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Ww; T. Aikens, M.D., LLD., Consulting Surgeon to  the Toronto General
Hospital, Surgeon to the Central Prison, Consulting Surgeon to the Children’s
Hospital—Lgcturer on Principles and Practice of Surgery and Chemical Sur-
gery—282 Jarvis Street. : :

H. H. WrinT, M.D,, L.C.P. & S., U.C,, Consulting 'Physician to the To-
ronto General Hospital and the Children's Hospital—Lecturer on Principles

and Practice of Medicine and Clinical Medicine, Secretary of the Faculty— ;

; Corner Sherbourne and Gerrard Streets.

J. H. RicHARDSON, M.D., M.R+C.S., Eng., Consulting Surgeon to Toronto
General Hospital, and Surgeon to . Toronto Gaol—Lecturer on Surgical and
Descriptive Anatomy-—46 St. Joseph Street.

Uzzier Ocpey, M.D., Specialist in Midwifery to the General. Hospital,
Consuiting Surgeon to the Children's Hospital, Physician to the House of
Indastry, Protestant Orphans’ Home, and Home for Incurables—Lecturer on
Midwifery and Diseases of Women and Children—18 Carlton Street.

James THORBURN, M.D., Edin. and Toronto Univ,, Surgeon to the Toronto
General Hospital and Boys' Home, Consulting Surg to ,the Children's
Hospital—Lecturer on Materia Medica and Therapeutics—Corner Wellington
and York Streets.

M. BArrReTT, MJA,, M.D,, Medical Officer to Upper Canada College, and
Lecturer on Physiology, Ontario College of Veterinary Medicine-—Lecturer on
Physiology-+204 Simcoe Street.’ = d

W, W. OcpEn, M.B., Physician to the Toronto Dispensary—Adjunct Lecturer
in Midwifery, and Lecturer on Medical Jurisprudence and Toxicology—170
Spadina Avenue, : . ©3

M. H. Axins, B.A, M.B., M.R.C.S, Eng.—Adjunct Lecturer on Surgery,
and Lecturer on Primgry ‘Anatomy—Burnamthorpe. ' ;

W. OLDRIGHT, M.A,, <M.B., Surgeon to the News Boys’ Home—Adjunct
Lecturer on Medical Jurisprudence, Curator of Museum and Lecturer on
Sanitary Science—50 Duke Street, ; ; :

L. McFARLANE, M.B,, Surgeon to_the Toronto General Hospital,' Physicidn to-
the Toronto Dispensary -and Home for Incurables—Adjunct Lscturer on
Anatomy and Demonstrator of Anatomy—16 Gerrard Street East.

GrorGE WRIGHT, M.A., M.B., Surgeon to the Toronto General Hospital,
‘Physician to the Children’s Hosﬁim and Home for Incurables—Adjunct
Lecturer on Materia Medica and Therapeutics—243 Simcoe Street,

J. E Grauawm, M.D,, L.R.C.P., Lond., Pathologist to the Toronto General

' Hospital--Adjunct Lecturer on Practice of Medicine, and Lecturer on Clin-
ical Medicine, Dermatology and Patholopy—66 Gerrard . Street East.

R. A. Reeve, B.A,, M.D., Ophthalmic Surgeon to the Toronto General Hos-
pital and Children’s Hospital—Lecturer on the Diseases of the Eye and Ear—
22 Shuter Btreet. ’

Fromas Hevs, Lecturer. on Chemistry and Pharmac")’ for the Pharmaceutical
Society, Lecturer on Chemistry, Theoretical and Practical-—42 Duke Street.
Tromas McKewzik, B/A., late Fellow in Biology, University College, Tofonto

~Lecturer on Botany and Zoology. A /

A, H, WgicHT, B,A.,M.B., M.R.C.S,, Eng., Surgeon to the Toronto General
Hospital, Physician to the Toronto Dispensary and the Children’s Hospital—
Demonstrator of Normal Histology—20 Gerrard Strest East,

«Joun FercusoN, BA., M.B, L.F.P,S., Glasgow, Assistant Demonstrator of
Anatomy—338 Spadina Avenne.

#ar Clinical teaching, including lectures, ide instructions, etc., will be
given at the General Hospital by Dr.  H. H. Wright, Dr. Aikins, Dr. Richard-
son, Dr Thorburn, Dr, 'Gprqhﬂm, Dr. Reeve, Dr, U. Ogden; Dit, McFarlane,
Dr. G, Wight, and Dr, A, H, Wright, : o
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MINUTES OF THE TWENTY-SIXTH ANNUAL CONVENTION

OF THB

b ’
ONTARIO TEACHERS A SSOCIATION
PAGE, s
- Held in the Public Hall of the Education Department, Toronio,
5 on the roth, rrth and r2th days of August, 1886. '
15
.19
. Tyespay, August 10th, 1886.
27
st The Convention met at 11,20 a.m.
3 The President, Mer. S. MeAllister, in the chair.
v, 88 i Mr. J. Brebner read a portion of Seripture and led in prayer.
E. H. Moved by Mr. Doan, seconded by Mr. MacMurchy, That Mr.
. 44 | A. Campbell be appointed Minute Secretary.— Carried.
51 Moved by Mr. Alexander, seconded by Mr. Hendry, That as

H the Minutes of last Convention have been printed and distributed,
. 65 i they be considered as read and adopted .—Carried.

The Treasarer, Mr. W.J. Hendry, presented his Annual Report,

74
J. E Movedby Mr. W. J. Hendry, seconded by Mr. MacMurchy, That
83 the Treasurer’s Report be received and referred to an Auditing Com \
mittee, to be named by the President,— Carried.
o The President appointed Messrs. J. E. Wetherell, W. Magkio-
Public tosh, and F. C. Powell, an Auditing Committee,

. 98 . Mr. MacMurchy read the Report of the Committee on the Con
golidation and Amendment of the Constitution.

Moved by Mr. A. MacMurchy, geconded by Mr. Morgan, That
the Report just read be received and adopted.— Carried.

The following is the Report of the Committee
Report of Committee on By-laws and Constitution.

Expenses of Legislative Committee and Board of Directors are
to be paid, pp. 12 and 13, 1881 ; Annual appointment of Legisla-
tive Committee provided for, pp. 7and 8 1880 ; Secretaries of sections
to be ex-officio members of Executive Committee, p. 12, 1880 ;
Gieneral Report anent sections, g part of Constitution.

109




4 MINUTES.

We invited all engaged in any department of education to
become members of this Association. One or two trustees were
members some years ago, but none have been members ot late years ;
and some trustees have fora fow years past been holding meetings
for the discussion of questions from their point ot view, apparently
the timo has come for a change in the basis of the Constitution.

All of which is respectfully submitted.

ArcuiBaLD MaoMurory,
Chairman of Commilttee.

Moved by Mr.A. MacMurchy, sadonded by Mr. J. Munro, That
the Convention meet at 2 p.m. and adjourn at 5.30 p.m., meet at
7.30 p.m. and adjourn at 10 p.m.— Carried.

The Convention then adjourned.

AFTERNOON SESSION.

The Convention assembled at 2.10 p.m,
Mr. McAllister, President, in the chair.

The Secretary announced the order of business, as decided upon
by the Executive Committee.

Mr, Wm. Houston gave notice of the following n;déion:

That a Special Committee ba appointed with”instructions to
ascertain and report to the next meeting of this Association what
steps haye been taken by Governments, Universitios, Colleges,
Teachers' Associations, and Learned Societies, to t! ge}mnl
introduction of a simpler and more phonetic systand of spe]ling Eng-
lish words than the one at present in force. p

Mr. 0. J. Jolliffe was then iatroduced, and ‘read a paper on
“ Our Profession.”

Moved by Dr. Kelly, seconded by Mr. J. Miller, That the thanks
of this Convention be tendered to Mr. Jolliffe for his valuable paper.
Carried,

A short bub valuable discussion followed, in which Mosgsrs.
Wallace, Sanderson, MacMurchy, Mackintosh, and Baptie took pant.

Mr. J. E. Wetherell then read a paper on * Conservatism and
Reform in Educational Methods.”

A short discussion followed, in- which Messrs. W. J. Osborne,
J. L. Hughes, F. C. Powell, and the President, took part.

A cordial vote of thanks was tendered to Mr, Wetherell, on
motion of Mr. Osborne, seconded by Mr. Hughes,
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MINUTES, 7

Dr. Baptie was then introduced to the Convention, and read a
valuable and interesting paper on *Science Teaching.”

A discussion followed, which' was taken part in by Messrs.
Osborne, Tamblyn, Btrang, Barber, Dobson, J, Miller, J C.
Pomeroy, Munro, and Ballard,

Moved by Mr. Barber, seconded by Mr. Dobson, That the
thanks of this Convention be tendered to Dr. Baptie for his excellent
paper.— Carried,

Moved by Mr. Osborne, seconded by Mr. Munro, That Mr.
Taylor be granted leave to address the Convention,— Carried.

Mr. Taylor then addressed the Convention and pointed oyt what
he considered some of the defects of our Educational System.

Mr, Tamblyn gave notice of motion to change the time of
meeting.

The Convention vhen adjourned.

Turspay—EvENING Sgssion.

The Convention assembled at 7.46 p.m,
Thé President in the chair.

The Minutes of the forenoon and afternoon Sessions were read
and confirmed.

 President MoAllister then read his Annual Addross
"St‘:gjeot, “ A Retrospect.”

Moved by Mr. J. Dearness, seconded by Mr. A, MacMurchy,
That the President’s Address be referred to a Committee consisting
of Messrs. F. C. Powell, J. Brebner, W. Mackintosh, and the mover,
with a view to inquire into the causes which appear to render inope-
rative the clauses of the School Law relating to compulsory educa-
tion, and that seem to make the average attendance at our Public
%hooh 8o small, and to report before the close of this meeting.—

arried. e

The very interesting discussion which followed was taken part
in by Messrs, Brebner, Dearness, MacMurchy, J. R. Miller, Mackin-
tosh, Dobeon, and Osborne, ‘

Moved by Mr.. W. Mackintosh, seconded by Mr. Strang, That
the cordial thanksof this Association be tendered to President Mec-
Allister, {vhil véry dnteresting address.— Carried.

The Association adjourned.

®




MINUTES

‘WEDNBSDAY—AFTERNOON SESSION,

The Convention assembled at 2.10 p.m.
The President, Mr. 8. McAllister, in the chair.

The Minutes of last Session were read, and upon the motion of
Mr. Brown, seconded by Mr. Campbell, were confirmed.

Mr. Ramage gave notize that he would move, That the meetings
of this Association be held during the second week of the Toronto
Industrial Fair,

M. Georée_ Dickson then read a papér on “ A College of Pre-
ceptors for Ontario.”

In the discussion which followed, Messrs, Miller, Kelly, Mor-
gan, Pomeroy, Merchant, McKee, Strang, Brebner, MacMurchy,
Brown, Hughes, Dent, Wetherell, Mackintosh, Embree, Taylor, Mec-
Henry, Hunter, Gordon, McMillan, Sanderson, Tom, and Deacon.

Moved by Dr. Kelly, seconded by Mr. Morgan, That the princi-
ple of Mr. Dixon’s paper advocating the establishment of a College
of Preceptors for Ontario, merits and meets with the approval of this
Asgociation.

Moved in amendment: by Mr.: Merchant, seconded by Mr. Me-
Kee, That the scheme for a College of Preceptors be submitted to the
County Associations, and that a Committee be appointed to confer
with the Hon. the Minister, and consider the details-of the scheme.

Ruled out of order as not being an amendment.

Moved by Mr. Strang, seconded by Mr. MacMurchy, That this
Convention express itsapproval in general terms of the principle of
the scheme proposed by Mr. Dickson, as stated in Section I., but
recognizing ‘the necessity for a fuller consideration of the details,
agrees' to have Mr. Dicksbn’s paper: printed, and sent down to the
various local Associations, with therequest that they will consider it,
and report to the Secretary any action by them in regard:to it.

2. Thata Committee to be named by the President be appointed
to collate the results as received by the Secretary, and lay them hefore

this Association for consideration at its next annual meefing,— -

Carried.
Dr. Kelly’s motion was withdrawn,

Moved by J. C. Pomeroy, seconded b{ Mr. R. Sanderson, That
the motion be amended by adding after the words, ¢ by Mr. Dick-

gon,” the following, namely, “the formation of 4/College of Preceptors
for the promotion of sound learning, the improvement of the position
of the profession, and the protection of the public from incompetent
teachers.” —Lost. . \
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MINUTES, 9

Moved by Mt McBride, seconded by Mr. Embres, That the
thanks of this Association be tendered to Mr. Dickson tor his able and
waluable paper.—Carried, :

The- Convention then adjourned.

,*‘ WEDNEGDAY—-EVENING SESSION.
The Convention was ?Iled to'order by the President 'at

- 8.0 pa.

The Minutes of ‘the afternoon session were read and conﬁmed.'

Rev. Dr. Dewait was: then iftroduced tothe Convention ‘and
delivered an'eloquent and interesting addressi on Education in 'its
relation’ to Human Progress. { 3

Moved by Mr. Powell, seconded by Mr. Telford, That the
thanks of thé Associationbe tendered to’ Dry'Dewart for his- able
paper.— Carried. 2 ‘

Moved by Mr. W. McBride, seconded. by Mr, J, E, Tom, That
in the opinion of this Association, the attendance at our Annual Con-
vention would be largely increased and its hest interehs consulted by
changing the time of meeting to the Tuesday, ‘Wednesday, and Thurs-
day immediately preceding Good Friday. :

Moved in amendment by Mr. C. Remage, seconded by Mz J.
Smith, That in the, foregoing, motion, all the worda after “meeting”
be struck out and the following inserted: “to the second week of
Toronto Industrial Fair, with atrangements allowing ab least fwo
afterncons to the Fair.—ZLost, .

The original motion was carried. ;

Moved by Mr, McBride, seconded by Mr. J. Campbell, That
the Board of Directors be requested to wait upon the Hon. the Min-
ister of Education, and fo urge upon him the desirability of consider-
ing as teaching days the time spent by teachers attending the Ontario
Teachers’ - Association, in order to afford teachers an opportunity of
attending this Association; and that in the event of the Minister’s
granting this request, the Board arrange for holding the next Atinual
Convention on_ the Tuesday, Wednesday and Thursday immediately
preceding Good Friday.—Carried. i e it

Moved in amendment by Mr, 8. Huff, seconded by Mr. Osborne,
“That the words from * the Board ‘of Directors” to the word “request”
be struck out.—Lost. IR : :

Mr. Embree gave notice of the following motion,

Tt is the opinion of this Assodiation that no candidate should be
permitted to write for a second class non-professional  certificate until
one year shall have €lapsed from ‘the date of granting his third-class
non-professional certificate.

The Convention then adjourned.



MINUTES.

3ro THORSDAY—AFIERNOON | BESSION,

Prgsidont MeAllister called the Convention to-order ab 216
p.m.
Tho Minutes of last session weré read, and mupon motion of
Mr. Campbell, seconded by Mr. Alexander, were confirmed.

Moved by Mr. Houston, seconded by Mr. Hendry, That a Com-
mittee compased of Messre, -Strang, Dickson, A. Campbell, Hughes,
Alexander, and the'moverand seconder of this resolution, be appoint-
ed, with instructions to report to the next meeting of this Association,
what steps have been taken by Governments, Universities, Colleges,
‘Teachers'. Associations; and  learned societies, to secure the ;general
inroduction of ‘& simpler 'and. more philological and more phonetic
system of spelling English words than the one at present)in forcei~~
Carried, ; ;

Moved by Mr. Embree, seconded by Mr. Millar, That the regu-
Iations in force in 1883 be restored, requiring that no candidate shall
be permitted to present himself for non-professional examination for
Seodnd Class Teachers® certificates until ome year shall have elapsed
from the time of his obtaining his Third Class non-professional certi-
fiate; provided, however, that should any candidate obtain forty
per cent, of the aggregate number of marks at any Third Class non-
professional examination, be shall'be permitted to write at the Second
Class non-professional examination in any subsequent year, one year's
notice to be given before such regulation shall come in force.~— Car-

The Audit Committes ‘beg to report that they have examined
the Treasurer's Accounts and the accompanying vouchers, and that
they find his statement of the receipts and disbursements corréct in
every respect, ' i

" Allof which is respectfully submitted.
; J. E. WETHERELL,
‘W. MackINTOSH,
: ‘F. C, PowELL.

The Auditors' Report was received and adopted.

The ' Pesident appointed” the following Committee to collate
results in reference to College of Preceptors :

Messrs. G- Dickson, A. MaeMurchy, J. L. Hughes, D. Fother-
ingham, R. W. Doan, and A, Barber. ;

Thé Board of Directors recommended the following gentlemen as
offica-bearers for the ensuing year.:

Pregident ,...is i rsns saoes -+« MB H, J. STRANG,
SECrOLATY iev - vu owin bombpevns Rosr. W. Doan,

Corresponding Secretary.... D. H. HunTER.
TreaBUTEr vevsvsesesees ssse WeJ, HENDRY,
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MINUTES, 19

Moved by Mr. Hughes, seconded by 'Mr. Barnes, That the
recommendation of the Board of Directors be adopted.—Curried.

Mr. D. C. McHenry then read a paper on Prizes and Scholar-
ships. i i
A ghort discussion followed, in which Messra. Houston, Mae-
Murchy, Millar and Campbell took part. s

Moved by Mr. Alexander, seconded by Mr. Munro, That thé
thanks of the Association be tendered to Mr. ‘McHenry, for his very
valuable paper.— Carried.

Moved by Mr.. McHenry, seconded by Mr. Alexander, That
whereas the prize system in operation in our schools and colleges in-
volves the expenditure of a large amount’ of money that should be
devoted to better uses in advaning the interests of education;

And whereas, the incentives employed: and the motives thus
appealed to, tend to retard sather than aid the teacher in trying to-
employ the higher methods of culture. o

And whereas, competitive exeminations  are not . sufficiently
reliable in case of awarding prizes; | $

And whereas, the ‘awarding of scholarships ostensibly ‘to aid
needy students, is ineffectual and misleading _

It is the opinion of this Association—

1. That prizes, scholarships and medals should be abolished in
all our educational institutions ;

9./ That public money now devoted' to this purpose should be-

_ used to increase the general efficiency of the Provincial University ;

3. That prize money now derived from private sources, sapple:
mented by as much more as may be available, should  be used, (a) to-
establish & beneficiary fand for needy and worthy students, to_be
disbursed according to a plan similar to' that in operation at Yale
College, inoluding the principle of’ loans to such students, based on
maoral worth, present need; end reputable scholarship, and independ-
ently of competitive examinations; (b) Any available surplus to be
used to encourage origiaal research and special post graduate work.

4. 'That instead of the present system of prizes, scholarships and
medals, Honor students should 'be classified 'in snch a way that the
highest distinetion in the university shall be attainable by all whose
scholarship reaches o certain standard, say that of present gold' med-
allista (or, higher if necessary). ‘

Subordinate honors to be decided in a nimilir mtﬁnor-;the
principle here involved to.apply also to matriculation -and ' ordinary
sessional examinations. :




12 MINUTES.

5. ‘That a copy of these resolutions be gent to ‘the authorities of
_each university in Ontario, as the expressed ‘opinion of ‘this Associa-
tion.—Carried.
Mr. M, L. Rouse then read a paper on Music in Speech.’

- "Moved by Mr. J. Dearness, geconded by Mr. Wi, Houston,
“That a hearty vote of thanks -be tendered to Mr Rouse for his valu-
.able paper.—Carried.

The Convention adjourned.

THURSDAY-—EVENING 'SESSION,

The Convention met at 8,10, p.m. -

The President, Mr. McAllister, in the chair.

The Minutes ‘of the ‘afternoon’ session were read, and upon

miotion of Mr, Birchard, seconded by Mz. Brebner, were confirmed.

Mr., W. H. Howland, Mayor of Toronto, was introduced and
delivered an excellent address on' * Practical Educatiori ‘and Indus-
trial Schools.”

* Moved by Mr. J, H. Smith, seconded' by Mr. Millar, That &
cordial vote of thanks be tendered. to Mayor Howland for his excel:
lent address.— Carried.

The following resolution of the Inspectors’ Section was read by
“Mr. Ji H. Smith.

Resolved, that we the members of this Association desire to
.oxpress our . sincere regret; ab the early demise of our esteemed co-
laborer, the late Peter McLean, Pablic School Inspector of ' Algoms
and Parry Sound ; and farther, to place on. record our high apprecia-
tion of his moral, sovial, and professional worth.

We extend herewith to his sorrowing, family our hesrkfelt sym-
-pathy in the loss of a loving husband and. affegtionate father.

A. CAMPBELL, Committee
J. H. Syra, ' pP: 8. Inspectors’
J. 8/ Deacon. 1) Section.

Moved by Mr. J. H. Smith, seconded by, Mr, A, Cam bell, That
-tHa resolution of the Tnspectors’ Section be adopted, and that a copy

-of it be sent to the v.ridow of our departed friend,

N M. Doarness presented the following report:: _
T beg to report on behalf of the Committes to which the Presi-
dent’s Address was referred : ,

That it'is mot ‘creditable to our Province that the ‘percentage of
_average attendance at our Public Schools should' be' #o small, viz,,
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MINUTES. 13

48:per cent, of those vegistered, and ‘that there are 90,969 supils
Dbetween' the ages of seven i thirteeli "yeats; WHo have ot a
sehiool the'minium nuniber of dags’ rqnire&' by laiw; bebides those
who'have' not’ enteréd” the lschiools:’ “A's'stated by the! “Minister of
Education in- his last repon, +wpne gréat’ mlém !qutﬂﬁng our'atten-
tion is how, 0 AaYe A e}’ . The greater regu-
lmty "of :t'te J&n ‘ “by“:;p ff‘%a of ot‘her opqptnea: shonld
n‘lbteus ) ,mdlfm o to remo uses that
5'1) attends lt the choo‘ls. of Onwno.
. “The , gw oi‘ comp rxwdunmon 15
no! _&AMII.,Q (1] \tm wqut
us Updonbtadl tﬁm ig an n&:mon on th

comppl their neighb ore’ chi dren attend schpol, but o alauses of
tho law relating to comp cation, are, 133 txve chiefly for
the reasons that at least 8o far as they Yelate to rural schools, they
are not practicable owing to the incompleteness of the census returns
and the inadequacy of the machinery provided to convict and punish

oﬂ‘enders

1t is some gratifica ms\ however, to know | that the percentage of
average attendance s eteadily, . if but slowly, inoreasing, ‘4nd “farther,
that the actaal condition of affairs is betle “than would np jeat from
the official ‘report, because the average is 'Yéckoned upon' hé total
number registered between the ‘ages of five n?/i twenty-on
many thousands of those who attend ‘but & few days ‘in the yedr aré
under seven 'years of age and over fifteert, 0 11 ‘many | instances
are better out of than in the - public. ‘Hthot t‘hemfom ‘Wé beg to
recommend {6 the Honorable the Minister o 'Mucat:on that the pub-
lic reports nhould be made tostate the ay}e uttendance of, those
who are properly of public school age, n of pupils from seven
to fifteen years, inclusive, as showing mo rrectly the extent to
which our people are availing: themselves of ‘the means provided by
the nation, or public school education.
Joli Dzmxsu,
‘ c*hamnan.
Moved by Mz. W.Mackintosh, neeondodb Mr. 3¢ mehnar, 'rhat.

the Report on the President’s Address be udopted and"that’ th
Secretary be instructed to lay it before the %&msﬁt of” Eduoahon,

bringing undér his special attention the endation’ relérr!nﬂ to
the reportitig 'of the average attendance of ijﬂp from sbvﬁn to
yeus of age, inolmnve——CanmI. ‘

Movéd' by Mr. A. MacMiirchy, .eeondm{ by M. 3 w Thoan,
That a list of the members of ' this Jakociation from ‘fts'commence-
ment (as far npomble) be prepared and printed along thh the
minutes.—Ca




4 MINUTES,

Moved. by Mr. Johu Dearness, reconded: by Mr J. 8. Deacon,
That the, Secretary he instracted to prepare a blank form of Report of

ates ; from. T ooal tions, sugh  reports to be handed to a
Committeeappointed from.time to time by the President, to make g
general report, for, the tion,—Carvied,

.. Moved by Mr, R. W. Dosn, ‘séconded by Mz, W, Mackintosh
That" the thanks of this Ass tion are hereby tendered o the

the use of the rooms in the Edtidation Department ; to the retiring
Prﬂidqnt, M. MoAllister, foi"thi"g‘atidsetory mannet in. which he
discharged the duties of President during the past year; to the rail-
way authoritiés for'their reduced fates fo members in attendance
here ; and to'the publishers of the daily newspapers for their fall and

accurate reports of ‘the meetings.— Carsied,
" :

er of Edueation’ for his'Kindness'in ‘allowing the Association

—

Reports respecting Teachers’ Associations were received from :

Mr, MeMillan ..,... Oftawa..... ... ... Representing 50 Members
‘¢ Alexander,,,,., Waterloo...,..... ok inpMm o
Dr-Ratly ... Brant . ..,,.. B D [Ty
Mr. Ramage ..... -8, Grey .., . Fo 00, 8
¢ N, McKinnon ,.. W. Bruge, , ... i 4o nbilBod:
¢ Geo,. Lindsay .., E. Grey . ,....,... LSS (1 TR
“ MoEwan . ....... S. Hastings .. 120 i
“ J.B, Hume sma Hl]d.imlnd,!to-q,-.. " 105 $
“ J. W. Morgan .,. W, Huron .,,..... LR A
** John Elliott..., W, Grey.,,. ... 5100 gt
¢« F. L. Michell h%rk il 01k 80 sl
4 Chenay......... N. Essex............ (S ft
“ D. H, Hunter ...Oxford . .. " g g R
“ W.J. Osborne ... Prince Edward ... 000 HE e
“ J, W, Henstridge. Frontenac ., ... ... 140 “
“ J.H. Moffat ...Carleton ......... 126 £
“ J, W. Smith,..... 8. Essex............ » 80 "
7 %:%“;})t:.mou } Hl]ﬁ)n ..I.-.'....... & 86 e
 David Nairn, .. , § Wellington. ... o120 ¢
W, E. Norton ,,, E, Lambion . .1 100 Lot
¢ J.F, Ballad, .. Wenbworth,...... °  « 130,
“ W.E. Tilley.... Ddrham ........... S B oY
“ W. H. Ballard... Hamilton ......... “ 130 5
**"A. Barber,...,. Northumberland,,. 5 vl Svnats

‘ D, Marshall. ... N. Hpstings ..., S :
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MINUTES,

MINUTES OF PUBLIC SCHOOL SECTION:

e

Avaust 10rH, 1886.

The first mestitig 'of the Public'School Section ‘of the Ontario
Teachers’ Association was held in the Public Hall, Education Depart-
ment, beginning at 11/45,a.m, S

The Section called  to' order by the Chaitmen, Mr. F. C.
Powel!, Kincardin,
About forty teachers wete present.

- /" The ‘mintes of the ‘last Annual Meeting, as printed, were, on
méfion’ of Mr. J. 'W. Henstridge, seconded by Mr, 8. A." Gardner,
eonsidered as read and adopted. . =

! The ‘Secrétary read a communication from Mr, C. P. Simpson, \ ‘
TLeamington, stating that owing to press of business he would be un-
able to read his paper on Phonetics before this Section.

On motion of Mr, 8. McAllister, seconded. by Mr, John Munro,
the Secretary was instructed to make a suitable acknowledgment of
Mr. Simpeon’s communication. | y

As Mr, A, McMurchy was to read before the High School Sec-
tion, and Mr. F. L. Michell before the Inspector’s Section, each &

paper ' bearing’ on ‘the ' formation ot} “A College ‘ot Preceptors for
Ontario,” Mr. A. Barber moved, s¢conded by Mr. 8. A. Gardxer, /

that the Executive. Committee arrange with Messrs, McMurchy and
Michell to read their papers before this Section.—Carried. | (

Mr. B, Alexander moved, seconded by Mr. R. Sanderson, that the
meelingg of this Section begin at 8,30 a.m, each day.—Carried-

On motion the meeting adjourned. 5 N

/

SEooxD Dax. . i1 ) : |
o Avgusr 11ra, 1886.
The Section met in tfle Public Hall, Education Department, at
845 a.m. | i i
Abont'sixty téachers were present.
Mr. F. C. Powell occupi‘d the chair,, i ) e Gire :
Mr. R. McQueen opened the meeting with, devotional exercises; :

The minutes of the previous.day’s meeting;were; read and con-
firmed. : e £ 566505



16 MINUTES

that Mr, Michell had déclined to give his paper before this Section,
but that Mr. McMurchy had accepted the invitation, and would read
his paper sometime during this session.

Mk, J. Suddaby, Berlin, was then introduced, and gave a very
practical and suggestive address. on *Modified Forms of Kindergarten
suitable for Pablie Schools.” :

On motion of Mr. R. W. Doan, seconded' by Mr. John Munro,
a_cordial ' vote of thanks was tendered Mr. Suddaby for his able
address.

A profitable discuesion followed, which- was taken part in by
Messrs. A. Barber, J. F, Kennedy, C. Ramage, 8. B. Sinclair, Ri W.
Hicks, R. Sanderson, C. 8, Falconer, J. Campbell, R. Alexander, W,
E. Norton and the Chairman.

Mr. A, Barber, moved, seconded by Mr, C. Ramage, That the
subject of  Kindergarten ” as introduced by Mr. Suddaby be referred
to a committee named by the Chairman to report a resolution as to
the best means of introducing the “ Kindergarten System” into all
our Public 8chools, said committee to report to-morrow.— Carried,

The Chairman named Messrs. A, Barber, C. Ramage, J.
Suddaby, B. W. Doan, R. Alexander, and J. F. Kennedy as the
committee. .

Mr. R. .W. Doan, Toronto, then read his paper on ‘ Etiquette in
Schools.”

A shott disoussion followed which wis taken part in by Meesrs,
W. J. Osborne, Shaw, Campbell, Falconer, and Sanderson.

On motion ‘of Mr, W. J. Osborne, seconded by Mr. 'W. E.
Norton, & hesrty vote of thanks was tendered Mr. Doan for his very
interesting paper. J

Mr. R. Sanderson moved, seconded by Mr. C, S. Falconer,
That the Executive Committee of the General Association be request-
ed to incorporate the addresses of Messrs. Suddaby and Doan in the
minutes of the General Association.—Carricd. M)

Mr. A. McMurchy was then introduced by the Chairman, and
read his report on ‘‘The College of Precepfers.” {

After a brief discussion, on motion of Mr. R. Alexander; second-
ed by Mr. R. Coates, the thanks of the Section were tendered Mr.
McMurchy for his kindness in presenting his report before this Section,

Mr. McMurchy was invited to meet with this Section on
Thursday, when the subject would be further discussed. -

Mz. Jno. Campbell gave notice that he would move on Thursday,
seconded by Mr. J.. A, Brown, That a committee composed of

The Chairman reported, on behalf of the Executive Committee'.

Messrs.
Powell |
the next

1.
the nun
the pres

2.
produce
the best
educatioc

3.
pupils§
" On




mmittee'.
Section,
1ld read

a very

prgarten

Munro,
nis! able

b in by

ﬁer, W:

hat the
referted
on. a8 to
into all
rried,

age, J.
as the
nette in
Megsrs.
W. E.

18 very
i

alconer,
request-
in the

an, and

second-
red Mr.
Jection,

tion on

ursday,
osed of

MINUTES. 17

Messrs. R. Alexander, R, Lewis, J. A. Brown, Jno. Munro and F. C.
Powell be appointed to consider the following questions and report ab
the next meeting,— f !

1. What subjects should be taught in our Public Schools, should
the number be increased or diminished, or remain a8 they are un
the present regulations ;

9. Have our.competitive and other examinations a tendency to
produce a superficial education commonly designated “cram,” or is it
the best means of laying the foundation, of a thorough and practical

education ¢
3. What effect has our present ‘system on the health of our
pupils? If injurious, suggest a remedy.

" On motion the meeting adjourned,

USRI

Tairp DaT.
Avavsr 1278, 1886.

The Section met in the Public Hall, Education Department, at
8.45 a.m., Mx. F, C. Powell presiding. ey

Mt. Geo. Lindsey opened the meeting with devotional exercises.

About fifty teachers were in attendance. ‘

The minutes of the previous meeting were read and confirmed.

The 'manner of collecting the fees was discussed but no change in
the present mode Was decided upon.

Mr. A. Barber presented the report of the committee appointed
at the previous meeting on the Kindergarten System, which was as
follows,—

1. That in our opinion the
a modified form of the Kin

¢ess attending the introduction of
arten in ¥he schools of Berlin, Galt
and Dundas proves that ay be successfully introduced into town,
village and also ru ools; also that the Hon. Minister of Educa-
tion be ‘requested to-take such steps as will secure the bringing of the
subject before every county association which has not yet considered
the matter. '

9. 'We are also of the opinion-that if a Kindergarten class were
establighed in Toronto to commence, say at the close of theschools in
June, to centinue some two or three weeks, it' would prove to be a
great help to-those teachers who are anxious to obtain & knowledge of
Kindergarten methods, and we doubt not would be largely attended.




e e

18 MINUTES.

-8,/ It would be desirable’ that: the Minister'of 'Education should
@id echool ' officials in securing a'supply of Kindergarten material
either by money grant or by selling such material at cost.

‘On''motion of Mr. A. Barber, seconded’ by Mr. C.'Ramage, the
report was'received and adopted.

Mr. R. Alexander moved, seconded by Mr. W, J, Osborne, that
the matter 'of drawing the attention of the Honorable the Minister of
Education to the réport of the committee on the Kindergarten System
be referred to Messrs. R. W. Doan and W. J. Hendry.— Car#ied,

Mr. John Campbell then read the motion of which he gave
notice on' Wednesday, which was carried, the following committee
being appointed, to report at the next Annual Meeting :—Messts; J,
F. Kennedy, R. Lewis, J. A. Brown, Jno. Munro, and the mover.

Mr. Jno. Munro, Ottawa, read a paperon “The Marking System,”
and concluded by moving, ‘seconded by Mr, W. J. Osborne, That
in the, opinion of this Section it would be in the interests of true
teach?:\tg to have the “Marking System” abolished so far as it relates
to the unwritten work of the pupils.— Carried,

An interesting discussion followed in which Messrs. Campbell,
Sinclair, Wallace, Ramage, Sanderson, Norton, Falconer, Barber,
Morgan, Willis, Osborne, Alexander, Elliott, Gibson, Doan, Huff and
Henstridge took part, J

On motion of Mr. R.*W. Doan, seconded by. Mr. Elliott ‘the
thanks of the Section were given Mr. Munro for his able address,

Mr. 8. McAllister was called to the chair.

Mr. F. C. Powell read a comprehensive paper on Principals and
Assistants,

Qu motion of Mr, W, E. Norton, seconded by Mr. J. T, Slater,
a hearty vote of thanks was tendered Mr, Powell for his address,

A brief discussion followed, Messrs, Sanderson, Campbell and
others taking part.

On motion of Mr. R. W. Doan,seconded by Mr. J. W, Henstridge,
the further discussion of'the paper was postponed until after the

election of officers, which as at once procesded with, and resulted as
follows :—

Chairman. , . ., .... .. vss  B.Coares............... Burlington,
SEEAIY rerrer init= masnns Winhi BBORN: v, oot ss-or Whitby,

¥, C, POWEBLL, vovr's o 1o oosis . Kincardine,
JNO. MUNRO....00v\vuess Ottawa,
Directors....oevvv v s oy .10 R. MoQuEEN censvae  Kirkwall,
} |" A BERBRBIATLD, A0 S0 oal Cobourg.

(J. L. Hoemes.......... .. .. Toronto.
i W.'J. HeNDRY ............
Legislative Committee.... { R. W. DoAN .....v.oiss .. Toronto.
; 8. MOAIRISTER ,...0.. .,

|
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MINUTES, 19

Mr. R. McQueer gave dotice that he would move at the next
moeting of ‘this Section, seconded by Mr. R. Coates, the ‘following
resolution, That in the opinion of this Section it would be in the in.
terosts of Bducation that the subjects for examination for First Class
“Q” certificates be divided into thpee groups, viz. :~Mathematics,
Science and English, and that any candidate for such certificate be
allowed. to take one or, more ot such groups at any examination.

The Sectiop adjourned.

J. A. BrowN, Secretary. F. C. PoweLy, Chairman.

MINUTES OF THE HIGH SCHOOL SECTION.

-

Avcusr ' 10th, 1886.

The High School Section met in the Library at 12 noon. Mr.
McHenry in the chair. :
"It was arranged th$ the hours of meeting should be from 9 till
12 am,
On mmotion it was decided that the published programme of the
Section should be taken up in the following order :— !

1. Report of High School Representatives on University
Senate.—Messrs. Millar and Embree.

9. Repurs of Committee on Assimilation of Entrance Exami-
nations in Medicine, Civil Engineering, Dentistry, Phar-
macy, eéte.

3. Roport of Committee on Collége’ of Preceptors for On

tario,—A. MacMurchy, chairman. ' B

4. Increased Legislative Aid to High Schools,—L. E Em-

“ bree, M.A.

5. Coustitution, By-Laws, and Rules of Order for High
School Section.

6. High School Text Books,—C, Fessenden, M.A.

7. Uniform University ' Matriculation « Examinations.—J.
‘W. Connor; M.A. !

8. Suggestions of the High School Inspectors as embodied in

their recent Reports,—Messrs. J. Henderson, M.A., and
J. E. Dickson, M. A.



20 MINUTES,

Mr. Embree gave notice that at a subsequent meeting of the
Section he would, bring in a motion relative to some desirable
changes in the department of English, for Junior Matri¢ulation and
First Year.

On motion, the Section adjourned.

Avgust 11th, 1886.

The High School Section met at 9 o'clock, Mr. McHerry in the
chair.

The minutes of last meetipg were read and adopted.

Mr. Embree, as one of the representatives of the High School
Masters on the University Senate, presented a report of the work
accomplished by the Senate during the past year. This report was
supplemented by Mr. Millar, the other representative.

Moved by Mr. Henderson, seconded by Mr. McMillan, That
the Senate of Toronto University be requested to make the work in
Classics for Junior Matriculation with Honors, the same as that of
the First Year Pass.—Carried.

Messrs. Connor, Strang, and MacMurchy took part in the dis-
cussion on this motion.

Mr. J. W. Connor moved, seconded by Mr. A, MacMurchy,
“ That the Senate of Toronto University be requested to apply to
the classification of pass candidates the same principle as that now
applied to the classification of honor candidates in the fourth, year.”
—Carried. g |

In the discussion on this motion the following members took
part :— Messrs. D. H. Hunter, Squair, J. E. Dickson, Strang, Millar,
Houston and Birchard.

Moved by Mr. Merchant, seconded : by Mr. Houston, That a
Committee of seven members of the Section, to be named by the
Chairman, be appointed to take into consideration the relation
between the so-called Pass and Honor courses of the University, to
report next year.—Carried- ¢

The Chairman named the following Committee :—lﬁesm. Millar,
Embree, Geo. Dickson, MacMurchy, Wetherell, Merchant, Dobson.

The Committee re Assimilation of Entrance Examinations in
Medicine, etec., asked for further time.

Moved by Mr. Embree, seconded by Mr. Christie, That a Com-
mittee of the Section be appointed’ to consider’ the advisability of
making a change in Matriculation and First-Year University English.
—Carried, ¢

Committee appointed :—Messrs, Millar, Strang, Christie, Mc
Henry, G. Dickson, Embree,

Mr.
College
organizat
equal in
standing
first- clas
ingpectin
college t
fee for .
for each
examinaf
(6) Fees
the supp
all quest
of Toror
with the
for non-

part i—
Millar,

P )
pending
Schools.

“to M1,




of the
sirable
on and

886.
in the

School
e work
ort was

, That
rork in
that of

the dis-

[urchy,
pply to
at now

year.”

rs took
Millar,

That a
by the
relation
sity, to

Millar,
Dobson.

ions in
a Com-

ility of
inglish,

ie, Mc

MINUTES.

CoLLEGE OF PRECEPTORS.

Mr. A. MacMurchy presented the report of the Committee on
College of Preceptors for Ontario. It recommended :—(1) The-
organization of a College of Preceptors consisting of (a) Associates,
equal in standing to third-class teachers ; (b) Licentiates, equal in
standing to second-class teachers ; (¢) Fellows, equal in standing to
first-class teachers and to graduates who are engaged in teaching or
inspecting. (2) The management and control of the affairs of the
college to be in the hands of the members thereof. (3) The entrance
fee for Associate, Licentiate and Fellow to be respectively $—, and
for each an annual fee of $—. (4) All professional teaching and
examinations to be under the control of the College of Preceptors.
(5) Fees to be charged all students attending the Normal schools for
the support of these institutions. (6) A chair for the discussion of
all questions affecting education to be established in the University
of Toronto. (7) An effort to be made to enter into an arrangement
with the Government with regard to the appointment of examiners
for non-professional departmental examinations.

(Signed,) A. MacMurcny,
Ggo.' DI1oKsON, Commiltee.
C. FESSENDEN,

A long discussion ensued, in which the following members took
part :—Messrs. J. E. Dickson, Christie, Tamblyn, Pomeroy, Embree,
Millar, Baptie, Fessenden, Connor, Strang, Steele.

Further discussion was postponed until a subsequent session,
pending the action of the General Association.

Mr. Enibree read a paper on Increased Legislative Aid to High
Schools.

: A Committee was appointed to frame regolutions with reference
to Mr. Embree’s paper :—Messrs. Embree, Millar, Merchant, Briden.

Avcusr 12th, 1886.

The High School ‘Section met in the Library at 9 am., Mr.
MeHenry in the chair, ‘

Minutes of last meeting were read and ‘adopted.

The Committee on Constitution, By-laws and Rules of Order for
the Section' presented 'the following. draft; which, on' motion, was

adopted :—
3



MINUTES.

THE HIGH SCHOOL SECTION

or

Tue ONTARI0O TEACHERS' ASSOCIATION.

CONSTITUTION AND BY-LAWS.

P

1.—MB=BMBERS,

The High School Section of the Ontario Teachers’ Association
shall consist of

(a) All qualified Teachers in the High Schools and Collegiate
Institutes of Ontario ;

(b) All other Teachers in Colleges and Secondary Schools who
have applied for admission to membership, and who have been duly
accepted by a majority vote of the members present at any regular
meeting of the Section. ;

II.—Fess,

All members shall pay to tha Section Treasurer an annual fee
of 50 cents. No member shall have the right of voting, or of holding
office, until this fee has been paic.

5
III.—OrricERSs.

(a) The officers of the Section shall be & Chairman, a Secretary-
Treasurer, five Directors, and a Legislative Committee. {

(b) These officers shall be elected annually by ballot, at the last
regular meeting of the Section.

¢) Every candidate for office must be nominated by a member
of the Section before a ballot is taken.

IV.—MBEETINGS.

This Section shall meet annually, and shall have at least three
regular sessions during the morning of the days of meeting of 'the
General Association. Each session shall begin at the hour of 10
am. Ten members shall form a quorum. Special meetings of the
Section may be held when necessary, and regular sessions may begin
ab an earlier hour than 10 a.m., when a majority of the members 80

decide.
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MINUTES,

V.—Duries or OFFICERS,

Duties of Chairman.

The Chairman shall preside at all meetings of the Section, and
at all meetings of the Executive of the Section, and shall perform
such other duties as by custom devolve upon a presiding officer. In
the absence of the Chairman, a pro tempore chairman may be ap-
pointed on nomination, the Secretary-Treasurer putting the question.

Duties of Secretary-Treasurer.

The Secretary-Treasurer shall keep & full and correct record of
the proceedings of the Section ; shall give a copy of the Section
minutes to the Secretary of the General Association ; shall conduct
such correspondence as the Section Executive may assign; shall re-
ceive from members their annual fee, and shall pay over to the
Treasurer of the General Association all money received ; and shall
give to the Chairman of the Section, whenever required to do so, a
list of names of members qualified to vote and hold office.

Duties of the Directors.

The Chairman, the Secretary-Treasurer, and the five Directors
shall constitute the Executive Committeo of the Section. The mem-
bers of the Executive Committee of the Section are members of the
General Executive Committee. The Executive of the Section shall
have power to fill all vacancies occurring in the interim between the
annual meetings. This Committee shall have charge of the general
interests of the Section ; shall arrange the programme for the annual
meetings ; and shall do everything possible. to advance the interests
of the Section.

Tha Legislative Committee.

The Legislative Committee of the Section shall represent the
Section in all matters pertaining to educational legislation.

VI.—AMENDMENTS TO CONSTITUTION AND By-Laws.

Amendments to the Constitution and By-Laws may be made at
any regular meeting by a two-thirds vote, provided notice of the pro-
posed amendment or amendments has been given dt the previous

meeting. _
VIL--RuLgs oF ORDER.

_ The Rules of Order of the General Association shall be the
Rules of Order of the High School: Section.
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VIII.—OrpER oF BUSINESS.
The Order of Business of ordinary meetings shall be

(a) Roll of Officers called.

(b) Reading of Minutes.

(¢) Reading of Communications.

(d) Reports of Committees.

(¢) Business arising out of the Minutes.

(f) Election of New Members.

(9) Reading of papers annsunced in annual programme.

(k) New Business.

(¢) Election of Officers.

" (/) Adjournment,

Nore :—This Order of Business may at any time be altered by
a majority vote.
DEPARTMENTAL EXAMINATIONS,

At this stage the subject of Departmental Examinations was
taken up. The following resolution was introduced by Mr. Fessen-
den, seconded by Mr. Birchard :—(1) Tnasmuch as it is impossible
for any examiner to set papers uniform or nearly uniform from year
to year while the average of thousands of candidates is nearly uni-
form ; therefore, be it resolved that in the opinion of this Section it
is desirable that to some extent the candidates should be made the
standard of qualification.  (2) Inasmuch as the candidates at the de-
partmental examinations have been taught by masters who do not alt
follow the same line of thought, and it is not desirable that all mas-
ters should be forced to teach in the same way ; therefore, this Sec-
tion would recommend that two or more examiners set questions on
the same paper, and that each paper contain more questions than the
candidate is permitted to attempt.

A long discussion followed, taken part in by Messrs. A. Miller,
Merchant, Pomeroy, Harstone, J. Millar, Embree, Strang, MacMur-
chy, Steele and Wright.

The motion was adopted.

Couxty BoARD.

Mr. McBride moved, seconded by Mr. J. E. Dickson, that in
the opinion of this section a County Board of Examiners, composed
only of the head-masters of High schools or Collegiate Institutes and
the Public 'School Inspectors within the county, should read the an-
swers of candidates for admission to High Schools, aud that the
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Board of Examiners should have the full discretionary power of pass-
ing any pupil they think able to keep up with High School
work.”— Carzied. :

COMPLAINT To THE MINISTER.

It was moved by Mr. Strang, seconded by Mr. Birchard, “ That
& committee consisting of Messrs. MacMurchy, Embree, Fessenden,
MeBride; J: E. Dickson, Jobn Henderson, Wetherell and the mover,
be appointed to wait on the Minister of Education after his return,
and to call his attention to the objectionable character of many of the
papers ab the recent departmental examinations for admission to the
High Schools and for teachers’ non-professional certificates.”— Caz-
ried.

RepupiaTioN OF CHARGES.

It was moved by Mr. Embree, seconded by Mr. Fessenden,
« That while the High School masters have the undoubted right, in-
dividually and collectively,of expressing. their opinion, adversely if
need be,in regard to the character of examination papers and any
other papers affecting their intexests, it is desirable that in all cor-
respondence conducted by teachers the language and the sentiments
expressed should be such as become scholars and gentlemen, and this
Seection hereby records its disapproval of the charges of corrupt mo-
tives made against two of the examiners.”—Carried.

MATRICULATION EXAMINATIONS.

The committee appointed to consider the advisability of a £

change in matriculation and first year English, reported as follows :
1. That for 1888 there should be substituted for Cowper's Task
Book II1 : Lines on Receipt of My Mother’s Picture, John Gilpin,
The Castaway, and such other of Cowper’s minor poems as will be
an equivalent. 2, That for 1890 the English be Childe Harold, Can-
to III., and the Prisoner of Chillon, ‘'or Epistle to' Augusta, Ode to
Napoleon, and Napoleon’s Farewell. 8. That the play of Shake-
speare, chosen for honor junior matriculation of 1887, viz.,
Timon of Athens,is quite unfit to be read in mixed classes ; it is
suggested that some other play be, if possible, substituted for it.

On motion the third vlause was adopted. The first and second
clauses were referred to the Executive Committee and the High
School reprosentatives on the University Senate.

LEGISLATIVE AlD,

The Committee appointed to consider. the question of increased
legislative aid to High se¢hobls reported : (1) That the annual Legis-
lative appropriation to:the High schools and Collegiate Institutes
should be largely increased in view of the large amount of additional
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work, provincial in its character, which is now Xerformed by
these institutions. (2) That County Councils should be required
to contribute to the support of High schoole' and Collegiate
Institutes in addi'ion to Government grants whatever further amounts
may be necessary to cover the proportion (as determined by attend-
ance) Which the connty should contribute towards the current expendi-
twre. (3) That the law should be altered so as to remove the diffi-
culties under which schools situated in municipalities separated from
the county are placed.

Tt was moved by Mr. Ewmbree, seconded by Mr. Christie, “That
this High School Section expresses pleasure at the presence of lady
members this year at the meetings of the Section.”— Carried.

AssiMiLATION OF ENTRANCE EXAMINATIONS.
The Committes on Assimilation of Entrance Examinations re-
rtod as follows :—1It is found (1) There is no present probability of
the School of Practical Science exacting any matriculation examination
whatever. (2) Some prominent members of the College of Physicians
and Surgeons are of opinion that the standard of matriculation ought
to be raised. '(3) There is a probability that if the various universi-
ties would agree upon a common matricnlation in medicine, the Medical
Council would adopt it as its entrance standard instead of the third-
class non-professional examination, Your committee would therefore
recommend that an effort be made to induce the various universities
in this province to agree upon a common matriculation examination
in medicine, conducted by a joint commission, the subjects being in
the main identical with those prescribed for matriculation in arts. As
to dentistry and pharmacy your Committee is not in a position to
make any recommendation at prosent.

The report was laid on the table for future consideration.

EvLeoTioN OF OFFICERS.

The following officers were then elected for the ensuing year :—
Chairman, George Dicksony U. C. C.; Secrotary, J. E. Wetherell,
Strathroy.

Directors—Messrs. Fessenden, Napanee ; ~Strang, Goderich ,
MacMurchy, Toronto ; MacMillan, Ottawa ; Alexander, Galt.

Legislative Committee—DMesers. D. H. Hunter, Woodstock ; A.
Steele, Orangeville ; J. W. Connor, Berlin.

On motion the Section adjourned.

At a subsequent meeting, on motion of Mr. McBride, seconded
by Mr. Strang, the Section expressed regret, That there was not time
to hear Mr. Connor’s paper on “Uniform university matriculation ex-
aminations,” and Mesars. Henderson and Dickson's papers on *‘Sugges-
tions of High school inspectors,” and requested them to send their
papers to the secretary to have them printed in the educational papers.
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MINUTES OF INSPECTORS’ SECTION.

ToroNTo, August 10th, 1886.

The Inspectors’ Section met in Mr. Marling’s office. Present
Dr. Kelly, C. A, Barnes, J. Johnston, J. L. Hughes, W. H. Ballard,
W. E. Tilley, A. Campbell, J. E. Tom, James Deacon, V. Mackintosh,
J. C. Morgan, McCaig, Davidson, F. L. Michell and Brebner.

The minutes of last meeting having been printed and published
in the Annual Report, were on motion of Mr. Mackintosh, seconded
by Mr. Morgan, considered, read and adopted.

L}

Mr. Morgan moved, gseconded by Mr. Mackintosh, That a com-
mittee be appointed by the Chairman to draft by-laws and rules
and to consider and report on any other matters pertaining to the
management of the Section with a view to giving additional weight
to ite deliberation.— Carried.

The meeting then adjourned to meet on Wednesday morping at
9 a.m.

SEcRETARY'S OFFICE,
August 11th, 1886.

The Section met pursuant to adjournment, Present, F. L. Michell,.
chairman, John Brebner, secretary, and Messrs. Mackintosh, Johnston,
Searlett, W. E. Tilley, Fotheringham, McKee, Morgan, Deacon,
Kelly, Tom, Campbell, Dearness, Colles, Ballard, Hughes, White,
Grant, McCaig and Rev. Jas. Gordon.

The minutes having been read were sustained.

The chairman in accordance with yesterday’s resolution appointed
Messre. Morgan, Mackintosh, W. E. Tilley, _Ballard and Hughes &

committee to devise means to render the Section more efficient and
to report in 1887 ——Carried. .

Mr. Ballard introduced his subjeet: * Inspection of Junior
Classes in Graded Schools,” dealing principally ‘ with arithmetic for
the first year. After a full discussion of the subject in which most
of the Tnspectors present took part, Mr. Dearness moved, seconded
by Mr. Johnston, That Mesars. Hughes, Ballard and Kelly be a
committee to report to next Association meeting the practicability
of heving a Kindergarten department in' conneetion with each
County Model School.— Carricd. 4
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Mr. Morgan took up the consideration of the question,  8hould
schools be graded as well as certificates”? Treating chiefly of
Entrance Examinations and Teachers’ Institutes, and was followed
by Messrs. Campbell, Michell, Brebner, Kelly, Tom and Deacon.
Mr. Mcakintosh moved, saconded by Mr. Campbell, That Messrs.
Morgan, Brebner, W. E. Tilley,Hughes and the mover be a committee
to bring in a report tomorrow on the Entrance Examinations.—
Caried.

i Mr. J. A. Brown then led in a discussion on Graded Schools:
He held that the less grading there is in a school the better, and the
discussion was continued by Messre. Tom, Morgan, Kelly, Deacon,
Mackintosh, Brebner and Scarlett. L

It being now noon the discussion of the subject was adjourned,
to be taken up to-morrow if possible. ’

Adjourned tp meet Thursday, 9 a.m.

SeORETARY'S OFFICE,
August 12th, 1886.

The Section met at 9 a.m. in Mr. Marling’s Office, Present F.
L. Michell, chairman, John Brebner, secretary, an d Messrs, Camp-
bell, Deacon, Johnston, Morgan, Smith, Dearness, Kelly, Barnes,
Fotheringham, Tom, Mackintosh, Scarlett, Ballard, McKee, J. F.
White, Hughes, Colles, Glashan and the Rev. Jas. Gordon.

The minutes having been read and declared correct, Mr. Mor-
gan read the report ‘of the Committee on Entrance Examinations,
-and moved, seconded by Mr. Mackintosh, That the Report be received
and read clause by clause.— Carried.

The Report was read and some slight. verbal amendments made,
the fifth recommendation being rewritten as follows :—Fifth, and
finally, it is recommended that the Minister should on the momina-
tion of this Section appoint an Inspector who shall hold .office for
two years. Two Inspectors being appointed the first year, one of
whom shall retire by lot at the end of that year.

Dr. Kelly moved, seconded by Mr. Mackintosh, That the report
as amended be adopted— Carried.

Mr. J: R. Miller, late Inspector West Huron, read a very able
-and interesting paper on “ The details of an Inspection,” which was
discussed by Messrs. W, E. Tilley, Dearness, Barnes, Tom and
Fotheringham, . ,

Mr. Scarlétt moved, seconded by Mr. Johnston, That' the
thanks of this Seetion be tendered to Mr. Miller for his valuable
address.— Carried.
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On motion of Mr. Hughes, seconded by Mr. Smith, Professor
Neff was heard before the Section on Elocution and his methods of
teaching it. . !

The Professor received thanks for his address.

1t was moved by J. L. Deacon, seconded by A. Campbell, That
Meéssrs. A. Campbell, J. H. Smith and the mover be a commitiee to
repott to the General Association a resolution of condolence upon
the death of the late Peter McLean, Inspector for Algoma and Parry
Sound.— Carried.

Tt was resolved on motion of Mr. Hughes, seconded by Mr.
Ballard, That the Section respectfully request the Minister of Educa-
tign to havew' Model Kindergarten conducted duriugthe Summer
holidays, next year, which should be attended by the primary teacher
of each Model School in which there is not a regular Kindergarten,

_and by such other teachers as may wish to attend,— Carried.

1t was moved, seconded and resolved, That the opinion of this.
Section no Third Class Cortificate should be renewed without re-at-
tendance at a Model School except on the recommendation of the
Tnspector, under whom the teacher has taught during the three years’
term of his expired certificate.— Carvied. :

Tt was moved by Mr. Mackintosh, seconded by Mr. Dearness and
vesolved, That the Minister of Education be requested to provide as
formerly General Registers ‘for the Public ‘Schools, and that the
form be modified so 88 to rénder it more practicable for use in con-
nection with the present system of reporting attendance,

The meeting then adjourned size die.
JoHN BREBNER, Secretary.

Your Committee beg to report that théy  have, in obedience to
your wishes not only discussed the general question of the entrance
examination but that they have gone more particularly into the spe-
cific questions referred by you to them.

They have therefore -the honor to report, That the entrance
examination should: be retained 'not only from its usefulness in con-
neotion with High 'Schools, with which. view: of the cage our Section
is not 8o immediately concerned, but because it: has also served a
most useful purpose with respect:to Public School work, as forming
a test of that work, and a certain Educational status fo which pupils
in rural schools might be urged to attain. They feel at the same
time that it has been, and i8 open to grave, objections under “its pre-
sent management as viewed from this latter standpoint, and the
criticiems made and ‘improvenents suggested by your Committee
largely owe their existence to the fact that it -is ‘our duty to consider
the question Ghiefly Wy related to* Public Schools, to which it may
readily bo made & most'important aid.
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Having defined their genéral position, your Committee desire to
say:

1. That whereas uniformity in the results is desirable, and i®
insisted on by the Departmental Regu/ations it has by no
means been obtained, and that this is due not altogether
nor chiefly to the various styles of marking adopted by
the different High School Entrance Boards or to their
regulations.

2. That tsley most strongly approve of the general tendency of
the papers set at the last Entrance Examination, but that
they find it impossible to resist an endorsation of at least
some of the complaints made to your section and referred
to us with respect to individual papers and questions,
On these points they find : ‘

(a) Whilst the direction to which the papers in Litera-
ture and (Grammar pointed was unquestionably good, they
are in the meantime too difficult.

(b) The History paper was decidedly too difficult.

(c) The Grammar paper was misleading on account of
the style in which some of the questions were put.

(d) That two lists of isolated words (given for spelling
or for pronunciation) on the Orthography and Orthoepy
papers should never have heen given,

"'Viewing then these defects chiefly as they affect the Examination
in its higher relation to Public Schools, your Committee would suggest
as reforms necessary to restore public confidence in the Examination :

1. That the standard as set down should not be low
ered an iota, but that the questions should be kept rigidly
within the prescribed limits, viz., the work set down for
IV. Classes in Public Schools.

2. That the language in which these questions are
clothed should' (taking into consideration the nervous
flurryof most children at an examination) beeasily within
the comprehension of an average pupil properly prepared,
80 that no explanations on the part of the local examiners
should be rendered’ necessary. -

3. That there should be a Board of Examiners in each
county, to consist of the Inspector or Inspectors and the
High School Head Master or Head Masters.

4. That in the preparation of the papers and the revi-
sion of the work two Pablic School Inspectors should
be associated with those now composing the Board, so
that the higher end of the Entrance Examination (ite
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esire to relation to the Public Schools) should be more fully met. ;
Your Committee feel that at present this phase of the //
question must necessarily be largely lost sight of by gen-

is
::d nlo tlemen who for years have had no connection with Public
5 {her Schools, hut who have achieved their well deserved dis-
vtg.& b tinction by a thorough knowledge of High School work,
5 thei{ and by a keen-interest in and intense devotion to that
. particular branch of labor in the educational field. Your
Comnmittee feel sure that the High School Inspectors
fency of | _would be glad of the addition of two of our number as
ut that being likely to make the results of the Entrance Examin-
at least ation more harmonicus and symmetrical with reference to
referred the diverse and sometimes conflicting interests affected
sstions, by such an examination
; 5. Finally it is recommended that the Minister
Litera- ghould, on the nomination of this Section, appoint
d, they an Inspector, who shall hold office for two years, two
Inspectors being appointed the first year, one of whom
1t shall retire by lot at the end of that year.
ount of All of which is respectfully submitted.
h ; J C. MoraAN,
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Lreasurery U. £. 4.

ToroNTo, August 10th, 1886.

ADDRESS DELLVERED BEFORE
THE ONTARIO TEACHERS' ASSOCIATION.

10th August, 1886,

By mae PrEsipext, MR. S. MOALLISTER.

" Lapigs AND . GENTLEMEN :

Tet my frst words to you this evening be those of thanks for
the honor you have done me by making me President of the Ontario
Toachers’ Association. 1t would be the shallowest hypocrisy on my
part to pretend that I do not feel proud of a position which is the
highest that it lies in the power of my fellow-teachers to bestow. I
must not forget, however, that with the honor comes‘the responsibil-
ity of seeing that the work of this Conventioti is conducted to a suc-
cessful issue ; and I trust T shall have your forbearance as well as
your support, in any efforts T may make towards this end.

Let us keep in mind that we assemble here as a deliberative
body, with the purpose of bringing our opinions to bear upon the
genleral intereste of education in the country and of those engaged in

—3t. To do this successfully we must reduce those opinions te a focus,
though they may be as varied as the colors of the rainbow. The
programmes of business which the Bodrd of Directors and the Com-
Iittees of the High School, Public School, and Tnspectors’ Sections.
have prepared, wiﬁ make the three days of our meeting, very busy
ones. 1 am sure they will be pleasant, and I trust they will be prof-
itable, so that we may be able to_look hack to the Convention of’ P
1886 s one in which valuable progress was made in the cause which
we have all so much at heart. . +

1 propose to pass in review some of the important reforms that.
have had their origin in the deliberations of these Conventions, and
1 do this that we may be encouraged and stimulated in our work and,.
that our younger fellow-workers who have not yet borne theburden and
heat of the day may be convinced of the utility of our meetings,.
which, strange 0 say, some are disposed to question. ‘s

When this Association began its labors one of  the first things

it attacked was the method of granting certificates to teachers. There-
wore then as many centres of examination for certificates a8 there:
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were counties, and the County Boards had the power of granting all
grades of certificates, from the lowest to the highest—with this re-
striction, that they were legal only in the county in which they were
granted, while those granted by the Normal School were provincial in
their character. It will be at once perceived that there could be no
fixed standard for County Board certificates so long ae they varied
with the character of the Boards which granted them, and indeed one
of the facts which used to be stated in argument against this system
was, that while in some counties the standard for first class cortifi-
cates was as high as that at the Normal School; in adjoining coynties
it was almost as low as that for third class provincial certificates,
As early as 1862 the crusade against'this defective plan of certifying
teachers began, and it continued year after year with soncentrated
effort until a Central Board of Examiners was at last appointed ; and
a plan of granting certificates, upon which the present one is based,
was inaugurated. By this the two higher grades of certificates were

made provincial, and tenable during good behavior, whether the reci- .

pients were trained at the Normal School or uot, the only requisite,
8s a sot-off to Normal School training, being experience in teaching,
This is not_the only matter that was then taken up. It wasa
subject of complaint that the inspection of schools was doing, very
little to further educational progress, The inspectors, or logal super-
intendents, as they were then called, were not, as a rule, men e¢on-
nected with education, but consisted. of a motley company of lawyers,
doctors, clergymen, etc., who in many cases used this position to eke
out a scanty livelihood, Tt would be qgpite wrong fo say that there
were not a number of men amongst them who did excellent work,
Indeed the records of this Association, and the presence still amongst
us of men wno served the country as well when Jocal superintendents as
they now do as inspectors, prove  the contrary, Nevertheless, as a
rule, the work of inspection was done in a perfunctory-manner ; and
when the Ontario Teachers' Association began to call for a reform in
the method of granting certificates, it felt it necessary to agitate for a
reform in the inspectorate too, its-main contention being that every
inspector should be a practical teacher. This point was at last con-
ceded, and reform in the method of granting certificates and that
in the gualifications of inspectors were inaugurated at the same time;
The results of requiring inspectors to be practical teachers is ’ i;
the immense improvement of our schools to-day, Had our A i
secured no other reforms than these two, it would be entitled to our
gratitude and the gratitude of the country at large, owing to_the
improvement, produced in the standing of the teacher in the one cage,
and the immense benefit conferred upon public schopl education on
the other. 3
It may surprise some of our younger members to know: that
when the Ontario Teachers’ Association was inaugurated, if we except
the -Normal School, there was no public provision for the education
of girls beyond what the public schoolg afforded, and of course in the
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Normal Sehool the trainingwas of a special character. Girls had nolegal
standingin our Grammar Schools, a8 they were then called ; nor need I
say, in our universities, . AA early as 1865 the Association took up
the question of the higher education of girls; in 1867 it was again
discussed, and. a committee was appointed to press the subject upon
thie attention of the Chief Superintendent  and the Council of Public
Instruction, snd to take such other steps as they might deem advis-
able to carry out the wishes of the Association on the subject.
In 1868 the - Address of the Pesident, Mr. McCabe, was
specially devoted to this subject, and.the Board of Directors brought
forward a series of resolutions which, among other things stated,
¢ That the course of stadies for girls and boys. in our higher schoals
should be substantially the same. . That the non-recognition. of girls
s pupils of our. Grammar Schools is contrary to the wishes of the
great majority of the people ;” and that the legal recognition of girls
a8 Grammar School pupils is caloulated tofurther the real educational
interests of the country.” . These were adopted, and a/Commitbee was
appointed “to bring before the Legislature of Ontario the subject of
the higher education of girls-in accordance with the views. of  this
Association.”  The agitation was continued until’ the Legislature
finally put the education of girls upon the same basis as that of boys,
in-our high - schools. In' the discussion of this gquestion I need
hardly say the High School members of our Association took, a leading
part ; and who, will question. but that it has been largely owing to
their endeavors in the High School Section that the doors of our uni:
versities have since heen opened to women®. It isa fitting sequel to
these remarks to state thatthis year, for the fivst time, we have a girl,
in the person of Miss Balmr, whoj ‘having, passed  regularly through
our provincial course of ;education, from . the Public ito the High
School, and from the High School to the  University, has carried off
at her graduation, the highest honors against all competitors.

Tna country like ours, where the support of public schools is
made compulsory upon jthe inhabitants, it is xight to suppose that; the
attendance of, children should also be made compulsory. This was
not done when our system of education was established, and our;Asso-
ciation wasmot| slow in talking the matter up with the desive te have
it done,s;In 1867 the subjectof evmpulsory education was jbrought
befoze the, Assosiation by s paperaead by the Rev. Mr. Porter, who
was then Superintendent, ot, Common Schoola for Toronto. In 1868
» resolution- was adopted sfating ¢ that the rule of compulsory attend-
ance ought to be adopted, agiitis at once a | just and logioal sequence
of | oux,system |of education,,and.the only way by which, the great

evils of irregular and. non-attendance, of  children. ak our schools can
be abated,” . In 1871, the principle of compulsory education was
recognized by the Legislature in:the Ach which was passed, in thac
year, sntigipation: of this the  following  resolution was adapted
st our pleeting in 1869 5% That in the evant of the principle of com:
pulsorf education. being adopted by the Legislature the establishment
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of Industrial Schools will be abeolutely necessary, to receive vagrant
children and incorrigibles.” Though our laws now require attandance
at 'some school for one hundred and ten days in each year on the part
of "all children. from seven to thirteen years of ‘age, unless prevented
by sickness or other reasonable cause, we are still troubled with the
evils of irregular or non-attendance ; and no industrial school has yet
been established by the State ‘to receive vagrant children ‘and incor:
rigibles. New, why is this? The fault is certainly not in the law,
for'all-the machinery needed to enforce the compulsory clause is pro-
vided. Trustees are empowered to levya rate of ome dollar per
month upon the patent or guardian for each child kept from school
in’violation of the law, or the culprit may be summoned before a
magistrate, who is empowered to fine him five dollars for the first and
double that amount for each subsequent offence. In proof of the fact
that we ‘are still troubled with the evils of irregular or non-attendance
we need only refer to the last Report of the. Minister of Education.
There we find that the registered attendance for 1884 was 466,917,
and the average attendance 221,861, ‘or not quite 48 per cent. of
those registered.  This means that less  than forty-eight scholars out
of every hundred attended’school “regularly during that year. One
other fact more directly bearing upon ‘the subject before us has yet to
be stated : no less than 90,959 children between/the ages of ‘seven
arid thirteen years; or about twenty per eent. of the whole registered
attendance, were returned as not attending any school for the min-
imum number of days required by law. Can we wonder that in a
very intelligent and - appreciative ‘atticlel upon our school system,
which appeared recently in'the English *Schoolmaster,” our low rate
of average attendance should be the subject of remark. ' T am quite
aware ‘that the circumstances of the dountry are against so’ good
an attendance of pupils as can be secured in'most European ‘¢éountries
but why should it be any lower than'in Australia‘where ‘it ranges
from 73 per cent. in 'Western Australia to 657 in New ‘South Wales,
In Vietoria, whose population, and number of ‘persons to the square
mile correspond most closely to our own, the percentage of ‘average
attendance is'64. ' Evidently the law of 'compulsory educatior is not
a dead letter there as'it is ‘allowed to be with us;’ I' have not yet
heard ‘of an'instance in 'which any Board of Trustees has tried to ex-
force the law by either lovying the rate they are empowered to do
upon negligent parents or guardians, or'by bringing thetn ‘before &
magistrate. ‘It would be interesting ‘to know what proportion *of
adults ‘among' those who. have teceived their education solely at*our
public “schools ‘can’ write a letter' decently, or read ‘& newspaper
paragraph intelligently T fear it would not be found to bea large ‘ohe,
because if there is irregular attendance at School, there is  defeetive
education, and defective education is sure/to shew itself in 'after life,
Why then is the compulsory part of our schoo! law not’ pat'in force?
No doubt while some boards of trustees are ignorant of it a good many
more ignore it. ' I am ‘quite aware that a rigid ‘enforcement of 'it
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would: work grievous wrong in a good many cases, Take for instance
that of this city, For many years past the persistent efforts of our
Board of Public School Trustees have not been able to meet the de-
manda for school accommodation owing to our rapid increase of popula-
tion.  These efforts have been hampered, too, by that vexatious clause
in our school law law which gives municipal councils control over the
expenditure for school buildings, &c. <In view of these difficulties it
would have been impossible. to have carried out the compulsory
law in this city, and other boards may have had similar obstacles to
contend with, But I am sure that with the majority of school cor-
porations throughout the country the enforcement of school attend-
ance would not be an impossible, and with many of them, not a hard
task. If nz:analty of some kind were imposed upounegligent trus-
teos as well as upon negligent parents our ; average attendance would
be improved, and two other good results would follow. In the
first. place children would get a better education, and would thus
be better prepared fur performing the duties of citizenship afterwards,
and in the second, the average cost per pupil would be lessened, It
is one of the anomalies of our school system that notwithstanding the
lower salaries paid to teachers in our rural schools the cost for educa-
tion in those schools is higher than it is in either the cities or towns. |

 This is owing to vheir low rate of attendance, which, during some parts

of the year, is almost nominal ; were regular aftendance insisted upon
this anomaly would disappear. 4

Emerson has said in his epigrammatic way, that it is better to be
unborn than untaught, and no state system of education can be con-
sidered complete that does not make provision for-that large class of
our juvenile population which comes under the head of vagrants and
incorrigibles. For such as these special schools must be provided, and
this is a matter that has not escaped the attention of our Association.
At /the Convention of 1868 8 motion was passed in favour of establish-
ing industrial schools, for training onr vagrant juvenile population.
In 1870 the motion I have already read to you, which formed part
of the. report of a committee was adopted,  In 1873 I had the honour
of reading a paper upon the subject, the discussion upon which resulted
in the appointment of & committee “to wuit: upon the Government,
and impress upon them the pecessity of establishing one or more such
schools in this Province.” A standing Committee upon Industrial
Schools was subsequently appointed, but without any effectual result,
Enough has been said, however, to shew the interest that has
been taken in this subject in past yearsy” The, fachthat the Govern-
ment has paid no attention to it is a sufficient reason-for us still to
keep the subject before us. Professor Huxley has well said- that no

* plan of national education is complete unless it begins in the gutfer

and ends in the University, -Ours undoubtedly endsin the right place.

But where does it begin? Certainly not so low down as the gutter,

and yet we have a large number of children in our' midst who are

ghewn by the Report of the Minister of Education to be attending no
4
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school whatever,-—children either without parents, or whose parents
are incompetent to manage them, and who eventually grow up to be a
means of supply for our criminal population. The following wise
words of an eminent statesman and scholar, who shewed himself to be
far in advance of his time, T mean Sir Thomas More, are very well
worthy of being weighed in connection with this subject: “If you
allow your people to be badly taught, their morals to be corrupted
from childhood, and then, when they are men, punish them for the
very crimes to which they have been trained in childhood, wkat is
this but to make thieves, and then to punish them.” What has our
legislature done to secure the proper training of these children ¢
Nothing further than passing an act to sanction the establishment of
industrial schools. There, not only the legislature but the govern-
ment seem to think that their duty ends, and yet I know of no duty
which more legitimately belongs to the government of a country than
the proper care of these neglected children. I have often thought
that if a man like Goldsmith’s Citizen of the World visited this
country he would be as much amused with the incovsistencies in the
management of our public affairs as Goldsmith’s character was with
those of the Man in Black. He would find that while our legislature
shews its benevolent solicitude not only for the insane, but for idiots,
for the deaf and dumb, and for the blind by providing asylums for
them, it shews itself totally indifferent to the welfare of those neglect-
ed boys and girls who infest our streets and lanes and whom it might
save from a life of crime, and make useful members of the community
by a judicious expenditure of money which would not amount to so
much as has afterwards to be spent upon them as criminals.  As soon
however as they get into the clutches of the law then it begins to take
an interest in them, and sets itself vigorously to work tc reform
them, ¢ These strange people,” our visitor might remark, ‘“have
a proverb which says, Prevention is better than cure, but in'‘their
public affairs they seem to think that cure is better than
prevention.” ' Surely it would be better to get hold of these boys
and girls before they become inured to a life of crime and place them

in an institution where they would be brought up as useful and
wealth-préducing members of society by being taught, along with
the rudiments of an ordinary education, some useful employment.
What our government has neglected to do, it has remained for a
number of private individuals to attempt. Several gentlemen have

formed themselves into an Industrial School Association, under the
act that was passed last session. The most active among these is.
Mr. W. H. Howlahd, the present mayor of Toronto, whom, I am

glad to say, weshall have the pleasure of listening to upen this sub-
ject on Thursday evening. is* Association has secured a piece of
ground at Mimico from the government, and has proceeded to erect
buildings on it which will soon be ready for occupation. ‘No efforts
that it may make, however, nor any of the Toronto Public School
Board which is co-operating with it, will relieve the government
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and legislature from their duty of trying to keep our street arabs
from becoming criminals. The least that they can do 1s to liberally
second the efforts that are being made by these two bodies, and when
next they ask the government for bread I trust they will not, as on
recent occasions, be tendered a stone. When schools like the one

" at Mimico have been established to receive those children that can-

not be made to attend our public schools, we may regard our system
of education as fairly complete, and only then can this Association
consider its duty, in keeping the question of industrial training before
the government and the country, fulfilled.

One of the objects we aimed at from the start, and indeed one
that is avowed in the preamble to our Constitution, was to encourage
the formation of Local Associations. This we did by making dele-
gates from these associations at one period members of our Board of
Directors. We also regularly received reports from them regarding
the condition and progress of the bodies which they represented. A
time for this, until within the last year or two, was always provided
at our meetings. I think that this custom ofolb ing the delegates’
reports should still be honored in the observange, C ur purpose was
to secure greater interest in educational matters ﬁhﬁoﬁg‘i‘dqt the coun-
try by means which would afford teachers an opporipnfl;,y of compar-
ing their views and of receiving benefit from each other's experience,
‘We found in the person of the late Minister of Education, Mr. Crooks,
a warm supporter of these institutions; and I am free to say that
many which are now in a flourishing condition, owe their exist-
ence, and others a large increase of vitality to his friendly aid.
When we consider that each of them is the centre of intellectual and
professional activity among the teachers of the district—that they
give an opportunity to improve professional work, and tend to foster
a professional spirit, we cannot attach too much importance to their
establishment.  With the whole country mapped out in districts
having local associations, a question which has more than once occu:
pied our attention, will come again to the front. It will have to be
considered whether the Ontario Teachers’ Association should not
become a phrely representative body, composed of delegates from local
associations. T am aware that there are difficulties in,the way, but these
are not insuperable, and I feol sure that as years advance we shall
gee our way through them to accomplish our purpose, I need hardly
say that as a representative body the strength and influence of this
Association would be greatly increased. It wonld then become in
the full sense of the words an Educational Parliament, and would
exercise an influence on the educationul affairs of the country which
would be beneficially felt to the utmost school section in it.

After having the examinations for teachers’ certificates and the
method of selecting inspectors put npon a satisfactory basis, our atten-
tion was turned to the training of teachers. Formerly the only place
where professional training could be secured was in the Norma}.
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School ; but the accommodation there soon proved inadequate to the
wants of the Province. Even before the establishment of a Central
Board of Examiners, when candidates had to pass one or perhaps two
years at that institution, it was crowded, But when the change in the
method of examining was made, it was found impossible to provide = {. o
for the professional training of all classes of teachers at that institu- B S
tion. In 1873 the Public School Section of this Association took = to’the i
the matter up, and after due deliberation recommended that County =
‘Model Schools be established, ‘‘and that all candidates for third
class certificates, who have not previously taugy a public school for = | coeqear:
three years, be required to receive a training as Pupil Teacherin = Looks
some such Model ‘School for that period.” Model Schools such as =8 {han thi
those recommended twere subsequently established, and they have =8 icld al
been fairly successful in giving to our young people some of the not long
intellectual equipments for taking charge of a school. That they are subject |
not more successful is not their fault, nor is it the fault of the teachers = that the
of the Model School ; it is the fault of the scanty training the system, as 8 the work
established; provides for them. It will be interesting to examine this | gohools,
matter of Model School training someéwhat closely, When a candidate § empirics
has secured a non-professional certificate of the second orthird class,he ¥ trusted
enters a Model School, not for a three years’ course of professional the divi
training, as was recommended by the 1esolution above quoted, but for these tt
a three months coursé. During that brief time the Principal of the ingin g
Model School is expected to deliver to the students in training" three out of i
courses of lectures—twenty -eight on Education, ten on School Law,and have el
eighteen on Hygiene—or fifty-six lectures inall, In addition to these ® experie
thestudent receives lessonsin Music, Drawing, and Drill,orCalisthenics. charge
He is also expected to review his non-professional work in composi- a young
tion, grammar, arithmetic, and literature. In addition to all this, the those W
most important part of his three months’ course, that of learningto M And wi
teach, has to be sandwiched in. He gives an average of thirty les- tion of
sons to the pupils of the school under the supervision of the Princi- instanc
pal or his assistants, As the last seven weeks of the course are I 1
prescribed for this work, he must give at least four lessons & week ; proper
and since he is expected to make a thorough preparation for each les- Englan
son beforehand, he must surelg find that the work of’ preparing begins
for his non-professional certificate was small compared to the enor- certifics
mous amount, required of him during his short Model School term, gional 1
The only person whose labor can compare with his own is that of the knowle
Principal. which |
With these facts before us it ig vain to think that cram ends ment.
with the non-professional course. It must be as rife in' the Model nation
School as it is in the High School. The students-in‘training, profess
however, have this crumb of comfort, that theve is much more cer- tunitie
tainty about their success, for while over fifty per cent. of those who fitted t
write for the non-professional certificates fail ; not more than six per sible f
cent. of the students-in-training who write for third class professional gible, ¢
<certificates are rejected. At the end of this hurried thirteen weeks’ cided |
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course ninety-four per cent. of our students in-training stand forth as

' full-fladged teachers, empowered by their certificates to take charge of’

any public school in the country. 1n fact the model achool is sup-
posed to do as much in thirteen weeks for them as is done for pupil-
teachers in England by a four years’ course of training. While, with
us, a medical student has to go through a four years’ course to minister
to the wants of the body, and a theological student has to go through

4 similar course to minister to our gpiritual wants, a student-in-train

ing at our Model Scheols is expected to acquire the knowledge and skill

 necessary to develop the mind and character of the young in thirteen
" weeks. The rudest of handicrafts requires a longer apprenticeship.

than this. It would need more time to learn to handle a spade, to
wield a hammer or trowel, or to run a sewing machine. The time is
not long enough for a student to learn, I will not say how to present a
subject before a class, but to present himself before one. Can we wonder
that there are complaints among inspectors about the crude nature of
the work done by these young people when they are putincharge of
schools, Of course at first their efforts must be to a large extent
empirical in the most delicate and respensible task that can be en-
trusted to any human being—that of developing the lineaments of
the divine image that we are all made in. To make matters worse,
these third class teachers receive their so-called professional train-
ingin graded schools, and when they go to teach, in at least three cases
out of four, they are placed in charge of ungraded schools, where they
have classes from the alphabet to the Fourth Book. To a teacher
experienced in the work of an ungraded school the task of taking
charge of a new school is difficult enough., What then must it be to
a young person wholly inexperienced in that kind of work ? Only
those who have passed through the hitter ordeal can give the answer,
And what must be the result to the pupils? TLoss of time, the forma-
tion of careless and idle habits, laxity of discipline, and in many
instances disregard of properly constituted authority.

T trust I have said enough to shew that our efforts to secure a
proper course of professional training should not be relaxed. In
England, I have said, a pupil-teacher has a four years’ course. He
begins at the age of fourteen as an apprentice in a school under a
certificated master, and carries on his professional and non-profes-
sional work together. His improvement in genoral and professional
knowledge is tested by frequent examinations, the questions for
which are prepared under the authority of the Education Depart-
ment. At the end of his time as a pupil teacher, he passes an exami-
nation for entrance to a training college, where he has a two years
professional course, after which, if he has made fair use of his oppor-
tunities, and ghewn reasonable aptitude he is supposed to be completely
fitted to undertake the duties of a teacher, I do not think it pos-
sible for us to have a plan like this in Ontario ; nor, if it were pos-
gible, do I think it would be in all points desirable. We have a de-
cided advantage in getting stadents who have finished most of their
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non-professional work before their professional training begins. They
are thus enabled to learn in a shorter time their professional work.
A two years’ course in connection with a Model School should be
ample for that. I fear, however, that the meagre salaries paid to
teachers, and the present state of opinion in the country would not
justify so long a course of Model School training. It might, then,
for the present be limited to one year. The first part of that year
uld be spent in the Model School, doing work of a similar charac-
¢ to that at present, but less in quantity. After a short Model
chool term, the students should be distributed under the inspector’s
direction among the varivus schools of the district in which the
Model School is situated. The Inspector would, of course, assign the
students to those schools where they could best learn to teach.

In these schools, under the eye of competent masters and mis-
tresses, the students would LEARN TO TEACH, as they can only learn —
by teaching. And they would do so under the most favourable cireum-
stances, having in each case a responsible person, and one who is inter-

! ested in the work, to guide and assist them, and observe what they did
*with a friendly,though critical eye. The work should be made as easy
a8 possible for the student at first, for I believe with John Stuart Mill
that “ It holds universally true that the only mode of learning to do
anything is actually doing something of the same kind under easier
circumstances.” The inspector should have the power to move he
students from one school to another at the end of a certain time, if
he thought the varied experience would benefit them. That they
should not lose sight of the science while they are learning the art of
teaching, they should assemble, say once a month, at the Model School
to review their work, and receive lectures on the subjects prescribed
for their course. I have already spoken of the excessive amount of
work thrown upon the principal of the Model School This he
should be relieved of as far at least as the lectures on education are
concerned. Those should be assigned to the inspector, whose wider
experience in the district renders him better able to deal with the
subject practically, in regard to such matters as school organization,
School management, methods of discipline, and methods of teaching,
As most of the students in training when they enter the Model
school have reached an age at which in many other occupations they
would be bread-winners, I think that some remuneration should be
given to them during the time they are acting as assistants in the
schools of the district, Pupil teachers in England are paid from the

time they begin their apprenticeship. 1n London, for instance, boys
receive salaries ranging from one dollar and three-quarters s« week
rthe first year to four dollars the fourth year ; girls, from one dollar
and a quarter the first year to two dollars and a half the fourth year,

A payment, however slight, would leave the effect of reconciling

them to the greater length of their apprenticeship. At the end of
the year they would assemble at the Model School;for their profes-
sional examination, and in regard to practical teaching the examina-

tion sho

A course
teachers,
a profess
the incli
suits, 1
would Y
than one
Hit

to matte
cerned t
those go
the negl
posed t¢
which
Ontario
position
gystem,
to this
and I ¢
teachin,
scheme
¢ommo
could b
at com
be fortl
justifies
other s
and en

I tr
that w
of the
sociat



8. They
1 work.
would be
paid to
ould not
ht, then,
hat year
r charac-
t ‘Model
spector’s
ich the
ssign the
h.

and mis-
7 learn —
6 circum-
0 i8 inter-
they did
lo &g easy
art Mill
ng to do
ler easier
nove he

time, if
at they
he art of
ol School
rescribed
nount of
This he
ation are
ose wider
with the
nization,
teaching,
o Model
ons they
hould be
8 in the
from the
nce, boys
& week
ne dollar
rth year,
conciling
16 end of
ir profes-
examina-

PRESIDENT'S ADDRESS, 43

tion should be commensurate with their extended experience.
A course of training such as this would, I am sure, turn out better
teachers, The longer apprenticeship would have the effect of creating
a professional feeling among the students, and would wean them from
the inclination so common at present to wander off into other pur-
suits. The presance of the students in the schools of the district
would be a benefit to the teachers in charge of them in more ways
than one. )
Hitherto the work of this Convention has been mainly devoted
40 matters which concerned the country at large, not to what con-
cerned the teachers personally. In this respect I fear we resemble
those good people who attend to a great many charitable objects to
the neglect of their home duties. T am glad to see that we are dis-
posed to make an effort to remove this reproach. By the paper
which Mr. Dickson is to read on **A College of Preceptors for
Ontario,” you will be afforded an opportunity - of discussing what
position the teaching body should occupy as a factor in our school
aystem, and what steps should be taken to secure that position. Up
{0 this time‘we have been little better than a rope of sand,
and I am sure it would be of immense benefit not only to the
teaching profession, but to the country, if some well-considered
scheme for uniting the whole profession into one compact body, with
common aims for the good of both the profession and the public,
could be carried into effect. But it will need all the wisdom we have
at command to inaugurate such a scheme. That this wisdom will
be forthcoming, our success in all well-considered efforts in the past
justifies me in expecting, In the consideration of this as well as the
other subjects on the programme.let us look to that past for guidance
and encouragement, and T am sure our work will be the better for it:

In the elder days of Art,

Builders wrought with greatest care,
Each minute and unseen part,

For the gods see everywhere.

Let us do our work as well,
Both the unseen and the seen,

Make the house where gods may dwell,
Beautiful, entire, and clean,

T trust that your efforts will be crowned with abundant success, so
that we shall be able tolook back to the Convention of 1886, as one
of the most successful in the annals of the Ontario Teachers’ As-
sociation,
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EDUCATION IN ITS RELATION TO HUMAN PROGRESS.
E. H. Dewart, D.D,

Teaching and learning, when rightly related to each other, yield
education as a result. Although diligent study and patient application
may enable one to acquire that knowledge and mental culture which
we call education, without the instruction of the living teacher, yet
the untaught student works at a great disadvantage ; and, at any rate,
he must substitute the written words for the living voice of the
teacher. It is now universally admitted that the object of all teaching
is to impart a knowledge of the truths of the worlds of matter and
thought ; and to do this in a way that will develop and train the
faculties of the mind.

Epvcarion HAS A GrEAT OBIECT.

The greatness and comprehensiveness of this object invest the:

work of teaching with an importance which has generally been under-
estimated, even by the teacher himself. It is the work of the
educator of the young to unlock the gateways of the vast and varied
fields of knowledge ; to teach those who are to be the men and
women of the cuming time the right use of the powers with which the
Maker has endowed them, and by the inculcation of true principles to
lay the foundation of noble character and useful lives. The character
of the ministers who shall preach in our pulpits, of the teachers who
shall teach in our educational institutions, of the legislators who shall
make our laws, and of the writers who shall mould the opinions of the
people on the great subjects of human thought, are, at the present
time, in process of formation by the educational agencies of our coun-
try. The ignorance which beclouds and misleads so many minds,
the widespread indifference respecting the-great thoughts of gifted
souls and the wouderful works of God, and the corresponding inabili-
ty to rightly weigh facts and draw sound conclusions can only be
remedied or removed by wise teaching and faithfal study. Indeed,
we may go a step further, and declare that the future social, intellec-
tual, and moral condition of nations and communities shall be deter-
mined by the kind of teaching and studying which prevail in the
formative periods of their history and life,

BILENT AND INVISIBLE FOROES,

Why then, it may be asked, do we not cherish a higher estimate,
a truer appreciation, of work and workers, so intimately related to
the character of the people and the growth of civilization? I think
this is chiefly owing to two causes. First, because the work of the
educationist is wrought in the sphere of mind, and is, therefore;
spiritual and impalpable. It is like the silent sunlight and silver dew
that fertilize the earth. Its invisible influence cannot be measured
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by any material standard of value, A great result may have been-
wrought out in the sphere of mind, and yet it may present no out-
ward sign that the dull senses of ordinary mortals can understand.
The farmer can' reap his harvest and reckon up the value of his fruit
and grain. ~ The merchant ‘can balance his books and ascertain what-
has been gained by his mercantile ventures. The builder can point
to the stately structure, which is the result of the architect’s thought
and the workman’s toil.  But you cannot, measure the growth of a
soul. You cannot trace and estimate the effect of a great thought
stirring the brain and kindling high purposes in the heart. Examin-
ations may reveal some of the facts stored in the memory ; but they
cannot test the degree in which truth has stimulated and nourished
the powers of the mind, and become a silent force in the uplifting of
society. In this age of mammon worship we need not wonder that
results so spiritual and intangible, marked by no outward trappings
of wealth or distinction, can only be appreciated at their true value
by the few who look below the surface of things, and apprehend those
silent influences that are moulding the world's Iife.
ALL TEACHING A PROCESS OF SEED-SOWING.

Another cause of this want of true appreciation of the greatness
of the teacher’s work is the fact that the teacher is a seed-sower,
working in hope of a future harvest. He cannot expect immediate
froit, The seeds of truth must germinate and grow before the ripe
fruit can appear. 'This is true of all classes of teaching. 'Of the
teaching of the Christian preacher, who expounds religious truth ; of
the writer who discusses the questions of the times, as well as of the
teacher who guides the young in the paths of literary and scientific
knowledge.  All must work in faith, believing that *“in due season
they shall reap if they faint not.” None of the great workers, whose
words and deeds are imperishable forces in promoting the world's
progress, ever saw the full result of their life work. And just be-
cause the results, in their very nature, are not immediate and visible,
the profound significance of the work is mot understood. 'Many
striking illustrations of this are seen in the ordinary history of our
schools and colleges. The keenest-eyed teachers or professors do not
see all the latent power that is coiled up in the hoys and girls whom
they teach. They cannot pierce the fature and behold the positions
for which they are fitting them, or the eminence and influence they
are destined to attain. * On the back seat in a rural school-house may
sit a little prime minister, firing paper pellets at a fature chief justice ;
but the teacher only sees & couple of mischievous boys. = When' the
boys he has taught rise to eminence and fame, the grey-haired teacher
may be allowed to draw comfort from the thought; that words he has
spoken and lessons he has given may have contributed tc inspire
them ' with the love of knowledge, and the high ideal of life, which
led - them on to usefulness and distinction,

INPLUENOE OF EDUCATION ON CIVILIZATION.
If it is difficult to note the full effect of increased knowledge upom
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the character of an individual, it is still more difficult to trace and
gather up into definite statement, the influence of educational agencies
on the complex civilization of nations and communities. We can
only mark the height to which the tidal wave of progress has risen,
on some broad, social, political, or religious lines, as compared with
the condition of things which prevailed at some former period, The
improvements indicated by these changes have directly resulted from
the diffusion of truth, and the consequent prevalence of sounder views
on the great practical questions of life. Thestudy of the vast systems
of éuns and planetary worlds that surround us has enlarged human
conceplions of the immensity of the universe, and the order and har-
mony which govern the whole. The discoveries in the different
departments of physical science have lightened human toil, greatly
promoted the comfort and health of the people, and opened up the
rich treasures which the Creator had prepared long ages before man
had iearned to use them, or even knew of their existence, The use
of steam on land and sea as the means of rapid travelling from place
to place, and of electricity as the means of transmitting thought with
lightning speed over vast distances, have broken down the barriers be-
tween countries, shed light upon regions of darkness and barbarism,
and widely promoted a practical sense of the brotherhood of the
human race. From the history of past tiwes we have learned impor-
tant lessons, which have enabled us to shun evils that bave blighted
fair promises of national prosperity, and which have inspired with a
love of liberty and justice. The study of political economy, though
only in its infancy, has taught us to respect the rights of classes that
were once regarded as called into existence for the benefit of those
who could use them as instruments of selfish gain. From the
biographies of the braye and wise men of other times, men have re-
ceived guidance and impulse to establish institutions and agencies
that have blessed and elevated thousands. Even in the sphere of
theology and Scripture interpretation, the more thorough study of the
great facts of human Iife, and of all branches of knowledge which help
to illustrate and explain sacred truth, has taught men that religion is
not a mere set of dogmas to be believed and céremonies to be observed;
but the implanting of a new life, enabling those who receive it “to do
justly, love mercy, and walk humbly with God.” It is an indisput-
able fact that those countries where popular education has received
the greatest attention, and its advantages have been most widely
diffused, are the places whore political freedom, social progress, and
regard for all human rights are found in the highest degree of
perfection,

HAS MORAL IMPROVEMENT KEPT PACE WITH KNOWLEDGE ?

I am aware that it has been maintained that moral and social im-
provement has not kept pace with the progress of invention and dis-
covery. It has been alleged that all this material progress has not
produced & higher type of men and women than was scen in former
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times of comparative ignorance ; and that the world has not grown
better in proportion to its advancement in knowledge. Some, indeed,
maintain that it has grown worse. I do not think this is a fair way
of putting the case. It may be true that the world has grown more
rapidly in knowledge than in virtue, and yet this may be no just
charge against general education. If a youth of good mental gifts,
who is truthful, unselfish, courageous, and honest, studies for many
years all branches of useful knowledge, until he becomes a. man of
extensive learning and knowledge, it would not be a just complaint
to say that the personal virtues of such a one had not grown in pro-
portion with his knowledge. It is enough if he has strengthened and
retained his virtues, and brought them into play in the wider field of
influence that his education has opened to him. The same thing is
true of communities, Their moral virtues may not have increased at
the same rate as their knowledge, and yet they may have greatly im-
proved. We must consider breadth as well as height. If the number
of people who possess integrity and high character is greatly increased
this must count for as much as improvement in the type of manhood.
There can hardly be a question that there is a wider diffusion of
virtue as well as of knowledge in our times. It may be worth while
to offer some facts and arguments in support of this opinion,

THE WORLD DOES GROW BETTER.

No doubt if anyone is disposed to search out and gather up the
evil and deplorable things which can be found in the world, there
will be no great difficulty in finding materials for a dark picture
which may appear to confirm the pessimistic view of modern, life.
But any method of investigation that ignores the great reforms of the
age, and unduly magnifies existing evils is unfair and misleading,
The evils which are mentioned to prove that the world grows worse
are generally such as have existed in some form in every period ; the
good features which are claimed for the present age are reforms that
are a real gain, added to the advantages previously possessed. It will
gonerally be found that those who paint the present times in such
dark colors are theorists, or hobbyists, who exaggerate existing evils,
in order to make an apparent necessity for the adoption of their par-
ticular panacea for the world’s woes,

OPPRESSIVE EVILS OF PAST TIMES.

In these jottings, I can only in the briefest manner advert to some
of the oppressive evils of past times, which our modern civilization
has outgrown, These improvements relate to all spheres of human
life, national, municipal, social, domestic, educational, and religious.

The logislation of this century, in neatly all civilized countries, has
been more enlightened, just, and humane than that which it super-
seded ; and had removed many unjust and oppressive burdens and
rostraints which had been imposed upon the people by the laws of
former times. Laws protecting the laborers in factories and mines
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from the selfish and grinding tyranny of employers have been passed.
Improvements of criminal laws, mote in harmony with the instincts
of justice and humanity, have been made. In Ireland, penal laws,
which denied men the rights of citizens, on account of their religious
belief, have been revoked. In Canada, within the memory of living
men, a system of government by an irresponsible oligarchy has been
superseded by a free, responsible Government,

BENEVOLENT AND HUMANE ENTERPRIIES.

In the leading countriesof the world great progress has been shown
in making provision for the education of the children of the people ;
vast treasures of useful knowledge have been placed within the reach
of the common people, from which they were formerly excluded. In
this generation also an arrest has been put upon the bruta! traffic in
human beings ; and vast multitudes once held mn degrading slavery
have been set free, and invested with the rights of manhood  In our
own, and in most other countries, life and property are far more
sacredly guarded than they were at the beginning of this century.
Invention, commercial progress, and scientific discovery have given
many comforts and advantages to the poorer classes that were formerly®
unattainable by them. In no previous age was so much practical
sympathy displayed in relieving all forms of human want and suffer-
ing. Among the Churches of Christian lands the disposition to
engage in fierce conflicts ‘over minor differences of opinion has largely
passed away, and a broader and more tolerant charity widely prevails.
General literature is marked by less coarseness, greater purity, and a
higher moral tone, thereby indicating a corresponding improvement
in" the taste and morals of the people. In many countries of Asia,
Africa, and the islands of the Pacific, where the people were steeped
in ignorance and vice, the labors of Christian missionaries and teachers
have given to great multitudes a purer system of morals, the consola~
tions of religion, aud the blessings of a Christian civilization.

DARKNESS AND ORUELTY OF PAST TIMES,

‘Wa cannot go back evon a generation, not to say a century, with-
cut finding in the laws, literature, customs, and historic events of the
past, things that excite our surprise and indignation, and which
would now be deemed disgraceful and intolerable. Through the
baseless and superstitious delusions about witcheraft, hundreds of
innocent persons were subject to unjust and inhuman tortures. The
most intelligent and exalted persons in Church and State shared
these superstitious beliefs. When it was charged that Agnes Samp-
son and two hundred other Scotch witches had sailed in seives from
Leith to North Berwick church, to hold a banquet with the devil,

. the pedantic King James I. had her subjected to torture, and ques-
tioned her himself after the racking had been duly prolonged. This
woman was condemned to the flames, and died in agony, protesting
her innocence and calling on Christ to have mercy upon her as Chris-
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tian men would not, Thirty other persons were execufed at- Edin-
burgh at the same time. At different times over 4,000 persons
suffered death for witcheraft in Scotland ; and it is said that during
the sessions of the Long Parliament not less than 3,000 were judicially
murdered on this charge in England, besides the deaths inflicted on
suspected persons by the mob. The atrocities committed on persons
accused of witcheraft in New England in the time of Cotton Mather,
are too familiar to need any description here. The last execution for
witcheraft in England took place in 1716, The last in Scotland
oceurred in 1722.
STATE OF ENGLAND IN THE LAST OENTURY.

We place England in the van of Christian civilization, and yet the
picture of English religious life in the last century is in marked con-
trast with its present moral and social state. Bishop Burnet spoke
of “the imminent ruin hanging over the Church” of his day, and
tells us that the greater part of the candidates for the ministry never
seem to have read the Scriptures and could not give the shortest ac-
count of the catechism. Archbishop Secker says :—¢‘Such are the
dissoluteness and contempt of principle in the higher part of the
world, and the profligacy, intemperance, and and fearlessness of com-
mitting crimes in the lower, that it must, if this torrent of impiety
stop not, become absolutely fatal.”

MR. BRIGHT AND PROF. PLAYFAIR'S TESTIMONY,
Mr. Bright not long ago spoém of remembering a time of great

peril in England, because of the great suffering of the people, when
they were conspiring to do foolish\ and impracticable things against
the Government. He mentioned thut when the Board School system
was introduced 15 years ago only 17,000 children were attending all
the schools in Birmingham, Now there are 57,000,  Prof. Playfair,
in a recent address, bore testimony to the great improvement that
had taken place within his memory. He said he was old enough to
recollect the misery, when strong men lay in bed to mitigate the pangs
of hunger, when the workhouses were full of paupers, and when the
gaols were crammed with people who stole so that they might be fed.
The population of England then was 16,000,000, now it was 26,
000,000. The persons sent into penal servitude were 4,443 in the
year 1843, and 40 years after, when the population had nearly
doubled, there was only 1,378 such criminals, or only one third the
number in 1843.

BARBAROUS CRUELTY AND GROSS CRIME,

A recent English writer, in referring toLord Shaftesbury’s efforts
to shorten the hours of labor in' factories, says :—*In some mills
children' were found travelling ‘from 20 to 30 miles a day in doing
their work, the general result being thati in factory districts as many
died under 20 years of age as under 40 in any other districts of Eng-
land. ‘In Manchester ‘half the children died under three years of

-
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age.” In the manufacture of tobacco, children as oung as seven,
spend 12 hours a day, and often more, in an unhealt! y and offensive
atmosphere. In Brussels carpet-weaving, boys of eleven years of age
were often called up at 3 or 4 o’clock in the morning, and kept in for
16 or 18 hours. In some trades children of 5 years of age were taken
in to work from 5 or 6 in the morning till eight at night. The re-
sult of all this to many was physical disease, and death—to those who
survived, stolid ignorance and moral depravity. In such a condition
of things we need not be surprised to read such a statement as this:—

“The state of crime may be inferred from the fact that in the
twelve months of 1826, 203 persons were condemned to death—an
average of nearly four a week—while 803 were sentenced to trans-
portation, either for life or for a term of years.” Cheap food, better
wages, shorter hours of labor, and more widespread secular and re-
ligious instruction have made these dark pictures a thing of the past.

PROGRESS IN ITALY.

In other European countries the changes have been scarcely less
marked and salutary. Italy has risen into a new life. When the
revolution which Garibaldi inaugurated broke the power of the
tyranny that had prevailed in the States of the Church and in Ni aples,
it was found that hundreds of citizens had been incarcerated in dun-
geons for years, without formal charges or the form of a trial, while
their families were being starved by being deprived of their support.
In a report by a local Governor he says :—*When I looked into the
records of the court I found a mournful void ; 450 cases have heen
pending from four to five years and more.” The country in which
these unjust and outrageous doings took place now occupies an honor-
able position among the free constitutional governments of the world.

It would be easy to present numerous facts of this kind, which
show the growth of freedom, religion, and morality, as well as know-
ledge, but time will not permit.

BOME POPULAR MISTAKES CORRECTED.

We are not to loak so much for the superiority of the present in
a fow great men, as in the elevation and improvement of large num-
bers of men. There is also & misleading tendency to compare the
great men who are living at this hour with all the great and good
men produced in long periods of time. No one age can compete with
all time. . Neither should it be deemed necessary for us to show that
past times possessed no advantages over the present. Every period
has some redeeming features, which may have to be sacrificed in
order to reform what is evil. It is enongh if the gein is greater than
the loss. Foudalism and slavery furnished many beautiful instances
of the fidelity of the slave to his master; but who would say men
and women should,be kept in bondage merely for this golden gilding
on the fetters of their slavery? People often speak of the past as
they speak of the dead, mentioning only what is commendable and
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forgetting the ignorance, injustice, suffering, and crime which found
a congenial home in the bosom of the “good old times” which some
revers 8o much. Though men whose ideal of religion is submission
to authority and atheistic pessimists whose hatred of all religion
blinds them to the blessings of Christian civilization, and theologians-
whose prophetic theories require a period of moral degeneracy, may
deem the free thought and democratic spirit of these times a deplorable
evil, yet I firmly believe that “the world moves,” onward, upward,
heavenward, slowly but surely, nearer and nearer to that time of which
prophets have spoken and poets sung, when truth and righteousness
shall gloriously triumph over the wrongs and falsehoods that have
bewildered and oppressed humanity. ‘

PRIZES AND SCHOLARSHIPS.

D. C. McHenryY, M.A.

A retrospect over the history of our educational methods shows
that decided progress has been made. This progress, however, has
not been uniform and continuous, but is made up of a succession of
lines much like those of a vessel tacking against the wind—generally
onward but in its progress often going from one extryme to the other.

Those of you who have spent many years in teaching can recall
numerous changes that are nothing but a series of contrasts. To
younger teachers also the past decade furnishes not a few such
changes in the laws, theories, and practices of our educational work.

That which strikes one as singular is the fact that each novelty
has been fairly,popular in its turn, almost on its introduction, Im-
deed, the greater the contrast the more readily has it appeared to
meet with popular approval.

Such, for example, were the changes from the operation of our
educational system largely through local centres of authority, to the
general control of the system from one central office ; from the general
superintendency to the present ministerial 7égime; from the payment
to High Schools on the  basis of attendance only to payment by re-
sults; from payment by results to payment according to local liber-
ality ; from the special fostering of clagsical teaching in High Schools.
to the reign of mathematics ; from the so-called mathematical craze to
a corresponding specializing in English : and 8o on through the erratic
line which we are expected to recognize as the path of substantial
progress,

It would seem, indeed, that legislative enactments and depart-
mental regulations have had much to doin making and unmaking our
opinions, instead of our having statutes and regulations as the out-
come of opinion prevalent among those who are more directly experi-
enced in educational matters.
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Ta the changes enumerated may be added the remarkable change
in public and professional sentiment on the subject of prizes. For
many years the Educational Department regularly encouraged the
practice of distributing prizes. To-day, if I mistake not, its influence
lies in an exactly opposite direction. As for teachers, the entire abo-
lition of prizes now appears to be the proper thing. In our universi-
ties the tendency is clearly in the same direction.  This, moreover, is
undoubtedly the popular view of the question.

If I prove not indifferent to traditional custom, I shall dispose
-of the question by simply tossing it aside with the remark that it /s
virtually settled, and must take its predestined course until the pen-
dulum takes a swing to the opposite extreme.

This easy method, however, is hardly satisfactory. The em-
phatic and even impatient utterances of some writers and speakers on
this subject-—while in harmony with a prevalent, spirit of change—
may and probably do reflect current ©opinion ; but T am sure that in
some cases there has not been a full and impartial investigation of the
principles that underlie the question.

In fact, it is largely a question of mofives; and such considera-
tions bring us as teachers into the realm of our deepest problems.

. The principles that govern the giving of prizes are not easily
«listinguishable from those motives that lie beneath our most praise-
worthy efforts to excel in the various callings of life.

If we exercise a little patience, I think we shall find that the
«question is fairly debateable, and also that it will ultimately resolve
itself into that of #he preponderance of resulting good or evil. Herein
I hope we may find a practical issue.

1. Let us first examine the reasons usually assignedfor giving
prizes and scholarships, and ascertain, if possible, how far the intended
objects are realized. X

. (@) In order to atiract students. 'This evidently accounts for the

- major part of our university prizes, scholarships,and medals. It is no
secrat. that our arts colleges are as eagerly eompeting. for numbers as
the most enterprising of our medical schools or collegiate insti-
tutes. The quiet dignity of the competition does not diminish its
keenness, nor is' the real object of these pecuniary attractious econ-
cealed beneath the bland expressions we hear on convoeation days
as to the heroic struggles of medallists, and the congratulations ‘be-
stowed in distributing scholarships among the needy sons of wealthy
parents, who generally receive them, i

- We must have colleges, and colleges must have students, even it
they have to be bribed to attend by displaying long lists of cash
prizes. As a rule these inducements are carefully placed at. or near
the entrance, in the hope that if students thirsting for knowledgs can

. once be.enrolled  and kept for a year, the charms of an institution so
generous will not fail to: hold them till graduation.

The same remarks apply generally to all schools that add to the
-educational advantages they offer these pecuniary inducements. I
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say they apply generally, It would be too much to say that every
educational inatitution that offers priz(.as does so merely or mainly to
attract students; for prizes are offered in some schools that are
crowded with students without an effort being made to swell their
numbers. Waeshall find elsewhere the reasons that operate here. Our
universities, however, will hardly deny that the main reason they have
for offering prizes of various kinds is to attract students to their halls.

The amount thus expended is very large, as may be seen by
collating from gollege calendars the lists of cash prizes.

I understand that during the past ten or twelve years Toronto
University has spent on an average over $4,000 a year out of public
funds. To this must be added private scholarships amounting to
about $600 a year. The Senate, moreover, has decided to increase
this amount by placing at matriculation five additional scholarships.

Trinity College spends annually $2,000 in prizes and scholar-
ships, $500 of which is placed at matriculation.

Victoria spends annually about $500 in prizes, scholarships, and
medals.

Queen’s spends $1,000 a year in prizes for arts students, to which
may be added $930 offered to theological students and $240 to medi-
cal students—about $2,100 in all.

Me@Gill College offers prizes, medals, and scholarships, of the
annusl value of over $4,000.

Dalhousie College, Halifax, offers prizes of the annual value of
nearly $7,000, :

From these six arts colleges we have an annual expenditure of
over $20,000, representing an invested capital of more than $300,000.

To this we may add the large sum spent for this purpose by our

theological colleges, ladies’ colleges, medical schools not already
named, private schools, public schools, and high schools. The annu-
al expenditure may safely be put at $35,000 representing a capital of
over half a million dollars. ;
. Inthe United States the annual expenditure in 370 colleges and
universities for scholarships alone is over $100,000. Add to this the
money. spent for this purpose in their other educational institutions,
and we shall have an annual outlay of probably$160,000 a year,
representing o/ capital of over two and a half millions.

Now, 'if my supposition is correct, that these prizes are offered
mainly ta attract and retain students, we are in a position to estimate
approximately what it costs to induce the youth of our continent to
accept the blessings of a good education. :

+ It is important, in relation to this matter, to inquire whether this
great, attracting force really does attract—whether by this means stu-
idents are induced to attend our institutions of learning; if so, what
clags of students are reached, and also whether a sufficient number of
students worth educating might not be secured by a process more
rational and inexpensive. We may profitably consider, besides, what
other use might be made of the capital thus invested.

5
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Perhaps the best test of the attracting puwer of scholarships
and prizes can be made by asking each teacher that prepares students
for gollege, or for other examinations where prizes are offered, to esti-
‘mate for himself the effect of guch inducements.

T think that the united testimony of these teachers will, be that
with many students the question of winning scholarships at matricu-
lation is one of supreme importance—in some cases determining the
.college ‘selected, 'and even the course of study to be pursued.

‘The practice of annually displaying long lists of scholarships and
prizés would hardly be kept up unless it were found to be effectual. .

~ The smount thus offered by some of our colleges is ridieulonsly
‘large for the number of matriculating students,

Trinity College, for example, with ten or twelve arts matriculants
offers $500.

MoGill with thirty arts matriculants offers them about $500 in
cash scholarships ; and of the 110 free tuition scholarships, at $20
each, a large number are given in the first year. ;

Dalhousie last year offered to twenty-one arts matrjculants the
gum of $2,500. This was distributed to these fortunate young gen-
tlemen in the form of five exhibitions, of $200 each ; and ten bursaries,
of $150 each—each prize tenable for two years. That is, at the end
of their second year five of this class will have received $400, and ten
of them $300 each in cash. If any one can persuade himself that
Dalhousie does not offer a warm welcome to matriculants, he must be
strangely insensible to the charms such bursaries would have for the
average student.

To take an example from American universities, the Johns Hop-
kins University offers the enormous sum of $20,000 annually, on
competitive examinations alone.

“In view of such facts, it is hard to see how certain colleges could
fail to be popular in this money-loviug age.

If it can be shown that the students who must be attracted by
these prizes could be reached in no other way, and that they are
worth the effort made to obtain them, possibly the outlay may be
justifiable. In my opinion, however, the material thug dfawn into
our colleges is not of a superior kind, in some cases consisting of stu-
dents that could be secured by nothing less than money, and who
hardly pay for the four years’ coddling they receive.

What high school headmaster has not received letters from such
persons, inquiring what inducements we were offering for intending
students? After entering a high school or collegiate institute, their
chief concern is to get the most they can for the least money. This
mercenary spirit controls them in their course through the high ‘school,
guides” them as they proceed to the university, and is an ‘actaating
principle until at graduation they recéive the final instalment in cash
or an equivalent, and go forth to swell the ranks of the mercenary
.and venal.

That such' instances are to be found is perfectly certain ; that
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they are not more general is to be afributed to the limited resources
of colleges for offering scholarships. ‘

If one-inay judge from recent action in the Provincisl University,
these attractions would be multiplied if the funds were available.

‘What iwould be the effect if throughout our country all these
scholarships were to be withdrawn to-morrow I'think that among
other good results the following would appear :—

1. These students who are attracted mainly by prizes and scholar-
ships would soon be missing.

2. Our colleges would have about all the really good students
they have at present. -

3. The colleges, thus left without pecuniary attractions, would
#0 improve in educational attractioas as to fill their classes with stu-
dents who would do credit to the universities and to their country.

Take for example the $20,000 annually expended in Toronto,
Trinity, Victoria, Queen’s, McGill and Dalhousie, and with it either
establish an additional chair in each college or increase its material
equipment. - To the true student every one of these colleges would
soon present irresistible attractions.

Assurding then, that this first reason for the prize-system is the
principal one, I submit that the funds are misapplied ; that the prac-
tice not only fails to attract the talent we need, but that by creating
a false ambition and encouraging mercenary motives, it actually tends
to attract an inferior class of students. To this add the fact that, by
a proper use of the funds the best ¢lass of students might be attracted,
and. this, too, through the constant upbuilding and permanent im-
provement of our colleges.

{6) The second reason assigned is that many poor students are
thus encouraged to attend college, who would- otherwise be debarred
from the privilege. Let us examine this question. The desire to
aid* poor but deserving students is certainly a laudable one ; but if
the distribution of funds contributed for charitable purposes, say in
Toronto, were surrounded with the doubt and uncertainty connected
with the appropriation of this money'to poor students, I fear: that
the distribution of funds to the city poor would soon be looked upon
with distrust and suspicion. Contributors; unable to trace contri-
butions to the objects of charity, would cease to give, and the system
fail from want of confidence.

In. the first place, I do not believe that ' poor students as a rule
win and receive the scholarships or any fair proportion of them.
And in the second place, I contend that there is a much better way
of aiding such students as do receive assistance.

If I am eredibly informed; not more than ten per cent of the
scholarships awarded ‘at ‘Toronto University go to students who can
be considered poor.  Thisi very year two of theleading scholarships
are won hy a son of one of our merchant princes. In the very nature
of the case we should expect no other result. The scholarships are
awarded on competitive examinations, To succeed at these, long,
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and in many cases expensive training is required—just that kind of
preparation which the sons of the wealthy can and do receive when
they are reading for honours, An inspection of the prize-lists will
show that these prizes, which are distributed without reference to the
circumstances of students—solely on the marks obtained—are general-
ly received by men Whose securing a college education does nob de-
pend on their winning scholarships. The object in view, in other
words, is not attained.

But admitting that some needy students are thus aided, isthere
not a more rational method of determining the distribution % In
many cases it is not general diligence nor the struggles of poor students,
but genius that is rewarded.

T should prefer that some method be adopted for affording aid to
needy students, which would be independent of all competitive ex-
aminations on entering college. I think the beneficiary aid thus
given and received should be ‘on the ground of moras worth, existing
need, and reputable scholarship. Tt should also be given privately, the
transaction being made known to none but the college-president (or
a select committee) and the student. -Such assistance should be
withdrawn from students who incur serious college censur® or fail to
maintain good studentship.

Thesum of $12,000 is thus quietly distributed every year at Yale
College, $6,500 at Boston University. Students needing aid are re-
quired to interview the college president before & certain day in the
college year, and fully satisfy him on all conditions laid down. - They
are then quietly enrolled for beneficiary aid and proceed with their
studies without publicity and loss of self-respect.

Surely, if needy students are to be aided, it should be in some
such way as this. It has thie merit of directness. Every dollar in-
tended for needy students.goes to needy students—not to the sons of
the wealthy. It has the merit of fasrness—the aid being given on
the ground of real worth together with respectable ability—not on the
doubtful chances of a competitive examination. It has the merit of
testing. the real intentions of the donors. The charitable element of
the present method s hardly separable from that of unseemly com-
petition between students and colleges, By the method proposed it
will be seen to what extent these friends of needy students really
wish to help them. It also has the merit of eonomy. At present
$20,000 a year/is paid out simply on the reports of examiners. The
most undeserving rascal in the class may take the highest prize if he
scores the highest number of marks, while the honest, hardworking
student of limited advantage and lower marks receives nothing. The
cash, however, is spent—as a rule all spent. By the method I pro-
pose only so much would be used as was actually needed by deserving
applicants,  Probably one half the money now 'spent in scholarships
might be saved for other purposes.

. Again, if stadents are attracted to college, and are thereby bene-
fitted ; or *if certain needy students have been enabled, through
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scholarships received, to gain a college education otherwite unobtain-
able—if these benefits are really conferred, who would be most likely
to know it and gratefully acknowledge the fact? Certainly the
students themselves. But what do wefind? At a meeting ‘of the
students of Toronto University last March the following among other
resolutions was passed : .

“That whereas, in the opinion of the undergraduates, medals and
scholarships are detrimental to the true interests of education ; and
whereas contrary to the expressed wishes of the undergracuates,
scholarships and medals have been restored by the College Council ;
and whereas the library is not equipped so as to afford the students
all the advantages such an institution should confer; and whereas
there is the greatest necessity for the appointment of a lecturer in
political economy ; therefore the undergraduates protest against the
restoration of medals and scholarships, and also against the action of
college officials in soliciting contributions for such purposes, thus
diverting public benefactions from more worthy objects.”

Evidently the supposed benefits are not such in reality, or they
are very ungratefully received. In either case the money here ex-
pended should be used where the recipients would not protest against
its appropriation.

The college paper, also, strongly condemns the present system.
The policy of forcing upon students the acceptance of a large sum of
public ' money, annually received under protest, is certainly very

.questionable.

We are compelled to conclude that this expenditure, in the face
of such general expressions of disapproval on the part of the suppos-
ed beneficiaries, must be kept up, if it be continued, for some purpose
other than that of directly aiding students.

(¢) The only other general reason for giving prizes, to which I
shall refer, is that they serve as an incentive to study—a reward for
Success.

This opens up a wide field of unsettled controversy, and in the
time allotted to this paper I can merely touch the leading points.

Incentive to study is unquestionably oné of the mainsprings of
successful teaching. Something proper to do and a motive for doing
it, one of the surest ways of securing attention and interest in study.
Incentives to mental effort may be good or they may be bad ; they
may induce healthy action, or they may lead to injurious results. So
with rewasrds for success : they may prove a benefit or an injury, ac-
cording to circumstances. ~We cannot, therefore, either wholly
approve or condemn the giving of prizes as incentives or rewards.
Incentives we must have ; & motiveless pupil cannot be educated.

As suggested in my opening remarks, the question turns largely
on the pregonderance of good ox'evil resulting, on the whole, from the
practice of giving prizes. ;

The good effect should be apparent both in the individual
student and also in the institution. 1t is usually claimed for the stu-
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dent (a) that he is spurred to greator diligence in his studies when
working for a prize, (b) that the emulation thus created among students
is'supposed to fit them for the struggles they will meet in after! life.
‘L. I admit that these results are to some extent realized ; but my
first objection is that whatever benefits arise’ from the prize syste.m
reach a very small proportion of studente. Asa rule; those who win
prizes are students who least need this spurring, while thiose who do
need it fail to enter the race. T shall not wait to prove this. - Every
experienced-teacher knows that it is the case. The coming prize-
men in the high school and university classes are very soon known,
and the others settle down into the quiet resignation of interested
spectators. . 8o in college,  The coming :medallists are singled out
early in the course and the spurring and the emulation are limited to
three or four in each class. It not unfrequently: oceurs that for the
last year or two there are - only two competitors for the two medals.
This is & very serious objection, and to my mind is sufficient: to war-
rant a radical change in the system. For the non-competing majori-
ty the prize system is injurious rather than otherwise. They soon
realize that it is a test of early advantages and a trial of present
strength, rather than a means of encouraging diligence in study or re-
warding students for relative improvement. Feeling that there is no
room for the weak, they gradually accept their doom, and often settle
down into utter indifference. Tn such students we not' unfrequently
find an utter deadness to the best form of educating influence—the
most unpromising material on which a teacher may be called to work.
The dazzling success of the fow often blinds us to the wants of the
many; and almost unconsciously we are turning our schools into the
training ground of a few students intellectually strong, to the neglect
of many students whogse comparative weakness deserveés:our special
attention.

Prizes, therefore, as at present used, when intended as an incen-
tive to diligence, fail to accomplish their purpose. Like 'giving
scholarships in order to aid needy students, they miscarry~—fall short
of their intended object, and should be abandoned for something
more generally beneficial. b

But even' supposing every student to be reached by the
incentive of prizes, I should still question the wisdom of the practice,
The motives thus offered are not the best ; indeed they-are unworthy
the high aims of devoted teachers and tend to lessen the self-respect
of studente.  In the race for prizes teachers catch :the' spirit of
the contest and soon become little more than professional trainers for
the final trial of strength. - I doubt if either teacher or ‘students, un-
der these circumstances, . can quietly. enter the realms of higher
thought. Our schools and colleges ought to be the depositories of
generous and noble ideals. ' The highest forms of suecess:should be
aimed at and appropriate motives appealed to:in order' to its attajy-
ment. '

“The ideal set before prize-winners is not the best. The material
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nature of the contest is not truly elevating. Our students will find
enough materialism when they leave school and college. Our civilis;
ation is full of temptations to low material success, attained only by
aiming at low and material standards of life, e

he satisfaction of winning scholarships is not unalloyed. Pay,
ing one's fair share for educational benefits received ofight to be the
privilege of the poor as well as the duty of the rich : gnd the high
minded sons of humble kfarentage ,cannot rid themselves of this
thought on  receiving scholarships, even though conscious of having
won them fairly. At its besf, a cash prize comes to such 3 man as
an awkward kindness and any material reward as a questionabl
compliment. .  The inconveniences of poverty are not more prejudiqij
to intellectual pursuits than the spirit engendered in exciting contests
for cash prizes. Observe, I do not say that needy students ought
not to be assisted, but that scholarships obtained in competitive
examinations are not the best form in which such assistance can be
given. : =
ZEmulation is a natoral principle and plays an important part
among the secondary motives that actuate us in our most laudable pur:
suits. Our duty as teachers is not to fgmore it, but wisely fo gwide
and, control it. ‘It exists,” says Willm, ““ag a natural disposition in
every assembly of men pursuing simultaneously the same occupation;
it exists independently of all outward rewards and has nothing in

~ common with the hope of material advantage.” Not necessarily, per-

haps ; but the natural principle, like any other, may be abused, and
soon degenerate into unhealthy rivalry, when a few prizes are offered
to many competitors. A self-seeking ungenerous spirit is almost sure
to assert itself ; as Shakespeare puts it : !

‘For emulation hath a thousand sons,

That one by one pursue; if you give way,

Or hedge aside from the direct forthrigﬁt,

Like to an entered tide 2key all rush by,

And leave you kindmost.”

Self-emulation—surpassing one’s self—is a laudable motive-—the +

highest form of competition in all ¢ases, under wise direction, result-
ingin good to those that are exercised thereby. In obedience to this
principle of action, :
We rise by things that are 'neath our feet;
' By what we have mastered of good or gain;
By the pride deposed and the passion slain,
And the vanquished ills that we hourly meet.

" 'The present mode of awarding prizes makes the success of a few,
or of one, possible only on the failure of many others—comparable,
certainly, to some forms of what passes for success in business' life ;
but T think we shall find a nobler form of competition—one that may
safely ba recommended, and from “Which are ‘eliminated the 'selfish
ambitions so prominent in prevailing methods—one in which d

Men may rise on stepping-stones
Of their dead selves to higher things.
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Can we not rise & step or two in the scale of motive withont be-
ing regarded as transcendental? Higher than the hope of tangible
reward, or the desire to excel others, is the desire to win the appro-
bation of parents or teachers; and highest of all, the wish to improve
because it is right.

Fitch, speaking of what he terms “an elaborate system of bribery,
by which we (in England) try to stimulate ambition and to foster
excellence,” relates that a recent traveller in England, Dr. Wiese, late
director of public instruction in Prussia, says of this: “Of all the con-
trasts which the English mode of tHinking and action shows, none
has appeared to me 8o striking and contradictory as the fact that a
nation which has so great nl:tf sacred a semse of duty makes ng use of
that idea in the school education of the young. It has rather allowed
it o become the custom, and it is an evil custom, to regard the pros-
pect of reward and honour as the chief impulse to industry and exer-
#ion,” prizes and medals being given not only for progress in learning
but also for good conduct.

The same may soon be said of Ontario unloss radical changes are
effected in this business of prize-giving,

Now, what benefit do prizes confer upon our colleges? We have
considered the question of increasing the number of students. 'Can
any. other advantages be claimed? Perhaps these artificial incentives
to work may relieve professors of the task of supplying other motives.
This, however, is the surest and quickest way to reduce teaching to a
mere form and to fossilize our teachers, The system certainly cannot
increase the financial resources of opr colleges. The reverse is true ;
for thay are thereby deprived of a lrrga sum that might be devoted to
needed improvements.

1 have noticed that some who speak unfavourably of prize-giving,
and who wonld not spend a dollar of public money for this purpose,
would not hesitate to use private funds if they could be obtained. I
cannot see any difference, so far as the general principle is concerned;
and it is not easy to see that the effect upon students is changed in
the least degree. True, it encourages private liberality, and possibly
to some donors, affords considerable satisfaction.

But is this the best use that can be made of this money? If
nof, these donors can, and no doubt will, transfer their benefactions,
and thereby increase the satisfaction they now experience.

Not to dwell on this point, I pass on to another objection, suf-
ficiently serious, I think, to condemn the present prize system, I
refer to the basis on which they are gemerally awarded—that is, com-
petitive examinations,

I believe that those who have had most experience in conduct-
ing these examinations are strongest in their condemnation, and wonld
consider it a great relief if they were utterly abolished. Huxley says:
“Under the best of circumstances examination will remain but an im-
perfect test of capacity, while it tells next to nothing about a man’s
power as an investigator.” If inexperienced persons were to condemn
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them, we should hesitate to aceept their verdict ; but when our most

rominent and competent examiners are almost & unit in condemning
this mode of testing the real.Anerits of stadents, where prises are in-
velved, we must believe that it is radically and essentially defective.
1t has been said that even Socrates would be plucked in our modern
competitive examinations.

In the first place, there appears to be no agreement among our
examiners on clearly, defined principles by which the ability of com-
petitors may be fairly tosted. This may seem to be a sweeping asser-
tion, but I shall give:my reasons for the statement.

1.The ordinary Wwritten examinations may serve as a means of
deeiding Whether candidates are ignorant of a subject or fairly ac-
quainted with it, and hence are practically : reliable in such cases as
entrance examinations of all kinds, and for various promotions, which
are entrance examinations in reality; but they cannotso determine
the comparative attainments of competitors as to fix upon the one who
absolutely stands first. In most cases prizes, scholarships and medals
are awarded on the result of - several examinations in the hands of as
many different examiners. But no two examiners mark alike, even on
the same paper ; and a still greater disparity is seen When they work
on different papers.

One examiner attaches special importance to Jogical statement,and
marks accordingly ; another, to accuracy; & third, to neatness and
clearness ; & fourth, to showy diction ; another, to & conformity to his
own favourite methods of solving problems or elucidating propositions.

Now, supposing a set of papers on the different subjects of a com-

petitive examination to have: passed through the hands of these five
examiners, and resulls to be recorded. Let these same papers be
passed on to five other competent examiners in the same subjects, for
their independent verdics.  Who does not know the probable result?
The man selected as facile princeps by the first examiners may hardly
rank a good second in the hands of the others! In support of my
position, I ask you to look at the number of appeals that are sustained
in connection with our departmental examinations. If no appeals
are sustained in university axaminations, it is only because no appeals
are allowed. :

Take, for instance, the departmental and university examinations
of last, m¢nth. . Who would haye the assurance to say that a prize or
2 medal ¢ould be given on such papers as we, had. ‘on several very im-
portant subjects !

In fact, there are no fandamental, controlling principles on which
examiners are compelled to act. Upon the idiosyncracies of any par-
tionlar. examiner there appears to be no check, ~Individuality char-
acterizes all our examinations.  To this ove would not necessarily ob-
ject 3 but in too many cases there is a disregard for established limits,
and no common standard of diﬁculﬁy as between papers of the same
grade. * And yet on the .results of such examinations many of our
prizes must be awarded !
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2. Even supposing that the numerical results of our examina-
tions were reliable, a written examination alone cannot determine
what a student knows of 'a subject. = There are disturbing elements
that often prevent eandidates from doing: themselvés justice; and it
appears to me that the time has come when the opinion of téachers,
who have spent years, it may be, in daily testing the abilities of can-
didates, ought to count for something in these examinations, On
this peint T shall not enlarge, but it is a question that will be heard
from again.

8. Then again, I object to the system of prizes and scholatships
on the ground that our mode of competition rewards but one when
all may be equally meritorious. Is that paradoxical? I believe it
is true. . I have already touched on this point. Ishould like to see
a system by which prizes would not: be awarded to a few on the
ground of relative scholarship but to all: who reach a fixed standard.

What more painful duty ean fall to the lot of a conscientious
teacher or professor than to be compelled ‘to award a gold medal on
four years’ work, when between the two or three worthy competitors
a difference of less than one per cent. is known to exist? I have
known such a case. What does the awarding of two gold medals in
the same subject mean? Who believes that they represent absolutely
equal merit ?  Ask for the figures in such a case. = Analyze the pro-
cess by which this painful equation was reached, and if you are ndt
convinced that our prize system is utterly bad,I shall be disappoint-
ed. Even though a slight numerical difference may be shown' to
exist, it is quite passible that the man who stands second may be the
more meritorious, I appeal to experienced teachers. Is not this
statement. borne out by facts? Do not prizés often mark sweress and
reward gensus rather than merit f

These remarks are intended to apply also to public and high
school prizes. Take the following from this year’s report: of the ex-
aminers of the Toronto public echools : “The competition was in many
instances remarkably close. In the contest for the medals presented by
Mr. John Maedonald for the two best pupils in the city schools, Herbert
Sampson, who stood first, was only nine marks ahead of ' Lizzie
Blight and Douglas Airth, who stood second and equal.” ' Query:
‘Who really knows that Lizzie Blight and Douglag Airth are egua/, and
who can guarantee that Herbert 8ampson is superior by nine marks ?

Before suggesting a remedy, allow me to notice one' other
objection :—

8. 'What becomes of our head boys—our medallista ¢ ' Dr. Arnold
says : “University distinctions are a great starting-point in life; they
introduce a man well : nay, they even add to hisinfluence afterwards.”
No doubt this is true, if there is sufficient ballast to carry the honour,
enough of practical good sense and other qualities to supplement it.
Too often, however, hopes are excited within the university walls that
are never realized beyond it. Unless prize-men have acquired .some-
thing more than power to make a high score at examinations, they wilk
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be dooed 'to wander out of humour with themselves and ‘useless to
society. I would refer especially, however, to the danger of overwork:
in competing for prizes. “Welk-regulated study is not idjurious ;' but
in the excitementof running for prizes study is not 'well regulated.
By many this is regarded as the chief objection to the systent, and
certainly it ought not o be lightly pussed over.

Allow me in closing to offer a fow supgestions :

1. Let all our universities agree 4o abolish all ‘prizes; scholar-
ships and medals. They can establish confederation on this measure
at least; and it would be a popular form of union. - If Geérmany with
her ten grand universities and 13,000 students, can take this posi-
tion, and lead the world in university work, why need we fear to
follow 1 !

Our leading colleges have virtually admitted the desirability of
such a move ; but they appeat to be waiting for one amother, and
muchelike your meréhants on the question of early closing. If by
one sweep the change were effected, a sigh of relief would rise from

overy hard-working, conscientious professor in the country. 2. Leb

all public money now used for this purpose be spent on increasing
3. With existing private

the efficiency of the provincial university.
benefactions Jet @ fund be established for bestowing beneficiary aid
on needy students, on & plan similar to that in operation at Yale
College: - 4. Let such further contributions as ' can be obtained, be
dovoted to the encouragement of original research, travelling fellow-
ships, and special post-graduate wovrk. b, Then, if|necessary, and not
till then, would ‘we say to the authorities of our provincial university,
Ak the Legislature for additional assistance, and you will get 1.
What is of equal importance, yow will*deserve it 6. If you ask,
«What is to supply the place of scholarships, prizes, and medals ¥’
I would say, first of all, consign to the college museum your dies as
curiosities for succeeding generations, and to the department of nu-
mismatics ‘any stock of 'mbdals-on hand that cannot be melted over
in of therealm. Then adopta method ‘of classifying
honor-men like that just introduced ‘at Harvard University. Briefly
it is as follows : Group the honor-men numerically a8 at present, but
raise the percentage of first-class to that of the average gold ‘medallist,
or higher if necessary. Then make this highest honor-rank attainable
by all who can yeack if. Soof second-class and third-elass honors.

Tho first-class honors, of course, would represent the highest distinc-

tion confarred by the university. That is, whereas the highest distinc-
tions are now - gold medals, prizes attainable by only one in each de-

partment, they would be changed to' rewards within the reach of all

who deserve them, ''We thus do away Wwithgall unhealthy rivalry and
jealousy. Instead ‘of this: we have self-emulation-—every step up-
ward raising ourselves by puiling no one’ else down-—comparing our
gelves with ourselves; and aspiring to rise to the high mark placed
before us. = It does away also with the painful uncertainty surrourd-

ing the decisions of close 'persoma.

1' competition. 1t has the further
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merit of costing nothing, though infinitely more valvable than owm
present costly system. Extended to all parts of the college course,
ite elevating influence would be co-extensive. The tone of our col-
leges would improve, the motives actuating both students and profes-
sors would be higher and purer,

Apply the same principle to every school in the land—and I
think the country is ready forit--and the change would mark an
ora of decided improvement.

I anticipate a few objections ; for example: .

(1), As we say, s means work, and it throws teachersupon their
own resources to supply incentives to study. No frue teacher will
object to that,  No greater benefit could be conferred upon our pro-
fession than to lay upon each one of us just this obligation, ' Let us
weloome it, act upon it, and we shall feel as many of us have never
felt the true nobility of our work.

(2) It involves radical changes ; bus the changes deal with radi-
cal evils. They would also be acceptable to those most interested in
prizes—the students themselves, and, let us hope to the benefactors
also. The advantages to the colleges cannot be questioned, and the
country would hail the change with delight.

(3) Some may think this plan would check the liberality of the
friends of our colleges. - Doubtless it would in caso of those who
found scholarships through: ostentation, if' such there are; but pro-
bably even these could be reached by higher motives. As to all other
benefactors, they would only require a lucid statement of the system
to guarantee a continuance of their support. Like Munroe, of New
York (who within six years has established in Dalhousie College,
Halifax, five regular professorships and two tutorships) they could be
induced. 70 put their money whese it would do most good.

(4) If it be objected that we shall still have to depend on exam-
inations to claseify honour men, I reply that it would tend to leave the
work of examining more in the hauds of professors, where I think it
should be. Huxley says: ‘I do not believe that any one who is not,
or has not been, a teacher, is really qualified to examine advanced
students.” In this case a certain part of the examination might be
oral, These changes, I am sure, would greatly lessen the evils gom-
plained of. The personal element being mostly eliminated in the
efforts of students to rank well, there would be little danger of such
close running and doubtful decisions as we have at present. Besides,
the classification would not need to depend on a single examination.

(5) If any fear that inter-collegiate emulation would cease, let
them remember that on the contrary the only form of emulation worth
retaining would be very prominent, and the display of results in this
case would not be attended with the mercenary spirit inseparable from
showing a long list of .scholamships, prizes and medals to attract stu-
dents into college, and again to feed their vanity on leaving. The
laureation of students winning highest honours, in its significance and
simplicity; would carry us back to the days when the garland of wild
olive represented the highest honours bestowed on Grecian victors,
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Inter-collegiate competition on guch lines might safely be encour-
to any college or collegian.

T have tried fairly to consider the main reasons usually assigned
scholarships and  medals, and I think I have shown
ystem. The changes suggested T believe to
d suited to all parts of our educational

work.

R
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PR

Gro. Dicksox, M.A.,
The consideration of the question of 8 grand union of all teach-
ers-of the Province into one Society, possessing the power of ‘admit-
ting members and of enacting by-laws for theregulation of all matters
concerning the teaching profession, is now introduced for your con-
cideration under the title of a ““College of Preceptors.” The designa-
tion of the proposed Union may first claim our notice ; and on this
Ontario & Law Society, and

point it may be said that as: there is in [
professions of the Province, each

gpecial interests, the title of *The

College of Preceptors for Ontario,” will, perhaps, be appropriate, con-
sidering the objects we have in view. Some, howewer, sug| the
title,"an ‘Hducation Society” for our projected union ; the aptness of

the former, and = the vagueness of the latter, are obvious, and will,

doubtless, decide the matter'as to the name by which the union shall
be known. - As an arb, education is very old—old, I presume, as the
human race-—but as a science it is among the last born, geurcely yeb
hamed in the English language'; and although it concerns itself with
every other science, and is su by none in its promise of ever-
widening benefit to mankind, the followers of the artscarcely take
rank as a recognized profession. The State in its desire to provide an
education for youfh takes charge of the teacher as well as of the school.
His position is that of wsort of civil servant, * eribbed and confined ”
by regulations and by-lawe-—hound %o serve not one but many mas=
ters ; scarcely congulted in matters pertaining to his work 3 his part
is' to carry out a prescribed eurriculum in & prescribed way j he is
left limited room for development in his calling and little opportunity

for making his individuality felt.

It is the aim cf the contemplated union' to provide & remedy for
these defects, and it is fitting that- this movement, which has been
long talked of ‘and discussed, should bo_taken up by the Ontario
Teachers' Association, ' the only organization of the kind amongst’ us
that is provincial in its character.  We must have, as & representa-
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tive body, a brotherhood of teachers; our aims and sympathies are
in harmony, There is, or should be, a feeling of loyalty to the pro-
fession, and a professional espré# de corps, which is' above-mere per-
sonal matters.. I feel, therefore, that whatever conclusion this Asso-
ciation comes to in regard to this very important question, it will
meet - with: the hearty approval of all the teachers of the Province.

We neecd more organization and less isolation. We should know
each other better than we do. We want a fuller recognition of the
necessity of good professional training, and a more adequate appreci-
ation of our work on the part of the public. I haveno doubt that
these objects may be pursued successfully, because the whole com-
plexion and temper of the times are favorable to their present discus-
sion. Not only is there a wide interest taken generally in education,
but there is abroad a spirit of robust and intelligent criticism, not, of
course, perfectly instructed nor always based on profound study, but
on the whole intelligent criticism; and it is assuredly a sign of a
healghy condition when our work attracts such criticism.

Any effort at forming a union having in view merely our pecuni-
ary gain will certainly fail, as flavoring too much of trade unionism
and placing us in a position of antagonism to the other professions
and to a very important and influential class of sympathizers in our
national system of education. There are defects in our educational
gystem which our scheme should seek to remedy. 'If we cannot show
that the projected scheme will benefit the public as well as the teach-
ing profession, we need not hope to succeed. = We want a fuller rec-
ognition as a profession. Teaching is something more than a trade
—=a means of getting woney ; it is, orshould be, a real vocation or mis-
sion—a something for which a man has certain talents to be turned
to right account. It is not only a service but it is a ministry. It
requires. a professional training—the direct training in the art of
teaching and an indirect training which comes from our own devotion
to thought and research into truth. = We claim for those entering the
teaching profession a professional training secured by the influence of
apirit—the power of full conviction and of moral influence—and the
influence of law,

The first and most important essential in teachers themselves is
a conviction of duty-—a something like enthusiasm for the work.
The publicican stimulate these influences for us. They can look upon
our work in the same light and from a point of view as high as that
from which we ourselves regard it ; but unless we have these higher
influences—unless there is a feeling of duty and that enthusiasm in
the profession which is begotten of self-respect, as well as an earnest
regard for the good name of every member of the profession-=and
unless these are taken for granted by the public, we will never main-
tain the teaching profession in its.true and fully accredited position.

But there is a decided function of law in this matter—its direct-
ing and stimulating function,  The public have surely as good a
right to be secured by ' proper qualification in this as in the medical
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or légal professions. So far as the patrons of the schools under Gov-
ernment control are concerned, the protection is ample ; but what of
other schools? The injury done by sn inexperienced or ill-trained
teacher is infinitely greater than & mistake made in the other profes-
gions: - The child is sommitted to the teacher’s hands in'the very
morning of life, when the character, still more than the young limbs,
is, 80 to speak,in the gristle. - Both limbs and character have acquired
gome of their proper consistency and powers of resistance 5 but how
much of the intellectual and moral frame are not the first impress and
shaping given at school ¢ Is this a matter o be disregarded ¥ Mis-
takes that lie on the surface, and are easily seen, are soon remedied,
and the best means are employed to prevent their recurrence ; but

mistakes that affect the proper care and culture of the intellect and to

character—‘that unspeakable mystery on earth, a thinking, reasoning,
discoursing, immortal croature’'—are 80 subtle, and the consequences
0 remote; thas they often pass unheeded.’ No one now questions the
value of the professional training of teachers, or the right of the State
to impose a rigorous supervision of the teacher's work ; but this su-
pervision does nob go far enough. = Any scheme proposed will bub
half meet the nocessities of the case that does not concern itself with
teachers of all grades, and with teachers not at present under the ¢on-
trol of the Department of Educationy; our organization must extend
from the highest rungin the educational ladder to the lowest — from
the highest chair in the university system to the humblest private
in theland. The inefficient teacher should not be permitted to
practise privately in educationalwork any more than the sciolist should
Teaching is not & mere piece of job-work to -

in medicine or inlaw.

which any one may turp his-hand, but & professional  calling which

requires knowledge, judgment, and experience.
Holding these views with regard to the value and character of the

teacher’s work, and of the necessity for some gort of organization, &

review of the operations of the College of Proceptors, London, England,

will, T dare say, aid us in working out the problem before us. The

English College of Preceptors was established in 1846; and incorpor-
ated by royal charter in the year 1849. 1t was founded, we are told,
«for the purpose of promoting sonnd learning and: of advancing the
inverests of education; eapecially among the middle classes, by afford-
ing facilities to the teacher for acquiring & knowledge of his profession,

and by providing for the periodical sessions of a competent Board of

‘Examiners, to ascertain and give certiti
fitness for their office, of persons engaged or desiring to

the education of youth.” ¢
With: thiese aims in view the charter empowered the College to hold
oxaminations of teachers and schdols; and to’ grant diplomas and cer-
tificates to such persons as pass these examinations satisfactorily.
11 To effect these objects, two ‘plans of examination were established :
1st; The examination of feachers, to ‘ascertain their: qualification

and fitness to take part in the work of instruction.
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2nd. The examination of pupsls, to test their progress, and to
afford at once to the teacher and to the pupil a satisfactory criterion
of the value of the instruction received. ‘

It is-a distinctive feature of the examintions for teachers that in
all cases the Z%eory and Practice of Education is an obligatory subject
for each grade.

The diplomaé granted by the College to teachers are of #iree
grades, viz. : Associate, Licentiate, Fellow.

“The pupils’ examinations were established in 1854—four years
before the institution of the University Local Examinations, and two
years before those instituted by the Society of Arts, both of which
may justly be regarded as more or less the fruit of the efforts and ex-
ample of the College of Preceptors in their endeavors to promote the
‘education of the middle classes. These examinations have been carried
on half yearly since that time, with increasing success. ~During the
past year the number of candidates examined for certificates amounted
to more than 14,000. Visiting examiners were appointed by the
College for the inspection and examination of public and private
schools. ~ About 3,500 schools, of both classes, scattered over the
country, are now brought under the influence of the College examina-
tion.”

I may here add that the higher certificates awarded: by the Co'-
lege at the half-yearly examinations of pupils are recognized by Her
Majesty’s judges, and by the General Medical Council, as guarantees
of a good general education. The holders of them whe may intend
to enter the legal and medical professions are thus exempted from
the necessity, of submitting to the Preliminary Literary Examinations
held by the Incorporated Law Society and by the various medical
corporations of the United Kingdom. All the College certificates
above the third are also recognized by the Royal Veterinary College
and the Pharmaceutical Society of (reat Britain. The examinations,
both of teachers and pupils, it may be remarked, are open to both

sexes. -
“The total number examined annually fy the College at' the
varions examinations that have been mentioned;-and the pupils ex-
amined at their own schools by visiting examiners, is over 18,000—
a number which, ‘it may be observed, greatly exceeds that of the can-
didates who present themselves annually before any other examining
body especially concerned with the improvement of the education of
the middle classes.”

The movement which resulted in the establishment of the Col=
lege of Preceptors originated at Brighton, as I have said,in 1846.
It spread rapidly, and within a year after its organization there were
over 1,000 members. Unfortunately, in regard to membership, as.a
correspondent informs me, the very error for many years was com-
mitted which the College was founded to combat.. “The promoters
intended to include among the first members all persons of respecta-
bility, both male and female, who paid a yearly subscription of one
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But they also intended at no distant date (a date not ae-
all candidates for membership to examination.
and of crippled resources, the
latter attention was, however, lost sight of, and it would seem also
that there had been some laxity in the granting of certificates. The
consequence was that A.C.P., L.C.P., and F.C.P., became involved
in a common depreciation.” It must be understood, however, that
the College in its documents, had always drawn a clear distinction
between examined and unexamined members—a distinction which
the general public could not be expected to bear in mind or even to
apprehend. The investigation of the Schools’ Enquiry Commission,
together with the action of various learned bodies, for stricter condi-
tions of membership, drew the attention of the more active members
of the College to the necessity of reform, and since 1870 no one was
admitted who did not comply with the tollowing requirements :

1. “All persons, not being under eighteen years of age, who
have passed the examinations hereafter specified, or such other exam-
ination as the Council shall from time to time appoint or recognize,
are admissible as members of the College :

“(a) Matriculation and all higher examinations i
sity in Great Britain, Ireland, cr the Colonies.

« () Examinations for diplomas at foreign Universities.

“ (¢) Foreign State examinations for licenses to teach.

“« (d) The Senior TLocal Examinations held by the Universities

of Gireat Britain.
“(¢) The examinations

Preceptors.
¢« (f) The examinations held by the Committee of Council on

Education for Government certificates.

«TL Candidates who shall not be able to produce certificates of
having passed one or other of the above mentioned examinations will
be required to pass an examination in all subjects required for the
diploma of Associate, excepting the “Theory and Practice of Educa-

tion.’”

guinea.
signed), to subject
Amid the pressure of other business,
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for first-class certificates of the College of

The condition of the College to-day, I am informed, is healthful
and hopeful. The strictness of the regulations has not diminished
the number of applicants, and the public now have the fullest confi-
dence in the diplomas of the College.

In 1873 the College instituted a professorship of the “Seience and
Art of Education” (the first established in England) as a special subject
of instruction. The late Joseph Payne was appointed to the chair. He

was succeeded by the Rev. R. H. Quick, M.A., author ot ¢“Kssays on
Educational Reform,” a professional treatise which is well known to
ointed to the chair

you. Mr. Meiklejohn, who was subsequently app

of Education in the University of St. Andrews, Scotland, and Mr.

Croom Robertson, of London University, have also filled the chair,
It may be of interest to refer for & moment to some details which,

in view of our projected scheme, it will be profi

table briefly to notice. .
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The annual subscription to the College is one guinea. All persons
engaged in education are admissible as members, subject to election
by the Council ; but all candidates are required either to give evidence
of having passed an examination satisfactory to the Council before
some recognized examining body, or to pass an examination at the
College.

Thé officers of the College are practical teachers in all grades of
schools, and university professors. The governing body is a council
of forty-eight members, elected by the Fellows. This council elects
its officers—a President and three Vice-Presidents, a Dean, a Treasu-
rer, a Secretary, and a Solicitor.

The sources of income for carrying on the work are :

(1) An annual membership fee of one guinea.

(2) An examination fee of one guinea.

(3) Fees for issuing certificates and diplomas :

(@) Associate, one guinea.
(4) Licentiate, two guineas.
(¢) Fellow, five guireas.

The legal registration of teachers I learn from an official communi-
cation, has long been advocated by the College. A proposal for a
Scholastic Registration Act, analogous in 'its provisions to the Medical
Registration Act, was brought before the public some time ago, and it
continues to engage the attention of the council as a much needed re-
form, and a first step towsrds making teaching a distinct and fully re-
cognized profession. The educational systems of Britain are so com-
“plex, and the interests of the schools and masters so varied, that the
passing of a Registration Act seems almost impossible of attainment.
Notwithstanding the difficulties in the way, however, every succeed-
ing year finds the teachers nearer their object ;. they are brought more
together,and feel the necessity of hearty co-operation in securing their
rights. .

These extracts may assist us in devising some analogous scheme
applicable to our own wants. In Ontario the teachers’ interests are
more in harmony, and we have an educational system flexible
enough to adapt itself to our nebessities. If we begin this work in a
generous spirit, there can beno doubt of the ultimate success of the
scheme, I feel that we deserve to succeed, and to deserve success
will be to achieve it.

Now we come to the consideration of our projected. college of
preceptors.

I cannot enter as fully as I should like into the details of the
scheme I have in view without exceeding the limits of the present
occasion. Indeed, it would not be well to do more, in the initiatory
stages of the movement, than to suggest the foundation upon which
to build. /

1. Irs arus, broadly stated,should be to promote sound learning
and to advance the interests of educagtion by admitting o the teach'

. ing profession only those who are fitted for the work, to improve the
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position of the profession, and to protect the public from incompetent

teachers.
II. Tas Meysers.—For one year after the incorporation of the

Society it is proposed to admit all persons actually engaged in teach-
ing, whether in proprietory or public institutions, on payment of a
registration fee. The teachers registering would be subject to the
conditions now affecting their work, except that an annual member-
ship fee would have to be paid by each teacher to keep his or her
name bn the register.

. T} is proposed that after the organization and incorporation of
the Sdciety, no one will be admitted without passing the examination
prescribed by the ‘Society. The members might be classified as
follows :—

(1) Associates : Corresponding to third class teachers. The ex-
amination for the standing of Associates would correspond to the
matriculation of the preliminary examination for any of the professions.

(2) Licentiates : Corresponding to gecond class teachers.

(3) Fellows : Corresponding to first class teachers and to High
School masters.

III. Tee ((OVERNMENT OF THB SOCIETY should be vested in &
council elected by the Fellows and Licentiates.

‘1V. Irs Powses. The Society should have power to manage
its own affairs, to enact by-laws for the admission and government of
its members, to impose fines aw penalties for the violation or non-
fulfilment of duties prescribed, hnd to settle all matters of dispute
arising among teachers.

V. CERTIFICATES AND DIPLOMAS.

(1) Certificate of Asseciate. A membership certificate entitling
the holder to the standing of :

(a) Third class teachers, as at present recognized.

(#) Private school teachers in their present status.

s (2) Licentiate. A certificate authorizing the holder to teach,

subject to the conditions affecting second class certificates.

(3) Fellows. A diploma jssued to first class teachers of all grades
and to High School masters. :

VI. Pevaumies. For the officiont working of the College,
penalties similar to those enforced by the College of Physicians and
Surgeons, Ontario, should be enacted, say, |

(1) For teaching without a license.

(2) For non-payment of fees.

3) For other violations, such as unprofessiontl &onduct, etc.

VII. Faees. (Suggested.).

(1) For admission to the Society and issuing certificates (Asso-
ciste and Licentiate), $5.00.

(2) For diplomas, $10.00.

(3) Annua}l) membership fee, $2.00; or commutation fee for
Life membership, $30.00,

(4) For each examination, $5.00.
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VIII. Reration oF THE SoCIETY To TEACHING INSIITUTIONS.

The Society should be an examining and not a teaching body.
It should conduet both the professional and non-professional ex-
aminations for all grades of teachers’ certificates and’ diplomas.

As a fair equivalent for the work done by this Teachers’ Society
the Province should support, in part, the system of Normal and
Model Schools now estahlished ; but they should confine their work
to methods of teaching, school organization, school discipline, school
law, together with such subjects of study as aid in the practical
working of schools,

The theory of education and the solution of educational problems,
should be left to the University in which a Chair of Education
should be founded and endowed. ‘

IX. Irs RevarioNn To THE Stare. It is analogous to that of
the Law Society of Upper Canada, and its parallel points of resem-
blance may be thus summarized :

The State demands and pays for the proper administration of
justice as a matter of public weal ; it also demands, and for the same
reason, that only those who are properly qualified (as determined by
examination) shall be entrusted with this work ; but the duty of
deciding who are qualified to act as judges is left to a Society com-
posed of legal practitioners, who, in their corporate ggpacity have the
power of conducting all examinations of candidates ds to their fitness
to become members of the Law Society.

Similarly, the State demands and pays for public education as a
contribution fo the public well-being ; it also demands, and for the
same reason, that only those who are properly qualified shall be
entrusted with the work of teaching in schools receiving Provinecial
aid ; and the duty of deciding who are qualified show/d be entrusted
to a Society composed of teachers qualified for any position in the
public system of education.

The Teachers’ Society should hold the same relation to the State
and to the lducational Inatitutions of the Province that the Law
Society holds to the State and to the Law Courts of the Province.

The Law Society decides who shall practise law ; the Teachers’
Society should decide who shall practise teaching. The right of
teachers to control the admission of members to the teaching pro-
fession rests on the same grounds as that of the Law Society to the
control of its membership.

The Law Society demands that all positions requiring a knowl-
edge of law shall be held by its members. In like manner the Teach-
ers’ Society should demand that all positions requiring a practical
knowledge of schools and school teaching, should be held by mem-
bers of the teaching profession and by them alone.

X. Besides these practical matters this Society would be compe-
tent to deal with other questions of great.importance to teachers,
such as Zife Insurance, Susteniation Fund, Superannuation Allow-
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ance, Teachers' Bureau, wnd all that concerns teachers and the teach-
ing professipn generally.
Therg are many advantages which the scheme suggests as likely
to follow its adoption, and afew of these may here be mentioned :
1. o the Public:
(a) Fuller protection from incompetent teachers.
(4) Better work in the schools.
9. 7o the Cause of Education:

(@) As the formation of the Teachers' Society will certainly
give more permanency to the profession, it will induce a larger num-
ber of able teachers to remain in the work. :

(4) The danger of misdirected energy will be lessened.

3. To the Teacher:
(@) He will obviously have a better social position, a fuller
vecognition as a member of an organized profession.

(6) He will have, the support and encouragement that
a society formed for mutual protection and benefit confers.

(¢) He will have a voice in the government of the Society that
regulates his work and which admits to membership in the profes-
sion ; unprofessional competition for positions in our school system
may thus be dealt with by teachers themselves.

. The defects of our system of examinations can be corrected by
this organization without appealing to political bureaucracy for redress.

Having now laid this matter thus fully and in its varied aspects

before you, some questions will likely arise in your minds as to the
chief execntive officer of the Department of Education. The matter
is a delicate one, particularly as I discuss it without having had the
advantage of conferring first with the (Honorable the Minister ; but
the benefits of the scheme are so obvious that I venture to think
they will commend themselves, not only to you and to the profession
at large, but to one who,in the person of the present Minister of
Education, happily combines, with a thorough and practical knowl-
odge of all branches of school work, an enthusiatic interest in the
profession of teaching and a laudable regard for the teacher's status
and welfare. It may be taken for granted that the work of the Col-
lege would relieve the Minister of many duties that are of necessity
irksome and sometimés embarrassing. ‘What these are, in the politi-
cal connections of the Minister's functions and office, I need not
refer to ; they will ocour to the mirlls of all of you.

The organization and operation of a gociety such as is here out-
lined, will not lessen, in the slightest degree, the necessity for an
executive head gf the Department of  Education. It will be neces-
gary, indeed, that the details of the whole scheme should receive his
conourrence, and that the aims and objects of the Society should
meet with his full and cordial approval. It would he advantageous,
moreover, were he to become an ex-officio member of the College
with special powers, With his sanction and co-operation, and @
hearty endorsement of this meeting and of the profession at large,
our undertaking should not fail of jmmediate and assured success.
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SCIENCE TEACHING

BY GEORGE BAPLIE, M.A., M.B.

Science Master, Ottawa Normal School.

In discussing this topic, I do not propose to do much more than
to lay before you some of the opinions entertained by others respect-
ing Science Teaching elsewhere, and leave it to you to judge how far
ifat all the statements advanced would apply to Science Teaching in
our own Province. Even if you are not now inclined to make the
application or comparison, the presentation of opinions respecting this
topic entertained in older and more advanced communities, can be
profitably brought forward however much we would like to think thatin
this matter we are far in advance of most of the nations of the world.

It is contended that Science Teaching should have a place and &
prominent one in a national system of education on account of
the utility of the knowledge got from it, for example :— (

Knowledge that renders “our growth more perfect, decay less
rapid, life more vigorous, death more remote.” Knowledge of the
world we live in has much to do with such results. ¢ Any one who
tries to live upon the face of this earth without attention to the laws
of nature will Zive there but for a very short time, most of which will be
passed in exceeding discomtort ; a peculiarity of natural laws as dis-
tinguished from those of human enactment, is that they take effect
without summons or prosecution * * and thoueands are dying daily
or living miserably because men have not yet been sufficiently zealous
to learn the code of nature.” From the utilitarian point of view,
knowledge such as this is of great value, first from the saving of life.
Many die each year whose deaths should have occurred more re-
motely. Thus 50 per cent. of the deaths from consumption in
Ontario yearly are of this character. Canada spends thousands an-
nually to bring people into the country hecause these living people
are regarded as beneficial to the country. Therefore they have a
money value. The loss to the community from premature deaths, is very
great from a monetary point of view. It is further increated by the
drain npon the friends and relatives of the sick by actual outlay, and
by diminished power of production through the time spent in caring
for the afflicted. From the same point of view this intimate know-
ledge of. ourselves and the world is also valuable in preventing the
squandering of means through “ credulous confidence in pills, potions
and quackish absurdities.”

Now all this may be assented to and the question be asked can
the Science Teaching in our Schools furnish enough of this know-
ledge to answer the acquirements of our pecple after school life?
Probably not. But they may acquire much and be put on the right
track for getting more. They are made able “to avail therhselves
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of the scraps of science which are constantly set before them ” in the
literature of the day. The knowledge obtained may bring forth un-
expected results and applications. Harrison says of the Science
Teaching in the Board Schools in Birmingham, “The teaching has
evidently been carried home, for an irate landlord visited one school
to know what they meant by teaching children that his houses were

not fit to live in.”
The value of this knowledge is equally or more apparent in the

rts.

About thirty-five or forty years lago it was thought to be a grand
and paying advertisement for English products, to get up an Interna-
tional Exhibition. The world was to come and admire and buy the
manufactures of Britain. The end was attained and more, intelligent
foreigners came and also took away British machinery, employed
workmen who had received a better training, workmen with more
intelligence than the British workman, and the British public began to

. buy from the foreigner.

scoe, President of the Chemical Society, a few years ago in &
lecture before the Royal Institution of Great Britain, brought forward
some facts which appear to bear strongly on this value of Science
Teaching. | Speaking of alizarin, a substance produced from a dirty
waste material which less than twenty years ago was used as axle
grease or burned, he said that in 1880 the saving effected by the
use of alizarin was considerably over $20,000,000. In the same
address he said :— ‘

«To Englishmen it’is a somewhat mortifying reflection that
whilst the raw material from which all these coal tar colors are made
are produced in our country the finished and valuable colours are
nearly all manufactured in Germany. The crude and inexpensive
materials are therefore exported by us abroad, to be converted into
colours, having many hundred times the value, and these expensive
colours have again to be bought by English dyers and calico printers
for use in our staple industries. The total annual value of manu-
factured coal-tar colours amounts to about three and a half millions
($17 ,000,000 say,) and as England herself, though-furnishing all the
raw material, makes only a small fraction of this quantity, but uses a
large fraction, it is clear that she loses the profit on the manufacture.
The causes of this fact, which we must acknowledge, Viz., that
Germany has driven England out of the field in this important branch
of chemical manufacture, are probably various. In the first place
there is no doubt that much of the German success is due to the long-
continued attention which their numerous universities have paid to
the cultivation of organic chemistry as a pure geience, for this is

carried out with a degree of completeness, and to an extent to which
we in England are as yet strangers. Secondly, much again is to be
attributed to the far more general recognition amongst Geerman than
amongst English men of business of the value from & merely mercantile
point of view, of high scientific training. In proof of this, it may be
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mentioned that eaeh of the two largest German colour works employs
10 less & number than from twenty-five to thirty highly educated
scientific chemists at salaries varying from £250 to £500 or £600
per annum” (roughly $1,200 to $3,000.) It is very evident that these
millions slip through the fingers of Englishmen into the hands of Ger-
mans largely because there is more scientific knowledge in Germany
than in England. Prof. Meldola says that England distils one-Aalf
of the whole amount of tar produced in Europe, but that the average
German production of derived colors is six times that of Britain.
The name and fame: of Pasteur has spread over the world.
His work may be briefly touched upon .as illustrating the
economic value of science. Pasteur, *took up the investigation
of the diseases of silk-worms at a time when the silk husbandry of
France was in-a state of ruin.” He soon discovered the cause of the
disease, the first thing towards finding out how it might be avoided.
How valuable his - work was from a pecuniary point of view may be
judged from the fact that when an establishment in Austria, belong-
ing to the late Prince Imperial was placed under his management,
the net profit was, I believe, for one year twenty-six millions of
francs. This result was obtained in face of the fact that the culture
of the silk-worm was previously carried on there at a serious loss.

His investigations of splenic fever were so fruitful of good results
that up to 1883 the remedy he suggested for its prevention was made
use of on nearly 500,000 animals.

His later triumph has been in dealing with hydrophobia and
though the economic value can not be estimated the success seems al-
most equally certain and gratifying.

It is not surprising then an American Educationist should say,
“beyond all doubt, scientific men have done, are doing, and will do
more for the advancement and well-being of our country than any
other class of her citizens.”

The Globe of May 13th, 1885, repoits the Hon. the Minister of
Elucation, at the closing exercises of an Art School in this room, as
speaking of the millions of dollars’ worth of manufactured goods
imported into *Ontario, upon which skilled labor was employed, and
I suppose pointing out some portion of it that might be done by our
own people through the labors of the Art School. Undgoubtedly, as
we have seen in the case of the coal tar industry in Germany, scien-
tific knowledge enhances the value of the manufactured product, and
going hand in hand with art in many branches of trade, the result is
most satisfactory. Art is receiving more and more attention in our
Province, and this is right. In England there appears to be a sort of
o matrimonial bond between this subject and science. Thus they
speak of Science and Art as inseparable. Fisk, who was long con-
nected with the drawing-classes of University College School, Lon-
don, says, “ Accept this asa fact, Ar¢ cannot be divorced from science,
for it is science which teaches us to see truly, and by art we render
the truth we see.” Let there be no divorce: it is unnatural.
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ked myself: Was not the following state of

= have sometimes a8
affairs in & measure due to the want of science ? About the time Ontario
ers, I was informed

publishers were on their mettle preparing rival read
by one of them that he incurred great expense and experienced the
greatest difficulty in finding men who could turn out the quality of
electrotype he wanted, and of the quality that was produced else-
where ; 1 believe he was not satisfied with the best work done in this
country.
TFurther, scientific appliances bave become so essentially & part 0
common life, as well as of ‘manufactures, that the knowledge spring-
ing from science teaching is both important and desirable, so much
50 that the three R's must soon take in another member. The apread
of scientific applications for the comfort of life is so great and so rapid
that I think Iam safe in saying that the most northerly town in Onta-
rio has now a scientific application in public use to an extent and com-
pleteness the greatest cities in America could not attain a few years
ago. Nearly everything about our homes, whether useful or ornament-
al has received fduches from the magic hand of science. Our fire
alarms, our telegraph and telephones, are nothing if not scientific.

Look for it Where we will, even in the most unexpected place,

the mark of science isto be found. Who would ever expect to find the
grimy iron-worker invoking the aid of the spectroscope ¢ oF the burly
brewer the microscope Truth stranger than “fictionl Has not sci-
ence in the hands of Bessemer and Siemens been applied fos
duction of the steel rails on which our railway coaches roll so smdpthly
and safely.

Valuable as the knowledge obtained through science teal
andoubtedly is, from many points of view, yet the crowning
that it cultivates the power of observation, of Teasoning from
obtained by the use of the senses: of thinking definitely
rectly ; and of ab least respect for trath, W orthington, of
College, has said of one science subject : * The study has, even
mass of boys, an unexpected influence, as mauch moral aé intellectua
which is shown in an increased and increasing respect for precision of
statement and for that form of Yeracity which consists in the acknow-

ledgment of difficulties.”

This value i8 described by another in these words : It supplies
4¢q general intellectual training so as to fit students for acquiring
knowledge for themselves, 88 in practical life ability 1o acquire i8
preferable to simple possession, 8O in intellectual life the same pref-

erence exists but in a greater degree.”

The latter part of the following quotation from an address by
of Finsbury Technical College, expresses similar
at value and influence of science teaching on
the intellect. He says: « However fully it may be admitted by the
few, that it is important, nay, essential, thabt ALL members of the
community, whatever their slation or occupation, should, during
their school career, Teceive some instruction in the elements of natu-

Dr. Armstrong,
views respecting the gre
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_al.gcience, the general public have not as yet had brought home to
them with sufficient clearness, that just as a knowledge of foreign
languages is essential to all who are brought into intercourse with
foreigners, 8o in like marner is a correct knowledge of the elements
of natural science of direct practical value to all in their daily inter-
course with nature s * . But it is also and mainly

on other and far higher grounds that we should advocate uni-

versal practical teaching of natural, and more particularly of
the so-called physical sciences, viz., that it tends to develop
a side of the human intellect which I believe I am justified in
saying, is left uncultivated, even after the most careful mathematical
and literary training—the faculty of observing and reasoning from
observation and experiment.” s

The position taken by Armstrong in this extract, is heartily
endorsed by Shenstone, an English master, who does not stop at
that, but says: “The main body of school-masters are so completely
without any science training that it is very difficult for many of them
to see its necessity or even its advantages. The younger generation
of masters * * * have not, like their predecessors (at Rugby,
Clifton, Taunton, and elsewhere), have not had an opportunity of
observing the gain of life and general intelligence which followed the
introduction of science in the regular school work, in those schools,
in which it was taken in hand seriously and with enthusiasm.
Others, again, have more or less forgotten. Consequently it is still
necessary to point out that excellent as is the training given by the
mathematical and classical teaching of our schools, yet by itgelf it
is not enough. No excellence in the method of teaching classics and
mathematics will compensate for this, ¢ that they fail to develop the
faculty of observing and 1easoning from observation and experiment.”

Scientific education gives the highest mental training, says
the chief of the United States Geological Survey. :

Another alleged hindrance to Elementary Science Teaching is
want of time. The teacher is so pushed that he cannot find time to
prepare for giving science lessons, and when the lesson is over,

time is required to‘put away apparatus. There is some show ofveason

in this as also in the difficulty presented by the expense—cost of
apparatus.

Notwithstanding all the disheartening things that have been
said, there is much to be thankful for. Though our ideals are never
reached, perhaps never will be, progress has been made, and there
ought to be hope in the breast of the most despondent, Little as
science teaching appears to have accomplished in reality, much
has been done. Science has permeated history, law, language ;
everything has its scientific aspect or treatment. The comparative
indifference with which science teaching is now commonly regarded is
a reaction. It is only natural that a period of great activity should
be followed by one of less activity. There are now signs of a revival
of former enthusiasm and interest.
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The whole history of education during the last few centuries is
laden with encouragement. In “ Education,” No.v., Vol. iii., you
may tead {hat in ¢ 1843 the English Parliament was debating
whether £30,000 ghould not be appropriated  for the encour-
agement of the schools of the common people, when they had just
appropriated twice a8 much (£60,000) for the Queen’s horses and
hounds. This sounds like something done away back among the
centuries rather than events of forty-three years ago.

The influence of education in ameliorating the condition
of the“Scotch also encourages us. Towards the end of the seven:
teenth century personal slavery was pr¢ posed as a means of bettering
the condition of the common people. Instead of this it tortunately
happened that schools were established for them. This was the out-
come. In spite of the physical disadvantages of climate and soil,
«Scotland became a country which had no reason to envy any part of
the world, however richly gifted by nature.” The material advance-
ment of the Scotchman Wwas marked. He went everywhere, and
everywhere his intellectual and moral training told in hisfavor. His
success in everything to which he turned his hand was phenomenal.

«A hundred years before Scotehmen of the lower classes were spoken of
in London as you speak of the Fsquimaux, or as we hear the Northwest
Indians spoken of ; but such was the difference when this gystem of
State education had been in force for only a short time (one genera-
tion), the language of contempt was ab an end and that of envy suc-
ceeded. Then the complaint was that wherever a Scotchman came
he got more than his share—that he rose to the top like oil on the

water.”

The way things are done in Germany is often held up o us as a
model. It was not always so. The time was when the German
standard would not furnish an acceptable model. - One of Melanc:
thon’s colleagues, & professor of mathematics, cheered the hearts
of the despondent students of the University of Wittenberg by
«ihe first elements of arithmetics are easy ; the
octrine of multiplication and division requires more diligence, but
may be comprehended by the attentive student without great diffi-
culty. Of course there are more difficult parts in arithmetics, but I
speak now of only those rudiments which will here be taught to yovu,

and which are very usefal.” These words addressed three centaries
great university would now

ago to the young men attending that
not be out of place if uttered in one of our humblest public -schools
and addressed to the little children attending it : “ Multiplication and
division, may be comprehended by the attentive student.” Just
imagine the professor of mathematics of University College thus
addressing his class. We may smile, yet science teaching is but in
its infancy, and the splendid work in science teaching now done in
our universities, may in a few generations be the common work of

the public schoole. :
1t is, in part, probably, due to this side of the mind’s training
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being so greatly neglected that an ordinary education is regarded as

detrimental to the future prospects of pupils, that one so educated
makes a poor farmer, manufacturer, merchant or business man of any
kind. It may not be a fact that such is the observed result or that
there is any real connection between these two things, but there is a
wide spread belief in the reality of this connection. There is some-
thing in this general dread of the deadening influence of * education ”
if we are to regard the views already expressed respecting the in-
adequacy of the education heretofore commonly given. Little need
be said about it. Itis well known—too familiar in fact.

The following story seems to involve this. Not very long ago I

was present where two Public School Inspectors were talking earnest-
ly over school matters as found in their counties. One of them said
he gave a certain simple question in arithmetic, a question involving
little more than good common sense. This was the result, only one
little fellow in all the schools gave a correct answer. The explanation
given of this success was: ““ But the little fellow had not been long at
school perhaps, not long enough to make him stupid.” Whether
Science Teaching is the cure for this or not, there can be no doubt
that one.aof the needs of modern education is something to “keep
awak%nd\davelup the natural practical intelligence of our young
peoplg,” something to increase their common sense, i.c., good
sense about common things,” the ordinary affairs of life. “The object
of education is not only to produce a man who Zzozws, but otie who
does ; who can solve the problems of nature and of humanity as
they arise. Men of action are needed as well as men of thought.
There is no doubt in my mind that this is the point in which much
of our modern education fails.” Failit must because it does not
embrace the whole man.
" There is another view of the value of Science Teaching. It is
that it gives an accomplishment. This is the opinion of an English
reviewer of one of the United States Bureau of Education circulars.
He says: ““Such information however is also rising in value as an
accomplishment, and the lack of it will soon be looked upon as an ig-
norance of classics was a generation ago. It will be felt that no
knowledge of lanfjuage can atone for an ignorance of nature, and that
a neglected “ h” or a false quantity is a very venial offence compared
with the wondering why eclipses never take place when the moon is
half full.”

Dr. Harris in a recent number of Education expresses a kindred
view : ““ The person who has not learned the technical terms of
science, passes by unedified by the scientific information that runs at
large, and remains a scientific illiterate his life long.”

If there is to be Science Teaching, where and when are we to
begin?  With the diffidence becoming to “rough, raw Canadians”
let us learn from others. Harris, an American, whose article I have
Jjust quoted from, says: ““Science should come in for its share in the
curriculum  of the common school.” Mr. G. H. Bailey writing from
©
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SCIENCE TEACHING. 8t

Heidelberg to an English paper said : “If science is to be taught
effectually it must begin with the earliest years of the educational career,
and there is surely no subject that lends itself more appropriately to
the youthful mind. ~Children delight to talk of flowers, of insects,
and of the wonders of nature; they are ever asking suggestive
questions.” .

In 1883 the Bureau of Education, Washington, issued a series of
questions respecting the teaching of a science subject. The answers
were collated by Professor Wead. A review of Wead’s report, pub-
lished in Nature last year, says: *‘The replies seem to show that in
the lowest schools, lessons on the elements of science should be given.”

T next propose to enquire why the attempt to introduce and
teach science has not produced the satisfactory results its friends and
votaries expected, for there are not wanting those who think the
attempt has been followed 'by something remarkably like failure.
Now one reason assigned both in the United States and England is
lack of suitable teachers. In the United States this hindrance it ap-
pears to be generally recognized. Professor Wead says, in reporting
on replies received to questions respecting the teaching of Physics.

« Many of the replies emphasize the difficuluy of getting proper
teachers for the subject, both for the schools and colleges ; for the
teacher should have a knowledge far exceeding the amount he must

teach, a training in methods of teaching, and a manual skill in mak-
ing and using apparatus that is called for in scarcely any other subject ;
otherwise mistakes in method and fact will be common in his teaching
and his instruction will be a constant appeal to the text book or other
authority, thus losing the very thing thatis of peculiar value in the
training derived from the study of the sciences, In such cases little
information is really gained or retained, and as the study is not
vitalized by an appeal to nature the phenomena are not understoody
or are misunderstood and the results for good are slight. Even the
time may be worse than wasted, for it is difficult for future teachers
to undo the harm of bad training.” Prof. Rowland, of Johns
Hopkins, says: “ Those who have studied the present state of edu-
cation in the schools and colleges tell us that most subjects, including
the sciences, are taught as an exercise to the memory. I myself have
witnessed the melancholy sight in a fashionable school for young
ladies, of those who were born to be intellectual beings, reciting
page after page from memory without any effort being made to dis-
cover whether they understand the subject or not. * * Words, mere
words are taught.”

The want of qualified teachers appears to be more strongly felt
or more fully recognized in England than in the United States.” In a
paper read at the recent International Conference on Education, held in
Tondon, occurs the following: * The ordinary teachers and pupil-
teachers of our schools have not as a Tu
principles and practiced powers of manipulation which are necessary
in order to teach science with power and effect.”

le the sound knowledge of
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In another English paper read at the same meeting I find
amongst “ the causes which operate against the teaching of scignce ,”
“the ignorance of even the barest elements of science, of the
majority of teachersin charge of schools” * * and the want of “good
science teachers.” We need not therefore be surprised that the
‘““method ” 1is severely condemned.  ¢“T believe this to be the most
important of all the causes which operate against the teaching of
science, the imperfection of our method of teaching, there can be
little doubt in fact that the majority of teachers of the generally re-
cognized subjects whe Lave themselves no scientific knowledge, see
clearly enough that very little good comes of teaching science in the
manner in which it is commonly taught in schools.”

1 Another hindrance is alleged to be found in want of suitable
courses or programmes of study or of work.

For those whose instruction in science stops with their school
days, the pducational value of the course is the first thing to be con-
sidered and next the general knowledge of nature given by it. These
two considerations are much lost sight of in framing courses of study.
To take a particular subject, it is obvious that the best currienlum
for those who are to be professional chemists or even physicians is
not the best for those who will not carry the study of chemistry be-
yond'their school days. If the course of study is fhe same, except as
to extent, in school as“in_medical college—the course is not likely to
suit in both cases. >

In addition to want of properly qualified teachers and defective
courses of study, the heavy hand of the examiner has provey a
hindrance to Science Teaching, at least so it is said.

An English Science Master of many years’ experience saysg I
wish to point out how entirely Science Mastersare at the mercy of
ohe examiners. He then relates his own experience and his o¥n
attempts to reform his instruction and ends thus: Consequently my
attempts had to be abandoned and we returned to our test-tubing—
the old way. :

Another says : When any one proposes to himself a change in
his mode of teaching, unless his position is quite exceptional, he al-
ways finds himself confronted with one solid difficulty, viz., public
examinations of one kind or another. Teachers at first inspired the
examiners, now they find themselves too often helpless before them.
In the face of our various examining boards’ individuals are nearly
powerless, Whether well founded or not, the complaint is made and
reiterated that Science Teaching is much injured by the character of
the examinations,

Thus Professor Galloway in his work Education, Scientific and
Technical adds all the weighrof his authority to the support of this
complaint. Contrasting the German with English practice, it has
been said that in Germany “the principle of competition is almost
entirely excluded as tending to foster a servile view ot education, and
to lead to spasmodic and exhausting efforts, a feverish excitement
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rather than the healthy and harmonious development of the mental
powers. The students’ powers are carefully husbanded for employ-
ment in the serious toils of mature intellectual life : in England they
are wasted in a ruinous and unmeaning rivalry of striplings.” In-
stead of teaching how todoa thing we cram to pass an examination in it.

1 believe that Cooke of Harvard, is responsible for saying that
when Science a8 an element in College Education was first urged upon
the two great English Universities, Oxford and Cambridge, it was
objected to on the ground that “the experimental sciences could
not be made subjects of competitive examination.”

The end and aim of education is n~t, (as some say by their
acts if mot by their words) to pass an examination better than some
one else.

Once more let me present you with an additional condemnation :
«Now there is scarcely a man whose opinion is worth the smallest
scrap of paper upon which it could be written, but condemns more or
less openly our sxaminational system. Still it survives and there is
no immediate sign of its breaking up. The school master who should
rise to a higher ideal of education would simply lose his pupils,”

CONSERVATISM AND REFORM IN EDUCATIONAL
METHODS.

J. B. WETHERELL, B.A,, STRATHROY.

« Everywhere there is a class of men who cling with fondness to
whatever is ancient, and even when donvinced by over-powering
roasons that innovation would be beneficial consent to it with many
misgivings and forebodings. We find also everywhere another class
of men, sanguine in hope, bold in speculation, always pressing for-
ward, quick to discern the imperfections of whatever exists, disposed
to think lightly of the risks and inconveniences that attend improve-
ments, and disposed to give\every change credit for being an improve-
ment. In the sentiments of both classes there is something to ap-
prove. But of both the best specimens will be found not far from
the common frontier. The extreme section of one class consists of
bigoted dotards ; the extreme section of the other consists of shallow
and reckless empirics.” Thus does England’s great historian charac-
terize the two great political parties which for 250 years have alter-
nately held sway in British politics. And thus may we aptly char-
acterize the two great parties in the educational world which are to-
day struggling for supremacy. Everywhere we find schoolmasters
in the bonds of prescription, uttering with confidence the famous
dictum of the preacher, * The thing that hath been it is that
which shall be ; and that which is doue is that which shall be done ;
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and there isno new thing under the sun.” And everywhere we
find schoolmasters who, like the Athenians of old, “spend their
timein nothing else but either to tell or to hear some new thing,”
And in the domain of education; as in that of politics, we shall find
the best specimens not 'far from the common frontier ; and perhaps
after diligent search we may find in some remote corner of the land
the bigoted dotard and the reckless empiric. But a strange thing
is to be noticed here in passing,—conservatives in politics are often
reformers in education, and radical politicians often cling with tena-
city to the educational tenets of their fathers. Why Conservatives
do not conserve in all things and why Reformers are not always
anxious for reform is a question interesting but quite foreign to the
present topic of discussion. The theme of this paper leads us to a
brief examination of the most striking differences between what have
been ‘styled “ The Old Education” and * The New Education,”—dif-
ferences not in the subjects of education but in the rocesses of eau-
cation,—not in educational curricula but in educdtional methods.
Methode and curricula, however, are so interdependent that in deal-
ing with the former one must frequently make reforence to the
latter.
At the outset we must be careful not to be misled by phrases.
* The New Education ” is a phrasenow on the lips of all educationists.
[ts meaning is not indefinite, but the appellation itself is a misleading
assumption. The “ New Education” is new in its widening sway,
but it is as old as Plato and Socrates in some of its leading prinei-
ples, and it owes to the Baconian philosophy its spirit of investiga-
tion. The “New Education” is largely new in its practical applica-
tion in the school-room, but a century ago Pestalozzi was engaged in
his philanthropic labors. Thereare those who with reverence actually
regard Col. Parker as the great apostle of the new ideas; but when
Col. Parker was in his cradle the forces were silently at work which
are now causing such a stir on this continent. The Pestalozzian
principles took root in America many years ago, principally through
the labors of Mr. Page and Prof. Agassiz.  Col. Parker is the lead-
ing, because the most enthusiastic advocate of the  New Edwca-
tion” in America, but to call him the founder of a new scheme of
things is to discredit the unselfish labors of many earlier and silent
workers in both hemispheres, and to check the advance of the new
methods by exciting the antagonism of those who are repelled by the
dogmatism and extravagance of the leading disseminator of the re-
putedly new doctrines. To glorify any one man for having dis-
covered such pedagogic laws as, “ Proceed from the known to the
unknown,” “Put ideas before words,” “ Never do for a child what
he can do for himself,” is to display dense ignorance and to throw
ridicule on the cause of advancement,
Although the new ideas had their first practical application in
the schools of Germany, still even in Britain, the land of educational
conservatism, there have been for many Yyears spasmodic yearnings
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for educational reform, Milton and Locke, Goldsmith and Addison,
uttered feeble protests against: prevailing follies. In more recent
times Scott and Thackeray and Dickens spoke with ridicule and
contempt of the typical pedagogues of their times  Dr, Arnold, of

Rugby, was the first English schoolmaster to declare that leading .

principle of the  New Education,”—* It is_not knowledge but the
means of gaining knowledge that we have to teac .” Macaulay thus
describes the pedagogism of twenty centuries: “ Words and mere
words and nothing but words had been the fruit of all the toil of all
the most renowned sages of sixty generations, during which time the
human race instead of marching merely marked time.” And now we
are done with marking time and have begun to march again, It
took a century to make preparations for the advance, but ¢ Forward”
is now the word “all along the line.”

With the old methods of education we are all perfectly familiar
for it has fallen to our lot to live in the transition period of educa-
tional thought, and most of us were reared in the reign of Rod and
Rote, Some of us were 8o fortunate in the days of our youth asto
be able to say, “The lines are fallen unto us in pleasant places,” but
ill was the heritage of the many twenty years ago. Even now many
of the old methods are in full swing in hundreds of schools all over
the land, and they exercise their baleful influence to a greater or less
degree in every school from the humblest to the highest throughout
this broad Dominion. The curriculum of every Public Séhool, of
every High School, of every academy, of every college, of every uni-
versity in the land imposes upon its students such studies, and
shackles them with such tests that it is simply impossible to carry
out the new principles in all their fulnese. The old studies, and the
old order of attacking those studies, and the old methods of testing
progress in those studies produce limitations 8o confining that the
new ideas necessarily have a sluggish growth. But they are growing
nevertheless. X \

1.t us now briefly compare the ¢ Old Education” and the “New
Education,” with special reference to guiding principles, and to
the methods employed in working out these principles ; and you
will allow me to describe these systems in a series of contrasts, Al-
though almost all rhetorical antitheses are unfair, as they contain an
element of hyperbole; still they are invaluable for purposes of this
kind, The  Old Education” was not entirely vicious ; nor can we
suppose that the ¢ New ” is entirely excellent ; but the formpr em-
braced so many defects, and the latter offers so many adyantages,
that for the sake of a clear presentation (even at the risk of being
misunderstood), I may seem for the moment to rob the ¢ Old” of all
its saving graces and to clothe the * Now” in a too attractive garb.

The motto of the “0ld Education” is “Knowledge is power.” And
g0 itis. But the experience of centuries has proven that knowledge is
not the greatest power. The omniscient man is not always the om-
nipotent man. In the realm of mind the scholar is often distanced
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by his inferior in knowledge. - The motto of the “ New Education "
is, ‘“ Activity and growth are power.” A good saying it is, too, but
not entirely novel, Its essence was one of the apothegms of Comenius,
the distinguished educational reformer of the seventeenth century,
* We learn to do by doing.” The * 0ld Educatiou ” stored the mind

¢ with knowledge, useful and useless, and only incidentally trained
the mind. The “ New Education” puts training in the firs place
and makes the acquisition of knowledge incidental.

The ““ O1d Education ” was devoted to the study of books. Too
often the text-books were used as an end rather than as a means,
“ How far have you been in Sangstév's Arithmetic ” and “ How far
have you learned in Bullion’s Grammar?” were common queries of
the schoolmaster in the old days, and these queries betrayed the
educational aims of the questioner. Quantity was everything ; growth
was little or nothing. The ** New Education” is devoted more to
things than to books. Text-books are used, but only as repositories
of knowledge to be consulted as occasion requires—that is, they are
used not as an end but as a means of acquisition and improvement.

The **Old Education” was fond of memoriter recitation, In
fact, ‘learning thoTesson’ was the be-all and the end-all of the school-
room. How sany a woe-begone victim has felt the weight of some
martinet’s wrath because of ignominious failure in reciting some pre-
cious morsel like this: *“A Relative Pronoun, or, more properly, a
conjunctive pronoun, is one which, in addition to being a substitute
for the name of a person or'thing, connects its clause with the ante-
cedent, which it is introduced to describe or modify !” To repeat
words correctly was everything ; to understand them was of second-
ary importance. In all branches of study definitions had to be care-
fully memorized as a basis for future work. ' The “ New Education ”
roversés all this. What Coleridge calls “ parrotry” is reduced to a
very comfortable minimum. Definitions have their place, but if they
are memorized it is at the final rather than at the initial stage in the
pursuit of a study or topic. Original human thought takes the
place of imitative jargon. Intelligible facts displace unintelligible
rules and definitions,

The “Old Education” was eminently subjective, dealing largely
in abstractions. The “New Education” employs objective methods,
preferring the presentation of truth in the concrete.

The “OIld Education” began its work with the unseen and the
unfamiliar, and dangerously taxed the weak reflective faculties. The

“ New'Education ” begins with the seen and the common and gradu-
ally develops the reflective faculties by reference to knowledge already
obtained by the strong and active perceptive faculties of the child.
The former system initiated the tyro in geography by forcing him to
commit to memory the names of the countries and the capitals of
Europe ; the latter leads him on a happy jaunt over his immediate en-
vironment. The former asks the little head to carry the names of
all the bones in the skeleton of a rhinoceros ; the latter shows to

fascinal
our inf!
name o
melody
heaven
“For r
grets th
tory so
waysid
tinuall;
things
and m¢
head, a
T

the ne
nite v
devices
on the
In
regards
order ¢
studiec
other.
ing, 8
The sy
lis
yerw
every
I
cious t
80meo
thing,
thing
practis
pupil
should
pupil
his ov
T
sided.
and tl
“ New
menta
T
and ta
ing tr
diseipl]
love.



ncation ”
too, but
omenius,
centu

the mirgé
' trained
8t place

8. Too
| means,
How far
leries of
yed the
; growth
more to
o8itories
they are
vement,
on, In
y school-
of some
me pre-
perly, a
bstitute
1e ante-
) repeat
second-
)0 care-
cation ”
ed to a
if they
) in the
kes the
1ligible

largely
ethods,

nd the
. The
gradu-
ready
child.
him to
tals of
jate en-
imes of
ws  to

CONSERVATISM AND REFORM IN EDUCATIONAL METHODS. 87

fascinated investigators the snatomy of a leaf. The former taught
our infant lips to lisp the dimensions of ancient Babylon, and the
name of Jupiter's grandmother ; the latter opens dull ears to the
melody of birds, and unfilms dim eyes to behold the glory of the
heavens. The wail of Carlyle will find an echo in many hearts;
¢ For many years,” says he, “it has been one of my most constant re-
grets that no schoolmaster of mine had a knowledge of natural his-
tory 8o far at least as to have taught me the grasses that grow by the
wayside, and the little winged and wingless neighbors that are con-
tinually meeting me with a salutation which I cannot answer, as

things are. Why did not somebody teach me the constellations too,

and make me at home in the starry heavens which are always over-
head, and which I do not half know to this day?”

The old system of tuition was marked by mechanical routine;
the new boasts of almost complete absence of machinery, of infi-
nite variety of programme, of multiplicity and attractiveness of
devices. On the one hand joyless thraldom and lifeless monotony ;
on the other continual novelty and an exhilarating sense of freedom.

In the old order of things each subject in the curriculum was
regarded as a distinct entity, and was entirely isolated. The new
order of things requires that the subjects should be so co-ordinated and
studied together, that each as far as possible may be the ally of some
other. Thus geographyis the handmaid of history, Thus reading, writ-
ing, spelling and composition go hand in hand as far as possible.
The spelling-book is discarded as a useless educational tool ; and
English composition, which had its fortnightly terrors in the past,
has become the most seductive of school occupations and is practised
every day in the year.

In the old days among teachers there was common a.most perni-
cious though benevolent vice, the vice of talking too much—called by
someone *““the didactic disease.”” The teacher was prone to tell every-
thing, to explain everything, leaving the pupil little to do but every-
thing to learn. The new method—if I may call it new—a method
practised so persistently and successfully by Dr. Arnold—is, that the
pupi) should do the maximum of original work and that the teacher
should give him the minimum of assistance; in other words, the
pupil must think and show results, the teacher must study t,&hold
his own tongue as much as possible. , W

The *“Old Education” was not only faulty, it was also one-
sided. Certain faculties'of the mind were exercised, while the body
and the heart were neglected. One of the ruling principles of the
“ New Education ” is, * Harmoniously develop the whole being, the
mental, the moral, the physical.”

* The ¢ 01d Education ” carried the military idea into the schools
and taught by squads, and companies, and battalions ; and the “bod-
ing tremblers” were apparently under good discipline, but it was the
discipline of subjection and fear, not the discipline of freedom and
love. The *“New Education” carries the method of the Great
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Toacher into ‘the schools and pays much attention tb individuals.
The former system attended to the aggregation and almest neglected
the unit. The latter studies the peculiarities of each child and adapte
its teachings to his past experiences and his existing attitude : and
thus the dull pupil receives, as he should, more attention thah the
brilliant. pupil.

The ** Old Education” wmade much of examinations. The pass-
ing of examinations was the goal in all grades of schools. - The
preparation for examinations was the constant and debasing toil.
The examinations, like the text-books, instead of being kept in their
proper place as a useful means for a desirable end, usurped the ex-
alted place of the end itself. The ‘‘New Education” puts written
tests in their proper and secondary place. Examinations and promo-
tions are not continually before the pupil’s mind ; and when written
examinations are held, their old use is abandoned. The questicns
are such as {est mot so much the pupil's knowledge as his power of
doing. And I suspect that those departmental examiners who last
month incurred the wrath of so many teachers, had good intentions.
They doubtless desired to test not so much the erudition of candi-
dates as their creative power, ingenuity and skill.

From the days of the ancient pedagogue, the flogging Orbilius,
who flagellated Greek knowledge into the poet Horace, down to times
within the memory of . persons now living, it was almost universally
supposed that new ideas made their way to the brain through the
avenue of the finger tips, The traditional schoolmaster was always
represented with ferule in hand, and the representation in many
cases was not a caricature, But the reign of force has ceased and
the reign of good-will and cheerfulness has beguv. Teacher and
pupil are not now sworn foes ; they are linked together by mutual
confidence, respect and courtesy. The old relationship of antagon-
ism has by a wonderful metamorphosis developed almost into com-
radeship.

1 have now given you as briefly as possible a general statement
of the most striking features of the * Old ” and the  New ” methods ;
. and T would remind you again that I am very far from asserting that
the so-called “new” methods are entirely new. There is not a teacher
beforemewho has not been familiar with many of these ideas all hisdays.
But the apostles of the “ New Education ” call these methods pecu-
liarly their own ; and for the sake of clearness I have for the moment
accepted their assumption. The series of contrasted methods which
I have tried to outline might have been more suitably described,
some may think, by the terms ¢ Rational Methods” and ** Irrational
Methods,” but as the chronological distinction is the one in common
vogue everywhere, I have preferred ity making at the same time a
disclaimer as to  its validity. No one can suppose that the great
poets and philosophers and statesmen of the past were trained by
abject fools, for abject fools our ancient and more recent predecessors
must have been, according to the estimate of some modern ingrates.
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All the so-called new methods have not suddenly dawned upon the
world in these latter days. Some of them have been the result of
the experiences of ages. Many of them, however, are novel and are
by no means in universal use.

It is our duty to give these newest methods our earnest con-
sideration, “If science and experience teach us that they, are in the
main right methods, we are all, ] am sure, ready within our narrow
limitations to effect whatever reforms are practicable.

My subject hes again and again tempted me to go beyond its
obvious scope, snd to deal with a topic quite a8 important,—
« Rational Courses of Study.” This topic 1 hope we shall be al-
lowed to discuss at the next meeting of this Association if anyone
«can be found courageous enough to introduce it. The two are com-
jpanion topics, and in dealing with the one T have found it necessary
more than once to allude to the other. However good one’s methods
may be, if school-studies are arranged without regard to sequence in
the processes of mental development the general results will be some-
what disappointing still. Milk and meat are both very good things,
but milk is for babes, and * strong meat belongeth to them that are
of full age” Reforms in educational methods have contributed t0
the solution of what should be regarded as the most momentous o
fthe secular problems of this age ; but the full solution will nob be
‘reached without more radical voforms. Rational methods of study

wil} havea carcer of struggle if they are divorced from rational
.courses of study. Nature has joined them together and' the formal
union must be consummated soon. As individual teachers we have a
measure of freedom in the adoption of methods : a8 to courses of study

we are the obedient servants of the educational authorities and must

tollow their guidsnce. The gilent revolution is in progress and is
making sensible and satisfactory headway. The educational authori-
ties in this Province are moving as rapidly as they dare along the
new lines, We are living in a season of necessary educational
mutation. Notwithstanding the popular - outery against it, there
must be change, continual change, for many years to come, if we who
should lead the van are not to fall in the rear of the world's activities.
_ To stagnate while everything about i in motion would be & sin and a
disgrace. In every department of human industry and thought we see
to-day life and change. The schools too must move. The schools
.should be the source of all that is best in the world’s thought and the
world's work, and the pulsations of their throbbing energies should be
felt throughout the whole social organism.

In conclusion I would call your attention to a matter that comes
1s, the magazines,

home to us all. Anyone who reads the newspape
the latest scientific works must be well aware of this; the schools of
to-day are lying under & heavy reproach. The Lancet (in effect)
affirms that irrational educational methods are helping to deteriorate
the race. A writer in the American Jouroal of Insanity asserts that
<¢the bane of our present system of domestic and educational life ir

)
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the cramming process which isl more remembrance, and may be in-
dulged in with no more originality than are the chatterings of a
parrot.” A distinguished educational philosapher tells us that * the
schools are out of joint with the times and the instruction which they
afford is not the highest and best either as a disciplinary force or as
a preparation for the duties and occupations of life.” A writer in
the Toronto Mail not, twenty days ago declared that many ‘“ genera-
tions will come and go before the dcience of teaching is conducted on
truly scientific principles.” Are such declarations, hundreds of which
prick our self-complacence every year, are such declarations to be
resented as libellous ; or are they to be accepted as just and to urge
us to vigorous reform ¥ With me you will acknowledge that much of

* this reproach is merited, but you will protest that much of it is un-
deserved. There are two causes I think, of the indignity that is put
upon us; one obvious, one latent. The question has often been asked,
“Why is not teaching regarded as one of ‘the learned professions?”
Teachers have always had a very ambiguous status. A mild sort of
odium seems to be attached to the occupation of the pedagogue. Why
is this? Public opinion regarding schools and schoolmasters is, to a
great degree, the opinion of grown up boys and girls founded on re-
miniscences of their school-days and on the estimate that was
then formed regarding .the nature and value of the work of their
teachers. If a teacher is hated by his pupile, those pupils will .carry
some remnant of their hatred through their lives, and will judge the
whole brotherhood of teachers accordingly. It a teacher's work is
worthless because of inadequate scholarship or irrational methodd, the
very children will soon recognize the fact and they will always carry
in their memory some trace of their early disrespect or contempt.
Thus I believe that our present unsatisfactory status as a profession is
partially the work of an unerriag nemesis. = The sins of the past are
visited upon the present. We have our own .faults to answer for,
and the faults of our fathers too. If this be true we should realize
the terrible responsibility that is ours. We are every daZfin the
school-room fixing not only our own social and professional/standing
but also in no smal! degree the standing of those who are to~fill our
places when we are gone. Some of the opprobrium that is Neaped
upon us we deserve, and this it should be our first endeavefir to re-
move. Some schoolmasters maintain that most of the wonderful inven-
tions of the 19th century are the product of thought awakened in the
school-room, and attempt to prove from this that the education of
fifty yearsago was not so worthless as represented. However that
may be we may be certain of this: 1f we do our duty in this genera-
tion; if we banish from our schools all traditional methods that
are bad and introduce all the newer methods that are good ; if we set
growth before knowledge ; if we set things before books ; if we set
Jjudgment before memory ; if we see to it that our schools are hives of
industry rather than dormitories of sioth; however great has been the
progress of the century fast drawing to its close, however wenderful

have |
the cv
scienc
worth




l""

was
ieir
Ty
the
, 18
the
Iy
pt.
 is

or,
ize
the
ing
our
ed

en-
the

hat
ra-
hat
set
set.

l,ho

OUR PROFESSION. 91

have been the works that have come from the ingenious mind and
the cunning hand ; however startling have been the revelations of
science in its various fields ; this marvellous century will not be
worthy to be compared with the century that is soon to dawn.._~~

ST S o SRR M

OUR PROFESSION.

——

0. J. JOLLIFFE, M.A.

—

I do notintend to waste time and exhaust your putiencer?)y
enumerating the claims of pedagogy to be ranked, among the profes:
stons. ;

1 am aware that some deny us the right or even the propriety
of calling ourselves & profession, alleging that toaching is generally
made the stepping stone to oneé of the so-called learned professions ;
that any one who holds a position which may be cancelled at the
action of two or half a dozen officious trustees, cannot properly be
said to belong to a profession ; and declaring, furthermore, that ours
cannot rightly be called a profession inasmuch as our work brings us
into contact, not with men and women (the leaders in gociety, in
business and in politics), but with* minors—infants in\the legal sense
of the word ; and that ours is only a delegated parental authority,
hedged about by regulations, some of them petty and vexatious in-
deed, 80 that we are «“cabinned, cribbed, confined,” and robbed of our /
individuality and freedom of judgment and action.

No thoughtful reader of history and keen observer of current
ovents can fail to perceive that education has come to be in sympathy
with the progressive spirit of our age. Society recognizes, though
tardily, the incalculable importance of the educational factor in our °
progressive civilization.

Within a period not very remote teachers, as a class, were notb
accorded a recognized social status. Their existence, it is true, has
always been necessary among any people possessing & civilization

worthy of the name, for the fundamental principles inherent in a civil-
ized community—the division of labor—requires a class of persons
whose chief duty it is to impart the conventional eloments of certain
branches of knowledge.

The foibles and idiosyncracies of the pedagogue have attracted
the polished shafts of wit from Greek poet down to our own inimi-

table Grip, who so happily pictures in a late number the now fa-

mous and perhaps much maligned examiner and the unsuccessful

candidate. Quotations many and lengthy might be given in proof of
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|
this statement. Goldsmith’s well known lines claim inlemo}i here,
though the quotation be threadbare :

*“ The village all declared how much le knew :

‘ "Twas certain he could write and cipher too;

*“ Lands he could measure, terms and tides presage ;
** And e'en the story ran that he could gauge,

“h arguing, too, the parson owned his skill :

** For e'en though vanquish’d he could argue still,

*“ While words of learned length and thund’ring sound
** Amazed the gazing rustics ranged around ;

‘* And still they gazed, and still the wonder grew,

*“ That one small head could carry all he knew!”

From the old curiosity shop of our sires’ and grandsires’ memo-
ries there are once in a while brought forth for us such vivid
portrayals of grotesque characters among the instructors of their boy-
, hood days, that we no longer consider even Charles Dickens’ infamous
‘Squeers’ a mythical character.
In Shakespeare’s-“ Henry VI,” one of ‘Cade’s’ followers atrests
and brings before the rebel leader, a prisoner, with the charge, “ He
can write and read, and cast accounts ” :

‘“C. Oh! monstrous !

‘“S. We took him setting boys’ copies !

“C. Here’s a villain !

“S. Dost thou use-to write thy name, or hast thou a mark to thyself, like
an honest plain-dealing man ?

* CLERK. Sir, I thank God, I have been so well brought up that I can
write my name.

*“CADE. Away with him ! Isay. Hang him with his pen and inkhorn
about his neck ! ” ¢

The following is a short extract from one of Charles Lamb's
essays, entitled “ The Old and the New Schoolmaster.” You may
accept it, if you prefer, as one of the * curiosities of literature” from
that brilliant essayist's pen. It appears to be his estimate of the
pedagogue of his day—i.e., two generations ago :

‘“ Why are we never quite at our ease in the presence of a schoolmaster ?
Because we are conscious that he is not quite at ease in ours. He is awkward
and out of place in the society of his equals. He comes, like ¢ Gulliver,’ from
among his little people, and he cannot. fit the stature of his understanding to
yours, He cannot meet you on the square, He wants a ‘point’ given him like
an indifferent whist player. He is so used to teaching that K(e’ wants to be teach-
ing you. One of tHese grofessors, upon my complaining that these little sketches
of mine were anything but methodical, and that I was unable to make them
otherwise, kindly offered to instruct me in the method by which young gentlemen
in his seminary were taught to compose English themes. The jests of a school-
master are coarse and thin. They do not tell out of school.” He is under the
restraint of a formal or didactive hypocrisy in company. He is forlorn among his
coevals. His juniors cannot be his frien({s.”

Cutting words those from the pen of a writer of whoso essays it
has been said, that in the qualities of grace, quaintness, and a certain
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tenderness of humor, “‘a smile on the lip and a tear in the eye,” they
are unique in our nineteenth century literature.

Notwithstanding a certain degree of gocial ostracism the repre-
sentative instructor takes his place in history by the side of the
world’s greatest benefactors. Pythagoras, Plato and Socrates, were
as devoted and successful instructors as they were famous philoso-
phers.  Cicero has rescued one of his valued preceptors from oblivion,
and tells us in the brilliant oration delivered in behalf of this teacher
of his (one Archias), that he wasa man of transcendent moral worth
and of remarkable ability. The race of Roger Aschame, Collets, and
Busbys, of Tudor and Stuart days, were deservedly held in high
esteem. Dr. Arnold, almost of our own generation—who convinced
the English people that a school teacher was no less a gentleman—
was @ veritable prince among the world’s benefactors ; and the Ger-
man, Froebel (the founder of the Kindergarten system), whose motto
was, “Let us live for our children”—holds a deservedly high rank
among original thinkers. And thus the list of such might be extend-
od 80 a8 to include scores of names well known to history, besides
men of our own day whose names Will not soon be forgotten.

The State has recognized the political necessity as well as the
justice of giving every child an elementary education ; and parents
‘now unhesitatingly entrust their children to the teacher who i8 to
train thewn, not only in reference to their intellectual powers, but he
is also expected to guard well and direct their moral natures. Conse-
quently, the teacher has become an acknowledged and a most impor:
tant factor in the social fabric, and by all considerate people a corre:
sponding status commensurate with the importance of his position is
readily and most cheerfully accorded him,

But though admitting that there has been a change for the bet-
ter in our profession, there are yet many very necessary and desirable
changes, to the consummation of which the advance has been inex-
cusably slow.

The first discouragement which T name is the fact that our Pro-
fossion does not offer a career to ite members commensurate with the
intellectual and moral qualities demanded of them. When we see
how liberally skilled labor as well as professional ability in other
lines is rewarded, and the very desirable prizes held out in both these
departments, it seems as if gociety has not yet recognized with a sonvic-
tion fruitfal of action the fact that the work of the teacher is in the
truest sense necessary to the stability and prosperity of the common-
wealth,

It is only reasonable to expect that when the teacher’s work is
rightly appreciated, then there may be held out as prizes within our
Profession such remunerative positions as are given, not grudgingly,
to members of other professions or those engaged in the higher
departments of skilled labor.

The Toaching profession can never draw into its ranks and retain
for a life period a large number of men and women of the highest
L
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qualifications unless such persons can find their life work in educa-
tional service.

No department of skilled labor requiring great pains and very
earnest application for the mastery of its details, would be on a sound
basis (f.c., would cause the supply in numbers and quality to be equal
to the demand), if it did not hold out as an inducement the proba-
bility, amounting almost to a certainty, that the acquisition of such
skill would bring an adequate reward—that industry, frugality and
temperance would ensure a competency for old age.

The average remuneration of the teacher who has spent hun-
dreds and often a full thousand dollars and years of valuable time in
fitting himself for his work, compares discouragingly with the wages
of some whose training has cost them much less but whose labor has
a market value farin excess of the teacher’s. The average wages paid
teachers forbids them making any adequate provision for the wants
of declining years. Their comfort must be drawn in large share from
the convictions of duty performed to the best of their ability, and
the consciousness that a most important work has been. done for
society and the individual. i

All our large manufacturing establiskments and business houses
offer a career to the young men of abilityin their employ ; and a salary
ranging from $1200 to $2000 per year is a very reasonable goal to
win. If our mercantile houses and banks offered no career for men
of ability, but advertised periodically for the cheapest men, their busi-
ness would very soon go to wreck.

The lowest salaried position held out as a desirable prize to
members of the legal profession, that of a Junior Couhty Judgeship,
is worth at least $2000 per year, and there is in addition in these
days the solatium of the Revising Barrister’s fees—no inconsiderable
sum, a8 our Dominion public accounts show. The average wage-
earning period of a teacher’s life is not over twenty-five years, for
teachers are shelved at the age when lawyers are appoiuted to the
Bench, and where the physician’s ripe experience enables him to be-

come the recipient of a large income. Is it any more than right to’

request that the average salary of teachers should be more than what
is just sufficient to supply present necessities ?

Another discouragement ,wé'are not seldom obliged to meet is
the unreasonable or discourteous treatment from trustees—men sel-
dom the equal of the teacher except in opportunities, and hence
ability to make money. We find now and then, and all too often,
trustees who look upon the teacher in the light of a servant. Even
the School Law, with all its intricacies, has left that paragraph clear
which declares that the relation of, trustees and teacher is not that of
master and servant.

I remember that in my first school the trustees inserted a clause
in the agreement that I was to remain in the building during the
noon hour, for the preservation of order. T consented to do so, and
inhaled the poisonous atmosphere of the room, much to my injury.
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A socond year I was wiser and robolled against such tyranny. The
tables of actuaries give the average life of a rchool teacher at forty-seven
years, just one more than the life of a bar-tender. And how can it be
otherwise when we take into account the vdst number of ill-planned,
ill.ventilated, and in every way inconvenient rooms, oftener better
described as dens, in which teachers are compelled to do their enervat-
ing, exhausting work. How depressing the inhalation of vitiated
air! How dinginess and dirt wear upon the spirit!| How soon the
teacher’s enthusiasm melts beforethem ! What wonder that amidst
guch surroundings harsh tones and cross words involuntarily escape
the teacher's lips, to his extreme mortification !

I was talking over Educational matters the other day with a
gentleman who has lately resigned the principalship of the Public
Schools in one of our large towns on the 8t. Lawrence River, and in
reference to this point he said that two days after he resigned’ his
opinion was asked on important educational . matters affecting the
town, whereas during the many years of . his incumbency his opinion
was never sought after until outsiders had first been consulted: - “That
sort of conduct is demoralizing to any profession, and trustees are very
much to blame in respect to this and similar \nspects of the case.

T am cr edibly informed that some of our more advanced Boards
of Education even make out the time tables for their school, so patron-
izing are they towards the teacher with whom they haye relations.

The Saturnian age of Arcadian bliss for pedagogtes surely must
have been before the officious trustee had been evolved from out of our
complex educational system—and perhaps the golden age, the millen-
nium of our profession, will come when the survival of the fittest shall
give us a genus homo species trustee of the right sort of- development,

Another most important difficulty which we have to meet  with,
and which evinces an internal disorder not so difficult to diagnose as
to decount for,is the unprofessional attitude of some members of
our profession towards their confreres. I say that when one teacher
spreads damaging reports slyly but assiduously to the injury of a
fellow-teacher, when he gloats over another’s failures or difficulties,
and in many small mean ways does him injury, that is not the con-
duct which we find prevalent in the legal and medical professions,
and such mean jealous Iagos, far too numerous I am sorry to say,
should be unceremoniously drummed out of our ranks, 3

The editor of one of our widely circulated papers in the Maritime
Provinces wrote an article some time since arguing that it was impos-
sible to keep high permanent prizes for the teaching profession —
prizes of from one to three thousand dollars; asserting that teachers
themselves would be the most active factor in destroying the perman-
ent value of these prizes by under-bidding each other. While not
admitting this to be the exact state of the case I know there is some
truth in it, and teachers are somewhat to blame for the low salaries.
We have to contend with a state of public opinion not yet educated
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up to a just appreviation of the teacher’s work ; the wearing toil is
underestimated, the scanty pay wondrously magnified.

Once upon & time, a neighbour of mine, a well-to-do mechanio,
found occupation for Himself in his leisure hours, and informa-
tion for the taxpayers by figuring out the teacher’s salary at six work-
ing hours for five days in the week, and forty weeks to the year.
And an editor in the same town,—an office-secker at every municipal
election—never forgot to publish annually about election time the
aggregate amount of the salaries paid the teachers, hinting that if he
were in office—as he should be—retrenchment at léast in the
pedagogue’s phy would immediately follow. I need scarcely add that
he succeeded in this way, and secured votes for himself, but his ante-
election promises were happily not always fulfilled.

"~ _Teachers are required to bring to the exercise of their profession

s all'those qualities of heart and mind required in positions of the most
responsible trust. A modern educator says when writing upon this
subject, “Just in proportion as society renders it possible to sustain as
it should the teaching profession, may it confidently rely on securing
for the schools of the country those who will make education and not
instructicn merely their object.”

In reference to the social aspect of our profession I believe it
should be the teacher’s aim to rid himself of pedantry as much as
possible in his intercourse with others. The public, I will not say
rightly, have come to look upon teachers as a privileged class who
like some other privileged classes are to be kept within prescribed
limits. They must have no politics, no voice in municipal affairs, no
decided predilections in social matters, seldom a home, but most cer-
tainly an income tax if there is a siugle dollar of their salary rateable,

In these days a teacher must be a total abstainer if he wishes to
avoid scandal, and yet if he boldly advocates the Scott Act he is in
danger of losing his position on account of his zeal, to say nothing of
the danger of being blown up with dynamite. Every cur thinks he
has a right to snap and snarl if some chance be given. And yet
there is no man who breathes heaven’s air more justified in consider-
ing himself and in being considered a man than the teacher. !

. I am not a pessimist. I am not insensible to the advantages of
our profession, While it has its disadvantages, its harrassing annoy-
ances, and its discouragements, there are some compensating advan-
tages and encouragements, There is an advance in public sentiment
along the line of appreciation of the teacher's work, teachers them-
selves are more than ever alive to the importance of self-improvement,
I hope there is the steady growth of a professional sentiment—an
esprit de corps—among us ; though not an optimist in this respect I
will borrow a word from George Elliot, and declare myself a meliorist,
I hope for a better time coming. Some of the best talent literary and
scientific in Europe and America is to be found in our ranks or
advocating our cause,

The teacher is looked upon as one of the moral forces of the com-
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munity, and even if this view of his position should be one of the
reasons among the many why the taxpayers reward him illiberally he
should philosophically ‘accommodate himself to his environments and
look upon the successful impartations of knowledge and moral prin-
ciples as A reward, immaterial though it be. Goethe says, *“The grow-
ing mind alone can grateful prove.” .

«Every word spoken within the the hearsay of little children tends towards the
formation of character,”—BALLOU.

““The true purpose of education is to cherish and unfold the seed of immortal-
ity already sown within us; to develop, to their fullest extent, the capacities of
every kind with which the God who made us has endowed us.”—MRs. fr.\m?.sm\.

“Inflamed with the study of leamin% and the admiration of every virtue;
stirred up with high hopes of living to be brave men and worthy patriots.”—
MILTON. it
“Do not then train boys to learning by force and harshness, but direct them
to it by what amuses their minds, so that you may be the better able to discover
with accuracy the peculiar bent of the genius of each.”—PLATO.

“Education is the only interest worthy the deep controlling anxiety of the
thoughtful man,”—WENDELL PHILLIPS.

«'Tis education forms the common mind
Just as the twig is bent the tree’s inclined.”—PoPE.

In these few, out of the many quotations which might be given,
is expressed the high and noble duty of the teacher, a work whose
importance to the individual, to society, and to the state is second to
none. Our profession is our estate which we shall not come into
rightful possession of until we have made the most possible out of our
opportunities, privileges, and responsibilities. Then and then only
shall we have possession of our righte, and then only will the name of
teacher and the teaching profession fit us, proper] long to us, and
become us. :

Are there no improvements, very desirable/ones too, we all admit,
which must come from within the profession and which will never be
realized from any other quarter? Remember that Iam not arguing
to make ours a close corporation, a family compact on a large scale.
I believe that would tend to injure us in the eyes of the public.

Much can be done by the teachers themselves in the line of self-
improvement, by reading ; not the cursory, shallow reading of the
newspapers only, but the perusal of our standard writers. How can
a teacher better employ one hour a day than by keeping the company
of such men as De Quincy, Scott, Macaulay, or reading some of our
best Literary and Scientific Reviews.

. Weare too apt to. get in the ruts. We must have method in
our work, but we should not be the slaves of method. We want to
broaden and deepen our culture, and thus elevate ourselves in the es-
teem of the public, for knowledge is power.

If the College of Preceptors lately proposed will be & help in
faising the status of the teaching profession, I shall hail it with

)
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pleasure. To my mind there is something nobler in our vocation
than working for examinations only, We teachers should under-
stand as much about the broad principles underlying true education,
mental science as we can acquire; this is an indispensable for us as
the knowledge of physiology for a doctor of medicine. The best
moral training is consonant with the best intellectual training. There
is no training of the mind that does not also establish the character.
On the other hand any attempt at moral instruction on the sentiment-
al or credulous side without ennobling it by the highest and best in-
tellectual activity, is out of tune with the age in which we live, and
all philosophy. The best mental training is at the same time moral
training to a certain degree.

‘We have seen much written lately about “The Bible in Schools,”
“The Patent Bible” and “Godless Schools.” “Need of practical
education,” etc., etc. The best possible answer to all this wrangling
is to give the pupils this sort of intellectual and moral training
which is consouant with true nobility of character, and that will
comport with the highest type of manhood and womanhood. We
want to establish character, and not train pupils in sharpness and
cleverness, and astuteness only, ‘‘ The field of Waterloo,” said the
Iron Duke, ‘‘was won at Eton College.”

It will indeed be fortunate for the interests of our country if we
can succeed in implanting in the minds and hearts of the youths of
our democratic Dominion the love of truth, detestation of mean-
ness and hypocrisy, and a epirit of chivalry and social purity of
which we staud in such alarming need. Let us not forget that
we are the models, that we should expect our pupils in their
riper years to say of us

‘“‘Ay! say that they were men-
Good men and true.”

\
———e e

MODIFIED FORMS OF KINDERGARTEN WORK
- ‘SUITABLE TO PUBLIC SCHOOLS.

BY J. SUDDABY, PRINCIPAL OF BERLIN MODEL 8CHOOL.

A few years ago the Berlin Public 8chool Board permitted me
to introduce into the Model School a series of Kindergarten occupa-
tions. Inasmuch as one of the conditions was that the pupils who
wero to take part in these occupations should ‘proceed with the regu-
lar work of the programme besides, and inasmuch as the age of ad-
mission was not to be lowered, we could not of course establish the
Kindergarten in the true sense of the term. We therefore had to
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depart from the regular order of the Kindergarten, and to modify the
work in such a way as to adapt it to the altered circumstances. The
plan I adupted of procuring material, of combining the gifts, and of
selectiug ocoupations, met with the approval of a number of gentle-
men for whose opinions I have a profound respect. I am satisfied
myself they are beneficial ; and therefore, when the Secretary asked
me to take & subject for this meeting, it struck me that possibly I
might do some good, if I were to desoribe to you the work chosen
by us, and tell you how we overcame the difficulties which presented
themselves.

1 do not pretend to bea Kindergartner, - I have had no experi-
ence in the carrying out of the measures into practice, and therefore
have no skill whatever in the manipulation of material. These are,
in Berlin, left entirely in the bands of alady who has made Kinder-

methodd & special study, and who possesses, in a very high
degree, natural qualifications which fit her for her peculiar duties. I
allude to Miss Medcalfe. I look at the matter, therefore, from the
same standpoint as yourselves. I deny, however, that there is any
system of education 8o utterly profound, that no estimate can be
made as to ite probable value, without a long continued intimacy
with details. Acocustomed as we all are to reflecting upon the edu-
cational bearing of methods, 1 presume that, when -the principles
underlying any system are pointed out, we can form a tolerably cor-
rect conception of What that system is likely to accomplish.

Before we enter upon an explanation of the plans by which we
were enabled to reach Kindergarten work, it becomes necessary to
enquire why we should try to approach it at all. What are the
claims of the Kindergarten to such a high place in our regard
Upon what foundation does it rest’ Now, it is obvious that before
this can be answered, we must glance at a few of the general laws
governing each department of education.

GENERAL Laws GOVERNING EACH DEPARTMENT OF EDUCATION.

It makes but little difference whether we adopt the Prussian
definition of education, or that ordinarily given, the ideal for all
practical purposes is the same, According to the first we have,
«Education is the harmonious and equable evolution of the human
powers, physical, ingellectual and moral.” According to the second,
#Education is the drawing forth and the cultivating all the powers of
the mind and body for the duties of after life.” Obviously the cen-
tral idea in both is development.

At all stages of mental and physical growth, this idea of unfold-
ing the powers rather than that of imparting, from an outward source,
should be steadily kept in view. But although  this is trne with re-

to all stages, it is emphatically true in the eatly years of life,
when the whole nature is in a plastic condition capable of being
moulded almost at pleagure. For this reason if careful and complete
provision be made for the all-sided development of the child during
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the first seven years of its life—the infant period—we need not be
guite so snxious about the educational influences which may after.
wards be brought to bear,

During these early years negleot of the rules of health—such as

» failure to supply a sufficiency of proper food—neglect of the means
of pure sir—neglect of bathing,—failure to give the child such ex-
ercise as will develop the various organs and secure symmetry at the
same time—always proves more disastrous than the same- neglect
would prove at any other period. Infancy extending from birth to
the age of seven years in the great character forming period—the
period in which the bent for good or for evil is given to the whole
spiritual nature, If that bent is ever afterwards changed it is effect.
ed only at the expense of infifiite labor and perseverance.

As regards physical edueation, even if the child were so blessed
at his birth as to be physically perfect, the precautions and rules re-
garding health would be necessary, in order to lay the foundation for
a strong and vigorous manhood ; but when we consider that parents
transmit their infirmities to their children, and that most infants are
afflioted with some weakness the necessity for such observance seems
imperative. We have great reason to be thankful that most of the
natural infirmities affiicting very young children can be removed, if

roper treatment be brought to bear during the period of infancy.

or example, a tendency to nervousness may be greatly modified by
the copious and frequent application-of water—by plenty of exercise,
and by plenty of sleep. Welkp&f the lungs may be removed by
breathing exercises and by gapes specially designed to expand the
chest. A feeble muscular system may be strengthened to an al-
most unlimited extent. It is true that many of the conditions of
physical kealth, as distingniehed from that of physical development
must be left to the parent, I allude to such matters as proper food
and proper clothing. But to leave physical training to the parent
means the complete neglect of this whole department of education.
What we lose by such a course can be estimated only when we observe
the effects, even upon adults, of a thorough training in calesthenics.
It is within the power of physical education, if begun at a very
early stage of the infant period, to effect a complete révolution in the
people, as'regards bodily strength, beauty of form, and gracefulness
of bearing.

Bosides the necessity of beginning early, we shall notice
only one other law governing exercises for physical training. Many
of the exercises, if not all of them, should possess the element of
pleasurable excitement or fun. This holds even with adults. Thus
the man who would say, ‘I have studied very hard this morning, so
I shall take a walk in order to strengthen my lungs,” will not be
benefitted 1n that direction nearly as much as the man who would
say, “Ned, we have studied 'hard this morning—let us walk to town
and see Barnum’s circus.” il
A game of football would probably secure results equally

3
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good. Now, this element of fun, so important even in the physical

exeroises of adults, is absolutely indispensable in the physical training

of young children. 1t is, in fact, a law in this department of education
that the mind during the exercises should be drawn away, at least
for the time being, from the mere exercises as such, and' fixed upon
the attainment of other objects. Carried into practice it simply
means this, that most of the exercises Sfor physical development must
be disguised as plays or games of various kinds.

The necessity for an early start in dealing with the moral pow-
ors is at least equally great. If the plastic period of infancy be al-
lowed to pass, without an earnest attempt to develop the moral pow-
ers, the task of moulding the character will be extremely diffioult,
not to say hopeless. The moral as well as the physical weaknesses of

nts are transmitted to their children. If any one of such vices as
oruelty, lying, stealing, etc., have free course for the first seven years,
it will be found extremely difficult to deal with it afterwards. Wit~
nees the difficulty of the attempts to reclaim the street arabs of Lon-
don. The same law applies with the lesser vices of selfishness, con-
ceit, ete. We have great reason to be thankful that most of the
germs of vice can be annihilated or : greatly modified if the
%mo;:;r treatment be brought to bear upon the early years of child-

ood,
It is now generally admitted that in the early years of infancy
the morals of a child ave in the same situation as that of his manners
and his language : that is to say, they will be moulded by those with
whom he is constantly coming in contact. If the home influences
were always good we need not have much anxiety as to securing
morality. Unfortunately, however, this is by no means the case.
On the contrary, it can safely be affirmed that only a small propor
sion of the pupils come from homes in which the moral atmosphere
is as healthy a8 could be desired, while many come from homes in
which it is decidedly bad, But the morals of the Kaoplo are far too
important to be neglected—they are everything : therefore the con-
olusion is inevitable. Z%e State showld provide means for bringing
all the children at as early an age as possible under the influence of
& society whose moral code is mowlded and guided by a teacher familiar
with all the ascertained laws of moval development. Theline followed
by such a teacher would be of course to establish a healthy ptblic
opinion among the littlo ones in his charge, The speed with whickr
this is accomplished will depend upon his own force of character, his
sympathy with child nature, and his tact. Having thus established
a healthy public opinion in his little community, he employs thisas a
caeans of improving the morals of individuals. ‘The improvement of
the individuals of course immediately advances the standard of pub-
lic opinion: which now acts with incressed power upon individusle
and so on.
This publie opinion is wielded, of course, by getting the class to
pass judgment apon good and bad actions, the circumstances con~
8
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nected with which are on a level with: its power of comprehension,
These actions should be mainly taken from thosa of the pupils. them-
selves, as they will be more interested in these; but many may be
taken from stories especially prepared, as matter, upon which to ex-
ercise the moral judgment, and as means of enlisting the sympathies
on the side of all that is pure and good. It is obvious that the re-
quisite incidents will not be forthcoming if the pupils are constantly
kept under restraint. If it is true that morality is largely tanght by
the influence of those with whom we come in contact, and that
the action used for appealing to class opinions must be mainly
those of the pupils themselves, it follows, that the greatest free-
dom of action must frequently be allowed the pupils. Sully ex-
presses himself on this point as follows: ¢ The educator should take
care to secure to the child a free region of activity, uncontrolled by
authority, where other feelings besides those specially  appealed to in
discipline, may be exercised as motives, and where the powers of re.
flecting and choosing may be brought into fall play. Nothing can
he more fatal to will growth than an excess of discipline permeating
the whole of the child’s surrounding.” = He says also, * Play owes
no little of its moral value to the fact.that if provides this area of
anresteicted activjty.”

Many who ily admit, that the first six or seven years of a

hild’s life are the\ most important for the development of the physi-
al and the moral powers, deny that they are so with regard to
vhe intellectual powers. ; There is, in fact, however, not the slightest
ground for thus excopting the mental powers. Slovenly mental
habits acquired at this period, will be found very difficult to remove.
Not only all knowledge but all intellectual work, such as generalizing,
Teasoning, &c., is ultimately based upon our knowledge of the quali-
ties of objects. If, therefore, that knowledge be defective, the con-
clusions arrived. by our reasonings will be false, and the fruits of. our
imagination worthless, Most of the subjects of study used.in after
life, a8 & means of cultivating the mind, are based 1MMEDIATELY upon
the qualities of objects, 'For example, :arithmetic and algebra deal
with that quality which we call number—geometry and mensuration
with that quality called magnitude. Drawing-and sculpture with
that quality called form, Painting with the two qualities, form and
color, &e. . ke ;

This fact suggests the nature of the intellectual work to.be
aimed at during the period of infancy. = Before we can deal intelli-
gently with any quality in the -abstract, we must-have a correct con,
ception of /it as presented in the concrate, Therefore  the qualities.of
things as presented. to the senses inidhe concrete. should be. the subject.
matter for the intellectual training. of the period of infaney. . .

The next question naturally arising is :  What qualities are the
best adapted for our purpose?” " In seeking, a solution of this prob-
lem we naturally ask ourselves “ What qualities dealt , with in: the
ABSTRACT have been found by experience, the best media for children
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n, of a more advanced age?” We find that form, number, color and
n- sound have been selected for older children. Form is what is dealt
be with—the subject matter, if Tmay so express myself, of drawing
X- and modelling. - 1t also is the ground-work for sculpture, architecture,
es ‘&, ; but, these lie outside of school work. Number is the subject
e- matter of the mathematics. Form and color combined that of paint-
ly ing, Sound is the matter to be dealt with in music. -
y This being the case we would naturally suppose that the quali-
ab tios form, number, color and sound as presented in the concrete would
y be the qualities most fruitful in yielding exercises for development
D+ during the infant period. This supposition is correct. - Those quali-
3 ties dealt with in the concrete furnish the means of an education as
® complete and thorough within the sphere of infancy as their abstract
y treatment furnishes for the more advanced stages of education.
n Within its own sphere, the Kindergarten provides for the child’s
3 education as thoroughly as does the best college in the land,
n Having decided that the qualities form, number, color and sound
g are the best for our purpose, the next questionis ‘“‘How shall theso
8 qualities be used for the purpose of developing the intellect P It
f took two of the greatest thinkers of modern times Pestalozzi and Froebel
to solve that question. - Each solved a part and-the result was a com-
J plete solution. Pestalozzi’s plan was, as you are aware, to hold the ' -
: object up to the contemplation of the.class, and then question the !
D pupils in such a’ manner as to secure close attention and thought.
t TFroebel said in effect “That is'good as far as it goes, but it does not
l go far enough. There is danger that this contemplation will be in
. a measure merely passive: ~We. must give the pupils something to

do with their hands—something which will compe/ them to pay the

- clogest attention and arouse every mental -energy.” He then pro-

4 ceeded to prepare appropriate material and to devise proper exercises
f for carrying out this idea of ‘developing powet by doing, gaining

: kuowledge by self-activity and experience. Material and exercises for '

: each stage of the development of the infant mind were devised, and
all carefully arranged to prepare the child for dealing with the ab-
stract. - The various sets of material are called gifts, and each gift
leads the child a little nearerto-thé time when he may “put away
childish things” and think without the aid of material ropresentation. ;.
With 'regard to the exercises here alluded to Sully expresses himselt
thus; “Froebel has built on solid psychological ground in maintaining
that knowledge and activity are closely related ; that the child’s
spontaneous activity 'is the force ‘that sets the mechanism of the
genses in movément ; that perception ' includes the employment not.
only of the eye but of the hand, and that a nice perception of form
is only gained in connection with' the device of manual representa-: -
tion. 'The well-known active' employments of paper-folding and
stick-building and better still modelling, train the sense of form by
compelling & cloze attention to it in & way that no mere presentation
of an object: to passive  contemplation -could: do. In the eame: way

M
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the color sense is best trained by painting, the sense of pitch in sound
by singing. Nor is this all ; the execution of the required move-
ment in all such constructive employments helps to bring oul more
prominently the correspondence between the visual and tactnal ex-
periences concerned in the perception of forms, The same remark
applies to drawing. An experienced draughtsman reads more than
astother man into the forms submitied fo his eye.” :

TO WHAT EXTENT ARE THOSE GENERAL LAWS REGARDED AT PRESENT.

‘We have now pointed out that the central idea in education is
admittedly development, and that it is of paramount importance that
this fact should be kept before the mind of the teacher during the
infant period. 'We have also indicated, in a very general way, the laws
governing each department of education. The questicn now arises
“How closely are the lines indicated followed in actual practice. After
agreeing what education should be, do we proceed to form plans and
adopt methods in harmony with the view assumed or do we preach
one thing and practice another 1

In casting about to answer this question one fact stands promin-
ently forth, It is this. Before the pupil is permitted to come under
professional guidance, the greater part of the infant period has passed
away. Before coming under such guidance, the treatment has been
in general such as to constantly and grossly violate most of the prin-
ciples laid down. This being the state of matters, the teacher’s
course is very plain, He should husband the remaining fragment of
the infant period with the utmost solicitude, and apply methods
founded upon correct principles with the utmost vigor. Does he do
80t Is he permitted to do so?

We find by reference to the programme of studies that reading
is the principal work for pupils from five to seven years of age.
When analyzed, reading at this stage, is found to consist of the pro-
cess of fixing in the mamory the artificial connection between certain
sounds and the arbitrary characters chosen to represent them. This
is true no matter what particular method may be adopted to teach
reading. Of course, work of this nature, is utterly at variance with
the principles laid down, the quulities of objects as met with in the
eoncrete should form the basis of study. Being out of harmony with
the natural laws of mental growth, it affords little or no assistance to
the expanding powers of the child’s mind. He never, at this age,
employs his faculties in any such work naturally. Though endowed
with the spirit of restless activity, nothing approaching work of this
nature will be found in the whole range of his self-selected employ-
ments. In fact it requires the greatest amount of sympathy, patience
and tact to keep the uncouth sounds and characters from becoming
utferly repulsive. Of course the fact that s certain kind of mental
work work may be distastefal to a pupil is no reason why it should
not engage in it, but when this dislike is well-nigh universal at this
particular stage—but not at a Iaterstage, and especially, when the mere
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process of learning to foad has little value'as a means of ‘developing
the mental powers—which ghould be the chief work of this period—
there is a very sound reason for its postponement. 1

It may be said that “form” is not excluded as a means of culture

at this stage, inasmuch as the pupils are expected to take up a little
drawing. This is true, and the drawing exercises are much better
than nothing. Tt must be remembered however, that this is the
study of form in the abstract, and that all the preliminary exercises
with form in the concrete, have been omitted. It isin fact the last
stage of a course of study in form.

There is one study laid down for the work of first-book pupils,
and only one, in which we approach the idea of using “quality” in
the concrete as s means of development. This is the work in
arithmetic. When we teach the properties of numbers by arranging
objects as blocks, sticks and symmetrically letting the pupils participate
in the work of manipulation we are following the natural mode of
development. How deeply interesting the study of numbers can be
made to the little ones when taught in this way! Yet when we
attempt to teach numbers by beginning with the abstract-phrass, it
proves a most irksome task.

As regard the great department of physical education it may be
gaid thas it is scarcely taken into consideration at all. It is true that
occasionally through the day the pupils are called upon to go through
a fow very mechanical calesthenic movements, But these are intended
more as & means of preventing positive injury than as a means of
developing to any extent the physical powers. They in fact lack the
essential element of physical development which is sport.

What is being done in regards the development of the moral
powers? Two great obstacles meet the teacher here. In the first

place such a large part of the infant period has passed away that
place the teacher

habits are in a great measure fixed. In the next
cannot afford the time for that “free region of activity” pointed out
by Sully as so necessary. The work laid out requires that the pupils
not under recitation should sit still and refrain from talking. Instead
of gradually working up 2 delicate sense of right and wrong by
appealing to the judgment of the class the want of time makes it too
frequently necessary, to resort to harsh means of merely securing
quict and order.

In point of fact therefore in our present arrangements the theory
of education as generally accepted, is utterly disregarded. Instead
of aiming at an all sided development of the powers we are governed
entirely by the idea of immediate practical utility. Unless a tree
will bear fruit in one year ab farthest after it is planted we cry
«Away with it, it is good for nothing.” The gardener may inform us
that the tree is in a most healthy and flourishing condition—that ite

zoots have taken a firm hold upon the goil—that its trunk and limbs
have made remarkable -growth-—that all that is required is a little
patience on our part, and we shall see not only a tree of magnificent
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proportions but a tree producing the most besutiful and -delicious
fruit. Our answer is *‘What care we for promises for the future ¥”
“What we want is fruit and that ithmediately.” We get it—and a
pitiable lot of trash it is comparatively,

(3.) How MAY THE EVIL BE REMEDIED.

As teachers we ought to be thankful that there is at the'present
time jn existence, a complete system of education for the period of
infancy—a system founded upon absolutely correct principles. I
allude to the Kindergarten. The Kindergarten takes charge of the
child at the age of three, before evil habits have been fixed, and then
throws its whole soul into the work of an all-sided development.

If this is true our duty is clear. We should never rest until the
Kindergarten is recognized, as a part and parcel of the school-system
#nd Kindergartens established in all parts of the province,

It would require a trained Kindergartner to properly illustrate
how the system compasseé the erds of education in the different de-
partments. 1 shall not attempt it, T shall not attempt to describe
the delightful social ;ames and calesthenic exercises by which strength
and beauty of form and gracefulness of motion are given to the body.
All T shall say is that those who are capable of judging in such mat-
ters consider them wonderfully appropriate for the purposes of
physical education. ' 1 shall not stop to consider the peculiar facilities
which earliness of the age of commencement,‘and the wider latitude
given to the pupils, afford for improving the morals of \the children,

In the department of intellectual edncation I shall not attempt
to describe the maguificent field of work offered by the qualities of
Jorm, number, color and sound. Since however there may be a few
here who have not given the matter any consideration, I cannot re-
frain from trying to indicate how oze of those qualities in the con-
crete may be made use of to develop thought. I shall take for this
purpose FORM.*

Now supposing that the Kindergarten is as desirable as I have

' indicated and that we should steadily aim at its universal introduc-
tion—the question arises cannot some of its exercises be imported
into the public achools, as AT PRESENT CONSTITUTED as regards age of
admission and deparimental limit tables. May the little ones not
have a Zaste of what is calculated to do them so much good and make
their early school-days happy ? They may.

The brief explanation of what was done in this direction in
Berlin will be better understood, by pointing out' the difficulties we
met with and then showing you how they were overcome. In this
explanation I shall not discuss the means adopted for the physical
and the moral education of the children, because the exercises adopted
by us, are substantially the same as those laid down in good Kinder-
garten works. Here and there, the-social games and calesthenic

* This was illustrated by reference to Froebel’s Gifts.
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movements were altered a little to meet the difficulty of dealing with
larger numbers ; but these changes would naturally suggest them-
selves to any teacher. We shall confine ourselves as far as the work
is concerned to the exercises designed for the intellectual field.

First Difficulty—Three_years of the Kindergarten period have
passed away, the pupils being five years old instead of three. At
tirat right, it would only seem necessary, in order to meet this diffi-
culty to omit the early gifts completely. As however in the higber
work we Lave constantly to appeal to experience gained in the early
gifts they cannob be entirely omitted. I recommended, therefore,
that they be taken up but dealt with very briefly, for example, that
the first and second gifts be treated as we treat an ordinary object
lesson. Each of the others, however, stands upon a different footing
and must be in the hands of the pupils, however rapidly we may
proceed with the analysis and with the study of the synthetic
arrangements.

Second Difficulty—Many fine exercises under a certain gift re-
quire a greater number of pieces thau the gift supplies—so also other
exercises require a combination of the gifts, now if we must provide
each pupil, with a separate box, for each gift and also a sufficient
pumber to meet the two cases just mentioned, will not the number
of boxes required—at least in town schools be excessive aud the
work of distribution complicated ?

We met this difficulty by combining a number of the gifts in one
box. For example the fourth gift contains eight bricks and the sixth
gift eighteen bricks, twelve squares and 8ix pillars. We formed a box
consisting of twenty-four bricks sixteen squares and eight pillars.
Again the fifth gift contains twenty-one cubes, six half cubes and
twelve quarter cubes. We combine these 56 as to have a box consist-
ing of twenty-fou cubes, eight half cubes and twenty-four quarter
cubes. (Illustrate&by reference to the boxes present.)

The advantages of this plan are as follows :

(a)' Tt reduces the work of distribution of material to a minimum.

(6) 1t leaves the teacher at liberty to deal with the original gift

—to extend the range of any particular gift, or to enter
upon exercises requiring a combination of gifts.

Third Difficulty—Will not the difficulty of presenting any par-
ticular form be greatly increased when the numbers extend from 60
to 70 instead of from 15 to 90. This difficulty was overcome in
some measure by the display board which you see before you and
by means of marking a vortion of the blackboard off into squares
resembling those upon Kindergarten tables.

Fourth Difficulty—Expensiveness of Kindergarten material. In
looking over the catalogue of a prominent dealer in Kindergarten ma-
terial we found that according to the prices there given, it would be a
very expensive matter to supply a large number of children with the
necessary material. To obviate this difficulty we got it made by a
good cabinet-maker. The cost was not more than one-fifth of that
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of the regular dealers. . The material is not so perfect but will answer
the purpose. :

Fifth Difficulty.—How to get time for such exercises, Kven if
a separate department were not provided for the Kindergarten exer-
cises, ] am persuaded much good could be done by simply providing
each pupil with a box of material suited to the stage of his advance-
ment, and then letting him busy himself with it during at least pait
of the time laid out for seat-work. It certainly would prove a most
efficient remedy for keeping order, a matter of no small importance,
when the class of little ones is large. In point of fact the children
become so deeply interested in carrying out their little plans with
the material as to become quite oblivious of surroundings. In Ber-
lin, however, we overcame the difficulty as regards time, by adopting
the Galt half-time system. The Galt half-timne system must not be
confounded with what is generally meant by half-time. In many
schools the first-book pupils have half-time in the sense of attending
school half the day and remaining at home the other half. What is
meant by the Galt half-time system is the arrangement by which the
pupils take part of the day for the regular work as laid down on the
public school programme, and the other half for something else.
Now we made that something else the Kindergarten work. For the
sake of simplicity let us suppose there are two separate depariments
doing first-book work, viz, one for first part and the other for second
part. Now for the pupils of these two departments there is a Kin-
dargarten room, with a teacher capable of doing Kindergarten work.
Each of the departments doing first-book work is divided into two,
sections, a junior and a senior section. In the morning the juniors
pass into the Kindergarten department, and the seniors into the room
for ordinary work. After intermission a change takes place—the
seniors now passing into the Kindergarten room, and the juniors into
the room for ordinary work.

Such, gentlemen, is the nature of the first attempt to'engraft
Kindergarten work upon the public schools in Ontario. I may men-
tion a few of the advantages that have clearly manifested themselves.
(1.) The pupils have a much higher degree of general intelligence.
(2.) They have greater power of concentration. (3.) They have a
much better command of language. (4.) The exercises have com-
pletely revolutionized the old time idea, that it is an unpleasant thing
to go to school. ~ On the contrary, the great difficulty now is to pre-
vent them from coming before they are of lawful age, (5.) They
meet with the approval of the trustees and the parenis and guardians
of the children
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WALL MAPS FOR SCHOOLS.

THE MOST ACCURATE AND BEST SERIES OF WALL MAPS
PUBLISHED. EPECIALLY DRAWN AND ENGRAVED
FOR US BY THE EMINENT GEOGRAPHER,

J. BARTHOLOMEW, F.R.G.S.

HESE MAPS exhibit' correctly the most recent Geographical
discoveries and latest boundaries, They are clearly en-
graved ; the names are introduced with great judgment ; the Phy-
sical features are boldly and distinctly delineated and the
Political boundaries carefully defined.

MOUNTED ON STRONG CLOTH, WITH ROLLERS.
Clearly Colored and Varnished. !
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