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ALMA LADIES COLLEGE.
ST. THOMAS, ONTARKIO,

Has complete courses for graduaticn in
Literature, Music, Fine Arts, Commerclal
Training.

The staff numbers 18—all GRADUATES or CERTIFICATHD
THRACIRRS, selected with great care,
&4TRATES from $3900to $46.00 per term for board,

furnished room, light, Jaundry, and tuition in literary de-
partmen:

1.

&7 PUBLIC SCHOOL TEACHERS adniitted to more
or less AUVANCED STANDING on the Collegiate Course,
according to grade.

Over 20 CERTIFICATES in the FINR ARTS awarded to

Alma College students by the Ontariv Schoolof Art, last year
RE-OPENS SEPTEMBER I0TH, 1885,

For g0 pp. AxnouNcEMENT, address, mentioning this

paper, . PRINCIPAL AUSTIN, B.D.
BRANTFORD
LADIES COLLEGE
(PRESBYTERIAN).

The educational advantages afforded arc unexcelled by
:n?; lar institution in the D i

‘The Departments of Artand Music are cach in chaige of
Profescors whose abilities, capericnce and enthusiasm give
ample assurance of continued success. )

The excellence and_thoroughness of the Litcrary Course
i< fully c<tabliched. This year the scven students sent up
from this College gained 60 per cent. of the honors award:«fl
at the Toronto University Examination for Women.

‘The College Buildings are centrally located, healthy and
home.like. The grounds are cxtensive, and unequalled for
beauty in the Dominion.

Terms as reasonable as any other Institution affording
equal advantages,

For Calendars and further information, address,

T. M. Macintyre, M.A., LL.8B.,

Principal,

8ession opens Sept. 2nd, 1885.

Young Ladies’ Seminary.

I propose opening in this city by the first of Sep.
tember & School for Young Ladie.  Iupils received from
August 23rd to September 1st, when all branches will be
1wught by efficient Teachers. Muwe, Drawing and Fing
Arts, by special Professors.  For terms per Board and
“Tuition,

Address,
MRS. A. R. RAE,
Drincipal,
TORONTO P.O.
DEMILL LADIES’ COLLECE.-OSHAWA, ONT.

This Institution, thozoughly equipped, opens Sept st 18%¢. with a
tamge Maffofteachers. A full coune tn ll:'n:xish. Irenchand Gero
sman, Clssics, Music, Fine Arty, the Omamentatbranches, with phy.
sical teatning. The ute s one of the anest in Canada The College

8CHOOLS.

BUSINESS TRAINING!

FOR YOUNG MRN AND YOUNG WOMEN AT

DAY'S BUSINESS COLLEGE.

Ac nowledged by basiness men to be a thoroughty
practical Business School, A lante number of it< graduates
and members are occupying responsible positions in Canada
and the United States, on their own as well on others’
account, and by the satisfactory manucr in which they dise
charge thelr duties, plainly evince the great benefit to be
derived by pursuing a systematic course of instruction in
Account and Business practice, under the supervision of a
Practical Accountant and a man of business experience,
before entering into mercantile lifc : and to which all, both
principals and employees, give their unqualified assent and
endorsement.

All who require business training are requested to make
sggcizl inquiries as to the high reputation the Principal ot
this College has ectablished, and still maintains, by the
thoroughness of his work.

For terms, addre<s JAMES E. DAY, Accountant, College
rooms—Opposite Royal Opera House site, Torouto.

t?t‘The College will be re-opened September Ist,
next.

=ONTARIO=

AGRIGULTURAL GOLLEGE

WiLL
RE-OPEN ON OCTOBER 1sT.
Eami for Admission on Oct. 2nd.,

Course of Instruction specially adapted fo
the wants of farmers' sons.

f

For circulars piving i ion as to terms of admission,
cost. course of study, staff, etc., apply to

JAMES MILLS, M.A,

PresiprsT,

Name this paper.
AMERIGAN

SCHGOL OF TELEGRAPHY

Railway and Commercial Telegraphy
TIHOROUGHLY AN FRACTICALLY

TAUGHT BY EXPERIENCED TEACHERS.

This schoo! i< equipped with the latest and most approved
styles of Instru.nents, ete.  Splendid opportunitics are now
offering for lady and gentlemen operators.  Circulars frec.
Addeess,

AMERICAN SCHOOI!. TELEGRAPHY,
3t King Street West, Toronto.

ENGOUGII'S SHORTHAND AND BUSU
NESS INSTITUTE. Public Library, Building,

{slarge and s, witha s h 1z fect bong, 9 fect 3
two storien high, qwing an % Py y for 3
evercies In ail weather he building s heated by steam, havicg
coiltor radtators in all the roomt.  The fruit and regetablesase from
out own grounds ; pk:‘? of new milk from the Lolege dary.
narkalic record for health. N da .ml\n; admitted.” Terms reason.
Alle. Write for calendar, Ixfore J«h 1ng, to RUV, A, It DRIt
President, Oshawa, Ont,

BRAMPTON: HAWTHORNE VILLA.

The Misses Gilbert will {(D.V.) re-open their Boarding
Schoo! for Younﬁ Ladieson Sept. yth, 1885. The accom.
,i!hhmen:s_ taught, as well as the plain English Branches,

erms, which begin with date of entrance, made known on
application,

Are

Toronto. Shorthand, Type.writing, Business Forms, and
T dence. Expenenced and Practical Teachers,
Tharough Tuition. Rates reaconable. Titos. BExGorGH,
(Official Reporter, York Co. Courty), Principal. Gxo, B
GouGIt. Sec.  MARY BExGouuH, Type-Writing Supt.

BRITISH AMERICA BUSINESS COLLEGE,

ARCADE, TORONTO,
Re-opens Tuesday 1st September.

X )  O'DEA
For particulars apply, C. O'hEA, Secrstary.

BOOKS.

SPECIAL NOTICE TO BIBLE BUYERS.
10SEPH FROWD & CO.,

Loodon Bible Warehonse, 53 Paternosier Row, LONDN,

Supply all Bibles, Reuistered and Post free to any part
of Canada or the United States at the published price.

Fotr Editlous of the Oxtord Bible for Teachers,

PRINTED UPON INDIA PAPER.

FORMING  KNTRREMELY  TIIN  AND  LIGUHT  VOLUMES
T T No.aA”
P No. 3A. | No. 5A. | No. 6A.
e Medmin | Pocket
taden & Sidion. | Editien. | Fiilest
‘|“"“"'“ ! Nonpatiel [Ruby somo. !y, l"',‘l"f'&"'
Descriptions [~ "ra e T s Thin carl 16,
cril S +hin x4 6% x 4% Thin.
of Bindings AR { {mllc‘i lnché& “h"‘
,',“",'"" vinchin | sinchin [ BERES
nch 1 ghickness. | thickness. |* ASR Y
thickness, . oL in wot, in ¥ (I)zi ‘ln
2, ! welpht,
:::I):h‘ll.' { weight, weipht, i
li.t\ ant .“;»r;lxu\ }
g, with faps
(.\l}lincd l.A Tt 40 t 26 o180 o 14 6
Ditta,Databest,
with cdiges red
uader old dn
the round.  The 1 11 6 1 100 t 26 o 18 o
strongzest  and
most flexabile,
bindiye extant.

The Variorum Teachers’ Bible,
Levant Morocco, Limp, with flaps, Kid lined, 23s.
PRICE LISTS CONTAINING SPECINENS NP TYPE, SKAT POST PREZ.

NOW READY.

THE ONTARIO READERS,

Book 11, Book 111, and Book 1V,
complete.

English Literature for High Schools, etc.
Coleridges Ancient Mariner and Odes.
With Introduction, Notes etc., by J. W. Connor, B.A.
Macautay's Essay on Warren Hastings.
With a Sketch of the Life and Work of Hastings, Intro.

duction, Notes, etc., hy G. MERCKR ADAM,
The Complete Book, 75¢,

THE NEW SCHOOL LAW.

The Law and Rezulatiuns Relating to Public School Trus.
tecs in Rural Sections, and to Public School Teachers and
other School Officers, by J. Gorgrx Honciss, M.A.,
LL.D., Deputy Minister of Educatien for Ontario.
Price, so Ceats.
I'he alove can bie had from all Bookscllers.

COPP. CLARK & Co,, TORONTO,

¢CrPHE NUMBER AND NATURE OF

VOWEL SOUNDS."—A pamphict by Mr. M. L.
Rouse, of the Englich Bar, read before the Canadian
Iastitute, and culogized by the press. . .

New aad thorovgh, but Simple Classification, with
Vowel Alphabet for the Dictionaries. Discovery of a
Musical Octave in Vownels. L.

World-wide use of Vowels as Interjections. A most
important aid in the Study of Elocution and 1 oreign
Tongues.

Scnt Post Free for 25 Cents,

ROWSELL, & HUTCHINSON,
King Street East,
TORONTO.

Paimer Parts Lo and 1L

CANADIAN EDITION.

An Outline Study of Man; or the
Body and Mind in one System.

Wit ILLUSTRATIVE IMAGRAMS, ANDL A METHOD FOR
RLACKBOARD TEATHING.

By MARK HOPKINS, D.D., LL.D., author of

« Evidences of Chustiamity,” etc. 12 mo. cloth, 308 p.p.,

§1,2¢ net, post free,
This book is authorized by the Minister of Educa.
tion ;’:r %%e‘isn the Normal and Model Schools of

Qatario,

WILLIAM BRIGGS, 78 & 80 King St. E., Toronto,

RDER your books (new or second-hand) from DAVID
l!OYl.‘i, 2¢? Yonge Sticet, Toronto.
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MISCELLANEOQUS.
\/E WILL SEND

HJYRES' VERBALIST,

AYRES' ORTHOEPIST

Post-paidto cach of our present subscribers
who sends us

$2.00 for one new Yearly Subscription
TO THE EDUCATIONAL WEEKLY.

Or we will send either of the above-mentioned bouks to
each of our present subscribers who sends us

81.00 for one new Half-yearly Subscription
to the EvucaTioNAl WEEKLY, °
Address,

EDUCATIONAL WEEKLY,

GRIP OFFICE,
TORONTO

RUPTURE. Esaw's larexiar XTauss,
* with a spiral spring.  The last
and biest eveeinvented, Took soyearsto make
it perfect. Nevermoves from position cven the
sixtecnthof aninch. Cutes every child, and
8out olcvcrg;oadulxs oldsthe worst hermia
dutlng the fiardest work, or money refunded,
Circulars free § contains your nu§ \hor's testi-
mony, pricelist, ete,  Callor address **Egan
Imperial Truss Co.” 23 Adelaide Steact Lart,
“Toronto, Out.

AGENTS WANTED Crcrywhere, to handle something entircly
new. Lasily carried; caslly sold: profits large. Tcachers during
thelr spare moments make enough maney to 8:{) all_their expenses,
Citculans frec, T2 Hdshaxn & ¢J,

3t Ring St. West, Toronto,

A. W, SPAULDING L.D.S.
Dentist, st King Street East, Toronto.
Residence—41 Lanwdowne Avenue, Parkdale.

MORGAN M. RENNER, ARCHITECT.

MAIL BUILDING, - - TORONTO.

MISCELLANEOUS.

SCHOOLS.

THE IMPROVED MODEL

Washer and Bleacher.

Weighs only six pounds and can be
carricd in a small valise,  Satis
faction guarmnteed or
money refunded.

$1,000 REWARD

FOR ITS SUFERIOR,

Pat. Aug, 2. 1584 Washing made light and casy. The
C.W. Dencls, Toronto. clothes have that pure whilenci which
no other mode of washing can produce. No rubbng
required, no friction to injure the fabric. A ten.yearold gin)
can do lfue washing as well as older person,

‘To place it in every houschold the price has been placed
at $3,00, and if not found samfactor)' within one month
from date of p ) money refunded, )

Send for circulare.’ AGENTS WANTED. Delivered
to any Express office in Ontario or Quebec, charges paid
for $3.50.

C. W. DENN|S

‘Toronto Bargain ‘Iouse,
213 Yongz $t , ‘Toronto, Ont.

Please mention this papcr.

THE “MODEL” SCHOOL DESK,

? |8

The best in the World ! Send for Circulars of the La
Desigans of School, Ofice, Church and Lodge Furniture.

W. STAHLSCHMIDT, Preston, Our,

MAIL 3=
BUILD¢

SI'FCIALTY OV

WEDDING and SOCIETY INVITATIONS,
VISITING CARDS,
School Certificates and Diplomas.

& T " CHICAGO, U.S.A. The
THE c great Literary and Family
ournal of our tinme. Clean, perfect, grand! Over Goo
ritliant contributors. $4.50 yearly ; 6 mo., £3 003 bound
vol. (6 mo.) $3 00, l!ur it at your newsdealer's —=Sample
copy, 10 cents. The following splendid ]‘EAGHEB '
offer is made to Teachers exclusively: H
Yearly price, if ordered before April 1, 183, $2 50 between
April 1and July 1, $2.75; between July 1 and Dec. 31. $3.00
Subscribe at once !

HOWIE'S DETECTIVE AGENCY,
Twenty years’ experience, 35 Mchinda St,, Totonto, Unt.
KEPHRUNCES

1lon W, McDougall, Ottawa, Oat; G. F. Shepley, McDougall &
Cozx, Menderson & Smnall, Brgelow & Morson, Murphy & Murdock,
H. 1. Fraser, B. B, Osler, tlkk.\uluer\n Toronto; Thas. Robertiou,

C.. MLILIY, John M, Gitson, M.I’., Harrnters, John Crear, County

rown Attorney. Edward Martin, .C.. Carscallén & Cahill, Richard
Martin, Frank McKelkin, Barrusters, Hanulton: Chicfs of I'olice of
Hamilton, London, Bellenille, Galt and Dundas

M. HOWIE, Manager,

PHOTOGRAPHIC ART STUDIO,
J. FRASER BRYCE,
107 Bing Street Wrest, Toroxto.

SUGGESTION.=Teachers and students ! Having re.
turned from your holidays thorcughly rejuvenatcd, now

is just the time to get your portraits taken. We have just
completed cxtensive alterations, which gives us the best
equipped Photo Studioin the 1aminion.

LAWSON'S ARCADE COFFEE ROOMS

Arc the resort of people who are accustomed 1o
well prepared food and pleasant surroundings.
We solicit your patronage. Remember Incation.

12 AND 14 YONGE STREET ARCADE,
EGAN'S PORTABLE TURKISH BATH:»

Tcachers and students as a claseare apt 10 oter study, and from

.Cose canfinement, nced of physical exercise and the carclces olserye

ance of natural physiolotical laws, cauunge nervous prostration, thus
deteriorating the whole nervous and Physical economy.
INDICATIONS :=Mental  Weakness, Incnia, Impainment of

Memnr{. cc., ctc. . .

EGAN'S PORTABLE TURRISH, VAIOR AND SPONGE
BAT 4, affords not vnly Iiminediate relic?, hut a safe and specdy cure.
Write tot foll |m|kuhrs fenclne stamp) ] T 1GAN, 23 Adchilde
8t Eaut, TORONTO, ONT, 2lease snention this prper,

A GoOd INVELSTMENT.—It pays to carry a_good watch,
I never had satisfaction till 1 bought orrx? of ng:ncn &
TROWERN'S reliable watches, 171 Yonge Street, cast side,
2nd door south of Queen,

Dr. G.STERLING RYERSON
Eye, Ear, Throat and Nose Diseases.
319 CHURCH ST, - = + TORONTO,

TRINITY KEDICAL COLLEGE, TORONTO.
SESSIONS 1885-86.

In affiliation with the University of Trinity College, the

Untversity of “L'vronto, and the University of Manitoba,

and specidly recognized by the Royal College of Surgeons,
Engiand, the Royal College of Physictans, London, the
Royat Colleyes of Physiciansand Surgeons of Edinburgh
the Faculty of Physicians and Surgeons of Glasgow, an

the Ring'’sand Queen’s College of Physicians of Ireland,
and by the conjcint Examining Boards in l.ondon and
Edinburgh, .

The Winter Session commences on
October 1st, 1885, and continues for six
months.  Full * information regarding
ledtures, fees, gold and silver Medals,
scholarships, certificates of honour, gradu-
ation, diplomas, 'fellowship, etc., is given
in the Annual Announcement, for which
apply to

) Thomas Kirkland, M.A,
or W. B. Geikis, M.D., Secretanss

Dean,
324 Jarvis St.

ST. CATHARINES

COLLEGIATE INSTITUTE

THIS INSTITUTE WILL RE.OPEN

1} P—

MONDAY, - QUGUST -=- 3IsT.

Classes will be organized for the work tequired for Third,
Second, and First Class Certificates, and for the University
Pass and Honor Matriculation Examination,

For Prospectus und School Record,

Address,
HEADMASTER,
Box 374+ St. Catharines.

BRANTFORD COLLEGIATE INSMTOTE

Will 1c-open Monday, August 31st.  Classes for 1st, 2nd
and 3rd class certificates, and for Junior Matriculation,
with honors in all departments, Law and Medicine. Staff
of seven masters with drawing teacher. Large laboratory,
with all SSary cquip Li y Socicty and Foots
ball Club.  Drill and Calisthenics taught. For further
infonination, apply to the PRINCIPAL.

GALT COLLEGIATE INSTITUTE

,Will recopen on Monday, August 31st.  Special attention
given to the preparation of candidates for their Third,
Second and Firet Class Examinutions, and for Junior
Matriculation with Honors in all departments.  The School
has a Literary Socicty, Football and Cricket Clubs, beauti.
ful ground¢, a well-equipped Gv ium, and Drill and
Calisthenics arc tacght. Board for $2.75 a week and up-
wards.

For Cataloguc apply to
THOS. CARSCADDEN, M.A.,
Principal.

«

e

Peterboro’ Collegiate Institute

Will Re.assemble on MONDAY, the 31t A TGUST.
Each department in charge of a specialist Cricket Clubs
Deill ; every facility for the variouc games. Particular
attention to evening preparation of Boarders® Lessons.

WM. TASSIE, M.A,, LL.D,,
HIEAD MASTER.
Burnham House, Pcterboro’, Aug. sth, 188s.

TEACHERS!

Sulscribe for the Ed 1 Weelly at once, so that
you may have the Secord Volume complete !

‘Terms—$2.00 a year,
1.00 for six months.

Educational Weekly,

Grip Orrice, TURONTO.

.

ADDRESS,
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MR. MURRAY S  LIST OF SCHOOL BOOKS,

EDUCATIONAL SERIES.

LATIN COURSE.
Part I. 3+ 6d.
25, 6d.

Pany II.  3s. 64,
Part III. 3s. 6.

Principia Latina,
Appendix to Part 1.
Principia Latina.
Principia Latina.
Principia Latina. Part IV. 35 64
Principia Latina. Part V. 3r.
Young Beginne’s 1t Lat. Book.  2s,
Young Beginner's 2nd Lat. Book,  2s,
Student's Latin Grammar. 6r.
Smaller Latin Grammar, 3 6.
Child’s First Latin Book. 2s.

GREEK COQURSE.
Initia Graeca. Part I. 35 64,

Appendiz to Part I.  25. 64,

Initia Graeca. Part II. 3s 64

GREEK COURSE.—~(Continued.)

Initia Graeca. Part III. 35 64
Student’s Greek Grammar. 6s.
Smaller Greek Grammar. 3s. 64,
Principia Graeca. 35 6d.

Greek Accidence. 25 64,

Plato. Selections, 35, 64.

ENGLISH COURSE.

English Grammar. 3. 64.

Primary English Grammar. 16mo. 1s.
Primary History of Britain. 2. 64.
Modern Geography. ss.

Smaller Modern Geography. 2s. 64.
English Composition. 3s. 64.

GERMAN COURSE.

German Principia. Part 1. 35 64
German Principia. Part I, 3s. 64,
Practical German Grammar, 3s. 64.

FRENCH COURSE.

French Principia. Part I. 3s 64.

Appendix to Part 1. 21, 6d.

French Principia. Part II. 4s. 64,
Student's French Grammar. ¥s. 64.

Smaller French Gramma.. 3s 64,

ITALIAN COURSE.

Italian Principia. Part I. 3s 64.
Italian Principia. Part II. 3s. 64.

DR. WILLIAM SMI’I’[—I’S DICTIONARIES.
WITH NUMEROUS ILLUSTRATIONS.

Dictionary of the Bible. 54 55
Concise Bible Dictionary.
Smaller Bible Dictionary. 7s. 6d.
Christian Antiquities. 2 vols. 34 13 64,
Christian Biography. Vols. I., IL. and 111
Classical Antiguities. 28

Smaller Classical Antiquities.

3 vols.
215,

7s. 6d.

Classical.

315, 6d., each.

" Classical Biography. 3 vcls.
Classical Geography.

18s.

| 7 zlin-English.

Smaller Latin-English. 7. 64.

English-Latin. a1s.

Smaller English-Latin, 7s. 6d.

4. 45.

2 vols, 2/, 16s,

21s.

MYURRAY'S STUDENT'S M..NUAL.S.
7s. 6d. EACHt YOLUME.
{Hume’s England. A New and Revised Edition.
(Sold also in Three Pauts, 25, 64. each.)

*0Old Testament History.
*New Testament History.
*Ancient History.
*Ecclesiastical History. 2 vols.
English Church History. 2 vols.
+Greek History.
tRoman History.
{Gibbon's Rome.
Hallam's Middle Ages.
Hallam’s Englaad.
tHistory of France.
tAncient Geography.
tModem Geography.
English Language.
Eaglish Literature.
Specimens of English Literature,

Moral Philosophy.

DR. WM. SMITH'S SMALLER MANUALS.
*Scripture Ristory. 3s. 64.
tAncient History. 35 64.
tAncient Geography. 3s. 64.
{Rome. 3¢ 64,
$Greece. 3s 64.

Modern Geography. 2s. 64.

*Classical Mythology. 3. 64.
{England. 3s. 6d.

English Literature. 3s. 64.

Specimens of English Literature, 3s. 64

MRS. MARKHAM'S HISTORIES.
*England. From the First Invasion by the
Romans down to the year 1880. 35, 64.
*France. From the Conquest of Gaul by Cusar

down to the year 1878.  3s. 64.
*Germany. From the Invasion by Marius dowa
to 1880. 3% Gd.

LITTLE ARTHUR'S HISTORIES.

*England. From the Earliest Tir.es down to
1878, 15 64.

{France. From the Earliest Times to the Fall of
the Second Empire. 25, 64,

STANDARD SCHOOL BOOKS.

A Short Practical Hebrew Grammar. By
PROF. STANLEY LEATHES, 75 6d.

Newllg: First Book of Natural Philosophy
3s. 64.

Oxenhz‘x;:'s English Notes for Latin Elegiacs.
3% 6d.

Hutton's Principia Graca. Grammar, Delec-
tus, Exercise Book, Vocabularies, &c.  3s. 64.

*Lyell's Student’s Elements of Geology. A
New and entirely Revised Edition. By Pror.
P. M. DUNCAN. 95, .

Practical Dictio of the English, Freach
and German guages, in parallel
columns. 6s, .

The Eaton Fourth Form ‘Ovid: Sclection
from Ovid and Tibullus, with Notes by H. G
WiNTLE. Third Edition. Post 8vo. ~ 25, 64

* With Ilustrations.

t With Maps and Illustrations.

DETAILED CATALOGUE SENT GRATIS BY POST ON APPLICATION.

JOHN MURRAY, Albemarle Street, LONDON.
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SCIENTIFICIENGLISH COMPOSITION
APPARATUS, )
FOR SCHOOLS AND COLLEGES.
[=% s = .
< a Just issued from the press, an crtively new and original work on
g ] .
gi S E COMPOSITION AND PRACTICAL ENGLISH,”
S . & B
'g g4 25 By WILLIAM WILLIAMS, B.A,
a5 o
g g % ;% Author of the Annotations and Critical Noteson ©“Goldsmitl's Traveller” and ¢ Deserted
‘S 7"‘: g é; . Village,” * Gray's Zlggy,” © Cowper's Task)” cle., ele.
GE Bg _
-8 N - .
38 & This Book will be of great practical value for use in the class-room and
i’\ == _’:3_ for private study. It con‘.ins an admirably graded series of Lessons in
& PROF E. DWARDS’ ' Theory and Criticism, illustrated by very full sets of progressive exercises, for

IMPROVED FORM of the GYROSCOPE.
Descriptive Manual Frrr 1o TRALRES.

Qur line inciudes the latest improvements in Physical
Apparatus, Valvcless Air Pumps, Projection Apparatus,
‘Toepler-Hoitz Sclficharging Electrical Machines, Plunge
Batteries, Gal Baromesers, ‘Ther rs,
etc., etc.

COMPLETE SETS DESIGNED
For High_SS:ool Work.

Full Descriptive and Priced Catalogue Free.
Special discounts on application.

—

ADDRESS—

The National Schoed Furnishing Co.,

Manufacturers of Scientific Apparatus,

34 AND 36 MADISON STREET,

CHICAGO, T, US.A.

WEBSTER,

InSheep, Russia and Turkey Bindings.

Suppllcd at small extra cost with DENISON'S
PATENT REFERENCE INDEX,

Tho latest edition has 3000 mwre Words in its
vocabulary thep ura found in any other Am. Diet'y
and nearly 3 t/m.s the number of Engravings.

An invaluablo companion in cvery library and
at every fireside.— Tururto Glole. A

S8hould be in every school in the Dominfon—
Canaga Educational Monthly, Toruntu. .

Best Dictionary of tho language.—~London Times.

THE STANDARD,
YWehster—it has 118,000 Words,
8000 Engravings, snd a Now
Blographical Dictlorary.
Standard in Gov't Pnnung Uffice.
382,000 copies in Public Schonl

Sale 20 to 1 of any cther scries.
aidtomakea Family intelligent.
Best help for SCHOLARS,

TEACHERS and SCHOOLS.
Btandard Authority with the U. 8. Suprems
Court. Recommended by the Stato Sup'ts of
wchools in 36 States, & by 30 College Prea'ts,
(n4 C. MERRIAM & CO., Pub’rs.Springficid, Muss

RECENTLY PUBLISHED,

A Critique of Cardinal Newman's Exposition of the
Ilative Sense, embodied in a letter to Arche
Bishop Lynch.

Br T. ARNOLD HAULTAIN, M.A.

Toronto: Williamson & Co. Price, 25 cents. ‘Mz,
Hauliain, stating his case clearly and with point, gains an
easy and complete victory."—="Luk WaLx.

practice in the Art of Composition—ranging from the formation of simple
sentences to the production of elaborate themes and essays.

Among other features of interest will be found an exhaustive selection of
themes and subjects taken from

MACAULAY'S Essay oN WARREN FIASTINGS.

These, with Mr. Buchan's prefatory note on Composition, in his posthumous
cdition of “ Coleridge and Macaulay,” form a most satisfactory course in this
subject for the Examinations for Matriculation and for Teachers’ Certificates.

CANADA PUBLISHING CO. (LIMITED).

now READY—COLERIDGE © MACAULAY—nrow reaDY

ILLUSTRATHD.

Coleridge’s Anciént Mariner and Minor Poems, with Macaulay’s Essay on Warren Hastings,
for High Schools and University Matriculation, by the late J. M. BUCHAN, M.A.

This cdition contains a critical Introduction to the Study of English
Litcrature, together with Mr. Buchan’s Copious Notes, Biographical Sketch
and Critical Estimate of Coleridge.

The Essay on Warren Hastings is treated with special reference to Com-
position as prescribed in the University Curriculum and for Teacher's
Examinations,

In reply to enquiries referring to our Edition of Coleridge and Macaulay,
we have to say that the Editor, the late J. M. Buchan, M.A., himself an active
member, till the time of his death, of the Scnate of the University of Toronto,
advisedly omitted cncumbering the work with historical or exegetical notes
on Macaulay. Candidates will not be required to make a critical study of the
subject, which is assigned as a Model of Style and not as a subject for minute
literary criticism. The themes for Composition will be based on the Essay
on Warren Hastings, “with the substance of which the candidates will be
expected to have a general acquaintance.”” Mr. Buchan was of opinion that
copious notes on collateral topics would only distract the attention of
the student, mislead him as to the intention of the Senate in assigning this
subject, and thus frustrate the sole object to be kept in view.

CANADA PUBLISHING CO., LIMITED,

26 FRONT ST, TORONTO.
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Wi have succeeded in making arrange-
ments whereby we are cnabled this week
to publish this large special number, con-
taining most of the papers read at the an-
nual meeting of the Ontano Teachers’
Association, which was held in this city
on Tuesday, Wednesday and Thursday
of last weck. This is the first time, so
far as we know, that any Ontario educa-
tional paper has undertaken to give its
readers the benefit of the papers read be-
fore this body, which represents the edu-
cational workers of Ontario. Owing to
some unavoidable delays, several of the
papers cannot be published until next
week. We have no doubt that our read-
ers will be very much interested in the
perusal of the thoughts and opinions ex-
pressed by the different speakers aud es-
sayists who addressed the convention.
Our readers are in this way kept abreast
of the advanced educational opinion of
our country. These discussions, and
the contact of leading teachers with one
another in these meetings, are of incalcu-
lable value to the cause of intellectual
progress. We have undertaken to extend
the benefits which result therefrom to a
much larger constituency than has been
reached in time past.

THE attendance at the meetings of
the Association was not so large as on
some previous occasions. One of the
hindrances in the way of the fullest
success of these assemblies of teachers
lies in the fact that so few, in proportion
to the numbers actually engaged in the
work, are present. There are varivus
causes which tend to prevent many of
those who are deeply interested from com-
ing to Toronto at this particular season of
the year. It makes a break in the holiday
season which for a large number means
either staying away from the meeting or
the loss of a trip to some quiet holiday
resort for needed rest and recuperation.
Some members of the Association sug-
gested that the time of meeting should be
changed to Easter, and that alterations
should be made in the regulations of such
a nature as to allow teachers to take a few
days then for that purpose.

OnE of the most spirited and inter-
esting discussions which took place this
year, and one which shows most un-
mistakably the present tendency in the
schools and colleges of Ontario, was
that which was opened by Mr. Houston
on the study of English. The opinion,
frequently repeated at numerous stages of
the proceedings, that our courses of study
and miethods of examination were con-
tinually going from one extreme toanother,
and that each hobby must have its day,
has in it some measure of truth, But the
majority of those present secmed to think
that the importance of English as an edu-
cative instrument, and for the purposes of
practical life, had not been duly recog-
nized either in the programmes of study
or in the teaching done in the schools;
while some entertain the opinion that the
changes in the character of the Depart-
mental examination papers in this subject
were perhaps too great and too abrupt,
anC “hatany movement in a new direction
should be made gradually. No one
seemed to think that the new depar-
ture is uncalled for, or that it was in
a wrong direction. The feeling now be-
ginning to prevail is that English should
be taught, and not merely facts about
English ; that the study of the literary
form and beauty of a poem or a story is
of vastly more importance than verbal
or grammatical criticism ; that the power
to speak and write good English is an ac-
quirement worthy of any expenditure of
labor or time on the part of teacher and
pupil which may be found necessary.

Tue Minister of Education has done a
wise and graceful thing in consulting those
representative  members of the teach-
ing profession who were assembled in con-
vention, in regard to the proposed changes
in the regulations relating to the public
and high schools. The Minister’s expla-
nations of the objects to be gained by
some of the suggested changes will do
much to prevent friction and to secure the
co-operation of those affected, while the
suggestions which he received from prac-
tical men familiar with details, cannot fail
to be of value to him. It would have
been advantageous if there had been more
time for a full expression of opinion by
all those who had suggestions to maky,

l

and if there had been a more outspoken
and candid utterance of opinion where it
was thought.that defects existed, the good
resulting might have been still greater.

T'ur tenor of most of the remarks made
on the'subject of technical education
seems to be in agreement with the views
which we have [ 2quently laid before our
readers in these columns. The opinion
prevails that what farmers and mechanics
are most in need of at the present time is
not technical training in the details of
their respective callings, but such a train-
ing as will develdp their general intelli-
gence. The cultivation of the mental
powers, and the acquisition of general
information, should precede and be the
foundation of the special training re-
quired in particular walks of life.

AxoTHER of the subjects the teaching
of which will probably receive an onward
impulse from the action of the Associa-
tion is the teaching of Science. A paper
on this subject was read by Mr. J. C.
Glashan of Ottawa, which afiords food
for reflection. In the High School Sec-
tion a resolution was passed recommend-
ing the University Senate to recognize the
work done by candidates at matriculation
examinations in the subjects of Physics
Chemistry and Botany, in comparing their
relative standing in general proficiency ;
and that a candidate be allowed to take
the three of these instead of only one as
at present,

—

AMONG those actually engaged in dircct-
ing the work of education in schools and
colleges, among students in these institu-
tions, and among those who legislate for
the cducational system, there scems too
strung a tendeacy to vverlook the import-
ance of education for its own sake, apart
from ulterior financial considerations. We
should like to see teachers keeping pro-
minently beforc their pupils the advantages
of culture per se, their influence, if pro-
perly exerted, would do much to prevent
our institutions for secondary education
from being regarded as only for the pur-
pose of educating teachers, and preparing
matriculants for the professions.  We hope
that the new plan of high school gradua-
tion may be such as to do some good in
this direction.
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TWENTY-FIFTH ANNUAL CON-
VENTION OF THE PROVINCIAL
TEACHERS ASSOCIATION.

FIRST DAY,

THE twenty-filth annual convention of the On-
tario Teachers' Association opened on the morning
of Tuesday, 11th inst., at cleven o'clock in the
public hall of the Education Department.  There
was a fair attendance of members, Dr, J. A. Me-
Lellan, of Toronto, president, being detained in
the North-West by illness, Dr. Purslow, of Port
Hope, vice-president, presided.

Mr. R. McQueenread a psalm and led in prayer.

The minutes as printed were adopted.  Mr.
G. K. Powell, Toronto, was appointed minute
secretary.

Mr. W. J. Hendry, treasurer, submitted his
report for the year 1884-85. The receipts, includ-
ing a balance of $541.75 remaining from last year,
were $894.00. After paying expenses a balance
of $51 :.01 was left on hand.

On motion of Mr. MacMurchy, the hours of sit-
ting for the General Association were fixed at from
2 till 5,30 in the afternoon, and from 7.30 in the
evening.

The General Association then adjourned till two
o'clock, to allow the sections to meet for organiz-
ation.

Mr, James Munro, Ottawa, took the chair in
the Public School Section. Mr. James Duncan was
appointed to act in the absence of the sccretary.

Mr. Alexander was appointed to lead the dis-
cussion on the new Departmental Regulations.

Mr. A. Campbell, Kincardine, took the chair in
the Public School Inspectors’ Section. The only
business was a decision to take up the considera-
tion of the new regulation as the first item in the
programme,

In the High School Scction Dr. Purslow pre-
sided, A time-table for the next two days was
adopted.

AFTERNOON SESSION.

The vice-president took the chair at two o'clock.

Mr. J. C. Glashan, Ottawa, was introduced and
read a paper on “ A Plea for the Study of Science
in Schools,” which will be found in another
column,

A hearty vote of thanks we- tendered to Mr.
Glashan for his paper.

Mr. Wm. Houston gave an address on the
¢ Study of English,” a synopsis of which we give
in another place. A long and animated discussion
followed in which Messrs. Powell, Millar, Pomeroy,
\Vhite, McCallum, Embree, Osborne and others
took part, A vote of thanks was tendered Mr.,
Houston, and further discussion postponed,

EVENING SESSION,

The vice-president took the chair at eight
o'clock.

The Executive Committee reported recommend-
ing that any educational periodical be granted
permission to publish all the papers read during the
meeting of the association,

The report was adopted.

The Audit Committee reported that the treas-
urer’s accounts had been correctly kept.

The report was adopted.

The discussion of Mr. Houston’s paper was then
resumed.

Mr. Osborne took exception to Mr. Houston's
contention reqarding incidental teaching,

Mr. Suddaby was not in favour of putting a piece
before the pupils without any explanations.

Mr. Samuel Woods referred with fecling to the
death of Principal Buchan, of whom it might be
said his sun had gone down while it was yet day.
He would explain the construction of language in
a plain common sense way, and leave rules and
definitions for senior pupils alone, He unspar.
ingly condemoed annotated editions of text-books.
Examinations he climinated as far as possible, 1le
kept a record of recitation during the whole year,
and allowed this record to count for one-half, and
the examinations at the close to count for one-half,

Mr, Houston then replied to the various objec-
tions which had been made to the views which he
had stated.

Ilon. G. \V, Ross, Minister of Education, then
entered into an explanation of the regulations
of the Department about to ‘be issued,
After referring to regulations in regard to site,
accommodation and equipmnents, he said it
was provided that English should be taught in
every school. There were some German and
French schools where English had not been
taught, but they provided now that it should be
taught in every school.  Orthoepy, he pointed
out, was now specifically named as a subject to be
taught. Drawing instruction was now made uni-
form. He hoped before long to introduce Kinder-
garten songs for the schools. On the opening of
the Normal School they would have a teacher for
the Kindergarten department. He pointed out
that formal grammar was not now required
until the fourth form was reached. In history
they were somewhat perplexed, but allowed the
teachers to teach the main facts of history to the
first three classes as best they could, Before
another year they hoped to have a high school
Reader, and where there was a fifth form in the
public schools that could be used as the Reader.
He had sent a teacher from cach of the Normal
Schools to the Boston Schoot of Oratory, and
when these returned they weuld have men or
women on the staff well qualificd to teach this
subject. e hoped to provide a text-hook on
hygiene before long. In regard to the entrance
examinations, public opinion was divided, but the
Department provided that there should be two
cach year, and that there should be a more rigid
course. In the high school course it was provided
that the first form work should be that for third
class certiticate, and that the second form should
be that for university matriculation, They had
attempted to assimilate and make homogeneous
the high school and teaching course. They would
thus prevent the multiplication of classes, and let
the work proceed upon identical lines. Language,
science and commercial options were provided.
These would meet the requirements of some.  Re-
ferring to the proposed training of high school
masters at Hamilton and Kingston, he was em-
phatically of opinion that the plan would work
successfully. Tt could not fail, Then as to
teachers’ certificates, he condemned the making
of too fine distinctions. He would make distinc.
tions that were perceptible without the aid of a
microscope. He thought that two grades of first
and then second and third class certificates should
be enough. In another year they would, he

thought, have no more than one hundred extended
third class certificates.  Among the new rules was
one requiring the setting apart of an arbor day,
when trees would be planted, The Minister also
explained the plan for a graduation day in connec-
tion with high schcols, and the conditions on
which first class certificates would Le granted after
1888,

On motion of Mr. Morgan, a vote of thanks was
tendered to Mr. Ross for his explanation of the
regulations,

—

SECOND DAY.

The Ontario Teushers’ Association held the
second day’s session of the twenty-filty anaual
convention on Wednesday, the 12th inst, Dr.
Purslow, vice-president, took the chair at two
o’clock. Rev. Dr. Nelles, President of Victoria
University, read the first psalm and led in prayer.

Mr. D. Fotheringham, Aurora, read a paper on
“The Permanency of the Teaching Profession,”
which we give elsewhercin thisissue. Considerable
discussion followed, in which Messrs. Kelly, R,
E. Brown, Scarlett, Dearness, Moran, Campkell,
Hicks and others ook part,

““The Schoolroom as a Preparation for the
Farm and the Workshop” was the next subject
taken up. Mz, J. H1. Smith opened the consider-
ation of the question. There was nothing in the
public school pointing towards the farm and the
workshop, There was a tendency also on the
part of the' pupils to go to the professions and not
to the farm and workshops. In the centre of each
group of four or five school sections he would
suggest the opening during the winter of a sort of
secondary school in which agricultural subjects
could be taught to the many young mnen in the
country who only waste their time at that season,

Mr. Merchant followed, Technical education,
in his opinion, had a small place in the school sys-
tem, for the reason that it was not necessary. The
heads of worksheps informed him that intelligence
and not technical skill was what was wanted—
skill in the use of machines aad in inventing
machinery,

Mr. Millar also opposed Mr. Smith’s scheme,
His opinion was that failure among farmers and in
other callings was attributable more to lack of
intelligence than to lack of knowledge of the par-
ticular pursuit,

Messts. Pomeroy, Alexander, Steel, McDer-
maid, Clipsham, Clarke, Brebner, and Strang,
also briefly gave their views on technical education,

EVENING SESSION,

Rev. Dr. Nelles, in the absence of Dr Allison,
who was prevented from being present by illness,
addressed the association on the subject of Uni-
versity Federation. Dr Dewart also spoke in
favor of the plan, Qur readers are already fami-
liar with the main points in this scheme, and no-
thing essentiully new was brought outin these able
addresses to the association.  Several other gentle-
men spoke bricfly on the same topic, the feeling
of the association being strongly in favor of
fedceration,

PUBLIC SCHOOL SECTION.

The Public School Section met at nine o'clock
in the public hall, Mr. James Munro presiding.

Mr. J. Munto read a paper on ¢ The Entrance
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Examination : should it be placed at the end of
the fifth class "

A long and interesting discussion followed.

It was finally resolved that the high school
entrance examination shonld be placed at the end
of the fourth class, and that the examination
should Le held once a year,

HIGH SCHO0L SECTION.

The High School Section met in the library at
nine o'clock, Dr. Purslow in the chair.

Mr. Wetherell read a paper on *“ The Present
and Possible Influence of the High School Sec-
tion.” A committee, consisting of Messrs, Wether-
ell, Miller, and Dickson, was appointed to consider
the papee.

A commit'ee was appointed to take into con-
sideration the anomalous position of Upper
Canada College in our system of education, and
to report to the section,

Mr. Houston addressed the section on the
relation of high school masters to the Provincial
University.

The high school representatives on the Uni.
versity  Senate gave a detailed account of the
actions of the Scnate during the year affecting the
high schools.

On motion of Mr. Fessenden, seconded by Mr.
McHenry, it was resolved, ‘That the Senate
of Toronto University be urged »s soon as practi-
cable to make such arrangements regarding the
local examinations as will enable it to allow can-
didates writing at such examinations all the
privileges allowed to candidates writing at To-
ronto,”

On motion of Mr., Strang, seconded by Mr.
Connor, it was resolved, ‘¢ That this section is of
opinion (1) that Chaucer should be removed from
the first year's examination to a later stage in the
curriculum, and be replaced by some modern
author ; (2) that English prose should receive due
recognition in the English course of the university;
{3) that tne study of the earlier forms of the lan.
guage should be provided for in the later years of
the curriculum.”

Moved by Mr. Orr, seconded by Mr, Oliver,
¢¢ That in the opinion of this section equal recog-
nition should be given in the junior matriculation
examinationin the matter of scholarships to modern
languages and to classics, and that ancient history
and geography should be annexed to classics, and
modern history and geography to modern lan-
guages.”

The motion was adopted.

On motion of Mr. Dickson, seconded by Mr.
Spotton, it was resolved, *‘ That in the opinion
of this section, such a value should be assigned to
the Department of Science in awarding the
general proficiency schularships at junior matricula-
tion as to encourage the teaching of science in the
high schools.”

INSPECTORS' SECTION.

The Public Schoo! Inspectors’ Section met at
nine o'clock, with Mr. Campbel in the chair, and
Mr. F. H. Mitchell, sccretary,

After a paper on ¢ The Public School Pro-
gramme,” by Mr. A. Campbell, Kincardine, :he
amended regulations were taken up serdatim and
considered.

The rest of the morning until eleven o'clock

was taken up in considering the regulations affect-
ing the duties of inspectors, when Mr, Smith read
a paper on * Township Institutes.”

THIRD DAY,

The following officers were elected by the Gen.
cral Association :—

President—>Mr, €, McAllister, Toronto.

Recording  Secretary — Mr. R. \W. Doan,
Teronto.

Corresponding Secretary—Mr, 1. U, Hunter,
Woodstock,

Treasurer—Mr. W. J. Hendry, Toronto,

Mr. Thomas Swift, Ottawa, read a paper on
¢ Reading as a Part of Elocution.”

Mr. Campbell presented the following resolution
adopted by the Inspectors’ Section :—

¢That this scection has reason to deplore the
loss during the past year of one of its most
esteemed members, thel e Robert Little, Public
School Inspector for Halton. In him his fellow
workers feel that they have lost a warm, true-
hearted friend, one whose ripe experience, wide
attainments, and sound judgment made his coun-
sel always reliable. The heart-felt sympathics
of Mr. Liule’s late colleagues are extended to his
sorrowit.g widow.”

On motion of Mr. Campbell, the resolution was
adopted.

A copy was ordered to be forwarded to Mrs,
Little,

EVENING SESSION,

The vice-president took the chair at eight
o’clock.

Mr. A. MacMurchy presented the following
resolution from the Iigh School Section, relative
to the late Principal Buchan, and moved its adop-
tion: -

¢ Whercas in the mysterious providence of God
it has pleased Him to remove from our midst our
respected friend and colleague, J.M. Buchan, Esq.,
M.A., late DPrincipal of Upper Canada College,
thercfore be it resolved by the Teachers’ Associa-
tion of Ontario :—

¢ That we place on record our appreciation of
the many noble qualitics of the deceased, his
ardent adherence to principle, his firm and just
discharge of the many duties devolving upon him
in the various public offices held by him, and his
upright conduct in the relations of life, and in
common with the friends of the educational institu.
tions of the country with which he was so closely
connected, and which are now deprived of his
inestimable advice and influence, we deplore his
carly death in the midst of a career of usefulness
and honour ; while to his aged parent (father) and
bereaved widow and family we tender our sincere
sympathy in the irreparable loss sustained by them
in the removal of a beloved son, a loving husband,
and a kind and affectionate father.

‘¢ That a copy of this preamble and resolution be
engrossed and signed by the president and secretary
and forwarded to Mrs. Buchan, and the accompany-
ing recommendation be entered upon the minutes
and published in the various city papers,”

Mr. Millar scconded the resolution, which was
adopted.

Rev, Dr. Body, Provost of Trinity College,
was then introduced, and wannly received, He

read a paper upon *‘ Education in Relation to
Character.”

Dr. Allison, Superintendent of Education of
Nova Scotia, wus also introduced and rcad a
paper on  *“The IHistorical Development of
Liducation,” We hope to be able to give our
readers a synopsis of this scholarly and instructive
essay.

The usual votes of thanks were passed, and the
annual meeting was bronght to a close by singing
the national anthem,

PUBLIC SCHOOL SECTION.

The Public School Section met at nine o'clock,
in the pablic hall, Mr. Alexander in the chair.

A resolution was passed calling the attention of
the Minister of Education to the abstract and com-
prehensive character of the History paper at the
last entrance examination,

The scction also passed a resolution favoring the
retention of the fifth class in public schools,

The section then balloted for officers, and the
following were clected :—

Chairman—>Mr, F, C, Powell, Kincardine.

Secretaty—>Mr. J. A. Brown, Whithy.

Directors—Messrs, W. J. Osbhorne, Rossmore 3
James Deacon, Woodstock ; Robert Alexander,
Galt; 1L J. Strange, Goderich; John Munro,
Ottawa,

Legislative Committce—Messrs, R, W, Doan,
W. J. Hendry, Toronto; and W, Rannie, New-
market.

The regulations were then considered, and
several amendments and additions were recom.
mended to the Minister.

HIGI SCHOO/L, SECTION.

The Iligh School Scction met in the library at
nine o’clock, Dr. Purslow in the chair.

The section decided to call the attention of
Toronto University Senate to the nbjectionable
character of the honour papers in English and the
pass paper in history and geogruphy for junior
matriculation,

The University Senate was requested to allow
candidates at junior matriculation to take more
than one sub-department of natural science, and
to define the course in Lotany more accuratcly,

Messes.  Strang, Dickson, McBride and Mc-
Callum were appointed a committee to wait upon
the Minister of Education and explain the objec-
tionable nature of some of the second and third
class papers set at the recent departmental exami-
nations.

The committee appointed last year to bringin a
scheme for high school graduation reported that
they had met in April and considered the scheme
submitted to them by the Minister of Education.
They had recommended its adoption with a few
amendments. Subsequently the Minister recast
the scheme in harmony with the new course of
study proposed for high schools and collegiate
institutes, and embodying the recommendations
made by the committee. The scheme provides
that any pupil who passes the departmental or the
university examination in any of the courses pre-
scribed for the second, third or fourth forms in a
high schnol shall be entitled to a graduation
diploma, signed by the Minister of Education and
the head-master of the school. The committee
recommended the adoption of the scheme by the
section and by individual schools,
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Mr. Oliver read a paper on * The Present
Position nf High Schools and Collegiate Institutes
in the Educational System of Ontario.”

The Minister of Education addressed the
section, explaining the new regulations for the
distribution of the high school grant.

A discussion followed.

The section adjourned until 1:30 p.m.

On resuming, the folluwing officers were clected :

Chairman—Mr. D. C. Mcllenry, Cobourg.

Sveretary —Mr. ], . Wetherell, Strathroy.

Directors- Messts. Spotton, MacMurchy, Fes
senden and Dickson,

Legislative Committee - Messrs, Oliver, Purslow
and Embrec,

On motion of Mr. Connor, scconded by Mr.
Millar, Messts, Millar, Embree and the mover
were appointed a committee to prepare a scheme
for the assimilation of the entrance examination
for students in medicine, civil enginecring, den.
tistry and pharmacy, and report next year,

The committee appointed to consider Mr.
Wetherell’s paper reported the following recom-
mendations : (1) The drawing up of a constitu-
tion, by-laws and rules of order for the section for
next yecar; (2) that a circular be sent to high
school teachers, pointing out the special advan-
tages of the annual meeting, and urging the attend-
ance of the masters ; (3) that the question of the
change in the time of holding the annual meeting
be referred to the General Executive Committee.

The report was adopted.

On motion of Mr. Enbree, the Lxecutive
Committee of the section was recommended to
make such changes in the constitution and duties
of the Legisiative Committee that it might take
the place of an advisory commwittee, and be con-
sulted by the Minister on questions regarding
which he might wish to consult the high schoot
masters.

The commilttes appointed to take into consider-
ation the status of Upj or Canada College and its
relation to the provinetal system of education,
submitted the following report in the form of a
memorial to be presented to the Mimster of Edue.
cation 3-—

*The High School Section of the Omtario

Teachers' Assvcativn would respectfully subaunt -

to the llon. the Minister of Education that,
although at one time Upper Canada College was
a necessary adjunct of the Provincial University,
it is no longer in the interests of secondary educa-
tion that a school of this character should be
maintained from provincial funds. In support of
this contentior. they submit:

¢ g1, That the record of the matriculation
examination at the Toronto and other universities
of Ontario clearly proves that the work of prepar-
ing candidates for the examination is quite as well
done at the county and city high schools as at
Upper Canada College,

2, That in the training of public school teach-
ers the high schools do an important provincial
work, in which Upper Canada College has no
part.

3, That the Education Department has found
it necessary to sclect training institutes from
the high schools, which depend largely upon local
support.

¢ They subumit further that the funds that have

been diverted to the Upper Canada College are
urgently needed for the purposes of higher educa-
sion. It is, therefore, the opinion of this section
that, in the general interests of cducation in this
Province, Upper Caaada College should be
closed, and its tevenues appropriated for other
purposcs.”’

Mr. Embree moved the adoptim of the report,
which was discussed at some length,

Mr. Connor moved the postponement of the
| consideration of the report until next year,

The motion for the adoption of the report was
| carried on a vote of eleven to four.

The Minister of Education expluned the new
regulations relating to high schools, and asked for
suggestions.

INSPECTORS® SECTIOW,

The public schoe! inspectors met at nine
o'clock, Mr. Campbell in the chair.  The regula-
tions respecting inspectors” qualifications having
been taken into consideration, it was decided to
recommend that hereafter no certificate as inspec-
tor be granted to a candidate except it be accom-
paned by proof of successful teaching in a public
school whilst holding 2 provincial certificate,

The following committee was appointed to pre-
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pare a report to trustees and to submit the same
to the Hon. the Munster :—]J. C. Morgan, Barrie,
chairman ; Jas. Brebner, Sarnia; Jas. Dearness,
London.

After several other improvements to the exist.
ing regulations had been approved of, the clection
of officers was proceeded with, with the fullowing
results :—

President—Mr. F. L. Mitchell, Pesth,

Secretary—Mzr. Jas. Brebner, Sarnia.

Directors—Messrs. A, Campbell, Kincardine ;
J. C. Morgan, Barrie; W, I, Ballard, Jlamil.
ton; lI. Reazni, Manilla; and R. W. Murray,
Picton.

Legislative Committee—Messrs. Jas Dearness,
London ; D. Clapp, llarriston; and Mclntosh,
Madoc.

LPERMANENCY 0L THE TEACH-
ING PROFESSION.

THE subject of this paper is more impor-
tant than attractive. Its right treatment
demands more time and space—not to say,
ability—than at my disposal. I shall hope,
however, to enlist your sympathy and develop
profitable discussion.

Where thorougly qualified persons are
employed continuously in any calling, the
results should b2 more satisfactory to them-
selves and totheir employers. On all hands
it is admitted that better work and better
returns are secured when skilled warkmen
perform the same duties in the same office
yearafter year. Change of office or officer
of necessity implies initiation into the pecu.
liarities and specialtics of the new office or
officer, with corresponding loss of time,
efficiency and progress. Change, of neces-
sity, tmplies a period of disquictude and fric-
tion, of anxiety, if not mortification, to
employer and employed; and these disad-

vantages are intensified as the nature of the
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work involves more of the intellectual and
moral, and less of the merely mechanical,

It is not risk ne much to affirm that in no
occupation are the evil cffects of change
more likely to be scrious than in teaching.
‘The material with which the teacher has to
deal is the most precious and enduring of
which the earth has knowledge, and its
essential natute is so delicate and full of far-
reaching possibilities, that to transfer its
management from hand to hand, year by
year, inits plastic condition, makes 1t certain
that great loss must follow. A plant can-
not thus be transferred from soil to soil and
climate to climate without a serious dwarfing
of its powers, Neither can the young mind,
learning to observe, reason, act, to know and
love truth and beauty and power, after the
training and individuality of one teacher, in
the atmosphere and soil of which he is the
sun, be transferred to the hands of another
without serious loss.

Even in a pecuniary aspect, frequent
change involves no small loss, Under
favorable ircumstances, the new teacher
cannot readjust the mental and administra-
tive machinery of a school and have the
whole moving on harmeaiously from the point
his predecessor left it at, in less than two
months—not always so soon It may be
allowed. that, in ordinary circumstances,
thres months are nearly lost to a school.
When the change is a bad one, which too
often is the case, a year and more, with all
its outlay, is lost.

It is frequently affirmed and universally
believed that, in Ontario, much is lost
through lack of permanency in the profes.
sion to which we belong. To reach, as
nearly as may be, the actual state of the case,
I have grouped  statistics bearing on this
point as I could gother them from official
returns, These cover thirteen years, begin-
ning with 1871 and ending with 1883, the
last that has been fully reported. If all the
gencralizations reached are not absolutely
correct, they are at least approximately so.

In 1871, 5,036 teachers were employed in
Ontario, and 2,236 certificates (including
390 interim) were issued by the Education
Department and County Boards. That is,
42 new teachers for each hundred employed
were licensed in 1871, In 1872, 2,560
(including 578 interim) certificates were
granted. That was at the rate of 46 to the
hundred. In 1877, 2,269 (incleding 464
interim) certificates were sent out, making
35 new, to each hundred. In 1881, if I have
been able to get the correct figures, only 20
to the hundred were granted. In 1883, 34
to the one hundred were given. During the
thirtcen years, the Departmment and the
County Boards had issued 260 First Class,
3,985 Second Class, 16,570 Third Class, aud
7,256 Interim or other Certificates—28,071
in all. To maintain an average staff of
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6,257 teachers in active service for thirteen
years, 28,000 certificates were issucd, or an
average of 2,159, Putting this in other
wor’ the new issues, one year with another,
were 34 per cent of those in actual use.

This would not necessarily show that 34
per cent of the teachers were raw recruils.
The average issuc of Class 1. was 20, of Class
I1., 306; of Class IIL, r1,274; and of
Interim and other Special Certificates, 558.
Now, all Class [. and II. teachers must have
had employment before securing their certifi-
cates, while some * Thirds™ were given a
second time, on due examination; and a
considerable nuinber of * Specials ” were no
doubt ¢ Extensions” of * Thirds.”

We may therefore regard all I. and II.
Class as renewals; that is an average of
326, To this add an cqual rumber for
rencwals of ** Thirds,” and, say, one half of
the * Specials,” and we shall have a total of
about g3o tertificates issued yearly to per-
sons who had had more or less experience.
Deducting these-from the average issue we
have still left about 20 new and inexperienced
teachers every year in 100—one out of five.
At this rate the profession is entirely changed
in five years; and I am satisfied that this is
within the mark.

A large proportion of Third Class teach-
ers do not remain in the profession till their
certificates expire; and the expiration of
“ Extensions” und “Specials” not infre-
quentiy means the expiration of the holder’s
term of service.

The medical profession is largely replen-
ished if not overstocked from ours,

Not a few in law and divinity get their first
start in pocket, if not in ambition, in the
teacher’s calling, while a sprinkling of our
legislators and other public men owe their
knowledge of men and things to the impetus
given them in their school-teaching days.

And the discovery in the public school of
the gift to teach has no doubt led a large
number of those now in high schools to
devote themselves to the more remunerative
and more permanent work of their advanced
calling. .

Thus, naturally, creditably, in this young
country, our profession has given of its best
talent to all the professions. No wonder
that it changes so much. Yet it holds its
own even though changed in personnr! once
in five years. More: we stand to-day in
advance of our profession of twrnty, ten,
five, years ago. In literary attainment, in
professional training and public opinicn the
teacher of to-day is in advance of himself
yesterday; and while, hitherto, we have
suffered heavily from lack of permanency in
the profession we find, in this vantage
ground, uas well as in the rapid increase of
Second Class teachers in the service, a sure
promise of better things still in the future.
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(NoTE.—In 1871, 517 Second Class teach-
ers werc employeu, In 1883, 2,167, or four
to one, were in active service.]

Some of the causes of the lack of per-
manency in the profession have been hinted
at. I shallscek to place them more in detail :

Insufficient remuneration is uadoubtedly a | re
Persons wishing to become | Yet these mistakes oc-ur and recur with

leading cause.
teachers must spend from . vo !o three years
in non-professional and professional prepara-
tion, at a time when it would be possible for
them to earn a fair livelihood in other pur-
suits. After all this time and considerable
outlay of money they seldom secure §300 as
a salary at first. If successful, they may
hope to get $300 by the time their ** Third ”
cxpires. Then comes another course for a
“ Second,” after which they may look for-
ward to the munificent sum of $430 or so,
thougk the highest average reached in coun.
ties for male teachers is less than $400, and
for female teachers, less than $250.

With equal literary and professional train.
ing in other callings, teachers would,
undoubtedly, have far superior prospects
both as to permanency and pay ; while, with
an additional expenditure, not greater than
that of the past, they ofien find employment
in one of the learned professions where the
prizes offered are both more numerous and
more inviting. It is no matter of surprise,
therefore, to find many of our clever and
ambitious teachers making ours a stepping
stone to some other life work.

Lack of fixity of tenure, if constant change
of sphere may be so named, is another
important factor in driving teachers out of
the profession. Like travellers in a desert,
they do little else than pitch tent and next
remove it. One year hcere, another there,
they begin to fear the mark of Cain is on
them, and look around for a local habitation
and a name—some abiding home and steady
occupation. Akin to this comes—

The lack of professional recognition, which
no doubt has discouraged most of waorthy
teachers. A higher or holier calling than
the teacher’s can scarcely be found, and yet
he has been and is slighted and slurred as if
entitled to nothing but his bread and butter
and not always to that, Undoubtedly, there
are exceptions, and the profession is claim-
ing and receiving more of its legitimate place
through its own higher merit, and also
through a more rational attitude on the part
of the public. But stinted appreciauun, or
the very opposite, has had decided influence
among the factors that make the profession
so changeable.

Lack .of adaptability in teachers has also
had its influence in producing change, and
that oftener than we are prepared to admit.
Not a few have chosen the life of a teacher
who have had neither natural nor acquired
fitness for the successful discharge of its intri-
cate and unending daties. When one enters
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the profession to have an casy life, never
greater mistake was made. \When one
enters it without intuitive insight into or love
of childhood, a greater mistake was never
made. When one enters it who does not
daily feel need of fresh inspiration and new
Jrees, no greater mistake could be made.

painful frequency ; and every faithful inspec-
tor has had the painful duty of advising one
and another to seek a different calling,

Defective admunistration of the school law
has had much to do with change in our pro-
fession. This is often decfective, feeble,
fickle. School boards are unnecessarily
numerous and mutable; often uneducated,
sometimes biased by local prejudices and
jealousies; do not always recognize the
effic ent ; often appreciate the cheap and
superficial, and often neglect the simple
essentials of efficiency in a schaol, With
the official ropc in the hands of such an
administration, not much wonder that high-
minded teachers leave tl.  profession.

Parental shortcoming has to do with the
change of which I speak. How few parents
recognize in a teacher their substitute, asso-
ciateand equal! How few of them inculcate
and require unquestioning obedience to their
authority delegated to him! How few re-
cognize practically their obligation to forward
study at home as much as the teacher’s at
school! How many of them allow the chil-
dren to decide the social and professional
standing of the teacher, and treat him as
their children indicate without hearing * the
other side”? How many of them take a
practical and daily interest in school
work and life so as to become co-workers
with the teacher?

I must trespass further to speak a little of
the results of lack of permanency. There is
great loss every way. First and foremost,
the loss to the child is simply incalculable,
As matters now stand, the majority of teach-
ers have not acquired a full measure of skill
and tact and patience and unselfish devotion
to their children which can only be gotten in
the school of experiecnce. Nor can we
expect much improvement here till the pro-
fession becomes reasonably permanent. To
many children, this means disaster—indeli-
cate, sometimes rough handling, and change
of manipulaticn, sometimes ignorant, unap-
preciative, harazning, coarsening, distorting
change in manipulation. It cannot be other-
wise while into so many schools every year
introduces many youths of little knowledge
of child nature and no expericnce in its
control or development.

To the teacher, it means a dwarfing of am.
bition, a scattering of resources, a straining of
local and social attachments, disappointment
of hopes, a weakening of powers, a lessening
of opportunities, a circumscribing of useful-
ness. Not even an angel could do as good

work with this sword of separation sus-
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pended eternally over his head. How can a
teacher in these circumstances secure the
highest results of a wise, logical and thorough
course of education in a few months? How
can he secure the best results of sympainy,
co-operation and love — the cumulative
power of moral and intellectual forces—in
the time a teacher now holds his school ?
And so, hampered and discouraged, the
most conscientious and carnest may be
excused for leaving an occupation which
keeps them as it were beating the air.

To boards of trustees, this lack of per-
manencylargely meansoutlay without return,
a school in name, not in reality. To the
enlightened and liberal it brings disappoint-
ment and discouragement,so that when their
term expires their services are withdrawn or
rcluctantly renewed.

To parents, it mcans half educated sons
and daughters, with half cultivated tastes,
poor literary habits, and a love of transitory
and unsatisfying gratification ; while the
pure and lofty cnjoyments of a cultivated
soul are unknown and unappreciated. No-
thing occurs oftene: than to hear a father
say: “My boys were just at the age when a
year or two with a good teacher would have
secured the education they need, but we had
an unfortunate change of teachers and their
chance was lost; I cannot spare them now.”

To the country, this changing means a
lower average of intelligence, enterprise and
power, in private and public life. Nothing
can advance 30 surcly or so rapidly, for her
citizens have left their talent buried in the
earth. Her legislators have given to her
untutored sons to control the destinies of the
land by saying: * You shall employ to-day
and dismiss to-morrow as you like, those
who are set to unseal the springs of intcl-
lectual and moral life;” those who, more
than any other, could develop in tt citizen
tke principles of true patriotism, ambition,
courage, self-sacrifice and love.

I can only speak bricfly of the remedices
for the lack of permanency in the profession.
‘These must come chicfly from two sources,
the profession itself and enlightened and
practical legislation.

The morc we truly and fully appreciate
the dignity and responsibility of our calling,
the more we understand the importance of
our rare opportunities, the higher will we
risc above petty ends and ways, the ncarer
will we get to the ideal of a teacher of the
young. Day by day will we tail to acquire
worthiness for our work and its reward, the
love and admiration of our pupils and their
parents, because we are their best bencfac-
tors. \When these come permancncy will
soon follow.

Salarics should be largely incrcased, but
how this can be done is a problem that few
are ableto solve. That salaries arc improv-
ing is cvident, the cause being found chieflyin

| nency.

the better appreciation of trained and expe-
rienced teachers. Even boards of trustees
learn by their experiences that training and
experience are worth more than inexperience
and cheapness. With this view before us,
it would seem that the remedy of low salary
is at least partly in the hands of the pro-
fession itself. Let teachers never rest satis-
fied till they are ncar the head of the
profession in legal qualification and also in
practical efficiency. If teachers remained for
life in this calling, no doubt greater efficiency
would be reached, and fewer inexpericnced
could enter to work for less, as they are really
entitled to less. So that in reality perma-
nency in the woik and more remuncration
would become mutually helpful. Loyalty to
the profession should lead all who enter it to
observe the golden rule towards cach other.
I hope it never occurs in a section or county
represented here, but it has been charged
that teachers sometimes so far forget their
self-respect and the reputation of the profes-
sion as to underbid their rivals for a school.
It thus happens that lack of self-respect and
lack of professional honor have come in
along unfortunately with a proportion of
droncs to keep down the reputation and the
pay of the profession. These evils let us
trust, as many feel sure, are lessening and
will soon disappear. Meantime let us not
claim that leqal assistance is all we nced to
raise our pay till we have exhausted our
resources in ridding the profession of those
who have hithertoonly lessened its efficiency,
its rcputation and its remuneration, and till
we bring the highest attainable qualifications
to our work.

On the other hand we have the right to
cxpect that those who hold the power to
legislate and administer, will look above and
beyond the conflicting interests of the present
to the unchanging principles that underlie
the full development of social, intellectual
and moral forces ; that they make ample and
far-secing provision for the education of the
young, including the untrammelled and unin-
terrupted discharge of the teacher’s duties.

It should be within the sphere of legisla-
tion to make adequate and attainable provi-
sion for a tcacher’s residence in every
well-to-do scction.  No one thing wcald help
the causc of permanency more. flow to
provide this cannot be here discussed, but
till this 1s done there cannot be true perma-
And why should the teaching pro-
fession alonc he expected to live without
homes? and on incomes so small and preca-
rious that tcachers cannot in rcason be
cxpected to provide homes for themsclves?
Why cannot some provision be made in law
by which a fair proportiou of public grants
shall go tothe scctions that provide resi-
dences for their teachers, and to the tecacher
who holds a life cerntificate and resides in
that residence from ycar to year? Thus,

liberality on the part of trustees and higher
qualification and permanency on the part of
the teacher would be directly rewarded.

Provision should be made that will secure
prompt and ample supply of appliances, bath
as t0 accommodation and apparatus for the
cfficient discharge of the teacher's duties,
Many a teacher is worried and discouraged,
sometimes to the extent of changing schools,
because he cannot get needed supplies.

Provision should alse be made for a
teacher’s assistance and self-improvement
during his months and years of labor. Why
should not every board of trustees be re-
quired to furnish a library containing a few
of the best authors on professional work,
some of the most useful books of reference,
and at least one educational pericdical?
While such provision may be classed among
the less important means of securing per-
manency, it and others have their place and
should not be overlooked.

I crave your indulgence for the imperfect
way in which I have presented this impor-
tant subject, but the time and ability at my
disposal have been my limitations, and I trust
the hints given may lead to practical results.

ENTRANCE EXAMINATION :

SHOULD IT BE PLACED AT THE END OF THE
FIFTH CLASS?

PERHAPS it would be well at the outset to
inquire if it should, as it exists at present,
be placed at the end of any class. Some
years ago when the amount of Government
grant to the high schools and collegiate
institutes depended largely on the number
of pupils in attendance, there was naturally
a desire on the part of high school teachers
and others to gather in by every laudable
means, and somctimes by means not very
laudable, as many pupils as possible. The
result of such a course would soon be that
the high schools would be crowded with a
class of young pupils for whom these insti-
tutions were never intended. In this way
their usefulness would soon beimperilled if
not altogether destroyed.

To prevent such an undesirable state of
affairs the *‘ entrance cxamination ® was in.
troduced. 1t appeared to be a necessity at
the time. It was predicted it would fail;
but it didn't. It fulfilled well the purpose
for which it was intended. Many a high
schoolin the Province owes a2 debt of grati-
tude to the originator of the plan. But now
as the disease is cured, why continue taking
the medicine ?

The grants to the high schools and col.
lcgiate institutes nolonger materially depend
on the number of pupils in attendance ;
therefore we venturce the opinion that within
certain limits the right of admission might
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safely be left in the hands of the high school
masters themselves.  Should any restriction
be found necessary we would suggest that
the candidates be examined only in the
subjects of Arithmetic and Grammar with a
paper on English. This would be sufficient
to show if they were fit to enter on a high
school course. Should pupils unduly cram
for this examination theirs would be the loss.
It would readily be discovered during the
term. The classification in the high school
would not be more uneven than at present
By this change high school masters and
inspectors would be relicved of a burden of
unnecessary work, at a time of the year
when they need rest more than money ; and
the country would gain considerable, not so
much in the saving of the smull amount of
money paid for services to examiners, as from
vigorous and healthy work done by these
gentlemen after a well spent holiday season.

Let it be granted that this “entrance
examination ” is to be continued. We shall
now proceed to inquire whether it should be
a test of the work done in the fifth class, or
as it is supposed to be at present, a test of
the work of the fourth class.

If the recent examination papers for en-
trance to high schools are really a test of the
work that should bz expected of pupils
before entering the fifth class, then we do not
wish, so far as thesc subjects are concerned,
to see the standard of entrance to high
schools raised, at least for some time to
come. We refer spacislly to the last History
paper, as being outside the range of fi/1%
¢lass work. 1n fact this paper should come
last on examination, as it is calculated to
discourage pupils who have prepared only
the prescribed course. 1 may not be a com-
petent judge. Let us put it to a fair test.

We would like to ask how many teachers
in the Province makeit a test of fourth class
work in theirschools 2 In how many schools
in cities and towns is it adopted as a test
for entrance to fifth class? We venture to
answer, in very few, if any. Further, we are
of opinion that in the subjects covered by
the examination papers it is already practi-
cally placed at the end of the fifth class by
the committee who prepare the questions
We think this is right ; but we see no good
reason why the other subjects of the fifth
class course should not be included.

By thz time a pupil is prepared to pass
the entrance cxamination as at present, he
is well advaoced in algebra, geometry, book.
keeping, ctc., in a good public school. He
then cnters the lowest form in the high
school and finds that he must work for six
months or a ycar with pupils who arc just
beginning these latter subjects. There is
cvidently a loss of timc here. Tor this
rcason, as also on the principle of cconomy;,
we say that the work of the high school and
that of the public school should not coincide,
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but should rather be continuous. There is
no good reason why the work in the senior
class in a public school and the work in the
junior class in a high school should be the
same. Where such is the case, the same
municipality or corporation has to pay twice
for a cestain amount of work, and frequently
the work is not so cfficiently done in the
high school, because the salaries paid in the
lower positions are not usually such as to
guarantee the services of first-class experi-
enced teacheis. These positions are fre-
quently filled by comparatively incxperienced
teachers~often by young men fresh from
the university without any training in theart
of teaching, and lacking in that knowledge
of commercial work so necessary for boys
the majority of whom are so soon to be en-
gaged in the active duties of life.

\When we hear oi a graduate of a univer-
sity accepting a position in 2 high school at
$500 per annum,we may be very well assured
it is all his services in that position are worth.

Here we might advance another reason
why it would be to the advantage of the
great majority of pupils to remain at the
public school in preference to going to the
high school for six months or a year. As
soon as a pupil cnters upon his high school
course his attention is divided among a num-
ber of new studies, most of which he does
not pursuc far cnough to be of any practical
benefit to him. Dr. Morgan, a cclebrated
English mathematician, would call this the
first state, viz.: that in which the pupil
learns simply the alphabet of the subject,
and which is of no use to him except as
preliminary to the second state, in which he
can think and follow reasoning well. His
third division—that of original discovery, is
onc upon which we cannot hope that our
pupils may enter under a system presumably
based upon psychological foundations, but
in reality defined by programmes, limit
tables, and orders-in-council.

We think then in all cases where circum-
stances do not permit, or where there is not
the desire to remain for a full course ata
high school, it would be more profitable to
remain at a good public scheol, and continue
and perfect those branches of study that
would be of real value in the various occu-
pations of life.

But you may ask here, is it not dcsirable
for thosc who purposc taking a full high
school and university course to begin the
study of classics at an earlier age than that
at which most would be able to finish the
work of the fifth class. This is a dcbatable
question, but we incline to the belicf that
they should, and we think that any difficulty
in the way might be overcoms by towaship
boards of trustees making provision in two
or morc schools in cach township where the
elements of classics might be taught. In
graded schools there should be no difficulty.

Let us now look how this early drain on
our public schools affects more particularly
the country sections. When the more ad-
vanced pupils leave for the high school the
senior classes are practically broken up.
Here a hardship very often occurs. A and B,
who are in good circumstances, are at the
high school. C and D, who could attend
in their own section, but cannot afford to
pay for board and other expenses incident
upon attending a high school, are practically
excluded from further school advantages. If
you say the gain in the one case balances
the loss in the other, we answer No, for had
a good class been maintained in the public
school the advantages to A and B, for a
year at least, would be cqual to what they
are in the high school. Then there is
another c¢lement we must not overlook
here, namely, the loss of home influence
to those who leave the parental roof too
young. We wish to emphasize the fact that
this moral side of the question should not be
lost sight of. It appcars to us reasonable that
the public school course should last until the
pupil of average ability could safely be
trusted away from home. There are parents
who send their unmanageable boys away to
school at a distance for the purpose of get-
ting rid of them for th. ‘ine being. This,
however, is not as it snould b. neitherisit an
argument against the ground -e have taken.

The usunl result of such a ca“: as we have
been supposing, when the highe' classes in
the public schools have been bro ‘en up, is,
that the trustees in their wisdom begia to
consider that a cheaper teacher will answer
their scction just as well. The efficient
teacher is then discharged on the score of
poverty, and the cheaper one, and in nearly
every casc the inferior one, is installed in
office. Soon a good many ratepaycrs will
suddenly discover that the sections are too
large—~that the schoolhouse is too far away
for such small children—that it would be
hetter to have smaller sections and cheaper
teachers, forgetting that in the long run they
pay more for the education of their children
—that the quality of the education is not so
good as in a larger school with a better
tcacher. Almost any inspector can icll you
that a small school is rarely a good one.

This may secm an exaggerated supposi-
tion, and yet I think it isnotan cxtreme one.

Again, this is perhaps not the worst fea.
tuie of the system. The more the standing

of the public schools is reduced, the greater
the number of gond tecachers who leave the
profcssion. So in this way under this system
the profession is constantly liable to lose its
best members.

Qur argument, then, from what has been
said, is, that the Entrance Examinations, if
continucd, should, in the interest alike of the
pupils and of the teaching profession, be
placed at the end of the fifth class.

(',G)I/a_ 2o
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THE STUDY OF ENGLISH.

MR. HousTON's address on the * Study of
Eaghsh " was largely devoted to the illustra-
tion and entorcement of the asserthon that
the present methods i schools, colleges, and
umtversities are highly defective, as we have
been occupied in teaching and studying about
English rather than 1n teaching and study-
mg Enghsh. [nstead of acquiring an 1atel-
Iigent and useful acquamtance with the
structure of the language we cram treauses
on formal grammar ; instead of acquiring by
dint of wisely-directed practice facthity in
composition, we try to become good writers
by mastering treauses on rhetoric ; and 1n-
stead of obtaining our ideas of the works of
classical authors from a perusal of these
works thewselves we accept the estumates
given of them by the writers of encyclopedic
histories of English hterature. The result
is a panful deficiency in ordinary speech and
writing, and many inexcusable defects even
in the works of authors of high reputation.
After dwelling briefly on the importance of
“Enghsh® n a system of education Mr.
Houston proceeded to define the term as in-
cluding (1) the right use of the language,
spoken as well as written; (2) capacity to
appreciate literature rather than actual ac-
quaintance with literary works ; (3) the for-
mal science of language as dealt with in
grammar, and the related sciences of logic
and vhetoric; and (4) philology, including
the constituent elements of the language, its
history, and its relations to other dialects,
languages, and groups of languages. In
conncction with the first of these topics the
lccturer advocated constant practice, under
judicious guidance, of both composition and
analysis, Icaving the theory to be picked up
iacidentally, at least until after the entrance
tothe high school or 10 the upper classes of
the public school. He advucated also grcater
attention to orthocpy instead of devoting so
much to orthography, and to the banish-
ment from schoo! and neighborhood of all

l repeated several times in order to enable the
pupils to get for themselves as mach as
possible of the benefit to be obtained by
mastering it.  The poem should next be read
through in order to aflford the teacher an
opportunity of ascertaining by judicious
questioning the extent to which the pupils
have been individually impressed with
beauties of form, cadence, rhyme, onomato-
poctic passages and the more obvious figures
of speech. It should then be read for the
purpose of calling attention to grammatical
and philological difficulties, to metrical struc-
ture, poetical licence, etc.  ‘The object of the
matter may then be taken up, and his fidelity
to historical truth may be investigated in
the light of Parkman’s “ Montcalm and
Wolfe.” * Evangeline” may then be com-
pared with other poems by the same author
—with “ Miles Standish ™ in point of form,
with “ Hiawatha " in absence of rhyme, and
with the rhymed poems of Longfellow,
passages and bricef poems being memorized.
Lastly, a brief study may be made of the
author’s life and work. ‘The folly of taking
up the formal sciences of grammar and
theology at too carly a stage and in the
ordinary way were next illustrated, the lec-
turer paying, in closing, a high tribute to
philology as a subject of education.

A PLEA FOR SCIENCE IN THE
SCHOOL.

MR, PRESIDENT, LADIES AND GENTLE-
MEN,~—Threce hundred years ago this very
month there was sorrow 1n the family of
Vincenzo Galilet of Florence. Galileo, the
cldest son, had returned from the University
of Pisa without having taken his degece.
Tor four ycars the family had submitted to
many prisations in order that out of a scanty
| income cnough might be spared to support
| Galilco while he studied medicine , but a
‘ tume had at length come when no morc

could be donc for the student, and he must

prevailing crrors of speech. The study of | cither leave the uuiversity, or obtan the

literature he defined as an attempt (i1, to
comprchend the author’s mceaning, (2 to
enter intn his spirit, and (;, Lo apprcdiate his
work as an artist This stady should be
commenced as soon as the (hild begins to
read, and cven before. the mcmory being
stored with beautiful gems of puctry, which
has a strong fascination for even very young
children.  The proper usc of litcrature in our
schools is prevented partly Ly the nature of
the departmental and uaniversity eaumina

tions, partly by the usc of exwerpts of teats
at the entrance cxamination. Mr. Houston
then described briefly how such a poem as
T.ongfellow's “Evaugeline ” should be taken
up in a public school. It should first be read
through aloud by thc class without any
attempt at explanation by the teacher except
in answer to questions, and this should be

G.and Dukc’s nomination to one af the forty
| free scholarships which had been founded
| for poot students. The lather had petitioned

the Grand Duke to grant his son onc of
these foundations, and had been refuscd.
\Whercfore? The father, althoagh poor,
was a Floreatine avbleman, and the s.n,
who had Leen born in Pisa, had, although
but twenty -onc years of age, alrcady won for
hinsclf a name as the pusscssor of brilliaat
and varied talents.  These very talents were
the cause of the refusal. At this ume the
study of natural scicnce meant the study of
the writings of the ancient philosophers,
and chicily of Arnistotle.  The state of affairs
may best be described in Galileo’s own
words ;—"* Peoplc . . . think that philoso-
phy is a kind of book like thc .Encid or the
Odysscy, and that the truth is to be sought,

not in the universe, not in nature, but (I use
their own words) by comparing texts.” 1f
there arose any question respecting natural
phenomena, it was settled by an appeal to
Aristotle, and if any fact contradictory of
received opinions obtruded itself, it was
demolished by @ privri reasoning, even as
after the discovery of Jupiter's satellites,
s the first philosopher of the faculty at Pisa,”
again to quote Galileo, *tried, now with
logical arguments, now with magical adjura-
tions, to tear down and argue the new
plancts out of heaven What then was
the horror of these professors at the unheard
of audacity of a young student who, rcfusing
unconditional surrender of his intellect and
unquestioning acceptance aof the dicta of the
Great Master, Aristotle, proposed that men
should search out the truth for themsclves !
What was their indignation, rising later to
uncontrollable wrath, when this  wrangler ”
demanded that in questions concerning the
facts of nature, naturc’s self should be ques-
tioned ! And, to Galileo, the first warning
of their wrath was this refusal to grant him
the boon of free instruction.

But the mighty work for which Galileo's
genius had been bestowed on him was not
thus to be stopped. Even as Luther, ncarly
sixty years before had appealed from Pope
and cardinals to God's word, so Galileo
appealed from Aristotle and the professors
to God’s works; and as the result of the first
appeal has been an ever-increasing toleration
of freedom of thought in religious matters,
and a strenthening of the fecling of indi-
vidual responsibility with a corresponding
growth of Christian charity, the only true
all-brother-love, so the result of the second
appeal has been a stcady increase of liberty
of opinton and action under the gencral
restriction of not injuring others, and an
enutinous advance in the matcrial prosperity
and, as a conscquence, in the civihization
and morality of a large part of mankind.
By sustaining Galilcos appeal, man has
created science, and science has created
the arts and manufactures that have changed
the whole face of the carth and the condi-
tivns of cxistence. Science has increased
almost beyond estimate the power of pro-
duction, and by ever more and morc throw-
ing on machinery the heavier and more
cahausting hiads of toil, it bas lessencd the
severity of manual labor, and made the
mechanic’s life easier to him, and has left
him more leisure and encrgy for sclf-culture.
Stcam and clectricity are doing much t
stamp out and obliterate old sectional and
national prejudices by almost annihilating
timc and space, thus caabling populations
to circulate freely and bringing men and
nations closcr togcther. By making emu-
gration to the farthest lands a matter of a
fcw weeks at most, by affording a ready
means of rapid and certain intercourse be-
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tween the most distant countries, by render-
ing easy the interchange of products between
remotest regions, these daughters of science
are rapidly peopling and civilizing the waste
and barbarous places of the earth. They
enable men to carry their knowledge and
their skill to the market where it is most in
demand ; they save the life or soothe the
suffering of the invalid by bearing him swiftly
from under rigorous skies, and they are
making thousands happier and better by
putting it in their power to see more of the
grandcur and loveliness of earth,

But why speak of what science is doing
for mankind in general, or for the vague and
indefinite “other people”! Look around
you and consider what science has done
and is doing for each and all of you individu-
ally. Can any of you realize what your
condition would have been had the state of
affairs of three hundred years ago continued
to the present time? Can you estimate the
advance that has been made materially,
mentally, and morally, since the time when
tiie young Galileo had no other means of
testing the isochronism of the vibration of
Maestro Possenti’s lamnp, than by counting
the beats of his pulse; since the time when
the answer could be given in an English
borough—** Sir, according to the custom of
this town, a man is of age when he knows
how to reckon up to twelvepence, and he
shall answer in a writ of right when he is of
that age”; since the time when the Italians
could burn Giordano Bruno, the Swiss could
burn Servetus, and the English, to go alittle
farther back, could burn Joan of Arc, and
no man protest or even shudder at the
horror ?

Now, if the study of science has done so
much, if science is the foundation of all
natural progress in industry, in arts, in
ahnost everything, if a nation's welfare and
advancement depend upon its science, does
it not behove us to ask oursclves what we
as teachers arc doing to foster a love of
science and to further its study? To judge
by our work, to judge by our programmes of
instruction, the schoolroom might be said to
be almost the only place into which science,
truc science, has not entered. Still, as in
the days of Galilco, in the schoolroom, in
the very place where the love of natural
science should be stronges:, is its iafluence
least felt, and among tcachers arc to be
found far too few of its cultivators. But
here let me be clearly understood. 1 donot
mean that in our schools, no instruction is
given in the facts of science. Many of our
reading-lessons, and most of our lessons n
geography, are nothing else but descriptions
of naturc and of natural phenomena, and
generalization and reasonings based on these,
but the study of these lessons is not science-
teaching, and 1 wonder how it would even
now fare in many a case with a pupil who

should, like Galileo, appealfrom the text-book
to nature. By the proper teaching of science,
1 mean not merely instruction in the facts and
principles of science and in the laws which
govern natural phenomena, but also and
chiefly discipline in the methods of science.
Mere head-knowledge will do a man very
little good, it is the habit of mind, the train-
ing in method that determines the churacter
of aman. The facts and principles of sci-
ence ought never to be presented to the
young student in mere dogmatic fashion as
acquired results. It is essential for his true
progress that he skall feel the reality of the
facts and generalizations he is dealing with ;
that he shall comprehend the mode in which
these facts have been observed and disen-
tangled, and in which the principles derived
therefrom have been arrived at, the mode of
reducing unorganized collections of obser-
vations to a systematic arrangement and
presentation of them in a logical system
exhibiting the mutual relations of the phe-
nomena ; that he shall be practised until
thoroughly trained in all the processes of
observing and thinking which are employed
in the stuuy of natural scicnce, and that
above all he shall be systematically exercised
in methods of induction.

But, it may be answered, nature does all
this without nur aid. The very growth of
the faculties of a child depends on exercise
on the phenomena of nature. As soon as the
child begins to see it is an observer,and as
soon as it begins to moveit is an experiment-
er; and the range of its experiments is con-
tinually extending, as the child grows and its
mind develops. Each moment adds new
experiences, new perceptions, and enlarges
its knowledge of the world around it. Na-
ture does this for all, but the work of the
teacher is to supply what nature does not
and cannot give—that communion with the
master minds of our race which is to be got
oaly by reading—only vy the study of books.
I freely acknowledge the imporiance of this
study ; I hold most strongly that the pursuit
of science should never be divorced from
literary culture, and that the crowming ex-
amples of scientific nethods of study must
be sought for in the writings of a Faraday,
a Young, and a Newton, but I decny that
nature does enough for the cultivation of the
observing powers, or, unatded, teaches us to
arrive at the truth respecting herself. In our
journey through life thousands of objects
impress themselves on our outward senscs,
that are never really observed by us. Nay,
they may actually in some degree reach the
inner sense, yet from ignorance, {rom care-
lessness, or from want of skill, we may
aever perceive these things as they really
are, or as they would be teen by one whuse
obscrving powers had been duly cultivated.
Ard if a habit of observation be not inborn
and active in us, will the disciplinc of litcrary

culture engender it—will dogmatic teaching
quicken it into life 7 No, rather will they
foster in us a tendency to substitute reason-
ing for expeniment in the study of nature,
to reason frum postulates based on ill-ob-
served facts, to generalize from altogether
insufficient data. This habit of mind was the
very stumbling-block 1n the way of the an-
cient Grecks—this was the great obstacle
to their progress in science. On every page
which preserves the teach. igs of their phi-
losophers we find physical phenomena taken
as starting points, or used as illustrations of
profound metaphysical doctrines ; but a sin-
gle misinterpretation of fact made a founda-
tion for deduction, a simple sophistry applied
to an observation often led to results which
appearto us in the light of modern science
most absurd—most monstrous, but which,
because no one thought of submitting these
results of reasoning to the test of exper-
iment, were then accepted unhesitatingly,
and as time passed on were held more and
more firmly, until at length it required the
genius of a Galileo to suspect that error
lurked in them. And how much of error
lies in all unirained obsecrvation has been
well demonstrated by the experiments of Dr.
Emile Yung, who found that in more than
ninety per cent. of the persons he exper-
imented on, expectation of any proposed
sense.impression led to belief in its percep-
tion, and it is especially noteworthy that the
subjects of his experiments whom he found
to be accurate observers were, without ex-
ception, men trained in experimental science.

But even if facts are observed correctly,
little progress will be made if the mind rests
there. We must abserve the phenomena
under varied circumstances in order to be
able to discover their relative importance,
and the laws of that relation. The phenome-
non which most forcibly strikes the notice
of the untrained observer may not be that
which is of chicf importance, which the ex-
perienced student of science would at once
recognize as fundamental; and the ability
to discriminate with accuracy and rapiduty
between the essential and the accidental 1s
tobe gained unly by systematic and preperly
directed training. The scicntific text-book
is good in its place, but that placc is at first
only a secondary one. It is true that every
science tends by a seemingly universal law
to become more and more abstract; and, in
proportion as it becomes exact, to become
mathematical. But it is just as truc thatal]
the natural sciences began by observation or
experiment, and whatever they may now
have developed into, 1t is necessary in teach.
ing them to go back to their beginnings, and
to find a sure foundation for abstract notions
in experience and observation. Empedocles
was right when he declared that
* Wisdom increases to men according to what

they expericnee,”
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And again was he rightin a certain sense,
though not in the sense in which he meant
it, when he said—

“Surely by carth we perceive carth, and man
knoweth water by water,

By air sees air the divine, by fire sees fire the
destructive s

Yea, love comprehends love, and 'tis through strife
dismal we know strife,”

1£ the object of education is to help peo-
pleto help themselves, to teach them how
to learn, then we must not merely supply our
pupils with the materials for thought, but we
must show them how to collect these mate-
rials for themselves, how best to use these
materials when collected, and how to pen-
etrate fron, outward phenomena to the uni-
versal underlying laws. Let us do this—
let us base our teaching on a groundwork of
reat knowledge, and the after progress of our
pupils will rise upon a sure and stable foun-
dation. Then will science be accorded its
rightful place, and scientific discoveries,
fraught as they are with innumerable benefits
to all God’s creatures, will raise higher and
higher the scale of civilization, and will
hasten the coming of that golden age which
poets dream of, as in the dim far distant
past, but which assuredly lies in the certain
future.

I believe the day is fast approaching when’
every teacher will recognize the need of a
real and living knowledge of the world 7»
which we live, and the laws of it 4y which
we live, and will feel that to impart such a
knowledge to his pupils is a sacred duty he
owes to himself, to them, and to God. To
God, for is it not a duty to Mim who has
placed us on this beautiful carth, and has
given us powers to see, to understand, and
to enjoy that earth—is it not a duty of rev-
erence to use those powers to learn aright
the lessons He has put before us ?

But in all this scientific training of the in-
tellect is there no place for the culture of the
feelings and the imagination? is there no
room for morality and religion ? methinks 1
hear some one ask. There is room in abund-
ance, there is ample scope for all these.
Science isbut a true and full knowledge of
nature, and nature is all-embracing. We
count a man truly educated in proportion to
the dignity of his thoughts, the loftiness of
his principles, the nobleness of his actions ;
and to cultivate such dignity, loftiness and
nobility therc are no other means equatl to a
study of nature, for it is no petty, quibbling
knowledge that scicace offers us. To the
student of receptive and imaginative mind 1
would say—Go learn of Dame Nature, and
she will show you things more wonderful
than the wildest fanciescver dreamed, nobler
than the loftiest thoughts cver sung by poct
of Hellas.

¢ To the solid ground
Of Nature trusts the mind which bwlds for aye.”

To the student of morals I would say :
“Onc impulse from a vernal weod
May teach you more of man,
Of moral evil and of good,
Than all the sages can.”

Too often the eye of the moralist can see
but evil, but misery and pain ; to him all is
vanity, there is naught but a terrible struggle
for existence. Not go.

¢ For pleasure is spread through the carth
In stray gifts, to be claimed by whoever shall
find,
Thus a rich loving-kindness, redundantly kind,
Moves all nature to gladness and mirth.
The showers of the spring
Rouse the birds, and they sing ;
1f the wind do but stir for his proper delight,
Each leaf, that and this, his neighbor will kiss ;
Each wave, one and t'other, speeds after his bro-
ther,
They are happy, for that is their right.”

It has been well said by a great master:
—*“The habit of seeing ; the habit of know-
ing what we see; the habit of diecerning
differences and likenesses : the habit of clas-
sifying accordingly ; the habit of searching
for hypotheses whic" shall correct and ex-
piain those classified facts; the habit of
verifying these hypotheses by applying them
to fresh facts; the habit of throwing them
away bravely if they will not fit ; the habit
of general patience, diligence, accuracy,
reverence for facts for their own sake, and
love of truth for its own sake; in one word,
the habit of reverent and implicit obedience
to the laws of nature, whatever they may be
—thesc are not merely intellectual but also
moral habits, which will stand men in pra:-
tical good stead in every affair of life, and in
cvery question, even the most awiful, which
may come before us as rational and social
beings.”

To him who seeks to purify and ennoble
his religious thoughts and feelings, I would
say—turn to nature, and learn something of
the true majesty, might, and glory of Him
who reveals himself in His universe, as well
in its minutencss as in its unthinkable vast-
ness.

To all men Nature freely gives the invita-
tion she gave to Agassiz, when

‘¢ ¢ Come wander with me,’ she said,
¢ Into regions yet untrod,
And read what is still unread
In the manuseript of God.’

And he wandered away and away
With Nature, «..¢ dear old nurse,

Who sang to him, night and day,
The thymes of the universe.

And whenever the way seemed long,
Or his heart began to fail,

She would sing a morc wondczful song,
Or tell a more marvellous tale.”

And truly wonderful are some of those
tales. When you look up at the stars to-

night, bethink yourselves what and where
they are. The light which is just arriving
from them, how Jong ago did it leave them,
and what does it now tell ? This great earth
g0 solid beneath’our feet, seems 10 us vast
indeed, and a heart-throb lasis not along
time, yet light travels so fast that it could
six times girdle this mighty orb while your
heart beats but once. The sun, apparently
so small, is in truth so large, that were our
earth stopped inits annual course and hurled
against it the blow would cause not much
more disturbance on the farther side than
an earthquake in Japan would cause here.
How far away must that sun be ; yet it takes
light but little more than eight minutes to
traverse that tremendous distance. What
must be the speed of light! It can travel
farther in one minute than the ball as it
rushes from the cannon’s mouth could go in
ayear and a half ; yet it takes light three
years and a half to come from the nearest of
those stars, while there are others you can
see whose light, arriving only now, left them
more than a thousand years ago.

But stranger than all this are the tales
light tells. You know that the telephone
conveys to you not merely the words but also
the tones of a speaker’s voice; so, light,
though only a rush of waves, each so short
that a thousand of the longest of them one
after another would not measure the thick-
ness of a single sheet of the paper I hold in
my hand, that light reveals to us what the
stars are made of, and what state they
arein. It tells us that the stars we see with
the naked eye, and a thousand times as
many that the telescope discovers to us, all
belong to one system in which our sun is a
small star, and that there are other systems
as far removed from each other as systems,
as the stars are from cach other as stars.
Some of these systems, when, perhaps ten
thousand years ago, the light which isonly
now arriving with its story left them, were
mere whirling rings of gas; others were
condensed like our own system into separate
suns, cach shrouded like our own sun in
heavy clouds of metallic vapors; and still
other systems had sunk to slow-swinging
clusters of fast cooling solid stars.

But the story of light ends not here.
Within our own system it tells of at least
one cold, dark, dead world, the companion
of the star Algol, and it has told us of stars
that have burst forth in terrible conflagra-
tion, such that were theliketo happen to our
own sun, this solid carth would, almost in
the twinkling of an eye, return to the vapor
from which it came.

Light tells us also of strange worlds where
there are two suns, one blood-red, the other
decpest emerald. Strange indeed must be
the changesbeheld by the dwelleron a planct
of such a system, as it swings slowly to and
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fro, his world now glowing a fiery red, anon
all pale green, and then flaming yellow, un-
der the scorching glare of two suns.

But not of the stars alone are Nature's
marvellous stories. She will tell of wonder-
ful things on the earth ; of the whirling
dance of atoms in every leaping flame ; of
the clash of the grappling molecules as they
build and unbuild in secret the forms of all
visible things ; of the fairy chains that are
woven by the power that sculptures crystals ;
of the marvels of the magnet that man has
taught to speak ; of the stroke of the hurt-
ling thunderbolt ; of the crash of the down-
rushing avalanche; of the awful fires of the
volcano ; of the mighty throes of the earth-
quake.

She will tell how the solid rocks unfold
the tale of ancient life, and how that same
life under different forms still throbs and
pulses everywhere, from tho eternal snows
on the highest mountain peaks and in the
wastes of farthest Greenland ; from the boil-
ing springs of New Zealand and the alkaline
lakes of La Plata to the deepest depths of
ocean, where dwell, amid darkness and eter-
nal silence, those strange fish who never rise
within a mile of the surface, and to whom
daylight means death.

She will tell how every stagnant pool and
every slimy puddle is peopled by countless
myriads of living creatures to whom a water-
drop is a vast dominion, and a day a lifelong
age,

She will tell how at the bottom of the
ocean, unmoved by the fiercest blasts of the
tempest, unswayed by the rush of the migh-
tiest tidal wave, lies the cozy mother of all
living things, slow pulsing to and fro with
earth’s precession, each mighty throb lasting
26,000 years !

%@.M.

EDUCATION [N REFERENCE
70 CHARACTER.

MR. PRESIDENT AND MEMBERS OF THE
ONTARIO TEACHERS’ ASSOCIATION :—

I MmusT confess to some amount of hesi.
tation in accepting the invitation of your
secretary to read a paper before this associa-
tion. Whilst profoundly grateful for the
honor you have thus done me, I felt strongly
that one comparatively unacquainted with
the detail of the Oatario system of education,
had little right to read a paper before an
assemblage such as this, composed of gen-
tlemen whose whole lives are devoted to the
working out, and the improvement of that
system. I was led therefore to select a sub-
ject bearing upon education in general, viz. :
its influence upon the formation of character,

and I must crave your kind indulgence if,
in treating of a somewhat well-worn, yet, I
venture to think, most important subject, I»
of necessity, suggest thoughts familiar to
you in your own educational experience, as
also for the somewhat fragmentary way in
which, from the pressure of varied engage-
ments, I have been compelled to discuss the
subject,

Accordinfy to onc numerous and influ-
ential school, the office of education is not
so much to develop character as to pro-
cure for it in the future an environment at
least relatively favorable to that develop-
ment, It has been urged that the chief
dangers to the social order arise from the
hard pressure of poverty and want. By the

diffusion of knowledge, especially of a tech-’

nical or scientific character, it should be the
aim of education to increase the power of
the individual, and thus to raise him above
the stratum of temptation in which the lot
of poorly remunerative labor is inevitably
cast. Now whatever partial truth there un-
doubtedly is in the contention, it cannot
be denied that the optimistic views founded
upon it, and largely current a generation
ago, as to the solvent effect of education
upon crime, have not been confirmed by
experience. Instead of melting away under
the gentle influence of knowledge, crime has
largely increased. If we flatter ourselves
that it has at least become more refined, we
are startled from time to time by the reve-
lation of the grossest crime, rampant amongst
educated men. Fraud and dishonesty
threaten to invade with overwhelming force
every class and every occupatioun ; and there
seems to me no small peril that in disgust at
the utter failurc of unreasonable expec-
tations, cducation may, in the not distant
future be unduly discredited for an issue
which might from the first have been clearly
foreseen.

The primal fallacy underlying tliis whole
position is the assumption that auy condi-
tion of life is comparatively free from tempta-
tion; so tha: by increasing the power of an
individual we enable him to rise to any great
extent above its influence. On the contrary,
the truth seems to be that with the increased
power which education brings, as well as
with that which multiplied invention, rapid
communication and locomotion has supplied,
temptations dangerous to socicty have be-
come far more intense as the chances of
success as wecll as the prizes to be obtained
have been proportionately greater. To quote
arecen! writer in the Centiury, % The greater
temptauvns of the present day demand
greater conscientiousness to resist them,
and this greater conscientiousness is not
always forthcoming."”

Experience is every day demonsirating
with increasing force, that if education has
no other ameliorating influences at her com-

mand than the mere negative one of improved
niaterial surroundings, then the outlook for
society is undoubtzdly dark, and the results
of the teacher’s work hopelessly unsatisfying.
It is the deep conviction of the present
writer that only by recognizing and fostering
the direct influence of education upon char-
acler can an adequate remedy be found—
whilst from this influence rightly exercised
the best results may under the Divine bless.
ing be expected. The subject is at least a
practical one, and it may be that the present
time is not unsuitable for its discussion. A
mcment’s reflection seems sufficient to prove
that the direct influence of school life upon
after character must be unquestionably
great. Whether we consider the receptive
nature of the young life, or the fact that
school forms a boy’s first introduction to
that wider social life which lies outside the
family circle, and that therefore at school
the foundation of those social virtues which
regulate the intercourse of man with man
will be laid, or necessarily the seeds of the
opposite vices will be sown ; if we consider
further that school introduces a boy into the
conscious work of life, and that the spirit with
which he addresses himself to his school
work will, in the majority of cases, stick to
him through life, and though little stress be
laid upon the direct bearing of mental con-
ceptions and bias upon the moral and
spiritual character, it is clear that as he
passes through the microcosm of schoo life,
he boy becomes for the most parz tite father
of the man.

Regarding education then, not as the mere
mechanical receiving of knowledge with a
view to increasing individual power for the
purpose of acquiring wealth, but rather as
the living development and training of the
manifold faculties and powers which each
man possesses latent within him, the studies
which are most fruitful for this purpose are
undoubtedly those which are directedtowards
the past, such as literary, historical, classi-
cal studies and the like, rather than those
directed immediately to the needs of the
present, such as technical, professional, and
to a large extent also, scientific studies,
although in this last case such studies as
actually bring the pupil face to face with
Nature, and not with mere dogmatic state-
ments about her laws and methods, may ex-
ercise a deep and lasting influence upon
character. This distinction has beer ably
drawn in a paper read before the present
meeting of the association, so that it is al-
together unnecessary for me to further deve-
lopit. "Asingle practical suggestion only 1
throw out in illustration, viz., with regard to
the strengthening of the powers of observa-
tion, and therefore of the capacity for the
enjoyment of Nature, and of reverent feliow-
ship with her, which can be effected outside
the walls of the school. A botanical excur-
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sion, or vivid explanation of the way in
which geologically the various features of
some landscape actually in sight have been
formed, may open up in the mind ne:w inter-
ests and ideas to be gladly followed up in
after life. ‘This method of teaching by oc-
casional excursions is strongly recommended
by Milton in his Tractate on Education, and
practised to a counsiderable extent in Ger-
many. The successful introduction of Ar-
bor Day, through the wise foresight of the
Minister of Education, proves the possibility
of such occasional lessons in Nature. To
return, however; without underrating for one
moment the practical importance of modern
languages, it is undoubtedly to the thought
and history of the ancient world that we
must turn for educational influences of the
highest kind. Acquaintance with French
and German literature can no more equal in
educational value living contact with the
thought and motivesof the ancient world than
a tour in our own fair Province can supply
the advantages of extended travel. I trust
that I shall not be misunderstood as detract-
ing from the great practical utility and the-e-
fore importance of the modern languages.
It is unnecessary at the present day to plead
for what is universally accepted. I speak
only of their value for purposes of education
in the strict sense of the term. It is, of
course, a ‘ruism to assert that our modern
thought and existing society have been pro-
foundly influenced in every part by the
three great streams of culture we inherit
from the Greek, the Roman and the Jew.
To gain, however, any real insight into the
nature of this influence—to see how the self-
culture and analysis of the Greek, the con-
secration to law and the orderly discharge
of the duties of citizenship which forms the
distinguishing characteristic of Rome, the
revelation of man’s capacity for fellowship
with God, and for co-operating with Him in
the building up on earth of a divine king-
dom, which is the special dignity of the Jew,
formed three indispensable factors in the ne-
cessary education of the race in its duties to
self, to society, and to God; further, to
gain even a faint glimpse of the way in
which the mingled waters of these three
streams flow on together in the Christian
culture of to-day, because they have been
united and harmonised in the person and in-
fluence of the perfect Man, is to gain an
insight into the divine plan on which the
education of the race has actually been
based, the educational value of which can
hardly be over-estimated.

I would not be supposed for one moment to
undervalue the importance of the advance
which has been made by the great improve-
ment made of recent years in the various
departments of professional and technical
training. In this way has been rolled back
a reproach often too justly levelled against

our educational systeins,that they failed to
qualify their students for the actual occupa-
tions in which they were to engage. To fit
men to discharge in the best and most effi-
cient manner the various duties which de-
volve upon them is a side of education the
neglect of whic!. srings swift retribution with
it. So far from minimising, I would strongly
advocate the increase of these practical sub-
jects of training; such subjccts as book-
keeping, hygiene, and the clements of saai-
tary science, the practical application of che-
mistry, and, for girls, domestic economy in
its various departments, appear to be emi-
nently deserving of more systematic treat-
ment than they have yet received. I simply
claim that such subjects do not exert the
‘same influence upon character as is done by
classical, historizal and scriptural studies,
whose foundations lie deep down in the past
development of the race; and that the de-
velopment of character is a part of educa-
tion of vital importance to the well-being of
society. The true strength of a state un.
doubtedly lies in the character of its citizens,
or, to quote the Century once more: “The
prime cause ‘of commercial dishonesty and
political corruption is a false idea of life;
an ideal that puts the material interests of
man above the spiritual, and makes riches
the supreme effort of human endeavor,
and the only efficient remedy is the estab-
lishment of a higher and more spiritual
ideal.” Such an ideal it is the function of
education in its widest and most compre-
hensive sense to give, and I trust that the
several types of education may be so har-
moniously blended in our Ontario system
that no great element may be lacking, and
that we may lead the van of progress towards
this great and all-important end.

The treatment of my subject would hardly
be complete without a few thoughts, however
fragmentary, upon the direct bearing upon
character for good or evil of the actual
methods of imparting knowledge. The qual-
ities which it is specially given to school life
to develop are, I suppose, courtesy, fidelity
and thoroughness in work, truthfulness and
integrity, together with reverence for all that
is really deserving of its bestowal. The grand
old adage, mgxima puceris debetur reveren-
ta, which even the most degraded of menin
some sort recognize, recalls the fact that the
personal character of the teacher or teachers
will largely reproduce itself in such matters
amongst the pupils. A thoroughly cnthu-
siastic teacher, who is scrupulously conscien-
tious about his own preparation, will become
a very fountain of energy to dissipate that
mental apathy of which boy-nature is ofter
painfully conscious, and against which it
often struggles manfully to but little purpose.
Youth responds cagerly to enthusiasm, and
the fact ix worth remembering. It is im-
pussible to cxaggerate the importance of

the bearing upon character of thoroughness
and freshness in methods of teaching, to-
gether with every precaution for absolute
integrity and impartiality in all matters af-
fecting examinations, etc. Even trifling care-
lessness in such matters is like the opening
of a sluice-gate, and sets free a torrent which
it may be next to impossible to stem. For
example, the boy who crams up by rote the
translation of a Greek or Latin author, and
succeeds in imposing upon an  examiner
thereby, has received a lesson in dishonesty
which it will be well for society and himself
if he does not afterwards turn to further ac-
count.

One element for which sufficient allowance
is perhaps not always made 1n regard to its
tendency to foster carelessness 1n work is the
necessary ignorance of scholars cither as to
the nature or the importance of the subjects
which they are required to study. A short
explanation with reference to these points
before beginning a new subject, especially if
it be well jllustrated with a few striking
examples, may do much good;e.g., ifin begin-
ning a classical author a few extracts in some
good translation illustrating the most impor-
tant features in the book were read to the
class, their intercst would be aroused and
quickened. And again in beginning Euclid,
instead of allowing a child to flounder hope.
lessly by himself amidst the maze of defini-
tions,postulates and axiomsortosinkamidthe
difficulties of the pous asinorum, the attention
of the class was called to the great practical
utility of being able to construct accurately
certain figures, ¢.&, by the aid of a pair
of compasses, to trace out on a board
an cquilateral triangle, etc., and the schol-
ars are encouraged to attempt in various
ways to solve a problem apparently so
easy, an insight into the marvels of Plane
Geometry will be gained, which will go
go far to surmount later perplexities. It is,
perhaps, hardly too much to say that chil-
dren should never be sent to the dry pages
of a book to make out for themselves some
new object of study—the living voice of
the teacher with a bright, cheery method of
explanation being an aid to which children
are really entitled in mceting new and un-
known difficulties. Hunting out together in
class the number of aorists, perfects, imper-
fects, etc., in a given passage is often a pleas-
ant relaxation from the actual head work of
memotizing or repetition.

Irreverence and flippancy in all its forms
should be strictly discouraged, as the uni-
form index of a shallow mind, and the cloak
of ignorance vaunting itsclf bencath a fan-
cied and fictitious supcriority. The law
holds good in every dey ‘rtiment of knowledge
that great thinkers receive back the instinct-
ive revercnce of childhood, only deepened
and intensified by the manifold experience
of varied knowledge. Thus we are led into
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the development of that reverence for purity,
for holiness, for God, which is the crown and
stay of human character. After the brilliant
and exhaustive way in which the subject
was treated from the presidential chair of
this association by Mr. Archibald MacMur-
chy some two years ago, and the emphatic
action taken by the association thereon, in
advocating the efficient use of the Bible in
schools, as well asthat of smaller associations
of teachersin various parts of the Province, it
will be quite unnecessary for meto dwellupon
the supreme importance of Lible study as
the best of all studies to the formation of a
devout and noble character. My own views
on this matter have been repeatedly ex-
pressed, and are well known both to the pub-
lic and the educational authorities, 1 am
sure that the vast, the overwhelming major-
ity of the people of the Province were pro-
foundly grateful for the unmistakable testi-
mony at that time given by this great asso-
ciation, that the heart of the Teachers’ As-
sociation of Ontario beats sound upon this
great question, and that you thoroughly en-
dorsed the dictum then laid down, I think
by yout president, that a man who could
not or would not teach the Bible was not fit
to teach children at all.

It may be better for me, instead of speak-
ing further upon a subject upon which most
happily no division of opinion in this body
exists, to offer a few remarks in reference to
the volume of Biblical selections lately is-
sued by the Minister of Education. Apart
from the great advance made by the recog-
nition of the Holy Scriptures as an integral
and nccessary part of our educational sys-
tem, much of the educational value of the
book appears to me to lie in its character as
a volume of Biblical sclections. We are thus
forced to recognise the composite character
of that Library of Revela.. i, including a
literature extending over thousands of years,
and the historical character of which it
seems to me so important to teach. By
means of this sclection our scholars can
hardly fail to recognise the gradual develop-
ment of the Kingdom of God from the call
of Abraham, as it came successively in con-
tact with the varied civilizations of Egypt, of
Phaenicia, of Assyria, of Babylon, and of
Persia ; how by the continuous demonstra-
tion of the inability of the chosen people to
realise their destiny by themselves, the way
was being gradually prepared for the coming
of the Christ, whilst the hopes and fears and
the devotional aspiration of cach successive
crisis are enshrined in the iiterature of the
period, of which the most striking passages
have been sclected. Thus the student is
led up to behold the Person and to study the
teaching of our Lord in all their magic sub-
limity and tenderness, vet so accurately ful-
filling the hopes of the generations of the past,
and regenerating the futurc by the founda-

tion of the Christian Church rising majesti-
cally under the work and teaching of aposto-
lic builders. It certainly scems to me that
as our youth has thus unfolded before it 1n
each generation the grand central panorama
of all history, it will be best quaiified to pro-
fit by its searching analysis of human char-
acter, so pure and honest, yet withal per-
meated with the quickening breath of a high-
cr and nobler life, or to receive its more
distinctly dogmatic and spiritual teachings.
Such teachings must, undoubtedly, in the
present circumstances of the country, be
left to the authorized spiritual guides of the
various religious bodies, provision for which
is so carefully made in the new regulations.
One suggestion I would venture to make ; it
would be a great convenience to clergy who
have several! schools in their parishes 1if pro-
vision were made by authority that the same
rcadings should be used at the same time in
ail the schools.

I see nothing whatever in the way of the
use of a small handbook to the Selections,
to be used either by the teacher alone or to
be placed in the hands of the children, giv-
ing such supplementary information with
regard to the several sclections as may be
necessary for the complete understanding of
their meaning and setting from an his-
torical point of view. Nor do I believe
that if such a book were edited in the same
spirit as the volumes of the Cambridge Bible
for Schools series, that any difficulty would
be raised to its adoption. Of one thing I feel
certain, that it only needs the subject to be
thoroughly understoood and placed fairly
before them, and that then, the Christian
people of this Province will not long brook
any obstacle whick really stands in the way
of the imparting throughout our educational
system of a wise and liberal but at the same
Christian ecducation ; and that they are
thoroughly in earnest in demanding that the
cducation given to their children shall not
mercly fit them for the duties of this life, but
shall also, as far as education can do so,
mould their characters for God, for right-
cousness, and for truth.

C L. 05“’1:}

THE BIBLE IN THE SCHOO!.

IT is not necessary now to plead for the use of
the Bible in the public school ; that question has
been settled. The selections for reading have been
made, the methods of instruction have been indi-
cated, and the path of the teacher is simple and
clear. e must not enter on the sacred ground of
theology. His dutics in this regard are exceptional
—opposed to all the habits of routine.  They
arc limited to the reading of the Scriptures
and to hearing them read. The teacher is
to makc no explanatory remarks: for the
definition of a word, or the explanation of

! this part of the instructions issued ; for the teacher
|
I

a passage, would amount to a comment. There

scems to be an inconsistency or a contradiction in

is warned not to give any sectarian bias to the
lessons imparted, but to * impress the truths of the
Bible upon the minds of the pupils as the safest
guides for lifeand duty.” It is difficult to under-
stand how he can carry out such instructions, or
where the peril of proselytism lies,when he s vigidly
forbidden to make any comment upon or explana-
tion of the sclected passages. But whatever be
their purport, it is manifest that they are in har-
mony with the popular estimate of the teacher’s
duties—the estimate which reduces his work 1o the
uarrowest and most material forms 3 an estimate
which regards him as a mere machine, directed by
official wisdom, and incapable of that manly and in-.
dependent  action on which mental and moral
culture chiefly depends. A writer in the Gentle-
man's Magazine defined that estimate in these
words : “ Lord Brougham’s schoolmaster taught
reading, writing and arithmetic, and Mr. Forster’s
schoolmasters teach little more *'; and a speaker at
a Sunday school convention held in this city, gave
his sanction and that of the convention which he
addressed, to that estimate,when, in contemptuous
reference to the organization of the public schools,
he said  that ¢ the object of the day school was
simply the imparting of knowledge ; while the
primary object of the sunday school was personal
influence.”  The inconsistency or utter ignorance
of such an estimate of our work and our power,
betrays itself when the same parties, representing
great woral and religious agitations, and over-
whelmed by the progress of vice, of intemperance,
and of infidelity or indifferentism, invoke the co-
operation of the school with the church, as indis-
pensable to the success of prohibitory laws for
temperance, and of Sunday school and pulpit
teaching for religion.

‘There has been frequently exhibited in the hise
tory of common school cducation an intense
anxiety amongst the leading denominations of
Christian churches to secure the control of schools
and teachers.  The motive may be good, but it is
human, prompted by the desire for power which
marks the history of all great religious organiza.
tions, Every Christiann denomination desires to
establish the moral law of the Bible as the law of
human life ;5 but every denomination bLelieves 72
possesses the best views of religions truth, and is
the best interpreter of the mysteries of revelation,
and that it therefore is the best fitted to cducate
the people in harmony with its special creed and
doctrines.  When this anxiely to dominate educa-
tion has been permitted to ssume supreme control
over the cducation of the common people, liberty
of conscicnce has been imperilled, and the final
purposcs of common school education have been
sacrificed to the views and interests of clerical
power, and a domincering church; and it may be
's:lfcly advanced as a politic.” axiom that the

liberties of the people are as much nourished and

protected by the frecdomof the pu. ‘e schools from
| the control of powerful associated bodies, whether
| lay ur clerical, as by the checks of parliament or
' the jealous watchfulness of the press.

I But there is another principle at issue in this

anxiety to control school cducation, and that is an
acknowledgment of the moral and religious power
of the schiool teacher—an acknowledgment of his
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personal influence over heart and mind, which ig-
norance or prejudice denies or fears, and which
must be fully admitted and applied before the
moral and religious results can be accomplished,
which can only be accomplished by the teacher,

The agitation on this subject, which has been
sustained by synods and conventions for several
years throughout this province, and which has not
always been marked by courtesy, or chavity, or
trath, has culminated in the adoption of scripture
selections for the public schools, with claborate
instructions for their use, issued with the sanction
of the Yrovincial Government, The minds and
consciences of the pupils are carefully protected
from the dangers of proselytism by the teacher,
and the direct instruction and commentaries on
Holy Writ are entrusted to the clergyman, who is
supposed to be incapable of basing the minds of
his youthful hearers in the direction of his own
special views, and of the doctrines which, as
he believes, embody the truth, Now this
method, accepted with such high approval, is,
after all, but the revival — with some alter-
ations—of methods adopted in Ireland and
in England more than half a century since.
It was believed then that the reading of the
Bible in the school was the surest safe-
guard against the temptations of vice and the
attacks of infidelity. In the schools associated
with the State Church, the pupils and the teachers
wete entirely under the control of the clergy. The
Bible was the principal reading boak ; it was in
daily use, and passages from it, and from the
catechism, were committed to memory, and could
be better recited than any other subject on the
limited programme ; while the fact that moral
and religious ignorance, and an utter indifference
to the duties of Christian worship so abounded
amongst the class for whom these methods were
established, gives the saddest evidence that this
mechanical religious instruction, without the aid
of wiser alliances and agencies, must be attended by
disastrous failure. In Ireland arrangements were
made to conciliate the Catholics by the issue under
Government authority of scriptural extracts accept-
ed by the clergy of the two great religious bodies—
the Roman Catholicson the one side, and thevarious
divisions of Protestants on the other.  An cffort
was made in the City of Liverpool by the Reform
party to introduce these extracts into what was call-
cd the ¢ Corporation Schools,” which were the
property of the city, andsupported by thelocal taxes.
The extracts were excellent as far as they went ;
but the Church of England, headed by Dr. MeNeil,
commenced an agitation against the change, de-
nounced it as an ‘‘ unprincipled concession to
Popery,” and carried on a war against what they
called :he “‘mutilated extracts,” which finally
drove the Reform party out of power, and restored
to the Tories the government of the town, The
victory was crowned by expelling the obnoxious
extracts from usc in the common schools, and re-
placing ¢ the Bible, the whole Bible, unmutilated,
and without note or comment.” Of course the
Catholics were practically expelled from the city
schools, for the support of which they were taxed
as fully as the Protestants. I make these state-
ments, not in disparagement of recent arranges
ments for the use of the Bible in the schoolroom.
The Catholics here have their own schools, No
right of theirs is violated, and asa Protestant Uhail

the measure as a step in the right direction ; as an
acknowledgment, notwithstanding the too common
estimate of our work, that we exercise a moral and
rehgious influence over the minds of our pupils,
which is distinct from that of the church, yet
fully as momentous and enduring.  But the in-
structions warn the teachersnot tocomment uponany
of these passages, and the inevitable resultsof read-
ing and hearing read these *‘truths of the Bible with.
out comment,” will, T fear, be to beget weariness
and indifference in both teacher and pupil, and to
make the Bible what it was wnder the régime to
which I have referred, the Look the worst read,
the least understood, and the most disliked of any
book read in the schooltoom.  That is my fear,
unless wiser measures be adopted.  While denom-
inational jealousy refuses to concede to the school
teacher any of the functions of a theological com-
mentator, and m that spirit fails to distinguish
between that which is strictly theological and
strictly moral and religious, it has acknowledged
his moral power in two issues apparently auntago-
nistical.  On various platforms, and from pulpits
of opposing creeds, the public schools have been
mercilessly denounced asthe nurseries of all thesocial
and political evils and unbridled passions that af-
thet the civihized world at this hour. In the wildest
attacks their influence has been pronounced to be
purely sccular ; and while one of their enemics
denied that they exercised any personal influenc
over the pupils, with a strange inconsistency one
reverend assailant declared there was proof that
under this seculay systemy, burglars and midnight
assassins had been educated, and another stated
that the school system ** followed the model of the
devil.”

Supposing that the common schools only gave
instruction in secular subjects T am at aloss to
know, in any of the limited departments of the
three ¢ R’s,” what subject has such a felonious
and a devilish tendency.  Isnot the attainment of
the simplest branch of what we call useful know-
ledge a step upwards—an ascent from the brute
to the man, an ally for virtue and for God against
the empire of darkness and sin? Itistrue that
these assailants cannot find any special doctrinal
theology in the simple reading books of the public
schools; but in the entire circle of school litera-
ture there is not a thought printed calculated to
corrupt the heart or to weaken the moral senti-
went of youth, Isnot a child who has learnt to
read, under the guidance of teachers who have
the testimony of clergymen for their moral qualifi-
cations, safer, stronger to resist the temptations
of sin than a rude and untutored savage? All
over this continent and the continent of Europe
common schools cover the land. In rural dis-
tricts, in populous cities, they stand, at once the
beacons and citadels of a higher civilization, con-
trolled and governed by Christian men, with
Christian teachers to guide and instruct by Chris-
tian lessons and examples the children of the
nations.  Are not such assaults false and uncharit-
able libels upon the schools, the teachers, the
school managers and the parents of the pupils, all
of whom are impliedly charged with tolerating
these abominations? It is true that some burglars
and midnight assassine have in  their youth
been pupils in  the public schools; but it is
cqually true that they have attended Sunday
schools. The same charge, absurd asit is, might be

brought against our churches. Hear what a clergy-
man himself said of them, in a series of articles
published in the 4e¢lantic Monthly on the ** Sucial
Aspect of the Times " :—

““ Multitudes of men who are religious (that is,
make a religious profession) are not honest nor
teustworthy,  They declare themselves fit  for
heaven ; but they will not tell the truth nor deal
justly with their neighbors, The money of widows
and orphans placed under their control is not safer
than m the hands of highwaymen, There is no
article of food, or medicine, or trafiic which can
be profitably adulterated, or injuriously manipu-
lated, that is not, in most of the great centres of
trade, thus corrupted, by prominent members of
Christian churches.”

Does a week pass in which you do not
hear of violations of trust, of vices and sins, and
gigantic frawds which bring ruin and sorrow upon
the innocent, committed by members of churches ?

Now, it is miserable reasoning to charge true
religion—pure and wndefiled—with the vices and
sins which it comes to correct and to banish from
the world, These evils are inevitable in all human
institwtions.  Christ commenced his great work
with but twelve disciples. They lived in His pres-
ence 5 they listened to His divine lessons ; they
beheld His heavenly life.  Yet in this holy band
of brothers there was one corrupt and debased
nature, type of the selfish world which he loved
better than his  Master~the treasurer of the
humble society, which ere long was to shake and
shatter to pieces the mighty structure of idolatry
and vice which ruled the nations of the carth—and
he was a rogue. A member of the first Christian
church that ever enisted—and a thief—the father
and founder of all the vile band that in after ages,
down to this hour, have assumed the Christian
nawe that they might defraud and rob the people
of Christ. You cannot keep rogues out of the
church—Christ could not. 1low unjust, then, to
attack the school because it fails to accomplishwhat
the Chiristian Church, with its traditions and asso-
ciations and its boundless wealth and power cannot
accomplish. If there be mitigating circumstances,
they are in favor of the school; for the burglars
and midnight assassins have long left the school
when they enter on the carcer of crime—nay,

-may have become church members and Sunday

School teachers, of which there is also much evi-
dence ; but the fraudulent, adulterating, licentious
professors of religion are sitting, surrounded by a
Christian brotherhood and Christian examples of
honor and virtue ; and listening to the exhorta-
tions of a Christian ministry, with every induce-
ment to live righteously, and none, but their own
devilish nature, to prefer the Iscariot to Christ as
their master. Only the grossest ignorance of
human nature and the doctrines of Christian mor-
ality, or intentional misrepresentation, would blame
the church because it cannot close its doors
against fraud and Just; and only similar causes
prompt the assailants of the public schools when
they accuse them of being the nurseries of vice
and crime.

But it is stated that the power of the teacher for
evil does not cease in the realms of vice. It
extends its banefulinfluence into the region of poli-
tics. \While the school system of this continent
has been accused of fostering the vices and crimes
of the community, it is also arraigned as the cause
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of that discontent which inspires Labor to
demand from Capital a juster distribution of
the wealth wiich it creates and which capital
monopolizes; it js said to prompt the de-
signs of Communism in France, where its teachers
have the least power and are the most de-
graded as a profession ; of Socialism in Ger-
many, where its methods have been modelled by
the co-operation of Church and State; and of
Nihilism in Russia, where every form of education
is inspired by the priesthood and the Government,
and guarded and supecintended by a spirit of
cruelty and terrorism which utterly forbids politi-
cal propagandism. Here, again, the accusations
betray the ignorance or the wilful misstatements of
the accusers. The struggles of the industrial
classes with capital have the sympathies of the
best and wisest and purest thinkers of the age,
Their methods are often wrong; but their discon-
tent is just ; and their demands, on this continent
and in Europe, are the natural demands of out-
raged humanity for more rest, for more and better
food and for the rational enjoyment of life. Com-
munisin and Socialism and strikes are the inevit-
able results of ignorance struggling blindly  for
justice against the seltishness of skilful monopolists
who prey upon industry, rob it of its products and
give no adequate return,

The crimes of Nihilism are inexcusable, but
they have been inspired by the deeper crimes of
a cruel and utterly unjust government. We are
shocked when the head of the Empire is assassin-
ated and the princes of the land are murdered ;
but we do not see the multitudes torn from their
homes and condemned without trial toan exile and
to tortures worse than death, for the mere expression
of discontent,an expression which, in free lands, is
the right of every citizen. Ti.c oppressed must
suffer and perish or avenge themselves by secret
crime, for it is ever the last resource of a people
made desperate by injustice to retaliate crime with
crime ; and if the atrocities of Nihilism are to be
charged against education, the Church and the
Government only are guilty, for the higher as well
as the lower education of Russia is the creation
and the servant of the Greek Church and the Czar.

But enough of this. \What has all this do with
the Bible in the school, you may ask ? The assail-
ants of the schools, cspecially of the common
schools, have laid to their charge all the social
and political guilt which has been named-—and
the remedy proposed on the one hand is to put
the school in subjection to the church; and on
the other hand, by Protestant denominations,
to authorise the use of the Bible in the school,
under prescribed arrangements,

Let us deal wa = the latter proposal.

The antagonism to education, and especially to
the common school, is an acknowledgment of the
moral power of the school. It is an admission
that the school, if its power be misdirected or
neglected, can bafile the Church and the State,
and is strong cnough to mar their best cfforts,

Then a wiser party, admitting the power of the
school, suggests the remedy. Missionaries, especi-
ally in India, where Christianity has to combat
with a semi-civilized population, wedded to ancient
forms of faith, have stated after bitter expericnce
of failure with Hindooism, that their highest hopces
and almost only prospects of conversion lie in

schools for the young. The adults, they say, are
bound up in the faith and traditions of many
centuries, and are the slaves of superstitions
impregnable to the appeals and reasonings of Chris-
tian teachers.  * Give us the schools,” is the cry,
“and the coming gencrations are sccurcd to the
Christian Church.” In the same® spirit and with
the same experiences the advocates of temperance
demand the alliance of the schools as their last and
their only hope. They have lost faith in moral
suasion as a means of changing the habits of an
adult population.  They doubt, they tremble
before the weakness of law which can be evaded
and transgressed, and which cannot reach the
moral conscionsness nor destroy the confirmed
habits of men.  ¢“ Give us the schools,” they now
cry.  “Giveus the children and we will cultivate
new habits, and enlist judgment and taste on the
side of temperance, before intemperance shall be
able to plant its poisonous sced in the fresh and
pure soil.”

It is a transition state. Church and State are
found to be insufficient, and a neglected power,
always admitted in the abstract but practically
rejected or misapplied, is invoked. But while in the
diffusion of religiousinfivences the heart isappealed
toin the church, in the schoolroom the appeal is
to be made to the intellect, and the agencies are to
be text books. The churches or their leaders,
after many conferences and such assaults on the
school system as I have presented, have secured
the sanction of the Local Government to theremedy
they proposed—the Bible is to be read in the
schoolroom. The teachers are to read it orto
hear it read ; but surrounded and bound by such’
injunctions as shall ensure the pupil from the
dangers of propagandism; and whatever theology
is to be interpreted will be entrusted to the safer
and more sacred guardianship of the clergyman,
It might appear that greater danger would arise
from entrusting theological interpretations to a
clergyman, in every case the special representative
of denominational views, than to an intelligent
school teacher. The former has been educated
and is still surrounded by influences and interests
which make denominational distinctions and
prejudices direct all the currents of pastoral life,
It is almost inevitable in the exegesis of the Bap-
tist minister that he shall interpret any Scripture,
bearing on the ceremony which distinguishes his
creed from that of other sects, from his own stand-
point, and that he shall treat with indifference
Lordering on antagonism any passage which would
secm to sanction infant baptism and would not
sanction immersion ; of the Presbyterian, that he
should enforce the doctrines of predestination and
election when any passage favorable to Arminian-
ism should appear to conflict with his cherished
Calvinism ; or of the High Church clergyman, if a
passage calculated to support the claims of sacer-
dotaiism or ritualism would present an oppor-
tunity for exposing the crrors of an cvangelical
brother. The school teacher may cherish his
favorite doctrines ; but as he meets daily with the
youthful representatives of every crced, he finds
that there is a Christianity independent of and
higher than those matters which divide churches.
He acquires habits of forbearance and toleration
towards them who differ from him in religious
opinion; because he finds that the best char-
acteristics of Christian life and religious faith

are peculiar to no church and belong to all;
and thus he is more likely when he is per-
mitted to interpret Scripture, to exercise judg-
ment and Christian charity and to make his
cxegesis in accord with the principles of Chris-
tian love and duty, than to enforce docteinal
theology that might wound the feclings of a
pupil,

But it is supposed that no danger can be appre-
hended from the school teacher’s exegesis, because
he is forbidden to tread upon that sacred ground.
Selections from the Bible are to be read daily, and
periodical instruction by clergymen is to complete
the programme for the moral and religious training
of the pupils, But what are the conditions of
responsibility and success for securing the great
endinview? Whenthe subjects of the programme
are simply intellectual the results can be tested by
examinations, But moral and religious culture
lies beyond human investigation, Its results are
concealed in the soul from human observation, and
whether its {ruit be good or evil, whether vice or
virtue prevail, whether infidelity or Christianity
has taken deeper root in the heart or in the creed
of the pupil, no written or oral examination can
discover. I have no doubt that many a burglar
can glibly repeat the eighth commandment, and
many a midnight assassin be as familiar with the
sixth commandment as with the oaths he uses
when he dashes out the life of his victim,

I have referred to the methods of moral and
religious education, as it was thenstyled, practised
in the charity schools of England half a century
since.  The Bible was then read with a regularity
and a rigor that can never be surpassed by any
cfforts we may use. But the exercise was a
wmechanical one ; it was destitute of reverence ; it
was memory drill and not heart culture, The
teacher’s conception of his duty was on a level with
his social position or his pay, and nothing could
be lower than cither of them. 1lis business was
to make the pupil recite the sacred passages from
memory 3 and as corporal punishment and neglect
of ““religious studies ” went together, the creed of
the Church and the passages of Scripture assigned
to be memorized were closely associated in the
minds of the pupils with the torture of blows and
whippings administered, sometimes by the teacher
and sometimes by the clergyman, each in the cyes
of the pupil a representative, the one of Christian
morality and the other of the church.

The grand mistake lay in the management, not
the matter of instruction, and in that manage-
ment I especially refer to the chief element of
success—the only one who can be the cffective
instrument of moral and religious culture in the
schoolroom-—the school teacher. It was then
supposed, as it scems 10 be now, that Bible »ead-
g conducted, that is Zeard by the teacher, and
occasionally supervised by the clergyman, the very
specialty and supposed higher character of whose
function weakened and rendered of nonc effect the
influence of the teacher, constituted religious educa-
tion. The tremendous mistake was to overlook or,
as was recently done, to deny the personal influence
of the school teacher—tu overlook the possibility
of a teacher being indifferent or inimical to moral,
and especially to religious instruction, and the
very fact of the social degradation of the office, of
the disrespect which surrounded it, and which has



544

not yet passed away, made the possibilitics of an.
tagonism or indiflerentism stronger,

Are we safe from that danger? 1 speak with
special reference to religions culture 3 and while 1
admit that wherever the education of the people is
regarded as the solemn duty of the State, the pro-
fessional character of the teacher has improved
and made him intellectually equal to the official
demands of his office, the public estimate of that
office does not encourage that high sense of his
responsibilities which will ensure all the moral and
religions results on which so much of the happiness
of mankind depends,

1 have stated that there is no possibility by for-
mal examinations to ascertain the nature, the
depth and extent of moral and religious culture ;
and it is more than probable that in the pressure
for intellectual distinction the claims of the pro-
gramme weaken the claims of moral and religious
training ; and, as the conscientions teacher wins
no bigher estimate for any special zeal he may
manifest and practise in that higher department of
duty, and his reputation and pay depend chiefly
on the intelectual triumphs of his pupils, it is pro-
bableand naturalthat the subjects of the programme
will, more thanall others, absorb his anxicty and
attention.

Then there are the perils to faith and religious
culture of indifferentism or antagonism, against
which I claim you cannot, cither by regulations or
supervision, guard the sanctities of religion and the
susceptible minds of the young. Society has no
protection against cither of these perils to religious
culture, and the very common habit of teachers
making the schoolroom a mere stepping stone to
what is socially regarded as a “higher position,” that
is, a more lucrative one, only increases the peril.
Indifferentism will quench all religious fervor by
its frigil treatment of religious instruction, and
by that very treatment create and foster indiffer-
entisin. It is worse than antagonism ; for antag-
onism, if expressed, may come into collision
with a faith implanted by love and ready to
rouse into conflict when assaulted 3 but indifferen-
tism kills zeal for truth by its scorn and by its
silence.

But antagonism to religion and to the accepted
doctrines of revelation cannot be prevented.  The
regulations may furbid commentary and eaplana-
tion; but how easy for a skilful teacher, a disciple of
what is called advanced views, in a scientific les-
sun, to awahen duubts by a reference to physical
laws, un the Scripture that tells us Joshua com-
manded the sun to stand stili; that Jonah was
swallowed by a whale; or that Satan showed
Christ from the summit of a lufty mountain all the
Lingdoms of the world. I maintain that antagon-
ism to religion could plant doubt and infidelity so
deep and so well, that the pupil would not be con-
scious of the seed sown until it should ripen into
fuiness before which faith would fur ever perish.

Thus, too, the teacher, carried away by popular
docrines of sociology and cconomy, could even in
an arithmetical exercise lead his pupils 10 douln
the wisdom and justice of those financial arrange-
ments that now govern the business transactions of
the world, It would be easy to show, without a
single word of comment, that the capital which
demands 6 per cent for its use robs labor and heeps
in hopeless dependence and poverty the masses of
the people, and Ly suggestion and arithmetical
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illustrationssow the seed of Communism, Socialism
and land nationalisation, without using the
obnovious terms or the nams of Henry George.
Do you say there is no danger of this kind of pro-
pagandism 2 Remember first that the intelligent
teacher holds the power.  Remember nest that
as society refuses to recognize his influence and his
just social position, and financially as well as con-
ventionally keeps him down to a level with the
dangerous classes, it strengthens his sympathies
with them, and hisinterests as well as his ambition
may drive him into association with the ranks
which constitute Communism and Socialism. I ask
my fellow teachers to pardon me impugning their
integrity or their good sense. I belicve they have
shown themselves as thoughtful and as honorable
as any other class. I believe there is no necessity
to have special clauses in acts of parliament to pre-
vent them sowing the sceds of Communism
any more than there is to have such clauses to
bind them more than any other class to observe
laws of morality and chastity. But it is natural
that they should sympathise with the class
amongst whom and for whom they labor, and I
have no doubt when the public good is concerned
they will throw the weight of their influence on the
side of justice.

Thus it is clear that every doctrine, the most
violent and destructive to social order, or to the
well-being and liberty of the nation, or to the
spiritual interests and peace of man, could be
quictly and sccretly promulgated by the skill of a
zealous apostle of suchdoctrines, andagainst all this
peril mere negations and inspectoral supervision
would be of no avail.

But there is a remedy.  Granted the peril, the
power for evil in the hands of the indifferent or
unprincipled teacher zealous to advance his own
opinions, and skilful in concealing them, and then
you grant the possibilitics of the remedy. Infidel-
ity, Nihilism, Communism, Socialism, vice and
crime are charged to the school. The school
teacher is able in defiance of the Church and the
State to wicld a power for evil. Then you admit
the existence of an abased or a neglected power.
There s a personal influencewielded, and coercion
has failed to direct it. That is the accusation,
and herein lies the remedy.

The remedy I suggest thenis—AN APFROPRIATE
ESTIMATE OF THE OFFICE. If sach a power be
wielded by the school teacher, as the attacks upon
the school system suggest, then there is no puwer
fur evil greater than that exercised by the school
teacher, and if that power be exercised righteously
there is no power for good greater than that power.
The two great powers now that direct, and guide,
and protect the interests of virtue and religion are
the pulpit and the press; and the power that
baflles and frustrates the efforts for good has been
pronounced to be the school. I utterly deny the
libellous attacks on the moral and religious uses of
the school, I pronounce them to be utterly un-
foundedand false. The intcllectual demands of
the schoul programme all over this continent 1ax
the ume and cnergics of teacher and pupil so as to
subordinate and narrow the claims of moral and
religious culture.  But there is no cvidence that
the teachers have abased or neglected the power
intrusted to them, no cvidence that they have
ncglected to impress the truths of the Bible upon
the pupils, as the safest guides for life and duty,

and in most instances with such reverence, deco-
rum and earnestoess as could only heaccomplished
by men and women inspired by a profound sense
of responsibility, and by an abiding faith in the
necessity for this high duty.

But what I desire to impress on this audience is
that whatever value may be attached to the ser-
vices of the clergyman in the schoolroom, the
moral and religious agencies can only be applied
with advantage and permanent good by the school
teacher taking the foremost rank in the school-
room, acting not as the subordinate of the clergy-
man, but as co-worker with him in his special
department.  The teacher is not with the pupils
for an hour or two in the week, as is the Sunday
school teacher, and, as under the new arrange-
ments, the clergyman will be. The pupils are
under the influence of the day school teacher from
twenty-five to thirty hours a weck for several
years during the most impressible and susceptible
period of life: and as this influence must oper-
ate lastingly for good or evil over the character
and destinies of the pupils, they can and will be
exercised in the right direction by that teacher
only when public opinion shall attach to his
duties, his responsibilities, the honor and the
respect which it attaches to similar duties in any
other sphere. I may be asked in what form shall
this honor and respect be shown? Itis impossible
to suggest details. The honor shown by a com-
munity to those whom it favors is not merely a
material one—it isa publicopinion which surrounds
the person and the office with public approbation
and esteem, and gives to both a rank and power in
society. You see it manifested in the courtesy
shown to the recognized professions of arms, of
law, of medicine, of divinity, not only when coun-
sel is sought from the knowledge and experience
of these classes; but at all times this recognition
of power and public usefulness is freely accorded ;
and as a consequence, sustains in the members of
cach profession an adequate sense of responsibil-
ities and cvokes a corresponding greatness of
action,

Onc way of suggesting the necessity of right
methods is by showing the effects of their absence,
It has been announced that certain selections of
Scripture have been prepared for use in the schools
of the Province. These selections, if I am correct,
have been made by a member of a profession
which has the least experience of the necessities ot
school education, and probably the least sym-
pathy with its difficultics and demands. It is true
that the selections have been submitted to clergy-
men of the leading denominations—which suggests
the possibility of injustice to the subordinate ones
which have the misfortunc to be in the minority—
and have their approval. Now, here is manifested
the common mistake—an utter indiffercnce to the
expericnce of the teacher—and to his power—
always admitted when it is convenient to attack the
school system—but disregarded whenthe contest for
control has been successful.  The clergyman isno
doubt the most familiar with the resources of
Holy Scripture, but the school teacher, and the
inspector who has been a school teacher, ought to
be the most familiar with the moral characteristics
and nceds of the pupils; and if the rare occurrence
of a lawyer being distinguished for biblical know-
ledge justified the preference of one of that pro-
fession to make scriptural sclections for permanent
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use in the schools of the Province, surely there
must be as strong reasons for associating members
of the teaching profession to co-operate with clergy-
men in examining the fitness of such selections.
The instructions issued for the guidance of teach
ers in the use of these selections suggest the great
end of public school cducation—the preparation
for the duties of life. It is that which attaches
such solemn obligations and responsibilities to the
oflice of the teacher.  But society must recognize
by its sympathy with the worker its estimate of the
work. The church, the Sunday school, and al)
the platforms for moral and social reform, adwit
that their cfforts must fail unless they have
the alliance of the school. Let them practi-
cally admit this. Temperance reformers, for
example, nvoke the alliance of clergymen, of
the press, of the other professtons, and of the
moneyed classes.  This isa wise policy, as well as
an element of strength 5 for it is a social recogni-
tion of power exercised by each of these classes,
gratifying to the sclf-esteem of them who are in-
voked, and always attended with the best results,
This, with rare exceptions, is never accorded to
the school teachers.  They are “*instructed,” they
are admonished and lectured 3 and sometimes,
with the ignorance and insolence which mark
minds that can only estimate prnciple and high
consciousness of duty by their market value, they
are warned and threatened, but they are not, us
the other classes are, courteously, respectfully, but
withal carnestly, as the noblest function of their
office, invited to co.operate with associations for
human improvement, On the platforms for any
great movement for the good of society, you see
and hear clergymen, lawyers, physicians, and
tepresentatives of wealth, but you never see nor
hear representatives of the schoolhouse, For many
years the temperance agitation has been moving
society, and tune after tme its apostles have ap-
pealed foraid to the classes 1 have named 3 but until
very recently the aid of the school teachers as a dis-
tinct class has not been invoked. Can you not
sec how this disrepard of our ofiice Ly great
representauve bodies blinds us 1o our moral power,
and encourages indifference to the great moral
questions of the times, just as surely as the appeals
to the other classes arouse and sustam mterest in
them?  Women have worked bravely for the sup-
pression of intemperance, and of vices which bring
shame and suffering upon their sea, and they have
invoked the aid of clergymen and medical men,
because they have expencnces and influences of
practical value. One would think the women
teachers of the land, whuse education shoutd give
them aclam to associate with the lughest, and
whose experience and antluence with the young of
their own sex would give them the first udle to
sit in council with women, would be mvited to
join with their sisters n the great work of moral
reforms for the protection and salvation of women.
This social recognition of their power would
awaken the indifferent, and strengthen in all
teachers the moral importance of their duties 3 but
the greater lesson would follow from the know-
ledge and experiencewhich the revelations of sin and
sorrow would open to them, and the relation of their
daily duties to the highest interests of mankind,
If burglars and midmight assassins have been edu-
cated in the public schools, who more fitting than

teachers to sit at meetings for the suppression of
crime, or of prisoners’ aid associations ?  There re-
ports are read and experiences recited which show
the causes of crime, and abound in suggestions for
refurms and motives for effort, which, if commenced
in the schioolroom and not in the prison-house,
would become a mighty element in the prevention
of erime, and would again react upon the teacher by
inspiring him with the moral grandeur of his office.

But the conditions must be fulfilicd by the com-
munity. ‘The people in wwhose service the teachers
are laboring must cvoke and encourage this high
sentiment of duty by its. just appreciation of the
office. Every effort is made by the church to sur-
round the office of the clergyman with importance
and authority.  The impressiveness of his ex-
hortations owes its force not only to the fact that
he claims to be the ambassador of Hleaven, but
that his instruction has the authority of public
opinion and his cflice that of public respect  The
respect paid to the office reacts on the man, and
sustains in him a sense of his responsibility and his
power,  Apply the principle to the office of the
school tcacher.  Surround it with similar in-
fluences, expect as much from it, and attach the
same honor to the results ; impress upon parents,
and let parents impress upon their children, that
when the teacher uses his personal influence and
gives his lessons for the moral and religious im-
provement of the pupil, he is then the servant and
ambassador of God as much as the clergyman in
the church. Religious parents are careful to im-
press respect for the clergyman upon the nunds of
therr children, because they know that will give
authority to his counsels.  In an equal degree aud
for the same rcasons they should tramn thewr chil.
dren to respect the authority and counsels of the
school teacher. If they fai/ in this duty, if they
allow the pupils to speak scoffingly or disrespect-
fully of him or her who, when giving lessons of
duty to their offspring, is the veritable voice of God
to them, the sustruction will fail, and as an inevi-
table and just consequence the wrong will recoil
upon the parents and the community.

There is no work of progress, ot bLenevolence,
for the amelioration of suffering, or for the sup-
pression of vice and crime, and for establishing
that kingdom of God upun carth for which we
daily pray, with which the teachers of the schools
could not co-operate. Fling away the narrow
view that the object of the day school is merely to
impart sccular knowledge. Grant aits moral and
rehigious capabilities, let teachers be inspired with
the high principle that the welfare of the State,
the temporal and spiritual welfare of the nation,
the progress of the wozld to a higher and a nobler
civitization, depend upon them as much as upon
any class in the community, and we shall exalt
our profession, and aid and ha-ten the accomplish-

ment of all high and holy enterprises for the good
of mankind. Let us act, then, in the spirit of this
faith. Let us not wait until we are invited, or
patronized, or driven, Social and political re-
formers tell us thete is no possibility of advance-
ment to higher conditions of lile, no safety for
liberty and social order unless we do act with
them. The world can no more do without
the schoolhouse than it can without government,
without the press, without the church,
Christendom is trembling under the skilful
attacks of scepticism, \We can lay the foundations
of faith, on which such defences shall be laid
that no fascinations of vice on the one hand, and

no assaults of reasoning hostile to Christian hope
on the other, shall imperil the souls committed to
our charge. Our work is higher than that of
theology. It is moral and religious training. We
are forbidden to encroach on the demesnes of
controversial doctrives. That is the province of the
theologian,  Our ground is so broad and so rich
In its charities, and its sympathies so free and so
high that Ignatius Loyola with his divine ardor,
and Pascal with his apostolic simplicity, and
John Wesley with his passionate love for souls,
and all the glorious company of human benefac
tors of cvery faith, might meet in blessed brother-
hood upon this platform, and werk in harmony
together for the good of man and the honor of
God. I believe the fraternization of Christianity
must begin on the floor of the schoothouse. It is
the weakness and the reproach of Protestantism
that it is broken up into so many sects, cach
wrapped up in some favorite and often unimport-
ant dogma.  But the schoolroom unites them and
is able to give them the faith of Christianity with.
out its animosities. At any rate, that is the
privilege of the school teacher. By the right
exercise of our power we can initiate reforms
beyond the reach of the church. The grandest
qualities of Christianity are those in which all
men agree—its lofty morality, its divine charity,
iis.heroic self-sacrifice, its devotion to the best
ifterests of man, can be planted and cultivated
within the four walls of the humblest log house
embosomed in the wild woods as well as in the
costliest cathedral raised in the richest metropolis
of Christendom. Hostility to revealed religion
and to the Bible is widely spreading amongst the
masses of the people of preat cities—growing in
power because growing in the knowledge of their
power. I believe that nothing is wanted under
rational instruction more than a better knowledge
of the Bible.  In all the range of infidel literature
these is nothing to compare with it in expressions
of sympathy for the po i, the suffering, and the op-
pressed, or with the denunciations of the just ruler
of the universe against sclfishness, against the greed
for wealth, against thecruelty of despotism. 1f there
is nothing in its pages to justify the madness of
Lommunisim or the crimes of Nihilismy, there is in
them nothing to sanction the deeper crimes of
imperial despotism. God sent Moses to rebuke
the tyrant, Pharaoh, and to destroy his servile
hosts that the oppressed people might be frec.
When Christ commanded the rich man to sell and
give to the poor, He preached a doctrine of Com-
munism, and rebuked the miilionaires of every
land and aze; and when e pictured the selfish
Dives tortured with the agonics of hell, and exalt-
ed the despised beggar loathsome with his sores,
into the heavenly company of the angels, He
proclaimed His everlasting hatred of that wealth-
power which show no consideration nor sense of
obligation to the suffering poor,and His everlasting
sympathy with soirow and sickness and poverty.
This is the text-book for morality and religion
10 be used in Protestant schools.” Its charities
and sympathies are wide and deep as the benevo-
lence and beneficence of God.  They must not be
closed to us, Ifsociety is slow to recognize our
moral power in the schoolroom, let us not wait
for its patronage or its smiles. The world’s best
workers, its reformers in all ages have been ahead
of their time and of public opinion, They have
battled against prejudice and traditions and the
opinion of the hour, until they have conquered,
and made their opinion the public opinion of all
time. Let this be our faith, that a boundless
power for good or for evil lies with all eamnest.
workers ; it is not the privilege of classes; it is
not sanctified by buildings, and whatever tradition-
al reverence or sanctity may surround other
institutions, no office is more blessed nor endowed
with higher pawer to advance the work of human
progress nor accomplish the great mission of
Christianity than that of the schoo! teacher.
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Complete Works., Collected and Edited by .

R. L. Ellis, M.A., J. Spedding, M.A,, and
D. D. Heath. 7 vuls, 8vo. 73s. 6d.

The Essays; with Annotations, By Richard
WuatLey, D.D., sometime Archbishop of
Dublin. 8vo. 10s. 6d.

The Essays; with Intcoduction, Notes and
Index. ByE.A.Asnort, D.D. 2 vols, fcp.
8vo, 6s.

The Essays; the Text and Index only, as
edited by E. A. Arsorr, D.D., without
Introduction and Notes. t vol, fcp. 8vo.

2s. 6d.
Bngézhot {(Walter).— Biographical Studies.
vo, 125,
Bain (Alexander, LL.D.)
Practical Essays. Croun 8vo. 4s. Gd.

Logic, Deductive and Inductive. Parr I
Deduction, gs. ParT 11, /nduction. 6+, 6d.
A Hé%her English Grammar. Fcp. Svo.

2s. 6d.

A Companion to the Higher English Gram-
mar ; Examples and Discussions of Important
Principles and Usages, intended as a Help to
the thorough Mastery of Enghsh. Crown 8vo.

3s. 6d. .
English Composition and Rhetoric. Crown
vO. 4S.
Beaconsfield (The Earl of, KG.)

Novelsand Tales. The Cabinet Edition. 11°
vols, Crown 8 vo. Each Gs.
Endymion, Lothair, Coningsby, Sybil,

Tancred, Venetia. Henrietta Temple, Con-

tarini Fleming, Etc., Alroy, Ixion, Etc.,

‘The Youag Duke, Etc., Vivian Grey, Etc.

Novels and Tales. The Hughenden Edition.
With 2 Portraits and 11 Vignettes. 11 vols.
Crown 8vo. 42s.

‘Novels and Tales, Modern Novelist’s Library
Edition, complete in 11 vols, Crown 8vo.
Boards, 22s., or Cloth 27s. 6d.

Becker (Professor).—Gallus; or, Roman Scenes
in the Time of Augustus. Post 8va 75, 6d.

Charicles ; or, Illustrations of the Private Life
of the Ancient Greeks. 7s. 6d.

Bourne(J.)—Handbook of the Steam Engine ;
a Key to the Author’s Catechism of the Stcam
Engine. With 67 woodcuts. Fcp. 8vo. 9s.

Brassey (Lady).

A Voyage inthe * Sunbeam,” our Home on
the Ocean for 11 Months. With Map and
65 Wood Engravings. Library Edition, Svo.
21s. 3 Cabinet Edition, crown 8vo, 7+ 6d. ;
School Edition, fcp. 2s. ; Popular Edition,

4to. 6d.

Gates (W. L. R.)—A Dictionary of Geaneral
Biography. Fourth Edition, with Supple-
ment brought down to cud of 1884. 8vo. 28s.

Colenso l()'I‘he Right Rev. J. W., late Bishop of
Aatal).

Arithmetic designed for the Use of Schools;
to which is added a Chapter on Decimal
Coinage.  Revised Edition, with Notes and
Examination Papers. 12mo. 4s. 6d. Key,
by HUNIER, §s.

Elements of Algebra. Part L. contains the
simpler Parts of the Science, forming the whole
course required for the attainment of an ordi-
nary B.A. Degree, 12mo.  g¢s. 6d.  KEv, ss.

Elements of Algebra. Part II. With an
Appendix of more difficult Miscellancous

Examples and Equation Papers.  12mo.  6s.
EY, §s.

Cox (Rev. Sir G.W, Bart, M.A.)

A General History of Greece ; frum the Ear-
licst Period to the Death of Alexander the
Great 3 with a Sketch of the Subsequent 1hs-
tory to the Present Time. With 11 Maps and
Plans. Crown 8vo. s, 6d.

Epochs of Ancient History. [dited by the
Rev. Sir G. . Cox, Bart,, M.A., and C.
Sankey, M.A.

Beesly’s Gracchi, Marius and Sulla.  2s. Gd.

Capes's Age of the Antonines. 2s. Gd.

Early Roman Empire.  2s. 6d.

Cox’s Athenian Empire.  2s. 6

Greeks and Persians.  2s, 6.

Curteis's Macedonian Empire.  2s. 6d.

Ihne's Rome, toits Capture by the Gauls. 2s. 6d.

Meiivale's Roman Triumvirates.  2s. 61,

Snnkey'sSp:\rmnand ThebanSupermcies. 25.6d

Smith’s Rume and Cartiaze. 2s. 6.

Epochs of Modern History. Edued by C.
Colbeck, M.A.

Church’s Beginning of the Middle Ages. 2s, 6d.

Cox's Crusades,  2s. 6.

Creighton's Age of Elizabeth, 2s. 6d.

Gardner's Lancaster and York. 2s. 6.

Gardiner’s Puritan Revolution, 2s. 6d.

~——— Thiny Years' War, 2s, 6d.

—— ~— (Mrs.) French Revolution,  2s. 64.

Hale's Fall of the Stuarts.  2s. 6d.

Johnson’s Normans in Europe. 2s. Gd.

Loagman's Frederick the Great.  2s. 6.

Ludlow’s War of American Independence. 25.6.1

M’Carthy’s Epoch of Reform, 1830 1850.  2s. 6,

Morris's Age of Anne. 25, 6d.

Seebohm’s Protestant Revolution,  2s. 6d.

Stubbs’ Early Plantagenets.  2s. 6d.

Warburton's Edward 111, 2s, 6d.

Farrar.—Language and Languages. A Re-
vised Edition of * Chapters on Language and
Families of Speech.” Crown 8vo. 6s.

A Brief Greek Syatax and Hints on Greek
Accidence; with some Reference to Com-
parative Philology, and with Illustrations
from various Modern Languages. 12mo.

4s. 6d.

Freeman (E. A.,, D.C.L.)—The Historical
Geography of Europe. With 65 Maps.
2 vols. 8vo. 3Is. 6d.

Froude (James A., M.A.)—The History of
England, from the Fail of Wolsey to the
Defeat of the Spanish Armada. Cabinet
Edition. 12vols. Crown 8vo, 72s,

Popular Edition. 12 vols, Crown 8vo. 42s.

Short Studies on Greek Subjects. 4 vols.
Crown 8vo. 24-.

The English in freland in the Eighteenth

Century. 3vols. Crown 8vo. 1§s.
Ganot (Professor) Translated by E. Atkin-
son, Ph,D.,F.C.S.

Elementary Treatise on Physics, for the use
of Colleges and Schools. With 5 Coloured
Plates and 898 Woadcuts. Large cr. 8vo. 15s.

Naturz1 Philosophy for General Readers
and Young Persons. With 2 Plates and
471 Woodcuts, Crown 8vo. 7s. 6.

Gardiner (Samuel Rawson, LL.D.)

History of England. from the .A:cession of
James 1. to the Outbreak of the Civil War,
1603-1642. Cabinet Edition, thoroughly
Revised. 10 vols. Crown 8vo. 6s.

Gill (John).—Schoo! Education, Method, and
Maragenient (Introductory Text-Book to).
Adapted to the new Syllabus of the Educition
Department. Fcp. 8vo.  3s.

Systems of Education ; a History and Criti-
cism of the P'rinciples, Methods, Organisation,
and Moral Discipline advocated by eminent
Educationists. Fcp. 8vo. 2s. 6.

Halliwell-Phillipps (], O., F.R.S.)-Outlines
of the Life of Shakespeare. 8vo. 7s. 6d.

Hartwig (Dr. G,)—The Sea and' its L.iving

Wonders. 8vo. with many Itlustrations. 10s.6d.

The Subterranean World. With Maps and
Woodcuts, 8vo. 10s. 6d.

The Aerial World ; a Popular Account of the
Phenomena and Life of the Atmosphere,
Map, Plates, Woodcuts. 8vo.  tos. 6d.

Helmholtz (Professor).—Popular Lectures on
Scientific Subjects. Translated and edited
by Edmund Atkinson, Ph.D., F.C.S. With
a Preface by Professor Tyndall, F.R.S., and
68 Woodcuts. 2 vols. Crown 8vo. 13s. or
separately 7s. Gd. . .

Herschel (Sir J. F. W.,Bart., M.A.)—Outlines
of Astronomy. \Vith Platesand Diagrams.
Square Crown 8vo, 125,

Howitt (William).—Visits to Remarkable
Places, Old IHalls, Bautlefields, Scenes
illustrative of Striking Passages in English
History and Poetry. With 8o lllustrations
engraved on Wood, Crown 8vo,  7s. 6d.

Lecky (W. E. H.)-~History of England in
the 18th Century. 4 vols, $vo. 1700-1784. 72s.

Lewes (George Henry).—The History of
l?bilosophy, from Thales to Comte, 2 vols.

8vo, 32s.

Lubbock (Sir J., Bart.,, M.P., F.R.S.) The
Origin of Cvilisation and the Primitive Con-
dition of Man, 8vo. Woodcuts. 18s.

Macaulay (Lord).—History of England from
the Accession of James the Secondt :

Student’s Editon, 2 vols. crown 8vo.  12s.
People’s Edition, 4 vols. crown 8vo.  16s.

Cabinet Edition, © vols. post 8vo. 48s.
Library Editica, § vols. 8vo. 8cs.
Critical and Historical Essays, with Lays
of Ancient Rome, in 1 vol.:
Authorised Edition, crown 8vo. 2s. 6d. ; or
gilt edges 3s. 6d.
YPopuiar Edition, ctown 8vo.

Critical and Historical Essays ¢
Student’s Edition, 1 vol. crown 8vo. 6s.
People's Edition, 2 vols. crown 8vo. 8s.
Cabinet Edition, 4 vols. post Bvo. 24s.
Library I.dition, 3 vots. 8vo. 36s.

Selections from the Writings of Lord Mac-

aulay. Ldited with Occasional Notes, by the
Right Hon. G. O. ‘I'rREVELYAN, M.P. Crown
8vo. O0s.

Miscellan.ous Writings and Speeches :
Student’s Edition, in 1 vol. crown 8vo. 6s.
Cabinet Edition, including Indian Denal
Code, Lays of Ancient Rome, and Miscel-
lancous Poems, 4 vols. FOSl 8vo. 24s.

The Complete Works ot Lord Macaulay.

Edited by his Sister LADY TREVELYAN:
Library Editivn, with Portrait. 8 vols.
demy 8vo. 105s.
Calinet Edition. 16 vols. post 8§ vo. 96s.

The Life and Letters of Lord Macaulay.

Bythe Right Hon, G, O. TREVELYAN, M.P.:
Popular Edition, 1 vol. crown 8vo. 6s.
Cabinet Edition, 2 vals. post 8vo, 12s,
Library Edition, 2 vols, 8vo. Portrait. 36s.

Mahaffy, (J. P., M A.)—A History of Classi-
cal Greek Literature. Crown 8vo, Vol I.
Poets, 7s. 61. Vol. I1. Prose Writers. 75, 6d.
May (Sir Thomas Erskine, K.C.B.)

The Constitutional History of England

since the Accession George 111, 1760—1870.

3 vols. crown 8vo. 18s.

Democracy in Europe; a History. 2 vols.

8vo. 32s. ’

Meriv:'alf {The Very Rev. Charles, D.D.) Dean
of Ely.

Histor; of the Romans under the Empire.

8 vols. post Svo. 48s. .

The Fall of the Roman Republic: a short
History of the Last Centuty of the Com-

monwealth, 12mo. 7s. 6d.

General History of Rome from B.C. 753 fo

A.D. 476. Crown 8vo. 7s. 6d.

Mill (John Stuart). )

Principles of Political Economy. Library

2s. 6d.

LONDON: LONGMANS, GREEIN & CO.
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MESSRS. LONGMANS, GREEN & C)S LIST OF BOOKS.

Recommended by the Education Department for High School and Mechanics’ Institute Libraries.

Edition. 2 vols. 8vo., 3os. Deople’s Edition,
1 vol. crown 8vo., 5s.

A Systemof Logic, Ratiocinativeand Inductive.
2 vols, 8vo, 2§s,

On Liberty. Crown 8vo. 1s. 4d

On Representative Government. Cr. 8vo. 2s.

Autobiography. 8vo. 7s. 6.

Essays on some Unsettled Questions of
Political Economy. Svo. 6s. Gd.,

Utilitaviznism, 8vo. ss,

The Subjection of Women. Crown 8vo. Gd.

Examination of Sir William Hamilton's
Philosophy. 8vo. 16«

Dissertations and Discussions. 4 vols. Svo,

46s. Gd.

Nature, the Utility of Religion and Atheism.
Three Essays. 7vo. §-.

Miller (W. Allen, M.C., LL.D.)

The Elements of Chemistry, Thcoretical and
Practical.  Re-edited, with Additions, by H.
Mactron, F.C.8, 3 vols. Svo.

Parr I Chemical Physics, 165,

Parr IL Inorganic Chemistry., 24s.

Parr 111 Organic Chemistry.  3ts. 6.

Muller (Prof F. Max).

Biographical Essays. Crown 810, 7s.6d.

Selected Essays on Language, Mythology
and Religion. 2 vols. crown 8vo. 165

Lectures on the Science of Language. 2
vols. crown 8vo, 16s.

India: What Can it Teach Us? A Course
of Lectures delivered before the University of
Cambridge. 8vo. 12s. 6d.

Hibbert Lectures on the Origin and Growth
of Religion, as illustrated by the Religions of
India. Crown 8vo. 7s. 64,

Introduction to the Science of Religion:
Four Lectures delivered at the Royal Institu-
tion ; with Notes and Illustrations on Vedie
Literature, Polynesian Mythology, the Sacced
Books of the East, ¢tc. Crown 8vo. 7s. 6d.

Payne (late Joseph). —Lectures on the Science
and Art of Education, with other Lectures
and Essays. 8vo. 10s.

Proctor (R. A.)—The Sun ; Ruler, Light, Fire,
and Life of the Planctary System. With Pl tes
and Woodeuts, Crown Svo, 14s.

Other Worlds than Ours; The Plurality of
Worlds Studied under the Light of Recent
Scientific Researches.  With 14 Hlustrations,
Crown 8vo. 10s. 6.

The Moon ; her Motion, Aspects, Scenery,
and Physical Condition.  With Plates, Charts,
Woodcuts, and Lunar Photographs. Crown
Svo. 105, Gd.

Rannie (David W.)—Historical Outline of t*2
English Coastitution. Fcp. 8vo. 2. 61

Rawlinson (G., M.A.)-The Seventh Great
Oriental Monarchy; or, a listory of the
Sawsanians,  With Map and 95 [liustrations.
8vo, 28s.

Reynolds (J. Emerson, M.D., F.R.S.)—Ex-
perimental Chemistry for Junior Students.
Fep. 8vo. with numerous Woadcuts, Pakrt 1.
Introductory, 1s. 6. ; PART 11, Non-Metals,
2s, 6d.; Paryt 1. Metals, 3s. 6d.

Roget (Peter M., M. .)-~Theasaurus of
English Words and Phrases, classified and
arranged $0 as to facilitate the Expression of
Idcas, and assist in Literary Composition.
Crown 8vo. 10s. td:

Simcox (G. A.,, M.A.)—-A History of Latin
Literature. 2 vols, Svo. 3a2s,

Sully {James, M.A.)—Outlines of Psychology,
with Special Reference to the Theory of Edu-
cation. 8vo. 12.. 6d.

Text-Books of TGcience: a Scrics of Elemen-
tary Works on Science, adapted for the use of
Students in Public and Science Schools. Fep,
8vo,, fully illustrated with Woodcuts,

Abney's Photograpy, 3s. 6d.
Anderson’s Strength of Materials, 3s. 6.4
Armstrong'’s Organic Chemistry, 3s. 61,

Ball's Elements of Astronomy, 6s.

Barry's Railway Appliances, 3s. 6d.

Baderman’s Systematic Minwtalogy, s,

Descriptive Mineralogy, 6s.
Bloxam and Huntington's Metals, §s.
Glazebrook's Physical Optics, 6s,

Glazebrook and Shaw’s Practical Physics, 6s.

Gore'’s Electro-Metallurgy, 6s.

Griffin’s Algebra and Trigonometry, 3s. 6d.

Jenkin’s Electricity and  Magnctism, 3s. 6.

Maxwell's Theory of Heat, 3s 6.1,

Merry field’s Technical Arithmetic, 35 6d.

Miiler's Inorganic Chemistry, 3s. 6d

Precce and Sivewright's Telegraphy, ss.

Rutley's Petrology, or Study of Rocks, 4s. 6d.

Shelley's Workshop Appliances, 4s. 6.

'l‘hmgé's Structuial and Physiological Botany,

S,

Thorpe's Quantitative Analysis, 4s. 6.

Tharpeand Muir’s Qualitative Analysis, 3s.6d.

Tilden’s Chemical Philosophy, 3s. 6d.  With
Answers to Problems, gs. 6.

Unwin’s Machine Design, 6s,

Watson's Plane and Solid Geometry, 3s. 6d.

Thomson (W., D.D:, Archbishop of York),—An
Outline of the Necessary Laws of
Thought ; a Treatise on Pure and Applied
Logic. Crown Svo, s,

Trollope (Anthony).

Barchester Towers. Crown 8ve, 23,

The Warden. Crown 8vo, 2s.

Tyndall (John, F.R.S.)

Fraégments of Science,
16s.

Heat a Mode of Motion. Crown 8vo

Sound. With 204 Woodcuts
10s. 6d.

Essays on the Floating-Matter of the Air,
in retation to Putrefaction and Infection, With
21 Woodciis. Crown 8vo,  7s. 6d.

Lectures on Light, delivered in America in
1872 and 1873. With Portrait, Plate and
Diagrams.  Crown Svo.  7s. 6d.

Virgil.

Publi Vergili Maronis Bucolica, Georgica,
Zneis; the Works of Viren, Latin Text,
with English Commentary and Indev. By B.
H. Kexxeby, DD, Crown 8vo. 10s. 6.

The Zuneid of Virgil. Translated into Enp-
lish Verse. By J. Cosxisaron, M., A.
Crow.a 8vo.  9s.

Wellington (The Duke of).—Life of, By the
Rev. G. R, GLEw, M.A,  Crown Svo. Por-
trait, 65,

Whately (R., D.D.)

Elements of Logic. Crown 8vo., 4s. 6d.
Elements of Rhetoric. Crown 8vo, 4s. 64d.
White (J. T., D.D.) and Riddle (J. J. E., M.
A.)—-A Latin-English Dictionary. Found-
ed on the larger Dictivnary of Freund. Royal

8vo. z1s.

White (Rev. J. T., D.D.)

A Concise Latin-English Dictionary, for the
use of Advanced Scholars and University
Students.  Royal 8vo,  12s.

The Junior Students’ Complete Latin-Eng-
lish and English-Latin Dictionary. Square
12mo. _§s.

The Junior Students’ Latin-English Dic-
tionary. Square 12mo.  3s.

The Junior Students’ English-Latin Dic-
tionary. Square 12mo. 3s.

‘White's Grammar-School Texts. With Eng-
lish Vocabularies. Edited by Jeun T, Wnnig,

D.D., Oxon, 18mo.

Greek Texts.

“Esop (Fables) and Palephatus (LIyths), 1s.

Homer, Book I. of the lliad, 1s,

Homer, Book I. of the Odyssey, 1s.

Lucian, Select Dialogues, 1s.

Xenophon, Books I., IIIL, IV., V, and VI.
of the Anabasis, each 1s. 6d.

Xenophon, Book II. of the Anabasis, 1s.

2 vols. crown 8vo.

125,
Crown 8vo.

Xenophon, Book VII. of the Anabasis, 2s.

Xcenophon's Anabasis, Book I. Text only, 3d.

St. Matthes's and St. Luke's Gospels, each
2s. 6d,

St. Mark's and St Jobn'’s Gospels, c¢ach

1s. 6d.

St. Paul's Ipistle to the Romans, 1s. 6d.
The Acts olJ the Apostles, 2s. 6.

Latin Texts. —Casar, Gallic Wae, Books I, 11,
V. and VL., each, Is.
Ciusar’s Gallic War, Book I T'est only, 3d.
Casar, Gallic War, Books Itl, and IV.,

. each gd.
Cuwsar, Gallic War, Book VII. 1s. 6.
Cicero, Cato Major (Old Age), 1s. Gd.
Cicero, Laclius (Friendship), 18, 6d,
EmnI)[I)ius, Roman {listory, Books I. and
o IS,
Butropius, Roman History, IIL and IV, 1s
Horace, Odes, Books I. I1. and IV, each, 1s.
Horace, Odes, Book II1., 1<, 6d.
Horace, Epodes, and Carmee Siveulare, fs.
Nepos, Miltiades, Cimon, Pausanias, Aris-
des, 9d.
Ovid, Sclections
Fasti, 1s,

Ovid, Select Myths from the Metamorphoses,

from the Epistles and

od.
Phadrus, Sclect Easy Fables, 9d.
Phadrus, Fables, Books I. and 1L, 1s
Sallust, Bellum Catilinarium, 1s. 6d.
Virgil, Gcorgics, Book IV., 1s.
Virgil, sLneid, Books I. to VI., each 1s.
Virgil, /Eneid, Books VIII. X. and XI.,
each 1s. 6d.
Virgil's ;n=id, Book I. Text only, 3d.

Whyte-Melville (G. J.)--Digby Grand, Gen-
eral Bounce. Kate Coventry. The Gladi-
ators. Good for Nothing. Holmby House.
The Interpreter. Queen's Maries. ach,
sewed, Is.: cloth, 1s. 6d.

Williamson Benjamin, (M.A.,F.R.S.)

An Elementary Treatise on the Integral
Calculus; containing Applications to Plain
Curves and  Surfaces; with numerous ex-
amples, Crown 8vo. 10s 6d.

An Elemeatary Treatise on the Differeatial
Calculus ; containing the Theory of Plain
Curvgsl, with numerous examples. Crown 8vo.
10s. 6d.

Winter (S. H., F.R.A.S.)—Mathematical Ex-
ercises, Comprising numerous Examples in
Pure Mathematics, Stuics, Dynamics, and
Hydrostatics, taken  from  Military, Civil
Service, and other Examination Papers, with
Aunsw ts and References.  Post 8vo.  6s. 6s.

Witt (Prof. Head Master of the Alstadt Gym-
nasium, Kingsberg,  Translated from the
German by FRANCES YOUNGHUSBAND,)

Myths of Hellas; or, Greek Tales. Crown
Svo, 3s.6d.,

Wood (Rev J. G.)

Homes Without Hards ; a Description of the
Habitations of Animals, Abridged, from
* Homes without Hands," With Frontspiece
and 60 Woodcuts, Crown 8vo. 55. Popular
Edition, 4 to. 6d.

Zeller (Dr. E.)

History of Eclecticism in Greek Philosophy
"Translated by SARAH F. ALLEYNE. Crown
8vo. 10s. 6d.

The Stoics, Epicureans, and Sceptics.
Translated by the Rev. O. [, ReicuEL, M.A.

Socrates and the Socratic Schools  Trans-
lated by the Rev. O J. Reicnern, M.A.
Crown 8vo. 108. 6d.

Plato and the Older Academy. Translated
by S. FRANCES ALLEYNE and ALFRED
Goonwiy, B.A.  Crown 8vo. 10s.

The Pre-Socratic Schools; a History of
Greek Philosophy from the Earliest Period to
thetime of Socrates. Trans ated by SARAL
F. ALLEYNE. 2 vols, 30s.
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THE ONTARIO

nJTAL LIFE ASSURANGE G0,

HEAD OFFICE:

WATERLOO, ONT.

DOMINION DEPOSIT:

$100,000'!

THE ONLY PURELY MUTUAL LIFE COMPANY IN CANADA.
TOTAL NUMBER OF POLICIES IN FORCE, DEC. 31st, 1884, 6,086 !
COVERING ASSURANCE 14 THE AMOUNT OF $7,835,900.71!

The following shows the steady proe
gress Tur ONTAKLo Lir st has made from a
very small beginning, in 1€30, until it has
attained its presentree pcuablc dimension<:

Year.  Adssets. }ear. Ax“l:

1970 .... $6,216] 1877 . $110,209
187t oo 7,830 2728 ... 342,619
1672 vou 22,2461 1879 ... 177,897
1873 ... 33,342 1830 ... 227,424
1824 osee 33721} 1881 .o 339.999
1876 «o.. 63,68t ] 1882 .... 427,429
1876 .... 81.205) 1883 .... §33.708

And for 1884, $652,661.76!

THE ONTARIO Lll
1554 among Canadian Companies,

! In addition to the rapid growth of fs
asscts there has been from year to year—

Member hip,
Premiun receipts,
Interes' receipts,
Assucance in force,
-Gross income,
New business,
Surplus and
Readily convertible
Cash Assets.

AGAINT

E did the Second Largest new Business in

1820 Policies having been issued,

granting assurance for $2,423,2001
ITS CASH INCOME AVERAGES fow $1,000 pailLy!

No Com,-m hasevar excelled ‘Tier ONe
Tario LiFi ¥ . e promptness with «hich
it pays its acaxh fusses?! ‘The Company
has no disputed or resisted claim on its
books !

Its <urplus divadends have always lieen

exceedingly liberal, thus tapidly reduaing
the COST of assurance.

Its moteo is ** The largest amount o( as-
surance for the least possible oulay 2*

T ONTAKIO is the People’s Company,
owned and controtled snl:ly by and wm the
intereds of the_plicv-holders. and stand<

hatle in the s of it< Lasis
and the cquitable relation<tup its inian

hxammc it popular plans and rates be.
e incuring your life elvewhere.

. NOW READY.

“The Battle cf Fish Creelg,”
““The Battle of Cut Knife Creek.”

We ‘have just . sued Two Magnificent Coloured Plates, Size,
each 20x26, printed in Five Colours.

These are correct delineations of the above famous Fights, having

. been compiled from Shetches by our own Artists, ard from the accounts

* of participatoss in the Actions,

They are companion pictures.to ** The
Capture of Batoche,” and are in every respect equal, if not superior to .

. that plate.

Do Al bears toits Cul Ll TIvE tnembentup, |

WE HA\rF AGENCIES IN EVERY l\ll'ORl’A\l RUSINESS CENTRE IN @

THE DOMINION! GIVE THE ONTA

YOUR PATRONAGE!

I E. BOWNAN,

President.

W, HENDRY,

RIO LIFE A SHARL OF
OIT WILL PAY YOU.

W. H. RIDDELL,

Manager. Secretary.

TEACH

Every Canadian shoukd possess a copy of these pictures, rcprcscntmg
the three famous Engagements of the late Rebeliior,

‘“The Battle of Fish Creek,”
“The Battle of Cut Knife Creek,”
“The Capture of Batoche.”

PRICE, - - - 30 CTS. BBACH,

For Sale by all Newsdealers, and by the Pallishers,

The Grip Printing and Publishing Co,,

26 and 28 Front Street West, Toroato.

7 AGENTS VVANT}:,D =3

The lrade Supplied Ly the TORONTO NEWS COMPANY, 42 Yon._:,e
Sireet, Toronto.

-t s ey

ERS!

Get your trustees to send Five Cents for a copy of. this Special

Number of the Educational Weekly.

excellent articles

Ask them to read carefully the

m it.

work of Education.

You will find it increase their interest in the

If you have no opportunity of speaking to them about it, send

Fifteen Cents with the names and addresses of your trustees, and we will

send them each a copy.

Address,

v

EDUCATIONAL YWEEKLY,

GRIP OFFICE, TORONTO.

&5 In corresponding with our Advertisers you will confer a favor

by mentioning the Educational Weekly.
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