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The Sarth Fas Grown Old.
Q..

3/19 earth has grown old with its burden of care,
Rut at Christmas it ahways is young ;

The heart of the jewel burns lustrous and fair,

Rnd its soul full of music breaks forth on the air,
When the song of the angels is sung.

9t is coming, eld earth, it is coming to-night!
Cn the snowilakes that cover the sed
The feet of the Christ-Child fell gentle and white,
Rnd the voice of the Christ-Child tells out with delight
That mankind are the ehildren of Sod.

The feet of the kumblest may walk in the field
Where the feet of the holiest have irod,

This, this is the marvel 10 mortals revealed

When the silvery trumpets of Christmas have pealed,

That mankind are the children of Sod.
— Phillips Brooks.
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ART EDUCATION.

Jessie P. Semple. Supervisor of Drawing. Toronto.

Much has been said aad written about the * New Education ' and there are
still doubters as to its advantages. Art education in our schools cau, perhaps,
show the tendency of the movement better than any other individual subject.
Its results are visible and represent powers immediately useful as means of
expression and far reachiug in their influence on life and character.

Modern educators aim at developing the self-hood of the child. This self-
hood is developed mainly through the exercise of the imagination. We must
realize that controlled imagination is al the foundation of all progress. Plan-
ning is the imaging of what is to be. Executive ability is dwarfed by lack of
encouragement or opportunity to carry out self-made plans and & dreamer not a
doer is the result. The growth of the individual, or rather, the growth of the
self-hood of the individual, may be measured by the actions resulting from these
self-made plans.

We all know what drawing in the old days meant ;—exawples set in books
and laboriously copied with whatever degree of accuracy the pupils could
acquire. Drawing from the object was rarely practised and when it was wost
uninteresting things were presented. What child yearned to represent wooden
vases, waterpails, kitchen tables and chairs ? Vet these were the things most
frequently used. In the senior classes geometry and perspective were taught
but the pupils did not discover rules through their own observation. Drawing
courses were planned to enable the pupils to attain mechanical accuracy in cach
step of the work as it progressed. Little or no attention was given to the devel-
opment of good taste. Even the size and placing of a drawing on a page
depended more on chance or convenience than ou any prearranged plan to
secure beauty of composition.

All this is changed. It was our knowledge of the child that led to the
change and the change has led to 2 still greater knoswledge of the child. Who
can measure the amount of knowledge a child has through observation before
coming to school at all? And yet he was not presented with eye problems
systematically arranged. His enviroament was full of new things, which he
unconsciously compared and individualized. It was his interest, cither through
liking or aversion, that impelled him. We are still in the early stages of the
movement ; but, already, its influence is seen and felt. Interest in a subject is
a mcasure of its imiportance as an educational factor. We learn through our
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interests. No subject on the curriculim is now better liked by the pupils than
drawing. Itis a pleasure not a task. not something learned to-day to be forgot-
ten to-morrow but a gradual growth of power ready for use at any time. Test
the result of interest even on mechanical accuracy. Let one half of a junior
class draw circles and the other half bicycies—or better still anything they like
having wheels—girls might like to draw doll-carriages. Which will be better
drawn, the circle or the rim of the wheel ? And yet according to old systems
there would have been many weary tasks between the drawing of the circle and
that of the bicycle. Of course the drawing of the wheel may be very inaccurate
but greater accuracy will come with increased power of observation.

Modern drawing courses are arrangéd to train the pupils in observation,
imagination, expression and good taste. Books are planned so that the three
divisions of the work itself—representation, decoration and construction—are
closely interrelated. The thoughtful teacher, however, will realize that the
work cannot always be taken page by page as it is planned in books. Seasons
and opportunities must modify this general plau. For example, grasses, sedges,
fruits, leaves, etc., belong naturally to the fall; inodels, objects, historic
ornament and constructive work to the winter ; while the first peeping bud of
the pussy-willow will call the children back to nature work again. Designing,
too, is best taught when nature is most profuse in supplying motives.

A cursory examination of an exhibition of pupils’ work will discover
evidences of increasing power as the work advances from the primary 1o senior
grades but may not discover the underlying system that has developed that
power. A little child in the first primary grade has drawn a drum or a toy pail,
while a pupil in one of the upper grades has drawn a tumbler containing water,
surely the principles of drawing are the same in both. Certainly, but the little
child has'drawn just as he saw the object without knowing that principles exist,
while the older pupil has drawn with a full knowledge that principles do exist
because he has discovered them for himself gradually on his way up from the
primary grade. His observation has grown and he sees more accurately.

Liet us see how the power of observation is gradually developed. We draw
from nature in the fall and she furnishes us with beautiful examples of graceful
curvature, sturdy growth and delightful color ; giving us rich motives for com-
position and design. This might lead to vagueness, as inaccuracies in drawing
may readily be confused with accidents of growth: but with the coming of
wiater we leave nature work for the drawing of the more mechanically accurate
models and manufactured objects; consequently we return to nature drawing
in the spring with observation trained to more accuracy and our results are
better. Again, a junior class is required to draw from some interesting cubical
object. If the pupils discover that the upper surface of the object appears
narrower than it really is, even though their ideas of the proportions may be
far from correct, they have made a start in observation. Iu a higher grade a
similar object is presented and they discover, by holding the pencil in a vertical
position between them aud the object that the receding, horizontal edges ot the
object converge, though they may not rightly estimate the amount of converg-
ence. Later they discover that these edges converge towards a point on a level
with tlhie eye, and finally, by the use of pencil-measurement. they accurately
guage the amount of foreshortening and convergence.

Some pupils fall into the habit of drawing preconceived ideas of the 'objccts
prescated rather than what they really see.  Quick sKetches of the object,
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.
placed at various heights and in-different positions, will overcome this habit and
the effort to express what they see will lead to clearer seeing.

Imagination is trained in all departments of the work. Planning the size
and placing of a drawing on a page is seeing it there in imagination and the
carrying out of even this planning trains executive ability. Much is lost when
a teacher tells a pupil how a drawing should be placed even though the result on
paper may be better., We are training for the development of the child not for
the result on paper.

Imaginative drawing itself has its stages of growth, that largely depend on
the development of the pupils along other lines. In order to express thoughts
and feelings they imnust first think and feel. Accuracy of expression will
increase as imaging power is strengthened by object and memory drawing.
INustrative drawings should not be looked upon as mere y interesting or amus-
ing in themselves. They are guide posts showing the way the pupils are going
and should be to us a criticism of our own teaching as well as an indication of
the progress of the pupils.

Expression in its narrower application means the same thing in drawing
that it does in speech or music. Tone and emphasis, principality and subordi-
nation are akin in all. The pupils of to-day know that the hard mechanical
quality of line, so common in the old style of drawing, may express strength
but it is not strength it is power to control that strengih that is needed, and,
therefore, he strives to acquire facility in drawiang, at will, a soft gray lineor a
heavier one, having learned that texture and emphasis, principality and sub-
ordination are expressed by quality of line.

But observation, imagination and expression are not all the powers devel-
oped by art education. Training in good taste is even of greater importance
than any of these. Good taste is the ‘ hall-mark’ of culture. Go into the
homes of our land and note the evidences of bad taste. Certainly these vvid-
ences are neither so many nor so marked as they were twenty years ago.
Fashion and not beauty still rules, but good taste is gradually bringing these
nearer together. We know the influence of enviroument. It will mean much if
our pupils are trained to appreciate the difference between the beautiful and the
commmonplace. Conscious appreciation of beauty has an uplifiing power in the
development of character. Art begins in selection, so from the very beginning
this should be a prominent feature in the work. The pupils should, as far as
possible, select the objects to be drawn. Conmmon way-side things are, to them,
no longer weeds. The drawing and coloring of grasses, sedges and all the
many wild flowers lead them to see beauty in common things. Not only does
the interest in the work lead to better expression but the search for objects to
draw enlarges their field of interests enriching life itself. When the objects
have been selected they must be placed in beantiful positions aud, finally, the
drawing must be composed or arranged on the paper, so that taste, good or bad,
is expressed in the result. The tendency of the pupils is to give greater atten-
tion to observation and expression, in order that the beauty of the whole, as
they conceive it, is not marred.

In the group work, objects must bc selected that are naturally associated
with one another.” Harmony of form is as imiportant as harmony of color. This
work will probably have its effect in b'uushmg incongruous arrangements of
things in both school and home.
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Much interest is added to the work by the use of color especially in nature
work and in design, the one naturally leading to the other. Color scales.are
made from the colors found in leaves, Aowers, insects, shells, etc., and color
harmonies are selected from these scales and used in design. Color perception
and feeling for harmonies grow with surprising rapidity under favorable condi-
tions. Schocl rooms have become more inviting, ordinary necessary things are
kept more tidy, blackboards no longer offend with glaring contrasts of color,
flower vases are not improvised from broken jugs or discarded bottles. The
arrangement of the flowers is the work of dainty little fingers that lovingly
render their services. The children are interested in their school rooms and
consequently more interested in the work done there.

The influence of this art spirit has been carried forth by the children, and
has been one of the priucipal incentives in the establishment of school Art
Leagues, home and school working together on this common ground for the
good of both.

Picture study should be a department of the work. Reproductions of
masterpieces of art are so cheap and so easily obtained that few classes need be
without them, indeed, some of the drawing books obtain such reproductions.
These pictures should stand in the same relationship to art study that classics
in literature do to the study of language.

In the general division of the work construction drawing is one of the
departments, It must not be thought because the work here is necessarily
mechanical, that there is small chance for growth of imagination or good taste.
"This work is definifely imaginative. Working drawings must definitely fore-
show the article planned or they are of no use. Constructive desiga, too, is
inventive and inventions are first imagined.

Good taste is developed not only in the size and placing of the drawing on
the paper but also in the mind’s pieture of the finished result. The same prin-
ciples—harmony of line, proportion and space relations——underlie both the
designing of the commonest kitchen utensil and the masterpiece of a great
artist and so though construction drawing is very different, nothing learned in
the other departments of art work is lost in this, and the whole three—represent-
ation, decoration and construction—round out the thought containedin ‘‘ Art
Education.”

A PLEA FOR THE TEACHING OF CIVICS.
By W. N. Finlay, B. A. Brandon,

Much attention is being given in these days to inculcating in the child
the spirit of patriotism, love of country and devotion to the flag ; and it is well. Buy
before our efforts along these lines can be permanently successful we must have given
to the child some definite idea of his *‘country,” of what it stands for. and what it
" really means to him, of what the flag typifies and what duties belong to every citizeu.

- In order that ideas of authority, obedience, law, etc., may be expanded ang clarified
I would teach “Civics,”” or the principles of civil government in our public Schools—
As the real work in any school is the formation of character, fitting pupils for the
business and struggles of life in such a manner that they may become useful members
of society. I wouldteach those principles and habiws that will secure individual
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welfart and promote the well-being of others. Especially is there a necessity as it ap-
pears to me, for the iuculcation of the idea of service to one’s country—that one lives
to aid the country that has done so much for him. Special pains need be taken tq
show how everyoue is constantly receiving sowething from the state and that he
therefore is always debtor to the state. The true meaning of taxes-should be set
forth in such a way that everyone conld understand that they were simply one of the
ways in which a person’s indebtedness to the state may be discharged, that jury duty
and military service are other meauns for doing the same thing ; that even the holding
of office is primarily a rendering-of-service to the state and not as it is so often deem-
ed, an opportunity to get something from the state.

Now if we could begin in the higher grades of the public school a course of instruc.
tion largely devoted to asimple presentation of method of the organization of our
government, the duties of the various offices, what constitutes the life of the state
and how that life is sustained, also what each one owes to the government, I believe
seed would be sown which would spring up and bear fruit many fold in a purer ex-
ercise of the powers and duties of citizenship. It is certain that the relationship
of the individual to the state would come to be more clearly and accurately defined ;
that the motion of ‘‘giving to” the state would largely supersede that of getting from
the state.

1n Civics as in other studies it is desirable to pass from the simple to the complex,
from the concrete to the abstract, from what is near and of immediate concern to
what is distant and of remote concern, We should begin with such forms and germs
of government as are closest at hand. It is profitable to study government as illus.
trated in the family, in theschool and inany other enterprise that requires leader-
ship and concert of action. A good teacher can draw analogies between the law of
the family, the social unit, thus leading up to the law of the land.

From the very sports of boys and girls, primary ideas about government can
be developed ; for example—question the boys about their football team. Is there
any kind of leadership? Where does the right to control it come from? Why
should there be any control ? How was the captain chosen ? Hasany boy a right
to the position ? How are the running expenses provided for ? 1s there any disagree-
ment on the best methods of running the club ? etc. Here we have the ideas of
the source, nature and object of government, of taxation, political parties, etc.

It is surely possible to teach children before they leave the public school the differ-
ence between *‘public spirit” and “‘party’’ spirit, and the relation which citizens in a
{ree country bear to the government—municipal, provincial and federal ; that govern-
ment in these three forms is at once the master and the servant of the people. As
our master it must be obeyed, even though we may not believe all the laws of the
land to be wise and just, but so long as they are laws we must respect and obey
them. As our servants the municipal, provincial and federal governmentt must b
watched and checked ; unjust laws must be opposed by all legitimate means, unworthy
members of the city council, local legislature,etc, should be replaced by better men.
The reciprocal rights and duties of the governing and governed should be taught—
pupils should be imbued with the spirit of good citizenship.

Letit be earnestly impressed upon every scholar's mind that he is a citizen—every
boy, every girl is a citizen~—good citizenship begins when manly boyhood and woman.
1y girlhood begins, ; it is not simply voting right, it is doing right whether one is a
man or woman, boy or girl, in and toward all institutions that make up society.
Theschool is an arena for the exercise of good citizenship, the playground is another
The boy should be taught that he is in the thick of life now, that there are relatively
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as serious prdblcms for his youth as he is likely to have for his manhood ; that he is
in duty hound to contribute to public opinion now in ways that shall tax his young
strengthas severcly as bis maturer strength is likely to be taxed in a grander field;
that if he is ever to show the virility and graces of high citizenship the beginning
must be made now. Let us call it “Training in Citizenship" not -‘Training for Citi-
zenship” and if *“Training in Citizenship’’ should he not know something of the laws
and government under which he must act?

The study of civics, while it has something in common with history, has in a cer-
tain way a marked advantage over it ; for history belongs to the past but civics to
the present, the former deals with the remote the latter with the near, the issnes of
the one are dead, of the other living, history is made and done, civies is history in
the making, you go to books for the one, yon find the other at every turn.

As the object of this study is to give the children a knowledge of the laws by which
they are governed, and while I amn aware that this work is partly done in the history
classes yet I think the introduction of civil government into ourschools as a specific
study would he advisable. The factthat comparatively so few of our young citizens
approach the ballot box intelligently is a constant manace to our institutions, and
the control of the government gravitates out of the hands of the people, where it be-
longs, into the hands of professional politicians. Let the coming voters be taught
how our officers are elected, who are eligible, how our laws are made, who execute
them and who decide disputed questions.

Brandon, Nov. 25. i9or

SCHOOL: LIBRARIES.

By P. D. Harrils, B. A., Selkirk, Manitoba.
(Oonunueqrrom last issue).

In an article in the February, 1899, number of ‘“Sckool and Home Educa-
tion,”” Supt. Van Petteu, of Bloomington, Illinois, has an article on “The
Selection and Adaptation of Literature for School Children of the Primary
Grades.” In this he quotes a German authority by the name of Wilmange, on
the requisites of literature snitable to children, and especially to young children.
They are as follows :—

(1) Let it be traly child-like—that is, both simple and full of fancy. (2) Let
it form morals in the sense that it introduces persons and matters which, while
simple and lively, call out a moral judgment of approval or disapproval. (3) Let
it be instructive and lead to thoughtful discussion of society and nature. (4) Let
it be of permanent value, inviting perpetually to re-perusal. (5) Let it be a
connected whole, so as to work a deeper influence and become the source of a
many-sided interest.”

Even maturk human beings like simplicity. The business man wants the
simplest and speediest method of keeping accounts; the mechanic endeavors to
secure the simplest device possible for the production of the desired work; the
mathematician constantly aims at clearness and simplicity in the solution of his
problems. If then, mature persons so much desire simplicity, how much mare
is it suitable to the minds of children.

It does not need a very shrewd observer to note how prominent is the place
of imagination in their lives, the little girl looking on her rag doll as the most
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10v'ely baby in the world ; the boy’s stick taking for him the place of a horse, or
his blocks representing a whole train of cars, are all evidences of the power of
imagination in child life. Is this wonderful faculty to be neglected? Is this
heaven-bestowed power to be treated as though it were not only useless but
positively hurtful? When appeals to the childish fancy can give such keen
pleasure, that teacher stands in his own light who will cut his pupils off from its
enjoyment. Fairy stories, stories of adventure, stories dealing with nature in
a fanciful way, will furnish good food for the imagination. With regard to the
moral side of children’s reading, we would say that the nature study literature
should be of such a kind that it will cultivate a reverence for all things created,
and indirectly, a reverence for the great Creator of all. Then the history and
biography should so set forth human actions that the child will instinctively
pass his condemnation upon the evil and commend the good.

That picture to which we can turn again and again and still find interesting,
is the one that will most strongly influence our lives. So, the book that we lay
down, feeling that we.would like to rcad a second time, is altogether likely worth
reading again; and the reading and re-reading of books of merit, must have
powerful influence in moulding character. We hear and read the story of the
life of Christ over and over again, and do not weary of it. Instead of that it
becomes constantly more marvellous; we see his nobility, gentleness, love and
self-sacrifice, as we never saw them before, and each fresh perusal is likely to
enkindle a new enthusiasm. Children’s reading should be such that it wonid
bear the strain of being read several times, so that it will make the most lasting
impression. -

Of the fifth requisite we shall undertake an interpretation. By the term *‘a
whole,” we understand something that is complete and independent, capable of
being understood wlth little or no reference to matter outside of itself. Such a
whole we would call the stories of Perseus, Horatius, Rip van Winkle, The Ugly
Duckling, the Adventures of Sinbad the Sailor, and the Horse with the Golden
Shoes. How much reference to outside sources does the story of Perseus need
to make it intelligible ? Very-little if any. It may be very interesting to know
how it was that Atlas came to have the labor of upholding the heavens, or
where the messenger of the gods got his winged sandals, but these things are
not atall necessary to the understauding of the story, or to the learning of the
lessons contained in it. If, in that story, a pupil does not see a typical picture
of a human life, a being struggling towards something better and showing
unwavering faith, unfaltering perseverance, genuine sclf-sacrifice, calm courage
in danger and difficulty, firm resistance of insidious temptation, and obtaining
final reward for valiant endeavor, he misses the main thought of the story.
F'rom its bearing on the conduct of his life, we think such a literary whole can
be said to be a source of a many-sided interest.

Books written by children, or by older persons writing down to the level of
children, are to be avoided. A book for a boy or a girl can be a book for a man
or a woman, aund it is better that it should be so, for children’s reading should
make them reach above themselves. Neither is it necessary that all the ords
used should be familiar to the child; better that they are not, for one of the
objects of reading is to increase the vocabulary of the child, or, in other words,
his means of expressing himself. Consequently new words must constantly be
brought under his notice in such a way that he will ecither infer their meaning
or else enquire for it,
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In sclecting a library, some attention should be paid to the beauty and dura-
bility of the binding. Where boooks are handled as are those placed in a school,
library, the most economical books are those most durably bound. The cover of
the book, too, can have its moral and ®sthetic influence. Let pupils form the
habit of seeing tastefully bound books, and handling the same, and there will
not be the same hankering after the flashy, paper-covered literature, so abun-
dant to-day. ‘Then, too, when they reach maturity and gather libraries for
themselves, they will want to place in those collections, not only book whose
contents will satisfy the inner man, but whose exteriors are pleasing to the eye.

The type of school-library books should be of good size, and the paper
should be of firm quality. Cost should not be made the only criterion in choos-
ing books. The guestion is not “How many books can be purchased witha
given amount of money,’” but, “How many well-bound, eatertaining, instructive
aud inspiring books, can be purchased with a given amount of money ?”’

In spendlng money on a school library, it is preferable to spend small
amounts often, than large amounts occas:onally, as the former method builds up
the library little by little, as good books present themselves, or as special oppor-
tunities arise for the purchase of good books. The former ,method would also
allow the library to adapt itself more to the needs of the school. For instance,
we will suppose that in some way the pupils and the teacher of a school become:
very much interested in the study of birds, or in some particular person or
period in history. The best time for both teacher and pupils to read along
these lines is at once, while the interest is still aroused. A small amount of
money spent just then on suitable books would meet the need.

The foregoing suggestions on the selection of a school library, have doubt-
less shown some of the advantages of its possession, but it may be well to
enlarge a little on this division of the subject. To the teacher the library can
be a most important auxiliary. To himself it may be a source of entettainment,
instruction and inspiration, and, if it isn’t such, either it shouldn’t be there or
else the teacher shouldn’t be there. Nor can a teacher use the library with
advantage if he does not care for its contents. To entertain or inspire others he
must be entertained and inspired himself. ‘Then, too, he can direct the atten-
tion of the pupils to the stories contained therein, by bringing out some of the
stories quite frequently, or by referring to things to be found there. It is not
the privilege of all teachers to be crowded full of original ideals, of far-reaching
thoughts, of inspiring conceptions, but it is the privilege of all to touch on those
of the greatest minds of the world, and, since we cannot ourselves be all to the
pupils committed to our care that we could wish to be, we can bring them,
through the medium of books, into touch with thoughts and ideals, whose
influences once felt can never be quite lost. If we can bring pupils into touch
with the great master-minds of the world, we should be quite willing to stand
aside ourselves and allow these master-minds to exercise their influence.

We believe, also, that a library can be so used as tu render school discipline
an casier matter. Directly, the use of the library during school hours could be
made a reward for careful and diligent accomplishment of set tasks, and
indirectly, the reading of the noble deeds and good lives portrayed in the books,
should ultimately exert some power in causing the pupil to undertake self-
government. The teacher, too, should refer to the ideals of conduct set forth in
these books, and strive to have the pupjls act rigi}tly from an intelligent

undcrstunding of the right.
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The care of the library can be made, to some of the pupils, a training in
neatness and tho-yghtfulness, and to all the taking of books and returning the
same on fixed dates, can be made a training in regularity and punctuality.

Through the means of the library the teacher can extend hisinfluence to the
homes of the community. ‘The books taken home by the pupils are very fre-
quently read by the parents and older brothers and sisters, whose days for
going to school are past, but yet who have plenty of spare time for intellectual
improvement. ‘Their reading of the same books as the pupils will naturally iu-
* crease their interest in the work of the school, and it will accordingly receive
more recognition, sympathy and support. The teacher who installs a good
library in his school, will help that community, and in turn either be or his
successors will receive help from that community.

But it is not from the side of the teacher alone that the advantages should
be counsidered. On the contraty, as the school exists for the pupil and not for
the teacher, it is the pupil’s advantage that is of pre-eminent importance, and it
is only because whatever is of advantage to the teacher is helpful to the pupil,
that the teacher’s side of it should be considered at all. To the pupil the library
should be of the greatest use in cultivating independence. To the books he goes
for the information he wants ; he get it out himself by his own efforts, and it is
valued accordingly. He grows up towards self-reliance, towards making his
own way in this big world. When he steps into the world he finds that what he
gets he has to work for; so if he learns that at school as well, it won’t fall on
him with such a sickening shock, when he leaves the school for the world.

There is a negative advantage, too, that should not be overlooked. Once
let a boy becomne acquainted with the best, noblest and strongest in literature,
history and nature study, and it will be almost impossible for him to endure the
worthless and depraved. He has been gaining from good reading, and fecling
his gain too, and will feel the lack of the real food in worlhless, trashy reading
—will feel that time spent on it has been wasted. This, it would seemi. 1~ the
very best way to fight evil literature. TFight evil with good. Give something
better, and caltivate a taste for it. Let the activity not be suppressed but
turned into right chanuaels.

ARE THE FRENCH AND GERMAN CHILDREN LEARNING
THE ENGLISH LANGUAGE.

Perhaps some other French teacher with more experience and a better knowledge
of the autonomy of the public school system as it prevails relative to the French
English districts is more able to answer the above question than myself, however, as 1
have been teaching rrench children for sometime I am perhaps able to give au opin-
ion leaving myself open to criticism and correction. .

I trust that no one will contradict that there isa great ignorance of the Fuglish
language in the German and French districts throughout the province. Why should
this be ? Are we not confining ourselves to teaching rules rather than the language ?
Is there not something radically wrong with some of our books that treat of the sub-
ject? I shall first deal with the question relative to the German child. 1 believe
that he will not make material progress in the study of the English language under
existing conditions. The German child speaks Low German (Plattdeutsch) which is
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adialect used in every Mennonite home. Modern German is unknown before school
age, it is evident therefore that the child is confronted with two difficulties when be-
ginning his studies and these are Modern German and English. Some might ven-
ture to remark that the Mennonite dialect and German bear a resemblance to each
other. They are totally different, and resemble one another no more than English
and German do. Now as Low German is spoken from infancy could it not be used
as a medium instead of studying two foreign languages? The solution of the question
it appears to me would be to discard German and thereby be given the opportunity
of devoting much more time to th¢ study of English. It appears to me thatem-
ploying the language of the child as a medium in studying English will greatly
facilitate the child’s difficulties.

I know that Modern German is rarely spoken in the German settlements—even
amongst teachers. German is an accomplishment. What the German child requires
is English. The German schools require teachers with a knowledge of Plattdeutsch
not necesarily teacher of Modern German, but they do require a sound knowledge of
the language of the country. I pointed out in cne of the French papers that the Ger-
man teacher required a better knowledge of the English language and will not dwell
upon it here. My contention is therefore that the education of the German child
would be attended with far better results if the above course were pursued.

Some thoughts in the above apply to French children as well. We must speak
with the child, he must require a vocabulary, (1ot a mere list of words—nouns and
verbs as is noticed in the majority of our grammars) this may be acquired in various
ways, numerous examples of every day speech, fixed English construétions and words,
learned in sentences as scon as he reads the first lessons and these may be written on
the board aud greatly enlarged upon. After the first couple of years words may be
formed beginning with any letter of the alphabet or formed from prefixes as, ex, pre,
con, etc. It is surprising the number of words a pupil will write with a little
practice, {he will cven become possessed of a list of synonyms so essential to
oral and written expression The difficulty does wuot rest with the verb
alone, pupils conjugate verb after verb as if English were a dead
language (and I seriotisly question its efficacy there) certainly notin so far as English
is concerned. It does not perhaps occur to us that westudy English in the same -
“grinding” way that the Greeks studied Latin two thousand years ago when Diony-
sins Thrax, a Greek compiled a grammer. This pernicious grinding of the Euglish
language has been and is practised to an alarming extent in the French-English
schools and is most assuredly not bearing'much fruit. Perhaps nowhere is a teach-
er's English picked up by the'children and used ever afterwardas on the playground,
The teacher may use simple sentences at first when playing ball or hockey where many
words may be used requiring frequent repetition, as all teachers are aware
who are themselves fond of sport. The pupils will not forget these, undoubtedly be
cause they have not wrenched them out of some worm eaten tome such as I shall describe
presently. Memory gems facilitate pronunciation. It is no mistake to memorize short
paragraphs of prose, not nonsensical stories but direct narration. Every boy likes to
thunder forth a paragraph from a speech that he understands but not-difficult mean-
ingless poetry that is often a perfect babylonish jargon to the child though it may be
tlie teacher's favorite. Gramuers are means not euds ; L.a Methode d’Ollendorf is per-
haps neither. It should be discarded. It abounds in obsokte rules and immediately
following those models art e\ceplwns so numerous that the teacher wonders why
the rules are there. Ollendorf's exercises contai 1 the most nonsensical sentences that
were ever constructed or imagined by the humi n mind.  Notice these “‘phrases’” for
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instance, **Have you the blindman's hat? I have itnot. Have you so fine a gard-
en asours? How many fine flowers youhave ? Have you my ass's hay or yours? I
have that which my brother has, Has anyone my good letters> No one has your
good letters. Has the tailor’s son my good knives or my good thimbles? Have you
your ugly iron button ?’ Does anyone suppose that trash of this kind would ever
familiarize one with a language ? The answer is simple enough. Ollendort and his
slavish imitations and their name is legion, laboured under the delusion that to know
the principles of grammar was to know the language itself. The above quotations
contain principles of grammar as a matter of course. I doubt very much the pro-
priety of learning the Janguage in this way. Rather let the children be given more

freedom Tmean where possible allow thew to associate with those who can speak
English.

When anyone says * Good morning ! It’s a fine day!” itis evident that the seu-
tence is not woven out of the several ideas good, day, morning and nice, etc. The
phrase was constructed long ago, and when giving expression to that thought one
does not think of the component parts any more than the letters composing a wornl.
The above is an example of readymade constructions like the numberless quotations
of the ancient languages.

Associating with children who speak English soon renders a child master of
* grammar, defying constructions and what grammar perhaps does not reach—pronun-
ciation. The tendency, however, with parents is to discourage the innocent
association of children, thereby compelling the teachers to make their pupils * grind
on" out of repulsive, antiquated grammars.

The teachers are all qualified to teach English, some, perhaps, neglect their duty.
it is for the latter that these few suggestions are put forward. However, trustees and
parents should encourage them in every possible way and mnot trip them at every
opportunity. If a teacher makes a mistake in pronunciation, or otherwise, it should
not be spread over the district. If heis corrected privately, he will be pleased.
Occasionally a trustee speaks or pronounces with more facility than the teacher.
This is not alarming ; it is possible that a teacher cannot express himself in tire two
languages with equal aptitude.

The French Canadians of Eastern Ontario and the Maritime Provinces speak
English with the same facility as do those who bave it as their natural tongue.
There is absolutely no difference, notwithstanding the fact that they have learned to
speak French first.

It is evident that this is a plea for more English in the French public schools.
Trustees and parents are found anxious that their children should learn that language,
which is necessary to all of us. We teachers and others who have English do not
perhaps feel this so much as the parent, ignorant of the language, does. Could we
not help them more than we do? Can we not impart to the youth a better know-
ledge of the English language —a knowledge such that the children will be
able to speak tolerebly well and banish the foreign vernacular which
renders our pupils’ speech incomprehensible.

There is, I amn informed, some indifference to the subject shown ty eminent edu-
cationists in this province. Should this be the case, it is very regrettable as much of
the teacher’s work will be in vain. We must be agreed on this important question ;
we must march with progress barmoniously ; there should not be oue disseming
voice, the rising youth will suffer the consequences. We who have 10 do with all
the instruction of the young must be aware of the importance of our mission and s¢
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perform the duties devolving upon us that those who are following in our footsteps
will be proud of our labor. '
Let me here ask, in conclusion, why is this indifference to learning English? Why
are teachers and parents not encouraged more than they are? Who is respon-
sible for this antipathiy? I believe the parents and teachers are willing to give more
time to the subject. Je pense que ceux qui sont en rapport avec les cantons frangais

‘peuvent répondre les sur dites questions.
G. A. LEREW, Headingly.

During the eari)g part of July the National Educational Association held its con-
vention in Detroit. It was esiimated that there was between ten and twelve
thousand teachers in attendance ; consequently Detroit was fairly overrun with the
profession. The National Association of Embalmers held its convention there at
the same time, and the similarity between N.E.A. and N.A.E. caused some con-
fusion. On one evening in particular three or four petite school teachers, without
stopping to think of the reversed order of the letters, wandered into an N.A.E.
-meeting, and were soon horrified to find themselves listening to ‘a discourse on
disinfectants, coffins, etc. They made a hasty exit, and at the door scolded the
usher soundly for not explaining tlie character of the meeting to them before they
entered.

Primrary Leparinent.

Edited by Annie S. Graham, Carberry. Man.

SONG—“‘CHRISTMAS BELLS.

—SELECTED.
Key F.

(3. 3.3.) {4 3-2.) (5. —. .):

‘¢ f Glad bells of Christmas, ring on !
Cheerily, merrily chime,

(4.4.4) (3-3.3.) (6.6.6.) (5. — .)
Weave the glad news into rollicking rhyme,
‘Tell every heart of the bright Christmas time.

(3.3.3.) (4.3.2.) (8. —5.) {6.——)

Glad bells of Christmas, ring on, ring on!

(1.2.3)(4.6. =) 5. — =) (l. — =)

Glad bells of Christmas, ring on !

Sweet bells of Christmas, ring on !

Joyously, fearlessly ring.

Tell of the children who merrily sing.

Tell of the gifts and the grectings they bring.
Sweet bells of Christmas ring on, ring on ! :
Sweet bells of Christmas, ringon !

Dear bells of Christinas, ring on !

’ Tenderly, lovingly play. .

Tell of the star, the manger, the hay,
Tell of the babe.who in Bethlehem lay—
Dear bells of Christmas, ring on, ringon !
Dear bells of Christnas, ring on !

Joy bells of Christinas, ring on !

Echo frem valley to hill.

Riug till all hearts with your message shall thriil,
*Glory tc God ! Ou parth peace and goodwill P’
Joy bells of Chiristmas, 1ing on, ring on !

Jox bells of Christmas, Jingon !
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SANTA CLAUS WIFE.

Of all the busy people 'round They’ve dolls in every corner there,
This busy Christmastide, ‘They’ve dolls on all the chairs,

None works like Mrs. Santa Claus T'iled high on every cupboard shelf
For days and nights beside ; And all the way upstzirs ;

The good old man, her sterdy spouse, But nota stitch of clothing would
Has so muchnow to do, On any doll be seen,

If Mrs. Claus did not take hold . Unless his wife were there, for he
He never would get through. Can’tsew on a machine.

The north star shining brightly down The reindeer now are harnessed fast,
Gives all the light they need, The toys packed in the sleigh,

For “How to climb a chimney” is And Ba:ta Claus, wrapped up in furs,
The only book they read. Soon dashes on his way.

But Mrs. Claus is working hard But, as he goes, cries smiling back,
On dresses, bonnets, sacks, “J never, in my life,

And there are lots of clothes to make Could do so much for girls and boys,
For all the jumping jacks. Without so good a wife.” Setected

—Se L

CHRISTMAS STORIES.

What stories are you telling the children during these closing days of the year?
Of course there are ““Tiny Tim’s Christmas Dinner,” and ‘The Old, Old Story of the
Christ Child.”” Of these, children never tire. And Anderson’s “‘Snow Man’ and
‘“The Little Match Girl’ are always enjoyed. I haveselected something this month
for the children’s own reading, and trust that others may enjoy it as much as my
pupils have. Itis called ““The Rirds’ Christmas Tree,” and is as follows,—

“There had been a Christmas tree in the parlor ; a fine fir tree that reached to the
ceiling.

Kate aud Effie, Sue and Tom, and Harry and Dou, had a happy Christmas day, for
the tree was laden with giftsfor them all. Skates, and sleds, and balls and books
for the boys ; dolls and books, and sleds, and skates for the girls, —that wonderful
tree had born on its branches.

Now all the beautiful gifts bad been taken from the trec, and john bad come to
carry it into the woodshed.

“What will you do with it, John,’” the children asked.

"I will cut itinto firewood,” answered John.

*‘Oh, dont ¥’ cried the children. ‘‘Our beautiful tree! Let ns have it a little
longer 1

‘‘What can you do with it ?” asked John.

“‘We will goiothe yard and make a Christnas tree for the birds,” repli}d‘ the
children.

So Johu carried the fir tree into the yard. There it stood 11 the snow spreading out
its beautiful green branches.

“*Now,” said Effie, let us make some baskets to hold seeds and crumbs. Then we
will tie them to the trec for the birds. I know that Jobn will give us some corn and
oats from the barn.

The children worked busily for many aun hour, making the little baskets for the
birds. Then they fflled them with crumbs and seeds, and corn and oats.

T wish you could have seen the birds ! The sparrows came in flocks, The doves
flew down for their share. Even the seucy blue-jay forgot to be sancy. When he
fleww away, crying ‘“Thauks. thanks I”
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The children did not forget theirhirds. Every miorning that winter.they fijled
the caskets, or tied breadcrusts to the brancires of the Christinas tree.

It would be hard to tell which were happier, the birds or the children. I believe
that the tree was the happiest of all.”

N. B.—The children will supply the illustrations. ’ —A. 8. G

CHRISTM AS CUTTINGS. E

““Christmas was first celebrated in the year g8, but it was forty years later before it
was officially adopted as a Christian festival ; nor was it until about the fifth century
that the day of its celebration became permanently fixed on the 25th of December. Up
to that time it had been irregularly observed at various times of the year —in Dec.,
in April and May, but most often in January.’*

“Perhaps there is no way in which we-can realize what children are to us at Christ-
mas-time as to imagine a Christmas {vithout them—if we can. . The world may grow
colorless and work-a-day as the years go on, but children’s keen and ever-fresh enjoy-
ment at Christmas-tide lights it up with a brightness that only children can give.”

THE SANTA CLAUS MYTH.

The approach of Christmas brings this question to many mothers : Is it right to
allow a child to beheve in the e.\xstence of Santa Claus, or does it teach him a false-
hood.

In the hea.lthy normal child, we see a wonderful tendency to make believe. Try-
ing to exclude fairy stories from the nursery does not prevent free play of fancy.
Children who arenot given fairy stories, will make up their own. By failing to use
the stories of older people, who have been students of child-nature and understand the
needs of little folk, we often lose opportunities of helping the children. It is not so
much the fairy story itself which is of benefit to the child, as itis that through it heis
led 10 Judge between right and wiong conduct, justice aud injustice.

‘The Santa Claus myth comes under the samé heading with the fairy story, because
both are symbols which t tell truths to_the little ongs in the way-best suited to their
understandmg Santa Claus represents the sp‘nt of giving. Few children would
appreciate the saying, *‘It is more blessed to give than to receive,” yet all enjoy play-
ing that they are little Santa Clauses, giving gifts to others to make them happy, and
with this comes the understanding of the myths embodied. It has been said that
Santa Claus is the foreshadowing of the All-giver, All-lover, the one who gives be-
cause he loves. Lead children to be like Him, and make Christuias a time for show-
ing our love to all humanity by our deeds. Teach the child to feel the spirit of this
beautiful myth, and there will be no disappointment when the symbol falls aside and
reveals the real truth.”—Selecled.

“LEST WE FORGET.”

"“In the hurry and stress of things, our vision sometimes become distorted, and we
lose sight of true values aud proportiows.

In our zeal to teach a child to read, wec are in danger of forgettin
that reading is but a key which unlocks alike the doors of good and evil, and that the
vital thing is the development of a ]ovc of The best and an appreciation of the good
and the true.

[
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We forget that while it is desirable *Yiat a child know something of numbers, it is
essential that he learn to deal justly and not overrsach his neighbor.

In our haste to teach him science, we do not remember that we standon holy ground,
that the part of the crannied flower he cannot see is the marvel of it, and that any
teaching which fails to make this world a more beautiful and habitabl. place for his
young soul, misses its opportunity.

That while ‘‘discipline must be maintained’’ we have only to go through some of
the unsavory portions of our great cities and see the victims of weak wills, men with
defeat stamped on every feature, to realize that the discipline, which does not strang-
then a child’s will powerand instil habits of self-control, fails utterly of its end.

That while it is essential that we teach manifold things, we are ever to bear inmind
that what we are will teach over our heads, and nothing acguired will stand them in
such stead upon life’s battlefield as the memory of a beautiful and sincere life once
lived in their midst.

Aund, above all, let us not wonder so far inland from the shores of the Infinite as to
forget that every child has the right,—the inalienable right,’’ to a happy childhood
tucked under his jacket.”

1f “no human soul can stand still in attaxmnent ¥ have we, during the year that is
almost past, gone forward or backward ? Sometines it requires courage to throw a
search light into one’s innér self, but there are revelations that cume in no cther way.
If you wish to go forward during the coming year, try (as one plan) writing some-
thing original for our Journal. It will reveal vour weaknesses, and thus help as
nothing else can. Tell us what you do in your schoolroom—some of your successes
or failures. The systematizing and summing up of work done, cannnot be a back-
ward step. For January, may we hope for something on—shall I say “‘Numbel
Work™? And kindly send not later thas the 5th of the month.

And now, primary teachers, may all the joys of this bless:d Christmas-tide be yours;
and may you all have a very Happy New Year—a new year of hope, love, trust and
sympathy.—A. S. G.

*‘0ld year, gude bye ! Na doubt ye did your best :
. We're a’ but frail !
A braw chiel’s comin’. Take yer time and rest.
To him : ‘A’ hail I”? —Selecled

) MANNERS OF BOYS.

h From the American Boy.

b Here are 2 few rules that our boys, both large and small, would do well to
observe:

1. IN THE STREET.—Hat lifted when saying "‘Good-by,” or “*How do you
do™? also when offering a lady a seat, or acknowledge a favor.

Keep step with any one with who:u you walk. Always precede a lady
ulpstaxr, but ask if you shall precede her in goinyg through a crowd or public
place,

2. AT THE STREET DOOR.—Hat off the moment you sep into a prxvate
hall or office.

Lat a lady pass first always, uunless she asks you to precede her.

3. IN THE PARLOR.—Stand till every lady in the room, also every clder
person is seated.

tRnse if a lady enters the room after you are seated, and stand till she tal\cs a
seat.

Look people straight in the face when they are speaking to you.

Let ladies pass through a door first, standing aside for them.-

1. IN THE DINNING ROOM. —Take your seat after ladies and elders.

Do not take your napkin up in a buuch in your hand. .

Eat as fast or slow as others, and finish the course when they do.

Do not ask to be excused before the others unless the reason is imperative.

j

|
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A CHRISTMBS GREETING FROM DICKENS.

By Agnes Deans Cameron.

A'Merry Christmas to us all, my dears, God blessus !"”  “‘God bless everyone " said
Tiny Tim, the last of all. —Christmas Cawol.

rs Harris,”' I says, ‘‘leave the bottle on the chimney-piece,and dont ask me to take
none, but let me put my lips to it when I am so dispoged.”"—Martin Chuzzlewil.

Everybody having eaten everything, the table was cleared and (he four little Kenwig-
ses disposed on a small form in front of the company with their flaxen tails towards
them and their faces to the fire, an arrangement which was no soouer perfected
than Mrs. Kenwigs was over-powered by the feelings of a mother and fell upon
the left shoulder of Mr. Kenwigs dissolved in tears. ‘‘They are so beautiful,”
said Mrs. Kenwigs, sobbings —WNicholas Nickleby.

Rosy,” repeated Swiveller, ‘‘Pass the rosy. May the wing of friendship never moult
a feather and may you ne’er need a friend nor a bottle to give him,

* —0ld Curiosily Shop.

Rough—going, ardent and sincere earnestness, there is no substitute for this.

David Copperfeld.
Yo-ho, my boys !’ said Fezziwig. ‘No more work to-night, Christmas Eve, Dick !
Christmas, Ebenezer ! " —The Chimes.

hristmas time I have always thought of as a good time; a kind, forgiving, chari-
table, pleasant time. —Clristuas Carol.

Hello ! a great desal of steam ! The pudding was out of the copper. A smell like
a washing-day ! That was the cloth. A smell like an eating-house aud a pastry
cook’s next door to each other and a laundress's next door to that ! That was
the pudding ! —Christmas Carol.

Right ? Wotever is is right, as the young nobleman sweetly remarked wen they put
him in the pension list ’cos his mother’s uncle’s wife’s grandfather once lit the
King’s pipe with a portable tinder-box. —Pickwick Papers.

]t is not possible to know how far the influence of any amiable, honest-hearted duty-
doing man flies out into the world but it is possible to know how it has touched
one’self in passing by. ~—Great Expectations,

Serjeant Byzfuz exclaims, “Gentlemen, what does thismean? Chops and tomato.
Yours, Pickwick ! Chops! Gracious heavens ! and tomato sauce ! Gentlemen,
is the happiness of a sensitive and confiding female to be trifled away by such arti-

fices asthese ? —Pickunck Papess.

There never was sucha goose. Its tenderness and flavor, size and cheapness, were
the themes of universal admiration. Eked out with apple-sauce and mashed po-
tatoes everyone had enough and the young Cratchets in particular were steeped in
sage and onion to the eyebrows. —Christmas Casrol.
Mrs Kenwigs, too, was quitea lady in her manners, aud of a very genteel family,
having-an uncle who collected a water rate; the two eldest of her little girls went
to a dancing school and had flaxen hair tied with blue ribbons hanging in luxuri-
ant pigtails down their backs, and wore little white trousers with frills around the
ankF&s, for all of which reasons Mrs. Kenwigs was considered a_very desirable
person to know. —HMartin Chuzzlewit,

h” sighed Mrs. Gamp, as she meditated over the warm shilliug’s worth; “What a
blessed thing it is—living in a wale—to be contented. What a blessed thing it is
to makesick people happy iu their beds, and never mind one’s self as long as we
can do a service ! I dont bélieve a finer cowcumber has ever grow'd.”

P —Martin Chuzzlewil.

am smiled. “‘Away with melancholy, as the little boy said when his school-

missis died.” —FPickwick Papers.
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PLAYGROUND EDUCATION.

From an Article by Jeseph Lee, in Educational Review for December.

The unimaginative grown-up (parent or other) thinks (and I admit that he
might bring forward a certain amount of evidence to back his opinion), that the
boy likes mischief as such, just asthe same person thinks that the small child
like dirt. But, just 2s, in the case of the small child, the impulse that makes
him seek the gutter is not the impulse to get dirty, but to get hold of sume
material that he can really handle and control, so, in the case of the boy, mis-
ehief as such is not the attraction. What he sees in it is simply the chance to
get what he wants, and what he must have if he is ever to grow up, vamely,
opportunity to develop certain fundamental virtues. There is an element of
sport in some kinds of mischief, and it is this element that furnishes the attrac-
tion to the boy. What he wants is a hard, lively game; something difficult,
dangerous, heroic. ‘This be must have as truly as a flower must have air and
sunlight. If he cannot get it in one way, it is his virtue and not his vice that he
insists in getting it in another; in so doing he is being true to the god within.
An everlasting text of the funny man is that it is the bad boys, and not the
good ones, who turn out well. And their is everlasting truth behind this theory,
the very simple explanation being that it is the bad boys who are good. Itis
the boys whom we call bad, because their actions are frequently inconvenient
to their elders, who are being true to their own nature, are doing that specific
part of the work of self-development which it is their business to do.

A favorite story of Philips Brooks’, although I am not sure that it ought to
be cited in cold print, was of a small boy whom he saw standing on tipioe in
attempting to ring the doer-bell of a city house. Mr. Brooks, seeing what the
boy wanted, kindly mounted the steps and pulled the bell for him. Then, turn-
ing to the boy, he asked, ‘““And now what have we got to do ?" to which the boy
answered, “Now run like hell.”” Of course the success of this boy in securing
as his accomplice the most distinguished preacher in the New World was more
than he had any right to expect, or could, in all probability, have appreciated if
he had known it. But the point, and what aroused the evident sympathy with
which Mr. Brooks told the story, is that it was not properly an instinct for mere
mischief that was at the bottom of the whole performance. The boy was not
interested in the discomfort he was giving his elders, but in the hively and
altogather pleasing reaction that he could produce in them, with its appropriate
manifestations in hastening step, the agitated and threatening fist, and the
frowning visage. Tag is much more of a sporting event when the avenger of
blood, or of the outraged bell-wire. is behind, than when it merely consists in
running away from another boy whose only interest arises from the fact that
he is *‘it.”

Or, to take an instance of a more heroic kind, I read the other day in the
paper of some boys who, having first taken the nccessary steps to secure the
mterest of the policeman, then went up into an empty house, climbed out
through a skylight, slid down a slate roof to a gutter hanging sixty feet abovea
brick-paved alley, crossed the alley on a spout on which the policemen were
afraid to follow, went hand over hand along the gutter of the opposite building,
and then swung themselves in, feet foremost, through a window, and so out onto
another roof. They were only caught by the policemen surronuding the block
and gradually searching them out. Now what would the feeling of any boy be
in reading about that exploit? Would he feel what bad boys they were to have
stolen the bananas or thrown the pussy dows the well or whatever else it was
they did, or would he admire their exploit and secretly wish he had the courage
to do likewise ?

The pointis thatit is nota perverted or a degenerate impuise that makes
the boy commit these acts of daring lawlessness, but a virtue—a virtue univers-
ally recognized in the boy world and Guly admired as such. Among the best
games are the chasing games, and if a policeman is paid to chase you—and chase
youin. earnest, so that there is a spice of danger in the game—if yon will only
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do certain things which he seems to regard as in the nature of “last tag,” why,
the policeman is obvicusly a provision of providence of which it would be foolish
in you not to take advantage. -

The boy is not a grown man, and it is not proper that he should suddenly
and prematurely become one. Precisely how shall the playground deal with the
boy of this period? What is at the same time best and most fundamental in
the impulse which dominates the period is, as we have said, the impulse in the
boy to assert his own individuality, to show his independence, his power of
doing something and being something himself. Left to itself, unguided, this
impulse shows, as we have also intimeted, a remarkable catholicity in regard to
its manifestations. There is, indeed, hardly anything which the ‘“big Injun”
may not make a subject of self-assertion, and, with an easy perversion-of the
impulse, a subject also of boasting and showing off. The “big Injun,” as we
meet him in our city street, is the boy who can fight harder, run fastér,’swear
more proficiently, sinoke more cigarettes, sit up later, dive deeper, and come up
drier than any other in his street or neighborhood. Obviously thé thing for the
playground to do is to give opportunity to the boy who can run faster and dive
deeper, and generally to develop the sporting, and, in its best sense. the fighting
side of the boy, at-the. expense of such self-assertion as takes-the form of
dissipation and other forms whose ouiy merit (and it is a real merit, be it
observed) seems to be that they testify to partial emancipation from parental
or other control.” What the boy is after is maniiness and the demonstration of
manliness. He is a keen‘recognizer of truth in this matter, and if it is, in hard
and sober fact, more manly to be able to fight hard, run fast, and play a good
game of ball, than it is to be able to smoke many cigarettes and, in general, to
indulge in greater dissipation than his companions, why, tle stronger and
better thing .will win inthe public opinion of the boys among whom it has a
chance.. If the competition js allowed to be between-the boy who smokes and
drinksand the one who stays at home, reads good books, aund, in general, emn-
lates the character of the good boy who died, it is the cigarette that will win
every time; but if the good boy can show his superiority in physical coatest,
conviction will find its way even -to the devotee of the dime museum and to all
who.have called him great. o g N . .

Many are the games of single-handed competition which the everlasting boy
has bequeathed to us from the ages. It is characteristic that it still must be a
game, that for the smaller boy the straight away run or jump is too simple and
lacks some element which he‘demmands. I think it is that the contest is only an
arithmetical or measuring one, not involved in the nature of the sport. You can
run or jump alone; you can’t fight or play-tag alone. Runuing games, as the
various forms of tag, and especially the group of games of which ‘‘duck on the
rock” is the type, seem to possess perennial attraction. Climbing trees or rocks
with the great opportunity these afford for daring feats, cannot well be produc-
ed on the-playground. ‘The nearest we can come is by means of gymnastic
appartus. Wherever this is found. it will be used most by boys of the “big
Injun’ age, these, and a very few specialists among the older-boys.

"A marked need of the boy of the “big Injun’’ period, as seen on the play-
ground, is the need of leadership. I haye spokea of the lack of constructive and
orgdnizing power and’ the disproportionate strength-of the critical faculty in
boys of this age. In order to keep them from doing anythiug beyond the
desultory criticism of passers by, or the tormenting of one of their own number,
1¢ seems usually to be necessary to have some instructor or paid leader on the
grotind. It is not, as the matter is so often stated, that they need ‘“‘to be taught
how to play.” . They know the games, but they do not seem to have enough
socidl energy to put them into practice in face of such discouragement, in the
way of big boys and crowding, as is usually present on a city playground. The
spirit of every-one-for-himself is so dominant that a group of these boys is more
like a pile of pebbles than like a live organism. A cerlain gregarious spirit and
need of each other’s society there is, but the power of social construction seems
to be for the time in abeyance. '

And clesely allied to this need of leadership is the capacity for admiration

which boys of this age exhibit, To them the boys a little older, or at least the
leaders among them, appear as a race of demigods, and whatever they do these
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smaller boys will do their best to imitate; so that it may almost be said that
the way to educate boys of this age is to educate boys who are somewhat older,
and let them do the rest. A hero in any case they w:ll have, and he will, in any
case be an athlete and a fightér. But to the boys it'is a matter of indifference.
and therefore itis a thing which we caun determine tor them, what the further
attributes of the heroic figure that stands at the end of the vista of their
ambition shall be. When Mr. Bowler, of the Charlesbank Gymnasium, in
Boston, says to one of the two hundred young athletes who regnlarly train with
him, “If you can't give up cigarettes I can’t bother with you,”” and so removes
the cxgarette from the mouth of the demigod. he disassociates it from the ideal
that rules many a boyish imagination. And cigarettes are not the only thing.

When my brother graduated fromn the Boston University Law schoot I said
to him, ‘““Well, George, I suppose yon now all about law.”” -*No,” he answered,
“but I know where to find it.”

There is a wealth of sugg;estion in this answer. We have no respect for a
walking encyclopedia. The mere accumulation of facts is not an education: it
is the mental drill that comes from acquiring knowledge.

The question that comes home to us is this: What shall be the character of
the mental drill that we shall give to our pupils in our upper grades in history ?

The subject of history should be taught-so that the pupil becomes an invest-
igator; he should be taught how to use books in an intelligent manner; he
should be obliged to obtain his knowledge from varjous authorities and not
rely on a single text-book; the subject should be correlatéd with both language
and geography. Ina word. the pupil must become an independent seeker after
knowledge. How can the teacher accomplish this?

The purpose of all study is to produce the greatest .vigor of self activity on
_the part of the pupil. This is the p}ulosophy ‘of my method of teaching history.
I know that teachers want something, definite, practical, you callit. At the
risk of being tedious allow me to be definite and tell you brxeﬁy how we teach
history in the upper grammar grades in Ansonia. .

In the first place, we do not have one text-book in history, but many. This
variety of school editions is obtained by having each pupil purchasc one book
from a selected list. In addition to these school histories the pupils bring many
reference books from their homes. We also draw on thie public library and the
school library. A few years of persistent effort has solved the reference book
question.

I have prepared a manual, which, in the hands of the teacher and the class,
serves as a guide. Initis retained a permanent record of the pupil’s investiga-
tion. ‘This contains complete lists of references, topics, outline maps, summary
tables, etc. I believed so thoroughly in the value of the library method of
studying history that I devoted four years’ effort to working out a plan so that
my teachers could use this way of teaching history. In place of this manual,
any teacher, provided she has a good knowledge of history, can use ordinary
blank books for the class.

Turning to the class room work, first a general topic, as for example. ** The
Condition of Europe at the time Ameérica was discovered,” is assigned for study.
‘This is subdivided so that the pupils may know along what lines to study. The
teacher’s duty is to indicate the reference books that will best give the desired
information ; to teach the pupil at the start how to use reference books, the
value of an index, the relative value of material, how to take notes, etc.

‘The next step for the pupil is to gather this fund of information and to put
in writing the best brief answer he can give nunder the topic. Having inade this
preparation a classroon exercise is in order. This takes the nature of a discus-
sion rather thau a recitation. In this exercise misconceptions are corrected and
the general fund of information is enlarged. ’

The pupil then corrects his writ{en answer if he finds it necessary. ‘These
answers are handed to the teacher for her inspection and correction. Good
I‘nghsh, as well as correct historical facts. is requu'ed
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When these written answers are returned by the teacher the pupils enter
them in the proper place in the manual. When the whole topic is fully develop-
ed and written up the class is ready for a recitation.

At first this plan of work is naturally a little difficult, but with each
succeeding topic his ability to find out information for himself is unconsciously
growing. He becomes familiar with books. He is happy in the consciousness
of his own power. A new light has dawned on his soul. He holds in his hand
the key that will unlock the treasure box of knowledge.

Nothing is quite so pitiable as the pupil who has been kept committing page
after page of text-book in history, geography and kindred studies. Turn him
loose in a library and give him the task of looking up some subject and he is
absolutely at sea.

I was brought up in a district school where a dictionary was an unknown
commodity. I remember distinctly the first time thut I was requested ‘o look up
a word. It was in the high school and the word was ‘‘boomerang."” The task
proved a boomerang to me.

Just a word about recitations. In history we have a recitation when it is
necessary to test the pupils’ knowledge. This isn’t every day, but when a gene-
ral topic has been developed and written up. The plau of giving say half an
hour for the preparation of a lesson and then devoting another half hour to
pump out whatever information has been acquired, reminds me of the city bred
farmer who was looking for eggs half an hour after he had fed the chickens.

A teacher is not a dentist to fill mental cavities and to extract junks of
information. The teacher’s duty is to teach the pupil how best to use his own
powers. To show him how to study. To direct his self-activity so that he may
do his own thinking. Mental labor should be tense. not loose and flabby.

Machine methods in the school-room are making mechanical minds. The
pupil who is reading over his text-book lesson for the fifth time is gaining
absolutely nothing in mental power. This mental shiftlessness is fatal, but the
remedy lies along other lines than simply calling “‘attention!” I have pointed
out the remedy in history teaching; and I rely on the common sense of the
great body of our teachers, when I predict that the time is not far distant when
more rational methods of instruction will make our pupils investigators and not
crammers of facts. Will you be in the van or in the rear?

AN IDEAIL EDUCAT1ON.
BY PROF. FRANCIS W. PARKER, School of Education of the University of Chicago.

Iseek a jury to the greatest cause on earth, a cause that has to do with the welfare
of every child that lives. and of the millions yet to be, a cause for which all other
causes sink into insignificance. Where shall I find such a jury ? Surely no other
jury on earth is comparable to the National Congress of Mothers, into whose hands
God has confided the nurture and education of His little ones : this Congress, which
is doing more intrinsic good than any and all the parliaments i the world. And
yet ages ago this cause was tried and decided. The decisions were made in other
times and under circnmstauces vastly different from those which govern us to-day :
but we are still bound by these decisions : they have entered the hearts of the people,
and they penetrate and control the majority of mankind. The question calls for
great love, a love strong encugh to break the awful bonds of tradition, so that we
may enter into a a new light and a new life.

First of all, and ahove all, you want good, sound, vigorous health for your children,
You want them to have bodies robust, supple : bodies responsive to the will ; hodies
that can ward off or conquer disease ; bodies that will insure long lives of happiness
and usefulness.

Helpfulness is a habit that every mother wants in her child. Helpfulness! Around
this word ccntre all the good things in this world. Helpfulness of the child ; that
training and education which makes him efficient in the home, makes him desirous
to help others, brings good taste into the home and makes itself felt in the church
and in community life,
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Trustworthiness is another supreme quality.  Its correlative is “esponsibility.  You
are anxious that your children should be truthful, faithful, wortt , of respect and
confidence,.

Teaching, we all bold, is the art of allarts. It has to do with the welfare of the
child and of the world. It is the central thing in human progress.  And still, with
these truths before us, we know that ninety-five per cent and more of the teachers of
this country, stop studylng their subject, the child.after a few vears’ practice.  They
may enter the schoolroom with enthusiasm, but that enthusiasm wanes, they get into
a deadly routine and their work isa gyration everlasting. \Why? Because knowledge-
gaining has few methods. They are sunple and may be easily attained. The teacher
sees little or no need of improved education. He goés to institutes and i3 bored by
speeches. often by those who have as little outlook as he himself has. To my mind,
this sad state of thiugs is all due to the knowledge ideal.

The history of improved education is a very short one.  Until very recently the Uni-
versities or our country practically denied that there isa science of education, and
the large majority of professois in the universities deny it to-day.  Why > Because
they look upon education as knowledge.gaining, and the inference is easily made—
there can be no science or education if the teacher can teach the subject after he has
learned it. The idea praciically controls to-day the education of the country. And
then, too, there is great confusion of tongues in the discussion of education.  Is there
something better than the prevuiling education > 1 am here to say there is. The
ideal school is the ideal community,” and an ideal community is “a democracy. I
grant at once this ideal is not realized anywhere ou varth and never has been : but
the question is, isit right? Is it the highest > Docs it comprehend righteonsness ?
Is it attainable and yet never attained > Does it respond to the nature of the child?
The answer to the question is yes, and a thousand times ves, .

ACT THE TRUTH.

Act the truth. Do not pretend to know things vou do not know. Do not insist
upon things about which you are uncertain. Even a clnld does not expect a teacher
to be the embodiment of all wisdom. If she claims it, ke knows she is masquerading
if she admits a doubt, he knows she is acting truly ; he sces that he and his teacher
have something in common : she has a stronger hold upon him,

I know a boy who handed up his written spelling lesson for correction.  “The teach-
er marked a word as incorrect, which he thought was spelled correctly He gath-
ered up his courage and told her she had made a wmistake.  She brushed him aside
with an indignant remark. about doubting hier inability to «pcdl.  In ten minutes he
saw her in profound communion with the dictionary. ~ He gained confidence.  She
said wothing, but seemed dejected. He put his pages in his pocket and went home.
and studied his dictionary. He had spelled the” word correctly.  She had lost his
good opinion forever. 1t was a serious loss, but who shall say she did not pav the
proper penalty for her act.  She had mmade a mistake. It was ot serious at the outset,
It was a comparatively small matter that she had an erroneous impression aSout the
spelling of a word. Rut persistence after she knew better was acting an untruth. It
was utterly inexcusable. It was impolitic, too  Supposing she had given him only
what was his due and said |, "My boy, I was nasty and wrong about that ; vou were
right ; I will have to be more careful next time.”” He would have been exultant, but
that would not have humiliated her.  She weuld have gained his respect and friend-
ship as well. )

In another case the teacher told Mary, a voung miss among her pupils, that Martha
her intimate friend. was headstrong aud flighty and not doing well. and asked her to
exert her influence over her and help her reclaim the wayward sister.  The teacher
told Martha the same things about Mary and exacted her help to recover the other
sinner from destruction.  Neither of the girls was in danger. The teacher did not
think they were.  She probably meant well enough,  She'meant to profit cach girl
by gettin%’ her interested in helping the other.  Rue she did not thick far enough or as
truly as she might. The girls compared notes.  They discovered there was an cie-
ment of deception about the matter and the result was not particularly helpful to
the teacher.
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There is a mathematical accuracy about the truth. It always fits together. 'There
is no safe compromise ground. The danger signal is on the border line. Truth or
untruth may be acted as well as spoken. It is not necessary at all times to tell all
that is true.  But whatever is said and whatever is done in the schools, is to be open

and straightforward, wholly and within the bounds of truth.
—President Draper (Illinois University. )

IS THIS A CARICATURE ON PRIMARY READING?
-MY RABBIT.

I see ears. I like to sec a rabbit with feet.

1 see eyes. Ilike to see a rabbit run.

I see long ears. 1 like te see a rabbit jump. 4

I see pink eyes. L like to see a rabbit run and jump.

I see long cars and pink eyes. I like to see a rabbit jump and run.

I see feet. : Has the rabbit a tail ?

I see feet that run. Yes, the rabbit has a tail. -

I see feet that jump. : Has the rabbit a short tail ?

I see feet that jump and run. Yes, the rabbit has a short tail.

I see a short tail. Has the rabbit a coat ?

I see a white coat. Yes, the rabbit has a coat.

I see a short tail and a white coat. Has the rabbit a white coat.?

1 see Bunny-bun. Yes the rabbit has a white coat.

1 see pretty Bunny-bun. The rabbit has a short 1ail and a white coat.
Pretty Bunny-bun ismy rabbit. I liketo see a rabbit with a tail.

Has the rabbit jong ears ? I like to see a rabbit with a short tail.
The rabbit has long ears. I like to see a rabbit with a coat.

Has the rabbit pink eves ? I1like to see a ribbit with a white coat.
The rabbit has pink eyes. Ilike to see a short tail and a white coat.

Has the rabbit long ears and pink eyes? My Little rabbit is Bunuy-bun.
The rabbit has long ears and pink eyes Buuny-bun has long ears.

1 like a rabbit. Bunny-bun has pink eves.
I like a rabbit with long ears’ Bunny-bun has feet.
I like a rabbit with pink eyes. Bunny-bun can jump.
I like a rabbit with long ears and pink  Bunny-bun can run.
eyes. Bunny-bun can jump and run.
Has the rabbit feet ? Bununy-bun can run and jump.
Yes, the rabbit Las feet. Pretty Bunny-bun has long ears.
Can the rabbit jump ? Pretty Bunny-bun has pink eyes.
Ycs, the rabbit can jump. Pretty Bunny-bun has little feet.
Can the rabbit run ? Pretty Bunny-bun has a short tail.
Yes, the rabbit can run. Pretty Buuny-bun has a white coat, .
The rabbit can run. Pretty Bunny-bun has long ears and pink
The rabbit can jump. eycs. )
The rabbit can run and jump. Pretty Bunny-bun has a short tailand a white
The rabbit can jump and run. coat.
The rabbit has feet and can run. The rabbit has feet and can jump.

The rabbit has feet and can run and Thc rabbit has feet and can jump and run.
jump.

HISTORY TEACHING IN THE GRADES
Supt. W. A. Smith. Ausonia. Conu.

In presenting the subject of history in our grammar grades there are threc
phases of the problem that demand our attention, the scope of history teaching.
the essentials of history, and the method to follow to get the greatest possible
good out of this important subject. ~ Taking up the first one of these questions
let me say that I beleive in beginning history work, in its simplest form, in the
primary grades. The means for this is afforded by the reading of interesting
stories of the lives of great men of the past. It is astonishing te what au
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extent the story of a nation is unfoldad in the lives of u few great leaders. The
fact is well illusirated in Jewish, Greek, and Roman history.

Children are always interested in persous. so at the very outset of their
study of history we can in this way lead them along the line of their interest.

In the fourth grade the teacher shall correlate history with geography. A
correct conception of our political division into states cannot be gained without
the aid of history. A state is primarily an historical unit. It 1s folly to start
out locating Boston, Massachusets, Conuecticut, or any other place withont hirst
trying to impart some inforimation as to what the place really is.

The story of the Pilgrims rightly developed can be understood by any
fourth grade pupil. This instruction, with the aid of the map, will help wonder-
fully in understanding the different political divisions of New England.

Why do we have states? The answer to this question can be only reached
through the history of our colonization. From this standpoint the development
of the states is as simple to understand as the fact of adjoining farms.

In the lower grades, in fact in any grade, some historical knowledge should
precede the geographical study of a country. The mere location of the City of
Washington is of little interest. It is the associations, past and present, that
spring up in our minds when the place is mentioned that make it of interest.

History teaching has failed to receivc its full share of recognition at the
hands of fifth and sixth grade teachers. In the schools of my own city of
Ansonia over 60 percent of our pupils leave school without entering the seventh
grade. I take it that what is true of Ausonia is equally true of most manufac-
turing places. The age limit of fourteen years fixed by the laws of the State of
Connecticut as the end of compulsory attendance is the finish line of many a
parent’s ambition for the education of his children. Should the public schools
of our state allow these pecple to go forth from ocur doors with little or no pre-
paration for the duties of American citizenship? In the fifth and sixth grades
it is possible to give these children an intimate knowledge of the great men who
have made the name of America respected abroad and honored at home. They
can learn about their country’s birth as a nation. They can come to compre-
hend the elementary truths of government. The preservation of free institutions
must be based on the intelligence of its citizens. This is impossible if the
majority of our pupils are going out of our schools ignorant of all those great
truths which & knowledge of history alone can give.

The great majority of our teachers cannot vote tnot because they are not
old enough) yet they have it in their power to help make intelligent voters. It
has been said that ‘‘the hand that rocks the cradie rules the world.”” You don't
rock many cradles, but let me tell you that the average American home leaves
much for the teacher to do.

To-day I am asking you fifth and sixth grade teachers to take up your part
of the work and see that no pupil leaves your grades without having completed
an elementary history.

Our graded school system is much like a course dinuer, the dainties are
served last. History is a good enough dish to have some of it passed down to
the fellow that can’t wait to finish the meal.

Once, as a little shaver, I remember going to church in company with two
other boys. We sat in the gallery in the rear of the church. It happened to be
communion Sunday. The bread and the wine passed freely among the older
people. We regurded it with hungry eves. Finally, after everyone had been
served and we were overlooked. I could stand it no longer, and arising startled
the congregation with the remark ‘‘three fellows back here want some.” Well,
it is necdless to inform you that we didn’t get it. Iimagine that if we consulted
the boys and girls in our lower grades about Iastory. we would hear ihe hungry
cry, ‘we fellows back here want some ™

Now for the seventh and eighth ¢rade teachers. As I have already said.
vour field is not to begin history teaching but to complete the structure on the
foundation alrcady Iaid. You must face the guestion squarely as to method of
mstruction.  Are you going to make your pupils studenis of history in the true
seuse of the word, or are you going to load their minds with a mass of unrelated
facts ? :
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A SCHOOLMASTER. '

Edward Brooks in November Educutional Review.

Aud now came the teacher to whose instruction and influence I owe nearly
all my success in life. His name was Nickerson—Clark Nickerson—a name
which I hold in sacred remembrance. He was a scholarly gentleman, about
twenty-four years of age; a gentleman in manners and character, teaching
school while studying to become a physician. His example and instruction
opened a new door to me, bronght me in touch with a cultured mind and an
aspiring spirit whose influence gave both initiative and direction to my life. It
was to me a piece of good fortune for which I can never be too grateful. I was
at that time between eleven aud twelve years old; an age when ideals of life
are being formed, and when the example of a scholarly gentleman with a purpose
in life is an inspiration and a guide to youth. Under him I continued the “‘three
R's,’”” improving in reading, spelling, grammar, and arithmetic. Mitchell’s
outline maps were introduced into school about this time; alsoa single black-
board, about three by five feet in dimension. The principal use of the black-
board was to exhibit the names of pupils who had broken some of the rules of
the school. One of my keenest recollections is that of seeing my name and that
of a young girl written upon the blackboard as a penalty for a correspondence
which the teacher regarded as uasuited to our ages.

In addition to the studies named above I took up algebra, geometry, com-
position and rhetoric, physiology, natural philosophy, Latin. and botany. Mr.
Nickerson appreciated my fondness and aptitude for study, and made a com-
panion of me out of school hours. Our botanical excursions in the summer
afternoons after school, and especially on Saturdays, were a source of the deep-
est interest and pleasure. The places we visited and the fiowers we analyzed
are as fresh in my memory to-day as they were half a century ago. The name
of the first plant I helped him to analyze, the Anemone thalictroides, still lingers
in my memory ; and the expression of pride in my mother’s face, as I carried
the flower home to her that evening aud repeated to her the big-sounding name,
I have never forgotten. We used Mrs. Lincoln’s text-book on botany with its
“artificial system’ of analysis—the ‘* natural system '’ had not yet been gener-
ally adopted by American botaunists—and the height of my ambition. was to
“analyze’ the new plants we found in field and forest. I remember distinctly
the place where I made my first successful analysis of a strange flower, finding
its genus and species: it had to me all the charm of a new discovery in science,
or the discovery of a new method or principle in mathematics.

We of course had no specimens to illustrate physiology, but the text-book
had suggested an ox’s eye, one of which I obtained from a butcher. and my dis-
section of this eye one cvening by candlelight—wien I first saw the acqueous
and vitreous humors as I placed them on a sheet of foolscap, and held up the
crystalline lens before the candle and saw it bring the rays to a focus, is one of
the treasured memories of my childhood studies. We had no apparatus %o per-
form the experiments described in the text-book on natural philosophy, but the
stem of the leaf of 2 pumpkin-vine served as a siphon to show that water would
run up hill ; and I made an electrical machine out of a big bottle that did not
work, and a galvanic battery out of some old zinc and copper plates, with cups
to hold the connecting fluid, which did work so successfully that I could bring
to life, repeatedly, for an hour or more, a dedd frog, which I had caught and
killed for the experiment. In all these studies he gave me the aid of his know-
ledge and sympathy. aud when. after teaching three or four years, he left to
complete his medical studies I felt that the Mentor of my life had departed.

In addition to his direct instruction he did wme another favor, greater,
indeed, than he ever could have dreamed of, aud for which 1 cannot be too
grateful. I had won the first prize in the spelling class, for which he gave me
a little work treating of the nature and culture of the mind—Watt’s ** Improve-
ment of the Mind.”” This little book, which I read with mnuch interest, cultivat-
ed a taste for introspection and psychological study at an early age, and turned
my attention to the formal training of the mind as a_basis of an education.
Largely through its influence. I believe, I was led, when I began the training of
teachers in @ normal school, to made “‘cducational psychology'” the fundamental
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branch in my course int pedagogy. Fortunate, indecd. is the boy at the impres-
sionable age of just cntering his teens who has for his teacher a man who is
himself a student with a purpose in life, and possessing personal traits that
command his admiration, and who thus presents to him ideals of character and
high achievements. I take thi= opportunity to weave this chaplet of praise to
the memory of the best and most influential teacher of my boyhood.

AN ESSAY ON HABITS.

A story is told of an English school-master who offered a prize to the boy who
should write the best composition in five minutes on *‘How to Overcome Habit.”

At the expiration of five minutes the compositions were read. The prize
went to a lad of nine years. Following is the essay :

““Well sir, habit is hard to overcome. If you take off the first letter, it does not
change ‘abit.’ If you take off another you stiil have a ‘bit’ left. If you take off
still another, the whole of ‘it’ remains. If you take ofl another, it is not wholly
used up; all of which goes to show that if you want to get rid of a habir you
must throw it off altogether.”

WBook otes.

The following volumes just to hand are particularly suitable for school
libraries and they are all so artistically printed and bound that they would serve
as choice Christmas presents.

BIRDS OF THE AIR, Published by Copp, Clark Co.,
SECRETS OF THE WOODS, Toronto.

The first two of these contain what was given in ‘‘ Wilderness Ways ' and
“Ways of Wood Folk,” but the illustrations and letter press, paper and binding
are in every way superior. Mr. Long has succeeded in getting closer to actual
animal life than any other modern writer. His writing has not the artistic
finish of Mr. Thompson’s, but he is far more true to experience. He makes no
exaggerated statements, and he does not create animals with human intelli-
gence. No nature study books are more attractive and none more worthy of a
place in a library.

KING ARTHUR AND HIS COURT, by Frances N. Greene, published by
Ginn & Co. These are the stories of Tenuyson’s Idylls. given in simple but
charming prose form. Just such a book as will delight boys and girls between
the ages of 8 and 18. Copp, Clark Co. are agents in Canada.

BEASTS OF THE FIELD, ) By W. J. Loxg,
)

The Handbook to the Victorian Reader, edited by Mr. W. A. McIntyre and
Mr. J. C. Saul, has been for some time in the hands of the printers and may be
expected shortly after the new year. The general intention of the book is to
supply such information as is necessary t¢ the understanding of the selections
contained in the Readers. With this end in view, information is given in regard
to the circumstances under which each selection is written, and interesting facts
iu connection herewith are related, all different words, phrases and allusicns are
explained aud, in addition, where necessary, a list of booksis given where
further information may be obtained.  In cases where selecticu is an extract



254

from a larger whole the connection is clearly indicated..

EDUCATIONAI, JOURNAL

A chapter on the

poetical memory gems, biographical sketches of the one.hundred and forty-five
authors represented. and a pronunciation key to seven hundred of the most

difficult proper names, complete the book.
the method of handling the reading lessons.
editors to make the information as complete and as accurate as possible.
T'he publishers are The Copp Clark Co.,

book will contain about 425 pages.
Litd. and The W. J. Gage & Co., Ltd.

There is also a full chapter on
No pains have been spared by the
The

The best selling books in the United States at the present time are:—The
Right of Way—FParker ; 'The Crisis—Churchill; The KEternal City—Caine; D’ri
and I—Bacheller; ' Kim—ARipling; Lazarre—Catherwood; Man from Glengarry—

Connor; 'The Secret Orchard—Castle;

PURPOSES OF THE RECITATION.

To draw out each pupil’s view on the subject.

To test the crudeness or thoroughness of grasp of the subject.

To correct his ideas by the greater comprehensiveness of others of his class.
To arouse and stimulate a new method of study on next lesson.

To cultivate.the closest habits of attention.

To bring into full play the powers of numbers engaged upon the same

thought. .

To supplement by stronger force what the pupils give.

To bring into play the teachers’ highest powers.

To arouse self-activity, power of independent research, acute, critical
insight, to be obtained only by contact with one’s fellows striving toward the

same goal.

To initiate the student into the great secrets of combination with his fellows.
T'o help the struggling boy or girl to ascend above his idiosyncrasy and

achieve the universal forms.

To learn to suppress the merely subjective, and how to square his views
with what is objective and universal.—William T. Harris.

A young woman entered an office in New York seeking work as a type-

writer.

She did not do her work very expertly but she was employed—the

lawyer saying: ‘“She is so pleasant; she has a smile for everything; we need

smiles here.”

BE PLEASANT.

Thomas Wood, who was an invalid
much of his life, said: “I resolved I
would look on the bright side of every-
thing.”’

A woman in California was troubled
with many ills, and the doctors could
not help her; finally, she determined
to laugh at the least provocation, to
find something to laugh at several
times a day. She recovered perfect
health.

Emerson says: ‘Do not hang a
dismal picture on your wall, and do
not deal with sables and gloom in your
¢onversation.”

LATIN AND FRENCH

Are not difficult languages to learn when
studied by the

De Brisay Analytical Method.

In three months any intelligent student
can acquire a sound knowledge of either or
these languages. Hundreds of persons testify
to this fact. Schools and convents are adopt-
ing our system. Every wide-awake teacher
should look into it; none can afford to ignore it.
‘Why should not every teacher acquire a know-
ledge of Latin or French when these languages
are so easily mastered? Thorough courses by
mail, Pronunciation by phono&raph. Part I..
(Latin or French), 2. ' Key to French
Sounds,”” 35¢c. Pamphlet free.

Academie De Brisay, Toronto,



. Department of Education, Manitoba,

Third Class Normal sessions will be held at the following points,
beginning January 6th, 1902 :

Winnipeg, St. Boniface. Portage la Prairie, Brandon, Manitou.

The Second and First Class Normal will be held in Winnipeg,
begianing January 13th, 1902.

The Examinations for the Second and First Class Normal now
in session will be held December 16th to 20th, inclusive.

Candidates for the First Class Profe§siona,l Examination, who
have already had Normal training, will write Dec. 21st and 23rd.

Applications to attend the different Normal Sessions must be
made to the Department of Education before December 15th, 1901.
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3 Charming | The Jingle Book of Birds &
iz R Bv Epwarp B. CLARK. fi’
;3 Chrlstm aS 16 colored plates. Price, 50c. ::

X B k s R . s e
7 This book of jingling bird verse with its !‘*
;;1 OO S 16 colored plates of b%auxifn! and charac- :..

teristic birds will be certain to capture the K

children and to hold the attention and 1%

X A B C Book of Birds intcrest of the elders.  The author is well 1

known to bird lovers thraughout the United N

3 For chlldren large or small States by his ficld sketches of bird life. Mr. %
i By Mary CATHERINE JUDD. Clark, in sclccting the birds which are to 1,
7 With nonsense rhymes for little ones ang  ilusirate his verse was careful to choose E\’
- prosy semse for older ones only those wihosc names, plumage and ;:~
% ° R characteristics are such as to lend them- o,
v 26 colored plates. Price, $1.00. selves readily 1o the motive of the verse, X

o): Miss Judd, in this has prepared a buok  The lines are not jingles merely but jingles %
¢ that will be a_dclight 10 cvery child and  which have a well rounded purpose and
# will be intenscly interesting 10 every adult  much of pith and point.  The color scheme R
‘:i lover of birds. Every letter of the alpha-  of the cover of The Jingle Book of Birds 14
A bet is illusrated by a Deawtiful colored  will be sirikingly beawtiful.  The younger
7 picture of a bird, whose name begins with  ores, and the older ones, o, for that &
3 thatinitial. A fun-provokiug shyme given  matter, will be delighted with this book !4
W Wwith cach picture for the children, ashort  for a Christmas gift.  The author is inti- ),
“ prose descriplion makes them interesting  mately known to thousands of readers by <
N to theaduli. Miss Judd, principal of one  the articies from bis pen which have 2
¢ of the public schools in Minncapalis, is  appeared several times a week on the edi- ,K
%: atready well krown as anthor of “‘Classic  torial page of the Record-#crald for a long 3
¥

Myths™ and * Wigwam Stories.” { tme past. %
$ ' ¥
’)'\«‘A, W. MUMFORD, Publisher, 203 Michigan Ave., Chicago.gn‘
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Robinson & Co’s.
DEPARTMENTAL

@General Dry Goods,
Millinery, STORES _——

Furs, Mantles, X
. 400 and 402 Main St.,
Ladies’ and

Winnipeg.
Children’s x

Specialties—Dress Goods and Silks.

BOOtS and 8/7088' Mail Orders receive prompt attention.

) WEBSTER'S INTERNAT lONAL DICTIONARY

NEW EDITION
NEW PLATES THROUGHOUT

Now Added 25,000 NEW WORDS, Phrases, Etc.
il Rich Bindings # 2364 Pages # 5000 Illustrations

Prepared under the supervision of W. T. Harr's, Ph.D., LL.D., United States

Commissioner of Education, assisted by a large corps of compc:ent specialists.
85 The International was first Sssued i 18500, succeeding the > Unabridged.”

The Neso Edition of the International was issued in Ocd., 1000. Ge2latest and best

\ / Ao Webster’s Collegiate Dxcnonary with Scottish Glossary, cte.
“ First class in quality, sccond class in sizc. cholas Murray But ».

fpeamen ).u'rr cetc., of buthk duoks .xn-.' on u)‘plru fron,

G. & C, MERRIAM CO., Publhers, Sprmgﬁdd Mass., U.S. A.

Brandon

College

New Building to be opcned
Oatober 15t 1901 —7

Residence ror SL\xdan\ apply carly
T Rooms.

Departments :
Preparatory. Stenographic. Commercial.
Matriculation, First and Sccond Years in i
Arts. Mental and Moral Science Courses Calendars for 1901-2—issued in July.
of Junior and Senior B. A. Years, and Write the Principal.

Theology. Alse Courses for Teachers' .
Cortificates. ' “Rev. A, P. McDiarmid, D.0., Prinoipal.
When writing mention The Journal.




