ramsey;
Phonics-—R. Border; The Teacher's Influence in the Deportment of Children—R.
Tait.

.The folluwing motions were then considered by the Convention and approved
unanimously.

““ Whereas this Association believes Clarkson's Algebra to be faulty in the
following particulars, viz.: (1) Order and arrangement of principles; (2} Promiscuous
principles in the same excrcise which  have not been previously dealt with; (3) That
many important principles are either omitted or neglected;™ J. A. Gregory moved,
seconded by M. R. Laycock, that we recommend the substitution of a better graded
algebra for Standard V programme of studies.

Moved by J. A. Gregory, seconded by R. H. Watson *“ That this Association
recommend the amendment of section 227 of the School Ordinance by striking
out the words, “ for a period of at least sixteen weeks in cach year, at least eight
weeks of which time shall be consecutive,” and substituting the tollowing, viz.: for
a period at least three-fifths of the number of days the school was open, at least
one-half of which period shall be consecutive.” ™

“ Resolved that we, the teachers of North Eastern Assiniboia, request the
Council of Public Instruction to establish a teachers’ reading course as suggested
by Mr. Goggin at the Teachers’ Institute at Saltcoats in 1898.”

The following officers were elected for the ensuving year: President, J. A.
Gregory, Yorkton; vice-president, M. R. Laycock, Saltcoats; Sec.-Treas., J. A. M.
Patrick, Yorkton; advisory committee, R. H. Watson, Mrs. Mowbray, and D. M.
Hamilton. J. A. Gregory was chosen to represent this Association at the Territor-
ial Convention in Regina next year.

-
*

REGINA.

Thc annual convention of the Regina District Teachers’ Association was held
September 30th and 31st.  There was a full attendance of teachers from all parts of
the distric, and the presence of the large normal class added considerably to the
mcetings. Friday morning Miss Minnic McLachlan gave an interesting paper on
“Nature Study,” and Miss Burnett, assistant teircher in the normal school, dealt
with *¢ Primary Language Work.”™ The subjects arithmetic, geography and prose
literature were ably dealt with by Mr. J. B. Hugg, Miss M. S. Vickerson and Supt-
D. J. Goggin, respectively, in the afternoon.

In the evening the convention held an open session,. At eight o'clock, a large
audicnce, consisting of teachers in attendance at the convention, the students at
the normal school, and a large number of leading towaspeople had gathered in the
Iarge normal class room.  Mr. Hugy, the presiden], on taking the chair, announced
that a serics of misfortunes had befallen the meeting, In that the Licutenant-Gover-
nor, who was 1o have presided, had just sent werd that he would be unable to
atiend, and the train being late, the Bishop of Qu'Appelle, who was to have
addressed the meceting, had not arrived.  Mr. Haultain wasalso detained by illness.
This left only Supt. Goggin, but he proved to be more than enough, and delivered a
most interesting and instructive lecture on * Dr. Arnold, of Rugby.™

The Saturday morning session was devoted to business, and the election of the
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following officers :  President, Mr. J. B. Hugg; vice-president, Miss M. Vickersor:
secretary, Miss E. Martin; committee, Miss McMillan, Mr. J. R. Pollock, Miss M.
McLachlan and Mr. D. A. Kingsbury.

PRINCE ALBERT.

The public school teachers of the Saskatchewan Association, met in their
annual convention in the Prince Albert Central School, Sept. 30th and 31st.  There
were present the greater number of teachers of the district, as was also Inspector
Calder. Several important lessons were demonstrated and papers on various sub-
jects were read.  An interesting and intelligent discussion followed the presentation
of each subject, which goes to show that the teachers of this corner of the country
are fully alive to the importance and responsibilities of their profession.

The Friday morning session was opened at ten o'clock, President C. Nivins
in the chair. The work of the session was opened by Inspector Calder, who spoke
on the subject of ¢ Writing ; How it is and How it Should be Taught.” Mr. F.
Holmes presented a paper on ‘ History," dealing with the matter and manner of
the presentation of a lesson on ‘¢ Alfred the Great.”

In the afternoon Miss A. Smith taught a lesson on ““ Fractions™ to a number
of pupils from the primary room of the school. The president gave a concise
account of the organization of the North-West Territories Association.  On motion
it was decided that that the number of representatives to which the Saskatchewan
Association is entitled should be appointed.

7
[Purely Logical
b S S SO S S S Y S S o B S o 4
IT PAYS TO EDUCATE FOR BUSINESS.
There is no other calling in life more interesting than the

Business Man's.

If you are successful in Business there is no other calling
more remunerative.

To be successful in Business yvou must have a Business
Education.

To get a thorough Business Education you should attend

Tbe
Winnipeg Business Qollege,
TWinuipeg, Manitoba.

To get full particulars regarding a course at the Winnipeg
Business College you should drop a post card to the
Secretary asking for an Announcement.

Address G. W. DONALD, Skc.,
Winnipeg Business College.
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Officers, as follows, for the ensuing year, were elected:  President, Mr.
McDonald; vice-president, Miss McKinley; sec.-treas., Miss Sharman; executive
committee, the above officers and Messrs. C. Nivins, B. A,, and F. Holmes. Rep-
resentatives to North-West Teachers' Association, Messrs. C. Nivins, B. A. and
W. H. Metcalf. The membership fee of the local association was fixed at ten
cents. The work of the day was concluded with a paper presented by Miss
McDonald on *“Spelling, its Importance, Difficulties, ete.”

The Saturday session opened at nine a.m., President-elect McDonald in the
chair. Inspector Calder dealt with the probable difficulties of certain type problems
and teachers' methods of overcoming them in presentation; following this with
another on the geography of the Territories.

The convention closed at 12 a. m., with a unanimous vote of thanks to Mr.
Calder for so largely contributing to the interest and success of the gathering.

Regulations for Entrance to Collegiate Institutes.

|MaN1TOBA. |

An Entrance Examination to the Collegiate Institutes of the Province shall be
held by the department of Education, along with the Examination tor tcachers, in
July of cach year. Due notice of this examination shail be given to all Collegiate
Instisutes and Intermediate Schools, and diplomns shall be issued to those success-
ful in this Examination.

1. The examination shall cover the work of Grade VIII, and preceding
grades.  Pupils from Raral Schools will be permitied to take the English prescribed
for third class certificates instead of the English here prescribed.

OrAL Reabine.

SPELLING AND WRITING on all papers.

LITERATURE. The Fifth Reader (Victorian) from page 228 to end of book
with special refercnce to the {ollowing selections:

(1) The Vision of Sir Launfal,

(2) Burial March of Dundec.

(3) The Skylark ; Hogg, Wordsworth and Shelley.

(4) Cotter’'s Saturday Night,

(5) Fight with a Dragon.

(6) Tempest.

(7) The Great Carbuncle.

(8) The Battle of Lake Regilus.

(9) Perseus.

(10) From Dawn to Dawn in the Alps.

2. At such examination candidates from various Public Schools of the
Province may present themselves as follows: Those pupils who present a certifi-
cate from the Principal of Grade VIII of having donc successfully the work of such
Department.

3. Candidates who have not been attending the Public Schools of the Province
may be admitted to the examination at the discretion of the Presiding Examiner,
but alt such shall be specially reported to the Department.

4. When at any time during the interval between Entrance Examinations it
is considered desirable to admit a pupil provisionally until next examination, the
Superintendent of City Schools, or the laspectos, and the Principal of the Collegiate
Institute, shall at once report in detaiil upon the caseto the Department of Educa-
tion without whose approval no provisional admission may be made.

5. Holders of sccond and third class teachers’ certificates may be admitted
without examination to such place in the Collegiate Schools as their standing may

justify.



