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PREFATORY LETTER TO THE PROVINCIAL
. SECRETARY. )

Epucarien OFFicE, WEST,
_Cobourg, March 27th, 1846.

+Sir,—I have the honour to transmit herewith, to.
"be Taid before His Excellency a Report on a system °
of Public Elementary Instruction for .Upper Canada,
T the result of my observations in Europe, and the
commencement of the task assigned me by the late
revered Governor General
Havmg some time since communicated all the A previous
» rexﬂa\rks and' suggestions I had to offer relative to th?ggn;):l
the Common School Act, I have made no reference School
to it in the followmcr _Report; nor have 1 given any 1;:: 82},{3‘
historical or analytical view. of the systems “of Public ¢
Instruction which obtain in any of the countries that
I have recently visited: I have only referred to
- them in as far as appéared to be necessary to illus-
trate the conclusions at which I have arrived, in re-
____spect to a system of Elementary Instruction for Hp—
per Canada. /
I cannot expect that .an implicit and unqualified-
~—assent will“he—given to every remark which I have
. made, or_to everyopinion I have expressed; but I
trust the general principles of my Report will meet
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the approbation of His Excellency, and that the scve-
ral subjects discussed will be deemed worthy of the
consideration of the public.

In availing myself as far as possible of the expe-
rience of other countrics, and the testimony of theit
most enlightened Educationists, I have not lost sight
of- the peculiarities of our own -country, and have
only imitated distinguished examples of other nations.
Prussia herself, before adopting any important mea-

* sure or change in her system of Public Instruction, -

Americs,

has been wont to sénd School Commissioners into other
countries, to collect all possible information .on the
§ubjects of deliberation. France, England, and other -
European Governments, have done the same. Three

.enlightened Educationists from the United States

have lately made similar tours in Europe, with a view
of improving their own systems of Public Instruction.”
One of them spent upwards of two years in Eurbpe, )
in making educational inquiries,—aided by a Foreign
Secretary. I have employed scarcely half that time
in the prosecution of my inquiries ; and_without hav-
ing imposed one farthing’s expense upon the public. -
Though the spirit of censure has been in some in-
stances indulged on account of my absence from Ca-_
nada, and my investigating, with practical views,
the Educational Institutions of Governments diffe-
renily constituted from our own, I may appeal to the
accompanying Report as to the use which I have

_ made of my observations ; and I doubt not but that

His Excellency, and the people of Upper Canada
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generally, will appreciate the propriety of such inqui-
ries, and respond to the spirit of the remarks which .
that distinguished philosopher and statesman, M. M. Cousin.
Cousin, made on a similar occasion, affer his return
from investigating the systems of Public Instructlon
in several countries of Germany :

¢ The experience of Germdny, (says M. Cousin,) Germany.
particularly of Prussia, ought not to be lost upon us.
National ri%alries or antipathies would here-be com-
pletely out of place. The true greatness of §people
does not consist in borrowing nothing from others,
but in borrowing from all whatever is good, and in
perfecting whatever it appropriates. I am as great
an enemy as apy man to artificial imitations ; but it
T s mere pusillanin:iity to reject a thing for no other ~
reason than that it has been thought good by others.
With. the promptitude and justness of the French un-
derstanding, and the indestructible unit); of our na-
tional character, we may assimilate all that is good
in other countries without fear of ceasing to be our-
selves. Besides, civilized Europe now forms but one
great family. 'We constantly imitate England in all -
that concerns oftward life, the mechanieal arts, and
physical refinements ; why, then, should we blush to "~
. borrow something from kind, honest, pious, learned
‘Germany, in what regards inward life and the nur-
ture of the soul ?” “

But 1 have not conﬁned my observations and refe—
rences to Germany alone ; the accompanying Report
is my wiiness, that I have restricted myself to no

s
' )
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* one country or form of Government ; but that I have
¢ porrowed from all whatever” appea?ed tome to be
“ good;” and have endeavoured to “ perfect,” by
adapting it tb our condltlon, “ whatever 1 have ap-
propriated.” - =

I have the honour to be,
“““““““““ o . Sir,
Your most obedient lmmble servant,

- : L EGERTO‘\I RYERSON
The Honourablé D. Dgl};,‘

Secretary of the Province,
- &e., &e., &e.

[
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TO - HIS EXCELLENCY

LIEUTENANT GENERAL THE RIGHT HONOURABLE

CHARLES MURRAY, EARL CATHCART,

OF CATHCART, IN THE COUNTY OF RENFREW, K.C.B.,

GOVEBNOR GENERAL OF BRITISH NORTH AMERICA, -
AND
QAPTAIN-GENERAI\.“AND GOVERNOR~IN-CHIEF
) 1IN AND OVER THE

* PROVINCES OF CANADA, NOVA SCOTIA, NEW BRUNSWICK, AND
THE ISLAND OF PRINCE EDWARD,

AND VICE—ADMI]%AL OF THE SAME, &ec. &c. &c.

MaAY-1T PLEASE YOUR EXCELLENCY,

TaE. letter of the Secretary of the Province, Parrl.
which informed me of my appointment to my present
office, contains the following words |

“ His Excellency has no doubt that you will give Instruc-
your best exertions to the duties of your new office, "> -
and that you will lose no time in devoting yourself to
devising such measures as may be necessary to pro-
vide proper School Books ; to establish the most effi-
cient system of Instmctlon to elevate the character
of hoth Teachers and Schools ; and to encourage every

plan and effort to educate and improve the youthful
mind of the country ; and His Excellency feels assur-
ed that your endeavours in matters so 1mportant to

»
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Parr L the welfare of the rising youth of Western Canada,
will be alike satisfactory to the public, and creditable
to yourself.”

Prepara- Before undertaking to assume a charge so respon-~
tory . . s . _
- inguiries, SiDle, and to carry into effect instructions so compre

hensive, I felt that the most cxtended examination of
already established systems of Education was desira-
ble, if not indispensably necessary.

Accordingly, I applied, and obtained leave, without
any expense to the Province, to visit the principal
countries of Europe in which the most approved sys-
tems of Public Instruction have been established.

. Having devoted upwards of a year to this prepara-
- - torypart of ‘my task;-during which time I have pur-

sued my inquiries in the dommlons of nearly twenty

different Governments, I now submit to Your Exeel-
__lency the genéral conclusions at which I have arrived.

The leading and fundametal part of my assigned
task was,““# demse such measures as may be necessary ‘
to establish the most efficient system of Instruction.” I
will, therefore, submit to the consideration of Your
Excellency, first, what:I have been led to conclude
“the most efficient system of Instruction,” and
secondly, the machinery necessary for ifs establish-
ment, so as to “elevate the character of both the
Teachers and Schools, and to encourage every plan
and effort to educate and 1mprove the youthful mmd
of the coi\ntry ”

Exsmple  In adopting measures 50 decided for the advance-
ooy ment of the education of the people, the Administra-
ments.  tion of Canada is but following the example of the
» most enlightened Governments, and, like them, lay-
ing the foundatmn forkfh)lstrongest claims to the
esteem of the country and gratitude of posterity. On
the part of both the free and despotic Governments of
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Eurfipe’,‘ﬂno“ subject has latterly occupied more atten- FParrI.
tion than that of Public Instruction. The whole sub- ’
jeet has undergone the most thorough investigation ;
___and systems both public and private, which had been
maturing for ages; extending fron the lTowest Elemen-
tary Schools up to the Colleges and Universities, have
been carefully digested and brought into efficient
operation. - -

Theimprovement and wide extension of the systems
of Elementary Instruction form the most prominent,
as well as the most interesting feature of this extra- -
ordinary developement in the policy of both the -
European and American Governments.

Adequate provisions for Elementary Instruction
exist not only in Prussia; Denmark, Sweden; Holland,
Belgium, France, Switzerland, Bavarla, Saxony, -

ﬂvAgst_l}_a, and the‘n_n_n_pz ‘States of Germany, but even
in Russia a similar system has been commenced ; the

. whole of that vast empire has been divided into Pro—
vinces, with a University in each; thé Provinces again____———
divided into Districts, each of Whlch is provided with .
a Classical Gymnasmm ;—each Gymnasial District

divided again into School Districts, and in each an
Elementary School ; so that, as a recent traveller

observes, ¢ from Poland to Siberia, and from the
White Sea to the regions beyond Caucdsus, including ’
the Provinces recently wrested from Persia, there are .
the beginning of a complete system of Common School -
Instruction for the whole people, to be carried into
full-execution as fast as it is possible to provide‘the
requisite number of qualified Teachers.” .

The investigations og this subject which have for
several years past been instituted by our own Imperial
. Government, have been of the most extensive and

practical character, and have already resulted in the

L
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PaerL adoption of measures unprecedentedly energetic and
comprehensive, to supply the intellectual wants of the
labouring classes.

Example  The northern States of the neighbouring Rupubhc
?{0‘;‘3; have also made laudable efforts to improve their sys-
ments,  tems of Elementary Education ; to promote which ob-
\ ject, noless than three of theu' most distinguished
- citizens have, during the last nine years, made exten—

sive tours in Europe.

But the vast amount of legislation which has been )

+ expended in these States, the numerous modifications
and amendments of the School Laws,—the complaints
" that are still made by the most competent judges and
administrators of them, of the defects in their opera-
tions,—no less than the nature and importance of the
subject itself, admonish, 4nd seem to require on the
.part of the Govern'ment of Canada, the'most careful
consideration of the whole subject ; so that the wants,
interestsand circumstances of the country may be con-
sulted as far as possible, and that the progress of
education may not be retarded by uncertainty, doubt,
and frequent change.
The instruetions whieh have been given me, and
the facilities of acquiring information with which I
have been favoured, evince that the Canadian Govern-
ment is second to no other in its desire and determina-
tion to promote in every possible way the cducation
of the people.
Autggn In obedience then to my instructions, I proceed to
ducedin the explanation of that system of Education which I
cme conceive to be required by the: circumstances of the
Authors country. In domg so, I §hall strengthen and illus-
WS trate my own views by references to the best authori-
ties, both European and American, in order that the
Govemment and the people of Upper Canada may be

~

-
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satisfied—against objections which may be urged’ PasrE
from any quarter—that the sentiments which I may ~—
advance, and the recommendations I may ventare to -
submit, are not rash novelties or crude speculations,
but the result of the largest cxperience, and the
deepest investigations on the part of the best Judges
resident in both hemispheres, and under different

“forms of Civil Government.

By Education, 1 mean not the mere acquisition of What
certain arts, or of certain hranches of knowledge, but Biaee ¥
that instruction and discipline which qualify and dis-
pose the subjects of it for their appropriate duties and
employments of life, as Christians, as persons of busi-
ness, and also as members of the civil commumty in
Whlch they live.

The basis of an edugational structure adapted to Basis and
this end should be as broad as the population of the {X %3¢ of.
country ; and its loftiest elevation should equal the tem.
highest demands of the learned professions, adapting
its gradation of SC}QI: to the wants of the several
classes of the community, and to their respective em-
ployments or professions, the _one rising above the
other—the one conducting to the other; ; yet each
complete in itself for the degree of education it im-
parts; a character of uniformity as to fundamental

~principles pervading the whole : the whole based upon

the principles of Christianity, and" uniting the com- %
bined influence and support of the Government and
the people.

The branches of knowledge which it lS essential
that all should understand, should be provided for oll,
and taught-to all; should be brought within the reach

- of the most needy, and forced upon the attention of

the most careless. The knowledge required for the
scientific pursuit of mechanics, agriculture "and com-
. B
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PanrL merce, must needs be provided to an extent corres-
~  ’ponding with the demand, and the exigencies of the
country ; while to a more hm1ted extent are needed
facilities for acquiring the lngher education of the
e learned professions. -
~Comppra-  Now, to a professional educatlon .and to the educa~
Urencect tion of the more wealthy classes, no objection has
tary Edu- heen magde, nor even indifference manifested. On
T e o contrary, for these elasses of society, less needing
the assistance of the Govemment and having less
claims upon its benevolent considera,tion than the
labouring and producing classes of the population, have
liberal provisions been made, and able Professors
-~ —__employed: whilst Schools of Indusiry have been
altogether overlooked; and. primary Instruction has-
Scarcely been reduced to a system ; and the education
of the bulk of the population has been left to the
. annual liberality of Parliament. Nay, even objections
o havebeen made to the education of thelabouring classes
of the people; and it may be advisable to shew’, at
the outset, that the establishment of a thorough sys-
tem of primary and industrial Education, commen-
surate with the population of the country, as contem-
plated by the Government, and as is here proposed,
* s justified by bonsuieratlons of economy as well as of
- . patrmtlsm and h‘umamty

General  First, such a syster of general Education amongst
f%‘:';:‘:“ the peonle is the most effectual preventative of pau-
tative of  perism, and its natural compamons, misery and crimegg
}’““Pemm ‘To a young and growing cowitry, and the retreat
of so many poor from other countries, this consideration
is of the greatest importance. The gangrene of
pauperism in either cities or states is almost incura-
ble. It may be s2id in some sort to be hereditary as

well as mfectlous —both to perpetuate and propagate

a 5
<
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itself,—to weaken the‘ybody politic at its very heart,
—and to multiply wretchedness and vice.

Now, the Statistical Reports of pauperism and
crime in different countries, furnish indubitable proof
that ignorance is the fruitful source of. idleness, in-
teniperance and improvidence, and these the foster-
parent of pauperism ar}d crime. The history of every

Parr 1.

country in Europe may be appealed to-in proof and - - -

illustration of the fact,—apart from the operation of
extraneous local and temporary circumstances,—that
pauperism and crime prevail in proportion fo the

absence of education amongst: the labouring classes,”

and that in proportion to the existenceand prevalence
of education amongst those classes, is the absence of
paupensm and its legitimate offspring.

To adduce even a summary of the statistical details

which T have collected on this subject, would exceed
my prescribed limits; and I will only present the
conclusions at which competent witnesses have arrived
_ after careful and personal inquiry. F. Hill, Esquire,

Her Majesty’s Inspector of Prison§ in Scotland, at =

the conclusion of a statistical work on National Edu-.

cation in Great Britain, Prussia, Spain and America,

states the following aimongst other mferences, as the -

result of his investigations:

-

“ So powerful is education as a means of national General

improvement, that, with comparativelyfew exceptions,
the different countries of the world, if arranged accor-
ding to the state of education in them, will be found
to be arranged also according to wealth; morals and
general happiness ; and not only does this rule hold
good as respects a country faken as a -whole, but it
will generally apply to the different parts of the same
country.

Facts.
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Thus in England, education is in the best state in
the northern Agricultural District, and in the wors
state in the southera Agricultural District, and in tlle
Agricultural parts of the Midland District ; while in
the great Towns, and eother manufacturing places,
education is in an intermediate state ; and at the .
same time, the condition of the people and the extent
of crime and violence among them follow in like
order.”® .

J. C. Blackden, Esquire, of Ford Castle, Northum-
berland, England, in concluding his evidence before
the Poor Law Commissioners, expresses himself thus:
“In taking a short review of my answers to the Com-
missioners’ Queries, the advantageous position of
our labouring population, when compared with the -

- position of those in the more southern districts of the

country; must be manifest. It is impossible to live
among them without being struck by their superior
intelligence, and their superior morality. I am fully
justified in this assertion by the Parliamentary Re=
turns of eriminal commitments in the several Coun-
ties of England, which prove Northumberland to be
very much more free from crime than any otlier
County. A principal cause of this I have no doubt
arises from the education they receive at the Schools
scattered over the country.”t

The Reverend W. S. Gilly, Vicar of Norham Par-
ish, Northumberland, states the following facts in evi-
dence before the same Commissioners :

¢ 1 searcely know an instance in this Parish'in
which the children of an agricultural labourer have
not been sent to Schoel, for the most part at their own

* National Edueation; its present state andprospects, by Frede-
rick Hill, vol. ii, Ppp. 164 and 165, -
} Report of Poor Law Commissioners, Appendiz.
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°

‘expense. I believe the parents set a greater value Parrl

on that education, the expenses of which they defray
themselves ; they wateh their children’s progress
morenarrowly. From prudenceand edt ucation esults

the prosperity of this District ; and’it is not here as
in some places, that the absolute plenty of thelland,
and the relative poverty of the people who live \in it,
keep pace one with the other! A high standard of
character has raised the standard of comfort here:
and for many years useful education, combined %
Christian eduf'afwn, has been d]ﬁ'usmfr its bless-
ings.”*
The same causes have produced the same eﬁ'ecta in Prussian

Provinces " _

other countries. Prussia is a conspzcucus example. of the
The following is the statement of Thomas Wyse, Rhine.
Esquire, Member of the British Parliament; and au-

thor of an elaborate work on Education Reform, who . -
has made extensive tours of persomal inspection on

the Continent. Personal observation euables me to
attest to the correciness of that part of Mr. Wyse’s
_statements which relate to the recently acqmred
Prussian Provinces on the Rhine. Mr. Wyse says—4 ~
~ 4 What is the real social result of al} tlns”-—How ‘
has it affected the population for good or for il
- How is it likely to affect them in future?—The narra-

tives given by Pestalozzi, De Fellenberg, Oberlin and

the Pére Girard, of the smgula.r revolution, mental

and moral, ahd I may also add, physical, eﬂ'ectt&d by

the apphcatwn of their system of teaching on a
hitherto 1g110rant and vicious population, though ad- .
mitted to be 1s<il%ed experiments, ought not the
less to De considered evidences of the intrinsic force

of the instrument itself, and of its power to produce
similar results, wherever and whenever fairly tried,

* Report of Poot Law Commissioners, Appendir.
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Parr I without reference to country or numbers; that.is,
~  whenever applied with the same earnestness, honesty
and skill in other instances as in theirs. And of this
- portion of Prussia—of the' Rhenish Provinees—it
may sutely be averred,that it has now been for some
time under the influence of this system, and™ that
during that period, whether resulting from such influ-
ence or not, its progress in intelligence, industry,
and morality, in the chief elements of virtue and
happiness, has been steadily and strikingly progres-
. < sive. Infew parts of the civilized world s there more
marked-exemption from crimes ‘and violence.”
Opinion of "=~ A judicious American writer observes, that ¢ nearly
f%:v_l{fi'ft nine-tenths of all the pauperism actually existing in
}1;_ otter, . any country, may be traced directly to moral causes ;
E. Bishop such as improvidence, idleness, intemperarice, and a
of Obio.  wwant of moderate energy and enterprise. Now it is
hardly necessary .to add that education, if it be
imparted to all the rising generation, and bg. perva-
ded, also, by the right spirit, will remove these
fruitful sources of indigence. It willmake the young’
provident, industrious, temperate and frugal, and
with such virtues, aided by intelligence, they can
hardly fail in after life to gain a comfortable support
forthemselves gnd families. Could the paupers of our
own State be collected into one group, it would be
found, I doubt not, that three out of every four, if not

; five out of every six, owe their present humiliating
positition to some defect or omission in their early
training.”® -

* School and Schoolmaster. By Alonzo Potter, D. D., of New
York. Eleven thousand copies of this work have been circulited
gratuitously in the State of New York, by the Honourable James
Wadsworth, and three thousand in the State of Massachusetts, at
the expense of Mr. Brimmer, late Mayor of Boston.

ge
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What has been stated in respect to agricultural PaerI

labourers, and of the labouring classes generally, is y.oop.

equally and specially true of manufacturing labourers. turing la-
From the mass of testimony which might -be adduced E;‘;f,i,’;,‘y
on this point, one or two statements only will be se- of A- G-
lected. The first is from the evidence before the Poor Esq.,a’
Law Commissioners, by Mr. A. G. Escher, of Zurich, ;g:},;‘;gc_
Switzerland, who has been accustomed to employ turer and
hundreds of workmen. In reply to the question, as S
to the effects of a deficiency of education on success in ginees
mechanical employments, Mr. Escher says: “These
effects are most strikingly exhibited in the Italians,

who, though with the advantage of greater natural
capacity than the English, Swiss, Dutch or Germans,

are still of the lowest class of workmen. Though

they comprehend clearly and quickly any simple pro-
position made, or explanation given to them, and are -

~ enabled quickly to execute any kind of work when

- they have seen it performed once, yet their minds, as

I imagine from want of developement by training or
Scheol Educatlon, seem to have no kind of logic, no
power of systematic arrangement, no capacity for col-
lecting any series of observations, and making sound
deductions from the “whole of them. This want of =™
capacity of mental arrangeient is shewn in their
manual operations. An Italian will execute a simple
operation with great dexterity ; but when a number

of them is put tfogether, all is confusion. For in-
stance: within a short time after the introduction of

-

cotton spinning into Naples in 1830, a pative spinner -

would produce as much as the best En glish workman ; —
and yet up to this time, not one of the Neapolitan
operators is advanced far enough to take the superin-
tendence of a single room, the Superintendents being
all Northerns, who, though less gifted by nature, have

» ]
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Parr I “had a higher degree of order and arrangement im- .
parted to their minds by a superior education.”

In reply to the question, whether Education would-
not tend to render them discontented and disorderly,
and thus impair their value as-operatives, Mr. Escher
states: “ My own experience and my conversation
with eminent mechanics in different parts of Europe,
lead me to an eritirely different conclusion: In the

~ present state of manufactures, where so much is done

by machinery and tools, and so little done by mere
brute labour, (and that little diminishing,) mental su-
periority, system, order, punctuality and good con-
duct,—qualities all developed and promoted by
‘education,—are becoming-of the highest consequence.
There are now, I consider, few entightened manufac-
turers, who will dissent from the opinion, that the
work=shops, peopled with the greatest number of
well informed workmen, will turn out the greatest
quantity of the best work, in the best manner. The
better educated workmen are distinguished, we find,
by superlor moral habits in every respect. -

Domestic  “ From the accounts which pass through my hands,

comfort- Y invariably find that the best educated of our work
_ people manage to live in the most respectable manuer,
at the least expense, or make their money go the
farthest in obtaining comforts.

“ This applies equally to the work people of all °
nations, that have come under my observation; the
Saxons, the Dutch, and the Swiss, being Lowever
decidedly the most saving without stinting them-~
selves in their comforts, or faﬂmrr in general respec-
tability. "With regard to the Enfrhbh I may say, that
the educated workmen are the only ones who save
money out of their very large wages.

»
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“ By Education I may say, that I, throughout, mean
not merely instruction in the art of reading, writing
and arithmetic, but better general mental develope-
ment; the acquisition of better tastes, of mental
a.musements, and enjoyments, which are.cheaper

" while they are more refined.”®

Parr I

The same Report contains the ‘evidence of many \

English manufacturers to the same eﬂ’ect as also the
Report to the Secretary of State,for the Home Depart-
ment on the training of Pawper Children, 1841.

The same causes produce the same effects among
the labouring population of the manufactunng towns
of the United States.

' In 1841, the Secretary of the Massachusetts Board Massa-

of Educatlon made a laborious inquiry into the com-
parative productiveness of the labour of the educated
and uneducated manufacturing operatives in that State.
The substance of the answers of the manufacturers,

-- and_business men to whom he applied, is as follows : *

“The result of the investigation is the most astonish-
ing superiority in productive-power on the part of the
educated over the uneducated labourer. The hand is
found to be another hand when guided by.an intelli-
gent mind. Processes are performed xot only more
rapidly, but betier, when -faculties which have been
cultivated in early life furnish their assistance. Indi-
viduals, who, without the aid of knowledge, would
have been condemned to perpetual inferiority of con-
dition and subjected to all the evils of want and po-
verty, rise to competence and independence by the
uplifting power of education. In great establish-
ments, and among large bodies of labouring ‘men,

where all services are rated according to their pecu--

-

* Report of Poor Law Commissioners,
C

chusetts.

L 4
.~ ;\g&'
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Parr L niary value, there is it found as an almost invariable
faet, other things being equal, that.these who have
been blessed with a good Common School Education,
rise to a higher and higher point in the kinds of labour
performed, and also in the rate of wages paid, while
the ignorant sink like dregs to the bottom.”*

From the preceding facts, may be inferred the im-
portance of a sound Common School Edueation,
among even the lowest, class of agriculturalists and
mechanies, in respect both to employers and the em-~
ployed.

The general diffusion of such an educatmn even in
the poorest country is the precursor and companion of
the general diffusion of industry and virtue, comfort
and happiness. Of this Switzerland—naturally the
least produetive, and the most difficult of cultiyation
of any ceuntry of central Europe—is an indubitable
- example.

_ Switzer-  In several of the Cantons of Sw1tzerland I have
’ Iately had the opportunity of; Wwitnessing the substan-
tial correctnesss of what is thus stated by a recent
traveler: * The infermixture-ofelasses is wonderfully
divested of the offensive familiarities which would
infallibly ar%rom it in less educated countries,
Deferential tespect. is paid, rather perhaps, to age,
and moral station, thah to mere afftuence ; but I have
seldom witnessed. any departure from a tone and
manner -of affectionate courtesy on the part of the .
. poorer towards the higher classes. This may, how-
ever, be mainly attributable to the habitual and kind-
ly consideration shewn to the working elasses by their
superiors. 'Whether this results from a higher sense
of doing to others as we would be; done by, whether -

*Report of the Secretary-of the Massachusetts Edication So-"
eiety for 1841,

-
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from natural kind-heartednmess, or whether from Faer.L
the knowledge of the power possessed by each
‘man, I know not ; but be it from love, or be it from
fear, certain if'is, that a kindly feeling-is evinced by
employers to the employed in Northern Switzerland, of
which few other countries afford an example. Swit-
zerland is clearly indebted to the highly éducated, or,
to speak more correctly, to the exiensively edacated
mind of her people, for her singular prospenty and_
advancement.

¢ Brilliant talents, or any eminent powers of intel-
lect, are very rarely found among the Swiss.; but for
sound ‘good sense, and general proficiency-in the com-
mon ‘branches of .education, I.do not think that there
is a people equal to them.

“ A family in one of the villages I v1s:ted in the
Canton of Zurich, was pointed out to me<as unusually
disreputable, and I was cautioned notto take any
thing T saw-there as a'-sample of the rest. One .of

" the heaviest charges made againust the conduct of the -
master was, that he had been repeatedly warned-by: "\
the gemeindamarn to send two of his:children fo school:
who were turned of eight years of age’; that he had
proved so refractory, that at lemgth, the Stadholder
had been informed of his conduct, and it -was enly
when he found he-was about to be ﬁned that he com-
plied with:the law.”?

One may well -ask, then, with Bishopy Berkeley, Blshcm

oou whetheramseStatehzthanymterestneaxer atheart- BekeloY:

than the:education of youth?” " Independent of the

answer furnishedhy the:foregoingfacts the safety of a

constitational State mayy;in the words.of M. Girardin, M Gmr~
late Educational dnspector.of the FremghGuvennnent

* to Austria: * The instruction of the people endangers

Absolute Governments ; their-ignorance on the-con-

+
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trary imperils Representative Goverments; for the
Parliamentary debates; while they reveal to the mass
the extent of their rights, do not wait until they can
exercise them with discernment : and when a people
know their nghts there isbut one way to govern them,
to educate them:” A sentiment which is still more
strongly enforced by the present enlightened Arch-
bishop of Dublin: ¢ If the lower orders are to be’
the property, the slaves of their Governors, and to
be-governed not for their own advantage, but entirely

- for the benefit. of their rulers, then, no doubt, the

System of
Education
should be

universal.

Should be
Ppractical.

more they are degraded towards the condition of
brutes, the more likely they are to submit to this.ty-
ranny. But if they are to be governed as rational
beings, the more rational they are made the better
subjects they will be of such a Government.”*

1. The first feature then of our Provincial system
of Public Instruction, should be wniversality ; and
that in respect to-the poorest classes of society. It
is the poor indeed that need the assistance of the
Government, and they are proper objects of its spe-
cial solicitude and care ; the rich can take. care of
themselves. The elementary education of the whole
people must therefore be an essential element in the
Legislative and Administrative policy of an en~
lightened and beneficent Government.

2. Nor is it less important to the efficiency of such
a system, that it shotld be proctical, than that it
should be universal. The mere acquisition or even the
general diffusion of knowledge, without the requisite
qualities to apply.that knowledge in the best manner,
doesnot meritthename of education. Muchknowledge
may be imparted and acquired without any addition

* Archbishop Whately. Sermon for the benefit of” Haleswort.h'
and Clondalkin National School, p. 15.
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whatever to the capacity for the business of life.
"Fhere are not wanting numerous examples of persons
having excelled even in the higher departments of
kuowledge, who are utterly incompetent to the most
simple, as well -as the most important affairs of every
day life. History presents us with even University
systems of Education (so called) entirely destitute of
all practical character ; and there are elementary sys~
tems which tend as much to prejudice and pervert,

not to say corrupt, the popular mind, as to improve
and elevate it.

The very end of our being is practical, and every
step, and every branch of our moral, intellectual, and
physical culture should harmonize Wlth the deSIgn of
our existence. The age in which we live is likewise
eminently practical ; and the condition and interests,
the pursuits and duties of our new country, under
our free Government, are invested with an almost
exclusively practical character.' Scarcely an indivi-
dual among us is exempt from the necessity of ¢ kv-
ing by tke sweat of his face.” Every man should
therefore be educated to practice. ’

The changes and developements which have heen

made in the arts, modes of labour, methods of busi-

ness, systems of commerce, admmlstratlons of the
Government, and indeed every department of civili-
zation, involve -the necessity and importance of a
corresponding character in our whole system of pub-
lic instruction. The same amount of skill and know-

Parr 1.

ledge which would have enabled an artizan or a =

tradesman, or merchant, or even a professional man,
to have excelled in former years, would be by no
means adequate to success in the present stage of
mental developement a;nd of keen and skilful competi-
tion.
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. PanrL  The state of society then, no less than the wants .
T of our country, requires that every youth-ef the land
- should be trained to industry and practice,—whether
that training be extensive or limited. i

What in-  Now, education thus practical, includes religion

"r’lﬁi;f -and morality ; secondly, the developement to a certain

Bducation. extent of ail our faculties; thirdly, an acqaintance-
with several branches of. elementary knowledge.

Under: these heads will be embraced a summary
view of what I deem it necessary fo say on this sub-
ject. Nor shall I be very particular in treating them
separately.

Religion.  3rd. By religion and morality 1 do net mean sec-
tfarianism- in. any form,but the -gemeral system of
truth and morals taught in the Holy Scriptures. Sec-

- {arianism is not morality. - To be zealous for a sect
and to be conscientious in:morals are widely-different.
To inculcate the peculiarities of a sect, and to teach
the fundamental principles of religion and morality,

Not Sects- are equally.different. Indeed Schools mightbe named, .

rianism. iy which thereis the most Tigorons inculeation:of an-

exclusive sectarianism, where there dis.a deplorable
absence .of the fruits of both religion and morality.
As:there may be a very careful teaching of some .of
the ornamental branches of learning, while the es-
sential and practical departments of it:are very care-
-lessly,if at all taught so it noteriously occurs that
scrupulous and ostentations maififenance and teaching
of the “mint, anise, and cEmmin® "of “a vain—and—
grasping. seci;arianism, is accompanied with an equally
7 notorious-disregard of the “ weightier matters:of the
law” of religion and morality. .

- Suchteaching may, as it-has:done, rmse upanmmy
of pugiligts and persecutors, but-if-is not-thé way -to
create a community of Christians. - To teach a child—

-‘;”g,»i !
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the dogmas and spirit of a sect, before he is ‘taught Raxr L
the essential principles of rehglon and morality, is te
invert the pyramid,—to reverse the order of' “nature,—
to feed with the bones of controversy instead of with
_ the nourishing milk of truth and—chanty
Inthese remarks I mean no-objection to Schools in Separate
- conneetion with a particalar religious eommunity,— Eﬁ:ﬂz}f_ '
wholly controlled by such community, and where its demned.
- worship is observed, and its ereed taught. Nor would
I intimate that such establishments may not in many
instances be more efficient-and more desirable thap -
any other differently eonstitufed ; nor that the exer- °
tions to establish and maintain them, are nét most
praiseworthy, and ought not to be countenanced and
supported. I refer not to the constitution-and eontroul
of Schools or Seminarigs, but to the kind of teaching—
a teaching which can be better mnderstood than de-
fined,—a teaching which unchristianizes four-fifths, if
not nine-tenths, of Christendom,—a teaching which
substitutes the form for the reality,—the symbol for
the substance,~—the dogma. fer the deetrine,—the pas-
sion for sect, for the love of God and our neighbours;
—a teaching which, as history can attest, is pro-
ductive of ecélesiastical corruptions, sperstition,
infidelity, social disputes and civil contentions, and is
inimical alike to goed government and pubhc trap~ .
quillity.
I can aver, from-personal experience and practice, What reli-
——as well as from a very extended inquiry on this. sub« gl?u“’ﬁ‘;‘;
ject, that 'a much more comprehensive course of hibli- may be
~ cal and religions instruction can be given, than there &%
is likely to be epportunity for in Elementary Schools, Schools.
without any restrainf-on-the one side, or.any tincture _
of ‘sectarianism .on the. other,—a- course embracing
;theﬁntlre History of the Bz'ble, its snstitutions, cardinal.

1
8/
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Paxr L doctrines and morals, together with the evidences of its
authenticity. In the sequel, this statement will be
illustrated and confirmed by facts. e

The misapplication and abuse of religious msﬁ‘ﬁc—
tion in Schools have induced many to adopt a con-
trary error, and to object to it-altogether as an ele-
ment. of popular education. In Franée, religion

¢ formed no part of the Elementary Educationfor many
- years, and in some parts lof the United States the ex-
E:éizszf a’ ample of France has been followed. Time is required
fystem o fiilly to develope the consequences of a purely godless
Education. gystem 6f public instruction. It requires a generation
for the seed to germinate,—a second or third for the
froit to ripen.
However, the consequences have been too soon
manifest both in France and America.
The French Government has for many years em-
ployed its most strenuous exertions to make religious
- instruction an essential part of Elementary Educa-
tion ; land experienced men, and the most distinguish-
ed educational writers in fhe United States, speali in.
strong terms of the deplorable consequences resultmg
-~ ‘from the absence- of religious instruction in their
. Schools, and eamestlv insist upon its absolute neces-
mty A
Testimony .. The- Honorable.Samuel Young, the present Super-
;if,{ﬁtf:_' iritendent ‘of- Education' in” the State of New-York,

/ %ﬁ,‘;‘,,i’f thus pourtrays the character of the popular mind in’
Schools for that country, in the utter absence of all religion in
theState  theéir system of Public Instruction. The length of
York.  the extract will be amply justified by the importance
. ~of the subject, and the high authority from which it

. emanates :— Nothing is more common than for pub-

lic journalists to extol in unmeasured terms the intel-

ligence of the community. O all oceasions, accord-

P
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ing to.them, Vow populi est vox Dei. "We are pro- PazrL
nounced to be a highly~ cultivated, intellectual and
civilized people. When “we, the people, called for
tke exclusion of small bills, we were right ; when we
called for the repeal of the exclusion,we were equally
right. We are divided into political parties nearly
equal, but we are both right. We disagree respecting
the fundamehtal principles of Government ; we quar-
rel about the laws of a circulating medium ; we are
~ bank, and anti-bank, tariff and anti-tariff, for a na-
tional bankrupt law and against a national bankrupt
law, for including corporations and for excluding cor-
porations, for unlimited infernal improvement, judi-
cious internal improvement, and for no internal im-
provement. We have creeds, sects, denommatlons,
and faiths™ of all* varieties, each insisting that it is
right, and that all the others are wrong. We have
cold water societies, but ‘many more that habitually-
deal in hot water. We are anti-masonic and masonie,
pro-slavery 2nd anti-slavery; and are spiced and
seasoned with abolitionism, immediateism, gradual-
ism, mysticism, materialism, agrarianism, sensualism,
_ egotism, scepticism, idealism, transcendentalism, Van
Burenism, Harrisonism, Mormonism, and animal-
magnetism. Every public and private topic has its
furious partizans, struggling with antagonists equally
. positive and unyleldmg, and yet we are told that we
are a well informed, 2 highly civilized people. If we
* look to our Lemslatwe halls, to the lawgivers of the
- land, to the men who ha.ve been selected for the
greatest wisdom and expenence, we shall see the
same disagreement and collision on every subject.
He who would play the politician must shut his-eyes
to all this and talk incessantly of the intelligence of

the people. Instead of attempting to lead the com-
D
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ihunity in the right way, he must go with them in
the wrong..

%It is true he may preach sound doetrine in refe-
rence to the education of youth. He may. state the
vast inflaence it has upon the whole life of man... He
may freely point out the imperfections in the moral,
intellectual, and physical instruction of the children
of the present day. He may urge the ahsolute me-
ceSsxty of good teaehera, of the? multlphcatlon of libra~
tiés, and every other means for the-diffusjon of-usefdl ™
knowledge. He iporrthe ‘superstitious
Tears; Thie tormenting fancws, the erroneous notions,
the - Wrong prepossessmns, and the laxity of morals
which most children are allowed to imbibe for want
of early and correet instruction, and which in the
ilia]ont'y of cases last through life. He may; with
truth and freedom, declare that the mental impress &t
ﬁventy gwes the colouring to the remaindér of Life; -
and thet most yoxmg men of our country, of that age,,
liave not hialf the correct information and sound pnn-
tiples which might with proper carée have been ifi-
stilled into their minds before they were ten yea:rs
oid. But here the politician must stop his censures,
and close his advice. At twenty-one, the ignorarit,
uneducated and way-ward youth is entiffed to the
right of stffrage; ard mingles with a community com-
posed of materials like himself. " He bursts the shell
which had envelope& him; he emerges from the

. chrysahs state ‘of darkness and 1gn0rance, and at orice

‘becothes & component part of-a highty intelligent; e~
hghtened, and civilized commumty !

% IF we h(mestly desire to know society asit is, We
bt subjeit it to & rigorous analysis. We must di-
‘vest ourselves of all partlahty, and not lay- the flat~
téring uncfion of vanity to our souls. The cléar
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perceptmn of our deficiences, ef the feeble advances Parrl.
already made in knowledge and cmyatmn, is the ——

best stimulus to united, energetic and useful exer-
tion. Bitter truth is much more Wholesome, than
sweet delusion. The gross flattery whicki is"weekly
and daily poured out in Legislative speech\es,; and by
a time-serving press, has a most pernicious influence
upon the pubhc mind and morals.

-~ % Fhe- greater,theagnﬁrance of the mass, the more
readlly the flattery is- swallowed.. He who is the -
most circumseribed in knowledge, perceives not a
single cloud in” his mental horizom: - Attila and his
Huns doubtless beheve(l themselves to_ be. J;he»most -
civilized peop: f’gmh w:gmd it"they had possessed
our editorial corps, they would have proved it to be
S0. Weak anﬂ_,gmafemales in the “days of their
youth have been charged by ‘the other sex with an
extraordinary fondness for flattery, bat, Judgmg by
the constant specimens which are lavishly adminis-
tered and voracwusly swallowed, the male appetxte
for hyperboles of praise, is ‘tltovether superior. The
vain-glorious boastings of the American press emlte
the nsxbnhty of all mtelhgent forewners

% According to the learned aml phllowphm De De Eﬁc
queville.

Tocqueville, this is the country of all others “where |
public opinion is the most dictatorial and despotxc.
Like a spoiled child it hasbeenmdu]ged flatiered and
x:a.ressed by : mterested sycophants until its- capricious-
zess and tyranny are boundless. -When Americans

boast of their cultivated minds and human feehngs, )

forelgners pomt them tothe exxstence of. Negro slave-
ry. When they claim the civic ment of unqualified
submission to the rules of 80013.1 order, -they are. re-
ferred to the frequent exhibitions of duels and Lynch
law. When they insist upon the _preva,lenee among

e
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Taerl us of strict integrity, sound morals, and extensive
T piety, they are shown an American newspaper which
probably contains the annunciation of half a dozen
~-=7"" - thefts, Tobberies, embezzlements, horrid murders, and
appalling suicides.
¢ Burns, the eminent Scotch poet, seems to have
believed.that good would result,

<Xf Providence the gift would gie us,
<To see ourselves, as others see us.’

P

3 -

= If we had-this-gift, much of our overweening vanity

-~ would doubtless be repressed, and many would seri-
ously ponder on the means of reformation and im-
provement. But that any great improvement can be
made upon the moral propensities of the adults of the
present day is not to be expected. The raw material
of humanity, after being even partially neglected for
twenty years, generally bids defiance to every manu-
facturing process.

“ The moral education, that is the pro'ue'r dzsczplme
of the dispositions and affections of the mind, by |
which a reverence for the ‘Supreme Being, a love of

~-——" " strengthened, and directed, and tne conscience en-
lighténed and invigorated, must have its basis deeply
and surely laid in childhood.
“Truth, in the most important parts of moral
__science, is most easily taught, and makes the most _
indelible impressions in early life, before the infusion
of the pmson of bad example ; before false notions’
and pernicious opinions have taken root: before the
understanding is blunted and distorted by habit, or
——the mind clouded by prejudice.” *

—_—

“* Lecture on Civilization,
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 The Superintendent of Schools for Albany County, ParzZ
~—the metropolitan County, including the Capital, of restimony
‘the State of New York,—speaks still more definitely of the Su-
. if not forcibly, on the consequence of mnon-christiar Remtof
Schools. Hesays: “ We are suffering from the evils tslfi‘g‘(’)’::f:f
“of mperfect and neglected education. Want, vice of Albany,
“ “and erime in their myriad forms bear witness against ™ -
_our_Educational Institutions, and demand inquiry -
whether they can prevent or remedy the evils ‘which
are sapping the foundations of society.
“That the Schools have not accomplished the object
of their creation, if that object were to nurture a vir-
tuous and intelligent peopie, unfortunateiy requires
no proof. Their moral influence has undoubiedly
ameliorated our social condition; but it has failed to
give that energy to virtue which is essential to virtze
and happiness. It has been an accidental efect,
tather than a prominent and distiret object of School
Education and while by its agercy intellect has ge- .
nerally been developed, the moral sense has been
neglected, and the common mind, though quick and
schemeful, wants honesty ﬁnd independerce. The
- popular’-virtues “are- the prudential virtues, which_
spring from selfishness,. and lead on to wealth and
reputation, but not to well being and happiness.
Were their source moral feeeling, and their object
duty, they would not only distinguish the individual
but bless society. Man has lost faith in man; for

successful knavery under the garb of shrewdness,
unblushingly walks the streets, and claims the sanc-
tion of-society. °
.1t is said that, the moral condition’ of a people

. may be conjectured from the vices and virtues that
prevail, and the feelings with whichthey are regarded.
‘What must be the state of public sentiment where -

¢
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PasrL frands, robberies, and even murders excite little more .
than wague surprise, but lead to no earnest investiga~
tion of the general caiise or possible remedy. And
the mos{ alarming consideration is, not that erime is
so common as hardly to be a noticeable event in the
history of thesday, but that from this state of public
feeling must he engendered a still greater and more
fearful harvest of social and public evils, If there is
any truth in those familiar maxims, which in every
form, and in every tongue describe the child as the
‘father to the man,’ then much of this moral degra-

" dation and social danger must be charged on the
neglected, or perverted .culture of the Schools. In-
deed, it is not unusmal to refer in general terms the
vices and misery of society to this source, bnt it
excites litfle more attentjon than the statement of the
philosophical fact, that the fall.of a pebble affects the
motlon of the earth and many sould as soon anti-_
clpate the dlsturbance of physical order from the one
cause as of moral order from the other. Dissolute
company, gambling, intemperance,-neglect of the ™

- Sabbath, are the popular, because the apparent, and
sometimes the proximate causes .of moral degrada-

"7 tion; but to attribute o each or all these, is but put-
ting the elephant on the torteise. For why was.the
gaming fable .resorted to,the Sabbath profaned, or
.«jjssolute company loved? Because the early im-
pressions, the embryo tastes, the incipient habits were
perverted by that false system of education which -
severs knowledge from its relations fo duty.. And
this false education is found in many of those Schools «
which are the favorite theme .of national eulogy, the

» proud.answer of the. patriot and phl]anthropxst to_all

: -who doubt the permanence of free institutions or the

advancement of human happiness.
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% Were we not misled by the great and i increasing Parr L

number of these primary institutions, and did we in-
quire more carefully into their actual condltlon, the
tone of confidence would be more discriminating, and
“less assired.”® °

Such statements are as conclusive and as frec from
suspicion us they are painful and full of admonition.

The praciical indifference which has existed in res- Defects in

’ pect to the Christian character of/our own system of g

popular education is truly lamentable. The omission
of Christianity in respect Dotk to Schools, and the
character and qualifications of Teachers, has prevailed
to an extent fearful to contemplate. The country is
too young yet fo witness the full effects of such an
omission,~such an abuse of that which should be the
primary element of education, without which there
can be no Chnstlan, Education ;.and without a Chris-

tian EduCatlon, there will not long be a Christian”

Cotintry.

Canadian
chools.

An American Wnter, ‘whesé standard of reIiomous Dr. Chan- |

orthodoxy has been considered as questionable as his
tilents wei¢ exalted, has nevertheless said on this
stbject : ©The exaltatmn of talent, as it is called,
above: virtue-and eligion, is the curse of this age.—
Education is -now chiefly a stimylus to learning, and
thus men acquire power without the principles which
alotie make it'a good. Talent is worshipped ; but,
if divorced fiom rectitude, it will prove more of &
demion than a god.”

ning,

Amothier Anierican wnterstates, that ¢ \mbounded Dr. Potter.

pains are how taken to enfighten a child in the first
“princifles of ‘science and letters, and alsoinregard to
the biisthess of fife. Tn the Tneantime, the cultdre of

* Anrival I\‘.eyort of thie Superintendent of ‘Common Schools for

<

the Sm%d;bgew York.—Jan, 1844, pp. 127, 182,
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PanrL the heart and conscience is often sadly neglectedy
and the chiid grows up a shrewd, intelligent, and in-
~ fluential man, perhaps, but yet a slave to his lower
propensities. Talents and knowledge are rarely
blessings either to the possessor or to the world, un-
less they are placed under the controul of the higher
sentiments and principles of our nature. Better that
men should remain in ignorance, than'that they should
eat of the fruit of the tree of knowledge, only to be -
made more subtle and powerful adversaries of God
) and humanity.”#* - -
Christisni-  On a subject so vitally important, forming, as it -
1y the basis does, the very basis of the future character and social
of a good gstate of this country—a subject too respecting which
system o . s .
* %ubnc ) there 'exists muqh»error, and a great want of infor-
- Education. ymation,—1 feel it necessary to dwell at some length,
and to adduce the testimony of the most conpetent -
authorities, who, without distinction of sect or coun-
ry, or form of Giovernment, assert the absoliité neces-
stty of making Christianity the basis and the cement of
the structure of public education.
How its I propose to show also how the principles of Chris-
g@“;%lei;. tianity Lave been, and may be carried into effect,
culcated in without .any compromise of principle in any party
mixed 4 . . . . .
Schools. ' concerned, ol any essential deficiency in any subject
taught.
DeTellen- Mr, De Fellenberg says, “I call that Education.
berg.  which embraces the culture of the whole man,—with
all his faculties,—subjecting his senses, his under-
standing, and his passions’to reason,to conscience -
and to the evangelical laws of the:Christian Revela-
tion.” Mr. De Fellenberg, a patrician by birth, a
statesman and a Christian philanthropist, has, during

* School and School Master, By Dr. Potter, late Professor of
. Union College. ° )
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a quarter of a century, practically illustrated his own ParrL;
definition of education in a series of classical, agri- —
cultural and poor Schools, which were ongmally es-
tablished at Hofwyl, in Smtzerla.nd and which have

been maintained solely at the expense of the founder.

This establishment is perhaps the most celebrated in .
Europe. It contains pupils not only from different

parts of Switzerland and Geermany, but from England,

and from Hungary, from France and America,—of
different forms of religious faith, yet thoroughly edu-~

cated in Mr. De Fellenberg’s sense of the word, as I

have had the opportunity of satisfying myself by per-

sonal inspectior and inquiry. -

The sentiments of English Protestant writers, and gngiish
of all classes of British Protestants, are too well known Protes-
to be adduced in this place; and-the fact that the-— -
principal objection-which has been made on the part
of the authorities and members of the-Roman Catholic
Church to certain Colleges proposed to be established S
in Ireland, relates to an alleged deficiency in the pro~

-vision for Christian Instruction, evinces the prevail-
ing sentiment of that section of our fellow subjects.
A few references will be sufficient. Thomas Wyse, py mas
Esquire, 2 Roman Catholic Member of the Biitish WyseEsq.
Parliament, in his work on Education Reform, already Catholic, -
referred to, thus expresses himself on this point :—
“ What is true of individuals, is still truer of socie-
ties. A reading and writing community may be a
very vicious community, if merality (not merely its
theory, but its practice,) be not as much a portion of
education asreadingand writing. Knowledge is only
a branch of education, but it has too often been taken
for the ¢ whole.”” ¢ When I speak of moral educa-
tion,” (continues Mr. Wyse,) ¢ I imply religion ; and
when I speak of religion, I speak of Christianity. It
E
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Pagr I {s morality, 1t is conscience par excellence. Even in
the most worldly sense it could easily be shown that
no other morality truly binds, no other education so

" effectually secures even the eoarse and material in-
terests of society. The economist himself would find

~ his gain in such a system. Even if it did not exist
he should invent it. It-works his most sanguine spe~
culations of good into far surer and more rapid con-
clusions, than any system he could attempt to set up
in its place No system of philosophy has better con-

_ sulted the mechanism of society, or joined it together

with a closer adapation of all its parts, than Christi-
anity. ‘No Legislator who is truly wise,—nb Christian
will for 2 moment think—for the Interests of society
and religion,—which are indeed "only one,—of sepa-
rating Christianity from moral education.”®

Holy Mr. Wyse observes again, ¢ In teaching religion

Bexipare, and morality, we naturally look for the best code of

both. 'Where is it to be found ? Where, but in the
Holy Scriptures ? Where, but in that speaking and
vivifying code, teaching by deed, and sealing its doc-
trines by death, are we to find that law of trith, of
justice, of love, which has heen the thirst and hunger
of the human heart in every vicissitude of its history.
From the mother to the dignitary, this ought to be

\ the Book of Books; it should be laid by the cradle
and the death-bed ; it should be the companion and |
the counsellor, and the consoler, the Urim and
. Thummim, the light and the perfection of all earthly
existence.”t

Recoguiz-  The authorities of the French Government have

d by the
French | T0st distinctly recognized the Holy Sctiptures as the

ggl‘lf"“ basis and source of moral instruction in the Schools
. * Education Reform, By Thomas Wys,e, Esq M.P., pp. 59, 62, 63.

+ Ib.sp. 258,
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and Colleges of France. Inrespect to the secondary
Schools or Colleges, the law requircs that ¢ in the
two elementary elasses, the pupils are to be taught
during the first year, the History of the Old Testa~
ment ;, and the second year, the History of the New
Testament. , This lesson given by the elementary
Masters, is to be taught during one hour every day,
and to conclude the study of the evening.””* The'same
_.code makes moral and religious instruction an essen-
tial part of education in the primary Schools.t The
language of the late Minister of Public Instruction in
France is very decided and strong on this point.—

Part 1.

Mrs. Austin’s translation of°his Report on Public |

Instruction in Prussia is well known ; the uniransla~
ted part of his Report on Education in other German
States is not less interesting. In his aecount of the
Schools in the City of Frankfort-on-the-Maine, M
Cousin sgys, “instead of the first lesson book, the
more advanced children have as books of reading and
study, Luther’s translation of the Bible, the Catechism,

and Biblical History. The Bibleis not entire, as you,

M. Cousin.

might imagine, except the New Testament. These-

three books constitute here the foundation of Public
Instruction ; and every rational man will rejoice at
. it, because religion is the only morality for the mass
of mankind. The great religious memorials of a
people are their school books; and I havg always
viewed it as a misfortune for France, that in the
sixbeenth century or beginning of the seventeenth,
when the French language was simple, flexible and

* Dans les deux Classes Elémentairés on fait apprendre anx
éléves, 1a premiére année, 'Histoire de PAncien Testament ; la
seconde année, ’Histoire du Nouvean. Cette legon, donnée parles
Maftres Elémentaires, a lieu tous les jours pendant une heure, et
termine I’étude du soir.. Code universitaire, p. 571.

t L'instruction primaire élémentaire comprend néeessaircment
Pinstruction morale et religieuse. Ibid p. 265.

.
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Parr 1 popular, some great writer, Amiot, for example, did
not translate the Holy Scriptures. This would have
been an excelent book toput into the hands of the
young ; whilst De Sacy s translation, otherwise meri-
torious,fwants energy and animation. That of
Luther, vigorous and lively, and circulated through-
out Germany, has greatly contributed to develope the
moral and religious spirit and education of the people.
The Holy Scriptures, with the History of the Bible
which explains them, and the Catechism which
embodies a summary of them, ought to be the Library

How  of childhood and of the Primary Schools.”*

fsghtin  he mapmer in which this branch of Education is

Schools, as tamght in the Prussian Schools is worthy of special

wticsted by 7 notice. I cannot describe it better than in the words
of two American writers, Professor Stowe and the

*«Anlieu de ce Lesebrich, les enfans un peu plus dgés ont
pour livres de lecture et d’étude la Bible,—traduction de Luther, le
Catéchisme et I'Histoire Biblique. La Bible n’est pas entiére, comme
vous supposez bien, excepté le Nouveau=Téstament, Ces trois
Tivres composent ici le fond de UYinstruction populaire; et tout
homme sage s’en réjouira, car il 2’y a de morale pour Ie les trois
quarts des hommes que dans la rehgmu. Les grands monumens
religieux'des peuples sont leurs vrais livres de lecture 5 et j'ai tom-
jours regardé comme une calamité pour la France, qu’au _seizidme
siécle ou au commencement du dix-septitme, quand Ja langne fran-
gaise était encore naive, flexible et populaire, quelque grand éeri-

¢ vain, Amiot par exemple, n’ait pas traduit les Saintes Ecritures,
Ce serait un excellent livre & mettre entre les mains de la jeunesse,
tandis que la traduction de Sacy, d'ailleurs pleine de mérite, est
diffuse et sans couleur, Cellede Luther, mile et naive, répgndue
d’'un bout i T'autre de PAllemagne, y a beaucoup fait pour le déve-
loppement de Pesprit moral et religieux, et I’éducation du peuple.
Les Saintes Ecritures, avec PHistoire Biblique qui les explique, et
le Catéchisme qui les résume, doivent faire 1a bibliothéque de len- _
fance et des Ecoles Primaires.,” Rapport sur P'état de I'Instruction
Publique dans quelques pays de P’Allemagne, et particuli¢rement en
Prasse. Par M. V. Cousin, &e. p. 28—

It may be observed that De Sacy’s translation is now printed by
the French University Press,and chesply and extensively sold
thronghout France.

e
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Hon. Horace Mann. The former visited Europe in
1836-7. 'The General Assembly of the State of Ohio
requested him during the progress of his tour “ to

collect such facts and information as he may deem

useful 1o the State in relation to the various systems

~ " of publie mstructionand education which have been

ParrI. '

adoptedin-the-several countries throtigh which he may

pass, and make report thereof, with such practical
observations as he may think .proper, to the next
General Assembly.”  Professor Stowe’s Report was

rinted by the Legislature of Ohio, afterwards by
thoseof Massachusetts and Pennsylvania, in English,
and in German ; it has also been reprinted in several
other States.” Mr. Mann, Secretary of the Board of
Education for the State of ‘Mas:sachusetts, obtained
the permission of the Government of that State to
make a similar four in_Europe in 1843. .

_Professor Stowe, after having referred to the results professor
of his em teaching of drawing Stowe, of

© Cincindati;

and music; makes the following important statement
on the subject of-moral and biblical instruction :—
“ In regard to the mecessity of moral instruction, and_
"beneficial influence of the Bible in Schools, the tes-

timony was no less explicit'and uniform. I inquired.

of all elasses of Teachers, and of men of every grade
of religious faith, instructors in-Common Schools,
High Schools, and Schoolsof Art, and Professors in
Colleges, Universities, and professional ' Seminaries,
in Citles and in the country, in places where there

was an unifermity, and in places where there was a

dlversuy of creeds, of believers and unbehevers, of

nts ; and I never found-but.
one reply é’nd':th‘ét was, that to leave the moral
Jaculty uninstructed, was to leave the most important
part of the kuman mmd emcleveloped, and to stnp edu-
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PartL cation of almbst everything that can make it ¥alua- .

9

The Hon,

Horace

. Mann, of tenti

Boston,

LY

ble ; and that the Bible, independently of the interest
attending it as containing the most ancient dnd in-
fluential writings ever recorded by human hands, and

comprising the religious system of dlmost the whole .

of the civilized world, is in itself the best book that
can be put into the hands of, children to interest, to
exercise; and to unfold their intellectual and moral
powers. Every Teacher whom I consulted repelled
with indignation the idea thai moral instruction is
not proper for Schools; and spurned with contempt
«the allegation, that the Bible cannet be introduced
into Common Schools without enccuragieg a sectarian
bias in the matter of teaching; an indignation and
contempt which I believe will be fully participated
in by every high-minded geacher in Christendom.”®
Mr. Mann observes : £Nothing receives more at-
ion in the Pegssian®Schools than the Bible. It
is taken up early and stadied systematically. The
great events recorded in the Scriptures of the Old

- and New Testament ; the character and lives of those’

wonderful men who from age to age were brought
upen the siage of action, and through whose agency
the future history and destiny of the race were to be
so much médified ; and especially, those sublime
views of duty amd morahty which are brought to

_light in the Gospel ;—these are topics of dzuly and
ehrnest inculecation in every School. To these in some
Schools, is added the History of the Christian Reli-
gion, in connexion with contemporary Civil History.
So far as the Bible lessons are concefned, I can ratify
the strong statements made by Professor Stowe, in
regard to the absence of sectarian instructicn or en-
deavors at proselytlsm

——

»
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“The Teacher being amply possessed of the know~ ParrL
ledge of the whole chain of events, and of all bio~
graphical incidents ; and bringing to the exercise a
heart glowing with love to man, and with devotion:
to his duty, as a former of the character of children,
has po necessity or occasion to fall back upon the
formulas of a creed. It is when a Teacher has no
knowledge of the wonderful works of God, and of
the benevolence of the design in which they were
created ; when he has no power of explaining and
applying the beautiful incidents in the lives of the
prophets and apostles, and especially the perfect
example wkich is given to men in the life of Jesus
Christ ; it is then, that, in attempting to give reli-
gious instruction, be is, at it were, constrained to
recur again antagain to the few words or sentences ;
of his form of faith, whatever that faith may be ; and
therefore when giving the sec lesson, it will be
little more than the repetition of the first, and the
two hundredth lesson, at the end of theé year, will
differ from that at the beginning only in accumulated
wearisomeness and monotony.”* -

My own examination, not only of Prussian but of The A
German Schools generally, and conversations with :};;’::h‘;‘f‘; N
Directors, Inspeciors, and Teachers, throughout Ger-
many, Holland and France, enable me to corroborate
the statements of Professor Stowe and Mr: Mann.

The instruction is substantially the same under both
Roman Catholic and Protestant” Governments,—the
same whether ihe Teachers be Romnan Catholics or
Protestants. The French Government itself avows
its position not to"be the headship of a sect, but that
of a supporter of Christianity, irrespective of sect. In
a work on Education which cbtained the prize ex-

* Mr. Mann's Seventh Annual Report, &c. pages 144, 145,

2
£
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TaprL traordinary from the French Academy in 1840, it is
~— said, “France has not proclaimed a State Religion.
To have done so, would have been an absurdity under
a form of Government the component parts of which
are the direct representatives of public opinion. But
it has guaranteed protection and countenance to all
forms of Christian worship; and therefore in such a
relation to the various religious Communions, the
Governement takes its-stand simply wpon the Truth. -
It has avowed before the world, that the French Na-
tion professes the Christian Faith, without any ex-
clusion of Chnrch or Sect. France, after having in
Constitu- the Constitutional Charter declared itself Christian,
?;?:Elte} of and after having stated as an important fact, that
France. - the Catholic Religion is professed by a majority of
the French people, cannot consistently forget the fir
principle of its Charter m or; wamzmg a system of
public Education. In f ents which
concern the moral education of the young, it cannot
disregard the moral principles which it professes
itself; but it forgets not the-sdpreme importance
which it attaches toliberty of conscience. The mem-_
bers of all Christian Communions will therefore find
in its establishments of Public Education that eordial
reception which is assured to them in the Charter.
We rejoice to see that in the eyes of the State all
Christian Sects are sisters, and that they are objects
of equal solicitude in the administration of the great
” family of the nation. In regard to those who desire
to educate their children in the systematic contempt
. of every thing sacred, the State would’ leave that
impious work to themselves ; but never for the sake of
pleasing them, could it become unfadthful to its cwn:
moml _pmnczples ne -

[

* ¢« Elle (Ja France) n’a pas proclamé une religion de I'Etat, ce
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Similar testimonies in respect both to the same PAP'!L
and other countries might be indefinitely multiplied; Gopcrusion

but those already adduced are sufficient to show, that
religious and moral instruction should be made an
essential part of public education, and that such
instruction can be, and has been, communicated ex-
tensively and thoroughly, for all purposes of Christian
morality, without any bias of sectarianism, and with~
out any inferference whatever with the peculiari-
ties of different Churches or Sects. Such are the
sentiments of enlightened writers, Roman Catholic
and Protestant, as well Republican as_ Monarchical;

qui eiit été mensonge, sous une forme du Gouverniement.- oii les
grands corps de I'Etat sont les représentans directs de Popinion’pu- ~
blique; mais elle a assuré protection etsecours i tous les cultes chré-

_tiens, et ainsi, sous ce rapport, elle sest tenue dans le vrai. Elle a

constaté aux yeux du monde que les croyances chrétiennes, sans
exception d’Eglise ou de Secte, sont celles de la Nation Frangaise.

La France, aprés s'étre déclarée chrétienne dans la Charte, aprés
avoir constaté, comme un fait considérable, que la religion Catho-
lique est professée par la majorité des Frangais, ne peut pas, sous
peme @’inconséquende, oublier ce point de départ quand il Sagit
pour elle d’organiser 'Education publique. Lorsqu’e]!e fonde des -
établissement qui intéressent Péducation morale de la jeunesse, elle”
ne peut pas les placer en dehors du principe moral qu’elle affirme
elle-méme; mais elle n’oublira pas non plus qu’elle est tolérante et
quelle aime par-dessus tout la liberté de conscience; toutes les.
Communions Chrétiennes trouveront done, dans ses établissemens
@’éducation publique, Paccueil hospitalier qu’elle leur a promis dans
la Charte. Nous aimons &’ voir, qu's ses yéux toutes les Sectes
Chrétiennes sont sceurs, et qu'elle leur accorde la méme sollicitude
dans Padministration de la grande famille.—Quand aux hommes
qui veulent Elever leur enfans dans le mépris systématique de tout
¢e qui est saint, I'Etat pourrait leur laisser la charge de cette ceuvre
impie; mais jamais pour leur complaire, il ne fat permis de man-
quer i ses croyances morales.” De I Education Populaire et des

7 Ecoles Normales Primaires, considérées dans lexrs Rapports avec la
Philosophie du Christianisme. Par M. P. Dumont. Ouvrage au-

quel I’ Académie des Scignces morales et politiques a décerné un priz
extraordinaire en 1840,—pages 40, 41, 42, 43, -
' ' r

v
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PaerL and such are the views and pratiee of both Protestant
and Roman Catholic nations. N
Here is neither laxity nor compromise of religious
principle ; here is the establishment and admiristra-
tion of a system on the part of Government which is
founded upon the fundamental principles of Christian
truth and morality, but which interferes not with the
dogmas and predilections of diversified sectarianism ;
and here is a co-operation of members of different
religious persuasions in matters which they hold and
value in common—in which they have a common
interest—and in which co-operation is in most instan-
" ces even essential to existence,—the same as Legis-
Iators or Merchants, Agriculturists or Soldiers co-
operate in measures and enterprises of common
agreement and necessity. The points of agreement
between the two great and most widely separated
divisions of Christendom,—Protestants and Roman
Catholics,—are thus forcibly enumerated by the
Bishop of Worcester, England, in a Iate Charge to the
Clergy of his Diocese.
Pointsof  “ Conscientiously do I believe that in.no part of
sgreement Christendom is our ‘religion observed in greater pu-.
ljur:t‘;wa.nd rity than in this country ; but believing this, I cannot __
Romsn Shut my eyes to the fact that we form but a small
Catholics. minority of the Church of Christ ; nior can I venture
- to say that Christianity as professed by the great
majority, is so full of error as to make it a sin in a
Protestant State to contribute towards the education
of its Ministers. Let us see what are the doctrines
we hold in common with our Roman Catholic brethren.
We both believe in God the Father, the Author and
Maker of all things ; we both beheve that man fell
from his primeval state into sin; we both-believe
that to redeem mankind from thm fallen state, it
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pleased thiis Almighty Being to send his only begotten Pagz T
Son into the world to become a sacrifice for our sin;
that through His atonement we might be considered
as justified before God; we both believe that the

.. Son of-Ged who was sent into the world as a propi-

tiation for our sins, is co-equal and co-eternal with
the Father ; that havmg performed this office of love
and mercy he ascended into heaven, and that he
will come at the last day to judge the quick and the

~dead we both believe that this Redeemer, to assist

us in the way of salvation, sends the Holy Spirit to
those that diligently seek “him; and that the Holy
Spirit with the Father and the Son is one God, bless-
ed for ever ; we both believe that the Church was
originally founded by this Saviour, and that in her
the doctrines of the the Gospel have been handed
down by a regular succession of ordained Ministers,
Priests and Deacons ; and we both believe that two
Sacraments are binding on Christians.”

The proceedings of the National Board of Educa- How, far
tion in Ireland present an illustration of the exient f:fmd

to which there may be a cordial co-operation between 5038;11

. even Roman Catholics and Protestants, in a country can unite

e & it

in School

as proverbial for the warmth and tenacity of the reli- >t

gious differences, as for the generous hospitality of its

* jnhabitants. Several systems of public instruction

had been tried ; and each in succession proved un-

-successful, as a.national system, and was abandoned
-. by the Government. In 1828, ¢“a Committee of the
House of Commons to which were referred the va-

rious Reports of the Commissioners of Education, re-
commended a system to be adopted, which should af-
ford, if possible, a combined literary and separate reli-
gious educatlon, and should be capable of bemg so fat
adapted, to the views of the religious persuasions which



Part L

Irish Na-
tional

v

44 < REPORT ON A SYSTEM OF

prevaid i Irelond, as to render t, in truth, a system
of National Education for the poorer classes of the
communtty.”* T

With aview of accomplishing this noble object, the
Government, in 1831, constituted a Board, consisting
of distinguished members of the Churches of England,
Scotland and Rome.

The Board agreed upon and drew up some general
maxims of religion and morals which were to be
taught in every School, agreed to “encourage the
Pastors of different denominations to give religious
instruction to the children of their respective flocks
out of School-hours,” &c. ; and in addition to provide *
that ene day in a week should be set apart for that

purpose.t

* Letter of Lord Stanley, Secretary of Ireland, to the Duke of
Leinster, Oet. 1831.

1 The following is one of these * General Lessons, which are
hung up in every National School, and required to be taught and
explained to all the children, It relates to social duties. *:Chris-
tians should endeavour, as the Apostlé Paul commands them, ¢ to
§1ve peaceably with all men,’-(Romans, c¢. 12, v 18,) even] thh
those of a different persuasion.

“ Qur Saviour, Christ, commanded his Disciplesto ¢love oné ano-
ther.” He taught them to love even their enemies, to bless those
that cursed them, and to pray for ‘those who persecuted them. He
himself prayed for his murderers.” Many men hold erroneous doc-
_trines ;. but we cught not to hate or persecute them. We ought to
" seek for the truth, and hold fast what we ave convinced is the truth;
but not to treat harshly those who are in error. Jesus Christ did
not ingend his Religion to be forced on men by vmlent means. He™
would not allow his Disciples o fight for him. If any persons treat
us unkindly we must not do the same to them ; for Christ and his
Apostles have taught us not to return evil for evil. If we would
obey Christ, we must do to others, not as they do to us, but as we
would wish them to doto ns.

* Quarrelling with our neighbours and abusing them i xs not the
way to convince them that we are in the right, and they in the
wrong. Iiis more likely to convince them that we have not a
Christian spirit. \- ‘e

13

.
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The Board have also published a series of Biblical Pazr I.
Histories, complete on the New Testament, and on qyoi; ge-
the Old to the death of Moses. It is understood that ligious
the whole series in the Old Testament will soon, be ooks.
completed.

These histories are more literal and more compre-
hensive than Watt’s Scripture History, or any of the
many similar publications which have been most used
in Schools. These histories are likewise prepared ac-
cording to the Irish National Board’simproved methods
of teaching—useful as reading books, and as admira-
ble introductions to the study of the Holy Seriptures,
—being for the most part in the very words of the
Scriptures, and containing the chronological dates of
the principal epochs and events of Sacred History.

The Board has also published an excellent and
appropriate little book on the truth of Christianity.

I dare say the series of this kind of books will be
completed by one or more publications on our duties
to God, to the State; to our fellow men, &e.

On a certain day-of the week, Ministers of the dif- Religious
ferent persuasions cateckése the children of their res- fl’:,sn
pective forms of faith. ,

Thus arq*thggicjlﬂdren in the Irish National Schools
not only taught the elements of a secular education,
but they are instructed in the fundamental priciples
of Christian truth and morals ; and facilities are af-
forded for their being taught the Catechism and Con-
fessions' of the religious persuasions to ;which they
severally belong.

I am inclined to believe that there are few elemen- School in
tary Schools in Grreat Britain—those in Scotland ex- %44

“ We ought t6 show onrselves followers of Christ, who, ‘when he
wag reviled, reviled not again,’ (1 Pet. c. 2, v. 23,) by behaving
kindly and gently to every one.”

true-
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Paxr L cepted,—in which so much religious knowledge is

imparted asin the 3,150 Sehools, containing 895,550
children, which have been established by the Boar(l
of National Education in Ireland. This great and
good work must, in the course of a few years, pro-
“duce a marked chanve in the intellectual and social
conditien of Ireland. Yet the Board does not pro-
fess to give a thorough religious education.

In Prussia, while provision is made, and Teachers
are thoroughly trained, to give an extended course, or

structionin rather several courses of Blbhcal instruction, covering’

Prussian
Schools.

-y

~

a period of eight years, (from six to fourteen) in re-
gard to even primary Schools, and children of the
poorest classes, and emibracing in succession an ele-

“mentary view of ‘the biography, history, cardinal doc-

trines, and morals, and in some instances evidences of
the authenticity of the Bible: provision i§ also made
for teaching the Catechisms of the Protestant and Ro-="
man Catholic Churches. The Catechism, however, is
not generally, if ever taught until after the pupil has
- received Biblical instruction for five or six years, Itis
usually taught the year, or the year before, the pupil
completes his elementary education; and during the
few months which are allotted to the teaching and
learning of the Catechism, the pupils receive separate
religious instruction from the Pastor or Clergyman
of the Church to which they belong.

- When there are separate Schools,—as is the case
in those parts of Prussia where the whole population
is either Catholic or Protestant, or where each class
is very numerous,—the whole course of religious in-

» structions in, harmony ‘with the Church for whose

members the School is established.
This is likewise the case where the great body of

" the poputatmn is of one religious community with only
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afew dissenting from it. DBut even these Schools, es- Pizr I

" tablished for particular classes of society, aided by the

Government and subject to its inspection, are not

permitted to violate the tolerant and catholic principles

~ and spirit of the National School system. ¢ The Mas- I’russian

ters and Inspectors (says the law) must avoid with Law.

the greatest care, everykind of constraint orannoyanee

towards the children on the subject of their particular

form of worship.'” No Schocl may be miade abusively -

subservient to any views of proselytism ; and the chil-

dren of a different form of worship from that of the

Schools shall not -be compelled against the will of -

their parents, or against their own, to attend the reli-

gious instructions and exercises. Private Masters of

" the same worship will be charged with their religious

instruction ; and whenever it would be impossible to

have as many Masters as there are forms of worship,

the'parents ought to watch with so ‘much the more

care, to fulful those duties themselves, if they do not

desire their chidren to attend the religious lessons of -

+ the school.” -
The fundamental principle of public education in Religious

Prussia, and that which constitutes the key-stone of ‘t’ﬁze]s_,;’ﬁs_

the mighty arch on which'has been erected for an en- sian sys-

tire populatlon so proud, and as yet so unrivalled a b

superstructure of moral intellect, is thus exPressed in

the general law of Prussia : ¢ The chief mission of

every school is to train the youth in such a manner

as to produce in them, with the knowledge of man’s

relations to God, the strength and desire to regulate

his life according to the principles and spirit of Chris-

tianity. Early shall the School form the children to

piety, and for that purpose will it seek to second and

perfect the instructions of the family. Thus in all

eases shall the labours of the day be commenced, and
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Parr L concluded by a short prayer and pious reflections,
T which the Master must be able so to conduct, that
| this moral” exercise shall never degenerate into an
affair of habit. Furthermore the Master shall see
(in the case of Boarding-schools) that the children at-
tend punctually at the services of the Church on-Sab-
baths and Holydays. There shall be mfermmtrled

with the solemnities of the School, songs of a rehglous \
character. Finally, the. penod of the communion
should be as well for Pupils as‘for Masters, an oeca-
" sion of strengthening the honds which ought to unite
them, and to open their souls to the most generous

and elevated sentiments of religion.”*

Program- " *The following is the course of religious instructivn pursued in
me Biblical the Dorothean City School in Berlin:

and Reli-  Class 6th. (Lowést Class) Stories from the Old Testament.
'glousIn-  Class 5th, Stories from the New Testament.

struction < Giags 4¢h, Bible History.

th : .
I]If’lms:ian Class 3rd. Reading and explanation of select portions from the
Schools. Scriptures. (‘Doctrinal and Practical.) |

Class 2nd. The Evidences of Chnsna.mty. oo

There is at present no First Cliss i in the School. Each class in-
cludes a period of from one to tis years. The Stories taught the
Elementary Classes. {including “shildren from six to eight years of
age) are, the most remarkables Scripture Biographies,~—narrated
chiefly by the Teacher, with various practical remarks and illustra-
tions of the Geographical and Natural History of the Bible. The
pupils thus familiarized with the Geography and incidents of the
Bible,are prepared in the following year (4th Class) to study and
appreciate its general history and beautiful simplicity of language.
The general history of the Bible taught in the third year (or 4th
Class) is an appropriate introduction to the study of ghose select
portions of the Scripture (in the fourth year) in which are stated and
explained the principal institutions,doctrines and morals of the Bi-
ble—the study of the Evidences of Christianity forming a natural
und proper conclusion of the whole course. .About four hours per
week are devoted to religious instruction during the whole period
of six years. 'This School is common to both Roman Catholie and
Protestant children.

The Protestant Seminary School of Berlin,—a burgher or mid-
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No one. can ponder upon the import of such a law PaerL
—a law carried out with all the thoroughness of the p,cgea
German character,—without feeling how far below observa-
such a standard we sink in our accustomed estimate tons.
of the character and attributes, the objects and duties

dle School attached to the Teacher’s Seminary, and in which the

candidates for teaching practice,—has the following course of reli-

gious instruction. In Roman Catholic Schools of the same class,
subjects corresponding to the Church of Rome, tuke the place of
those subjects in the following programme which relate to the

Church of the Reformation.

Class 6th. (Lowest Class) Four hours per week. Narration by the

4 Teacher of Stories from the Old Testament, nearly in
the words of the Bible, and repeated by the pnpﬂs.—-
Easy verses learned by heart.

Class 5th. Four hours per week. Stories from the Gospels taught
in the same way. Church Songs and Bible verses -
learned. ,

Class 4th. Three hours per week. The Old Testament in a more
connected form. The moral of the history is impressed
upon the minds of the childrer’ The Ten Command-
ments and Church Songs learned.

Class 3rd. Two hours per week, Life and Doctrines of Chiist,
Four weeks set apart for learning the Geograghy of
Palestine. Church History.

Class 2nd. Two hours per week. The Protestant Catechism com-
mitted to memory and explained. Church Songs and
verses commitied.

Class 1st. Two hours per week. Compendium of the History of
the Christian Church, especially after the Apostolic
age. History of the Reformation. Review of the
Bible. Committing to memory Psalms and Hymns.

Dr. Diesterweg,—the Director of the Seminary, is one of the

,most celebrated Teachers in Germany.

I.witnessed exercises in both of the Schools above mentioned.— Aythor’s
The teaching is for the most part by lecture, mingled with ques- observa-
tions. The pupil is prompted to exertion ; his curiosity is excited; tions.
he-is taught to observe carefully, and to express himself clearly and
readily in his own language. The teacher is of course able to teach
withoat a book, and to elicit the knowledge of the pupil by proper
questions, ‘Thus the memory of the pupil is not overburthened ;
and it is at the same time enriched, and the perceptive, reflective

G
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of Schools and Schoolmasters. Indeed—judging from
passages’ already quoted,—how entirely must we
acknowledge the superiority of the moral standard of
School-Teachers and-School-teaching which obtains
in what some have been wont to term lax and scep~—

tical France ! Yet France, like Prussia, places reli-__

gion and morals at the very foundation of her system
of pablic education.

The American authors heretofore quoted, present
in lively colours the consequences of a total abandon-

ment of Christianity in many of the United States

public Schools. Surely we cannot fail to profit by
such examples and warnings. 4 Government that:
practically renounces Christianity in providing for the \
education. of its youthful population,cannot be Christian.
The creed of our Government, as representing a
Christian people of various forms of religious worship,

of Canada. is Christianity, in the broadest and most comprehensive
T sense of the term. — The practice of the Govermment—

should cbrrespond withits creed. With- the circumstan-

tials of sectarianism it hasnothing to do ; they formne—

article of its creed ; they involve no one command-
ment of the Moral Law, either of the -Old or New
Testament ; it is under no obligations to provide for
the teaching of them, whatever importance individuals
may attach to them its affording different parties

facilities for teaching them is the utmost that canbe”

&

and teasom ng powers areconstantly exercised. It may be observed
that, neither in Projestant nor mixed Schools, and of course not in

the Boman Catholic Schools, did Tsee the Bible degraded and—

abused to the purposes of a common reading book. It was given
to man, not to teach him how to reid, but to teach him the charac-
ter, and government, and will of God, the duty of man and the way
of salvation. -

To these sacred and important purposes should it he applied in
the Schools. . .
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required or expected of it. The members 6f“the va- - Parr L
rious sects are alike ifs subjects; they contribute
alike to its defence and support ; they are alike enti-
tled to its protection and countenance. -

The inhabitants of the Province at large, profeczs-
ing Chusuamtv, and being freely represented in the
Government by Members_of a Respon51ble Council—
CMlstlanlty,Therefore, ‘upon-the most popular princi-
-ples_of Government, should be the basis of a Provin-
cial system of Educatlon But that general principle
admits of considerable variety in its application.—
Such is the case in the countries already referred to;
such may and should be the case in Canada. =~ -
« The foregoing observations and illustrations apply
for the most part to a population consisting of both
Protestants and Roman Catholics. The law provides
against interfering with the religious scruples of each

s in respect both to religious books and the means

of establishing separate Schools.
——In-School Districts where the whole populatiop is
either Protestant or Roman Catholic, and where con-
_ sequently the Schools come under the character of
Separate, therethe principle of religious instruction
can be carried out-into as minute detail as may aceord
with the views and wishes of either class of the po-
pulation ; though I am persuaded all that is essential
to the moral interests of youth may be taught in what

are termed mixed Schools.

The great 1mp01:tance of this subject and the erro- Apology.
neous or imperfect views’  which prevail respectmg it,
and the desire of explaining fully what I conceive tb
-be the mest—essential element of a judicious system
of Public Instruction, are my apology for dwelling
upon it at so great length. Religious differences

~and divisions should rather be healed than inflamed ;

—=ad

e
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Parr L and the points of agreement and the means of mutual
co-operation on the part of different religious persua-
sions, should doubtless be studied and promoted by
a wise and heneficent Government, while it sacrifices
nelther to religious bigotry nor infidelity the cardinal

| and catholic principles of the Christian religion.
Fouth = 4. With the proper cultivation of the moral fecl-
charactt  ihgs, and the formation of moral habits, is intimately
sound sys- connected the correspondmg developement of all the
Fublic Tn- other Saculties both <ntellectual and physical. The
struction.  gpaqt object of an efficient system of instruction should
be, not the communication of so much knowledge,
Superﬁclal but the developement of the faculties. Much know-
:ﬁg‘;‘;ﬂ;" ledge may be acquired without any increase of.men-
depre- .. {a] power; nay, with even an absolute diminution of
cated- g4, Though it be admitted that  Knowledge is
power,” it is not the knowledge which professes to
be imparted and acquired at a rail-road speed; a2
knowledge which penetrates little below theé surface,
either of the mind or of the natuxg,of things—the-ac-——
w quisition of which involves the exercise of no other
faculty " than that of the” memory, and that not
- upon the the prmcxﬁl” es of plulosophlcal association, but

learned by rote, which has no existence in the mind
apart from the words in which it is acquired, and
which vanishes as they are forgotten,—which often
spreads: over a large surface, but has neither depth
nor fertility,—which grows up as it were in a night
and disappears in a day,—which adds nothing to the
vigour of the mind, and very little that is valuable to
its treasures.’ .

g;itt:sd This is the system of imparting, and acquiring

Schools. knowledge which notoriously obtains in many of the
Academies, Schools and other Educational Institu-
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tions in the neighbouring States, though it i m lamented Parr L
and deprecated by all the Amencan authors who
have examined the educational Institutions of other
countries, and many others who are comﬁetent wit-
nesses of its defeets and evils, and who have the vir-
tue and patriotism to expose them. The author of
the excellent work heretofore quoted,—Sckool and
Schoolmastey—remarks :  The grand erroris, that that |
is called knowledge, which is mere rote-learning and
word-mongery. The child is said to be- educated,
because i "tan repeat the text of this one’s grammar,
and of that one’s geography- and history ; because. a
certain number of facts, often without connexion or
- -dependance;-havefor-the time being been deposited
in its memory, though they have never been wrought
at all into the understanding, nor have awakened in
truth one effort of the higher faculties.
“ The soil of the mind is left by such culture really ——————
- as untouched and as little likely therefore to yield —
—baek—valuableirmt,_as_lf these same facts had been — o
~committed to memory in an unknown tongue. It is,
as if the husbandman were to go forth and sow his
seed by the way side, or on the surface ofa field which
has been trodden down by the hoofs of innumerable
horses, and then when the cry of harvest-home is
heard about him, expect to reap as abundant returns ™ —
as the most provident and industrious of his neigh-
bours. He forgets that the same irreversible law
holds in mental as in material husbandry ; ¢ whatso-
ever a man soweth, that shall ke also reap.’”™®
The superficial and pernicious system of teachmg U.S.
and learnfing thus exposed and deprecated, forms the $checl
basis on which a large portion of the American Ele-

; *Scho«{l and Schoolmaster. By Dr. Potter, Union College, pp.
82, 33, o
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Parr I mentary School Books are composed,—professing to
be so constructed as to require very little intellectual
Iabour on the part of either Teaclirhtl)}l‘upil. In the
old Cities, and oldest educational Hstitutions in the
United States, this anti-intellectual method of teach-
ing, and the books which apperta.m to it, are very
properly condemned.

Many of the most wealthy youth of that country
have gone to Europe, either for their education or to
finish it ; and there is a gradual return there to the
more solid and practical system of Instruction.

Their per-  Yet in’ their second-rate Colleges and Village
nicious in- A cademies, and most of their country Schools, this
Canads.  “word-mongery” system prevails; and many of the
books which are essential to its operations, and many
of the delusive opinions on which it is founded, have
been introduced into this Province, and have excited
" pernicious influence in some parts of it. It is with
a view of drawing attention to the evil, and its ap-
propriate remedy, that I make these remarks The
Secretary of the Board of Education for the State of -
T Massachusetts, after a visit to Europe, contrasts this
sparkhng and worthless—system—withrthat which ob~
\ tains in Prussia. He speaks with reference” to the
“method of teaching some of the higher branches ; but
his remarks are equally apphcab]e to the method of
teachmg Grammar, Geo, -]
———— " principle and animus of the method are tm
“all departments of instruction.™
Mr. Mr. Mann says: “ With us it too often happeéns
Mann's  that if a higher branch,—Geométry, Natural Philo-
‘ ::;f!g:cr& sophy, Zoology, Botany,—isto be taught, both Teacher
\-mgmd and Class must-have textbooks. “At the beginning
learning. ~ of these text-hooks,-4ll the technical names, and deti-
nitions are set down. These, before the pupil has
\

\\. -

N\
\
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any practical idea of their meaning, must be commit- Parr L
ted to memory. The book is then studied chapier
by chapter. At the bottom of each page or at the
end of the sections, are questions printed at full
length. At the recitations the Teacher holds on to
these leading strings. ~ He introduces no collateral
knowledge. He exhibits no relation between what
is contained in the book, and other kindred subjects, .
or the actual business of men and the affairs of life.

At length the day of examination comes. The pupils

rehearse from memory with a suspicious fluency; on

being asked for some useful application of their know-

ledge—some practical connexion between that know-

ledge and the concerns of life,—they are silent or

give some ridiculous answer, which at once disparages

science, and gratifies the ill-humour of some ignorant

satirist. But the Prussian Teacher has no book ; he

needs none,. he teaches from a full mind. He cum-

bers and darkens the subject with no technical phra-

‘seology. - He observes what proficiency the child has Thorough
made, and then adapts his instructions both in qua- t¥*°Bicé-

lity and amount to the necessity of the case. He

—answers-all questions; be solves all doubts. It is
one of his objects at.every recitation so to present
ideas, that they shall start doubts and provoke ques-
tions. He connects the subjects of each lesson with
— alL kindred-and-collateral -ones,"and shows its rela=—~ "—~7_ 7~

tions fo the every-day duties and business of life;
and should the most ignorant man ask him of what
uch knowledge can be, he will prove to him in
a word, t e of his own pleasures or means of
subsistence are- dependenﬁn&—it—;—or--have-—~been— ———

—ereated-or improved by it \d
“In the mean time the children are delighted. rts effect, /
Their perceptive powers are exercised; their reflec-; o

.\\



56 REPORT ON A SYSTEM OF

Parr L. tive faculties are developed ; their moral sentiments

— arecultivated. All the aftributes of the mind within,

. find answering qualities in the world without. In-

- stead of any longer regarding the earth as a huge
mass of dead matter, without variety and without

life,—its beautiful and boundless diversities of sub-

stance,—its latent vitality and energies gradually

dawn forth until at length they illuminate the whole

soul, challengmg its admiration for their utility, and

. its homage for the bounty of their Creator.”®

Practical ~ Thus the harmonious and proper developement of

remachs. o]} the faculties of the mind is involved in the very

method of teaching, as well as in the books used, and

even irrespective, to a great extent, of the subjects

taught. This system of instruction requires of course

more thorough culture on the part of the Teacher.

He must be able to walk in order to dispense with

his “leading strings’ in relation to the most simple
exercise. It is not difficult to perceive, that although
passing over comparatively few books, and indeed
with a very subordinate use of hooks at all, except
the volummous one of the Teachers mmd a chxld

of a few years, acqmre partlcnlarly and thorouohly av
large amount of useful and various knowledge, with
a corresponding exercise and improvement of the

for the active duities of life. The mental symmetry_ -
is presérved and developed; and the whole intellec-
m@l man grows up info masculine maturity and
vigour. It cannot be too strongly impressed, that
Education—eonsists not in travelling over so much

intellectual ground, or the committing to_memory so

* Honorable Horace Maun's Seventh Annual Report. (Educa
/

- twon in' Europe,) pp. 142, 143, o

7
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many books, but in the developement and cultivation' ParrL
of all our mental, moral, and physical powers. The
learned Erasmus has long since said: ¢ At the first
it is no great matter how muck you learn, but how
well youlearnit.” 'The philosophic and accomplished
Dugald Stewart observes, that “to instruct youth in Dugald
the languages and in the sciences is comparatively Stewart.
of little importance, if we are inattentive to thehabits
they acquire, and are not careful in giving to all their
different faculties, and all their different principles of
action, a proper degree of employment. The most
essential objects of Education are the two following :
first, to cultivate all the various principles of our
_natures, both speculative and active, in such a man-
ner as to bring them to the greatest perfection of ‘
which they are susceptible; and, secondly, by watch- -
ing over the impressions® and associations which the
mind receives in early life, to secure it against the
influence of prez@ing. errors, and, as far as possible
engage its prepossessions on the side of truth.”
‘1t has been disputed (says Dr. Potter) whether p; pogter.
it'be the primary object of Educatmn to dlsclplme

mcate knowledge Wem these two ob_]ects dlstmct
and independent, it is not to be questioned, that the
first is unspeakably more important than the second ;
— but, in_truth, they are inseparable. That training
which best disciplines and unfolds the faculties will,
at the same time, impart the greatest amount of real,
and effective knowledge ; while, on the other hand, -
that which 1mparts thoroughly and for permanent use
and possession, the greatest amount of ,knowledge,
& powers.
In proportion, however, as intellectual vigour ané
activity are more important than mere rote-learning-
H
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Parr L in the same propf)rtion ought we to attach more value

- = o0 an Education which, though it only teaches a child

. to read, has, in doing so, tau?ﬁt\him also to think,
than we should to one- which, though it may have
bestowed on him the husks and the shells of half a
dozen. sciences, has never taught him to use with
pleasure and effect his reﬁectne faculties. He who
can think, and loves to think, will become, if he has &
few good books, a wise man. He who knows not ~
how to think, or who hates the toil of doing it, will
remain imbecile, though his mind be crowded with
the contents of a hbrary

¢'This is at present perhaps the greatest fault in
intellectual Education. The new power with which
the discoveries of the last three centuries have clothed
civilized man, renders knowledge an object of un-

. bounded respect and desire ; whileit is forgotten that
that knowledge can be matured and appmpnated
only by the vigorous exercise an
ou; aculties. If the mind of a child,
when learning, remains nearly passive, merely receiv-

- ing'knowledge as a vessel receives water which is
poured into it, little good can be expected to acerue.
It is as if food were introduced ino the stomach which
there is_no-room to “digest or assimilate, and which

. will therefore “be rejected. from the system, or like a
useless and oppressive load upon its energies.”

Physisl  On the developement of the physical powers I need

SRDE: o3y but a few words. A system of instruction ma-

" king no provision for those exercises which contri-
bute to health and vigour of body, and to agreeable-
ness of manners, must necessarily be imperfect. The
active pursuits of most of those pupils who attend the
public Schools, require the exercise neeessary to bodily
health; but the gymnastics, regularly tanght as a re-
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creation, and with a view to the future pursuits of the ParrL
pupil, and to which so much importanpe is attached

in the best British Schoolsand in the Schools of Ger-

many and France, are advantageous in various res-
pects,—promote not only physical health and vigour, °

but social cheerfulness, active, easy and graceful
movements. They strengthen and give the pupil a’

perfect command over all the membera of his hody.

Like the art 6f writing; they proceed from the simplest
movement, to the most complex and difficult exer-.
cises,—imparﬁng a bodily activity and skill scarcely

credible to thos¢-who have not witnessed them.

-~~Tothe culture and command of all the faculties of Its impor-
the mind, a correspondmﬂ' exercise and controul of all tanee:

the members ‘of the body is next in importance. It

was young men thus trained that composed the van-
guard of Blucher’ s ch of the activity,

—¢nthusiasm and energy which distinguished them,

was aitributed to their gymnastic training at school.
A training which gives superiority in one depart- <
ment of active life, must be beneficial in another.
It is well known, as has been observed by physio-
logists, that “the muscles of any part of the body
when werked by exercise, draw additional nourish-
teent from the blood, and by the repetition of the sti-
mulus, if it be not exexcise, increase in size, strength
and freedom of action. The regular action of the
muscles promotes and preserves the uniform circula-
tion of the blood, which is the prime condition of
health. The strength of the body or of a limb de-
pends upon the strength of the muscular system, or of
themuscles of the limb; and asthe consitutional muscu-
lar endowment of most people is tolerably good, the
diversities of muscular power, observable amongst -
men, is chiefly attributable to exercise.” The youth
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Parr I of Canada are designed for active, and most of them

for laborious occupations; exercises which strengthen

- not one class of muscles, or the muscles of certain

" members only, but which develope the whole physical
system, cannot fail to be beneficial:

The application_of these remarks to common day

Schools must be very limited. They are designed to

apply chiefly to boarding and-training, to Industrial

- and Grammar Schools,—to those Schools to the mas- ~—
ters of which the prolonged and thorough educational

instruetion of youth is entrusted.
Opinionsof  To physical. ion great importance has been

ancient — ftached by the best educators in all ages and coun-

g:t“i':)fi:‘;: tries. Plato gave as many as a thousand precepts re-
specting it. It formed a prominent feature—im the

+ best pamguhwduézﬁﬁmgareeks and Romans.

——— 7Tt has been largely insisted upon by the most distin-

guished educational -writers in Europe, from Charon

and Montaigne, down'to numerous living aunthors-in

France and Germany, England and America. It

occupies a conspicuous place in the codes of School

Regulations in France and Switzerland, and in many

places in Germany. The celebrated Pestalozzi and

De Fellenberg incorporated it as. an essential part of

their systems of instruction, and even as necessary to

their success ; and experienced American writers and

physioligists attribute the want of physical develope-

ment and strength, and even health, in a dispropor-

tionally large number of educated Americans, to

the absence of proper provisions and encouragements

in respeet to appropriate physical exercises in the

Schools, Academies and- Colleges of the United

States. ) .

Subjects 5. Having thus stated that an efficient system of

{g‘é‘g?h' Public Instruction should net only be commensurate
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v

with the wants of the poorest classes of society, but PairrI
practical in its character, Christian in its foundation, which pro-

principles and spirit, and involving a proper develope- V}l,s‘ﬁfd be
ment of the intellectual and physical faculties of its made.

subjects,~—I come now to.consider the several branches
of knowledge which should be taught in the Schools,
-and for the efficient teaching of which public provision
_should be made.

1. The subject of Christi
<plained and discussed ; I will only add 2ivenisees
here, that in the opmlon of the most competent judges Instruc-

/—-expenenced [ Teachers ofdiffer ent countnes that I have L

,,—lnbtmctmn into Schools, S0 far from interfering with
other studies, actually facilitates them, as has been
shownby references to numerous facts. Besides, it is
worthy of remark; that apart from the principles and
morals—perceptive and biographical—of the Bible, it -
is the oldest, the most authentic of Ancient Hestorzes.
Moses is not only by many ages the “ Father of His-
tory,” or as Bossuet in his Discours sur UHistoire
Universelle, eloquently says, “-le plus ancien des his-
toriens, le plus sublime des philosophes, le plus
sage des législateurs ;” but the grand periods of the
Mosaic History form the great chronological epochs
of Universal History ; the standard indeed of general
Chronology,—one of the ¢ two eyes of History.”
Any one the least acquainted with Ancient His-
tory knows, that as there are no chronological data
so authentic and authoritative as those of Moses, so
there are none so easily remembered—none which
associate in the mind events so remarkable, and im-
portant,—none which are fraught with so much
practwal instruction. The . Blble History reaches
back to an antiquity two thousand years more remote
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. than the fabulous periods of other histories. It is

authentic and certain from the commencement ; it
contains the only genuine account of the origin and

 early history of the world, as well as of the creation

and primitive history of man. As.the best introduc-
tien to general history as well as the only -Divine

. depository of truth and morals, the Bible is pre-emi-

nent. The ZLondon Encyclopedia justly observes:
¢ The most pure and most fruitful source of Ancient
History is doubtless to be found in the Bible. Let

us here for a moment cease fo regard it as a Divine,
and presume to treat it only as a common history.
Now when we consider the writers of the books of
the Old Testament, sometimes s authors, sometimes

- asoccular witnesses, and sometimes asrespectable his-

torians, whether we reflect on the simplicity of the -
narration;, and the air of truth that is there constantly
visible, or whether we considerthe care that the
people, the governments, and the leameﬂ\mcn\ of all
ages have taken to preserve the text, or have regard._
to the happy conformity of the Chronology of the
Scriptures, with that of Profane History, as well as
with that of Josephus and other Jewish writers ; and
lastly, when we consider that the books of the Holy
Scripture alone furnish «us with an accurate history
of the world, from the Creation, through the line of
Patriarchs, Judges, Kings, and Princes of the He-
brews ; and that we may, by its aid, form an almost
entire series of events down to the birth of Christ, or
the time of Augustus, which comprehends a space of

‘about four thousand years, some small interruptions

excepted, which are easily supplied by profane his-
tory ; when all these reflections are Jusﬂy made, we
must allow that the Scriptures form a series of books
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which merit the first rank among all the sources of ParrL
Ancient History.™ . -~ -

In the course of Christian Blbhcal Instruction,
therefore, on which I have insisted, not only is the
foundation of true morality laid, bnt the essential
elements and the most entertammg_aggl@gmgacts__—————
of chronelogy and history, are acquired.

In thelowest elementary Schools, Reading, Spelling,

Writing and Aréthmetic should, of course, be taught.

They constitute the staple mstructlon of our Com-
——monSehools— T many instances, the elements of

English Grammar, and Elementary Geography are

t:uwhi and in a few, Béok-keeping, Algebra, Geo-

metry and the e]ements of History. -

1. Among thesubjects to be taught in the Common Reading
Schools, Reading and Spelling are “doubtless the first g'[‘,‘:umg
in importance, and usually the first in order. Sentences
are composed of words, words of syllables, and sylla-
bies of letters. The letters of the alphabet then are,
according to ccmmon epinion and practice, to be
taught first——atask whichis usnally perfor med by point-

~_ ing the letters out in succession, at each lesson, until
*they are learned. Nothing can be more tedious to the
Teacherrand nothing more irksome and stupifying to
the little pupxl than this unnatural process. Theyoung Bad
prisoner.is confined to his seat several hoursin a day, mf;f
he must be silent ; he sees nothing to excite his curi- the Al ba-’
bet &
wosity ; he hears and is required to do nothmg toawa- Reudmg
ken mental activity; the only variation in the dull
monotony of the school hours, is to be called up three
or four times a day to repeat-the names of twenty-six g
;

letters, of the use or application of every one of which
he is entirely ignorant.

* Article, Chronology.
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PserL  The operation becomes purely mechanical;and is
"  often protracted for many months, before the unhappy ]
victim of it gets thoroughly from A fo Z. A second
edition of the same process is-produced in teaching
the child to spell syllables of two or three letters,—
syllables which convey to the mind of the learner not
i a single idea, in which the sounds of the letters have
* no relation to those which have been applied to them
in the alphabet,and no relation to those which are
applied to the same syllables and spelt in the same
way when forming parts of words. For example, the
first two letters of the alphabet have both a different
sound when They are Tepeated-alone;from that which
they havé when forming the syllable ab ; and what
resemblance is there between the sound of the sylla-
ble ble- taught in the three-letter lessons, and -the
same syllable in the word noble or able,—as taught
in the two-syllable lessons. The second and third
steps of the child’s learning contradiet each the pre-
ceding.- Is this rational ? -Can-it—be-aeeording to
+ -nature? Is it not calculated to deaden rather than
qmcken the intellectual faculties ? Is not such irra-
tional drudgery calculated to disgust the subject of it
with the very thoughts of leaming? And is it not
probable that it has done so to a fearful extent; and
that it would do so to a much greater extent, was
not the natural- tendency of it counteracted by the
child’s fears, or emulation, or love of approbation.
A better Now suppose that instead of going through the me-
method.  ohanjcal routine of repeating the alphabet some
hundreds of times, the child is furnished with a slate
and pencil, (as is the case with every infant pupil it
Germany,) and jmitates the forms of the letters (twc
or three at a time) either from the printing of thex
on a sheet, or on the blacR-hoard, or slate by tl-
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master, how different are both his progress, and his Pisr L
_ feelings: He learns the lefters by forming them as
nature and experience dietate to older students when
. learning the alphaliet of a new language,—-the love -
of imitation peculiar to his age is gratified; and his -
itative faculty is improved: His first, efforts at ,
ing are associated with pleasurable feelings ; :
each lesson possesses the charm of nevelty ; learning
isa pledsure; and the task an amusement ; and the
~*young beginner thas cheerful[y learns more in three.
" or four days, thah he would sorrowfully drudge %
over in as many months accordmg to the common
g repeatmg system.

Or; ‘'suppose that a mode of instraetion be adopted Another
whickriow obtairs mere extensively than any other g‘;‘;‘fm
in the estimation of learned and experienced educa- :’g' a,elzw-
tiontsts. It is maintained that “a better way of cher.

learning to read, much and successfully practised of -~
late, is tolet cbildr'gmleai'n words first, and afterwards
the letters of the alphabet of which they are made
up. « Thisis nature's method: A child learnsto know
his mother’s face before he knows the several features
of whicl it is composed. Common significant words
should-be selected, and repeated in different arrange~
ments; until the child car distinguish- them perfectly,
and: put them together to make sense. He shouldat
the same time be taught to pronotmee the words
distingtly. He has-thus' the satisfaction of reading;
—of $eeing the use of his learning from the beginning.
To make them still more familiar, he should be set -
" to look for the words in a page where they are to be
found, and to copy them on his slate. When he has
become- familiar with a good number of words, and: ~
is sensible of the usefulness and pleasantness of read- i
ing, he may be set to learn the letters. This he'will . f
I : T - ;
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Paer L™ dowith interest when he knows that by means of them
T he will soon be able to learn by himself and without
. help. He'should not yet, if ever, be set to-learn,
words which he cannot understand, bat only such as’
will occupy at the same time his mind and his. eye. -
—_ _Ifa child be never allowed to read what he cannbt
~“understand, he will never form those bad habits of
réading, called school-reading, now so universal! I
have known several childrén, taught toread by their
mothers on the principle of never reading what they
- did not understand, who always, from the beginning,
= read naturally and beautifully ; for good reading
- seems to be the natural habit, and bad the acquired.”® _
;:gcsgce m It may be remarked that the “ First Book of Les-
Sehools,  Sons” pubhslled by the National Board of Education -
in Ireland, is constructed upon the principle above
stated. The Secretary of the Board of Education for
the State of Massachusetts, makes the following state-
ment, which I have reason to believe is perfectly cor-
rect. When I first began to visit ‘the Prussian
' Schools, I uniformly inquired of the Teachers, whe-
. ther, in teaching children to read, they began with
the names of the letters as given in the Alphabet.—
Being deflighted with the prompt negative which I
invariablyreceived, I p’etseveredmmalung thelinquiry,

until I began to perceive a-look and a tW
Zaérte/nof very flattering to my intelligence; in con-
ring a point so clear agd so well settled as this,
7 “to be any longer a subject for discussion or doubt.—
e The "uniform. statemenﬁyas, that the A]phabet as .
/ ssuch had ceased to be taught as an exercise prelimi-
' nary to reading, for the last fifteen or twenty years,
by every Teacher in the Kingdom. : The practlce of

* The Schoolmasler., By Geo.” B. Emerson, Bostun, Mass., pp.
i 420, 422, 423. . .
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beginning with the names of the letters is founded

upon the idea, that it facilitates the combination of

_maintained, that the names of the letters aré nof the -

them into words. On the other hand, I believe that
if two children of equal quickness and capacity are
taken, one of avhom can name cvery letter in the
Alphabet, at sight, and the other ddes_not know them-
from Chinese characters, the latter can be most casily
taught to read,—in other words, that the learning
letters first is an absolute hindrance.”*

Parr I

In reply to the objection, that as the elements of a.0bjection
Science or Art should be tanght first, so ought the snswered:

clements of ‘words, before words themselves ; it is

clements in the sounds of words, except in a compara-
tively small number of instances; that, for example,

~the six vowels have but six names, yet no less than

thirty-threc different sounds ; thaf the variety of
sounds of consonants into Words is nearly as great in
proportion to their number, according to the simplest
account' of them ; but if critically analyzed, would
probably amount to some hundreds. “Now,” (says
the acute observer just quoted,  how can twenty-six

sounds be the elements of hundreds of sounds as ele-

__mentary as themselves 7 Generally speaking, oo,

I

before a child begins to learn his letters, he is already -

acquamted with the majonty of elementary sounds
in the language, and is in the daily habit of using

them in conversation. Learning his letters, therefore, °

gives him no new sound ; it even restricts his atten-
tion to a small number of those which he already
knows. So far then, the learning of his letters con-
tracts his practice; and were it not for keepmg up
his former habits of speaking at home, and in the

* Seventh Annual Report, &ec., p. 122,



~ PA!IT 1.

6S REPORT ON A SYSTEM OF -

play-g:ound the Teacher, during the six months or
year in which he confines him to the twentyssix
sounds of the Alphabet, would pretty nearly deprive
‘hith of the faculty of speech.” '
Hence, according to this reasoning, in pronouneing
in words a letter which having but one name, and
yet,—as most of the letters of the Alphabet have,—
has from two to six sounds, the young learner would
be wrong from two to six times, to being right once.
In a method of teaching which involves so many
anomalies and contradictions, and occasions so much

* confusion to the learner in the very first steps of his

Great i un-

rtance of.
fh?e Sub-
Jjects

progress, there must be seme defect. The order of
nature is more harmonious and less difficult.

It is questionable whether there is any- stage 0(
learning at which more can be done, and perhaps is .
often unkappily done—to determine the fature cha-
racter of the pupil, than that of which I am now
speaking. In illnstration-of this remark, and to show
the qualifications which are required to teack properly
the first elements of learning, I will introduce the

__ following-account of a Prussian School exercise on
7 the Alphabet. I had the pleasure of witnessing se-

Practical-

1y jllustra- olass-room of about sixty children of about-six

veral exercises in German Schools similar to that
which is here described, and one at Leipsic on the
same object and word, and of the same character
ith that which is thus narrated by Mr. Mann;
whose tes ill be hereby added to my own.

¢ I the case I am about to ibe, I entered a

of age. The children were just taking their seats,
all smiling and expectation. -They had been at
School but a few weeks, but long enough to have

" % Seventh Annual Report, &e., pp. 121, 122,
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contracted a love for it. The Teacher took his sta- PaerI.
tion before them, and after making a playful remark,
which excited a little titter around the room, and

" effectually arrested attention, he gave a signal for si-

- lence. After waiting a moment, during which every
countenanee was composed and every noise hushed,
he made a prayer consisting of a single sentence,
asking that as they had come together folearn, they
might be good and diligent. He then spoke to them
of the beautiful day, asked what they knew about

. the seasons, referred to the different kinds of fruit-trees
then in bearing, and questioned them upon the uses
of trees, in constructing houses, farniture, &c. The
manner of the Teacher was dignified though playful,
and the oecasional jets of laughter which he cansed
the children oecasiohally to throw out (but withont
ever producing: the slightest symptom ‘of disorder,)
were more favourablc to a receptive sfate of mind
than jets of tears. Here I must make a preliminary
remark, in regard to the equipments of scholars and
and the farniture of the School-room. Every child
had a slate and pencil, and a little reading heok .of
letters, words, .and short sentences: Indeed, I never
saw a Prussian School above an Infant Scheel, in
which any ckild was unprovided with a slate and pencil.
By the Teacher’s desk and in front of the. School
hung a black-board.

“ The Teacher first drew a Aouse upon the black-
'board ; and here the value of drawing,—a power
universally possessed by Prussian Teachers,—became -
manifést. By the side of the drawing, and under it,

" he wiote the word /ouse, in the German: seript hand,
“and printed it in German letter. With.a long point-
ing rod,—the end being painted white to make it
move visible,—he ran over.the lettars,—the children
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T hands, looking at the pointing rod,
\ forms of the letters in' the air. In our good Schools,

_——thiey were first imitated on th air, then on theglates, -
. and subsequently, in older claeses, on paper. The
‘mext process was to copy the word house, both in
script and in print, on their slates. Then followed
the formation of the sounds of theletters of which the
word was composed, and the spelling of the word.
The names of the letters were not given as with us,
but only their powers, or the sounds which those let-
ters have in combination. Sometimes the last in
word was taken and sounded—after that the penulti-
mate,—and so on until the word was completed.
responses of the children were sometimes individ
and sometimes simultancous, according to.a si
given by the master. |
- “In cvery such School, also, there "ave printed
sheets, containing the letters, dipthongs, and whole
words. The children are taught to sound a dlpthong,
and then asked in what words the sound occurs On
some of these cards there ar¢ words enough o make
several short sentences ; and when the pupils are a
little advanced the Teachcr points to severalisolated
words in euccessnon, which, when taken together,
‘make a familiar sentence, and thus he gwcs them an
agreeable surprise, and a pleasant’ mmatxon intor
reading. /

¢ After the word ¢ house,” was thus completely im-
preésed upon the minds of .the chﬂdren, the Teacher
drew his pointing red over the Zmes which formed the ~—
house ; and the children mutated him, firstin the atr,
while' they were looking a/t/ his motions,—then on
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their slates. In their drawings, there was of course a
great variety as to ‘tastc and accuracy ; but each
seemed pleased with his own, for their first attempts
.. had NEVer been 50 ¢riticised as te produce discourage-
ment. Several of them were then called to the dlack-
Board, to draw a house with chalk. After this the
Teacher entered into a conversation about houses.
The first question was, what kind of a house was that
‘on the black-board. Then the names of other kinds
- of houses werelgiven. 'The materials of which houses

are built were mentioned ;,—stone, brick, wood ; the -

different kinds of wood ; nails, how they were made H
lime, whence it came, &c &c. When the Teacher
touched upon pointswith which the children were sup-
posed to be acquainted, he asked questions ; when he
passed to subjects beyond their sphere, he gave in-
formation, intermingling tlie whole withlivelyremarks
and pleasant anecdotes. .

¢ And here one 1mp0tfant partxcular shonld not be
omitted. In this as well as in all other Schools, @
-complete answer was always required. For instance,
if the Teacher asks ¢ what are houses made of?’-he
does not accept the answer,.‘ of wood’ or ¢ of stone ;’
but ke requires a full, complete answer; as ¢ ahouse
is made of wood.’ The angwer must always contain
an intelligible proposition, without reference to the
words of the question to complete it. And herc also
the greatest care is taken that the answer shall
always be grammatically correct, have the right termi-
nations of the articles, adjectives, and nouns, and the
grammatical transpositions acccording te the idioms
and structure of the language.
« This secures from the beginning premswn in the
expression of ideas; and if, as many philosophers
.suppose, the intellect conld never carry forward its

Parr L

N i,
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Parr L processes of argument, or investigation to any great
extent without using language as its instrument, then
these children, in their primary lessons, are not only
N led to exercise the intellect, but the instrument is put
into their hands by which its operations are facilita-
ted. When the hour expired, I do not believe there
was a child in the room who knew or thought his
playtime had come.

% No observing person can be at aloss to under-
stand how suck a Teacher can arrest and retain the
attention of his Scholars,

“Now it is obvious that in the single exercise
above~described, there weére the elements of reading,
spelling, writing, grammar and drawing, interspersed
with anecdotes,-and. not a little general information ;
and yet there was no exeessive variety, nor were- -
any incengruous subjects foreibly brought fogether.
There wasnothing to violate the rule of ¢ one thing

_ Common at a time.’ C‘bmpare the above method with that of -

methol.  oalling up a class of Abecedarians, or, which is more ) _
< W *s- common, a single cheld, and while the Teacher holds
a.card or book before lnm, and with a peinter in his
band, says a, and the child echoes « ; -then b, and
the child echoes & ; and so on, until the vertlcal ToW
of lifeless and ilt favoured characters is completed ;
- and then remanding him to his seat, to sit still and to
© leok at vaeancy. If the child is bright, the time
which passes during this lesson, is the only part of
the day when he does not think. Not a single faculty
of the. mind is occupied exeept that of imitating .°
sounds ; and even the number of these imitations
amounts only fo twenty-six. A parrot or an idiot
could do the same thing. And so of the organs and
members of the body. Theyare condemned to inac-
tivity ; for the child who stands most like a post, is



PUBLIC ELEMENTARY INSTRUCTION. 73

[

most approved ; nay,he is rebuked if he does not Parrl

stand like a post. - A head that does not turn to the
right or left, an eye that lies moveless in its socket,
hands hanging motionless at the side, and feet im-
moveable as those of a statne, are the points of ex-
cellence, while the child is echoing the senseless table
of @, b, c. As a general rule, sxx months are spent
before the twenty-six letters are mastered ; ; though
the same child would learn the names of twenty—snx
playmates or twenty-six playthings in one or two
days. - *

¢ All children are pleased with the idea of a house, Benefits of
a hat, a top, a ball, a bird, an egg, a flower, &e., and the Frus-

sian

when their minds are Ied to see new relatlons or method.

qualities in these objects, or when their former notions
respecting them are brought out more vmdly, or are
more distinetly defined, their dehvht is even keener
than that of an adult would be in obtaining a new
fact in science, or in having the mist of some old
doubt dispelled by a new discovery. Lessons on
familiar objects, given by a competent Teacher, never
fail to command attention, and thus a habit of mind
is induced of inestimable value in regard to all future
study.

“ Again, the method I have deseribed necessarily
leads to conversation ; and conversation with an in-
telligent Teacher secures several important objects.
It communicates information. It brightens ideas
only before dimly apprehended. It addresses itself to

~ -the various faculties of the mind, so that no one of

them ever tires or is cloyed It te'tches the ¢hild to ...

use language,—to frame sentences,—to select words
which convey his whole meaning,—to avoid those
which conyey either more or less than he intends to

express ; in fine, it teaches him to seek for thoughts

K

ey,
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Pasr L upon a subject, and then {o find appropriate language

+ who ever saw a child that was not pleased with. pic- .

Common

to the best
European

Schools

in which to clothe them. A child trained in this way
swill never make those absurd and ludicrous mistakes
in which uneducated men of some sense not unfre-
quently fall, viz :—that of mis-matching their words
and ideas,—of hanging, as it were,the garments of a

. glant upon the body of a pigmy, or of forcing a

pigmy’s dress upon the huge limbs of a giant. Ap-
propriate dietion should clothe just ideas, as a taste-
ful and substantial garb fits a graceful and vigorous
form. The above-described exercise occupies the
eye and the hand, as well as the mind. The eye is
employed in tracing visible differences between dif-
ferent forms; and the hand in copying whatever is
presented with as little difference as possible. And

tures and with an attempt to imitate them? Thus
the two general objects so strenuously insisted on by
writers, in regard to the later periods of education,
and the maturer process of thought, are attained:
viz, the power of recognizing analogies and dissi-
milarities.”*

The above vivid déscription of an Abecedarian, and
first reading exercise, applies substantially to all Ger-
man and Swiss, and many French Schools; and to

generslly: ype Model Schools in connmexion with the Dublin

Normal School of the Irish National Board, and to the
best Schools in Scotland and in England. The
Secretary of -the British and Foreign School Society
observes that “at the Borough Road School, (the
great establishment, Normal and Model of the Society,)
the principle of dispensing with Alphabetic teaching
has long been adopted ; the Alphabet Class has

T

. — ~
* Seventh Annual Report, &c., 1644, pp. 17, 120.

FS
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merged mto that of children of two letters; and all Parr L
unmeaning combinations have been utterly exclud-
ed.” 24

I have thus adverted to this subject, not with g 8'31;0' of
view of advocating any particular theory ; but to show go‘:ng:;.
how much importance is involved in this first step of marks.
elementary teaching, and how much may be done,—
and has been done,—to convert this infant * bridge
of sighs” into a- charming passage, conducting
from the prison of ignorance into the palace of
general knowledge and wisdom, and how much
may be done at.this little noticed period of instruc-
tion, to introduce and develope. the chief elements of
intellectual excellencg./ “Our senses are so many in-
lets of knowledge ; the mere of them used in cenvey=~
ing instruction to the mind the better ; the more of

* them addressed, the deeper and more permanent the
lmpressmn produced Of all the semses, that of see-
ing is the best organ of commumcatmn with the mind,
especially in childhood. " It has been said that the

"eye remembers. It is more attentive than the ear.
Its object are nof confused. It takesin a single and
perfect image of what is placed before it, and trans-
fers the picture to the mind. Hence, all illustrations
in our teaching which can possibly be addressed to

- this organ should be so applied.”

From the foregoing observations it might naturally
be inferred, that reading ought to betaught before
spelling ; but the reverse is generally the case ; and
the unnatural and injurious practice of occupying
months in teaching the young pupil to spell in order
te read, is a second hindranee thrown in. the. way of
his improvement, and his Iove of leaming. Mr.L.J. o inon of
Paekhurst well observes:  Reading. should invaria~ 8
bly precede spelling. kdenotmeanthat achildshould

3
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be kept a long time learning to read, before he com- -
mences spelling ; but that he should never be set to
spell a word, until he bas first become able readily to
read it. The reason js, that reading is much easier
than spelling, and that a person cannot spell by
thinking how a word sounds, but he must recollect
how it looks. The eye, therefore, as well as the ear,
must become familiar with a word before it can rea-
dily be spelled. One thing that renders reading easier

" than spelling is, that perception is more vivid than

conception. Hence it is eaSter to distinguish two
familiar words, as cat, and rat, or eat and tea, when
the eye is fixed upon them in reading, than it is to

;- recollect the difference in their orthography, when

Mechani-
cal Read-
ing—

they are absent from the eye.”

. Such is the prevalent opinion of the most distin-
gmshed Teachers both European and American. Their
common!languafre is: “Time must not be wasted on
spellmg, yet, as it is important, as early as practlca-
ble, to let a child learn to read fluently that_he may
be able to occupy himself with reading, and be pre-"
pared for all the other parts of his' education.”

To teack reading properly, attention to three things
is reqmslte,—the mechanical, the intellectual, the

- theoretical exercise.

N
o

Taught by

example.

empha\si‘p, pauses, tones, is taught by example rather
than' by role—at least before teaching the rules.
Reading as well as smgxng, is, in the first instance, -
a mechanical exercise; and like other mechanical
exercises; acquired by xmxtatxon. Hence a good reader
is as necessary to teach reading, as a good musician
is to_teach musie, or a good draughtsman to teach
drawing. To each of these arts belong rules, and
rules which are to be taught and laamed but skill
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in them is acquired more by imitation than by rule. ParcI.
So in the early exercises of reading, example must be
,the principal teacher; and if the example be not
good, early bad habits in the pupil must be the imme-
diate and necessary consequence ; and that conse-
quence is often irremediable through lifé—whatever
may, be the subsequent attainments and talents of the
unhappy victim of it. The author of “ The Teacher,
taught,” insists that. ¢ the Common School Teacher
must read, and require the pupils to imitate his tones,
emphasis, cadence, &c. Unless such an example be
daily held, up before tfie children, it capnot reasonably *
be expected that they will read mg}nanically well.
Those Teachers, who hear a class réad three or four
times in a day, and direct one or another to read
faster or slower, or to regard their pauses, but set
before them no example for their imitation, do not
teach them with any effect. It would be as well to
- omit reading entirely, for they would be sure to ac-
quire:no bad habits.

Hence for the proper training of pupils in even the
mechanical art of reading, a skilful artist in the person
of the Teacher is indispensable ; and although an art
may be mechanically acquired and practised without
a knowledge of the principles of it—such for exam-

he pulley, the inclined plane,orthe .o

El

wedge, or the speaking correctly without having been
taught the principles of mechanics or of language,—
yet no art can be properly taught, unless the Teacher .
understands both the principles and practice of it. ”
But reading ought not to be regarded as a mere Intellec-

mechanical exercise. It is to be feared it is often {22 7esd-
nothing more, and- that the length of its duration

" though extending to years, is only a continued repe-
tition of the piurely mechanical process. The ¢ntel-

|
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Parr L lectual part of teaching is the most important, though
" the most neglected It consists in teachmg children,
to understand what they read—and the meaning of

the words used, the facts narrated, the principles in-

volved, the lessons mcu]cated.‘“ Thls embraces the: -

denvatlon,f complosnion and 1mport of the words, the
author, the occasion, the connexion of the narrative,
poem, speech &c —the places, arts and customs re-
ferred to j in a'word, the developement of what has
been shmﬁn is taught inPrussia.nSchools\while teach~
ing the Alphabet itself.

This is the essence of what was some years since
described as the ¢ntellectual system of the celebrated

* troduce a new era in the elementary school-tpaching
system throughout the United Kingdom. |
long since obtained in the German Schools.
the reading-book the text-book of general

Efects of  The knowledge of what is read is essen
;:,ag. teach- veading, and to the cultivation of 2 faste fof it.
mddference and even ave.rslon qf 1nany :u' i-sons to

e jllﬂ«*&!!t(%@fh@l’, to the wunintelleetual /manner in
" which there were tanght to read, especia
never learned ta read fluently: The er ifire series of "
- their attempts at learning to read is associated with
. 80 many painful and so few pleasant jrecolleetions,
that they engage in it with| refuctance, and only from
7 nrecessity. i

- = o~

Targ,
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ead is the most difficult of hnman attainments.” That
which is difficult in itself is rendered doubl
not imposible, by the absence of the essential requi
sites for teaching it. * The great essential point is,”
(says Mr. Wyse) “understanding perfoctly what you

“Fead. But this is the Jast thing thought of. Our*’

Teachers require the readmv ﬁrst and promise the
meaning afterwards.” ’

The Archbishop of Dublin in his admirable © E'Ze- Hints to
ments of Rhetoric,” maintains, that the clear untigr/ Tead‘e""u
standing of what is read is essentml even to perspi- 1
cutty in reading. 'The reading lessons then should be|
thoroughly taught and understood, and be made thel
vehicle of general information. The well prep re
Teacher” (remarks the author of the Boston
Master) “may make them the occasion of much
instruction by talking tghis pupils upon subjects|sug-
gesfed by the reading-iesson, and by interesting them,
may lead them to desire to read for themselves pon’ \

. the subject, and induce them fo pay more attention

to the Iessons It would be -well if the Teacher
would daily logk. forward fo the reading exercises of
his -elassés, and ask himself what usefal fact, or in-

teresting narratlve or ‘anecdote he can eall up to ar- /_/'(

rest their attention, or to supply them with materials
for comimon thought. Our common-reading books
contain selections from orations. How muck ‘addi- -
tional interest will the Teacher give, by ueﬂmd some-
thing of the occasion oun which one of them was de-

. livered, and the effect it produced. Some -of the |

" selections are from histories. By a few introductory i

words, he may shew what was the state of things to ’
which the passage refers, and by putting them into
the current of history, prevent it from being t6 them
- | ) .
/

7 . |
/Y ) r‘l
- : : | |
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2 mere 1sola/ fact. Satan’s Address to the Sun °

losses lalf its sublimity to one who has not read the
previouy’ portions of the- "Paradise Lost; and how -
much more moving does-the beautiful passao'e begm-
“ Hail ! holy light!” become fo the child who
knows that they were uttered by one who had worn
t his eyes and- his health in noble exertions for
liberty and truth.”

The highest order of this exercise is Rhetorécal.—
But -by rhetorical reading I do_ not mean pompous
spouting, but natural reading—such as speaks the
language of nature. It involves a participation of
the spirit, and a reflection of the feelings of-the
author. It is absorbed in the subject; it forgets
manner ; and therefore ‘speaks according to nature.

Dr. Whately forcibly remarks, “ A reader is sure
to pay too much attention to his voice, not only if he
pays any.at all, but if he does not strenuously labour to
withdraw his attention from it altogether. Thisisnot
a common attainment. ¢ It requires” (observes the °
elegant author of the Fireside Friend,) “not’ only
knowledge of language, of the derivation and signi-
fication of words, but an! achamtance with the pas-
sions of the human heart, and with the different tones '
inwhich these should be expressed It requires also,
a qulck perception, to seize upon the’ meaning of a
passage, so that, for a moment, the author’s spmt
shall seem to be transferred to the breast of the read- .

. er. All this is necessary in erder to read well ; is m

therefore wonderful that there are so few ggod read-
ers? How common is it to hear a pathetic ‘passage..
read with the coldness of indifference, a hvely\des—

course without either force or emphasis. Rales ma'v
do something; examples may do much; but after all

~

Yz s
. o
e

- cription withont a imation, or an argumentative dns— -‘
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good readmg must be the effect of feeling, taste and Pars 1.
information.”

In a former part of my remarks on this \subject I
have- given an account of the Prussian system of
teaching a commencing reading-class. I will quote -
from the same author an-account of 2 more advanced
reading exercise in a-Prussian elementary School.

Mr. Mann says: ¢ Having given an account of tixé Example .
reading lesson of a primary class just after they had ;’ﬁéﬁ‘,’ﬁg‘:‘;‘
commenced going to School, I will follow it with a Prussia.
bnef account of a lesson given to a more advanced
—dass. The subject was a short piece of poetry des- ’,/
cnbn}g a hunter’s life in Missouri. It was firstread
—the reading being accompanied with appropriate -
criticisms as to pron.mcxatlon, tone, &ec. If was
then taken up verse by verse,\zmd the puplls were
required to give equivalent expresswns in prose. The
teacher then entered into an explanation of every part
. of it, in a sort of eral Teeture, accompanied with oc-
casional questions, . This-was done with the greatest

minuteness. Where there was a geographical re-
. ference, he entered at'large into geography; where

.a reference to a foreign custom, he compared it with

' their customs at home ; and thus he explained every

-part, and iilustrated the illustrations themselves, until

after an entire hour spent upon six four-line verses,  _

he left.them to write the*sennme'nt and the storyin  °

prose to -be, produced in school next morning. All

this was done without the slightest break or hesita~-

) tlon, and evidently proceeded from a mind full of the ~
“>subjeet and having a ready comman& of all its re-
urces,” i
These brief remarks and’ statements-are sufficient

to show ‘mot only the order and 1mportance of this .

- primary dep: tment of Common §chool instrucfion,— - " -

- Sl -

Fa
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‘Panr T. the various Lnowledge whichit may be made the in-
strument of commumﬁhtmg, thegnalifications reyuisite

. toteachit properly ; but also the impegative necessny, S

‘and the great advantage of estabhshmfr a Semmary
for the trainipg’ of T achers
Spelling. @ell’mgrls another essential department of the ele-
‘ niary School; a.njﬂ the common modes of teaghing it
B ’al%"ag liable to rew ark as those of teaching to read.

e e > ¢hild is™ewholly corifined to the~ Spelling-book for -
Y g
; mg,a,y months before he is taught to read ;-and the.

spelling-book is"made his companion as lonO' as he is
Common gt school. The. order of nature has been shewn to be
f;ig‘ﬁf otherwise ; and the matured opinions of the most ex-
SPellm" perienced educatlo’msts are decul‘gdy against thes use
demned by of the spelling-book, and the common method of
%‘:r},’;zgn learning to spell.t The mode of spelling orally co-
and Ame- lumns of words, !and in succession by members of
Teachers, Classes is mot sangtioned by the practice of the best
European and An‘lenca,n Sehools ; and is condemned
by the most approved Teachers Mr. Simpson, a
distinguished Scotch Teacher, strongly insists that

"¢ the pupils ought not to be tasked and annoyed with

the absurdity of that laborious and venerally abortlve

exercise, learmng\ to spell.” .

The method advoeated is, that spellmg should ac-
company reading }'rom the commencement, and be taken
Jrom the reading lessons, and_that the Teacker should.
as a part of the same exercises teach the soi’mds aml

\

/

powers of the letters.
~Better . The author of the Sclwolmaster,—-a work sanefion- .
;':;g;‘t‘;‘(’f ed by the Boston Board of Education—ohserves :

habits of thought the common wuse of nonsense
columns of spelhng—book Nothing more pernicious

Lo could be contnved The use of them prevents think-

. . -~

“In every stage we should avoid as the.bane of good E

K
&5
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ing, without teaching them to s;;ell Still there are
numerous anomalies in Englishwhich must be-learn-
ed from a spelling-book. After the child has learned

Parr L

to read well and fluently, a spelling-book should be .

placed in his hands, and his attention particularly

directed to the diffcult combinations.* The simple -
ébecome familiar, and time need n'dt

words will hav
be wasted en them: The whole attention should be
given to the difficulties. What these are every
Teacher must judge for himself. It will depend upon

- the skill with which pupils have been tautrht 10 use v

.;;\

their slates in learning to read and write.

“When a lesson has been assigned, a few minutes
may be appropna.ted for re@dmv it over carefully.—
Ex\ammatwn in it should be: conducted in various
ways.. One is puiting out words, successively to dif-

" ferent individuals. When this is practised, careshould

be taken never to begin twice in succession with the
sare individual, and to keep all on the look-out by
calling or those who are in different parts of the class,
leaving it always uncertain who shall be called next.

* A. Book of the kind here referred to has been published (price
73d.) by Professor Sullivan, Master of the Normal School »f the
National Board of Education jn Ireland. This book is intituled,
« The Spellmg book Superseded or @ new and easy method of teach- 1,
1152 the Spdhng, Meaning, Pronuxciation, and Etymology of all the
difficult words in the English language, with exercises on. verbal dis-

A substi-
tute for
comlmon
spelling-
books,

tinctipins, by Robert Sullivan, Esq., 4. M., T. C. D. Eightt edition "
enlarged.”—Professor Sullivan, after quoting several authorities, .

eoncludes the, introductory observations of this little work in the
following words :—*That spelling may be learned effectually without
Spelling-books, must be evident from what we have said and quofed.
And that a person may learn to spell without ever having had a
spelling-book in hishands, is equally eerisin ; forin teaching Latis,
French er any other foreign Ianguage, there are no Spelling-books
used ; mor is the want of such a book ever felt. Nor do we “ever
hear that persons who ledrn aty of these languages find any dxﬁ—
culty in writing or spelfmg the wor
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:slate before him, and-write each word as it is put
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This mode, however practised, costs much time. g
agreeable mode of varying it will be to let the whol
class spell simultaneously, in measured time. This
is good for the voice, and, if care be taken fo detect"‘l ’
those who spell wrong, and such as depend on the \
rest, may be often very useful.

- “Amuch better way is for each’ child to have a

out. Wken axl the words are written, the slates
may be passed up, one of them to be examined by the
Teacher, and the others by the class, no one examin-~

. ing his own slate. ’

“ A otill better way is to give out sentfexces to be
written containing the difficult words, or rather) to
give eut the words, and require the pupil to make
sentexices including them. They thus become fixed
in the memory so as never to be erased. The objec-

" tion that will be made to this i 1s, the time Which it

takeu

.~ When, however, it is consnlered that by this exer-

. eise, not only is spelling taught, but writing and
- composttion, and all of them in the way injwhich they

ought to be taught, that is, in the way in which they

- will be used, the objection loses its Yielght

Eflects of
the dif- -
ferent
methods

- contrasted.

“As s_pellmg is usually taught, it is of no practical
use ; and every ebserver must have met with many
mstances of persons who have been drilled in spell-
ing nonsense -columns for years, who mis-spelt the
most common’ words as soon as they were set to-
write them ; whereas a person taught in the way here;, "
recommended may not in a given time, go over so—~
much ground, but he will be prepared to. apply every < =

-thing he has learned to practice, and he will have

gained thé invaluable habits.of always associating
every word with a thought, or anidea, or a thing.”
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\ mon- mode of teaching spelling is thus pointed out

\w'

PUBLIC CLEMENTARY INSTRUCTION. 85 ‘

In “Wood’s Account of the Ldinburgh Sessional Parr I.
School,” the following is stated as the method of ;"o
teaching spelling in"that Institution: ¢ In the Ses- Imgis
sional School, the children are mow taught to spell {ﬁ:”ﬁ&,’:
from their ordinary Teading lessons, employing for burgh |
this purpese both the short and the lon@vords as Schon'
they occur. Under the former practice in the Scha
of selectmg merely what are longer and apparé;ztly
more difficult words, we very frequently found the _ .
puplls unable to ‘spell the shorter and more common
~vones, which we still find by no means uncommon in
“those who come.to us from some other Schools. By
making the pupll too, spell the-lesson, just as he
would write -it, he is less liable to fall in future life
into the common error of Substituting the word tedr
for there, and others of a similar kind.”

The defectiveness and the absurdity of the com- Two
methods
cox}iparegl. -

in Abbot's Teacher,—a Work which has been revised
and re-printed in London, by Dr. Mayo, late Fellow

" of St..John’s College, Cambridge. I quote from the

London Edition. ¢ One Teacher” (says that excel-
lent American Writer) for instance‘has a spelling
lesson to hear, he begins at-the head of the line,
and ‘putting one word to each boy, he goes regu-
larly down,’ each successive pupil calculating the

-~ chances whether a word, which he can accidentally

spell, will or will not come fo him. If he spells it,
the teacher cannot tell whether he is prepared or not.
That word is only oné among fiffy, constituting the
lesson. If he misses it, the teacher cannot decide
that he was -unprepared. It might have been a
single accidental error.

“ Another teacher, hearingthe same lesson requests
the boys'to bring thexr slates, and -as he dictates the
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Parr L. words, one after anéther, requires all to write them.

] After they are all written, he calls upon them to spell
aloud as they have written them, simultaneously;
pausieg a moment after -each, to give those who are
wrong, an opportunity to indicate it by some mark
opposite~the words mis-spelt. They all count the
number of errors and-repethM

“ He passes-down the class, glaneing his-eye at the ’
-work-of each ome, to see that all is right, naticing-.
particularly ‘those slates, which, from the character
of the boys, need mere carefal mspectmn A Teacher
who had never tried this experiment, would be sur--—-
prised-at the rapidity with which such work will he
done by a class, after a little practice.

“Now, how different are these two methods in their
actual results ? In the latter ease, the whole class

. are thoroughly examined. In the former, not a single
'member of it is.- Let menot be understood to recom~
mend exactly this method of teaching spelling, as the
hest that can be adopted in alf cases. I only bring-
it forward as an illustration of the ides; that Z Kitle
machinery, a little ingenuity in eontriving ways of
acting on the whole, rather than on mehnduals, will
7 . very much promote the Teacher’s designs.”
.~ “Whatever diversity of opinion there may be as.to
- the compamtwe merits of the books best adapted to
teach spelhng, it'is agreed that writing the words,
either on a slate or black-beard, by dictation from the
Teacher, has, in every respect, the advantage over
the-commen practice ; and the above statements and
illustrations aré sufficient to show the irreparable
losses, both as to time and opportunity, which are
. inflicted wupon the pupils in mest of-our Schools in”
the ordinarf-mode of teaching spelling as well as

reaqu\‘ . TTT————
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. 3. Writing’is another essential part of common Parr I
— school instruction ; and the manner in which it is wriing.
usually taught, as Mustrated in its regults, is suffi-
" ciently evincive of the possibility alfd“‘heed of im-
provement in teaching this most desirable and impor-
- tant accomphshment The negligence—even where, ’{ -
~_there is no want of competency in the teacher—ofien
" indulged in, in this department, has inflicted irrépa- - |
Table wrongs and injuries on many youths in this Pre-
vince. Writing being a species of drawing, is a purely
'imitative art. The attention as well as the skill of |
——the-Feacher-is therefore absolutely necessary to its
" - acquirement. I is- true, that many persons having a
__~feeble faculty =md-htttetaste for imitation, are as
unable to learn to write as to draw well. Hence
= elegance in writing has come to be considered as no .
__-partof a learned education. But all can learn to ~ ,~
write legibly and decen;tly, and skill in it is indis-
pensable to success in almost every department of .
life. The following description of the process of Common
teaching and learning to write in the Common Schools :’;gd‘s“g}
of the State of New York, quoted from the District teaching
Sclzool, by J.-0. Taylor, may be adopted in reference Joosipe
to many Common Schools in Canada, and is perhaps ¢ length-
the best: method of-directing -attention to its defects, '
—shewing at the same time, that blame rests with
" all “parties; from the ‘builders of the School—houses
tothe unfortunate pupils themselves. No ‘work on
" Commen Schools has received more. praise from the
highest quarters than Mr. Taylor s. Hesays; “itis
“to be regretted‘ﬂﬁt’"é"ur District Schools farnish so
small-a number of good writers. Buta very few
out of the great number who are mow practising
this' Art in our District Schools will be able to exe-
cute a free, bold, and legible hand. The greater
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part, including aimost the whole, will number ‘their
School days and still wrile with a stiff, measured,
ragged, scrawling, blotting hand ;scarcely legible to
the writers themselves, and almost impossible for any "

“one else to make ont what is intended. The youth
are conscious of their deficiencies with the pen, and
we seldom find them wifﬁng to use it. The little,
imperfect as it is, that they hiaye learned, is thus soon
forgotten ; and many, very mamy of the labouring
classes by the time they have numbered thirty or
thirty-five years, are unable to write in any manner
whatever. Others may write with some ease and
{inish while in the School, and the copy before them,
but as soon as the rule and the plummet, the School-
desk and the round copy-plate is taken away, they
have lost the art, and find that they are unable to
write a straight line or a legible one.

“1t is to be lamented that so much time is wasted
in learning, what they never’do léarn, or what, at
best, they feel ashamed or- unable to make any use
of ; or, with others, what is so soon forgotten. There
is, generally speaking, a sufficient quantity of time
appropriated to writing, sufiicieat carc, (though fruit~
less) to provide materials, (anda great quantity of them
are_used,)to make all of the scholars good writers.
There is some fault-on the part of the Teacher, or
parent,or among the pupils themselves ; and we will
(from personal observation) describe the process of
learning to write in our District Schools. 'The causes
of so much imperfection may thus be developed.

. “The childis (in most cases, for it is true that there
are some exceptions to what I am about to say, I
wish there were more) provided with_a single sheet

. of foolscap paper, doubled- into four leaves,a quill
and an inkstand, which probably has nothing in it

“*
"
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but thick, muddy settlings, or dry, hard cotton, and
thus duly equipped, sent to School. The thin small
quantity of paper, is laid- upon the hard desk, made

full of holes, ndges and furrows by the former oceu-

pant’s pen-knife. Tha vmtmg desk in many instan-

ces so high that the chin of the writer cannot, with- -

out a temiporary elongation of the body, be prOJected

over the upper ‘surface ; this being done and: the feet

swinging six or eight mches from the floor, and half
of the weight of the body hangmg by the chin, the
child with a horizontal view examines its copy of
straight marks. Itis then direcied to take the pen,
which is immediately spoiled by being thrust into the

.dry-or muddy inkstand, and begin to write. The

pen is so held, that the feathered end, instead of being

Parr 1.

pointed towards the shoulder, is pointed in the oppo~_ ,

site direction, directly in front ;-the fingers doubled
in-and squeezing the pen like a vice, the thumb thrown
out straight and stiff, the forefinger enclosing the pen
near the second joint, and the inked end of the pen
passing over the first joint of the second finger in a
perpendicular line to that made by the finger. In
this tiresome, uneasy,unsteady attitude of body, and

the hand holding the pen with a twisted, cramping

gripe, the ch11d completes its first lesson in the art of
writing. .

- “After sucha begmmng‘,rthe more the chlld writes

the more conﬁrmed will it become in its’bad habits.
It cannot improve ; it is only forming habits which
must be wholly discarded, if the child ever learns
anything. But in this Wretched manner the pupil is

. permitted to. use the pen day after day, for two, or

. four, or six years. 'The Teacher shows the scholar

how to hold the pen perhaps, by placing it in his own
hand correctly, but does not see that the pupil takes
M ve o

¢
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Pasr L “and keeps the pen in the same position when writing.
. /If the pen should be held correctly for a. moment,
7 while the Teacher is observing, the old habit will
immediately eha.nge it, when the Teacher has turned
" . “hisback. ‘Such practice and such instructions afford
an explanation of so much waste of time and mate=
rials, of such slow improvement, and of so much bad _
penmanship. .
“ Another pupil who commences Wntmg at_a miore
advanced age, finds the desk too low, and from being
obliged to bend somewhat, soon lies down upon the '
desk and paper.- I have Seldom entered a District
School during the writing hour, without finding all
who were using the pen or nearly all, resting their
hedds and shoulders on the desk, lookmg ‘horizontally
_“at their work, and the vmtmg—book thrown half-
. routid, makmg its lines parallel with the axis of the
eye. In this sféepy, hidden position, it is'impossible
. to.examine and criticise what:we are doing ; and yet
/ Teachers from carelessu:%, or from having their at-
C tention directed to soffe’ Bgher part’ of the School
| during the wntmg sedson, almost” universally allow
L it i
- ‘;Teachers seldom prepare their pens previous to
their being called for, and are thus employed in mend
ing théy while they shoold be directing the scholafs
" who are writing. ' They do not always speclfy and .
‘describe ‘the frequently occurring faults in such al
manher as to assist the child in avoiding them, and:
in improving the next time where he has prevxously
failed. The criticisms are too general, too indefinite
to'profit the pupll ‘dnd he contimues after, this use-"
less instruetion ‘to write in the same careless way
that hedid before, Teachers Hkewise donot preserve
the wntmg-books which bave heen ﬁlled and thus
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they are not able to compare the one just ﬁmshed Parr L
“with others written a few months Dbefore. If they
should do this, the pupil would often be convinced of
that which the Teacher is unable to make him believe,
viz : that he makes no improvement. Teachers fre-
_quently set such copies as are very improper for the -
-~ particular attainments"or habits of the pupil: not ~—
* discriminating or knowing what is required.”
~If the method of teaching the alphabet and reading, Writing
which has been heretofore described, be adopted the 222{';“’ be
pupil will, from the very commencement of his going & faﬂght—
to School, have occasion to write. It is universally should be
agreed thaf the child-should early begin to write, and "¢
therefore he should be taught as .early as pmncable
. the written characters. This task is soon accomplish-
" - ed where the slate and black-board are used, and
where the method heretofore recommenced is employ- ~
ed in teaching the alphabet. The use of the slate is
strongly and almost unanimously recommended: Mr.
Simpson observes, “ Writing must be zealously prae- -
tised according to the briefest and best sys;ywet
adopted, and the pupil habituated gradnally
down words on his slate.” -~
I know of no system so smple/ and 50. 4dmirably Mulhaii-
‘adapted.to our Common Schools as ‘that which has 555 5
been recently adopted in England under the sanction teaching
——of the Committee of the Privy Council on Edueation. adopteg in
. M is founded on “Mulhaiiser’s method of teaching Pro""
Writing.” To describe this method in detail would anﬁe .
be irrelevant to my present purpose; but to give hmar e
some"account of it-may be appropriate and useful. Dotioed
The following account is abridged from the Preface of commend-
the Manual to which 1 have referred. -
* M. Mulhaiiser is a resident of Geneva, in Switzer~

. land. Tn 1827, he was appointed to inspect the
AN

~ -
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" ParrL Wntmg. Classes/ under the Supenntendeﬂce of the

~ ' Genevese Commiission of Primary Schogjs. In the
discharge of his duty, he observed that theé- Teachers
of Writing were guided in their lessons by no mles,
but those of their own discretion, or caprice; and M
the children were required merely to aim at an exact
imitation of the specimens by an operation purely

, mechanical. At the end of the year he presented a

Report to the Commission, and was thereupon di-

rected to prepare an improved plan for mstl;uctlon in

the art of writing. ~

M. Mulhaiiser had in view the process by whxch~
nature developes the intellect; at first the senses
merely of the infant are active; they are employed
in collecting facts; then the mind gradually puts forth
its powers; it compares, combines, and at length——
analyzes the facts collected.

He therefore analyzes the complex forms of the
letters, and reduces them to their simplest elemen- °/
tary parts ; which he has decided to be’no more than
Jour!

The pupll isfirst taught these four elementary parts
of letters in the natural order of their simplicity"
after which he is taught to combine them into letters,
and then:the letters into words. /

‘The ¢hild recogmzes each separate simple form, as

" well as the'name of it in the most difficult eon/lbma-
tions ; and'if he err, he is immediately able to cor-

: rect hlS error. 'The method enables the child to de-

/’ termine with ®ase, the height, breadth, and: inclina-

/ tion of every part of every letter. To give him this
power by abstraet rules would obviously be difficult;
they would! not easily be understood by the child,
and would not be remembered without, much: eﬁ'ort.'
but by this mgthod,he/is’/led by practical expedients

/
/

$

N
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to the result required; and then such roles asare ParrL
involved in the process can be tanght, and are easily ~—
remembered after having them thus preceded‘by the
practical demonstrations. The style of writing is at
once easy of execution and very legible. It results
__from™ the observance of a few simple rules ; and its
chief merits are, I1st. The exact and well defined
nature of all its parts. 2ndly. The harmonious pro-
portions existing between them. 3rdly. Its conse-
gpent beauty and legibility. 4thly.” The absence /
f ornaments. Simple forms are placed before thg

/pupll and he soon finds that any departure from them
leads to inconvenience.

Mulhaiiser's method, though apparently satisfac-
tory in theory, was not sanctloned by the Commission
of Genevay ‘without submitting it to the test/)f prac-

tice ; when it was unanimously adopted. QCom- Effects of
mission in their subsequent Reports, speaks strongly ji 0P

of the advantage which the Schools of the Canton lad Switzer-
derived from the use of this method, and give some 22
extraordinary exdmples of its success. It was soon .
introduced into the famous Normal School at Lau-" /
sanne, and was from thence transplanted into all the
Village Schools of the Canton de Vaud. Persons saw

with surprise the rude childreninthose Village Schools -
learn to writein a few months. In the Infant School v
at Geneva, children five years old were found rea- - -
dily to comprehend and apply its principles, and one

of the best known Inspectors, surprised at the ease

with which- they seemed to understand the system, ~
studied it himself for the purpose of applying it to the
instruction of his own son.

The Parisian Society of Elementary Education ap- ] How tested
pointed Commissioners in 1834, to investigate and ™ F**
report on-the method. Their report fally confirmed

—_— _/« -, , /
/ /
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Parr L.-_ywhat had been said in its favour, Subsequently the
French Minister of Public Instruction directed two
*Inspectors of the Academy to make themselves ac-
quainted with the method of Mu]hauser, and report
to him the result of their inquiries. Their report was.
so favourable that the author was lmmedlately invited-
to make a trial of his system" in the great National.
Normal School at Versailles, as also iii.one of the
Primary Schools connected with that establishment.

- After- eleven days instruction, apubhc trial of its
" effects was made, in the presence of the Director and
Professors, The children: of the anary School
who could write tolerably well in the icommon way,
were found fully“to have comprehended the most
difficult parts of the'method. . | e
One boy in particular, eight years old, exclted some
surprise by dictating to the class the elements of the

. difficult word dnvariablemént, to be formed mentally, = .

. without. the aid of slate or paper, when the whole
class pronounced the word simultaneously. The Di-. :
rector of the Normal School reported on the experi-
ment as follows 3. ‘

* - «ThelArt of Writing presents two dlstmct parts
© first, thmtheoretmal part, which consists in a rational

- analysis iof the forms of written characters:. and, -
secondly, the practical, which gives the means of i
acquiring with rapidity, the habit, of forming the

. characters readily: Generally, atten’aon thas ‘been
- almost entu'ely confined to the second part, under the |
impression” that it is useless to reason with chﬂdren, '
" . and:that they are to ‘be treated. as machines, whose -
office, is to move and not to reflect. . The Suthor of
this new method- is guided by an- entu'ely different-
 principle,. - Nothing is more " simple or.easy to'com-
prehend than his analysis of writing. -The method-
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generally adopted presents a useless multlphcatlon of Parrl

elementary characters. One method that has been
introduced into several schools, has seventeen .such

" characters. The author reduces }hem to four, and

from_ these feur elements, which are learnt -with the
utmost ease, are produced all the letters of the Alpha-

‘bet. The advantage of this sunphelty appears un-

—

questionable. "The child, accustomed to draw the, .

elements of the letters vnth am exactness required by

. the rule mpressed on his memory, cannot write badly

if he has- paid attention to the instruction.. The . -

Teacher does not dictate a’ letter which can Ieave the
pupil in doubt as to the preclse thing that'is reqmred

“of him, but pronounces in succession each element of
. ‘the letter, which the writer follows, without thinking .
.+ of the letter itself. The enigmas both amuse the’
. children-and accustom them to reflect: I am pecu-. . .
* * Harly pleased with this part of the system, which calls
" ifito action the intelligence of the pupil by an alture-

_ ment resembling that of a game.

~\ .

“The sixty children whom I placed under the tui-

- tion of the author, ‘peifectly comprehended all his rules
and precepts in less than twelve lessons. It is true

that they could previously write tolerably, but the

intention of M. Mulhauser, who could remain only a -

short time at the School, was 1ot so much to prove

" the progress that could be made in a given'period, as

to enable us to understand :md appreelate the method
he eniployed.- :
“ Finally, I have:to repoit- that the tnal we have

,’lnade has ‘had the most- successful)result and ‘the

methed of M. Mulhaiiser appears to me every .way

. calculated to ensure and hasten the progress of chil-

,;dren, whiile his. dlSClpllIle and arrangement of the

~ glagses show, in my oplmon, 2 rema.rkable knowledge
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Parr I of the qualities and faults-of infancy. Our Schools
ycannot but profit by the entire adoption of the prin-
ciples recomn’iended by so experienced and able a
Teacher.”

_~ . This method of teaching writing was then recom-

mended by the Mlmsten!&t: .Public Instruction in
France ; and, after very eareful inquiry, it has been
Sanctloned by the Education Committee of Her Ma-
jesty’s Privy Council in England.

It has’ been adopted in various countrles on the
Continent ; and the introduction of it into our Cana-
dian Schools will, I am persuaded, be productive of
the most beneﬁcial results.*

Advantage  In the Gérman Schools, drawing is taught simulta~

efteaching yeously \with writing; as is also the case-in the

g:m!l!:;g Schools of the Christian Brethrén and other excellent
neously  Schools in France. In all these Schools the writing

\':l'l]t]ing. of the pup1ls was superior to any writing of pupils of

- similar ages that I had ever witnessed: Some spe-
cimens 'of writing from several of - these Schools I
~ brought, with me ; and they have excited the admira-
tion and astomshment of every person to wxlnom they
have been shown. I concur most fully in the follow-
ing statements of the Secretary. of the Board of Edu-
cation at Boston, and the great importance of the
| subjects to which they refer, will be an' ample apology
for their introduction in this place: ¢ Such excel-
" lent hand-writing as I saw in- the Prussian Schools,
I never saw before. I canhardly express myself too
strongly on this point. In Great Britain, France, or
our own country, I.have never seen any Schools
Worthy of being compared with theirs in this.respect.

*The manual and models for teaching this system.of “writing
have been imported, and are on sale at the Wesleya.n Book Room,
Toronto,



N

\
PUBLIG ELEMENTABY INSTRUCTION. ) 97

<

I have before said that I found all children provided
with a skate.and pencil. - They write or print letters,
and begin with the elements of drawing, either im-

Parr L

—

mediately; or soon after they enter School, . This

furnishes-the greater part of the explanation of their
excellent hand-writing. A part of it, I think, shoufd
be referred to the peeuhanty of the German Seript,
which seems to me to be easier than our own. But
after all due allowance-is made for this advantage,a
high degree of superiority over the Schools of other
-countries remains to be accounted for. This superior~
ity camnot be attributed in ‘any degree to a better
manner of holding the pen, for | never saw so great
a portion of cases in any Schools where the pen was
» %0 awkwardly held. This excellence must be refer-
redin a great degree fo the universal practice of learn-

ing to draw; contemporaneously with learning to write.

I believe a child will learn both to draw and ‘to write
sooner and with-more ease, than he will learn vriting
alone ; and for this reason, the figures or objects
eontemplated and copied in learning to draw, are
larger, more marked, more *distinctive one from ano-
ther, and more sharply defined with projection, angle
or “curve, than ‘the letters copied in writing. In
drasving there is more variety, in writing more same-
ness.” Now the objects contemplated in drawing,
from théir nature, attract attention more readily, im-
press the mind more deeply, and of course will be
more mcuratelzcopped than those in writing. And
when the eye B2s ‘been trained to observe, to distin-
guish,-and o imitate, in the first exercise; it applies
its ‘habits with great-advantage to the second.

- & AmotherTeason, is that the child is taught to draw
thmgs ‘with . which-he is familiar, which have some
significance, and give hmg pleasing ideas. But a

- N
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¢hild who 35 made to fill page after page with rows
of straight marks; that look so blank and cheerfess
though deme ever so well, has, and can have no

" pleasing associations with his work. The practice

of beginning with making inexpressive marks, or
with writing unintelligible words, bears some resem-

‘blance, in its lifelessness, to that of learning the Al-

phabet. Each exhales torpor and stupidity to dead-
en the vivacity of the worker.

“Agam, I have found it an almost-universal opinion
with teachers of the art of writing, that children
should commence with large hand rather than with
fine. The reason for this, I suppbse to be, that where
the letters themselves are larger, their differemces,
and pecaliarities are proportionally large hence they
ean be more easily discriminated, and discrimination
must necessarily precede exact copying. So to speak,
the ehild becomes acquainted with the physiognomy
«of the large letters more easily than with that of- the
small. Besides, the formation of the larger gives
more freedom of motion to the hand. New, in these
respeets, there is more-difference botween ‘the ohjects
used in drawing and the lettersof @ large hand; than
between the latter and a'fine hand ; and ’therefore
the argument-in faveur of 4 large hand ‘applies with
still more force in favour of drawing,

“In the course of my tour, I passed from the coun-
tries where almost every pupil in every School could
draw with ease,-and most of them with no-inconsid-
erable degree of beauty. and expression, to. those
whereless and less attention was. paid. to the subject;
and,at last, to Sthools where drawing was not prac-
trsed at all'; and affer-many trials, I-came 1o the. con-
chasion that with po othierguide than a mere inspec-
tion of the copy-books of the papils, T could tell whe-
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ther drawing were taught in School or mot; so uni~- ParcL
formly superiorwas the hand-writing in those Schools
where drawing was taught in connexion ‘with. it.—
On seeing this, I was reminded of that saying of
Pestalozzi,—somewhat too strong,—that ¢ without
drawing there can be no writing.’

“ But suppose it were otherwise, and that learning
to draw retarded the acquisition of good penmanship,
how richly would the learner be compensated for the
saerifice. Drawing, of itself, is an espressive and
beautiful language. A few sti’okes of the pen and
pencil will often represent to the eye what no amoupt
of words, however well chosen, can communicate. -
For. the master architect, for the engraver, the engi«
neer, the pattern designer,the draughtsman, moulder,
machine-builder, or head mechanic of any kind, all
acknowledge that this art is essential and indispen-
sable. .But there is no department of husiness or
eondition of life, swhere the accomplishment wonld
not be of utility. Every man should be able to. plot
a field, to sketch a road or river, to draw the outlines -
of a simple machine, a piece of household furniture
or a farming utensil, and fo delineate the internal -
arrangement or construction of a. house.”

- 4. The importance of Arithmetic to the common Amheme-
interests of life can scarcely be over-rated. As a %>
means of mental discipline also, being the lowest and
snnplest branch of mathematics, Educators -have at-
tached the ‘lngl:est importance to the study’of it. It
was a saying~ of Charles. XII. of Sweden, that he
who was ignerant of the arithmetical art,was hut
'half aman; and Lord Bacon has said %if a man’s
wit “be wandering let him study mathematics.”—

Viewed cither as an instrument of menta,l discipline
or of practical utllfty Teachers of the creafest ex-
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ParrI. perience agree thatit should be commenced early—as
T early as reading and writing.

Nay, it is held to be less difficuit for a child to learn

- {o count than to learn fo read, while it contributes

more than reading to strengthen and discipline the

mind. But the manner in which it is too often

taught, renders the study of it an insupportable task,

and not unfrequently an object of bitter aversmn,

w1thouL1mpa11mg -any -usefal knowledge. - -
Bad me-  There are doubtless many exceptions ; but the
thds of  yemarks of the Author of the District School, are
. scarcely less applicable to Canada than to the State
) of New York: ¢From this science very little is-ob-
tained in our District Common_Schools, which is of
any practical use. There is much compulsive, uncer~
tain, and-laborious study of arithmetie ; but it is often -
in vain, from the manner in which it is tatught; since
the scholar gets very litile in return for his laliour
that is valuable 'or practical. Those who have re-
ceived nothing more than a Common School education;
obtain théir practical knowledge of the. science of
numbers, not from their instructions or study in the
School but from theif own invention and the rewards
of experience. There is in the country but a small
part of arithmetic ¢ use which, came from the Schools ;
necessity has tanght the people what they oughi to
have learned at School when young, and when they——
were wasting so much time and money to no purpose,
The pupil learns nothing thoroughly ; .what he does
. not unde::stand he feels 'little or no interest in; he
sits with his slate before him most of the day; grop-
ing, guessing, doing nothing. Perhaps scarcely any
two pupils are studying the same rule, or using the
same- book, instead of bemg formed in as few olasses
as possible,” 3
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- Fhe Teacher has not’time to hear each pupil sepa- Paerl.
rately, and to explain and illustrate to each the nature ;
of the rule or operation, even if he be competent and’
disposed to do so. The consequence is that many
who have, as the phraseis, “ gone through the Arith-. -
metic,”. ar¢ unable to perform the simplest calcula-
tions in the. transactions of businémo 50~
with hesitation and uncertainty. Lo

“In Teaching Arithmetic,” observes the Secretary Sensible
of the British-dnd Foaewn School Society, in his ™%
much valued work on the ‘Principles of Teaching,
“nothmg maust be -considered as done, whichdsmot - -
thoroughly comprehended; a meaning and reason——
must be attached to every step of the process Begin |
therefore, first of all, by referring the pupilto sensi-
ble objects, and teach him to compnte What he can
see, before you perplex | verplex him with-abstract conceptions, -
A mere infint may in this way be taught to add,
substfact, multiply and divide, to a consxderahle_,_
extent, Appmatus for this purpose, of various kmds
is already in use; but what need have you of appa-
ratus ? Everything around you and about you may
be made. subservient to this end. It will not do,
however, to stop here. The mind must before long be -
accustomed to abstractions, and therefore the sooner
you can teach the child to convert this tangible arith-

-metic into_abstractions the better,” __—————

The practice of the best Schools in other countries Inellec-
suggests that children should first study Tutellectual Jo" tual me-
arithmetic, Its influence in aw akemng the cunosxty -
of pupils, in exciting their mental energies, and train- -
ing them-to devise means for performing more intri-
cate exercises.on the slate, can scarcely be conceived
by ‘those who have not witnessed the results.- Inthe
Model Schools attached to the Dublin Normal Sehool

-
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ParrL  of the Irish National Beard, I witnessed arithmetical
operations performed by small boys and girls with
the rapidity of thought, in addition,- subfraction,
multiplication and division, fractions, preportion, in-
terest, discount, &ec. I'witnessed exercises oqually
surprising in Scotland, France and Germany. I will

* select two examples,—the one from Mr. Wood’s ae~
count of the Edinburgh Sessional School; the other
from Mr. Mann’s Report on Prussian Schools.

How Mr. Wood .says: “It pvas in arithmetic we first

%5’5,‘1‘ ™ succeeded in kindling thég\ardour, which has since

burgh. - diffused itself through every other department of the

Institution. Arithemetic, which had hitherto -been
one of their dullest occupations, now became to the
scholars a source of the highest interest -and amuse-
ment. They, by degrees, obtained a rapidity of
movement ir this Art, which we should have pre-
viously accounted quite incredible, and along with
that celerity a propertiosal accuraey in calculation.
But this was not-all. They obtained at the same
time, what in our epinion, is infinitely more valuable
than amy arithmetical attainment,—that general
energy and activity of mind which we find of so much
serviee in the introduction of all our subsequent im-
provements, and which we doubt not has in a great -
measure formed the character of many of them for
life.” ¢ Those who have not had an opportunity of
witnessing the perfomance of our children in rhental
arithmetic, may form some estimate of it,-when they
are told, that on more than one occasion, when three
or four of -our best arithmeticians were employed to
answer one question in every page of the ¢ Ready
Reckoner', and selected from-every variety- of column
in that page, (that is to say, the first question being
13 vards at a farthing, the second 54, at a half-penny, >

o



" the third 95, at three-farthmgs, and so on to the last,

\
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being perhaps 10,000 at 19s. 6d.) the whole ques-
tions, being 147 in number, were answgred serdatim

- within 20 minutes, mcludmcr the time Taken by our-

selves in announcing the questions, Each hoy was,
of course, accor-dmg to- custon:, allowed to take the:
method he found most easy for himself. W¢ after~
wards put the mental arithmetic in 2 more systematic
train, commencing simultaneously, with the State-
arithmetic; which improvement has been found of
the greatest advantage, and has clearly evigced that,
though in the.acquisition of this, as of everything
else, there is a variety of aptitude in children, all may
artive at it to an extent which could not naturally
be foreseen, and has been found highly beneficial.”

- Mr. Mann says,—referring to.the Prussian Schoels,
1 shal never forget the impression ‘which the reci-
tation of a. higher class of girls prodaced upen my
mind. It lasted an hour. Neither Teacher nor pu-
pil had book or slate. Questions and answers were
extemporaneous. They consisted of jproblems in
valgar fractions, simple and compound ; in the rule
of three, practice, interest, discount, &e.,&e. A few
of the first were simple, but they soon increased in
complication and difficuliy, and in the amount of the
sams managed, until T could hardly credit the report
of my own senses—so difficult were the questioms,
and so prompt and accurate were the replies.—A
zreat many of the exercises consisted in reducing the

Pare I)

In Prussia,

eofns of one Stateinto thoseof another.” In Germany

there.are almbst a5 many different carrencies as there
;e States; zmd the expression of the. value 9f ope
coin. in viher denominations, ¥ a very vowmon exef-

=
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It struck me that the main differences between
their mede of teaching arithmeﬁ}zgd ours, consist in
their beginning earlier, continuing the practiee in the
elements much longer, réquiling a more thorough -
analysis of all questmns, .and in not separating the
process or rules so much as we do from each other:,
'Fhe pupils proceed less/by rule, more by &n under-
standing of the subject.” It often happens to our
chlldren, that while enwaO'ed in ore rule, they. forget
a precedmcr Hence mqny of our best Teachers
have frequent reviews. But there, as I stated above,
the youngest classes-of children were taught-addition,
subtraetlon multlphcatmn, and division, promiseuous-
ly, ini' the same lessons. | Arid-so it was' in.the later
stages. The mind was con’stantly carried along, and
the practice enlarged in more than one direction. It
is the dlﬂ'erence which re»u»lts from--teaching in the
one_case from a book ind in the other from the
head. ’In the latter caserthe Teacher sees what each

;vpupi\Lmosi%needs—-andif*lre*ﬁidﬁﬁ“fﬁm

ing in:a particular class éf questions, plies him with
questions of that kind until his deﬁcxencles are sup-
plied. .

“In Algebra, Tri igonomﬂ try, Surveymg, Geometry,
&c., I invariably saw the-Teacher standing before
the black-board drawmg the diagrams, and explain-
ing all the relatlons between their. several -parts,
while the pupils, in then‘! seats, having .a pen: and a
small manuscript-book, sopled the figures.and took
down brief heads of the. solutjon ; and:at the nextre-
citation they were reqmred to go:to the black-hoard,
draw the figures, and solve.the problems themselves.
. How @fferent this mode of learning-a lesson from
tha of holding the text-Book irvthe left hand, while
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the forefinger of the right carefully follows the print- Pacr I
cd demonstration, under penalty, should the place be
lost, of being obliged to recommence the solution.”

I cannot omit observing in this place, that the Book-
great practical end of studying arithmetic in the Com- K"e"mg
mon Schools, is the knowledge of accounts, and that

this end should be Lad in view not only in the mode
of teaching, but in the application of it. The know-
ledge of accounts is scarcely less necessarry for the
mechanic, and the farmer, than for the iradesman or
merchant. Every person, male or female, should be
taught to keep persenal accounts, and 2n ‘sccount of
the expenses of a family ; the future farmer should be
taught to keep accounts of a garden, particular ficld
or crop, as well os of his whole operations; the in-
tended mtechanic should be taught to keep an account
of the expenses and income of h1s shop or trade; and
the contemplated merchant or trader should be taught
__book-keeping by double_entry. Pcraenalﬁrccounts"”“—!
may be taught to a whole School on the black-board.
This ne«lected branch of Common Scheol instimetion
is of mhe greatest importance to an agricultural popu-
lation, as it is of course eaaentml to a commercinl
community.

-On visiting the celebrated A«ncultural School of Farmers’
the philanthropist De Fellenberg,—Ta few miles from A%

« Berne, in Switzerland,—I found that every papil was
required to keep an account of his work, receipts, and
expenses,*—balancing and posting it at the end of
each week,—the Superintendent keeping a similar
account of the affairs of the whole establishment, the
expenscs of culiivation, and even the prodects of each
field. A part of every Saturday was devoted to
teaching book-keeping, and to an examination of all
the accounts and the manner of keeping them. The

. o :
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aer'L head of that famous establishment expressed his con~
viction, that he considered the habit of keeping ac—
counts, punctually, minutely, and eorrectly, to be the
primary element of a farmer’s prosperity,—conducive
alike to economy and industry, prudence and coriect—
- ness in his plans, labours and dealings. He assured
- me, that to no part of the instruction of his agricnl-
tural pupils didheattach more importance than tothat _
of teaching them a thorough system of keeping farm—
ng accounts ; and he even stated, that he should hope
for little success from everything else which he
might teach, if they should mneglect to keep regular
accounts. He could show from the books, not only
what related to every inmate of the establishment,
and its general transactions, but the expense and
profit of every kind of grain grown and stock raised
on the farm, and that in the minutest detail. T doubt-——

— — —not-but-sucha system o of‘HchE:keepmg would be az-

‘ source of profit, as well as of instruction and pleasure

to every farmer who might adopt it. Among the

School-books published by the Irish National Board,

there is- a convenient elementary treatise on Book-

keeping, with a section specially devoted to Farming
accoynts.

Such are the observations which I have .thought .
proper to submit on the three cardinal subjects of
Common School instruction,—Reading (including
Spelling,) Writing and Arithmetic.

.  Whythese Without entering into minute details or attempiing
fl‘;‘;:‘"if:en to lay down rules as to methods of teaching them, I
treated at have dwelt longer on these subjects on -account of
fg,,;g‘;“ their surpassing importance,—constitating as they do,

in a great degree, the roots of the tree of knowledge
. and the primary elements of intellectual power,—in-
volvmg' so deeply the interests and character of every

5
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child in the land. The great object of our Common Pazr L
Schools is to teach the whole popalation how to read, ~—
to write and fo calculate,—to make a good reader,
writer and calculator of every boy and girl in Cana-
da ; and the other studies in the elementary Schools
are ;mportant as they teaek how to employ these arts-
upon proper prineciples-and in the most wseful man-
-ner. Reading, Writing, and calculation are practical
arts;—not so much knowledge as skl by which the
practical resources of the mind, and the means of
acquiring knowledge are indeﬁnite‘y multiplied.—
But the preceding observations,—brief and general
as they necessarily are,——suﬁicxemly show how much
" even of general usefol knowledge may be imparted in
the judicions and intelligent teaching of these three
fundamental arts of social life. .To teach these
——thoroughly-is-the -chief objeet of the-Common Schools; - -~ —
-and should be the ambition and effort of every
Teacher. Better fo feach a few ihings well than fo
skim superﬁclally over all the sciences. A popular
writer quaintly remarks, that-“ teacbm== a pupil to
read, before. he enters upen the active business of life,
is hke giving a new setfier an axe, as he goes to
seek his new home in the forest. Teaching him a
lesson in history is, on the other hand, only cutting
down atree or two forhim A knowledge of natural
history. is like a few bushels of grain, gratuitously
placed in his barn, but the art of ready reckomng_xs N
‘the pIongI;, which will remain by -him for years, and
—he]pJo draw out from the soil an annnal ireasure.”
-There are, however, other subjects required to be
taught in the Common Schools, and only second in
importance. to the three above mentioned. .
Among the most conspicuous of these are Grammar
and Geography,—the one acquainting us with the

\
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‘language we speak, tho other exhibiting to us the

world we inhabit. In many of our Common Schools
they are not tanght, at all ; in others, very imperfectly;
in very few, well.

5. The practical grammar of our language should
be taught.in every School; every day, and to every
pupil, both by the etamplc and corrections of the
Teacher. Language existed before Grammar.—
Language is not founded on rules of grammar, but
the rules are founded on the usages cf language.—
Many persons both speak and write correctly who
have never studied a grammar, except that of living
examples and of gocd authors. The rules of gram-
mar will never make correct speakers or writers,
without the practice of writing and speaking correct-
ly.-. It is thus practically taught in all good Schools ;

- it- is- thus taughtin all the elementary Schools' of

Germany. A recent traveller says: ¢ The Prussian

' Teachers, by their constant habit of conversing with

their pupils; by requiring a complete answer to be
given to every question ; by never allowing a mis-
take in termination, or in the collocation of words or
clauses, to pass uncorrected, nor the sentence, as cor-
rected to pass unrepeated ; by requiring the poetry
of ‘the reading lessons to be changed into oral or
wriiten prose, and the prose to be paraphrased or
expressed in different words ; and by exacting a
general account or summary of the reading lessons,
are;—as we may almost: literally say,—constantly
teaching grammar, or as they more comprehensively
call it—the German langnage. It is easy to see that

- composition is included under this head,—the writing

of regular ‘essays’ or ¢ themes’ being only- a later
exercise.”
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But grammar is taught theoretically @s well as Papr I
practically in the-Prussian Schools. Another late g
traveller in Prussia thus describes the manner of taught
teaching the different parts of Speech: ¢ Grammar fmn;m'

is tauarht directly and scientifically, yet by no means
ina dry and technical manner. On the contrary,
technical terms are carefuily avoided, till the child
has become familiar with the nature and use of the
things designated by them, and he is able to use
them as the ndmes of ideas which have a definite ex-
istence in his mind, and not as awful- sounds, dimly
shadowing forth some mysteries of science into which
he has no power to penetrate. .
“ “The first object is to illustrate the different parts
of speech, such as the noun, the verb, the adjective, -~
' _the adverb; and this is done by engaging the pupil
in conversation, and leading him to form sentences in
which the particular part of speech to be learned shall
be the most important word, and directing: his atten-
tion to the nature and use of the word, in- the place
where he uses it. For example, let us suppose the "
pature and use of the adverb are to be taught. The
Teacher writes upon the black-board the .jvords,
there’ ‘there’ ‘near, &ec. He then says, ‘Chlldren,‘ “
we are all together in this room, by which of the
words on the black-board can you express this?—
Children. ‘We are all kere’ Teacher. ‘Now look
out of the window and see the Church; what can
you say of the Church with the second Word on the
black-board 2—Children. ‘The Church is there.'—
' Teacher. ¢ The distance between us and the Church
is not great; how will you express this by a word
on the black-board ¥—Children. ¢The Chureh is
near.” The fact that these words express the samc
sort of relations is then explained, and, accordingly,
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Pser I -that they helong to the same class,.or are the same
part of speech.

“The variations of these words are next explained._
Teacher. ¢ Children, you say the Church is near, but/
there is a shop between us and the Church; what'

. will you say of the shop.?—Children. *‘The shop
is nearer. . Teacherr— But thers isa fence between——
us and the shop. Now when you think of the dis-
tance between us, the shop, and the fence, ‘what will
you say of the fence?”—Children. ¢The fence is
 mnearest” So of other adverbs. ¢The lark sings well.
.| Compare thesinging of the lark with that of the canary
bird. Compare the singing of the nightingale with
that of the canary bird.” After all-the different sorts
of:adverbs and their variations have in this way been
illustrated, and the pupils undersiand that all words
of this kind are called adverbs, the definition of the
adverb is given as it stands in the grammar, and the
book is put into their hands to study the chapter on
this topic. In this way the pupil understands what
he is doing at every step of his progress, and his me-
mory is never burthened with mere names, to which
he can attach no definite meaning.”*
Different ~ The grammar of no language is perhaps.shorter
zggﬁfn‘g or -more smlple than that of the English language.
English  Scarcely~any branch of knowledge is more easily
Srammar acquired ; yet none is rendered more tedious and diffi-
results.  cult by the manner in which it is too generally taught.
I have seen  children- nine years of age, afier only a
few months instruction, able, without hesitation, to
analyze difficult sentences, and to correct those that
were ungrammatical—giving the reason in every in-
stancev; and I'have seen others approaching to man-

* Professor Stowe’s Reporl on Elmgnttiry‘ Public Instntétion,
Pp. 44, 45.



- PUBLIC ELEMENTARY INSTRUCTION. = 111

hood who had studied grammar for years, and yet ParrI.
‘could not analyze a single sentence, or parse it cor-
rectly. In some,cases I have seen persons 'who could
flueritly recite the defindtions -and rules in' the words
of .the grammar, but who were ignorant of the prince-

+ ples of the language. The difference in these cases
~~~~~~~~~ was-not-in the capacity of the pupils, but in the man-

xmer of teaching. The .one pursued the simple order

" of nature ; the other adhered to the letter of the book.

Th&: one taught the ‘nature of things, deducing ‘the
definitions and rules as the result of the imporf and
relations of the words employed ; the other taught the

. definitions-and rules as the laws by which words are

'understanding ; the other burdened the memory, but

.governed. The one taught the principles and even

subtleties of the language through the medium of the

never 'reached the understanding. In the one case
the- pupll was delighted and instracted at every step,
as ope of a mew discovery; in the other case, the
progress was one of ccu*nalaued weariness and dlS-, J

gust

In no department of elementary instriction has a Improve-

greater change for the beiter taken place in the best ggg‘e;“;}m

Schools in Great Britain and Ireland, than in the tea:’;l:gar
method of teaching English Grammar It has -
become a rational and intellectual exercise’; and ex-

““perience has shewn that the acquisition,—at least in

its fandamental principles and general rules,—is as
éasy and mterestmg as it is important and useful.
Though serious complaint is still made in the principal -
School publications in the United States of the'preva- _
lence of the dry, memoriter and useless system of
teachmg grammar, yet, there also, thereare some pleas~

ing indications of improvement. Few will question ¥

| the correctness of the following remarks on thls At &

1

- 5
s /
/ .



Part L.,

P —

e
B

-

112 LEPORT ON A SYSTEM OF

portant subject; “In Germany (says Mr. Mann of
Boston) Iheard very little of the ding-dong and reci-
tative |of gender, number and case, of government
and agreement, which make up so great a portion of
grammatical exercises in our Schools ; and which the
pupils are often required fo repeat lmtll they really
lose all sense of the original use of the terms they use.
Of what service is it for children to reiterate and re-
assert fifty times ina single recitation, the gender and’
number of nouns, about which they never made a
mistake cven beforc a grammar book was put into
their hands? ]If the object of grammar is to teach
children to-spcak and write their native language
with propnet), then they should he practlsed upon
cxpressing their own ideas with eleganee, dlstmct-
ness' and force. For this purpose, their common
every-day phraseology is to be attended to.  As their
speech hecomes more copious, they should be led to
recognize those slight .shades of distinction which
exist between words almost synonymous ; to diseri- -
minate between the literal and the figurative, and
to frame sentences in which the main idea shall be
hrought out .conspicuously and prominently, while
all the subordinate ones, mere’ matters of circum-
stance or qualification, shall occupy humbler or more
retired positions. Grammar should be taught in such

"~ away as to lead out into rhetoric as it regards the

Qua.hﬁua‘

tions re-

form of cxpression, and into logie -as-it regards the
sequence and cohexency of the thoughts. Ifthis isso, .
then no person is competent to teach grammar, who
is not familiar at Ieast with the Ieadmg principles of
thetoric and logic.”

1t is not, however, 16 be expected that Teachers of

quisite for OUT clementaly Schools will be philologists ; or that

weaching
Gmmmar

they will bave oceasion or opportunity to enter into
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those subtleties in the science of language which have Panr I.
perplexed philosophers themselves. Like most other
sciences, the elements of grammar and the practical
uses of it, are easily comprehended ; but the philoso-
phy and reﬁnements of it belong to the higher depart-
ments of learning and to matured intellects.

But in respectto common School Teachers, and to
their teaching, I must observe, in the appropriate lan-
guage of the Fireside Friend: “In order fo be a .
grammarian, it is not. sufficient that you can parse
sentences, in that kind of parrot-like manner, which
is acquired by those who study without much thought;
you must be able to perceive the ‘meaning of an
author, the connection between the words of a sen-
tence, however distant, and to supply words, in ellip-
tical cases. Some of the English poets are pcculiar,
for the great use of ellipses ; some, especially, in the
© expression of sudden passion, leaving not one word

merely, but several, to be supplied by ‘the reader.
While employed in thls study, you are giving exercise
to your intellectual powers, invigorating them for new
labours, and at the same time are gaining knowledge ;
which will be called into use with every sentence
.you speak or write. It is very important that those
who are preparing themselves for Teachers, should
obtain a thorough knowledge of English Grammar.
In correcting inaccuracies, in spoken and written
" language, a Teacher should not enly be able to point

out defects, but the rules which are violated.”
I yvill conclude my remarks on this subject with Mode of
Mr?'Wood’s account of the mode of teaching the ele- mg‘il

aents of grammar in the Edinburgh Sessmnal School : in the .
.« Edinburgh
While we saw the importance of infroducing a Segsional
knowledge of grammar to a certain extent into our Sthool.
Sehool,, we perceived at the same time the neeessity

P . “ <
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of securing the attention of the pupils here, as in”
every other department .of their education, far more
to its principles, and their mode of application, than
to teaze them with any servile repetition of its rules.
At first we coneeived that it would be sufficient for

-our purpose, to make them aequainted merely with

some of its leading principles, and that this might
effectually be dome by anm inductive method, that is
to say, by illusiration from the passages which they.
happened to read. If this method should succeed, the
Institution would be saved the expense of furnishing
the pupils with grammars ; while they, on the other
hand, wounld be relieved from the irksomeness.of
prescribed and dry tasks, and have full time left them
at home for the gratification of that taste for useful

-reading, which had now manifested itself among them.

It had the advantage also of being in accordance ~
with all the rest of our system. - The experiment
accordingly was tried, and succeeded so far beyond
our expectation, that we, in a very short, time, made
the children in this manner acquainted not’only with
the fandamental principles, (which was all we ori-
nally intended) but with all the principles and ever
subtleties of the grammar of our language; so that
Teachers, by no means friendly to the rest of our sys-
tem, have been heard most candidly to acknowledge,
that in acquaintance with grammar, they have never
seen our pupils surpassed by any children of theu
years.

¢ As soon as we had ascertamed by experience the
practicability of the method, we began-to put it in a
more systematic form. At first the grammar, like -
most of our other improvements at their mtroductwn,‘
was confined exclusively to the highest class:- After—
wards, the method was rendered more progressive,

‘ y ?

/

+
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and extended by degrees so low as the eighth class.
In the tommencement, nothing more is done than
explaining the nature of a noun, and calling upon the
pupil to pick out all the nouns, which eccur in any
passage he has been reading. He is next taught to
_ distinguish their genders and numbers; but cases are
reserved, till he has learnt the verb-and preposition,
and can thus be rendered acquainted with their.object

and use. If the technical names of singular and plu-

raly &c., at first puzzle him, be is still made acquainted
with the grammatical distinction, by varying the form
of the question. Then in place of asking the number
of the word boys, we may ask why it is boys, and not
boy ; and, on being told that it is because there are
more than one, we may then, till the word becomes

familiar, tell him that this is called plural. As soon

as he ean distinguish nouns tolerably well, the pupil
. is next instructed in the nature of articles, and called
upon to ‘illustrate what he has been taught, by its
application to the passage before him. He is next in
a similar manner taught, by means of examining the
nature of adjectives, their application and their modes
of comparison.” Then, in like manner, pronouns, and
afterwards verbs ; -leading him gradually by examples
to understand their differences in point of mood, time,
numberand person. Then prepositions ; after which
the distinctions of cases in nouns are explained. Then
adverbs; with the distinction between them and adjec-
tives. 'Then conjunctions, and lastly énterjections.”

6. “ Geography,” said the great Burke, “though Geogra- -
 an earthly subject, is a heavenly study.” Yet it is P-

only within the last few years that it has been intro=
duced to any considerable extent into the elementary
Schools, or been made other than a fruitless drudgery
to the pupils. The face of nature hasbeen concealed

. '
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Pagr 1. from them; and without even a map, they have been
Badme. Sent to the cheerless catalogue of hard names to learn -
* thod of  the features of the globe. As if this were not enough, "
teaching it the order of nature has been inverted. Instead of.

proceeding from the; easy to the difficult, from the
known to the unknown; pupils have been, at the
outset, introduced to the elements of astronomy,—
the mathematxcs of geography,—as a preliminary.
step to learning the place of their abode. Some of

‘ the Geo«raphles« which are still used in many Schools
are constructed upon this principle.*

*Some Ametican writers of elementary School Geographies have
gone to the opposite extreme. The author of the Teacher Taught
says, “Most of the text books now uysed make this study too easy.

It seems as if the authors of- them did mot intend to exercise any
faculty of the child’s mind save the memory. The object of teach-
ing the child is not merely to impart knowledge; education does
not consist in distending and cramming the memory, but in_devé-. .5
loping every faculty and especially reason, whose “comparing
balance’ is designed by the Crestor to hold the most prominent
- - place. Geographies have become scarcely anything else but a

Yo

volume of questions, to be asked by the teacher-and answered by
et heoscholaf.” When these can“be answeréd fluently, the study of
grography is finisheds enable-the scholar to skim over

" "the earth’s surface with great rapidity without perplexing the
. Teacher, the initials to the answer to each question are given.
-- Ifthe plan of such a book is undeviaﬁng‘y’ followed, the fnemory
of the child is exercised, but reason, the noblest faculty of the soul,
remains untouched.” =~ <
‘What is thus taught and léarned, is also soon forgotten. Within
a few mouths after going throughsuch ‘& text book in this manner,
a pupil will know very little more about geography if e bad _
- 4 ‘never studiedit. Travelling is doubtless the most-thorough method
of studying geography, but as this cannot be adopted—at least to *
any great extent,—the next best method is that which most nearly
resembles travelling:—namely, dugwing maps of the countries
________,——-—/ studled,—-—dlstmlmlahmﬂ' theirnatural'and political divisions, marking
the courses of their rivers, sketching their mountains, determining
—_— = their chief citiesand towns,-—delmea.tmo-mth greater minnteness our
“own and other countries with which we axg most intimately con-
- nected, and which are of the greatest historical importance.-

°

ol
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But in this, as well as the.other departments of ele- Parr 1
mentary instruction, nature has heen allowed to sug-
gest the method of teaching and learning ; and that
which was before difficult for men, is now an amuse-
ment for children ; and what was formerly the labo-
rious study of years, is now the recreation of a few
months. The earliest inhabitants of the world—and Trie me-
the earliest geographers—did not learn the physical ‘Jggghfég
history of the globe by first investigating the laws of and gm_l-
the universe,—then surveying the vast continents ;,,th;?
and oceans which cover the earth’s surface,—finally
the physical aspect of their own.country. They
advanced by a process directly the reverse. Their
attention was directed first to the hills and valleys,
mountains and plains, lakes and rivers, productions
and climate of their native place and country,—then
to those of other lands, and to the phenomena on
which the theory of the solar system is founded.

This natural and inducthg&:j;}ethod of studying geo-

graphy is now generally=admitted to be the true oné;

it has obtained in all the best Fhools in Europe, and’

has been adopted in many schools—hithe United
States,—though complaints are still made by their

best School writers of the prevalence there of the old

system, or trifling modifications of if. In all the
Normal and Model Schools that I visited.in Europe,

the Map and the Globe are, in the first instance, the
ox?il{}[}eography; the pupil commences his geogra-

phical tour from the very School-house in which he, -

is learning,—makes & map of every country and
-ocean’ over which he travels, learns much of their
natural ang something of their civil history as he pro-
cceds, and is made acquainted with the prificiples
upon which their relative extent, distances, &c., may
. be determined, and ‘ﬁeir peewiiar phenvmena ac-

¢

- :_‘
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counted for,—and is-at length enabled t"contemplate
the laws of the Universe itself. He is thus by a pro-
cess of induction, led on without eithef burdening
the memoty, or fa.tw'umg the attention, from the
simplest objects of every day observation to the most
interesting and instructive facts in the history of the
physical, intellectual and moral world.

In illustration and confirmation of these 1emarks, 1+
might not only quote many authorities, but detail
examinatiens which I have had the pleasure of wit-

“ nessing in several conntries of Euyrope. But lest\the

most moderate description that I could give should
be suSpected of extravagance, I will -avail myse]f
again of the following statements by the Secretary of*

" the Boston Board of Education: ¢ The practice .

seemed to be (says Mr. Mamn,) of beginning with
objects perfectly familiar to the child,—the School-

"+ house with the grounds areund it, the home with its

%

.yards or_gardens, (which each chxld is taught to .

draw,) and the street leading from the one to the
other.

“TFirst of all, the children were initiated into the.
__jdeas of space, Wlthout which we can know no more -
Lot Geogmphy tharf we can of history without ideas
of time. Mr.-“Carl Ritter, of Berlin, probably the
greatest geographer now living, expressed a decided
opinion to me, that this was the true mode of begin-
ning. ¥

« Chﬂdren, too, commence this study very early,—
soon after entering School,—but no notions are given
them which they are not perfectly -able to compre-
hend, reproduce and express.

“I found Geography taught almost Who)l»y from
large maps suspended against the walls, and hy de-
lineations on the black-boa,rd And here, the skill
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of pupils and teachers in drawing did admirable
service. 'The teacher traced the outlines of a coun-
try on the suspended ,map, or drew one upon the
black-board, accompanying the exhibition with an
oral lecture; and, at the nexi recitation, the pupils
- were expected to repeat what they had seen and
heard. And, in regard to the natural divisions of
the earth, or the political boundaries of countries, a
pupil Was not-considered as having given any proof
that he had a correct image in his mind, until he
could go to the “black-board, and reproduce it from
the ends of his fingers. I witnessed no lesson unac-
companied by these tests. .

“T will describe, as exactly as I am able, a lesson,
which T heard given to a class a little advanced beyond
the elements,—remarking that though I heard many
- lessons given on the same plan, none of them were
signalized by the rapidity and effect of the one I am
to describe. "Phe Teacher stood by the black-beard,
with the chalk in his hand. After casting his eye

Parr L

over the class to see that all were. ready, he strack

at the middle of the board. With a rapidity of hand
which my eye could hardly folow, he made a series
of those short divergent lines or shadings, employed
by map engravers to represent a chain of mountains.
He had scarcely turned an angle, or shot off a spur,
when the scholars begar to cry out, Carpathian
Mountains, Hungary ; Black Forest Mountains,
Waurtemburg, Giants’ Mountains (Riesen Geberge),
Silesia ; Metallic Mountains, (Erz-Giberge), Pine
Mountains, (Sichtel Giberge);—Central Mountains,
- (Mittel Giberge), Bohemia, &c. &c. In less than
balf a minute, the ridge of that grand central eleva-
tion which separates the waters that flow North-
West into the German Ocean, from those that flow
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North into the Baltic, and'South-East into the Black
Sea, was presented to view,—executed almost as
beautifully as an engraving. A™dozen crinkling
strokes, made in the twinkling of an €ye, represented
the head waters of the great rivers which floyr in dif-
ferent directions. from that mountainous range ; while
the children, almost as eager and exciied as theugh
they had actually seen the torrents dashing down the
mountain sides, cried out Danube, Elbe, Vistula,
Oder, &e. ’ ’
“The next moment I heard a succession of smali

. strokes or taps, so rapid as to be almost indistinguish-

able,.and bardly had my eye time to discern a large
number of dots made along the margins of rivers,
when the shout of Lintz, Vienna, Prague, Dresden,
Berlin, &ec., struck my ear. At this point in the
.exercise, the spot which had been occupied on’the
black-board was nearly a cirtle, of which the starting
point or place where the Teacher first hegan, was
the centre ; but now a few additional strokes around
the circumference of the incipent continent, extended
the mountain ranges outwards towards the plains,—
the children responding the names of the countries
in which they respectively lay. With a few more
strokes the rivers flowed onwards towards their
several terminations, and by another suecession of
dots, new cities sprang up along their banks.

“ By this time the children had become as much ex-
cited as though they had been present at a world ma-
king. . They rose in their seats, they flung out both
hands, their eyes kindied, and their voices became al-
most vociferous. as theycried out the names of the
different places;which, under the magic of the
Teacher’s erayon, rose into view. Within-ten minates
from the commencement of the lesson, there stood
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upon-the black-board & beautiful map of Germany, Pisr L
with its mountains, principal rivers and cities, the
coast of the German OQceant; “of the Baltie and Black
Seas ; and alf so accmtely proportioned that I think
- slight errors only would have been found had it been
subjected to the test of a seale of miles. A part of
this time was taken up in correcting a few mistakes
of the pupils; for the Teacher’s mind scemed to be
in his car as well as in his hand, and notwithsianding
the astonishing celerity ofhis movements, ke detected
erroneous answers, and turned round o correet them.
¢ Compare the effect of such a lesson as this both
to the amount of knowledge commumicated, and the
vividness and of course permanence of the ideas ob-

tained, with a lesson -where the seholars look out a

few names of places on a lifeless Atlas, but never \
.+ .Send their imaginations abroad over the earth; and
N wehere the Teacher sits listlessly down before them to
interrogate them from a book, in which 21 the gues-
tions are printed at full length, to supersede on his
part all necessity of knowledge.

¢ Thoroughly and beautifully as I saw somme depart-
meant of Geography taught ir the Common Schools of
Prassia, traced oat into their connections with com-
merce, Manufietures, and hlstcry/l found but few of
this elass of School }n/w’iu/ h Undeersal Geography
could with any-propriety, be eonsidered as a part of
.the comse. The Geography of their own country
was, minutely investigated. That of the wesiern
hemisphere was very little understood. Dat this
should be said, that as far as ﬂmy professed fo teach,
they taught thoroughiy and well.”

There arc several oflier subjects which come legiti- 0~h"r st
mately within the range of Commeon Schooi Educa- ¥
tion,—which have asyef beca Imtreduced into very

[37]
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ParrL few if any of our Common Sehools, but which, I con-
""" ceive, ought to be taught in all the Model Schools,
and to as great an extent as possible, in at least every
~ -+ Village Common School. Nor do I despair of seeing
them occupying an important place in many of the
- couniry Schools, L
Linear 7. The first of* these is, Linear Drawmg. What
Drawidg: hay . been incidentally said on this subject, when
-~ -..speaking of writing and geography, shows its impor-
tance, and the facility with which it may be taughi
and learned. It'is a delightful amusement for chil-
dren; it contributes to good writing; it is essential
to the proper study of Geography ; it is an introduc-
tion to Geometry ; it quickens the important faculty
~ of observation ; it teaches the eye to judge correctly
. of the dimensions of magnitude, and the mind to ap-
preciate the beauty of form,—an element of cultivated
taste; it gives skill to the hand, strengthens fhe
memory, improves invention ; enables one at once to
understand all drawings of tools, utensils, furniture,
machinery, plans, sections, views of buildings, and
the power of representjng them, as well as@%ility to
execute all the drawings -of the Surveyor and En-
gineer, All this may bewﬁzne by lines, or linear
drawing,
Beyond this Common Schools cannot_be expecied
in general to advance.
But from outlines of perspective, many pupils will
doubtless be disposed and enabled to advance to lights
and shades, and colonrs.® . -

* Mr. Wyse, in his Education Reform, remarks that *at Fribourg

wing in Switzerland, the course of drawing forms three distinet series.
taught In  The first is called the Mathematico-Mechanical. Tt consists of les-
‘Shc%?o'gss sons of right lines, curyes, planes ; then copies of the cube, prism,
h * cone, sphere, &c, &c., finally” of instruments of general use,

" Course of
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Mr. David Stow, in his aceount of the training sys- Part L,
tem established in Glasgow Training Seminaryy yoy
observes that “Linear Drawing and Sketching is tsughtin
done on slates and on pa d ma; half boe, S22

paper, an y occupy gow Train-
an hour twice or thrice a week, in an ordinary Eng- g Semi
lish School. Drawing simple lmes, and outlines of ~~
the forms of objects, natural and artlﬁc1al,~espec1ally
of buildings and articles of furmture, exercises the
eye, improves the taste, and gives correctness of ob~
servation, which may, in fature life, greatly aid'the
mechanic in his particular trade or calling. Several
boys have been apprenticed to calico-printers, in con-~
sequence of their sketching powers having been deve-
loped in the Model School of the Senior Department
of this Institution.” .

The following important facts are stated by Pro-
sor Stowe, in his Report on Prussian Sehools, to the
State of Ohio Legislature, and will supersede the
“necessity of any further remarks from me on this
subject :=— ! \

“ The- universal suceess and very-beneficial results,
with which the arts of drawing and designing, vocal
and instrumental music, have been introduced into
the Schools, was another fact peculiarly interesting

" to me.” Fasked all the Teachers with whom I con- “

-

machinés, orders of Architecture.- 2nd. The Vegetable—It com-
prises the most simple and interesting plants, either indigenous or
exotic, beginning with the parts most easy to copy, and gradually
"advancing to the more complicated. 3rd. The Zoological—1It pre-
sents the animals in a series anslogous to the preceding. Atthe
bottom ef the scale is the caterpillar; at the head, man; these .
three are subsequently combined ; the caterpillar or butterfly with
the flower ; man with Architecture, &c. .
“ Accompanied with a text, they are material- assistants in the
study of Geography, Natural History, &e. &e.
“They pursue these three courses both after models or copies,
and after nature.”
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Parr I versed, whether they did not sometimes ﬁnd children
who wére incapable of learning to draw. or sing. 1
have had but one reply; and that W,:xs, that they
found the same diversity of natural talent in regard
to those, as in regard to, reading, writing, and the
other branches of education ; but they kad never seen
a child who was capable of learm'ng to-read, and write,
who could not be taught to sing well, and draw neatly,
and that, oo, without taking .any time which would at
all znterfer&mtk indeed which would mot actually pro-
ggght . mote kis progegss in other studies. The first exereises
Prussian - are i drawing lines, and the mest simple- mathema-
Schools.  tieal figures, such as the square, the cube, the trian-
gle, the parallelogram; generally from wooden
models, placed at some little distance on the shelf
o before the class. From this they proceed to archi-
: tectural figures, such as deors, windows, columns, and
fagades.” Thenthe figures of animals, such as a horse,
a cow, an elephant,—first from other pictures, then
from nature. A plant, a rose, or some flower is
placed upon the shelf, and the elass make a picturc
of it. From this they proceed to landscape painting,
« historical paintings, and the higher branches of the
art, according fo their time and eapacity. All learn
enough of drawing to-use it in the common business
of life, such as plotting a field, laying out a canal, or
drawing a plan of a building ; and many attain to a
high degree of excellenee.®

Pro- . *It may be worth while to add the following programme of the ,
gramme of course of drawing taught in the Britisk- and Foreign School Socié-
ﬁ‘%ﬁ:ﬁg #y's Borough Road Sehool, where great numbers of the chﬂdten of
taught in  the labouring classes are instructed. -
the Nor- % 1st. Geometrieal drawmg with instruments, intended to teach
maland  the boys the construction of such problems as are most required
g;%iills of BmOng carpenters, masons and handicrafts-men, in general.

the Brit-,  ““2nd. Lineal drawing, executed by hand aleme. Here two ob~
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‘8. Music i3 another department of instruction Parri
which I think, ought to find a place in every Com- pp o
mon School. My own inquiries in’ Europe have con- capacity
firmed in my own mind, the correctness of the fore- ;g:s‘:gcal
going statement by Professor Stowe, that the ability universal

to learn to sing is universal, and that teaching sing-

“ing in the School facilitates rather than impedes the

pupils in their other studies. )
- In answer to my inquiries, the same facts were

. stated to me by the Teachers of Normal and Model

Schools in London,. Dublm, ‘Edinburgh and Glasgow;
and in the greater part of the Elementary Schools
throughout the Kingdom, voeal music forms a part of
the daily exercises.

Mr. David Stow, referring to the Glasgow Semi-
nary,—remarks, that, * As the {raining or natural
system has been applied to every branch of education
taught in the Normal Seminary, it might be supposed

jects are specially aimed at, (1) the training of the eye; and (2) isk and
the training of the hand. The first is accomplished by questions Foreign
from the monitdr, as to the length of lines, the size of figures, and ‘g"h‘."’l
by requiring the boys to divide lines into halves, thirds and quar- oceety.
ters. The second is of course secured by the practice of the boy in
drawing any assigned copy. The monitor is furnished with a pair
of compasses and a graduated ruler, and corrects the attempts of
the boys with perfect accuracy.

“3rd. Botanical, animal, map, and general drawmg frbm copies
and specimens,

“ 4th, Drawibg from objects, with the illustration of the main
principles of perspective. '

« 5th, Architectural and plan drawing, including the various parts
of a common building, such as stair-cases, closets, &c., as well as
the different styles and orders of architecture.

“No 1 is practised with slate and pencil, and the others, in the
first instance, on the black-board with chalk, and afterwards on
paper with pencil and crayon. In connection with these, and espe-
cially with Nos. 2 and 4, mensaration, and some of the simpler
elements of mathematics are tnufrht, and when known submjtted to
apractical application.”
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Tarr 1. that music would not be overlooked. We believe
" this Institution was the first to introduce singing, as
a distinct branch of popular education, which is now
becoming all but universal throughout the country.

Why Three great objects were in view: 1st. To trainthe |
m:ohfaff child to worship God v the family. 2nd. In the
E:’;"S'I; rain- pubhc sanctuary; and 3rdly, by furnishing theyoung
nary. with interesting moral songs! to displace in their
¢ soeial amusements, many of at least a questionable
character. These great objects have been fully at-
tained by the children attending the Model Schools.
Without Vocal music, the initiatory or infant depart-
ment would be a failure ; and both in it and in the
other departments it proves a powerful instrument of
moral culture. Itis a fact that mearly every child
learns-to-sing. No one, we believe, is entirely desti-
tute of the natural power,.and the frequent exerecise
of it in the initiatory department,~“the variety and
; the social and pleasm-abl feelings it engenders, cer:

—————tainly call up in almost 41l a taste for music. Music
tends to refine and humanize the-pupils- whether in:
the infant or juvenile department,and we are sur-
prised that this powerful instrument for good (as well
as for evil) has ‘been permitted so long to be unused
. in the public Schools.”

Proceed- -~ The Committee of the Privy Council on Educagion
- 'f!fj,;f e in London directed, several years ago, {heir serions
. 'gg;n:llttee attention to this subJ ect ; they became deeply impress-
of Educa- ed with'its importance as a braneh of elementary edu-
tion. cation, and at length determined to introduce it into
the Schools for the labouring classes. The want ofa
suitable method of instruction was felt as a serious
impediment. ~ Their Lordships state in their Minute
(1840) on this subject, ¢ as a preliminary to the pre-
paration of such a method, their Lordships had directed
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their Secretary fo eollect or procure from the various Part L
parts of Europe where music has been cultivated in —
the elementary Schools, the books in most general
use in Normal Schools, and in the Sthools of the
Communes, and of the Towns. The manuals of local
music were accordingly collected in Switzerland,
Holland, the German States, Prussm7 Austria and
France. - )
“ These works were carefully examined in order
that their characteristic differences might be ascer-
tained, as well as’'the general tendency of the me-
thods adopted in these countries.
¢ The common characteristic of the works is, that
they aze generally formed in the synthetic order, and
proceed from the simplest elements, with more or less
skill, to those which are more difficult and complez.
The synthetic method appeared to be developed with
the greatest skill in the work published by M. Wilhem,
nnder the sanction of the Minister of Public Instruc- ,
tion at Paris.
- & The accounts which their Lordships recewe(l of
the success of this method at Paris, induced themr to
direct their Secretary to procure for them the assis-
tance of Mr. Hullah, who was known to have given
much atteution ‘to the subject, and to have been:
already engaged in making trials of the metlod.
They were directed to proceed to Paris to examine
in detail the expedients resorted to in the practical
apphcatlon of this method to elementary Schools,
and also’to communicate with the Minister of Public
Instraction, and with M. Wilhem, previously to the
preparatlon of this method for the use of elementary
Schools in England. The method of-M. Wilhem wWithems
has been practised many years in Paris, and has System

adopted in
been introduced info the Normal and Elementary France.
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Parr ¥ Schools of France under the authority of the Minis-

—

Anglicized

and adopt-
ed in En-
gland.

ter of Public Instruction. Every lesson- is adapted
to the capacity of children, and so arranged as to
enable a monitor of ordinary skill, with the aid of
previous instruction, to conduct 2 class through the
whole course.

“The Committee of Council on Educaticn have
charged Mr. Hullah with the duty of preparing for
the use of Elementary Schools and for publication
under the authority of their Lordships, a course of.
instruction in vocal music, founded upon and embra-
cing all the practical points of the method of Wilhem.
This method is at once simple and scientific,—it con-
tains no new or startling theories ; makes no attempt
at the very questionable advantage of new musical
characters ; -and rests its only claims to novelty upon
a careful analysis of the theory and practice of vocal -
music, from which the arrangements of the lessons

. tesult, and which ascend from lessons of the simplest

character, on matters adapted to the comprelension
of a child, through a series of steps, until those sub-
jects which it might otherwise be difficult to undex-
stand, are introduced in a nataral and logical order,
s0 as fo appear as simple and easy as the earliest

steps of the method. These arc the characteristics

of all the processes in Elementary Education which
deserve the name of method. This is the character-
istic to which the method of Wilhem lays claim, as
well as to a few very simple and ingenious mechani-,
cal contrivanees. .

¢ Methods arc, however, of Iifile use,. unless put
in operation by skilful and zealous teachers; and
little progress can be made in the diffusion of aknow-
ledge of music in Elementary Schools, until the Schoo}-
masters and Schoolmistresses themsclves possess
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at least knowledge sufficient not only to second the ParrI.
efforts of occasional instructors, where their assis-
tance can be obtained, but also to supply the want
of that assistance wherever i is not accessible.”

Such ‘are the sentiments and proceedings of the
Education Committee of Her Majesty s Privy Coun-
cil on this subject.

The system of Wilhem, so tested and approved, is
now used by common consent in all the Normal and
Elementary Schools throuo'hout Great Britain and
Ireland.

The leadmg educationists in the United States, Opinions
following in this as well as in other respects, the m‘i of
example of the most enlightened nations of Europe, £ Ame“m
in their patriotic endeavours to improve their sys- nomstsm
tems of public education, have strongly advocated f_f:;zda?a
. the introduction of vocal music as a branch of Com~ branch of

mon School instruction, and music is now regularly Somm™
taught in a large proportion of their Schools in the Bduca-
New York and New England States. The Rev. Dr.
Potter, of New York, in the Prize Essay already
quoted—School and Schoolmaster—observes, that,
All men have been endowed with susceptibility to
the influence of music. The child is no sooner born
than the nurse begins to soothe it to repose by music.
Through life music is employed to animate the de-
pressed, to inspire the timid with courage, to lend
new wings to devotion, and to give utterance to joy
and sorrow. The number of schools among us, in
_which' music is made one of the branches of elemen-
tary instruction, is already great, and is constantly
increasing, and Ihave heard of no case in which
with proper training, every child has not been found
‘capable of learning.
R
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Report of
the Boston
School
Commit-
tee.

Vocal music, as a branch of Common School Edu-
cation, ‘is thus alluded to in a late Report of the
School Committee of the City of Boston: “If vocal
music were generally adopted as a branch of instrue-
tion in the eighty thousand Common Schools in this
country, it might be reasonably expected, fhat in at -
least two generations, we should be changed into a
musical people. The great point to be considered
in reference to the introduction of vocal music into
popular elementary insfruction, is, that thereby you
set in motion a mighty power which silently buf surely |
in the end, will humanize, refine and elévate & whole
community. Music is one of the fine arts ; it, there-
fore, deals with abstract beauty, and so lifts man to
the source of “all beauty,—from finite to infinite, and
from-the world of matter to the world of spirits, and
to God. Whence came those traditions of revered
gmtiquity—séditions quelled, cures wrought, fleets’
and armies governed by the force of song,—whence
that responding of rocks, woods, and trees, to the
harp of Orpheus,—whence .a €ity’s walls uprising
beneath the wonder working touches of Apollo’s
Lyre? These, it is true, are fables; yet they sha-
dow forth heneath the .veil of allegery, a profound
trath. They beautifully proclaim the mysterious
union, between musie as an instrument of man’s civi-
lization, and the soul of man. " Prophets, and wise
men, large-minded lawgivers of elden timg, under-

; stood and acted on this truth. The ancient oracles

were uttered in song. The laws of the Twelve
Tables were put to musm, and got by heart at School.
Minstrel and sage are in some languages convertible -
terms. Music is allied to the nghest sentiments of
man’s moral nature: love of Ged, love of country,
love of friends. Wo to the nation in which these
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sentiments are allowed to go to decay! What Parr L
~ tongue can tell the unutterable energies that residein ™
‘those three engines— Church music,—national asrs,—
and fireside melodies I” -

‘As to the beneficial results already realized from Beneficial
the introduction of vocal music into Common Schools, effects of

teaching
the most ample testimony might be adduced. Two vocal mu-

or three statements will suffice. - Her Majesty’s Privy :l,f,:ln Com-
Council Committée on Education; “state: “ In this Schools
country of late years, the importance of teaching
vocal music in Elementary Schools is generally ac-
knowledged. The important and useful influence of -
vocal music on the manners and habits of individuals,
‘and on the character of communities, few will be pre-
pared to dispute. It is, however, satisfactory to
know that the degrading habits of intoxication which
at one time characterized the poorer classes of - Ger-
many, are most remarkably diminished (as every-
traveller in Germany can testify) since the art of
singing has become almost as common in that coun~
" try as the power of speech,—a humanizing .result In Ger-
attributable to the excellent Elementafy Schools of ™2
so many States in Germany.” .~
A recent American traveller in Switzerland, states I Swit-
the following interesting-facts :—& We have hstened zerland.
to the peasant children’s songs, as'they went out to
. their morning occupations, aud saw their hearts en-.
kindled to the highest tones of music and poetry, by
the rising sun, or the familiar objects of nature, each
of which was made to echo some truth, or point to
_ some duty, by an appropriate song. We have heard’
. ‘them sing the ‘harvest hymn’ as they went forth g
" before day—hght to gather the grain. We have seen
them assemble in-groups at night, chanting a hymn
of praise for the glories of the heavens, or joining in

¥

o
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Parr L some pamotlc chorus, or some social melody, insiead

[

History.

of the frivolous and corrupting conversation which so
often renders such meetings the scenc of evil. In
addition to this, we visited communities where the
youth had been trained from their childhood to exer-
cise in vocal music, of such a character as to elevate
instead of debasing the mind, and have found that it
served in the same manner to cheer their social as-
scmblies, in place of the noise of folly, or the poison-
cd cup of intoxication. We have seen the young

‘men of such community assembled to the number of
‘several hundreds, from a circuit of twenty miles ; and,

in place of spending a day of festivity in rioting and
Jrunkeness, pass thc Avhole time, with the exception
of that-employed in a frugal repast and social meet-
ing, in concerts of social, moral and religious hymns,
and to devote the proceeds of the exhibition to some
object of benevolence.

# We could not but leok at the contrast presented
on similar occasions in our own country, with a blush

- of shame. We have visited a village whose whole *

moral aspect was changed in a few years by the in-’

“troduction of music of this charactér, even among

adults, and where the aged were gompelled to ex-

" I- . press their astonishment at seeing the young abandon

their corrupting and riotous amusements, for this

" delightful and improving exercise.” -

(9.) History is another branch of knowledge which

- should be taught in every Common School.

History is in close alliance. with Geography, and '
often forms a branch of it, under the head of Civil
and Statistical Geography. An acquaintance with
the surface of the rrloﬁe is the preface to the study of
the human nature, manpers and institutions* which
-have figured upon if. The empire of Geo«raphv is
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place that of History is timc—the one ﬁxnw the Pasrl
= scene, the other delineating the events which have s order
marked the progress of m:ml\md He that knows "‘t;lcg"l"’r‘
history adds the cxpericnce of former ages to his
own. e lives the life of the world. Especially he
learns the origin and character of his country’s laws
and instivations, the sources of its prosperity, and -
therefore the means and” duties required for the ad-
‘vancement of its interests. Lord Bacon has there-
fore well said : “ Histories make men wise.” But
it is to be feared that the remark of the Author of
the New York District School ¥ too applicable to
* Canada ; “ There is scarcely a prithary School where
history is tanght, and but few of the higher Schools
make it an'important study.” The importance of if,
however, is universally acknowledged; and it now
forms a branch of instruction in the Elementary
Schools of the most enlightened countries. ,
- Comparatively little of history can be expected 0 Remarks
’be taught in a Common School.  The principal abject 0 teach
should be to show how-it ought to be studied, and to tory.
excite a taste and interest for the study of it. Com-
pends, or Catechisms of History, with-printed ques-
“ tions, are not adapted for this purpose. They are
little more than dry digests of general evenis, which
do not interest the pupil, and which he cannot appre-
ciate ; ‘and learning the answers to the questions is a
mere work of memory, without any exercise of discri-
mination, judgment, taste or language,—forgotten
almost as soon as learned. The synthetic method
of teaching is as applicable-to history as to every
other branch of clementary instruction. Individuals
preceded nations. The picture of the former is more
casily comprehended than that of the latter, and is
better adapted to awaken the curiosity, and interest
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the feelings of the child. Biography should therefore
form the principal topic of elementary Listory; and
the great periods into which it is' naturally and for-
mally divided,—and which must be dlstmctly mark-
ed,—should be asscciated with the names of some
dlstmgmshed individual or individuals. The life of
an individual often forms the leading fe‘tture of the
age in which he livéd, and-will form the best ‘nucleus
around which to collect in the youthfal mind the
events of an age or the history of a period. DBoth_
sacred and profane history abound in examples.

Theugh text-books are used in connexion with the
study of history, the best instructors teach it without
them. Their examples illustrate: the. following re-
marks of an experienced Teacher :

- % History is best taught without a tett-book the
Teacher himself makmg the whole preparation. The
pupils should be furnished with maps, or a large map
should be suspended before them by the side of the
black-board. If the pupils have no suitable maps,

-andrthat of the Teacher be on too small a scale for

exhibition fo a class, he should draw on the black-
board a magnified outline of the seat of the event.

4 Care should be first taken to give an idea of the
remoteness of the event to be described, by tracing a
line on the black-board, to represent two or more
years, and shewing how long it would be necessary
to draw it, to represent the peried which has elapsed
since the event occurred.

“ The date may be given on the black-board, and
the place may be pointed out upon the map or men-
tioned, and the pupil allowed to find it for himself.
The Teacher may then read, or, what is better, nar-
rate in familiar language, and in the manner of ‘con-

versation, the event, or series ‘of events, which he

\



h

PUBLIC ELCMENTARY INSTRUCTION. i35 -

intends to make the sebject of ihe lessen. If his
pupils are beginners, he should ret speak long before
asking questions, as to what he has been telling. If
these are made frequent, the pupil will be ercouraged
to give his atfention fo the cad. The questions,
Who? and Where? and What? should be asked.
When the Teacher’s rarrafive is finished, ke shounld
ask if some one will not undertake to tell the whole
story in.his own language. These who have the best
talent for narrative will be ready to do this, and affer
some little practice nearly the whele dass. Or the
Teacher may say, ‘I wish yeu 2ll to-write apen your
slate or paper, and bring fo me ts-merrow, what you
can remember of the story I have just told you.’
Questions should be asked as to the moral right or
wrong of thie characters of the zetfors of the events.
“Let not the Teacherbe discouraged at the siow pro-
gress he seems to make. In the usual mode of teach-
ing history, two or three hours are often spent by the

' pupil out of School, and half an kour or an hour af the

récitation in School, upon a single lesson ¢f six or
eight pages; and, after afl, very litfle is learned ex-
cept mere facts, and these peﬂmps distinet and bar-
ren; while in this way, in half 2n hour, two or three
pages at first, and afterwards five or six or eventen,
will be learned; and at the same time the atfention
will be improved the moral taste elevated, the power
of parration exercised, and the conmexion betwecn

Parr L.

Jnstory, and Clzr(molo_qJ and Geograply wil bV

shown,”

(10, Nanmzl History is now as veize.railv taught in Nagral
European elementary Scheols as Geography. Indeed, libtory. |

it is taught to some extent in connexion with geo-

* The School Master. By the Rev. G. B. Emerson, (Baszon,
Mass.) pp. 481, 483.

~
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graphy, as well as with drawing. It imparts a know-
ledge of the vegetable and animal kingdoms, and in
many elementary Schools forms a most entertaining
and useful series of instructions, under the title of

' Object Lessons ; in the teaching of which pictures of

flowers, trees, birds, quadrupeds, fishes, reptiles, &c.,
are used. The objects of Natural History are class-
ified, and are taught in a manner perfectly compre-
hensible by the youngest pupil. The child’is then
made acquainted with the elements of “Botany g, and
Zioology,—studies as delightful as tlrey are instructive
to Children and young people. To know the pro-
ductions of the garden, the field and the Forest,—to
be\made acquainted with the characteristics and
habits of the different species of animals, creates and
gratifies curiosity, improves the taste, and prepares
the mind and heart to contemplate, admire and adore
he wisdom and bereficence of the Creator.

In many Schools that T have visited, this fascinating
and useful stdﬁy is extended—aided by fll'lstratlolls,
~—+t0 the leading principles and phenomena of Tege-
table and Andinal Plysiology on the one hand, and of
Mineralogy a?u& Geology on the other. In some in- i
stances I have seen tolerable collections of s specimens,
procured and presented by the pupils themselves, in
different branches of Natural History; forming an in-
terosting cabinet. Upper Canada is not barren in
materidls for sach collections ; and ir connexion with
each School there might be not only a School Library,
but a School Musefum The acquisition of such

_ knowledge is of great practical utility, and the col-

- leeting of such specimens would often afford salutary

and agreeabie recreation. It is worthy of remark,
that in the Schools where the elements of Natural
History arc taught, one part of the exercise consists

o
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. in sketchings or outline drawings of the objects Paer art I
studied.,

-

(11.) The elements of Natural Philosoply have long Natual

. formed a branch of instruction in the elementary ! P h“°""
Schools in Germany ; and they are now being intro-
duced into the National elementary Schools in Eng-
land. It was remarked by Lord Bacon, “that there
was more true philosophy in the work-shops than in
the Schools,”—the former being practical, and the
latter speculative ; but even the elementary Schools
are now acquiring their true character of gymnasia
of instruction and discipline for the arena of practical
life. Man from the beginningto the end of his earthly
emstence, has to do with the Laws of Nature, the in-
vestigation of which is the province of Natural Philo-
sophy. R

It is, however, only the simpler.and more common
application of physieal science to the purposes of every
day life that can be expected to be-taught in elemen-
tary Schools,~—such as the principles of Mechanics,

___and the leadmg phenomena of Chemistry and Astro-
nomy. -The last mentioned is indeed included in the
study of Geography, and has long had a place in the
Common School.

Descriptive Astronomy is as easily comprehended Elements
—as descriptive Geography, and is not less interesting, o ;};“"'
——while-it more strongly impresses the magmatwn and

expands the mind.

The properties of bodles,——-whlch are only ascer- Elemen-
tained by experiments,—are no more difficult of ""'{g‘e‘
comprehension than their colours. The words usu-
ally employed to express them are less common, and
therefore more difficult; but chemical - properties
-themselves, are the simples of which every thing
around us is composed. The ‘exemplification of the

——

4

A

T T



Parr L

138 REPORT ON A SYSTEM OF

more obvious of them fo the youthful mind is like
the discovery of new worlds, and the presentation of

-~even'a few of their infinitely varied combinations,

" Elemen-

tary Me-

chamics,

) ' ties of fluids)

Their nse
_ inthethree
~ great de-
partments
of human
industry.

_exhibits sphenomena still more wonderful. And -

when it is considered that chemical processes are
involved in the preparation of every meal, and the
baking of every loaf of -bread, and in every branch:
of manufactures as well as in the changes of the
world within, beneath, and above us, some know-
ledge of them must be hoth -interesting and highly
important ; and they should be understood by those
with whose pursuits and employments in life they
are inseparably connected. To no classes" of . the
community is this knowledge of so much practlcal
importance as to the arrncultunsts, the manufactu-
rers, and the mechanics. It should therefore be
brought within their reach.-

The saine remar
more obvious force, to another branch of physical *
science—Mechanics,—including the laws of motion,
the mechanical powers, and the mechanical proper-
Nor is the science of vision or optics,
less interesting.or simple in its laws and phenomena ;
and the instruments to which it has given birth, and
the many purposes to which it is apphed are of the
greatest practical utility.

In a system of practical education, then, these de-
partments of natural philosophy ought not to be over-
looked. Their value upon the three great branches--
of industry,—agricultore, commerce, and the mecha-
ni¢ arts, cannot be over<rated. They make known
the sources of wealth, and the best means of attaining
it ; they point out surrounding dangers, and suggest
the remedies against them. ¢ The whole circle of
the arts (to use the words of a practical writer,) fur-
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nishes illystrations of these remarks. We might Paer I
begin with the preventatives against lightning, by —
which the shafts of heaven are averted from our dwel-
“lings; the safety lamp which enables the miner to pene~
trate the howels of the earth in safety, and bring up its
treasures; the compass, the life-boat, and the light-
house, that guide the t6il-worn sailor in safety to the
destined port ; the steam-engine that propels the car
across the land, the steam-boat along the river or
the lake, or that bears the proud ship across the
ocean ; and descend to the various natural and arti-
ficial powers, to the moving of machinery through all
the mechanic arts, down to the manufacture of a pin ~
—one of the most beautiful-of them all—and shew
the economy and simplicity by which the greatest as
well as the'least results are attained, as the legiti~
mate effort of the study of the natural sciences. In
fine—by the skilfal application of natural powers to
the mechanic arts, we are enabled to diffuse over the
whole earth the productions of every part; to~fill
every corner of the habitable globe, with miracles of
art and labour, in exchange for its peculiar produc-
tions. ) '

“¢To.give the pole the produce of the sun;’ to
concentrate around us in our dwellings all that luxury
or necessity can desire, in the apparel, the utensils,
the commodities which the skill of the present or past
generations have wrought, or which any clime pro-
duces.” .

But apart from these directly practical objects, as The study
a means of mental discipline and developement, which of the.2
s the foundation of success in life, this elementary mental de-.

. s 01 8 velope-

study of nature is of great practical i ANCe. mont and
“The objects of nature (says anot iter) are pre- ;.‘J;c‘l};rg';il

adapted to the developem the intellect,was the cal ife.
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Parr L -tempers, dispositions and manners of a family are to

T develope the moral powers. The objects of Natural

———____" History, the descriptions of beasts, birds, fishes,

“insects; trees;flowers, and unorganized substances,

should form the subjects of the earliest intellectual

lessons. A knowledge of these facts.lays the foun-

dation for the knowledge of principles or sciences

which respectively grow out of them. We are phy-

sically connected with the earth, air, water, light.

We are dependant for health and comfort upon a

— = ——————knoewledge of their properties and uses, and many of

the vastest structures of the intellect are reared upon

these foundations. Lineally related to them is the

whole family of the useful arts. These classes of

subjects are not only best calculated to foster the

early growth of the perceptive, inventive and reason~

ing powers, but the lanouage appropriate to them

excludes vagueness and ambiguity, and compels
every mistake to betray itself,

“The constant habit of observing natural objects,
begun in youth, will prepare the mind for observation
on every other subject. The pupil will carry this
habit with him into every department of knowledge,
and in the common business of life. ~Life is so short,
and so many objects press upon our attention, that
any considerable progress cannot be made without
this habit. They who have become distinguished in
any department, have cultivated it in an eminent
degree. They have derived their knowledge from

- every source. The most trival occurrence has been
carefully noted, and hence they have been constant
learners. It is this habit which distinguishes the ~
“Philosopher and the Statesman from common minds.
They gather their wonderful discrimination, not from
books alone, but from close observations of the actual
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physical, mental and moral changes which are going Pasz I
on around them,—tracing the sources of human action
and the operations of cml government. .But the
natural sciences are peculiarly fitted to cherish this
habit during the whole course of education; whilst
the constant practice of contemplating. metaphysical
subjects often destroys that balance of the- reflective
‘faculties, which is a necessary pre-requisite to success-
in any department, and of which learned men are so
often ignorant.”®

(12.) Agriculture—the most important department Agricul-
of human industry—has not as yet been introduced in "™*

any form whatever as a branch of elementary Educa-
tion in our Schools. , T

The Legislature has given some pecuniary assis-
tance, and Societies have been formed with a view
to encourage experiments and promote improvements
in Canadian Agriculture ; but experiments withouta
knowledge of principles will be of little benefit ; and
improvements in the practice of agriculture must be
very limited until the science of it is studied.

There is reason to believe that the remarks of a
Boston writer are too applicable to Canada : “ How
many farmers in Massachusetts know anything of the
nature of their soils, so as to be able to apply the
proper mode of tillage? Scarcely one, perhaps a
few, but the great majority know absolutely nothing .
scientifically about the subject. Astounding as the

 fact is, they do not know the names and properties
of a single ingredient of the soil from which they gain
‘all their wealth.* The title which Boyle has given to
one of his Essays, applies with great foree to. this
subject, ¢ Of man’s great ignorance of the natural
“things.” This I regard as the most glaring defect -

* American Institute of Instruction, 1811,
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in our system of popular instruction, and one which
demands, from the magnitude of the interests involv- .
ed, the immediate and earnest attention of all the
friends of education.”

The agricultural pupil should be made acquainted
with the different kinds of soils, and their character-
istic qualities ; the modes of qualifying and improv-
ing each ; ‘different kinds of manure and other im-
proving substances ; the effects of different soils on
different crops ; retation of crops, and the best me-
thods’ of producmg and securing them ; agricultural
_implements and the machines which have been in-

"vented to save labour; different kinds of stock, the
various modes of feeding thein, with the economical
advantages of each ; the method of keeping full and
accurate accounts, so that he may 'be able to ascer-
tain precisely not only his gross profits and losses, -
but the profit and loss in each detail of the system,

* and from each field of his farm. - Of course specimens,
-models, pictures or drawings, should be used in teach- -
ing these elements of Agriculture. Lavoisier, the
celebrated Chemist, (says the Bibliotheque du Che-
miste) is a remarkable example of the advantages
which miay be derived from the application of science
to Agriculture, even without a minute knowledore of

* the art of farming. By followmg an’ enlightened

Human
Physio-
. logy.

system, he is said to have doubled in nine years the
produce in grain of his lands, whilst he quintupled
the number of his flocks.” .
(13.) Human Physiology is a branch of Natural His-
tory, and, with the assistance of a few plctures, can
be tanvht to children as easily as to their seniors.— °
Some knowledge of the structure of a being so, ¢ fear-
fully and wonderfully made,’ as man, is not only be-
‘coming in itself, but is now admitted to be an appro-
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priate subject of elementary 1nstruct10n and of great Panrl
practical use, as a preventative of injurious practices
and exposures, and a means of health and comfort.
The constitution of the mind, as well as the structure Mental
of the body, is also considered by many educationists 1los
as coming within the limits of elementary instruction.
As the mmd is the subject on which the Teacher
operates, he ought undoubtedly to be acquainted with its
powers and the means of developing them, as much as
a mechanic should know not only the tools he uses, but-
the materials on which he employs them. In child-
hood the child is disposed to look without on sensible
objects, and is scarcely capable of looking- within and
analyzing its own operations. Early, however, may
the child be made acquainted with the different char-
acters and destinations of the material and imma-
terial parts of his nature—of the superior value of
the one in comparison of the other—of the extent of
his intellectual powers, and his obligations to improve
and rightly employ them. And a judicious and qua-~
lified Teacher will nof find it difficult ere long to pre-
sent to the pupil, in a'simple and practical manner, a
map of his mental and moral constitution, as well as .
of his physical structure—his faculties of perceiving,
judging, reasoning and remembering—some of the
phenomena of their exercises-and the methods of their
cultivation ; the quality of moral actions, and the pro-
per regulation of the desires and passions. "Fhe
Archbishop of Dublin has written an admirable Ele-
mentary work on the Ar¢ of Reasoning, which has
been published by the Irish National Board, and is
now used in the Irish Schools.

(14.) Civil Governmentis a branch of moral science, Civil Go-
Every pupil should know something of the Govern~ vernmént, .
_ ment, and Institutions, and Laws under which he
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lives, and Wlth wmch his rights and interests are s0
closely connected. Provision should be made to
teach in our Common Schools an outline of the prin~
ciples and constitution of our Govemment ; the
nature of our institutions ; the duties which they Te-
quire ; the manner of fulﬁlling them; some notions
of our Civil, and especially Criminal Code.

(15.) Polztzcal Eeonomy is the science of national

Economy. wealth, or ¢ the means by which the industry of. man.

may be rendered most productive of those neces-
saries, comforts and enjoyments, which constitute
wealth.” It is therefore connected with the duties
and wants of social life, and inyelves our relations to
most of the objects-of” our_desires and pursuits. Hs
elementary and fundamental principles—like thdke of
most other sciences—are simple, and its generaliza~-
tions extensive ; though its depths and its details
have exhausted the most profound intellects. To
treat formally of production, exchange, distribution,
and consumption, would exceed the province of the
Common Schools and the capacity of their pupils. -
But the simple . elements of what is comprehended
under the terms, value, capital, division of labour,
exchange, wages, rent, taxes, &c., may be taught
with ease and advantage in every School. An ex-
cellent little book on this subject, entitled,. ¢ Easy

~ Lessons on money matters,” has been prepared by the

, Archbishop of Dublin, and sanctioned by the Insh
National Board.

These are the topics which I think should be em-
braced in a system of Common School instruction,
and for the teaching of which provision should he

_—————made. The instruction should be universal—accessi-

\erry child n the land.

v o

o
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The Christian Religion: shouhfbe the basis, and all Paxr I.
pervading prinéiple of it. It should include Reading, Recapitu-
Wntmg, Drawing, Arithmetic, the English language, 1+tiod and
Musm, Geography, Elements of General History, of I;‘;L““““”
Natural History, of Physiology, and Mental Philoso~ ™2'ks
phy, of Chemistry, Natural Philosophy, Agriculture, -

Civil Government, and Political Economy. The

méther tougue alone is taught. Every topic is prac-
tical—connécted with the objects, duties, relations

and interests of common life. The object of edaca~ =
“tion is to prepare men for "their duties, and" the pre~ -
paration and disciplining of the mind for the per-
formance of them. What the child needs in the

world he should doubtless be taught in the School.

On this subject we should judge, not by what has

been, or is; but by what ought to be and what must

be, if we are not to be distanced by other countnes

in th.e’mce of civilization.

On_. several of the foregoing topics I have dwelt at

some length, I have done so in respect to Reading,
. Writing, Arithmetic, Geography and History, witha
view of correcting ‘erroneous and pernicious modes -
~ of teaching them; and in respect to Drawing and
Musie, in order to show the utility and importance of ~ -
introducing themuniversally into the Common Schools '
as soon as. possible. The prominence which has been
given to the subject of rel@xon requires no further -
explanation. -~ - L

\The summary statement of the ofher subjects re-

ferred to, has appeared to me sufficient, without any
argum«antatlon, to.evince their vast importance, and
secure-to them proper attention in a system of public
instruction. It-is not supposed, that they will-all be
taught formally, and separately, in every or in any
elementary School ; but that the simple-and_ essentlal
T

=
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Panr 1. elements. of them should be taunght substantially—
being distinetly and practlcally understood by the
Teacher. In the County Model Schools these sub-
jects may be expected to be taught more formally
and extensively than in the Elementary Schools;
while in the higher Seminaries they should of course

. Teceive a liberal developement, in connexion with _
other departments of a liberal education.

Objection  The only objection which I can conceive may be

:3,:,;’,:2? made to the preceding view of a system of Common

hensive- = School Instraction is, that itis too extensive and there-

L‘Sf,is‘;fé‘é‘“ fore chimerical, ‘To this objection ¥ answer:.

instruction -, 1st. All the subjects enumerated are conmected

“witlr the pursuits and well-being of thé community,
. and should therefore be made accessible to them in
.~ the Common Schools. I the higher classes are to be
provided hy public endowments jvith the means of a
University Eduacation; the common people,—the bone
‘and sinew of the country the source of its wealth
and strength—should be provided by the State with
the means of a Common School Education.
2ndly. The apparatus and machinery necessary to
teach all the subjects mentioned, are sm'pnzmgly
simple and inexpensive ; and by means of properly
qualified Teachers, dnd judicious modes of teaehing,
every’ one of those sub_]ects may be taught in httle
more time thar is now wasted in imperfectly learn-
ing in many instances next to nothing at all.
3rdly, All the subjects above entimerated, have
been and are taught in the Elementary Schools of
other countries—in the mountains ,and valleys of Swit-
zerland—in the interior, and not ‘fertile and wealthy
countries of Germany—in many parts of France—and ._
in many of the Schools of Great Britain and Ireland;;”
and in a considerable number of Schools in the East-
ern and Middle States of America.
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What has becn done, and-is doing in other coun- Parr L
tries in respect to Elementary Instruction may and-
ought to be done in Canada.* Intellect is not want-
ing, means are not wanting ; the wants of the people
at large are commensurate with the subjects enu-
merated ; they ought to be supplied. They are
-nearly all anticipated in the series of School-books
.- published under the direction of the National Board
“" of Education in Treland.
I will therefore sum up and conclude this part of Conclusion
my Report in the appropriate and nervous language 372
of the London Westminster Review :—* The educa-
tion required for the people is that which will give

* Professor Stowe—after describing the subjects taught in the The same -
- Elementary Schools of Prussia, and recommending a similar course objection
of instruction to the consideration of the Ohio State Legislature, 20sWered
thus answers the objection to its comprehensiveness :—** But per- American
haps some will be ready to say, the scheme is indeed an excellent writer.
one, provided-only it were practicable ; but the idea of introducing
so extensive and complete a course of study into cur Common
Schools is entirely visionary, and can never be realized. I answer,
it is no theory which I have been exhibiting, but a matter of fact, a
copy of actual practice. The above system is no visionary scheme, -
emanating from the closet of a recluse, but g sketeh of the course of
instruction now - actuslly pursued by thousands of Schoolmasters, in
__——thebest District Schools that have ever been organized. It:canbe .
done; for it has deen done,—it is now done; and it ought to be .
done. Ifit can be done in Europe, I believe it can be done in the
Uhnited States; if it ean be done in Prussia, I know it can be done
in Ohio. The people have but to say the ward, and provide the
means, and the thing is accomplished ; for the word of the people
here is evenmore powerful than the word of the King there; and the
means of the people here are altogether more abundant for such an’
object than thé means of the Sovereign there. Shall this object,
then, so desirable in itself, so entirely practicable, so easily within
our reach, fail of accomplishment ? For the honour and welfare of
our State, for the safety of our whole nation, I trust it will not fail ;
but that we shall soon witness, in this commonwealth, the introduc=
tion of a system of Common School instruction, fully adequate to
all the-wants of our population.” )

;o

7
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Panr L them the full command of every faculty, both of mind
and of body; which will call into play their powers
of observation, and reflection; which will> make
 thinking and reasonable beings of the mere creatures
of impulse, prejudlce and passion ; that which in a
smoral sense will give them objects of pursuits and.
habits of conduct favourable to their own happiness,

) and te that of the community of which they will form

- a Ttrt“whlch—by“multlplymg the means of rational
and m;ellectual enjoyment, will diminish the temp-

__ tations of vice and sensuality ; which, in the soecial

.~ relations of life, and as connected With objects of
7 Legislation, will teach them the identity of the indi-

physical sciences,—especially those of chemistry and
mechanics,—will make them masSters of the secrets
- of nature, and give thempowers which even now {\%
to elevate the moderns to a higher rank than that o
the demi<gods of_antiquity. All this, and more,
_should be embraced in that scheme of education which
" would be worthy of statesmen to give, or of a great
nation to receive ; and the time is near at hand when
the attainment of an object thus comprehensive in its
(cliaracter, and leading to results, the practical bene-
"fits of which it is impossible for even the imagination
to exaggerate, will not be considered a Utopian
scheme.”
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Having explained the mafure of the Edsmeation ’\Iachmery
" which I think should be given in an efficient system :’,f?,mf:m
of Common School Instruction, the extent to- which I“Sm'c'
it ought to be diffused, ..ml the principles upon
which it should be founded I pow proceed to con-
sider the mackinery necessary to estabiish and perpe-
tuate such a system. This will be most conveniently
presented“under the several keads of Schools, Teach-
ers, Text-books, Controul and Inspection, and Indwx—
dual efforts. -
. 1st. Schools: Ofthese there should be a gradation’; Schools.
» ‘and to supply them with proper Teachers, Normal
School training is requisite. |
~ Asfto the gradation of Schools, the outline is par- Gradation
tially drawn in the Statafes which ‘provide for the oF system
cestablishment of Elementary, 3fodel, Grammar gluiﬂ;t;}i‘
Schools, and Colleges. A Nermal School is reqaired, asconnt of,
as well as the adaptation of the Schools already es- fhose of ~
tablished for specific and appropriate purposes. Prussia.
To illustrate what I would-respectfully sabmit on ‘\
this point, I will briefly advert to the W
" Schools exxstmv in France and Prussia. ;
1 shall not burden this Report with any accountof -
them, but merely allude to them so far as may he - \\

_ useful to my present purpose. In both these great
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Parr I Countries, Public Instruction is substantially divided
Dividea into three departments,:—Primary, Secondary, Supe-

/

=
- iinto three pyiour.
epart-
mg;,t& Primary Instruction mcludea the Elementary

Classifica- ‘and Normal Schools. Secondary Instructionin Prus-
tion. sia includes the Real and Trade Schools, and the
Gymnasia; in France it includes the Communal, and
Royal Colleges, Industrial and Polytechnic Schools
and Normal Semenanes, to prepare Teachers for
the Colleges. Superior Insiruction includes the
Umversmes in Prussia, and the: ‘Academies in France,
together with a Normal School for the training of
Professors, and to which none but those who have
taken a degree in Letters or Science are admitted.
Divisionof The Courses of Instruction in each of these classes
labour. ~  of Institutions is preseribed by law,as also the quali-
" fications for the. adlmsswn of pupils or students.—
There is therefore a systematic and complete division
. Each School has its, own province ; there
~"are no two classes of Schools supported by the Go-
vernment teachtng one and the same thing, or the -

- to labour and pecuniary expenditure. -
What In France, Primary Schools are of.two

tsughtin Primary Elementary, and Prima up(.erior. '.I‘he
ry Schools former eomprehends. eligious-instruction,

of France. readmg, writing,—eléments of the mother tongue,

arith “and the legal system of weights and
measures. The latter comprehends, in additiomto a
continuation-of the subjects taught in the former, the
.elements"of geometry and its common applications,
particularly to linear drawing and land measurement,
elements of the physical sciences and natural lnstory
applicable to the uses of life, singing, the elementsof
geography and history, and especially of the Geo-
graphy and history of France.

-

. same class of pupils. - This is economy both in revard -
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"This two-fold_division ef primary mstructxon in ParrIL
~ Prussia is included under the heads of Printary and 1, prussia.
Middle Bargher Schools,—the term burgher signify-

~ing ét“citizen who pays taxes. The same sithjects
are taught in the Primary Schools of Prussia which
are taubht in those of France, but more extenswely
and thoroughly.

In the elementary Schools of both countries small Cibinets
cabinets of mineralogy and natural history are com- ::gl;}ppa-
mon ; and blacl\-boards, maps, globes, models and en-
ﬂx;avm s are universally used, though not in all cases,
of course, to the same exient. ;

In Prussia, however, the system -is so complete, Frimary
practically as well as theoretically, and all the Teach- ::Z:-';u:;f:l
ers being trained up to the same standard and after S0
the same methods, the country wvillage Primary Prussia
Sehools are little if at all inferiour to those of the cities. on ™
In France the systom is comparatively new, having
received its principal developement since 1830.

In the Secondary Department of Public Instructlon Secondary
in Prussia we have the Higher Burgher Schoola, the ,':u:rb“;;ol
Real and Trade Schools, and the Gymnas;m. The {"SI"““C'
Higher Burgher ‘Schools teach the elements of the Difference
ancient and modern langiages, ma,thematxcs, pre- gf;‘”g‘;’,‘m_
paratory to the introduction of the pupils in the Gym- nental and
nasia, where they are prepared for the University, ﬁ'f;’:,lclaﬁ‘
which is not merely literary as in England and Ame- l.fe':tvefslr
rica, but professional,—where cvery ‘student enters
one of the Faculties anil studies his profession.

/I@e higher Burgher Schools, the shop-keepers, Who  in
«&e., in-large-cities_usually finigh their education,— the Secon-

adding an acquaintance with" French, sometimes 37

-Schouls.
English, and some knowledge of the mathemancs, to
—that of the common:branches of cducation. Here

also pupils prepare for the Trade Scl;ools Jﬁ: higher -

e
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Part 11,_«}}651-};119;- Schools are therefore, the connecting link
© T between the Primary and Secondary Schools in
Three  Prussia. It will be seen also, that the Higher Bur-
d“.sles of oher Schools include three classes of pupils—those
pupils.
who go from thence into thie shop, counting house,—
&c.,—those who proceed to-the gymnasia with a
view of entering the University,—and those who go
from thence into the Real or Trade Schools, with the
view of becoming archltects, engineers, manufactu-
rers, or of preparing themselves for the different bran-" —
ches of Commerce.
Real and Real Schools received thelr peculiar designation,
gc'ﬁggh from professing to teach realities instead of words— -
the practical sciences ‘instead of dead languages. .
The Trade Schools are the highest class of Real
* Schools established in the principal Cities of Prussia, .
and analagous to the great Polytechnic Schools of
Vienna and Paris, thouvh on a less magnificent
scale. The Industrial and Polytechnic Schools of
France are the counterpart of the Real and Trade
Schools of Prussia.

A detailed account of thése invaluable institutions
and their influence upon the social and public intei-
ests of society, as connected with all kinds of manu-
factures, buildings, roads, rallways, agid other inter--
nal improvements, would be éxtremely interesting,
but does not fall within the prescribed limits of this
Report.

Deginmng  The introduction of ‘Coirses for Civil Engineers,
tobeintro- into the University of Durham, and into the King’s
uced 1nto o .
the En- and University Colleges of the London University,
ﬁf;;"oi‘:, and also into the Dublin University, is a commence-
struction. ment of the same description of Schools by Govern- .
ment in Great Britain and Ireland.
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To the ,Superior, or University Institutions of PagrIL
Prussia and Fraunce, I need not further allude; I ¢
pass -unnoticed various ecclesiastical, private, and tles&c-not
* partially public establl§hments, as well as Schools "
of the Fine Arts, Sclences, &e.

It is thus that in those countfies an appropriate An appro-
education for the commercial, manufacturmg, and }f;dmnon
mechanical classes of the commumty is provided, as :ihl&s Proavlll-
well as for the labouring and professional classes.  classes.

In many of the Schools, lessons and exercises are Agricul-
given in agriculture ; and this important branch of z::?gm_
instruction is receiving increased atfention, especially
in France and England. The Agricultural Institute,
and Model Farm, connected with the Dublin National
Normal School, is an admirable establishment ; and
when I visited it, in November last, the master (a
scientific and pr actlcal farmer,) was preparing a book
on the subject of agriculture for the use of Schools,
to be published under the direction of the National
Board; as one of their excellent series of School
Books.*

Now, in the application of the foregoing remarks to Appliea-
this Province, in illustration of what I mean by the };‘;‘;g"f,:}g‘?
gradation of Schools, and the importance ‘of it, I would !‘em"dif to
observe that our Common Schools should answer to ia or
the Primary Schools of France and Prussia ; that our’System of.
District Model Schools should bé-made our country’s Canada.
Indl}s&rial, or Real or Trade Schools; that our Dis-
trict Grammar Schools should be made to occupy the
position and fulfil the functions of the French Com-

munal and Royal Colleges, and the Prussian Higher

* The Book rafprred to has since been published, and sanctioned
. a3 one of the School Books of the Irish National Board.
: o ’
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Burgher Sthools and Gymnasia®:- a Provincial Uni-
versity or Universities completing the seéries. In the
course of a few years, the population of the principal,
if not all the Districts might each be sufficiently large
to sustain and require three Model or Real Schools,
instead of one ; when another division of labour could
ke advantageouﬂv introduced—providing one School

‘for the instruction of mtended mechanies—a second

€onnexion
and com-
pleteness
of the
System.

Division
of Labour
—its im-
portance
and
advantage.

for agncultnral pupils—a third for those who might

be preparing to .become manufacturers and mer-

charits. ) n :

Under this view the same principles and spirit
would pervade the entire system, from the Primary
Schools up to the University ; the basis of education
in the Elementary Schools would be the same for* the
whole community—at least sofar as public or govern-

mental provisions and regulations are concerned—not

interfering with private Schools or taking them inte
the account ; but as soon as the pupils would advance
to the hmlts of the instruction provided for all, then
those whose parents or guardians could mo lon«er
dispense with their services, would enter life thh a
sound elementary education; those whose parents
might be able and disposed would proceed, some to
the Real School to prepare for the business of a farmer,
an archltect an engineer, 2 manufacturer, or me--
ehanie, and others to the Grammar School to prepare
for the Umversxty, and the Profession,

In the carrying out and completion of such a sys-
fem, the conrses of instruction in each class of Schoels

would bé prescribed, as also the gualifications for ad~ "

* The Usiiversity Bills introduced into the Provincial Legisla-
ture, July, 1847, propose to unite the District Grammar and Agri-
cultural Schools under one manzgement.

o
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mission into eachof them, above the Primary Schools ; ParrIL
each School would occupy its. appropriate place, an(l
each Teacher would have his appropriate work ; and
no one man in one and the same School, and on one
and the same day, would be found making the absurd
and abortive attempts of teaching the a, b, ¢,
reading, spelling, writing, arithmetic, grammar, geo~ .
graphy, (i all their gradations,) together with Latin,
Greek, and mathematics.

I think it istruc in the business of {caching, as
well as in every other department of human industry,
that where there is a suitable division of labour, cach
labourer is more likely to become more thoroughly
master of his work, and imbued with the spirit of it,.
than where his time and attention and energies are
divided among a nameless variety of objects ; and as |
ihe example of Eagland may be appealed to in proof
of the almost miracles which may be performed in
regard both to the amount and gualities of manufac-
tures, by a skilful division and application of labour,

52 may the examples of other countries of Europe be
adduced in illustration of what may be achieved as
to both the cheapness, the thoroughness, the various
practical character, and the general diffasion of- edu-
cation, by a praper classification of Schools and
- Teachers, their appropriate training and sglection by .
competition, together with an efficient system of in-
spection over every class of Schools,—the latter
being the chief instrument-of the wonderful jmprove-~
ment and success in the Holland system of Public
. Instraction.

- The fulldevelapement of such a system of Schools, Time ne-
is not the work of a day ; but I hope the day is not :ﬁfﬁ;{nf“
distant when its essential features will be seen in our pletedeve-

ement
" own system of public mstrnctwn, and when its Wi~ of sucha

4
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_Pazr IL numbered advantages will begin to be enjoyed by
System of e Canadian people. The Schools with which this
Schools. - Report has immediately to do, being viewed as parts
of a general system, I have considered this brief
epitome and illustration of it necessary, in order to
place in a proper light the mutnal dependence and
relations of all its parts in the gradation of public
Schools. ’
Teachers  2nd, Zeachers. There cannot be good Schools
- \;:i‘n“:;.b“ without good Teachers ; nor can there be, as a gene-
~._ _ral rule, good Teachers, any more than. goéd Me-
“chanics, or Lawyers, or Physicians, unless persons
M. Guizot _are traiied\f0£ the profession, M. Guizot, the pre-
:::hl-‘ém, sent Prime Minister of France, said, on introducing
tionsof  the Law of Primaryﬁnst{uction to the Chamber of
— 85 Depatiesin 1833 : % All the provisions hitherto de- _
Master  seribed would be of none effect, if we took no pains to
impor-  procure for the public School thus constituted an
looeof - ble Master, and worthy of the high vocation of in-
’ m, structing the people. It cannot be too often repeat-
< ed, that ¢ is the Master that makes the School. 'What
a well-assorted union of qualities is required to con-
stitute a good Master! A good Master ought to be
a man who knows much more than he is called upon -
to teach, that he may teach with intelligence and
with taste; who is to live in an humble sphere; and
yet have a noble and elevated spirit; that he may
preserve that dignity of mind and of deportment,

. without which he will never obtain the respect and
confidence of families ; who possesses a rare mixture of
gentleness and firmness ; for, inferior though he be,

. in station, to many -individuals in the Communes, he
ought to be the obsequious servant of none; a man
not ignorant of his rights, but thinking much more
of his duties; shewing to all 2 good example and
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serving fo all as a counsellor; not given to change Pasr IL
his condition, but satisfied with his situation, because

it gives him the power of doing good; and who has

made up his mind to live and to die in the service of
Primary Instruction, which to him is the service of

God and bis fellow creatures. To rear up Masters
approaching to such a model is a difficult task, and

yet we must succeed in ity or we have done nothmg Jor
elementary instruction. A ‘bad Schoolmaster, like a

- bad Priest, is a scourge to a Commune ; and though

we are often obliged to be contented with mdlﬁ'erent
ones, we must do our best to zmprm,e the average
quality.”

The French Government has nobly carried out Normal

these benevolent and statesmanlike suggestions,and %m "

France is rapidly approaching Prussia im thecharae~——7-—

ter and number of her Normal Schools, and the com-
pleteness and efiiciency of her whole system of Public .
Instruction. "

It is now universally admitted that Seménaries for European
the training of Teachers are absolutely necessary to an;':g,ﬁ,';‘ﬁ;
efficient system of public instruction,—nay, as an in- ions and

tegral part, as the vital principle of it ; this sentiment
is mamtamed by the Periodical Pubhcatlons in Eng-
land, from the great Quarterlies to the Daily Papers, % g

- by. Educatlonal Writers and Societies with one con-

sent—is forcibly and voluminously embodied in Re-
ports of the Privy Council Committee-on Education,
and is efficiently acted upon by Her Majesty’s Go-
vernment in each of the three ngdoms The same
sentiment is now generally admitted in the United
States ; and several of them have already established
Normal Schools. The excellence of the German
Schools is chiefly ascribed by German Educationists
to their system of training Teachers. The science of

examples.

1
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Parr 1L Schm)l teaching forms.-a pm:f. of their Dnnersxt)
course,—an essential part of the education of every
Clergyman———_as weil as the work of more than eighty

T Normal Schools in Prassia alore.
a1 § Cousin _ M. Cousin, in his Report on Public Instruction in
-——-Ires Prussia, has given an iferesting ahd elaborate ac-

Jormal — count of the punclpal Nosmal %Imoh in that coun-,
005,
- try,justlyobserving, in accordancexxithhis di:tinguish-
__ cd colleague, M. Guizot, that, “ the hest plans of in-
struction cannotbe executed cxcept by the instrumen-
— , - talityof good Teachers; and the Statchas done nothing
for popular education, ¢f ¢ dves nojgraich that those who
. devote themselves to teacking be_well prepared.”’
LT Three years after visiting Pmssxa, M. Cousm made
. a tour in Holland with a view of investigating the
On Nor- gitucational system of that ecuntry. The result of his
o ~__§3,10015 in “further i inquiries on this subject is contained in ihe
Tolland. ~ following words: *“I attaeh the greatest importance
" to Normal! Primary Schocls, ard I consider that all
- — future success in.the education of the people clepem?s
mrfmtmv her (Holland) system of -
____Primary Schools, Normal Scheols were introdueed
for the better training of Masters. Al the Schocl
Inspectors with whom I met in the course of my
journey, assured me that they had brought about an
entirc change in the condition of the Schoolmaster,
°- dnd that they had given the young Teachers a feel-"
~ ing of dignity in their profession, and had thereby
’ introduced an improved tope and style of manners.”*

Dr. Bache, * Dr. Bache, of Philadelphia, U, 8, in his able Repert on Edu-

on the cation in Europe, makes the following i 1mpressu'e remarks :

impor- “YWhen education is to be rapidly advanced, Seminaries for

tance of

Normal _Teachers offer the means of“securing this result.” An eminent

School Tencher is sclected as Director of the Seminary; and by the aid

Training. of competent assistants, and while benefiling the community by
the instruction given in the Scheols altached to the Seminary,
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1 deem it superfluous to add any laboured argu- ParrIL
ments on the necessity of a Normal School in this
Province. .The Legislature has virtually recognized
it in several cnactments ; and the importance of it is
cenerally felt and acknewledged.

What I have stated in the former part of this Re- Advan-
port, on the proper subjects and modes of teaching, jaoc

is sufficient to evince the néed and importance of the ?lr;:ln{ghe
regular- training of Teachers. \ ' Some of the advan- uﬁ]ﬁﬁg of
tages which I anticipate from thc training of Tea~ Teachers.
chels are the following: \ -

1st. The elevation of chcol-teachmrr intd a pro- Willele-
fession. Those who are educated for it in other ;)‘;;%c‘s‘:fom
countries-regard it as their vocatlon,—become at-"
tached to itas do men to other professions,—and pur-
sue it during life. In no country where Teachers

have been regularly frained, has there Leen amy

3
trains, yearly, frem thirty to forty youths in the enligiztened prac-
tice of his methods ; these, intheirturn, become Teachers of Schools,
which they are £t at once to conduet, without the fuilures and mis-
takes usual with novices for though beg.nners in_name, they h;\e
acquired in the course of the two or three years spent at the
Seminary, zn experience equivalent to many years of unguided
efforts. This result kas been fully reslized in the success of the
attempts to spread the methods of Pestalozzi and others through .
Prussia. The plad has becn adopted, and i8 yielding its appro-
priate fruits in Ilolland, Switzerlal ud, Franco and Saxony ; while
in Austria, where the method of preparing Teachers by their stten-
* dance on the Erimary Scheols is still adhered to, the Schoels are
stationary, and behind those of Northern and Middle Germany.
«These Seminaries produce a strong esprif de corps among
Teachers, which tends powerfully tointerest thein in their professions- .
to attach them to it, to elevate it in their eycs, and to stimulate
thom to improve constantly upon the aitainmenis; with which they
may havé commenced its exercise, By their-aid a standard of
examination in the theory and practice of instruction is furnished,
which may be fairly exacted of candidates who have chosen o dif-
ferent way to obtain access to the profession,”

- »
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" Parr I complaint that they have shown an inclination to

M. Gui-

zot's excel~
lent-advice
to Teach-

B €rs.

leave the profession of School-teaching for other em-
-ployments. In all countries where School Teachers
are regularly trained, the profession of teaching holds
a high rank in public estimation, so that ignorant and
worthless persons could no more find employment as
Schoolmasters, than they could as Professors, or Phy-
sicians, or Lawyers. Thus the infant and youthful
mind of a country, by the law of ‘public opinicn itself,
is rescued fron; the nameless evils arising from the
ignorance and pernicious examples of incompetent
and immoral Teachers.

“-Such characters, and men who have failed in other

- employments, will have no encouragement to look

to School-teaching as a last resort, to * get a living
‘some-how’—as the- last means of wronging their
fellow-men. (The all-important and noble vocation
of School-teaching will be honoured;  and School-
Teachers - will respect themselves, and be 'respected

as other profefsioual men.*
- - Y

" # The following admirable remarks on this subject are cortained
in the Circular Letter which M. Guizot addresséd to the Primary
Teachers of Frande, in transmitting to each of them a copy of the
School Law of 1883 :% ) )

. “Do not undervalue the mportanco of yoar Mission. Although
the career of o Primary Teacher is without éclat—although his
caves are cofifined to, and his days spent in, the narrow circle of &
country perish, his labours interest society at Jarge, and his profes-
sion participates in the importance and dignity-of & great pnblic
duty. It is not for the sake of a parish'only, nor for mere local in-
‘terests, that the law wills that every native of France shall acquire

* the knowledge necessary to socisl and civilizedTife, without-which

human intelligence sinks into stupidity, and often into brutality. It
is for the sako of the Sitate also, and for the interests of the public
at ¥rge. It is beedGse liberty can never be certain and complete,
unless among a people sufficiently enlightened to listen on every
emerjzency to the vuice of reason.

“ Universal education is hencoforth one of 1!» guarantees of

L
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2nd. The pecuniary interests of Teachers will be PaarIL
greatly advanced. The value of systematic School- win pro-
teaching above that of the untaught andf the acciden- mote the
tal Teacher, will become appareat, ard the demand Paterosts of
for it will proportionally imcresse. It is true im Teachei~
School-teaching as in every other means of know-. :
ledge, or in any article of merchandize, that it will
., command the price of its estimated value. JFncrease
_ its value by rendering it more sttractive and usefal, ’
and the offered remuneration for it wiil advance in a. -
corresponding ratio. It is true there [is much popu;
lar ignorance and error existing on this subject, and
many parents look more to the salary, than to the
character and qualifications of the Schoolmaster. But
these are cxceptions rather than the general rule—
and the exceptions will diminish as (intelligence ad-
vances. II‘:éﬁ lange proportion of neighbourhoods
there is a sufficient number of intelligent persons to
secure a proper selection, who know that the labours
of a good Teacher are twice the value of those of a
poor one. . T
erever Normal Schools have been established, Demand
/it has boen found thus far that the demand for regu- {Z:;"ﬂ},.-
/ larly trained Teachers has exceeded the supply which ed Teach-
" the Normal Schools have been able|to.provide. - Itis o=
so0 in the United States; it is so, up to thé preseat”
time, in France ; it is most pressingly and painfally so
in England, Ircland and Scotland. -I,was told by~
the Head Masters of the great Normal Schools in*

liberty, order, and social stability. . As ‘rvefy principle in our
Government is founded on justice and reason, to diffuse edueation
among the poople, to develope their understandings, and enlighten
their minds, is to strengthen our Consﬁ'mtionnl Monarchy and
secure its stability. Be penctrated the::fcswiﬂl the importance of
your Mission; let its utility be cver present fo your mind in the
discharge of the difficult duties which it i{l‘pWs‘ upon you.”
v

S !
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ParrIL London, in Dablin, in Glasgow, and in Edinburgh,
- that such was the demand for the pupils of the Nor-
v mal Schools as Teachers; that in many instanees they
found it imjrossible toretainthemin the Normal School
during the prescribed course—even when it was
limited to a year. I doubt not but the demand in
this Province for regularly trained Teaehers would
exceed the ability of any one Normal School to sup-

ply it: -
d As soon as examples of the advantages of trained

/ Teachers can be given, I believe the ratio of demand

>

will increase faster than that of supply, and-that
additional Normal Schools would soon be required in
each of the most populous Distriets. Teachers pro-
perly trained will receive a better remuneration, and-
find more permanent places-of residence, than they
can now, for the most part, command.

Will esuse - 3rd. There will be a great saving of time on the

:a‘ﬁff,:o{ part of the pupils, and of expense on the part of the

"3;9::;3"' parent or guardian. The testimony of experience
gxpénse and observation on this subject is, that a trained

and gaar.  Teacher will, as a general rule, by the superior org:
dians. mzatlon and classification of lnzs School, an his

during which puplls usually attend
they would acquire at the low: /a}lo/wed esnmate,
twice the amount of kno dge; and that correetly
and thoroughly, which. }hey are now imperfectly-
taught P //

1 L

e

P
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The time thus save; the additional knowledge Panr IL
and 1mproved,moﬂ§ of study and habits of expla.na.
tion thus acqmred are inde§nitely-enhanced nn’aluq
from their prospective advanfagc;, i ive of :
present benefits. The B?)W/ oung, Super- - —
intendent of Copnron Schools in the State of New
York, bronght-this snbject formally under the nofice

' of the Legislature of that State in his Reporis of 1843
"and 1844, In the latter he remarks:

¢That a Teacher of proper capacify and aequire-_ /
ments, thoroughly educated ina Normal School, can /
communicate more learning to his pupils ms:txan}nar:‘

__than is usually communicated under system
“" of teaching in double that peried;~is fully believed.
If it were affirmed th mechanic. who had been
- carefullrinstru in the theoretical and practical
/depart ents” of his trade, could do twice as much
/m&xd do it twice as well, as one who sliould
assume that, without previous discipline, hemxspos— )
sessed of the trade by msnncf the aﬁirmntmn _eonk

" inan eminent degree hoth art-and seiepce; who is
required_to study o understand the different
dispositions propensmes of the children commit- _

ted w/liis/c:;re to whese ‘culture is confided
_—~embryo blossoms of the mind; who is
’ wa.tch their d'uly growth, and ic aid

beauty and abundance ; in who,m the incipient
stage of its existence, o attune the delicate and



PanrlL " The Legislature of the State of New. York has
New York Sranted the sum of nine thousand dollars toestablish
Jate,  a State N ormal School at Albany, and ten thousand
Normal
School.  dollars per annum to support it,—judging, according

to the recommendation of the Supermtendent that a

portm;n “of the bchool Fund could not be 5o advan-

M : ﬁ‘hqiglldaractenstlcs of School-teacmng as furnished
} by the exa.mp]es of Teachers properly trained—of

Professor * To the objection, * We have had good Teachers without Nor-
Stowe’s  mal Seminaries, and ey have oood ‘Teachers still,” Professor
uniqu Stowe, of Ohio, from whose Report on Education in Gprmimy sev- —

:;::‘:, . eral statementshave been quoted, makes the following charactoristio
mon objec~ and graphic réply: “Thisis tlm old stereotyped objection a,,amst
tion every attempt at improvement in every age. YWhen the bold experi-
:ggll;l‘: ment was first made of nailing iron upon a horse’s hoof, the ¢bjez-

trainine of ton was probably urged that horse-shoes were entirely unne-
Teachers. cessary.—¢We have had excellent horses without them, nnd\shu.ll
probably continue to have them, The Greeks and Romans never
used iron horse-shoes; and *dul\tﬁey not have the best of harses,
which could travel thousands of miles, and bear on their bucks
the conquérors of the world 2 So when chimneys and Wmdows

were first introduced, the same objection would still hold good.’
Ve have had very) comfortable houses without these expenswe
additions. Our fathers never had them, and why should we ?
And et this dey if we were to attempt, in certain’ parts Ofi the
| Scottish Highlands, to introduce the practice of wearing pantaloons,
___we-should probably be met with the same objection. We have had
~" very good men without pantsloons, and no doubt we shall continue
to have them. In fact, we séldom know the inconveniences of an
old thing until we have taken & new and a better one in its stead.
" Itis scarcely o year since the New York and European Sailing
Packets were supposed to be the ne plus ultra of a comfortnble a
speedy passage across the Atlantic ; but now in com; with
the newly established Steam Packets, they are justly regarded as a
slow, uncertain and tedious mode of convéyance. The buman race
is progressive, and it often €ns that the greatest conveniences
of one generation, ckoned among the clumsiest waste lumber
ompare the best printing press at which Dr. Franklin
worked, with those splendid machines which now throw off

R
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/which several instances have been given in the for- Panz I,

/ mer part of this Report—are sufficient to evince the Exanpled

vast saperiority of such a’class of insiructors, over of School

thosg wh? pursue Seool-teaching without any. previous If;,“i‘.fi?l’."ea

preparation. i ) ;‘eghem

- X . . in -

In the following summary and important state- msn;r&'.c.

ments on this subject, by the able Secretary of the

Boston Board of Edu::f)tion, I fully concur, with two

slight exceptions. In one instance I did see a hoy in

tears (in Berlin) whjn removed to g lower class on

account of negligence in his School preparations, 1

did see one or two old men sitting occasionally in

School. With these exceptions my own similar in- =

quiries and experience of nearly three months in
Southern and Western, as yell as Northern and Mid-
dle Germany, and I might add 2 longer period of like
investigations in Switzerland, Holland, Belgium, and
France—enable me not only to subscribe to the state-
ments of the Hon. Mr. Mann, but would enable me,
were it necessary, to illustrate them by various de-
tails of visits to individual Schools. '
. ¢ On reviewing a period of six weeks, the greater:
| part of which I spent in Visiting Schools in the North
tznd Middle of Prussia and Saxony, (except of course
, the time occupied in going from place to plaee,) en-
| tering the Schools to hear the first recitation in the

1

1 thousand) sheets awhour ; and who will put these down by
repeating, that Dr. Franklin was a very good printer, and made
‘,\'el'y good books, and became quite rich without them 7 —
1«1 know that we have good Teachers already ; and I hononr the
\men who have made themselves good Teachers, with so little
-pncouragement, and so little opportunity of study. But I also know
that such Teachers are very few;lmost none, in comparison with .
thi public wants; and that a supply never can bo expected without
the-jncreaséd fucilities which a good Teachers' Seminnry would,
farpieh® 7 . .

-
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Parr IL . morning, and remaining until the last was completed
—  atnight, I call to mind three things about which I
cannot be mistaken, In some of my opinions and
" inferences I may have erred, but of the following

facts there can be no doubt : ’

“1st. During all this time, I never saw a Teacher,
hearing a lesson of any 'kind, (excepting a readm«r
or spelling lesson) with a book in his hand.”

« 2nd. I never saw a teacher sitting while hearing
a recitation.

%3rd. Though I saw hundreds of Schools,” and
thousands—I think I may say, within bounds, tens
of thousands of pupils,—I never saw one child under-

. going punishment, or arraigned for miseonduct. I
never saw one child in tears from having been
punished or from fear of being punished.

“ During the above period, I witnessed exereises
in Geography, ancient and medern, in the German
language,—from the explanation of the simplest
words up to belles-lettres disquisitions, with .riles
for speaking and writing ;- in Arithmetic, Algebra,
Geometry, Surveying and’ Trigonometry ; in Book-

 keeping, in Civil History, ancient and modern; in
Natural Philosophy ; Tn Botany antl' Zoology; in
Mineralogy, where there were hundreds of speci-
mens; in the endless-variety of the exercises in
thinking, knowledge of nature of the world, and
of society ; in Bible .history and Bible knowledge ;
and, as I before said, in no one of these cases did I
see a Teacher with a bookin his hand. His book,—
his books,—his library, was in his head. Promptly,
without pause, without he51tat10n, from the rich
resources of his own mind, he brought forth whatever’
the oceasion demanded.
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‘I have said that 1 saw no Teacher sitting in his

‘School. Aged or young, all stood: Nor _did they

stand apart add aloof in sullen dignity., They
ningled with their pupils, passing rapidly from one

" side of the class to the other,-animating; encourag-

ing, sympathizing, breathing life into less active
natures, assuring the timid, distributing eneourage~
ment and endearment to alla

“ These incitements and endearments of the Teach-
er; this personal ubiquity as it were among all the
pupils in the class, prevailed much more as the pupils
were youngers- Before the older classes the Teach-

" er’s manner Became ealm and didactic. The habit

of attention being once formed, nothing was left for
subsequent years or- Teachers, but the easy task of
maintaining it. Was there ever such a comment as
this on the practice of having cheap Teachers because
the School is young, or incompetent ones because it
is backward !

¢ In Prussia and In Saxony as well as in Scot]and
the power ‘of commandmg and retaining the atten-
tion of a class is held to be a sine qua non in a
Teacher's quahﬁcatwn if he has not talent, skill,
vivacity, or resources of anecdote, and wit shﬁicient
to arouse and retain the attention of his pupils
during the accustomed period -of recitation, le is
deemed to have mistaken his callmg, and receives a
signifieant hint to change his vocation. :

“ The third circumstance I mentioned above was,
the beautiful relation of-lharmony and affection
which subsisted between Teacher and pupils. T can=
not say, that the extraordinary circumstance I have

. mentioned was not the result of chance or aecident.

Of the probability of that,\ethers must judge: 1
can only say that, during all the time mentioned,

e
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mnrn. I never saw ablow struck I never -heard a sharp
- ’xebuke given, E never saw a child in tears, mor
! arraigned at the: Teacher’s bar for any alleged
=mxscenduct. On the contrary, the relation seemed
*to be one of duty first, and then affection, on the part
,of the TeacheM aﬂ'ectlon first, and then duty
on the part of the scholar. ~The Teacher’s manner
ivas better than parental, for it had a parent’s
tenderness -and vigilance, without the foolish doat-
mgs or indalgences, to which parental affection is
p?rone. T heard no'child ridiculed, sneered: at, or
seolded, for making a mistake, On the confrary,
wﬁenever a mxstake was made, or there was a
want ‘of promptness in giving a reply, the expres-
sion of the Teacher was that of grief and disappoint-
ment, as though there had been a failure not merely
to answer the question of -a master, but to eom- -
ply with the expectations of a friend. No ehild was
disconcerted, disabléd, or bereft of his senses, through
fear. - Nay, generallv at the end of the answers, the
Teacler’s praetice is to enconmo'e him, with the ex-
clamation, ¢ good,” “right, N wholly right,” &e.,
or to check him with kis slowly ang painfully artitu-
lated ““no ;™ and this is done with a tore of vome,
that max!ks every degree of plus and meinus- in- the
scale, of approbation and regret. When & difficult
question has been put to a-young child, which tasks
all his encrgiés, the Teacher approacﬁes Rim ‘with
a mingled look of concernand encouragément; le
stands before him, the light and shade- of hope zmd
fear alternately crossing ﬁxs ¢ountenarice ; and if the
. Tittle wrestler which d:ﬂieu}ty trwmphs, the Teacher
felicitates him upon his sicecss; perhaps seizes; and
shakes him by the hand in-token of congratulation;
imd when the d}ﬂienlh' lns becireally ﬁn’mrdab!e
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and the effort tnumphant, I have seen the Teacher PazrIN
catch up the child in his arms, and embrace him;‘as ~
though he 4vere not able to confain his joy. -At
another time I have seen a Teacher actually clap his
hands with delight at_a bright reply; and all this
has been done so natnrally and so unaffectedly as to
excite no other feeling in the residue of the children
. than a desire, by the same means, to win the same
caresses. What person worthy of being called by
* the name, or of sustaining the-sacred relation of a
parent, would not give any thing, bear any thing,
sacrifice any thing, to have his children, during eight
or ten years of the period of their childhood, sur-
s rounded by circumstances, and breathed upon by
sweet and humanizing influences like these
¢ Still, in almost every German School into which
I entered, I enquired whether corporeal punishment
were allowed or used, and I was uniformly answer- _
ed in the affirmative. But it was further said, that,
though all Teachers had liberty to use it, yet cases
of its occurrence were very rare, and these cases
. were confined almost wholly to young seholars.
) Until the Teacher had time to establish the relation
~  of affection between himself and the new comer into
his.School, until he had time to create that attach-
ment Wlnch children: always feel towards any one,
“who, day after day, supplies them with novel and
pleasing ideas, it was occasionally necessary fo re-
strain and punish them. But after a short time
love of the Teacher and a love of knowledge be-
come a substitute,—how admirable a one ! for pu-
nishment. When I asked my common- question of
Dr. Vogel® of Leipsic, he answereﬁ ¢ that it was

* It may not be improper for me to add here, that to Dr. Vogel,
mentioned by Mr. Mann, I am more deeply indebted than to any

w
i
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still used in the Schools of which he had the super-
intendence. But,’ added he, ‘thank God, it is used
less and less, and when we Teachers become fully
competent to our work, it will cease altogether.” -
 To the above I may add, that I found all the
Teachers whom 1 visited, alive to the subject of im-
provement. 'They had libraries of the standard yorks

* on Education,—works of which thereare such great

numbers in the German language. Every new book
of any promise was eagerly sought after; and I uni-

- formly found the educational perlodlcals of the day

upon the tables of the Teachers.

“ The extensive range and high grade of instruc-
tion which so many of the German youth are enjoy-
ing, and these noble qualifications on the part of the
instructors, are the natural and legitimate result of
their Seminaries for Teachers. - Without the latter,
the former never could have been, any more than an
effect without its cause.” ’

other individual in Germany. He is the author of improved School
maps, and several works on Education. He is the Superintendent
of Schools in the City of Leipsic,—the book-shop of all Germany,
the central mart of Europe, and the seat of the richest and most
celebrated Umversny inall Germuny. The system of Schools under
his superintendence is the most 'complete for a city of any that I
have seen, and would furnish materials for an interesting volume,
Not only did Dr. Vogel accompany me to the several classes of
Schools under his care, and explain the peculiar features and modes
of instruction adopted in each, -and his improved School maps (a
copy of which he kindly presented to me) and Geography, but gave
me letters of introdnction to Directors of Schools and School authors
in various parts of Northern'and Western Germany and. Switzer-
Jand; letters which I found in several instances exceedingly ser-
viceable, What added to the value of Dr. Vogel’s personal atten-
tions was, that he is an excellent English scholar, and speaks En-
glish as fluently as he does his native tongue; and is perfectly
familjar with both English and American Institutions.

o

a



o

PUBLIC ELEMENTARY INSTRUCTION. 171

3rd. Text-Books.—The variety of texi-books in Pasr.IL
the Schools, and the objectionable character of many rere.
of them, is a subject of serious and general com- Books.
‘ plamts All classification of the pupils is thereby
prevented ; the exertions of the best Teacher are in
a great measure paralyzed ; the time of the scholars
is almost wasted ; and improper sentiments are often
inculecated. This is a subject of loud complaint in Evils of a
the neighbouring States. In a late Report it is fovery of
mentioned, that the returns, although incomplete, School
shewed that no less than two hundred and four diffe~ deprecated
rent kinds of School-hooks were used in the Schools {5 !
of the State of Connecticut alone., Dr. Potter, of States.
New York, says: ¢ ‘Io evil connected with the pre-
sent condmon of our Schools calls more loudly for
immediate correction than this. It is a subject of
earnest and continued complaint on the part of both
Teachéfs and parents, and seems to prevail through-
out the whole country. It is a subject of hearty
congratulation, that the people are beginning to
awake to a proper sense of this evil, and that they
are demanding a reform. On this account, as well
as on several others, the present seems ‘a most auspi-
cious time, for devising some plan, which may prove
reasonably permanent, and which will gradually dis-
place the almost endless variety of School-books, by
as much uniformity as can be expected in our coun-
try. - :
Any interference on the part of the Government
in a subject of this kind was formerly thought to be
mcompatlble with individual right and liberty ; but
experience has taught the fallacy of this, and many
hundred theories, and efforts are now making to
correct the evils which such speculations have
produced.



7

-3

Parr IL

ractice
in the
State of
New York. 1

Libraries, is giw
tricts ; but the
provisions of the Act of 1843 the County “Superin-

the. case of this"( ounty at least, it is one, the neces-
sary exercise of % hich has never been from,
1 never yet heard'the propnety ‘of its being so vested,

in a single instance, called in question. The good
sense of our people has not failed-to shew them that
to prevent frequent abuses, a supervisory jurisdiction
of this kind must exist somewhere; and they have
seemed content to leave it in the hands of a class of
officers, chosen especially to administer the laws ge-

_nerally in relation to our Common Schools. Trus-
trees who purchase books for Districts, are frequently

men who, notwithstanding the good sense and public
spirit which may belong to them as men, and as
Sehool Officers, possess no’ extended . acquaintance
with books; in by far the greater portion of in-
stances, as might be expected, the books which they
purchase, have not been previously read by them.

¢ The Regents of the University in appropriating
funds for the purchase of Academic Libraries, require
the Trustees of these Institutions to select the books
from a catalogue, which is furnished by the Regents,
or if others are desired, a list of them must first be
submitted fo, and approved of by the Regents. The™

——
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function of tllggg_gﬂi_ceg is analagous to that of the PasrIL

State Supenntendent and no reason is percéived

why the same right to controul the purchase of bogks,

should not be ‘vested in one head of the Departme

_ that there is in the other. Substantlally there is no

wide dlsparltz in the right now vested in each; but

there is this distinguishing feature-—one mamfests

its power before such purchase, the other subse-
quently It is not- dlﬂicult toxde(:lde that prevention
is always better than cure.”” !

In France the Coumn} of ‘the Umvelslty recom- In Franoe.
mend books of merit for the use of Schools, and on”
educational subjects,generally, and often bestow hanh-
some . prizes, or honorary distinctions-upon the au-
thors of them. P

Tn Prussia the Text-books used in'Schools, aré re- In Plusdia,
commended by the School Board-in each Province, %’
(of which there are ten in Prussia,) and sanctloned
by the Minister of Publxc Instructmn o

commending a series of School-bo

Sehools: - ’
_____In Treland the *National Board of Education have In Treland.

published at very reduced prices, a series of School-

books, which are not only used in their Schools, but

in numerous Schools in England and Scotland, and -

in some of the British Colonies—books which have;

been prepared by experienced Teachers, and with

the greatest care—which are imbued throughout with

the purest principles, and embrace the whole range. .

of topics which have been recommended in the for- |

mer part of this Report, as proper subjects of Com—

mon School instruction. They also contain a great

variety of information which is as mterestmg and

usefnl for the common reader, as it is appropriate

for the Common School. .

\

\\
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The responsible, and delicate and difficult fask of
selecting and recommending books for Schools, can,
I think, bé more judiciously and satisfactorily per-
formed‘by a Provincial Board or Council, than by
any individual Superintendent. A mere recommen-
datory authority in such a body would, I am inclined

“to believe, be quite sufficient to secure the introduc-

I3

Govern-
ment con~
trouland
Ins tion
hools,

' -—-Its ne-

tion and use of the proper books in S¢hools.¥

4th. Controul and Inspection.—If “it is-the Mas-
ter which makes the School,” it is the Government
that makes the system. -What the Master is to the
one, the Government must be to the other—the di-

cessity and rector, the animating spirit of it.

impor-
tance..

_Asproper rules and a judicious course of instruction,
prescribed for a School, would be of little use without
a competent and . dlhgent Master to execute the one
and impari the other ; so the enactment of a Common
School Law, however complete in'its proyisions, and

‘the. sanetioning of a course of instruction however

practical and comprehensive, will-contribute little for
the education of the people, without the parental,
vigilant and energetic oversight of the Government.
If it is the duty of the.Government to legislate on -
the subject of public instruction, it must be its duty
to see its laws executed. 'To pass a public law, and
then abandon, or, what is "equivalent, neglect the
execution of it,is a solecism in Government. Yet
this is the very absurdity which some Governments
have long practised ; and this is the primary cause
why education has not advanced under such Govern-

*ments. After having enacted a law or laws on the

subject of Schools, they have left them,—as a cast off

f)_rphan,—to the neglect or the care, as it might hap-

* Since the printing of the first Edition of this Report, such &
Board has been created, and such a practice has been adopted, |

3
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pen, of individuals, or neighbourhoods, or towns,— Parr Il
among whom the law has remained a dead letter, or ™~ - .
lingered a feeble existence, according as the principal

persons in each locality might be dlsposed to act or

not act, in a matter so v1tally important to ‘the entire
interests and highest prosperity of the State.

If Government: exists for the prosperity of-the
‘public family, then every thing relating to educa-
tional instruction demands its practical care as well
as _legislative interference. Yet not a few Persons -
have spoken and written as if the Government had \

nothing to do in a department which more than any
other involves the heart and strength and Happiness
“of the people, not to say the existence of a-free Con-
stitution and system of laws, than merely to pass a
statute and make certain appropriations,—leaving
. the application or misapplication of public moneys,
and every thing practical and essential in the admin-
istration of the law, to various localities, 4s so many
isolated or independent Democracies.
Under suchcircumstances, there can be no system
: of Pubhc Instruction ; there may be one law, but the
} systems, or rath pmctwes, may be as various as the
smallest Municipal divisions. To-be a State system
of Publi¢ Instruction, there-must be a State controul
as well as a State|law.

The convxctlon of _the important truth and duty gramples
involved in these remarks, has led to one of the most :;E‘X;P@
importa tlmprove ents which haVe during the pre- rica, !
sent century, taken place in the science of Govern-
ment,—the appointment of officers, as well as the en-

‘actment of laws for the education of the whole peo~ -
ple. Hence there is not a State in Europe, from
despotic: Russia down to the smallest ‘Canton of re-
publican Switzerland, whlch has not its Couneil, or
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oard, or Minister, or Superintendent, or Prefect of
Public Instruction,—-exercisipg an active and provi-
dent oversight, co-extensive with thé-provisions of the >
law and the community concerned. Thg, most ad-
vanced of the n ighbouring States have found it ne-
cessary to adopt this as well as>other -educatibnal
improvements of European |civilization.* And it is
now generally admitted, that the education of the .
/ B ~ people ;s mere dep ndent upon the administration,
thax’t‘npon the p ptovisiqns of the laws relating to Pub-~
Tic Insﬁ“»tﬂ?ﬁb'n { h .
In some.of the New ngland States, as well as in
several countries of Europe, every town, or parish, or
municipality of a certain ‘opu]atiOn, is compelled to.
provide a School ; but suchis .not the rase, nor per-
haps is such a provision re(,‘q ired in this Province.—
So far as I have been- able to\ascertain from the ex-
> amples of enlightened Gm‘vern ents, and so far as I
can judge from the nature of the case, I think the
oversight of the Government should be directed chiefly
to the following objects : /
Objects (1). To see that the Leglslatlve grants are faith- -
| sadoxtent fully and judiciously expended according to the in-
“'vernment .tentions .of..the. Leglblature .that the .conditions on
oversight.  hich the appropriations have been rhads, are in all"”
cases duly fulfilled, .
. (2). To see that the gereral principles of thelaw,
as well as the objeéts of its appropna.tmns, a,re2 in n(f" .
instance contravened.”
(8). To prepare the regulations which relate to the
general character and management of the Schools,
and the qualifications' and character of the Teachers,

Parr II,

\

N\

* The Superintehdent of Schools.for the State of New York, is .
invested with much larger powers than are possessed by the Super-
intendent of Schools for Upper Canada. _

¥
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—leaving the employment of them to the people, and ParrIL
a large diseretion as-to modes of teaching.® - - —
{(4):" To' provide, or recommend books, the-cata-

i logueof which may enable Trustees or Cofhmittees
. /to select suitable ones for the use of their Schools.

~ {5). ‘To prepare and- recommend suitable plans of
School-houses and their farniture and’ ;appendages, as
one of -the most important subsidiary means of good
schools—a: subject wpon which it isintended on a

© fature occasion, to present a Special Report.

(6). To employ every constitutional -means foex- a
cite-a spirit of intellectual -aetivity and- mqmry, and )
to satisfy it as far as possible by aiding in-the estab-
lishment and seleetion of -libraries, ahd other-means
of diffusing. useful knowledge. :~ -~~~ - -

*(7)-Finally,~and especially, to see that an eﬂiclent
system of-inspection is’ exercised over all-the Schools.

- This involves the examination and licensing of Teach= <o

ers,~visiting~the  Schools,—discovering~ errors, and
suggesting remedies, as fo the organization; classifi-
cation; andmethodsof teaching in the Schoo]s,—-—gmng

L]

" counsel and .instruction - as to-their management,—

careﬁﬂlyexamlmng the pupils,—animating Teachers,

_Trustees: and parents,by conversations, addresses, &e:y
" wheiiever'-prasticable; imparting - vigor' by every
' a;va.ﬂable means-to the whole system. What the .

Goyérnment-is'to the -system, and what the Teacher
i to the:School, the:local- Inspector or Supenntendent'
should Pe, within-the limits- of his-District.* .-~

iThete is noclass of officers in: theawhole machmery Tmpor- '
of’elementary instruction on whom'so much depends of

District

for-its- efficient and-successful working, as-upon the Superin- -
tendents oft
local Supenntendents or Inspectors "The proper schools. &

* Smce the ﬁrst edmon of thxs Reporﬁ was prmted, a Law hns ’
‘been passed :ubstanhally embraemg the provisions above suggested.

N
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Paxrr II,

theoretlcally and practxca.lly acquamted Wi
branch taught in the Schools, and the best modes-of
teaching, as well as"with the whole subject of School
organization and management. Where there is in-
competency or negligence here, there is weakness.in
the very part where strength is most -required. I

. - think. this part of the system -of Public Instrucnon is

English
and Conti-
nental Ex-
amples,

'England, or the National Board in ‘Ireland,; succeed .

by no means appreclated in this Province in propor-
tion to its importance. "

-The laws, and Normal and Elementary Schools of
Germany and France, would be- of comparatively lit-,
tle avail, were it not for their system of .inspection
over every School and over -eyery department of in-
struction ; nor‘would the Privy Couneil -Committee in

as they do, were it not for the corps of.able and vigi-

s ' Iami Inspectors, whom they .employ _to see carried-

School In-
spectors in

., Holland,

into.effect in every School aided by pubhe grants, the -
prineiples of the'system, and the; lessons\gwen in the,
Normal Schéols.

Holland is inferior'to Prussm in 1ts system of Nor-
mal Schools ; but_is probably superior to every other-
couniry in the world, in its system. of 'mspectmm

With some ‘of these. Inspectors it was -my good: for-. *
tune to ‘meet in’ Holland 5 they - aécompanied -me for

various Schools under theu charge; their. entrancemte -

the Schools was welcomed by-the glowmg counten~
ances of - both Teacher’ -and. pupils;who seemed:to
regard and recelve th Mas fiiends from whom th;y\
were - theu' expectatwns dlsappomted so far..as.I had:
an oppt)rtumty of julging ; the examinations and re-

. tarks in each instance shewed the Inspector to be

<\

“
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intimately acquainted with every department of the ParrIL o

instruction givex, ‘and imparted animation and deli ght .
to'the whole- School. The importance attached to
this class of officers, may be inferred from the remark
of the venerable Vanden Ende (latc Chief Commis-
sioner of Primary Instruction, in Holland, and to'a
‘ great extent the founder of the System) to M. 66115111,
> in 1836, “ Be careful in the choice of your Tospectors;
they are men who ought to be sought for with a lan-:
tern in the hand.” - _. - g

\ - Tn the commencement ofa system of Public Instruc- Vast in-

\‘ tlon, the office of local Superintendents,-or Inspectors £°;§2;§§°f

A is, if possible, more important than after such system %}::r‘:g;‘ of
\ has been brought into full operation ; and little hope Superio-

' of sticcess can be entertained in this Province, wher- ghionten

\ever local Superintendents prove lax or careless in nada.

‘their examinations into the qualifications and charac~ -

fer of Candidates for-teaching *—their visitations of

Sc'hools———fhglr attention to books and defective modes - -
- -of teaching—their exertions fo carry: every part of -

the law into effect,-and to excite increased interest in

the public mind in behalf of the education of - the

young, -
Thislast is the more important as no Constitutional Cozopera-

_Goverriment can establish and render effective a sys- ;‘g:p{’: the
o= o cessary.
' «* The most 1mpert’ect arrangement for providing Teachers is ey
that which requires an examination into merely the kuowledge of the
Candldate in the branches to-be taught. This is specially nnperfect
in the-case of elementary instruction, where the knowledge requir-
ed is small in amount, and where the art'of teaching, finds its most
d‘dﬁcult exercfs_ej The erroneous notion, that an individual can =
teach whatever he knows, is now generally abandoned ; and in those
—=——eountfies which still adhere to the old method, of depending'solely
-~ upon examinations for seeuring cumpetent  Teachers, examination
T s made, not only of the acqmrements of the Candidate, but of kis
. abuhry to give instruction.” Bache’s Reporton Education.in Europe,

- p- 323, B
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ParrIL tem of Public Instruction without the co-operation of
the people. themselves. ~There must be thisco-opera-
tion, not only in the enactment of laws, but in the
application of them to every individual School. The
establishment and maintenance of a School system
is not like the digging of a Canal, or the building of
a Railroad, where the work may be .performed- by
strangers and forelgners. The_ subjects—of-poputar—
" education are the younger, and the immediate and
necessary agents of it are the elder, inhabitants of the
couniry ; and if the latter are indifferent and unfaith-
ful to their dutypthe former will grow up in ignorancey
notwithstanding the provisions of the best laws, and
the best exertions of the Government. One of the
first steps then in a public work of this kind—a work
which involves the interest of every family, and the
future destinies of the country—is to excite parents
and guardians to a sense of their moral and social-
obligations not only in respect to the establishment
of Schools, but as to the character and efficiency of
those Schools, and the due education of their children
\ for the present and the future—for themselves, and |
their country.
Basis of These remarks suggest a collateral subJect to which
ihe Pg;;s I desire to draw attention—not with a- view of re- - -
tem in re- commendmg its adoption, but in order to impress upon
- gadtothe 41 ooncerfted the principle which it involves. I

compul-
::%I;ﬁeof allude to. the compulsory attendance of children .at
children st School, as required by the laws of Prussia and seve-
S°h°°1'ex' ral-other States of Europe. The prevalent impres~ _
sion is, that such’a law is arbitrary—despotic—in-_
consistent with the rights of parents and the liberties
of the subject. - But what is the /pmiclplé onwhich
this law is founded? -The principle is this,- that

\ every child in the land has-a right fo such an educa~
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tion as will fit him to be an honest and useful mem- PaigrIy

‘ber of community,—that if the parent or guardian
cannot provide him with such an education, the State
s bound to do so,—and that if the parent w:Z not do
so, the State will protect the chg/d against such a
parent’s cupidity and inhumanity, and the State will
protect the community at™large against any parent

~ (if the term can be applied to such a character) send-

ing forth into it, an wneducated savage, an idle
vagahond, or an unprme1pled thief.

The parent or guardian is not isolated from all
around him,—without social relations or obligations.
He owes duties to his child,—he owes duties to so-

- ciety. In neglecting to educate, he wrongs his child,
_—dooms him to ignorance, if not to vice,—to a con-~
dition little above that which is occupied by horses
and oxen ;—he also wrengs society by robbing it of
an intelligent and useful member, and by -inflicting
“upon it an ignorant or vicious barbarian. ) |
To commit this two-fold wrong is a crime of the
.blackest character, whether cognizable by human
laws or not ;, to protect childhood and manhood and
. society frqm such wrongs, is the object of the Prus-
sian law, which requires the attendance of every
child from the age of six to fourteen years, at some
.School—public or private as the parent may prefers——
and if the parent is not able to pay for the educafion
of his child, the State provides for it. Thé law there~
fore protects the weak and the defenceless, against *
the strong and-the selfish ; it is founded on: the purest
morality and the noblest patnotlsm and although I
do not advocate the incorporation of it into a Statute
in this-couniry, I believe it to be the duty of every
. parent to -act in accordance with.its spirit... VWith
what a noble race would Canada be peopled forty

~L
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years hence, if every child from this time henceforth
should receive eight years instruction in the praectical
arts and duties of life on Christian principles?

The same  But it is erromeous to suppose that the Prussian

systém is
establishe
in Démo-
cratic
Switzek-
land.

Alsoin th

Free States
of Germa-

ny.

a law on this subject is an appendage of despotism.—
It exists in the democratic Cantons of Republican
Switzerland, in a more elevated degree than it does
in Prussia. * A. G. Escher, Esqr., manufacturer at
Zaurich, whose testimony has been- quotqd in a former
part of this Réport, gives the follemng evidence on
this point, before the Privy Council Coiimittee on
Education. In answer tothe question, “ In the Free
.Cantons of Switzerland, is the education national and
compulsory 2” ~Mr. Escher says: “ Inthe Protestant

. Cantons it is entirely so. No child can be employed
in any manufactory until he has passed through'the
Primary Schools ; and he is further under the obhga,-
tion of attendlng the Secondary Schools until lns :
sixteenth or seventeenth year. And under all , ¢ir=
camstances, and for every- employme&at, it is obliga-
tory on parents to .send their children: to the Public
Schools uitil they are absolved from the obligation
by an examination as to the- eﬂiciency of their-educa~
tion.” In these Cantons the opinion of the people i is,
in the largest -sense, the law of the land, yetso en-
Tlightened and so sirong is that opinion, that it-enacts
laws; enforced by the severest penalt;es, securing to
every child such-an education as is suitable to his in-
tended employment in-life.

e The same elevated public opinien ‘exists and oper-

ates in the free States of Germany, as wel as in des- *
potic Prussia. On-this point T will quete the testi-

“mony-of an -intelligent American—late President of

the Senate of the State of Massachusetts; and -at: pre-
sent Secretary of the Board of -Education- at Boston
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* —a man who has done much to advance the interests

tendance of children at School. ?

of ediication in bis native State, and to whom I have
had frequent occasion to refer. Mr. Mann says :—

A very erroneous idea’ prevaxls with us, that this en-
forcement of school attendamce~ ls««the prerogative of

" < despotism alone. I believé it is' ‘generally supposed

here, that such compulsion is not merely incompati-
ble with, but impossible in, a free and elective go-

" vernment. This is a great error. With the excep-
_ tion of Austria, (including Bohemia,) and Prussia, -
" almost all the other States of Germany have now

constitutional Governments. ~Many of them have an
Upper and Lower House of Assembly, like our

Senate, and House of Representatives. Whoever,

will attend the Parliament of Saxony, for instanee,
will witness as great freedom of debate as in any
country in the world'; and no law can be passed but
by a majority of the Representatlves chosen by the
people themiselves. In the first School 1 visited, in
Saxony, a lesson ¢ On Government’, in which all the
great privileges secured to the Saxon people by their
Constitution were enumerated; and both Teacher
' and pupils contrasted their present free condition with
‘that of some.other countries, as well as with that of
their- own- ancestors, in a spirit of congratulation and
triumph. The elective franchise in this and in several
of the ather States of Germany, is more generally en~
joyed, ‘that is, the restrictions upon it are less-than in
some of the States of our owr Union: And yet in
Saxony, years after the existence of this Congtitution;
and when no law could be passed without the dssent
of the .people’s Representatives, in_Parliament; as-

sembled, a general. code of School laws was enacted, -

rigorously. enforcmg, by fines and penalties, the at-

- s A
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' Sth.. Fndividual Efforts—There is so much in-the
very nature of education that is voluntary, both in
“its pursuit by an individual, and in its advancement as
asystem, that without eﬁ'orts beyond those which
should or could be enjoyed by statutes, its mterests
can be advanced to but a very limited extent in~any
community. ‘It is erroneous to,suppose that the high
state of education in. Germany is entirely owing to
- the provisi /of/fﬁe laws and ‘the exertions of. the
Civil Autliorities, The spontaneous.efforts of indi-

/vidaials and associations have not, to say the least,

-
/
s

v/‘

Necesst
of tbex;txy in
this Pro-

. vinee.

been less efficient agents in this great work, than the
interference of the State; ‘and these pnvate efforts
 have on several occasions, been Fhe ongmators of the
most important laws and measures of Government L
" Tt is to these efforts that Germany owes its‘unrivalled -~
series of School and educatioxial‘,‘books———.the existenee -
"and wide circulation of upwards of thirty periodieal
. School publications—and the penodlcal conferences
of School Inspectors and Teachers in all the; German
States. The intercéurse of- Teach rs and. Educators
in all parts of Germany, is constant ami mtlmate—to
an extent that can be scarcely concéived by a stran-
ger. Thus the improvements and views of ‘each be~
come the property of all—the educational instructors
of the people eonstitute an extensive and most in-
fluential fraternity, and the whele public mind is ele-
vated and animated to a standard of .sentiment and
practice comformable to a hzgh state of national -civi~
lization.” - S
Corresponding efforts in thls Province are ~111d18-
pensable to the realization of any patriotic hopes as:
to our system of public instruction.. The efficiency
of some of the provisions of the School Lawis
wholly depending upon voluntary. efforts. This is

@
o

R

o
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the case ‘especially i respect to Visitors of Schools, ParrIL
_whose labours are authorized without any provision, K
" for pecunidry remuneration. I hére assume that all Sohool
Clergymenand Jistices of the Peace will be autho- Visitori
rized to'def as Visitors of Schools,* but pecuniary re-
munerstion i in this case would be 1mpract1cable and
absurh ;, pecuniary or other penalties for neglect of
duty, equally 0. In miost instances the authority to Maybeex-
-, @t in this capacity would, it may I think be_rea- 28l *°
" sonably presumed, be regarded as a useful #nd’ ap-
propriate legal privilege rather than'as an unwelcome
Jburden: It gives a' legal, sanction to what might be
< insisted upon as a moral and patriotic duty ; but the *
eﬂiclency with which it is"performed must depend
upon individual fitnéss’ ard- generous co—operatlon.
‘Stich a co-operatlon—umversal and hearty—would
[ productlve of innumerablé benefits” to the rising
_youtkr of the land and the' interests of ediication ge- D
nerally. *Popular education on sound principles is °_
the handmaid of religion: and thie best safeguaid” of ¥

i

x

p‘ubhc order’; the retognized- Teachers of the ome, %
and the authomzed guardlans of thie other, arethe
natural’ assrstants im & work involving the best inter-
ests“of both Of course the Government would not’
permit, Hor public opmlon tolerate,—norcanI imagine
aiy’ individual taste so perverted as to attempf it,—
thiat the Commion School shiould be made thé’ occasion
or* place of\sectaxm\moselytlsm ‘but I can \hardly
coniceive of - a more powerfurauxiliary to the cause “of”
eIementaryEducatlon than the frequent ¥ v1s:ts~toJ.he
Schivols of: tlie various Clergy and Magistfates of the U
land,andthe corre‘spondmg exercise of thelrmﬂuencem "

* Clergy and Magnstmtes, together with D:stnct Couacxllors,
a¥e Tiow Sclfpdl‘Visxtors by Law. - .
' h 4 % N '

[}
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other respects in favour of pubhc instruction. Such
visits would- proni‘pt and encourage the Teachers——-

'woul_gratlfy ~and animate the pupils—would tend

to impress, and excite additional interest among ‘pa-

* rents—would afford the opportunity of makmg use-~

School
Conven-
tions or
Meetings.

Great ben-
efits of

them in
Europe.

ful observations and suggestions—would' nge blrth
to useful lessons and exertions from the pulpit “and
bench—would be an additional guarantee that the
Schools of the country should be in harmony with
its common religious spirit—would doubtless suggest
and be promotive of many valuable hints and exer-
tions in a work common to every form of religion
and every variety -of interest. —

Another important agency in the advancement of
elementary Education—the existence as well as use~
fulness of which depends upon voluntary exertlons,
are the ‘Meetings or Conferences of Teachers and
other local admmlstrators of the School Law—espe-
cially Supermtendents and Visitors, Such Confe-
rences are held in France by a special order of the
Royal Council, ‘which points out the members, the
subjects, the modes of proceeding, as well as the

objects of them. They have already been produc- )

tive of the happiest restilis in that country, although
the regular establishment of them did not take place
until February "10th, 1837. 'In Germany they eon-

_ stitute & prominent feature ‘and means of both edu-

cational devélopement and’ _improvement. The first
scholars and educators in’ Germany attend, them,

t

any ‘thing new in the hlstory of Educatlon is Warrant- L

ed —dlscovenes, or Jmprovements, or suggestxo

educatlon of the people.“are proposed, and consxder-
¥
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(;\

ed. Some of the finest ethational discourses which PaerIL
have ever been published, were first delivered at these
Conferences. Such Confereneés are now common in
the States of Massachusetts and New-York, and are

, attended with the happiest effects. In Pmssm aswell

as in France, the Grovernment attaches the greatest im- "
portance to these Conferences, and sedulously-e oura-/
gesthem;and the holding of such meetingsi mtheniveral Reeom- /
Districts of this Provmce, under proper reﬂul#%tmns, fﬁf:‘ifi,,m

prpvement of Teachers, and to excite in the//public

! mind an increased interest in the -education of the

: young To Teachers such associations would be
?{uable, and through them to the public af large.

On' this point the following remarks of the Preze

Essay of the London Central Education Society, are

worthy of grave consideration—especially in a country

" where the Tegehers have not received a Normal

/ School training. ‘Mr. Lalor says: “The prmclple of

association’is pecnliarly applicable fo the science of
Edli(yxon Conferences of Teachers IIllO'ht e easil

prevented from degenerating into D
In

would; T am confident, contribute largely to 'Z}ae im- vioce.

Gonvmal Meetings.
proper ‘intervals,
P th;;f@guaﬁo’h/ would furnish the strongest incentives
to-thieir zeal and industry. The sympathies of a -
/”'ﬁmmon pursuit, the interchange of ideas, the com:~
munication of new discoveries, could not fail teviake
the meeting delightful. . At present, prac feal know-
ledge of the most important kinds;3cquired by long. )
lives spent in teaching, __nt of the world with its
possessors ‘there bejrg no easy mode of communica-
it fo others; of; (whatis, perhaps, more important,)
- m means ogiving it that degree of developement
wlnéli*&ould show its value. Conferences of Teach«
zp

m
P‘}T_—‘-:,/r"‘l‘
I
I
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Pizr IL ers ~would suffer no man’s experience. to be lost
Ever;dunt would be taken up and foiowed out by,
investigation. _The resources of each would be drawn
out; and men would learn -the command of their
powers, and ‘the manner of keeping their posxtxon in
society. The most aecomphshed mmds_ ould give
a tone to the others' roughness and pecuhantxes of
‘manners. Would be rubbed off, and each would. feel
that he was not sohtary and unconnected, but a
member of an important body. “His_ self—respect
Would thas be mcreasea and with it the estimation
: of others for him. When men of common interests
togethel, the topics’ which concern them most
. ?\ﬁ%}\must engage a share of then attention. _If -
ere be (any grievance it will assume a dlstm‘ci;s}}gl)e,f
b discugsion, and be put in the way-of Tedress ; -if
imp OVBQQFOFCOWtIOH be practicable, their
%Jofn —consideration “will be most hkely to effect it
All this iendmg tomakeﬁeaneel their own i t6-
and%tre‘ngth must also ensuré onsjderafig;i?‘
\ e sagac1ty of the Prussmn Go-
vern) ent 50 strxklany dlsplayed in 1ts orgamza;txon
of public educatxon, makes the utmost use of ‘this
principle of association. The Confelences of School-
masters, ‘without coercive interference, which would
depi*w\e them of their chief . adva;ntages, are pro-

i

, 0

e —

moted|and encouraged by, every means in 1ts power.”
Circulat- To detail the mdmdual efforts which tend to
r':; _f::“;;‘t accomphsh ‘the obJects of pubhc instruction. in con~
be cg{efli!y nexion with. measul:es expressly required by l;mz,
by means Would be forelgn to_the objects I have in, view and
of volunta- exceed my preseribed limits, There i3, however, one.
ry efforts. -

more of s0 general and vxtally mportant - chgu:acter,,

that T cannot omit mentlomng it. I_mean thp estah—

. - llshment of Czrculatmy Libraries, in. the Yanous Dls:*“

- l. T x /
\,\ /
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tricts, and as far as poessible in the School Sections., Parr IL
- To the attainment of this .object, local and voluntary —
co-operation is indispemsable.® Government may
. perhaps contribute ; it may assist by suggesting re-
gulations, and recommending lists of books from which
‘suitable selectionscan be made ; but the rest remains
for mdmdual and local efforts to accomplish. And
the advantages of the School 4an be but very par-
tlally enjoyed, unless they are continued and éxtended -
.by means of books. * As/the School is the pupil’s first Their
teacher, so hooks are’his second ; in the former he great im-
acquires the elements. of knowledge, in-the latter he and utility.
- . acquires knowle ge itself ; Nl_ll_gh__q_f_omer-he-coﬁ
;. with the Sehodl-nraster,—i the latter he holds inter-

._,ﬁ-:‘—‘—”’"

 course W)kh the greatest and wisest men of all ages,

‘and countries and pl:efessmns, on all su LJW
~eyery variety o0l creates the taste

€ 3 Want whwh books a]one can satisfy. In

‘conversmg Wlth the wise, the learned, and the good,

the mind cannot be uihappy,-nor will it become.

vitiated ; its views will bé expanded; its standard -

of manpers and men, and, things will be elevated ; its

eelings will be refined; itsexertions will beprompted:;.

- ity practical knowledge will be matured, and its °
intellectual wealth and power will be indefinitely multi-
plied. But in-any community, few -persons can be
expected to possess the .means necessary to procure
anything like a general: assortment of books; in a
new_and rural community, perhaps none. One Li-
brary for.the whole of such community is the best.sub-.
stitate. Each. ope thus. .acquires the fruits of the.
united contributions of all; ; and the Teachet and the
poor man. with hig, famﬂy partmpate in the. commoni
adwantage, i . . .
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PanrTl. May 1T PLEASE YOUY ExcELLENCY, Ao e
Concla- . T'have thus'endéavouréd to accomplish the' ﬁrst
sion. part of “thé task- assxgned e by’ Yoir Excelléhhy’s
‘ dxstmgurshed ‘predécessor, i Tespect to ah efficient
system ‘of Elementary - Education; by attempiing o
delineate its leading features in the’prmmpal subjects
‘which it embraces, and-most-material parts of the
machinery it reqmres I am deegly aenmble of the
defectiveness of this } pnmary attempi on a snb]ect 50
' varied and complex: Several ‘important topics’ and
"' . many details It have: left’ unnoticed, either because
‘they are net adaptedto this. Provmce, or-because they.
can be.iniroduced -and dlscussed to: greater advan-

tage il an ord diﬁ&ryﬁmual*l%eport*-and—most—oﬁheﬁ—
f@mmmwmﬂﬂhm,beﬁe@amm Iy

-explained, without being professedly discussed. My
- object has been to describe the outhnes-leawngthe
filling up to time and fature oceasions. ~ "The comple-
tion of the structure of'which I have endeavoured to
F] lay the foundation and farnish the plan, must be the
work of years—perhaps of an age. It is, kowever, .-
a ground of ‘encouragement” and conﬁdence, that’ we
are not left to rude:conjectnres or untiied theories in
. this work.* For the prosecution of every part of it,
even to the Child’s First Book, the most trifling ar-
ticle of furniture, the minutest detall of “School order-
and School teachmg, we have the brightest light' of .
learning and experience; and we, cannot fail of the
completest sucecess, if every Legnslator, and. Ruler;
" and, Ecclesiastic, .and Inspector, and - Trustee, and"
Parent in-the land, will -cultivate the spirit-and imi pi
‘tate the example of “the- Priissian School - Counselor’
Dinfer,: who- commenced. fony»years prodlgous Jaz.
bours, self-demals, and chantxes, with the engage—
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ment: I promised God that I wou]d look upon every Pazr 1L
Prussmn peasant child as a being who could com- — -
plain of me before God, if I did-not provide him the

best education, as a man and  a Christian, which it

was possible for'me to provxde.”

. All which is respectfully submitted, by

Your Excellency’s -
Most obedient, and
most humble servant,

EGERTON RYERSON.

N

| .
| Epvcamion OFFicg, C. W.,
2
!

March 26th, 1846.
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