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Having at once taken up the duties for which
he had diligently prepared himself, within a year or
two we find Mr. Stephen appointed Head Master of

the McGill Model School, where he acquitted himself
well. But he had decided to devote his

energy to the teaching of elocution, and,

to the regret of all concerned, insisted

acceptance of his resignation.

After two years spent in study and travel
abroad, establishing his reputation, he was appoint—
ed Professor of Oratory in the Western University
of Pennsylvania, being at the same time Instructor
in Elocution in the Park Institute, in three theo-
logical seminaries and periodically in the Pratt
Institute, Brooklyn, and in the New York Conservatory
of Music.

These positions he
quest of the several authorities of ti McGill Uni-
versity, the McGill Normal School and the High School
of Montreal, largely on the initiative of the late
Vice Chancellor and Principal of McGill University,
S8ir William Dawson, and Professor Stephen entered upon
that course of elocutionary instruction to which the
institutions just named and others of no minor imp-
ortance have been for many Years indebted.

—Continued on other page—
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8ir Arthur ¥W.

Principal, McGill University,

Dear Sir Arthur Currie,

I was naturally gratified to learn through
you have snnounced negotistions now under way f
Public¢ Spesking.

To furnish strengthening evidence of the

a course, I have taken the liberty of asking tw

the Press

s

or & Chsair

utility of

0o or three

men in the Profession to write you briefly on the matter,

Trusting that an early asrrangement may be

Yours respectfully,
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Sherbrooke St. West,
ontreal, June 16th,1921

TO WHOM IT

I have much pleasure in writing a few lines of
appreciation of Professor John P, Stephen as a teacher of
Elocution because I have known him for meny years, and
have heard him spoken of in terms of high regard not
only by his teacher, John Andrew, and by Dr. Robins,
whose opinion should carry much weight, but also--
and this is an esentiel point-«by those whom he hsas
taught..«« He does not aim at stagey and stilted
effects. He treats his subject in a large and natural
manner and avoids the artificisl and pestiferous thing
known as declamation.

The only way to produce good speaking and good
reading~eabove all, good reading-~is to awaken genuine
feeling in & student and to encourage the faculty of
thoughtful personal interpretetion and not the ability
to express formal and sham emotion. That is what
Professor Stephen honestly and earnestly sets himself
to do. And I may add that I speak on this subject of
Elocution from much prsctice and experience.

Let me add, further, that if the English spoken
in Canada is to be saved from utter vulgarity and .
debasement, in public and equally in private utterance
(and it is,in fact, deteriorating rapidly) some definite
and decided steps will have to be taken by those in a
position to counteract the evil. What Henry James
said in & scathing address on English speech delivered
to the women of & leading American college--Vassar or
Bryn Mawr, I forget at the moment which--should be
taken to heart by every one who thinks his own personal
quality and his noble linguistic heritage matters of
importance.

(Signed) Chas. E. loyse,
Vice Principal Emeritus of McGill University
and Molson Professor Emeritus of the
English Language and Literature.
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He S« Van Scoyoc, Esqg.,
Montreal Publicity Association,
248 St. James Street,

dontreal.

Dear ¥r., Van Scoyoc:-

We have given some further
consideration - t0 the provision of a course which

would bde suitable for advertising men and have
had one or two meetings on the subject. It is for
this reason that your letter of February 22nd has
not been replied to at an earlier date.

Of course, it need hardly be
sald that the University is anxious to render any
possible service to the business community and ‘in
special to provide instruction which may help to
raise the general standards of a calling. There
are two aspects from which we must look at the
provision and arrangement of such courses,- (first,
what may be called the cultural point of view, and
second, the purely technical one. In all university
education the former is, of course, the principal one.
Even, for example, in the Paculty of Applied Science
our primary endeavour is to turn out graduates with
a sound general knowledge of engineering, much
purely technical detail he must learn later.

The same comaiderations apply to
extension courses. The principal aim of the uni-
versity in supplying any extension course is to
improve the general background of the student,
not to give him detailed techaical instruction.
Furthermore, although the point is a less important
one, it womld be quite impossible to aim at providing
a special training for a very large number of




H.S.,Van Scoyoc ,Esge

businesses. You can easily see that the calls on
both staff and space would be excessive,

In view of these considerations
it does not seem that it would be possible for the
Univers ity to offer a technical course aldbng the
lines which you suggest. The staff is not equipped
for it and it is not, as you will see, entirely in
line with our aims.

By way, however, of making a
constructive proposal I should like to suggest
that the most valuable contridbution we could offer
would be some general instruction im DBusiness
Psychology and Business English. We can provide
courses of about thirty lectures in each of these
subjects at which we would welcome members of your
association. You might think it wise to combine
this with a course given under your own arrangements
on the subjects outlined in your letter of February
22nd.

Rl
h be very glad to discuss the
matter with you ¢ time.

Principal.




ONTREAL
PUBLICITY
ASSOCIATION L_z====

February 22nd.

SO0 wWel
themselves o )
Further, many firms who have not, in the past,
advertising much thought, are today appointing
sole duty it is to conceive and carry out advertisir
campaigns. Also; the press of this City employ many
in their advertising departments who, possessing some
technical information by reason of their environment,
8till lack great essentials of advertising education.
It can be surmised also that the general public will
also avail themselves of such a class. As & case in 1
last year the Y.M.C.A. had 12 students in their advert:
course: this year they have 19.

As to the lecturers. The rank of the
Montreal Fublicity Association contain not a few men
who are recognised leaders in their vparticular field
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McGILL UNIVERSITY

MONTREAL
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I am re-enclosing Mr. Howard

.‘31’181 .




CODE : BENTLEYS 'COMPLETE PHRASE"

RECKITTS

(OVER SEA) LIMITED,

SELLING ORGANIZATION FOR

THE NUGGET POLISH CO.
LIMITED

1000 #BE AMHERST ST.. MONTREAL

INYOUR REPLY PLEASE REFER TO

(@)
NS November 25th, 1926,

The Principal,
McGill University,
Montreal, P.Qe.

Dear Sir,

Will you please advise me if you offer amy course in
Journalism, The University of Toronto have such a course, and they
also have a special short course which is given under the auspices
of the Sigma Delta Chi fraternity, and I was wondering whether you
have anything of this nature to offer,

Thanking you in advance for any information which you can give
me,

I remain,
Yours faithfully,




McGILL UNIVERSITY

MONTREAL
FACULTY OF ARTS
OFFICE OF THE DEAN

December let

Mr. L. R. Howard,
The Iugget Polish
1000 Amherst St.,
Montreal.

and now wish to reply s ‘ollow No course of study for

the practical trasining of journalists is offered &t present
at MeGill University. The foundation of :a& - Department or
Cheir in Journalism has, however, been discussed recently

by some interested parties, both within end without the

’ 1 th
University, and & Depertment may possibly be set up in the
future, if sufficient funds can be found.

interested, however, who think

course for an intending journalist is &

scholarly course of study in such subjects &8s Englieh Composition,
English Literature, History, Politics and Economics, and that
the tecnique and practice of newspaper reporting and editing
cen be best learned by sctual experience. After all,s& University
cennot equip any student fully for the practice of any profession.

The best that it can do is to carefully p Y3 the student to

begin his practice, with the hope of a lerger future success.
I, myself, should welcome the foundation of .& - Chair in MeGill
College devoted to a special study of methods of Journalism,

and I em also inclined to think thet most of
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The Freshman Enters The

Field of Knowledge

GEORGE B. CUTTEN
President of Colgate University

HAT should a college freshman study? It

; —x / is not an idle question. What the man
studies in his first year will influence the

work of all his college course. He must begin right
or he is likely to end wrong. “Well begun is half
done” is a good motto both for college curriculum

makers and for college students.

COLGATE PAPERS No. 1




Faculties have in recent years become acutely con-
scious of the importance of the first year of the col-
lege course, even if students have not. In consequence,
there has been a great deal of tinkering with the fresh-
man curriculum. Here at Colgate we have been as
dissatisfied as anyone with this aspect of the college
situation—so much so that we finally decided to grasp
“this sorry scheme of things entire,” and remould it.
How have we done this?

E have created five survey courses, which every

freshman is required to take. These five courses
occupy two-thirds of his class-room time; the other
third is used as seems best in his individual case.

The student in his first year is given airplane views
of (1) the field of the physical sciences, (2) the field
of the biological sciences, (3) the field of the social
sciences, (4 ) the field of philosophy and religion, and
(5) the field of the fine arts. The analogy of the air-
plane is exact. The view of each field is rapid; it
reaches to wide horizons; it ignores details in favor of
the general lay of the land.

HEN the freshman has completed his survey
Wcourse in the physical sciences, he knows what
physics and chemistry, geology and astronomy are, and
how each of them concerns itself with the problem of




the material make-up of the world—and the universe
—in which we live.

The survey course in the biological sciences gives
him an airplane view of living matter, beginning with
the protoplasm of the smallest living organism and
ending with the mind of man. He gains a conception
of unity and orderly development in the processes of
life. He comes to have a realization of the different
aspects which life assumes upon the earth.

N the social science survey course the freshman
moves rapidly over the regions occupied by gov-
ernment, economics, sociology, education, and history
—the sciences that deal with man’s adjustment to the
conditions of life in civilized society.

The philosophy and religion survey course gives the
freshman a picture, in broad sweeping outlines, of
what the world’s philosophers and religious teachers
have thought about the universe and man’s relation to
it. It attempts to make clear to him that both religion
and philosophy have had tremendous influences on the
life of mankind, that scientific explanations are not
ultimate explanations, that the great personalities in
thought and teaching have sought for reality in terms
of the immaterial, the timeless, and the spiritual.

The purpose of the survey course in fine arts is to
introduce the student to the appreciation of those
forms of expression which have beauty as their dis-




tinguishing characteristic. The course deals with
painting, sculpture, architecture, music, and literature.

HE survey courses show the freshman what there
Tis to know. Through them he discovers that
knowledge 1s not made up of a multitude of unrelated
subjects — history, chemistry, economics, religion,
psychology, literature, and so on through the pages
of the college catalogue—but is composed of a few
broad fields, each with a unity of its own. When he
looks over all of these fields, side by side, two things
happen to him. In the first place, he comes to realize
what the domain of human knowledge, as represented
in the college curriculum, has to offer him. In the sec-
ond, it begins to dawn upon him where his own prin-
cipal interest lies—what he wants chiefly to study in
college, and at what he would like to use his knowl-
edge when he gets out into the world. This last is the
really important happening, for college is either a
preparation for life, or it is nothing. But it cannot be
brought about without the first. Unless a student is
shown in his first year what there is to know, how can
he decide what he wants to learn during his later col-
lege years and to use thereafter?

Under the plan which we are carrying out at Col-
gate, it is essential that the student should make up his
mind before the end of his first year what he wants to
focus his efforts on during the rest of his course. Be-




fore he enters his sophomore year, we ask him to
select, as his field of concentration for the rest of his
course, one of the Schools into which the College is
divided. We do not let him, as the years go by,
wander footloose as the fancy strikes him. He must
commit himself to a single field, so far as his main
efforts go, becoming a student of the physical sciences,
of the biological sciences, of the social sciences, of the
fine arts, of philosophy and religion, or of language,
as his interest and his ability may indicate.

This aspect of our procedure at Colgate will be set
forth fully in another paper. It is referred to here
only because it constitutes a great part of the reason
for being of the survey courses.

HIs is the third year for two of our survey courses,
Tthe second for one of them, and the first year for
the remaining two. In developing them, we have
found out the importance of having them carried on
in small groups, where intimate, informal discussion
is possible, rather than in large lecture sections or rec-
itation divisions. College students should be encour-
aged—not to say taught—to think. Making them
talk is a surer way to make them think than making
them listen—or making them “recite.” Hence our
insistence upon the small discussion groups in the sur-
Vey courses.

We find ourselves justified by experience. The stu-




dents like the group method better than the old way.
Members of one class which had been taking a survey
course—103 in number—were asked whether they
preferred the lecture or the group discussion method.
Ninety-five of them voted for the group method, only
eight for the lecture way. This preference is strong
evidence of the interest aroused by the courses. Young
men would not choose to sit in small groups and dis-
cuss something which bored them. They would rather
be bored at long range without effort on their part.

E found out other interesting things by ques-
Wtioning the students. We asked them if the
survey course was “a good idea.” Five out of six said
it was. We asked if the course—it was in the social
sciences—had stimulated their interest in any aspect
of social phenomena. Three out of four said that it
had. We asked if the course had aided them in select-
ing courses in the various social science departments.
Seven out of ten said that they had been aided by it.
In putting these questions we convinced the students
that perfect anonymity would be preserved and that
there would be no possibility of connecting any set of
answers with the author of them. It is fair to presume,
therefore, that they answered frankly and fearlessly.

The testimony of the faculty members who give
the survey courses is to the same effect. They find the
freshmen in the discussion groups interested and alive,



entering actively into discussion, questioning, and de-
bate.

HE interest which the freshmen show in the sur-
Tvey courses—in fact I think we might truthfully
say their enthusiasm for them—is no more than we
expected. A student enters college with eager antici-
pations of the new studies, the new environment, and
the new methods which he believes are before him.
If, as so generally happened in the past, he finds when
he enters the freshman year little less than a continu-
ation of his high school work—a little more French, a
little more English, a little more mathematics and his-
tory and science—his expectations are dashed and his
enthusiasm rapidly wanes. But when, under the new
plan, we introduce the student to a broader field of
knowledge, to a new way of looking at studies, not as
single subjects but as parts of a general whole, and
to a more intimate and personal method of approach-
ing those studies, he finds that his hopes are being
realized. College becomes no mere continuation of
preparatory school, but a new experience justifying his
anticipation and his interest.

E did not invent the survey course idea at Col-

c" gate. A score or more of other colleges have
experimented with it. But Colgate is the first to carry
the idea to its logical conclusion. Our five courses,




spreading over the whole domain of human knowl-
edge, and required of all freshmen, constitute a new
departure in college education.

Others have undertaken to survey a single field, or
at most two. Some have made the courses elective or
have made them available for selected groups. But
we at Colgate have two very definite convictions about
the survey courses. In the first place, if the new-
comer to college is to explore the domain of knowl-
edge, in order to plan his journey through it, he must
explore every section of it. And in the second, if it is
good for one freshman to be given the chance to find

his bearings in the field of knowledge it is good
for all.

SURVEY courses are not old-established institutions

in America. The oldest of them began hardly
more than ten years ago. Most of them are much
younger. Colgate, after studying closely and critically
the experience of other institutions, has adopted the
program which it believes most likely to solve success-

fully at least one aspect of the vexing problem of the
freshman year.
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Ever yours faithfully,

Principal,




