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We are all dreaming of Victory, praying for
Victory, toiling for Victory, but there is only
one road to Victory, and that is the road
through struggle and through sacrifice. The
road to Victory lies through solid achievement
and stern sacrifice, and there is no other way.

—Capt. Frank Edwards.
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SEWING CARDS, FOUR NEW CANADIAN DESIGNS
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The Flag has been
made with a slight
wave to give it more
grace. All of uniform
gize and put up in

The leaves were
traced from a real
Maple Leaf same size
as in cards. <
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Price 35¢ per package. |
New Blackboard Stencils not listed in our Catalog, each 15c.
Eight Inch Borders Twelve Inch Borders
; Barnyard Parade .................... No. 506
Goose Border ... No. 543  waple Leaves ... No. 566
Grape 4714 s b i P No. b3 F ]'ymg Blrds --------------------------- No. 513 |
Pumpkin and Corn ... No. 5156 ]
Oak and Acorn ........................ No. 564 Turkey Border .................. No. 510
CHILD LIFE CALENDARS
November Calendar, No, 802....... ..o i ‘‘Little Puritans’’
December Oalendar, No. 808, ... ... iivn i ‘“Night Before Xmas’’
January Calendar, No. 604.... ... ‘‘The Snow Man’’
E. N. MOYER GO., LTD., Canada’s School Furnishers
110-120 Princess St.
TORONTO WINNIPEG EDMONTON

—

Kindly mention the Western School Journal when writing to Advertisers




THE WBSTERN SCHOOL JOURNAL

War Time Conservation

TEACHES THE NECESSITY OF

TRADE MARK

BLACKBOARD
“THE OLD RELIABLE”

Be sure to specify HYLOPLATE by name this year above all years. ‘
The velvet writing surface is most economical in the use of crayon and is :
erased completely with a minimum of effort and eraser wear. One-third of
a century of service is the record of ‘‘Old Reliable’’ HYLOPLATE black-
board and is assurance of its sterling worth.

HYLOPLATE never sweats, never gets greasy. It is sanitary. It has
a uniform dead jet BLACK elastic velvet writing surface that is not noisy
when written upon and that does not ehip, erack, or ‘‘spider check.’’ Any
kind of chalk or crayon may be used.

HYLOPLATE costs little if any more than blackboards with a less
enviable record for satisfactory performance. Tt is economy to buy the
¢¢0ld Reliable.’’

HYLOPLATE is carried in stock by reliable school supply houses and
ig always available for immediate shipment from some nearby warehouse.

There is practically no breakage in transit and the freight is little. L 1

HYLOPLATE is easily installed by anyone who can use a saw and ham-
mer, on any sort of a wall; even on bare studding. Full directions accom-
pany each shipment.

SCHOOL BOARDS

Ask your School S8upply House for full information about
HYLOPLATE. He carries trade marked samples and will
gladly mail you one. The best School Supply Houses of
the country carry HYLOPLATE and will gladly quote prices
promptly and in detail.

THE MANUFACTURER’S GUARANTEE

Genuine trade-marked HYLOPLATE is guaranteed by the manufac-
turers to give entire satisfaction and for ten years or more of school-
room use. The guarantee is liberal and leaves entirely to purchaser the
question of whether the blackboard is satisfactory and as represented.

To secure this liberal guarantee and the protection it affords, all you
need to do is to make sure that your order has been fllled with genuine
HYLOPLATE. There_is only one HYLOPLATE blackboard. The name
is registered as a trade mark, and is die cut into the back at frequent
intervals, None but genuine HYLOPLATE may be legally offered as
such. The guarantee covers genuine HYLOPLATE, but does not pro-
tect you on any blackboard accepted as HYLOPLATE, or ‘‘the same as
: HYLOPLATE,” on which the words, “TRADE MARK HYLOPLATE"
7 do not appear. Look for the name.

and Prices of ‘“‘Old Reliablie” Hyloplate Blackboard

Kindly mention the Western School Journal when writina to Advertisers

Ask your nearest School Supply House for Samples k
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Manitoba Medical Gollege

WINNIPEG

AFFILIATED WITH THE UNIVERSITY OF MANITOBA

36th Session Opened October 1st, 1918

Matriculation into Medicine consists of Parts I and II
as in Arts and, in addition, the first year in Science
with certain modifications, as outlined in the
University Calendar.

For Calendar and any further information address

E. 8. POPHAM, M.D. Manitoba Medical College, WINNIPEG

University of Manitoba

OFFERS COURSES LEADING TO DEGREES IN ARTS, SCIENCE,
MEDICINE, PHARMACY, LAW, CIVIL AND ELECTRICAL
ENGINEERING, ARCHITECTURE, AGRICULTURE
AND HOME ECONOMICS

The faculty consists of some forty-five professors, lecturers and
demonstrators, and with them are associated the staffs of six affiliated
colleges.

The range and efficiency of the courses in Arts and the facilities
for clinical work in connection with the course in Medicine are sur-
passed in few institutions on the continent.

For terms of admission, delails of courses, information
as lo fees, etc., apply o

W. J. SPENOE, Registrar University of Manitoba, Winnipeg

m—
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Are more quickly learned when the child works

under sanitary conditions.

Eminent educators realize that dust-proof floors
are essential to modern sanitation. |

STANDARD
Floor Dressing

1s generally favored by school boards as a
preventive of germ-laden dust, and for the preser-
vation of floors as well. A single gallon isample
for the treatment of 500 or 700 square feet and
lasts for months. |

Standard Floor Dressing is easily
and quickly applied by means of
an ordinary floor sprayer.

IMPERIAL OIL LIMITED

Branches in All Cities

-I
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WHAT VALUE DO YOU PUT ON
HUMAN LIFE?

il AR
NORQUAY PUBLIC SCHOOL
One of Winnipeg’s 30 Schools equipped with Kirker Bender Spiral Fire Kscapes.

Spiral Fire Fscapes cost more than Step Iire Kscapes, but there has never been a life lost in a .
buildingequipped with KIRKER BENDER SPIRAL FIRE ESCAPES i

Used on We manufacture
Schools, Hospitals, Hotels, ’ go’r]ldé'md S;eel ljvglék iosr |
' uildings, Smoke Stacks, "
.Churches, Theatres, KIRKER Boilers, Joist Hangers,
Ete., Ete. Coal Shutes, Elevator
: BENDER Machinery, Ete. -
. SPIRAL
. FIRE Agents for
No Stampeding Sovereign Radiators
. . ESCAPES Sovereign Boilers
No Stumbling, No Falling. - for Steam and
Everybody Slides " Hot Water

The Vulcan Iron Works, Limitedﬁ

WINNIPEG, MANITOBA
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The Silk Market of
Western Canada

The Fine Showing of Silks and Satins
at Robinson’s this season is attracting
widespread attention, not only in Win-
nipeg, but in many of the large cities of
the west. Everything new—everything
worthy—everything dependable can be
found in their magnificent New Silk
Department. All TLadies advocate
‘‘Robinson’s for Silks’’ because of the
large stock carried, and the reasonable
price at which they are sold.

ROBINSON *.*
: Lissited

398-408 Main Street, Winnipeg Man,
|

F .
- | PICTURES

' are most valuable aids in
" the school room. Every
modern school recognizes
their cultural value. Our
list of appropriate subjects
1s very extensive. Write
to us and we shall be glad
to give any information.

Richardson Bros.

PICTURES, FRAMES
ARTISTS' MATERIALS

326 DONALD ST. : : WINNIPEG
—~————
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On Their Merits
Alone

There must be some good reason why so many
hard-headed business men, when requiring insur-
ance for business purposes, apply to The Great-West
Life. ‘‘Sentiment’’ has nothing to do with the
choice—The Great-West Policies are chosen on their

merits alone.

Low rates and remarkably high profit returns are

the reasons.

Information on request.

The Great-West Life Assurance Co.

DEPT. “T”

Head Office: WINNIPEG
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Keep Moving
The war has made men attempt
things that would not have been

dreamed of in ordinary times of peace.

It has proved over and over again the
truth of the old copy-book headline—
‘‘Necessity is the mother of invention.”’
It is not surprising, therefore, that the
schools should feel the effects of the
world-revolution that is going on. In
education, as in all else, ‘“Old things
are passed away. All things are be-
come mnew.”’ Programmes of study,
methods of instruction, systems of
organization, are all undergoing
change. And the end is not yet.

The debate that is being ecarried on
in the University Council as to the wis-
dom of compulsory Latin would scarce-
ly have taken place a few years
ago; the agitation in favor of a
Junior High School in every large city
would have been considered as the med-
dling interference of a faddist! the sug-
gestion of a municipal school board
would have been accepted as an in-
Vasion of personal or local liberty. Yet
the changes now taking place every-
Where are greater than these. Any-
thing that makes for national unity,
Security and progress is cheerfully ac-
Cepted as necessary in an age when all

Practices are being challenged and -

modified to meet new conditions.
During all the agitation for change
It is well to reflect that there is no par-

ticular virtue in being radical. Nor is
it a virtue to remain conservative when
change is imperative, It is easy to as-
sume an air of wisdom and to caution
against all change. The only thing for
men and women to do is to read and
study what is being done by associates
in the educational world everywhere.
Particularly should there be by school
teachers a study of such magazines as
The Elementary School, The School Re-
view, School and Society, and by trus-
tees such a magazine as The School
Board Journal, and by parents gener-
ally the articles in the popular maga-
zines, for no popular magazine can re-
main in the field unless it gives some
attention to the most important of all
problems—the education of the young.

There are a few lines of investigation
that might well be pursued by some of
our local authorities—such problems as
statistical methods in education, school
supervision, supervised study, standard
tests, the making of a programme of
study, the methods of physical educa-
tion, the method of voice training, the
preservation of our English tongue, the
nature and form of seat work, the
nature of training in ecivies, the form
that direct moral education should take,
and so on. We cannot afford to stand
still when the whole world is moving,
and we cannot accept what others are
doing just because it is the latest
fashion.

Agriculture even in the grades is something more than ordinary nature-
Study. It is nature-study with an economic significance. It is nature-study
Which articulates with the affairs of real men in real life. It is nature-study in
Which the child may influence the processes. It is nature-study which dis-

tlllctly stimulates industry.

To open up to the farm population the cultural value of their work is the
firgt object of the country school; and this can be done only by giving rural
Cducation a new direction and altering its ideal. ‘
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THE OFFICIAL ORGAN OF THE DEPARTMENT OF EDUCATION

Departmeﬂgl Bulletin

SPECIAL EXAMINATIONS-—DECEMBER, 1918
For Grade XI Students Having Conditions From Grades IX and X

Teachers are reminded that they
should forward to the Department by
November 15th the names of their
Grade XI students who have yet to pass
in some subjects of Grades IX and X.
This examination may be written at
any intermediate school or high school.
No fee is charged, but candidates must
supply their own foolscap paper. The
time-table follows:

Dee. 9th—9 a.m., Geography; 2 p.m,,
Canadian History and Civies.

Dec. 10th—9 a.m., English Grammar;
2 p.m., Spelling; 3 p.m., Drawing (two
hours).

Dee. 11th—9 a.m., Arithmetic; 2 p.m.,
British History.

Dec. 12th—9 a.m., Botany; 2 p.m.,

Music (two hours).
Dec. 13th—9
Science.
Three hours allowed for each paper
except where otherwise specified.

am. Elementary

SPECIAL EXAMINATIONS—DECEMBER, 1918—GRADE XI

A few students were unable to write
upon the Grade XI examination in
June last because they were employed
in farm work and could not be released
in order to take the examination. These
candidates will be given an opportun-
ity to write in December upon the work
prescribed for the examination in June
last.

Each candidate must furnish evi-
dence that he was engaged in farm
work at the time of the examination.
No special application form will be pro-
vided, but the candidate will state in a
letter his full name, age, and post office
address, and forward with his letter the
- fee of $5.00. '

Teachers who know of any candi-

dgtes entitled to write under these spe-
cial provisions will confer a favor upon
the Department by bringing this mat-
ter to the attention of said candidates.
Applications should be received at the
Department not later than November
25th. The time-table follows:

Dec. 9th—9 a.m., English Literature;
2 p.m,, Latin Grammar,

Dee. 10th—9 a.m., Composition; 2
p.m., Algebra.

Dec. 11th—9 a.m., Geometry; 2 p.m.,,
Latin Authors.

Dec. 12th—9 a.m., Physics; 2 p.m.,
French Grammar, General History.

Dec. 13th—9 a.m., French Authors,
Chemistry. -

Three hours allowed for each paper.

FIRST-CLASS PROFESSIONAL EXAMINATION

This examination will be held as
usual during the Christmas vacation.

Applications should be received not
later than December 15th.

ELEMENTARY SCIENCE NOTE BOOKS

Elementary Science note books of
pupils making 20 marks or over are re-
turried to the schools at which they

wrote their examination. Books receiv-
ing a mark less than this are destroyé®

|
|
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SCHOOL READERS

To the Teachers,—

Owing to conditions created by the
war, British publishing houses today
are allowed only one-third of their nor-
mal supply of paper, and a similar re-
duction has been made in other lines
of material necessary for manufactur-
ing.. Because of these conditions it is
becoming more and more difficult to
maintain a full supply of the Readers
for free distribution, and there is grave
danger that the supply we will be able
to get will not be sufficient to meet the
demands of the schools on our present
basis of distribution.

You are herby advised, therefore,
that until further notice the Manitoba
Readers will not be given to the stu-

dents, but will be loaned to them and
will remain the property of the school
district. We shall endeavor to main-
tain in your school a sufficient supply
to meet your requirements on this
basis, and as soon as it is possible to do -
so, we will return to our policy of giv-
ing the book to the child. We regret
the necessity of departing from our
usual practice, but it is essential that
you have a supply of Readers for your
classes, and those children who have to
use a second-hand Reader instead of re-
ceiving a new one will understand that
this is one of the sacrifices required of
them on account of the war.
Yours truly,
R. FLETCHER.

THIRD READERS IN STOCK

The Department of Education an-
hounces that a shipment of Third Read-

ers has arrived, and teachers wanting a
supply may send in requisitions at onece.

THE INFLUENZA

To the Teachers,—

A considerable number of schools in
the provinee have been closed on ac-
count of the epidemic of Spanish influ-
enza, and teachers will need to exercise
taution when these schools are re-
Opened. Where the school has heen
tlosed by order of a health officer it
Will be re-opened by his direction, and
his permission to re-open the school
Will mean that there is no longer any

anger from the epidemic in the dis- -

triet,

Where a school has been closed by
the order of the trustees and is 1e-
opened by their dircetion, the teacher
should insist that each child coming
from a home in which there have been
any cases of sickness of any kind fur-
nish a written statement from a health
officer that there is no danger of infee-
tion from such child and that the child
may be allowed to attend school.

Yours truly,
R. FLETCHER,
Deputy Minister.

It is dangerous to attempt to educate a live boy with no reference to the .
Vocational.

. The grammar grades should most emphatically not attempt to give train-
Ing in general farming methods or in agricultural theory. Children are inter-
ested in conerete vital phenomena.

Reform is accomplished when this twofold result has been a.ttaincd-——’skill in
doing something and interest in it. The business of the school is formation, but
If it would bear in mind this twofold idea, there would be less need for reforma-
tion later in the child’s life.
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{ THE OFFICIAL ORGAN OF THE MANITOBA TRUSTEES’ ASSOCIATION ‘

Trustees’ Bulletin

WHAT IT COSTS T0 EDUCATE

There is in Manitoba a school district
which contains sixteen sections of land,
all of which is oceupied by settlers. The
value is quoted at $10,000 per quarter
section or $640,000 for the whole. This
vear the whedt crop is 3,000 acres, the
oat crop 4,000 acres, and barley 1,000
acres. The yield is 22 bushels per acre
for wheat, and corresponding good
yield for the other grains. The value
of this at prevailing prices is $280,000.
The roots and the sale of stock bring
the total up to $300,000. The cost of
seeding, harvesting, caring for stock,
salaries of employees, amounts to-just
one-half of the income. The rest is in
the bank to the credit of the farmers.
That is, the net profit to the district for
the year is $150,000. Out of this the
district expends $650 for salary of the
teacher of the school and $350 for in-
terest on debentures, and for wood and
repairs. In other words, the expendi-
ture on the children.is two-thirds of a
dollar out of every hundred dollars of
clear profit. The question is: Is that
a fair percentage to spend upon the
education of the children?

Regardless of the answer to this ques-
tion it will be said ‘at once by every
reader that there is no such distriet in
Manitoba, and this is quite true in a
sense. The intention is that every
_ reader shall fill in the ficures for his

own district and strike his own percent-
age. I should love above everything to
have exact figures given from every
district in the provinece. There is no
reason why they should not be given.
No one need hesitate to tell how much
he is spending on his children and how
much is being put in the bank. The
question is this: What is a fair per-
centage to spend upon the children?
Shall we say five per cent. or ten per
cent. or twenty-five per cent., or one-
half of one per cent.

Tn the city there is a workman who

supports a family of six on a salafy of
$1,200 a year. His house and lot is
valued at $6,000, and his school tax is
reckoned at $60, and this is no myth.
Is he overtaxed for educating six chil-
dren? At the end of the year he is not
able to put a dollar to his credit in the
bank, but he has his children educated.
Ts.it worth while?

Supposing we say that people are
wise who put two per cent. of their an-
nual profits in education. What would
it mean in the case of the district
quoted? What would it mean to have
two per cent. of $150,000 spent in the
district school? Two per cent. of
$150,000 is $3,000. This would get a
teacher at $1,500 or less than one-half
of what any farmer is making. It
would leave $1,500 for fencing the
grounds, paying a caretaker, furnish-
ing the building, buying equipment for
the school house and playground, and
purchasing a magic lantern, a library,
an outfit of tools and implements, erect-
ing a workroom, getting a hot lunch
outfit, and everything of this nature.

Is it worth while? Is our country to.

advance in everything excepting in this
one matter of employing good teachers
and equipping good schools? Heaven
save us from breeding a people who
have money but no brains, and Heaven
save us from men and women who will
spend on everything but their children!

I wish trustees and parents generally
would discuss this. As a parent, I am
willing to give everything I can earn in
order that my children are educated,
but I can get little backing. My next-
door mneighbor had $8,000 worth of
wheat on his half-section, and he com-
plains that his tax of $45 for all pur-
poses is excessive. And particularly he
complains of the school tax which 18
about $24 of this amount. Is he right
or is he hopelessly insane? 1 wish trus-
tees and parents would discuss thiS




AGRICULTURAL EMPLOYMENT AND SCHOOL ATTENDANCE

question. Maybe I am wrong in think-
ing so much of my children, but they
are all I have. My neighbor on the left
has lost three of his children. They

347

gave their lives for the country. I
want my children to be worthy of the
country for which these boys died. Am
I wrong?

AGRICULTURAL EMPLOYMENT

A very live problem has been dis-
cussed by Miss Ruth Meclntire, of the
National Child Labor Committee, in the
Elementary School Journal. Any who
read the article will approve the wis-
dom of the legislation in this province
making attendance at school compul-
sory. Miss Mclntire’s words are a com-
fort and a warning. The Journal can
print only a part of the paper.

The average rural-school term for
children in the United States as a whole
is 140 days, while the city term is 180
days. The short term is in itself a han-
dicap for country children, but the
Irregular attendance prevailing almost
everywhere is even more serious in its
effect upon the pupils. These are the

gures for the -average attendance
throughout the country: of every 100
children enrolled in city schools the
daily attendance is 80; of every 100 en-
rolled in rural schools only 68 are in
attendance daily. Thus for every 100
days of schooling per year received by
the city child, the average rural child
Teceives only 65. An investigation con-
ducted by the National Child Labor

~ Yommittee in Oklahoma in 1917 showed

at in rural distriets the compulsory-
attendance law is commonly ignored.
Lo begin with, the law applies to only
86 per cent. of the local school term, but
0 addition to this it was found that in
the preceding school year the attend-
ance was only 59.8 per cent. The in-
Sufficiency of the law was surpassed by

¢ meagerness of the attendance. The
¢hildren go to school but little more

an half the short period during which

€ schools are in session. The tax-
Payers’ money is wasted on the equip-
Ment of sehool buildings and teachers’
“8laries, but the most deplorable waste
};1 0 the moral and educational loss to
8 € children. The causes for absence
e"e Many, In the totals, farm work
OMmes first, the number of days missed

AND SCHOOL ATTENDANCE

on this account by both boys and girls
out of 6,389 records examined being
73,121; second comes illness, which
caused 44,148 days of absence; the
third cause is indifference, synonymous
with parental indifference, which was
responsible for 26382 days; fourth
comes housework, with 17,862 ; and fifth
the combination of bad weather and
distance from the sehool, which kept
children away for 16,997 days. The
absences for unknown causes total only
2,791 days. Farm work and housework
together were responsible for nearly
half the absences. Furthermore, re- '
tardation in school work was found, as
might be expected, coincident with non-
attendance. A study based on. 5,656
known cases shows that 95.9 per cent.
of the number of daily attendants
passed to higher grades. Only 56.6 per
cent. of the migrants and 63.5 per cent.
of the farm workers were promoted.
The effect of migration and of child-
ren’s work in the house and in the fields
could not be better illustrated.

The use of child labor in the sugar-
beet fields of Colorado is seen to pro-
duce the same results. The work is
done chiefly by foreign immigrants, the
so-called - ‘‘Russians’’ predominating.
The workers generally live in settle-
ments entirely apart from the Ameri-
can life of the town, in poorly con-
structed temporary shanties. The only
possible contact with American life is
through the association of their chil-
dren with American boys and girls in
the publie schools. But their insistence
that the children shall help with the
work in the fields makes school attend-
ance extremely scanty—at best irregu-
lar.

In the rural distriets of Kentucky the
only restrictions that apply to children
working on farms are those governing
school attendance. But these, as well
as the child-labor law which forbids
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anyone to employ children under four-
teen during the time the schools are in
session, have slight bearing upon actual
conditions, as they are quite universally
disregarded. Kentucky leads the states
in tobaceo-growing, and in this indus-
try children as young as nine are con-
sidered ‘‘hands.”” In addition to to-
bacco-raising, plowing, corn-growing,
berry-picking, ete., help to occupy the
82 per cent, of child laborers engaged
in agriculture in this state. The case of
the two children of a certain dairyman,
the owner of 150 acres, is fairly typical.
His oldest daughter is fourteen and his
oldest son ten. She and her brother rise
at four to milk the 17 cows, she gepar-
ates the crcam, cleans the pans, cares
for the younger children, helps with the
housework, drives the cows in from the
pasture at night, helps again with the
milking, and they finish the day’s work
just before supper. She has been en-
rolled in the eighth grade for two
years, but each year has left sehool to
work at home. Her father said, ‘I
couldn’t get along this year without
her help. She’s been out o’ school sinee
Christmas helping with the dairy and
housework. T told her if she’d help me
out now, I'd let her finish the eighth
grade next vear. She wants to be a
teacher, but there’s plenty o’ time.”’

It is evident beyond any shadow of
doubt that in the rural districts studied
the agricultural work of the children is
responsible for the greater part of the
non-attendance in the schools and con-
sequently for general backwardness in
education. For it is not only the chil-
dren who remain intermittently out of
school who fail to progress normally,
but also the children with whom they
are associated. There are few people
who have not experienced at one time
or another the sensation of heing be-
hind—of the impossibility and hope-
lessness of trying to compete against
odds. This is what happens to the over-
age boy or girl in school. Onee let him
fall back among younger -children,
where he feels hopelessly out-distanced
by his fellows, and he will easily and
naturally give over the race. He will
turn to farm work as a much more in-
teresting occupation than the daily

grind at school, like the Kentueky boy
L
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whose father said, ‘‘He'd ruther work
than go to school.”” In such a case the
father is responsible, the school is re-
sponsible, for failing to make education
as'live and vital a thing as chores, and
the attendance officer is also re-
sponsible.

But very little ean be done toward a
striet enforcement of the existing laws
in rural districts until there is a change
in the method of selecting supervisory
officers, both for the county and for the
districts. In 27 out of 40 states in
which the county superintendent is the
supervisory officer, he is a partisan
political officer elected by popular vote
and consequently disinclined toward
doing anything unpopular. One such
officer said, ‘I do all T can to encour-
age attendance. I do mnot attempt to
enforce it because I like my job and
want to keep it. Elections in this state
are only two years apart.”’ Liocal school
trustees, in the states which are organ-
ized for administration on the old dis-
trict basis, are too close to the people
to enforce the law. One doesn’t like to
prosceute his next-door mneighbor for
his children’s truancy. It is much more
convenient and pleasant all round to
allow the law to remain in peace, a dead
Jetter. 'When, as in the rural distriets,
the law is unsupported by any uniform
restriction of child labor, it simply
means that individuals will do very
much as they plcase. :

But the greatest responsibility of all
liecs with publiec opinion, which has
tacitly consented that the interests of
agriculture and not of the child should
become the primary consideration, ob-
serving the forms of democracy with-
out its spirit and meaning. More crimes
are perhaps committed in the name 0
personal freedom than for any othel
cause. In industry it is admitted that
personal freedom should not be per-
mitted as an excuse for a man engaging
in a dangerous occupation. A man 1®
not allowed to jump off Brookly?
Bridge because he wants to, nor to b?at
his wife because the faney strikes him:
Thie hair of our national conscience has
finally risen in horror at the picture 0
thirteen-year-old youngsters. in codl
mines and cotton mills. But we have
not vet measured the monotony of t
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beet fields, nor weighted the long sacks

of cotton that four- and five-year-old
toddlers drag behind them down the
cotton rows. Because child labor on
the farm is the nearest and the most
familiar element of child labor to most
of us, it is the very clement of which
we have missed the significance.

It the pre-war relations of education
and agricultural child labor were such
as these thorough investigations have
broved them to be, what will be the
effeet of the war upon children? We
have seen the part. that children play
in normal food production, and the ten-
dency toward relaxing the existing
regulations at the outbreak of war last
spring. Even in times of peace we have
heglected the children. Are we to allow
ourselves to be blinded to ultimate
hational strength and welfare by what
we consider to be necessary contingen-
cies? The childhood of America is what
constitutes its real wealth, its real
Safety, its hope for the future. To pro-
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teet it, to see that education shall not
be sacrificed, that the existing educa-
tion and child-labor laws shall not be
relaxed, is the supreme duty. It will
demand conscious effort, for we know
that European ecountries with older
regulations than ours have failed to
provide for their continuation.

Sir James Yoxall said in parliament,
““A large portion of our elementary-
school system is in ruins—I will not say
as desolate as the ruins of Louvain,
but there is to some extent a likeness.’’
And Sidney Webb predicts that ‘‘peace
will involve almost the remaking of the
nation’s educational machinery.”’ Eng-
land has scen that her policy of recruit-
ing agricultural and factory workers
from school children did not pay, and is
now trying to return the children to the
schools. It would be folly for us not to
prevent before it is too late the mis-
takes that the other belligerent coun-
tries now regret.

GILENELLA SCHOOL FAIR

The annual fair for the Boys’ and
Girls’ Club was held at (lenella,
October 1.

This ycar the exhibits were very
good in quality, but were lamentably
€W in quantity considering the number
f boys and girls in the districts repre-
Sented.,

The judges were quite lavish in their
Praise of the excellence of the various
xhibits, and complimented those in
Qharge on the extra quality of the work
Shown,

In the woodwork department the
birg houses, made of bark, deserve espe-
“lal mention owing to the originality
ad ingenuity shown. In the other de-
Partments there were many exhibits
Squally worthy of comment, but space
Orbids an extensive deseription. The

schools taking part this year were:
ilenella, Mafeking, Lucania, Moles-
worth and Bellhampton.

One ofe the most serious drawbacks
to the greater success of this fair is
the seeming lack of interest of parents,
trustees and the community in general.
All of the work pertaining to the fair is
left to the teachers and Rev. Ferguson,
the organizer. No assistance whatever
has cver been received from others,
while at least half of the work should
be done by the people, and unless a
greater cnthusiasm and more eo-opera-
tion is manifested by the general pub-
lie, it will be hardly possible to con-
tinue this work, which could be made
the source of such inestimable value to
the individual child as well as to the
community in general,

. ST, LAURENT
. Septemper 25th will figurc among the
ehll)ol'tant dates this year for the school
‘W}: dren of St, Laurcent. Judging from
8 we saw at their exhibition, the
°¥s and girls could have told us that

EXHIBITION

1918 had proved a plentiful year. The
pupils were able to offer an exhibition
of the worlc not only in the garden, but
also in the sewing-room. Invitations
had been extended to parents and
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friends, and the School Boérd awarded Hamelin, 3rd; Marie Mercier, 4th.

$15.00 in prizes. Their promise to in-
crease the amount next year is a proof

The good will of all was rewarded,

and in consequence the other 24 gar-

A GROUP OF PRIZE WINNERS—ST. LAURENT SCHOOL

of their satisfaction. The happy win-
ners were :i—
Leopold Gareau, 1st prize for garden-
_ing; Edmond Coutu, 9nd ; Marie Chart-
rand, 3rd; Lucien Coutu, 4th; Eva
Bruce, 5th.
Marguerite Mougin, 1st prize for
sewing; Valeria Gareau, 2nd; Yvonne

deners received 25 cents as an en”
couragement. The children certainly
must have experienced the same sat1s-
faction as their elders at a harvest-
home. Our soldiers were not forgotten,
and a part of the exhibits was set asid®
to be sold for the Red Cross.

LORETTE CENTRE SCHOOL FAIR

On October 10th, the Lorette Boys’
and Girls’ Club held their second fair,
which was a great success. Owing to
the fair weather the attendance was
good.

There was a good show in the gar-
dening, canning, cooking, poultry, pigs
and calves contests, but there were but
few exhibits for the sewing contest.

Our inspector, Mr. A. L. Young,
spent the forenoon at the fair and
proved satisfied of the work done by
the pupils. He specially noticed with

what delicate taste the exhibits were
displayed.

We were disappointed to see that he
was called to some other duty in th,‘?
afternoon and we were deprived of
presence for the best part of the daY:
We, however, extend to him our mos
sincere thanks. ;

Mr. Villeneuve and Mrs. LongV}H'3
acted as judges and gave many priz®
to the children.

The Lorette Centr® pupils scoring the
highest number of points were: Misse

'




A METHOD IN ARITHMETIC 351

Yolande Gendron, Alice Lagimodiere,
Flarie Sarvie, Marguerite Dufresne and
M. A. Desvrey.

In the afternoon most all the mem-
bers of the club took part in the dif-
ferent races, plays and patriotic drill
that had been prepared.

A sum of $100 was voted by the

council of the Municipality of Tache as

rewards for the members of the club.
By four o’clock all dispersed, the

parents delighted over the sucecess of

their children, and the pupils greatly

encouraged by the prizes won, and all

resolved to do better still another year.

Yolande Gendron

Special Articles

- A METHOD IN ARITHMETIC

A request has been made by young
teachers, who have had no training, for
Something to help them in their work.
What they ask is suggestions as to
method of presenting the ordinary
studies of the school programme. The
Normal School is issuing bulletins to
meet this need, and three of these may
be had on application. They cover
Reading of the first year, Spelling and

usic. Other bulletins will appear in
due course.

The following suggestions on the
teaching of primary arithmetic will
have little value for such teachers as
have had regular Normal School train-
Ing. These had better keep to the sys-
tem they have learned, since it is im-
Dossible to combine two systems satis-
tactorily. :

It will be recognized that there are
Several modes of introducing number,
all perhaps &équally worthy of commen-

ation. It is quite likely that arith-
Meticians, like musicians, are so consti-
uted that each is sure his method is the
nly right one even to the minutest de-
3ll. No such claim is made for the
tOurse here outlined, but yet it may be
91 value for those who know nothing
better.

When fo Begin

In early life children have experi-

€es in counting objects, dividing

€m into equal groups, or into threes
thd fours, As they change money they
become acquainted with certain num-
ser relations, particularly such facts as
TTO=10;  254-25=50; 4X25—=100;

2X10=20, and so on. They also learn
most of such combinations as the
doubles of numbers up-to 104-10=20,
and even a few higher combinations
such as 12-+12=24. Add to this, they
learn that a pie=two half-pies, and
that an apple divides into four quar-
ters. From personal experience at meal
times, and from observation of their
surroundings they pick up and remem-
ber some facts such as 3+1=4;
3—1=2, and so on. In some cases, also,
they are fortunate enough #to learn the
value of arithmetical terms such as
and, times, less than, more than, and
perhaps get a rough idea of relationship
between standards of measurement,
such as 7 days make a week, 24 hours
make a day, 60 lbs. of wheat make a
bushel, 4 quarts make a gallon and so
on. Children entering school vary very.
greatly as to the knowledge they have.
It is found that those who have prac-
tically no knowledge of the kind refer- -
red to can do little in formal number
study. Because of this, a teacher may
find it necessary to devise games and
plays to supply young pupils with ex-
periences that will be of value to them
as a foundation for the study of num-
ber.

Until children are seven years of age
their study of number should be purely
informal, derived from daily experi-
ence. After that time they may begin
to systematize their knowledge. Fx-
perience has shown that pupils gain
time by attempting the work of grades
I and IT in the second year. Six-year-
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olds are too young for formal number
study. Of course, when an older pupil
enters grade I he may be quite ready
for number. It is very absurd to put a
boy of twelve at studying systematie-
ally the number facts up to ten, when
he can equally well do work in numbers
up to one hundred. For the purposes of
this diseussion we shall suppose pupils
are seven years old, that they are of
average intelligence—having reached
the sceond grade
speak English freely.

The Old Way and the New

Now, the old-time plan was to teach
first of all the reading and writing of
numbers up to billions and quintillions,
and, as the boys said, up to ‘‘dillions.”’
With this went Roman notation. Then
came the four simple rules with exer-
cises that filled a slate from frame to
frame. Now, all this is changed. The
first study is that of numbers below
ten, then that of numbers to twenty,
then the group from twenty to one hun-
dred. After this the formal rules are
taught in order, but the totals usually
do not go beyond the thousands. More-
over, as cach of these groups is studied
there are imtroduced quite informally
the terms used in measurement, such as
inch, foot, yard, square inch, square
foot, mile, pint, quart, gallon, bushel,
hour, day, week, month, and’so on. In
“other words, as the truths of number
are learned they are applied to prob-
lems containing the terms of meas-
urement usually required in life. A
teacher soon realizes that country chil-
dren have a knowledge which many
city children lack. The reverse is also
JArue in some respeets. The practical
problems cannot be obtained from a
book. They must grow out of life ex-
perience.

Numbers 1-10

A simple plan is to study these in
their natural order, though teachers
should not ignore the fact that some of
the higher combinations may be known
from experienee before some of the
lower ones are met with. A good order
of treating a number with a class is to
relate it to the numbers below if in
order. For example, 6 will be related
to 5, then to 4, then to 3. and so on. The
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relation of 6 to 5 takes such forms as
6 is one more than what number? What
number put with five makes six? How
many fives in six? and so on. The re-
lation of 6 to 3 takes such forms as 6 is
three more than what number? 6 is how
many threes? 2 threes are how many?
Three is what part of 62 ete. There is
an advantage in giving problems in all
the forms mentioned and in other forms
that will suggest themselves, because
one difficulty of a pupil is to get com-
mand of the language employed in
number. And though all the problems
touching the relation of 5 to 6 are, in
a sense, the same problem, the language
employed differs from question to ques-
tion, and the mind of the pupil, if" it
does not act automatically, moves dif-
ferently in response to each question.
Now there is always a danger that the
mind of the pupil will act mechanically
if all the problems relating to 6 and 5
are asked in succession. The teacher
will guard against this by inserting,
from time to time, problems on the
numbers already mastered.

The very essence of this method is
that pupils must think their way to re-
sults. They do not learn and remem-
ber that 4 and 2 make 6 by repecating
the sounds over and over, nor by visual-
izing the figures 4 and 2, nor by visual-
izing groups of dots, nor by counting
objeets.. They proeoed by an effort of
thought—rolatmo‘ the new problem to
some knowledge they already have as
the result of previous study. For in-
stance, they may think ‘‘4 and 1 make
5, and another 1 makes 6; thercfore 4
and 2 make 6.’ Or they may think ‘4
and 2 is the same as 2 threes, which 18
6,”" or ‘2 and 3 make 5, thercfore 2 and
4 make 6. This is what is meant by
saying ‘‘the truths of number shoul
be diseovered by thought.”” And one
should not be too dowma‘rlc in demand-
ing that thought should always flow in
fixed channels. A good illustration 0
this 1s taken from the next group ©
numbers, 10-20. Suppose a pupil werc
asked ‘“How mueh are 7 and 8¢ His
mind might say ‘““T'wo sevensg are 1‘4’
and therefore 7 and 8 are 15,”" or 7
and 3 of the 8 make 10, and 10 and the
other 5 of the 8 make 15.” In Plthe
case the pupil is using known truth t0
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discover unknown-—and that is a rough
explanation of what is meant by think-
ing,

And so pupils proceed from number
to number thinking their way. At every
stage in the process the truths discov-
ered are applied to what are known as
practical problems. For instance, ‘“4
cabbages and 2 cabbages are how many
cabbages?”’ ‘‘Three pairs of boots
make how many boots?”’ ‘““‘How often
are two inches contained in 6 inches?”’

Because thought power is empha-
sized in all this work the teacher will,
from time to time, make use of such
questions as, ‘“How did you get it?”’
Pupils must learn that they are ex-
pected to do two things—to get results
and to explain how the results are
obtained. Of course, the work of ex-
planation may be overdone.

All the number work at this stage is
conducted orally. There is no need for
blackboard work, no seat work, no
copying of columns of figures. Good
brisk class work is quite enough,

Now arithmetic is taught not simply
because it is a means of developing
bower to think clearly and to express
the results of thought, but because it
as a very practical value in the affairs
of life. Therefore the practical prob-
lems given should have for the pupils a

real meaning. Every term employed

Should have a content. For this reason
It will be well in school to make much
Use of practical measurement. The

foot-rule, the pint and quart measures,

the standard weights, the common coins
Should all be used in class work, and
Continual reference should be made to
€ measures used in the home and in
the market place. This thought should
€ in the mind of the teacher as she
deals with the senior grades. There
are dozens of terms used in some of the
text-books in arithmetic that have no
real meaning for the pupils. It gives
a0 arithmetic an air of wisdom if it
Containg such expressions as ‘‘Egyptian
onsols”’ and ‘‘super-tax,’’ but it is un-
8lr to ask children in any grade to
Work problems that have no real sig-
Uicance, Therefore, along with number
Study, there should be practical study
measuring, trading, counting. It

was no extravagance of thought which
prompted one teacher to set up on the
play-ground of the school a toy store,
nor was it an error on the part of an-
other teacher to make use of a crok-
inole board in the class-room. Both of
these teachers asked pupils to think
their way to answers, but every prob-
lem asked had a real meaning.

Numbers 11-20

There are many opinions as to the
order in which the facts of number from
11-20 should be presented. Some people
believe in presenting the additions
and subtractions first, and the mul-
tiplications, divisions and fractional
parts afterwards. Another class be-
lieve that the first facts are the
even divisions such as 646, 747, 8-+8,
ete., and that all other combinations
should be derived from these. Still an-
other class of teachers say that the
numbers should be presented in order of
magnitude and dealt with Just as
the numbers below 10. Of this class
there is a well-known school of teachers
who urge that each of the numbers
above 10 must be thought of in relation
to 10, since we have a decimal system
of expressing numbers. It is necessary
to pause a moment to consider this
claim,

In arriving at the number of fours in
17, shail a pupil say ‘I know 4 fours
are 16, therefore 4 fours and 1 make
17%2°"  Or shall he say ‘“17 is 10 and 7.
The fours in 10 are 2 and 2 over, and
the fours in 7 are 1 an 3 over, therefore
the fours in 17 are 3 and 5 over, that is
4 and 1 over?’’ Please do not laugh at
this. The advoecates of the method are
very much in earnest. They tell us
that it is logically absurd to think of
17 as anything else than 10 and 7 since
that is exactly what the word seven-
teen means. Our answer to that is just
this, that for purposes of counting, sev-
enteen is surely 10 and 7, but that 17
is just as much 16 and 1 or 15 and 2
or 14 and 3 as it i1s 10 and 7. We can
always, for purposes of calculation,
substitute for 17 any equivalent. That
is the meaning of thinking. Thinking
is getting out of a difficulty by using
knowledge alrecady aequired. There.
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fore, if T am asked the fives in 17, I sub-
stitute for the number 15 and 2; if T am
asked the fours in 17, T substitute 16
and 1; if T am asked the sevens, I sub-
stitute 14 and 3, and so on. Substitut-
ing one term for another is the essence
of much mathematical thinking.

And so a good order of presentation
of numbers from 11 to 20 is to proceed
just as with numbers below 10, follow-
ing any order with each number that
may seem to be fairly exhaustive. For
example, 12 may he considered as made
up of additions of smaller numbers.
This may lead to 11 and 1, 10 and 2, 9
and 3, and so on. The subtraction is
another form of this relation. Then
will ecome the divisions which are
naturally related to additions and sub-
tractions. How many 11’s in 12; how
many 107s, ete.? When it comes to
sixes, fours, threes and twos, there will
be extended drill, because the frae-
tional idea is made prominent. Thus,
how many fours in 12?7 4 is what part
of 129 Two fours are what part of 12¢
What is two-thirds of 122 From 11 take
away two-thirds of 12, and so on.

Now, this plan, if worked out thor-
oughly and carefully, will answer quite
as well as any other, for it includes all
that is neeessary, and emphasizes the
fact that pupils must think their way to
the solution of problems. Yet the
. teacher need not use such a plan. She

may follow the plan used in the first
ten numbers. The number 16 will be
treated just as the number 6, being
measured by the numbers below it one
by one. Thus: 16 is 15 and how many ?
15 and 1 is how many? How many 157s
in 16?7 and so on. Then will follow 16
"in relation to 14, 13, 12 in succession.

,.:‘;_%\’Vhatever method is used, two or
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three things are important. First of all
the endings should be thoroughly
known. In other words, the addition
table should be thoroughly mastered.
When a pupil finds that 4 and 3 make 7,
and that 14 and 3 make 17, he should be
drilled on this until he knows it with-
out thought. The way to drill is not
to have pupils repeat the sounds 4 and
3 make 7 over and over again. Familiar-
ity comes through use—through repeti-
tion of thought rather than repetition
of sound. In the second place, the facts
of the multiplication table should be
thoroughly known and used to the full
in diseovering other truths. Nothing is
more important than this. If a pupil
has discovered that three fives are 15,
he shall be drilled on this fact through
use until he will never forget the com-
bination, and he should use his knowl-
edge freely in diseovering the threes or
fives in 16 or 17 or 18. In the third
place, the work in praetical problems
should be continued, and especially
should there be exercises in all forms of
practical measurement. And, as said
before, the problems of the school
should have as close relation as possible
to the problems of life.

Now, during this stage, it is possible
that a little board work may be done.
No harm will eome from working with
figures if the class work in number 4s
still the important thing in teaching.
But nothing is much worse than for
children to spend hours in eopying long
columns such as 154-9=18; 16=+-3=1;
I 4=12,

Tt is not possible within the limits of
a single paper to enter upon a discus-
sion of the method of dealing with
numbers from 21 to 100.

DRAWING OUTLINE

" @rades VII and VIII

Use  9”x12” paper except where
otherwise directed. A booklet of draw-
ings to be made during the year. See
that name, school and grade appear up-
on Inwer left-hand corner of each sheet.
- Practice—Color-Schemes. Aim: to
show pleasing color combinations and
their application.

Practise making color schemes ac-
cording to the following plan: Upon
6/x9” manilla paper arrange three
oblongs 2”x4”. 1In each of these plan
three small shapes, ecircles, squares,
triangles, ete. Color the oblongs with
oreyed tints of any standard colors,
leaving the small shapes blank. In
these small shapes make pleasing color
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schemes, using a greyed hue, analogous
to the background with shades or tints
of its complementary (greyed).

Practice—Exercise to illustrate mass
and space.

Square a sheet of printer’s paper.
Fold into quarters. Fold the resulting
small square- on the diagonal from
centre to corner. Cut or tear out por-
tions of the folded paper to form a pat-
tern with pleasing divisions of mass
and space.

Practice—Unit Making.

Upon manilla or printer’s paper
practise making design units in various
shapes from drawings of parts of plants
previously made . (United not to ex-
ceed 24”.) Try to think in terms of
mass and space.

Grade VI

Color exercise to illustrate hues of
color. Upon 43§”x6” manilla paper make
simple shapes (cireles, oblongs, ete.),
to form the corners of a triangle, using
a larger size at the top. In the upper
- shape paint standard yellow. Beneath
this show (1) yellow with a little green
added, (2) yellow with a little orange
added. Repcat this exercise, using
other colors and their neighbors.

Problem.—Have the elass complete
the color chart by the addition of hues
of color in their logical positions be-
tween the standards. Proceed as in
first chart exercise in September.

Practice.—Precede the unit-making,
but tearing or cutting squares of prin-
ter’s paper into simple patterns to illus-
trate mass and space.

Unit-making.—Form squares, circles
and triangles( of about 1), make units
. of design by modifying their outlines
and by breaking up their masses. Prac-
tice lessons should be worked upon
43”x6” in pencil with masses filled in.

Grade V

Use 6”x9” manilla paper exeept
Where otherwise specified.

See that pupil’s name, school and
€rade appear at lower left-hand corner
of each sheet.

- blackboard.

355

Practice: Cross-stitch Pattern.—Dic-
tated lesson.

1st. Take a strip of 9”x2” white
cross section paper. Find centre and
fill in central squares with ecross
stitches to form a cross (St. George’s or
St. Andrew’s). Add to or modify this
cross to form a design unit. Repeat in
both directions to form a border.

2nd. Make an original border for
working in cross stitch.

Problem: Bag.—Near the bottom of a
sheet of 6x9” manilla paper, rule hori-
zontal and vertical lines 14” apart, to
form cross sections according to width
of border already planned. Work out
the pattern in light pencil lines. Tint
whole of paper and color the pattern
with a shade.

Or Dutch Bonnet.—Square a shect of
12”x9”” manilla paper into 9”x9”. Rule
into 9 three-inch squares. Cut off from
one side a strip 13 wide. Fold the re-
maining 13” strip backwards upon bon-
net and decorate with a eross-stiteh
border as on bag. Complete in eolor.
Jut out the two corner squares at the
back. Flaps may be allowed for con-
strueting.

Grade IV

Use 6”x9” or 43”x6” manilla paper
as specified. All work must show
pupil’s name, school and grade in lower
left-hand corner.

1. (a) Teach the terms horizontal,
vertical, oblique, angle. (b) Lettering.
Have large line letters placed upon
See  Graphic Drawing
Book No. 4, page 30. Lesson on making
letters composed of horizontal and ver-
tical lines only, using pencil and cross
scction paper. (e) Lesson on making
letters containing oblique lines.

2. (a) Tile. On 43”x6” paper rule a
square 4/x4” for a tile, and rule it into
sixteen squares. (b) On the above die-
tate a simple geometric pattern; see
page 36, Graphic Drawing Book No. 3.
(¢) Repeat with an original tile design
and color the square with a tint.

3. (a) Color the design for a tile with
a shade of the color used. (b) Rgvlew.
(¢) Review.
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4. (a) Practice work. Practise hori-
zontal and vertical brush strokes in
color. (b) Upon 43”x6” paper rule an
oblong with double lines a quarter of
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an inch or less apart. Praetise painting
a color within these lines to form a

band decoration suitable for a purse (to
be made later). (c) Review.

Grade III

Use 44”x6” manilla paper unless
otherwise directed. All work should
bear pupil’s name, school and grade at
lower left-hand corner. Each child
should have a ruler.

1. (a) Oral review lesson with colors
chart on primary and secondary
(standard) colors, with reference to
tints of the same. (b) Practice lesson
to illustrate the production of a stand-
ard color and a tint. (c¢). Review with
another color.

2. (a) Teach terms, horizontal, ver-
tical, oblique, and angle. (b) Brush
work exercise on horizontal vertical
_ and oblique lines. (¢) Review terms as
above, and measurements on ruler—
inches and half inches.

3. (a) Special Booklet: Fold a sheet
of printer’s paper lengthwise down the
centre for booklet cover. On one side
of the paper set off inch spaces on the
long edges. On the short edges set off
spaces of one-half inch and one inch
alternately. Rule horizontal and ver-
tical lines from point to point to form
a checked pattern. (b) Shade portions
with ruled strokes to bring out the pat-
tern. (c¢) Construet a booklet for
spelling, using printer’s paper folded
lengthwise and the above cover.

4. (a) Blotter-pad with corners. —
(a) Measure, fold, and cut four two-
inch squares of manilla paper. Crease
on diagonals on one side. Turn paper
over and crease on one diameter. * Open
paper and bring ends of diameter to-
gether so that two triangles result.
Press triangles together to make corner
for blotter. (b) With portfolio card
8”x4” and a blotter of same size, make
a blotter-pad, pasting the corners on
the under side. (¢) Decorate:the corn-
ers.

Grade II

Use 44”x6” manilla paper except
where otherwise directed. All work
should bear pupil’s name, school and
grade upon back of paper.

1. (a) Exercise on the making of a
tint. Make a pale blue wash on 43”x6”
paper.. (b) Free arm movement or
brush work exercise. (¢) Make a green
wash. :

2. (a) Paint blue and green washes
on same sheet for landscape. See
Graphiec Drawing Book No. 1, pages 19,
20. (b) Paint yellow or orange sky
with green or brown land. (c¢) Review
either of the above.

3. (a) Free arm movement or brush
work exercise. (b) Practice work. Fold
434”x6” paper into sixteen oblongs. Tint
the four central ones. (c) Dictate the

decoration of the ends or centre of

above painted oblong for a rug.

4, (a) With brush and color tint an
oblong shape for a rug, without creas-
ing the paper or using pencil guide
lines. (b) Decorate ends or centre with
an original design. (¢) Review.

el e e
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AN HISTORICAL SCHOOL RECORD

What is the history of your school?
Many of us have a smattering of Greek,
Roman, English or Canadian history,
but very few of us have given a thought
to anything of apparently so small ac-
count as the history of the average
school (rural or urban), in which the
lives of the future citizens of our fair
Dominion have been and are being
moulded day by day. .

In this short article it will not be
necessary to prove that the moral and
physical fibre of our people will largely
depend upon the training received at
school. The splendid achievements of
the thousands of boys who have left
our shores to fight for the world’s free-
dom have borne noble testimony to
their early training.

Is it not, therefore, worth while to
keep a yearly record of every school
tabulated for information under the
following headings :—

1. The trustees— men who have
(sometimes for 15 or 20 years), freely
given their time to look after the finan.
cial and other interests of the school.

2. The inspector—who faithfully re-
borts on the progress of the school
from year to year, both to the local
trustees and to the Department,

3. The teachers—who have labored

lovinely and conscientiously to bring
their scholars up to the required stand-
ard, and who frequently take a very
active part in advancing the social in-
terests of the community.

4. The number of scholars enrolled
from year to year, with special mention
of those who have distinguished them-
selves in the higher grade examina-
tions.

. Remarks on scholars who distin-
guish themselves in their life’s work—
names of boys who served in the great
war—when a new school was built, ete.

The writer of this article—a teacher
of many years’ standing in Manitoba—
has compiled such a record of the
school in his district, and it shows on
about six pages, in a nicely ruled port-
folio, the school history of 30 years.
This record is to be kept in the school
building where it can be referred to by
all. Tt forms a link with the past, and
it will not allow to be forgotten the
names of honorable men and women
who have only done what they con-
sidered ‘‘their bit”’ towards the gen-
eral good of the community in which
they lived. For a very moderate sum
blank records suitably bound for hang-
ing on the school wall can now be ob-
tained.

EDUCATION

. There have been many voices crying
In the scholastic wilderness by meang
of the press, and there has also been
mueh strenuous preaching and effort of
ate ahout compusolry education, not
“uly in the Provinee of Manitoba, but
roughout the vast Dominion.

Lam here, too, as one of the humblest
Pupil-country-teachers in a far and
Solated distriet among a foreign ele-
Mment,
I am aware that if I enter upon

iscussion  on education, I am
Peading on a very delicate ground ; but
¥nce education is an ocean of unlim-
Iteq Vastness, it offers wide room for
B €as; 5o here I am oqu expressing'a
W of the thoughts which helped me in

a

pushing forward education, but what is
more, in gaining trust and confidence
of the whole settlers. I hope they will
not be either tiresome or out of place
to the readers of The Journal.

I am not going to indulge in polemics
or try to write about standardizing
systems (far from that); neither I am
going to discuss whether compulsory
education is a necessity or not, as the
whole wide world knows it and now
fully demands it.

Just a glance at any book of educa-
tional statistics shows that the most
backward nations, the most unpro-
gressing countries are those in which
the percentage of illiterates is the high-
est.
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Compulsory education has come and
was bound to come, as the new and up-
growing generation needs it and de-
mands it. It has come among all elviliz-
ed nations.

Departmental authorities of eduea-
tion fully know and understand the
position and responsibility of the far
distant country school teacher who is
working and laboring perhaps under
very trying conditions owing to the
isolated  situation which naturally
keeps the young teacher out of touch
with the up-to-date ways.

Though I taught Polish and Ruthen-
ian children for two years, I never un-
derstood them till I eame here. I am
living cut out, as it were, from all
English-speaking families, and this has
given me an opportunity to study the
ways, manners and habits of these
peoples, and also their natures, charac-
ters and dispositions. I shall speak of
parents, teacher and pupils.

With regards to the parents:—

Y have the greatest admiration for
the Polish and Ruthenian parents, and
the numerous instances of the anxiety
they have shown to have their children
educated, has often struck me with sur-
prise and encouraged me greatly.

T do not hesitate for a moment to say
that practically every Polish and
Ruthenian parent wishes and desires to
see his boys and girls progressing so as
not to be in the same handicapped posi-
tions which perhaps most of them find
themselves.

The majority of them recognize the
importance and necessity of education,
and that education is the greatest
means (if not the only one), towards
success in this world of continual pro-
gression.

The Polish and Ruthenian parents
are all that can be wished, but here let
me add one word, they are of a very
sgnsitive nature, cautious and suspi-
cious.

They seem to have a peculiar way of
their own in accepting and reasoning
out propositions which from time to
time are put forth to them; but once
they see and fully understand the
cause, they are all there with their
heart and might.

They are entirely different from

English-speaking people not only in
ways, manners and costumes, but also
in their ways of thinking.

They have to be approached in a
cautious and tender way if trust and
confidence and co-operation are to be
won, but onee these are gained, in my
way of thinking, they are the humblest
and most responding and respectiul
parents I have ever met.

Nothing is left undone and nothing
is good -enough till they pay or show
the respect due to your laboring
amongst them. (And this I know from
experience.)

Once their confidence is gained they
acknowledge your preachings as law,
and they sincerely adhere to them.

There are, of course, the indifferent
types amongst them, whose passivity
arises from sheer ignorance and who
are selfish and unscrupulous; but this
class of people is to be found in all
countries. '

In a few words, I have found out
that the Polish and Ruthenians are not
what we sometimes paint them, but in-
st ead they are very progressive people,
law-abiding, aiming at all round im-
provement.

Now to my fellow country teacher :—

Here T do not want to say anything
about the salary the country teacher
should receive, but I consider that a
meagre salary is simply a blot to the
refined and delicate profession. Now
salaries keep the teaching profession a
trade (and a very poor one at that),
when it is really a profession—a pro-
fusely noble, delicate and responsible
profession. :

The country teacher, and especially
the teacher of non-English speaking
pupils, has certainly many widespread
difficulties to cope with, and, as I have
said before, they are too numerous t0
be enumerated, but my fellow teachers
know them too well and need no fur-
ther explanations.

One of the first vital points which the
country school teacher has to face 18
this: that he is working and living 12
an entirely different environment from
his own. (Here, of course, I mean th¢
teacher who is far out in some isolate
school district surrounded with dil-

ferent foreign characters and with
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searcely any person able to give him
the information which now and then
he may need about the district.)
It is here in such cases that the teacher
must show his robust character, his
patience and perseverance, and his
courage and determination to spread
and promote edneation.

It is here under these circumstances
that the teacher has to be very cautious
and eareful in his way of gaining con-
fidence and trust, in establishing a solid
grip of the district. It is here where
he needs a noble but robust heart, a
kind but iron will, if he wants success
and co-operation of the distriet.

Needless to say, it is very tiring and
slow work, but it will be doubly repaid.

The teacher who goes out to a new
district where everything is crude,
coarse, raw and unrcfined, must have
patience and perseverance, )

He must realize that the cause, the
only reason of his going out, is nothing

. else but to mould into eivilization the

settlers, and to educate and refine the
children.

He must put aside all selfishness
and pride, and mix freely with the
whole distriet.

He must bring to his mind that his
work is noble and doubly so if done
concientiously and with honest zeal.

Some day or another his work will be
well repaid.

As T have said before, the Polish and
Ruthenians are not very hasty and do
not accept things easily, but persever-

anee works wonders amongst them, and
in due time makes the teacher succeed
in obtaining a good, solid, firm hold of
all the parents and children.

The teacher must also try to be
sociable. He must do the work of a
missionary in education.

Now a word about the pupils :— .

The Polish and Ruthenian boys and
girls are very difficult specimens to
handle, especially when they have
never been used to go to school, but
when onece they are brought under con-
trol, 1 consider them just as good
material as our English - speaking
pupils.

Their general aptitude and readiness
to learn the English language and copy
the English ways and manners, has
often struck me with admiration.

They are very sensitive and humble
and obedient, but if control or discipline
has not a firm hold on them they are
almost incorrigible.

Physical punishment is but a mild
remedy amongst these children, but
many are the ways of punishment
which the teacher can find adaptable
to the different dispositions.

As a conelusion, T may perhaps be
allowed to express my congratulations
to the organizer of such newly formed
school districts for the sucecess that has
attended his efforts to build ‘‘our
second line of defense.”’ )

Lewis Inglott, P.C.E,,
Asquith S.D. 1844,
Galicia, Man.

UNIVERSITY MATRICULATION

At the request of a number of second-
ary school teachers the address of Dr.
- A. McIntyre in introducing a reso-
lution to revise the matriculation stand-
ard is given practically as it was de-
livered,” The addresses in reply and
those which supported the resolution
Were all of a high type and kindly in
SPirit, The whole problem has been
Yeferred to a sub-committee of the
Ouncil in the hope that common
ground may be reached.
'he motion which I ask permission
O Introdnee iy ‘““That the curriculum
°f the University be revised so as to

make it necessary for a student enter-
ing upon or continuing in the course
leading to the Bachelor’s Degree in
Arts to have a knowledge in addition to
Bnglish of only one of the following
languages: Latin, Greek, French, Ger-
man.”’ )
It is scarcely necessary to explain
the motion. In a word, it means that
Latin shall be removed from the com-
pulsory group of studies to the optional
group, and that a knowledge of only
one foreign language shall be de-
manded for matriculation and for
securing a degree in arts. It does not,
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however, prevent any student from tak-
ing two or more foreign languages. In-
deed it may be expeeted that for a time
most students will choose the two
language option. In British Columbia
where the door is wide open, only thir-
teen out of 694 students who presented
themselves took the one-language
option. In many of the universities of
the United States, however, where
options are more common than with us,
a great percentage of the students
matriculate with a knowledge of only
one foreign language, and where there
is perfect freedom of choice, the prefer-
ence is not usually for Liatin, although
the number preferring that language is
gradually increasing. '

The motion presented to you does not
2o so far as the practice of most Ameri-
can State Universities, but it is a de-
parture from the usual practice in the
Motherland and the older provineces of
Canada. Tt is offered as a first step to-
wards bringing our curriculum into
line with modern requirements. There
is perhaps equal reason for placing
other subjects which are now in the
compulsory group in the optional
eroup, and there is certainly every rea-
son for including among the options
some studies that have now no recogni-
tion at all. But these are matters to be
discussed at another time.

It has also to be said that we are not
asking just now to alter the matricula-
tion in so far as it applies to entrance
to Medicine and Law. In some univers-
ities-it is stipulated that those entering
upon Medicine should have Latin or
Greek. Other institutions are equally
insistent that the foreign language
studied shall be modern. It is quite
common for the entrance examination
for Medicine to differ from the exam-
ination which admits to Arts. There is
perhaps, except for those who tabulate
returns, no great advantage in uniform-
ity.

Among the reasons which have
prompted us to present the motion are
the following :—

1. The present requirement of two
foreign languages gives in these days
too great prominence to foreign lan-
guage study. The curriculum is badly
halanced. It is a matter of record that
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students preparing for matriculation
spent 40% of their time in the study of
foreign languages. Sometimes the fig-
ure reaches 70%. With those prepar-
ing for the ministry or for certain pro-
fessions it might be desirable to give
much attention to foreign language
study, but it seems {0 us wrong to de-
mand of all students what might be
quite proper for some,

2. This study of two languages is un-
fair in many cases to the foreign lan-
guages themselves. Most students in
High Schools get but a smattering of
two languages. The low standard of

admission to the University and the

number of failures to reach the stand-
ard indicate this. If attention were
given to only one of the languages
something really worth while might be
accomplished. It seems to be a very
wise regulation in many of the Ameri-
can universities which demands from
students that if they present two units
of a foreign language they must be of
the same language. It is hardly fair to
load students with burdens that are un-
reasonable and then to call them dul-
lards becaunse they fall by the way. Ex-
President Eliot stated the case well in
the Atlantic Monthly:

“So that the student who abandons
Latin when that prescription has been
fulfilled has not made a really thor-
ough acquaintance with Latin, and has
therefore wasted a large part of the
time he has devoted to it, In other
words, the present prescription in
schools and colleges is against the in-
terest of the greater part of the pupils
and students who submit to the pre-
scription. Only those who would have
chosen Latin without prescription
escape injury from it.”’ .

3. The present requirement is unfalr
to other studies, and particularly to
English. A principal of one of our
secondary schools has said that the
students taking the practical arts
courses average from 10 to 20% better
work in English than those who aré
striving to study two foreign lan-
guages. The reason for this it is no
difficult to understand. There is need
for more attention to English, an
teachers will give this attention if they
are not robbed of their time. And the
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demand that every student in the Uni-
versity shall have a knowledge of two
foreign languages means that a greater
number shall be lamentably weak, not
only in English, but in other branches.
I wish that the members of this Couneil
knew just how much geographical in-
formation and world-knowledge gener-
ally is possessed by some of those who

have been compelled to turn the edueca- .

tional prayer-wheel for so long a time.
‘We wonder if the university appre-
ciates how thoroughly it dominates the
high schools and dictates their time
tables. It is not surprising that there
is some unrest,

4. The requirement of two languages
is unfair to certain students. Three
classes of these may be mentioned. First
of all are those who are lacking in
linguistic talent. It is as unreasonable
to expect some students to make a
showing in language as it is to expect
others to make a showing in music. A
university gains nothing by trying to
foree all minds into one mould. It is
not necessary that all students should
cat from the same plate. It is enough
that they enter the university with
good appetite and power of digestion.
Our present regulation may suit you
and me, your children and my children,
but that is no reason why we should im-
pose our will on others. We are too
autocratic and take ourselves too ser-
iously. Other people have their rights
which are conferred by nature, and per-
haps early association. The question
the university should ask is not, “‘Does
the student. know two foreign lan-
guages?’’ but ‘“‘Is he able to follow suc-
cessfully any of the courses the univers-
1ty has to offer?”’ We are not asking
that any one be prevented from study-
Ing two languages, but we are asking
that those, who by nature are better
fitted to follow another course, should
have some liberty.

A second class of students who feel
the unfairness of the present regula-
tion is comprised of the great body of
Young people up and down the country
Who have had no real opportunity to
study the two languages. Many of
these are bright and capable, and have

nowledge in other ways often beyond
that of the ordinary matriculant. They
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are anxious to go on with university
studies. Why should they be debarred?
Their fathers and mothers are paying
for the support of this university. The
doors should be open to their children
as well as to children from the larger
towns and ecities. It seems to us that it
is the duty of a university to reach as
many young people as possible and not
to exclude them by unreasonable and
unnecessary restrictions.

The third class of students who feel
the unfairness of the present regula-
tion comprises those in the Technical
High Schools who have chosen what is
admittedly the most educative course
in these schools today—the practical
arts course. There were 152 students
in this eourse last year, and no less than
51% of these expressed a desire to take
advantage of university privileges.
These are among the brightest young
people in our city, and the university
would be honored by enrolling them as
students.

Does it recognize that by its regula-
tion it is discouraging and (for those
who would take wuniversity training),
prohibiting the study of practical arts
and the fine arts? That is surely the
case, since it 1s impossible for any
student to take either of these branches
and continue the study of two foreign
languages together with all other
studies necessary to matriculation. It
is possible that there is as much eduea-
tion and culture in the making of a
dress or the baking of a pudding as
there is in the conjugation of a French
verb or the declension of a Latin noun.

T have not heard that the state univers-

ities across the line, which recognize
work in practical arts, in fine arts and
commercial branches: have lost any-
thing in dignity. Nor have they lost
favor with the people.

5. Another reason why the present
requirement seems to us unreasonable
is that it exalts Latin to a position of
pre-eminence. There was a time when
the ancient languages rightfully
claimed a position of this kind. For
those following certain professions they
are still of great practical value, and
none will deny their value to most
students as a means of culture. Yet in
these days when the world is changing
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its outlook, and when nationalism is
broadening to internationalism, it is
necessary that some of the best minds
in Canada shall be able to communicate
freely and directly with leading spirits
in other lands. Apart from this it
seems to many that the culture to be
derived from the study of a modern
language, if faithfully pursued, has ad-
vantages for very many people that the
study of ancient languages cannot
claim.

Most of us perhaps have a strong
leaning towards the ancient classies.
Indeed we hold for them a certain rev-
erence that cannot easily be displaced.
Yet we are not everybody, and we
surely have no right to impose our will
upon others. This was recognized by
President Hadley, of Yale, when he
said, in regretting that Greek was no
longer as popular as formerly.

““Colleges cannot teach a thing to a
public which does not want to study
it. We must meet the facts as they are.
‘We cannot help solving the problem of
today because we like the problem of
yesterday better.”’

6. Still more weighty than any of the
other reasons given is this, that our
present curriculum is no longer in har-
mony with the gpirit of the times. It
was Premier Lloyd George who said,
‘‘The less we talk of the theories of the
past, and the more we deal with the
realities and needs of the present, the
better national progress we shall
make.”’ It is casy to make an applica-
tion of these words to education.
Surely it is necessary for one to know
something of the past in order that he
may comprehend the present, and fore-
casf or prepare for the future. The
trouble with most of our foreign lan-
guage study as now carried on is that
it does not give an introduction to the
past, but just such a smattering of in-
formation as induces academic pride.
I speak now only of those who take the
minimum of language, but this includes
the great majority of students. We
may as well recognize that the world is
taking stock of institutions these days,
and the university, as other institu-
tions, is being asked as to its contribu-
tion to society. The years to come re-
quire men and women of the highest

attainments in commerce, industry, art,
and all other fields of practical en-
deavor. The word ‘‘culture’’ may be
overworked. -

7. Perhaps, however, to some of the
Council, though not to others, the
strongest reason for revising our curri-
culum as suggested in the motion, or
even in a more radical manner, is the
fact that progressive universities every-
where are moving in this direction. It
may be interesting to have a few par-
ticulars:

A. Great Britain.

As might be expected there is little
departure from tradition in the uni-
versities of the Motherland. The col-
leges of Oxford demand Latin and
Greek for admission. Cambridge has
no regular matriculation examination,
but at the previous examinations a
knowledge of both ancient languages
1s demanded. The University of Lon-
don makes Latin or Greek com-
pulsory, and it is possible to obtain a
degree in arts with a knowledge of only
one foreign language. The University
of Durham has two forms of degree, one
in ancient languages, and another for
such students as take one ancient and
one modern language. The Scotch
universities admit students with a
knowledge of Latin or Greek and one
other foreign language. The Irish
universities have practically the same
standard of admission as the Secotch.
The syllabus of the five great modern
universities, Manchesier, Liverpool,
Leeds, Sheffield and Birmingham, is
very instructive. There are three com-
pulsory subjects, and three selected—
one of the three being a foreign lan-
guage. There is a rider to this, how-
ever, each of the universities imposing
some restriction. Manchester requires
Latin for those entering upon the chief
honor courses; Liverpool demands
Latin or Greek before a degree is
granted; Leeds demands Latin; Shef-
field makes Latin compulsory at the in-
termediate examinations; Birmingham
demands Latin and a modern language.
It will be noticed that Birmingham
alone insists upon our present require-
ment. It will also be noticed that each
of the five universities has departed
from the traditional curriculum appar-
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ently endeavoring to meet local or
modern conditions.

The most significant thing in the
Motherland, however, is not the fact
that the younger universities have chal-
lenged the time-honored courses of
study. It is rather that, right in the
old eentres of learning, leading spirits
are urging an emphasis upon modern as
opposed to ancient languages.

Benson, of Magdalen College, a clas-
sicist among classicists, has this to say:

“There is no longer room for both
the classical languages. Greek is rele-
gated to the specialist; Latin, if re-
tained at all, is only for ‘boys of lin-
guistic gifts.” Precedents are thus
ruthlessly swept away, for the older
universities have always held so firmly
for eompulsory Latin and Greek that
they have set the tone of all British
secondary schools. Everything points
to modernization of the courses of
study; to a curriculum in which the all
important thing is that men and women
should know ‘‘the actual cbdnditions of
the modern world’”’ and should be
aequainted with national ideas, life and
activities.”” Dr. Benson’s idea of the
new curriculum is this, ‘‘English thor-
oughly taught, at least one modern lan-
guage taught to the point of use;
science on general lines; geography
carefully and fully; history in outline;
mathematies, including arithmetic for
practical utility, and algebra to initiate
the pupil’s mind into symbolic handling
of problems.”’ '

B. Canada and New Zealand.

Here again the newer universities
are departing from the practice of the
older. Alberta admits on one foreign
language, but gives and requires in-
Struction in one other before gradua-
tion. Tt does not at least attempt to
dominate the high schools. British
Columbia has a wide-open door of

entrance. ‘New Zealand, progressive in

education as in all else, recognizes one
oreign language.

C. The United States.

Ex-President Eliot has well summed
up the situation in the United States in

ese words:

“A survey of present conditions
Shows that most of the State Univers-
Ities require no Latin of candidates for

the degree of Bachelor of Arts, either
for admission or in college. It is, in
general, the endowed colleges which
are persisting in the requirement of
Latin. The universities bearing a state
name which retain a Liatin requirement
either for admission or in college are,
with one exception, universities in
southern states. That exception is the
University of Vermont, which is not
really a state university. The imme-
diate reason that most state univers-
ities have abandoned all rcquirements
in classical languages for admission is
that they desire to maintain close affili-
ations with the public high schools.”’

In a letter received from Dr. S. P.
Capen, specialist in higher education of
the Bureau of Education, Washington,
and which I place on the table for the
information of members of the Council,
there is a summary of the requirements
for matriculation and for the bachelor’s
degree in arts of fifty state institutions
and fifty private or endowed institu-
tions.

(1) Only nine of these make Latin
compulsory for matriculation.

(2) Latin and another foreign lan-
guage is preseribed by two or three.

(3) Ancient and modern language is
preseribed by two. It is to be noted,
however, that some of these institu-
tions which do not insist upon a foreign
language requirement for matricula-
tion make some demand before the B.A.
degree is issued. For example:

(1) Ten institutions require Latin
and Greek or Latin or Greek.

(2) Eight require Latin and another
foreign language.

(3) Ten specify ancient and forcign
language.

(4) Bight require ancient and mod-
ern language. ]

(5) Latin as a single subject is not
demanded by any. :

Among the universities that have
their doors wide open to students are
56 well-known institutions among
which are Arizona, Arkansas, Illinols,
Indiana, Towa, Michigan, Minnesota,
Nebraska, North Dalkota, South Da-
kota, Ohio, Wyoming, Leland Stanford.

Most of these universities admit on a
certificate from an acecredited high
school, but they also admit by examina-



364

tion Usually they require 15 units. A
common division is English 3, foreign
language 2, mathematics 2, history and
eivies 2, and science 1, with electives 5.
In the majority of cases work in home
- economics, freehand drawing, manual
training and shopwork, stenography
and bookkeeping is accepted; the con-
dition being that two hours of labor-
atory work be ranked as equivalent to
one hour of ordinary class instruetion.
Where students study foreign language
it is common to find such a regulation
as this, ‘‘Both units in the same lan-
guage.’’

The following regulation from Le-
land Stanford Junior is suggestive:
““The proper co-ordination of high
school subjects for the individual pupil
is regarded as primarily a problem for
the secondary school. The university
is prepared to recognize for entrance
credit any subject having an estab-
lished place in the secondary school
curriculum in which adequate instrue-
tion is given, and which is pursued to
satisfactory results. No prescription
other than English is made. Candi-
dates desiring to study mathematics
must obviously offer such elementary
mathematics as is not taught in the
university. Candidates desiring
to study Latin should offer at least two
entrance units in that subject.”” (This
is just what we have asked, that high
schools have a free hand in determin-
ing their programmes; that pupils pre-
pare along the line of their definite
needs; that preseription be limited.)

From all this it will be seen that the
American state universities as a whole
seem to take the reasonable ground
that what should be required from
students entering a university is ability
to enter upon the courses offered,
rather than attainment in arbitrarily
selected subjects, and that a degree
should be granted not because one be-
fore entering the university has dab-
bled in several foreign languages, but
because during his attendance of four
vears he has done creditable work in
some worthy field.

Now I am convinced that objections
will be taken:to the motion, and T am
not going to forestall these excepting
on-two points:
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1. It may be said that there is no
proper substitute for a second lan-
guage., The answer is, give more of one
language; give more English; admit
equivalents in practical work. Let us
get away from the assumptions that
university privilege is for the few, and
that there is something sacro-sanct in
the study of languages. Let us make
the university open to the people and
to all the people. Any good study in
the secondary school may be accepted
in lieu of the second language. Per-
sonally I am in hearty accord with Le-
land Stanford Junior, which preseribes
English alone, but I am not asking the
Couneil to go that far.

2. It is said that Latin will die, Well,
it has had a place in the sun for cen-
turies, and if it eannot now stand on its
own merits in competition with other
tongues it should die. I have no fear of
that kind, however. I am convinced
that it has attractions and advantages
that will always commend it to
students. It needs no bolstering by way
of compulsory legislation. In the U. S.,
where there is an open field, the num-
ber taking Latin is on the increase, and
the leading advocates of classical study
fear that too many are attempting
Latin. This is what is said by Bennett
and Bristol, probably the best known
advocates of the teaching of the ancient
classies and the highest authority on
method: ““‘Latin is good for those
whose gifts enable them to profit by its
study. Tt is not, however, capable of
popular distribution like so much flour
or sugar. Beeause Latin is a highly
effective instrument for the training of
certain minds, we must not think that
the efficiency is contained in the sub-
ject per se. Observation con-
vinees me that many parents and pupils
labor under a serious misconception on
this point and that many are ambitious
to study Latin whom nature has not
endowed with the capacity to benefit
by its pursuit. The present enormous
inerease in the number of Latin pupils
in our American secondary schools
seems to justify calling attention to
possible dangers in this directiorn.’’

3. It is said that some other degree
should be granted to one-language
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students. Reason and experience are
opposed to this. There are a dozen
courses open to the students of the
university and yet they all lead to the
same degree. No one would think of
withholding a degree from a student
taking a mathematieal course rather
than a classical course. Why should
one plead for a difference of a very
minor nature—a difference at matricu-
- lation between a smattering of two lan-
guages and a fairly thorough knowl-
edge of one? We are asking that a
student be free to select one or more
than one, and that there be no penalty
for selecting the single option. .
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Columbia College has recognized the
absurdity of granting more than one
degree. The only degree it now grants
is that of Bachelor of Arts. It leaves
the granting of other degrees to the
colleges affiliated or associated with it.

The whole problem in a nutshell is
this: TIs this university to be for the
few or for the many? Is it to encour-
age pupils to take advantage of higher
education, or is it to discourage them
right in the beginning? If we do not
open our doors freely there will be a
demand for some other institution that
will.  Are we ready to face such a de-
mand ?

THE MID-SUMMER EXAMINATIONS

The Committee wish to call attention
to the following points:

1. Candidates showed general weak-
hess in answering questions not involv-
Ing translation, e.g. points of syntax.
This led to the impression that the
translations were, in many cases, mere
memorizations.

2. Carelessness was shown in deter-
mining the exact meaning of a question,
€.2. when the explanation of a mood, a
tense, or a case was required, the can-

didate was usually content with nam-
ing the mood, tense or case, which was
worthless as an answer.

3. The Committee would once again
emphasize the need of idiomatic Eng-
lish in translating.

4. The work in sight translation
showed general improvement over that
of the previous year. Teachers should
continue to lay stress on this importan®
branch of the work.

My Days
God gives me all my days, like pearls to string
Upon life’s silver thread.
And I must keep them pure and fresh and fair,
For so the Master said.

Each morn I string one, pure from God’s own hand.
Proud of their beauteous light

I pray for strength to keep them so till night,
Fair for my Father’s sight.

And T must keep all sin from out. my life
To keep my pearls white.

Their purity is dimmed by all deceits,
Made fairer by the right.

And when at last my silver thread shall break,

And life for me is o’er,

And God has led me on until T stand

Upon the other shore,

I know, that God will know, I bravely tried,
To keep my pearls bright.

And He’ll forgive me for the dimmed ones
And crown me with the white.
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Children’s Page

Rustily ereak the crickets;
Jack Frost came down last night;
He slid to the earth on a star beam,
Keen and sparkling and bright.
—Thaxter.

The Fir Tree

O singing wind,

Searching field and wood,
Canst thou find

Aught that’s sweet or good—
Flowers, to kiss awake,
Or dewy grass to shake,

Or feathered sced

Aloft to speed?

Replies the wind,
““T cannot find o
Flowers, to kiss awake, 1
Or dewy grass to shake, :
Or feathered seed,
Aloft to speed;
. Yet I meet
Something sweet,
When the scented fir,—
Balsam—breathing fir—
In-my flight I stir.
—Edith M. Thomas.

EDITOR’S CHAT

Dear Boys and Girls:

Here is grey, chill November upon us
again, with its taste of winter in the air,
but with its sunny days, too, for
November, like everything else that
seems black and dark in the world, has
a sunny, bright side as well, and for all
of you who are young and happy
November is only a pathway which
leads through ‘“‘naked trees and wail-
ing woods and meadows brown and
sere,’’ to that glorious white day in the
distance—Christmas. This year, as be-
fore, we will be so busy in November
that we will hardly have time to look
out of the window or to feel the chill
winds. Most of us have had an unex-
pected holiday and we can well imagine

what good use you have made of it.
You have been outdoors a lot, we know ;
you have been knitting and cooking
and sewing and carpentering and plan-
ning your Christmas boxes. Perhaps
some of you who have lost the dear
soldier you used to send to fecl you are
out of all the planning and happiness,
but don’t be! Make up your parcels
and write your letters and send them to
some lonely man—there’s always some-
one who needs a parcel—and the Red
Cross in your town or one of the church
societies will be glad to give you the
name of some lonely soldier who will
appreciate your good things all the
more because he expected them 80
little. Remember in packing your par-

’




HOW T AM GETTING READY FOR CHRISTMAS

cels the sugar restriction—only one
pound of sugar and a pound of candy
in each parcel, but be sure and put in
other nice things to make up. You can
buy little waxed papers jars now that
will hold jam or butter or marmalade
nicely, and be sure to put in raisins,
and, above all,. a letter! From what
the Editor hears from returned men,
letters are even more welcome than
parcels.

Nowadays we can begin to feel that
this will be the last year we will have
to send parcels overseas, for at last,
after four long years, victory and peace
are in sight—and we can even begin to
dream about what the world will be
like when there is no more terrible war.
What a great deal we have all learned
in these last four years—even the
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youngest of us—and what a lot we will
have to learn when peace comes and
the men come home, and many who are
eripples and blind will have to begin
life all over again. There will still be
lots of opportunity for boys and girls
to make use of all the wise things about
sceds and pigs and vegetables; and
stooking and stacking and threshing,
and cooking and packing and knitting,
and writing and sewing and being gen-
erally useful and happy, that they have
learned while their fathers and broth-
ers were winning the war in France,
Egypt, Siberia, and on the great ocean
ways. And so in grey November we,
like the wind in our little poem, will
try to ‘‘meet with something sweet,”’
and to do this we must be busy as bees.

OUR COMPETITIONS

December story to be in by Novem-
ber 15th, ‘‘The Story of a Hero Air-
man.,”’

January story to be in by December
15th, “‘An Original Christmas Poem.”’

The prize for this month goes to
Juliette Henrotte, Deer Horn School,
This little girl is only nine years old,
but she has written a good letter with

several ideas for getting ready for
Christmas that may help you all.

We give honorable mention to
Teddy, Tommy and Paddy Fitzmaurice,
St. Rose du Lae School ; Esther Patter-
son, Iilsic Baker, Stonewall; Jessie
Brickell, Deer Iorn; Marie Ange
Dioune, Olive Dumontier, Jean Dan-
eault, St. Joseph’s School.

HOW I AM GETTING READY FOR CHRISTMAS

As T sec cach day the leaves turning
brown and yellow and falling one by
one to the ground, it reminds me that
the beautiful summer is gone and win-
ter, with all its pleasures and holidays,
Wwill soon be here. But the best of all
holidays and-the one to look forward to
most is Christmas.

We are all very busy at home now,

ut in my spare minutes I'm making
Preparations for Christmas and its holi-
ays. I've pressed many of the fall
Caves and also some of the garden
flswers.  With green and red paper, I
am making holly to decorate the house
With. [’ve stored away a lot of hazel
Nuts and I'm going to try and keep
em for my friends on Christmas Day.
e have preserved all kinds of fruit
and pickled lots of vegetables.
t school I am learning to work with

raffia, and I can make many gifts of it.
I also learn to sew and crochet. I would

like to know how to knit, and then I

could make some nice warm socks for
the poor soldiers in the trenches.

We are soon going to write our let-
ters to Santa Claus, and I hope the war
will not stop him from giving us what
we ask.

I don’t like the cold days of winter,
but I certainly wish it to come for the
sake of Christmas Day.

Juliette Henrotte,
Age 9 years,
Deer Horn, Man.

Christmas is coming very quickly; it
makes boys and girls think how they
will prepare themselves, and they speak
of this feast every day, telling what
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they will do and thinking what kind of
presents Santa Claus will bring.

I think I will be ready for Christmas
because I thought of it soon enough. I
will spare all my money that I gained
during the summer to be able to buy a
present to surprise Papa and Mamma
and some of my companions who are
poor. I think that my poor comrades
will be happy and will forget their sor-
Trows.

I have the job to feed the turkeys; I
will fill the trough of feed so that they
might be fat enough to kill one for din-
ner and to give one to one of the poor
families of the parish.

I will try also to be good and do all
my duties, that the Infant Child might
be pleased with me.

Jean Daneault,
Grade VI, Age 13,
St. Joseph, Man.

It is a very busy time now. The men
are working at the threshing so that all
may have bread. We are studying hard
at school so that we may improve a lot
in writing and reading to please our
parents and our teacher. I took some
things to the club and got prizes for
them that will make a little more money
for Christmas. I always look forward
with great interest to the coming of

Christmas, and do all in my power to
make and save money to buy presents
for my father, mother, and brothers and
gisters, and my best school chums.
Papa always gives us some money for
helping to dig potatoes, and the harder
we work the more money we get. We
put our choicest vegetables aside and
see that they are not used until the
great feast. It is my job to look after
the hens, so in the fall I pack lots of
eggs in oats in the cellar. I want
mamma and my big sister to be able to
make lots of things for Christmas. I
always keep five or six of the biggest
and fattest roosters. We have already
started. Time comes I hunt through
the catalogue to choose the presents we
think are suitable and within my
means. I get my big sister to send for
my father’s and mother’s presents be-
cause I do not want them to know what
I am getting for them. I must not for-
get to give part of my money for those
who have no mammas or papas to look
after them, and give them presents, did
also send my share for the soldiers.
Thus will I make others happy and find
my own reward in seeing them happy.
Teddy Fitzmaurice,
Age 10, Grade V,
St. Patrick School,
Ste. Rose du Laec.

THE TWO DORMICE

Part II

It was a fine day, and Mr. Dormouse,
feeling tired of being shut up in the
little house so long, thought what a
nice change it would be to go for a
ramble,

‘‘Good-bye, my dear,”’ he said to his
wife. “‘I am going for a run in the
wood. My legs feel quite stiff, and per-
haps I shall find an acorn that has been
left over since autumn. If I do, I shall
bring it home: it will taste fresher than
those we still have in the storeroom. I
hope you will not feel dull while I am
away.”’

Off ran the little dormouse; but he
did not go very far, for his legs were,
as he had said, somewhat stiff, and he
soon grew tired. Then, there was not
an acorn to be found; and every beech-

nut had been carried off by their neigh-
bors, the greedy squirrels. So he made
his way slowly home, thinking, as he
went, how pleasant it would be to rest
for a few days longer beside his little
wife in their snug nest.

But when he lifted the curtain that
hung before the door, lo! the nest was
empty : Mrs. Dormouse was nowhere to
be seen! He called and he looked, then
he squeaked again louder than before,
but still she did not come.

All that night the little fellow
watched and listened, hoping she would
come back ; and all next day he ate only
half a beech-nut, so anxious was he for
the return of his comrade. But at
length, when many days had gone by,
he was forced to believe that something
had happened to her: that one of the
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wild things of the wood had eaten her,
or that she had been caught in a trap,
and she would not come back any more
to the snug nest in the hollow of the
old beech-tree!

Now, what had become of Mrs. Dor-
mousc? Well, that morning, after she
had bidden her mate good-bye, the
little dormouse looked around the nest,
then said to herself: ‘‘How untidy it
is! There are the shells of that acorn
Dor had for breakfast, scattered all
over the place! And that morsel of
bean,—I am afraid it was I who left
that lying about. I really must make
things more tidy! And what better
chance could I have to do a little spring
cleaning than today, when I have the
place to myself!”’

First, however, Mrs. Dormouse went
to the store-room to see if there was
enough left of their winter supply to
last until the spring things came in.
Yes, there was plenty, she thought, if
they were very careful. Next, she
went back to the nest, and set to work.

It did not take this smart little house-
wife very long to make it look as fresh
and neat as a new pin. Then, fecling
rather tired after her busy morning,
and meaning to take a short nap before
Dor came home, she curled herself into
a soft ball, and was soon fast asleep.

She had not been many minutes
asleep when she was awakened sud-
denly by what seemed, to the sleepy
little mouse, a terrible hub-bub outside,
and she uncurled herself to listen.

““There are sure to be dormice about
this beech-tree,”” said a voice that, to
timid Mrs. Dormouse, sounded very
loud and very alarming.

“Yes; and here is a mnest right
enough!”’ said another voice, just as
rough and loud as the former. At the
Same instant the curious grass curtain
Which hid the door of the Dormouse
dwelling was dragged aside, a hand
rudely forced its way into the tiny

-Opening, a loud voice cried in glee, ‘T

lave wot one!’”’ and behold, our poor
little dormouse was a prisoner, at the
mercy of two thoughtless schoolboys!

Soon after this Mrs. Dormouse found
lerself shut into a horrid wooden cage.
There were hars on every side; there
Was a rough box in which lay a few

stale beans and dried peas, and a wheel
that went round and round in the most
tiresome way as often as she put a paw
upon it. There was a wisp of hay in
one corner of the cage; and this was
the only bed she had to lie on, instead
of the soft nest from which she had
been taken, in the hollow of the big
beech-tree!

For a good while the two boys came
nearly every day to the old tool-shed in
the garden, where they had placed the
cage on a bench, to visit their little cap-
tive, and to bring her food and water.
They used to stand and laugh at her
attempts to get off the cruel wheel,
which kept going round and round all
the faster the more she tried to get
away from it, until at length she just
tumbled down to the floor of the cage,
too weary to lift her tiny paws any
more.

Thus the time went on till autumn.
Then one day the boys came to the tool-
house as usuél, and stood talking be-
side the cage.

““We shall not need to bother about
it any more until spring,’’ said one. -

““No, indeed!”’ replied the other.
““Sec how stupid it is! It is going to
take a fine long snooze!”’

Mrs. Dormouse was really very.
sleepy, and felt too dull to understand
what was meant. Sure enough she did
fall asleep very soon after, and did not
wake up properly for a long time.

Meanwhile poor Dor was very lonely
without his little comrade. Indeed, he
was rather glad when the long summer
days were gone, and autumn came
round. The red and bronze and yellow
leaves fell off the trees, the delicate
fern fronds grew dry and brown; there
was hardly a flower to be found in all
the wood except here and there the
meek, golden-cyed daisy! Then Dor
erept into his nest, where he eurled
himself up, with his long tail round him
like a little fur boa, and went fo sleep.
His sleep was so sound that if it rained,
or hailed, or snowed outside, Dor did
not hear or heed!

The winter passed slowly by, until at
Jength the birds began to sing once
more, and the sun peeped now and
again through the bare branches of the
big becch-tree. Here and there, in shel-
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tered spots, primrose buds wunfolded
shyly, as if not sure of a welcome; on
the mossy bank in the wood the fern
fronds wuncurled timidly, the violets
opened their purple eyes and dark
green leaves. In the snug nest in the
tree, and in the wooden cage in the
tool-shed, the two dormice awoke about
the same time from their long, deep
sleep.

Dor’s first race was to the store-
room, for he was very hungry. Then
he thought of his little comrade, and
he wished she were back with him
again. But the sun was shining so
brightly, the young buds and opening
leaves had such a fresh sweet smell,
that little Dor could not be sad for long.
So he scampered up and down his tree,
full of joy and gladness because winter
was really past, spring had come, and
the lovely summer days were not very
far away.

When Mrs. Dormouse first awoke she
forgot she was not at héme; and she
was about to say something to Dor. But
then she remembered; and she wished
she could go to sleep again, and forget!

She crept slowly out of her bed of
rough hay, and looked about her. She
was hungry, and very thirsty; but
.there was neither food nor water in
the cage. The last drop of water had
evaporated long ago, and she had eaten
the last stale morsel of bean a month
before. The two boys had, as they said,
left her to have her sleep out, then for-
gotten all about her. Poor little dor-
mouse !

She ran to and fro in her prison, ery-
ing with hunger; but, alas, there was
no one to notice that small squeak! At
last, when she was almost tired out, she
pushed against the door of the cage
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which the boys had forgotten to fasten.
It flew open, and the little dormouse
was once more free!

She scrambled quickly off the bench,
raced out at the tool-house door, along
a winding path, and through the gate
that led into the garden. After what
was to this small animal a long, long
Journey, she reached the wood where
stood the big beeeh-tree in which was
her nest.

How did she find her way? Ah, for
the answer to that question you must
go to the swallow that year after year
flies across land and sea back to her old
nest in the thatch of some cottage roof;
you could learn it from the creatures
who fearlessly and wunerringly, yet
without any visible guide, cross deserts
and plains where there is not so much
as a tree or shrub to mark the track.

How glad these two little dormice
were to be together once more! The
dry peas they had for dinner that day
tasted as sweet as if they had been
green from the garden ; their last acorn,
which Dor brought from the store-room
in honor of the oceasion, was nicer,
surely, than any acorn had been be-
fore!

Mrs. Dormouse gave the nest a good
cleaning that night before she slept.
Dor told her it was not worth while,
sinece it would need to be thoroughly
done up later on, or they might even
build another. But tidy Mrs. Dor said
she must have her house neat and nice,
no matter if she were going to move
next day.

I think it is not unlikely that the
busy little pair did make a fresh nest
before the autumn set in; but I am al-
most sure it was in the same snug spot,
in the cleft of the big beech-tree!

There is a life in every school which is felt rather than seen or heard. It
is that life which constitutes the soul of a school,

It is the conquest that comes after effort,—this is the factor that gives one

strength and confidence.

But when defeat and failure follows failure, it is

weakness that is being engendered—not strength.

As the tadpole, deprived of its tail, fails as a frog to develop the hind-legs,
so surely does the human soul, deprived of the nourishment proper to each
period, fail in realizing his own native possibilities.
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Seléc_ted | Articles

THE TRUE CONQUERORS

There is nothing which the adversar-
ies of improvement are more wont to
make themselves merry with, than
what is termed the ‘‘march of intel-
lect’’; and here I will confess that I
think, so far as the phrase goes, they
are in the right. It is a very absurd,
because a very incorrect expression. It
is little calculated to deseribe the oper-
ation in question. It does not picture
an image at all resembling the proceed-
ing of the true friends of mankind. It
much more resembles the progress of
the enemy to all improvement. The
conqueror moves in a march. He stalks
onward with the ‘“‘pride, pomp, and cir-
cumstance of war’’—banners flying—
shouts rending the air—guns thunder-
ing—and martial music pealing, to
drown the shrieks of the wounded, and
the lamentations for the slain. Not thus
the schoolmaster, in his peaceful voca-
tion. He meditates and purposes in
seeret the plans which are to bless man-
kind; he slowly gathers round him
those who are to further their execu-
tion—he quietly, though firmly, ad-
vanees in his humble path, laboring
steadily but calmly, till he has opened
to the light all the recesses of ignor-
ance, and torn up by the roots all the
weeds of vice. His is a progress not to
be compared with anything like a
march—but it leads to a far more bril-
liant triumph, and to laurels more im-
perishable than the destroyer of his

species, the scourge of the world, ever
won, :

Such men, men deserving the glorious
title of Teachers of Mankind—I have
found, laboring consecientiously, though
perhaps obscurely, in their blessed vo-
cation, wherever I have gone. I have
found them and shared their fellow-
ship, among the daring, the ambitious,
the ardent, the indomitably active
French; T have found them among the
persevering, resolute, industrious
Swiss; I have found them among the
laborious, the warm-hearted, the en-
thusiastic Germans; I have found them
among the high-minded but enslaved
Ttalians; and in our own country, God
be thanked, their numbers everywhere
abound, and are every day increasing.
Their calling is high and holy; their
fame is the prosperity of nations; their
renown will fill the earth in after ages;
in proportion as it sounds not far off in
their own times. Each one of thesec
great teachers of the world, possessing
his soul in peace, performs his ap-
pointed course—awaits in patience the
fulfilment of the promises, and resting
from his labors, bequeaths his memory
to the generation whom his works have
blessed, and sleeps under the humble
but not inglorious epitaph, commemor-
ating ‘‘one in whom mankind lost a
friend, and no man got rid of an
enemy.”’

—~Brougham.

A PUPILS’ CIPHERING CLUB

Maurice Forwalter

I teach fifth and sixth grades, and
ciphering is one of my hobbies. During
the three years that I have taught
school I have encouraged ciphering, but
not until last year did I organize things
on a definite plan. I tried to find in-
formation about a eiphering club, but
being unable to do so I used my own
ldeas entirely. '

First, I gave a few ciphering contests

to arouse interest. This does not take
long in an average school, provided the
contests are well managed. After the
interest was created I had the following
membership cards printed:

Convoy, Ohio, e 191

This certifies, that (pupil’s name) is

a member of The Pupils’ Ciphering
Club.
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A member must be able to perform
any five of the following nine require-
ments in thirty seconds each.

1. Add a problem of thirty-six fig-
ures.

2. Subtract a problem twenty figures
long.

3. Square a number of four figures.

4. Divide a number of eight figures
by a number of two figures.

5. Work a single interest problem.

6. Add five mixed numbers.

7. Subtract two fraction problems.

8. Square a mixed number of two
figures.

9. Divide a
mixed number.

Signed (teacher’s name).

The qualifications for membership
were based on the time it took me to
work the problems. I gave a handicap
of one hundred per cent., that is, I
allowed the contestants twice the time
to work the problems that it took me.

Of course, I held ‘‘qualification

mixed number by a

matches.”” - These occurred, usunally,
during recess. Nearly every pupil

wanted to get a membership card. I
divided the requirements into ‘‘points,’’
and allowed them to qualify one point
at a time. Whenever a pupil qualified
in any one thing I put his name on a
card and checked the thing he accom-
plished. I kept this card myself.
Whenever he got another point I
_¢hecked it, until he had five; then I
signed the card and gave it to him.
As soon as six or eight had qualified,
I began with real practices. There was
no play connected with the regular
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half-hour meetings, as you will see. The
members wanted to stay after school
every afternoon, so I was obliged to

+ regulate and limit the periods.

Here is a specimen practice:

“Pyerybody to the board. Face this
way. When I count three, see who can
say the A B C’s first. Count from 1 to
50. Count from 50 to 1. By 25’s to
100. By 2’s from 100 back to 1. Face
the board and take erayons and erasers.
Close eyes. Multiply 48 by 12, Open
eyves and find mistakes,”’

T drilled them thus in each of the
fundamentals, then I let them work
with their eyes open. Part of the time
we worked for speed in writing figures;
for example, writing the figures from 1
to 25; or from 1 to 50 by 2’s. This
rapidity in the writing of figures is
very ‘essential in ciphering.

For an experiment, I taught them the
129% method in interest, and square
root. Several wanted to work square
root at all of our contests, but others
objected, on the ground that square
root was not one of the requirements.
Therefore I omitted square root from
the contests held during school hours in
which all took part. A good test is to
place a problem on the board, about 80
figures long and of two numbers, and
see how far the pupil can add or sub-
tract in one minute. Some of our club
members could add 150 figures, or
about 28 combinations. Several times
high school pupils came to the room
during noon hour and, group against
group, we had no trouble in beating
them,

STARTING DADDY T0O SCHOOL
Agnes Just Reid

It was a queer thing to suggest that
a great big, broad-shouldered Daddy,
who stood six feet three in his bare fect,
should start to school, and start in the
primary department at that, but this is
just what I suggested, or I might say
insisted, that my Daddy-Man should
do. .

It had long been a favorite pastime
of mine to spend an afternoon in some
primary room of the public school.
Even bhefore our children had given me

a new and ever-widening interest in
child lite, I had seen how mere babies
could talk with their hands and pro-
duce music with their feet, but I
wanted him to know, and I wanted him
to know it then—just then, before our
first born was started on a twelve-year
journey with paid instructors instead
of fond parents to guide him.

““Oh,”” he protested, ‘I feel so big
and awkward around a lot of little
yvounasters and lady teachers. I’ll take
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my turn when he gets to the high
school ; you oversee his education until
then.”” But I was firm in my resolve,
and reminded him that since the
Creator had seen fit to give to each
child two parents, He had doubtless in-

‘tended that the burden of training

them should fall equally on the twain.

So one afternoon, when he seemed to
have a few hours’ leisure, we went to-
gether to watch the primary kiddies at
their work—or was it at their play?
They were so happy that we could
scarcely tell.

We saw tiny tots rcad music as read-
ily as we had reeled off our A B C’s.
We saw them use their little bodies in
perfect accord with their little minds.
In a word, we saw them learning self-
expression; learning to give to the
world all the wonderful things that
would otherwise remain hidden away.

Their clear little treble tones rang
out so loud and high that they almost
set my tears ‘‘a-flowing’’—a chorus of
children’s voices always affects me
that way, I never can tell why. The
big man beside me was not moved to
tears, but he was not wondering any
longer why I had made him come, and
he was won forever hy the million

charms of the kindergarten teacher and
the good she was bringing to the
human race. He has never spoken of
her since that day by the indefinite
term of ‘‘lady teacher,”” but always as
““Miss ,”? with a sort of reverential
note in his voice. And I, being his
wife, know that he means, ‘‘That won-
derful person who knows so much more
about my boy, being his teacher, than
I do, being his father.”

As we rode home that day he said,
half to himself, ‘I wonder how many of
the fathers and mothers know what
kind of work those little tads are do-
ing. Why, they know a lot already
that 1 never shall know.”’

Thinking of his query, I asked the
teacher of the tiny band how many of
the parents ever visited her. She told
me that fifty per cent. of the mothers
came quite regularly, but that not ten
per cent. of the fathers had ever set
foot in the room. What a deplorable
shame that the order of things is such
that fathers think they are doing their
part tor their offspring when they have
provided them with food and raiment
and a place called home to shelter
them !

A VISIT TO A SCHOOL STORE

Marion

We arrived at the door of the big
sunny third grade room just as a group
of little Irst Graders began advancing
across the hall. They had been invited
to visit the new store which the older
children had made and stocked for
trade. The small visitors filed in
solemnly, and gazed in round-eyed
wonder at the wooden shelves filled
with all sorts of cartons, in front of
which stood several storekeepers, look-
ing very Dbusiness-like with their pads
and pencils, as they stood waiting to
supply any and every need.

This store was one of the things we
had come especially to visit, and we
were delighted to find it on view and in
full operation. At reeess the teacher

told us that the, supplies had all been
brought from home by the children,
and that the shelves had been built by

. Paine

upper grade boys in the manual train-
ing room.

‘We had been intending to investigate
the ready-made ‘‘Model Store Keep-
ing” outfit, which can be bought at a
reasonable figure, but after sceing this
home-made store we promptly decided
to have one, too, and this is what we
did. Our third grade was told in detail
about the store we had visited, and how
‘the little children came in to buy soap
and other things. In five minutes the
idea of having one in our room was sug-
gested by one of the boys, and in five
minutes more it had spread through the
whole class. Different children began
at once to tell what they would bring
on the following morning, and enthu-
siasm ran so high that it immediately
became necessary for the teacher to
stem the tide, lest she be swamped by
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a miscellaneous collection of empty car-
tons, bottles and boxes which would not
make a store at all. She made the ten-
tative suggestion that a small begin-
ning be made by having a butter and
egg store, or a cereal department. The
children decided in favor of dairy pro-
ducts, and after some discussion it was
learned that Blue Valley butter in half-
pound boxes was the brand most com-
monly used in their homes. It was
agreed that a start should be made with
these boxes, empty egg-cases which had
held a dozen eggs, and pint and quart
milk bottles. A compartment in the
teacher’s closet was devoted to this col-
lection, and a committee of three ap-
pointed by the class to attend to its
orderly arrangement. It was to be their
duty also to ‘‘set up’’ the supplies be-
fore school Wednesdays and Fridays,
the days when we were to play store.

During the time when the materials
were being assembled, the merchant’s
way of making change was thoroughly
taught; that is, subtraction by addi-
tion, so that if a purchase amounts to
twenty cents and the customer gives a
dollar, the formula would be, ‘‘Twenty
cents, twenty-five cents (putting a
nickel into the customer’s hand), fifty
cents (adding a quarter), one dollar
(adding fifty cents).”” This method the
children practiced until it became per-
fectly familiar.

In a little over a week the store com-
mittee reported that there were enough
boxes and bottles on hand so that we
could begin, They arranged these on a
table in the rear of the room, toy
money was placed in envelopes and dis-
tributed by another committee, and the
.buying began.

Lists were kept of the boys and girls
who made mistakes in buying and mak-
ing change, and the children decided
that any one whose name appeared
three times on these lists was to be de-
barred from being store-keeper until
improveinent had been seen. As the
position of store-keeper meant not only
wearing one of the paper caps which
had been made during a handwork
period, but also importance and re-
sponsibility, a real desire was evinced
for concrete practice in making change.
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The arithmetic text-book was therefore
ransacked for the pages about dollars
and cents, and these were worked over
conseientiously. '

A money game was introduced. One
at a time each child asked a money
question of some other child. Holding
several pieces of money -concealed in his
hand he might say, ‘‘I have forty cents
in my hand. What pieces of money have
1?7’ Or he might hold up a dollar and
ask, ‘‘How many nickels in one dol-
lar?’’ Or again he might say, ‘‘Show
me twenty-five cents with four pieces of
money.”” The child who gave the right
answer asked the mnext question. As
soon as this game had been well
learned, it was played in small groups,
each under a tried captain, so that there
could be more individual practice.

A few written lessons on money also
were given, of which this is a sample:

1. How many cents are there in a
quarter?

2. How many half-dollars make two
dollars ?

3. How many half-dollars are there
in a five-dollar bill?

4. How many pennies are there in a
five-dollar bill?

5. Can you count out a quarter in
three ways, using only dimes and
nickels?

6. How much is
cents?

7. How many nickels are there in 75
cents?

8. How much money is there in half
of a five-dollar bill?

By this time the children had decided
to add tea, coffee, cocoa and baking
powder to their store. Certain typical
brands were chosen, and all the cans
brought were of the same sort; for in-
stance, Royal Baking Powder in half
and whole pound eans which cost twen-
ty-five cents and fifty cents, and a
brand of coffee at twenty-eight cents.
Other things, like mateh boxes, cans of
soup and vinegar bottles were added.
We had a department of cleansers and
soap wrappers, the latter being pasted
around pieces of wood obtained from
the manual training shop. Another de-
partment was for extract bottles, and
another for cracker boxes. Each was

one-third of 75
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controlled by its own committee, which
passed on everything brought in, told
the children when they had enough of
any particular staple, and in general
kept the department in order.

Before long we had so large a store

.that it was decided not to put every-

thing out on any one day; so the play
was still further diversified by having
a change in the weekly display, for now
we had the store only on Fridays in-
stead of twice a week as we did at first.

We found that there were many dif-
ferent: ways of playing store. One day
each child was given a written order,
as:

1 half-pound box of baking powder.

3 bars of laundry soap.

1 pint of milk.

(The order slips were prepared by
the children.)

Another day each bought any two
articles; another time each must pay
for his purchase with a dollar. The
children themselves often suggested de-
viées for varying the buying. Nor were
opportunities for language work neg-
lected. Conversations between custom-
ers and store-keepers were worked out
upon the blackboard. Politeness of ad-
dress, definiteness in ordering, keeping
one’s temper, and brevity were all
talked over in much detail. The sources
of such produects as butter, milk, crack-
ers, tea and cereals, the copper, nickel
and silver used in making real money

‘furnished material for work in another

field.

But the end that crowned the work
was the original problems which the
children wrote after they had used the
store long enough to become familiar
These problems were

not the product of a few of the keener
minds, but were written by all the chil-
dren in the class. They showed a
thoughtful appreciation and a com-
mand of the subject surprising in chil-
dren seven or eight years old. Typieal
of the large number written are these
which follow:

A lady bought one box of Farina for
15¢, and one box of Dromedary dates
for 10c. She gave the man a dollar bill.
How much change should she get back?

If Wheatena costs 15¢ a box, how
much change would a lady get if she
paid a $2 bill for 5 boxes?

Oatmeal costs 18¢ a pound. How
many pounds can you get for 90¢?

A girl bought a dozen oranges at 36¢
a dozen, and she had only a quarter.
How much more money did she need?

Once, a lady bought smoked beef
which cost 12¢ a box. She was going to
give a party and she wanted 15 boxes
of it. How much did she have to pay?

Baked beans cost 10¢ a can. How
much would 100 cans cost?

Astor coffee costs 35¢ for one pound
and Domino sugar costs 48c for five
pounds. How much difference is there
between five pounds of Astor coffee and
five pounds of Domino sugar!

A boy bought for his mother a half-
pound of Royal baking powder for 25c¢.
How many pounds could he get for
$3.50%

The class work in making and solv-
ing these problems was perhaps the
most valuable arithmetic work of the
year, and proved as nothing else could
have done that the store was a really
vital project to the children of the
grade.

A PARENT-TEACHER ASSOCIATION
Eva M, Wilson

In a recent pamphlet, gotten out by
the Illinois Counecil of National Defense
are the following words:— ‘‘Many
people, possibly, say that this care of
women and children, this concern for
the women who work, and for the
babies of the state is not war time
Wwork ; and some women who volunteer
or service say they want to do some-

thing connected with the war and not
the same old thing that they have
always done. We contend, however,
that the problems of war are also the
problems of peace; they are only more
emphasized in times of war, and if we
would have our troops fight efficiently
abroad we women must see to it that
they fight with an easy mind concern-
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ing their families at home. We must
see that it is our province to care for
these families. Hunger and cold, de-
linquency and disgrace are not good
backing for the soldier at the front, and
if we would keep up the morale of the
soldier at the front we must keep up
the morale of their families at home.

‘We pass khaki-clad men every day
upon the streets; they are either at can-
tonments in training for service or are
on their way to the front to take their
part in the greatest conflict that the
world has ever seen. They are Ameri-
cans—so are we; they are fighting for
a righkteous cause—so are we; they are
called upon to give up their comforts
and pleasures, and, perhaps, their lives.
‘We are not called upon, no matter what
we do, to make any such sacrifice, but
the women of each state are asked to
unite in one big organization and to all
work together to win the war, We can
only do this by self-sacrifice, by hard
The
people across the sea have called to
America for help. Shall we respond:
““We are coming with millions -of dol-
lars and millions of men and millions of
pounds of food, with thousands of phy-
gicians and nurses, with ambulances
and hospitals and anaestheties and with
the will to erush Prussianism’’? 1f the
women make this response possible, vie-
tory will be ours. The rural woman
reads these stirring Jines and feels their
toree, but how few realize that they
have right at their own doors the gol-
den opportunity for serviee?

A year ago the war scemed very far
away, but today scarce a home, cither
urban or rural, but has felt the heart
strings tighten as son, brother, or hus-
band has been ecalled to the colors.
Since the beginning we have cagerly,
feverishly worked in the Red Cross
rooms, raised money, conserved food,
learned to like new and strange foods,
and studied First Aid. All these have
we done and still must do more largely
than before as the weeks go by. But as
we find more ways of service, as we
look through tear blinded eyes, at the
list of casualties day by day, have we
given as much thought as we should to
the little child patiently trudging back
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and forth between home and school?
He feels the unrest, he senses the sor-
row and terror, he anxiously plants a
war garden, buys Thrift stamps and
Iearns manfully to eat the mush and
corn bread because the big brother is
fighting for ““Uncle Sam’ and must
have the meat and wheat. We need to
remember that the school boy of today
is the soldier of tomorrow. Many criti-
cisms have been made concerning gov-
ernmental unpreparedness. The same
statement may be carried into the home
and school if mothers do not wake up
to the duty confronting them. Many
women when asked to help in some
home—line of defense have said they
prefer something connected with the
war and not the same old thing they
have always done. .

Surely, we will be doing war work
when we systematically prepare the
adolescent boys and girls for the re-
sponsibilities to be thrown on them so
soon—the boy of today properly safe-
guarded in health and morals and
trained for service will be a much bet-
ter hazard than the one who, like
Topsy, has “‘just growed.”’

Now that we are at war, the nation is
compelled to see to it that the young
children ecome up strong and hardy,
both in body and character, because the
future health of a nation can come only
from its children. The war time pro-
oramme of the Children’s Bureau of
the United States Department of Labor
outlines a policy which includes care of
bahies and mothers, enforcing of Child
Tiabor Laws, and full schooling and re-
creation. That the rural school has
sinned most grievously is a well known
fact. Dr. Thomas J. Wood says:

“City mortality has decreased and
rural mortality has inereased. The
former going down has crossed the lat-
ter going up, so that, today, the large
city, with all its slums and congestion,
(but these offset by efficient health sup-
ervision), is a safer place to live in than
the small town or country district.”’

According to Dr. Wood, large cities
have relied upon the rural communities
for fresh supplies of brain, blood and
brawn to make up for the deteriorating
effects of metropolitan life and, if the
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health conditions of the smaller com-
munities are not improved, the problem
of securing a sound supply of men and
women for the future will be a serious
one.

Dressler, in contrasting the life of
the European farmer and the farmer of
the U. S., reminds us that in the. older
countries the farmer lives in villages
where he has the opportunity offered
by village church; public garden and
halls giving him social life. ‘‘Co-opera-
tion, companionship, and social solidar-
ity brings satisfaction and content-
ment.”” BSuch opportunities are not to
be had in many of our rural commun-
ities at any cost.

The following is quoted from his
article on rural school houses
grounds: 1

““It would be false, however, to at-
tempt to picture country life as free
from all difficulties and discomforts, or
to imagine that the only thing neces-
sary to get the most out of life is to go
to farming. The best of all things have
never been brought together at any one
spot nor included in any one calling.
Many things which the city has are
vastly superior to anything of like kind
in the country; but it is just this need
for bettering conditions that should stir
all who are really seeking to reveal to
our rural communities the possibilities
of country life. Country life must be
made more enticing, more beautiful,
and more joyous.

““The fleld of service of the country
school must include the general needs
and longings of country people. The

rural schools must set themselves to the -

task of creating a more satisfying edu-

. cational fellowship in country commun-

ities., They must bring people together
for the sake of comradeship and for the
sake of community interests. They
must teach the economiec, social, hy-
of
civic unity and civie righteousness.
They must make it plain to all the
People that this is an age of co-opera-
tion and that we cannot live unto our-
selves without limiting our own hap-
Piness and endangering the success of
others,

‘“The publie school is the only insti-

and
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tution in which all are interested and
through which all may co-operate. The
school-house door must swing open
freely for all who would work for the
public good, and the schoolhouse must
be so constructed as to invite to-its
shelter all who seek for a larger vision
in anything and everything that may
contribute to the community welfare.
Above the door of every rural school-
house in this land some such legend as
the following should be inseribed and
through the work of patrons and
teacher its sentiment be woven into the
fibre of the people: ‘This building is
dedicated to the service of this com-
munity and to the common cause of a
better life for all.” *’

Here, then, is an actual duty at our
own doors. The rural women must
stand with the teacher in a programme
for betterment of the moral and physi-
cal life of the country child. The
teacher, almost without exception, is
willing, but more often than not is a
city produet, with only a Normal School
idea of country life. Alone, she can do
little ; upheld and assisted by mothers
and fathers she can and will be a
power. Cartoon 64 of the State Board
of Health shows the medical inspector
and school nurse supporting the public
school teacher, who, in turn, ralses with
both hands-the Loved Flag.

But, do you realize, fathers and
mothers of the rural boy and girl, that
the teacher of this great and wonderful
nation is standing heroically holding
that flag before the eyes of your boy
and girl with little support from medi-
cal inspector or school nurse? That
little girl, fresh from child-life herself,
is expected to hold the flag before your
children’s eyes with one hand, while
with the other she finds the incipient
tuberculosis, the whooping cough, the
unsanitary house, the under-fed child,
the boy who is eorrupting the morals of
your child, the subnormal! Truly, the
American farmer and his wife has an
opportunity for direet service second to
none. Community effort will bring
large results with less outlay of time
and strength, and a personal interest
taken in each school by an active
parent-teacher association would soon
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result in much needed legislation.
‘When the Illinois farmer decides that
a measure is necessary he proceeds to
legislate accordingly. The mission of
the rural parent-teacher association

could well be likened to an efficient

middleman.

A second cartoon of the Illinois
Health News is worthy of notice.
Tllinois is pictured as a fair woman
illuminating her garden for a birthday
celebration. She had hung lanterns
which stand for Infant Welfare, Illi-
nois Public Health, County Tuber-
culosis Sanatoria, State Department of
Public Health and Bureau of Sanitary
Engineering. Let us also give her an-
other lantern called Parent Teacher As-
sociation in Rural schools.

Dean Davenport in advising the boys
of the Reserve Corps going onto the
farm this summer says:

““Be a real member of the community
you enter. Don’t look down nor up to
others of your own age, but be a good
fellow in the best sense of the term. So
shall you avoid being either a Prig or
a Dub.”’

Why not make our rural commun-
ities of a fibre to be respected by all?
Parents and teachers working for the
good of each pupil will make for strong
men and women.

As I write these sentences the day’s
mail has brought to my desk a county

- paper with the following significant

sentence in the editorial page.

‘““What can be accomplished by the
“‘@et together’’ plan was well shown at
the parent teachers’ meeting Tuesday
evening, at the Eliza Kelly school.
That, in the near future, there will be a

» decided change for the better in the

conditions surrounding that school is
assured. For more years than one likes
to remember that school has been a
source of constant complaint, both from

parents and from teachers who were

obliged to do their work in it. Many
promises have been made, from time to
time, that conditions would be reme-
died, but these promises were not ful-
filled. It is idle now to try to fix the
blame. The encouraging point is that
the situation is to be cleared up before
the next school year begins and that
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will mean a renewed life for that sec-
tion of the city.”’

‘What a parent-teacher association
can do in one school can be duplicated
in others. An eminent authority upon
childhood says that:

‘‘The school itself is hampered be-
cause of the failure of home and church
to do their part.”

In no other way can the home and
school come together but in the actual
meeting of parent and teachers.
my firm belief that a parent-teacher as-
sociation in every rural school of Illi-
nois would bring about effectively two
needed reforms; viz.: an adequate law
providing for medical inspectors and
the presence of sufficient school nurses
for each county.

One of the chief difficulties encount-
ered by the health officer of a small
town is the opposition of the parent
and the doctor who informs a given
family of the presence in their midst of
a contagious disease, but who offers to
waive the quarantine sign ‘‘if the fam-
ily stay in.”” This wrong attitude will
soon become unpopular with a true
knowledge of facts on the part of the
parents. In the small town or country
school the expense of medical inspec-
tion might be made very light if aided
by eclose co-operation of parents and
teacher. One observer says two dollars
per child would cover the actual ex-
pense. This is small, and it seems
reasonable that this much could be ex-
pended upon the coming generation.

A large eastern state at the time it
made an appropriation of $150,000 for
health made one of $750,000 for its fish-
eries and game. We have been told by
Dean Davenport that as yet women of
Illinois do mnot need to go into the
fields, but nowhere has it been sug-
gested that we are not needed by the
child life. On the contrary one clergy-
man, noted for his broad views of life,
said recently in a farmers’ institute
that our foremothers taught her chil-
dren at her knee. The speeializing of
modern work has removed the child to
the little red school house on the cor-
ner, and it is eminently right and neces-
sary that the mother follow him there
that she may co-ordinate the various

It is |
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influences in his life, aid the teacher
and receive help from her, and fit her-
self for an active share in the working

out of community problems. Again,
then, I say a Parent-Teacher Associa-
tion in every community.

EDUCATION AND SOCIETY
From a Paper by J. E. Boodin

Education in the past has been
vitiated by two types of tendencies.
One has been the tendency to regard
eduecation as a merely passive process,
a process of imitation—the handing
down of the knowledge of the past as
a suit of ready-made clothes, irrespec-
tive of whether it fit the wearer. We
are trying at present to emphasize the
active, constructive nature of educa-
tion. However chaotic our efforts may
be so far, we are at least conscious of
the fact that education should express
the needs and tendencies of the devel-
oping mind and that knowledge is an
instrument in the creative realization
of personality.

Another tendency which we are try-
ing to work away from is the indi-
vidualistie conception of education. We
are becoming aware at least that edu-
cation is a social process and must fit
the individual for the team work of a
common life, The abstract individual
has gone into the limbo of the economic
man and so many other abstract en-
tities. It is through social education
that the individual must discover him-
self and his vocation.

Education as Preparation

Upon one thing we are fairly agreed,
that is that eduecation should be a pre-
paration for the later tasks of life,

It is evident that, in so far as we-

look upon education as preparation for
life, the aim’should be the mastery of
the material from the point of view of
participating more effectively and more
appreciatively in the social process. To
this end we must master the tools of

“eivilization. This has indeed become a

complex and seemingly hopeless task in
our modern life. The primitive man
could master all of life. And even the
Greek in the days of Pericles could have
& thorough understanding of the bril-
liant civilization of his day. So rapid,

owever, has been the increase of
knowledge through specialization and

increased means of communication that
it has become -impossible in one brief
life time and with our circumsecribed
minds to master the spiritual resources
of the race. Education today is obliged
to deal with certain types of interests
and methods. In this way we hope to
enable the individual to discover his
tastes and capacities. While he must
specialize in order to prepare for his
vocation, it would seem that he ought
to acquire some perspective of life as a
whole. Else he becomes a mere hewer
of wood and drawer of water, a cog in
our complex social machinery. There
are some types of interests that stand
out in such an education.

The old trammg was too mtellectual—
istie. It is a mistake to suppose that
the three R’s would necessarily produce
good citizenship. ‘We must have not
mere abstract intellectual training, but
that training of intelligence which shall
enable us to understand and participate
in the common life. To this end there
must be a training of the emotions to
loyalty and appreciation of what is
best, the training of reason for the eriti-
cal examination of what is best, and the
training of a character which will act
upon the insight into the best. No
training which negleets any aspeet of
personality can be adequate to meet
our common responsibilities. Mere
emotional loyalty without eritical in-
sight degenerates into prejudice and
fanaticism. Mere criticism without the
deeper loyalty to a common life eats it-
self in skepticism; and both our senti-
ments and our reason must be organ-
ized through proper training into an
open-minded and well co-ordinated
will. Only thus ean we have an ade-
quate social personality.

BEducation as Initiation

It has been too often forgotten in the
past that education not merely is pre-
paration for life, but is initiation into
life. It is through the educative pro-
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cess that the individual must be ini-
tiated into the solemn obligations of the
group and be stimulated to loyalty to
the common life. To this end there must
be solemn moments in the process of
education, with emphasis of the new
and peculiar obligations at each stage
in life process. It has been the custom
among primitive pcoples indefinitely
far back 4o emphasize the dawning
period of adolescence with solemn rites
and ceremonies. The youth has been
taken apart for some time and in-
structed by elders in the traditions of
the group and has been subjected to
such tests and solemn funetion as would
impress upon him the obligations of the
larger life upon which he enters as a
responsible participant of the group.
The ceremonies have indeed varied and
the mystery surrounding them has been
more or less emphasized, but the com-
mon elements stand out in the history
of human development and there can be
no doubt about the instinctive sound-
ness of the process. Similar rites and
ceremonies have been emphasized for
a similar reason in the more advanced
stages of civilization; and the religious
ceremony of confirmation which gained
prominence in medieval Christianity
and is still retained, if with somewhat
narrower motive, in some form in most
religious bodies has a similar aim,—the
emphasis today being of course upon
participation in the religious commun-
ity rather than the fuller obligations
of citizenship.

In some way education must take ad-
vantage of the tides in the development
of life and consecrate them to the great
social cause. In some way the expan-
sive life of youth with its inevitable
" sense of mystery must be given objec-
tive symbolism and content. To this
end it is not sufficient to have some
formal exercises for the outgoing class,
however appropriate those may be; but
commencement should be a solemn ini-
tiation into a new stage of develop-
ment, a new epoch in the unfolding life
of the individual; and our educational
system should be so articulated as to
make such initiations most ecffective.
There ought to be some such initiation
for the gang period of boyhood with
appropriate organization of the boys’

life to make it significant, there should
be initiation into the larger life of
adolescence, and finally a solemn initia-

.tion into the active duties of participa-

tion in adult life. What strikes one
about modern education is its routine
character, its lack of poetry and emo-
tional appeal. Some of the European
countries have seized upon the edueca-
tive process to impress nationalism as
a religion and a sacred cause. This has
indeed its importance, but if the world
is to be made safe for democracy the
initiation into life must have a larger
social and religious significance. This,
I believe, can be impressed upon the
youth through the proper appeal in the
critical periods of development, espe-
cially the transition of boyhood and the
transition of adolescence.

Education as Participation

It can not be too strongly emphasized
that the educative process is a life, cov-
ering the most significant years of
human development, and to miss the
meaning and joy of these years is to
miss irreparably a great part of life. No
stage of life, moreover, should be
treated as a mere means to a later
stage, any more than any individual
should be treated as a mere means
to the life of another individual.
If the latter conduet is immoral,
so is the former. Each stage has
its own claims, is entitled to its
own joy of living in realizing its own
unique capaeities. To many human be-
ings there is no later stage, and they
would be cheated out of all. Those who
live are better prepared for a later
stage for having lived normally the
preceding stage. The old theory of dis-
cipline seemed to imply that the more
disagreeable an education, the more of
a misfit to human nature, the better
preparation it was for the future,—on
the same ground that it was believed
that the more miserable a man is in this
world the happier he will be in the next.
It is true, of course, that education
must mean discipline; and it must be
owned that education today js lament-
ably weak on that side. It must mean
control of the impulsive and immediate
for the remote. It has its tough side.
But this need not prevent it from hav-
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ing a sense of reality and significance
for the present. It is wonderful how
hard pupils will work and how much
discipline they will submit to when
they do something that appeals to them,
and has reality for them. Witness the
discipline of the football field. Educa-
tion is not merely preparation for par-
ticipation in g common life, it is the par-
tieipation in a common life; and while
this life in institutional relations is
necessarily more artificial and apart, it
should be a sort of miniature of the
larger life, a microcosm furnishing such
training in the typical human relations
as to teach men to live together and co-
operate for common ends. Education,
in other words, is more than a disci-
pline; it is or should be a community
with community responsibility and joy.

Education as World Building
It will be seen now that the process

~ of education in reconstructing the heri-

tage of the past to meet the problems
of the present means necessarily the
creating of the future. Man builds
wiser than he knows whenever he
builds sincerely and honestly. Bach
generation that lives life loyally to its
task projects its efficiency and appreci-
ation into the larger life to come.

Are we doing our share in this crea-
tive process? Are we ourselves pre-
pared for the great test that loyalty to
our best sentiments may call for? Do
we possess the willingness and open-
mindedness to sce new truth and the
courage to help to make a new future?
And are we inspiring the new genera-

tion with such ideals? There can be no
doubt that before the present world
tragedy we had gotten into a state of
moral flabbiness, that we were thinking
too much of the dollar and too little of
human life, that we were too smugly
satisfied with our magnificent isolation,
teo prone to let the world run its own
course if only we could live unmolested.
Thank God that we have awakened to
our larger human responsibility as our
brother’s brother. We must learn to
think in world terms instead of in
merely provineial terms, in terms of
humanity and not merely in terms of
nationality, if we are going to meet the
problem before us. This does not mean
that the ancient and narrow loyalties
are to be neglected, that we shall love
our nook in the world less because we
love the whole world more, that we
shall be Jess loyal to our family and our
country because of our newer and
deeper sense of loyalty to humanity. On
the contrary, the larger loyalty to hu-
manity must be now as ever the build-
ing out of our more intensive loyalties
—the extension of the family bond to
the human family and of national loy-
alty to the brotherhood of nations. Only
thus can the richness of life be pre-
served.

What humanity shall be five hundred
thousands years from now we can not
know ; but if we work in creative faith,
with loyalty to what is best, we have a
right to believe that it will then be at
least as far ahead of us as we are of
the anthropoid ape.

TEACHERS’ CONVENTION

The Hon. R. S. Thornton makes stir-
ring address to teachers and -citizens
at Miami,

_The eighth annual Teachers’ Conven-
tion, Qctober 9th, 10th and 11th, was
undoubtedly the most inspiring ever
held in this Inspectoral Division. The
teaching body was well represented

and both public meetings were well at- -

tended by the citizens of Miami and
I8triet.

President Reynolds, Prof. Crawford,
apt. Finn, the Hon. R. S. Thornton,

Minister of Education, and others ad-
dressed the various gatherings.

President Reynolds gave a very able
address on the relation of the Agricul-
tural College to the rural communities
of the provinee. ‘

In his afternoon address to the teach-
ers, the Minister of Education empha-
sized the important part played by the
teacher in developing the citizenship of
Janada, and laid stress on the results
which faithful service on the part of
the teacher in the school would do to-
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ward solving our national problems in
the future.

His rousing address at the evening
meeting was one of the ablest the citi-
zens of Miami have ever had the
privilege of listening to. Emphasizing
the importance of the teacher’s work
in relation to the citizenship of Canada,
‘‘one thing we cannot afford to give up
or economize on is the education of our
boys and girls, for, as our boys at the
front are preserving our national life,
our teachers are building the national
life of the future.”’ In this great work
our teachers should have the Canadian
viewpoint, and our schools, though
under provincial management, should
be known as Canadian Schools from
coast to coast. Eduecation is for service
and takes into account our neighbors
as well as ourselves. ‘‘The great war
lesson has taught us that he is greatest
who serves most, and service and
mutual dependence go hand in hand.”’
It is not the scientific application of
education that counts most, but rather
the spirit in which it is made use of.

Dealing with the complicated prob-
lem of Canadian citizenship, the Min-
ister went on to show that during regis-
tration interpreters in 34 different
languages had to be used, while 42%
of the population of Manitoba repre-
sents 38 nationalities of non-English
speaking descent. The grouping of
non-English speaking peoples in large
settlements where force of circum-
stances compelled them to use their
own language and customs presented a
difficult problem. The public school
offered the only solution. The situa-
tion had been met by the appointment
of an official trustee, so that in 112
- weeks following October, 1915, 112
schools had been erected, only 14 of
which replaced former buildings; in
addition 45 teachers’ residences had
been erected and the good work was
still progressing. The 98 new schools
were for the accommodation of 5,000
children, 4,200 of whom were enrolled,
3,400 of whom had never attended
school before. The teacher’s residence
helped solve the teacher problem, and
where formerly bi-lingual teachers of
indifferent training were depended on,
English-speaking men and women,

.during the past two years.
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trained in our schools, were now in
charge. The progress of the children
in those schools has been marvellous
In the
endeavor to meet these people half way
and give them the opportunity to em-
brace our Canadian citizenship, the De-
partment of Education had a right to
expect the support of every Canadian
citizen. ‘““We have no right to call
these children foreigners, but rather -
New Canadians.’’

Dealing with the immigration prob-
lems that will certainly arise after the
war, the Minister was very emphatic
in his claim that we as Canadians have
a right to demand that future immi-
grants to Canada accept our citizen-
ship, and that under no condition
should special privileges be granted to
anyone. Our immigration policy, in-
stead of viewing things from the stand-
point of material development, should
consider them from the standpoint of
the development of Canadian citizen-
ship and national unity.

Dealing with after war problems, Dr. .
Thornton warned his audience to be-
ware of the peace cry of a retreating
enemy who, having failed in battle,
now sought to gain vietory through an
appeal for peace for the sake of human-
ity, a subtle ruse to separate the allies.
‘“‘Shall we sit at the table of equality
and measure out justice with he who
murdered Nurse Cavell, Capt. Fryatt
and thousands of others, he who sank
the Lusitania and innocent merchant
and hospital ships, who bombed hos-
pitals, murdered old men and women
and children, who devastated beautiful
Belgium and Franee, and who even to-
day, while holding forth the flag of
peace, continues to perpetrate the foul-
est deeds immaginable? There can be
no discussion of peace until German
ideals have gone down to defeat on
terman soil. We must consider what
it has cost. We must consider what it
will cost. But, shall we, now that com-
plete victory is in sight, ask future gen-
erations to pay the price we have paid?
In laying down a basis for peace Presi-
dent Wilson omitted the greatest con-
dition, the complete surrender of the
enemy.”’

The following contributed to the
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musical part of the programme: Mrs.
Dickenson, Miss Smith, Mr. Bennet,
Miss Robertson, Miss Collins and the
Miami Orchestra.

Officers elected for next year: Presi-
dent, Miss McPhail; vice-president,
Miss Parent; secretary-treasurer, Miss
Wilson; executive committee, Inspec-
tor Woods, Mr. Bond, Mr. Buttress,
Miss Landry, Miss Muckle and Miss
Wood.

Return of Major Newcombe

Major C. K. Newecombe, who before
enlisting for service was Superinten-

dent of Education, returned a few days
ago on a short visit to his home. Since
going to France he has been in the Im-
perial Army in charge of a battery of
large field guns. He was in the thick of
the fight for two years, having served
on every part of the British front, and
he was particularly interested in the
great Hun drive in March and in the
greater counter-drive of the last three
months. It is possible that because of
recent developments, the Major may
not have to return to the front. His
many educational friends will be glad
to welcome him back to service in the
home field.

and future.

KEEP A SCHOOL RECORD

Why not get from Mr. Gorham, of Bird’s Mill, a carefully prepared portfolio in
which can be recorded the history of your school and every pupil in the school?

It tells the story of the school from year to year.

The portfolio is approved by the Department of Bducation for Manitoba.
Copies supplied by W. Gorham, Bird’s Hill. Size 11 by 18 inches, Price, $6.00 each.

It will link the past, present,
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A Boon to Teachers

GAGE’S ‘“‘EXCELSIOR’’ L.OOSE LEAYF STUDENTS’ NOTE BOOKS

: “EXCELSIOR” . .
STUDENTS RING BO?K
P

54

" J. GAGE & CO. Liited

Toromio '

CONVENIENT—ECONOMICAL—SYSTEMATIC

A high-grade Loose Leaf Note Book. The metal parts are nickel-plated,
and the ring mechanism is the same as used on expensive Price Books. Each
book contains a Filler of 50 leaves, ruled both sides.

ADVANTAGES

Having in use one book instead of a number of Note Books,

Having on file, classified and indexed, all notes on one subject.

Being able to revise, expand or disecard parts without re-writing the whole.

Providing an easily held Note Book in convenient form for lecture room.

Enabling teachers to inspect work on detached leaves without retaining
books.

Permitting teachers to see that notes are properly kept and arranged, not
poseible with ordinary loose sheets.

7. Baving waste of partly used books.

> oswern

EXTRA BLACK CLOTH BINDING

No. 1840. Open end, 50 leaves, ruled both sides, faint, size 4% x 8.
No. 1844. Open end, 50 leaves, ruled both sides, faint, size 6 x §.
No. 1850. Open side, 50 leaves, ruled both sides, faint and margin, size 10 x 83,
No. 1854. Open sides, 50 leaves, ruled both sides, faint and margin, size
107% x 8.
Extra Fillers Always Procurable.

Supplied through the Trade at reasonable'pnces

W.J.GAGE & CO. Limited

| 181 Bannatyne Avenue, East
WINNIPEG, MAN.
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THE HOUSTON CORRESPONDENGE SGHOOL

(JAMES HOUSTON, B.A., Principal)

MATRICULATION, TEACHERS’ CERTIFICATES, BOOKKEEPING,
ETC. WHOLE or PART COURSES.
Solutlons of problems In ARITHMETIC, ALGEBRA, GEOMETRY, TRIGONOMETRY,

PHYSICS, ETC.
Let us prepare you for that supplemental examination required by the Unliversity or the

Department of Education.
Write us, stating subjects In which you are Interested, giving full particulars as to your

present educatlonal standing.

398 VICTOR STREET, WINNIPEG

SHORTHAND,

Telephone Sherbrooke 440

Established 1906

R.LAWSON & CO.

Insurance and Financial Agents

101 Farmer Building WINNIPEG

C. H. Enderton & Co.

Real Estate Investments
Mortgage Loans
Fire Insurance
228 Portage Ave. Winnipeg

Phones: Main 4138-4139.

ALLAN, KILLAM & McKAY

LIMITED

INSURANCE
BONDS
RENTAL AGENTS
MORTGAGE LOANS

WINNIPEG - MAN.
384 MAIN sTREET PHONE MAIN 7600

DAY, MARTIN & PETTIGREW
INSURANCE AGENCY

Insurance, Loans and
Investments

300 Sterling Bank Bldg. WINNIPEG

Ryan Agency, Limited

FIRE - AGOIDENT ~ LIABILITY
INSURANCE
Fidelity Bonds

603-606 Confederation Life Bldg.

WINNIPEG, MAN,

Phene M. 6138

BRYDGES & WAUGH, LTD.

BANK OF OTTAWA CHAMBERS
363 MAIN ST. WINNIPEG

FIRE, LIFE, ACCIDENT
PLATE GLASS, AUTOMOBILE

INSURANCE

FIDELITY BONDS

RENTAL AGENTS REAL ESTATE
PHONES: MAIN 5004-5005

Change of Address

Advise us promptly of any change in your mailing
address. In notifying us of your new address, we
would appreciate being advised of the name of the

teacher succeeding you.
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" THE increased use of primary material in the Schools is recognized as a

necessity by progressive teachers and School Boards; we have been
much gratified at the growing volume of business in this department and take
this opportunity of directing your attention to the fact that we are sole Canadian
agents for MILTON BRADLEY COMPANY, Springfield, Mass., who
make the largest and best assorted range of Kindergarten and Primary Malerials.

A few leading lines are as follows:

Weaving Mats Counting Sticks, colored or plain
Counting Bloeks Building Blocks
Seals Metal Rings
Game Balls Gifts of various kinds
Water Color Boxes Crayons
in moist pans or dry eakes Drawing Papers
Construetion Papers Folding Papers

Write us for particulars and we will send you a folder showing this firm’s latest publications, together with
catalogue describtng and illustrating all of the above.

The GEO. M. HENDRY CO., Limited
Educational Equipment - 215 Victoria Street, Toronto, Ont.

Canadian Sales Agents for
“ppeston Desks” ‘‘Harbutt’s Plasticine” “Johnston’s Maps™

e e e
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NOTE THE NEW

Sanitary Standard

— of the —

PRESTON
DESK

This is the most important innovation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style. It
places the Preston Desk on an equality with any sanitary school desk made, with the added
| advantage of considerably lower price, Write us, stating your requirements and we will
gladly furnish a quotation,

The Canadian Office and School Furniture Co., Ltd. - Preston, Ont.

Western School Supply Company, Regina, Sask., Representatives for Alberta and

And mark this
—jyouare not
asked to pay
extra for this
great im.
provement.

Saskatchewan,

Kindly mention the Western School Journal when writing to Advertisers




