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For the Fallen

(By Laurence Binyon)

With proud thanksgiving, a mother for her chlldren
i England mourns for her dead across the sea.

. Flesh of her flesh, they were, spirit of her spirit,
Fallen In the cause of the free.

; , Solemn the drums thrill; Death august and royal
.8ings sorrow up Into tmmortal spheres,

There Is muslc in the midst of desolation

And a glory that shines upon our tears.

They went with songs to the battie, they were young,
Stralght of limb, true of eye, steady and aglow, A
They were staunch to the end against odds uncounted;
They felt with thelr faces to the foe.

They shall grow not old, as we that are teft grow old.
Age shall not weary them, nor the years cornidemn.

At the going down of the sun and in the morning

We will remember them.

They mingle not with thelr laughing comrades agaln;
They sit no more at famillar tables at home;

They have no lot In our tabor of the daytime;

They sleep beyond Englands foam.

But where our desires are, and our hopes profound,

Felt as a well-spring that Is hidden from sight,

To the Innermost heart of thelr own land they are known .
As the stars are known to the night.

4 As the stars that shall be bright when we are dust,
: Moving in marches upon the heavenly plain,

As the stars that are starry in the time of our darkness,
N To the end, to the end, they remain.
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After the Harvest

protect the gains of another abundant year by
the safeguard of Life Insurance.

A Life Policy gives PERMANENCE to
prosperity. It guarantees the welfare of de-
pendent ones.

Life Insurance is not expensive. A little
. - " 1ot 7

money and good health are the requisites. You
may have the money next year—but the good
health may have gone. So arrange your pro-
tection now—arrange it in the Company issu-
ing Policies that cost least and return the high-
est Profits.

The Great-West Life Assurance Co.

Head Office: WINNIPEG

There are notable opportunities now in Life Tnsurance
work. Many teachers are successfully engaged therein.
People are awake to the importance of Life Insurance, Write
for ageney terms,
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Getting Into Harness

m ..
intloh‘hsllillllé;s'terlof Educatim‘] is getting
Visiting tl{;xs' v IL began his work by
out how ‘ﬂ]f) r“ t‘:St(%rll provu}ees to find
their prob] f‘ {“ ere attempting to solve
eXecutive ;1‘3‘1&. There he met with the
and with th the Tl’llst'ees’ Assoeiation
Owing this he lschool inspectors. Fol-
em of t(xi‘; A f’ hegan 1o study the prob-
Normal Sé}c rer-training by visiting the
tentioy :[0 1{)018.' It is evidently his in-
and to e fll(?‘\ thmgs at first hand,
taking aof; sure of his g:rm.urd before
that 4] hi~0]‘L v It 18 gir‘ﬂ‘tlfymg‘ to note
to the ILeazll‘mes‘rlgahons had relation
those who ?llg body. ITe met with
Supervise ,lrim teachers, those who
teachors r;;ie lers, those who employ
al system d 1e success of an education-
retainine (T("I)ends upon securing and

g properly-qualified teachers.

Co-Operation

At .
0 ﬂl: r;:],e_e‘t“‘g,between the executive
School 1,Iustees Association and the
of the g nspectors of the Province one
speakers uttered a sentence that

shoulq
be heard by every teacher and

every N .
in ﬂ‘}e Iﬁlg‘t ; in fact, by every adult
edueation olfrm(*. Tt was this: “Tn the
OF antagonis .VO,l,lth there is no place
fe o f@1‘1‘>"{m. .The speaker at the
tion hetye t( to the hearty eco-opera-
Spectorg ‘]‘)nt the trustees and the in-
capable ’of ~a11 his I:Qmarks l.n‘ight be
To begin much wider application.
gin with, there should be no

anty .

Wtagonig ,

¢ mh-%(atn\l-?fbetween parents in a sehool
teachop wi o r take a body of fifty

S )
nmnitu.s’ Who ]‘“'Y(‘/ served in rural com-
S, you will find that from five

to ten per cent. of them are forced to
report that their work was seriously
affected by family qua rrels in the school
districts. The most necessary thing in
a school is a right spifit or sentiment.
Where the right gentiment exists there
will be a demand for the best teachers,
and a proper building, and there will

he no need for a compulsory attendance

Jaw, for pupils will all attend without
compulsion. There will be no need to
talk about a library, for the school and
every home will have a library. The
creation of a sentiment for education
is one of the first duties of teachers
and inspectors. Through the holding
of publie meetings and school examin-
ations such a feeling can be developed.
Once created, the sentiment will con-
tinue to grow of its own accord. Ex-
perience goes to show that this senti-
ment depends more upon the teacher
than upon any other person.

There should be no antagonism be-
tween teachers and parents. The teach-
er who knows how to put the pupil
en herself and the parent in every

hetwe

dispute will find it easy to0 ‘kkeep on

good terms with the parent.® It is a
der her-

good rule for a teacher to consi
self as beyond insult or criticism. A
good, even temper and a supply of
4 nee are necessary quali-

(hristian patie :
fications for most teachers. little
visiting, a little mingling at _church

1 the wise use

and at social gatherings, ‘
¢ the holding of

of the monthly report

receptions to parents in the school_——all
have a value in promoting tthe kindly
co-operation which is essential to suc-

cess. :
(lo-operation ;g also necessary amonyg
all the workers in the field of educa-
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tion, and it iy a fortunate thing that
in Manitoba this co-operation exists. Tt
is the most natural thing in the world
when things are not satisfactory, to
blame other parties for the unsatisfac-
tory conditions. For example, a chain
of complaint might run something like
this: (1) The people of a community
complain that the work of a school is

PROMINENT EDUCATORS

R. FLETCHER, B.A.
Deputy Minister of Education

very faulty. The fault may be very
largely with the parents themselves,
and in their attitude towards education,
but they complain to the Department
of Education, and to the Inspector.
(2) The Inspector looks over the ground
and, finding conditions very faulty,
blames the teacher. Naturally enough
he may get it intor his mind that the
teacher was badly trained, and the
Normal School may come in for eritic-
ism. (3) The Normal School will ad-
mit the weakness and say that it is
owing to the poor work of the Second-
ary Schools. Either the student should
never have been headed for teaching,
or should have had a different kind of
preparation. (4) The Secondary School

THE WESTERN SCHOOL JOURNAL

people will naturally place the blame
on the work of the Elementary Schools,
and finally it will be placed upon the
parents and the home.

All of this is most unfortunate. There
is no institution and no class of men
that can claim perfection. Tt is the
duty of all those concerned with the
education of children to forget the
shortcomings of others, and to consider
what they can accomplish themselves.
It will require all the forces in the
community, ineluding the parents,
teachers, trustees, normal schools, in-
spectiors, and the Department of Edu-
cation, to work in perfect harmony if
the best results are to be obtained.

One of the best texts for all parties
concerned is this, ‘“He placed a little
child in their midst.”” When people
get thinking of the little child, rather
than of themselves, and the shortcom-
ings of others, things will go well. We
have in Manitoba, on the whole, a fine
body of parents, and those who have
not been educated up to the proper
standard can reach it by kindly per-
suasion. We have, on the whole, a very
fine body of teachers. Scholarship and
teaching ability, of course, still leave
something to be desired. We have a
most devoted body of inspectors, hard-
working and capable. We have, for
the money spent upon them, normal
schools that are doing efficient work.
We have trustees, among whom may
be found many who would do credit to
any community. And so it might be
continued. We gain more by noting
the good in each other than by finding
fault. It is a matter of congratulation
that in Manitoba friendly co-operation
is s0 marked. May it long continue.

There always must be a few indivi-
duals who cannot think beyond them-
selves. There will be found those who
find it impossible to put the little child
in the midst. What they think of is
magnifying their own importance.
These people are so rare that they may
be ignored. The great body of man-
kind, including the little army engaged
in education, is right in heart, and that
is the main thing.




THE MUNICIPAL

The Municipal School Board

It is easy for anyone today to espouse
the cause of consolidation, for it has
grown to be somewhat popular. The
time was in this province when a man
was laughed at for advocating the prin-
ciple. So today there are many who
are exceedingly cautious in their ad-
vocacy of the larger unit for school
administration, because there is so
much opposition from the smaller
boards, but-the time is coming, and
that shortly, when this and the other
western provinees will accept the sane
policy, and then everybody will be
rushing to the front with the cry, “We
did ikt

This Journal is not going to wait

until public opinion is ready for a
change. There are times when public

opinion is wrong, and the present is an
instance. The opposition to this most
needed change in school administration
is due to local jealousy or ambition and
to the fear that in the adjustment of
things the ‘‘other fellow’ might get a
few dollars ahead. These are the simple
faets in the case. If that is not right,
the columns of the Journal are open
for correction.

It may be submitted that arguments
in favor of a cause should be presented
before a rejoinder is demanded. The
main arguments might be summed up
in this way:

1. In all other matters the smallest
unit of administration is the municipal-
ity. Is there any reason for the re-
stricted area when it comes to the edu-
cation of children?

2. Wherever the system is in force,
as in towns, cities and in some rural
communities, there is greater school
efficiency. ;

3. The trustees would be better men
—there being choice from a wider area.

4. Special officers could be chosen
for the whole municipality, though the
individual schools are unable to engage
the services of anybody. For instance,
One man might be engaged as principal
of all the schools, or as supply agent,
director of manual training, or of school
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gardening, or as supervisor of buildings
and grounds. Or a lady might intro-
duce into all the schools domestie
science and household economy in all
its branches. The individual teacher
cannot be expected to know or do much
more than is the case at present. New
pe-

C. K. NEWCOMBE, B.A.
Superintendent of Education

cialists. The one-roomed rural schools
will likely never be much better than
they are until they combine their
forces. i

5. Consolidation on a large scale
would be possible. There is danger of
carrying consolidation much farther on
present lines, for every new distriet
formed renders it impossible for some
neighboring schools to consolidate. The
only reasonable method of consolida-
tion is one that will ensure that every
district has at least an opportunity to
join in the scheme. In other words,
consolidation should not proceed on lo-
cal initiative. If it is a good thing it
should be made as general as possible.
If it is not a good thing it should not
be encouraged at all.
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6. It would be easy to get free high’

schools for all children. A municipal
school board eould act for both element-
ary and high schools. If rural high
schools are organized at present it will
give rise to a very awkward antagon-
ism in every municipality.

7. There would be greater economy
in the purchasing of supplies and
equipment of all kinds, and the sehools
would all be Dbetter stocked. The
smaller schools would suffer no disad-
vantage.

8, There would be a better public
spirit. All the people would feel they
were a part of a larger system. Local
interest would give way to munieipal
pride. Everything is in favor of in-
creasing the social unity.

9. Tt would be possible to place teach-
ers to better advantage. Some who
fail in one school would serve admir-
ably in another. One of the worst
features of sechool work is the possibil-
ity of misfits. Under a munieipal
school board, a weak school eould be
helped out by a strong teacher. This
is what is done in all cities and towns.

10. The tendency in education today
iy towards the municipal board. The
sucecess of the system has made it neces-
sary for people to move forward. Why
should we be last? Here is a recom-
mendation from the National Kduca-
tional Association:

““A county unit of organization, ad-
ministration and finance: the eclection
of a lay eounty board of education, ana-
logous to a city board of education.”

If the way to cfficiency is the ap-
pointment of larger hoards, why not
adopt the principle?

The Boy Scouts

The sehool 1s not the only agency
that cducates.

One of the greatest educative forces
is companionship. ““We send the boys
to sehool and they educate cach other.”
Exploring, collecting, camping out, liv-
ing in the open air, doing things which
eall for the use of hands, heart and

should be seized.
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head, acting . in co-operation with
others, are things that appeal to all
normal boys. It is a recognition of
these facts that led to the organization
of the boy scouts.

‘When boys are left to themselves,
without direction and supervision, the
education may be harmful rather than
helpful. This is especially true when
they are living intensely, as in play oF
in outdoor activities, Therefore the
very first essential in boy scout WOI"k
is a good leader. As the leader so 1%
the company or the brigade.

There is no reason why every male
teacher should not be a scout-master:
There is no teason why the activity ©
any teacher should be confined to the
schoolroom. If he can do better works
give more efficient direction, get more
willing activity of a helpful nature oV
Saturday morning than on week day®
in the fields than in the elassroom
there seems to be every reason why
the period of greater opportunity
Tt is not a healthy
sign that there is so little eompanio®
ship between teachers and pupils o¢
of school. The children need it, aB
the teacher needs it, for two reasons
both of which are apparent.

Where there is no male teachel
young man in the district can alway®
be found capable of directing the 3¢
tivities of growing boys. The boys °
a village naturally fall into associati’®
groups, and any wide-awake villag®
will be as anxious to have every gro,l.lp
under wise supervision, as to have its
members in school. Every time DOY
get together they are being educatel:
All that the boy scout work hopes fo-
is that during the period boys are (})16
lowing their natural activities ln_t

a

open air they be earefully supervis®” ‘

assisted and directed. This is but c0)
mon sense. It is a poor community ~
deed which cannot provide enot

leaders for all the groups of boys = '
present themselves. The best .]'("’?de-s
ship in a village, however poor it 5
better than mnone, or better thabl
worst. Under ordinary condition$
very worst element in the villageé:

g,
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THE BOY SCOUTS

I
n?g:: Oﬁ?}‘)@eful character, even though
Tt is Jg?tlongble, may become leader.
coss O'r \j’}vl.,v evident that the whole suc-
n 1ea6e?l1h'lre of the movement centres
ing a; iS»np_ I have seen a man act-
ideg irxll_eade.r who ev.ldenﬂy had an
fion v s mind that his first qualifica-
“Ioll as hl$ ~ability to rail at the
Seh0Oly;’eoddl.lng effects of the Sunday-
ineh v Wlth‘hls swagger, his nine-
G(issespll]m ever in use, his boastful ex-
‘VOI']d,t]e was the last man in the
On the o act as leader of small boys.
Who th.er hand, T have seen leaders
not § era ideal, even though they were
they (;H& ay-school men, and even if
lead thl bsmoke. They knew how to
highe ¢ boys .Out of the lower into the
r life—in aetion, thought and

-8
Speech. And they succeeded.

Of])t'o?llﬁy be that owing to the seareity
Since sog men for this work, especially
Young la:{}any have left for the war,
Vice, Th,l‘esf‘ may be pressed into ser-
gestion LISf is more than an idle sug-
Young iad any teacher can take the
%6 thom fS ?f a community and organ-
most lvqlm secout wprk, she may do a
Scouts a( ilable service for the young
nothin nd for the community, to say
og about her work for herself.
lent, :::] lglﬁor?nt of the secout move
it en coul;[;y e interested to know that
activity agXS every kind of helpful
can le:1'1 scout-master or mistress
ad effort in almost any line. If

_heat, that is W

she knows nothing of one. activity she
can encourage another. Think of this
for a choice—learning to telegraph, to
make kites, to know the birds, to cook
meals, to make camp, to care for dogs,
to care for gardens, to build nests for
birds, to use tools, to run long-distance
races, to drill—and, if there is any-
thing else, just supply it. Anyone who
writes Mr. McIntosh, at the Industrial
Bureau, Winnipeg, or the Governor-
General, who is Chief Scout-master for

helpful suggestions

(Canada, will get
and the necessary directions for organ-

izing.

Here is a movement that may help
the schools. If the wrong leaders are
appointed, the schools may suffer. Let
us remember the golden text, “‘In the
education of children there is no room
for antagonism.’’ If a teacher can sec
an opportunity in the seout movement
to get boys doing in a manly way
things in which they are keenly inter-
osted, she should try to be a partner in
the enterprise, or she should take the

keenest interest in what is going on.
A good teacher envies every opportun-
ity to influence growing life, and she
knows that the greatest development is

life is at a white-

taking place when
hen young people are

hich their hearts are
y teacher look upon
a natural move-
urriculum.

doing things in W
interested. Let ever
the scout movement as

ment towards a wider ¢

-

THE ASTER

The Autumn wooc
The empty nest, t
The sunlight brea

The squirrel chattering thro
The timid rabbit’s lig

1s the aster knows,
he wind that grieves,
king thro’ the shade,

’ the shade,
hter tread.

Among the rustling trees

And still beside the
She holds the color 0
Along the purpling W
She hangs her fringes
And meadows drowned

shadowy glen

£ the skies.

ayside steep,
passing deep,
in happy state

And lit by starry eyes.
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Special Articles

A LOST OPPORTUNITY

By W. A. MCINTYRE

T met an old friend yesterday, and
as nearly as [ ean repeat it this is what
he had to say:

““I have mnot one unkind word to
utter with regard to my teachers—the
teachers of a past generation. Their
faithfulness to duty, their belief in the
virtue of honest effort, their willing-
ness to attempt brick-making when
straw was denied them, make me
ashamed of my own work in these days
of greater opportunity. If they were
in any way narrow or bookish, it was
not a personal failing. They faithfully
and maybe fearlessly reflected the spirit
of the times.

“Yet, as, T look back upon what we
received then and place it over against
what we might have received, as T bal-
ance the gains against lost opportuni-
ties, [ can but regret that the spirit of
the times did not make it possible for
the teachers to have a broader and

- more generous outlook on life. Indeed,
T ean but think that the words of the
prayer book were intended for them—
‘We have done those things which we
ought not to have done, and left un-
done the things which ought to be done,
and there is no health in us.” And
again let me say that the teachers ave
not to be censured unduly. Teaching
at best seems to me to be a somewhat
thankless task, and in those days it
must have been particularly irksome.

““On the whole, my school experience
might well be deseribed as uninterest-
ing. 1In it there were few thrills—ex-
cepting such as were induced by the
slippery-elm twig. Things were paint-
ed drab or brown.  There were no raiu-
hows, no golden lights, no dazzling
splendor. I there were kings and
queens who, in the guise of lowly men
and women walked the earth, we met
them not; if there were wonders on sea

and land, we observed them not. Our
imaginations were not kindled through
the reading of good literature, our
souls were not delighted with sweet
songs, we missed the joy of creative
effort. This is, perhaps, not overstat-
ing it, and it is not a heartless criticism
of the men and women who taught the
schools some forty wvears ago. They
were vietims of the system.

“You look as if you did not under”
stand me. Let me explain myselt by
means of an illustration. You know
how strenuous life was on the old On-
tario farms, and how unrelieved was the
monotony of work. Then you can im-
agine how sweet were the hours on
Sunday mornings in summer when we
were free to walk to the woods and ex-
plore to our hearts’ content. Tt was
then that there came into our lives 2
sense of freedom. We loved the trees
and grass and flowers. We breathed
the open air and gazed upon the blue
sky; we looked and wondered, all_d
wondered again—but the tragedy of it
all was that there was no one to inter-
pret and to inform. Though we yeari”
ed to know the stories of the rocks
there was no one to explain thew:
They lie there yet with their fossils ant
their ridges of granite, great, immoy:
able, useless bodies, and each one hel
a seeret that should have been reveale¢
to us. And the soil had a story, bt
we never heard it.  The birds we sleV
heeause no one taught us to love thend
Poor, timid ground hogs, that mig
have been tamed, were ruthlessly de-
stroyed.  All nature was calling us to
worship in those days, but nobo¢
taught us to sing and pray. We ente?
ed into the sanetuary to destroy. No:
let me take that back. There was the
restraining, refining influence whieh na
ture always exerts, and it was silenth

w ¥
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worki
])Piif;;:.g .011) our s'luggard souls. We
Woods 'Ilf;)(f)ts while we were in the
‘h'eam;ad 1 }L‘ll we saw visions and
onr souls 1((3(11118. Then, and only then,
the peo )]ecdfme near to heaven. But,
this, a’nld» ;do 'that age could not know
hY i ‘rhx{ele was no one to help us.
man. 1o ief:l{e ha(_i be_en one, only one
to bl"eak . (ﬁ(t’ to inspire, to interpret—
it came t; 1] ;ﬂe earth and show us how
Water ;111(1 ))(, earth, to take a drop of
U8 the g‘[m‘(,fq)lmn its m'yster'les, to tell
what Thlx ).\)tOf’ the skies, to read us
beautity] “1'00;1(? }lavo said abont God’s
With the 1’}1?’f};1:?$1 tf(]) mvnke; us familiar
Snage, it ow of their lan-

“Rﬁnlember thi h .

Our hearts g nat 1‘s, that .there was 1n
ledge ang f;n- l}d),‘m al longing for know_'-
tously ¢limbe ;‘ ;‘;lty. Why, we surrepti-
carved oup d the old beech trees and
others i 11 )nanl'es and the names of
o feoling 1}, soft, green bark. What
Shaped th0Ol,ﬂreonques’c as onr knives
Nensation of(l {er_s. Above all what a
Ourselyes bl delight when we found
tivity 1] ab e to connect with the ac-
1e words of the only literature

e knew—
111g_b0‘01‘(: that of the red-backed read-

‘(N
earby .
Y(]))g lthe spring upon the elm,
our S“Ulot\;f I eut your name
sweetheart’s j i
art’s  just bene:
ATOm, J eath 1t,
n¢ id i
1 you did mine the same.

l(Y

8, We i

was g ’tea gnssed' the man, for the man
acher of hooks in a school

Toom
» not g T . .
and leader of boys in their hopes

that };z“;l'lllings- It is only fair to say
Pest, I nan varied a little from the

s o
o es:; ‘:;?:tflt least human, but never-
Your wyiter im of the system. One of
*houlq] mar}ef‘s has said that edueation
and ghle to{ef the soul conscious of needs
of 80 liu]ﬁ]' them. 1If only instead

e arithmetic and grammar

A READING LESSON—

])] t
. eachi .
are 11.'1.t.1n-;1]1]ng_*1 reading lesson there
Pupi} ' Dl'*y four parts—introduetion,
eparation, recitation, after-

PHE GOOD SAMARITAN

and spelling, some one had developed in
us a passion or eraving for knowledge
and beauty and goodness, as it existed
in the world of men and things, our
lives might have been more profitable
today. Sometimes I feel we must write
over against it all ‘Lost Opportunity.””’

This and much more said my good
friend, and T let him say it. For it
contained some truth, though not
the whole of it. The old. teach-
ers insisted on hard work and
right habits and personal responsi-
bility, and that is an education in itself.
But they missed something, too, and it
is for you and me, fellow teachers, to
make sure we do not miss it. ‘While
we shall not neglect the teaching of
the three R’s, in any particular, we
shall not think of the teaching of these
as ends, but as means. The ends will
be the opening of lives to a fuller ap-
preciation of truth and loveliness and
righteousness; the broadening of hu-
man sympathy and sympathy for every
growing thing. And we shall not for-
get that a being reaches his highest in
culture and in usefulness through the
joy of carefully directed work, and the
freedom of carefully-supervised play.
So there will be time in our work for
that which our good friend so sadly
misscd——companionship, leadership, the
upward and inward look, the desire to
ereate. In our schools children shall be
children, not mere mmachines; they shall
not only prepare for life, they shall
participate in it. Yes, there is no way
out of it but one—to consider books and
studies and all the rest as but inciden-
tal, though always necessary.  The
teacher’s real mission can be s_ummed
up in only one phrase, that which was
coined and lived by the Teacher of_ all
teachers, ““T1 have come that they mlg}}t
have life, and that they might have it

more abundantly. "

[n some €ases the introduction
in some cases the
» Often the

work.
is redueed to zero,
afterwork 18 unnecessary
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first three steps are taken as one—
presentation and eclaboration going on
concurrently.

In the case of this selection there
must of necessity be a long introduc-
tion, sinee the pictures are unusual
with children and the terms are foreign
to them. It is in reality a story for
children of another land and another
age, but it teaches such a beautiful les-
son that all our children should have
it. More than this, it is of the highest
value for children of today to- repro-
duce sympathetically the happenings
of a bye-gone age. ‘‘The study of his-
tory and literature lifts the individual
to the species.”’

One of the easiest ways to introduce
a lesson such as this, is-for the teacher
to begin by reviving knowledge the

pupils already have and then to pro-

ceed onward from that. Have you
heard of Jesus? Where did He live?
In what city? In what country? Let
us draw a picture of the country. Here
is Judea. Here is Samaria. This dot
is for Jerusalem. This dot is for an-
other city called Jericho. Here is a
. road leading from one city to the other.

Now let us hear something about the
Jewish people and their teachers. Here
the words Levite, priest, are introduced.
Care will be taken to creatc no false
impression, such as that all priests and
Levites were heartless.

Next Samaritans are desecribed—
their separation from the Jewish
people. Are there any such class dis-
tinetions here?

Next the modes of travel in that land
may be given, and the general charac-
ter of the road between Jerusalem and
Jericho may be stated. Tt was a road
infested with robbers.

More than this eould be given, but
it is well to stop when the children
have enough to help themselves. Tt
may be good policy to be sure that
the word compassion has a meaning for
the children before they are asked to
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get the story for themselves, and
doubtless it would be proper to say,
““Jesus once told this story to one who
asked him, ‘Who is my neighbor?’’”’
Can you tell who your neighbors are?
Do you think your answer will agree
with that of Jesus?

(Note that this assignment
knowledge, power and motive.)

Now the pupils can read the story so
as to get it as a whole, and so as to
see the successive pictures, and finally
to get somewhat familiar with the
wording.

After the preparation has been made
the recitation can begin. What did you .
see? Jesus telling a story. What was
the story about? A man who -was
robbed. Where did it happen? Draw
a map. Describe the treatment of the
man. Tell what took place next. And
so on. Then the children give the story
in their own words by pictures: (1) The
man on the road; (2) the man attack-
ed; (3) the coming of the priest; (4)
the coming of the Levite. And so on.
At the close of this picturing the teach- .
er may ask: Why did Jesus tell the
story? How did the questioner answer
Jesus’ question? How would you an-,
swer it? What people must we love
today? How many people do you call -
neighbors?

Now let there be reading by pictures,
and of the selection as a whole. Nothing
is easier than to get good reading heré,
if the introductory work has been well
done. o
This reading does not complete the’
study. After a few days it will be rea
again. Then one pupil ecan prepare anb
read the little poem:

gives

“Thy neighbor? It is he whom tho¥
Hast power to aid and bless,

Whose weary head and aching brow
Thy weary hand may press.”’

Another may bring post-cards or pie
tures of life in New Testament time®
Another may tell another parable °
Jesus.
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ON LEARNING TO STUDY

ON LEARNING TO STUDY: A FEW SUGGESTIONS

By H. B. WILSON

T

atOr};rrOSL:ﬁl; my association with prepar-
ave ’b( ents the past several vears,
the faeteetl; strongly impressed with
\ave ligfle hat  these young people
Study. No or mo idea of how to
0 the Ty r is this ignorance limited
thers tou e¥ classmen ; their elder bro-
thing of th-re(luenﬂy manifest some-
vead, ag o e same lack. Learning to
Usiness Ojfal']yle puts it, is the chief
Sraduate f the beginner and of the
When Vounm the wuniversity. In faet,
Self-Ed'ueqt'g people acquire the art of
earned 1‘: lon, when they have truly
then 1’(“1(;) read or to study, they are
teaeher';ay for ‘their diplomas. The
N mentalnlge of no greater service tn
rain ang inl e of his students than to
Pendent o hs‘plre them to become inde-
Most, easily ;Icnc'o Tl{f} teachers who can
88 the mogt effirzlilc)zrﬁ%l this are doubt-

It mi

prOces;ihtfbf well to observe that the
argely tho earning and teaching are
S0 much e same. The difference is not
The me one of kind as one of degree.
shoulq br;ta‘]‘ attitude of the learner
and studénstuc}l that he is both teacher
ithin him As far as the ability lies
Assignment | fhe Shoul(.i undertake his
ot only ¢ f(i study with the sole view
ut algg of mr‘lflll'{mg- it clear to himself,
eQUipment aking it part of his mental
hrougy, o, As a rule, he will pass
this pro Practically the same steps in
deavor t?)es.s,‘ that he would in his en-
anothey, }PH}l]part t’he same material to
e fact th e main difference lies in
Shoylq 1, at as teacher his viewpoint

e no vastly larger.
teachingeigat“fe side of learning and of
Pointg Ofs largely the same. The weak
€ othep One ﬂl'e.the weak points of
as ineﬂ"ect:u lLearnmg without plan is
v, a al as teaching without plan.
Pproximating notions on the
Tesulty as(;3 learner arrive at the same
of the teg ﬁ Similar notions in the mind
cher. TIn a lecture, Freeman,

the well-known historian, aptly touch-
od the subject by saying, “The differ-
ence between good and bad teaching
mainly consists in this, whether the
words used are really clothed with a
meaning or not.”” The same comment
may be fittingly applied to learning.
The motive on the part of the stu-
dent is as necessary as it is on the part
of the teacher. Tt should be well-
defined and genuine. There arve stu-
dents who are Blimbers, Gradgrinds
and Squeerses: who see just as little of
the purpose of study and its value in
the economy of life as did these cele-
brated schoolmasters with their distort-
ed visions. Perhaps it will be years
before the meaning of the opportunity
of study dawns upon the student. Yet
he is not a student until this revelation
comes to him. Te must experience his
intellectual re-birth, or renaissance.
Until he is intellectually introduced to
himself. he may remain indefinitely in
the college or aniversity and yet rot
deserve to -be designated a student.
Until he can conneet the matter in hand
with life, can detect the relationship
petween the lifeless, listless statement
of the printed page OT the demonstrs-
tion in the laboratory with human des-
tiny, the name cigtudent”’ should be
held in abeyance.. He must train him-
«elf to see the objects of his study brist-
ling with suggestion and proposing in

a highly thought-provoking manner
imate bearing upon

“problems with an int
1 men and women.

the condition of rea

In the preparation of a lesson there
stand out rather saliently four guiding
principles. These are not to be follow-
ed with the same deadening regularity
with which some urge the Procrustean
five steps’’ of the recitation. They
are modified and varied in accordance
with the kind of lesson gtudied. Any-
one readily appreciates that the st'udent
should really enjoy the preparation of
a lesson in literature and that this en-
joyment should be of & different kind
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from that stimulated in the preparation
of a lesson in bacteriology, cement
study, or in the comparative values of
fertilizers. IHe should enjoy each, but
in a different manner. Consequently,
the prineiples involved in the prepara-
tion of diverse types of lessons will not
receive the same emphasis.

First of all. a student should seek to
understand. There i1s no superstructure
without this foundation. ‘‘Understand-
est thon what thou readest?’’ is an old,
but ever-pertinent question. William
Harvey comments on the idea in these
words: ‘‘Those who, reading the words
of authors. do not form sensible images
of the things referred to, obtain no true
ideas. but conceive false imaginations
and inane phantasms.”’

The student should be encouraged to
be honest with himself. He must be
taught the habit of attempting to dis-
eriminate between what he knows,
what he thinks he knows, and what he
is sure he does not know. Such a
mental attitude will be of great value
to him. In one of his papers on higher
eduecation, the late President Harper
deplored the lack of accuracy in the
thinking of voung people. Haziness of
understanding leads to guessing and
approximating, but not to clean-eut in-
tellectual insight that will eventually
be fruitful.

Life demands people who have form-
ed habits of accuracy. Tn my judgment
it 1s reckless pedagogy which tells a
child that the answer to a problem is
of little consequence as long as he has
the principle. Inaccuracy on the part
of the lawyer, the physician, the phar-
maeist, the train dispatcher, is fatal.
These men not only should be aceurate,
but must be so. The social efficiency
of the schools will never he enhanced
hy a spirit that allows and encourages
the young people to acquire habits of
carclessness and slovenliness in  the
workmanship done by either mind or
hand. )

The second step in studying is to sys-
tematize the material, or to give proper
relationship to it. To illustrate: Every-
one knows the difference hetween read-
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ing a solid, closely written page of his-
tory and reading a page properly para-
graphed, with the paragraphs given 2
marginal heading. One page lacks pers-
pective; the other clearly shows it. One
shows what events stand out as primary
and what follow as secondary ; the other
puts all facts and historic data on a par.
Tt is imperative for the historian,
whether he be teacher or writer, to set
torth his subjeet in such an incisive and
orderly manner that the reader easily

and instantly sees what facts, what
ethical laws, what sociological prin-

ciples should be given prominence and
what ones subordination.

So it is in studying a lesson. The
true student is dissatisfied until he has
bronght order out of chaos and has
given system and perspective to what
at first seemed a somewhat unrelated
mass of faets. To do this is an eX-
tremely e*{acting business, yet one un-
uvually rich in its mental reward.
is an exercise that tests the student’
sense of relationship, proportlon an
values. Tt cultivates in him decide
habits of reflection. This will at onc®
set him above his fellows who look upo?
studying and reciting as affairs of mem-
ory only.

After understanding and sy%‘remﬁt‘
zation comes association. Tn order 0
enrich  his  knowledge, the student
should be taught to bring the newly 8¢
quired material into a large and vite
relationship 'with other matter of
similar kind. Tf the assignment is The
Rime of the Ancient Mariner, the tf’ach'
er should not lose the oppm"nml'(y
ealling up other great “pqdlms of life, f
whose informing spirit is the music 0
charity. The Vision of Sir Launfal,
Christmas ('arol, Marsh Song at S“
set, My Triumph, Ten Times One !
Ten, and many other compositlons +h
kindred themes, when associated W!
Coleridge’s tamous Rime, form a ¢ u
ter that will result in m('roasod pled™
ure and profit to the youth. Agai®
when one reads Bryant’s The Poet, n'
findg interest in recalling Merlin, Sad
A Vision of Poets, The Lady of Sha 0 11’
Popularity, A Musieal Instrument;
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of ;
ide:fhmrl}}hpl'esent the same informing
elegios Of("ny there arve the clusters of
Pressioyng na,ture-_poems, of poetical ex-
and gro‘ Of the idea of pre-existence,
tions W}lllpi of other innumerable no-
oin ind'le' different poets have given
the now ]1v1duahstle setting. The essay,
endless el, the drama, the oration offer
Vast ré~ opportunities for building up
Tn ﬁS?m'CeS by association.
iteratlfrg i t(;lf work other than that of
growth b e p'0§81})111t,1es for mental
limited ¥f assoeiation are mo more
period'of' the assignment is in the
00k Towar the Renaissance, one great
ehberg s r should recall another; Gut-
embrangame should bring up Fust’s;
fichela ‘t should suggest Rubens;
phaot pgelo, Titian, Correggio, Ra-
many 'iso(;uld not be thought of as so
ciple 1k ated names. The same prin-
Mestion ewise should be carried into
o Sub's of science. In fact, whatever
the stud]e(;ctt , the teacher should make
Proper pol see th'at knowledge without
s genep »uatlonshlp to other knowledge
Ja.stl (E)lf ¥ sterile and useless.
memberin all, there should be the re-
}mderstang} or appropriating. After
ing, I'emembngz systematizing, associat-
sibility The“’lg will not be an impos-
easily I;ave t(; first three processes will
in thig qq }f way. It is well enough
With the Yy When teachers are absorbed
® notion of developing intelli-
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gence by so-called problem questions
not to lose entire sight of the memory.
A well-enltivated memory. made flex-
ible through wide associations, is one
of the best allies a student may have.
History is rich in the names of men
whose greatness may have been due in
a measure to remarkable memories.
Certainly one cannot say just what
({ladstone, Disraeli, von Telmholtz,
Scott, Macaulay, Cloleridge and ofhers
may have owed to the blessings of a
good memory, nor would one be so un-
wise as to say that their work would
have been equally prolifie without this
Dlessing. Possibly the popular adver-
tisement is right in saying that one
may have half the letters of the alpha-
bet after his name and, because of his
inability to remember, still remain a
dunce. Let the intelligence-develop-
ment lesson receive its proper eredit,
but no less let the memory have its
share of attention. The world of affairs
not only wishes men who ecan think,
but it also wishes men who ean re-
member.

Let the student, then, in his prepara-
tion of work feel the importance of
understanding, systematizing, associat-
ing and remembering, and he will soon
find his mental offorts taking on a new
interest and himself rapidly growing
independent of his teachers.

COLLECTING AND MOUNTING SEED .

[Farmers’ Bulletin No. 586, U.S.

A .

elug eeotl}llietmr“ of weed seeds should in-
ance ;19‘ S?eds of economic import-
Collectiong e farmer. One of the first
Sampleg of to be‘ made should be
Clally thog seeds of local weeds, espe-
T small e Weed seeds such as clover
Luish me"ams and difficult to distin-
Weed Seedl‘ them. Carveful study of such
ect ﬂdu]f: will help the pupils to de-
Qomlnel~cia]()r}]'tl()"ls and impurities of
Should tye seeds. Another collection
rop proq made of the seeds of various

ucing plants, showing differ-

Department of Agriculture

ent species and types. .Care must be
taken to see that these samples are pureé
and true to type if they are to be any

help.
A good plan for

the field is to place ]
ered, in ordinary paper envelopes, writ-

ing upon each envelope the name qf,
the plant from which the sample 18
taken, with such other data as may be
desired, such as date, locality, ete.
Small cloth bags, such as those 11 which
salt is sold, may be used instead of

collecting seeds in
the seeds, as gath-
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envelopes, if desired, and they are less
likely to become torn. If cloth bags
are used, a slip of paper on which is
written the necessary data concerning
cach specimen should go into each bag
with the seeds. Tt will also be found
convenient to have along a botanieal
collecting case, hand satehel, or box of
some sort in which to earry the envel-
opes or bags containing the samples of
seed.

ANl seed specimens should he  care-
fully eleaned of all chaff and impuri-
ties bhefore they are put into the re-
ceptacles in which they are to be final-
lv kept. After being cleaned  they
should be treated with carbon bisul-
phide or formaldehyde, in order to kill
any injurious insects or larvae which
may be concealed npon them. This may
be done by placing the seeds in a re-
ceptacle and pouring upon a piece of
cotton placed on a saueer in this re-
ceptacle enough of the earbon bisul-
phide or formaldehyde to wet the cot-
ton thoroughly, then closing the cover
of the receptacle tightly so as to keep
in the fumes. Great care should be
taken not to use the earbon bisulphide
near a fire, or to strike a mateh while
it is being used, sinee it is very inflam-
mable and may explode if not properly
handled.  The fumes of both carbon
bisulphide and formaldehyde are very
disagreeable and inhaling them should
be avoided.

There are numerous methods by
which seeds may be stored for use. The
best method will depend upon the pur-
pose for which the samples are to be
nsed and the quantity of seed.

One of the smplest and most conven-
ient methods of mounting samples of
small seeds for study and display is to
place the samples in small glass vials
of 2 or 3 dram size, these vials being
placed in a strong cardboard box ar-
ranged with a separate compartment

for each vial. Vials with screw fops

are better for this purpose than those
with ordinary corks, since they protect
the seeds more securely from inseets.
The vials should be labeled, cach with
the name of the kind of seed 1t cou-

tains, the place and date of collection
and any other data desired.

[ the cardboard box with compart-
ments as suggested eannot be obtained,
simple cases or holders of various kinds
can be easily made which will serve
the purpose very well. In one sueh
holder the vials are held in place by
means of shoe laces passed alternately
over, then under, the vials and through
the back of the box. Another holder
which is especially convenient for use
in carrying vials of this sort from place
to place, but not so satisfactory for dis-
playing them, can be made of eloth. In
this holder strips are sewed upon a rec-
tangular piece of cloth so as to form
rows of pockets, each pocket being just
large enough to receive one of the vials
containing the seed samples.

When it is desired to preserve larger
(uantities, of seed for future study or
grains for experimental planting, larg-
er glass bottles or jars with serew tops
or ordinary fruit jars may be used.
the different kinds of fruit jars thos¢
with glass tops which seal with wires
will probably be best. However, the
square glass bottles take up less space:
A rack is ¢onvenient for holding thes¢
jars, but they may be placed upon
tables or shelves if desired.

Another good scheme for making atr
tractive displays of seeds is to place
the samples under glass in boxes. Such
a plan has also the advantage of afford-
ing good opportunity for the close eX-
amination of the sample without the
necessity of handling it. The boxes for
this purpose may be made in the matl-
ned described below.

When only small quantities of s'eed'>
are available for mounting, and it
desired to display the samples to bette!
advantage than by use of vials, a coW
venient mounting rack is easily made 8%
follows: (fet a pane of clear glass abou”
10 by 12 inches in size (or any othel
size that may be desirved) and W0
picees of half-inch board of som¢ soft
light wood, such as poplar or basswo0
of the same dimensions as the pant .
alass or slightly larger. On one of “‘f’s
boards rule lines bhoth ways. Sl"‘c’mg

:

3

[ T

T

T
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then | .
of ?}lledgfglf’ 13 inches apart. At each
Ainch ]]()iZLSt;(IBT}011S of these lines bore
nail op I;) 1{911{.{11 the board. Now
one. E'lgcl 1e ft iis board to the other
board W‘m‘ﬂ‘i the holes in the upper
% sample OE( n form a pocl\tet in whieh
Dlaced. A ]‘bset*d. or grain may be
Kind of o ldA el with the name of the
eo“(‘ctio;l/( (‘l and the place and date of
eacl I>0(‘lw:ml]lgm be ])Qst(‘,d b(*m_xath
_’Ol'm an(/{ cé] y :i);l'l"(\,]lgll]g t}}em m 4
ld(\m'iﬁcaﬁ()“ (?l . S('.I‘](‘,.S.,' conmparison and
of glass she I(ll] ¢ facilitated. The pane
& cover flor ‘:;l( now be put on to form
e seeds q;(‘ f.}‘llt‘ pockets, thus holding
may he 11;4&‘“;‘( ,\’_111 place. The glass
0¥ placing . { )19:1'11,!_\' over the pockets
dinary piefy ¢ whole mount in an or-
in ity 11‘|i]]*( frame and fastening it
Seeds, S]loo{tq S.f In the ease of small
R Slll)stit11f(:1()f heavy efn'dbomd may
M the o '/( or the pieces of hoard
cardboard and glass may be
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held together by binding the edges with
gummed paper, such as the ordinary
passepartout binding, mstead of put-
ting the mount into a frame. By using
gmaller panes of glass, such as disecard-
ed photographie plates, numerous
<mall mounts may be made which may
be handed about in class. This method
of mounting has another great advan-
tage in that when mounted in this way
the seeds may be easily examined under
a mieroscope.

Qeeds treated as previously directed
and mounted in tightly closed vials,
jars, or in the tight frames deseribed
will not be very likely to suffer damag-
o from insects or other sources. As a
further preeaution, however, in the case
of jars that ave opened frequently, it
may be well to drop into each reeep-
tacle a few moth balls. This will pre-
vent inseet attack for some time.
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A rege .

Exp(J;i':;lll” l)llﬂ‘etm. from the Wisconsin
Wigye i((’iléz ?tatlol'l deseribes  the
of rupg) Sc}:o (]) making social surveys
USing t}, q)‘}? districts; in other words,
to gather YL 0ol children of the state
a‘.gl"icllltm.(,‘(ll]uabj(' information about
S, this wor n Sank County, Wiscon-

vork has been carried out quite

tomp]
etely . .
Every o Y and for the past two years

toen

g maki ,
Schog) aking  annual surveys of its

sur'veysd.(:?_tj"]?t_- The results of these
rom ” he ‘ ‘:f“d to be most interesting
Bathereq .S "“‘dpmyt of information
only 'f’h :md “deeidedly  helpful not
the I)e‘o‘p]p( S.Cl‘mol children, but to all
Study of Of'ﬂw county, who, from a
Come bptt:?"“‘/“'t““’ in this way, be-
N g T posted as to its problems

Soeial .
d]ﬁl"]“‘:‘lV‘t*,lv ﬁnnpbly means m.ak-‘
Atureg a‘l)(m" ‘f.' .\’lsm of 1'Iw_ interesting
Beseription of itl-l .o(mlny, including a
_Obporty s resources, advantages
an Nvent, .“1'1(_'3. It usually ineludes
alsed )i, Voof the farms, the erops
¢ stock kept, industries such

ountry ge i
Y school in that eounty has

146 homes lighte

as  ereameries  or cheese factories,
ehurches and school puildings, silos and
iy fact any information that would be
to the people of that commun-

valuable
ity. For instance, in Sauk County, the
eived showed that

survey reports rec
1913 there were 94 cereameries, 29
cheese factories. 530 silos, 860 acres of
alfalfa on 325 farms, 391 rented farms,
92 herds of pure-bred cattle, 404 auto-
mobiles owned by farmers, 82 rural
clubs, 635 farm homes with pians, 270
kitehens supplied with running water,
d with gas or electric-
ity, 20 schools in the county supplied
with Babeoek milk testers, and 100
schools made ear tests of seed corn.
These are just a few of the facts that
the soecial survey discloses. '

The idea of a qoeial survey 18 not
new. In fact, gueh surveys are very
¢ommon where there is some means of
providing for the expense of suqh a sur-
vey by state officials. The Wisconsin
idea of utilizing the school for the gath-

ering of this information 18 unique,
however, and in our estimation deeid-
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edly practical. By the preparation of
maps and the gathering of statisties,
every pupil in that school learns to
study the farm conditions in that
school distriet; and it is a conceded
fact that, when we interest children in
any work, we interest also the parents
and the teachers. Tt is only by study-
ing the present conditions of agricul-
ture that we learn to improve them.
We would like to see this idea of a
social survey by school districts carried
out by all the states in the Northwest.
Proper co-operation of county superin-
tendents and rural school teachers
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could easily bring this about, as the ex-
pense is slight and the work not diffi-
cult. Tf this mass of information could
be eollected it would be of tremendous
value not only to the various localities
but to the state at large. Comparison
of farm with farm, district with distriet
and eounty with county, such compari-
son based on the facts of a social sur-
vey is one of the quickest and casiest
ways of improving agricultural condi-
tions, for, as some one has said, the
real need of agriculture today is to
transfer the methods of the successful
farm to the poor farm.

SCHOOL POETRY

The Western School Journal has
more than onee advocated that ornate
expression by children be encouraged,
rather than repressed, and has gone so
far as to advocate the writing of poetry
to develop in pupils an ear for rhythm,
and a feeling for effective form of ex-
pression. It is with great pleasure we
note that something of real value is be-
ing done in some of the schools of the
provinee in this direction. In the St.

John’s Technical School a number of
the young people have taken to writing
poetry, and the result has been a sul
prise and a delight to both the friends
of the sechool and the teachers. BeloW
we present two little poems written b
Regis McQuirk. It is an evidence ©
feeling and culture that pupils of the
public schools should be able to write
such poetry as this. The prize poem*
from the same school have already bee?
published.

Realization
(A Sonnet)

We only know how precious are those days

Of sunlight, when a white speck at the pane

Wafts back the thought to nights of summer rain
And soft dawns breaking through a dewy haze.
‘When powerless are heaven’s frost-flecked rays

To pierce its icy mantle, once again

The stream’s low, softly soothing voice we fain
‘Would hear, and trace its wonder-hidden way.

Why is it that the lost note scems so sweet?

The golden morning best at afternoon?
We scatter roses round a fallen head,
The poor grave shield from childhood’s careless fect,
A grey stone raise—a ghost hand in the moon—
And know how much we loved,—when he is dead!

Regis MeQuirk, St. John's Technical 1L 8.
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CENSUS COMMITTEE RETORT

When I Was Young
(A Rondeau)

When I was youn

g, the sun’s full gleam

Was softer, and the grass did seem

S
To grow more bea

uteous at the morn;

And diamond dewdrops in the corn

Dripped ti

Oh! that T could but sleep
Mem ries teem
Those days I mourn

A fleeting hour!

Through my old mind—

When I was young.

Now, through the sn
Can hardly pass; an
More lovely, thoug

) And from our lives the beaut
That made earth’s song an ange

When I was young.

Regis MeQuirk, St. John's

11 they made a fairy stream.

and dream

loke, the day’s first beam

d gold we deem
h our faith is torm,

y shorn
I’s theme

Technical H. S.

CENSUS COMMITTEE REPORT

Y() u :
Amnm]afg)emal committee, which in
for ﬂ‘nd‘towas auﬂlorized to arrange
census of QHSHII]).OI'VISQ the taking of a
of five aI;d‘ c ildren between the ages
clusive. yosi ;EVel}t(‘(é]l years, both in-
of V\?in'nip“eg 171\1% 1111 thg school distriet
mden ¢ Number One, as require
Sle]{]lg;] the provisions ofL,tl?(: 1‘(“11)1111111)'1(1(3
Aet, T)e‘:ct,” and of the ‘“Children’s
censug, \\bltio report the results of such
given for o the _ﬁgm-es. for 1914 also
omparison, as follows:—

School Census, 1915

(Bf?
Census of chi
s of children between the ages

of fiv
. e and sev
Sive. nd seventeen years, both inclu-
emaleg T 17,334
..................... 16,946
Tot
")] LT5Y —
Toty) Consus for 1915 ..........54 280
nsus for 1914 ... 14.548
........ J
Deey ease -———-—"6
’ 268

...............

Summary
T 1915 1914
Age D years ..oootitte 3,199 3,186
Age 6 years ..o 3,813 3,841
Age T-13 years ... 20,056 19,780
Age 1417 years ... 7,212 7,741
34,280 34,54
— ———
Enrolled in Public
Sehools .« eevrrrr 24, 23,463
Enrolled in Private
Schools or other educa-
3,497 3,441

tional institutions .- --
Not enrolled in any Pub-
r Private or other

lic o :
educational institution:—
1915 1914
Age B oo 2,288 2,450
Age 6 ..o g12 937
Age 7-13 303 . 833
Age 14-17 2,830 3,424

6,033 17644 6,033 7,644

R
34,280 34,548
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The eensus was taken during the first
week in May, seventy-three enumera-
tors being appointed for this purpose.
These enumerators were carefully in-
structed as to their duties and sworn
to faithfully discharge the same, and
cach enumerator upon the cowmpletion
of his return was required to take a
declaration as to its correctness, Every
¢hild returned as a registered pupil in
the publie sehools was, ascertained to be
so registered by the examination of the
school registers,

In the case of children rveturned as
registered in private schools or other
edueational institutions, the names of
such children, together with the names
of the private schools in which it was
claimed they were registered, were for-
warded to the Department of Eduea-
tion to be checked with the records of
attendance as given by such schools.
In vegard to children of the ages of
seven to thirteen years returned as not
attending any publie or private school
or other educational institutions, the
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correctness of such returns were veri-
fied in each case by a second visit to the
home. The details given indicate the
completeness and accuracy in which the
taking of the census was carried out.

While the census for 1915 indicates
that the number of children enumerated
is slightly less than the number enumer-
ated for the year 1914, it is gratifying
indeed to note that notwithstanding
sueh decrease, there was a substantial
inerease in the number of children
registered in the publie sehools.

Another gratifying feature as shown
hy the ecensus returns is the substantial
deerease as compared with the census
returns for 1914 in the number of child:
ren of from seven to thirteen years of
age returned as not attending any pub-
lic or private school.

The total cost of taking the census
and of checking and compiling the re-
turns was $2,322.75, being slightly less
than the cost of the census of the pre’
ceding vear,

The Summer Science School

Who would not join the Summer Sehool
Where nature study is the rule?

)

Good-bye to books, farewell to man:

We follow good old Wordsworth s plan.

Her seerets Nature doth unfold,

While we trudge round by ““wood and wold.”
We chase the ereatures seorpioid,

Likewise the ptylagonatoid,

And Cecidomyiidae,

That make the galls upon the tree,
And dainty fly with wings of lace,

That suecumbs

in the cheeseeloth ehaso.

We try to figure out the law

By which the Lepidopter

Love, some, to Hutter in the sun,
While others it when daylight s done.
We study all the things we seo

On pond, on bank, on shrub, or tree..
The Thyreonoti, Bees, and Bugs,

The metamorphosis of Frogs,

The shards of Coleoptera,

The straight wines of Orthoptera,
Prohoseis of the Diptera,

Aud half-wings of Hemiptera,
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Trochanters, tarsi, tibiae

Of the domesticated flea,
Antennae, palpi, wings, and fins,
And Makers, Hosts, and Inquilins.

Nor in our seareh do we forget
The ealamistrum, spinneret

Of the Arachnid poised on high,
Building his parlor for the fly.
And to our ken comes not amiss
The Hexapodian chrysalis;
Nor midge, nor mite, nor wasp,
Escapes the pedagogic eye.

nor fly

The Meadow Sweet, the Meadow Rue,

Basidiomycetes, too,

Symphoricarpus, Clematis,
Erysimum, and Oxalis,

The Geum, and the Blazing Star,
Whose purple head attracts from far,
The Petalostemon, Galium,

The stoutly armored Xanthium,
Gailliardia, with its face SO bold,

And Solidayo’s head of gold,—

All things upon the ground that grow
We strive to find, we seek o know. .

We learn the songs of things we hunt:
The locust’s stridulation stunt,

The creaking cricket’s gerannel soug,
With rasping wings made all night long;
The rough song the cicada sings,

By rapid thrashing of his wings;

The cheerful chant of katydid,

The breathing hum of ciculid.

In scienee’ interest, we are told,
Our maidens have grown wondrous hold: .
C'ynipidae they bravely grasp,
(They re second cousins to the wasp);
Now foadie dear deserts the sand
For Sadie’s Sympaﬂmtic hand;
The snake performs his Joving twist
About fair Margaret’s genteel wrist; ’
See how sueeess in beetle chase
Brings smiles to Minnie s pl‘acid face.
When we have reached our home, sweet hoe,
And days of strenuous gtruggle come,
To wondering pupils g:lthm'ed 1'0un'd, e
With ponderous words of cithundering sound
We'll talk, and talk, and talk to show
dlow much we pedagogs think we know.

—-.J. Houston, M.A.
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Methods

TEACHING MEASURES

By KLIZABETH C. WHITE

4 gills make one pint.
2 pints make one quart.
4 quarts make one gallon.

How many of us can read the above
table aloud, without dropping into the
singsong tone in which the relations of
the above measures were learned? 1
remember the pride I experienced when
I had mastered the tables of long,
square and cubic measure; and eould
say them with a rapidity only equalled
by my ability to recite the alphabet.

Our tables of measures were classed
with the multiplication tables, and like
them were abstractions pure and simple
—at least to the greater part of us. A
mile was a word, and presented no
more definite idea of distance than one
of the three hundred and sixty degrees
that made that eircumference.

Things have changed since then.
These tables are no longer taught as
we teach a song or a stanza of poetry.
Each statement is presented as far as
it is possible as a whole; and its rela-
tions to its companions are dwelt upon.
The children of today will not be sur-
prised at the number of their paces
it takes to make a mile, as T was when
a pupil in the normal school.

They will not gaze upon a series of
measures, quart, half-peck, peek and
bushel, and vainly try to choose the
required measure, as [ have seen young
ladies in our normal schools do.

I think we will all agree in the fact
that the teaching of measures can be
made of great interest to children. Here
they ean indulge in their much loved
activity. It admits of variety of action
both by pupils and teacher, They can
make their own tables to a certain
limit by performing the actual measur-
ing.

Of all childish play that of keeping
store has the most attractions. We are

a nation of merchants, and barter is
dear even to the childish heart. This
love of play can be utilized to advan-
tage in the teaching of weights, long,
dry and liquid measure.

There was a time when the scholar
had to reach the dignity of the gram-
mar school before he made the acquain-
tance of these tables. Now the work
is started in lowest grade primary.
Here the inch, foot, yard, quart and
pint are taught, and many of the little
ones become very expert in their cal-
culations.

Plan of Lessons

T. Tdea of measuring developed.

1. Use of measures.

2. Necessity for the use of measures.

II. General idea of the manner in
which things or distances are measured.

1. Tmaginary purchases in all the
various tables.

TII. Material for class.

1. Long measure.

(a) Enough wooden, or pasteboal‘d
square inches to supply class.

(b) Strips of a ribbon paper, a foot
long, or wooden or pasteboard foot
rulers with the inches marked.

(¢) Yard tape measures, if conven-

_ient, one yard stick. Waste paper from

ribbon rolls can be cut into strips 2
vard long, and marked with the inches
to take the place of tape measures.

(d) Various strips of paper twine
ribhon, ete., of no definite length.

2. Liquid measure.

(a) Water,

(b) Pint and quart measure.

(e¢) Other vessels of larger size.

Lesson
“Children, T am going to keep a gr0°
cery store; you may come and buy from
me. Who is ready?’*
May—T want a pound of sugar.”
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TEACHING MEASURES

Har
ryf¢ . 1.
flony, ' [ would like a barrel of
Jane—s
Tane—— .
halt Please, Miss W., I want a
: pound of tea.’” ‘‘I have other
ngs . N
R::]S ;fha‘g‘me not sold by the pound.”’
Kq'tl() 1T‘P[ want a gallon of oil.”’
milk - Please give me a quart of
Rar:
(]h‘“ - e . .
Molasee, Mamma wants a pint of
¢ )
Jus ' :
~0ugh:t think, little ones, no one has
oo any potatoes or apples, and my
rels are full.” ' )
2 a%“P]O .
. ase, Miss ’ <
Of“DOTatoos_” , Miss W., T want a peck
ri“ie~“ /
apples. o Mother wants a bushel of
[ X3
I an ;
1T
longer g)mt going to be a grocer any
v )‘P('i, my store is changed. Here
and éo}itse ty cloth for dresses, aprons
l‘ibbom( v brlg'ht buttons and pretty
A bt th will buy from me now?”’
they bl‘wo little purchasers are ready;
ess hand with eager eyes and money-
nels, ribbil vards of dress goods, flan-
tons. 15 and dozens of bright but-
“IVI
r. K., ¢hi :
hOus(.: - ,lc‘hlldren, has built a new
S0 near t| f‘so has a garden, but it is
off Howu ;tl‘(’et he wants to fence it
enei shall he know how much
8 to buyt”
e would h:
S Jand have to measure round
“Now, ;)llle little one volunteers
childr )
StOl'pke(,’)(,.,n dren, you may be the
pers, and T shall buy from you.
. me some tea.”” ‘‘How
lil Gs my little merchant; ‘‘you
1o ;
e how much you want.”

hi

lllllch ? yy
L4}
“ ust te

1, ves: )
Yes; that is the reason we have

to }
lave 1y .
ers wi pounds, so that the storekeep-

il
Wwould liklxlow how much we need. I
the pu'lzle(i some milk.”’ Here again
ity anq (;‘(q)]eil'lld ]Iaughs at my stupid-
much T aos ains I must tell hi
1ch T wish, 1 him how
See at i :
Marts 5. that is the reason we have
Bvltla.“d pints.”’ |
oY thg g :
Withont gi\jr-]hle when T ask for cloth
clasy gy r(l,.”lg the quantity the entire
Mgy ! ‘.(1dy to tell me I must have a
r v else they eannot supply me.

¢ gp
e
less‘)n. now ready for the definite

“Suppose 1 wanted a piece of ribbon
for Artie’s new tie, how much should
T buy?’ ‘A vard.”” ‘Yes. But sup-
pose I wanted only a small piece for
Dolly’s sash—"" «“A half yard.”” “‘That
would do, but suppose T wanted even
a smaller piece than that, just enough
to tie around my bell or make a mark
for my book, how much shall T need?”’

No one knows; yards and half yavds
they have heard about, " but smaller
quantities are anknown. ‘A piece as
big as this,”’ some one ventures, hold-
ing the little hands apart. ‘‘Ah! but
T want to know just how much. This
yard stick is too long; we must have
something smaller. T will walk across
the room. How shall T find out how
far T walked?”’ ‘‘Measure it,”’ says
Eddie. ‘With what??’ ¢“With that
stick,”” pointing to my yard stick. 1
measnre and give the result.

«‘This morning I saw .a fly walk
aeross the book. T wonder how far he
walked? See (taking up 2 small ineh
square), I have something here, a
little measure, with which I can find
just how far he walked.”’

Distribute ineh squares to the class.

Rach child may take the little meas-
ure he has on his desk. We call it an
inch. Have class pronounce it. Take
vour inches. Look at them, see how
long they are. Qee how wide they are.
James, how long is that little piece of
wood? DBessie may tell me. IfI should
give you a piece of ribbon just as long
as that piece of wood, how much rib-
bon would you have? Place your inch
on your slate. Draw a line just as long
as your inch. How long is your line?

Draw a line without measuring, just
as long as your inch. Test it. Ig it
too short? Too long? Make it just
right.

Who will draw a
hoard an ineh long?

Peliver strips of pape
ed. Care must be taken
measuring is done correctly, an
insure this have & mark placed
ond of each inch, 8S your measure

moves along the paper. )
Have the number of inches 1n the

line on the plack-

r to be measur-
here, that the
to
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edge of a book, a card, slate, or picee
of paper, estimated by the class. Then
measure and have the answers tested.

Draw lines on the hoard of various
lengths and have class estimate their
length, each time correcting or verify-
ing the answers by actual measuring by
vourself or pupils.
~ You will find that your class will de-
light in measuring.

Require children to bring in pieces
of twine, ribbon or paper, a certain
number of inches in length.

The work on foot and yard may be
carried out in a similar manner. Pre-
sent the foot as a whole first, and not
as a collection of inches. The same
may be done with the yard. One thing,
however, may be done as preparation
for the foot and yard lesson. Ask
the class to bring pieces of wood, paper
or ribbon, that will just measure twelve
inches, or that will contain just three
feet or thirty-six inches.
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Then they will see that they ave
learning a simpler name for a length
already known.

Have spaces a yard, and also a foot
and an inch long, marked on your
blackboard, to remain during the year
as reference,

Pint and Quart

The c¢lass will probably recognize the
(uart when first presented. There will
he but little difficulty in teaching that.

Then teach the pint. il it with
water hefore the elass, and then fill
vour quart., It will take but few ex-
periments to have the class see that
two of the pints are required to fill the
well-known quart.

With the lowest grade children, the
practical (uestions must of necessity be
limited to small numbers; but even
then, if the above relations of measures
are well learned and applied the work
to follow will be much easier.

[TOW TO TEACH LANGUAGE
By HELEN V. JORDAN

If our need of language is for the
expression of thought, and thought is
the result of ohservation and refleetion,
ought not language culture to mean
something more than the studv of
winrds? ' '

It ix true that words are as necessayy
to the growth of thought as the hrnsh
or colors to the artist who would give
distinet and visible form to the faucies
whieh flit through his brain: and just
as his ability to realize his conecpiions
is Hmited by his skill with the hrush,
$0 is our power to impress others with
the truths which we see and feel mea-
sured by our mastery of words. Pul
how is this mastery to be attained, of
what is it the result?

Is not diserimination in
words merely an evidenee of elearness
ol perception and fineness of insigni?
IS not overy verbal distinetion an index
of some difference of thought or of feel-
ing? Are not words the produet of
the thought with which they come and

the se of

which calls them forth? s not beauti-
ful and foreible expression dependent
upon one’s power to sec, to compart
to deduce conelusions? Is it not the
result  of delicaey  of sentiment  and
depth of thought?

[f it be, is not the primary purpost
of a language lesson, as well as of any
other, to eall into action the mind of tht
child, to arouse and stimulate his pow”
ers of observation, attention and refle¢s
tion?

Pleasure heing one of the slr()ng(‘st
ineentives to effort, the first thing neees”
sary to earry out this purpose is to give
the child something about which it Wi
care to talk or write, something whiel
will arouse those faculties whose aetio?
must precede expression. 11 there is 19
interest in the subject there will be J"
motive for inquiry, nothing to indu€®
mental aetivity or demand expressiot
If o cehild be given an objeet whieh '
cares fo examine, its curiosity will 1ed!
to elose observation, this will vesult 1!
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HOW TO TEACH LANGUAGE

vivid j oSS

abilitvn;l]n'u:smons, and these in the

A ching {S‘I{gwe a graphic description.
ill see mueh more in a picture

VVhieh .
a“”dkemdtt;racf(s its attention and
8 its imagination than in one

at which ;
teh it 3 . :
choose sy looks because it must. To
Ollr'solQQ ‘1 ‘).J(—‘cts wisely we must forget
the chi]gl and (*\x;vtm- into the feelings of
. ‘en. v onav e N
picture of  soft t(, may like to .stud_v a
shadoyyy -~ soit- Qned harmonies and
pmba,b]'y ;l.lﬁgvstmns, but they will
and br‘]l‘l efer one distinetly outlined
Wi Hhantly eolored .
en we giv o
Producs \]\(: gtlw pupils a story to re-
receive ,g‘l‘l(lll be one which they will
. ] 4 roar 3 . g -
8ift wort Yy .(mdl think of as a good
chanica) }1); of being preserved. Me-
han if’t}ix\ln. will result more surely
e tise th;)v feel that they arve writing
which to p:‘ ntl.ust have something upon
Vi etice shell: R
Zation. actice spelling and capitali-
T}
10Ut A
gregy O’f?‘it and expression are insep-
Means, e pupil, the only key by which
*ll‘abh:, (F lrm\'v of judging of the pro-
Wo Obtah”\l”'(‘s:w)n being the only
shoulq bvl(‘_“‘.“.lllSIght into his mind,
ed. Ty f:‘] sarefully noted and consider-
bupily tho(lnc}-\’ .that we are making our
0 be so ‘lg itful beeause we wish them
!]Ope Wh’icl‘ l_thm}t any reason for ‘‘the
hg (mmp]] 1s within us,"’ is but deceiv-
SeIVes g N ‘
they il }(“' If pupils have ideas
Intelligi}]y e able to express them
hem 1y d.()).' It ‘:"111 be a pleasure to
conneeto ‘t" Vague, ineoherent, dis-
diees of o Statements are the sure in-
Some :IOI,li‘uslon of thought.
May he ‘n:;gg%tm“S as to form of work
one o two'(/dwl oceasionally, but when
been S(‘('llwtl;{mfl}y exeeuted papers have
) e ( N . .
€ trustogd t(; “1( nmt!m may usually
e beautif e })l!])l].S appreciation
eac ing ‘i 1ful in his own work
“_Or'k, Th e dispensable in language
‘?f l'eadim'r“ who read, not for the sake
aety n(:(.()hy-‘]f)r to fill their minds with
od, bhut 1, " ll”g' to the Gradgrind meth-
Authop th(li:lrl‘kv the coneeptions of the
Mg ’ ' OW 1 B H
Podnd of e, n, will acquire a com-
Sult fron, g0 age which would never
m direet wor
realine ord study.  hLead
alize that they must see

?V‘;Dils to
Vhat t}
e wop
words, they vead or hear read

are intended to portray. Train them
to form distinet mental pietures.

| may, perhaps, make my meaning
clearer by describing briefly a Jesson
given to a class of primary pupils as
an attempt in this direction.

C‘hildren, it 1 wished you to make me
of a school-house, in how
could you do it? Various
all of which could
awing and paint-

a pieture

many ways
answers were given,
he ineluded under d
When they made no more Sug-
the teacher gaid: T have
of a school-house which
much like the one n
when &

ing.
gestions,
a pieture
looks very
which 1 learned to vead
little girl. The man who made it did
w0 without using peneil, hrush or colors.
G Qhow it tous!’T Iow did he do it?”
asked  the children. Whittier’s “‘In
Sehool Days'' was then recited to the
cager listeners. The instant 1t was
finished one pupil exclaimed, *1 know
how he made the picture, he wrote a
poemn ! another said, <‘He used words
instead of colors!’’ another, “He de-
seribed the school-house.”” The impres-
sions they had received were then test-
od and fixed by ((uestions. How did
the floor look? What was on the wall?
What kind of seats did they have!?
‘What color were the little girl’s eyes
and hair? Why did the boy pull his
cap low over his face? . What made the
little girl sorry? As the boy grew older
Jid he find that those who got above
him pitied him as the little girl did?
‘Why not? o

Their stories in prose upon t
day showed that what is clearly out-
fined 1 the mind can be 1'(*]‘)r'0dnced
without difficulty.

The practice of asking pupils to fo
ords not agsoeiated with
investigation differs
but little from the nemorizing of defini-
tjons which need themselves to be de-
fiued., Suppose however, & poem }'ms
been solected for a class to read, which
contains some words  they inight not
m)mpr'vhmnd. You wish them to see
and feel the beauty of the seene which
the poet has painted. Let there.be,
then, some study of the words previous

he next

rm

gentences of W
the subjects under
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to the reading, just as you would re-
move a curtain from the window before
asking one to look at the view beyond.

Drawing is an important adjunet of
good language work. That which we
attempt to draw or make we observe
most carefully, and can describe most
accurately. History, geography, draw-
ing and language are closely related,
and the teaching of one makes easier
the teaching of the other.

Suppose the subject of study to be
the Indians. Let Whittier’s ‘‘Funeral
Tree of the Sokokis’” be the reading
lesson of one day. Have the places
named in the poem pointed out on out-
line maps, In cost classes there will be
one or two pupils who will have suffi-
cient skill in drawing to place o1l the
blackboard a sketeh to illustrate the
following stanzas:

““ Around Sebago’s lonely lake
There lingers not a breeze to break
The mirror which its waters malke.

The solemn pines along its shore,
The firs which hang its gray rocks o’er
Are painted on its glassy shore.

The sun looks o’er with hazy eye
The snowy mountain tops which lie
Piled eoldly up against the sky.”’

After the reading of the poem let the
other pupils criticize or commend the
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sketeh, their remarks being a test of
the mind-pietures formed as they listen-
ed to the reading. Sometimes let dif-
ferent pupils illustrate parts of the same
story, or all take the same subject and
compare their work. The objeet is not
to secure fine drawings. The effort to
illustrate will result in more ecareful
study of the author’s conceptions.
Pupils, whose hands have not heen
trained, may be asked to state what
they think should be placed in a draw-
ing to illustrate a given paragraph.

Prof. Osborn says, “When we begin
to exercise our will-power upon our
visualizing faculty, we take the first
step toward gaining what may become
an invaluable ally of study.”’

Let pupils tell or write the poem in
their own words. Every effort to state
clearly what we perceive results in
making our own perceptions more vivid
and lasting. Tn a class trained to habits
of exaet thought, and hence able to ex-
press themselves concisely, oral work
may take precedence of written. With
intermediate grades, who have little
critieal power, vague and hazy ideaS
will beecome eclearer through the effort
to state them on paper. With their
written statements to refer to, they will
deteet errors in their own reasoning oF
inaccuracies of expression more readily
than if you question their oral state
ments.

FIGURES IN ARITHMETI(
By THOS, M. BALLIETT

The mind grows by acting upon pro-
per objects of thought. Tt is, therefore,
of the wutmost importance that the
teacher should know at every step,
while before his class, what the abjeet
of thought is, and what processes are
going on in the minds of his pupils. Tf
he has not the power of looking into
the ¢hild’s mind, and secing what is go-
ing on there, while he is teaching, his
work must necessarily be done in a
blind and haphazard way.

Whilst this is very clear, it is not al
uncommon thing at all, in the averag®
schiool, for pupils’ minds to be oece
pied with one thing, whilst the teacher
assunies that they are thinking of s0me”
thing ¢uite different. Tn gvogral‘hy’
the children may be thinking of the
map, whilst the teacher assumes that
they are thinking of the country: 7
of a black spot on colored paper, whilst
he assumes that they ave thinking ©
London or New York. They may
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thinki
im;g]"{ilr?egs tO}f the wor.d i.sland, whilst he
or o the 1;*&0{1({0 ‘thmkmg'm‘f the thing;
it for granted i cape, wh_xlst he takes
minds ap g 1;1' his tpachmg that their
the WOfdi ]ceupled with the thing. Now
is quite d'SﬁaI«ld’ as an ohject of thought,
neither 1‘1 erent f}'mn the thing. It 1s
rounded dll)ld, nor is it necessarily sur-
not Veryq,y water, and, therefore, is
finition, ‘:V}C('Burate]y deseribed by the de-
Memorize Hle\h th9 pupil is obliged to
if the tela,c.] A 1 children like geography,
S“;}e_aee of 1‘211115 :;rll}[\ﬁ‘% them think of the

1 » .,
Senti%:;es are arbitrary symbols repre-
relation léumbﬂ's' They bear the same
the thin 0 number.s that words bear to
more resge?ngley signify. There is no
three and th ance between the number
tween a fur e figure 3 than there is be-
betweer, all nip and tlhle word turnip, or
0ak s neitrﬁan and his name. The word
and, by it )leI‘ tall nor made of wood,
illade(iur tS(/ f, would give a child a very
child ca?me idea of the tree. As the
v 1Earnin0t get a concept of an ohject
a knowlpdg )1ts name, so it cannot got
the ﬁgur()wg(/ 9f numbers by studying
A chil(? “jueh represent then. t
number unl(;annot possibly think of
of things ( ess he thinks of a number
Widest sle | u)smg the word things in its
Know Wha:(/'). Tf the reader wishes to
e i Suppb is in a child’s mind, when
Stract num]sed to be thinking of an ab-
to think ofer’ let him (the reader) try
hinking of the number five, without
ol of fiye the Wm-d five, or any sym-
partionlay ;lill{d without thinking of five
en in his ings of any sort; what is
of thOug};tp'Wn mind may be the object
& tries to ﬂlI.l the. child’s mind, when
o abstracf unk of .the same number in
childrer, th'. Tn point of fact, however,
only, when ‘;Lk of figures, and figures
inking of ey are supposed to be
e oy abstract numbers.

for litt), c}ll)-(;rl objects of thought, then,
ers, not ﬁl dren in arithmetic are num-
think of nugu}l'es; .Elnd as they cannot
lenqst think 1:)11!)(:3 ’11 the ;{l)st!-nct,, they
eq] dren like nri;'llm R things. A
S3 degreo if 11 unetie in a greater or
the teaching makes them

think of numbers, and it is to their
evedit that they all dislike it when they

are made to think of figures merely.
After the pupil has thoroughly learn-
od numbers there comes a time when
he can think by means of the symbols
of mumbers (as he must in algebra)
and need 1o longer think of numbers
of things, but this time comes much
later than 18 assumed in a good deal
of the teaching in many primary
sehools, and in the construction of some
of our courses of study, as well as in
the make-up of many of our text-hocks
on arithmetic. Objects are used at pres-
ent in the majority of schools not 0
much to teach number as to explain
figures, and after this is accomplished,
their use 18 discontinued and figures
and rules are taught instead of num-
bers and prineiples.
We heard a man of fine intellectual
culture assert, not many months ago,
that it was unnecessary “quibb]ing”
to speak of a distinetion between
figures and numbers, that no teacher
ever confounded the {wo. No oue who
is thoroughly gamiliar with what 18
done today in the average sehool eoulc
statement. We

geriously make such a

have seen not a few primary gchools in
which arithmetic (?) was taught as &
game with figures rather than as 2 sel-
enee of number. e have scen schools
in which children of the second and
third year’s grade could not illustrate
with objects all of the four fundamern-

’

tal ““rules.
To such an extent have ﬁ‘gureg and
unded practlcally

aumbers been confo ]

\ ho theoretically clearly

goc the difference that many of t}le

cepyles’” put into primary arithmetics
but on the

are based not on numbers,
symbols If we should

change from ' .
notation in our arl‘chmet:ic;2 "the laﬁ-
age of the cepyles’’ for & ition, sub-
Ot d division

traction multiplicatilon an
would h’a, , ially altered. Let

the reader malke t e
tiplying or
of the Roman

ules as they are worde
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ties, and see of how much direct help
they will be. Tf the rules must change
with the notation, it looks very much
as if they were largely based on the
language of nunber instead of on num-
her itself. Whilst for practical pur-
poses in business this is probably cor-
rect, for educational purposes it makes
them valueless. From the extent to
whieh they are made use of, as well as
from the mechanical manner in which
they are used in not a few schools still,
it might be a legitimate inference that
teachers even now at times confound
figures with numbers,.

A fraction is one or more of the equal
parts of a unit. The language of figures
in whieh fractions are expressed is no
nore to be confounded with fractions
than figures are to be confounded with
whole numbers. A child cannot think
of a fraction except as he thinks of a
part, or parts, of a thing. If fractions
should be taught as means of thounght-
development, the proper object of
thought is the fraction, and not its arbi-
travy symbol. If children are taught
to perform operations with the svmbols
of fractions, ‘“according to rule,”” with-
out being able to show with ohjects
what the processes mean, they are
taught to play a game with ﬁ{.,m(s that
may at first perhaps, from its novelty,
be interesting to a few, but that has
very little conneetion with arithmetie
as a science of number. 1f a teachor
has been doing work of this km(l, let
him give his pupils apples, or pieces of
paper, and ask them to cut them into
parts to illustrate tho following opera-
tions: $—1L; #X3, f=% If they eaun
not do this, let him ds]\ himself the ques-
tion, what thv object of thought is with
his pupils when he teaches fractions,
and whether they understand the above
processes, if thu\' can ‘‘go through with
the analysis,”” but cannot illustrate the
reasoning concretely,  Let him ask him-
self the question whether he has not
been confounding figures with numbers
in his teaching, and whether he has not
taught arithmetic on the prineiple that
a child can learn the fragrance of a rose
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by exercising its sense of smell on the
word rose.

If the reader wishes to see to what
extent the rules for fractions in arith-
metic are based on the mere language
of fraetions, let him cut an apple into
two equal parts, then show that each
half is the same as two-fourths by cut-
ting it according to the rule that ‘‘mul-
tiplying both numerator and denomina-
tor by the same number does not alter
the value of the fraction.”” Let him
take one-fourth of an apple and multi-
ply it by two by dividing the denomina-
tor. Let him take two-thirds of an
apple and multiply it by three-fourths,
by multiplying the numerators together
for a new numerator and the denomina-
tors for a new denominator. Let him
add one-third, one-fourth and one-half
of an apple, according to the rule in
his arithmetic for reduecing fractions to
their least common denominator and
adding them, cutting the parts into
smaller parts, showing the application
of his rule, and looking up his numera-
tors and denominators, both old and
new, as he performs the operation. Let
him also take two-thirds of an apple
and divide it by two-fifths of an apple,
aceording to the rule for division of
fractions, i.c., let him eut two apples
of equal size into parts, so that from
the one he gets two-thirds, and frowm the
other two-fifths: then let him take the
two-fifths, invert it, “‘and proceed as
in multiplication of fractions.’

Let the reader now imagine the nota-
tion ('hdnged, so that instead of writing
one-half in figures, with a numerator
and denominator, we should have one-
half denoted by the letter a, one-fourth
by b, one-third by e, ete. Now let him
multiply one-half by one-fourth with
these  symbols, by multiplying <‘the
nunerators together for a new numer-
ator, and the demnominators for a new
denominator™; or let him divide one-
half by one-thivd with these symbols.
by inverting the divisor and pm('v(*d‘
ing as in multiplication of fractions.

All this shows that the statement of
the rules for fractions in our arithme:
ties is not based on fractions, hut on
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the 1 .
to ::‘;;%}[W%G %’Fﬁﬁ'actions. If we were
mode of %t(-]‘ril or‘ent notation, their
“lat(‘l'iall\; éh,‘(ment would have to be
would m:m)ﬂd]n'god, and some of them
For I‘n‘a(»-;i?-'\] (11'01) away entirely.
Yules ape pzvr?‘] purposes in life these
Ziving 1 ‘m](t‘lm what t.hey should be,
ho“' o Ol;t;i lwy do, (hyoetions as to
ing with ﬂ(lill: (1‘ result, without reason-
With figures {!]%), by means of a trick
the Dl‘inm;.v sut in education, where
thought ‘:“,\l }1’1()T1V(‘, is to develop
of th()u;:zh‘r : \\lhurv 'rhv proper object
the symbo| .\']t'w thing itself, and not
fo sy tho ;\“nch df*notes it, they are.
",h(‘r.\,’“nrp-g() "‘lff, of very little value.
cious, t@ncl;m-:‘ lttlhjl_v a’bused by injpdi-
harm in many s 1t they ‘do positive
have been fﬂl) schools, After children
concretoly q‘(?"‘o]llgmy tanght fractions
any Dl‘oc'u;; 1t they can illustrate
these rules )“d‘h].V with objects, then
deviees h\: (:?1‘11(1 be given to them as
ed without \t‘] ‘}Ch. l'vsnllts can be reach-
ong as chi]dl,l-]xlkmg of th.ings. But as
which mvzmq“j ‘must think in things
Understand ﬁ‘“‘ d% long as they do not
(_""ices, base({d(‘“m]s thoroughly), such
ractions %t" on the mere language of
(levelopm’e‘l :11(1’ in the way of thought-
Nunber Of :3];'1 They prevent a large
om gettin 1 ‘(h'on today in our schools
edge of f!'negt'd clear, thorongh know-
a dislike fo ::1]1:}‘ :1“1(11. produee in them
X . ietie,
can ]2::('“;;( has shown that children
With g 11111(‘;?”)“8 just as early, and
ch ease and facility, as

How TO PRONOUNCE

The
¢ followi
low Shoy ?““‘g ruleg are taken from
Ud T Pronounce?
L Leay General Rules
an ’ n ot isti 1
tary Soun | tf) distinguish the elemen-
lem wi S 80 as to easily reengnize
o hen heard. ' oemie
ractie
ntil itt(’“upml cach  elemenfary
. "“‘cti(»‘(‘('d‘“ be casily ])l'()dl](’(‘d.
()nl})lllati()l‘N)(t}ll)()ll the more difficult
s of sounds

D
e ractie
a]tle“latiOH ¢ upon words (“fﬁ("lln of

Sound y

whole numbers. As soon as they know
two and three they can be taught halves
and thirds. There is no reason why the
teaching of fractions should be post-
poned as long as is assmmed in some
of our text-books on arithmetic. Near-
ly all the difticulties that teachers meet
with in teaching fractions do not pro-
perly pertain to ‘fractions as such, but
grow out of the language of fractions.
and ave greatly enhaneed by the fact
that teachers often attempt to begin the
teaching of fractions by teaching the
language 11 which they ave expressed
before they teach the fractions them-
selves.

In nearly all the schools objeets are
used to illustrate the idea of a fraction,
and the meaning of the ferms numera-
tor and denominator, but not to teach
the proeesses of addition, subtraction,
multiplieation, division, and reduetion.
The consequence is that the processcs
are performed, for the most part.
mechanieally. «“gecording 1o rle.”” The
popular notion that fractions are more
diffieult to understand  than whole
numbers, and that children must study
whole numbers for a year or two before
their minds are cufficiently mature o
understand fractions—a notion that
has erept into many of our text-books
on arithmeticfshows to how great an
extent, by common confession, 1t is
practical]y admitted that the language
of ‘fractions, and the rules based on it,
gtand in the wWay of the children’s

thinking.

5. Learn to spell words by sound
or phonetically.

6. Become
with the diacrit
that you

tionary
nsing. .
7. Form the habit of consulting the
dictionary 10 all cases of doubt.
manual

g, Carefully gtudy some
1 the gubjeet.

lly observe the pronun-

1pot
9. Habitua

ciation of others.
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Specific Rules

1. Observe that ¢ and g are general-
ly soft before e, i, and y, and hard else-
where.

2. Observe that the combinations ch,
gh, ph, th, must generally be regarded
as single consonants.

3. Observe that ci, si, ti, before a
vowel, generally have the sound of sh.

4. Observe that a vowel, followed by
a consonant in the same syllable, is
generally short.

5. Observe than n before k and g
hard generally equals ng.

6. Observe that the sub-voeal th and
the aspirate th are to be carefully dis-
tinguished, as in thy, thigh ; with, withe.

7. Observe that e in ed final is often
silent, as in famed; but in many adjeec-
tives it is pronounced, as in learned, be-
loved, winged, blessed, aged. The e is
silent, if these words are used as verbs
or partieiples,

8. Observe that some words of {1wo
syvllables are used both as nouns and as
adjectives, and that to distinguish be-
tween these we aceent the nouns upon
the first syllable, ‘and the adjectives
upon the last, as in in’stinet (n.), in-
stinet’ (adj.). (Exceptions: a-dept’ (n.

and adj.), Web. and Wor., and ex-pert’,
Wor,

9. Observe that in quite a number
of words of two syllables the same word
is used as a noun or adjective on the
one hand, and as a verb on the other.
To distinguish between them, it is the
custom to accent the nouns and adjee-
tives upon the first syllable and the
verbs upon the last, as con’-vert, (n.),
con-vert’ (v.),

10. Observe that the vowel sounds
in unaccented syllables are apt to de-
generate into the sound u. This is a
very common tendency, especially with
uneultivated speakers, and should be
carefully guarded against.

In regard to unfamiliar words the
author says: ‘“‘Divide the word into as
many syllables as there are vowels. A
single consonant between two vowels
should generally be placed before the
second vowel, but in accented pre-pen-
ultimate syllables it is often placed
after the first. Two or more conson-
ants, oceurring between two vowels,
should be distributed between them.
As to accent, one will seldom err if he
places it upon the syllable that will
vender the word easiest of utterance.’

THE CHILD AND THE BIRD

““Oh, where are you going, my dear little bird?
And why do you hurry away?

Not a leaf on the pretty red maple has stirred,
In the sweet golden sunshine to-day.”’

“I know, little maiden, the sunshine is bright,
And the leaves are asleep on the tree,

But three times the dream of a cold winter’s night
Has come to my children and me. '

*“So, good-bye to you, darling, for off we must go,
To the land where the oranges bloom, '

For we birdies would freeze in the storms and the SNOW,
And forget how to sing in the gloom.”

“Will you ever come back to your own little nest?”’
‘“Ah, ves, when the blossoms are here,

We'll return to the orehard we all love the hest.
And then we will sing to you, dear.”

—Margaret Sangster,
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For thg Month

Memory Gems

, .
Thanksgiving makes a ¢

rust sweet;

t ¢ i
he absence of it makes even turkey

taste bitter.

l'I.f gratitude is due from
their carthly parents, how

children to
mueh more

is the gratitude of the great family of

man due to our
ITosea Ballow.

. ’
bOxle hae meat that canna eaf,
nd some would eat that wan

Father in heaven l—

t it,

Buf we hae meat and we can eat
Qo let the Lord be thankit.

—Burns.

He who thanks but with his lips

N Thanks but in part,
lhg: full, the true Thanksgiving,
(‘omes from the heart.

THANKSGIVING DAY

“’vhwn ﬂ)o 3 '
» first settlers i
g(ilzi:“fonﬁnent Ofsg ‘L‘rﬂglzhcfnnfcj :[0 this
! dangers of , they faced the
and the yyl of cold and starvation
ndians an 1“0\\",11 dangers from h()fstil(Z
Courage thftwlld animals.  With the;
he homes \(\LI had brought them from
tion ) ﬂwirl‘""'ﬂ_ﬂ_wy sutfered porseeu-.
?}’er(:a,xllt‘ ﬂ,elg(jhglf)}‘g they fought and
OVemhep oy se diffienlties, and the
¢ f‘re.id(ﬂ todﬁ t;"' their first harvest the‘y:
8lving ang 10 ‘! a great publie tlmnké—
Idiang wy, invite fo it all the friendly
tain Thurg 10 swrrounded them. A co{'-
e day i)(."'y was set for the feast and
“"dl'm"lnli‘(l)ku cool and hazy ;vvi’th‘ a
leaveyg, ]g'lt sun m()unting' ,into‘th(o‘
der the trxm“g tables were sprv’id u
flll(l theiy ees, and at these the s‘(*tt](l*]r:
attendeg t]%l)lt‘sts breakfasted, and 1”1101.1
noy : . Was a service wi
ese people felt that 'l‘hmlll]?:-

__J. A. Shedd.

gs could not be
table as many

people seem to put that be-
fore the feast thanks should be given

to God, who had blessed them in this

great undertaking, and had given them
crops and helped them to endure. fter
their heartfelt and sincere thanks had
been reverently rendered the great har-
vest feast took place. The long tables
were loaded with wild turkey, pots of
stew, made of wild birds; puddings and
pies, nuts, fruit, and vegetables, and
popped corm, a delicacy presented by
the Indians.

In memory
fostival 1n Ameriea
President appoints # ce
in November to be kept as @ Nationql
Thanksgiving: This is the great Ameri-
can holiday of the year, 1'ivali1'1g (hrist-
mas as a day of family re-unions.

[n Canada the national Thanksgiving

giving for their blessin

celebrated only at the
; think now,

of this first Thanksgiving
the American
ctain Thursday
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Day for the blessings of the harvest is
appomted by the Dominion Government
in Oectober. This year the date being
Monday, the 11th, giving people a pleas-
ant week-end ho]iday. And suwely to-
day in Canada we have many causes
for thankfulness. Only yesterday, walk-
ing down the street, I noticed a large
sign in a florist’s window, ‘‘Britannia
Rules the Waves. And because of
this we have now our regular stock of
bulbs from France and Holland.”” What
a wonderful commentary on England’s
greatness! The high seas open to the
neutral nations and to Britain’s Allies,
not only for necessities, but for the
beauties and luxuries of life! Freedom
in thought and action under the British
flag, protected by millions of loyal sons.
Have we not a country whose towns
and elevators are filled to overflowing
with the greatest factor of the world’s
wealth—grain? A country of people

saddened by war’s ravages in their

“hearts, but whose homes stand untouech-

ed in the sunshine of the prairies, and
whose people pass unscathed on their
daily occupations. Surely we can be
thankful for the chance to help and the
power to give to the Old Land, that has
mothered us all these years! Surely
we are thankful for the smiling peace
of the autumn landscape, and for the
sure hope that rises insistent over every
seeming trouble that though “‘the end
is not yet,”” peace will soon come to our
land, and the troublous kingdoms of
Europe through all the smoke of battle.
Then will be the great Thanksgiving of
the world. But even while we wait in
the shadow of war for peace again,
waiting, let us work, and working let
us pray, not alone for the things to
come, but prayers of thankfulness for
the things that have gone and the bless-
ings we have enjoyed.

THE STORY OF MRS.

COCKLE BURR AND FAMILY

By ENID N. GRIFFTS

Once there was a lady ecalled Mrs.
Cockle Burr. She was one of a large
family, and lived with her relatives a
little distance from a large city. She
was not a pretty woman, in fact, was,

ost people thought, a very ugly one.
She had long, thin arms and very large,
rough hands. She had not only one
pair of arms as we have, but not less
than six pairs, and each arm, instead of
having only one hand, had often more
than ten.

Mrs. Cockle Burr had a very large
family of little Cockle Burrs, who loved
her very dearly. They did not mind
that their mother was not as pretty as
some other mothers. They knew the
more long arms their mother had, the
more cuddling they would get; and the
more hands the more good food they
would get, as it is these large hands
Mrs. Cockle Burr uses to gather food
for the babies. Mrs. Cockle Burr loved
her children dearly, too, and was al-
ways seen holding the little ones in her

arms. She sometimes had as many as
twenty on one arm.

These little Cockle Burrs were fat,
healthy looking children, but -instead
of having soft, smooth skin as vou have,

they were covered with sharp hooked

bristles. On the top of cach little head
was a pair of larger, stouter bristles,
which kept the city children from an-
noying the Cockle Burr babies.

As the long summer days passed the
Burrs grew taller and stronger, and
when autumn came the children were
full grown, each bheing about one inch
high. With the coming of fall the
chlldren became restless and showed
signs of wanting to leave home and
mother, and venture out into the world.
Some dld break away and sat patiently
waiting until something should happen
which would help them to bogm their
Jjourney.

Meanwhile, the sun had turned the
children’s bnght green cloaks to &
brownish color, and the bristles on thei?




WHEN FATHER TAK E

skin '
of thléeﬁ?‘:ale very sharp and stiff. One
rowner the /Lrockle Burrs turned muech
rownic 281 the rest, so she was named
very miéeh‘ ne day Brownie (who was
ture) sam le\i?us and fond of adven-
coming dowal arge shaggy-looking dog
and thoy htl the patl} near their house,
only comge tl;['o herself, ¢‘Now, if he will
his rope, Is way I will catch on to
bl‘istlesga coat with my- little hooked
shall h. nd oh ‘what a lovely ride T
the Worlg‘ I will see another part of
Collie altogether.”” Sure enough,
mwniff;SSed that way, and little
hold Whenarely managed to get a firm
cat whicl away went the dog after a
ment Lit;’,lrossed the path at that mo-
ickly a 1e Cockl'e Burr’s heart beat
on he. hleltd}lel"hau' stood straight up
S00m ende da with fright. The chase
linbed 5 t, however, as pussy quickly
tempér. ay (1{69, an_d Collie, in a very bad
25 nd panting from his hard run,

When Fa;ther Takes Me For

S ME FOR A WALK
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walked down to the edge of a small
pond and began to drink.

Brownie was now very much afraid
that she was going to be drowned, so

stuck her hooks farther into the dog’s

coat and clung on-tightly. Collie soon

felt this and, seating himself a little
distance from the edge of the water,
seratched g0 hard that Brownie’s hold
was loosened and down she fell into the
cool, moist earth. At first gshe was
frightened, but she soon became used to
the darkness, and being tired out after
all her adventures, fell into a deep sleep
which lasted all winter.

The next spring she awoke, and help-
ed by the kind sun and gentle rains,
grew and grew until she became & fine,
strong plant, just like her mother. She,
too, had a large tamily of little ones.
and she often told them the story of
how she left home. and warned the
children not to be in too big a hurry
to leave their mother.

——

a Walk

When father takes me for a walk
Tt makes me glad all day;
He puts his hand in mine and says:

(X3 .
Now, captain,

I take him to the chi
fish are thick;

boys dig for bait,

To ponds where
And where the big

lead the way.”’

pmunk’s hole,

He whittles me a stick.

And makes a willow whistle, too,
That we take turns to blow;

We scatter petals in the brook
And wonder where they 80

\ .
Then, when we’re tired, we

gtart for home,

And talk of lots of things—

Why mother has su

ch cuddly ways,

Why birds and bees have wings.

And father talks of business, 100
And asks me my advice.

N(:w,_ wouldn’t you,
Think walks like t

if you were there,
hat were nicef

— Louise Ayres

Garnett.
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Children’s Columns

In October

October morning! How the sun
Glitters on glowing shock and sheaf.
On apple erisp with mellow gold,
On wonder-painted leaf!

October morning!

Look, the moon,

Like one in fairy lands benighted!
Krost out-of-doors bites sharp; within,
Good, our first fire is lighted.

—Piatt.

EDITOR’S CHAT

Dear Boys and Girls:—

““Nut-brown October,”” with its hazy
days and erisp moonlit nights, has come
again, How fortunate we are that in
every month there is some special
beauty to give us pleasure. We are not
among those fortunate people who ean
gather apples, grapes, pears and peach-
es this month. Neither can we find
any nuts dropping from their rough
coats (except the humble hazel nut,
sweet, but wormy), but we ecan revel in
fresh, beautiful air; in the gorgeous
colorings of the leaves; in the early-
morning nip of Jack Frost, in the rush
and hurry of the Fall, and in the keen-
ness of appetites whetted by the bracing
air.  This is the month of fulfilment.
The month of barns and granaries fill-
ed to overflowing; of cellars crammed
with barrels of apples and potatoes,
with boxes of celery, beets, turnips and
all the tribe of winter vegetables; of
shelves groaning under their weight of
Juicy preserved fruits; of safely stowed
croeks of yellow butter, glistening with
grains of salt and water; of baskets and
boxes of cggs safely tucked away in
paper coats, or snuggled into sawdust,
or buried in water-glass. The month
of evening fires, and sweet purple
grapes, and snow apples, and pumpkin
pies, and mellow sweet potatoes. The
month of months for jokes and tricks.

Also it is the month when we give
thought to next spring and plant our
bulbs that will brighten our rooms and
gardens in the far-off days of March
and April. What wonderful things
those little brown bulbs are! Pick one
up and examine it. Tt is round and
brown and insignificant, looking like
an onion. If you cut it you will find
it composed of layers of juicy flesh
“Very dull and uninteresting,’” say
vou. But plant this little brown bulb
in the cold October earth, leave it t0
be nursed by rough old Father Winter
Liet the coldest winds blow, the deepef‘t‘
snow fall, let Spring come, the rail
fall, the sun come out, and presently
above the soil will appear a greed
sprout, and it will grow and grow until
in spite of cold and wind it opens oubs
and there, euddled down between the
two slender, juicy leaves, is a gorgeou’
searlet tulip, or perhaps a white one:
Or a beautiful hyacinth shedding per-
fume from every fairy bell! If you
wish to share in this spring beauty 11
side and outside your school, pvrsuﬂd"
your teacher to let you make up a litﬂ“’;
fund and send to the Department 0
Edueation and get some bulbs. Par
ticulars as to where and how they may
be bought, and for what price, will.bc
found in the September Bulletin, whiclt
your teacher has reccived from the D¢
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PRIZE COMPETITION

par N >
t“]i;)ml;;]]tbsf Vljllduc:ation. Even a dozen
POt by Vou:'w- }1 give you a bright little
bulh, if s . sC 1001r0011_1 door, and each
% bring Vc isturbed, will multiply and
vou wiy ,,1(())11 more every year. How
Ereen tips ‘lf\;fi‘watehlng ?"or the first
n theﬁ 1’;15 L‘I ‘the cold winter is over!
cinths for th;l 15(1)1119 nareissus and hya-
directions ot schoolroom. Follow the
given for planting and tend-

ing bulbs, keep them in a cool, dark
place at first, and in early spring you
will have flowers any millionaire would
be proud to owi. Farther on in this
page you may read the pretty story of
poor Narelssus. This, as you know, is
only a myth, but we are sure you will
be interested in this beautiful being
who was turned into sueh a sweet, white

flower.

PRIZE COMPETITION

T G g
;0]::186(1;1629‘ for the story of ‘“‘How We
0 Ryg rlvl;llé\udubon Society’ is given
School, fOI.L‘YO,Wan' of Silver Stream
sure you 7d.]\\ ell written story we are
Kditop a “\1] be glad to read. The
Nany of a:md‘i]‘lghted to learn that so
1elp ang 1‘51'010 ng(x l);}rn(i(*d together to
3}1(1 we will gicvpoilz)'lhttle.ll’n'other Bird,
hater 2 you an idea what ¢
r,letéf}lmsi}}owo].ha.'s‘ done in t;‘n]:dt\&tlhyo
a SOCiety L‘?t(;f th]'s school have formed
lave seng 1'01 I{T ﬂm-‘Ey members.  They
button \Vhiéh ew York for the pretty
ngs held o lt'll(‘.\"“_'(‘al' at their meet-
also Obtain.xw/ly Friday. They have
Sible from t(i(l all the information pos-
Mle g ecr‘etm-w j}grlcultl}ral College and
| r, Wﬂ”ao(xy Ohﬂ_le Winnipeg Society,
DOYS and e (his is the way to do
you wp lgn]s, Ave there not morve m’;
help ¢ o love birds, and would like
i th.o keep then ’h‘ uld like to
is (g appy and fearless

more ,

akgf you. We always want let-
8¢t behing 1, up; don’t let your school

4 1n this great mm.mment.l
Stlo:?:,“;, I)l‘ize \)vil!. be given
ateh theg 1 thf’ Prairie ("hiek-
ell us wh, hese  quaint gray birds
df;rth(:}f look like, how thol\,:
v ;;:;:: l*:"“ like, what they
'hm\ " et ﬂmn.' babies, and
resting things we want

s ext Mmon
or ﬂle best tl
en, ’

all g the

he othe

I(now.

1onopy,

] rable yention

een Ski]tm; 1}‘;(_ ntion is given to Kath--
s Eileen Abey, Harry Tay-

r .
2 11]'101 A]
ey 'y
Yy Frank Taylor, Chater

nad: :
da of ours? Tt us hear

eatrice Grantham, Funice
Viola Jefferson, Silver
Katie Melvin, Robina
Wicks, Wicks School,
. Vera Dewart, Stockton,

School; and B
(trantham and
Stream School:
Melvin, John
Pierson, Man.
Man.

How We Formed an Audobon Society
in Our School
97th we held our first
meeting. We call our Qociety the Bel-
gian Audubon Qociety, because W€
thought the (lernans that robbed and
Kkilled the people of Relgimn were like
the robbers that rob and kill the birds.

Our motto is: Ever Faithful.

We open our meeting with a song or
hymn.  We took a pledge, and this 18
what it was: We solemnly promise to
protect all aseful birds.

Those that have not joined yet and
wish to become members will have to
be initiated by being plindfolded and
ging a song In tront of those that are

menmbers.

1 am going
going to prote
ing to put box
eat guards, SO the
with the birds.

At our next mee
have a debate on,
proteeted ?

[iva McGowan,

On Aungust the

to tell of how e are
¢t the birds. We are go-
es for the birds and make
cats cannot meddle

ting we are going to
Should the erow be

age 12 years,
Qilver Streanl
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ECHO AND

The lovely and talkative nymph Echo
lived free from care and whole of heart
until she met Nareissus, hunting in the
forest. This frivolous young lady no
sooner beheld the youth, than she fell
deeply in love with him, and was pro-
portionately grieved when she saw that
he did not return her affections.

All her blandishments were unavail-
ing, and, in her despair at his hard-
heartedness, she implored Venus to
punish him by making him suffer the
pangs of unrequited love; then, melan-
choly and longing to die, she wandered
off into the mountains, far from the
haunts of her former eompanions, and
there, brooding continually over her
sorrow, pined away until there remain-
ed naught of her but her melodious
voice.

The gods, displeased at her lack of
proper pride, condemned her to haunt
rocks and solitary places, and, as a
warning to other impulsive maidens, to
repeat the last sounds which. fell upon
her ears.

Venus alone had not forgotten poor
Eeho’s last passionate prayer, and was
biding her time to punish the disdain-
ful Narcissus. One day, after a pro-
longed chase, he hurried to a lonely
pool to slake his thirst,

Quickly he knelt upon the grass, and
bent over the pellucid waters to take
a draught; but he suddenly paused, sur-
prised. Down near the pebbly bottom
he saw a face so passing fair, that he
immediately lost his heart, for he
thought it belonged to some water
nymph gazing up at him through the
transparent flood.

With sndden passion he caught at
the beautiful apparition; but, the
moment his arms touched the water,
the nymph vanished. Astonished dnd
dismayed, he slowly withdrew to a
short distance, and breathlessly await-
ed the nymph’s retorn.

The agitated waters soon  resumed
their mirror-like smoothness: and Nar-
cissus, approaching noiselessly on tip-
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NARCISSUS

toe, and cautiously peeping into the
pool, became aware first of eurly, tumb-
led locks, and then of a pair of beauti-
ful, watchful, anxious eyes. Kvidently

the nymph had just concluded to

emerge from her hiding place to recon-
noiter.

More prudent this time, the youth
gradually bent further over the pool;
and, reassured by his kindly glances,
the nymph’s whole head appeared. In
gentle tones the youth now addressed
her; and her ruby lips par’ted and
moved as if she were answering, though
not a sound came to his ear. Tn his
excitement he began to gesticulate
whereupon two snowy arms repeate
his every gesture; but when, encourag-
ed by her loving glances and actions
he tried once more to clasp her in his

arms, she vanlshed as rapidly as the

first tlme

Time and again the same pantomimeé
was enacted, and time and again the
nymph eluded his toueh; but the enam”
ored youth could not tear himself away
from the spot haunted by this sweel
image, whose sensitive face reflected his
every emotion, and who grew as pale

and wan as he—evidently, like him, 8-

vietim to love and despair.

Even the shades of night could not
drive Nareissus away from his post, alt
when the pale moonbeams illumined his
retreat, he bent over the pool to ascer”
tain whether she too were anxious an

sleepless, and saw her gazing longillg]y
up at him,

There Narcissus lingered day and
night, without eating or drinking, unti
he died, little suspeeting that the fan-
cied nvrnph was but his own image ¢
fleeted in the elear waters. Eeho w8
avenged; but the gods of ()lwllp‘ls
gazed compassionately down upon the
heautiful corpse, and changed it int0 8
flower bear mg the youth’s name, wluC
has ever sinee flourished beside qui€®
pools, wherein its pale image is clearly
reflected.
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Selggted

The Master of Men
O Master of the calloused hand,

The workshop and the bench and plane!
We know that Thou can’st understand
_ Our hopes, our labor, and our pain,
We -see the drops of honest sweat
With which Thy hardy face was wet,

And in Thy beauty-loving eye
The eraftsman’s kindling pleasure glow,

To see the finished work put by—
The joy that patient workmen know;

We answer gladly to Thy call,

O Master Workman of us all!

O rugged Master of the hills,

The desert land and the storm-swept sea !
Our eager heart responsive thrills

In our enlarging thought of Thee.
Thou lovedst well the open road,
The pilgrim staff, the pilgrim load,

As o’er the hills of Palestine,
Beneath the parching eastern blaze,
, Those eager, tireless feet of Thine
Trod joyously the crowded days

To minister to human need,

Thou Saviour of the world indeed!

0 Master of the fearless tongue,

~ The keen inveetive, and the lash

Of flaming truth that geared and stung
The hypocrite with blinding flash!

No coward heart was in the breast

That John, beloved diseiple. pressed—
Though tender as the healing touch

A mother gives her restless babe. .
To every soul that needed such

A loving hand upon it laid.
Ply once again thy cords of scorn,
O Wearer of the crown of thorn!

0 'Master of the common weal,
- The shop, the field, the market place,
1 h'Ou knowest all the pangs we feel,
Thou knowest all our need of grace;
'A‘nd where the world’s injustice goads
Hu‘s weary on the elimbing roads,
- Stoop once again with tender voice,
“t(‘mgh clanging discord fills the air,
o whisper hope and bid rejoice
All who the world’s oppression bear,
O Master of the toiling clan,

Thou Son of God! Thou Son of ard Day.

Man |—George Edw
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All Hail to the Teacher

All hail to the teacher, the every day preacher,
Who spreads out her sermons through moments and hours,
With judgment judicious and manner propitious,
Rough-hewing young ideas and shaping their powers.

Not only on Sunday, but, starting with Monday,
Her sermons continue till Saturday night;

Her toreh not a flicker, but stronger and thicker,
And lasting much longer to give forth its light.

The pastor in preaching and Sunday school teaching
Condenses his labors to part of the day;

But teachers as preachers are broader-gauge reachers,
And tick on like clocks from September to May.

They spread out the knowledge absorbed at some college,
Diluted to suit every infantile brain,

And into youths fieckle let true wisdom trickle,
Thus filling same pitehers again and again.

Their learning is various, and in soil precarious
They seatter the seeds of a learning inmense,
To harvest long after deep groaning or laughter,
Light weeds or the sound grain of good common sense.

She weighs out her potions to fit needs or notions
Ot children who differ, from fairies to fools;
In order to hit them and properly fit them,
. Her skill must adjust countless methods and tools;

Brains built in all sizes and full of surprises, :
Queer angles and tangles, wit twisted by will, ;
The teacher must measure, then dole out her treasure,
Each noddle correetly to fit and to fill. ‘

Not easy her mission to mould her tuition,
In order these warped twigs in wisdom to bend,
Their naked souls draping, well shingling and shaping
To perfected patterns ecach ¢hild’s latter end.

So hail to the teacher, the every day preacher,
Who gives to cach urchin a pass to the sky;

Her sermons, well knitted, are skilfully fitted,
Her thoughts are fast colovs, her rest by and hy.

I. Edgar Jones.
£
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Temple of Fames

'E}hree riders set out for the Temple of Fame,
Tﬁch booted and spurred and equipped the same.
L e ﬁr§t rode forth at a rattling pace,

'J,:IkG a jockey who wins an exciting race.

'.he second sets out with caution, slow,

'I’hat, when need was, he might faster go.

The third rode steadily, quietly on.

’?‘}?d which do you think will the winner be;
e hare, the tortoise—or number three?

j?he first one soon broke down, of course
He saved his saddle, but lost his horse! ’
The second met the regular fate—
1)a111eq too long, and was just too late!
The third I grieve, and regret to say,
Did not get there—for he lost his way.
He thought too much of his regular trot,
To look at sign boards he quite forgot.

See how strangely things befell!

{XNnother—not thinking of fame at all—

Toho was on his way to the breadfruit tree,

" pr0v1de§ for a wife and children three,

N ent straightway into the Temple of Fame,

- }rlld innocently asked its name!

Hee}f answered‘ ‘him. With a quizzical face,

o lernarl{ed, It’s a most uncomfortable place!”’
en he went to the breadfruit tree,

And home to his wife and children three.

The moral? Well, if you can find it,
‘Write it out—for I shan’t mind it!

MANUAL TRAINING IN EVERY SCHOOL.
ow what education is, and by

y by train-

ing not one, but all the faculties.
(f) As the ear can be trained to de-
g the eye can
be trained to see differences not at first
d can be educa-
ute, but help

’ the o ] :
t o ns]e are just criticisms.
he ne Yy a very few of them can

trainine SATY equi t
ing b £ pments for manual
(o) Th e furnished.

N e fau“ M o
1 . S me
((zid) in any sGh001L11t1011ef1 ean be rem-
\} s
Oughly eagl(l) this requires only thor-
est, wideawake teachers,

tod till it will not only exec
to develop every thought of the mind.

(g) Yor this purpose, long before he
woes to sehool, but particularly when he
is first placed under charge of & teacher,
the child should be set to work with his

hands.

(h) No teacher should be employed,
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for a day, who has not invention enough
to take some system of drawing and
set the child to putting his ideas into
“form.’”’ Any teacher can procure sand
or loam, and show him how to put his
plan lessons into concrete form. Any
teacher can learn to fold paper and then
teach it. Any teacher can himself learn
and then help his pupils to learn how,
with shears, to cut out forms from pa-
per or cloth—any one can show a child
how, with a dime’s worth of colored
paper, to paste
forms. Another dime’s worth of small
wire nails of different sizes, a few
empty boxes from the grocer, and a
hammer and saw, which can be pro-
cured anywhere, can, in willing hands,
-be turned into many forms to illustrate
lessons; and a teacher, not afraid of
soiling his hands, can, in almost any
place, procure clay for modelling, or
enough can be purchased at any pottery
for tweny-five cents to make a hundred
objects to be drawn afterward with the
pencil.

innumerable pretty.
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(i) Writing should be taught from
the very first.

(j) Bvery problem in arithmetie
should, if possible, be illustrated ; every
reading lesson that presents a pieture
to the mind (and none other should be
used in the first four years) should be
brought out upon the blackboard, and
no geography lesson should ever be re-
cited till it has been represented on
sand or on paper.

This is a kind of manual training
that can be had in any school that em-
ploys competent teachers.

In conclusion, two things are in our
way ; too many of us are ““Gradgrinds’’
making ‘‘Sissy Jupes.”’ It is “Faects!
facts! facts! remember! remember! re-
member!’’ not ‘““Think! do!’’ that weé
are saying; and it is so much easier t0
row a boat that is tied fast to a dry
dock, than to venture out from shore,
and do some exploring on our owl
hook.

| Schoi _News

Where Teachers are Working

Dauphin.—W. J. Henderson (prinei-
pal), Messrs. B. Gunne, M. Macdonald,
~ E: Cadman, A. Johnston, W. Johnston,
R. Wilson, ¥. Neithercut, E. Myers, L
Kellington, T. Weatherhead, .J. Riddell,
(4. Caldwell, M. Cuthbert, M. Neither-
cut.

(arman.—Norman B. Tufts (princi-
pal), Miss A. Weir, Geo. W. Campbell,
Misses L. Critehley, M. MeKee, G. Me-
fver, I.. Snydal, E. York, Stella Mor-
rison.

Elkhorn—TI.. Kestenbaurn (princi-
pal), F. M. Watts, Misses K. Kilpatrick,
I.. Stubbs, J. 1. Strang.

Resten.—Iu. T. Hayward (prineipal),
Misses (! Poyser, L. V. Hicks.

Normal 8chools
(a) There are Third Class Normal
Sossions of 15 weeks duration in opera-

tion at the present time in Brandom
Portage la DPrairie, Manitou and Daw
phin.  The principals are Messrs. B.
Males, T. M. MecGuire, E. 1. Walke?
and J. W. Gordon respectively. Thes®
elasses opened on September 1st.

(b) 'There is a Second (lass Norlﬂi“1
Session being held at the present tim€ -

in Winnipeg. This course lasts for

months and Dr. W. A. Melntyre is the

prineipal,

(¢) A Third Class Normal Yegsio? |

will open in Brandon on January 7
1916. The list for this course is &%
ready filled. The course lasts for J
weeks, Mr. BT, Hales is the prine?
pal.

() There are long courses of Sec”
ond Class Normal in Session at Brand®

and  Winnipeg at the present t”‘;e;
These courses last  for 10 mont?
and arec  open  to  students W




SCHOOL. NEWS

Grad N

si:)ﬂde XL or higher mnon-profes-

Th;;a{l standing and no previous
( Class  training. Students

Tecojy
oflc({}]}%;,t the end of the course a Sec-
cate \:ali? fpr‘otessmnal interim certifi-
Manent (() 2; two years and made per-

nSDe(-toy-n 1\}8 reeomm'en(.iatlon of the
the Bl'an.] r. Hales is in charge of

ntyre O(fOI;lcom'S(? ;n}d Dr. W. A. Me-
Second (1, 10 )Nmmpeg. fl‘here are
Months d'/ (3‘55. Normal' Se'sswn.? of 6
and S Bmd_tlon opening iy Winnipeg
llil)eg é]rmon/li".ace (over-flow from Win-
class of ‘Ehé) ‘,ln Ja'num'y, 1916; also a
ing i Wi e same kind and length open-
lists of | hnipeg on July 18, 1916. The

1ese classes are already filled.

One of I:}lspectors" Meeting

ed“(ia-tionqlle most ‘1}’)1p01"fant events in
Was the n;eeto:n’clesl in the past month
Stafe of the lon.g of the .ful]. Inspectoral
16t Aty of Winnipeg, on the

h
(Isemand 17th.  Among the subjects
-upi]I:-e;]l Wﬁ}‘O_: The Retardation of
try VS.’ 1e Bi-lingual Question ; Geome-

ea.ehin(ée%%].h}lf,hy in Grade VTIT.; The
and The Ty, ]S’tm’y and Geography ;
ne Whoié ! Yl)ll}mlt of the Schoolhouse.

Ormal gy fea‘ ening was given to an in-
“dueat; lierence with the Minister of
on, during which most of the

Drob),
. ‘Ins of inig :
discugsod, administration were freely
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was given to discussions with the Min-
ister of Education, the results of which
appeared to be eminently satisfactory
to all parties.

Brandon Notes

The following resigned from the
staff during the summer vacation: Miss
Winifred Nairn who has returned home
to Truro, N.S.; Miss Ada Davis, who
has gone home to Edmonton. Both these
ladies were engaged in the Domestic
Science Department. From the regular
Klementary school staff there were:
Miss Rena Parker, who has gone to
Vancouver; Miss Vera Douglas, who
returned to Winnipeg; Miss Pearl Win-
teringham, who has gone into Saskat-
chewan to teach; and Miss Barbara
MeLean.

The following have been added to the
staff: Miss Mary L. Kelso, in charge of
the Domestic Seience Department ; Miss
M. E. Groff, of Winnipeg, assistant in
this department. To the regular staft
Miss Ethel Rathwell has been the only
oue appointed as yet. DMiss N. Flem-
ing, Miss Mary MeDonald, Miss Madge
Struthers and Miss N. McFadden are
all doing lengthened supply work, two
of them in the absence of Miss Liangton
and Miss Morrison away on leave of
absence.

Conventions

T —_—
¥ .
. On the ]6:;131“:08‘ Meetlng Already announced for this mnnth
Ve for the T_O{‘ SCD'Eembvr the execu-  Miami ...ooonniivenenn Oct. 17-8
ey Willnil)(’g Illlhtees Association met  Emerson ... Oct. 6- T7- 8
]_1e11. Ol‘gaili;r ; lans were discussed for Brandom ...............- Oct. 14-15
Slon ¢ ()h:d,lOn, and for the exten- Carman .......... AU Oct. 21-22
wons’ One evening ~ Binscarth ............... Qet. T-8

The .
he Houston Tutorial School
\(JAMES HOUSTON, B.A., Principal)

WHOLE or PART cCORRESPONDENCE DEPARTMENT
s OURSES IN VARIOUS SUBJECTS FOR MATRICULATION,
OLUTIONS oF prei CHERS' CERTIFICATES, ETC.
ROBLEMS IN ARITHMETIC, ALGEBRA, GEOMETRY,
\LELUS KNOW TRIGONOMETRY, PHYSICS, ETC.
e YOUR NEEDS AND WE WILL QUOTE YOU TERMS

he Sherbrooke 440

"""'l-nnn.

Telepho, 028 VICTOR STREET, WINNIPEG

Established 1908

o
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Department of Education

MANITOBA

NOTICES

The attention of teachers and trustees Is drawn to the fact that the Inspec-
tors must be notified if, for any reason, the school Is closed during other than
regular holidays or vacations. The Inspectors are busy men, and they lose a
good deal of time through neglect in this connection.

OUTBUILDINGS

The Inspectors’ reports from day to day show that almost Invariably the
outbuildings are in need of attention. Draw this matter to the attention of the
trustees. The condition of the outbuildings is to some extent an index of the
moral tone of the school.

A LIBRARY ‘CORNER

Why not have a library corner in your schopl? A good book case stocked
with reading matter, a kitchen table, two or three chalrs, a couple of magazines,
and the dally paper will do much to give a homellke aspect to your school. The
following reduced rates are offered by the newspapers for the school magazine
corner:— e i

Dally Free Press (morning)

Daily Free Press (evening)
Dally Tribune ........... .. ... ......c..oo.. ., 2.50
Daily Telegram

THE HOT LUNCH IN RURAL SCHOOLS

This idea is coming into prominence. A coal-oil stove with an oven can be
obtained for $10.00 or $12.00; the necessary utensils for $4.00 or $5.00 more. Why
not have the pupils co-operate and serve one hot dish each day; hot soup;
creamed potatoes; creamed corn. Any one of a score of easlly prepared dishes
wiil make the noon meal more palatable, nutritious and attractive. Try it out
and let us hear from you regarding the result.

LANTERN SLIDE ENTERTAINMENTS

Mrs, Clark Murray, 20 McTavish St., Montreai, the Honorary Executive
Secretary of the Movement for Imperial Education in the schools of the Emplre,
points out that her Organization wili supply lanterns, slides and tecturettes for
Instructional work and entertainment. The price per exhibition is $12.50, more
or less, and the various serles cover a wide range of topics; almost every part
of the Emplre being represented. The Department heartlly recommends this
movement to the attention of the teachers.

CONVENTIONS
The followlng Convention dates have been arranged:—
October 7th and 8th.—Miami,
October 7th and 8th.—Crystal City.
October 7th and 8th.—Binscarth.
October 14 and 15th.—Brandon.
October 218t and 22nd.—~Carman,
October 21st and 22nd.—Neepawa.
October 28th and 29th.—Dauphin,
October 28th and 29th.—Swan River.
The executives at all points report that excellent programmes are in course
of preparation.

BLIND CHILDREN

It has come to the notice of the Minister that there are some blind children
Hving in the Province who are reciving no education, and he desires any teacher
knowing of a blind chlld who Is not being educated In a school for blind chlldren,
to send him the name and age of such child, and the name and address of the

arents.
P Address communications to Hon. Dr. Thornton, Minister of Education, Win-
nipeg, and mark the envelope ‘“Re Blind Children.”
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R.LAWSON & CO.

Insurance and Financial Agents

C. H. Enderton & Co.

Real Estate Investments
Mortgage Loans
Fire Insurance

MORTGAGE LOANS

w -
'NNIPEG MAN.

101 Farmer Building WINNIPEG | 228 Portage Ave. Winnipeg
— Phones: Main 4138-4139.
ALLAN, {ILLAM & McKAY |DAY, MARTIN & PETTIGREW
INSURANCIE INSURANCE AGENCY
H(:S]]))S Insurance, Loans and
- Investments

300 Sterling Bank Bldg. WINNIPEG

———

Ryan Agency, Limited

FIRE - ACCIDENT - LIABILITY

INSURANCE
Fidelity Bonds

603-606 Confederation Life Bldg.

WINNIPEG MAN.,

Phone M. 6138

BRYDGES & WAUGH, LTD.

KEEWAYDEN BLOCK, POGRTAGE AVE. EAST
FIRE

Athas Assurance Co. Calumet Insurance Clo.
Commercid Union Assarance Co.
Guardian Assurance Co.
ACGIDENT
~ Capada Accident Ass=uranco (o,
Guardian Accident and Gunrantoe Co.
PLATE GLASS

sanada Accident Agsurancs Cco.

Guirdinn Accident and Guarantoe Co.

Agreemonts of Sate Purchased Real Estate
PHONES M. 5004 and M. 5005
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Can Canadian Schools Get
Along Without Germany?

Previous to the outbreak of war last year, Germany was the only coun-
try where Chemical Glassware, Porcclain, and a large proportion of other
Seience Apparatus were manufactured. Yet in twelve months we have
replaced practically all our stock with materials equally as good, if not
better, from Canadian, British and neutral soureces. In the manufacture
of this new equipment, the requirements of Canadian Schools have been
carefully studied and improvements or new models introduced wherever
possible.

There is, therefore, no reason to feel that you have to manage with
inadequate or unsuitable equipment. We can take care of your needs and
shall be glad of an opportunity to furnish a quotation. Send us particulars
and if you have not already received our 1914 Catalogue, ask for a copy.-

The GEO. M. HENDRY CO:;, Limited

Educational Equipment - 215-219 Victoria Street, Toronto, Ont.
e

— |

And mark this
—youare not
asked to pay
extra for this
great im-
provement.

NOTE THE NEW

Sanitary Standard

- of the —

PRESTON
DESK

This is the most important innovalion of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style. It
places the Preston Desk onan equality with any sanitary school desk made, with the added
advantage of considerably lower price. . Write us, stating your requirements and we will

gladly furnish a4 quotation.

The Canadian Office and School Furniture Co., Ltd. - Preston, Ont.
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