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“ Grand total days’ attendance mac

¢ by all the pupils. 5397 ;"
read 3597.

‘Tirere are 111 teaching day< in the cuvrent term,

Tur attention of Teachers is cepecially dirccted to Olliial
Notices I, Il and III

TrusteEs are reminded that Inspectors have positive vrders
not to authorize the payment of county mency to the trustces
of any scction until satigructory A & B returns have been reccived.
Hitherto the B return has, in many cases, been made up in a
carcless manuer.  Lrustees. with their teachers, ought to fecl a
pride in rendering accurate and intelligible returns.

AT the September Examination of teachers, five youny ladies
applied for icenses of the grade B (the grade held by 1st class
male teachrrs). Onc of the number astudent of the Proviucial
Normal School, aged 10 years, was successful, making an ayerage
of 60.85. Threc of the others made the required average, but
failed to pass Test 2. This is the first time that youny ladics
have applied for grade B.

TRE XORMAL SCIOOL.

VHE Winter Session of the Provincial Normal School begins on
Wednesday, November 3rd.  During therecess, the Principal
hes made important changes in the ge' oral managewment of the
ecveral departments of both the Nerr  and the Model School.
The students of the Normal School wi. have increased fucilities
for the prosccution of their work. Al students holding first-class
licenses aud having attended the institution at least one Term,
will form an advanced division of the School, and will receive sep-
arate fustynction in both literary and professional studies.  This
will supply @ want which has been felt hitherto, and we trust that
the attendance in this advanced division will be conuncnsurate
with the provision made for its instruction. IEvery teacher who
has not enjuyed the advantages of training at the Normal Schoel
should endcavour soon or Jate tv do so. Instructionis free, and at
the close ofeach Term the travelling expenses of the stadents are
defrayed by the Goveymnent.  The institution is thus placed as
near cach gne’s deor as is possible.

TIHE SCIIOOL LAW,

A }7 E bave been requested to publish in the Jowranl auswers
\' to the following questions :

1. Arcclergymen and mcen 60 years of age and upwards, liable for
the poll-tax of ouc dollar?

Jdns=Yes. Lvery male person 21 years of age vr npwards,

having resided in the section for the period of six months next
previous to the levying of the assessmeunt, is liable for this tax.

9, Ts it necossary to issue twobills to cach ralepayer, one for poll-tax
aud the other for the assessmient on property ?

Ans—No. One bill is suficient, so long as the poll-tax of oue
dollar is specified in the same.

3. Arc men 60 years of age and upwards, who are rated on property
valucd at less than $1000, entitled to vote ou all questions coming before
the school meeting?

Ans—Yes; and clergymen also if rated for property. Every
ratepayer can voic on all questions. A ratepayer” is a “resi-
dent of @ section rated in respect of real or personal proporty
in the County rate-roll” Sec. 1 (1). It would seem but right
that persons altogether exempied by law from the payment of
local school rates on property, should not be allawed to vote,
cxeept in the clection of trustees. DBut such is not the law.

4. Doessee. 7 of the recent amendment fo the school law exempt the
persons specified therein fyom any labilities which, under the authority
of law, had been imposed upon them by vote of the ratepayers previous
to the passage of the amendwment in June last? T refer to instalmenty
falling dug on schovl houses anit landy, as well as balances for other
purposes.

Ans—We ave advised by the Hou. Mttorney General that the
excmptions under sec. 7 of the recent Act in Amendment of the
School Law have reference only to ussessments imposed by voto
of ratepayers at meetings held subsequent to the passage of the
Act (June 12th 1869), and that any liabilities created by the
action of previous school mectings are not interfered with by the
clause in question.

b > i s s g =

THE PROPOSED SCALE OF GRANT».

TIIE following modificd provisions of the Bill published in the

August Journal have been suggested to ws by a teacher.
They scom well adapted to encourage # professional spirit amonyg
teachers, and thus ~nsure expericuced labour in the schools of the
Drovince. The amounts of the several grants. however, would be
beyond the present expenditure.  They could be reduced without
malerially affecting the priunciple of the Bill.

MODIVIED BILL.

1. After Qctobier Slst, 1870, the Grants to Teachers ehall bo
in part regulated by their period of service in the Public Schools ;
that is to say <

2. 'There shall be three divisions in the First Class: the lst
division to consist of those whose period of serviceisupwards of
seven years, of which period at least five yearsmust be asteach-
crs of the First Class.  The 2nd division to consist of all teachers
of this class not cmbraced in cither of the other divisions. The
3rd division to consist of those whose period of service does not
cxceed one year.

3. "Chere shall be three divisions in the Second Class: the Ist
division to consist of thosc whose period of service exceeds seven
years, five of which must Le, in cach casc, as a teacher of the sce-
ond for first] clags.  The 2nd division to consist of all teachers of
this class not embraced in cither of the othier divisions. The Srd
division to consist of those whose peried of service does not ex-
ccedone year.

4. Graduates, in course, of any chartered college or any ad-
vanced female seminary in the provinee shall Le cligible for the




414

THE JOURNAL

0F EDUCATION.

Ind division in cach class without previous service in teaching.
Also foir the purposes of this Act, the professional qualifications
accordtd by the Provincial Normal Sc‘uml to teachers attending
thereat slm%l be held cquivalent to semicein teaching as follows::
Fair, six months : Gloud, one year; Suparior, one year and a half.

9. The following scale of grants shall be substituted for the
One nuw in operation, after the aboy ¢ named date

MALL JLACHLRS, | 1 EMALL 1EANCHLRS,

e e A R PR
Class Fivst, Ist Ui\.'i.sum s11o !

Clasy First. 1st, Division

2100

2d - 120 RITT I 90

Srd o 110 Sl e 53

Class second, Ist Diviston 190 { Class Sevond. st Division 75
Sad - 00 dnd - 70

Srd e 85 Sed 7o 60

Class Third - - - - - 60 Cluss Thivd - - - - - 15

THE STATE AND EDUCATION.
V.

'\ 1LXVE Lycarzus thought most condugive to the vivtue and happi-

ness of aeity, wus prineiple interwoven with the mannersund
heeeding of the people.  "Fhis would remain inmovable, ns resting
on inclination and he the strongest and most lasting tie; and the
Jiabits which Educativn produced in the youth—would answer in
cach the purpose of a lawgiver. For Lycurgus ve<olved the whole
business of legislation into the bringing up of youth,—which he
Yooked upon as the loftiest and must glovivus work of a lawgiver, and
dic began with it at the very senrce.  Preranon.

You [Athenians] will confer the greatest benelit on your city, not
Dy raising the roofs, hut by exalting the sonls of your fellow citizens :
dur it is hetter that great <ouls should live in sall habitations, than
that abject slaves should Lurrow in great honses.  Kwiereres,

That the Faucation of youth sught to form the principal part of
the legislator™s attention can not he a doubt, since education fimst
muulds, and afterwards sustains the vavivtts minles ol guvernment.
Lhe better and more perfect the systews of Falucatim, the hetter
and more perfeet the plan of govermment it is to intraduce and uy-
Jiold.  lu this important object felow-citizens ave all equally aud
deeply concerned i and as they wre all united i vne common work
fur one commun purpose. thewr education vught to be regulated hy
the general consent. and not abandoned to the blind decision of
<hanee, or to idle caprice.  \istorLi,

Lf you suffer your people to be ill cducated, and theit manners
corrupted from their infaney, and then punish them for their erimes
ty Which their first education dispu~ed them, what ele i~ to bé con-
cluded from this but that you first make thieves, and then punish
then,

Though there be not nuny in every city which be exempt and dis-
charged of all uther labvurs, awd appointed only to Iearning—that
is to say, such in whom. even from their very ehildhood, they; have

icreeived a xingular towardaess, a fine wit, and @ mind apt 0’ zood
carning—yet all in their childhood be instructed in learning. . And
the better part of the people, both men and women, throughout all
their whole life. dv hestow in learning those spare hours which we
suid they have vacant from bodily labours.  Sut Tnosas More.

Education makes the man : that alone i~ the pavent of every vir-
tuc; it is the most xicred, the most useful. and, at the <ame time,
the mo~t neglected thing in every conntry.  Moxmisquire.  *

It is not for the ske of a parizh only, nor for the mere loeal in-
terests, that thelawe wlls that every native of France shall acquire
the knowledge neceszary to socinl and civilized life. without i\'llxich
Inunan intelligence ~inks into stopidity, and often into bratality.
It is for the <ake ol the stato also, and for the interests of the pub-
licat large. Lt is hecamse liberty cannever he eertuin and complete,
unless auong 2 people sufliciently enlightened o listen on-every
emergeney to the voice of reason.

Universal education is henceforth one of the guarantees of Iibcr?‘
and social stability. \~ cvery principle in vur government is found-
cd on justice and reason, to diffuse_education among the people, to
develop their understandings, and cnlighten their minds,, is to
strengthen onr constitutional overnment, und securc its stability.
M. Grizor.

»

Did § know the name of the legislator who first conceived and

suggested the idea of Commion Schools, 1 xhould pay to his memory |

the highest tribute ol reverence and regard. 1 ~hould feel for him a
nmch?n;;hcr veneration and respect than 1 do for Lycurgus and
Solon, the celebrated lawgivers o} Sparta and Athens. | should re-
vere lum as the greatest benefactor of the Twman race : hecause lie
has been the author of a provision which, if it shonld be adopted
in every country, would produce a happier and more important
miluence on the human character, than any institution which the
wisdomn of man has devised.  Jencr Swaer.

The cdacation required for the people is that which will grive
them the full command of every faenlty, hoth of mind and of hody .
which will call into play their powers ol obscrvation and reflection, |
which will make thuking and reasmable heings of the mere crea-

tures of impulso, prejudive und passion; that which in a moral
sense will give them objects of pursuit and Ibits of conduct favor-
ablo to'their own happiness, and to that of the community of which
they will form a part, which, by multiplying the means of mtionul
and intellectunl enjoyment, will'diminish™ the temptations of vice
aud sensuality ; which, in the socinl relations of life, nnd ug connect-
ed with theobjeets of legislation, will tench them thd iCentity of the
individunl with the genernl interest; that which, in the physic:nl
sciences—especinlly those of chemistry and mechanies—will wake
them masters of tho scerets of nature, and give them powers which
even now tend to elevate the moderns to a Ligher rank thau that of
the demi-gods of antiquity.  All thix, and mere, shouwd be cimbraced
it that schemo of education whiclk would be warthy of u statesman
to give, orof n great nation to veceive. ¥ 1L Ilicksox.  Wes
minster Review.

The theory of our government is,—not that all men, however
unfit, shall be voters,—but that every man by the power of reason
and the sense of duty—shall hecome fit to be n voter.  Education
must bring the practice ns near as possible to the theory.  As the
children now are <o will the sovereigns soon he.  ow canowe expect
the fabric of the government to stasl, if vicious materials are duily
wrought into its frame-work?  Education muet prepare our citizens
to hecome municipal officers, intelligent jurors, henest witnesses,
legislators, or competent judges of legislution,—in fine, to fill a1 the
manifold relations of life. For this end it must he universal.  The
;\'Iholc land mnust he watered with the strenms of knowledge.  Honacr
Maxx.

The parent who <enus his son into the world uneducated, defrauds
the community of a lawful eitizen, and bequeanthes to it o nuisance.
CravncrnLor Rext,

For the purpose of public instruction, we hold every man suliject
to taxation, in proportion to his property, and wo luvk not to the
question whether he himself have, or have not, children to be bene-
fited by the education for which he pays.  We regard it as a wise
and liberal system of pwlice, by which property und lifo and the
peaee of suciety are seeured.  We seek to provent, it =ome Incusure
the extension of the pennl code. by inspiring a salutary and conser-
vativo principle of virtue aud of knowledge in an early age. We
hope to excite o feeling of re-pectability and a sensc of character,
by enlarging the capacity and increasing the sphere of intelicctual
enjovment. By gencral instruction we seck, us far as possible, ts
prify the whole moralatmosphere s to keep good sentiments upper-
most, and to turn the ~trong current of fecling and opinion, as
well as the censures of the law, and the denuncintions of religion,
against immorality and criwe.  We hope for a sceurity Leyond the
Iaw and above the law, in the prevalence of cnlightend and well
principled moral sentiment.  We hope to continue and prolung the
time, when in the villages and farm-houses of New England, there
may be indisturbed sleep within unbarred doors.  And knowiig
that our government rests diveetly on the public will, that we way
preserve it, we endeavour to give a safe and proper dircetion to that
public will. We do not, indeed, expeet all men to be philosophers
orstatesmen ; but, we contidently trust, and our expectation of the
duration of uur syxtem of government rests on that trust, that by
the diffusion of general knowledge and good and virtuous senti-
ments, the political fubric may be secure, as well agaimt open
violenee and overthrow. as against the slow Lut sure undermining
of Heentiowsness,  Dasirn, Wensii.

NATIONAL EDUCNTION IN THE
OF COMMOXNS,

IMPERIAL HOUSL

-

'\ R. Melly called the attention of the House to the number of
L younyg children in our large towns who are growing up with-
out any education, unaffected cither by the educational clausea
of the actory \ct or by voluntary efforts. Ile contended that
the information necessary for framing a large measuve of educa-
tion was not in the hand~ of the Government.  They were still
without any information with respect to the condition of the
large class of children to be found in the strcets of owr large
towns. Insuch towns the parochial system had broken down. and
had not been supplemented by any municipal system.

IIe would now proceed to the principal point. which he wished
to arguc. e believed that the only legis‘ation by which they
could meet the evil was legislation which would enforee tlic at-
tendance of children at school in our great cities. Lhere were
ample })rcccdcms for suchinterference on the part of Parliament.
If the Legislature ¢nforced vaccivation, why should it not cn-
furce education ? s regarded the Factory .\ct, there was this
catraordinary state of ﬁlings, that while childven who were
learning habits of obudience, onder, and industry, were obliged
to gou to school, those who were in the streets learning all sorts
of vice were left to themselves.

‘The head of " the Poor Law Board had remarked that making
education compulsory would be only a natural consequence of the
Iaw that made the maintenance of children compuisory on the
community. I this year's reports from the Inspectors of Schools,
no less than eleven ovut of twenty-cight Inspectors advocated
compulsory attendance at schools.

IIe would. in the first place, buy or huild free municipad schools,
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and plant them like Martello towers against intemperance and
pauperism, and he would support them to the extent of two-
thirds by a rate, and to the extent of one-third by a grant from
the Privy Counuil-office, but this third should only be paid on
condition thit the schools came up to the standard of ehiciency
stipulated for by the Privy Council, He would also have school
beadles appointed by the schoolmasters or by the "Town Coun-
cil, and they <hould have power to ».:mmon any child found in
the strects between nine and twelve in the morning and two and
five in the afternoon, and he would do nothing more.

Ile believed that by giving such powers to the municipalitics
of the great citics, and%)y compelling them to crect schools and
rate the inlabitants for their support, they would sweep the
strects of hundreds of thousands and accomplish the object he
had in view, Tle admitted that we had a magnificent system of
denominational schools, in which 1,500,000 “of our population
were instructed, but as regapded the poorest classes they were
not affected by these schools; the chiluren who were at present
being educated in them were rather those of the poorep portion
of the middle class and the artizan. It was a great mistake to
suppose that the working class consisted of onfy one class. Ile
believed that a system of free secalar schools with compulsory
attendance would give a great impetus to education, and parents
would send their childven in larger numbers than they did at
present. )

Mr. Dixon stated that in Birmingham there were 53,000 chil-
dren of the working class of school age, that about 20,000 were
in schools, and $5,000 attending no schoul whatever; that
the parish aunthorities had failed to” enforce the Denison Act;
and that the Factory Act had emptied the fuctories without fil-
ling the schools. Ile argued that our school system must base
}tsclf ontaxation. and that our schools must be unsectavian and

ree.

Mr. Faweett agreed with the conclusion of the Duke of New-
castle’s Committee that the Privy Council Grant could never be
expended in a thoroughly National system of Education.  What
wag wanted was a compulsory rate and a compulsory attendance,
the latter because there was actually at present more school ac-
commodation than there weve children. ~ This want of edacation
resulted from a combination of meotives,including the ignorance,
poverty and seclfishuess of the parents.  Some parents were too
ignorant to appreciate the advantages of education for their chil-
dren.  Others were too poor, and a third class too sclfish. Sure-
ly if they could compel working children to go to school, thoy
hiad tenfold more right to coerce the idle. Linforce attendance,
and there was an end of the principal arguinent against compul-
sory rating, for he could not for one moment accept the doctrine,
that there was no connection between the spread of education
and the diminution of crime. 1If] then, the taxpayer complained
they would be enabled to reply, ¢ Bear this additional burden for
a few years, and you will see a great reduction in the rates,
which are now swelled Ly paaperism and cnime.” e thought
that education as well as pauperism and crime should be partly
a local and partly an imperiai chavge, for in that way they would
make a large portion of the wealth” of the country which now
escaped local taxation contribute its share.

As to the religiouns difliculty, he did not think that 3t was in-
surmountable. At all events the country was beginuning to re-
solve that sectarian rivalry should no longer stand in the way
of the education of the people. e did not wish to
introduce irreligious education ; but, as practical men, they must
ree that schools su[;portcd by rates must be made entirely unde-
nominational. If, however, any one liked to have denominational
schoolg, they might cscape the school rate, for it need not he
levied in any district which the Government Inspector reported
to be sufliciently provided ; and so he saw no reason why the two
systems should not work side by side.  We should only require
compulsory instruction for a single gencration.

Mr. M. Pattison, one of the Commissioners of 1861, said, in
bis report on education in Germany, that Jie school was com-
pulsory there ouly in name—1t had become so deeply rooted _in
the socidl habits of the German people, that, if the law were re-
pealed to-morrow, the schools would continue to Le as full as
they now were, yet the Home Secretary last year, after citing
these words, went on to say that those who demanded compul-
a_or%) lc!iuc:\tion were striving for what was Quixotic and jmyprac-
ticablé.

Mr. Alderley admitted that in the great towns which had been
referred to there was no lack of school accommodation : so that
what we really wanted secmed to be merely increased police
lowers.  As to enquiry, there had certainly been enough of that.

{e believed, however, that the subjeet would best be dealt with
by further minutes of the Privy Council, for he did not think the
present system had been faidy tried, and he had a great objec-
tion to embark in new remedies till the old ones had been ex-
hausted. Ho should be glad to sce the denominationnl system
carried out. Ile thought that even now a hybrid bill euablin
large towns to ratethemselves for educationar purposes woulﬁ
confer a great beaefit.

Mr. Buxton said that the real question was whether the ma-
chinery proposed could be carried out.  The proposition that the
police should catch all the idlera, and send them to school every
day, scemed to hun to be absurd, because it would occupy all

their time.  He was opposed to the revolutionary measure of the
hon. member for Brighton, amt thought that there was great
force in the objection that unless the parents consented to send
their chilidren to school the compulsory system would fail.

‘The next proposal was to get rid of the voluntary system, and
make the schools uublw institutions, supported by the rates.—
There might have been some jealousy of the Church obtaining
the leading part in the management of the schools, but the cler-
gy had shown so liberal and ungectavian a spirit in the education
of the people that there was no ground for such jealousy, andin
his opinion the nation owed a debt of gratitude to the ¢ crﬁ' for
their gelf-sacrifice and devotion to the cange of cducation. What
really was the present state of this educational question? They
already had & gigantic machinery at wark with the full concur-
vence of the country, and which though not so fruitful as they
had hoped, yet had wrought eflects of infinite value. Alrcady
one in 77 of the whole population was on the school books,
while in the best educated countries in the world the propor-
tion did not exceed 6:23. Nor was it for want of the
machinery that the proportion was not far larger. It was
only in a limited degree that the still cxisting lack of educa-
tion was owing to the want of school accommodation and
:\})plinnccs, bhut to the apathy of the parents of children. At
Manchester, for instance, the Education Aid Society issued tick-
cts to the children of the poor, which would have furnished them
with schooling had the parents cared to use them. And yet in
December, 1866. ~ut of 21,000 children who had reccived such
tickets less than 10,000 were found to be 2t school, and he saw
no reason for believing that the proposed change from voluntary
sup)iort to a general system of cducation rates’would have any
marked effect in curing this great evil.

It would be rash to sweep away a great system which had been
long established, which had rather grown of itgelf as it wero
from natural roots, in the conscientious benevolence of the peo-
ple, than been forced unon them from without, and which, though
not perfect, had at any rate worked marvellously well, and was
becoming every day more cfficient. As Lord dc Groy showed
the ggber evemng, in last year the nmumber of schools inspected
had increased by a thousand : the number of children present at
inspection was more than a million and a half, being an inereasc
of 136,000 ; the averagencininal number attending was 1,241,000,
being an mereasc of little less than an hundred thousand ; while
the numbers of certified teachers, of assistant-teachers, and of
pu{il-tcachcrs were all largely increased. . .

‘he system was not a decaying onc, but o stationary one, it
was a growing, a vigorons, a flourishing system, it was one really
adapted to the feelings and the wishes of the pcolplc. Another
difficulty really must be taken into account. ‘The pressurc of
rates was veally a crushing burden on the people, and was pro-
ducing very disastrous cffccts. It was causing great suffering;
was sinking many into pauperism ; and greatly discouraging the
building of houses for the poor. It would be a serious thing to
increase this distressing burden, and he could not but think it
somewhat rash to throw the weight of supporting our schools
upon this precarious and painful source of income, and thus to
extinguish, as they certainly would, the voluntary coutributions,
amounting, at the present time, to half 2 million per annom.

IIc would not now touch upon the religious difficulty beyond
observing that it did not arise, as many seemed to think, from a
mere sectarian bigotry : the people in this country had a profound
conviction, which ought not to be treated with contempt, that
their children ouglt to be broughtup in the fear of God, and
with a knowledge of their Christian duty, and no system could
flourish that did not fully recognise and respect that fecling.—
TUpon the whole, he thought that the country was not at all pre-
Farcd for the radical change indicated in the amendment of his

ron. friend.

Lord Sandon argucd that the acconnts with regard to desti-
tute children were so diverse that before affecting any great
chauge in the educational system it would be well to have more
accurate returns. e did not believe the country was prepared
for a great change, or that the artizan class would be contatt
with an education that was not distinctively religious.

Mr. . E. Forster thanked Mr. Mcll{ for tho great pains ho
hiad taken in the cause of education. llc also agreed that the
class of children of which he had spoken ought to be considered
apart from other classes. “Uhese children escaped education be-
causc there was no co-operation Ly the parents. The conse-
quence was that they were ready to become members of the dan-
gerous classes.

T'ne time for comin-chcnsivc measure wascome. It would have
been quite impossible, however, to introduce now a measure
which would occupy ahmost the entire scssion. Ile believed 1t
would be finpossible to deal with the question by any mere alte-
ration in the present minutes of the Revised Code, for the House
would not, he thought, consent to make such changes as twonld
be necessary to turn the present system into & national one. It
was one of the hardest problems any Govermment conld have to
solve, how to change the present partial denominational system
into a national system without injuring the present system.—
They wanted to touch those who were not reached by voluntary
cfforts. 1Ie confesses he had lost hope that the present system
conld do much more than keep pace with the increase of popu.

—aevmd  mme et - .
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lation mmong that class who frequented the schools. ‘The hard-
working artizan who cared about cducation took advantage of
the present system ; the man who could be persuaded by veli-
gious bodies to entrust them with the care of his children availed
himself of it; but those whom they had to deal with were nei-
ther of these classes, and the dunger avose from that cause.

‘Lhere was another important branch of the subject.  Although
neithev the House nor tlllc country would consent to one reli-
gious denomination being aided more than unother, or tu the
public moncey being given for religious teaching, yet therewasa
strong fecling in the country that they showldinne way iuterfere
with or discourage religions teaching, .\ very large number of
working-men care apout religious teaching, and he did not be-
lilcvo]\mly measure would be popular which tended in any way to
check it.

‘There were many other difliculties.  ‘There was the ditieulty of
ruting 5 the diflieulty of giving aid from the Consolidated Fund:
and the didliculty as to the securities which should be given for
«ood teachiv'g. “Lhen they came to the two questions, whether
schouls ought te be free or not, and whether they should look
forward to compulsory attendance. ‘The time had not come for
expressing an opinion on either of these points ; but he must say
he helioved the  establishment of free schools in large towns
would, to n large extent, have the effect of swallowing up all the
other schouls, or making it necessary that they should be free
also. Asto the question of compulsory attendance, he thought
the argument that it would be un-English was an absurd one,
and it was anargument the force of which was destroyed by the
Legislature having compelled the parents of children who were
at work to send them for education. But while he was of that
opinion, he must Sn{ that he thought there would be great difli-
culty. considering the English mode of Government and English
idens, in putting the machinery for compulsory education in ope-
ration, and making the law anything more than a brutum fulmen.
The experience of Germany had often been cited.  Inthat coun-
try compulsion was not necessary now, because cvery parent
sent his child without any compulsion- but he believed that if
compitlsion had not heen provided for, the same resulffwould not
have been witnessed.  America was rather more in point, nnd
the experience of New England jn this matter was rather cu-
rious,  The Rev. Mr. Fraser. who wassent out a< au cducation
commissioner to the United States, made a most able report, in
which he stated that there were compulsory laws in New Eng-
lund for the nttendance of children at schonl. This was after-
wards denied by Mr. Elihu Burritt, and M. Mdawes declared that
My, Burritt was right andMr. Fraser wrong.  When Mr. Fraser
was asked how he cume to make such a statement, he proved

that such an Act was in evistence : but it afterwards turned out
that though the Act existed. it was so contrary to American fecl-
ing that it had not heen mad ¢ nze of for so long a period, that
its existence was forgotten e believed that attempts had re-
cently been made to put an Act inoperation. but he did not know
with what suecess.

Allusion had been made to the number of Bills that had been
brought forward on the subject of education. The year betore
last his right lion, friend the Home Secrctary and himself tricd
their hand at legislation. and their experience showed the diffi-
culties which surrounded the " question. Public opinion made
marked progress between that period and last year.  Whereas,
the year before last the measure was only for permissive rating,
it afterwards contained a power of compulsory rating in those
districts in which it could be proved that there was no other mode
of providing schools. ‘I'lhey discovered that the converts they
obtained were, generally speaking, a few months later than the
time at which it wonld have been possible to pass the Bill
proposed. }Very powerfal support was ‘given to the Bill of
1867, when they tound it necessary to bring in the Bill of
1865, ‘LIhat only showed that not only had they todeal with
a diflicult subject. but with a chauging and a progressive opin-
jon. 1t was the duty of Government to take up the question.
and it must be dealt with in a comprehensive manuer.

Mr. Mundella said Germany had been spoken of as a country
that was governed by centralisation, but it could not be said that
Switzerland was so governed.  1le was familiar with Switzer-
land and Saxony. Iic had gone through Saxony, wherc he had
been an cmiployer oft labour, and he had never, in the city, in the
ficlds, or in the mountains there, et a child ten years of age
who could not read and write with fucility. More than that, he
was borne out by a return which was made to this House last year.
Lord Stanley, who wus then Foreign Secretary, requested the
Secretary of Legation at Berue to prepare a return.  That re-
turn was of a remarkable character, and it completely upset all
the theories that had been advanced against compulsory cduca
tion MNr. Rumble in that report said that in Switzerland the
people were proud of their institutions, and convinced thut the
only sound and lasting basis of them was to be found in as wide-
gpread a scheme of public education as possible; and he went on
te show that after little more than thirty years the state of edu.
cation was such that they could state in sober truth that hardlyJ
« child in the Confederation was incapable of reading and wri-
ting with facility, unless physically and mentally incapable. Mr.
Rumble attributed this to compulsory education, aud showed

that although only thirty years had claysed since it was estab-

lished, compulsion was no longer necessary. 1l himself bad exe
amined large schools in Saxony, and conversed with the heads
of schools, and they had assured him over and over again that
the idea that we had that it would be necessary to eall in the aid
of the police was absurd. In Switzerland, in the canton of Zu-
rich, they had an Lducational Board, ‘The children were all re-
gistered, and every house was registered, and every child of siv
years of age was required to attend school, and continue ot
school until it was twelve.  If the parent did not send the child
the schoolmastor reported lim to the Lducational Roard. who
fined him a frane or two, and it was considered there to be as
disgraceful for a man to vefuse education to his child as to
refusé it food or clothing.

11 could never realise to his mind that we could not accom-
plish the same thing as was accomplished in Switzerlaud by the
will of the peopie. ~1le belicved t%mt if the people were educu-
ted the cost would be an:l)ly compensated for by the decrease of
pauperism and crime, and by the absence of that squalor and
misery which they now saw in their large towns, .

[Ie had taken the statistics of 12,000 persons cwployed m la-
bour, and siot 20 per cent. could wvite o lotter decently, and he
didd not think that 50 per cent, of them could write as all.  That
was a disgrace tu the country. and he hoped they would, suou
agree o a measure ty give education not only to the childrenn
large towns, but to every child in the country.

Mr. Jacob Bright remarked that in his intercourse with work-
ingmen he always found that they cared very little about they-
logical teaching, and he believed they would always send their
children where they could get the best seeular instruction.

Sir John Pakington believed that two things were necessury to
sceure a satisfactory solution of this question.  ‘The first was
that there should be a strong Government, and the second was
that that Government shoulﬁ be determinel to settle the ques-
tion. Now the first of these requirements they already had, and
the only thing that remained was to see whether they would
srapple in a determined spirit with this matter.  Ttcould scarce-
y be cxpected they slwulh bring forward a measurc this acssion,
because there was already suflicient husiness to oceupy their en-
tire attention, Lut he oped that neat year they would sece their
way to dealing with it. He had changed the opinion which he
bad often cxpressed, which was that the present system of cdu-
cation had been tricd cnough, and that what they wanted, was a
better onc.

Mr. Aldevman Carter, thought that all the iguorance of the
country was not concentrated, as some hou. nembers secumed to
suppose. in the large towns, but the rural districts had thejr full
share. He hnew well the feeling of the working classes, and he
had no hesitation in saying that'in the large towns the people
were almost unanimously in favour of the compulsory system.—
They were satisfied that the present denuminational system had
failed to reach and educate the great masses, and therefore they
must have a system which would not merely take hold of the
pauper, the criminal, and those who were conuccted with them. but
would reach that class which happened to be between these, aud
thus prevent them from becoming criminals.

“CALWAYS LATES™

1 AZE on this picture. T am old;
X My palsicd avms will searcely fold ;
T exawl on erutehes.
« Shut out, shutout ! ** groan I and fret;
*Tov latc! too late! ™ Lery, and yet
Tov suon, I know, the grave will get
Me in its clutches.

Shut out!  LThat tale began the duy
1 togkm%' sad and sinuons way

‘Lo Mother Molly’s,
Late, and with lesson stil}l unlearned,
And faltering, trembling, home 1 tweod ;
1 knew she Iiad a hirch that hurned

To lash my follies!

Shut out ! attained to man’s estate,
1 found mnyself, and found too lute,
An jgzuoramus ¢
1 faboured low, and hard, and long,
Aud grubbed awid the common tﬁmug,
Sud gabbled about right and wrong,
ud cursed the famous.

Sv here 1 sit, o sack of bunes
Upon the highway, breaking stones :
T have reputed ,
Tou late, of cvurse!  Aud could o slave
F'er hoast a stone above his grave,
This is the epitaph I'd erave .—
% The Late }amcnted.
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TIIOMAS SHERWIN,

T the meeting of the Awmertean Institute of Instruction held

at Portsmouth, N, IL. the following remarks vespecting

the late Thomas Sherwin, Priucipal of the Bunglish Iigh School,

Bostony, were made by George B. Emerson. I. L.D,, and Super-

intendent John D. Philbrick, of Boston. A few ycars ago it was

our good fortune to make the nequaintance of Mr. Sherwm, and

to witnesy the excellence which obtained in the school over

which he presided. He was singulatly ealm, pertinent, and for-

cible in his teaching, and had rare «kill in exercising, m an in-
dependent way, the mental powers of hin scholars,

Di. EMirsoN. Mr, President,—I come here at your invita-
tion, to speak of & noble teachetr, an old and honored {riend
whom wo have just lost, one of our former presidents, and still
on the list of our vice presidents,—THOMAS SHERWIN.

e was resting from his work of mare than forty years, and
preparing as he thought, for the labors aud duties of another
year, when ho was arrcsted by the hand of Death. Ile had the
happiness of dying, as he had always hoped he might die, with-
out a moment’s pain, hefore hie had begun to shrink from laboy
or toflag in spirit, before the brightness of his intellect had be-
gun be dimmed, or his capacity for exertion had begun to be
lesgsened.

Mr. Sherwin lived a very beautiful life, full of precious ex-
amples for all. But we have time, on thisoccasion, todwell only
on those events and circumstances in his life, and those traits of
his character, which have concurred to make him the admirable
teacher he became.

He was born March 26, 1799, at Westmoreland amonyg the hills
of New Hampshire; but the family soon removed to Lemple.
Here he lost his mother when he was seven years of age, and
soon after went 4o live with Dr. James Crombie, an enlightened
and generous man, who treated him as if he had been his own
child, and won his life-long affection and gratitude. With him
he remained until he was fifteen, employed some times on the
farm, sometimes in the office, sometimes in business,—in those
various duties which would naturally fall to the intelligent, be-
loved and trusted son of a country physician. TFrom Dr. Crom-
bie he first caught the idea, which ripened into a fixed purpose
of obtaining a liberal education.

‘This was a fortunate beginning of life. Occupied with the
Ln'ocesses of agricnlture ; riding through the woods and over the

ills of & heautiful country ; becoming familiar with plants and
animals, and all the appearances and changes of the year; doing
business with plain country people in workshops, mills and mar-
kets,—he learned a thousan& things from nature and living men
which a town-bred lad has to take at second hand from books.

i While here he attended one summer school taught by his
sister, the usual winter schools of the district, and, on one occa-
sion, a private school, tanght by the late Solomon P. Miles, who,
heing obliged to leave Dartmouth College in consequence of ill-
health taught a few pupils at the house of his father,”# the Rev.
Noah Miles, the minister of Temple.

After leaving Temple, Mr, Sherwin attended for a short time
the Academy at New Ipswich, and, in September, 1813, wont to
learn the clothier’s trade, at Groton, Mass.  While learning his
trade he was nllowed eight weeks’ schonling a yeav, at the Gro-
ton Academy, walking threo miles to reach it.  He served his
cployer faithfully and remained with him till he was nearly
twenty one years of age, often working till midunight, and still
inding time for study. -

Fixed in his purpose of obtaining a colleginte education, he
hired a young man to tako his place, and. undeterred by want of
means, ge began resolutely the work of preparation.

 He was fitted fer College at Groton and New Ipswich Acade
mies, spending about six months nt each; entered Harvar.
College in 1821, and was graduated in 1825, While prepari.g
for college, and while an undergradnate, he taught district
schools in Harvard, Groton, and Leominster, Mass, In 1825-6,
he bad charge of the Academy in Lexington, Mass., and in 1828
was appointed tutor in mathematics at Cambridge, where he
continued one year.

4 In 1827, he’ engaged in engineering under Col. Loammi
Baldwin, and was employea at that time in surveys at the Navyy
Yard at Charlestown, Mass., and at Kittery, Me., with a view to
the construction of dry docks. In 1827, he went as assistant en-
ﬁincer with James Hayward, in the fivst survey of the Provi-

ence Rasilrond. But, after the survey was about half completed,
he was attacked with fever, brought on by exposure, and, heing
left with sym¥tons of pulmonary J*acase, was obliged to relin-
quish the profession. )

 In December, 1827, he began in Boston a private school for
boys which he continned with increasing numbers for one year;
at the expiration of which he was elected sub-master of the
Eaglish High School, then under the chargo of Solomon P. ¥Miles,
his early teacher in Temple. and for more than a year bis mathe-
matical teacher at the University.? He ceutinued sub-master

*Blood's History of Temple, p, 249.

until 1837, when, Mr. Miles resigning the oflice of principal, he
was unanimously clected to fill the vacancy.”t

I have quoted thus fully these fact in the hfe of Mr. Sherwin,
boacause they seem to me to show the most admirable prepara-
tion for the duties of his profession. What afeeling of the value
of an education must n man have who has spent so many yeavs
and endured so many hardships to obtainit! What an mtimate
knowledge of the nature and character of children must he have
gained in so many different schools! Andthis is the great and
precious attainment. I helieve that most of the failures in the
government of schools come from ignorance of the pure and what
the Saviour calls the heavenly character of little children, from

want of faith in childven, and from a secret unbeliefin the words
of Jesus Christ, in regard to them,—* Of such is the kingdom of
Heaven!"  What varieties of instruction and discipline he must
have scen!  What a privilege to have had such a man ag Miles
for his teacher in childhood, and again at the college, and to
have had Ins example, friendship, and influence for the nine
years that he was associated with him! For Solomon P. Miles,
of a sterner nature than our friend, was so true a man, so good «
scholar, and really so kind and just and always so well and con-
scientiously prepared that he was one of the best teachers ad
most excellent disciplinarians we have ever had.  Many a man
feels at this day, and rejoices in, the kandly influence of his gemat
character and faithful instruction.

To all these extraordinary and peculiar (ualifications, most
of which seeg to have been forced upon by what seemed the
very hardness of his lot in life, he, by his own choice, added
another which has heretofore, in this country, heen considered
one of the very greatest, but which of late, but I think not by
the profoundest thinkers nor by men of the widest observation,
has been greatly underyalued. ~ He enjoyed at college the oppor-
tunity, which he faithfully availed umself of and richly profited
by, of laying a broad and deep foundation in what President
Hall calls an integral education. lmean a substantial course ot
general study,—of the natural sciences, of moral, wsthetie, phy-
sical and meta »hf‘sicnl philunophy, and of history, grounded upon
a knowledge of the Latin and Greek languages and mathematics.
This knowledge serves as a special preparation for every fu-
ture study, and renders subscquent attainments comparatively
casy. And it is probably for this reason that Prof. Agassiz, Dr.
Gray, Prof. Yierce and Yresident Eliot respectfully consider this
integral education as the most reliable foundation for the future
naturalist, botanist, mathematician or the student of useful avts.
to Luild upon, as well as what it-was onginally intended for,—
a preparation for the liberal professions. .

The most striking chavacteristic of My, Sherwin'sinstruction was
thoroughness in lus own preparation.  He of course made himselt
perfectly familiar with whatever there was in the text-book, so
that he could, during a recitation, occupy humself entirely with
the subject, and, wstead of having his eye upon the book, have
it upon the eye of his pupil.  And wot only did he possess himself
with what was irr the text-bouk, but with what should have been
there; and commonly he took care to understand the subject
much better than the author of the text-book had understood it.
This is not often diflicult, and, it is to be hoped, not very rave.
But our friend habitually “did move than this. He knew that
most text-books are, or at least have been, the poor compilations
of poor, unsuccessful scholars, made not so much for the teacher
as for the trade; and ho not onl; took a position that enabled
him to look over the shoulder of the compiler, correct his mic-
takes and supply his deficiencies, but he kept up with the pro-
gress of science, and communicated to his pupils the most mate-
rial of what had been added to it since the publication of the
books from which the compilation had been made. That he
might be able to avail himaelf of all recent discoveries, he made
himself familiar with the French and German languages, so that
he might not he obliged to confine himself to the scientific jowr-
nals in the English language.

L once attended an examination in astronomy couducted by
him, in which it appeaved that his pupils were familinr not only
with all in the text-book, but with the leading discoveries in the
science that had been made up to the very year in which the ex-
amination took place.

The last time I visited his school, a class was examined in
moral philosophy, and showed not only a satisfactory knowledge
of the chapters of the lesson. but the move important fact, that
they were accustomed to think for themselves, and give their
own opinions upon that great subject in their own language.

Mr. Sherwin not only kept himself fully aequainted with what.
ever was taught in his [school, but from time to time himself
taught nearly every branch. In this last visit of which T have
spoken, he, thongh not the teacher of French, showed the attair.
ments of the whole class in that language by sctting them to.
onm———

* Itis a curions aud & not animportant fuct, that all the head-masters of the
High School—thoere have been only threo—were born and brought up in the
cruntry, whero they became Sumillar with farming and other rural pursuits ;
that they alltaught districtschools fn the country three or aore years, while
in college or before, that each 1aught a country academy for vne or two yeoars;
and that each was, for one ortwo years, tutor In the department of mathems.
tics and natural philosophy In Harvanl College. Mr, Sherwin had the further
advantoges of Jearning & tradebefore he entered college, and of actingasa civ.

i1 and naval engineer afterwands.

$ " Most of tho facts %bon' glven have been taken from Blood’'s History of

Temple, 196Q, pp. 24
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read from the columns of a late French newspaper, which only
one or two of the class had ever before seen,—amost satisfactory
test. '

This habit of not confining himselfto one or two departments,
but of oceasionally giving instruction in hranches most remote
from cach other. is & habit of vital importance to the mentalwel-
fare of the lierd of a yreat school. Tt not only secures him from
the danger of considering one department more important than
any other or than all the rest, but from the weariness, and from
the eramping and dwarfing effect upoen the wind, incident to
conflnement to one subject. A man aobliged to give, every day,
four or five lessons of one hour each, will he tired to exhaustion
if they nre all upon one subject : while ho will' be comparatively
fresh at theend if he have given instrucgjon upon three or four
diffrcent subjects. Variety of action is as important to cheerful-
ness, and to the henlth and elasticity of the inind, as variety of
food ia to the health and strength of the body.

It may be sometimes different in a school of science, like that
of Agassiz, where a leading object is to advanco the limits of the
science, and where actual observation—real work—is an essen-
tial part of study, aud gives relaxation from it. But we are
spoaking of a school for n limited number of yearvs, where the
end in view is a3 great a variety of thought and language and
leading fundamental princigles upon as great a varviety of the
essential subjects of thought as possible. ¢ When I am tired of
one,” said Chancellor D*’Aguessean, I look for rest and yefresh-
ment in another study.” ~ It is an almost fatal mistake to keep
a boyat one study nearly all the time for months together. and
hardly less dangerous is it for the teachor himself

A great and blessed discovery was it for working boys in Eng-
land, and not less blessed for workingmen cverywhere, that a
class taken from their workshaops, and set to learning in school
for some hours cach day, will, in a week, accomplish more tcork
than if they had spent the whole of each day in the workshop.
‘The recent experience of some of the gymnasia in Germany, that
hoys taught but four hours a day make moreprogress than others
taught for six hours, is to the same effect.

In conducting his lessons, Mr. Sherwin’s object was to give to
each boy the fullest knowledge of the subject, and the power of
expresmng his thoughts in his own languagz. 1lo was therefore
very impatient of auswers in the words of the hook, and took
great pains to frame his questions so as to prevent them. Ho was
constantly at work upon his lessons. The text-books were never
completo enough to satisfy him, and he was ranch in the habit of
carefully preparing original questions and new illustrations. One
of his sons tellame that the amount he has left in manuscript of
improved questions and new solutions—original processes—is
immense. A higher object was the building~-up of character in his
pupile.  Tor the attainment of tlus object his feeling, habits and
manmers as a gentlerann gave him great advantages.

A boy comes before him for seme misdemeanor, & boy who had
always before beentreated harshly by his teacher, suspected,
snubbed, distrusted. In afew minutes of conversation with Mr.
Sherwin, he finds that he is treated kindly, honestly, afiectionately,
respectfully, that he is belicved and confided in. The boy goes
away full of surprise, admiration and gratitude ; he feels what a
great and noble thing it is to be belicved, loved, and confided in
by & kind, noble gentleman like Mr., Sheywin. In that moment
the boy’s character is changed. From that moment the hoy is a
gentleman, and remains 80 always.

The daily observance of the noble Tlalities of their teacher,
his singular purity, bis unselfishness, his perfect integrity and
consclentiousness, with his great strength of purpose, must have
exerted a constant and powerful influence in the formation of an
elevated character.

« A noticeable feature in hisgystem,” says one who was an as~
sistant for two years, “was the sympathy and confidence he
reposed in those associated with him as teachers. Everyteacher
was left frea to follow hisown methods, the only requirement
being that a certain result was to be attained. I recollect his
speaking of the different systems pursned by those having charge
of the various classes, and his remarking that this one got work
out of the pupilsin one way, that in another, and commending
each for the peculiar quality by which, in different ways, every
set of pupils in the same class was brought, at the end of the
year, to about the same ¢stand-point.’ Hisconfidence in hig pu-
pilswas ¢ ually marked. e seemed desirous to cultivate the
individuality of cach, and to discover by what advice and guid-
ance the various powers of each, might best be developed.  Ie
never watched them to discover ¢ Eettiv’ faults,’ buthe trusted in
them with confidence ; and in tho English High School, more than
in any other I ever saw, was perceptible the feeling of responsi-
bility andmanly prideamong the boys, a disinclination to do
anything covertly or unfairly. He told me that for twenty-three

eavs (that was some time since) he had not punished a pupil,

e reasoned with them when they had committed an offence, and
and Inever knew a boy proof against this course of treatment.
Having been myself about two yearsan usher in the school, 1
cau recall many & case where a boy found intractable in a Jower
room was sent to the principal for correction. He would talk
with them quietly, earnestly and kindly, and, sooner or laterjthe
offender would acknowledge his fault, and announce his determi-
nation to do better.”

Mr. Sherwin's government was paternal ; a system often talked
about and sometimes aimed at,~In his case truly attained, e
treated every boy as if he had been his son; with the ndded
dclicacy that comes from the fact that the boy had another father,
with whom his relations were naturally higher and more intimate.

This pateranl feeling in a teacher does not render Liim blindjto
the faults of & pupil. Quite the contrary: he sees the fault,
bt sees it with the eye of a {uther; reproves with a warm sym-
pathy which encourages, with a deep sense of justice which does
not let him fovget the good qualities beeause they have been
overshadowed by a moment’s anoughtlcssuess or by an hour of
indolence,

I suppose Mr. Sherwin never intentionally hurt a bay's feel-
ings, Inhis latter years he had too much of a father’s inte-
rest in the boy ; in his whole life, he was by nature too much of a -
gentleman, and indeed he was n real gentleman.  Simplicity,
truth, sincerity, honorableness, sympathy, gentlencss, the essen-
tial controlling qualities of a gentleman, were parts of his nature.
A just man isone who sdways has perfect respect for the rights
of all others ; a gentleman is one who always ?ms perfect respect
for the feelings of others. Ilehad too much of:tmanly taste to
to be over-nic: gbout the fashion orsetting of a coat, a hoot, or
anecktie ; while hehad a delicate regard for the finer perceptions
of his female friends, which effectually secuved him agninst slov-
enlinessor negligence. Ie had been in all conditions of life,
and he felt sympathy for those in altconditions. Ile had a warmth
of heart and a nobleness of nature which did not allow him to
be elated at his eminent suceess, and take it all to himself; but he
felt that adifferent turn in the wheel of fortune—what he would
havo called a different allotment in God's providence—might have
left him in a position very different from that which he bad
achieved.

A man with these lofty qualities could not be an ordinary
citizen. He must have {)een and he was dearly loved by his
griex)]ds, honored by his neighbours, and ahnost adoved by his

amily.

Ho led a quict, serene, cheerful life; his time and thoughts
mostly occupied, not with his own advancement, but with the
welfare and prosperity of his school, the great object of his life:
himself n living, consistent example of al%the virtues and habits
\;'lnéch he inculeated, and of the sacredness and satisfaction of
duty.

Mr. Sherwin was a sincerely and cousistently religions man.—
‘The fervent extempore prayer with which healways opened school
must have had a steady and strong effect upon his pupils in awak-
ening and confirming their faith in God mle in man.  This daily,
humble expression of love and reverence for God, of a sense of
Iis everlasting presence, of the immortality of the svul, of re-
sponsibility, of the sinfulness of sin and the need of constant help
and merey,—all these infinite truths, humbly uttered by .2 man
whom they knew to be the personification of truth and justice and
love, must have had an efiect never to cease on the feelings and
convictions of his reverent hearers.

If, immediately after his prayer, he had shown hiwself ¢ross
and bard and cruel, or passionate and unjust, the effect might have
been wholly differest. It might haveled to the suspicion that
his words were idle and himself a hypocrite. But, coming fro.n
o man whose whole life was inkeeping with his words, they could
hardly fuilto have amighty and an enduring influence.

Mr. Sherwin was ahappy man. Ile was an avdent patriot,
and, at the beginning of the war, gave all his sons to the service
of his country ; and they served faithfully and- with distinetion.
Daring their absence, exposed and in dangerous situations, it
was not in human nature that he should not sometimea feel anx-
ious and sad, and his face become paler and thinner and hisstep
loss elastic. But as soon as the war was over, he became
himself again, with his pristine vigor and cheerfulness. The
work of the school has never been better and more successfully
done thanit has been during these last three years. The con-
dition of -the school was never better, its reputation higher, or

Lits proepects brighter, than at this moment,

1 will elose with the following resolutions:

Resolved, That in the death of Thomas Sherwin we lose «
friénd who has always commanded ourentire respect, affection
and admiration, by his genial and_winning manners, his unpre-
teriding frankness and candor, and his quict energy, for his pro-
found respect for truth, his steadfast firmness and unsclfish devo-
tionto -duty, his spotless integrity, and the beautiful simplicity
of *his character.

Though for many years at the very head of his profession, he
disarmed envy by his unassuming modesty and the real excel-
lence of his scholarship, and secuved friendship by his transpa-
renttrathfulness and sincerity. His well-deserved distinction
never lost him a friend, nor made him an enemy. Those who
have been most familiar with good schools have been most ready
to-admit the almost faultless axcellence of that over which he for
50 many _years presided.

Resolved, That, as teachers anxious for the advancement ofour
profession, we owe Mr. Sherwin a debtof gratitude for thesig-
nal success of his erfdeavors tostinulate cach pupil by appeals
to the highest motives only,—the desire todo right for the sake
of right; tosurpass, not others, but himself; to bring out and
excrcise as variously and fully as possible all the faculties with
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witich God bas endowed him 3 to fit himself, in tho mozt thorough
manner possible, for the duties and respousibilities of life: and
to endow himself for all the exigencies and conditions of life:
and the conviction that he is the child of God,and created for
an immortality of ever advancing and enlavging conceptions and
attainments.

Mu. Putinricn.  |rise to second the resolutions presented.
It willnot be in my power toadd anything to what |I:l.~ll|)0l‘ll said,
and it is not necersary at this time. It was my privilege to be-
come acquainied with Mv. Sherwin many years ago.  Probably
my acquaintance vuns hack farther than that of any individual
present. to<day. Twenty-seven years ago Lmade my fivst visit
to the Englisk High Scliool. then under his charge. Aund two
vears subsequent to that, it was my great good fortune to serve
under him as an instructor in that school; and ever since that
service comnenced, in 1854, my acquaintance with My, Sherwin
has been most intimate.

I can only bear testimony tu every word that has heen said
of his ability, his character, and his cminent services. I can
indorse, with certain knowledge, the statement which has just
now bheen made, that (ceaatainly for the period of twenty-seven
yeavs, and I presume from the commencement of his serviees in
the High School) he was a very accomplished teacher; and; from
that time till his doath (which was the next day after finlshing
his year's work), he was constantly a wrowing, a progressive
teacher; and ‘that the last year of his service was rveally
the most faithful and the most completely successful of any one
of the forty-onc yearsof his service inthat school. And when
that is said, as1 believe it canbe saild with truth, it is the high-
est eulogy that can well be pronounced upon any teacher.

Looking over the tenchers of this country, although we can
rvecall the names of many of great distinction and great merit,
there is no one of the number within my knowledge who has
accupied so important a position in the public service for so long
a period with so uniform and.cminent success.

Mr. President, our departed friend was nogouly a teacher of
«reat suceess and eminence . he was a lage-minded and accom-
plished educator. IHis labors and services were not confined to
the studies of the school-room, but his mind took in all the
yreat interests of education of all grades. e co-operated with
the members of this Institute to the day of his death, and with
the State associations also, with carnestnessand fidelity, and thus
was instrumental in exerting a valuable influence. e was a

student of education atlarge; and this accounts for his success}

as a teacher.  IMe was a very exact, thurough and painstaking
scholar in the whole circle of science and literature.

But, sir, amanis a manbefure he is a teacher or a doctor or a
lawyer: andto be a great and successful teacher, as he was, it
was necessary first to be a superior man; an honest man. if ever
there was an honest man, a just man, a conscientiousman.  Sir,
1 will not proceed with the enmmeration. Having been for so
long a period associated with Mr. Sherwiu, T cannot call to mind
anything in manner. in conversation, in his utterances, not be-
coming in_any degree a true gentleman, an accomplished teacher,
and conscientious Christinn. It is a fruitful theme. He has left
arecord for our imitation. and well will it be for usif we study 1t
and follow it.

‘The resolutions were unanimously adopted.

A LESSON IN ‘TEACHING.

N a Jetter to the Ledger, explaining his persistence in declinmng

honorary degreeg, Henry Ward Beecher gives the following ac-
count of how he was thought to conquerin stndying, and to stick
to what he had learned. ‘The teacher was William '3 N, Fitzger-
uld; the school Mount Dleasant Classical Institute. Amberst.
Mass.

« 1 first went to the blackboard, uncertain, soft, full of whimper-
ing. ¢ That lesson must be learnt,” he said, in a very quict tone,
but with a terrible intensity, and with the certainty of Fate. All
explanations and excuses he trod under foot with utter scornful-
ness. I want that problem. I don't want any reasons why 1
don't getit.' ¢1ldidstudy it two hours.’ * That’s nothing to me
—I want the lesson. You need not study it at all, or youmay
study it ten hours—just to suit yourself. Iwant thelesson. Un-
derwood, go to the blackboard!? < Oh, yes, but Underwood got
somebody to show him his lesson.” ¢'What doI care how you get
it? That's your business. Butyoumust have it.”

«Tn the midst of & lesson, his cold and ealm voice would fall
upon mc in the midat of & demonstration— No !’ Thesitated, stop-
ped, and then went back to the beginning; and on reaching the
same spot again—No!’ uttered with the tone of perfect conviction
harred my progress. ¢ Thenext! and Tsat downin red confusion.
e, too, was stopped with ¢No !’ but went right on, finished, and
as he sat down, was rewarded with*Very well”  «Why,' whimper-
ed §, ‘I recited it just as he did, andyou saidNo! - Why didn't
you say Yes ! and stick toit? Tt is not enongh to know your
lesson. You must know that you know it! You have learned
nothing till you axe sure. If all the world says No, yonr business
isto'say Yes, and prove it!’

SIMULTANEOUS AND INDIVIDUAL TEACHING.

WAS onee steack. on visiting one of onr model sehwools, to

find the parallel desks in the writing gallery placed so closely
together, that it was impossible to pass between the children to
correet the faults in the formation of the letters, holding of the
pen, sitting, &e., which oceur insuch numbers and variety in any
writing class, and which the best collective teaching will fail to
correct I?' all the black-hoard and oral illustration possible. In-
dividual fetters must be corrected, and individual Lands placed
properiy. it you want to secure a good result,  On taking notico
of this defeet, I was rather loftily told, that the desks weve avs
ranged for collective teaching: and that for the teacher to trous
ble bimself to go over eadh scholar individually would be oppos-
ed to the principles of that method of teaching. Of course [
stood corrected : but on thinking over the matter afterwardr, [
folt that those prineiples had been too much narrowed in this case,
and that a mivture of the collective and individual methods would
hava heen the praper thing.”—1. G. Grenrie

UNTTARY ARITIMETIC.

IN the # Minutes of Evidence,” which futo two of the volumes

of the recently published Reports of the Schouls Inquiry
Commission, there is an interesting account of the caammation
of the lead Mastir of the City of Lundun Behool, and of the
method adopted in that iustitution fur teaching the importans
gubject of Arvithmetic. This method is, in many vespects, so pes
culiar, that I think it will be doing a serviee to teachers to draw
attention toit. It is thus described by Dr, Mortimer, in answer
to a question from vue of the Commissioners .—+ We make our
arithmetic subservient cntively, in our mode of teaching it, to our
mathematics  We do as on the continent, argue all up from
units.  or instance, I 97 men will dv a thing in such a time,
how long will 700 tuke to do it? We i ake the Loy put down
what 1 man will du, what 10 will do. and 50 argue it up.  Lvery
step of the sum is part of the proofl 0 as to teain him for I
mathematics afterwards.”

The results of the system are vepeatedly referred to through-
out the examination by Dr. Mortimer, who attributes to it, m
great measure, the reputation which the school has obtained, as
he considers the cerrcese to be of the highest salue in develuping
the mental capacities of the pupils, even for other studiea than
mathematics. - The boy,” he says, * who has reasoned out swins
in arithmetic, who has had his mind brought fully into play, amd
Deen taught to think, will very soun master any language.”

‘There ave, unfortunately, few works published in this country
on this system.  ‘The only one with which I am acquainted, 15
My, Isbister’s little work, published 1y Nimmo, of f-ldinlmrgh.
whicl,, I have used for several years in my own clastes: and as
the best methad of describing the system, I append from it a few
questions, in varions rules. worked out on the plan recommended
by Dr. Mortimer :(—

Simple Proportion.

1f 28 mendo a picce of work in 42 days, in how many days can
21 men do it?

Time vequived fio 23 men to do the worke=42 days ;
“ «  lman . =42)X98 days
45)(28
. ¢ 2] men . = days
21

=00 days. (4 rne.)

Compuund  Froportion.

If 10 men can dig 30 yards of earth in 8 days, how many yards
can be dug by 20 men in 4 days?
Yards dug by 10 men in 8 days =30 yards;

“ 1 man m 8 days w=—3 yards;

10

3
- 1 man iu 1 day —..-.;yd.:

: 20X3 15

" 2 men in {1 duy = itrds .

15X 4
“ 20 men in 4 da_vs.—_—-?-—_-: 30 yards.  (Ansy

After the pupil has had a little practice, the above process may
be abridged by leaving out the steps printed in italics.

‘e
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Commiission, Brokerage, §e.
What will be the commission on goods worth £437, 5s, 24, at
4 per cent, ?

Commission on £100=84:
4 1
X lt=——-=—£- H
100 25
£437, b3, .

8407, 08 2die=m—

25
=$179s. 03d.  (Ans.)

Simple Interest.

What is the interest of £26, 10s, at & per cent. per annwum for
3 years ?

“Tutevest on £100 for 1 yeav =£3.
‘ )

1 £l [ Promm— ;
100
8X3 3
« £1 for d yearsem——=—;
100 20
20

£36, 10s, X3
«  £36,10s ¢ @ mm———

20
=£3, 103, 6. (Ans.)
Or, by decimals, £26. 103, =£28:5.
Interest on £100 for 1 year =£§ H
) 5

“ L1 «“ =m—=£05;
. 100
“ £1 for 8 years=£-05X3;
“ £285 v =£26:55 053

=4£3, 195. 6d. (Ans.)

Discount.
What is the true discount and present value of a hill of £700,
payable in 0 months, at 5 per cent. discount?
‘ Interestof £100 for @ monthaa=£3, *5a. or £3-75:

Discount on £103-75 (8 =£375;
375
¢ £1 “ . :
10375
375X 700
3 £7(\0 o o e %
10375
='35'30]==.£957 G,
Principal. ... vooiiieiii, =£700 0 0
Discount......ooe vt = 2 606
Presentvalue ........ovnn o =L£674 14 0 (dax)
Stocks.

What quantity of stock will £201 purchase, at 72 per ceut.
brokerage charged at 3 per cent.?

Cost per cent. with brokerage=72§X §==723=£7275:
Amount of Stock for £72~75=£igg ;

" . £l =—
727
1003<291

“ “ £201 =——

”

7275

£.=£400. (:Ins.)

Fartnership or Fellowship.
A puta £720 into trade, B £340, and C £900, and they gain
£47 by the traffic; what is the share of each?
Total sum in trade==£720-4-340-}-980==22020, and the gain==
Gain on £2020=£4’;; {247,
4
o L=l
2020
720X 47 2
“  L£70=L =£16, 155. O3d.yr==A's share:

2020
340X 47 ©
¢ L£310=£ ==£7. 188. 2§d.r=B"3 share:
2020
900X47 -
“  £90C=f =£22, Gs. 8jd.57=C"s shave.
2020 )

Compound Interest.

W%ut is the compound interest of £237 for 3 years at 6 per
cent.

Tnterest of £1 for 1 year=X-0

Amount “ u =X£100;
“ “ 83 vears=(108)3=£1-101010:
“ L7 v =£337 X 1101016
=£282, bs. id.

AMOnt. oot iiiiani.oas =£262 & 3
Principal .. ool == 237 O

Compound interest. .o . e=£ 45 5 O (dng)

It will be scen from the above examples, that the different
problems, ranging from Simple Proportion to Compound Interest
are all workcg on identically the same plan; and it is not the
least of the merits of the Unitary System,that by it a pupil, in
]\assing froms one rule, as it is called, to another, has not to make
limself acquainted with a new method, but ounly to carry out and
still further apply the one which he has already learat, the pro-
cess becoming more and more familiar to him as he advances.
It is difficult to overrate the importance of the simplification thus
intréduced into arithmetic, whereby the old, cumbrous system of
requiring boys to retain in their minds a number of different
“rules,” is done away with, and, in its place, we have one simplo
and uniform method for solving almost all kinds of arithmetical

uestions. Almost the entire range of arithmetic, when once the.
our rules (simple and compound) are disposed of, may, in this
way, be said to be summed up under fractions.—Correspondence
of English Journal of Education.

The foregoing method of analysis is that chiefly used in solving
questions in mental arithmetic. Itis doubtless well adapted to
beginners inthe study of arithmetic ; but we do not think it should
be exclusively or chiefly used’in the instruction of move advanced
classes. At best, it is the hands-and-knees method, thoroughly
safe, but cumbersome and slow. Mature thinking should bhe -an
aim in view as a result of mental processes ; but mature thinking
should be direct and comprehensive. Roundabout reasoning and
wordy explanations do not tend to muke thought quick and
expression concise. By this wire-drawn syllogistic method, the
pupil has little, if any, stimulus to original thinkiug, for the order
of thinking is prescribed for him to the exclusion of all originnl
methods,  All the pupils ina class must work their examples by
one and the same formula. This restriction of thought and ex-
pression to a gingle path can yield but a narrow discipline:

On a recent visit to Canning we were informed that one of
the pupils of the school, some ten years of age, shews au marked
originality in his methods of solving arithmetical questions. Re-
lations not obvious, ure quickly discovered by him, and from his
power of comprehension he masters examples rather by compo-
sition than decomposition. Thispower of getting at the centre of
a problem, whenee all its relations are seen comprehensively,
should be the thing aimed at, rather than the mere ability to plod
a heaten path around the circnmference.  We do not say a word
against the employment of * unitary™ amalysis , but that this
medhod, and this only, should be used, and used evermore, i3
altogether too much of & good thing, Any and cvery analysis has
its limiting period, when the elements which it discovers should
be comprehended as something complex indeed, yet single to the
conception and to the use of the intellect, so that they may be em-
ployed as a single clement in a higher analysis.

DISCUSSION AT THE EDUCATIONAL ROOM, BOSTON,
ON THE TEACHING OT GEOGRAPHY.

\ R. Atwood, of Milton, Chairmanof the meeting. opened the
J. discussion, saying that study is pursued with two objects
in view. Firat, tosccure :\knowf;d ¢ of places, and second, a8
ameans of mental diseipline. In order to accomplish the first
end, some have deemed it suflicient to ask specific questions,
which result in the attainment of isolated factsalone. Suchan
unsystematic method may be useful tomature minds, or may be
sdvantageousin occasional reviews, bnt when the child is to pur-
sue a course of study inthis branch, it will tend to confusion and
indefiniteness of ideas. In orderto accomplish both the designs
of this study, there must be a regular progress from the gene-
raltothe particular, and also the contrary. In Germany, the
children are first taught the geography of their ows loeality ;
its clevations, levels and depressions  ifs waters, moisture, tempe-
rature and climate; itssoil and its mineral, vegetable and animal

roductions; its people, with their oceupations, condition and
orm of government. In addition to this, the earth as a whole
should be studied, and its grand divisions o0 aceurately known
that correet outline maps could be readily drawn. Then, as the
interior is learned, maps presenting the natural conditions of the
zountry should he prepared, and as knowledge of the political

divisions and location of prominent cities is acquired, the pupil
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should illnstrate his attaimeuta by his delineations. Move can
belearned by the aid of map-drawing and map-using in a single
day than can be in many \\'it)hout. them.

Mr. PAysox. In this study, as in all others, the main point is
to sccure interest in it on the part of pupils, and when this ir
done, there can hardly be any method of teaching which witl not
be successtul. The text-book which i3 used ought never to be
considered the only source of information, although itshould ber
the beat school geography known. Scholars should be encour-
aged to acquire from every source such matters of fact or history
as will add to thefvividness and reality of their knowledge, and the
teacher should be even more assiduous than they ave in attaining
the whole subject under consideration. 1 1, ~w a teacher who
gives topical instruction, and, suberdinate 13 the top:'s, brings
into her roomone ortwo hundred questions upon t}\em «f her
ownpreparation. ‘These she writes upon the blackboards, ana
the pupils occupy pottivas of a day in learning to answer them.
‘The next day they are answered very well, and the exesrise is
made very interesting. Geograpby may become a dull and usd’ess
study if the teacher does not use her best efforts to make it at-
tractive and pleasing.

Mr. MeTcavrr, of Boston. What shall weteach is the question
of chief importance. Our text-books present the subjects accord-
ing tothe arrangement of the author. and often in an order which
is ill-adapted to the wants of aschool. They contain many pages
of matterwhich is of little importunce, and omit things of mo-
mont. I would not have pl‘.[{ils commit much of the hook to
memory : nor would Y be bound in any respect by its methods or
contents. ‘Theform of a country shonld be so well learned that it
could be dvawn {n'omptly and accurately. Its water and land
boundaries should be well known. Then, inside of the country, 1
wouldhave the surface considered; the slopes. with theriver ba-
sing, and the riversand lakes; and in conneetion with these, some
knowledge of the geological structure should be acquired. ‘“Then,
with the outline map before them, the soil in different regions may
be determined, and the climate ascertained. From these the pro-
ductions can bereadily known. The course and character of the
country's drainage should be made a means of determining why
many commercial cities and manufacturing villages have beenlo-
eated where they ave. At a later period, the boundaries of States
and the condition and oceupations of the people are matters of
great importance.  For accomplishing this work, the lessons
should be short and definite, and the teacher must spend abun.
dant time in preparation.

Mp. Syirst.  Geography will not be taught in the besc man-
uer unless some history is united with it. Vhis fact is hardly
rccoinized in onr text-books, and yet the relationship of geo-

raphy to civilization is apparent to nearly everyone, as soon as
gis attention is ealled to it. YWhat can be more interesting than
t0 observe how a country has made its people what they have
been and still are, how the ocenpation for ages has been and still
are, how the possibilities of advancement have been determined
by the locality, and the possibilities of advancement have de-

ended upon the natural opportunities of commercial intercourse?
he ged%rnphy of America cannot be learned unless we have a
record of early explorations, discoveries and settlements; nor
can a country, city orplace, be known, unless we have considered
the circumstances of its early listory; the great men who have
lived there; the fruits of enterprise and the memories of its past.
The geography of any region will be barren if it does ndt abound
in the records of what man has been and has done there.

Mr. Purxaym. Map drawing is all important in the study we
are considering, but to be useful, it must be practical. Very
nice maps upon Bristol board are interesting o visitors, but aro
not especially profitable to pupils. In my own school, my assis-
tant has been for some time combining geography and history
with great advantage in respect to both branches. The pupils
are studying the history of our late rehellion. Each of them
has prepared an outline map of the United States upon ordinary
drawing paper, and-with these before them, they study their his-
tory lessons under the teacher’s supervision. YWhenever a town
or city is meptioned, its exact lccality is determined, and it is
represented upon the map. Wherever a  hattle was fought,
a flag is placed; -if creet, it denotes a federal victory, if
inverted; a federal defeat; beside it is placed the number
aud day of the month, and the year. " Thus, * the defeat
of the federals at Bull Run on the 21st of July, 1861, would be

repréesented thus: Bull Run, 561, with an inverted flag,  The

scholars are allowed to learn as many of these dates as.they can
without pressure. By this course, the pupils are becoming per-
fectly familiar with the geography of the South, and its recent
history ; and cach branch is proving an inestimable aid to the
other. ‘The wall:maps found in nearly every school afford im-
portant help in-the study of geography, if used, as it was de-
sigued they should -be.. |

fr. WiLLis.  There is.one branch of this subject which has
proved very intercsting tomy pupils, and which I venture to call
com&a_mjwe geography, The térm might be applied to all points
of likenéss or disstmilanity. between countries, regions or states.
To illurtrate:: yoprs.ago, I met somewhere with this arrange-
ment of the areas of the grand divisions, and it has proved of
great service, being accurate enough for all ordinary purposes,

Surope, avea, 33 millions of square miles; South Awmerien. 7
millions, or twice as large; Africa, 10} millions, or three tinmes as
large. Then North America has 8 millions of square miles; and
Asia has 16 millions, or is twice as large. I have since ascertain-
cd that Australiavis about the same size as Europe. It is com-
monly thought that Arabia is as large as all of the United States
east of the Mississippi: that Newfoundland is equal in avea to
New York State, and Lake Superior equal to Ireland? IHow
many have noticed that Illinois has a length equal to the distance
from Albany to Richmond, and that California stretches through
the same ten degreees of latitude which separate  Boston from
Charleston, S.C.? Scholarsg are surprised on learning theso
facts, and a few such occasionally presentad will make them
watchful for like resewblances.  One cavse of ighoranes and er-
ror in these respects avises from the varying scales of miles accor-
ding to which different maps in the same atlas ave ‘prepared. [
“iassachusetts, Rhode Island and Connecticiit, make as large s
map as Great Britain and Ireland, the child is apt to considor
them of about the same size, unless his atiention s called to the
matter, or the respective areas are committed to memory. Large
wall maps of the hemispheres can be made of great service in this
excreise, and should be consulted at times, to remove this wrong
idea in vespect to size, which must arise from the msaps in the
text-book. On another point I wish to ask a question. With
nearly every new geography whichis published, the teacher is
obliged to acquire a new pronunciation of names, and I desire
toknow if we cannotsecure some standard authority, whose de-
cisions shall be adopted in the pronouncing vocabularies, which
-are ap]’:ended to most geographies ?

Mr. AL G.DaxignL. Our dictionarvies and gazetteers furnish
ways of pronouncing the names, and yet the methods are so nu-
merous that almost any pronunciation can find aunthority to sus-
tain it. ‘The great question now seemsto he shall we Anglicize
foreign names,or give them ag they are given iu theiv own couus
try? My opinion isthat that we should speak them as we speak
our awn .ongue, including, of course, similar foreign words which
have been fully adopted into ourown tongue. Wedo not pronounce
Paris without thes asthe French do, but Bordeaux is uttered
the same in both languages.

Agood method of making young children familiar with the
shape, position and relative size of the difitrent states and terri-
tortes inthe Union, I have found to be in having blocks cut out,
of the shape of the States, and then letting these he put together
after the manner of apuzzle called the * Dissected Map.”” By
this course the boundaries are learned without any conscious
mental effort to acquire them.—Alassachusetts Teacker,

TRACHING SPELLING.

TPMIE great object of learning to.spell is to be able to spell
correctly in writing. Occasionally a person is called upon to
spell a word for another, and among the thousands who go to
school, here and there one, in after-years, engages in teaching—
spelling, perhaps, as well as other things. But the great mass
learn to spell with a view of writing orthographieally. Tomake
instruction in orthography, therefore, a practical thing, spelling
should undoubtedly he taught.through the point of the pen or
encil. This, we believe, has now become a very general made
with amall classes.  With classes numbering from four to twelve
it does very well to dictate to them short sentences for five or
ten minutes, according to the degree of their advancement, re-
quiring them to capitalize, punctuate, putin hyphens, apostro-
phes, ete. as well as “spell” their words correctly. Then let
them exchange slates or papers, and corvect each other’s work,
without any communication between them. This will consume
about ten minutes move. Lt the tencher then examine the en-
tire work, if not in the recitation-room, after the class is dis-
missed,—the writer as well as the corrector of each having
signed his name ti-reto, before the exercises are delivered over
to the teacher for cxaraination. The one who makes the most
correctious should be credited accordingly—allowing always one
correction to counterbalance one erroy, it the scholar be so un-
fortunate as tohave made any. Let cvery error (whether in
spelling, or in punctunation, or in the overlooking of an error,or
in any other respect) made in attempting to correct another's
work, be accounted the same as a mistake in writing the exer-
cise. A daily record shouldbe kept of all this. At first the
mistakes will be so numerous that but little can be given out and
attended to. But in a few weeks, if this system is faithfully
peraevered in, it will be surprising to sce what progress is made.
and how the errors decrease in number.

One cannot, however, always have small elasses.  And even
if he can, the following method affords & pleasing variety. Say
a class of twenty-five has just been organized. The lesson has
been assigned, and is supposed to have been studied.  ‘Fhe class
assemble, and ave arsanged alphabetically, or by lot, or accord.
ing to age, as may seem best 1 if according to age, the youngest
at the head, the next in years next, and so on to the oldest, who
takes the foot. The lesson begins. It may be in single words,
or in sentences. Suppose the latter.  The sentences should be
short, each complete in itself. The spelling is to be done orally.
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The sentence is-given out distinetly, aml the whole e'ass i3 -ex-
pected to attendd, as it is not to he wiven ont again, even though
it ismizsed.  We will suppose numbers 1, 2, 3,4, and & sueces-
sively spell their sentences covrectly, eapitalizing, punctuating,
cte, as necessary.  Number 6 missc . ‘Fhe teacher 15, to take no
notice of it. otherwise than quietly and in @ mannes unobserved
by the class, to put a dot with a lewt-pencil opposite the name of
the one who has thus missed, aml in the proper colmun for the
day, in his record-hook. which <hould he open before him all the
time as well as the ook from which he dictates. Instead of
siving the misspelt sentence to the next one to spell, give ont
another sentence, just as ifno wistake had heen made.  “Lhis, the
class should understand beforehand, is to be the case.  ‘Fhe firat
one who observes the mistake, instead of spelling the sentence
given to him when his turn enmes, pronounces the sentence that
was missed, then spells it. I correet. he passes up and takes
his place above the one who missed it.  If not, the next one may
try it s i€ he misses it, the next s and so on until the wotk is cor-
rvectly done. If it should pass the foot uncorrectad, and number
1 spells it right. he # goes up® and takes his place above the one
that first made the mistake. ‘Lhat is, if sunber € made the
mistake, and it passed around uncorrected to number 1, number
1, who corrects it. takes his place just above number 6. He has
virtually passed from one below the foot up to within four of the
head again.  For passing the head, he is credited one.  Should
hie pass the head again hefore the recitation is over, he is credi-
ted with two “hewlds.”  “Thus several scholars may pass the head
during one recitution ; and each therefore is credited according-
Iv. At the close of the exercise the class are numbered, their
numbers recorded, and when they next come together they take
their places in the oxder in which they stand at the close of to-
day's recitation. If any are absent for a day or more, when
they appear in the class again they take their place at the fout,
rolatively to each other in the order in which they were when
they were present last, which is readily decided by a8 reference
to the record-book. To-morrow’s recitation. if pos “ble, should
Liegin atthat point in the class at which to-day's left off.  In this
way, all are dealt by equally, and the one who pas.es the head
the most times during the quarter or the session, ifnot positive-
1y the best speller,is the most attentive and most deserving.—
At the end of the quarter or the session, or oftencr if desirable,
the record, so far as the number of heads gained is concerned,
may be read off; and once or twice a_year it does very well to
make something of a prescent to the best one or twoin the class.
Grown people work better, as a general thing, if they expect to
e well rewarded for their labor; aud children do better too, if
something tangible in the form of a prize is held ont for their
attainment.

It will be found that the giving out of a word or sentence but
unee is au excellent exercise for gaining the attention as well as
strengthening the memory of the pupils. Occasionally I have
found it bencficial to interrupt the spelling exercise by asking
reasons for certain things; as why .lmerica, in a sentence like
“ Columbus discovered America,” should begin with a capital;
why tcelrfboted should be spelt with a hyphen; or can't, or *fis, or
John's, with an apostrophe: why the & should follow, and not

wecede the s in business: why quesn should begin with a capital
in such aconnection as # We were intreduced to Queen Victoria,”
and not in such as “ We weie introduced to the queen ;” etc,, cte.
If fuchsia, or silyl. orsome sir.ilar word occurs, explain its
ctymology. cspecially if the class is composed of more advanced
pupils. Questions and explanations like these tend to fix the
arthography of certain words, or of words under certain condi-
tions indelibly upon the mind, if they do not really for the first
time call the scholar’s attention to it.

When any of the class display inattention or a lack of pruper
study, and in consequence make a certain number of mistakes
during the recitation, say three, or even more according to cir-
cumstanee, an excellent penalty is to require them to copy life-
catim et puncluatim 2 page of foolscap at the close of the day
from their Reader. - tmerican Dducativnal Monthly.

READING.

By Rocerr Romsson, Inspector of Nanonal Schools, Ircland.

(Concluded.)

Eanrazs In CARRVING 1T OTT, BUT WHICH DO NOT BELONG 70 1T.—
Those who adopt this custom make it worse by allowing the chil-
dren to run the scveral meanings into one. Thus, far the words

hue,” * metre,” * lacks,” L¢ , they permit them to <ay, a colowr dye,
o measure verse, wants ueeds—the two meanings heing repeated to-
gether without the pauce which the sense requires; or they think
it their duty to givea meaning for every word, quite overlovking the
fact that many wonds dv nut admit of Ieing expressed more simply
by uthers.  Thus they give the meaning of ‘twittering” (making a
sharp, chattering noise), of ‘singing’ (musical articulation ), of
~chirping” (the Sheerful noise of binds), and faney that they have
explainad them.  Instead of this, hew much betier would it be to
reler the children to the nals of the swallow, arof the sparrow, for
the explanation of ‘twittering’ and *chitping,’ examples of singing
they scarvely need.

O EDUCATION.
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¢ MEaxINe® Nor s0 Goon A TERM AS * arrnicatsos.’ — The word
¢ meaning” is 1 bad one, and has led in o very great degreo to the
crroneous system of teaching at present in force.  If tenchers wonld
discard it, using in its place the word application, they would avoid
many fuults.  They would avoid the fault of giving many applica-
tions ; of wiving any bat the one necessary to expliin the text; of
giving it where the word is not applied at ull; of endeavoring to
give the applieation of words whose application and force wero al
rond‘y familiar to every child ; or of defining by other words, what
can be illustrated practically with more advantage.

Tur rree systen.—Te truc system of conducting this caercise is to
teach the meanings of words in connection with the teaty, and (as its
true oflice i< to axsist in the comprehension of the test) before the
reading. .

Exavrrex.—The childven should, when called up toclass be direc-
ted, in the fivst instance, to apen their books and folluw the wmaster
line by line ny he proceeds through the lesson, selecting the words
for explanation. “Uiie method which I recommend for the actual
oxplanation of the words s selected, will be best learned from an
example. ‘lake, for instance, the following sentence:—

¢The particular fuvorite of Jacoh among his twelve sons was
Juseph, the cldest child of his beloved Rachel.  ‘This excited the
envy and Juitred of his brethern, These feclings were increased hy
reports of their misconduct, which he brought to his father, and by
two dreams which ho had, indicating his future greatness.’

‘The questions might run somewhat thus :—~What is meant hy the
farourite of 2 person? What sort of & favourite is a particulur fa-
vonrite?  What child is the eldest child? What is meant when it
is suid that Rachel was bcloved by Jucob? Wlhen isa person said
to envy another? When to Aate him?  What is meant by exciting
these feelings? What by increasing them? &ec., &e., always apply-
ing in the question the word whose meaning is uires.

And sometimes he should mingle with his exp'anations of single
words explunations of phrases; as, for instance, suppose the lesson
for the day was on ¢ The Sulmon,” which in the Graduated Series,

by Longman & Co., Book iii., opens thus . * Ofthe genuine salmon,
we helieve there is but one distinet species.  From its lithe beauty,

its wonderful activity, and its value as an article of food it unques-
tionably takes ence of all fish that swim in our waters. ~ The
variety of which we speak is a " ider fish, particularly solid in
texture, and has a small head anu delieate fins;’ the teacher may
say what is the force of the,expression ‘the genuine salmon® Ysketch-
ing out the doubts to which it gives rise)? What ismeant by a
species of fish? What by n distint species? What by the expres.
sions, ¢ its lithe beauty * and ¢ u~ond¢-r_l'lx:I':c activity? What is meant
by ¢ taking precedence of other fish? What by unguestionably doing
$0? What is meant by the word slender, s, for instance, ‘a slender
rod,’ ¢ a slender fish?' ~ Explain the phrase ¢ the salmon is extremely
solid in leature.’ Meaning of delicate?  What is its meaning when
I talk of a delicate child? &., &e. Thus going through the entire
lesson, with more or less of minuteness according to the age and
proficiency of the children who constitute the class,

After this excreise, the pupils should proceed to the actual read-
iug, which they will then be ina position to understand, and un-
derstanding, to make expressive and correct. After reading, the
teacher should recur to the previous explanation to sec that it is
remembered.

FRRORS 1¥ CARRYING THE TRUE SYSTEM ovT.—In carrying out this
plan of explaining the meanings of words, T have found that teach-
ers are liable to the following errors :—

1. They read the passage themselves aloud, then ask the mean-
ings of one word, and thus fancy that they are teaching the mean-
ings ¢ in connection with the text.” Thus, in the fort%:’mg lesson
they would read, ¢ Of the genuine snlmon there is, wo believe, but
one distinct species,’ and then ask, ¢ what is the meaning of speccs¥*
This is a waste of time, for, when the children are following the
reading, there is no necessity for the master to read to_them; and,
as it is virtually asking the meaning of isolated words, it differs
from that plan which confines onc to the little columns of the les.
son, only in being more froublesome—the master selecting the words
himself, instead of taking those selected for him. Allthat isin
reality required is to frame the questions so that the force or appli-
cation, as it is in the text, of the word to be ined, will be made
clear to the children; and this can be done very often much hetter
by using a plirascoloxy different from what is in the book before
them. An instance of this i« given above, in the words <slender,”
¢ delicate * &c. )

2. They consume time unnecessatily in finding ut what word
they will ask the meaning of, or in determining upon the form in
\vl.:)u‘.h '}l!xcy will n;_ﬁk it. v o<k the fvwonds of )

ity very frequently ask the meanings of words of secondary
impo{t.:nce, andpass over those upon whichgsthe sense of the para-
ph turns.
gr;lr.x:m' ror 2 axp 3.—The remedy for both these faults is tabe
had in a careful previous preparation of the lesson, The teacher
should provide for his own use a set of class books, and ‘he should
from time to time, mark in these all words raquiring explanation.
When this i= once done, no farther trouble wil be required, exoept
}mmbably. to distinguish the most im t words by some -
iarity of marking, a5, for instance, by using in their case red ink,
instead of black, or dmwing uuder them two lines insiead of one.

FALLACT OF TIINKING THAT TIE WORDS AXE XYOWYX WELN TXE DRIFT

OF PASSAGR 15 X¥oWN~—1. They are not suficieatly minute in their-
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selectiv. of words; they take it too frequently for granted that the
pupils understand the words when they can read with rapidity and
ense, and answer questions upon the general xueamr‘lrg of the passage.
‘The fallacy of this is so well illustrated hy Dr. Woodford, that I
cannot refrain from quoting him in full. "The lesson selected was
un * The sagaaty of mscts in providing for thar offspreng i and he
says, ¢ 1t was thought by some intelligent visitors, that, from the
way in which the children had answered upon the lesson, it way
manifest that they understood the words, 1 was inclined to think
s too, but was yet willing to try, The class was asked to say
again what all this lesson wius about. The sagacity of insects,’
wits shouted from almust every voice.  Lhe sagnaty of insects,
what?  *+ In providing tor their offspring,” was the equaliy ready
veply. Lhew what do you understand to be the meanmy of the word
sayacity?  No answer, except the repetition by some of ¢ the saga-
city of insects.”” It was here sug§c~sted that sagncity is anabstract
term, and cannot therefore he easily defined, though its meaning in
a sentence may, as apgcar(xl iu this case, be quite well understood.
1t was admitted that this might be the case t somne cxtent, though
s the safest (for the teacher) to asswme that what cannot be expressed
vt clearly indicated in some way,is not very clearly understood.  The
tlass was again asked to explain in sume way what they understood
by the * sagaaty of snsects ;** was sty for nstance, their food, thar
wlour, or thar shape, or was o _somethiny altogether different Srom
any of these things? Lo this the Duxr was pressed to give sume
answer or other, and he saild *« It was thear food; and the rest of
the class concurred !’ .

‘Teachers should always remember thut the poor know little of
written langnage, and that as a consequence, many words familiur
to them, are to such children as Greck or Latin. . .

‘T1118 EXERCISE, 1148 ANOTHER UsE.—DBefore leaving this subject, 1
may remark that I have treated it solely in reference to the explan-
ativn of the text of the reading lesson. It has however, another,
and an important use, namely, to increase the vocahulary of the
children, and give them o command over the langua When this
ix the teaclier's object, hie should proceed, of course differently from
from what I have already divected. e should get from the chil-
dren (or. tell to them) all the meanings which the word admits of,
and, in every case, hie should cause them to frame sentences of their
own, illustrative of each menning. If he rely upon the mere repe-
titiun of the meanings, as given in in a dictivnary, he will rodu_oo
rote answering, to which children are exceedingly prone, and he wiil
fail to convince himself that they really understand what they say,
ur conld apply the words correctly when occasion offered. Itisa
15094 plan also {o require them to trace the connection hetween.the
primaryand the several secondury meanings of each word, for this
not only improves their knowledge of language—thereby lnSlfl'ln%
evrrectness and precision in composing-—Dbut it makes thought itsel
definite and cxact, and enlarges the understanding.

Tuis EXELRCISE NUT SUSFICIENT Of ITSEL! Tu PRODUCE INTELLIGENT
READING. — One would think that to explain the words of any les-
son would he sll that was required to make that lesson fully under-
stuud; batitis found in practice that sumething more is neces-
sary.

R.\‘.\Lrsm seerssamy.—The sentences themsclees must be carcfully
analysed, and thar connection with cack other clearly explained.

Wur.—To prove that this is necessary, take fur instance the fol-
luwing extract. - How this came about seems very wonderful, but
as the same thing is still going on in the world, people who have
«arefully attended to it, are able to tell us how it happened.®

Tt is plain, that no matter Luw well 2 child may know the mean-
ings of each of these words, he will still be unable to comprehend
the drift of the passage, unless, in additivn, he knows to what
* thss* relates in the expression, * how this came about,” and_can
tell to what tung allusion is made in the phmse * the smme thing,’
and for what * 22 * stands in the two places where it occars.

The difficulty of understanding the meaning of the passage may
arise also from some peculiarities of expression. For instance, ‘the
knowledge of birds is called omnithology,’ has led many children to
think that it is the know] which birds actually possess whichis
so called. Ta the scriptural phrase, * The land is before thee,” the

word *defore’ is n:é u.}se«ll indxts ag:isttohem sense of expressing the
iteof the word ¢ hehind,’ ore needs s : -
fon: * And o : doesnot tell uswhat

tion. - And axain in-the sentence, ¢ Geography 1
the l.-:ﬁ?m"d Svateraio in themsclves,’ the cl‘z)dgnn may be quite un-
able'{o forni any idea of what it is intcnded to express by the two
last words., [t mny be said, indeed, that these extracts are them-
selves of fanlty composition, and should not therefore occur ; but
the teather shonld he prepared to deal with what actually does
occur, thd Tot witlowhat ought to occur. .
Howt 19 cosprer Tois.—The teacher should test by suitable

qnestions, in every case of which he bas any doubt, whether oraot
the pupils fully understand what they say. The form of these
questions willhe easily séen from the nature of the difficultiesthem.
selves. Jcanyivo no Lint for the detection of pecnliarities of ex-

pression ; this each teacher will do more or less efficiently, in pro-

portion as hic is more or less conversant with English literature,;

et with regard to the other, I may remark genenally, that the dif-

ficulties will be found to depend chiely upon the pronouns and
connecting words. The teacher should therefore sce that the force
of these, cspucially, is understood.

Ta1s XTST NOT DE CONTOUNDED WITX QUESTIONS ON SURJECT OF

»oKR.—Such an exercise as this must not be confounded with ques-

tions on the subject-mattor of the les: m, though it is, of course,
most intimately counected with it.  It, however, resembles, as will
e seen, more nearly n preparatory parsing exercise, and forms, in-
deed, a most admirable foundation for the intel Vizent comprehension
of that subject.

To BE winig orEN nooks.~During the tune
as a distinet lesson, theve should be very liv
thie object then is to nequire fluency and ¢
Dut nt other times it should he frequentl:
nior classes, however, much more frequere
Aud as its object is not to test what the
but simpl{ what their reading has enabled them to understand, it
ought to be carried on with the open books before them.

The previous rules are suflicient of themselves to produce good
reading ; hut ns many teachers mar their cfficacy hy some specinl
faults, it is necessary to point those ont in order to make my subject
complete.

InTerRUPTION> —AS reading to be good must he expressive, must
De conneeted, and must make sense, all interruptions, of whatever
kind, must tend to injure it, and therefore, when they are permis-
sibleat all, is only as a choice of evils. Avoud enterruptions is
therefore an important general rule. It is one, however, frequent-
1y violated by teacher; ﬁut. 1 must say, that they do with the hest
wotives. Ticy are continually interrupting the reading to make
corrections, or to ask «uestions upon the subject-matter of the les-
son. Now, though corrections and explanations are taluahle and
essential, they become injurious, i’ ill-timed or misplaced.

ISTERRTPTION TO PRODUCK ACCURACY EXPLMNED.—When a child,
at present, makes a mistake, we mny expect one of the following
things to happen : ‘Lhe error is at once detected by the master, and
the child is called upon to correct it; or ono of the children callsit
out, after which he generally goes above the boy who failed, either
beginning to read himself, or, which is much “less ohjectionable,
reading after the depressed child finishes. Sometimes, however,
instead of calling out the error, the children who discover it hold
out their hiands until thé boy has ceased to rend, or until some of
them is called upon to name it.  Lhe distraction created by such n
course is greatly increased when the hands are kept fluttering before
the reader’s face, as when long continued it is moraily impossible he
could think of anything else.  And some masters would appear to
tako a pleasure in this folly, from the length of time which they
permit it to go on.

In other cascs, when the master detects the error, he does not
immediately make it known, but, with the view of testing the at-
tention of the class, he asks them to name the error committed.—
It generally happens, however, that the error was noticed by none
hut himself, but, from being unwilling to confess this, the hoys
answer at random.  Henee arises a sevies of very painful guenses,
which is put an end to only by the disclosure of the real fault—one
very frequently so triflingas to he beneath notice, orone heyond the
com‘pre}xcnsion of the children.

My experience of the schools in which these plans are adopted
cunvinces me that they arc ineflectual to produce correct veading,
though they are specially desirmed to do so.

Prorer rLax.~lustend of aﬁopting any of these the best way is
to wait until the child has finished the reading; the teacher can
thendraw the child’s attention to whatever errors liemay have con-
mitted, and the remarks will have more weight hoth with him and
the rest of the class from their being made deliberately, and from
the children’s being attentive and prepared to receive them.

ISTIRRTITION TO GIVR INFORMATION.—Interruptions which relate
to the text itself, or to subjects connected with it, err from a differ-
eut cause.  They make the reading disconnected, and, by wasting
the time of the lesson in continued questioning, they do not aliow
sufficient oppartanity Jor the actual practice of reading, by which
alone fluency can be acquired. This is the “ult, generally, into
which clever teachers fall, if yonng i, .w.sperienced. It is the
object they have in view which sets the 2 astay.  But they ought
to remember that there are fwo rnles which no teacher ever
violates—* a time for cverything, and everything in its own time;®
and ¢ teach one thing at a time, and only one.” ~ 1f, for instance, the
object be to teach reading, teach it alone; if to teach spelling, con-
fine the instructions to that branch. if the subject-matter of the
book be the object aimed at, avoid all di%'csiom about grammar,

phy, history, &e.  The sccond of these rales is, in my opin-
ion, one of ¢ importance, and, though violated in nearly all
suhjects, it is more violated in reading than inany other.

INTERRUTTION FOR ANALYSIS.~With the junior classes the reading
may be interrupted for the purpose of analysis, hut with the semors
it is better to ask 1o question whatever until the child has com-
pletely finished.

TNDUR ATTENTION 70 Patsey.—~Secondly, they forve thar pupsls
aftention tao much upon the grammatical or printed pauses.  From
an overanxiety to make them attend carefully to these marks, many
teachers cnuse them to count at each, tua certain length, determined
by their character.  Thus, at a comma, they count one; ata semi-
colon, they count fire, ata colon, threc, and at a period, they
count four. When this is done audibly. the effect is very absund.
Tuke the following as an instance. * We are told in the Bible that
God made all things in six days one 1100 throc fous. The carth was
at first dark one and withont fornvone tico three fonr. Then God
snid one ¢ Let there he light”” anr fico and there was light one fico

enreading is tanght

of thix analysiz, as
ectness of expression ;
sorted to—with the ju-
f‘ than with the senior.
-ildren have remembered,

three fons®  No pause being made in thesonnduntil theend ; where

-
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the pauses ought to ocenr beinyg filled up by the rvepetition of the
words one, two, three, four.

Children so taught overlook, in theirdesive to count correctly, the
proper grouping of the words, their proper utterance, and the sense
they convey.

Wty THESE PAUSES Atk NoT viity ssrontant.—These panses are
not, in my estimation, of =0 much importance in securing good
rending 03 i9 generally attributed to them. They appear to be in-
tended to aid a person in collecting and expressing, at first sight,
the meaning the author intends to convey, and ave, as it were, his
nstructions as to how he intends his words to be taken. When,
thercfore, his meaning is fully mmlerstood, they are, to a great ex-
tent, warthlesy, as, in such a case, nature assists in the proper ex-
pression independently of all printed guides, and this to so greatan
extent that it isalmost impossible, ns any one way convinee himself
?f by tryihg, to speak incorreetly what he thouroughly cowmpre-

rends.

If this he trae, those marks are of hut little value to the junior
classes, from their not having yet ncquiredsufficient ficility in vend-
ing 10 ennble them to collect the meaningof the text by themselves,
and whentold the meaning pauses ave, a3 it appears unnecessary—
yet ét is with these very children that the system is chiefly prac-
tised.

READING BY INITATION RENDERS AN SPECIAL ATTEINTION TO TUEM
UNNECESSaRY.~—Pauses are o the advanced children of the same
value that they arc to the tencher bimself; but these are generally
as capable as he of making use of them. I do notthink, therelore,
that this subject should receive any marked attention whatever from
the teacher. If pupils have been taught to read by imitation
and if the master depend solely wpon his own ear to detect whether
they read too fast or too slaw, or stop in the proper places, it will
be unnecessary to put them in mind of the pauses. Such children
will hnve Jearned to be guided by the rhetorieal hut unprinted
pauses, which, after all are the realones, and to whose accuracy and
minuteness the others are but an approach.

STOPPING AT EACI JTLL srox'.-—Tgachtrs skould avoid the crror of
limiting the portion for cack bay's reading 0 wchat is contained be-
s1ceent tweo full stops.

Evies or its corpse.—[t ix true that when there is no fixed Jim-
it, the hoy who reads is found to hurry over the ending wordy <f
the sentence, to begin again before the next boy has time to do o,
and his wlholo anxiety appears to be to get fairly launched into a
new sentence, and so glace himself beyond the risk of interru)p-
tion. e pays scarcely any attention to what he reads, or how he
rends it. The rule that requires themn to stop at each full stop,
certainly remedies these evils, bui its tendency is to destroy hoth
the teaching of the reading and the subject-matter of the lesson;
for reading consists not so much4n repeating accurately one sen-
tence, as in joining several (correctly repeated, of course) yroporly
together—the voice at the beginning of the one bearing;, of neces-
sity, a defined velation to the voice at the ending of the other; and
the truest knowledge of the subject-matter is acquired, not by re-
ceiving isolated facty, such as are contuined in single sentences, but
by ohtaining scveral juined together in nccordance with the natural
connection existing hetween themselves and the subject to which
they belong. -

To understand this, take a lesson upon < The Tree," This will
paturally be arranged under the following leads: the root; the
trunk or body ; the houghs and hiranchies ; thelenves 5 the blossoms 3
and the fruit. And, therefore, to gain the most correct idea of a
tree, the facts mentioned under exch head should enter themind to-

ther. e should read first about the root, then about the body,
ﬁcn about the boughs, and o on, and avoid blending the facts to-
gether which appear under different heads.  Bat, however, as sev-
eral full stops inay occur in the description  of each part, the sys-
tem which would 1imit a buy to enc sentence would most certainly
destroy the unity of each part, and render the comprehensionof the
whole mﬁe and uncertain. The facts would enter the mind de-
void of that systematic arrangement which forms an essential fea-
ture in the ideas we know mast of, and remember longest.

EACH SHOTLD READ TILL THX DESCRIPTION OF EACH PART 15 COM-
reeTE.~—Each boy should, as a general rule, read to where the de-
seription of one part is complete.  \When the deseription is, how-
ever, toa small, several of them may be joined together. I lesscws
which are not deseriptive it may ve lnid down asa general rule, that
each child should read from thirty to forty lines.

MzraNs 70 KEEP THE cLass arTeNTIvE~In conclusion, I may .
mark that all these sng§asﬁons proceed on the understanding that
the class is attentive.  If not attentive, much of their value is lost.
Ta secure atiention, the following means may be ndopted —,

Mpaxs 70 SECVRE A7TENTION.—Da not permit the hays to read
antil told to do x0. Do nnt seleet them consecutively.  They will
thus, from not knowing when they will bo called upon, be kept
continually on the watch. The most careless ought ta be most fre-
quently called upon : and, now and then, a child who has already
read may be required to read again, to prevent the possibility of his
growing carcless, as some ave inclined to do, when they have fin-

. ished their awn portivn. A vigilant eye and an active mannerare

however, the hestmeans.  1f the teacher is active and attentive,
the children will most likely e =0 too; and if they feel that they
cannot idle without being seen, it is almost certain” that they will
not attempt it.

Avoid what iscalled ¢ taking-places? during the reading portion

of tho lesson, It may be mloptc?l, occasionally, in the general
questioning upon the text, but it is never adopted with advantage
when the pupils are merely veading. At best, indeed, it is but u
mechanieal menns for securing that attention which should be the
result of an interest in the lesson, created and sustained by the
master’s own skill and manney.

ABROAD.

-8ax Fraveisco~{ome nith me and take a look at the schools of this
city, We climb the hillside, reach u Jarge, solid, substantial bullding, as
attractive without, as neat within, as School buildings in Eastern Btates.
The rooms are wel finished and furnished, and as tidy as soap and sand
and scrubbing brush can make them, Itisagirle’ school—the Denman—
and Mr. Swett, o son of Hawpshire, formerly fitate Superintendent of
California, it charge, with about cight hundred girls under his care,
Their qyes are as bright, thelr voices as sweet, their cheeks as blooming,
thelr lutellects as keen, as those of the Bast. Transportation to this side
of the Sierra Nevads has diminished none of the iron or oxygen in the
blood of this riging 'generation. San Francisco has the school system of
Boston. Buildings, discipline,. order, precision, advancement ave the
same, We have scen worse schools in Boston, than this, and but few, if
any, better.

A few minutes® walk and we are at the Lincoln school—a huilding
more costly than any school honse in your city~built in flush times, ele-
gant, and, in an architectural point of view, an adornment to the city.
Flowers bloom in the well kept grounds in front of the edifice, and there
stands & finely exccuted statute of President Lincoln, the gift of a public
irited, patriotic citizen, This is a boys' school. The cosmopolitan
character of this community isseen in the schools, The head master of
this school is & Pole ; the teacher of music, an Irishman. English, Irish,
German, Frencl, Italian, and South American children are found in the
classes.  There is no machine in the world like the commeon school system
of the United States for grinding up odds and ends and reducing rags to
common pulp, The order, discipline and thoroughness manifeat in this
schoolds excellent. A visit to these two schools is sufficient to show that
San Francisco is not & whit behind Eastern cities in her common schools,

The city has a Normal School, also & School for the education of teachers,
a High School for haye, ove for girls, one Latin, cight grammar, twenty
four primary, and oune colored school. In 1860, the number of chikiren

in the city under fifteen years of age was 12,116 ; the census of this year
gives 34,720, an increase of about 300 per cent. Twenty thousand of
these arein the schools, being educated at an annual nse of three
hundred and twenty thousand dollavs, The principals of the high
schools hiave a salary of $2,500, gold ; the female assistants in the high
schools receive §1,203, gold. The principals of the grammar schools re-
cciaao $2,100 ; sub-masters $1,500 5 female assistants from $600 to
$1000.

An attempt was made by the Roman Uatholics some time since, T un-
derstand, to obtain appropriations for the schools under their

which was defeated. They have twelve private schools under their con-
tro}, with an attendance of about 3,400 ﬁx’pﬂs including young tmen pre-
paring for the priesthood. DBesides public schools, there ave seventy or
yoore private schools, but the standand of education ia them is far helow
that afforded by the city.—*¢ Carlefon ** in Boston Journal, 1869,

Creveuasp—Praclical Arithmelic—1 saw given, in one of therooms
in the Brownell Street Schoo), what was not only in name but in fact,
lesson in practical Arithmetic. Itwasa leson in avoirdapois weight ;
and the little fellowswere not alone doing sums in veduction in that
weight, but, what may surprise scmeof our teachers were actually weigh-
ing things on the scales, announcing the reaalts in pounds and cunces,
and then reducing these pounds and ounces with the greatest rapidity and
exactuess, lifting and weighing them in their hands at the seme time.—
Any number of bundles of various materials, brought by the pupils, to
be used in the lesson, were lying near by, No real teacher need be told
that the class was full of life and enthusiasm in its work.
Beautiful Sciool-Rooms.—~0ne very pleasing feature of the Cleveland
Schoclsis the fact that there Is not a school-Toom in the city thst is not
adorned with n greater or less number of engravinge. They are pur-
¢chased by volantsry contributions from the pupils, or from the proceeds
of extibitions given by them. In addition to this, I found all the school-
vooms I visited, ornamentsl and | ing plants, some of, these rooms
being very parterres of heanty. ~The value of the influence on the cul-
ture And tastes of the pupils thus brought into dally contact with the
beautiful in natare and axt (10 ssy nothing of the effect upon the tenchors
themselves) can scarcely be aver-estimated. S
Bostox.— Reading—1 visited the Bowdain School, with Mr, Sharland.
The reading in all the rooms I visited was good,—and this, I think, mey
be sxid of the veading in the Boston schools ~but I was espe-
cially pleased with that exercise in the room of Nr: theMaster of
e i i
and precision ; and the i 8 young : ) y
osséesed eloca cxcellences th.v.l;hno se3dom seen 1n other schools
of the highest character. The resding was by
nastics, or exercisesin breathing, that must be of very groat 2
wall a8 elocationary salac.~Fram Report of Superintendent of Schools

in Cincinnali,

Have a cave to xhom you speak, of whowm, of what, and where,
Mrea0p is the hinge of teaching.
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OFFICIAL NOTICES.

1+ School Books—Supcrior School Grants.

Iu eonsequence of the increased drafts requived for Teachers of Com-
mon Schiools, the Council fiuds the funds at its disposal inadequate to meet
all the expenditures contetaplated by the School {nw. At the samo thne
the Council is desirous of resuming the supply of Books and Apparatus
to the Schoals at reduced rates forr angther year. It is therefore ordered,
with the concurrence of the Superintendent of Education, that no further
suws be paid to competitors for the grant to Superior Schooly, und that
the sum allowed Ly the law for that purpose be applied towands furnizh-
ing tha Schools with Books and Apparatus at the rates fxed by the order
of October, 1868, [This Oxdur is not to affeet the unpaid grant of the
past term.)

October 15th, 1864,

11. Examination of Teachers.

* The haxif-yearly Examination for licenss to teach in the ubhic schools,
shall Lo hield fn Murch and September of cach year.  Examinations to beginon
Tuesday the ninth day prececding the last Thursday of eald months.” — Neg.
Council E'nblic Iustruction. ;] . )

NOTICE 18 nenksy GIvay, That the next semi-aunual Examination will
begin on

-

TUESDAY, 2nd March next, at 9.30 o'clock, A. M.

Deputy Examiness will Lo strictly forbidden to adinit any per<on to be ex
amined who fails 10 be present onthe day and hour smmned.

Candidates are roquired to furmard to the Iuspector, not later than
Feppeany 1st, n written notification of their intention to be examined,
and of the grade of license for which they will ai\ply. Candidates are to
undergo Examination in the grade of which they have notified the In.

tor. Scats will not be reserved for any who do not forward notifica-
tion as above.  Applications may be made for examination at onc of the
following stations:

Sration. Avpress,

Baddeck.. . ... ..c. oo .. A Munre, Boulardarie.

;,{:‘r';gﬁ;ﬁk °r)f’} ...John Y. Guun, Broad Cove.
Arichat ....... . L. Remi Benoit, I)*Escousse.
ggg:l‘:mc} . &R Ruaeell, Guyeboro?
Antigonizh <. oo Mclsnae, Autigonish.
Pictou.... . «....ceov oove.. Do dcDonald, New Glasgow.
Amberst . . . Rev. W, S Darragh, Shiniwicay,
Truro. . . H. C. Upham, Great Village.
¥;n“s‘§'; ; .. J. F. Parsons, 50 Albro St., Mx.
Windsor . Rev. D. M. Welton, Windsor.
Rentville, . Rev. Robt. Sonuerville, Wolfville,
Bridgetown Rev. Geo. Armstrong, Bridzetowu.
Dighy. .o W Savary, Digby.

Yarmouth ...... . ..ee....n. G. J. Fartzly, Yarmouth.
shelburne < eev = oaJRev WL Richan, Barriugten.
Liverpool . .. .. .. cooe Reve IO, Parker, Liverpeol.
Luneburg WML B Lawson, Luanenburg.

Caudidatesare to furnish their own weiting waterdal.

Candidates aiready hiolding Heense of any goade from the Council of Fublic
Instraction, arc required to give e nmnber, of the sameat the Examination.

All Candidates for 1leonse nill Lo required. on preseuting themsclves for ox-
amination, to furnish & written certificate of good moral character, signed by a8
minlster of Religion, or by two of Her Alujosty’s Justices o the Teacr  “Those
certificates are filed fn the Fducational Department, together with the cther
papers relating to the candidate’s Examiuation. .

The usc of books or annscripts will be strictly probibited. R

Yersoms not intending to cuzsge as Teachers in the IPablic Schouls will be
required. on preseating themselves for Lxaniination, to make payment ta the
Deputy Examiner as followr:—Grade E, £0.37; D, 3, 81.00:

. €0.5): C, 80.76:
A, .00, Also, tcachers whhing to be recxawmined In any grade for which

they slready hold & license, will be required to make payment to the Deputy
Examincr s above.

T Candidates fur liconse of the grade A who hiave alrcady made an
average of 75 or upwanlson Grade B, are to work papory on those subjects
only which are peculiar to grade A, Such Candidates are rejuired to
prevent themselves for examination (with their licenscs or memoranda) on
Tatrepay noon.  Other candidates for grade A will present themeelvey
al the opening of the Examination on Tuesday.

An exeercise in spelling will e held on Thuraday aQternoot at 3 v'clock,
for Candidates who at any previons cxamination wadean average of 60
or upwxmls in the Exanunation for Ist Clasws, and were debarrad from
vecaving license of the Ist Class by reason of bad spelling.  The list will
coataia & nunber of endinary English womis to be written at Dictation,

and auy such candidato not making more than 6 errory will ho grauted a
license of tho 1st Class without further examination.

*,* Every person examined will be fuformed by mall of the result ofhis or her
examination, aesoonas declded.

III. Holidays aud Vacations.

Notice is horeby given to Trustees of Schools and others, that
Caarter X, of the ComMnyTs Axp RrGULATIONS OF TRE
Couxcit. or Puntic Instrucrion. “ Of Time in Session,
Holidaye, and Vacations ™ has been revised as follows :

HOLIDAYS.

The following Regulations Iave heen added to Sueriox 3, of
the Chapter above-named.

a  Wihen for any cause the Trustees ofa schivol shnll decut it desirable thint
any prescribed Teaching 1lay should bLe given as a Holiday, the scliool or
schools may be kept fn sesslon on the 8aturday of the week 1n'which such Holl-
g_uy ),mls boci'n given, aud such Saturday shall bLe held to. Lo In all respectaa legal

eaching day..

b When, owln{:,clo illness, or for any uther Just cause, a teacher loses any
number of preseribed teaching duys, sucl teacher shall have tho privilego of
making up for such 10:t days, to the extent of s1x durlng any Tenn, by Teach-
ing on Saturdays: Iut

¢. No School ahiall Yo kept bu sesrlot mone than five days per week for any
two consccutive weeks:

. Nov shall any Teachicr teach more thun ¥IVE DATS PER WEER on the
m'cr:;gc(ucatious not belug counted) dutlug the period of his engagement in
any term,

'lyho.\l.mm:nlry of the Quexn's Binthpay shall be a Holiday in a1l the
Fublic Schools, as herelofore  alwo any day prociaitred asa public holiday
throvghout the I'rovince.

VACATIONS.

The tollowing Regulations have been made in licu of Skesiox
4, of the Chapter above-named :—
1 The CARISTEAS VACATIOX shall romain a» heretelvre, the » cight duga
being held to mean week-days other than Saturdays
2 “Instead of two vacations during the summer term (2 week at sced teme
aud a furtuight at hanest) as hieretofore, THREY WEEKS {15 week-days other
than Saturdays) shall hereafter bo glven as vacation during the sumnnier tern
at such thug or times a3 the Trustees shall decides Neverthelees
3 1n order that the due luspection of Schouls as reguired by law, may not
bo Interfered swith, cach Inspector shall haro power, notw ithstanding anyihing
in the foregoing Regulations, to give notice ‘of the day or dagsonr which lo
yroposes 1o visit any 2chool or schvuls in his county tor thie purpose of Inspee.
tion, and to require. that on Ui day or days so named stich schivol or 2chuels
shall be Le&g_ln seesion,
July 1857

IV. Tcachers® Agrcements.

The attention of Teachers and Lrustees is again called to the
nceessity of complying with the provisions of the Law in rela-
tion to the disposal of the county Fund. It appears from the
Schoel Returns of the past Lerm that some teachers have in
their agreements with Trustees in respect to salavy, assumed all
risk as to the dmennt to be peccived from the County Fund.  Such
procceding is contrary toilie provisions of the law and directly
subversive of a most importaut principle of the School system,
since the pecuniary penalty imposcd upon the jnhalitants of the
section by the absence and irregular attendance of pupils is
thercby inflicted upon the teacher, while the pecuniary rewards
consequent upon 2 large and regular attendance of pupils at
school is diverted from the people to the teacher These results
clearly tend to prevent the growth and development of a sen-
timent of responsibility and ‘interest among all the inhabitants
of cach svction, and thus measurably defeat the object of the -
whole system—the education of cvery child in the Provinee.

‘The Superinteudent. of Education. therefore. calls the atten-
tion of Teachers and Trustees to the following

NUTICE

1 The Coursyy Fospis paidjto the Tt stres of tho section Tlic amount
depends upon the awnber of pupils, therezalarity of their attendance, and the
namber of prexeribed teaching days on which school Is open In avy ¢écction
daring thetenn.

2 Teachers must citzage with Trustees at ] definite sunt or rale

vincial grant is pald to teachiors in addition tosuch specitied srm,
3 The following forin ofagreement s $u accondance withthe law:

{FORM OF AGREEMENT.)

Meomvrandumn of Agreement made and enteredd inta tho day of-
AD. 188, between {name of feachew) 2 duly Meensed 10acher 0F 1) Commmem—
classoftheone part, and {nanies of Trusices) Tru,
5 the diatrict ofcme—e————of the sccond part,

The sald {wame of teacher) on his{or her) part. in conslloration ¢ £ the below
mentlongsd agreenments by the partics ofthe second Jrt. hereby covmants and
agrees with the <ald [name of. Tructees) Trustees as sforcald and thalr snccc-
sare in oftice, dilizently and faithiully to teach a puldic <chool in the said scc-
tion under the authority of the said Trnstens and tuelr sucoerwrs In oflice,
during the School Year (or Term) endisg on the thirty.siret day of October
uext. (or the thirtieth day of April, as the case may be.)

And thesald Troetees and thelr succetaars in ofiice on their 7art covenmant
and agree with the sald {eame of tencker] Tenchier as aforesald. 30 ey tho said
(name¢f feacker] ot of the Sehonl Funds under their coutrol, at the rate of
~———=(oljare for thic School Year{or Term.}

Thc Pro.

steer of Schiool Section No.——
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Aud (1t Is hereby further sutually agredd that hoth ll:\rllm to this agreement
shall boin alt réspects snbject 1o the provisions of 1he School Jaww wnd the
Hegulatlons wade under {ts autliority by the Councll of Publie Instructlon.

1n Wltucss whercol the partles to theso presents have lieveto subseribed thele
mames on the day ad yeur first ubovo wrlllcn.

Whtess, {Nwne o Teacher)

{Nume of Witneses) {Names of® Lrustees)

§.  Each Inspector is inctructad to report every case of illegal stipulation on
the grt of teachiors, In relierence to the County’ Fund.

V. ‘To ‘Trustcey of Pablic Schools.

— ——

f. A selation Lelug established Between the tensteey and the teac® or, it
beeomes the duty ot the former, on behslf ol the peoply, tosce thutthes  tary
are making sure progresy, thut there §4 1ife tu thascliool both futollectun, ap i
nrorat,~ln short, that the great cnds souflu by the education ofthe young
befug reatized Inthie sectlon over which they preside. Al mn¥ not be able to
fonn & nioe judgment upon s Intellectual nepect, but none can il 1o esthnnte,
correctly fte soctul and worul tune.  Wiitle the law does not sauction tha
teaching in onr public schools of the |lwculhlr views which characterfzo tue difs
ferent dentominations of Christlaus, it does Instenet the teacher *to Inculcate
by precept and cxnu,}glen vespect torauliglon and the prlnci!»les of Christian
worattty.”” ‘Lo the Trusteds the people wust ool to sce thelr desires Iu this
resprect, 80 far s is consonnnt with the spirit of the law, carried Into efact by
toliu (oaclacr. Peats Cotments il Regulations' af Councilof Pablic lustruclion, p,

) 7¢9. 5. .

2, Whercas $#t has been represented to the Connell of P'ablic Instruction that
Trustees of P'ublic Schiools huve, i certain cises, requived puplle, on patn of
forfeiting schoul !)H\'llcgw, to be present during Anvotionnl exercises not ap-
praoved of by thelr parents: und whercas such procceding §s covtrary to the
principies of the Sclicol Law, the following lditional Hegulation is made tor
the dircction of Trustees, the hetter to enxure the carrying out of the splrit of
the Law fn this behalf:—

Onvenreb, That in cases where the parents or guardians of
children in actual attendance on any public school” (or depart-
ment) signily in writing to the 'Trustees their conscientious ob-
Jection to any portion of such devetional exercises as may be
conducted therein under the sanction of the I'rustees, such de-
votional excrcises shall cither be so modified as not to offend
the religious feelings of those so_objrcting, or shall be held im-
mcdiatc'fy before the time fixed for the ollpcmug or after the time
tixed for the closc of the daily work of the school; and no chil-
dren, whose parents ot guardians siguify conscientions ohjections
thereto, shall be required {o be present during such devotional
€XCreises.

March, 1867. .

3.+ The lrotirs of teaching 2hall nol excead six cacld day, exelusive of the
hour allonwed at noon for recreation, ‘Trustees, however mny determing upon
1 lag number of hours. A short recess shiould be allowed about theniddle of
Lotly the morning and afternoon sesslon.  In elewentary departitents, cspe-
cially, Trustoes should exercise special care that the chilldren are tot contined
in the, scliov  zoum too loug “—Comments and Heguations™ of Coucil of
Lublic” Instruction, p. 38, rey. 2

Vi. ‘The Provincial Normal Schoo!,

Firet Tenxt begius on the first Wednezday in November, und closes en
the Friday proceding the Jast Thursday in March.

Seconp Tenx begins on the first Wednesday iu May, and closes on the
Friday preceding the tast Thureday in Scptomber.

o'y Students canuot be admitted after the first week in cach terw, ex-
cept by the consent of the Principal.
FACULTY OF INSTRUCTORS.
XORMAL COLLEGE
Melhod, snd the Nulural Sciences:—J, B. Carx1y, Esg,
Principal of the Normal Coliege and Model School

English Language, Geography &e. :—J. A. MacCasx, Eeo.
Mathemnlica:—W. R, MurLuonuasp, Esq.

Music :—Miss M. Beenwiri,
Drawing :

MQLEL *CHOUL.

$igh Schioed Departuent, Mr. Epwart BLascuary.

Preparatory o Mr. Janes Litres. .
Scusor Elcwentary ¢ Miss FAULRNER,

Junier  do. ¢ Miss A, Leage

None but holders of valid Yicenses will he admitted to the Normal
School as pupil-teachers.  The license (or memo) must be prevented to
the Principal at the opening of the Term,

Extracts from the Regulations of Council of Public Instruclion s
* Before being cnrolled a Student at the Normal School, every pll;nl-
teacher shall maoke the following declaration, and subscribe hig or her
name thereto:  *J Acreby declare thal my object in allending the Pro-
rincial Normal School, is fo gualify wysclf for the business of fcach-
ing; and that my intention is 10 teach, for a _period not less than three
years, in the Province of Nova Scotiay—if adjudyed a Cerlificate by
the Examincrs. In consideration of this declaration, inatruction, sta-
tionery, and the use of test books {cxcept Classical) shall be farnithed
pupil teachers, free of Charge.””

Persons wishing to enrol as Candidates for Ifigh School or Academy

certificates suugt, in addition to & good knowledge of English, be tho-
roughly familiar with tha Latin and Greek Graomars, and be able to

}mrsc with case any passage in some clementary work in cach language,
n Mathcmatics, they must bo competent to solve any cxawplo in tho ad-
vanced Nova Scotie Aritlunctic, to work quadratic cquations in Algebra,
and to dewonstrate any proposition in the flest foinr books of Euoliv.”’

Vil. Boud of Sccrotary to Trusices.

¢ The Secretary of the Trustees shall give a hond to her Mujesty. with
tivo surctics, in a sum at Jeast cqual to that to be 1uised by the soction
during the year, for the faithfu; performauce of tho dutics of his office;
and the same shall be lodged by tho Trustees with the Clork of tho Peaco
for the county or district.”*~School Law of 18606, Sect, 42

This bond is to be given annually, or whenever a Secretary is appoiut-
od, and Trustees should not fuil to forward it by mail or othersise, tuthe
Clerk of the Peace, inuucdiately after they have appointed their Secrctary.
The following is a proper form of bond :—

PROVINCE OF NOVA SCOTIA. T

Kxow aut MEN 1Y Tuese Puesests, Vst We, (aume of Scerclery)
ay principal, and (names of surclies) as surctics, nre held and fiemly
bound untoe our Sovercign Ludy Vicronu, by the Grace of God, of the
Unitod Kinglom of Great Dritain and Irclaud, Queen, &c., in the sum of
of lawful money of Nova Scotia, to be
paid to our suid Lady the Queen, her heirs and successors, for the true
payment whereof, we bind oursclvey, and cach of us by himself, for the
whole and cvery part thereof, and the leirs, exccutors and- administra-
tors of us and cach of uy, firsly by these prescnts, sealed with our Sealy
and dated this day of in the year of Our Lond gne thou-
sand cight hundred and and in the year of Her Majes-
1y's reigu.

Wienrsy the said hag been duly appointed to be
.'ls)ccrctaryfto the Boand of Trustees of ——— School Sectiont, No ~——in the

istrict o

Now e Coxprrton or 1i1s Qorisarsox 18 sven, That if the said
(name of Secectary) do and shall from time to time, and at all times
liereafter, during his Jeontinuauce in the said Office, well and faithfully
perform all such acts and dutics as do or may lereafter appertaiu to the
said Office, Ly virtuc of any law of this Province, in relation to the said
Office of Sccretary to Trustecs,. aud shall in all respects conform to and
observe all such rules, orders, and regulations as now nre or may be from
time to time cstablished for or in reepect of the said office, and shall well
and faithfully keep all such accounty, hooks aud papers, s are or may
be required to be kept by him in his said office, and shall in all yexpecty
well and fuithfully {wrfonn and exccute the duties of the said office; und
if on ceasing to hold the said Office, hic +hall forthwith, on demand, hand
over to the Trustees of the said School Section, orto his succeswor in oflice,
all books, papers, moucyy, ecounts, aud other property in his posseusion

—otlierwisc to Le and continue in full furce and virtue.

Sigued, sealed, sud delivered [WNVume of Seerctary)  (Scals)
in the presence of [<Vumces of Surclics)  (Seuls)
[ ¥ieme of Tilness.} ~

Wi, To Supscripens, two of her Majesty's Justices of the Peace for
the County of—m—————ilo cortify our approbation of-—

name of Surelics,) within named, as Suretics for the within named——
2namc of Secretary,) and that they are to the best of our knowledge and
belief persons of cstate and preperty within the said County of~——and
of character and credit, and sufliciently able toy = ifrequired, the
penalty of the within bond,  Given upder ourhaua 3 day of

AD1SG [ Varmes of Magistrutes].

Vi1l. Prescribed School Books, Maps and Apparatus.
In pursuauce cf an Onder of the Councit of Public Instruction, wade
Qctober 151h, 1869, . . i

NOTICE 13 HEREBY GIVEN -

That Prescribed School Books and Apparatus will be supplied to the
Trustees of Public Schools, for the casuing school year, at threc-quariers
of the prime cost of thcfsunc.b Diagraws, Maps, and Globes will be

iod st half coet as formeriy. ) ) -

wg%;xm ﬁ?om Trustees of Scctions placed, in May last, by the
Boands of School Commissioners upon the list of scctions entatled to receive
special aid, will be filled at half cost.  All such orders must be distiuctly
marked over the top, * Toon Spcwiox.” In makingup their orders,
Trustees of Poor Sections will deduct one-fhind from the prices given
below; cxcept in the case of Diagrams, Maps, and Globes, which arc
alrcady warked at half cost. . .

Trustees will carcfully note the following Regilationyien,

Reg. 1.—Applications must be made in the following form, and addressed

%o Mussms, A, & W. Alckeviayy Hatray, who have been duly au-

thorized to attend to all orders.
{FORM OF APPLICATIOR.}
= (Date) -
Messrs. A & W. Mackinlay
o lIali’ll\:, ) .
ns.~We cnclose {or forward by ——=) tho sum of Fmeee, for
whifl{?'on ;ilfncleasc (ecml us the following articles provided o7 the

£ 3 ~ducation for use in the public schodls,  The fuarcel
?;Imlwfgsx::&%l’ - there give the addyess in full) and forwand

by virtue of his said office of Secrctary~then the ssid obligation to bevoid
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Vy—~—w(here stule the name of the peyson, ¢xpressy companly, or
eessel ; and, if by vessel, divect ke parcel to be invured, if 20 desired.)

LOr OF ARNCILS,

(Here specify distinetly the Books, Maps, ye., requived,"awl the
quanlity of cach sorl.)

We certify that cach and il of the articles named in the above list ave
required for use in the Public Schiool (or Schools) under our control, and
for no othee pur whatsoover 3 und wo engage strictly to carry out
the Regulations of th Council of Public Instruction fr the managquent
and preservation of school buoks and apparatus.

(Higued) §I'ruslﬂ's Of e School Seetion,

N0, ——, in the Counly of

Reg. 2—Any application not accompanicd with the money will not be
attended to, .

Reg, 8.—AH costs and vigk of transportation of paveels must bie borne by
Teaeteos, (4. €., by the Sections on behalt of whiclh they wct, and not
by tho Education Departwent.)

I If Trustees so divect in their applieation, gouds (exeept Glob <)
transported by teater will be insured for the nuouut paild for the same hy
them, at the following rate :—

Parcels shipped during the Ficst Term of the Schoo) year, 23 per et
“ ¢ Sccond Term ¢+ 4 14 per ct.
Trustees must forward with their application the amyunt requived to
offoct the insurance, otherwise parcels will not he insured.  No charge
will be made for policies.

Reg A.~—Applications will, as far ns the avticles in steck periit, reecive

attention in the order of their reccipt.

REGULATIONS.

The fullowing are'the Regn®ations of the Council of Pablic hustruction
with reference to alt Books, Maps, and Apparatus furnished to Trustees
through the Lducation Department.

Reg 1.—They ¢hall be the property of the Schw,i Sectivn, aned sot of
private individualy, (except as specified in Reg. 3)

Reg. 2—Any pupil, shall be cntitled, free of chge, to the use of
such sehool books ay‘the teacher may deem necessary. :

Reg 3—Any pupil shall have the privilege of taking lowme with him
any books, &c, which, in the opinion of the teacher, way be vequived for
study or use vut of schicol

Iteg 1.~-Pupily, or their parents v guardisng, shall be 1ezponnble
for any damage done to buoks beyond reasonable wear and tear,

Reg. 8.~—Any pupil desiring it, may be allowal to purchuse from the
trustees the books required by him, provided the sawe be done without
prejudice to the claims of other pupils ; the price to be, in all ¢asez, the
same 838 advertised in thc official notice published from time totime in the
Journal of Educalion, No pupil who has been allowed to pirchase
book shall huve uny claitm on the trustees for the fice s of anvther of
the sawe kind.

Reg. G—~Any scetivn neglecting to provide i suflicient supply of
Dooks, aps, aud apparatuy, way be deprived of the public granty,

Reg. 7.—Trustees shall make such further regulationy, agiccably to
law, as may Ue necessary to cnsure the carcful nge and preservation of
bovke, maps, and apparatus belonging to the seetion,

Auy section iufriuging in any way upon the abyve regulations will
forfeit the privilege of purchizing Lovky, &e., through the lucation
Department. .

LIST OF TEXT-BOOKS, MAPS, AND APPARATUS.

S The fullowing dist of Jooks will be extendol, and other articles of
apparatus included w¥ the fund at the disposal of the Nuperintendent
permity,

PUPHS WEERLY RECORDS.
Weekly Record (for ene Term) 14 cent each.

THE NOV.\ SCOTIA SERIES OF READING BUOKS.

~

Boek Nv. 1... .. £0.35 doz. | Book Nv. 6 ... ... .835.1% doz

R T B v AT SRS FRUTIE
A BN 112 ¢« | Theart of Teaching
. i.. 1.86 ¢ Reading......... 0.09% ¢, (rry
“ 5 iiieee. 205 ¢ ) Bailey's Brief Trea-

tisc on Elecution, 00.7% «¢
SINGING BOOK.
The Schivvl Seng Book, 23 cente cacli.
SPELLING BOOR,
The Sixlling Book Superseded, (Eng. Ed.) $1.58 per doz.
GRAMMAR AND COMPOSITION.

English Grammar.®

English Analysis, 7] cents cacl,

Reid’s Rudiments of Composition, 30 cenls cach.
Bain’s Rhctoric, 60 cents each,

*The Council of Public Instruction hias authoiized the preparation of an
English Gramuwar for use in the Public Schools, and until this work is
published the Saperintendent of Fdueation il not procure any lext-book
on this subject, In the meantime, Trustees are authorized by the Conncil
to use ‘whatever Grammar they prefer.  Lonnie’s Grammar, if fillowad

hy Analysis, will, perhaps, give as good resulty as any.

MATHEMATICS.

Aritlonetic.—Nura Scotia Elementary Avithmetie .. .. ...... F1L80 doz,
Nova Scotin (advancod) Avithwetic........... eesrenes 284 ¢«
Nova Scatin Arithwetical Table Book....... .. e 082 ¢

Alyebra.~Chambers® Algebra, (a8 far as Quadeatics). . . 360 ¢

Do, Do, (complete) ...ovv o vinannn 540 ¢

Plune Geomelry,—Chambery’ Euelid, (including Plane Trige-
NOUICIEY) oieve evr vureconcesnnns savasnsnss avees 0

Praclical Mathematics. ~Chumbers® (including Laud-zurvey-
ing, & Lrief treatise on Navigation, &e.)... .., ees sees BlG

Solid and Spherical Geomelry,~Chambers' (inclwling Spheri-
cnl, Trigonometry, Conic Sections, &eJ).. ....... eo L 250 o

Muathematical Tablese—Chumbers’ ,ovveeee o« oo ool + W.. B30 ¢

Nuviyation.—Norie's, (an extended tveative)........ .. 2.63each
Chisholin®s Mathematical Seale ....... . . .. Lo 187

Bull Frames.. .. soiives ciassvsnnenssses  aeone .. LOS ¢
Slate Wipers, (to be wsed without water) ... ... oo - 0.27duz.

Stafes—Coumon Slatew. (beveled fimes) 6 in, by 84 in.. ... 049

(U s 8in. bylom...... 0.57
o o 9in. by 13 in QR3

Blickbourd Chalks, 25 cents per box, (1 grose) 5 Slate Peneite, 7 conte

per box, (100),

WRITING.
STAVLEY PROGRESSIVE SERIES OF COI'Y BOOKS :
Buook No. 1, 8 cts, doz, | X

¢ No.2, s . For girls { Book No. 8, {5 ct, dvz.
LFor buth | ¢ No. 3, < only. “ No. 19, ¢« o
wivly andg ¢ Noo f, . “ o\ .
° boye, «“  No. 5: ¢+« ' For hoys .: ‘:g l‘l)’l ‘: “

“ No.6, ¢« <t only. % h

. NO. 7, Y ‘“ .

Nuw. | to 1] bound in 1 vol., with il instractions on the systew (for the
Teacher's desk) 80 cents,
Ruled Cand to nccompany copy bovks, 9 cents per dvz.
T'enholders, 29 cents per gross,
Staples® Circular Pointed Scehool Pens, 30 conts a hox (1 grew.)
Inkpowders, 60 cents per dvz
Rulery, 12in, (for pupils® wse,) 1 cent cach,
Lead Pencilz, 12 ceuts per dez
Iudiz Rubler Erasery, 13 conts per dvz.
Diuk Blotting Paper, 22 centy per «quire.

DRAWING.
GARTUMOLG JEW'S <CHOOT ~LR EN OF PROGRENSIVE DRAWING LES20MY.

bt‘g%}:,lxl.ﬁlb. }Sct of 72 Model Cands, Nes. 10 6 . 69 cents per set.
or

advanced 2 Sketeh Buok (uwdels only), Now. 1 to 5 ... $1.35 per set.

lexsons,

ackages (12:lips) of blankdrawing paper, formodel cants, fets prs pack.
Blank drawing bovky, for model cards, 13 cents each,
Blauk drawing paper, for Sketch Booky, v medel candy, kets. per yuire.
Drawing Pencils, }-‘;. 31 ceuts per doz.

. ‘- ‘e

Y] ];i;. €

Lo ]IB, . .
. ", .. .
linlia Rubber Erasers, 15 cents per doz,
DIAGRAMS,
For purpesey of illustration, aud + Qral Lessens,?
Forest Trees (12)eiivivennieiinns vonennns £0.51 por set
Natural Phenomena (U)o cvverinnnnnn 0.56

Botavical Prints (voots, stalks, leaves, &e., 26). 0.8

Notesof Lessonson do. de.  do. vees 005
Wild Flowers (96).ccve con cvvnnianinnnens 198«
Geometrical Figures (2:heets)...o.ooil LLo 0.00 -

Mechanieal Forees (6 en cloth) with cxp, shects. .81
Pattevson’s Plates of Animaly (set of 10, mount-
and varnished) coveeiieveiniins cvininn.. 1250
GEOGRAI'IY.
Calkin's Geogmaphy and History of Nova Scutia, 121 cte. cach.
Calkin"s School Geography of the World, §1 ctx-each.

Series of 1all Maps,.— Scotland. ... ....... F1.52 el
Nova Scotit........ €0.61 cachi. § Ircland veee oae LB 4
British America .... 0.90 <+ | British Isley (in relation
North America.. ... 152 to the Con, of Earvpe.) Too
WesterntHemisphere, 152 CUTOPCe s eeietienaaas 1.52 ¢
Eastern Hemisphere. . 152 ¢ | Palestine....ouiennens 152 ¢
Fogland .........e. 152 | Gan'tMapolBibleLands 1.52

G lobes—~The Terrestrial Glube (12 in. diameter, hronze ncridiany

and QURdMDE) . L. et ii it e i ttrce ettt i e e e raaan $1.50

The Colestial GIoUC. . vavnvevrreecneeenateesnniancnns o Ceeeee. -.!.50

Classical TVall Maps — Greccia Antiqua....... £1.36 caclt.
QOrbis Veteribus Notne. §1.36 cach | Asia Minor Autiqua... 136 «
Ttalia Antiqua.... .. 136 +¢ | OrbisRomanus........ 1.36 «

HISTORY.
Hudging’ School History of British Awmerica,.§4 13 doz.
07, Boyd S SUmMMAYY v vvrirncercnnanans . 196
Cartis’ Chronological Outlinesof Eng. History 0.00 ¢
Collicr’s School History of the British Empire
Foruseinadv, J  (Revised Edition)....c... o..iooo.... RS IR
Com. Schools,  Collier’s History of Rome....o.ooiviennn..e 270 ¢
Collier’s History of Greece.... cvvvvvvnnes 70 ¢
Forusein  { Smith’s Smaller History of Rome....vvuee.e 600
High Schels, szith’s Smaller Ilistory of Greece....veens « 6.00 ¢
Chambere® Ancient History..oevveeeenns 450 ¢
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NATURAL SCIENCE.
Chawbers® Chemistry, (with new notation) ...$06.30 oz,
ECONOMIC SCIENCE,

The Chemistry of Common ‘Things ... S0:23 cach.
How Plants Grow............ eeeer 0,68 0
CLASSICS.
Lalin,—Bryce's Fivat Lutin Book .......... 30 cty. cack
Bryco’s Second Latin Book ........ 53 o
Edinburgh Academy Latin Grammar. 30 ¢
Or, Bullion’s Latin Gramwar,..... T«
Arnold’s Latin Prose Composition...05 ¢ '

AUTUORY-——ONFORD YNDITIONS,

Casar, do Belle Gatlico, 1 vol., bound, 35 cts . Lib, L—HI, (with chort
notey), 1 vol,, papev, 18 conts,
YVinow, (complete), bound, 38 cents .
1 vol., paper, 30 cente: the JEncid, Lib, I—

paper, 15 centy,

Ciceno, de Of, de Scn, de Jwicit., 1 vol., 30 ceuts @ de Scn,, and de
Aumiicit., 1 vol,, (with short notes), puper, 15 cents : Oration for the
Poet Archias, (with short notes,) puper, 15 cents.

Honaor, (complete®, bound, 30 cents: the Odes, (with short notes),
puper, 30 centy,

the Gcor%ics (with chort notes),
1. (with short notey),

DICTIONARIES.
White's Junivr Scholur’s Latin-English Dictionary, . §1.13 cts. cach,
il o English-Latin ¢ .. 082 o«
Greek,~Bryco’s First Greek Book... .. ..... 38 cty, cach.
Bryee's Second Greek Book . ... ...53 ¢
Bullion’s Greck Grammar........... 8%

.

or,Edinburgh Academy GreekGramuiersd
Aruold’s Greek Prose Compozition. .. .86
AUTHORY—OXTORD LPITIONS.
Xexorioy, Anabasis, bound, 30 ceuts,
Ecrirines, Alcestis, (with short notes), paper, 15 cents.
Xesormoy, Memorabilis, dound, 20 centy, .
Hosten, Ilind, (complete) bound, 53 cts. s Lib, L.—VL§ with short notes®,

€«

1 vol,, paper, 30 conty, &
LEXICON: .
Liddell & Scott’s Greek-Englich Lexicon {abigl.). $1.13 eacl,
Yonge's Euglish-Greck Jesicon....ovveiaiensan. 140 K
1X. Address of Inrpcctors.

DA B T i TEDTED |30 VO Hnlifux.
Rev. DML Welton, M. ..., .. ..... Windeor.
Rev. Robert Sommerville, B.A...... ... Wolfville.
Rev. G. Armstrong, M........ ..... .. Bridgetona.
A W, Savary, MA..oooieeenns ...Digby
G.J, Favieh, M.Do....o.coieee i «~..Yorwouth.
Rev. W. IL Richan....... . .. ... ...Barrington.
Rev, D' Q. Parker, M.d...ooeen oo . Liverpool.
W.MLB.Lawson.. . ... «.ooov eienes Luunenburgh.
ICUpham....oovenne oo Lo . ..Great Village.
Rev. W. S, Darragly, ......c.ov0 vnenn Shinimicas, Cumberl'd Co.
Danied McDonald .. .ovveeinnnen. oo New Glasgow,
AngusMclsaac..oooinvenieiinnen . Antigonish.
SRRussell..o.oviinvee cencaniiaaass Guysbore’

IR (5 T A ¢ 0 SN . Broad Cove.
Moexander Muro. .o veeeceieneeinan.., Baddeck
Edmund OQutram, M.A.ooee ceennnt .Sydaey.
Réi Benoit..... .... cerreetee e aea D Escousse.

ADVERTISEMENTS.
SITUATION WANTED.

A FIRST CLASS FEMALE TEACHER of over cight ycars® expeti-
cnee io Nova Scotia, aud a graduate of the Normal School, Truvo, dexjves
a situativn in u graded School for the coming year.  Salary not less than |
£300. Guod references can be given.

Address,
JESIE B. ARCHIBALD,
Carlcton, St. Jolin, N, B,

A FEMALE TEACHER helding a Thied Clars Provincial Licensc, is
degirou of obtaining a situation.  Addres,
. R. T. GPIIAM,

Middle Stewiacke, Col. Co.
WANTED, Socomd cluss MALE TEAHERS.  Applicationy stating
terms, Se., way be made to .
Wy, Hacar, Round Bay, Shetburne Co.
Cuas. Antey, Head Ragged Island Bay, Shelbuwrne Co.
W, H Pace, East side Ragged 1sland Bay, ¢
Or tothe undersigued,
W. IL RICHAN, Inspector,
A THIRD CLASS MALE TEACHER for the Black Doint Schoo),
Margaret's Bay, Section Neg 2.\, Address,
JOHN JAMES, Sce. to Trustees,

Books for 8chool Teachers.

COMMON SCHOOL EDUCATION, by Currie,
EARLY AND INFANT SCIIOOL EDUCATION, By Currie.
For sale Ly A& W, MACKINDGAY,

SCHOOL DESKS.

THE undereigned is prepared to supply School Trustees with the im-
proved School Desks recommended by the Council of Fublic Instruction
for use in the Public Schools throughout the Province. :

The desks and chairs are made of thoroughly scasoncd oak and ash,
and the standards or supporters arc made of iron.  The desky are finish-
o inoil, and the chajrs are varnished. )

* Thefollowing scale will furnish any necded information, as to sizes, &c.
The prices attached are for one devk and two chairs ;

DOUBLI DESKS. Srim e
cight ot F : Spaco bo.
Agcollupite, EeiE vzt o 1w'n deak j Pricee
! Chuirs. Iuhlo"noxt Length. | Width.,  lor chairs
1to IMupil, .
- - - i
b to 6 years.|11 luches . {21 inched. {3 fnches 12 inches. ' 14 inchics. | #1.00
Glo 87 w2 T Glan AT 9 T ig e 4p s 425
81010« 13w gy el ligpoe G263 o 4.5
10t013  + ]34 . 2§ ¢ i o 14 o 1 - 4.75
12tol ¢ ji5 ¢ ST TR | ¥ SRRRUIRS (1 Y 500
Utoly « |16 oid ¢ M8 LI | (1) “ {17 5.25
17 oNT e x 2 “ M8 v G o i‘l? “ 5.00

*o* Single Desks (¢, c accommodatiug one pupil cach) will be manu-
factured if required.

Desks and chairs ( with serews) packed aud delivered ou board the
cars, gteamer, or packet at WINDSOR, at tho above prices. Terms cash
on delivery. Trustees wishing to procurc desks should send in thoeir
orders as carly as possible,  Specimen desks and chairs may be seen at
the Bovcartox Oryice, Proviuce Building, Halifax, Address.

EDWARD CURRY,

NOW READY. 1866,

JAN.

i8]
Demy Bvo

TEACHER'S TEXT-BOOK,

BY

Rev. Alexander Forvester, D.D.
A, & W, MACKINLAY,
Publishers.
The underwentioucd geutlenuen have kindly conscuted to act as Agents
for Dr, Forrester’s work on Education. Supplics of thc book aro now

cing forwarded to cach, and subscribers can obtain their copics on ap-
plication.  Subscription price §2.00:—

Rev. George Armstrong..o.ovveiinnns . Aunapolis Co.
Rev. P J. Fillenl....oovvven ciinenienntn Digby Co.

Dr. Farish....oviiviveees oov oo o eeo... Yarmouth Co.
Wiliiam B, Lawsot, Esg.ooovivinns oo Lunenburg Co.
James McDounel, Exg veveeivenniiiannn, JInverness Co,
S R Russel,Exy cooiiiiiiieiniieaaan, Guyshore' Co.
Rev. E. MeCurdy.oovvvvvvieinniennnn, Musquodoboit,
W.R.Catler, Evq vvnvennniiiniiaaanene Richmond Co.

The Journal of Education,

Published cvery two months, under authority of Act of Parliament—
FEPRUARY, APgiL, JuNe, Avgesr, OCTobER, Decesrn—and farnished
gratuitously to Trusteo-Corporations, and to such Teachers as arc speci-
tied in Sect. 6 (15) of the law concerning Public Schocls,

Any ;]x:mon not cntitled to a copy frecof charge, will have the Journal
scut to his address, postage prepaid, on payment of FUTY CENTS per
annm, in advance. . :

The Journal will be forwarded, postage prepaid, divect from the office
of publication to Trustee;Corporations aud to Teachers entitled to receive

it.

Trustees will fileaud preserve the Jonrnal us the propexty of the sec-
tion they represent, to be handed over to their successory iut oftice. Each
number should be properly stitched and cut open before being read.

Teackers wishing situations will have the privilege of inserting o biel
advertiscment (clasy of licerisc, expericnce, veferences, solary, and ad-
dress,) for one month, fice of ckarge, Trustecs in want of teachors will
be allowed o similar privilege. . L.

A limited number of advertiseraents in connection with cducation and
kindred subjects, will be inserted at 20 cents aline for the first and 10
cents o line for cach subsequent insertion.

AN Communications inlendcd for inscriion in the JOURSAL should be
forwarded before the 15th day of the month preceding the month of pub-
Iicah:n. Communications to bt addressed * Epveattox Ofrice, Haure
TAX, N, 8.7 .

Trinted by Brackavar Bros., 14 Buckinghiam Strect, Halifax.

L



