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BLACKBOARD WORK.

Mr. Leitch observes,  This I take to be the golden rule in
al) teaching, viz., that in ai} school work children should do as
much as possible for themselves—in other words be trained.”
The test of good teaching is the ingenuity and success of the
teacher in applying this many-sided principle so as to maintain
constant activity and pleasing variety. Every rational method
must aim at carrying out this principle so as to interest the
learner and completely avoid monotony. The Kindergarten
has this for toundation. In our ordinary schools the black-
board furnishes one of the simplest means of giving effect to
the doctrine above enunciated. The laziest boy in school
will work for the privilege of using the chalk ten minutes at
the board. On a sultry afternoon during the last hour, when
the attention flags and effective teaching scems no longer pos-
sible, let the teacher suddenly break the monotony with a
cheerful school-song for five minutes, and then in rapid succes-
sion give out a variety of exercises to be done on the black-
Voards by as many pupils as can be accomodated at once.

“John Smith— Arithmetic page 99, question 6.  Mary
Johnston—The provinces of the Dominion with their capitals.
Thomas Brown—List of the Angevin sovcreigns with dates.
Eila Morrison—Map of the Ottawa with its tributaries. TF1ed-
die Beatty—Avoirdupois Weight. Annie Jarvis—Names of
the days of the week and of the months of the year. Johnnie
Thompson—Draw the face of the clock showing the correct
time. Katie Anderson—Write from wemory three stanzes of
¢ Mary had a little lamb.” &c,, &c  Time, fiftcen minutes, All
must resume their seats when the bell rings® Remaining part
of class, take slates, write down in complete sentences what you
think of any three of the black-board exercises. Five minutes
will be given {0 hear your remarks.”

Every pupil will instantly feel this stroke like a shock of
electricity. The hum of real work resounds. There is a little
bustle and noise. So much the better. A healthy noise is
preferable to sleepy silence. At the end of half an hour all
hands will be ready to go on with the usual programme, and
will be grateful for the interruption. Next day the promise of
work will secure industry more effectually than a solemn lecture
'on laziness, or a tirade of impatient scolding. It is folly to run
[ the engine when the belt is off, we cannot teach without active
! attention ; cold water will not make tea, the warmth of interest
and pleasure is necessary to extract educative power from
school exercises. Moral—Let every teacher agitate until every
school has abundance of blackboards so placed that the smallest
child in the sohool can reach them.

BOOKS FOR TEACHERS.

The shortest books are often the longest. All who wish for
mastery of any subject must go to the masters and keep tolerably
clear of compends and summaries. These are ysually far more
difficult than the larger works they attempt to abridge and con-
dense. If a teacher really wishes to acquire the art of Socratic
questioning so that he may have something practically useful
let him read the translations of Xenophon’s Memorabilia and
Plato’s Dialagues. They will cost little and enable him to hear
Socratic teaching itself, instead of merely hearing about it at
second-hand. The third book of Mill’s Logic will give cne a
speedier entrance to the method of induction than any number
of short abstracts in which the paucity of examples and illustra-
tions increases in duplicate ratio the difficulty of grasping and
assimilating.  *“ We shorten our books, and leugthen the time
required to read them,” says a good authority. By compressing
the matter we squceze out the flavor and lose the spirit. What
was originally interesting and pleasant becomes dry and diffi-
cult. History and literarure furnish clear examples of this
principle. Compare the arid dicta of Spalding with the
sprightly pages of Taine, or the ordinary school history with
the fascinating stories of Green, Froude, Knight, or Macaulay.
As repositories of dry facts compends may be excellent school-
books, but they are not fit for teachers who need the power to
clothe the skeleton, and cause dead facts to live and move be-
fore their pupns. So in the history of education also, it is
cheaper and better to begin at the fountain head and read the
larger books firsc.  Abridgments will afterwards be uscful for
rapid review and will aid thorough digestion.

But if a teacher’s circumstances prevent him from consulting -
the great works, then the lecture form should be preferred 2o
formal analysis, as more likely to convey the real spirit and
meaning. As many young teachers are seeking guidance ‘in
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their purchases at this season, we mention a few books which
will be sure to turn out good investments : Russell’s Modern
Europs, Goldwin Smith’s Thres English Statesmen, Frank
Bright's History of England, Fitch’s Lectures on Teaching,
Mathew Armnold’s edition of Johnson's Lives of the Poets,
Shaw’s English Literature, Gladman’s School Methods, Leitch's
Practical Educationists and their Systems of Teaching, Ma-
hafiy’s Old Greek Education, Oscar Browning’s Educational
Theories, McCosh’s Intuitions of the Mind, and Hopkins’
Outline Study of Man.

.
e

Any teacher who will read such books as these we have
mentioned will not soon stop growing ; he will catch the step of
the masters he walks with, and find his heart burning with
their spirit and enthusiasm, while ‘his contempories who stag.
nate in airlessness will by and by be unable to understand
how he comes to get such rapid promotion to lacrative posi-
rions. Make your own compends is the best motto.

REPORTS OF CASES.

We have frequentiy asked teachers to send us facts from
their experience to tell us how they have been successful with
whispering, tardiness, low morals, stubbornness, disobedience,
inattention, how they have managed peculiar and difficult
cases. A few have responded, but only a few. We shall not
make satisfactory progress in the art of teaching until oup
teachers observe with accuracy the results of their experience in
the school-room and rcport them carefully to their professional
journal as the physicians are doing. At present the accumu-
lated experience of our most powerful teachers does not tell,
as it easily might do towards the general elevation of the
teaching profession.  Brethren, begin to-day. If teachers
would unite for the common good of their profession, they
might very soon wield much more influence than at present.
Let us take a leaf out of the book of the medical men and em-
brace solid union on professional matiers, therein lies our
power.

Truancy is often very difficult to overcome. The principal
of 2 Western town in Ontario adopts the plan of taking bail for
a boy’s regular appearance at school, and it is reported to be
fairly effective. He gets several pupils ta go security for their
class-mate, and as it seems to us, the relation thus set must be
bighly beneficial to all the parties concerned. 1Tt is certainly a|
method in keeping with self government and the education fit
to produce a free, self-governing race.

Some years ago the principal of a large public school in
Ontario found a boy over whom both parents and teachers had
lost all control His father was excessively severe, and had
punished him many times with no good result. The boy’s
violence, bad languagr, and utter defiance of authority were the
terror of his class. He was treated on all hands as 2 hopeless
criminal. The principal was asked to expel the boy, on the
ground that his example was an injury to the school.  Suspen-

sion had previously been tried without'effect. The boy was

sent for after school; the principal sat down beside him in a

private room, and had a friendly conversation, in the course

of which the boy acknowledged the truth of all the reports’
against him. The key to his sympathy was found through

reference to the drowning of his little brother. He was led to

detail the sad accident, and was deeply ‘moved. The teacher

determined to give him another trial, and ordered him to come

and report himself regularly four times each day for the next

three months.  Accordingly at recess, at noon, at recess again,

and after school each day James went to the principal, before

going out. The report was simply a statement that he had be-

haved properly. At first these reports were often verified by a
note from the teacher. At the end of three months, his con--
duct was so much improved that he was only required to report
at noon and at four o'clack, and was sometimes invited to take

a walk after school. In short, where violence had signally

failed, kindness and sincerity were eminently successful.

We clip the following from the N. E Journal. 1Itis from
the pen of Mrs. Eva Kellog :—

A brightlittle girl brought me a bunch: of buttercups this
morning, gathered in a flying country visit, and the involun-
tary “O—h!” as T caught them from her hand made the as.
tonished children look up in wonder, One breath of their
wild, earthly fragrance, and I was back again, a little’ girl, bend-
ing over the meadow-brook, gathering these yellowfringes on
either side, as unconscious that I was studying from nature as
that I was painting a picture in childhood’s memories that
would grow brighter every springtime of maturer life, till the
longing for the old joyous associations of awakening spring
would come to be a positive homesickness.

This one quick thought backward, and the next was for the
city children before me. Poor things ! thought I, you are be-
ing robbed every day of your natural birthright. Holding up
this bunch of golden blossoms, I asked, ‘“ Who knows what
these are? Who ever saw them growing?” Only a hesitating
hand here and there in answer. I did not talk geography nor
arithmetic in the next half-hour; nor I did not take the naturat-
ness out of these little country visitors by calling them marsh.
marigolds ; nor did I call attention to the technical stamens
and perals; but I just let those starved-children leap over that
low stone wall into the boggy meadow and gather them for
themselves. They jumped that winding brook as they liked ;
they wandered away into firmer ground, and hunted for violets ;
they shouted over the Alder-tassels; they made discoveries
everywhere. “But did you not bring them all back to a repro-
duction of this on their slates as a language-lcsson ? ” asks some
progressive utilitarian, who sees in this exercise,—an excellent
one in its place,—only the fitting climax to every talking-les-
son. No; it did notoccur to me that

. ¢ Books in running brooks”
would suffer from the absence of this inevitable appendix. As
well try to crysialize the subtle perfume of a bed of violets as
to attempt to put on a slate thé aroma of country spring:life
which I tried to. bring into that school-room. It is slightly
difficult to reproduce soul-cultivation on a slate.
We take the following *‘cases ” from Mr. David Maclure’s
articles in the Teacher’s Companion, entitled * The School-
master's Visitors” :—
There comes -the irate {emalc. Heaven smile upon the

teacher now! Ifheb. . ‘ie of limb and good at vauking back

FPO NN _i.:
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fences, his safety is possible, but if old o shut off ficm escape
he's “an for it.” The aforesaid female i3 polite ; she is doing
her best to be polite and calm, though trembling in the at-
tempt. She commences by cross-cxamining the teacher, but
unfortunately forgets the sequence. of logic and fact necessary
to bring about ¢ combination which (prepared beforehand) is
to hopelessly entangle the teacher and cover him with the evi-
dence of his own guilt. She: fumbles with twitching!fingers
among the folds of her dress to find the lost thread of her
arguments. Not finding it she becomes desperate, her thin
film of etiquette evaporates ;.she stands as she was created, a
silly and ill-tempered creature, totally. unfit to be the custodian
of an immortal soul (said immortal soul having, in the' person
of a youth named -Edward, been reprimanded the day before
for throwing a slate at a fellow-student in the primary depart-
ment). She lifts her voice and utters her rhapsody in the treble
clef, her vocabulary being somewhat limited, and rarely classic,
she pours forth her billingsgate with vehement reiteration, she
is in her element now and. she revels in it ; so with abuse and
threats, she hurls her last volley at the.devoted victim, and
leaves en routs for all the trustees, superintendents, and school
boards in the country, who “will hear of this, sir, will hear of
it, I say, before the blessed day is ended.”

Comes the Hibernian visitor with the marks of his daily toil
upon him, and his short, black pipe, which he endeavors to
conceal in his horny hand, comes and says in his richest
brogue, “I'll tell ye what ye'll do, young master, VYe'll take a
good stout stick, d'ye hear me, and belt it into him. Shure
and if ye don't do thatsame he'll have the best av ye ; but in-
dade, young master, I’ll lather the bye meeself this night, plaze
God, if I can Jay me hands on him, and. bedad ! ’ll get hould
av him after he’ in bed, d’ye hear, and good day to ye.” And
so he goes, and 1 picture & novel and exciting chamber scene,
full of more horrors to one poor youth than-even those that be-
fell the luckless Desdemona at the hands of the Moor.

Comes the stolid German visitor. I hearhis heavy boots on
the stairs, and he salutes me in a loud, gruff voice, tonching his
hat in lumbering politeness. “I shust comed to say some-
dings aboud dot poy what is mine, dot Yacob. Well, dot poy
comed to me lasdt night, und he say to me dot he vas keeped
in afer dis school vas oud, and all for nottings. For notting,
Isay. “Vell, he say, for nottings, but shust because I have
not learned my lessons all day.” And did dot teacher keep you
in for dot? I say. ‘Yes, fadder,” he siy. What is dot you
say, Yacob? Did dot teacher keep rrv poy in for dot? My
good gracious, is dot so? Vell, ve vill see aboud dot. Shust
you go oud und got me dot horsewhip. 8o Yacob, he bring
me dot whip, und Isay, Now, my son, I tink dot teacher did
not right, und 1 will shust begin where he left off. So 1 gif him
some lickings mif dot whip, und I tinks he will not tell me some
more stories aboud dot teacher pooty quick already. Hey?
what you tink ?*

—————

PEDAGOGY AT THE UNIVERSITIES.

ovama—

Ths Schoolmaster says: “The signs of the times are
srangely misleading if they do not indicate a rapid approach
to the days when thé Universities will have a close connection
with the certification of teachers. It is no new thing to insist
upon the advantage of a university training for the young
teacher. ... ..thst something more is desirable than is now
provided by the training colleges for the great majority of the
future teachers of the United Kingdom. To 2 certain extent,
the training college students of Scotland are allowed to have
the advantage of a university career. Teachers themselves are

a]éve to the necessity for such a double preparation, and fre-

quently of late the strong desire has been publicly proclaimed..
It is not mere scholarship alone that is wanted, nor the ability

‘o take such degrees as those of London University. It is the

self-measurement with the inevitable culture that comes from

contact with those who are preparing for various walks in life.

By widening a teacher’s knowledge of men, especially of young

men preparing “r the professions, the general work of educa-

tion must be improved.”

The Scotsman has the following:—* Hitherto, the difficulty
in the way of this has been that the requirements of the ordi-
nary Arts’ Degree are both wider and higher than are needed
in cases of teachers who are to take charge of small schools’ in
remote parts of the country ; hence the expedient adopted of
allowing only certain Normal students to take the, Univessity
course. There is an obvious flaw in this argument. School-
masters, like ministers, who begin their career in small country
parishes, hope, or ought to hope, to be promoted one day to
important and lucrative posts in large towns, It is a mistake
to educate any man for the beginning only of his life-work. If
that were done in the case of clergymen or of physicians, thesa
professions would very soon decline. But whatever force there
is in the objection will most probably disappear when the Arts’
curriculum in the Universities is remodelled, and the system
of options introduced into it. Then there is no reason why the
degree of M.A. should not be regarded in one of its aspects—
as it was driginally in its essential aspect—as an education de-
gree. When the reform has been effected, every schoolmaster
should be required to take the degrec of M.A.”

P

We condense the following from the Wisconsin Journal of
Education .—* It is now nearly four years since this course of
instruction (in Pedagogics) was begun. The chair of “the
Science and Art of Teaching” was established (in the Univer-
sity of Michigan) June, 1879. The University had for years
been supplying the higher positions in the public school service
with teachers. As a rule these teachers assumed the responsi-
bilities of important positions with no conscious preparation
and it was conceived a duty owing to the State to furnish pros.
pective teachers with an opportunity to learn at least the theory
of teaching and of school managemsnt. There is no * Normal
department ” in the University of Michigan, There are merely
courses of instruction in the science and art of teaching, just as
there are in science and in mathematics. What is called a
“Teachers Diploma” is given under the following require-
ments : (1) The pupil must have taken at least tae bachelor’s
degree ; (2) must have takén a teacher’s coursein Latin, Greek,
or in some other subject ; and (3) must have taken at least one
of the longer courses in ithe science and the art of teaching
But this diploma has nolegal value whatever. . It-merely certi-
fies to the accomplishinent of certain work. It exempts from
no examination. There has never been a thought of interer-
ing, in the least degree, with the work of the State Normal
School.  As a matter of fact, there has not been the slightest

effect injurious to the Normal School through the introduction

N

*
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of courses in pedagogics into-the University. - At their best
these two schools cah do but a fraction of the service the State
requires in the education of teachers.” Prof. W. H. Payne has
been the lecturer. o
Most of our readers are aware that in 1879 the Senate of the
University of Cambridge determined to take measures to en-
courage among those who intended to adopt the profession of
teaching the study of the principles and practice of their art.
A “Teachers Training Syndicate” was appointed, which
shortly afterwards issued a scheme of cxamination in the his-
tory,-the theory, and the practice of -Education, dind under this
scheme the first” examination was held in June, 1880. This
Syndicate also provided courses of lectures. The first céurse
was given by the Rev. R. H. Quick on the Histor, of Educa-
“tion—and now forms a‘ popular treatise on the subject. The
following term, Mr. James Ward, Fellow of Trinity College,
lectured on Mental Science in its special relation to teaching.
The third course was given by J. G. Fitch, M.A., one of her
Majesty’s Inspectors of Schools, and related mainly to the
practical aspects of the schoblmaster’s work. The course is

still continued, but we have not information up to date. Har-
-vard has also established similar lectures. .
These statements show what is doing elsewhere. We are in

the same cursent, and have for some years been drifting to-
wards the University as the centre at which our higher teachers
inust teceive much ‘of their special training. Tlie Education
Department already accepts certain honor courses as equivalents
—l:ér the non-professional examinations for grades A and B of
the first-class. The University has a high course in psychology,
and if a special course in the history of educational effort and
in methods weré’ added, the Department woiild not need ‘to
cestablish the proposed lectures Yor first-class teachers. Such a
‘Course"at the University would be aftended by many under-
“graduates who intend to become teachers, by many nén-ma-
triculated students who are candidates for -first-class certifi-
<chtes, and many of both these classes would almost certainly
be ladies. The other departments in the University, as mathe-
“natics, science, English, ¢tc.,, would ‘also be utilized by the
students, The sympathy of members, the contact of intellect,
» and the University hbrary would be powerful educative factors.
We hope to see the Provincial University follow the lead of
“Cambridge, St. Andrew's, Jokn Hopkins, Harvard, and Michigan
in establishing a course of lectures for higher teachers. We
feel certain the Government would readily grant the money
necessary to secure this great national benefit, which would

communicate an impulse to higher education throughout the
éntire Dominion. et Mt

A Srony ABoUT HawrBORNE.—~A charming story of Hawthorae was told
told to Mr. Conway by an itnimate fricnd of the novelist. Ono wintry day
Hawthorne received at his office notification that his services would no
Tonger be required. With heaviness of heart he repaired to his humble
home. Ris young wife recognizes the change and stands waiting for the
silence to be broken. At length he falters, “I am romoved from office. ”

.Tagen she leaves the room; she returns with fuel and kindles 2 bright fire
with her own haods; next she bringspen, paper, ink, and sets them beside
#im. Then'she touches the sad maxi on the shoulder, and, as he turns to
the beaming face, says ‘‘ Now vou can write your bock.” The cload cleared
away. Thbe lost office looked Jike a cage from which he had escaped. “The
Scarlet Lotter” was written, and a marvelloas success rowarded the anthor
#0a his stont-hoarted wifo.— Philadelphia Bullsfin.

A Cfﬁathmmtiml Bepariment, R
ADMISSION TO HIGH SCHOOLS.—]JunE, 1883.

ARITHMETIO.
Trse—Two Houns. 10 Marks for each {uestios

1. What is the object of Division ? Write down tho relation con-
necting the Divisor, Dividend, Quotiont, and Remainder. .

Divide one hundred and eight billion, four hundred and nineteen
million, seven hundrod and sixteen thousand and one, by eighteen
million, saven hundred and forty-eight thousand, and five.

2. Find by ** casting out nines ” whether the following is correct-:
340751 x 28687 =10016810397.

Find the weight of 500,000 bricks at 4lbs. 20z each, and the
cost—in dollars and conts—at 27s. 6d. each, sllowing 4s. 2d. ‘to
make a dollar. .

3. A merchant recéived from England the following invoice in
sterling :—

3875 tons iron plates, at £8 16s. 6d.

1074 tous bar 1ron, at £11 14s.

10 tons bulb iron, at £10 10s.

17 tons T iron, at £10 10,

48 tons steel, at £18 7s. 6d. )

15 tons rivets, at, £11 ls. R "
Find the amount of this invoico in Canadian currency, allowing
the shilling sterling to be equal to 24} cents. .

4. At 81.75 per rod, what will il cost to fonoe a pieco of land
63°6 rods long and 2775 rods wide ?

. e s ow, 161 277
6. Simplify 1—§+ 54— 5040 T 72576 ° ™ 47 of 32 of 45
‘6. Gunpowdor is composod of nitre, 'charcoaf,. and sulphar, in
the proportion of 18, 8, and 2. A-certain_quantity-of gunpowder
is known to contoin 20-cwt. of charceal ; find its weight, aund also
the weight of nitre, and of sulphur it containa, . .

7. Bought 360 gallons of wine at $2.60 a gallon ; paid for varriage
$17.20, and for duties 886.50. -If % of it be lost by leakage, at
what price must the remainder be sold to gain 350 on the whole
tramsaction ? ) T o te .

8. Find the inturest on a note for “8257.81, dated January 3rd,
1883, and paid April-6th, 1883; at-8 per cent. per annum. -

9. The longth of a sécond’s-pendulum is 39-37079 inches ; if 64
French metres are equal‘to 70.yards, by what decimal of an inch
will the length of a second’s pendulum differ from one metre 1

10. At what times between 4 and & o’clock aro the hands of a
clock (1) coincident, (2) at right angles ?

e et - —

INTERMEDIATE AND THIRD CLASS.<JuLy, 1883.
e ARI,THI\H}TIO..
- Tie~Oxs Hour axp & Harr.
(Eighty per éent. of this paper will be considered & maximum.)

1. "Add together § of £13, § of 2—1§ of § of £2, 131, and § of 0d.

Reduce 18s. 43. to the decimal.of 19s. 6d.

2. Find by Practice the valuo of 8596 lbs. at £10 18s. 73d. cach.

3. A pefson borrows €500 on Xpril 10th; and on'June22nd pays
his debt with $510.20. At what rate por cent. per annum was he
charged interest # -

4. A man having-a certain sum of maonay to invest has an_.oppor-
tunity of purchasing 7 per cent. stock at 93, but delays until it has
risen to 110. What per cent. is his income-less than if ho Had pur-
chased at the first price ? . C el

5. At an international exhibition .one country was awarded &
gold, 9 silver, and 11 bronze medals ; and another 4 gold, 15 silver,
and 10 bronze, Find a Tatio of values for such medals that thése
countries may be regarded as equally fortunate. .

6. In a box there is a certain number of sovereigns, three times
as many guiness, and twice as many marks (13s. 44.3 a3 guineas.
The entire amount in the box is £816. How many coins of each
kind aro there? . ..

7. Find when first after 2 o'clook tho hour and minute hands of

a clock make an angle of 60 degrees with each other.
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8. ¥or each of three succoeding months the population of a North
west town rose 50 per cent. ; and at the end of the third month was
2,700. \What wis the population at the beginning of the time ?

9. Loap year is omitted once in overy century, oxcopt thoso cen-
turies whoso number is divisibleby 4. What is the average length
of ayaarf

10. A cube is formed of a cortain number of pounds avoirdupois
of a substance, and tho snme number of pounds Troy of the same
substanco. What proportion will a side of the cube boar to a side
of a cubo formed of the same number of pounds as before, but all
avoirdupois ? (175 1bs. Troy =144 lbs. avoirdupois.)

Values—1, 10;2,6;8,8;4,10:6, 10:6,10:7,12;8, 12: 9,
10; 10, 12. :

ALGEBRA.
Trp—Two Houvrs. .
(Eighty per cent. of this paper will be considered & maximum.)
1. Divide (1). (a—b)c*+ (b—c)ad +(c—a)* by (a—b){b—c)(c - @)
Byt a4y 11
@ g =y
2. What must be the values of a, b, and ¢ that r*+ax’+ k4o
may have x—1, 2~ 2, and =~ 3, all as factors ?
8. Find the H.CO.F, of—
(1). 3x'—4x'+1 and 420~ —x2 2 +1.
(2). 85 -9 +272°+18xyz and 43+ 1222+ 027 - o2,
4. Simlify — .
422 2e 8.3 4x%4 22y
0 (G152 -)+ G- )
@ 4 (@+0)x +(ab+1)x+b
b+ (ab+1)2*+-(a+b)2+1

5. Find a value of  that will make

of ¢ and d.
6. (1) It u-{ib-i-d:i:(), tlienl 15
N HE L
=at bt ¢ = 25— 3»
@) If x=¢(za;i-+bb’+::c’xi1ga%c);.zb+bc+m, then ¥+ 2y'—3xy?
8). If 2a=y+z, 2b=242», 2¢=x+y, express (a+b+c)
- 2(a+b+c)(¢*+b2+¢?) in terms of x, y, and z.
7. Find a value of @ which will make the quantities
(a+d)(ac) and (ad-cYa+d)
abtc a+o+d
8. Solve tha equations—

(1) ¢x+34 ye+2=5.

b—z 6-20 x4+l 245
@ =g+t =0

(Sg. {x+a+b)(c+d)=(x+o04-d)(a+tb), where ¢c-+d is not equal
to w45,

o One side of a right angled triangle.exceeds the other by 3 ft.,
no.»her being the hypothonuse, and its areais 18sq. feet. What
ary the sides ?

1J. 'A cistern with vertical sides is A feet deep. Water iscarried
away from it by one pipe § as fast as itis supplied by another. Find
at what point in ‘he side the former pipe must be inserted that the
cisteml may fill ir twice the time it would did water not flow from
1t atall.

Values—1 (1) 6, (2) 432,653 ()5, (2)7;4(1)6, (2)6;6(1)6,
)7, 3)6;7,6;6(1)6,(2)5,(3)5:9,7; 10, 8.

EUCLID.
Tre—Two Hooes.
Algebraical proofs will be allowed for 6, 7, and 8.

1, State the differences between a square, an oblong, a rhombus,
arl a rhomboid.

What name employed in Euclid will apply to all of them? What
to the first two-only ? )

2. Upon the eame base, and upon the reme side of it, there can-
not be two triangles having their sides terminated in one extremity

ac+-bd 4 ad4-be

Py independent

equal to one another.

AN

of the baso equal to ono anothor, and alsn thoso terminated in the
other extremuty.

3. Equal trinngles upon the same base and upon tho same side of
it are betweon tho same parallels.

4. To find a point within a triangle such that if lines be drawn
;)rom it ]to the dngular points the throe triangles thus formed ghall

e equal.

6. The straight linesdrawn through the points of bisaction of two
sides of a triangle is parallel to the third side.

6 Ifa stmingt line bo divided equally and also unequally, the
rectangle contained by the unequaal parts is less than the square up-
on one of tho equal parts, by the squsre upon the line botween the
points of division.

7. Show that the proposition of question 6 includes tho following,
viz. :—The rectangle under the tum and difference of two lines is
equal to the differenco of the squares upon the lines.

8. Of all rectangles with the same perimeter the square has the
greatest area. !

Values—1, 84-2+2;2,14;3,12;4,12;6,12;6, 14; 7, 12; 8,
12,

NATURAL PHILOSOPHY.
Tmde—Two Hours.

1. How are farces measured? What is the unit of force com
monly adopted in statics? What general relation is there between
the latitude of any place and the magnitude of tho statical unit of
force for that place ?

2. What is meant by saying that two or more given forces axactly
balance cach other?

If a body moving with constant velocity in a straight line be
brought under the action of two forces which exactly balance each
gther, what will be tho result with regard to the motion of the

ody ?

3. Explain how a force may be completely represented by a
straight line. .

Draw a diagram to represent the frame and the forces acting
thereon in the following :—A square frame 4ABCD, whose sidesare
each 8 ft. long, is under the action of four forces ; 1st, n force of 8
1bs. acting at 4, and from 4 towards C; 2nd, a ferce of 3 1bs. ast.
ing at B, in tho direction from D to 5 ; 3cd, a force of § 1bs. acting
at C, and from C towards D 4th, a forco of § lbs, acting at D, in a
sine parallel to C4, a..d in the divaction from Cto 4. .

4. State the parzllelogram of forces.

Two forees of 10 units each act in lines which mest in & point,
and the angle between their diroctions is 120°. Show that they
may be balanced by two forces of 5 units each, and determine the
directions in which theso must act.

5. State the principle of the lever. -~ )

Two boys playing » see-saw find they balsnco each other stand-
ing on tho ends of a uniform plank laid across alog, when tho arms
of their see.saw arc 7 ft. and 8 ft. respoctively. Find the weight
of the plank, the weights of the boys being 75 Ibs. and 9J lbs. ve.
spectively,

6. What is meant by the specific eravity of a body ?

A cubic foot of anthracite coal which waighs 103 Ibs. ia the airis
found to weigh only 451bs. 2 oz. in a certain specimen of potroleum.
Find the specific gravity of the petroleum, assuming that a cubis
foot of water weighs 1,000 oz

7. Describs the common mercury barometer and state the prin-
ciples of its action. .

Find the greatest height to which water will Jrise in a common
suction puinp when the meroury in the barometer atands at 30 in.,
the 9;3eciﬁe gravity of moroury being 13°6.

Values—1, 10; 2, 10; 3, 20; 4,15; 5, 153 6, 23; 7, 18.

MENTAL ARITHMETIOC:
Tome—Tmrry MixoTEs. T s
1. A hall-way is 90 inches wide, and takes 25 sq. yds..of .oil;
cloth to cover it. How long is it ? - N
2. A gentleman travels from Toronto to Montreal and back, He
goes at an average” rate of 83 miles per hour and returns at an

avemi;e of 80 miles por hour, and he finds that he occupied one-

hour longer in returning than in going. Find the distance.from
Toronto to Montreal.. . .. . “
8. 4 can doa piece of work in 7 days, and B ..n do it in 8 days,
4 works at'it for 24 days, and B works at it for 8 days.. C:then
finishes it in 3§°days. In how many days could 0 have donethe
whole work alone ? ”

han
..
T
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4, By solling an article for 821 1 would lose 12} %. At what|

should I sell it ws order to gain 124 7 1

6. A merchant marked his goods at an advance of 607 on cost.
He gave one of his customers a discount of 156 % off the murked
price. What was his gain on §6.80 recenved from that customer?

6. How much stock muet I sell out of the 34 per cents., at 84, to
enable me to buy $7,700 4 por cent. stock, the value of the stocks
being proportional to the dividends they pay?

Values—1, 16 ; 2, 16; 3,17; 4,17; b, 17; 6, 17.

SECOND-CLASS TEACHERS—July, 1883,

—

NATURAL PHILOSOPHY.
TiMe—Two Hours.

1. Explain what is meant by tho statement ¢ The body 4 is at
rest rolative to the body B." Give illustrations.

If a body in motion be acted upon by three forces in equilibrium,
what will be the result with respect to the motion of the%ody?

2. Explain the geometrical representation of forces.

Two forces acting in lines which meet in a point are represented
by the straight lines 4B, AC ; show that their resultant is repre-
sented by 2 AD, where D is the point of bisection of the straight
line BC.

Four forces acting in lines which meet in a point ave represented
by the straight lines AC, RC, AL, BD ; show that their resultant
is represented by 4 EF, where E and F are the respective points of
bisection of the diagonals 4B, CD of the quadrilateral ACBD.

8. What are the conditions of equilibrium of three forces—

1st, if two of them are parallel to one another ;
2nd, if there are two not parallel to one another ?

A body is pulled N., S., E. and W. by strings whos» directions
meet in a point, the forces of tension along the strings being equal
to 26, 110, 75 and 88 lhs. woight respectively. Show that these
forwes may be balunced by a force of 85 lbs. weight in the proper
direction aud by no other single force whatever.

4. What is meant by the moment of s force about a given point ?
How is the moment of a force about a point measured? State the
principle of moments.

A straight pole 12 ft. long and weighing 40 1bs. balances, when
unweighted, about a point & ft. from one end. When loaded with
2 lbs. at this end and 10 lbs. at the other end, at what point must
it be supported in order to balance ?

6. Find the relation between the power and the weight in a sys-
tem of pulleys in which one cord passes round all t"~ pulleys and
has its different portions parallel, neglecting friction » .4 the rigidity
of the cord, but taking account of the weight of the pulleys.

In such a system what power will sustain a weight (including the
lower sheaf of pulleys) of 945 lbs., if the number of cords at the
, Jower block be seven 1

6. Four pine plauks (apecific gravity 48) 16 feet long, 12 inches
wide and 24 inches thick, are bound together to form a raft. Find
the greatest load the raft will bear without sinking, granted that a
cubic foot of water weighs 1.000 oz

7. Describe the common pump and explain the princlpe of its
action.

Values—1, 10; 2, 20; 3, 25; 4,20; 5, 15; 6, 10; 7, 10.

EUCLID.
True—Two Hovure.

1. Withthree given straight lines only one triangle can bo formed.

What is the character of the triangle formed by the lines whose
lengths are given by 447, v/ 18 and /135 ?

2. If one side of a triangle Ue produced the exterior angle is
equal to the sum of the two opposite interier angles.

ABC is an isosceles triangle, having the equal angles at B and C.
BF an(}r CF are drawn bisecting the angles % and C and intersect-
ingin F. .

%how that the an%)le BFC is equal to the sum of the vertical
angle and one of the basal angles.

8. The sum of the interior angles of any reclilineal figure is
2(n—2) right angles, where n denotes the number of sidea.

Prove this and examino it if be true when the figure has one re.
éntrant angle.

4, ABCis o triongle, and AD bisects tho baso BC in D.* S8how
that tho sum of the squares upon the two sides is oqual to twice the
square upon half the base, together with twice the square upon the
bisccting line.

KLAMN is a square, O the point of intorsection of its diagonals,
and P un¥> }:oint whatever.

PK*+ PL4-'PM34 PN? is
square upon the dingonal.

5. In any triangle the square upon the side subtending an acute
anglo is less thun the squares upon the sides containing the angle
by twico the retangle contained by one of those sides and the line
intorcopted between the acute angle and the perpendicular let fall
upon it from the opposite angle. (Euc. IL 13).

6. In the triangle 4 BC, the perpendiculars BD and CE from B
and C upon the opposite sidea interspet in F. Show that the re-
tanglo cortained by BF and BD is equal to that contained by BE
and BA.

7. In Euc. I1. 11, find a point H in 4 B produced so that A B'BH
is equal to the square upon 4 H.

‘Values—1, 10+8; 2, 848; 8, 8+8; 4, 10+10; 5,10 ; 6, 10;
7, 10.

greater than four times PO® by the

ARITHMETIC.
Tive—Two Hours.

1. Prove that } of §=4.

o DA+ 4—(1h of 1 $ of )

230 +3—~(13 of 1 )~ of 4} 0 .

2. The pendulum of one clock ¥makes 241%9,&3 in 26" ; that of
another 36 beats im40”.  If they etart at the same time, when first
will the beats occur together ?

3. A can do as much work in 4 hours as Bin 6 ; and Bin 3} as
C inb. A does half a certain piece of work in 12 hours ; in what
time can it be finished by B and C, wourking separately equal times,
and C succeeding B ?

4. A note for 8500, made March 8th at three months, is dis-
counted April 11th, at 8 per cent. What is received for the note ?
(True discount).

6. The unclaimed dividends on a certain amount of stock which
pays 6 per cent. per anuum amounted in 3 yesrs to $11562. The
stock was sold at a discount of 124 per cent. on its par value.
What rum was realized ?

6. Teas at 3s. 6d., 42. and 6d. a pound are mixed to produce a
tea worth b6s. a pound. What is the least integral number of
pounds that the mixture can contain ?

7. A nian buys 150 lbs. of sugar, anC after selling 100 lba. finds
he has been parting with it at 4 loss of 5 per cent. At what rata
per cent. advance on the cost must ho sell ‘the remaining 50 lbs.
that he may gain 10 per cent. on the entire transaction ?

8. Each member of a pedestrian club walks as many 1niles »s
there are members in the club, and the expense of the trip is for
each member as many pence per mile as there are mombers in the
club. The total exponse is £50 18s. 11d. How many members
are thero?

9. The hour, minute and second hands of a watch are on con-
centric axes. When first, after 12 o’clock will the direction of the
second hand produced backwards bisect the angle between the
heur and the wminute hands ?

Values—1, 1+6; 2,11; 3,11; 4,10 ; 5, 104 6,10; 7, 11; 8,
11; 9, 13.

——

ALGEBRA.

Tiag—Two Hovurs.
1. (1). If £*~mx+1=0, express

i—,(x‘—8f+2/;’—3x+ 1) as & function of m.
2). If x4-y=n., and ry=n, express £’+y°, and
i-;-glain termsof mand n. . _4L ‘
17t + g =2 )

s
2. If cxtsy= y/a’c+07s,

—sxdcy= 4/a’s4-b%,
and ¢*4-s’=1,
then 2’4yt =a?4b2
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V' 8 Ifu b be integors, and 3 .—..-;i, then a is a multiple

of 3, and b is the seme multiplo of 4.

Vs 4¥(1). Simplify. Y2~y YR F P J B - P Ly ’X‘lo‘lJ

v (2). Extract tho squaro root of

AL T N P, 2 ¢
frtaytotertod T 3;*’ 43@ b

v 5. Solve the equations

24 RN X

v (). x+mi-—2x-—3§.‘;§ - /;-‘7
v(2). Bz /=2 o - N
6. Solve the equations "9 & * A
(1) 2~y=3, sy=18. % = 63'“ - 31 = G-

v (2). wl—ay=38, P’ —y'=b. X =243 L= ¢ 2

WV ys i o e §

e (8). 2~y=a, y—z=b, s4-2=¢. L=
7.¢(1). Solve the equation ax®{bx+¢~0,Tmd inter refyour re-
(L%L j 28

sult according asa =0, or b=0, or a=b=0, =0
v(2). If a4b4c=0, find values of = that will satisfy

v

o, 2 o ge Reot 4 bd-2bes
x+b xte xtd - d -G
8. If a, 8 be roots of ag'}-bxi¢=0, and a-+B, a—35 roots of
a'et+be |} ¢'=0, shew that ab®—2a'bb'+ 4:1”c=0. p ?
v 9. The sides of a box aro all retangles, and the areas of the un-
equal sides are 74, 15 and 4}. Find the lengths of the sidos.
S 8, ded L iecctao

Special Articles.
‘A COLLEGE FETICH.” *

BY DAVID ALLISON, LL.D.

The ruthor of this addvess cherished *‘a purpose.” He *“had
something which ‘he’ much wanted to say.” He came before
his hearers—the Phi Beta Kappa Chapter of Harvird Unriversity—
with ““a message,” and assuredly no lack of intense expression and
moral enthusiasm charactorizes this message.

The ‘“ College Fatich” is the deference still paid to classical
stadies 1n the chief universitios of the United States, and by a
natural consequence in the academical institutions which supply
those colleges with students. The prevailing system of education
i the leading Now England University is represented and attack-
ed by one of its most famous graduates as **a superstition.”

I am strongly of the upinion that the address owes its chief value
to the stirring tones in which it calls attention to pending edu-
cational problems of great moment, rather than to any special con-
tribution made by it to the solution of those problems.

In the first place the historical argument—the appeal to facts—
wlich runs through » considerablo portion of the address seems to
e to completely break down ; or if not that, to prove a conclu-
ston ton insignificant to be tal.en into account in an important edu.
cational controversy. Mr. Adams, with all his well-developed
mide of ancestry, undertakes to illustrate from the history of his
own family the fol'v of making classical study the back-bone of
academic and colle~*te curricula. How does he illustrate this?
Four. generations of Adamses have yraduated at Harvard, Mr.

" Adams himself ropresunting the fourth. He graduated in 1856 ;
his great-grandfather, John Adams, in 1765. That great-grand-
father played a leading nart in a mighty rovolution, became first,
Vice-President, and then President, of the United States, and died
on the'unniversary of his country’sindependence vne of the most
conspicuousiand honored of men. His son, John Quincy Adams,
*‘the old man‘gloquent’ of the American Congress, the steadfast

Frnions, An addross delivered beforo the Harvard Chapter of the

friend of human freedom, so far overcame the inoubus of his classi-
cal training as to rise to the same great elovation, the presidency
of the United States. The Adams of the third genoration, Charloes
Francis, sonior, also contrived to acquire some distinction, particu-
larly as a refired-and educated statesman. Not to speak of domestie
positions of honor and influence, he was chosen to represent his
country at a most critical period at the Court of Great Britain, and,
again, upon tho Board of Intornational Arbitration at Geneva.
Mr. Adams speaks modestly of his own achievements, not from
pure modesty, perhaps, so much as from a desire to help his argu-
ment. Yet we well know that he and his three brothers, who are
also Harvard men, have made no little stir in American social and
olitical l%e; that they have an unmistakable stamp of scholarship
‘g.ﬁ_o%f_’lﬁn , that they speak well and write well, that they take an
ntefest in useful reforms, and on most subjects reason logically,
b’s angieusto know how Mr. Adams proposes te press this
omena! ‘family history—four successive generations keeping
selves in the front and at the top amid the frictions and

[ Hanges of a hundred and thirty years—into the service of his argu-
ment. The ‘‘Fetich,” and the evil consequences of worshipping
it, are not in sight to ordinary vision. There is, of course, always
more or less uncertainty, and liability to error, in inferring from
success in after life the excellence of early methods of instruction.
It is always open to the proverbial doubter to say, ¢ Oh, he would
have been still nore successful had he been educated according to
my theory.” But in the facts of so extended and varied an ax-
nerience as this bofors tis, wu seem to have the basis of a reason-
ably sure induction.

-

And that induction certainly does not lead
us to the * Fetich.”” What, then, are the counterbalancing facts as
yet hidden from us? As to his ancestors. Simply these, that the
elder Adams, when acting as representative at Paris of the strug
gling American colonies, must havo found his ignorance of French
inconvenient ; while John Quincy and Charles Francis, senior,
happily possessing a knowledge of that language, though not ob-
tained at Harvard, were enabled to render their country very ef-
fective diplomatic services at the Hague, at Ghent, at Paris, and
at Geneva. As for himself, Mr. Adams tells us that his Adlma
Mater, bunging him up on Latin and Greek, sent him out “as a
cavalry officer into the war of the rebellion equipped wiia shields
and swords and javelins iutead of repeating-rifics.” When, at the
conclusion of the war, he devoted humself to special studies and
efforts ‘‘in conncction with the development:of the railroad
system,” he found himself ‘“incapacitated from p operly develop-
ing his (my) specialty by the sins of omission and comimission in-
cident to his (my) college training.” In short, he stands before us
¢ g sacrifico to the Fetich,” but by no means does he propose to be
‘¢ g silent sacrifice.” A failure, as also his logic requires all hia
fathers to have been, he is bound to put the responsibility where
it properly bolongs, ‘‘af the door of his (my) preparatory and col-
lepo education.” This appes! o fuct musi be lefi to produce its
own impression on the reader's mind.- But I may draw attention
to two points worthy of notice. In the first place, Mr. Adams
should know that it is buyond the power of any Awmerican Univer-
sity to bestow that practical use of the European languages which may
havebeenadvantageously possessed by several of his ancestors, while
a little inquiry would have convinced hin. that Harvard now maken
admirable provieion for teaching the languages of modern Europe,
50 far as reading and writing them are concerned—the only know-
ledge of them which cau be said to be necessary for scientific pur.
poses, such as ‘‘the development of railruads.” Secondly, he al-
together fails to show howhe'would have been less ** a-sacrifice:to
the Fetich " in respect to his ** specialty” had the fates compelled

* & Cozor FEmims.
Fraternity of the Ph!;pou Kappa, by Charles Francis Adams, Li,, 1833,

him to study modern -Tather than .classiad literature. Modern
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literaturo may be as serviceablo for literary purposes as ancient,
but it does ‘ust as little as tho Ilatter towards *‘doveloping a
specialty ” for railroads.

The severe condemnation pronounced upon the methods of
olassical instruction pursued at Harvard in Mr. Adams’ undor-
graduate days is in no way relovant to his mainargumont. The fact
that science and the modern languages are often wretchedly taught
proves nothing as against the propriety of including those subjeots
in a university course. The support on which he bases his insinu-
ation, that even now things are not much better, strikes one as
suspiciously slender. That support is the casual remark of a Har-
vard professor dropped one day before dinner to the effect that he
found it oasior to memorizé than to observe and infer ! If the pre-
vailing characteristic of the classical methods at Harvard twenty-
seven years ago was, as Mr. Adams alleges, ‘ limp suporfioiality,”
I must venture to think that there has been great improvemont
since thon. Harvard olassics have at their head ono of the fore-
most scholars of the age. The author of ‘ THE 8YNTAX OF THE
MOODS AND TENSES OF THE GREEK VERB " is not just the man from
whom we could expect ‘‘limp superficiality.”

Other points of minor criticism might be found. Mr. Adams
redicules the idea that the study in youth of a language whose vory
characters he has now forgotten could have contributed to the
growth and strengthening of his mental powers. However it may
have been in his particular case, he consequently goes too far
when he denounces as *‘ cant” the theory of all educators that
certain studies, apart altogether from practical results, have a high
educative value, becauso thoy impart precision and power to the
operation of our intellectual faculties in their general exercise. On
this dootrine, proved true by the history of education and the his.
tory of mankind, Mr. Adams seeks to bring contempt—as if truth
coald ever be made contemptible !—by calling it ‘‘ the great im-
palpable-essence-and-precious-residuum theory.”  Assuredly it is
not by such absurd attempts at sarccsm that Latin and Greek are
to be dislodged from their stronghold. '

I have already expressed the opinion that the ‘¢ College Fetich ”
does not materially contribute to a settlement of the conflicting
claims of the old and the new learning. Things are left much as
they wore found. Notwithstanding the ° Fetich,” the ¢ cant,’
and the *‘superstition,” Mr. Adams finds himself compelled to put
in a caveat against misinterpretation. Those who have seen only
the telegraphic summaries of his tirade will be surprised to find
that he *‘is no believer in that narrow scientific and technological
training which now and agein we hear extolled.” Of this it is ad-
mitted that ‘a practical and too often a mere vulgar, money-mak-
ing utility seoms to be its natural cutcome.” ¢ Tho broadened
culture, which is the true end and aim of the University,” is cor-
dially endorsed, as well as the fact that ‘‘ there is a considerable
period in every man’s life when the best thing he can do is to let
his mind soak and tan in the vats of literature.” This is excellent,
but is it logically consistent with the whole drift of the previous
reasoning, even though modern is put on a par with ancient litera-
ture, and Gasthe and Montaigno are made équal to Sophocles and
Cicero 7 Can a knowledge of Gootho and Montaigne conduco to
the ¢ development of a specially” in connection with the rail.
road system ? What has modern literature, even though one
should ‘ soak and tan™ in its ‘‘vats,” to do with * locomotive
enquiries ” ?

In short, Mr. Adams, when he comes into the region of practical
suggestion, beats his own reasoning with contempt, and writes vory
much as a dircrest advocate of the claims of classical learning and
literature would write. At first brandishing the axe of utter de-
struction, he eventually winakes it appear that it is only a little

modest pruning he is aiming at. Banish tho classics, indeed !
Why, who does not recognizo and admire  the subtle, indescrib-
able finoness, both of thought and diction, which a thorough clas-
sical education gives to tho acholar,” and ‘who among Mr. Adams’
countrymon does not “deploro tho sbsence of this in the writings
and uttorances of many of our own authors and public men " ?
How to do justico to this marvellous instrumont of grace and
polish, how to preserve this *‘subtle fineness " and yet meot the
obvious demands of this busy age, is one of the groatest educational
problems of the day. On its solution, I regret to say, the ** Ool-
loge Fetioh "’ sheds no light whatever.

AY

ENGLISH IN SOHOOLS.

—

[Continued from last month.}

Lot tho efficacy of a very fow good books be seasonably steepedinto
he mind, and then, in tho matter of their reading, peoplo will be
apt to go right of their own accord; and ussuredly they will never -
be got to go right except of their own accord. You may thus hope
to predispose and attune the faculties of choico to what is noble
and swoet, before the spring of choice are vitiated by evils or ignor-
ant conversations. If people have their tastes set betimes to such
authors as Spenser and Shal:espeare, Addison, Scott, Wordsworth,
and Charles Lamb, is it likely that they will stomach such foul
stuff as the literary slums and grog-shops of the day are teeming
with? I hope itis not eo, and I will not readiy belteve it can bo
so. Nor can I seo any impracticability, any insuperable difficulty.
Instances of native dulness or perversity there will indeed be,
such as no soul-music can penetrate ; but that, as a general thing,
young minds, yet undeflowered by the sensational flash and fury of
vulgar hook-makers, will be found proof against the wight and
sweetness of that which is intellectually beautiful and good, pro-
vided they te held in communication with it long enough for its
virtue {o penetrate them, is whatI will not, must not, beliovs,
without a fairer trial than has yet been made.

In reference to the foregoing points, a well-chosen and well-used
course of study in the best English classics scoms the most eligible
and most effective preparation. Whether to tho ends of practical
use or of rational pleasure, this cannot but be the right line of early
mental culture. The direct aids and inspirations of religion except-
ed, what better nursery can there be of just thoughts and healthy
tastes 7 what more apt to train and feed the mind for the common
duties, interest, affections, and enjoyments of life? For the very
process here stands in framing and disposing the mind for inter.
course with the sayings of the wiso, with the gathered treasures
of light and joy, and with the meanings and beauties of Nature
as seen by the eye, and interpreted by the pen, of genius and
wisdom.

Wso are getting sadly estranged from right ideas as to the nature
and scope of literary workmanship. For literary work, in its proper
character, is nowise a something standing outside of and apart
from the practical service of life ; a sort of moonshine world, where
the working understandiug slecps for the idle fancy to dream.
This is no doubt true in regard to most of the books now read;
which are indeed no books, but mere devils and dunces in books’
clothing ; but it is not at all true of books that are books indeed.
These draw right into the substanco and pith of actual things;
the matter of them is ¢ labour’d and distill'd through all the
needful uses of our lives”; the snul of their purpose is to arm
and strengthen the head, and to inspire and direct the hand
for productive work That an author brings us face to face with
real men and things, and helps us tn san them as they aro: that
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he furnishes us with enablements for conversing rotionally, and
for wrestling offectively, with the problems of living, operat.
ive truth; that he ministers guidanco and support for thinking
nobly and working bravely in tho services, through the perils,
under the dificulties and adversities of our state, — this is the
test and measure of his worth; this is tho sole basis of his
claim to rank as a classic. This, to boe sure, is not always
done direotly, neither ought it to be; for the helps that touch
our uses more or less indirectly often serve us best, because
they call for and naturally prompt our own mental and moral co-
operation in turning them to practical account. ;

It is such literature that the poet has in view when he
tells us,—
books, we know,
Aro a substantial world, both pure and goed ;
Round these, with tendrils strong as flesh and blood,
Our pastime and our happincss will grow.

Aud books ure yours,
Within whose sileut chambers troasure les
Preserved from age to age : more precious far
Than that sccumulated store of gold
And orient gems which, for a day of need,
The Sultan hides deep in ancestral tombs :
These hoards you can unlock at will

Nor ia it the least benefit of such authors that they recencile and
combine utility with pleasure, making each ministrative to the
other; so that the grace of pleasant thoughts becomes the sweeter
for their usefulness, and the virtue o- working thoughts the more
telling for their pleasantness; the two thus puiiing and rejoicing
together. For so the right order of mental action is where delight
pays tribute tu use, and use to delight; and there is no worse
corruption of literature in the long run than where these are di-
vorced, and made to pull in different iines. Svch pleasure is it-
self uplifting, because it goes hand in hand with duty. And as
life, with itsinevitable wants and cares and toils, is apt to be
hard enough at thoe best with most of us, there is need of all
the assuagements and alloviations that can come from this harmon-
izing process. Pressed as wo are with heavy laws, happy indeed
is he

Who from the well.spring of his own clear breast,

Can draw, and sing his griefs to rest,

Next to agood conscience and the aids of Christian faith, there
is no stronger support under the burdens of our lot than the com-
panionship of such refreshing and soul-lifting thoughts as spring up
by the wayside of duty, from our being at home with the approved
intorpreters of Nature and truth. This is indeed to carry with usin
our working hours a power

That beantifies the fairest shore,
And mitigates the harshest clime.

Now I do not like to hear it said that our school-education can
do nothing towards this result. Ibelieve, nay,Iam sure, it can
do much; though I have to admit that it has done and is doing far
less than it might. I fear it may even be said that our course is
rather operating as 8 hindrance than as a help in this respect.
What sort of reading are our schools planting an appetite for? Are
thoy really doing sanything to instruct and forin the mental taste,
8o that the pupils on leaving thom imay bo safely loft to choose their
reading for themselves? It is clear in evidence that they are far
from educating the young .to take pleasure in what is intellectually
noble and sweet. The statistics of our public libraries show that
some causoe is working mightily to prepare them only for delight in

what is both morally and intelloctually mean and foul. It would
not indeed be fair to charge ot.. publio achools with positively giving
thie proparatica; but it is their bueiness to forestall and prevent
such a result. If, along with the faculty of reading, they can-
not also impart some safe-guards of taste and habit against such
a result, will the system prove a success 1

As things now go, English literature is postponed to almost
everything else in our public schools ; much as ever it can gain
admission at all; and the wmost that can be got for it ia merely
such fag-ends of time as may possibly be spared from other
studies. Woe think ita fine thing to have our children studying
Domosthenes and Cicero ; but do not mind having them left almost
totally ignorant of Burke and Webster. Yet in the matter of prac.
tical learning, aye, and of liberal learning too, deep and compre-
hensive eloquence, for instraction in statesmanship and in the prin.
ciple of civil order and social well-boing, Burke alone is worth
more thanall the oratory of Groece and Rome put togather, albeit
I am far from meaning to disr¢ ite the latter. And a few of
Webster's speeches, bes!des their treasure of noble English,—
‘‘a manly style fitted to manly ears,”—have in them more that
would come home to the business and bosoms of our best*American
intelligence, more that is suited to tho ends of a well-instructed
patriotism, than all that we have inherited from the lips of ancient
orators,

So, again, we sparo no cost to have our children delving in the
suburbs and cutskirts of Homer and Virgil, for not ono in fifty of
them ever gots beyond these; yet wo take no pains to have them
living in tho heart of Shakespeare and Wordsworth ; while there
is in Shakespeare a richer fund of °‘sweetness and light,” more
and better food for the intellectual soul, a larger provision of such
thoughts as should dwell together with the spirit of a man and be
twisted about his heart for ever, than in the collective poetry of the
whole ancient heathen world.

It may indeed be said that these treasures are in s language al-
ready known, and so are accessible to people without any special
preparation ; and that the school is meant to furnish the keys to
such wealth as would else be locked up from them. But our public
achools leave the pupils without any taste for those native treasures,
orany aptitude to enjoy them; the course there pursued does al-
most nothing to fit and dispose the pupils for communing with the
wisdom and beauty enshrined in our mother-tongue; while hardly
any 8o master the Greek and Latin as to hold communion with the
intellectual virtue which they enshrine. Few, very few, afterall,
can be trained to love Homer; while there are, I must think, com.
paratively few who cannot be trained to love Shakespeare; and
the main thing is to plant that love. The point, then, is just hers :
Our schools are neither giving the pupils the key to the wisdom of
Homer, nor dispesing them to use the key to the visdum- of
Shakespearo. And so the result is that, instead of bathingin the
deep, clear streams of thought, oncient or modern, they have no
taste but for waddling cr wallowing in the shallow, turbid puddles
of the time : — :

Best pleased with what is aptliest framed
To enervate and deflle.

It is a notorious fact that among our highly-educated people, the
graduates of ourcolleges, really good English scholurs aze extremely
rare. I suspect it is not too much to say that among our instruct-
ors there are at least twenly competent to teach English liter:
ature. Very fow indeed of them aro really at homeo in the great
masters of our native tongue, soas to make them matter of fruitful
exercise in the ciass-room, They know not how to cume st them;
or to shape their course in teaclung them. Thewr minds ave so en-

gossed with the veshal part of learning, that, unlees they have &
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husk of words e stick in, as in studyuy & furenzn language, they
can hardly tind where tv stick at all.

Thus habit, I suppuse, comes maly as a tradition from a former
age ; a habit which, though begun upon guud causes, has beeun kept
up long after those causes were done away. The prevailing idens
herein gut fixed ot a tiwe wien thore was ne woil forud Euglish
literature in being , when the languago aself was raw and rude,
and when the world’s whole stock of intellectual wealth was en-
shrined in other tungues. Tho custum thus suttled fruu. necos
8ity s cuntitued to this day, when the English tungue, besides ats
own vast fuiud of uriginal treasure, has had the bluud of all the best
human thought trausfused intu its vemns, and when its walks have
grown rich «uud delectable nith the spuils of crery earlier fruitage
of genius and learning.

Threo centuries ago Chaucer was the only really good Eughsh
author, he was then two hundred years old, and the language had
chauged sv much sinco his tuae, that reading s was aluust like
studying a fureiqu tungue. 8o uuch was this the case, that Bacon
thought the Enghish was gung to bankrupt all buoks entrusted to
its keeping. he therefore took care to have most of us own.works
translated intv Latin , and nuw our greatest regret touching huu s,
that we have uuvi all thuse wotke i lus own uuble Engush. Befure
his time, the language changed more 1n fifty years than it has done
1n all the three hundred years since. This 1s no doubt because the
mighty workmen of that age, himself among them, did sv wuch t

*“bolt off change = by the vast treasures of thoughit aud \usdum'
which they fuund ur made the language capable of expressing. The |

work then so glunivusly begun has been guing un ever sincey

though not always with the san.e grand results, uutil nvw the En -

lish s culumvh;) Leld to bo unie of Jhie faichest aud noblest tungues
ever spuhen, and the English literature 18, tn compass and vanety
of intellectual wealth, unsurpassed by any m the world.

Huw strange it is, then, that, with suck immense riches at huaad

in vur vernacular, we should su ruch postpone them to tho spniugs |

that were resorted (v before thuse siches grew into be.ng. Bewause
Homer and Suphocles had to be studied beiore Shakespesare wrote,
why should Shakespeare still be ignored in our liberal education,
whon his mighty worhs have dnatfed Hower and Sophocles inte,
infants, There mughtindecd be sume teason u thas, ithe had been in
any sort the offspring of these Greek masters; but he was blessedly
ignorant of thom, which may partly account for his having su much
surpassed them. H.. did not cuineite himself buaed to think and

, write as they did, anu this scems to have been unio cause why he
thought and wrote better than they did. I really canseo no reason
for insisting on learning from themn rather than from him, except
that learning from him is vastly easier.

Nesertheless I am far frum thinking that the Greek and Latin
ought to bo disused or made little of in our course of liberal learn.
ing. On the contrary, I would, of the two, have them studied in
college even mure thoreughly then they communly are, and this,
not unly because of their aneyualled uso i wental trauuig wnd
discipline, and as a preparation for sohd merit and success in the
learned professions, but also becauso a knewledge of them s solarge-

1y fandamental tua practical mastery of vur uwantongue. And here I
am muved W nute what secius to me a hange fur the wurse within

'forty years ago, tuwards setting and forming right literary and in

tellectual tastes than thoy are domg now. I believe they are now
turning out, fewer English scholars, and that these are not so woll
groundod aud cultured 1 the riches of our native tongue. The
fashiun indeed has been growing upon us of educating the mouth
much woro thau the mind, wluch seems tv be une causs why wo
are having 8o many more talhers and writers than thinkers.  An
unappeasable 1tch of popularity 1s eating out the old love of solid

 laarning, aud theuld relish fur the haunts of the Muses.

It mizy have beeu ubserved, that inthis argument I distinguish
sumewhat broadly batween a liberal and a practical education. Our
colleges vught to give, and, I suppose, aim at giving, the former,
whilo the latter is all thut vur public schools can justly be expect
ed to give. And o large majority of the pupils, as I said before,
are v gan their hving by hand-work, not by head-work. But
then we want them made capable of solid profit and of honest de-
light in the conversation of books, for this, as things now are, is
essential buth tu their moral health and also to their highest suc
cess 1n wurh, to say nothing of their daties and interest as citizens
of a repubhcan State. And, to this end. what can be more prac-
tical, in the just seuse of the term, than planting and nursing in
thein right intellectual tastes, su that their reading shall talie to such
buuks as are really wholesume ard improving ¢

0 the gencral subject, howerver, I have to remark further, that
uur education, as it seems to me, 18 greatly uverworking the study
of language, especially in the mudern languages. Frum the way our
yuung peuplo are hurned mto French and German, vne would sup-
pose there were no Enghsh authorsworth knowing, norany thought
in the English tungue worth hearing. So wo c¢ram them with
words, and educate them into ignurancy of things. and then exult
in their being ablsto  speah no sense inseveral languages.” Surely
a portion of the time mught bo as innocently spent in learning
sumething worth speakin in plain mother-English. When wo add
that, with all this wear and tear of brain, the pupils, ten to one,
stich in che crust of words, and never get through into the marrow
of thuught, so as to be at homo in 1it, our course can hardly be
deemed the perfection of wisdom.

Our custom herein seems to involve some flagrant defect or error
in our philusophy of education. The true process of education
18 to set and keep the mmmd in hving intercourse with things;
the works and ways of God in nature are our true educators. And
tho right oflice of language is tu serve as tho medium of such iuter-
cuurse.  And so tho secret of & good style in wnting 1s, that words
be used purely in their representative character, »nd not at all for
their own sake. This is well illustrated in Shakespeare, who in his

i earlior plays used language partly for its uvwn sake , but in his Iatter

plays all traces of such use disappear, here he uses it purely inits
representative character.  This 1t 1s, in great part, that makes his
style so much at once the delight and the despair of those who now
undertake to write the English tongue. And in other writers ex-
cellenco of styleis measurcd by approximation to this standard,
Tlus it 18 that so highly disinguishes Webster’s style,—tho best
yet writen on this continent. His language is so transparent that
in reading him one seldom thinks of it, and can hardly secit. In
fact the proper character of his style 18 perfect, consummate manh-

the Jast forty years. Forty years ago, besides that tho Greek and | ness; 1o which quality I make boid to affirm that he has.no eope-
Latin were made moreof in college, at least relatively than theyTiior in the whole range of English authorship. And in his Autobio-

are now, the students had both more t.u.c for English st. dies, and
also more of judicivus prompting and guidance in thewr reading.
Bat, of late, there has been so much crowding-n of modern lan-
guages and recent branches of science, that students “ave a good
deal less time than formerly for cultivating English literature by
themselves. In short, our colleges, it svems to me, did much more,

graphy the great man touches the eccre! as to how this came

about. ' Whaile ua cullege,” says ke, ‘' I dolivered two or three oc-
casional addresses, which were published. I trust they aro forgot-
ten ; they were in very bad taste. T had not then learncd thatall
true power in writing 18 in the 1dea, not-in the style; an exror into
which the 415 Rheforica, as it is ususlly taught, may easily lead
stronger heads than mine.” i .
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Honce it follows that lunguago should be used and studied main
ly in its representative character; thstis, asa medium for convers-
ing with things ; and that studying it merely or even mainly for
its own sake is a plain inversion of the right order. For words are
of no use but as they bring us acquainted with the facts, ubjects,
and relations of Nuture in the world sbont us.  The actual things |
and ideas which thoy stand for, ur are the signs of, are what we
ought to know and have cummerce with. In our vernacular, words
are, for the most part, naturally and uuconsciounly used in this
way ; excopt where a puerverse system hus got usiutv a habit of
using them for their own sake, which is indeed the cummun |
bane of American authorship, making our style so intensely
a2 conscious that an instructed taste soon tires of it. But, in
studying a foreign tongue, the language itself is and has to be
the object of thought. Probably not one in fifty of our college
graduates learns to uso the Greek and Latin freely as a medium
of converse with things Their whole mental furce is spent on the i
words themselves ; or, if they go beyond these tu the things signi- |
fied, it is to help their understanding of the words. ’

1 freely admit that language, even our own, ought to be, tv some
extent, an object of study ; but only to the end of perfecting our
use and wastery of it as a medium. Su that tho true end of
mental action is missed where langusge is advanced into an ultx-'
mate object of study ; whichis practically making the end subordin-
ate to the means. Here, however. I an anxious nut to be misun
derstood, lest T may seem to strain the puint tuo far, fur I knus
full well that in such a cause nothing is tu be gained by breaches
of fairness and candor It isa question of relative measure and
proportion.  And I mean that our eduncation treats language quite
too much as an object of thought, and guits too lttle as a
medium. Our students, it seems to me, are altogether too much
brought up in *‘ the alms-basket of words™; and of too many of
them it may not unfairly be said, *“ They have been at a great feast
of languages, and stolen the scraps.”

I have said that our custom in this matter stands partly as a
tradition from a long-past age when there was no English literature
in being. But this does not wholly explain it. The thing procecds
in great part from & perverss vanity of going abroad and sporting
foreign gear, unimndful of the good that lies nearer home. Hence|
boys and girls, especially the Intter, are hurmed into studying
foreign languages before they have learnt to spell correctly or to
read intelligibly in their own. I say girls especially, becauso, since
the women set out to equal, perhaps to echipse, the men in brain-
power, a nughty ambiuvn hasinvaded them to be flourishing their|
fingual intellectuality in our faces.  Besides, tho fashion now 1s to
educate young women for any place rather than for home. DMost
of them hopé some time to spend six months travelling in Europe:l
and they think far more of preparing for that heliday than for all|
the wurking-day honours and services of hte. And I fear it must |
be said wit%m], that we are the must apish peuple un ihe planes. 1
wish we may not prove *‘ the serrum pecus of a Gallic breed.” Be
that as it may, parents among us apparently hold it a much grander
thing to have thewr children chopping Racine and Voltaire than
converaing with the treasures of wisdom and beauty in our ownj
tongue , as if smattering French words were better than under-
standing English and American things. .

Thus our school education is growing to be very much a jositive
dispreparation for tho proper cares, dutics, interests, and delec-
tativns of hife. The further a thing draws from any useful service|
or commuon ovcasion, the more prido there is in studying 1. \What-
ever will serve best to prank up the mind for flaunting out its life
away from home, that seoms to be their first concern. To
end, we prefer somothing out of the common way ; something that
can be tarned to no account,; save to begutle a fnivolous and fashion-
able leisure, or to.mark peuplo off from ordinary humanity, and
wrap them up in the poor conceit of an anstueratic style. In short,
wo look upon the honest study of our -honest mother-English asa
vulgar thing; and it pleases us to forget that this squeamish turn-
ing-up of the noso at what is near and _common is just the vulgar-
est thing in the world. Surely we cannot too soon wake up to the

14

plpin truth, that real honor and clevatiun, as well as sohd profit,
are to grow by :unversing with the things that live and work
about us, and by giving our studious hours to those masters of
English thought from whom we may lesrn to read, soberly,
n}oiiestly, and with clear intelligence, a fow pages in the book
of life, .

The chief argument in support of the prevailing custom 1s that
the study of languages, especially tho Greek and Latin, is a mental
gymuastic. No doubt it is so. But the study, as itis managed
with us, may bo not untairly charged with inverting the true re-
lative imnpurtance of mental gymnastic and mental diet. Former-
ly the Greck and Latin were held tv be enough; but now, by
adding three or four modern languages, we are making the
linguistic element altogother too prominent. We thus give the mind

j ittle time for feeding, little matter tofeed upon; aund so keep it

exercising when st ought to be feednig ; for so the study of words
has much exercise and little food. ow such an sxcess of activity
is not favorable to healthy growth. Substituting stimulants for

| nourishment is as bad for the mind as for the body. Supply the

mind with wholesome natural food ; do all you can to tempt and
awaken the appetite ; and then trust sumewhat to nature. True,
some minds, do yuur best, will nut eat, but, if they do not eat,
then they ought not to act. For dulness, let me tell you. is not

|so bad as disease; and from straining so hard to stimulate and

force the mind into action without eating, nothing but diseash can
result. Depend upon it, there 18 something wrong with us here;
fuod and exercise are not rightly prupurtivned in our method. In
keeping the young mind so much oy a stretch of activity, asif the
mere exercise of its powers were to be sought for its own sake, we

faro at war with Nature. Anda feverish, restless, mischievous

activity of mind is the natural consequence of such a course ; unless,
which is sumetimes the case, the mental furces get dried into
stiffiness from mere heat of gymnastic stress.

We are now having quite too much of this diseased mental
activity. Perhaps our greatest danger lies in a want of mental
repuse. The chrunic nervous intensity thus generated 1s eating
the life vut of us, and crushing the uobler energ;fls of duty an
virtue, aye, and of sound intelligence too. For, while we arc thus
overworking the mind, the muscular and nutritive systems of course
suffer ; so that, first thing we know, the mind iteelf gives out; and
people go foohish or crazy from having been educated all intonerves.
Composure is the right pulse of mental health, as it is of moral;
and ' a heart that watchesand receives ™ will gather more of,
witdom thana head perpetually on the jump. We need ‘“ the
harvest of aquiet eye,” that feeds on the proportions of truth as
she beams from the works of Nature and from the pages of Nature's
high priest. But now we must be in a giddy whirl of brain-ex-
citement, else we are miserable, and think our mental faculties
are in peril of- stagnation. Of intellectunl athletes we have more
than enough; men, and women too, who think to renovate the
world, and to immortalize themselves, by bemng in a continual
rapture and tumult of brain-exercise, minds hupelessly disrvbed
from the calmness of reason, and held in a fever of activity from
shero lack of strength to sitstill. It was minds that Bacon had
in view when he described man in a certain state as being **a
busy, mischievous, wretched thing, no better than a kind of
vermin.” To be intellectusl, to write books, to av wonders in
mental pyroteehny, is not the chief end of man, nor can we make
it so. This isindeed what we seem to bo aiming at, but we shail
fail ; Nature will prove too strong for us here; and, if we persist,
she will just smash usup, and replace us with a people not so
termentedly smart. It.is to the meck, not tle brilliast, that the
prssession of the earth ip promistd. My conclusion from the
whole is, that, next to the elementary branches, and some parts of
science, such as geography, astronomy, and what is called natural
philosophy, standard authors in English literature cught to have a
place in our school education.  Nur am I sure but that, instead of
thus postprning the latier to science, it were still better to put
them on an cqual footing with it. For they draw quite as much
into the practical currents of our American life as any studies
properly scientific do; and.what 13 of yet higher regard, thoy have
it in them to be much more eflfective in shaping the character,
For thoy are the right school of harmonious culture as distin-
guished from mero formal knowledge ; that is, they are a discipline
of humanity ; and to -have the soul rightly alive to the difference
between the noble and the base is better than understanding the
laws of chemical affinity.

(To be continucd).
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Promotion Examinutions.

COUNTY OF LANARK, JUNE, 1883.

ENGLISH LITERATURE.
GRADE IV.
{ Pupils will open their bovks at page 74.)

1 Explain the meaning of :—*stockade fort,” *gallant defence,’

‘ they attempted to decoy them from their fastness,’ ‘to stand a!

sicge,’ ‘a hollow square.’
. Explain the title of this lesson.
8. Gwve the meaning of :—*pioneers,” *rencgude,’ *garrison,’
! defenceless,” ‘ambush,’ ‘ expedient,’ * hazardous.’
4. Who were their natural protectors? Where wero they ?
6. Write from memory any three stanzas of ‘‘The Wreek of the
Hesperus,”

(Pugils are 1ot to hare books in anmvering 5th Question. )

. GRAMMAR axp COMPOSITION.

1. Name the parts of speech in the following:—‘ We visited
Niagara Falls and admired their grandeur ; our guide was a Canad-
ian who pleased us highly.”

2. Divide the following into subject und predicuto :—

(a) Fine feathers do not make fine birds.
(b) She dwelt on a wide moor.

3. Write o simple sentence containing the word hors, and one
containing the word pigeon.

4 Writo a descriptiva of any game at which you play.

GEOGRAPHY.

1- What is a continent? » “~no? a plamn? an archipelago? a
strait 7 a river?

2. In what township, county, province, hemisphere, and zonedo
you live ?
= 8. Name the largest ocean, sea, lake, river, continent, and island
in the world.

4. Give the boundaries of the continent of America.

6. Numo the counties on Georgian Bay, Lake St. Clair, and
River St. Lawrence, with county tuwn of each.

6. Into what waters do the following rivers empty :-—Saugeen,
Grand, Moira, Sydenham, Niagara, Ottawa, Bonnechere, McKen-
zie, Mississippi ?

7. Where is each of the foltowing :—Allumette, Scugog, Quinte,
Manitoulin, Peel, Guelph, Lindsay, Farewell, Vancouver?

¢ 8 What railway would you use, and what places would you
pess in going from Arnprior to Perth?

ARITHMETIC.

(Time—One and one-half Houre

1. Express in Roman Numerals 949, 4808, also tho difference bs-
tween abovo bumbers, and express in figures seven hundred thous-
and seventy ; 7 hillions 49 millions and six.

2. Find the value of 17086 +6909—456 x 4 +21741 -3 + 314658~
1045 + 6789071.

3. A merchant bought on an average 6 Joads of grain daily, each
containing 78 bushels. How many bushels would he buy in 8
months, allowing 4 weeks to & month und 6 days to a week ?

4. A merchant spends §1897.34 in tea at 63 cents o ib. How
many lbs. does he buy?

5. Isold 20 horses at 8162 cach, and bought 19 cattlo at $48
each, 98 calves at 88 each, and spent tho remawder in sheep at 6
each. How many shecp did I buy ?

6. Explain the terms : difference, quotient, plus, reduction, and
writo the tablo for Beer Measure.

7. Reduceo 691 scr. to lbs.

8. How many yards in one mile and a-half ¢

Valuea—10 each. 75 full value

READING.
Third Book~Pago 51.
Value—o0.

AN

I SPELLING.

1. Punctuahty, conscience, pastry, assistanoce, subsistence, har-
fungue, despondence, precipice, tenacity, imagination, moustache,
| sausage, venison, abominable, ungrateful, aviary, ducility, benevo-
‘lence, partial, field-marshal, nautical, voracious, superciliously,
manceuvre, rebellion, aperture, )

2. Tho tears came into his eyes. All the kings vied with each
iother in enriching their national muscum with the beantiful pro.
jducts of his. genjus. Variegated pictures. His cage was wel}
stored with ~:2ffinches, linnets, wrens, ringdoves, and pigeons.
Austere symphony.

Value—40. 2 off for each error.

CANADIAN HISTORY.
GRADE V.

(Time—Ons and one-half Hours.)

. 1, Who discovered Cunada ¥ When? How did he come to call

it Cannda ? .

2. When was Quebec founded ? By whom ? When was Montreal
founded ¢ )

3. Give the most 1ruportant events in Frontenac's rule

4. Who was the Jast French Goveruor of Canada ? Mention some
of the events of his rule. ,

6. Name the Provinces of the Dominion at the present timoe with
date when eack was admitted.

6. Give in order the Guvernors of the Dominion since Confeder-
ation. Why do we celebrate Dominion Day ?

LITERATURE.
(Pupils will turn to pags 198.)

1. Explain the title of the lesson fully.

2. Explain tho meaning of :—* encounter their fellow men amid
the din of battle,” ‘fury of the elements,’ ‘noble self sacrifice,’
¢ not aware of their dangerous position,’ * generous anxiety,’ ‘arouso
the inmates,’ ‘rightly conjectured,’ ‘ enveloped the house,’ ‘ fearful
responsibility,” ‘ heroically executed.’

8. Give the meanings of :—* palmated,’ ¢ promptitude,’ ‘rampart,’
‘ martisl,’ ‘ vpbraid,’ ‘ random,’ ¢ proprietor.’

4. What classes of peraons are meant by ‘those who encounter,’
and ¢ those who strive.’

5. Write from memory ono verse of *‘ Twenty Year's Ago.”

(Pupils are not to have books for 5th Question.)

GRAMMAR axp COMPOSITION.

1 Parse—“1 broke a chord of my viulin by tying a cord too
tightly upon it.”
+ 2. Analyze the following sentences :—
(a) John gave me a shilling yesterday.
{b) The eoldiers of the tenth legion were wearied with their
long mnrch,
(¢) Do you work well ?
8. Define— Relative Pronoun, Transitive Verh, Comparison. _
4. Write six_simpic sentences of not less than six words, and
draw 8 line under the g‘re"dwato.
5. Describe the building in which you are writing, telling a:l you
know about its size, the material of which it is built, &
8. Correct the following scutences :—
(a) It's me. Yes.
(b) Him wants going home.
{c) I done a sum.
(d) Ho was drownded.

(¢) Theso apples is sweet.
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GEOGRAPEY. _
1. Define—Coast, Plateau, Watershed, Longitude, Ecliptic.

2. Namo the maritime provinces with capital of each. Whatare
their principal industries ?

8. Name the islands, gulfs, bays, and straits on the east coast of
Canada, and state the location of each.

4. What lakes are discharged by.the following rivers:—McKen-
zie, Abbitibbe, Bonnechere, Severn, Detroit, Chaudiere, Saguenay

6. Name the mountain ranges of North America ; the rivers of
South America. :

6. cl;:-nme the interior counties of Ontario, with the county town
of ea ' P

7. What, and where are :—Matchedash, Necbish, Southz:u':pton,
ge]lgi:slo, Catoche, Honduras, Monte Video, Pyrences, Azof,

an

ARITHMETIC.

1. The amaller of two numbers is contained 32 times in 576, and
the greater number is 18 times the smaller ; find the product of the
numbers,

2. Find the ocost of building a foncs 1 mile, 435 yards long, at
4bcts. a rod.

8. Find the total cost of :—

10ac. land @ $15 a rood.
75bus. oats @ 12¢cts. a
25201bs. wheat @ Obcts. a bushel

4. A gentleman bought a house, lot, and furniture. The house
cost $526, the lot §244 less than the house, and the furniture $18
more than the lot ; what was the cost of &il three?

5. If an acre of land produce 65 bush., 3 pks., 7 qts., how much
ought 17 acres to produce at same rate.

G. What js"meant by a multiple of any giver number, a common
measure of two or more numbers? ¥ind the L.C.}. of 288 and
482, and the H.C.F. of 9, 15, and 38, .

7. If 12 men can do a work in 15 days, how long will it take 18
men to do the same work 7

8. A man's coat and vest are worth §15.80, and his coat is worth
5 times as much as his vest. Find the price of each.

Valaes—10 each. 75 full paper.

READING.
GRADE V.
Third Book—-Fago 250.
Value—50.
SPELLING.

1. Insectivorous propensities. Parochiallivery. Roguish, sauoy
familiarity. JImpudent nonchalunce. Imminent jeopardy. He
crouched in that most ominous attitude, Tho bees had stored their
luscious heard in artful celle. Miniature sleigh. He planted his
talons round his adversary's throat and held him asin a vice. Cresa-
tion’s tyrsut. Ethereal sky. Thodgh they struggled desperateiy
they were geparated.

2 Correspundent, peregrinations, rhinoceros, bowlful, paroxysm,
exigencies, cnthusiistic, thermometer, pageantry, chivalry, can-
nibal, indignant, irresistibly, inéxtricably, reminiscence, precipice,

Value—40. 2 off for each error.

ENGLISH HISTORY.
VEADE VI
{Time— Ons and one-half Hours.)

1. Who wore the Saxons, whero did- they come from, and what
was their.religion$: Tell anything:else you know about them.

2. Who was tho greatest of the Saxon kings of England, and for-
what was his reign principally ‘noted?.

8. What'Was thé Great Charter? Ths Wars of tho Roses ?

4.- What great events took'place in'A.D. 1066, 1172, 1283, 1946¢
w.zs. iin what'is mesut byio provoyue, to adjourn,’and fo dis-

>4 iasmant. e A -

6) What is the difference betweun the government of Britain
and the government of the United States ¢

CaANapIAN.

7. What happéned in Canada in 18127 Why? Who were at
war? Name the Canadian battle-fields. What happened in 1840 ?
b8. \’}’hat is meant by Confederation? When was it brought
about

9. Tell what you Lnow about Brock, Tecumseh, Lord Durham,
and Ohamplain.

ENGLISH LITERATURE,
( Pupils will vpen their books at page 105.)

1. Give the meanings of :—* council,’ * resplendent,’ ‘ gorgcts,
‘ally,” ‘salutations,” ‘ parallel,’ * absolutely.’ ‘subside,” ¢ divested,
‘facilitate,’ * exordium,’ ¢ aborigines.’

2. What did * the pipe of peace” indicate' By whom was it
smoked ? @ive another name for it.

4. Explain in your own words the following :—* linked together
in a chain of friendahip,” *mode of utterance,’ ‘how cor* uuously
the race of red men had melted, and were still meltir , like snow
before the sun.’

La:t ;Vho was the ‘ Great Parent?’ What is meant by the * Salt
e 124

b. Give a description, in vour own words, of the *‘ Fire in the

Woods.” ‘

(Pupils are not to have books in answering 5th Question. )

GRAMMAR axp COMPOSITION.

1. What is the use of Grammar? What is u sentence? Give an
cxample of & gimple sentence.
2. Analyze the following :—
() In these journeys he encountered the most frightiul
rils.

pe ~d
(bg How had she contrived to sustain life ¥
(c) Lay aside your white skin wrapper.

"8. Parse—*‘England had not been idle in taking poesession of
new countries, and planting her sons therein.”
4 Write the plural of calf, me, beauty, journey, monarch; and
compare big, various, good, evil, much.
5. Chango the voice of all transitive verbs in the following :—
(a) They kept the birds encloeed till they were wanted for
the table.
(b) These old voyagers tell us that thirty boats could: be
filled with the birds.
8. Combine the following into a simple sentence :—
(@) In thatgam a pair of birds was shot.
éb) The birda wers male and female.
¢) They were shot st their nest.
" (d) The nest was onsan islet.
(¢) The nest was near one of their former breeding places.
7. Write a short sketch of some story you have heard or read.
8. Correct what you see wrong in tho following, and give your
ressons &s far as you can :—
(a) He telt mea lie.
(bg There's two or thres of us going.
(c) Them was not at school to-day.
Them lessons ave hiaxd to-night.
{¢) I did not get no sleep to-night.
. %% M s L.

GEOGRAPHY. . \ X

1. Define—Delta, Firth, Oasis, Repnblic, Kingdoni. éivo an

example of each. . .
2. Namo the principal branches of the Atlautic Ocean on itsecast.
emn side. B - T
$. In what-county, snd on*what river are the following situated
—0Oha Galt; Stratford,” Belleville, Perth, Amherstburg;
Brantford, Winnipeg §:7 "~ R O

4. Mame: tho-mousitaina rof British Columbis; the ‘lakes 'of"

4 Quebec, and the rivers of Néw Brunswick.

/
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6. Name the political divisions of South America, and give the
capital of each,

6. Outlino a map of the southern coast of Europe, marking the
seas, gulfs, straits, and islands.

7. What and where are :—Mississagua, Dunkirk, Hull, Orleans,
Miranichi, Portage-la-Prairie, Hooker, Furoe, Perokop, La Hoguel?

MENTAL ARITHMETIC.

1, 1749-12x3-17-56x94+5-+10.

2. 125025 x 11.

3. A grocer mixes 8 1bs. of tea at 60 cts. a lb. with 4 lbs. at 76
cts. What is the mixture worth a Ib. ?

4. If 9 cords of wood cost 827, how many cords can be bought
for $19.50 7 :

6. Reduce 192 farthings to shillings.

6. ‘What change should I receive out of 40 cents after paying for
2 dozen oranges at 4 fur 5 cents ?

_7. Divide %45 between A and B, giving 4 &1 as often as B gets

8. A boy gave away 3 of his marbles to one buy and } to another,
and then had 18 left. ow many had he at first ?
9. What part of 7 times 4 is one-niuth of 727
10. 3 of 27 is ¢ of how many times 3 7

ARITHMETIC.

1. Define—Unit, Abstract Number, Greatest Common Measure,
Fraction.

2. The product of two numbers of which one 18 thrice the daffer-
ence between ten thousand and vne, and nine thousand nine hun-
dred and ninety seven, is three hundred and twenty three thousand
seven hundred and ninety-six. Find the other number.

3. Find the total cost of :—

2462 ft. of boards @ $7.26 per 1000.
1830 1ts. of hay @ $9.00 a ton.
2828 1bs. of clover seed @ £6.20 a bushe 1.

4. Of a farm of 300 ac. two lots were reserved ; one 26 ac. 3 ro.
27 po., and the other 57 ac. 2 ro. 36 po. ; the remainder sold at 456
cents per £q. per. ; how much did it bring.

5. A rule 2ft. 6in. long is contained in two ropes 29 and 57
times respectively. How much longer is one rupe than the other?

6. What must be added to §+17+§ tomake the sum cqual tq 47

7. Find the cost of plastering the four walls and ceiling of 4 room
20 fi. long, 16 ft. wide, 10 ft. high, at 7} cents a 8q. yd. ?

8. 4 can do a piece of work in 20 days, Bin 24 days, Cin 30
da{s ; how long will it take them to do the work altogether ?
values—10 each. 75 full paper.

READING.
Fourth Book--Page 115.
YValue—50.

. SPELLING.

1. Icy embrace. Executive council. The snow was whirled to
eddying mist. The dread torpor crawling came. He manifested un-
paralleled fortitnde. With the deep guttural bellowings of the
antiered monster, and the plaintive answers of his consort. The
pig:ay ancestor of & numercus and giant progeny. The muzzle
pointing vertically duwnwards upon the bait. Mr. Grant, at the
1mmminent peri! of his life, zaved the remnant of the settlers from
extirpation. The larch’s supple sinews. Sylvan happinees reigned
here. A cake of hard deer’s fat with scraps of suet toasted brown
intermixerd, was eaten with the meat ; soup was the drink. Three
ccmpleted the complement.  He paid him this compliment.

2. Interpreter, apprentice, myriads, lustreless, phenomenon,
halibut, eels, cranberry, mat-weed, unpalatable, combustible, bel-
ligerent, biscuits, alacrity, decoctions, abutments, grotesquely, in-
dependence, sturgeon, salmon, picturesque.

alue—46. 2 oft for each error.

*“ O, TBAT PrLato!"'— Somebody tells a good story at Emerson’s expense.
A Yorkshiresnan was advised to read some really good book, and Plato wag
menzioned as likely to snit him. Afterward he was asked, ** Well what do
you think of Plato ?” *Plato? Ob, that Plato! I'll tell you what I think
of him. He's as big 3 humbug as ever hved. Why, man, Emersen bas
said it oll belore him."—Ez.

Practical Jepartnent.
SCHOOL DISCIPLINE

(1.) Reasoning. A large number of cases yield to skilfully ap-
plied argument. The teacher, by studying case after case, learns to
speak so wisely that the pupil yields at once.

A pupil had refused to obey, and stood before his teacher.
Without excitemont the toacher said: ‘8o, John, you refuse to
give Robert his pencil 7" ¢ Yes, sir.”  *Let me see it.” The
pupil demurred, fearing the teacher would retain it. ** Ah, John,
you need not fear; I don’t keep people’s pencils; it is not my
style.” It was handed out. ‘‘How much is this worth, boys?”
Somo said it was worth o cent.  *¢ Well, John, will you sell this to
me? The boys say it is worth a cent.” Of course the matter was
adjusted at once.

The teacher had given an example of the aspirate tone ; the ex-
pression : ““Ha! who comes there?” One tried it and another.
One boy refused. *Try it, John.” John doggedly refused.
*¢ John gives it up, it is too much for him.” And without provok-
ing trouble took up the lesson.

William had been appointed ¢‘hall monitor,” but refused to
servo, saying he ‘* did not come to school to do such business.”
‘ Why, President Garfield swept the rooms and rang the bell at
Hiram acadomy’, and you think the work of assisting in making a
good school 18 beneath you? You don’t understand the sort of a
world you are in. You should be glad to help forwsrd any good
work anywhere, and everywhere. I will do this. You look on to-
day aud to-morrow, and if you don’t then want to help things
along here, you will be the only one ever heard of.”

John had been busy in troubling his neighbors ; the teacher
commanded him to come and write his name on the blackboard in
a black list—(a very questionable device). The boy refused. The
pupil was a large one ; the teacher was on the alert. ‘“John feels
ashamed, and his penmanship is not good ; Henry may write it for
him~" The teacher thus got himself out of a difficulty.

Another teacher not 8o wise took out his watch, ** I will give you
one minute to write the name.” (No movement.) ‘I will give you
one minute more.” (No movement.) ‘‘ You may now take your
books and leave the school.” (No movement.) At recess the
pupil went home and told his father ; the trustees took the boy’s
side, and thus this little incident nearly broke up the schooi. The
teacher cluimed he was right. Was he?

The above is a fair sample of thousands of troubles that occur in
school-rooms.

(2.) Penalties. The teacher who irakes rules must have penal.
ties—that is clear enough. Hanging for stealing was once com-
mon in enlightened Eagland. Whipping was the schoolmaster's
favarite penalty; the rod was ever in the teacher’s hands; for
poor lessons, no lessons, disorder and stubbornness, it was laid
mercilessly on the pupil's back. The writer remembers at & teach-
ers’ institute hearing the details of a flogging bestowed on a pupil
who came late to school. ¢‘ I gave him the biggest licking he ever
had,” said the teacher—and be was applauded! What was the
spirit of the teacher?

1t is of not so much importance what the penalty is, as that there
is one.

1. Looking at a pupil. 2. Reproving a pupil in private. 3.
Reproving before the school. (This is about the most severe of all.)
4. Putting name on roll. 5. Detention. 6. Notifying parent. 7.
Suspending pupil from a class. (Hearing him recite after school.}
8. Visited by a committee. 9. Removal from his seat. 10. Sent
out at recess after the rest. 11. Notifying school officers. 12
Suspension from school.—Teachers’ Institute,
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ADVANTAGES AND DISADVANTAGES OF THE ALPHA.
BETIC METBOD.

(@) ADVANTAGES.

{1) This method is the general one. Other things being equal,
methods which are most in uso aro the best. If 2 boy cameé from
another school, for example, where the ordinary method had besn
adopted, he would lose time if he had to commence on another
system .

(2) 1t 18 very minute in its processes, proceeding lotter by letter,
and thus cultivates the attention by requiring tho scholumis to pay
regard to small details,

(3) 1t teaches spelling simultareously with reading from the very
commencement. .

(4) Being the common method, it is provided with abundance of
good muaterial and apparatus. With other methods the books,
sheots, etc., are more scarcs, and not so perfected and elaborated by
the labor and experience of many minds,

(6) 1t facilitates reference to dictionaries, encyclopwmdias, and
other works drawn up in alphabetical order.

(6) It commands greater confidence among parents tban any
other. Thoy can tell whether their children are *‘ gotting on”
when their young nnes are learning by the urdinary method. that
with which they are acquainted themselves. They are apt to con.
sider phonetic and other systoms as mere ‘‘nonsense,” and will
sometimes take their children away in consequence. Of course
mere prejudice against improved methods must not be regarded ;
this has to be overcome in the case of nearly all improvements.
Still it has to be considered, and a novel system should not be in-
troduced unless it presents decided advantage over the old one.

(b) DISADVANTAGES.

(1) 1t is of & dry and formal character, requiring great and ex-

ceptional skill on the part of the teacher to awake an interest in
the learner.

(2) It follows the names of the letters instead of thewr sounds.
Asin English there is a great divergence between the names and
the sounds of the letters, this method is a difficult one.

(3) The teacher is obliged to begin with very smail words, and
even with syllables which do not alone constitute words. Henceit
is impossible to present the children with interesting lessons at the
varly stages of their school course, when it is so important to gain
their attontion and intevest.

{1) Owing to its difficulty, wuch time is requirea o make good
progress under this system, and thus many children, who have to
leave school at an early age, go forth into the world without the
power of reading fluently or intelligently.

(6) The mechanical difficulties of this method absorb the time
which, under an easier one, might be devoted to explanation and
illustration of the matter of the lesson.—Moffatt's . Scholarship
Answers.

SCA0OL MATTERS IN ENGLAND.

BY CHA8. W. ATHENS, 0.

There are some things in the English public school aystem to
which attention may very properly be called here. My observationa
have been confined chiefly to Zondon ; butits schools are conducted
in the main like those of other large cities in England, sowe of
which they do not surpass in excellence. The code of regulations
now in effect was adopted in May, 1882, and all quotatious in this
paper are fror: the document of that date.

England has no free public schools, As compulsory education ie

pretty stringently enforced thero are of course a good many children
whoso parents are too poor to pay for tuition, and in such cases it
is remitted by the Loard of education. The minimum weekly
tuition fee for each child is two cents ; the maximum, cighteen centa.
As the law however compels children to attend only ‘¢ half-time,”
they are required to pay no more than half tuition, except in the
lowest grade. The head teacher in each dopartinent is charged with
the duty of collecting the fees.
not furnish their own books, theso being, in most cases, at least,
provided by the boards of education. In London, there is in vogue
a system of prize-giving by which pupils may earn bogks as rewards
of merit. Each pupil that has attended punctually for one quaxter
receives frowm the head teachor a card of which the pecuniary value
in books or work-boxes is from six to thizty-six cents, according to
the grade of the school. Ouly girls in the advanced classes are
allowed the option of work-boxes. But teachers may witbhold from
pupils the rewards earned by punctuality if their conduct in other
respects has been unsatisfactorv. Thus while thore are no free
schools so-called, children may not ouly receive gratuitous instrue-
tion, but earn articles of value in addition.

On the subject of punishment, I cannot do better than quote
the words of the code: *‘Every occurrence of corporal punishment
must be formally recorded in a bouk kept fur that purpose. Head
teachers must exercise the utmost caution 1n inflicting corporal
punishment so &8 never to strike a child on any part of the head,
either with the hand or any instrument whatever. Corporal punish-
ment must not be inflicted during school hours. | The name of any
child to be punished shall be put down, and the cases of corporal
punishment be dealt with at a particular time set apart for the pus-
pose. Head teachers may inflict immediate corporal punishment
in exceptional cases which, in their judguent, reyuire such a
coursa; but a special report of each case must be made by them in
the punishment book, giving in full the reasons for depurting from
the ordinary rules of the board. Assistant teachers and pupil
teachera are absolutely prohibited from inflictiug such punish-
ment The head teacher is held directly responsible for every
punishment of the kind.”

I found among the London teachers, and also in the board, a
strong sentiment against the infliction of corporal punishment.
Some teachers with whom I conversed seemed to take pride in
showing that their punishment buoks contained but a meagre
record. An instance was related to me of a school in the East End
of London, attended chiefly by the children of the worst and lowest
classes, which had caused the authorities a great deal of trouble,
because no teacher would remasin long in charge of it, even if some
would go so far as to try. At length, with considerable difficulty,
the services of a lady were secured who had made an exceptionally
fine record in another part of the city. She at onee wholly discon-
tinued the infliction of corporal punishment, and in a very short
time, by the mere influence of her admirable tact and skill in school
government, had transformed the schoul into one of the wmiost
orderly.

As a rule, teachersin England are not employed independently
who have not attended a training achool and served an apprentice-
ship to someo older teacher. Head tvachers may have in charge
as many pupil teachers as they can overse, but cannot receive pay
for more than six. Naturally those teachers who have the best
reputation are most sought by those intending themselves to enter
the profession. Pupil teachers pay for this instruction—males
twenty-fivo dollars, females twenty dollars per annum-—and head
teachers whose services are in demand may thus considerably in-
creazo their income. The absard notion so prevalent here that any
young person who knows a trifle more than other youth is & proper

As an offset to this, the pupils do’
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and fit person to teach them independently has no defenders on
the other sido of the Atlantic, so fur as my observations have
extended.

The teacher's income may be made up from one or more of the
following sources:—1. A fixed salary paid monthly. 2. A share
in the government grant. 8. Paymont to head teachers from pupil
teachers, 4. Payment for instruction in drawing.  As to point 2,
1t needs to be said that oncea year regularly all the pupils are in-
dividually examined by a government inspector, and the teacher
receives 8 pecuniary allowance for each one found competent to pass
into the next grade.  In some cases a teacher may take a achool at
a fixed annual rate withcut regard to the report of the inspector,
but generally the sliding scale, or payment according to success, is
found most eflicient to sccure the best work. In the lower grades
there is not much difference between the salaries of males and fe-
males, usually about twenty-five dollars, up to a maximum of four
hundred dollars. Beyond this the difference ia greater, so that
where u male head teacher receives five hundred and fifty dollars,
a female receives but four hundred and fifty. Going still higher,
when a male receives ten hundred and fifty dollars, the female
teacher of the same grade receives but seven hundred and fifty. As
a part of the fixed salary is reckoned the annual increase made upon
vach *‘ good report” which the teacher receives from the inspector.
This increaso is fifty dollars for a malo teacher and thirty fora
fewale. The apparently unjust discrimination arises from two
causes : The older male teachers, thuse whose wages are highest,
have moro frequently families to support than the females; the sup-
ply of the latter is much greater than of the former, and their
services can be obtained for legs money. A very large number of
ladies find employment as pudblic school teachers in England. No
part of the English system appears to e more worthy of imitation
than to nay according to success. And the teacher has usually &
very competent judge to decide whether he has succeeded, as the
inspecturs are always the best educated men that can be had, and
the position is so well paid that men of ability seek it. Besides
hus relation to the teachers of his distnict is such that he can have
no interest in keeping any of them back. It 1s too often the case
under our system of union schools that boards feel themselves limit-
ed in the expenditure of money; and in such cases, the superin-
tendent, if a shrewd manager, succeeds in getting the lion's snare,
while the remawmning teachers are put off with what is left  And

* yet the schools are probably none the better for the disproportion
ato salary and the numinal oversight.  From the commencement
of his career the English teacher has before him streng incentives
to do well, and ke moy win prizes in two or three different direc.
tions each year.

The English system 1s largely based upon the German, though
that has not been slavishly cupied. The Englith pecple deserve
grest credit, not only for the zeal with whi.b they have recently en-
tered upon the improvment of public education, but also for the
judgment they have shown in adopting whatever is good in the
systems of other countries. Consequentiy the uniform improve.

ment of their schouvls hes been greater in five years than that cf‘

Ohio i four times five, though Ohiv has doubtless some a8 guod
schools as England’s best.

Carlyle says that. * If the devil were passing through my country, and
be applied to me for instiuction on suy truth or fact of this unijverse, I
should wish to give it him. He1s less a Jew), knowing that three and
three are six, than if be didn’t know it, a Light spaik, though uf the faintest,
15 10 thss facs, sf he koew facts enovgh, cuntinuous light would dawn upon
him; he would (to bis smazement) understand what this univerte is, on
what principles it conducts itself, and would cesse t~ be 8 dovil I”

THE HIGH SCHOOL: ITS RELATION TO THE LOWER
GRADES OF PUBLIC SCHOOLS.
BY JOHN HANCOCK, PH.D.

No school system can effectually meet the objeot of its creation
which does not embrace in its constitution provisions for carrying
tha education of youth beyond the common branches. With one
hand the high school beckous the pupils of the elementary schools
to come upward to its more clevated outlook, and with the other it
points its own students to the still higher nutlook of the college.
Lacking the high school, the pupils of tha lower achools w suld lose
a chief incentive to exertion. Buila in fron. of him at the very
start of his career an impenetrabie wall, barring all future pro-
greas, und the motive to activity is gone. His life at once begins
to shape itself to lower aims, and he grows content to be a small
croature. On the other hand, with a good high school to crown
the public school system, there is provided for every child, even
the youngest, a potent and ever-acting incentive to push forward.
Each promotion in grade comes to be regarded as but another step
in the upward march to the high school. Of course the larger
number of pupils fall out by the way, but most will have climbed
higher, and have done their work better, from having had their
eyes fixed on' the goal. Theo atmosphere of a generous equality
comes to pervade the community, and the poorest and most
neglected child is led to feel that there is something in the world
for him to do which shall be well worth the doing.

The course of study, too, for the lower schools is certain to feel
the influence of the high school. This course is too often afflicted
with a fearful leanness— built on the principle that the three R’s,
and but little of them, are sufficient to meet all the educational
needs of common people. In forming a curriculum for the lower
schocls, the liberal spirit bogotten of the high school is sure to
furnish here and there a now element—a germ of growth which
shall develop with the advancing civilization and culture of the
community—nay, rather shall be tho chief cause of this advance in
civilization and culture. In other words, the course of study for
the elementary schools, instead of being a meagre, dead stalk, be-
comes a living growth, full of sap and vigor.

But perhaps the influenco of the high school upon the lower
schools is exerted most powerfully in providing for them a class of
teazhers of a higher grade of qualification than it was possible to
secure under the former order of things. No argument is needed
to show the utter vanity of all schemes of public education which at
the same time fail to place a competent texcher in every school.

The high school cannot give us professionally trained teachers—the
supplementary work of the normal school is required for that—but
1t does give us teachers whose views have been broadened and love
of knowledge deepened by some taste of a liberal culture. Nor is
this taste so slight as some might be inclined to think; for it
should be remembered that the high school of to-day, as constitut-
ed in most of our large towns and citics, gives a better education
in the sum total than did the average New England collego fifty
years ago.

And this higher education of teachers 28 a class renders possible
the successful introduction into the lower schools—eapecially into
the primary departments—of those improved methods of instruc-
tion which have lifted teaching from something less than an empiric
art to the level of a science, and are doing more than any other
agency to make knowledge loved by the whole people. Without
the character-training and resources which come to our teachers
from a high school education, these methods would provo an utter
failure, or degenerato into a mechanism more lifeleas than the
worst mechanism of the dreadful past ; for it may be stated as an
educational axiom, that int:lligent methods can be applied by in-
telligent teachers only.  Machine methods are necessary wher-
aver machine teachers are fou:.d.
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GLEANINGS FROM FITCH.

Varioty and versatility are of the very essonce of successful
teaching.

You teach, not only by what you say and do, but very largely by
what you are.

No cne can teach the whole, or even the half, of what he knows.
If you want to teach well the half of a subjeot, know first for your
solf tho whole, or nearly the whole, of it. <

For all lessons which do not lie in the ordinary routine, the care-
ful proparation of not-- is indispensable. The moment any man
ceases to be a s,_.emz:ic student, he ceases to be an effective
teacher ; ho gets out of sympathy with learners, he loses sight of
tho process by which now truth onters the mind ; he becomes un-
able to undorstand fully the difficulties experienced by others who
are receiving knowledge for the first time.

When your strictly professional work 1s done, follow resolutely
your own bent ; cultivate that side of your intellectual life on
which you feel that the most fruitful results are to be attained.

Slotes and Slews.

ONTARIO.

Of the 44 candidates from the Seaforth high school who wrote at
the recont examinations, 35 or 79 per cent. passed. The record
stands 4 A's, 3 B's, 13 thirds, and 156 intermediates. The school is
only five years and a half old.

Daniol Hetherington, of Fullarton, has been appointed principal
of the St. Catharines public schools.

Listowel high school received 8311 government grant for the last
half yosr.

In the Mitchell public school Miss . Marty and Miss E.
Hutchinson have been engaged for the fifth and sixth departments
respectively at salaries of $300 and §270.

At the Goderich high school 32 out of 39 candidates were success-
ful at the late examination.

Mr. F. W. Sellars, late principal of the Brucefield public school,
has resigned, and Mr. Charles ¥cKay has beer: appoinied to suc-
ceed Fim. Mr. Sellars is a graduate of Ann Arbor, and goes to
Michigan to enter on the practice of medicine.

At the Clinton high school about 40 candidates wrote, and 34
were successful at the last examinations. The report gives 2
zeconds, 15 thizds, and 17 intermediate.

Alex. Crichton, B.A., silver medallist in classics at Toronto Uni-
versity, has been appointed classical and English master 1 Seaforth
high school at $800.

Dr. Smith, late of the first Presbyterian chuich, New Cautlisle,
Chio, has been appointed principal of Demill college, Oshawa. Dr
Smith was formerly pastor of St. Andrew's, Uxbr:dge.

Sumuel Woods, M A., formerly urincipal of Kingston collegiate
institute, has been appointed principal of the Ottawa ladies’ college.

Rev. J. May resigned his position as inspoctor of schools in the
county of Carleton. He has subsequently been appointed imma-
gration agent in the North-west.

Orillia can boast of a splendid school building, and the work car-
ried on in it reflects much credit on the principal, Mr. Geo. McKes,
and his assistants. In this school the half-time system 18 adopted
in tho primary class. Mr. G. McKinnel is second master, and he
has been very successful in teaching bookkeeping tb his class. The
reading in Miss Lafferty's class is exemplary. The other teachers,
namely, Misses Wainwright, Hendorson, Cameron, Cooke, and
Coleman, are earnest, effective teachers.

The Barrie separate school esses a diligent and highly quali-
fied hend master in Mr. John Rogers. His class has been very suc-
cessful in passing at the entrance examination, and the school is

rosporing under his care and the valuable assistance given by the
gisters who have charge of the junior dopartments.

A 23,000 school-house is to be orected at Dacowrvilla,

As a olass, school toachers are very little better remunerated than
clergymen, although there is this in favor of teaching, that the
time devoted to preparation can be utilized for other and more pro-
fitable occupations. But even this is no excuse for the low
salaries paid in most cases. It would be to the advautage of the
teachors as well as to the people to have trained and experionced
hands remain in the profession. This, howerver, will never be the
case 80 long as the remuncration 15 0 inadequate as it now 8. If,
instead of rendering the examinations more stringent, and thus
making it more difficult to gain admission to the profession, the
educational department could davise some means of encouragin
those who take to teaching as a life-work, much greater good woul
be accomplished. As it is, it is simply passing strange that the
two professions which are of paramount Importance to the well-
being of socicty are the very unes which are the most poorly ro-
munerated. This is an anomaly which should not exist, and which
will, we hope, be very soon wiped out, as its existence is not
creditable to us as a people.~ Huron Expositor. ‘

Ingersoll high school prospers under the head-mastership of F.
W. Merchant, B.A. Full classes are formed for all grades of certi-
ficates, and for juniorand senior matriculation. Mss Ella Gardner,
& pupil of this school, passed with honors in French, German, Eng-
lish, and history at the recent second year examiation of Toronto
University. The name was first on the first-class honor list in
English.

The several departments in the Barrie model schaool, under the
experienced and skilful management of Mr. W. B. Barvey, head
mastor, aro in a highly creditable condition. In the primary class,
which is under Miss Burd’s care, the half-time system is adopted —
one-half the room alternating with the other in lessons and play.
In the second class, under Miss Eva Lee, the children, among other
subjects, show a very intelligent knowledge of geography, aud
the filling in of blank maps. The discipline of the schools is re-
markably good, and the wholesome manner in which it is exercised
may be inferred from the fact that since Mr. Harvey's appointment
not a single complaint was made to the School Board. The head
master is fortunate in possessing an excellent staff, namely, Mr. R.
R. Jennison, second master, and the Misses Lee, King, E. Lee,
Boys, and Bird.

In the West Ward school, Barrie, Mr. J. B. Carruthers 18 doing
excellent work. He is assisted by Misses Watson, Todd, and Clara
King., The East Ward school is under the efficient control of Miss
Appelbee.

Industrial drawing is a special feature in the Nottawa public
school, of which Mr.”W. A. Furlong has been the respected teacher
for 16 years. In addition to the instruction comprnised in Walter
Smith’s Primary Manual, some of the pupils are tiught sketching.
The children in the primary class exhibit excellent specimens of
figures copied from the drawing cards and blackboard, and secmed
to take pride in their work.

Mr. R. H. Luck is making good progress as principal of Beeton
public school. He is an onergetic teacher, and has earned the esteem
of the trusteca.

Vocal music is cultivated very successfully in Ayr public school,
which is vnder the principalship of Mr. G. D. Lewis. The school
has improved in many respects lately, chiefly in attendance, which
is due to the increasing prosperity of the village. The Misses Cam-
eron, Renwick, and Crozier are very diligent teachers.

An improvement in .the school building is much needed in
Drumbo. Mr. A. S. Buegless is principal, and is assisted by Miss
Holmes. Tho attendance has increased lately, and is rather more
than can be accommodated with convenience or good results.

It is expected that an improvement is about to be made in the
high achonl building, Park Hill, which will give the heud master,
E. M. Bigg, M.A., botter facilities for carrying on the excellent
work he is engaged in. Twelve pupils were candidates for interme-
diate examination. Mr. Darrach is much appreciated as assistant.
Mr. Bigg is also principal of the public schools ; Mr. W. 8. McBrain
has the 4th class, Miss Spencer tue 3rd, Miss Taylor the 2nd, and
the primary classes are under the care of the Misses McLsod and
Baxter.

The children of the Ancaster public school give an entertainment
every year. The proceeds are devoted to supplying them each
with a present, generally taking the form of a book. The school
is in & very flourishing condition under the head-mastership of Mr,
. R. Manning, aesisted by Misses Ryan and Tayler.

s
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Since the appointment of Mr. J. A. P. Clark to the principalship I
of Stayner public school much satisfaction has been expressed at
tho progress made. He is well assisted by the Misses Robertson,
Logan, and Craig.

Dundas is badly in want of increased school accommodation. ;
During tho winter months it has heen found necessary to adopt
tho half-timoe systom with somo divisions. This reduced tho at-
tendance from 766 to 620, whereas thers are only seats for 504 in
all the schools together. It is to be hoped that the trustees will
seo their way clear to supply this serions deficiency soon. As far
as work is concerned the schools are in a thoroughly sound condi-
tion. J. D. Bissonnette, B.A., 18 & most enargatic principal.
He is assisted in the high school by L. A. Xennedy, B.A. The!
public achool has a very eflicient ataff, consisting of Messrs. J. W.
McLeane and Chas. Roberts, and Misses Young, Somerville,
Knowles, Scott, Laidlaw, McFarlane, and Clark. Miss Young is
leaving after sixteen years of work in these schools, and Miss Me-
Gounnan has been appointed to enter on dutics as teacher after the
summer vacation. There is an excellent Literary Society in con-

neetion with the schools which has a capital museum containing
many fine geological, ormthological, and other specitnens, besides
many curiosities. With more room and better means of display-
ing 1ts specimens this collection would soon becomo a most useful |
and attractive institution. The teachers have been most energetic
i forming and arranging the museum, and deserve all the support
that the people of Dundas can give them to make it a thorough
success.

The Berlin Central School passed fifteen pupils into the
Berlin High School at the recent Entrance Examination. Elmira
passed 10, three of them bemg at the head of the hanor list ;
Waterloo 6, Winterborn 4, Doon 4, Uonestoge and 14th Wel-
lesley each 2, Heidleberg, Hawksville, Erbsville, St Jacobs, Yatton,
and Redhill each 1. The people of Berlin have reason for gratifi-
cation that their school makes such an improved record on some
preceeding years, — Berlin Daily News.

The Executive Commttee of the Durham Teachers’ Association
met at Bowmanville, on Saturday Sept. 8th. Present, Messrs.
Tilley, Gilfillan, Goggin, Reynolds, Barber, Keith, and Stirling.
The convention will be held Oct. 19 and 20. G W. Ross, Esq.,
M P., will be present. both days, and lecture on ** Cultivation of the
National Sentiment ' on Friday eveming. Particulars in circulars.

At the July examnations Orillia passed 21 candidates- —Second
Class, threo A's.and one B, seven Third Class, and ten intermdi-
ates.

We regret that we have been unable to collect the results of the
late examinatious in many schools. If our friends will forward
them at once they will appear next month

One of the scries of Tow sship Institutes, or%anized by D. P.
Clapp, B. A., Inspector of Schools for North Welli

ington, was held
at Glenalban, Peel Township, on Friday 22nd June. The Inspector
was called upon to preside, and the affair was a complete suceess.
There was a fair attendance of teachers and the resident clergymer,
Rev. B Sherlock of the Methodist, and Rev. Mr. Morns of the
Presbyteaian Church were present, together with some of those
from the village and vicinity who were iwnterested in educational
matters. The v-aching by members with the criticism thereby
evoked, and the discussion of essays, occupred the whole of theday,
which was very pleasantly and profitably spent.

The Kingston Collegiate Institute has been recently reorgn-
1zed, and enters upon the present term with an able staff of
teachers, all specialisis in their respective departments, and all
new with the exception of tho efficient Principal, A. P. Knight,
Esq., M.A. From the personnel and high educational standing
of the entire staff, we predict for the institute a most successful
carcer, surpassing even its palmiest days. We notice that a very
important subject has been added to the curriculum,—namely,
“ Short-Hand,” which is fast becoming s necessary part of the
education of both boys and girls.

A vigorous article appears in the last issue of one of the leading
educational journals attacking the management of the Collegiate
Institute of this city. We do not know that there is ground for
the charges msde, but the fact that they have been made in a
journal of educational standing is a reason for some attention being
paid to them by those most interested. The Collegiate Institute is
the most important public school in the city, and in the interest of
education such an article should not bo passed by in silence. The
charges are in brief that *old-fogeyism™ is tne order of the day

both on the part of the board of trustees and of the teaclung staff
—~Telegram. )

- MANITOBA.

A convention for the oluction of three members to represent the
graduates of tho Umversity of Manitoba was held on the 22nd of
August.

On the samo day the University Council met at the call of the
Chancellor, who 1s appointed one of the trustees of the estatoof the
late A. K. Isbister, to take into consideration the conditions of the
bequest and to express a duo sense of the munificonce of the donor
in making liberal rovision in his will for the advancement of edu-
cation in the Province.

The public scheols vpened on Tuesday, 21st August.

Two new school-houses will be opened by the Protestant Board
of School Trustees of this city at the beginning of the new term,
and three add:tional teachers are called for to meet the demands of
the increasmny attondance, one of them to take the assistant’s posi-
tion 1n the colleginte department.

An election of school trustoes for the city was held on August
3rd, in accordance with the late Act amending theschaollaw. The
old members were nearly all re-elected, and at the first meeting of
the new board Stewart Mulvey, Esq., was duly olected chairman.

The examination of teachers for certificates was held August Tth
at Winnipeg, with an attendance of ninety candidates; at Bran-
don, with twenty-seven, Pilot Mound, twenty-two, Birtle and
Minnedosa, about twenty each. The examiners have not yet con-
cluded their labors.

NOVA SCOTIA.

The fourth annual meeting of the Provincial Educational Ae.
sociation was held ip Halifax on the 11th and 12th of July. M.
Alex: McKay, professor of mathematics in the Hulifax higa school,
and Mr. A. J. McEachern, of the county academy, Awntigonish,
wece unanimously elected Lo the posts of secretary and assistant
secretary. £r - to the furmal opening of the session a large nuh-
ber of membess had enrolled themselves.

The first business transacted wasth 3 presentation of reports from
the Executive Committee and the committee appointed the year
before to further consider and revise the proposed course of study
for high schocls. The report of the former committee epitomized
the necessary business of the year of an ad interim character, and
embraced the programme of exercises about to be submitted ; that
of the latter was presented in the shape of a printed curriculum,
By eleven o'clock the spacians hall in the Freemasons' buildmg—
the place of meetirg—w-s crowded tothe doors. Principal Calkor,
of the provincial normal school, having taken the chair, the Super-
intendent of Education proceeded to deliverthe opening address, in
which the chief topics discussed were the relation of general to
techuical education, and the proper equipoise of competing studies
in an advanced scheme of public instruction. He contended that
as practical educationists they were in duty bound to see if thers
was any good ground for the complaints so generally uryed that
education among us has concerned itself too exclusively with groups
of subjects, which though suscuptible of much ingenious analysis
and classification, are still adapted to contemplative rather than
practical business purposes ; with the critical study of absolute

olitical ideas, and the evanescent opinion developed centuries ago

y passing circumstances ; with the riceties of language, and the
curniosities of literature ; with the names and dates and genealogies
of infinitesimal beings, whom accident once thrust into prominent
positions, but whose lives touch not at a single point the needs and
the duties of the present hour, rather than with studies which
would open up new capabilities for promoting 1 'man comfort.

Those urging this claim could certainly find in the history of
education a reason why it should not be thrust sside simply be-
cause it proposed something new. The historv of education was
the record of great waves of change successively rolling in on the
established order of things. Old systems and appliances are found
unsuitable and yseless in periods of intellectual revolution. A new
order of ideas c®ls for new methods of propagation. The *¢ Clouds
of Aristophanes " was referred to as a cuse in point. The immortal
productions of that poet, with their sparkling humor, all their
thrilling Iyric music, were after all but the impotent protezts of a
man of genius, out of sympathy with his times and unable to com-
prehend theirresistible ‘;)rogrcss of events. That *‘ new education
against which this gifted conservator of old forms and ideas pohsh-
ed his wit and tused his lyre came in despite him, and however
much subsequent ovents have modified it, the world feels ita influ-
ence still, and will continue to do so til} the names of Socrates and
Plato are forgotten. Y
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And s0 at no time can we positively affirm that tho wants of tho
age do not demand somne modification of the sterveotyped instru-
ments of education. The ancient classics themselves, about whose
utility so hot a controversy now rages, were brought in on the
crest of a great revolutionary wave, and whatever be their mernits
as educationu! instruments now, none can doubt that they aided in
accomplishing one of the grandest forward moments ever made in
the intollectual life of man. After comsidering in dotail the ap-
peals made in behalf of technical instruction in connection with
common school work, the Speaker closed up this part of his sub.
ject as follows :-—

¢* If the demand made upon us be that 1n our public schools tho
youth should roceive just as fair a start towards the special study
of, say, agricultural science as towards the study of any of the so-
called non-productive professions, it is an eminently reasonablo de-
wand. It is to bo urged that even yet in our curriculum the
studies which have relation to practical pursuits are too much
jostled and crowded by subjects which, having onginally got their
places by accidunt, retain themn not by virtue of relative educative
power or utility, but by mere prescription. Let ua with candor adut
the possibility of the criticism being founded in justice. But 1f we
are asked to turn out accomplished agriculturiats and mechanicians,
we are asked to do a palpable impossibility. Why, look at our col-
leges 7 They pick up our boys at the most advanced stage of our
public school work ; thoy subject them to a four years’ course ;
they examine them and re-examine them ; they take them thrc gh
literatures ancient and modern, through sciences various, through
the fiery furnace of mathematics and the spongy bog of metaphysics;
and yot they do not profess even to have made them doctors, or
lawyers, or clergymen, but only to hav. fitted them to begin to
study to be doctors, or lawyers, or clergymen. It ought to satisfy
all reasonable friends of technical education if we turn out of our
common schools boys ready to onter special schools orgunized for
the purposes of technical education, ready by virtue, not only of
their general training, but also and especizally by virtue of that im-
pulso towards untried pursuits which we may hope it will soon be
in the power of all our schools to impart.™

On the subject of high school studies the epeaker carefully
balanced the claims of modern literature and science and the an-
cient classics. To the latter he expressed strong attachment, but
freely recognized that they could no longer be taught in the
same methods, or de’ xded on the same grounds, as when they
locked up the whole tieasure of the mind. Tt was stupid conserva-
tism to adhere to what has plainly outgrown its usefulness. He
asked for the new course liberalit ', breadth, adaptation. Let the
classics be taught, not as the ale invellectual instrument of our rising

outh, but as & valuable means of mental discipline. In conclusion,
after bidding his hearers to keep in mind the practical tendencies
of the present day and the wisdom of adapting ther~selves to them,
he exhorted them also to remember that the words of the Divine
Founder of Christianity, ‘“man shall not live by bread alone,”
have an intellectusl as well as a spiritual application, and that
science, art, and industry have their chief inspiration in the grat:.
tication of testes which nothing but long processes of general cul-
ture could have created.

The next paper read was by Professor Caldwell, of Aradia Col-
loge, on * Science in Schools”  After dilating on the advantages
of education in every walk of life, he proceeded to enforce the
idea that education should be promoted by ail available means, and
that it was fitting for everybedy to obtain all the mental culture
within his reach in order that he might be of more commercial
value mn the world, and that he might stand higher in the scale of
boing further removed from the brute creation towards the supreme
intelligences. The stimulating and directing of the youthful intel-
lect was considered and the best modes of effecting it. He believed
in the intelligent mastery of a few subjects rather than an attempt
to cover the whole ficld of knowledge. He thought a large amount
uof teaching was unproductive because unnatural, not taking into
account the natural order of mental dovelopmsnt. In youth, curio-
sity, imitation, and memory aze predominant ; later in life reason
and judgment are mature. A sound system of education would
follow this line of natural duvelopment. Let the child learn gram-
mAr by imitation rather than by rule. Theso general ideas were
enlarged upon and elucidated in detail. The difficulties of the
average child in learning were instanced, and the best methods of
profiting by natural capabilities for the greatest advantage in im-

arting instruction, according to the speaker’s opinion, shown up.
Y—Ie thought primary instruction was confined far too much to rules

and text-books, without sufficient explanation of the why and
wherefore. The various requisites of a good teacher were puinted
out, and the benetits of the Acadian Science Club, a worthy *Valf-
villo institution for aiding teachers in ncquiring scicutific kuuv -
ledge, wero givon a lengthy exposition. He instanced a method of
inatructing pupils in such a science as goology, and closed with an
appeal to teachers to pay more attention to the careful and con-
siderate instructi.a of youth,

Mr. S. K. Hitchings, State assayer of Maine, was called upon
for an address, and occupied a few minutes before closing the ses-
sion in some account of the high school system under the American
flag, which were very acceptably received.

In the afternoon the association went on a scientific excursion
about the harbor, arm, and basin in Mr. Waddell's coinmodivus
steam lighter, the Robbie Burns. Mr. McKav, of the Pictou
academy, delivered n highly edifying lecture on roard on the sub-
jeet of botany, with illustrations of numerous specimens collected
at points touched at. A most interesting little botanical expedi-
tion was made in the grounds at the head of the N. W, Avm,

(The conclusion of the association’s proceedings will be given in
next month’s notes.)

Mr. Jobn A. Smith (A.B. Mount Allison college, provincial
%rude A, 1883) has been appointed head master of the model school,
ruro.

UNITED STATES.

In the public schools of Ohio 98,691 scholars are taught the al-
phabet. 642,748 reading, 663,368 spelling. 628,417 arithmetic, 221,-
051 grammar.

Thu achool authorities of Juniata, Adams county, Nebraska, have
introduced reading the daily newspapers in the schools, nstead of
the Readers so long in vogue. The plan is said to work well.

Kansas owns 5,665 school-houses, worth $5,000,000. 1t has a
State university, a State agricultural college, two normal colleges
fo: the education of teachers for the public schuols, a college to
teach the deai and dumb to speak and the blind to read.

The Buard of Education of Cleveland have in cromsideration a
measure to discontinue the services of women as principals of pub-
lic schools. The Cleveland Leader does not believe that there is
any good reason for such a step. No fact, it says, has been more
completely established in this age of common schools than that
ladies make compstent and successful teachers.

Overwork in schools is not confined to this country ; there are
serious complaints of it in England. A gentleman wrote = lotter
a fow wecks ago to the Liverpool Mercury, in which he criticized
severely the schools of Liverpool for over-teaching. The day's
study, he says, begins at 7.45a.1x., and lasts until 8 p.m. Besides
this, the evenings ave supposed to be devoted to study at home,
and there ae no holidays on Saturday.

Miss Pingree, the superintendent «({ the Boston freo kintergar-
tens, has written a letter for the Kinterzarten Messeager which is
an interesting review of what the Boston kintergartens have ac-
complished. There are at present thirty-one free kintergartens for
poor children in and near Boston, carried on by the prinate charity
of ono lady. Four of these kintergartens began their work in
1877, during 1878 and 1879 fourteen others were started, and in
1880 the remaining thirteen. :

Girard College, which has already grown to noble proportions,
has quite recently entered upon a new branch of educational work.
It is training its boys to fit them to becowe mechanics and manu.
facturers, The educatior. in mechanics and the use of hand tools
will be of value to them, even if thoy should enter upon the learned
professions of becoming clerks or bookkeepera. It is such a de-
velopment of the educational features of the college as we might,
easily imagine a man of hard sense like Girard to heartily approve
if he were living.

‘The expense imposed upon society to vmu:ct 1tself against a fow thousand
crimnals, most of whom were made such through the neglect of society to
take cave of their education when young, 1s one of the heaviest of the public
burdens In the city of New York it 1s fifty per cont. more thawn th wholo
cost of the public schools.—Dexter 4 Hawkins.

Dr. McCosh has presented a proposition to the trustees of Princeton to
start & school of Philosophy. He wishes to have this Departmentin charge
of th ee other professors beside himself, and asks for §150,000 1u order to
carry out the scheme,



192

THE CANADA SCHOOL JOURNAL. v

34

ONTARIO TEACRBERS’ ASSOCIATION.

The twonty-third annual meeting of the Ontario Teachers’ Asso-
ciation was convened at the theatro in the Educational Department
on the morning of Tuesday, Aug. 15th. Mr. MacMurchy called the
mecting to order shortly after 11 o’clock, and tho proceedings wore
opened by the reading of a portion of Scripture by Mr. White,
after which Mr. Brebner, of Brampton, led in prayer. Mr. Camp-
bell was appointed secretary of the minutes of the convention.

Communications wero read from Provost Body, Prof. Marshall,
and Prof. Goldwin Smith, in which each of thesegentle: wen regrot-
ted that being in Europe thoy waoro unable to deliver -ddresses at
the time requested.

THE TREASURER'S REPORT.

The Treasurer’s report showed that the association was at present
in a bettor financial condition than at any previous time. The re-
ceipts during the year amounted to 8650.06 and tho expenditurs to
$165.35, leaving a balance of $484.71.

On moving the adoption of the rep-rt the Chawrman said money
was the sinews of war, and if the work of the Association was to be
carried on successfully it would be necessary to have funds. He
was pleased that the report was so satisfactory. The report was
adopted.

Mr. MacMurchy stated that Dr. Goldwin Smith had sent an in.
\itation to the members of the Association to meet this week at thn
Grange. They had decided to accept the invitation for Thursday
afternoon,

LITERATURE IN RCHOOLS.

At tho afternoon session, after the reading of minutes, the fol-
lowing paper on ‘‘Literature in Schools,” by Mr. D. G. Goggin,
Port “lope. was read :—No power ie capable of daing more for
schools than literature, if we understand by it the works of the
teat writers. To feel thus the influence ot literature thoroughly
we must begin at an early age with such prose and postry as chil.
dren can then comprehend, and from this go on gradually until
the works of the great masters can be read, not only in, but out of
the school, and appreciated. These are the words of one of Am-
erica’s groatest educationists. By far the larger number of pupils
leave school without going further th:an the fourth class or without
entering a high school, where the stucy of literature proper now
begins. I hold that we should introduce into the Public Schools
programine a conrss in literature that will enable those who proseed
no further to leave with a fair knowledge of a fow great authors and
with a taste for good reading formed. We ought to apen the road
and start the pupil on the way, else for him it is a sealed book.
We have fed him too long or scraps. Our reading bonks, contain-
ing a mass of short extracts with little if any order in their ar
rangement, have been our only means of forming our pupils’ tastes
or interesting them in any author. and the sixtcen lessons chosen
for spocial study cannot by any stretch of courtesy be said to have
accornplished either ; and just a chapter or two of one author or a
poem or two of another, often, indeed, but a mero fragment of a
poem, with rapid transition from author to author and from age to
age, will Jeave most pupils confused rather than inspired. I had
hoped some time sinco that when the change of reading books be-
came necessary it might be possible after the Third Reader to sub-
stitute for the Fourth and Fifth Readers one complete and char-
acteristic work of each of say six authors. By this means the
pupils, instead of knowing, as now, almost nothing about many
authots, would know considerable about a few, and would be in-
chined to extend thisacquaintance. In Boston they have gone even
farther than thig, and believing that the lesson should lead the child
to take to reading as a recreation and amusement first, and later on
as a means of agreeable knowledge, have introduced into the 2nd
and 3rd classes a two-fold series of popular tales, The superinten-
dent remarks :—** I have seen children read theso taies as I never
before saw them read anything in a primary school.” If we could
make for the 4th and 5th books the substitution I have suggested
I am satisfied that we could do far more than wo now do to form
that intellectual taste which is a young man’s best companion and
protection through life. The substitution is now hopeless, since
the new Readers, though certainly in advance of the old, follow in
the main the same plan, and are excellent scrap-books, and not
much more. Surely in the wide fieid of literature there is some
complete work of an eminent author suited to the age and attain-
ment of our pupils. Surely the pupils will ‘take more interest in
this work than in the selected lessans. :

LITERATURE IN AMERICAN S8CHOOLS.

In Boston a Boioct numboer of books for supplementary reading has
been provided by the Board in sots of 35 for the High Schools and
68 for tho Grammar Schools. Thoy aro used for slight reading,
and at different hours of tho day, so that the one set supplies sev-
eral classos in the same building. They may be taken home at
night and roturned in the morning—a cortain number of pages ho-
ing assigned by the teacher. Next day tho pupils are required to
toﬁ in their own words tho story they have road. They discuss tho
character introduced, and noto carefully tho construction of the
story, and acquire the use of language by using it, Ostousibly to
beautify the walls of tho school-room, 1t was proposed some yea.s
ago that each pupil who chase should contribute not more than ten
cents each half-year. With this some pictures of Longfellow,
Bryant, Whittier, Tonnyson, Scott, Shakespoare, and others were
purchnsed sud hung. Flower pots and hanging” baskots completed
the first part of the plan. Then, incidountally as it wero, cach
teacher began to talk abont the man whuse portrait hung on the
wall, telling stories abont him to encourage the pupils to find out
from their parents or books other stories respecting him. Next
an offer was made to read on Friday some interesting story that he
had writton, provided that certain school tasks were performed
during the week. Then sume gem selected from the story or poem
was written on the board, its meaning fully brought out, the sub-
stance of it given by the ohildren in their own language, and finally
it was committed to memory. So popular did this work becomse
with both teacher and pt.pil that an hour previously allntted to
reading and compgsition ‘vas sot apart each weck for it, and an at-
tempt mado to obtain a fair knowledge of a few authors and to
commit to memory some of their choicest thoughts. As time went
on the work widoned, and now the senior third class studies Whit.-
tier, the junior fourth (girls) studies Longfellow, while the hoys
read * Tom Brown at Rugby " and two or three of Longfellow’s
poems, The senior fourth studies Bryant and Scott; the fifth
Tennyson and Dickens.
A vote of thanks to Mr. Goggin was passed for the paper.

MORAL EDTCATION.

A paper by Mr John Millar, St. Thomas, on *¢Doral Education,”
was read. Following is a resums of the paper :—The constant dis-
cussion to which the various featurcs of cur system of education are
subjected is a hopeful sign.  As teachers wu have been accustomed
to watch carefully public sentiment. We cannot afford to disve.
gard the objections which are occasionally raised against our achools.
It would be folly to give no attention to the suggestions offered by
clergymen and others, who are co-workers with ourselves in the
great cause of education. In the public press and in synods and
conferences the religious and morai aspect of our system has en-
gaged much attention. The use of the Bible has been the leading
topic discussed. This and those akin to 1t in the great subject of
education may be examined under three heads : (1) The provinco of
teachers ; (2) that of the State, and (3) that of the Church. The
ultimate object of the teachers' profession is not, it should be ob-
served, the training of mind, but the training of man. The vice of
most systems of education is one-sidedness The human faculties
are many, and provision must be made tv meet the wants of the
moral and religious as well as the physical and intellectual parts of
our nature. The vast majority beliove that moral instruction should
bo based on Christian principles. A few consider that moral train-
ing may be conducted without any regard to religion. Indeed, oo-
casionally one may be found to maintain that even the atheist should
not be debarred from teaching school. The law1s quite clear on
this point, and it is satisfactory to have the decisive opinion on the
question from the Minister in his last annual report. To teach
morality on any other basis than that which accords with Christian
doctrine would be a violation of the school regulations as much as
to neglect the teaching of English grammar or arithmetic. Certainly
the parent is responsible for the religious training of hischild. Our
school aystem is tho result of & compact, by which the parent dele-
gates a portion of hia duty to the teacher, who, as a public officor,
performs his work in harmony with the terms of the agreement
entered into between the parent and the State. About many reli-
gious topics the teacher must speak if he feels, and if he does not
eel he is no teacher. Tho teacher cannot separate his personality
from his instruction. What he is tells far more upon his pupils
than what he says. Qur teachers should be persons whoese conduct,
both in and out of school, should be above reproach. RMoral tesch:
ing to be mosat effective must be a silent teacher.
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S8OHOOLS NOT RELIGIOUS INSTITUTIONS.

Our national schools and colleges are not religious institutioﬁs, but
they are institutions of a religious peoplo.

1

SPELLING REFORM.

The next subject takon up was ‘‘Spolling Reform,” which was

We do not writo God | introduced by William Houston, M. A., in n conversational

in our legal enactments, but wo inscribo Ris name on the tablets of [ form. After dwelling briefly on the .genoral interest which all
our hoarts. Canadn is not behind tho neighbouring country in tta| classes of the community should feel in the simplification of Eng-
rocognition of religion. He who would removo the Bible, the!lish spelling, and the special interest which the subject ought to
grandest codo of ethics, from the teacher's desk, little understands | havs for those who are compelled to waste a great part of their time

what has made our system of education sv popular. ** Christinnity
is tho basis of our systom of education,’ is the language the vener-

in teaching children how to spell and read, he traced the defective
spolling of English words to the defective character of the English

ated Dr. Ryerson uttered some 30 or 40 years ago. Tho Minister | plphabet as its primary cause. The clementary sounds used 10 the

of Education gives confirmation to the same view. * Tosay that
the Stato,” remarks the Rev. Dr. F. L. Patton, * cannot recognize
religion becauso it cannot confer oxelusive privileges on a particular
form of religion, is absurd. To say that w2 may not be a Christian
nntion because no single denomination of Christians can lay claim
to precodence, is also absurd. Becauso we cannot Presbyterianise
the State it does not follow that wo must atheise it. Our law on
this question does little more than assert that Christian morahty
shall be taught in our schools. The natureand extont of the maral
training aro left to be decided by each locality. We should hesitate
before changing the optional principle in the anatter.  Of the 8,230
schools in operation in 1881 we find 4,601 of thomn haa the daily
oxercises opened and closed with prayer. The regulations enjoin
that * no person shall require any pupil in any Public School to
rezd or study from any religious book or to join in any exercise of
devotion or religion objected to by his o1 her parents.” Wo have,
novertheless, regulations of a recommendatory nature on the sub-
joct, with forms of prayer, ete. As the rogulations are not compul-
s0ry, does it not speak well for public sentiment to find 85 per cent.
of the schools of Ontario doing even so much under the veluntary

plan? The ministers of the deputations who brought up the ques-

tion of using the Bible  school were not definite or agreed as to
tho amendments proposed. Tiis present law, 1t is held, practically
removes the Biblo from the schools. The trustees have the remedy
m their own hands ; no change in tho law would give them any ad-
vantage. The voluntary principle is in harmony with our entire
system of sclf-government, and the strongest argument in its favor
18 that it has worked well. Training in Bible lessons should go on
with geography, history, and every other subject on the time-table.
If a series of Bible readings wero prepared by a competent commit-
tes, it would, I think, come into general use.

ATTITUDE OF THE CEURCH.

Suggestions from the clergy are always in order ; the Church should
rule the State. Both Protestants and Roman Catholics are opposed
to a non-religious system of ethical instruction, but they have an-
tagonistic views regarding the means by which moral instruction
should be conveyed. Huvo the religious bodies interested made
any request to the trustees of any school section which did not re-
ceive respectful consideration ? Have they urged the reading of
the Bible in any locality where it is entirely neglected? Whaere it

‘is only read by the teacher, have the clergy urged that it should

also be read by the pupils 7 In how many places have the ministers
of different bodies taken adrantage of the present law for the pur-
pose of giving religious instruction to the clldren of their own de-
nominations? 1f the clergy have not taken any steps in their own
localities to remedy what they regard as a defect, I fail to seo any
necessity for any general movement for securing a change in the
law. Our institutions will never be ** Godless " if the Churches do
their duty. ‘Those who are friendly to our system of cducation
will do well to consider carefully the injurious effect of all efforts to
establish Separate Schools. If T were to give advice to any religious
body it would be to support, from the Public School to the Umver-
sity, the ruligious but undenominational character of our school
system. Let us not, however, forget the essential features which
have characterized our system ; and while steadfastly mantaimng
the ground that worality should be taught on a religious basis, let
us not render that basis denominational.

THE BIBLE IN SCHOOLS.

A discuasion followed the reading of this paper, in which mauy
of the toachora preseut participated. It was finally decided to
leavo the report to the consideration of = committee appointed by
the Chairman. The committee appointed by Mr. MacMurchy
was : Mossra. Maxwoll, MoKinnon, Alexander, Strang, McHeunry,
and MecAllistor,

spoken language are variously estimated at from 40 to42, while the
offectivo letters to represent these sounds number only 23. One
way of supplying the deficiency is to muke one letter represent two
or more sounds, another is to use such orthographical expedients as
doubled letters digraphs, and other combinations. If these de-
vices wore uscd consistently the irregularities in spelling would be
much fewer than they are, but the fact that some sounds are repre-
sented each in several different ways makes the confusion worse
confounded. Several methods of spelling reform have been pro-
posad, which may boe thus classified : —(1) The invention of a perfectly
new alphabet, each charactar in which shill have a constant. indi-
vidual value, and which should be phonographic in its nature ; (2)
the addition of from seventeen to twenty new letters to our present
alphabet, and the consistent use of this enlarged systom of chhrac.
ters ; and (3) the elimination of such irreqularities and redundancies
as canbe got rid of without any alteration of the alphabet. The lost
method was the anly one disoussed on this oceasion. In reply to
the taunt somotimes lovelled at spelling reforms,~Why do you not
sot nbout reforming your own modes of spelling if you believe in
them? Mr. Houston drew a broad distinction between & mural
principle and mere mattor of convenienco. Those who advocate a
principle on moral or conscientious grounds should be prepared to
act on them from the outsot. It is different with spelling reform.
It is more convenient that the written words in which thoughts are
clothed for purposes of inter-communication should keep as gener-
ally as pussible the same form, no matter who uses them. If each
reformer were to follow a line of his c¢wn the confusivn would be
increased ; if by discussion a certain line of chango can be definitely
agreed to by the majority of educated men, they can by adopting
the new spelling force its use on the minority, aud thus lessen the
confusion instead of increasing it. The endeavor to sccure con-
certed action has led to the formation of Spelling Reform Associa-
tions in Eugland and the United States, and a_similar Association
has recently bosn organized in Toronto, under the title of the
¢t Canadian Spelling Reform Association.” The English and
Awmerican societies have so far acted in perfect accord, and the Can-
adian society proposes to act with them. Mr. Houston read over a
partial list of tho changes proposed t» be mado, such as dropping
the silent letter in the digraph “‘ea” in such words as head, heart,
spelling them hed, hart ; dropping w.e ‘‘o” out of the digraph
‘a0 in such words as jeapardy, leopard ; dropping the silent “‘e™
when it is phonetically useless, asin live, vineyard, bronze, engine ;
writing “u” for ‘“o” in such words as above, dozen, some,
tongue ; dropping ‘“‘ ue” in catalog, dialog, demnagog, leagues, &c.;
droppiny silent ““b” in such words as bomb, crumb, limb. dumb ;
dropping ‘g in feign, foreign, sovereign, &c., &c. He urged
teachors to join heartily in the movement, partly betause it 18 sure
to go on whether they do so or not, and it ought to be controlled
by edncated men, and partly because they have in their local asso-
ciation meetings a means of discussing the question which other
spelling reformers have not.  While he would not advise them to
practiso the reformed spelling in private on account of the danger
from imperding examinations, he protested against the capacity to
spell well according to a complicated and arbitrary system being
proscribed as a fair test of a man’s educational attairments in Eng.
lish, and also against the prevalent mode of applying spelling tests
in examination papers. Instead of giving a list of words, some of -
them correctly and others incorrectly spelt, and asking the candi.
dato to make the necessary corrections according to the reccived
standard, the cxeminer might give n list of words correctly spelt,
and ask the candidate how the spelling might be improved etymo-
logically or phonetically, or both. Such & question wouid boa far
better test of a candidate's knowledge of English than a question of
the usual stock kind. In the course of his remarks Mr. Houston
gave numerous illustraiions of the application of two genoral prin-
ciples, which he laid down as follows:—(1) Simplify spelling when-
ever it can be done by following more closely the etumology of the word,
and (2) simplify spelling phonetically whenever this com be dona witlivut
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vinlatang the etymology. By the operation of these rules pracesd,
exceed, and succeed would be conformed to accede, recede, concede,
intercedo, and secede ; ascendant and resistance would conform to
ascendency and subsistence ; receive, deceive, conceive, perceive
would lose the **1" ; programme would be conformed to anagram,
diagram, telegram, and monogram , island, rhyme, foreign, sover-
eign, ghost, aghast, whole, and whilo would become iland, rime,
foren, sovern, gust, agast, hole, and hwile. Nouns ending in ‘0"
would all form the plural by adding ealy ‘s ; all nouns ending in
" or “fo " would form the plural eithor one way or the other;
words ending in *‘our " would all drop the “u,” etc. He alsoread
lists of words from Milton, Spencer, and still older writers to show
that old English spelling was much more phonetic than modern
spelling, and quoted the expheit testimony of Mr. Skeat to the
sameo effect, adding the explanation that in making their list of
changes the Spelling Reform Associations aimed at restoring
wherever it was practicable the old spelling.  After an interesting
discussion of the subject and a vote of thanks to the lecturer the
convention adjourned.

THE PRESIDENT'S ADDRESS.

At eight o'clock the meeting was called to order and the annual
address of the President, Mr. MacMurchy, wasdelivered. Itdealt
with education in Ontario and teachings thorefrom. He said :—

The work to be done under any school law is threefold. First, to
provide sufficient and suitable school accommodation ; second, to en-
torce regular attendanco of all children of school age at the schools
thus provided ; third, to adopt the necessary 1acans to secure for the
children thus assembled a complete and efficient education.

SCHOOL ACCOMMODATION.

On the first object, viz., schonl accommodation, I do not intend
to say anything, except to state that very satisfactory progress hus
been made, and to express the conviction, which I have had for
some ycars past, that too much attention has been paid to the ma-
terial development of the schools—and slight interest taken in tho
well-betag of the iving agent —to the detriment of the progress of
the country,since it is true for all time, like master, like school.

SCHOOL STATISTICS.

The population of this Province of the Dominion of Canada is
now over 2,000,000, and by the last annual report (1881) of the
Minister of Education the whole number of school children is 489,-
924. From this number deduct one-seventh for those who are uot
likely to be found in the public elementary schools, and we have
419,935 as the numbers which would be taught in these schools,
T may be allowed to express a doubt as to the accuracy of the re-
turns in regard to the number of school children in Ontario. In
Great Britain the number of school children between the ages
of five and fourteen inclusive furms about a sixth of the population,
but in Ontario the given number forms nearly a fourth. Ancther
peculiarity is that while tho whole population is increasing, the
school population, according to the returns, is decreasing. I take
the liberty of directing the attention of the inspeciors to these
features of our school statistics. Looking at the figures given by
the annual departmental reports on education, I find that for the
year 1858 the daily average attendance was 35 per cent. of the
number on the roll, for the year 1868 tho daily avernge attendance
was 40 per cent., for 1880 46 per cent., and for 1882 45 per cent.
So that apparently the averago increase in the average daily attend-
ance has been 3 per cent.  Examining the last report issued by the
educational authorities of the United States of America, I find that
the percentage of the whole school children who attended school
for the year was 34, whereas the diily average percentage of the
number on the roll for the same year was 59 por cent.;in ono city
the daily average attendance of those on the rell is reported to bave
been 89 per cent. The school age in England and Wales is between
band 13 ; the percentage of the wholo number of school children
whose names weroe on the roll for 1881 was 70 ; the daily average at.
tendance of those whose names appeared on the roll for the same
year was 83.45 per cent., and is year by year becoming higher.  For
Scotland, where the schwul ags is Letwean 5 and 14, the percentagn
for 1881 of the whole number of sch..ul children expected to attend
public elementary schools was 66, and for those whose names were
on the roll the percentage of the daily average attendance for the
same year was 79 ; also, as in England and Wales, this percentage
is annually becoming greater. From theso figures it ig seen that

xo aro far behind England and Waloes, Scotland, and even the
.itates of tho neighboring Union in the matter of school attendance.
Though the machinery provided is completo in all its parts, the
learners are not in the school-rooma.  Much more attention is ro-
quired from trustees, inspoctors, teachors, and parents, iu order to
socure the average attendanco which has beon obtained, without
much difficulty, in other English-speaking communities. It is not
at all ereditabls to us that nur wenlthy and populous Province of
Ontarin should bo so far behind other countries existing under simi-
lar conditins m tho essential requisito of prosperous schonl-keep-
ing.
QUALIFICATIONS OF TEACHERS.

Having thus briefly, but as well as may be, considered the
scholars and their attendance at achoo), let us look at the teachors:
as respects their (a) literary sattainmonts; (b) experiouce in teach.
ing; (¢) length of service. In all tho public elementary schouls
there are 6,927 toachers ongaged. By tho last annual report of the
Minister of Education they are classified as follows :-—Number of
teachors holding third-clags certificates, 4,346; number holding
second-class certificates, 2,059 ; and number holding fi~‘-class,
523 ; that is, the percentages of third, second, and first-clav.es, re-
spectively, are 63, 29, and 8. You will obserre no distinction is
made between County Board certificates and those isrued by the
Minister upon the recommendation of the Central “cmmittee of
Examiners, nor is the number of those holding permits. nly exclud-
ed from the third-class. It is not satisfactory to observ :that the
number of those holding the lowest grade of certificate is con *aually
increasing. Every legitimate facility and inducement shoul. . beaf-
forded to teachers,to improve the grade of their certilicates, and to
continue with~ut interruption in the profession. To securo those
worthy ends, the providing of residences for teachers wouid be of
specinl value, as enabling a most desirablo class to remain in the
service ; and not only so, but tho tendency of such wise and fitting
provision would be the lessening of the too frequent change of
masters, which iz the best interests of the country we all regret so
much. I found it impossible to obtain any reliable information as
to the average length of sorvico of teachers in Ontario; I suspect it
is comparatively very short. Some statistica can be given as tothe
longest period of service. Examining the list of those who are re-
ceiving the allowance from the superannuation fund, I find the fol.
lowing figures bearing upon the ages and length of service in On-
tario of the recipients. Five consecutive yoars were taken. The
avernge ages were 65, 65, 64, 68, 63; average length of service in
Ontario was respectively for the same years, 22, From this it is
manifest cither that these men beg.u to teac' somewhat Iate in life,
or that they had taught for years son-ewhere else. The professional
life should at the very least be 60 per vent. more. A man isonlyat
his best as a teacher between the ages o1 40 and 60 or G5.

THE AIM OF THE TEAChER.

The training of a child should aim at the development of his
whole nature, moral and religious, as well as intellectual. The
being isone and indivisible ; we should not attempt to soplit.it.

Cleanliness of person, purity of manners, truth, honesty, kind-
ness, respect for the rights of others, forbearance, carefulness,
thrift, love and obedience to parents and teachers, are of great im-
portance, and the carnest, conscientious teacher will never have
them out of view. Every good school 18 more than a place for the
acrzniremcnt of knowledge. It should serve as a discipline for the
orderly performance of work all through life, itshould set up a high
standard of method and punctuality, should train to habits of or-
ganized and steadfast effort —should be, in miniaturs, an image of
the mighty world., And education must ever keep in view thegreat
principle that its highest object is the mental, moral, and religious
elevation of the scholar, the evolution of all that is best and noblest
in his powvers and character. It must aim at the highest possibili.
ties or its results will be failure. 1t must not be regarded as simply
ministering to our selfish ends. Principal Dawson, of McGill Col-
lege and University, says that no education worthy of the name can
overlook the religious instinct of man, and the late Chief Superin.
tendent of Education, Rev. Egerton Ryerson, said that ‘‘as Chria-
tian principles and morals are the foundation of all that is noble in
man, as well as most prosperous in a country, it is gratifying to ees
the Public Schools avowedly impregnated with these to so great an
extent, thus tending to build up a comprehensive system of Chris-
tian education.” The case being so, how are we to realizo this, the
highest function of our life work? I know of no way, and the
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world has not yet discovered, nor is it likely to find, any other way,
but by Soripture reading and teaching of Bible procept. By reli-
gious and moral education I undorstand, not merely a sct of Bible or
roligious Jessons, or tho regular and constant repetition in scason
and out of season of pious phrases, but the hourly traiming which is
carried on in every lesson of the day. Novertholess, though this 18
the case, I hold Bible reading in our Public Schools to be of primo
importance, not for the teaching of doctrine, but for the teaching
and emphasizing roverently of the great truths of our common
Christinnity. In the city of London, England, this 15 dono most
successfully. For the year 1882 the number of school children
whose names appeared on the school roll for the city of London, at
the date of the last oxamination for Scripture prizes, was 203,001,
Of this number 158,134 were examined in the solected portions of
Scripture for that year, ¢ When itis borne in mind,” says the

~ghatrnan of the School Board, “that all the infants, oxcept one
standard, are excluded, it will be seen that practically ail the child-
ren in attondanco were examined.” Why should we not have a
similar record for our Province? I take it, ladies and gentlemen,
that this question of Scripture knowledge, moral and religious edu-
cation, is the vital question for Ontario, yea, for the whole Domin-
ion, in this and all succeeding generations.

A number of questions sot the scholars at the lasto examination
for Scripture prizes for tho city of London, England, wero appended
to the address. A short discussion on the cullection of statistics
followed, after which 2 vote of thanrks for the address was passed to
the President. After receiving the reports of delegates the Con-
ventio. adjourned till two o’clock on Wednesday afternoon.

Nore'—Owing to pressure on our columns we are compelled to
hold over balance of this report for next month.

MANITOBA TEACHERS' ASSOCIATION.

The Eighth Convontion of the Manitoba Teachers’ Associstion
began in the Central School on Friday morning, Aug. 17th. The
President, Ven. Archdeacon Pinkham, occupied the chair, and
opened the proceedings with reading of the Scriptures and prayer.
The members present were as follows :—

Ven. Archdeacon Pinkham, B.D., President ; J. B. Somersct,
Inspector of City Schools, Firat Vice-President ; W. A. McIntyre,
Secretary ; Messrs. Fawcett, Garrait, Blakely, Hewit, Kerr, Eaton,
Branford, D. McIntyre, end Misses Wright, Eyres, Inghs, Sharpe,
Todd, Garwond, Mcliroy, Johnston, Saunders, Barber, Hargrave,
Roblin, Christie, Kerr, from the city teachers, and Dlcssrs.
Schaffner (Rapid City), Lent (Brandon), Montgomery and Acheson
(Selkirk). Among others present, not members, were Dblesars.
galtg:, Palk, Erskine, Ferguson, Bowerman, and Very Rev. Dean

irsdale.

The forenoon session was taken up with the reading and discus-
sion of a7 per by Mr. W. A. Mclntyrs, Principal of the Boys'
Central School, Winnipeg, on

PRACTICAL EDUCATION.

We regret that onr space this month will not admit of even a
synopsis of this and other papers read. The remaindor of the fore-
noon was spent in an animated discussion of the paper, and a cordial
voto of thanks was tendered to Mr. McIntyre for his essay.

In the afternoon session, after routine business, the Rev. J. B.
Silcox gave an excellent lecture on Pedagogics, on which another
interesting discussion took place, bearing mostly on the dignity of
labar and the best means of training children to respect it. The
election of officers was next in order. The following were elected
by acclamation :—

President, Ven. Archdeacon Pinkham, Superintendent of Educa.
tion ; First Vice-President, Mr. J. B, Somerset, Inspector of Win-
nipeg Schools; Second Vice-President, Mr. J. Houston, M.A.,
Portage In Prairie ; Sccratary, Mr. W. A. McIntyre ; Treasurer,
Mr. F. F. Kerr.

Five Counaillors were elected by ballot as, follows : —Miss Archi-
bald, Mr. E. A. Garratt, Miss Inglis, Mr. J. D. Hunt, and Mr. J.
Fawcett, B.A.

On Saturday morning Mr. L. Schaffner, B.A., read a paper on
Associations.  After a lively discussion, the President then deliver-

~r

+

ed his annual address. In tho afternoon Mr. J. A. Houston, B.A.,
read a paper on ‘‘ The Study of Higher English.” Miss Wright
read an essay on ‘‘ Lady Teachers' Salaries,” in which she fearlessly
took high ground, and put the question of inequality of salary very
pointedly.  Wo hope by-and-bye to publish some of theso papers in
our Special Dopartment.

Before closing « resolution was passed expressing appreciation of
the bequest loft by the will of the late A. K. Isbister for the ad-
vancement of education in this Province, to be expended under the
contro) of tho university. It is expected that the annual income
grom this sourco will be about five thousand dollars.

Beadings and Recitations.

THE MODEL GIRL. .

A practical, plain young girl ;
Not-afraid-of-the-rain young girl:
A poetical posy,
_ A ruddy and rosy,
A helper-of-self young girl.

At-home-in-ber-place young girl ;
A pever-will-lace young girl ;

A toiler serene,

A lifo pure and clean,
A princess-of-peace young girl.

A wear-her-own-hair young girl
A free-from-a-stare young girl ;
Tmproves every hour,
No sickly sunflower,
A wealth-of-rare-seuse young girl.

Plenty-room-in-her-shoes young girl ;
No indulger-in-blues young gir} ;

Not a bang on her brow,

To fraud, not a bow,
She’s a just-what-she-seema.young girl.

Not a reader-of-trash young girl;
Not a cheap-jewel-flash young girl ;
Neither flippant nor lax,

Nor a chewer of *‘ wax,”
A marvel-of-sense young girl.

A lover-of-prose young girt.
Nor & turn-up-your-nose young gir} ;
Not a slattern nor shrew,
But a ** know what I do,"”
And a matter-of-fact young girl.

A rightly-ambitions young girl;
Red-lips, most-delicious young girl;
A sparkling clear eye,

That says ** I will try,"”
A sure-to-succeed young girl.

An honestly-courting young girl:
A never-seen-flirting young girl ;
A quiet and pure,
A modest, demure,
A fit-for-a-wife young girl.

A sought-everywhers young girl;
A future-most-fair young girl;
An aver discreet,
We too seldom meet,
This queen-among-queens young girl.
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HO' REAPERS OF LIFE'S HARVEST!

FOR RECITATION.

(This poem was & farorite with President Gaifleld , it was a cause of great rexret, he
+aid, that he did not know tho authorship )

Ho, reaper's of life’s harvest'
Why stand with rusted blsde
Until the night draws round thea
And day begins to fade ?

Why stand ve dle, wmting
For reapers moie to come ?

The golden morn is passing,
Why sit ye 1dle, dumb ?

Thrust 1o your sharpened sickle,
Aund gathern the grain ;

The might 1s fast approaching,
And soon will come again

The Master calls for reapers,
And sball he call in vain ?

Shall sheaves lie there, ungataered,
And waste upon the plain?

Mount up the beights of wisdom,
And crush each error low.
Keep back no words or knowledge
That humsr bearts should knosw.
Be faithful to thy mission
In the service of thy Lord,
Ang then s golden chaplet
Shall be thy just reward.

the truth ” in spite of opposition from every source. 'The Colonel is a
warrior-teacher, and his battle-cry is ‘‘Fresdom !"—freedom of the
teacher from dust, rust, ruts, ignorance, servile imitation, and slavish
subimission to dictation, in the business of his school-room. The book
is well printed on good paper, bound in English cloth, and has a life-like
cut of Col. Parker.

History of Ex6LaxD, by J. F. Bright. New Edition. 3 vols. cn 8
vo. Rivingtons, London. A coucise and trustworthy text-book, isonc
of the chief desiderate of the student of English History, we would,
therefore, direct the attention of Teachers and Students to o work on
this subject, far less known than its merits deserve; namely that of
Professor Bright of Oxford. This combines the good points of hoth
systems of historical writing—dividing the study into three great
periods, and then grouping together all events having a common result,
and by not following the bare chronological order of events, it gives the
reader a clearer insight into the period under consideration. Further,
uulike 80 many other historians, it is ‘written withcut political or see-
tarian bias, and the aim of the author has obviously been to present a
true view of English history, and not merely his own opinions on the
subject. We trust this work will soon be one of those appointed as a
text-book by the Universities and the Education Department, for the
consideration of their respective candidates While the work will be
welcomed by the general reader, it is pre-eminently a work for the
student who has to ‘“master ” English Hustory—or any period of it—for
the examinations. For this purpose, itis, we beliove, the best History
that has yet been published. Vol. I, Treats of Medireval Monzarohy ;
440—1485. Vol. II. ‘*Personal Monarchy ;" 1485—1688. Vol. IIIL
¢ Constitutional Moparchy ; " 1688—1837. The vols. way be bought

separately.
————O e

THeY wERE ALL Poor Bors.—An exchange culls the following historical
facts, which shouid encourage overy young man struggling under discour-
agements and poverty :

John Adams, second president, was tiie son of a farraer of very modcrate
means. The only start he bad was a good edncation.

REVIEWS.
Notes oF Tarks ox Teacsing, given by Francis W Parker. Re
ported by Lelia E. Patridge. New York E. L. Kelogg & Co, $1.00

‘This is a book for teachers and for students of the theory and practice
+{ teaching. It is a sketch—an justantancous photograph, as i1t were—
«f & great living teacher at work teaching teachers. The artist, Miss |
{.elia F. Patridge, who made the sketch, was both intelligent and sym-
patbetic ; the genial, incisive, strong individuality of Col. Parker moets
the eye everywhere, not less in the frontispicce than in the brief hiog-

1aphy and the subject matter of the many and varied talks. Thcsel
tulks were made to members of the Martha's Vineyard Summer Ipsti- |
tute, and extended through five weeks of the summer of 1882.  In spite
of all that has been published on the subject, they constitute the best,
because a comprehensive and authoritative precentation of the methods
of the Quincy schools. They derive some intnnsic 1uterest and value
from the consideration that, Like the Sybilline leaves, these talks at the

summer Institute, are growing lcxs and less, and will cease after thel
Institute of this summcr of 1853. The book opens with a brief intro.
ductory tketch of Col. Parker's hife and work. Then follow in order,
one talk prelimnary and general, eight talks on Reading, one an Spel-
hng, thiee on Writing, cne oo Cemporition, three on Number and
Antbmetic. four un Geography, and one each on History, Examinations,
School Government and Moral Training. These talks do not aim nor
assumne to prescribe fixed wmodes for teachers to follow in their work.
They say : **No onc was ever great by imitation ; imitative power never
lcads up to creative power.”  **1 +hzll object quito as strongly to your
taking the methods whica I may present, unquestioned, as 1 should to

your acceptance of cthers in which I do not believe.”™ They present the

art of teaching as the greatest art. demanding, *‘first, honcst, carnest |
mvestigation of the truth as found in the learning 1nind and 1n the sub. |

jects taught, and, sccond, the couragevus application of the truth when
found.” Col. Parker bas had suundant success in wvestigating mind

and subjects of instruction, as the talks clearly sbow ; but bis greatness |

in the art of teaching has shown iteelf in his ** courageous application of

Andrew Jackson was born in a log hut ina North Carohna, and was raised
in the pine woods for which the State is famous.

James K Polk spent the earlier years of his life helping to dig a living
out of a farmn in North Carolina He was afterwarde clerk in & country
store

Millard Fillmore was the son of a New York farmer, and his home was a
very humble one. He loarned the business of a clothier.

James Buchanan was born in a small town among the Alleghany moun-
tains.  His fathor cut the logs and buut bis own house 1n what was then a
wilderness

Abraham Linroln was the son of a very poor Keatucky farmer, and lived
in alog cabin until he was 21 yoars of age.

Andrew Johoson was apprenticed to a tailor sl the age of ten years by lus
widowed mother. He was never ahle to attend school, and picked up all
the education he ever got.

General Graut livod the Life of a common boy in a comwon house on
the banks of the Ohio river vntil he was 17 yoars of age.

James .\ Garficld was born in a log cabio. He worked on s farm from the
time he was strong enough to use carpenter-tools, when he learned tha
trade Heafterwards worked on the canal-—Neuw England Journal of Ed-
ucation.

Macatray’s LITeRsRY STrLE —With hoing blind to 1ts obmous faults, Mr
Morison pointe out that t5 somoe extent those fanits may be accounted for by
a not unnatural tendency to transfer tho diction of oratory to that of literary
composition ; sad he dwells with sufficient, but not o strong, emphasis
oo the architectonic charrcter of his narritive.  “Any one* he sa2ys, “who
knows by expenence how difficult 3t is to conduct a wide complox niarrative
with gerspicuity and case, and then observes the success with which
Macsulay has conquered the difficulty will be apt to fall into 2 mute admira,
tion almost too deep for pruse.... Each side of the story 1s brought for-
ward in its proper time and place, snd Jcaves the stago when 1t has served
it purpose—that of advanuinz by one step the main action. Each of thezs
subordinate stories, marked Ly exquisite finish, leads up to & minor cnsis
or turn in events, when 1t )uius the chief narrative with a certain éclat and
surprise. The interweaving of theso well-nigh cudless threads, the clear-
ness with which each is kept wisible and distinet, and yet is mads to
contribute its peculisr efiect and oolor to the whole texturs, constitute one
of the great feats iv literature.



