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* Vor IX. TORONTO, FEBRUARY, 1884, No. 2.

WILLIAM CROCKET, A.M.

|'I‘ra'ming Schoot at St. John and Mr. Crocket was appointed
principal of the Provincial Normal and Model, Schools then
CHIEF SUPERINTENDENT OF RDUCATION FOR NFW BRUNSWICK. | established at Fredericton. In 1877 the school was removed
—_ Iinto the spacious new buildings provided for its accommoda-

As previously intimated in the JournaL there has been a1 tion. In 1865 the University of New Brunswick conferred
change in the Chief Superintendency of Education in New upon Mr Crockett the Degree of A.M., and for ten’years he
Brunswick. Dr. Rand, the late able Superintendent, has be- | has been one of the Examiners for Degrees in that institution.

come Professor of the Principles and Practice of Education in
Acadia College. He was succeeded in November last by
William Crockett, A.M., late principal of the Provincial Normal
School at Fredericton. Thus we have the almost simultan-

Mr. Crockett unites in a remarkable degree the sauwviter sn
modo with the fortiter in re, being possessed of winning man-
ners and a pleasing address as well as vigorous, well-defined

characteristics. Our readers are familiar with his style as a

eous appointment of two -
practicaleducationists to
the head of educational
affairs in New Brunswick
and in Ontario. This is
surely a good omen for
the future of this Domin-
ion,

Mr. Crockett’s career
is so well known to our
readers that it is only
necessary to refer to it
very brieflyy He was
born in Forfarshire,
Scotland, and attended
the grammar school

othere until his matricula- |
tion at Aberdeen in his
sixteenth year. He spent
two years at King's Col-
lege then, and subse-
quently completed his
collegiate course at the
University of Glasgow,
taking a creditable rank
in classics and mathe-
matics throughout his
university course. He .
was early engaged both

writer on education
The following extracts
from his address at the
opening of the new Nor-
mal School at Frederic-
ton give a fair sample of
his tone and the spirit
with which he enters up-
on the important work of
his present office.

““The most earnest
effort of the student-
teacher should be direct-
ed, not to the solution
of mathematical pro-
blems—though these are
not by any means to be
neglected—but to the
study of the great prin.
ciples of education and
the methods of teaching
most in harmony with
these principles; to the
study of how the native
powers of the mind may
be developed and itsown .
inherent forces trained
to assimilate the mate-
rials of its growth ; how

as private tutor and in the parochial schools, and took the full !

two years’ course at the Established Church Normal School
in Glasgow. He came to Canada in 1856 to take charge of
the Superior School at Campbelitown, N.B. Here he taught
for five years, and was for one year Inspector of Schools for the
county of Restigouche. In 1861 he was appointed principal
of the Presby'erian Academy just established at Chatham,
and remained there for the next nine years. Here he first
became a teacher of teachers in a branch Training School
which was established for the Northern Counties in 1867. In
_ 1870 Mr. ‘Mills ;esigned the principalship of the Provincial

the will, which isthe force behind the scenes and the moving
spring ‘of all, may be stirred to action, governed and taught to
govern itself, * * * ¥ %

* But while much may be done to discipline and furnish the
intellect, I hope that the great feature within these walls will
be the influence upon character by developing and strengthen.
ing the true spirit of the teacher's work ; by joining with broad
views lofty and pure inspirations ; by giving depth and fixed-
ness to principles ; by bringing conscience to bear upon the
grand aims and the minute details of the teacher's vocation ; by
kindling in the heart that love and affection for the young,
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which where’er the teacher goes,
* Will mako n desert blossom as the rose.
The appointment from their own ranks of such a competent
- man to the most responsible educational position in his province,
will be a source of pride and gratification to cvery tcachcr on
this continent.

COUNTY MODEL SCHOOLS.

—

Among our correspondence will be found a timely suggestion
from Mr. Chadwick 1o which we respectfully invite the atten-
tion of the * powers that be.” He proposes that a second ses-
sion should be established at some of the centrally located
modetl schools for the penefit of those candidates who may for
various causes have been unable to attend the first session.
We have held in these columns that a considerable reduction
in the number of county model schools would be a decided
advantage, provided the same sum were still spent on the re.
mainder. ‘The country would get a better return for its outlay,
by selecting, say, twenty-five of the best schools and making
them still more efficient than they are. The last Report gave
882 as the total number of Student Teachers in attendance for
1882. This would give an average of, say, thirty-five to each
model school. If the sessions were still further lengthened,
and these schools kept in operation from September to Janu-
ary and February to June, their training power would be greatly
increased. In the meantime, the establishment of an extra
session at a few of the schools would be a step in the right
direction. Examiners would then have less hesitation in re-
jecting immature candidates, the strong scheols would become
stronger still, and the standard of requirements might without
any injustice be kent * firm with an upward tendency.” We
notice that out of 6,807 candidates in six years only 317 <were
rejected, that the number of model schools has decreased from
52 10 46, and that only about 30 of these have complied with
the requirements of the Department,  We are not in favor of
any sudden changes, but the “ natural ” tendency is a healthy
one, and the slight departure indicated would serve as a valu-
able experiment. No one will deny the immense service these
institutions have rendered during their short career, and we
havc always rendered them full credit for what they have ac-
complxshcd. But we are far from belicving that they have ad-
vanced to their final stage of development and reached their
maximum efficiency in the brief period of seven short years.
We should be glad to hear from Inspectors and Model School
Masters the conclusions at which they have arrived, and the
suggestions they may be able to make for the further imaprove-
ment of these institutions. )

THE UNIVERSITY QUESTION. .

—

The question of further aid to University College continues
to receive active attention from leading minds on both sides of
the controversy. Dut the UNiversiTy of ONTARIO does not
seem likely to receive birth from the throes of the present dis-
cussion. The first plank of a union platform has not yet been
even rough-hewed. The representatives of some of the de-
nominal colleges express themselves as ready to give careful

attention to any comprehensive scheme for university consoli-
dation. But we have heard no such scheme propounded, and
the sectarian college at Ottawa has maintained profound silence.
We are unable to discern any indications of substantial agree-
ment, and for the present we are reluctantly compelled to re-
gard the consolidation of all the colleges under one university
as merely a working theory, and outside the domain of present
practical polities. The clash of interest and prejudice is still
very great, and leaves little hope for an immediate solution to
this important problem in higher education. The difficulties
do notappear less on closer scrutiny as the discussion proceeds.
It scems certain that for some years we must continue charit.
ably to differ and leave the main question in abeyance. Per-
haps the actual solution will be effected by men trained in our
own secondary schools, less under the empire of foreign pre-
judices, less influenced by transatlantic ideals, and more united
by thoroughly Canadian education and sentiment. Time must
be allowed for so great a movement. If we have to wait an-
other twenty-five years for the birth of a great university in this
young country, we ought not to be impatient. It will probably
live at least a thousand years ; and we are already more mature
in this respect than most of the states in the American Union
who are our seniors by half a century.

Meantime it behooves the friends of higher cducation care-
fully to avoid the roe of obstruction, and to view the question
from the stand-point of national good. Higher education has
only a few friends among the average citizens. A great majority
look upon it as a luxury to be indulged in by the rich, and an
actual necessity to the professional class only, a necessary pre-
paratjon for bread-winning for which they should be willing to
pay the full value The average citizen measures sutility by
his own standard, which is usually the power of producing cash
returns,
the colleges, the granger will hold the balance of power and
the result will demonstrate the folly of parading our differences
instead searching anxiously for points of agreement and stand-
ing in solid union for the common cause. .

The higher education of the coudtry must for some time
proceed on the present lines, and we can only hope to pave
the way to ultimate union. We are deeply impressed with the
idea that reform and progress within Toronto University itself
are essential factors of the desired result. She is not now what
she was fifteen years ago. The development has been consid-
erable and has strengthened her hold on the country. But
bold steps must yet be taken if she is to attract the flower and
blossom of our intellectual life to her bosom, and educate with-
in her walls those who will otherwise seek over seas the advan-
tages denied them in their native province. The experience
of .the .United States in this respect is both instructive and-
waming,

Before the provincial university can properly consider itself
the cope-stone of our national system, it must get itself as
closely related to the high schools as the high schools are to

the public schools of the cour: ~. It now hqlds practical con: .

If, therefore, internecine warfare breaks out between”

——-—-‘__.... ot — ———— — ._F.-_.._.__;.a_—_,-—n——-—
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trol of the matriculation examitation of every college in the
province. But in that examination it has long refused to ac-
knowledge Chemistry which is taughtin every secondary schoot
in the country. It has held itself aloof fromt the Education
Depariment, and has refused to accept the educational tests of
the Department pro fants, though they have been as rigorous
as its own, and have been taken at par elsewhere, both within
and outside the province. ' .

o—

At the root of these and othes ultra-conservative notions lies
the constitution of the university senate.  We mean no carping
criticism, nor flippant fault-finding. We aim at the true inter-
est of higher education. But we are compelled to say that if
the high school masters had had four representatives on the
senate during the last ten years instead of one, 1t the high school
inspectors had also been on the senate during the same period,
and if the powers of the Convocation of her twelve hundred
graduates had been something more than the shadow of a
shadow, we should to-day be much nearer the solution of pres-
ent difficulties. Very little pains have been taken tc place the
university senate in vital connection with the national system
of the province, hence the Education Department and the
Senate have been frequently playing at cross-purposes. Upper
Canada College has had more influence in the senate than the
hundred high schools, while the Education Dzpartment has
bean practically unrepresented.

We need not further pursue the subject.  An instalment of
reform is necessary to popularize the senate, to bring the na_
tional university into perfect accord with the whole national
system, and enlist the wealth and taleats of all her sons in her
loyal service. She has done a noble work for the province in
setting up a high standard of attainment which has indirectly
benefited every other institution of learning in the Dominion.
Her mission still-lies before her, and the pscuniary means for
fulfilling it will certainly be forthcoming. If the present agita-
tion does not lead to substantial improvement's we shall almost
lose confidence in the ministry of pain.

NOTES AND COMMENTS.

A Committee hay issued a circular to Editors, County, and
Township Municipal Officers, and all patriotic Ontario Canad-
ians, especially the descendants of U. E Loyalists in all parts
of the country inviting their co-operation in promoting the
Centennial Celebration of the First Settlement of Upper Canada
by the U. E. Layalists. It is proposed to combine this demon-
stration with the Semi-Centennial ceremonies of Toronto to be
held in June next—Thursday the 1g9th of June is the day set
apart for this purpose in the Celebration week. All interested
should communicate at once with the secretaries—George T.
Denison, C. E. Ryerson, D. B. Reed, and W . Withrow.

In confirmation of our view of the proper method of begin-
ning the teaching of History in elementary classes as expressed
in our last number we find an English Inspector of Schools,
writing as follows :—

“If history must be taught to children, it would be more

practical, if not more sensible, to begin with the reign of Queen
Victoria, and go backwards, according to periods. About
three-fourths of our children leave school under the impression
that English history ceased ecither at the dateof the battle of
Hastings or at the end of the Wars of the Roses. The effort
(to teach History on this plan) amounts to a reductio ad ab-
surdum.” ’ ‘

We find another of H. M. Inspectors, who has made a
thorough study of Methods and is acknowledged as one of the
highest authorities, putting himself on record in the following
words :— ,

% He (the teacher) is by no means bound to follow blindly
the course prescribed by the text-book. On the contrary it
will be far better to fix upon the most characteristic periods, to
cause them to be studied with fulness and exactness, and to
reserve the chronicle of tlie less notable reigns until afterwards.
For all the higher purposes contemplated in the study, a
thorough acquaintance with the state of England in one or two
of the most eventful periods is of far more value than a super-
ficial knowledge of the entire history. The latter may be for-
gotten. There is no germinating power in it ; it will neither
grow when the pupil carries it with him into the world of books,
and of news, and of conversation ; nor furnish material for re-
flection in solitary hours. But the former serves as a nucleus
for future acquirement. A learner who has been led to pay
special attention to one period and to master all its differentic,
carries away with him from school not only a fund of know-
ledge which will hold togetherand retain its place in the mind,
but also right notions of what historical investigation really is,
and of the manner in which the annals of a period should here-
after be studied. In short,....a taste for historical reading,
....both the power and the disposition to study the subject
systematicaily for himself. . ..is far more likely to be obtained
by judiciously selecting and dwelling on- the important epochs
than by the ordinary routine method.”

Down with the ancient Britons, away with genealogies and
lists of sovereigns, bury the skeleton theory, the bird’s-eye view
hypothesis, and the great land-mark doctrine in one grave.
Let us begin to teach history by teaching Aistory. We ask
those who do not see the matter in this light to solve the con-
undrums—Why did the University and the Education Depart-
ment abandon the bird’s-eye plan of teaching English Litera-
ture? Why would it be impossible now to persuade them to
go back to the good old plan ?

°

—

We take the following from an exchange :—

¢« A school teacher at Itkulsh, named Neoustroiefl, was re-
cently thrown into prison for alleged manifestations of sympathy
with political exiles, and for disseminating political ideas among
his pupils. The prison was visited by General Anoutchine,
Governor-general of Rastern Siberia, who had Neoustroieff
brought before him and upbraided for his imprudent conduct
in very forcible language. Neoustroieff, enraged at this, struck
the Governor in the face, before he could be prevented by the
warders. The Governor-general had the man tried and shot
within twenty-four hours. ~Certainly, we cannot regard Russia
as an educational paradise, if this is a fair specimen of the way
in which teachers are treated.”

What would the Russians do with Ontaiio teachers who of-
ten take the stumop during election contests? Imagination
folds her wearied pinions without reaching the conception..

—

An assistant master in London has discovered a new way of
using the strap. He was summoned before the Thames Police

.
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Court for having punished a boy much given to talking, by
fastening astrap round his tongue and tying it by a string to a
chair. The magistrate decided that no defence was necessary.
The master had merely wished to degrade his pupil—the same
as by putting a fool’s cap on a boy’s head, or tying the arms of
a boy given to fighting. The case was dismissed, but the
teacher was not allowed costs, whereupon aleading educational
paper takes the magistrate severely to task, and seems to think
the teacher received scaut justice. The incident affords a cu.
rious little glimpse at the low state of English opinion and prac-
tice in the matter of discipline. If an Ontario teacher were to
follow this precedent he would find himself more famous than
he desired, and would probably be heavily fined and perhaps
dismissed from the profession.

—

The following story from the Jfllinois School Journal shows
how a little good humoured tact enables a teacher not only to
overcome difficulties but to make people laugh with him and
enter into sympathy with his work. We have room for about
7,000 such teachers in Ontario, and as many more in the other

. provinces :—

“ A certain teacher, who is well known in at least one county
in the State, was troubled by the overcrowded condition ot
his school-room.  Appeals for additional scats were disregarded
by his directors.  He at last determined to accomplish by in-
direct what he had becn unable to effcct by ordinary means,
so one day, when all the available seating facilities were in use,
and a boy was ensconsed in the teacher's chair and a tew more
on the floor, he sent for his Board. Mr. A. came in and was
warmly received by the teacher. He I8oked about somewhat
hesitaungly and said, « Well, Mr. A, I should be glad to give
youa chair, if I had one, but T am just ou. Make yourself at
home ; sit down on the stove.” Mr. A. to the amusement ol
the pupils, awkwardly bestrode the * warmer,” which the favor-
able weather had not yet brough' into active operations.
Shortly after, director number two aj peared.  He was received
with equal cordiality by the teacher, and, frum necessity, took
his position with number one.  Number three put in an ap-
pearance a little later, and was offered a place by the side ot
his official colteagues.  Bur about that time it began to dawn
upon the minds ot the triumvirate that the teacher was less in-
nocent than his “ childlike and blank " countenance indicated.
The president called him one side with, “Mr. R, I am a Intle
busy, and will call again. How many do you need?” It 1s
*needless to say that an adequate supply of desks, with all the
n.wdc’:'u improvements, were on hand n the shortest possible
time.

The Southern Illinois State Normal University was destroyed
by fire in December last.  While the flames were “yet roaring
and surging, a call was issued for a mass meeting of the people
of Carbondale. Sieps were taken the same evening to repair
the damage, and $3,000 subscribed on the spot to erect a tem-
porary building umil the former beautful edifice can be re-
stored. Dr. Allyn, President, announced :—*School will be
called at the usval hour to-morrow morning at the M. E.

_ Church.  The University will not lose a single day I” Thatis
characteristic western pluck and encrgy. The library of 8,000
volumes was saved by the coolness and determination of one
of the protessors.

At the Annual Convention of Protestant Teachers in Quebec’
held at Lachute, Oct. 25th, Principal McCabe of the Ottawa’
Normal school, delivered a lecture on Enylish Grammar
Teaching. 1In the course of an address to the Convention, he
considered the question that faced every teacher when he
took a new pupil, namely, “ What shall I do for him?” :—

“ First then, the teacher has to give him his outfit for the
work of life. Secondly, he must teach what he has to teach so
as to traifk the pupil’s mind. There is no finality in education,
and the true test of an education is the development of the
pupil after he leaves school. ~All a teacher has to do is to im-
part to his pupils a desire for knowledge. The teacher has
minds to deal with, and he must understand fully what the
mind is  The mind develops slowly, and a teacher makes a
mistake if he 2ppeals to mental powers not yet fully awakened.
No opportunity should be omitted of awakening in young
pupils the observing powers, by means of drawing, object les-
sons, and music. If this part is well done, the hardest part of
the work is accomplished. It is from this point of view that
it is necessary to be careful about the use of text-books which
cramp the powers of observation while appealing to the
memory.

In an article in the Educational Record Mr. Rexford re-
commends the following books for teachers which may serve
to supplement the list we recently gave in these columns :—

“Skeat’s Etymological Dictionary, Morrison’s School Manage-
ment, Emberson'$ Art of Teaching, Bughes Mistakes in Teach-
ing, Parker's Talks on Teaching, Methods of Teaching Geography,
by Lucretia Crocker (30 cis.), Graded Instruction in English
for the use of Teachers, by Mr. O. T. Bright, Chicago, Elemen-
tary Lessons tn English, Gage & Co., edited by Principal Mc-
Cabe, LPrimer of Politeness, by Alex. M. Gow, Drysdale & Co.,
Montreal.” .

The young teacher who means to master his profession,
must have such books even if minor luxuries have to be dis-

pensed with. .

—

It seems probable that the Nova Scotia Legislature at its ap-
proaching session will take steps, in accordance with the urgent
representations of the Superintendent of Education, Dr. Allison,
to put the matter of intermediate education on a better footing.
Nova Scotia has good elementary schools, and a very superior
Normal Schoo! ; but she needs for the symmetrical complete-
ness of her educational system a series of well equipped and ef-
ficiently sustained High Schools. Of such at present she has
but.a limited number.

The wave of agitation respecting classical studies started by
Mr. Charles Francis Adam's noted address has not yet en-
tirely subsided in the United States. To say nothing of Lord
Coleridge’s emphatic utterances at Yale, the soundness of Mr.
Adams’s destructive criticism has been called in question by
Dr. Porter, President of Yale College, Dr. Peabody, of Harvard,
and Dr. Seclye, of Amherst. Mr. Adams, however, can con-
sole himself with the fact that a large part of the daily press
has expressed substantial concurrence with his views. The
discussion is pretty sure to lead to advantageous modifications
of prevalent methods of teaching classics.

Mr. Mundella, the English Minister of Education, distribut-

ed the prizes at St. Katherine’s Coliege, Tottenham, Dec. jth.
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‘The following extract from a report of his address shows the
intelliggnce and sympathy which he throws into the great work
he is carrying out t—

“After dealing with the danger of overwork to the female
pupil teachees in schools, he spoke of his efforts to protect
them by the introduction of the twenty-five hours per week
rule. He next spoke of the advantages those enjoyed whose
circamstances enable them to obtain the two years’ téaining
given in such colleges as this There are now about 60,000
young teachers growing up in the country, and to provide train-
ing colleges for all would be to incur an cnormaus expense ;
while to insist upon all going through this course of training
would be to place a serious hindrance on the learning power of
many whose Dparents were not in a position to bear the charge
of providing for their support. Addressing the young teachers
before him, and those more particularly about to enter upon
life as schoolmistresses, he warned them against the danger of
unduly stinting their dict and of overworking themselves, in-
sisting upon the importance of health as an element of success
in teaching, while at the same time he begged them to continue
their studies after leaving college, because, as Professor Hux-
ley had recently said at Liverpool, those who were to impart
elementary information must themselves be saturated with and
sozked in knowledge of the subject they had to teach. He
would, too, beg then to be thrifty. There were some 20,000
or 30,000 women engaged in teaching in the public schools in
France, and she must be a woman of high attainments among
them who could earn the salary of £8o a year, with which the
young teachers leaving this college would, as they -had just
heard, begin life. He understood that the French schoolmis-
tresses were as civil servants entitled to pensions, and that to
meet the ch arge of the pension a deduction of 5 per cent. was
made from their salaries.  He would strongly recommend his
young hearers to make it an inviolable rule to lay by against a
rainy day something more than 5 per cent, of their earnings.
Commenting on provisions of the Code, he reminded them
that they were not, as in France, the slaves of any minister, nor
were they compelled to take up in their schools every subject
prescrihed in the Code. On the contrary, great freedom was
allowed them, and the Minister of Education in this country
was advised by a number of considerate and sympathetic men
who knew the work bath teachers and pupils could do, and
who would take care that too much was not required from
them. If the Department should errin any direction, they
were not too proud to retrace their steps. ‘They had the cour-
age to take the line they helieved most in the interest of edu-
cation and of the children. The schools, it must not be for-
gotten, were not made for the teachers ; on the contrary, teach-
ers, inspectors, and Ministers of Education were appointed for
the benefit of the scholars, and the first consideration must be
the good of the children. But, having done the best that
could be done for the children, the Committee of Council on
Education would do the best they could adequately to reward
and to show due consideration for the teachers. He believed
the public of this country was never before so disposed to pro-
mote education. Every year he had to make increased de-
mands upon the Treasury on this account, and the money thus
expended was the best spent money the Government laid out.
With respect to the duaties they were about to undertake, he
wished to remark that there was scarcely a Board school in this
country in which they would not be required to give religious
instruction. They might exercise a potent influence with re-
gard to onc of the greatest social problems of the day. The

- outcasts, not only of London, but of Great Britain, would
come under their direct control, and it would depend very

much upon the influence exercised by the teachers of the| pg

country whether we should have outcasts in the next genera-
tion or not. Withaut setting up educational culture as a specific

for all the evils of life, he agreed with a great thinkeg who had
written on the subject that the first great attempt to reach the
profound misery of our great cities, and especially of London,
was to get all the children into schools. It was the first at-
tempt to bring civilisation to the outcasts, and to place them in
contact with Christian men and women,”

Mr. Muadella’s speech was listened to with great interest by
a-large assemblage of visitors, and many of the points were re-
ceived by the students with the greatest enthusiasm.”

i -

Sathematical epariment,

aT———

SCIENCE AND ART DEPARTMENT, ENGLAND.
Leamivers,—Rev. J. F. wasm-z:': -;I.A., Axp A. R WiLnts, Esg.,
M.A,, B.Sc

Firsr Stacs.

(Three Hours are allowed for this Paper.)
Skction A.—ARITHMETIC,

1. What is a decimal fraction? What is a recurring decimal ¢
Express }$ as a recurring decimal, and 0-0173535....as a vulgar
fraction.

2. Show that the square root of 0:37 exceeds the cube root of
0217 by a ditference which very nearly equals ¢l5.

8. A publisher scl's books to a rotail dealet at bs. a copy, but al.
lows 25 copies to count as 24 ; if the retailer sclls each of the 25
copies for Gs. 9d., what profit per cont. dues he make?

4. In building a wall, 22,600 bricks are used at £1 12s. a thous-
and, 136 bushels of lime at 1s. 43d. a bushel, 16} loads of sand at
3s. 6d. u load ; tho labor is reckoned at 9s. 6d. per thousand bricks
laid ; and 300 coping astones are used at 1s. 7id. apiece. includin
cost of laying. Make out the above 1u the furm of a hill, and fin
the amount afier deducting 74 per cent. for prompt payment.

8. The capital of a trading compny consists of 4,000 4 shares
of £80 cach and 1,000 B shares of .})25 each ; in dividing the profits
§ per cent. of the amount of each shire is first paid, and then :he
remainder, if any, is divided -equally amongst the shareholders,
The protits of the undertaking in one year were £34,853 12s. Gid. ;
how much would be paid to the holderof an 4 share, and how much
to the lolder of a B share

6. An imperial gallon is 277274 cubic inches; a Winchester
bushel 2153042 cubic inches. How many Winchester bushels are
equal to 100 imperial busnels 7 )

Secrion B.~GEOMETRY.

%. Draw a straight line perpendicular to a given straight line of
an unlimited length, from a %:ven puint without it.

Lot AB be drawn at right angles to CD and meot it in B, join
AC, CD; if BC is greater than BD), show that AC isgreater than
AD.

8. In any triangle (4 RC) show that, if theangle 4 is greater than
the angle B, the side BC will be greater than the side CA.

Lut ABC be an equilateral triangle, and let a point @ be taken
in BC produced (in the direction B to C); show that Q is nearer to
A than it is to B.

9. If a straight line falling on two other straight lines makes the
interior augles on the same side together equal to two right anglos,
the two straight lines are parallel to each other.

If A, B, C, D are the angular points of a quadrilateral taken
in urder, and, if the angles at 4 and B are together equal to those
at Cand D, show that two sides of the quadrilateral ave parallel to
each other.

10. Equal triangles on the sswe base and on the skmo sido of it
are between the same parallels,

If o quadriluteral is divided into four equal triangles by its
diagonals, show that it is a parallelogram.

11. Draw a triangle 4BC, and through 4 draw & line parallel to
BC; show how to draw through £ a line cutting AC in P, and the
alove-mnentioned parsllel in @, so that BP shall be one-third of

12. If one dingonal (AC) of a quadrilnteral bisects the other dis
agoual (BD), show that AC aleo bisects the quadiilatoral itself.
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Section C.—ALGEBRA.

13. Expinin why tho product is a'* when a®is multiplisd by «,
and why the quotiont is @® when «® is divided by o™
14, Obtain (& + ¢+ 13) — (#*—B.c + 15,7 m 1ts simplest form, and
find its value when Sr=-3.
15. Siwmplify the expressions ;—
r—d e a—b
(@) 1 1

@
a b 1- x
1.1 1
by §3+,.- )+ %x—-):
@) (2 3)') (9.2 .r)
16. Find the groatest common mensure of x4 - 5x' - 6x* 436,17
aad 3.2 - 132+ 432 - 8, and write down these expressions in factors.
17. Sulve the equations :—
20r—03 H-r,
07 035
Sy 20 18 x, w19

O y-5=5 ats7ie

18. A sum of £23 14s. is to bo divided between A, B, and C; if
B gets 20 per cent. more than d and 25 per cent. more thau ( how
much does cach get 7

@) a~—

b

Skcoxp StaGE.

(Three Hours are aliowed for this Paper.)

Secrion A.—ARITHMETIC axp ALGEBRA.
21. Find the value of

G+ EDC-D 6D

when r=—"~ .
hen » e

22. Reduce the following exprassion to its simplest form :—

a:b)_ _a__+ b \?
‘(a+b )a-—b IT——&)

and find its value expressed as a decimal when
a=2and b=/ 5=2-23607.

23. Find all the values of « or of 2 and y which satisfy the fol-
lowing equations :— .

9 25
((l) -r +

L 49=9.

w~1
() @=4c+3)"—8(r—d4c+3)+0.
(¢ 4(x*—y?)=35, x-2y=2,

24. The first of two victures is 1 ft. Gin. by 2 ft., the second 2 ft
by 2{t. Gin. ; they ave to be framed in the same way ; if the glass
and frame of the former cost 7s. 6d. and that of the latter 11s. 2d.,
what is the price of the glass per square foot, and of the frame per
foot of length 7

25. Find tho first five terms of the square root of 14z, and by
means of them show that \/(101)==100498756.

26. A racecourse is 3,000 ft. lung; 4 gives B a start of 50 ft. (so
that B has to run 2,950 ft.), and loses the race by a certain number
of seconds ; if the course had been 6,000 ft. long, und they had both
Lkept up the same speed as in the actual race, 4 would have won by
the same number of scconds.  Cumpare A’s speed with B's,

Sterion B.—-GEOMETRY.

27. It a straight line be bisected and produced to any point, the
rectangle contained by the whole line tEus produced and the part
produced, together with the square on half the line bisected, is
equal to the square on the straight lino made up of the half and the
part produced.

Iu the triangle ABC lot 4B equal A (), produce BCto D, join
AD ; show that the square on 4D exceeds the squareon A B by the
rectangle BD, DC. -

28. If an angle at the centre of a circle, and another at the cir-

cumference stund on the same part of the circumference, show
that t:lle former angle is double the latter. Only one case need be
proved.

Draw a straight line which shall divide a given circle into
two segments, such that .he anglo in the one shall bu thiee times
the angle in the othor, )

20. Show that the angle in a semicirelo is a right angle,

If the diagonals of a quadrilateral are equal, and bisect each
other, show that the quadrilateral is a rectanglo. ’

30. Construct a square cqual to une-third of a given square.

31. Describe three circles of given radii such that two such shall
touch ench other externally um‘f the third internally, What rela.
ticlnlu 1;\\%3( exiat botween the radii if the construction is to be pus-
sible

32, Lot P4 and PD be two lines of given length ipclined at any
angle ; in I’4 take any point B; find a point € in PL) (or I’D pro-
duced) such that the rectangle A P, PD shall equal the rettangle
CP, PD. Row-could you tell by meroly consi(lerin the angles
PAD and PDB, whother C falls in D, at D, or in I’i) produced 7

Trirp StAcH.

Skcrioy A.—MISCELLANEOUS.

41. Find all tha values of x and y that satisfy the equations
gmytl 2oyl

]

Tty+2 xdy
R S
z-y+1 aty .

42. Show how to find the nuinber of houogencous products of r
dimensions, which can be formed of powers of n letters a, b, ¢,. ...
How many sets of positive integral values of u, 4, y, and z,
satisfy tho equation
. ntaety+2=12,
NaB.—Zero (0) is to bo reckoned a positive integral value of
Uy 2, Y, OF %

43."If a and b are any two numbers, and A, &, H three other
numbers, such thut a, b, 4 are in arithmetical progression, a, b, ¢/
in geometrical Progression, and a, b, M in harmonical progression,

show that
4H(4=C)(G—H)=G(A—H).

44. If two paraliclograms have a common diagonal, show that
the straight lines joining the angular points on oneside of the di-.
agunal is paralle] to the stmight%ino juining the angular points on
the other side of the dingonal.

45. Let two circles touch internally at 4, and let the radius of
the ono be equal to the diameter of the other circle ; draw AB the
diameter of the larger circle passing through A, and 8P to touch
the smaller circle in P ; join AP ; show that the square on BP is
threo times the square on AP,

46. Show how to construct a thombus, having given its angles,
and the radius of its inscribed circle,

HONORS EXAMINATION.

You may not answer more than ton questions.

‘The value attached to each question 1is 50.

Three hours are allowed for this papor.

61. If &', 2", ', ¥’ are tho values of a and y, which satisfly the
equativns ax+by+e=0.

L +miyt+n=0.
Show that a?(m +n)3-b*(n+1) + *({ 4+ m)=0 provided
22" +y Yy +1=0.

62. Thore are n things, p of ono sort, g of another sort, r of a
third sort, and so on ; find the number of combinations that can be
formed of them, taken m at a time.

Two counters are marked 4, three B, five C, and two D ; how
many diff.rent combinations can be formed of the counters taken
five at a time,

65. When mand n are small compared with x show that—

" -

log (x~ m)—1log a:=§ ( 1+ —2—;:-'3 (log(x +n) — log x) approxily.

Given log 1-01=0-0043214, calculate log 1-0075.
G4. Sum the following series :—
1 1 1
+ =+ +....ad. inf,

@ o) GrD) re) T g T

@) x4 %xT+TxV+....+(@2n+1) 2u+3)

(©) Im+d(m-1)+7(m—2)4..... +(B+2(m-1) 1.
65. ABCD is a quadrilateral, having the sides 4.8 and DC parul-

1Jel to each other, and together equal to the side BC ; show that the

i abraight lines, which bisect the angles B und C, intersect in 4D.
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66. Givon two appnsite sides of a quadrilateral capablo of heing
iuscribed ina givun ciccle, and the sutn of the other two sides ; de.
scribo tho quadrilateral. To what extent is the solution ambiguous ?

67. Tako a point P outside a given circle whose centre is C; a
circlo is drawn through P catting PC at un angle «, and touching
the given circle oxtarnally ; show that its dinmetor oquuls

@rh4h%)={r+ (r +h)cos(901=a)}.

“when r donotes tho radius of the given circle, and # 44 the line OP.
Find under what_circumstances the contactnay be fintetnal, and
the value of the diameter in that case.

(8. Show how to construct a triangle, having given tho base, the
vertical angle, and the length of the Tine drawn from the vertex to
the base, and bisccting the vertical angle,

69. Find a formula for all the angles which have a given'sine.

If cos 0=}, it follows, of course, thatsin g =413 ; show that

the series of values of 9 derived from the first equation is the same
as that derived from the secand equation,

70. Find the values of 8 which satisfy the equation
1 1 1
. =2,/3 cos 20.

N0+ N+ Canf & o0 ¥ AGno T
71, Xf two triangles ABC, AB'C’ have a common angle 4, and
the sameo described circle within the angle 4, show that

B C

o tan ¥ tan Ky
FEE LT
tan—‘z—tan?

whare r and ry ate the radii of the circles inscribed in the triangles
ABCand ABC. '
72. 1f a und j3 aro the roots of the equation x*—z+ /(3)—-1=0,

-1 -1 3
show that tan () x tan (¥)=nx + T

73. Show how to expand sin  in ascending powors of 4. Shaow
that for angles less than 20’ 30", sin¢=-0 ditters from unity by less
than the one hundred-thousandth part of unity.

74. Establish the formula cot a sin b cut 4 san O+cosh cosC.

Find what property of a plane triangls can be deduced from
this formula by supposing the radius of the sphere un which the
triangle is described to become indefinitely larger than the sides.

75. Show how to doternine the relative pusitivns on the surface
of a sphere of the four angular points of a regular tetrahedron in-
acribed in the spheve.

If B, C are two of the angular points, compare the length of
the arc of the great circle joining them, with the length of tho arc
BC of the small circle, in which the plane of one of the faces cun-
taining BC cuts the sphere.

76. If A4 is an augle and a a side of

{atoral show that cos A +tan’g=0.

If each side of the quadrilateral is an arc of G0°, ahow that
its area is vory nearly 4#hs of tho surface of the sphere.

a rogular spherical quadri-

@orrespondence.

2’0 the Editor of the CANADA SCHOUL JOURNAL.

Drar Sir,—In reply to the question concerning whispering,
asked by ‘‘Lennox T.acher” in the December number of the
Scaoot JourNaL, T w. .11 offer the following :—

First, I think that pupils who sit together and who are at the
same work, ought to be allowed to compare noates occasionally.
Of course if the two are so unequal in attainmonts that the one
continually interrupts the other’s work in order to have this or
that dono for him, the effect is injurious ; but if the whole class
are prepared (as they should be) for the work assigned, I ace no
objection to allowing pupils at the same desk to work together.
On the contrary, I think it would be an advantage ; for each would
stimulate the othor to greater industry and interest in the work,
while the contact of one mind with the other would quicken the

rerception of both by awakening them to increased activity,
Besides, it would be aliiost too much to expect of & pupil who has
just mastered, say a diffioult problem in Arithmetic, to refrain
from giving vent to his pleasure by communicating the fuot to
his seat.mate.

In the sccond place, while I do not object to communications to
a limited extent betweun those at the same desk, I would allow no
whispering from one desk to aunther without permission from the
teachar. This rule is necessary to provent disorder.

To check conversation between pupils on subjects aside from
their studies it is necessary to supply them with plenty of work,
and to get them thoroughly interested in it. It would be wise,
alsu, for the teacher to keep a sharp luokout against general con-
versation among the less studivus pupils, treating every such case
a8 2 breach of order. o

Tho teacher who follows this plan must not, of coutse, look for
perfection of ovder all at otice. Tt takes time to arouse the pupils
to such an interest in their work that they will be always busy ;
and even than, pupils 8o busy and 8o interested will, occasionally,
for want of thought, interfere with the schoolroom work by muking
unnecessary noise. But by patient, persevering effort un th e
teacher's part, this tendency may be almost entirely overcome,
On the whole, the adoption of such a plan will more than repay
the teacher in the amount of work done, for whatover sacrifice of
porfect quietness it may involve,

1 al, yours truly,
Brant TEACHER.
January 2nd, 1884

ettty

THE RECENT EXAMINATIONS AND THE STUDY
OF HISTORY.

—

To the Elitor of the CANADA SCROOL JOURNAL.

Dear Sir,—I would like to call attention, through the medium
of your Journal, to a feeling of dissatisfaction which exists among
the teachers and students of Ontario, with regard to the style of
questions set for the history examination.

It hias always beon the custom of the examiner—and we find the
same fault in our authorized text books—to deal too largely in dry
facts. Like Mr. Gradgrind they seem to think that education con-
sists in well storing the mind with facts ; in other words, to make
it a specics of lumber room, which it is tho teacher’s duty to fill
during the year and the pupil's to empty at the annual examina.
tions. ‘The majority of teachors throughout the province clearly
understend, that the practice of paying ton much attention to indi-
vidunl events, and neglecting to inquire into causes, and the social
results that spring therefrom, is totally at variance with all philo-
sophical teaching, yet they are compelled to follow the system in
order to pass their pupils through the oxaminations set for them.

The study of history should be a study of national life, and not
a biography of kings, not a record of isolated events; yet, year
atter yoar, we seo the students closely questioned on the earlior
centuries, while those great social struggles, which took place but
a short time ago, and whose effects are yet visible, are compara-
tively neglected.

An vbjoct to be constantly kept in view by the inatructor, is
the development of the reflective faculties of his pupils; and
there is no subject which affords a better training for these mental
powers than history, if juditiously hondled. It should be remem-
beved: that those faces, which appear every day in the school-roum,
belong to those who may eventually fill our legislative halls ; and
they will be men who will need to profit by the experience of their

predecessors, and should have an intelligent knowledge of ‘history.
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With a change in the style of questions will come a chango in
tho methods of teaching ; and the first nccessity will bo a suitalle
text book ; for net one of the volumes now authorized is rit for
common scliool or intermediate wark.

Thero is yet another point worthy of natico, and that is thel

prominence given to Eunglish and Rowan histo.y as compared with
our own, There is now being developed throughout the Dominion
a mational spirit which it is the teacher’s duty to foster; and yet we
find that in the examinations for common school teachers, Roman
history is placed on a par with that of Caunda. It is only during
the laat couple of years that Canadian History has been alloawed
oven that position.  In the past students expected only a question
ur two at the close of the paper and very often nover protended to
read the subject. Should this be! Should the history of an
empiro which passed out of existenco fourteen hundred years ago
be placed upon an equal footing with that of our ewn living,
flourishing Dominion,

Hopiny that T have not trespassed too largely upon your space,
T have the honor to be, Sir,

Yours obediently,
T. H. M.

To the Editor of the CaNADA ScHOOL JOURNAL,

Dear S1r,—I had given up all hopes of n reply to those remarks
of mine, which appeared in your Journal, last summer, concerning
Mr. W. M. Leigl's article on the Subjunctive Mood. I was glad
to sce Mr. Leigh's reply, even after the lapse of so long a time,
and to know that he had the magnanimity not to treat my enquiry
with “ silent contempt.” I will have the further condescension to
throw some more light upon the mysterious resemblauce between
his article and that of Mr. Stewart’'s, Since Mr. Leigh repudiates
the charge of plagiariam (with which I did not charge him) I am
yet at a luss to account for the sameriess of thought and expression
of the two urticles in question. T said before, and I say so again,
that the whole handling of the subject is the same in both, and in
several cases the ideas are expressed in the same language. As 1
havo both articles in my possession, I will give a few quotationa for
the benefit of those interested, to cumpare. Mr. Stewart, near
the beginning of his article, suys :—** The real source of difficulty
in that, in former treatises on English Grammar, we were taught
to determine moovds mechanically. Hence, when an author who
desires us *to emancipate ourselves from the tyranny of names’
gives a logical presentation of previously unobaervable peculiarities
in tho conjugation of verbs, teachers whose possession of more than
.ordinary intelligence and no mean literary culture cannot be dis-
puted, but whose minds have been vitiated by the unphilosophieal
teachings of grammarians of the old school, if I may so speak, at
first fail to perceivo many nice and valuable distinctions in thought,
to express which our noble tongue is so admirably fitted."

Mr. Leigh says:—*‘ The real source of difticulty with which 1
had to contend, and with which those who have experienced the

difficulty also had to struggle, was the way in which we were|.

taught to distinguish moods. The method was purely mechanical.
Now, when Mason wishes us to free ourselves from a tyranny of
names, and presents peculiarities, hitherto unnoticed, in a logical
manner, we, as teachers who possess more than ordinary intelli-
genco and literary culture, but whose minds have become vitiated
by the teachings We received from the older grammars and older
teachers, at first do not perceive the distinctions in thought, to
express which the English language is s0 admirably fitted.” .
In another place Mr. Stowart says :—** The question was not,
what does language, what does use, * national, modern and reput-
able,” as laid down by the illustrious Campbell, ‘teach’'? The

great question in grammatical enquiry was * what does the anthor-
ized text Look teach'?  The doom of this vicious system, fortunate-
ly for the English studies of our youth, has beon sealod. A spirit
of truo philosophical research has hecn extended to all departments
of English graminar which mag, and not with irony, innocently
severe, ns in former works, be defined to be ‘a science and an
art. " :

Mr. Leigh says :—* The question was not : What does language
teach ¢ What dovs use teach? But the great question in gtam-
matical enquiry was, What does the authorized tost-book teach 7
The daom of this systent has, fortunately for the studics of our
youth, been sealed. Research to all the departments of Englisht
grammar, has been extended, and it may now with truth, and not
with irony, be called a science and an art.”

Again, Mr. Stewart says ;—* With the desire to be pructical, I
have sjmply attempted to indicate, in terms as plain as possible,
the plan that T have fornd to be most successful in getting students
to naster this difficalty, When the use of the present indicative
in hypothetical clauscs is thoroughly undorstood, little difliculty
will be experienced whore to use the present subjunctive.”

Mr. Leigh says :—* With the desire to be practical, T have
simply attempted to indicate, in torms as plain as possible, the
plan with which I have been most successful in getting my pupile
to muster the Subjunctive mood. When the use of the present
indicative in hypotheticeal clauses in fully undorstood, little diffi-
culty will be oxporienced in doterinining when to use the present
subjunctive.” 1

If that is not similarity of thought and expression, I should like
to know what is. A preacher in Chicago was accused of preaching
anvther man's sermon. In veply to the charge, he said that he
had admired the sermon so much, and studied it so deeply, that he
had become saturated with it, and delivered it unconsciously.
Whether Mr. Leigh has become ¢ saturat~d " with Mr. Stowart's
article or not, ** we, as teachurs (of Weat Huron) who possess more
than ordinary intelligence and a little literary culture,” should
like to know. I bear noill-will to Mr. feigh, and have no wish to
persecute him.  All I want is the truth, and if, when told, it
should not redound to his credit, I should be one of the firat to
say *‘go, aud sin no more.” 1 only ask a satisfactory explanation,
and teachers and conventions would be lax in their duty, did they
pot insist upon having one in such cases.

I do not think it necessary to give my name, 1 will just say
that T ain one of those whom Mr. Leigh compliments so highly in
regard to literary culture, ete., and will sign myself as before,

ENQUIRER.
West Huron, Jan. bth, 1884.

{We have compared the two articles referred to—see Canapa
ScuooL Jovnval for September 1879 and for May 1883.  Thn exact
coincidence of both thought and phraseology is easily observable
from paragraph to paragraph. Both essays, however, profess to be
drawn from the samne sources. Perhaps it would be well for the
writer to ‘‘give a full account of the whule watter.”—Ep. ]

To the Editor of the Caxapa ScHooL JOURNAL.

Drak Sir,—Do you not think that a second session should be
established in some central model school for the benefit of those
who could not attend the first seasion? Many ‘‘appeals’ are
sustained each year, and it is often 80 late before a decision is
arrived at that the candidates canunot attend an M. 8. for that
year. Some candidates through sickness cannot attend, and
others who fuil at the-first session think it a hardship to be com-
pelled to wait a year before thoy can attend again. Now, if the
government would make a grant to some central school to cnable
the Board to meet the extra outlay, I think it would he money
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well spent. Stratford Model Schiool has all tho nocossary equip- : up of our parliamontary system” was the socond. If this was the

meuts for a second session, Can you help it on in the JourNarL1

Yuurs very sincarely,
C. M. CranpwICK.

M. Braniey, Prrerpouo, asks: 1, What Poeta you class among
the Bubjective?! 2 The meaning of word as applied to Poetsy
3. What treatise cuutains a full accommt of different ¢* Schools of
Poeta”?

He will find satisfactory answers in Collier's English Literatur,
pp. 361, 352 ; Angus's Handbook of English Literature, pp, 99—107.
Shaw's Mannal of English Literature is the best general text-bouvk
for students,

D. H. Bumsinor, Halifax, asks for information about the
Teachers’ Superannuation Fund in Ontario. He wishes to sce the
substance of Mr. Jenkins'’ paper at the North Huron Teachers
Association, as well as solections from other papers read at Ontario
Associations, * especially those on History, and Mr. Harstoue's on
‘Buclid to Beginners.”” He continues :—1I feel almost euvious of
the spirit and advantages which your teachers seem to enjoy. In
this province, associations of teachers seem to bo at a discount.
True, we have the provincial a:d a few county associations once a
year, but in this city where there are over 100 teachers, there is
neither an institution nor an association, and tkat esprit de corps,
8v neceisary in any professional calling, is truly an unknown
quantity.

I must not forget to mention that I am well pleased with the
JourNar, and I wish it were a little more Nova Scotian. Being
printed so fur from us, it does not seem to belungto un  This is
the only compl sint I have heard, *“ too much Ontario,” but I am of
the opinion, that those who complain, do not read very w-ch
educational literature.

As a tencher, I thank you for ycur invitation to lend along
‘*items.” I have often been tempted to write to you, but feeling
that perhaps you had your ‘‘specials” by the scaside, I did not
like to interfere. Were my letter not already too loug, I would
answer ‘‘ Lennox Teacher's"” questions (vide Dee, No., '83, nage
253) but T think he wi)l find it answered in Dec. No. poge209
under the heading ** Extromes in School Management.”

GRAMMATICAL CRITICISMS.

Drar 81r,—Do you consider these two extracts specimens of
:hlfpshod English, and are my corrections any improvement on

om ?—

1. “The possibilities of revolution—any chaunge occurring in
this country depends on two circumstances: the collapss of our
trade, and a tonsequent condition of general famine and high
prices of food, and the bresking up of our parliamentary system.”
Marquis of Blandford in Furtuightly Review for July, 1883, page 26
8.8. Lib. Ed.

In the first clause of this sentence the writer states that the
pousibilities of revolutionary change depend on two circumstances,
and in the second clause he goes on to apecify these two depending
circomstances. When reading the latter clause, however, the
reader’s attention is arrested by three circumstances which the
writer really specifies ; and it is only aiter that he has stopped to
weigh the meaning of the writer, the reader perceives that the
two first circumstances specified in the second clause, viz., col-
laps of trade, and general famine and high prices, ocv-existing
in the relationship of cause and effuct, constituted the first
circumatance referred to in the first clause, while the breaking-

purpose of the writer, of which there can be no doubt, in order to
avoid any nmbigwity of exprossion, or to prevent hesitancy on the
part of the reader, it would have been better to have modified the
last clause of the sentenco in some way similar to the following ;
viz,, “‘the collapse of our trade resulting in a condition of gen-
eral famine and high prices of food, and the breaking up of
our parlianentary system,” or “a condition of general famine ana
high prices of food consequent on a general collapse of trade, and
the breaking up of our patliamentary system.”

2. *“In the German army tho system of food supply is oxcellent,
and though in France the number of men to he supplied numbered
about tifty times as many as the Bnitish forces in the Crimes, ye:
no hitch occured and no undue strain or anxiety was thrown upon
general ofticers,” Nineteenth Contury for Angust, '83, page 9. What
ia meant by the words *“and thongh in Fra 1ce the number of‘men
tt bo supplied ” in tho sontemce is not very clear. Whether it
was the number of men in th~ German army, or the number of
Frenchmen ip France, to be supplied with food, that was about
fifty times as great as the number of the British forces.in the
Criwnea, the reader is not especially told ; but most probably the
following is what was intended by the writer: ‘“In the German
army tho system of food supply is excellent. Though in numbers
the German forces which had to be supplied when in France were
about fifty times as great as the British forces in the Crimea, yet
no hitch occurred nor were the general officers subjected to any

undue strain or anxiety."
W. N, Warson.

Special Asticles.

NOTES OF TALKS ON TEACHING.*
TALK 11.—READING,

In the teaching of any subject it is of great importance that we
have a clear definition of what we teach. Not a definition in words
alono, but a definition in thought that comprehends what we teach
in the most definite manner. The question befure us is, What is
reading? The anawer to this question that I shall give is, Reading
is getting thought by meaus of written or printed words arranged
in sentences. Thought may be defined as ideas in relation. Ideas
are oither sense products, or derivations from sense products, We
get thought, first, by secing ubjoects in their relations ; second, by
thinking of things in their relations without their presonce ; third,
by seeing pictures or drawings of objects in their relations; and
fourth, by language. We get thought by language in two ways.
First, by the spoken lauguage, and, second, by the written or
printed language. To illustrate, I put this hat upon the table,
Here you aee the relation of two objects, and you think The hat is
on the talle. I draw or sketch the hat on the table, and it brings
to your mind the thought The hat is on the table. I say, *‘ The hat
is on the table,” and you think the same. I write on the board the
sentence, The hat is on the table, and that conveys to your mind the
same ideas in their relations. Thus we get the same thought in
four ways ; theonly difierence in the result is, that the thought
gained from seeing objects in their relations is generally cleater.

Hearing language is getting thought by means of spoken words '
arranged in sentences. Reading, as I have said, is getting thought
by menns of written or printed words arranged in sentences. It
wonld be well for us to examine these two operations, hearing

'Nomo('h\bon'l‘uchinx.ghenb andsw Paskey, st the Magtha's Vineywd
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Ianguage, and reading, in order to see in what they are alike, and
in what they ditfer.  The syrangemont of words in sentences, that
is the idioms, are precisely alike.  The thought in the mind, gained
either from hearving language or reading, is identical. The oui)' dif-
fercence lies, then in the fact, that in une case the word is spoken,
and in the other 1t is wnitten or printed. 1 am sure you have said,
as I havo given my definition, that reading is the oral expression of
thought. 'That is oral reading. But you will see at once that we
may get thought—and by far the greater part of reading is confined
to this process—and not give it to vthers by means of the voice.
I we comprehend oral reading in our definition, we should say that
reading is the getting and giving of (hought by means of words ar.
ranged in sentences.

Not less in importance to the definition of reading, is the thorough
knowledge of the preparation u child has made for learning to read,
how he has made i, and eaactly what is to be done in learning to
read. This may be briefly stated thus : First, a child has acquired
ideas from the external world by means of his senses.  Second, he
knows the idens in their relations, that is, he has thoughts. Third,
the child has associated spoken words with these ideas. Iourth,
he has associated idioms or forms of sentences with his thoughts.
Fifth, he has learned to otter these words and idioms in order to
express his thonghts.  This is a brief sunmnary of the process of
learning to talk.  How he has done this will be discussed in an-
other place.  Exactly what ¢he child has to do in order to learn to
read mauy be clearly stated thus: The ideas that he has associated
with spoken words are to be associated with written or printed
words. If T am not mistaken, thisis the sum and s bstance of
learning to read.

Oral reading may be further defined as the vocal expression of
thought that is gained by written or printed words. A child has
dlready learned to express thought orally, by means of five or six
years eomtinual practice.  The emphasis, intlection, and melody of
must children’s volces can rarely be improved.  The child should be
trained in n new way, then, of expressing thought in oral reading,
Cufortunately the beauty and strength of what the child hasalready
gained is catirely ignored, and a new and very painful process of
oral expression initiated.  What is the use of oral reading {  Talk-
ing cnables us to see the thought in the child’s mind ; oral reading.
to the teacher has no other use.  Oral reading, then, ennbles the
teacher to know whether the thought is i the child’s mind in its
fulness, atrength and jutensity.  1f, however, the long preparation
«f the child in talking is overlovked, and a new and stumbling pro-
cess of slowly pronouncing words is begum, the indispensable fune-
tiun of oral reading is entirely destroyed. The thought may or may
not be in the child’s mind. his half-greaning utteranees never re
veal the fact.

What is the use of reading 7 We return to our definition : read
ing is getting thought by means of written or printed words ar-
ranged in sentences. Comprehensively stated, reading opens to
the mind all the learning and erudition of the past. To the teacher,
however, it is of the utmost importance, for reading is thinking,
and thinking is the mind's modo of action ; and all mental de*
velopment is richtly directed toward action. Study of text books,
then, if it differ from reading, the difference may be found simply
and sclely in intensity. In atudy the thought gainod, may be clearer
and more complete than in mero reading.  You ca 1 judge for your-
selves then, fellow teachers, of what hmmense ir: pormx;co it is for
the little child to form correct habits of 1cading ; and you know by :
#xperience how ecasily incorrect habits wmay be cultivated, habits |
that will dishearten a childin his attempts to read, and make worda,
inatezd of being clear mediums of getting thought, actual barriers

THE CANADA SCHOOL JOURNAL

to the truth they woro intended to cunvey.

TALK I1I. READING.—THE WORD.,

The child at five years of age has acquired idens in their relations,
has associnted spoken words with these ideas, and idioms with the
thoughts or reluted ideas. The process of lenrning to read, then,
must consist of learning to use the written and printed word pre-
ciscly ns'bo has used the spoken words, Learning to read is learn-
ing & vocabulary of written and printed words, so that the child
may get thought through the eyo as he hus done through the ear
1t isa matter of great interest to the teacher of littlo ones to know
just how the child wcquires the spoken words. The process is a
tery simple one ; an object is presented and the word spoken. That
is, the idea produced by the object and tho spoken word are assoc-
iated in one act of the mind, which we call an act of association.
Weall know that only by means of & mysterious mental law, called
the law of association, are we enabled to recollect anything, Words
are used under this law to recall ideas. The word recalls an idea
after a certain number of repetitions of these acts of associntion. In
the same way related ideas are associated with idioms or sentence
forms.

Every act of the mind is affected by some stimulus or mental ex-
citement cominy either from without or within the mind. As a
rule, the greater the stimulus the more effective the act.  Thellittle
child, for instance, sees an clephant for the first time. The sight
of the huge, strange beast stimulates the mental action of the child
to an unwonted degree. The perpetual question of the little ono,
* \What is that 7~ comes to his lipa with great fervor. The answer,
*The elephaut, my child,” will bo likely to remain in his mind
forever. The spoken word, then, is acquired by repeated acts of
association. The number of these acts necessarily dependsin a great
degreo upon the stimulus of each act.  For instance, the greater
the stimulus the less the number of acts of association required,
and vice versa.  What we have said of words may also be applied to
the learning of idioms.

Now, the question is, in learning the new means of recalling
ideas by means of the written words, s «:ld there be tho slightest
change in the general methed 7 A word is used simply and solely
to recall an idea. It has no other use. It can be learned only by
association with the idea recalled ; and the sole queation for the
teacher is, to know how best to associate words with ideas. T think
we can lay down this one rule as fundamental : in all the teaching
and the study of the art of teaching little children to read, that
that which aids directly in acts of association of words with their
appropriate ideas, aids the child in learning to read, and any other
method, detail of method or device that dees not aid the mind in
these acts, hinders the child in learning to read.  To this one rule,
then, all our discussion of the art of teaching reading must return.
Evervihing must be reconciled with this or it is wrong.

The first question, then, is, What is the best way of bringing
about the acts of association with the best possible stimulus 7 It is
plain common-sense to continue the wethod that has developed a
fixed and powerful habit of learning new words, namely, the pros
entation of objects as the highest and best stimulus to acts of as-
sociation. This is strikingly truc in teaching the first few words.
The written or printed word isa new, strange object. It repels
rather than attracts. No stimulus, then, can be found in the
strango hieroglyphics that look more mysterious to the child than
Hebrew or Sanserit do to us.  Tide the child over his first difficul-
ties by using the active encrgy of afixed habit. Simply repueat that
which has been repeated thousands of times, present tho objeet (a
favorite ono of the child's), and say the word, not with thoe lips but
with the chalk. The child's consciousncss is filled with interest for
the object, leaving just rowmn cnough for the uew form to find a
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resting-place.  On the other hand, try to fill the child’s mind with
the word itself, and you fill his soul with disgust.

The spoken word has been learned as a whole. Ttis more com-
plex, and therefore wmore diuftieult to learn than the written word.
Every spoken word is learned as a whole, and we have no reason to
believo that the child has tho slightest consciousness that the
apoken word has any elementary parts.  The attempt to teach him
tho clementary parts of a spoken word, while ho is learning to talk,
would prove disastrous, Why, then, should not the written word
be learned as a whole?  Why introduce a new process, when the
old one has been so ciféctual 7 Indeed, there is no doubt that any
attempt to separate the written word into parts, or to combine the
parts of a ward iuto a whole, directly aud eflectually hinders the
acts of _ssocintion, and therefore obstructs the action of the child's
mind in learning to read. The tendency of unscientific teaching
has set steadily and strongly for the last thirty years toward woful
and useless complicatious 1 details of instruction. The return to
real teaching is signalized Ly a strong leaving toward simplicity.
The height of the art of teaching, asiu all other lesser arts, is
found in simplicity. Iold up the object and writo the nune. Say
Jjust enough to Jead to the proper mental action and no more. The
fewer words the better. Begin with objccts.  Select those objects
most interesting to the child.

Next to abjects I shall placo sketehes upon the blackbeard, done
in the presence of the child, so they may be associated with the
vames of the things drawn, and the seutences that express the re-
lations of the objects. Third, pictures may be used effectively.
Fourth, conversations of the teacher that will bring the ideas to be
associated with words vividly into tho child’s consciousness. Fifth,
stories may be told with the sane result.  How long should objects
bouscd? Until the child will actively associate new words with
ideas without tho presence of the objects or pictures of the objects
that produced the ideas, No teacher who watches the faces of her
little ones will fail to note when this time has fully come.

If the principles that I have here given are true, then you will
have a basis of truth for the discussion of the art of teaching little
children to read.  This method, to use a popular but not a correct
term, may be called the associative or objective method. Learning
the word as a whole, without trying to fix the child’s attention upon
its parts befure it becomes a clear object in the mind, is called the
¢ word method.”

The question, no doubt, will arise in your wminds, if the old al-
phabet method is entirely laid aside and the phonic method is not
uscd at the outset for the analysis of words : How isthe form of the
word fixed inthe mind? The answer is a simplo ono : Tho best
way to fixany formn in the mind is to draw it.

(To be continyed.)

PRACTICAL EDUCATION.*

There is, perhaps, in no other profession 50 much room for di-
<ersity of opinion as in that of teaching. Nearly every teacher has
his own method of doing his work, and holds that method to bet.e
best. Nearly every cducativnalist has some theory to advante
svhich he imagines should be received without hesitation by all.
And when controversics occur, and disputes arise, we generally find
that tho result is the saute : cach man it so wrapped up in the little-
ness of his own egotism that he cannot entertiin auy ideas exeept
his own.

It is no wonder, then. that in this country we should find a dif-
ference of opinion prevailing in regard to educational affairs, and

¢ A Paper read before the Manitoha Teachers' Asiaciation, August, 1583, by W, A
Hclm.y:e. Esq , Principal Boys' Ceatral School, Winnipeg,

wo are not surprised when we meet with those whe find fault with
our programwo of study, and, in fact, the whole educational sys.
tem. There may be some things in thg system that, perhaps, are
not &0 perfect as they might be, and we houor those persous who,
by calling attention to these things, and oftfering suggestions in a
proper spirit, are endeavoring to improve the state of affairs ; but
we have no patience with those crotchety grumblers who find fafit
becausv they have not had « hand in framing the programme, or
whe, filled with the innnensity of their own importance, delight to
hear themselves speak, and who ave never satistied unless they aro
creating disturbance or discovering errors, acting on the motto that
they are ‘“‘nothing if not critical.”

Nouw, among those who are decrying our school system, thero is
a class of persons who demand what they term a practical education,
but what might be more properly styled o limited edecation. We
believe that these people sincercly desire to do guod by drawing at-
tention to the style of instruction given in our schools, but caunot
help feeling that they take an extremely narrow view of the case,
and in the desire to be practical lose sight of the great aimof a
public scisoul education. )

Man owes duties, not to himself alone, but to his family, to his
friends, to society, and to his God; aud an education that fits him
only to look out for No. 1, aund fails to make hima a more useful
member in socicty and in the world, is not worthy of the name of
an education.  Practical education should not mean a business edu-
cation, and if men will twist it to mean such, then we say away
with your practical education, for our object in teaching is to pre-
pare our boys, not for one part of their after lives, but for all
Proctical education includes a training that will aid in the business
of after life, but it means much more. That discipline, which builds
up one's mind or body, that discipline which makes a man wmake
the most of himself in every way, is what we call practical, and wo
hope the day is far distant when the people of Manitoba will be led
into the same error as some of those across the border, who think
that when their sons are taught how to make money that are taught
all. Tt is one of the greatest curses of America to-day that its men
live with the one object in view of amassing wealth.  Valuing not
the comforts of the fireside, not taking advantage of the opportuni.
ties for self-enjoyment and mental and moral improvement that
society offers, eugrossed in the ono idea of becoming rich, they not
only hinder the true progress of the country and establish a wrong
Lasis upon which they build the whole fabric of society, but convert
themselves into mere machines of labor and smother out all the
finer feelings and gencrous impulses of their nature, acting, not as
beings with minds and souls, beings with duties to God and duties
to mankind, but as selfish and miserly creatures who live for their
own gratification.

Call English society rotten if you will, and denounce aristocracy
if you please, but it is a better system of gradation for saciety than
where moncy is the basis of classification. And if wo cducate our
sons to think that the whole object of life is to make money, how
can we expect this state of affairs to be remedied ¢

“Alind and moral: on nature's plan
Are the genttine tests of @ gentleman.”

Then let us educate our children so that whenr they grow up they
shall pay as much attention to tho cultivation of the wmind, and the
heavenly graces as they do to personal grandeur and the emolument
of wealth.  Let them be men in the full sense of the word—physi-
cally, morally, and intellectually, and do not cramp them in mind,
body, and spirit by having them wrap thewsclves up in business,
It scems to m¢ that men now-a-days, and cspecially men in this
country, nec L more to learn tho lessun of how to aot honestly than

how to make monoy, and 1 certainly think that if all vuy citizeny
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were as well educated in morality as they are in the art of money-
making, we would hear Ivss grumbling from those who are barely
able to earn their bread, It is very easy to find fault with the cur-
riculum, but let those who eriticize beware, lest in criticising they
advocate something neither half so practical nor rationa..

Now, I do not stand up asa champion of vur programmo of study,
but when T Jook at it carefully I wmust say that there does not ap-
pear to be so much wrong in it after all. Tt recognizes the fact that
up to a vertain peint in the education of children, the instruction
must Lo the same, but buyond that the training must differ, just as
does the occupation of the children in after years. But when child.
ren reisch that stage of advancement when they arve able to take a
particular course of study, the programme distinctly makes provi-
sion fur the same.  Those desiring a commercial training can have
it, those wishing to enter the professivns can study such subjectsas
bear directly on their work. Those wishing to prepave for Univer-
sity find a distinct course laid out for them, and so it is forall. A
general education up to a certain point, and then a special training
during the rest of school life—such is the course adopted, and what
can be more reasonable or better suit the wants of the people ? The
course of study is broad enough to meet the demands of all, and
does not limit the advantages of an education to any one class. It
is thorough, it is complete. and if there is any fault in the educa-
tion of our children we must look celsewhere for it.

And, unfortunately, there is much fault to be found with the
education given to the boys aud girls of to-day, but we must be
carcful lest wo place the blame at the wrong door. I know full
well how frequently boys come forth from our schools with what is
termed a good education, and yet are unable in the great battle of
life to stand their ground and fight for themselves, but 1 do not
blame our progrimine of study and our text buoks for it all, but,on
the contrary, consider that they have very little to do in the matter.
We can account for it in other ways.  We have in the teaching pro.
fession many inexperienced and ineflicient members, just as n the
other professions there are wany who are incompetent to do their
work. Under such teachers the time of the pupils is wasted—even
worse than wasted —for bad habits aco formed that in after years
show themselves very strongly.  Persons with no knowledge of the
world antside of that obtained through reading, and with no un-
derstanding as to the nature of children ; unable to discriminate as
to how each child should be dealt with, and dealing with all in ex-
actly the same way, considering the chicf end of education to con-
sist in preparing children for an examination instead of fitting them
for the active duties of after lifo; looking at the intellect of the
child as the only part of its being that needs to be developed, and
forgetting that moral and physical culture are cqually necessary ;
possessing no other qualification than that they have passed a suffi-
ciently difficult examination to be classed as teaclhiers. Persons of
this kind often take charge of the children of vur land, and under
their fostering care what would you cxpect the result to be? Can
you cxpect lazy teachers to turn out smart pupils 7 Can you expect
teachers who know nothing of commercial life to teach their child-
ren the laws which govern the commercial world ?  Can you expect
seachers with slovenly, careless habits to have their children in
‘‘apple pie” urder? ur can you cxpect teachers with corrupted
morals and fifthy tongues to have their pupils grow up as models in
their hehavior and conversation? If there is anything wrong in
child education of the day as far as the educational authoritics are
concerned, it is right hero—sufficient attention is not given to the
moral and practical fitness of those entrusted to the care of child-
ren; and if the education is useless it is not because what isassigned
«n the programme as a atudy is uscless, but because the teachers
know 10t how to teach their children what is placed on the pro-
gramme. .

And again, we hear many men grumble about the way they were
taught at achool, and say that half they learnt was of no earthly
use. Now if this condemns any ono it condemns the grumbler, for
if tho educatisn was uscless why did he study so much? In nine
cases out of ten theso very people who grumble so much went to
achool and spent their whole time there, without considering what
they were going to do when they left. The result is that in trying
to learn cverything they learnt nothing ; whereas if they had de-
cided what their courso in after life was to be, aud had taken a
special training on that direction, they would have had all tho eda-
cativon they desired, and would not bo now complaining at the non-
practical school training. If peoplo would only use a littlo common
senso in these matters they would perhaps lay the blame a littlo
nearer home than the teaching they received at school.  Let boys
decide as eariy in lifo as possible what they are going to be, and let
them study and work with that ubject in view, and they will find
the education practical enough. But when a boy comes to school
and passes through the whole course of study, without knowing or
caring what he is going to do alterwards, then how can he expect
that when he does turn his attention in a particular direction all he
has ever learned is going to be of practical use?

And again, we might assign another reason why the education
given in vur schools is not as useful as it should be. Some persons
imagine thut when they have left school their education is complet-
cd, and forget that they have just made a beginning of it. Gener-
ally speaking, the information received in a public school is of little
value ; the discipline which the mind undergoes in obtaining the in-
formation is of much more account. If children leave school with-
out kuowing how to prosecute their studies independently, then
their cducation has been a failure ; for after all true education is
obtained more after one leaves school than during the school period.
Schoeol edncation may do much for 2 man bat it will never make
him a successful merchant. He may learn all the commervial arith-
metic possible, and reccive endless sound business advice, but the
practical training is obtained only in th counting-house, and in as-
sociating with business men. Thu ¢ who imagine that public
schools can turn out first-class ready-made or made-to-order busi-
ness men, have greatly mistaken the idea of a common school edu-
cation. As well ask us to turn out full fledged lawyers or physi-
cians. All wo can dois to discipline the mind, to teach currect
habits of order and neatness, to inculcate principles of morality
and aid in developing the physical powers, and besides this give a
little—only very little—general information. Wae place tho child-
ren on tho right track, give them dircctions as how they are to pro-
ceed, show as well as we can why others have gone astray, and tell
them what dangers to avoid ; we then wish them God speed and let
them travel on alone. Yet some lazy and unreasonable creatures no
sooncr leave our school than they say in action if not in words,—
* Now I have a pretty good cducation and therefore should bo able
to get along in tho world without any further exertion on my part.
If an education is any good at all it will make me got along all
right.” Yes, my easy going fricnd your school education will holp
you, if you only apply it properly, but if you fail to put into ‘prac-
tico the teaching you have received, then you necd not expect it to
aid you in the practical duties of hife. You blamethe style of edu-
cation because you havn't succceded in lifo ; turn round and blame
yourscH first, for not having put that cducation to its own propar
use.

Aund how many parents, by their actions towards thoir children
destroy tho good effects of o sound common schoul education.
Whilo we educate the children to work, for work is man's grandest
employment—the parents teach them to do nothing. At scheol all
are treated aliko and the rich child stands in the same relation to
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his fellows as the poor one but at home every wish js gratified, and
every whim satisfied, and children with vich or aristocratic(?) par-
ents aro taught to despise and keep aloof from those of the poorer
classes. We oncourage independent labor, but some of these par-
ents don't allow their children to think of such a thing. Insucha
case ns this where an cvil home traiviug counteracts any good
training in school, who is to blame? If your child turns out to be
a uscless ignorant tyrant why turn round und blame the school ed.
ucation? Nor is this all. We may look somewhere else for the
causo of the failures in life. All men are not of the equal ability,
and it is wonderful to note how fertile in excuses are those people
who do not seem to prosper as well as their neighbors. They never
imagine that they are not as smart, or that they may possildy have
chosen the wrong vocation but hunt round for an cxcuse and very
frequently end up with, ¢ Well I hadn’t a proper education.” The
best education in the world wouldn't mahe some men smart, nor tit
them for a position which nature neverintended them to fill. There
is unfortunately, a tendency now-a-days for most of vur young men
to run into the professions without considering ~hether nature in-
tended them for such positions or not. These professions are honor-
able they think, therefore they will join the runks. They turn out
failures and blame their carly training of course. It is surely time
that some of our men who have proved themsclves failures have
found out where to place the blame, and it is surely time that men
were beginning to understand that **man makes the business honor-
able” instead of the ** business making the man honorable,” that
to be an able and efficient hod-carrier is better than a sickly, in-
competent, one-horsed member of tho legal or medical profession.
We can perhaps account for more failures in lifo through indiscre-
tion in choosing a profession than in any vther way.

Then away with this cant, about our education of to-day not suit-
ing tho wants of the people.  Place the fault of failures where it
should be in the mujority of cases, with the people themselves, and
do not rave at vur educational system and programme of study. Lot
our teachers know how to impatt what they know and know what
to impart ; let them be practically qualified for their positions, hav-
ing in every cuse received a thorough professional training before
entering on their work ; let them be men and wowmen that are abie
to understand children and able to guide them ; in short, let them
be persons that nature and education have fitted for the position.
Let parents exercise a little more care in the home training of their
children, for homo influence is always more telling than that of the
teacher, let them use a little common sense and discretion in edu-
cating their children, and not treat them when in their *“teens” as
babies of a larger growth. Let our boys decido carly in life what
their course is to be and let them use all their energies in that di-
rection : lot them cousider carefully before entering un any course,
and choose that which nature has intended them for ; let themcon-
sider that school and college education never yet made and never
will make a thoroughly educated man, that these are only means to
an end. Let all theso things bo attended to, and I feel confident
there will not then be as much fault found with our programme of
study.and system of education.

There is one point more on which I would liko to say a word or
two, and that as briefly as possible. Thero has been much said
latcly as to tho style of teaching particular subjects, especially
grammar, arithmetic, composition, and history, and here ia much
ground for some of the complaints made if the complaints were
only based on fact. But they arc not in the majority of cases, for
persons looking at the style of instruction twenty yecars ago, when
they went to schiool, and supposing that of to-day to bo preciscly
the samo, of course make many suggestions that are good, forgot-
ing, however, that educationists havodiscovered these errors before

them, and have rectified them ; forgetting that the stylo of teach-
ting of this day is in many respects superior to that of their day,
Land that as great progress has been made in the science of educa-
tion lately as hus been made in most other things.

You sny, ¢ There is too much manual labor in arithmetic.” We
say, * You are right,” and you will notico how mental calculation
is encouraged by every live teacher.  You say, * There istoo much
time devoted to this subject.”” Wae say, ¢ The time may be wasted
sometimes, but it certainly takes longer to teach an ordinary child
the elements of arithmetic than it does the elements of grammar or
history. Ho can study the last two subjects unaided, the former
he can’t.”

You tell us our grammar is not practical enough, and does not
teach children how tu express themselves properly in speaking and
writing. There may bo much truth in the statement, but it would
never do to restrict grammar to mere correction of false syntax.
We helieve it is wrong to place a text-book on this subjectin a
child’s hand until he can consider the subject philusophically,
but it should be taught from the very bLeginning of school life in
connection with composition, objcet lessons, ete., where children
are supposed to express themselves. But grammar, as a study for
advanced pupils, gives, we consider, better exercise for the reasun-
ing powers than any other subject, arithmetic and Euclid not ex-
cepted. And this is one reason wo would advance in favor of the
teaching of philosophic grammar; but we woul2 not mean by that
to throw overboard the grammars teaching the subject practically.
The proper school should be a grammar class all the time in one
sense, Lecause mistakes in expression should always be noticed,and
if the subject were taught in that way it would do much more good
than placing o text-book of any kind in the hands of the pupils. We
cannot expect rapid improvement in the mode of expression used
by our children, because home influence and the compauy of play
mates often undo what teachers have done in this matter.

Promotion Examinations.

GEOGRAPHY.
CLASS 1IL

1. Draw an outline of Lake Ontario and mark the ports on the
Canadian side and the mouths of all the rivers that empty into the
Iake.

2. How do villages, citics, and towns differ? About how man
of each are in Ontario ?

3. Traco the course of a vessel from Duluth to Halifax.

4. Which is the wealthiest and most intcllectual province in
Canada ? Give reasons for your answer.

6. By the uso of a drawing show that you know tho position of
the citics of Ontario and the railroads connecting them.

6. \What are the principal natural products and industries of each
of the provinces of Canada?

7. Draw a lino indicating the boundary between Canada and the
United States. -

8. Givo the State and part of the State in which each of any £-
tecn citics is situated.

9. Trace the coursc of the Grand River fram its sourco to, its
mouth. Where do the railroads crossit ? Mention the uscs of
this river.

ARITHMETIC.
CLASS 1l

1. How are fractions reduced to a common denominator ?
Reduce §, v5, and 3 to equal fractions having the same nu-
merator,
2. Divide $13} between two boys, so that one may have $2.50
more than the other.
3. John can do a piece of work in 5} days, James can do it in 3}
days ; in what time can both do it?
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4. Find the five smallest numbers that will exactly contain the
sum of 2§, 4}, and 4},

5. How does least common multiple differ from highest common
factor 7 Show timt we cannot find the highest common multiplo of
two or moroe numbers.

6. If S197% be divided by the sumof §74 and 88}, how many
cents will be left

7. A grocer sells 143oz. for a 1b. ; how much must he apparently
scll to chieat his customers 211bs. ?

8. Ten pounds of coffes are worth 33 1bs. of teas how many lbs,
of tea are value for 80 lbs. of cotfee ?

9. 3 of John's money is equal to § of Henry's ; both have 81,000;
how much has cach?

LITERATURE.
CLA:%S 1L

1. Tell in your own words the story of ‘Grace Darling’ How
was she led to believe she had done something wonderful ¢

2. What stops were taken to overcome John Adams’ dislike for
Latin? Mention what you think adinrable in John’s conduct.

3. Give the meanings of the words, hero and heroine.  Name as
many as you can from the Third Book, and in each case tell -how
the name is deserved.

4. Write some verses that are hard to understand from the
¢ Mouse’s Petition.” What ia the meamng of the one beginning
with the line, ‘ Beware lest in the worm you crush.’

6. Some words are pronounced alike but spelled differently; give
from your reading lesson ten pairs of such words.

G. Mention instances of sagacity in animals. Do animalsreason?
Ii you think they do, cite an example  Show by an example that
Fou can reason. .

7. From some lesson in the Third Book show that one persun's
conduct influences that of another. .

8. Explain the word ‘fidelity.” Give in your own words thesub-
atance of the lesson headed ¢ Fidality.’

9. By examples show {hat you undersiand the use of these marks
used in your reading lessons—71¢ " —

COMMOXN THIXNGS.
CLASS IIL. AND IV.
(These questions are for discussion by the teacher and pupils.)

1. Why can a boy throw a stone farther than he can throw a
straw ?

2. The rain falls and 2 balloon rises. Give the reasons.

3. Trace the course of hail, rain, and snow from large bodies of
water till they fall un the other.

4. Why does sprinkling cold water on a floor make the air of a
room cooler 2 Would warm water do the same?

5. As we goup it getscolder; as we go down it gets warmer ;
give the cause. What is meant by the words cause and effect 7

6. Tell why a boy's sleigh has iron shoes onit. Why has his
waggon iron tires? . . ]

7. Iron sinks in water, some wood will not do this. Give the
reasons. . .

8. Which is the better timoe to get your lessons, the morning or
tha, cvening ? .

9. Name a fow common occurrences which you do not under-

stand.

LITERATURE. :
CLASS 1V,
1. State the position of the government of Peru on the approach

of the Spaniards. )
2. Draw a map of the north-western part of South Amcrica and

mark on it Quito, Caxamalea, and Cuzco.

3. Give Pizarro’s plan for getting possession of Peru.  State the
circumstances which were favorable to his success.

4. What is a Dominican friar 7 Detail the part taken by a friar
in the defeat of the Inca. .

5. How do you account for the slaurhter of so many Peruvians
while only one Spaniard was injured ? )

G. Account for the enormous amount of gold and silver secured
by the Spaniards. L .

7. By what means did Pizarro try to govern Peru? What opposi-
tion finally destroyed him?

8. The people of South Amorica ave principally Roman Catholics;
how do you explain tlus ?

0. Givo the mennings of—dexterous, audacity, remorseless
cruelty, descendants of the Sun, simultancous discharge, incredu-
lous, ransow, assassinated, revenge, rebellion, and insurrection.

HISTORY.
N CLASS 1V.

1. Give instances from English history of eminent persons being
guilty of treason. State as fully as you can those otlences which
are called treason.

2. Detail the steps taken by Britain to acquire one or more of
};ex‘- colonjes.  Mention any advantage it is to Canada to belong to

ritam.

3. Rebellions are often followed by concessions. Cite instances
to prove the truth of this statement.,

4. 1f you can, phow that some monarchs had both & parliament.
ary and hereditary right to the throne of England. In caseof con-
flict. discuss which night should prevail,

5. What is the numure of the troubles now disturbing Ireland 7
What remedies have teen proposed 7 Give as well as you can the
cause of Ivigh distress,

G, State the cause of the recent Egyptian war. Was it just or
unjt;et? Why did Bright withdraw from the Cabinet during the
war

7. Name some of the leaders of political thought in Canada.
What is the difference between a Conservativo and a Reformer 1

_ 8. Tell what you know about the causes of the American Revolu-
tion.

9. Why are there better scholars in Britain than in Canada?
Mention some of the leading scholars of Canada.

GEOGRAPHY.
CLASS IV,

1. The discharge of rivers nearly measures the amount of evap-
oration ; explain this statement.

2. Why is it colder the higher we ascend ? Ave houses construct-
ed to keep thoe heat in or the cold out 7 Give reasons fur your an-
swers.

3. Give reasons for thinking the Frigid Zonesare culder than
the Temperate. Account for the lines that hound the zunes.

4. At one place it is 9 a.mn., at another it is 10:30 a.m. ; how can
this be? Find how far they are apart, and why oue is farther east
than the other.

8. Which is ico or water the heavier? State reasons for your
answer. Which would ice or water the hettew protoat 4 substance
easily frozen i

G. By means of a diagram show that we cannot see a ship becaunso
there is water between our eye and the ship.  State why you think
tho surface of water is ronnd.

7. Tell all you know about the formation of coal. Mention the
priucipal places in which it is found. Show that coal and iron »-3
often found unear each other.

8. Mention some of the forms of water. s there any water in
vinegar, molasses, cider, blood, mercury? Give reason for your
answer.

9. Wiy is it healthier to live in the west than in the cast of a
town or city? Which is the north or south of a town or city the
healthier ?

ARITHMETIC.
CLASS IV,

1. John can do as much work in 4} days as James can do in 3}
days ; together they complete a job worth §21; How should the
money be divided ?

2. A wman pays D) cents out of every 83}, and by so doing hia
money is diminished by 825 ; how much had he at first ?

3. Find the interest on §39.60 for 89 dnys, when the interest on
$150 for nine months is §11.25.

4. An acid is composed of hydrogen, sulphur, and oxygen, there
being respectively 2 parts, 32 parts, and 64 parts of cach in it§
composition ; find the weight of cach in a ton of the acid.

5. Divide 87,000 dollurs among three men so that the first may
have twice as much as the other two, and the third 80 more than
the aecond.

[ P,



: THE CANADA SCHOOL JOURNAL

39

6. A roller is 10 feot long and 12 feet in circumfcrence ; how
many tives will it turn while volling a field containing nine acres ?

7. By selling 371 inches for a yard, I lose 840; thoe cloth being
worth 80 cents per yard ; how many yards did I sell?

8. What is tho smallest number that can be added to 1891} so
that the sum may exactly contain 123 7?

0. What is the differenco between 74 8q. ft., and 74 ft. squave ?

GRAMMAR. .

CLASS 1V,

1. Compose sentences to show you.understand the use of the
comung, period, exclamation mark, and point of interrogation.

2. By weans of examples show that the same word may be used
as different parts of speech,  What is meant by a part of speech?

3. Write u list of words having silent letters.  How do we know
when a letter is silent ?

4. Give examples of the following sentonces: (a) Compound ;
(b) Complex ; (c) Simple ; (d) Ambiguous ; (e) Aflivmative ; (f) Neg-
ative.

b, Name the moods. Illustrato each by an example. What is
the difference in meaning between : “It I was there” and ““If 1
were there? -

6. Analyze : ‘“ Mankind can hardly be too often yeminded that
there was unce a man named Socrates, between whom and the legal
authorities and public opinion of his time, there took place a mem-
orable collision.”

7. Parse the italicized words.
the verbs.
syllablea,

8. How do ycu know when analyzing what should go inthe com-
pletion and cexteunsion ?

9. Carefully write six common rules of Syntax. Explain how
each may be violated.

Revwrite, changing the voices of
Give meanings of all the words having three or moro

DRAWING.
CLASS IV,

1. Clussify angles and triangles.  Draw one of each and write its
name opposite.

2. Name the different kinds of four-sided figures. Illustrateand
detine each,

3. Detine yadii, diameter, circle, circumfevence, chord, are, Make
a drawing and write tho name of each of these terms on the part
that explains the term,

4. Make all the letters of the alphabet that can be made without
the use of curved lines.

5. How do the dinmeters of an cllipse differ from those of a
circle? Tell how to lay out an elliptical plot in the garden..

6, Draw a right angled triangle.  On one side describe a square ;
on another, au oblong ; on the other, an isosceles triangle.

. 7. Show by diagram that you understand the division of the carth
into zones. .

8. What is the difference between the curve of a ;:ircle and that
of an cllipso 7

9. Give an examploe of one or more of those forms that you think
the prettiest.

———rr—ee.
- D)

A good story is told concerning the first nomination of Col. Pickett as
Stato Supt. of Schools of Kentucky, near the closo of a lang nommnating
convention for State ofiicers.  Gen. Breckenride, a leader 1n State politics,
rose, under the five-minute rule, and said: * During the late war there
was & chaplain in one of our regiments who distinguiaﬁxcd himself by great
sclf-sacrifice and sclf-forgetfulness. I bave seen him with my own eyes
care for the wounded, administer medicines and comforts to the sick and
suffering, and consolations to the dying  On oue occasion I sawhim aid
& Northern soldier, aud he actually took the shoes aud socks from his own
feet and put them or the feet of a suffering and needy enemy.  In view ot
such nobs)c action to friend and foe, I take pleasure in nominating J. Desha
Pickett, the chaplain to whown I have referred, for the office of State Supt.
of Public Instruction.” The speech was electrie, and when Adams Co. was
called, the chairman of the delegation arose and anuncunced, ** Aduns Co.
gives Lthirteen votes for * Old Sacks,”” aud the whole convention followed
with a burat of applause that was unprecedented, even in the enthusiastic
Democratic State of Kentucky. It is needless to say that ** 01d Socke ™
was elected, and still holds tho eduratioval fort.—New Engiand Journal
of Education,

Singon! we sing in glorious weather,
Fall one step over the tiny strand;
So narrow, iu sooth, that still together,
On cither brink we go hand in hand.
Jean Ingelow.

© Practical Depavtment,

' ARTIFICIAL STUPIDITY.

Stupidity is of many kinds, and springs from a variety of causes.
‘Thero is a stupidity which wanifests itself in goneral intellectual
ineapacity ; thore are specinl forms of stupidity showipg themselves
in particular directions, but quite compatible with great intellec-
tual ability in other respects. Stupidity, both general and special,
is, in some cases, natural ; in others it is artificial. Natural stupid-
ity runs in particular families and races ; it seems to go with certain
bodily characteristics, and to be developed by certain physical
environments, Thus the Beeotians had a bad repute for intelligenco
among the quick-witted Atheniaus, though opinion has been divided
as to the cause of their stupidity, some referring it to the rensuality
induced by the extraordinary fertility of their country, others to
the dawpness and thickness of their atmosphere. Every courftry
has within its own limits certain districts that have a similar ill-
repute. It would be invidious, perhaps, to name districts in our
own country famous for the stupidity of the inhabitants, but
familiar instances will doubtless occur to most of our readers.
Happily there is no form of stupidity which does not yield to judi-
cious treatment. Some of the most illustrious men and women the
world has ever seen were notoriously dull and stupid as children.

It is a serious matter, however, to retlect that large nummbers of
childven, naturally sharp and clever, are rendered stupid by bad
teaching and bad training. It is marvellous what the least promis-
ing children learn, with no other books than dolls and balls and
pebbles, and other such unpromising manuals, and with no other
instructors than ignorant servants and little brothers and sisters.
They acquire a considerable knowledge of the external world : they
learn how to use their-own bodily powers ; they pick up a language
which they use with the greatest fluency ; they show an intelligent
interest in the rudimentaty stages of literature, science, and art ;
they are most cager after information, and sometimes risk the pains
of martyrdom to acquire it. Well might fond parents be aston-
ished, as they almost invariably are, at the precocity of their chil-
dren, aud anticipate for the most hopeless of them an extraordi-
nary future. The most dispassionate observer might be led, by
what children learn in the first threc yeara of their lives, to expect
that they would become prodigies of learning and ability by the
time thay reached maturity.

But a curious change frequently happens as soon as the child is
sent to school. His mental activity is at once arrested ; his curios-
ity abates ; his powers of acquisition fall off ; he becomes dull and
heavy and slow of apprehension. The budding genius has, some- .
how been converted into something very much like a dunce.

It wiil not Lo unprofitable to inquire into the cause of this dete-
rioration. If the effort of school education be to repress those
powers that it is supposed to call out, it would surely be better to
leavo children to the teaching of Nature, who, as wo have seen,
makes something out of the dullest of her pupils, and that in the
pleasantest fashion. Tho most obvious cause of the failure of
formal education is tho neglect of natural laws. We are in too
much of a hurry. Instead of adapting our teaching, as Nature
dues, to the child’s developing powers and growing needs, we ply
our little pupils with knowledge about which they do not and can-
not care, with the inevitable effect of disgusting them with learning
and delaying their mental development.  We fly at once to a book
as the instrument of educativn, and the first thing we do with the
poor little child, who has hitherto taught himself from the illumi-
nated pages of his daily surroundiugs, is to set him learning certain
cabalistic signs which represent no ideas, and in which it is im-
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possible for him to find any intrinsic interest. As soon as ho has
mastered the symbols which ropresent words we sot him to acquire
all surts of second-hand knowledge ; we give him oral lessons, in
which wo too frequently throw away every opportunity for develop-
ing his intelligenco 5 we collect his facts for him ; we classify them
for him ; we name them for him ; wo define for him the names wo
employ ; we reason from the facts for him ; in short, we do ‘every-
thing that is likely to render him stupid for life. It would be quite
as reasonable to expect that he would grow physically strong. if we
ate and drank and took exercise for him, while ho looked quietly
on. e gat rid of his brains, as somebody said, to make room for
his learning ; we crush out his native intelligenco under pretence
of developing it; we load him with knowledge, but prevent him
from acquiring the power of making a wise use of it.

The transition from the school of Nature to our so-called schools
is at present too abrupt. The infants’ school teacher should pay
greater attention to children’s instincts and natural tastes, and use
them to & much larger oxtent as instruments of education. Chil-
dren learn nore from things than from words, and should obviously
bo first taught through things ; they learn more quickly by doing
things than by hearing about thewm, and action should enter, there-
fore, very largely into their school occupativns. Kindergarten
enthusiasts would not allow children to learn to read and write
until they were seven or eight years of age. We would not wait so
long as that; but we aro confident that children would gain in
intelligence, in the long rum, if we were not iu such a hurr) to
teach thew the three R's.

Children are made stupid in the later stages of education Ly
burdening their memory with knowledge which they have never
digested, and aro consequently unable to assimilate. Knowledge of
some sort must, of course, be acquired in school ; but it should be
mainly such knowledge as will be instrumental in acquiring more,
when the mind will be riper to receive it, and the value of it will
be more keenly appreciated. The new code will confer no greater
benefit upon the rising generation than that which is involved in
the increased importance it attaches to intelligence ; but it is use-
less to insist on intelligence so long as demands are made for indi-
gostible knowledge that stifles intelligence. If our children are to
retain the spontanevus mental activity of infancy ; if their school
life is to be bright, joyous and natural; if they aro to escape
becoming * bookful blockheads,” we must care less for what they
know, than for what they can do; we must be content to wait till
they have reached a suitable age before wo impart to them know-
ledge which at present only scrves to render them more stupid.
Childhood is the age for acquiring mental tools and learning how

sto use them, for forming healthy tastes and learning how they are
" to be gratified. It is not without its appetite for knowledge ; and
we are far from suggesating that this appetite should not be minis-
tered to ; but let us supply it with the kind of knowledge it spon.
taneously asks for ; when it asks for bread, let us not give it a stone;
and let us not forget that mental development is of far greater im-
portance than mere knowledge. Knowledge n.ay be forgotten ; all

knowledge acquired in early life, unless it be constantly used, is'

almost sure to be furgotten ; but intellectual power is & possession
that caunot be lost. Nay it will go on increasing. —The School

Guardian (Eng.)

At the semi-annual meeting of the N. E. Assoc. of Supts., held
in Boston, Friday, May 25th,, the subject of arithmetic in Gram-
mar Schools was discussed by Supt. G. T. Fletcher, of Maine, as
follows :—

«The iverage Amerioan citizen needs to understand thoroughly
the application of notaticn, nwmeration, addition, subtraction,

multiplication, and division, to integors, decimals, and common
fractions, to be familiar with tho processes of reduction and
mensuration, and the application of the principles of percentage to
business transactions. These aubjects compreliond nearly all that
18 of practical use in arithmotic.  For mental discipline tho propor-
tions and roots may be atudied. A large percentago of our pupila
,go from tho grammar school directly to life's duties ; henco, what is
there learncd should be woll Jearned. Many subjects treated in
arithmetical text-books are of no practicablo value to most pupils.
Non-essentials should be eliminated, and what remains be mastered.
Arithmetic is valuable for wental discipline, but this can be sccured
only through work. The blackboard has wrought some harm as
well as much good.  Thero is too much halk-work and too little
brain-work. The pupil sheuld bs waught to think befure doing,
and to prove his work., Tho tondency of tuswers, printed with
the problems, is to destroy the pupil’s confidence in his own work
outside of the book. Morte attention must be given o clear analy-
sis, and mental arithmetic should be taken with written. Much
that is well taught will be held as mere facts in nemory, but, if
thoroughly learned, it can be used in practice, and as the pupil's
mental powers mature it will be understood. The reasoning powers
cannot be forced. There must be persistent drill in the fundamen-
tal rules. Fractions should be presented by illustration, and the
terms, relations, and changes in form and values made clear.
Many problems should be given,—first, to illustrate principle,
second, to afford the practice necessary to impress the principles
and methods upon the mind. They should not be tov complex,
confusing the mind. Reduce tho subject matter of most of the
text-buoks from a third to a half; select wisely, and teach thorough-
ly, keeping these objects in view as the objects to be attained,—to
obtain a knowledge of the properties of numbers; to secure skill
in their application to business ; to give practico in mathematical
reasoning ; and to attain precision in the usc of .language.”

ARITHMETICAL MATCHES.

The September number of the Journal contained an interesting
article from the Pacific School Journal, describing an adding match,
Such exorcises tend to secure accuracy and celerity in arithmetical
work, as forty-five years of school-room experience has proved to
the writer of this article. Tho boys sometimes call them **singlo
skull races.”

An cxample of work in multiplying that many of my pupils have
worked correctly, with as much alacrity as they would play a gamo
of ball, is to find the product of—

9,682,653,477,982,169
Multiplied by 8,795,631,824,673,912

The ans'r is 'nd to be 84,285,491,895,672,114, 131,600,175,475,128

The practical worth of such work is more that the oral reciting of
the multiplication table as many times as there are units in the pro-
duct,

Another good example for a multiplying match is to find the
twenty-seventh power of 8. Surely a boy or girl, with slate and
pencil, can do what Daniel McCartney, who was almost blind, did
mentally. He found the required power to be—

2,417,851,639,229,258,349,412,852,

Pupils who know all about cube root will like to find the cube
root of—

123,456,789,123,456,789,123,456,789.
It will be interesting to know if the number 216,895,348,347 is
prime, or if conpound, what are all the factors ?7—N. B. Wresrxz,

in Virginia Educational Journal,
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SCRIPT OR PRINTING, WHICH ?

The question as to whethor primary children shall be taught
script from tho first is frequently asked nnd variously answercd. A
fow ycars ago printing was the universal rule, and in many sohools
it was continued up to and through the Third Reader grade. The
time which the printing was practised beforo the change to script
writing was mado. gradunlly grew less, until now it is altogether
omitted in many schools,

Tho strong tendency now is, in many of the best schools, to begin
with the script at once. Good primary teachers who havo tried
the plan of printing for a fow months and then changing to the
script, and also the plan of beginning with the script at onco, ave
uniform in their testimony in favor of the latter method. They
testify that the script form is much moro easily made, and that
there is littlo or no difficulty arising from the fact that the child is
at the same time Jearning to recognizo the printed form from the
chart or primer.

Why is there o script form at all 7 Why not conform all writing
to the printed form, and thus have but one? The answer is that
the script forms are much more simnple, and more easily and rapid-
Jy made, and save time.

What is true of grown people is true of children, Should not
the simplest form be given to the child, and does it not need to
economize its time? The arguments scem overwhelming in favar
of seript from the beginning, and script only.

In the Indianapolis schools, Supt. Tarbell has given orders that
in the * first year ” all writing shall be dune with slate pencils,
and that the atress of the instruction shall he upon form of letters
littlo attention being given to the mannor of holding the pencil.
At the beginning of the ‘‘second year " the children begin to writo
with pen and ink, using tracing books, and the chief attention is
given to ‘ position” and the proper holding of the pen.
pencil is used only for drawing. By the use of the tracing book
and the ¢ form” already determined, the child can give its entire
attention to the pesition of hand and body, and can easily be
drilled into good habits. By discarding the usc of the lead pencil
for writing purposes, the difliculties of too great pressure and
cramped position of fingers arc largely avoided. The transition
from the slate pencil to the pen is great, and the child fecls that it
is entering upon a new study, and is ready to cheerfully conform
to all requirements,—Indiana School Journal,

———

Some recent experiences have brought us in contact with several
young “‘lady teachers,” ol considerable acquirement and fair
capacity for successful work, who scem never to have heard of any
superior method of instruction, or only heard of it as & mischicvous
whim to be ridiculed and resisted. Our most accomplished princi-
pals and suporintendents perhaps find the most serious obstacles in
theso inexperienced subordinates, who having no intention of mak-
ing achool-teaching & profession, resist or avoid all decisive effort to
grasp the secret of their difficult work, or from ¢‘ experienced
teachers '’ as fully resolved not to be coaxed or driven out of the
little comfortable corner of routine work which they have conre to
regard as their special preserve during their own good pleasure. All
this is a vory different thing from that genuine independence which
insists on sceing its own way, and being forced into no dealing with
a child for which it cannot discover a good reason. Such independ-
ence should be encouraged, especially when joined to persistent
offort at improvement and thorough consecration of purpose. But
the kind of resistance we indicate has no claim to respect or tolera-
tion, and is alwaya a suflicient cause for a change in the teaching-
force of any achool.

The lead | -

HER SPECIALTY.

““IWhat is your specialty i said I, the other day, looking out
over the top of my spectacles in a mildy-wise way at a fair youny
teacher who sat in authority over forty or fifty mischief-loving
boys and girls, ranging from aeven to ten years of age.

“*Good manners,” said she, proniptly, smiling back at me in a
way that made her remark a perfectly pleasant one. ‘At least,
that is what they say, here in the building.”

*“Do you find the practical working of it brings about good
results at tho end of the year?” .

“As good ns tho average and somtetimes better. I hopo Ican
teach something olse, but I am willing to confess I give much of
my time to uty pet hobby, and find it helps me greatly in my reg-
ular school work. Would you like to look at my reports for the-
lust few years ¢"

“You do not believe in corporal punishment, 1see,” said I,
pointing to a column with no entries for several months.

¢ When positively nccessary,” said she; * but for three years I
have not had a case of whipping in my room.”

¢ And to what do you lay this ?”

“1 think I can venture to say—politeness, supplemented by
unvarying kindness and patience.”

Just then she was called out of the room for a fow minutes, 1
am always fond of getting opinions of pupils thenselves, on various
subfects connected with their school.life § not becauso thoy are
genorally correct,—do not imagine that for a moument,—but one
can often draw an inference and strike a pretty fair average by
hearing all sides. So, as soon as she left, 1 pointed toa rough-
looking little follow near the front row and said,—

¢ What kind of a achool do you think thisis, nty boy 7 A pretty
good one 7"’

Tt's the politest one in town,” answered he, promptly, *“and
we've got the politest teacher, tvo.”

Several heads, round about, nodded approval.

 Good sentiment,” said I, *‘but poor grammar. Well, what
makes it such a polite school? Cau any one tell 3" )

Silence for a moment, then another little chap, -in the next row
said naturally enough ¢

*“Quess it must be teacher.”

‘* How does she do it?” asked I.
pretty well T

*Oh, she don’t boss us around, you know. .She always says
¢ploase’ and *thank you’, and a fellow don’t mind doing things
when he ain't got to, unless he has a wind to.”

Cominend me to ignorant and unthinking childhood for discover-
ing the underlying motive that governs much of the condict of
mankind ! I had discovered the secret force of this teacher, and
saw that her school could be said almost to govern itaelf,

After the close of the session, I noticed a sulky, dizagreeable
looking boy who remuined at the desk after the others had passed
out. The teacher went over to him, and I could hear some low,
earnest words from her and a few short answers from the boy.
Prosently he took up his book and .alate and went to work withy

a will,
<¢ 1 have conquered Him,"” she said smilingly, as she came back

tome. * Ho has been idle aud sulky all the afternoon.”

*¢What did you do 7" asked T.

1 loft him alome until all the others were gone j then I asked
him if 1 bad over been unkind to him. He mid ‘No.’ Had I
ever done a rude thing to him? *No.” Then why should he be
both unkind and impolite to me? I showed how hio had displayed
such feelings towards me by refusing to do what I thoughta proper

mount of work. He is both aAshamed and repentant now.”

‘‘Does she make you mind



" THE CANADA SCHOOL JOURNAL.

On my way out, I passed a group of boys playing marbles. T|
stopped to watch the game, and fell into conversation with one
little fellow, whose face I thought I recognized. He talked with |
wo about the game for o moment, and then, as if a sudden thought ;
strack him, pulled off his cap. l

* What wade you do that 77" said 1

* Teacher says we always must, toold people.” T would willing-
Iy have been twice as gray as T was, to hear that remark, and to!
sce such a result of some one's good work. ;

* Have T scen you before, this afternoon ' asked 7.

“Yes, sir.  You have just come from my room.” ;

So the good seed is bearing frait alveady, thought T.

I afterwards learned, frum frequent visiting m the building,
that this teacher had so established the plc.want reputation of ller'
room that children from lower grades looked forward to it as a sort
of Mecer, in their pilgrimage through the comse. T give the;
incident aud experience for the help of young teachers, and [ pray .
for the mcerease of such a spirit of kindly and beneficent rule in:
our schools, --.1. N. Everett in The Amevican Teacher.

THE BEST METHODS OF PUNISHMENT, !
i

——— ]

After the reading of the munutes, and other business, M|
Taylor, from DBattersea Training Coilege, proceeded to read his,
paper on “The Best Methods of Punishment.”  He said that the)
methods of punishment in «eneral uge had of late years improved
most wondetfully, the only punishment used to be that of the
cang, sharp indiscriminate, unbounded. Now gontle measures . |
were much more common.  The objects of punishment were three-,
fold: (1) the vindication of a broken law; (2) the preventing,
others from following & bad example 5 and (3), the reformation of
the offender.  The first of these should have no weight attached to!
it. The second was asound reason, bat, by stself, mctlicient ; the
third, however, was a matter of very vital importance. The first
two reasuns were apt to make us always nse the same punishmeny
for the same offence, a thing which the thud would not adlow us to
do—for the physician did not always cure the same complaint with
the same dose.  He wonld be thought clumsy af he tried to do so,
In the same way the schovlimastor would not get on it he tried to -

“tahe other out-door exercise.

- shade aver lzunp or gas-jet at night.
'wit nor stand too much during school-hours,
| shoulders
i theaies, ete.
eeth.

lorning..

! . s
system of warks and prizes had helped him marvollously in avoids

ing punishment, the only drawback being the trouble ; but every
form of punishment except the rod gave trouble, and the marks
only took five minutes each Friday., Mr. Taylor concluded by
referving once more to the cane. Ho did not mean that it conld
be entirely dispensed with, but the less it was used the better
would be the diseipliae. It should be kept only for tho gravest
offences and the worst cases. —Seliool Guardiun,

————

*The Teacher M. a7 i—

2, Have plenty of sleep. 8. Walk, or
4. Take this exercise regularly every

1. Keep good hours.

“day. 5. Laugh and bo cheerful. 6. Avoid fretting over school
tuulmcs t. Devote at least one night per week to sociul duties,

'S, Have varicty, both of work and of reereation. 9. Wear lovsely-
Hitting garments, 16, Aveid drafts of culd air and wet feet.
ll See that lns sleeping-room (as well as his school-room) is venti-
lated daily. . Protect and preserve the avesiclt, 19 Ilae
14, Bo clean. 15 Neither
16. Avoid round
and expand the chest by tho use of dumb bells, calia.
17. Sit and walk upright. 18. Take care of tho
19. Eat plain nutritious food, and avoid pastry. 20. Have
pure air, pure waler, good food, light clothing, and moderate
vxereise. 21, Understand the functions of the different organs of
i the body, and not violate the laws of nature.
The Teacher Muse Nor:—

.

1. Eat too much. 2. Drink too much (avoid strong tea or
feoffee). 3. Smoke tobacco. 4. Drink intoxieating liquors,
i5, Take drugs, wad (so-called) * patent medicines.” 6. Over-work

either mind or body. Read novels untit 1 o'cluck in the
8. Keep schaol-romn too hot ot teo cold (about 65°
9. Take violent exercise immediately before or after meals.
I M., M8, Parkdale. Ont,

-
‘e

- Fahr).
—~dJ. 4

. Wisimer,

THE STUDY OF MENTAL ARITHMETIC.
The study of mental arithmetic, it seems to us, does not receive
that degree of attention in our schools that its importance demands.

correct the fanlts of very ditferent characters by always using the ! Thero are many of our best schools in which this subject is not

same means.  Offences mught be classitied into four divisions,
which, iudeed, overlapped and ran very much ane into another :

is thus 7 Partly, no doubt, because it is crowded out.

taught as a regular exercise in the grades above the primary. Why
Teachers

(1) Offences of carclessness, restlessness, listlessness, and tritling ;! are obliged to use text-bouks of written arithmetic that have few

(2) habitual forms of the former division ;

L4 . . . . . .
as lying, thieving, wmdecency in word or deed. These offeuces

must be dealt with, as had been said, with a view to the refor- |

mation of the offender, the other two objects of punishment
might be left to take care of themselves. The Lest forms of punish. !
ment then were those which must reform the character.  For the
first division of offences, the ordinary rules of class management

would be envugh, and for these, and indeed for most of the others, ;

indirect punishment—the word. the luok, the luss of some little
privilege, ¢ven the privilege which gives a good deal of trouble—
were extremely valuible for some natures, and were most readily
adjusted to the different characters we might have to deal with.
Punishments were generally good when they followed naturally
from the offences. A child ten minutes late might fairly be kept
in ten minntes after school, a carelessly written copy should be
re-written in play hours ; but this gencral principle was not always
true. A child irreverent at prayers must not be made to kucel
down for a certan time ; a child must not be made to hate his
poetry by having an immuderate quantity given him to leamn. A

() such offences as wil.
ful disobedience and damage to property ; (4) grave offences, sech ,

or no mental problems, and neither they nor their pupils have
hardly the time, it would seem, to take up a separate text-book on
the subject. The result is, teachcrs content themselves with giv-
ing their pupils, from thmne to time, a few oral examples general
exercises, ete, 3 and this is the amount of training pupils get.

Another reason why the study has been 8o largely discarded is to
be fouud in the fact, that it has been so sadly mistaught by many
teachers who persisted in loading down the solution of problems
with long-drawn-out formulas and analysis that required minutes of
dull repetition of verbiage, where seconds of brief but logical ex-
vlanation would have sufficed far better.

Conducted in the old way the study becamo monotonous and
tiresome to both teacher and pupils, and consequently both were
glad to get rid of it. But, when properly conducted, there are
certainly few excercises that pupils can engage iu that are more stim-
ulating to mental activity than mental arithmetic. It is a most
excellent drill for obtaining fixedness of attention, buth in the indi-
vidual and in the class. It cultivates tho memory, since the condi-
tions of the problom ara the practical results must held in the nind
whilo the reasoning process and the calculation go on. It cultivates
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accuracy, independence of thought, and that clear, logical dnalysis
which is c0 desizable and useful an acquisition,

It cducates the pupil in the exact uge of Janguage; and the
habitunl concentration of tho mind upon u subject requiring close,
nccutate analysis develops in the pupil those habits of self-control
and sclf-reliance, which are no insignificant part of & good educa:
tion,

It Lins the advantages, also, of being a uscful or practical study.
In the mdinary affairs of life thete is nothing except reading and
writing that will bo of more practical use to the pupil than readi-
nees und kill in solving arithmetical problems mentally.

But shall we separate mental and written arithmetic and teach
them independently? This need not be dune. A separato text-
book seems to be necessary, but the same subject may be taken uwp
in cach, and thereby cacl will assist the other.

Let it be remembered that it is not enough that teachers approve
of this study ; pupils must really do the work, must daily practice
the wiaiysis of examples, besides any oral work given to the school
ut large.~—C. . Cary, Handin, Kan., in N. E. Journal of Bdu.
cation.

——

SIX PRINCIPLES OF PEDAGOGY.

1. Education should proceed from the known to the unknown,
both in the choice of subject and in the method of instruction.
Lessons should start in the concrete and end in the abstract. In.
struction should rise from particulars to generals.

2. As the bleod is the life of the body, so memory is the life of
the mind, It should be assisted by all possible means, and its
worst abuse is to require pupils to memorize what they do not
understand.

3. All mental development is an advance from vague conceptions
to defintte knowleage. Defimte knowledge implies fawiliarity
with the subject, and this familiarity comes of much repetition.

4. The chief office of instruction is not to impart knowledge, but
to teach the pupil how « obtain it for himself.  Books are supple-
mentary. The process of self-development must be encouraged to
the utimnst.

5. Study must be made interesting cither in its subject or its re
sults. All subjects may be made interesting by emulation.

6. Order is a vital element of instruction, because it enables the
teacher to concentrate all the educative agencies of tae schoul with-

out embarrassment or interruption.—E. 8, Clark.
s e ANt s

Tuz Boat TF Gxats Brin—Did you over hear about the wonderful
boxts the gnats bwld? They lay their eggs in the water, and the eggs
float unuil it is time for them to hat_h. You can sec these little egg rafts
on almost any pool in Summer. . .

The eggs ate so heavy that one alone would sink. The cunnin, mother
fastens them a' together until they form a hollow boat. It will not upset,
even if itis filled with water. The upper end of theso eggs is pointed, and
looks very much like a pocket flask. . L

One cgg is glued to another, pointed end up, until the boat is finished.
And how many eggs do you think it takes? From two hundred and fifty
to three hundred, When the young are hatched thoy always come from
the under side, leaving the empty boat afloat. .

These eggs are very, very sma.. First thoy are white, then green, then
s dark gray. They swim Just like little fishes, and hatch m two days.
Then they chango agun into a kind of sheath. In another week this
sheath bursts open and lets out a winged mosquito. It is all ready for
work. ‘T'iere are so many of them born in a Summer, thgxt, were it not for
the birds and larger insects, we should be * eaten up alive."—Our Little
Ones.

One of the clearest evidences of the increasing favor with which co-edu.
cation is received is found in the faikue of sv. many female academies.
A contemporary says it could name a dozen or nore in Vhzo and Indiana,
where the appointments and n commodations were very complete, but
have ceased to exist, and theiv buildings have been converted into hotels,
asylums, or fictnies, There was u rage twenty, thirty, nnd forty years
ago to huild high scheols and colleges for youny ladies, It lateiy every
new enterprise in those States aims at co-education.—~Ncw Eng.and Jour-
nal of Lducuation.

Jlotes and fews,

ONTARIO.

The closing exercises of the Toronto Normal 8chool were hold
in tho theatre on tho evening of Jan. 3lst. Principal Dav.cs
presided with his, usual felicity. The graduating students gave
quite a rich treat to the nudience in the form of well rendered
music, under Mr. £. H. Preston as conductor, and a series of
readings and recitations which were al’ creditable and some of firat-
rute quality.  Misses Alexander and P. C. Scott especially dis-
tingmished themselves by the grace, purity of utterance, refined
taste, and fldelity to character with which they rendered some
delightful passages from Shakespeare. Miss Henderson, and
Messis. Fry, O'Donnel, Chapple and McDowell also acquitted them-
selves in a mannor which gave practical demonstration of the value
of the traimnyg they had just undergone. Miss Lewis, the well-
known clocutionist, gave an admirable recitation, near the close,
which won her the hearty thanks of all present. Dr. J. A. Mec-
Lellan in a short nddress referred to the spirit of discontent and
ceaseless faultlinding abroud amwong teachers. He pointed to the
proceedings of the last Provincial Associationas a good illustration,
and put the young teachers on their guerd against the spirit of
petty, carning criticism. He went on to show the immense prog-
ress made in educational affairs during the last thirty years, and
claimed for the Ontario system in all matters of vital importance,

1

a place in advance of any other system among the English-speaking

peoples. He recommended the students to hold no mean opinion
‘of our system which was furnishing a model to New England
school authorities. The Doctor next directed attention to the
l educative power contained in hterature and cautioned them againat
the supreme absurdity of turning the study of literature into
‘ grammatical hair-splitting,” the uses of ‘‘buts and as.cs,” and
a vound of mechanical analysis of sentences, placing the disjecte
membra of the mangled sentonce in the rectangular schemes
prepared for them. He was in favor of ratiunal analysis, bu:
said that these schemes were of no educatioral value, but quite
the reverse, for the pupil must understand the real analysis before
he could make any use of thess mechanical and useless schemes.
In the course of his remarks he gave some amusing glimpses of his
own early life, and closed with a fine illustration of the imperial
power of spmpathy and a telling appeal to those who were just
atepping ovut into the great educational vineyard, to carry with
them pure hearts and the magic of human kindness and sympathy.
Dr. S. P. May also addressed the graduating class with special
referenco to the study of art in connection with the Mechanics'
Institutes, and intimated that the Minister had under consider-
ation a scheme for bringing these institutions to a higher state of
efticiency through the medium of teachers trained at the Schoo of
Art. It was hoped in this way to benefit the teachers both Tas-
thetically and tinancially. There were two things which would
have given greater eclat to the proceedings, the presence of the
Minister of Education whose duties 'n the House prevented him
from attending theso exercises, and the presence of a larger audi-
ence, such as would gladly have attended had the proper publicity
been given to the event.  We hope this will be remedied on future
occasions. The class just graduating has left a red line under its
name Ly kindling a literary society within the sombre walls and
cloister-like solemnity of the Normal School. Itis to be hoped
that their successors will keep the sacred light well trimmed and
never allow it to die out.

Stratsrovy HieH ScroolL.—The attendance at the Strathroy
High School this week is 171, being the highest number ever
recorded. The rooms are now overcrowded, and the trustees at
their next meeting will have to arrange for the putting in of more
seats, or enlarge the schobl building. The amount of fees alreedy
collected from pu ils, is about §500. The excellent teaching staff
engaged has had a tendency to bring pupils frum far and near to
the High School, and from present appearances we believe that
both teachers and pupils will givo a good account of thomselves.—
¢ Strathroy Age,” Jan. 17th, 1884.

The Principal of the Listowel Public Schools, Mr. Rothwell,
is now a veteran teacher. He has served in Listowel about 20
years, and was never more popular.

With a view to making courses at the Normal Schools identical,
Mr. McFaul and Mr. Whale will, we understand, prepare a detailod
plan of the work to be done by the students during each session.
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John McBride B. A., lato headmaster of Port Rowan, high
school succeeds Win. McBride M. A., as headmastor of Richmond
Hill high school.

Mr. W, R. Miller has resigned his position as headmaster of the
Goderich Model School and has embarked in /o insuranco buais
ness. He is succceded by Mr. Embury of Brockville.

Mr. Whale, late toacher of drawing in Brantford Collegiate
Iustitute has beon appointed Drawing Master in the Ottawa
Normnal School,  He received his professional training in England
and enters on his duties under favorable auspices.

An investigation was commenced yesterday at Barrio by Dr. |
Hodygins into the rumoured frands in connection with the High!
school examinations, and the evidence clearly established the fact
that candidates had been supplied with the questions previous to
the examinations, —Muil, Jan. 4th,

At tho Canadinn Instituto Feb. 2, Prof. G. P. Young spoke on
the interpretation of imaginary quantities in mathematics. He
showed that all imaginary quantities have a real interpretation
wnd a real existence. It is pleasing to sce the vel.ran professor
teturning to the love of his youth.

The attendance at the Public and High Schools of Napance has,
increased so largely that additions to the teaching staff have been |
found necessary. A fourth teacher hus been added to the High
8chool staff, and in all likelihood the Public Schools will speedily
obtain one ur two additional teachers.

The teachers and pupils of the Normal and Model Schools, aud a
fow friends, presented Miss Hunt with a purse containing 8160,
Miss Hunt was an efficient teacher and is held in high catcem by
her pupils and fellow-teachers. She retires frum the postion of|
teacher of the third division of the Girls' Model School un account
of failing health.

In the Provincial Model School at Toronto Miss Scott, of the
Ottawa Ladies’ Ocllege succeeds Mrs. Cullen as head mistress.
Mrs. Cullen resigued on account of serious illness after twenty-two

ears’ faithful service in tho achool. Mr. J. H. McFaul, late
nspector of St. Catherines’ public schocls, succeceds W. Arm.
strung, C =, who hes been Drawing Master in the Normal and
Model Schools for over twenty-five years. Sergesnt Parr also
takes the place of Major Dearnally us Drill Instructor.

The” Renfrew schuol has had several changes on its staff’ of
teachers, some of them caused by tho teachers receiving better
offers elsewhere. The statt for 1884 will be:—High School,
Messrs. McDowell and Kemp; Model School, Mr. Boug and
Misses Mills, Mitchell and Smullfield ; Separate Schuol, Mr. Berry
aud Miss Morgan. The Board refused to allow Mr. Kemp to
avcept a higher salary in Pembroke, as his agrecment was for a
year, but Miss Reyuclds left for Arnprior at an advance of 50,

Me. J. H. McFuul, tho Drawing Master lately appointed in the
Torunto Normal Schonl, has had over twenty years’ experience in
Cauadian Schools. He reccived his training at the Toronto
Normal School in 1866, and has held important pusitions as
teacher in the public, high, and madel schools respectively und has
latterly been a public school inspector. He has all his life made a
specialty of penmanship and drawing, and has undergone specinl
training in drawing under eminent American and English pro-
fésaors.

From a recent report by Inspector Scarlett we learn that the
average attendance for the Counties of Northumberland and Dur-
ham ie 43% of the number on the rull.  The Inspector says: “ One
great drawback in connection with the progress of primary cduca-
tion in this Province is irregularity of attendance......The average
cost per pupil, including local section and county tax is 85.70,
while each criminal prosecuted in these united counties costs con-
siderably more thar tifteen times that amount. . .. Too many of our
schools are under the control of boys and girls accustomed to
routine drill, who would do excellent work in the primary « cpart-
ments of a graded school under the supervision of a firat-class
teacher, but a3 yet have neither the maturity of mind, nor the pro
fessional experience to form habits of thought, and lay the founda.
tion of churacter in our children....In very many ways the child
mind is too often subjected to mere expeniment. Tuo often any
* apprentico who *‘hires cheap” is permitted to operate. This is
why I favor the employment of an experienced teacher in any
schaol section in which circumstances are at all favorable.”

The Council has graunted funds to carry on the promotion ex.
aminstions in answer to s petition from the Teachers' Assqoiation.

......

Rev. Ed. Blair, M.A., Inspector of schools in Grenvillo, while
one of the oldest is yot ono of the most active inspectors in Ontario,
He retains lis physical vigor to such an extent as to prefer to
walk from achon‘ to school when performing his official duties.
Mr. Blir wns educated at 8t. Andrew’s University in Scotland,

The exporience of many teachers will no doubt enablo them to
corroberatg more or less fully what the Superintondent of the
Culuinbus schools says with reforence to the childven of rich
parents.  **The children most difficult to control como from
well-to-do and wealthy fanmilies. They are not vicious, disrespects
ful, or impolite, but are indolent and averse to doing anything
contrary to their own sweet wills. The reason is evident. Ho

i long as the teacher can disguise the work as play, all is well ; but

when it Lecomes plain, hard, and continuous work, and alittle
compulsion becoures necssary,, troublo begius.  Somotimes, in
order to avoid trouble, tenchers do the work for these pupils. The
result in all such, cases is the acquisition of some knuvwledgo by
tho cranuning process, but no increase in meatal power. These
pupils study only when under the eyo of the teacher. This may
do in the primary grades, but those pupils in the high and grammar
grades should daily devate from one to two hours to uninterruptad
atudy out of school, Whon chudren arrive at tho age of twelve
yeaus they should have aequired n power of application and atten.
tion, have formed a habit of regular and systematic work, and
have seli-control envagh to foroe themselves to the performance of
unpleasant duties.” :

At the close of the Port Hope High School for the Christmas
holidays the pupils presented Dr. Pursiow, the head master, with
an address filled with expressions of appreciation and good feeling
towards him, 1t was accompanied with a library set of Vienna
manufacture, consisting of six pieces in a handsome case. In tho
course of lus reply Dr. Purslow said that it wanted only a month
of being a quarter of a contury sinco he firat hecamo connected
with the school, that he lvoked back with the greatest pleasure
to occasions like the present when he had received assurances of
his pupils’ esteemr.  These times were oases in the desert of hard
and weary work which every conscientious teacher had to traverse.
He went on tu compliment the pupils on the good, healthy,
moral tone that pervaded tho school, and thought no achool was
more casily wanaged than this, aud the secrot was that he had
contidence in them, and they had confidence in him and in each
other. He had always found the heart of the school, as a whole,
in the right place. He had to look for it sometimes under a big
heap of mischief and fun, but there it was, Leating warinly on the
side uf truth and right, as many a test had shown, He again
thanked them for this expression of their confidence and good-will,
and reciprocated with all his neart their good wishes for his future
happiness and welfare.

The Bruce Telescope says:—*‘“‘It is really time that teachers
should also establish a trade union. At present they are entirely
at the mercy of their employers, the school trustees. The wages
of teachicrs are coming down. They will come down still lower
unless steps arc instantly taken to arrest the down slide. The
seventy-fivo mills that are manufacturing teachers sinze 1874 have
produced a plethora. The supply should be checked in some way.
The eugagement of teachers for schools should be regulated upon
a different system from that at present adopted. It is unsecmnly
and disgraceful to see the way teachers will degrade themselves
by applying for schools advertised in the newspapers. There is no
country, at present, in the world in which such a system is adopted.
Take up the American newspapers. Will any une see teachers
advertised for in the same shawmeless manner as it is done in
Canads t A council omployed by a union of teachers would cor.
reet this and other abuses. The modest and friendless teacher
would get a chance. Tho pushing, the turbulent, the protentious
aud the schoming, would not have it all their own way. It bohoves
teachers who intend to make teachivg a business for life to unite
for the protection of a noble profession. It is now very luw.
Thirty-one thousand men and women have certificates-—ouly about
eight thousand csn get, employment. Five-sixths of the public
schuols of the country are conducted by boys and girls without
oxperience.  The result is that cighty per cent. of the school-going
§opulatinxn leave school without aspiring even to go as far as the

ourth Book. The last report of the Minister of Education shows
these results. Teachers, raise the standard of education-<raise
your status by uniting into a trade union.
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L4 THREE SCENES IN BROCKVILLE,

Seene I.—An ex-Inspector selling tickets for o lottery to dispose
of his own homestead.

Scene 1I.—Ex-Inspector paying down cheerfully the fine for
violution of the statute,

Scene [11.—The drawing. The Ex. strikes the luck, wins back
his home, puckets the spoils. The curtain falls to the tune of
*Yankee Doodle.” Immense sensation.

The Legislative Committeo of the Ontario Teachers' Association
had a conterence with the Minister of Education Jan. 11th., The
following members of the committee wero present :— Messrs, James
L. Hughes, chairman ; W, Carlyle wusd Wi, Mclutosh, inspec-
tors; H. B. Spottem, M.A,, L.E. Embree, M.A., and A, Mc-
Murchy, M.A., High School masters, and 8. McAllister and R,
W. Doan. Public School masters. Amwong the questions discussed
were i—1. Improvement in Model Schoots. 2. Third-cluss teach-
ers’ certificates and pernuts. 3. Remuneration of exuunners at
High School entrance cxaminations. 4. Propriety of High School
masters presiding at High School examinations. 5. Propriety of
the same exannner preparing the papers on the same subject for
all the depurtmental examinations during the current yeur.
6. Public School inspectors’ certiticates. 7. Success i teaching
an element in awarding the grade of certificates. 8. A knuwledge
of science imperative 1n cass of serond-class certificute, 9. Fees
for candidates at Pubbic school tenchers’ examinations. 10. In-
creased efficiency in training of Notmal schools. 11, New pro-
grannne, 1882, 12, Teachers’ associntions. 13, One year's notice
to be given of changes i the school programme. 14. High School
fees. 15. English history text-bovks., 16. Bible resding i
schools. 17. Oue series of roaders. 18. Suggestions regarding
entrance examinations. 19. Professional trauwnng for High Schoot
teachers.  20. Supersnnuation of teachers. 21. The advisability
of abolishing the intermediate exammation. 22, The propiiety vt
conducting third-cluss exs mattons by County Bourds, as formerly,
and fees of examiners in case the old plan 18 adopted. 23, Shoum
candidates be allowed to write for secund-class certificutes with-
out previously obtaining third-class ceititicates? 4. Relative
value of subjects at second-cluss exammnations. With regurd to
Bible-reading 1n sciools a. @ 21, 22, and 23 of the questious dis-
cussed the Minister expressed his intention of taking immediate
action. As to the Bible-reading, it is proposed that passages be
selected, one for each dey in the year, sud that a cireular con-
aininy these be sent to euch teacher mn the provance.

The Comnittee appointed by the Board of Education at Ganan.
oque in Dec. lust to examune the two authoiized series of readers
reported as follows :—Tv the Bowrd of Education, Gananvgue,

Uentlemen,—Your Committee appointed to examine the two
ae;s of readers authorized by the Governmeut, beg to report as
follows ;(— '

1. The type of the Candiangseries is larger and clenrer than that of the
Royal, This difference is very noticeable 1n the Primess.  1n these latter
there is also a difference 1n the Wlustr.tion- those m the Canadian rerses
being more suitable lor elementary iustruction thun those 1 the other
serles,

2, 'be Canadian series contaius in the Primers a number of words and
sentences 1n scrapt which huve alresdy occurnred in the preceding lessons
for the pupils to imitute with slute und pencid. This appears to your
Commutire to be more practicsily userul tha the mntation of the printed
charucters which are given for » similar purpose 1n the Roynl reries.

8. Fiom the second 1o tire fifth of the Cunadiun series the lessons are
printed with spuces tw ndicate the rhetorical pauses. ‘Alns is a fenture
uot found 1 the Royal vevies.

4. Both senes coutain biographical sketches of authors, which are short
but sufliciently long for the purpose ten..ed.

6. The notes attuched to the lessous 1 the Canadian series are fuller
and miore appropriute to school dwork than those in the loyal senes,
Further, the quenttons in thie Cunudiun series can be answered from the
lessonx themseves, which 1s not always the c. se wath the othes series.

6. As a collection ol hterary selections the Royul reries 18 decidedly
superior, but with the accomp uymg drawback that the lessons are wo
louy and the books too lurge tor the tuue which pupls are expected to
spenud over thew, . l»o the selections seem wo diflicult, an many cases,
for the pomtious that they occupy 1 the senes.

7. Both series contun passages which are not the fiuest examples of
elegant Buylish, but the se are tew, and 1z both may be found « sutlicient
nuwber o master; icces to cultivute the taste as far s the culuvationof
hterary taste is possible in Public Schools. .

8. ‘Lhe following points are nouceuble in the Canadian series which
are not found 1 te Royal: (a) ‘The most difficult words i exch lesson
are detined an the 2nd, 3rd, 4th «nd 5th boons. (b) Ditections for com-
position bused on tue subject matter of the lessons. (1) Lists of prefixes
and affixes, Lutin roots, sud a view of tue foreign elements in ughsh.
(d) A lurs of words often incorrec.y promounced showing the correct

pronunciation and the most commen error. (¢} Rules for reading in
gen: ral i the bixth Book and hiuts sttished to the majority of the lessons
throughout the xeres, for the purpose of arding pupils i reading the sine.
(1) Muny of the lessons me sunim nzed.

9. Asfur as can be leaned, the Canadian series is cheaper than the
Royal, but not so much as might be expected from the comparatively
small 1ze o1 the books. :

After carcfully considering these points obtained by a thorough
examination of the books, your Committee beg to state that it is
their decided vpinion that the Canadiun Scries of Readeis 1s better
adupted to the wants of the Gananoque Schuols than the Royal.

All which 18 respectfully subnutted,

W. K. T. SmeLLie, B.A.,, H M., H.S.
Wa. Scorr, B.A., A M., I8,
8. G. Coox, P.P.S,

On motion the report was received and placed on file without

further action ut present.—Gananvgue Keporter, Dec. 8, 1883.

NOVA SCOTIA.

The deadian Science Club is a resently formed organization
ainnng to awuken and foster an interest n scientific knuw.edge
and to heep its members ubreast of the scientitic progress of the
times. It sucess so far hus been quite marked. It publishes an
excellent monthly, the Acadian dcientist, edited by Mr. A. J.
Pines, the enthusinstic and accomplished secretmy of the Club.
‘The following is a cumplete hst of the ofticers :

OFFICERS :

President— A, E. Coldwell, A.M,, 1ustructor in Natural Science,

Acadwa College, Wolfville, N.S.
Directors :

Phy{ioéogy—-c. W. Roscoe, A.M., Inspector of Schools, Wolf-
ville, N. 8.

Gevlogy— Alexander McKay, Esy., Supervisor f Halifax . City
Schools, Durtiwouth, NS, -

Lotany—A. H. McKay, A.B., B.8c., Principal Pictou Academy,
Pictou, N.S.

Astronemy—Prof. A, E. Coldwell, A M., Woulfville, N.S.

Chemistiy—J. F. Gadfrey, Esq., Woliville, N. S,

Zuology—A. J. Prueo, A.B., Principal Woltville High School,
Wolfvile, N.S.

Lutemolugy—J. E. White, M. B., Toronto, Ont.

Mineralugy—S. K. Hitclungs, B.Sc., State Assayer and Principal

High School, Biddetord, Maiue., .
Nutural  Hilulosophy—Prof. ¥. H. Eaton, A.M., Proviucial
P. Shaffner, A.B,

Normal Schoul, ‘F'ruro,
A. J. Denton, A.B., Halifax, N.8.; W,
Kentville, N.S.; W. W  Sauuders, Esq., Biidgstown, N, S,
F. H. Schotill, A.B., Winnipeg, Mamtoba.
Dr. Rund has entered upon his duties as Professor of History
and Education in Acadia College.

Supervisor McKay (Hulifax Citjf) has recovered from =a serious
illness by which he was prostrated shortly atter the beginmung of
the Chnistas vacation.

Pictou Academy has an attendance of 170 students. Its staff
now numbers four Provincial Grade A teachers, two of whum are
also University Gruduates. The Pictou * buys” met with their
usual success at the various Matriculation examinations last
autumn, .

The Halifax City Council has adopted a resolution requesting
the Council of Public Instruction to rescind the minute authunzing
the Habfax Board of School Cumunssioners to establish separate
schouls for coloted childien, and (vistualiy) empowenug them to
exciude the lutter from the vrdisary schools.  1he resolution also
also asks the Commssiguers tu suspend action under the nunute
and to give colored clildren the sume privileges as are accorded
those oI white ciuzens. It is not probable that the Counal? of
Public Instruction will take action m the matter unti the Com-
unssioners, whu are now cousiderng the question, shall have
announced their decistion, The mmute of couscl, whuse abro-
gution 18 sought, 18 purely pernnssive, aud was orniginally adupted
1 1esponse W a petition v the culored citizens thewmsuives.

Mr. G. W. Dill has resigned the Principalship ofthe County
Academy, Keunwvile.

The appointment of Mr. Crockett to the Chief Superintendency
of Educstiun 1 New Brunswick 18 regarded with genersl approval
by the teachers of Nova Scotia, tv wuny of whum Mr. Cruckett
is kuown as an Educativnist of excoptionally high attainments.
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Readings and Recitations,

@eachers” Associations. ¢

THE BNOY'S COMPLAINT.
Here are questions i physics and grammar
That would {mzzlc you somewhat, I know;
Can yuu tell what 1s meant by mertin?
Can you clearly define rawn and snow ?

Do you kuow there’s a valve n the bellows ?
Cun you tell why yowr clock 15 too slow ?

Why the pendalum needs looking after?
Perhaps it s swinging too low.

“They was going up town in the evening;”
Do vou call that bad gramuar, Isay?
I'm surn Mary Jones and bier wmother
Say worse things than that every day.
*

But 1s'pose “ was” should bean the plural,
To agree with 1ts ald subject ** they,”

According to rale,—my ! 've lostat,
There's two per cent. gone right away,

And now, ounly look at the parsing,
And at will surely take in every rule,
Aud, down at the end, more false syntax,
With authonities given? s full,”’

Arithmetic 2 my ! how I hate it
I'm stupid av that in the class;

So, hown the name of creation,
Can I be expected to pass?

Here's a ten-acre lot to be fenced 1n,
Here 1s a duty to find on some tea,
Hore's a problem in old alligaton,
And*® monstious square-root one I see,

Can you tell who defeated the Indians?
Do yon know who was killed in a duel ?

Do you know what the first tix was rused on?
And how sowe just thought it was cruel?

Perhaps 1 may pass on an av'rage:
If three-fourths are right T'll get through;
But my teacher cabls such thing, shabby,
So what 13 & poor boy to do?

——

SPEAKING TO THE POINT.

[An addition having been made to the jul m Paterson, New
Jersey, at a cost of £30,000, the county offiers and contractor
celebrated the event by a banguet in the buddig.  There were
liquors in great abundance. After a number of toasts had boen
drunk, the gentleman presiding, a judze, propused *‘the temper-
ance cauge.” It was probably dune Lecause they were gotting
pretty drunk.  Me. Bantram, o temperance man, was called on to
respund, and did so in the following stimging specch :)

“1 thank you for this wvitation, and I recogmize its fitness.
You have assembled to celebrate the cnlargement of this jail,
rendered necessury by the use of strong diink, m which you are sn
freely indulgimg this day. Down stairs the cells and corridors are
crowded with criminals who have but changed places. A few
years ago they were respected citizens, sume of them occupying as
responsible positions as those now occupied by yourselves; but
they commenced as you have commenced, and they continued as
many of yor are continuing, and to-day they arc reaping the harvest
in a career of crime, and paying the penalty with a period of pun-
ishment. T hear the popping of corks. [ hsten to the merry
voices, and the praises you are singug to the infernal spint of
wine; but there comes to me the refram from the prisoner’s cell,
where a man 18 sheddmng penitential tears over his fully, accom-
panied by the sull sadder wail of anguish uttered by the broken-
hearted wife, worse than widowed through the traffic in strong
drink, which, as a judge in your courts said, ‘is the great promoter
of crime,’ a trafic licensed by your votes, aud sustained by the
patronage you are this day giving it. 1t 13 with inexpressible
sadness that I discover that there can be found in Passaic county
so many men with hearts so hardencd, feelings sv calloused,
sensibilities so bluated, that in aplace like this, under circumstances
like these, they dare ruse to their hps that which depraves the
citizen, and endangers the state.  Thanking you, gentlemen, for
this unexpected privilege, I take my seat, fully conscious that you
will never again call on me under similar circumstances.”

The publishers of the JOURNAL willl be obliged to Inspectors and
Secretaries of Teachersa' Associations if they will sond tor publicae
tion ?mzmm'nes of meotings to be hseld, and brief acoounts ot
meotings held.

Rexrrrw. —Mer. Alford, the Prosident, chose for the subject of his
address, *“The Discontent of Teachers,” which™avose, he thought, not
from the worry of the work itself, but from the petty fault-finding of
those who kuew least about school matters, aml from the puor salavies
which teachers in general receive.  Ho advocatod the establishment of
a Union, in which all should bind themselves not to teach for anything
below » certain sum.  Many. teachers could not take the position which
belonged to themn and was open to thei m the social ranks for want of
money and feav of debt. —This matter was discusse:d at intervals
during the Association, and the gencral idea scemed to be that the
umm%y rested, with the teachers themselves, when they sliould cease to
underhid one another. Mr. Raine, Principal of the Reonfrew Model
School, conducted a class in Fourth Book Literature, tho seleotion being
““I'he Buraing of Moscow.” ‘Ihe lesson was taken up in a conversas
tional style. Mre. Campbell, of Arnprior, made a few remarks, and
thonght it was well to have the lesson vead before taking  » its hatera.
ture,  Mr. Kennedly, agent for Gage’s Canadldian Readers, spoke on tho
Reader question.  He proceeded in o humorons aud sativieal style,
drawing comparisons between the series in which he is intercsted and
the Royal Readers, A conmittee was afterwards named, consisting of
Messrs. Alford, Raine, Pounder and Dann, and Misses Mi. chell, Small-
field and Morgan, to look into the merits of the two scrics. and report
next day. At the Arnprior meeting in May, Mre. W. B. C. Barclay gave
notice of a motion to be introduced to fix the place for the holding of
the Association meetings permanently ut Renfrew, as they were always
best attended theve. In Mr. Barclay’s absence, on Friday morning,
Prof. Dawson made the motion and it was carried unammously. M.
Campbell suggested that the next meeting should he of an ¢ Institute ”
vhavacter, —the teachers to form into classes and bLe questioned on
selected subjects,'as if they were pupils themselves, Al were gotting
tivesdd of the slow ways of the association, and wanted a change.
Messrs. Raine and Dawson spoke m support of the idea, which was
recetved with genetal favor.  The teachers of the Reufrew schools
were appointed a Comumittee of Management. The Reader Coinmitteo
reported.  They commended the literary cxcellence of the Royal
Readers, bat place:t Gage's Canadian ahead of them for uso in school-
work. Mr. Qdluwm, headmaster of the Pembroke High School, on the
subject of ** Teaching Reading,” laid particular stress on Articulation
and Expression, and gave illustrations. The Secretary of the Associa-
tion, Mr. A. 1. Campbell, of Aruprior, for his eflicient services extend-
ing over a period of two years and a half was voted the st of 825
and a resolution was passed to hereafter pay the Secretary 310 a year.
Me. Corbett, of the Pembroke High School, then treated the subject of
* Deductions Made Easy.” He advocated synthotic solutions for
beginmers, with hints from the teacher : and then analytic, when harder
problems were to be taken up.  Mr., McDowell sard that in his experi-
ence the synthetic was the method by which most deductions conld he
solvestt  In the afternoon, Mr. MeDowell sgoke on ¢ Our Schools.” His
remarks were nief, yet they touched on many. important points, and
were the subject of consilerable discussion.  Of High Schools, he
thought theve should only be one in cach county ; he did not mean that
there were too many teachers; but if all were gathered oo one staff,
work would be done much better. Tho present syatem of Model Schiools
was wrong, —it was an injury to the pupils. The Public and Model
schools shoulil be separate ; or o separate reom andt additional teacher
)‘)rovi:lcd. The Model School training, however, was good. School
3oards should engage teachiers not for one year but for a terin of years,

for good ¢ mduct or till their uscfuluess wasgone. Mr. Riine agreed
with Mr. McDowell that a grouping of teachers in one place would
make High Schools more efficient. Teachers could not better thewr
positions s0 long as Inspectors granted permits. Inspectors should not
have the power to grant permnts because tho people were too stingy to
pay decent teachers, Mr. Odlum saild that though some system of pro-
tection was needesd in the matter of salaries, a County Union would be
useless.  Oatsiders wonld underbid. Taspectors were powerless; for
he believed some Boards would do without the grant or shut up the
achool rather than pay above a certain sum.,  Nothing can be done, un.
less there js legisitioa fixing a munimum rate. Teachers, however,
could do some good for future generations of the profession by ineul.
cating a spirit of Iberality in the matter on the pupils of to-day. Prof.
Dawson trnought here should be a multipheity of High Schools. It
was not fair to make outside folks hewers of wood and drawers of water
for favored or centval scctions. Teachiers should cuitivate an ésprit
de corps, and frown down upon any teacher underbidding another. Mr.
Odlum, by request, read a coaple of sclections from onc of the school
hooks.  He read with so much expression and impressiveness as tomake
some of his hearers sympathetically shudder during his rendering of
portions of ‘¢ Edinbirgh ofter Flodden. Votes of thauks were given to
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all who had contributed to the programme ; and in closing the teachers’
meeting, Mr. Alford thought that none of them would miss the small
expenses ottt of their swall ealavies. Mr. A, A Wright thew addressed
the Asrembly, preparatory to prerenting the High School Intermediate
Mcdals to tho succeasful condidotes. As an old teacher himself, he
ave some good advice as to the self-improvement of teachers while
?ollowing their profession, and hoped to see the medallists and many of
the other teachers return to tho Renfrew High Schiool,to prepave for
higher certificates. As for the winners of the medals, they had secured
them by fair and honest work, and he was only sorvy that the fresenta-
tion was not made more publicly. The School Board congidering the
wmedallists ** our children,” wonkl always take a hearty interest in their
welfare, and would holp them to sccure the best situations, He was
able to announce an addition to the medals, Mr. D. Barr having
decilled to offer a gold medal to the fivst pupil of the Renfrow High
School taking a firat-class certiticate, He tch proceeded to present to
Mics Jennie Wallace his own medal for General Proficiency; to Miss
Mnnie Gourlay, Mr. James Carswell's medal for French ; and to Mr.
Tinswood Burton, Mr. A. Barnet's medal for Mathematics. He drew
attention to the large percentage made by Mr, Burton,—96 per cent. in
Arithmetic ; 78 in Euclid; and 72 in Algebra, He also mentioned that
ns yet, in three years, no Renfrew Village pupil had won any of the
medals.  Mr. Alford sail Mr, Wright spoke as only an old teucher
could speak ; and he was glad to say Peinbroke was following in Ren-
frew's wake, and now hm{g two medals to offer—one for the Entrance
and one for the Intermediate. Mr. Wright said that the four medals
would of course continue to be an annual feature in connaction with the
Renfrew High School. The meeting then dispersed.

HALDIMAND, -»The regular semi-anuual meeting was held in the Pub.
lic School, Cayuga, or: the 9th and 10th Nevember, 1883, After the
reading of the minutes Mr. William Egbert, Principal of Dunnville Pub.
lic School, was nnanimouely chosen President, in room of A. Nugent,
B.A., who bad lcft the county. Notice of motion was made by J. A,
Muphy, “ That in the opinion of tho teachers of Halditmand, it is
inexpedient, at the present time, to abolish the office of Minister of
Education and substitute therefor the office of Superintendent of Edu-
cation.” This motion was subsequently carried after some dizcussion,
* How to inake Teachers' Association more useful * was then introduced
by the County Inspector in a very able way. He suggested * that (1)
the schools where the association was held shonld go on as usual for a
half day and the whole association should be present, and criticise the
good and bad features of what thoy saw, afterward; (2) that the
teachers forn: themselves into a classrin order to illustiate practically
the teaching of somo subject ; (3) to have critics appointed to deal with
the subjects as taken up ; (4) that they read certain works between each
mecting and have the said work critictsed by the zssociation or certain
members thereof ; (5) that the teachers give criticisms of schools visited;
{6) and the inspector do likewise ; (7) that there should be a gieater
and moro regular attendance of teachers ; (8) who should take an active

rt in the work, and (9) that parents and trustees should be present in
arger nuinbers, and (10) that teachers name sotne sulject for discussion
at subscquent meetings, Messrs, Humeo, Ch:swright, Moran, Elliot,
Egbeit and Grier took an agtive part in discusming this payer. We re-
gtet *hatour paco prevents a more exte vled notice of niost of these
paper.. The Vice-President, Miss Hiseter, then gave the opening
address, in the absence of the President, Mr. Nugent, whom she com-
plimented highly and deservedly, and then went on to speak of the high
calling of the t:acher, and the advancement wade in the metho .8 of
teaching within a few ycars. She threw out valuable hints as regards
school government and school-room education, and concluded by enum-
crating the advautages of the ‘* Promotion Examivations™ and the
success of their introduction, Mr. J. Murply, Principal of the Cayuga
Public School, then taugit a class in literature, and his manner of
teaching was discussed by Messrs. Cheswright, Ellivt, Moses, and Miss
Harrison. Mr. J. Elliot, of Caledonia Righ School, followed with a
valuable and intereating paper on ‘¢ Common crrors in Pronunciation
He referred to the dithculties of English pronunciation, and drew his
illustrations teuts common mistakes made in ordinary conversation. He
concluded Ly g.ving a list of miscellancous words commonly mispro-
uounced. The convention adjourned to incet again in the Court House,
where o musical and literary entertainment was given in the evening,
which was very largely attended by the members of the Convention and
prominent citizeus trom different parts of the county. The programme
was an extensiv) one, and consisted of choruses, sonys, recitations, anl
readings, and julging from the frequent encores elicited from the
audience, it was a decided suceess, every once sectingly having departed
well satistied.  Among those who Erticular]y pleased the audieuce
were Messr:, R. Haddow, B.A,

The chief point of interest, however, to the large audience present was
the presentation to the porulnr and indefatigable County Inspector, Mr.
Moses, of a beautiful gold watehi, chain and seal, by the teachers of the
county, as a slight token of their appreciation of hisservices. ‘The watch
hore suitable inscription, and was procired at the jewellery establishment
of D. M. Turnbull, Caledonia, and reflects greatly to the credit of that
gentleman and the stock carried by him, ~ The chairman, J. Baxter,
Esq., M.P.V, called on Mr. J. H. Elliot, the teucetary of the Com-
mittee, to read the address, Miss Higeler, Vice:President, presenting
tho watch at the proper time,

ADDRESS,

Clarke Moses, Esq., Public School Inspector, County of Haldimand :—

Drar 8im,—~We, the teachers of the County of Haldimand here
assembled, take this opportunity of expressing to you the very high
esteemn in which we have held you, Loth in your official capacity as
School Inspector as well as in that of a private friend to each and all of
us. Wo fully recognize the arduous nature of your office—tho tact,
skill, patience, experience and labor requisite for successfully fighting
against ignorance and prejudice, and at the same timne utilizing to the
utmost the knowledge and enterprise of the community at ‘inr e in
careying out your measures for the well-being and advancement of the*
rising gencration—aptly termed the ** trustees of prosperity,” Wo feel
sure, too, from the mauner in which your efforts in the past have heen
seconded by the people, that you have the esteem, goud will and sup.
port of all the intelligent citizens in the county. We assure you, also,
that the wise and kindly advice privately extended to us from time to
timo has been received in the spirit in which it was offered, and has
tended fiot a little to lighten our labors, and render our efforts more
beneficial to the young. Nor must we forget, also, to tender our most
cordial thanks to Mrs.” Moses for her courtesy and hospitality so will-
ingly extended to us whenever opportunity, offered. While congratu-
lating you on the present prosperous and cfficient state of the schouls in
the county, the merit of which is so largely due ‘to yoursclf, and as a
slight token of our appreciation of yourself and your efforts in onr be-
half, wo hci your acceptance of #his gold watch and chain; and
although we know that this time-picce must of necessity mark for you
many laborious hours, still we sincerely hope it may record them as
happy and piosperous ones also, anid that your hand and brain may long
be spared to advauce the educational interests of this country,

Signed on belialf of the association, by
A. Nugest, B.A.,
L. G. Moreay, B.A.,,
Wu. Egsert,
-J. H. Evttor,
J. G. CARRUTHERS.

In reply to the Teachers’ addresy, Mr. Moses spoke very feclingly
and appropriately. He felt keenly the compliments paid him by the
teachers. and was glad if his efforts to lighten their labors was in a
measure successful, at the same time he thought a great part of his
success was due to the wise and active course pursued by his pre-
decessor, Mr. Hureourt, who had opened the way for him to follow,
Any advice or assistance he had given without the hope of reward,
beyond what the conscientious discharge of duty would bring. He
thanked them most cordially for the sentiments contaired in the address
and for the beautiful gift that accompanied it, and referred among other
things to the willingness of the people generally to carry ont suy sugges.
tion in their power for the advancement of education. On Saturday
morning, Mr. Cheswright took up the subjeot of fractions, so perplex-
ing to young minds, and showed clearly how it could he made 1nterest-
ing and plain to them. It should Le taught objectively by taking, for
instauce, an applo and cutting 1t in halves and quarters, and asking the
children the names of these pieces, etc. Let them do the work and
always think they were doing it themaselves, There was a tendency to
abolish all rules, and make the pupil dednce the rule, but this could
only be done to a limited extent. Altogether the lesson was oe of the
best delivered in the county for a long time.

The Reader question was next taken up. Twenty-five minutes wera
allowed the agents of the ditferent series of autharized Readers to
address the Association, after which Mr. L. A. Kennedy, B.A., secre-
tary of the committee appointed by the County Council, read the fol-
lowing veport which was unanimously adopted by the association :

T'o the Teachers and Trustees of the County of Haldimand :—

Wo, the commiittee appointed by the Municipal Council of the county
of Haldimand, for the purpose of examining the authorized serics of
school Readers with a view to having a uniform and the best series
adopted for use in the public achools of the county of Haldimand, beg
to veport: That we have examined the authorized series; that we
unanunously recommend the adoption of the Canadian Readers for the
following reasons :—1st. They are better graded thar cither of the other
sories ; 2nd. The Primers are better suited to beginners ; 3rd. The type

M. Hawilton, ant McEachren, [and illustrations are decidedly better; 4th. The uotes are more cone

Mrs. Mitchell, Miss Bella Brown, Miss Isa Black, aud Miss Flowers. | veniently arranged ; 5th. Grammatical exorcises and rhetorical pauses
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are suitably tntroduced ; 6th, They are the best series for the teaching
of reading, All of which is 1espectfully submitted.
W. J. Bress, M. D., Chairman,”
L. A, Kexxeoy, BLAL, Seerctary.
J. G. CarnryTnegs,
Wi, Ecpenr.
Citas. STRVENS,
A AL Daves,
Dut. Laxcurr.
C. Muosgs,
. Jus, Co Maseer, .

Mr. Morgan took up the subject of the ** Relation of Trustees and
Parents to the School,” und showed how one-halt the teaching power
was wasted, becanse the trustees and parents thiew nearly the whole
burdes on the teachers, did not visit either the school or the teacher ;
in the majomity of cases, had no personal acquamntence with him, and
only got a eone-sided exaggerated wdia of what was going on - the
schuut atd made other suggestions of a practical na‘wme.” Mr, Lo A
Rennedy, M. A . Principal Caledonia High Scliool, pave a vay practi-
cal lesson on ** How to Teach Reading.”  He gove illustrations of good
and bad reading, which showed hun well skilled m the art.  His re-
marks were greeted with well deserved applanse. A committee was
then appointed to carry out & programme for the next meeting of tie
assuciation, which will be held in Duenville, due notice of which will be

iven,  The commuttee consisted of Messrs. Kennedy, Moses, Hume,
artuthers, Alesander, Miss Davidson and Miss Flowers. Votes of |
thanks were rendered to the different partics who had read papers,
delirered addresses, or taken part in the entertainment in the evening.
The association adjourned after singing the National Authem.

REVIEWS,

VOICES FOR THE SYEECHLESS, SELECTIONS For Scioois AND PRIVATE
Reamise, by Abraham Frith, Steretary of the American Humane
Association - which * plead the cause of those dumb mouths that have
no speceh.”™  Boston : Houghton, Muyilin & Co. New York: 11 Eaxg
Seventeenth Street, Under this title have been gathered from a great
sariety of sonsees potms and prose passages in which kindness to all
animals iy inculeated.  Indeed, the book grew out of the public senti.
ment which formed the Seeiety for the Prevantion of Cinelty to Ani-
wals, which is one of th - chameteristic features of modern dvalization.
Many of the extracts of this book are from wiiters of the hughest rmnk,
and all of them are not only worth reading for the humane sentiments
which they eapress, but for the excellence of their style.  The book is
admirably adapted for occasional use in schools, and also for Sunday
Schools, to interest children in dumb aumals, and to eacite in them
that sympathy and care which all should feel for our **marticulate
brethren.”  The book (a 16mo) contains 256 pages, printed from good
type, ou goud paper, and neatly bound in cloth.  The ** Contents hy
Titles™ ; the * Index of Subjects and Titles ™ (alphabetical), and the
Index of Authors™ (alphabetical), add much to the uscfulness of the |
book, and cuable it to be stadied in a varidty of ways,  Price 75 cents,
Special terms will be made with Schools, Sunday >chools, and Bands
of Murcy.

Worps asv Turik Uses.--Past and Present. A study of the
English Language. By Richard Grant_White, New Edition,  Eveny.
Day Escrisi. —A sequel to Words and thar Uses. By Richard Giant
Wiite.  Euch vol. ctown Svo. 82.00.  ZHHoughton, Migln & Co. Bosten,
These are two of the best books on practical Eunglisti that have cver
been published, and we add two of the most wnteresting. We smcaiely
trust thut they will ~oon be found in the hands of every teacher and
student of Enghsh in Outario  There has been in. this Province
whaieser the Englsh Language is spoken, too great a devotion to for.
mal grammar. Boys and gills for a gencration or more have bees so
worticd with parsing and anudysis that the study of the Euglish lan-
guage has come 0 be regaraed with actnal repulsion.  Mechameal
** forms for analysis,” and multiphied * formulic tor parsing,” have been
studicd and used to the complete bewilderment of tens ot thousands o
Euvglish spraking youths'iu the vain bupe of leaimng 10 *speak and
write the Euglish laguage with propnety,” and e indead are the
nstances in which this desirable end_has been attawned.  Pahaps bug
few teachers will fuliy agree with Mr. White in lus opimons as to the

“ Grammarless Tongue,” but all will agree as to the real usefulness of
the work he has done for the Euglish language and for these who
study and teach it.  These books are not dry and unattractive, nothing

jndeed, that comes out of Mr. White's hands can be 80 characterized

on the contrary they are written, m an exceedmgly attractive style,
and will prove. to must of our teuchers and students, more interesting
than a govel.

Tur Riversive Suareseeare —The complete works of William
Shukespeme.  Riverside Edition. Edited by Richaid Grant White.
With Glossatial, Historical, and Explanatory Notes.  In three volumes,

. Comedies, 11, Histories und Poems, Il Tragedies, with Portrait
Crown Svo, gilt top, the set, $7.50 ; half calf $15.00. Also the same in
6 vols. 8vo, printed on heavier paper, and beautifully bound ; the set»
cloth, in box $15 ; half calf 330 ; Houghton, Mifllin & Co, Boston. Thisis
an entitely new edition of Shukespeare’s Complete Works, aud *“com-
bines the most authentic and carefully corrected text with foot-notes
embodying in compact form the results of thorough study of the
Elizabethian period and jts drama.  Mr. White’s greut roputation as a
critic, and as a student of the English lunguage and its literature
guarantee the excellence of this Edition of the great dramatist. As
for the workmanship, the publishers has e succeeded in producing one of
the handsomest cditions ever pubhished. Every private and Scnool
Library should have Richard Grant White's Edizion of Shakespeave.

L
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Wit is a magnet to find wit, and character to find character.—Emerson

Ah! have you yet to lemm that the eye altening afters all; ““that the
world 1s un echo which returns to each ot us what we say 2*°

Don't waste bfe in doubts and fears; spend yourself on the work before
you, well assured that the nght performance ot tlas hour's dutes wall bo
the bese preparatioh for the hours of age that follow st—Emerson.

A wise mann our tme ansed to be writen on his tomb, * “Lhink on
hving.” ‘That wsenption descnibes a progress an opinton.  Cease from
this unte-duting of your expenience. Sufficient to-duy are the duties of
to-day~Imerson.,

Dr. Arnald, writing to one of his old pupils who had commenced the
work of tustun, srd, * You need not think that your own reacing wall
now have o object because yon are engnged with youny boys. lLvery
unprovement of your own powers and knowledge tells nmedistely upon
tsen, and, wdeed, 1 hold that 2 man 15 only 6t to teach su Joug as be is
hanss It scanng daaly.

The law of th association of idefis is, ns yet, as far from accomplishing
those beneticent esds for whiclt the Creawr mmplunted it i the human

mnud, 1e steamn wis on the day when the Marquis of Worcester caught the

et of 15 poer, trom soeng 1t throw off the hid of a tea-hetile, and vefore
Savery, Newcomen, Watt and Eulton, made 2t dig ¢ al, we ve cloth, grind

“corn, and g all sations aud continents sto ohie small neighborhood.

—faurace Manu. .

The Survival of the Unbitest finds an example in those schools which
are yet teacdng permutations, progregsions, arculating decimals, msur.
ance, sumnties, compound merest, Enghish money, sud the hike, 10 arith-
wmeuc.  Stndar unpractical opcs Waste the pupiis’ tine i other subjects.
The amount of five prictica matter at hand 18 s0 great that there s no
eXelise, oacept ignorat e, for using such dead matter.—Munn, Journal of
Education.

*To be intellectual, to write books, to do wonders in mental pyrotechny
is not the chief end of mun, nor can we make itsv. 1 his s, wdeed, what
we acem to be anming ag, but we shall 1ail; Nature will prove wo stiong
for us here, and,)f we ersint, she Wil just smash us up, and replace us
with a peoj le not ro tormentedly rmurt. It s to the wenk, not the bril-
hunt, that the possesston of the eaith s promised.”  We quots the above
froan the Canaaa School Journal, but 1t 15 not bad 1eading for thie Iati-
tude.  Yousg teuchers, especiadly, are st to forget that the worsl 13 more
than the mtellectual; that o be honest s deserving of more prase than
to be brihint; and that the pure in heart, not the Keen i mund, shall see
God.—Mew Engiand Journal of Education

The t me ix past when n teacher can beo carried along on the merit of his
PAst auccess.  1tis as necessaty that a teacher should canstantly add to
mis store of knowledge and smprove his methods 1 order o be a success
i the work, as 1t 1s 20 change tho water s 3 tank to keep it pure and
tresh.

11 a cask be fi led with water and left for a time without adding = fresh
supply, 18 Wil reun become stagnant and unfit for use. So itis with the
teacner. He may be ever 30 well educated, and have good succens for o
tuse 3 but il bie ucglects to study aud hold- Inself aloft trom othiers of s
pratession, he wili svon becomie ke the w.ater i the cask—untit for use.
tebbles becotne polisbed and bnght ued by coutect with each othier; »o
do teachers.  Teachers that attend ustitutes, take cducational journals
and ate workers @ the texcliers’ associations, are ahove companson with
those stagnant pools which ure never retreabied ; and school boards should
take this 3n cotsideration when engag.ag builders to lay the fouudation
upon: which their chaldren are to bustd for hfe.—The Moderator.



