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The Canada School Journal.

‘LORONTO, JUNE, 1880.

Vor. V, No. 87.

JAMES DeMILLE, A.M.

—as

lectures whon he was in the fresh enthusiasm of his youth,

In 1864, the Governors of Dalhousio College invited Professor

It affords us pleasure to present to the readers of the JOURNAL & | DeMille to accept the Professorship of History and Rhetorio in
portrait of the late Professor DeMlille. We regret our inability to conneotion with their University. In this post he labored faithfolly
farnish such a biographical notice as would do justice to his noble ' and successfully until his sudden and lamented death. For the
qualities as a man, to his goholarship, xnd to his meritorious con- '_duties of his dual professorship he possessed rare and equal quali-
tributions to literature. Dying at the early age of toriy-three, he, 'ﬁcntlons. His lectures on historical subjeots evinced patient
nevertheless, in his chosen sphero of labor, has left a name second | resavch and deop philosophie thinking, while the style both of the
to that of no contemporary Canadian, composition and delivery was such as to meake them pecnliurly'

Mr. DeMille was a native of St. John, New Brunswick, in which | atiractive. The recently published, but already well-known
oity he receivad bis early education. His college irnining was, troatfse on “ Rhctoric,” which bears his name, embodies, we sup-

secured partly, we believe, at Acadia College, Wolfville, N.S., and | poss, the chief points of his disoussion of the prinoiples of that Art-

parily at Brown University,
Providence, R. I. At the
latter institution his mental
powers were brought under
the plastio influence of that
rare educator, Dr. Franois
‘Wayland. The writer of this
sketch first met Mr. De
Mille a few months aftel
his graduation, somewhere
about the year 1859, when
fate shut them ap together for
& day or two in the narrow
confines of a Bay of Fundy
packet. Even then his con-
versational ability, the extent
of hig reading and his literary
enthusiasm ware quite remark-
able, and made an impression
on his youthful companion not
yet obliterated.

After graduation, Mr. De
Mille visited Europe, spending
much {imein researchesin the
ancient cities of Italy., ¢ Hel-
ena’s Household,” one of his .
first and most popular works, bears testimony to the profonnd
impression made on his youthful mind by the memorials of
early Christian faith and practice. On his return, after a
brief career in buciness, he was chosen Professor of Classics
in Acadia Qollegs, which position he filled for some four
years to the entire satisfaction of the frivnds and supporl-
ers of that institution. Throughout his whole course as an
instruotor, he bound his pupils to himself with hooks of steel, so
that though he has left behjud him enduring literary monuments,
the preservation of his memory is not self-dependenton them. By
none is it more warmly chexished than by those who enjoyed his

N\

Itisathoronghlygood and valu-
able book, and is even now a
standard text in some promi-
.nent institutions in the United
States. An elaborate considex-
ation of his various contribu-

notrequired in the pages of an
educational journsl. Mr. De
Mille was & tireless workerand
wielded & singularly facile pen.
His career as an author began
with, we believe, anonymous
contributions, which at once
atiracted attention in Harper’s
Magazine and other ligh-class
periodicals. To tha’ journal
he afterwards contributed the
¢ Dodge Club” series, which
hag done much to give him
popularity. With all the me-
rits, and these are great,
of Mr. DeMille’s well-known
novels, it is the impresgion of
thogse who were in the best
position for ganging his mental
powsrs that he was oapabley
when the ripe opportunity
should come,of literaryachieve.
ments surpassing any actually
- accomplished. The versatility
of his aitainments and capabilities bas perhaps not been
adequately recognized, The author of the text-book on “Rhe-
toric” . .nd of the famous “B, O, W. C.” series, the very cream of
modern literature for boys, must have been a many-sided man.
The tidings of Prof. DeMille’s altogether unoxpected death came
to the citizens of Halifax like & shock of sad surprise. Though
be was unobtrusive in manner and shy of public appearances, his
death revealed the hold which genuine merit invariably has on
popular esteem. Dalthousie College will find it difficult to fill Prof.

DelMille's place with a man combining so many elemenis of
power. Canada mourns the loss of one of her most gified sons.

tions to popular literature is"

-
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3

—We propose to issue the July nuwber of the JourNaL
earlier than ususl, that our readers may be able to have s cor-
rect guide to the great educational gatherings during the holi-
days.

—The Common Council of the city of London (Eng.) is about
to establish a School of Music, to give thorough musical in.
sttuction abt & moderate-cost. In this conuection it may be
mentioned that there are in Great Britain and Ireland about
11,000 persons who obtain a livelihood by teaching music. Of
these about 4,000 are in the metropoiis.

—Mr. Richard Lewis, Professor of Elocution, will conduct a
summer school of elocution in Toronto for the benefit of those
teachers who wish to make themselves more proficient in that
study. Ir addition to his long experience and great success in
teaching elocution in Public Schools, Mr. Lewis has charge of
this department in Knox College and the Divinity School of
the Epglish Church.

~We have received the aunual report of Mr. G, C. McKen-
gie, Chief Superintendent of Education for British Columbia.
Educational matters in that province are on tae whole pro-
gressing favorably. A new School Act has been passed giving
trustees more power, and establishing more intimate relations
between the teachers and the Chief Superintendent. The
Council of Education has ceased to exist, There are in all
68 teachers and 2,301 registered pupils, The highest salary
paid is $110 per month, and the lowest $45. The average
ssalary is $61 per month.

—Mr. Gladstone having been asked to sign a memorial to
the Vice-Chancsllor of the University of Cambridge in favour
of granting degrees to women, has sent the following reply :

¢8ir,~My rule is strict againat subscribing memorials to be
presented to our authorities. But, having had a daughter for some

7

years at Nownham, my sympathies run strongly in your divection,

though it is with deforonce that I submit any formed opinion.

do, howovoer, lean to the opinion that tho absolnte restrictior. of

university and collego endowments to men ie, under present cir-

cumstances, impolitic and unjust. I do not hereby imply that 1

am udverse to other aid and recognition.
Your very faithful and obedient,

W. E. GrAvstoNz.”

—The following memorial to the Aberdeen School Board
from the Free Presvytery, of Aberdeen was remitted to a special
committee :

““Your memorialists, being much concerned at the extent to
~<hich profane language and rude and indecent conduct prevail
amonqst some of the youth, of *his city, and having themselves ro-
solved upon the adoption of all means of repression within their
%ower, and being fully convinced that the co-operation of .yoar

oard will ba of the greatest service in checking these evils, and
further, having learned with much pleasure that you are engaged
in considering these matters, respectfully approach you with the
regnest that you will issne such instructions to your teachers as
shall aid them in aspecial manner to impress upon the youth un-
der their charge the evil of such practices, and that you will fur-
t}ll)er use such other means as are compatent to you to advance this
object.

This =ubject might well receive a greator amount of atten-
tion from teachers in most cities and towns. Purity of lan-
guage will preserve purity of thought, The contrary is equally
true.

=T

—At the last meeting of the Durham County Teachers’ As-
sociation it was decided unanimously to give the CaNapa
ScHOOL JOURNAL to every member of the Association for the
sam of twenty-five cents per annum, the Association paying
the balance. It was held that this was a better use to make of
the funds than the purchase ot a library, owing to the great
difficulties connected with the circulation of a librury through-
out a county. We commend the course to other associations
who have not alrcady adopted it. Itis the iutention of the
publishers to produce a journal, cach volume of which will be
an educational library in itself, and to furnish it at the very
lowest rates to associations, In addition to tlé many Cana-
dian and American -sources of information and experience
which have been laid under isihute to produce a journal of the
highest excellence, representatives- have been secured in Eng-
land, at Cambridge, and in connection with the College of Pre-
ceptors, and the National Union of Elementary Teachers; so
that the freshest educational developments of the Mother
Country, from the primary school to the University, will be
laid before our readers each month.

~—The opponents of any great reform in England frequently
attempt to defeat the movement by caricature and doggeral.
In the time of John Wesley his religious work was vainly
attacked in this¥ manner. He and his friends, including the
noble Huntingdon, were represented in pictures as guilty of
most obsoene practices under the guidance of the arfa-fiend
himself, whose familiar figure always gracod a prominent posi-
tion in the sketches. 'We have been favored by recsiving
a copy of a Churchman’s attack on the School Boards of Eng-
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‘land in migerable rhyme, and accompanied by a lithograph of
a gchool board in session, seated on'a car of Juggernaut, which
is orushing under its gigantioc wheels the poorer classes of free-
born Englishmen. Even the -shingles seem to be rising from
the roofs of the houses' in honest indignation at the terrible
ravages of the awful Public School system, His, Satanio
Majest'?', in all the dignity of scales, claws, hoofs, and tail, is
euthusiastically giving his blessing to the ladies and gentlemen
of the school board for so effectively doing his work. - NGt
witlistanding such dodges, the Board system continues to make
rapid advancetaent in gaining the sympathies of the English
people.

Y

—A. correspondent of the London Schoolmaster Writes as ful-
lows in relation to Penny Banks : "

‘The valus of Penny Banks in echools is recognized by the
Education Department, who now require returns of them in the
grmted forms for school accounts. us children, who have pence

ut not often’shillings at their command, are trained early in hab-

its of thrift, Nor is the benefit confined to the children, for it has.

been found that the influence of the school acts upon-thie parents;
.and brings home to them the value of these institutions. The
Yorkshire Penny Bank, which has now more than 500 branches,
ds doing great good in this way. Tlhe actuary of one branch wrote
a short time ago to the central office—‘I kuow for a fact that
drunkards will often give money to.their children fo put in the
bank, which otherwise would be spent in the public-house. These
children will in time, no doubt, exercise great influence over their
purents, and probably lead to their reformation.’ In ce,
where tixe School Penny Bank system has had an extraordinary
development, the influence of.ch.iﬁren upon their parents has been

.found moyt remarkable.. While it is imposeible to establish the|

Jarger savings’ tank ia every parish, penny banks will furmish
-places of deposit acee;uabletoryalﬁ” ’ pe y’. , .o :

A’ company -is' being organized to try the exporiment in

Toronto, Such institutions are working successfully in some
of the United Statés cities. ' :

L

—The Lanceét has addrbesed the following series of - questions
to mansgers of private schools in. England. They ave suggesi:
ive to teachers of hygiene, aud some of them should command
the attention of Trusteo Boaxls : N ~

erslly? 2. Were the premises now appropriated as a school-house
built for that purpcse, or adapted ? a’h&t is the mature of ‘the
ground on which the building stands ¥ Daacribe the losality, and
"give partioulars as to climalic conditions. 3. What cubic air-space
Iasliowed- to each slesper in the dormitories or bedrooms?. 4,
‘What is the sizy of the apartment used as a schoolvroom, and how
many cubic féet of air-space is tlhere for each pupil?” 5. Whatisthe
‘otdinary diet, a8 fo the guantity and ¥ind of foud, and how are the
neals distritmted? 6. What {ime is spent in -school-work, and
what houra are devoted:wholly to play ? - State.tha-honrs.of retir-
.ing to bed and of rising, and mention tlié arrangementa foryisiting
the sleeping apartments at unexpecied times. 7. What cases of
illnesa ocourred in the echool ‘during the years-1878-9, and what
has been the genéral stats of health in the establishmient? If any
‘epidemic discass “has visited the school, pleaso state the cironm-
_stan:eg.— 8. What are the ;szz:l]taty A i t?gnta gﬁﬂ?'m s?obhsﬁ-
‘ment as régards drainage, closets, lavatories, bathing, towels,
gff’ & 9. What provision ismade for the isolstion gl” casen of
10, What wystera of medical-inspection is adopted:? - Does & medi>
. eal man systematically visi} the.estak
only attend when called in to-ireat a case of sickness 7°. -

| their charge as for *“gutter children only.”

' * . |ing information:.:
%1, How many:boarders have'you; and what are their ages, gen- |-

eotious or conitagions disesse in -the event of a sudden attack ¥

visij the establishment, or does the * doctor’ | teschers, amistant: ’ pﬂ&ll -
Lo $8,088 in 1870 {0 73,050'in 1678. . Now, thatisthe outoome of the
- | firat nine years by the compuls ry sysiem of educaiion. It is'alto-" -

~Our readers will be able t» judge of the present position
of the * Spelling Reform " movement in England by the fol-
lowing patition, which has been prepared by the Spelling Re-
forra Association : '

To the Honorable the Commons of Great Britain and Ireland in
Parliament assembled. The humble petition of all the persons
present at a public meeting, held in the theatre of the Sociéty of
ABm, in John Street, Adelphi, on Thursday, the 20th January,
1880, sheweth: 1. That the. existing rode of spelling the words
of the English language s sltogether devoid of aystem, and entirely
fails to attain the main objest of written lauguage, which is to ex-

ress scunds by means of convenient and consistent symbols. 2.

'hat this anomalous and chaotic spelling, in addition to many
aother gerious defects, is the cause of one evil of the. greatest mag-
nitide, namely, the incaloulablp waste of time that results from
endeavoring to enable children in schools f0 overconie its difticu:l-
ties ; 8o that out of the few years which can be given to instruction
by the bulk of the population an altogether disproportionate shaxe
is allotted to the mepre machinery of knowledge, .instead o2 to
knowledge itself. 3. That the natural tendency of written lan-
guage to adapt itself téo the spoken tonéue is arreated and counter-
acted in Eng?and by the practice of Goverament Ins vs and”
other examining officers, by whow no credit is_given (but, on the
contrary, censurs) to any spelling but the ordinary.ome. Whoxe-
fore your petitioners humbly pray.your Honorable House—1. To
declare your opinion to be in conformity with the present shewing.
2. To 'agopt legialative means for holding an inquiry into the des
rability and practicability of a reformed system of Englirh spell-
ing, 3. And above all, to,}):u an enactment whereby all- Govern-
ment Inspectors of schools and all examining officers shall be
authorised and enjoined to accept and give credit to spelling based
upon other systems than that now in ordinary use with a view to
determining by experiment whether and to what extent the adop-
tiou of any such othe;:l{stem may be practicable and advisable.
And your petitioners will ever pray, &c. . :

- .

EDUCATION IN ENGLAND. ,
The return of the Gladstene Ministry to power in. England
will undoubtedly greatly benefit the cause of popular education.

‘| We need not fear that the Heads of the Education Department

will disgrace their ponitions by speaking of the-schools .under
Mr. fMun@egu,
who is, in reality, the Mrnister of Education, delivered:an
address to his conatituenta recently, on the occasion of his ve.
election, in the course of ‘'which he gave the following intoxp‘qb-
“The Englisk.nsople have been very slow to_realize the neves-
sity for national education, but having taken it in hand it.is simgz'
marvallous, it is prcdigious, the -wondrous sirides education:

made in this country: Now let me just for a moment or two call
your attention to-the most recent statistics. of the Department over
which I have control; and you will carcy away with you a .few
thoughts which will convey to-you better than any longer . descrip-
tion what has been the cha during . the short period: of nine
‘years. In 1870, Mr. Forster-passed his Education Adt. - That'Act
did-not comie iuto opavation until the very end of the. year, and it
was in Novefaber or Deocembier’ that the first School Board ‘was
elected. Thesa are the statistics for 1879, the.last year of our edu-
cational work. In 1870, the number of -schools inspected by Her
Majesty's ]m;h)%ohm were 8,281, In 1879 they were17,186.  The
scholars. for whom education was-provided. in 1870 were ‘1,878,584,
In 1879 thers were plaves in ou ~ohools forr 4,142,224. - In.1870the
scholars on .the .achool register—not in daily: attendance, but
‘wn the registers—were 1,608,069. 1n 1879 there were 3,710,883,
The scholars who were -present: on the iay’ of .inspection to--be
sxamined by Her Majesty's Inspectors. in 1870 were 1,434,768. .In.
1879 there were 2,122,672; and the army of - teachers—oertificatod. -

!
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goether impossible to estimato the boneficont resulis of that great
Act of Mr. Forster. No man or woman can compute, or ¢an jma-
gino what aits influence will ultimately be upon the destinies of this
great nation. 1f any one wishes to form some idea of what is doing
in this country, let him go into one of our nowly-filled schools in
one of the croftshere. Lot him go into the poorest districts of your
own town, and soe a new Board school filled with the poorest chil-
dren of parents belonging to the vory poorest of the community.
Lethiw sea thesechildren becoming elevated, humanized, and refined,
taught something of the value of cleanliness and of good order. Let
him seo the discipline that prevails amongst them, and then the
spectator will form some sort of idoa of the work that is going on
amongst tens and hundred* of thousands of children in this country.
Where havo those extra two millions of children come from, and
what is going to happen in consequence of the teaching of this extra
two millions of children in the future? I say it is o problem too
big for human conception. This education scheme is one of the
grandest works that ever wasdone by legislation in this orany other
country. You are not only raising the children of the country—the
future generation of men and women, remember—you are not only
raising them in the social and intellectual scale, but you are prepar-
ing them, by giving them open and receptive minds, by giving them
the elements of Seripture teaching, for that higher spiritual kunow-
ledge which makes a man better in this life and that which is to
come. The Christian teacher, the Sunday-school teacher, the min-
ister, the clergyman, all have a new and superior material to deal
with—something more pliable, more malleable to their hands. And
we hope that what we are doing, although it costs national money,
money from the Exchequer, and money from rates, will be the best
investment ever made by a free Christian people, one that will yield
the greatest interest in the world that is, and in the world that is
to come. This is the vutcome of Mr. Forster's Act. But the work
is far from complete. We have theschools ; we have the teachers ;
but we have not yet all tho children. Of the twenty-four millions
of populationr in England and Wales, only seventeen millions are
under by-laws which enforce the obligation of a parent.to send his
children to school. There are seven millions still exempt. It may
be God’s will that I shall complete the work. In Scotland all goes
well, That enlightened people will make anysacrifice in order that
the children may be educated. There is no parish, there is no dis
trict, there is no island hamlet so remote that the children ave not
in attendance at school. Every Scotch parent is under obligation
to send his child to school ; and as far as the Education Depart-
ment can discover. there are actually more Scotch children in
attendance than are accounted for by the statistics of the popula-
tion. In Ireland, Iregret tosay, thexre is no obligation to send
children toschool. But I cannot believe that that magnificent
appointment which Mr, Gladstone, with his fine perception, has
made—that with William Edward Forster at the head of the Irish
~:v?:lfaa.rtmeni;, the quick and intelligent capacity of the Irish peopla
ill be much longer neglecied. Not only, Iam sure, will he do
justice to their intelligence, but with his ready sympathy, with his
broad liberality, with his courage, and with his backbone, all Irish
questions will meet with ready solution at his hands. It is now
our duty to aitempt—and may we not hope that we shall succeed—
by slow degrees, by careful steps, by due consideration of the diffi-
culties of parents, for local circumstances, for.the wants and inter-
ests of labor znd of the family—gradually to bring England and
Ireland to as high a lovel as Scotland has already attained 7 Such,
at least, shall be one of my constant considerations, Ihavescarcely
entered upon the duties of my oftice—scarcely overhauled the
immense work which devolves upon my department, but I am
telling you of my vague aspirations, my desixs that Imay do some-
thing for the accomplishment of the work I have referred to, That,
at least, I promise you. So long as I have any control in the Edu-
cation Department, my efforts shall be directed not to work the
machinery of that department, either for sectarian or party pur-
poses. Education shall be paramount, and the one great end at
which I shall endeavor to arrive shall be the best instruction for
the children. Need I say to you that my warmest sympathies are
with that large army of workers, that 70,000 odd teachers of whom [
have spoken? I have ever shown it in the past, and, as 1 have pro-
fessed it—professed it in public, and worked for them in Parliament
~80 1 hope in practice, to the very best of my ability, I shall do all
I can to free tﬁem from any of those restrictions, and the useless
routine, the system of red-tape which prevails, that tho defects of
our educational system may have entalled upon them. I wish to
set every man free, as much as possible, from the mere machinery
and red-tapeism of the system, and to leave his energies at liberty

to dovoto his wholo time, or as much of it as possiblo—his time and
his heart and soul to the causo of education and the instruction of
the children. Thercis ono thing that we must not lose sight of.
1 beliovo it is possible, and I think it is desirable, that we should
attain the best educational results, with the least possible pressure
both upon the ratepayer and the taxpayer. There is no greater
nistake than recklessnoss in oxponditure, even for the best of causes.
The effect is thatit disgusts the public even with a noble work,where
expenditure is wuatefu%‘and unnccessary, But I am not going, as
far as I am concerned, to stint education, 'Wo hear a great deal of
talk ahout the peoplo being over-educated.  Let me beseech you,
people of Shetlield, not to give credunce to these stories. You have
done nobly hitherto. I am proud to represent s comstituency
which, in tho Education Dopartment, stands higher—I am not say-
ing it to flatter you, 1 am saying what tho public officials eay to me
—than any other constituency in the kingdom. Let me say a few
words to show you how Shefiiold ranks with respect to education,
and I do this becaure I have witnessed, occasionally, some signs
of dissatisfaction that Sheffield has spent too much, or is doing
too much for its children. Listen to a fow facts which have
not yot been made public, and which I make public to-night for the
firat time, and which will enable you, I think, to gohome content-
ed andsatisfied. You have had in this town for the last nine years
& School Board that has done its duty, that is doing its duty, and
that will make Sheflield a different borough twenty years hence to
what it is to-day. I give you just the cost per head to the rates
of every child in the Board schools of England and Walen. Listen!
The average throughout England and Wales of the rate is 18s. 94d,
per child. How much does it cost you per child in Sheffield ?
8s. 8d. Birmingham is 17a. 104d. per head, Bradford is 18s. 23d.,
Liverpool is 17s. 13d., London is £1 11s. 0n.—and yuu pay 8s. 8d.
per head out of the rates for every child educated in the heflield
schools. What do you pay. for salaries per head in Sheffield?
What is the whole cost of the salaries, which includes your School
Board teaching staff and all your expenditnre fer compulsory
attendance officera? Now listen! In England and Wales the
average of the salaries per head is £1 14s.83d. In Bradford it is
£1 115, 73d. ; in London it is £2 is. 03d. ; in Sheffield .it is
£1 7s5.3d. But let me give you the best test of all. What is the
grant earned per scholar in Sheffield and in other towns? because
that is the test of the efliciency eof the child. That is the test of
what standard the children are passsing through—what is the atate
of attendance, what capacity they have, and what sort of teaching
power you have. Lot me give itto you. Theaverage earnings per
scholar in England and Wales are 10s, 3}d. In Birmingham every
child earns 14s, 8}d.; in Bradford, 14s. 84, ; in Hull, 16s. 8d.;in
Leeds, 16s. 24d.; in Liverpoo, 16s. 8d. ; in London, 158. 11d.; in
Manchester, 16s. 2d.; and the highest of all in Sheffield, 17s. 1d.
I hope it is not inappropriate that the member for Sheffield should
preside over the Education Department. .

@ontributions anb Corresgondence.
UNIVERSITY OF MANITOBA.

BY REV. PROF. BRYCE, M.A., LL.B,, PRINCIPAL OF MANITOBA COLLEGE.

His Excallency the Earl of Dufferin, when visiting Manitoba and
the North-west, in 1877, showed the warm interest of a patriot,
and the keen insight of the social economist, when he singled out
the then newly established University of Manitoba for remark and
hearty commendation. It was then, or is yet, far from being a full
grown member of the leatned sisterhood, but the noble Earl recog-
nized in its infantile movements the promise and the potency of
future greatness. At a dejeunergiven him in Winnipeg, His Lord-
shipsaid: ‘¢ In no part of Canada have I found a better feeling in
«¢ 3]} classes and soctions of the community. (Uneers) * * *
¢ At the present moment it (the wide-spread sentiment of brother-
“hood) is finding its crowning and most triumphant expression
¢¢in the establishment of a University, under conditions which have
< heen found impossible of application in any other Province in
+¢ Canada—I may say in any other country in the world—for nowhere
¢ clge, oither in Europe or on this continent, as far as I am aware,
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“havo the Bishops and hoads of the various religious communitics
“ into which tho Christian world is so unhappily divided, combined
“to erect an Alma Mater to which all the denominational colleges
¢ of the Province are to bo afliliatod, and whose statutes and dogrees
‘¢ are te bo rogulated and dispensod under the joint suspices of a
% governing body in which all the ochurches of the land will be
‘“reprosented. An achiovemont of this kind speaks volumes in
“favor of the wisdom, liberality, and Christian charity of these
¢ devoted men.”

Thus far in its history the University of Hanitoba has beon dis-
tinguished for all the gontle graces attributed to it by His Excel
lency. The object of the presont paper is to state, shortly, its
origin, and the main features of its constitution.

B, BoNirace Correae.—Shortly after the arrival of the Selkirk
colonists, or sbout the time of the absorption, in 1821, of the North,
West Company—whose employees were largely French—the begin-
ning of one—the oldest of the bodies which have now grown into
University~was made, viz., St Boniface College. The Rev. J. N.
Provencher, who was afterwards the first Roman Catholic Bishop
of the North-West, began a school—and as early as 1824 o state
ment is made, in aletter of the time, that several youths (enfants)
were advaaced in “ Humanitios.”” This school has kept paco with
the advancement of the country, has been the principal fotindation
of the French education in the North-West, and has lately began
to turn more attention to English. In 1871, shortly after the estab_
lishment of parlinmentary government in the North-West, the Col.
lege was incorporated as the ¢ College of St. Bouiface,” bearing the
name of the Roman Catholic Archd. c.8e of the North-West—the
name St. Boniface having been given in honor of their native coun-
{ry by some of the German soldiers of the Earl of Selkirk, who set.
tled on the East bank of Red River.

82, JorN's CotLEGE,~—~About the time of the consolidation of the
rival fur companies, likewise, the Church of England Chaplain of
the Hudson Bay Company began a school, on a beautiful site, a
mile or two north of Fort Garry, overlooking Rod River, This
school came under the direction, a few years later, of Rev. J,
Macallum, M, A,, and was conducted under the name of St. J ohn’s
Jollege till his deatk, In 1866 the College was revived by the pre.
sent Bishop of Rupert’s Land, and has been enlarged and improved,
In 1871 the College was incorporated. The College has been usefuj
in educating a large number of the present officials of the Hudson
Bay Company, and the old English-speaking people of Red River.

ManitBa Correae.—The heart of the Selkirk colony was the
Highland settlement of Xildonan, ‘lying three or four miles north
of Fort Garry, on Red River. For well-nigh a score of years, per-
haps the best ordinary school of old Assiniboia was in Kildonan,
The Rev. John Black, the first. Presbyterian Missionary of the
North-West, paid much attention to the education of his people-
In 1871 application was made to the General Assembly of the Can-
ada Presbyterisn Church to have the nieans of obtalmng a higher
education afforded.  Theresult of this application was the estab-
lishment, at Kildonan, in 1871, of this College. The College™ of
Blanitoba was incorporated in 1873, and in 1374, on account of the
growing importance of the town of Winnipeg, was moved within
its limits. Its history is entirely coincident with the new state of
things since the tfansfer of-the North-West ¢o Canada.

'Tax Untversrry.—These three Colleges, partaking of ﬁe feel-
ing—the prominent one of tho North-West—of laging foundations
for the fqtm‘e, and, no doubt, considering whether the time was
approaching for grapplmg with the question of granting dégrees to
those completing their course of study—camwre to the harmomous
agreement th&t it would be far better to have only one soarce of
dégrées for the Trovins, and that all the Colleges in existence, and

]

stich ntliers as might afterwards rise, should be afﬁhsted {0 & Uni-

vorsity having ample powers.  Naturally, somo forbearance was
required on tho part of ali, and caroful dealing on the part of the
Government, but on the 8th of February, 1877, an Act, on the
wholoe satisfactory to all concorned, was assentod to by the Lieut.-
Governor, establishing o Provmcml University—the University of
Munitoba,

Representation.—Each of the affiliated Colloges cloots seven repre-
sentatives. Convocation, a body forined by the registration of all
graduates of Colleges in the Province, at the time of the passing of
the Act, (thesy numbered betweon thirty and forty,) elects three;
and the Board of Public School education elects two. These, with
o Vice-Chancellor, elected by themselves, and a Chancellor,
appointed by the Provincial Government, make up the Council of
twenty-seven members, while the Liecutenant-Governor is visitor.

Powers.—Much power ig placed in the hands of the Council, but
there are the following limitations :—

+ {(a) Each candidate may claim the bonefit of the authors in Men-
tal and Moral Philosopby, and History, which he has studied.

(b) Tho candidate hasthe right of answer'ng either in English
or French, as he may elect.

(¢) Each College has the entire management of its internal affairs,
studies, worship, and religious teaching.

(d) New Colleges may be affiliated, other than tha three men-
tioned by the Lieut.-Governor in Council, on his being satisfied of
such Colleges being in operation, and possessed of the requisite
buildings, and a sufficient staff’ of professors and teaching officors
to entitle such Colleges, in his judgment, thereto.

Degrees.—The degrees of Bachelor, Master, and Licentiste in Arts,
Law, Medicine, and Sciance, may be granted candidates who have
successfully passed such examinations as are required by the Coun-
cil. Provision is also madp for the granting of degrees in Honors,
and for the giving of certificates of Honor.

Theological Degrees.—The giving of Theological degreesis a diffi-
culty hitherto unsolved in Provincial or purely National Univer-
gities. Tt is believed the difficulty has been met in Manitoba in the
following manner.  Affiliated Colleges, with the sanction of the
governing bodies to which they belong, have the power of forming a
soparate faculty in Theology, for the examination and granting of
the degrees of Bachelor of Divinity, and Doctor of Divinity ; and
such degrees shall be entitled to all rights and privileges as if they
were granted by the University. .

Further, it shall be the duties of the President of the said facul-
ties in Theology to report respectively, from time to time, to the
Chancellor of the University, upon the organization of such respec-
tive faculties, the granting of the degrees, and such other matters
asthe Chancellor of the University and the Presidents of sucb,
faculties may have agreed to, for the material benefit of said Uni-
versity and faculties.

By an amendment to the Act, passed at the last meeting of the -
Legislature, candidates in the Theological faculties are required to
pass a University examination in Greek, Latin, and Mathematics..

Organization.—While s general agreement on the provisions of
the Act was got with comparative ease, it was all along evident that
,tbe difficnliies would begin when the multifarious regulations relat-
ing to students, their admission, atandmg, studies, &c., required to
be fixed. The main difficulties-have been met and overcome by the
¢ Curriculum Committee ” and their snccessors, the “Board of
Studies.” The Committee, consisting of two members from each
College and a member of Convocation, compared, with great diligence
and dare, the systems of higher education, French vs. English, and
of English vs, Canadian, and by patience and mutnal concession
reached, witheut a division, conclusicns accepted by all the bodies
concemed. .

Their labors have heen chxeﬂy du'ected as follows ;—
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(@) Examinations,—Thosystem in voguo at St. Boniface is that
in use in the Colleges in the Province of Quebec,and the University
of Laval. The course of a lad extonds over nine years, At the
end of his seventh yoar an examination is passed—his firat in the
University—in Langunges and Literature. Theso subjectsare then
omitted from his course of study, and two years spent at his Col-
lege in the study of Science, (including Mathematics, Physical,
Bental, and Moral Sciences,) after which the last examination,—
hissecond in the University—is passed, and the successful candi-
date is entitled to his Bachelor Degree. 1t was found, on the other
hand, that in a number of English and Canadian Universities, the
University allows the affiliated Colleges to examine in all except
two University examinativna—one in the middle, and the other at
the end of the third or fourth yesr's course—and then, two are com-
pulsory.

Here, then, was a means of unifying the Fronch and English
systerus. Sume would have preferred more University examinations,
but by arranging the subjects judiciously for the two examinatiors
required, it is believed a suflicient test can be obtained.

Accordingly, two examinations for the ordinary B.A. degree are
held necessary—the first called the Previous, the second the Final-

(b) Admiss  of Students.—Two modes of matriculating students
are perm tted.

(1) A student who has not completed his course in any of the
affiliated Colleges, may passan examination called the Preliminary,
after which, in a year's time, ho may proceed to che Previous, as a
matriculation student. This examination ma, be taken by students
of Colleges, and thus make a ¢hird University examination. It has
been made compulsory in the students of the Manitoba College,
going on with the University course, by the authorities of that
College.

(2) A student o1 one of the affiliated Colleges who presents a cer-
tificate from the head of his College that he has completed the
required College course, may go on to the Prevxous examination
as a matriculated student.

(¢) Text-books.—This subject afforded one of the greatest difficul-
tier. of the situation, Some slight difference as to the interpreta-
tion of the Act took place. Some maintained that to make out a
schedule of topics best met the wording of the Act ; others held that
prescribing text-books was the best for the student, and most sat-
isfactory for examiners. The difference of language afforded at
length the means of settling the matter. It was found that the
same *ext-book could very seldom be had both in French and Eng-
lish. Accordingly, text-books corvesponding as much as possible
were adopted, and the division rendered necessary by language was
found nearly to coincide with the two lines of religious thought in
the Council.

(d) Subjects.—Educationists Jiffer so widely as to the compara-
tive merits of Classics and Science<, that more conservatize or more
progressive tendencies in this respect exhibit themselves among
any combination of scholars. Probably the Western air, and the
inevitable effect of the progressive movement in a new and rising
country, made less trouble than usual in this matter. Modern Lan.
guages, Mental and Moral Sciences, are all dippud into, at least in
the ordinary pass course for B. A., while “ Natural Philosocphy and
Humanities” are by no means neglected.

{¢&) Honor Courses.—The very wisopolicy has been adopted of bav-
ing several different Honor Courses proceeding to the degree of B. A,
in Honors. The effect of this will be to encourage special excel-
lence in certain selected and congenial departments. The discus.
sion as to * Options,” which took place in Ontario some time ago,
and which has eisewhere been a **bone of contentmn,” was for.
tunately omitted in Manitoba,  Students, after ps.ssmg the Pre-
vious examination of t 10 University, may proceed o the Honor
degree by one of the five courses: .

1—Olassics.

2-—Mathematics,

3—Natural Sciences.

4—~Modern languages.

6—Mental and Moral Science.

Prospects.—The examinations which are held in May annually
began in 1878,,80 that only two have beon held, and the first for
final will be in 188D. These are conducted by printed papersand
written answers. Thus far the examiners have been partly select-
ed from the teaching staffs of tho several colleges. This will pro-
bably becume less and less necessary. This year sixout of fifteen
examiners are not on the teaching bodies of the colleges. At the
first examination in 1878, geven students presented themselves; at
the second in May, 1879, 16 students were present, and all the col-
loges were represonted. So great an undertaking as the beginning
of a university with imperfect resources might well fill its promoters
with anxiety, but the disposition manifested to patiently meet and
deal with differonces of opinion give great hope for the future,
The effort has certainly been to keep up the standard as high as
the circumstances of the province will allow, to make the Univertity
nseful in elevating the educatinnal condition of the province, and
to avoid the disgraceful * bathos” into which some of the Canadian
Universities fell in their earlier years. A small grant for the neces-
sary expenses is allowed by the Legislature, but no doubt the Uni-
versity will obtain its share of land set apart by the Dominion
Government for purposes of *‘education,” which amounnts to one-
eighteenth of the whole prayince. Neocessary buildings must be
erected ; and it is to be hoped that the colleges on whose prosperity,
after all, that of the University is based, will be made able to do
their work by their friends. They are all three struggling, poor
and proud, longing for new buildings and for firmer endowments.
The cultivation of our people and the future characterof our public
men_largely depend on them. Manitoba is thelfirst of a series of
great provinces to be reclaimed from the vast solitudes of the North-
West ; the beginning 1 aslf-government, social advancement,.and
educational organization in Manitoba will no doubt influence the
newer provinces rising farther west. Quite possibly one of the
first resulis of the University of Manitoba, receiving a respectable
revenue either from her land grant or from bequests, will be the
appointme. 't of University Professors to supplement the work done
in the colleges, which feel painfully the heavy responsibilities
thrown upon them, and the weak teaching staffs at their disposal
to prepare for the University examinations. Co-operation among
the Coileges is also being spoken of to meet the want already men-
tioned. Every lover of his country must rejoice to see Cunadian
civilization spreading so rapidly ; every true patriot will bid God-
speed to all movements aiming at the advancement and enlighten-
ment of the people, and will not withhold good wishes from our
Oniversity, the youngest of the educational sisterhood.

‘Who loves not knowledge? Who shall rail
Against Ler becuty ?  May she mix
With men and prosper! Who ghall fix

Her pillers ?  Let her work prevail.

g

HISTORY IN OUR PUBLIC SCHOOLS.

——

~
BY JONN M'CAATER, HEAD MASTZR PUBLIO SOHOOL, ALMONTE.
(Published by request of the Lanark Teachers Association.)
Facts ave the basis of history ; reality is its very apirit and es-
gence. It is made up, .saye Goldwin Smith, of human actions,
whether these actions are political, military, social, religious, or of
any other kind. These facts may be related in a variety of ways,
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according to the tasto, the ability, or the acquirements of the
writer. They may bo told in a dry unpalatablo style, or in a style
luscious as a honeycomb. If the bore Yacts are placed merely in
juxtaposition, like beads on a string, history is cortainly tho most
unreadable of all reading matter ; if, however, these facts aro glued
together by the proper coments, history mry be made to possess
all the fascinations of a novel,

The statesman might read a history of dry facts, becauso his ob-
ject is to learn from the past how to administer the affairs of the fu.
ture, and because ho well knows that witbout a knowledge of such
facts Ho can lay no claim to statesmanship. The philosopher might
study such a book, because his aim is to find out the causes of these
facts, and to observe the effects cf which these facts are them-
selves the cause ; but such a book would not be read by one out of
a hundred of those whousually rend history. Only urgent necessity
could induce the majority to read such a book.

A readable history is one that not only communicates informas
tion, but also gratifics the taste, excites the feelings and pleases
the imagination. The author is anxious to instruct, but he is not
less anxious to please. To do the latter, a great deal depends, of
course, on his style, diction, etc., his ability to enlist the sympa-
thies of his readers, to carry them along with him, and make them
feel as if really actors in the scenes described. ’

Al this is specially true of a history intended to teach young
persons. A history for them must be & book pleasant to read.
Wanting the quality of readableness, it:-wants everything; if we
wish to givo young people a life-long disgust at history, we have
only to set them down to an sbridgement heavily packed with
facts, names, and dates. The mind which has been compelled to
bear such a load will soon let it drop Jike 8 burden of lead, and
never lift it again.

Have we not put such books of histe~ into the hands of our
public school children? Have we not and are we not using the
merest abridgments, heavily packed with facts, names and dates ;
the veriest dry bones of history, bleached and whitened, till not a
particle of flesh is left—or, to vary the figure, we might say, the
quintessence of history, undiluted by anything te thrill the heart,
gratify the curiosity, or excite the imagination 1

And if such is the character of our school histories, is not the
atudy' of them doing more harm than good? Are we not giving
our pupils a life-long dislike to the whole subject, instoad of cul-
tivating in them a tazle forit§ The late Rev. Wm. McKenzie,
being onv day in my 1 om, took up Emilia B. Edwards’ little book,
and after looking at it for a few minutes, threw it down, with this
remark, ‘ What nonsense to expect children to learn history from
such a dry affair as that.” ’

If we had more time to devote to the subject, or only a very
general outline of it to master, we might, without a text-book,
with the aid of the black-board, little talks, pleasant stories, and
other devices, break up a number of the hard crasts, moisten
them if you will, and deal them out in dainty rhorsels, easy of
mastication, deglutition and digestion.  But it takes longer time,
in my opinion, to teach a subject witho’ a text-book than with
one., Without one, the bulk of the work falis on the teacher, and
the value of drill, in a meusure,.is lost to the pupil. Bat the time
tnat must be devoted to other subjects renders it impossible to do
in this history. The entrance examirations, speaking comparatively,
demand congiderablo proﬁczency in reading, writing, spelling, arith-
metic, grammar, geography, compocition, Fourth Book work, etc.,
and if much time isspent on history, it must be at the sacrifice of
one or more of these subjects. Before history was made a oom-
pulsory subject in our public, schools, I spent half an hour ‘more
timo in arithmetic than I do now. Indeed, we are so much crowd-
ed with other subjects, that ! sometimes feel half inclined to think

that it v ~1d bo botter to let history drop out altogether, or, at
most, t retain it only to a very limited extont. .

Many parents, I know, disapprove of it, and think their children’s
time would be spent to better purpose in other subjects. Some edu-
cationists condemn it 2 a public achool study, on the ground that
tho more facts of history, without the general laws which they
teaoh, aro of no account, while the philosophy of history is too deep
for immaturo minds. Professor Bain contends that history is a
subject proper only for the Univorsity, Itis, tosay tho least of it,
a*debatable point.

No more outline of the subjeot, however, will moet the require-
menta of the entrance examinations. Weo must conse down to par-
ticulars, and select facts from the reign of every king and quoen
that has ever reignod in England, For proof of this take the follow-
ing question from the July paper of 1877; * Edword 11T, wy lords,
had seven sons, andso on.” After naming them all with their titles,
the question is put: *““Name in order the kings that reigned between
Henvy IIX and Henry VIil, and stato from which of these seven
sons each was desconded.” This question embraces eight kings and
their descents, and requu'es a pretty exact knowledge of C>tails to
answor it. Theexaminer, no doubt, would smile at the audacity
of such an insignificant mortal as I finding faule with his questions;
nevertheless, I venture to say that such questions show a éres.t lack
of judgment in what may be expected fr.m fourth-class pupils in
our public achools. Nor is this question a solitary one. Any per-
son acquainted with the entrance papers knows that many such
might becited. Then to show that wo must travel over the whole
length and breadth of English history, yes, aud Canadian too,
take the following two questions : 1st. Tell how the Roman Con-
quest of England was bronght about, and what were the pxincipal
changes effected by it ?  2nd. When did Queen Victoria come to
the throne, whom did she succeed, aud what have been the prinoi-
pal events in the history of Canada during her reign? The first of
these questions takes us back to the middle of the century before
Christ, the second brings us to the present. Isit reasonable, I
ask, taking everything into consideration, to ezpect fourth-class
pupils in ungraded schools to answer questions covering the whole
extent of English and Canadian history, and embracing so many
minute details? I, for my part, answer with a most emphaticno.

There is another very important consideration : We have
no spacial text-oook, guide, or standard for either examiner or
teacher. Now, the wass of facts is so great that a selection cf some
kind or other must be made, and therebeing no special guice, every
one is left pretty much to himself o make his own selection. But
no two persons will think alike on the same subjcct, and conse-
quently no two persons will make the same =alections. Exsmine
any number of different histories, even the most condenead, and
you will not find any two of them agree. Fow many would fix on
the eight kings and their descentas an important question ? I, for
one, though I had canvassed the whole domain of English history,
would never have marked itso. Take men holding different re-
ligious creeds, or men holding different political opinions, aud see
how widely they differ from each other in their views of the im-
portance of historical facts ;'and that {00 even in prominent events,
such as the Raformatior:, Restoration, Revolution, etc. The con-
sequence of all this is, that every teacher drills in what he deems
important, and every examiner selects whast he deems important
‘and it may be the two clssses of facts are wide as the poles from
each other. Consequently our pupils +zill sometimes succoed very
well, and at other times though equelly well prepared, almost
totally fail; theirBuccess or failure depending in a great measure
on the class of facts selected by the examiner, and the class of facts
in which they have been driiled.

Now, in view of what wé have said, it may be asked, what do we

-
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want? Well, if we are to have history in our public schools—and
I would not likoe to say we should not—I answer:

1st. Wo want one uniform toxt-book for all the schools of the
Province. This book should be the guidoe of hoth examiner and
teacher. Tho teacher may supplement it if he wishes, but no exam.
inor shall go outsido this toxt-book in sclecting questions for tho
entrance papers.

2nd. We want this duly authorized text-book to be confined to
one brief poriod of English or Canadian history. The present
roign, wo think, would be a very suitable period. It is certainly
the most important to ug, and the one with which we ought to be
best acquainted. Being wellinformed in the leading foatures of this
part of our history as a nuclous, wo might work our way back, epoch
by epoch, as opportunity presented itself, in our High $chools and
Universities, till the wholo subject was embraced. Some may say,
this is boginning at tho wrong ‘end of the subjoct. I am not sure
of that. The reign of Queen Victoria should be of moro valus to
us than the battles of Julius Cemsar.

3rd. We want this book at least to be a somowhat readable book.
Itis notto be a mere bundle of dry facts, names and dates, placed
gide by side, like bends on a string, but a baok giving of course the
facts, but giving thew in such a manner as to command the atton-
tion and excito the curiosity of the reader. But what if such a
book cannot be had? Then, I would say, let us have the driest
thing possible, a mere nomenclature of ovents, names, and dates,
which we can commit wholly to memory. But we must insistthat
even this driest possible affair be, nevertheless, the solo guide of
both examiner and teacher.

EDUCATION OF THE INDIANS.

——

T'o the Editor of the Canada School Jowrnal.

Sir,—I have already, in the columus of your Journal, called atten-
tion to the efforts which are being made to place education within
the reach of the Indian tribes in some of the outlying districts of
this Province.* It is gratifying to know that these efforts are being
systomatically followed by the Indian Board of the Department of
the Interior, and directed to those parts of the Dominion where
Indian tribes or bands exist.

In a report which I preparcd on the ¢ Xducational Features of
the Centennial Exhibition " in 1876, I pointed out what was being
done for the education of the Indiaus of the United States by the
Department of the Interior there, and under the direction chiefly
of various religious bodies.t

It maybe interesting to note that the lndian population and
schools of the Dominion at present, according to the report of the
Minister of the Interior, are :—

41z .1,
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Nova Scotia c.oevceeresnnieiennene 2,126 | 34 78 f
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Princo Edward Island........... . 266 | 1 26 !
Manitoba and N, W. Territories 30,277 10 | 376
Arthabaska District ....coeeeeee 2,498 1 0| 214 l
British Columbis... ..... cevevens 80,162 | 11 | 615 | |
Rupert’s Land ......ccc..... veerne 3,770 l (1 S TV
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Of these 94 schools, nins are supported either wholly by the
Methodist Church in Canada, or partly by that Church and from

the Indian Fund ; threo by the Church of England, cither wholly
or in part ; three by the ZJow England Compauny (alen Church of
England), either wholly or in part ; twonty-eightfrom Indian funds
and other sources, and the remaining fifty-ono wholly from Indian
funds. Soven of theso schools aro cither wholly or partially in-
dustrial in tgmir character. DMost of the schools, however, roport
nothing more taught than the “ Catechism,” ¢¢ singing, Scriptuve
and Catechism,” Scripture and ncedlowork,” ‘“dictation, ncedlo-
work and drawing,” *¢ Scripture talks and recitations,” ¢ Catechism
and English,” ¢ Catochism and French,” otc. In the various
branchos of secular learning there are (of the 3,230 pupils on the
rolls) 3,137 reported in reading and spelling; 2,974 in writing;
1872 in arithmetic ; 672 in grammar ; 625 in geograghy and 16lin
drawing.” '

From the report of the Minister of the Interior for 1879, the
following intorosting extracts are given. Speaking of the genoral
condition of the Indian in our Domiuion the Ministor says :—

““The condition of the aboriginal inhabitants of the Dominion
is on the whole not.only satisfactory, but gradually and surely
improving. In the other provinces they have inmany cases attain-
od to an intollectual standard not sgeond to that of their whito
neighbors, engaging with much success in agriculture, mechanics,
commerce and the learned professions, and taking a creditable part
in social and religious life, and in the political government of the
country.

Speaking of the condition of the schools in the various provinces
the Deputy Superintendent-General (L. Vaunkoughnet, Esq.) says *

Ontario~* An increased interest is apparently taken by the Six
Nations in education. The school buildings are better constructed,
and more competent teachers are employed. . . . On some of the
regorves in the Central Superintendency (Hastings) there are as
many as three or four teachers in operation in each, and in
Tyendenaga a fourth school-house has been built. In the
Northern Superintendency new schools were established. On the
Missionary Reservo, on Blind River, north shure of Lake Huron,
from the reserves at Henby Inlet and Sawanags, in the Parry
Scand district. At the Pic, on Lake Superior, a commodious
school-house has also been erected by the Indiang, saund
they have applied for a teacher. Near Sanlt Ste. Marie, a
new industrial institution for Indian girls was brought into opera-
tion by the Rev. Mr. Wileon, the well-known and suc-essful Prin-
cipal of the Shingwauk Home—an industrial institution for boyas
at that place ; and three boys, having acquired the trades respect-
tively of tinsmithing, bootmaking and carpentering, left the latter
institution and obtained employment at their trades elsswhere ;
while a fourth boy froin the same institution was sent to fill the
position of school teacher on Garden River reserve. Af Wikwemi-
kong, Manitoulin Island, increased facilities have been afforded to
Tndians desirous ot placing their children at the Industrial Schools
there to be educated, through the extension of the buildings during
the past year. The well-know: and long established Mohawk
Institute, near Brantford, has also been greatly improved by a
largo additjon to thelmain building, and the number of resident
pupils now at that institution is ninety. At Christian Island,
Georgian Bay, a good school-house has been erected during the
year.”

Quebec.—Mr, Vankoughnet says:—*‘Schools arve established
upon each of the reserves in this Province, and returns are regularly
received il'erefrom; but it is to be regrotted that they do not, with
ono or two exceptions, indicate much progress in the education of
the pupils.”’

Nova Scotia.—The report states that ¢ the few schools that have
been established in Cape Breton are reported to be making favor-
able progress.
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New Brunswick—** The Department is negotiating for the orection
of a school-house for the Indinns owning the reserve on tho
Tobique River, Victorin County, there being a suilicient number
of children of an age to attend school on that reserve. Tho Indian
children on tho resorvs of Little Falls, Madawaska County, attond
tho Public School in tho vicinity of tho reserve, The Superin-
tondent of the Northorn aud Esstern Counties reports that
soveral of the Indian Boards aro anxious to have schools establish-
ed among them. A contract has been made for the erection of a
school-house for the Indians living on the Burnt Chur.h reserve,
Northumberland Couuty, there being a sufficient number of
children of school age to warrant tho establishment of a school
there."

Prince Edward Island.—No educationul roport,

Manitoba.— ¢ The benefit derived by the Indisn bands among
whom schools have been established is very marked, according to
the Inspector'’s roport. Twenty-four schouls are in opemtion'
within this Superintendency ; and'the Inspector states that the
intelligence disseminated by them makes a gratifying distinction
between the Indian. who is the recipient of their civilizing influences
and his witd untutored brother, whose mind is still cnveloped in
ignorance and superstition. Returns have been regularly-recoived
from schools on tho various reserves which receive subsidies from
Indian funds; and the Department has furnished the requisite
books and other achool apparatus for properly conducting the achools
to all that have applied for the same.

North-West Territories~—No educational report; but in rogard
to farming instruction, Mr. Vankoughnet says :—*¢ Thesatisfaction
with which the intelligence was received that the Government had
sent them relief, and had appoivted porsons to instruct them in
farming and herding cattle, was great ; and the willingness which
the Indians expressed to receive instructions in farming and to de-
vote their energies thereto is encouraging. The Indian Commis-
sioner (E, Dewdney, Esq.) reports that the policy of the Govern-
ment in attempting to make the Indiaus of the North-West
solf-supporting, by instructing them in cultivating the goil, herding
cattlo, ete., will, in his opinion, prove a success, . . . . And even
should the attempt prove a failure, the establishment of govern-
ment farms throughout the Territories, with plenty of land thereon,
to raise grain and root crops, will contribute largely towards
diminishing the expense of feeding the Indians, should it turn
out that such a course is inevitable,”

British Columbia.—In the report of D. W. Powell, Esq., the
Superiutendent, there are a few incidental references to the schools
established, but nothing of special interest.

Although there are some grounds for sauisfaction in regard to
what has been' done in some places for the education of the Indiaus,
yet the progress made has not been at all equal to what was expect-
ed when the report of the “special commissioner appointed to
investigats Indian affairs in 1856” was issued. The present
system, or probably lack of syatem, is too desultory’ and uncertain
in its operation. No general plan has been agreed upon, and none,
so far as T am aware, has been devised or promulgated by author-
ity. This was probably to be expected in the altered state of
affairs as regards the Indians which was caused oy confederation.
There was also a degree of uncertainty asto the attitude of'the
Indian tribes in the North-West Territories. Now, however, as
thiugs among them have settled down, and & policy in
regard to the temporal and physical conditions of the Indians has
been agreed to and acted upcn, it seems a fitting time that a com-
prehensive and exhaustive enquiry should be made into the edu-
cational and industrial wants of the Indians inall of the provinces.

rod, is cspecially desirable, both in regard to the best intoreats of
the Indians themselves, and for economic reasons. Large sums of
money are boing spont for the benefit of the Indians, but on no
comprehensive plan designed gradually to chango the nomadio
habits of the Indian to those of the white settler, to furnish thom
with schools taught by well-trained teachers and conducted in a
systematic and efficient mannor,

Toronto, May, 1880, J. G. HopaIns,

Deputy Minister of Education.
*Canapa Sonoor JourNat for October, 1879, pages 237, 228.
+8o0 report, Part xi. pagea 96, 98,

To the Editor of the Canada School Journal.

Sir,—I have read Mr. Harrison's views on my rondering of John
i, 1, and whilo I acknowledge his very courtoous criticism, I do not
think it necessary to entor 1mto any furthor discussion on the sub-
ject., Whatever I might say would prebably be only a repetition
of tne viows stated in different words ; and as I have advanced all
I can advance in defonce of the passage, I am content to leave the
result to the judgment of your readers. I think, however, that
Mr. Herrison must have entirely misunderstood me when he rofuses
to bo guided in the vocal rendering of any literary composition by
the explanations of commentators, The commentator is supposed
to bo learned in all that constituts the difficulties of a pas-
sago. He analyses the thought an ! the language, and endea-
vors to throw every lighi upon what ver is doubtful and difficult.
He may have no knowledge of tha aws of elocution; but when
more than one meaning can be attachod to a difficult passage, the
elocutionist will often derive the best help from the well-formed
views of a thoughtful and qualified commentator. When, there-
fore, the commontator explains the exact nature and force of a
reading which, like this verse in John, has a special meaning,
attached to every statement, the elocutionist is then preparad to
give such emphasis, inténation and expression as will infallibly
convey the meaning which the commentator has sanctioned. For
my own part, I confess that I am often under the greatest obliga-
tions to commentators on Shakespeare when I have doubts as to
the nature of the literary expression; and I must add that as the
Bible presents greater difficulties in this regard than any English
author, both because it is a translation and because it abounds in
mysteries which perplex the profoundest thinkers, able commen-
taries are invaluable ns guides to just delivery. In conclusion,
allow me to suggest to Mr. Harrison that he and 1, in cur two
communications, havs, in a very humble fashion, been making our
commentaries on the verse under discussion. We first comment
and then we guide our rendering of the passage according to our
commettaries.
- Respectfully yours,

R. Lewis.

CORRECT READING OF JOHN L 1.

To the Editor of the Janada School Journal.

Sir,—Having read Mr, Lowis’s letter and the remarks of J. M.
H. Harrison, A.M., on the above subject, I am still of opinion
that Me, Lowis is right, for the following reasons :—

ist. I disagree with Mr. Harrison when ,he says that ¢ with
God ” is only a sccondary idea to the capital thought ¢ the Word
was God,"” also when he says,  if the Word was God it.muat have
been with God,” for, according to Gentile ideas, the Word might
Jave been with God, but not (iod, or the Word might have been
a God, but not the supreme God, thatis, he might have been a
rival God; but St. John says, the Word was with God, and the
Word was God.” Again, you wonld not say of two nersons, “ Cain
was with Adam, and Cain was Adam,” nor of one peison, *‘Jacob
was with Israel, and Jacob was Israel,” but when the Evangeliat
wishes to teach the distinct individuslity, and at the same.tinfe the
complete unity of the Father and the Son, he says ‘.the Word was
with God, and the Word was God.”

2ad. I vonsider Mr. Harrison’s quotation unfortunate, because,
while emphasizing ‘was," in the passage “In the beginning of this
contury tie British Empire was a strong nation,” might imply that

- Such an enquiry as that instituted in 1856, to which I have refer-

it is no¢ strong now, it could not have that effect with ‘¢ was God,"
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for once admit the divinity of the Word from eternity, and jon
must admit his divinity to eternity ; that is, no one would suppose
that God would cease to be God, and you would not go out of your
way to provent a person falling into an error into which he was
not likely to fall.

8rd. As the word ** Word”” occurs three timesin a short sent-
ence, the emphasis on the first ** Word ” is_stronger than on tho
other two, and the emphasis on ‘‘ with * relatively stronger than it
would be if the first proposision were omitted. Again, the word
¢ God occurs twice, and the emphasis on the first ¢ God” is
greater than on the second, and consequently, the emphasis on
‘;was ” is relatively strongerthan if the third proposition stond
alone.

4th. If it be any satisfaction to Mr. Harrison I will admit that
Dr. Watts agrees with him in ono of his least effective stanzas, the
third line being its weakness.

“Ero the hlue heavens were stretch’d
From everlasting was the Word ;
With God he was, the Word was God, .
And must divinely be ador’d.”

And lastly, as to Mr, Harrison's sncer about Barnes, Scot?, and
others, I will merely remind him that many of the best orators
have known nothing of the rules, and many who were well up in
tho rales have been but ordinary readers, simply because, while
the natural orator would be very little better for rules, the ordin-
ary reader would be much worse without them.

J. H. Kx108T,
Lindsay, May 20th. 1880. P. S. Inspector.

Wathematical Depurtment.

Communications intended for thig part of tha JOURNAL should be on separ-
ate sheots, written on one side only, and properly paged to provent mistakes
They must be received on or before the 20th of tho month to socure notico in
uu:l xﬁx(;:é:cding issuo,and must bo accorapanied by the correspondonts’ names
-an CSSCS.

UNIVERSITY OF TORONTO.

AxNUAL ExaMINATIONS, 1880.

First Year Mathematical Papers.

ARITHMETIC AND ALGEBRA.

Examiner: T. Havyrer, B.A.

1. Enumerate the points of differerice between algebra and
arithmetic.

2. Given a=38, b =4, ¢ = — 5, find the value of

(8a-t-4b4-5¢)2+(4a+8b+12¢)* — (5z- 5y 4 18¢)*
Given a=2, b=1, ¢==0, find the value of .
(aH+bH+ckb)+(ab+bc+c %)

. Simplify

Q) ( ~5b— {a-- (5c—3c—b—4b)+2a— (a—2bFc) })

@) a-s(b+3{a—2(b—c)+2b—3(a-b+2c) })

. Find the value of
142 7 z
@) =) 05 @9 (=82 T 0F3 @Fa)
l—z 1-z—22 lez~z?—23
2] 1+x+1+z+x’ +3 +2x+ui4ad
8 x!ln 22" 1 1
(O R Ry i e
. Describo Horner’s method of division.
Divide according to Horner’s method :
425 —7x¢-}-252% — 1522 4-82+ 10 by x? —z-+5
6at— a*b-1+-2a%b%-}-18ab3+-4b* by 2a° —Bab+-4d3.

6. Prove the rule for finding the least common multiple of two
quantities.
Find x. c. x. of (2122 —2624-8) and (72> — 423 —2124-12.
7. Solve

e L (2a)t=oat
= 3(x—8)-3(8z—1) 8 (x*+2
@ 5 - I(z—1) _5(8 —2)
3 66241 4x+5
©) Toz+l T bz—1 52
@) \/E" \/”v—\/az—awr_b.

Vate—-at oy
8. Find the fraction which, if 1 be added to its numerator, be-
comes } ; but if 1 be added to its dozeminator becomes, .
Two persons A and B could finish a work in m days; they
worked together n days when 4 was called off, and B finighed it
in p days. In what time could each do it ?

9. Solve .

) (a: + 22)*- (x+3) LA
) (@—2)'—(@=b)*  (a—b)ec
(a—x) —(z~b) ~ (a—x)(z—1D)
. { xtytaxy == 11
®) %y +ay? = 80
{ o 4 4t =196
9
at 4 =6

10. The sum of two numbers added to the sum of their squares
is 42, and theirp iuctis 15. Find the numbers.

If $800 be laid out at simple interest for a certain number of
years, it will amnount to 2360. If the same be allowed to remain
two years longer, and at a rato of interest one per cent. higher, it
will amount to $405. Find the rate and number of years.

11. Given the first term, common ratio, and number of terms
in & geometrical progression, find the sum.

Ifaq,b cboing. p. Prove

(a®+b2+c%) >(a—b4c)?

ETCLID.

\ Ezaminer: A. K. BLAOEADAR, B.A.

1. Any two sides of & triangle ars together greater than theo
third side.

If a point be taken within a parallelogram, the sum of its
perpendicular distances from the sides of the parallelogram is less
than the sum of the diegonals,

2. Ifthe side of any trianglo be produced, tho exterior angle is
equel to the two interior and ‘opposite angles, and the three in-
terior anglesof every triangle are together equal to two right
angles. .

From the base B4, or BA produced, of the isosceles triangle
ABC, BD is cut off equal to the side BC; from DC, DE is cut off
zqualto BC; prove that the angle DC4 is double of the angle

BE.

8. Triangles upon equal bases, and between the same parallels
aro cqual o one another.

The angle BCA of the triangle 4BC is bisected by the
straight line CE which meets 4B in E; 04 is produced to D so
that 4D is equal to BC'; prove that the triangle CED is equal to
the txiangle 4BC.

4. If a straight line be bisected, and produced {o any point, the
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rectangle contained by the whole line thus produced, and the
part of it produced, together with the square on helf the line bi-
seoted, is equal to the square on the straight lino which is mado
up of the half and the part produced.

Produce & given line so that twice the rectangle contained
by the whole line produced and the part produced may be oqual
to the square on the given line.

6. The angles in the same segment of a circle aro equal to one
another,

ABC is a triangls in the circle 4BC; AOD is drawn from 4
bisecting the are BC in D and meeting the side BC in O; prove
that DB is a tangent to the circle through 4,0,B,

6. If two straight lines cut one another within a circle, the rect-
apgle contained by the segments of one of them shall be equal to
the rectangle contained by the segments of the other.

Two circles with centres € and E touch each other internally
at the point 4 ; from the centre C of the smaller circle CBis
drawn at right augles to CE meeting the circumference of the,
Iarger circle in B; and from E the centre of the larger circle ED
is drawn’ parallel to CB meeting the circamference of the small
circle in D; prove that the straight line 4B is equal to atraight
Iine AD.

7. To deseribe & circle about a given triangle.

O1is the centro of the circle inscribed in the triangle .ABC;
circles are described about the triangles BOC, CO4, 40B, having
escentres A, B/,C', respectively; prove that

A0.04'=B0.0B'=00.0C".

8. Define similar rectilineal figures and reciprocal triangles.

ACB, ADB are two triangles upon the same base 4B and
between the same parallels; AD and BC meet in O; shew that
AOB, COD are similar triangles and C04, DOB are reciprocal
triangles. Also, if £EOF be drawn through O parallel to 4B,
shew that the quadrilaterals CDOE, CDOF are equal.

9. In a right angled triangle, if a perpendicular be drawn
from the right angle to the base, the triangles on each side of it
are similar to the whole triangle, and to one another.

Coustruct a right angled triangle having given the hypotenuse
and the difference of the squares on the two sides.

10. In equal circles, angles, whether st the cuntres or at the

circamferences, have to one another the same ratio as the arcs on
which they stand.

TRIGONOMETRY.

Ezaminer: CuARLES CARPMAEL, M.A.

1. Define the logarithm of & number, and explain what is meant
by the ¢ base™ of a system of logarithms.

Shew that log. %:—: =z log. a—m log. b.

Find log. 175, and log. 6860.
Of what numbers ars 2, 0, 8, 0.25 the common logarithms ?

2. Find the logarithm of, the square root of ZS,’ 52.?-37" and
of _1/3633. )
AL

8. Define the terms sine, cosine, and tangent, and make & fable
of thair variations in maguitude and algsbraic sign from 0 to 180°
Having given the tangent of an angle, find the sine snd
cosine.
4. Find the sine, cosine, and secant of 80° and 45°.
5. If ABC be a triangle, right-angled at C, shew how tofind any
of the quantities B, g, b, if 4, ¢ are given.

6. Provo that

gin 4 + B = sin A cos B 4- cos 4 gin B.
8in.8 4 = 8sin A—4sin 34,

7. Prove the following formulm :
1—tan? % L —_
€80 = = 8in 4540 8in 45-0 = § cos 2 0.
14 tan? 5

" gin ?0—sin *@ =sin 0 + P 6in 0—9-

6in 0+ sin 8§ 0 tan 67° 80" == 1 4- 5~

05 0+ o058 0 = tau 20.

8. In any triangle, prove
. b2+c?~a? . 4 s (s—a
(i) cos 4 = ~—Sh (ii) cos 5 = 1’_(1)_(:)

. Solve completely the trianglea:
(i) & = 1263, b = 1859, ¢ = 1408.
(i) 4 = 67°59", o = 2045, b = 2000.
10. Find the areas of the triangles in question 9.
11. The eclevation of a tower is found to be 45°, and on retiring
60 yards it is 30°, find the height of the tower.

No. Loa. No. Log. | ANGLE. L. Siv.
12680 +10140 | 20450 *81069 | 46°58’ 9.86389
18590 -18322 | 80000 47712 | $2°54/ 9.00178
14680 16678 | 57700 76118 | 59° 7/ 9.98360
14948 +17458 | 68600 88632 | 65° 8' 9.95745
16124 20747 { 70000 84510 | 67°597 9.96711
20000 801038 | 78200 *89321

79561 -90070

ALGEBRA AND TRIGONOMETRY—HONORS.

——
.

Examiner: CHARLES CARPMAEL, M.A.

1. Prove that

wr—n(n—1) + % ;‘2‘1(71—2)'—’-‘;"—";—”‘—2(1»—8)'1» ......

is=|_1l_if r=mn, aud is=0 if r be less than 2.

2. Enunciete and establish the principle of Indeterminate
coefficients.

Employ it to find the sum to n terms of tho series

1. 124-2(224-12) +8(824-22+413) 4 .

8. Prove that a series is convergent if the ratio of each term to
the preceding be less than some assignable quantity which is itsel
less than 1. Will shis test apply if tha ratio Leing alwuysless than
1 approaches 1 as its limit ? L
PDetermine whether the series whose n™ term is /n%+1—nis
convergent or divergent. .
4. What are Sgurate numbers? Shew by induction that the
figarate numbers of the +* order are the successive coefficients o
the binomial expansion of (1—z)™" <.

If .f, denote the ™ number of the ¢™ order, prove that

uff-l-l =lfr’uf'+2fr‘m—lfl+sfr * u—af:'*’ +mfr. lfc‘

5. Shew that any convergent is nearer to a continued fraction
than any other fraction having a smaller denominator than the
convergent has.

......

oooooo

1t P2 bo any convergent to —

------

In
that pytga=|nt1. A
6. Find the number of divisors of s given composite number,
and tho sam of the cubes of these divisors.
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7. If 0 be the circular moasure of an angle < g , show that tho

tan 0

sin 0 i when 0 is indefinitely dimin-

limiting value of 7 and of

ished, is 1.
If £{0) bo a function of 6 given by the equation f(29) == (1 ~tan2g)
9, and f(0) =m, show that () =m 0 cot 0.

8. If 27r2 is loss than 49® shew that the roots of the equation
23— gx—1r == 0 are

2 (%') ¥ 08¢, and 2 (%) ¥ cos G;l + u)

where cos 8a = .. (..3_) z
2\9q
9. Show that sin a=a — .‘.’.i. a’ - T
E*E-T°
cosa=1—02 & _ ..
EtE

10. If = is a positive integer, prove that

2cosn 0 = (2 cos §)"~n(2 cos 6)"2 + ”(’1‘.__._;2)(2 cos 9)r—t—,

v F(=1) nn—r—1) (@ ]1?'—2)--‘(7‘—2"’*'1) (2cosb)*=*r ...
11. Shew that -
V=1
e +e .
cosz= g ,Sinx =
Find the sum to » terms of series.
sin a+-csin (e+B)+c2 sin (a+28)+... +¢*Isin {at-(n—1)g}.
12. Resolve sin 0, and cos 0 into their factors.
Shew that

-2V ©V 1

e

-2V
—t
2¢v3

1 1 1 < 3

14+ - —_— —_ o ceeen fi = —
+32 + 53 3 -+ to infinity 5
1 1 1 sop o wd
1+.8—4+:5—4+F+ ...... tomﬁmty_%.

ANALYTICAL PLANE GEOMETRY—HONORS.

A. K. BLACRADAR, B.A.
¥. HarTER, B.A.

1. Investigate tho equations to a straight line in the following
forms :—

% + _g_ = 1, (2) y=mx+c, (3)

Examners: {

=z’ __y-y'
A B
Shew that the area of the triangle formed by the threo straight

lines
% + _ZZ_ =1= _:;.—'x-*- % and x4y = —;—(a-i-b), is

=1

1 (=t
8 a¥tb

2. Find the angle between the two straight lines,
dx+By+C:=0and 4'z+ B'y+ =0,
and deduce the condition of perpendiculatity and that of paral-

lelism.
Shew that the two streight lines represented by the equation

az*~2 (1=b) xy—ay*==0, bisect the angles between the two
siraight lines represented by bx? —axy +y* =0.
8. Shew how the position of a point is expressed by the method
of polar co-ordinaies.
TFind the distance botweer'two points whose polar co-ordinates
are given.

4. Write down the general equation of the socond degree, and
find the co-ordinates of the contre.

What is the condition that the equation may represent (1)
central curves, (2) non-central curves, (8) two parallel or coincident
straight lines ?

If the equation
ax?+-bys - 2nzy-+2me4-2ly4-c=0
ropresents two intersecting straight lines, shew that
abe-= (£ Y/ T =t Ymi—ca) (nt V1> —ab).

5. Obtain the equation of & circle. What does the equation
become when the circle is roferred to a pair of tangents as axes?

Find tho locus of the centre of & circle which passes through
a given point and touches a given straight line.

6. Find the equation to the Radical Axis of two circles, and
shew that if from any point of it straight lines be drawn to touch
hoth circles, the lengths of these lines aro equsl.

7. Find the tangent and the normal to an ellipse at any point.

If {from the point P on an ollipse a vormal PUV be drawn
meeting the major and minor axes in the points U and V respect-
ively, prove that

PU __ b
PV a®
8. If in the ellipse or hyperbola two diameters be guch that one
of them bisects all chords parallel to the other, then the second
will bisect all chords parallel to the first.

If tangents at P and D, ends of conjugate diameters of the
ellipsef_’"_’; + .%;. =1, meet in the point 7', and if (z/, y’) be the
a

co-ordinates of P, and (x, y) those of T, prove that

x [« y'y _ oy (2 _ v
TEr =TG-8
9. Prove the following focal properties in an ellipse :—
(1) SC=ecAC.

(2) SP+PH=24C.
(8) If SP mests CD in E, shew that PE=CA4.

The fear foci of a completo hyperbola lie on a circle, which
also passes through the points where the directrices meet the
hyperbola, and circumseribes tho rectangle formed by the tangents
drawn at the ends of the major and minor axes.

10. Write down the equation to the parabola in its simplest
form, and shew that the ellipse ultimately becomes a parabola
when one vertex and focus are fixed and the major axis increases
without limit.

11, Find the equation to the chord joining the points of con-
tact of two tangents drawn from any point (x'y’) to a parabola.

Investigate a method of drawing geometrically & pair of
tangents to s parabola from a given point, and prove that the
chord joining the points of contact of thess tangants is bisected by
the diameter through the given point.

. PROBLEMS.—HONORS.

——

CuARLES CARPMAEL, M.A.
Examiners:{ A. K. BLACEADAR, B.A.
¥. Havrer, B.A.

1. Find a point within an isosceles triangle such that its distance
from each of the base angles in half ils distanco from the vertical
angle.

2. If an exterior angle of a trianglo be bisected by & straight line
which likewise cuts the baso; the rectangle contained by the sides
of the {riangle, together with {ho square on the line bisacting the
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anglo is equal to the reotangle contained by the segments of the
base. .

8. If z, ¥, =, be the perpondioulars from the angles of a triangle
on the opposite sides, and if

1 1 1 2
= T 7 + o=
prove that
PAVE ST VE N 2 S S S
4 (tr z/\o —y—)(o- - z) ~ 'area of triangle

_IV. Prove that every power of tho sum of two squares may be
divided into two parts, each of whioh is the square of an inleger.

V. Find the sum of the series
4 9 16 26
15+ 5t izeo tsees T
the last factor in the denominator being the sum of the other
factor and the numerator.
VI. If » be prime, prove that any number in the scale whose
radix is 2n ends in the same digit as its 2 power.

VIL If ‘gi be the r*» convergent to —5

D3+ Ps oot Ponap= Pan—Pay
g3+ gs+ o0 Gma=qum—qa.
VIII. Find the number of combinations that can be made out of
the letters in the following line
ARATEATU, FAXXAXTXANATHEOATXBBOK L.
taking them (1) 5 together, (2) 25 together,

..tonterms.

vE +1 prove that

1 1
IX. Ifp () = I"'_.{]r_ =7 + jr=1 [n—7+ 17
1 (r—1)(r-2) }
+lr—2 =742 i3 Fee
prove that

2[00 + o)+ ..veu+ o @—1)]+4 ¢ (n) =8~

X. Eliminate =, y, # from the simultaneous equations

1_1 1
z vy 'z
B 1 1
y_-z_+;:-
l_l 1
z—_:;.i-?/-

‘Why are these three equations sufficient for the elimination of
the three unknowns ?

1. If A +B+a=§, chew that

{1) cot A +cot B+cot C = cot 4 cot B cot C.
(2) tan 4 +tan B-{tan C = tan 4 tan B tan C4sec A seo Bsec C.

12. ABCis an equilateral triangle; circles are described on AB
and 4C as diameters; tangents are drawn through the points B
and C. Prove that the radios of the circle touching these tan-
gents and the two circles is very nearly one-eighth of the side of
the side of the triangle.

18. On the side BC of tho iriangie ABC are drawn iwo equi-
lateral triangles, A'BC and A”BC; likewise, the equilateral tri-
angles B'CA, B"CA and C/AB, ¢"4B are drawn on the sides CA
and AB respectively. Prove that

A'AAA” =B'B-BB*=(0!C-CC".

XIV. I (p, g, 7) bo the perpendiculars on the sides of a triangle

ABC from the centre of the circuamseribing eircle, prove that

abe

agr+bdrptepg=-—"7"-
XV. A circlo is described through the foci of an ellipse and any
point on its circumferonce. Two {angents are drawn to this circle

through one extremity of the major axis. Shew that the locus of
the points of contact of these tangents is a circle whose radius is
equal to the minor axis of the ollipse.

16. CP, CDaro conjugate semi-axis of an ellipse ; PNE is drawn
parzllel to the minor axis OB, meoting the major asis in N and
CDin E. Prove that the area of the triangle

| PCEis =2 aB=.1Gilg.

17. 04 and OB are esymptotes of a hyperbola; CEI g tangent
perpendicular to 04 ; from G the foo. of this perpendicular CD is
drawn at right angles to OB. Prove that overy perpendicular
drawn from the curve to CD or CD produced will subtend at E,
where the tangent CEI meets the hyperbola, a constant angle,

18. TP, TQ aro two tangents to an ellipse at right angles to one
another, S a focus, prove that

sin? SPT 4 gin® SQT = constant.

Practical Degarinent,

ELOCUTIONARY STUDIES.
BY RICHARD LEWIS, PROFESSOR OF ELOCUTION, TORONTO.

MARK ANTONY'S ORATION.
(Julius Ceesar, Act IIL., Sec. II.)

Passages of great dramatic power and excitement follow the
announcement of Antony to the people that he holds in his hands
the will of Cewmsar. He affects to restrain their wild violence,
yet by hints and suggestions ho whets their appetites to fury.
Skilfully, yet a8 if by accident, he says

“Pig good you know not that you are his hefrs;
“ For if you should, O what would come of it!”

The manner of saying this depends so much on & full conception
of its spirit, of the assumed terror of doing wrong, of exciting his
audience to commit the violence to which he is inevitably urging
them, that no hard rules will suffice, the xeader must conceive and
interpret as poet and actor, to do the passage justice.

But now we enter upon a passago in which Shakspears combines
tho profoundest knowledge of character with the highest efforts of
oratorical gkill and passion. The multitude has been conquered,
won over to his designs. But that is notenough. Antony’s purpose
is to destroy tho murderers of Cmsar, and that purpose and destruc-
tion must have all the semblance of public virtue and justice. He
must hurl the vengeance of public wrath, roused to fury on their
heads, and conceal hig motive under the semblance of pity for the
dead.

Lot the student mark now that the speaker descends in obedienco
to the demand of the people, professedly to read the will, but in real-
ity to strengthen every sentiment of pity and horror for the crime
and of hatred against the assassine. He thopefore holds up the
mantle vent with their daggers and coveréd-with the blood of
Ceesar. Itis a human instinct to pity the dead. Itssolemn aspect,
its silent helplessnoss is an appeal to our best and tenderest sym-
pathies. We forgive our very enemies, when death hastaken away
power to harm us. But Cwmsar had made the people his heirs—
they had no reason to doubt his generosity. Yet Antony knows
tho triumph of Roman arms was dearer tb Roman patriotism and
national pride than the richest legacies. So, holding up the mantle
covered with the blood of Cmsar before their eyes, that they may
feel how great a national loss they have had, he reminds them that
the first time he ever put on this dreadful witness of cruelty and
ingratitude he had **overcome the Nervii,” * the stoutest warriors
of all the Belgem,” when Cemsar had exhibited the highest valour

LY
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aund ability as a general. Now it is the skill of tho orator that we
are contemplating, and the reader must be guided by all these con-
siderations to give the best effect, such ns Antony must have given,
and Shakspearo conceived, to the passage. It is the preparation
for the storm of passion that instantly follcws, and ends in all that
Antiony desired.
“ You all do know this mdntle:"
(given rather as a question than a statement).
I romember |

¢ Tho first time | ever Cesar put it on;
“'Twas on n summer’s evening | in his tent.”

Thesoe lines must be rend with gentleness of manner, the voice
tremulous with tender memories—uall marking the skill of studied
thought and delivery. The succeeding line is uttered with awaken-
ing animation, as if the memory of the glorious event had suddenly
flashed on the speaker’s mind,

“ That day | he overcame the NerRvIL”

Now Antony has their ears and their hearts, and with irresistible
passion and power he points to the marks of the bloody erime
against their benefactor:

“ Look,—in this place | ran Casstus’ dagger through.”

“Look " must be delivered with full and explosive foree, fol
lowed by a brief pause, that all eyes may be fixed on the mantle.
Then with the vehemence of passion he adds, ** in this place ran
Cassius’ dagger through. Evidently ¢ Cassius” is the leading word,
and not ‘*dagger.” They all know that these are the marks of
daggers, but Cassius was the most relentless of the conspirators.
It is against the men, not against the weapons, that Antony isin-
voking judgment.

¢¢See what o rent | the envious Casca | made :
(1) Through this | the well-beloved BruTus stabb’d
(2) And, as he pluck’d his cursed steel awdy—
(8) Mark—how the blood of Ceesar | follow'd it,
(4) As rushing out-of-doors | to be resolved—
(5) I1f BruTus | so unkindly knock'd or no.”

Only three of the slayers of Cmsar are named, and Brutus is the
last, since he is not only the most cnimiual because the most un-
grateful, but tho most formidable by his professions of patriotism
and bis moral inflnence over tho people. Line (1) therefore musy
be read with greater solemnity and digunity, as if Antony mourned
to think how he bad *fallen from his high estate.” The conjunc-
tion “and™ of line (2) is delivered in the same high pitch as line
(8), which it connects ; and to distinguish the snbordinate from the
principal, the pitch must be lower and the time more repid in read-
ing the clause * as he pluck’'d,” &c; yet there must be no wenken-
ing of force—it is suppressed hatred bursting into power moment-
arily on “cursed.” But when the reader begins line (8) he returns
to the same clevation of pitch and force with which he started
upon * and.” This is an cxample of what Dr. Rush calls the em-
phatic tie, and forms one of the most delicate distinetions of good
from bad reading. _Then from ¢ Mark™ onwards he is swept along

by passionate syn’r@xy with the murdered.
« For Britds, a8 you know, was Cesar’s angél:

Judge, O you géds, how dearly Cesar ldved him 1™

In reading the apostrophe to the gods, the maunner of the orator
changes from sympathy with the dead to the solemnity of religious
fervor. The appesl is exclamatory and ends with the rising in-
flexion ; but the spirit is that of religious awo ; the aundience
for the moment is forgotten, and with bands and eyes uplifted, the
speaker by that solemn apostrophe deepens the horror of his hear-
ers, and gives the murder the dignity of political martyrdom. Bat
the interraption is only momentary, for he nover forgets himself
nor his great purpose.

(1) * This | was tho most unkindest cut | of-dli:
(2) For, when the noble Cmsar saw him stdb.

~

(8) INGRATITUPE—moOvO strong than ¢raitors’ 4rms
(4) Quito |'vanquished | him: Then burst his mighty heart.”
Lines (1) (2) (8) sre to be read with fervor, rising on *ingrati-
tude” into fierce indignation, sustained and growing fiercer on
‘“traitors’ arms,"” thon passing into mournful dirge-like solemnity
with an oxpression of tenderness, marked by the tremor of the
voice, on *quite vanquished him.” The passages that follow de-
mand special study, and the best conception of the surrounding
circumstances and the character of the audience. Crosar fell at the
base of Pompey's statue, and Antony excites in his audience a
supernatural horror by asserting that the statue of Pompey bled in
sympathy with the murdered Cmsar, and the best skill of the reader
must be displayed in giving effect to this sentiment.
(1) And, in his mantle mufiling vp his face,
(2) Even at the base of Pompey’s statue,
(8) Which all the while ran blood—great Cesar fell.

Line (1) must be read solemnly with appropriate action, and high
enough to allow the voice to descend in pitch on line (2). Then,
after a brief pause, the reader must assume a still deeper tone and
more solemn manner, as if filled with awe, when he contemplates
80 dread and miraculous an event. A brief pause follows, that the
impression may tell with the best effect, and this gives Antony
breathing time to complete the seutence which began with  and,”
its connective, and to deliver the words * great Cmsar fell” with
fui] oratorical power. From this clause to the end of the para-
graph, the display of passion is lofty and irresistible, and demands
on the part of the reader theshighest elocutionary skill.

(1) «O, what s fall | was there | my countrymen!
(2) Then I, and you, and ALL of us | fell down,
(8) Whilst bloddy trcasdn | FLOURISE'D over us.

All the delivery of this passage is to be marked by fierce energy,
yet the reader must be careful that the voice has nothing harsh in
it. The quality must be a pure orotund, and the force explosive in
character. But in the succeeding lines the manner changes fo an
affected admiration of the sympathy which the people are evidently
displaying. Their sobs and tears possibly touched the heart of
Antony ; but they gavo him the best assurance of success, and
after the word * soul ” ho gives way again to an indigna.on which
bears all before it, and rises to a climax on the last word ¢ traitors.”

(1) ¢*0, .now you weop, and I perceive you feel |
(2) The ding of pr7v.” -
{prolong this word
2 . *These are gracious drops.
(8) Xind s6éuls,—Whdt | weep you | when you butibehold
(4) Our Cmsar’s restiire wéunded ? Look you hére,
(5) Here 18 AIMSILF,—MARR'D—a5-you-see with TRAITORS.”

Let the reader be sure he gives the emphasis to *f vesture ” with
the rising inflection and not to “ wounded,” as the contrast lies
between ¢ vesture’ and *‘ mantle,” which he now with dramatic
art flings away, and ‘‘himself”—C:esar marred with wounds.

Now he has almost accomplished his purpose—the psople are
wild with the desire for vengeance. But the Will has not been
read, and with an affected concern for the public peace tho orator
checks them that he may give new impulse to their passions in one
final burst of eloquence, the erowning and immortal peroration of
his speech.

(1) “Good friends | sweet friends, let md not
stir you up
(2) To such a sudden flow of mutiny.

(8) Thiy | that have donethis deéd | are honorabk.
(Give the bitterest expression of irony, by means of the circumflex
antonation to ¢ honorable.”
(4) What private gricfs | they héve I kn Sw ndt,
(5) That mdds therz do it: They are wiss and honorable,

and throw tremor into the voice.)
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(6) And will no doubt with YeABODE—BNEWer you.
(Give equal irony to “reasons.” They would have plenty of
them to give.)
ggg I came not, friénds, to steal away your hedrés:
9

I am nd oraldr as Britis {s;
( But, as you know me all, a plain blunt man,
10
(11;

That love my friend ; and that | they know full well |
That gave me public leave | to speak of him.
12) For I have neither wit, nor words, nor worth
218) To stir men’s blood : I only speak (right on.

In the delivery of the passages from (7) to (18) Antony assumes
an off-handed bluntness, as if he did not pretend to be an orator
equal to Brutus. This is not only in keeping with the temper of
the people, who, no doubt, had wearied under the studied and
rhotorical sentences of Brutus, and preferred o man who professed
to be no orator and spoke right on; but it renders them more sus-
coptible to the burning and lofty passage that closes the oration.

(1) I will tell that | which you yourselves | do kndw ;"

(Another appeal to their judgment and their vanity.)

(2) Show you sweet Cwesar's wounds,—poor, poor dumb mouths.

Here Antony feels what he says, and tho reader must utter the
words in italics which express that natural emotion in tones of
tremulous pathos and tenderness.

¢¢ And bid THEM speak for me.”

This line demands renowed energy, and altogether the reader
must prepare by conception of the spirit in which Antony closes,
and by physical control of voice, to give the grandest effect to passion,
and by kindling of passion to give fire and irresistible force to the
language in which the passion is clothed.

¢ But were I BruTus,
And Brutds ANTONY, there wére an Antony
‘Would ruffle up your spirits, and put a tongue |

In every wound of Ceesdr—that should mdve
The sToNes of Rome to risc and MUTINY.”

Let the reader note that Antony had began this peroration by
imploring the people with an affectation of earnestness ‘‘not to
rise and mutiny.” It is then with more terrible effect that this
rebuke falls upon their ears, and after a brief reference to the will
he sends them forth, thke ministers of his vengeance and the instru-
ments of his will.

“Now let it work. Mischief thou art afoot,
Take what course thon wilt.”

The highest value I can attach to this analysis is that it may be
suggestive. The reader may form a different conception of the
passage aud of the feelings and motives that influence Antony.
But that is the very issue desired. If the student allows himself to
be entirely guided by the hints and rules put forth in these papers,
his renderings will be tamely, lifelessly mechanical. He must
study the passages as the great actors, who are always the best
interpreters of dramatic poeiry, study them. They fathom the
mesaning and the spirit of a thought; they seck for tho special
word which embodies that spirit and thought, snd then with fasti-
dious anxiety they give it the vocal interpretation, ascertain what
pitch and intonation and force it shall have, so that it shall not
have a mere theatrical effect, but all the power and truth of
nature, and all the delicacy and beauty and finish of Art. Bat,
besides all this, which may after all be xigidly correct, bus rigidly
mechanical, the reader must feel as if he were the very character
which genius has created ; and the study of passages like the one
under consideration, in something of the method indicaled, can-
not fail to strengthen taste and judgment, and develop that
imaginative power by which the reader becomes the true artist,
and realises to himeelf and his hearers the true spirit of a
composition.

Several typographical exrors occurred in the first paper on this
speech, which the writer will correot in his next contribution.

SYSTEMS OF ELEMENTARY EDUCATION IN READING.

—

BY PROFESSOQR HOLBROOK, LEBANON NORMAL SCHOOL, OHIO.

The prevailing systems of teaching beginners to read may be
divided into two genoral classes.

A. The NayIne Systenms, which proceed by teaching names of
letters, not teaching their sounds.

B. The SounpiNa (or PHONIC) Systeys, which present sounds
first, and as the essontials, the names of tho letters being given
as tho teacher chooses.

Of the Naming Systems there are two,

{(a) The Letter System, which first presents the names of the
letters and then passes to the words.

(b) The Word System, which first presents words, than passes to
letters.

The SounpING SysTzys may be grouped, first, into

, (¢) The Romanic Systems, or those preserving the common epell-
ing, and, second,

(d) The Phonetic Systems, or those using only the letters or
characters necessary to represent the actual sounds of the words.

Although the most prevalent, the Naming Systems have the
least claim to be called systems, since they involve only the most
general principle that can enter into an arrangement of subject-
matter for instruction, namely, that the simple should precede the
complex; and even this is observed in many presentations of these
systems with very little practical gkill. One of the most popular
and practical exemplifications of the (a) Letfer System is the
% McGuffey’s Pictorial Eclectic Primer,” first issued by W. B
Smith & Co., in 1849, then with improvements by Sargent, Wilson
& Hinkle in 1867, and finally by Van Antwerp, Bragg & Co., as
“McGuffey’'s New Eclectic Reader,” with numerous valuable
changes. '

A very interesting presentation of the Word System may be
found in ¢‘ The Little Teacher. No. 1. First Book on the Word
Method,” by the same firms. This affects also to arrange for the
teaching of the sounds, but the selection of the words does not
indicate the slightest regard to that feature.

The scientific objection to the Naming Systems is that, in teach-
ing them, those fundamental processes of every method, analysis
and synthesis, are impossible. Names of letters cannot be recon-
structed into words, neither can words be separated into names of
tha lotters, There is a mere mechanical separation of the printed
words into the printed letters in the Word System, and juxta-
position of the letters to form the printed words in the Letter
System, but between these performances and any method there is
no possible connection. They are two parallels which can never
meet.

This fatal objection is entirely overcome in the SouxnpiNg or
Pronic Systems. They all permit either or both of the funda-
mental processes, I would better say both, only, for no method is
complete which does not involve both the aég;is and synthesis.
To start with one and omit the other is wrong.”:To start with the
other and omit the one is wrong, To start always with one and
close with the otler is wrong. The correct teacher will sometimes
start with analysis, sometimes with synthesis.

The teacher, therefore, who subjects his practices to any scien-
tific test, or, more probably, who has learned the sounds of the
language well enough to teach them, will surrender both of the
Naming Systems for some one of the PxoNio Systems, and begin
to study and recognize the differences upon which the latter are
based.

‘While he appreciates the advantages of a phonetic language and
the consequent theoretic superiority of the phonctic system, he is
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compelled to remember the prevalence of the common spelling as
well as the prejudice awakened by the phonetic spelling, and there-
fore to concludo upnn the practical superiority of the Romanic Sys-
tems. While perhaps reform urges the Phonctic,ho svon learns
that while he may be a reformer, he nmust bo a teacher.

Some one of the Romanic systems must then Lo chosen. This
requires the examination of the new text-books, for the materials
of the old, having no reference to the sounds, can hardly be adapt-
ed to a Puovic system  He knows that; in this day of pedagogical
enlightenment and publishing enterprise, ho may expect to find a
first reader that will meet his most scientific and practical demand.

In this mnod, the young teacher is liable to lot some theoretical
consideratinng with reference to the selection of the sounds, uver
balance his practical judgment cuncerning the nature of the young
wind, and perhaps he will learn only by experience that sensible
sentences, with a few phonic irregularities, are much better than
such sentences as could be formed with words meeting strictly the
phonic demands.

Having reached this point, he will then realize the advantage
and necessity of diminishing the phonic difficuities by giving the
letters which have different snunds, certain marks tu indicate thuse
sounds. TFor such a purpuse Le will naturally prefer the diacriti-
cal marks of the dictionary.

A first reader which most perfectly meets these practical and
theoretical demarnds of the Romanic Systems, and which sets furth
lessong in a style n ost beautifully illustrated and artistically cun.
structed, is that of therevised edition of the Series of McGuffoy’s
Eclectic Readers, just published by Van Antwerp, Bragg & Co.

The first lesson is a marvel of artistic and pedagogical skill,
What bhetter theme than the dog? How could the theme be
made more alluring, introduced as it is by twu really govd engrav-
ings of a dog, one occupying a full page? The only possible sen-
tence is ¢ The dog ran,” yet it involves phonic difliculties. For
instance, th a digraph, the sound of ¢ in “the,” the sound of g
hard, yet these sounds are practically unavoidable, and the slight
vbiections to them aro entirely counterbalanced by the usefulness
of the words “the” and “ dog.” The sound of ¢ in * the” is un.
doubtedly e long, its dubious character being entirely due to its
obscuration by being unaccented. There has been much needless
hair-splitting here. Let the sound be taught as ¢ long, but let the
word ‘“ the” ba always unaccented, that is, when it ought to be.
The ¢ in *“dusire” presents the same peculiaritics.

The same remarks apply t the artide 2. 1te real svund is «
long, as can be easily determined by accenting it, for instance, in
the following sentence - T mean anot the book,” Whatever chauge
of sonund it bas in nther positionsis because of obscuration from
not being accented.  Ta attempt to teach these vbscurations is un-
necessary, as well as impossible.

Again, in this lesson, the word ‘““the" is to be taught as a whole
without analysis, until the fifth lessen, where ¢ lung is introduced.
Tt is to Le considered an extra utiswetilid syllable of the word st
precedes. So also.the article ““ a” intruduced in Lesson III.

In presenting this first lesson, the teacher may hesitate as to
whether to teach the sounds first, and with them form words, or to
teach the words, and by decomposing them teach the sounds. It
matters little which process is first. The important thing is that
both are faithfully taught. This is true, that failure in giving pupils
power to discover new words, the sounds being known, is more
likely to follow when the words are taught first, for the reason, that
the words being known, the necessity of the svunds tu discover
these words is taken away. Here is just the mistake of many pho-
nic teachers, and the reason that they settle back upon the Word
System, concluding it is not worth the while to bother with the
sounds. Let the teacher always remember that the sounds of the

lutters are to be used by the pupils to discover new words, and thay
after the first fow lessons, a new word should nover be pronounced
by tho teacher, until the pupils have first formed it with the aid of
the hnuwn svund which 1t cuntains, and the unknown sound 1if
there be any, which the teacher may pronounce ; and when a now
word is pronounced first by tho teacher it should be to give the pu-
pils the enjoyment of discovering tho sound of the new letter which
it may contain,

Agnn let it be impressed, that the teacher use both processes,
never as & mere routine, but always to lead the pupils to indepen-
dent discovery. The wire edge of curiosity should never be dulled
by telling the pupil what he is (or should be) able and anxious to
find vut for humself. The passion for * hunting’* should never go
unutibhzed. Let the teacher lead the chase, but let the pupils be
“in at tho death,” and have the satisfaction of dealing the. mortal
blows.

A very common objection to & new reader presenting a new sys-
tgm is :—If, after old readers are changed for new, and old sys-
tems for better, it isfound that from the incompetency of the
teacher, or other reasons, the new systems cannot be made practi-
cable, the new buuks will be unavailable fur the old methods.

There 18 some force 1n thus as against Phonetic Systems, but not
the least as against the Romanic. On the other hand, itis sirikingly
true that while a Namne-Systom reader cannot be easily adapted
to any SouspiNG Systems, yot any test based on the Romanic
System, such as the reader referred to above, is better adapted to
the Nayinc Systems than o Naninc-System reader itself, for the
reason that whether he is taught the sounds or not, every pupil
learns the sccrev that letters do stand fur sounds before he reads
independently, and, therefore, that selection of words which makes
the letters most consistent, such as is made in every Romanic-
System reader, will serve to diminish those difficulties of the pupil
which the teacher ignores, and shirks even, by not teaching the
sounds of the letters.

These few pomnts and directions, which, 1t is hoped, have. been
made more practical by referring to particular readers, are general
in their application.

— e

KEEPING IN.

M. J. HAW IN *‘THE EDUCATIONAL JOURNAL OF VIRGINIA.”

So much has been said and wnitten vn this subject, that 1 should
cunsider its further discussion entirely superfluous but for the fact
that a somewhat kindred subject, that of judicial penalties, aftera
still more extensive and thurough discussiva, is yet cunsidered an
open yuestion. Public vpimon throughout Christendum, with
regard o the punishment of civil offences, is very decidedly n
favor of clemency, so far as it is compatible with security and good
urder. This, too, is the theury of the must advanced and wuccess-
ful educaturs with regard to schoul discipline ; and it is gonerally
carried into practice in institutions under the management of such,
as well as in the public schools under State control. Yet, as in
these days of liberal sud advanced political views there are still
absolute monarchs, 80, in spite of the revolution in school Qiscip-
line since the era of Dotheboys Hall, there are still absolute
pedagogues, whose rules are as rigorous and whose punishments as
severe as if no arguments had ever been advanced in favor of
mildness.

Lord Brougham's aphorism, ¢ Tho best governed States are the
least governed,” applies as well w school discipline as to civil gov-
ernment. The best informed and most siccessful teachers are
agreed that in the government of the school ... -6 should be as few
rules as possible, and that theso should allow the pupii as .auch
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latitude as is compatible with the object in view. They are agreed
also that the punishinent for the infraction of the rules should not
bo in overy case very sovere. Vory fow of the most enlightened
and humane among them have declared in favor of tho total
abolition of curporal punishment. As a class, these consider that
it ought to occupy the same place in school discipline that cupital
punishment does in the criminal code, only to be resorted to on
rare occasions and in extreme cases, Thero is, however, much
diversity of opinion regarding the comparative efficacy of minor
punishments, such as * bad marks,” *keeping in,” etc.

Where the child’s sensibilities are not blunted, and his conscion-
tiousness and self respect are cultivated, almost anything which
passes for punishment will answer that end. But I think the
most proper and eflicacious of all punishments, that which meets
the greatest varioty of cases and can be adapted to thawidest range
of offences, i8 “ keeping in.”” Adults, who have been disciplined
by the habit of long years to quiet and confinement, have no con-
ception how irksome, how absolutely torturing they are to 2 child,
nor how long a minute seems to him under such circumstances,
how interminable an hour, '

As to civil guvernment, jails and penitentiaries have so largely
supersaded the block and the gallows, 8o cunfincment and lessons
out of school hours may be made to take the place of the rod to a
very great extent for aggravated offences, the torm being continued
from day to day. This punishment is highly favorable to salutary
reflection, and does not excite the tempest of angry aud vindictive
passions aroused by whipping. For imperfect lessons, which is far
the most common offence requiring correction, **keeping in * is un-
questionably the best remedy. The idleness or incapacity of those
who do not study, is generally accompanied by a lack of sensibility
and self-respect, which renders them totally indifferent to low
figares in daily, -monthly, or sessional reports. For gauging a
child’s mental calibre there is no test like ‘ keeping *n.” ¥or the
delinquent to be imprisoned in 'he school-room when the other
pupils are enjoying the liberty of the play-ground, with thy
teacher’s eye upon him, and to be assured that as soon as heknows
the lesson before him he will be allowed to join in the sports of
his companions, and that until he does know it he will be kept in
durance, will effectually bring out all his application and capacity.
Idleness, unless hereditary and constitutional, will very soon yield
to this remedy. Stupidity, alas ! has so far resisted all remedies.
How to *“ rear the tender thought” in a* perfect vacuum, and to
teach the ¢ young idea how to shoot " frum an utterly barren svil,
is a problem yet to be solved. However, that it cannot be done

by whipping is a fact too well established by thorough and exten-.

sive experiment to be further questioned. The human mind
never entertained & wilder absurdity than the notion that a child's
intellect can be stimulated or developed by irritating his tactile
nerves. Moreover, to whip a dunce merely because h is a dunce,
is & crime in the sight of Heaven. It would be justas humane and
reasonable to whip the blind to n.ake them see, the deaf to make
them hear, or the lame to make them walk.

EDUCATIONAL PRINCIPLES.

If we endeavor to ascertain the mode by which human beings
learn, we soon percsive that one proceeds precisely.as another ; in
other words, that the method is in accordance with a fixed prin-
ciple. Hence those who teach should proceed according to fixed
principles. Among these fixed principles, in accordance with
which intelligence acts, the one that appears most prominent is
self-employment. ~ .

1. Unceasing activity 1s the index of intelligence.— As soon as the
child obtaing the use of his oyes, he employs them; when hecan

-

uso his hands and fect he employs them. Ho noeds constant
watching. Onco he sat on his mother’s lap, now ho glides down
and is busy with his new found powers. The teacher must impross
this law deep in hor mind. She is not to think of the school-room
a8 o place where the children are tu be “kept still,” no matter
what tradition may have to say; nor as a place whore reading,
writing, etc., aro to be taught—but where the children ave to exer-
cise thewr activities.

2. Employ the Sens:s.—Many will admit that children are active
and nged employment, but they give inappropriate employment.
They furnish uceupation for the memory only. They put lung rows
of children ou benches and set them to learning abstract things.
Before he could read well the writer was set to learn that ¢ A had
four sounds, as heard in fame, far, fall, fat; B has one sound, as
heard in ¢bb ; C hus two sounds ; it 1s suft before e, i, y, and hard
before &, 0, and u,” etc. This was in accurdanco with the directivns

of the county superintendent, 2 man of learning and ability. *‘The
pupils must be made thorough,” was his main direction. To be

‘“ thorough” may be a maxim, but not a principle.

Let the teacher, then, who thinks of a school-room, not people it
with children, all busy with a buok, and herself at a desk oversce-
ing them. But let her think of a company of children actively
employing their senses. Childhood lives in the world of its senses ;
it is a work of time and development to create a world of ideas.
No teacher can implant ideas ; that the ongoing development of the
mind will do ; a proper employment is whav 18 needed. Here is
the significance of the great discovery of Troebel; so antagonistic
was it to the popular iden of the school that he was called in his
time ‘¢ a fool,” because he collected the children and played with
them,

3. Proceed from the known to the wnknuwn.—The fouandation
already laid in the mind at the carliest periud is the power to at-
tend to and interpret sensation. And so, at any period there is a
solid eroand or shore against which the new material must be im-
pacted, and to which it adheres, and mto which it grows. To know
this state or cundition of the mind is indispensable to the teacher,
and besides, he must know how to gu out intu the unknown, The
child has never seen a hammmer; when presented, he touches it, his
mind seizes the sensation and acquires an idea; if similar to the
sensation it has received int touching other bodies it notes it, or if
unlike ; if the latter, it proceeds to ascertain in what particular tho
unlikeness consists, ete. Then it proceeds to oxperiment with the
hammer, and finds out it can pound with it better than with any
other thing it has yot had. This becomes a known quality hence-
forth.

-It is in this way the child acquires all information, and hence the
first question this true teacher asks herself is, “ What do these
children know ?” and then, ¢ What is the appropriate knowledge
for them next to acquire?’ And finally, ““In what way shall
this unknown be presented?” Instead of education being that easy
art, within the grasp of any young boy or girl that chooses to un-
dertake it, it is really a difficult and intricate business. The teacher
must study perpetually to know the secrets of the human mind, its
modes of acquiring, using, and retaining knowledge.

(a) There is a natural order tn the procedure by which we educate,
The teacher in calling up before her the exercises of a school, must
not deem sho has a real wchool when classes .a reading, writing,
etc., succeed each other. All this may happen aad nv edueation be
imparted. The central point is the growth or development of the
mind—on this the attention must be constantly fixed. The ques~
tion is not, are these children learning to read, but ars their minds
growing ! The order to be chosen must be that winch will develop
the mind, add fo its power, enlarge the faculties and encourage
further progress. For example, you wish to teach the idea of a
fraction (not how to operate with number-fraclions) ; you take an
apple and cut it into two parts; you take a stick and cut that, etc.
The child learns that all things can be divided into parts; you ask
him, “Can T cut the sugar into parts?” He will answer ¢ Yes.”
You wish next to show that halves are greater than thirds. You
will procced to cut an apple into halves; then one of equal size
into thirds. Then comes the question, which is the largest, this or
that? Of course this step is dependen: on the preceding one, and
should follow and not precede it. So of sll teaching.

It is important that two rules be ncticed here.  First, go step
by step. ‘That is, go so that & conclusion is dependent on what has
gone before. Some imagine that to teach chiliren the only thing
neecded is a miscellaneous collection of small thoughis—a mental
hash—but no mistake is greater. And second, the teacher must
measure the amount of educativn the child is ge.ting by his capa-
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aty to use.  The child is not to be treated like an empty vessel {0
be filled. No person is 8o likely to bo deceived as the routine
teacher ; sho thinks a pupil is learning because she is laboriously
imparting |

(b) The subject to be presented for the thought of the pupl wnust
be reduced to tts elements. One difficulty is enough, two will dis.
tract the attention. Suppose it is numerical addition. The teachor
writes the numbers under each other; this is enough for a lesson,
perhaps for soveral lessons ; begin with single figures ; write these,
one beneath the other; thon three, then four, and so go on, untl
the pupil can do 1t without a distinct etlort of thought or without
bestowing attention upon it. Then write numbers of two figures,
write two, then three, etc., etc. e )

No better illustration can be given than the art of painting with
water-colors.
hardly different from the paper on which 1618 lad; when thisis
dry, 1. e., incorporated with the paper, aunother is laid on, otc. The
best artist is the one who grades the tints the most perfectly. To
teach well,jtint, tint, tint. . .

(c) Ascertain the need of a term before the term s given. A child
has seen a dog and knows 1ts name ; when he sees another dog he
feels no need of & term. But show him a bird and he mnstantly
cries * what 18 it?"  This is tho vuice of nature. The procedare
should be the same. You wish to teach him to use the terms noun
and verb. It is i vam unless he recugnizes a difference. To show
him ice in a vessel and tell him it is ice, and not let him ascertain
that it is sohd, would not be an educative process. Yet, very much
teaching is of this kind. ) . )

(d) The order of nature must be followed in presenting subjects to
the mind. 'To teach geography, begin with the ground under th,
feet of the acholar. To teach any subject, present the whole and
direct attention to its parts. Explain the processes gradually.
To shuw a pupil a piece of cotton, then to show him it can be twist-
ed, then to explain the principle of weaving, and finally to exhibit
cloth ; then the great varisties of cloth—would not be in accord-
ance with the natural order. We acquire knowledge in the reverse
way ; we learn a little of many things, then a little more of each,
ete., etc. . .

(e) Go over the ground many times. The common maxim or
direction of repeating again and again is much abused. Repetition
without thought or attention is hurtful. The boy learns to catch
a ball by much practice, but he employs his powers at every re-
petition ; nay, he uses more and more «ffort. For example, the
child learned yesterday that sume leaves have stxgules . to-day the
teacher will repeat the term, will ask for leaves with stipules. In
succeeding lessons the term will come up again and again, until it
has become a part of the child’s vocabulary. The art of teaching
requires a teacher to repeat with variefy. Dull ropetition is very
bad. A disgustis imparted to the work, and then a process of
deterioration has set in, . .

(f) There mufst be a practical result. To know simply for the
sake of knowing is not it accordance with nature. A child applies
the object 1t has seized to its mouth, and therein results knuwledge
and gratification.  To luvk at a picture of a strange animal, qualifies
and mstructs. We have many appetites and desires that can be
gratihed ; there is a desire for knowledge, yet it is ever with an
object. Some objects are more apparenil:, art]d some more remote
than others. An education is a practical art.

The above survey should be carefully studied. Day by day the
teacher should endeavor to proceed in accordance with these prin-
ciples. Lethim frequently ask, ‘‘ Why doIteachin this manner}
He will not unfrequently find that the only answer he can give is,
“It is the traditional way.” But this will not be enough. He
maust proceed according to science, or he is no better thana cobbler
or a tinker. He should put & principle underneath his practice.
By proceeding in an intelligent way he will produce results that
will surprise him ; he will find his occupation one that will invigo-
rate him ; he will renew his strength; he will run and not be
weary ; walk and not faint.—New York School Journal.

READING IN COMMON SCHOOLS.

BY G. H. BURNETT, KESWICK RIDGE, NEW BRUNSWICK.

A great many teachers do not know or seem t? think what their
object is in teaching reading. Of course many, if asked the ques-

The artist puts 1n a wash of color, so thin that 1t1s

tivn, would say, ** My objeot is to make my scholars good readers.”
Now, lot us bee 1f we can find out what i8 meant by good readers,
and bow they becomo such., Good readers are those which make
themselves understood and alsu please their hearers. Our aim is not
merely to produce theatrical readers; although some have this
iden when they are drilling thetr pupils 1n vocal gymnastics.

1. Reading must be understood. To accomplish this the roader
must understand what he is reading, and be able to make others
understaud Liw. In urder thut he may understund it, it must be
within lus grasp, nut containing words or expressions which convey
no meaning to his mind. It is a great mistake to try to make
children read well, when they do not know what they are saying.
A great deal of poor readiuyg is chiefly owing to this fact. The
child on the playground will utter an exclamation of surprise or
ask a question which the Inghest art cannot excel; but when he
comeos into hig class what a great difference there is! ‘Chen the
reading lesson must be brought down to the level cf the child’s
understanding, and must be of interest to him, and something he
can sympatinze with., So, if any emotion is to be brougut out, he
will do it naturally, because he knows what he is reading and
wishes to make others know it also.

The reader must be ablo to make himself understood. Nothing
is required to be said about this, because it is purely natural.
Whon we have ideas and wish to express them in words, nature
has given - the gift of speech which fully answers our reyuire-
ments.

II. Reading m st plewse. The emotions of the piece must be felt
in order to be pleusing to the ear, and the reader’s voice and man-
ner must be agreeable. To make the emotion felt, the reader must
feel the emotion h wmself. If the emotion of pleasure occurs he
must feel pleased, a:d so with any other emotion.

The reader's mant er must be in harmony with the sentiment of
the piece, and must x ot bo such that it will attract our attention or
draw our minds fror what he is saying. Bad habits of standing
and restlessness mu st be avoided, and right habits established by
mesus of suitable ph, sical exercises. But the princ:pal means of
pleasing and gaining tl e attention of the listener is varied intona-
tion. The human vo'ce has great power when judiciously used.
This is where the mos training is necessary, to make it obedient
to the will. Let the teacher practise variouns intonations, and let
the pupils imitate hinx  High and low Pitch, different degrees of
Force and Movement, 110 different qualities of Tone, upward and
downward slides and we res are to be drilled upon 1 1til they are at
the ready commaz a ¢l the pupil, and can be given .chen asked for.

1. Cultivate @ love of reading by giving the pupils interesting
pieces to vead, and frequently reading some interesting story, so
that they will read for the pleasure of reading.

2. Give them abundant exercise in voice practice, so that they can
give pleasing and varied sounds. If this is done gradually, they
will learn to take great pleasure in the use of their voices.

8. Teach them how to apply their wvowes by illustration, and
abundant asd varied practice in reading and recitation.

Our inain object in teaching reading in common schools is to root
out faults and make natural, not artificial readers.

THE TEACHER WHO IS A GROOVE-RUNNER.

——

B. ¥. TAYLOR,

The most useless of stupidities is tho teacher whoisa groove-
runner ; who has swallowed text-books without digesting them, and
feeds his pupils with the morsels, as old pigeons feed squabs, until,
like himself, they are avo all victims of mental dyspepsia, whichis
a curious synonym for education. Children subject to such diet
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are as likely to got fat and strong as so many grist-mill heppers,
that swallow the grain without gtinaing the kernel. Such teachors
forget thatono, like Judah's sister ¢ Feeble Mind ** in Cooper’s
Novel, have a prodigous memory. Who has not knowa a fool who
romembered everything he lieard, and just as he heard it, who
could run up and down the multiplication table like & cat upon a
laddor, and rattle off rule after rule without missing a word ; and
that was all there was of it—he was a fool still! A good memory
built upon a well-made intellectual structure is a noble blessing,
but that same memory with nothing tv match it, is like a garret
without any house under it , a recoptacle of vdds and enas, that are
worth less than thuse papers .hat losers of lost pocket-hooks are
always udvertising for, ¢ of no value except to the owner.”

Take Englich grammar under the man of groove. Learning to
swim upon kitchen, buying a kit of touvls and so setting up fur car-
penters, areall of a piece with his granmar. Hear them detining
a prep’sition as ‘‘connecting words, and showing tho xelation
between them,"” when not one pupil in a hundred ever finds out
whether itis a blood relation or a relution by marriage. Hear
them pares : John strikes Charles. ‘John is a noun, masculine

ender, third persun, because it's spoken of, sing’lar number, nom-
native cast t' ‘strikes.’ ‘Strikes’ is an irreyg’lar, active, trans'tive
verb, strike, struck, stricken, indicative mcod, present tense, third
person singular, and 'grees with John. Verb must 'greo with its
nom'native case 'n number and person. ¢Charles’is a noun,
masculine gender, singular number, third person, 'cause it's spoken
of, objective case, and governed by ‘strikes.’ Active verbs govern
the objective case—please, sir, S'mantha and Joe is a-makin’
faces!" And all in the eame breath! What ardor! What in-
tellectual effort! What grooves! Meanwhile grammars mended,
amended, and emended, multiply. There are four things anybody
can do: Teach & school, drive a hors, edit & newspaper, and mako
a grammar. Meanwhile the sameold high crimes and misdemeanors
against the statutes are daily committed. This comes of grooves,
and the lack of a professorship of common sense.

Take geography. The young lady fresh from school, who from
a ateamer's deck was shown an island, and who asked with
sweet simplicity, “Is there water the other side of it 7" had all the
discovered islands from the Archipelago to Madagascar ranged in
grooves and at her tongue’s end. ¢‘ Didn’t you know 1’ *said the
father to the son who expressed great surprise at some simple fact,
“ didn’t you knowit 7" *‘Oh, no,” replied the little fellow; “1
learned it a great while ago, but I never knew; it before ! ”

Take arithmetic Show a boy who has finished the book, and
can give chapter and verse without winking, a pile of wood and tell
him to measure it, and ten to one he is puzzled. And yet he can
pile up wood in the book, and gives you the cords to a fraction,
but then there isn't a stick of fuel to be measured,
and that makes it easier, because he can it in his
groove, and keep a wood yard. ‘“So you have completed arith-
metic,” said the late Professor Page, of the State Normal School,
to a new-come candidate for an advanced position ; ‘“*ploase tell
me how much thirteen and a half pounds of pork will cost at 113c
spound?' The price was chalked outin a minute. “Good,”
sald the professor; ‘‘ now tell me how much it would cost if the
pork were half fat.” The chalk lost its vivacity, the youth faced
the blackboard doubtingly, and finally turning to the teacher with
a face all spider-webbed with lines of perplexity, and with a little
touch of contempt at the simplicity of the ““sum,” and, possibly of
himself, he said, ‘¢ It seems easy enough, but I don’t know what to
do with the fut/” 'That fellow was not a fool, buta groove-
runner. A little condition was thrown in that he never saw in the
bﬁok, and that groove of his had never been lubricated with fat
oil.

' — Pennsylvania School Journal.

SCIENCE OF EDUCATION—DEFINITIONS AND
GENERAL PRINCIPLES.
Education is that perfecting of the individual which prepares
him for practical usefulness.
2. That system of educuation is best which prepares the individual
for the highest and the greatest usefulness.
8. Teaching is developing, instructing, and training mind,
‘4, Teaching is essential to education.
5. That method of teaching is beat which best socures the
chief object of education. :

6. Tho mird'can only” bo properly. developed, instructed, and
trained by the proper exeorcise of its powors and faculties,

7. Inorder to, the proper exercise of the montal powers and
faculties,.auitnblo material must be furnished as subject matter for
the exorcisv, and the mind must be pruperly direcied infsuch ex-
ercise.

8. Sinco the pupil can only furnish a portion of the subject mat-
tor suitable for meontal 'exercise, it is a part ‘of the teacher's work
to providc such material.

9.,Since the pupil, comparatively undeveloped, uninstructed and
untrained, cannot, unaided, 87 direct the exercise of his mind in
using suitable material as ta secure the most beneficial results, it
is alslsg a part of the teacher’s duty to aid the pupil in securing such
results.

10. The proper exercise of the mental puwera and faculties upon
suitable material will result in useful knowledge, development, and
training. .

11, That knowledge, development and training alone, is useful,
which contributes to the perfection of universal being.

12, That culture, knowledgo and training is most useful, which
secures this object to the greatest extent.

*13. The most useful culture, instructivn and training, contribute
most largely to the perfection of universal being by securing the
highest individual perfection.

14, Hence it is the teacher's imperative duty. to securs such
cuiture, instruction and training to his pupils,

R. A. WaTERBURY.

Hotes and Heos.

ONTARIO.

Hon. Adam Crooks has returned from England.

Messrs. J. King, Berlin; S. Woods, Kingston; and A. F.
(S'Jampbell, Toronto, have been elected members of the University

enate.

The hali-time system has been introduced into the Galt schools,
and see-as to be both benefjcial and popular.

A prize for blank verse, open to undergraduates of Albert Col-
lege, presented by Mr. S.J, Bull, and competed for by six students,
was won on Saturday last by M. J. McGill.

The London (Unt.) School Board recently passed the fullowing
resolution. That home studies are necessary within reasonable
and proper limits ; and if any irregularity exists in the apportion-
ment of home studies in the various schools, that the Inspector be
request~d to correct the same, and to establish uniformity, as far
as possible, in the schools of eqnal grades.

Peterborough School Board has appuinted a committee to pre-
pare a form of prayer for use in the schools of that town,

In Reeves vs. the Colborne Board of Education, the plaintiff was
non-suited. The action was to racover §460 on a contract for
graining, fencing and constructing outbuilding, for the Colborne
school house. The claim was resisted on the ground that the work
was not properly done. The remarkable feature of the case was
that the Chairman of the Board acted as foreman to Reeves, the
contractor. Reeves took no part in the work himself.

Mr. Spotton, the able Head Master of Barrie Collegiate Inat.,
has recently had the honor conferred upon him of being appointed
a fellow of the Linnzan Society of Great Britain.

At the Teachers’ Convention, at Picton, the following resolutions
relative to the superannuation of teachers, were adopted: 1st. That
25 years’ service in the profession, or having reached the age of 50,
should entitle a teacher to superannuation: 2nd. That the widows
of all superannuated teachers should be entitled to no less than
three-fourths of the yearly allowance granted to their husbands;
8rd. That no part of the yearly subscription to the funds shuuld be
repaid to teachera who retire from the profession before ten years'
service ; 4th, That in case atax be imposed upon candidates for
certificates, the money so paid should go to supplement the super-
annuated teachers’ fund; 5th. That a copy of these resolutions be
forwarded to the Hon. Minister of Equcation.

The following candidates were successful in passing the last pro-
fassional examination at the Ottawa Normal School: Males—Wm,
George Armour, Francis Barkey, Frederic Wm. Barnett, Samuel
Cameron, Adam S. Case, Wm, Patrick Coates, Thos. W. T. Cook,
Cyrus Coombe, Robert G. Croskery, John Edward Crowle, Walter
T. Cody, Archibald E. Duke, Isaao A. Erratt, Wm. T. Ferguson,
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Wn. A, Graham, James E. Hunus, Anthvay R. Hanks, Francis
Leigh, Millard Maybee, Wni. Moore, Anthony Mott, Newby S.
Muir, Duncan McDougull, Ales. MuDonald, John Mclanet, I ~ter
McLaughlin, Philip P. Park, Alfred T. Platt, Wi, Prince, Chas,
B. Rae, Hugh 8. Robuttavn, Wi, A. Rubwsun, Andrew Rotiusun,
Chas. Roburts, Win. Ed. Rose, Edwatu 8. Ruy, Alired J. Shiclds,
Hariy I'. Sharpe, John C. Smuth, Alesander Stuckhouse, Josoph
H. Thowpson, Danidcl C. Tliroup, Ailen H. Weagant, Thuinas F.
Youny. Fonaleo  Chuisting Allun, A Conlun, Mary E. Crepar,
Charlotte Dunbar, Durothica J. Hall, Fanuie E. Hislop, Catharine
M. Keooig, Ida Bell Leavous, Jussio E. Muir, Louiss M. Marsh,
Helen E, Mchville, Evelyu M. Mawdonald, Jonme A, Patterson,
Clarissa Pattersen, Tiuua Jane Pondll, Elizabeth Robertson, Mary
N. Simpsun, Elzsbutl Swith.

The Brantford Lapuoiter, an speahiny v. tho Srantford Cullegiate
Tuatitute, suys that during the pust hive years its students have won
at matriculativn in Tutoute Uinversiy 2 scholurshups 1 Mathe-
matics , third schiolaishipy in Genaal Proficiency, a fifth scholuship
in the caine , & second scholatslip in Classies ; a first rauh 1 Gen-
eral Proficicuey ; o seeond ranh in Mathematies; a sccond rauk i
Frendh, a first rauk in German, six first-class hunors in Classics ;
8 fist-clags hunors in dlatheutics , 8 first-class honors in English |
3 fiist-class honors in Iistury aud Geography , two first-class hunurs
in German ; one first-class honor in French, and a long list of
sccond-class honurs.  In Victoria Cuiversity they have won four
first scholarships in Classivs, two fimt in Mathematics, and two
first in General Proficiency,  In McGill University, a first scholar-
skip in Classics, a fitst iu Gonernl Proficiency, two first rapks at
Seniur Matriculaticn in Civil Engineennug,  In the Universty of
Trinity Cullige une ubtatued a secund scholarship in General Pro-
ficiency, and in Quuen’'s Cullege anvther vbtaned a girst scholar-
ship iu Classics.  Dusides these, two obtained scholarships at Knox
College, aud 134 were successful candidates at the Intermediate ex-
amination, not including a large nuuiber who passed successfully
the examinativns for 1+, medicine and third-Jlass certificates. At
the recent matriculation examination in the University of Toronto,
the following honors were obtained. A First Scholarship in
Mathematics’; Third Place in First Class Honors in Classics;
Sccond_Placo in First Class Hunors in French; First and Fifth
Places in First Cluss Honors in German ; six obtained First Class
Honors in English; one obtained First Class Hounurs in History
and Geography. DBesides these last mentivned honurs, one of the
students in 1879 obtained a first-class certificate un six months’
preparativn, and out of 67 candidates, 44 passed the non-profes-
sional teachers’ examinatiun, the highest number passed by any
other Institute ur schoul in the Province at the same examination
being 35.

NOVA SCOTIA.

The Teachers’ Association for Annapolis County, referred to in
last month’s notes, was urganized at Lawrencetown, on the 20th
April. L. J. Morse, A. M., Inspector of Disirict No 4, presided
at all the sessions. Mr. E. J. Lay (Grade A), Prinapal of the
Annapolis Academy, was elected Vice-Principat ;3 C. F. Hall,
(Grade A), Secretary-Treasurer ; J. M. Langley (Grade 4), S.C.
Shafuer (Grade Aj, M. L. Fields (Grade B), and A.D. Brown
(Grade B), Managing Committee. The enrolled membership com-
prised upwards of seventy teachers, of whom fifty-two were actu-
allv engaged in teaching during the then current term. The Super-
intendent of Education was present at several of the sessions, and
in the evening of the 29th addressed a crowded audience in one of
t}w »:il]age churches, on the present status and outlovk of educa-
tion in Nova Scatia. Formal papers as follows were read . The
Multiplicity of Studies in Public Schools, by E. 3. Lay; 4 Uniform
Coursc of Study for owr Fublic Schools, by J. M. Langley, A. B. ;
Health in the School Room, by F. Primrose ; Elocution, by Miss
N. R. Grant ; School Government, by C. S. Phinney ; Success in
Teaching, by C. F. Hall. These papers were all of a high order of
merit, while sume of the special views expressed elicited earnest
and interesting discussion. A valuable contribution to the profit
of the meeting was An oral lesson on Multiplication and Division
of Common Fractions, by Mr, 3L L. Fields. A * Question Box?”
gave opportunity to consider both speculative and practical aspects
of the educational problem. The Association is regarded as equal-
ling in good results any yet organized in the Province.

The corner stone of the new Pictou Academy was laid on the
24th ult., by the Superintendent of Education. An account of the
ceremony, with a description of the building, will appear in next
month’s journal. -

J. 8. Mertu.:, Esq., A.B., has resumoed the Principalship of the

Shelburne Academy.
WEW BRUNSWIUK,

Thoe Buard of Schuut Trustees of St. John has received a valuable
additivn in the porson of Silas  Alward, Esy. M.A., Barnster-at-
Law, etc.

Alex. Barntill, Esy., was appvinted by the Gouvernment last
wonth to bo a member of the Buard of School Trustees for the
town of Portland.

The St. Stophen press gave full and flattering accounts of the
termninal examinations of the schuvls of that town, claiming that
their stefl of teachers wero second to nunein the Province. Among
the teachors named were J. Arthur Freeze, A.B., C. B. Wathen,
Jas. Lawsun, Gev. J. Clarke, J. B, Bugart, Miss Annie M, Harvey,
Miss Dowling, Miss Emma Morrison, and Miss Robinson. Special
wterest scems to have centred in the High School, where the
graduating exercises of the class of 1830 drow a large assembly and
gave much satisfaction,—and 1n the primary department taught by
Miss Harvey, whose tiny pupils always do so well and seem 30
happy as to delight everybudy. The Lorne medal at the High
Schuol was won %y Miss Emuly Markee. .

Mce. Duvid Walsun, B.A,, on taking leave of hisschool in district
No. 3, Lancaster, St. John, was the recipient of a gift of valuable
buoks from his pupils. He has taken charge of the Grammar
Schuul at Geurgoetown.

The Grammar School at Bathurst is still in charge of Mr. G. W,
Merserean, B.A., who succeeds well under many difficulties.

Several teachers who were on the staff in the city of St. John
last term, have retired, some of whom were mentwned in vur May
number, and others are Mr. Wm. Bennett, Mr. Culeman, Pri..
cipal of St. Malachi's Hall, Mr, Baskin, Mrs. McDermott, Mrs.
Dienaide, and Mrs. Helena Kirk. Most of the vacancies are filled
by trausfers. Among tho new appointments are Mr. Henvy Town,
Mr. John McKinnon, and Mr. C. C. Cunnolly, B. A. i

Mr. J. F. Horseman, B. A., has taken the placeat the Collegiate
School, Fredericton, vacated by Mr. Sims. .

The York County Teachors’ Institute met at Fredericton on the
20th and, 21st of May, and was a pleasant and profitable gathering.
About seventy teachers enrolled themselves as members—the
whole number employed in the county being nearly 150. E.
Mutlin, Esq., the Inspector of Schools fur the 7th district, was
clected President, Miss Francis J. Ross, Vice-President, Mr. R.
8. Nicolson, Secretary-Treasurer, Messes. B. C. Foster, B.A., and
G. H. Burnett, additional members of the Committee of Manage-
ment. The principal matters that engaged the attention of the
Institute were as follows, Ist Session.—Address by the President
and informal speeches on a variety of topics by the Chief Superin-
tendent and several other gentlemen. 2nd Session.—Illustrative
lecture by Professor Fowler, of the Normal School, on the Chem-
istry of the Atmosphere,—intended specially to show how lessons
in chemistry and physics may be illustrated experimentallg without
the aid of expensive apparatus. 3rd Session.—Address by ©. C.
Creed, M.A., on ““How toteach Canadian History.” 4th Session.—
Paper on * Plain Sewing and Knitting as a part of school instruc-
tion,” by Miss Ross ; paper.on * Health in the School Room,” by
Dr. Patterson ; address by dr. Nicolson, on the use of the white-
board instead of the black-buard, for lessons on color and for other
purposes. Gth Session.—Visit to the museum of the Provincial
University, and lecture (at the University) by Prof. Bailey, on
*“The Minerals of New Brunswick.” 6th Session.—Report and
discussion on time tables ; Cunversation in reference to the specimens
of manual work displayed by the teachers of Fredericton ; Question
Box ; fixing time and place for nextmeeting. The display oi
manual work on slates and paper, just mentioned, was one of the
most interesting features of this Institute. Each teacher had
furnished three specimens (best, medium and poorest) of each kind
of pencil or pen work done in each grade of pupils under his or
her instruction, The object was to show the general character of
the work rather than the excellence attained by any teacher or
pupil. The exercises were only marked with the number of the
grade and the age and sex of the pupil. Discussions followed the
several papers read before the Institute, the s%eakers beinf Inspec-
tor Mullin, Dr. Rand, Principal Crocket, G. R. Parkin, M.A., H.
C. Creed, M.A,, Jas. Fowler, M.A,, J. R. Mace, B.A., J. Me&:ghe'r,
R. 8. Nicolson, Berton O. Foster, B.A., J. T. Horsemah, B.A.,
Fiederick Carpenter, E. Everett Miles, G, H. Burdett, C. A.
Murray. W, T, Day, J. W, Shorwood, Miss Ross, Miss B or,
Miss Loring, Miss Lyvle, Miss Thorne, Miss Duffy, Miss Pickard,
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and others. Tho Inatitute is to meet next yoar in Octobor, when
all the teachers in the County are to be invited to furnish speci-
mens cf certain kinds of work done by their pupila.

At the formal oponing of tho Summor Session of the Provincial
Normal School, on Wednesday, the Gth of May, thore weroe present,
His Hon. the Lieut. Guvurnour, the Chiel Spperiatendent of Educa-
tion, the President of the University, Prof. Fletcher, the toachers
of the Model Schools, and several uther visitors, buth ladies and
gontlemen. The usual inaugurn} address was givon by the Prin-
cipal, who was followed by Dr. Rand, Dr. Jack, and His Honor.

Dr. Rand innde a statement which, to say the least, went far to
disprove the positive assertiuns of many persons for a year or tws
past, to the effect that the country war overstocked with te.chers,
and that the supply from the Normal School should be stopped.
He was understood to say that 1,436 Provincial Licenses had been
issued under the Commmon Schoul Act; since 1871. There wore at
the present time about 1,200 hulders of Provincial Licenses, oither
actually in the service or available. There were also aboat 200
persons teaching on Licenses issued undor the Parish School Act.
Add to these say 100 of the present student teachers at the Normal
School, and we shuuld have abuut 1,500 teachers availablo next
November, to supply about 1,350 schools throughuut the Province.
This the 1'octor thuught only a reasonable prupuriion. He also
asserted that in Ontario there wore about six licensed teachers to
every schoul, and in Nova Scotia, when the present Superinten-
dent came into office, about ten persons holding license to teach
for every school in the Province.

The number of atudent teachers in the Normal School at the
commencement of the present scasion was 125. Of 140 candidates
examined for admission, 74 were successful, 28 .ailed, 85 were taken
on trial for a month, and 3 were admitted to the Xrench Prepara-
tory Department. Sixteen licensed teachers seeking advance of
class made up the actual number enrolled.

An interesting part of the proceedings on the opening day was
the presentatiun of the Lorne medal to the winner, Miss Freeman.

- QUEBEC.

At the meeting of Convocation in McGill University, held on the
80th April last, degrees in arts were conferred, and the results of
the sessional examination announced. The degree of Bachelor of
Arts was conferred on the following gentlemen: In Honors.—1st
Rank.—Harcourt J. Bull, Dugald Currie, J. Herbert Darey, Paul
T, Lafleur, and Charles A Molson ; 2nd hank.—James A. Craig,
Thomas E. Cunningham, George F. Koberts. Ordinary.—Inorder
of merit. McGill College. Class L.—Charles H. Koays ; Class 1L
—Charles Raynes, Archibald Ogilvie, Carrol E, Pilisbury, Charles
W. Scriver, Frank A. Allen, Vitalier Larivier, George D. Bain ;
Class I11.—Andrew C. Muir, Robert A. Xlock, James Bennet,
and Walter D. Mercer. Morrin College.—Class I.—Henry Hem-
ming ; Class III. —John Walker and James D. Ferguson. The
degree of Master of Arts was conferred in course on the following
gentlemen who had already taken the degree of Bachelor of Arts:—
George B. Ward, B. A.; Henry H. Lyman, B. A.; Calvin E,
Amaron, B.A., and George H. Forncret, B. A. The degree of
Doctor of Laws was conferred in course on the following gentlemen
who had already taken the degree of Master of Arts :—Sampson P.
Robins, M. A. ; James D. Morrison, M.A. ;7 James McGregor, M.
A. On the occasion of the laureation of the gentlemen named
above, there were on the dais of the Molson Hall the Chancellor of
the University, the Principal, and a large staff of Professorsin
academio robes appropriate to their several degrees, the Governor,
etc., the whole presenting a very bri'liant and imposing appearancs,
whilst the body of the kall was filled to its utmost capacity with
the candidaies forthe different degrees, in their distinctive cos-
tumss, and with the friends of the atudents, and the supporters of
the Universities. It must be very gratifying to the authorities and
friends of McGill College to see how this %nstitution has grown
from such small beginnings, and on the whole with so little pecu-
niary means, to its present prosperous condition ; with all the
faculties in full operation, with an uble staff of Professors in each ;
with numerous medals and prizes to stimulate and encourage the
students ; with Chairs of applied science and civil engineering,
and withal alarge attendance of youth, the hope of ournew country,
taking advantage of the great scholastic advantages which it offers,
before the first half century of its existence has been completed.
Dr. Murray, Professor of Mental Philozophy and Logic, delivered
an able address to the young graduates, giving an account of the
rise and meaning of the terms College and University, what was at
firat expocted from the students of such Institutions, and what their

~

alma mater now luuks for from thoso who leave her learned halls
crowned with honors and degrees.

Recent amendmonts to the Ontario laws with regard to Teachers’
certificates and provincial land surveying have materially bonefit-
ed McGill University, 'With rogard to land surveyors, as the law
previvusly stuud, nu Quebscker cuuld obtain the right t practise as
a land surveyor in Ontario without serving an appronticeship of
three years and passing preliminary and final cxaminativns. Now,
however, according to the Act just passed, ©.duy person who has
JSollowad, a regulur course of study in all the branches of education
2equired by law for final admission as & land swrveyor, throughout the
requlur sessions of ul least two years in any Tniversity of Ontariv, vr
o MGl University in Montreal, shall unly require to be articled
fur twelve months’ actual service befure being granted the degree.”
The number of students attending tho engineering classesin the
TUhniversity will likely increase greatly owing to the faveurable pro-
visions of this enactmont. The other provision in regard to
teachers, will be of great advantage tu graduates of Quebec
Uhnivorsities, as it entitles them tu first class nup-professivnal
certificates In Ontario , that is tu say, certificates enabling
the holders to take any pusition (such as Inspectur, &c.)
under the School Board, except that of professivnal teacher. The
firat of these amendments in favor of McGill students is due to
the active exertions of Mr. D. MoMaster, M.P.P.

The ninth annual meeting of the Ladies’ Educational Association,
Montreal, was held lately in the Synod Hall, Principal Dawson in
the chair. The Reverend Principal Grant, of Queen’s College,
Kingston, opened tho past session on Octuber 2nd, with an address,
and on the following Monday Dr. Johnston’s course of ten lectures
on astronomy was begun. Professor Moyse gave thereafter a course
of lectures on *‘ the great poets of the nineteenth century.” Dur-
ing the sccond part of the session, lectures were given on ** Domes-
tic surgery and nursing.” Dr. George M. Dawsun gave a series of
admirable lectures on ‘¢ Physical Geographb.” There was alarge
attendance of ladies at the lectures on each of these cuurses, and
much interest manifested in them. The thanks of the Association
were tendered to Dr. Johnston for the donation of 3200, the lecture
fee for his course in astronomy. The number of lady students en-
rolled for the past session ig 108—the greatest yet on record. Of
these 77 obtained one or more certificates, viz., first-class, 79 ¢
second-class, 49, and third-class, 14—142 inall. Twelve ladies had
fulfilled the conditions necessary for the prize competition, the
largest number who had yet done so, seven being previously the
highest. To Miss Eva Dawson the ‘ Physical Geography” prize
was awarded ; and to Bliss Agnes Hunter that of *‘ Domestic sur-
gery and nursing.” The finances of the Association are in a satis-
factory condition, the income exceeding the expenditure by $344.96.

The annual oral examinations of the Preparatory High School,
Montreal, were held lately, and proved interesting and very satis-
factory to the examiners, as well as to the parents of the pupils,
and to all friends of the Institution present.

A meeting of tho two Ccmmittees, the Roman Catholic and the
Protestant, will be held in the Education Office, Quebec, on Tues-
day, the 1st June, to take into consideration the new bill on Edu-
cation for the Province of Quebec, proposed to be brought before
the Provincial l.egislature at its approaching session. 1t professes
to be a bill to consolidate or codify the various existing actsres-
pecting public instruction, but there are nota fow new provisions
introduced into its various sections. It is very lengthy, containing
722 paragraphs, some of them long, and others with not a few sub-
divisious. Its numerous provisions will require, and will doubtless
receive careful consideration on the part of the members of both
Committees, metioned above, of the Council of Public Instruction
as well as of the friends of education in this Province.

MANITOBA.

At the recent annual meeting of the Selkirk Teachers’ Association,
the following officers were elected for the ensuing year, viz.:—

President,—Rev. W, Cyprian Pinkham.

First Vize-President,—J. B. Ferguson.

Second ditto,  —Mrs. Chisholm.

Recording Secretary,—P. C. McIntyre.

Corresponding Secretary,—Geo. Munroe.

Treasurer,—Miss Wright.

Management Comn:itéee,—Miss Shore, W. A. Mclntyre, Miss Mc-
Ilroy, G.~Bursell, and Miss Spencer.

Among other business transacted, the meeting adopted the fol-
lowing resolution,. viz. :

That this Association, fecling the necessity of a suitable map of
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Manitoba and the North-West Torritories, for achoul purpuses,
respectfully ask tho Board of Education of Manitoba to take such
stops as will meet the want.”

At tho last quarterly meoting of the Protestant section of tho
Board of ¥ducation, Canon 0’Meara moved, seconded by Col. Ken-
nedy, the resvlution of which he had given nutice at the last mcot
ing, and which is as follows . ¢ That this Board is of opinion that
sume distinctively roligious audenuminational teaching is neoes-
sary in vur schouls, and that such teaching shiould furin part of vur
system of . struction, and that a Cummittee of the Buard be
appuinted tu wonsider the best means of carrying into effect the
abovo principle.”

The Rev. J. Robertson, seconded by Mr. S. Mulvey, moved
in amendment,  That In viow of the fact that a Committee
of the General Buard, has been appuinted to consider the matter of
amendments to the Schoul Act, and that important changes may
bo recommended owing to the Municipal Act having gone into
operatiun, action in this matter be pustpuned until the amend-
ments suggested by this Cummittec may be ascertained, and that
in the meantimo a conunittve be appointed to cvllect information
in referenco to the matter of religious instruction in schools, and
to Iny such informatiun beforo the Protestant section of the Board
for its guidance.

A division on the amendmeont was taken with the following
result: Yeas—Rov. J. Robertson and 8. Mulvey , Nays—Bishop
of Rupert’s Land and Canon O’Mecra, the Rev. J. F. German,
Col. Kennedy and the Superintendent.

The original motion was then car.ied on the same division.

The following Committee was then named to carry out the pur-

ort of the resulutivn, viz .—Canun O'Meara, Professor Hart, and

v, J. F. German, with Cul, Kennedy as a substitute, in the even*
of Mr. German's absenc..

On motion of Mr. Robertson, seconded by Mr. Mulvey, a resulu-
tion was adoupted, asking His Lurdship the Bishup of Rupert’s Land
to nominate a Commtteo, with himself as Chawrman, on text-buoks,
and a number of books were referred to such Committee, with a
view to their being placed on the authorized list.

The Bnard of Education bave sanctioned plavs and specitications
for a fine brick veneer school-house, to be erected at Morris. This
rising town had the honor of possessing the first brick school-house
in the Province. That building is now much too small.

Some very good school-houses are being erected in various parts
of the Province. Emerson and Selkirk both expect to have fine
new buildings erected this year.

The authorities of St. John's College are advertising for a
gentleman in mathematical honors who ecither is in ordersor isa
candidate for orders, to take Professor Baume’s place, whose resig-
nation takes effect at the end of the present term.

Professor Hart is an active member of the Board of Education
and of the Council of the University of Manitoba.

PRINCE EDWARD ISLAND.

An Educational Association has been recently formed in Char-
lottetown, P.E.I. It 1s composed of teachers and others who are
actively engaged in the cause of education, either as trustees or as
general promoters. Iis objects are, the mutual improvement of
its members and the discussion of professional, literary, and educa-
tional subjects. The officers are: President—Dr. Montgomery,
Chief Supt. of Education ; 1st Vice-President—Dr. Leoming; 2nd
Vice-President—Miss Emma Barr ; Secretary—J. D. Seaman;
Treasurer—R. E. Gaul, B.A. ; General Business Committee—Dr.
Leeming, P. R. Bowers, A. A. McKenzie, R. E. Gaul, and Thos,
Mackinlay. At the first regular meeting the subject of ‘¢ Corporal
Punishment in Schools" was discussed. The subject was opened by
Dr. Leeming. He was followed by P. R. Bowers, who read a very
excellent paper on the subject. The fullowing gentlemen addressed
the aasociation : Prof. Anderson, Hon. A. A, McDoneld, Donaid
Cameron, M.P.P., Hon. A. B. McKenzie, M.L.C.

TOREIGN NOTES.

In 1859, at the Jowa Wesleyan University at Mt. Pleasant, Dr.
Charles Elliott, as President, i8 said to have conferred the first
degree of Bachelor of Arts ever bestowed upon u female graduate
of & collega in this or ary other country.

England has four Universities ; “cotland, four ; France, fifteen ;
Germany, twenty-two ; Russia, nine and Spain, ten.

At a recent meeting of the Boston School Committee, it was
stated that the result of a test made upon 14,946 school-going
male children, was that about 4 per cent. were colour-blind, and

vut of 13,468 girls, only .06 per cont. were afflicted in the same
manner. '

The cost of elemontary instruction in Prussia amounts to £3,-
100,000 annunlly ; the sum being covered by eloven and a-half
millions of marks from property and legacies, five and a-third mil-
lions frum Stato subventivns, and the balance fron:i communal
grants. Gratuituus instruction is given in soventesn out of the
sixty towus in Prussia wluch count over 20,000 inhabitants. .

Thure is unly une cuuntry in tho world in which there are no il-
literate peuple ; it is the Sandwich Islands. Tnoe pupulation of the
islands 18 58,000, They have eleven high educativnal institutivns,
169 middle public schools, and 43 private schuols. The publie in-
struction is under the supervision of a committee appointed by tho
King, and composed of fivoe members, who serve without remuner-
ation , the cummittee appuint a general inspector and a number of
sub-inspectors. The é)ovornmont takos caro that overy person
shall be ablo at least to read and writo, and pursues onergetically
all parents who neglect to sond their children to achool.

Madsgascar has a Normal Schuol, which was opened in October
laat, undor tho presidency of the Primo Minister.  Itis cituated at
Antananarivo, and is in connection with the London Missionary
Society. According to recent roports thero are in Madagascar 169
schools, with 9,375 children, supported by the Government, and in
connection with tho London Missionary Society 657 schools and
37,412 childron. The Government teachers are trained inthe
Normal School.

Tho latest education.l returns in Russia show that among tho
recruits for the Imperial army only 10 per cent. could road, and
only 4 per cent. could writo. The rest wore perfectly ignorant-—
only about b per cent. being able cither to read or write. Thepea-
sant women are so deplorably ignoraat that not above one-haif of
une per cent. of them can read the Scriptures in the most imperfect
fashion. They live in extrome poverty, and, in spite of all repre-
sentativns tv the cuntrary, are kept down simply by the uverawing
forco of thoarmy. Among these peasants the leaven of Nihilism
is spreading, and however much this may be deplored, it can be
little wondered at. .

Teachers’ Bssoctutions,

The publishors of the JounvaL will be obligod to Inspoctors and Secre-
taries of Teachors’ Arsociations if thoy will sond for publication programmes
of moetings to be hold, and brief uccounts of moetings held,

Norte Hasrinos.—This Association met in Madoc on Thursday and
Friday, May 18th and 14th. Thero was a largo attendance of teachers,
and tbe discussions wero of the most practical nature, and could not fail
to profit those who listened or took partin them. Mr. Mackintosh, I.P.8.,
President, took the chair, and tho minutes of last meeting were read and
approved. It was resolved that in order to make the library in connec-
tion with this Associaiion more profitable, a cataloguoe of the books, with
the amount of postage requircd for each, be printed, and a copy sent to
each teacher, The subject of Geography was then introduced by Mr.
Kirk, who gave many valuable hints as to the proper teaching of this
important subject. A live}y discussion followed, in which Mossrs Mul.
loy, Burrows, D. Johnston, J. Johnston and Mackintosh took part.
Afternoon Session—DMr. Barrows, LP.S,, Lennox and Addington, gave
some valuable * Hints to Young Teachers.” He laid down the principle
that tho secret of good order is to keep the pupils busy. Mr. Sutherland
then ogenod o discussion on written oxaminations, in which he was fol-
lowed by Messrs. Shirk, Morton, Johnston, Burrows, McPhie, and Mack-
intosh. The unanimous feeling of the meeting being in favor of uniform
promotion oxaminations, a committee was appomted to prepare sets of
papers for the purpose. After a short intermission, Miss MoDermid read
an admirable paper on Geography to 2nd and 8rd classes, A vote of
thanks was tendered ber for her able essay. Idr. Mulloy was then called
upon to introdace tho subject of * Literature in Pablic Schools,” which
he did in a scholarly essay. Owing to the lateness of the hour the dis-
cussion on the subject was postponed till the following day. On Thursday
evening, aftér the question drawer had been disposed of, Prof. Wright,
of Albort Collego, delivered an iutoresting and instruciive lecture on
¢ History in Publioc Schools.” A hearty vote of thanks was given Prof.
Wnght for his address. Friday morning, after a short discussion on
Literature, the following officers were clected for the ensuing year :—
President, Mr. Mackintosh, Vice President, Mr. Stirk; Secretary-Trea-
sarer, Miss Riddell; Librarian, Mr. Kirk; Councillors, Messrs. Suther-
land, Sharmon, Mulloy, Morton, Henderson, and Misses McDermid,
Cropar and Breezo; Delegate to Provineial Association, Mr. Sntherland.
Aftor an esgay on School Management by Miss Riddell, the subject of
¢ Health in Public Bchools” was taken up by Dr. Dafoe. A vote of



/ THE OANADA SCHOOL JOURNAL, 147
. | it advisadle to int orities in ad , that the {atod might b 0-
thanks wos tenderod Dr. Drtos, and o waesoucated Lo nlom {0 At | o ot Sy e e v

oxcollent paper on Teaching, for which bo received tho thanks:of the
Association. Friday afternoon, tho subject of Grammar was taken up.
first by Miss Hornibrook, who read a woll-writton essay on Grammar to
juniors, and afterwards by Mr. Johnston, LP.S., South Hastings, who
dealt with mistakes made in teaching Grammar to 4th and 6th Olasses.
A voto of thanks was given by the Association to tho gontlemen who
Lad so ably contribated to the success of the Conveniion, namely,
Meossrs, Barrows, J. Juhnston, and D. Johnston. Thue following resvlu-
tion was passed during the Convention.— ¢ That in the opinion of this
Associatiun, the Provincial Associatiun should bo constituted as follows-
1st. Of dolegates elected by ench local association, one delegate being
eleoted for every fifty paying members; 20d. That in addition all per.
sons engaged in any dopartment of cducation ghould be eligible for
mombership; 8rd. That the right of discussion in the meetings of the
Association should belong equally to all members: 4th. That to the
delegated portion alone should bolong the right of voting in tho meotings
of tho Associntion, JessiE RIDDELL, Sccretary.
County oF Liaxang.—The Sem-Annual Meeting of the Teachers'
Asgociation fuc tho County of Lanark was held in Almente on Friday
aud Saturday, May 2lst and 22ud, There wers preseut more :han
ninety tenchers. This being tho regular business meoting, the election
of offiters was proceeded with. H. L. Slack, M.A., I.P.8.,Co. of Lanark,
was elected President ; P. C. McGregor, M.A., Head Master High Sohool,
Almonte, Vice-Presidont ; H. Beer, Head Master Model School, Porth,
Secretary-Treasurer. The following were clected & Committeo of Man-
agement : Miss Todd, Mr. Raine, Mr. Moag, Mr. Hannah, Mr. J. P.
Anderson. Mr. Michel and Mr. McCarter were appointed auditors of
accounts. The instructive part of the proceedings consisted of a paper
on the subject of writing by Mr, Dovitt. This was a practical paper, and
the teachers who wore present cannot fail to be benefitted by the Lints
thrown out by this gentleman. Ho was followed by Mr. Berlinguette,
who read a paper on “ Want of Conncction in Studies an Evil in Our
Schools.” This gentleman has had a large cxperience as a teacher, and
his paper was listened to with great attention. Mr. J. McCartor, Head
Mastor Public School, read a paper on History, which the Aesociation
asked his pcrmission to have published in tho Caxapa Scroot. Jorn¥ar
Mr. E. Anderton read a paper on the assigning of lessons, and in the
discussion which followed it was apparent that a genoral opinion pre-
vailed that our children were too heavily taxed with lessons, especially
in our town and city schools. Mr. Hanna, of Lanark, gave an cssay on
the Prize System. Hoe said prizes should only be awarded on the result
of a carefully kopt record of the session’s work, and should b2 given for
general proficiency. Mr. Raine gave a valuable paper on Grammar and
how to teach it. J. A McCabe, M.A., Principal Ottawa Normal School,
began the procecedings on Saturday norning by a practical lesson on
teaching the importan subject of reading. Mr. McCabe took lessons
from the Fifth Book, and showed how to excite an interest in the sub.
ject. Mr. Lawe, of Almoute, followed with an essay on School Manage-
ment. Ho deplored the unruly behaviour of our children gencrally, and
a contrast hetween the bohavior of children of forty or fifty years ago and
those of the present time was made, much to tho disadvantage of the
prosent generation. Mr. J. P. Anderson then read an excellent paper
on conducting examinations, This paper contained some nmew and
original ideas, and was well received by the Association. Theo last sab-
ject was Aigebra, which was very ably treated by F. L. Michell, M A.,
Head Mastor Perth High .chool, Mr. Michell wont to the blackboard
and there solved a number of problems acco:ding to the most approved
methods. This was work smtable chiefly for candidates for Third Class
certificates. This closed the regular business of the Association. On
Friday evening a public lecture was given by J. A, McCabe, M.A , on the
oultivation of a taste for the beautiful, especially among children. This
was a very instructive lecture, and was ably delivered by the lecturer,
who kept the attention of his audience by a flow of language replete with
pootic_expression and beautiful imegery., The teachers separated on
Saturday evening, feeling that their fime had been well and profitably

spent.

BrRAXT.—Friday and Baturday, Juno 4th and &5th, 1680, First day.—10.00 to
10.80 a.n.~Timo-table for Rurai Schools, Mr. M, Sipprell, Master No. 11, 8,
Dumf{ries; Critics Messrs. John McLean and J. Patton. 10.45to 11.15 a, m.—
Ge&ggrap:ftto a Junior Class, Mr, J. D. Webstar, Master No. 5, 8. Dumfrioes ;
Critics—nir. A. E. Koonedy and Miss Clarks, 1180 to 12 a.m.—Music iz Public
Sohools, Mr.J. M. White, Master No. 1, Brantford ; Critics—Misses Purves
and Knowles. 2.00t03.00.p. m. Factoring and Theory of Divisors, Mr.J. A.
McLellan, LL.D., Renior Inspector of High Schcols. 8.00 to 880 pm.~—Essay,
Mr.J. W, Nsrraway. Master Cainsville School, Secondday. 9.00 t011.00 a.m.
Business meetings of Committees. 10,00 to 10.30 a. m.~Geography to an Ad-
vanced Class,. Mr, J. A, Dale, tor No.7, Brantford; Critics—Afessrs. Burko
and J. Ross. 10.45 to 1L25 a. m.—Papar on Spelling, Miss Knowles, Central
Sobhool ; Critics—Messrs. Kelly and Akors 11.8) to 1200 a.m.—=Slement
Arithmotic, Mr. D. Reid, Master 8% Geocrge School ! Critles—Mossrs. Rothwe!
and Dalo.  2.00 to 2.30 p.m.—English Litorature, Mr. Morrison, Student B, C. I.;
Critics—Messrs, Hodgson and Wilkingun 2.45to 3.15 p.m.—Essay, Miss Marvy
Clarke, Teacher Coll. Inst., Brantford. 3.15 to 8.85 p.m.—Solutions oquuations.,
Mr.E.mece, Student B. O. L ; Critios—2Isasrs. Wm. Rothwelland A. E. KEon-
nedg. 1. Aneffort will be made to xendor all the exerciscs practical, and to
conduct thom with roference to the School Boom. H. The Committse desmed

th, nlgxbuo mnoting will bo hold in tho hall of the B, C. 1., when J.
lan, LL.D,, will doliver a Locture. Addresses will also bo dolivered by othor
frionds of education, 3Music by Gleo Olub.

M. J. KELLY, LL.B,, President. W. RoTOWEBLL, Secretary.

OTTAWA. Friday and Saturday, Juno 18 and 19, 1880. First day -9 00 to 10 00.
=—Prolimitnary Businosa. 10.00 to 11.00 6. m.—Addross, A Smirle, Esq., Vico.
Prosidont. 11 00 to 12.00 n.1n.~J Thorburn, LL.D,, Uttawa Collog. Institute,
‘Nainos aond Lincos. 200 to 3.30 pau. J. & MacCabe, M.A., Prin. Normal
Bchool, Ottawa, “ Tho Toaching of English Cotposition” 380 to500pm -
A R.J. Tanner. Con. Sch. Weat, ** Geography."” Socond dng. 9.0¢: to 11.000.m.
L +J.C. Ginghan, Inspector Pablic schiools, Utiawa, Un ountx;{g‘ 11.00 tu
+ 400 aap.~Elcction of Officers. 2.00 to .00 p.m Mr. Siulth Curtls, Contral
School Fast, * Ortheepy.” C. CAMPBRLL, Secrelary.

PrescoTT.~The next session of the County of Prescott Teachors’ Association
will bo hold at Hawkoesbury Villago on Friday aud Saturday the 4th and 5th.
Programme. Friday, 10-10}, Oﬂening address’ T. O. Steole, 1. P. 8., 10§-114,
Composition: J. A "Houston, B.A., 113-12}, Geograpby: H. Gray, H.M.M.S,,
2-3, Grammar : T, O Stoolo, 1.p. S., 88}, Fronch Address: Rev. J. Routhor,
C.P., 3341, Goneral Busfuoss, 7481, Public Lecture by J Maxwoell, B.A.
Saturday. 10 11, Arithmetlor J McCutcheon, H.M HP.8., 11.12, English
Literaturo: T. 0. Page, B.A., 2-3 Ubjoct Liessuns: L. Robinson, 0. H.H.J,,
8-4, Roadiug auad spolliag. Mrs Groy and uthors, N. B. -Faid uot to attond.

' H Gray, T A STPELE,
Sccrotary. President,

LINcOLN — Programine.~Friday, 10 a. m.—Election of officers, recoption of
Roports, and miscellaneous business. 11 a, m.~Discussion on éorpoml Puan-
ishmeont in school—its nocessity or otherwise, and the proper occasion and
mtethod of its infliction: Introducod by Mr. F. Davis, of Merriton. Afternoon
Session.—1:30 J’ m.—Merit Marks to Pupils—The oxpcd(ency of using and the
x;ropor mothod of awarding them. Introduced by Mr. A. E. Moore, Jordan.
2:30 p. m.—Talking in school,—8hould it be Eormlttod? If 8o, to what oxtont?
If not, how to repross it offectually: Introduced by Mr. Gray, Iuspector of
Schools, St. Catharines. ¢.50 p. m.—lmportance of Physical Culture,—The
School Room tho place for it ractically illustrated by moans of n class by
Miss L. Darcho, of &t. Catharinoes. 4 p. m.—Uniform and simultanecous Pro-
motion Examinations for the county,—Their object and uow tlioy aro conduct-
od elsewhero, and tho expodicncy of adopting them Liere . Introduced by Mr.
Somersot, County Inspector. Saturday Morning —9 o m -Teachors' Vaca-
tions; with spaecial roferenco to the lato modifications of the law respectin
thom. Introduced by Alr. Jacob Bipplo, of unmfulon. 4.80 £, m.—Industri
Drawing, as 6 means of Tralning and Culture, with illustzative lessons to &
class: by Misg L. F, Gross, of §t, Catharines. 10a. m.—-To-cblng History; A.
fow commonx mistakes and how to roctify them, to what extont should the
toxt-book be deponded upon? With class illustration, by Mr. V. F. Ritten-
house, of 8t. Catharines. 11 am.—Address by Profossor Bell,on tha Toeaching
of Reading to children, with specigl reforenco totho work of our Pubjic S8chools.
Afternoon Session.—1:80 p. m.- Objoct Lessons-thoir lm})ortanco in developing
the thinking and obsorving faculties of childron; with illustrative lessons by
Misas M. A, Bnively, of St. Catharines. 2p.im.—~Algobra Lessons suitable for
studonts for S8ccond and Third.class cortificatos: By Mr. W.J. Robertson, of
the Collegiate Institnte, St. Catharines. 38, p. m.—The teaching of Eng sl
Titerature: Mr.Senth, Hond Masterof the St Catharines Collegiato Instituto
Evening Entert t—Profosgsor David Cbharies Bell, of Brantford, will
give o ‘‘ Literary Evoning “ on Friday, in tho City Hall, consisting ot selected
Reading from various authors.
J. B. S0MERSET, W. F. RITTENHOUSE,
Becretary.

President.

WEN1 VORTH.~Friday and Saturday, May 14th and 15th. Programme.~Fri.
dny, May 14th.—10.00 to 11.00 8.m. —B utine business, 11.00 to 12 00a.m,—S8chool
Disciplino, 1.30 to 200 p m.—Question Drawer, English, T.C. L. Armstrong,
M. A, 2.00t0 2.30 %m.—Quostlon Drawer Mathematics, W. H. Ballard, M.
2,30 1038.30 p.m.—Addross, J. M. Buchan, M. A. 330 to 400 p.m.—* Arithmetio
Bogun,” Q. Johnston. Evening Session—at 8 o'clock}—Prof. D. C. Bell.
Saturday, May 15th. 9.00 to 10.00 a.m.—¥Penmanship, N. Stilwell. 10.00 to 11.00
a.m.—Physical Geofr?hsy. Dr. Hare. 31.00 to 12.00 a.m.—School Amusements,
Jas. Horald, M.A. J. H. 8auiTH,P. 8. Inspector Geo. DICKSON, M.A., President.

Readings and Recitations.
THE SCHOOLMASTER TO HIS PUPIL.

CONSEQUENCES.
The following is taken from a book entitled **The English School

Master,” bearing the date 1680. It is a very quaint old ook,
written by a famous English schoolmaster, Edward Coote.

My child and scholar, take good heed,
unto the words that here are set,
And see thou do accordingly,
or else be sure thou shalt be beat.

Firat, I command thee God to serve,
«hen, to thy parents, duty yield;
Unto all men be courteous
and mannerly, in town and field.

Your cloths unbuttoned do not keep,
let not your hose ungartered be,
Have handkerchief in readiness,
wagh bands and face, or see not me,
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Lose not your books, ink-horns, or pens,
nor girdle, gartors, hat, or band,

Lot shoes be tied, pin shirt-band close,
keep well your hands at any hand.

If broken-hosed or shoed you go,
or slovenly in your array,
‘Without a girdle or untrust,
then you and I must have a fray.

If that thou cry or talk aloud,

or books do read, or strike with kuife,
Or laugh, or play unlawfully,

then you and I must be at strife.

If that you curse, miscall, or swear,
if that you pick, filch, steal, or lye ;
If you forget a scholar’s part,
then must you sure your pouints untye.

If that to school you do not go,

when time doth call you to the samo;
Or if you loiter in the streets,

when we do meet then look for blame.

Wherefore, my child, behave thyself,
so decently in all assays,

That thoun may’st purchase parents' love,
and cke obtain thy master's praise.

EDUCATION FOR GUIDANCE.

What shall we say of a system of education which throws its
students into snciety unahle 15 protect themselves frum the gruss-
est impostures? To what end is a community filled with culleges,
high schanls, and commnn schools, upun which millivns of dullars
are spent, when its graduates go out tu becume the ready prey of
charlatans and sharpers, who can enrich themselves by pushing the
most absurd and preposterous projects ?

We are led 10 these reflections by the last curious report of light-
ning-vod swindles. The proud State that gives us our President
and Chief Justice, and makes a great ado about its cducation, has
also the honor of originating and harboring ¢* Chambers’s National
Lightning Protection Company ” of Ciucinnati, The Americans
are o progressive people, great on improvements, and the Western-
ers are specially wide-awake in this respect. So the new lightning-
rod is a great step forward in inventive science. It islaid flat
upon tho ridge of the building, and turned up at the two ends,
and has no connedtion with the ground. Its rationale seems to be
that the lightning-discharge is caught upon one of the points, and,
there being no rod to convey it to the earth, it is obliged to “dif-
fuse back into the air, where it belongs and whence it came.” Of
course, such an arrangement is worthless for protection, and is,
moreover, absolutely dangerous, as every intelligent schuolboy
ought to know ; and yot such is the grossness of public stupidity
that the company drove a thriving business with their contrivance,
mounting it upon a great number of private dwellings, and even
upon school buildings. Professor Macomber, of the Agricultural
College at Ames, Iowa, seeing the extent to which people were
humbugged by this su-called ** Protector,” publicly denounced 1t
as a fraud, whercupon he was prosecuted by the company, which
1aid its damages at $50,000.—Prof. .E. L. Youmans, in Popular Sci-
cnce Monthly for February.

TyportaxT FACTS coNCERNING CoMPULSORY EDUCATION AND: I1-
TITERACY - State Superintendent Smart recently answered the
following questionsthrongh the Indianapolis Daily Journal —

1. What nations have now in furce a cumpulsury educativn law 2

2 What per cent. of the pupulativn of each nativn can read and
write ?

3. What per cent. of the population of the United States can
read and write ?

4. Have any of the States had such a law, and what ones ¢

The nations having compulsory educational laws aroas follows:
Prussia, sinco 1732 ; all the Gernan States, before 1810 ; Austria,
in a modified form, for a.hundred years; tho Scandinavian Govern-
ment and Denmark, sinco 1814 ; Grecce, since 1834 ; all the cantons
of Switzerland except Genova; Turkoy since 1869, but the laws

have not been enforced ; Italy since 1871 ; Spain and Portugal, but

the laws argenot enforced. The school boards of England have had
the power to compel attendance sinco 1871, and the cities of Liver-
{)ool, Mancheater, Oxford and many other towns have compulsory
aws,

2. Tho per cent, of population of different nations that can read
and write is as follows, viz. : Switzorland, 100 ; Denmark, 100 ;
Sweden, 100; Norway, 100; Japan, 90; Germany, 88; United
States, 80 ; Belgium, 70; England, 67 ; France, 67 ; Austria, 51
China, 50; Italy, 27; Spain, 20; Groece, 18; Argentine Repub-
lic, 17 ; Russia, 09 ; Polaud, 09 ; Mexico, 07 ; India, 05.

St Pg(x)' cent. of population of the United States that can read and
w.vite, 80.

4. Names of States that have had compulsory educational laws
are as follows, viz. : Miine, New Hampshire, Massachusetts, Con-
nectizat, Now York, New Jersey, Michigan, Nevada, California,
Texas. :

“ In most, if not all, of these States the law is practically inopera-
ive.

ProNUNcIaTION vs. SPRLLING.—A copy of Webster’'s Unabridged
Dictionary was offored at a teachers’ institute in Pennsylvania to
any teacher who would read the following paragraph and pronounce
every word correctly, according to Webster. No one succeoded in
earning the dictionary, although nine teachers made tho attempt :
‘A sacrilegious son of Belial, who suffered from bronchitis, having
exhausted his finances, in order to make good the deficit, resolved
to ally himself to a comely, lenient, and docile young lady of the
Malay or Caucasian race. He accordingly purchased a calliope
and a coral necklace of a chameleon hue, and securing a suite of
rooms at a principal hotel, he engaged the head waiter as his
coadjutor. He then despatched a letter of the most unexceptional
caligraphy extant, inviting the young lady to a matinee. She
revolted at the idea, refused to cunsider herself sacrificeable to hig
desires, and sent a polite note of refusal; on receiving which, he
procured a carbine and buwio knife, said that he would not forge
fetters hymeneal with the queen, went to an isolated spot, severed
his jugular vein, and discharged the contents of his cartine into
his abdomen. The debris was removed by the coroner.”

Dream of the Past,
’Tis joy unspeakable thus now, as then,
To see those visions, though they may not last—
May never come again.

Still are they mine—
Not of t".2 earth, all earthly and unblest ;
Their hom 3 within my heart, my soul the shrine
Where 1 hey so calmlyrest ! Lyle.

Jiublishers” Bepuriment.

The following is & sample of numerous lotters received from
various parts of the United States regarding Mr. Hughes' work,
*Mistakes ir Teacling: ™
MEessrs. Gage & Co.

Gentlermaen,—The book sent me by your honse folly confirms
tho statement made by the Hon. W. D. Henkle, of Ohio. It
really is “‘a happy bit,” and in reading its pages 1 was reminded
of many a blunder that tovk place in my early experience. I think
he who makes himself intimately acquainted with the contents of
“Mistakes in Teaching™ is sare to succeed, provided he makes
and holds a thorough acquaintance with the details of school

work. Noticed advertisement of CANADA SCHOOL JoURNAL in said
book; would thank you for a sample copy.
. Iremain, yours truly,
H. Lexicr Meyer (Teacher),

Kutztown, Pa.

Messrs, Carter, Dinsmore & Co., Boston and New York, Mana.

facturers of Carter’s Writing Fluids, Inks and Mucilages, received

the * Tirst Award,” the bighest given, at the International Exhibi.
lion just closed at Syduney, Australia.



