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THE PUBLIC SCHOOL CURRICULUM.*

BY THE HON. G. W. ROSS, M.P.P., MINISTER OF EDUCATION, ONTARIO.

WHEN appointed your President a

year ago I had no expectation
that I would, at the next meeting, be
80 burdened with official cares as to be
almost practically debarred from de-
livering the annual message expected
from your chief officer. Itis, however,
a souice of considerable relief to be-
lieve that I can claim your indulgence,
inasmuch as the time which might
have been spent in preparing an ad-
dress has been devoted to the interests
of the professioa in which you are so
eamnestly engaged.

The most noticeavle feature in the
educational activity of the day is the
desire on the part of all civilized
nations to educate the whole people,
and everywhere the question is asked,
“In what way can we most widely
diffuse the benefits of a thorough ele-
mentary education?” With thisend in
view improved methods of teaching
are carefully examiged in the light of
modern experience. Even scientific

® The President’s address, delivered before the

Ootariy Proviucial Teachen' Association, Aug. 12,
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tests are applied to the operations of
the schoolroom, and by the aid of
psychology it is believed the science
of education will soon take its place
among the other sciences, with the
principles on which it is founded just
as well defined. But while it is the
province of the educator to study the
laws of mental development, and the
application of those principles by which
the best results can be secured, it is
the duty of the legislator to consider
the various interests of the community
tor whose benefit those principles are
to be applied. Any system of educa-
tion that does not consider the social,
and perhaps the religious organization
of the people, their business life, their
material resources and their political
wants, 1s necessarily defective.  Out ot
deference to the religious differences
of the people, our school system is
non-denominational. On any other
basis it could not exist as a national
system. It is the common property
of every member of the State. Not
that it s irreligious by any means ; for
it recognizes in the fullest degree the
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cosmopolitanism of Christianity with-
out those denominational limitations
by which, as society is constituted, its
different families are now designated.
Happily for us in Ontario, the unity of
our system in this respect has been
well sustained. Sim‘'.rlv our social
organization has rende.ea us practic-
ally a homogeneous people. Thedis-
tinctions which arise from the accumu-
lation of wealth in the hands of the few,
or, worse still, the distinctions which
arise from what Tennyson calls * long
descent,” from fortuitous preferment
and consequent assumption of supen-
ority, do not appreciably interfere with
the social equality of our people. Itis
casy, then, for us to establish a system
which compromises no man's social
position. To the rich man it is no re-
oroach that his child sits on thd same
form with the child of his poorer neigh-
bour. Nor does the poor man boast,
that, in securing the education of his
children without cost, he has obtained
a socialistic victory over the 1ich,
But when we come to consider a sys-
tem of education adapted to the busi-
ness life of a people, we are met with
difficulties of no ordinary nature.
What might suit a rural population,
might not be as well adapted to an
urban population, and se on through
all the variations of trade and com-
merce.

In seeking the solution of this pro-
blem for ourselves there are certain
considerations at least common to al!

. systems of education. (1) Education
is not Anowledge but power. True,
this power is to be acquired partly
through knowledge, that is through
discipline which the acquisition of
knowledge gives, but after all the
real purpose of the educator is to gen-
erate power. The function of the fur-
nace, if I may use the word, is to gen-
erate the steam by which the engine is
driven, but the furnace is not the
power which drives the engine. Itis
not necessarily 7vkat the pupils learn,
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as Aot they learn, that determines the
valuc of any department of knowledge
as an educating force. The classics
may be as good a means of mental
discipline as the sciences—a passage
from Burke’s Reflections as a problem
in commercial arithmetic—and yet
considering all the circumstances of
the learner, the latter may be far more
important from a practical standpoint
than the former. The question then
to be considered is, “ Howcan weapply
the educational forces which the van-
ous branches of knowledge contain, in
such a way as to generate the greatest
power and to secure the best results ?”
In other words can we frame a curri-
culum of studies which is educating,
and at the same time useful? This is
the question discussed by Prof. Eliot
in his abie address before the members
of the Johns Hopkins University last
February. After giving due credit to
the classical course prescribed by all
the continental universities, he asks, is
it not possible to find in the study of
English literature as good an educating
force and at the same time maany inore
of those practical elements of culture
which would be available for every-
day life? Let me quote the eulogium
which he pronounces on our much
neglected literature : —

“It cannot be doubted that English
literature is beyond all comparison the
amplest and most splendid literature
which the world has seen; and it is
erough to say of the English language
that it is the language of that literature.
Greek literature compares with Eng-
lish literature as Homer compares
with Shakespeare, that is, as infantile
with adult civilization. It may further
be said of the English language that it
is the native tongue of nations which
are pre-eminent in the world by force
of character, enterprise and wealth,
and whose political and social institu-
tions have a higher moral interest and

-greater promise than any which man-

kind has hitherto invented.”
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From this he argues, and who will
say the contentionis not a sound one,
that English literature should occupy
a higher place than it does in the lib-
eral education of the English speak-
ing peoples?

Let us now apply this principle of
utility to the formation of the curri-
culum for our Public Schools. And
first we would say—the useful should
supersedetheornamental, and, second-
ly, the practical should supersede the
theoretical.

In discussing these two propositions
it must be borne in mind that in an
ordinary Public School the teachers’
time is divided among a great many
classes. The amount of attention
which he is capable of giving to each
subject is necesearily vory lunned. The
average rural school contains from ten
to thirteen classe» at least. How im-
portant it ic then that no part of the
teacher’s time should be frittered away
in idle embellishment to the neglect
of the substantial and the netessary.
[t :aust be remembered that the school
term of the average scholar is very
short. Oaly 2 per cent. of our pupils
ever enter the fifth reader. It may
fairly be presumed that the majority
of the half million attending our Pub-
lic Schools leave before reaching tifteen
years of age. Are we doing them jus-
tice, or are we doing justice to those
who bear {iic burdens of taxation, if
we fail to consider this circumstance ?

Then what are the requisites of a
Public School curriculum ?

1. Every pupil should be taught to
read intelligently the literature of the
day—not merely to Anow the words
but to understand their meaning, and
to ive to each word its proper force
and vocal significance.

2. To write neatly and legibly, in
proper form, an ordinary business
letter.

3- To spell correctly, not, of course,
all the words in the dictionary, but at
least such words as are of common
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use in commercial circles and in every
day copversation.

4. To make such calculations in
arithmetic; rapidly and accurately, as
might be required in tie daily business
of the merchant, the farmer, or the
artisan.

5. To ¥now the histary of his coun-
try minutely,- and suct general his-
torical facts as may be szid to have
exercised a wide influence in shaping
the destinies of other nations.

6. To have such a knowledge of

places as would localize his knowledge

of the history, climate, productions,
and races of other countnes.

7. To be so trained in the art of
composition as to be ahle o express
clearly, either on paper or orally, the
knowledge he possesses.

8. To be able to delineate pictori-
ally what cannot be as well expressed
in words.

Now it may be said that there is
nothing new in such a curriculum—
that it is now in force in all the Public
Schools of the Provinces. I admit
there is little that is new in outline.
There is much, I think, involved that
is new in detail,

For instance, while in every school
our pupils are taught to read, that is
to name a certain number of words in
the order in which they occur, how
few are taught to read with expression
and force. How few read with any
appreciation of the author’s sentiments
—how few arc able to express in their
own words the sense of the author.
Besides,theteacher utterly failsin doing
his work Droperly while teaching his
pupils how to read, if he fails to excite
in them a love for reading. And itis
here perhaps more than anywhere else
that we must look for national results
from Public School education. It is
not what the pupil gets in school that
makes the course valuable to him, it
is what it inspires. He may get here
and there a few scraps of knowledge
coupled wi.h a somewhat rugged dis-
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cipline, all uscful in their way, but if !

to knowlege and discipline copld be
added the inspiration for further ac-

quisitions—if lhike the first shilling |

carned by Astor, which made him a
millionaire, his school work could be
made the inclination to steady, plod-
ding effort for more information, then
and only then might we say that the
tcacher has done his work weil. To
teach a child how to read, as 1 have
indicated, is to give him the key not
only to all the treasures of science,
but to that literature described by
Prof. Eliot as ** The completest, most
various and most splendid the world
has ever seen.”

But reading is not only the key to
literature, but also to history. By
what species of national deprecintion
has it arisen that Canadian history is
virtually excluded from our public
schools ? We study the history of
Greece and Rome, of England and
France, and yet we have failed so far
to give a place even to the history of
Canada on our examination papers.
Apart altogether from the duty we owe
to ourselves as a people, I think the
study of history should occupy a higher
place than it does in the school curri-
culum. Prof. Eliot says :—

“ If any study is liberal and liberal-
izing, it is the modern study of history
—the study of the passions, opinions,
beliefs, arts, laws, and institutions of
different races or communities, and of
joys, sufferings, conflicts, and achieve-
ments of mankind. Philology and
polite literature arrogate the title of
the “humanities;” but what study
can 5o justly claim that honourable
title as the study which deals with
the actual experience on this earth of
social or progressive man? What kind
of knowledge can be so useful toa
Jegislator, administrator, publicist,
philanthropist, or philosopher as a
well-ordered knowledge of history.
Ifthe humanity or liberality of a study
depends upon its power to enlarge

The Canada Educational Monthly.

the intellectual and moral interests o:

. the student, quicken his sympathies,
- impel him to the side of truth and

virtue, and make him loathe falsehood
and vice, no study can be more
humane or liberal than history.
These being the just claims of history
in general, the history of the com-
munity aod nation to which we
belong has a still more pressing claim
upon our attention. That study shows
the young the springs of public
honour and dishonour; sets before
them the national feelings, weak-
nessess, and sins; warns them against
future dangers by exhibiting the
losses and sufferings of the past; en-
shrines in their hearts the national
heroes; and strengthens in thein the
precious love of country.”

But it is not what this curriculum
would include as much as what,
rationally carried out, it would elimi.
nate, I wish to consider. For in-
stance in the study of arithmetic how
much pain would be spared the pupil,
and how much useless aaoxiety the
teacher, if only what is useful were
taught. Of what use are alligation,
circulating decimals, single and double
position, and ‘‘duodecimals” to the
ordinary citizen? It may be said
that mental discipliue is got in this
way. So it may be got by a Chinese
puzzle, but should Chinese puzzles
be put upon the programme. Give
your pupils discipline in doing a
greater amount of wark if you like,
but let it be work that is of practical
value. The man who trained his son
to work by compelling him to wheel
stones from one part of the garden to
another would have acted much more
wisely if he had ordered him to pluek
up the weeds and otherwise im-
prove the surroundings. As Swett,
in the Pennsylvania School Journal,
says :—

“A teacher who keeps young pupils
at work, term after term, upon com-
plex or puzzling problems in mental



The Public School Curriculum.

arithmetic, repeating long-drawn-out
formulas in logical analysis, including
statement, solution, and conclusion,
before they have acquired readiness
and accuracy in addition and multipli-
cation, is only making them wheel

stones. A country teacher who neg-
lects ‘the four rules’ and ‘the
tables’ in order to train big boys

upon a Normal School analvtical
demonstration of the reason for in-
verting the divisor in divisions of
fractions is wheeling stones ; and if,
added to this, he requires alligatioi,
exchange, and progression, he is
wheeling glacial boulders.”

Now, all this superfluous, and in
many cases useless, mental drudgery
should cease, and 'z energies of
teachers be directed to the task of
imparting such acknowledge of num-
bers as would be of service in ordinary
business pursuits.

In the same way the study of
geography should be reformed. We
cannot, of course, dispense with a
good general knowledge of the world
—the resources, climate, and pro-
ductions of different countries, the
important rivers, mountains, physical
features, etc., but then why be so micro-
scopic in our map geography? Who
cares about the names of every little
hanilet in France, every cape on the
coast of China, or every island on
the Mediterranean? Why burden the
memory with bald names, which in
a few weeks it repudiates, and which,
if retained, would add but little to
the mental equipment of the scholar ?
Why not be rational, and give the
pupil in conjunction with the name
of the place such facts of an historical
or topographical character as furnish
the only reasons why the name should
be remembered? We certainly re-
quire to teach fewer names of places
and more of the facts from which the
places derive their importance.

Another consideration interwoven
throughout this curriculum of essen-
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tials or rather forming its substratum,
should bhe the constant effort to
quicken the mental activities of the
pupil. to train him in habits of obser-
vation, to rouse his curiosity, to
strengthen his  judgment, and to
cultivate his taste. Hawving once
entered the vestibule of the great
temple of learning he should have
such an attractive view of its vast
interior presented to him that he
would gladly scize every oppor-
tunity to proceed farther and, if for-
tune failed to favour him with the
adventitious aid of an advanced
teacher, he would, by his own unaided
powers, explore every recess, and
worship at every shrine which a
refined intelligence had erected for
the devotees of literature, science,
and art. The next consideration in
forming a Public School curriculum
is simplicity. No greater mistake
can be committed than to attempt
too much. We must admit the
child’s power of absorption and as-
similation is limited. The moment
we exceed the range of that power all
labour is wasted. Besides, the object
of the Public School is not to teach
many things, but to give the power
and desire to learn many things.
The first principles of a science
taay be easy and simple enough
to an adult, but to a child they
may be meaningless. Would 1t
not be better then to exercise his
powers within their natural range,
than to perplex him with definitions,
which to him are bur a mere jargon
of words? There is ample room
within the area of esscntial subjects
for the effort of which the child is sus-
ceptible, and to attempt more is to
vitiate all.  Let it not be supposed,
however, that I object to such oral
lessons in botany, natural history,
and kindred subjects as appeal
objectively to the child’s mind. On
the contrary, I value such lessons
very highly. The boy learns largelv
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from the world of nature around h.m.
To aid him in his investigations, to
stimulate his desire for more inform:-
tion, or to classify and systematizc
his knowledge would certainly be of
great advantage to him. What 1
protest against is text-hook science,
or technical science for the school-
room—a course of science cntirely
unscicntific in its mode of presenta-
tion and utterly valucless as an educa-
tional force.

And thie leads me to the next
point—the Public School's cumn-
culum should be progressive. It should
keep pace step by step with the 1n.
creasing capacityof the pupil.  Noth-
ing is more irksome than to pore
over lessons aiready mastered. Each
day’s work should be a ncw discovery,
each lesson should be a fresh tablgaux.
Just as fast as his powers drvelop
so should heavier demands be made
upon his energ'es. And here I
might say that no absolutc rule can
be laid down as to the exact age at
which certain studies should be
undertaken. The judicious teacher
must decide according to the capacity
of each pupil, and no curriculum
however wisely framed can render
him much assistance. But progres-
siveness involves another idea. The
Public School is part of a system,
which so faras it goes, ought tc be
complete in itself, but shov'd also
lead up to the next step in the great
stairway of learning. Immediately
above it is the High School, where
work of a higher grade is done. And

although we must not forget that we |

promote a greater number into active
life than we do into the High School,
still if the continuity of the system
is to be preserved this step maust not
be overlooked. True, the pupil on
this higher plane labours, perhaps,

The Canada Education:. Vonthly.

with a different object 1n view, but
even there we should not lose sight
of these practical subjects which,
when rightly censidered, arc the
most valuable cducating forces that
can be employed.

Lastly, a Public School {curriculum
necessarily includes the agency of a
loving, thinking, inte'ligent tcacher.
Nowhere is the law of Biogenesis more
fully vindicated than in the school-
room. Omne vivum ex viro—no life
without anteccdent life.  We may
trame a curriculum as perfect in its
:nechanism as one of Wcost's chron.
ometers—we may equip our school-
rooms till there is nothing more to
be desired—we may lay down rules
which for their wisdom would be
commended by a Solomon, but il we
cannot place in the school-house a
teacher properly endowed the results
will be disappointing. Whether the
curriculum is simple or complex, pro-
gressive or retrogressive, unless the
teacher understands his work, it is all
the same. From him and through him
must first come that life germ which
is to be the beginning of a new crea-
tion for the child. By him doubts
are to be dispelled, difficultics
removed, and the mental sky so
illuminated that the world around
the pupil can be read as in the light
of day. Is there a beauty in litera-
ture ? then he points it out. Are
there sermons in stones? he preaches
them. Books in the running brooks?
he reads them. Whatever of good-
ness and purity and inspiration there
is in life, he imparts. Vitalizing
with his own intellectual fervour every
mind, he rouses dormant energies,
en-ourages honest efforts, and stimu-
lates into activity, forces which leave
their impress upon society, when he
has passed away.
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SOME FALLACIES CONCERNING FDUCATION.*

BY THY. VERY REV. PRINCIPAL ¢.RANT, D.D, QUEKN'S UNIVERSITY, KINGSTON.

PROPOSE not so much to lecture,
as to give an informal talk on
this subject. Fallacies with regard

to education arc so numerous that |

{ might speak till midnight without
cxhausting such a subject ; and, there-
fore, I have only undertaken to touch
upon some fallacies, so that I may
conclude when it looks as if I had
cxhausted you. 1 propose also to
confine my remarks to fallacies—Iless

or more widely entertained, instead °

of indicating all my opinions on edu-
cational matters. For instance, it
scems to me des.rable to separate
education from party politics, and
therefore that, in the present condition
of things in Ontario, it would be
expedient to have a non-political
superintendent at the head of the
department rather than a politician
with whom party interests must neces-
sarily be supreme. In order to com-
bine direct responsibility with the
advantages of long tenure of office
and a thorough mastery of the sub-
ject such as it is impossible for the
ordinary politician to have or to
acquire, I would suggest that the
Superintendent have a seat in the
Legislature with the right to speak,
though not to vote, on educational
matters and measures. The House
would thus have all the knowledge
required, and the Superintendent
would be responsible to the House as
awhole. But, I shall only state and
not argue this opinion, as there will
be no opportunity of discussing it on
this occasion.

Suffer another prefatory remark.

. * An address delivered before the Ontario Pro-
viacial Teachers’ Association, A 1884.

"'

The fallacies to which [ intend to
refer are not pecuhar to Canada,
though, to judge by cur practice, they
arc cntertained by a gocd many
Canadians as well as by the people
of other countries. [ shall speak
frankly, because addresses delivered
here should have a’practical heading.
Their ain. should be to give us more
light, and to cmancipate us from the
domination of theories and of conceit.
The theory-ridden mind is almost
debarred from progress. And, while
on the one hand, it is well that we
should be proud of our country, and
ready to stand up for it,especially when
abroad, be sure of this on the other
hand that wc shall never make pro-
gress so long as we entertain the de-
lusion that we are models to the
world. Several concurring causes have
fostered this notion to a perfectly
ridiculous extent in some parochia;
minds. Atforeignexhibitions, medals
have been gained and honourable
mention has been made of the Prov-
ince, because of models of Public
School building and of apparatus that
have been exhibited. This has led
some of our people to fancy that the
who'eworld is looking with admiration
on our system. Those of us who
know what the actual condition of
things is, as regards our schools, know
vell enough that the real buildings
and apparatug, are as our neighbours
would say, ‘“hardly up to sample.”
Intelligent strangers sometimes visit
us, and after they have studied the
country and our institutions for a
whole day—are interviewed by intel-
ligent reporters. The strangers de-
sire to be civil, they say nothing about
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our defeets or weak points, and cvery

complimentary expression they drap | more it can assimilate.
© assimilates,

1s cagerly caught at and accepted as
gospel.  Some (Canadians have thus
actually come to beheve that England
and Scotland are compared with us—
.at behind educatidnally.  Why, Scot-
land has had for three centurics what
1« on the wholc a better, more elastic
and more cconomical school system
than ours, whereas, though common
schools were ncglected m o Fngland,
ull this generation we have nothing
that can touch their intermediate and
college and university institutions,

i. How shall we determine whether
a current notion on cducation is or is
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can mcthodire, the
The mare 1t
the more uscful  and
]- werful will the man be. It
theretfore ¢ car that no education at
all would be better than an education
that acts injunously on the native

The better 1t

18

- wvigour and clasticity of the intelleet

not a fallzr)-, or whether a common |,
. not only in all men, but in men and

practice is based cn a fallacy? We

must in the first place have a clear

conception of what is the great end
and objcct of education. What is
the object? To awaken, guide, dis-
cipline, strengthen and make clastis
the mental powers, so that these shall
be at their hest, and in a position,
and fitted to do all that thry zre
naturally adapted to, whenever the

learner goes out from school ar college
for uniformity, for that excessive

to face the world, and do the work
that may be given him to do.
course, education may be taken in a
wider sense ; and then its object may
be said to develop everything that is
in man to all its rightful issues, or in
a word the formation of character.
But while the mental training must
be such that it will not injure the
physical, emotional, asthetical, moral
- spiritual sides of our nature, but
rati.er exert at least reflex and indirect
beneficial influences on them all, the
work of scnool, academy and college,
is directly with mind as.an organ for
acquiring truth. And, the great ob-
ject of education is to put that organ
in the best possible state to assimiiate
and utilize truth ; to assimilate all the
food, in the shape of facts and
thoughts—the highest kind of facts—
with which it may come in contact.

of -

. centralization, or what

and that a true educational system
should aim at sending out our youth
into the world with minds cager,
strong and flexible.

In the hight of this position, we can
sce a whale crop of fallacies that arc
less or more widcly prevalent.

1. It is a fallacy to aim at absolute
uniformityover awhole country. True,
there 1s a gencrat similarity of mind

womecen alike, but we are not made like
bricks in a brckyard. Fair play
should be given ‘o the various types
of mind in a country. Room should
be left for the free play of national
varicties. These varicties may he
occasioned by differences of race,
scenery, modes of hfe, the industries
pecuhar to districts, and the general
environment. But, we have a craze

simplification ¢, the reduction of all
things to unity ot form against which
Bacon has warned us, in his enumer-
ation of the *‘Tdols” of the mind.
Connected with this is the craze for
is called in
the expressive name of
“ Red-tape.” Civilians favourably
situated become affected by this
craze, but it especially dominates the
military mind. The military man of
thc bureau believes that the country
could be saved, if the whole popu-
lation were regimented, not otherwise.
Hence it is that our military system
always breaks just when it is attempted
to put it in practice. When the
country calls for it, then it is not
there.  This fallacy that absolute uni-
formity is requisite demands enormous
amouats of tabulating, and of gather-

England b
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ing Matistics of all kinds, to contain
which vaults as big as gravevards,
will yet have to be built, vaults that
no human oeing will ever - -alare.
The 1dea at the base of this fallacy
e that a thing 15 not done at all, un.
leex somebody in a central department
has seen an official foolscap that it

has been done. and done too in the .

presenbed  way and  mcasure.

It

means faith in machinery, a thorough

disbke of natural development, and a
distrust on the sude of the department
of people at a distance, though these
people are the very ones most inter-
csted in having the work done and
donc well.  Depend upon it, any kind
of rigid umformuity is bad, and uni-
formity of badness is the abomination
of desolation,

2. It also follows that it must be a
fallacy to over-stimulate the young
mind. Startling results may be pro-
duced by over-stimulation, but there
is no surer way of cxhausting matcrial,
mental or moral soil.  What becomes
of our infant prodigies, of the in-
numerable admirable Crichtons of
every institution, of the countless
medallists, double-firsts and senior
wranglers?  “The hope of the country
15 in its stupid boys,” simply because
taecy have not been unduly forced.
We know that in every properly
written Sunday School book, the
model or rather the goodygoody
children die in their infancy. And
so they sliould.  And it is an old pro-
verb, that * whom the gods love die
young.” They die often because the
voung, tender, delicate,
imaginative brain has been over-
stimulated. Hence the evil of early
competitive examinatione, of frequent
promotion examinations, especially
where the promotion of the teacher
depends cn the results. Poor man!
he must live, though the children die.
Hence the evil of payment by results.
In a word we can see the evil of all

unstable, '

i a fallacy to overload the mind.
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dren, and of every kind of forcing jro-
cess by which nfants are pressed,
pushed, or coaxed to over and prem
ature excrtton.  Their minds are left
in a withered, wilted, exhausted state.

3. We can also sce that it must be
This
is done by the c¢ram svitem.  Mr.
lLowe, when administening the English
I'nvy Council grants, delined cram
as* what L know and you don't know. *
Mr. lLowe had a turn for cpgram,
but he knew well that he was not de-
fining cram. The wo 1 has a per-
feetly definite mcaning. It means
thc same mentally that over-cating
mcansphysically.  Craniconsequently
leaves the mental powers 1n a con-
gested state, permanently weakened
as regards their assimilating capacity.
When the lad goes to college, his one
anxicty is to get through with as little
intcllectual  cffort as possible. He
tells over what examinations he has
passed, and a<ks anxiously if he is
not to get credit for every one.  And
he leaves college. not possessed of
mental flexibility and activity, butina
condition of inertia, perbaps able to
read nothing more trying than the daily
newspaper. He has been gorged
over and over again to pass examin-
ations and when these are over he
disgorges, and in the end he goces off
into mental sleep, sc profound that it
is equivalent to death.

4. Evidently, it is also a fallacy to
dissipate the mind among so many
studies that it has never been able to
learn practically the right methods of
mastering any subject. Here, the
motto ought to be, * Multum non
multa.” In drawing up a curriculum
of study, the rule often seemns to be
thatevery subject must ba put onit that
is admitted to be important. As a
consequence, we get in our schools the
three R’s badly done, and a whole host
of ologies not done at all. Perhaps
one man in authority has a fad about

written examinations for young chil- | arithmetic, and he rins it ‘o death.
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Every boy and girl must go through

that terrible mill of arithmecical quib- !

bles and puzzles. And yet who can
deny that arithmetic is necessary?
Another makes the discovery that

grammar is necessary, and analysis :

with all its abominations is forced on
the poor little infants. Another
authority comes along and points out
that no one can be said to be edu-
cated who does not know botany.
What! let a child go through the
fields without knowing botany. And so
he must learn lists of long Latin words
infinitely more burdensome than the
old Latin doggerel in which rules were
committed to memory. Another has
a fad about physiology, and down it
goes on the list. Another adds music,
for should not every one be able to
sing? Another is sure that every
one is a born artist, and, therefore,
should be taught drawing. And so
it goes on year after year, one fad
added to another, and the whole
weight ot all those subjects is pressed
down on the poor little shrinking
brains, that after the usual grinding
are turned out unable to read and
especially unable to spell.

Evidently a clear determination is
required as to what should be the
subjects of study. As the great
majority of children must leave school
early, the chief thing is to teach them
to read well, to read distinctly, easily,
naturally, intelligently. You sneer at
this as little. How many can do it?
You have given them, if you do this,
the key that unlocks all the store-
houses of knowledge, and if you have
taught them aright, they will delight
-n reading, and reading will be simply
thinking aloud. It 1s as great a
pleasure, too, to hear good reading
as to hear good speaking. For the
scholars who are to continue thei:
studies, attend to two fundamental
principles ;—(a) Choose what univer-
sal experience has proved to be the
subjects that are of the highest gym-
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nastic value ; (4) draw up optional
courses, and have, therefore, different
types of intermediate schools and
also of colleges in the country. Look
at the system in Germany. Besides
normal, agricultural, mining, com-
mercial and art institutes, they have
three great classes of Intermediate or
High Schools ;—the gymnasia with a
course the foundation of which was
Latin, Greek and Mathematics, and
where classical training was carried
farther than in any of our collegiate
institutes ; the realschulen, where
modern languages were substituted
for Greek, and which taught more
mathematics and also elementary sci-
ence ; and the technical or industrial
schools which did not, like the other
two, lead to the universities, in which
Latin as well as Greek was dropped,
and training in the mechanic arts,
substituted. Now, after a sufficient
experience of the results of the
gymnasia and the realschulen, you
know that the professors of Berlin
University, the greatest in Germany,
including professors in physical sci-
ence of every kind and description, in
natural history, philology, literature
and history, have unanimously testi-
fied in favour of the gymnasia, even
for those students who intend to de-
vote themselves to the study of
physical science. You may say that
their judgment does not settle the
question. It does not. But, let me
ask, has any other tribunai of equal
competency pronounced judgment ?

It follows from this that the notion
that science should be taught in all
our High Schools is a mistake. Itis
also a mistake to suppose that train-
ing in mathematics is as good as train-
ing in literature. Training in litera-
wure is best for those who can go
farther than the common school,
and for those who cannot. I do
not therefore mean that grammar,
or still less analysis, should be taught
in the common school. Analysis
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is dry, tasteless, meaningless and
useless. As a rule, it is done
mechanically. It is based on a
false idea. The sentence is a unit,
the expression of a thought. Tear it
in pieces, the thought disappears, and
you have before you abstract expres-
sions, called subject, predicate, copula,
along with a great many other expres-
sions recently added, each one of
which makes the whole business more
and more cumbrous and dry-as-dust.
All this dissection may be undertaken
by students with some little profit, in
a leisure hour at High School or
College.

Literature, I say, gives the highest
kind of mental training, because it
brings the mind of the learner into
contact with the thoughts of the best
minds. Language expresses thought,
and literary studies, therefore, always
tend to make us familiar with thought.
Besides, language stimulates thought.
Words and thought act and react.
So it is that the mind that has been
trained to appreciate words is fit for
anything. It has been dealing not
with words, but with things, and has
been taught to weigh, discriminate
and value them. Then, you get a
higher training when you learn another
language. ‘‘ He who knows only one
language knows none.” And the
more perfect in form the new language
is, the more it exhibits the intellectual
life of a vigorous race and the loftiest
minds, the more it has influenced the
growth of our own literature, the
higher its educational value. Hence,
I believe that the old training, with
all its grievous defects of verse-manu-
facture and gerund-grinding, gave
more flexible and powerful minds
than we are now getting from the
elaborate spoon-meat system that is
in favour now, but the kuell of which
is I think beginning to sound.

II. We must have a clear concep-
tion not only of the object of edu-
cation, but of the best means of
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attaining the object. The means
used, sometimes in a halting and in-
consistent fashion, is the bringing of
unawakened plastic minds into con-
tact with awakened and trained minds.
This is a roundabout way of say-
ing that the best method is to
put scholars in the hands of a
teacher, and to encourage him to
use the old wviwd wvoce ways. It
follows from this that the better
the teacher the better the school, the
better tne teacher the better the
institute, the better the teacher the
better the college or university. Here
then the great questions are how shall
we get, how shall we prepare, how
shall we retain the best teachers, how
shall we get the most out of them
when teaching, and how shall we best
smooth the way so that every promis-
ing child in the country may have an
opportunity of coming in contact
with the best teachers in the country ?
In connection with each of these
questions there are popular fallacies.

How shall we get the best teachers
and get most out of them? Only by
paying them well, it is sometimes
said. I decline to accept that answer.
Man does not live by bread alone.
The best way is not to appeal to
ignoble or semi-ignoble motives. The
case of the Scottish Parish School-
masters, who had miserably small
salaries for centuries ; the case of the
German Professors, many of whom
have the merest pittances; the case
of the clergy whose stipends are
honoraria rather than salaries prove
that the true way is to make the pro- -
fession thoroughly honourable. How
shallwe do that? Followthe analogies
of other professions.

Are you likely to induce the best
men to enter and to stay in the pro-
fession if you hire them by the year?
Are you likely to get the best work
out of them by not trusting them ;
by leaving nothing to their initiative ;
by repressing their individuality ; by
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putting official straight-jackets on |
them, and even when they have be- |
come habituated to these, subjecting
them to new torture by changes in
the pattern that induce new sore
spots ; or, by treating with contempt
the experience they have gained in |
special spheres? Everything should
be done to inspire scholars and par-
ents with respect for the teacher. In
my youthful davs, boys had too much
care for their physical comfort to com-
plain to parents of their teachers.
The only result was a sound flogging.
The teacher should be in a position
to preserve his own selfrespect. He
1s not always in that position in our
day.

Take illustrations from the two
ends of the scale ot two of the fallacies
to which I have referred. First, note
how completely experience is despised
in our treatment of third-class teachers.
Is there any analogy to it in any other
profession? Why let him into the
profession at all if he is unfit to teach ?
Why turn him out when he has had
three years experience and is there-
fore better than he was? Why act
s0, when his place has to be taken by
another tyro, who in his turn is ex-
communicated unless he passes a
more difficult examination? It is
said that those teachers may get per-
mits. That just means that the rope
is round their necks, that it may be
tightened at any moment, and that |
their pupils and the boards are
acquainted with the fact. An effectual
way certainly of inducing respect for
the teacher! Secondly, why is it a
statute that professors in the State
institution may not examine their own
students for degrees? Are they not
to be trusted? Then, why are they
trusted to teach? May not the out-
side examiners be also distrusted?
Should we pot have examiners to
examine the examiners, and so on
to an infinite series? Besides, who

can examine so well as the man who
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knows the students? If you wish by
examination to find out the student’s
ignorance, the system of outside ex-
aminers is good. Ifit is desired to find
out what he really knows the system
is bad. Either the Scottish or Eng-
lish University system is geod. In
Scotland, the professor has outside
examiners associated with him, but
he generally sets the questions and
has most to do with the whole examin-
ation. In Oxford and Cambridge,
the examiners are selected by the
university senate from the colleges,
and consist thus of the men who have
taught the students. Toronto follows
the London University plan, which is
now considered obsolete by the most
competent authorities.

I have asked how should we man-
age so that the poorest child in any
part of the country shall be enabled,
if he has brains, to come in contact
with the best teachers in the country?
Does not our system accomplish that?
No, it does not, greatly to the injury
of teachers and scholars. With usa
boy, if he desires to get a college
training, cannot get the preparatory
training in the public or parish school.
He can in Scotland. The number of
parishes there in which there is not a
school where boys can be fairly pre-
pared for college is small. Here the
boy must go to a High School. But,
that is out of the question for thou-
sands. It is as expensive to board
five miles from home as five hundred.
When he is big enough to go to
college, he can earn something.  But,
what can a boy earn? Besides,
those who can afford to go to the
High School cannot afford to stay
long. They thus get a smattering,
and are miserably prepared for college.
Mr. Mundella, in a receat speech in
Manchester, pointed out that, on the
contrary, in the poorest schools in
Scotland, the right is claimed to teach
Latin, Greek and Mathematics, and
that hundreds go up annually from
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these schools to the universities ; and
that consequently Scotland gets a
great deal more from the Education
Grant than England, every Scotch
child drawing two shillings extra.
“It is to that fact,” he says, “that
Scotland owes her pre-eminence, and
which has enabled Scotsmen with the
smallest resources and the poorest
land in the United Kingdom, to be-
come the richest and most powerful
people in proportion to numbers in
the United Kingdom.” All this dates
from John Knox, the greatest states-
men Scotland has ever produced, and
who laid down that the country re-
quired “‘a school in every parish, a
grammar school in every burgh, and
a university in every principal city.”
His system included also religious
teaching, local and unpaid inspection
rather than centralization, and security
of tenure for the teacher. It was
economical, elastic and comprehen-
sive. OQur rigid system prevents
thousands of clever Loys from getting
to college. This is bad for .he boys,
It is bad for the teacher too. No
encouragement is given him to lift
his thoughts above elementary work.
He is forbidden to lift thought or eye
above drudgery. If he has scholars
that would do him credit, the rich are
sent away from him, those who have
a little money go to the High School
for a fewmonths, and the poor he is for-
bidden to teach. The Public School
teacher may never see the best fruit
of his labour, nor eat from the orchard
he has set out.

Now, is this rigid system the way
to make capable men or martinets ?
Is all this checking, snubbing, dis-
missing, harassing, excormunicating,
the way to develop enthusiasm in
teachers? And, insult may be added
to injury.  After everything has been
done to cramp and stifle and disgust
him, parent or inspector may solemnly
assure him that the one thing needful
in a teacher is enthusiasm. No won-
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der that he then internally thanks
God that he has enough life left in him
to consider how soon and how best
he may get out of the profession,

Fallacies, too, bristle about the
question of how best to prepare
teachers for their work. What is the
rational method? Let them bebrought
under the influence and methods of
the best professors in the country;
after that, a study of one or two good
Normal School manuals, experience,
and common sense must do the rest.
1 have no faith in short-cuts, cr snips
of teaching on philosophyor pedagogy
though a thorough university course
on philosophy is better than almost
anything else. Ontario is very like
Scotland, and therefore the following
testimony from one of Her Majesty’s
Inspectors of Public Schools in Scot-
land, himself not a graduate, may be
suggestive. * In our Public Schoois,
the ratio of university trained teachers
is steadily rising. It is alieady almost
hopeless for a non-university man to
aspire to the mastership of a school
where the salary exceeds £100, and
graduates of fair standing are willing
to enter the profession for less.”
This does not mean that we can do
without Normal Schoolsany more than
the fact that boys ought to be allowed
to prepare for college in the Public
Schools, means that we can do with-
out High Schools or Collegiate Insti-
tutes.

Fellows of the teaching craft, for
so I may speak, seeing that it is now
more than thirty years since I began
to teach, and that since that time I
have taught in Public Schools, Pri-
vate Schools, Sunday Schools, High
Schools, and that I am now teaching
and examining in a university, I have
spoken these words-to you out of
truest sympathy. We have glorious
work. What material and what work
like ours ! Not on dull soil or dull
marble, not on canvass or dead metals
have we to spend our time, but on
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minds made, as we are told on the !

first page of Holy Writ, *“in the image
of God.” And, our special material
in this Province is of the best quality.
No better raw material anywhere.
The grandeur of the work. should
make us great.

So, notwithstanding difficulties and
discouragements, let us work on, not
without hope. I have looked to-night
atoneside only. Had thesubject been
our special encouragement, it could
properly have been very different.
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We have encouragements and advant-
ages far beyond what our fathers
enjoyed. Remember that every pro-
fession has its difficulties, known only
to those who are inside. Remember
that no duty done ever fails of secur-
ing its reward. Your rewards shall
be according to your devotion and
service, that is, according to your
faith. God bless you! The future
of the country depends on you per-
haps more than on any class in the
community.

THE ONTARIO SCHOOL SUPERANNUATION FUND.*

BY JOHN CAMPBELL, HEAD MASTER OF JOHN STREET SCHOOL, TORONTO.

N undertaking to open the discus-
sion on a subject so important
asthatof the Teachers’ Superannuation
Fund—a subject affecting rot only
the well-being of the teachers them-
selves, but likewise the best interests
of the Province at large, I could
wish it had fallen to the lot of some
one more competent to deal, at this
stage, with so interesting a question.
I presume that few, if any, will ques-
tion the expediency, at the preseat
juncture, of reviewing this subject,
and of presenting its more salient
points, however inadequately. This
becomes all the more imperative, be-
cause, of late, a disposition has been
unexpectedly evinced in certain influ-
ential quarters to withhold the sup-
port hitherto given this fund on the
mistaken ground that the legislative
appropriation in support thereof is
excessive, considering the resources
of the Province, and that for this, and
other reasons equally untenable, the
fund should .be abolished. Such a

* Address delivered bafore the Ontario Proviacial
Csogwcnuon of Public School Teachers, August 13th,
1004,

i movement, if successful, must serious-

ly-impair the efficiency of our Public
Schools.

Let a retrospective glance carry us
back just thirty years. In 1854 the
Legislature inaugurated a benevolent
scheme for the formation of a fund
out of which to pension off the worn-
out members of the teaching profes-
sion. It provided that teachers should
contribute four doliars per annum to
a superannuation fund, the legislative
body to supplement such contribu-
tions by a liberal annual grant. The
Legislature performed its part gener-
ously, but the teachers, except in a
few cases, failed to do theirs. This,
the teachers themselves seemed to
have felt, for in 186g they suggested
to the Legislature that each person,
on entering the profession of teaching,
should pay a fee of $10 into the
Superannuated Teachers’ Fund for his
certificate. It may be remarked, in
passing, that in the State of Illinois,
the fee for a certificate of qualification
is $5. The Chief Superintendent of
Education, speaking of this proposal,
states :  “ In the draft of the Bill, as
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submitted by me to the Government
in 186y, I modified this proposal and
provided that no certificate of qualifi-
cation should be valid any longer than
the holder thereof should pay $4 per
annum into the fund for the support
of superannuated or worn-out teachers,
as provided by law.” This proviso
embodied an equitable principle of
the English Civil Service Acts, and
was designed to do much to provide
permanency in, and elevate, the
teachers’ profession, while the salaries
of teachers in their agreements with
trustees, would, no doubt, in most
cases, be augmented in proportion.
During the passage of the Bill through
the House, this section of the Act was
again modified as follows: * Each
male teacher of a public school hold-
ing a certificate of qualification under
the School Acts of this Province shall,
and each female teacher may, pay
into the fund for the support of super-
annvated school teachers, the sum of
$4, unnually, and each Inspector of
Schools is hereby authorized and re-
quired to deduct one-half of such sum
semi-annually from any payments
made by him to any male teacher
under his jurisdiction, and transmit
the same to the Education Depart-
ment. Provided always that any
teacher retiring from the profession
shall be entitled to receive back from
the Chief Superintendent one-half of
any sums thus paid in by him to the
Fund, and p-ovided further that on
the decease of any teacher, his wife or
other legal representative shall be en-
titled to receive back the full amount
paid in by such teacher, with interest
at the rate of seven per cent. per
annum.” ‘“ Under the new Act, ad-
ditional provision is thus made which
will more than double the Fund for
the assistance of disabled or worn-out
teachers of public schools. The
Bishop of Manchester, in his report on
the Schools of Ontario, after giving
the facts, speaks of the Fund as fol-
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lows: ‘The whole plan does credit
both to the wisdom and liberality of
its framers.””

Among the clergy of different re-
ligious persuasions, funds are estab-
lished by subscriptions for their relief
or partial support in old age. In the
Wesleyan body, for example, every
one of the ministers is required to pay
$10 per annum towards the support
of superannuated ministers and their
widows—a regulation which has been
in force for more than a quarter of a
century. In the report of the com-
mittee on the Aged and Infirm Minis-
ters’ Fund in connection with the
Canada Presbyterian Church for 1882,
I find that each minister pays at the
rate of fifty cents on every $100 of
stipend received, and twenty-nine
ministers of this church receive an
annual amount of $220 each from this
fund. It also appears that the con-
tributions fron: congregations, be-
quests and donations amount to more
than eighty per cent, of the whole
source or revenue toward the fund in
this body. If it is necesswv for the
clergy, who receive nearly double the
average salary drawn by the public
school teachers of this Province, to
make provision for worn-out and
infirm ministers in those bodies, it is
much more the duty of teachers to
provide for the support of the worn-
out of their own profession. If con-
gregations who pay their clergy much
mote liberal salaries than teachers
receive, regard it as a sacred obliga-
tion to supplement their own contri-
butions so liberally, is it not the duty
of the State to provide for the support
of those who have been merely exist-
ing on such low salaries, but rendering
services equally important when they
have approved themselves faithful
instructors of the rising generation ?

In the English Civil Service from
two to five per cent. is deducted from
the annual salary of each officer or
clerk in the employment of the Gov-
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ernment, towards the support of such
ofticers and clerks in old age. A
somewhat cimilar, but more liberal,
provision is also made by the Parlia-
ment of the Dominion for members
of the Canadian Civil Service, . whose
qualifications, in most cases, are not
so high, and whose labours are not so
important to the State as are those of
the teachers. The employés of the
Grand Trunk and Great Western
Railways have a similar fund liberally
supplemented by the compary. They
pay two per cent. into the fund and
receive one-sixtieth of their whole
salaries as a pension, or they retire on
half pay after thirty years' service. In
the Civil Service of India, retiring
pensions are also provided, partly by
compulsory subscriptions to a super-
annuation fund. Among the paroghial
teachers of Scotland, a fund, similarly
raised, exists for granting pensions to
teachers and annuities to their widows.
The teachers of Baden and other
German States enjoy the benefit of a
like scheme. In Sweden and Nor-
way, qualified teachers of the Elemen-
tary Schools, on attaining sixty years
of age, receive, on retiring, after thirty
years' service, three-fourths of their
annual income as a pension. Pen-
sions are also granted there, in some
cases, after twenty-five years’ service,
but with some deductiors in amount.

Now, as to the necessity for the
fund, it may be urged that so long as
teachers devote their lives to a pro-
fession so generally underpaid, so long
will there be a necessity for their
friends or for the teachers themselves
to provide for the comfort of the de-
clining years of their brethren who, in
less prosperous days and with scanty
remuneration, led the van in that call-
ing which they feel proud to follow.
Even now, at the salary given to
teachers (considering the increased
cost ~f living), it is almost impossible
to lay by a sum which would realize
more than a few dollars a year, hence

i
I
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the necessity for such a fund sup.
ported by the mutual co-operation of
the teachers and the government, and
instead of abolishing it, it should be
made more efficient, by the same co-
operation, so as to be of more service,
especially in cities and towns where
the cost of living is so much higher.
The late Dr. Ryerson must have felt
the inadequacy of the Fund, on retir-
ing from his onerous duties as Chief
Superintendent of Education, when
he applied to the Government for
special legislation in his own case;
and that application was not in vain.
He received a liberal retiring allow-
ance, equal to nearly one-tenth of the
whole amount granted to the 422
teachers on the pencsion list in 1883,
and, which, we are told, is becoming a
burden to the country, a very heavy
burden, forsooth ! Ifth: total amount
paid by the Department to the Fund
was spread over the half-million chil-
dren who attend our Public Schools,
it would cost them about eight cents
each, annually. This would be a
heavy burden on the chidren! If
worn-out teachers were receiving an
average pension of $200 or $300
annually—the amount paid to clergy-
men on retiring—instead of $100—
the average sum now paid to retiring
teachers—it might be considered a
little burdensome. I hold that no
annuity or gratuity should be paid to
any teacher for a less period of ser-
vice than ten years, and that any
teacher retiring from the profession
shall not be entitled to receive any
sums paid in by him to the fund un-
less he has taught ten years in a
Public School in Ontario, or unless
incapacitated during that time. The
male teachers of this city are a unit
in favour of retaining the Fund, not
abolishing it, and would be willing to
contribute more to it, annually, in
order to wmake it more efficient.
They feel that the average pension
would not go far in supporting them-
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selves-and their families here, should
they become worn-out or incapaci-
tated. They would be willing to pay
ten, or even twenty dollars annually,
into the Fund, provided they were
allowed a Iike amount for each year's
scrvice, or, on retiring from the pro-
fession, on a basis similar to the
scheme in force in Sweden and Nor-
way, as above referred to.

“The objectors to such a Fund
are chiefly those teachers who do not
intend to make teaching the profes-
sion of their life, but who make it, for
the time being, a steppingstone to
some other pursuit or profession, to-
gether with those among them who
are penurious or selfish. These
classes lower the tone and esprit of
the profession, and are a fruitful cause
of frequent chaages of teachers ; they
give a temporary and fugitive charac-
ter t3 teaching, and thus bring dis-
credit upon the profession and the
schools.”*
voted members of the profession have,
without due consideration, unwittingly
given their countenance to this un.
wise agitation against the Fund. I
hope they will yet see the error of
their way and repent.

An article in the editorial columns
of the Globe of the 12th of July lays
down certain conditions on which, ia
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law to contribute to the fund should
have their contributions returnsd if
they so destire.

4 ‘That no contribution b2 received
from any person after due notice that
the fund was to be abolished.

This article called forth a reply,
from which I make the following ex-
tracts : —

“The second of the foregoing
clauses requires some modification.
When this fund was first established,
all who continued in the profession
were constrained to pay a certain sum
yearly to the fund, to be supplemented
by a stipulated amount from the Edu-
cational Depariment. Now the fact
of being required to make such pay-
ments into the fund as the Department
might require, or on a scale different
to that originally fixed, is tantamouat
to making a second bargain with such
as were growing old in the profession,

. and virtually a breach of contract.

A few estimable and de-

 As regards the third clause : Few,

" if any, who intend continuing in the

profession, will ‘be likely to demand
that their contributions to the fund in

_ question be returned : and for reasons

which might be stated—did space

* permit—it is questionable whether

it ought to be returned. Clergymen

. who contribute to a similar fund are

the view of that newspaper, the Super- .

annuation Fund could be fairly
abolished. These conditions are :—

1. Thatall those already superannu-
ated would be permitted to receive |
their preseat allowances so long as
they were entitled to do so under the
Jaw as it now stands.

2. That those who have continued
in the profession in the expectation of
retiing on a pension should be
allowed at their own option to make |
such payments into the fund as the :
Education Department might require. §

3- That those who were obliged by |

* Educatioa Report, Ont,
2

never known to have such moneys
refunded, should they resign their
functions. Why then deal differently
with teachers? The fourth and last
clause contains a very objectionable
coadition, a notable sample of sug-
gested vacillating legislation. In1870,
when teachers were obliged to con-

. tribute to the Superannuation Fund,

they had thereby a strong additional
inducement to remain in the calling.
They were encouraged to hope that
in virtue of this contract they could
have wherewithal to keep the wolf
from the door, when incapacitated by
age or infirmity. Should the propo-
" sition now offered become law, it will
sweep away at one fell swoop the
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foundation on which the teacher had
butlt his hopes. Tt will domore. It
will induce many to leave the pro-
fession who otherwise would remain
under the existing provisions of the
Act: and viewed, as it assuredly will
be as a breach of public faith, it will
deter many young persons now train-
ing, or looking forward to do so, from
taking up the ré/e of school-teaching
at all.

“The writer of the Globe arucle
could not have tauzht a Pubhce School
m 1854, when /40 or £ 45 was the
average yearly amount of salary re-
ceived —without board or washing,
nor i1s he probably at present in the
business, flourishing on an average
annual salary of $j00. For the past
thirty years the teacher’s average
salary has lLeen calculated at about
$280 a year. How much can he
save from such a pittance, especially
if a bened:ct, and struggling to main-
tain an average Canadian family ?

“Will any sane person venture to
assert that such a provision as this is
a fair equivalent for the important
services rendered to the State by the
faithful instructor of the rising gener-
ation, taking into consideration the
expenditure of labour, time, and
money necessary to qualify him for
his arduous calling? Compare the
comforts and prospects of the pioneer
teacher with those of the farmer, me-
chanic, or merchant, at the close of
a life of labourious duty, respectively, .
and then ask whose condition is the
most enviable, whose prospects the '
brightest, and whose families are best
provided tor. The least intelligent
member of the community would not
hesitate to answer that the teacher is
in all respects the worst provided for.
If judges, ministers of the gospel,
and veterans of the war, have pro-
vision made for infirmity or old age,
and do not hold it antagonistic to
‘manly self-reliance or independence’
to receive a pension, why should the |
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tcacher who has warred all the best

. years of his hfc against the common

foe of the community - ignorance—
be singled out for the unworthy com-
parisons of the Globe senibe? Tt was
not by legislating in the spirit of the
article under review or by adopting
its sugyestions that the standard of
cducation is to be clevated, or the
boasted school system of this fair
Previnee is to take deep root in
the confidence and affections of the
people.”

Permic me, before concluding, to
advert briefly to one more movement
in connection with this subject.  The
Head Masters of the Toronto Public
Schools, learning from the reports of
specches of a few members of the
Local l.egislature that they desired a
change in the Fund, if not its entire
abolition, issued in May last a aircular
to the teachers of Ontario with the
object and desire of having it dis-
cussed at the various county conven-
tions. This paper is suggestive, rather
than assertive, of the opinions of its
framers, as may be scen from the
following extracts; and it rests with
this intelligent assemblage to say
whether this circular in connection
with the interesting subject, of which
it forms an important part, be now
taken up and discussed at this meet-
ing :—

1. Was not the Fund established
(1st) to encourage teachers to remain
in the profession ; (2ad) to compen-
sate teachers in some measure for the
inadequate salaries they received, by
making some provision for them when
they became incapacitated for duty?

2. What effect will the abolition of
the pension grants have on the edu-
cational interests of the Province ?

3. Asitis admitted that the labours
of teachers are indispensable to the
public good, are their claims for aid,

" 1n their declining years, unusual, or

are they derogatory to their dignity
or self-respect, in view of the fact that
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Ministers of State, Judzes, and other

wbhlic functionaaes, recetve similar
]
i lives in the profession, rather than to

compensation for their services, and
that churches regard 1t as a sacred
obligation to supcranaua‘e their cler-
gvmean, to whose duties, in their moral
aspect and intluence, those of the
school teachers bear a close analogy?
4. Is it probable that the existence
of thz teachers’ pension grant tends
to prevent an increase of salaries, and
that its abolition would induce the
pablic to  compensate  them ade-
quately for the loss thus sustained ?
5. Would it not be more just to act

on the merits of the case by a con-
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sideration of the services and claims
of those teachers who spend thar

be guided by the decision of those
who engage in school teaching only
until they can eater upon mote lucra-
tive emplovinent ?

6. Acc any teachers, whether they
remun in the profession or not, justi-
fied in objecting to pay the small
amount levied, in view of the advan.
tages they receive, and of the claims
of those who remain until incapaci-
tated by age or infirmity ?

[See Resolution in Report of Con-
veation.—En.]

A COMMERCIAL DEPARTMENT IN HIGH SCHOOLS*

BY JOHN E. ERYANT, M A., PRINCIPAL COLLEGIATE INSTITUTE, GALT, ONT.

1 PROPOSE in this short paper to

be as practical as possible.  Ishall
first sketch what has been done in the
way of establishing a distinctiscly
commercial department in institutions
with which [ have been connected,
and then sketch what, it seems to me,

!
|

our Provincial Education Department
ought to do to make what I shall call .
. occupation connected with trade or

*‘commercial courses” more general
and more efficient. But first I shall
say a few words in reference to the
necessity of a commercial course in
our secondary schools. In relating
my own experience and observation,
I am relating perhaps what every
Head Master has experienced and
observed for himself. If so, I shall
be glad, for then a united effort te
obtain from the Education Depart-
ment the encouragement and legisla-
tion necessary for the general estab-
lishment of commercial forms will be
all the more easy.

* A Paper read befire the H. 8. Masters’ Se~tion, ' justiﬁes me in assetting that the

Ontario Teachsrs’ Convention, August, 1884.

I had not been long cogaged in
High School work before 1 saw that
there were many High School pupils
who did not wish to be prepared for
any of the so-called learned profes.
sions. Least of all did they desire,
or did their parents desire them, to
prepare for teaching. They intended
to enter business, to follow some

commerce, and they wished simply

 such an education as should best fit

them for this life-work. Now, we all

" know that the system of examinations

; live stress put upon each,

so much in vogue in our Province
shapes the work done in our High
Schools. It is the Teachers' Exam-
ination, or the Matriculation Examin-
ation, which determines the subjects
studied, the minuteness of detail with
which they are studied, and the rela-
I have no
desire to pass any criticism here upon
the curricula of these examinations,
I simply state that my experience
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methods of teaching and study neces-
sary for the successtul preparation of
these cxaminations are not, as a rule,
suited to the nceds of those who
desire to be prepared for business.
I make no reference here to the study
of the languages. 1 refer only to the
ordinary non-linguistic subjects which
boys prepanng for  business now
take, such as Mathematics, kanglish,
Science. 1 do not dispute the merits
of the present mode of study of,
Mathematics say, as discipline of the
mind, such as trawng the reasan,
strengthening the memory, ete. But
I am sure you will agrec with me—1
am surc the practical business men of
the country will agree with me—in
saying that, for a young man who
wishes to go into business life as soon
as possible, and with the best educa-

“ not realized.
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As T have said before,
the average bov does not remamn at
a High School for more than two
years.  The question is, what is the

* best course for him to pursuc during

" that time?

- prepanng for busincss.

I do not wish to proposc
any course so distinet in itself as to
necessitate the division of the School-
work into two divergent lines one
for those preparing for teachers and
for the professions, and one for those
This would
be a waste of force not necessary.
Rut what I think should be done 1s
this : that after the ground which may

" be considered common to all courses

has been coverad, then the claims of

. those proposing in a short time to

tional equipment he can get—who

has, as a rule, but two years, after

entering the High School, to devote -

to his education—the teaching and
the studying necessarv for the mastery
of —say the Algebra paper in our late
Intermediate Examination, or the
paper on the same subject in the
recent Junior Matnculation Examin-
ation, are misspent effort.  And what
is true of Algebra this year is some-
times equally true of Arithmetic, and
is always true of it to some extent; and
so for English and other subjects. 1
recognize as clearly as any onc the
value of mental training, of what is
called higher education, to all—farm-
ers, mcchanics, tradespeople, busi-
ness men incladed-—and I recognize
the part mathematics should play in
that training. I should be glad, as
no doubt every believer in the whole-
some influence of education would be
glad, if every man in the country

went as far in the cultivation of his :

mental powers as at least to be gradu-
ated from our High Schools; but we
know that public opinion does not
sustain us in this view. Itis, perhaps,
an impossible ideal—to be aimed at,

enter business should be recognized,
and that thereafter they should be
taught those subjects only which
would have a direct bearing upon
their intended pursuits in lfe, and
their position as citizens of a frec
country wherc every one has to as-
sume some share in its government ;
and, too, that these subjects should
be taught in such a way as to be most
usetul to them, due consideration

. being had for what itis intended they
- shall be when they leave school.

I shall indicate what I mean by
referring to one subject, say Arith-
metic. We all know the sort of
questions which. has been common
In examination papers at teachers’
examinations for many years. Asa
result, the study of Arithmeti. has
made in this Province an advance
perhaps unequalled on the continent.
As an example, I shall take a ques-
tion from a recent paper, actually the
first question that my eye has lit upon
out of a large bundle of papers lying
before me:-—

‘* The hour, minute and second hands of a
watch are on concentric axes. When first
after twelve o’clock, will the direction of the
second hand produced backwards bisect the

angle between the hour and the minute
hand?”

No objection can be taken to
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t's questien on a  teachers’ ex-
amination paper.  We have a nght
to cxpect from teachers mathema-
tical power and cquipment far he-
yond what their pupils are to have.
[t is. in such a paper, a fair ques-
tion, we will say.  But all mathe-
matical teachers know that for the
average boy or girl the solution of

such a question 1s unattainable with-

out direct teaching, and, too, an
amount of teaching out of all propor.
tion to the educational valuc of the
result.  Now, 1if it be remembered
that our boys and girls who are not
to go up to any professional or
teachers’ c¢xamination are  taught
arithmetic along with those who are
to go, and that uestions ol an alike
impractical character have been the
rule rather than the exception, it can-
not be wondered that ordinary people
complain that our High School work
15 too refined and too theoretical to
suit the wants of those who arc in-
tended for trade or business.

I should not ke to be understood

as making a complaint of arithmetic
specially, or of algebra, or mathe-
matics in general, though [ believe

thot the tendency to refine and
specialize has been greater in this
department than in others. Similar
objections may he taken to the study
of English as greatly in voguc of late
years, and to the study of geography,
history and science.

Again, the stringency of our writ-
ten examinations, especially on their
wmathematical and scientific sides, has
largely interfered with practice in
reading, writing, and composition.
Complaints in these matters are very
general, and, to my mind, well-
founded.

That which those pupils wanted who
intended to be neither professional
men nor teachers, being brought more
directly before me when [ became a
Head Master, I set about endeavour-
ing to do what I could to supply the

]

doing what 1 can to mect the want
more cffectually. | have heard of
other Head Masters making simlar
attempts, and I have been frequently
written v to desenbe what [ had
done, and state the practical results;
but 1 canfess [ have not attained the
fulblment of my own hopes, and that
there has been that fulure which
must ever follow individual effort. |
first estabiished in the school a sepa-
rate department, called the Commer-
cial Department. [ did not do as |
should have done could I have con-
trolled the quality of the demand.
The course 1 laid down was too nar-
row, but it was as wide as [ could
make it, unaided by outside authority.
A puptl in the Commercial Form was
required to take no other subjects
but Commercial Arithmetic, Book-
keeping, Penmanship, Business Com-
position, and Commercial Geography.
The teaching was as practical, the
study made as thorough as possibie.
There were frequent written examina-
tions, and great stress was laid upon
the neatness and accuracy of the
pupil’'s work.  But it was soon round
that pupils in the commercial Form
had not, as had those in other forms,
anything to work for. ‘T'here was rno
governuent examination, and no cer-
tificate testifying to ment and accom-
plishment. Later on, however, with
the consent and encouragement of
my Board, I established a definite
curriculum, and appointed certain
examinations to be paesed, with mini-
mum percentages. The pupil who
complies with all the requirements of

. the course is granted a certificate and

a diploma, the certificate 1 be used
in making application for employ-

" ment on leaving, the diploma o be

want, and [ have ever since been .

kept as an evidence of su.cessful
study in his school-days. At the risk
of being thought by you too desirous
of retailing my own doings, I shall
read from the announcement of Galt
Collegiate Institute that part which
refers to our commercial course.
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COMMERCIAL COURSES.

While every pupil desiring to enter busi-
ness will be counselled to take as wide and
liberal a course as possible, yet it has been
thought advisable to institute a special course
of studies appertaining to business pursuits.

Pupils pursuing this commercial course will

constitute the Commercial Form. The work
of the course has been divided into parts, and
for each part there is an examination ; and,

while no pupil will be hindered from passing |

these examinatiors as rapidly as he may be
able, yet no pupil will be allowed to proceed
to the work of a part until he has succeeded
in passing the examination of the previous
part. These examinations will be conducted
by the Commercial Master, with the assist-

ance of the other masters, and will be under

the supervisicn of the Principal. In addi-
tion, to complete the course, each pupil must
have worked through (1) twelve sets of Beatty
and  Johnson's Canadian Accountant, (2)
Joknson's Joint Stcck Company Book-keeping ;
and his neatness and accuracy in this work
must be satisfactory to the Principal and the
Commercial Master.

COMMERCIAL COURSE—SUBJECTS OF EXAMI-
NATION AND PERCENTAGES REQUIRED.

The following is the distribution of the
work required for the successive examina-
tions of the Commercial Course, and the
minimum percentages therefor :—

MAXIMUM VALUE FOR RACH I XAMI-
NATION, 100.

MINIMUM
FOR
PASSING.

1. Book keeping—simple sets......... ... 75
2. Book-keeping—Bills, Invoices, Receipts
Orders, etC.......oocoes eeeee e caenn. 75
3. Book-keeping—Che« ques, Notes, Drafts,etc| 75
4+ Arithmetic- Simple Rules, Fiaciions, Re-
duction and Interest.................. 75
5. Book-keeping— Sirgle Shipments... 4 90
6. Geography—Canada and United States H
7. Book-keeping— Joint Sh'pmei.ts. 90
8. Grammar 66
9. Book-keeping — Shipment Invoices, Ac-
count Sales, etc..................ooinns 75
10. Book-keepirg — Cross entries, Repewals
Writing off Bad Debts, etc.................. 90
11. Book-keeping —-- Mn tgages, Bords, De-
bentures, €tc..........c cin i, 75
12. Book-ke¢ ping—Partnership Openings and
Settlements........oeiviirieoiniiiiiiiii i, 90
13. Arithmetic—Comme: cial Tiansactions. 75
14. Corre: pcndence 90
15. Composition and Penmarship 75
16. Geography— Europe and North Ame ica,
Exports, Imporis, Products and Com.
mercial Facilities.. o 75
17. Reading 75
18. Book-keeping—-Gene al Thecry...... ..l 75
19. Grammar—Correction of False Syntax.. 75
20. Bock-keeping—General Przctice 75
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! COMMERCIAL COURSE—CEKTIFICATES AND
i DIPLOMAS,

To every member of the Commercial Form,
who is a regularly admitted pupil of the In-
stitute, and who shall have passed all the
examinations, and gone through all the wotk
pertaining to the Commercial Course as pre-
| scribed above, and whose conduct shall have
! been approved by the Principal and Masters
- of the Institute, a Certificate and a Diploma
! will be granted by the Board of Trustees
| under their corporate seal.

It will be noticed that the course
is wider than that first laid down, and
that the percentages for passing in
the various subjects are high. But it
will also be noticed that in compari-
son with the others the subject of
book-keeping has a very large import-
ance, and that in other respects the

curriculum is narrow. Yet under
the circumstances, these things could
| not be otherwise.  With young

men, and unfortunately, with too
many of their parents, the notion is
prevalent that a knowledge of book-
keeping alone is necessary for busi-
ness. Young people are alway$
utilitarians, and the utility of book-
keeping they recognize at once.
rence there is never any difficulty
in getting pupils to work at book-
keeping, but there is always more
or less difficulty in getting them to
work at the other subjects of the
course. But a worse thing is that
they desire to go on with the study
of the more difficult parts of their
favourite subject before their minds
are sufficiently expanded by experl-
ence or study to understand them.
This is because so much of the work
is mechanical and easilyaccomplished,
that they fancy the whole quite as
casy. I do not know of a subject
where it is more difficult to discrim-
inate between real knowledge an

progress, and their counterfeits ; an

hence none where it is so hard for 2
pupil to be kept down to his propel
level of attainment. The system ©

_ | examinations outlined above, has wit
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us helped to obmiate the difficulty
but has nat overcome it

I'here has been, too, another dith.
culty which hae tended to retard the
suceess of the working of the depart
ment.  The fact ot the existence of
the department  being  known 1o
parents, they frequently wish their
sons ta apply for admission before
they arc suthoienily adranced 1n
sencral subjects to have the study of
a course in which book keeping is so
predominant of real benefit to them,
tor as | have stated above, success in
the study of anything but the most
clementary kind of Book-keeping
requires a matunity of mind which
can be had only trom previous study
or expericnce in actual bhusiness.
Hence I have had to establhish a
preparatory Commercial Form, but [
have not yct seen my way clear to
the laying down of a specific curri-
culum for it. | work it in connection
with the other Forms of the School.

The granting a diploma has done
something toward establishing a goal
to which pupils can be incited to
struggle to recach; but I have never
Leen satistied with what is merely a
local, and as I have hoped, but tem-
porary certificate of attainment. We
have endeavoured to sustain a high
standard of exccllence in the work
required for the diploma. In three
years out of an annual average of
membership of the Form of from
twenty to twenty-five, but six have

obtained the diploma, and with each °

examination the standard has been
raised. But in my opinion, the
diploma of this school or *'iat, should
go for little. There should be a
provincial organization of the depart-
ment, a provincial control of it ; then
the certificates granted would have that
recognition and importance which a
provincial seal alone can impart. I
shall now give an outline of the de-
partment as [ should like to see it
dealt with by oureducation authorities :
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1. The programme for HighSchools
and Collegiate Inctitutes ta bhe modi
ficd <0 as to contain a course or cur
nculum to be called, say, the Com
meraial or Business Course.

2. The subjects and requirements
of the course to be detatled 1n full,
the text-books to be used assigned,
and the range of work to be taken to
be specifically mapped out, while the
nature of the teaching in the subjects

and the standard of examination
required should  be accurately de-
scribed.

3 An examination, somewhat like
the present intermediate cxamination
to be establhished, conducted under

" departmental supervision by compet-

ent and expenienced examiners.  This
c¢xamination to consist of practical
rather than theoretical questions,
such  questions being  constructed
with special reference to the know.
ledge required by the people in their
every-day lite—and morcover to be of
a suanple rather than ot an intricate
character.  As the questions would be
simpler than those now usually pro-
posed, so the standard for passing
them should be higher, from 50 to 75
per cent. being the minimum. As
neatness, order, method, are essential
to every sort of success in life, the
manifestation of these qualities should
be rigidly exacted of all successful
candidates. ‘T'o this end, ample time
should be given to the examinees to
put their work down in proper <hape.
Speed, which is also an indespensable
quality in the business man, is some-
thing which comes from practice only,
and can be obtamned but partially at
school, and so may be disregarded.
It will follow that Penmanship will
have an importance in this Commer-
cial Course Examination, that it has
in no other; as any experienced
examiner can testify ; but not an im-
postance which is disproportionate,
if one considers its usefulness to a
young man entering business.
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4 The Course to be, for a begin-
ning, somewhat like the following.

(a) Arithmetic, to include manipu-
lation of numbers, the calculation of
areas and volumes, the making of
extensions in invoices, and such a
knowledge of percentages, interests,
discounts, as a business man would
like'y nced.

I need scarcely say that a great
part of our teaching of Arithmetic is
taken up with the working of pro-
blems, which though presumably
commercial transactions, are in reality
mere hypothetical statements pro-
posed tor the exercise of a refined
and intricate mathematical analysis.
They have their place in higher edu-

. precision.
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us, obtained and stated with scientific
It will include nothing
more than that knowledge of the
make-up of our earth, its crust and
its atmospiicre, its distribution of land
and water, its geologic, and botanic
aspects, its climate and varied suc-
cessions of heat and cold, its useful
products and natural facilities for
trade and commerce which every well-
informed man ought to know. In
addition there should be Political

* Geography of our country, of our

" artificial

cation as mathematics must always
have its place, but it seems to me that .

in the simple two years’ course which

the ordinary boy has at High School,

they displace other things of more
importance.
(b) Grammar, which should be

mother country, and the great coun-
try to the south of us, with the
facilities for commerce
found in them, cnd the distribution
of their populations, agriculture and
manufactures. It has always seemed
ma vellous to me that a subject so
fuli of human interest and practical
importance as the study of our earth
and the people and things upon it,

. should be considered of htile value;

taught on its practical rather than its °

scientific side. Most of us perhaps
are not unaware of the revulsion of
public feeling in regard to this sub-
ject. Grammatical definition and
analysis afford a capital ground for
the exercise of the intellect; but
everywhere people are beginning to
see that what is wanted in a two years’
course is not that exercise to the
exclusion of practice in the detection

a failure in it being thought no great
matter, while a failure in the hypo-

. thetical science which now goes by

" the

name of arithmetic, or a
failure to make 5o per cent. in the

: parsing and analysis of a difficult
. plece of poetic composition should
. be considered unpardonable.

(d) History. For abeginning the
history of England from the time of

i the Tudors, and a history of Canada

and correction of improper methods

of speaking and writing, and similar

practice in proper diction and chaste :
composition ; but the practice in these '

things to the exclusion, if need be,
of the other.

(¢) Geography, a subject which
has been much neglected and much
mistaught.
siography, which Mr. Huxley, quot-

the avenue through which the young
mind should enter the realm of
natural knowledge.
information concerning the common
phenomena of the material world about

It means simply |

It should include Phy-

from the English conquest of Quebec,
would be sufficient. The political
situation of to-day being but an evolu-
tion from the political situation of
yesterday, and so on throughout all
time, it Js essential that the people of
a self.governing natien should be
acquainted with its own past. [
have long been of the opinion that
history is a much neglected study,

. though it is fair to say that for the
ing Kant, calls the threshold of sctence,

little time given to it, it is as ration-
ally taught as any in our programme,
though not always as rationally ex-
amined. [ should like to see its im-
portance vindicated, and its true place
given to it in all our examinations.
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(€) Composition. If grammaristaught
in the way suggested, the teaching of
composition becomes an easy matter.

The main requisites are (1) a judi-
cious teacher, ready in the assignment
of easy and well-graded the:nes, and
fertile  in suggestions for
treatment ; and (2) sufficient time
in the school
stant practice. There is no subject
in the school curriculum more useful
nor any that can be wmade more
interesting. When one sees the sort
of writing that is done in our High
Schools and Colleges, by many other-

wise well educated young men, one .

is often astonished at the poverty of

the intellectual result of our system

of education.

All T wish to say here is, that the
graduate of our proposed Commercial
Department should be required to
give evidence that he can put down
his thoughts on any simple theme
with a fair degree of accuracy ot lan-
guage and elegance of expression.

(f) Correspondence. ‘This subject
is included in the preceding one, but
as there are many forms of expression
peculiar to letter-writing, correspond-
ence should be separately examined.

(g) Drawing. The Department
of Education is at last recognizing

the importance of this subject, and .
making proper provision for its teach- .

ing. Freehand and Mechanical draw-

ing should be obligatory in a business -

course, with perhaps geometrical
drawing. Here, as in every sub-
department of this course, neatness
and accuracy should be insisted upon
and ample time given in the examina-
ation for candidates to do their best.

(h) Reading. Successful candid-
ates should be required to read any
fair passage from a fourth or fifth
book with accuracy and ease. Oral

reading, once thought so important |

in our High Schools, has long been
lost sight of. It should be no longer
weglected, nor perhaps will be. A

their

time-table for con- '
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man cannot be considered educated
unless he can read without mistakes
an ordinary piece of English composi-
tion to a dozen people sitting around
him, and so that his hearers can
understand what he reads. Only a
small percentage of our High School
graduates can do this.

() The Forms of Municipal, Pro-
vinctal, and Domanion Government.
A small manual should be prepared
. on this subject, and all candidates
required to give evidence of a know-
ledge of government, and of the
simpler duties of citizens, magistrates,
councillors and lcgislators, and of
trustee boards, councils, legislatures
and cabinets. A self-governing people
cannot be too careful in the training
of its youth in all that pertains to
citizenship.

(7) Penmanship. The standard
should not be lower than this: a
legible and careful hand in all the
written work of the examinations;
and besides, an exact, neat, and
regular hand in 1ll work sent to the
department for mspection, as set forth
in the next section.

(£) “Book-keepirg. A thorough
knowledge of this subject so far as it
relates to general business; the
! special departments of it, such as
those relating to banking, railroading,
steamboating, etc., not being included.
As the subject is a large one, and
very important to young men, some
two or three examinations should be
made of it, in which ample time
should be given to the candidates to
do their work in a neat and method-
ical manner. Infact in a training for
_ business I do not think too much
. stress can be put upon pupils, to
¢ secure a clean, clear, accurate and
. finished style of doing all work with
i pen or pencil.

As I have said before, however, at
| the beginning of this paper, a written
‘ examination is not sufficient to ‘cst

the merits of candidates for this pro-



346

fessional diploma,
luck or cleverness, pull through an
examination and yet be lacking that

long careful training which is essen- !

tial to business-like methods of doing
work. Hence, some half-dqzen sets
of business transactions should be
required to be worked out by each
candidate, and these should be sent
‘to the Department, and with them
a declaration from the Head Master
that they were the work of those can-
didates whose names they bore.
These worked-out sets should be

examined with special reference to !

penmanship, neatness, clearness of
work and accuracy. A similar
requirement should be made ol can-
didates in regard to drawing, and
the work should be examined with
much the same references. 1

(/Y Literature. No graduate of a
High School, whether of the Commer-
cial Department or of any other,
should be exempted from a training
in the literature of his mother tongue.
But here again, in the department
we are considering at least, consider-
ation must be taken of the future
occupation of the pupil. What is
desiderated is that the pupil shall
acquire at school a faste for good

literature ; a Anowledge of it he will .

acquire for himself afterwards. I do
not think that there should be any
examination established except that
which would test mere general know-
ledge. But a good course of reading
should be assigned, which candidates

for graduation should be required to |

go through. That he had done this

A boy may, by !

could be certified by the candidate’s '
- business training, more likely to suc-

head master, and tested in a general
way, as 1 have said, by an examina-
tion—as by themes set for composi-
tion. The course might be sumething
like this:—a play of Shakespeare’s,
say The Merchant of Venice ; a novel
of Scotts, say frankwe or The Talis-
man ; some of Burns’ lyrics ; some of

ay Tennyson’s Enid or Enoch Arden.
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It will be remembered that this is for
two years work.

To the candidate who successfully
passes all the examinations set forth
above, and whose work transmitted
to the Department is found satis-
factory, a certificate should be given
under ‘the seal and signature of the
Minister of Education.

I am of the opinion that if a Com-
mercial Department were established
and conducted in accordance with
this outline, which indeed may be
simply expressed as (1) a curriculum
of practical subjects suited to the
wants of a busy practical veople; (2)
examinations in which simple, fair,
practical questions will be submitted,
but a high standard in answering be
exacted, and where neatness and pen-
manship will count for a great deal,
since ample time will be allowed; and
(3) the requirement of a certain quan-
tity of work to be done for Depart-
mental inspection and approval to
evidence industry and method, and
a certain cultivation of the taste—it
the department were established and
conducted according to this outline,
then it would be highly appreciated
by those parents who now send their
boys to the Business Colleges, or
take them away from the High School
before their time; and appreciated
too, most highly by many of our
youth who now find much of our
school work supremely distasteful;
and lastly appreciated by our com-
mercial houses, who in engaging
young men just entering business,
would naturally deem the holder of
a Provincial certificate testifying to a

ceed than one without it.

I believe, too, that if our High
Schools and Institutes did this work,
and did it well, they would be more
highly esteemed than they are now
and would receive more largely that
moral and material support from the

Wordsworth’s simpler poems ; and ! people, so necessary to them and now

unfortunately so much denied.
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UNIVERSITY WORK.

MATHEMATICS.
ARCHIBALD MacMurcuy, M.A, ToroNTO,
EpiTor.
EDUCATION DEPARTMENT,
ONTARIO.

JurLy EXaMINATIONS, 1884.
First Class Teachers — Grade C.
ARITHMETIC,
Examiner—]. C. Glashan. !
ELEMENTARY MECHANICS. ‘
Solutions by Wilbur Grant, Toronto C. L.

1. Show how to find the resultant of two
uniform rectilinear motions compcunded into
a single motion.

The drops of a shower are falling straight
down, but to a person sitting in a railway
carriage moving at the rate of 224 miles per |
hour, they appear to fall at an angle of 30°
from the vertical. At what rate in feet per
second are the drops falling?

1. 33 V'3 feet per second.

2. If a kody in motion be acted on by a
constant force in its line of motion, what
will be the effect on the motion during the
time the force continues to act? What
would be the effect on the motion if the
force were suddenly to cease acting ?

A body thrown vertically upwards re-
turns to earth again in five seconds. How
high did it rise, and what was its initial
velocity ?

Had the body been thrown at an angle of
60° elevation and returned to earth again in
tive seconds, what would have been the
greatest height to which it would have at-
tained, and what would have been its initial
velocity ?

2. (@) height:z-gs- A

initial velecity = 55
(4) height :%5,,,,

initiz} velocity = %

3. State the Principle of Conservation of
Energy. Explain fuily how energy is mea-
sured.

Two weights whose masses are 10 and 6 re-
spectively, are connected by a weightless
string passing over a smooth pulley. Findthe
kinetic energy of the system five seconds
after the beginning ot the motion, and ob-
tain therefrom the acceleration of the com~
mon centre of gravity of the weights.

4. Deuce the Parallelogram of Forces
from the Parallelogram of Velocities and tte
Laws of Motions.

At one of the angles of a regular hexagen
forces are applied acting towards the other
angles and proportional to the distances
of these angles from the point of applicz-
tion. Determine the magnitude of the re-
sultant.

4. Rt.=6 times the side of the hexagor.

5. Deduce the Principle of Moments (of a
force about a point) from the Parallelogram
of Forces,

A boy of weight IV standing on one erd
of a rough plank of weight w and length /,
walks slow!y to the other end of the plank.
Find the distance through which the com-
mon centre of gravity of the boy and tle
plank is displaced by this change of positicn.

w

5 Trve h

EUCLID.
L.amioer—]J. A. McLellan, LL.D.

1. * Jagnitudes which exactly coincide
with o1 another are equal.” ‘¢ Magnitudes
which coincide with one another, that is,
exactly fill the same space, are equal to one
another.”

Which of these modes of stating the axiom
do you prefer, and why?

Write a short note on the applicaiion of
the principle of super-position, illustrating
your remarks by reference to a proposition
in Book III. .

2. The sum of all the interior angles of a
triangle is equal to two right angles.

(1) What are the regular figures whose
angles can be used to fill up the space round
a point in a plane.

(2) If n represents the number of sides of
a polygon, the sum of its interior angles is
2(n ~ 2) right angles.



348

3. Triangles on the same bhase and be- °

tween the same parallels are equal.

RC, the base of a tring. {1 BC is produced
to D, construct on B0 a tiangle equal in
area to AHC.

4. [n any right-angled triangle the square
described on the side opposite the right angle
is equal in area to the sum of the squares

. described on the sides containing the right

angle.

(1) Conmstruct a square equal to half a
given square.

(2) Construct a square equal to the differ-
ence of two given squares,

5. Describe a square which shall be equal

to a given rectilenial figure.

Divide a straight line into two parts, such . (i)® { (i) + (i) ® + (v s +4E) ~ i) + (L)

that their rectangle may be equal to a given
square,

6. The opposite angles of any quadnlateral
figure inscribed in a circle are together equal
to two right angles.

7. To inscribe a circle in a given triangle.

Having given the hypothenuse of a right
angled triangle, and the radius of the in-
scribed circle, it is required to construct the
triangle,

8. If a straight line be drawn parallel to

one of the sides of a triangle, it shall cut the
sides, or the sides produced, proportionally
and conversely.

Apply this to trisect the diagonal of a
parallelogram.

9. Similar triangles are to one another in
the duplicate ratio of their homologous sides.

Sccond Class Teachers.
ALGEBRA.
Examiner—] C. Glashan.
Solutions by Wilbur Grant, C.J., Toronto.

1. Show that (x+y+z)2—x®-(y+2)* is
exactly divisible by x(y+z)(x+y+2).

1. Shown by putting xr=o, (y+z)=o0,
{x+y+:)=o0, successively in given quantity.

2. Write down e factors of x3 - (a+5+¢)

X%+ (ab+4c+ca)x - abe, and apply your result |

to obtain the factors of
(@) (a+b+c)(ab+bc+ca) -abe ;
(6) 2(a +b+r)=+(a+b+c){a(b +¢)
+b(c+a)+ela+d) } - (@+B)(b+o)(c+a).
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2% a, ©-b, x-¢

(a) Writing thisin form (a+b+c) - Hat+bs
(@ +b+ )+ (ab+be +ca)la tbte) —abe

factors are (0 bc){c +a)(a +6).

(*)

3. 1 3x- 2(g+r)-p 3y =2(r+p) - ¢ and
32=2(ptq)-r then shall a?4p2-b:

FREgtb and aytyetox=petyrtop.

3 3x —2(g-br) - p
Jy-=20r+p) -9
3z==2(p49) - 7y

from which equations we get
i (tyta)=ptg+r
W, x-y=g-p
i, y-s=r—g
iv, 3-x=p-r

x (iv.) + (iti.) x (iv.) }
gives xy+ys+2x = pg+ gr+rp, and hence

follows x* +y’+~’—p’ g+,
ax by _
4 If b—_—[—r_‘;——_b, then shall ax + ¢y
+c2=0, and a*x + 6%y +c?s =0
ax by .
=——=- =K, re
2 Sy & put this s T

sults follow easily.

5. Ifa= - % (1—\/—_3-, then shall
L'—l(n-\/_—_j;i anda“«&-—x?:z.
a” 2 ! a

5. Mere matter of surds.
6. Solve

1 9 6
Tx-4 x-2 Tx-3°

) (i 1) (:—i+x)
e (554
WE) ()

() (2xt-2x+3)2=(x-2)%
2111’[
6. (a) ¥=5; (6) ¥= =dbvactbc’
3£V 15
(L') x=1, — 4
7. Solve the simvltaneous equations
x?—yi=xy+1

x% +y =2(xy +2).
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7. x= 485 41
YE43] LT

8. A boy spends his money in oranges.
[{ad he got five more for his money they
would have averaged a cent each less, but
had he got three less they would have aver-
aged a cent each more. How much did he
spend ?

8. 60 cents.

9. Find a number such that if it be divided
into any two parts whatsoever, the square of
one of these parts added to the other parnt
will be equal to the square »f the latter added
to the former.

9. Is an indeterminate equation, and is
applicable to any number,

ARITHMETIC,
Examiner—]. A. McLellan, LL.D.

1. Simplify-~
(_l{- 1'002) + (§ - -006)
‘002 < *06

1. 10'774.

2. A man mixes 28 lbs. black tea with 36
lbs. of an inferior quality, which cost 20
cents a pound less. and Ly selling the mix-
ture at 584 cents a pound, gained 20 per
cent. Find the cost of each kind of tea.

2. 60 cents and 40 cents.

+299 + 3.6.

zne is raised from 32° F. to 212° F,, each
dimension is increased '3 per cent. Find
the percentage of increase in the bulk.

3. 12 per cent.

4. Oa a quantity of tea a grocer fixed a
price to make a gain of 25 per cent., but }
of the quaatity was found to have been dam-
aged, and he had to reduce the price on this
25 cents a pound, and so his whole gain was
434 per cent. less than the sum he had ex-
pected to gain.  What price did he pay for
the tea ?

4. 51§} cents per lb.

5. In a mile race between a bicycle and a
tricycle their rates were as § to 4; the latter
had half 2 minuie’s start and was beaten by
176 yards. Find the actual rate of each.

5. Bicycle 440 yards per minute, tricycle
352 yards per minute.

6. 1( 8,000 metres be equal to § miles, and
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" if a cubic fathom of water weigh 1,344 lbs.,

and a cubic metre of water 1,000 kilogrammes,
find the ratio of a kilogramme to a pound
avoirdupois.

6. 21> (11)%: (50)%.

7. A tradesman marks his goods at two
prices, one for ready money and the other
at a credit of six months.  What is the ratio
of these prices if money is worth 10 per
cent, ?

7. 20, 21.

8. Theexternal dimensions of arectangular
iron chest are 2 ft. 3in., 1 fi. 8 in., 1 ft, 24
in., and the sides, lid and bottom are one
inch thick. Of how many cubic inches of
iron is it formed ?

8 2205 cubic inches,

9. What amouat of American currency is
equal to £500 14s. 6d., if g.1d is quoted at
154, and the course of exchange is 439 ?

9. $2,448.55 nearly,

10. A dealer has three prices for his goods
—a year's credit price, a six month’s credit

| price, and a cash price. The year'scredit price

is 35 per cent. in advance of cost, his six
onths’ price is 6 per cent. off his year’s

| credit price, and his cash price 10 per cent.

off bis year's credit price, At what advance
on cost must he mark a six months’ credit

| price on an article whose cash price is $12?
3. Waen the temperature of a cube of :

10. $2.654¢.

NATURAL PHILOSOPHY.
Examiner—J. C. Glashan.

t. How are statical forces measured ?

Explain clearly how a pressure can be
completely represented by a straight line,

A downward pressure of § lbs. applied at
the point 2 is represented by a straight line
an inch and a quarter long, drawn from the
point 4 from left to right. How would an
upward pressure of 7 lbs. applied at P be
represented ?

1. By a straight line from 4 from right to
left 1} inches long.

2. Enunciate the para'lelogram of force
and the “‘triangle of forces,” and deduce the
latter from the former. :

Draw a diagram to rep:esent three forces
of 3, § and 7 units respectively, acting at the



350

point Z’and in equilibrium.  Dsaw the corre-
sponding ** triangle of forces.”

3- Show how to determine the magnitude
and the point of application of two forces
acting on a rigil boady alony parallel lines.

ARCDH is a square. A force of three
pounds acts from . towards /3 a force of
four pounds from 73 towards C: a force of
five pounds from /2 towards C: and a force
of twelve pounds from .4 toward< 1. Deter-
minc the magnit 11e of the resultant.

3 Join 4C and resolve the forces along
and perpendicu'ar to A4C.
resultant = 8§\ §

4 Three parallel forces acting on a rigid
body are in equilibrium. Trove that the
moment of any one of them is equal and
opposite to the algebraic sum of the moments
of the other two.

A boly /5 suspended from one end of a
uniform lever of 4 lbs. weight, is balanced by

Magnitude of

a weight of one pound at the other end of
© square upon the line made up of the whole
. line and that part.

the lever ; but when the fulcum is removed
through half the length of the lever, it re-
quires 24 Ibs. to balance /2. Determine the
weight of 2

4. Impossible.

5. Show how to determine the whole
pressure which a liquid exerts on an immersed
plane suiface.

A rectangular flond-gate is 8 feet wide and
6 feet deep. What is the total pressure on
it when the water is level with the top?

5. 44 tons.

6. Describe the siphon, and explain the
principles of its action.

Over what height can a liquid of specific
gravity ‘85 be carried by a sipho1 when the
height of the barometer is 29°5 inches, the
specific gravity of mercury being 13°6?

6. 39} feet.

EUCLID.
Examiner—N. F. Dupuis, M.A.

(Commonly employed symbols will be .

allowed.)

1. What is a Theorem, a Problem, an i

Axiom, a Postulate? Give examples.

2. Show how to draw through a given
point a straight line which shall be perpen-
dicular to a given straight line.

- angles at /7 and C equal.
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If a line drawn from the vertex of a triangle
ty the middle of the base be perpendicular tn
the base, the triangle is isosceles

3. Define a parallelogram, and prove that
its opposite sides are eqial.

The diagonals of a parallelogram bisect
each other.

4 If astraizht line be bisected and alio
divided unequally, the rectangle under the
unequal parts, together with the square upon
the line Letween the points of section, is
cqual to the square upon hall the line.
(Euc. I1. 5)

A, B, C1s an isosceles triangle, with the
AD s a line from
the vertex to the base, show that HA4* -

" AD =RDDC, and examine the relation

when D is a point in the base produced.

5 If a straight line be divided into any
two parts, four times the rectangle under the
whole line and one of the parts together with
the square on the other part, is equal to the

(Euc. I1. 8.)

Show that this proposition is the applica.
tion of the algebraic formula (2 + 6)* - (a - 4)*
=4ab to geometry.

6. In any triangle the square on a side sub-
tending an acule angle is less than the sum
of the squares on the side containing that
angle by twice the rectangle contained by
one of these sides, and the line intercepted
between the acute angle and the foot of the
perpendicular let fall upon the side from the
opposite angle. (Euc. II. 13.)

Two sides of a parallelogram are 8 and
10, and one diagonal is 14. Find the other
diagonal.

Intermediate and Third Class.
ALGEBRA.
Examiner—J. C. Glashan.
1. Divide (a* - 86*) (x* —y*) - gabxy (p*a*
—a%p?) by a*(x? = y*)+ 64 (x? + 3%) + 2abay.
1. a*{x? +y%) - 6% (x? - 3?) - 2abxy.
2. Simplify

n+m m+-n
m n
(a) ;
n—-m m-n
+ — ——
m »”
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gy B aza hoe o and
ahke b I
[ y
2. (a) "wiom’ (%) o

3. Resolve into linear factors :

{a) v2{3x - 20)* - 4403x - 2p)(4v - 21)

- 4503y - 21)7

(#) 426 ted) - (at+b* =¥ -d 7",

3 {0 {6135 -20) 4 5lax - 2x)}

+{203x- 21 -9y 20}
- 64(x + p)(3x - 53).

W {arbre-da+b-c+d)a-brct+d)
(h+c+d-a).

4. Show that (a%x +ay 4 2)(h - )

r{barby+)(c—a)+(crxt oy +z)a-b)
=(a-c)(r—-é)h-a)x.

. [l yte=2a, 2 +x 226, x+y-:2, find
the value of (r+y+:)(xy+ys+:0) - xpzin
termsof @ 6 and .

5. Factors of (x+y+ ) (xy +y2+:2x) —ayz
are (x +p){xr +3)(y +z), value =8abe.

a-b b-c a+b+c
6 1f T oo .
y-x z-y 2x+y+:2 i
a 4 ¢ |
prove that PIVR TS = xiy" i
6 See Todhunter. !
7. Solve
x-1 x-2 x-3 6 f
A R
“ _ b _ a—{r. i
xr-a x-b6 " x+c’

i (k2 =9 ~11(x* - 9) =
ab
7 (0) aks (O) a7 (O 15

8. Find the values of x and y that will
1

. 3.2 2

satisfy both — +—=2,and —+->-=—~,
x ¥y x ¥ 2

S x=1,y=2.

9. A baoy has a bag of nuts. [e gives
three more than two ffths of them to his |
sister, six more than a quarter of the re- \
ma'nder to his brother, and eats three- '
thirteenths of what then remains, and finds :
he has exactly two-sevenths of the original
rumber left.  How many had he at first?

9. 10§ nuts.

i
i
I
|
|
!

)
¥4

! NATURAL PHITONOTHY,

Eximimer- - J. € Glachan,
1. State the conditions of equihibnum of
two forces actiny on a rigwd body.

If the ends of a short rope be pulled in
opposite directions by two men. each exert-

. ing a force of 25 lbs., what will be the ten.
. sion of the rope?

1. Book-work. 25 Ibs.

2 What is meant when a line is said (o
completely represent a force?

State the conditions of equilibrium of three
forces acting at a point.

Three forces of 10, 24 and 26 units re.
spectively act at the same point. Draw a
diagram showing how they must be adjusted
to maintain equilibrium.

2. Book-work. Euchd I. 22.

3. When are two parallel forces said to
act in the same and when in opposite direc-
tions?

Give the rules for finding the resultant and
the centre of two parallel forces acting on a
rigid body.

Draw a diagram showing how paralle/
forces of 3, § and 8 units respectively must
be arranged to maintain equilibrium. Mark
in the diagram the relative distances between
the lines of action of the forces.

3. Book-work. As §5:3.

4. State the principle of momeats.

Find the centre of gravity of five eqial
weights placed at five of the angular points
of a regular hexagon.

4. Book-work., At the position of the
third or central equal weight.

5 What power must a man weighing 160
1bs. exert to support himself by means of a

. tackle of two pulley-blocks, each containing

two wheels and each weighing 12 lbs. ?

5. 43 lbs,

6. Show how to find the specific gravity
of a liquid by weighing a solid in it.

A body weighs 8 oz. in water and 12 oz.
in a liquid whos2 specific gravity is °7.
Datermire the specific gravity of a liquid in
which the body weighs 15 oz.

6. Book-work. °475.

7. Degcribe the hydraulic press.

Through the flat lid of a closed vessel goes
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a pipe which reaches to a vertical heaght of

24 ft.  The hd batan area of 25 ¢ n, and

the |\|'\C A cross <ection (I( l‘vl n ,\[]P.

p s the vessel and pipe to be foll of water,

what 1s the force tending to burst oft the hid?
7. Book-work. 1063 or.

e L

Examiner -N. F. Dupwmis, M.A

1. Define a trangle; nam: its
classify the kinds of tnangles.
Three indetinite straight hnes, of which no

two are paraliel, drawn 10 a plane, lorm a

parts;

tnangle.

Show that they can form only one triangle,
and that in a particu"ar case they will not
form any.

2. 1{a sude of a triangle be produced the
exterior angle is equal to the sum of the
opposite interior angles {

If all the sides be produced, how many
angles diferent in magmitude are formed,
and what is the sum of thes=?
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3. Trangles upon equal bazes and he
tween the samc parallels are cqual to one
anather.

A, 7, Cis a triangle, and /), E, F are
taken upon the sides R, CA, A% respec-
tively, s» that /77 13 double DC, CK .
double A, and AF i double £/ Com-
p-are the avea of the triangle 2K/ with that
of the tnangle A/C.

4 Inanyiight-angled triangle the square
upon the side subtending the right angle 1.
equal 1o the sum of the squares upon the
sudes containing the right angle.

The ~ides of a triangle are 33, 56, 65;
determine whether it is right-angled.

5. If a straight line bs bisected and pro-
duced to any point, the rectangle under the
whole line thus produced, and the part pro-
duced, together with the square upon half
the line, is equal to the square upon the line
made up of the half and the part produced.

Show that this problem is the application
of the algebraical theorem (a4 8) (2-4)

at -/ th geometry.

"Owing to pressure un our columns the Classical, Modern Language and Science Depart-
meats are this moath omitted —Ebitor C. E. M.]

SCHOOIL, WORK.

DAVID BOYLE, TORON10, LDITUR

READING IN THE PRIMARY
SCHOOLS."
FPRINUIPLES AND MEFHOD.

K=ading m1y be defined asto the act of the
mind in getting thought by means of written
or printed words arranged in sentences.

This act of the mind may or may not be
followed immediately by the oral expression
of the thought. In the former case it is oral
reading, ir the latter it is silent reading, or
study ; but in neither case is there any real
reading unless the reader’s mind grasps the
thought. The mere pronunciation of words,
however correctly and readily done, is not
reading as here defined. The teacher who
concentrates effort upon the vocal utterance
only, or upon the vocal utterance first and

'
i

i

heen read before the thought it suggests 13
clear in his mund.

The main peint, therefore, to which the
attention of the teacher should be directed at
every step, from first to last, in the teaching
of reading, isthis : Are the pupsls led to get the

" thought !

; of those given by the teacher.

the thought afterwards, is leadiog her pupils

astray. Her teaching is formal, and not real.
The all-important habit for the child to form
is that of never supposing that a sentence has

. R [ —

* Prepured by the Board of Supervisors for the

Public Schoo's of Biston. Coantributed hy Mr. In-

spector Mclatish, Madoc.

1f the thought be first grisped, the prope:
oral expression of it wiil be a comparatively
easy matter ; for then inflection and emphasis
will naturally spring from the thought, just
as in talking ; ! .c1f, on the other hand, the
thought is not in the mind, the inflections
and emphasis will be only weak imitations
The skill of
a good teacher is strikinglv seen in the vari-
ous devices 10 which she resorts for inciting
thought to control expression in her pupils’
reacing. Indeed, it should Le considered
that the principal function of oral reading in
the schools is to afford the teacher the means
of knowing whether the thought is fully and
correctly in the mind of the pupil. It is
true that time and effort must be spent upon
the mere mechanical work of improving the
articulation, pronunciation, and tones of
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viice s but, after all, this it only clarifying
the medium, <o to speak, through which the
tcacher loaks into the child's mind.  In this
mechamcal work of training the vocal organs,

imitation very properly comes into play ; but,
Wher

beyond this, imitation should not go.
children are trained to utter centences by
merely imitating the tone', inflections, and
emphasic given by the t_acher, not only is

there left no means of knowing whether the

children have rightly grasped the thought,
but there 1s establithed the vicious hahit of
uttering words without prrceving their smse,

-a hamt which is broken up later with ex-
treme hitticulty.

A written or printed word is used to recall
an idea ; it has no otheruse. A word which
has been associated with a particular idea in
the mind will, when seen, recall that ides,

faintly if the association is weak, vividly if !

the association is strong. An associstion
frrows stronger by repetition of those acts
which first produced it. A word is learned
only when this bond of association has growa
o strong that the word instantly at sight
recalls its appropriate idea. It follows that
the teaching of reading consists essentially in
evoking acts of association between written
or printed words and their appropriate ideas.
That teaching whick assists these acts of asso-
clation assists the child in learming to yead |
that whick does mot assist these acts is useless.
If this be so, the best method of teaching
reading will include all those devices, and
only those, which aid efficiently in causing
associative acts between ideas and written or
pr.ated words.

THE CHILD'S EARLY KNOWLRDGE.

To begin this work of causing associative
acts in the mind of & child, the teacher must
know something of the child’s mental outfit
when he first enters school—what he already
knows, and what his habits of learning have
Leen. This may be summarily presented as
follows : —

1. He has a certain range of ideas, which
have come to his mind through the senses.

2. e has all these ideas related in various
ways ; that is, he has thoughts.

3. His ideas are associated with spoken
words ; and the association is so strong that
the word readily recalls the idea, and the
idea the word.

4. The relations of ideas with one another
have been associated with certain definite
forms of expression (idioms), which are, in
general, co-extensive with his power of think-
ing.

5. He has learned to express thought by
imitating the spoken words and idioms he
has heard others around him use ; that is, he
has learned to talk,

3
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Up to the time of entering echool, the
child's method of learning the use of lan-

| Kuage has been natural and easy. It con-
| sisted firs{ in associating spoken words heard
hy him with certain ideas in kis mind ; and,
i secomdly, in imitating spoken words and
i idioms until he could use them in speech.
i This suggests very distinctly the course to be
In
- learning to tead, he has merely to learn to
: use wntten or printed words for the same
| purpose as that for which he has already
| learned to use spoken words. He will first
' associate the written or printed words which
i he sees with the corresponding ideas in his
i mind ; and, second/y, he will imitate wnitten
l
]
i
I

| rursued alter he has entered school.

words {copy them with the pencil) until he
can use them to express his ideas and
| thoughts.
THE IDEA AND THE WORD,

The effectiveness of an act of ~ssociation
depends, up to a certain point, upon the
stimulus given to the act. Therefore, the
number of repetitions of an associative act
necessary to the learning of a word depends
on the amount of stimulus received by the
mind in each separate act. To what shall
we look for this stimulus? The written
word is, to the beginner, a new, strange,
meaningless form, not in itself fitted either to
excite curiosity, or even to impress the
senses ; it is more apt to repel attention than
to attract it. The written word, then, will
afford no effective stimulus.

On the side of the idea the case is other-
wise. Here is a familiar or interesting men.
tal picture. When a child’'s attention is en-

aged by some interesting object, his first
gcsirc is to know its name. He at once
desires to associate his idea of the nbject with
a spoken word, and this desire find« constant
expression in the question, * What is that?”
This strong desire has been the efficient
motive in learning to talk, Now the same
efficient motive can be used in learning to
read. Once lead a child to see that the
written word will da for him just what the
spoken word does, and he will soon have as
strong a desire to use written words as he
has had to use spoken waords. The desire to
know the written word will be stimulated by
the idea, just as soun as the child sees that
the written word is only another sort of name
—another form of answer to his habitual
question, ** What is that ?”

The stimulus derived from the idea should
be greatest when the difficulty to be over.
come is the greatest ; and that is at the be-
ginning, when the lack of interest in the
written word is greatest. Therefore, at the
beginning, it will be necessary to adopt such
means as will bring up ideas in the child’s
mind vividly and ¢ eax?y ; for, within certain
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limite, the more vivid the 1dea the stronger
the impuler to associate it with some spoken
or wnitten symbol. Now, that which brings
up an wlea most vividly is the object that
ongially  produced  that adea. Next to
natural objects 1n the degree of «imuluc
affoided come models, pmctures, <skeotches on
the bla kboard, and conversations about
familiar things.  As the interest in the use
of written words in. -eases, the dithiculty n
cauang the deaired ascociative acts becomes
less and less, until, tinally, associations are
cffcctually brought about by the <imj ' pre-
sentation nf word When thic has come to
pass no other mean. need be used ; for then
objects and pictures terd to divert the atten-
tion from, rather than to concentrate it upon,
the assomative acts.  The proper time to
dispense with outside stimulus wall be plainly
evident in the pleasure and avidity the chii-
dren show in reading new matter.

THE WORD AS A WHOLE,

Spoken words  are learned ac wholes,
That is, there 18 no conscious analysis of the
word into ite elementary parts, or souhds, in
learning to talk. Indeed, most people use
words all their Lives without a knowledge of
phonic anaiysis.  Again, in respect to
written words, it is to be remarked that they
are first visually grasped as wholes. Any
attempt to fix the attention upon a part
before the whole is seen only weakens the
mind's power to take in the whole. A too
carly struggle with the parts of a word,
whether spoken or written, absorbs the
attention, and thus prevents the only act of
importance—-the act of association between
the word and the idea—from taking place.

The written word, to be eflectually associ-
ated with its idea io learning to read, must
be taken as a whole, just as the spoken word
is taken as a whole when first associated
with its idea in learning to talk.

THE SENTLNCE AND THE THOUGHT,

Words arranged in sentences recall ideas
in their relations. In reading a sentence
each wcrd recalls its appropriate idea, and
the ideas are apprehended in the relations
suggested by the forms and positions of the
words.

To read a sentence there are two things
necessary : (1) the words which directly sug-
gest mental pictures must be known, that is,
must vividly call up these pictures in the
mind ; (2) the idiom must be known ; that
is, words and positions of words suggesting,
not ideas, but relations of ideas, must have
been associated with those relations.

Words cf the former kind may be taught
singly, as already pointed out, by direct
association with the corresponding ideas.
Words of the latter kind, since they recall
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no wleat except 1n their connection with
other worde, should always be taught in
phrases or zentences.

The use of the sentence, az an ad to
ascociation, may be <een by conmdenng that
tdeas are most easly recalled in their rela-
tions.  If a centence presents three or four
idecacin certmn mutual ielations, the worde
in the sentence call up the wdeas more readily
than would the <ame words detached from
the sentence and iolated from one another
The use of sentences should begin after a
few single worde and phrases have been
taught.

WRITING

As soon as the child has asvocated an
idea with the written word, he should be
directed to copy thg word. Just as he
learned spoken wordzs by imnation, for the
pmpose of expressing his wdeas, so he will
learn written words by imitation, for the
same purpose. The careful copying of a
word fixce 1t 1n the mind ax it can be fixed
by no other means

To be sure, the first attempts will yield
very crude forms, just as the first attempts a!
talking do ; but constant encouragement—
praise of all genmine efforts however crude
the result—will rapidly work improvement.
By reading what he writes the child associ-
ates the copied word directly with its 1dea,
and very soon comes to feel that he possesses
a new means of communicating thought—
the pencil. He learns *‘to talk with the
pencil.”

This copying of words is the beginning of
spelling. It soon passes to the writing of
pronounced words and sentences, and thus
becomes spelling in the usual sense —ortho.
graphy. Thus reading, spelling, use of capi-
tals, punctuation, and handwriting are all
begun at the one and the same tlime and in
a way (o economize time. ‘The copying of
words and sentences furnishes a large amount
of good ** busy work."”

THE BLACK-EOARD

The writing of words on the black-boaid
presents them to the child's vision, just as
the speaking of words presents them to his
hearing. Thus the child may be led to feel
that writing is only another way of talkiny.
The analogy is perfect. Moreover, one
word written in a large hand on the board
can be made a much better centre of atten-
tion for a group of beginners than can the
small letters of a book. Besides, the repeti-
tions in many different sentences necessary
for learning the first words taught are not
found :n books or charts; but the black-
board affords the means of making an un-
limited number of repetitions. The use of
the black-board in teaching the first steps
of reading is well-nigh indispensable.
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PHONIC ANALYSIS.

The first association between the spoken
and the written word is, or should be, be-
tween them as wholes. Later, the parts of
the words are brought distinctly to the child’s
consciousness. The parts of a spoken word
are the elementary sounds composing it ;
the paris of a written word are the letters;
and the latter being symbols of the former
will need to be associated with them. For
this purpose it will be necessary (1) to separ-
ate the spoken word into its component
sounds ; (2) to separate the written word into
" letters or groups of letters; and (3) to
establish the direct association between the
several sounds and the corresponding letters.
Let us consider these steps in detail.

(1) Slow  Pronunciation.—- There are
forty-five elementary sounds, and every
spoken word is made up of one or more of
these sounds. In order to make one sound,
the vocal organs must take a particular posi-
tion, and the next sound in the word cannot
be articulated until this position is changed.
In changing the vocal organs from one posi-
tion to another there must be a pause or a
suspension of sound —except in glides,
where the sound is continuous. This pause
is, in ordinary pronunciation, imperceptible
to theear. A longer pause than the ordinary
one will be perceptible. Pronouncing words
with perceptible pauses between the sounds
Is called ‘“spelling by sound,” or *‘pro-
nouncing slowly.”. The term is preferable,
as describing more accurately the true
nature of the act.

Experience has shown that children very
readily catch this slow pronunciation, pro-
vided the teacheruses perfectly natural tones ;
as, for example, when she quietly tells them
o touch the—d-—e—s—k (making the
sounds), or to s—t—a-—n—d u—p, etc.
The children may very easily be led to pro-
hounce words in the same way. Thus they
are brought to a conscious breaking up of
the spoken word into its elementary sounds.

{2) The separate letters are learned by
Copying written words and by direct practice
On single letters.

(3) Association of Sounds with Letters,.—

hen several written words have been
taught, the teacher may begin to articulate
the sounds of a word as she writes the
Corresponding letters on the board. At
first nothing should be said about it to the
children ; they should simply hear the sounds
and see the writing. After this process has
b‘{en followed for some time the children
Will, of their own accord, begin to pronounce
Slowly as the teacher writes. This is an
Indication that thedirect associations between
elementary sounds and letters are becoming
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established. The pupils are now ready to
begin the phonic analysis of written words.

The purpose of this training is to give the
child the power to pronounce new words for
himself. There is a danger, however, in too
much training of this kind ; for it is well
known that children may be trained to pro-
nounce words they do not understand, and
thus to form that habit of empty word-pro-
, nouncing which lies at the foundation of
much bad reading. Phonics has to do with
the pronunciation of a word, and pronounc-
ing a word is not learning it. A word is
learned only by associating it with its idea.

Phonic analysis enables the children to feel
and act upon, though unconsciously, the
analogies pervading the words of the lan-
guage.

For example, having learned several words
like fan, cap, hat, black, lamp, sled, bed, nest,
spin, hill, skip, top, dog, tub, gun, jump, etc.,
! a child will not hesitate, in pronouncing anv
monosyllable having a single vowel and end-
ing with a consonant, to give the short sound
to the vowel. This rule has exceptions, but
its importance is manifest when we remem-
ber that about half of all the monosyllables
of the language end with a consonant and
have the vowel short.

Again, by contrasting a few such words as
mat, male ; hat, hate; pin, pine ; rod, rode ;
tub, tube ; the child will soon learn to give
the long sound to a vowel when followed by
a consonant and a silent e¢. Indeed, the
silent ¢ may be taken as a siga that the pre-
ceding vowel is long, and no other mark is
needed. This rule applies to a very large
number of monosyllables.

For the rest, there are many smaller classes
of words in which analogy may be relied on
as a safe guide to pronunciation ; as in fight,
right, might, sight, tight, etc. ; old, bold, cold,
sold, etc.; mind, blind, find, kind, etc.;
wedge, edge, tinge, hinge, budge, trudge, etc.
(which are the principal classes of exceptions
to the two rules above stated); éoat, coat,
road, toad, moan, groan, board, soar, etc.
(where the @ may be regarded as a sign that
vowel o has the long sound) ; pain, rain, gain,
grain, main, etc.; day, may, pay, say, etc.
{where the 7 or the y may be taken as a sign
that the « has its long sound.)

These and many more such lists of words
have no need of marked type or marks of any
kind to indicate their pronunciation. The
children will soon learn to rely on the analo-
gies, and, if the teacher is judicious in her
choice of lists, they may do so safely. Con-
cerning the exceptional words like are, were,
was, could, would, should, have, love, do, to,
here, there, where, etc., it is to be remarked
that they are everyday words, and their pro-
{ nunciation and writing are learned very early.
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There 18 no need of matking them.  Eacep-
tional worde that occur less often may be
marked ; .ut there will he hittle need of
marks in teachinyg the vocabulary of the Furst
Keader

THE METHOD.

‘The method desctibed 1n the foregomng
remarks 1t a combination of processes.  The
important features are the following :

(1) Acsasation. The fundamentsl pro-
cess aime 1o bung about direct associations
between ideas and wntten or punted words,
also between thoughic ani wntten or printed
sentences. The beginning with selected
words and centences 1€ a feature of the so-
called Word and Sentence Mcthods. The
use of objecte and models or pictures of
objects in preference to spoken words an a
means of establiching the desired ascociations
1t a characteristic of what is known as the
Object Method.

(2) MWnting.—The words and sentences
taught are written on the black-board by the
teacher and copied by the children. The
change from script to print may conte early
or late ; but script comes at the very begin-
ning, and 1z kept up, even after the change
has been made, both as an important means
of lcarming to read and ax a preparation for
composition.  Thus the valuable part of
what is known as the Scnupt Method s
utihzed.

(3) Phomic Amalysis.— The phonic analy-
as of spoken woards comes in early, and
phonic analysis of written words follows as
<oon as the necessary associations between
the elementary sounds and the letters repre-
senting them can be established. This is
not made the fundamental process, but it 1s
an indispensable part of a complete method.
Itg principal aim 1s to give the child the
power of pronouncing new words by the help
of the analogies of the language.

DIRECTIONS.

The rest of this document contains detailed
directions as to carsying out the method above
described in the work of the school-roowm.

PRELIMINARY WORK (@) IN CONVERSATION
(4) IN PHONICS.

(a) CONVERSATION. — Before beginning
the work of teaching words the teacher should
give some preliminary exercises in seng,
hearing, and talking.

The purpose of these exercises (which are
to be carried on by conversation) is to over-
come the natural timidity of beginners, to
develop their power of talking freely, dis-
unctly, and correctly, and to train them to a
habit of fixing their attention ; so that whea
the first steps in teaching words are taken a
little later, their attention may be concen-
trated on that work a2lone.
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The le cane, preparatory to reading, should
rot be dewltory or purposeless. Sample,
well arranged talke with the ctildren on the
sartenf thar hodies, on animals and plaate
on place, form, color, and other quabties of
(-h)rﬂt, are a natural preparation for the hirst
r=ading leccone.  The wntten words may be

. the ecord of the chief points of thece oral

leseons,  Such waorde ac Aamd, wosze, arm,
cat, Mrd, vabtit, vose, bud, flrver, loaf :oom,
. for, sguare, roumd | large, small, hard,
ewret, soft [ wohate, Mlack, red, Flur, and the
action words, sre, rum, Jump, walk, (ot h,
simg, will all be uced in the oral nstruction
indicated in the Outline Cource of Study.

I"he greatest care should bie taken that the
voires of both teacher and pupils be uced
naturally and casily. Harsh and unnatural
tones should not be allowed.  Faults inarti-
culatien and pronunciation thould be care-
fully corrected, and, 1n general, correct halnts
of speech should be formed or «trengthened
by giving much practice in speaking.

1. Kxercases an Imitatiom of the 7eacher.—
Suiting her action to the words, the trache:
may uce, and the pupile imitate, firet 1n con-
cert and then indlvicrually. such sentences ac
the following ® :- -

This is my right hand.

This is my left hand.

Hete are both hands.

This is my right arm.

This is my left arm.

Here are some blocks.

There are some flowers.

I can bund my arm.

What can you do with your hand ?
I can shut my hand.

I can open my hand.

This is my slate.

What is that?

That is the clock.

This is my slate and that is the clock.
This is my slate and that is your slate
This is my desk.

That is the teacher's desk.
Where is the clock ?

There is the clock.

Where is a picture ©

There is a picture.

Here is a boy, and there is a girl.
What can you do?

I can run.

See me run,

I can walk.

What are you doing ?

We are walking.

Where are you going ?

1 am going to the teacher's desk.
What do you see?

*These examples ars of the simplast kind, of
course ; the teacher will use such as are adapted to
the needs and capacity of her class.
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I see a window.

I see a table and a chair,

Where are they ?

The chair is here.

2. Relations of Oljects suggested by their
7elative Positions.—Put objects in different
Places, and ask pupils to tell you where they
are. For example :—

Where is the box ?

The box is on the table.

The box is under the table.

Where is the pencil ?

The pencil is in your hand.

The pencil is in the box.

The pencil is in the box, and the box is
on the table.

Where is the picture ?

The picture is on the wall.

3. Actions. — The teacher may perform
acts, and the pupils tell what she does. For
€xample :—

You sat down.

You walked.

You took the pencil.

You made some marks on the blackboard.

The teacher rapped on the table.

Miss rang the bell.

Let one pupil perform acts, and let other
pupils tell what he does.

John stood up.

Mary shook hands with Kate.

4. Qualities of Things.— At the request of
the teacher let the pupils tell something
about two boxes :—
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This box is red.

That box is blue.

This box is pretty.

That box is heavy.

Where is the pretty box ?

The pretty box is on the desk,

This box is red and that box is blue.

The red box is on the desk, and the blue
box is on the table.

5. Things Compared :—

This block is large.

That block is small.

This block is larger than that block.

These blocks are small.

Those blocks are large.

6. Suggestive Questions :—

What do you see ?

What do you hear ?

What can you touch ?

7. Ask a pupil to perform several acts,
and, during their performance, to describe
what he is doing.

Ask him to tell where certain objects are.

Ask him to take an object, and tell all he
can about it.

Give pupils different pictures, and ask each
to tell a story about the one that he has.

Let the teacher tell short, interesting
stories, and then let the pupils tell them.

Thus, by making everything real, all pure-
ly mechanical expression is avoided, and the
emphasis, inflection, pauses, and tones spring
from, and are controlled by, the thought.

(To be concluded in the October MONTHLY.)

CONVENTION OF THE ONTARIO TEACHERS ASSOCIATION.

The Twenty-fourth Annual Convention of
the Ontario Teachers’ Association opened at
the Education Department, Aug. 12. There
Was a good attendance of teachers throughout
the Province. Hon. G. W. Ross, Minister of

‘ducation, President of the Association, occu-
Pied the chair, The meeting opened with
feading a portion of the Scripture, followed
by prayer by Mr. Robert McQueen, of Iro-
quois.  After the mioutes of the last meeting
Were confirmed, Mr. Inspector J. H. Smith,
of Ancaster, was appointed Recording Secre-
tary, The different sections of the Associa-
tion were then formed, as follows :—High
School Sections, H. I. Strang, Goderich,
-hairman ; Public School Inspectors’ Sec-
ion, Mr. D. A. Maxwell, Amherstburg,

hairman ; Public School Section, Mr. Jas

uncan, Windsor, Chairman. The sections
Met in the mornings.

Mr. Hendry, the treasurer, submitted his
annual report, from which it appeared that
the receipts for the year had been $859.81,"f

which $484.71 was the balance from previous
year, $200 the Government grant, and $52
members’ fees. After paying al! expenses
the balance in hand was $541.75.

The accounts were submitted to an audit-
ing committee consisting of Messrs. McAllis-
ter, McQueen anod Campbell. The meeting
adjourned till two o’clock.

TUESDAY AFTERNOON SESSION.

There was a larger attendance in the after-
noon than in the morning. The President
took the chair at two o’clock. and after
routine proceedings Mr. James L. Hughes,
Public School Inspector for the city of To-
ronto, read an exhaustive paper on “Indus-
trial Education.” By an industrial training
he meant anything that would tend to enable
the hand to represent more accurately in
material form the thoughts of the mind. ~ e
held that the sooner the industrial training
of a child began the more perfect would be
his development. The hand, he said, was
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the agent of the mind, and formed one of the
means by which the mind acquired know-
ledze. lHe dwelt for some time upon the
good results in the way of indust'ial education
derived from the Kindergarte.: system of
teaching. The child during his first year at
school should deal chiefly with real things as
he did before he entered school, and l.e
should use things not that he might learn
about the things themselves, but that through
using them he might incidentally learn new
facts, discover new principles, develop his
perceptive faculties, and define his concep-
tions. Industrial drawing should be taught
in all the classes. The thanks of the pro-
“ession were due to the Minister of Education
for the progressive and liberal course he had
recently adopted in providing free of charge
for teachers in Ontario the means of learning
how to teach this important subject, by estab-
lishing vacation drawing classes in charge of
competent and cxperienced masters. Mr
Hughes exhibited some specimens of work
done under the Kindergarten system, such as
paper posting, paper folding, sewing on card-
board, etc. 1

Considerable discussion followed among
the members of the Association with refer-
ence to the paper.

Dr. Mulvaney endorsed the views of Mr.
Hughes. He thought in addition to what
the Government had done in this direction
something in the direction of scientific train-
ing should be provided. There was much
room for improvement in that direction,

Mr. T. O. Steele thought that if parents
could be brought to feel the importance of
this kind of training the teachers would be
given help in which to do the work. He
would also teach the girls how to use tools,

Mr. Suddaby claimed for Berlin the honour
of first introducing the system advocated.

Dr. Forrest said they were doing too much
in the way of filling the pupils with know-
ledge, instead of fitting them for their future
work. It they would do away with the home
work of the pupils they could find time for
the industrial work. Six hours’ work a day
for a child under twelve years of age was
sufficient. He spoke approvingly of the
vacation school for teaching drawing to the
teachers.

Mr. Tamblyn thought that time could be
found for this teaching. Those who com-
plained of want of time found time for thou-
sands of unimportant things. There was too
much of mental study to the neglect of in-
dustrial training. Home lessons should be
abolished.

Mr. Pomeroy did not believe the mental
work of the schools had done the evil which
had been said. It was done by making the
boys and girls of twelve men and wou.cn,
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and in luxurious living.  The past generation
had done far more work than was done by
the piesent. "I he country teachers had not
time to give this teaching.

Mr. Gorden thought the use of part of the
time at this kind of teaching would aid the
teachers in the intellectual work.

Mr. Miiler was very much pleased with
the paper. The time objection had been
raised on the proposal of every change which
had since been adopted. The talking of
want of time was all nonsense. He hoped
the paper would be thought over very care-
fully by all who had heard it. He moved a
heatty vote of thanks to Mr. Hughes for his
paper.

Mr. MacIntosh warmly seconded the mo-
tion, and thought that as teachers should rot
shut their minds to the reception of new
truths. They should be careful not to be-
come fossilized, nor to become moss-grown.

Mr. Fotheringham said the time had come
for a change in the country schools. The
industrial system should be made compul-
sory. The time when the control of the sub-
jects to be taught, and the time, should be
placed in the hands of those most competent
to judge. The trustees were not always the
most competent to judge in these matters.
Music and drawing should be made compul-
sory instead of optional.

Mr. McBrien said there were many diffi-
culties in the way of adopting the proposal,
but he thought there was nothing in the want
of time argument.

Mr. Dearness advised teachers to save time
in the way advocated by Mr. Hughes. He
thought they could, whether in the city or
country, take many vr-ful leaves out of Mr,
Hughes's book.

The resolution was carried unanimously.

Mr. Hughes replied to the vcte of thanks.
He moved that the address read on ** Indus-
trial Education” be referred to a committee
composed of Messtrs. McHenry, Suddaby,
Fotheringham and the mover, with a request
that they prepare resolutions based on it to
submit to the convention at a future session.

The motion was carried.

Mr. William McIntesh, of Madoc, said the
subject upon which he had been calied upon
to speak—the increased Legislative Aid to
Public Schools—was ripe for discussion.
The educational system was a State system
in part, and indeed it was almost entirely a
State system as regards Public Schools. The
State aided in the support of Public Schools
with the object no doubt of encouraging edu-
cation. Did the State contribute to the sup-
port of the Public Schools in a degree com-
mensurate with the control it exercised over
the system? The educational system was
instituted by the State, and to a large extent
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the system had always been in advance of
public opinion. What control did the State
exercise over the system? The State con-
trolled to a limited extent the people in the
erection of Public School buildings. The
people were controlled by the State in refer-
ence to the qualification of teachers, in regard
to the hours of study, in regard to vacations
and a great many other things, and they had
to abide by it. He found according to the
last report of the Minister of Education that

the sum of $251,356 had been given to Public"

Schools, while the total receipts for the main-
tenance of Public Schools were $3,469,990.
The grant per capita of the school population
was a little over fifty cents. The number of
teachers in round figures was about 7,000.
Would any one say that the grant of fifty
cents per pupil was at all commensurate
either with the control the State exercised
over the schools, or the vast importance of
the work done by the Public Schools? He
compared the support given to Public Schools
with the support to High Schools and the
higher educational branches. The aid to the
High Schools during the year was $84,304,
and the total amount received for the sup-
port of the High Schools was $373.000.
He did rot wish the grant to the High
Schools lowered, but he thought the grant to
Public Schools might be raised so as to com-
pare favourably with High Schools. The
Public Schools were the foundation of higher
education. It was the duty of the State and
those who controlled the system to attend
more particularly to the education of children
who were in the first, second and third
classes, He also suggested new regulations
with reference to the distribution of the
legislative grants, For a great many years
the Legislative grants had been divided
among the municipalities according to the
averageattendance. The system was fraught
with many evils.

Mr. Dearness said that too much State aid
would cripple local effort. He contended
that the present system of apportionment did
have a tendency to bring up the average
attendance.

Several members expressed the opinion
that an increase in the grant would bea
popular move.

Mr. McAllister said that if the law in re-
gard to compulsory attendance was enforced
the grants received would be much higher.

Mr. McBrien said the people highly ap-
proved of the Government liberality to High
Schools, but asked why the same liberality
was not extended to Common Schools.

Mr. McKinnon thought the grant to Com-
mor schools was too small. The teachersdid
most important work for the community, and
yet no class of professional men was so poor-
ly paid.
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Mr. Smith was in favour of increased
grants to Public Schools, but doubted whether
teachers ’ salaries would be much increased
thereby. He would like to see some change
in the method of apportionment, but could
not suggest what that change should be.

Mr. Fotheringham thought it would be
wise to distribute a portion of the grant upon
the rate of taxation paid by the section;
another portion upon the grade of certificate
of the teacher, and the third portion upon
the average attendance.

Mr Mclntosh moved that it is the decided
opinion of this meeting that the Legislative
grant should be largely increased, and that
the whole question of distribution be referred
to a committee composed of Messrs Dearness,
McKinnon, Fotheringham, Burrowes, Mc,-
Kay, Miller, Brawn, and the mover to report
in detail as to the best mode of appor-
tionment. Carried.

The meeting adjourned till 8 p.m,

EVENING SESSION,

In the evening not only was there a very
large attendance of teachers, but many promi-
nent citizens also were present. The main
feature of the evening was the President’s
annual address, delivered by Hon. G. W.
Ross, Minister of Education and President of
the Association. [See page 321.]

Mr. David Fotheringham moved, seconded
by Mr. MacMurchy, that the Association
express its high appreciation of the address,
and tender a hearty vote of thanks to the
President for having delivered it. This reso-
lution was put by the Secretary and carried
amid loud applause.

The President acknowledged the vote in a
few words. He expressed great gratification
at the success which had attended this meet.
ing. He had not known a meeting which
was better attended or at which the discus-
sions were more earnest and interesting. He
explained that the next part of the programme
would be the hearing of reports from dele-
gates of the various county Associations. In
the course of a brief discussion upon the work
of these Associatious, he stated that in New
York there was a staff of twelve men who did
little if anything else than visit the counties
and instruct the teachers in the latest and
most advanced thought in connection with
education. In some of the other States the
same work was done in different ways, He
had hoped to have two men to place upon
the road to visit the several Associations for
this purpose. He did not desire to interfere
with the work of the Associgtions, for he
understood that these organizations must be
allowed to do their own work. But by this
system he hoped to assist the teachers in their
work without clashing with the Association.

Reports were then read from a number
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of the counties. Mr. D). J. Murphy spoke
for West Middlesex, in which Association
there were 120 teachers. His reports
<howed a good state of affairs to exist.
Mr. Sinclair. of Ea:t Lambton, represent
ing ninety-eight teachers, and Mr. Baird,
West Huron, also reported. Mr. Powell, of
Bruce,stated among other things that there was
a lack of interest among the young teachers.
His Association contained eighty teachers.
Mr.Chadwick, of Perth, representing from 150
to 200 teachers, stated that the Perth Asso-
ciaticn had no membership fees. One of the
main difficulties was the indifterence of many
of the teachers to the literature of the profes-
sion. He thought there should be some
scheme for putting the school journals into
the hands of all the teachers. Mr. Payne,
of Algoma, began the reading of his report,
but as it was long, and had evidently been
prepared with great care, the reading of it
was postponed to a future occasion. Mr.
Fotheringham reported for York that the
Association, numbering eighty teachers in
attendance, was in a flourishing condition.
Mr. F. O. Steele spoke on behalf of the
North Simcoe Association of fifty members.
Mr. J. H. Smith for Wentworth with 115
members. Mr. McRae for the forty members
of the Waterloc Association. Mr. Henstridge
for the Frontenac Association of 140 mem-
bers, and Mr. Clapp for the North Welling-
ton Association of 103 members.

The hearing of reports for other counties
was postponed.

The Association then adjourned until two
o'clock.

WEDNESDAY.

The Convention met again at 2 p.m., the
President, Hon. G. W. Ross, in the chair.

A memorial from the Woman’s Christian
Temperance Union, praying that temperance
text-books be introduced in the schools, was
referred to a committee.

Mr. G. W. Johnston, Hamilton, read a
paper on ‘‘ How Best to Secure the Perman-
ence and Increase the Efficiency ~f the
County Model Schools.” He argued that
reading, mental arithmetic, and hygiene
should be left to the High Schools, and the
proper work of training students how to
teach be alone taken up by the Model
Schools. He thought the department im-
mediately after the June Literary Examioa-
tions, should instruct each student what
Model School she or he should attend. It
would secure an equal distribution of stu-
dents at the various Model Schools. The
principals should teach classes in the pres-
ence of the student-teachers, which they
could easily do if relieved of the burden of
teaching hygiene, reading, and mental arith-
metic. Then students chould be practised
in teaching under the direction of the princi-
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pal.  The student-teachers should be taught
how to observe teaching for three weeks
before being sent out to teach the classes.
The syllabus should be so revised as to bear
solely upon teaching, or how to teach, and
should be divided into twelve portions cor-
responding with the twelve weeks of the
term, the primary essentials being taken up
first.  Both the Literary and Provincial
Examinations should be uniform all over the
country. The County Boards ought to be
remodelied, so as to consist of only three
members—practical teachers, sach as the
principals of the High Schiools and County
Model Schools. He made many other sug-
gestions in reference to the grants, examina-
tions, marking, simplification of the training
registers, and issuing of permanent third-
class certificates.

Dr. Kelly moved a vote of thanks to Mr.
Johnston for his suggestive paper. The
recommendation to make the Principal of
the Model School one of the Examining
Board was in opposition to the principle of
examinations adopted by the Department.
He objected, morecver, to the permanence
of third-class certificates. IHe held that
third-class certificate holders should work up
to first-class. It would be a retrograde
movement to have permanent third-class
certificates.

Mr. McBrien favoured the permanent third-
class certificates. If a teacher taught suc-
cessfully for one year, he would teach more
effectually the second year. The fact of
renewals being granted recognized this prin-
ciple.

er. Chadwick-said that students would
naturally flock to the best Model Schools
and why should the poor schools be kept up
at the expense of the good ones. A few
effective Model Schoo!s could do all the
work of the Province, and there was no
necessity to keep up so many as at present.

Mr. Steele hoped that many of the sugges-
tions made would be carried out.

Mr. Powell agreed that it was advisable
to relegate the literary course to the High
Schools.

Mr. Munroe, Ottawa, thought that the
examination papers should be uniform.
They might be prepared by the Department.

The motion was carried.

Mr. F. H. Mitchell, Perth, read a paper
on the * Status and Values of Third-class
Certificates.” He called attention to the
fact that a large number of the teachers have
entered the profession merely as a temporary
experiment, with the intentivn of deserting
at the first opportunity. Many were acting
irregularly, as he claimed, under permits.
He wished to inquire into the causes of this.
The high-standard the third-class teachers
attained since 1880 showed their ability to
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teach in any schools. Thoughtfulness and
the philosophy of the art of teaching he
thought were the want of the profession.
The impediment to the social position of the
teacher was that they were birds of passage.
The legal, medical, and clerical professions,
and book agents were recruited from their
ranks, He suggested a remedy in th grad-
ing of the certificates, and one in the increase
in the number of rural boards. People were
not averse to paying good salaries. Good
t:achers could get good salaries. These
were faults which could be removed by
legislation, but there was much which should
be done by the teachers. They should re-
spect themselves, and devote themselves to
a philosophical study of the subjects taught.
A fault in the teachers was their habit of
deserting positions, in the face of written
bonds, for more lucrative situations. The
people did not hold a high enough apprecia-
tion of a high standing. Legislation might
be provided requiring that places of say
$75,000 assessment should employ a second-
class teacher. Third-class certificates should
only be in force in the county wherein
granted. He recommended that several
subjects should now be struck off the Model
School list ; hygiene should be limited to
school hygiene ; reading aloud to be made
to extend over a certain ground; the phil-
osophy of teaching as well as the method
should be taught and explained; every
incentive should be offered as an induce-
ment to people to enter the profession ; there
should be an increase in the number of
members of rural school boards; certificates
should be valid only in jurisdiction of the
granters ; teachers should respect their call-
ing; and they should act in good faith
towards one another.

Mr. Alexander, of Galt, was strongly in
favour of the Third Class Certificates being
permanent. He moved a vote of thanks to
the essayist.

Mr. Smith suggested a plan for a person
serving an apprenticeship of say three years
as a pupil teacher before being allowed to gc
up for the Third Class Examination.

Mzr, J. L. Hughes seconded the motion.

The motion was carried.

Mr. Dearness presented the report of the
Committee on the School Fund. It recom-
mended (1) that the amount of the legislative
grant to Public Schools be largely increased ;
{2) that a part of each grant, say one-half,
be divided equally among all the school sec-
tions in the municipality, and that for the
purpose of this section each additional de-
partment count as one-half of a school in
making this division; (3) that the balance of
the legislative grant be appropriated on the
basis of the rate of taxation in the several

.in Toronto by Miss Amelia Harris.
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school sections for the previous year, and
that the balance of the municipal grant be
appropriated on the basis of : erage attend.
ance for the whole year.

The report was adopted, and the Conven-
tion adjourned till the evening.

EVENING SESSION.

The Convention re-assembled at eight
o'clock.

After routine business, the President, in a
few complimentary words, introduced Rev.
Principal Grant as the speaker of the
evening. [See page 325.]

A hearty vote of thanks to Principal Grant
for his addrcss was moved by Mr. MacMurchy,
of the Toronto Collegiate Institute, seconded
by Mr. Miller, of the St. Thomas Collegiate
Institute, and carried amid loud applause.

Hon. G. W. Ross then rose to present the
medal won by Mr. W. H. Davis, of the
Ottawa Normal School. He explained that
when the Prince of Wales visited Canada in
1860 he left £300 to be used in advancin,
education in the Province. He (Mr. Ross
determined that so long as he had control of
it, this money should be used to provide gold
medals for the best scholars in each of the
Normal Schools of the Province, the prize
to be won not merely by a good showing at
the examination, but with some consideration
given to the work of the whole session. 1In
Ottawa the prize was won by Mr. Davis, ;;Id

T.
Davis was called up and received his prize
amid the applause of the audience.

The Association then adjourned.

THURSDAY,

The Ontario Teachers’ Association re-as-
sembled at two o’clock, Hon. G. W. Ross
presiding.

Mr. Scarlett presented the report of the
committee to which was referred the com-
munication of the Woman’s Christian Tem-
perance Union. They stated that the mat-
ters referred to them had been for some time,
and were still, under the consideration of the
Education Department. When finally set-
tled they would, no doubt, be satisfactory to
all concerned.

The report was adopted.

Mr. McAllister presented the report of
the Audit Committee. They stated that
they had examined the accounts and vouch-
ers, and found them correctly kept.

The report was adopted.

The Secretary presented the report of the
Executive Committee, making the following
nominations of officers :— President, Mr. J
H. Smith; Recording Secretary, Mr. R. 'W.
Doan; Corresponding Secretary, Mr. D. H,
Hunter; Treasurer, Mr. W. J. Hendry.
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The report was taken up clause by claase, ! was the phonic system, as sometimes taught,
" and another was elocution, in which children
the election of Mr. Smith to the presidency,

In amendment to the recommendation for

Mr. Suddaby proposed Mr. J. L. Hughes, and
My, Sinerl proposed, in amendment to the
amendment, Dr. McLellan.

Mr. Hughes requested his friends to drop
his name, and asked them to support Dr.
McLellan.

Mr. Hughes’ name was then withdrawn,

A ballot was then taken, Messts. Bryant
and Campbell being appointed scrutineers,
and resulted in the election of Dr. McLellan.

The report as a whole was then carried.

Messrs. McMurchy, Alexander and Mec-
Kinnon were appointed a committee (o report
next year on amendments to the constitution.

Mr. Smith moved that the next annual
meeting be held at the Grimsby camp
grounds.

The vote was lost.

The Chairman then introduced Col. F. W.
Parker, of the Normal School, Normanville,
1il.,, and author of * Talks on Teaching.”

Col. Parkar then delivered an address on
the Teaching of Reading and Langugge in
Schools. He said that the maxim, *learn
to do by doing,” had been disregarded.
For the last thirty or forty years teachers
had been trying to do a thing by doing
something else. In the first place, reading
was not talking. The child had learned to
talk before ke came to school; in fact all
great elocutionists said, ** If you will learn
elocution, go to a little child.” The child's
pronunciation and articulation might be im-
perfect; its emphasis never. The lecturer
imitated in a way which excited the laughter
of the audience the dull, monotonous tone in
which a child reads after a few months’
training at school, and said it was something
between a whine and a groan. Reading was
not pronunciation. If pronunciation had to
be taught, it was something quite separate
from reading, nor did reading consist of
articulation or emphasis, both of which the
child had learned before coming to school.

He defined reading as a means of getting
thought by means of written sentences. Read-
ing was thinking by means of written words.
If the child did not think he did not read.
Thinking was the mind’s means of growth,
and reading was one great means of think-
ing. The great mistake committed had been
to make expression the end of education,
whereas power should be the end and ex-
pression the means, As frequently taught,
oral reading, instead of a means to make the
child think, was actually an obstacle between
the child and the thought. Children, he
thought, were born good, but men had
sought out many inventions to make them
bad. One of these was the old A, B, C
method of teaching the alphabet. Another

were taught to make strange and unnatural
noises, He strongly condemned the system
under which children were made to read the
same book again and again after they had
learned its contents by heart. Take this
question of polluting literature. Why did
children read it? Because they were starved
in the school-room on this miserable rub-
bish. e would throw away the spelling
books, the grammars, the primary geograph.
ies, and buy a library for every school-house
in America. lle concluded by expressing a
hope that his hearers were moving in the
direction of taking a little time to develop
the child’s mind.

Mr. J. L. Hughes presented the report of
the committee appointed to consider his
paper on Industrial Education. They re-
commended (1) that industrial drawing be
made compulsory in Public and High Schools,
and that the marks of drawing be taken into
account the same as any other subjects at the
Entrance Examinations; (2) that so far as
practicable, industrial occupations of an ap-
propriate character should be introduced into
the Public Schools, especially in the junior
classes, and that the Honourable the Minister
of Education be requested to provide for such
training in connection with the Normal and
Model Schools as a means of cultivating
manual dexterity and developing the mind.
He moved the reception and adoption of the
report.

The report was adopted.

Mr. Burrows moved, seconded by Mr.
Smith, that the Secretary be instructed to
furnish each member of the Association with
a copy of the minutes of the annual meeting
free cf charge.

Mr. McAllister moved in amendment to
refer the matter to the Executive Committee.

The amendment was lost, and the motion
was carried.

Mr. William Carlyle, read his paper on
¢ Uniformity of Text-Books.” After speak-
ing of the late Dr. Ryerson's efforts to arrive
at uniformity in text-books, in which, if that
gentleman had lived uatil 1883, he would
have found he Ead nct succeeded, he pointed
to the uniformity in the whole system. It
was said that all the children should not
read the same books, as reducing all to the
same dead level. Grant this, and who is to
decide upon the books? Frequent changes
would destroy permanence. The pupils
have now to endure frequent changes of
teachers, If to this were added text-books,
the case would be well nigh hopeless. Un.
less the same author or no text-books be
used, classification would be a practical
imnpossibility, and dispensing with class in-
struction would require a remodelling of the
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system. To what extent should unitormity
be insisted upon? The practice of the late
Minister of Kducation in requiring uniformity
in the book upon the table, but allowing the
subsiduary use of other bouks, was prudent.
Did they need one series of school readers ?
Most assuredly.
and they would all find their way into the
school to the tewilderment of the teacher,
multiplying the number of classes, already
too large. But was it necessary that the
series should embrace six books, accom-
panied by a speller and a book on elocution.
Would the scholar, by reading scraps, not
acquire a taste for selections merely, ora
disgust for reading that would never be over-
come? It was difficult to excite the pupil's
interest with readers composed of shreds and
patches. Three books compiled with better
taste, one whole book, and some recognized
English classical work, authorized from time
to time, would achieve better results than
the old series of readers. Then, no text-
book would meet the requirements of the
schools for an indefinite period. As the cir-
cumstances of the school changed, the text.
books would have to be changed.

A vote of thanks wastendered Mr. Carlyle
for his paper.

Mr. A. P. Koight, Kingston, read a paper
on ** University Consolidation and Legisla-
live Aid to the Colleges.”” In touching
upon ihe last subject first, he said there
were three schemes for the solution of the

1
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question: (1) to aid one central college;
(2) toleave each college to its own resources ;
(3) to aid all the colleges. In regard to the
first proposition it was admitted that no one

© art college would satisfy the requirements of

Let more be authorized, -

the country, and this scheme would please
few and would lead to a cry of * fair play.”
In regard to the second proposition it was
argued by its advocates that the State shouid
not provide anything beyond a common
school education, and it was asked why the
majority of the people should be taxed to
give advantages to a limited few. Thethird
proposition was that on certain conditions
each college should receive an annual grant
of say $10,000. Among the conditions were
that each aided college should have an en-
dowment of $300,000, of which one-half
might be required to be deposited with the
Government. In regard to consolidation, he
thought that if all the existing institutions
were combined in Toronto, a new agitation
would be started for founding new colleges
in other places. His own idea was that
they could not have toc many colleges, and
too few universities. He favoured therefore,
giving a legislative grant to all colleges ful-
filling the prescribed conditions.

A vote of thanks was passed to Mr. Koight
for his paper.

The meeting adjourned till 8 p,m.—Dasly
Lress Report,

(70 be centinued.)

CONTEMPORARY LITERATURE.

FIRST READING—FROM BLACKBOARD TO
Books, with Directions for Teachers, to
accompany Calkins’ Reading Cards. By
N. A. Calkins. Ivison, Blakeman, Taylor
& Co., New York and Chicago.

This volume possesses the merit of much
originality in form and arrangement of con-
tents, Beyond this, we cannot see any
pressing reason for its appearange. There
is no doubt that in the hands of young
teachers it might accomplish much good,
but every well-read young teacher should be
already familiar with the principles enun.
ciated and illustrated here, from having met
with them in ‘‘sundry places and divers
manners.” It is simply another attempt to
combine the word and phonic methods in

connection with black-board illustrations,
and this, presumably, is just what every
teacher of average ability does every day.
In the United States, a work of the kind
before us may be a necessity; in this country,
it is a little behind rather than in advance of
the age. We have no means of knowing
the price of the baok, but it would be dear
atseventy-five cents. Mechanically, it leaves
nothing to be desired.

A Map OF ONTARIO, FOR SCHOCL, LIBRARY
AND COMMERCIAL Use. By S. Hughes,
Toronto : Canada Publisking Co., 1884.
THIs is cne of the clearest and most com-

pendious maps that we have seen. Indeed
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1t is factle princeps of the maps of this Prov-
ince. Besides the usual features of good
charts, it presents an admirable view of our
railway system, populations, distances, High
School towns, and many other things of
interest to the intelligent reader. It iz a
capital bit of work.

REPORT OF THE MINISTER OF EDUCATION
FOR THE YFEAR 1883, WITH THE STATIs-
Tics OF 1882. Printed by order of the
Legislative Assembly, by C. Blackett
Robioson, Toronto.

(Secomd Notice.)

WHEN we undertook the task of reviewing
the last report of Mr. Crooks as Minister of
Education, we had occasion to regret his
serious illness. We have now to lament his
loss as head of the Education Department
by an affliction, surely, the saddest that can
befall the life of man—insanity. The greatest
bereavement of life is that which deprives us
of the power of knowing that it is a bereave-
ment, Well might Edgar, in “ King Lear,”
under his assumed garb of madness, exclaim,
when he saw the condition of his father with
his eyes torn out : ** The worst is not, so long
as we can say, this is the worst.”  Whatever
may have been Mr. Crooks’ faults in his ad-
ministration of the Department, the Epuca-
TIONAL MONTHLY, in pointing them out,
never lost sight of his earnestness and honesty
of purpose. And who can now say to what
extent these faults are attributable to the
shadow that for a long time was gradually
obscuring the brightness of his powers ?

While we are not of those who cry, The
King is dead! Long live the King! we
are, nevertheless, prepared to welcome Mr.
Ross as successor to Mr. Crooks. He hasa
great deal to recommend him to the position,
and to the teaching profession. He was a
practical teacher, and as such passed through
all grades of the profession until he reached
the position of Model School Inspector, His
valuable services in this capacity we had occa-
cion to commend in our review of last year’s
Report. He has with one or two exceptions
acted wisely in his professional career. He
has the merit, not a small one in our eyes, of
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heing the first teacher who, in conjunction
with Mr. McCall, had public spirit enough to
establish an cducational journal. This was
the Ontario Teacker, which, in its independ.
ence of tone, and its devotion to the interests
of education and the profession was the
worthy predecessor of the EnrcATiONAL
MoNTHLY.

Mr. Ross's experience as a legislator in the
House of Commons should cnable him to
survey with no narrow view the important
field of labour he has entered upon. It
remains for him to show whether he proposes
to occupy it as a mere time-serving politician,
or as a statesman with broad and patriotic
views, He takes hold of the helm at a time
when the cry is in many quarters ‘* about
ship,” and it will be for him to show that it
is safest to keep thc vessel in her present
course. So long as he steers clear of the
shoals which Mr. Mundella, his compeer in
England, calls educational politics, and keeps
his eyes steadily fixed on the improvement of
cur educational system, and of the teachers en-
gaged in it, so long as he summons to hisaid
the men best fitted to manage the educational
ship quite irrespective of their political creed
he may depend upon the hearty support
aad co-operation of tue EDUCATIONAL
MoNTHLY.

It would be premature to look for any
material results of his administration in the
statistics which we are about to give, seeing
that Mr. Ross took charge of the Department
but a few months ago.

STATISTICS OF THE PUBLIC AND SEPARATE
SCHOOLS FOR THE YEAR 1832,

The total receipts were $3,469,990, show-
ing an increase of $210,751. The increase
for the previous year was only $4,409. This
is very satigfactory, and we trust Mr. Ross
regards it with feelings akin to those with
which Mr. Mundella congratulated the House
of Commons in England lately upon the fact
that the educational estimates now had
reached the respectable sum of £3,000,000.
Of the total amount, eight per cent. was con-
tributed by the Legislative Grant, twenty-
seven and one-half per cent. was from Muai-
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aipal School Rates, forty-two and one-half
per cent. from Trustees’ School Assessments,
and twenty.two per cent. from Clergy Re-
serve Funds, Balances, and other sources.
In this statement wa have ventured, for the
<ake of clearness to alter the phraseology of
the synopsis in the Report, and have used
that in the tables. What are called in the
synopsic County Rates are those levied by
Municipalities, and what are called l.ocal
Municipal Rates are those levied by School
Truastees in the School Sections, etc.

The total expenditure was $3,026,974,
being an increase of $132,702. Of this
amount seventy-one per cent. was devoted to
teachers’ salaries, and the remainder was
spent on maps, prizes, library books, sites
and buildings, and rent and repair of school-
houses, in all of which items there is an in-
crease.

The total number of pupils attending
school during the year was 471,512 ; of this
number, fifty-two per cent. were boys, and
forty-cight per cent. girls. There was a de-
crease of 4,695 boys and 61 girls. A decrease
in this item has been going on since 1877,
when the attendance was 490,860, It would
be interesting to know to what it is due, and
still more interesting to know when it is
going to cease. Is it due to the withdrawal
of children from school at an earlier age than
formerly, or to an actual decrease in our
school population? We fear to both causes,
for while the decrease in school population
was only 407, that in the school attendance
was, as we see above, 4,755, and while the
school population since 1877 has decreased
10,987, the attendance at school has decreased
19,348. The decrease for 1882 was confined
to the counties ; indeed the cities and towms
show a positive increase, and if we take the
counties by themselves, their decrease was
9.645. By a law that was passed in 1881,
the parent or guardian of every child between
the ages of seven and thirteen is required to
cause such child to attend a public school, or
other school in which efficient elementary
instruction is given, for eleven weeks in each
term, that is for 110 days in the year. Now
this is an excellent law for making our Public
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School system effective, and, if carried out,
would leave little to be demred. But what
says the Report before us? ** The number
of children between seven and thirteen years
ol age reported as not attending any school
for 110 days during the yezar is 87,444. This
statement is surely serious enough to awaken
the attention of the Minister. It certainly
awakened ours, and on referring to the tables
to sce where the evil lay, we were surprised
to find that only the counties had made com-
plete returns, five cities, including Toronto,
and nineteen towns had made none.  So that
we may safely set down the number of those
children who do not attend school between
the prescribed ages, at 100,000. We have
thus placed before us the disagreeable fact
that the parents of one-fifth of our school
population are allowed to violate the law
with impunity. Was the legislature in earn-
est in 1831 in passing the compulsory law, or
are we to regard it as another specimen of
that fancy legislation with which the mem-
bers of our Local House while away their
time, reserving their more serious moments
for the more important occupation of abusing
each other before the country, or talking
buncombe. If the law was passed with the
serious purpose of being carried out, why has
it been allowed to remain a dead letter?
Cannot the Minister, with the aid of the In-
specto: <, make some effort to check an evil
which, if allowed to continue, will in future
years leave its blight upon the education of
the country ?

The next statement that meets us is that
8,086 children between the ages of seven and
thirteen attended no school whatever during
the year, but, upon again referring to the
tables, we find that only two cut of the ten
cities, and those, too, with the smallest school
population, and only fourteen out of sixty-
five towns make returns of this class. The
above number, therefore, does not give at all
an adequate idea of the proportion of our
school population that is allowed to grow up
without any training, except what the evil
associations of the streets and lanes afford.
We have repeatedly urged the necessity of
industrial (raining as the only means of

.



366

saving many of these children from a life of
crime. They would thus be made wealth
producers instead of wealth consumers. Ilad
the money that has been spent on the Mercer
Reformatory, an institution that has failed
hitherto, and is sure to fail, in accomplishing
the work for which it was established—the
reformation of women who have fallen into
vice—been employed upon a provincial insti-
tution for the industrial training of both boys
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and girls who did not or would not attend
school, one great means of supply to the
criminal class would have been cut off, and
our educational system would have had the
merit of being consistently carried out.
Percentage of Average Attendance :

InCities.................... 58
“Towns..oooooiiiien i 83
“ Counties. ... ............. 43
¢ the whole Province........ 45

(70 be continued.)

EDITORIAL NOTES.

IN order to make room for Convention
matters, and the very remarkable treatise on
Reading, which we reprint under * School
Work,” we are obliged to omit a large por-
tion of University Work, School News, and
The Editor’s Table.

WE trust that this number of THE
MoONTHLY, which we may call our Provincial
Association number, will be especially wel-
come to the profession. The papers which
we are enabled, by the courtesy of the
writers, to present in a full and revised form
are worthy of repeated perusal, and will take
rank in value with any papers read at similar
gatherings,

THE High School masters were unani-
mous in condemning the character of some
of the papers set at the recent Departmental
and University Examinations. They adopted
a strong resolution, expressing their views
upon the matter, and urging desirable
changes. We sympathize with the masters
in their indignation at the injury that is done
to candidates and schools by these imperfect
tests. Every year there has been more or
less occasion for complaint, but now that the
masters have taken the matter vigorously in
hand we may hope to see the grievance
remedied.

PRINCIPAL GRANT’S ADDRESS is a breezy -
call to abandon formalism, and to leave the
teacher to the full play of his individuality.
He protests against the delusion that, in
educational matters, we are models to all the
world, He declares that it is a fallacy to
aim at absolute uniformity over the whole
country, and that it is a huge blunder to over-
stimulate the young mind. He is quite certain
that the school curricula contain too many
subjects, and that it is most absurd to place 2
subject upon the programme simply becaus¢
it is useful. He is of opinion that literature
gives the highest kind of mental trainings
and in this he agrees with Matthew Arnold
and Goldwin Smith. The whole lecture is
suggestive and, though possibly some falla-
cies may be detected in Dr. Grant's reason-
ing, yet it is after all a valuable contribution
to current thought upon educational topics-

THE address of the President, the Hon-
G. W. Ross, Minister of Education, though
brief, contains much matter for reflection-
It is extremely valuable in showing the trend
of the Minister's thoughts, and in giving 27
outline of his educational policy. He frankly
admits that our school system is not perfect
that it is a compromise, and as such, cann‘f‘
be perfect in that it does not provide reli-
gious teaching. He does not attempt any
solution of the difficulty, but frankly states
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his opinion that a national eystem of educa-
tion must be non-denominational. Granted ;
but must it necessanly be wholly secular?
Thie 1« the question that will have to be
faced in cpite of cabinete. He did well to
emphacize ance more the maxim that, ** Edu-
cation it not knowledge but power.”  Of late
there has bheen a very marked tendency, as
seen in departniental examination papers, to
consider knowledge and information about
recondite things, the true education. The
Minister doss well to sound the halt and to
face about. The most noticeahle portion of
the Minister's address is that wherein he de-
tines his ideal of a good common school
cducation, It is essentially the complete
possession of a knowledge of the three R's.
and of what some one calls the three D's,
drawing, drill and adroitness. We do not
hesitate to state that to bestow this know-
ledge upon the children is a worthy ambition
for the Minister of Education of any country.
Notwithstanding all that has been done in
Canada, there has only & beginning been
made. Our programmes are too ambitious,
and we have been going too fast. We must
go more slowly and surely. Another im-
portant point is the re-statement of the
truth  that the teacher makes the school.
This, it will be observed, is wholly an-
tagonistic to the red-tape theory and the
galling bondage of officialism. If the Min-
ister's meaning is that the good teacher is
henceforth to be left to exercise his indi-
viduality upon a reasonable programme
without being hampered by tests, then the
good teacher has reason to rejoice.

THE NEW HICH SCHOOL IN-
SPECTOR.

THE appointment of Mr. Seath to the
vacant High School Inspectorship has given
much satisfaction to the teaching pro-
fession and, we believe, to the country.
The Minister of Education is to be com-
mended for the wisdom of his choice and for
the signal prcof he has given in filling the
appointment of the honesty of his expressed
determination to know no party politics in

367

the administration of his Department. 1{ the
recognition of Mr. Seath’s claim to the povi-
tion hae been vomewhat tardy, and if hitherto
ministerial cyes have ton often been open
only to party merit, the High School mastere
will console themselves by the fact that Mr.
Seath, by remaining longer in harness, brings
to the work of inspection so much the larger
experience and deeper sympathy.

To the readers of Tur MoNTHLY, it is
scarcely necessary to speak of Mr. Seath's
qualifications for hic new duties. Toa sound
carly education, graced with the highest
honours his University could bestow, he has
added the rich results pf over twenty years
close study of literature, science, and other
subjects coming within the wide range of a
principal of a large and successful school.
The publication of his edition of a portien of
Paradise Lost gave literary students anoppor-
tunity to determine the richness and variety
of his acruirements, his acquaintance with the
best sources of informationand the fine critical
taste and acumen with which he is encuwed.
His labours on other works intended for
schoolroom use, as well as upon THE
MONTHLY, have enhanced his reputation
and placed him in *he very first sank of
Canadian scholars and critics. Nor is it
necessury to dwell upon his work as a
teacher. The St. C:tharines Collegiate In-
stitute is a monument of which any principal
may well be proud. Ina word, Mr. Seath
is an exceptionally well-furnished scholar
and successful teacher. He is abie to ex-
amine a.d report upon all the work of the
High School curriculum. While the bent of
his mind is towards * the humanities” he will
not, we feel confident, be disposed to ride
bobbies or flout knowledge unfamiliar to him.

The advent of a man of Mr. Seath's
attainments and experience in the present pos-
ture of educational affairs is most encourag-
ing. The pernicious dogma of Payment by
Results and the unspeakable ‘¢ Intermediate,”
against which, with other friends, he laboured
in THE MONTHLY to subvert, are passing
away, the craze for mathematical subtleties
and quiobles is beginning to subside, the
revolt against formalism is in full progress,
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the galling tyranny of the examination sys-
tem 1s now fully understood, and Mr. Seath

comes at a time when the schools, instinct

with a new spirit, are ready for a change, and

desirous of being led on to the purait of |

nrht methods, calm work, and useful know-
ledge. The new Inspector will be able,
fron. his long expetience no less than from
his intellectual bent, to afford the Minister
much valuable assistance in warping back
the distorted High School system into some-
thing like symmetry. Al connected with
Tak MONTHLY unite in coogratulating Mr.
Seath upon his well-deserved promotion, and
in expressing their trust that he will amply
justify the confidence of the Minister.
our satisfaction with the appointment is
tempered by the knowledge that we thus

lose the services of Mr. Seath as editor of
our Modern Language Department—a e- |

partment which, in his bands, has fsrcught
muc’. prestige to the Magazine and rendered
1t most helpful to our readers. lowever,
the influence of five years cordial association

with him upon the work of Tk MONTHLY |

must remain. By looking back frequently, we
shall Lave all the more courage and certainty
in going forward.

SUPERVISION OF TEACHERS®
INSTITUTES.

THE appointment, elsewhere noticed in
our columns, of Mr. Seath to the High
School Irspectorship, it will scarcely be
necessary to inform readers of TiiE MONTHLY
is occasioned by the transfer of Dr. McLellan
to the Directorship of County Teachers’
Institutes.  The latter is a npew office
created by the Education Department, with
the design of giving increased efficiency to
those educational parliaments — Teachers’
Associations—and of affording them oppor-
tunities for becoming better acquainted with

HoBnies—Read the sayiugs of almost any
of our advocates of this, that, or the other gew
educationai theory, and except for their want
of literary merit, the; would scarcely seem out
of place among the *‘ Major's Big Talks” in
St. Nickolas.—ITowa Normal Monthly.

|
i view in their periodical gatherings.
But |
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educational methode, ani with the frech
. thought of labourers in the profestion outside
the narrow circles of local organization. The
! creation of the oflice 15 a fitting seqquence of
the Government's recognition and subvention
of these Associations, and a further proof of
the Department’s decire to increase the pro-
fessional attainments of teachers.  The busi-
ness of teaching, we all know, is too apt to
becoms a matter of lifeless routine ; and we
think the Department has done well in
charging Dr. Mclellan with the care of
I thes= Inctitutes, and of looking to him for

the furtherance of the objects they have in
His
thorough knowledge of the machinery of

| education in Ontano, his familiarity with
i the methods of educational work, and his
| personal sympathy with the profession, make
him not only acceptable but likely to be of
the highest service to Assaciations in assist.
ing to organize and carry through the pro-
gramme. In the absence of information to
the contrary, we arc procceding upon the
assumption that the autonomy of the Asso-
ciations is to ic.wiain unimpaired.

This is not the time nor the occasion to
form an estimate of Dr. McLellan's influence
upon the High Schools of this Province.
While, however, we cheerfully acknowledge
his manifold services to the cause of seconlary
education generally, we must not fail to
notice that there have been in his career as
Inspector errors in theory, errors in judg-
ment and grave indiscretions, to call them
by no worse name, perhaps to none so appa-
rent now as to himself. Auwid so much that

McLellan has -ractically a new career bee

not one which will bring still greater credit
to himself and permanent benefit to the pro-
fession, and thereby to the country.

WHEN a teacher runs to seed on precepts

and concepts, and then, in a kind of second
growth, flowers out in the objective, and
subjective, and bears fruit in the adstrach
you may know he is ripening for-————some-
thing. — Educationist.

might be commended, we have no disposis |
tion to dwell upon failures and errors. Dr.

fore him, and the fault will be his own if it is

Y
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