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By R. J. C. Stead
‘“Weep, waves of England! Nobler clay

Was ne’er to nobler grave consigned;
The wild waves weep with us today
‘Who mourn a nation’s master mind.

We hoped an honored age for him,

And ashes laid with England’s great;
And rapturous music, and the dim
Deep hush that veils our Tomb of State.

But this is better. Let him sleep
Where sleep the men who made us free,
For England’s heart is in the deep,
And England’s glory is the sea.

One only vow above his bier,

One only oath beside his bed:

We swear our flag shall shield him here
Until the sea gives up its dead!

Leap waves of England! Boastful be,
And fling defiance in the blast,

For Earth is envious of the Sea

Which shelters England’s dead at last.”’
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Editorial

Examination Standards

In the last issue of the Journal there
was an article dealing with examina-
tions. It was held in this article that
-a school cannot be judged by the result
f)f written examinations. Since this
1ssue a number of communications have
been received in which the Journal’s
advoeacy of this point of view is eom-
mended and it has been suggested that
Something further be written to show
that even under the fairest conditions

eXaminations are not g trustworthy

test.

In a recent work edited by Mr. Starch
of the University of Wisconsin, numer-
ous diagrams are given to show how
Widely even expert examiners differ in
their marking of students. In literature,
arithmetic and geography there is the
Same story to tell. The marking ranges
from 55 to 95 per cent. for the same
Daper. 1t is not likely that the exam-
Iations held here at midsummer are
4y fairer to students than those held
elsewhere.
hIt I8 very easy to see how there
Should be a wide difference in marking.
o One were examining a student to find
a:t If he were able to take a position
natan accountant in a bank he would
i, urally deduet marks for every error
N caleulation. If he were examining

Student to test his ability to go on
_ Cula};? next grade he might ignore cal-

thoy lﬁn, and mark for power of
in 84t. It would be the same in mark-

g€ every other subject.
e : ;Clhe marking of papers at midsum-
of a’ Owever, there should be no need
Very great difference in valuation

and it would seem nccessary for all
examiners in a subject to agree upon a
standard. In writing they might take
cither the Thorndike scale, or the Ayers
scale. In composition they might fol-
low the scale of Prof. Hillegas. Better
still, if all the examiners of a section
were to meet together and fix standards
for reference there would be a general
feeling that ncone of the candidates
would be marked unfairly.

We should like to commend to all -
teachers the reading of such a book as
Mr. Starch’s. It is provocative of
thought even if it is not entirely con-
vineing. The reason that it does not
convince fully is very clear. Tt can be

illustrated by reference to a discussion

that took place in educational cireles
about twenty years ago. Some genius
propounded the problem, ‘“What color
do children like best?’’ with the result
that everyone in the country began
making experiments. A certain per-
centage liked red, another percentage
brown or green, ete. After a time
somebody said, “‘It is absurd to ask a
question like that, for children may like
one color best in fruit, another color in
dress and another when they come to
look -at the sky.”” In other words,
aesthetic appreciation is linked with
utility and conditions of environment.
It is impossible to say what color is a
favorite with children or grown people.
So it is impossible to fix a standard in
writing, composition or literature that
ean be used on all occasions. The
standard in Grade I. will put emphasis
on good form, the standard for Grade
VIII. on freedom of movement. In
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other words, speed and legibility are
not of the same impertance with all
children. The standardization of marks
is an excellent thing, provided stand-
ards do not become too fixed.

The Journal would be very pleased
to have this problem discussed by its
readers.

Expert Direction

In American and Canadian -cities
there is a growing feeling that the or-
dinary form of government is far from
satisfactory. It is held that men who
have not been trained for civic admin-
istration must of necessity make blun-
ders. The cry is for government by
experts.

In provinecial and federal affairs the
same demand is being made. Under
our system of representative govern-
ment, the head of a department need
know praetically nothing about the
work for which he is responsible. A
minister of mining may not know cop-
per from brass, a minister of agriculture
may not have so mueh as raised cab-
bages in his back yard. This would not
be so bad if it were not so common for
oceupants of office to have assurance
in inverse ratio to their knowledge.
Zeal without knowledge leads to errors
of all kinds. Safety lies in expert di-
rection. This is as true of government
of cities and countries as it is of the
management of factories and trading
corporations.

This was the argument of a teacher
whe took the ground that in matters
of education only members of the pro-
fession have a right to express an opin-
ion. ‘“Why,”” he said, ‘““in business in
medicine, in law, no one’s opinion is
accepted for anything unless he can
present his papers of qualification, but
every jackass thinks he is an authority
on cducation.”’

Our teacher was not quite sound in
his argument. Everybody does know
something about education, for every-
one has been educated for better or
worse, and everyone has in his own way

played the part of educator. More-
over, everyone has met with educated
and uneducated men and has made com-
parisons that have more or less value.
Indeed, the teacher as an educator in
one special field may have failed to
judge of education in the large. Teach-
ers, indeed, sometimes have very nar-
row vision and very limited sympathies.
They are experts if you like in hand-
ling classes and in methods of teaching,
but they may know little of life and its
values, and therefore may be anything
but educators. To be an expert in
education one must be broad enough to

comprehend great issues, he must know

society and its needs, and in a general

way must know how these needs are to’

be supplied. Whether he is a good or

poor ‘‘methodist’’ is of comparatively.

little importance.

The people whose opinion in educa-
tion is worth something are the men
and women who have had life experi-
ence—mothers who have had trouble-
some boys, fathers who have had useless
boys, mothers and fathers who have
known the joys and sorrows of parent-
hood, business men and professional
men who have met all classes and con-
ditions of people, social workers who
have attempted to solve all manner
of problems, and above all those who
have mingled with little children and
know them from the heart outward.

The men who can never be reliable
experts in education are the mere
theorist, the statistician, the man with
only local knowledge and the man with
narrow sympathies. Most unreliable of
all is the man who ‘‘used to teach
sehool,”” but who is now in one of the

professions or powerful because of his

wealth or position. A gentleman last
week said this: ‘‘For twenty years
taught school, and my opinion on edu-
cational matters was never regarded
seriously ; but the minute I left teaching
and took to store-keeping I was looke
upon as an authority in all school mat-
ters.”’

Yet it is clear that education, as well
as business of all kinds, to be success
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tully administered must ‘be under the on until our schools are officered by
direction  of experts. DBut  experts  those who are capable of guiding in
should have real qualification. every department.  Municipal purchas-
In this connection the Journal learns  ing agents, play-ground instructors,
with great satisfaction of the appoint-  medical officers and the like are all
ment of a thoronghly competent divec-  neeessary and possible.  All that is re-
tor of manual work in four towns of quired is the Municipal School Board.
southwestern Manitoba.  May this go That is the key to better schools.

For the Month

The Seed Traveller

/
It steavs, it Hoats, it =aits. it glides
By Bird Express and gentie tides;
’ [t springs and jumps—yet often hides
On rageed ledges, secamy sides, ’
4
It elutehes, elings with hook and prong
) To shagey coals and journeys long:
It flies on pinions swift along
When shrieking winds ae fieree and strong.
It rolls; it skips. it rests, it sows
[tself, by curious art it knows;
Aud by and by when no one trows
Thix vagrant seed takes oot and grows,
—AMay Hall. S
c - ,
: The House and the Road
. The little Rouad says go,
The little Honse says stay
. And ol 1t’s bonny here at home, ’
o , But 1 must go away.
. The Tittle Road hke me,
L Would seek and turn and know
And forth L must, to learn the things
The little Road would show!
And go | must, my dears,
And journey while | may,
Though heart be sore for the Little House
That had no word but stay.
- Maybe, no other way
Your c¢hild could ever know
) Why a httle House would have you stay.

When a little Road says. Go. b
‘ -=Tosephine Preston Peabody. o

-
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o A HALLOW E’EN PARTY

Make a folded invitation with the
following verse in the centre, with black

cats and witches stencilled around the

border.

The dreadful ghosts, they walk tonight in groups of three and five,
All clad in sheet and pillowcases ; the witehes come alive,

And sail on brooks thri midnight
(And they are souls

skies; the black cats on the fence

of sinners dark) their woeful wails commence.

And in our kitechen there’s a tub with apples floating round,
And by the big hall fireplace there are cliestnuts by the pound.

And on the sideboard,

| see, I've set the candles in a row
L So we can read our fortunes in their cheery,

blinking glow.

The tables piled with doughnuts and grape juice brims the jug;

Now witches, ghosts, and friends, and all, come fill you each a mug!
This is the night for fearsome stunts, for ghostly pranks and queer;
We’ll bob for apples, chestnuts roast, blow candles, make good cheer.

Come all of you; and don’t forget.

But this remember, too:

No Humans are allowed; Jjust ghosts and witches.

Which are you?

If you can get someone to tell for-
tunes, either with cards or in tea cups,
make a witech’s cap of black cotton for
her, put a black cloak around her, and
fix up a mysterious dark corner on the
landing or in a cupboard doorway or
any little odd corner. See that there is
no light there except from a Jack o’

+ Lantern hung close by, and if you can
get a black cat to lie purring near it

would help. All the other Hallow e’en

games and tricks you no doubt know.

You will find your guests will not be -

very hungry for supper after they have
nibbled apples, pulled toffee and eaten
pop corn and chestnuts; and a few sand-
wiches, and lemonade or cider, and per-
haps a piece of pumpkin pie for each
guest would make a very nice supper,

and not give anyone too much trouble.

It was autumn, and incessant
Piped the quails from shock and sheaves,

And, like living coals, the apples

Burned among the withered leaves.

—Longfellow.

Guard well thy thoughts; our thoughts are heard

in Heaven.

I love to wander through the woodland hoary

In the soft light of an autumnal day,

K When summer gathers up her robes of glory,

S And like a dream of beauty glides away.

P —Sarah Helen Whitman.

In fact what we learn at school and in college is but the foundation of the
great work of self-instruction and mutual instruction with which the real
education of life begins when what is commonly called education is ﬁnished.——

Edward Everett,

.

L

e
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Departmental Bulletin

DOCTOR JAMES’ AGRICULTURE

Some years ago a text book on agri- to complete sets of his father’s ‘publi-
culture by the late Dr. James was used cations. Any person who can supply °
in our schools. Dr. James’ son, Lieut. Lieut. James with a copy of this book
Wilfrid James, 144 St. George Street, will confer a favor upon him and on the
Torento, is anxious to secure from half Department of Eduecation, which is
a dozen to a dozen copies of this text anxious to assist him in this matter.

GRADE XI. LATIN

The students in Grade XI. will be

- expected to complete Robertson and

Carruthers’ Latin Lessons for Begin-
ners.  This will cover the Latin Gram-
mar.

Caesar: Bellum Gallicum, Book II.,
is not included in any speecially author-
ized book, and editions by various pub-
lishers are being offered by booksellers.
Any of these editions may be used.

DECEMBER EXAMINATIONS

Teachers are reminded that they must
forward to this Department, on or about
November first, a list containing the
names of any students in Grade XI.
who have been conditioned in some
Grade X. subjects, specifying in each
case the subjects on which the candi-
date will write and the place where he
or she will write. It is important that

the Department receive this informa-
tion promptly at the beginning of No-
vember. The time-table will be pub-
lished in the November issue of the
Journal.

Teachers will please note that only
Grade XI. candidates having conditions
from Grade X. are permitted to write
on these examinations.

FROM THE COMMISSION OF CONSERVATION

To the School Teachers of Canada:

Canada’s fire waste and her record of
accidents have reached such proportions
as to call for national action. To this
end several organizations interested in
this work, in co-operation with similar
organizations in the United States,
have decided to observe Monday, Octo-
ber 9th, Canada’s Thanksgiving Day, as
a special FIRE AND ACCIDENT PRE-
VENTION DAY. As Thanksgiving
Day is a holiday, may I suggest that
you bring the above subject to the at-
tention of your pupils on the preceding
Friday and impress upon them the seri-
ousness of these great losses. This re-
sult may be secured by asking for com-

. positions on these subjects, by oral com-

positions from a seleet few, or by a
special address by yourself or someone
selected for the purpose. In each issue
of ‘‘Conservation’’ you will find data
from which to compile suitable remarks.
An hour spent in this way would be
very profitable. '

If your great influence with the child- -

ren under your charge be used for the

furtherance of a campaign for the re-- °

duction of our fire waste, and the re-

duction of avoidable accidents to our

citizens, it will have far-reaching re-
sults.

Your co-operation in this matter is

urgently requested. ‘

JAMES WHITH,
Assistant to Chairman, '

R
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SION OF LABOR

By a Trustee

1t is needless to say one of the main
purposes of our Trustees’ Association
is to arouse and toster interest in educa-
tion and educational work, partieularly
among school trustees. That there is
need for such stimulation is, in many
places, painfully evident; that too many
of those who, perhaps in a mowment of
eenerous abondomment and self-saeri-

_fice, have allowed themselves to become

public “‘servants,”” and have under-

taken to carry a not unimportant share
of “the white man’s hurden,” do not
realize and live up to the responsibili-
ties of their undertaking cannot be
gainsaid.

Maybe it has been so always, maybe
it will be xo0, more or less, until the end:
hut if it cannot be wholly cured, the
condition can at least be modified, and'
it is the plain duty of evervone who
recognizes the everlasting importance
of educational work to spread that gos-
pel in season and out of season—to sow
a seed wherever and whenever it may

‘wspring up and bear fruif.

There is no place where such seed can

be sown more suceessfully than at local
association meetings.

The Proviticial Association has done
good work in the past and may be ex-
]wetvd to do even better work in the
time to come, yet it may safely he
said  that local ussocimionsv—il’ only
trustees can be intevested and brought
to attend their meetings—have before
them, if not a wider field, probably
mm(m- possibilities.  And this mainly
because they work closer to the people.
for it is elose to the people that the best,
the wost intimate and far-reaching
work is ever done.

It -may not be out of place, at thls
point. to give one man’s idea of the rela-
tive sphel(’s of the two parts of our
organization, tor that they c: annot cover
(\(l(‘t]\' the same ground goes without
saying.

Let it be understood that these views
are purely personal, that they are put
forward not as being 1)(‘V011(1 dispute,
hut with the e()nimsod purpose of bring-
ing out the views of others, and, if pos-
sible, of leading to a definite (~(mchlsmn
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It has been clear for some time that,
owing to the increased number of trus.
tees attending, and owing to the multi-
plicity of subjects—to the point and
otherwise—brought up for discussion,
the annual Provincial Convention has
become cumbersome
This is no matter for regret, it is the
inevitable consequence of the suecess

~of the Association, and therefore a
cause for congratulation.

It merely leads to the next step in

our progress—in the evolution of our

-organization—it obliges us to provide
other ‘‘parliaments’’ to take over a part
of the work hitherto attempted by the
annual Prévincial Convention, or per-
. haps to arrange and prepare material
for the larger gathering. The local as-
- sociation would to a certain extent do
the work of the threshing machine, the
‘Provincial Convention that of the fan-
ning mill. If one is asked to come to
particulars, and to say definitely what
part of the work should be assigned to
-each, one might answer broadly, that
local association meetings should be de-
voted mainly to the diseussion of trus-
- tees’ problems and difficulties, and to
the exchange of views and experiences,
- leading, if it were thought advisable, to
* -resolutions,
The Provineial Convention on the

and unwieldy.

other hand, being very properly looked
to as the main source of ideas, of in-
spiration and of enthusiasm in our
work, should give much of its time and
attention to addresses from leading
educationalists, educational authorities

and others, dealing of course also with.

such resolutions and other matters as
should be referred to it by the local
associations.

This is not to say there should be no
addresses at loeal meetings, nor that
resolutions should not originate at the
Provineial meeting, but merely that the
work should be divided generally on the
lines indicated. ;

Whether or not these views commend
themselves to the reader is not very
material. What is material is that trus-
tees should get thinking about the asso-
ciation and its' work, that they should
take a lively and intelligent interest in
it, that each should feel that he has a
personal responsibility and a personal
duty in regard to it, and that all should

realize that the success of an organiza- .

tion depends on what each individual
member puts into it. The effort, the
co-operation, and the enthusiasm of
everyone of us is needed if we would
do our part by our country in its great-
est work—the real education of the gen-
eration that is to follow us,

MOTHERS’ DAY IN SCHOOLS

. The following letters speak for them-
". selves. What the ladies of Portage
la Prairie Municipality are doing, the
ladies of other municipalities are no
doubt also doing, and if 80, we would
.~ be glad to hear from them. Our trus-
" tees dre realizing more and more the

-+ - help and assistance that the ladies, and

_ especially the mothers, can give if the
trustees will only let them.
We trust that all our local associa-
;. tions will look into this matter and see
- if they cannot iricrease the efficiency
- in the trustee boards, as well as of the
‘school, by encouraging the hearty sup-
port and sympathy that the ladies are
‘'willing to give if they only get the
opportunity.

To the School Trustees of the Munici-
pality ‘of Portage la Prairie

The Department of Education has
provided a ‘‘Mothers’ Day,”’ g special
privilege extended by them to mothers
to visit the school in which their child-
ren gre taught, and to get acquainted
with the teacher. It ig respectfully

.submitted to the rural school trustees

that they also have one visiting day
(Thursday, November 9th, 1916, being
suggested as the date) on which two
mothers chosen by the trustees, and in-
vited by them, visit and inspect the
school, and send in their report of visit
and inspection to the trustees.

It is felt that there are some matters
relating to the school that mothers
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should enquire about, and not leave en-
tirely to the teacher. This can only be
done by the trustees co-operating with

-the parents and asking their kindly

consideration of such matters.
Yours very sincerely,

The Committee of Management for
the Rest-room of the Portage la Prairie
Municipality.

To the Mothers: .
There are some matters of interest

_relating to the school which should not

be left entirely to the teacher, and that

the mothers should enquire into them-
selves. We therefore extend to you a
hearty invitation to visit the school on
Thursday, November 9th, 1916, and
send us a report of your visit. Mrs.

i has also been in-
vited to go with you. We want the
mothers to co-operate with us in our
endeavors to educate that part of the
rural population which has been given
into our care in the best manner possi-
ble.

Yours very sincerely,
Secretary .o School Board.

FOR BETTER SCHOOLS

The following are lines of improve-
ment suggested by 2nd class Normal
students as still possible in our rural
schools:

1. Heating, ventilation, lighting, ar-
chitecture.

2. Closer relationship of parents with
the school.

3. Abridged course of study for
Grade VIII.

(Leave out geometry and put in geo-

graphy).

4. Organized school play.
5. Hot lunch.

6. Manual work by a travelling ex-
pert.
7. Ornamentation.

8. Introduction of the principle of
self-government.

9. The school should be a community-
centre.
10. Better equipment.

FIRE PREVENTION IN SCHOOLS

The protection of pupils from fire and
panic is the first duty of those in charge
of schools. Schools will soon be re-
opening for the autumn term and the
institution of fire drills should be un-
dertaken without delay. The first day
of school is not too early for this pur-
pose. Many scholars will be new to
the school or, by promotion, will be un-
accustomed to their surroundings and,

- in case of fire or fire alarm, disastrous

results might follow.

In an eastern city, within ten days
after* the opening of the last school
term, two fires oecurred, fortunately
during the absence of the pupils. In
these schools fire drill had been under-

. taken at the inception of the term. The

oceurrence of fires so early in the school
term, however, demonstrates the neces-

sity of giving first attention to this
form of security to pupils.

The principal and teachers should
also familiarize themselves with the
school building, noting any dangerous
conditions for immediate attention. =

Accumulations of paper, disused fur-
niture and school supplies are stored in
basements and atties and, accentuated

by deposits of dust, create serious fire-

danger from spontaneous combustion.
Chimneys or pipes passing through at-

tics should be carefully inspected for

any cracks or defects from which sparks
could be emitted.

The eare of waste paper is important.
Metal waste paper baskets should be
nsed and the contents burned as soon
as the baskets are full; under no eir-
cumstances should they be allowed to

~
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accunmulate. The  burning should  he
done in a safe place, away from frame
out-buildings or fences, and should he
carried out either by the teacher per-
sonally or by some reliable senior pupil.

The heating apparvatus, be it stove or
furnace, should be carefully examined
and placed in fire-safe condition.

Ashes should be kept in metal con-
tainers and should never be deposited
near frame huildings or wooden fences.
Wood should not he placed close to the
sfove or furnace to dey. This is o very
daungerous  practice, and  has. cnused
imany fires,

All doors leading fronr elass-rooms,
corvidors and sehool buildings should
open outward and should never be locl.
ed during school hours,

In the larger schools where o Janitor
s emploved it should be a part of his
duty to make a daily inspeetion of the
sehool premises, from hasement to attie.

306 THE WESTERN SCHOOI. JOURNAL

This should he imperative and not sim-
ply a matter of convenience.

The position of janitor or caretaker
of a school is an important one. The
custody of valudble property and the
protection of many lives are in his keep-
ing.  Too often the only qualification
for this position iy the low salary at
which # man may be seeured. The po-
sition should be made one of ample
salary and a relinhle and qualified oc-
cupant employed: striet  attention to
duty should then he insisted upon.

There has been a material veduetion
in the nuher of school fires during the
past few years,  In 1913 there were 35
school five losses, in 1914 there wepe 206,
while in 1915 there were only 11, Tt is
hoped that 1916 will show that, owing
to the greater eare exercised by those
responsible, school fires have been en-
tively eliminated.

DEMONSTRATION SCHOOLS

The road to hmprovement in neatly
field of effort ix the way of imitation,
At Jeast it is so in the heginnings of
movements.  Tf we are to have bettor
raral schools it is necessary for some
one sehool fo set an example. It is
not necessary for any one school to sef
the example in everything, but every
school should set the pace in something,
I what particular is vouwr sehool lead-
ing the wav? Is it in building, or
grounds, or equipment, or teachers'
residence, or library, or well, or play-
ground, or school garden, or teacher,
or social leadership, or in night-classes.
or in parents’ meetings, or trustees’
visitation, or in salaries paid, or in

moral training?  Would it not pay to
have the grants-—legislative and muni.
cipul—depend almost altogether upon
the willingness of the people to help
their schools?  The hest help ean often
he given without the expenditure of a
cent of monay.  TTow muceh would your
school receive if it depended upon the

earnestness and devotion of people and.

frustees?  Are theve not some schools
that deserve twice as mueh as others
because they do twice as much for the
provinee by {urning out a better class
of eitizens?  Woul dit not be right for
the Department of Edueation to estab-
Hish a few demonstration sehools as
ideals?

WITY BOYS LEAVE THE FARM

Last week this problem was discussed
in one of the Normal schools. The
class was made up for the most part of
girls. who had been horn and bred in
the country and who had had exXperi-
ence in the rural school, Among the
reasons given were these

1. Some
Farming,

2o Nome boys are cerowded out be-
cause there is not enough land to 2o
around,

country hoys do note like

Jife,

3. Nome are tived of the monotonous
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4. Some want more social opportuni-
ties.

5. Some think opportunities are
greater in towns and cities.

6. Some have no ownership and wish
to earn for themselves.

7. Some desire entertainment.

It was agreed that in some cases the
best thing that could happen would be
for a young fellow to follow his own
inelination, but it would be regrettable

if all who had a craze for city life
should leave the farm. The one remedy
that was proposed was to make the
home attractive. Not one out of forty
who gave their personal experience
held the school responsible for the feel-
Ing in the minds of the young men. The
ground was taken that the school might
possibly do something more to keep
hoys on the farm, but it has.certainly
not been an agent in driving them off
the farm,

IT COSTS LITTLE

One reason why trustees refuse to
make improvements in their schools or
furnish necessary equipment, is the
initial cost. Suppose for example the
cost of installing a modern furnace is
$125.00. Every ratepayer thinks he has
to pay the whole thing. As a matter
of fact, all’the Board of Trustees has
to do is to borrow the sum at 8%. The
real cost is then only the interest, which
in this case would be $10.00. If there
are 20 ratepayers each will have to pay
50 cents a year. The question he would

have to ask himself is if it is worth
90 cents to have his children live in com-
fort and health for a year. It is
reckoned that @& capital expenditure
of $600 would fit up a building and
grounds in splendid fashion so that they

would be attractive to children, and so .

that more efficient work could be done.
The cost to each ratepayer would not
be more than the price of a few plugs
of tobacco. Are the children worth
this outlay?

SCHOOL GARDENS NOT A FAD

““The school garden idea is not a
fad,”’ declares Dr. C. D. Jarvis, of the
U. S. Bureau of Education. “‘It is an
outward expression of an inborn belief
on the part of hundreds of teachers
and educators throughout this and
other lands that children need some
kind of active experience to vitalize
their school studies. It is also an ex-
pression on the ‘part of thousands of
parents of the belief that in order to
acquire habits of industry and to ap-
preciate the dignity of labor, boys and
girls at an early age should be encour-
aged to engage in some kind of whole-
some employment.’’

Dr. Jarvis has made a plan for the
introduction and promotion of garden
work in the schools. This plan pro-
vides for a system of home gardenjng

in each city graded school. The child’s
garden in the home back yard, when

under school supervision, will supply °

every opportunity offered by the school
garden and will do much more. It ob-
viates many of the troubles of the
school garden, such as that of stealing,
fencing, protection, limited funds, sum-
mer vacation, insufficient land, and
others. The home garden, furthermore,
usually provided sufficient ground to
grow enough produce to supply the
home and to put the enterprise on a

" commercial or business basis. The child

with a garden embracing 2,500 square
feet or over is able to raise at least ten
dollars worth of produce, and to obtain
a fair idea of the possihilities of gar-
dening.
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Contributed Articles

PRACTICAL EDUCATION

This is what my girl had for home-
work last night: 1. Make out a topical
analysis of a poem. .2. Analyze a com-
plex sentence and parse the underlined
words. 3. Make a triangle equal in all
respects to another triangle. 4. Draw
a map of Patagonia. 5. Learn to spell
a list of 25 words ending in ance and
ence. 6. Look up the meaning of each
word.

Another girl who does not go to
school spent her evening in this way:

1. Sewing. 2. Practising at the piano.
3. Making a ecake. 4. Reading the
Book of Knowledge.

Which was getting the real educa-
tion, the thing that will count in life?
Which was adding to her stock of valu-
able knowledge, her idea of beauty, her
capacity for service? Which of the two
do you think was the happier?

Isn’t it sometimes an advantage for
a pupil to stop out of school? ‘What
can you say of your school?

THE EDUCATION OF THE FARM GIRL
By W. A. MCcINTYRE

Surely it may be taken for granted
that the work of the school should have
direct or indirect relation to the work
of life. Life is worked out in instity-
tions such as the family, the vocation,
the church, the state, the social gather-
ing. School life should, by direct or
indirect effort, fit for life in institutions.
When a technical school, such as a medi-
cal school, gives instructions in surgery
or furnishes opportunity to its students
for hospital practice, it is giving direct
preparation for life in a vocation ; when
- an elementary school ig developing right
habits, tastes, standards and increasing

the pupil’s stock of general information,’

1t is giving indireet preparation for life
and that not in any limited sense. Tt
is probably true that the elementary
school should limit itself chiefly to in-
direct preparation for life. It should

. think of ‘“the child rather than the

trade,”” of the life centred in the
school—that is, the child’s present—
rather than the life centred in trade,
commeree, political and social under-
takings—that is, the child’s future,
While this may be accepted as a gen-
eral truth, it will also be granted that
the activities of the school, through the
pursuit of which the desired qualitieg

of heart and mind are developed, might
have most significance and most influ-
ence when related directly to life out-
side of school—the life of the home, the
street, the shop, the farm, the social
gathering and the like. In other words
practical studies are likely to have the
highest educational value. The school
which touches the real life of the pupil
at only one or two points is a misfit,
It should touch life at every point. The
school, indeed, should be participation
in life in order to be a preparation for
life.

Much has been written about the
education of the farm boy. Not quite
so much has been said about the train-
ing of the farm girl. Yet it is no faulty
Judgment that accords to the woman
on the farm the most important position
in western society. She has, despite
handicaps and discouragements, exalted

~sweetness and goodness in g land too

much given to greed and too careless of
the niceties of existence, When the
history of this land comes to be written
the first place for bravery, devotion and
patlence will be given to the women
pioneers of the prairie—the keepers of
the lonely homes. But thig is aside
from the mark. We do not wish just
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now to exalt past achievement, but to
enquire if the publie school, and more
particularly the rural elementary
school, is doing all that might reason-
ably be expected of it to prepare the
girls on the farms, directly or indirectly,
for the duties and opportunities of life.
It is impossible to approach such a
problem in a general way, for the pre-
paration required in one locality may
differ fundamentally from that required
in another, and there may be agencies
co-operating with the school in one dis-
trict that are inoperative in another.
These points may be made clear by one
or two illustrations. First, suppose it
is a typical Canadian settlement of the
olden type. The mothers can all sew,
cook, make butter and cheese, take care
of the garden, raise poultry and the
like; they are intelligent and refined
in manner and accomplishment. They
are fond of reading, and many of them
can play a musical instrument and sing.
They are at home at a party or at a
social gathering. They go to chureh,
they take a pride in beautiful things,
they associate with their children and
are eareful about their education. All
this-and much more. Now in the sec-
ond place, suppose it is what is known
as a foreign settlement of the unfortu-
nate type. All foreign settlements are
happily not of this type. The women
are unable to read. They have not the
desire nor the means to procure beauti-
ful things. They cannot keep their
homes clean nor do they know the mean-
ing of ventilation. Their cooking 1is
vile. The children are dirty and their
morals are corrupted. And so the pie-
ture might be continued. Tf surely is
clear that the need in one case is not the
same as in the other, and that the public
school can render in one case a service
that is not demanded in the other.
Once again, contrast two distriets,
one in which there is a women’s organi-
zation—a homemaker’s club, or a wo-
man’s institute or a home economic as-
sociation—and another district in which
women have no such advantage and in
which there are no opportunities for eo-
operation or friendly intercourse, Is
it not clear that in these cases both the
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needs of the people and the opportuni-
ties of the schools are essentially dif-
ferent. e

But granted that schools in different
localities and under differing conditions
must emphasize different activities, it
may be asked if schools should ever de-
part from their normal funection and
attempt to do the work of other forces
in education. One of the gravest faults
in education at any time is to impose
upon the school duties that should be
performed, and can be better perform-
ed, by other agencies. There are times,
however, when an institution is justi-
fied in exceeding its legitimate fune-
tion. Often the school is doing its best
serviee for the individual pupil and the
community when it instructs in - the’
duties of the home and the vocation, or
the wider duties of citizenship.

If the woman on the farm is to do her
work wisely and well there are many
things she must know and many things
she must be able to do. Consider, for
instance, what is included in a list such
as this: Housekeeping, food, clothing,
children, garden, stable, poultry-yard;
dairy, hygiene, keeping of aceounts,
disease and sickness, social life, home
entertainment, religious training. This)’
of course, does not include everything,:
vet each heading suggests the necessity
of a wide range of knowledge and the
possession of great skill in planning
and performing. Moreover, a little con-
sideration will make it clear that the
most essential qualification of all in the
good housewife is the possession of a
stock of good habits represented by
such words as cleanliness, thrift, econo-
my, patience, system, good taste and
cheerfulness.

Now, if, with this thought in mind,
we picture again the community in
which the thrifty Canadian housewife
dwells we can see that the school need
give to the girls but little instruction
in all that pertains to housekeeping.
The mothers know more than young
teachers just out of school. Of course
the school may give some such instrue-
tion for educational reasons. In. the
other community - described, the very
best help that can be given to growing
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girls will have to do with housekeeping.
The three R’s will be taught as a mat-
ter of course, but the main part of in-
struction and training will have to do
with practical matters. Even children
of the junior grades can receive practi-
-cal assistance. Here, for instance, is a
series qf lessons that might be given
during ‘the course of a term:

How to scrub a floor; how to dust
and sweep; how to arrange a pantry
and kitchen; how to make the bed;
how to make a room look tidy; how to
set the table; how to use knife and fork;
how to speak at table; how to wash
-dishes; how to cook a few simple
-dishes; how to hang up clothes; how
to clean and press clothes; how to mind
ithe baby; how to plant and care for a
zarden; how to attend to a horse; how
to treat a dog; how to raise chickens,
to make butter, to keep milk; how to
ventilate a room; how often to wash
and bathe; how to deal with common
forms of sickness; how to pass the even-
ings at home; how to entertain friends;
what to aim at in furnishing a home,
ete. In addition there might be de-
seriptive talks on the best things in
the community, and how they were ob-
tained, and on the relations which
should exist among members of the com-
munity. It does seem that lessons of
this nature would be of more practieal
and educational value than many les-,
sons in grammar, geography and arith-
metic. And they would be all the more
valuable if given by bright, attractive
voung ladies with good charm and man-
ner rather than by semi-cultured men
with narrow sympathies and little above
the pupils themselves in knowledge and
culture. Surely there is more in such
instruction and practice than in a series
of lessons suggested by these topics:
The capes of Ireland; the Norman
Kings; the reduction of decimals; the
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classification of nouns; the objeetive
complement; the industries of Cuba;
the spelling of words ending in cious
and eeous.

The practical signifieance of all this
is that the school programme must be
looked upon by teachers as but a rough
guide. The great need in every com-
munity is that the work of the school
shall accommodate itself to the needs of
the people. The good teacher is she
who possesses power of adaptation. Her
aim is to bring to her pupils that which
they most need in life. Her first study
Is the community and its needs rather
than the text-books and their contents.

It is possible that teachers are some-
times too mechanical, too ready to fol-
low custom and routine. They may
wish to teach what they know rather
than what the pupils need. On this
account young teachers without preju-
dices may have something in their fa-
vor. They may be more adaptable.
There is little to hope from a teacher
who has gone to seed; better one who
is in the flower of youth; better still,
one of the ever-blooming variety.

This whole question raises a score of
problems that are worthy of discussion.
Among these are the following: 1. Is
the programme of studies sufficiently
elastic? 2. Should all teachers receive
the same academic and professional pre-

paration? 3. How can we reduce the
valueless instruction given in the
schools? 4. What qualities and en-

dowments should the teacher in the
rural sehool possess? 5. What changes
should be made in text books for rural
schools? 6. What equipment should a
rural school have? 7. What are the
advantages of permanency ih the teach-
ing staff?

Perhaps someone else will discuss
some of these or related problems.

PROVINCIAL INSTITUTE OF

The organization and development of
the institution must be based upon and
be intimately related to not only the
existing educational system, but also

TECHNOLOGY AT CALGARY

to the commercial and industrial situa-
tion. One of the first duties of the
Principal and his staff must be, there-
fore, that of making a ecareful study
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or survey of the educational situation
and of the educational needs of the in-
dustrial and commercial situation in
order that each school within the Insti-
tute may be organized in such a way
as to render the greatest possible ser-
vice.

Two large groups are entering the
economic field within the next few
years: (1) The Returned Soldier Group
and (2) The Maturing Youth Group.
While the first looms most largely in
the consciousness of the public at the
present time, the latter is always with
us and the permanent organization of
the Institute must be based upon the
needs of this group.

From the points of view, therefore,
of (1) the returned soldier problem, (2)
the education and placement of the
maturing youth of the provinee, (3) the
needed adjustments in the educational
system and the development of the In-
stitute of Technology, and (4) the com-
mercial and industrial adjustments and
developments of the future in the pro-
vinee, it is important that a careful pre-
vocational and industrial survey of the
provinece be made at the earliest possible
date.

The Minister of Education has deeid-
ed, therefore, that for the first year the
staff of the Institute of Technology will
be charged with the following respon-
sibilities:

1. The making of a careful pre-voca-
tional survey of the boys and girls in
the province between the ages of four-
teen and eighteen, whether in attend-
ance at school or not, with a view to
vocational guidance and edueational ad-
justments.

2. The making of a eareful industrial
survey of the provinece with the assist-
ance and co-operation of the various
Departments of the Government, the
local school and municipal authorities,
and the commercial and industrial or-
ganizations of the province.

3. Co-operating with the Military
Hospitals Commission in the re-train-
ing of disabled soldiers and, as far as
may be, in the supplementary training
of returned soldiers, whether disabled
or not, who desire technical instruetion.

4. The organization of the Depart-
ment of Mining in the Institute on the
basis of the need as found in the ex-
perience of the past two years in de-
veloping technical instruction in the
mining centres.

5. The provision of such course in the
School of Trades and Industries of the
Tnstitute as the limited staff of the first
vear may be able to provide over and
above those involved in the re-training
of returnecd soldiers.

6. The provision of special classes
for teachers in technical subjects in
Calgary and, where feasible, the organi-
zation and supervision of similar speec-
ial classes in the other cities of the pro-
vinee.

7. Developing lines of conncetion for
the Institute with a view to its further
organization in the autumn of 1917.

8. Arranging for the services of ade-
quately qualified specialists to take
charge of the various branches of in-
struction that such development may
require.

9. Designing and making in the In-
stitute itself muech of the special equip-
ment and furnishings needed for the
various departments.

10. Selecting and making the neces-
sary arrangements for securing the
equipment and apparatus needed which
cannot be made locally.

The staff in charge of the Institute
is as follows:

Principal—James C. Miller.

Mining—W. A. Davidson.

‘Woodworking and building eonstrue-
tion—TLudley E. Bennett.

Scienee and mathematics — James
Fowler.

Fine and Applied Art—Leo. E. Pear-
son.

English and History—Geo. R. Dolan.

It is of interest to note the provision
that is made for the training of return-
ed soldiers, Mr. Miller says in a letter:

“In regard to the training of the re-
turned soldiers, we have made fair pro-
gress, considering all the conditions.
Instruction is being offered in (1) civil
serviee, (2) junior commereial, (3) gar-
dening, (4) poaultry, (b) handierafts,
(6) English for the non-English speak-
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ing allies, (7) motor mechanies. About
forty men are receiving instruction in
one or more of these lines of work. This
range of work will be extended, no
doubt, in the course of the next month
or 8o to include (1) electrical working,

(2) plumbing, sanitation and steam fit-
ting, (3) art craft metal work, (4)
teaching, (5). drafting for architects
and contractors’ office work, (6) prac-
tical agriculture and animal husbandry
and dairying.”’

A Fallen Soldier

(Written for the School Journal)

Somewhere beyond the sea he lies,
Far from the land he loved so dear,

And they who loved him well in life
Upon his grave may shed no tear.

Upon the hills he loved to tread

Once more the gold of Autumn blows.
September’s wealth is not for him,

Nor Autumn sunset for him glows.

Once more the gathering blackbirds swarm
Across the fields, a noisy throng,

And from a nearby thicket comes
The Vesper sparrow’s farewell song.

The golden leaves come whirling down
To dance before the breezes gay.

Oh! how he loved the merry crowd,
And the cool, clear October day!

Soon shall the winds of winter sweep
Across the plains the cold, white SNow.

He shall not feel their chilling blast,
Nor the fierce frosts of Winter know.

Close-gathered to the earth he lies, -
Invher warm breast he slumbers there.

Perchance his dust may feed the roots
Of a great bank of violets fair

That in the Spring shall bloom again,
When Winter loses all his sway.
So shall his soul in that Great Spring

Of Life burst forth to glorious day.

Then Death no more, as now, shall claim
The one who loved pure life so well, . ,
Yet loved his Country’s honor more, b
And for its glory fought and fe]l.

A B.D.
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PUBLIC SCHOOL VALUES
By GEO. LOCKHART

It is one of the weaknesses of rural
school districts in many places—lack of
appreciation of school values. The
school is a community interest, yielding
public benefit. Two things are accept-
ed as basic in publie sehool system.

1. The individual to benefit society
must be enlightened and instructed.
2. The time to begin the enlightening
and instructing process is when the
child is growing. Mind must develop
as well as body. These two things are
accepted as fundamental to the expan-
sion and well being of community life.

Instead of criticism of the judicious
expenditure of public money for. our
schools, it is acknowledged that the
school is one of our best Canadian
assets, yielding large returns to our na-
tional life. It is our pride, contributing
so much in the production of thinkers,
efficient workers in the realms of litera-
ture, art, mechanics, agriculture and
religious thought. It has, therefore, a
large claim upon the sympathy and in-
terest, the purse strings of the people.

It is probably a matter of eritical
analysis to determine how far the claims
of educating the youth should be heed-
ed by the public.

This analysis will be useful only when
a right interpretation is placed on
“‘values.”” Mineral values, agricultural
values and eduecational values are in
the nature of things different, and to a
considerable degree should be estimated
as to results apart. Yet in the last
analysis they should be tested by their
contribution to the sucecess or failure of
our life.

Here education surely ought to be
treated as of first importance. It is when
the value of enlightenment and culture,
as against ignorance and crude materi-
alism, has seized the minds of taxpayers
that progressive features are likely to
prevail in our school distriets.

Take for example the consolidated
school, with' its superior advantages,
with so much in its favor in the matter
of regularity of attendance, class com-
petition, on the whole more competent

teachers, better all round results, mea¥-
ured by educational values, cheaper.
Yet it is probably true that the greatest
opposition to changes being made in
consolidating schools comes from people
who fail to appreciate the value to a
community of the best in school work,
and antagonize the movement because
they can get along in the old way on

a smaller school tax.

Again, the most approved forms of
school efficiency place emphasis upon
manual training for boys and domestic
science for girls. True, our public
schools may not advance very far in
giving such training, yet principles can
be taught and forms of application set
in operation which will give suggestions
and direct thought to larger application
of the practical and useful in life. How-
ever, there will require to be apprecia-
tion of the worth of these on the part
of parents, teachers and school boards,
ere provision will be made and inspira-
tion afforded for the successful appli-
cation of these studies and experiments
on the part of scholars. Here again a
sense of value must underlie all at-
tempts at reform.

‘In the matter of ventilation and light
for school buildings it has taken years
of persistent, painstaking cultivation on
the part of architects and officials to
educate the public mind as to the bene-
fits of our modern systems. Surely the
general health of the scholars attend-
ing ought to %of primal importance.
This, however, Téquires a more enlight-
ened public opinion and a larger com-
munity spirit. Medical supervision is
adopted by many of the progressive
schools of Canada and in U.S., so that
contagious diseases may be prevented
and the scholars’ health secured by at-
tention to removal of some disease act-
ing as a handicap to school work.

Why not? Is it not common know-
ledge that many of the ravages of con-
tagious diseases might have been pre-
vented if at the right time a medical
practitioner had examined the school?
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Why then not institute such periodical
examination?

Many scholars are prevented from do-
ing their regular school work, become
discouraged and probably leave school
uneducated because of defective sight,
adenoids, imperfeet or decayed teeth,
and other causes. True, some of the
treatments necessary to a cure might
not be laid upon the community as a
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charge, but arrangement could be made
so that those unable to bear the expense
might be asgisted.

This- much is acknowledged in the
very genius of our public school Sys-
tem, a system that in its operation
treats the children of rieh and poor
alike. All associated appliances con-
tributing to community success ought to
be treatec as large in “‘values.”’

AUDUBON SOCIETY
By IRENK M. ALDRIDGE

Dear Editor:

, Would you kindly have the address
on my Jourhal changed from Plumas to
Edrans? T have obtained a good num-
ber of helpful ideas from this magazine,
and look forward to its coming each
month,

As yet I have never contributed any
articles towards it, though I under-
stand that teachers are expected to do
so, it they have anything which they
think would help the readers.

During the last two or three years
there has been a good deal about birds
and their value in your magazine, and
I am going to tell you about forming
a Junior Audubon Society in my school.

Through the winter I had a number
of talks with the children about birds,
and found they were quite interested
in our feathered friends, and realized of
. what value they were to the community.
They had a good word for all except
the English sparrow.

When the birds began to return in the
spring I kept a record, on which the
child who first saw a new bird would
have his name put down, with the date
.and the name of the bird he had seen.
This was a means of keeping the child-
ren on the wateh for the birds, and a
few were noticed which we had never
seen before.

By this time I felt that their interest
was fully awakened, and I told them of
the Audubon Society and asked them if
they would like to organize a Junior
branch. Most of them were delighted
at the idea, and were eager to join.

I sent away for twenty-five buttons
and some ‘‘Educational Leaflets.”” It
was quite a time before we received
these, but as soon as they came we or-
ganized our society—the ‘‘Tupper Jun-
lor Audubon Society.”” A president,
vice-president and secretary were elect-
ed as officers, with the understanding
that there should be a re-election every
month.

Each member was required to take a
pledge that he or she would do all that
was possible to protect our birds. Each
gave ten cents and received one of the
little buttons, of which they were so
proud.

A meeting was held each Friday af-
ternoon, when the programme consisted
of songs and readings, and a special
study of some bird.

A number of children put up cans
and boxes in trees, and some had the
satisfaction of seeing the birds make
use of them for their homes.

I have only written this in the hope
that it may encourage some other teach-
ers to get their pupils awake to the faet
that birds are our friends and invaln-
able to the country, and that it is their

‘duty to protect them, rather than to rob

their nests at every opportunity. We
may be sure when the children ecome to
realize this fact they will not forget to
tell those at home, and so the movement
will be one which reaches through the
community.

You may publish all of this letter if
you see fit, or whatever part you wish.
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SUPERVISED STUDY
By W.A. M.

In the ordinary rural school. probably
five-sixths of the time of the pupil is
spent at his seat; one-sixth of the time
is given to class instruction. During
class instruction, the teacher is presum-
ably very careful to direct the mental
operations, of his pupils. Are teachers
always so careful to direet these opera-
tions during the other part of the time?
It is just as important to direet activity
during the period of seat work as dur-
ing that of elass work.

In the High School, probably half of
the time of the pupil is spent at the
seat, and there is much independent
study at home. It is then imperative
that pupils should be directed how to
spend each moment of their time econo-
mically and profitably. Seventy-seven
young people just out of High School
were asked this question,’ How many of
you were taught how to study your his-
tory?’’ Not one had been instructed.
They were then asked, “How many
have been taught how to study spell-
ing?%’’ Three reported as having been
shown. It is mo more impossible to
teach pupils how to study than it is to
hear them recite. Does not the success
of the pupils depend more upon what
they do themselves than upon what is
done for them during the short class
period?

There is a better and a worse way of
studying each subject. There is a
wasteful way, and a way that means
economy of time and effort. Pupils of
their own initiative will not always take
the wise way, they usually take the
worst. Even when the method is
right, the conditions under which the
work is done may often be greatly im-
proved. Does it matter whether the
work is done in the living room or the
bedroom? Does it matter whether the
time available for the evening is divided
equitably among the subjects, or wheth-
er it is all used up in one study? Are
heat, light and ventilation unworthy of
attention?

Some years ago there was in the High'

Sehool in this city a young girl we

shall call Jane. Along with others of
her class she was endeavoring to learn
to spell English words, and every night
between thirty and forty words were
assigned. This was the custom in those
days. Whether it was a good or bad
custom does not now signify. Usually
the other members of the class had per-
feet, or nearly perfect, recitations, but
this girl often had from 20 to 30 errors.
One day she was reproved, with the
result that she wept. Then the teacher
began to inquire if the ecause of failure
was not in himself. Talking to the
young girl later, he found that she
spent from 30 to 40 minutes every even-
ing on her spelling. He inquired how
she studied, and she stated that she
went over the words in the ordinary
way, repeating the letters aloud as often
as seemed necessary. When she had gone
through the list she had some one
hear her, and then she drilled on the
errors again. Now Jane’s teacher was
a good speller, and it is doubtful if he
ever spent 40 minutes in his whole life
in learning to spell. So he advised her
to try a new plan—to look at each word,
pronouncing it slowly and very ecare-
fully as she looked, being sure that the
pronounciation and the looking went
together, and when she had the picture
of the word firmly fixed in her mind,
to go on to the next word. She was to
spend no more than six minutes in this
way. He would not find fault with
her on the following day. Next
morning when the test was made and
the results announced, tears came again
to Jane’s eyes, but this time they were
not tears of sorrow, for she had only
four mistakes. Needless to say, she
kept on with this method of learning,
and in a month or two became one of
the most reliable spellers in the class.
I am not sure that this is the correect
method of learning spelling for all, but
for her it was an improvement on the
common, old-fashioned method that she
had been following all her life. Is it
not clear as noonday that the minute
or two spent in directing this girl how
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to learn spelling was worth more to her
than all the time spent during a hun-
dred recitations? Would it not be a
good thing if many of our teachers
were to give less time to teaching and
more to instructing? In other words,
if they were to teach less and supervise
more would it not be to the advantage
of the pupils?

Have you ever observed how a boy
writes out an exercise at his seat? How
he seribbles, especially as he approaches
the end of the exercise? Which is the
more important—that the teacher as-
sign the exercise, or that she supervise
the doing of it? TIs it true that as teach-
ers we take our teaching too seriously,
that we judge of the progress of the
sechool by what we do, rather than by
what the pupils are doing?

Do you ever notice the different ways
pupils have of studying a chapter
in history? Some underline the words,
some read the text aloud, some prepare
a topical outline, while some begin by
hurling epithets at the writer, then they
read through as quickly as they can,
and indulge in further epithets. Surely
none of these methods is the best!
The children in the High School and
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Elementary School can be shown a bet-
ter method of study.

There have been many articles writ-
ten on the art of teaching. It is now
time that some attention was given, par-
ticularly in the High School, to the art
of supervising study.

I'saw a young girl with a beautifully-
prepared note book in drawing. She
said she was lending it to a companion
who was going to copy it. I inquired
if the teacher would not object to this
way of doing things, but she replied,
‘“Oh, the teacher doesn’t care how we
do it, provided we get it done.”’

Now, if there is anything settled in
pedagogy, it is that the mental action
accompanying an activity is all import-
ant. Kdueationally the result of effort
is not nearly so important as the method

by which the result is obtained. What

does it signify if a pupil reads twenty
pages of history, if he does not see pic-
tures and think relations? What does
it signify if he write pages in order to
Improve his penmanship, if the essen-
tial act of self-criticism does mnot ac-
company the writing?

The Journal invites discussion of this
subject.

? ]

? ?

By F. W, NEALE

They do say that confession is good
for the soul, therefore it behooves me
to make confession and say that in all
cases wherever the inspectors have
visited my schools have they complain-
ed (to use a mild term) that I do pro-
long my eclasses amongst the junior
grades over much. Whereat I do bow
. my head and think deeply, and think-
ing T dare write to ye editor of The
Western School Journal that my
thoughts may be placed on record and
that the said thoughts may be torn to
shreds by ye other kindred spirits,
yelept ye teachers—for ’tis said that it
is their delight to pounce upon and
rend anyone of their kind who doth not
conform to the prescribed regulations
and thereby make teaching a cast iron

routine. Wherefore now I do desire to
assert with all due deference to my bet-
ters, equals and juniors that in so much
as we train the childish mind just in
such manner does that mind act when
1t comes to years of action in after life.
For I think it may be taken as a seien-
tifically proved fact that the impres-
sions forced, imbued or instilled into
the infantile brain are impinged upon
the cerebral tissue to the extent of du-
plicating themselves when that tissue
or brain shall become auntomatie. Now,
therefore, the fact of giving a child in
Grade I.-II. ten minutes “reading,”’
switeh off to 10 minutes “figures,”’

change to a similar period ““spelling,”’

again to 10 minutes ““busy work,’’ and
o on ad infinitum simply produces in
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the childish mind the product known
in the adult mind as ‘“‘want of sticka-
tiveness,”” which I think the whole of
the reasoning world realizes to be the
trend of the manners and customs of
the present or rising generation. Talk-
ing with parents they deplore and are
considerably worried over the absolute
inability of their children to maintain
concentration upon any one matter for
a lengthened period. Incessant change,
wish for variation, is the prevailing ery.
- Take the teachers themselves! Does
not the Department of Education regret
the invariable change that takes place
in the teaching staff of the Public
Schools? Why is this incessant change?
I have heard some reasons, many of
them good ones, but a great many are
Jjust pure desire for change—not neces-
sarily for the better—for financially a
great many are the same. Of course,
everyone will be up in arms stating
that what is set down by our inspectors
is eorrect, but if no one gets up to voice
anything different shall we not all drift
along some road that may be wrong.
Who decided that 10 minutes was
enough to allow children to concentrate
their minds? Do they concentrate
their minds for 60 seconds out of that
10 minutes? Give them a spade and a
pail by the sea shore and where is your
ten minutes effort? Nay, rather! will
the child not occupy its brain for hours?
building, scheming and thinking—all
about the same thing; ecastle-building;
bie making and letting the water fill
the canals around the castles. Even if
a child daily played (or call it toil if
you wish) at this there is some hope
that in the future it would become or
grow into a man or woman capable of
giving untiring energy in some particu-
lar direction. In olden days this mo-
ment to moment system of education
did not exist. A child was set a task
and he knew that it had to be done,
not that in 10 minutes a task probably
more to its liking would come along, so
that the man grown up from the child
stayed with his work and was not de-
sirous of incessant change. The child
is father to the man. Yea, verily, and

are we not rushing onto chaos in build-
ing up in the child an unnatural rest-
lessness that when he reaches man’s
estate we find an absolute deficiency of
concentration.

Maybe T am all wrong in these, my
surmisés, that those who have the say
in these matters know ever so much
better—have watched the children from
the shaveling to the man and woman,
and therefore for my audacity in deem-
ing them to be wrong I find it is thumbs
up as in the arenas of old, and thus my
death, for so certain am I in my own
mind of the error which is either obey
or break that I am almost inclined to
continue my overlong methods of
teaching the junior grades, thereby in-
stilling into their minds that most po-
tent rule of staying with the work on
hand and so build the childish mind
that when it becomes subject to self-
control it will not require the state of
ineessant change.

I am not putting this forward un-
kindly or that any of my confreres
should attach the complaint to them-
selves (even though the cap fits), but
are we not ourselves an example of this
demand for incessant change? The
Department of Edueation admits it,
down from the highest authorities, and
regrets it at the same time. The ad-
vertisements in the papers.for teachers
show it, and last of all and not the least,
the children in the schools suffer. A
new teacher cannot go into a school and
pick up the threads of education in. the
same way that a new hand can con-
tinue a building. Each and every child -
must be more or less personally known,
and then the teacher’s mannerigm.s,
methods of teaching vary, so that it is
all to the detriment of the children, and
is not this in a great many cases from
wanton desire for change, which is fos-
tered in the child’s brain of today and
probably has been for the last 10 or 15
years. Yet if we look back it was not
so, and are not the men and women of
the past (our own fathers and mothers)
far better types of men and women than
we are today? T acknowledge the su-
periority of my own parents and regret
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that I am not nearly their equal and
am yet glad I was not imbued with the
desire for incessant change in my school
days so that when I started out into the
world T was enabled to stay with the
work I took up (a period of 14 years)
and knew it and it only, and was not
a Jack-of-all-trades and master-of-none,
which, to my mind, is the end to which
present system of 10 minutes education
is leading the rising generation.
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Nothing would be more pleasing to
me than to see some authority in the
educational world, or even some teach-
ers, take this matter up, and if I am
hopelessly wrong rend it to pieces and
show how much better their knowledge
of this matter is than my mere sugges-
tion. Competition is the life of trade,
s0 why not try to make discussions the
stepping stones of our dead selves to
better education.

THE LADY OF THE LAKE
By MISS WATSON, Forget, Sask.

Canto 1 of the Lady of the TLake
divides itself naturally into four per-
iods.

1. The introduction.

2. The Chase.

3. A deseription of
scenery near Loch Lhabrine.

4. Ellen and her subtly mysterious
and romantic home,

Of these four periods the first is most
difficult of translation. So the pupils
whose imagination is free from fairy
tales, myths and allegories and who
have not acquired the art of seizing hold
of underlying meanings. ““The roots
of the Present lie deep in the Past and
it is my firm belief that we shall never
have excellent literary results in Grade
VIIL. and Junior Form until teachers
realize the imperative necessity of
teaching literature to Grades I., 1L, II1.,
IV.,, V., VL. and VII. A child whose
sole literary education is founded on
the Bible, who understands that
Christ’s Love thy neighbor as thyself
does not mean simply ‘‘Love the person
next door to you,”’ is on a fair way to
appreciate Scott’s allegorical ‘‘Harp of
the North.”

In the story proper, Stanzas 1-10 deal
solely with the chase, and sueh should
be taken together. -After a talk over
the introduection, I. set Stanzas 1-10 for
preparation for homework.

Preparation, in this case, means that
the mechanical part of the Stanzas must
be attended to, i.e., unfamiliar words
are noted for pronounciation and mean-

Trosach’s

ing, correct breathing spaces noted, ete.
The following morning’s literature
half hour is spent much in this fashion.
The pupils read aloud from Stanza,
including their own interpretation.

Sometimes, though rarely, T allow the
whole 10 Stanzas to be read without a
single illusion. Generally I find it
necessary to read passages aloud
myself in order to bring out correct
expression, deeper meaning, ete., and
during my reading I make significant
pauses and ask leading questions in
order to convey fuller meanings.

After the reading we receive, not the
reading, but the Chase as a whole. We
try to get a complete picture.

A further acquaintance with Canto 1
justifies our imagination. We do in-
deen find ‘“a fairy in fairyland,”’ and
we are taken to her romantic home and
lulled to rest by a song and her magic
harp.

We have now the whole substance of
Canto 1, the pith so to speak, yet be-
cause clearness of comprehension and a
sense of intellectual mastery is a con-
dition and source of pleasure, we must
revise our ground step by step and
make our work eclean and effective.
What is wanted is that the student shall
feel the foree of the new ideas presented
and thus assimilate to himself their
beauty and vigor.

One common form, and a mueh abus
ed form at that, of attempting 10 make o
passage part of oneself is to memorize
it. Now memory work is well in its
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way so long as we remember that only
those things should be memorized that
are intrinsically worthy of being repro-
duced. And memory work should not
be learned as parrot work, but more as
a logical sequence of events. I'rom fami-
ous poems lines leap out of their own
accord and find themselves in the mind
for ever. The same lines don’t neces-
sarily appeal to everyone, yet there are
certain passages of literary standing
which have universal admiration. " One
of these commences:

““The western waves of ebbing day’’
might be memorized and recited with
good effect.

At this juneture we must not fail to
mention prosody the fine gold liniz con-
necting poetry and musie. It is of im-
portance for us to become acquainted
with the laws of verse 1 because it
enables us to enjoy poetry more.

2. It enables us to enjoy to read
poetry better and to avoid putting em-
phasis on a syllable merely because it
is accented.

3. It shows us how to write verse,
and the writing of verse is very good
practise in composition.

319

In teaching the Lady of the Lake my
introduction to prosody takes place
after the reading of Ellen’s song.

Canto 2. I have observed that the
children are very quick to note the
change of metre to convey different ex-
pression and their ready mastery of the
odd sounding names of the various me-
tres is surprising.

Sometimes to ensure eclarity of
thought I have each stanza epitomised,
ie., the main thought covered by one
line. Occasionally odd words are hunt-
ed for derivation and meaning, but
might here interpose a warning, beware
of the dictionary. Rather encourage
the habit of getting at the meaning by
reference to the contents.

But don’t make literature a mathe-
matical lesson. Don’t dissect a work
of art and genius into so many feet, so
much hateful analysis and parsing, so
many words to be spelt correctly.
Rather let the beauty of the poem grip
the student’s heartstrings and dare I
plagiarise Wordsworth, let that beauty
‘‘pass into the student’s face.”’

MANITOBA’S FISH
By J. D. A. EVANS

The Piscatorial Features of the Lakes
and Streams of Manitoba

The waterways of Manitoba are nu-
merous. Several of them.are worthy
to be classed as great. As an example,
Lake Winnipeg, the ninth largest body
of fresh water in the world, may be
mentioned. Few are Manitoba’s lakes
and streams in which piseatorial life is
not abundant. A summary of the finny
tribe contained therein is as follows:

Sturgeon are habitues of the Red
River; occasionally this monareh of fish
life 'will be met with in the Assiniboine
and major streams. However, the icy
waters of Liake Winnipeg form its chief
feeding grounds; at Black Bear Island
a fishery is under operation, the
‘‘cateh’’ being forwarded principally to
New York and other centres of the

United States. The whitefish abounds
in Lakes Winnipeg and Manitoba. The
goldeye is of general distribution; the
perch frequents waters within northern
provingial confines. Few lakes and
streams do not contain the sucker, and
the black bass is of liberal quantity in
various rivers. The rock bass is a ten-
ant of the Red and Assiniboine Rivers.
Within waterways of muddy surface
swims the catfish, a species devoid of
scales and spoken of in the United
States as the northern salmon. It is
not possible to catalogue the dog fish
as fitting for human consumption; this
species is utilized by the Indian as bait
for pike of the larger size. Authentice
record of the eel’s appearance in Mani-
toba is not obtainable; the claim is made
that specimens of this reptilian water
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inhabitant formerly tenanted the lower
reaches of the Pembina. A few streams
contain ray or sunfish ; the pike or jack-
fish is indigenous to all waterways.
Under the Department of Marine and
Fisheries, lakes and streams of Manito-
ba are preserved from piscatorial deple-

tion. An open season of stated length

.is provided for net fisheries of Lake

Winnipeg and major waters. In aceord-
ance with his Rights of Treaty, the In-
dian inhabitant is privileged to obtain
fish by any process within the water-
ways of the Reservations.

MY FIRST EXPERIENCE IN POULTRY

By GEO. DRAGAN, Agriculture Student

In taking my work in agriculture this
year I found poultry raising one of the
most interesting subjects. Mr. Cum-
ming, our prineipal, gave us a sitting
of eggs to try what success we would
have in raising chickens.

I took a box about 3 feet long by 2
feet square, and put a partition in the
centre and about half way up. In one
half T made a nest of sand pretty thick

O o o o o o

HOLES FOR VENTILATION

DOOR
EGGS .
STRAW
————————

' MOIST SAND

‘and put a little straw on the top. The

sand was to keep the eggs damp. On
the other half I made a little door. This
door was for the hen to get in and out.
On the sidés of my box I bored several
holes. These were for ventilation. I
put my box in an old shanty. Here I
knew nothing would disturb my hen.

‘When my box was finished one of the
neighbors kindly lent me a eclucker.
This clucker was of a medium size and
looked pretty quiet. I got some pyre-
thium and powdered her. This killed
the lice on her.

On the 27th of April I got 14 Ply-
mouth Rock eggs and put them under
my hen at night. I let my hen stay on

till next evening. Then I took her off
and let her go inside the shanty where
I had put some sand and ashes so that
she might dust herself. T also put some
wheat and water nearby for her to
feed on. She dusted herself for a while
and then she ate and drank. She stay-
ed off about half an hour and then I
put her back.

The second day I took my hen off
again and let her go for about half an
hour and then put her back. The next
four days I followed the same plan. It
was on the fifth day that I looked at
my eggs, and to my surprise I found
four eggs more than 1 gave her. My
hen was laying instead of sitting. I
told Mr. Cumming and he told me to let
her stay on for a few days more. Next
morning I found one egg broken, so I
took some lukewarm water and washed
all the other eggs and then put them
back. I kept her for a few days more
and then tested my eggs with an egg
tester. There were nine fertile, and the
rest were unfertile. The fertile eggs .
I gave to Mr. Cumming and he set them
under his hen, but they were of no use.
I took my hen back to the neighbor
from whom I got it. v

I was not satisfied so I tried again.

On the 6th of May I got another hen
and another sitting of eggs from our
principal. These were Rhode Island
Reds. This hen was the same size as
the former. I powdered her as before
and put her on that night. Next even-
ing I took her off for half an hour as

‘the first one. I left the door open, and

the next day watched her to see if she
would get off herself. She did, and
went back on the nest, so I did not
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bother looking after her getting off
any more. I fed her with wheat and
barley, and gave her plenty of water.

In about a week I tested the eggs
and found all but one fertile. A few
days after I powdered my hen again
for fear there might be some more lice
on her.

On the twentieth day I took some
warm water. and sprinkled the eggs.
This was to soften the shell so that the
little chicks might break it more easily.

Next morning T heard the little chicks
peeping. I did not take them away.
I stuck my hand under the hen and
took out the shells. The following day
I found all of them were hatched out,
so I put the hen outside on a nice piece
of short grass and let them go. I
counted them and there were thirteen
hatched out. One was dead in the egg.

I did not feed my chicks for two days

321

after they began to hatch, for I knew
that they had enough food in them-
selves. On the third day I began feed-
ing them with hard boiled eggs, bread
crumbs and rolled oats. I gave this
to them till they were about three
weeks old, and then I fed them with
wheat or oats till now.

When I was taking my chickens home
at vacation, one chicken was killed. At
home one was drowned, and one was
killed by a weasel. I only have ten
left. Eight of them are roosters and
two are pullets. I exhibited my best
rooster and a pullet at the school fair.
I think they were as good as any ones
there.

In raising poultry this year I have
learned how to feed, how to water them,
how to take care of young ones, how
to set the hen and how to take care of
the hen while she was sitting.

SCHOOL GARDENS
By INSPECTOR KENNEDY

The purpose of education is the build-
ing of character, and it is indeed fitting
that this subjeet should receive full con-
sideration at such a convention of rep-
resentatives interested in the future
citizenship of this Province.

In order that this purpose of educa-
tion may be attained, it is necessary
that the efforts of all concerned be fo-
cussed on the development of the tal-
ents of the individual child; that a care-
ful study be made of child-nature with
a view to discovering the talents with
which the child has been endowed ; and
that the instruments, including courses
of study, text-books, equipment, and
officials, with which the work is to be
conducted, should be subordinated to
the needs of the child.

The world today needs—this Pro-
vinee needs—that the men and women
of the future be clear-headed, independ-
ent, resourceful, sincere, honest and

fearless. The schools have a clear-cut
duty in respect to the development of
these men and women. '

Nature has provided that all c¢hildren
-—in faet, all animal young—shall be
active and has endowed them with the
instinet for play. -She has also pro-
vided ample encouragement and oppor-
tunity for such activity and play. It
is the educator’s duty to amplify this
encouragement and opportunity, by
providing natural, beautiful environ-
ment, interesting subject-matter and
wholesome play. The results, if the
conditions are embodied in inspiring
atmosphere, will be healthy bodies,
active, discerning minds and strong,
wholesome characters.

An educational system, in which
school gardens and similar activities
have their proper place, will assure
these conditions and results. ‘

Whatever I have tried to do in life, I have tried with all my heart to do

well.—Charles Dickens.
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Ghost Fairies

When the open fire is lit
In the evening after tea,
Then I like to come and sit
Where the fire can talk to me,

Fairy. stories it can tell,
Tales of a forgotten race—
Of the fairy ghosts that dwell
In the ancient chimney place.

They are quite the strangest folk,
Anybody ever knew,

Shapes of shadow and of smoke,
Living in the chimney flue.

‘“Once,’” the fire said, ‘“long ago,
With the wind they used to rove,
Gipsy fairies, to and fro,
Camping in the field and grove,

‘“Hither with the trees they came
Hidden in the logs; and here,
Hovering above the flame,
Often some of them appear.’’

So I wateh, and sure enough,
I can see the fairies! Then,
Suddenly there comes a puff—
Whish !—and they are gone again!

—Frank Dempster Sherman.

EDITOR’S CHAT

Dear Boys and Girls: How quickly
the great clock of the year revolves.
Here we are once more back in October
—the Fall month, the Thanksgiving
month, the Hallow E’en month, the
month of brown and red and golden

. leaves, of cool purple grapes, the month

when sidewalks are white with frost in
the mornings, and there ig a snap in the
air, and winter just around the corner.
But don’t let us look around the corner
to see the white Old Fellow, let us pre-
tend he isn’t there, because jolly and
good as he is when he is here, he’s not
a good companion to look forward to,
$o let us make the most of handsome
October while she is with us. Let us

enjoy the sunshine at noon, let us take
long country walks among the turning
leaves at four o’clock, let us spend all
Saturday out doors, whether fixing up
the garden and tidying up the yard for
the long winter, or taking brisk walks
and discovering the few wild flowers
left untouched by King Frost. Let us
spend so much time out of doors that
we will have stored our mindg full of
memories for the winter, and our bod-
ies full of health.

Did you ever think how very like we
are to the wonderful fuel we burn in
our stoves? Think of the wonder of
coal. For thousands of long years a
buried forest has lain under the earth.
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Inott were all the trees where the birds
sang and nested, all the leaves that
danced and rustled in the wind, all the
wood that gave food te little inseets,
the great trunks that listened to the
seerets that the wind tells the trees,
o1 the secrets that human beings tell
cach other; great trees that looked
down on a queer hitle world that was
voung, and full of strange people and
strange things. Think of all  these
wonders eompressed into that lump of
blackness, and then think of the won-
ders that are released when the fire
draws the red and blue flaines from that
honp.,  Think of the pletures that we
see i the fire, just as the child in the
poent sees the ghosts of faivies in the
Hares.  Think of the heat that warms
us, the glow that cheers us, the con-
centrated  joy and sunshine of many
thousands of years.  And then think of
ourselves.  All onr lives from the time
we are tiny babiex we arve storing up
impressions, our minds arve growing
with our bodies. Evervone who does
us a kindness, every thing that we like,
all our jovs and troubles leave some-
thing in owr minds and as we grow
older and ean express these thoughts
we give them out to the world. Just
as coal gives out heat and light, we give
out to others the result of all the things
that have happened to us. Do we store
our minds with the happiness and beau-
ty of nature, do we try to sce only the
best of everything, do we try to give to
the world the kindness and joy that
has been given freely to us, then we are
good fuel in the world and worthy to
be used, and as pleasant and cheertul
as the glow of the red coals. Now is
vour last opportunity to store your
mind with summer things, so do your
best so that in winter you may make

the world a pleasant place for your-
selves and for others,

You perhaps may store other things
besides smmmmer jovs and health. Tf
vou are fortunate enough to live in the
country vou may gather nuts to store
in the attie, help fill the cellar and root
house with the pumpkins, squash. tur-
nips, beets, potatoes, and perhaps cel-
ery, from the garden. You may help
cut up all those green, firm vegetables
that go into snappy, delicious pickles.
You may feed the chickens and turkeys
too, that they may be plunip and good
to eat when Thanksegiving and Christ-
mas, and other festivals, bring them
roasted and spluttering to our tables.

Aud now here are other impressions
vou may store awayv. What about the
Harvest Festival in the chureh?  Will
vou gather vour best vegetables and
wash them and polish them and take
them to help decorate for that great
festival of Thanksgiving? 'Will you
string little vrosy crab apples, and tie
up sheaves of wheat, and thew, best of
all, will you go to church on Sunday
and thank God for all the mercies of
the past summer. Thank hm tor the
grains and the fruits; thank Him for
the vietories of the Allies: thank Him
for vour .health and strength, and for
the beantiful, peaceful eountry in which
we live. You cannot be thankful and
unhappy at the same time, and theve-
fore to he happy be thanktul.

Autumn Day, fruitful Day!

See what God hath given away!
Orchard trees with fruit are bending!
Havvest wains are homeward wending:
And the Lord o’er all the land

Opens wide His bounteous hand;
Children, gathering fruits that fall,
Think of God, who gives them all.

BULBS

How about your bulbs this vear?
Have you eollected the money to buy
them yet? Iave you written to the
Department of Edueation about them?
Have you planned where they ave to
be planted? If not, hurry up, for this

is the wonth when little Mr. Brown
Bulb is tucked away under a warm
covering of earth to lie there and sleep
until My, Mareh Wind and Miss April
Rain come along, tap-tapping at the
carth, to eall the beauty of a flower
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from that little brown bulb. Can’t
you picture the glow and beauty of a
clump of searlet tulips near the school

. door, or a mass of yvellow ones at the

foot of that tree by the gate? Come,
look ahead, skip your mind quickly over
the long months that lie between, and
make yourself see the beaunty that is to

come in the spring from those little
brown globes, that really cost so little
for the joy they give. And are you go-
ing to plant a few hyacinths and daffo-
dils for the house or the sechool room?
Because if so, I must remind you that
you must Hurry, Hurry, and DO IT
NOW.

PRIZE STORY

We have a very big subject for next
month, one that will make you all read
and ask questions, and one that you
should be very proud to write on:
““What I know about the battle of Jut-
land.”

The prize this month was won by

"Arnold Bradley, Penrith School.

Honorable mention is given to Muriel
MecIntyre, Eva Hamilton, Jean Burrows,
Kelwood School; Margaret Wylie,
Greenway School; TLaura Patterson,
Dora Patterson, Penrith School; Ver-

-onique Chartrand, Alphonse Lavallee,

Henri De Laronde, Hilda Connelly,
Kathleen Goodchild, Mary Nall, Irene

Desrosiers, St. Laurent School ; Eleanor

Clover, Hartney.
I may tell you that some of these

honorable mention stories were so good
that we felt inclined to print them if
we had had just a little more space, but
we are afraid we must remind some of
you of a few little words that will creep
in in the wrong places, ‘“seen,’” ‘“‘done,”’
‘“came,’” “‘for to go,”” “‘fine,”’ “‘took a
hold.””  And some of you were in such
a hurry that there were words only
half written, and so many mistakes in
spelling little words! Do try to remem-
ber that neatness and care count a great
deal in your stories. Margaret Wylie’s
composition, and most of those from St.
Laurent, were so neatly and carefully
written it was a pleasure to read them,
but then, of course, so were many
others, so don’t get discouraged, but do
send us your best work always.

A SUMMER PICNIC
I was very happy_ and excited theof the sports was a tug-of-war by the

night before the pienie; the pienic was
to be on my father’s farm, and all of
our relations ‘were to be invited. In the
morning I was working hard so as to
have everything ready when the com-
pany would begin to arrive.

We had dinner, and directly after-

" wards the company started to come,

There were about eight automobiles,
and forty-nine people came, and of these
forty-five were relatives.

One of my relations came from New

' York, another from Regina and another

from Russell; all the rest lived fairly
close together. By two o’clock every-

’ body had arrived, and the children

started playing games and the men

~© #tarted playing horse-shoes. The first

women and men. In the middle of the
pull the rope broke and left both sides
struggling on the ground.

Then there were men’s races. My
father got second in one of them: " In
the boys’ race I got first prize. I also
got first in all of the jumps. “We had
our supper on the lawn just as the sun
went down.

It was a merry party that made their
way home. I went as far as our near-
est town in one of the automobiles and ‘
came back late at night in one of the
neighbor’s automobiles. Then I went
to bed, and in the morning all signs of
the picnie were over. ‘

Arnold Bradley, aged 12, Grade VIII.
Penrith School, Man.
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MOTHER NATURE’S HELPERS

. ““I have many seeds to seatter,’’ said

Mother Nature to herself, ‘‘but the
children always help me, and I am sure
they will this year. I will make the
work easy, and they will think it is only
play.”” And the dear old lady set about
“ making her plans.

First there was the maple tree. Mo-
ther Nature put wings on all the seeds,
so that they could fly. The seeds fell
to the ground and the children picked
them up, a hatful at a time. Along
came a breeze and away the children
- sent the seeds flying over the fields.

““Ah,”’ said Mother Nature, ‘‘that is
good! Now I shall have plenty of
Young maple trees next year.”’

Soon the dandelions went to seed.
Mother Nature put a little feather on
the end of each seed.

““Let us see how soon mother wants
us,”” the children said. So they blew
the seeds from the dandelion stems with
long, strong blows. The seeds went fly-
ing over the fields.

‘“Ah,”’ said Mother Nature, ‘‘that is
good! Now I shall have plenty of
dandelions next year.”’

By the side of the fence grew some
burdock burrs. Mother Nature put
sharp spines on each burr so that they
would stick together.

““Let us make burdock baskets,”’ the
children said. When the baskets were
 made it was dinner time, so the burrs

- were dropped beside the road.

.+ ‘“Ah,” said Mother Nature, ‘““that is
, 8ood! T shall have plenty of burdocks
next year.’’

The touch-me-not flowers turned to

little brown seeds. Mother Nature put
the seeds into pods.

“Let us snap touch-me-nots,”’ the
children said. They snapped the pods
and the seeds burst out and scattered
over the field.

““Ah,” said Mother Nature, ‘‘that is
good! Now I shall have plenty of
touch-me-nots next year.” N

Many acorns grew on a large oak tree.

Mother Nature made them round and:

hard.

““Let us shoot acorns in our slings,”’
the children said. They shot acorns
across the fields all the afternoon.

‘“Ah,”’ said Mother Nature, ‘‘that is
good! Now I shall have plenty of
young oaks next year.”

The milkweed grew large pods full of
seeds. Mother Nature dressed them in
soft white silk.

““Let us open the milkweed pods,”’
the children said. They sent the seeds
flying about like a cloud.

““Ah,”’ said Mother Nature, ‘‘that is
good! Now I shall have plenty of
milkweed next year.”’ ‘

The beggar ticks grew flat brow

seeds. Mother Nature put a sharp spine.

on each. ,

“‘Let us walk through the fields,’” the
children said. As they walked along
the ticks stuck to their clothes.

‘“Ah,”’ said Mother Nature, ‘‘that is
good! Now I shall have plenty of
beggar ticks next year.”’

So it was that Mother Nature was
helped by the children. And they
thought the work they did was only

play.

A well made head is better than a head well filled.—Michael Montaigne.

Inflamed with the study of learning, and the admiration of virtue; stirred

‘up with high hopes of living to be brave men and worthy patriots, dear to God

and famous to all ages.—John Milton.

. There is in the teacher’s profession the same difference which is ‘observ-
-able in all other human employments between the skilled and the unskilled
. Practitioner, and that difference depends, in a large measure, on a knowledge

~, of the best rules and methods which have to be used and the prineiples which
underlie and justify these rules.—J. G. Fitch.

>
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Selected Articles

THE MARKING SYSTEM
By CARLETON E. PRESTON

[ have seen cases, 100, where the same
mark was in one instance a disgrace
and in the other an honor, In our
sehool we mark hy letter, ¢ indicating
4 mark passing, but low. William B,
a boy none too strong. the oldest of a
famnily of four children, whose father
was dead, worked afternoons selling
papers and  contributed the largest
share of all to the support of the family.
Study did not come casily to him, but
he was ambitious and, in spite of his
handicap, finished the year with ! in
all his subjects. To him these marks
were a matter of great credit. On the
other hand, Rupert L., a boy of better
ability and far more powerful physique,
coming from a home where no work
was_ required of him and where he re-
ceived every comfort, idled his way
along  through the vear, doing just
enough to keep his head above wator,
To him his (' marks were a positive dis-
arace, ‘

How shall this whole matter be reme-
died? My own feeling is that first of
all this false standard of marks must
be abolished. With it will pass away
hoth the fetichism which clings about
marks with the sometimes dishonest
work done to obtain them, and the cum-
bersome systems of cheeks and percent-
ages which so often oceupy a teacher’s

“time enough to make her forget that the
living pupils are the main coneern. Sub-
stitute therefor a vegular monthly state-
ment in answer to only two questions:

(1) How nearly, in your opinion, is
this pupil making the best of his abili-
ties as a scholar?

(2) Is he, 80 far as you have observed
this month, manly and straightforward
in his dealing both with school officials
and with his classmates?

This statement should be made out,

tain, if possible, sone suggestion for
improvement, the whole then heing ‘sent,
home and signed in the customary way.
In addition, from time to tine, an esti-
mate of the pupil’s ability in the lines
pursued should be made and sent 1o the
parent, and discussion invited on the
trend of education which would proh-
ably bring best vesults in each indivi-
dual ease, with a view to the best, edu-
cational  guidance possible.  There
would be no mistaking the meaning of
such a report, and the competitive fea-
ture would bhe absolutely withdrawn.
Sympathetic  personal contact would
take the place of mueh soulless ma-
chinery.

This need not complicate the matter
of promotion, diploma credit, and the
like.  The only true eriterion here, even
at present, is the probable ability on the
part of the pupil suecesstully to earry .
on work of a more advanced grade than
that just finished, the benefit of any
doubt of course being given him in all
cases.  That is virtually what a ‘“pass-
ing mark’ means now. But by abolish-

‘ing the old machinery with its apparent- .

Iy fixed standard of. passing, the empha-
sis is entirvely shifted from the “getting
by "’ idea. whiceh involves comparison
of the strong with the wealk, to the view
which confronts cach boy with his own
individual best, and that only.

It this seens too radical, and some
sort of mark be insisted on, I should
suggest a fraction, the denominator
standing for relative ability. Thus,
marked on a seale of 10, Allen, with
*/a would be g boy of excellent ability
and making good use of his talents,
Baker, with 7/, considerably less able,
yet conscientiously trying, Gray, with
*/s» & pupil of good power but far from
doing his best. An added value to this

i e - -

in place of a mark, by each teacher to

‘) [fractional form lies in the fact that the
. whom the pupil veeites, and should con-

sum of the two terms gives in a rou'gh
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way an estimate of presumable fotal
uffieiency in the subjeet. This form,
however, I should recommend for office
use only, still insisting that what goes
home should go as a plain statement.
No mention of a standard ‘‘passing
mark’’ should come to the cars of a
pupil.

One of the greatest difficulties today
ltes in getting pupils to be honest, not
with others; but with themselves. 1,
for one, feel that we, as school teachers,
have either individually or collectively
heen in some measure to blame for this

condition, and that it is we who as
body, by modifying our methods, must
take the lead in remedying it and the
other conditions mentioned, if not hy
the means here suggested. perhaps by
others far superior. Certain it is that
serious problems of this nature are he-
fore us and we must face them squarely.
We can not complain justly if, placing
hefore the pupil low moral ideals, wo
find developing the legitimate fruit of
our sowing, in the form of young men
and women lacking in aimbition, shallow
and without strength of eharacter.

MANUAL TRAINING
By JOHN DEWEY

New inventions and applications of
selence are actively remaking technical
and technological methods of industry.
[Tenece the desire for immediate resnlts
and immediate efficiency must he held

in ¢heck by the need of securing powers

which will enable individuals to adapt
themselves to inevitable ehange. Other-
wise they will become helpless bhurdens
on society as the methods in which they
have been trained pass away. More-
over, sinee the worker is to he an infeg-
of a self-managing  society,

see that instead of being prepared for
a speelal, exclusive, practical serviee,
as a hide might be prepared for a shoe-
maker, e is cdueated into ability to
recognize and apply his own abiljties,
15 given self-command, intelleetual as
well as norval.

Liet it not he thought that this is a
plea for the continuation of {he older
so-called “*gencral education,”” on the
ground that it also made its defense

~that it trained general capacity and

brought the individual to a conscions-
ness of himself and his swrroundines.
The material of this traditional general
education 1s not adapted to the needs
and aetivities of an industrial society.
It was developed (as were its methods)
in times when our present industrial
society was not. The shmple fact s,
that no attempt has ever been made (o

discover the factors of seientifie and
social importance in present-day indus-
try and in a common demoecratic life,
and then to utilize them for odueation-
al purposes: as was done by our spirif-
ual progenitors in the work of seleeting
the factors of value in a non-industrial
and feudal society so as to make them
count for education. The work which
has to he done by a system of indus-
trial education in an industrial democ-
raey is fo study the most important
processes ol today in arming, manu-
facturing, and transportation to find

out what are the fundamental and gen- -

eral elements which compose them, and
thereby develop a new kind of general
edacation on top of which the more
speetal and technieal training for dis-
tinctive vocations niay he undertaken.

As 2 new subject-matter is needed.
so are new nmethods,  Our inherited in-
striction knows, in the main, two kinds
of methods.  One is that of habituation
in various specialized modes of skill,
methods of repetition, and drill, with
A view to getting automatie skill.  This
i the method which is most likely to
be resorted to in an unintelligent indus-
frial training. It is adapted to secur
g mechanical proficiency in a narrow
trade, hut is no move adapted to the
speeific needs of industrial democracy
than is the other inherited method—
the theoretical and seholastic method of

AN
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acquiring, expounding, and interpret-
ing literary materials. What iy needed
is a recognition of the intellectual value
of labor—the same kind of recognition
of intellectual results in facts, ideas,
and methods to be got from ordinary
industrial materials and processes that
the laboratory (significant name) has
accomplished for a limited range of
materials and processes. Or, put the
other way about, what is needed is a
development of laboratory methods
which will connect them with the or-
dinary industrial activities of men. In
that case, there will be no danger that
the necessary personal insight and ini-
tiative will not be secured.

The value of the older humanistic
methods was that they had a vital re-
lation to human affairs and interests.
But that is a reason for attempting to
discover the humanism contained in our
existing social life, not for the reverse
policy of despising the present and tak-
ing flight to the past. I do not undex-
estimate the difficulties in the way of
taking a spiritual survey of our present
industrial society and applying its re-
sults to education. Strong class inter-
ests stand in its way, for it would be
‘sure to utilize eduecation as a means for
bringing to more general recognition
the evils and defects of present indus-
- trial aims and methods, and in making
more wide-spread a knowledge of the
means by which these evils are to be
eliminated. An effective study of child
labor, of the sanitary conditions under
which multitudes of men and women
now labor, of the methods employed in
‘a struggle for economie supremacy, of
the connections between industrial and
political control, and of the methods
by which such evils may best be reme-
died, is a need of any education which
is to be a factor in bringing industrial
democracy out of industrial feudalism.
But to propose this is to invite the at-
tack of those who most profit by the
perpetuation of existing conditions. Yet
since this knowledge is an obvious con-

cern of the masses, and we have already
a political machinery adapted for se-
curing control of the masses, this spirit
is bound in the future to animate our
educational system. In the universi-
ties, in spite of their seeming closer
connection with existing economice for-
ces, this scientific spirit has already
come into education. As the merely
propagandist and merely philanthropic
spirit gave way to a scientific spirit, it
will find its way also into lower educa-
tion, and finally become a part of the
working mental disposition of the mass-
es.

It hardly needs to be said, in closing,
that it is a need of industrial education
in an industrial democracy that its ad-
ministration be kept unified with that
of ordinary public education. To make
it a separate system, administered by
different officers, having different aims
and methods from those of the estab-
lished public school system, is to invite
the promotion of a narrow trade sys-
tem which shall in effect make the pe-
cuinary, rather than the social and
democratie, factors in industry su-
preme. The natural counterpart to free
and universal public education is a sys-
tem of universal industry in which there
are no idlers or shirkers or parasites,

and where the ruling motive is interest

in good workmanship for public ends,
not exploitation of others for private
ends. This is the reason why industrial
democracy and industrial edueation
should fit each other like hand and
glove.

No question under discussion in edu- .

cation is so fraught with consequences

for the future of democracy as the ques-

tion of industrial education. Its right
development will do more to make pub-
lic education truly democratic than any
other one agency now under considera-
tion. Its wrong treatment will as
surely accentuate all undemocratic ten-
dencies in our present situation, by
fostering and strengthening class divi-
stons in school and out.—John Dewey..

_ Man, it is, Within yourself, it is in the inner sense of your power, that
resides nature’s instrument for your development.—Pestalozzi.
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RURAL DEMONSTRATION
By H.J. WHITACRE

It is a pertinent faet that the rural
school of Ameriea is far behind its city
cousin. Strange as the fact may seem,
it is only within recent years that the
search-light of efficieney has been turn-
ed upon this almost sacred American
institution. Several years ago Presi-
dent Seerley pointed out in his book,
‘““The Country School,”’ the need of
rural demonstration schools in Iowa.
Acting upon the recommendations so
wisely set forth in that book, the De-
partment of Rural Edueation of the
Towa State Teachers’ College organized
in the spring of 1914 the first rural de-
monstration school. Since that time
eight such schools have been added.

The purpose of these schools is: (1)
To demonstrate objectively the possible
efficiency of the one-room country
school; (2) To show how it can be made
to minister to ihe needs of the communi-
ty which it serves, without unreasonable
expense; (3) To serve as a laboratory
in: which some of the vexing problems
of rural edueation in Towa may be work-
ed out to a logical conclusion; (4) To
serve as training schools for students
of rural education.

These are in no sense model schools
for exhibition purposes. They simply
represent what may be accomplished in
any rural community, The schools are
under the control of the regularly elect-
ed boards and have the ordinary legal
relationships to the county superintend-
ent and other school officers. In order
to secure the mnecessary co-operation,
they are under the supervision of the
Department of Rural Education, but the
college has only a supervisory relation-
ship. The teachers are hired by the
distriet, in the main, a small share being
paid by the state. As there is no writ.
ten contract, this agreement may be dis-
continued at any time at the will of
either party. The equipment of these
schools is simple and inexpensive, as it
is the aim of the department to keep
expenses of equipment and maintenance
within the financial limits imposed by
the restricted supply of funds usually

available for the support of country
schools.

The Benson school offers a'striking
example of improvements which  may
be made to old buildings, in order to
make them up to date. Here, during
the past summer, the schoolhouse was
raised, a basement excavated under it,
and rooms for fuel, furnace, and man-
ual training provided. '

The Cedar Heights school is probably
the best rural school building in the
state. It has in the basement a furnace
room, a manual training room, and a
social service room. The workbench
for this school was loaned by one of the
boys in the distriet.

In district No. 9 space was at a pre-
mium; the bench was fastened to the

wall with hinges, so that it might be .

lowered for use.

The special equipment provided is
purposely a simple and inexpensive as
possible. For the

vided. The projects consist of freehand
paper cutting to illustrate stories; as,
for instance, the children of the first
grade made booklets in which they past-

ed cuttings to illustrate Longfellow’s

poem, ‘‘Hiawatha.’’ The children make
raffia and reed mats, baskets, trays, ete.

The equipment for woodworking
varies to some extent in the different
schools. The benches are of three dif-
ferent types. A few of the schools have
benehes purchased from the manufac-
turers. Some have benches such as are
commonly used by carpenters, having
continuous . screw-vises. Still others
have benches made by the boys. It
might be remarked that this sort of
bench makes an excellent beginning
exercise for the older boys,. as it in-
volves only the simpler operations.
Some schools, which must economize

space, have benches hinged to the wall -

and supported on hinged legs. This
type of bench is folded up when not in
use and is very serviceable for schools
which are close-pressed for room.

No expensive equipment of tools is

primary grades,
seissors, rulers, reed, and raffia are pro- .
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Only such tools ave used as
are found on most farms. The set
usnally consists of one or two jaek-
planes, try-square, ruler, nails, gages,
compasses, cross-cut and rip saws, a
brace and bits, rasps, and a sharpening
stone. The average cost of the equip-
ment in these schools is about $6. The
material used for most lessons is fomnd
in boxes around the home.

As to courses of study and projoets,
there are no hard-and-fast rules. The
Department of Public Tnstruetion has
issued a bhulletin ilustrating a large
number of projects suitable for rural
schools.  This is in the hands of all
raral sehool teachers.

Some of the problems are: nail hoxes.
feed hoppers, bird houses, corn  test
trayy, knife-and-fork hoxes, sand tahles
for sehools, and fly-traps. Special em-
phasis is placed upon rvepair work, as
this is where the farmer boy c¢an hest
use his knowledge of tools.

Instruction in the household arts tor
the givls is confined to everyvday prob-
lems in household management, howe
decoration, and sewing. Only  such
phases wre studied as will apply with
espeeial force to the problems confront.
ed by the woman on the farni.  [nstrue.
tion is made as practical as possible,
and is prevocational in nafure,

Foliowing is an outline of the worl,
as given in one school last year, which
illustrates the general type  of work
nndertaken :

Home Sauitation

1. Tmportance of fresh air.

2. Use of soap and cleansers of all
kinds.

tolerated.

3. Dust and its cffects,
4. Care of milk,

Home Decoration

1. Harmony of colors, walls, floors,
furniture.

2. Selection of furniture.

3. Arrangement of furniture.

Home Managenment

1. Planning of work.

2. Dish washing.

3. Table setting.

4. Sweeping and dusting.

In sewing muech siress is placed upon
the wmaking of common things that arc
nsed about cvery home, simple sewing
which every girl should know how 1o
do. These lessons inelnde the eXereIses
on the various stitehes, the making of
button holes, patching and  darning.

“When the children can accomplish the

exereises well, artieles suceh as aprons,
towels, dust caps, hem-stitehed hand-
kerchiefs, sheets, house dresses, | and
work aprons are made,

While at first thought it might seem
well nigh impossible for manital train-
g and domestie science to he tanught
with any degree of efficiency in the
raral schools, vet the work of these
demonstration schools, these lahorator-
ies, points conclusively to the faef that
these newer subjeets should constitute
avery vital' part of the instruetion.
These demonstration schools and the
work they are doing are simply another
mstance ol the awalkening along cdu-
cational lines, of whieh we have as vet
experienced only the heginning.

FOUR QUESTIONS ANSWERED

Question 1. What are the most fre-
‘quent causes of failure among inexperi-
enced  teachers of  the clementary
sehool? ,

- (a) Replies of City and Town su-
perintendents :
I Inability to discipline, 80%.

2. Lack of industry. 429

By JUCBROWN

3. hack ot scholarship. 289,

4. Teachers do not take work seri-
ously enough. 259

2 Use of Improper methods. 249%.

6. Poor judgment. 239%,.

7. Lack of matueity and knowledge
of people. 209,
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8. Do not appreciate the lack of
maturity of children. 18%.
9. Tnability to control temper. 16%.

10. Do not study their jobs suffi-
ciently. 15%.

11. Lack of sympathy with pupils.
14%.

12. Lack of ability to develop proper
sense of social responsibility among pu-
pils. 13%. .

13. Too many outside interests. 12%.

14. Lack energy and vitality. 10%.

15. Talk too mueh. 8%.

16. Ideals not “‘big’’ enough. 7%.

17. Lack of necessary social quali-
ties. 6%.

18. Lack of self-confidence. 5%.

19. Pessimistic. 4%.

20. Too self-centered. 2%.

(b) County superintendents add but
one item to the above list—Lack of the
ability or desire of teachers to adapt
themselves to the ecommunity—but they
place especial emphasis on numbers 1,
3,5,7,8,11,12 and 18 in the order men-
tioned. ‘

Question II. What are the most fre-
quent causes of failure among inexperi-
enced high-school teachers?

(a) Replies of city and town super-
intendents and high school principals:

1. Inability to diseipline. 48%.

2. Inability to adapt themselves to
school and class room problems. 42%.

3. Lack of scholarship. 40%.

4, TUse of college methods with im-
mature boys and girls. 38%.

5. Over estimate the ability of the
pupils. 32%.

6. Lecture too much. 25%.

7. Egotistical. 24%.

8. Lack of knowledge of adoles-

cence. 20%. _
9. Do not study their ‘“jobs’’ suffi-
ciently. 18%.

10. Too many outside interests. 15%.

11. Do not take their work seriously
enough. 14%. ,

12. Failure to get the pupils’ point
of view. 12%.

13. TFailure to relate class-room
work to out-of-school activities. 8%.

14. Disloyalty to fellow teachers
and to superiors in rank. 5%.

(b) The county superintendents did
not add any items to the above list.
They emphasized the first seven items in
the order as named.

Question ITL. (a). What are most no-
ticeable defects among normal school
graduates who become teachers?

1. Over-emphasis of methods. 54%.

9. Lack of academic knowledge.
46%.

3. Lack of ability to apply know-
ledge practically. 32%.

4. Lack of appreciation of necessity
for and ability to discipline. 30%.

5. Egotistical. 28%.

6. Do not easily change their atti-
tude. 26%.

7. Practice-teaching in the normal
schools is with small groups. Graduates
do mnot know how to handle large
groups. 24%.

8. Expect to be as good as the best
from the first. 20%.

9. Too idealistic. 18%.

10. Lack adequate knowledge of
child life. 17%.

11. Too little originality. 15%.

12. Too ignorant of professional

ethics. 12%.
13. Failure to co-operate with su-
periors. 10%.

14. Failure to adjust themselves and
their pupils to the community. 8%.

The county superintendents mention
all of the items included above and they
stress number 14 much more than do the
city superintendents.

Question III. (b). What are the
most noticeable defects among college
graduates who become teachers?

1. Failure to adjust their work to
the ability of the immature pupils. 62%.

2. Ignorance of the art of teaching.
52%. ’

3. Use of college methods with
high-school pupils. 48%.

4. Attempt to allow college free-
dom in diseipline. 40%.

5. Egotictical. Do not take sug-
gestions kindly. 35%.

6. Do not take their work seriously
enough. ,24%. ‘

7. Lack of systematic and well-
organized plans. 18%.
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8. Lack of tact. 12%.

9. Tend to isolate the theoretical
work. 8%,

10. Do not give sufficient encourage-
ment to the weaker pupils. 4%.

The county superintendents and the
city prineipals do not add other items.
They enumerate the above items in
practically the same order.

Question IV. What should be the
teacher’s attitude toward social life of
the community ¢

1. He should participate to the
Same extent as any other ecitizen, The
fact that he is a teacher should not
determine the amount of social activity.
48%.

2. He should be well poised ; neith-
er a drone nor a butterfly, 40%.

3. He should have a sincers and ac-
tive interest in all legitimate community
‘activities. 389%. :

4. He should enter into the social

life of the community and do his share.
35%. :

5. He should be a leader in com-
munity-betterment activities in small
towns and active in such movements in
the city. 189%.

6. His attitude should be one of co-
operation and tolerance, 16%. .

7. He shounld spend most of his time
in the community, 129,

8. He should study the community
and help in improvements if possible.
10%.

9. He should not be expected to
teach in Sunday School. 8%.

10. He should know his pupils and
Patrons socially. 6%. .

11. His attitude should be one of
co-operation and Sympathy, not dicta-
torial. 5%,

12. One superintendent  adviges
teachers to keep well out of the way of
social life,

——————

The Calf Path
(Published by request)

One day through the primeval wood,

A calf walked home,

as good calves should;

But made a trail all bent askew,
A crooked trail, as all calves do.

Since then two hundred years have fled,
And, T infer, the calf is dead,

But still he left behind his trail,

And thereby hangs my moral tale.

The trail was taken up next day

By a lonely dog that

passed that way .

And then a wise bell-wether sheep -
Pursued the trail o’er vale and steep,
And drew the flock behind him, too,
As good bell-wethers always do.

And from that day o’er hill and glade
Through those old woods a path was made;
And many men wound in and out

And dodgeq and turned and bent about
And uttered words of righteous wrath
Because ’twas such a crooked path,
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But still they followed—do not laugh—-
The first migrations of the calf,

And through this winding woodway stalked,
Because he wobbled when he walked.

This first path became a lane,

That bent and turned and turned again;
This erooked lane became a road,
‘Where many a poor horse with his load
Toiled on beneath the burning sun

And travelled full three miles in one.
And thus a century and a half

They trod in the footsteps of that calf.

Each day a hundred thousand rout
Followed the zig zag calf about;

And o’er his-crooked journey went
The traffic of a continent.

A hundred thousand men were led

By one calf, near three centuries dead;
For such a reverence is lent,

To well established precedent.

A moral lesson this might teach

Were I ordained and called to preach;
For men are prone to go it blind
Along the calf paths of the mind,
And work away from sun to sun

To do what other men have done.

They follow in the beaten track

And out, and in, and forth and back,
And still their devious course pursue
To keep the path that others do.

But how the wise old wood gods laugh
‘Who saw the first primeval path!

Ah! many things this tale might teach,
But I am not ordained to preach.

VOCATIONAL GUIDANCE AND GUIDERS

School boards and superintendents
who must deal with the problem of in-
troducing vocational guidance as a part
of their high school courses will be in-
terested in the views of William Haw-
ley Smith, well-known throughout the
country as an educator and lecturer.
Writing in the Industrial-Arts Maga-
zine, Mr. Smith says:

‘T believe it is next to impossible for
one to do good vocational guiding who
has not had practical experiences in
some of the varied callings of life.

““That is, I do not believe that it is
possible to become an efficient voca-
tional guider merely by studying the
theory of that art. Doubtless it is true
that measurements of the physical ex-
terior of a boy may tell something of
his capabilities. Doubtless it is true
that some conclusions can be reached

from ‘‘reactionary’’ times and various .
other phenomena that pertain to young

humanity. Doubtless the shape of a
person’s head may have somet.hmg to
do with what the person that lives un-
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der that head can perform; but it is
a question in my mind as to whether or
not it is possible to determine the range
of possibilities of any given individual,
merely by the shape of the head, or any
number of merely physical characteris-
ties. R

““To teachers . I should
like to say, without being too didactic,
if you undertake anything in the way
of vocational guidance for your pupils,
do not be too much in a hurry in the
advice that you give. Do not think
that the whole matter can be deter-
mined at a single sitting. Do not think
that, by merely looking a boy or girl
over, or measuring them with mere
physical apparatus, you can success-
tully map out their future careers. Do
not think that any single act, or failure
to act, will determine, in and of itself,
what the child ought or ought not to
do. My notion is that any vocational
guidance worthy the name can only be
given after a long study of the most
careful sort; after the most patient and
painstaking observation of the indi-
vidual to whom such direetion is given.
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““I believe most firmly in Voeational
Guidance. I believe there are many men
and’ women and, especially teachers,
who can become experts in such a pro-
fession or calling; but, with all their
theoretical and philosophical doings,
they must mingle common sense, and,
above all, love for the individual with
whom they are dealing. I do not be-
lieve it is possible for a eold and formal,
unemotional, loveless man or woman
ever to become a good voeational guid-
er.

‘“Take a genuine interest in any pupil
whom you may try to guide vocation-
ally; do your very best to find out their
native capabilities; note well the points
on which they are ‘‘born long’’ and
‘““born short,”” and head them in the
direction which their greatest native
strength indicates they can best move
out on. Whoever will do these things
can become a sueccessful educational
guider; whoever cannot do these things,
had better choose some other calling in
which he can honestly earn the money
he takes for the work he does.”’

The average teacher stops growing within a short period after achieving
fair success—three to five years being the ordinary limit fixed. The teacher
educated at a normal school is more likely to continue growing throughout the

entire career.—William T. Harris.

Book Review

Science and Art of Salesmanship
S. R. Hoover (MacMillan Co., 75¢)

There are books written for teachers,
for students, for merchants of various
kinds. This is a book for salesmen and
sales girls, and it is a book that every
young person .handling merchandise
should read. A girl in a department
store following the instructions given
would double her efficiency and her
happiness. If all salesmen followed
the precepts of this little volume the

customers would be more satsified and
would have fewer complaints. :

Cookery, Williams and Fisher (Mac-
Millan Co.). Admirably adapted for
school use. Nothing better is required.

Clothing and Health, Food and
Health (MacMillan Co.) These volumes
are of value for elementary school pu-
pils. They would serve as guides to
teachers, ’ « )
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School News

South-Central Association

The annual econvention of the South
Central Teachers’ Association will be
held in Baldur, October 19th and 20th.

Western Association

The Western Teachers’ Association
meets this year in Brandon on October
5th and 6th. Among the speakers are
Hon. Dr. Thornton, Messrs. A. S. Rose
and B. J. Hales; Miss C. Moore, Miss B.
Harkness, Miss Black, Miss Cuthbert-
son; Messrs. S. E. Lang, H. Melntosh,
W. B. Beer, Dr. M. S. Fraser.

North-western Association

The twenty-second annual convention
of the North Western Manitoba Teach-
ers’ Association will be held at Birtle,
October 5th and 6th, 1916.

The programme is as follows:

Registration, Billeting of -Delegates,
ete., Addresses of Welcome and Presi-
dent’s Address.

Story Telling to Primary Grades,
Miss Tinker, Russell. '

Arithmetic of Grades IV., V. and VI,
Mrs. Blaikie and Miss Lawson, Shoal
Lake.

Address on the Montessori System,
Tnspector J. Boyd Morrison, Hamiota.

Minimum Equipment for Rural
School, discussion by several teachers.

Social gathering in Town Hall.

Grammar, Jas. H. Plewes, Russell.

Address on ‘“Our Heritage,”’ Inspee-
tor F. H. Belton, Roblin. .

Business meeting.

Question drawer.

Address by Mr. W. R. Roberts, Dis-

trict Representative of Agricultural
Clollege.

Address by Dr. Fraser of the Publie
Health Department.

Teachers will purchase the regular
return fare tickets. Come prepared to
give as well as receive.

Mr. G. A. Robertson, Principal, Shoal
Liake School, President; Jas. H. Plewes,
Secretary, Russell.

Demonstration of Cooking

At the Normal School recently, Mr.
McLain gave a demonstration of the
Tdeal Steam Cooker. Nothing eould
have been more satisfactory. He placed
in the cooker five distinet articles of
food—custard, onions, tomatoes, corn,
and potatoes. The cooker was then
placed over a light fire. At the end of
less than an hour all the students gath-
ered to observe and taste. Everything
was cooked beautifully, and every vege-
table as well as the custard preserved
its own taste. Nor was there the slight-
est odor of cooking nntil the vegetables
were placed upon the table. The de-
monstration was made in order that stu-
dents might have first hand information
on the hot lunch question,

A Good Idea

Here now is a really good idea. The
pupils of the senior grades of the Bin-
scarth School have arranged with the
local newspaper, ‘‘The Binscarth Ex-
press,’’ to publish the ‘‘School Maga-
zine’? each week. The first issue is just
to hand and is excellent. The young
people have given three columns of ex-
cellent reading matter. There is no
doubt but that every parent will read
every word of the three columns. They
will think all the more of the school be-
cause of the bright articles by the child-
ren. Why not make this practice com-
mon in all our towns?
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The Houston Tutorial School

(JAMES HOUSTON, B.A., Principal)

CORRESPONDENCE DEPARTMENT
WHOLE OR PART COURSES IN VARIOUS SUBJECTS FOR MATRICULATION,
TEACHERS' CERTIFICATES, ETC.
SOLUTIONS OF PROBLEMS IN ARITHMETIC, ALGEBRA, GEOMETRY,
2 TRIGONOMETRY, PHYSICS, ETC.
LET US KNOW YOUR NEEDS AND WE WILL QUOTE YOU TERMS

398 VICTOR STREET, WINNIPEG

Telephone Sherbrooke 440

Established 1906

R.LAWSON & CO.

Insurance and Financial Agents

101 Farmer Building WINNIPEG

C. H. Enderton & Co.

Real Estate Investments
Mortgage Loans
Fire Insurance
228 Portage Ave. Winnipeg

Phones: Main 4138-4139.

ALLAN, KILLAM & McKAY

INSURANCE

BONDS
AND

MORTGAGE LOANS

WINNIPEG = . MAN.

DAY, MARTIN & PETTIGREW
INSURANCE AGENCY

Insurance, Loans and
Investments

300 Sterling Bank Bldg.

Ryan Agency, Limited

FIRE - ACCIDENT - LIABILITY

INSURANCE
Fidelity Bonds

603-606 Confederation Life Bldg.

WINNIPEG, MAN,

Phone M. 6138

BRYDGES & WAUGH, LTD.

KEEWAYDEN BLOCK, PORTACE AVE. EAST
FIRE

Atlas Assurance Co. Calumet Insurance Co.
Commercial Union Assarance Co.
Guardian Assurance Co.
ACCIDENT
Canada Accident Assurance Co.

Guardian Accident and Guarantee Co.
PLATE GLASS
Canada Accident Assurance Co.

Guardian Accident and Guarantee Co.

Agr ts of Sale Purct d Real Estate

PHONES M. 5004 and M. 5006

Change of Address

Advise us promptly of any change in your mailing
address. In notifying us of your new address, we
would appreciate being advised of the name of the

teacher succeeding you.

WESTERN SCHOOL JOURNAL CO.

Kindly mention the Waestern School Journal when writing to Advertisers.

WINNIPEG §
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HENDRY’S

School Supplies
Scientific Apparatus
Kindergarten Materials
Art Materials and Pictures

Ask for catalog on whichever
of these lines interest you

The GEO. M. HENDRY CO., Limited

Educational Equipment - 215-219 Victoria Street, Toronto, Ont.

And mark this 5 S
—Jyouare not i
asked to pay SR

extra for this

NOTE THE NEW ”

Sanitary Standard

— of the —

PRESTON

great im-
provement.

DESK |

This is the most important innovation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style. It
places the Preston Desk on an equality with any sanitary school desk made, with the added

advantage of considerably lower price.. Write us, stating your requirements and we will L
gladly furnish a quotation,

The Canadian Office and School Furniture Co., Ltd. - Preston, Ont.
. e

Kindly mention the Western School Journal when writing to Advertisers.




