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MINTTES

OF THE
TWENTY-SEVENTH ANNUAL CONVENTION

OF THE

ONTARIO TEACHERS" ASSOCIATION,

Held in the Public Hall of the Education Department, ZToronto, on Tues-
day, Wednesday and Thursday, August oth, 10th and r1th, 1887,

. —

TuespAy, Aug. gth, 1887.

The Convention met at 11.25 a.m,

The President, Mr. H. I. Strang, in the chair.

Mr. Fotheringham read a portion of Scripture, and led the Con-
vention in prayer.

On motion of Mr. R. W. Doan, seconded by Mr. A. McMurchy,
Mr. A. Campbell was appointed Minute Secretary. :

Moved by Mr. R. Alexander, seconded by Mr. F. C. Powell, That
as the Minutes of last Convention have been printed and distri-
buted, they be considered as read and adopted:— Carricd,

A communication from the Hon. the Minister of Education in

reference to the Report of the Committee on the President’s Ad-

dress, regarding the average attendance in the Schools of the
Province, was read by the Secretary. After a short discussion, it
was moved by Mr. A. Campbell, seconded by Mr. J. Munro, That
the communication from the Ministér of Education be referred to a
committee consisting of Mr. J. Dearness, Mr. R. Alexander, and
Mr. A. McMurchy, with instructions to report at the afternoon
session.— Carried

The Treasurer, Mr. W. J. Hendry presented his Annual Report.

Moved by Mr. Hendry, seconded by Mr. Doan, That the Treasurer’s
Report” be received and referred to an Auditing Committee to be
named by the President.— Carried.

The President appointed Mr. C. Barnes, Mr. F. C. Powell and
Mr. John Millar an Auditing Compafittee.
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Moved by Mr. J. Munro, seconded by Mr. Tilley, That the Con-
vention meet at 2 p.m., and adjourn at 5.30 p.m., megt again at 7.30
p-m. and adjourn at 10 p.m.— Carried. :

After the President announced the rooms appointed for the differ-

ent Sections, and the order of business, the Convention adjourned.

AFTERNOON SESSION,

The Convention assembled at 2.15 p.m.

Mr. H. I. Strang in the chair.

The Minutes of the forenoon session were read by the Secretary
and confirmed, on motion of Mr. Alexander, seconded by Mr.
McMurchy.

The President then briefly addressed the Convention, thanking
the members for the great honor conferred on him in electing him
President.

Prof. H. E. Holt of Boston was then introduced, and read a most
valuable paper on “Music Teaching in Public Schools,” followed by
illustrations of his theory by vocal music with class in attendance.

Moved by Mr. R. W. Doan, seconded by Mr. James Duncan,
that the thanks of the Association be tendered to Prof. Holt for his
valuable paper— Carried.

Moved by Mr. Kirk, seconded by Mr. Hume, that Mr. Tagg be

allowed to address the Convention. — Car? ed.
Mr. Tagg then addressed the Convenfion, pointing out what he

considered the superiority of the Tonic-sol-fa system.
The President then called on Mr. J. L. Hughes who read a
very able paper on “The proper Aims and Scope of a Public

School Edueation.”
The Convention then adjourned.

TuESDAY—EVENING SESSION.

The Convention assembled at 7.45 p.m.
The President in the chair.

The Minutes of the afternoon session were read by the Secretary,
and confirmed on motion of Mr. Knight, seconded by Mr. Duncan

Moved by Mr. S. McAllister, seconded by Mr. W. J. Osborne,
That the thanks of the Association be tendered to Mr. Hughes
for his able paper.—Carried.

The President, Mr. Strang then read the Annual Address.

The Secretary, being moved to the Chair, Mr. McAllister moved,
seconded by Mr. J. Millar, That a hearty vote of thanks be given to
the President for his excellent address.— Carried.

The President then introduced Dr. Ormiston of New York, who
delivered an able and eloquent lecture on “The Relations and Re-
wards of the Teacher.”
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MINUTES, 7

Moved by Dr, Kelly, seconded by Mr. Brebper, and eloquently
supparted by the Hon. the Minister of Education, Thata hearty
vote of thanks be tendered Dr. Ormiston for his very excellent
lecture.—Carricd.

The Convention then adjourned.

WEDNESDAY~-AFTERNOON SESSION.

The Convention was called to order at 2.15 p.m.

Mr. Brebner in the chair.

Mr. McQueen read a portion of Scripture and led the Convention
in prayer.

The Secretary then read the minutes of the last session, which
were confirmed.

REPORT oF AuDIT COMMITTEE.

We beg to report that we have examined the books of the Treasurer
of the Provincial T'eachers’ Association and compared them with the
vouchers and find the same correct.

CHARLES A. BARNES,
F. C. PoweLy, Auditors,
JouN MILLAR,

On motion the Report was received and adopted.

Mr. J. A. Wismer gave notice of the tollowing motion :—

Moved by J. A. Wismer, seconded by James Duncan, That in the
opinion of the members of the Ontario Teachers’ Association there
should bé one system only of teaching vocal music in the schools
of the Province.

The President then introduced Miss S. E. Hughes of St. Louis,
who gave a very interesting address on the “Kindergarten.” :
Moved by Mr. J. L. Hughes, seconded by Mr. Boyle, that the
thanks of the Association be tendered to Miss Hughes for her

valuable address.— Carried.

Mr. S. McAllister then read an able paperon “Improvement in
the training of our Teachers for their Professional Work.”

Moved by Mr. McIntosh, seconded by Mr. McMurchy, that the
thanks of the Association be tendered Mr. McAllister for his able
paper.—Carried.

The discussion which took place on the paper was taken part in
by Messrs. McIntosh, Tamblyn, Alexander, McKinnon, Embree,
Millar, Sanderson and Steele.

Moved by Mr. Embree, seconded by Mr. Scarlett, That in the
opinion of this Convention, no person should be a member of the
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County Board of Examiners who is not engaged either in teaching
or inspecting, or has not been so engaged within three years,—

Carried.

Moved by Mr. John Millar, seconded by Mr. Alexander, That in
the opinion of this Convention, the judgment of High School
Masters should in some legal manner be taken into consideration
regarding the moral character and fitness to become teachers of

those who have under them received their non-professional training.
—Carried.

The Committee to which the communication of the Hon. the
Minister of Education was referred beg to report as follows :—

That in the opinion of the Committee the information respecting
average attendance at the Public Schools asked for by this Associa-
tion last year is of such importance as to justify the appointment of
a committee to wait upon the Hon. the Minister of Education 4o set
forth respectfully the advisability of publishing such information in
his annual official reports.

Respectfully submitted
J. DEARNESS, Clatrman.

Moved by Mr. Doan, seconded by Mr Dearness, that the report
. be received and adopted.— Carried. ¥

Moved by Mr. R. W. Doan, seconded by Mr. R. Alexander, that ‘

the following gentlemen be and are hereby appointed a Committee
to collate the items in the Reports of delegates to this meeting :—
Messrs. Dearness, Telford, and Millar, and report at to-morrow
evening's meeting.— Carricd..

Mr. Alexander gave notice that he would move the following reso-
lution at the afternoon session to-morrow :—

That in the opinion of this Association the demand for such a
change in the school law as will make it obligatory on teachers to-
give religious instruction in Schools is unreasonable ; that it is expe-
dient to leave the whole question of Bible reading and religious in-
struction, as the law has left it for many years, to the public opinion
of each school district; and that until the clergy give the present
system a fair trial by generally availing themselves of the opportuni-
ties afforded them by the present law of giving religious instruction
to pupils in the Public Schools, any attempt on their part to agitate
for a change should be discountenanced by all who desire to see
our non-sectarian Educational system kept free from sectarian

controversy.

The Convention then adjourned.
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WEDNESDAY—EVENING SESSION.

The Convention was called to order at 7.45 p.m.

The President in the chair.

Minutes of former session were read and confirmed. .

Moved by Mr, Fotheringham, seconded by Mr. Barnes, That a
Committee consisting of Messrs. Alexander, Dearness, and Mc-
Murchy, be appointed to wait on the Hon. the Minister of Educa-
tion in regard to Average Attendarce as published in the Annual
Reports.—Carried.

The President then introduced the Rev’d Dr. Sutherland who
delivered an able and eloguent lecture on “The Rligious Element
in Education.”

Moved by Mr. Merchant, seconded by Mr. D. J. McKinnon, That
a hearty vote of thanks be given Dr. Sutherland for his very able
lecture.— Carried.

A short discussion then took place on the leading thoughts em-
braced in the lecture, which was taken partlin by Messrs. J. Millar,
Merchant, McKinnon, Powell, Barber, Fotheringham, and Dearness.

Mr. McKinnon gave notice that he would move to-morrow, That
the motion passed at the afternoon session respecting the disqualifi-
cation from acting on County Boards of Examiners of all teachers
who have retired from the active duties of the profession for three
years or more be rescinded.

The Convention then adjourned.

THURSDAY—AFTERNOON SESSION.

President Strang called the Convention to order at 2.15 p.m.

Inspector McKee read a portion of Scripture, and led the Con-
vention in prayer.

The Minutes of former session were read and confirmed.

The Board of Directors recommended the following gentlemen as
office bearers for the ensuing year :

President, - - - J. H. SmiTH, Ancaster,
Recording Secretary, - R. W. Doan, Toronto,
Gorresponding Secretary, - D. H. HunTER, Woodstock,
Treasurer;, - - - W. J. HENDRY, Mimico.

Moved by Mr. McIntosh, seconded by Mr. Duncan, That the re
commendation of the Board of Directors be adopted.— Carried.

The President then introduced the Rev'd E. A. Stafford, B.A.,
who gave an excellent address on “The Teaching Profession.”

A cordial vote of thanks was tendered the Rev'd Mr. Stafford on
motion of Mr. Powell, seconded by Mr. Chapman,
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The President gave a verbal report of an interview with the Hon.
the Minister of Education in regard to the time of holding the meet-
ing of the Provincial Association.

Moved by Mr. A. McMurchy, seconded by Mr. A. Millar, That
the next meeting of this Association be held at Easter, beginning at
2 p.m. on Monday, and continue Tuesday and Wednesday.—Zos?.

Moved in amendment by Mr. Duncan, seconded by Mr. C. Mc-
Pherson, that until the law is changed the Ontario Teachers’ Asso-
ciation be held during the summer holidays as heretofore.—Los?.

Moved in amendment to the amendment by Mr. J. Millar,
seconded by Mr. Dawson, That the next meeting of this Association
be held during the Christmas holidays.—Zos.

The Board of Directors beg to report that it has received a com-
munication from the Northumberland Teachers’ Association con-
taining the following Resolution :

Resolved, That the attention of the Executive Committee of the
Provincial Association be called to certain alleged errors and defects
in the new Public School History, with the request that they bring
the matter before the Minister of Education, with a view to the
revising of the work making it more suitable for our schools, and
that they respectfully refer it to this Association for its consider-
ation.

Moved by Mr. R. W. Doan, seconded by Mr. Duncan, That the
communication be received.—Carried.

Report of Committee on College of Preceptors.

Your Committee has heard from twenty-one Conventions since
the Association met last. Two Conventions express no opinion,
seven Conventions came to a conclusion adverse to the proposal,
and twelve Conventions are favorable to the formation of the
College of Preceptors.

It is known to your Committee that several Conventions post-
poned expressing an opinion on account of want of time to give due
consideration to this important matter. In the interest of this ques-
tion there has been earnest discussion during the year ; this is itself
a gain, and we add that the publishing of the list of members now
done for the first time is calculated to exert a beneficial influence on
the union of teachers. Your committee beg to recommend to the
special attention of the Association, the scheme for the College of
Preceptors, as agreed upon at the meeting of Professors, masters
and teachers, which was held in January last in the Canadian Insti-
tute building of this City, as containing the germ of the Constitution
for the College of Preceptors, That the Committee be continued
with power toadd to their numbers, and be instructed to mature the
scheme and report to next Convention.

Respectfully submitted,
¢ A. MACMURCHY,

Chairman, pro tem.
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Moved by Mr. MacMurchy, seconded by Mr. Fotheringham,
That the report of this Committee on College of Preceptors be
received and adopted.— Carried.

Moved in amendment by Mr. D. C. McHenry, seconded by Mr. J.
Duncan, That the Report of the Committee on College of Precep-
tors be received, and the Committee be discharged with the thanks
of the Association, for their efforts in thus collecting information for
the Association.—Zos?.

Moved by Mr. Fotheringham, seconded by Mr. McKinnon, That
the publication of fly-sheets containing the basis of constitution
adopted last Jany., for the proposed College of Preceptors be re-
ferred to the Executive Committee for such action as they deem
suitable.— Carried.

Moved by Mr. McAllister, seconded by Mr. Embree, That
Messrs. Fotheringham, McKinnon, McHenry, Powell, and the
mover and seconder be a Committee, to take into consideration the
professional training of teachers, and to report on the same at the
next annual meeting.— Carried.

Mr. Houston presented the following report of the Committee on
Spelling Reform :—

To the President and Members of the Ontario Teachers' Association.

GeNTLEMEN: Your Committee, appointed at the last meeting of
this Association * with instructions to ascertain and report what steps
have been taken by Governments, Universities, Colleges, Teachers’
Associations, and Learned Societies to secure the general introduc-
tion of a simpler and more phonetic system of spelling English words
than the one at present in use,”-have the honor to submit the follow-
ing report :

The information given about the history of the spelling reform
movement has been obtained directly by correspondence from
officers of the American Spelling Reform Association, of the
American Philological Association, and of the Philological Society
of England. The thanks of the Committee are especially due to
Mr. Melvil Dewey, the Librarian of Columbia College, New York.
He is Secretary of the Spelling Reform Association, and in that
capacity he has done all he could to facilitate the collection of
authentic information.

The anomalous character of English spelling is due primarily and
chiefly to the defective character of the English alphabet, and hardly
less to a capricious manner of using certain letters and combinations of
letters. In order to make spelling perfectly correct, that is perfectly
phonetic, it would be necessary to devise a perfect alphabet, but our
spelling might be greatly improved by a more consistent use of the
one we have. Both of these objects have been kept in view by
spelling reformers, of whom there have beeri many since the author
of the Ormulum, in the.reign of King John, gave directions for the
guidance of those who should undertake to copy his text. Anglo-
Saxon spelling was almost perfectly phonetic, and old English
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through all the stages of its development retained this characteristic
to a greater extent than modern English has done. In one of the
publications of the Philological Society of England it is stated that
though ** Etymological spellings of French became common in
England about the time of Caxton,” nevertheless ¢ English spelling
continued to be in principle, mainly phonetic up to the seventeenth
century.” And Frofessor Skeat says in the “Introduction” to his
“Specimens of English Literature from A.D. 1394 to A.D. 1579 "¢

“It is a common error to look upon the spelling of Old English as utterly law-
less, and unworthy of notice. Because itis not umiform, the conclusion is at
once rushed to that it cannot be of much service. No mistake could well be
worse. It is frequently far better than our modern spelling, and helps to show
how badly we spell now, in spite of the uniformity introduced by printers for the
sake of convenience. Old English spelling was conducted on an intelligible
principle, whereas our modern spelling exhibits no principle at all; but merely
illustrates the inconvenience of separating symbols from sounds. The intelligible
principle of Old English spelling is that it was intended to be phonetic. Bound
by no particular laws, each scribe did the best he could to represent the sounds he
heard, and the notion of putting in letters that were not sounded was (except in
the case of final ¢) almost unknown. The very variations are of value, because
they help to render more clear in each case what the sound was which the scribes
were attempting to represent. But to bear in mind that the spelling was plhonetic
is to hold the clue to it.”

By means of the variations referred to, Mr. A. J. Ellis, Mr.
Sweet and other phonologists have been enabled to exhibit, with an
approximation to correctness, the manner in which English words
were prononnced in the time of Chaucer and even earlier. It will
not be possible for the phonologists of the future to enlighten their
contemporaries in the same way with respect to the manner in which
English words are pronounced in the Victorian age, for it is strictly
and literally true that no man can pronounce with certainty a word
he has never heard, or spell with certainty a word he has never seen.
With us spelling has been largely divorced from pronunciation, and
all the philologists agree in attributing this much to be regretted
separation to the invention of printing, which has crystallized our
spelling, while our pronunciation is left subjectto the modifying in-
fluences of time and place.

The defects in English spelling have been the subject of
spasmodic attempts at reform for many generations, but not till
within the past few years has any systematic, sustained, and wide-
spread effort been' made to bring English spelling into harmony with
English pronunciation, in other words, to make English spelling
more phonetic, or rather to restore to it its old phonetic character.
Benjamin Franklin brought to bear upon the problem his great
intellect and strong common sense, but his time was too much
occupied with the duties of statemanship, and meanwhile his con-
temporary Samuel Johnson, was laboring successfully to fix and
perpetuate bad orthographical forms. Noah Webster attempted in
his dictionary to banish some anomalies, but he was uncritical in
his knowledge, and scholars declined to follow his guidance while

very fe
even i
The
labors
Englis
invent
or les:
of the
enlarg
follow
to inc
Dictio
Dr. J.
Engla
philar
appar
philol
in the
in 18¢
Max-]
Dr. M
tees v
schen
publi
seriot
by th
in 18
year |
spelli
isan
as it ¢
refor
logic:
300 ¢
for in
Tt
spell
appo
prep:
the s
wise,
lang
alph:
‘The
state
brief
¥,
repre:
to the



istic

the
that
| in
ling
enth
) his

law-
 is at
11 be
show
or the
igible
erely
igible
Jound
ds he
ept in
cause
cribes
onetic

- Mr.
h an
rords
- will
their
vhich
rictly
word
seen.
, and
etted
1 our
g in-

ct of
ot till
wide-
r with
elling
acter.
great
much
s con-
. and
ed in
cal in
while

MINUTES. 13

very few of his suggestions commended themselves to the masses
even in America. ;

The modern spelling reform movement really began with the
labors of Mr. A.#J. Ellis, who is still facile princeps amongst
English phonologists, and of Mr. Isaac Pitman, the well-known
inventor of a phonographic short-hand alphabet which in a more
or less modified form is used by nearly all stenographic writers
of the English language. Each of these men constructed an
enlarged and improved English alphabet, and their example has been
followed by dozens of other phonologists, the latest being the one used
to indicate the pronunciation of words in the ¢ New English
Dictionary” now in process of production under the editorship of
Dr. J. A. H. Murray, and the auspices of the Philological Society of
England. For many years the labors of Mr. Pitman as a practical
philanthropist, amd of Mr. Ellis as a scholarly phonologist did
apparently very little to promote the cause of spelling reform. The
philologists objected on etymological grounds to proposed changes
in the forms of words, but at last the Philological Society wasinduced
in 1869 to investigate the matter. Eminent scholars, like Professors
Max-Mueller, Skeat, and Sayce, Mr. Sweet, Dr. Morris, Dr. Earle,
Dr. Murray, and Dr. Angus, warmly espoused the cause. Commit-
tees were appointed from time to time with instructions to prepare
schemes, only to find them declined alike by the society and the
public. Meanwhile the question of spelling reform was taken up
seriously and enthusiastically in the United States, and encouraged
by the success of the American philologists, the Philological Society
in 1880 resumed consideration of the subject, and in the following
year published a pamphlet entitled * Partial Corrections of English
spellings approved of by the Philological Soclety.” This little treatise
is 2 most valuable contribution to the literature of spelling reform,
as it deals not merely with the general scientific principles on which
reform should proceed, but gives a detailed phonological and etymo-
logical account of the proposed changes, and adds a list of about
300 special words, the improved forms of which are recommended
for immediate introduction.

The American Philological Association took up the question of
spelling reform in 1874, and in the following year a committee was
appointed with instructions to report on the whole subject, and to
prepare and print for general circulation a list of words ‘in which
the spelling might be changed by dropping silent letters and other-
wise, so as to make them better conform to the analogies of the
language and draw them ‘Aearerto our sister languages and to a general
alphabet, and yet leave! them recognizable by common readers.”
The report presented by this Committee in 1876, is so complete a
statement of the case for spelling reform and isat the same time SO
briet, that it seems expedient to quote it in its entirety :

1. The true and sole office of alphabetic writing is faithfully and intelligibly to
represent sEOken speech, So-called “historical” orthography is only a concession
to the weakness of prejudice. :
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2. The ideal of an alphabet is that every sound should have its own unvarying
sign, and every sign its own unvarying sound.

3. An alphabet intended for use by avast community need not attempt an
exhaustive analysis of the el ts of ut , and a rep tion of the nicest |
varieties of articulation; it may well leave room for the unavoidable play of indi- {
vidual and local pronunciation. [

4. An ideal alphabet would seek to adopt for its characters forms which should
suggest the sound signified, and of which the resemblances should in some measure 3
represent the similarities of the sounds. But for general practical use there is no

advantage in a system which aims to depict in detail the physical processes. of

I.

utterance. ]

5. No language has ever had, or is likely to have, a perfect alphabet; and in 3
changing and amending the'mode of writing of a language already long written, 4
regard must necessarily be had to what is practically possible quite as much as to i 5

what is inherently desirable.

6. To prepare the way for such a change, the first step is to break down, by
the combined influence of enlightened scholars and of ractical educators, the
immense and stubborn prejudice which regards the established modes of spelling 6.
almost as constituting the language, as havinga sacred character, as in themselves
preferable to others. ~ All agitation and all definite proposals of reform are to be
welcomed so far as they work in this direction.

7. An altered orthography will be unavoidably offensive to those who are first 7+
called upon to use it; but any sensible and consistent new system will rapidly,
win the hearty preference of the mass of writers. 8

8. The Roman alphabet is so widely and firmly established in use among the
leading civilized nations that it cannot be displaced; in adapting it to improved

use for English, the efforts of scholars should be directed towards its use with
uniformity and in conformity with other nations. : 9
This statement of principles was unanimously adopted by the 10;
. Association, and the Committee was reappointed for the purpose of i T
. framing a detailed scheme. In 1877 it recommended the adoption of ;

a certain scale of phonetic values for vowels and the addition of a
number of new letters to make the ‘alphabet more perfect. These
recommendations were adopted, and in 1878 the following eleven
words were approved of by the Association for immediate use:
Apr, catalog, definit, gard, giv, hav, infinit, liv, tho, thru, wisht. The
next step was to recommend the observance of five rules, the general
application of which would at once rid our spelling of alarge 12,
number of anomalies ahd by accustoming readers to new forms ‘
pave the way for more extensive changes. These rules are: 13

1. Omita from the digraph,ea when pronounced as ¢ short, as in kead, health, etc.

2. Omit silent final ¢ after a short vowel in the same syllable, as in kave, give,
infinite, definite, etc.

3. Write £ for ph in such words as alphabet, phantom, etc.

1.4. When a word ends with a double letter, omit the last letter, asin skall,
<lif), ege, etc,
5, Change e final to # where it has the sound of 7, as in lashea, impressed, etc. 15.
In 1881, the American Philological Association, encouraged by
the radical action of the Philological Society of England above re-
ferred to, formally approved of the general principles laid down by 16.
the latter, and drew up in accordance with them and with its own 17.
previously affirmed principles, the following 24 new rules for
/ guidance in the improvement of English spelling without making
any change in the English alphabet :

14.
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JOINT RULES FOR AMENDED SPELLINGS.

e.—Drop silent ¢ when foneticaly useless, as in /Jive, vineyard,
believe, bronse, single, engine, granite, rained, etc.
ea.—Drop a from ea having the sound of ¢, as in feather, leather,
jealous, etc.
Drop ¢ from ea having the soundof a,as in Aear?, hearken,etc.

. eau.—For deauty uze the old deuly.

e0.—Drop o from eo having the sound of ¢,as in Jeopardy, leopard.
i.—Drop 7 from parliament.
For yeoman, write yoman.
o.—For o having the sound of # in but write  in above (abuv),
dosen, some (sum), fongue (tung), and the like.
For women restore wimen.
ou.—DDrop o from oz having the sound of #, as in journal,nourish,
trouble, rough (vuf), tough (tuf), and the like.
u.—Drop silent # after g before &, and in nativ English words,
as guarantee, guard, guess, guest, guild, guilt, etc.
ue.—Drop final we in apologue, catalogue, etc.; demagogue, peda-
gogue, etc.; league, colleague, harangue, tonguc (tung), etc.
y.—Spel #hyme rime.
Dubl consonants may be simplified :
Final 4, d, g, n, 7, 1, ; }, %, as in ebb, add, egg, inn, purr,
butt, bailiff, dull, buzs etc , (not all, hall).
Medial before another consonant, as batile, ripple, writien
(writn), etc.
Initial unaccented prefixes, and other unaccented syllabls,
as in abbreviate, accuse, affair, etc., curvelting, traveller,etc,
b.—Drop silent & in bomb, crumb, debt, doubt, dumb, lamb, limb,
numb, plumb, subtle, succumb, thumb.
c.—Change ¢ back to s in cinder, expence, Jierce, hence, once,
pence, scarce, since, Source, thence, tierce, whence,
ch.—Drop the % of ¢k in chamomile, choler, cholera, melancholy,
school, stomach.
Change to % in ache (ake), anchor (anker).
d.—Change dand ed final to # when so pronounced, as in crossed
(crost), looked (lookt), etc., unless the ¢ afects the preced-
ing sound, as in chafed, chanced.
g.—Drop g in feign, foreign, sovereign.
gh.—Drop 4% in aghast, burgh, ghost.
Drop gh in haughty, though (tho), through (thru).
Change g to f where it has that sound, as in cough, enough,
laughter, tough, etc.
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18. 1.—Drop /in could.
19. p.—Drop p in receipl.
20. s.—Drop s in aisle, demesne, island.
Change s to z in distinctiv words, as in abuse verb, jouse
verb, »7se verb, etc.
21. sc.—Drop ¢ in scent, scythe (sithe).
22. tch.—Drop 4 as in calch, pitch, witch, etc.
23. w.—Drop w in whole.
24. ph.—Write f for 4, as in philosophy, sphere, etc.

During 1882 and 1883 communications passed betwgen the
American Philological Association and the 'Philological Society of
England with a view to the promulgation of a joint recommendation.
The final result was the adoption by the English Society of the 24
rules, which were published in 1883 in both countries with the joint
endorsement of these two learned bodies. Since that time they
have taken no further action, the work of propagandism being left
to other agencies. Their task was a scientific one, and the standing
of thee eminent scholars who spent at it most of their time for ten
years is an ample guarantee of the reasonableness of the changes
they propose. These changes have been accepted by scholars with
singular unanimity. All the leading philologists on both sides of
the Atlantic—including Max-Mueller, Sayce, Skeat, Sweet, Ellis,
Murray, Morris, Angus, Morrell, and others in England; and Whit-
ney, Child, Haldeman, March, Lounsbury, Harrison, Sharp, Carpen-
ter, Corson, Scott and others in the Unitéd States—have either. taken
part in the work of elaborating the new rules or expressed their
unqualified approval of them. The once formidable philological
objection to spelling reform’ is now rarely heard, and is put forward
only by those who are sarcastically described by Mr. Sweet as * half
trained dabblers in etymology.”

So far as scientific and scholarly endorsation is concerned the
action of the two philological societies leaves nothing to be desired,
but the work of overcoming official prejudice and popular vis inertie
has not yet been accomplished. The most important agencies at
work to secure the general and official acceptance of the 24 rules
are the English and American spelling Reform Associations. The
former has succeeded-in arousing a great deal of intetest in the
subject amongst teachers, and many of the Government inspectors
in England favor a relaxation of the standard in the matter of spell-
ing: Efforts have been made to secure the permisson of the educa-
tional authorities, but as yet without success. The late Sir Charles
Reed, who was from 1870 to 1883, Chairman of the London School
Board, earnestly promoted the movement, but since his death no
one seems to have taken his place in this respect.

The American Spelling Reform Association was organized at Phila-
delphia in 1875, and it has met yearly or oftener ever since. Like
the English Association it includes in its membership nearly all the

a

great
muct
assoc
and t
cann
Duris
publi
is no
first 1
issue
to sa;
of in
refor
Fr
by tl
that
prop«
endo
of the
socia
Assor
tion
creat
may
and ¢
tion
the 1
missi
and
duce
Colu
whet|
unite
ment
logic
of n
emin
dorse
teach
was ¢
Towa
Virgi
local
was -
yet b
yet b

Tl
Towa



house

n the
ety of
ation.
he 24
> joint
-~ they
ng left
inding
or ten
1anges
rs with
des of
Ellis,
| Whit-
arpen-
- taken
1 their
logical
orward
5 ¢ half

ed the
lesired,
inertie
cies at
4 rules
. The
in the
pectors
f spell-
 educa-
Charles
School
ath no

t Phila-
. Like
all the

MINUTES, 17

great writers as well as great scholors of the country, and it has done
much in the way of influencing public opinion. Branches of this
association have been established in different parts of the United States
and there are at work many other local propagandist agencies which
cannot be described or even specified within the limits of this report.
During its existence the American Spelling Reform Association has
published its proceedings in occasional bulletins—22 in all—but it
is now proposed to issue a regular magazine entitled * Spelling,” the
first number of which appeared in May of this year, and which is
issued to subscribers at the rate of one dollar a year. It is needless
to say that it will contain many things about the English language
of interest to teachers apart altogether from the question of spelling
reform/

From. a circular of information on the subject issued
by the United States’ Bureau of Education in 1880, it appears
that previous to the date of its issue the changes in spelling
proposed by the American Philological Association were formally
endorsed by a number of Teachers’ Associations in differert parts
of the United States. The Pennyslvania and New Jersey State As-
sociations unaminously approved of the action of the Philological
Association in 1875. In 1877, the New York State® Associa-
tion appointed a committee to ask the Legislature of the State to
create a commission to inquire into the reform, and report how far it
may be desirable to adopt amended spelling in the public documents
and direct its use in the Public Schools. The Ohio State Associa-
tion in the same year took action in favor of the reform. In 1878
the United States Congress was memorialized to appoint a Com-
mission to examine and report how far such a reform is desirable,
and what amendments in orthography, if any, may be wisely intro-
duced into the public documents and the schools of the District of
Columbia, and accepted in examinations for the civil service, and
whether it is expedient to move the Government of Great Britain to
unite in constituting ‘a joint committee to consider such amend-
ments.” Among the Memorialists were nearly all the leading philo-
logical scholars in the United States, the presidents and professors
of many colleges and universities, prominent teachers, and men
eminent in other walks of life. The memorial was formally en-
dorsed by the American Institute of Instruction, at which 10,000
teachers were present. ~In the same year approval of the movement
was expressed by the State Associations of Massachusetts, Illinois,
Iowa, Michigan, Indiana, Wisconsin, Missouri, Maryland, and
Virginia, not to speak of county institutes, school boards, and other
local bodies. In accordance with the projectof this memorial a bill
was introduced into the House of Representatives, but it has never
yet been passed, and no such commission as that contemplated has
yet been created.

The state legislatures of -Connecticut, Pennsylvania, Wisconsin,
Iowa, and Massachusetts have had the subject before them, but no
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definite action has been taken by any one of them, owing to the
general desire to secure concurrent action,

All of which is respectfully submitted,
J. L. HUGHES, Chairman.
Ww. Houston, M. A., Secretary.

Gro. Dicksok, M.A., A, CAMPBELL,
H. I. StrANG, M.A,, R. ALEXANDER,
W. J. HeNDRY.

The report was received, and the Committee was re-appointed with
instructions to prepare a summary of the Phonological and Etymologi-
cal reasonings on which the recommendations of the Philological
Society of England and of the American Philological Association

are based, and to present it at next meeting of the Association.

Mr. Alexander, reported,

That the Committee appointed to confer with the Minister of
Education in reference to reporting the number of pupils between
7 and 15 years of age attending our schools, and that the Minister
promised to give the matter his careful consideration. o

The report was received.

The resolution regarding Religious Instruction of which notice
was given at previous session was moved by Mr. Alexander, second-
ed by Mr. Dearness.—Carried.

Moved by Mr. Embree, seconded by Mr. McKinnon, That while
this Association approves of allowing optional questions upon the
Entrance and other Departmental Examinations, it is of the opinion
that no candidate should be permitted to attempt questions to the
value of more than the maximum number of marks allowed to the
respective subjects.—Carried.

Notice of motion, by Mr. McHenry, seconded by Mr. Emnbree,
That the rule which now applies to the election bf officers of this
Association be so changed that the election shall take place in open
session, by open nomination, and voting by ballot, instead of through
the Executive as at present,

Moved by Mr. MacMurchy, and seconded by Mr. Dearness,
That Messrs. Strang and MacMurchy be a committee to prepare a
proper notice of the death of Dr. Tassie, and Mr. McBride.—
Carried.

Moved by Mr. Colles, seconded by Mr. S. McAllister, That this
Association desires to place on record our heartfelt thanks at the
event of Her Most Gracious Majesty Queen Victoria having
reached her jubilee year, and our gratitude to Almighty God for
having vouchsafed to us this blessing, and also to express the hope
that we may long enjoy the privilege of calling ourselves the subjects
of Britain’s present beloved and illustrious Sovereign.— Carried.
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Moved by Mr. A. Campbell, seconded by Mr. C. Barnes, That
the thanks of this Association be and are hereby tendered to
the Hon. the Minister of Education for his kindness in allowing
the Association the use of the rooms in the Education Department;
to the retiring President, Mr. Strang, for the satisfactory manner in
which he discharged the duties of President during the past year;
to the railway authorities for reduced rates to members in attend-
ance here, and to the publishers of the daily newspapers for full and
accurate reports of the meetings.— Carried.

After singing the National Anthem the Convention adjourned.

s

MINUTES OF PUBLIC SCHOOL SECTION.

AvcusT gth, 1887,

The first meeting of the Public School Section of the Ontario
Teachers’ Association was held in the “Egyptian Room,” Education
Department, beginning at 11.50 a.m.

The Section was called to order by the Chairman, Mr, R. Coates,
Burlington.

About forty teachers were present,

The Minutes of the last Annual Meeting, as read and circulated,
were, on motion of Mr. Jas. Duncan, seconded by Mr. G. W. Holman,
considered as read and adopted.

It was decided that the subjects should be taken up in the order
in which they appear in the printed programmes, also that Mr. R,
Lewis or Mr. John Campbell should be regarded as convener of the
committee on Public School Studies &c.

On motion of Mr. W. J. Osborne, seconded by Mr. J. Duncan,
the meeting adjourned until Wednesday at 9 a.m.

SECOND DaAv.
Avcusrt 10th, 1887,

The Section met in the *“Egyptian Room,” Education Department,
at g am, .

Mr. R. Coates occupied the chair.

About sixty teachers were present.

Mr. R. McQueen opened the meeting with devotional exercises.

The Minutes of the previous day’s meeting were read and
confirmed.

Mr. J. A. Hill, Dundas, was introduced and read a paper on “The
Teacher as a Factor in Moulding Character.”

&
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On motion of Mr. A. Barber, seconded by Mr. T. O. Steele, a
hearty vote of thanks was ‘tendered Mr. Hill for his practical as well
as theoretical address.

J Mr. W. J. Osborne expressed his approval of the sentiments con-
tained in the paper. \

Mr. Jno. Munro, Ottawa, brought before the notice of the Section

the new Public School Grammar, and referred to points in the book

which he regarded as errors.

On motion of Mr. A4Barber, seconded by Mr. W. S. Howell, the
Chairman was requested to name a committee to examine the new
Public School Grammar and to report thereon at a subsequent
meeting of the Section.

1n compliance with the previous motion the Chairman appointed
as a committee Messts, Munro, Wark, Vanslyke, Suddaby and
Duncan, to report on Thursday.

Mr. S. B. Sinclair, Hamilton, then read a very interesting and
suggestive paper on the “The Blending of Kindergarten with Public
School Work.”

A profitable and prolonged discussion followed in which Messrs.
Barber, Alexander, Falconer, McLaughlin and Wismer took part.

On motion of Mr. J. Suddaby, seconded by Mr. J. A.. Wismer, a
cordial vote of thanks was given Mr. Sinclair for his able effort.

Mr. H. Gray moved, seconded by Mr. G. W. Holman, that the
discussion on this subject do now conclude, and that the next subject
on the programme be taken up.—Carried.

As three members of the committee on Public School Studies &c.,

were absent no report was presented.

On motion of Mr. Alexander, seconded by Mr. Suddaby, the
Committee on Public School Studies &c., was re‘appointed, to report
at the next Annual Meeting.

Mr. G. W. Holman gave notice that he would move at the session
on Thursday a resolution referring to increased legislative grants to
Public Schools, and to the distribution of the same.

On motion the meeting adjourned till Thursday at 9-a.m.

. THIRD DAY, ‘
- Aucust 11th, 1887,

The Section met in the “Egyptian Room,” Education Department,
at ¢.15 a.m., Mr. R. Coates presiding.

Mr. A. McPherson, Galt, opened the meeting with devotional
exercises.

%

About fifty teachers were in attendance.

The Minutes of the previous day’s meeting were read and
confirmed.
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A copy of the new School Regulations was placed on the table for
the consideration of the Section.

Mr. R. Alexander moved, seconded by Mr, J. Bowerman, that
this Section- consider the Regulations as far as they affect Public
Schools.— Carried.

Moved in amendment by Mr. A. Embury, seconded by Mr. G.

_ W. Holman, that a committee be appointed to consist of the mover,
Messrs. Barber and Alexander, to report by 11.30 a.m. on the recent
changes in the School Regulations.—Zost.

Mr. S. McAllister moved in amendment to the amendment,
seconded by Mr. F. C. Powell, that the Section proceed to the next
order of business.—Zos?.

Moved by Mr. S. McAllister, seconded by Mr. J. Duncan, That the
names of the mover and seconder—Messrs. Alexander and Suddaby
—of the resolution passed yesterday re-appointing the committee on
Public School Studies &c.,-be added to the committee.— Carried.

The School Regulations were then considered.

Mr. W. F. Moore moved, seconded by Mr. S. B. Sinclair, That the
clause in the new Schooi Regulations referring to Annual High
School Entrance Examinations be approved of.—Carzied.—Yeas 20,
nays 19. :

Moved in amendment by Mr. H. Gray, seconded by Mr. S. Huff,
That the new School Regulations be amended by striking out the
word “annual” and inserting the word “semi-annual.”’— Zost,—Y eas
17, nays 19,

Moved by Mr. W. J. Osborne, seconded by Mr. W. S. Howell,
That the HighSchool Entrance Examination be held during the first
week in April.—Zost, ;

Moved by Mr. R, Sanderson, seconded by Mr. A. McPherson,
That the Public School Section request the General Committee to
have the essay read before this Section by Mr. Sinclair on the sub-
ject, “The Blending of The Kindergarten with Public School Work,”
printed in the general report of this Association.— Carried.

Moved by Mr. S, McAllister, seconded by Mr. F. C. Powell, That
the Public School Section approves of the changes made in the
Normal School curriculum in confining the work more closely to
professional training.— Carried. :

Moved by Mr. S. Huff, seconded by Mr. S. B. Sinclair, That the
time:table for the First Class A and B examination be arranged so
that the examination can be taken in each department in one week.
—Carried.

Moved by Mr. A. ﬁarber, seconded by Mr. F. C. Powell, That a
committee be appointed consisting of, Messrs. Doan, McAllister,
Alexander, Sinclair and the mover to take into consideration the
equivalents for those who are asking to rank as certificated teachers
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as First A. B and C. and also to secure a fair equivalent for those
who are seeking to rank as graduates of the various universities.

Moved in amendment by Mr. S. Huff, seconded by Mr. R. San-
derson, That the committee consist of Messrs. Embury, Sinclair,
McLaughlin, Gray and the mover.

Moved by Mr. W. S. Howell, seconded by Mr. S. A. Gardner,
that the two proposed committees be one committee.— Carried.

Moved by Mr. G. W. Holman, seconded by Mr. A. Embury, .
L. That considering the important fact that a great majority of the
children of this Province depend entirely on a Public School Educa-
tion, and that the education received at these schools forms the sole
basis of after training, it is the opinion of this Section of the Ontario
Teachers’ Association that the Public Schools do not receive the
government patronage to which their importance entitles them, and

that we respectfully solicit increased Legislative aid for these Public

Schools.
I1. That the present method of distributing the grant is unsatis-
factory, and that the distribution should-be based not only upon

the average attendance but upon the equipment of the Schools.

III. That a copy of these resolutions be forwarded to the Minis-
ter of Education forthwith.

Moved in amendment by Mr. W. S. Howell, seconded by Mr. W.
J. Osborne, That in the opinion of the Public School Section of the
Ontario Teachers’ Association, the Legislative Grant to Public
Schools should be increased, and that the mode of distribution, and
the use of the grant should be changed so as to stimulate the efforts
of Public School trustees in rural sections to secure more regularity
of attendance and a more adequate supply of school requisites.
t to the amendment by Mr. F. C. Powell,
seconded by Mr. J. Bowerman, That the mover and the seconder of
the original motion and also of the amendment form a committee to
report on the question after the adjournment of the General Asso-
ciation this afternoon — Carried.

The following officers were then elected for the ensuing year:i—

Chairman—A. BaRBER, Cobourg.
Seeretary—]. A. Brown, Whitby.
F. C. PowkeLL, Kincardine.
J. Munro, Ottawa.

Directors Y H. Gray, Milton.
5, MCALLISTER, Toronto.
H. J. STrANG, Goderich.

}]. T. SLATER, Toronto.
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Moved by Mr. H. Gray, seconded by Mr. A. Embury (I) That
the Public School Section of the Ontario Teachers’ Association
takes this opportunity to express its disapproval of the course of cer-
tain’ members of the Ministerial Profession in continually misrepre-
senting the standing of the Public Schools of this Province in regard
to moral training, and that we hereby assure the publxc generally
that we know that moral training in our schools is in a higher state:
of efficiency now than in previous years, and that continual progress-
is being made:in that direction.

II. That the Ministers be requested to improve their privileges
in regard to giving religious instruction in Public Schools.

III. That these resolutions be brought before the General Asso-

@ ciation.—Carrica.

On motion the Section adjourned to meet at the close of the
session of the General Association in the afternoon, to receive the .
reports of the various committees.

Pursuant to adjournment the Section met in the usual place at 5.30-
p-m., Mr. R. Coates presiding.

The committee on the question of increased Legislative Grants to
Public Schools reported as follows, which on motion of Mr. G. W,
Holman, seconded by Mr. W. S. Howell, was received and
adopted :—

I. Whereas a great majority of the children of this Province
depend entirely upon a Public School education, and that the edu-
cation received in Public Schools forms the basis of after training,
and whereas a comparison of High and Public School statistics
shows in 1885 the Legislative Grant to the former to be $10.50 per
pupil, and to the latter $1.17 per pupil (See pp. 13, 18, 36 and 37,
Report of Minister of Education, 1886); also that the grant to High.
Schools was 204 9, of the total expenditure, and to Public Schools
not quite 89, it is the opinion of the Public School Section of this
Association that the Public Schools do not receive the share of
Legislative aid to which their importance entitles them.,

II. That the Honorable the Minister of Education be requested
to secure an increased Legislative Grant to the Public Schools; that
the mode of distribution among the Public Schools in each munici-
pality be so amended that it shall be apportioned upon the basis of
average attendance of only those pupils who shall have attended the
full 100 days per annum ; that the necessary equipment of each
school have a first claim upon the grant to that school, upon the:
written order of the Inspector.

The Secretary was instructed ta forward a copy of the report to
the Honorable the Minister of Education.

Mr. J. Munro reported on behalf of the committee appointed to-
examine the new Public School Grammar that owing to lack of time-
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progress and asked permission to continue

MINUTES.

Class Teachers” reported
their work, recommend-
ing, however, that all candidates should take the examination for,
First B before taking that for First A.

Moved by Mr. G. W. Holman, seconded by Mr. C. S. Falconer,
that it is a matter for regret that the order of business of this Section

The committee on “Equivalents for First

has been so badly broken in upon during this session as to prevent
red by Messrs. Osborne, i

the reading of three valuable papers prepa
Coates and Barber, and that the thanks of: this Section be tendered

to these gentlemen for their manifest willingness to carry out the
programme, also that they be requested to favor this Section with
their papers at the next meeting.— Carritd.
On motion the meeting adjourned.
R. COATES,
J A. Brown, Chairman.
Secretary

e e e

HIGH SCHOOL, MASTERS' SECTION.

~F —

AuG. oth, 1887

Thé Section was called to order
the Chairman, Mr. Geo. Dickson,
was called to the chair.

A communication was read from the S
stating that he would be unable to be present.

Mr. Jno. Millar, of St. Thomas,

On motion of Mr. D. H. Hunter, Dr. 1. J. Birchard was ap- .

pointed Secretary.

At the request of the Section, the Chairman read a series of reso- |

lutions proposing increased Legislative aid to High Schools, as

follows :—

The High School Masters’ Section of the Ontario Teachers’
Association desires to urge upon the attention of the Minister of
Education, the justice and necessity of promoting such legislation
25 will secure largely increased financial aid to the High Schools
and Collegiate Institutes, and would respectfully submit for his con-
sideration the following facts :—

1. The number of masters has increased from 252 in- 1873 to
365 in 1885 ; the number of pupils from 8,437 to 14,250; the num
ber of students matriculating in the various universities from 94 to
290 ; the number of students entering the professions from 290 to

639, and the number in the higher branches of study has about |

doubled. .
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2. In 1873 the Legislative grant to the High Schools and
Collegiate Institutes was $77,126. In 1885 it was only $86,169, an
increase barely sufficient to meet the demands of the new High
Schools formed and the Schools erected into Collegiate Institutes.
During the same time the amount paid in salaries increased from
$165,358 to $294,077 and the total expeaditure from $234,215 to
$429,761.

3. In 1873 only 164 candidates obtained second class certificates,

8 and the Normal School was the only institution expected to do the

work of preparing teachers for provincial certificates. ~Last year
764 passed for second class, and 1312 for third class, and the work
of preparing these candidates was almost all done by the High
Schools. The Normal Schools no longer do the work of preparing
candidates for the second-class non-professional examinations and
even the work of preparing first-class teachers is now almost ex-
clusively left to the High Schools. This has saved the Province a
heavy outlay as formerly contemplated for the building of additional
Normal Schools as well as further large annual sums for their main-
tenance. In the meantime the legislative appropriation has not
been increased, and the government grants to the High Schools
under the present mcde of distribution have, in many cases, dimin-
ished; an extensive course of study has been prescribed; Boards
have incurred heavy expenditures for libraries. apparatus,gymnasiums,
&c. Additions to the staffs have been made and the cost to be
met from local sources has been largely increased.

4. The number of pupils attending from the rural districts has
largely increased, and the work done for the townships adjacent to
High Schools is much greater than in former years. County Coun-
cils are only obliged to contribute to the support of High Schools
an amount equivalent to the government grant,and where no further
sums are given, a very heavy burden falls upon the municipalities in
which the High Schools are situated. This is especially the case
where the number of pupils trom the surrounding country is large
as compared with the number from the town where the High
School is situated.

5. The position of High Schools or Collegiate Institutes situated
in cities or towns separated from counties is in most cases a Very
unsatisfactory one. These institutions are to all intents and purposes
county schools. They do similar work to that of other schools and
the districts adjacent to them are dependent upon them for High
School purposes. The provisions of the present law do not meet
the difficulty and are practically inoperative and as a result such
High Schools and Collegiate Institutes are placed at a great
disadvantage.

Mr. McHenry then took the chair, upon which Mr. Millar moved
the reception of the resolutions seconded by Mr. Embree. The
following Committee was then appointed to wait upon the Minister
of Education and bring the matter before him. ‘I'he Committee was
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Mr. Millar of St. Thomas; Mr. Strang, Goderich ; Mr. McHenry,
«Cobourg ; Mr. Tamblyn, Bowmanville ; Mr. McGregor, Almonte ;
Mr. Henderson, St. Catharines ; Mr. Merchant, Owen Sound ; Mr.
MacMillan, Ottawa ; Mr. Christie, Chatham ; Mr. Empree, Whitby;
Mr. Hunter, Woodstock; Dr. Purslow, Port Hope; Mr. Long,
Peterboro ; Mr. Fessenden, Napanee ; Mr. Dobson, Picton.

Moved by Mr. Dobson, seconded by Mr. Millar that a copy of the
above resolutions be submitted to the Provincial Trustees’ Associa-
tion, with a view to their co-operation, and that the resolutions be
given in charge of Mr. Embree for that purpose.-- Carried.

Mr. Millar then resumed the chair.

The Secretary was requested to arrange with the Minister of
Education for an interview with the Committee.

Moved by L. E. Embree, seconded by W. W. Tamblyn, that a
committee be appointed to take into consideration the proposed
new Regulations and report to this Section.— Carried.

Names of Committee, Mr McHenry, Mr. Millar, Mr. Hunter,
‘Mr. Fessenden, Mr. Dobson, Mr. Embree.

Avucust 1oth,

The Section was called to order at g.15 by the Chairman, Mr,
Millar.

Minutes of previous meeting read and confirmed.

The attention of the Section was called to the fact that the first
meeting should not have been held till after the organization of the
general association.

At the request of several members the resolutions referred to in
the minutes were read a second time.

The Secretary having reported that the Minister of Education
would meet with the Section at whatever time might be most con-
venient, the hour of 11 o'clock was named for that purpose.

The Chairman then called upon Mr. Robert Dobson who read a
paper on “The Relation of Teachers to Trustees.” This was followed
by discussion in which Messrs. Embree, Millar (Vienna), McMurchy,
Hunter and Steele, took part.

At the appointed time. 11 o'clock, the Hon, G. W. Ross
Minister of Education, entered the room for the purpose of listen-
ing to the representations of the Sections, regarding increased aid
to High Schools. The matter was introduced by the Chairman,
who was followed by Messrs. McHenry, Merchant, Henderson,
‘Tamblyn, Dobson, Embree, Hunter, Fessenden, Stecle, McKay,
and Pomeroy. After the close of the discussion on the part of the
teachers, the Minister of Education replied, thanking the Associa-
tion for the opportunity of consulting with them on matters affect-
ing the welfare of the Schools, and replying at length to the various
points brought before him. A vote of thanks was then passed to
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the Minister for his courtesy in conferring with the Association and

| for the valuable information he had given.

AUGUST I11.

The Section was called to order promptly at 9 o'clock, Mr.

" Millar in the chair.

The minutes of the former session were read and confirmed.
“The Chairman called upon L. J. Birchard, of Brantford, who read a
paper on “Courses of Study in Higher Education.” This was fol-
lowed by discussion, in which Messrs. Embree, McMurchy and
Henderson took part. The result of the discussion was the follow-
ing resolution : >

Moved by J. Morgan, seconded by W. Tamblyn, that a committee
of three specialists for each of the five Departments, viz., Classics,
Mathematics, English, Moderns, and Science, be appointed to con-
sider tne work in these Departments as now laid down in the Uni-

of Toronto, and to suggest any desirable changes.—Carried.

The following are the names of the Committee appointed :
Mathematics, W. J. Robertson, C. Fessenden, A. McMurchy.
Classics, J. Henderson, W. S. Milner, P. S. Campbell.

English, D. H Hunter, G. A. Chase, J. D. Christie.

Moderns, D. C. McHenry, J. Turnbull, J. M. Hunter.

Science, F. W. Merchant, A. P. Knight, H. B. Spotton.

Moved by Mr. Henderson, seconded by Mr. Morgan, that the
Senate of Toronto University be requested to classify the Courses
of Study in the University Curriculum as (1) General Course, (2)
Special Courses; and to rank in Honors Students who have obtained
the required number of marks in any course.— Carried.

A paper on “Classical Studies” was next read by Mr. W. S. Milner,
after which the Minister of Education again met with the Section to
explain some of the changes proposed in the new Regulations.

Moved by F. W. Merchant, seconded by W. J. Rebertson, that
in the opinion of this Section the subject of Algebra should not be
dropped nor be made optional in 3rd Class work.— Carried.

Moved by L. E. Embree, seconded by D. C. McHenry, that both
the nomination and election of members of the Executive and
Legislative Committees from the High School Section be conducted
by ballot and be the first order of  business on the third day of
meeting — Carried.

; ELECTION OF OFFICERS.

The following are the names of the Officers elected for the
ensuing year :

Chairman—]no. Millar, St.-Thomas.

Secretary—1. J. Birchard, Brantford.
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Executive Committee—F. W, Merchant, Owen Sound, J. Hender-

son, St. Catharines, C. Fessenden, Napanee, J. Morgan, Walkerton, | |

'J. E. Tom, Exeter,
Legislative Committee—D. C. McHenry, Cobourg; L. E. Embree,
Whitby; A. McMurchy, Toronto.

JouN MILLAR, I. J. BIRCHARD,
Chairman, Secretary.

PUBLIC SCHOOL INSPECTORS’ SECTION.

ToronTO, AUGUST gth, 1887.

The Inspectors’ Section met in the Library of the Department.
In the absence of the President, Mr. Fotheringham took the chair.

Present : Messrs. Fotheringham, Gordon, W. E. Tilley, McKinnon,
Cuny, Knight, Tom, Scarlett, Clapp, Atkin, Brebner, Dearness,
Barnes, McIntosh.

A discussion took place on certain amendments to the proposed
Regulations.

Atter which the meeting adjourned to meet on Wednesday morn-
ing at g a.m.

Avucust 10oth, 1887.

The members of the Sectionmet pursuant to adjournment. Present:
J. Brebner, (Chairman), Messrs. Mitchell, ‘Tom, McKinnon,
Dearness, Fotheringham, Mclntosh, Tilley, Barnes, Atkin, Knight,
Colles, Curry, Smith, Kelly, A. Campbell, Deacon, Scarlett,
Johnston, McBrien, Gordon, Regan, Glashan, A. W. Campbell,

The discussion on the proposed Regulations was continued, and
the following amendment proposed. :

Page 9o, No. 8.—(8a) to be added as follows :

That suitable ‘woodsheds should be provided on every School
premises.

Page 91, Section 10, Line 1,—instead of 100 read 8o, line 2
amended.—The School-house should contain tworooms and two
teachers. -

Line 3.—An additional room and an additional teacher being
required for each additional fifty pupils.

Section 11, Instead of 12 sq. ft., read zo sq. ft.

Page 92, Section 23, Line 5.—add (4). a clock. (2) amended—
and a Map of British Isles and United States.
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Page 92 (232). Moved by Mr. Hughes, seconded by Mr.
Fotheringhamn, That the foregoing regulations shall be carried out in
the erection of-all School houses to be erected after 1887, unless.
deviations from them be allowed by the Inspector.— Carried.

Page 93. Programme 4th form, Writing—add Book-Keeping by
single entry without text book. Geography 3rd form North America
and, Ontario more particularly. ’

4th Form, British Empire more particularly and the United
States: - "\

Also that “the clauses under sth form, page 96 be transferred to
the foot of page 93, and also that it be printed on the Registers.

Page 100, (6a), to be added as follows :

Thatin Counties where provision is made for holding Uniforny
Prom. Examinations, all promotions shall be made on the papers
prepared for the purpose.

13. add.—Also such other information affecting the interests of his
School asmay from time to timebe required by the Department or the
Inspector. }

16. Line one to read, to the Trustee and Inspector of his
absence, etc.;

17. A reference to the Statutory clause regarding Contagious
diseases.

Page 101. Section 5I. Sub-section Changed to visit each
School under his jurisdiction at least once in each year, and that in
lieu of the second visit he shall give his attention to such Schoc s
asin his opinion require his help, and to the oversight of promo-
tion Examinations.

Page 101. Section 51. Sub-section 2. To spend half-a-day in the
visitation of each School. Sub-section 3. Strike out from “This can-
HOE.BE AONe. i iviviacicrsrissins s inrsasclirriculim.”

Page 106. Section 62. Line 3, amended. A Semi Annual Ex-
amination and add, the Midsummer Examination shall be held
immediately before the Non-Professional Examination of teachers.

Page 124. Section 159. Line f2wo amended as follows: On pass-
ing the Departmental and professional Examination.

Line 4. A renewal of the same for a period not exceeding three
YEATS wevaensresanes s ne and that such certificate shall be restricted
to the County where granted.

. Section 162. Line 2. Instead of “skal)” read “may.”
" Moved and seconded that the Department be requested to
institute an Annual Examination on the * Course of Reading” for

Teachers.— Carried. %
L]
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Moved and seconded that no one shall be eligible for appoint-
ment as Public Schooi Inspector, or continue to hold such an
appointment who is engaged in any other public avocation.—Car-
ried. :

The Review of the Regulations being laid over, Mr. Fotheringham
of South York, then read an excellent paper on “Public School
Equipment,” after which a lengthy discussion took place in which
most of the members present participated.

The meeting then adjourned till Thursday morning at 9 a.m.

Avcusrt 11th, 1887,

The Section met pursuant to adjournment. Present—Messrs.
Brebner, Fotheringham, McKinnon, W. E. Tilley, Campbell,
MclIntosh, Colles, Deacon, Johnston, Dearness, Scarlet, A. Campbell,
N. W. Campbell, Reazin, McKee, Smith and Ballard.

The minutes were read and adopted.

A communication was read from Mr. W. S. Howell, relative to
attendance at Public Schools, and on motion was received.

Mr. Colles moved, seconded by 'N. W. Campbell, that in the
opinion of this section the Standard for ITI. Class Non-Professional
Certificates, especially in Grammar, Composition and Arithmetic is
too low for most Counties in Ontario.— Carried.

Moved and seconded that a simple paper on Elementary Algebra
should be set onthe 3rd Class examinations.— Carried.

Moved by Mr. McIntosh, seconded by Mr. Reazin, that 3rd Class
Certificates should be valid only in the Counties in which they are
issued or for which they have béen endorsed.

Moved, seconded and carried, That in the opinion of
this Section it would be advantageous in many ways for
the Department to furnish to Inspectors, with stamped envelopes,
sufficient circulars announcing Entrance and Departmental Examina-
tions and Summer Classes, and all circulars of information to be
given to teachers, to distribute to all schools in their respective
inspectorates.— Carried.

A Committee consisting of Messrs. Deacon, A. Campbell and
Dearness was appointed to press this on the attention of the Minister
of Education.

Moved by W. E. Tilley, seconded by D. J. McKinnon, That in
the opinion of this Section the present method of distributing the
Public School Grants is not satisfactory,—mainly for the following
veasons :—

1. It tends to assist wealthy Sections rather than the needy.
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2. It is especially unfair to incorporated and other large villages.—
Carried,

Moved by j. Dearness, seconded by W. E. Tilley, That “may”
be changed into *shall” in line 1, section 118, of School Law.—
‘Carried.

Moved by C. A. Barnes, seconded by W. H. G. Colles, That
Messrs. Fotheringham and Dearness be a Committee to wait on the
Minister, and direct his attention to the special changes desired in
the Regulations.— Carried.

The following officers were elected for 1887-8 :—

Chairman.......... C. A. BARNES ..c...ciivv0e. ... Forest.

Secretary....... ...... D.FOTHERINGHAM .............Toronto.

[ D. J. MCKINNON.... .... Brampton,
¢ 1. J:.8: DEACON v aviev'as ....Milton.
Diveclorsiiviiiises X o w3 WEE TILRY 00600 ..Bowmanville,
JoHN DEARNESS... .. ...London.
S. B. SINCLAIR........c.veuun o oo Hamilton,
WM. MCINTOSH...............Madoc.
Legislative Committee { A CAMPBELL...... .....Kincardine,
! W. H. G. COLLES .............. Chatham.

A Committee consisting of Messrs. Brebner, Tilley and Fothering-
‘ham was appointed to consider changes necessary in Registers and
bring the same under the attention of the Minister.

Moved by Mr. Colles, seconded by Mr. Deacon, That half-yearly
: Reports should be made as formerly, but that the School Grants to
! rural schools be distributed on the basis of the annual attendance;
and that school year for these purposes close with the end of the first
term in the calendar year.— Carried,

Moved by Mr. Colles, seconded by Mr. Deacon, That each
teacher shall pay a fee of two dollars in each half year to the
Teachers’ Convention in the County in which he or she teaches, the
same to be paid by the Township Treasurers, on the order of the
Inspector to the Treasurer of the County Convention, and that the
same, less the amount of membership fee required in such Conven-
tion, be remitted to each teacher personally, on the Certificate of
the Inspector that he or she has attended throughout the Sessions.

The above was laid on the table, and the meeting then adjourned.
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In Wemorianm.

JNO. McBRIDE, M.A, D.Sc, LATE HEAD MASTER
RICHMOND HILL HIGH SCHOOL.

The subject of this memoir was born at Arnott (County Grey) in
April, 1855. After a course in a public school he entered Owen
Sound High School, where he prepared for and obtained a second
class certificate. From 1874 to 1876 he taught in Sullivan and in
Sydenham Public Schools. Subsequently he studied for Matricula-
tion in Goderich and Owen Sound High Schools, and entered
Toronto University in 1877, where after a very successful course of
four years he obtained the Degree of B.A. in June 1881, with first-
class’ honors in the department of Natural Sciences. In 1882 he
took his degree of Bachelor of Science in Victoria University, and his
degree of M A. in Toronto in 1883. Immediately after graduating
in 1881 he was. appointed Principal of the Newcastle High School
(where his brother William had preceded him as Principal,) which
position he held till August 1883, when he was appointed Principal of
the Port Rowan High School. An increase of salary brought him to
Richmond Hill. where he again succeeded his, brother and acted as
Principal of the High School during the years 1884 and 1885.

Whilst teaching in Richmond Hill he was also prosecuting his
studies in Medicine. , At Christmas 1885 he resigned his Head-
mastership, and entered upon 2nd year work in Toronto School of
Medicine, and subsequently passed his examinations with honors in
all departments. :

During the '86 College vacation he acted as Mathematical Master
in Stratford Collegiate Institute (of which his brother is Principal.)

Whilst attending lectures in Toronto last winter, he acted as master
in one of the city night schools. After his April Examination in Medi
cine he took a summer course at Toronto Hospital, and was just start-
ing for a course in the New York Hospitals when he and his cousin
(another medical student) contracted typhoid fever the same day.

As the fever had seized upon him when he was completely exhausted
with protracted study he had ot enough vitality left 1o fight the disease.
He knew from the very outset that there was no hope of his recovery,
and after three weeks’ intense suffering, died t Bradford, on July 2gth.

His remains were removed to Chatsworth, and interred there in
the family plot. The funeral was a very large one, many of his old
college associates froma distance being present. The remains were
also met at Toronto on their way home by a large number of his
fellow-students at college and former pupils, who had turned out to
pay their last tribute of respect to the memory of the deceased.

Death is at all times a painful visitor, but it is especially so, in the
case of a young man who is stricken down at the commencement of
so promising a career of usefulness as that on-which the deceased
had entered. Mr. McBride was an off-hand, generous-hearted young
man, and a universal favorite.
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IN MEMORIAM.

WILLIAM TASSIE.

By the death of the late William Tassie, M.A., LL.),, the teach-
ing profession of Ontario has lost, if not its ablest, at least its oldest
and most widely known representative. Go where you will, to
India, Australia, or Southern Africa you are almost sure to discover
one or more of Tassie’s boys ; while nearer home, scattered over
this northern continent—many of them occupying prominent and
responsible positions in the professional and the commercial world—
are to be found numerous representatives of the same class. Nor
is this to be wondered at, when it is remembered that he had been
engaged in active work as a teacher for more than half a century,
and that during the twenty-eight years for which he was 'Head Master
of the Galt School he had under his care pupils from all parts of
Canada and the United States, and even from the West Indies.

Mr., or Doctor Tassie, as he was commonly called, was born in
Dublin, Ireland, in 1813, and was educated at Trinity College in
that city. He came to Canada at the age of nineteen, and not very
long afterwards engaged in teaching in Hamilton, where he was
connected in succession with several educational institutions.

In 1853 he wasappointed Head Master of the Galt Grammar School,
as successor to the late Dr. Howe,and that position he held, as has
been said. for twenty-eight years. Under his energetic management,
coupled with his well deserved reputation for strictness of discipline
and thoroughness of drill, as well as for careful oversight of the studies
-and conduct of the boarders entrusted to his care, the school rapidly
advanced to the front rank, and won a deservedly high reputation,
being the first to be made a Collegiate Institute. While at Galt he
received the degree of M. A. from Toronto University, and some years
afterwards Queen’s University, in recognition of his standing and

services as a teacher, conferred on him the degree of LL.D.

Resigning his position in Galt in 1881, he removed to Toronto,
and opened a private school, which he carried on successfully for
over two years. Finding the change not to his liking, however, he

re-entered the ranks, and was, in 1884, appointed Head Master of
the Collegiate Institute at Peterborough, a position which he con-
tinued to fill, with much of his old time vigor and success, until his
death by apoplexy, on Sunday, the z1st of November, 1886.

Dr. Tassie’s unquestioned success as a teacher was due not so much
to the excellence of his methods of teaching as to the vigilance and
strictness of his discipline, and the thoroughness with which he
grounded and drilled his pupils. That he was especially in his earlier
years at Galt, decidedly, and perhaps unnecessarily, severe in his
discipline can hardly be denied; but that his old boys have long since
forgotten the stinging of the Zawse, and, think of him only as one
who, according to the light that he had, did his duty to his pupils
earnestly, diligently and conscientiously, was abundantly shown by

the promptness with which, on hearing that he had left but little if
any of worldly wealth, they subscribed a sum of nearly $3000 to be
invested for the benefit of his family.
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Oecretary.

ADDRESS DELIVERED BEFORE
THE ONTARIO TEACHERS' ASSOCIATION

AUGUST o9tH, 1887,

BY THE PRESIDENT,‘MR. H. I. STRANG, B.A.

Finding it difficult to decide on any one topic for an address, and
remembering that my duties as President would prevent me from
taking my usual part in the discussions, I thought that it would proba-
bly beat once the easiest and the most profitable course for me to touch
briefly on a number of subjects which are all connected with our work,
and some of which might not otherwise come before us for consider-
ation. Iam quite aware that as regards some, if not most of these,
anything that I may say, or any discussion that it may lead to, comes
too late to affect the decision of the Department, or to be productive
of any immediate effect. Nevertheless, I think it is of the utmost
importance that we should speak our minds freely and fully. If we
approve the policy and action of the Department, it is due to the elo-
quent and hard-working Minister who presides over it that we should
strengthén his hands and encourage his heart by publicly expressing
our approval. If, on the other hand, our observation and experience
lead us to regard a policy as unwise, or a regulation or an action as
unfair, is it not equally due to ourselves that we should place our
opinions on public record? There is no need that we should
imitate the methods of the politicians or of the party press. It is
surely possible for us to call in question or to defend the wisdom of
a policy or the justice of an action without imputing unworthy motives
or indulging in offensive epithets. I trust, then, that while contifu-
ing to claim for ourselves the right to the full and free expression of
our opinions in regard to the policy and actions of the Department
or its officials, we shall not forget either in our discussions in Con-
vention or in our communications to the press to manifest a due re-
gard for the rights of others, as well as for the dignity of our profess-
ion.

First, then, let me say a few words on the subject of examination
papers.  After a storm comes'a calm, and, contrasting the almost
entire absence of public comment on the recent papers’ with the
tempest of hostile criticism which those of last summer evoked, it
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would appear that the old adage has been verified. Doubtless the
storm cleared the educational atmosphere, and exerted a beneficial
influence in other respects. Apart from the question of results, I
believe it is the general feeling of both teachers and candidates that
the papers this year were a marked improvement on those of 1886,
and that, taken as a whole, they did not furnish much ground for
fault finding. The plan of having two examinets to each paper has
apparently worked well, though in a few cases the associate has
hardly been able to restrain the strong tendencies of the examiner-in-
chief. Three points, however, may be mentioned in which there
seems to be room for further improvement.

(1) The papers should be revised with the utmost care, in order
that nefther errors nor omissions may mislead or perplex the can.
didates, and handicap them in their efforts to pass.

(2) Every paper should be carefully revised by the committee as
a whole, in order that the papers on each subject may be seen to be
properly graded from entrance to first class certificates, and that
such vagaries of individual examiners as manifested themselves in
the third class history paper this year may be kept in check.

(3) The method adopted of giving bonus questions is-open to
serious objections. Not only does it virtually lower the percentage
required to pass, but in some cases it allows a candidate who knows
nothing well and does nothing well to make up that percentage from
a large number of imperfect scraps of answers. Such at least has
been my experience in connection with the entrance examination,
and I am told that others have noted the same objections. I trust,
therefore, that in future the method adopted will be that recommend-
ed by the High School section last year, viz.: “that each paper shall
contain more questions than the candidate is permitted to attempt,”
thus allowing him a choice, and giving scope for a variety of taste or
teaching, but requiring him to do satisfactory what he does under-
take.

From examination papers to text books is an easy transition, and
I shall, therefore, next touch briefly on that vexed and somewhat
delicate question. As most of you are aware, that was one of the
subjects on our programme as originally agreed on, and I for one
greatly regret that the illness of Inspector Morgan, who had agreed
to deal with it, led to its being dropped from the list. The subject
is wide enough and important enough to require the most careful
consideration, such as it would no doubt have received at the hands
of Mr. Morgan. To an audience like this I need scarcely enlarge
on the importance of our having suitable text-books. Text books
are in a measure our tools, and while it is true that a good workman
with poor tools will produce better results than a poor workman with
the best of tools, we have a right to ask that we shall not be handi-
capped in our work by having to use inferior tools, if by pursuing a
different policy better ones are to be had without any material in-
crease of cost.

That under the present system of authorizing text books we may
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get some good, even excellent books, I am quite willing ta admit;
that under it we have already got some very unsuitable ones cannot,
I think, be successfully denied. and that some of those recently
issued or yet to see the light are likely to prove unsatisfactory there is,
therefore some reason to fear. That the Minister in adopting the
present system has been actuated by the best of motives, and has

‘ ' honestly tried to carry out his professions and promises I do not

doubt. = Uniformity, cheapness, and adaptation to the wants and
circumstances of our schools are all very desirable objects, but as we
all know a good end may be sought in a wrong way.

The questions I desire to consider for a little are (1) Is the

present system theoretically likely to ensure our getting the best

text books that are to be had for our schools ? and (2) Have the
results so far justified the wisdom of the system ?  For my own part
I regret that I feel compelled to answer both questions in the nega-
tive. First then as to the probabilities of the case. We read in the
circular recently issued that certain text books “will be authorized
if found suitable.” From this it is evident that the Department, if
not directly concerned in the manufacture (using the word in no
offensive sense) of these books is at least, aware that they are being
prepared, and is directly interested in the result. This naturally
suggests certain questions. How were the Department and the
author brought into such intimate relation? Did the Department
select some one to write the book? If so, by what divine intuition
or by whose advice was the proper person to write such a book
selected ? If not, how did the Department learn that the proper
person wasengaged in writing such a text book,and at what stage of its
preparation was the promise, now revealed to the public, first made
to the author or to the publishers as his agents? To me it seems
that from the time the promise, * will be authorized if found suitable”
was given in each case (for the natural inference is that some at
least of those already issued were prepared under the same con-
ditions), neither the Department nor the author was a free agent.
The Department is not free, for if while Mr. 4., relying on such an
assurance, is using his best efforts to make his book suitable, Mr. B.,
who lives away at one side of the province and knows nothing of what
has been going on at the centre, comes forward with a_bgtter book
on the subject, the Department cannot in justice to Mr. A., break
faith with him and accept Mr. B.s book. It is evident then that
competition is virtually excluded. ~ Again, the author is scarcely a
free agent, for, knowing that there is money in authorized books,
and that the placing of his book on the list will add several hundred -
dollars a year to his income, he will naturally be desirous to make
his book switable, and will therefore be under a constant temptation
to make it, not what he thinks it ought to be, but rather what he
knows the Department thinks it should be. How far then, one is
naturally curious to know, does the Department go in meeting the
natural wish of the author to know what are the conditions of suit-
ableness? Does it fix the size and price, and—to use a nautical
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pphrase—lay down the construction lines, or does it even go farther and
revise the proof sheets and suggest omissions, additions and altera
tions? Report says that in one case at least all this has been done,
and if in one probably in more.

In this connection another question naturally suggests itself, Who
decides whether a book is suitable or not? “The Minister of
course” will be the reply. Undoubtedly the responsibility of the
decision is his, but by whose opinion is he guided in deciding? By
his own merely, or does he look to others for advice?. If the
former, is it desirable or satisfactory that such should be the case?
For my own part, highly as I respect the ability and judgment of the
Minister, I am not content that the decision of so important a
matter should depend solely on his opinion, or, indeed, on that of
any one person that can be named. If the latter, who are his re-
sponsible advisers, and why should we, who are so vitally interested
in the matter, not have a voice in their appointment, and know what
advice they give. : =

In speaking thus I need scarcely say that nothing is farther from
my intention than to disparage the character or ability of the authors
of the books referred to, or to imply that Ontario teachers are not
able to prepare suitable and satisfactory text books for Ontario
schools. I am only endeavouring to show that a system which ex-
cludes competition and virtually authorizes text books before they
are written is essentially a bad one, and that we have no sufficient
guarantee that the text books selected are the best to be had, or
have been prepared by those best fitted for the task.

And now for a few words with regard to the results of the policy,
as far as it has been tested. I shall not expressany opinion in
regard to the recently issued books, for we all know that the only
true test of the suitableness of a text book is it use for a year in the
school-room, and that our first impressions of a book, whether
favourable or unfavourable, have often to be materially modified by
our experience with it there. I merely mention in passing, and I
do so from regard for the eyesight of our pupils, that I regret so free
a use of very small type in the new Public School Arithmetic.
“Take then the list of authorized books that have been in use for a
year or more. Of the Drawing Books I shall not speak, as I can-
not lay claim to much knowledge of the subject with which they
«deal. That the Readers are a marked improvement on their pre-
decessors I readily admit, but that they are the best that could be
had for the money is not so certain, nor am I sure that if left to de-
pend on its merits the High School Reader would have found its
way yet into general use.

Certainly if the publishers are to be believed, there was but little
sale for it until its use was made imperative in the schools. -In the
case of both it and the Fourth Reader I think the result has shown
—what indeed the experience of the past might have suggested—
that since they were intended to be used for teaching literature as
well as reading, it would have been better, even though
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it would have necessitated the omission of some of the
selections, to’ accompany each lesson with a brief preface and
a few explanatory notes, hints and suggestive questions. Such a
course would have left but little need or excuse for the compilation
and extensive sale of the “Companion to the Fourth Reader,” and
“ Notes to the Third Class Literature.” As to the preface to the
High School Reader, I am glad that I do not know who wrote or
compiled it, for I can thus speak more freely in regard to it. Pro-
found, philosophical and polysyllabic it may be, but of practical
value in teaching reading to third class candidates it just as certain-
ly is not. Such at least is my experience, and that of every master
1 have asked who tried to use it for that purpose.

The Manual of Hygiene I pass for.want of time, but I do not
think it would be hard to show that it is dearer than it need be, and
that much of it has no proper place in a school text book. There
remain then the Scripture Readings and the History. As to the
former, we all know that a very great deal of nonsense, and worse
than nonsense, has been spoken and written, in some cases by men.
who knew better, in others, by men who did not know what they were
talking about. At the same time enough has been made plain to
show that there are serious defects in the book—defects whick I
confidently affirm would not have been found in it if it had been
compiled by a committee selected either from or by this Atsociation,
or even submitted to such a committee for revision and approval
before being authorized.

Lastly, as to the History. I have the greatest respect for the
character and abilities of the authors, but whether it is that their
abilities were directed into a channel in which they were not ac-
customed to flow,or that they were hampered by being under re-
strictions as to the mode of treatment they should adopt, I feel sure
that I but voice the verdict of the great majority of those who have

" used it for the past year when I say that the book is a failure. I know

that I have asked a greatmany teachers from different parts of the
Province and have failed to find one that liked it or was satisfied
with it, and these too are considered good and successful teachers.
Into the causes of this verdict I do not enter at present further than
to say that I believe the result to be largely due to a mistaken econ-
omy on the part of the Department, which in its desire to keep
dowr the price, and yet to have the subject fully treated, forced the
authors to make the book a mere compendium of directions, facts
and opinions, presented in a rather dry and difficult style.

One point more and I shall leave the subject of text books. It
seems to me on looking over the new list of High School text books
and comparing it with the examination papers, that there is a want
still left unsupplied. Candidates for Second and Third Class Cer-
tificates are, to judge from the examination papers, expected to be
familiar with the laws of the paragraph, the qualities of style, the
characteristics of poetic diction, and the use’of the principal figures
of speech, but apparently they are to be left in the future, as they
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have been in the past, to learn these where and how they may.
True, McElroy’s Structure of English Prose has been added to the
list of authorized books, but only for Forms III. and IV, Would
it not have been well to prefix to the High School Reader an outline
at least of what candidates are expected to know in regard to these
matters when dealing with literature, such an outline for instance,
though perhaps not so full, as was prefixed to the Advanced Reader
of the Royal Canadian Series ?

The next topic I had inténded to deal with is the Departmental
Regulations, but as 1 have learned since coming to the Convention
that in accordance with the wish of the Minister these are likely to
come before the several sections for consideration, I shall say but a
few words. One thing I am sure we all regret, and the Minister I
believe not less than the rest of us, viz., that it should be found
necessary to make changes, and often important changes, in them so
frequently.

The members of the. High School section, too, while gratefully
acknowledging-that their burdens have been lightened in one re-
spect, at least, by the steps that have been taken to assimilate the
various examinations, will join in a general regret that, notwithstand-
ing the great increase in the work and expense thrown on the High
Schools during the past few years, the Department has not been
able to secure for them any increase in the Government grant, or
even to guarantee the payment of the amounts they have been led
by the Regulations to expect.

One thing more in connection with this subject I should havé
liked, if time had permitted, to dwell on fora little, viz., the pro-
posed increase in the natural science required to be taught in our
High Schools, and the apparent assumption that all our students
are to be specialists. Under the circumstances, however, I shall
content myself with quoting the following paragraph from an article
by Prof. Payne in the Academy for February: “The employment of
specialists to teach the sciences in the Secondary Schools has given
currency to the fallacy that the only proper mode of teaching these
subjectsis by inductive, experimental research. The teacher has
been trained in this manner, and since he was to be a specialist this
was very proper; but when he comes to teach, he at once assumes
that all his pupils are to be specialists, and here he falls into gross
and dangerous error. For the present, the pupil in the Secondary
School needs to know the facts of science as they are correlated by
natural law, and also, by means of typical examples or experiments,
to be made acquainted with the general mode of scientific procedure;
but for the purposes of a general education he need not play the role
of original investigator. Farther on, when the time for specializa-
tion has come, he may very properly apply himself to inductive re-
search. It is not teachers of science alone who have followed this
false scent. I have seen masters and misses of twelve years sit in
solemn critical judgment of Tennyson, Dickens, Hawthorn and
Longfellow. For them a piece of literary art was not something to
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be admired and enjoyed, but a specimen to be dissected. Their
teacher’s ideal was the training of boys and girls to be literary
<ritics.

The last subject to which I shall refer is the proposed scheme for
the establishment of a College of Preceptors. You are aware that
after a_brief discussion of Mr. Dickson’s paper last year the scheme
as outlined in it was referred to the various County Associations for
their consideration, and that a Committec was appointed to collate
the resolutions passed by them in regard to it and report to this
Convention. In the absence of Mr. Dickson, who requested me to
say that ill-health would prevent him from being with us, the report
of that Cdmmittee will be presented by Mr. MacMurchy. I have
not seen the report, but I believe 1 am familiar with the facts on
which it is based, and I say frankly, that I cannot regard them as at
ll encouraging to the friends of the scheme. That it would not be
viewed with favour by the *‘ powers that be,” and that the influence
of a powerful denomination, moved, not unnaturally perhaps, by the
fear of losing advantages at present enjoyed, would be thrown into

‘the scale against it was perhaps to be expected. Possibly, too, it
suffered in some quarters by being made to appear as a rival of the
newly-formed Ontario Educational Society. Making all due allow-
ance, however, for the adverse influences, there is, I think, no use
in attempting to deny that the scheme, to use a common phrase,
has fallen rather flat on the attention of both the public and the
teaching profession. That the public should take but little interest
in it, and should even at first look suspiciously on it as a device to
raise teachers’ salaries is perhaps not to be wondered at ; but that a
:scheme for the elevation of the teaching profession and the advance-
ment of its interests should, apparently at least, have been received
with so much apathy and even opposition by its members seems to
<all for explanation. “For my own part, while not denying that there
may be other reasons for this result, I believe that the main cause
has been a failure or inability on the part of teachers to understand
the scheme, and in particular to see (1) how it can be worked suc-
«cessfully-in connection with the present school system, and (2) what

. direct benefits they are to receive in return for the payment of its

fees and submission to its regulations. Whether this is the fault 6f
the teachers of the scheme the future will no doubt show more
<clearly, ) .

While not wishing, therefore, to interpose any obstacle to the
further consideration of the scheme, yet, believing that, owing to the
various obstacles I have mentioned, any progress towards the realiza-
tion of the scheme must necessarily be slow and is perhaps doubt-
ful, I suggest that we should unitein advocating a simpler and more
practicable change, one which would be open to fewer objections,
and which, if it did not do as much for the elevation of the teaching
profession as is aimed at by the advocates of the proposed College,
would yet be of great service in removing or lessening many of the
«evils of which we have had reason to complain, The change I pro-
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pose is the re-establishment of a re-organized Council of Public In-
struction, or Educational Committee—chiefly elective, partly nomin-
ated, the members of which should hold office for a stated term and.
have definite duties and powers, assigned them by Statute, in regard

to the selection of text books, the framing of regulations and p1o-

grammes of study, the appointment of examiners, and such other

matters as the Minister might refer to them. As the Minister would.
remain the responsible and executive head of the Department, he

would of course have to be allowed to retain the power of overruling
the decisions of the Committee. Naturally, however, the deliberate
decision of such a body would be but seldom set aside, and then
only for strong reasons ; and in cases were it was done teachers.
would at least have the satisfaction of knowing that duly accredited
representatives of their own choosing had been heard in regard to
the matter.

However, as I feel that T have already trespassed unduly on your
time and patience I shall not discuss the proposal further at present,.
but merely state briefly what advantages I belicve would result from
the change.

1. Tt would enable us to place the responsibility for changes in the-
Regulations more clearly where it belongs.

2. It would prevent hasty action and troublesome mistakes in the
framing of regulations, authorization of text books, etc.

3. It would tend to allay the dissatisfaction which at present
exists. :

4. It would minimize the evils that necessarily results from having
a politician at the head of the Education Department.

5. It would, I cannot help thinking, afford relief to the Minister
himself, who, knowing that the matters referred to such a Council
would receive careful, deliberate and dispassionate consideration,

would be, as he certainly should be, relieved from the necessity of”

devoting so much of his time and energies to the consideration ot
the details of programmes, examinations, etc:-
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THE AIM AND SCOPE OF PUBLIC SCHOQL EDUCATION.

JAMES L. HUGHES,

1. The relative value of man and knowledge.

The defects of educational systems, and the mistakes in educa-
tional methods have resulted from erroneous views, or indefinite
conceptions regarding the true aim of educations The misconcep-
tions and mistakes of the past have been caused chiefly by the
failure of teachers to recognize clearly the proper relationship that
exists between the two great elements of power with which they
have to deal in school ;—the child, and the knowledge to be com-
municated to him. “Knowledge is power” has been accepted as a
foundation truth upon which educational structures have been
reared ; and this attaching of undue importance to a partial truth
has prevented the recognition of the greater truth that lay beyond
it. English and American teachers have had their minds so filled
with an inflated value of knowledge that even till the present time
they have failed, with very few exceptions to understand the aim of
Pestalozzi and Freebel in founding their educational systems. These
great men used material things in carrying our their plans. * They
saw that the child before he went to school grew very rapidly both
in power and in knowledge while placed in an environment of ob-
jects which he was allowed to use freely, and they concluded that in
school the child should at first continue to be surrounded by an
objective environment that he might under the definite guidance of
a trained teacher continue to develop in the same rapid, and
thorough manner as before he went to school. They placed
objects in the harids of the child that he might use them, and that
by using them his industrial powers might be developed and his in-
tellectual faculties both receptive and constructive might be called
into natural activity. English and American teachers examined the
work of Pestalozzi and Freebel, but their minds were clouded by
the idea that “knowledge is power” and that the aim of the school
is to communicate knowledge. They saw in the use of objects in
school only a quicker and more definite way of becoming acquainted
with the objects themselves. They said, “Pestalozzi and Freebel
were great men because they taught us that the conceptions we
receive from actual things are clearer than the conceptions we could
get from written or oral descriptions of them,” and so they concluded
to place objects before the children, not in the hands of the children,
that they might in this way become acquainted with them, The
result has been that our so-called English and American “Object
Teaching” is in some essential respects the most absurd process
ever introduced into a school room. We have used the objects as
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aids in giving knowledge, Pestalozzi and Freebel used them to in-
crease power to gain and use knowledge. Their primary aim was
growth, ours has been information, and so we have lost the real
benefits that should follow from a clear conception and an intelligent
application of the principles that underlie their systems. Like the
old Scotch lady who, when tea was first introduced, poured out the
broth and ate the leaves, we have lost the essence of truth in their
systems and have devoted our attention solely to the material things,
which they used merely as a means for accomplishing their. great
educational purposes. This illustration serves to show how the
intellectual vision has been narrowed and the judgment darkened
by over-estimating the value of knowledge. Knowledge is not
power, in the sense in which the maxim has been accepted by
teachers. Man is the grandest power created by God in connection
with this earth. Knowledge has no power of independent deyelop-
ment in itself. Man possesses a capacity for growth intellectually
and spiritually which should increase in strength and definiteness
for ever. Truth cannot change. Truth is yet only partially under-
stood and applied. God reveals new truths when we are ready to
receive them. So far as knowledge is concerned my chief duty asa
teacher is to qualify my pupils for greater and clearer revelations.
The more I value knowledge, when I have an adequate idea of the
being who is to acquire and use it, the more anxious will I become
0 train up a race of men and women capable of addizng to the store
of knowledge now in possession of humanity. /-

A dingle human being is vastly greater than all knowledge that
can be communicated to him, or acquired by him. When we get a
comprehensive and clear conception of this thought we will have an
unerring guide in separating the gold from the dross in the theories
of able specialists who over-estimate the value of some one depart-
ment of educational work and thereby become blind to the im-
portance of all other departments. We will then be able to har-
monize the opinions of those who advocate apparently widely differ-
ent views regarding the aims of education, and to see that all true
aims of the utilitarians on the one hand, ard the advocates of intel-
lectual development on the other should be accomplished by a
proper system of education.

. TI. The general aim of a system of education based on the possibili-
- dies of human development.
. 1 accept the following statements as true :—
1. There is an eternal being whom we call God possessed of in-

finite knowledge and purity and power.

2. Man was originally created in God’s likeness, and might have
continued to grow more like him.

3. Sin dwarfed the human race, and interfered with its develop-
ment, not only morally, but intellectually and physically. It con-
tinues to do so till the present time.
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4. 'The influences both of evil and of good are cumulative through
heredity.

5. The cumulative influences of sin, while they will go on forever,
if unchecked, may be removed from an individual or a'race. The
curse is limited to the fourth generation, if each generation does its
duty in attempting to remove it.

6. The cumulative consequences of goodness consciously ex-
pressed in activity, while they may to a certain extent be counter-
acted by evil, continue to exert a beneficent influence for ever.

7. While man never could have redeemed himself from the con-
sequences of sin by his own independent efforts he never can be set
free without conscious individual action on his own part.

8. Man as an individual may be trained so that his tendencies to-
wards good may increase in power to control his tendencies towards
evil, This being true of individuals is also true of mankind as a
race. -

9. As a man consciously gets more power for good, he is growing
towards the divine ideal and regaining his lost likeness to his .
Creator.

10. The highest condition of| earthly happiness, and the most
perfect state of human progress will be attained when all men are
consciously, even though it be very slowly growing towards God in
truth, in purity, and in power.

From these considerations I conclude that the general aim of °
education should be to counteract sin, and aid mankind to grow
consciously towards the Divine. This thought is an inspiration to
me and makes educational work a sacred duty.

111. What the schools should do to.aid the human race in its
development. 1. The schools should give mankind symmetrical irain-
ing. The exaggerated importance attached to knowledge has in the
past led to the concentration of the best thought of most teachers
on such questions as; what shall we teach? How can knowledge
be communicated most easily and most thoroughly? How can I

‘make my pupils remember the knowledge I give them® &c. This

has prevented that appreciation of the vast importance of having a
symmetrical or harmonious education, that becomes clear to us as
soon as we recognize fully the superiority of the being compared
with knowledge. For convenience man’s powers have been classi-
fied into, physical, intellectual, and moral or spiritual. Until re-
cently teachers have attempted to store, or at hest to develop, the
minds of their pupils to the neglect of their physical and moral
natures. Fortunately the schools could not prevent a certain degree
of physical and moral development from other sources, and so the
human race is not so weak or so bad as the schools alone would
have made it. A well trained mental gymnast who is nothing more,
has little if any advantage over a well trained physical gymnast, who
is nothing more than that. I confess that I have a greater admira-
tion for the latter than for the former. The physical gymnast may
be of more use to his fellowmen, than the mere mental gymnast can




\

" specific physical training for the following reasons :—
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be, and there is much less danger of his becoming a crank. The
man whose moral nature alone has been cultivated at the expense
of his physical and mental is likely to be a useless if not a danger-
ous member of society. To omit the best culture of any of a man’s
powers makes him a narrower, weaker man than he should be. He
is crippled in his power to secure happiness for himself or to do
good to others  Every child has a right to haye his physical, intel-

lectual and moral powers developed and trained to the fullest limit

possible in his case. There is an intimate interdependent relation-
ship between our physical, intellectual and moral natures that makes
it perfectly impossible to develop one. or two of the three fully, un-
less the whole being shares in the development. A boy who attends
a school in which intellectual work alone is done, not only loses
power from the lack of moral and physical training, but he actually
fails to reach His best condition of intellectual growth. Ouraim should
be the highest attainable power for each pupil placed in our charge.
We can accomplish this aim only by training the physical and the
moral powers as systematically and as definitely as we do the intel-
lectual powers. &

Physical Training. It is not enough to place our pupils in"con-
ditions conducive to physical comfort and health, by carefully attend-
ing to the ventilation, warming, * lighting and seating of our school
rooms. All these are gssential but we must do more. I urge a

1. Because physical exercise is the best change from mental work.

2. To relieve the weariness caused by sitting too long in one
position. :

. To counteract the tendency to deformity of the body caused
by sitting at desks.

4. To keep up a vigorou
the body, and preventa chronic condition of over su
brain.

5. To give physical health without which the pupils will be unable
to use to advantage any moral or intellectual accomplishment.

6. To increase physical power. This power has an important
part in the uplifting of the race.

7. To promote physical endurance. The ability to endure the
strain of long continued effort is a most impcrtant element in the
training of a child.’

8. To develop gracefuiness in figure, and dignity of action, and
carriage.. There are those who see in physical exercise no advan-
tage except increased strength. They say a farmer’s scn has no
need of calisthenic exercises, because he gets enough exercise with
a pitchfork. T believe it to be a sacred duty for every manto make
the best use possible of his body. Grace and dignity increasc a
man’s power for good, and therefore it is clearly the teacher’s duty
to develop'them. Itisa good instinct that prompts the mother to
send her sons and daughters to the dancing master in order that
they may acquire freedom in the use of their limbs and an easy
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manner. It is a pity that in gaining these advantages they almost
unavoidably acquire a certain French levity of bearing that insensibly
but surely leads to a corresponding lightness of character. It is a
shame that the dancing school should be necessary. The schools
should provide for the culture of the rising generation in erectness
of body and gracefulness of action by a simple and definite system
of calisthenics and military drill. [You can tell a British soldier
without a uniform in any part of the world.] The effects of drill in
early life will be even more marked, than if it is begun in manhood.
The difference between dancing and drill in influencing the charac-
ter is very marked. Dancing gives superficiality and levity, while
drill develops solidity, firmness, and definiteness. As an illustra-
tion of the effects of physical training in improving the bearing and
carriage Qf a large body of children I may state, that I recently visited
one of ouRJarge schools containing over eleven hundred pupils, with
Dr. Barnardo, of London, England. He has a thorough personal
acquaintance with the best English schools both public and private,
ane I found him to be a severe and outspoken critic. In regard to
physical training, however, he frankly said that our pupils were “‘set
up” better than in any of the English Schools. Ina line of over five
hundred boys he instantly pointed out one who showed no evidences
of the same training that the others had. He was a boy fresh from
the gymnastics of the hoe and the pitchfork. He probably had
strength, but he was very deficient in manly' bearing and graceful-
ness. The school he had attended deserved no credit for his
strength, it was greatly to its discredit that he had a deformed body
and an awkward gait. When the school was dismissed nearly six
hundred girls marched down stairs and out of school in “fours”
under the eye of Dr. Barnardo. He watched them till the last four
passed through the door, and then said “Your boys surprised me but
your girls are a much greater surprise. You could not find such
elasticity of step, such freedom of movement, and such erectness of
carriage in any girls' school in England.” While visiting another of
our schools during his recent visit to our city, His Excellency the
Marquis of Lansdowne was very much impressed by the bearing of
the boys, and he asked for a special report regarding the introduc- -
tion of drill into our schools, saying that he thought it would be of
great value in improving the carriage of the peasant boys on his
English estates.

8. To increase the power of expression. The great importance
of gesture as a means of communicating and impressing our thoughts
is too frequently overlooked. There are few who are not influenced
by definite and appropriate motions of the human body. I have
seen an audience of four thousand people moved to laughter or tears
at will by a deaf mute, simply by the oratory of his gesture.

A proper systém of calisthenics practised in youth will make the
graceful and harmonious motion of the arms, the head, the trunk
and the legs a second nature,- so that in maturity the whole body
will respond readily to the thought that is in the mind, and appro-
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priate gesture enrich and enforce the expression of the voice. The
man who speaks only with his voice is shorn of a portion of his power.

9. To develop and define the moral nature of the child. This it

does in various Ways ¢

(a) By cultivating a prompt obedience to commands or instruc-
tions from those in authority. This is a discipline absolutely essen-
tial for every child. The child’s own will power develops at_first
most fully by willing and complete submission to a superior Will.

b) Definite activity of the body re-acts on the mind and will and
strengthens and defines them. The wide sweep of the arms in
response O the thought of freedom, deepens and widens the feeling
and thought of freedom in the mind of the speaker.

(¢) Drill by its precision develops exactness, and by its firmness
of tread it leads to solidity of character. The very erectness of body
produced by drill induces a corresponding effect on the moral
character. You cannot make a boy stand firmly on both feet with
his knees braced, his shoulders back, and his head up until this
becomes his accustomed position, without changing his moral nature
for the better. Of course the effects of drill in strengthening the

moral fibre would be greater in early life than in maturity.
There is another department of physical training that should be
iven in Public Schools. 1 refer to the training of the hand to give

the fingers more power and greater skill. Ido not advise the teach-

ing of any special trade, but urge the necessity for a specific cultiva-

tion of manual power and dexterity to qualify for more successful
work in any tra i

de or profession. To teach
school will predispose all boys towards that trade as a life occupa-
tion a thing the school has no right to do. Another reason to show
the inappropriateness of a trade as a means of manual training in
school, is, that girls have as much right to this training as boys have,
and girls could not be expected to work at a trade. Trade schools
and technical schools of various kinds in cities and towns are ex-
ceedingly useful especially in manufacturing centres, but they aré
beyond the limits of Public School education. They may be re-
garded as utilitarian colleges or i and may very proper-
i inary High Schools "of

ly be conducted in connection with the ordina
impeding the progress made in the usual

culture, without seriously
course of study in these institutions. The hand should be well

trained, however, before the pupils rea
the High School; and secon

cause comparatively few pupils reach
i s early as possible, before

ould be given &
‘The hand is the most

because finger training sh
the fingers have become sti
the will of the being, and the
X of a man constitutes his

important instrument in executing
executive, OF operative, Of constructive WOr
chief means of existence, and is also the agency by which he can
accomplish most for his fellow beings. 1t is therefore clearly the
function of the Public School to cultivate manual skill. :

«] have no time for this work,” is the natural objection that many
teachers will raise. Most of it should be done when the pupils are
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between five and seven years of age; when we are usually blunting
their mental powers, and giving them a dislike for school by trying
to teach them subjects utterly unsuitable to their development. But
there is plenty of gﬁne for continuing the work in the lower classes,
after the pupils have passed seven years of age. This is especially
true in ungraded rural schools. One of the most difficult problems.
for teachers of ungraded schools to solve is “how to occupy the
younger pupils profitably while they are at their seats, and other
classes are directly in charge of the teacher.” Froebel’s Kindergarten
occupations, needlework, and woodwork with knife and gimlet, will
afford these classes interesting employment, and will at the same time
cultivate the executive side of their intellectual powers, and give
them a systematic manual training. Where sewing has been intro-
duced into European or American systems it has been treated as
something to be communicated to the pupils to be used by them in
after years, and not as a means of developing skill. Another mis-
take has been to confine needlework, the only manual training
usally attempted, to girls, although boys need such training most,
and get least of it at home. Both these errors spring from the funda-
mental mistake already pointed out of valuing knowiedge more
highly than we do the being who is to receive it. Freebel aimed to

train his little ones to use the left hand as well as the right, not as-

some do in order that they may have the left hand ready for use in
case the right be injured or lost, but in order to secure a symmetri-
cal development of the brain and nervous system.

For the sake of those who think they have no time for general
physical exercises I make the following statements :

1. It is impossible for pupils to study sixty minutes in each hour,
and the teacher who tries to make his pupils do so injures
their health, prevents concentration of attention, and trains them to
work at a lower rate of speed then they should attain. Pupils who-
study properly fifty minutes out of every hour, and take physical
exercise for the other ten minutes will have better bodies, more
knowledge, greater intellectual power, and happier dispositions than
if they tried to study for the entire sixty minutes.

2. The improved discipline that results from the judicious use of
physical exercises at the proper time saves time and prevents irrita-
tion both to teacher and pupils,

Intellectual Training. 1t will not be necessary to deal at length
with this department of my subject. It has received the major por-
tion of the attention of teachers for many centuries, and is certainly
more familiar to teachers generally than any other part of educa-
tional work. Vet teachers still, bcth under-estimate and over-
estimate their duty to their pupils in regard to intellectual storing
and training. They under-estimate their duty by placing know-
ledge above intellectual power ; and they over-estimate it by re-
garding school life as the period when education is to be completed,
and by doing in most cases a great deal for the pupils, that the
pupils should do for themselves, The teacher’s duties in connec-
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tion with the intellectual natures of his pupils may be stated biiefly

as follows :—

1. He should communicate knowledge to them. It would be a
fearful waste of life to make each individual child undertake for
himself the experiments and the investigations necessary to acquire
independently the stores of thought and information accumulated

during nearly sixty centuries. The teacher should give his pupil as.
much information as possible, both of a specific and a general
character. ded that in the

The more he gives the better, provi
giving he does not weaken the child’s independent desire for know-
ledge, and his power to gai

in it for himself.

2. The pupils should be trained to acquire knowledge for them-
selves. Knowledge is good, the power to gain it is better. A
receptive attitude towards knowledge is a gran

unil to have on leaving school.  Atbest he has learned compara-

tively little of even known truth at school. There are yet moun-
tains of known and undiscovered truth for him to become

acquainted with. The teacher should train him o climb. Real
education only begins io, school, and the pupil is doubly blest
hool with the power of acquiring knowledge readily
from books, and men, and the vast world of nature by which he is
surrounded. The child’s intellectual powers may be classified into
those that gather knowledge, those that classify it, those that store
it, and those that use it. The great aim of teaching in the past has
been to develop the storing power of the mind, leaving to chance
the development of the other three departments. Storing is useful,
training is infinitely better. The best test of the efficiency of a
system of education is the after-school study of the men and women
it has trained. + Any system is a failure if the young men and women
do not continue to study independently after they have passed the
stage of school life. Some writers say ‘it is the teacher's duty to
set the child going.” The child goes more rapidly before he goes
to school than he ever does afterwards. How 2 child does “go,”
physically, intellectually, and morally (or immorally) from three to
five years of age! It is a serious thing for teachers to consider how
far bad primary methods are responsible for stopping his natural
going. Our duty is to keep him going, and to develop his intel-
lectual going powers by making them do their proper independent
work in acquiring knowledge. Acquiring knowledge, and receiving
knowledge, are very different operations. We must not carry our

upils up the hill of knowledge. The old plan of whipping them

P!
up was better in many essential respects than that, in making inde-
pendent men and women, Our best work in this respect is to teach
them to climb.

knowledge when they leave

. Pupils should have 2 love for
school. Itis my duty, asa teacher, to see that they have this love.
Destitute of this they have no motive to continue their - education
after they leave school. They have an intense love for knowledge
when they come to me. Instead of losing it, it should increase as
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all other good tendencies and powers should increase. One of the
most remarkable powers God gives to children is the ability to re-
cognize the problems by which they are surrounded. Nature speaks
very clearly to the little ones. It speaks most clearly to the men
and women whose hearts are most pure and childlike. The greatest
loss a child ever sustains, intellectually, is the loss of its power to re-
cognize the problems by which it is surrounded. How many ques-
tions children ask us! What problems they bring to us for solution !
No wonder they have been called interrogation points. Why do
they ask us questions? Because among the thousands of problems
they find and solve for themselves, they find a few they cannot
answer without help, Note carefully the process of education by
which the child in two years before he goes to school learns more of
language, and science, and philosophy than he ever learns in five

' years afterwards He finds his own problems, answers as many as

he can, and brings the hard ones to his seniors for help. We abso-
lutely reverse this process when he comes to school. We find the
problems, and take them to him for solution, and that is the reason
he loses the power to recognize the problems by which he is sur-
rounded in after life. We are to-day surrounded by thousands of
important problems relating to time and eternity of which we have
no consciousness. Even in our own work of teaching we fail to ad-
vance as we might do, because we cannot clearly grasp the great
questions for which we ought to find answers. We love to gather
knowledge just as long as we are able to see the things we do not
know. Our love for knowledge would never grow less, but would
increase in intensity if our youthful power to recognize new problems
were developed, One of the problems for us to recognize and
solve in our teaching is, how to develop the natural ability of our
pupils in discovering new questions, in order that they may leave
school with a keener appetite for knowledge than they had when
they first came to school.

4. The child should be trained to use knowledge. Knowledge is
good, the power to gain knowledge and the desire for knowledge are
better, but the power to use knowledge is better still. With the
executive department of the intellect untrained, knowledge either
communicated or acquired may be of little value to its owner or the
world. There are thousands of men in our country who possess
vast stores of knowledge, gained in schools and colleges, and in
some cases by after study, who are exerting no influence in elevating
our national life. Their knowledge is no more use than the same
knowledge would be if printed in books and locked in a strong box.
The education of such men has been neglected at its most important
part. Can we train pupils to use knowledge in schools ? Certainly.
If our methods are right we shall make our pupils apply knowledge in
every subject as soon as they gain it. Indeed they can know truth
clearly only by using it The old adage “We learn through the eye”
is only partially true We get material for knowledge through the
eye. The modern maxim is “We learn by doing.” I venture to sug-
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gest as an improvement, we g70w by doing. It is a pity to weaken
the force of any educational maxim with a thought that elevates
learning above humanity. When pupils are trained in every subject

throughout every day of their school life by teachers who thoroughly
understand the rule: “We grow by doing,” the constant application
and the continu-

of knowledge to the circumstances of every day life,
ous use of knowledge already gained in the acquisition of more, will
induce the habit and give the power of using knowledge to advantage.
Using knowledge is also the most certain and definite way of fixing
it in our memories. 1have done my duty to my pupils intellectually
when I have given them an adequate start in knowledge, developed
their powers of gaining knowledge, quickened and strengthened their
desire for knowledge, and trained them to use knowledge in original
thinking and in promoting the advance of civilization.

Moral Training. This is the most important department of edu-
«cational work. The boy whose physical and intellectual natures
have been developed to their fullest extent, but whose moral nature
has been neglected, is certainly a greater power than if he had re-
ceived no education ; he is mightier than he would otherwise have
been, but he may be mightier for evil. It is a fearful thing to give
a young man the additional responsibility of increased ability without
at the same time giving him more definite control over his evil ten-
dencies. The teacher can avoid this evil by the influence of a defi-
nite adherence to right in the daily management of his schooi. Our
words may be useful to influence our pupils for good, our actions are

much more impressive than our words, but the combined influence of
our words and acts sinks into insignificance compared with the effect
heir own charac-

of the acts of the pupils themselves in determining t
ters. The training we give our pupils in the performance of the
smallest details of their every day work may mar Or improve their
condition in time and throughout the great forever more than all
our teaching. Among the many things I may do for the moral cul-
ture of my pupils the following are important, and they may be ac-
complished without taking any time from the physical and intellectual
work or the school.

1. Children should leave school with a deep-seated respect for law,
and a clear recognition of the duty of submission to it. Disrespect
for law comes from the conscious violation of rules at home and at
school. Parents and teachers stupidly divide their rules into impor-
tant and unimportant classes. No rule can ever be of so great con-
sequence, as its keeping or its violation is.  For instance 2 rule
against whispering is intended to secure quietness and a condition
favorable to study. Quietness and study, however important, are
trifles compared with the effect on the character of conscious viola-
tion of the whispering rule. 1f such a rule has been laid down with or
without the concurrence of the pupils, the conscious violation of it gives
a positive training in law breaking. A rule in schoo corresponds to
a law in society. The frequent, conscious violation of a rule, and

in far too many schools rules are broken several times in a day, gives
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a positive training in law-breaking, and weakens the consciences and

will powers of the children. Weaken & child’s conscience and will

and you have little left out of which to make a man or woman. A

boy who obeys his teacher’s rules only when he cannot avoid detec-

tion will not obey the laws of his country out of respect for the laws
themselves but because he fears the punishment that will follow law
breaking. The serious aspect of the case is that a man who does
not respect the law of his country cannot respect the law of God.

We should have as few laws as possible ; we should never let our

pupils believe that any law is unimportant; every law made should

be faithfully executed in its smallest details, and the terrible moral
consequences of breaking rules should be clearly pointed out to
children,

2. The will power of the pupils should be strengthened by con-

stant exercise in overcoming the weakening tendencies of our natures.
This can be done in connection with every lesson. Take the simple
matter of pen holding for an illustration. ~Every teacher explains the
proper method of holding the pen, yet nearly all pupils are allowed
to hold their pens improperly, notably by turning the hand over so
as to rest on its side. Why do they do this? Because that position
is the easiest for the muscles. Their knowledge and their
judgment urge them to turn the knuckles up, physical ‘com-
fort says let the hand lie on its side. What can make a
boy turn his hand up properly? Nothing but his own will
power. I may influence his will by reasoning or by punish-
ment or rewards, but his own will power must make his hand take
the right position in opposition 1o the natural, easy, wrong position.
The function of his will 1s to make himself take the right course and
do the right thing all through life. when his natural or acquired ten-
dencies prompt him to do wrong. Every time he yields in the con-
flict his will grows weaker. Every time he triumphs his will grows
stronger. Continued overcoming day after day even in penholding
adds vigor to the will, continued failure even in this comparatively
trifling patt of a pupil's daily work will make the victories of life
more difficult of achievement. Every study affords many opportuni-
ties for the will to assert its control, and the way the will is exercised
during schobl life has a great deal to do with settling its strength and
activity in future years. Teachers have an excellent opportunity to
discipline the will power of their pupils by leading them to study
earnestly those subjects for which they have no natural liking.
Whatever motive the teacher may deem best to use in leading a
pupil to study a distasteful subject, the will of the pupil must ulti-,
mately control him and direct his attention to the subject.

3. Every pupil should leave school with the conviction that he
possesses independent individual power, if not creative originality.
He should feel that he has received his knowledge and training for
a purpose, that he is to be a producer and distributor of good in
thought and action. He should not feel that he is a mere imitator.
He should believe that he may have a power differing from that of
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any of his felloy men. He should be suré that the universe
would in some particular have been weaker, if he had never been born.
4. The sense of individual power should be deepened into a con-
sciousness of individual duty. What an inspiration it is for a young
hat in the onward progress of the human
race towards the Divine there must be some special work for him or
her to do that can not be done so well, or at s0 appropriate 2 time
by any one else. The central thought of hopefulness for the true
educator is that the universe is a vast unity that must again be
brought into harmony with its centre, God ; that man is to be the
chief agent in accomplishing this result, i i
complete when each individual will perfectly perform his own part.
There is no department of human work yet perfect. In every depart-
ment of human labor each passing year brings new inventions, Or
new methods, or new systems. Each human being chould be made
to feel his responsibility for performing his own work in making the,
rand advance towards the complete triumph of right and the per-
fect unfolding of truth.
5. The teacher should aim to give his pupils an honest faith in
themselves. This is necessary in order that they may accomplish the
best work of which they are capable. One half the power of humanity
is never used because men lack confidence in themselves. Con-
sciousness of individual power, and individual duty will lead to indi-
vidual faith. True faith is not that condition of self-satisfaction that

rther improvement as unnecessary. That is vanity. No
If unless he has complete
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accomplishment of his individual duty.

6. The best training we can give our pupils morally is to instil

into their hearts and minds a love and reverence for God’s word by

the way in which we use it in connection with the devotional exer-
Tn regard to this 1 will sim-

cises, the family worship of the school.
lution of this Association, that “he

ply quote the twice repeated reso
who cannot humbly, reverently, and lovingly read God’s Word to
his pupils is not fit to be a teacher,”

The one thing to be guarded against most carefully in the moral
training of young peopleisan undue stimulation of puré feelings, and
good thoughts unless they lead to their legitimate end in unselfish
activity. God’s sequence is feeling, thought, decision, action. The
last completes the other three in definiteness as well as aim. If
good feelings and thoughts are aroused once without leading to
generous action, it will be easier for the weakening impulses of our

nature toresist good feelings and thoughts in future. Men very rarely

do wrong negatively or positively through lack of knowledge of the

right, but because right has not been systematically crystallized into
activity in early years. To give spiritual and intellectual insight
without securing the corresponding attainment weakens our pupils.
Qur duty is to strengthen them.
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I have tried to state the following principles :

1. The true aim of education can only be realized by first having
a clear conception of the great truth that man is vastly greater than
knowledge.

2. That true education should result in a conscious growth to-
wards the Divine source of light, and knowledge, and power.

3. That the schools must aim to make a man’s education
symmetrical.

4. That the schools should make our bodies, more powerful, more
enduring, more graceful, more expressive, and more skillful in ac-
complishing the will of our minds.

5. That intellectually the schools are responsible for communicat-
ing knowledge ; giving power to acquire knowledge ; preserving and
developing a desire for knowledge which leads to systematic study
through life ; and thorough training in and by the use of knowledge.

6. That the highest duty of the teacher is the moral training of
his pupils. That he should train them to respect law and obey it,
and develop their will power by continuous practice in overcoming
the weakening tendencies in daily school work in connection with
all subjects. That he should develop the desire to use knowledge
for good and unselfish purposes; lead them to believe that they have in-

dependent power, and therefore individual duties; help to strengthen
their faith in themselves by inculcating faith in God ; and awaken
in them a reverent love for God's Word. If the whole human family
were so trained, how rapid would be its conscious progress upwards.
The teacher of Michael Angelo lies near the resting place of his
illustrious pupil. Over his humble grave lies a plain slab from which
even his name has been worn by the feet of those who stand to gaze
in admiration on the statue of Angelo. If we get a true conception
of the grandeur of the beings placed in our charge, and the great
work we may accomplish in them and through them, we will surely
know that, however humble our positions, and however inadequately
our efforts may be appreciated by our fellowmen, the results of our
labors will stand forever not in a marble recard, but in an ever
widening conquest over error, and victory for truth.

IMPROVEMENT IN THE TRAINING OF OUR TEACHERS
FOR THEIR PROFESSIONAL WORK.

MR. S. MCALLISTER,

Mr. President, Ladies and Gentlemen,—

The subject which I have been requested to bring before you is
one that we cannot afford to lay aside until the professional training
of teachers is to some extent commensurite with the important
duties they have to perform. When I was asked by the Board of
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Directors to take it up I felt that it was but right that I should do
what I could as one of the rank and file, to help forward a subject
which I had urged upon your attention last year as President.

It may help to strengthen any recommendations 1 may make if I
first of all point out what are the qualifications, in my estimation, of

a properly trained teacher.
1. He must have ample knowledge ©
school curriculum. S0 full and so thorough should this knowledge

be that the school text-book should be but a synopsis of it. On no
subject should the teacher allow the text-book to mark the limit of
his information. It should serve him, at best, as 2 staff, not as a
crutch.  If he allows it to be the latter then he may expect soon to
see stagnation in his class. That class should regard him with the

same feelings that Goldsmith's villagers looked upon their school-

master ; when

_—«Still they gazed and still the wonder grew

That one small head could carry all he knew.”
ot only a dangerous thing, but a misfortune to
a teacher, for one of the greatest pleasures that falls to his lot is
that of imparting knowledge from a full mind to an interested class.

2. The skilled teacher must have a good knowledge of the

science of education, s0 that he may have more confidence in practis-
ing it as an art. It is true that many of our best teachers have never
made any claim to knowledge of this science, for the very good

reason that it is only within the last few years that efforts have been
made to put education on a scientific basis. Such teachers have
arrived at the principles needed in their work by a process of induc-
tion, and have applied them often without any attempt to express

them in words. What good teacher for instance has not regulated
his efforts in the school room by such maxims as the following

though he may never have met them in print :—
(1) “The teacher’s part in the instruction is that of

¢ all the subjects in the

A little learningis n

process of 1
guide or director of the operations by which the pupil teaches him-
self” Hence the saying of Comenius “The pupil learns by doing,”
or as Payne expresses it “Learning is Self-teaching” (2.) “As guide,
the teacher must lead his pupil from the known to the unknown, from
the concrete to the abstract, from the application of principles to the
formation of rules and definitions.” (3) «The intellectual powers aré
strengthened and knowledge is increased by constant repetitior.”

1 hope the time is not far distant when we shall have a text-book
which shall place the principles of education b
plete and systematic form. Herbert Spencer, in his work on Edu-
cation has done something towards this end ; Paynein his Lectures
on Education has done more. Bain’s book contains many grains of
wheat mixed up with 2 good deal of chaff ; indeed it has too much
the flavour of a book made to order. °

f his profession the teacher

3. Having mastered the principles o
has next to learn the best methods of applying them in his school-
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room work, in other words he has to study teaching as an art. Who

has not been told as a boy that there is a right and a wrong way of
doing everything. Of course it is the aim of the teacher to adopt
the wright way. - Take for example the teaching of a First Book Class
to read. If the fundamental principle of all. good teaching which I
have already referred to—that of letting the pupil do as much as
possible for himself, is our guide—we will have no hesitation’ in
adopting the phonic or word method. In the A, B, C method the
greater part of the work is done by the teacher in telling first the
names of the letters, and then the sounds of the words they make
up, without arousing much intellectual activity on the part of the
pupil ; while by the phonic method the child is led to take an
absorbing interest ifi the work, by sounding the words put before
him which are made up of elements which he has been taught, or by
writing the words he hears sounded. What I have said, which is
but a faint echo of Mr. Wetherell’s admirable paper on “Conservatism
and Reform in Educational Methods” last year is still enough to
shew how important a part the study of Method plays in forming the
successful teacher.

4. We have thus far seen that the teacher must possess ample

knowledge of the subjects he has to teach, that he must have a good
knowledge of the scientific principles of his profession, that he must
know the best means of applying those principles to practice, and
now all that he needs, and this is by far the most important, is skill
in teaching. This can only be acquired by practice, and if errors
are to be avoided, and time saved the practice must be under skilled
supervision. If a boy wishes to be a carpenter, a bricklayer, a
plumber, or a machinist, he is placed under a skilled workman to
practise the art. If a girl wishes to be a dressmaker or a milliner
she serves her time under a competent dressmaker or milliner. If
a young man wishes to be a dentist, a druggist, a doctor, or a lawyer,
he has to pass a cousiderable time as student with a skilful man in
one of these professions, Now no one will contend that the
teacher’s business is easier to learn than any one of these. Why
then should .not he have similar opportunities of learning it? If
there is any better way for a young man or woman to acquire skill
in teaching than that of serving an apprenticeship under a skilled
master or mistress, I am ignorant of it. Such apprenticeship should
last long enough to enable the student to apply readily the principles
of his art by the best methods, to get rid of that feeling of awkward-
ness before scholars which always accompanies inexperience, and to
administer discipline successfully in cases that require the shrewd-
ness of a detective, the acumen of a lawyer, the wisdom of a judge,
and the forbearance of an archangel.

I have now stated what are the qualifications of a skilful teacher.
Let us see how far our system of education makes provision for them.
In the High School the young student is furnished with all the know-
ledge in the ordinary subjects necessary to pass the non-professional
examination for a Second Class Certificate. The possession of this,
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or of a Third Class Certificate, is a guarantee that the owner is Mar
fitted by scholastic attainments to teach any class in a public school Geo
in the province. This may be accepted safely sO far as the Second Etc
Class Certificate is concerned, but not with regard to the Third, com
and, as a matter of fact, many Public School Boards throughout the each
country, that of Toronto for instance, do not accept it, for they Hyg
E refuse to employ Third Class teachers. Armed with one or the are |
i other of these documents the intending teacher may begin his pro- som
% fessional course by entering a County Model School. Here he of th
} spends thirteen weeks listening to lectures on Education, School at th
% Law, and Hygiene, observing others teach, and finally teaching fillec
i classes himself. The principal of the school is responsible for the tical
training of his student-teachers, and is expected to deliver 86 “* Che
lectures to them—53 on Education and School Management, 11 0D late
School Law, and 22 on Hygiene, besides doing the necessary enat
clerical work in, keeping reports, filling in forms, &c. One would their
think that this was enough to occupy his time during the Model to b
School Session without being responsible for any other duty. Yet will
in only 27 out of g2 Schools last year was he free to give his whole lectt
time to this work, in the remaining 35 schools his time was taken up dent
with ordinary school work for a good part of each day. Iam able the
u to give these facts from the very complete report of Mr. Tilley in prof
the Report of the Minister of Education for 1886. The student- - purs
teacher’ besides attending these lectures is expected to review his minc
work in some of the more important of the literary subjects, and to scho
take lessons in Music, and Drill or Calisthenics. He has finally the 1
to teach 30 lessons, for each of which special preparation is required. the.y
At the end of the thirteen weeks the County Board examines the of pr
students-in-training, and, as is shewn by the Returns in the Report lectu
of the Minister of Tducation, gives 95 per cent of them certificates, pract
by which they are empowered to take charge of any public school Wha
in the country, and to teach any or all the subjects in the Public for o
School course. The Third Class Certificate is valid for only three hunc
years, and unless its owner can get it renewed he must either give alone
up teaching. or write for a Second. When those who hold Second is fai
Class non-professional certificates have taught for a year on their teact
County Board professional certificates, they may apply for admission does
to one of the Normal Schools. Thereare no statistics of the Normal the e
Schools in the Annual Report similar to those which Mr. Tilley tion,
supplies in his report on, the County Model Schools, though I think profe
it very desirable that there should be. But I am not allowed to be ‘beha
at any disadvantage on this account, for by the kindness of the Ih
Minister of Education I have been furnished with sufficient infor- or is
mation to be able to say what the work of the Normal Schools will Let 1
be, and this is important for my purposé, seeing that some reforms® ing o
have been introduced. By the revised programme of studies as ing o
prescribed in the New Regulations, twenty lectures each will be teach
delivered on the History of Education, the Science of Education, teach
the Principles and Practice of Teaching, School Organization and in ac
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Management, Methods in Grammar, Reading, Writing, Arithmetic,
Geography and History ; ten lectures each on Methods in
Euclid and Algebra, and five on Object Lessons. These subjects
comprise the purely professional course. Besides these, forty lessons
each will be given in Music and Drawing, and twenty each in
Hygiene, and Drill or Calisthenics. These subjects, I am informed,
are retained because in the pressure of High School work there is
some danger of their being overlooked. But this is not the whole
of the Normal School work, though it is all that will be recognized
at the professional examination. The time of the masters will be
filled in by giving twenty lectures each in English Literature, Prac-
tical English, Agriculture, Botany, Zoology, and thirty each in
Chemistry, and Physics. - The purpose of these lectures is to stimu-
late teachers to pursue scientific study in their leisure hours, and to
enable them to present scientific subjects.with greater benefit to
their pupils. They comprise about one-third of the whole number
to be given, but I am assured that “the time to be devoted to them
will not be more than three hours per week. In that case the
lectures must not be longer than twenty minutes each. It is evi-
dent that the aim of this new programme js to confine the work of
the Normal ‘ Schools more largely to their special function—
professional work. I have no doubt that students who steadily
pursue this course of study under competent direction will have their
minds well furnished with the necessary knowledge tor guidance in
school-room work. But it 15 one thing to have this knowledge in
the mind, and quite another to apply it in practice, and unfortunately
the,weak spot in this Normal School programme is the small amount
of practice in teaching that can be provided. While the mumber of
lectures and lessons given to students is about 450, the number of
practice lessons in the Model School will not be more than twelve.
What these practice lessons lack in number they make up in value,
for one fourth of the total examination marks is given to them. One
hundred marks is given for the lesson taught before the examiners
alone, and most of the students I have no douBt will think this
is fair value for it in view of the fear and trembling involved in the
teaching it, as it has sometimes to be taught, before an examiner who
does not, or will not, know how to place a student at his ease. At
the end of the Normal School term the student passes his examina-
tion, and in ninety cases out of one hundred he gets his second class
professional certificate, which is valid for life, or during good
‘behaviour.

I have thus made a plain statement of the work that is actually done,
or is to be done in the preparation of our teachers for their work.
Let me summarize it. The Third Class teacher’s professional train-
ing occupies thirteen weeks, during which he receives 86 lectures bear-
ing on his work, is given opportunities of observing work done, and
teaches thirty half-hour lessons, or putting the time of these together he
teaches th-ee days out of, say, sixty-five. The Second Class teacher,
in addition to this training, has half a year at the Normal School,
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ch he attends about 450 lectures and lessons, about 200
of these being in the purely professional course, and he teaches not
more than twelve three-quarter-hour lessons. This gives him fifteen
hours in the County Model School and nine hours in the Provincial
Model School in practical work,—twenty four hours altogether, or
‘not quite a week of practice in teaching to fit him for his life’s work,
and that work the most important that can be entrusted to .any
human being. Is it any wonder that with such facts as these before
us we have complaints from the Inspectors about the crude work
done in some of our schools,-and these complaints will continue,
and the Inspectors would be recreant to their trust if they did not
continue, until an improved system of training our teachers for their
professional work is organized If we look at the United States we
find matters no better, indeed one writer declares that more than
one-half the schools of that country aré in charge of untrained
teachers. In no other skilled occupation would so little preparatory
training be allowed. Our plan seems to be based on the belief

that if a student is well grounded in his book-lore he needs but
that a man be-

little practice to become successful, It is not thus
comes a competent mechanic, a doctor, or a lawyer.
A logical course of training would be something like this:—A non-
professional Course at the High School, followed by a professional
course at the Normal School ; when this is ended, an extended course
of practice in teaching lasting at least two years under competent in-
structors, during which the lessons given in the Normal School should
be strictly applied. At the end of this period the professional exami-
nation- should take place, and certificates be awarded. This plan
however may be at once consigned to Utopia,‘as being impracticable
with us under present circumstances, and we must devote our atten-
tion to some plan that can be grafted on our existing system. I do
not think I can do better than describe with some modifications-the
plan of professional training which I recommended at our last
meeting.

Let the County Model Schoql continue as at present, but let the
principal be free in every school to devote his whole time to the stu-
dents during the term.  Let him have more timeto give to lecturing
on the principles of education, and the methods of teaching by tak-
ing some from that assigned.to practice lessons. When the Model
School course is finished, the students should be distributed among
the various schools of the district under the directions of the Coun-
ty Board. Being
ters or mistresses they could learn to teach, as they can only learn,
by teaching. 'That they should not lose sight of the science, while
they are learning the art, of teaching they should assemble at the
end of each month at the Model School to review their work, receive
lectures on the subjects of their course, compare notes, and receive

suggestions. They should then be distributed to other schools so
that their experience might be as varied as possible. The most profit-
able lectures at these monthly meetings would be those on Methods,

/

during whi

placed in schools where there are competent mas-*
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and could be best delivered by the local Inspector on account of his
familiarity with the organization, management, discipline and teaching
in the schools of hisdistrict. It should be the duty of this officer, too,
while visiting the schools, to enquire into the efficiency and progress
of each student, and if in any case he found a consenus of ‘opinion
unfavourable to any student to report the case to the Board of Exami-
ners unless such student should see fit to withdraw before the exami-
nation. To secure greater efficiency in the County Model School a
higher salary should be attached to the office of principal, and as

his whole time snould be devoted to the training of the students -

during the term, the Education Department should look to him only
for the proper management of the work. I learn that in some places
4 man is hired for the Model School term to conduct the work of
training. I fear that trustees who take this course have not a fair
appreciation of the importance of the special work of the County
Model School, and the Department should use every effort to dis-
courage such a practice. Of the students who pass the examination
those who get a very high per centage might be allowed to teach
only one year before being allowed to write for a second class certifi-
cate, while those who get a low per centage should be required to
teach two years, with the option of teaching a third year as a substi-
tute for attending the Normal School to obtain their professional
Second Class certificate I am free to admit that this term of prac-
tice, even under careful and competent instructors, is not long enough,
but in the matter of professional training we have hitherto been able
to advance by very short strides, and I think it is as long as we
can at present secure. Besides, the plan which I advocate is not
new, it is one which, in its main features, has been ftried in
Toronto for the past few years with the best results. It is most in-
structive and interesting to see, as I have seen, with what ease and
efficiency a young teacher fresh from the Normal Schocl, who had

previously spent a year in professional training in connection with *

our City Model School, will take upon herself the management of
a junior class.

In regard to the work of the Normal Schools there is no doubt
that the Minister of Education is moving in the right direction, and
I would be quite content to have a new set of Regulations every
year, if they prescribed similar changes to those in the Regulations
now under consideration. But in view of the quality and quantity
of the work these masters are expected to do they are very poorly
paid. Itis not creditable to this province that the salaries of our
Normal School Masters are lower than those of some of our Inspec-
tors and High School Masters. They should not be inferior to
those of the professors in our Provincial University, and should
certainly not necessitate the taking up of extra work to eke outa
comfortable living. I would like to see them large enough to
attract the very best educationists on the continent to fill the chairs
Now that the Minister of Education has made the work to be done
in these schools of a more practical nature, let us hope that the mas-
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m will take their proper place as leaders in all

ters employed in the
their influence, and example,

matters of educational reform, and, by
will give a stimulus to the educational activity of the country.

observe that in the programme of studies for these schools
one book is mentioned as a «Text-book” and another « For
reference” in connection with most of the subjects. 1 infer from
this that the text book will be relied upon as the principal source of
information on any subject. Now I think we are not unreasonable
in expecting that the lectures on the professional subjects at least
should be delivered quite independent of a text book, and that any
books that are mentioned in connection with these subjects should
be for reference. 1am quite sure that such lectures would be more
valued by the students, and would afford a better example for them
to follow in their teaching afterwards.

For the training of High School teachers so
made, but it is quite as meagre as that for Public School teachers.
Fortunately, the difficulties in the way of improving it are simpler. 1t
is one of the healthful signs of the times that a Chair of Education
is to be established at our Provincial University. Let us hope that
efforts will be made to fill it with the most accomplished educationist
that can be secured, whether in this country or elsewhere. The
presence of such a man amongst us would exercise a most beneficial
influence on the whole education of the country. Of course those
undergraduates who intend to become teachers will be expected to
attend hisdlectures as part of their university course. Their degree
would qualify-them for joining a Training Institute. After finishing
the course there; they should be required to spend at least two
years in High Schools as Assistant Masters. At the end of that
time they should pass their professionql examination. That this

professional training is as necessary for them as for public schaol
teachers no one will dispute. I have known young men, who took
-the highest standing at the University, prove themselves utterly in-
competent to manage a class in a High School, from lack of some

professional training.
In conclusion, let

me provision has been

me point out just two among the many advan-
tages that would result from the adoption of such change as I have
suggested. 1. The longer apprenticeship would create a more
decided professional spirit. 2. It would tend to give stability to
the profession. \Whether such changes as I advocate are adopted
or not, of this I am certain, that if we are to keep in the van of
educational progress We must by some means provide better pro-
fessional training than we possess at present, to make our teachers

worthy of their high calling.
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THE RELIGIOUS ELEMENT IN EDUCATION.
ALEX. SUTHERLAND, D.D.

The question underlying the theme I propose to discuss is this:—
Shall our educational system be entirely secular, or shall the religi-
ous element, in the form of Christian evidences and Christian ethics,
be incorporated therewith ? In some quarters there is a disposition
not merely to'undervalue the religious element in education, but to
ignore it altogether. Men sometimes speak of “Science and Re-
ligion,” or “*Culture azd Religion,” as though they were things en-
tirely separate and distinct ; while some speak of the “conflict” of
science and religion, and others try to “reconcile” science and re-
ligion, as if they were positively antagonistic. The thought is mis-
leading ; the divorce is unnatural. Culture and religion are not
antagonistic ;. the one is the complement, or, rather let me say, the
one is the soul of the other.

I. An education which excludes the religious element is defective.
In the nature of things it must be so, because it omits a vast amount
of important truth. Considering the wide range of subjects open
for investigation, human life is far too short to master them all 5
but while we may be compelled to omit some, perhaps many, sub-
jects from the curricula of our schools and colleges, we should see
to it that the most important are included, and, if character is to
count for anything, there is no subject in the whole range of human
studies that compares, in point of importance, with the great truths
of God, and duty and destiny. The most serious defect in a purely
secular education is that it supplies no adequate force for the
development of moral character. If it be said that intellectual cul-
ture is sufficient for this purpose. I need only reply, in the words of
Herbert Spencer—a by no means partial witness—that “the belief
in the moralizing effects of intellectual culture, flatly contradicted
by facts, is absurd.” If it be said that asthetic culture is a sufficient
substitute, I call upon John Ruskin—no mean authority—to reply,
and this is his answer :—“The period of perfect art is the period of
decline.. At the moment when a perfect picture appeared in Venice,
a perfect statue in Florence, a perfect fresco in Rome, from that
hour forward probity, industry and courage were exiled from their
walls.” And if it be said that our schools and colleges should con«
fine themselves strictly to secular topics, leaving religious truth to
the church and the Sunday school, I cite Victor Cousin to the stand,
and I hear him testify that “any system of school training which
sharpens and strengthens the intellectual powers, without at the same
time affording a source of restraint and counter-check to their
tendency to evil, is a curse rather than a blessing.

2. An education which excludes the religious element is untrue.
The primary object of all true education is to teach the individual
mind to think : and this ability to think should be made to pervade
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If we have labourers, their pickaxes and shovels
shopld think ; if we have artisans, their spindles and shuttles should
think ; if we have mechanics, their saws and plangs, their anvils and
hammers, their mallets and chisels, should think ; and, more impor-
tant still, if we have yoters their ballots should think. But while it
is important that men should think, it is far more important that
they should think true thoughts; and our schools and colleges must
largely decide whether the thought of the future shall be false or
true. Now, I maintain that no man can think truly on any impor-
tant subject who has not learned to think as a Christian, because
without this qualification he is as one who omits the chief facts from
his data, and the major premise from his argument. Does a man
think truly in natural science who sees in all the phenomena of
matter only the play of natural forces, and in its combinations only
a fortuitous concourse of atoms? Does he think truly in history
who never sees God's finger in the.destinies of nations, nor hears
His footfall in the march of the centuries? Does he think truly in
anatomy or physiology, who sees na evidence of Divine wisdom in
the human frame, s0 “fearfully and wonderfully made ?”’ 1 trow not.
And as he does not think truly who excludes God from his thinking,
so neither can he teach truly. He teaches only half-truths at best,
and a half truth is often as pernicious as a positive lie.

. An education which excludes the religious element tends to-
ward infidelity and atheism. This must be its tendency in the na-
ture of things ; this is its tendency as matter of fact. We must re-
member that education is carried on by a twofold process—the
knowledge communicated and the impressions produced. The one
largely determines what the student shall know ; the other deter-
mines what he shall become. Now what are the impressions that

will inevitably be left upon the mind of a youth by an education that
is purely secular? -As arule, the impressions will be that religion
is a very secondary matter ; that it has o legitimate connection
with mental development ; that it is out of place in the spheres of
philosophy and science, and is antagonistic to the advanced thought
of the age. If, under these circumstances, student retains his
belief in the Bible, and his reverence for God and religion, it is.not
because of his education, but in spite of it.

Some, I am aware, maintain a contrary opinion ; but they over-
look most important facts. They seem to take for granted that a
human mind is but like a glass vessel in which a certain quantity of
something we call knowledge” is stored, which can be drawn upon
at pleasure, but which has no effect upon the texture of the vessel 5
that whether the contents are healthtul food, corrosive acids, or
deadly poison, the glass remains uninjured. This is a terrible mis-
take. Knowledge introduced into, and impressions made upon,
the mind do not remai distinct from it. They are woven into the
very texture, so to speak, of the mind itself, giving new directions to
thought, new colourings to our perceptions of truth, and a new bias
to the moral nature. Moreover the years usually spent at school

universal society.
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and college are the very years when the human mind receives its
most decisive bent ; when teaching, combined with surrounding in-
fluences, will do most to determine what the future character shall
be—the years, in a word, when thought crystallizes into lasting con-
viction ; when a permanent direction is given to moral tendencies /
when habits both of thinking and acting receive a bias which is not
easily changed.

4. An education which excludes the religious element is fraught
with peril to the State, The foundation of national safety is national
virtue, the moral sentiments of the people, rectitude in the private
life of the citizen. But moral sentiments and moral rectitude must
be sustained by adequate moral forces, and these Christianity alone
supplies. To quote the emphatic language of Washington—“Reason
and experience both forbid us to expect that national morality can
prevail in exclusion of religious principles.”  All history testifies that
intellectual culture is no safeguard from moral vileness, ending in
national degeneration and decay. Egypt, once in the van of “civil-
ization and learning, is to-day “the basest of nations,” and the once
mighty empires of Greece and Rome tell the same sad story.” Where
shall we find such philosophy, such oratory, such art, as in the land
that gave to the world a Homer, a Pericles, a Demosthenes, an Aris-
totle? Where shall we find such jurisprudence, such statesmanship,
such eloquence, as in the empire that could boast of a Justinian, a
Caesar, a Cicero? But where are Greece and Rome to-day? They
have fallen. Their civilization lacked the conserving element—the
salt was without savour, and was cast out to be trodden under feet
of men.,

Such examples are full of warning. The causes .which led to
national downfall then are in operation to-day, and histcry may re-
peat itself nearer home than we apprehend. 1f our civilization is
to be progressive and permanent, if our institutions are to rest upon
solid foundations, if freedom is to

“‘Broaden slowly down
From precedent to precedent,”
if our liberties are to rest secure in the guardianship of public mor-
ality, our schools and colleges, where the leaders of thought are
trained, must be permeated through and through with the principles
of New Testament Christianity. In the words of De Tocqueville—
“Despotism may govern without religious faith, but liberty cannot,”
A lofty morality is the only sufficient safeguard of the liberties of a
free people, but “morality,” says Dr. J. P. Newman, “without God
as its authoritative reason, is but a social compact, a human stipulat-
ion, to be broken at will or enforced against will.” .

If I were considering the case of a pagan nation, my proposition
would be conceded almost without demur, Let us take Japan as an
illustration. ' There a vast nation has suddenly awakened from cen-
turiey of intellectual slumber. They have thrown open their gates
to Western civilization, and the most marked teature of the awaken-
ing is/a universal craving for education—a craving so strong that to

)
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satisfy it the Government has organized a system of education em- : i
bracing more than 50,000 Common schools, a number of High in com
schools, Normal Training schools for both men and women, and an cation
Imperial University, said by those who know the facts, to be equal ples of
in its equipment and in the ability of its. professors to Oxford or mandu
Cambridge. The most superficial thinker rannot fail to see that not ask
these schools and colleges will be mighty factors in moulding the f6' I
ational character, and that they will largely determine what the o} ouy s
future of the nation is to be, If now 1 submit the question—-“Ought wide an
Japan to have an educgsion purely secular, or oné permeated through- SULar,
out by Christian truth,and Christian influences " scarce anyone will regnrq 1
hesitate to reply, «The hope of Japan is in Christian education.” i’o Swim
“1f, then, = purely secular education is unsafe for the awakening fi el?t i
intellect of a heathen nation, on what principle is it safe for the Iu y 1ns
growing intellect of 2 professedly Christian nation, unless it be on na few
the supposition that we have advanced so far as to have no further Swim or
need of God ? It is confessed that when laying the foundations of an suffice t¢
abiding civilization, an education with the sayour of Christian truth reach th
is good ; but some appear to think that so soon as the nation has must fac
got beyond its infancy, the savour can safely be dispensed with. we have
r “Be not deceived ; God is not mocked. Whatsoever 2 man”’—or a pared—
1 nation—‘‘soweth, that shall he also reap  and the nation that sOWs will an e
the wind of a godless education must reap the whirlwind of 2 swift p_rc;lof?
and hopeless decay. ;‘fg t har
5. But what is meant by the wreligious element » in education? P my sta
Not the sectarian element, a$ some would have us believe ; though, frOfeSSOI
for that matter I would rather have my boy taught by the most pro- 2 dthe qu
nounced sectarian, provided he were godly man, than by the most h“.lcatlo{
brilliant teacher who ruled Christ and the Bible out of his classroom. ud ;{ch thi
The cry against «gectarian” education Has been made to do duty on aH ou m
more thdn one occasion in the history of this country. Some have . tj;nlstr)
or a purpose— By '};efils(

used it ignorantly, some thoughtlessly, and some f
iting prejydice. But I plead for farcher th

that is, as @ convenient way of excCl
the religious—not the sectarian—element. Further, 1 do not mean Shali b
the theological element. This is another mistake made by many: faial ece
they confound religion with theology, and then seem toO regard [ mry awa
¢ theology as something to be kept distinct from other studies toegtal PC
and pursuits 5 a,td so they say, let our sons get their educa- 5 dxplorg
tion in secular s¢ ools and colleges, and then let the Churches have i al‘e_garc
« their theological schools in which to teach religion to those.who are &b ctions
preparing for the Christian ministry. 1 deprecate the misapprehert- wisgosmb]
sion, as it is with some; 1 protest against the misrepresentations, as s tom, fi
it is with others. The religious education for which 1 plead does enceegcml
not mean the study of sectarian theology. What, then, it may be If fetw
asked, do you mean by the religious element? I mean—say, in the mak’ or e
common schools of our country—(1) Such a recognition of God and i the no d
our dependence upon Him, as will find expression in some simple beine only
form of devotion at the opening OF closing of the school, or both ; ma.ttg a?D.
(z2) the word of God in the school as a recognized text book, either d oeseil; mi‘
5
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in complete form or in the form of selected lessons ; (3) the incul-
cation by the teacher, on all suitable occasions, of the great princi-
ples of Christian morality, which have their basis in the Ten Com-
mandments and the Sermon on the Mount. More than this I do
not ask ; less than this I cannot accept. ‘
6. I plead for a recognition of the religious element for the sake

of our sons. If we knew that a year hence those sons, in crossing a
wide and deep river, would be suddenly plunged into its rushing -
current, the knowledge would change some of our plans, at least, in
regard to their training. Not a day would be lost in teaching them
to swim, and perhaps not satisfied with this we would provide the
best life-preservers money- could buy, and would have the lads care-
fully instructed how to use them. The illustration is none too strong.
In a few years our boys will be plunged into a sea where they must
swim or drown, and where nothing but fixed religious principles will
suffice to keep their heads above water, and sustain them until they
reach the other side. * Qur sons, as they go forth to life’s great battle,
must face the.same problems and grapple with the same foes that
we have had to encounter, Shall we, then, send them forth unpre-
pared—utterly unarmed and defenceless? Oh, surely not! But
will an education that is purely secular supply the needed armour of
proof? Nay; nothing but “'the armour of righteousness on the
right hand and on the left” can possibly sltield them in the strife.
If my statements seem extravagant, listen at least to the words of
Professor Huxley, whom one is almost suprised to find on this side
of the question :—* There must be moral substratum to a child’s
education to make it valuable, and there is no other sourcé from
which this can bé obtained at all comparable to the Bible,”

You may ask what difference it makes who teaches my boy
chemistry, biology, anatomy, astronomy, or the like, It may make
a tremendous difference, both in regard to what he is taught and
how it is taught ;. for often the tone and spirit of a teacher goes
farther than the instruction he gives in determining what a student
shall become. In that most critical period of life when intellect is
fairly awaking ; when the youth is just becoming conscious of the
mental power that has been slumbering within him ; when he longs
to explore new and untried regions ; when he craves a wider freedom,
and regards with suspicion whatever claims authority over his thoughts
or actions ; when he begins to regard intellectual culture as the high-
est possible good, and looks up to his teacher as an incarnation. of
wisdom, from whose diztum there can be no appeal ; at such a time
the teaching and influence of the class-room may make all the differ-
ence between moral safety and moral shipwreck.

If, for example, my boy is engaged in the study of biology, does it
make no difference whether he hears from his teacher’s lips that God
is the onlyq»Author and Giver of life, or is told that life, so far from
being a Divine gift, is only a spontaneous generation from lifeless
matter ? If he is studying the structure and laws of the human frame,
does it make no difference whether he is taught to recognize Divine

5 ;
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power and wisdom in the marvellous adaptation of means 1o ends, <~
saying with the Psalmist, “‘1 am fearfully and wonderfully made. * perce"
. “Thine eyes did see ™y substance, yet being unperfect ; and in Tie d;
“Thy book all my members were written, which in continuance Were Aokl
fashioned when as yet there was none of them  or, on the other " result
hand, is taught to believe that he is but the product of a blind force; ath eisst'
that he came, by some unlucky accident, from the darkness of the Christ
ast, and is speeding swiftly toward the deeper darkness beyond ? nihil atl
1f he is studying the wondets of the starry universe, does it make no Hi Ch'
difference whether the instructions to which he listens be in the spirit things
of the Psalmist’s confession, “The heavens declare the glory of God, frOrf it
and the firmament showeth His handiwork ;" of in the spirit of the tween f
French atheist who said, “The heavens declare only the glory of there i
Laplace and Leverrier ?” Ah! yes; it does make a difference—an com a:
incalculable difference—a difference that can be measured only by no rg ol
celestial diameters. In th
7. 1 plead for 2 recognition of the religious element for the sake | provinc
of the nation. Matthew Arnold has told us that the hope of the spon sibf
world is in its sages and its saints. In other words, Wisdom and by drilli]

. Righteousness are the twin forces t0 save society from corruption They 1o
and decay, The remark is good, though not particulaﬂy original, But you
The principle was recognized by God, if not by man. far back in with ‘you
human history- Ten righteous men would have saved Sodom ; the confine |
seven thousand who had not bowed the knee t0 Baal were the con- cept to t

A serving force in Israel ; and this concensus of Old Testament member
teaching is emphasized and confirmed in the New by the declaration your lab
of Christ concerning His disciples, “Ye are the salt of the earth.”. with abu(v
The future of this nation will depend upon ‘the extent to which all ‘
its instimtions—social, commercial, political—are permeated by re- Y
ligious principles, and this, in turn, will depend upon the education
we give our sons and daughters. He must be ‘blind indeed who
sees no necessity for higher and better principles in both political
and commercial life. Unless there be improvement in these direct-
ions the future forbodes disaster. In the school as well as in the
home the remedy must be applied : religious principles must be in-
terwoven with the moral fibre of our sons and daughters in the pro-
cess of education, and not be put on as a convenient veneering after-
wards.

The issues areé far more Serious than most persons seem to know. _ One las
The real question a8 between the Christian and the secularist in this in mouldi
land is not the inspiration of the Bible, and the thousand and one extent to

uestions which grow out of that; but it is whether the spirit of our teach, for ;
i much you

r or religious, and whether it is t0
by the setularist? Someone may
say 1 am putting this too strongly : that there are umbers of people
who are by no means sceptics, and even many WnO claim to be
Christians, who think that religion is out of placein school or college.
But a moment’s reflection will show that such persons, whether con-
sciously or not, aré putting themselves on the infidel’s platform, and

educational system is to be secula
be controlled by the Christian or
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are reasoning along his lines, The only differenge is, that while he
perceives the logical outcome of his argument, the others do not.
He demands a purely secular education : they join with him, though
not with the same end in view ; but while gife methods are alike, the
results cannot be widely different, He would have a nation of
atheists, made such by their education ; they would have a nation of
Christians, who are such in spite of their education. He would an-
nihilate all belief in the existence of a personal God—all respect for
His character—all reverence for His law ; they would retain these
things in the Church and the home, though joining to exclude them
from the college and the school, But the result is the same. Be-
tween them both, Christ must seek the shelter of the manger, because
there is no room for Him in the inn. He must be relegated to the
companionship of the ignorant and the lowly, because they can find
1o room for Him in the misnamed cult

In the army of cultured teachers who serve in the schools of this
province there are many noble men and women who feel the re-
sponsibility of their office, and that their whole trust is not discharged

er day in purely secular studies.
They long to lead them up to higher planes of thought and motive,
But you meet with scant éncouragement ; few seem to sympathize
with your efforts,

and sometimes the thought comes, I may as well
confine myself stri

» and although the fruit of
your labour does not immediately appear; you shall reap hereafter
with abundant increase,

]

“Take heart | the waster builds again ;
A charmed life old Goodness hath ;
The tares may perish, but the grain
Is not for death.

“God works in all things ; all obey
His first propulsion from the night ;
Wake thou and watch | the world is grey

With morning light.”

One last thought let me leave with you,
in moulding the moral chara

“Thou must thyself be true

If thou the truth woulds’t teach ;
Thy soul must overflow if thou

Another's soul woulds’t reach ;
Tt needs the overflow of heart

To give the lips full speech
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«Think truly, and thy thought

Shall the world’s famine feed ; educat

Speak truly, and each word of thine When
Shall be a fruitful seed ; and its

Live truly, and thy life shall preve . means
A grandand noble creed.” music
becaus
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Is a practical knowledge of Educational Science essential in teaching »Svtllll(]mno
Chi L

Mousic in Schools science

—_— fraction:
If we ask the prol’essional teacher and expert in educational mat- represer
ters, whether or not a knowledge of educational principles and their in order
application is essential in teaching arithmetic, reading, writing, and teaching
other branches taught in schools, he will tell us that no oné is quali- real obje
fied to do the best work in teaching these pranches who does not tions an
understand the principles of educational science, and their general IS‘CIearl)
application to the subjects taught. We have progressed far enough~ music ar
in the study of educational principles and their application in teach- represen
ing, to believe that there is but one true educational method of more pr.
teaching any subject, and that this true educational method is note tha
applied ducational science. While every teacher should have his Own characte
manner, ways, and means of teaching any subject, he is a goo or the subj
poor teacher t0 just the extent that his manner, ways, and means The amo
are made to conform to the natural laws which underlie the growth teaching
and development of the mind. The person who knows nothing of in school:
these mental 1aws and their application in teaching a subject, cannot mathema;
be considered in any sense a teacher of that subject, however learned rests of ¢
he may be in it. Little children in our primary schools can be in workin
: taught tones and semitones, major and minor thirds, perfect and to do wit]
augmented fourths, perfect and diminished fifths etc., as mental to sing in
objects, just as readily as they can be taught simple numbers and the staff,
their combinations. But no person however proficient he may be music, is
as a musician can obtain these results without a knowledge of edu- simple, an
cational science and its practical application in teaching musiC. be well en
Great improvements have been made in teaching all languages in notation :
all countries by 2 closer application of educational principles. ; ]e(xammati(
Music is a “yniversal language.’ No other language is so generally now abou
recognised and taught in all countries. Such is the simplicity of AH.Such (5
the elements upon which the language of music is based, that edu- no indicati
cational principles can be more easily and successfully applied in Cepts repry
teaching it than in teaching any other language. Notwithstanding are more f)

this fact, there is no other language in the teaching of which true in schools
used in rep
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educational principles, are so utterly ignored and disregarded.
When we \give more attention to the study of educational science
and its application in teaching music, many of the foolish ways and
means (sometimes called methods) now in use will disappear, and
music will be well taught more universally than any other subject,
because the elements are more simple and educatiorial principles
can be more easily and successfully applied. The science of music
is a most profound mathematical science, The notation of music
as it is usually taught is a mathematical puzzle ; when we take u

representing the pitch and duration of sounds, are at al] necessary
in order to sing intelligently by note. There is no true elementary
teaching which does not hold the mind in constant contact with the
real objects of thought until they are known. Constant presenta-
tions and repetitions must be made until an Impression of the fact )
is clearly established in the mind.  The real objects of thought in
music are not signs. The names of the signs or characters used in
representing the pitch and duration of musical sounds are of no
more practical value in reading music or singing intelligently by
note than the names of the Chinese alphabet The names of these
characters are only useful as they are convenient in talking about
j tally in this way.

d devoted to the
teaching of mathematics and drawing by the average music teacher

in schools, is appalling.  All of the time spent in working out the
mathematical transposition of the scale, and combinin
rests of different values into measures, i

nd which are of no value in learning
to sing intelligently by note. All of the time devoted to drawing *
the staff, clef, notes, rests, and all characters used in representing
music, is just so much time devoted to practice in drawing, pure and
simple, and not to the teaching of music. This kind of training may
be well enough if proof reading and written examinations upon the
notation are the objects in view, There should be no written
examinations in questions and answers to ascertain what children
ging is an absurdity,
All such examinations are tests upon the written signs only, and are
no indication that the pupil has any knowledge of the invisible con-
cepts represented. And yet these written examinations in music
are more frequently given than any others. In teaching this subject
in schools the mathematical science of music, and the study of signs
used in representing music should give place to Art, Children should
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be taught the art of singing intelligently by note. We might as well
say that children should not se€ and enjoy the variety in color and
derstand the mystery

fragrance of beautiful flowers until they can un
which causes this variety in color and fragrance, as to say that chil-
with their own vOices and enjoy the

dren shall not hear and make

succession and combinations of sounds, of which the most elevating
and inspiring music is composed, until they can understand the
mathematical science which underlies the arrangement of these
sounds and their combinations, and the names of the signs used in
their representation. The application of educational science in
teaching music is to us as educators the great and important question
of the hour.  The same underlying principle should be applied in
all departments of musical instruction. Upon the proper under-
standing of this question depends not only the employment of differ-
ent devices used as notations, and the confusion which must inevit-

ably follow their use, but the success Orf failure of music in our
cchools. We have no hesitation in saying that a knowledge of edu-
cational science and its practical application in teaching music in
schools is not only indispensable to good work, but that all failures
in teaching this subject can be traced directly to 2 want of this
knowledge and its application. Teachers aré successful in teaching
this subject just in proportion as they understand the natural laws
which underlie the growth and development of the mind, and are
skillful in presenting the subject in accordance With these mental
laws. From this we shall see that music is not the first and most
jimportant thing to study as 2 preparation for teaching this subject,
we must first study the mind and the Jaws which govern its growth,
we must then learn to make the 'presentation of music to the mind
in such a way as to awaken mental activity and securé growth and
development through this activity, and in this way give the mind
command of its musical powers. NO matter how good 2 musician a
person may be, no matter how well he may be able to sing, no mat-
ter how well he may be able to play upon musical instruments, 2
hments and still be utterly

person may have all of these accomplis
unfitted to teach this subject in schools, or any where else for that
i lified to teach in the best manner who

matter. No person 1 qua
cannot make a clear analysis of the mental processes involved. No
person can be successful in teaching children to think in music, who
has not made the mind and the laws of its growth a careful study.
The time has come when if the musicians of this country, are to
exert an influence upon the teaching of music in the public schools,
they must study this subject very carefully from the standpoint of
the professional educator and teacher of other branches, rather than
simply from the standpoint of the professional musician. If we aré
to regard all persons as eminently qualified to take charge of the
instruction in music in the public schools, when they can pass SucC-
cessfully the examination required by the M. T. N. A. in this
department of musical instruction, the time will soon come when
the certificates of qualification from that Association will not be
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worth the paper upon which they are written. I am aware that this
Statement will be regarded by some as rank treason, but T believe it
Will prove true nevertheless. The most favorable indication of a

conform to and embody the principles of educat
applied in teaching all other subjects.
teaching of music in schools be placed
and be generally and Successfully taught
the same manner as other branches.
regular teachers in schools is just as

ional science as
In no other way can the
upon an educational basis
by the regular teachers in
The teaching of music by the

ny other subject. In the first
place, very little is yet known of the ability of the mass of children
to learn music. = While children will vary in this as in all other
natural endowments, I believe there i

has been so generally and lavishingly

ations to the real things to be taught
assumes an entirely different aspect an
science and signs of music to the stu
which govern its growth, and observ
All other studies have for

in music, the whole subject
d we go from the study of the
dy of the mind and the laws
e these laws in our teaching.
a foundation this basis in principle, and

ginning made. “All mental action comes at first to the brain through
hearing and physical touch are the only -
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ense of physical touch.. The real things or

the sense of hearing the s
ic must therefore be things not

objects of thought in teaching mus!
visible to the eye. Before any intelligent beginning can be made in

the application of educational science in training the mind to think
in music, we must decide what constitutes the real units or objects
of thought to be presented to the mind. Music is composed of two
separate and distinct subjects each of which must have a unit or ob-

ject of thought upon which the study of the subject can be based.
s educational stand-

When we consider the teaching of music from thi

point and these fundamental truths are comprehended and under-
stood, as they are in teaching other subjects, there can be no ques-
tion regarding the proper basis from which to work. With the ques-
tion settled of what constitutes the whole thing in Tune and Time
through which to study these subjects, we have a common ground
upon which all can stand and from which this whole problem can be
very easily solved. Fortunately for the cause of music these ques-
tions are not mere matters of opinion to be decided by this or that
person’s whim or previous habits of thinking in music; they are facts
that can be demonstrated beyond the shadow of a doubt. They are
pruths which have 2 foundation as firmly established as the eternal
hills, and all intelligent musicians and teachers will accept them.

The major scale is the series of sounds upon which the whole
superstructure of music is constructed. Tt contains everything there
is in music, and furnishes the true basis from which to work. Itis
the key through the use of which the great and intricate problem of
intervals can be very easily solved. This series of sounds must
therefore be regarded asthe unit or object of thought to be presented
to the mind in studying the pitch of sounds. This fact established
and we have an infallible Jaw in educational science for our guide.
This law requires that an object of thought shall be first presented
to the mind as a whole thing, - after which we are to analyze an
study its parts. In no other study will the application of this law
unfold the intricacies of the whole subject, and open up the way to

a more beautiful and systematic development of the mind regarding
the subject. The results following a skillful application of this law
in training the mind in musical sounds are truly wonderful, but they
are very easily accounted for when the simplicity of the mental pro-
cesses are understood. These are the processes in sense per-
ception training, pure and simple, doing away with a study of the
complicated signs entirely. Viewed from this educational standpoint
all the inherent effects of music itself are brought to our aid in teach-
ing the subject. The impression made upon. the mind by the
characteristic quality of each sound in its’ relation to the unit or
whole thing, is the all important factor in training the mind to think
intelligently in music. This applies as forcibly in the study of time
.as in the study of tune. We must make no mistake regarding what
constitutes the real units or objects of thought to be presented to
the mind in studying the two subjects (Tune and Time) upon which
the whole Superstructure of music is based. An error here at the
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very foundation of our work in training the mind in music, and our
whole building will topple and fall. But with a solid foundation
resting upon the whole thing in these two subjects upon whichto -
rear our superstructure of mind training in musical thought, we have
a building that can never be shaken, because it is founded upon the
unchanging laws of nature which underlie mental development.
The developmetit of tone perception in music from the standpoint
of educational science is an unexplored field, in which the virgin
soil is as deep and fertile as the capacity of the human mind; it will
yield a most bountiful harvest in musical development when properly
cultivated. But no novice in Nature’s laws can till this field, he
must know what, when, and how to plant and cultivate. Nature

’ will be as true.to herself and adhere as persistently to her own laws
] in mental growth and development as in vegetable growth and
N development, like will produce like. The farmer who would sow a
. field with tares and expect to reap an abundant harvest of beautiful
t golden wheat would be. called a very foolish farmer. The teacher
s who sows the positive pitch seeds of flats, sharps, and naturals, mixed
e up with whole, half, quarter, eight and sixteenth notes, and all of
1 their corresponding rests, and expects to reap an abundant harvest,
in a knowledge of the beautiful combinations of sounds, and a
e vigorous growth in musical intelligence genterally, is no less foolish,
e and is doomed to disappointment. In the vegetable kingdom the
is ‘ mistakes of the ignorant farmer can be corrected by his own experi-
of ments and observation ; for him Nature is very indulgent, she re-
st mains in the same receptive condition. It is not so with the virgin
d soil of sense perception in the field of our operations in mental growth
.d and development. If the soil of sense perception remains unculti-
P vated, its fertility “runs out.” " If the first year of school life is wasted
ed the most favorable time for securing a luxuriant growth of the
"d musical nature is lost. ‘The great value of the analytic principle in
AW teaching is no where shown to greater advantage than in teaching
to the two subjects of tune and time in music. The laws of association
ng and the relationship of the different parts of the unit or whole to the
aw whole thing can be illustrated and used to greater advantage in the
ey study of the pitch of sounds than in almost any other subject. The
Yoo Importance of this mental training in music through this. process in
Sefs early childhood cannot be overestimated. The value of proper in-
the struction in the public schools as a foundation for all subsequent
int training in all departments of musical education can hardly be ap-
ch- preciated. But to be of any practical value this instruction must be
the of the right sort. The child must be put in the same relation to the
or subject of music as.to all other studies. The major scale as a whole
iink is the only thing to-be taught by imitation. Rote singing as a means
ime of mental training in music from the educational standpoint is an
vhat absurdity. It is a positive hindrance to thorough work and should
i to only be used as a means of recreation with very small children. The
hich idea that a teacher must sing or play in order to assist the pupils in
: the working out their problems in music must be abandoned before we
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shall secure any appreciable intelligence in music in our public
school work. The use of musical instruments as a means of instruc-
tion must also be abandoned. To take any other position would be
simply a confession of weakness as a teacher. The teacher’s office
is to awaken mental activity, stimulate thought and develop musical
power through the pupil’s own efforts. If we would have tuneful
singers we must first establish clearly in the mind in their proper
relation to each other, the succession of sounds known as the major
scale upon which all music is constructed. This can never be done
by imitating an imperfect instrument. It must be accomplished by
a careful systematic training of the mind through practice in thinking
and producing these sounds. Rote singing will never accomplish
this. A musician in the common acceptation of the term is not
necessary, for this‘work. The most favorable time for this important
work is the first year of school life, There is a way of approaching
the study of these sounds which will secure tuneful singing.- When
these facts are fully appreciated, there will be a change in the man-
ner of teaching music in schools and we shall begin at the founda-
tion instead of at the top to build.
Our prejudices are often the greatest barriers to our progress.
There are people who are very ready to give an adverse opinion
upon any proposition that does not come within the scope of their
personal comprehension of the subject. They do not see the prin-
ciple involved, consequently it must be “a]l nonsense.” This has
been very forcibly illustrated by the manner in which some have
received the idea of teaching, time, or 1 should say of indicating to
the mind the strength and duration of sounds in music by means
of a time language. It is safe in all matters of education involving
psychological principles in teaching, to reserve our opinions until we
have thoroughly investigated the subject. 1 cannot better illustrate
the views taken of this subject by persons trained in different ways
than by repeating a conversation I had with a gentleman upon this
subject within the last few days. This gentleman is one of the most
prominent educators in the West, a man who recognizes educational
principles very quickly. After visiting the lowest primary grades
and witnessing the proficiency of the children five years ofsage in
singing any interval in any key, he said, «] see your principle there
Mr. Holt, I see your unit and the relation of its parts. I see how
by the characteristic quality of each part in relation to the whole you
work out the entire problem of interfals in music. That is all very
plain to me, but 1 do not see the gme thing in your time language.
1 admit that it ought to be possible to apply the same principle and
make the study of time as simple as you have made the study of
tune. If you say the language accomplishes this I am ready to ac-
cept it, because 1 know you are governed By educational principles
in your work, but I do not yet see the application of the principle.”
1 assured him that it was there and that I could enable him to see
it clearly in fifteen minutes. = He said, “I am ready, go ahead,” and
our conversation ran as follows :
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In the first place we must go back to the very beginning and find
our unit or object of thought to present to the mind. “Very true,
what is it ?” As in the study of tune, 'it is an invisible thing. It is
a group of pulsations or accents that vary.in strength or intensity.
This difference in strength is the important factor, Now. there are
just two senses through which we can reach the brain with this idea.
They are the senses of hearing and physical touch. I then gave him
a clear idea of two, three and four part nieasures by giving him the
right number of. pinches ‘in groups, each pinch corresponding in
strength to the strength of tone or accent which goes with each part
of the measure. I then gave him an illustration of the same thing
through the sense of hearing. He said, “All right, it is clear so far.”
Now we will take the group of four accents or a four part measure.
We have a name for each one of those accents. T4 is the name of
the principle or primary accent and T is the name of the medium
strong or secondary accent and Ta and Té are_the names of the
weak accents. “That is all very beautiful and very systematic so
far, but where is the application of the principle ?”  But wait a mo-
ment, do not be in too much of a hurry as we are just getting ready.
Now you place the tip of your tongue against the roof of your mouth
just back of your teeth. " When you give the syllable Té which is
the name of your strong accent press the tongue firmly and give the
name with an explosion of the breath; do not use the voice but
aspirate the syllable, then when you name the first weak accent Ta
just touch the tip of your tongue to the roof of the mouth very
lightly and the others in like manner. Do you see that I have
transferred the effect of those pinches or physical touch or pressure,
to the tip of the tongue and that the two senses of touch and hear-
ing are combined and concentrated in the giving of the language ?
That you have only to sing the sounds of an exercise in strength as
indicated by the language, and you are singing in time? Do you
see that T4, Ta, Té, for instance names the strength of the three
accents in a three part measure and that if this idea is clearly
established in the mind that 2, 4 or § time are all one thing and that
the fractional naming of these different kinds of notes has nothing
whatever to do with the naming of the concepts which they repre-
sent. Do you see that the old way of learning the fractional names
of these notes and attempting to measure their values by set motions
of the hand called “beating time” is bringing in an immense
amount of rubbish which stands between the mind and the real
objects of thought and must therefore be a hindrance to the pupil’s
progress? “That is enough Mr. Holt, it is all clear to me now and
I see that it is wonderful in its simplicity.” All true educators will
see the principle involved, as this gentleman saw it, when it is ex-
plained to them. How long will it take Musicians to recognize
these fundamental truths ?

Ll
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If a large stone were rolling down hill but one question would
arise in our thoughts concerning it. What effect ‘may it have upon
property ? What injury may it cause? No one would be anxious
about the effect upon the stone itself from rolling down hill.

But if it were a house two questions would arise. I once saw a
small church moved down quite a hill. It was much jarred, and
every eye could see that the roof had a tendency to move down the
hill much more rapidly than the foundation. ~Half the people pass-
ing would say, «Jt will be torn intg pieces. It will be good for
nothing but frewood.” The rest would say «ft will kill a number
of people yet. The men are fools to work near it.”

There was one question concerning the effect of its strange jour-
ney upon itself, another concerning the danger it brought to men
and property.

Now a human being passing through this world is not a stone
rolling down hill. Concerning every such life there arise the same
two questions as in the case of the church referred to.

First, How will the course chosen affect the person himself ?

Second, How will it affect his influence, upon society ?

1 wish now to follow where these two questions lead i

ing the Teaching Proféssion.
First what is its effect upon the teacher himself ?
1. Now I think the calling is favorable to the physical manhood.
I remember that it was not so considered when I was a teacher.

It was thought to impose such burdens of duty as were sufficient

to break down the strongest constitution. But I think I understand

this now. A larger proportion of young men, or even mere boys,

were fully fledged teachers than could be found in any other pro-

fession. Many trom farms and other lines 8F very active life entered
the desk. Such persons knew nothing of a physical breakdown, and

thought they could stand anything. They neglected exercise, and so
by outraging all the laws of health failed. Addto this that many were
at the same time ttying to do full work as students, often in medicine,
while doing all that the teacher’s vocation imposed upon them.
The results from such facts were sufficient to give to this calling the
reputation of being a health destroyer.

1t is not possible to state the results of comparisons of this with
other professions as to longevity, because a small proportion of all
who teach at all, do no other professional work for a lifetime.
Even yet large numbers enter and then leave the profession after a
few years. But there are some splendid examples of gentlemen and
ladiés, hale and happy in advanced years, after having spent a life

time in this profgssion. ;

n consider-
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Then, in several particulars the conditions of the work are
decidedly favorable to health and longevity.  The subject of
Hygiene is taught in schools. The teacher's attention must be
fixed upon its laws. Athletics have come to be more intimately
associated with this profession than with any other. Rowing crews
are almost one department of the regular work in great schools.
Gymnasiums are provided for the use of scholars where practicable,
and certainly the idea of physical exercise is bound up in all work-
able plans of school training. So that of all persons teachers are
not allowed for want of reminders to lose sight of the necessity of
caring for and developing the physical manhood.

Then the work of the profession allows time for physical exercise,

Certainly any one would be very simple to suppose that -"ITI‘/COf;l
teacher’s work is done in the six hours out of twenty-four when his
presence is demanded in the school room, but, even so, all have, as
much as teachers, to work outside of regular hours. Book-keepers,
bank clerks, lawyers; but the teacher has the advantage of feeling
that if need be he can take the time after or before school hours
for himself when he will. This is one of the special advantages of
this profession. It has its fixed hours of labor, In this respect
compare it with either the clerical or medical profession. No
clergyman or physician can confine his labors to any particular
hours. There is no hour either by day or night in which he may
not be called to duty. The consequence is that he is under con-
stant tension. Then there is the advantage of the regular vacations,
Except in the strongest churches, clergymen have no vacation at all.
Even in these the clergyman is absent with a feeling that it isa loss
to his church.

The medical practitioner can have no vacation for even a day with-
outloss. The lawyer may escape from: courts, but not-from his
office. The world’s business must g0 om, and he must be ready to
attend to it. Then the lawyer is subject to,such a strain as is felt in
no other profession. He cannot g0 tocourt in a stupid condition
without disaster. If the teacher is sometimes not quite up to the
normal, still he can go creditably through his routine work and no
interest suffer. But certainly it is better if he can always be at his
best. By so much I find this profession, if rightly used, favorable
to physical health and long life. '

One other point is worth referring to in this connection. ' It is not
an uncommon notion that studying is very dangerous to health,
“He killed himself by studying” is a remark I have heard of a young
man deceased at twenty, who had never gone so far as the Binomial
theorem, and outside of mathematics his attainments were not equal
to the Intermediate.

“You are studying too hard” is a warning given again and again
to a young teacher who having left a farm, by totally neglecting
physical exercise, and not decreasing the amount of food nor chang-.
ing its quality, has naturally and necessarily suffered some loss of
tone. :
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Intellectual activ-
f perfect health, and length of days.

from too much study.
ion on the

And certainly no pursuit is more adapted to

highest moral tone. Its primary q

Now I want to protest against such ignorance,

ity is an essential condition 0
More danger of dying from inanity than
2. Let us see the effect of devotion to this profess
individual morally.
develop the
moral purity. 1t is as nec
is that a clergyman’s be pure.
and blameless lives. None more $0. Their thoug
formed to moral purity.
Again its a walkfin which one looks only upon the best side of
life.  Equally pvith the clergyman he is received into the homes of
the best people, on terms of friendship and equality, withoutany
reference to the wealth he may or may not possess. A merchant or
other business man must work halfa life time in accumulating wealth,
before his money will be sufficient to buy for him an entrance into
the same grade of social life into which the teacher is received with-
out question. Now this is decidedly a_great moral advantage to

any one.
Compare the effect upon t

sociations of this calling wit

ualification includes
essary that the teacher’s life be pure as it

As a rule teachers do live pure
hts become con-

he character of the pure and spotless as-

h the moral effect upon himself of the
life which, say 2 saloon-keeper sees, OF €VEN a bailiff or a sheriff, or
warden of a prison, j

or alawyer, or 2 judge. This is not saying that
these are not puré men ; but that a greater force of resistance is
necessary in each of these cases t0 maintain moral purity. Con-
stantly looking upon life on a low, plane, and in a deformed con-
dition, cannot but. be depressing to the moral tone.
Nor can any yocation in life be more, favorable to spiritual re-
ligion. Concerning our inner conditions and the immortal life be-
h which we do not know. We

yond, we all feel that there is muc

jong for the certanity we felt in childhood. We go back to child-

hood for examples of unquestioning faith, and in its guileless con-
The

fidence we find the reproof of our growing distrust in age.
teacher .is every Week in contact with examples in human life of
the greatest religious susceptibility. To say the least this is favor-
able to faith in the unseen, and to a spiritual life in perfect sympathy
with that world, as compared with a life where all one’s best in-
stincts and 1di1gings and hopes are constantly open‘to contradiction,
and insult, andvidicule !

Why the fact is that this profession is the born heir to all the
motives that make moral excellence desirable, and to all the helps
that lift men up the moral scale, and to all the hopes that shine in

eternal beauty on the glory crowned summit !

3. But the opportunity for intellectual cul
teaching profession may be regarded as its
Vet this is not wholly - without discount.

ion lies along a line parallel

perhaps to the occupant of this
with this advantage. This is the danger of becoming neglectful of

any higher development. This comes of the fact that the profes-

ture afforded by the
crowning advantage.
The greatest danger
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and act simply as a machine to administer a few well-tried remedies
in a mechanical manner. There 1s more than one clergyman with

simply in turning his pile of old sermons bottom upwards at regular
intervals.” So there is danger of a teacher resting satisfied in his
ability to get through the regular routine work of hig department.
And this the more because the lower ranks of professional service
may be reached without having advanced far enough in liberal

independent resources areé possessed by the mind. There has been
50 much dependence upon a teacher in gaining present qualifications
that one is in danger of not attempting any farther progress, especi-
ally into new and untried fields, for want of a teacher. This is
mistake. Given a knowledge of the first reading book, and of the
laws of arithmetical notation, and of the alphabets of dead and
foreign languages, there is no department of knowledge closed
against the man or woman who is willing to lay upon its threshold
the price of his own sacrificial toil. Even classical languages and
literature may be 5o far and so correctly mastered as to afford infinite
satisfaction to the student, Notwithstanding all that is correctly
enough said about the necessity of costly and elaborate apparatus
for the study of science, still with very simplg and cheap appliances
the industrious and independent student may advance so far into
the elements of any of the sciences as to be able to read intelligibly
the books and lectures written and published by the mighty path-
finders in’ every department of truth locked up in the great secrets
of nature, .

ployed in the humblest ranks, He may look up to the very highest
posjtions as within his reach, Promotions will be from the ranks if
there is competency to be promoted, The honors will crown the
brow of efficiency, Every reason urges the teacher to make the
utmost of his intellectua] manhood.

4. There is just one other educating circumstance belonging to
this profession “which it seems to me of consequence to mention,
That is the smal] financial remuneration which is given to jt. This
is assuredly the one great weakness of it. The teacher’s pay s
entirely regardless of his mental and literary qualifications, or of the
sacrifice he has made, and the money he has expended in acquiring
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ent of no other professional labor is regulated
ditions of demand and supply. The lawyer and
arded by what may be called a customary fee.

The law regulates the pay they may receive for any service. Com-
petition may decrease the amount of work any one lawyer or doctor
may be called upon to do; but it cannot decrease the sum he has a
right to receive for what he does do. Custom fixes that. And so
is it with pay in the civil service.” Every place in the civil service
in every land could be filled in twelve hours time with thoroughly
efficient, new hand, and the same thing repeated every month of the
year. A thousand men could be found willing to fill every vacancy.
Nevertheless, this intense competition for places does not decrease
the amount of salary attached to every position. That is regulated
by custom. So is it also with the salaries of clergymen, and officers
in financial institutions, and a rich man would scorn the idea of
opening the places in his service to competition. He demands
competency in the applicant, and whether one or one hundred
apply the salary is the same.

Vet while custom has so m

them. The paym
wholly by the con
hysician are rew

uch to do in the regulation of salaries

in other lines when it comes to the employment of & teacher, except
in the case of a few Metropolitan Schools, the Board will come down
with the pertinent question, “ What do you ask?” and then aim at
a reduction of the modest sum which may be mentioned as a reason-
able salary, by seeking someone who will work more cheaply. 1tis
this one weakness of the profession which causes an unsettled feel-
ing in it; and, especially in the lower ranks, the teacher feels him-
self ready for any reasonable offer to enter upon some other line of
life.

1 have often thought that it would be legitimate for the Govern-

ment to fix the minimum salary of teachers and so save this noble
profession from being devoured by the'ravenous fangs of the fierce

demon of competition—=a beast called by the respectable name—the
as plausible and honest in

law of demand and supply—with a face

expression as the smile of nature, but as destitute of all reason and

judgment as that same smiling nature when, in the avalanche, it

leaps down the mountain side, or in the torrent, it rushes through a
orge, sweeping rocks and trees, and houses in its course !

Tt is a hopeful sign that things are not as bad in this respect as
they once were. Now a good many school boards have their
salaries fixed, and competition does not affect them; but even so,
they are far too small considering the classs of men and women em-

ployed in them.

When we turn our attention to the influence of this profession

upon human society, we look along far extending lines which sink

out of sight in the distance without terminating.

1. Why, to begin with, this is the one professi

esteem. Compare with all others. Take the Medical. Well, there are

various schools of medicine, and each despises the other, and so do
He who believes in Homoeo‘;athy has as

on held in universal

the adherents of each.
\
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humanity at the time when it is
The teacher's work actually makes him,

.partner with the parent in the use of the m
influences one huma,

is this true that, ifhe
in many cases gain
weal or woe, for time and eternity,
vain. If any one had the opportunit
in the fountains springing along th

who should try to change the temp
through the verdant plains. Vet th
6 :
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much'respect for a man who will use Greek fire against his neighbor
as for the doctor who will administer quinine, As to the law, man
intelligent people yet regard a lawyer as a’ line
father of lies, The legal profession is, I thin
to prey upon the weakness and moral depra
while respectable, the profession can’ never
dence and esteem. Andn itici

-esteem. - The profession of politics will mar
esteem of one-half the community,

Take the clerical profession.
denomination, and, however so
others have a constitutional doubt of him, Asa result, the clerical
profession is regarded as professionally dogmatic amd narrow,
Then agnostics and infidels must regard all clergymen with con.
tempt,

Now, with all this, contrast the teaching profession, why, it is
held in universal confidence and esteem, Whoever may doctor a
<man’s tamily, or preach to them, all men want their children taught
the same arithmetic and grammar, and science, The agnostic

he Hindoo, the Catholic and the

k unjustly, supposed
vity of men, and 50,
have universal confi.

much loved by his own, 'man

geography, and grammar, and
So that, though an individual belongi
become offensive, and may b i

tor life, with steady increase,
lectual and moral wealth, he
his friendship valuable,

This is not a little thing. men giving a
whole life-time to labor and virtue to gain the world’s confidence,
A good man covets this as his crown,

2. With this initial advantage, this profession takes hold upon

most susceptible to all influences,

without intending it; a
0st precious and sacred
n being can exert upon another. By so much
will, the teacher may supplant the
an ascendancy over an immorta

by just so much as by growing' intel-
makes his companionship desirable, or

All over the world are

1" being for
which a weak parent will seek in

y of placing. poison or purity

al descendant of the '

Every clergyman belongs to ‘some -
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the opportunity of doing. This profeésion commands the switches
It chooses the slides which,

put into the lantern, determine what picture will appear yonder upon
the screen. The marksman never thinks or cares about the course
of abulletone thousand yards away, his concern is only to start it, fora
distance of less than one yard in the line he wishes jtto pursue. SO
the teacher has in his hands, in conjunction with parents who are
his allies, the starting rightly of lines that are to sweep away beyond
the skies, norfind their termination for ever!

3. Not only does this profession deal with_ mankind at the begin-
ning of its lines but it wields the most potent agencies for good.
What part_of our manhood retains the impressions received the
longest? Why, all the pains we suffered in our bodies in childhood
have vanished. The body has no record of them now. Even the
scars, if small, have wholly disappeared, or, at least, have become

less distinct.

But not so the truths laid upon the intellect. The impression was
made twenty, thirty, fifty years ago. The truth leaps out upon us at
any unexpected moment | The teacher's implements leave marks

which abide forever! Especially do the moral impressions that are

made endue. Every oneis a deposit made with eternity !
Under such conditions who shall measure the effect of the
work of this profession upon the community !
The eye of the Infinite alone can gather up the influence of such
a profession upon mankind! Try to gather into a sheaf the in-
numerable rays that pour from the sun, and from the myriad stars
upon the earth ! Try to gather up and shut within bars upon the
staff the heaven-attuned notes of nature's unwritten melody that
travel unknown in space for ever! As easily could you do either as
to measure the influence of this profession upon the world!
The gratitude of the next generation will justly lay its richest

tribute upon the grave of the schoolmaster of to-day!

e et

: THE BLENDING OF KINDERGARTEN WITH P. S. WORK.

§. B. SINCLAIR, PH.B.

B

There are few Canadians who do not
« Of all the favored countries in the east or in the west,
The Canadian Dminion is the brightest and the best.”
And 1 believe every teacher present will agree with me in thinking
that the sun does not shine upon 2 people blessed with a better
educational system than we in Ontario enjoy.
If we are to maintain this proud position among the nations we
must follow the example of those who have preceded us and with
eternal vigilance seek for the weakest link in the chain, and having

endorse the sentiment that.
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found jt Proceed at once fearlessly “to ring out the old anq ring in

the new.” | 1 cannot agree with the idea that we have reacheq the

acme of perfection in our Canadian school system, When

ceases, death begins, History is fu) of examples of‘ind
n

nations who have reacheq their ideals too soo

growth
ividuals and

In my opinion it does not require 5 Very prolonged investigation
of our educationg] System to lead to the conclusjon that itg weakest
point is the Management of the child during the first four years of
school life, 7., prior to the age of nine Years. I claim that this
defect is dye Rot to error in the administratiop of our educationa]
affairs, but to 5 mistaken public sentiment ip regard to two ques-
1st. The number of pupils which should be Placed in 5 Primary

s.

2nd. The necessary Qualifications of 5 Primary teacher,

What a sudden ang marked Improvement there would be if the
public were finally Persuaded that the maximum efficiency of
Primary grade teacher is reacheq when she hag thirty-five Pupils, and
that by increasmg this number they expenq their money for energy
to keep children under conditions which in many cases are worse
than no schog] at all |

There is neeq to-day for braye men and womep ¢, plead the cause
of those Jittle ones who are crowdeq into sma) rooms with fig 4
seventy or perhaps ninety other children Placed under the charge‘ f
a nervous over-worked half-traineq teacher, to be Pressed and cowed
and deadeneq until they become Iittle more than obty,

Purely a question of €conomy,
€very one Técognized the faet that primg
most important of all, demanding Special fitness anq aslon

fledged teachers ready to Carry ruin and intellectyg] death j

: Into what

éver schoolroom they enter,
To the thoughtfy] observer there aré many indicationg of a good
time coming and poet the least Promising of these is the increased

T re——r
e

5 e
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neighboring Republic, I am thoroughly converted to its advantages.
I have never yet met any one who had given the Kindergarten a
fair trial who was not enthusiastic over its results. The gifts, the
games, the songs, the home-like charms, above all the heart culture
of the Kindergarten afford the best physical, mental and moral
gymnasium hitherto offered for young children. While I think the
timber from which good Kindergarteners are made is exceeding
scarce, and also that it is folly to talk of a Kindergartener handling
more than thirty pupils, I am firm in the opinion that, in these days
of reaching out after the practical and healthful, the Kindergarten
requires only a fair trial to win its way to the heaits of the people.

But when we come to the age of say seven years we have reached
the dead wall as far as'the Kindergarten is concerned, so that the
question of importance to the Public School teacher is not, 1s the
Kindergarten a success, for that question has been answered where-
ever a solution has been attempted, but rather What shall we do
with the Kindergarten graduate,and what Kindergarten methods can
safely be introduced into ‘ublic Schools where Kindergartens are
not available.

The work of-the Primary grade should be a continuation of the
previous life of the child,so much so indeed that he would not think
it school at all.  When he comes to school his mind is not a blank
page. The chances are that he knows nearly half as much as he
will ever know. I remember an experience with a child who was
putting in his first day in a rural school. We had a little talk and
of course the sublime subject of the ox attracted our attention. 1
asked him if he could tell me anything about an ox. Not getting
any answer to my indefinite question, I asked him whether he
thought an ox was like a potato. To my surprise he said “Yes
ma’am, its lots like a potato, it has eyes and a skin, and a—body.”
These children know twice as much as we give them credit for, and
many of them find it difficult to bring their minds to the proper con-
dition for “going it blind” and are apt to squirm. Their previous
training has been almost entirely objective: suppose we continue
the process. They have been accustomed to outdoor freedom. Let
them have as much of this as is pricticable. Let everything be in-

troduced which will enhance the charm of school life.
« Heaven lies about us in our infancy!
Shades of the prison house begin to close
Upon the growing boy.”
I do not claim that children are angels, but I do say that there is
2 chord in the heart of every child which can be touched by the
earnest teacher, and one who is born to teach will find it too, if her
hands are not tied behind her back. Bridges can be fiddled down,
but you must first find the sympathetic note.
Perhaps I may be allowed to offer a few suggestions in regard to
methods which from observation and experience I conclude can
safely be introduced into primary grades. Each form should be

divided into sections of not more than ten pupils, Thus in a room
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Ve sections, [n Arithmetic or
eading each section Is heard by itself, the others being engaged
wit% busy work, This divisiop into groups furqish

young teachers. The first ten
This should include all the simp]
one third, and one fourth, Fig
The Grube System with modifie

In these investigations many
a pupil who had such a clear
uld go to another room and

d to take six steps took five,
When a bell was rung six times, id i i

traction some new thoughts present thems
are required to illustrate the problem 6—4=2,

The use of the word ‘left’ in subtraction is not clear to the child
mind. A teacher Proposed to a class the question,.—If there are
five birds onatree and I shoot three of them, how many will be left,
The answer ‘two birds’ being accepted, an jrrepressible Kindergarten

child said “Pleage teacher if my Papa shot them I think there would
be three left,” .

The criticism of the word ‘times’ jn Multiplication is T think ten-
able, Two multiplied by three should be read three two’s and not
three times two, for it we' take two blocks three times in succession
We get two blocks and nothing more, ;

In Division also the child dis

king of a part. In 8+; he separates

are four groups,
In } of 8 he Separates eight into two equal groups and finds that
there are four jn each group. A training teacher who had struggled
for hours with the problem gy

unting the ‘whole bunch,” appealed
I a solution, He a¢ once .proceeded
a stick in each alternately unti] the
e sticks in one pile. .

- be drilled unti] he
be able to mark o

correct representation of
a pint measure upon the board withont t

he objects, A lesson in
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primary Arithmetic should include Reading, Writing, Drawing and
Composition.

If possible the child should never know that reading is different
from talking.

He should be taught script from the first, should begin to write
the first day, and should not be given a bcok for twenty weeks. 1
adopt the sequence of our First Reader, teaching the word at first,
then the sentence and then a certain amount of phonics, somewhat
as follows :—

Begin with the word cat. Hold a toy cat before the class and ask
What is this? Receiving the answer ‘a cat.” Draw the picture on the
board proceeding as before. Write the words ‘a cat,’ and tell the
child that the chalk has said the same. He then traces the words
on his slate, and draws pictures of the cat. In a similar manner
develop the words ‘rat,’ ‘man,’ ‘pen,’ etc. Next, develop the sentence
[ see a cat.” Combine with words .previously learned. Proceed-
ing to symbolic words develop the sentence ‘I see a cat and a rat.
In this way 250 or 300 words are learned in 20 weeks,and the child
then experiences no difficulty in changing from script to print. The
underlying principle of ‘ideas first, then words’ should be constantly
borne in mind.  Phonics I believe to be very useful in the hands of
thoroughly trained teachers. ;

In Geography begin with talks about the schoolroom,play ground,
and school section. Mould in sand a map of a desk, the room, etc.
Then proceed to the study of a coatinent as a whole. Although a
believer in the moulding board, I think there is danger of sticking
in the sand. Have variety in work, use the moulding board to-day,
give the children a block map to-morrow, let thém draw the
map on the board the following day, thus finally reaching pure
abstraction. We must remember not to make too much of the
method and forget that it is simply a means to an end. That end
is to rivet the attention of the child upon the subject, until he gets
a perfect concept of the country, one which will adapt itself to the
onward march of time, anticipating erosion and upheaval, the build-
ing of cities and the growth of nations, forming a dissolving view
ever changing and ever perfect I have s;?en this ideal nearly at-
tained in one school. If we aim at such excellence our pupils will
know more about the subject than a certain young man in New
York who was being examined for a teacher’s certificate. The
examiner proposed the question ‘What is the capital of Massa-
chusetts.” ~ The candidate hesitated, looked wise, ran his hand
through his hair in true pedagogical style, and said “Doctor, I know
the answer to that question just as well as you do, only I haven't the
flow of language to express it !” - The child should be introduced to
physical science by cbject lessons on animals and plants. There
should be a logical sequence in this work, and he should not be
hurried from one thing to another. Twenty lessons are none too
many to devote to the one subject of the squirrel. Story telling
should form a very prominent feature in primary grade work. A
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LIST OF MEMBERS

OF THE

ONTARIO TEACHERS' ASSOCIATION.

®

The following is a list of the Members of the ONTARIO TEACHERS'
ASSOCIATION, fogether with the dates at which they joined the Associa-
tion, so far as recorded. This list has been prepared in accordance
with a resolution passed during the Annual Meeting of 1887 :—

NAME. DATE.
Alexander, Robert........ 1861
Anderson, William...... . 1861
Ashley, James............ 1866

"5 Anker, Mary...oeeees ... 1867
A, I, W voiovgserion o

Adams; D Acoviiioennnnns

Anderson, J ..o o0 neinnis 8

Archibald, Charles......... 1868
Archibald, Nellie........... 1869
Anderson, James........... 1871
Armstrong, Fu..oco oo .o 1873
Agnew, John.............. 1876
ANdrews, A..ooiveivioagss 1807
Allan, Davidiseo;oooivoass 1878
Alexander, Mrs., R...... .... 1882
Arthur, E. Cuvivvercroirees .. 1886
Armstrong, J.E............ 1884
Anderson, E. H........... 1885
Alexander, L. H.......... 1887

AWl ianvi s it 8

Buchanan, J. C.......... 1866
Blackwood, Robext......... 1867
Booth, Joseph D.......... oL
Brebner, John.......c.......
Blain, George
Boake, Sarah A............... £

Bell, William ..... ....... 1868
Browny LT Bioisievesnas sises 1869

NAME. DATE.
Batty, Alice Covuvecene..... 1869
Brown, Robert....... ...... *
Brown, Thomas.........
Beveridge, Jacob. ............
Brown, Thomas D......... 1870
Bergey, David.............
Brown,Jas. B .o Jii.n
Bachan, J. M...ccooeer. oo 1871
BulloJas Hovvoiinonae i
Bryden, John.......
Brown, James Coyle...... ..
Bowman, Geo. W.......... “
Ball, Mary. ... sovevivonioes S
BRI A S
Datley B vcviiiaiiagei it ®
B, Do ovisiiivicainananes 8
Barnes, Chas. A........... 1873
BIIWI R &ov s s T
Ballads W Hooooo o ovvaenie = 8
Boens, Fredivieieissveirensine
Brown, W. L....

Browne, Henry...ceeevvv. ... 1874
Buik, Margatete.o..oooee
Buchan, Elizabeth..... e L]
Boyle, David.,...... ot
Brownlee, Hodu., oiiiine:
Beattie, William..,........ *
Blagks Aviwina s nav Y
Blagk, Pooiivsvoiniiv o Y
Birchard, I J. ... ccuriienns 1876
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NAME,
Blackadder, A. K. .
Barber, A...
Blackstock ]ames
Burrows, Fredenck
Brown, Jnmes TN
Boswell, Sarah............ .
Bryant, Je B..
Bell, Geo...
Bell e

werman A..
Brunner, Henry ...........
Bartlett, lellam B
Bole, D....... R
Black w. J
Blgelow George « Lonvany
Blackstock J oseph egieeies
Bain, John (6%
Brydon, W.... ..
Brodwick, @, E. .
Baird, Geo
Brown J. R
Brown, J. A..
Brown Bl ooininiie
Baptm George ................
Bxggar, TR
Ballard J, F

Bowen, M

Carnochan, Janet.............
Coutts, Wlllmm
Campbell J. H
Campbell, John...
Cameron, John...
Curtls F. M ...................

("ameron, John
Campbell, Geo, W
Clark, Charles...

DATE. "
A 1876 Clemens, W, B............. 1872

NAME.

Looley; s Wi, ... 0. Y
1877 | Cashure, John......... .. e

“ | Crozier, J 1873

s (,arlyle W .................... it

‘“ | Cameron, Henry.............

“ | Carlyle, Alexander..

1878 | Clarke, J. 4. . ...,
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1879 | Connor, J. W. . ...veeeee.. .. 1875
1880 | Clark, L weeaseesigoe 1876

1" Connor, W O saesavieny’y,, B8
1881 | Chapman, W, F ..... sesen. ABTT

* [Crookshanks, Wm... . ....... «

Carscadden, D o
Christie, Augusta........... «

Clapp, R R Wi e 1878
Cassidy, William.......,., «
Chapman, E. A.......... i
Curtis, Smith.......... e
Coleman, A. P
Colles; W, H...........:. 1881
Clendening, W. S 4t
Campbell, A..........:. )
Chadwick, C. W... ... 1882
Cressweller [O151 FERORA L L
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TRINITY MEDICAL SCHQOL, TORONTO.

I affiliation with the University of Trinity College, the University cf Toronto, Queen’s Uni-
versity, and the University’ of Manitoba, and specially 'recognized by the ROYA' College of
Surgeons, England, the Royal College of Physicians, London, the Royal Co leges of Phy»
sicians and Surgeons of Edinburgh, the Faculty of Physicians and Surgeons of’ Glasgow, and
the King's and Queen’s College of Physicians of Ireland, and by the Conjoint Examining
Boards in London and Edinburgh.

The Winter Session of 1887-8 will begin on Mondy, the 3rd day ot October,

and will th for six

FACULTY.

WALTER B. GEIKIRE, M.D., C.M. ; F.R.C.8.H, L.R.C.P,,
Lond. ; Dean of the Faculty ; Member of the Council of the College of
Physicians and Surgeons of Ont.; Member of the Consulting Staff of the
Toronto General Hospital. —52 Maitland St.— Prosessor of Principles and
Practice of Medicine, and of Clinical Medicine,

H. ROBERTSON, M.D., C.M., M.R.C.S., Hng. —N. E. corner of
Avenue and Mutual St,—~Professor of Anatomy—General, Descriptive and
Surgical, and Curator of the Museum.

J. ALGERNON TEMPLE, M.D., C.M.. M.R.C.8., Eng.; Fell.
Obstet, Soc,, Lond.; Member of the Consulting Staff of the Toronto Gen-
eral Hospital ; Physician to the Burnside Lying-in-Hospital.—191 Simcoe
St.—Professor of Obs ‘etrics, Gynacology and Dis-ases of Children.

THOMAS KIRKLAN D, M.A,, Principal of the Norman School,
Toronto,—402 Jarvis St.— Professor of General Chemistry and Botany.

C. W. COVHRNTON, M.D., C M., M.R.C.S., HBng.; Lic. Soc.
Apoth., Lond. ; Chairman of the Provincial Board of Health.—47 Gould
St.— Professor of Medical Jurisprudence and Toxicology.

FRED. Le M. GRASETT, M.B,, C.M., Edin. Univ.; F.R.C.8.,
Hng.; M.R.C.S., Eng.; Fell. Obstet. Soc. Edin.; Member of the
Acting Staff of the Toronto General Hospital ; Physician to the Burnside
Lying-in-Hospital ; Member of the Consulting Staff of the Toronto Dis-
pensary.—208 Simcoe St.—Professor of Principles and Practice of Surgery,
and of Clinical Surgery.

W. T. STUART, M.D., C.M., Trin. Coll. and M.B., Univ.,
Toronto; Prof. of Chemistry, Dental College, Toronto.—183 Spadina
Ave.—Professor of Practical Chemistry, and Assistant Professor of General
Chemistry.

CHARLES SHHARD, M.D., C.M., M.R.C.S,, Eng. ; Member of
the Acting Staff of the Toronto General Hospital,—320 Jarvis St,— Professor
of Physiology and Histology.

@. STERLING RYBRSON, M.D., C.M., L.R.C.P., L.R.C.S.,
Ed.; Mem, Ophthal, Soc., Gt. Brit. ; Surgeon to the Eye, Ear, and
Throat Depart., Toronto General Hospital, and Hospital for Sick Children.—
60 College Ave.—Lecturer on Ophthalmology, Otology,.and Laryngology, &c,

LUKE TESKEBY, M. D.,, C.M., M.R.C.S., ng. ; Member of the
Acting Staff of the Toronto General Hospital, and Professor of Oral Surgery,
Dental College, Toronto.—185 Church St.— Demonstrator of Anatomy, and
Professor of Pathology.

JOHN L. DAVIDSON, B.A., Univ., Tor., M.D., C.M., M.R.C.8.
Eng. ; Pathologist to the Toronto General Hospital,—12 Charles St.—
Professor of Materia Medica and Therapeutics—Theory and Art of Pre-
scribing, elc,

G. A. BINGHAM, M.D., C.M., Trin. Col., M.B. Tor. Univ.—62
Isabella Sto—Assistant Demonstrator of Anatomy.

T. M. HARDIRE, B.A., Toronto Unijversity, Zoology, &o.

H. B. SHUTTLEWORTH, Principal and Professor of Chemistry and
Pharmacy, Ontario College of Pharmacy.—220 Sherbourne St,—Zecturer on
Practical Pharmacy, etc.

T.8. COVERNTON, M.D., L.R.C.P., Lond., 8.8. Certificate,
Cambridge, Wngland, Lecturer on Sanitary Science.—College Ave.

N. A. POWBLL, M. D.—159 Simcoe St.— Lecturer on Surgical Appliances.
Full information respecting Lectures, Fees, Gold and Silver Medals, Scholarships, Certifi-

cates of honpur, Graduation, Diplomas, Fell hip, etc., will be given in the Annual Announce-

ment, for which apply to W. B. GEIKIE, Dean of the Faculty, 52 Maitland Street.




