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WHAT DO WE PLANT?

What do we plant when we plant a tree?

We plant a ship which will cross the sea.
We plant a mast to carry her sails;

We plant the planks to withstand rude gales,
The keel and keelsow, her beam and knee;
We plant a ship when we plant a tree.

What do we plant when we plant a tree?
We plant a home for you and me.

We plant its rafters, its shingles, its floors,
We plant its studding, its laths and doors,
Its beam, its roofing, all parts that be;

We plant a home when we plant a tree.

What do we plant when we plant a tree?

A thousand joys that we daily see;

We plant a spire to out-climb the crag,

We plant a staff for our country‘s flag,

We plant cool shade from the hot sun free;

We plant all these when we plant a tree.
—Henry Abbey.
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Your Buildings
Swept
Under Guarantee

of Better Service
at Less Cost

The Self-Moistening Brush catches the
light floating dust, holds it until it is
weighted with moisture, then flirts it
tforward with the other dirt that is be-
ing swept forward at the same time,

The kerosene filters down through the
centre tufts and passes directly into the
dust, leaving the floor dry, clean and
dustless.

The continued use of a Self-Moisten-
ing Brush leaves the floor white, hard,
smooth; no grease, no spots, no dust left

The total cost for Kerosene Sweeping on the floor

is less than one-fourth the cost of floor
compound or floor oil.

Wears Longer Than Two Ordinary
$3.00 Brushes, Longer Than
$10.00 Worth of Brooms

A few cents worth of common kerosene and a $4.50 Self-Moistening Brush gives
effective service for a longer period than $20.00 to $25.00 worth of Floor Oil or
Sweeping Compound. Also, there is no waste from drying out and seepage, as with
powder, nor from drying into the floor, as with floor oil.

May we send you on approval, express prepaid, for thirty days’ FREE trial,
one, two, or as many as you wish, of our Sanitary Dustless Floor Cleaners?

Merely try them AT OUR EXPENSE for thirty days in your building.

If they do not give you BETTER work for LESS MONEY than you are now
paying out for your sweeping and floor cleaning, simply write us and hold the
Cleaners subject to our order.

No obligation incurred. NO EXPENSE TO YOU unless you wish to keep them,
in which case you merely remit for them at the end of the trial period.

New General Price List ready for distribution. Your name and address will
hring one.

FE. N. MOYER CO. Limited

Canada’s School Furnishers

315 William Avenue, Winnipeg, Man.

TORONTO WINNIPEG EDMONTON

Kindly mention the Western School Journal when writing to Advertisers.
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WHETHER TEACHER or FARMER
YOU SHOULD READ THIS BOOK TO BEAT THE FARMER

into a clear concep-
tion of how he is, on

every hand, paying some-

I h one to take from him the
e greater part of his produce,

is the object of this bril-
liantly written book. Every

armer an farmer should read it
through three times: once,

to realize what a fool he
th I is; twice, how, and why he
e n eres s is a fool; three times, to

make up his mind how he is

A Study in Parasitism 75¢ going to assist himself and
‘ vt * come into his own.

By “Clarus Ager”’

Two New Readers

JIM AND PEGGY AT MEADOWBROOK FARM. Iustrated....... 60c

A graphie, true picture of an everyday farm——its work, its play,
the things that make up its daily life—is the achievement of this new
book. A delightful story dealing with two children, Jim and Peggy,
runs through the book, capturing the attention in the first pages, and
holding it until the last. It is richly illustrated with more than two
hundred and fifty photographs, picturing the scenes and activities,
both work and play, deseribed in the story.

HOW MAN MAKES MARKETS. Eberpehild’s Sevieg......-o-- - 40c

This book is unique in that it presents the story of commerce in
an entertaining style. It describes the development of trade and in-
dustries, and explains those factors that determine the location and
growth of cities. Children will like this story and will rearn much of
Gfe(’g‘l'ﬂphy, of Commerce, of History, and of Customs from it, with its
wealth of excellent illustrations.

" Qur illustrated 32-page circular, giving particulars of more than
500 books ranging in price from b cents to 15 cents and up, will be sent

on application.

THE MACMILLAN COMPANY, 70 Bond St, TORONTO

%
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WHAT

VALUE DO YOU PUT ON

HUMAN LIFE?

One of Winnipeg's 30 Schools equipped with Kirker Bender Spiral Fire Escapes.

Spiral Fire KEscapes cost more than Step Fire Escapes, but there has never been a life lost in a
building equipped with KIRKER BENDER SPIRAL FIRE ESCAPES

Used on
‘Schools, Hospitals, Hotels,
Churches, Theatres,
Ete., Ete.

No Stampeding
No Stumbling, No Falling.
Everybody Slides

The Vulcan

KIRKER
BENDER
SPIRAL
FIRE
ESCAPES

We manufacture
Iron and Steel Work for
Buildings, Smoke Stacks,

Boilers, Joist Hangers,
Coal Shutes, Elevator
Machinery, Ete.

Agents for
Sovereign Radiators
Sovereign Boilers
for Steam and
Hot Water

Iron Works, Limited

WINNIPEQG, MANITOBA

Kindly mention the Western School Journa!l when writing to Advertisers.
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Manitoba Medical Gollege

WINNIPEG

AFFILIATED WITH THE UNIVERSITY OF MANITOBA

34th Session Opened September 20th, 1916

Matriculation into Medicine consists of Parts 1 and II
as in Arts and, in addition, the first year in Science
with certain modifications, as outlined in the
University Calendar.

For Calendar and any further information address

E. 8. POPHAM, M.D. Manitoba Medical College, WINNIPEG

University of Manitoba

OFFERS COURSES LEADING TO DEGREES IN ARTS, SCIENCE,
MEDICINE, PHARMACY, LAW, CIVIL AND ELECTRICAL
ENGINEERING AND ARCHITECTURE

The faculty consists of some forty-six professors, lecturers and
demonstrators, and with them are associated the staffs of five affiliated
colleges.

The range and variety of courses in Arts is greater than ever
before and the facilities for clinical work in connection with the
courses in Medicine are surpassed in few institutions on the continent.

For terms of admission, delails of courses, information
as to fees, elc., apply to

W. J. SPENCE, Registrar University of Manitoba, Winnipeg

Kindly mention the Western School Journal when writing to Advertisers.
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ORDER THE SEEDS FOR
YOUR SCHOOL GARDEN
FROM EATON'S

Satisfaction will be found.in
every package — Money will
be saved on every purchase

VERY Spring we issue a special seed cata-
E logue, which we combine with our regu-
lar grocery book. It has already been
mailed to our regular mailing list—if you
haven’t received a copy you should write for
it at once so that you can plan just what seeds
you will start.

Whether you want tall climbers, as the
Canary Bird Vine or Scarlet Runners, to cover
porch, doorway or carriage-shed, foliage plants
like Summer Cypress or Burning Bush to bor-
der walks, etc., or fine blossoming flowers to
make showy, beautiful beds as well as provide
cut flowers for vases and bowls in the school
room, you will find this special EATON
Book a wonderful help.

It will be sent to you post paid, immediately
your request is received—write for it now—and
so enjoy, for a longer time, its usefulness and
help. '

<T. EATON CQ%....

WINNIPEG - CANADA
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EXQUISITE
PICTURES

For $1.00

Exquisite coloured reproductions
of famous paintings, 15x11. Mark
the 7 you desire, pin a $1 bill to
the order and mail it to us at once.
The pietures will be mailed to you
at once, carefully packed, from
Russell-Lang’s, Winnipeg.

The Broken Pitcher, by Greuze.
The Shepherdess, by Millet.

The Strawberry Girl, by Reynolds.
The Lace Maker, by Netscher.
The Lute Player, by Frans Hals.
Dignity and Impudence, Landseer.
Heads of Angels, by Reymnolds.

A Girl with Doves, by Greuze.
The Harbour of Refuge, Walker.
The Horse Fair, by Rosa Bonheur.
The Milkmaid, by Greuze.

Mme, Mole Raymond, by Vigee
Le Brun.

Ecce Homo, by Reni,
The Parson’s Daughter, Romney.
The Last Match, by Small.

To RUSSELT, LANG & CO.,
Somerset Bldg.,, Winnipeg.

Send the 7 Pictures marked x above,
carefully packed and postpaid.
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The Best Yet

1916 has been the most sucecessful year in the
business of The Great-West Life Assurance Company.
The following are the essential figures for the year:

Business issued 1916 . ... -$25,575,373
Inerease for the year . ... ... . 1,117,444
Business in force Dec. 31st, 1916 ... . 133,016,448
Increase for the year ............... . 13550381
Ineome for 1916 ... .o 5,594,041
Increase for the year ..o 814551
Total assets, Dec. 31st, 1916 ... . 21,702,570
Inerease for the year .. ... S 2,498,024

The year’s business is yet another argument in
favor of Insuring with

The Great-West Life Assurance Co.

DEPT. “T”

Head Office: WINNIPEG

Kindly mention the Western School Journal when writing to Advertisers.
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Editorial

Progressives and Conservatives

When one is so dissatisfied with
everything in education that he can sec
no good at all in prevailing practice and
existing conditions, we say he is a
“‘orank’’ or a ‘‘sorehead,’’ or that he
has a ‘‘grouch.”’ Such is the modern
form of expression and it is foreible it
not elegant. In Manitoba the grouches
are not all dead.

When one is so cautious or so
lazy that he cannot make room for a
new idea or a new practice, we call him
a “‘conservative’’ or a ‘‘moss-back,’’ or
a ‘““deader.”” And here again the mod-
ern vocabulary is quite expressive. In
Manitoba it is quite possible that some
‘‘deaders’’ still exist, even if they can-
not be said to live.

When one is ready to perceive the
good in present practice and is still
anxious to convert the good into better,
we call him a ‘‘progressive,”” a ‘‘re-
former’’ or an ‘‘up-to-dater.”” Here
again the phraseology of the street does
us good service. In Manitoba, let us
thank heaven, there are many who
might well be said to belong to the pro-
gressives. It is a good thing that a true
progressive never requires to indulge
in the joyful pastimes of mud-throwing
or effigy-breaking. It is only the

sorehead’’ who so uses his spare time.
Nor can a man be said to belong to the
army of the progressives, no matter
bow anxious he is to have people so
denominate him, if his first thought is to
Preserve what he calls ‘‘the judicial
mind.”’ The good, useful progressive
doesn’t mind it if oecasionally he shocks
common opinion, or to put it once more

in our treasured modern form, if he
now and again breaks away from the
band wagon.

‘When a progressive takes as his erest
the ‘‘lion rampant,’’ he possibly does
more harm than good, for unless he is
careful his voice may fail him. The
roar may become a bray, and the lordly
head may develop long ears. With
most people a jackass rampant will not
command very profound respect. There
is a thought here for some of our local
celebrities.

When a progressive is actively and
laudably interested in some particular
form of advance, it is natural that he
should be somewhat blind to progress
elsewhere. We can, however, afford to
overlook this weakness, unless egotism
becomes too pronounced. Real enthusi-
asts in education are a valuable asset,
even if they do overrate their achieve-
ments. Manitoba owes not a little to
the few men who have followed the
oleam. One can think of them now
and would gladly mention their names

with due praise, but this must be left

for another time.

When a progressive first grasps a
new thought he is likely to think that
he is the only man in the world who
ever really possessed it. For that rea-
son we must expect to hear from men,
especially those well up in years, pro-
tests against the bookishness of the
schools, the antiquated programme, and
all the rest. They are just awaking out
of sleep—a little later than some oth-
ers, it may be—and seeing the change
that has been taking place, they endea-
vor to understand it, to explain it philo-

e



122

sophically, and then they herald them-
selves as true diseoverers of a new idea.
All of this is quite harmless, but it is
very, very common. [t may be taken
for granted that at every convention
for the next fifty yvears some one will
be urging school reforms that have al-
ready been commonly aecepted and par-
tially adopted in all eivilized lands, and
the same comment will be made by the
audiences— “Nothing new! Nothing
new!’’

There is, however, a possibility of
true advanee in education even in Man-
itoba.  One can say this without find-
ing fault with what exists and without
calling names. There must be continual
advanee in edueation as in every other
field. Tt is only a question as to the
form and nature of the advanee.

The Convention

The trustees of Manitoba have just
held their annual convention. In every
way it was a great suceess. There were
present about four hundred trustees,
and some of them brought their wives
and members of their families. The
addresses were partieularly wholesome
and instructive. Special mention should
be made of the specehes of the Minister
of Kducation, Principal Reynolds, and
Dr. Harvey, of Wisconsin. The trus-
tees are to be commended for bringing
into the provinee at their annual meet-
ing cach year a man of outstanding
ability in education, a man who stands
for some definite idea. Dr. Iarvey be-
lieves in an education through doing—
an eduecation that connects the school
with the activities of life. Principal
Reynolds touched on the same subjeet,
pointing out how necessary it is that
the subject of agriculture should be
taught in the high schools. If agricul-
ture is to be emphasized in the rural

THHE WESTERN SCHOOL JOURNAL

school 1t must be taught in the second-
ary schools to all the students in at-
tendance. There must be on every
high school faculty men or women who
have taken a course in agriculture. We
cannot attain this ideal in a year or
two, but we can reach it hy slow de-
grees. It is a wholesome sign that
teachers and people everywhere are be-
ginning to recognize that education
should supply the needs of the people
rather than give them merely a knowl-
edge of books. The doctrines advanced
by Dr. Harvey and Principal Reynolds
are not new to Manitoba, but it is a
good thing to have men of such calibre
enunciate their views so clearly and
foreibly.

Making a Living

Let it be taken for granted that
school edueation should fit people to
live and to make a living. There ap-
pears to be an assumption that the
school, through vocational training, can
prepare boys and girls to make a living.
There is no doubt at all that this as-
sumption is well founded. The high
schools particularly can do something
of value, but they will not do it merely
by giving instruction or by imparting
skill in a trade or a vocation. More
important than skill and knowledge are
moral character and well-established
habits. The old Scotch schools ever
reeognized this, and Canadian schools
have recognized it. We sincerely hope
that they will not forget it at a time
when cverybody is clamoring for a
practical education, or an eduecation
that will fit boys and girls to earn dol-
lars. We know from history that the
nations have declined that have failed
to emphasize the importance of moral
(ualities in their youth, and we would
not have the people of this province
make any mistake in this regard.

“The measure of prosperity is income; the educational means for its
attainment is training for efficiency.”” De Garmo, Secondary Education,

page 3.
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For the Month

Memory Gems

It we do not plant knowledge when
young, it will give us no shade when we
are old.—Lord Chesterfield.

Summer or winter, day or night,
The woods are ever a new delight.

Consider the lilies of the field how they
grow,
They toil not, neither do they spin;
And yet I say unto you that Solomon in
) all his glory
Was not arrayed like one of these.

God is waking his tiniest messengers
to praise Him, and to carry sweetness
into all the world.

Just as is bent the little twig.
So will the tree be when grown big.

Kind hearts are the gardens,
Kind thoughts are the roots,
Kind words are the blossoms,
Kind deeds are the fruits.

We can never be too eareful

‘What the seed our hands shall sow;
Love from love is sure to ripen,

Hate from hate is sure to grow.

Seed of good or ill we scatter
Heedlessly along our way,

But a glad or grievous fruitage,

‘Waits us on the harvest day.

PROGRAMME.

Preparatory—

1. The schoolhouse should be cleaned
for the oceasion. On a table in one cor-
ner the exhibits prepared by pupils
should be arranged (zee below). The
boards should be decorated with mot-
toes (see below). TFlowers and leaves
should be arranged in becoming fash-
lon on the desk and on the windows.
Window plants are very desirable.
Branches or wreaths of evergreens;
twigs of pussy-willows, ete., properly
arranged will be helpful. Bouquets of
flowers, sprays and sprigs may be worn
by teachers and children and presented
to visitors.

2. By arrangement with the trustees
the grounds should be ready for the
Planting. The teacher shall arrange
With one person to do the plowing, an-
other to bring the trees, another to
bl‘}ng water, ete. The children will

ring the necessary spades and shovels,

ammers and nails. Everything to the
Smallest detail must be foreseen and ar-
ranged for,

In the School Room—

—

Seripture reading.

. Choruses—junior and senior.

. Solos-—children and adults.

. Memory games, singly and in con-

. Recitations.
. Essay.
. A school exhibition.
. A voting contest—‘‘My Favorite
Tree.”

9. A faney drill.

10. The building of a canoe—from
Hiawatha—Dby a class of children.

2
3
4
cert.
B
6
7

0s]

Outside—

1. Planting trees.

2. Laying out flower-beds and plant-
ing Howers.

3. Fixing fences and grounds.
4. May-pole dance.
5. Basket pic-nie.
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The Little Planter

Down by the wall where the lilacs grow,

Digging away with the garden hoe,

Toiling as busily as he can,—

Eager and earnest, dear little man!

Spoon and shingle are lying by,

‘With a bit of evergreen long since dry.

““What are you doing, dear?’’ I ask

Ted for an instant stops his task,

Glances up with a sunny smile

Dimpling his rosy cheeks the while:

“Why, it is Arbor Day, you see,

And I'm planting a next year’s Christ-
mas tree.”’

“‘For last year, aunty, Johnny Dunn

Didn’t have even the smallest one;

And I almost cried, he felt so bad,

‘When I told him ’bout the splendid one
we had;

And T thought if I planted this one
here,

And watered it every day this year,

It would grow real fast—I think it

might;

(And his blue eyes fill with an eager
light) ;

And I'm sure ’twill be, though very
small,

A great deal better than none at all.”’

Then somebody suddenly comes be-
tween

My eyes and the bit of withered green,

As T kiss the face of our Teddy-boy,

Bright and glowing with giving joy.
And Johnny Dunn, it is plain to see,
‘Will have his next year’s Christmas

tree.

SUGGESTIONS FOR ARBOR DAY LESSONS.

Song—*‘The Maple Leaf,”” and ‘‘The
Brave 0ld Oak.”’

Reading—Let each pupil obtain a
suitable selection from the school lib-
rary or from his own books.

History—The Druid’s Oaks. Tree
Dwellers (Dopp). The New Forest.

Geography—In what countries do the
following trees grow: DBanyan, euca-

lyptus, bread-fruit, banana, pine, per-
simmon, walnut, pepper, peach, maple
and box. Have a short talk about ecli-
matic and soil conditions in these coun-
tries.

Composition—*‘The Life Story of a
Maple Tree,”” ‘“Story of Useful Trees,’’
‘‘Story of Food-giving Trees."’

Spelling—Tree names.

Agriculture—Planting seeds.




THE BRAVE OLD OAK

~The Brave old Oak

A song for the oak, for the brave old
oak,
Who hath ruled in the greenwood
long,
Here’s health and renown to his broad
green erown,
And his fifty arms so strong.
There’s fear in his frown when the sun
goes down
And the fire in the west fades out,
And he showeth his might on a wild
midnight
When storms
shout.

thro’ his brauches

Tn days of old, when the spring with
gold,
‘Was lightning his branches grey,
Thro’ the grass at his feet, erept maid-
ens sweet
To gather the dew of May;
And all the day to the rebeck gay
They earolled with gladsome swains,
They are gone, they are dead, in the
. churchyard laid,
But the tree he still remains.

Chorus.

Then sing to the oak, the brave old oak,
Who stands in his pride alone;
And still flourishes he, a hale green
tree;
‘When a hundred years are gone.
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The Little Tree’s Dream

A pretty little maple
That grew upon a hill,

Where sun and wind and shower,
Had played with it at will,

Fell fast asleep one evening,
Beneath the moon’s pale light,
And while asleep it had a dream

That gave it such a fright.

It dreamed it saw an army,
All armed with shovels there,

Come marching up the hillside
And lay its rootlets bare.

And then they raised it softly,
Out of its earthly bed,

And down the hill they carried it,
‘With light and joyous tread.

It awakened in the sunlight,
And found its dream was true
For there within a school-yard,
‘Where storm winds never blew,
It found itself surrounded
By the children bright and gay
Who carefully had planted it
Upon their Arbor Day.

SOME SUITABLE TREES FOR MANITOBA.

Shrubs—Saskatoon, caragana, lilae,
tartarian honeysuckle, flowering cur-
rant, cranberry, hardy roses.

Trees—Qreen ash, native mountain

ash, cut-leaved weeping birch, low
bireh, Asiatic poplar, Russian poplar,
Siberian poplar, sharp-leaved willow,
cottonwood.

SUGGESTIONS FOR EXHIBITION.

1. From Last Year—
Pressed leaves.
Pressed flowers.
Pressed ferns.
Grasses.

Nuts, acorns, seeds.

I1. Made this Year.—

Buds.
Bark.
‘Wood.

Roots.
Stems.
Drawings of Trees, Flowers, ete.

III. Pictures of—

Plants.
Flowers.
Trees.
Bird Life.

Landscapes of spring and summer.
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THE OFFICIAL ORGAN OF THE DEPARTMENT OF EDUCATION

ENTRANCE TIME TABLE, 1917

Tuesday, June 26th

9.00 to 9.10 Reading Regulations.
9.10 to 11.00 History.

11.00 to 12.00 Oral Reading.

14.00 to 15.30 Composition.

15.40 to 16.10 Spelling.

Wednesday, June 27th
9.00 to 11.00 Geography.
11.00 to 12.00 Oral Musie.

14.00 to 16.00 Grammar.

16.00 Oral Music and Oral
Reading, if unfinished.
Thursday, June 28th
9.00 to 9.20 Mental Arithmetiec.

9.30 to 11.30 Arithmetic.

14.00 to 16.00 Elementary Agriculture.
16.00

Writing.

APPLICATIONS FOR EXAMINATIONS

Teachers sending up candidates for
any of the Departmental examinations
in June should note that separate appli-
cation blanks are provided for each of
the following examinations and in writ-
ing the Department for these applica-
tions they must state the number of
each kind required. The Department
does not print any more application
forms than they estimate will be requir-
ed by candidates who apply to write,
so that orders should be placed only for
such numbers as are actually required
in each case. Except in the case of
Grade IX., all applications must be re-
ceived at the Department not later than
May 5th. Applications for Grade IX.
gza}llnination will be received up to May

th.

1. Entrance Examination.

2. QGrade Nine:

(a) Teachers’ Course.
(b) Combined Course.
(e) Matriculation.

3. Grade Ten:

(a) Teachers’ Course.
(b) Combined Course.
(e¢) Matriculation.

4. Grade Eleven:
(a) Teachers’ Course.
(b) Combined Course.
(¢) Matriculation.

5. Grades Nine and Ten:

SQame form for Teachers’ Course
and Combined Course.
6. Matriculation—Grades
Eleven (Parts I. and I1.)

7. Grade Twelve:
Teachers’ Course.

8. Supplementals-—Matriculation.

9. Supplementals—Teachers’

Ten and

Course and Combined Course.

Any student in the Matriculation
(lourse who is writing on a supplemen-
tal must file an application on the sup-
plemental blank whether he is writing
on any other examination or not, but
no fee is charged where the candidate
is writing on a regular Grade examina-
tion as well as a supplemental. The
application for the Grade examination
must be filled on a proper form.

EXAMINATIONS
Applications for the various examina-
tions to be conducted in June next will
be ready for distribution early in April.
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THE OFFICIAL ORGAN OF THIE MANITOBA TRUSTEES ASSOCIATION

Trustee’s Bulletin

THE ANNUAL CONVENTION.

In every way the meeting of 1917
was a suceess. Over four hundred trus-
tees registered before noon on Tuesday,
and others came in after that. The pro-
ceedings have been reported in the
daily press, and The Journal gives only
a smmmary, touching upon some of the
matters of greatest interest.

In the opening address President
Tverach referred to the increasing in-
terest in the work of the local conveu-
tions. Trustees are beginning to feel
that their positions are more than hon-
orary and this is a hopeful sign. More
pleasing still was the fact that all the
forces concerned in education are work-
ing toward closer co-operation. It 1s
better that all should work together in
a friendly way than that they should
enter upon a policy of mutual ceriti-
cism.

The Minister of Education reviewed
some of the work of the year and gave
explanation of recent legislation.
Among the points touched upon were:
Examination privileges for boys ol
Grades VIII, IX and X, who remained
out of school to work on the farmns; the
regulation regarding oath of allegiance
for all teachers; the exclusion of the
system of consolidation. All these mat-
ters exeepting the last have already
been explained in the Departmental
Bulletin. Reference to the progress of
the department during the year is
found in another section of The Journal.

Mr. S. L. Newton, of the Agricultural
College Extension Department, gave a
very interesting account of boys’ and
girls’ elubs. There were last year 13,-
00_0 members enrolled in these clubs and
this year Mr. Newton estimated that the
membership would reach 20,000. In the
last three weeks 800 applicants had

been received by the Department of Ag-
riculture, which handles this work.

The greatest conneeting link of home
and school is found in these clubs, said
Mr. Newton, besides their immeasurable
value in stimulating the boys and givls
to greater efforts along the road to
praetical education. .

Through the competitions arranged
for these elubs the ¢hildren of the prov-
inece have, for the last few summers,
heen raising vegetables, flowers, chick-
ens, pigs and even calves. Anything at
this time which stimuvlates the produe-
tion of the food supply of the empire
was commendable in the highest de-
gree, thought Mr. Newton. When that
production could be largely inereased,
by the work of the school children in
their playtime, and at the same. time
give them self-reliance, teach them the
art of ““doing’’ as well as inculcate the
principles of thrift in them, it was a
great work.

In a carefully worded address Prin-
cipal Reynolds gave valued information
and offered suggestions of great impor-
tance.

The speaker expressed himself very
treely on the question of the teaching
of agriculture in the public schools.

“The problem which trustecs today
have to face,”’ he said, “‘is to compen-
sate themselves for the lack of experi-
ence, age and influence or standing of
the teachers. The teachers in the old
days were men of some experience, age
and standing. Now you have girls, for
the most part without experience,
strangers who are too often uninterest-
ed in the community in which they are
teaching. Our schools are manned, if
I may use the Irishism, by women—in
many cases immature women. It is
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more wholesome that the boys, at least,
should be under a man teacher. There
is no need to argue the advisability of
age in the teacher.

“I want to deal more particularly
with the question of what should be
taught in the rural schools. The work
of the schools should be placed more
closely in relation to the daily life of
the child outside of the sehool.

‘“Agriculture, therefore, can and
should be taught in the 1ural schools.
I'll go further and say that it should be
taught in the town and city schools.
The question of teaching agriculture in
the public schools is purely a matter of
finding the teachers to do it. Of our
industries, agriculture is the most im-
portant. It is our basie industry.

““But if the problem is to be left to
the Agricultural College, I’'m here to
confess failure and inability to deal
with the problem. There are 46,000
farms in Manitoba, and there should be
at least one girl or boy on each of these
farms that should come under thig
teaching. It will readily be seen that
the magnitude of the undertaking is be-
yond the scope of the Agricultural Col-
lege.

““There is one institution that comes
in contact with every boy and girl in the
province, and that is the public school.
This is the institution, then, that should
handle the problem. There are innum-
erable things that ecan be taught with-
out extra equipment. There can be
coupled agriculture with arithmetie, by
- the working out of farm problems; ag-
riculture with geography by the study
of the farms in the school district, and
in many other ways.

““Now, this is how 1 propose to make
the teacher qualified to teach agricul-
ture. In the past the teacher has failed
- to make the school part of the home
and life—school and life should be all
one. I proposed to the Department of
Education that the only way to get the
teachers trained is to give them three
or four years of teaching in agriculture
where they receive their other training.
The department has consented to pre-
pare a number of teachers at the Agri-
cultural College who will be qualified

in agriceulture as well as academic stud-
ies to take positions as principals of
high schools. As principals they will
teach agriculture. This is the only way
to have principals who can teach agri-
culture. If we can get this, then our
teachers who go,through high schools
will have had four or five years’ train-
ing in agrieulture in their studies.’’

Dr. L. D. Harvey, of Menominee,
Wis., gave-two inspiring addresses, the
first referring to teachers and their
qualifications and the second to the
programme of studies. ‘‘Primarily we
educate for good citizenship, and we
seek a trained intelligence, which will
result in a worthy life; but, after all,
the great fundamental need of educa-
tion is that the individual may be
trained to earn a livelihood. We have
worshipped books too long and neglect-
ed things. The demand is for a training
to fit men and women to do the things
which lie about them, and to modify
their environment.’’

Dr. Harvey dealt also with health
conditions and showed that it would be
well worth while to undertake a health
eampaign throughout the country as
well as in the eity.

He pointed out that good eitizenship
was necessary for the well-being of the
state, and then proceeded to show the
funetior of the school in training the
boys and girls in love of country, knowl-
edge and respect of the laws. and of
the obligation of ecitizenship. He point-
ed out also how the teacher could de-
velop the mind of the pupils along right
lines. Concluding, he told the trustees
that if they wished the proper qualifi-
cations in a teacher they should be pre-
pared to meet the demand by paying
the proper remuneration.

In a brief address Inspector S. E.
Lang said that the only way to retain
the better class of men and women in
the profession is to inerease the remun-
eration offered to them. He congratu-
lated the association upon the work
that it had accomplished during the
many years of its existence, and out-
lined a programme for the future.

Inspector Fallis referred to a matter
advocated many times in the School
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Journal, that of grading salaries in
rural schools. In no other way will the
best teachers be retained in rural dis-
tricts. Poor teachers and poor environ-
ment will make any school unpopular
with pupils. When trustecs retain the
good tcachers conditions are always
satisfactory.

Dr. Fraser, of the Health Board, out-
lined the work being done with the aid
of nurses to improve physical coundi-
tions in the schools. He received a very
fine reception from the trustees.

Recve Henderson, of Kildonan, spoke
on the Munieipal School Board, and
made way for the discussion on - this
subject at a future gathering of the
convention.

The Rev. J. 1. Brown, ex-president
of the association, gave a fine address
on the possibilities and achievements
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of local associations. This, after all, is
where the great work must be done.
The annual gathering is but a cleaning
house.

The resolutions adopted will be found
in another column.

One of the interesting features of the
convention was the model rural sehool
equipment.  The following joined in
making the exhibit: T. Faton Com-
pany, Moyer Company, Richardson
Bros., the Public Works Department. A
great many of the visitors spent a long
time in viewing this exhibit.

The spelling mateh was another feat-
ure of the eonvention that proved of
exceeding intevest.  This has been so
fully reported in the daily press that it
is unnceessary to comnent upon it here.
The contestants are to be congratulated
nupon their efficiency.

SOMERSET TRUSTEES’ ASSOCIATION.

Minutes of meeting of the Municipal
Trustees’ Association, held in the school
house, Somerset, on February 23, 1917:

The chair was oceupied by Father
Ronssean, of Marieapolis, who secured
the good attention of all for a short
time, speaking in English and French.

Very interesting and instructive ad-
dresses were given by Inspector Goulet
and Mr. Seator to a well-filled room
representing the various parts of the
muniecipality. Inspector Woods oeeu-
pied the time that was feft in his usual
felieitous way.

The following resolution was intro-
duced by Mr. Seator:

Whereas, in the year 1872, Sections
11 and 29, in each and every township
of Manitoba were set aside as an en-
dowment for education; _

And, whereas, the Dominion govern-
ment has always retained the conirol of
the sale and management of these lands,
and of the fundematuring from the
sale thereof;

And, whereas, the moneys paid in on
aceount of lands sold now amounst to
between three and one-half and feur
million dollars;

And, whereas, the Dominion govern-
ment pays to the provinee of Manitoba
an annual interest on this sum;

And, whereas, the original endow-
ment was originally ereated in the in-

* terest of edueation in the provinee, and,

therefore, shonld be administered in
such a manner as to bring as large an
annual revenue as possible;

Therefore, that this association, rep-
resenting the school trusiees of the
provinee of Manitoba, place ifself on
record as favoring the administra-
tion of this fund by the government of
the provinee of Manitoba, believing that
the said government can handle the en-
dowment with greater advantage to
education in the province, and that a
copy of this resolution be sent to the
government of the provinee of Mani-
toba and to the federal government at
Ottawa.

The above resolution was placed on
file for further consideration.

The officers selected for the ensuing
year were: President, Father Rous-
seau, Marieapolis; vice-president, R. W.
MeMorran, Somerset; seeretary-treas-
urer, Joseph Rocan, M. D., Somerset.
Executive, Ward 1, M. Therien; Ward
2, .J. Fifi; Ward 3, Mr. Blain; Ward 4,
William Arnold; Ward 5, J. Salvassin;
Ward 6, Vie Pinien.
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SCHOOL FAIR.

A very suceessful fair was held to-
day, at Ericksdale, of the Boys’ and
Girls’ Club, representing the Ericks-
dale, Hartfield and Parkview schools.
This being the first of its kind on a
properly organized basis, very keen in-
terest was shown by the boys and girls
and also the parents.

Mr. Kitely, of the Agrieultural Col-
lege, acted as judge. The task that he
had to perform, as he freely confessed,
was no easy matter, owing to the excel-
lent quality of all the exhibits. At the
close of the judging the large number
of people that had assembled adjourned
to the sehoolroom, where Mr. Kitely
delivered an address, that, to say the

least, was helpful and instructive for
future guidance in preparing the exhib-
its. Mr. Brunet, School Inspector, also
delivered a splendid address on co-oper-
ation. The Rev. A. Matthews also gave
a short address. A very high note was
struck in all the addresses in praise and
admiration; for the indefatigable ef-
forts of Miss Robinson in making the
fair a huge sucecess, with the help of
Miss Hassam, of Hartfield, and Miss
Mills, of Parkview. At the conclusion
of the address the elub was reorganized
for the coming year as follows: Honor-
ary president, the Rev. A. Matthews;
president and organizer, Mr. Ben Laird ;
seerctary and treasurer, Miss Robinson.

THE PENNY LUNCH.

In your and other school papers I
see articles on the ‘‘School Lunch,”
but so far I’'ve seen no reference to the
“penny lunch.”” It was my privilege
last year to visit schools in California,
Toronto, Montreal, and several e¢ities in
New Jersey. In all of these places I
found the idea of the penny lunch
growing in favor and use. The moth-
ers were most enthusiastic over it and
certainly the lunchroom presented a
very interesting aspect to visitors.

The idea, though carried out differ-
ently in different places, is, as the name
suggests, a cheap lunch, where the
. penny (or copper) is the medium of
exchange. Everything costs but one
penny—an apple, a bun, a pieee of
cake, a doughnut, a piece of pie, a glass
of milk, a cup of cocoa, a cup of bovril,
or a cup of hot soup. Of course, only
those things which are usually in the
.child’s lunch pail are included, no
candy, nuts, gum or such things being
sold, though lettuce, radishes, celery,
eress, ete,, when in season, are to be
had, and other fruits besides apples.
In the Montreal school I visited the
study hours were different to ours.

School begins at 830 a.m., recess at
10 a.m. and lunch from 11.30 to 12
o’clock; then dismissal for the day at

2 pan.  This plan gives the child the
warm sunshine in which to play and
gets the child into the habit of ‘‘early
to bed and early to rise’’ (you can all
complete the saying).

The penny lunch was served in the
basement at a long counter so that
several hundred children received at-
tention in a short time. I was informed
that the larger proportion of the chil-
dren took a glass of milk and a bhun
(i.e., 2 cents’ worth) each day.

In Plainfield, N.J., in each school one
of the class-rooms was used to serve in,
and a long table resting on trestles
served as a counter. The food was
supplied by a ecaterer each morning,
whose bills were paid by the sehool
board—Iladies of the town taking turns
at serving the children—a dish washer
being thus the only paid help (at 25
cents per hour). The child ate stand-
ing at the counter or took his eup and
saucer (all the dishes allowed) to a
nearby seat.

In Orange, N.J., the same plan was
followed. In other places I found the
school teacher had a eupboard supplied
by the trustees, with oxo cubes, malted
milk, biscuits and fruit, from which,
for the penny, the child received arti-
cles to supplement his lunch, so that he
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should have sufficient nourishing food
daily. A permit was given the teacher
also to supply articles to such as were
truly unable to pay for them. If edu-
cation is compulsory, the school boards
should surely be made to pay for the
books, school supplies and neccessary
nourishment during school hours, of
those unable to supply themselves.
Hence the ‘““penny lunch” idea
grows. You may say: ‘‘Few children
cannot get these things at home for
themselves.”” Yes, but do they? My
. experience of lunches is a dreary one,
where | gave half 1 had to coax some
white-faced, half-starved looking child,
who had a huge slice of non-inviting
looking hread for his noonday portion.
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Would not a cup of hot soup be a
godsend to such an one?

In one place I found the children
supplied cress, radishes, lettuce and ber-
ries from their own gardens to the
school larder, receiving money and
marks for it, thus encouraging them to
larger effort. Surely this was worth
while! ELEANOR J. FLINT,

Grade V, Central School,
Selkirk, Man.

Note:—1 might add that this penny
lunch and early dismissal have been in
force for nearly twenty years in the
Montreal High School. This school is
not only a collegiate but a complete
school, from kindergarten grade to ma-
triculation. They e¢laim it is much
more effective,

EDUCATIONAL PROGRESS IN 1916-17.

It is the purpose of The Journal to
review very briefly from year to vear
the progress made in education in the
provinee. This year it is partieularly
gratifying to find that in almost every
department of work there has been
praiseworthy advance. One of the best
proofls of this will be found in the ad-
dress of the Minister of Education be-
tore the legislatnre on January 17.
Sriefly summarized, the advance may be
set forth as follows:

(a) The inspectoral divisions have
been inereased in number, and each in-
Speetor has now to visit only 95 schools.
This ix a lower average than in any
other provinee. More than this, cach
mspector visits and supervises every
School in bis inspectorate. There are no
10ngel‘ any separate inspectors for any
Special section of the community. (b)
No more bi-lingnal certificates are is-
Sued. All teachers must qualify in the
Same way. (e) Special normal schools
have heen done away with, and all na-
tionalities and classes mect in the pro-
Vineial schools. (d) Ruthenian and Po-
hish training schools have been merged
Into the secondary and normal schools,
and thestandard of instruction hasbeen
1'a1§0d by one year. Many who took
tl‘avming in the Ruthenian and Polish

schools a few years ago are returning
to perfeet themselves in the use of Eng-
lish and in their standard of education.
(e) There have been built eighteen ad-
ditional schoolrooms in eighteen over-
erowded districts to the north and
northeast of Winnipeg. A special or-
ganizer has covered a very large field
of unorganized territory, and some of
the new districts are almost ready for
self-government. (f) Tn fourteen school
distriets which had been organized for
some time schools were erected during
the year. (g) Twelve new districts
have been organized. (To quote from
the minister’s address: ‘“Since the spe-
¢ial organizer undertook his duties on
October 1, 1915, up to November, 1916,
his work has been instrumental in
ereeting and putting in operation eigh-
teen additional rooms in schools where
the accommodation was inadequate;
fourteen in school districts which had
been organized for some years, and
twelve in new districts, making a total
of forty-four rooms. Allowing about
fifty pupils to ecach room, this means ad-
ditional accommodation for over two
thousand children in these non-English
settlements.”’)  (h) Tn eight of the dis-
tricts mentioned in the preceding para-
graphs teachers’ residences have heen
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erceted. The School Act has been
amended Lo permit of loans being made
for this purpose. In sixteen of the
schools mentioned English teachers
have heen placed, in most cases at the
request of the people themselves. (i) A
speeial inspector has been appointed to
work with the official trustec. When a
school is organized or placed on a new
footing the inspector remains with the
teacher for a week or iwo until the
work is running smoothly.

The.address of the minister before the
legislature referred to the points above
mentioned. Tt does not mention a num-
her of things that might properly he
reterred to here. For instance, a be-
ginning has been made in the establish-
ment of school libraries. This begin-
ning should have been made years ago.
Plans for school buildings have been
made, and some of the newer strue-
tures following these plans are a credit
to the province. Some of the finest ru-
ral schools are found in non-English
districts. Then the programme of stud-
ies has been modified in practice in
nmany schools. Tn other words, the in-
spectors and teachers have taken as
their watehword ¢ Adaptation.” If
lessons in eooking, sewing and house-
keeping are more necessary than les-
sons in grammar and geography, then
they will have to have first place on the
programme. The edueational value of
play is reeognized more fully than a
vear ago in nearly all the schools. The
same may be said of physieal exercises.
The Health Board is taking up the ques-
tion of medical inspection, and the
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school nurses have already done good
work, and will accomplish even more
as the years go by. Their services are
particularly appreciated in the outside
districts. The subjects of nature study
and school gardening are receiving
more attention from year to year. The
work done in the normal schools in em-
phasizing the school arts is bringing
forth a return. Speecial attention has
heen given to Hnglish spelling, owing
to the efforts of the Free Press and the
Trustees’ Association. It may be that
this subject is heing unduly empha-
s1zed.

In sceondary edancation there is noth-
ing particularly new to report except
that the University Couneil has bloeked
progress for the time being. Everyone
hopes that it is for the time being only.
The day is coming when the secondary
school will demand that a three to four
vears' course of instruction must be
accepted for entrancé into the Univer-
sity, no matter what course has heen
chosen by a pupil.

Perhaps the most outstanding gain
of the year has been the reorganization
of the University on provineial lines. It
is just twenty years since an agitation
was begun with this end in view.

The spoecial educational efforts, such
as that put forth in the Agrieultural Col-
lege, Normal Schools, Deaf and Dumb
[nstitute, need not be referred to. On
the whole the progress for the year has
heen very much greater than during
any year since the province was organ-
ized. No one ean help but feel that we
have entered upon greater things,

Tn all that relates to the proper care, kindness, education and advantages,
the child belongs to the parent; but when neglect, abuse and the deprivation
of the child of any natural right takes place, the child belongs to the state.
The right to reasonably good treatment, proper care, an education, protection
from vice, and protection from labour beyond his strength and years, the state

will soon guarantee.

The plea in defence that ‘the child is my child’ will not

be accepted much longer by society. Our future welfare is too thoroughly in
the keeping of the child to permit of such a policy.”’—Changing Conceptions

of Education, Cubberly.

“TPraining towards perfection of manhood lies through a knowledge and

diseharge of duty as workman and citizen.

>> Donaldson.
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SOME LINES OF ADVANCE IN EDUCATION.
By W. A. McINTYRE

True advance is not always by way
of revolution. TIf we could produce a
new race of teachers in a day revolu-
tionary methods in some things might
be in order. In the last analysis the
teacher decides the rate of advance.
For this reason practice always lags
behind theory. Many things that are
desirable are for the time being impos-
sible.

The following are a few suggestions
indicating lines of advance in edueation
in Manitoba. There is no attempt at
argument or at logical order and the
explanations are so brief that there will
likely be misunderstanding. The state-
ments made must be accepted as mere
suggestions, but, perhaps, suggestions
are better than nothing. They are open
to amendment and may be added to or
modified. Naturally enough they do not
pretend to cover the whole field of edu-
cation. The most inportant features
are in all probability not mentioned.

I. Administration (general)—

There should be an educational coun-
cil presided over by the Minister of
Education, and assisted by two experts
(one in finance and one in education
proper) to have general direction of all
e¢ducational effort in the province. The
university, secondary schools and ele-
mentary schools, and the various spe-
cial schools, present and prospective,
should not be operated independently.
Educationally there is need of correla-
tion. Finaneially there is grave inequal-
1ty in the amounts granted from the
Public treasury. The existence of an
Educational Council would insure co-
Operation in educational effort. Indi-
Vidual freedom for any unit in a sys-
tem is impossible unless co-operation is
guaranteed.

II. Administration (University)—
This has happily been dealt with in

recent legislation and no comment is
necessary.

IT1. Administration (secondary and ele-
mentary schools)—

There is need for municipal school
boards. These being guaranteed, all dis-
cussions as to their support will be at
an end, for sechools will be free to all
and all ratepayers will share the burden
of cost. Teaching will become a pro-
fession; buildings will be better, and
men fully equipped ; local responsibility
and freedom will be extended; trustee-
ship will be a ‘““man’s job.”” All other
advantages have repeatedly been urged.
IV. School Activities—

These should be related more and
more closely to the pupil’s needs. A
programme of studies will give way to
a programme of activities, due provi-
sion being made for work, play and
study. Pupils should in the very junior
grades be fitted to live. This necessi-
tates physieal, intellectual, moral and
social culture. As they grow in years
the thought of production or of ability
to make a living may be emphasized,
yet not in such a way as to make life
narrow in its sympathies or cramped in
its usefulness. Social, domestic and
civil ability are quite as desirable as
vocational ability. And the surest way
to develop voeational ability is not to
aim merely at imparting skill, even the
skill based on intelligence, but to make
sure that there is a sure foundation in
habits and moral character. This is
true in all grades of school.

V. School Activities (extra mural)—

There is need for an extension of
Boys’ and Girls’ Clubs; for organiza-
tion under school direction of Scouts or
similar organizations; for opening of
reading circles, dramatic and literary,
and scientific organizations. The Uni-
versity should take up extension work
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m a real way. [t should open corre-
spondence courses. It should aim at
meeting all the educational needs of all
the adult population.

VI. School Spirit—

This must, of neceessity, become that
of the well-ordered home. The life that
the c¢ommunity should enjoy—a life
without rancor or bitterness or spite, a
life rich in love and sweetness and mu-
tual helpfulness —is what the school
should illustrate from day to day. If
pupils are to prepare for life they must,
when at school, participate in life. If
we aim at producing a nation of free-
men we should employ the method of
discipline that will produce freemen;
if we think of a nation of money-makers
we should train the pupils to fight the
battle of life rather than to fill out the
service of life. In all this we should
know that the hardest and best work is
born of love rather than force. The
character of the social life in high
schools and universities must become
increasingly important. The trustee
and teacher of the future will value
social development as highly as intel-
leectnal and moral development. No
teacher is fully qualified for any grade
of school work who is lacking in social
qualifications. Those who are most
useful as leaders for the individual and
the community have both heart and
head. ‘

VII. Consolidation—

This needs to be worked out on mu-
nicipal lines rather than on local lines
as heretofore. No child should bhe ex-
pected to walk more than two miles to
school. Free transportation is a corol-
lary to free education. '

VIII. Adaptation—

Programmes today are very general
and widest latitude is permitted to local
communities. This individual freedom
within just limits should be encouraged.
No two schools in a city need follow
the same programme, and no two chil-
dren in a class need travel the same
road. So, too, in rural communities

programwmes of work and play may dif-
fer quite as much as programmes of
study.

[X. Preparation of Teachers—

There should be longer direct prepa-
ration for the calling. In high schools
the course should be technical as well
as cultural. There should be a teacher
of agriculture, domestic Science and
handwork in every high sechool centre,
and all teachers in training should take
something of these courses for three
yvears. In some places it costs the state
$500 to give professional training to
teachers. We spent about one-fifteenth
of that amount in Manitoba. The train-
ing should aim at developing power to
lead pupils physically, socially, morally
and intellectually. A preparation in
scholarship is by no wmeans enough.
Training for power of leadership in
school and community is essential. The
written examination test is incomplete.
The personal test is more important.

X. Training of Trustees—

There should be courses of training
for trustees just as there are training
courses for leaders in other callings.
Some one should prepare a trustees’
training course, covering such matters
as administration, architecture, equip-
ment, transportation, ete.

XI. Co-operation—

There should be voluntary meetings
of all concerned in education—parents,
teachers and others—the aim being mu-
tual assistance and encouragement. At
such meetings reforms should be out-
lined and agreed upon. The greatest
calamity that could befall us in eduea-
tion is for the various operating forces
to work independently or in a sort of
armed hostility. Each is necessary to
all and all to each.

XI1. School Architecture and Equip-
ment—

Every school should have a library
for old and young. It should have a
museum, and every modern aid to teach-
ing. It should have manual room, pro-
vision for teaching simple cooking;
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should also have play apparatus, wash-
ing outfit, gardening outfit, pictures
and charts as may be necessary. There
will be in the school of the future a
musieal instrument in every school.
This 1s a matter which will right itself
readily. The recent efforts of the De-
partment of Hducation in providing
plans for rural schools, and the agita-
tion for larger grounds will have their
effect. We are just at the beginning of
a great reform. When new buildings
come with their new furniture and
equipment the sehool will become a so-
cial centre.

XIII. Speeial Schools—

‘We have schools for deaf and dunb,
for neglected children and a few other
classes. Speecial provision must he
made for segregation and training of
the feeble-minded, and for reclamation
of the morally depraved. Then cova-
tional education must be extended. A
large departmental store or a system of
factories should have schools for train-
ing employees. Such training sbould
give not only vocational instruction
but general culture. Trade schools we
nmust have if we are to hold our own as
a people. In non-English communities
there should be special schools for
adults. These should not be confined to
cities. There should be no considerable
class, and no calling of importance un-
thought of in the shaping of the edu-
cational system of the future. We have
gone so far in that way that it is im-
possible to remain where we are.

X1V, Standards—

This is the age of seientific measure-
ments. The sehool is working toward
standards in buildings, grounds, equip-
ment, transportation, trustees, parents,
teachers, scholarship, character. Onr
present methods of estimating suceess
must yield to something much better. It
is needless to say that the standard for
Canada cannot be set by Denmark or
Germany, and it cannot be expressed
in a single term such as scholarship, or
carning power, or culture, or literary
ability. The standards of measurement
must be life, experience and efticiency.
All work ean be estimated in tevins of
these.

XV. Methods—

There is bound to be a reversion to
some form of individual teaching. Such
teaching is possible in rural schools.
This is why they are better than eity
sehools — other things being equal.
Teaching will become more scientifie,
The more knowledge and power teach-
ers have the greater freedom they
will take. General rather than special
method will be the chief study of nor-
mal schools. Only inexperienced and
incapable inspectors will insist upon
rigid wniformity in method. Expres-
sion will count for more than impres-
sion. Occupations will take the place
of arbitrarily selected lessons. Ivery-
thing that pupils think and do in school
will be a step toward self-education.
This will be particularly true in the
field of government.

SUPPLEMENTARY READERS.

The following is a list of a few of the
most helpful readers used in Grade I of
the Model School, Winnipeg:

British . Columbia First Reader
(Gage).

Wheeler First Reader, Wheeler
(Wheeler).

Art, Literature, Book I, Grover

(Rand, McNally).
Jingle Primer, Brown (A.B.C.),
Brownie Primer No. 2, Banta (Flana-
gan),

What the Pictures Say, Moore (Ed.
Pub. Co.).

Stories of Famous Pictures, Powers
(Ed. Pub. Co.).

Child Classies, Book I, Alexander
(Bobbs, Merrill).

Progressive Road to Reading, T and
IT (Ed. Pub. Co.).

Natural Method Reader, Book I., Me-
Manus (Seribner).

Sunbonnet Babies’ Primer, Grover
(Rand, MeNally).
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Metealfe (fall First Reader, Metealfe
(Thompson, Brown).

Folk Lore, Book I, Grover (Rand,
MeNally).

Me(loskey Primer, Gardoner (Ginn).

Overall Boys, McCloskey (Rand).

Story Hours Readers, Book 1, Coe
and Christie (A.B.C.).

Free and Treadwell Primer and Book
1 (Row, Peterson & Co.).

Elson Primary School Reader, Book
I, Seott (Foresman).

Bunny Cottontail, Smith (Flanagan).

Bunny Cottontail Junior, Smith
(Flanagan).

Bunny Boy and Grizzly Bear, Smith
(Flanagan).

Riverside  First
(Houghton).

Reader, Sickle

Hiawatha Primer, Holbrook (Hough-
ton).
Seventeen Little Bears, Smith (Flan-

agan).
Twilight Town, Blaisdell (Little,
Brown).
Cherry Treec Children, Blaisdell

(Little, Brown).

Polly and Dolly, Blaisdell (Little,
Brown).

Boy Blue and His Friends, Blaisdell
(Little, Brown).

Folklore Stories, Wiltse (Ginn).

Mother Goose Village, Bigham
(Rand).

R. L. Stevenson Reader, Bryce (Serib-
ner).

Hawk-Eye, Smith (Flanagan).

Two Little Indians, Maguire (Flana-
gan).

PRACTICAL

AGRICULTURE FOR SCHOOLS.

By H. W. WATSON

In teaching this subject a teacher
should be fully possessed of its pur-
pose in the programme of studies. A
teacher 1s not expected to instruct fully
in the methods of scientific farming,
nor would it be wise to attempt such.
The teaching of agriculture will fulfil
a great purpose if it trains children to
correet habits of observation, cultivates
an appreciation of the variety and rich-
ness of country life, calls attention to
. the importance of many of the so-called
commonplace interests of farm life and
teaches children that farm pursuits af-
ford opportunities for the fullest exer-
cise of all their powers of mind and
body. Such resuits eannot be obtained
from studying books, they can only be
. attained through actual personal expe-
riences. The subjeet matter should
never become formal or piecemeal, but
rather it should enter into many sub-
jeets and vitalize the whole school
course. We cannot hope to compel all
boys and girls to remain on the farms,
but we can emulate a wholesome re-
spect for the importance of farm life,
and arouse genuine sympathy for those
engaged in farm pursnits. We can cre-

ate a love for the country, a desire to
live there or, at least, a sympathetic
feeling toward those who endeavor to
improve conditions of living there.

All agricultural work in the school
should be based upon the actual expe-
riences or experiments of the pupils in
the school or home garden. The grow-
ing of the various common grains or
fodder erops on small demonstration
plots in the school garden affords an
effective means of gaining valuable in-
formation.

Grains, such as wheat, oats, barley,
rye; and fodder crops, such as the
brome, timothy, western rye grasses,
corn and alfalfa can all be easily grown
in any school garden of moderate size.

Preparation of the Ground.

The ground should all have been pre-
pared in the late fall of last year to a
depth of about seven inches and left
rough. By so doing the snow will be
held to melt and the water soak in this
spring. The frosts of winter will also
bring the surface into a mellow condi-
tion for early seeding.

If the land was not prepared last fall,
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have it plowed or dug up as early as it
is fit this spring. Drag the surface with
a heavy garden rake so as to put the
ground into as firm a condition as pos-
sible. After working the soil thorough-
ly the portion of land may be laid out
in plots on the level of about 44 sq. ft.
—1-1000 of an acre, or of some simple
multiple of this size. A path two feet
in width should surround each plot.
Make a careful plan of the entire traet
and indieate on it the various crops and
varieties of each that are sown.
Sowing.

Wheat, oats, barley and rye are gen-
erally sown in drills about 4 inches
apart, but for experiment may be sown
broadcast and well covered with a rake.
The seed should be sown deeply enough
to be in contact with the moist earth,
and the cover earth should be well
pressed upon the seed. Grass seeds are
generally sown broadcast and covered
with a light raking. Alfalfa may be
sown in either way, eorn may be plant-
ed in either drills or hills.

Before sowing in drills, the quantity
of seed required for each plot should be
carefully weighed, and such quantity
should be divided into as many por-
tions as there will be drills, so as to in-
sure uniform sowing.

The drills should be made straight by
using a wide board or a light rope
drawn tight. The seed should be well
covered and the earth packed above it.

Rate and Time of Seeding.

The time will depend much upon the
earliness of the season.
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Wheat, 6 pecks per acre; April 20 to
May 5.

Oats, 10 pecks per acre; May 5 to
May 20.

Barley, 8 pecks per acre; May 12 to
May 20.

Rye, 6 pecks per acre; April 20 to
May 10.

(Grass Seeds, 8 to 12 pounds per acre;
May 1 to May 20.

Alfalfa (fodder), 16 pounds per acre;
May 20 to June 10.

Alfalfa (seed), 6 pounds per acre.

Corn (fodder), 20 pounds per acre;
June 1 to June 10.

Experiments With Grains, Ete.

If at all possible, experiments should
he carried on in planting in various
ways, e.g., drills, shallow or deep;
broadeast or hills; in planting each va-
riety at various successive times; also
in planting under different forms of
cultivation.

Corn may be planted in hills, 36 in.
apart each way, three or four kernels
to a hill, or in drills 36 inches apart,
with a kernel every eight to ten ineches.
Alfalfa may be sown broadeast, in drills
12 inches apart or in drills, for seed, 24
inches apart. Never allow the weeds
in any crop to gain a foothold. Notes
may be taken of climatic conditions as
regards temperature and rainfall dur-
ing the wmaturing season. The best
heads of eaech erop should be selected
and saved for next season’s erop.

The entire crop of each plot should
be carefully harvested, cured and
cleaned, and the rate per acre should be
reckoned.

THE TEACHING OF (}RAMMAR.
FRANK §. COCKBILL

‘T think it will be generally agreed
t_hat grammar is one of the weakest sub-
Jjects among our entrance pupils. Gram-
mar is the bogey of most school chil-
dren, the subject they most dread, and
the subject they consider the driest in
the curriculum. There must be some
weighty reasons for this and T think
a few outstanding ones are these:

The subjeet is presented in an unin-
teresting and formal way in the first
place. It is a subjeet in which the text
books should hold a very secondary
place. It should be commenced so that
the pupil does not know it is grammar
he is doing. From informal talks on
correct speaking and writing it is easy
to merge into formal graminar. Several
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errors of the same nature, found in the
pupils’ own compositions, are comment-
ed upon in class and the rule of gram-
mar broken can be induced from these
errors. Make the grammar induective
rather than deductive. How foolish to
give children an artificial rule from a
text book, such as ‘‘The pronoun must
agree with its antecedent in number,”’
and then hunt up artificial errors to
demonstrate it. How mueh better to
collect the common mistakes of the pu-
pils, elassify them, and then lead up to
a rule.

The introduction of parts of speech
can be done in the same inductive man-
ner. Colleet words of the same kind.
Get the children accustomed to assort-
ing words according to the way they
are used and don’t name the parts of
speech until they are adept at this.
They can pick out names of things,
telling words, words that deseribe or
qualify names, words used to save re-
peating names, ete., and when they can
do this give them the names, nouns, pro-
nouns, adjectives. Teaching grammar
to children is like breaking in a colt. If
you gradually accustom it to new
things no difficulty appears, but if it
meets them suddenly without prepara-
tion there is trouble. If it is pastured
where trains are continually passing,
and then, when driven, unexpectedly
meets a train, it is not frightened. If
it is gradually accustomed to its har-
- ness and hitched up at first to insignifi-
cant loads, it adapts itself easily to its
new work.

That great bugbear, analysis, can be
similarly treated. Children can easily
distinguish the parts of a simple sen-
,tence without naming them. They can
easily seleet the main parts, the part
that tells what the sentence is about, the
part that does the telling, the modify-
ing parts, and which of the main parts
they modify, whether or not the action
18 carried on to an object. Then they
can be introduced to sentences in which
they are led to discover that some of
these modifying parts are themselves
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small sentences which can thewmselves
be divided up. Don’t be in a hurry to
feed them on subordinate clauses and
compound complex sentences, and crops
of A’s and al, a2 and 5a4’s, ete. That
can come in the fullness of time, but as
Paddy says, ‘“‘Be ’aisy.”” Also in se-
lecting complex sentences for analysis
be very careful to inerease the diffi-
culty and introduce new features very
gradually and with due preparation.
‘““Analyze the next six sentences on
page 9577 is an easy way to set a lesson,
but a foolish one. The pupil, until
now perhaps interested and eager,
comes ‘‘up against’’ a sentence which
is a little unusual and peculiar, and is
discouraged; gets the idea that gram-
mar requires some special instinet that
he does not possess—and the thing is
done—that pupil never will be good in
grammar. That, I find, is the trouble
with so many Grade VIIT pupils. They
have come to the conclusion they can-
not do analysis and consequently they
cannot. Like our colt again: He has
been jerkéd up in the traces, hitched to
a too heavy load and becomes a perma-
nently balky horse.

In teaching a grammar lesson give it
careful preparation, see that each step
follows directly from the last like a
proposition in Tuelid. Don’t try to
Jump steps. Your mind may be suffi-
ciently athletic, but not your pupil’s. I
find the grammar lesson needs more
concentration on the part of the teacher
than any other. One false step spoils
a whole lesson. 1 have made such a
false step, seen by the expression on the
faces of the class, that T have disturbed
the line of thought, and have found it
best to stop right there, change the sub-
Jeet, and do that piece of grammar an-
other day. A grammar lesson in which
T'earry my pupils along often makes me
perspire freely. I cannot keep it up
more than fifteen minutes, it requires
too much concentrated effort. And that
is long enough for the pupils also.

In selecting portions for analysis
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from the literature also, be very careful
to see that they contain no linguistie
difficulty which the class cannot be ex-
pected to surmount. In putting forward
these few observations on the teaching
of elementary grammar I make no pre-
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tense at advanciig anything new. The
oldest and simplest processes may, how-
ever, be put in many new aspects, and
where one method fails another which
we had not tried may sometimes sue-
ceed.

.

STANDARD TESTS.

(Arithmetie.)

In the January issue certain exami-
nation papers were printed. The fol-
lowing results have come to hand. Fig-
ures in braekets indicate number of
pupils writing in each case:

Grade IT.—8.0 (8); 11 (1); 11 (1);
92 (5);4.8 (5);8(19).~

Grade 111.—8.6 (17); 6.5 (1); 14 (2);
11 (5); 115 (2); 10 (4); 8 (5); 85
(17); 9.5 (15).

Grade 1V.—8.4 (
(37); 11.5 (2); 135
10 (5): 8 (8); 4.1 (6

11);
(2); 14 (1); 8 (3);
)59 (2)5 10 (17).

Jrade V5.3 (10); 25 (2): 7.5 (3);
T8 (1);3(T); T (1),
Grade VI.--3.8 (5);3(5); 6 (1);25

(8):5 (3).

The winner is Rural School 1098, Oak
River (Miss Islay, A. Melntyre, teach-
er), the average for Grade IV heing 15
and for Grade T1I being 14.

THE MATERIAL OF WHICH THE BALTIMORE ORIOLE MAKES
ITS NEST.

This year in our study of elementary
science we collected a number of nests
of the Baltimore oriole. We found that
nearly all the nests were made from
the same material. This material con-
sisted of long strips of the fibre of
some plant. The fibe closely resembled
flax; but on closer investigation we
found that it was not flax. 1t is a com-
mon thing for birds to use the fibre or
the inner bark of dead trces for mate-
rial for their nest. The thrush, vireo
and many other birds use the inner bark
of the dead white poplar. The fibre
used by the oriole is mueh superior to
this. 1t is as strong, soft and long as
that of flax.

A few months ago the teacher gave
to the elementary science class the prob-
lem of finding out the plant from which
the fibre was obtained. Previous classes
in elementary science had worked on
the problem but failed to solve it. The
biggest difficulty came in finding a clue
to work on. The plant might be a tree,
a shrub or a herb. The material we
had consisted of thin strips of fibre
alone,

One day an oriole’s nest was brought
into the primary room and among the
fibres we found short bits of the stalk
of the plant. 1t was an annual or herb
without any wood in its stall. The
piece of stalk was so short and so much
weather-beaten and broken up that it
was impossible to identify the plant
from it.

A few days after this a cedar wax-
wing’s nest was brought to school and
the bulk of the nest was made from
bits of the same plant, with the fibre n
places hanging from pieees of stalks.
None of these pieces were over three or
four inches in length. The stalk was
about the size of a straw, and very brit-
tle when the fibre was pealed off it.
The fibre was the skin or bark of this
plant.

The Saturday following the boys and
girls continued their search and sue-
ceeded in finding several pieces of the
plant growing out of the ground, but
all were so short and in such a broken
up condition that we failed to identify
the plant. About the middle of the
week while searching for the plant we
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again came across a bit of the stalk
growing out of the ground. We pro-
ceeded to dig out the root and found
that it had an underground root-stalk.
On following this root up we found a
.newer plant growing out of it, and on
examining this plant we found that it
contained the same fibre, only in a
much greener condition. FHere, then,
was the plant. It was the wild sarsa-
parilla or ginseng.

This plant, the stalk of which is an
annual, remains standing after the
leaves have fallen off. During the fall
and winter it bleaches and becomes
brittle, and by the time the oriole comes
back the following spring, its fibre is in
good condition for the purpose for
which it is used. By the following fall
these stalks become so decayed and
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broken up that it is hard to see any re-
semblance to the fresh plant; hence the
diffieulty we found in connecting the
bits of stalk we first found with the
plant.

It is surprising what a wonderful
fibre this plant contains. It rivals the
common flax or hemp in strength,
length and texture.

How wonderful to think that the
oriole found out this plant and ean pick
it out in the bush from the multitude of
other stalks which grow along with it.
By chance one oviole might hit upon
this plant. But how the young birds
when they first start nest-building,
know its qualities and are able to pick
it out is a question which the wisest
of us cannot answer.

WELCOMING THE BIRDS.

Birds about the home add a touch of
nature that can only be appreciated by
those who have suceeeded in attracting
them. They may be gathered about in
all seasons of the year with ease and
certainty merely by offering what they
desire. In summer they do not require
to be fed, but they do appreciate fresh
water for bathing and drinking. A
shallow pool, of varying depth, if only
a foot across, becomes on hot days a
‘centre of attraction. A pan, with stoues
in it, set in the ground and kept filled
with water, will provide this attraction
for the birds.

Birds are desirable not only on ac-
count of their beauty and song, but be-
cause of their economic ‘worth. They
are especially useful as insect destray-
ers during the breeding period, when
they have to work early and late to ob-
tain sufficient food for their nestlings,
and their movements at this season are
particularly interesting. For this rea-
son it is especially desirable to provide
them with nesting facilities. They will
make use of bits of wool or twine, or
feathers, in making their nests.

Nesting boxes also furnish an indvce-
ment for the birds to visit us. Many
species of birds now accept the hosnital-
ity of these boxes for the safe rearing
of their young, and will occupy them
year after year.

Simple forms of nesting boxes are
shown herewith. Figures 1 and 2 show
boxes constructed of boards, while that
in figure 3 is made from a log about 6
inches thick, split in half, and gouged
out to form a cavity. The two pieces
are then screwed together. It is neces-
sary to have either top or bottom re-
movable for cleaning out old nests. The
boxes should always be placed with the
front protected from prevailing winds,
and the opening should be about 1%
inches for the chickadee, 13} inches for
the swallow or wren, 2 inches for the
woodpecker, fly-catcher or flicker, and
3 inches for the sereech owl; in each
case the opening should be near the
top.

. Much pleasure may be secured and
greater interest in nature study created
by such little encouragement to the wild
hirds.
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HOW I RAISED MY CHICKENS.

The prineipal of our school gave a
competition last spring for the pupils
of the high school. Those who wished
to enter this competition were each
given a setting of pure hred eggs. They
chose fron three different kinds, name-
lv, Rhode Island Reds, Plymouth
Rocks and Brown Leghorns. The ob-
jeet of each pupil was to raise the best
chickens from the setting given him. I
received ‘a setting of fourteen eggs.
They were Rhode Tsland Reds.

T made a nesting-hox in school. It
was constructed of a large box divided
in two rooms. The partition was about
half the height of the box. There was
a small door in the side just large
enough for a hen to enter. In the sides
of the box T hored holes for ventilation.

‘When the box was finished T took it
home and prepared the nest in the fol-
lowing way: 1 eut out a square sod
just large enough to fit in one of the
rooms. Then 1 took some of the earth
out of the centre so as to form a hollow
to place the eggs in. I placed it in the
hottom of the box to supply moisture
for the eggs and covered it lightly with
straw. Then T sprinkled inseet powder
all over the nest.

1 chose a Plymouth Rock for my set-
ting hen. She was of a medium size,
well feathered and very quiet.

I set her on nest eggs in a dark room
away from the other hens and in a quiet
place. When I let her out she ate her
feed and went back to the nest. Then
I knew that I could entrust the eggs to
her.

On April 24, in the evening, I dusted
her well and set her on the real eggs. 1
kept her locked up several days, open-
ing the door every morning so that she
could eat her feed. Then I left the
door opened and she was free to go In
and out as she pleased.

On the evening of the seventh day of
incubation [ 10sted the eggs. The re-
sults were that three of the eggs proved
1o be unfertile. These I boi]ed hard to
feed to the small chiekens.

I always kept a fresh supply of oats,
barley, water, sand and ashes ready for
her. Nothing unusual happened till the
evening of May 14. When [ came down
to sce her she seemed restless and an-
easy. If 1 came close she elucked ex-
citedlyv. T listened and heard the egg-
shells cracking, so T knew that the
chickens were hatehing.

The next morning I took the hen off
the nest and found that five chickens
had hatched out. One of them was
black. T removed the shells from the
nest and replaced the hen. In the eve-
ning when 1 came home from school,
one more chicken was there. No iore
hatched out after that.

T left them in the nest all the next
day and night. In the morning 1 put
them in a well-lighted corner of a stable
which I had screened up for that pur-
pose. I mashed one of the boiled eggs
and sprinkled some fine sand over it
for the chickens to eat. With the next
egg 1 mixed some bread soaked with
milk. When the eggs were used up I
ted them on bread soaked in milk,
mixed with ehopped oats or wheat. 1
gave them clean straw to scrateh in.

When they had been elosed in over a
week T let them go out. After this they
grew quickly. .They wandered all over
the yard. When they had grown quite
Lnge the old hen could hardly keep
them together. At last they deserted
her and took care of themselves. (me
night one was missing and T could not
find it. I have still five chickens. They
are very large and are growing fine.

RUDOLPH PETERSON,
Grade IX., Teulon School.

““The world is to be redeemed, not by change of intellect, but by change
of heart; the real leaven of society is charity and goodwill, not logie, not even

liberty and justiee.

. Education of Teachers, Payne.
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THE EXAMINATIONS IN HISTORY

I feel exceedingly reluctant to dis-
cuss in your journal anything contro-
versial. T am impelled to do so, how-
ever, against my inclination, by what
appears to be an injustice to all grade
eight students.

I refer to the influence on the teach-
ing of history in this grade by the type
of examination papers set.

I had occasion to refer to this inci-
dentally in an article on history in a
recent number of your Journal. Sinece
writing that article, grade eight pupils
have attempted to write on another
Entrance History paper of the old ob-
Jectionable type.

I did not personally have the pleasure
(or otherwise) of reading the history
papers this year, and so cannot speak
from observation on this particular
case. I contend that it is a fact open
to demonstration in any large school
that 75 per cent. (to put it mildly) of
grade eight pupils have not the neces-
sary maturity to grasp complex consti-
tutional history. T make bold to say
that in the history paper for 1916, at
lease 70 per cent. of it is of such a na-
ture that the average grade eight pupil
could not be expected to write intelli-
gent answers.  We desire pupils to ans-
wer with understanding, not from hav-
ing memorized other people’s notes.

For instance, what real understand-
ing will a grade eight pupil have of
-the idea ‘‘social unrest?’’ Can pupils
of this age and maturity be expected
to give a reasonably intelligent discus-
sion of ‘“‘Reform Bills,”” ““Lord Dur-
ham’s Report,”” the ““Washington
Treaty,”’ the term ‘‘legislature,”’ ““civil
service,”” ‘“‘budget,”” ““muniecipal taxa-
tion,” “Court of King’s Bench?”’

In my judgment such history material
is, through no fault of their own, quite
quite beyond the capacity of grade
eight pupils to grasp in a way that is
profitable. The more mature ones can
understand in some degree the subject
of matter of such topics, an odd one or
two show a genuine grasp of them. The
vast majority give evidence of parrot-
like memory work in their answers to
such questions.

Teaching history to prepare for such
examination papers compels teachers
to ask pupils to memorize pages of un-
digested material, ereates a dislike for
history, and fails utterly to acecomplish
the purpose for which history is placed
on the programme of study.

If my objections are without suffi-
cient foundation, I would like to be
enlightened. 1f wmy contentions ave
substantially  correct, some change
should be made in the type or examiina-
tion paper.

Constructively, T would like to re-
peat in substance what [ contended tor
in the article above referred to, viz.:
that history study in grade eight should
be based on selected topics, largely bio-
graphical. I would like to add that
with a view to ascertaining any pupil's
knowledge in as wide a subject as his-
tory, a good examination paper will
give a choice of questions to be ans-
wered. If five or six questions are to
constitute a full paper, nine or ten ques-
tions might well be given, or a choice
allowed amongst the subdivisions of a
(question. Our purpose should be, not
to puzzle candidates, but to try honestly
to ascertain what grasp they have of
the subject studied. '

Yours sincerely,

ALFRED WHITE.

““To sum up the whole matter of education for wage-carning, one might
say, ‘The aim of edueation is not to fit people to get a living, but to fit them
to live.” Fitting them to get a living is, however, one part of fitting them to
live.  For many pupils it is a large part.””  Edueation, Thorndike, page 26,
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Children’s Page

The Planting of the Apple Tree

Come, let us plant the apple tree.
Cleave the tough greensward with the

spade;

Wide let its hollow bed be made;
There gently lay the roots, and there
Sift the dark mould with kindly care,
And press it o’er them tenderly,

As, round the sleeping infant’s feet,
We softly fold the eradle-sheet;

So plant we the apple-tree.

What plant we in this apple-free?
Buds, which the breath of summer days
Shall lengthen into leafy sprays;
Joughs where the thrush, with ¢rimson

breast,

Shall haunt and sing and hide her nest;
We plant, upon the sunny lea,

A shadow for the noontide hour,

A shelter from the summer shower
‘When we plant the apple-tree.

““Who planted this old apple-tree?”’
The children of that distant day
Thus to some aged man shall say;
And, gazing on its mossy stem,

The gray-haired man

them:

shall ~answer

““A poet of the land was he,
Born in the rude but good old times;
"T'is said he made some quaint old

rhymes

On planting the apple-tree.”’
Extract from William Cullen Bryant.

EDITOR’S CHAT.

My Dear Boys and Girls:

So that we may not be too late for
Arbor Day, as we have unfortunately
been in some previous years, we are
going to make the April number of The
dournal an Arbor Day number, so that
there will be plenty of time for you to
get your songs and recitations ready,
as well as your trees and shrubs. We
are going to give you—both in the page
and in other sections of The Journal—

as many hints for Arbor Day as possi-
ble, and we hope you will all make good
use of them.

But in looking ahead to Arbor Day
and the month of May, we must not
overlook April, this ‘““Moon of Starry
Nights,”” and the wonderful Holy Day
and holiday that comes with the first of
the month. For over twenty centuries
with the coming of spring the Christian
nations of the world have commemorat-
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ed the resurrection of Christ from the
darkness and gloom of the tomb, and in
Nature this resurrection is yearly
shown forth by the beauty of the early
spring flowers rising from the cold
earth and filling the air with their frag-
rance and making the saddest hearts
glad. No troubles that come to the
earth can ever disturb the wonderful
and unfailing changes that ecome with
the seasons. Let men war against each
other with the most terrible weapons
known : let the earth be torn by shells,
the skies rent by man-made thunders;
let the trees be riven by shot, and the
very hills blown to pieees by gunpow-
der, still on the broken edges of the
the trenches the grass will grow, flow-
ers will hloom in the shell-holes and
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the broken trees will leaf. From the
tortured skies the sun will shine and
the rain fall, and through all the tu-
mult and over all the horror, the birds
will sing!

You know-—inost of you have learned
in Sunday School—that Christ’s resur-
reetion showed us that we would have
another life when this one was over,and
we need only look at the budding trees
which last month seemed so dead, and
the growing plants which were covered
so deep with snow and frozen earth, io
understand how this can be. And so
we are happy, big people and little peo-
ple, because it is Kaster, and because it
is spring, and we know that no wicked-
ness of man can prevent the heauties
that come to us in April.

OUR COMPETITION.

Subject for May—‘The Greatest
Canadian.”” All papers to be in by
April 20.

Subject for June— ‘What It Means
To Be a Canadian.”’

Honorahle mention: Grace Reykdal,
Luindar Sehool; Keith Thompson, Noble
Dagg., Wilma Fisher, Edna Andcrson,
Solsgirth; Trene Coutts, Makinak
School ; Luiecy Woodceock, Constance M.
Averill, Agnes Robertson, Olive Munvo,
Hilda Gustafson, Crocus Hill School,
Clanwilliam: Flodie Vachon, IHessel-

wood School, Oak Lake; Bertha T. Seott,
Williec Watson, West Hall School ; Mar-
garet Castell, Alice Goodbrand.

Special mention: Katie and Helen
Donaghy, Craigiclea School Distriet,
Belmont; Violet Hagborg, Meadows
School District; Hilda Eby, Auderson
School District; Elsie Wilmot, Crocus
IIill; Mary Smith, Homewood . O.;
Marjory Finlay, Makinak; Edith Aver-
ifl, Crocus Hill; Maud Shepherd, Violet
MeArthur, Mae Lamb, Solsgirth.

Prize story: Addic Cowell, Petrel,
Man.

THE CROCUS.

Our pretty purple anemone is among
the first that peeps its head upon the
prairie in the early spring. It is ealled
the ““Wind Flower’’ by some people
because it can weather the changing
winds of Manitoba. It makes its home
on high, dry, sandy ridges, where the
sun warms it quiekly. TIts thick coat
of short, silky hair helps it to resist
the storms. Its dainty blossom, en-
closed by six leaves, gladdens the weary
traveller on his way.

Underncath the colored part of the

flower there is a circle of green, wooly
leaflets to keep the tender flower in
place. These leaves, when bruised, pro-
duee a moist feeling in the surrounding
air that is said to soothe headaches.
The six flower leaves of the anemone
form a cup which gives it the name
croeus, but it belongs to a different
family, which is the erowfoot. Tt is here
almost as soon as the crow. Bird and
flower bring glad news of spring, but
we would rather compare our little
flower with the cheery chickadee that



THE CANDY COUNTRY

makes us feel happy in sunshine and
storm.

After pressing back the petals a num-
ber of reddish yellow stamens are found
cozily clustered within. Each of these
little clusters has a topknot called the
anther. This is full of yellow dust
whieh is useful to fertilize the flower.
Green and white stems are found in the
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centre of the blossom. These are the
carpels from which the seed afterwards
is formed. In a few weeks all that can
be seen of our beautiful flower is the
white silky hairs waving in the air.
These are the seeds from which our
flower comes. ADDIE COWELL,
Petrel, Man.

Aged 10 years. Grade V.

BEFORE YOU PLANT A TREE.

There are several things to think of
before you plant a tree, and we want
you to think of them now before Arbor
Day, First—What trees grow best in
your neighborhood? Second—What do
you need your trees for, a windbreak,
shade, beauty, or all three? Third—

‘What are the best trees from the bird
viewpoint—ecan you use those? Fourth
—How deep a hole should you dig for
vour tree? Fifth—How far apart should
the trees be planted? Sixth—How
should the young trees be protected and
preserved?

THE CANDY COUNTRY

(Continued from last issue)

Lily discovered that it never rained,
but snowed white sugar. There was no
sun, as it would have been too hot;
but a large yellow lozenge made a nice
moon, and red and white comfits were
the stars, ‘

The people all lived on sugar, and
never quarrelled. No one was ill; and
if any got broken, as sometimes hap-
pened with such brittle creatures, they
Jjust stuck the parts together and were
all right again. The way they grew
old was to get thinner and thinner till
there was danger of their vanishing.
Then the friends of the old person put
him in a neat coffin, and carried him to
the great golden urn which stood in
their largest temple, always full of a
certain fine syrup; and here he was
dipped and dipped till he was stout and
strong again, and went home to enjoy
himself for a long time as good as new.

This was very interesting to Lily, and
she went to many funerals. But the
weddings were better still; for the love-
ly white brides were so sweet Lily
longed to eat them. The feasts were de-
licious; and everybody went in their
best clothes, and danced at the ball till
they got so warm half-a-dozen would
stick together and have to be taken to
the ice-cream room to cool off. Then

the little pair would drive away in a fine
carriage with white horses to a new
palace in some other part of the coun-
try, and Lily would have another pleas-
ant place to visit.

But by and by, when she had seen
everything, and eaten so much sweet
stuff that at last she longed for plain
bread and butter, she began to get cross,
as children always do when they live
on candy; and the little people wished
she would go away, for they were afraid
of her. No wonder, when she would
cateh up a dear sugar baby and eat
him, or break some respectable old
grandmamma all into bits because she
reproved her for naughty ways. Lily
calmly sat down on the biggest church,
crushing it flat, and even tried to poke
the moon out of the sky in a pet one
day. The king ordered her to go home;
but she said, “I won’t!”’ and bit his
head off, crown and all.

Such a wail went up at this awful
deed that she ran away out of the city,
fearing some one would put poison n
her candy, since she had no other fo.od.

T suppose I shall get somewhere if I
keep ‘walking; and I can’t starve,
though I hate the sight of this horrid
stuff,”’ she said to herself, as she hur-
ried over the mountains of Gibraltar



148 THE
Rock that divided the city of Saecha-
rissa from the great desert of brown
sugar that lay beyond.

Lily marched bravely on for a long
time, and saw at last a great smoke in
the sky, smelt a spicy: smell and felt a
hot wind blowing toward her.

“T wonder if there are sugar savages
here, roasting and eating some poor
traveller like me,”” she said, thinking
of Robinson Crusoe and other wander-
ers 1n strange lands.

She erept carefully along till she saw
a settlement of little huts very like
mushrooms. for they were made of
cookies set on lumps of the brown
sugar; and queer people, looking as if
made of gingerbread, were working
very busily round several stoves which
seemed to bake at a great rate,

“T’ll ereep nearer and see what sort
of people they are before I show my-
self,”’ said Lily, going into a grove of
spice trees, and sitting down on a stone
which proved to be the plummy sort of
cake we used to call Brighton Roek.

Presently one of the tallest men came
striding toward the trees with a pan,
evidently after spice; and before she
could run, he saw Lily.

““Hollo, what do you want?’” he
asked, staring at her with his black cur-
rant eyes, while he briskly picked the
bark off a cinnamon-tree.

“I’'m travelling, and would like to
know what place this is, if you please,”’
answered Lily, very politely, being a lit-
tle frightened.

““Cake-land. Where do you come
from?’’ asked the gingerbread man, in
a crisp tone of voice.

““I was blown into the Candy country,
and have been there a long time; but I
got tired of it, and ran away to find
something better.”’

‘“Sensible child!”’ and the man smiled
till Lily thought his echeeks would erum-
ble. ‘‘You’ll get on better here with
us Brownies than with the lazy Bon-
bons, who never work and are all for
show. They won’t own us, though we
are all related through our grand-
parents Sugar and Molasses. We are
busy folks; so they turn up their noses
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and don’t speak when we meet at par-
ties.  Poor crecatures, silly and sweet
and nnsubstantial! I pity ‘em.”’

“Could I make you a visit? 1’d like
to see how you live, and what you do.
I'm sure it must be interesting.’’ said
Lily, picking herself up after a tumble,
having eaten mearly all the stone, she
was so hungry.

“1 know you will. Come on'! I can
talk while I work.” And the funny
gingerbread man trotted off toward his
kitchen, full of pans, rolling-pins, and
molasses jugs.

““Sit down. T shall be at leisure as
soon as this bateh is baked. There are
still some wise people down below whao
like gingerbread, and 1T have my hands
full,”” he said, dashing about, stirring,
rolling out, and slapping the brown
dough into pans, which he whisked into
the oven and out again so fast that Lily
knew there wmust be magic abhout it
somewhere.

Every now and then he threw her a
delicions cooky warm from the oven.
She liked the queer fellow, and pres-
ently began to talk, being very curious
about this country.

‘“What is your name, sir?’”’

‘““Ginger Snap.’’

Lily thought it a good one: for he
was very quick, and she fancied he
could be short and sharp if he liked.

“Where does all this cake go to?”’
she asked, after watching the other kit-
chens full of workers, who were all of
different kinds of eake, and cach set of
cooks made its own sort.

“I’l1 show you by and by,”” answered
Snap, beginning to pile up the heaps of
gingerbread on a little car that ran
along a track leading to some unknown
storeroom, Lily thought.

“Don’t you get tired of doing this all
the time?”’ : '

“Yes; but I want to be promotes
and I never shall be till I’'ve done my
best, and won the prize here.”’

“Oh, tell me about it! What is the
prize, and how are you promoted? Is
this a cooking school?”’

(To be continued)
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Study of Confederation

THE STORY OF CONFEDERATION.

J.—Some Historieal Data.

Anyone reading over the article of
last month will understand that there
was considerable dissatisfaction with
the form of government in Canada after
the union. There was equal dissatisfac-
tion in the Maritime Provinees. As long
ago as 1814 Chief Justice Sewell, of
Quebee, addressed a letter to the Duke
of Kent in which he proposed the fed-
eral union of British North America.
Tn 1839 the Earl of Durham, in his fa-
mous report, pointed out the advan-
tages and necessity of a union of the
colonies under one government. He
outlined a scheme very similar to that
adopted by the Quebec conference in
1864. 1n 1854 the subject was discussed
in the legislature of Nova Scotia, and a
resolution brought in favoring the
scheme. In 1857 Mr. Johnston and Sir
Adams Archibald were appointed by
the government of Nova Scotia to con-
fer with the Seerctary of State for the
Colonies upon the subject of Colonial
Union. In 1858 Sir Alexander Galt
moved in the Canadian legislature in
favor of Colonial confederation, and he,
with two others, was empowered to
bring the matter before the Tmperial
authoritics. In 1861 the Hon. Joseph
Howe in Nova Scotia moved a resolu-
tion favoring a conference hetween the
various provinces upon the subjeet. In
1864 Nova Scotia, despairing of a union
of all the Ameriean colonies, proposed
a conference among representatives
from the three Maritime Provinces look-
ing to union on a limited scale. After
the union of 1840 between Upper and
Lower Canada there was great diffi-
culty in seeuring a stable government.
Finally & coalition government was
formed, and one of its first acts was to
send five of its representatives to Char-
lottetown, P. E. L., to confer with the
delegates there assembled on the mat-
ter of union. These members were Sir

John A. Macdonald, the Hon. George
Brown, the Hon. Alexander Galt, the
Hon. George E. Cartier, the Hon. Will-
iam MeDougal and the Hon. D’Arcy
McGee. Tt was decided at this confer-
ence to take up the question of the fed-
eral union of all the provinces. Iollow-
ing this conference the five members
mentioned were entertained at Halifax,
when the Hon. Mr. Brown made his no-
table speech.  On October 1, 1864, dele-
gates from all the provinees met at Que-
bee and the famous conference was
held. At this meeting 72 resolutions
were agreed upon. These form the sub-
stance of the British North America
Act which was commented upon in our
last issue. When the Aet came into
effect only four of the provinces accept-
ed its conditions, these being known in
the new Aect as Ontario, Quebee, Nova
Qeotia and New Brunswick. In our next
issue the story of the entry of the other
provinees will be given.

When the idea of Confederation was
hroached there was opposition, both in
(‘anada and in the motherland. Some
thought that it was the first step to-
wards separation from Britain, and oth-
ers saw in it absorption into the United
States. Then there were cautious men
who were afraid to make a venture.
On the other hand the material and
commerecial advantages were apparent
to all men of enlightened views or en-
larged intelligence. The spirited man-
ufacturer and enterprising merchant
alike welecomed a change which would
extend their field of operations, and
statesmen felt that unless the whole col-
ony were in a position to speak with
united voice it might suffer, territorially
or otherwise. The Civil war in the
United States almost created a panic in
Rritain. There was fear that the unex-
pected development of military power
might result in an invasion of Canada
as soon as the war was ended. Some
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THE STORY OF CONFEDERATION

English statesmen thought it would be
small loss if Canada were severed from
the mother country.

It is impossible to do more in these
pages than quote a few sentences from
some of the more prominent advocates
of Confederation, and tc give a very
brief sketeh of their lives. The speeches
of those who opposed Confederation are
withheld because our space is limited.

II.—A Few Quotations from Speeches.

(a) The Hon George Brown.—
Speaking at Halifax in 1864, the Hon.
Mr. Brown, then president of the Exec-
utive Council of Canada, said:

““Our sole object in coming here is to
say to you: We are about to amend our
constitution; and before finally doing
so, we invite you to enter with us
frankly and earnestly into the inquiry,
whether it would or would not be for
the advantage of all the British Amer-
ican Colonies to be embraced under one
political system. Let us look the whole
question steadily in the face. If we
find it advantageous, let us act upon it;
but if not, let the whole thing drop.

“‘It ought not to excite any surprise
that the federation of all the British
North American Provinces is at last
presented to us as a practical question.
The subject has often and again been
discussed in the press and in parlia-
ment ; but at no time has any provineial
statesman ever expressed a doubt that
the fitting future of these colonies was,
to be united under one government and
legislature, under the sovereignty of
Great Britain. ‘

“I am persuaded there never was a
moment in the history of these colonies
when the hearts of our people were so
firmly attached to the parent state by
the ties of gratitude and affection, as
at this moment; and for one I hesitate
not to say, that did this movement for
colonial union endanger the connection
that has so long and so happily existed,
1t would have my firm opposition. But,
far from fearing such a result, a due
consideration of the matter must satis-
fy every one that the more united we
are, the stronger will we be; and the
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stronger we are, the less trouble we
will give the Tmperial government, the
more advantageous will be our com-
merce, and the more proud they will be
of us as a portion of the empire. Our
relation to the mother country does not,
therefore, enter into the question.
Whether the right time for a general
union has arrived, must be determined
by a close examination into the present
position of all the provinces, and the
possibility of such an arrangement be-
ing matured as will be satisfactory to
all concerned. And that has been the
work in which the conference has been
engaged for two weeks past. We have
gone earnestly into the consideration
of the question in all its hearings, and
our unanimous coneclusion is, that if
terms of union fair to all and accept-
able to all could be devised, a union of
all the DBritish American provinces
would be highly advantageous to every
one of the provinces. In the first place,
from the attitude of half a dozen incon-
siderable colonies, we would rise at
once to the position of a great and pow-
erful state.

“‘Let me, however, wind up with this,
b b I

- that were the provinces all united to-

morrow, they would have an annual ¢x-
port trade of no less than $65,000,000,
and an import traffic to an equal
amount ; they would have 2,500 miles of
railway ; telegraph wires extending to
every city and dtown throughout the
country, and an annual government
revenue of nearly $13,000,000. Tt needs
no special wisdom to perceive that a
state presenting such resources, and of-
fering such varied and lucrative em-
ployment to the immigrant and capifal-
ist, would at once occupy a high posi-
tion, and attraet to it the marked atten-
tion of other countries. It would be
something to be a citizen of such a
state. Heretofore we have been known
as separate colonies, and the merits and
disadvantages of each compared and
set off against the other; but with
union the advantages of each would
pertain to the whole—a citizen of one
would be a citizen of all—and the for-
eign emigrant would come with very
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different feelings of counfidence to our
shores. In England we should oceupy
a very different position from what we
have ever done as separate and feeble
colonies,

““But far in advance of all other ad-
vantages would be this, that union of all
the provineces would break down all
trade barriers between us, and throw
open at once to all a combined market
of four millions of people. You in the
east would send us your fish, and your
coals, and your West India produce,
while we would send you in return the
flour and the grain and the meats you
now buy in Boston and New York. Our
merchants and manufacturers would
have a new field before them-—the bar-
rister in the smallest provinece would
have the judicial honors of all of them
before him to stimulate his ambition—a
patentee could secure his right over all
British America—and in short all the
advantages of free intercourse which
has done so much for the United States,
would be open to us all. One other ar-
gument there is in favor of the union
that ought with all of us to weigh most
seriously, and that argument is, that
it would elevate the politics and the
politicians of our country. Tt would
lift us above the petty strifes of small
communities, and give to our publie
affairs a degree of importance, and to
our leading public men a status very
different from what they have hereto-
fore occupied. On a survey of the whole
case, I do think there is no doubt as to
the high advantages that would rasult
from a union of all the colonies, provid-
ed that terms of union could be found
just to all the contracting parties, and
so framed as to secure harmony in the
future administration of affairs.”’

(b) The Hon. Dr. Tupper.—Speak-
ing at Montreal in the same year, Dr.
Tupper said:

““It was true,”” he obverved, ‘“that the
Canadians possed a boundless country
and a large population; but with all
their territory, population and resour-
ces, the Maritime Provinces could offer
them something necessary in forming a
great nation. They would bring with
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them fifty or sixty thousand square
miles of country, and an additional pop-
ulation of eight hundred thousand
souls; and it was needless to say that
an addition of eight hundred thousand
consumers of the growing manufactures
of Canada was no small item. They
did not require to unite with Canada
for the purpose of taking anything from
it, or of drawing upon its wealth or its
resources. It was needless to say what
Canada owed to the St. Lawrence, that
great natural highway between the pro-
ductive regions of the West and the
ocean ; but great as it undoubtedly was.
closed to navigation for five months of
it was imperfeet, inasmuch as it was
the year. The remedy for this state of
things was the construction of the Inter-
colonial Railway.”’

(c) The Hon. George E. Cartier.—
Speaking at Montreal, the Hon. Mr.
Clartier said:

““This Confederation must be earried
out. I know that every citizen of Mont-
real will nnderstand that at this eritical
time we should look to Nova Seotia, 1o
New Brunswick and Prinece Tdward
[sland for the elements wanting in Can-
ada to make a great nation. T do not
mean a nation distinet from the mother
country. I wish that all the powers
granted by the mother country to the
colonies should be combined, in order
to make, as far as we can, one great
nation. I am confident—and T have
stated it on many occasions—that the
union of Upper and Lower Canada has
achieved wonders for the two prov-
inces. The prosperity to which we have
risen under the union of the provinces
encourages a still larger wnion. In
treating of the question of race, with
regard to this great Confederation,
looking to England you will find three
distinet nationalities. Each of these
has contributed to the glory of Eng-
land. Who would like to take from
England the glory conferred on her by
any one of the three nationalities—Dby
the son of Erin or the Scot? I think
the glory of England might not have
been equal to what it is, if the three
nationalities had not been united. Was
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it surprising that some should try to
find difficulties in the way of the forma-
tion of a union, because there happened
to be different races and religions?”’

(d) The Hon. Sir Etienne Tache.—
Speaking in the Legislative Couneil of
Canada in 1865, Sir Etienne said:

“Ror his part he held that the time
had now arrived when we should estab-
lish a union with the gulf provinces.
He called them great advisedly, for they
had within themselves many of the cle-
ments which went to constitute great-
ness, and of some of which we were des-
titute. No one eould deny that the gulf
provinces were of immense importance,
if only in respeet of their fisheries.
Then they were rich in minerals. Their
coal alone was an eclement of great
wealth. It had been said that where
coal was found the country was of more
value than gold. Look at England, and
what was the chief source of her wealth
if not coal? Deprived of coal, she
would at once sink to the rank of a see-
ond or third rate power. But Canada
had no coal, and notwithstanding all
her other elements of greatness, she re-
gquired that mineral in order to give
her completeness. What she had not,
the lower provinces had ; and what they
had not, Canada had. Then as to ship-
building, it was an industry prosecuted
with great vigor and success in those
provineces, especially in New Brunswicek,
and some of the finest vessels sailing
under the British flag had been built in
the port of St. John, which annually
launched a considerable number of the
largest class. They were not beggars,
nor did they wish to come into the union
as such; but as independent provinces,
able to keep up their credit, and pro-
vide for their own wants. They would
bring into the common stock a fair
share of revenue, of property, and of
every kind of industry. As to Canada
itself from May 21, 1862, to the end of
June, 1864, there had been no less than
five different governments in charge of
the business of the country. Much had
been said on the war of races, but that
war was extinguished on the day the
British government granted Canada re-
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sponsible government, by which all its
inhabitants, without distinction of race
or creed, were placed on a footing of
equality. The war of races found its
grave in the resolutions of September 3,

"1841, and he hoped never to hear of it

again.”’
(¢) The Hon. John A, Macdonald.—

Following Sir Etienne Tache, the Hon.
Mr. Maecdonald said: :

““The whole scheme of Confederation,
as propounded by the conference, as
agreed to and sanctioned by the Cana-
dian government, bears upon its face
the marks of compromise. It must be
considered in the light of a treaty. Just
so surely as this scheme is defeated,
will be revived the original proposition
for a union of the Maritiine Provinces,
irrespective of Canada. We know that
the United States at this moment are
engaged in a war of enormous dimen-
sions; that the occasion of a war with
Great Britain has again and again risen,
and may at any time in the future again
arise. We cannot foresee what may be
the result; we cannot say but that the
two nations may drift into.a war as
other nations have done before. It
would then be too late when war had
commenced to think of measures for
strengthening ourselves, or to begin ne-
gotiations for a union with the sister
provinces. At this moment, in conse-
quence of the ill-feeling which has
arisen between England and the United
States, the reciproeity treaty, it seems
probable, is about to be brought to an
end ; our trade is hampered by the pass-
port system, and at any moment we may
be deprived of permission to earry our
goods through United States channels;
the bonded goods system may be done
away with, and the winter trade with
the United States put an end to. If we
do not, while our avenue is threatened
to be closed, open another by taking
advantage of the present arrangement,
and the desire of the lower provinces to
draw closer the alliance between us,
we may suffer commereial and political
disadvantages it may take long for us
to overcome.

“‘The desire,’’ said the honorable gen-
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tleman, ‘‘to remain connected with
Great Britain and to retain our allegi-
ance to Her Majesty was unanimous.
Not a single suggestion was made, that
it eould, by any possibility, be for the
interest of the colonies, or of any sec-
tion or portion of them, that there
should be a severance of our connee-
tion. Although we knew it to be possi-
ble that Canada, from her position,
might be exposed to all the horrors of
war, by reason of causes of hostility
arising between Great Britain and the
United States—causes over which we
had no eontrol, and which we had no
hand in bringing about—yet there was
a unanimous feeling of willingness to
run all the hazards of war, if war must
come, rather than lose the connection
between the mother country and these
colonies. The executive authority must
be administered by Her Majesty’s rep-
resentative. No restriction is placed on
Her Majesty’s prerogative in the selec-
tion of her representative. The legisla-
ture of British North America will be
composed of king, lords and commons.
The Legislative Council will stand in
the same relation to the lower house,
as the House of Liords to the House of
Commons in England, having the same
power of initiating all matters of legis-
lation, except the granting of money.
The lower house will represent the
Jommons of Canada, in the same way
that the Knglish House of Commons
represents the Commons of England,
with the same privileges, the same par-
liamentary usage, and the same parlia-
mentary authority.

““So also with the defences of the
country. One of the great advantages
of Confederation is, that we shall have
a united, a concerted, and uniform sys-
tem of defence. The eriminal law too
~—the determination of what is a erime
and what is not, and how crime shall be
punished—is left to the general govern-
ment. This is a matter almost of nec-
essity. It is one of the defects in the
United States system, that each sepa-
rate state has or may have a criminal
code of its own; that what may be a
capital offence in one state may be a
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venial offence, punishable slightly, in
another. RBut under our constitution
we shall have one body of criminal law,
based on the criminal law of England,
and operating equally throughout Brit-
ish America, so that a British American,
belonging to what provinece he may, or
going to any other part of the Confed-
eration, knows what his rights are in
that respect, and what his punishment
will be if an offender against the erim-
inal laws of the land.”’

(f) The Hon. Alexander Galt—
Speaking in the same debate, the Hon.
Mr. Galt said:

‘*Apart from the advantages from the
free trade which will hereafter exist
between us, the credit of each and all
the provinces will be greatly advanced
by a union of their resources. A larger
fund will be available as security to the
public creditor, larger industries will
be subjected to the action of the legis-
lature for the maintenance of publie
credit, and some of those apprehensions
which have latterly affected the publie
eredit of this eountry will be removed.

““Let us endeavor by this measure to
afford a better opening than we now
possess for the industry and intelli-
gence of the people. Let us seek by
this scheme to give them higher and
worthier objects of ambition. Let us
not reject the scheme with the bright
prospeet it offers of a nobler future for
our youth, and grander objects for the
emulation of our public men. Let us
not refuse it on small questions of de-
tail, but judge it on its general merits.
Let us not lose sight of the great ad-
vantages which union offers because
there may be some small matters which,
as individuals, we may not like. Let
the house frankly look at it as a great
measure brought down for the purpose
of relieving the country from distress
and depression, and give it that consid-
eration which is due, not to the argu-
ments of the government, feeble as they
may be in view of the great interests in-
volved, but to the fact that the country
desires and cries for, at the hands of
the house, some measure whereby its in-
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ternal prosperity, peace and happiness
may be developed and maintained.”’

(g¢) The Hon, Hector Langevin.—
Speaking in the same debate, the Hon.
Mr. Langevin said:

“TI do not belicve there is a single
member in the house or out of the house
who would consent to the annexation
of Canada to the United States. I now
come to the other alternative proposed
—that of independence. Men may be
found, both in the house and out of it,
who would be disposed to say that we
had better have independence than con-
federation. For my part, T believe that
the independence of the British North
American provinces would be the great-
est misfortune which could happen to
them; it would be to leave us at the
mercy of our neighbors, and to throw
us into their arms.”’

ITT.—A Few Facts About Some ‘“‘Fath-
ers of Confederation.”’

(a) The Hon. Sir Alexander T. Galt.
—Born in Chelsea, London, 1817. At the
age of 16 became a clerk in the British
and American Land Company. Beeame
its chief commissioner in 1844. Entered
the legislature for Sherbrooke, P. Q., in
1849. Represented that riding until
1872. Became finance minister in 1857.
Was a strong advocate of Confedera-
tion. Attended the conference at Char-
lottetown and Quebeec and went as a
delegate to England. After Confedera-
tion was again finance minister for a
short time. Was not a pronounced par-
tisan in politiecs. He was honored with
many degrees.

(b) Sir John A. Macdonald—Born in
Glasgow, 1815. Came to Canada with
his father in 1820. In 1836 the whole
family moved to Kingston. At age of
16 he began the study of law. Was
called to the bar at the age of 21. Was
very popular and clever. Entered poli-
tics in 1844. His attitude explained in
his own words in the following sen-
tence: ‘“‘The prosperity of Canada de-
bends upon its permanent connection
With the mother country, and T will re-
S8i1st to the utmost any attempt which
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may tend to weaken the union.”” e
became prominent in the parliament,
and was called to the cabinet in 1847.
He attended all the conferences leading
up to Confederation, was a recognized
leader in these deliberations. DBecame
the first premier of Canada. Remained
so with the exception of a short period
until his death in 1891. The Chicago
Herald said: ‘‘He was a born leader
of men, a shaper of policies, a maker of
history.”’

(¢) Sir Charles Tupper.—Born Am-
herst, N. S., 1821; educated at Horton
Academy and at the University of Edin-
burgh. Practiced medicine for a time.
Fntered polities in 1852, by a vietory
over the Hon. Joseph Howe. Imme-
diately became the real leader of his
party. Afterwards entered Dominion
government. Was a pronounced advo-
cate of Confederation. Was one of the
most powerful supporters of Sir John
A. Maedonald. Later was High Commis-
sioner for Canada for a number of
vears. In 1896 became premier of Can-
ada, but was defeated at the polls that
same year. Passed later years in Lon-
don, England. Will be known in his-
tory as one of the greatest of Canadian
statesmen. At his death in 1916, Can-
ada lost the last ‘‘Father of Confedera-
tion.”’

(d) George E. Cartier—Born St. An-
toine, P. Q., 1814. Said to be descended
from a nephew of Jacques Cartier. Edu-
cated in Montreal, after which he en-
tered law and began to practice in 1835.
He was industrious, energetic and con-
seious of his own ability. Took part in
the rebellion of 1837, After quiet was
restored returned to Canada and en-
tered politics, Was made a minister in
1855. Was a close friend and associate
of Sir John A. Maedonald. Was a
strong advocate of Confederation.
Largely responsible for the Grand
Trunk Railway. A pioneer of educatino
in Canada. Improved the ecriminal
laws. Abolished feudal tenure, and
assisted with the re-organization of the
nilitia. Died in 1873.

(e) The Hon. George Brown.—Born
Edinburgh, 1818, where he received his
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education. Came to Canada in 1843 and
established Toronto Globe. Entered
parliament in 1852. Was an ardent re-
former, advocating representation by
population, single system of publie
schools. Was an ardent advocate of
Confederation, and assisted at the con-
ferences. In 1880 he was shot by an
employee of the Globe office. He will
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be remembered as the most aggressive
politician Canada has ever known.

(f) The Hon. Sir Etienne Pascal
Tache.—Born St. Thomas, P. Q., 1795;
died 1865. Practiced medicine until
1841, when he became a member of
parliament. Was Commissioner of Pub-
lic Works and later speaker of the Leg-
islative Council.

Selected Articles

THE IDEAL RURAL TEACHER.

In an article on ‘‘Ideals in Rural Edu-
cation,”” J. L. MeBrien, school exten-
sion agent of the United States Bureaun
of Education, gives the following as the
‘‘ideals in the qualifications of the rural
teacher.”’

A passionate love for and a full de-
votion to country life. A broad and
accurate scholarship. The ability to
develop every thought and plan in the
" light of professional training. An un-
erring judgment that will select the
knowledge most useful to the children.
Superior skill in the science and art of
school government. An intense patri-
otic sentiment that loves and cherighes
every foot of our soil—every state of
the union; an unfaltering faith in hu-
manity and a heart power that is pro-
found and inspiring. A mastery of cor-
rect English and the story-telling art.
A personality that is pleasing and cap-
tivating. Tasteful in dress without ex-
travagance. Taect in that rarest of
social traits—the flexibility of adapta-
tion. An obedience to the laws of health
that cultivates this habit among the
pupils. An irreproachable character
and an untiring industry. The zeal of
the crusader and the consecration of the
missionary. An appreciation of the
matchless opportunity as well as the
matchless responsibility of the rural
teacher.

The teacher with these qualifications

knows that knowledge does nof com-
prise all that is contained in the broad
term of education. She knows that the
feelings are to be disciplined, the pas-
sions restrained, true and worthy mo-
tives inspired, a pure morality ineulecat-
ed, and a profound religious sentiment
instilled under all circumstances. She
will teach her pupils that integrity and
industry are the best possessions that
come to men and women in this life.
She will train her pupils toward the
farm, not away from it. She will teach
her pupils that there is as much honor
in growing farm and garden products
as in selling them. She will ‘‘teach the
boy that he is to be the homemaker; the
girl that she must ultimately be the
homekeeper ; that their work is the most
important by far in all the land; the
boy that he is expected to earn his own
livelihood; that it is a shame and a
seandal for him not to be self-depen-
dent ; the girl that so far from its being
her duty to try to avoid all labor, ull
effort, it should be a matter of pride to
her to be as good a housewife as her
mother was before her.”” She will teach
her boys that ‘‘every man who falls be-
low his highest, harms not only him-
self, but lowers the standard of his’
country; that every man who values
wealth more than honesty, rank more
than character, amusement rather than
improvement, ease more than reform, to
that extent falls short of the perfect
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citizen.”” She will teach her boys and
girls that ‘‘it is only by surpassing the
world in all chivalry and dignity, in all
modesty and purity, in the integrity of
our business, in the virtue of our homes,
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in the rectitude of our intelligence, in
the aspiration of our intellectual life
under the absolute control of moral
righteousness, that we can meet the re-
sponsibilities of ecitizenship.”’

A PLAN FOR TEACHING SPELLING.

As this method brought up the gen-
eral average of a class in two months
from 33.1% to 94%, I consider it prac-
tical and worth describing.

I. Typical Assignment. Teach:

separate
business
here
hear
believe
ache.

II. Aim—

To have every child able at the end of
the lesson to spell, pronounce, and use
every word; to have pupils make these
words a part of their working vocabu-
laries for the rest of their lives.

ITI. Preparation—

(a) Thoroughly planned lesson on
the part of the teacher.

(b) Make sure that every child has
paper, and a point on his peneil.

1V. Presentation—

(a) Q@et children’s interest from the
beginning by telling them to wateh the
crayon very carefully for it is going to
make a word on the board that they are
very eager to learn to spell correctly.

(b) Write separate.

Pronounce word and have class pro-
nounce it. '

(¢) Have sentence given using it.
(Encourage -children in giving good
sentences by having them decide whose
was best.)

(d) Does any one see anything about
the word which will help us to remem-
ber it? (2 a’s in the middle and 2 e’s
on the outside, ete.) Form as many
clues of association as possible for all
words, as this is one of the most impor-
tant factors in memory,

(e) Spell again, looking at the board.
(This uses the visual as well as the
auditory senses and helps to fix the cor-
rect form in the child’s mind.) In all
oral spelling encourage children to
make a slight pause at the end of sylla-
bles but in written work use no marks
as they prevent the child from seeing
the word as a whole.

Children have had, so far in the les-
somn :

Correct model presented.

Have formed clues of association for
the word.

Have learned to pronounce and use
it.

They are now ready to study the
spelling of the word.

Have the word spelled in concert sev-
eral times, writing while spelling. (This
uses the visual, auditory and motor
senses and therefore appeals to all three
types of children.)

Continue with all the other words in
the same manner.

Encourage children to form such
clues of association for remembering
words as:

““Ache’” ends in little word ‘‘he.”
The mistake is mostly made by spelling
it ““ake.”’

“‘Hear’’ means to hear with your
““ear,”’ and the word ends in ‘‘ear.”’

“‘Believe’’ has little word ‘‘lie’’ in
the middle.

Children delight in picking out these
things.

V. Test—

Have the words written or spelled
orally.

Ask one child to think of a word from
the spelling lesson today and call on
someone who is ‘‘sitting nicely’’ to
guess which one it is. The child who
guesses must spell the word. He may
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then think of a word and call on an-
other child to guess it. (Children like
anything with the game element in it.)
On Friday review the words for the
week, either with a spelling-bee or a
written test. Put stars of colored chalk
after the names of those who get E or
100.

Children take great pleasure in this
“‘honor roll.”’

VI. Correlation—

Encourage children to ask for words
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which they do not know how to spell
in all written work during the day.

Try to have them feel tne importance
of spelling correctly, and try to make
them enthusiastic to become good spell-
ers.

VII. Correcting—

In marking written spelling, blot out
(serateh with pen or pencil) the mis-
spelled part. If a line is drawn under
the part or through it, the mistake will
be stamped on the child’s mind.

EDUCATION AND DEMOCRACY.

No government by the people can be
much better than the people themselves,
The people in this country, whether it
be in town, municipal, state, or national
affairs, are getting just about what
they want. The government itself can
not get much in advanee nor very much
behind the common concensus of the
people. It is very essential in a govern-
ment by the people that gains be held.
Our country has been fortunate in hav-
ing its fundamental law of such a char-

acter that sudden and revolutionary

changes are difficult to make. What the
people decide upon in their moments of
calm judgment when they are at their
best should be securely held against the
spasmodie notions that eome as a result
of demagogic agitation. The system of
checks written in the fundamental laws
- of state and nation have long sinee
proved their wisdom and value. The
most fundamental reason why thorough
and complete education of all the people
is necessary in a democracy is that the
democracy itself may be saved from
sudden and destructive changes.
The public school is an organized ally
-of the government in a country like
ours. Perhaps it is not doing all that it
should do as a good ally. I desire to
call attention to a few things that pos-
sibly should be strest more than they
have been in the past.
The tasks of life today are diffieult
ones. The individual who succeeds
must be willing to do hard things and

should be trained so that he will get
pleasure from the doing of them.

Such tasks make the sehool a place of
business. More work required in the
school will not make it a dreary place.
It will, rather, give it that air of veal
life, that seriousness of purpose, that
will make it attractive to youth. I pity
that youth who has never grown tired
at his school tasks and who has never
felt the thrill of joy that comes through
the suceessful doing of a hard thing.
Such a youth will go out into the husy
world with little preparation for its
duties and problems.

The power to think straight is one of
the greatest needs of a democracy. He
is a good citizen who determines his ac-
tions by reason. He is a bad eitizen
whose actions are determined by ca-
price or by the illogical reasoning of
someone else. The schools might pos-
sibly do more than they have done in
training young people to think at least
three thoughts in a straight line. Much
of the work of elementary eduecation
consists of forming aecquaintance with
that common knowledge by the presen-
tation of problems that call for care-
ful reasoning. If the whole sehool pro-
gram is shaped so that the pupil is com-
pelled to make necessary inferences and
draw definite conclusions at every point
he will come out of school with a mind
somewhat trained in logical thinking.
Such training will form the habit of
bringing reason to bear upon all propo-
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sitions that are presented. The dema-
gogue has but little power over the in-
dividual who brings to bear upon his
arguments the cold logic of reason.

The school offers a splendid oppor-
tunity to lay foundations of intelligence
that will prevent easy credulity in later
years. If the school should require, year
after year, reason and evidence for the
faith of its pupils, a habit would be
formed that would be of incalculable
service to the mature ecitizen. Citizens
so trained would he more eager to be-
lieve good than evil. They would make
it easier for public servants to render
wise and efficient service. With such
a citizenship we would have less muck-
raking and more hay-raking.

Life on this planet will always re-
quire that most of us engage in produe-
tive industries. We can never get away
from the necessity of being ‘‘hewers of
~ wood and drawers of water.”” The com-
plex life of the present demands that
more wood be hewn and more water
drawn. This is necessary to maintain
the present high plane of living. Greater
production requires more careful and
more efficient direction. Henece, the
present need for leaders is greater than
ever before. The common schools may
render a great service by discovering,
encouraging, and developing those who
give evidence that they possess leader-
ship ability. We give a great deal of
attention to the subnormal child and
get mueh just praise for our success in
dealing with him. This is right. Should
we not also give great care to the gifted
child and thus secure the praise of the
world for another name added to its
roll of leaders?

In all the relations of life, whatever
they may be, eivie, business, or social, a
good perspective is necessary. It is es-
sential that everything be given its
right proportions. Many of our most
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needed reforms fail because those in
charge exalt them out of all proportion
to their real merit. They attempt to
give them a place in the sun when they
hardly deserve a place in the moon.
The work of the school furnishes an
opportunity for long-continued training
in proper proportions. In the various
subjects of study attention should be
centred upon the parts of real and con-
trolling value. Parts of minor value
should be passed over lightly. Itis sur-
prizing how many little things one need
not learn if he learn the big things upon
which the little ones depend. Our gov-
ernment would be more stable and se-
cure if the majority of our citizens were
so trained that the over-emphasis of a
minor matter in a political campaign
would not disturb their equilibrium.

To be a good member of any institu-
tion two things are necessary, strong in-
dividualism and equally strong power
of co-operation. The proper interrela-
tion and harmonious adjustment of
these two elements produce strength.
All institutions demand strong men
with individual power of initiative. The
institution, however, will not be strong
unless the individuals composing it can,
when occasion demands, sink their indi-
viduality and act together as a unit. The
desirable man is a partisan as an indi-
vidual but a patriot as a citizen. The
school furnishes a good opportunity for
the proper adjustment of the two seem-
ingly contradictory forces—the individ-
ual and the team. The organization of
the school calls for teamwork. On the
other hand, the instruction and personal
contact of teacher and pupil tend to-
ward the development of the individual.
If the school keeps constantly as its
ideal, the proper relation between the
individual and the team, there may be
developed a citizenship that will have
a proper state and municipal spirit.

BIRD FESTIVAL

In Industrial Bureau, April 12 and 13, Bird-house competition.

Prizes

for boys under 11, 11 to 13, 13 to 15, 15 and over; for Boy Scouts and for

Returned Soldiers.
specially invited.

Open to all.
Tell the children.

Come and see the exhibit of birds.

Teachers
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School News

WAWANESA HIGH SCHOOL,.

Here are some items of school news
which indicate various kinds of school
activity and which might interest Jour-
nal readers:

Notwithstanding the blizzard on Fri-
day, January 12, the hockey matech be-
tween Souris Collegiate and Wawanesa
High School was played. After a very
exciting game which was characterized
throughout by clean, gentlemanly play,
the score stood 3 to 2 in the visitors’
favor. The game was greatly enjoyed
by the spectators as was evineed by the
enthusiastic ‘“‘rooting.”’ Both goals of
the home team were scored by the cap-
tain, R. Wallace. After the game both
teams repaired to the school, where the
visiting team was banquetted by the
high school. Tasteful decorations, in
which the high school colors, blue and
white, were artistically blended, added
to the festiveness of the occasion.

An entertainment was given consist-
ing of the following numbers:

Speeches of welcome, F. Wallace,

president Athletic Club; W. McGregor,
president Social and Literary Sociery.
Chorus, High School; selection, High
Sehool Orchestra; vocal solo, R. Blain;
recitation, W. Peters; piano solo {im-
-provised), R. Blain; selection, High
School Orchestra; recitation, H, Fer-
ris; piano solo, W. Peters; recitation,
B. McKenzie; violin solo, R. Blain;
speeches; piano dunet, W. Peters and R,
Blain; chorus, High School ; ‘‘God Save
the King,’’ and ‘‘God Save Our Splen-
did Men.”’ '

After the programme had been ren-
dered a vote of thanks was moved by
C. Henderson, president of the Souris
Collegiate Literary Society, and second-

ed by B. Barnes, captain of the visiting
hockey team, to Prineipal W. Dakin and
those who had so ably assisted him. Mr.
Dakin then, in a few well-chosen words,
thanked them for their appreciation,
after which Vice-President J, H. Suy-
der made a few remarks .

Regular hockey practice will be re-
sumed next week.

The Orchestral Club is making splen-
did progress. It now includes five vio-
lins, one cornet and one flute.

The Noon Hour Club at present num-
bers 18. It has been in operation 34
school days, with a total of 510 meals
served, at an average cost at each meal
for necessaries such as tea, sugar, ete.,
of one-half cent per person served, and
for donated articles, such as meat, po-
tatoes, ete., of one cent per person
served, a total of one and a half cents
per meal for each member served. The
menu has consisted of corn, potatoes,
tomatoes, peas, oysters, pork and beans,
chicken, vegetable soup and ox-tail
soup.

The Literary Society will hold its
regular meeting on Friday, January 19.
The programme as outlined will eon-
sist of an address by the Rev. D. A. B.
Stoddart. The eommittee on this ocea-
sion consists of Annie Wallace, Annie
Stoddart, Bruce MecKenzie and H.
Ferris.

The filing system adopted by the
high school at the beginning of 1916
has proved very effective and has now
been extended to Grade VIIL.

The second checker tournament has
been won by R. Wallace, the champion
of the first, and a third is now in prog-
ress.

Have you a Junior Audubon Society in your school? If not, write to
Secretary Audubon Society, Winnipeg, for particulars.
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GAGE’S ‘‘EXCELSIOR’’ LOOSE LEAF STUDENTS’ NOTE BOOKS

INSTRUCTIONS FOR UNING
To apam (ha g gl thm apart T chose, prven rogrites

‘W. J. GAGE & CO. Limited
E Toronto
oer Uiy o 8¢ Cotariom

CONVENIENT—-ECONOMICAL—SYSTEMATIC
A high-grade Loose Leaf Note Book. The metal parts are nickel-plated,

ADVANTAGES

Having in use one book instead of a number of Note Books.

Having on file, classified and indexed, all notes on one subject.

Being able to revise, expand or discard parts without re-writing the whole.

Providing an easily held Note Book in convenient form for lecture room.

Enabling teachers to inspect work on detached leaves without retaining
books.

Permitting teachers to see that notes are properly kept and arranged, not
possible with ordinary loose sheets.

Saving waste of partly used books.

EXTRA BLACK CLOTH BINDING

. 1840. Open end, 50 leaves, ruled both sides, faint, size 47 x 8.
. 1844. Open end, 50 leaves, ruled both sides, faint, size 6 x 9.
. 1850. Open side, 50 leaves, ruled both sides, faint and margin, size 10 x 814

107% x 8%. .
Extra Fillers Always Procurable.

Supplied through the Trade at reasonable prices

W.J.GAGE & CO. Limited

181 Bannatyne Avenue, East
WINNIPEG, MAN.
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‘The Silk Market of
Wes‘tern Canada

The Fine Showing of Silks and Satins
at Robinson’s this season is attracting

O the teachers
attending the
Conveption,

we extend a cordial

widespread attention, not only in Win- invitation to visit our
nipeg but in many of the large cities of Art Ga“ery, also our
the west. Everything new—everything g sy .

worthy—everything dependable can be . ex‘"'?lt‘on Of pic-
found in their magnificent New Silk turesin Kelvin Tech-
Department. All Ladies advocate nical Hi gh S chool.

‘‘Robinson’s for Silks’’ because of the
large stock carried, and the reasonable
price at which they are sold.

Richardaon Bros.
nnBleou 3:‘ Art Gallery

398-408 Main Street, Winnipeg Man. 326 DONALD ST. WINNIPEG

The Canadian Bank of Commerce

HEAD OFFICE, TORONTO ESTABLISHED 1867
Paid-up Capital $15,000,000 Reserve Fund $13,500,000
SIR EDMUND WALKER, C.V.0., LL.D., President
JOHN AIRD, General Manager H. V. F. JONES, Asst. Gen. Manager

V. C. BROWN, Supt. of Central Western Branches

SAVINGS DEPARTMENT
Interest Paid on Deposits of One Dollar and Upwards

Branches in Winnipeg:

ley,
MAIN OFFICE: 391 MAIN STREET{S g‘;}}o‘;wgyssgiggf%\;;mger

ALEXANDER AVE., Corner Main St. ForT Rouge, Corner River Ave. and
BLAKE ST., Corner Logan Ave, Osborne Street

ELmMwoobp, 325 Nairn Ave. NorTH WINNIPEG, Cr. Main & Dufferin
KeLvIN S'r., Corner Poplar St, Porrace AvE., Corner Carlton

Kindly mention the Western School Journal when writing to Advertisers.
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The Houston Tutorial School

(JAMES HOUSTON, B.A., Principal)

CORRESPONDENCE DEPARTMENT
WHOLE OR PART COURSES IN VARIOUS SUBJECTS FOR MATRICULATION,
TEACHERS’ CERTIFICATES, ETC.
SOLUTIONS OF PROBLEMS IN_ARITHMETIC, ALGEBRA, GEOMETRY,
TRIGONOMETRY, PHYSICS, ETC.
LET US KNOW YOUR NEEDS AND WE WILL QUOTE YOU TERMS

398 VICTOR STREET, WINNIPEG

Telephone Sherbrooke 440 Established 1906

R.LAWSON & CO. C. H. Enderton & Co.

Real Estate Investments

Insurance and Financial Agents Mortgage Loans
Fire Insurance

Phones: Main 4138-4139.

ALLAN, KILLAM & McKAY |DAY, MARTIN & PETTIGREW
uwreo | INSURANCE AGENCY

INSURANCE
BONDS Insurance, Loans and
RENTAL AGENTS [nvestments
MORTGAGE LOANS .
300 Sterling Bank Bldg. WINNIPEG

WINNIPEG - - MAN.

Ryan Ag’ency, Limited BRYKE%CA;YENS BL%K.%#A%’E%? AsI?TD'

FIRE

FIRE - ACCIDENT - LIABILITY Atlas Assurance Co, Calumet [nsurance Co,
Comunercial Union Assuranee Co.
Guardian Assurance Co.
INSURANCE ACCIDENT
Canada. Ac(_:(iidenL :\.l\‘s(l‘u‘auct: é)o.('
Fideli Bon Guardian Accident and Guarantee Lo,
ty ds PLATE GLASS
Canada Accident Assurance Co.
603-606 Confederation Life Bldg. Phone M. 6138 Guardian Accident and Guarantee Co.
Agresmants of 8aie Purchased Real Estate
WINNIPEG, MAN, PHONES M. 5004 and M. 8005

Change of Address

Advise us promptly of any change in your mailing
address. In notifying us of your new address, we
would appreciate being advised of the name of the
teacher succeeding you.

L WESTERN SCHOOL JOURNAL CO.

Kindly mentlon the Western School Journal when writing to Advertisers.
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HENDRY’S

School Supplies
Scientific Apparatus
Kindergarten Materials
Art Materials and Pictures

Ask for catalog on whichever
of these lines interest you

The GEO. M. HENDRY CO., Limited

Educational Equipment - 215-219 Victoria Street, Toronto, Ont.

And mark this
-——youare not
asked to pay
extra for this
great im-
provement.

NOTE THE NEW

Sanitary Standard

— of the —

PRESTON
DESK

This is the most important innovation of recent years n connection with school desks
and does away with the fancy dust-catching and unsanitary standards of Lhe old style. Tt
places the Preston Desk on an equality with any sanitary school desk made, with the added
advantage of considerably lower price.  Write us, stating your requirements and we will
gladly furnish a quotation.

The Canadian Office and School Furniture Co., Ltd. - Preston, Ont.
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