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Tue prayer of the Council of the Cana-
dian Institute to the Ontario Government
asking for an annual appropriation for the
purpose of establishing a permanent archico-
logical museum and for other cognate pur-
poses, is one that ought to receive the best
attention of the Premier and his colleagues.
Those to whom are entrusted the adminis-
tration of a nation’s affairs should never
become so engrossed in its present material
prosperity as to be careless of its future or
indifferent to its past. The materials for
constructing a trustworthy account of the
aboriginal inhabitants and early occupants
of our country are fast dissipating under
natural causes, or are being carried off to
enrich the collections that are made by the
governments of the New England and Mid-
_ dle States, or by, the enterprising Historical
Societies of Massachusette and New York.
And it is a sad reflection upon us that the
most valuable histories of the carly periods
of our country have been written by aliens,
All this evidences on our part a lack of inter-
est in what intimately ccncerns our land and
our people. The present movement is in-
fended to arouse and stimulate such interest,
and to, offer itanobjective point towardswhich

[ e

its action may be directed. ‘Toronto is the
intellectual capital of the Dominion, and our
Ontarioauthorities ought to recognize thisand
take speedy steps to make permanent in this
city, and underthe protection of the most cap-
able scientific society of our I’rovince, an
institution (the proposed archicological mu-
aeum) which will be resorted to by scholars
for ali time to come as likely to contain
everything of interest or value illustrative of
our history.

IN our remarks concerning the Blair Bill,
or the proposition to apportion $77,000,00¢
of national funds among the several States
of the Union on the basis of illiteracy, the
amounts received to be appropriated to the
support of education in such ways as the
several States may deem best, we stated that
the opposition toit was based on constitu-
tional grounds, and was by no means a party
affair, This is evident from the complexion
of the vote respecting it in the Senate last
year—Republicans and Democrats uniting
both to support it and to oppose it. The con-
stitutional objections are founded upon the
fact that the work of education is a duty
which naturally and by the federal compact
belongs to the individual States. If the
national government interferes with it, even
with the best intentions and for the best of
purposes, it will establish a bad precedent.
No state right will heaceforward be secure,
and never afterwards can the limitations of
the national authority be considered as
determined, if in so well established a prin-
ciple as that it is the duty of each common-
wealth to provide for the education of its
own citizens, an exception be made. The
demand for this aid was first made in behalf
of the Southern States; to meet the ob-
jections of unconstitutionality a// the States
were included in the bill, though on the
basis of illiteracy the Southern States will of
course receive most benefit.

Tuere can be no doubt that the proposed
measure is unconstitutional, and any attempt
to deny this is futile, the plausible scheme of
including all the States within the scope of
the bill to the contrary notwithstanding.
But the mere fact that it is unconstitutional
does not justily the national legislature in
refusing to adopt it &t so grave a crisis. So
backward are many States in the commonest
elements of education that nearly 50 per
cent. of their voters, black and white, are
unable to read the ballots theyare empowered

to cast at every election, local, state, and
national. ‘The national legislature violated
state rights, and did away with slavery, at a
great national crisis. The national legisla-
ture interfered with the federal compact and
forced amendments to the constitution upon
unwilling States, when in the interests of
national justice and morality they seemed
necessary. So now there is nc valid reason
why, when so0 much of the South is not only
unwilling but wxable to do anything in the
support of education, the national legistature
should not act strongly, and save itself from
the misrule which may at any time be forced
upon it by its millions of ignorant voters,
who must for years remain in ignorance if 1
refuses to comie to their rescuc.

T only other argument which is di-
rected against the bill is that it will be injuri-
ous to the independence and self-reliance of
the South to receive aid from the national
treasury. Each commonwealth will be
stronger in the future, more self-respecting,
more fit to discharge its part as an indepen-
dent state, if it refuses the offered help and
relies entirely upon itself. ‘T'he Southern
States are making rapid progress now ; and
this progress will be sounder and more stable
if it be not accelerated by outside interfer-
ence. We do not attack much importance
to this argument. We belicve that the quick-
est cure is the best. In a hundred years
from now South Carolina, for example, may
by its own efforts reduce to a minimum its
percentage of illiteracy, (at present, 70 per
cent. for the negro population, 12 per cent.
for the white population,) but if, by the help
the State will obtain from the passing of the
Blair Bill, this alarming percentage can be
minimized in fifteen or twenty years, it will be
infinitely better for the State and for the
whole nation,

I is satisfactory to know that the opposi-
tion to the Blair Bill comes, not from the
Northern people, who are disposed to be
generous in the matter and are desirous that
the Scuth should enjoy such educational
privileges as thcy themselves possess, but
from the South itself—from those who view,
with some dismay it is true, the apathy of
the illiterate class and their unwillingness to
help themselves, but who think it would be
far worse for the South to acknowledge its
poverty &nd its inability, and come as a men-
dicant to the national treasury, far worse so
to abase itself, than to endure, fora genera-
tion or two longer, the evils which may accrue
by reason of the illiteracy of its people.
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‘Tug introduction of the kindergarten system at
the Perkins Instituie for the Blind, at South Bos-
ton, has proved of immense henefit to very young
children, saving many of them frowm degencrating
into a state of idiocy.

Youxe writers who find publishers obidurate,
should finii consolation and a valuable suggestion
in the fact that Henry W. Longfellow and James
Russell Lowell had to pay for the publication of
their first works,— Current.

I'r is a good plan to hold a fortnightly or month-
ly examination in writing, extending over the
principal subjects 10 be taught, and conducted
unter the same conditinns of silence and complete
isolation whizh are observed in public examina-
tions.  Desides this, it is well much more frequent.
ly to give, in connection with cach subject, a single
fuestion 1o be answered fully in writing. The
teacher should read some of the answers aloud,
and point out their several defects, and then invite
the class to watch him while he gives a model
answer, as complete as he can make it, beth as
regards matter and style.—/. G, Fiteh,

fow to ciducate future jurymen, in the
schools, is a question of great importance ; and yet
we fear it is little thought of by teachers in train.
ing pupils for the active duties and responsibilities
of life. Boys and girls, c¢ven when very young,
can be educated to pronounce judgment on ques.
tions of right and wrong. Under proper condi-
tions, the moral judgment may be trained by ealling
upon pupils to pronounce upon the conduct of
their companions and made to feel that they are
vesponsible for a just decision. The judicious
teacher can often appeal to pupils, in good faith,
in regard to awarding commendation, or in pro-
nouncing a penaity; and their keenness and
honesty in giving their verdicts will often surprise
him. By similar methods valuable lessons in
practical morality and in the exercise of persona]
iudgment may be taught that will prepare them to
act in future life in the jwry-box.—American
Teacher.

‘11 was delighted that Wycliffe College was
now affiliated with the University of Torento, and
believed it would have the effect of making its
students Broad Churchmen in the true and catholic
sense of the term. By the arrangement of the
university curriculum  students of the divinity
schools could take options, suchas Church History
or Oriental languages in the place of certain other
branches of study less suited to their special require-
ments.  Knox College was about to apply to the
General Assembly for the foundation of a Chair of
Church History.  McMaster Ilall had lately
increased its professoriate, and he trusted these
examples would stir up the friends of Wycliffe to
enlarge its staff of teachers and so to furnish to
their beloved church men trained for its ministry
gilted with those graces which God alone can
bestow 3 but with them, also, endowed with the
advantages that our thoroughly cquipped university
offers toall its undergraduates.” — Presadent Wilson,
at Wycliffe College.

WiiLe the Eastern continents have had their
Bronze and Iron Ages, America has had its Copper

THE EDUCATIONAL WEEKLY.

Age.  From Lake Superior to snow-capped Chim-
borazo copper weapons, implements and ornaments
are frequently discovered in mounds and tumuli,
The Ohio or Kentucky farmer oceasionally ploughs
up a copper axe, spear head or gorget in his ficlds ;
in Mexico and Central America such relics are
common, and the same may be said of Peru Mound
Builders, Aztecs, Toliees, Mayas, Peruvians—ail
used copper for a variety of purposes. They had
a method of tempering it which is one of the lost
arts. Tools and weapons so treated possessed a
permanent edge of extreme fineness, It was long
a mystery where the Mound Builders mined their
copper ; but within the last half century discoveries
have been made by modern miners upon the shores
and islands of Lake Superior which set the matter
at rest. It is evident that this mysterious race
mined copper there for ages, judging from the ex.
tent of their operations, Their rude stone mallets
have been found in deserted mines, mixed with
long-accumulated «ébris.  Following their lead,
modern miners have made rich discoveries,  Curi-
ously, they do not appear to have smelted this
metal, but, finding it in analmost pure state, they
hammered it into the shape desired.—&. D,
Mason, in the Currest.

Tie New York State Legislature will shortly
have to grapple with the problem, who shall be
the new Superintendent of Public Instruction, as
the President is already wresiling with the more
weighty problem, who shall be the successor of
General Eaton? The Little Falls Journal and
Courier, speaking of the State superintendency,
hits the nail squarely on the head when it says:
‘“It goes without saying that the position is one
of great trust, and that the incumbent has nced of
a broad culture, keen insight, and rare executive
ability. His decision in proper cases of zppeal
becomes law. The nead of sare in selecting this
official is evident, Alrcady the chronic office-
seckers are buzzing about the Capitol.  lowever
trite the statement, it is yet true that the schools
are the substructure of the State, The paity that
guards them best may serve its future best. « . .
The fifty thousand men connected with the New
York schools as trustees or teachors ask for a
leader who knows something of their neéds, and
who will devote his cnergies 1o the betterment of
the educational system. New York State is rich
enough in material to fill this position effectively.
The party that now is toselect this ofticial hasupon
occasion made a2 memorable record. May it not
once more tise to its conscious duty and find among
the educationai workers a second Horace Mann?"
N. E. Journal of Education.

Tue English language compels the Englishman
10 be practical, even at the cost of apparent logical
consistency. It is rich and flexible, as Guizot ac-
knowledges. In its foundation, it is Teutonic, and
trains, a5 Madame de Staél admits, to Teutonic
strength ofindividualism and reason, without giving
to these features an exclusive prominence. By its
Latin and Norman clements it demands appeal to
authority, and thus counterbalances the individua-
lizing and rationalizing Saxon clements.  lts voca-
bulary, absorbing into itself new terms from every
quarter, is adapted to every kind of human employ-
ment, In the mouth of an orator, it can express
cither the most tender and pathetic descriptions
and appeals, or the fiercast and sternest denuncia.
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tions. By its combination of Saxon monosyllables
and flowing, dignilied words of Latin derivation,
itcanroundits periods withmost mellittuousthythm,
By its well marked accentuation, its power of in-
version, and its capabilities of thyme, it is adapted
to the finest poetry. Even in verses whose misty
sense cludes the grasp of thought or in those poctic
word plays from which all sense is absent, it can
charm by the melodious, bird-like harmony of
sweet sounds, In itsliterature, it covers the whole
round of human thought, and presents names that
arc unrivalled.  While ink and paper lasty it will
stand forth allied with the names of those who
were the champions of both liberty and law,—AKew.
Dr. Roy, ¢ Evangelical Churchman,

Wiex alout ten years old, hisfather fitted forhim
a small workshop, and there he constructed models
ofsaw-mills, fire-engines, steamboats,stcam -engines,
electrical and other machines, One of the pastimes
of his childhood was to take to pieces and: put
together again the family clock, and at twelve
years he was able to do the same with a patent-
lever watch, with no tools but his pocket-knife,
When thirteen, misfortune overtook his father,
and he had to withdraw from school and work his
own way,. His parents went to §t, Louis in 1833
and he went with them. ‘The steamer was burned
in the night on the way there, and he landed bare-
footed and coatless, on the very spot now covered
by the abutment of the greas steet bridge which he
designed and built.  The only opening in the way
of business that offered was tu sell apples on the
street, and by this means, for a few months, he
sustained himself and assisted in supporting his
mother and sisters. In time he obtained a situa-
tion with 2 mercantile firm, where he remained
for five years, One of the headsof the house hav-
ing an excelient library, gave him access to it, and
he used his opportunity well to study subjects bear-
ing upon mechanics, machinery, civil enginecring,
and physical science. In 1839 he obtained employ-
ment as a clerk or purser on a Mississippi River
steamer. e apain made the best use of his
opportunity to acquire that complete knowledge of
the great river which he was afterwards able to
put to such good account in the noble enterprises
he so fortunately carricd into effect. In 1842 he
constructed a diving-bell boat to recover the car-
goes of sunken stecamers. This was followed with
a boat of larger tonnage, provided with machinery
for pumping out the sand and water and lifiing
the entire hull and cargo of the vessel. A com-
pany was formed to operate this device, and it
soon had a business that covered the entire Mis-
sissippi River, from Balize to Galena, and even
branched into some of its tributaries. By his
methods, a great many valuable steamers were set
afloat and restored to usefulness which it would
not previously hav. been possible to save, as they
would have been lauried very soon beneath the
viver-sands. It was while engaged in this busi-
ness that he gained a thorough knowledge of the
lIaws which control the flow of silt-bearing rivers,
and of the Mississippi he was able to say years
afterwards that there was not a stretch in its bed
fifty miles long, betwecn St. Louis and New
Otrleans, in which he had not stood upon the bot.
tom of the stream bencath the shelter of the diving-
“bell.—From a ** Sketch of James B. Eads,’ in
Popular Science Monihly for February.
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THE Chtcago Currmt under its present

management is a periodical of great vigor
and timeliness in the presentation of its
opinions, We are frequently indebted to it
and make due acknowledgment accordingly.

WE have received from Houghton, Mifilin
& Co., of Boston, the publishers, a pamphlet
containing some very useful hints on the
teaching of English literature in high and
public schools. We shall be happy to send
a copy of this pamphlet to any one sending
us his address,

WE have received from “Science Master”
a third communication in reference to “ Rey-
nolds’ Experimental Chemistry,” in which he
replies to Professor Reynolds and Mr. Spot-
ten; but as the subject has occupied ail the
space in our columns we can afford to it, we
cannot publish anything more on it just now.

AMONG our contributors this week are
Mr. J. C. Harstone, Head Master of Seaforth
High School, who makes a good suggestion
in reference to the English curriculum for
teachers' examinations, and Mr. T. W.
Standing, of Langford, whose thoughtful ar-
ticle will be useful to all teachers of reading,

WE commend to the careful rcading of alil
students of English literature the paper on
Shelley’'s Adoma’s which we publish this
week from the pen of Mr. J. O. Miller, whose
articles on “ Mautthew Armold as a Master of
Style,” published in the BDUCATIONAL
WeExLY last summer, attracted such gen-
eral attention.

THE Owen Sound Collegiate Institute was
formally opened on Wednesday, January 27 ;
the Ingersoll Collegiate Institute on Mon-
day, February 1. The Minister of Educa-
tion was present at the opening ceremunies
on each occasion. We offer our sincere
congratulations to Principals Merchant and
Briden and their coadjutors.

MR. MIiLNER has written us respecting a
lapsus calami, by which he wrote * Jason”

for “Absyrtus,” in page 6 of number 53 of the

WEEKLY, and desiring us to call attention
to it, which we somewhat hesitatingly do.
Those who noticed the mistake, we are sure,
never thought of saying ahything worse than
“even Homer nods.” Mr. Milner’s repu-
tation as a scholar is too well established to
suffer from such a slight slip.

TRE recent visit to Toronto of M. Ovide
Musin, the celebrated Belgian violinist,
attorded our music-loving people an oppor-
tunity of hearing one of the great master-mu-
sicians of the age. Owing to that conserva-
tism of Toronto audiences which makes them
very timid in patronizing anything of which
they have not some personal knowledge, the
attendance at his magnificent concerts was
not large. Weunderstand that the manage-
ment of the Monday Popular Concerts have:

secured M. Musin for one of their evenings
in April. If so, we trust all music-lovers
will make every effort to hear him,

Frosm an advertisement in apother col-
umn it will be seen that the manufacturers
of achool furniture are invited by the Educa-
tion Department to contribute samples of
their productnons to the Ontario cduc1t|onal
exhibit which is now being formed by the
Education Department for the Indian and
Colonial Exhibition presently to be held at
London, England. From the acknowledged
superiority of Canadian school desks and
seats over those of English make it is
thought that our entérprising Ontario manu-
facturers may reap considerable benefit by
bringing their wares before the notice of
English school authorities.

AT the recent convention of the teachers
of Peel, Mr. S. H. Preston, teacher cf music
in the Normal School, Toronto, gave a very
interesting “ model lesson” in elementary
music, treating the teachers present as a
class of beginners. Mr. Preston’s method
was much appreciated by all who heard him.
Mr. Preston is, we believe, about to establish
a class for teachers in Toronto, to which he
invites all those interested in the teaching of
music. Similar training classes are main-
tained in Boston, and with great success.
Mr, Preston promises to favor the readers of
the EpucaTiONAL WEEKLY with a seriesof
articles on the * Teaching of Music,” but
the subject is one very difficult to treat in
writing, and we trust that as many teachers
as possible will take advantage of Mr. Pres-
ton’s oral lessons.

By the recent Consolidated School Act the
holidays for public schools extend from the
first Friday in July to the third Monday in
August, which in most years will be just six
weeks. We understand that the Council
of the County of Grey is endeavoring to
secure the co-operation of the councils of
other counties in petitioning the Minister of
Education to reduce the statutory vacation
for public schools to three weeks. Even
supposing this petition were generally signed
by county councils, (and we do not think
it will be; Peel, for example, has re-
jected an invitation to do so by a voteof 16
to 5,) we do not believe the Government or
the Legislature would agree to grant the
prayer. But it will be as well for teachers
to be on their guard, and endeavor so to
mould public opinion that there will be no
possibility of this reactionary measure being
passed.

Tue publication of the international maga-
zine, Education, was begun in September,
1880. Since that time it has been the ex-
ponent of what is best in educational thought
both in America and in England. Its con-
tributors are among the foremost educators
of this age. But published bi-monthly and

sold at $4.00, it was too expensive to come
within the reach of any but the most earnest
of the teaching profession. \We have much
pleasure in chronicling a change which will
greatly popularize this useful publicatisa.
At the beginning of this year it passed into
the hands of Dr. W, A. Mowry, who for
some time past has been managing editor of
the New England Fournal of Education.
Dr. Mowry becomes both proprietor and
editor of ZLducation, and will publish it
monthly instead of bi-monthly as herctofore,
and he has reduced the price to $3.00. Ifc
enlarges the scope of the magazine, and will
make it not only a review, but a record of
educational progress. Tothoseof our readers
who have not szen Zdwucation, we heartily
commend itas a periodical which they will
find replete with able and scholarly discus-
sions of all the great educational topics of
the day. In our “exchange” column next
week will be found an account of the con-
tents of the January number.

We have received from Kah-ke-wa-quo-
na-by (Dr. P. E. Jones), the managing editor,
the first nutaber of the /nudian, a paper to be
devoted to the aborigines of North America,
and especially to the Indians of Canada,
The appearance of this number is admirable,
aud its contents are scholarly and interest-
ing. The salutatory editorial shows the
comprehensive aims and noble purposes of
its promoters. The Zudian will endeavor to
promote Christian rehgnon, agriculture, and
industry ; to restrain 1mmorahty and intem-
perance. It will furnish its readers with
news from all the Reserves ; it will explain
and expound all laws affecting Indians ; it
will record the bistory of Indian tribes, and
the biography of noted chiefs ; it will be the
repertory of Indian literature, and will take
an especial interest in Indian arch:cology.
In this last respect it will be a great help to
other workers. The /ndicn announces that
a chief purpoase of its existence is to promote
the maintenance of manual labor schools
and the establishment of additional schools
of this nature. In this we sincerely hope it
will be successful. Anyone who has mingled
with the Indians knows that with great
natural insight into everything relating to
forest and stream, there is combined in their
nature an indifference to manual labor in the
mechanic and agricultural arts that is a
great impediment to civilizing forces. And
yet under systematic training and under
good influences, as in the schools of Muncey
and Sault Ste. Marie, this inditference is
removed. The Indians are with us, They
are not disappearing as has been stated.
Their number in the Reserves is increasing.
It thus behooves zll who are interested in
the well-being of our country to help for-
ward Indian civilization. \Ve wish there-
fore to our new contemporary the /ndsasn
abundant success.
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/.xV 01’7’/01\’ IN ENGLISI! 1f0/\’
SECOND-CLASS CERT/IFICATES.

I'r seems to be very generally conceded,
that for years back Enylisk has not received
that attention at the hands of university
authorities or of the Education Department
that its importance demanded. Thanks to
Mr. Houston more importance is to be given
to this department at ‘Toronto Univer-
sity. If the standard of the departmental
papers for entrance and teachers’ certificates
is kept up to that of the papers of July last,
high and public school teachers will here-
fter be compelied to give more importance
to the department of Lnglish in their school
work.

As the importance of this department is
being more and more recognized, allow me
to suggest that a still greater impetus could
he given to the study of English in our high
schools by placing the Honor LZnglish (junior
matriculation) as an optional subject for
second-class candidates. There is now a
Latin option, French, German, muathemati-
cal and science options, but no English
option, unless we give that honor to the
subject of Préciswwriting and Indexing. (1
hope to see this subject made compulsory.)
Many oid thirds who come to our high
schools in order to take up second class
work, are especially good in English and
poor in mathematics, another class are espe-
cially good in mathematics and poor in
English. The first class are compelled to
take either French or Latin as their option
(the mathematical option to them being of
such a character that they won't attempt it),
and so are compelled to spend a year and a
half or two years in preparation. Those of
the second class finding the mathematical
option of no great difficulty, succeed in-secur-
ing a certificate in six months or a year. In
not a few cases I have known students of the
first clags to pass a better examination than
their more fortunate fellow-students of the
second class, but to come short by a few
marks in French or Latin, or the mathemati-
cal option. In justice to thi, class I urge
that an option in English be placed on the
second class work. The Honor English of
junior matriculation I consider would be the
best selection to make, as it would involve no
additional work and no additional classes in
very many of our high schools. This change
would, in my opinion, do very much more
to encourage the study of English than any
other change that could be made by the
Department. Besides doing justice to the
class mentioned above, the change would
encovrage many of our third-class teachers
who have formed a taste for the readmg of
the best of English literature to pursue their
studies in this department, and so when they

again come to a high school and take the
English option, as they would from choice,
the mental training that they would receive
(as a consequence of the study of a depart-
ment to which they had already devoted
much attention) would be very much super-
jor to that they now receive, and the addi-
tional drill in English would be of great
adviintage to them afterwards.

Still further, many of those who entera
high school, as soon as they pass the en-
trance, take French,not because they think it
would be of any benefit to them after leaving
school, but because they believe that two or
three years' drill in it could enable them to
pass a successful examination init. Assoon
as the examination is over their French
books are thrown aside, and in less time than
it took them to prepare the Work, they have
lost all they learned, and the mental training
they reccived from this study cannot be
compared with what they would receive,
if, during these two or three years, additional
attention was paid to English literature in
order that at the close of their high school
course they could successfully pass an ex-
amination in Honor (cr optional) English.
Not only would the training be superior but
a more extensive knowledge of English
authors would be of great ,advantage to them
in their work as teachers. I am very much
pleased at the change in first-class work
which the new regulations allow. But
as many who go to our universities have to
teach in order to carn money enough to
enable them to take a university courss, many
of these whilst preparing for certificates
would have their attention directed, much
earlier than at present, to the importance of
giving attention to English, if an English
option were allowed; and with the present
first-class regulations in force, if the change
1 advocate were adopted, I believe that very
much more attention would be devoted to
English than is at present, and that it would
follow that a very large percentage of
those going up for junior matriculation
would prepare the Honor English option
of this examination, and thus many who
would otherwise drift off into other depart-
ments, going up well prenared in this depart-
ment, would go on and take English through-
out their university course; so that this
department in our universities would become
the most popular, and the number of students
taking the honor work in English would be
as large as the number of those in all the
other departments together. My time being
more especially devoted to the teaching of
mathematics,I will leave the further advocacy
of this change to those mors especially de-
voted to the study of English in our schools.

J. C. EEARSTONE.

THE King of Bavaria pays $40,000 for an opera
seat.
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SHL‘LLL‘ vs AI)ONAIS

THE circumstances which led to the com-
position of * Adonais” form one of the
most interesting episodes in literary history,
and the famous Preface toit one of the most
characteristic pieces of Shelley'z work. ‘The
details are bricfly as follows ;: John Keats,
the illustrious contemporary of Shelley, died
of consumption, at Rome, on the 23td of
February, 1821, in his twenty-fourth year.
The * Adonais * was written in May of the
same year, and is, to use his own words,
“the image of his regret and honor to poor
Ker...” To understand the drift of much of
the poem, Shelley’'s own preface must be
read. The preface is a vigorous, highly-
colored statement of the then commonly
accepted notion of the causes which led to
Keats' death. This idea was that the un-
favorable review of his poetry, and especially
of “ £ndymion,” which appeared in the
English journals, affected Keats so keenly
as to cause the rupture of a blood-vessel in
the lungs, which developed into ranid con-
sumption, and led to his untimely death.
Shelley's indignation was genuine and strong
enough to provoke these words, by way of
apostrophe to the imaginary reviewer:—
‘¢ Miserable man! you, one of the meanest,
have wantonly defaced one of the noblest
specimens of the workmanship of God. Nor
shall it be your excuse that, murderer as you
are, you have spoken daggers, but used
none.” Unfortunately, the facts are against .
him ; and, as Lord Houghton shows, in his
“Life and Literary Remains,” Keats was
not, as Shelley puts it, * hooted from the
stage of life,” not slain by the savage thrust
of an unseen foe; but he fell, the victim to
an insidious and incurable disease.

“ Adonais,” then, is an elegy written in
memory of Keats, and composed on the
assumption that his death was caused chiefly
by the severe attacks on his poetry in the
Quarterly Review. 1t is very important to
notice this latter fact, as it exerts consider-
able influence upon the spirit of the elepy.
We may also notice here that Shelley and
Keats were not such close ptrsonal friends
as has been thought, and as were Shelley and
Byron. In fact it i evident that, though
the bonds of a common brotherhood in song
could not but bind them in the spirit of sym-
pathy, yet their personal and social ties were
by no means strong. This, too, will be seen
to have an important bearing upon the poem.

Before touching more particularly upon
 Adonais " itself, it is well to fix clearly in
the mind the true conception of the nature of
the elegy. And perhaps we may define it
closely enough by saying that ¢ #s a poém
on death, in whick the most prominent fea-
lure ts the feeling of the pathetic. There
cannot be true elegiac verse without pathos;
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and one’s enjoyment of poetry of this kind
depends largely upon the susceptibility of
the emotions to the expression of sadness.
This expression of pathos is more easily
recogiized in music than in poetry. Itisa
well-known fact that therc is one note in the
musical scale which is peculiarly expres.
sive of sadness. It is the fourth note
ascending from the dominant, 1f the voice
be suddenly raised from the dominant to.the
fourth note, the pathetic tone will at once be
apparent. It is often called the note of
weeping or lamentation. One cannot better
prepare himself (or the appreciative enjoy-
ment of this, one of the finest beauties of
verse, than by listening to some plaintive
melody written in the minor, or that mar.
vellous work of Beethoven’s, the Somase
Pathdtigue. “There is, in that magnificent
effort of genius, a distinet enunciation
of the pathetic note of the scale run.
ning all through the ** Sonata,” sometimes
loud, like the lamentation of many voices;
again sinking to the low, tremulous ut-
terance of a single note. It is something
of this sort that we look for in elegiac verse ;
Stis the demand of human nature for the
element of the humbly sorrowful ; and with-
out this we are disappointed, and refuse to
the poem the highest meed of praise.

Perhaps we can best separate our study of
* Adonais” into three divisions, viz: “ The
Argument,” *“The Form and Expression,”
and “ The Plan of the Work."”

The argument is briefly as follows: The
Tivst three stanzas contain the expression of
the poet's personal grief and loss.

dialw rorAdorir-drwleroxalod Ades,
¢ lament for Adonis ; beautiful Adonis is dead.”

Stanzas iv, v. and vi. compose a fine
passage in honor of Milton, *the third
among the sons of light,” and a tribute to
* Keats in placing him in the same category
with Homer, Dante and Milton. Stanzas
vii. to ix. refer to the death of Keats, at
Rome. From x. to xxi. we have the
lament of
¢ All he had loved and moulded into thought,
From shape, and hue, and color, and sweet sound.”
. This lament includes some of the very
finest verses in all our elegiac poetry. In
stanzag xxii. to xxix. we have the lament

of Urania, which is foreshadowed in stanza !

iv. Stanzas xxX. to xxxv. contain the la-
ment of the “ Mountain Shepherds.” In
stanza xxx. the “Pilgrim of Eternity,” is
Byron ; while
“ . . . from her wilds Ierne sent
The sweetest lyrist of her saddest wrong,
And love taught grief to fall like music from his
tongue.”

How delightfully these lines portray the poet
Moore !

Stanzas xxxi., Xxxii., xxxiii; and xxxiv. refer
to Shel! ;y himself ; and are about the saddest
verses in the whole poem. Stanza xxxv.

THE E
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is a picture of the loving solicitude of the
artist Severn, who, with rare self-sacrifice,
accompanicd Keats to Rome, and in whose
arms the poct died. [t is perfect, too perfect
to be passed over:

** What softer voice is hushed over the dead ?
Atlraact what brow ig that dark mantle thrown ?
What form leans sadly o’er the white death bed,
In mockery of monumental stone,
T he heavy heart heaving without a moan ?
If it be he, who, gentlest of the wise,
Taught, soothed, loved, honored the departed
one s
I.ct me not vex with inharmonious sighs,
‘T'he silence of that heart'’s accepted sacritice.”

Tlen, in stanzas xxxvi. and xxxvii. comes
an explosion of wrath against the imagined
cause of all this grief, whom he transfixes, as
it were, with the line: “ Thou noteless blot
on a remembered name.”

From here to the end we have the re-flow,
and backward rush into the heart of hope,
the refrain of which is, “h2is not dead " :

 Peace, peace ! heis not dead, he doth not sleep—
{1e hath swakened from the decam of life—
Tis we, who, lost in stormy visions, keep
With phantoms an unprofitable strife,
And ip mad trance strike with our spirit’s knife
Invalnerable nothings, [V decay,
Like corpses in a charnel ¢ fear and grief
Convulse us and consyme us day by day,
And cold hopes swarm like worms within our living
clay.
¢* He has out-soared the shadow of our night 3
Envy and calumny and hate and pain,
And that unrest which men miscall delight,
Can touch him not and torture not again ;
From the contagion of the world's slow stain
e is secure, and now can never mourn,
A heart grown cold, a head grown grey in vain ;
Nor, when the spirit’s self has ceased to barn,
With sparkless ashes load an unlamented urn,”

Of the form much need not be said, It is
the Spenserian stanza in its very best array.
It would be a nice point to decide between
the aptness of the versification in ‘*Adonais,”
* Lycidas " and * Thyrsis," all three being
noted for their fine musical effects. Suppose
we quote a short passage from each, to try
the effect upon the ear. Taking * andonais ”
first, we have these lines:

“ 1{e is made one with Nature ; there is heard
His voice in all her music, from the moan
Of thunder, to the song of night's sweet bird ;
He is a presence to be felt and known
In darkness and in light, from herb and stone,
Spreading itself where’er that Power may move
Which[i;':as withdrawn his being 1o its own ;
\Vhich wields the earth with never-wearied love,
Sustains it from beneath, and kindles it above.
Next, let us take a quotation from
“ Lycidas”:
¢ Return Alpheus, the dread voice is past
That shrunk thy streams : return Sicilian Muse,
And call the vales, and bid them hither cast
Their bells and flowerets of 2 thousand hues,
Ye valleys low, where the mild whispers use
Of shades, and wanton winds, and gushing
brooks,

On whose fresh Jap the swart-star sparely looks ;
Throw hither all your quaint enamelled eycs,
That on the green turf suck the honcy'd showers,

And purple all the ground with vernal flowers.”

Lastly, from *“ Thyrsis,” and here notice
the peculiar beauty of t)he short verse in the
middle of the stanza, it seems to me won-
derfully expressive of the pathetic:
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* What llmnluh the music of thy rustic flute

Kept not for long its happy, country tone
Lost 1t too soon, and learnt a stormy note

Of men contention-tost, of men who geoau,
Which tasked thy pipe tov sore, and tired thy

throat -
. It failed and thou wast mute?
Yt hadst thou alway visions of our light,

And long with men of care thou couldst not

stay,

And soon thy foot resumed its \mmlctin% way,
Left human hannt, and on alone till night,

[t is hard tu say that one of these mea-
sures i3 signally better than the others. It
may be said, however, that the objection
taken by Pope to the * Alexandrine™ does
not apply to ** Adonais,” or perhaps to the
line at all, when used for the purposes of
cleginc verse, Some of the finest lines in
“Adonais ” arc Alexandrines. For example,

at the end of the third stanza :

“ « « Oh!dream not that the amuorous Deep

Will yet restore him to the vital air ;

Death feeds on his mute voive amd laughs at ow
despair”

The idea, there, gains much power of

beauty and expression by the use of the

Alexandrine.

Or again, in stanza xxi.:

S Month followe month with e, and year wake
year lo sorrozo."

Or, in stanza xxvi.:

S But I am chained to Time, amd cannot, Vience
depart.”

Or, in Stanza xxx., where he speaks of
Moore :

& And love taught griey to fall like nuesie from has
tongue.”

Who does not feel, in reading lines like
these, that it is the expression of sorrow, it
is the pathetic note sounding in our idealized
ears with its unerring tone of sadness ?

The last thing to be noticed about the form
of *“Adonais” is its length, and though
perhaps no one would say just what should
be omitted, many will admit that five hundred
lines is too long fora purely elegiac poem,
“ Thyrsis ” and “ The Scholar Gypsy,” have
each less than half this number, while
 Lycidas,” the most perfect of all, has only
one hundred and ninety-three lines. The
objection to toa great length is that the
feeling of pathos, or regretful sorrow, does
not tarry with us Jong at a time, but is
easily superseded by other sensations, The
aim of an clegy should be to keep this
feeling uppermost throughout, and in this,
¢ Adonais,” to some extent, fails,

We have now come to the plan of the poem,
and touch the heart of the whole matter.
We said, at the beginning, that the prime
quality of a perfect elegy is that it be expres-
sive of the pathetic. Now, the note of
pathos is the most delicate in 21l the range of
song. Itis not the loud lament; it is not the
cry of pain ; it is not pain itself; it may be
called far-away quiet sorrow; it is the
expression of everlingering regret which
reaches down to the very depths of the
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heart, and underlies our deepest emotions.
‘Tricd by such a standard as this, ** Adonais ”
falls short of our ideal. It contains magnifi-
cent poctry ; there is not an unmusical stanza
throughout the poem ; but the muvic, as a
whole, is not the music of pathos, and thus
far it falls short of perfection. Perhaps,
under the circumstances, it could not have
been otherwise, Shelley and Keats werenot
David and Jonathan ; they were compara-
tive strangers to one another, except so far
as their work was concerned.  And then the
elegy was written under a misconception of
the facts of Keats' death. Itis a question
whether “ Adonais " would ever have been
written had not Shelley’s indignation been
roused by the supposed cause of his brother
poet’s wrongs and death, Shelley himself
had suffered from the rough handling, or,
stili worse, the neglect, of his poetry by the
English reviews. Of course he was too much
imbued with the poetic spirit to allow his
indignation to kecp the mastery all through
the poem; but it is unmistakably there, and
it mars the work. Take, for example, thic
stanza, expressive of contempt :

*The herded wolves, bold only to pursue ;
The obscene ravens, clamorous o'er the dead ;
The vultures to the conqueror's banner true,
Who fied where Desolation first has fed,
Anid l\vhosc wings rain contagion—how they
fled,
When like Apello, from his golden bow,
The Pythian of the age onc arrow sped
And smiled ! The spoilers tempt no second blow,
They fawn on the proud feet that spurn them as
they po.”

Or this, full of & blaze of wrath and indig-
nation :
¢ Live thou, whuse infamy is not thy fame ¢
Live ! fcat no heavier chastisement from we,
‘Thou noteless blot on a remembered name !
But to thyself, and know thyself to be !
And ever at thy season be thou free
‘To spill the Venom .chen thy fangs o'erflow 3
Remorse and self-contempt shall cling to thee s
Hot Shame shall burn upon thy sgcret brow,

And like a beaten hound tecemble thou shalt—as
now,”

And, again :

« « + ““Thecurse of Cain
Light on his head who picrced thy innocent breast,
Awl scared the angel soul that was its earthly

.guest.”

Without further quotation, it may be said
that even when the poet’s sorrow does not
rise to the point of indignation, there is still
present, throughout the elegy, a feeling of
intense pain, which comes to the surface
again and again. How different all this from
Milton’s ¢ Lycidas”! * Adonais” has, per-
haps, more of the flowers of poetry ; but the
supreme beauty of * Lycidas ' is that it ful-
fils our ideal of the elegy in that it presents
to the mind exactly, completely, and tc the
exclusion of everything else, that sensation
w.hich we attempt to describe by the word
pathetic.  An example or two will show what
is meant. Here are the opening lines from
“Adonais "';
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“1 weep for Adonais—he it dead
Oh ! weep for Adonais, though our tears
‘Thaw not the frost which binds so dear a head.”

And then in the second stanza :

*Where werl thou, mighty Mother, when he lay,
AVhien thy son lay, pictced by the shaft which lies
In darkness ?”

And, again, in the third stanza:

0, weep for Adonais—he is dead !
Wake, siclancholy Mother, wake and weep !
Yet wherefore?  Quench within their burning bed
Thy ficry tears, and let thy loud heart keep
Like his, a mute and uncomplaining sleep :*

It may be fairly said that this iz not
pathos. It is grief in all its violence, un.
toned by time; it is a wail of sorrow, but it
does not adequately express the deeper,
inner feelings which we understand by the
pathetic. Let us now turn to the opening
lines of * Lycidas':

*Yet once more, O ye laurels, and once more,

Ye myrtles brown, with ivy never sere, .

I come, to pluck your berries harsh and crude;
And, with forced ltingers rude,

Shatter your leaves hefore the mellowing year,

Bitter constraint, and sad occasion dear,
Compels me to disturb your season due.

For Lycidas is dead, dead cre his prime,

+ Young Lycidas, and hath not left his peer 3
Who would not sing for Lycidas? Ile knew
Himself to sing, and build the lofty thyme.

He must not float upon his watery bier
Unwept, and welter to the parching wind,

Without the meed of some melodious tear.

And, further on :

“ For we were nursed upon the self-same hill,
Fed the same flock, by mountain, shade and rill.”
And, again :

*“But, oh! the heavy change, now thou art gone,
Naw thou art gone and never must return,”

It is hard to indicate, in a single line, that
spirit which breathes over Milton's elegy
from first to last, and which expresses that
feeling, which, as Gray says, “Casts a
longing, lingering look behind.”

In spite of these objections to ¢ Adonais,”
it is filled with all the graces and magnifi-
cence of the poet's art. Shelley hinself
thought it the least imperfect of all his
works; and, as to form and expression, he was
right. It would be delightful, and perhaps
instructive, to_clbse by reading a dozen of
the finest stanzas. But there is not space for
this, 1 shall close with three. The firstis
a picture of one of “the passion-winged
ministers of thought,” bending in grief over
tiie body of Adonais:

“Angl c:]nc with trembling hands clasps his cold

Andc_nfa’ns him with her moonlight wings, and
' Ouf ?(f\?e., our hope, our sorrow is not dead :

See on the silken fringe of his faint cyes,

Like dew upon a sle¢ding flower, there lies
A tear some Dream has loosened from his brain.’

Lost angel of a ruined Paradise ! :

She knew not ’twas her own ; as with no stain
She faded, likea cloud which had outwept itsrain,”

The next is the thirtieth stanza, which
describes Shelley himself, the saddest, and

perhaps the_finest stanza, in the elegy:

[Number 57,

¢ "Midst others of less note, came one {tail Form,
A phantom among men; companionless
As the last cloud of an expiring storm
\Whose thunder is its knell : he, as I guess,
Had gazed on Nature's naked loveliness,
Activon-ike, and now he fled astray
With feeble steps o’cr the world’s wilderness,
And his own thoughts, along that tugged way,
Pursued, l.i’kc taging hounds, their father and their
prey.

And, finally:

¢ The one remains, the many change and pass;
Heaven's light furever shines, Earth's shadows

fly ;
Lile, like a dome of many-colored glass,
Stains the white radinnce of Lternity, .
Until Death tramples it to fragments.  Die,
If thou wouldst be with that which thou dost seck
Follow where all is fled ! Rome's arure sky,
Flowers, ruins, statues, music, words, are weak
The glury"thcy transfuse with fitting truth o

speak.
J. O. MILLER,

L

For the EbUCATIONAL \\'ms;u.v.
SYSTEMATIC PRONUNCIATION.
V.

IN dealing with the pronunciation of the
past tense of 70 cat (which, since Walker's
time, at all events, has had equal authority
for its two styles), I am forced to touch upon
the question of spelling. So long as the
word is spelt ate, the analogy of epelling
will lead us to call it 4/, but, on the other
hand, the analogy of grammar concurs with
a wider usage in making us pronounce it /2.
No other present tense of a strong verb that
has the sound of Zin its sten forms a pass
tense with a; while fead, blecd, breed, fred
and meet form their pasts in led, dled, bred,
Jed, and met, and read forms its past with
the same sound. Moreover, the half-weak
verbs, creep, dream, keep, leap, sleep, siveep,
and wecp, have crept, dreamt (pronounced
ardmt), kept, leapt (=18p8), slept, swept and
twepl, The only divergent verb is beas, which
has in the past tense 42af with an unchanged
sound ; but the Scotch call this second beat, -
&ty which may be a survival, We would
pronounce tlhe vowel of our word like the
vowels of those numerous past tenses in
analogy with it; and we would also, to be
consistent, write in the past tense as well, ¢/
as dremt, lept and red, the last from the con-
nections wherein it would be used being
likely to be confounded but seldom with the
name of the color.

To call clat &klazv, as some lexicographers
do, and as has been quite fashionable, is to run
counter to every rule, both French and Eng-
lish. In the French tongue, wherever
a is followed in the same syllable by ¢
alone, it has the short, foreign a sound, while
the # remains silent ; and in English, under
the same conditions, it has the sound of ¢ in
caly the ¢ of course being uttered. But we
would not so far Anglicize the word as to
call it &clde; especially as its useisstill much
restricted, being confined to descriptions. of
platform performances, and not being-very
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frequent then. Let it, therefore, keep its
foreign utterance as ai/d.

I donot know whether it hias be en observed
that we have now no distinction in sound
between the name of our dear old country
aund the name of one of its citizens. How
the prescnt dictionaries pronounce Srilain
and ZArifon respectively, is hard to determine,
since, as arule, they do not deal withnational
names ; hut people at large pronounce them
both as Z»itn.  ‘This is not as it should be,
nor as it.once was. \When the writer learnt
clocution from John Talbot Calvert the old
man used to say that the letter-group ain,
wherever it was final and unaccented, was to
be pronounced as Iz, and iliustrated his rule
by the sentence : A cerfain chieftain, the
greatest willain in all Hritain, lived by a
Jountain vehind the curtain of & mountain ;"
and in this he agreed with the way in which
Walker has marked all these words. But
when 1 heard him say it, both Aritin and
«Nin sounded strange. These two words
have equally dropped their 7 in common
speech ; but the former for distinction’s
sake, and both because of their spelling
analogy, I mean henceforth to pronounce

after my teacher's fushion.
M. L. Rousk.

.

For the Epucationat, WrekLy
DIFFICULTIES IN ART/ICULA-
T/ON.

‘THE letters & and £/ cannot be sounded
consecutively in the same word ; and neither
d nor ¢ can be articulated before »# in a word,
although 2 is capable of being sounded be-
fored or . These three letter-sounds are
produced by the same configuration of vocal
organs ; but @ and # are articulated by sud-
denly separating the tip of the tongue from
the palate, while » is sounded continuously
by keeping the tongue against the palate
and sending the vocalized breath through
the nostrils. Thus it wiil be seen that the
instant the # sound ceases, the organs are
in readiness to sound either d or 7, but
when dor £ has been sounded, the former
position of the organs must be resumed before
the 7 sound can be produced. It follows that
to sound @ and 7 consecutively, or to sound
either of them before », would be as difficult
as to sound any one of these letters twice
consecutively in a word., In addition only
one 4 is sounded, in affend only one ¢, and

in runner only one 2. If any reader will try

to sound both of the doubled letters in each
of these words, ne will appreciate the diffi-
culty of articulating clearly the @ and 7 in
such words as Aardnuess, grealne{s, ete.

Now, when | assert that the 4 and ¢ in
these words are not articulated, 1 do not
mean that they are altogsther silent Jetters.
Thers is 2 nasal sound- which closely imi.
tates the pure @ and 7 sounds before », and

it is this nasal imitation that we hear in all
these words instead of the pure articulation.
The letier £ cannot be sounded smoothly
before ¢, for the tongue must be: sepavated
from the palate to form the £ sound before the
tip of the tongue can be elevated to the palate
to prepare for the /sour 3 ; or, in other words,
the sound of £ must be complete before the
preparation for the # sound begins. Hence
it is almost, if not quité, impossible to sound
the £ (¢ hard) ic o2, in reasunable time,
without making two syllables of the word.
The consequence is, that, in actual speech,
a slight suspension of sound takes the place
of the articulated £ in such words. In the
word direciness, the two difficulties of sound-
ing £ (¢ hard) before ¢, and o” sounding £ be-
fore s, occur together; and the word is
pronounced with the £ unheard and with the
nasal imitation of 7 already mentioned.

It may be added that the sounds of & and
¢ befare /, as in divectly, badly, are similar to
those before ; and for the same reason.

What, then, shall we do about these diffi-
culties? Must we put ourselves under elo-
cutionary training until we become able to
petform readily the most difficult feats of
which our voca! organs are capable, or must
we modify the structure of the words of our
language <o as to have z sequence of sounds
in each capable of easy utterance? If lan-
guage were only a system of visible sym-
bols, there would be no force in such a
question ; but if language is speech as well,
made up of sound symbols, this question is
& most important one.

T. W. STANDING.

>

BOYS MANUAL TRAINING
SCHOOL IN MANCHESTER,

A PROSPECTUS has been issued by the
Manchester Technical School of a new de-
partment—a boys' manual training school-—
on the principles adopted at the St. Louis
School, and which were lateiy expounded by
Dr. Woodward. Boys seeking admission
to the first year's course must be at least
thirteen years of age, and be able to pass a
satisfactory examination in the fundamental
rules of arithmetic, in vulgar and decimal
fracions ; and, in English grammar and
composition, fully equatl to the sixth stan-
dard of the Education Code, The number
of pupils who can be entered for the first
year is limited, but pupils can be admitted
at any time provided there is room, and that
they are prepared to take up class work.
The first year’s course will embrace language
and literature, geography and history, seven
hours per week ; the higher rules of arith-
metic and mathematics, five hours per
week ; writing, frechand, geometrical and
mechanical drawing, five hours per week;
clementary science, five hours per week;

toal instruction in carpentry and wood turn-
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ing, eight hours per weok. ‘The second
year's coursc, in addition to advanced studies
in the subjecis named, cmbraces manual
training in the working of lead, iron, and
other metals. The workshop occupies &
spacious room, and is fitted with twenty
benches and twenty lathes driven by power,
saw bench, grindstones, and complete set
of taols for cach student. ‘The laboratories
and class-rooms are replete with cvery
appliance necessary for the satisfactory illus-
tration of all subjects.—ifarchester, Eung.,
Lxaminer,

St § O A e

IRREGULAR ATTENDANCE.

. An “aur lost is lost forever. Present
dutics crowd the present, and the past can-
not be recalled.

2. One iesson d=pends on another, LEvery
unlearned lesson weakens the foundation on
which others rest.

3. Irregularity in boys becomes the same
in men. A bad habit stays by us.

4 The teacher’s explanations to the class
are important ; ard there is no time for repe-
tition.

5. It checks the progress and enthusiasim
of the class, and wears upon the nervous
system of the teacher,

6. ‘The reputation of the school «nd
teacher suffers,

7. If a pupil loses his interest for school-
work, outside matters fill his mind.

8. It causes disturbance for the pupil to
find out the lessons of to-day. '

9. One day out of school results in un-
learned lessons, and the consequent loss of
the next.

10. The teacher cannot be interested in
those who show no interest in the school,

P

Tue staff of Ingersoll Collegiate Institute is
composed as follows: W. Briden, B.A.,
principal, classics and English: W, Taylor,
mathematics and drawing; C. A, Scott, B.A.,
science and commercial branches; W. J.
Chisholm, B-A., modern languages ard English.

Tue East Ward Schoot building, Cornwall, has
been used for Sunday school purposes on Sundays,
and the trustces complain that great damage has
been done by the Sunday school children.
Scveral statutory declarations have been made
substantiating  their charges.—Cornwall Free-
holder.

Tue following teachers have becen engaged :—
Mr. Jobn Berry and Miss Jane Armour, for the
Hastings Pablic School; Miss Kate Collins, for
the Hastings Scparate School; Miss Maggie Mec-
Millan, for No. 5, Asphadel ; Mr. Jas. Myles, for
No. 9, Otonabee ; Mr, Chas. Coughlan, for No, 6,
Asphadel : Miss Huycke, of Flemming’s, for Brigh-
ton ; Miss Kate Ryan, for Westwood ; Miss Mag-
gie Nathan, for No. 9, Percy, Cobourg Road;
and Miss Nellie Gilmurey, for Crickley,—&astings
~igry
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ANNOUNCEMENT.

Wrent much regret 1 announce that,
owing 1o circumstances 1 cannot control,
with this number my editorial connection
with the Fpucarionan Weekny will cease.
In taking leave of my readers, I wish to
thank them for the many expressions of
good will which T have received from them
through the post and otherwise, and for
the cordial support which they have given
to the WerkLy from the first. 1 also
wish to express iy sincere thanks to the
many friends of the Weekiy who have
honored it with their contributions, and I
should like to bespeak for my successor a
full continuance of the good will and sup-
port which have been so freely extended
10 me.

I am to be succeeded by Mr. T. Arnold
Haultain, a writer and journalist of experi-
ence, a scholar and an educationist.  Mr.
Haultain had charge of the WEegkkLy for
some wonths last year, and is thus practi-
cally acquainted with the work he is
undertaking. His entire time and en-
ergics will be devoted to his cditorial
duties, so that under his management the
WeekLy will undoubtedly rank as one of
the very best cducational journals on the
continent. .

1 wish to bespeak ior the Grip Printing
and Publishing Company, to whose liberal
enterprise the establishment of the Epu-
carioNat. WEEKLY is due, the good will
and interest of the teaching profession in
their efforts to maintain a high class jour-
nal devoted entirely to education. In
entrusting the Eovevrioxan WEERLY to
me they assured me that it was to express
no opinion which I did not fully endorse,
and to be the mouthpiece of no person
other than the editor.  This assurance has
been sustained inviolate, and the incoming
cditor receives similar assurance, which, I
believe, will be as inviolately sustained.

Some considerable harm was done to
the Emucationat. WEEkLY at the very
beginning, by assertions that were repeated
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even after they were denied, that the
WeEkLy was “the organ of the Bduca.
tion Department,” that it was * backed by
the Ontario Government,” and so on,
Even so recently as last week, a gentle.
man, reputedly wellinformied, asked a
friend of the writer's, if the LBbucarion.
At WesKLY  were not maintained by
the Education Department.  The sup-
port, direct or indirect, rcceived from
the Education Department, or from the
Government of Ontario, by the LEou-
cArioNal. WEEKLY, or by the Grip
Publishing  Company in behall of the
Epucariorar. WeERLy, would not pay
the cost of putting this onc article into
type. The only possible ground for mak.
ing such assertions lay in the fact that the
Grip Printing and Publishing Company
had in free competition obtained the
contract for the printing of the Ontario
Government. So far from this contract
proving to them an indirect source of
Government aid it has been a source of
loss to them, and they have recently given
it up as unprofitable.

Mr. Fraser, who has been Business
Manager of the WiEkLy from the first,
continues as such, and will push forward
its interests with his usual vigor. No pains
will be spared, cither by the publishers or
the editor, to make the Ebnucarionat,
WeEKLY worthy of the support and paé-
ronage of every member of the profession
in the Dominion. As yet nothing has
been done to extend its circulation beyond
Ontario ; but as now this Province is pretty
well secured, the other Provinces will be
werked up one at a time, until the Epu-
cartoNat WeEKLY becomes the recogniged
leading educational journal of the whole

Dominion,
Joux E. Bryanr,

MUSIC IN SCIHOOLS.

It is no longer necessary to plead the
cause of music. Itis.an aid to morals;
it softens manners, It heightens and
strengthens the sense for all beauty. To
have an ear sensitive to the sweetness
of melody is to be in possession of a
source of perpetual enjoyment. Music
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is the dclight of children ; old age never
wearies of it. It is sola» to the dis-
tressed ; it is inspiration to the fortunate.
1t lightens the gloom of our darkest
hours ; and it will accentuate and glorify,
as nothing clse can, our moments of happi-
ness.

In musical progress, as marked by the
achicvements of artists, or even by what
those do who have erely some little
natural gift of car and advantage for its
cultivation, there is nothing to regret.
Of all the finc atts, music has made most
advance in later times.  Painting, sculp-
ture, architecture, remain pretty much at
the point they reached two thousand
years ago ; but music, like science, is of
modetn birth, and, like science, too, it
has made more progress this century than
in all its previous history.

But while this is true, music is still to
the mass of people what landscape is—a
thing which they can enjoy to some de-
gree ; but in the production or creation ot
it they have no part whatever. This is no
fault of music in itself. As a science.it is
as casily understood as the simplest
arithmetic.  As an art, while with it, as
with every art, different varictics of natur-
al endowment correspond to vastly differ-
ent capacities for production, yct a
certain, and by no means small, skill or
facility in production is within the attain-
ment of cvery one who in childhood is
properly taught it.

There are several reasons why music
has not herctofore been successfully
taught—we mean taught to children in gen-
eral as successfully as, for example, arith-
metic is taught.  First, there has been an
unfortunate misapprehension that to teach
music at all one must have a fine ear for
music, and be more or less an accomplish-
ed musician. The result is that the
teachiag of music has never. been done,
where it should have been, in the public
schools, and by those who know best how
to teach, the trained tecachers of our
schools, but by private teachers, and to
individuals rather than to classes, and at
odds and ends of time instead of in those
hours of the day mwiost suited to study, and
on the whole in that desultory and hap-
hazard sort of fashion in which private
lessons are *usually given and taken.
Music teachers, like mnost private tutors,
are not educationists either by training or
by experience. Their experience does
not make them become such, because the
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conditions under which the private tutor
labors are adverse to the acquircment of
true educatinnal methods.

Anoilsr reason les in the fact that, as
the teaching of music has been left to pri-
vate masters, there has not been develop-
cd a music-teaching profession, and hence
there have not been written, or otherwise
preparcd, suitable text-books and charts
and other appliances for good teaching in
music, And as there has been no de-
mand for these, the publishing trade has
not produced them; and successful and
skilful teachers of music have not volun-
tarily come forward and published them
on their awn account.

We are speaking only comparatively.
What we have just written is guite truc,
so far as Canada is concerned, except
for the last year or two. It has never
been quite true for the New England
States, but applies cven now to many
other States. In England it is not quite
applicable, but (with a certain modification
which will be cvident from what is said in
the neat paragraph) it would have been
quite true some fiftcen or twenty years ago.

A third reason why in Canada the
teaching of vocal music has not made
more progress is, that for model methods,
text-books, charts, ctc.  we have naturally
looked to England ; and there, in the pub-
lic scnools at any rate, the irrational
‘fixed Do ” system had been so persistent-
ly promulgated by Dr. Hullah, to whom
for many years was entrusted the direc-
tion of musical education for the King-
dom, that such text-books, charts, etc., as
came to us, presented such difficulties that
they were scon abandoned as being of
little value for the musical cducation of
children. .

A fourth reason lies in the fact that
when music has been taught to children
it has been taught too largely in the
fashion in which grammar has been
taught—the laborious setting forth of all
its fundamental scientific principles before
the minds of the pupils are sufficiently
advanced to see the meaning or use of
them, and before their ears are sufficiently
trained that they take pleasure in under-
standing them. It is no uncommon
thing to see a class who cannot read the
simplest piece of psalmody, struggling
with tragsposition and modulation, inno-
cently ignorant of any meaning or value
in what they are trying to do, and indif-
ferent whether they succeed or not, But

when music is properly taught, nothing
affords greater enjoyment to a class than
their endeavor to overconie the difticultics
of some picce whose intervals and time
values they are not able at fivst to master.

In Ontario we are now in a position to
hope for better things. I'he teaching of
music has become more scientiiic—that is,
more conconant with the methods which
arc common to all good teaching. The
tonic system, or the mastery of the inter-
vals of a scale, the mastery of .the relativi-
ty of the tones of a scale independently of
their absolute pitch, is so generally admit-
ted to be the fundamental principle in
teaching music, that it will certainly be
adopted here. Practice in acquiring a
mastery of this relativity is the cssential
feature in learning to read music. When
a knowledge of this relativity is gained,
without any reference to or association
with the fixed scale employed by all
musicians in writing music, the mcthod of
teaching pursued is called the * ‘Tonic
Sol-fa” system. If the fixed scale is con-
stantly kept in vicw the method is called
the “movable Do” system. When the ordi-
nary notation is-used with the * movable
Do” system, it presents scarcely any
greater difficulty to the learner than the
Tonic Sol-fa system, and is immensely
more valuable as an acquirement when
mastered.

We shall defer what else we have to say,
concerning the teaching of music in pub-
lic schools to a second article,

BOOKX REVIEW.

Elcanents of Psychology ; with Special Applica.

*  tions to the At of Teaching, On the basis of
“Qutlines of Psychology.” For the usec of
normal schools, high schools, reading circles,
and students generally, By James Sully,
M.A., New York : D. Appleton & Company
1886, Tart I. 130 pp. 25 cents,

This is an abridgment, as yet incompicte, of
Mr. Sully's largger work entitled *‘ Outlines of
«sychology.” The merits of that well-known
book are so acknowledged that it would be out of
place for us to say anything recommiendatory of
this abridgment. The explanation of its appear-
ance in itsincomplete form is this : The “Outlines”
have become so ganerally adopted as a text-book
for training institutes and by reading circles, that
there is a general demand for some less expensive
cdition of it. Its price ($3) prevents many
teachers from purchasing it. .The publishers of
the “Outlines’ announced some time ago that the
author was preparing an abridgment especially for
teachers, but some other publist s have already
issued an abridgment done by a\ alien hand. The
Messss. Appleton in self-defenc> issue this part,
at once, and promise the complete volume, at
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which Mr. Sully Is now engaged, in a few weeks.
We have only to add that the mechanical make-up
of the past before us is pelect,

Busy Lessons s German,  An introduction to the
Cumulative Mcthod 3 adapted to schools amd
hame instruction, By Adolphe Dreyspring,
author of **The +*mulative Method," and
“The CGerman Verb-Drill.  New York: 1,
Appleton & Company. 1886, 103 pp.

Some time ago (Dee. 3.) we gave an account of
“The Geeman Veeb-Drill " by Herr Dreyspring,
The present book is introductory to that, and is
based on the same principle—*¢ repetitio mater
studiorum.” Objective words (nouns) are represent-
¢! by pictures.  Scatences are formed concerning
these.  All these senlesices are put in the form of
dialogue,  Vocabulaty is acquired by constant
use of the same wonls in  diffcrent sentences,
Inflections are learred in association with the
positions in the scutence which justify them, or
with the objects *, which they refer.  In
a little while the diaf gue is extended beyond
mere questions and answers, It becomes de.
scriptive,  The descriptions are always asso-
cintedd with vivid, supgestive pictures,  Thete
is also a vein of humor and absurdiy running
through the descriptions which tends to fix the
words and inflections used in them mote fiemly in
the memory, Preceding  cvery reading lesson
there are “model drills,” and added to these
“themes for deill” : so that repetition and the
excitation of interest may besaid to be the cardinal
features of the book, which, on the whole, is one
of the very best for young childeen that we have
yet seen.

The Philosophy of Education ; or, the Principles
and Dractice of Teaching. By T. Tate,
F.R.ALS,, with an Introduction and Annota.
ticns by Edwavd E, Sheib. AM,, Ph.D,,
Principal of the Louisiana State Normal
School. New York: L. L. Kellogg & Co.,
1885, 331 pp.  $1.

The value of this hook, great as it undoubtedly
is, is principally historical. Written nearly thinty
years ago, it was at that time as *a voice crying
in the wilderncss.” An carnest and able endcavor
to base practice and method in teaching upon
pedagogical theory and science, it had at the time
of itsappearance a mission and a raisoms «*8re which
are now lackiny.  Of the five main divisions of
the book, three ““on the comparative advantages
of different methods and systems of instruction,
on the application cf these to clementary cduca-
tion, and on *‘school organization and discipline,”
arc now superseded by fresher, more practicable,
and more «dequate treatments by later authors,
But to Mr. Tate must be assigned the honor of
striking the key-note, which his successors have
kept but the firmer and the truer.  The chapter on
““method ” is, however, still most valuable read.
ing, and will be useful to the humblest follower
of the pedagogic art. The editor, Dr. Sheib, has
done his duty faithfully. He has kept in the back-
ground those thoughts of his author which are now
of little value, and has illustrated and brought into
prominence those which are yet to be held in great
esteem, The book is well printed, is put up in
geod heavy paper, and is in every way worthy of
an honorable place in every teacher's library.
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Methods and Illustrations
= THE NUMBER THREE.

Qo Ay WENTWORTI AN

[WEe commend to all teachers of primary arith-
netic, and to all other teachers, the following
model lessons in number, designed to he the
sccom! and succeeding lessons in arithmetic for
little children, The reader will observe that the
method of treatment is thoroughly progressive and
scientific 3 the lessons are not a mere haphazad
collection of questions given in any order and
without any aim. The order and the aim are
both predetermined.  Although the series occupies
more space than we care to give toone subject, yet
we are sure our readers will much prefer the com-
plete treatment of the ** number three ™ in one
paper to a fragment of it,  Upon this treatment
may be wodelled that for the *“ number four,” the
“pumber five,” and so on. *“First Steps in
Number,” from which these lessons are taken,
may be had from the publishers, Messts. Ginn &
Co., Boston. —Edetor Evuiaitonat, WEEKLY. ]

§$1. THREE AS A WHOLE.

Suow me two blocks. DPut one more
block with them.

Show me just as many spools; just as
many pebbles; as many buttons ; as many
pencils ; as many marks on the board; as
many fingers.

You have shown me Zkree fingers.

Show me three marks you have made on
the board; three spools; three pencils;
three pebbles; three shells; three little
girls; three boys ; three blocks.

.How many blocks have you shown me?
How many spools? How many splints?
How many buttons ?

1 have a block, a spool, and a nut.
many things ?

1 have a box, a pen, and a stick. How
many things?

Show me a buiton, a nut, and a shell.
How many things have you shown me?

Show me three other things. Go to your
desk and bring me three things.

How

Who thinks he has seen three men on the !

strect ? three boys playing ball ? three houses
inarow ? three horses drawing a load? three
street cars in a row ? three people in a car-
riage ? three things in the shop window?

Name three things you saw on your way
to school; three things you had for break-
fast; three things you can do ; three things
you can wear; three things you own ; three
persons you know.

§ 2. DISCOVERIES IN THREE.

You may take one block away from your
three blocks. How many blocks have you
left? What else can you take away from
three blocks? How many blocks will re-
main? What other number can you take
away? What will remain?

Who sees something else that can be
done? 1 sze Mary has put hers in two
groups. How many in this group? (Two.)
How many in this? (One.) What did Mary
find in three? (Two blocks and one block.)

Who ¢an find anything else )
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Facrs IN THREE.
‘TWO AND ONE.

You may each take two blocks. ‘Take one
more block. How many blocks are two
blocks and one block ?

Show me two shells.
shell,
me ?

Show me two beads and one bead. How
many beads are two beads and one more
bead ?

Show me two pegs and one more peg.
How mauy pegs have you shown me ?

In these envelopes are pretty things. I will
give cach of you an envelope if you will try
to take out just two things, and then one
more. Mary, tell me about your dustpans.
Henry, about your rakes. Annie, about your
combs., John, about your knives. Nellie,
about your birds.

§3.

Show me one more
How many shells have you shown

We will call these peautiful red strips of .

paper sticks of candy. ‘Who will tell me
about two sticks of candy and one more stick
of candy ?

If you take two splints (let the child take
the two splints) and one more splint (let this
be taken also), how many splints have youn?
Tell me that story. i

Mary, if you take two buttons and then
take one more, how many buttons have you ?
Tell me 2 story about that.

Tell me a story about two shells and one
shell ; about two penciis and one pencil.

I am going to call my blocks horses. If I
bave two horses and buy one more horse, I
shall have three horses.

REMARK. In telling a story, always han-
dle the blocks so as to illustrate what is being
said, and require the pupil to do the same,

WI! 1t will you call your blocks 2  You may
tell me the story that two kitties and one
kitty are three kitties.

ONE AND TWO.

Show me one block. Show me twe more
blocks. How many blocks have you shown
me?

Show mé onc wheel.  Show me two more
wheels. How many wheels are one wheel
and two wheels ?

If I have one bzautiful butterfly, and find
two more butterflies, how many butterflies
shall T have ?

How manyowls are one owland two owls ?

If I have one shell and take two more
shells, how many shells shall I have?

1 will hold up one finger; now I will hold
up two more flngers. How many fingers do
1 hold up?

I will take one piece of paper and then
take two more pieces of paper. 1shzll then
have three pieces of paper.

You may tell me a story like this with your
blocks ; with these .buttons ; with your fin.
gers ; with these nuts.

1 will call my blocks birds. Here iz one
bird on a tree, and two more birds fiy. up on

the same tree. ‘I'ell me how many birds are
on the tree.

This is a dog running, and these are two
little girls running after him. How many
are running ?

You may tell me a story about one and
two. What will you call your blocks? An-
other story ; another,

Tell me about one armful of wood and two
armfuls of wrod ; one knife and two knives ;
one chair and two chairs; one tin hogn and
two tin horns ; one whistle and two whistles ;
one paper-weight and two paper-weights.

If one child tells me a story about birds,
and two others tell me stories about birds,
how many teli me stories about birds?

If 1 write one word on the black-board,
and then write two more words on the black-
board, how many words do I write in all?

Daisy saw one dog on one side of the street
this morning, and two more dogs the other
side of the street. How many dogs did she
sec on the street?

On bne twig is a white blossom and two
pink blossoms. How many blosspms. on the,
twig?

I have a woollen cap and two hats. How
many things have I to wear on my head?

THREE MINUS ONE.

Show me three blocks. Do as I do.
(Teacher puts one of her three blocks away.)
How many have you left ?

How maay did you take away ?

Show me your three blocks again.

Take one block away. .How many have
you now ? ‘

Show me your three blocks again.

I have three blocks on the table. 1 will
put one block under the table. How many
blocks have I on the table?

You may tell me 2 story about this, You
may tell me a story with the splints; with
_the spools ; with tin plates.

If 1 have three cows, and sell one, how
many cows shall I have left?

If I have three beds to make, and make
one, Liow many more beds will I have to
make?

If you have threc cups to wipe, and wipe
one, how many more cups will you have to
wipe ?

If you have three lines of #’s to write, and
write one line, how many more lines must
you write ?

THREE MINUS TWO.

Take three blocks. Give metwo of them.
How many have you left ?

How many did you give me? I will give
you back the two blocks.

T'ut two of your blocks behind you.
many remain before you ?

How many did you take away ?

Show me your three blocks again.,

If I have three blocks, and give you twaq
of my blocks, 1 shall have one blogk left,

How
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You may tell me the same kind of a story
with these buttons ; with these beads ; with
these cents ; with these keys,

Go to the board and make three marks.
Erase twomarks. How many remain ?

Hold up three fingers. Shut two of the
fingers. How many fingers remain up ?

If mamma has three pies to make, and
makes two, how many more must she make ?

If two of the three pies get burned, how
many will not be burned?

If three boys are in a line, and two boys
step out of the line, how many remain in the
line ?

If you have three cents, and buy peanuts
with two cents, how many cents wiil you
then have?

If three sleds are going down the hill, and
two tip over, how many go down the hill ?

If there are three chairs up to the table,
and you set back two chairs, how many
chairs will remain up to the table?

EXERCISE FOR REVIEW.

If Jamie catches two mice one day and
one mouse another day, how many mice will
he catch in all ?

I have in my hand a button, a stick, and
a tin cent, How many things bave I in my
hand?

I have on my bureau a cologne-bottle, a
pin-cushion, and a watch-stand, How many
things have 1 on my bureau?

If 1 should put the waich-stand on the
table, how many things would de left on the
burcau?

1f I should put the cologne-bottle on the
mantel, how many things would remain on
the bureau ?

if I carried back the watch-case and co-
logne-bottle, how many things would be on
the bureau?

Our baby is two vears old. How old will
she'be in a year?

Here are three boxes ; if you put a block
in each box, how many blocks will it take ?

One boy and one boy are how many boys?

One chicken and one chicken are how
many chickens?

One boy and one girl are how many per-
sons?

Two kittens and a dog are how many
animals?

A mouse comes into the room to find some-
thing toeat. A cat comes into the room to
find what she can cat. How many animals
are in theroom? The cat and mouse both
run into Mary’s room, where she is sitting.
How many are running then, do you think ?

THREE DIVIDED BY ONE.

Show me three blocks.

Show meone of your three blocks,

Show me another of your three blocks.

How many have you shown me now ?

Show me another of your three blocks.

Howlmaay one-hlgcks have you foynd in
three blocks? -

Take three buttons.

How many one-buttons can you find in
three buttons ?

Take three pencils. )

How many one-pencils can you find in
three pencils?

Mary may take three sticks, and give one
to as many little gicls as she has sticks for.

To how many little girls can. she give
them ?

Take three buttons, and divide them in the
same way. To how many can you give
them? “Three cents; three apples; three
beads. .

Take three books. Put cach book on a
desk by itself. How many desks does it
take ?

Take three pencils, and put each pencil

on aslate by itself. How many slates does

it take ?

Here are three spools. Put each one on a
book by itself. How many books does it
take?

Take three splints, and put each one in a
box by itself. How many boxes does it take?

Take three buttons, and put each in a box
by itself. How many boxes does it take ?

Take three erasers. Put each one at a
board by itself. How many boards does it
take ?

Here are three little girls. Each one may
go and sit at a desk by herself. How many
desks does it take ? How many chairs ?

If there are three cups, and you put each
in a saucer by itself, how many saucers will
ittake? N

If you have three spoons, and put each
one in a cup by itself, how many cups will
have a spoon ?

You may tell me a story like this about
the spoons; 2nother; another; another;
another.

THREE ONES.

Here are three baskets. You may put a
kitty in each basket. How many kitties are
in all the baskets ?

Here are three nests. Put an egg in each
nest, and tell me how many eggs it takes.

Here are three little girls. Give each a
pencil, and tell me how mauny pencils it takes.

Here are three plates. Put an apple on
each plate, and tell me how many apples it
takes.

Here are three posts, with a horse at each
post. Howmany horses do you see?

Show me three pens, with a pig in each
pen. How many pigs do you show me?

Show me three lamp-posts, with one lamp
on each post. How many lamps do you
show me?

Show me three dustpans, with a brush in
each pan, and tell me how maay brushes you
show me.

If each brush has 2 handle, how many
handles do three brushes have ?

How many noses do three little boys have ?
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How many heads do three pins have ?

How many handles do three pitchers have?

You may show me three boxes, with a
button in each box. How many buttons do
you show me ?

You may show me three picces of paper,
with a pin in each paper. How many pins
do you show me?

Show me three hats, How many bands on
each hat? How many bands on the threc
hats together?

Show me threec boys, each with a hat on
his head. How many hats does it take for
the three boys ?

If T have three boxes, and a block in each
box, how many blocks shall I have?

If I have thrce books, and each book has
a picture in it, how many pictures shall [
have to look at ?

« 1f these three boys each give me a cent,
how many cents shall [ have?

If there are three nests, and an egg in each
nest, how many eggs are there!

If there are three stalls, and a horse in
each stall, how many horses are there ? ’

If there are three slates, and a pencil on
each slate, how many pencils are there?

If there is 2 bed in each room, how many
beds will there be in three rooms?

If there is a candie in each candlestick,
how many catdlesin three candlesticks 2 °

EXERCISE FOR REVIEW,

Charlie has two marbles and a kite. How
many things has he ?

Nellie has a kitten and two dolls. How
many things has she?

Jamie bought three pencils this morning,
but has broken onc already. How many
whole pencils has he?

Therc-were three blossoms on this twig,
but two have fallen off. How many are left ?

There are three desks, with a pencil on
each desk. How many pencils are there ?

Here are three boys, each with an apple.
How many apples are there?

Tom had three oranges, but gave one to
each of his two little brothers. IHow many
oranges had he then ?

Two boys and oze boy are how many
boys ?

One girl and two girls are how many girls ?

Three cenis minus two cenls arc how
many cents ?

Three blocks minus one block are how
many blocks?

THREE MINUS THREE. .

Show me three marks on the board.
Erase the three marks. How manyremain?

Show me three pieces of crayon. Give

_me the three pieces of crayon. How many

pieces have you?
Here are three buttons. Put them in your
pocket. How many buttons do you see now ?
Here are three kittens asleep. Wake the
three kittens. How many ar¢ asleep now?



If you have three balls, and lose three,
how many balls will you have left ?

Tell me that story with these spools;
these pictures ; these pencils ; these count-
ers ; these beans ; these splints; these shells,

If there are three doves on the roof, and
the three doves 8y down on the ground, how
many doves are on the roof then ?

If there are three sticks of wood in the
wocd-box, and you put three sticks of wood
in the stove, how many sticks remain in the
box ?

If there are threc plums on your plate,
and you eat the three plums, how many
plums remain on your plate?

Tell me a story about three cents minus
three cents; three knives minus three knives;
three chairs minus three chairs ; three quarts
of berrics minus thres quarts of berries ;.
three kittens minus three kittens; three
leaves minus three leaves.

§ 4. CoMPARISON OF THREE witH NuM-
BERS KNOWN.

Take two blocks. How many more must
you take to have three blacks ?

Take two buttons. How many more must
yon take to have three buttons ?

If you have two sticks of candy, how many
sticks of candy must I give you that you
may have three sticks ?

If you jump twice, how many more times
must you jump to jump three times?

‘Take one block. How many more must
you take to have threc blocks?

If 1 have three cents, and you have one,
‘how many more bave I than you?

Annie has one doll ; Mary has three dolls.
How many more dolls has Mary than Annie?

Jamie has one pencil ; I have three pen-
cils. How many more pencils have I than
Jamie?

Harry has three words to copy; he has
ccpied one. How many more words has he
to copy?

I have a three-pint pail. If there is one
pint of berries in it, how many more pints of
berries can I put in it before it is full ?

Show me one block. Show me, just below
the one block, two blocks. Show me three
blocks just below these.

Which row has the most blocks ?

Which row has the least blocks ?

How many more in the middle row thanin
the first row?

How many less than in the last row?

How many wmore in the three-row than in
the one-row ? than in the two-row?

How many less in the onc-row than in the
two-row ? than in the three-row?

EXERCISE FOR REVIEW.

Lay down one countr and one block.

How many things have you laid down?
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Lift up your foot three times,

How many cups at tea-time must be put
out for you and me? Show me with these
cups,

‘Take three steps forward.

Take two steps backward.

How many joints has your thumb ? your
forefinger ?.

I have put one cent on the table. Put
enough with it to make three cents.

Nod your head twice and then once; how
many times have you nodded it ?

Shut your hand ; open one finger ; another
finger. How many fingers have you now
open? Open enough more to make three.

Show me three legs of a chair.

Hold out three fingers.

° Show me two shells ; now show me an.
other. How many shells have you shown
me?

Say “one " for each shell you have shown
me.

Tap the table once; again; again. How
many times have you tapped it ?

How many hands have you?

How many eyes have you ? ears? elbows?

Show me your wrists. How many have
you?

Show me your cheeks. How many have
you ?

Show me your feet. How many have you ?

Tell me two things you can do.

Tell me two things you did this morning ;
two things you saw coming to school.

Tell me two kinds of food you ate for

breakfast ; two things you always put on the.

table when you set it.

Show me two apples; put one in the
drawer. How many apples are left?

Teli me a story about fuww; another ;
another; another; another; another.

You may copy the word #w0 on your slate.

How many mouths have you? how many
chins?

How many heads have you?

How many heads have two little boys ?

How many tongues have two little boys ?

If two little girls have cach an apple, how
many apples have both together?

If I had three pieces of pie, and should put
cach piece cn a plate ty itself, how many
plates would it take ?

Ifthere are three of you at the table, and
1 give each of you 2 saucer of strawberries,
how many saucers of strawberries would it
take? )

If 1 should give each of three little girls
a fiower, how many flowers will it take ?

If I have a knife, a pencil, and a keyin

. my pocket, how many things have I in my

pocket ?

How many children are two girls and one
boy ?

If one of these children should mn away,
how many would remain ?

{Number 357,

If one more should go home, how many
would be left?

If 1 have three nuts, and cat three nuts,
how many nuts will T have?

Tell me a story about this; another;
anpther ; another ; another ; another.

If three birds have cach a worm, how
many worms have the birds together ?

I have here two buttons. If I put one on
a sleeve by itself, how many sleeves can 1
put them on?

Put a pencil on each of these slates
(three). How many pencils does it take ?

If you make a2 mark on your slate foreach
door in this room, how many marks will you
make?

If you make a mark for each door in your
room at home, how many marks must you
make ?

If you make a mark for each chair in your
room, how many marks will you make ?

Mary, you may make a mark on your slate
for yourself and your little brother. How
many are yourself and little brother? How
many marks, then, will you make ?

At home, I have two boxes on the top of
my bureau, and a comb in each box ; how
many combs are there ?

Clap your hands twice, then once. How
many times have you clapped your hands ?

Three kittens are how many more than
one kitten ?

Three kittens are how many mor~ than
two kittens ?

One duck and two ducks are how many
ducks?

Two dogs are how many more than one
dog?

Two chickens and one chicken are how
many chickens?

A bird has how many wings? how many
eyes ? how many fect? how many tails ?

If you have a- knife, a fork, and a2 spoon,
how many things have you?

How many more things are a kaife and a
fork than two spoons?

Write : . o XY

one. two, three,

P s

TEACHING PRIMARY READING.

EDWARD BROOKS, LL.L.

THAT the art of reading is not well taught
in our public schools goes without saying,.
That reading is a beautiful art and should be
well taught is also readily admitted. Can-
not something be done to improve our
methods of teaching the art, isa question
tbat rises spontaneously in many a teacher's
mind. Believing that great improvement is
possible here, I have prepared two or threc
articles, in which I endeavor to make some
practical suggestions that may aid in the
adoption of better methods or the improve-
ment of old ones already in use. The at-
tention of younger teachers especially is
invited to thesc suggestions, and they are
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earnestly requested to give them a careful
trial to see whether the beautiful art of ex-
pressing thought and sentiment from the
printed page cannot be taught with greater
interest and better results.

In these articles 1 have endeavored to
present a complete outline of the leading
ideas and principles with which every
teacher of the art should be familiar., While
some of the suggestions will no doubt be
new, I shall at the same time repeat some
things that are old, both for their intrinsic
excellence and for the completeness of the
method which I shall outline, The old is
often more valuable than the new ; but being
overlooked or neglected, needs to be repeated
in order to ensure its actual use in our work
of teaching. Besides, the old in the new set-
ting of a complete system often comes to
the mind with a new significance and value
that leid to an increased appreciation and a
more intelligent practice of it. When the
new and the old are blended together in an
orzanized system giving life and significance
to the whole, the teacher’s mind ought to
be filled with new light and his work vivi-
fied with new life.

A fundamental qualification in teaching
an art like reading is a clear conception of
two things : the nature of the art and the
methods of feacking the art. By the nature
of the art is meant the different elements
that enter into it and their relation to each
other. Thesg¢ may be so presented as to
afford a comprehensive and detailed view of
the entire subject to be taught; and such a
view will give the teacher a clear idea of
just what is to be attended to, and enable
him to see what means to adopt to secure the
end aimed at. By the nature of teaching
the art is meant a general view of the means
and methods needed to unfold the various
elements and guide the teacher in training
his pupils to correct practice and in giving
proper culture. A brief statement of each
of these will be given in the order named.

THE ELEMENTS IN READING.

- An analysis of the art of elocution or de-
livery in general, leads to a three-fold division
of the subject. First, there must be a mind
tothink the thought to be expressed ; second,
there must be a wasce to express it ; third,
there must be a dody to aid in the expression.
This gives us the three great elements of the
art—the mental element, the vocal element,
and the physical element. The relation of
these three elements will be readily scen.
First, the mind must have a correct and
vivid conception of the thought or senti-
ment ; second, the'voice must fitly express
what the mind has vividly conceived ; third,
the body, by attitude, gesture, and facial
expression, should enforce the utterance of
the voice.

All of these three elements enter into the
art of reading or vocal delivery, and each
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of these clements requires the carcful atten-
tion of the teacher. In recitation and ora-
tory the physical element is of very great
value ; but in ordinary reading it is of less
importance and requires less attention. In
the following articles I shall endeavor to
show the teacher’'s work in each of these
three elements ; the remainder of this article
will be devoted to the presentation of some
general principles of instruction in the art
that will guide the teacher in his work in all
these elements or divisions of the subject,

PRINCIPLES OF TEACHING READING,

The.most important principles of instruc-
tion which relate to the teacher’s work in
cach of the three elements are the following :
Natural expression, imitation, correcting
errors, and application of principles of read-
ing. These four principles seem to embrace
the entire course of instruction, and will be
found of great value in shaping the work of
the classroom. A few suggestions will be
presented under each head.

1. N 'wral Eapression—~The fundamen-
tal principle of teaching reading is that of
natural expression. This is really the key,
a golden key, to all correct and artistic de-
livery. The greatest fault, and one which
underlies all other faults in reading, is that
it is not natural, but unnatural, stilted and
mechanical. 1t is not the simple expression
of an idea or thought, but an assumed or
borrowed style, sometimes in imitation of
the teacher, sometimes of the pastor, and
more frequently the result of some false ideal
as far removed from natural expression as it
is possible to conceive.

The first and constant aim of the teacher,
therefore, should be to have his pupils »ecad
naturally, or to read as they talk. 1f their
method of talking is not as it should be, be-
gin to reform it, and base the reading on the
reformed talk. In order to teach pupils to
read naturally, the old habit of unnatural
reading must be broken up ; and this will be
found 10 be no easy task. Almost all of the
pupils of the public school read in a stilted,
mechanical style altogether different from
that used in talking. In ordinary conver-
sation many of them use a natural and pleas-
ing style of expression ; but as soon as they
take a book in their hands they assume a
tone and manner that if we were not familiar
with it would occasion wonder or laughter.
The “schoolroom tone” heard in recita-
tion and reading is an abomination that
the teacher should suppress if he would se-
cure any progress in good reading. This
work should be begun, therefore, in the
ordinary recitations. The teacher should
prohibit all loud, forced and unnatural use
of the voice; he should require the pupils
to recite in quiet, gentle and natural con.
versational tones. This will be the first im-
portant step in securing natural expression
in the reading class.

So important is this fundamental principle
of teaching reading that I shall endeavor to
enforce it by repeating it under two or three
distinct statements in order to impress it
more fully on the mind of the teacher. Let
the teuacher regard these as fundamental
maxims in his work.

First. Talking is the natural expression ot
ane's own thought ; reading is the natural
expression of written or printed thought.
Written or printed thought should be ex-
presscd in the same way one would express
it if it were his own thought used in ordin-
ary conversation.

Second. Good conversation is thus the
basis of good reading. Good reading is
reading as one talks. To read well, a per-
son should express himself just as he does in
natural conversation. In teaching reading
we should begin with natural conversation,
and build up the art upon that basis.

Third. In order to read naturally, the
pupil must make the thought of the author
his own thought, and then express it just as
he would if he had originated it. The reader
must re-create the thought of the author and
stamp it with his own personality, and then
express it as if it were his own and not an-

‘other's. Attain this, and you have more

than half solved the problem of teaching
reading ; you have hoid of the key which
unlocks the entire subject.

2, Imitation.—The second principle of
teaching reading is that of fmitation. Read-
ing is an art, and like other arts is imitative
in its character, and must be taught some-
what by imitation. We learn to talk by
imitating our parents and other members or
the houschold ; we learn to write by imitat-
ing written or printed forms. A singer
needs to hear good singing in order to at-
tain artistic skill in the art; and the same
thing holds true with the arts of drawing,
painting, sculpture, etc. So in order to
learn to read well it is of great advantage to
the pupil to hear good reading. Young
children, especially, are imitative, and they
should have good models.to imitate. If the
older pupils of the school were all good
natural readers, it would be much easier to
teach the younger pupils to read correctly.

The teacher should, therefore, sometimes
read for his pupils, and require them to imi-
tate his mcthod of expressing a thought or
sentiment. He will frequently find cases in
which they can be most easily 12d to a cor-
rect and natural expression by having them
imitate his own method of expression. This
is the more apparent, from the fact that
there are¢ many things in the reading
books so different from the ordinary topics
of conversation, that pupils need the sugges-
tions of the teacher’s voice and manner to
guide them in expressing them.— Peun-
syluansa School Fournal.

(To dc continned.)
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SUGGESTIONS,
To the Editsr ¢of the EDUCATIONAL WERKLY.

Tug biennial scason of promotion is past, and
both hopes and fears have heen realized, the
former by promotion, the latter by ‘‘as you were.”

Sometimes even parents, supposed to be sen.
sible, become insane, being infected by the “ want
to-be-promoted disense,” by sympathy with their
children, and besiege the head master importun-
ate]y to let their children go up to the next grade
because they have been long enough where they
arg—not because they are fit for the change,
Such appeals we have known to succeed to the
detriment of those thus promoted, who are
anxious to accompany their comrades in body
if not in mind, The children of trustees are very
apt to be fawored in this way if necessary. A
scholar was so disheartened with his. inability to
work the extra easy problems in the arithmetic
paper that he left the room after trying some of
them and failing, and did not return to any of the
other examinations, therefore had not a single
paper in; yet by some wonderful construction
being put on his failure he was promoted and
went up-stairs to muddle his poor brains instead of
learning as he might have done if he had remained
where he was,

The long term of six months has much to do
with these forced promotions, for it is to the mind
of youth a-very long time indeed.

If our town schools were taught by specialists,
each teaching only onc subject, pupils could be
sent up from each class to that above it every
month, and still be under the same instructor with.
out the present biennial sevolution.

It would have a tendency also to discourage the
vice of copying at examinations, which has assum-
ed such proportions that some pupils more cunning
than clever or honest manage to get through the
present tests by this vile means.

A change is usgently needed in this direction,
and I hope it will receive it soon.

Yours truly,
C.L.S.

Peterboro’, Jan. 18, 1886,

QUESTIONS AND ANSWERS.

{ALL communications for this department must be accom-
panied by the name and address of the writer, though not
necessarily for publication 3 they must refer to the work of
education : their language smust be definite and terse ; xhe{
must be on slips of paper separate from all other correspond-
ence; and they must be so writien that they can be sent
directly to the printer. No other communications can be
taken noticc of.  Corresponidents answering or referring to
any question arc requested 1o give the number of the gues-
tion for convenience of refecence.]

No. 8. Q.—(e) What Latin is required for the
next sccond-class examination ? (£) Car [ try the
second and third-class examinations in the same
year? {¢) What text-book in chemistry would
you recommend for preparing myself for the
second-class examination? (d) Can you recom-
mend a better Algebra than Todhunter’s for this
examination 2—N. P. G., Carleton,

A.— (a) Bellum Britannicum ; Cato Major;
Aneid I., vv. 1-304. {8) No. (¢} Reynolds’
Experimental Chemistry is authorized.  Miller'sis
a very good book, (d) No. But use in conjunc-
tion with Todhunter, McLecllan’s Handlook.

No.9. Q.—fe) What are the best histories,
English and Canadian, to place in the hands of
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pupils of the 3ed and 4th classes of the public
schools? (8) What are the best text-books in
ghysigs and in trigonometry for candidates for
rst-class certificates, grade *‘C"? — TEACHER,
Glascott.

A.~—(a) We believe that text-books in English
and Canadian history are being prepared. e
know of nothing better to use in the meantime
than the Kpock Series for English history, and Jef-
fers’ Primer for Canadian history. (4) For statics
and dynamics  Afagnus contains  enough,
Wormell is a little too difficult, though a better
book. Gross is too diffuse.  For hydrostatics we
know of nothing better than Hamblire Swmith.
Balfour Stewart’s Piysics, if well taught and und2r-
stood, covers all the gronnd. For trigonometry
there is no better elementary text-book than
Hamblin Smith’s.

. No. 10. (Q.—\Vhat are the selections in litera-
ture (third-class) for 1887 2—J. W, S.

A.—The selections have not yet been announc-
ed, but they will prabably be from Thomson, and
will include the ¢ Winter and Hymn " from the
““Seasons,” Canto 1. of the “Castle of Indolence”
and * Rule Britannia.”” It has been suggested
that the selections for third-class literature shall
be taken from the ¢ High School Reader ” = w in
course of preparation,

No. 11. Q.—(a) What is the best handbook
forgeometrical, frechand, and perspective drawing?
(%) What are the best text-books in drawing for
entrance examination ?

A.—(a) There is no one handbook: Sce
answer to Q. *No. 7. (4) Numbers 3,4,5,0f the
Canadian Drawing Ceurse. Sce Official Regula-
tions on next page. .

No.12. Q.—(a) Does “‘none” require a
singular or 2 plural verb; or somctimes one and
sometimes theother? ¢¢ There is none righteous.”
—* Living or dying, nonc were blest.” Are
these correct ? (#) What and where is Shebando-
wan? Entr. Geog., 1877.—C. A. C., Maxwell.

A.—(a) Etymologically *“none  equivalent to
“not one”) is singular. It is, however, now-a-
days, frequently used partitively and as a plural.

No. 13. Q.—What do the terms *‘précis-
writing”’ and ““indexing” mean? Is there any
text-book on the subject 7~—TEACHER, Bluevale.

A.—Sce page 693, Vol. II.,, Epucarionarn
WeEkLY. Thereisno text-book and there is no
need of any. The Longmans some years ago
published a Jittle treatise on the subject by the
Rev, John Hunter, M.A, Take an ordinary
description, account, or letter, and write a short,
pithy abstract of it, in which you have omitted no
essential statemerit, and you have made a précis of
it.

No. 14. Q.—Ilow can précis-writing  be
taught by teachers who have not access to docu-
ments suitable for summarizing? Materials taken
from books seem lifeless 1~-SUUSCRIRER,

A.—In the daily papers one can always find
materials.

No. 15. Q.—AreCanadian Pzofessionalschool
certificates of the Second and First class accepted
in all the States?  If notinall, what States do not
accept them 2—A, T. H., London,

—

4. —We believe that they are not legallyaccept.
able in any State, Butin some of the States the
holder of a Canadian certificate may, on applica-
tion to the county or state superintendent, have his
certificate endorsed. It is a matter of courtesy,
however, and not of right.

Educational Intelligence.

PorT PERkY High School has organized a
literary society.

MR, G, R. WATSON, B,A,, has been appointed
classical master in Whitby Collegiate Institute,

MR. HoGcarTH, B.A., has been added to the
staff  teachers at the Strathroy Collegiate Insti-
tute, '

SearorTH High School has an attendance of
-135. Of these nearly one half are taking advanc-
ed work.

MRr. W. D. EckerT, of London East, hasbeen
re-engaged as head master of the public schools at
a salary of $8o0.

Miss JeNNIE STORK, late of Hamilton Train-
ing Institute, is to teach in Brampton High
School at a salary of $500.

MRr. Wa. RornweLL, formerly of the Perth
Collegiate Institute, has been engaged at Dutton,
in Western Ontario, at a salary of $1,000.

Tne Brampton Iligh School Board has author-
ized the purchase of $160 worth of instruments
and chemicals for the use of physics and chemistry
classes,—2FPeel Banner,

Mk, Wy, RorHweELL, B, A, late of Perth Col-
legiate Institute, and Mr. Ralph Ross, of Toronto
University, have been appointed first and second
masters of the Dutton High School,

THe Richmond Street Public School, Amherst-
burg, is crowded, Those pupils who do not
attend regularly lose their!seats, as there is not &
suificient number of desks to accommodate all.—
Zcto.

A GErRMAN school master who has served faith-
fully for upwards of fifty years, was recently retired
by the Imperial Government upon an annual pen-
sion of thirty-six dollars and seven metres of fire-
wood.

AT a meeting of the High School Board of
Petrolia, Mr. N. Kellet, of Vigo, County of
Simcoe, was engaged as second assistant teacher
of the Petrolia High Schooi., Mr. Brebner was
appointed first assistant.

MR. RicHARD LEwis, teacher for 1886 in Har-
wich, while in St. Thomas, fell from a window in
the third floor of the Queen’s Hotel, a distance of
thirty feet. As far as can be icarned he was not
scriously injured.—St. Zhomas Times,

Tue staff of Simcoe Iligh School, for 1886, is
composed as follows: D. S, Paterson, B.A.,
head master, English and classics; Robt. F.
Knowles, mathematics and science; W. A,
Phillips, modern languages and history.

THe Ottawa College Debating Club Iately held
a debate on *'Whether it is bLetter tobe bom a
boy than a girl.” After a learned discussion the
umpire was so perplexed that he raserved his deci-
sion: until after the summer vacation.—A/monte

Zimes,
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Official Regulalions.

ENTRANCE EXAMINATIONS TO
HIGH SCHOOLS AND COLLEGI-
ATE INSTITUTES.

Tue next Entrance Examination to High
Schools and Collegiate Institutes will be held on
July sth, Gth and 7th,

The following is the limit of studies in the vari-
ous subjects :—

Reading.—A genesal knowledge of the clements
of vocal expression, with special reference to
emphasis, inflection, and pause. The reading,
with proper expression, of any selection in the |
Reader authorized for Fourth Book classes, The
pupil should be taught to read intelligently as well
as inteliigibly.

Arithmetic,

Literature.—The pupilshould be taught to give
for words or phrases, meanings which may be sub-
stituted therefor, without impairing the sensc
of the passage ; to illustrate and show the appro-
priateness of important words or phrases ; to dis-
tinguish between synonyms in common use; to
paraphrase difficult passages so as to show the
meaning clearly ; to show the conneciion of the
thoughts in any selected passage ; to explain allu-
sions ; to wiite explanatory or descriptive notes
on proper or other names; to show that he has
studied the lessons thoughtfully, by being able to

‘give an intelligent opinion on any subject treated

therein that comes within the range of his ex-
pericnce or comprehension; and especially to
show that he has entered into the spirit of the pas-
sage, by being able to read it with proper expres-
sion. e should be exercised in quoting passages
of special beauty from the selections prescribed,
and in reproducing in his own words, the substance
of any of these selections, or of any part thereof.
He should also obtain some knowledge of the
authors from whose works these selections have
been made.

Orthography and Orthoépy.—The pronunciation,
the syllabication, and the spelling from dictation,
of words in common use. The correction of
words improperly speilt or pronounced. The dis-
tinctions between words in common use in regard
to spelling, pronunciation, and msaning.

Writing.—The proper formation of the small
and the capital letters.  The pupil will be expected
to write neatly and legibly. *

Geography.—The form and the motions of the
carth. The chief definitions as contained in the
authorized text-book ; divisions of the land and
the water; circles on the globe; political divisions ;
natural phenomena. Maps of America, Europe,
Asia, and Africa. Maps of Canada and Ontario,
including the railway systems. The products and
the commercial relations of Canada.

Grammar.—The sentence: its dificrent forms.
Words : their chicef classes and inflections. Dif-
ferent grammatical values of the same word. The
meanings of the chief grammatical terms. The
grammatical values of phrases and of clauses.
The nature of the clauses in easy compound and
complex sentences. The government, the agree-

ment, and the arrangement of words, The cor-

rection, with reasons therefor, of wrong forms of
words and of false syntax, The parsing of easy
sentences.  The analysis of simple sentences,

Camposition,.—The nature and thc‘constmction of
different kinds of sentences, The combination of
separate statements into sentences. The nature
and the construction of paragraphs. The com-
bination of separate statements into paragraphs,
Varicty of expression, with the following classes
of exercises : Ch:\nging the voice of the verb;
expanding a word or a phrase into a clause; con-
tracting a clanse into a word or a phrase; transposi-
tion ; changing the form of a sentence ; expansion
of given heads or hints into a composition ; the
contraction of passages ; paraphrasing prose for
casy poetry. The clements of ppnctuation. Short
narratives or descriptions.  Familiar letters.

Drazwing.—For the examination in July, 1886,
No. 3, No. 4 or No. 5 of the Drawing Course for
Public Schools will be accepted ; after that date it
is intended to take the numbers prescribed by the
Regulations for the 4th Class.

Iistory.—Outlines of English history as hereto-
fore.

Examination papers will be set in Literature
from the following lessons in the New Ontario
Readers, the only series now authorized for use :—

Juwry, 1886.

1. Boadicea . .. .c.ccivvverne woe. PP 35— 36
2. The Truantee....ccioveeenee weee ¢ 46~ 50
3. The Fixed Stars....0ccceee ... ** 03~ 66
4. Lochinvar. . .ccccoovieiivinnnnnas “ 169-170
5. A Christmas ' Carol..c.ocuiaen ¢4 207-211
6. Riding Together. ............... . ¢ o231-232
7. Marmion and Douglas......... ¢ 256-258
8. The Capture of Quebec.. ... ** 233-239

9. The Ride from Ghent to Aix, *¢ 285-287
Decemner, 1886,

1. The Truant.....ccccveeniaiinnnas PP. 40~ 50
2, The Vision of Mirza—First
Reading....cuveeeenaraonne aennae . ¢ 63- 66
3. The Vision of Mirza—Second
Reading.......... ereraes serseae ‘¢ 68~ 71
4. The Bell of Atri...ovveiennis ¥ 111-114
5. Lechinvar. oeveeenecne,iieeanns ¢ 169-170
6. A Christmas Carol.. .......... . ¢ 207-211
7. The Ride from Ghent to Aix. ¢ 285-287
S. A Forced Recruit at Solferino ¢ 287-288
9. National Morality............... “ 205-297

——

TIME.TABLE OF THE EXAMINATION,
Moxbpay, JuLy g, 1886.

I pom. till 2,45 pmen, Composition.
3p.m. till 3,15 pameenenes e Writing.
3.20 p.m. till 4 pm....... veveenane Drawing.
TuESDAY, JoLY 61H, 1886.
gam. till 11 ame . iiienannennne . Arithmetic,
11.10 a.m, till 12 noon Orthography and
Orthoépy.

2pam. till 4 pomeeeenciieeee. Grammar,
WEDNESDAY, JULY 7TH, 1886,

g a.m. till 10,25 aM,.euununneeee. Geography.
10.35 a.m till 12 noon, ....ceueees History.
2p.m, till 4 pomea. . Literature.

Reading to be taken on the above days at such
hours as may suit the convenience of the Examin-
ers.
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Tue stafl of the Clinton Iligh School is cow-
posed as follows : J, ‘Turnbull, B,A., head master,
classics and modern languages ; S. W. Perry, B.A,,
classics and history ; David Robb, mathematics
and science; I, S, McLean, English and com-
mercial branches. ’

Mg, J. C. SMALL has received a letter from
Mr. Otto Drcher, Secretary of the St. Paul
{Minn,) Board of Education, which states, in reply
to an enquiry, that pianos instead of organs have
been recomutended for use in all grades of the
school, A foot-note states that the board deems
it a need, and hence has virtually adopted the
policy of supplying every school under its control
with either an organ or piano. The number of
schools in St. Paul is 25, and cach contains an
instrument.—Chatham Flanet,

THE IMPROVED MODEL

Washer and Bieacher.

Weighs only six pounds and can be
carried in a small valise . Satis.
faction guaranteed or
money refunded.

$1,000 REWARD

¥OR 1TS SUPEKRIOR.

It Aug. 2. 1884 Washing madelight and easy. The
C.\ Dennis, Toronte_ clothes have thatpurc whiteness which
no ather mode of washing can produce. No rubbin
required, no friction to injure the fabric.  Aten.yearold eir
can do the w:;}hin;: as well as older person.

‘T'o place it in every household the price has been placed
at $3.00, and if not found satisfactory within one month
from date of purchase, money refunded.

Send for circulars. AGENTS WANTED. Delivered
to any Express office in Ontario or Quebec, charges paid,

ar $3.50.
C. W. DENNIS
Toronto Bargain l’*{ouse,
213 Yonge St., Toronto, Ont.

MORGAN M. RENNER, ARCHITECT,

MAIL BUILDING, - - TORONTO.

NOTICE

To Teackhers and Inspectors.

Please mention this paper.

————

Teacher< and Inspectors will oblige by notifying any
School Furniture Manufacturers with whom they are
acquainted that specimens of School Furniture will be
exhibited by the Education Department at the Colonial
Exhibition.

Application muct be made to the Department for space

without delay.

TRADE MARX REGISTERED.

ANOT A

For Consumption, Asthma, Bronchitis, Dy<pepsia,
Catarrh, Headache, Debility, Rheumatism, Neumlgia, and
all Chronic and Nervous Disorders,

Canadian Depository :

Eo Wo Do mNG', s8 C‘.}.Er%nc‘lf %EEEET,.
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STANDARD WORKS ON TEACHING

PRICE ONE DOLLAR.

Fitch’s Lectures on Teaching.

LECTURES ON TEACHING. Delivered in the University of Cambridge. By
J. G. Frren, M.A.  New cdition, with a preface by an American Normal
Teacher. 16mo., $1. .

L ]
** ‘This is cminently the work of a man of wisdom and eapericnce, He takes a broad and vomprehensive view of the
“;’Ztk ’ofthq teacher, and his suggestions on all topics ase worthy of the most careful consideration."—Nese England Journal
of Lducation,

*“This book indeed treats of practical subjects in a practical way......The book is an excellent one, and nnteacher
can 1ead it without being profued.”---Fenn, Sehool Fournal.

' Mu. R, H. Quick says in The Academy: * Young teachers (and old teachers too)'m:\?r learn much from this volume
but they may gan from 1t a'sull greater pood-~they may get a notion how much there is to fearn.” “The bouk is especially
saluable to schoul supenintendents, as it was addressed 10 a class of public masters,"—{snois School Fonrnal,

“The lectures will Le found most interesting, and deserve to be carefully studied, not only by persons dircctly concerned
with instruction, but by parents who wish to be able to eaercise an intelligent judgment in the choice of schools and teachers,
for their children.  For ourselves, we could almost wish to be of school agte again, to learn history and geography from some
one who could teach them after the pattern set by Mr Fitch to his audience But perhaps Mr. Fitch’s observations on
‘tlhe ql‘e‘ncr_:\l conditions of schuol work are ¢ven more important than what he says on this or that branch of study.” ~Satzer

lay Review. :

* It comprises fifteen lectures, dealing with such subjects as organization, discipline, examining, language, fact, know-
ledge, science and methods of instruction : and though the lectures make no pretention to systematic or exhaustive treat-
wment, yet lh.c?' leave very little of the ground uncovered, and they combine in an admirable way the eaposition of sound
principles with practical suggesuons aud illustrations, which arc evidently deris ed from wide and varied eaperzence, both in
teaching and e eaanuning. —Scotsnuen.

CALDERWOOD ON TEACHING.

ON TEACHING: ITS ENDS AND MEANS. By Hexry CarLpeErwoOD, LL.D.
F.R.S.E,, Professor of Moral Philosophy in the University of Edinburgh. New
edition, with additional chapter on Home Training. 16mo. 50 cts.

** For young teachers this work is of the highest value......Jtis a book every teacher will find helpful in their respon.
sible work~= N\ K. Journal of Education.
** Eminently sensible and suggestive."—Scotsmar.

THEORY AND PRACTICE OF TEACHING.
$1.

By the Rev. Epwarp Turing, MA. 16mo.

: We hope we have <aid cnough to induce teachers in America to read Mr. Thring's book. They will find it 2 mine in
which they will n ever dig without som= substantial return, enther in high inspiration or sound practicaladvice. Many of the
hints and tliustrations given are of the greatest value for the ordinary routine work of the class-roem.  Still more helpful
will the book be found in the weapons which it furnishes to the schoolmaster wherewith 10 guard against his greatest danger,
slavery to routine."—Aution.

SOME THOUGHTS CONCERNING EDUCATION.
By Joun Locke. With introduction and notes by the Rev. R. H. Quick, M.A.,
author of “ Essays on Educational Reformers.” 16mo. go cts.

;‘ ‘T'herc is no teacher too young tofind thic book interesting ; there is no teacher too old 10 find it profitable.”” ~-Sckoa?
Bulletin,

THE ELEMENTS OF THE PSYCHOLOGY OF COGNITION.

'~ Rev. Ropert Jarming, B.D, D.Sc.  Second Edition, Revised and Improved

12zmo. $1 3¢ . o

MACMILLAN & (oS Educationd. talogue sent free by mail
on- applicalion.

MACMILLAN & CO., 112 Fourth Avenue, New Vork. Horton Chas Inay, 86

éede

THE PRACTICAL_BOOK-KEEPER.

S

This is the most practical work on the Science of Accounis
and Business Correspondence yet ptiblished. 1t-differs i
some respects from other books on-tliese subjects :—ist,
in its stmplicity; 2nd, in its completeness; 3rd, in
the practical character, or its contents; 4th, in
the practical method in which Business Corres-

vondence is treated.
AN INVALUABLE TEXT BOOK.

Get a Copy and be Convinced.  Price, §1.00.
Address, CONNOR O DEA, Toxoxto Oxr,

ScuooL Prize Books.
Ontario Schoo! Book Depot, Whitby,0nt.,

Have now in stock a very large line of MisckiLANEOUS
BooKs, just the thing for young people. Special terms to
Schoo! Boards and ‘I'eachers for quantity. Write for Cata-
logue and terms, or if convenient, call personally.

STAFFORD & WILLCOX,
DevereLt's Brock, - WHITBY, ONT,

RDER your Dooks {new or second-liand) from DAVID
BOYi.E, 353 Yonge s.‘.'ﬁ“' 'l'oro__rllo.

FOOTBALLS.

LARGEST ASSORTMENT AND THE BEST VALUE
) IN CANADA.

Send post card for Price List to

" LUMSDEN & WILSON,

SEAFORTH, OxT.

INMPORTHRS, - - .

McCILWAINS

Telegraph and clectic Shorthand fnstitute

Send for Circular.
Euidence, &c¢., reported by experienced Stenographers.

HOWIE'S DETECTIVE AGENCY,

Twenty years' expetience. 33 Mclnda $t., Toronto, Ont,

RUPBERENCES?

Hon. Wm. McDomeall, Ottana, Ont.. G. F. Shepley, McDougall &
Cox, Henderson & é‘xnnﬂ, Bigelow & Morson, .\Iu_\iphy & Murdock,
H. L. ¥Fraser, B B Odler, h.\nistcrs. Tatonto 3 Thas. Rolertson,

).C.. M.P.P,, Jobn M. Gibson, M.V, Barristers, John Crear, County
Trown Atterncy, Edward Martin, Q.C., Carscallén & Cabill, Richard
Martin, Frank “McKelkin, Barristers, Hamilton; Chiefs of Police of

i ¥ a, Belleville, Galt and Dundas .
Hamiltos, london, Belleville, Galt anc O WL Mamager.

A Goop InvesTxENT.~It pays to carry agood watch,
1 never had satisfaction till 1 bou;ht one of Wzrcn &
TROWERN'S reliable waiches, 171 Vonge Street, east side,
2nd door south of Queen,

A. W. SPAULDING, L. D. S.
Dentist, sx King Street East, Toronto.
Residence—43 Lansdowne Avenue, Parkdale.

Dr.G. STERLING RYERSON
Eye, Ear, Throat and Nose Diseases.
317 CHURCH. ST,, - TORONTO

Dr. W. SCOTT RENNER,

Discases affecting the Throat, Nose and Air Pasiages.
-anklin St., Buffalo, N.Y.

’ '}f&!iiliving



