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HEROES OF PEACE
By Mugh 8. Magill

AS the spirit of service, the gelf-sacrificing devotion to duty
which was supreme during the war, died in the hearts of our
people? That a greab change has come about is evident.

The pendulum has swung back. Cousciousness of duty well per-
formed seems not so satistying. The demand is for larger material
reward. On every hand there is a mad scramble for more money.

In contrast to this prevailing tendency is the attitude of the
teachers who have remained at their posts, faithful to the children

committed to their charge. They furnish a stimulating examp

1o of

unselfish, patriotic service. They are not as well paid proportion-
ately, as before the war. Thousands of them have received only

slight increases in salary while the cost of livi
They have seen a hnndred and forty thous
drop out, disheartened, during the past year.

ng has doubled.
gand of their comrades
They are compelled

to pinch and save until they are reduced below their normal effi-
ciency. Vet they hold on heroically, like the soldiers of the Lost
Battalion, faithful to their trust, glad of an opportunity to give
themselves in service.

winnipeg’ M&l’l.
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AYLOPLATE

TRADE MARK

BLACKBOARD
“THE OLD RELIABLE”

Bo sure to specify HYLOPLATE by name this year above all ycars.
The velvet writing surface is most economical in the use of erayon and is
erased completely with o minimum of effort and craser wear. One-third of
a century of service is the record of “40ld Reliable’” HYLOPLATE black-
board and is assurance of ity sterling worth.

HYLOPLATE ncver swealbs, never gets greasy. It is sanitary, It has
a wniform dead jet BLACK clastic velvet writing surface that is not noisy
when written upon and that does not ehip, erack, or *‘gpider check.”’  Any
kind of chalk or crayon may be used.

HYLOPLATE costs little if any more than blackboards with a less

enviable reeord for satisfactory performance. It is economy to buy the
“O1d Reliable.””

HYLOPLATE is carried in stoek by reliable school sapply houses and
iy nlways available for immediate shipment from some nearby warchouse,
There i8 practically no breakage in transit and the freight is little.

HYLOPLATE is casily installed by anyone who can use a saw and ham-
mer, on any sort of a wall; even on bare studding,  Full dircetions accom-
pany each shipment.

SCHOOL BOARDS

Ask your School Supply House for full information about HYLOPLATE.
He carries trade marked samples and will gladly mail you one. The best
School Supply Houses of the country carry HYLOPLATE and will gladly
quote prices promptly and in detail,

THE MANUFACTURER’'S GUARANTEE

Genuine trade.marked HYLOPLATE is guarantesd by the manufacturers to
give ontire satisfaction and for ten years or more of schuol-rovm use, The guarnn-
teo is liberal and leaves aentirely to purchaser the quostion of whether the black-
Yoard is satisfactory and as represented.

To seoure this liberal guarantes and the proteetion it aftords, all you nced to
do is to make suro that your order has beon filled with gonuine HYLOPLATE. Thore
is only one HYLOPLATE blackbeard. The name is registered us & trade mark,
and is dio cat into the back al freguent intervals, Nono but gennine HYLOPLATE
may he lugally offored as such, The guaruntes covers gennine HYLOPLATE, bhut
doos not protect you on any blackbhoard acespied ay HYLOPLATE, or “the samce as
HYLOPLATE,” on which the words, “TRADE MARK HYLOPLATE"” do not
gppour, Look for the name.

Ask your nearest School Supply House for Samples
and Prices of *0Old Reliable” Hyloplate Blackboard

Kindly mention the Western School Journal when writing toc Advertisers
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‘Blackboard Outiine Maps

THESE_ Blackboard Out- "
line Maps are of ex-
ceptional quality, being
made on double-faced slated
cloth. They hang flat be-
cause of this, and will not
curl up on side edges. The
reverse side may be used
for Flexible Blackboard
purposes. ~ They are not
made with stencils, but are
hapd made with continuous
white lines which cannot
be erased. Size 50x60 with
Map extending to extreme
edge.

$6.40 ea.

Price ... [

Prang’s Graphic Drawing Books

We have just received a large shipment, and ean give your orders prompt
attention. Note the New Prices:

Numbers 1-4 .. . 20c ea.
NUIDETE B8 ooemeremeeememeemrcnememcsemsmssasmsesasssasmasarisss 25c ea.
Number 9 orieeeeee eeeepeinemananns .. 85¢c ea.

The Absolute Dry Chemical Fire Extinguisher

_ The Chemiecal is not affected by heat, cold, dampness or age, and does not
require any attention or remewing.

) There should be a Fire Extinguisher in each room. When t
. it is the first few seconds that count. Place your order today. Price, each, $3.50,

here is a fire, -

-_____——5___—————--—__

el vL.OPLATE |Ehas

HYLOPLATE
TRADE MARK * rHE ORDER I8

LACKBOARD B L A CK B o A R D RECEIVED

E. N. MoYEr COMPANY LIMITED
GANADA’S SCHOOL FURNISHERS
110-120 PRINOES‘S STREET

TORONTO WINNIPEG EDMONTON

t

to Advertieers

Kindly mention the Western school Journal when writing
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FALL*~WINTER CATALOGUE
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If your copyhasnot .
arr'ive::il sendfor . R
. | one to-day,a post '{ .- -

y card is sufficient’ ;;';'..!-E;ATQN

co
uMITED
CANADA

Open this book t6 any one of its 616 pages and you will find a need listed there
for the farm; the home; or perhaps for some member of the family.

Clothing from boots to head-wear in the season’s best styles, every conceivable
need for the farm including implements, cream separators, wagons, buggies, cutters
sleighs, harness and stable accessories. .

Completo furnishings for the home from basement to attic are also described
and illustrated in a way that makes buying most simple and satisfactory.

If you have mot received your copy of this book, send for it today and study
its values as BATON merchandise at BATON prices means &’ real saving to you 1%
these times of ever mounting prices.

P R T L R
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- LISTEN!

UNDREDS of Schools every year request us to make up selections of nice

Books for Xmas Gifts or Prizes. We are always glad to do this, and

our Mr. Lang personally makes the selections. We have scores of
letters of thanks from schools for the excellent selections sent and wonderful ’)

values given, If Teachers will kindly USE THIS ORDER SHEET it will

greatly facilitate the work at this end. NO MATTER HOW LITTLE YOU

HAVE TO EXPEND, WE CAN MEET YOUR WISHES,

2500 S P A S A R S P T T

ORDER FOR CHRISTMAS PRIZES, GIFTS, ETC.

T« RUSSELL, LANG & (0. (1.ID.), Booksellers, Somerset Bldg., ‘Winnipeg.

Gentlemen:—We have .......... e e Cbildren to provide with Christmas gt%:rds } and
can expend $....ioooiiinen W_ill your Mr. Lang please gelect the books and give us extra special values?
We enclose $.....coeenreeniones (or we will pay for above om or DefOre. overenen e e )
3T, EE T P A TLETEE LI School

Mail \
Send the parcel via Express T R LA ieenaasenren
Froight |

The Number of Children sre as follows: FOR CHRISTMAS ENTERTAINMENTS,
Cerrieanaas ......Boys and Girls under 7 years. Add 4e - for Posta
7 to 10 years. . per 00py slage.

Mother Goose’s Visit to Santa Claus. Here is a real

...Girls 7 to 10 years.
s 11 to 14 years. Cantata with lots of *‘ginger” In it. Has some de-

11 to 14 years. : clded musical hits. Price 80c, .

over 14 years. An Old Time Christmas Party, A book of recitations,

over 14 years. .. gongs, etc., for the younger children. Price 10c.
Santa Claus and the Fairies, A Christmas play for

we PERSONAL GREETING CARDS. from 15 to 20 pupils. Pretty and pleasing cantata
e have selected a beautiful range of lovely greeting and vot diffieult. Price 20, }
cards for imprinting the sender's own pame and. The Best -Christmas Book, Nothing better published
address therelm We will print yonr own name and . in the way of Christmas entertainments. Fresh and
address, together with a nice Christmas Greeting, original. Wealth of new jdeas and. complete pro-
;; follows: 1 dozen, complete with envelopes, for gramme for everyone. Price 85c.
,00; 2 dozen for $2.75, or 40 for $8,60, Orders Merry Christmas Entertainments.

must reach us before December 10th. - zpod ax The Best Christmas Book.
from' cover to cover. Price 35¢.

Exquisite 0 0 y

mristmas Cards. At 8c, 5o, 10c 1bc 20 :

- and 25 cents. eaoh o » 200 o an Gregg's Christmas Orphans. BY Marie Irish,
paper. Price 20c. .

Another book as
Entirely new

Christmas P

ost Oards, At 2c, Se¢, 50 and 10 h. . .

"'gecomted Crepon Paper for Xmas, Ho?ly?“Santa Little Plays with Drills, 8o.

laus and other designs, per roll 2Bc, post Se. Choice Pieces for Little People 86c.
Wilford’s Dialogues, etc., for Little Tots, 850,

Xmas Seal

Seals, Xmas Gummed Labels, and Xma 1,

!’lg:r ds, Per pkt 10o; § pkts asst. 2Be. s Enolosuwre  qyq- Favorite Book of Drills, 86o.
s on Bticks for Flag Drill. A TUnion Jack or NE

Canadian Ensign, 10, 15, 20c. each. o POPULAR MAGAZL sbt ing to
. ut owing

Dennh s .
on’s Fine Crepe Paper, ' Specially good for cut- ‘
;long into streamers, etc., deep red, gholly green, present uncertain conditions cost of yearly subscription 18
B ¢ Der roll, post be. uncertain, All prices quoted are &g at Aug. lﬁit, 1‘7‘%&
Fluok Board Stencils, Eaoh 10¢, 3 for 25c. - nnﬁi sl‘]bjecfi tt: :hg:rgse. The following are popw ar
i eac :
.°§°$!n_stmas and New Year. Christmas Bells; Holly s.:ﬁ:no; nn}:ducs,tion L [ERURUTRRRR *
O der; Mistletoe Border; Poinsettia Border; “‘Merry  » y 225
hristmas'; ¢ . The Popular Educator ....---.
. Men'; P'H’ Peace on Em:?h’ Good Will Toward  Tpe - Oanadian Teacher, (Seml-monthly
Santa’ Clags ooy New Year'; Jolly Santn Claus;  western Caneda Educational Jou
Eigh aus and Sleigh; Dancing 'Round the Tree. The Saturday Evening Post, (Weekly .
ghtInch Borders, Dutch Children; Overall Boye; National Geographio Magezine .-i .o o’ o' eve
”'l‘l‘l'm;‘::d BI?itl)iesés Wild Rose Border; Apple Blos- McLean’s Magazine. MchLean's ghould be in ev"; rz
i y Border; Poppy Border; Grape Vine Canndian school and Bome.....:-:-e:* RPN 2
Boraer: Daffodil ~Border; Jonquil Border: Dafsy  Canadian Magazine ..... ..:::
er; Oak and Acorn. The World’s Work. (Monthly) .....: e e

Mwuuu»yuumuuwwﬂ

e

- Russell, Lang & Co. Limited 55" Winnipeg



THE WESTERN SCﬁOOL JOURNAL

University of Manitoba

OFFERS COURSES LEADING TO DEGREES IN ARTS, SCIENCE,
MEDICINE, PHARMACY, LAW, CIVIL AND ELECTRICAL
ENGINEERING, ARCHITECTURE, AGRICULTURE
AND HOME ECONOMICS

The faculty consists of some fifty professors, lecturers and
demonstrators, and with them are associated the staffs of six affiliated

colleges.

The range and efficiency of the courses in Arts and the facilities
for clinical work in connection with the course in Medicine are sur-
passed in few institutions on the continent.

For terms of admission, delails of courses, tnformation
as lo fees, elc., apply to

W. J. SPENCE, Registrar University of Manitoba, Winnipeg

pasm——
R

THE CANADIAN BANK
OF COMMERCE

SENDING MONEY ABROAD

If you wish to send money abroad, purchase a
draft from the Canadian Bank of Commerce. It is
the safest method, and the cost is small.

Branches in Winnipeg:

.fC. W. Rowley, Manager
MAIN OFFICE: 391 MAIN STREET{C. Gordon, As’sistant Manager

ALEXANDER AVE., Corner 'Main\St. ForT RouGe, Corner River Ave. and

BLAKE St., Corner Logan Ave. Osborne Street

ELMwoob, 325 Nairn Ave, . .
’ € - NortH WINNIPEG, Cr. Main & Dufferin

KeLviN S1., Corner Poplar St.

SELKIRK AND MCGREGOR STs. PorTAGE AVE,, Corner Carltor;_‘//ll

Kindly meantion tha Western School Journal when writing to Advertisers.




.. .Our Stock of . ..

o
School Pictures
is the largest and best‘ |
in Canada. Let us
send you an assort-
ment of unframed

prints on approbation.

A

’

Richardson Bros.

326 DONALD STREET
WINNIPEG : MAN.

PICTURES, FRAMES
ARTISTS’ MATERIALS

"VoruME XIV

The Silk Market of
Western Canada

The Fine Showing of Silks and Satins
at Robinson’s this season is attracting
widespread attention, not only in Win-
nipeg, but in many of the large cities of
the west. Everything new—everything
worthy—everything dependable can be
found in their magnificent New B8ilk
P‘epa.rtment. All  Ladies advocate

Robinson’s for Silks’’ because of the
large stock carried, and the reasonable
vrice at which they are sold.

'ROBINSON 2.2
Limited

398-408 Main Street, Winnipeg Man.

—
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TEACHERS!!

Here is a good opportunity to encourage and
promote composition and letter-writing among
your pupils.

Fach child sending us the name, address,

> and age of his or her parent or guardian and

amount of insurance carried, will receive free

of charge a little book of nursery rhymes beau-

tifully illustrated in colors. The page opposite

each illustration is left uncolored so that the
child may color them with erayons or paints.

‘We have already received numerous requests

for this interesting bog)k, so tell your pupils

about this offer now, and ensure a copy for

each one, or, send for a copy yourself to show

your pupils.

Address all requests to

The Great-West Life Assurance Co.

DEPT. “T”

Head Office: WINNIPEG » |

Kindly mention the Western 8chool Journal when writing to Advertisers
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Editorial

ECHOES OF THE CONFERENCE

The National Conference on Charac-
ter Education was from every point of
view a notable gathering. It was not-
able because of the attendance, the
c_haracter of the addresses and discus-
Sions, the spirit of earnestness and
friendship, the decisions that were ar-
rived at, and the organization which
was finally effected. It was not a
teaehe_rs’ conference—it was more than
that, it was an REduecational Confer-
ence, at" which were represented all
who were concerned with training for
good citizenship—men and women ' of
every class, rank and occupation, ‘from
every provinee and district of the Do-
minion. It was a great convention in
another way—great because of those
Wwho delivered addresses.
difficult to prepare a programme that
represented more talent. An effort was
made to select men of outstanding
ability and experience, and there was
not one disappointment.

W}'ll‘here were in_all probability many

0 came with doubts and misgivings.
WOI}le even who said that this was a
se?;lfrd’ fantastical conception, born of
. -interest -e}nd nourished by ignor-

ce and vanity. At the conclusion of
anlemeetmg there was but one opinion,
pai that was expressed in the tribute

id to Mr. Bulman, the originator of

¢ 1dea, '
mThp four outstanding benefits of the

eletlng seem to be these:
getit’ All provinces of Canada met to-
nati er to view education from a
Poi onal rather than a provineial view-
nt. The one conclusion seemed to

It would be

be reached that if the provinces have a
duty in Education, the whole Dominion
likewise has a duty. Indeed, some of
the most difficult problems that the
provinces now have to solve were im-
posed upon them by the Federal au-
thorities, and sooner or later the prov-
inces must be relieved of the burdens
which fall so heavily upon them.

9nd, All classes and ranks of people
met together. It was a fine thing to
see business men, clergymen, teachers,
representatives of the great national
clubs and societies jointly considering
the problems in which they are all con-
cerned—the education of boys and girls
into noble manhood and true woman-
hood. This was the outstanding feature
of the conference. If in every com-
munity this principle of co-operation
can be enforced, we need have no
doubts as to the future of education in
Canada.

3rd, Great messages Wwere delivered
by men of international repute, and all
these messages had to do with the one
thought of ‘‘nation building.”’
great thing for education when people
realize that moral character is supreme.

4th, An organization was formed for
research and inspiration. This organiza-
tion is not a teachers’ bureau, but 18
representative of all the people.
will aid the school, the home and the
church, and all who are directly or In-
directly concerned with the education

of the young.
There was WwoIn

to the particular ne

present time. Inde

derful unanimity as
eds of Canada at the
ed, these will be the
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need of Canada for all time. It was
well expressed in the title of Dr.

Soares’ address, “The Development of

Moral Purpose.”” Never once did the
speakers get away from this idea. Tt
was ‘‘the goldenn’ thread that ran
through all, and did all unite.”” Natu-
rally there were differences of opmlon
as to the methods to be employed in the
school room.
Conference in it§ final resolutions
seemed to take the ground that method
is a problem for the teacher and not for
ithe layman. One speaker was sure that
direct instruction on dogmatic religious

teaching was necessary; while another -

believed that character formation de-
pended more upon example and super-
vision of conduct. It may be that Pro-
fessor Horne is right in saying that the
Canadian and American schools are
stronger from the fact that they ex-
clude religion as dogma in order to
make way for rehgmn ag life. And yet,
of course, this is not the whole truth
It is not necessary for all to use the
same methods. The good, St. Ambrose
was unrelenting in hig belief ‘that all
men should think exactly as he did un-
til he met the Angel at the well. It is
foly to grow over-enthusiastic over the
shape of the vessel, when the real con-
sideration is the purity of the water
contained,

There could not, of cqurse, be moral-
ity without a religious basis of some
kind. On this aecount it is fortunate
that the co-operation of chureh, school
and home was emphasized. It will be
a great thing when these three agencies
meet together in every community for
kindly consultation; so that they may
agree upon a division of duties, and it
may be the case that the division will
not always be the same. Tt is too bad
that children should be compelled to
suffer because of conflicting opinions in
their social environment, Tt is possible
that though there may be unity of
effort, each agency may differ some-
what as‘to its function. Nothing is to
be gained by attempting to shift the
responsibility of one institution upon
another,

It was interesting to note that all the

Properly enough; the.
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speakers, while approaching the subjeect
from different angles, arrived at the
same ‘conclusion, namely, that ‘“in the
last analysis everythmg depends upon
the character of the teacher.’”’ This
has been said so often that it is a com-
monplace, yet it is like some of the texts
that children learn at school, which
they can repeat but do not understand.

_ I it be true that the teacher is so im-

portant, why is it that her work is not
recognized as it should be? Or why is
his work not recognized as it should
be? Tt is the men who are the chief
sufferers under the present arrange-
ment.

Clearly, then, good teachers must be
secured and retained, and it raises a
very interesting questmn How long
should they be retained? There is an
age limit beyond which many teachers
cannot pass without losing their en-
thusiasm, buoyancy and charm. They’
may, as the years pass, become more
perfect in matters of routine, but the
soul is lacking. An elderly man teacher
who has lost his magnetism.may be
nicknamed by his pupils!and an elderly
woman teacher caricatured. What we
want chiefly is young veople with a
natural aptitude who will stay in the
profession if possible for 10, 15 or 20
years, or just as long as they are cap-
able of leadership. This fact has a very
close bearing upon the problem of 2
living wage. Men cannot be ex-
pected to give the greatest productive
vears of life to the teaching profession
for a mere pittance.

Every year makes them more unfit
to enter any other calling. This is the
great tragedy of teaching,

At the Conference a good deal was
said about the teachers’ social status.
No doubt salary has a little to do with
it. The fact that a man is shut away 2
day from his fellows has more to 40
with it. A teacher who is that and noth-
mg more is not just like other men. He
is known by his watch chain if nothing
else. Yet, the Free Press was right i

‘saying that if a teacher has not g00

social standing it is largely his oW}
fanlt. Those teachers who come nutfo
their shells and take part in public lifé
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helping here a little and there a little,
have no difficulty in commanding the
esteem of the community. -The trouble
with many is that they never do more
than teach school. Under such circum-
stances they do not have good social
status, and do not deserve it. 'There
are, of course, some in every community
who judge people by their ability to
sperd and waste, but these are not real
people at all. Their opinion may be
ignored. It is only savages and uncul-
tured people who delight in ‘‘conspicu-
ous waste and conspicuous leisure.”’
Among good-thinking men and women
a teacher who has eharm and person-
ality is always well received. This is
no argument at all for paying deserv-
Ing teachers less than people in other
(:ullir}gs, but it is said here to cwm-
phasize the fact that there are many
clamoring for social recognition whose
eu]tl_;re and personality proclann their
mediocrity. The surest way to get so-

333

cial recognition is to deserve it. -

In the development of moral purpose
there are auxiliary agencies. to the
school. Two of these were represented.
Tt is clear that such organizations as
the Boy Scouts and the Cadet Corps, if
properly conducted, are of the highest
value. A young man can do no better
service to his country and ean promote
his own development in no better way
than by taking charge of a troop of
boys. The charting of the attainments
of young people either according to the
standard efficiency outline or the out-
line prepared by the National Institu-
tion for Moral Instruction of the
United States is often productive of
good. It saves young people from be-
coming one-sided. May it not be that
it sometimes develops self-consciousness
a little too muech? A plant would not
make good progress if one were always
pulling it up by the roots to see how

it was growing.

*

CODE OF PROFESSIONAL ETHICS

_ This will be a year of great difficulty
in supplying schools with teachers. The
withdrawals from the profession have
been heavy for several years. The num-
b?r of new teachers trained for the ser-
Viee, especially during the last twelve
months, has been deplorably small. The
ecompetition for teachers will be so
strong that the question is sure to be
raised again and again of transfers and
lew contracts. Under circumstances
of this kind it is doubly important that
teachers be reminded that there is a
Drofessional code which binds them to
eir contracts in no less degree than
the civil code binds boards of educa-
tion, _The Michigan State Teachers’
ssociation received from its commit-
tee on professional code so clear a state-
Irlllent of the principles of action which
Should guide teachers that the follow-
Ing selected sections may be quoted:

6f2' A clear understanding of the law
t contracts is incumbent upon a
€acher. Since a teacher should scru-
ﬁllﬂously keep whatever agreement is
trade’ he should refnse to sign a con-

act unjust and humiliating in form.

3. Tt is unprofessional for a teacher
to sign a yearly contract to teach for a
wage that is not sufficient to eover
living expenses for twelve months.

4. Tt is unprofessional for a teacher
to resign during the period for which
engaged. He may rightly ask to be
released, by giving notice of not less
than two weeks, but must in case of
refusal abide by his contract.

5. Tt is unprofessional for a teacher
to underbid a rival in order to secure &
position. ‘

9. Tt is unprofessional for a super-
intendent or other school officer to offer
a position to a teacher without first de-
termining the willingness of the teach-
er’s employer to grant a release.

10. It is highly unprofessional for a
superintendent or other school officer
to visit, with a view to employment, a
candidate at work, without the permis-
sion of his or her superintendent.

11. It is unprofessional for a Supgr:
intendent to refuse to aid: & successiul
teacher in securing worthy promotion

within his own or another .sehool 8yS8-
telm. N. E. A. Report.
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THE OFFICIAL ORGAN OF THE DEPARTMENT OF EDUCATION

Departmental Bulletin

READING COURSE FOR STUDENTS WISHING TO ENTER
NORMAL SCHOOL

Students will be expected to read one
of the following books and to show
familiarity with it on entering the
Normal School. They will be given an
examination by the Principal of the
Normal School on-the book read at the
opening of the session which they at-

tend. The books are:
(1) Jean Mitchell’s School-—Wray.
(2) The Evolution of Dodd—Smith.
(3) The Vitalized School—Pearson. -
Teachers are asked to bring this to
§1Ie,attention of all students in Grade

RE MUSIC

We are just advised by the Univer-
sity that they will accept. the Music
option in the matriculation course. The
subject will be included in group (6),
as shown on page 32 of the Program of
Studies. This means that it may be
taken in lienu of one Science, but in
order to secure this option, Music must

OPTION

be taken both
Grade XI.

We would suggest that the subject
be offered in lieu of Botany or Physical
Geography in the case of a student tak-
ing four Sciences, as these students
should have both Physics and Chemis-
try for their future progress in the
University,

in Grade X. and in

SCIENCE

Tn order to adjust the various classes

to the new program for matriculation,
" it has been arranged with the Univer-
sity that students in Grade X. may take
either Botany of Physics for the present
school year, and students in Grade VL.
‘may take either Physics or Physical

Geography. This will meet the situa-
tion for students taking two foreign
languages. ‘

Students taking one foreign language
must complete the four Sciences, name-
ly, Physics, Chemistry, Botany and
Physical Geography for Matriculation.

CONDITIONS

Teachers are hereby advised that in
future candidates in Grade X. will be
promoted to Grade XI. on condition
that they have failed in but one sub-
ject. Tt has been found that the aver-
age candidate carrying two conditions

from Grade X. is not able to remove
these conditions and to cover success-
fully the Grade XI. course in one year:
This regulation will apply to the ex-
aminations of 1920.
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NOTICE TO PRINCIPALS RE

Principals of schools in which there
are students who have Grade X condi-
thns to remove in December should not
fail to notify the Department of this,
mentioning the student and the subject
on which he has to write. This notifi-
cation should reach the Department
early in November so that arrange-
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SUPPLEMENTAL EXAMINATIONS

ments may be made for the setting of
papers.

All teachers should arrange for the
writing of Grade VIII conditions in
accordance with instructions sent from
the Department to the various students
last summer.

NORMAL COURSE FOR RETURNED SOLDIERS.

There will be held in St. Boniface
Normal School Building, under the
direction of the principal and faculty
of the Winnipeg Normal School, a spec-
1al course for returned soldiers covering
a term of fifteen weeks. This course
will open January 5th, 1920. Students
will be admitted who have standing
equivalent to Grade X or the old third
class nion-professional certificate.

. A loan will be made to those desiring
1t to ¢cover the cost of takirgz the eourse.

Advances will be at the rate of $30.00
per month not exceeding a total of
$200.00 to any one person, and repay-
ment may be made on easy terrus.

Tt is hoped that the teachers will en-
deavour to interest those returned
soldiers suited to the work, in this pro-
posal. Some thirty returned goldiers
have already availed themselves of the
offer. .

R. S. Thornton,

Minister of Education.

DRAWING.

No text books will be used in this
Subiect for the year ending June 30th,
1920, but instead teachers will be guid-
ed by a syllabus which will appear from

time to time in the pages of this jour-
nal. All tests and examinations will be
based on this outline.

MATRICULATION REQUIREMENTS IN SCIENCE.

Oﬁﬂ'l%e following is an extract from an
_ ;‘0}&1 statement by the University
r“g‘l;‘itrar m regard to Matriculation
€iliirements under the new currienlun.
Gu:-x student in Grade XI during the
anrem school year who has taken two
tapsages in Grades IX and X should
" ome ! if he continues the two languages,
. OB Science. If he drops one language

three seiences will be required,' that is
to say, the prineiple of the equivalence
of two sciences with one language will
come into play. The Botany that he
has already taken in Grade is of
course not available in the new selection

and the elementary seience of Grade

IX does not receive recognition on the

matriculation programme at all.
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THE OFFICIAL ORGAN OF THE MANITOBA TRUSTEES ASSOCIATION

Trustees’

Bulletin

TEACHERS’ SALARIES.

The sittings of the Commission on
Teachers’ Salarvies, ete., which have
been held in different parts of the prov-
ince, have brought out that teachers
and trustees are unanimous that the
salaries of the teachers must be raised.

The improvement of administration
under a Municipal School Board has
also been strongly emphasized at all
the «ittings.

" The need of teacher’s residences so
that the difficulty of a boarding place

for the teacher, which at the present
time is a very live question, might be
overcome, and more permanency for
the teacher thereby obtained.

We trust that the result of the work
and findings of the commission will
result in still closer co-operation of
trostees and teachers, and that the
edueation of our boys and girls i all
parts of the province may be more
effieient,and more thorough.

H. W. Cox-Smith.

TEACHERS’

Wanted, at once, a teacher for
S.D. No. ——, with second or
third class eertificate. Apply, stating
salary and experience, to R. H. B., sec.-
treas., —— P.0O., Man,

This is from the Free Press of today.
‘Why not be consistent? Here are a
few suggestions:

‘Wanted, at once, a minister for All
Sinners’ Church. Apply, stating salary
and experience, James Skinflint (dea-
eon).

Wanted, at once, a wife. Must be re-
fined, able-bodied, intelligent, fit for all

© gtitute.

SALARIES

kinds of work (indoors and outdoors),
angelic, beautiful and economieal. -Ap-
ply, stating salary, J. Cut-em-down
(bachelor). )

‘Wanted, at once, a mother for a fam-
ily of little children. ‘Must have at-
tended cooking school and parents’ in-
Apply, stating salary, to A.
Trustee (widower).

Wanted, at once, manager for a large
farm. Must have attended Agricul-
tural College, and have had experience
in farming. Apply, stating salary, A
Farmer (retired).
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DATES OF ANNUAL MEETINGS OF LOCAL SCHOOL TRUSTEES’

Dee. 10 Inwood.... coi ceee voee cene oo Inwood Dee.
Dee. 9 Fisher Branch.... ... Fisher Branch
Nov.12 Bifrost AsS0€. ... weew e -ome Arborg
13 Rockwo0de. e woe wome o Teulon
11 Moosehorn.... . woee wee- Moosehorn
12 ASNEIN e cece vee emee weee oee Ashern .
13 Ericksdale.... oo cee o Ericksdale
14 Coldwell.... coee cee coee eee ome Lundar
In January date not set.
Swan Valley.... ... ... Swan River
Ethelbert.... oo cece s onee Ethelbert
MeCreary .. c coe e coee MeCreary
Ochre River.... .... ... Ochre River
18 St. Andrews.... e e e e Selkirk
19 Gimli.. .o oo e e e o Gimli
20 Assiniboia.... ... . - Winnipeg
21 St. Clements... coo v e oo Libau
25 Miniota, Hamiota and Blan-
ehard.... coee ves eeee oo -..Hamiota
27 Daly-Rivers.... co v e oo Rivers
25 qukenhea,d ................ Beausejour
26 Whitemouth.... .... ... Whitemouth
27 Hazelridge.... e we o Hazelridge
28 Dugald.... o oo e e el Dugald
29 Manchester (Franklin)
.................... Dominion City
January 1920
Jan, 13 Grey.. .. eee e . ...Elm Creek Jan,
14 South Norfolk.... .. coe voee e oo
............ Treherne or Rathwell
15 South Cypress—Victoria
............................ Stockton
16 Oakland.... .. o e e Nesbitt
13 Rhineland—Morris ... ... Gretna .
14 8Btanley... .. eee coen coe oo Morden
15 Pembina.... .. oo o ...Maniton
16 Louise... cee coce aecr oo Pilot Mound
14 Cornwallis—-——Whitehead—-Elton
................................ Brandon
15 Oak Lake—Woodworth—=Sifton
srs b e e e e Oak Lake
18 Archie—Wallace.... woc coee wee woee
................ Elkhorn or Virden

Dates to be arranged for the f

SEASON 1919-1920
Subject to c¢hange

November 1919

Ste. Rt::e du Lae, Tache and Ste. Anne.
8 th ing i i i
o harvest and threshing is considerably earllel‘We will probably have milder

:vfe tt};le Annual Moetings have also
attz er for tho most of them, than if they were
ndance at the meetings should be better.

Kindly make a note of the date of your-own

w U O RO

H> GO DO

10
11
12

10
11

10
11
12

16
17

16
17
18
19

20
21
22
23

20
21
22

23

27
28

29
31

ollowing local associations of K

been made earlier.
held about the u

ASSOCIATIONS OF THE PROVINCE OF MANITOBA, FOR

* December 1919

Dauphin.... o e e e Dauphin
Gilbert Plains.... .... Gilbert Plains
Grandview... .o e e Grandview
Shell River-Hillsburg.... ... Roblin
Langruthe... o o e oeee Laugl"uth
LiOTNC e weee oes wem oee wmee Somerset
Argyle .. wee oo e we o Baldur
Stratheona . v seee ween oo Belmont
WesthoUTNe. e wee oeee ooee Gladstone
LansdOWne. .. e cow seee oo Arden
Langford—Rosedale ... Neepawa
Minto—Odanah ... - Minnedosa

Russell—Silver Creek ... Russell

ROSSDUIN e aove weee woee ooes Rossburn
Saskatehewan—Harrison
............................ Basswood
Strathelaire.. o e o Strathelair
Shoal Lake... e e woe- Shoal Lake
Birtle—Ellice... oo ene e Birtle
North Norfolk..... .. Macgregor

North Cypress—Carberry
............ Carberry or Wellwood

Macdonald.... co. e eoee wees Sanford
Dufferin—Carman...... -... Carman
ROIANAccce e e weme s oo Roland
ThOMPSONares cree ween =oee = Miami

Roblin Municipal .. Cartwright

Turtle Mountain.... ...Killarney
Boissevain

MOTEON.nce cces eene wmee oem v
Whitewater—Riverside ... Minto
Brenda—Winchester ... Delorai.ne
Edward—Arthur... .. .- Melita
Pipestone-—AIbert ............ Reston
Portage la Prairi.. .. - - =
g ........ Portage la Prairie
Camerbn.... o e e -Hartney

Glenwooda.cs wee omme soee = ;...(Souris

... Woodlands
. ..Rosser

Woodlands.... .-
ROBBETwcce mees ooee ==*
ildonan, St. Paul,

than usual this year, the dates

gual time, and the

meeting.
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Articles

- THE PROGRAMME OF STUDIES READING

Teaching children to read is teaching
. them to get thought from the printed
page. When they do this quietly, at
their seats or at home, it is known as
silent reading. 'When the pupil reads
aloud the words of the book it is term-
ed oral reading. 'When he does this at
sight it is termed sight reading. When
he acts out what he has read it is called
dramatizing. Dramatizing. may be in
the words of the book or in the pupil’s
own words. Reading may go hand in
hand with the study of any or all of
the other subjects of the programme.
Thus we have literary readers, geo-
graphical readers, science readers, his-
torical readers, ete. The ordinary school
reader usually has literary selections as
its fonndation, and henee teaching read-
ing is often confounded with teaching
of literature. In the present outline all
the exercises usually connected with
reading will be referred to, and for the
sake of convenience the grades will be
considered in order.

Grade I.

Texts—The following eight books
give a fair idea as to the amount a
pupil may read in class during his first
school year: Brooks’ Primer, Bass
Primer, Natural Method Primer, Beacon
Primer, Manitoba I, Free and Tread-
well Primer, British Columbia I., Natu-
ral Method I, and Tales of Bunny
Cottontail.

Supplementary Texts—The following
texts are very suitable for pupils of
this grade: Primers—Wheelel, Art
Literature, Outdoor Wide Awake Alex-
andra, Browme Aldme Folk Lore,
Elson- Runkel Bender Young and Fleld'
Baker, Cyr, Sunbonnet Bables, Plcture
Story Houif Rhyme and Story, River-
side. Flrst Readers—Wheeler, Art
Literature, Wide Awake, Aldine, Folk
Liore, Beacon, Summers, Chl]d Classms,
Free and Treadwell, Child Life. Other
Texts—Bunny Cottontai], Bunny Boy
and Grizzly Bear, Boy Blue and His

Friends, Polly and Dolly, Action Imi-
tation and Fun Series.

The following books contain stories
that may be told to children: Children’s
Hour, Bailey, I. and II.; Tell Me An-
other Story, Bailey; Stories Children
Need, Bailey; For the Children’s Hour,
Bailey and Lewis; Worth While Stories,*”
Evans; Story Hour, Wiggins and
Smith; Story Garden for Children,
Lindsay; Mother Stories, Lindsay;
Stories to Tell Children, Bryant ; Stories
to Tell the Littlest Ones, Bryant; Bible
Stories; In the Child World, Pulsson;
In Storyland Eliz. Harrlson First
Book of Stories, Cre; Tell It Again,
Dillingham,

The following are good for memoriz-
ing: Bed in Summer, Windy Nights,
My Shadow, The Cow, The Swing, The
Wind, What Does Birdie Say? Sleep,
Baby, Sleep, The Snow Bird, Daisies,
Selections from Hiawatha, Nursery
Rhymes, Seasonal Poems.

The following are good stories for
dramatizing: Chicken Little, Three
Little Pigs, Little Red Hen, Three
Bears, Pig Brother, Crane Express,
Lion and Mouse, Three Billy Goats,
Fox and Grapes, Peter Rabbit, Black
Sambo.

The order of phonic teaching and the
method of teaching lessons in the First
Reader is given in the Normal Bul-
letin No. 2 B.

Grade II.

The following have been found to be
suitable text-books for elass study:
Manitoba II., British Columbia II,,
Aldine II., Art Literature II., Progres-
sive Road II., Free and Treadwell II.

The following are good for supple-
mentary reading: Lights to Literature
II,, Victoria II., Peter Rabbit, Black
Sambo Stories of Other Lands, Red
Chlldren Fifty Famous Stories, Ben-
jamin Bunny, Hans Andersen’s Tales,
Pie and Patty Pan, Duteh Twins, Flrst
Book of Poetry, Katherine Dopps
Three Books, Wigwam Stories.
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The following may be used by the
teacher as basis for story-telling: The

Stories of Grade I., Bible Stories, How .

Fire Came to the Indians, How Ever-
greens Keep Their Leaves, The Fox's
White‘Tail, Home of the Swiss Baby}”
Little Lame Prince; Rip Van Winkle,
Bruce and the Spider, King’s Daughter
Who Laughed, Wise Men of Gotham,
How Elephant Got Its Trunk, Phaeton,
Ugly - Duckling, Hero of Haarlem,
Midas, Piccola, Why Sea Ts Salt, Home
of Japanese Baby, Androcles and the
Lion, Elves and Shoemaker, Cinderella,
How Cedric Became a Knight, Philemon
and Baucis, Pied Piper, Pandora’s Box,
Epaminondas.

The following are suitable for mem-
orizing: Blow Wind Blow, Where Go
the Boats, Six Selected Lullabies, Oc-
tober’s Party, The Lamplighter, Land
of Counterpane, Pussy Willow, Night
Wind, Brown Thrush, Seven Times
One, We Thank Thee, The Little Seed,
Five Little Chickens, Owl, Hiawatha,
Autumn Fires, Fairies, Thanksgiving,
Rock-a-by-Lady, The Wind, Golden
Rod, Sweet and Low, The Blue Bird,
Selected Poems from Readers.

The following have been found snit-
al?le for dramatization: Running Away,
ion and Mouse, Fox and Grapes,
Lare and Tortoise, Hero of Haarlem,
Fombardy Poplar, Houest Woodman,
Eoohsh Pine Tree, Bat, Bird and Beast,
M"ergreens, Wolf and Kids, Ant and
DOHSG,- Magpie’s Lesson, Billy Binks,
rowning of Mr. Leghorn, Wind and
Fn,“ Sleeping Apple, Four Musicians,
eeping Beauty, Epaminondas, Hansel
m}l1d Grethel, Shoemaker and Elves, How
Q ¢y Run, Johnny Cake, Belling the
Tat’ Little Shepberdess, Rabbit and
urtle, Red Hen. :

Grade III. and Upwards.

grgc}ile programme for succeeding
Rive es has been worked out, but is not
Epacn in this issue because of lack 'of
will €. Should teachers wish it the list
be printed in another number of

Journal.
re:‘(}ile- first aim in teaching pupils to
d is to develop their power to get
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thought from the printed page. It is
very easy to get thought in narration,
not quite so easy in deseription, and
not quite so easy in deseription. Some
can not follow the wording of a prob-
lem in arithmetie, and some fail to
read when a statement is made in ab-
stract terms. Some read words with-
out thinking of their meaning; others
as they read criticize the statements
made, or seek to find how such state-
ments may be applied to actual situa-
tions.

A good rule in the reading of a prose
selectionis to take the following steps:
1. Read reflectively so as {o get a gen-
eral idea of the thought. 2. If the se-
lection is worth it, read a second time,
jotting down (mentally or on paper)
the order of the thought. 3. If the
thought is directive, that is, if it is
such as bears upon action, read eri-
tically, and finally (4) See how it may
be applied to life situations. ‘

For example, take the following se-
lection from Jane Addams ‘‘ Democracy
and Social Ethies’’:

Ty attain individual morality in an
age demanding social morality, to pride
one’s self on the results of personal
effort when the time demands soeial
adjustment, is utterly to fail to appre-
hend the situation.

¢Tt is perhaps significant that a Ger-
man critic has of late reminded us that
the one test which the most authorita-
tive and dramatic portrayal of ‘ghe Day
of Judgment offers, is the social test.
The stern questions are not 1n regard
to personal and family relations, but
did ye visit the poor, the criminal, the
sick, and did ye feed the hungry?

¢ All about us are men ;md women
who have become unhappy 11 regard to
their -attitude toward the social order
itself; toward the dreary round of un-
interesting work, the pleasures narrow-
ed down to those of appetite, the de-
clining consciousness of brain power,
and the lack of mental food which
characterizes the lot of the large pro-
portion of their gellow-citizens. These
men and women have caug ta .rnoraf}
challenge raised by the exigencies 91'
contemporaneous life; some are -be?’lf-
dered, others who are denied the reiie
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which sturdy aetion brings are even
seeking an escape, but all are increas-
ingly anxious concerning their actual
relations to the basic organization of
society.

The test which they would apply to
their conduet is a social test. They fail
to be content with the fulfilment of
their family and personal obligations,
and find themselves striving to respond
to a new demand involving a social ob-
ligation; they have become conscious of
another requirement, and the contri-
bution they would make is toward a
code of social ethics. The conception of
life which they hold has not yet ex-
pressed itself in social changes or legal
enactment, but rather in a mental atti-
tude of maladjustment, and in a sense
of divergence between their consciences
and their conduct. They desire both a
clearer definition of the code of moral-
ity adapted to present day demands
and a part of its fulfilment, both a
creed and a practice of social morality.
In the perplexity of this intricate situa-
tion at least one thing is becoming
clear: if the latter day moral ideal is
in reality that of a social morality, it
is inevitable that those who desire it
must be brought in contact with the
moral experiences of the many in order
to procure an adequate social motive.”’

An older pupil reading this might
on the first perusal get the idea that
the old individual test of morality is
insufficient and that the social test is
higher, and that many people feel it
so. This would be satisfactory as far
as it goes, but it should be followed by
a detailed analysis such as this:

1. The insufficiency of individual
test. . " .

2. The Seriptural test—(Day of Judg-
ment).

3. Men and women questioning their
own attitude.

4. The attitude they hope for.

Then perhaps the thought as thus
outlined might be debated. Is it true
in the reader’s own experience? And,
if so, what use should be made of it}
How will it apply to conditions in the
community just now?
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Now if the selection were from a
history it would not be necesary to take
more than the first two steps, but no
pupil can be said to have read the text
unless he can reproduce in outline or
in his own words the substance of the
chapter studied. Reproduction is a
necessary part of the knowing act.

The need of restatement by the pupil
in his own words or in some other form,
such as a diagram or outline, is neces-
sary in other cases, even such a case as
arithmetic. It is well known that fail-
ure in this subjeet arises in many cases
from inability to listen to or read prob-
lems. Consider, for example, the case
of the following:

Divide $540 among three persons, so
that the first will have $48 more than
the second and the second $75 more
than the third—Some pupils on read-
ing this question get no more out of it
than sounds of words. They form no
picture. Hence instead of proceeding
to a solution they keep repeating $540
—$48 more—$75 more. This they say
over and over again in the hope that
something will grow out of it. Instead
of this the question should call up a
definite picture of some kind such
as where the lines
represent the

—_— shares of the
three persons. Where pupils make a
diagram in this way they rarely fail
to solve the problem, because they
have read a meaning into it. As &
matter of fact, the arithmetic lesson
and the grammar lesson are of ‘par-
ticular value in training pupils to get
thought from the printed page.

In reading a selection of literary
beauty, all that has been said se far
may still hold true, only that very often
the selection may be introduced to the
class as a reading by the teacher, and
in the discussion of it emphasis may be
placed on word-study.

Reading, then, is the art of getting
thought from the printed page. One
proof of thought-possession is ability t0
read expressively. Here, again, it 18
a matter of emphasizing thought. NO
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good oral reading is based on mere
imitation. The teacher is hopelessly
wrong who measures the oral reading
of the pupils by their approach to her~
own standard. The question is not
. ““Do the pupils read like the teacher?’’
but ‘Do they express the thought and
feeling of their own minds?”’ A good
teachqr does not work for expression,
but aims to make such an impression
that good expression is bound to re-
sult. ‘

In reading, as in speaking, clear
enunciation and musical speech are
to be held in high esteem. The schools
cannot be excused if they fail to de-
velop in the pupils habits of correct
speech. It is an easier task to accom-
pl1§h this aim through the reading ex-
ercise than the speaking exercise.’
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The rate.at which pupils read is a
matter of importance. ~Any teacher
who watches the best students care-
fully will observe that there is a best
rate, which is not too fast nor yet too
slow. It is easy to speed up the slow
readers, and not difficult to slow down

the quick readers.

Qilent reading is so important in life
that much attention should be given to
it. A pupil may read a chapter and
give the thought in his own words,
without any attempt at oral reading..
It would not be wise to treat selections
of high literary merit in this way, since
much of their value is in the musie of

the words.

. SUGGESTED OUTLINE OF DRAWING FOR UNGRADED SCHOOLS
By the City Supervisors

Color Theory and Design

Grades I, II, III and IV.—Teach tints
and shades in their relation to the
standard eolors. Apply tints and shades
of a color to the making of a rug and a
tile, also to Christmas boxes, booklets,
ete. See detailed drawing outline and.
choose suitable exercises. :

Grades V and VI.—Teach tints and
shades together with standards, making
Value scales in color and in penecil.
;{‘each hues of color. See drawing out-
Ine for suggested exercises. Apply
Colors to exercises in Design, e.g.: Bags,
‘b0nnets, collars, ete.

Gr_q.des VII, VIII and IX.—Review
gil‘eymg: of colors [See Sept.-Oct. exer-
8(5198 in Journal.] Work out color
o emes using complementary and anal-
mgolls colors [See Sept.-Oct. program-
; e.] . Apply color schemes to the mak-
ug of a design unit from a natural
orm, and in applying Design to the
€coration of a border. with a corner
Urning,

Crade @ R Cheigtmas Bon.Bon Boy.

R

PR

3'xm" Paper Fold on dotted hries

Coul on lines .

A | AR

n.;‘nmmm%\"i“”r‘
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} 44

. @2@:

(o]




342

|

Grade II.—Teachers should make
large 6 color chart [4” circles] colors
Svuqqestions for frecam move ment and

brushwoerk everciges .
2

GRADE W

R

at full strength for use in schoolroom.
Use 414”x6 manilla paper.

Have children sign name, school and
grade at back of paper [Grade II only.]

Aim of work. To secure proportion,
good placing and cleanliness.

Nov. 1. (a) Exerecise on the making
of a tint. Make a pale blue wash on
4145”x6” paper. (b) Free arm move-
ment or brushwork exercise. See dia-
. .gram. (c) Make a pale green wash.

Nov. 2. (a) Pgint blue and green
washes on same sheet for a landscape.
See Text Book of Art Education
Book 1. (b) Paint yeliow or orange
sky with green or brown land. (e)
Review either of the above.

Nov. 3. (a) Free arm movement or
brushwork exercise. (b) Rug. Fold
414""x6” paper into 16 oblongs, tint the
4 central ones. Keep for next lesson.
(e) Dictate the decoration of the ends
or centre of above painted oblongs for
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'DRAWING OUTLINE

a rug. (Practice work only, do not
keep.)

Nov. 4. (a) With brush and color
tint an oblong shape for a rug without
folding the paper or pencil guide lines.
(b) Decorate ends or centre, {Original
design.) (¢) Review. .

Dec. 1. (a) Card. Upon manilla pa-
per practise painting Christmas sym-
bols, bells, trees, holly, etc. Let chil-
dren work from drawings on black-
board. See diagram. (b) Make a sim-
ple booklet of 414”x6” grey cross sec-
tion paper and construct envelope from
manilla paper. Decorate. (¢) Review.

Dec. 2. (a) Box. Tint a horizontal
strip of manilla paper 127x3”. (b)
Crease lengthwise once and crosswise
twice. - Decorate three of the upper
oblongs with Christmas .symbols. Con-
struct box. See diagram. (c) Review.

Dec. 3. (a) Place card. Tint 414"
x6” manilla paper. (b) Fold length-
wise and cut or tear to make two place
cards. Decorate. See page 26 Graphic
Drawing Book 1. (¢) Review.

Grade III. — Teachers should make
large 6 color chart, 4” circles, for use in
the schoolroom.  Use 414”x6” paper
unless otherwise directed. - Each child
should have a ruler. All work should
bear pupil’s name, school and grade in
lower left hand corner on front of pa-
per, with date at right.

Nov. 1. (a) Oral review lesson, with
color chart, on prinmiary and secondary
CRADE M. Disgmam for box

Lio.
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(standard) colors with reference to
tints of the same. (b) Practice lesson
to illustrate the production of a stand-
ard color and a tint of the same. (c)
Review with another color.

Nov. 2. (a) Teach terms horizontal,
vertical, oblique and angle. (b) Brush-
work exercise on horizontal, vertical

BRUSHWORK ExXERCISES

GRADES ™.-IV.

’.‘ Lo ) .I_\ p——

'\" \"“o <o® L .

SASAASSAS S S S
and obliqué lines. See diagram. (e)

eview terms as above and measure-’
ents on ruler (inches and half inches.)

Spelling Booklet
Nov. 3. (a) Fold a sheet of prin-
ters’ paper lengthwise down the centre
for booklet cover. Upon oneé side of the
Paper set off inch spaces on the long
edges. On the short edges, set off spaces
of one half inch and one inch alterna-
;ely . Rule horizontal and vertical lines
rom point to point to form a checked
Pattern. (b) Shade portions with ruled
:tl‘Okes to bring out pattern. (¢) Con-
tmc’t a booklet for spelling using prin-
ers’ paper folded lengthwise, and the
above cover,
Blotter pad with corners

(See diagram)
. Nov. 4. (a) Measure, fold and tear,
T cut, four 2” squares of manilla pa-
ber. Crease on diagonals on one side.
rn paper over and crease on one
Olam_eter. Open paper and bring ends
o (}lameter together, so that two tri-
8les result. Press triangles together
0 make g corner of a blotter. (b) With
Dortfolio card 8”x4” and a blotter of
ine Same size, make a blotter pad, past-
((5 ODn the corners on the under side.

ecorate the corners.

Box or Basket

D (See diagram)
g e 1. (a) Rule and prepare 6”x
. (b)mamlla paper for a box or basket.
Construct. (c) Decorate.

vt ————
U ————
“———
_———
-_——
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Booklet with Christmas Tree
decoration

Dec. 2. (a) Fold a 41%”x6” paper
crosswise to make booklet cover 415"
x3”. Half an inch from the top rule
two horizontal lines half an inch apart.
One inch from the bottom rule two

- horizontal lines half an inch apart.

Z

Rule two vertical lines one inch from
either side and one inch apart. In the
middle of the oblong formed, draw a
vertical line, one and a half inches
long, taking care not to let either ex-
tremity touch the horizontal lines. (b)
Tint the whole cover. (¢) Decorate the
spaces at top and bottom with a simple
brushstroke pattern. Use the standard
of the tint already used. Color centre
line for stem of tree. Paint branches
with brushstrokes. Demonstrate method -
on blackboard. ‘

Grade IV.—Class should have color
chart at hand as directed in September
Journal. Use 414”x6” or 6”x9” paper
as specified. All work should bear
pupil’s name, school and grade at lower
left hand corner with date right.

Nov. 1. (a) Teach the terms horiz-
ontal, vertical, oblique and angle. (b)
Lettering. Have large line letters
placed upon bléckboard. See diagram.

=
L1~
!

=

[

1
]
1

Lyttt

G 4

Lesson on making the letters.composed
of horizontal and vertical lines only.
Use pencil and grey cross section pa-
er. No rulers. Aim at a thick, soft,
broad line. (c) Lesson on making let-
ters containing oblique 11n$.” &
Nov. 2. (a) Tile. On 414”x6” ma-~
nilla paper( r)ule a square 4"x4” for a

Tile and rule into 16 squares. (b) On,
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the above dictate a simple geometric
pattern. See diagram. Shade pattern
with pencil. (¢) Repeat with an origin-
al tile design and color the square with
a tint.

Nov. 3. (a) Color the design for a
tile with a shade of the color used. (b)
Review. (¢) Review.

Nov. 4. (a) Practice work. Practise
horizontal and vertical brush strokes

Juggustion  for Tile deagn, Grade W

i

Quddestions " for lsealment  of corners. Gredes WV,

in color. (b) Upon 415”x6” paper rule
an oblong with double lines a 14" or
less apart. Practise painting a color
within these lines to form a band decor-
ation suitable for a purse to be made
later. See suggestions for treatment of
corners in diagram. (c) Review.

Dec. 1. (a) Purse, Tint 6”x9” ma-
nilla paper. (b) On colored side of the
above rule lines half an inch from the
edge of both long sides. With colored
side placed face downward on desk,
turn half inch folds inwards on long
sides. Measure 315” from one end of
paper on each of long sides. Crease
paper across at these points (envelope
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style). Turn down the two remaining
inches to form a flap. Fasten sides of
purse together by pasting on the turn-
ings. Paste turnings down, like above
on edge of the flap. Decorate with a
simple ruled line border in color as
practised above. (¢) Review. .

Dec. 2. (a) Review straight line let-
ters. (b) Lesson on making letters with
curved lines. (Construet vertical and
horizontal portions first then add
curves. (c¢) Review. '

Calendar

Dec. 3. (a) On } of a sheet of grey
cross section paper, placed vertically
practise making a border decoration
with color or pencil. See diagram on
corners. {(b) Review above in. color
for final work. (e) Decorate the upper
part with a Christmas symbol and place
small calendar pad in lower portion,
or paper suggestion for same.
CuT 7

Grade V.—Use 6”x9” paper except
where_ otherwise directed. All work

Cutl opp here

Sleeh
Tlomn

&,

[ o/ Tt v NS 1y s o N
i/ P
Vi
r Pt prie eard : ::
Hoo sy i §
4y i
' S
i
2 %i
| » Tea e /_“_' Fod s ¢
7

Disgrem o Bukht vevsr. Grade 7

should bear pupil’s name, school and
grade at lower left hand corner, date
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at right. Class should have large color
_chart at hand as made in September.

. November Practice.—Cross stitch pat-
tern. Dictated lesson.

1. Take a strip of 9”x2” white cross
section paper. Find centre and fill in
the central squares with cross stitches
\ to form a cross. (Vertical or diagonal.)

Add to, or modify, this cross to form a
design unit. Repeat in both directions
to form a border. '

. 2. Make an original border for work-
ing in cross stiteh.

Problem.—Bag. Near the bottom of
a sheet of 67x9” manilla paper rule
horizontal and vertical lines % of an
inch apart to form eross sections accord-
ing to width of border already planned.
Work out the pattern in light peneil
lines. Tint the whole of paper and
color the pattern with a shade. “Cut
out shape of bag if desired.

Dutch Bonnet. See diagram. Square
a”sheet of 12/x9” manilla paper into
97x9”. Rule into 9 three inch squares.
Cut off from one side a strip 1147 wide.
Fold the remalning 11%” strip back-
wards upon bonnet and decorate with
a cross stitch border as on bag. Com-
plete in color. Slash the two corner
Squares at the back. Flaps may be
allowed for constructing. :

December Practice.—Color Harmony.
Epon 6”7x9” manilla paper, placed ver-
31}9:&11137 arrange 3 horizontal oblongs

x114” towards the left side. On the
‘;‘lal’l,le sheet make 3 small oblongs 1”x
t/}? , each small oblong to be placed to
ob? right of a larger one. In the large
sh ongs show a tint, a standard and a
o ade of the same color. In the smaller
c,‘ies show corresponding tones in pen-

il shading. Repeat the exercise using
another color. :
BOPll;actice.—Preparatory exercise for
rulo let. Upon 414”x6” manilla paper
lin: an all round porder with double
SiZes about § of an inch apart. Empha-
e, corner by various modifications

By breaks, added shapes, ete. See
!nefglram' Practise making a small geo-

inc unit not more than 17 in size,
of Swii_m be practised upon a % sheet
for ite cross section paper and kept

future use.
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Problem.—Construet a Booklet. See

diagram. Use Portfolio card 4Y%"x7”

and 6x9” manilla paper (previously
tinted.) Decorate with an all round
border as practised and a geometrie
unit. Place unit slightly above centre
of Booklet.

Grade VI.—Use 6”x9” paper unless
otherwise directed. All work should
bear pupil’s name, school and grade at
lower left hand corner, date at right.
Class should have large 6 color chart
on hand in schoolroom as made in Sep-
tember.

Nov.-Dec.—Color exercise to illus-
trate hues of color. TUpon 415"x6"
manilla paper make simple shapes, cir-
cles, oblongs, ete., of about an inch to
form the corners of a triangle. In the
upper shape paint standard yellow.
Beneath this show (1) yellow with a
little green added, (2) yellow with a
little orange added. Repeat this exer-
cise on another paper of the same size,
using another color and its neighbors'
[hues.] :

Problem.—Have the class complete
the large color chart by the addition
of hues of color in their logical posi-

tions between the standards. Proceed
as in exercise in September.
Practice. — Unit making. (Precede

the unit making by tearing or cutting
squares of printers’ paper into simple
patterns to illlustrate mass and space.
Amount of mass should equal amount
of space in this exercise.) From squares,
circles and triangles of about an inch
(not larger), make units of design by
modifying their outlines and breaking
up their masses. Practice lessons, should
be worked upon 41/4,"'x6" manilla pa-
per in pencil with masses filled in. .
Problem.—Upon the upper third of
6x9” manilla paper, placed horizon-
tally, show three different units, vari-

ously colored (use hues and their com-
the lower two

plementaries.) Upon :

thirds work out a border using one 0
the units previously planned taking
care to have border show repetifion,
alternation, variety and rythm. (Use 3

or 5 units.)
Problem. — Telephone Pad. ’(’30;;
struct a telephone pad using 6”x
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manilla paper (previously tinted) and
Folio card 5”x8” for the foundation.
Decorate with one of the units prev-
iously planned.

Grades VII and VIIL—Use 97x12”
paper, unless otherwise directed. Name
of pupil, school and grade should ap-

]
\[2

Darvvuved Sed

Desiar vuggestions  fyowe Basswsod,  Grades vV, wmr
pear at lower left hand corner of each
paper, date at right. Class should have .
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complete color chart at hand as made in
September.

November Practice.—Design Units.
Exercise to illustrate mass and space.
Square a sheet of printers’ paper, fold
into quarters, fold the resulting small
square on the diagonal from centre to
corner. Cut or tear out portions of the
folded paper to form a pattern with
about equal divisions of mass and
space. This should be taken as a short

exercise preliminary to the first lesson |

in unit making and should occupy but
a few minutes.

November Problem.—Unit making.
See September and October Journals.
Upon manilla or printers’ paper prac-
tise making design units of various
shapes from drawings of parts of
plants previously made. TUnits not to
exceed 214”. Also specimens of pupils’
work on 14”x11” cards. Try to think
in terms of mask and space. See dia-
gram,

December Problem.—Corner turning
with single unit showing on same sheet.
Aim to show application of unit adapt-
ed to border and corner, also applica-
tion of color scheme made in October.
Design two borders (not necessarily
with different units—variefy may be
obtained in the coloring) for a square
corner. Unit used should appear well
placed upon same sheet. Color both unit
and border according to one of the color
schemes. See examples-of corner turn-
ing on diagram.
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CORRELATED MATHEMATICS
By H. R. Kingston, TUniversity of Manitoba

With most of us, Algebra with arith-
metie constituted our entire mathema-
tical study for the first year or possibly
two years, of High School. And what
algebra it was! It is probably difficult
for us now to realize fully the feelings
that same over the average High School
student as he slowly and painfully
dragged himself over the scores of pages
of abstract algebra at the beginning of
the text. We,—teachers of Mathema-
tics—probably had a special liking for
the subject during our High School
1days and enjoyed the manipulation of
ax? and by® and x*—y°, etc. But what
of the average student (mathematically
speaking) ¢ It seems to be a fact that
if a student takes a dislike to mathema-
tics he usually dislikes it very strongly.
I trust that the other side of the pic-
ture is true also, that a liking of mathe-
maties deepens progressively into a real
appreciation of its beauty and power
and begets a desire to explore its realms
further.

With many of us it was a case of
manipulating abstract symbols for at
least several weeks before any use
was made of this manipulation in

the real business of algebra, namely .

the solving of equations. We added,
%ubtraeted, multiplied and divided.
hen we factored, factored, factored,
:'}Illd of course, we could not leave
b is subject incomplete in any way
t“Jt must go straight through prac-
ically all the types such as the incom-
Dlete squares xi-+ x?y*-+ y*, the harder
zfﬁs-es of grouping, and X*—¥% ete. Now
ot dthls was fun and pastime for the
ieul ent who liked this sort of mechan-
tha work. But I ask again ‘What of
. ¢ poor unfortunate (mathematically
B‘Iglea-kmg still) scholar who did not see

v fun whatever in working, so to

Speak, for the work’s sake?”’ No one-

;?If:led to think of leaving the harder
tllrits to a later date when greater ma-
brea*g;l had been acquired. What 2
ed s of fresh mathematical air seem-
lnat}(; blow over us, even us, who liked
tion, ematlcs,‘ as we started into equa-

s and still more as we expressed

“to begin to play.

story problems by means of algebraie
equations and found that we had within .
our grasp a real and powerful instru-
ment for solving ‘‘really and truly’’

problems. The story is told of a young
man who went to

a violinist to be
taught to play that wonderful instru-
ment. The master agreed to teach him
on the condition that he would carry
out without question the instructions
given. The young man agreed to this
and was soon practicing the scales. This
he continued to do, month in and month
out and finally he began to long for
some musie to play, but each time the
teacher gave him only a new and harder
scale to master. After several years of
this monotonous practice and seeming
goal-less labor, the student one day in
desperation, asked when he was going
The master replied
by placing a sheet of music before him
and lo! he could play and was already

on the way to success.

Now, most scholars feel much as this
young man did; and further, and what
is still more serious, most students that
we received these days are not trained
in any guch ‘schooling as this; indeed,
we now start to teach in the earlier
days by playing—and urely that is the
sane way to begin, otherwise too muc
of the joy and buoyancy of childhood
years are repressed. But then how can
we expect the average boy or girl to
take a keen interest in the mere Jug-
gling of symbols for several months at
a stretch without geeing some useé to
which it may be put. These are days
when we are thinking hard and are
being pressed on oné side by the prac-
tical and the concrete, while on the
other hand, we do not want to give uP
our ideals of working for mental dis-
cipline. Bub cannot and ought not,
these to go hand in han(} ¥ '11‘0 this il:ﬁ:

i .1ns have fairly receé
simple _equatlons' h to¥vards s
beginning of the book, an

will all say “rightly go,’’ and U1
business of our abstract labors 18 now

shown up at an early date and th’e
student now says «Oh, they haven’t
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been working me merely to keep me
busy and out of mischief, but now I am
enabled to do some real things for my-
self”’—and this the average young per-
son likes. This has been a marked ad-
vance. Moreover, it gives the more dif-
ficult parts of several topics a few
weeks’ hoist at least. And there are
some topics which should get a few
years’ hoist—Ilong division, for ex-
ample. Where is it ever of any use ex-
cept in the case of finding ‘the H.C.F.
in difficult cases, which, to my mind
could well be dispensed with.

Again, why not take only the sim-
plest cases of factoring the first year
and leave the harder types till the stu-
dent has gained greater maturity. This
will leave time during the first year to
introduce other, more interesting, and
less difficult topies. This spiral method
of procedure, it seems to me, will take
much of the dissatisfaction out of our
High School mathematies course.

Then too, we have been getting away
from the uninteresting story problem
and have been bringing in examples
that appeal to the student as having
some connection with his life as a
normal, healthy, human being,—and
may this be ever encouraged !

It is these last two points, namely,

the spiral method and the concretes .

that I wish to use as ‘‘jumping off’’
points for this paper. By pushing many
of the harder topies on to a later date
we leave space to introduce some of the
much more easily understood simple
work in "geometry; and at the same
time, we gain entrance to a field
abounding in excellent concrete and
vital problems. ’

Quite a number of attempts have
been made during the past few years
to meet this desire on the part of a
large and increasing number of mathe-
matics teachers. Sometimes the result
has been portions of geometry sand-
wiched in here and there, mostly by
way of illustration. Even though there
is no closer connection between the two
subjects as thus treated, I should think
this much was better than no geometry
at all during the first year. But it
seems to me that the geometry may
well be introduced here for its own
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sake, for the sake of the field that it
opens for concrete problems, because
of its fitness for students at this stage,
and because of the stimulation to alge-
braic work which it gices, and for
other reasons to be mentioned later.

There are many students who dislike
algebra, but like geometry, and while
each is kept in a watertight compart-
ment this state of affairs is likely to
continue and become more pronounced.
Now suppose a student early in the
year, is introduced to some simple geom-
etrical ideas, for example, in connection
with angles. Suppose we drop the x*
and z* and even the simple equations
for a few days, and bring our scissors
to school and ecut out, compare and
measure angles—vertical angles, angles
at the base of isosceles triangles, all
the angles of a triangle, exterior and
opposite interior angles, -etc., ete.,
making free wuse of the protractor.
Then we can easily lead to such a prob-
lem for example, as ‘‘to find each angle
of an isosceles triangle if the vertical
angle is 30° larger than each base
angle, ete.”” At once the student needs
a simple equation to which he has just
been introduced. Will not his interest
in the equation be stimulated, and is
he not much more likely to develop a
desire to go a little further and learn
how to solve more difficult equations
in order that he may be equipped with
a more powerful instrument for hand-
ling more advanced problems? And
at the same time, he is learning geom-
etry and he sees that one subject helps
to make the other ‘‘go,’’ and thus each
pushes or leads the other along. If this
is continued for a year, say, will not
the student be equipped with a much
broader and more useful fund of ideas?
Has he not received just as much
mental training, and is he not much
more likely to have developed a desire
to pursue still further the study of

_mathematics instead of being sick of

and possibly disgusted with, algebra,
and deciding to quit?

The question may be raised here,
““Would it not be just as effective to
start the geometry and the algebra in
parallel courses from the first? -And
would the student not see the unity of
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geometry and grasp its principles as a
whole, to a greater degree, if if were
taught by itself?’’ If the end of geom-
etry were geometry alone, this question
might require a positive answer, but if
geometry when worked hand in hand
with algebra, illustrates its principles
and furnishes incentives to its further
study, then in order to stimilate the
algebra and indeed to give unity to our
whole mathematicad course, 1 should
say they ought to be taught in much
more intimate connection than merely
in parallel courses. To the question,
““Would not the student do better to
learn to use his algebraic instrument
well and then master thoroughly his
geometrical tools?”’ I should reply, A
carpenter apprentice does not use a saw
for a month, then a plane for a month,
then a square for a month, ete., but
uses several or all of these on one
simple piece of work at first, each in-
strument being an aid to the other, and
then uses them again on more difficult
copstructions.” His objeet is mnot
principally to learn all about the use of
the plane, then all about the handling
~ of the saw, ete., but his purpose _is to

master them so as to build houses. Many
of us remember that heavy, tedious
second book of Euclid. At the end of
each proposition was placed the anal-
ogous algebraic equation; for instance:

The squares on the sum of two line
segments is equal to the sum of the
squares on the two segments inereased
by twice the rectangle on the seg-
ments,”’ at the end of which we found
our attention drawn to the correspond-
ing algebraic theorem (a-+b)? = a’*4-
b?*4-2ab. I remember that this appealed
t0 me as being very neat and interest-
Ing, but it was years afterward in
University work, when I learned to
actually interpret a as a line segment,
ab as the area of a rectagle and abs
as the volume of a cuboid. Then, at
once, the greater part of Book II of

uclid was satisfactorily proved, with-
out any elaboration beyond its alge-
raic demonstration. As much as I
have always liked mathematics, that
Second book of Buclid is remembered
to this ‘day as a long, hard, tedious
grind. And what a neat, concise way

349

of expressing the geometric theorem
is afforded by the algebraic state-
ment! And then when the student
uses his algebra to solve problem after
problem in geometrical deductions, in
a concise and convinecing manner, he
begins to get the idea that these sub-
jeets' are not really separate subjects,
but should be taken together in order
that each may profit by what the other
has to offer and be stimulated thereby.

Another example might be given here
of this close relationship. ‘What better
way is there of introducing the study
of quadratic equations than by first
proving Pythagoras’ Theorem—induc-
tively, of course, and then showing the
need of quadratie equations to solve
problems based on this theorem?

Again, is it not far better for the
student to actually measure the sides
of several pairs of mutually aquiangu-
lar triangles and convinee himself that
corresponding sides are proportional
and pursue the subject of similar tri-
angles for some distance and thus be
given a desire to study the manipula-
tions in algebraic proportion, than to
start into this subject abruptly from a
purely algebraic standpoint? Just here
we have an excellent opportunity to
introduce problems on heights and dis-
tances by the shadow method, ete., and
then to introduce a few of the initial
ideas of trigonometry up to the solution
of right triangles. The advantage of
trigonometry over both algebra and
geometry in this situation will make its
appeal, I believe, to most students and
stimulate a desire for more.

By the end of a year of such study,
a student, should he be foreed to leave
school, would be equipped with a much
wider and more useful range of ideas
than had he pushed algebrs right
through to the bitter end, to the exclu-.

i ter
sion of geometry. True, the grea
part of the geometrical _knowledg_e has

been obtained by induction, t |
paper-cutting, measuri.ng, ete., but Wlltlh
this fund of geometrlcal. poncepts the
student is now in a position with his
increased maturity to take up the
formal demonstrations of geometry—
in fact he will have grad

ually worked
into this to some degree already. Some
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examples just here of optical illusions
will convince him that it is not suffi-
cient in the long run to rely entirely
upon the appearances of figures and to
draw one’s conclusions therefrom, but
that formal proofs are needed to make
the situation solid and sure.

In preparing this paper, the writer
communicated with a considerable
number of High School teachers in the
United States who were trying out this
correlation method. While many of
these considered the present texts in
correlated mathematics too diffuse in
character, the majority were in favour
of the prineciple, if the material were
kept within bounds so that the student’s
energies are not dissipated by the
endeavor to master too wide a field of
ideas,

In closing then, I should like to point

out the following advantages of closely
relating the branches of High School
mathematics including a little trigo-
nometry and even a small portion of
solid geometry.
. 1. Algebra and Geometry both con-
tribute to the intellectual life of the
student., Should he.be forced to leave
school at the end, say, of the first year
of mathematical study, he takes away
with him a much wider and more useful
fund of experiences than would be ac-
quired by the study of Algebra alone,
such as the properties of angles, paral-
lel-lines, triangles, quadrilaterals, cir-
cles, etc., the volumes of cubes, parallel-
opipeds, ete., the fundamental construe-
tions of geometry, the uses of the pro-
tractor and of squared paper, an idea
of graphs, simple methods of trigo-
nometry, and so forth.

2. Geometric situations furnish so
many excellent problems whose solu-
tions call for considerable algebraic
manipulation and thus offer the desir-
ed incentive for the further study of
Algebra. The abstract Algebra is thus
made to serve a practical purpose. This
may indeed be the means of so stimula-
ting the boy’s interest that he may
persuade himself to remain in school
longer than he otherwise would do.

3. The geometric interpretations of
algebraic processes make for a clear-
ness of understanding and a keenness
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of grip that mean so much in mathema-
tical procedure.

4. The use of algebraic symbols en-
ables a student to state a lengthy geom-
etrical theorem very concisely, for ex-
ample a? = b*}c¢?*—2be'. And further,
if trigonemetry is introduced the gene-
ral statement a® = b?+-c¢>—2be cos A
will seldom fail to make its appeal to
the student.

5. The solving of problems by various
methods gives power; for example,
the height of a flag-pole may be found
(1) geometrically by megns of a scale
drawing or the shadow method; (2)
algebraically (if the length of a rope
is known) by solving a quadratic equa-
tion; (3) trigonometrically.

6. The induective reasoning, by which
geometric principles are discovered
from a study of particular cases is sti-
mulated and leads to a power Of
generalization. For example, if every
member of the class measures the
angles of a triangle and finds that their
sum is exactly 180° or very nearly so,
the general situation is readily com-
prehended. The student sees also here.
the limitations to the method of meas-
urement and his appetite for logical -
reasoning is whetted. Moreover, I do
not believe that geometry can be begun
even a year later in a smooth and
natural manner, and without giving
most of the students a severe jolt, un-
less the inductive method is used quite
considerably before starting on the
formal, demonstrative proof. Is it not
true that if this is not done, the pupils
find themselves much at sea, and are
often worried and discouraged by the'
first few weeks of the study of geo-
metry, which should be, on the other
hand, a real genuine delight to any
ordinary student? ‘

7. Through correlation there is pres-
ented to the student, at an early date,
the simpler facts and methods from a
broader field, which he can more readily
master, and the more difficult processes
are delayed till a greater maturity of
mind enables him to cope with them
successfully and happily.

8. (Geometry has its own peculiar- ap-
peal and if presented inductively at the
beginning, will find favour with a large
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perce'ntage of the student body. By
showing the close connection between
Algebra and Geometry, interpreting
the Algebra by the Geometry and sol-
ving the problems of Geometry by the
Algebra, some of this liking for Geo-
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metry may be carried over into the
Algebra, which can thereby be given a
pew vitality and made to present to
the student mind its appeal of concise-
ness and power. '

MODERNS’ SECTION

_The examiners of the Moderns’ Sec-
tion have submitted the following:

Grade XII. Literature A and B:
(French)—In Grade XII more original
Wprk might be produced if the students
did not make such free use of the rote
meth.od. A eriticism of the text seems

“also in order—I1’Histoire de 1’éducation

dans la Société—seems to have been
written between 1750-1800 and is there-
fore rather out of date, behind the
times,

Grade XI. French Grammar—The
examiners suggest that the pupils would
be more likely to do themselves justice
on a shorter paper. Secondly, it would
seem that as the greater part of the
Gragie XI work for the year was on
the irregular verbs, there ought to have
been more reference to that part of
the work. Thirdly, the work of the
candidates as evidenced by answers to
question 5, showed that there is need of
careful drill on pronouns.

AGrade XI, Practical Arts French—
ﬁs only e}even candidates out of forty-
nVe obtained over 55% and a large
itumber fell below the required 40%,
l'uﬁ'ould seem that the students are
th: ed on from Grade IX and X before
ey Y are prgpared. Before being pro-

oted, special lessons might help them

to come up

to standard. More time
should be given to Trench : four periods
per week is not sufficient.

Grade XI. German Grammar—There
were several criticisms of this paper
on which an unusual number of candi-
dates failed. The examiner suggests
that the Supplementary Reader be used
as a test of the candidates’ ability to
answer questions in German, oOT to
relate a story in German, and not as an
exercise for translation from English to
German. Also it would be advisable to
indicate in the Syllabus that this reader,

was to be included on the Grammar

paper. Candidates who wrote only on
the Grammar, not the ‘Authors, would
not be likely to prepare the work in the
reader for the Grammar Paper.

Question 7 seems hardly a fair ques-
tion. . It is taken entirely from a Lese-
Stuck, which was unlikely to receive
much attention; and in Whlc_h- there
would be little or no practice in voca-
bulary.

Question 8, which has already been
criticised as coming from the Sup-
plementary Reader together with Ques-
tion 7 constituted 35% of the value of

the paper.
Per K. E. HAFFNER,
(Presiding)-
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Primary Section

THE PRIMARY GRADES

The. following methods are suggested
by teachers:

I.—The Number 6

I’d get the pupils to write 6 on black-
board. Then I would proceed asking
the following questions:

6=5 and how many more?

6=1 and how many more?

6—1=how many?

6—5=how many?

6-+5=how many?

5+1=what number?

14+5—=what number?

6—3 and how many more?

6—3 leaves how many ¢

3+3— ?

6=4 and how many more?

6—=2 and how many more?

6—2—=what number?

6—4=what number?

6--4—=what number?

4+4+2=—1

24-4=1

6=2 and how many more?

6—4 and how many more?

6—2 leaves how many!?

6—4 leaves how many?

6-+-2=1

2:6=1

8 of 6=1

4-1.2=1

2-4-4=—=1

‘When the pupils know all the above
facts concerning six perfectly well, my
work with 6 is through. In other words,
pupils know 6 when they can measure
it by 2, 8, 4 and 5.

II.—The Number 8

1. Ask the following questions:—

8=T-+1 8=6-+4+7 8=5-1 8-4-{—?
8=341 8=24171 8=1-+41"

8=147 8=2--% 8=3+1 8—4—1
8=541 8=6+41 8=T41

8—7—=1 8—6=7? 8—b5=1 8+4=1
8—3=—=1 8—2—~1 8—1=1%

8—1=1 8—2—9 8—3=1?
8—5H=? 8—6=2 8&—T7—1
8--T=9% 8-+6=9 8=H=19 4X2=1

4:8=1

8+-3=—? 8:+2—7 8-1=1
74+1=¢% 642=19 543=1% 414=1
34-5=9% 2:8—% 1:8=1?

147=9% 24-6=9 3}+5=1
20f8=1? 3of8="

2X4=1 5-8 of 8=17 2X6=? 1--7?
6-4+2—1 74+1=12

II. Then teach pupils to read and
write the number. All these questions
should be asked orally, and 8 is meas-
ured by each number from 7 down to 1.
It is taught in this way so that they
will thoroughly understand and mem-
orize the multiplication facts and addi-
tion couplets. These facts should be
drilled in by giving simple problems
that jnvolve the facts.

ITI. The children should be taught to
read the number eight as 8 ones.

IV. The addition couplets are :— ‘

14-7=1¢ 74+1=1 6-42=1 246=1
543=1 345=1 4141

The multiplication facts are:—

4X2, 2X4,

54+3=1

III.—Home Geography for the Primary
Grades |

Home Geography is a study of the
child’s surroundings as a foundation
for book geography. The following
outline is suggestive:

1. Direction—

(a) By means of the sun, also
shadows.

(b) By means of the north star.
(e) By means of the compass.
2. Distance.

The familiar unit of measurement in
the city is the block, while in the coun-
try it is the mile. Give the children
problems that deal with both Direction
and Distance.
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3. The Sun.
(a) Place a vertical stick in
_ school yard and have children ob-
serve different lengths and direc-
tions of shadows at different
periods of the day and of the
year. From this experiment they
may reach several important con-
clusions,
4. The Moon and Sky.
(a) Tts movements.
(b) Phases.
(e) Crescent moon.
(d) The man in the moon.
(¢) What part of the sky.
(f) Where it rises.
(g) Where it sets.
(h) Ring around the moon.
The different stars and constel-
lations.
5. Weather.
(a) Rain. (b) Hail. (¢) Snow.
(d) Rainbow. (e) Keeping a
weather record by teacher in
Grades I. and II and by the
pupils in Grade IIL. |
6. Land and Water Forms.
(a) River. (b) Hill. (e) Lake.
(d) Mountains. Teach the known
and proceed to the unknown.
7. World Activities.
(1) Teach the land where it is
always winter. For example,
Land of the Eskimos.
(2) The home life of the people.
(3) The clothing, fodd, iwhere
and how obtained. ’
(4) Shelter and sports.
(5) Means of travelling and
transportation.
(6) Period of darkness.
8. The District Map.

thHave the children draw a map of
elr own district. This will be a new
means of expression by which the
child may tell things learned by obser-
vation,

IV.—Nature Study in November.

Q Firgt Lesson—The English Sparrows.
) uestions for discussion asked by the
efichle)r of the pupils:
. Do you see many sparrows these
cold days? v
2. Where do you see them?
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3. Are they near the garbage cans?

4. Do they perch on the ground or
on higher things?

5. Do they seem cheerful?

6. Do they chatter much?

7. How do they sit when
ground? .

8. Is there any change in the ecolor
of the plumage? )

Second Lesson—Balm of Gilead
Branch. Questions for discussion ask-

on the A

_ed by teacher of the pupils:

1. What are those green things on
the end of each twig?

9. How many are there in every
group?

3. Are they all the same size!

4. Which is the largest of the group?

5. Are they dull or are they shining ¢

6. Are they smooth or sticky?

7. What is that sticky substance on
the buds? v ’

8. Who put it there?

9, What is it for?

10. Does it taste nice?

11. Can you suggest why it does not
taste pleasant?

12. What will grow out of that bud?

13. Where do the twigs grow—i.e.,’
do they come from the game side of the
main stem, or do you see any definite
arrangement of the twigs? Note this .
carefully. : )

14. If they grew from the same side
of the branch what would be the ghape
of the bush? o

15. Can you see, then, why they are
arranged the way they are!

V.—An Indoor Game—for Primary
Grade.

(To be played when children are
learning . the colors.) /
Place the six rainbow colors—Dblue,
green, orange, violet, red and yellow—

across the ledge of the blackboard.
Tell the children to €0 to sleep by

laying the head on the desk and clos-

ing the eyes. .
%Vhile children are sleel‘)‘mg, remov’e;
one of the colors an 1 ‘“Wake up-

d cal ¢
The children wake up and see if they

know which color 18 gone. .

The children hc;lld up thelr hand if
they know and the
first and s;,nswers properly gets e
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color card and puts it back in place.
Then tell the children to go to
sleep, and remove another card.
'This continues until each child in the
class has had a card.
~ This game is not only amusing to chil-
dren, but impresses the colors on their
minds.

VI.—Raffia Lesson,

After giving each pupil his or her

raffia, I would tell them some little
story about the old days when the peo-
ple did all their own weaving for hats,
mats, ete., or tell them about the In-
dians weaving grasses and twigs for
baskets.

I would then ask the pupils what they
would like to make. After receiving
suggestions and ideas from the pupils
I would start them on some article in
which I thought the class might all
be interested. I would give the class

the direetions very clearly and simply, '

going about the room to see that each
pupil was following instructions.

As raffia is a very untidy work for
the class-room, I would encourage each
child to keep his or her desk and
neighborhood as tidy as posible.

In rural schools, if raffia cannot be
obtained, rye or oat straw may be used.
In this case the straw is heated in boil-
ing water until it is soft and pliant.
For ribbing, certain kinds of willows
may be used. If boiled, the tw1gs be-
come quite pliant.

V1. -—Spellmg—-—Gra.de II

The work in spelling for this grade
includes study of the text, exercises in
words used in every day speech, exer-
cises based on the reading book, exer-
cises in punctuation.

I. 8tudy of the Text.—Here there are
words to be used and sentences to be
written. The problem arises as to the
manner of the assignment, the prepar-
ation by the pupils, the recitation, and
the afterwork.

The assignment of the lesson during
this grade is exceedingly important.
The teacher writes a word on the
board, pronounces it, and calls for cor-
rect pronunciation from the pupils.
She explains the meaning of the word
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where necessary—by using it in a sen-
tence, by showing an object or illus-
tration, by giving a synonym or defini-
tion, or by some other device. There is
little to be gained at any stage by spell-
ing words which convey no meaning
to the mind. Then the word is pro-
nounced again, being carefully looked
at. If there ig an irregularity in form
it should be singled out for observa-
tion. Where possible, a word should
be classed with others similar in form.
Then the pupils prepare the lesson
by pronouncing the words as they look
at them. Pronouncing and looking go
together. Some pupils who appear to
do best work in this way might write
out the words once or twice, but not
more than twice. They write the
words as a 'whole, from memory. They
do not copy letter by letter. When a
pupil thinks he knows his lesson he
will do well to have some friend test
him." If he succeeds perfectly, he is
ready for the class test. If he fails, he
knows that further study is required.
In the recitation the teacher dictates
clearly, the pupils repeating the words
before writing. Careful pronunciation
is the key to good spelling, though not
the only key. Then after the words
and sentences are written the teacher
corrects the exercises. She keeps a
record of the errors made by each
pupil—in a notebook used for this pur- .
pose. On Friday of each week she has
no class lesson, but tests the pupils one
by one—orally—on the words missed
during the week. At the end of the
month she has a great oral and written
contest on the words of the term.

II. The Words in Daily Use. Here
the teacher spells the schoolroom, the
kitchen, the garden, the store, ete., us-
ing words children should know. This
work is both interesting and practical.

III. The Words in the Reader. It is
not to be expected that pupils will be
able to spell all the words in the reader,
but there are often suitable and profit-
able exercises that may be found. For
instance: children love to write out
verses of poetry or to compose short

stories.
IV. The 8tudy of Punctuation.—

As pupils copy from the reader or
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write little stories, they may under-
stand and may use without any error
the' capital, the period, the interroga-
tion mark, the hyphen, and the quota-
tion mark. They will also learn about
paragraph margin and indentation.

V. quonyms.——Grovving out of the
lessons in spelling there should be a
careful study of homonyms. This
should run on into Grades III, IV, v
and even into the senior grades.

Good spellers are made in Grade II

Simple Assignment of Lesson in
Grade IL

Suppose the lesson consists of the
words and sentences on top of page 19
in the authorized speller.

_The teacher says ¢carry.”’ The pu-
pils look at the word and repeat after
?‘er— “‘carry.”” The teacher says:

Note the two r’s. It is like Harry
and Larry. Now look at it again and
pronounce it.”’ '

The next word is basket.
for no comment.

The next word is tie.—It is like what
Opher words? The pupils give die, pie,
hez fie. Pronounce it again as you look
at it.

The next word is shoe. What is the
- strange thing about the spelling of this
, ;ﬁtford? Look at it again and pronounce

This calls

Look at the word sew. I can sew a
button on my dress. What other words
sound the same? So and sow. He is 80
late. We sow the grain. Look at this
word again.

‘Here is the word cent. A cent is a
Plece of money. Look at the ¢. If 8
Were in place of ¢ the word would
sound just the same, but the meaning
.:‘;Ould be different. I was sent to.the
: ore. Will you know when to use the

orm cent?
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And so the assignment continues.
The sentences are read over,the teacher
making comment as she reads. The
moral of it all is this—that pupils ean-
not be merely told to prepare their
spelling. They must be helped to see
and to hear and to make distinetions.
The assignment of the lesson is the im-
portant part of it.

VIII.—Rote Song

There is really no set method for
teaching a rote song, but I would use
this plan:

1. I would tell the story that the
song contains. The children should
come familiar with the thought and
words.

9. T would sing the song, first singing
the first verse. This should be done
softly at first. (If there is an organ Or
piano one might play the air, so that
children might become familiar with it.
If teacher cannot sing, she might ask a
stranger or an older pupil to sing it.)
Repeat the song several times.

3. Now let the pupils try, singing it
softly at first and with more volume as
they become acquainted with the song.
It should not be carried on too far, for
it becomes monotonous to the smaller
children. It might be sung again the
next day, but the children must be
eager, -

4. Now that the class can sing the
song freely and accurately, and under-
stand clearly the rhythm, thought and
words, an ‘ndividual pupil might be
asked to sing.

The teacher should aim to dgvelop
in the pupil a natural expression O
feeling. He should anderstand tone an
harmony and through the sngng
should be in & good position,‘ have cor-

rect speech, and breathe properly.
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Children’s Page

Windy Nights

‘Whenever the moon and the stars are set,
‘Whenever the wind is high,

All night long in the dark and wet S
A man goes riding by. _

Late in the night when the fires are out,

‘Why does he gallop and gallop about?

Whenever the trees are crying aloud,
Angd ships are tossed at sea,

By, on the highway low and loud,
By at the gallop goes he.

By at the gallop he goes, and then

By he comes back at the gallop again.
R. L. Stevenson.

Just Before Christmas

For Christmas with its lots an’
lots of candies, eakes an’ toys,
‘Was made, they say, for proper
kids, an’ not for naughty boys;
So wash yer face an’ brush yer
hair, an’ mind yer p’s and q’s,
An’ don’t bust out yer pantaloo
ns, an ’don’t wear out yer shoes;
Say ‘“Yessum’’ to the ladies, an’
““Yessur’’ to the men,
An’ when they § company, don’t
pass yer plate for pie again;
But, thinkin’ of the things yer d
like to see upon that tree,
Jest ’fore Christmas be as good

as yer kin be!
Eugene Field.

EDITOR’S CHAT

Dear Boys and Girls— name means, but I want to tell you a
Last month in the city of Winnipeg little bit about that meeting. It was

a great meeting took place. It was held in a big hall which will seat over

called by a very large, grand name, 3,000 peOple, and in that hall were

““The Conference on National Educa- gathered men and women from the

tion for Canadian Citizenship.”” Many United States and Canada, lawyers,

of you will not understand what that dioctors, clergymen, school teachers,
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bank managers, professors, and many
other clever people. Some of these
people had travelled hundreds of miles
to meet there, to speak, and to listen to
Otl_lers speaking. And what do you
think brought all these people together?
From the high-sounding name you will
never guess, but it was just to talk
about you boys and girls! To puzzle
the}r clever heads to think of ways in
which to make you happier, healthier
and wiser. You know it is not so long
ago, only as far back as the days of
Charles Dickens’ childhood, in 1820,
when schools were kept in dirty, ram-
shackle buildings by dreadful old men
‘a‘nd' women such as are described in
Nicholas Nickleby,”” when boys were
unmercifully beaten and where ‘they
learne'd from masters and big boys to
do things that were mean, cruel and
cowardly. The games they played
were hardly ever fair. They studied
books of Latin and Greek, but never
learned to make bookecases or plant a
garden. Meanwhile the girls. were
taught at home or in funny little pri-
vate schools, where the teachers often
knew less than our Grade V. girls know
now. There were few books for them
EEO read, -and girls were not allowed
o run or elimb or play games, it was
not considered ‘‘ladylike.”’ They were
taught only to read, to write beauti-
fully, and do very fine embroidery. No
one bothered much about the schools,
- except the people who kept them to
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make a living. If boys and girls grew
into fine men and women, it was not
because of the schools, but in spite of
them.

Think of the difference onc hundred
yvears have made! Now boys and girls
oo to school in clean warm, lght
buildings. They learn from teachers
who have passed Government examina-
tions, and who have to prove that they
can teach before they are given schools.

They learn all the things that used
to be taught, and in addition they learn
games and hear stories; they have
libraries of the best books in their
schoolrooms; they are taught to sew,
to eook, to nurse, to take care of their
bodies. They learn to love the birds
and insects and to know them. They
make gardens, keep chickens and pigs,
and whether they are rich or poor they
all have a chance to go to school, to
college, to Normal school and univer-

sity.
And now not only mothers and

fathers and teachers are interested in
boys and girls, but all the best men and
women of all trades and professions
are planning for them, hoping that in
ten or fifteen years, when they are the
men and women of Canada, they will
be such good citizens that they will be
worthy of their brothers and fathers
who fought and died that Canada might
be a nation and a great and beloved

country.

- CHRISTMAS

v thYou will see by the little verse at
We top of the ‘‘Page’’ that already
ﬁ_have begun to think of Christmas.
eells year there will be no soldier par-
WOS (;60 pack, and Christmas will be a
Caun erful time for many people be-
agaﬂ}e their dear soldier boys are home
thaén' Will you xzemember though, now
ang the fighting is over, there are boys
com girls whose daddies won’t ever
g e home? Think of them at Christ-
S time, and when you are planning

your presents for your Own family,
plan something for some little boy or
girl not as happy a8 you are. If it’s
only a red netting bag full of
with an apple tucked in from your ar-
rel in the cellar, it will make someone

happier.

Here is a pretty bag
make: From a plece.ol F ohinte
or any pretty material cut bl
12-inch squares. You may line fthese
squares with a contrasting color 1f you
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wish. When they are lined, lay one
square on top of the other with the pat-
tern sides out, and sew all four sides
neatly together. When this is finished
.make a cross about 4in. long each way
in the exact centre of one square, cut
along the crossed lines through one
piece of chintz and one lining, being
careful not to cut the lower piece. Fin-
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ish off the edges of this opening by
turning in the edges and overcasting.
Sew small brass rings, about twelve of

them, inside the opening about two
inches down. Run a ribbon through the
rings, and you have a very pretty bag.
A tassel on the bottom of the bag is an
improvement,

—_—

OUR COMPETITIONS

December Story—A Visit to Santa
Claus Land.
January Story—The Story of Coral.

A List of My Favorite Books

Well, this competition has certainly
given the editor a lot of work, and has
also shown her where she made a mis-
take—the number of ‘‘Favorite Books "’
should have been limited. As it was,
we got one list which held 136 favor-
ites! The most popular books, the nues
which received theé greatest number of
votes, were ‘‘Anne of Green Gables,”’
““Anne of Avonlea,”” ““Freckles,”’ ‘Rob-

inson Crusoe,”’ “‘Tom Sawyer,’’ ‘‘Alice -

in Wonderland,”” and ‘“‘Pigs Is Pigs.”’
The other favorites were as follows:

Huckleberry Finn, Mark Twain;
John Halifax Gentleman, Craik ; Christ-
mas Carol, Dickens; Grit; Daddy Long
Legs, Jean Webster; Daddy’s Girl;
Sowing Seeds in Danny, MeClung;
Little Women, Alecott; The Camp Fire
Girls; What Katy Did (series); Elsie
series; [Little Lord Fauntleroy, Bur-
nett; The Secret Garden, Burnett;
Lorna Doone, Blackmore; Rsbacea of
Sunnybrook Farm; In the Reign of
Terror, Henty; Cinderella; The Major,
Ralph Connor; Pollyanna, Eleanor II.
Porter; Black Beauty; Lady of the
Lake, Scott; Uncle Tom’s (labin; Gir!
of the Limberlost; A World of Girls;
Laddie; Little Lame I'rince: Helen’s
Babies; Under: the Lilaes, Crocker;
Oliver Twist, Dickens; Seats of the
Mighty, Parker.

The winning list of favorite books is
that of Thelma Sibbald, of Stonewall,
whose list contained 23 ..f the most

popular books. The others in order of
number of books are as follows: I[sabel
R. Story, Stonewall; Helen Mont-
gomery, Stonewall; Josie Vincent and
Harriet Otson, Stonewall ; Rex Tennant,
Ste. Rose du Lac; Agnes McCarthy and
Annie Liptow, Ste. Rose du Lac; Neil
Taylor, Stonewall; Tommy Fitzmaurice
and John McCarthy, Ste. Rose du Lac;
Teddy Fitzmaurice, Ste. Rose du Lac;
angd Ruseell Palmer, Stonuwall.
Among the boys’ favorite books out-
side those mentioned in the previous
list are: The Second Chance, Martha
By the Day, The War at Sea, Do and -
Dare, The Story of Florence Nightin-
gale, Tom’s Luck Pot, Grace Darling,
Bird’s Christmas Carol, Bound to Rise,
Risen from the Ranks, Tom Brown’s
Schooldays, Three Men in a Boat, Hans
Anderson, Bible Stories, books by G. .
A. Henty, Ballantyne, Ralph Connor,

Additional favorite girls’ books are:
The Five Little Peppers, Mother Carey’s
Chickens, The Wizard of Oz books,
The Mildred books, The Prince and the
Pauper, Just David, Editha’s Burglar,
Rab and His Friends, Timothy’s Quest,
Beautiful Joe, The Heart of an Ancient
Wood, Sara Crew, The Lamplighter,
Eight Cousins, An Old Fashioned Girl,
Rose in Bloom, Ben Hur, Mrs. Wiggs of
the Cabbage Patch, Little Women Wed-
ded, Joe’s Boys.

Boys and girls, some of the lists had
such a lot of rubbishy books in them,
mixed in with suech good books. Try
always to get the best you can; don
read anything just because it’s a book.
Read the worth while books; there




THE WESTERN SCHOOL JOURNAL

like us to give you a list of three or
four every month, say three for girls
and three for boys, of different ages,
so you would know what to ask for
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when you visit the library or when you
have a choice for birthday or Christmas

presents?

A CHRISMAS DREAM—Continued

The next day was.a very strange one;
for when she woke there was no stock-
g to e:gamine, no pile of gifts under
her napkin, no one said ‘‘Merry Christ-
mas!’’ to her, and the dinner was just
as usual to her. Mamma vanished again,
and Nursey kept wiping her eyes and
saying: “The dear things! It’s the
prettiest idea I ever heard of. No one
]iOtu,t, your blessed ma could have done

“Do stop, Nursey, or I shall go erazy
because I don’t know the seeret!’” eried
Effie, more than once; and she kept her
éye on the clock, for at seven in the
evening the surprise was to come off.

The longed-for hour arrived at last,
and the child was too excited to ask
questions when Nurse put on her cloak
;llllld hood, led her to the carriage, and
they drove away, leaving their house

e one dark and silent one in the row.

[1 .
Wh‘I feel like the girls in the fairy tales
. o are led off to strange places and
p*;e fine things,”’ said Effie, in a whis-
Strlge 1?: they jingled through the gay
€¢
T4 Ah, my deary, it is like a fairy tale,
thio assure you, and you will see finer
¢ ngs than most children will to-night.
&nila%y’ now, and do just as I tell you,
Ny on’t say one word whatever you
‘Wit’h ans_wered Nursey, quite quivering
o excitement as she patted a large
Ty in her lap, and nodded and
ghed with twinkling eyes.
Ef'giley drove into a dark yard, and
it was led through a back door to a
cor (f droom, where Nurse coolly pro-
&ndi to take off not only her cloak
8 ood, but her dress and shoes also.
ept? stared and bit her lips,
lithl, still until out of the box came a
© Wrees white fur coat and boots, &
ath of holly leaves and berries, and

but

a candle with a frill of gold paper round
it. A long “‘Oh!”’ escaped her then;
and when she was dressed and saw her-
self in the glass, she started back, ex-
claiming, ¢“Why, Nursey, 1 look like
the spirit in my dream!”’ .

o you do; and that’s the part you
are to play, my pretty! Now whist,
while I blind your eyes and put you in
your place.”’ )

¢«‘Qhall I be afraid?”’ whispered Effie,
full of wonder; for as they went out
she heard the sound of many voices, the
tramp of many feet, and, in spite of the
bandage, was sure 2 great light shone
upon her when she stopped.

«¥ou needn’t be; I shall stand close
by, and your ma will be there.”’

After the handkerchief was tied
about her eyes, Nurse led Bffie up some
steps, and placed her on a high plat-
form, where something like leaves
touched her head, and the soft snap of
lamps seemed to fill the air.

Music began as soon as Nurse clap-
ped her hands, the voices outside'sound-
od nearer, and the tramp was evidently
coming up the stairs.

«“Now, my precious, look and see
how you and your dear ma have made
a merry Christmas for them that need-
ed it!”’

Off went the bandage; an
ute Effie really did think she
again for she actually stood i tg grove
of Christmas trees,’’ all gay and sl_lm—
ing as in her vision. Twelve on & side,
in two rows down the room, stood the
little pines, each on its low table; and
behind Effie a taller one TOS€ to the
roof, hung with wreaths of pOPCOHE
apples, oranges, horns of candy, an
cakes of all sorts, from sugary h 1
to gingerbread Jumbos. On the smaller
trees she saw many of her own dis-

d for a min-
was asleep
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carded toys and those Nursey bought,
as well as heaps that seemed to have
rained down straight from that delight-
ful Christmas country where she felt
as if she was again.

‘““How splendid! Who is it for?
‘What is that noise ? Where is mamma?’’
cried Effie, pale with pleasure and sur-
prise, as she stood looking down the
brilliant little street from her high
place.

Before Nurse could answer, the doors
at the lower end flew open, and in
marched twenty-four little blue gown-
ed orphan girls, singing sweetly, until
amazemént changed the song to cries
of joy and wonder as the shining
spectacle appeared. While they stood
staring with round eyes at the wilder-
ness of pretty things about them, mam-
ma stepped up beside Effie, and hold-
ing her hand fast to give her courage,
told the story of the dream in a few
simple words, ending in this way :—

““So my little girl wanted to be a
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Christmas spirit too, and make this a
happy day for those who had not as
many pleasures and comforts as she
has. She likes surprises, and we plan-
ned this for you all. She shall play the
good fairy, and give each of you some-
thing from this tree, after which every
one will find her own name on a small
tree, and can go to enjoy it in her own
way. March by, my dears, and let us
fill our hands.”’

Nobody told them to do it, but all the
hands were clapped heartily before a
single child stirred; then one by one
they came to look up wonderingly at
the pretty giver of the feast as she
leaned down to offer them great yellow
oranges, red apples, bunches of grapes,
bonbons, and cakes, till all were gone,
and a double row of smiling faces turn-
ed toward her as the children filed
back to their places in the orderly way
they had been taught.

(To be Continued)

News from the Field

Swan River

A very sueccessful convention of the
South Central Teachers’ Association
was held in Swan Lake on October 9
and 10th.

The meeting was opened by a very
appropriate and witty address of wel-
come by W. F. Hartwell, the Chairman

"of the School Board. Mr. Hartwell
observed that teaching was a very im-
portant and noble vocation and as such
should be recognized by every member
of the community. -

Miss McPhail then responded in her
official capacity as president with a
few well chosen remarks, thanking Mr.
Hartwell and the citizens of Swan
Lake for their appreciation.

Dr. W. A. McIntyre gave an interest-
ing little talk at this session as well,

The Convention was then divided
into the Elementary and Secondary sec-
tions, with Miss McPhail as President
of the former. Mr. Dunlop of Baldur
acted as chairman of the latter.

In the Elementary section, Miss
Johnson of Baldur read a very interest-
ing paper on the ‘‘Teaching of Geo-
graphy’’ which was followed by a very
helpful paper by Miss Blaker of Bel-
mont on ‘‘English Composition in the
Grades.”? :

In the Secondary section Mr. Spen-
cer delivered an able address on ‘‘The
Teaching of Algebra.”” Some very
lively and interesting discussion fol-
lowed.

Mr. Bond then gave a brief outline
of the ‘““Methods of Teaching Elenien-
tary Science.”” This paper was also
discussed with benefit.
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The Evening Session, which was a
public session was enjoyed by each and
every one. After an instrumental by
Miss Jones of Swan Lake, Dr. Fraser
delivered a most beneficial and inspir-
ing address on ‘‘Nation Building.”” Dr.
Fraser observed that quantity and
quality was the desideratum. The
body as the jewel case of the mind
should be an object of great-care and
precaution. Sanitation and exerecise
were as fully important as Algebra and
Mental Arithmetic. He concluded his
address by remarking that ‘‘Serviee’’
was the true mission of everyone on
the earth, and especially of any person
connected with education.

Dr. W. A. McIntyre delivered an
address full of inspiration and power.
He dealt with the problems of Educa-
tion in Manitoba, laying stress on the
Municipal School boards as means of
overcoming a number of these prob-
lems. He also remarked that nothing
too much could be done in the interests
of the children of Manitoba.

The final session was held in the
1.0.0.F. Hall. Mr. H. E. Wood of the
Extension Service of the Agricultural
Department, gave a very interesting
talk .on the work of the district repres-
entative, as well as the extension work
of the M. A .C.

Mr. Brown of Belmont then handled
the subject of Consolidation with a
great deal of ability. Mr. Brown point-
ed out clearly the advantages of Con-
solidation, as opposed to the disadvant-
ages of the one rdomed rural schools.
Mr. Brown also spoke of the work of
the distriet nurses, and strongly ad-

vised the adoption of the same, wher- -

ever possible.

Mr. Dunlop of Baldur read a very
excellent and well thought out paper
on the ever present problem of ‘‘Teach-
ers Salaries.’”’ Mr. Dunlop in his able
manner pointed out the unfairness of
the present scale of teachers’ salaries,
in comparison with those of other pro-
fessions. His paper was aptly pointed
by quotations from President Hibben

~of Har sard University.

Mr., Bond then dealt very briefly
with the subjeet of ‘‘Federations’

pointing out the necessity of organiza-
tion.

The reports of the committees were
brought in and the Convention was

_brought to a successful close.

The following officers were elected
for the coming year:

Honorary President Hon. R. 8.
Thornton.

President, R. W. Dunlop.

Vice President, Miss McPhail.

Secretary, Miss Wilson.

Executive: Inspector Woods, C. W,
Spencer, Mr. Morris, Mrs. A. Gerardin,

P. Bond.

North Central

The Annual Convention of the Mani-
toba North Central Teachers’ Associa-
tion met at Neepawa, Oct. 30 and 31.
The register shows about 100 in attend-
ance. The president, Mrs. V. Cochran,
opened the sessions at 2 p.m. Thursday.
After her address, Mr. A. H. Hoole, of
Rapid City, led a discussion as to what
plans could be made towards presenting
the teachers’ views to the Royal Com-
mission meeting here same dates. A
committee was appointed to arrange
material and 1eet with the commission
next morning. This committee con-
sisted of Misses Brown, Lawson, Kel-
lington, Bell, Irvine and Berry, and
Messrs. Crossley, Shipley, Hoole and
Robertson. The committee met during
the evening and prepared the material
they wished to lay before the commis-
sion Friday morning. ‘

The Hon. Dr. Thornton, Minister of
Education, gave a very interesting and
helpful talk to the teachers, after which
all were entertained to afternoon tea
and a social hour in the Methodist
church.

The evening session was also in the
Methodist church. After a musical
programme, Hon. Dr. Thornton spoke
on “The School and the Nation.”’

Friday morning, Inspectors Herriot
and Fallis gave some helpful advice,
and then the delegates divided to the
sectional conferences, The primary sec-
tion programme was in the form of
classes "in story telling, writing and
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games, with exhibits of handwork and
discussion relating thereto.

The Intermediate section enjoyed a
paper on music by Miss MelIntyre, of
Basswood, and a round table discussion.

Friday afternoon, Prof. T. Hannay
gave the convention a half hour of com-
munity singing, and reports were made
by the secretary and the resolution com-
mittee, one of them suggesting that the
“‘Journal’”’ devote more space to
primary work.,

The officers elected for 1920 are: Hon.
president, Hon. Dr, Thornton; presi-
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dent, W. T. Shipley; vice-president,
Miss M. Lawson; sec.-treas., Miss G.
Brown.

During the Thursday sessions the
Boys’ Orchestra, the Neepawa Quar-
tette, and a class of girls rendered se-
lections that were much enjoyed.

G. H. ROBERTSON, Secy.

Riverton

A convention of the Teachers’ of
Inspector Van Dusen’s Division will be
held at Riverton, on Friday Nov. 21.

Correspondence

EQUAL PAY FOR EQUAL WORK

Since teachers’ salaries have been
under discussion much use has been
made of this phrase. Let me give rea-
sons why the principle advocated
should not be adopted in making out
schedules for teachers. -

1. The birth rate would, be seriously
interfered with. A woman would not
willingly live on half or less than one-
half her salary. It is easier to live
singly on a good salary than as a mar-
. ried woman with a small salary. Either
salaries must be unequal or the state
must pay a bonus to married people,
and particularly married people with
families.

2. A man engaged in teaching has a

social status to mamtam just as surely
as a woman. The man’s wife should be

able to dress quite as well as the

teachers on the staff. The comparison
made between the appearance of lady
teachers and wives of men teachers,
when they appear on the streets, has
more than once been commented upon.

3. The equahzatlon of salaries will
lower men’s salaries,but will eventually
drive women out of teaehmg This has
been the experience in Canadian ecities
where the principle is in force. It is
equally true in American cities, not
only in teaching but in other callings.

A MAN TEACHER.
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Teachers’ Salaries

By R. W. Dunlop, Baldur, Man.

The average salary obtained by
teachers in Manitoba rural schools is
$70C per annum; while that of prin-
cipals of intermediate schools and
graded town schools is about $1400.
The former class of teacher is getting
paid at a rate of less than $60 a month;
and the latter class at less than $120.
Let us emphasize these figures by
making a eomparison or two. A hod
carrier is better paid than a rural
teacher; and a barber earns more than
a town prineipal. This comparison
might be further extended by consider-
ing the time and cost of apprenticeship,
and the mental qualifications of the
hod carrier, the barber, and the
teacher; but this is not necessary. The
conclusion is only too obvious:—and
too shameful. On Saturday, Oct. 11th,
1919, the following advertisements ap-
peared in the Manitoba Free Press.

Wanted—Men and women to learn
barber trade. Only 8 weeks. Great
demand for barbers at from $25 to $40
per week.

Coat-maker wanted.—Will pay $40
a week and overtime to good man.

Tinsmith wanted.—$150 a month.

Teacher wanted for three-roomed
school to teach intermediate grades.
Salary $750 a year.

The barber, at $30 a week will earn
over $1500 a year (8 weeks prepara-
tion) ; the coatmaker will earn $2000 a
vear; the tinsmith $1800; the teacher
$750. If that teaching job paid $1800
a year it would be held by some good
man who made teaching his life-work.
- As it is, very likely some girl of teen
age will experiment there for a term
, and mové on to make way for another
one.

Teachers work under very adverse
conditions both in the school and out
of it. We all know of the narrow men-
tal horizon of the average country
child; and the apathy of the adult com-
munity regarding educational pro-

gress or social betterment.
these the teacher must exercise pa-
tience, pluck and tact. Discourage-
ments are many; and successes are
lightty valued by those they most
benefit. Still we find our teachers
struggeling on, working honestly, ever
hoping that seed sown on stoney ground
may yet bear fruit. No other class of
wage earner works as conscientiously
as the teacher; and no other class is
so poorly paid. Any consideration of
the question of teachers’ salaries must
take into account the cost of an educa-
tion fitting one to be a teacher. Begin-
ning Grade nine, at, let us say, the age
of fifteen, the pupil spends four years
in obtaining Second Class professional
standing. During that time he could
earn, by taking a 10 weeks’ business
course, or an 8 weeks’ barber course
upon completing grade eight, between
$3500 and $4000. This is his first pay-
ment towards being qualified to teach.
The actual cost in money of his four-
year course will be about $2000 for
books, fees, board, etc. So when a
teacher begins to teach he has about
$6000 invested in the business. Interest
on this at 6% is $360 a year. This sum
should represent his yearly profit over
and above the profit due him on his
daily investment of labor. As he works
longer and becomes more skilled his
labor should return a greater profit.
This view of the matter must be pres-
etned to the public by the teachers
themselves. Public opinion must be
educated to the fa¢t that the teacher is
one of the most valuable members of
society ; that he is a specialist in a very
important business, no less a business
than that of Nation building; and that
a specialists’ pay is no more than his
just due. The old idea that a teacher
should work for his board and clothes
must disappear along with the trustee
with ‘‘hay in his whiskers.”’

The following table indicates what a
teacher’s outlay should be in order to
live decently.

To combat
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Married Single
Ttem man man
$5000 Life insurance............. $175....$175
Clothes, shoes, ete. .............. 500.... 250
Books, papers, magazines.... 50.. 50
House rent ... 240.... ...
Living expenses (for 2)........ 600.... ...
Board @ $35 oot . 420
Coal and wood ... 150.... ......
Recreation and travel......... 250.... 200
Entertaining ..o 100.... 100
Churches, charities, lodges.... 100.... 100
Incidentals .oooeeeeo . 200.... 200

This comes to $2,365 for a married
teacher and $1,495 for a single man,
‘We might note here that the times are
such that a teacher should have an
auto. His savings per year should
permit of his having one. At all events,
whatever his expenses should be, he
is entitled to a net saving per year of
$300; so that at the end of twenty
year’s teaching he should have recover-
ed his initial investment of $6,000.
Then the charity called the teachers’
pension fund would be unnecessary.
The teacher would approach old age
with a feeling of security and self-
respect. Under present salary condi-
tions, the teacher of a certain age finds
himself shuffled from school to school,
He.is on the down-grade, and everyone
knows it. What vestige of self-respect
the grind of years has left him is finally
stripped from him. Instead of seeking
good schools as of yore, he becomes
humbly grateful to be allowed to teach
at all, however mean the position. Thus
our system produces a pedagogical
nuisance ground for the ultimate recep-
tion of old teachers. A life serviee in
the profession is rewarded with a certi-
. ficate of discard. Can you beat it!
Despite all that has been said to the
contrary, I venture to assert that young
men and women do not teach because
of the nobility of the profession. They
enter the teaching profession to make a
little money for purposes ranging from
a wedding outfit to a college course.
Teaching, after three or four years,
having served this purpose, is abandon-
ed. No one from choice remains a
teacher for life. Those who do so are
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vietims of circumstances. Ask any man
of forty who has been teaching for
fifteen years, and is still at it, why he
is teaching, and if he is candid enough
to give you the facts, a human tragedy
will be unfolded. Something, some

wrong path taken years ago makes it

still necessary for him to teach. He
would quit the profession tomorrow if
ke could get and hold, another job at
even equal pay; to say nothing of one
that would give him ermine and fine
linen. Ask any doctor, lawyer, or den-
tist why he follows his particular call-
ing, and he will say it is because he
likes it. By that he means he likes what
his profession gives him in the way of
a home, social standing, pleasures, and
money. No teacher likes teaching for
this reason. The social standing of the
teacher, like that of every other man,
is measured at this age, by what he has
of an external nature: home, ecar,
money ; and to what extent he is able
to enter into the life about him as a
man of affairs, The actual work done
by a teacher in his sechool room has no
more bearing on his standing in the
community than has the number of
teeth pulled per week by the dentist
upon his position in society. Results of
a concrete and visible nature determine
this matter. The doctor, lawyer, den-
tist, ‘“deliver the goods,’’ and look it.
The teacher does neither. His salary
is so small that he has to erawl into a
hole and stay there.

Aside from the question of low
salaries, another objectionable feature
met by teachers is the present method
of hiring and ‘‘firing’’ them. Teachers
should not be called upon to underbid
each other when making application
for position. The words, ‘‘apply, sta-
ting salary’’ appearing in any advert-
isement by a school board for a teacher,
should be enough to deter any teacher
from answering it; unless it would be
to apply stating some excessive salary.
In fact it would be a good plan for all
teachers who read this article to reply
to all such advertisements by putting
in an application asking for the salary
they think teachers ought to receive;
and make it high enough. Such a course
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might have a good effect in educating
the school boards concerned: to the
fact that teachers are at last waking
up. Any school board having even a
rudimentary knowledge of business
procedure will state the salary they are
prepared to pay a teacher. Then in
the matter of discharging a teacher
there is much room for reform. No
teacher’s tenure of position should be
at the whim of some local trustee. Many
a teacher who was doing good work in
the school, has been removed because
he happened to get ‘‘at outs’ with
some locally influential trustee who,
under show of some trumped-up reason,
got another trustee to agree with him
that a change of teachers was advisable.
No teacher should be dismissed without
cause satisfactory to the school board,
the inspector, and the Teachers’ Feder-
And conversely, no teacher
should be at liberty to resign a position

‘without showing satisfactory reasons

to all concerned. This would eliminate
to a great extent, the present annual
migration of teachers. :
During the past five years the cost
of living, has increased at least 75%.
All classes of wage earners, the teach-
ers excepted, have been able by means
of unions and strikes to force their
wages up to such a level that the
spread between income and expense is
more or less satisfactory. To cite a
recent issue along this line we might
consider the recent miner’s strike in

the Eastern States. They demanded a

60% increase in wages, a six hour day;
and a five day week. Compared with
such increases as these the beggarly
increase in teachers’ salaries in Mani-

toba since 1914 fades into insignificance.

The average salary of a rural teacher
was then about $600. It is mow $700.
An increase in five years of about 15%.

This works out to $8 a month. Hardly
‘enough to attraet much ability into the
profession. Teachers are actually get-
ting less salary in Manitoba today than
they were five years ago. Yet the ery
is. for men to teach in our schools. ‘It
is to laugh.”’ )

The Manitoba Teachers’ Federation
proposes to grapple with the question
of teachers’ salaries. Its success will
depend largely upon the driving power
of its Executive. But every member of
the Federation, and every teacher
should be a member, must get out and
push until the ecylinders are ‘‘hitting
on high.”’ .

The Federation should at once ob-
tain a charter of incorporation. It will
then be able to take legal action in ac-
cordance with the powers conferred
upon it by its charter. Every teacher
in the province should be graded ae-
cording to qualifications and length of
experience ; and a minimum salary fixed
for each grade. This should be in-
creased $100 per year for six years,
reaching a maximum. The minimum
for rural teachers should be $900; and
that for town principals $1800. Figures
of a similar nature as to adequacy
should be set for teachers and prin-
cipals' of high schools and collegiates;
and for those in higher positions.

The minimum at which any teacher
would begin to teach after the adoption
of this arrangement would be determin-
ed by the grade in which he was listed.
Some teachers would get the maximum
at once; while beginmers would receive
the minimum. Every, school board in
the province would know exactly what
salary any grade of teacher would re-
quire.. This, ‘‘apply stating salary,’’
would be seen no more.

Teachers! The iron is hot.
strike it now.

Let us

- Selected -Ar’ticles

ANATOLE FRANCE ON

The Congress of the Trade Unions of
French Elementary School Teachers,
which is being held at Tours, opened

THE TEACHERS’ TASK

with an address by M. Anatole France
on the reorganization of elementary
education. ’ :
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M. France began by recalling that he
had stood with Jaurés by the side of the
teachers in 1906 when they were begin-
ning the struggle for the right to form
trade unions. Now that they had won
that right it was for them to use the

_ instrument that they had acquired, and

he -advised them in regard to the re-
organization of elementary education to
count only on themselves. He made his
own a declaration of M. Gray—ne of
the leading members of the wunion.
““The war has sufficiently demonstrated
that the popular education of tomorrow
must be altogether different from that
of former days.”’

It was, M. France said, with mingled
feelings of anxiety and hope that he
addressed them, for the future was in
their hands, and in great measure it
would be made by their intelligence
and their pains.

What a task was theirs at this mo-
ment, when the old social systems were
crumbling under the weight of errors,
and victors and vanquished, exchang-
ing looks of hatred, were falling into a
common abyss of misery. In the social
and moral disorder produced by the
war and perpetuated by the peace
which had followed it, they had every-
thing to make and remake. They must
create a new humanity, awaken new
intelligence, if they did not~ wish

. Europe to fall ihto imbecility and bar-

barism. People would say, M. France
went on, that so much effort was use-
less, for man never changed. But man
did change. He had changed since the
cave epoch, sometimes for the better,
sometimes for the worse. Man changed
with his environment, and perhaps
education transformed him even more
than climate and nourishment. They
must not allow to continue for a mo-
ment the education which had made

*

possible, had promoted—for it was-

much the same among all the peoples
called civilized——the appalling catas-
trophe in which they were still half-
engulfed.

In the first place they must banish
from the school everything that could
make children like war and its crimes,
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and that alone would demand long and
constant effort, unless indeed all the
panoplies were, in the near future,
swept away by the blast of universal
revolution. )

In the French bourgeoisie great and
small and even in the proletariat, the
destructive instinets with which the
Germans had been justly reproached
were sedulously cultivated. Only a few
days before M. de la Fouchardiére had
asked at a bookseller’s for books suit-
able for a little girl, and had been
offered nothing but accounts and pic-
tures of slaughter, massacres and exter-
minations. Next mid-Lent they would
see in Paris, in the Champs-Elysées and
on the boulevards, thousands and thou-
sands of little boys dressed up by their
inept mothers as generals and field
marshals. The kinema would show
children the beauties of war and so long
as there were soldiers there would be
wars. The diplomatists of the Allies
had allowed Germany still to have sol-.
diers in‘*order to be able to keep them
themselves. Children were going to be
brought up to be soldiers from the
cradle.

It was for the teachers to break with
these dangerous practises. They must
make the children love peace and the
works of peace. They must teach them
to hate war. They must banish from
their teaching everything that excited
hatred of the foreigner, even of our
enemies of yesterday. -Not that one
ought to be indulgent to crime and
absolve all the guilty, but because every
people, no matter what, at any time
whatever, included more victims than
criminals, because innocent generations
must not be punished for the guilty,
and above all because all the peoples
had much to forgive one another.

M. France went on to recommend his
hearers to read a recent book by M.
Michel Corday, ‘‘Les Mains Propres,”’
and quoted from it the sentence, ‘‘I
hate him who debases man to the level
of the beast by inciting him to attack
anybody that does not resemble him.”’

- ““From the bottom of my heart,”’ said

M. France, ‘‘I invoke the disappearance
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of that kind of person from the face of
the earth. = I hate nothing except
hatred.”’

The most necessary and most simple
task of the teacher, he continued, was
to make hatred hated. The state to
which a devasting war had reduced
France and the world imposed upon the
teachers duties of exceeptional com-
plexity and difficulty. Without hope of
obtaining hélp or support, or even con-
sent, they had to change elementary
education from top to bottom in order
to train workers. There was no room
in the society of to-day for any but
workers, the others would be swept
away by the hurricane. And they must
train intelligent workers instructed in
the crafts that they practised, knowing
what were their duties to the national
community and to the human commu-
pity. ‘‘Burn,’”’ said M. France, ‘‘burn
all the books that teach hatred! Extol
labor and love. Train for us men cap-
able of trampling under foot the vain
splendors of barbaric glory and of
resisting the sanguinary ambitions of
the nationalisms and imperialisms that
have annihilated their fathers.

“No more industrial rivalries! No
more wars! Only labor and peace!
‘Whether we like it or not, the time has
come when we must either become
citizens of the world or see the whole
of civilization perish.”” M. France sug-

gested that there should be attached -

to the International of the workers a
delegation of the teachers of all nations
to formulate in common a universal
system.of instruction, and consider the

means to be taken to implant in young .

minds the ideas from which would
spring the peace of the world -and the
. union of the people.

He concluded as follows: ‘‘Reason,
wisdom, intelligence, forces of the mind
‘and heart, you that have always been
piously invoked, come to me, aid me,

strengthen my feeble voice, carry it, if -

that be possible, to all the peoples of
the world, and diffuse it everywhere
where men of good will are found, to
listen to the beneficent truth! A new
order of things is born! The powers of
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evil are dying, poisoned by their crime.
The covetous and the cruel, the devour-
ers of the peoples are perishing of a
surfeit of blood. Sorely smitten by the
fault of their blind or villainous mas-
ters, mutilated, decimated, the prole-
tariats yet stand erect. They are
going to unite in order to form but a
single universal proletariat, and we
shall see the fulfilment of the great
Socialist prophecy—*‘the union of the
workers will bring peace to the world.”
—The Manchester Guardian.

WHAT IS LIFE?

(By A. 8. in the ‘Morning Post,” London.)
‘Life is fire and thunder,’

Shouts the fighter, ‘life is wild;

T have ceased to pray and wonder
Like a stupid child.’

‘Life is dust and laughter,’

Sneers the cynic; ‘life grows cold ;
There is nothing waiting after
When our hearts are old.’

‘Life is song and magic,’

Sighs the lover; ‘life has wings;
Life fills love with human, tragie,
Dear, brave, tender things.’ -

——

THE ART OF RAPID COMPUTATION

-——- AND

SCIENCE OF NUMBERS

B+ ]. W. Harris, D.L.S., C.E.

TEACHERS OF EVERY CLASS in these
days, require to make themselves familiar
with every method—new and old—which
lends itself to the rapid and acourate solu-
tion of mathematical problems,

This book, which is the result of years of
cxperience, contains just such abbreviated
methods, and cannot fail to prove of great
value to all instructors of youth, especlally
to those who have just begun teaching.

It has the strong endorsation of

and well-known educators.

NOW ON BSALE AT THE WINNIPEG
. BOOK STORES,
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Teachers Wanted

BY THE

'WINNIPEG PUBLIC SCHOOL BOARD
To begin Service JANUARY 5th, 1920
T

Elementary Grade Teachers, for Grades 1 to 4 inclusive

e SALARIES - :
Minimum $1000; Annual Increase $50; Maximum $1500

(a) Teachers holding only Second Class Professional -certificates,
to be eligible for appointment, must present satisfactory evis-
dence of having had at least three years’ experience in teach-
ing, subsequent to a recognized course o.f Normal Training,

(b) Teachers holding First Class non-Professional certificates who
have satisfactorily completed the course of Normal Training re-
quired for Second Class Professional standing, and who have not
had two years’ satisfacf{ory teaching experience, subsequent
to a recognized course of Normal Training, will be eligible for
appointment to the elementary staff on probation under the
following schedule:

1st 5 months at the rate of $800 per annum
2nd 5 months at the rate of 850 per annum
3rd 5 months at the rate of 900 per annum .
4th 5 months at the rate of 950 per annum N

(¢) Teachers who have obtained such First Class non-Professional
certificates through graduation from a recognized University and
who have otherwise complied with the conditions specified in the
foregoing, shall begin at the 3rd stage of this probationary
schedule.

(d) The position in this probationary .schedule of teachers who have
had less than two years’ experience in teaching, subsequent to
a recognized course of Normal Training, will be determined at
the time of appointment on the recommendation of the School
Management Committee. :

NOTE—(1) All applications should be made on the special forms
which may be had from the undersigned.
(2) Applications should be in hands of the secretary not later than
December 1st, 1919,

R. H. SMITH, Secretary Winnipeg P. 8. B.
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GAGE’S
LITERATURE SERIES

"We have pleasure in announcing GAGE’S LITERATURE SERIES
—a new series of literature texts distinguished by the character of the
Introduction, and by the care with which the Notes have been prepared.

The first four texts to be issued are those required in Manitoba for
the Literature in Grades VII and VIII for the School Year 1919-20,
and have been edited by Manitoba Teachers for Manitoba Pupils.

These are as follows:—

Scott’s ‘‘The Lady of the Lake’’—edited by W. A. Cowperthwaite,
M.A., of .the Collegiate Institute, Winnipeg.

Dickens’ ‘‘The Cricket on the Hearth’’—edited by A. W. Hooper,
‘ of the Provincial Normal School, Winnipeg.

Burroughs’ ‘‘Sharp Eyes and Other Essays''—edited by H.
MecIntosh, B.A., of the St. John’s Technical High School,
‘Winnipeg. N

Shakespeare’s ‘‘Julius Caesar’’—edited by DProfessor A. W.
Crawford, of the University of Manitoba, Winnipeg.

The Introduction to each volume has been prepared with special
care, while the Notes, placed at the end of the text, are sufficiently
numerous to enable the student to deal with the difficulties met with
throughout

Paper Cover Edition 15 cents
Limp Cloth Edition 20 cents

Copies will be mailed, postage free, on receipt of price.

W. J.GAGE & CO. Limited

181 Bannatyne Avenue, East
WINNIPEG, MAN. .

Kindly mentlon the Waestern School Journal when writing to Advertisers

.
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Is There a Thrift Club
1m Your p —
School ¢ | KR

Membership in a Thrift Club en-
courages the saving of the careless,
thoughtless little coins that, somehow,
lose their way and bring no return to
their owners. These Ilttle coins should
be put to work to earn Interest—this
1s done by putting them intoc War
Savings Stamps.

The pupils enjoy being members ‘of
an organization all their own-—a Thrift
Club is organized as is a literary
society or a progress club,

s = NN v« &=
Thrift Clubs are wonderfully suc- TH E scHQOL
cessful in High Schools' as well as in :

Public Schools.

Many teachers are writing for coples
of past issues of The Thrift Magazine
and ‘for the school posters. Three of
the latter are excellent for Nature
Study. All this literature is free.
Send your request before the supply
is” exhausted.

In hundreds of the school- :
houses over the Prairie Prov- s
inces the children buy Thrift :
Stamps through their teach-
ers. Over all the schools
where the system has been in-
troduced the grand  average
purchase of Thrift Stamps
amount to about 50c per
pupil per month, :

Have you asked about the pa;{el
' . picture which all schools may win?

Work, Thrift and Education are the

nation’s history. Thrift Stamps and
. War Savings_Stamps_encourage _all
these and lay the foundation for fu-

Pretty good for the chil.
dren, you will say!

ture prosperity.

THE DIRECTOR, SCHOOLS SECTION

'National War Savings Committee

371 Bloor Street, West ‘
TORONTO : ONTARIO

d

J e
Kindly mention the Western Schoo! Journal when writing to Advertisers..
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Sanitary Floors

Ut T O R T UTTI I ELEE TR

* Make your floors sanitary with a treatment

of Imperial Standard Floor Dressing. They
will not only look cleaner and be more
easily cleaned but will promote to health
of the pupils. |

Floors treated with Imperial Standard Floor Dres-
sing last longer because it preserves the surface.

STANDARD
Floor Dre:

]rv

But most important of all is its dust prevention

qualities.

Dust cannot rise from floors treated with Imperial -
Standard Floor Dressing. It holds the dust so that

it can be swept out of the room forever.

One gallon will cover 500 to 700 square feet of
floor surface and last several months. Sold in
gallon and four gallon cans; also in half-barrels
and barrels. o

Sold by Dealers Everywhere in Canada.

IMPERIAL OIL LIMITED

POWER HEAT LIGHT LUBRICATION

“Branches in All Cities

Kindly mentlon the Western School Journal when®writing to Advertisers.
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WHAT VALUE DO YOU PUT ON
HUMAN LIFE?

fina
- NORQUAY PUBLIC SCHOOL
\ One of Winnipeg's 30 Schools equipped with Kirker Bender Spiral Fire Escapes,

Spiral Fire Escapes cost more than Step Fire Esoapes, but there has never been a life lost in a
building equipped with KIRKER BENDER SPIRAL FIRE ESOCAPES

Used on
Schools, Hospitals, Hotels,

We manufacture
Iron and Steel Work for

Buildings, Smoke Stacks
Churches, Theatres, ' KIRKER Boilers, Joist Hangers, -
Etc., Ete. ’ Coal Shutes, Elevator
BENDER Machinery, Ete. 4
-SPIRAL
FIRE.
_' - " Agents for '
No Stampeding Sovereign Radiators
No Stumblin : No Fallin ESCAPES Sovereign Boilers
0 Stumbling, g for Steam and
Everybody Slides Hot Water

" The Vulcan Iron Works, Limited

WINNIPEG, MANITOBA

-Kindly mention the Weestern School Journal when writing to Advertisers
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R.LAWSON & CO.

LTD.

Insurance and Financial Agents

MEROHANTS BANK BUILDING

C. H. Enderton & Co.

Real Estate Investments
Mortgage Loans
Fire Insurance

228 Portage Ave. Winnipeg

W|NNlPEG Phones : Main 4138-4139.
ALLAN, KILLAM & MGKLA».Ym DAY, MARTIN & PETTIGREW
INSURANCE INSURANCE AGENCY
BONDS
RENTAL AGENTS Insurance, Loans and
MORTGAGE LOANS Investments
WINNIPEQG - MAN.

364 MAIN STREET PHONE MAIN 7800

300 Sterling Bank Bldg. WINNIPEG

Ryan Agency, Limited

FIRE - AQCIDENT - LIABILITY

INSURANCE
Fidelity Bonds

Paris Building— Portage Ave. Phone M. 6138

WINNIPEG, MAN.

BRYDGES & WAUGH, LTD.

BANK OF OTTAWA CHAMBERS
363 MAIN ST. WINNIPEG

FIRE, LIFE, ACCIDENT
PLATE GLASS, AUTOMORILE

INSURANCE

FIDELITY BONDS
RENTAL AGENTS REAL ESTATE
PHONES: MAIN 5004-5005

Change of Address

Advise us promptly of any change in your mailing
address. In notifying us of your new address, we
would appreciate being advised of the name of the

teacher succeeding you,

WESTERN SCHOOL JOURNAL CO.

Kindly mention the Westsrn 8chool Journal when writing to Advertisers
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| BRADLEY QUALITY BOOKS
ON CHILD TRAINING

g For the Story Teller ... .. $150 Holiday Songs and Every-Day Songs
In the Child’s World . and Games ... ... 2.25
Paradise of Childhood Primary Manual Work ... .. 1.75

Love and Law in Child Training........ 1.25 What and How ... ... 2.50

Rhythmic Action Plays and Dances._. 2.25 .
Every Child’s Folk Songs and Games.. 1.50 Hand Work for Kindergarten and

Songs of Happiness Primary Schools ... . .65
Robert Louis Stevenson Songs. . Story Telling with the Scissors.......... 65
Mother Goose Songs ... . The Way of the Clay ... .25

The Children’s Year ... .. . .. .. .. Cardboard Construction

If you would like to have further information regarding these books before
placing your order, write for descriptive leaflet.

The GEO. M. HENDRY CO., Limited

8chool Equipment of All Kinds.
215 VICTORIA STREET TORONTO, ONTARIO

And mark this
~you are not
asked to pay
extra for this
great im-
prevement.

NOTE THE NEW

Sanitary Standard

— of the —

PRESTON
DESK

This is the most important innovation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style. It
places the Preston Desk on an equality with any sanitary school desk made, with the added
advantage of considerably lower price.  Write us, stating vour requirements and we will
gladly furaish a quotation,

The Canadian Office and School Furniture Co., Lid. - Preston, Ont.

Western School 8upply Company, Regina, Bask., Representatives for Alberta and
Saskatchewan,

T ———— R T Y

Kindly mantion the Weastern 8chool Journal when writing to Advertisers




