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THE COMMON SCHOOL OF A QUARTER CENIURY HENCE.*

BY JAMES BALDWIN,

TAKE it for granted that the sub-
I jett which interests us most to-
day, is not a question of prophetic
verity, but rather a discussion of facts
and principles having a present prac-
tical value and application. The
common schonl ot the year 1884 is
much nearer to us than the common
school of a quarter century hence;
and, bearing this thought in mind,
you will pardon me if, while depicting
in this paper a somewhat ideal but
altcgether possible future, I direct
your attention primarily to certain
features in the work of the common
school of to-day.

To establish a basis for our specu-
lations and inquiries, let us briefly
notice the progress which has been
made in educational matters during
the quarter of a century just past.
Within that time we have seen the
inception and grotwh of the graded
school idea ; the county superintend-
erdcy has been established ; the system

* An address delivered before the State Teachers’
Associntion, Indiana.
) 8

of examining and licensing teachers
has been improved and perfected;
the State Normal School has been
founded, and its necessity fully de-
monstrated by the efficiency of its
work ; county institutes and township
institutes have been established by
law ; private normal schools, and so-
called normal ipstitutes, have sprung
up in almost every county, annually
affording instruction to thousands of
preparing teachers; in nearly every
city and town *‘ palatial ” school build-
ings have been erected; the village
and district school-houses have been
very generally improved; the length
of the school year, in most localities,
has been doubled and even trebled ;
the salaries paid to teachers have
been steadily—but oh! so slowly—
advanced ; the demand for trained
workers has been constantly increas-
ing ; the opportunities offered to
teachers for acquiring a professional
education have become almost un-
limited. Then, too, as regards the
internal economy of the schools, there
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have been like improvements. The |
methods of instruction, in most

branches, have been revolutionized.
Who is there who teaches reading, or
arithmetic, or grammar, as it was
taught twenty-five years ago? If you
can find such an onc, go write the
word old-fog, ui.der his name. Not
only have we disccvered new ways of
teaching these old-fashioned branches,
but we have learned that reading,
writing, and arithmetic no longer
sufhce as a liberal Common School
education. Within the past quarter
of a century, we have invented
object lessons, and language lessons,
and natural history lessons, and the
Grube method, and phonics, and dia-
critics, and the reformed spelling, and
the Quincy method, and ¢ diagram-
analysis,” and, lastly, we have learned
to dissect everything until nothing is
left but the bare skeleton of  prin-
ciples” and *‘elements.”

When we enumerate that which
has been done in the educational field,
and think of that which remains to be
done, we almost begin to doubt
whether any further progress is pos-
sible. We are tempted to believe
that, for us, the millenium is at hand,
and that, save a substantial increase
in wages, or in the length of the
school term, scarcely anything more
is desirable. Having been, like the
rest of the world, awaksned by the
Gabriel-horn of progress, we have
eagerly joined in the universal struggle
to ‘“catch-on” to the cannon-ball
train of civilization. Some of us
although barely securing a place on
the rear-platform of that train, can
scarcely be persuaded that we are
only passengers; we fondly imagine
ourselves, not only the conductor and
the engineer, but the engine itself.
We fail to perceive that everything
else about us has been making sub-
stantial and very rapid progress, and
that at best, we have not more than
kept even pace with the general on-
ward movement.

The Canada Educational Monthly.

I would by no means disparage or

| decry anything that has been done by

way of actual improvement in the
system of Common School cducation,
but I have no patience with that kind
of sclf.gratulation, to which even
teachers are somctimes given, which
permits the contemplation of our suc-
cess to eclipse or conceal the magni-
tude of our failures. The fact is, that
the past quarter of a century has
been with us largely a period of tran-
sition and experiment; and in esti-
mating our rate of progress we are apt
to forget some things. What, after all,
are ‘“palatial” school houses, and
trained teachers, and improved
methods, and all the elements of
advancement to which I have alluded,
but merel; the means devised or es-
tablished for the attainment of certain
ends? And yet it is to these, and
only such as these, that we invariably
point as evidences of the progress
which we have been making. e
say not a word about the children in
the schools? or, if we mention them
at all, it is only to speak of them as
necessary adjuncts to the * palatial”
buildings, the trained teachers, the
improved methods, or—what is more
common—Ilong and useless tables of
statistics. Ot course, when the matter
is brought home to us, we are ready
to acknowledge that all this expendi-
ture of labour and capital, and of peda-
gogical brain and sinew, is made for
the benefit of these children; that the
object for which the Common School
was established and is maintained is
to prepare them to become useful
citizens, strong thinkers, able doers,
well equipped for life’s struggles, well
worthy to enjoy life’s gifts, filled with
noble aspirations, inspired with heav.
enly aims.

Judged, then, rigidly by the stan-
dard of genuine results, what progress
have we made? What progress are
we making?

Compare the pupils turned out from
our schools to-day with those of a
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quarter of a century ago.  Have they
morc rational ideas of the problems
of life and the dutics of citizenship?
Are they clearer thinkers?  Are they
better doers?  Are they purer in
morals ?  Arc they better able to earn
for themselves a living? Or to con-
fine oursclves more nearly to the ordi-
nary standards ot school-room work,
—how many spell more accurately?
How many writc more elegantly?
How many cipher with more correct-
ness and a clearer understanding of
processes?  How many habitually
speak their native tongue with greater
propricty ?  What proportion of them
all remain in school until they have
acquired a fair education? To what
extent has illiteracy been diminished
in the community ?

It seems to me that, in estimating
the genuine value of the work which
we are 'oing, these uestions are of
vital imyportance. And the point
which I wish particularly to make is,
that a quarter of a century hence,
when we shall have worked our way
through and out of this necessary
transitional period, these questions
and others of similar import will be
the first to be considered.

The drift of public opinion is
already directed that way. That is
the cause and the meaning of the
recent criticisms upon the public
schools, of which some of us are so
evtremely impatient. It is easier to
dismiss these criticisms with the
epithets *“ ignorant” and * senseless”
than it is to disprove their applica-
bility. The voice of the people is
not so much for reform as for better
and more substantial results.

Say they to us: “ We have been
liberal with you, and long-suffering.
We have provided for your educa-
tion at the expense of the State.
We have passed laws obliging you to
qualify yourselves, after a sort, for
the duties of your profession. We
have supplied you with every conveni-
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ence for the prosecution of your work.
We have paid you liberally, and in
many cases cxtravagantly, for all the
good that you have accomplished.
We have allowed you to experiment
with our children, lo! thesc many
ycars. We have patiently observed
your processes of dissection and hair-
splitting, and have not opened our
mouths. We have listcned to your
fine talk about methods, and when we
failed to discover their applicability,
we mcekly considered that the fauh
lay in our own ignorance. Now what
we demand of you is that you settle
upon some-well founded basis of
operations, and begin to produce
results commensurate with all this
outlay of time, talk, talents and the
school fund.”

Such being now the turn in tide of
popular opinion, we may safely pre-
dict that during the coming twenty-
five years, the methods which we have
been so long in maturing will have
been fully tested, and that only those
will be retained which are capable of
leading to the most satisfactory results.
The Model School, therefore, of a
quarter century hence will be a school
wherein honest, common-sense efforts
to promote the highest intelleotual
and moral development of the pupils
are not hampered and obscured
through vain experimenting with fine-
spua theories.

Is it necessary to specify minutely
the distinctive features of that school?

I have been urged to give you a
picture of the Common School of a
quarter century hence. You will par-
don me if, in order to heighten certain
contrasts I draw two pictures instead
of one. For I take it that, in the
year 1908 not all schools will have
reached the same standard, and that
then, as there are now, there will be
not a few schools lagging full twenty-
five years behind the times. I shall,
therefore, exhibit two types of the
Comrmon School as I imagine them
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cnisting at that period; and after you
have looked first on this picture and
then on that, you may draw your own
conclusions.

You may imagine, if you please,
that the wheels of time have heen
turned forward just twenty-five years
and that we arc hving in the first
decade of the twentieth century—
somcwhat older anc. perhaps a trifle
wiser.

A pubhic-spirited citizen in one of
the most enterprising towns is con-
versing with a stranger. He points
with an air of satisfied pride to a large
and really clegant building some
blocks away.

“That,” says he, “is our school
house. It is the one thing of which
our people are very justly proud ; for
we regard it as the best possible
evidence of our thrift, enterprise and
hberality.”

The admiring stranger is pleased
with the architectural beauty of the
building.

“Surely, " he remarks, **in a build-
ing so beautiful and imposing, one
should expect you to have an excel-
lent scheol.”

«“Well, that is true, " answers the
puldlic-spirited citizen. And I sup-
pose that our school is at least as
good as the average. The superin-
tendent is a good fellow—clever to
everybody ; and great on system, and
most of the teachers are graduates
of the High School—well deserving
girls who can afford to work cheap.
The school-house cost us a deal of
money ; we had it built upon the hill
there, so that it could be seen from
both railroads, you know; School
Board expended so much on the out-
side of it, to make it look well, you
know, that they can’t afford many
extras inside. And after all, itdoesn’t
matter, the school does very well.”

The stranger suggests that they
pay a visit to the school, and see
what is actually being done inside

The Canada Educational Monthly.

thosc imposing walls.
spirited citizen demurs.

“ We citizens arc not in the habit of
visiting the schools, " he says.  “We
have 50 much confidence in the ability
of our teachers that we think such
visits altogether unneccessary,-—and
cspecially so since the children might
be annoyed and disturbed by our
presence.

The admiring stranger, in order to
satisfy his curiosity, determines to
visit the school alone.  He finds the
interior of that palatial building very
different from thc exterior. The hall-
ways are bare, cold and dark. The
school-rooms, although large enough
and light enough, are devoid of both
beauty and comfort. [ll-ventilated, al-
ways t0o warm or too cold, construct d
upon the “onc and only” plan of . .
convenience and rectanjular prec
sion, they contain not one thing that
is pleasant or attractivc to the eyc of a
chid. The walls are rough-finished,
and the turniture, though designed
to be handsome, is made of the
very strongest patterns and materials :
everything—even to the countenances
of the children-—bears a prison-like
aspect. ‘The admiring stranger, com-
menting upon the bare discomfort
which everywhereprevails, is informed
that this is the fault neither of care-
less teachers nor of an economical
school board, but that it is the outcome
of a very popular notion that any-
thing like genuine, home like comfort
in a school-house is as much out of
place as a pig in a parlour.

Nobody expects to find culture and
refinement, or even good manners, in
a Public School. It is true that the
teachers give the pupils regular lessons
on morals and manners; indeed, they
oblige them to memorize whole pages
of moral precepts and rules regarding
their behaviour on the street and at
the dinner-table. But they never
think of these rules as being of any
practical use. Like the definitions

But the public
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lcarned in their grammar and arith- !
metics, they are memorized only to !
be had inreadiness when examination
day arrives.

If the stranger has any doubts ot
the truth of the explanation, he has
them dispelled when, shortly after-
wards, he observes the pupils enjoying
the “ demaocratic frecedom of the play
ground.” The superintendeat  re-
marks that,although the children are a
little rude at such times, yet this rude-
ness is only the natural overflow of
pent-upspints,and should innowise be
checked ordiscouraged. The stranger
learns, moreover, that the recess is a
time honoured institution whose origin
dates back even to prehistoric times.
It has maay advantages to recommend
it.  First, . the children march out
and in, keeping step with the beat of
a drum, it affords an excellent op-
portunity—to display the fine mili-
tary discipline which is maintained in
the school. Second, since no child,
—whatever the state of its health, the
sufficiency of its clothing or the con-
dition of theweather—is excused from
participating in the exercises of recess
time, its value as a preventive of good
health is undisputed. Third, it has
a very decided and beneficial influence
towards regulating the price of real
estate in the neighbourhood, thus aid-
ing labour in its struggles against
monopolies. Fourth, it isa practical,
every-day exponent of the foundation-
principle of our government, that all
men are created equal,—for here, the
rich and the poor meet together, and
all lines of caste are forgotten. Fifth,
as a promoter of morals it has no equal
or substitute; for through its agency,
the pure minded, the gentle, the well-
taught are made strong and noble,
and self-controlling by the daily hear-
ing and seeing of things rude, impure
and vile. Virtue is of little worth
that has not been ried by temptation.

The stranger suggests that possibly
it would be well to put a saloon in
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the hasement of the building in order
to tcach lessons of temperance to the
boys.

When the hour of *“ democratic
freedom” has expired, and the chil-
dren with muddy feet and muddier
minds have returned to their books,
the stranger has time to cxamine into
the methods of instruction pursued
in the school. Both teachers and
pupils, judging from their habitual
attitude, scem to have taken lessons
from the suff rectangularity of the
school-room walls.  Every movement
is regulated by a clock,abell,anda pro-
gramme. The pupils, sitting straight
and stiff at their desks, look like rows
of statues in an exhibition of Mrs.
Jarley's wax-works.  They memorize
definitions and rules, but have no
idca of their meaning or application.

Even the youngest children can
tell how many bones are in the human
body ; but not one of them know
what the human body is. Every
problem in arithmetic is solved after
a prescribed form which entirely ob-
scures the vital points of the process.
The pupils—especially the younger
ones—can read with the book closed
as well as with it opened. Almost
all of them can tell a macron from a
breve, and a dieresis from a semi-
dizeresis, but not one of them can
pronounce correctly the name of the
second month in the year. They
have a school-room language which
nobody expects them*o use elsewherc.
(For instance, they are sharply cor-
rected if they remark that “ John has
asked if the dog carries a basket.”
They must say * John has awsked if
the dahg carries a bawsket.”) If they
study books, they study them merely
as a cellection of dead words ; if they
liszen to the teacher’s oral lessons, it
is only as a sinner listens to a sermon
on Sunday. The school is evidently
modelled after the Stuttgard system
of education, “ on the principle not
of cherishing and correcting nature,
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but of rooting it out, and supplying
its place with somethiny better.

The whole process cof teaching is
conducted with the stiff formality of
military drilling; cverything gocs on
by statutes and ordinance ; there is no
scope for the exercise of free-will, no
allowance for the varicties of original
structure. A scholar may possess
what instincts  and
pleases ; the regulations of the school
take no account of this; he must fit
himself into the common mould,
which, like the old giant's bed, stands
there, appointed by superior zuthority,
to be filled by the great and small.”
(See Carlyle's Life of Schiller.)

Having made these observations

capacities he ;
: by its aid 1 regularly divide that

the adminng stranger repairs to the |
superintendent’s oftice in order to ¢

learn from that functionary something '

wmore regarding the general work of
the school.

“Vou will find in ecach room,”
kindly explains the superintendent,
““a machine labelled method, by which
cvery movement, even to the daily
growth of the pupils, is perfected and
harmonized. In this house, my dear
sir, method is everything ; and every
machine has besn manufactured to
order. It is the teacher’s chief duty
to put her class in at one end of the
machine, and then turn the crank.
At the close of each month, the pupils
are measured with an examination
tape-line furnished by myself, and all
whose stature falls below a fixed stan-
dard, are returned to a lower room to
be ground over again by the machine
which ground them last year. Some-
times a scholar is ground over three
or four times before he is sufficiently
pulverized.

“You see, here in miy office, this
time-table, this almanac, and this
large machine labelled system. By
means of these simple appliances the
whole machinery of the school is regu-

! centages.”
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shall give to her machine during the
year, but I can tcll you at any
moment the exact position of any
crank, and just where it will be at ai.
future special day and hour. Here
is annther little apparatus ealled a
‘course of study,’ by which I deter-
mine the precise amount of intel-

" lectual pahulum to be given to each

class during a period of twelve years ;

pabulum into monthly rations, and 1
can calculate to a certainty the cubic
inches of mental growth that each

- ration will inC.ce.”

“And what kird of manhood and
womanhood do you induce by these
processcs? " innocently inquires the
admuring stranger.

“We have nothing to do with that,”
answers the superintendent, resuming
the study of a long column of “per
“It is the duty of the

. family, the church, and the Sunday-

lated. I determine not only how
many turns of the crank each teacher

school to attend to the manhood and
womanhood question. The Public
School has enough to do to bear its
own burdens, without shouldering
responsibilities which do not belong
to it.”

Are you disappointed with the
picture I have drawn? I have shown
you, if not #4e school of a qua.cer
century hence, at least one of the
schools which, no doubt, in certain
localities will linger until that time.
There are, in every profession, per-
sons who, under the plea of conser-
vatism, come lagging along full twenty-
five years in the wake of the world’s
advancement. And many such will
still be living in the blessed year of
Our Lord 1908. It is idle to hope
that the millenium will dawn within
the next quarter of a century; and
until that time, we may expect to find
quacks and incompetents innumerable
in the ranks of the teaching profession.
There will continue to be instituticns
making high professions, which might
have skam written all over their walls
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and ccilings, and nobody slandered. | palatial.
| with an cyc to comfort and conveni-
their number, is to speak out fearicssly |
A quarter century (v ‘uted sej..lchre.

The best that we can do to 4™ :inish

in denunciation,
hence, there will still be those who

can not understand that the public ! serve to conceal shams.

school was established for any otaer
purposc than to afford them employ-
wient. The majesty of the law wili
stll be required to oblige some
teachers to educate themselves. Man-
nerisms and hohbies will continue to
be mistaken for methods.  (raduates
will still be turned out from the high
school, ignorant of the things which
they nced most to know; and the
great ends of public education will,
in many instances, still be obscured
by the artificiality of the means
employed in the school. [ am glad
to believe that this state - " affairs will
be, by no means, general; and I
hasten t> present my second picture
—a picture of tAc common school of
a quarter century hence. If you find
fault with my first for its reality, you
may criticize my second for its
ideality. Yet, I hope that, before
even the half of 2 quarter century has
clapsed, you may know from your
own observation that such a picture
is not altogether visionary.

You may imagine yourselves again
as living in the earlier years of the
twentieth century. Our stranger is
in another enterprising town, not
many miles away from the first. But
here, the public spirited citizen does
not point out the school-house from a
distance, dilating upon its architec-
tural beauty and the liberality of those
who have builtit. He says: “ If there
is one thing for which we can justly
thank heaven, itis our excellentschool.
Come with me and see what we are
doing for our children.”

As the two approach the build-
ing, the admiring stranger observes
that, although its exterior is not waat-
ing in architectural elegance, its ap-
pearance is rather homelike than
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It has cvidently been built

ence rather than show. [t is 7o
Its walls are nei-
ther shams themselves, nor do they
The school
yard is aot a barren Sahara of sand
and jcbbles, an arena for the ““dem-
mocratic frcedom of regess-time,” but
a well kept lawn with borders of
flowers, ard here and there a shade
tree or a fountain. Inside, the hall-
ways are light warm and airy, impres-
sing the wvisitor at once with some of
that fecling of cheerfulness and good
nature which they find to pervade the
whole atmospherc of the place. There
are pictures on the walls, there are
flowers in the windows, thcre are
L.ooks on the tables, therc is an air of
genuine culture in everything they
see. No child, hcwever rade or low-
born, could resist the influence of
such a place—could pass his school
days in the midst of such surround-
ings without being raisedand ennobled
by them.

“ It is all for the children,” r~marks
the public-spirited citizen.

The visitors pass from room (o
room, and inspect the work which is
being done. There are ne ;rinding
machines there. The teachess are at
their posts, enthusiastic, wide-awake,
efficient, but not manipulators or
cranks. No one has so many pupils
but that she can fully understand the
capabilities, and attend to the wants
of each individual. She is not worried
by fears that she may fail to accom-
plish a definite amount of work within
a specified time, or that a portion of
her class wili be unable to *‘make
their grade.” The results of her labour
are not estimated by the figures scored
at the monthly examinations, nor
measured by the number of promo-
tions made within the year; but the
growth of each individual pupil, in
intelligence, in gentleness of manners,
in earnestness of purpose, determines
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tiow well she has performed her whole
duty. The methods which she em-
ploys are, as ncarly as possible,
naturc's own mecthods, likest unto
those * by which cvery genuine niother
brings up her family, preserving the
individuality of each, and weaving the
wholc into the golden web of house-
hold unity.”

Each child 1s given that kind and
amount of intcllectual nourishment
that he can best assimilate, and that
will most proriote his strength.
the superintendent applics his tape-
line measure, it is to test the child's
own capacity for growth, and not to
compare his stature with some arbi-
trary standard fixed for the class.
The pupils progress step by step, from
one plane of advancement to another,
as their individual strength and fit-
ness peimit—the strong not being
held back by the weak, nor yet by
time tables, and the weak not being
carricd through on the skirts of the
strong. Noattemptis made to mould
two pupils in the same pattern. All
men may be equal, but they possess
diverse gifts; and not only is this

truth recognized in the school, but it |

is made the leading principle in the
direction of the work both of teachers
and of pupils.

‘ And what branches of study do

you teach in this school?” inquires .

the admiring stranger.
““ As to that, ” answers the superin-

we teach those few things well. All

who graduate from the High School !
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arc ablc to write their own commence.
ment cxercises ; they can read aloud

_ to the family at home without stop-

pir.g to spell the words; they can

- vrrite good business letters, and keep

tneir own business accounts; they

: know the principles underlying and

If

controlling a frce government, and
when they are old enough to vote,
they can read their own tickets; they
have a taste for good reading, and
an unquenchable desire to extend
the bounds of their knowledge. Some
of them can do very much morce than
this, but the extent of their intellectual
attainments, aside from this, is largely
proportionable to the gifts with which
Nature has endowed their minds.”

“ Notall the pupils in the schools,”
continues the superintendent, ‘¢ will
be teachers, or authors, or lawyers, or

' preachers, or politicians, or artisans ;
. but all

may at somc time, be
obliged to carn their own living ; and
all can, and ought to be gentlemen
and gentle-ladies.  Some  will be
thinkers but more will be doers ; some
will be head-workers, but more will be
hand-workers. The school assumes
none of those duties which belong
distinctively to the family or to the
chu..h; it tcaches its pupils neither a
trade nor a religion ; but it does as-

: sume so to strengthcn and cultivate

the mind and heart as to render the

. soul susceptible of the best and noblest

i influences, and the hand capable and
tendent, “ we teach a few things, but |

willing to perform all that in the pro-
vidence of God shall be required of
it."—/Indiana School Fournal.

Tue Popular Science Monthly aryues for
books printed on green paper and the use
of red, yellow, or white ink in the place of
black. ¢ For thousands of years,” it says,
‘‘from papyrus to superfine glittering note-
paper, our eyes have been exposed to the
deleterious influences of black and white,
The change to green. yellow, and red,
or no some other agreeable reflective tints, is

eventually certain to take place. Then the
eyes of the scholars and of the students will no
longer be wearied with the myopian contrast
of black and white, but strengthened and
refreshed by congenial colours: and to pore
over the pages of & book would be no more
fatiguing to the eyes than gazing on a ver-
dant prairie decorated with variously-tinted
flowers.”
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WHAT IS A LIBERAL EDUCATION?

EY PRESVIDENT CHARLUES FLIOT,

{ Comtimned from page 276 )

LOSELY allied to the study of his-

tory is the study of the new scicnee
called political economy, or public
cconomics. [ say the new science, be-
causc Smith's * Wealth of Nations”
was not published until 1776 ; Mal-
thus's “ Essay on the Princple of
Population” only appeared in 1798 ;
and Ricardo's “ Political Fconomy
and Taxation,” in 1817. The subject
is related to history inasmuch as it
gleans its most important facts by the
study of the institutions and industrial
and social conditions of the past; it
is the science of wealth in so far as it
deals with the methods by which pri-
vate or national wealth is accumulated,
protected, enjoyed, and distributed ;
and it is connected with cthics in that
it deals with social theories and the
moral effects of economic conditions.
In some of its aspects it were better
called the science of the health of
nations; for its results show how
nations might happily grow and live
in conformity with physical and moral
laws. It by far the most complex
and difficult of the sciences of which
modern education has to take account,
and therefore should notbe introduced
too early into the course of study for
the degree of bachelor of arts; but
when it is introduced, enough of it
should be offered to the student to
enable him to get more than a smat-
tering.

When we consider how formidable
are the industrial, social, and political
problems with which the next gener-
ations must grapple; when we observe
how inequalities of condition increase,
notwithstanding the general accept-

ance of theorics of cquality ; how
population irresistibly tends to huge
agglomerations tn spite of demonstra-
tins that such agglomerations arc
physically and morally unhcalthy ;
how the uni -ersal thirst for the cnjoy-
ments of life grows hotter and hotter
and is not assuaged ; how the relations
of government to socicty become
constantly more and more compli-
cated, while the governing capacity of
men does not scem to increase pro-
portionally ; =nd how frec institutions
commit to masses of men the deter-
mination of public policy in regard
to economic problems of immensec
dithculty, such as the problems con-
cerming tanffs, banking, currency, the
domestic carrying trade, foreign com-
merce, and the incidence of taxes,—
we can hardly fail to appreciate the
importance of offering to large num-
bers of American students ample
frcilities for learning all that is known
of cconomic science.

How does the ordinary provision
made in ~nr colleges for the study of
political economy meet this nced of
students and of the community?
That I may not understate this pro-
vision, I will describe the provitiuns
made at Columbia College, an insti-
tution which i5 said to be the richest
of our cciieges, and at Brown Uni-
versity, one of the most substantial
of the New England colleges. At
Columbia, Juniors must attend two
exercises 2 wezk in political economy
for half a year, and Seniors may elect
that subject for two hours a week
throughout the year. At Brown,
Juniors may elect political economy
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two hours a week for half a year, and
Seniors have a like privilege. The
provision of instruction in Greek at
Brown is five and a half times as much
as the provision in political economy,
and seven-elevenths of the Greek is
required of all students, besides the
Greek which was required at school ;
but none of the political economy is
required. Columbia College makes
a further provision of instruction in
history, law, and political science for
students who are able to devote
cither one or two years to these sub-
jects after taking the degree of bachelor
of arts, or who are willing to procure
one year’s instruction in these subjects
by accepting the degree of bachelor
of philosophy instead of the degree
of bachelor of arts—a very high price
to pay for this one year’s privilege.
If this is the state of things in two
leading Eastern colleges with regard
to instruction in political economy,
what should we find to be the average
provision in American colleges? We
should find it poor in quality and
insigpificant in amount. In view of
this comparative neglect of a subject
all-important to our own generation
and those which are to follow, one is
tempted to join in the impatient cry,
Are our young men being educated
for the work of the twentieth century
or of the seventeenth? There can be
no pretence that political economy is
an easy subject, or that it affords no
mental discipline. Indeed, it requires
such exactness of statement, such
accurate weighing of premises, and
such closeness of reasoning, that many
young men of twenty, who have been
disciplined by the study of Greek,
Latin, and mathematics for six or
eight years, find that it tasks their
utmost powers. Neither can it be
justly called a material or utilitarian
subject ; for it is full of grave moral
problems, and deals with many ques-
tions of public honour and duty.

The last subject for which I claim

[he Canada Educational Monthy.

admission to the magic circle of the
liberal arts is natural science. Ail
the subjects which the sixteenth cen-
tury decided were liberal, and all the
subjects which I have heretofore dis-
cussed, are studied in books; but
natural science is to be studied not in
books but in things. The student of
languages, letters, philosophy, mathe-
matics, history, or political economy,
reads books, or listens to the words
of histeacher. The student of natura)
science scrutinizes, touches, weighs,
measures, analyzes, dissects, and
watches things. By these exercises
his powers of observation and judg-
ment are trained, and he acquires the
precious habit of observing the ap-
pearances, transformations, and pro-
cesses of nature. Like the hunter
and the artist, he has open eyes anc
an educated judgment in seeing. Fie
is at home in some large tract of
nature’sdomain. Finally, he acquires
the scientific method of study in the
field, where that method was orginally
perfected. In our day, the spint in
which a true scholar will study Indian
arrowheads, cuneiform inscriptions, or
reptile tracks in sandstone, is one and
the same, although these objects be-
long respectively to three separate
sciences—archaology, philology, and
palezontology. But what is this spirit?
It is the patient, cautious, sincere,
self-directing spirit of natura! science.
One of the best of living classical
scholars, Professor Jebb of Glasgow,
states this fact in the following forcible
words: ¢¢ The diffusion of that which
is specially named science has at the
same time spread abroad the only
spirit in which any kind of knowledge
can be prosecuted to a result of last-
ing intellectual value.” Again, the
arts built “pon chemistry, physics,
botany, zoélogy, and geology are chief
factors in the civilization of our time,
and are growing in material and moral
influence at a marvellous rate.  Since
the beginnning of this century, they
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have wrought wonderful changes ‘n |
the physical relation of man to the |
earth which he inhabits, in national
demarcations, in industrial organiza-
tion, in g vernmental functions, and
in the modes of domestic life: and
they will certainly do as much for the
twentieth century as they have done
for ours. They are not simply
mechanical or material forces; they
are also moral forces of great inten-
sity, I maintain that the young
science which has already given to all
sciences a new and better spirit and
method, and to civilization new powers
and resources of infinite range, de-
serves to be admitted with all possi-
ble honours to the circle of the liberal
arts; and that a study fitted to train
noble faculties, which are not trained
by the studies now chiefly pursued in
youth, ought to be admitted on terms
of perfect equality to the academic
curriculum.

The wise men of the fifteenth cen-
tury took the best intellectual and
moral materials existing in their day—
namely, the classical literatures, meta-
physics, mathematics, and systematic
theology—and made of them the sub-
stance of the education which they
called liberal. 'When we take the best
intellectual and moral materials of
their day and of ours to make up the
list of subjects worthy to rank as
liberal,and to be studied for discipline,
ought we to omit that natural science
which in its outcome supplies some of
the most important forces of modern
civilization? We do omit it. I do
not kno # a single preparatory school
in this country in which natural science
has an adequate place, or anyapproach
to an adequate place, although some
besinni-gs have lately been made.
There is very little profit in studying
natural science in a book, as if it were
grammar or history; for nothing of
the peculiar discipline which the pro-
per study of science supplies can be

obtained in that way, although some
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information on scientific subjects may
be so acquired. In most colleges a
little scientific information is offered
to the student through lectures and
the use of manuals, but no scientific
training. The science is rarely intro-
duced as early as the Sophomore year;
generally it begins only with the Junior
year, by whici: time the mind of “he
student has become so set in the
habits which the study of languages
and mathematics engenders, that he
finds great difficulty in grasping the
scieatific method. It seems to him
absurd to perform experiments or
make dissections, Can he not read
in a book, or see in a picture, what
the results will be? The only way to
prevent this disproportionate develop-
ment of the young mind on the side of
linguistic and abstract reasoning is to
introduce into school courses of study
a fair amount of training in sciences
of observation. Over against four
languages, the elements of mathe-
matics, and the eclements of history,
there must be secsome accurate study
of things. Were other argument
needed, I shovld find it in the great
addition to the enjoyment of life which
results from an early acquaintance
and constant intimacy with the won-
ders and beauties of external nature.
For boy and man this intimacy is a
source of ever fresh delight.

To the list of studies which the
sixteenth century called liberal, I
would therefore add, as studies of
equal rank, English, French, German,
history, political economy, and nat-
ural science, not one of which can be
said to have existed in mature form
when the definition of liberal edu-
cation, which is still in force, was laid
down. In a large university many
other languages and sciences will be
objects of study; I confine myself
here to those studies which, in my
judgment, are most desirable in an
ordinary college. We are now in
position to consider how the necessity
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for allowing choice among studies has
arisen.

The second and third of the three
principal propositions which I wish
to demonstrate—namely, that earlier
choice should be allowed among
coordinate studies, and that the exist-
ing order of studies needs to be modi-
fied—may be treated much more
briefly than the first proposition,
although in them lies the practical
application ot the whole discussion.
When the men of the sixteenth century
had taken all the sciences known to
their generation to make up their
curriculum of liberal study, the sum
was not so large as to make it impos-
sible for a student to cover the whole
ground effectually. But if the list of
liberal arts is extended, as I have
urged, it is manifest that no map can
cover the whole ground and get a
thorough knowledge of any subject.
Hence the necessity of allowing the
student to choose among many co-
ordinate studies the few to which he
will devote himself. In a vain en-
deavour to introduce at least some
notions about the new sciences into
the curriculum of the year 1600, the
managers of American colleges have
made it impossible for the student to
get a thorough knowledge of any sub-
ject whatever. The student has a
better chance to learn Greek and
Latin than anything else; out he
does not get instruction enough in
these languages to enable him to
master them. In no other subject
can he possibly get beyond the ele-
ments, if he keep within the official
schedules of studies. Consider what
sort of an idea of metaphysics can
be obtained from a single text-book
of moderate size, into which the whole
vast subject has been filtered through
one preoccupied mind ; or of physics
from a short course of lectures and a
little manual of three or four hundred
pages prepared by a teacher who is
not himself an investigator; or of

i without
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political economy from a single short
treatise by an author not of the
first rank. These are not imaginary
sketches; they are described from
the life.  Such are the modes of deal-
ing with these sciences which prevail
in the great majority of American
colleges. I need not dwell upon this
great evil, which is doing untold in-
jury every year. The remedies are
plain. First, let the new studies be
put in every respect on a level with
the old; and then let such a choice
among coordinate studies be given as
to secure to the student a chance to
be thorough in something. To be
effective, oontion must be permitted
earlier than it is now. This propo-
sition—that earlier options are desir-
able—cannot be discussed without
simultaneously considering the order
of studies at school and college.
Boyhood is the best time to learn
new languages; so that as many as
possible of the four languages, French,
German, Latin, and Greek, ought to
be begun at school. But if all boys
who are to receive a liberal education
are required to learn to read all four
languages before they go to college,
those boys who are not quick at
languages wil: have very little time for
other studies. English, the elements
of mathematics, the elements of some
natural science properly taught, and
the history of England and the United
States being assumed as fundamentals,
it is evident that some choice among
the four remaining languages must be
allowed, in order not to unduly re-
strict the number of boys who go to
college. With very good instruction,
many boys could doubtless learn to
read all four languages tolerably well
before they were eighteen years old
sacrificing more essential
things ; but there are boys of excel-
lent capacity in other subjects who
could not accomplish this linguistic
task ; and in many States of the
Union it is quite impossible to get
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very good instruction in all these
languages. Therefore I believe that
an option should be allowed among
these four languages at college ad-
mission examinations, any three being
accepted, and the choice being deter-
mined in each case by the wishes of
parents, the advice of teachers, the
destination of the candidate if settled,
the better quality of accessible instruc-
tion in one language than in another,
or the convenieace of the school which
the candidate attends. Whichever
language the candidate did not offer
at admission he should have oppor-
tunity to begin and pursue at college.

As to the best order in which to
take up these four languages, I notice
that most persons who have thought
of the matter hold some theory about
it with more or less confidence, but
that the English-speaking peoples
have little or no experience upon the
subject. One would naturally sup-
pose that easiest first, hardest last,
would be a good rale ; but such is not
the present practice in this country.
On the contrary, Latin is often begun
before French ; and it is common to
begin Greek at fourteen and German
at twenty. In education, as in other
things, I am a firm believer in the
principle of expending the least force
which will accomplish the object in
view.
I would teach it in the easiest known
method, and at the age which it can
be easiest learned. But there is an-
other theory which is often acted upon,
though seldom explicitly stated—the
theory that, for the sake of discipline,
hardness that is avoidable should be
deliberately imposed upon boys ; as,
for instance, by forcing a boy to study
many languages, who has no gifts that
way, and can never attain to any
mastery of them. To my mind the
only justification of any kind of dis-
cipline, training, or drill is the attain-
ment of the appropriate end of that
discipline. * It is a waste for society,

If a language is to be learned,,
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and an outrage upon the individual,
to make a boy spend the years when
he is most teachable in a discipline,
the end of which he can never reach,
when he might have spent them in a
different discipline, which would have
been rewarded by achievement.
Herein lies the fundamental reason
for options among school as well as
college students, all of which are
liberal. A mental discipline which
takes no account of differences of
capacity and taste is not well directed.
It follows that there must be variety
in education instead of uniform pre-
scription.  To ignorant or thoughtless
people it seems that the wisdom and -
experience of the world ought to have
produced by this time a uniform course
of instruction good for all boys, and
made up of studies permanently pre-
eminent ; but there are two strong
reasons for believing that this con-
venient result is unattainable : in the
first place the uniform boy is lacking ;
and in the second place, it is altogether
probable that the educational value
of any established study, far from -
being permanently fixed, is constantly
changing as new knowledge accumu-
lates and new sciences come into
being. Doubtless the eleventh cen-
tury thought it had a permanent curri-
culum in ¢ Lingua, tropus, ratio,
numerus, {tonus, angulus, astra’ ;
doubtless the course of study which
Erasmus followed was held by the
teachers of that day to supply the only
sufficient liberal education; and we
all know that since the year 1600, or
thereabouts, it has been held by the
wisest and most cultivated men that
Greek, Latin and mathematics are
the only good disciplinary studies.
Whewell, whose foible was omnisci-
ence, did not hesitate to apply to these
three studies the word permanent.
But if history proves that the staples
of education have in fact changed,
reason says still more clearly that they
must change. It would be indeed
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incredible that organized education
should not take account of the
progress of knowledge. We may be
sure that the controlling intellectual
forces of the actual world, century by
century, penetrate educational pro-
cesses, and that languages, litetatures,
philosophies, or sciences which show
themselves fruitful and powerful must
win recognition as liberal arts and
proper means of mental discipline.
Two objections to the views which
I have been presenting occur at once
to every conservative mind. I have
often been met with the question : Is
this traditional degree of bachelor of
arts, which for three hundred years,
at least, has had a tolerably clear
meaning, to be deprived of all exact
significance, so that it will be impos-
sible to tell what one who holds the
degree has studied ? I reply tha' the
degree will continue to testify to the
main fact to which it now bears wit-
ness, namely, that the recipient has
spent eight or ten years, somewhere
between the ages of twelve and twenty-
- three, in liberal studies. Imight add
that the most significant and valuable
degree in arts which is anywhere given
—the German degree of doctor of
philosophy and master of arts—does
not stand for any particular studies,
and does not indicate in any indivi-
dual case the special studies for which
it was conferred, although it does pre-
suppose the earlier accomplishment,
at a distance of several years, of the
curriculum of 2 German gymnasium.
A second objection is expressed in
the significant question: What will
become of Greek and Latin if all these
new subjects are put on an equality
with them? Will Greek and Latin,
and the culture which they represent,
survive the invasion ? To this ques-
tion I answer, first, that it is proposed,
not to substitute new subjects for the
old, but only to put new subjects be-
side the old in a fair competition, and
not to close any existing road to the
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degree of bachelor of arts, but only to
open new ones; secondly, that the
proposed modification of the present
prescription of Greek and Latin for
all boys who are to go to college will
rid the Greek and Latin classes of
unwilling and incapable pupils, to the
great advantage of the pupils who
remain ; and, thirdly, that the with-
drawal of the artificial protection now
given to the classics will cause the
study of classical antiquity to rely—
to the well-chosen words of Professor
Jebb on the last page of his life of
Bentley—* no longer upon a narrow
or exclusive prescription, but upon a
reasonable perception of its proper
place amongst the studies which be-
long to a liberal education.” The
higher the value which one sets on
Greek and Latin as means of culture,
the firmer must be his belief in the
permanence of those studies when
they cease to be artificially protected.
In education as elsewhere, it is the
fittest that survives. The classics, like
other studies, must stand upon their
own merits ; for 1t is not the proper
business of universities to force sub-
jects of study, or particular kinds of
mental discipline, upon unwilling
generations ; and they cannot prudent-
ly undertake that function, especially
in a country where they have no sup-
port from an established church, or
from an aristocratic organization of
society, and where it would be so easy
for the generations, if repelled, to pass
the universities by.

Finally, the enlargement of the circle
of liberal arts may justly be urged on
the ground that the interests of the
higher education and of the institu-
tions which supply that education de-
mand it. Liberal education is not
safe and strong in a country in which
the great majority of the men who
belong to the intellectual professions
are not liberally educated. Now, that
is just the case in this country. The
great majority of the men who are
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engaged in the practice of law and
medicine, in journalism, the public
service, and the scientific professions,
and in industrial leadership, are not
bachelors of arts. Indeed, the only
learned profession which contains to-
day a large proportion of bachelors of
arts is the ministry. This sorry con-
dition of things is doubtless due in
part to what may be called the pio-
neer condition of American society ;
but I think it is also due to the
antiquated state of the common col-
lege curriculum, and of the course of
preparatory study at school. When
institutions of learning cut themselves
off from the sympathy and support of
large numbers of men whose lives are
intellectual, by refusing to recognize
as liberal arts and disciplinary studies
languages, literatures, and sciences
which seem to these men as important
as any which the institutions cultivate,
they inflict a gratuitous injury both on
themselves and on the country whcih
they should serve. Their refusal to
listen to parents and teachers who ask
that the avenues of approach to them
may be increased in number, the new
roads rising to the same grade or level
as the old, would be an indication
that a gulf already yawned between
them and large bodies of men who by
force of character, intellizence, and
practical training are very influential
in the modern world. For twenty
years past signs have not been want-
ing that the American college was not
keeping pace with the growth of the

383

country in population and and wealth.
I believe that a chief cause of this rela-
tive decline is the narrowness of the
course of study in both school and
coilege.

The execution of the principles
which I advocated would involve con-
siderable changes in the order of
school and college studies. Thus,
science-teaching should begin early
in the school course ; English should
be studied from the beginning of
school life to the end of coliege life ;
and the order in which the other
languages are taken up should be for
many boys essentially changed. We
should in vain expect such changes
to be made suddenly. They must be
gradually brought about by the pres-
sure of public opinion—by the public
opinion of the educated classes taking
gradual effect through established
educational iostrumentalities. The
change will be wrought by the demands
of parents upon Private Schools ; by
the influence of trustees and com-
mittees in charge of endowed and
Public Schools upon school courses of
study; by the conditions which bene-
factors and founders impose upon
their gifts and bequests to liberal edu-
cation ; by the competition of indus-
trial technological schools and by the
gradual encroachment of the modern
subjects upon the ancient in colleges
aud universities. All these influences
are at work, and much ground has
been gained during the last fifteen
years.—The Century.

THE important question in education is
not, how much is learned, but, rather, the
permanent effect of the knowledge acquired,
and the value of the habit established in the
acquisition. One may learn but a tenth
of what another does, and yet have itso much
more select as to be ten times as valuable as
the other's knowledge. In the one case it
may have been learned by such a crude pro-
cess as 1o be destructive of all culture, and in

the other in .uch a clear, impressive manner
as to have each mental effort permanently
strengthening to mind, so that what is learned
leaves the intellect clearer, sharper, stronger.
If teachers will keep this truth in mied, they
will see the force of this maxim, *‘Not how
much, but how well,” and gauge their in-
struction accordingly, There is a demand
for keen discrimination along the line here
indicated.—American Teacher,
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ACADEMY ENDOWMENTS.

BY W. H. SCHUYLER.

Nations, and thrones, and reverend laws
have melted like a dream,

Yet Wykeham's works are green and fresh
beside the crystal stream;;

Four hundred years and fifty their rolling
course have sped

Since the first serge.clad scholar to Wyke-
ham's feet was led :

And still his seventy faithful boys in these
presumptuous days

learn the old truth, speak the old words,
tread in the ancient ways;

Still for their daily orisons resounds the matin
chime,

Still, linked in bands of brotherhnod, St.
Catherine's steep they climb ;

Sti!l to their Sabbath worship they troop by
Wykeham's tomb, !

Still in the summer twilight sing their sweet
song of home.

Roundell Palmer's ** Anniversary Ballad

“TTis the interest of every man to

live as much at his ease as he
can,” says Adam Smith, the great
founder of the modern science of
political economy; and from this
proposition he argues against the value
of educational endowments. If the
state of affairs described by him as
existing at Oxford about the middle
of the eighteenth century result neces-
sarily from the influence of endow-
ments, wise men will not contribute
money, time, or labour to the estab-
lishment of educational institutions ;
and hence a discussion of the worth
of endowments is fitting at this time,
when money flows more freely than
ever before into the coffers of schools
and colleges.

The press, steam, and electricity
have made the abuse of educational
foundations much less probable in
our day. These agencies immedi-
ately ..ake known everywhere every
act of public institutions, and pour
upon them such a flood of light that

they find it impossible to withsiand
long the force of intelligent criticism.
Endowed schools are, doubtless, con-
servative ; but conservatism in edu-
cation is not an evil, however annoy-
ing it may be to the advanced re-
former. ‘That endowed institutions
are not beyond the reach of public
sentiment 1s seen in the concessions
Harvard and Columbia are making
to the rather feeble demand that these
venerable and wealthy corporations
should be something for the higher
education of women. He would not
be a rash prophet who would predict
that in twenty-five years these old
seats of learning will be doing more
forthesound education ofourdaughters
than colleges that have opened their
doors at the first knock. They are
only waiting for a louder knock and
ability to provide substantiaily for
their guests. In the meantime, it is
generally admitted that in their chosen
field they stand in the f{ront rank,
although they are the most munifi-
cently endowed of all our colleges.
Passing to the special subject of
inquiry at this time, before taking up
the academies of our own country, a
brief survey of the great secondary
schools of Fngland will help us to
form correct conclusions. England,
better than any other transatlantic
country, represents the best elements
of modern civilization, and does more
for the diffusion thereof throughout
the world. It is true that Germany
is generally considered the favoured
land of education, and that she is
the Mecca of our ambitious young
scholars; but England’s men of science
and learning are of no means rank, and
for practical men of affairs, and espe-
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cially for enlightened, liberal states- |
men, pervaded by the Christian spirit, |
the greatest of national boons, shemust
be assigned the first place in the family -
of nations.  Her indebtedness to her -
endowed schools has oftenbeen noted.
They have “ heen the foundation upon |
whicl has been built up much of the !
sterling wealth of the knglish char- !
acter. They have kept alive '
the liberal studies which have nourish-
ed a race of divines, lawyers, physi-
ciaas, statesmen, that may challenge :
comparison with those of any nation.
They have opened the gates of higher
employment to industry and talent
unsupported byrankandriches. They
have mitigated the inequalities of so-
ciety. They have ploughed up the
sub-soil of poverty to make the surface-
earth stronger and richer.” *

The head master of one of these
schaols, after expressing views much |

like the above,goes onto say : *“Where
can be found such a thorough free- !
dom of play for all that is in a boy of
good and noble, as in our Public [en-
dowed] Schools? Where such a )ud\-
cious mixture of liberty and restraint?
“Where is a boy thrown upon his own
good principle and firmness, and yet
protected from the rougherand coarser
forms of temptation, as in the guarded
and yet frec atmosphere of a Public
Schoot? When we look at these noble
and distinguished institutions of our
country, can we wonder at the Duke of
Wellington’s watching the boys of Eton |
in their playing-fields and thioking that |
it was there Waterloo was won—that
such training as there exists, and has
existed for centuries, matures the
heroic and manly temper of English-
men into stern fulfilment of duty, stern
defence of the injured and the weak,
stern repression of the unjust aggres- |
sions of other nations. Can we wonder
at the large share Montalembert gives
to the pubhc school life of Engllsh boys

'Bamards “ Vauom.l Edumnan in Rurope,”
P 724
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in the acknowledged superionty)of
kngland? Can there be more striking
contrast than that which cxists be-
tween the cramped and confined and
constantly-watched training of a foreign
school-boy, and the free and healthy
play of lifc and vigour and self-reliance
in an Fnglish school-boy?”

Dr. Weise, at one time chicf director
of Prussian sccondary schools. makes
somc comparisons between those of

: Germany and England that are very

favourable to the latter, as a few ex-
tracts will show :

“The result of my observation, to
state it briefly, is this: In knowledge
our higher schools are far in advance.
of the English ; but their education is
more effective, because it imparts a
better preparation for life.

“ With us it is almost a standing
maximthatthe object ofthe gymnasium
is to awaken and develop the scien-
tiic mind. An Englishman could nou
admit this, for he is unable to divest
himself of the idea that not to know,
but to do, is the object of man’s life;
the vigorous independence of each in-
dividual man in hisown life and calling.

“ Students there do not learn nearly
so much as with us ; but they learn one
thing better, and that is the art of learn-
ing. They acquire a greater power of
judging for themselves ; they know
how to make a correct starting-point
for other studies ; whereas our young

' men too oftenonly know just what they

have learnt, and never cease to be de-
pendent on their school teaching.
“Were it possible to cownbine the
German scientific method with the
English power of forming the char-
acter, we should attain an ideal of edu-
cation not yet realized n Christain

: tuimes—only once realized, perhaps,

in any time, in the best days of Greece,
—but which is just the more difficult to
attain now,inproportion as the spirit of
Christianity is more exalted than any-

' thing which antiquity could propose to

itself as the end of education.”
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The chief objection, perhaps, urged
against these schools at the present
time is their too exclusive devotion to
the classics and mathematics ; but this
1s a question about which competent
judges are by no means unanimous,
and the innovations alrcady found in
the historic curriculum show their
readiness torespondto awell-grounded
demand for change. The lines de-
scriptive of Winchester, quoted at the
head of this article, are true in varying

degreces of all of * these most Eng- .

lish institutions of England,” as the
I.ondon 7imes has called them, and
suggest that no man can erect to him-
sclf a grander or more enduring monu-
ment than a well-endowed academy.

Past educational history gives us no :

rcason to hope that a school not on a
solid money-foundation can have a
career so uscful, so glorious, and so en-
during as these great schools; and

even Adam Smith admits that the in- |

fluence of endowments upon second-
ary schools has not been sn unfavour-
able as he thinks it has been upon uni-
versities.

Ourown well-endowed schools—few
in number and of comparatively recent
growth—cannot claim so positive and
so universal an influence in shaping
the American character ; but a candid
examination of facts, not of mere im-
pressions, will clearly show that the
men who had faith enough thus to set
aparta portion of theirwealth * builded
betterthantheyknew,” and are worthy
of imitation by those who have man’s
highest welfare at heart. The constit-
uent elements of a successful school
cannot bemeasured by *‘ruleofthumb”
and hence the great difficulty of com-
ing to correct conclusions thereupon.
Perhaps nothing strikes the popular
imagination more favourably than a
large attendance ; and yet this may be
very misleading. One school, real-
izing that its teachers can do only a

limited amount of the best work, con-.

fines itself to two courses of study, or
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it may be to one, based on cxperience
and philosophical principles ; more-
over, it ngidly excludes or dismisses
students not in harmony with its spirit,
and unable to profit by a residence
within its walls, or injurious to others.
Another school increases its work two-
fold or threcfold, without a corre-
sponding increase in its teaching staft,
advertising courses of study whose
greatest merit may be their fitness to
strike the imagination of the uninitiated
and thus by making of itself a drag
net it secures a large attendance of
constantly-changing pupils. That the
first school is doing more to advance
sound learning is evident. A school
may also acquire much fame through
the well-advertised expressions of par-
tial graduates and friends ; the value of
such testimony depends upon one's
ability to read between the lines.
Other things being equal, it must be
admitted thuai the most successful
school is the one that rctains the
largest percentage of pupils long
enough to complete its curriculum:
and, if these graduates enter our best
colleges in large numbers and in good
standing, we have the best possible
assurance that they have been well
trained intellectually and not imbued
with a mere smattering of knowledge.
The application of this test to our aca-
demies brings out facts highly favour-
able to the principle of endowruent.
The Phillips Academies and Williston
Seminary, apart from their productive
funds, have had no advantages beyond
those of other schools, and hence may
be taken as representative examples
of what a well-endowed academy may
do and become. If it be said that
their age and situation are in their
favour, or that their management
chanced to fall into specially-skilful
hands, New England points at once to
institutions founded even before these,
the subjects of most careful ni'rsing,
and once as flourishing, whic are
now struggling between life and ceath,
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or have already yielded to adversc
fate.

As an aid to the understanding of
the work done by these threc schools,
the following table ofaverageshas been
cempiled from the reports of the
United States Bureau of ¥ducation.
Six schools are included, not as repre-
sentative of the average unendowed
academy, but as those popularly con-
sidered the best. The Boston Latia
School, generally acknowledged to be
the best preparatory school main-
tained at the public expensc, is added
for comparison.
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New Hampshire......
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1
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The statistics given by the Bureau
of Education covera period of less than

YOrK oot e
Wyoming Seminary, Kingston, Pennsyivania... ...

y Academy, Albany, New York............
St. Paul’s School, Concord, New Hampshire. . ...

Latin School, Boston, Massachusetts.............

Fort Edward College Institute, Fort Edward, New

Williston Seminary, East Hampton, Massachusetts.
Hopkins Grammar-School, New Haven, Connecticut
Cazenovia Seminary, Cazenovia, New York......

Phillips Academy, Andover, Massachusetts. ... ...

Phillips Academy, Exeter,

Alban

@

|
|
|

N7

tenyears. Their valuc for companson
would be much greaterifthey extenddd
over the entire history of the schools,
and would doubtless be much more
favourable to the first three; for from
other sources it 1s leamed that in the
case of these the figures would not be
changed materially, while the favour-
able showing of the Hopkins Grammar-
School is confined almost exclusively
to the time of the present rector, ap-
pointed in 1873 ; and in the long his.
tory of the school there has becn a con-
stant change in the principalship, in
marked contrast with the long terns
of Dr.’Taylor at Andover and of Drs.
Abbot and Soule at Exeter.

The attendance, though not so large
as that of some of the other schools, is

' large enough to create a proper esprit

' de corps, and could doubtless be in-

creased if they would receive as young
pupils as are found in the Albany
Academy, or teach as wide a range of
subjects as are taught in the Cazenovia,

. Fort Edward, Wyoming Seminaries.

In the judgment of many of the most
careful educators, two hundred stu-
dents are as many as one institution
can properly care for. In the number

' completing their courses of study and
- entering college they are far in advance

of all except the Hopkins School and
St. Paul's. As already statad, full
statistics would greatly reduce the
figures in the case of the former ; and
thehistory ofthelatter (openedin 1856)
is too brief to weigh much in the de-
cision of the question under consider-
ation, especially as it has not yet had a
change in the principalship, an ordeal
which many flourishing unendowed
schools have not been able to pass
without great loss of vitality.
However, none of the unendowed
schools in the table are proper repre-
sentatives of the resultof unaided com-
petition ; for they either receive aid,
though it may be little, from produc-
tive “inds, or are sustained by strong
religious denominations noted tor their



388

scal in behalf of their own srhonls
and the fact that most, if not all,
them are very desirous of securing an
adequate moncey. fmmd'mon. nstead
of being content with their presentcon-
dition, is a strong argument for the |
valuc thercof.  Ttis when we look over
the statistics of schools that receive no
help from funds or church that the
supcriority of the endowed schoois is
most apparent.  The burcau's reports
for any year contain many schools that

1
n |
|
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duning the rest of the day leave time
for little besides, except merc me-
chanical work, —correcting cxcreises,
cte. That buoyancy and freshness ot
mind and body so powerful in reflex
influences on the young, can hard-
~ly exist.  T'he three schools under

- consideration arc the chief feeders of

the best New England colleges, which
by their help have been able to insist

. on a more thorough preparation for
- entrance than colleges that depend

have not sent one student to college,

even though they are classed as being
specially devoted to this work: and
the usual history, even of the best, is
a frequent and discouraging Lhange
from the heights of prosperity to the
depths of adversity.

In the faculties of the Phillips Aca-
demies and Williston Seminary may be
found several men whose scholarship
and ability would reflect credit upon
any college. Contrast this with the one
good man and his young and inex-
pericnced assistants of narrow scholar-
shipwhomanragesomany ofourschools.
Not only this, but these men are given
time for something beyond the mere
routine of the school-room, and that
this opportunity is improved is seen in
the recent editing of certain text-books
which bear marks of the highest and
most advanced scholarship. Thisisa
vital point.  Says Dr. Arnold,  Every
improvement of your own powers and
knowledge tells immediately upon
them [your pupils]; and, indeed, I
hold that a man is only fit to teach so
long as he is himself learning daily.
If the mind once become stagnant, it
can give no fresh draught to another
mind : it is drinking out of a pond in-
stead of from a spring.” Unless the
charges of a school dependent upon
tuition-fees alone are so great that
only the wealthy can reap its advan-
tages, it cannot give its teachers time
to learn daily. In such schools, six
hours of teaching and watching in the
school-room and the care of boarders

mainly on unendowed academies and
Public Schools have been able to
scecure. “This fact, and thelong list ot
distinguished men, preachers, lawy .. 5,
physicians, statesmen, among their
graduates, put the character of the in-
struction and inspiring influences al-
most heyond question, and have led
the founders of good schools elsewhere
to regard these as worthy of imitation.

It is sometimes said that those who
desirc morc than an clementary edu-
cation should pay the full price for it.
Those who make the statement are
perhaps not aware of the actual cost of
running a good school. A rigid appli-
cation of their theory would have kept
in obscurity the larger part of our most
useful educated men and women, and
would create an aristocracy founded
on wealthand education.  Asa matter
of fact, very few good schools charge
as much as the instruction costs.  The
deficit is made up—where there is not
an adequate endowment — by with-
holding from the teachers a fai re-
muneration, by keeping a boarding-

| house, by gifts from friends, or by the

surplus from some extra department,
as such drawing or music, in which the
rates may exceed the cost. Whena
school withnone of these means of assist-
ance chargeslessthanone hundred dol-
lars a year for instruction, there exists a
sufficient reason for suspecting its char-
acter. In no respect, therefore, is the
value of well-endowed academies more
apparent than in their ability to offer
the best advantages to worthy youth
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whose residence in village and rural ¢

districts shuts them off from the usual
educational facilitics. At Andover,
Iixeter and Fast Hampton the ex-
penses of many students, aside from
the cost of clothing and travel, do not
much exceed two hundred dollars a
vear. Atthe last school these students
do not paytuition-charges, whicharcre-

and descrving students,” and

380

dollars, although, ** countinz the whole
ivestment, 1t cost the nstitetion in
1880 about one hundred ind forty-five

. dollars to educate cach studentaycar.”

- to indigent hoys and girls.
witted “on certain conditions to needy |
the :

school's catalogue says that then their

cxpernses need notexceed onehundred
and scventy-ive dollars.  Andover
offers to its students fifty scholarships,
and Excter twenty-four, whose annual
value ranges from sixty to one hun-
dred and forty dollars; and it wili
be scen that it is thus possible for a
boyto passthrough oneofthese schools
at an expense varying from sixty to
onc hundred and forty dollars a year.
In addition to this, Exeter gives to
its pupils more than four thousand
dollars in free tuition ; Andover also

gives free tuition in the classical de- |

partment to those whose circum-
stances require it. To appreciate
fully the cheapness of these schools,
the expenses should be compared with
those of a school equal in rank, like
St. Paul’s, where “the terms of ad-
mission are five hundred dollars per
anaum.” Considering the character
of the school, no competent judge
will say that its terms are too high ; but
it is evident that the poor must look
clsewhere for an education.

Thayer Academy, a well-endowed
school, organized in 1877 at South
Braintree, Massachusetts, gives free
tuition ‘* to natives or residents of the
four towns, Braintree, Quincy, Ran-
dolph, and Holbrook.” At Cushing
Academy, opened at Ashburnham,
Massachusetts, in 1875, with a pro-

ductive fund of one hundred thousand !

doltars, students’ expenses vary from
eighty to two hundred and twenty-five
dollars, the average being one hundred
and seventy-five dollars, per annum.
The charge for tuition is only twenty

This school is especially worthy of
notice, since, situated in a region un-
occupied by other good schools, it
promises to he of inestimable benefit
The as-
sistance which adowed schools, can
give to worthy young people in the
most critical period of theair lives is
aloncasufticient answer othequestion,
* Should an academy be endowed ?”
Vor,as a circular of Cushing Academy
forcibly says, * It sounds well, this
working one’s own way through school
and coilege, but practically it is a very
hard thing. At the low rates for un-
skilled labour, or at twelve to twenty-
five dollars a month, besides board, for
teaching, it is barely within the limits
of possibility to starve one’sself through
a course of study ; but alittle thought
will show that it is a severe test to
an inexperienced young man or woman.
A little help in such cases would be an
inestimable boon, and would preserve
from premature decay many a valuable
young life that might become a power
in the world.”

According to the report of the
United States Commissioner of Edu-
cation for 1880, higher institutions of
learning received about four hundred
and ninety thcusand dollars to assist
students, either directly or indirectly,
while secondary schools received only
twenty-one thousand dollars for the
same purpose. In 1881 the Board of
Education of the Presbyterian Church
aided four hundred and thirty-one
students, of whom only thirty-three
were in academies. As these figures
indicate, much more ample provision
is made to assist students after enter-
ing college than before ; and yet there
seems to be no good reason for this,
while there is much in tavour of a re-
verse policy. At the end of his Fresh-
man year, a young man has open to
him all the ways of making money
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that the one just entering the aca-
demy has, and also many more ; and
the wisc course would rcem to be to
assist him judiciously to thispoint, and
then lst him shift for himself if need
be.  Perhaps the plan in vogue is the
result of a habit acquired when colleges
werc but academics ; morcover, there
is a proper reluctance to give moncy,
for the help of indigent students, to
academics whose future is not sccured
by an endowment fund.

We have about fourteen secondary
schools, each with a productive fund
of at least one hundred thousand dol-
lars. Several of these have been found-
¢d so recently that they afford no evi-
dence as to results.  Of all the rest, it
has not been possible to obtain as de-
finite information as is desirable ; but
from a most careful study of known
facts, which in the case of many are
abundant, the conclusion is confi-
dently cxpressed, that if any one of
them is not making a satisfactory re-
turn for the money invested. the cause
lies eitherin its being under the imme-
diate influenceofasmall andunpopular

religious denomination, in its situation :

in a field previously occupied by good
schools, in the restriction of its patron-
age to one locality, or in some imprac-
ticable conditions attached by the
donor to his gift.

Money alone will not makeaschool :
it is only a means to an end, and if it
fall into the hands of an ignorant and
narrow-minded board of trustees the
end may not be reached till after
much disappointmentand mismanage-
ment ; but this may be said of any
means yet devised to carry on a school.
Such mistakes have been avoided,
and can be again, more readily with an
endowmert than without it. As al-
ready intimated, the value of endow-
ment should be determined from the
work of schools having a productive
fund of one hundred thousand dollars
or more. A less sum will not give an
academy the independent basis neces-
sary to meet satisfactorily the demands
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now laid upon it. It is not foriotten
that schools with a smaller fund, and
even with no cndowment at all, are
doing excellent work , Lut it is believed
that impressions unfavourable to cdu-
cational foundations arc duc largely to
the expericnee of schools possessing a
fund sufficient to excite, but not to
fulfil, great expectations.

Perhaps the true rclation of an
cndowment to a school’s efficiency s
sct forth in the following conclusion,
after an exhaustive inquiry, of an
English Royal Commission, appointed

i in 1861

“ It is the opinion of the commis-
sioners, that to a large and popular
school, so long as it is large and pop-
ular, a permanent endowment is not
of essential importance. There can
be no doubt, however, that such an en-
dowment is of grcat service in enabling
any school to provide and main-
tain suitable buildings, to attract to
itsclf, by exhibitions and other sub-
stantial rewards, its due share of clever
and hard-working boys, to keep up by
these means its standard of industry
and attainments and run an equal race
with others which possess this advant-
age, and to bear, without a ruinous
diminution of its teaching staff, those
fluctuations of prosperity to which all
schools are liable.”

There are special reasons why un.
aided competition will not produce as
good result in teaching as in other
callings. Its great power liesin an ap-
peal to selfish motives, whose counter-
working should be the educator's
chief concern, and which, if fostered
in his own nature, constantly lead:
him into callings where he can do
better for self. The great difficulty
of forming correct judgments as to the
true nature of the teacher’s intangible
work, the ignorance and inexperience
of many who pass upon this work
in the higher education, and the
length of time required to show the
results of his work, often do the
honest teacher most discourging in-
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justice, but enable the educational '
charlatan to reap a golden harvest.
If necessary, an endowment can be
20 wanaged as not to put the
teacher wholly beyond the influence ot
the usual motives to labour. Ry giving
him a fixed salary, on which he might |
live with cconomy, and an additional
emolument depending on his work, on
the number of his pupils cven, if that
i< the best criterion of success, as it is
certainly the one mast easily applied, |
his mind would be free from embar-
rassing anxiety about support, the
temptation to cater to an unhealthy .
public sentiment would be reduced
greatly, and there would exist an an-
tidote to *“‘the interest of cvery man
to live as much at his ease as he can.”

In conclusion, a few words may be
said with refcrence to the conditions
upon which an endowment is bcene-
ficial.  In the first place, there should
be a permanent fund, the intercst of
which could be used for the support ot
teachers, and nothing else. This is
essential, and, contrary to the common
practices, should beconsidered ofmore
importance even than buildings or
grounds. Teachers make the school,
and the most inferior accommodation
cannot prevent the school’s being good
if the teachers are good ; moreover, a
good school can secure good brick and
mortar muchmore easilythan the finest
material equipment can obtain a su-
perior teaching staff. This fund should
he large enough to yield at least six
thousand dollars a year ; twice or thrice
this amount would be more effective,

Secondly, there should be a perma-
nent fund set apart for the support of
scholarships, to beassignedby competi-
tive examinations. Thus there would
be insured the presence of a certain
number of hard-working boys and girls
of good ability, and much talent, that
otherwise migiut waste in obscurity,
would be brought into the service of
mankind.

Thirdly, there should be a perma-

i greatest

3o

nent fund for the entire or partial sup-
irortof some of the school's best gradu-
ates in college. By making the posses-
sion of a college fellowship depend
upon the student's relative standing in
the school, there would cxist an incen-
tive to application that would be felt
throughout the entire body of students.
No influcn.e is more powerful with the
young than that coming from the pre-
sence of an carnest band of feliows.

There arc, of course, many other
uses that an academy may makc of
money : but the three just named are of
the first importance, and to secure
money for these it should put forth its
cfforts.  When the pubhc
comes to recognize this necessity, the

" causc of education in general, such s

the relation to it of secondary schools,
will receive an impetus for untold good
that can be given in no other way.

About three hundred thousand dol-
lars are officially reported to have been
given in 1880 for the endowment of
secondary schools. This is, indeed,
a small sum, especially when the
number of schools among which it
was divided is considered; but it
shows that the thoughts of some bene-
volent men and women are turning
in this direction, and is an encourage-
ment for the friends of academies to
bring before the public a definite idea
of the nceds of these institutions and
the conditions of their success. The
waste of the present method of man-
agement shouid be clearly set forth.
The ruins of schools, once more or
less successful, that have not been
able to bear the fluctuations of fortune,
are found in great numbers in our
older States. Had the money spent
thus unprofitably been devoted to the
endowment of a few academies at
proper distances from one another, it
would have continued to bear fruit,
and the greatest need of our educa-
tional system at this time would have
been largely supplied. — Lippincott's
Magazine.
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NOTES.

BY THE PUBLIC SCHOOL EDITOR.

RANSITION, modification, re-
form, are the order of the day

in the educational world of Ontario.
That these are always truly gauged, is
more than we have any right to ex-
pect, but that they are honestly pur-
posed, none except the chronic carper
will attempt to deny. Some of the
more or less recent innovations have,
in their results, far exceeded (not
always for good) the intention of their
promoters, while others have fallen
miserably short of what may reason-
ably be supposed as the original aim.

i

THE day is still far distant when
the merely tentative will cease to have
a place in our, or in any other, educa-
tional system, but the time now is
when we have a right to expect some-
thing like stability, united with a fair
share of the intensely practical.
Lacking these qualifications, it is
difficult to see how any so-called
system, can lay claim to the distinc-
tion.

EvEeRry law looking to the well-being
of the schools must depend largely
upon the teacher and his qualifica-
tions for its success, and, just as might
be expected, in so far as this is true,
it will be found that many of the best
enactments have been made in com-
pliance with opinions expressed at
county and provincial conventions of
teachers—opinions expressed in ac-
cordance with a thorough acquaint-
ance on the part of the teachers with
the real, not the imaginary wants of
the community. On the other hand,
but a moment’s observation is needed
to show that all the clamour for repeal,
relates to statutes enacted on theoreti-
cal grounds, or in direct opposition

' to the wishes of the best men and
women in the profession.

Ir attention be directed towards
educating teachers as they should be
educated (not as they are), the neces-
sary reforms will a/zcays be suggested in
goodtimethroughthe variousinstitutes
aud conventions. Theoretical legis-
iation, like closet science, as a rule
looks very well ir: print, and “‘that’s the
end on’t.” Well, hardly, for too often
the evil effects of such law-making
are far-reaching and difficult of correc-
tion.

BeNEFICIALas psychological studies
no doubt are, there is grave reason to
doubt whether their place might not
very well be taken by others of at
least equal importance, and of vastly
more practical utility. The day is
past when it was thought ¢ the thing”
to “ cultivate ” the mind by means of
studies “hard to be understood.”
As Prof. Blackie, of Edinburgh, said :
“If it be necessary to employ a sys-
tem of mental gymnastics apart from
everyday use, why not introduce the
study of Chinese?”

THE smattering of psychology to
be acquired during a session a’ the
Normal School is worih little more
than a row of pins, and while the time
is occupied in vain attempts to assim-
ilate the doctrines ot Spencer, Bain,
and Hopkins, the great ocean of Eng-
lish, as English, lies to a great extent
unexplored.

I1 is gratifying to know that Botany
has been introduced as one of the
studies for teachers-in-training at the

Normal Schools. A little more of
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this sort of thing, and a little less of
some other things, are well worthy of
trial as experiments. Few scientific
studies are capable of being made
more interesting and profitable, and
there is none that can be sowell taught
without the employment of sesquiped-
alian technicalities.

A joINT petition from the male
students of Toronto and Ottawa
Normal Schools, asking for the re-
moval or modification of the regula-
tions restricting communication be-
tween the sexes, has been presented
to the Hon. G. W. Ross. We wish
the boys success, and have no doubt
the Minister of Education, who has
“been there ” himself, will give the
question his best consideration.

A rEw days ago, the locomotive
firemen of North America met in this
city. Conductors and drivers have
also held their meetings. All these
men are of one mind on the subject
of what should constitute a fair day’s
pay, and they succeed in getting it.
So also with machinists, stonemasons,
and other craftsmen. Doctors and
lawyers too have formed themselves
into what may be called close corpora-
tions, and, themselves name their fees.
Teachers, however, are without even
the semblance of a bond, and are, as
a matter of course, at the mercy of
every penurious school board in the
Province. Is it not possible to get
over this difficulty by any means ?

Now that what have hitherto been
known as Teachers’ Associations,
will henceforth be real, live Institutes,
solid results may be anticipated.
Noble work has been performed in
and through these county gatherings,
and from a social point of view their
value was very considerable, but to
the older teachers more especially,
the proceedings had become some-

what hum-drum. Even the younger | the profession?
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members were in doubt as to whether
“the play was worth the candle,” the
candle, in this case, representing some-
times as much as two or three per
cent. of their annual income. Itis now
within the power of Dr. McLellan to
initiate a better order of things, al-
though it is difficult to see how he will
be able to visit more than half, if so
many, of the counties in ten months.
Time will not hang heavy on his hands,
and there can be no doubt that he will
accomplish all that can be accom-
plished by means of energy, assiduity,
enthusiasm and eloquence, We shall
be glad to receive condensed reports
of Institutes meetings from the secre-
taries.

IN the organization of Teachers’
Institutes, we would suggest the
appointment of a reporting committee
to consist of three ready writers. The
secretary is usually a comparatively
over-worked, and wholly unpaid offi-
cial. To record minutes and notify
members of the meetings is quite
enough for one to do, and if each insti-
tute keep as it should, moderately de-
tailed reports of proceedings for future
reference, then some means should be
employed to effect this purpose. In
a few years the archives of the insti-
tutes will prove valuable in many
ways.

THE Teachers’ Institute scheme is
suggestive of vast possibilities, eg.,
will not the occupation of the Provin-
cial Association be, to a great extent,
gone? That is to say, will there exist
any longer a good reason for the dis-
cussion of modes and methods?
Will not the province of this body
become legislative rather than peda-
gogic? WIill it not consist hereafter
of representatives from the various
institutes, and of representatives only?
And will not a change in this direction
be conducive to the best interests ot
We shall see.
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MATHEMATICS.
ArcHiBALD MacMurchy, M A, ToroxTO,
EpiTor.

EDUCATION DEPARTMENT,
ONTARIO.

JuLy EXAMINATIONS, 1884.
Farst Class Teackers — Grade C.
ARITHMETIC,

Examiner—J. C. Glashan.
Solutioas by John Tait, C. I., Collingwood.

1. A gallon of water weighs i0 Ibs.; a
litre is equal to 1.761 pin*s, ars a kilogram
to 2°205 lbs. How many kilograms would
a litre of water weigh?

1. Since 1 gallon or 8 pints weighs 10
ibs., I pint weighs # lbs,

*. 1 litre=1761 pints, or 1°761 x 2 Ibs.

( 1'761 x § ) K
= ilos.

2°205
1761
= 7764
2. A tradesman marks all his goods at an
advance of 22} per cent. on cost. In selling
he uses a yard stick an inch too short, and a
pound-weight a quarter of an ounce light.
In 43 per cent. of his sales, reckoned on their
total value, the goods are measured with the
short yardstick, in 36 per cent. they are
weighed with the light pound-weight, and in
the rest they are sold at the marked price
independently of weight or of measure.
What is the actual rate of profit on the whole
of the sales ?
(22

3 -
2 T of cost=marked value of goods.

xzz}x 43
100 100

kilos.

 36_ 5418
35 10000
received for first portion of goods sold.

= fraction of cost

1224

1224 04 _ 4430
100

X —— (= ——
100 63 10000
received for second portion of goods sold.

~ fraction of cost

1224 21
plsiud SV i
100 100

_2572}

= i e-
I fraction of cost r

. ceived for last portion of goods sold.

4430
10000

L 25724
IOOOO

5418
10000

- 12470}

1 = total

fraction of cost of goods received.

=24.70% per cent, Azns.

3. Skilled workmen and labourers are
employed on a work, a skilled workman re-
ceiving $1.75 per day more than a labourer.
The average of their daily wages is 124 cents
more than what it would be if skilled work-
men and labourers were employed in equal
numbers. If 6 men of each kind were dis-
charged, the average of the daily wages
would be raised by 5 cents. Find the num-
ber of men of each kind employed.

3. Were the workmen and labourers equal
in number the average would be:—

874 cents greater than wage of labourer,
or 8734 cents less than that of workman. It
is actually 100 cents greater than wage of
labourer, or 75 cents less than that of work-
man. After each set of men is reduced by
six the average is 105 cents greater than that
of labourer, or 70 cents less than that of
workman. This average rises or falls in
proportion to number of men in each set.
Then at first the ratio workmen to labourers
is 100: 75, or 4 : 3, and after the reduction
as 105: 70 or 3: 2. Hence the numbers at
first were 24 and 18. Ans,

4. The nearest approximate value in thou-
sandths of a certain vulgar fraction is 539,
the numerator of the fraction is 187, what is

! its denominator?
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4. If d=denominator,
8 _ s
d 7 1000
5394 = 187000
49d- - 17000
17000
1= _—= . L .
« 29 347. Ans

5. Four men start together from the same
point, and run in the same direction round a
ring at different uniform speeds. The first
runs at the rate of 10 miles, the second at
the rate of 10§ miles, the third at the rate of
11} miles, and the fourth at the rate of 12}
miles, each per hour. At what part of the
ring will they be first all together again aftec
starting ?

5. The second man gains } of a mile, the
third 13 mile, the fourth 2} miles per hour
on the first. If a be the perimeter of the

8
ring, it will take them respectively %l, Ea,
%hours to overtake the first after leaving
the starting point. The L. C. M. of these

8a
fractions is 3 hours. At the expiry of this

time they will be all together. Now, the

first at 10 miles an hour will go—3—mnles

2
=26a+ -; =26 complete circles and # of the

circle. Hence the first time they will all be
together will be at a point in the ring  of
its perimeter from the starting point in the
direction in which they set out.

6. The discount off a note drawn at 4
months is $10.50; the interest on the pro-
ceeds reckoned for the same time, and at
the same per cent. as the discount, would be
$10.20. Find the amount for which the
note is drawn, and the percentage taken off
as discount,

6. $10.50 is the interest on the face of the
note, $10.20 is the interest on the proceeds,
that is the face of the note less $10.50.
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Hence the difference 30 cents is the interest
on $10.50. If 30 cents be the interest on
$10.50, then $10.50 is the interest (bank dis-
count) on $367.50, -= face of note. Again,
if $367.50 gives $10.50as 4 months’ interest,
$100 gives $84 as 12 months’ interest. Ans.
$367. 50 amount, 84 per cent. rate.

7. Point off any number into periods of
three figures each, beginning at the right.
1f the difference between the sum of the odd
periods, numbering them from the right, and
the sum of the even periods be divisible by
7 or by 13, the number itself will be divisible
by 7 or by 13, as the case may be. Prove
this,

7. Let number be 1000000z + 100000/ +
10000¢ 4 10004 + 100¢ + 105 +a.

First period is 100c + 1084+ a

Third period is g

Sum = 100¢ + 106 +a+¢.

Second period 100+ 10e+d.

Difference == 100¢ + 106 + a + g — 100/ - 10¢
~d. This divided by 7 leaves a remainder
of 2c+36+a+g-2f-3¢~d; but by the
problem 2c+ 35 +a+g~ 2f~ 3¢~ d=0. Sub-
tract this from original number final remain-
der = 999999¢ + 1000002 f + 10003¢ + 10014
+98c+76. This final remainder is exactly
divisible by 7, hence the number is divisible
by 7. The same mode of proof will show
that the s*1tement in the problem holds for 13.

8. The perimeter of a semi-circle is three
yards, fin. .ts area in square feet.

8. We have mr=g ft,

wr?
. =124 sq. ft. =area.

9. Find the surface and the volume of a
right circular cone, given the diameter of the
base 174 inches, and the slant height 145
inches.

9. Surface=w7i,
=39647} square feet,

Volume-—:%rﬂ . Ay

=919,8134 cubic feet.
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CLASSICS.

G H Rouinson, M.A., ToroNTO, L.iMTeR.

UNIVERSITY OF TORONTO.
Supplemental Examinations: 1884.

LATIN GRAMMAR.
Examiner :—Geurge H. Robinson, M. A.

1. Decline in combination: /e sapiens
vir, hace lex secialts,

2. What words of decl. 3 make acc. sing.
in-imor.om?

3+ Give the genderand gen. sing. (marking
quantities of penults) of virge, furfur, nix,
opus, Apollo, grex, pecus, semis, Celtiber,
ldus.

4. Give rules for the gender of the 4th
decl. with principal exceptions.

5. Give example to show the force of the
adjective endings -eus, -lentus, -cundus. -vsus
ensis, -bilis, -ax, -silis.

6. Express in Latin soth, 20 ¢ach, r
apiece, 100 times, a hundred fold.

The Canada Educational Monthily.

7. Distinguish, with examples, between

uter, wulerque; wulerque, quisque ; gaivis,
quisquam ;  quisquis, guicumquc; quid?
quod.

8. Write down the third sign. pf. subj. of
facio, jacio, fero; the 2nd sigo. pres. im-
perat. of duco, jaceo, dico, and the participles
of cocpt, odi, memini.

9. Comment on the formation of diu,
profecto, ni... rum, Aodse, magmapere, videlicet,
admodum.

50. What is the case-construction of
similis, noceo, comsulo, cclo, sub, misereor,
piget, invideo, moderor, impleo.

11. Translate, giving the syntax of the
italicized words ; (@) Decem annos natus; (5)
Maximam partem Jacte vivunt ; {c) Quid sidi
vult; (4) Facies rosas imitata est; (¢} Non
est 5 qui hoc faciat ; (/) altero ocwlo captus;
(g) w¢ juvenis ita prudens est.

12. Express in oratio obliqua

Divico ita loquitar. Si pacem populus
Romanus cum Helvetiis facietin eam partem
ibunt, atque ibi erunt Helvetii ubi tu eos
constitueris atque esse volueris: sin bello
persequi perseveras, reminiscitor et veteris
incommodi populi Romani et pristinae vir-
tutis Helvetiorum,

In order to make room for other naaterial, the Modern Language and Science Depart-

ments are again omitted. —ED.]

**IN the realm of education,” says Henry
Ward Beecher, “‘schools are often made
good for anything but places where happi-
ness is developed. No school master ought
to feel less than this, that every child should
twine round about him as the morning-glory
round its support. Woe is me! I never
was happy at school. I hated it with a sin-
cere, genuine, unmistakable hatred, and 1
do not know but I do yet. The law of
making men happy ought nowhere else to be
more emphatically inculcated. I think there
is no wrong that is so intolerably mean as
that by which public men will screw down
to the starvation point men and women that
are trying to make their living as teachers.
If there be one place where we ought to
induce people to make a life-profession, it is
the school. The salaries should be a pre-
mium to make it perpetual. Instead of that,
we are constantly having raw material, raw
material,”

SPELLING.—There is yet a problem to
solve before we shall be able to bring out agen-
eration of perfect spellers.  Eithera changein
the language itself, or of the methods of teach-
ing, must be made. Some think nothing is
gained by oral spelling, others that it is the
way good spellers were once turned out.
One thing is sure after we leave the school—
oral spelling never comes into use ; we use
the pen or its equivalent, the setting of type.
I believe there is no one thing that will so
help in spelling as the study of word-analysis ;
then, too, all exercises should be written, not
on a slate or on waste paper, but in a book
that may be preserved, and when an exercise is
examined, carry all misspelled words to a
place prepared for them and there write them
correctly, and make them a special study.
Should “this form of exercise be used in all
classes above the primary, better spelling
would be the result.—P. M. Barber, Rhcde
Isiand.
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SCHOOI, WORK.

DAVID BOYLE, TORONTO, EDITOR

READING IN THE PRIMARY
SCHOOLS.

(Continued from page 357.)

ics.—The phonic analysis of spoken words
may be made a very useful preliminary exer-
cise, The Furpose here is to bring distinctly
to the child’s consciousness the separate
sounds of which the spoken word consists,
and to give him such practice as will enable
him to utter all the elementary sounds of the
language purely and easily. Eut no attempt
should yet be made to associate these ele-
mentary sounds with the letters that stand
for them. That comes at a later stage.
The child should first become accustomed to
hear the separate sounds and to wffer them ;
and the exercises for this purpase may begin
the first day, and be carried on, side by side,
with the conversational exercises described
above.

1. When a few exercises in the repetition
of sentences have been given, the teacher
may, without changing her tone or voice,
pronounce slowly {spell by sound) one of the
words in a given sentence.

For instance, the teacher, pointing at the
clock, says, *There is a c-l-o.ck.” The
pupils will repeat the sentence, as before,
without hesitation. This exercise should be
given many times.

2, The teacher says, “ You may touch
what I name: N-.o-s-e, m-ou-th, f-a.c-e,

d-e-s-k,” and the pupils will perform the-

acts without hesitation if the teacher does
not change her tone.

3. Pronounce single wordsslowly, and ask
pupils to tell what you say.

4. Pronounce whole sentences slowly, and
ask the pupils to repeat them in the ordin-
ary way. .

Direct pupils to **s-t-a-n-d u-p; s-i-t
d-o-w-n,"” etc.

5. Pronounce single words slowly znd let
pupils imitate. [One sound may Le given:..
a time, the pupils repeating,~—as ‘“m "—
o, tou—r‘om," ttth¥—24"] It is
not well to Jet pupils pronounce a word
slowly and immediately pronounce it in the
ordinary way, as in a spelling exercise,
because they should have the feeling that
when they have once uttered the sounds they
have pronounced the word.

|

6. Pronounce words in the ordinary way,

and ask the pupils to pronounce the sam.
slowly.

7. et the pupils pronounce slowly any

; words that they may think of,
(6) PRELIMINARY PRACTICE IN PHON- !

8. Articulate each sound given in the chart
seprrately, and ask the pupils to imitate you.

Each sound may be repeated once, twice,
or three times, both slowly and in quick
succession, the pupils imiteting.

In this exercise the sounds may be given
in the order indicated. in the chart, but Ass
chart should not be writtens on the board yet,
~—not until it is needed for the purpose of
associating the sounds with the letters in
teaching reading.

9. Pupils who have defects in articulation
should have special drill. To assist them
in uttering the sounds correctly the right
position of the vocal organs should beshown.

10. Words mispronounced should be cor-
rected, by imitating the teacher, and by
repetition, until the correct habit is formed.

The preliminary exercises, both in conver.
sation and phonics, should be carefully
graded, beginning with those which are
very simple. There should be frequent
reviews ; and the exercises should be short,
—five minntes at first, and never at any
time more than ten minutes.

FIRST STEPS IN READING.

The List of Words.—For the coavenience
of teachers a list has been prepared, con-
sisting of all the words feund in the
first forty pases of the Franklin (new)
Primer, in .t= whole of Monroe’s Chart,
and in the first forty pages of Supplementary
Reading—First Book.

It is believed that from one hundred to
one hundred and fifty of these words may
profitably be taught in script, on the black-
board, before the change is made from script
to print; still, teachers with large classes
may find it a relief to introduce print earlier.
This may be done, provided the beginning
be made with script, and script be used
daily to some extent through the course,

About two-fifths of these words are purely
phonetic; that is, they are written with
letters, each one of which, so far as these
words are concerned, stands for one and but
one sound.

In selecting words to be taught, the
teachers will find it easiest to begin with
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phonetic words.  Still, it will be necessary
very early to teach certain constantly used
words which are not phonetic, —such as Ao,
there, where, §s, are, see, was, were, Aas, Aave,
been, said, ctc.  In selecting phonetic words
1 is important not to confine the choice to
words of the same vowel ; it is better to have
a variety of vowel sounds in the early les-
sons, as, for example, ox, fox, man, ran, big.

It is of the utmost importance that the
words taught be thoroughly learned. There
is & strong temptation to increase the list of
words taught at the expense of thoroughness;
but it should be resisted.

Helps to Acts of Assxiation.—(a) From
the side of the idea—

(1) Objects and models of objects. (2)
Suggestive actions. (3) Sketches on the
black-board. (4) Pictures. (5) Conversa-
tions that.vividly recall the necessary ideas.

(8) From the side of the word,—

(6) The whole as a word. (7) The sent-
ence as a unit of expression. (8) The writ-
ing, which fixes the form of expression in
the mind. (9) The phonic elements of the
spoken word, and the phonetic nature of the
written and printed word.

All these aids to association should be
used by the teacher at the right time, and in
due proportion. If one aid is used in excess,
or to the exclusion of another, the effective-
ness of the teaching will, to that extent, be
diminished.

The teacher should have a collection of
objects or models of objects. The collection,
when not in use, should be kept out of the
sight of the children; and only the objects
needed for the day's lesson should be brought
out at lesson-time.

Objects Suggested.—A tan, pan, cap, hat,
mat, rat, bag, flag, cat, hen, egg, nest, bell,
pin, fish, dish, pig, rabbit, ship, doll, dog,
top, ox, fox, box, cup, tub, mug, jug, nut,

Sketches on the black-board, and pictures,
may be used in the same manner as objects.

First Lesson.—When the exercises in talk-
ing have overcome timidity, and prepared
the little ones for reading, the first step may
be taken. In a short lesson, during a talk
about an object, a fan, for instance, it may
be held up, and at the same time ‘*a fan”
may be written upon the black-board.

Put the fan down and say, ‘‘ Who can
bring me——?” (pointing to the word). Re-
peat the writing and the question several
times.

Secomd Lesson.—Show the same object
and write the same word as in the first
lesson. Show a new object and write its
name. Write both words and say, ‘‘ Please
bring me——,"" pointing to one word ; then
repc:t the request, pointing to the other
word.

. “This is a black ox.”
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Third Lessom.—Write the two words, and
ask a pupil to bring both objects, Request
a pupil to take the objects—one in each
hand—and to hold up the object whose
name the teacher writes rapidly on the black-
board.

Fourth Lesson.—Write the two words, and
direct pupils to repeat the words as the
teacher writes.

The teacher says, “Where is the fan? "

Pupil.—** The fan is in the box.”

Teacher.—* Find the word fan.”

Introduce one new word, as before.

Fifth Lessom.—Write the words that have
already been presented; show the objects,
one by one, and direct pupils to point out the
words. Then point to the words, and ask
pupils to show the objects. Write the words
and direct pupils to pronounce them. In-
troduce a new word.

The Semtence.—After ten or fifteen words
have been learned, and a keen interest awak-
ened in learning new words, the sentence
may be introduced.

Let each pupil take in his hand an object
already used in teaching words, and, hol ing
itup, say, ‘“ Thisisafan.”” *‘ Thisisa man.
“This is an ox.” * This is a fox.”

The teacher writing on the black-board,
says, ‘‘ See the chalk say, * This is a fan.’"
She adds, ‘*What did the chalk say?”
The pupil, holding up the fan, says, *“This
is a fan.”” Erase fan and write in its place
successively mam, ox, fox, and all the other
words that the pupil has !earned. While he
says or reads each sentence he should hold
in his hand the object referred to, suiting the
action to the words.

Change the word *“this " to ‘“ that," place
the objects at a little distance from the pupils,
and ask them to point as they cead. *‘ That
is a cap.” *“That is a fan.” ‘*‘That is a
trap.”  ‘‘Thatisa mat.” * Thatis a hat,”
etc.

Change ‘‘that” to ‘‘here,” and write,
‘*Here is a fan,” etc.

Use *there,” for ‘‘here” changing the
places of the objects, and write as before.

Change *“a” to “the,” and review all
previous sentences. Combine sentences, as:—

“ This is an ox, and that is a fox.”
“ Here is a hat, and there is a mat.”

Teach new words, and insert them in all
the previous forms of sentences.

Teach élack from objects, and then review,
writing :—

“The ox is black.”
‘* Here is a black hat.” | ** The hat is black."”

Change singulars to plurals and review,

as:—
¢ The caps are black.”
** The hats are black,” etc.
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Place objects in different positions and
write :— |
** The hat is on the table.” o
‘* The dog is on the mat."”
** The fag is in my hand,” etc.
Teach words expressing qualitice of objects, |
and then review. i

RULES TO BE OBSKERVED IN TBACHING
FIRST STETS.

1. Carefully introduce each new word,
that is, the name of an object, action, quality
of an object, or modifier of an action, by first
presenting the object, sketch, or picture of |
the object, or by bringing the idea of it to
the child's mind through convevsation or
questioning.

2. Words that do not recall ideas, except
in their relations, should always be taught in
phrases or sentences.

3. Make every thought and its expression
real to the child, by suiting the action to the
word.

4. Never allow a child to use an unnatural
tone in reading.

5. Let the child get the thought by means
of the written words, and not by hearing the
sentence read.

6. The emphasis, inflections, and pauses
should spring from the thought in the child’s
mind, and not be imitations of the teacher's
voice,

7. Slow monotonous pronouncing, and
quick, explosive utterances, should both be
avoided.

8. Never allow carelessness or guessing.

9. Keep up, in your pupils, a keen interest
for words :—

(1) By teaching words very slowly at first.

(2) By putting the words taught into many
different sentences.

(3) By writinﬁ short sentences, and by
making very slight changes in them,-—gener-
ally ofa single word —so that the pupils 1
will be successful every time they try to read
a sentence.

(4) By patience in waiting until the pupil
grasps the thought. Be especially patient
with dull children.

(5) Above all, by having a bright picture
behind each word or sentence. Thatis, teach
so that words used either singly or in sen-
tences will awaken and recall pictures in the
mind.

ILLusTRATIONS.—To illustrate the man-
ner in which a few words may be used in
different forms of sentences, suppose that the
words fan, man, Aat, mat, rat, bag, flag, m{,
and zrap have been taught by means of ob-
jects or pictures ; then we may have :—

This is a fan. This is a man.
This is a hat. This is a mat.
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This is a rat.
This is a flag.
This is a trap.
New word ¢ the ” ;—.
This is the fan,
‘This is the hat,
This is the rat,
This is the flag.
This is the trap.
New word *that" :—

That is & fan.
That is & hat.
That is a rat.
That is a flag.
That is a trap.
That is the fan.
That is the hat.
That is the rat.
That is the flag.
That is the trap.

Change *‘that "' to *‘here " (eighteen sen-
tences); and change ‘‘ here” to * there™
(eighteen sentences).

New word “‘and " :—

This is a cap, and that is a hat.
This is & rat, and that is a trap,
" This is a man, and that is a fan,
This is a bag, and that is a flag.
This is a man, and that is a mat.

Change * this—that * to '* here—there,”
snd then change ‘“‘here’ and * there,”
**this” and * that" to * where " (twenty-
eight sentences).

Answer the prcceding
ing *“ The fan 1s there,
sentences).

Thus, in teaching seventeen words, one
hundred and thicty-three sentences may be
written. Of course the teacher will not
weary the children by trying to teach all of
them.

Forms of sentences showing the general
order of development, and how single words
may be changed in making new sentences :—

This is a fan. What is that?
That is a fan. Here is a cap.
This is my fan. There is the cap.
Where is the cap? That is my cap.
Where is my cap? There is my cap.
Where is my hat? Mary has a doll,
See the doll! Oh, see my doll !
Oh, John, see my doll ! Isee adol{.
We see a doll. Do you see the doli ?
Do you see my doll? I have a hat.
There is an egg. John hasa hat.
That isa nest. My hat is there.
There is an egg, and that is a nest.
The egg is here. The nest is there,
The is here, and the nest is there.
1 see the birds. 1 see the eggs.

This is a bag
This is & cap.

This is the man
This is the mat.
This is the bag.
This is the cap.

That is a man.
That is a mat.
That is a bag.
That is a cap

That is the man.
That is the mat.
That is the bag.
That is the cap.

questions, by writ-
etc. (twenty-eight
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Placing objects : —

The fan is in the box.
box. The cat is on the mat.
the mat. The fish is in the dish. The fans
arc in the bax. The cats are on the mst.

The rat is in the

Questions and answers [show two boxes]: —

Which box will you have ?

I will have the red box.
Where is the black box ?

The black box is on the table.

As s00n as possible make little stories by
connecting sentences, as i —

I can see the fan.

This is my fan.
[ can sec my box.

My fan is in & box.
The box is on the mat.

11. Teach words slowly and surely ; re-
view often ; know, at every step, how many
and what words have been really learned.

A few words, well taught, is a fa: better
result than one hundred words poorly taught,

PHONICS. i

There should be frequent drills on the ele-
mentary sounds in all the primary and gram-
mar classes, varyiog in character according
to the needs of the pupils. The Chart of
Sounds here given for reference is nearly
identical with the lists given in Monroe's
¢ Physical and Vocal Training,” an authorized
book of reference. The chart, without the
llustrative words, should be placed on the
blackboard in script at first, and later, when
the children begin to read print, in both
script and print,
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For the first few weeks the pupil should
utter the sounds only after the teacher. Let
het point to the lCl’i(rl character, while the
class repeat the sound after her with distinct
and natural enunciation.

\When the association between the charac-
ters and the sounds is secured let the children
utter the sounds alone, and the teacher at-
tend carefully to the distinctness with which
they are given. When any child is observed
giving them indistinctly or incorrectly, he
should be specially drilled, and shown the
proper position of the vocal organs necessary
for the correct utterance of the sound.

When the sounds are well given by the
children alone, let the teacher point to the
elements of simple words, as to m—a—n.
Let the children utter them several times,
with shorter and shorter intervals between
the sounds, till they .ccognize that they are
uttering a word. This should now become
a frequent exercise, and may include all the
regularly formed words with which the chil-
dren are familiar.

Sometimes the teacher may call upon in-
dividual members of her class to pownt out

© words from the chart in the same way,
. sounding the letters as they do so.

Alternating with the foregoing exercises

' on the chart may be introduced others, by

changing single letters in words so as to
make new words. For example, write can
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upon the boarl.  Frace ¢ and write m.
Frace o and write ¢ Erase s and write ¢,
etc. Let the teacher treat all the regularly
formed words which the class learn in the
same way.

When children have firmly associated the :

elementary sounds with the letters that stand
for them, they may begin to make out new
words by slow pronunciation.  Strictly
phonctic new wards will be made out very
easily For example, knowing pim, fin, spin,
ctc., a child will at once pronounce new
words like 7im, 51, rim, etc.

The first departure from the strictly
phonetic form s found in large classes of
monosyllables in which the vowels have the
long, or mame, souns.

Thete s uwally some mark in the word

itself which indicates the fact that the vowel i

is long  For example : ~—
(1) That tinsl ¢ silent is such a mark may
be taught by wniting in parallel columns, and

401

There ate somewhat numerous exceptions
to thie rule, the most familiar of which should
he gqiven; as bread, spread, tread, vead,
breath, death, :0ealth, etc.

Many more licts might here be given, but
the teacher will easily make them for herself
whenever she needs to use them. Whenever
pupils hesitate in the pronunciation of a word
where analogy would help them, a list of
analagous words will be found very useful,

Excrcises on words in the lists printed
above and others like them should be gradu-
ally intraduced ax a part of the phonic drill,
By adding or erasing a final #, by inserting

~ or erasing the ¢ after a, or a after ¢ or o, or

letting the children pronounce as the writing :

goes on, such wurds as the following : —

can cane hop hope
cap cape not note
hat hate rod rode
mat mate rob robe
pin pine tub tube
fin tine plum plume
spin spine us use
sﬁin shine g rage
hid hide hug huge

Exceptions in familiar use, as have, love,
some, come, etc., should be taught ss excep-
tions.

(2} That ¢ following @ may be regarded as
an indication that a has the long sound, is
shown by such words as the following : —

am aim lad laid
bat bait ran rain
clam claim pan pain
fan fain pant paint
man main plan plain
mad maid pad paid

(3) That « following ¢ may be regarded as
a mark indicating that the o 1s long is shown
by such words as the following :—

blot bloat got goat
clock cloak or oar

cot coat rod road
cost coast sop soap

(4) That a following ¢ is usually an indica-
tion that ¢ is long is shown by such words as
the following :—

Ben bean met meat
bed bead red read
led lead men mean
best beast set seat
bet beat

3

by doubling the ¢ or the o, the teacher may
by degrees bring her class to an unconscious
rcco§nilion of the marks which the language
itself affords as a guide to pronuaciation and
spelling.

In the exceptional cases, where children
cannot be led to the pronunciation of new
words by the analogies of the language, they

* may be helped by the use of diacritical
" marks.

The premature and too frequent use of

* diacritical marks may lead to rapid word.
" calling, and away from the expreseion of
_ thought, and should therefore be avoided.

The dependence upon analogy gives valu-

. able training in language, and should be

early and constantly encouraged.

In the second and third years of the Primary
Course the clacs should be exercised, not only
in sounding all new words, and in variations
upon them, as recommended above, but
should be frequently drilled in exercises for
distinct enunciation of every-day wosds, such -
as are prefixed to their reading lessons,  The

. teacher should also make note of all words

indistinctly or incorrectly uttered, and bring

them up repeatedly for class drill.

SUGGESTIONS AS TO CHANGING FROM
SCRIPT TO PRINT,

1. Write some interesting lesson on the
board, using familiar words, and let the
pupils read it. After the session print the
same lesson in the same place. The next
morning call upon the class to read the lesson,
without, in any way, indicating the change.
Repeat this process several times.

2. Print on the black-board a few very
familiar single words, and then print the
same in sentences.

3. Begin with Monroe’s chart. First ask
the pupils tv find the words you may name,
and then ask them to read *he sentences.

It is recommended that Monro’s chart be
read first ; then the first thirty-nine pages of
the Fraoklin (new) Primer; the who.. of
Supplementary Reading—Book First ; then
the Franklin Primer, from page forty-one.
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After these use the First Readers of the
circulating supplementary reading books.

Pupils should not begin the Second Read-
crs until they have fall and ready command
of the st Reader vocabulary.

Two kinds of reading excrciscs, at least,
should be given to the pupils : (1) Exercises
1n which every new ward is carefully taught
upon the black-haard before the lesson in
the book ic read.  (2) Teste in which pupile
try to read new sclections without prepara-
tion. These tests should be frequently given

—once a week at least.

The samc general rules that are given for
black-board work should be observed in
teaching reading in books : —

(1) Do not let the child read a sentence
aloud until he knows its word« and its mean-
ing. If the sentence is long, he should be
allowed to express the thought by phrases or
clauses.

(2) Asa rule, do not let the pupils in a
class know who will be called upun to read
next.

(3) Do not give the thought to the pupils
orally, but let them get it for themselves.
Do not require them to read the same lesson
over and over again, lest they lose their in-
terest in it.

(4) Ask the pupils to close their books and
to tell, in their own words, what they have
read.

In the second year, when composition has
been well begun, require pupils to write one
thing they remember of what they have read,
then two things, three things, and, finally,
let them write the whole story as they re-

. member it.

Ask them to read, orally, the sentences,

descriptions, and stories that they write.

ADDITIONAL SUGGESTIONS.

1. Sketch the outline of some large pic-
ture, for instance, a farm-yard. At first put
in two or three objects and write sentences
about them. Insucceeding lessons, gradually
fill in the picture, and make a connected
story. A large wall picture may be used in
nearly the same way.

2. A large number of sentences, plainly
written on slips of paper, or card-board, may
be successfully used. Give each pupil aslip.
If one pupil reads a sentence correctly, give
him another slip to read. For busy work,
give pupils slips to copy, and let them read
what they have copied. Let pupils take a
number of slips and arrange them, for busy
work, into a little story. Then let them read
the story from the slips, or read it after copy-
ing it upon their slates. Single words, writ-
ten or printed upon card-board, may be put
together into sentences and read.
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3. \When the teacher finds, by falee empha-
sis or wrong inflection, that the thought has
not been correctly apprehended by the reader,
questions may be used with gond cftect
(Questicns may be uced very profitably. in
lestons from a bonk, when a clase has fallen
into or been trained in a bad habit of
mechanical, spiritless  pronunciation. B
meane of questione the attention of the pupile
will be turned directly upon the thought. and
their answerz will be given with natural tones
and expression, as in talking. (radually
they may be led to utter the whole sentence
with expression.

4. Reading and composition thould be
taught together, the one assisting the other
at every step. At firat, let the pupils tell
cne thing they have read; then two, then
three, until by degrees they are able to tell
the whole story.  Follow the same plan until
pupils are able to write with some facility.

§. Let pupils read what they write from a
copy, from dictation, and in composition.
If pupils are trained, as they may be, to ex-
press thought correctly and easily in writing,
their compositions may be made as profitable
as supplementary books in teaching reading.
Let puapils read one another's compusitions.

TESTS.

In testing the script-work the list ot words
taught may be rapidly written in sentences
and short stories. If the pupils can readily
read these, the teacher may feel confident
that the words have been well taught.

In book-reading the tests should be from
books that pupils have never read. Before
reading a paragraph aloud a short time should
be given the class to read it silently.

The proper standard of excellence is indi-
cated by these two questions :—

1. Has the reader correctly apprehended
the thought ?

2. Has he used correct pronunciation, dis-
tinct articulation, and natural tones?

LIST OF WORDS FOR BEGINNERS IN
READING.

The following list embraces the words
found in the first thirty-nine pages of the
(new) ** Franklin Primer,” in the whole of
* Monroe’s Chart,” and in the first forty
pages of ** Supplementary Reading—First
Book.” Forms omitted are plurals in s;
verbs in present indicative, third person
singular, ins ; and participles of regular verbs
in »7 and ing. Words not strictly phonetic
are p-inted initalics. The basis of classifica-
tion and arrangement is primarily the vowel
sounds, and secondarily the final consonant
sounds. In each section the object-words
are placed before other words having the
same vowel and termination.
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1. {(i)—fan, man, pan, Dan, ran, can, an,
—tap, lap, trap, strap, snap, nap,—hat, cat,
rat, mat, bat, pat, flat, fat, zka¢, at,—flag,
bag, rag, stag,—back, sack, crack, track, jack,
black, guack,—ax, wax, Max,—hand, sand,
band, ‘stand, grand, and,—plant, — lamb,
Sam, swam, am,—bad, had, glad,—candl,
handle,~— Frank, thank,—scratch, catch,—as,
%as,—lamp, damp,— Tab, candy,—apple,
“}'lagigon, Fanny, 4bby,—carry, habit, bang,
shall.

2. (8)—sled, bed, éread, head, shed, Fred,
fed, said,~—hen, pen, men, ten, when, then,
—pet, net, velvet, set, wet, get, let, yet,—
bell, tell, sell, well, fell,—nest, rest, best,—
Benny, Jenny, many,—egg, leg, beg,—step,
Nep,—dress, yes,—sent, went,—neck, fence,
Emma, seven, them,—crept, held, lend, vex,
help, left, says.

3. (I)—pin, fin, tin, spin, begin, in,—is,
his,—rabbit, pit, bit, fit, hit, sit, it,—hill,
quzll, Jill, Dil), still, rill, kill, will, till,—
ship, Jip, tip, skip,—pig, twig, dig, big,—
chick, stick. lick, pick, guick,—kid, lid, hid,
did,—fish, dish, wish,—piggy, Willy, happy,
silly, pretty, very,—give, live —six, fix,—
swim, him, — sing, thing, — kitten, milk,
chicken, crib, picture,—ift, drink, little, this,
with, if.

4. (d)—top, shop, hop, stop, pop,—dot,
Spot, hot, trot, tot, got, not,—dog, log, fog,
—ox, box, fox,—sod, odd,—3kn, on,—

om, from,—toss, cross, —doll, dolly,—
pond, rock, lost, of, off,—robin, Tommy,
Sorry, was.

5. (ti)—gun, sun, bun, fun, run, one,~—cup,
Pup, up,—jug, mug, dug,—nut, but, what,—
crumé, hum, some, come,—bud, mud,—jump,
bump, #hump,—must, just,—bunny, koney,
funny,—tub, rub,—duck, chuck,—gull, buzz,
ove, us, chubby, young, hunt, tumble, enough,

urry.

6. (a)—slate, skate, Kate, ate,—hay, day,
may,’ play, they, say, way, awaey,—pail, sail,

i
|
)
I
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—make, take—name, came,—Fane, Mary,
Daisy,—mane, gave.

7. {€)—"0e, tree, knee, three, ke, me, she, we,
the, see, Lee, flee, free,—ear, hear, year, dear,
near,—sweet, beat, cat,—read, Jeed,—sheep,
sleep, peep, kecpy—please, thesey—team, seem,
—week, feed, leave, fifteen.

8, (\—Ay, sky, cry, dry, sly, try. shy. my,
why, by,—slide, ride,—five, drive,—ice, knife,
Fido, lion,—nine, white, like, kind,

9. (8)y—crow, snow, tow, Aow, go, no, hoc,
row, know, yellow, so,—floor, four, wore,—
woke, broke,—cold, old,—goes, Rose,—goat.

10. (U)—new, you, your.

1. (A)—chair, where, there, scare, care.

12. (8)—paga, mamma, calf, bac.

13. (d)—paw, caw, draw, sazw,~ all, call,
fall, small,— horn, morn, corn,— caught,
warm,—or, for.

14. (4)—book, look,—good, would, — put,
wool.

15. (0)—to, do, who, two, through, into,—
school, Lucy.

16. (ow)—cow, bow, wow, now, how,—
house, mouse,—crown, brown, down,—out,
about,—our.

17. (At)—are, arm, cart,
large.

18. (er)—brother, sister, mister, Walter,
water, matter, sir, flower, her,—Robert, hurt,
—bird, giri.

19. (a)—dasket, grass, dance, after,—fast,
last.

20. (oi)—bay, toy.

yard, Carlo,

NoTte.—The above list of words may be
divided into three classes, viz.:—
1st. Purely phonetic words....... e
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2d. Words whose pronunciation is indi-

cated by their form... ......... 216
3d. Unphonetic words............ ver 35
Total.......... eeaeeies NN :};

CONVENTION OF THE ONTARIO TEACHERS ASSOCIATION.

(Continued from the September MONTHLY.)

EVENING SESSION.
The Convention re-assembled at 8 p.m.

CONFLICTING IDEALS.

Col. F. W. Parker, Illinois, who was re-
Ceived with much applause, gave an address
On “The Conflict of Two Ideals in Edu-
Cation.”  He said that throughout all history
tWo ideals had governed human action. One
!deal was that of fore-ordination—man’s fore-
Otdaining what man should be. Whether

for good of man, or for selfish purposes, the
rich and powerful had fore-ordained what a
great portion of mankind should be, either
by educating them or by keeping them in
ignorance. The question to be solved was,
“How to make the best subject.” The
usual way adopted was to keep the people
in ignorance. Some nations had adopted a
different mode, namely, to educate the }3&0ple.
Among these was Prussia, whose sovereigns
had acted on the principle of making their
subjects good soldiers and artisans. As soon
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as education was antroduced then began the
conflict between the two ideale one that
the subject was made for the king, and chould
be cducated accordingly ; the other that a
man should make the best of himeelf that he
posubly coulid.  After relating the history of
cducation in Pruwua, he spoke of the rise of
Socialism, Communiam, and Nihihem.  lle
contended that these were not the result of
thinking by the lower claswes, but of fore-
ordination and limitation by government.
The other 1deal wae that of fieedom  the
development of the mind into truth. The
outward hattle might give liberty, but only
the inward «truggle gave men freedom.  He
proposed todeal with the question of these two
1leals, co far as they concerned education.
The ideal of freedom was apposed to that of
limitation.  When the American republic

wae founded there began the first absolute |

condition of hberty, but not of freedom.
The fathers of the rcpublic in their wisdom
founded the Common School. It was then a
new conception.  And even at thic day there
was no Common School system in the world
except on this continent. The schabls of
Germany were not free ; there were free
schools for the poor, hut the others were
**stratified,” and stratified schoole meant a
stratified society.  (Ine great end of education
was to have the rich mingle with the poor
on the sam« benches, and fight them on the
same playground. The rich man who had
not done this was only half educated.  Under
the ider.l of limitation the child was for the
couree of study ; under the ideal of freedom
the course of study was for the child. No
subject should be included in the course of
study which did not develop the child's mind.
And in order to know what subjects to select
they must study the child’s mind—not only

the working of the mind generally, but the !

individual mind of each child. The subjects
which were necessary for the development of
the human mind were not yet known., The
works which have heen wnitten on education
would not fill a good-sized bookshelf. There
was no college for the training of teachers,
properly speaking. Normal Schools were
doing magnificent work, but they had been,
to a great extent, nothing but academies.
They had been obliged to receive children
who were not yet ready to learn to teach.
\When the Americans began to educate they
hed the ideal of freedom, but they were
obliged to take the methods of the old world,
under the doctrine of limitation. Expression
was made the ead and aim of education, and
this had led to great complexity. The
lecturer went on todescribe ina humorous way
the manner in which sentences were hewed
and hacked to pieces by means of parsing
and analysis, so that the child lost all the
force and beauty of the thought expressed.
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Make expression the mcans of thought, an!
the tcacher could not go wrong. \What a
aad thing 1t was that Shakespeate. and Racon,
and L.ocke knew nothing of grammar. What

~ might they have been if they had only known

Low to **analyre”™? The speaker alewo at-
tacked the aystem of promotion examinations.
What would they think of a merchant who
promoted his clerks by percentages obtained
in examinations: or of a young lady who
gauged & wntorn this way: -* Anuabilty,
75 per cent. | energy, 74 pcr cent.- 7§ per
cent. I'll take um; 7432 pet cent. 1 can't.”
There should be examinations, but they
thould be made by the teacher, and made
every hour. The speaker spoke eloquently
on the true aim of education, the bulding up
of character, and resumed his seat amid loud

' npqluuu.

1r. J. L. Hughes, seconded by I)r. Car-
lyle, moved a vote of thanks to the speaker,
and the motion was cartied on a standing
vote.

Mr. H. 1. Strang, after referring to a pre-
vious discussion on the respective merits of
the system of a Minister of Education and
Superintendent of Education, moved, That,
in view of the change that has taken place
since the question wae brought before the
Association and the general feeling through-
out the country that the new Minister should
have a fair trial, it was inexpedient to discuss
the matter further at present, but that it wa.
desirable that the head of the Department,
whether Minister or Chief Supenntendent,
should have a regularly constituted Board of
Advisers, representative in character, with
specific duties defined by statute.

On motion of Mr. McAlister the latter
portion of the motion was struck out.

Delegates were then asked what decision
had been artived at by the local Associations
with regard to the proposed change. The
Associations of Halton, West Bruce, Stor-
mont, Toronto, South WWellington, and
Guelph, Prince Edward, Frontenac and
Essex, had, as appeared by the reports of the
delegates, all decided in favour of he present
system of a Minister of Education, many of
them being unanimous. The South Grey
Association had not given any iostructions,
but were almost unanimously opposed to any
change. The remaining delegates, from
East Bruce and West IHuron, reported that
their Associations were not in favour of
agitating the question at present.

After some discussion, an amendment
moved by Mr. McIntosh and seconded Ly
Mr. Samuel Hughes, deferring the conside:-
ation of the question, was carried.

Mr. McMurchy introduced the subject of
Bible reading in schools and after consider-
able discussion & committee composed of
Messrs. Doan, McMurchy, and Wadsworth
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was appoinied to urge on the tinvernment
the viewe of the Association as cxpressed at
the last Convention,

After pasing the uwal vote of thanks the
Convention hnally adjourned.

FHL PURINTC SCHOOL SKRCTIC N,
TorspAY, August 12th, 1884,

The firt meeting of the P'ublic Nchool
Section, of the Provincial Teachere’ Associ-
ation, wae heldin the Public Hall, Fiucation
Department, beginning at 11.40 a.m.

The meeting was called to orider by Mr.
Jas Duncan, the Chawman of the Section.
About thirty teachers were present

The minutes of the meetinge held in
August, 1883, were read and confirmed.

Mr. S M:Allister gave notice of a motion
respecting proposed changes in the method
of granting third class pon-professional certi-
ficates.

The wction decided that, provided time
permit, Mr McAlhster be allowed to maove
the resolution of which he had given notice.

The <ection then adjourned to meet at
9 3.m. on Wednesday.

WrDNESDAY, Auguet 13th, 1884.

The section met, in the Education Iiall,
at 9 a.m, Mr. Duncan in the chair, a large
number of teachers being in attendance.

Mr. R. Mctueen opened the business by
reading a portion of Scriptare and engaging
in prayer.

The minutes of the last meeting were read

and contirmed

Mr. Duncan called Mr. Alexander, of Galt,

to the chair, and then read & paper on ** Our
Prolession from an Experience of Thirty-two
Years.” Thit address, theugh brief, was
pointed and dwelt upon several matiers of
grave importance to the teachers and to the
public aewell.  After eulogizing Dr. Ryerson
and dwelling upon the great wark that he had
accomplished, Mr. Duncan dwelt upon the
necessity of clusely watcning legislation
affecting the school system, expressing at the
same time great hope respecting the changes
1o be made at the next session of the Iegis-

lature under the present able and popular -

Minister of Education. Mr. Duncan ex-
pressed grave fears of the result of the tend-
ency to an increase in the number of female
teachers and a corresponding dccrease in the
number of male teachers. His observation
taught him that the ambition of woman was
not to conduct a school, but to reign in her
own family. Experienced teachers changing
their state for that of married life must neces-
sarily be succeeded by less experienced
..achers, and thus it was possible that great
evil would be done. The tendency with
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ma - teacheis paricularly was to leave the
prodession, and thus leave the way open tn
women.  He confessed himeclf unable to
cugrest a remedy, except that valuable and
sbalful teachers shonld be given inducements
te reman 1n the juoferaon  The queshon
of the Iuble in the Public Schaols was aleo
brietly dealt with, the Preudent exprescing
a preference on the whole for the present
system, feanng that any of the changes pro-
posed would lead to discord, and w0 jesern
the efficiency of the schaol system. The
present cyvtem he belicved to be ativfactory
to the profesuon, and he was not clear that
outaders should interfere in this matier.

Mi. K. WL Dioan moved, seconded by Mr.,
Joo Munto: That the hearty thanks of the
section be tendered to Mr. Duncan for his
interesting paper.

Mt Jno Campbell, head master, Jobn
Street Schaol, Toronta, vread & paper on the
Superannuation Fund [see page 334] Along
dirxcuscion followed in wiich the tollowing
teacher« enpaged, Measre. K W. Doan,
K. Wallace, ). Boyle, T J. Murphy, A
I'etric. K. Alexander, ¥. C. Powell, T. O.
Steele, 1. ). Clarke, A, C. Graham, C. N,
Chadwick, K. McQueen, W. Ranaie, H.
Hushand, N. McKianon.

Moved by Mr. James Bowerman, seconded
by Mr. lLindeay. That in the cpinion of
this section, the Superannuation Fund
<hould pot be abolished, but should in the
interest of the profcssion, be continued in
some efficient form.

The discussion was resumed by Messrs.
¢ . Lindsay snd R. H. Cowley.

Mr. Jamer Munro moved in amendment
to Mr. Bowerman's resolution, seconded by
P. Talbot : That in the opinion of the Sec-
tion, the Superannuation Fund should re-
main as it is at present so far as it affects
those now superannuated, or those now in
the profession who wish to have the Fund
continued ; but for those entering the pro-
fession from this time, the Fund shall be
abolished, and that the money paid in with
interest be refunded to those in the profession
who have paid and do not wish to continue
the Fund.

The discussion was again resumed by
Messrs. Jas. Duncan, Geo. Baitd, sen'r., Jas.
Bowerman . ! T. J. Murphy. Mr. Jno.

. Campbell, the reader of the paper, then closed

the discussion.

The Chairman then put the amendment
and the moticn. The amendmeat was lost
and the motion carried.

Mr. R Alexander moved, seconded by
Mr. Jas. Bowerman : That Messrs. T. ).
Murphy, T. O. Steele, R. Coates be a com-
mittee to examine the forms connecied with
the application of candidates to be placed on
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the Superannuation Fund, and suggest any
amendments they think necessary to make
these forms acceptable to the profession.

The section then adjourned to meet at
9 a.m., on Thursday.

THURSDAY, August 14th, 1884.

The section met on Thursday at 9 a.m.
in the Education Hall, Mr. Duncan in the
Chair.

Mr. Geo. Lindsay opened-the business by
engaging in religious exercises.

The Secretary read a communication from
Dr. Forrest asking permission to exhibit,
before the Section his contrivance for word-
building.

On motion of Mr. R. Alexander, seconded
by Mr. Jas. Bowerman, it was resolved to
allow Dr. Forrest thirty minutes to illustrate
his model ‘word-builder ; the time given to
commence at I1.45 a.m.

On motion of Mr. R. Alexander, seconded
by Mr. F. C. Powell, it was decided that the
election of officers should take place at
ILI5 a.m.

Moved by Mr. Geo. Baird, sen’r., seconded
by Mr. W.'G. Duff: That, in the opinion of
the Public School Section, the holidays in
rural districts should be six weeks by Depart-
mental Regulations, instead of being as at
present optional with trustees.

Mr. T. J. Murphy presented the report of
the committee on forms of application to be
signed by teachers receiving aid from the
Superannuation Fund. The report recom-
mended that form No. 3 be dispensed with
altogether, or, if retained, that clause No. 2
be expunged.

The report was adopted on motion of Mr.
R. Alexander, seconded by Mr. R. McQueen.

Mr. F. C. Powell read a paper entitled
a ‘*Plea for Reading and Writing in Our
Schools.” He did not consider it necessary
to assign reasons why these subjects should
receive considerable attention in our schools.
Their importance is so universally admitted
that proper instruction in them becomes an
absolute necessity. Their fundamental im-
portance had in fact become in a measure
the cause of their neglect. The Educational
Department and the Central Committee as-
suming that they must be taught, did not
consider it necessary to place them among
mark-earning subjects.  This course, he
contended, quoting from the opinions of
Public and High School Inspectors as pub-
lished in the reports of the Minister of Edu-
cation, and from his own experience, had
led to great neglect in our schools and
especially our High Schools. He showed
that in many of the High Schools they
were almost wholly ignored. He was
pleased to see that the Department, prior to
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the late examinations, had recognized the
necessity of compelling teachers to pay moré
attention to them, by giving them a place
among the subjects of examination. He ex-
pected that much good would result from the
change, and hoped to see it increased by
rating these subjects higher at the entrance
examination. Much depended upon teachers:
They should do all in their power to second
the ‘course indicated by the Department.
Already the public were calling for a change,
and the change must come, or education and
the profession would suffer. He quoted sug-
gestions made by Dr. McLellan on reading,
in the last report of the Minister of Educa-
tion, and regarded them as excellent, except
that in each case writing should be coupled
with reading. He was of the opinion that
when the Public School course does not extend
beyond entrance work, excellence in reading
and writing must be chiefly acquired in the
High Schools. He believed that High School
masters and their assistants would accept the
new situation and act accordingly. Progress
at first would probably be slow, but eventu-
ally would be satisfactory. Much might be
done to improve writing by sending speci-
mens to our township and county shows.
This competition could be extended by send-
ing first-prize specimens o the Provincial
Exhibition. Much of the time now spent on
instrumental music could he believed be
devoted with advantage to the cultivation of
elocution. Readings and recitations should
have a place in the social and family circle.
Much improvement would result in this
direction from a proper arrangement of suit-
able material in our school readers. Those
now in use, especially the Third and Fourth
books, were not suitable ; the old idea o
making school readers magazines of informa-
tion was too prominent. Teachers were con-
stantly told to use their judgmentin selecting
lessons, and he thought it would be as well
if compilers would also use their judgment.

On motion of Mr. T. O. Steele, seconde
by Mr. Barber, Mr. Powell was tendered the
thanks of the Section.

A discussion on the points raised in Mr.
Powell’s paper followed, in which Messrs
J. Munro, C. B. Linton, John Campbells
W. G. Duff, James S. Deacon, ]. A. Gard-
iner and others took part.

Moved by Mr. R. Alexander, seconded by
Mr. T. O. Steele: That in the opinion ©
this section reading, writing, and spelling be
given more marks at the High School En-
trance Examination. '

Moved by Mr. G. W. Duff, seconded by
Mr. Geo. Baird: (1) That, in the opinion of
the - Public School Section, the History fof
the High School Entrance Examination 15
too extensive. (2) That it would be pre
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ferable to make Canadian History, and one
period of English History to be set from
time 1o time by the Department, the History
for the Entrance Examination.

Mr. R. Alexander gave an address upon
*“ Advancing Certificates from Grade to
Grade on Experience” and in conclusion
moved, seconded by Mr. George Lindsay:
That in the opinion of the Public School
Section, the action of the Honourable the
Minister of Education, in recognizing and
placing a high value on the professional suc-
cess of candidates for re-examination for
Third Class Certificates, is calculated to
foster and promote that most essential part
of a teacher’s qualification, and that this
recognition of the value and importance of
successful work in the school room, should
be extended to the higher class of certificates
so as to make it possible for a teacher,
through success in teaching, toraise his certifi-
cate from one grade to another in that class
to which it belongs.

A discussion followed which was engaged
in by Messrs. R. Alexander, John Campbell,
A. Barber, S. C. Chadwick, James Munro,
A, C. Graham, H. Gray and others.

Mr, A. Barber moved in amendment to
Mr. Alexander’s resolution, seconded by
Mr. H. Gray: That in the opinion of the
Public School Section, the professional
and non-professional certificates of teachers
should be entirely separate, that while cer-
tificates in the non-professional work should
be given only upon the results of literary and
scientific examinations as to all the grades,
the professional should be made to depend
largely on professional experience ; so that
a teacher might become a first-class teacher
of the second grade, etc., through the entire
grades.

After a short discussion, the amendment
was lost, and the motion carried.

The election of officers was then proceeded
with and resulted as follows:—Chairman,
Mr. James Munro, Ottawa ; Secretary, Mr.
F. C. Powell, Kincardine ; Directors, Messrs.
F. Wood, Bradford; T. O. Steele, Barrie;
Inspector Dearness, London; J. S. Deacon,
Ingersoll; R, Coates, Burlington; Legisla-
tive Committee, Messrs. R. W. Doan and
W. J. Hendry, Toronto; and W. Rannie,
Newmarket.

Moved by Mr. S. McAllister, seconded by
Mr. S.C. Chadwick: That in the opinion of
the Public School Section, while it may be
desirable to limit the validity of Third Class
Certificates to counties, it would be detri-
mental to the best interest of Public School
education to adopt the backward step of
Telegating the non-professional examination
to County Boards.

After a short discussion Mr. R. W. Doan
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moved, seconded by Mr. A, C. Graham:
That the matter of Third Class Certificates
referred to in Mr. S. McAllister’s resolution,
be postponed. Carried.

Dr. Forrest, Head Master, Bradford High
School, explained and illustrated the use of
his word-builder.

Moved by Mr. T. O. Steele, seconded by
Mr. C. Rannage: That the thanks of the
section be tendered Dr. Forrest, of Brad-
ford, for illustrations of the use of his word-
builder.

The section then adjourned sine die.

HIGH SCHOOL SECTION,

TUESDAY.

The section met and constituted itself,
with Mr. Strang as Chairman and Mr.
Merchant as Secretary. It was resolved to
meet at 9 a.m, each day.

WEDNESDAY.

This section met at nine o'clock. After
routine business, Mr. Bryant read a paper
on “A Commercial Department in High
Schools and Collegiate Institutes.” [See
page 339

After discussion of the paper,

Mr. Wallace moved: That, in the opin-
ion of this section, the importance of book-
keeping, and such other subjects already on
the programme as have special reference to
commercial education, should be recognized
in connection with the departmental exami-
nations.

The motion passed.

Messrs. Bryant, Hunter, Forrest, Turnbull,
S. Hughes, Merchant, Embree, were ap-
pointed a committee to consider the best
means of carrying out the resolution,

MATRICULATION EXAMINATION TORONTO
UNIVERSITY,

Mr. H. 1. Strang, of Goderich, introduced
a discussion on the above subject. He com-
mended the new departure in the new cur-
riculum—the paper on composition. He
enquired whether the honour work in the
junior should not be the same as the pass
in the senior matriculation. This would
relieve teachers from doing a great deal of
extra work. He held that the amount of
work prescribed for the junior matriculation
should not be increased. He thought that
one-third should be exacted on each subject
and one-half on the aggregate. After re-
marks from several members endorsing the
views of Mr. Strang, the meeting adjourned,

THURSDAY.

The High School sectionmet in the library,
with Mr. Strang in the chair. Principal
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Mclienry read a paper on High School
gradnation. The plan propesed was that
on the completion of the full-course in a High
Schoolor Collegiate Institute pupils be regu-
larly graduated receiving :. diploma issued
by the Minister of Education, and that the
bestowal of this honour take place at an
annual public meeting of pupils, pacents, and
other frierds of education. {lesuggested two
means of carrying out this scheme. First:
To have a tinal examination, conducted under
the direction of the Education Department,
take place in connection with the intermedi-
ate or teachers’ examination, graduation
exercises to be held in July or September.
second : Instead of establishing an additional
departmental examination utilize the exist-
ing University Local Examination. Let the
upper limit of the High School course, as
now, correspond with that of Senior Matricu-
lation, and have our High School candidates
for graduation take either the Junior or the
Senior Local Matriculation Examination,
according to their degree of advancement in
the course.

The Section passed a resolution approving
of the plan of Upper School graduatiod, and
suggesting that the local university matricu-
lation examination couid be utilized, and
appointed a committee consisting of the High
Scl;ool representatives in the University
Senate and Messrs. Bryant, McHenry and
Embree, to prepare a scheme.

On motion of Mr. Miller it was resolved
that the University of Toronto be requested
to recognize as fully matriculated students
ail who at the local examinations shall obtain
the standard required for matriculation and
who in these subjects comply with the con-
ditions of entering the University.

The committee appointed to consider the
subject of natural science for junior matricu-
lation recommend that a paper be set therein
demanding from candidatessuch a knowledge
as must be obtained from personal observa-
tion of Canadian plants, also a paper on
physical geography, meaning thereby the
scientific treatment of the upper portion of
the earth’s crust, the atmosphere, snow,
ice, rain, hail, winds, clouds, etc.

As a result of this report the section re-
solved that the subject of botany and
chemistry or chemical physics be placed
as optional subjects on the junior matricu-
lation curriculum.

Dr. Purslow moved, that in view of the
objectionable nature of some of the papers
set at the last matriculation examination of
Toronto University, notably the past papers
in mathematics, the High School representa-
tives to the Senate be requested to endeavour
to have none but suitable persons appointed
as examiners, and to this end to secure that

. sub-examiners High School masters
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one examiner shall be a professor of the sub-
ject examined on, and that another, if pos-
sible, a IHigh School master, conversant
with the capabilities of High Schools.

The Committee on Mr. Bryant's paper on
Commercial Education reported in favour of
recognizing the claim of pupils who did not
desire preparation for professional examin-
ations, and recommended a course of com-
mercial education comprising the subjects
mentioned by Mr. Bryant with the addition
of phonography, as an optional subject.

The report was adopted.

On motion of Messrs. Seathand Turnbull,
the Department was requested to select as
and
other teachers of practical experience.

The following officers were elected : —The
Chairman, Dr. Purslow; Secretary, Mr. Mer-
chant; Executive Committee, Messrs. Strang,
Embree, MacMurchy, Miller, and Robert
Alexander; Lcgislative Committee, Messrs.
Bryant, Scott and Wetherell.

PUBLIC SCHOOL INSPECTORS' SECTION.

This section met in the Art Room, with
Mr. D. A. Maxwell, of Amherstburg, in the
chair. The time of the inspectors was
almost exclusively taken up in discussing
various amendments to the school law.
As this law in all probability will receive
considerable attention at the hands of the
Ontario Legislature during its next session,
it was considered advisable to discuss as
fully as possible the changes that experience
had proved necessary and to suggest certain
amendments to the present Act. The fol-
lowing is a brief summary of the proposed
changes: )

Under the present law it is provided that
a child shall attend thirteen weeks each
term, but a resolution was carried proposing
an amendment changing the number to
thirteen weeks for the first half year, and nine
weeks for the second half-year. Another
resolution was carried in favour of an in-
crease of the legicative grant to Public
Schools, and that the school fund be appor-
tioned each half year, a portion asa fixed
grant to each scnool department, and the
balance on the basis of the average attend-
ance. Also that the inspector on compiet-
ing the apportionment of each of the school
grants shall furnish to the county or sub-
treasurer a statement of the sums apportioned
to the several scheools—the amount for super-
annuation having been deducted —and that
th2 treasurer shall pay the said amouats to
wn ¢ teachers on the order of the trustees.

The section expressed its opinion that
summer vacations in rural districts should
be six weeks long ; that the nomination and
election of Public School trustees in cities
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and incorporated villages should be held on
the same day as the nomination and election
of municipal councillors, and in the same
place ; that the number of trustees of rural
school sections be increased by two, and
that the same be five instead of three,
also that each trustee hold office for five
years; that it be compulsory in trustec. .0
pay their teachers quarterly; that the ex-
penses of nll examinations, except entrance
examinations, in connection with the public
educational system, be provided for by fees
to be paid by candidates; that it should be
incumbent upon County Councils to provide
and levy $50 towards the local teachers’ in-
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stitute ; that section 186 of the School Act
should be changed so as to remove all doubt
in regard to its being compulsory on County
Councils to provide for the travelling and
other official expenses of Public School
Inspectors.

They also approved of several amend-
ments designed to increase the value of the
census of school attendants and non-attend-
ants. The section elected the following
officers :—Chairman, A. Campbell, Kin-
cardine; Secretary, F. H. Mitchell ; Direc-
tors, Messrs. Fotheringham, McKinnon,
Clapp, and Hunter ; Legislative Committee,
Messrs. Maxwell, Smith and Little.

SOME OPINIONS EXPRESSED AT THE PROVINCIAL CONVENTION.

EDUCATION is not knowledge but power.

GENERAL engagements should be done
away with.

TAKE a little time to develop the minds
of your pupils.

THE Public Schools are the foundation of
higher education.

TEACHERS should study the individual
mind of each child,

READING is not only the key to literature,
but also to history.

THE efhciency of the teacher should grow
with his experience.

Two ideals in education—one of limita-
tion—one of freedom.

A coop teacher should bave no difficulty
in getting a good salary.

LEARNING to learn is one of the most valu-
able things learned in school.

1T should be the desire of civilized nations
to educate the whole people.

NoONE but practical teachers should be
examiners in professional work.

A TEACRER’s position should not depend
on the likes and dislikes of children.

INDUSTRIAL 'drawing should be taught in
all the classes in our Public Schools.

THE useful should supersede the orna-
mental, and the practical the tkeoretical.

LEsSsEN the number and increase the
efficiency of the County Model Schools.

DOoGMATIC statements fetter the minds of
children. They prevent mental action.

TEACHERS should be paid quarterly, and
their engagements to last during pleasure.

THERE is a certain similarity in minds,
but men are not made like bricks in a brick-
yard.

TEeACH fewer names of places and more ot
the facts from which the places derive their
importance.

THE constitution and by-laws of the Pro-
vincial Associa‘ion ought to be consolidated
and amended.

CouNTY Model Schools, in order to bs-
come permanent institutions must be made
more efficient.

IT is not what the pupil learns in school
that makes the course valuable o him, it is
what it inspires.

THE Legislative Grant to Public Schools
last year was a little over fifty cents per capita
of school population.
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REA1 NG is not taiking- -Reading is not
proaunciation.  Reading 15 thinking by
means of wiitten words,

. THE object of the Public School is not to
teach many things but to give power and
desire to learn many things.

Give your pupils discipline in doing a
greater amount of work, 1if you hke, but let
it be work that is of practical value.

OUR advanced reading bonks should con-
tain, at least, one complets English Classic,
instead of scraps without beginning or end.

I'T is not necessarily what pupils learn, but
how they learn that determines the value of
?ny department of knowledge as an educative

orce.

THE Legislative and Municipal Grants to
High Schools should not be decreased, but
those to Public Schools should be largely
increased.

I
|
!
|
i
|
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It is the duty of the State and those who
control our educational system to attend more
particularly to the education of pupils in the
first four classes of our Public Schouls.

TiirD class certificates should not be per-
manent. Either keep abreast of the times
or leave the profession, appears to be the
sentiment of our Provincial Association.

THE province of the educator is to study
the laws of mental development, but the duty
of the legislator is to consider the various
interests of the community for whose benefit
those principles are to be applied.

SOME things that teachers can do for
their pupils. (1) Cultivate a desire for more
knowledge ; (2) Train the mental faculties;
(3) Lead them into the avenues of common
knowledge, and show them some of the by-
ways that upen up on all sides ; (4) Cultivate
a taste for pure literature and correct reading ;
.5} Polish up their manners a little, and give
thems some ideas in relation to their duties
as citizens.

CONTEMPORARY LITERATURE.

REVORT OF THE MINISTER OF EDUCATION
FOR THE YEAR 1883, WITH THE STATIS-
Tics oF 1882. Printed by order of the
Legislative Assembly, by C. Blackett
Robinson, Toronto.

(Continued from page 560.)

WE find by reference to our review of the
Report for 1878 in EDUCATIONAL MONTHLY
for February, 1880, that the average attend-
ance for that year for the whole Province
was 46 per cent. Now it is 45. We have,
therefore, gone back one per cent., and now
we have to face the disagreeable fact that
of the 471,512 pupils who attended school
during 1882, 257,336 or §5 per cent. were
absentees to a greater or less extent. In
England the average attendance in 1876
was 67 per cent., while last year it was, as
we have stated, 73.1 per cent., an increase of
one per cent. per year. We quite agree
with what Mr. Mundella says on this point
in the speech fromr which we have already
quoted : *“One of the tests of educational
progress is increase in the average attend-

ance.” These are facts that commend them-
selves to the consideration of Mr. Ross. If
he can enforce the law requiring a minimum
attendance of 110 days at school, and can
raise the average attendance, as they are
raising it in England, he will earn the grati-
tude of all who have the welfare of the coun-
try at heart, and will make a name for him-
self as one of our most practical educational
reformers,  Of cities, Hamilton still keeps
the lead with an average attendance of 66
per cent., and London brings up the rear
with 49 per cent. Barrie and Port Hope,
among the towns, divide the honours for first
place with an average of 66 per cent. each ;
Dresden stands lowest with barely 38 per
cent. Waterloo is first among the counties
with 49 per cent., and Haliburton is again
lowest with 32 per cent.

The Report still adheres to its plan of
showing how #nof to give the cost per pupil
by stating that for those in registered attend-
ance only ; below we give the cost for both
registered and average attendance.
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Average cost per pupil :—

In Registered In Average

Attendance. Attendance.
In Citiese.ouu ..t o e $8 81 $15 06
“ Towns. 6 36 12 95
“ Counties...o...oL L 6 03 14 80
‘* the whole Province.. 6 42 14 13

Percentage of scholars in each class in
registered attendance :——

Classes 1 2 3 4 5 6
Per cent. 35 23 25 1§ 2 ‘22

We learn from these figures that 83 per
cent. of the scholars were in the three lowest
classes; the previous year the percentage
was 8t. This indicates another dark spot in
our chart, for it tells us that more than three-
fourths of our scholars never get beyond the
Third Book., The lessons we would do well
to learn from it are that in the training of our
teachers, particular attention should be given
to preparing them well in the elementary
subjects, and in regard to the children, that
their time should be occupied with the
mastery of those subjects which are of vital
tmportance in themselves. Hence the pro-
gramme of studies should have the closest
scrutiny, First and above all it should aim
at making the children in these classes intel-
ligent readers, writers of a clear hand, and
familiar with the patts of arithmetic that will
be of practical value to them. If, in addi-
tion to these, they shall have been taught to
express themselves intelligently and correctly
by both voice and pen, a good deal of what
our system was established to secure shall
have been accomplished.

There were 5,203 schools open in 1882,
tanght by 6,857 teachers, of whom 3,062
were males, and 3,795 females. These
figures show a decrease of thirty-five schools,
300 male teachers, and an increase of 235
female teachers.

Certificates held by Teachers :—

First Class Provincial............ . 246
Second ** B e 2,169
First ** County Board....... 216
Second * “ B e 122
Third ** ..eoeeve tiiiiiie 3470
Temporary Cestificates.............. 409
Other .. ... e e e ceee. 224

4t

We still find that teachers with the lowest
grade of certificate number over one-half of
the total. For some unexplained reason
there was an increase of thirty-three old
Second-Class County Board Certificates,

Thete was also an increase i eighty-eight
in the Temporary, and of thirty-three in the
« Other ” certificates. It would be interest-

© ing to know if the increase in these laiter

!
1

was necessitated solely by the scarcity of
properly qualified teachers, or whether it
arose from other causes, which it would not
be convenient or easy to state. Weare glad
to know that Mr. Ross has shown a bit of
his quality in the plan he has adopted of
dealing with these temporary certificates

The Ontario Teachers' Association has
persistently urged that efficiency in teachiog
should be taken into account, not only in
awarding professional certificates, but in
raising the grade of ¢’ ose possessing inferior
ones. Mr. Ross has now empowered in-
spectors to supplement the deficiency in
marks obtained at the Third-Class Examina-
tion by any teacher holding a temporary
certificate to the extent of 200 marks, ac-
cording to efficiency in teaching. Surely
with such a regulation as this, temporary
certificates should soon disappear altogether
in all except the most backward districts of
the Province.

The average salaries were :—

Male Female

Teachers. Teachers.

lnCities. ..o covrrinnnn.. $742 $331
¢ TOWDS . .iei e 576 273
s Countiesee v vnvieens . 385 284
¢ the whole Province..... 409 264

The last item we have reckoned ourselves,
as it is not furnished in the Report. These
figures show a slight increase in the salaries
in counties and towns, but a decrease in those
in cities. From a table on page sixty-two
we find that in 1877 the average salary of
male and female teachers for the Province
was $310; in 1882 it was $313 ; hence we
learn that there has been an increase of a
little less than one per cent. in five years.
Owing to a variety of causes the cost of living
has increased considerably more than one per
cent, during the same period, and the finan-
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cial position of the teacher is, therefore, !

worse than it was five years ago,

We would suggest that in future Reports
the statistics of the Public and Neparate
Schools be given separately, so that we may
ascertain more accurately what is the condi-
tion of the former.

What has the Report to show for the in-
crease of six per cent, in the expenditure of
18822 We fear that this increase, being
largely represenied in buildings and ap-

paratus, must be regarded as bread cast upon '

the waters, which will retum to us after

many days. Certainly the statistics of the '

present Report do not show any return for
it.  The registered attendance is less; the
average attendance is the same; a large
number of scholars are reported as not ful-
filling the requirements of the law in regard

to minimum attendance ; teachers’ salaries |

have not increased, and the numbers in the
higher classes have diminished. It is as Well

to keep these facts before us lest we should be .

disposed to rest and be thankful,
STATISTICS FOR HIGH SCHOOLS AND COLLE-
GIATE INSTITUTES,
The total receipts were $373,150, increase,

$1,900; expenditure, $343,720, decrease.
$2,129. The total number of pupils regis-

tered was 12,473, a decrease of 663; the -

average attendance for the whole year was
6,580. The percentage of average attend-
ance for High Schools, Collegiate Institutes,
and the whole Province, was fifty-three ; this
shows a falliag off for the Province of three
per cent. The cost per pupil in registered
attendance was $27.56 ; in average attend-
ance it was $52.24. In thirty-seven schools
fees were charged varying from 5octs. to $16
per term ; the remaining sixty-seven were
free. 'We have never heard it satisfactorily
explained why a fee should not be charged
in every High School and Collegiate Institute
in the Province to lighten the burden of their
support upon the municipalities and the legis-
lature. There are fifty-one union schools.
The average salary of the 332 teachers em-
ployed was $765 ; this is $8 less than that for
the previous year. The salaries of head-
masters range from $700 to $2,250, the
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| average being $1.034 ; by a little reckoning
' we find that the average salary of the assist.
ant teachers was $641. Two per cent. of
the scholars matriculated, six per cent. joined
the learned professions, seven per cent. en.
tered mercantile life, five per cent. took up
agriculture, and eleven per cent. left for
other occupations.  Taking these figures as
our guide, we may say that one-fourth of the
scholars attending these scheols require a
- classical education, while the occupations to
which the remaining three-fourths go de-
mand a business education. These consid-
erations should have weight in regulating
the studies to be pursued in the secondary
schools.

THE DOMINION ANNUAL REGISTER FOR
1883. Edited by Henry J. Morgan. To-
ronto: Hunter, Rose & Co. [pp. 505;
price $3.00.]

THi1s valuable publication, now in its

" &fth year, is too well known to requirs any
further praise. It contains amongst other
information of public interest an excellent

. review of literature, science and art, by Mr.

. Chas. G. D, Roberts, the well known poet

of New Brunswick, and a no less admirable

account of the progress of educat’'>n in the

Dominion by Mr. W. H. Fraser, M.A, now

of Upper Canada College. cvery schoot

library should have a complete set of the

Annual Register.

MODERN FRENCH READINGs, by William
J. Knapp, Street Professor of Modern
Languagesin Yale College. Boston : Ginn,
Heath & Co. 1884.

To those who are acquainted with the
*¢ Spanish Readings " edited by Prof. Knapp,
and already noticed in these columns, the
plan of the present work will be familiar.
It is held by the compiler, and rightly too,
that to know the language the learner must
have mastered modern French. In fact so
enormous has been the development since
the days of Boileau and Bossuet, that it i3
hardly doubtful that these writers would find
nineteenth century French incomprehensible.
How much more is it an unknown tongue to
a student whose knowledge does not extend




Lditorial Notes.

beyond seventeenth-century models !
compilation contains some of the master-
pieces of the latest standard authors (I{ugo.
Guirot, Gautier, Dumas, Daudet, etc.), and
is on the whole well suited to its purpose,

FRENCH PASSAGRS FOR UNSERN
1ATION, selected and arranged by C. H.
Parry, M. A, Assistant Master at Charter-
house. [London: Rivingtons. 1884,

THis little work is intended to furnish
students of French with a test of proficiency.
Short extracts of about one page are given,
and, as more than sixty authors are repre-
sented within the limits of one hundred and
forty-two pages, the book cannot fail to
afford variety, both in style and difficulty.

This -

TRANS-
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Some very useful hints on translating unseen
passages are prefaced.

. . . L

EXRROtSES IN FRENCH  SYNTAX, with
Rules, by (. Sharp, M A., Assistant
‘Maaster at Marlborough College.  Lon-
don: Rivingtons. 1884,

THE author does not aim at arranging an
exhaustive course of exercises in the rules of
syntax, but presupposing a good kaowledge
of French Accidence, he has made a very
successful attempt to remove some of the
most grievous stumbling-blocks in the way
of the learner who wishes to put into practice
what he has already learned. A judicious
selection of * Picces for Prose* is appended. .

EDITORIAL NOTES.

WE present our readers this month with
another Public School number.

WEe would be glad to hear the views of
our readers on current educational questions.
Short, pithy letters are always in season.

We would again direct attention to the
treatise on Aeading in the Primary Schools
concluded n this issue, The article is
re-printed in pamphlet form and may be
obtained for the modest sum of ten cents.

OuUR new and revised clubbing list will
appear in the November MoNTHLY. As
heretofore, we shall be able to offer our
readers unexampled facilities for procuring
newspapers and magazines at low rates.
Last year many of our subscribers took
advantage of our very special terms, and this
year we would be glad to be the means of
bringing within the reach cf a still larger
circle some of the best literature of the day.

THE Resolution adopted by the High
School Section at the recent Convention

respecting the appointment of sub-examiners
to read the answer-papers of the candidates
at the non-professional examinations reveals
at once both the lack of autonomy that
characterizes teaching as a profession and
the desire of the masters to remove some of
the disabilities under which they labour. The
masters desire that, as far as possible, teach-
ing should be a profession as much as law,
medicine and theology, and that the control
of entrance into the ranks should be entrusted
to experts. They naturally resent the impu-
tation that is being laid upon their honour
in that teachers are ineligible as examiners;
and more especially they are offended that
the casual advantages connected with the
conduct of the examinations are frequently
obtained by those who were never in the
ranks or left them through sheer inability to
remain there. Now that the attention of
the Department has been pointedly directed
to the grievance, the Minister will see his
way, we hope, to meeting the natural and
just desires of the profession. The masters,
however, should not cease to agitate until
the whole matter of licensing teachers is
conceded to the profession itself.
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L ARGE as was the number of appeals from
the decisicn of the sub-examiners in former

years, the number is gieatly in excess this ;

yearg We ohserve in the newspapers lists
of candidates who, having been rejected by
the sub-examiners were passed by the Revis-
ing Committec or advanced to a higher
grade. The very impetfect manner in which
the reading of the answer-papere has always
been performed has causerd to masters, pupile
and parents a great deal of vexation, and in
some cases, unnecessary expense. [t goes
without saying, that the work of reading the
papers should be so carefully done that there
would be no grounds for appeal and no room
to doubt the ability and good judgment of
the examiners. As it now is, the whae
business is unsatisfactory to the public and
the profession and calls for a prompt and
efficient remedy.

THE NEW REGULATIONS RE-
SPECTING CERTIFICATES.
THe new Regulations Respecting Teach-
ers’ Certificates are already in the hands of
those more immediately interested in them,

and we need not, therefore, do more than .

offer some general observations upon their
scope so far as we can understand it.

The fundamental idea of the new cur-
riculum seems to bte that whatever else
teachers may know, they must be sup-
posed to know much English and mathe-
matics and some science. Languages other
than the English are regarded as unessential
and are to receive no encouragement except
by the purely fictitious method of allowing
acquaintance with them to count as “a
bonus. "' Mathematics still reign supreme.
There is also an unmistakable revolt against
the past. Ancient History is expunged from
the curriculum for a Provincial Certificate.
The number, too, of subjects required to be
taught is excessive, for in most schools pre-
paring candidates it will probably not fall
short of twenty.

While sympathizing with the Depart-
ment in its manifest endeavour to secure
more attention to the study of English, we
cannot commend the method in which this

" the papers set at the examinations,
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deairable ohject s songht to be accompiished.
Hatherto the failure to secure the best results
has not been fiom an imperfect curnculum
but solely from the wretched chaiacter of
The
resolving of Anfitk into its factors we may
ohserve adds nothing new to the course of
study. It appatently has been thought Ly
the framers of the curniculum that the raising

-+ of the factore of Englich to a ligher power

will increasc wne value of the quanuty but
they have forgotten that they are dealing
with fractions. Unless there is a limit to
the division of details the quantity of know-
ledge will be reduced to zero. Piainly the
remedy is in the examiners and not in the
curriculum.

The excision of Latin. French and Ger-
man from the curriculum, for even with
the bonus addition their earning power is in-

" significant, is a fatal mistake, and the retro-

gression is sure to be attended with disaster to
sound culture everywhere, and especially in
the secondary schools. The effect of the
new curriculum is directly to discourage the
study of the classics and modern languages.
In a very short time if this curriculum is
enforced the work of the classical master
and the modern language master in the
majority of the High Schools will cease, and
the High School itself will become merely
a Public School with a University graduate
for principal. Without staying to urge the
value of the classics as an aid to the study of
English and the truth of the axiom that to
know only one language is to know none, we
see in the new regulations a most effectual
barrier to University and Coilegiate training.
If these regulations prevail, we venture to
assert that the number of university candi-
dates will diminish by sixty per cent.

The omission, too, of Ancient History
from the curriculum for Second and Third
Class Certificates suggests the unpleasant
thought that our educational authorities
have forgotten the origin cf modern civil-
ization and are determined that the young
people of this country shall never learn it.
Not to know ancient history is not to know
modern history.
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For the present we <hall conclude by
stating that the new curriculum is wholiy
Public School 1n its origin and nature, that
it involves the deterioration of nine-tenths of

the High Schools, and that it is inimical to -

the interests of the Universities,

CO-EDUCATION AT UNIVERSITY
COLLEGE.

THE champions of co-education have in a
manner forced the doors of Uaiversity Col-
lege, and in response to the urgent .call of
the promoters of thc scheme, for, from what
we have lcarned, the women of the Proviace
have had very little to do with it—three
young ladies with a matron and attendant,
the advance guard of what was to be a grand
army of girl-graduates, is within the gates.
There has been much dust and din over the
ro-called advance, and we were given to
understand that the women of the country,
ambitious of higher education, were coming
enmasce to attend lectures. Whatever virtue
there is in odd numbers, and especially in
threes, there is not multitude. There may be
2 representative of each of the Graces, but
theie is certainly not one for each of the
Nine. The fact should now be apparent to
the projectors of the movement that the idea
of co-education is foreign to our soil, that it
cannot be made to take root in the minds of
parents and guardians, and that it is offen-
sive to most young ladies theraselves.

The Council of University College, after
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giving through e President expression 15
its hostility to the scheme, could not o
otherwise than yield to the wishes of the
Government-~we shall not cay of the Legis-
lative Assembl,, for we lold that the vote of

+ the Acwembly last winter has been entirely

micinterpreted.  The desired facilities have
beer afforded. and in affording them in the

" fullest manner the College Council has now

the satisfaction of knowing that the move.
ment has as little strength as it has hittle
wizdom to recommend it.

It is very much to be regretted in the true
interests of higher education of women, that
this experiment of co-education has been
made. The inevitable conclusicn will now
be drawn by those who are opposed to all
higher education, that manifestly women do
not desire it, when the truth is they do not
desire it under the conditions offered to them.

If the plan, long since urged in THE
MONTHLY, of repeaiing in this country the
experiment of Girton College or Newnham
Hall in England had been tried there would
be no lack of candidates. But the Legisla-
ture was reluctant to spend the money in
making the experiment, and now they will
be convinced that there is no necessity for it.
But the friends of higher education for women
must not be disheartened. They must go to
work for 2 plan that cummends itself alike
to the instincts of grown women and of
mature men. Perhaps the self-constituted
champions of women will now permit women
to think and act for themselves.

EDITOR'S TABLE.

MR. W, N, HARTMANN, President Froebel
Institute, N. A., LaPorte, Indiana, publishes
an ‘“ Appeal .o the Friends of Educaticnal
Progress,” to assist him by their contribu-
tions to arrange for the Werld’s Industrial
and Cotton Centennial Exposition, at New
Orleans, an exhibit of the character aand
status of the Kindergarten. Such an ex.
hibit involves as its chief feature an a2ctual
Kindergarten in operation during the six
months of the Exposition before the eyes of
all who may wish to study its working. He
invite$ correspondence.

Harper's Magazise for October contains
further instalments of the serials * Judith,”
by William Black ; ** Nature’s Serial Story,”
by E. P. Roe; and cortinuation of *The
Great Hall of William Rufus” and ** Artist
Strolls in Holland.” Of special interest to
the profession is “King’s College,” by John
McMullen. James D. Hague contributes an
entertaining reminis.ence of Mr. Darwin
which is accompanied by a portrait of the
naturalist.

IN the September Century we have a good
average number. Henry James' “ A New
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Fagland  Winter” is concluded
Sevier.,” a racy story by Cable of New
Orleans life before and during the recent
war, goet on with increasing interest  There
are instalments of the beautifully iltuctrated
article ** On the Track of Ulysses,” and of
Boyesen'.  * A Problematical Character.”
The mosi notable feature of the number ix
the first of what promises to be a superb
«eries o The New Astronomy,” with
magnificent illustrations. The ** Topicz of
the Time " and the ** Open Letters *' are able
discussions of questions of present interest ;
nor must we forget a gem, *‘ Drifting Among
the Thousand Islands,” by our Canadian
poet, Agues Maule Machar.

IN the Popular Science Monthly for Octo-
ber Dr. F. J. Shepherd attempts to account
for the aberrations of structrre in the human
system. Lord Rayleigh's survey of * The
Recent Progress of Physical Science,’ which
was his presidential address before the Mont-
real meeting of the British Aseociation, is
given in full. Trofessor J. P. Cooke contri-
butes *‘ Further Remarks on the Greek
Question,” and the editor keeps up, his
lively fight with the classicists for more
room and higher consideration for science in
education.

Tue Teachers' Co-operative Association
of Chicago announce a new branch office at
Lincoln, Nebraska ; Miss L. Margaret Pryse
and Miss Jennie Denton, editors of ** School
Work,” managers. All applicants are regis-
" tered at Allentown, Pennsylvania, and Lin-
co'n, Nebraska, without extra charge.

WE recommend to the notice of our readers
the following school papers in addition to
those already mentioned :— 7he Educational
Courant, Louisville, Kentucky ($1 2 year).
The Fountain,illustrated, and very useful for
supplementary reading in schools, York,
Pennsylvania (50 cents a year). The Prac-
tical Teacher, Chicago ($1 a year), Colonel
Francis W. Parker, editor, and The Edwuca-
tionul Reporter, 1vison, Blakeman, Taylor &
Co., New York. We would again remind
our younger teachers of those sterling and
high class English publications—TAe Sckoo/-
master and 7 he Educational Times. They
are of the solid kind, and contain no froth or
rubbish.

PaTrIOTS and lovers of good literature
will be glad to learn that Mr. G. Mercer
Adam, the well known /itteratenr, is engaged
in preparing a series of volumes to be known
as 7ke Canadian Library, which shall deal
with incidents in Capadian history, Canadian
biography, Canacian exploration, Canadian
pioneering and backwoods life, with speci-
mens of the Canadian Muse of both an his-

* Do v torical and an imaginative character.
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The
cenies will conust of twenty-four volumes,
crown octave, printed {rom new type in a
neat, umform binding ; cight volumes to be
published per year. It goes without saying
that anything trom Mr. Adam's pen will be
of first-rate literary value.  His enterprise is
always on behalf of culture and letters.
We trust his new venture will mect with the
encouragement it deserves.

THR October Atlantic contains one paper
of special interest to Canadian readers—
** The Battle of lL.ake (corge,” by Francis
Parkman. Thearticles:---*' The Migrations
of the Gods,” * Southern Colleges and
Schools,” and ‘* Palmer's Odyisey,” will
naturally attract the reading teacher. The
literary flavour of the .4¢/amtic is unsur-
paseed.

HoucHTON, MIFFLIN & Co., of Boston,
have just issued a new edition of the Portrait
Cnulogue of their publications. It embraces
a list of all the books they publish, under the
names of the authors arranged alphabetically,
and in many instances describes the books
or gives their contents. It contains new
portraits of many of their distinguished
authors: Agassiz, Browning, Bryant, Alice
and Phaebe Cary, Joseph Cook, Cooper,
Emerson, John Fiske, Bret Harte, Haw-
thorne, Miss Jewett, Lucy Larcom, Lowell,
Parton, Miss Phelps, Mrs. Stowe, Mrs.
Thaxter, Thoreau anu Whipple; besides
those included in previous editions : Aldrich,
Hans Christian Andersen, Bjorason, John
Borroughs, Fielde, [{olmes, Howells, James,
Longfellow, Scudder, Stedman, Bayard Tay-
lor, Tennyson, Charles Dudley Warner, Mrs.
Whitney and Whittier.  This catalogue
which appears in an attractive new cover,
will bz sent free to any one requesting it.

THE October Canadian Me;}wdi:l aga-
zine, Toronto, amongst other contributions
of great merit, contains a Latin version of
*“Watchman, What of the Night,” by W,
H. C. Kerr, B.A, Brantford.

Lippincott's Magasine has of late been pay-
ing much attention to educational topics.
Mr. Byer's description of “ A School without
Text-Books,” and C. W. Ernst's ** Wit and
Diplomacy in Dictionarics,” are good samples
of the kind of literature we might expect
from the organ of a famous educational pub-
lishing house.

WE acknowledge the receipt of the Inau-
guml Addresses, etc., delivered at the open-
ing of the Law School, in connection with
Dalhousie University, at the beginning of the
First Term in 1883, by. e Hon. A. G. Archi-
bald, C. M. G., Q. C,, etc., ana R. C. Wel.
don, A.M., Ph.D.



