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F all the qualifications that go
: to make the successful teacher,
g ability to question well is probably
jthe most important. The prime
object of teadhing is to get the
8 pupil to think for himself. This
§ means that his mind is in the pro-
gper attitude, that the material for
fthought is properly presented, and
Bthat there is secured the proper rela-
Mtion between the prepared mind and
Bthe presented material; or, in other
B words, that the material has really
gantered into the structure of know-
Bledge, and at the same time enlarged
Bthe structure of mind. To do this
B&nd to test the efficiency of the work,
gudicious questioning is the surest
¥neans, It may be said, indeed, that
Rehe art of questioning is the art of
Rieaching. Whoever can question well
jcan teach well; whoever fails in this
oint fails in all. Natural endow-
ents, scholarship, professional know-
dge and experience, are all, in a
reater or less degree, manifested in
he act of questioning. In view of
1
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THE ART OF QUESTIONING.

J. A. M'LELLAN, M.A., LL.D., INSPECTOR OF NORMAL SCHOOLS AND DIRECTOR
OF TEACHERS’ INSTITUTES, ONTARIO.

its importance it is strange that, in
training teachers, so little should be
made of skill in putting good ques-
tions. Itseems to be taken for granted
that if a teacher knows a subject well
he can question upon it well- an
outgrowth, or perhaps 2 modified form,
of the error that knowledge of a sub-
ject is identical with ability to teach
it. Every inspector of school work
knows how fallacious is this assump-
tion. Learning, energy, enthusiasm,
wide knowledge of the theory and
practice of teaching, will prove of
little avail without this Socratic quali-
fication, ability to question well—the
rareit of attainments—the master art
of the teacher’s calling.

PRINCIPLE AND PRACTICE.

Skill in the art of questioning is to
be acquired as skill in any other art is
acquired, by long and patient prac-
tice ; one learns to question by ques-
tioning. But here, as everywhere,
the wider and sounder maxim has its
place : &y knowing learn to do. Mere
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practice does not make experience
in the true sense of the word; it must
be intelligent practice. Rules of art
are derived from principles of science,
and unless the ‘‘doer” has a clear
knowledge of rules and of their under-
lying principles, he is not likely to
acquire artistic skill in their practical
application. It is a common mistake
to assume that mere lapse of time, as
it were, results in experience. On
the contrary, there is many a * prac-
tical ” man that is thoroughly unprac-
tical, and many an *‘ experienced”
one quite without experience, An
experience not derived from sound
principles and their wise application,
results in special powers and tenden-
cies to work in the wrong direction,
a fatal facility tor leaving undone the
things that ought to be done, and
doing the things that ought not to be
done.

It is not an uncommon thing to
hear a teacher boasting of his long
experience, and even claiming special
privileges on account of it, who in
his actual school work he violates
almost every principle of scientific
method, and who in consequence of
his ¢ experience” is beyond hope of
improvement. It may be well, then,
to indicate the principles on which
the art of questioning rests, and since
method of teaching is little more than
method of questioning, to discuss as
as fully as may be, such practical ap-
plications as may help the young
teacher to Dbegin right, to continue
right, and so, with the least possible
waste of time and power, to attain
that true experience which arises from
right doing guided by right knowing.

LEARNING INVOLVES APPERCEPTION
AND RETENTION.

It has already been suggested that
in teaching and learning two things
are to be considered: 1st. The pre-
paration of the learner’s mind for re-
ception of the material and reaction

upon it; znd. The proper presenta-
tion of material and its reaction on
the mind. The action of the mind
on the material presented to it is
termed apperception ; while the action
on the mind of this material when ap-
prehended is termed #etention. These
two processes are mutually dependent ;
there can be no retention without clear
apprehension ; and, on the other band,
everynew apprehension modifies mind,
and so has its effect in interpreting
every new experience. The teacher
should therefore bear in mind that the
two conditions of learning are proper
presentation of material on the one
hand, and proper preparation of mind
on the other hand. In the light of
this principle we may consider (1) the
purposes of questioning, or what may
be accomplished by it; (z) the quali-
fications of the questioner; (3) the
form and matter of questions ; (4) the
form and matter of answers. If the
first topic is fully discussed, it is evi-
dent that what concerns the other
three may be fairly deduced from it.
Since thetwo processes—appercept.on
and retention—are recjprocal, the one
necessarily implying the other, it is
difficult to classify the objects of ques-
tioning as belonging definitely to one j
process rather than the other. Butit j§
may be convenient to roughly classify i
them under these heads, 7., we shalb
consider the purposes of questioning }
as (a) concerned with tze presentation |
of material, or with the testing of re- '@
tention ; and (b) as concerned with §
the preparation of mind, or the train-§
ing of apperception.

L. (@) Presentation of material, or
test of retention.—Under this head
several important purposes may be ¥
considered, viz, (1) to discover actua
knowledge ; (2) to fix actual know
ledge; (3) to extend knowledge
(vague made definite, imperfect made
accurate, new knowledge); (4) cul
tivation of language power.

1. 70 discover the pupsl’s knowledge.




g the distance between the rounds.

The Avt of Questioning.,

This is one of the first requisites in
preparing to give a new lesson. For
the new lesson must have some logical
connection with what has been pre-
viously taught, that is, it can be iuter-
preted only by what has been retained
from previous lessons, and so it is im-
possible to properly aid the learner to
assimilate the new with the old, un-
less we know what the latter is and
how it stands in the learner's mind.
Ifthis is not known we may waste
time in two ways.

Presenting foo easy stimulus. In
the first place: We may dwell on
what is already perfectly well-known
to the learner, and thus quench
rather than excite interest by mon-
otonous repetition what has lost ail
charm of novelty. The teadency
of certain modern (American) meth-
ods is strongly in this direction. In-
genious minds have been long in
travail to discover a royal road
to learning; they have at last dis-
covered it by the simple expedient
of removing difficulties instead of de-
veloping strength to conquer them.
It appears to be thought that the
teacher can take the vlace of the
learner by properly preparing the ma-
terial, that is by atomizing knowledge
—the mental aliment—and adminis-
tering it in homceopathic doses to the
recipient mind. Or, if some admit
that the child must himself climb the
arduous ladder that leads to the high
plane of capacity and skill, the ladder,
8 it is thought, can be freed from all its
§ arduousness by infinitely diminishing
If
[ anyone thinks this is too strongly put,
® let him open almost any educational
@ journal or recent educational work,
% ond he will find abundant proof of
the prevalence of the theory: “de-
velop strength by making things easy.”
Witaess the infinitesimal doses pre-
| scribed in “model ¥ number lessons,
§ language lessors, etc. Witness the
g “mob” of questions that the young

3

teacher is recommended to ask on
three or four lines of a * model
reading lesson,” a wmere scrap which
can never enter into organized know-
ledge, nor have any effect in or-
ganizing faculty. Witness the trivial
“ development " questions recom-
mended for the development of ideas
which are already in the child’s mind
—if he has a minimum of brain power
—as clearly as they can be there in
his presumed stage of mental growth.

Is it necessary, is it good ‘ me-
thod,” to give forty or fifty pages of
questions on the numbers from one to-
five? Are from roo to 300 questions- .
required for reasonable practice on
the number two ? as ¢.¢;, How many
thumbs on the right hand? How:
many on the left? How many om
both hands? John had one apple
and his sister gave him another, how
many had he then? Two birds are
sitting on a tree, if one bird flies
away how many will be left? How:
many eyes has Willie? If he shuts.
one how many will remain open?
And so on, if not ed infinitum, cer--
tainly @d nauseam, so far as concerns.
every child with a modicum of brains.
Reasonablé repetition is necessary—
necessary to skill in certain work in-
the primary stages, necessary to the-
accumulation of the right experiences-
and the development of mental and.
moral power in all stages. But there
is a point at which it ceases to.-be of’
any value for the growth of either
knowledge or skill.  Unintelligent
repetition cannot strengthen intelli-
gence, and so dril//—tke mighty in-
strument of little men—may be car-
ried to a point where it is not only
useless but positively pernicious.

In primary schools, perhaps in all
schools, incalculable time is wasted
in a wearisome monotony of drills,
tending to form mesely sensuous
associations, and continued long after
such associations have been actually
formed. Let the teacher be on-his
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guard against the *atomic” method
in questioning-—a cut-feed “method”
which may be, presumably, suited to
.the capacity of the “missing link,”
but is a hindrance to an intelligent
<child. And indeed if the Yankee
“ method” become general, and the
law of heredity fail not, in a few gen-
erations specimens of the M. L. will
not be far to seek.

It is safe to assume that where there
is a healthy brain there is mind;
where there is mind there is capacity
for attention, for self-active direction
of normal power, and that this
self-activity of mind works with
effect, because it works with interest
when operating on material that chal-
{enges effort. There is little doubt
‘that many a child loses interest in the
wrivial things presented as mental
pabulum, and ic pronounced ¢ dull”
wvhen he is only disgusted, and “inat-
tentive ” when it is but attentive to
his own more interesting trains of
-ideas. The conclusion of the matter
ds, do not waste time and mental force
in asking too many questions of the
past—questions which are below the
-child’s present capacity and attain-
ments, which begin, continue, and end
.n the “concrete,” which destroy in-
terest, and hence disqualify the mind
rather than prepare 1t for the recep-
tion and elaboration of new material.

Teaching too difficult matter. In the
-second place: The teacher must dis-
-cover the child’s knowledge in order
to avoid the other extreme—the pre-
-sentation of material which is beyond
the child’s power to assimilate. This
-€rror is, in British Schools, more com-
mon than that described in the fore-
going paragraph,andis perhaps equally
harmful. Learningis a process of in-
terpretation, that is, the knowledge
acquired yesterday must be used to
interpret what is presented to-day.
There is therefore learning only when
there is bringing to bear past experi-
ences upon the new material.  If this

material is ““above the learner’s head,”
how is it possible that there can be
assimilation? If A, B, C are related
ideas in a certain topic, and the learner
is in possession of A but not of B, it
is worse than useless to present to him
C; the mind cannot be brought into
relation with C. There may be clear
arrangement, fluent exposition, and
apposite illustration, and yet on the
part of the Iearner there is neither
knowledge-growth, nor mind-growth;
and the teacher is left to wonder how
so “good a lesson ” should be to the
pupil words and nothing more. Even
good teachers are prone to this error
of asking questions of the future.
A teacher of zeal and energy is anxi-
ous for the progress of his pupils; he
is tempted to forget that there is no
possibility of forcing progress—which
1s a thing of growth resulting only from
the self-activity of the mental organ-
ism—he gives a long but lucid lesson;
he has not time to test fully on reten-
tion, but finding that part of the les-
son seems to have been fairly taken
in, he hastily concludes that all has §
been appropriated. And so, when he
proceeds to give a new lesson, logic- §
ally depending on the last, he finds, §
after much waste of energy and much j
discouragement to the learner, that he }
has been vainly appealing to a power ¢
of comprehension that as yet does not §
exist. .

It must never be forgotten that the &
apprehension—the interpretation—of 8
the new matter must occur through jj
what the mind has already within |}
itself ; that is to say, the iaterpreta- |
ion—the true assimilation — occurs §
not merely through certain ideas or 8
groups of ideas held in the mind, but
through an increased mental power— E§
capacity in a given direction, devel- &
oped in acquiring such ideas. If, for |8
example, a young pupil has mastered &
the number five, he is not only in
possession of certain ideas concerning Mg
the number (as that 4 and 1 are 5, @8




- History of Knox College. 5

iSdI::S llx Aare 4, etc.), but in getting these
ca § 11s mind has acquired increased
tiOI;a‘“EY for grasping number-rela-
at § In general. Thus, if a teacher
tempts to teach the number 7 before
€ pupil has a clear apprehension of
» he is ot only appealing to ideas
Dot yet in the child’s mind—for 6 is
a thought in 7—but he is assuming a
tl:gher Power of grasping relations
a1 the child has yet acquired.
cleW/mt is known and How.—It is
a ar, therefore, that before beginning
Uew lesson the teacher must find out
=xactly what the pupil knows, and Aow
ite: knows it, 7., how he has acquired
tie Whether by mere sensuous associa-
on (verbal memory)—in which case
o € 1deas are held mechanically in the
"d, and have no interpreting power
~0r bytrue assimilation, inwhich case
Nt only the jdeas are there, but also
® capacity to use them. Yet, it is
of £C feared, that with the majority
is teachers the object of questioning
to test w/hat the child knows, rather
AN %02 he knows it; that is, the
qllesnoqs are a test of what is held
Mechanically in the mind, but not the

test of power developed. The thought--
ful teacher proposes to act on the
maxim: “From the Known to the
related Unknown.” What course wilk
he pursue? He will endeavour to-
see clearly the logical connection of
the new lesson with what is already
in the learner’s mind; he will carefully-
analyze it and note the relations of
the several parts so as to present the
new material properly arranged ; he
will test the “known” in the learner’s.
mind, and the power that should have
been developed in acquiring it; he:
will stimulate this power and brighten
up and bring to the front the ideas
involved in the “known” ; and finally
he will lead the pupil to create for
himself the relations between the new
and the old. And so there is real
assimilation ; there are both apper-
ception and retention ; there is growth
in organized power and in organizedr
knowledge. In such teaching there
is pleasure to the teacher from the:
conscious success in waking up mind,
and pleasure to the learner from the
conscious increase in apperceiving
power.

HISTORY OF KNOX COLLEGE.

BY THE REV. WM. GREGG, M.A., D.D.

(Concluded from last month.)

IN 1848, Mr. Rintoul having been
8 released from the charge of the
"eetsville congregation was ap-
o :l}ted interim professor of Hebrew,
Obtaie Same year steps were taken to
Lit N a tutor in English, Classical
h e'rature and general mental train-
of t’et € result was the appointment
valuab) ev. Mr. Lyall, who rendered
Nova g Service till his removal to
emine cotia, where he is now the
ota '}1: and esteemed Professor of
Halifgxysms mn Dalhousie College,
. In consequence of arrange-

Poi

ments having been made for teaching
Hebrew in University College, Mr.
Rintoul retired from the college and:
accepted a call to St. Gabriel St. con--
gregation in 1850. He died in the-
following year while on a missionary
tour to Metis. In the years 1853 and*
1854 occurred the deaths of two other
fathers of the Church, who, like Mr.
Rintoul, had been faithful and able
professors in the college. Mr. Esson
died in 1853 and Mr. Gale in 1854.
The Synod now resolved to appoint
a Second Professor of Divinity, tor
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whom should be assigned the depart-
ments of [.ogic, Mental and Moral
Philosophy, and the Evidences of
Natural and Revealed Religion. As
best fitted to give instruction in these
departments all eyes were turned to |
the Rev. Geo. Paxton Young, then
minister of Knox Church, Hamilton,
and accordingly he was appointed
.Second Professor of Divinity. He
resigned this position in 1864, but in
a few years returned to take charge
of the preparatory classes. In 1871
he was appointed to the position
which he now occupies with so much
distinction as Professor of Metaphy-
sics and Ethics in University College.

In the year 1854 the college was
gemoved from the buildings in Onta-
tio Terrace to Elmsley Villa, which
had been the residence of Lord Elgin,
Governor-General of Canada, and
which was purchased and remodelled
as a Divinity Hall and students’
boarding establishment.

In 1856 the Synod resolved to
-establish a third theological chair, as-
signing to the new professor the
-departments of Evidence and Church
History. To this chair Dr. Robert
Burns, minister of Knox Church, was
elected. At this time he had reached
an age when most men feel con-
strained to retire from public duties—
he was now in the 68th year of his
age. But he was a man of extra-
ordinary energy; his natural force
was still unabated, and with the fire
and vigour of youthful years he entered
apon the work assigned to him. He
continued to discharge the duties of
Professor till 1864, when he resigned
his office ; he afterwards, however, for
a few sessions gave lectures in Church
History. He died in 1869. His
memory is still cherished as that of
one of the most indefatigable founders
of the Presbyterian Church in Canada.

The year 1861 is a memorable year
in the history of Presbyterianism in |
Canada. In thut year, after long pro- .

—

. charge;
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tracted negotiations, the Synods of the
Presbyterian, or Free Church, and of
the United Presbyterion Church were
united as the Synod of the Canada
Presbyterian Church.  The TFree
Church Synod had then on the roll
158 settled ministers, and 5 without
there were 68 settled minis-
ters and 2 without charge in the
United Presbyterian Synod, which had
been developed from a missionary
Presbytery of the United Secession
Church of Scotland in 1843, with ¢
ministers on its roll. As aresult of
the union, the Theological Institute of
the United Presbyterian Synod and
Knox College were amalgamated.
The Theological Institute had been
commenced in London, Canada West,
in 1845, and removed to Toronto in
1850.  For six sessions, Classics,
Mental and Moral Philosophy and
Theology were taught by the Rev.
William Proudfoot. Hebrew was
taught for two weeks each session by
the Rev. Mr. McKenzie, of Goderich.
While discharging the duties of Pro-
fessor Mr. Proudfoot discharged the
duties of pastor of the United Presby-
terian congregation in London and

. also took an active part in mission:

and other public work. He was a
singularly able man, an accomplished
scholar, a profound theologian, and
an eloquent and impressive preacher.
He was succeeded by the late Dr
John Taylor, who was sole Professor
of ‘Theology in the Institute from 1851
till the Union in 1861, when he re-
tired from the professorship, returning
to Scotland, where he accepied the
charge of a congregation in the neigh-f
bourhood of Glasgow. Like Mt
Proudfoot, he discharged the dutxcs
of pastor us well as professor ; he was ;;
the firc. pastor of Gould Street (nov§
St. james Square) congregation. Like
Mr. Proudfoot, also, he was an ac{§
complished scholar and theologian,z
and, both in the pulmt and professors§
chalr, an able and instructive (v§




History of Knox College. 7

pounder of the Word of God. Dur-
ing the period of its existence there
were twenty-six students who com.
pleted their theological studies in the
Institate of the United Presbyterian
Church ; the number of graduates in
Knox College till the time of the
Union was eighty-six.

As already mentioned, Dr. Burns
and Professor Young tendered their
resignations in 1864, and Dr. Willis
now remained the sole stated profes-
sor. In this emergency temporary
arrangements were made by the ap-
pointment of Lecturers in Exegetics,
Evidences and Church History. One
of the lecturers, the Rev. William
‘Caven (now Principal Caven) was, in
1866, appointed Profe==or of Exegeti-
cal Theology, in connection with
which were assigned to him the de-
partments of Biblical Criticism and
Evidences. In 1867 the Rev. J. J.
Proudfoot (now Dr. Proudfoot) was
appointed to the position he still
occupies as lecturer in Homiletics,
Pastoral Theology and Church Gov-
ernment.

For several years the subject of
establishing a theological college in
| Montreal occupied the attention of
the Synod, and its establishment hav-
ing been judged expedient, the Mont-
real Presbyterian College was opened
in 1867, since which time it has grown
to be one of the chief theological
seminaries in the country. Massive
and costly buildings have been erec-
ted. The sum of $160,000 has al-
ready been obtained as an endowment
fund. Lectures are delivered in Eng-
lish and in French. The college is
Rafliliated with McGill University, and
has the power of granting degrees in
Divinity. Since its commencement,
124 students have completed their
theological course within its walis.
Most of those are now ministers and
missionaries in this and in foreign
lands. A goodly number being of
French Canadian origin, are labouring

among the French Canadian popula-
tion. By the establishment of the
Montreal College the constituency of
Knox College has been confined
within narrower limits, but its effici-
ency and prosperity have been by no
means diminished. On the contrary,
they have been in many ways greatly
advanced. The number of graduates
of Knox College since 1867 has been
237. Within the last fifteen years the
average number of graduates has been
between thirteen and fourteen. The
number of graduates this year will
probably be eighteen.

In 1870 Dr. Willis resigned his
position in the College, and in the
following year Dr. David Inglis, then
minister of McNab St. congregation,
Hamilton, was appointed to succeed
him as Professor of Systematic The-
ology, but occupied this position for
only a single session. His eminent
gifis as an eloquent and impressive
preacher had attracted the notice of a
Dutch Reformed congregation in
Brooklyn, L.I., and he accepted a
call to be their pastor. In the same
year in which he resigned his profes-
sorship the Rev. William Gregg, then
minister of Cooke’s Church, Toronto,
was appointed to the professorship of
Apologetics, to which the department
of Church History was afterwards
added. In the foliowing year the
Rev. William McLaren, then minister
of Knox Church, Ottawa, was elected
to the chair left vacant by the resigna-
tion of Dr. Inglis.

The history of Knox College in
more recent years is well known and
need not be particularly detailed, but
some items may be mentioned. The
spacious building in which the college
now meets was opened in October,
1875. The endowment fund which
in 1875 amounted to only about
$6,000, now amounts to upwards of
$200,000 already received, besides
which a large amount has been pro-
mised, but not collected. Power to
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confer degrees in Divinity has been
granted to the college, which is now
affiliated with Toronto University.
The Rev. R. T. Thompson has been
appointed Lecturer on Old Testament
Introduction, and competent teachers
have been obtained to instruct the
students in Elocution.
Association has been instituted, which,
among other things, has undertaken
the support of a missionary in China.
There has been a remarkable develop-
ment during the last few years of a
missionary spirit among the studeats.
The Students’ Missionary Society has
been growing in magnitude and use-
fulness. An interesting account of
this society has been given by the
Rev. D. McGillivray, a recent gradu-
ate, who has devoted himself to mis-
sionary work in China. The accéunt
appears in the ably-conducted Knox
College Monthly, the publication of
which has been in many ways of great
benefit to the Church and college.
The following is the general summary
of the history and work of the society:
“ Founded in 1844, the society began
mission work in 1849. From that
time to the present, 227 missionaries

have been employed, counting all re- !

appointments ; of these, 28 were en-
gaged in French work, and 25 in
Manitoba and the North-West.  The
society’s revenue the second year was
$500; last year (1885-6), $3,574.54.
The total revenue during the forty-two
years of its existence amounts to
about $45,000. Beginning with no
missionary, and for fifteen years hav-
ing only one missionary, it had last

1
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year seventeen missionaries, and the
year beforc twenty missionaries. Dur-
ing 1885-6 it had 761 families under
its care, with 845 professing Christians
and an average attendance of 3,412.
Four churches were built, in whole or
in part.”

Since the commencement of the
college in 1844, the whole number of
students who completed their theo-
logical course, including the twenty-
six who completed their course in the
Institute of the United Presbyterian
Church, is 424. Besides these, about
fifty attended the theological classes
for one or two sessions, but did not
complete their course in Knox Col-
lege. Nearly all its graduates have
been licensed as preachers and or-
dained as ministers. Most of them
are labouring, or have been labouring,
in preaching the gospel in the differ-
ent provinces of British North Amer-
ica. Some have been settled in Great
Britain and Ireland, and some have
gone to heathen lands. Not a few
have been called to occupy important
positions in city, town, and county
congregations.  Several have been
called to occupy the position of pro-
fessors in these provinces and in the
United States, while a large propor-
tion of ine ministers sent by the
Presbyterian Church in Canada to
China, Demerara, Trinidad,
and the North American Indians,
have been graduates of Knox College.
On the whole, the history of the
college in the past has been produc-
tive of such good results as to augur
well for its future prosperity.

LArRE TAHOE, easily visited en »oute for
San Francisco, affords the rarest bit of lake
experience that we have ever enjoyed. It is
unquestionably the grandest mountain lake
in America. It is 30 miles Jong, 15 wide,
as high abave the level of the sea as the
summit of Mt. Washington, 2,000 feet deep,
with mountains on every side, from 2,000 to

5,000 feet above the surface; its water is the
purest, probably, in the world, and objects
can be distinctly seen at a fabulous depth.
With memories of a day’s sail across this.
lake, as a perpetual joy for the past thirteen
years, we hope our Califor~ia-bound rcaders
will avail themselves of a similrr aeligl «fud
day and subsequent enjoyab.e mec:ories.
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TEACHING THE MECHANICAL ARTS.

®“A curse on these stupid letters. All
learncd men are beggars . . I swear
by God's body, I'd rather that my son should
hang than study letters,  For it becomes the
sons of gentlemen to blow the hora nicely,
to hunt sllifully, and elegantly carry and
train a hawk. But the study of letters should
be left to the sons of rustics. "

NUCH in the reign of Henry VIL
was the ordinary English gentle-
man’s notion of scholarship, of a
literary education. it looks very
childish to us now, and we should
despise the gentleman of the old
ideal, as not only a rustic but an un-
cultivated boor. But any self-con-
gratulation in which we might be in-
clined to indulge at our own advance
in educational notions, will be apt to

receive a check when we come to ask !

whether these notions of ours are,
after all, so rational; whether our
ideas of gentlemen and gentlemanly
education have any other foundation
than convention and prejudice. Eng-
lish gentlemen of four hundred years
ago considered the pursuit of litera-
ture, art, and science unworthy of any
of their class, which was expected to
live solely for sport. American gen-
tlemen (and this includes all Ameri-
cans) hold the same opinion with
regard to all mechanical pursuits.
The prevailing feeling among our
reople might be expressed thus: “A
curse on these stupid handicrafts!
All mechanics are beggars. I swear
by the Almighty Dollar, I'd rather
that my son should live by charity,
politics, or gambiing, than be a me-
chanic. For it becomes Americans
to blow their own triumpets properly,
to spoculate smartly, and elegantly to
carry a cane in soft, clean hands. But
handicrafts should be left to foreign-

*Intreduction to Pace'’s ¥ De Fructu,”
publisr.ed in 13500.

!
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ers.”  And so, to a very large extent,
they are.

Are such notions a whit less child-
ish than those of four hundred years
ago? I think they are even moreso;
for a man may very well be a gentle-
man without scholarship, but he can-
not be one without being able to earn
his living by his own labour. The
truth is, while we flatter our vanity
with the notion that we are an en-
lightened people, on the ground that
we have a form of government and
certain mechanical contrivances which
our forefathers had not, we are sunk

! in barbarism as rcgards all ideas of

human worth.  For well-migh two
thousand years Christianity has taught
that character, and not position oz
possession, gives value to men. We
act and think for the most part as if
such teaching had never existed. We
teach our young men and women how
to seek for place and comfort, and
only incidentally how to be noble and
pious.

Of all the dangers that threaten our
country there is none greater than that
which has its source in the prevailing
dislike to manual tabour, and con-
tempt for it, as undignified and servile.
So long as our human conditions re-
quire that the majority of men and
women shall labour with their hands,
such dislike and contempt, when
developed into, a national characteris-
tic, can have but one of two results,
It will either force the majority of our
citizens into a position which they
know to be despised, or it will leave
all mechanical labour to be performed
by foreigners. We shall have the
bulk of our own people hating the
institutions under which they live and
seeking to overturn them, or we shall
have a mass of foreigners, occupying:

the position of a servile class, and
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seeking their own interest at the ex-
pense of the whole people.  Indeed,

both these results are already, in part, -

actual.

In either case we shall have

the inhabitants of our country divided

into two classes, with clashing inter-
ests and hostile feclings, and this

_ strength or skill.

division will not only keep us in per- °

petual, wasteful unrest, but must in
‘the end prove fatal to our free institu-
tions. Republicanism cannot con-
tinue when any large class of the
people is dissatisfied. Under these
circumstances, it is of the utmost im-
portance that we should investigate
the causes of the present contempt for,
and aversion to, manual labour, in
order that, if possible, ve in- v remove
‘them before their cffects have worked
irremediable evil.

As to the facts themselves there can
be no question. They are attested
wherever inquiry has been made into
the nationality of mechanics in Amer-
ica. For example, in the report of
the Bureau of Labour Statistics of the
State of New York fo: 1886, there is
ample testimony from prominent em-
ployers of many kinds of labour, to
the effect that nearly all their work-
men are foreigners, and that they
cannot get American boys in any
trade.” Oneemployersays: ‘ My im-
pression of American young men is

that they do not prefer trades at all, |

but that they prefer to be gentlemen,”
thus drawing and countenancing the
very distinction that in part accounts
for the unfortunate fact. A writer in
a commercial paper, quoted in the
same report, says:

“We have frequently had occasion
to note the growing and very manifest
disinclination on the part of American
youth to learn a trade, or, in other
words, to perfect themselves in some
department of skilled labour by which
they may render themselves as nearly
independent as it falls to the lot of
men ever to become in this world.”

The chief causes of this state of
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things are not difficult to enumeratc.
First and most fundamental is the
natural repugnance of human nature
to all forms of exertion which are not
cither amusing or else exhibitive of
When men exert
themselves for the sake of gain, they
scek to obtain the greatest possible
amount of this for the smallest possi-
ble amount of ecxertion, and, since
manual labour seems to involve most
labour for least result, it follows that
such labour is avoided and despised,
in comparison with less taxing and
more productive forms. Two things
have, 1n the past, contributed to
strengthen this view of manual la-
bour: (1) the notion, derived from
the sacred books of the Hebrews, that
such labour is a curse and a convict's

| punishment; and (2) the fact that the

|
i
l
!
{
!
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old orthodox political economy erect-
ed unregencrate man’s tendency to
avoid labour and seek ¢njoyment into
an irresistible law of nature, and, in
fact, made it the basis of their whole
science. Indeed, it was only in this
way that they could exclude from it
all ethical elements, and reduce it to
a natural science, as they aimed to do.

In the case of Americans, this
natural aversion to steady exertion
is intensified by a peculiar impatience
and restlessness of character. Into
the causes of these dispositions we
need not stop to inquire. Among
them are ou: nerve-exciting climate,
our general youthfulness, our eager-
ness for wealth as a means of juvenile
ostentation, our boundless-seeming
opportunities, our undisguised appro-
val of “smartness,” and our lack of
early discipline in the art of self-
restraint and persistence. Whatever
the causes may be, the fact is indubi-
table. More than any other civilized
people, Americans lack the patience
and the interest necessary for profi-
ciency in anything. Their aim is
showy results. They want royal roads
to everything, and are easily duped
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by the most mendacious finger-posts.
This is true of them in all depart-
ments of acquisition, and not mercly
in the manual arts, They aspirc to
speak German without studying the
gra.amar, and to acquire * French in
six lessons without a master.” That
they rarely learn any trade thoroughly,
is the almost uniform testimony of
employers.  We nced not wonder,
therefore, if these prefer proficient
foreign workmen to native “botches,”
and if nearly all positions demanding
skill and commanding high pay are
occupied by foreigners, only the in-
ferior and poorly paid ones being left
for natives. The number of these
native ‘‘botches” whom necessity
forces into trade is great enough to
make competition among them sharp,
and consequently their wages low.
This induces greedy employers, and,
ultimately, in self-defence, employers
who are not greedy, to hire their cheap
services, and, as far as possible to dis-
pense with high-priced skilled labour,
a result which has a most injurious
<ffect, not only upon the character of
the work done, but also upon the
interests of all good workmen. That
this condition of things skould inten-
sify the American’s natural aversion
to learning a trade is intelligible
enough, He can hardly be expected
to enter a calling in thich he is likely
to be always a mere assistant, under
the control and direction of foreigners.
Consequently, whenever he can, he
makes his escape from the workshop,
and tries to live by his wits, thus re.
enforcing that undisciplined and hos-
tile army of social harpies and vam-
pires which we maintain within our
own borders, in the shape of pot-house
politicians and their tools, labour-
demagogues, dive-agents, loafers,
tramps, blackmailers, gamblers, and
thieves.

The second of the leading causes
of the current aversion to manual
labour is one already alluded to—the

|
;
|
|

feeling that it is ungentlemanly. This
causc has its origin in the first. Labour
being despised as an evil, those who
could live without it not only came
to be regarded with envy, which is
one form of respect, but were soon
able to place the toilers in a position
of servitude, and to establish the mo-
mentous social distinction between
bondmen and freemen, which again
casily passes into a moral distinction.
Everywhere the words for toiler have
come to mcan clown or knave, and
those for comfortable idler to mean
Zentleman or nobleman. ¢ Eorlas and
ceorlas™ (gentle and simple) has be-
come earls and churls, and thereis no °
more disastrous confusion in thought
and speech than that which has long
prevailed between the social and
moral senses of the words ¢ gentle-
man " aod ‘ nobleman.” Manual
labour having thus, from time imme-
morial, been connected with servility
and baseness, and idleness with mas-
tership and nobility, it is no wonder
that Americans of all classes, being
freed. from those restrictions which
clsewhere seek to crystallize social
distinctions, and repudiating the blas-
phemous doctrine that, in however low
a condition a man is born, therein
Providence means him to remain and
be content, should seek to avoid
manual labour with all its social and
moral implications. No man can be
blamed for insisting upon being a
geatleman, and upon being regarded
as one, and if public sentiment de-
cides that a tradesman cannot be a
gentleman, he 1s right in refusing to
be a tradesman,

But, in defence of the American
workman, it must be admitted that,
even had he the patience to learna
trade thoroughly, he would find it
difficult to do so. Apprenticeship,
which has hitherto been the only
recognized means of learning trades,
has died out, and no other institution
has taken its place. There does not,
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therefore, really exist in this country .
any opportunity for youths to hecome .

skilled workmen.
and last of thc main recasons why
Americans avoid mechanical pursuits,
whenever they can.

In the report from which I have
already quoted we read :

* Nowadays, it is impossible for a
boy to acquire anything like a fair
knowledge of a trade. Besides the
principal causcs, machinery and the
great subdivision of labour, there are

several minor oncs, among which is |

the fact that it does not seem to be
the duty of any competent person to
instruct the boy. The foreman is
frequently a poor mechanic, not hired
for his proficiency in his calling, but
simply for his capacity for driving
Great cvil befalls the appren-
tice, because he unconsciously learns
to skimp his work in his attempt to
please the rushing foreman. The
employer, too, in many cases knows
little or nothing about the trade, and
consequently cannot teach it.

The ancient practice was for the ap-
prentice to work under the master’s
eye, and be taught by the master, who
was responsible, both legally and
socially, for the apprentice’s advance-
ment. . . It is difficult to call
to mind a modern trade, however,
unless it be a small tailor or dress-
maker, in which the principal stands
or sits at the side of the apprentice.
The ‘learners,” who are not so poor
as to begin by running around or
cleaning up the workrooms, are usu-
ally turned over to the foreman or
forewoman, to do such task work as
they seem fitted for, with such in-
struction, verbal or technical, as the
patience or consciousness of the chief
worker and director may suggest. In
factories or large establishments the
junior hands only sce the chiefs of
the establishment as they walk to and
fro, and there is seldom a word of
inquiry, called out by some special

This is the third
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incident, either for praise or blame.
A printing-office that takes juniors is
an illustration of this laisscs-faire sys-
tem. The boy runs crrands, cleans the
forms, fctches and carries, until some
onc in authority discovers that he is
willing and has brains. Then he is
allowed to pick up and sort type,
or do some work for the office which
is not good enough for the practical
printer, and thus he works his way
slowly until he is allowed to set type
for himself, and little by little learn
the trade. Much depends on the
employer’s interest in his shop and
his people, much on the foreman,
much on the men, but most of all on
the lad himself. He learns his trade

. somehow, it can scarcely be said that
" it has been taught him. Such was

- rieaning of the word ‘apprentice.

not the old-time idea, nor is it the true
[ Rid

It will perhaps be a surprise to
many persons to learn that the ap
prenticeship system is defunct; but
such is the case. It is true that ap-
prenticeship laws still appear on our

" statute books, and that in some work-
" shops there are youths calling them-

selves apprentices; but the former are

_a dead letter, and the latter are mis-
, named, not being indentured, but free

to walk out when they choose. And
over the decay of apprenticeship no
one seems to mourn. On the con-
trary, it is everywhere acknowledged
to be utterly unsuited to the condi-
tions of modern industry and the
spirit of modern times. It had its
proper place in the old days of settled
conditions, authority, slight competi-
tion, crafi-guilds, small businesses, and
hand labour, when the master was him-
self a skilled workman, who made his
apprentice a member of his family,
cared for him in sickness and 1n
health, gave him personal instruction,
and took pride in him when he turned
out to be a skilled journeyman. These
days have passed away, never to
return, and with them have gone the
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institutions born of them and suited
to them. Wc could not restore the
apprenticeship system now, if we
would, and American young men arc
guided by a correct instinct, and not
merely by impatience, when they re-
fusc to bind themselves as apprentices.

Let us recapitulate : A whole im.
portant field of lucrative activity, that
of mechanical labour, is gradually
passing into the possession of foreign-
ers, and natives are cither abandoning
it, or if they remain, do so only as
hewers of wood and drawers of water.
This leads to several most undesirable
results.  Pirst, the working class is
forming itself into combinations ani-
mated by foreign notions, in many
cases hostile to the principles of our
free institutions. Secondly, a whole
range of occupations in which an
honest livelihood might he earned,
and for which, more than for any
other, a large number of our citizens
are suited, is being withdrawn from
them, leaving them cither to pick up
a precarious livelihood by degrading
means or through a questionable
“ smartness,” or else forcing them to
overcrowd professions for which they
are unsuited, to the great detriment
both of these professions and of the
persons who are fitted to coter them.
Thirdly, labour troubles, with all their
attendant miseries and dangers, phy-
sical, moral and political, are growing
up on every side and destroying the
peace and harmony of the nation.
All this is due to the fact that Ameri-
can youths, for the most part, either
refuse to learn trades at all, or, if they
are forced to learn them, do so in
such a slipshod way that they cannot
hold their own against foreign work-
men, are forced into inferior positions,
in which they respect neither them-
selves nor their work, and become
chronically discontented and rebel-
lious. The causes of this refusal on
their part to learn trades are chiefly
three: (1) the natural human aver-
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sion to continuous, undiverting la-
bour, intensificd by American restless-
ness and impatience for immediate

results; (2) a fecling that manual

labour is ungentlemanly and servilc;
and (3) the want of proper oppor-
tunity to learn trades, a want duc to
the decay of the obsolete appreatice-
ship system and our failure to replace
it by anything suited to actual condi-
tions and the modern spirit.

Such is the present situation, and
it plainly requires to be changed.
The questionis: How shall we change
it and rcopen the fruitful field of
mechanical labour to the youth of our
country? FHow shall we make young
men willing to submit to the sustained
and earnest exertion involved in the
learning of a trade, and to curb their
native restlessness? How shall we
convince them that all honest labour
is gentlemanly, and only idleness and
dependence are ungentlemanly? How
shall we give them a chance to learn
trades thoroughly, supposing they are
willing to do so? I answer without
hesitation : By making manual train-
ing an integral part of comronr and
high-school education, and by estab-
lishing public technical schools on the
same footing as the schools of natural
science, medicine, law, and the fine
arts. By so doing, we should, I think,
meet nearly all the difficulties of the
case. First, we should of course
make it possible for any young man
who chose to learn any trade thor-
oughly, without becoming an appren-
tice and exposing himself to all the
dangers, delays, uncertainties, and
indignities which apprenticeship in its
decrepitude involves. Secondly, by
placing the mechanicul arts on a level
with the so-called liberal arts, and
upon a scientific basis, we should raise
them to the dignity of professions.
Thirdly, we should in this way sapply
a portion of the stimulus necessary
to induce our young men tc overcome
their natural inertia and impatience.
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I say “a portion,” because I am well
aware that only a moral stimulus is,
or can be, a complete one. No set
of circumstances that does not include
a perfect enthusiasm of the soul for
universal good, can ever enable men
to overcome the slothfulness of their
animal nature and do their humanbest.

Many will incline to doubt whether
the placing of w.e manual arts on a
level with the liberal arts, as branches
of education, would alter the general
feeling with regard to them and make
them seem fit occupations for gentle-
men. One thing, however, is certain,
that unless it does, nothing will, and
a condition of things must continue
which is hostile to our institutions.
Unless our democracy is a sham, the
spirit of it demands that no social
distinction shall be made between
man and man, or class and class, on
the ground of difference of occupa-
tions, so long as these are useful and
honest ; but that all shall be based
upon worth, that is, the fidelity with
which a man plays his part in life,
whatever thz. may be. This spirit,
by confining the term * gentleman”
to its moral signification, and utterly
dissociating it from wealth, idleness,
soft hands, and supercilious manners,
must give us the new, democratic
type of gentleness, But, if we may
judge from past experience, the raising
of the mechanical arts to the level of
the liberal arts, as branches of educa-
tion, will have the effect I have indi-
cated. We have seen how the liter-
ary education which we now consider
so essential was regarded in old Eng-
land. It is not so long since the
physician or leech was, as Hallam
says, “an inexhaustible theme of
popular ridicule ;" witness Molitre’s
¢ Damour médecin,” * Le médecin mal-
&7é lud” ¢ Le malade imaginaire,” etc.
The barber’s pole, so common in our
streets, recalls a time, not s» long
past, when the barber practised blood-
letting and other medical arts. It is
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within our own memory that the den-
tist stood on a level with the barber;
indeed, the two were often the same
person. How is it that all this is
changed, that literature, medicine, and
dentistry have become gentlemanly
occupations? Simply, 1 think, be-
cause they are now taught scientifi-
cally, and institutions have been estab-
lished for that purpose. It may be
laid down as a general rule, that what-
ever is taught in school will soon be-
come respectable and gentlemanly,
while that which is picked up in the
home or the workshop will always be
regarded as menial.

That the public manual-training
school and technical institute are what
must replace the old private, family
apprenticeship, is the opinion of nearly
all persons who have studied the
subject with care. Noris this opinion
a mere theory. It is based uvpon the
experience of other countries in which
such schools and institutes have been
established — of England, France,
Germany, Switzerland, Russia, etc.
A mass of testimony to this effect may
be found in the ¢ Report of the Brit-
ish Royal Commissioners on Techni-
cal Instruction” (5 vols. 8vo.), a re-
port admirably summarized in one of
the *¢ Circulars of Information ” of the
Washington Bureau of Education (No.
3—1885).

My conclusion is, that unless we
wish to keep manual labour in a posi-
tion of degradation, to close an im-
portant field of activity against our
own citizens, and to belie our demo-
cratic principles, we must elevale
mechanical art to the level of the
liberal arts, by establishing in every
city and town in the United States
schools for the imparting of manual
training to every boy and girl, and
technical schools for thorough in-
struction in all the industrial arts.

I amn well aware that such a pro-
position savours of socialism; but
what of it? Our entire system of”
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public education, of which we are so
proud, is as socialistic as any Lassalle
or Marx could desire. As a nation
we are committed to socialistic edu-
cation, and only public utility can
draw the line at which that education
should stop. If it is for the good of
our nation, or any large proportion of
it, that public technical schools should
be everywhere established, then it is
the plain duty of the state to establish
them. In doing so it will introduce
no new principle. If there is anything

for which the workmen of to-day,
through all their organizations, ought
to agitate, it i1s for the establishment
of technical schools, to replace the
old wearisome, wasteful apprentice-
ship, and to elevate the whole me-
chanical profession ; schools in which
intellectual and practical instruction
shall go hand in hand. By doing so
they will be consulting not only for
their own good, but also for the good
of the whole nation.—THoMAs DAvID-
SON in The Forum,

PUNISHING AUTHORS AND BURNING BOOKS.

WILLIAM ANDREWS, F.R.H.S.

ITERARY annals contain many
records of the punishinent of
authors. The Greeks and Romans
frequently brought writers into con-
tempt by publicly burning their books.
In England in years agone it was a
common practice to place in the pil-
lory authors who presumed to write
against the reigning monarch, or on
political and religious subjects which
were not in accord with the opinions
of those in power. The public hang-
man was often directed to make bon-
fires of the works of offending authors.
At Athens the common crier was in-
structed to burn all the prohibited
works of Pythagoras which could be
found. Itis well known that Numa
did much to build up the glory of
Rome. It was he who gave to his
countrymer: the ceremonial laws of
religion, and it was under his rule
that they enjoyed the blessings of
peace. His death was keenly felt by
a grateful people, and he was honour-
ed with a grand funeral. In his grave
were found some of his writings,
which were contrary to his religious
teaching, and the fact being made
known to the Senate, an order was
passed directing the manuscripts to

be consumed by fire. In the days of
Augustus no less than 20,000 volumes
were consigned on one occasion to
the flames. The works of Labienus
were amongst those which were burnt,
It was a terrible blow to the author
and some of his friends. Casius.
Severus, when he heard the sentence
pronounced, exclaimed in a loud
voice that they must burn him also,
for he had learnt all the books by
heart. It was the death-blow of La-
bienus ; he repaired to the tomb of
his forefathers, refused food, and pined
away. It is asserted that he was
buried alive. At Constantinople Leo.
I. caused 200,000 books to be con-
sumed by fire.

The Bible did not escape the flames.
It is stated by Eusebius that the
Scriptures were burnt by Diocletian.
According to Foxe, the -well-known
writer on the martyrs, in May, 1531,
Bishop Stokesley “caused all the
New Testament of Tindal's trans-
lation, and many other books which
he bought, to be openly burnt in St.
Paul’s churchyard.” It was there
that the Bishop of Rochester, in a
sermon, denounced Martin Luther
and all his works. He spoke of all,
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who kept his books as accursed. Not
a few of the condemned works were
publicly burnt during the delivery of
the sermon.

It is generally understood that
Christopher Marlow translated, as a
college exercise, * Amores of Ovid.”
It was a work of unusual ability, but
did not, however, meet with the ap-
proval of Archbishop Whitgift and
Bishop Bancroft. In consequence,
in June, 1599, all copies were ordered
to be burnt. A few escaped the fire
and are now very valuable. Milton’s
books were burnt by the common
bhangman on August 27, 1659.

Authors and publishers were often
nailed by the ears to the pillory, and
when ready to be set at liberty the
ears would frequently be cut off, and
feft on the post of the pillory. A
farce called “ The Patron,” by Foote,
contains allusions to the practice.
Puff advises Dactyl to write a satire.
To the suggestion replies Dactyl,
““ Yes, and so get cropped for libel.”
Puff answers him, “Cropped! aye,
and the luckiest thing that could hap-
penyou! Why, I would not give
twopence for an author who is afraid
of his ears ! Writing—writing is, as
{ may say, Mr. Dactyl, a sort of war-
fare, where none can be victor that is
the least afraid of a scar. Why,
zooks, sir! I never got salt to my
porridge till I mounted at the Royal
Exchange ; that was the making of
me. Then my name made a noise in
the world. Talk of forked hills and
Helicon! Romance and fabulous
stuff; the true Castalian stream is a
shower of eggs, and a pillory the
poet’s Parnassus,” In 1630 Dr.
Leighton, a clergyman, and father of
the celebrated archbishop of that
name, was tried and found guilty of
printing a work entitled ¢ Zion’s Plea
against Prelacy,” in which he called
bishops men of blood, ravens, and
magpies, and pronounced the institu-
tion of episcopacy to be satanical ;

he called the Queen a daughter of
Heth, and even commended the mur-
der of Buckingham. His sentence
was a hard one, and consisted of a
fine of £10,000. He was also de-
graded from the ministry, pilloried,
branded and whipped, an ear was
cropped off, and his nostril slit.  After
enduring these punishments he wis
sent to the Fleet Prison. At the end
of the week he underwent a second
course of cruelty, and was consigned
to prison for life. After eleven weary
years passed in prison, Leighton was
liberated, the House of Commons
having reversed his sentence. He
was told that his mutilation and im-
prisonment had been illegal! At this
period in our history a book or pam-
phlet could not be printed without a
license from the Archbishop of Can-
terbury, the Bishop of London, or the
authorities of the two universities.
Only authorized printers were per-
mitted to set up printing presses in
the city of London. Any one print-
ing without the necessary authority
subjected himself to the risk of being
placed in the pillory and whipped
through the city.

Liburn and Warton disregarded the
foregoing order, and printed and pub-
lished libellous and seditious works.
They refused to appear before the
court where such offences were tried.
The authorities found them guilty,
and fined each man 43500, and or-
dered them to be whipped from Fleet
Prison to the pillory at Westminster.
The sentence was carried out on April
18, 1638. Liburn appears to have
been a man of dauntless courage, and
when in the pillory he gave away
copies of his obnoxious works to the
crowd, and addressed them on the
tyranny of his persecutors. He was
gagged to stop his speech.

William Prynne lost his ears for
writing “ Historic-Mastin ; the Player’s
Scourge, or Actor’s Tragedie ” (1633),
and “ News from Ipswich” (1637),
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His pillory experiences were of a most
painful character.

According to an entry in the annals
of Hull, in the year 1645, all the
Books of Common Prayer;were burned
by the Parliamentary soldiers in the
market place.

Ouae of Mr. C. H. Spurgeon’s pre-
decessors named Benjamin Keach, a
Baptist minister, was severely punish-
ed for publishing ¢ The Child’s In-
structor ; or, A New and Easie Prim-
euer.” He was preaching at Winslow,
in Buckinghamshire, when troopers
were sent from London to apprehend
him. He was imprisoned for a couple
of weeks, also put more than once in
a pillory, and his book burnt beneath
him.

Defoe wrote much and well. He
was, by birth and education, a Dis-
senter, and with much ability asserted
the rights of Non-conformists. Ata
time when churchmen were trying to
obtain hard measures against the Dis-
senters, he directed against the Church
party a severe satire under the title of
“ The Shortest Way with the Dissent-
ers.” 1t exasperated the members of
the Government, and a reward of fifty
pounds was offered for his apprehen-
sion. The advertisement respecting
him is a literary curiosity, and ap-
peared in the ZLondon Gazette. 1t
reads as follows:

“ Whereas, Daniel De Foe, alias
De Fooe, is charged with writing a
scandalous and seditious pamphlet,
entitied ¢ The Shortest Way with the
Dissenters.” He 1s a middle-sized,
spare man, about forty years old, of
a brown complexion, and dark brown
coloured hair, but wears a wig, heoked
nose, a sharp chin, grey eyes, and a
large mole near his mouth ; was born
in London, and for many years was a
hose-factor, in ‘Truman’s yard, in Corn-
hill, and now is owner of the brick
and pantile works near Tilburyfort, in
Essex. Whoever shall discover the
said Daniel De Foe to any of Her
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Majesty’s principal Secretaries of State,
or any of Her Majesty’s Justices of
the Peace, so as he may be appre-
hended, shall have a reward of fifty
pounds, which her Majesty has or-
dered immediately to be paid upon
such discovery.”

Defoe managed to keep out of the
way of the authorities, but on hearing
that the printer and publisher of the
pamphlet were put into prison, he
gave himself up, and they were set at
liberty. He was tried at Old Bailey
in July, 1704, and pleaded guilty. 1t
is said that he put in this plea on the
promise of pardon secretly given to
him. He did not, however, escape
punishment ; he was fined two hun-
dred marks, ordered to appear three
times in the pillory, and remain in
prison during the Queen’s pleasure.

During his imprisonment, and be-
fore being placed in the pillory, he
wrote his famous “ Hymn to the Pil-
lory,” which was speedily put into
type and sung by the crowd at the
time Defoe was in the pillory. Here
are some lines from it:

Hail, hieroglyphic state machine,

Contriv'd to punish fancy in ;

Men that are men, in thee can feel no pain,.
And all thy insignificants disdain.

Contempt, that false new word for shame,,
Is, without crime, an empty name ;

A shadow to amuse mankind,

But ne’er to fright the wise or well fix’d mind.
Virtue despises human scorn !

.

Even learned Selden saw
A prospect of thee through the law.

He had thy lofty pinnacles in view,

But so much honour never was thy due.
The first intent of laws

‘Wasto correct the effect, and check the cause,
And all the ends of punishment

Were only future mischiefs to prevent.

Bat justice is interveited, when

Those engines of the law,

Instead of pinching vicious men,

Keep honest ones in awe.

. .

Tell them the men that placed him these
Ave scandals to the timas; .
Are at 2 loss to find his guilt,

And can't commit his crimes.
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Defoe fared well in the pillory.
He was not pelted with rotten eggs,
but with flowers; and beautiful gar-
lands were suspended to the pillory.
In a modest manner he gave an
account of the affair. “The people,”
he wrote, “ were expected to treat me
very ill, but it was not so. On the
contrary, they were with me—wished
those who had set me there were
placed in my room, and expressed
their affections by loud thanks and
acclamations when I was taken down.”

There is not the least truth in Pope’s
well-known, and we may say disgrace-
ful, line—

Earless, on high, stood unabash’d Defoe.

After Defoe had spent about a year
in prison the Queen sent to his wife
money for the payment of his fine.

A work was issued in 1704, entitled
“ The Superiority and Dominion of
the Crown of England over the Crown
of Scotland,” by William Attwood.
‘The Scottish Parliament had the pub-
lication under consideration, and pro-
nounced it scurrilous and full of false-
hoods, and finally commanded the
common hangman of Edinburgh to
burn the book.

Williams, the bookseller, was put
in the pillory in the year 1765 for re-
publishing “The North Briton,” in
forty-five volumes. “The coach,”
says the Gentleman's Magazine, ¢ that
carried him from the King’s Bench
Prison to the pillory was No. 4s.
He was received with the acclama-
tions of a prodigious concourse of
people. Opposite to the pillory were
erected four ladders, with cords run-
ning from each other, on which were
hung a jack-boot, an axe, and a

Scotch bonnet. The latter, after re-
maining some time, was burnt, and
the top-boot chopped off. During
his standing, also, a purple purse,
ornamented with ribbands of an
orange colour, was produced by a
gentleman, who began a collection in
favour of the culprit by putting a
guinea into it himself, after which, the
purse being carried round, many con-
tributed to the amount in the whole,
as supposed, of about two hundred
guineas.”

The spectators loudly cheered Mr.
Williams on getting into and out of
the pillory. He held a sprig of laurel
in his hand during the time he was
confined in the pillory.

A very large number of books taken
from the monasteries were burned in
France in the year 1790. At Paris
808,120 volumes were consumed by
fire, and in the whole country the
total is said to have exceeded 4,194,
412, and of this large number 2,000,-
ooo were on theology, and 26,000
were manuscript.

In speaking of France we are re-
minded of a story related of Voltaire,
and with it we may fitly close this
article. During a visit to the King
of Prussia at Berlin, he wrote on his
majesty a far from complimentary
epigram. He was punished by the
sergeant-at-arms for the offence, and
compelled to write a receipt acknow-
ledging that he had been flogged. It
ran as follows :

¢ Received from the right hand of
Conrad Bochoffner, thirty lashes on
my bare back, being in full for an
epigram on Frederick IIL, King of
Prussia. Vive le Roi.”—ZFrom The
Christian World Magazine,

AFRICAN teak wood, it is said, is so inde-
structible by wear or decay that vessels built
of it have lasted one hundred years, to be
then broken up only because of their poor

sailing qualities from faulty mocels, This
wood contains an oil which prevents spikes,
and other [ron work with which it comes in
contact, from rusting.
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“WHAT IS WOMEN'S WORK IN THE WORLD?”

BY EMILY SHIRREFF,

TIHIS question is ashed by Miss

Wilson in the course of an ad-

mirable paper on the present state of |

women's education, published in the
September number of this journal
The writer in the first division of her

subject treats of what has been done .

to raise and methodise women’s edu-
cation, lifting it in the course of one

tional work. In the second division
she proceeds to enquire if the object
proposed to themselves by those who
have sought this higher education, is
likely to be gained ; and to consider
“what kind of women are wanfted”
under the present condition of society.
It is on this latter poinc that I wish
to make a few observations, with
which I feel sure Miss Wilson will be
herself among the first to agree.

It is assumed iun this paper that one
main object among the young wome',
who seek the higher forms of culture,
now first opened to them, is to fit
themselves for the scholastic profes-
sion, and probably this is true; the
profession itself offers one of the
noblest fields for the exercise of hu-
man powers, and moreover it is, with
one excepticn, the only liberal profes-
sion open to women. We must re-
joice, therefore, that a large proportion
of the best gifted should look forward
to entering it. But we are told it
already threatens to be overcrowded,
, and Miss Wilson asks, *“What then?
Are we to educate fewer girls?”
“ Forgive the question,” she continues
before we have time to become alarm-
ed, “it is answer enmough that we
want education for its own sake apart
from its market value.” This point
if kept steadily in mind would answer

many foolish questions with which
society is still troubled, since the
claims of the individual human being
come before those of any worldly

+ calling, and the human being endow-

ed by nature with capacities for know-
ledge and for action is disinherited so

. far as those capacities are blunted by

disuse or perverted by ignorant use.
generation from chaos to an orderly .
and avowedly important part of na-

It cannot be, whatever our position,
that our judgment can be too sound,
our views of men or of things too
clear or too accurate, our grasp too
firm on whatever aspects of life or
work may offer thumselves to us; in
other words, we cannot be too thor-
cughly educated. There may be use-
less knowledge, there cannot be use-
less training of our faculties, and the
very knowledge we prize little for its
own sake may be valuable for this
higher purpose.

So far for the general question, the
same for man or woman, rich or poor;
but we need not confine ourselves in
the case of women to that general
view of the value of culture; they
have a more particular answer to give,
since they have a special mission re-
quiring all the aid that culture can
give. Women may or may not be
professional teachers, they may or
may not be physicans, but tkey must
be educators; they must hold in their
hands — be those hands strong or
feeble, capable or inert—the fate of
another generation to an extent it is
impossible to measure ; of that gen-
eration which in the fast-coming years
shall govern the world, mould society,
foster knowledge or ignorance, cling
to high ideals of duty or religion, or
worship low idols of the market-place,
help to make truth and honour the
guides of national life, or to make
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pleasure seem the end and aim of ex-
istence. These are the issues, and
women should weigh them well.

We do not, perhaps, sufficiently
look at children through the veil of
the future. They ure our joy or our
torment, the centre of family affec-
tions and interests; but what they
are to each mother as a trust for the
nation is, perhaps, seldom thought of.
As they turn to her with their first

t

questionings, their first wonder before |

they can put it into words, their first
impulses to action, their desires and
aversions, she does not so often as she
might look to the man and woman in
the boy and girl who thus seck all
their help and delight from her. Yet
this is what it behoves her to do if
she would rightly fulfil the task im-
posed upon her by the will of Heaven
itself. Those children are a long
way from playing their part for good
or evil in the world, numberless in-
fluences will tell upon them and help
to make or mar their course; but to
the mother it must inevitably belong
to make the first impiessions, to link
the first associations, to give the first
bent to character and intelligence—
thus tracing the first opening to the
right or wrong path, in which every
step makes the next more easy and
more certain. Thus does women's
fitness or unfitness for such a respou-
sibility affect myriads of young lives.
The individual task may not come to
all, but even among those who never
become mothers how many are there
who do not find the care of children
thrown more or less upon their hands?
At any rate, in considering the duty
and the prospects of any large num-
ber of young women we are right in
considering the mother’s divine mis-
sion as likely to be theirs, and pre-
paration for it the most sacred call
upon their time and faculties. Can
we, then, stili ask what motives wo-
men have, apart from professions, to
seek higher education?

The long neglect of women's owt
education, the contempt of ages fo
her mental capacity, have blindec
mothers to the true nature of thei:
position as educators, Responsibility
for moral and religious influence ha:
not, indeed, been overlooked ; and as
fortunately, this part of education it
closely bound up with feeling anc
emotion, it has borne blessed fruits

" when not thwarted by difficulties in

the peculiar temperament of the chil
dren, which required knowledge o

© human nature such as the halfedu
" cated mother did not possess. Hithertc
~ the shortcomings of women in this
" respect are not to be laid to thenr

charge; henceforth they are alone
responsible. Nothing hinders them
now from learning how to deal with

' the helpless infants God has placed

in their hands.

Unfortupately, ignorance does not
believe in the value of knowledge, and
the idea that any definite preparation
is needed for the mother’s part in the
education of her children is far from

* common. They wouid give their lives

for them, but cannot study to under-
stand their nature, their needs,and the
future that lies before them. The fatal
apathy to the training of teachers, to
whichwe aresoaccustomedin England,
goes at least upon the supposition that
the untrained teacher knows the sub-
ject he or she pretends to impart;
but mothers go beyond this, they do
not know, and yet believe they can
teach. Adopting the prevalent con-
tempt for training, they add to it con-
tempt for knowledge. The children
are part of their very lives; who then
can doubt that they are best able to
manage them? Nature, alas! is not
so kind. The human being gifted
with understanding is bound under
penalties to exercise it, and the holiest
instincts will not take its place. Never,
we may confidently assert, will educa-
tion bear its real fruits till it is rooted

_ in the cradle—that is, till mothers are




fitted by training to give it the right
impulse from the first.  Schools, how-
ever admirable, are but the supple-
ment of home training—too often its

rective.  Fven the Kindergarten,
scientifically planned to meet the
wants of early childhood, is robbed
of half its powers through the ignor-

part look upen it as a mere place
where children are kept busy and
amused, who trusy Frobel for a few
of the day, and thrust him aside
for their own notions or convenience
during the remainder!

It is mere folly to suppose that
without preparation such a task as
that of early education can be rightly
undertaken. Such preparation would
be mostly very different from that of
the professional teacher; but it would
involve so much study of human na-
ture, of child nature especially, as will

.....

and guiding of the natural develop-
ment, mental and physical, of the

methods to be tollowed. A course of
physiology and of psychology applied
to education should be the necessary
complement of every girl’s higher edu-
cation. And some knowledge, both
practical and theoretical, of Frobel's
system would be invaluable. Work-
ing women’s colleges and evening
classes for girls might also give some

tardy and, therefore, unsuccessful cor- . .
" attainable, but the more cultivated

Godless State Schools
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elementary instruction on these vitally
important subjects. Too well do we
know that for the vast multitude of
women even this amount of prepara-
tion for their responsible office is un-

might help them, and would do so if

! they realized the need, to a degree we

ance of mothers, who for the most |

. can hardly dream of in our present

contented state of ignorance. The

. influence of a very wide example from

abeve would gradually and uncon-
sciously tell through many grades be-
low ; especiaily would it tell upon in-
fant schools, which for the poor must

' necessarily be in great measure the

be required for the careful watching

substitute for the mother's care.
Never, as I said before, can we hope
to have true home education through-
out the nation; but it is impossible
to measure the gain that would accrue
nationally were it to be found through-
cut the so-called educated classes—
classes growing daily in numbers irre-
spective of social condition, and who

. are now in sO many ways on their

child, and acquaintance with the best '

i
|
|
|
f

trial to prove whether culture is really
valued by them for its true uses, not
for mere lucre or show.

Women can best give that proof by
fitring thewselves to discharge their
sacred debt to the nation, making
their late-earned, sorely grudged privi-
lege of education subserve the great
purpose of fulfilling worthily their
divine mission as mothers.— Fowrnal
of Fducation.

GODLESS STATE SCHOOLS

CORRESPONDENT of the
Times throws much light on the
nature of the teaching given in the
“Common Schools ” in the United
States, which correspond to the Board
Schools of England.
Originally these Common Schools
vere Parochial Schools, ‘under the
overnment of the parish minister

nd his elders or deacons.” Eventu-

IN THE UNITED STATES.

ally, however, the schools, having first
been parochial and denominational,
and next become municipal, came in
the third place under party political
influences, as represented in an elec-
tive public board. This last change
has been asserting itself with increas-
ing distinctness for thirty years past,
and the general effect has been to re-
duce the schools to a condition of
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secularism. Unbelievers, on the one
side, have objected to the schools
being religious; on the other side,
the Roman Catholics have objected
to the Bible being taught in them.
Between these two influences most of
the schrols have become, not merely
unsectarian, but secular or utterly
non-religicus.

But “the pendulum seems now to
be beginning to swing back again;
a strong reaction is setting in against
the secular character of the day
schools; on the part of a large propor-
tion of earnest Christian men,” while
the Romanists are clamouring for the
State maintenance of distinct Com-
mon Schools for themselves exclu-
sively. Dr. Hodge, a son of the
eminent Presbyterian Professor of
Princeton College, states that the
issue now is between * the rival claims
of the believing and unbelieving—
between the agnostics, many of whom
do not really know what they do not
know, and only half believe that they
do not believe, who have no fixed
convictions and no inherited institu-
tions, and the great mass of the na-
tion, the true heirs in succession of
Christian sires, the founders of the
Constitution ard laws.” The ques-
tion is, as he puts it, *“ Shall the Chris-
tian majority consent to have their
wealth taxed, and the whole energy
of their immense system of Public
Schools turned to the work of disseri-
nating agnosticism through the land
and down the ages?” He makes
the following statements:

“The entire literature provided has
been laboriously purged from every
Theistic or Christian reference. The
school ¢ Readers’ of former times
were full of extracts from the best
Christian classics, have been every-
where superseded by ‘Readers’ em-
bracing only secular, non-religious
matter. Dr. Guyot’s series of geo-
graphies, the best in the market, was
rejected by the School Board of

Chicago, after a ycar’s trial, because
they recognized the existence of God.
A *Political Economy’ sent to a Statc
Superintendent of Education was re-
turned with the note that its first
sentence condemned it for use in
Public Schools, that sentence beiny,
¢ The source of all wealth is the bene-
ficence of God.' For the first time
in the world’s history a complete
literature is being generated, from
which all tincture of religion, whether
natural or revealed, is expurgated, for
the education of the youth of a whole
nation.”

Dr. Hodge proposes as a remedy
for this evil:

“ Let Christians of all denomina-
tions come to a common understand-
ing with respect to common basis of
what is received as general Chris-
tianity, a practical quantity of truth
belonging equally to both sides, to be
recognized in general legislation, and
especially in the literature and teach-
ing of our Public Schools. . . .
Let these Common Schools be kept
under the local control of the inhabi-
tants of each district, so that the reli-
gious character of each school may
conform in all variable accidents to
the character of the majority of the
inhabitants of each district. Let all
ceantralizing tendencies be watchfully
guarded against.”

Other leaders in the denominations
speak in a similar strain—notably
Joseph Cook, the well-known Roston
lecturer, on “ Christian Evidences,”
Common Schools have brought on the
country a danger from the side of
Romanism which deserves the most
serious attention. He 1s much afraid
that the Romanists will carry their
demand for a State-paid school system
of their own. And meanwhile he
remarks :

“This Roman Catholic demand
has already greatly increased the cor-
ruption of municipal politics, caused §
the illegal appropriation of millions §
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of dollars.to Roman Catholic institu-
tions, and led in several cases of pub-
lic notoriety to the formation of exclu-
sively Roman Catholic military or-
ganizations to support the pretensions
of a treasonable Jesuitical faction in
the hierarchy.”

What greatly strengthens the con-
tention of the Roman hierarchy in
the United States on the question of
parochial schools is the unhappy fact

PUBLIC

THe Rev. E. F. M. MacCarthy, in
his review of the last three years
work of the Birmingham School
Boatd, makes some sensible remarks
on the limits of the perfection which
it is possible for schools to attain in
“the three R’s.” The percentage of
children who passed in all three sub-
jects in the schools of the board has
risen from 73.8 to 78.3. He does
not think that there is much, if any,
advance to be expected upon these
percentages. Higher percentages are
doubtless obtainable; but he does
not think them desirable of attain-
ment. The glorification of percent-
ages in these elementary subjects he
considers largely respousible for the
educational inischiefs that have at-
tended ‘ paymentby results,” It has
produced a high level of accuracy
over a small area of elementary know-
ledge, but it has fostered a meatal in-
ertness in the scholars which renders
them unable to apply that knowledge
immediately outside that area. *The
laws of mental growth,” says Mr.
MacCarthy, ‘“have been strangely ig-
nored or forgotten, when people look
for that perfection in one stage of
knowledge imparted, which only
comes naturally when the pupil’s mind
has been exercised on several stages
in advance of it.” Consider this ye
inspectors who complain of the lack
of intelligence in the reading of Ele-

1
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that in our Canadian Dominion the
principle they contend for is already
conceded. In the Province of On-
tario, of which ‘Toronto is the cduca-
tional centre, the Romanists support
their public schools by means of their
own school rates, while all other de-
nominations have to urite in the
common Protestant school of the

loc lity. So too, in the Province of
i Quebec.—Ex.
OPINION.

mentary Schools. The more you
insist on mechanical accuracy the
farther off you will be from securing
general intelligence.— Schoo! Guar-
dian.

THOSE DREADFUL EXAMINATIONS.
—In the course of a letter to the
Daily News, in defence of the presert
system ot examinations, “ An Exam-
inee ” says: “In my time, at Oxford,
the 'Varsity boat had one first-class
man in it and (I think) four seconds.
The captain of the cricket team was
a first in Mods., and the then late
president of the athletic club (who
was champion amateur mile) was a
first-class and a university prizeman;
while the only double first (classics
and mathematics) I can call to mind
rowed in his college boat when, if [
remember rightly, it was nearly head
of theriver. College crews and cricket
teams tell the same story in even
stronger terms, the fact being that, so
far as physical health and strength are
concerned, the broken-down victims
of cram and pressure have it all their
own way. But it is further urged that
in passing an examination a candidate
dissipates his best energiés, and be-
comes of no further use in the struggle
of daily life. ‘The history of success-
tul men in literature, in politics, or at
the bar must surely falsify such a
statement. I remember a heavy case
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recently in the. courts in which three
s nior wrangttrs and a senior classic
were engaged, and instances of a
similar kind could be multiplied with-
out end. The cry that preparations
for exams. narrows the mind is one
we all know well, and probably we
have all used it when we wished for
an cxcuse to be lazy or to discount
our chances of failure in the schools.
In my opinion it is an insincere plea
put forward as a reason for idleness.
It is then stated that examinations
fail to get the best men. It may or
may not be so. There is no evidence
before us one way or the other. But
even if we admitted that in certain
cases this was the fact, that is no
reason for the abolition of the system.”

MRr. Francis GartoN has been
collecting statistics with a view to
ascertaining the extent to which
teachers suffer from their work. He
finds that out of his 116 teacher
correspondents twenty-three had at
some period of their lives broken
down, and that of these twenty-one
had uever wholly recovered. If these
figures are to be trusted, one teacher
out of every five prematurely breaks

down in health. What are the causes
of this serious impairment of health in
the teaching profession? We shall
not be far wrong if we pronounce them
to be the physical strain of constant
speaking, the noxious atmosphere of
ill-ventilated rooms, the nervous strain
produced by dealing with untrained
wills and by the anxieties connected
with examinations, the neglect of ex-
creise and of mental recreation occa-
sioned by carrying on severe studies
side by side with school work, igno-
rance of the best methods of combin-
ing efficiency with economy of effort,
and anxieties about the future. Some
of these causes are removable, and
should be removed. Great improve-
ments might be effected in the venti-
lation of school-rooms ; training would
lighten the burden of teaching and of
maintaining discipline ; examinations
might be made less exacting as re-
gards mechanical accuracy; a longer
period devoted to the acquisition of
knowledge before the task of impart-
ing it is commenced would leave
opportunities for the working teacher
to get adequate exercise and mental
rest, and superannuation schemes
would diminish anxieties with regard
to the future.—School Guardian.

NOTES FOR TEACHERS.

Wuo 1s My NeiGHBour ?—Hu-
man beings touch at numecrous points.
Their brotherhood may be denied or
ignored, but it perpetually reasserts
itself. It isa truth of physical science
as well as of divine revelation that
unto himself no man can live or die.
1n the matter of communicable dis-
eases, this ‘matter assumes an awful
significance. Thus, recently a case
was reported of a child, a member of |
a large family, who was taken sick
with scarlet fever on reaching a large
city far from home. In vain the

parents sought in that city for a place,
public or private, in which to care for
this sick child. There was no such
place, and the father was compelled
to take his child in a crowded sleep-
ing car on a long journey. One
shudders to think of the exposure to
numerous persons, young and old, to
the contagion of this disease. The
child was a neighbour to these, and
doubtless to some it transferred the
deadly poison. Carlyle tells the story
of a poor widow thus:—‘ Her hus-
band died of typhus in one of the
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lanes of Edinburgh, and she wandered |
about the town with her three children
secking help, and finding none re-
turned to her lane and died there.
Her journcyings started an epidemic
that killed seventcen persons. Those |
to whom this widow appealed denied .
her sisterhood to them, but she proved
her sisterhood as her typhus fever
killed them.” Numerous instances
arc fresh in every mind proving this
same truth. Cholera, yellow fever,
small-pox, etc., are each constantly
proving to the world that each indi-
vidual may be a neighbour to one dis-
tant thousands of miles. It is diffi-
cult to prove that any one individual
in the world may not be a neighbour
to any other person by communicat-
ing to the same some diseased germ
or poison. So completely has rapid
transit annihilated time and space,
that persons and articles carryirz dis-
ease are met at most unlooked-for
places and under unwonted circum-
stances. Admitting this, it is a ques-
tion of persovnal import to every per-
son that all other persones in the world
be free from the contagion of disease.
Hence the one thing that should meet
the heartiest support of all is the
cleanliness of the person and abodes
of the entire race. Unless this can
be secured, commercial and social
intercourse is fraught with danger.
What shall I do with my dirty neigh-
bour? This is the question of the
times, which all sanitarians are seek-
ing to ans ver.—American Lancet.

THE PEOPLE’S Pavrace.—Sir Ed-
mund Currie in a letter to the Zimes
describes the work which has been
accomplished in the first year of the
People's Palace at the East End of
London. Something like a million
and a half of people have visited the
institution during this time, and the
numbers who have been actually at
times turned away from the doors for
want of sufficient roorh would increase
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thesc figures considerably. In addi-
tion to the day technical school for
poor boys, the evening technical, art,
science, and general classes, the spaci-
ous free library, the gymnasium, the
swimming bath, the various clubs and
societies, the regular bi-weekly con-
certs and entertainments, and the
Sunday organ recitals, there have
been held several flower shows, a dog
show, a cat show, an apprentices’ ex-
hibition, a workmen's exhibition, a
coopers’ exhibition, a poultry show, a
donkey and pony show, a scries of
treats and entertainments for poor
children, and just lately a picture ex-
hibition and six weeks’ fefc, attended
by 300,000 persons paying 1d. cach.
Every one of these shows and exhibi-
tions has been a complete success,
and such buildings as are already
erected have been filled to repletion
and all without the slightest mischief
or ill-bebaviour. Seventy thousand
people have attended during one
week, and over 27,000 in one day.
The swimming bath, the generous
gift of the Earl of Rosebery, has been
filled day after day. The library,
albeit inadequately stocked with
books, could not be more successful.
The great Queen’s Hall has been
packed by thousands nightly who
came to listen to good music. The
gymnasium can scarcely hold the
young fellows who swarm Lhere nightly
for physical improvement. Vacancies
in the girls’ dressmaking classes are
eagerly watched for. And now that
the large new technical schools are
completed and were opened on sth
October by the Master of the Drapers’
Company, the gift of which company
the entire schools, fitted complete;
are, the trustees hope to prov;de
something like proper accommodation
for the thousands who are anxious to
improve their minds and perfect
themselves in their handicrafts. These
schools will be equal to the wants of
5,000 evening students in the coming

Teachers.
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scason, and I havec not the slightest
doubt that every place will be filled
almost bclore the paint dries upon
the walls. Such results speak for
themselves, and no better argument
can be found to back those gentle-
men who arc waking such praise-
worthy cfforts to establish similar in-
stitutions in other parts of London,
for the East End is not the nnly poor
quarter of London.

A GeNuINg Businkss MaN's LeT-
TER T0 His Son, Wao 1s Anout 10
TercH.—Dear C , yours, in-
forming me of your eangagement as
teacher at P , received.  Allow
me to congratulate you on obtaining
the situation. Of course this will be
an experiment with you, and 1 shall
hope for your compicte success. Al-
low me also to make a few sugges-
tions, the result of my own and others’
experience.

Lirst: Be complete master over
yourself. We read that *“He who
ruleth his own spirit is greater than
he that taketh a city.” This is no
doubt true in more ways than one.
You will see many things to perplex
you, but always keep cool, keep the
upper hand of yourself; you are the
first one to rule, then you will be
better prepared to control others.

Second : In all your dealings with
pupils be perfectly honest and just,
leaning from this, if at all, on the side
of mercy. The old saying, Fair
play is a jewel,” is a good maxim to
remember in dealing with a lot of
pupils. Let them learn by practice
that you are their friend, because you
are just with them and desire their
good ; but when necessity requires it,
be firm and steadfast. Remember
each one of your pupils is for the
time under your training, and that
perhaps the future of that life is in
your hands, for good or ill. Encour-
age the weak and backward, and don’t
get out of patience in case you find

one who appears dull, but try and
find the key that unlocks the door to
his or her mind. Win your pupils’
confidence and retain it.  When you
have done these things, if they go
back on you, you are not to blame;
and perhaps in the future they will
return in their own minds to your in-
struction and be benefited by it.  Sce
that subjects are understood by every
onec of a class before the subject is
left. If they don't understand onc
presentation of the subject, try an-
other. Remember that youn were
always quick to learn, and you must
not expect the average mind to com-
prehend as quickly as yourself. The
dull minds of children often outstrip
others not so dull, if they bave a good
instructor. Be sure you are master
of cach subject, and take cducational
journals to keep posted in the latest
and best methods. Build yovrself
up to the highest point of manhocd
you are capable of.

Third: Be careful of your habits
and keep the upper hands of them, so
that you control them instead of their
controlling you. See that your con-
duct is just such as you would prefer
the teacher of your own flesh and
blood to have. Cultivate the friend-
ship and acquaintance of the best
people, and, so far as you can, of
those above yourself. When attend-
ing any meeting or gathering of teach-
ers, or others where you are expected
to speak, see that you are prepared
beforehand to express your views to
the best of your ability. When in-
vestigaling any subject, go to the
bottom of it ; and sometimes you will
find this preparation will be a help to
you if called on unexpectedly to ex-
press your views. Make a practice
of committing choice thoughts to

“memory, and think over their full

meaning ; still, don’t rely too much
on the thoughts of others, for by so

. doing you become a retainer of others’

thoughts with little of your own. Be
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positive without arrogance.

Accept
truth wherever you find it.

Get a

wood boarding place, with good so- -
cicty for your surroundings, cven if it

costs a little more. Be frugal and
cconomical without penuriousness.
Be very cautious to whom you lend,
as you will find plenty who will appro-
priate your earnings to themsclves if
you give them a chance ; still, be just
where your aid is needed and will be
appreciated.

Read the foregoing over twice, at

least, and remember what [ have said.
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not so tough as they are in aduls,
and if a sev re strain 1s put upon them
for many hours cvery day, week after
week, and month after month, they
arc apt to stretch, the eye is thercby

" clongated ; in other words, it is made

short-sighted. To return to our school-
boy. Pleasc to imagine that he is
fond of his books, and that he works
hard at school in the daytime, at home
in the cvening. imagine also that

- his scheolroom is not very well

With love and best wishes for your

success, Your father, D.S.G.

— School Fournal.

RECENT ADVANCES IN SURGERY
AND MEepiciNg.—To make this mat-

. single candle.

ter of short sight quite clear, let me .

sketch the course of a myopic scholar
through his school life. I need not
introduce him to you as a baby, for
short sight is not met with in babies
or in very young children. Picture
him to yoursclves as a boy of five
years old. Up to the age of five or
six, at least, he sces distant objects as
well as any one. B: this time he is
beginning to know his letters well,
and perhaps to read and write a little
every day ; but the lessons are short,
and there is plenty of play between
times, and all goes well with the eyes
for another year or two.
goes on he is expected to do more;
he has to sit for a good many hours
every day with his head bent over his
book, his slate, or his paper. When
we look at a near object we turn both
eyes inwards, and this is done by the
pull of the muscle attachec to the
inner side of the eyeball; this pull
tightens up the eye, as it were, and
puts the coats a little more upon the
stretch. Of course there is not the
slightest harm in this, in moderation ;
our eyes are made to look at near as
well as at distant objects; but in
young people the coats of the eye are

But as time |

lighted, that his school books arc
printed in small type, that his seat is
not a very comfortable one, and that
he is growing fast, and that his back
is not very strong; that at night he
has to study as best he may by the
livht of a fiickering gas burner or a
Under such circum-
stances, what wonder if he gets into
the habit of lolling forward over his
work and putting his cyes very close
toit? The strain is more than the
eyes can bear ; little by little the coats
stretch, and short sight begins. The
boy can now no longer distinguish
distant objects quite so clearly as his
companions can. For a while this is
hardly noticed, either by the lad him-
self or by those about him. As time
goes on he rises from class to class,
and gives more and more time to his
hooks. Now he is unable to see what

. the master writes upon the blackboard,

and he stoops over his work even
more than before. He is told to
‘“ sit up,” of course ; but he cannot sit
up, for if he does so he cannot see
his book. And so things go on from
bad to worse, and the more short
sighted he becomes the more he
stoops, and the more he stoops the
more short-sighted he becomes. He
is a0t very good at outdoor games, of
course, so he takes to his books more
and more for company. He leaves
school with a head full of knowledge,
a pale face, and round shoulders, and
lives for the rest of his life in a pair
of spectacles. This is not a mecre
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fancy portrait. . . To prevent
short sight, prevent young people
from using their eyes too long and
too closely on near objects. That is
a simple rule, but it is not easily put
into practice at the present day.
Please notice that what we wrnt our
schoolboy to do is to work in a .atural
healthy position, with his shoulders
square, his head upright, and his eyes
at least twelve inches from his book.
You can’t make him do this by scold-
ing him, but you can make him do it
by more reasonable means. These
are the means : he must have a com-
fortable seat with a support for the
lower part of his back. He must
work at a sloping desk, not at a flat
table. He must be so placed that
there is plenty of light upon his work,
and that he is not dazzled by light in
his eyes. His books must be printed
In good, large, clear type, so that he
may be able to read them without the
slightest difficulty at the proper dis-
tance. He must be accustumed to
read with the book propped well up
in front of him, so that he may not
need to stoop over it. He must be
taught to write sitting square to the
desk and up.ight, not twisted to one
side and bending over it
things must be attended to at home
as well as at school.—Ewx.

THE Shefeld Telegraph has taken
into consideration the subject of pay-
ment by results, and devotes a lead-
ing article to the subject. There are
two great, and in our opinion (says the
Telegraph) convincing, arguments
against the efficacy of the present
specious system. The first is that it
is all but unanimously condemned by
the elementary teachers themselves.
There are some who will doubtless say
that the teachers are not impartial
Jjudges of a thing which so nearly
concerns their own interests, and that
their opinion ought not to be set

* -against that of the public outside or of

These !

the School Board. We refuse to ad-
mit that the teachers are, as a body,
less unprejudiced, or less regardful of
the dignity and usefulness of their own
profession, than the members of other
responsible professions. If the mem-
berz of the Colleges of Physicians and
Surgeons are unanimous in the
opinion that such or such a course in
medicine is the best practice to be fol-
lowed, we naturally and propeily are
guided thereby. In the same way we
are guided on questions of jurispru-
dence or judicature by men who have
made law their study and their pro-
fession. In this matter of “payment
by results ” the teachers are well aware
that neither the principle nor practice
is a good one, simply because the
grants are not made by the actual, but
by the apparent, results. But, it will
be urged, there must be some test for
the proper application of public
money, or how are the public to know
that it is being properly spent? The
same objection might be urged
against the payments made to every
public official. Why not inspect the
Inspectors themselves? Why not ex-
amine every member of Her Majesty’s
army and navy once or twice a year?
Why not, in short, examine everything
and everybody in order to get the
proper “ payment by result”? We
do not attempt such preposterous
things in other departments of our
public service ; there is a limit to in-
spections, and they should not be
carried to a ridiculous excess.

The second argument against the
efficacy of the present system (says
the Telegrapl) is thatit is not adopted
in other countries where elementary
education, as well as higher education,
is at least equal to our own. It will
not be denied that the Germans, for
example, are at least as well educated
as we are. ‘To pass over the higher
branches of education, with which we
are not dealing now, everybody is fa-
miliar with the fact that large numbers
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of well-educated Germans, trained
mostly in the public elementary
schools, come over here and gzin a
permanent footing as correspondents
and clerks in merchants’ offices. If
any of us should think that we are
going to rival the Germans in this re-
spect by setting up a system of exam-
inations, or of examination-boards, we
are very much mistaken. The Ger-
mans acquire knowledge for the sake
of the knowledge itself, and for the
influence and power which it gives a
man inthe world. Such knowledge is
not to be acquired by cramming for
an examination. The professional
crammer, his tricks and dodges, and
the little ways he has of showing to
his pupils the “tips ” which are fruit-
ful in producing “results " in examin-
ation lists, are unknown in other Euro-
pean countries. The *“results” are
not what they seem to be; they are
wholly fallacious and misleading. A
school may be compared to a garden
in which plants of many kinds are
growing. We may tend these plants,
water them, shield them from wintry
blasts, and cherish them. But he
would be a sorry gardener who would,
every now and then, pluck up the
plants by the roots to see how they
were getting on. And who can tell,
when theirleaves aretender, unformed,
and juicy, what sort of adults they will
become ?

THERE is the earnest teacher. Of
course, there is something more than
enthusiasm meant by the term ear-
nest. I was in the school of an
earnest teacher lately, and can best
describe the term by describing the
school. (1) The pupils and teachers
seemed to be fellow comrades in the
work that was going on. (2) There
was an encouragement of originality
in the pupil, In every way— the
memory was not magnified. (3) There
was a growth of moral force; it was
hard work that ended in heart work.

(4) The dull pupils were reached for,
and not snubbed or neglected. (s),
There was an atmosphere of happi-
ness as well as industry quite inhalable.
(6), There was a dignity and self-pos~
session in the pupils that was quite
observable; they were treated with
courtesy and dignity, and they felt
that the teacher valued them. (7)
The original and inventive force of
the teacher was a very marked fea-.
ture. He seemed to know just what:
to say ard just when to say it. He
was expert. All of this is embraced
in the term earnest. I went home
with this earnest teacher, He had
quite a library of educational books,
and they looked as though they were
used, too. He was a diligent reader
of educational papers ; he reads other
papers. He derives happiness from
bhis work ; he lives in that work. Such
men give tore to the profession.—
School Fournal.

LOSS AND GAIN,

I SORROWED that the golden day was dead,
Its light no more the country-side adorn-

ing;
But whilzt I grieved, behold! the east grew
re
With morning.

1 sighed that merry Spring was forced te go,
And doff the wreaths that did so well be.
come her ;
Bu* while I murmured at her absence, lo!
'Twas summer,

I mourned because the daffodils were killed
By burning skies that scorched my early
posies 3
But whilst for these I pined my hands were
filled -
With roses.

Half broken-hearted, I bewailed the end
Of friendships than which none had once
seemed nearer ;
But whilst T wept I found a newer friend,
And dearer,

And thus I learned old pleasures are estranged
Only that something better may be given ;
Until at last we find this earth exchanged
For Heaven,
—Good Words.
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SOME CUSTOMS OF INNS OF COURT.

HE Inns of Court are not so much

a place of residence as formerly,
except for tne younger members.
The gloomy chamber, filled with dirty
papers and parchmeats, has given
place to a modern residence witb;;an
office in the Temple; and society
would be as much astonished to find
a barrister making a morning call in
black silk gown and powdered wig as
to see the Lord Chief Justice carry a
fan with a long handle, after the
fashion of other days. At one time
the clergy were the only lawyers, and
when, the inns were established mem-
bers were regarded as the servants of
the Crown. Students were instructed
not only in law, but in “all such other
exercises as might make them the
wore serviceable to the king’s court,”
such as dancing, singing, playing, and
divinity. Four times a year the bar
was called upon to dance for the
edification of royalty., The fact that
members of the inns were held to be
servants of the crown is still felt. It
is an article of Magna Charta that
justice shall not be sold, and a king’s
servant could not receive payment
for aiding a subject to secure the
benefit of law. Even at the present
day a barrister cannot recover by an
action at law any fee to which he may
be morally entitled. Formerly the
money was dropped, as if secretly,
into the hood of the gown; whereas
now a member of the bar adopts the
more open method of refusing to go
into court until his clerk has received
the fee marked upon his brief. That
no secret is made of payment may be
inferred from an anecdote told of an
eminent counsel — Judge: ‘ What
brings you here to-day, Mr. L——?"
Mr, L———: “Twenty guineas, my
lord” A Queen’s Counsellor can

never hold a brief against tha crown
without special permission—that is,
he cannot defend a prisoner in any
criminal or civil proceedings under-
taken by the police of the State, Nor
is any barrister permitted to hold
direct communication with his client ;
he must receive his instructions from
a solicitor, who acts as an intermedi-
ary. “Youth eats his way to the
bar.”

This curious custom of “eat-
ing dinners ” is a survival of an old
legal way of insisting that students
should be residents at the Inns of
Court. Before a maa can be called
to the bar, he must keep twelve terms,
of which there are four each year.
In other words, he must eat six ain-
ners in hall every term, or seventy-
two dinners altogether, recording his
presence before grace and remaining
until the concluding thanks are given.
Members of universities have the
numbers of their dinners reduced by
one-half. At these dinners the bench-
ers sit at a high table apart from the
barristers and students. The messes
are usually made up of four men, ar-
ranged, at some inns, in order of
seniority ; and the custom of taking
wine together is still adhered to.
Queen Mary appears to have been
the first to give attention to the dress
of students at law. She regulated
their hose ; while her successor, Eliza-
beth, insisted upon beards, ruffs, and
curled hair, and forbade the wearing
of swords. The black gown is a relic
of the ecclesiastic element that once
prevailed in courts of law; and the
horsehair wig, which a reforming
chancellor may one day, sweep away,
is a survival of the time when' mied
were ashamed to wear their own hair.
Cassell's Saturday Fournal.
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EDITORIAL NOTES.

WE ask our readers to pay special
attention to an article we have taken
this month from the Forum on * The
Teaching of the Mechanical Arts.”
The article is by Professor Thomas
Davidson.

Dr. J. A. McLELLAN is to visit
Europe this year, primarily for the
benefit of his health but also for the
purpose of seeing what work is being
done in the schools of the mother
countrics of the Canadian people.
While taking this trip the Director of
the Teachers’ Institutes for Ontario
will send letters to this magazine on
various topics bearing upon educa-
tion, and the progress which is made
in Great Britain and on the Continent
of Europe. We regard this as a valu-
able feature in THE MONTHLY for the
coming year.

INDICTMENT.

‘OR months past Mr. Auberon
Herbert has been preparing an
elaborate indictment of competitive
~ examinations. He has also devoted
considerable time and trouble to
| getting signatures to his complaint
and protest. The result has verified
the experience of many others in simi-
lar cases. The following are the
counts in the indictment: 1. “The
dangerous mental pressure and mis-
direction of energies and aims, which
are to be found in nearly all parts
of our present educational system.”
2. “Under it, all education tends to
be of the same type, since boys from
all schools of the same grade meet in
the same corapetition, and all teach-
ing tends to direct towards the win-
ning of the same prizes.” As an
axiom is hére put the importait

statement: It cannot be too often
repeated that uniformity means arrest
of growth and consequent decay;
diversity means life, growth, and
adaptation without.,” 3. The pre-
ponderating influence of examinations
destroys the best teaching. Under it
the teacher loses his own intelligent
self-direction ; for “he cannot devote
his powers to such parts of a subject
as are most real to himself .

as he is constantly controlled by the
sense of the coming examination, in
which, of course, he wishes his pupils
to succeed.” The effect on the
scholar is stated in the words follow-
ing: The pupil allows himself to be
mechanically ground for the sake of
success; his mental sympathies be-
come bounded by the narrowest hori-
zon. “What will pass in his examina-
tion becomes his ruling thought.”
4. In working for passing an examina-
tion, the tendency is to “strengthen
the rote-faculties to the neglect of the
rational faculties ; the rapid forgetful-
ness of knowledge acquired ; the cul-
tivation of a quick superficiality and
power of skimming a subject; the
consequent incapacity of understand-
ing original work ; the desire to ap-
pear to know rather than to know;
the forming of judgment on great
matters where judgment should come
later; the conventional treatment of
a subject and loss of spontaneity; the
dependence upon highly-skilled guid-
ance ; the belief in routines and for-
mulated answers : the beating-out of
small quantities of gold-leaf to cover
great ekpanses ; the diffusion of ener-
gies over many subjects for the sake
of uiarks; and the mmental disinclina-
tioit which supervenes to uridertake
work which i5 not of a directly re-
niuticrafive chatdcter, after tie éxcite-
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ment and strain of the race.”” Hence
the recommendation : Sweep away all
rewards, all prizes, all scholarships,
all fellowships, and apply all such
resources and revenues to *‘ increasing
teaching power, attracting men of
high and varied learning as teachers
to the universities, endowing concur-
rent chairs so as to admit the ex-
pression of different schools of thought
on the same subjects, lowering, to a

certain point, the fees taken for at- ,

tendance, carrying the teaching of the

universities into different parts of the |

counuy, and assisting education in

many other direct and useful ways.”

The above, with reasons, may be found
in the Nineteenth Century for Novem-
ber. The protest and indictment is
signed by nearly four hundred men
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Britain, with its many and varied
types of examinations, the teacher
must be very peculiarly developed
if none of these measure, as far
as examinations can measure, the
work of any individual wmaster or
scholar. In essence, the indict-
ment applies to Oatario in every
particular—to the High Schools as |
well as to the Public Schools. In
Onuario, where the attempt to crush
the individual is as steadily pursued

, as it is in England, only fifty cents is

given by the Government; in England,
as ahove stated, the amount is be-
tween $4 and $5. Our readers will
recollect that last midsummer the

i Min.ister of Education summoned all
" the inspectors of Oatario to meet him

: in convention in Toronto.

and women in Great Britain, some of |
whom are prominent, and some of )
, taught the inspectors as to the dis-

whom, we may be allowed to say

without offence to anyone, are not

prominent.
a Royal Commission to take evidence,
and let a report thereof be made for
the information and guidance of all
concerned. After some thought on
the subject, it seems to the writer that

The signers say : Issue .

the protest is directed really against :
. menta:y schools in the three king- §

inspection of schools and not against
examination in such a land as Great
Britain.
inspection, as every one knows, that

the elementary schools are paid, the

amount paid for each individual pass
being between $4 and $5 per annum.
Against this mode of valuing the
schools and their work the public
elementary masters have protested
unceasingly, and unquestionably the
present movement sustains the objec-
tions made by the teachers. A system
more mechanical and more destruc-
tive of spontaneity in both teacher
and pupil than that which exists in
England, if would not only be difficult
to construct but even to conceive.
But as regards examinations in such a
highly civilized country as Great

It is on the results of the . .
i Scotland, differs from that in England,.

g A large
representation was present; the Minis-
ter took the chair and practically

charge of their duties in their several
districts.  All the inspectors were not
at the meeting, and the expenses of §
those present were paid. What was
done to and for the absentees?
Ontario is equal in extent to England
and Wales, Scotland and Ireland.
The mode of dealing with the ele-

doms is not the same; in several J
pardculars the inspection, etc., in. |

but in Ontario it is the same in Glen- |§
garry as it is in Port Arthur—two.

places differing in many important
particulars, and apart as the crow flies.

more than eight hundred miles ; here, §
most appropriately, the words of the §
 protest ” apply; * uniformity means. §
arrest of growth and consequent de- §
cay.” Theaim is not only that there [
be uniformity in the inspectoral dis- @
tricts, but also in the whole Province §
of Ontario. Is this wise education-
ally? Is not the Education Depart- §
ment acting as a huge machine to- §
antagonize all spontaneity in learner
and. teacher? Assuredly, and iwne
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meeting of the inspectors last sum-
mer gave a strong impulse to the
machine.

Inspection, within certain limits, is
indispensable, and we assume it may
be helpful, but experience does not
confirm the assumption. In Ontario
the inspection of the secondary schools
is even more unsatisfactory than in
the public schools, but we have not
space to deal with this part of the
question in this number. We add
a suggestion: seeing the inspector
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so quickly loses touch with the
master, the one who really carries
the burden of the school-work, the
one who makes or mars the school,
we suggest that iustead of appoint-
ing the inspector for unlimited time,
that the appointment should be for
a definite time, say three or five
years. We invite the attention of all
educationists to this proposition, and
are prepared to publish coatributions
for or against the carrying of it into
practice.

SCHOOIL. WORK.

CLASS-ROOM.

EDUCATION DEPARTMENT,
ONTARIO.

HIGH SCHOOL ENTRANCE, 1888.

Exaniiners—W. H. Ballard, M.A., J. E.
Hodgson, M.A.

LITERATURE.

NOTE.—-A maximum of five marks may be
allowed for neatness.

I
Beside yon straggling fence that skirts the

way,

With blossomed furze unprofitably gay, [2)

There, in his noisy mansion, skilled to rule, (2}

The village ma-ter taught his little school.

A man severe he was, and stern to view ;

1 knew him well, and every truant knew.

Well had the bodinng tremblers learned to
trace [1]

The day’s disastets in his morning face ;

Full well they laughed, with counterfeited
glee, [2)

At all his jokes, for many a joke had he;

Full well the busy whisper, circliag round, {2]

Conveyed the dismal tidings when he frowned.
Yet he was kind, or, if severe in aught,

The love he bore to learning was in fault.

. The village all declared how much he knew—

"Twas certain he could write, and cipher too ;

* Lands he could measure, terms and tides pre-

i

rwe (31 , .
And even the story ran—that he could
gauge; [2)

3

Inarguing too, the parson owred his skill, (2]

For lelven though vanished, he could argue
still ;

While words of learned length and thundering
sound (2]

Amazed the gazing rustics ranged around ;

And still they gazed, and still the wonder

rew,

That one small head could carry all he knew,

But past is all his fame. The very spot

Where many a time he trivmphed, is forgot.

1. Explain the meaning of the portions
printed in italics.

2. (a) Give in your own words the sense
of lines 7-12.  [6]

(6) ¢“learned to trace.” How had they
learned ? *“‘Full well they laughed.” Why
did they laugh with “‘counterfeited” glee?
Why were the 1idings *“ déismal 2" [6]

3. What characteristics of the master are
brought out in the first twelve lines and the
last fourteen lines respectively ? [8]

4. Point out the emphatic words in lines
6, 8, 10, 12, 18. [':o] )

5. Describe in your own words the ** vill-
age preacher.”” [6]

1L

Quote o7 of the following :—The Bells of
Shandon; Ring Out, Wild Bells; Lead,
Kindly Light. {10}

. III. !

He then took his aim with some 'delidera.

tion, and the multitude awailed the evént in



34 The Canada Educational Monthly.

breathless silence. The archer vindicated
their opinion of his skill; his arrow split the
willow rod against which it was aimed. A4
Jubilee of acclamations followed; and cven
Prince John, in admiration of Locksley's
skill, lost his dislike to his person. *‘These
twenty nobles,” he said, **which, with the
bugle, thou hast fairly won, are thinc own
we will make them ffty, if thou wilt lake
service with us as a geoman of our body
guard, and be near to our person. For
never did so strong a hand bend a bow, or so
true an eye direct a shaft.”

1. Explain the italicized portions.  [11]

2. Relate the incidents which led to the
trial of skill referred to above. {1cj

3. Why does Prince John say ‘¢ onr body-
guard "’ and *‘eur person,” rather than “my
body-guard,” and *“ my person?” (3]

4. What was Prince John's object in mak-
ing the apparently generous offer‘tc Locks.
ley? (3]

5. Who was Locksley ? [4]

6. What is the subject of this paragraph?
{31

DRAWING.

NoTE.—Only two questions are to be
attempted.

1. Draw in perspective any rectangular
solid, allowing the construction lines to re-
main, State accurately the position in which
you have supposed the object to be placed.
{x3]

2. Draw a cylinder, with its axis vertical,
as seen when placed above the level of the
eye. The drawing to be not less than two
inches wide and three inches high. [13]

3. Sketck a vertical line three inches long
and trisect it. An inch to the left ~f the
upper point of trisection place 2 point. An
inch to the right of the upper point of tri-
section place a point. Sketck a horizontal
connecting these points, Trisect the horiz-
ontai. From the upper end of the vertical
to the left point of trisection draw 2 curve
curving outward, From the left end of the
horizontal to the left point of trisection draw
a carve curving upward. From the left end
of the horizontal to the lower end of the

vertical draw a curve curving ioward. Re-
peat these curves oo the right. [13]

4 Sketeh u square (the side to be not less
than thize inches in length). Sketch its
diameters.  Bisect each sewi-diameter. Bi-
sect each half of the left side. Drazw straight
linzs joining these two points to the bisece
tion of the left scmi-diameter. Draw similar
lires on cach of the other three sides.
Strengthen the corners of the square between
these lines. Strengthen the inner half of
cach semi-diameter. [13]

ARITHMETIC,

NoTe.—Only six questions are to be at-
tempted. A maximum of § marks may be
allowed for neatness.

1. Write down neatly the following state-
ment of six weeks’ cash receipts ; add the
amounts vertically and borizoni~lly, and
prove the correctness of the work by adding
your results :
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2. If you buy 3 lbs. of butter at 28 cents a
Ib., §1bs. of tea at 56 cents a lb., 6 bars of E
soap at I7 cents a bar, 12 gal. of cil at 27 1§
cents a gal., and 3 orangesat 40 cents a doz.,, &
and the merchant throws off 10 cents for each |
dollar’s worth purchased, how much change J§
-would you get out of a $10 bill? [17]
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3. Divide $82.60 among 27 wen and 37
boys so that each man may have three times
as much as each boy. [17]

4. Find the interest on $387.56 [rom
March 18th to November 19th, at 6 per
cent. per annum. [17]

5. A bushel of potatoes weighs Go 1bs. If
a grocer buys a ton of potatoes for $15, and
sells them at 15 cents a peck, how wmuch per
cent. will he gain? [17]

6. A barn 8o ft. long and 60 fi. wide is
built on a plot of ground 3jo8 ft. long and
204 ft. wide. The rest of the plot is covered
with cordwood to a depth of 8 ft. How
many cords of wood are there? (17]

7. The interest on $870 for 4 yrs. 6 mos.
is $274.05; how much will $1000 amount
to in 3 months at the same rate ? [17]

8. A lot 11 rods long and 9 rods wide has
a fer.ce built round it. Outside the lotat a

~ distance of 2 ft. from the fence a sidewalk 4
- ft. wide is built ; how many square yards of
ground does the sidewalk cover? (17]

WRITING.

1. Write the following stanza once :

“Clear and cool, clear and cool,
By langhing shallow and dreaming pool ;
Under the crag where the ouzel sings,
And the ivied wall where the church-bell
rings.” [12]
2. Write the following threc times:—
December 19th, 1888 ; xc, qu, sch, phth, D,
1,Q,Z.

DICTATION.

Examiners—M. J. Kelly, M.D., LL.B.,
John Seath, B.A.

Note.—The presiding examiner shall read
the passage three times—the first time to
enable the candidate to collect the sense;
the second, slowly, to enable the candidate
to write the words ; and the thixd for review.

Columbus made signal for the ships to
cast anchor, and the boats to be manned and
armed. He entered his own boat, richly
dressed in scarlet, and holding the royal
standard. As he approached the shore, he
was delighted with the purity of the atmos-
phere, the crystal transparency of the sea,
and the extraordinary beauty of the vegeta-
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tion. On landing he threw himself on his
knees, kissed the carth, and returned thanks
to God with tears of joy. His example was
followed by the rest, whose hearts indec
overflowed with the same feclings of grati-
tude. Columbus, then rising, drew hissword,
displayed the royal standard, and took solemn
possestion of the island in the name of the
Spanish sovereigns, giving it the name of
San Salvador.

COMPOSITION.

NoTE.—Only six questions are to be at-
tempted, viz.: the first two and any four of
the rest. A maximum of five marks may be
allowed for neatness.

1. Write a letter to 2 friend, inviting him
to spend the holidays with you and mention-
ing the kinds of entertainment you intend for
him. (20}

2. Express in your own words the sub-
stance of one of the following lessons : * The
Hercine of Vercheres,” ‘* King Richard and
the Nubian.” [20]

3. Arrange the words in each of the follow-
ing, in as many ways as you can, without
affecting the sense :—

(a) **But knowledge to their eyes her

ample page,
Rich with the spoils of time,.did
ne'er unroll.” [5]

(6) ¢ Beside the bed where parting life
was laid,
And sorrow, guilt and pain, by turns
dismayed,
The reverend champion stood.” (5}

(¢} “Immediately over their heads bung a
woody precipice, without path or track upon
its rocky face.” [5]

4. Rearrange the following so as to ex-
press the sense intended :—

(a) *“The beaux of that day used the
abominable art of painting their faces, as well
as the belles.” (5] :

(8) * Passengers are requested to purchase
tickets before entering the cars, at the com-
pany’s office.” [5]

() '¢ For sale.—A fine stone cottage, suit-
able for a small family, by a gentleman about
going to California, with five acres of ground
and a young orchard attached.” [5]
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5. Change (a) from the direct to the indi- *

rect form, and (4) from the indirect to the
direct :—
(a) ¢ [ wish,” said my uncle Toby, with

a deep sigh, 1 wish, Trim, T was asleep.”

(7] .

(8) ** The Genius said that he should take
his eyes off the bridge and tell him if he yet
saw anything he could not comprehend.” (8]

6. Combine the fullowing into a con plex
sentence : ‘* The sap stirs early in the legs of
a country boy. It shows itself in uncasincss
in the toes. These get tired of boots. They
want to come out and touch the soil. The
sun has warmed the soil a little.”  [15]

7. Change the following complex senten-
ces into compound ones:

(a) *¢ This mode of travelling, which by
Englishmen of the present day would be

re ;arded as insufferably slow, seemed to our :

ancestors wonderfully rapid.”

(6) “ Az I was too far from home to think
of returning, I determined to go forward.”
(15]

8. Tewrite the following, substituting
other and fitting words for those printed in
italics :—-

“*The nalives of the island supposed the
ships had sailed out of tke crystal firmament,
beyond the horizon, ov had descended from
above on their ample wings, accompanicd
with lightning and thunder ; and that these
marvellous beings, clad in glittering steel, ot
raiment of various colours, were inhabitants
of the skiss.” [15)

ENGLISH GRAMMAR.

Nore.—All candidates will take questions
1,2 and 3, and any two of the remaining
four. A maximum of five marks may be
allowed for neatness.

1. Classily, as far as possible, the words
in the following extract, as (1) names, (2)
woids that assert (or state), (3) words that
modify (or qualify), and (4) words that
connect :

O, young Lochinvar is come out of the west !

Through all the wide Border his steed was
the best ;

And save his good broad-sword he weapons
had none. [14]

' uf the words, you cant read good, 1 dont

2. In the ranks of the Austrian you found
im;
He died with his face to you al/:

Vet bury him Aere where around him
You honour your bravest ¢4at fall.

(1) Classify, and give the relation of the

clauses. [10]
(2) Analyze the first two clauses. (6]
(3) Parse the words in italice. [20]

3. Correct, wherc necessary, any four o |

the following sentences, giving in cach case
the reason for the correction ¢

(@) It wasn't them that did it ; it was I
only.

(b) Not only was the school-house burnt,
but the contents too,

(¢) Neither the one nor the other was the
man to do the work,

(@) Without you understand the relations

hink.
{¢) He could casily have swam across, if §
the river had been froze.
(f) 1 and my brother ran towards home,
shouting fire, in our overcoats. [20}

4. Explain the meaning of each of the
terms : * phrase,” ** mood,” *‘conjunction,”
‘! personal pronoun,” ¢‘subordinating con-
junction ” ; illustrating by examples taken
from the sentence in question two above. [15}

5. Name the diflerent classes of nouns, B
and classify the words in the following list B8
that may be used as nouns: prayer-book,
Eroup, piely, pily, slecping, propheless, gran-
deur, one, noun, hereafter. [15]

6. Explain the meaning of the term **in- §
flection” and the grammatical value of the
inflections in the following : Aand’s, kands', B
were, greater, greatly, sought, seeks, seeking, §
ceck. (18]

7- (1) State the mood and the tense .f ji§
each of the verbs in the following sentences ; B8
and

(2) Distinguish the meaning of the senten- Ji
ces in each of the two sets of sentences : %

(@) 1 found him ; Ihave found him ; [ had §
found kim ; I did find kim.

(0) Imaygo; May Igo? May I gol [15} .'~_
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GEOGRATHY.

NoTk.—~Not more than five questions are
to be attempted. A maximum of five marks
may be added for neatness.

1. Define: isthmus, plateau, desert, sea.
cataract, delta, water-shed. road-stead, first
meridian.

Give an example of each, and state where
it is situated. {15]

2. Draw an outline map of Ontario, mark-
ing the position of Ottawa, Pembroke, Col-
lingwood, Kincardine, Sarnia, Port Dover,
Niagara Falls, Trace a rsilway route from
cach of four of these places to Toronto.
{15]

3. Give the water boundaries of (a) Onta-
rio, (4) The Dominion, [15]

4. Where, and for what noted, arc:
Liverpool, Woolwich, Sheffield, Edinburgh,
Versailles, Belfast, Calais, Melbourne, Chi-
cago, Boston, Pittsburg, Portland? [15]

Draw an outline map of British North
America, marking the position of the capitaj
of each division. [{15]

6. Name the principal varieties of the
following products found in Ontario, and
mention the districts in which taey abound :
grain, fruit, fish, minerals. [i5]

7. Show how the situation of the follow-
ing cities affects their comnercial import-
ance: Toronto, Montreal, New Orleans,
San Francisco, Bristol. [(15]

HISTORY.

NotEe.—Only four of the questions in Eng-
lish History are to be attempted ; and only
two of those in Canadian History. A maxi-
mum of five marks may be allowed for neat-
ness,

1.—ENGLISH HISTORY.
1. Give an account of the customs and
mode of government of the Anglo-Saxons.

(13]
2. What led to the Norman Conquest of
Britain? What changes did William, the

with the discovery of Canada.

Conqueror, make in England during his
reign?  (13]

3 Give s brief account of four very im-
portant events in the rcigns of the Tudors,
shewing why cach of them is importaat. [13]

4. The two chapters in yout text-book
that dea! with the history of England since
the reign of George 111, arc entitled respec-
tively ** An Epoch of Reform " and * Growth
of Demociacy.” By means of two illustra-
tions in each case, shew that these are suitable
titles.  [13)

5. Give an account of the Peasants’ War
an ) of the Seven Years' War, [13]

6. ** The Revolution of 1688 marks the
closeof the long struggle between the Crown
and the Parliament. With it the ‘New
Muooarchy ’ ends.”

(a) Explain two of the most important
events in the history of * the long struggle.”
(6]

(4) What is meant by the * New Mon-
archy?”” What system of Government did
it displace, and how did it come to displace
it? (7]

7. Write explanatory notes on any four of
the following :—Constitutions of Clarendon,
the Long Parliament, the Gunpowder Plot,
The Act of Setilement, the Bill of Rights,
the Declaration of Rights, Party Govern-
ment. [13]

8. Give an account of rny two great writ-
ers or statesmen in each of the following :—,

(1) The reigns of the Georges, (2) the
reign of Queen Victoria.

II,—CANADIAN HISTORY.

1. Narrate the principal events connected
(13)

2. Explain the causes and the results of
the Canadian rebellions of 1837-1838. [13]

3. Write explanatory notes on any four of
the following :—The Company of the Hun~
dred Associates, the Constitutional Act,
Seignorial Tenure, Red River Rebellion,
North-West Rebellion. [13]
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CONTEMPORARY LITERATURE.

The Qverlana Monthly for December,

Science for December publishes scientific
notes, news and discussions which will not
fail to interest its readers. Considerable
space is devoted to electrical news. No one
who wishes to keep pace with the scientific
progress of the age can we'l afford to dis-
pense with Sefence.

The Forum for December is a good nuri-
ber, opening with a second article by Arch.
deacon Farrar on ** Count Tolstoi’s Religious
Views.” George W. Cableand Judge Tour-
gee are also represented, while the scientific
articles include a most interesting discussion
of “ A Possible Revolution in Medicine.” by
Dr. Austin Flint, and ¢ The Role of Chem-
dstry in Civilization,"” by Prof, W. Crookes.

RECENT issucs of the London Illustraled
News contain amusing sketches in court of
the Parnell Enquiry Commission, a pictuie
of the opening of the new Albert Hall at
Jeypore ; sketches of the places in which the
Black Mountain force is fighting at present.
Mr. Melton Prior's series of sketches along
the C. P. R. is continued, Mount Stephen
and Banff Hotel being the subjects. The
diterary part of the News is well sustained.

‘THE Atlantic Monthly for December con-
tains another instalment of Mr. A. S. Hardy's
novel, ** Passe Rose,” which is unusually at-
tractive and clever. It is a tale of Anglo-
Saxon times, and perhaps Mr. Hardy's
best story. The number is strong in good
fiction, and articles appear on ‘‘ The Future
of the Country College,” *“The Close of
Garibaldi’s Career,” ¢ Boston Peintings and
Painters,” which are well worthy of the repu-
tation of the Atlantic. Our readers will find
the Prospectus for 1889 very attractive.

THE January Popular Science Monthly
contains an illustrated article on *‘ House
Drainage,” by Dr. Billing, U.5.A., which
is sure to be read with interest, Mr. W. D,

Le Sueur, of Ottawa, writes on * Science
and Its Accusers ;" Licut. Lyons on “ The
Guiding-Needle on an Iron Ship,” an article
which is an able treatment of the whole sub-
ject of the disturbing influences to which the
compass is exposed. In its range of topics
and its adaptation to all classes of intelli-
gent readers, the Pupular Science Monthly
continucs to deserve support.

Thirteenth Annual Report of the Fokns
Hopkins University.  President Gilman's
report of the academic year from September
1st, 1337, to September 1st, 1888, is inter-
esting and complete.

Historielles Modernes. By Prof. Fontaine.
(Boston: D. C. Hezth & Co.) 60c. A
pretty little book, containing 160 pages of
French literature. There are thirteen selec-
tions, all published in France in 1887 and
popu'ar in character.,

Heath's Germasn Series. Leander’s Trau-
merein.  Selected. Edited and annotated.
By A. U. Van Dael. (Boston: D. C. Heath
& Co.) 25¢c. This book, intended as a reader
for beginners in German, will be found well
suited for its purpose. The editor is Direc-
tor of Modern Languages in the Boston High
and Latin Schools.

A Brief History of Greek Philosophy. By
B. C. Burt, M.A. (Boston: Ginn & Co.)
The student of Greek classics will find help
in his studies placed at his command in this
volume, written by a gentleman who was
foz.nerly Fellow in the Johns Hopkins Uni-
versity. The general and special references
in the footnotes, the bibliography and the
typographical arrangement enhance consider-
ably the value of the work.

The Classical Review. (London: David
Nutt ; Boston: Ginn & Co.) An American
edition of this noted English classical mag-
azine is now to be issued by Messrs. Ginn &
Co., of Boston. The editors and contributors
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to this magazine are the leading classical
scholars of Great Britain, and the magazine
is an authority on all matters of classical
learning and litcrature.  We commend it to
the favourable consideration of our readers.

Metheds ¢f Teaching Arithmelic in Prin-
ary Sckools. By Drt. Dunton. (Boston:
Eastern Educational Bureau.) $r1.0o. The
principal of the Boston Normal School here
gives a systematic development of that part
of the theory of numbers which must be
taught in primary schools. We think that
the carcful explanations and illustratioos in
this work will be of usc to Normal students
and other young teachers.

Beale's Calisthenics and Light Gymnastics
Jor Young Folks. (New York: The Excel-
sior Publishing House.) The author intends
this little book to occupy the place, not so
much of a technical treatisc as of a practical
and complete hand-book for class or indivi-
dual instruction. The illustrations occur
frequently, the descriptions are clear, and
the book contains chapters on dress, fancy
marching, swimming, etc., which add cor-
siderably to its value.

Notes on Education. By J. B. Calkin,
Principal of the Truro Normal School.
{Truro: D. H. Smith & Co.) Principal
Calkin’s modest manual merits apprecia-
tion and praise. The work has been pre-
pared for the use of Normal School stu.
deats, and contains cighteen chapters, sub-
divided into the following parts:—I. Educa-
tional principles ; II. The teaching of vari-
ous branches ; III. School organizations ;
IV. School managément. The views and
suggestions of the author are worthy of care-
ful consideration, and the book is a good one
for teachers to read. The typography is ex-
cellent,

Macmillan’s Course of French Composition.
First Course. By G. Eugéne Fasnacht.
{London : Macmillan & Co.) 2s.6d. The
plan of this work is somewhat novel, and
strikes us as likely to be advantageous. The
first part consists .of a number of French
passages to be re-writter: in a different per-
son, number or tense ; next come some easy

French-English parallel passages, then passs
ages for translation (with notes on a few
difficult points). This completes the first
past of the book. The sccond part is French
syntax, intended for frequent reference, so

- that the progress of the pupil may be

thorough.

The Construction amd Mainterance of
School Infirmaries and Sanatoria, (London {
J. & A. Churchill) The Council of the
Mecdical Officers of Schools' Association
prepared this valuable hand-book, and in
accordance with a resolution passcd at the
annual mecting of the Association it is now
published. Those who are entrusted with
the charge of boarding schools or of the
numecrous Orphans’ Homea and similar in.
stitutions, will find it greatly to their advane
tage,to have this book in making and cavry-
ing out their plans. Besides the information
in the bonk itself, there are added thineern
valuable plates.

The First Four Books of Casar's Commen,
taries on the Galiic War. Parallel edition,
(New York : A, Lovell & Co.) The pre-
sent is the first volume of the Parallel Ediy
tion of the Classics, consisting of the origioal
and translation arranged on opposite pages
so that the student who tries to obtain 2
knowledge of this Latin text without the aid
of a teacher may have a good translation
with which to compare his own. To such s
student, if he knows how to make the best use
of it, this book will doubtless be a help. The.
translation is vigorous and idiomatic, and
the appearance and typography of the book
neat and pleasing,

Health at School, By Dr. Clement Dukes.
(London : Cassell &Company.) Few boeks
have recently appeared which deserve more
cordial recognition than this important work
by Dr. Dukes, the experienced and distin.
guished physician of Rugby Scheol. 1t is
fitly dedicated *‘ To the Memory of Thomas
Arnold, of Pugby, the Benefactor of Schools
and Scholars.” It is impossible to give in a
brief notice even an ountline of the mauner in
which health at school iv its mental, moral
and physical aspects is here dealt with, but
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we simply tell our friend« that they will be
better men and woiaen and better teachers
by reading and remembering what is con-
tained in this baok.

The Englishwoman’ < Year Book ans Di.-
tionary. Jubilee cdition. (l.ondon: [latch-
ards.) Miss Lomsa M. Ilubbard has ren-
dercd a service of no shght or ordinary char-
acter to her own sex. to philanthropists and
public personages, o women students, and
indced to the public generally, by placing at
their command so much indispensable infor-
mation. Part 1., ** Englishwomen and their
work in Queen Victoria’s reign,’ is most in-
teresting and valuable, and it is to be hoped

that Miss Hubbard will be able to carry out

her intention of publishing it, enlarged and
amplified, in a separate volume. Part II.,
“The Englishwoman's Directory for 1888,”
contains information about so many things
that people are constantly needing to look up,
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THE BEST EDUCATIONAL JOURNAL
THE TEACHRR'S REST FRIEND.

Renew your subscription. Subscribers in
arrears are respectfully requested to remit
the amount at once.

Notify us at once of any change of ad-
dress, giving the old address as well as the
new.

Accounts will be rendered from time to
time, and prompt payment of the same will
be expected. Specimen copies sent free
from this office to any address.

Our readers will observe that special at-
tention is given to examination papers in this
Magazine; in many cases hints and solutions
are added. We hope subscribers and others
will show in a practical way their apprecia-
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that it should be in cvery good library  The
volume is tastefully gotten up.

Lectares on Geagraphy., By Lisut..Gen
R Strachey, R E., C 8.1, {London: Mac-
niillan & Co.)  The University of Cambridge
last year accepted the propusal of the Royal
Geographical Socicty to provide a lecturer
on geography with the aid of funds to be
supplied by the Society, and pending the
appointment of such a iccturer, the four lec-
tures which form this volume were delivered
as illustrative of the general scope and char-
acter of such instruction.  Licul - Gen.
Strachey, President of the Royal Geographi.
. cal Society, discusscs in a masterly man-
ner the growth and progress of geograpaical
. knowledge and discovery, physical and bio-

logical phenomena, the place of man in the

world and his dependence, physical and in-
tellectual, on geographical influences. We
can speak in the highest terms of this book.

DEPARTMENT.

. tion of the valuable work done by the
cditors of the different departments of Tur
MONTHLY.

We are grateful to the friends of THE
Mox~THLY who have, from many diflerent
places, sent us letters of approval and en-
couragement, and request their kind assist.
ance in getting new subscribers for 1888.
| The Editor will always be glad to receive
original contributions, especially from those
engaged in the work of teaching.

Bound copies of this Magazine in cloth
may be had from Williamson & Co., or
from James Bain & Son, King Street,
Toronto, for $1.00 per copy.




