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EDUCATION.

e a——

THE COLLEGES OF CANADA,
L.

The McGill University.

(Continued from our April issue.)

The Revd. Cauon Leach, formerly Principal and now
Vice-Principal of the University, is the Dean of the Faculty
of Arts. The regular course of studies in this Faculty ex-
tends over four sessions ; und the fee for each session is £5.
Candidates for matriculation are examined in Latin and
Greek grammar, Cwesar’s commentaries , Sallust, Virgil
ZEneid 1st book ; Arithmetic, Algebra, to Quadratic Equa-
tions; Euclid’s elements, 3 books ; writing English from
dictation. Students may matriculate for special courses in
agriculture, commerce and civil engineering, after examina-
tion on the subjects above stated for the general course, with
the exception of classics. Persons who may not be desirous of
entering as regular students, may also obtain, on application
to the secretary, tickets as occasional students for partial
courses or for lectures on any particular subject. Sixteen
scholarships in this Faculty are placed at the disposal of
His Excellency the Governor Genersl, and eight others will
be granted by the Board of Governors, from time to time to

the most successful students.

On completing the regnlar course of studies and after passing
their examination to the satisfaction of the Faculty, students
will be entitled to the degree of Bachelor of Arts. Bachelors
of Arts of at least three years standing, are entitled to the
degree of Master of Arts,after examination. Students in
the fq}uth year of the course, desirous of matriculating in
the Faculties of Law or Medicine, can do so in connection
with keeping the term for their degrees in Arts, only on
obtaining the consent of the Faculty and under such res-
trictions as it may impose.

Logic, mental and moral philosophy and rhetoric are
taught by Professor Leach. English literature and history
are confided to Mr. Edwin Gould, B. A. Professor Cornish
is entrusted with the teaching of classical literature, which
is divided as follows : The first year’s students begin with
Cicero’s Orations in Catilinam and Homer’s Iliad b. 1-3—
then read Livy, b. 21—Virgil’s Georgics, b. 1 and 4th. and
Herodotus, b. 5. The second year they go through Sat. 1.
3. 8. 2. 10 of Juvenal, Tacitus, Germania and Agricola;
Thucydides b. 2d.—Alcestis of Euripides and Prometheus
of /Eschylus. The third year’s students read Horace’s select
odes, satires and epistles and Ars poetica; /Eschiles and
Demosthenes on the crown. During all the time compo-
sition in writing and viva voce, and critical exercises are
atfended to. French language and literat e are tanght by
professor Fronteau ; Corneille and Moliére are the principal
reading books. Professor Markgrafhas charge of the German
langungeand literature. The text booksare : first and second
year, Ollendorfl’ grammar by Adler,and Adler’s progressive
German reader ; for the third and fourth years, Adler’s hand-
book of German literature and Woodbury’s eclectic reader.
The lectures in the third and fourth years are in the German
language, which is also to be exclusively spoken in the
classcs. We oOmitted to state that the same rule applies to
the French. A general insight into the history and nature
of the different teutonic idioms is given in this course and
special attention paid to the affinity of the German with
the English. The course of Hebrew and Oriental literature
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by professor A. DeSola, the Rabbin of the Montreal Syna-
gogue, comprises lectures on the history of the Helwew
langnage and literature in particular, with a general notice
of the other oriental languages, their genius and peculiarities.
Mathematics and natural philosophy are confided to pro-
fessor Johnson ; natural history, agriculture and agricultural
chemistry to the Principal, chemistry to professor Suther-
land, and meteorology to Dr. Smallwood. The late lamented
Dr. Barnston who, 2t the time of his decease, filled the chair
of botany, has not y=t been replaced. The course of civil
engineering is divided into two years and is very compre-
hensive. It is conducted by professor Hamilton.

The following studies are optional : Hebrew, Commercial
Law, Agriculture, Engineering ; all the others are required
for the degree of B. A. Most of the chairs above enume-
rated are of very recent creation and this Faculty has been
the most difficult to organize. It is evident however that
it now stands on a very large and very comprehensive basis.

The High School is under the immediate direction of
professor Howe, who has been for many yecars one of the
professors of the College, and presided at the same time
over this department, the growing importance of which
now commands his undivided energies.

For admission into the lowest Form, it is required that
the pupil shall have attained the age of seven years and be
able to read fairly. The course extends over a pemod of
six or seven vears ; a general promotion taking place only
once a year ; cases of special promotions are few.

The following extract from the prospectus of the schovl
for the year 57-58, will better explain the principles by
which it is governed : ¢ As the object in view is to give a
sound general meatal training, quite as much as 2 knowledge
of particular subjects, no pupil will be permitted to indulge
a partiality for any one stidy to the neglect of others. The
whole of the course is therefore to be considered as impe-
rative upon all the pupils. Latin and Greek are made the
Dbasis of the lauguage division of the course, as Euclid is that
of the mathematical division. They are taught 2o aZ the
pupils, because-they arc the hest means of training them
into a sound knowledge of general grammar and of their
mother tongue and facilitating the acquisition of the modern
languages; they are taught also with reference to the
learned professions for which a knowledge of them is
required and because they possess innate perfections and

beauties, which expanding to the mind of the advanced|

school-hoy are among his inducer..ents to become the col-
lege student. The time, however, devoted to the uncient
languages is not excessive. Instead of the many hours
formerly given to the subject in most public schools, the
time has long been limited in the High School department
of McGill College to at most two hours daily. The modemn
branches of cducation benefit greatly by the change, which
under improved methods of teaching has been found not
detrimental to progress in the classics. The correct writing
of English is regarded as of parumount importance and the
study of Latin and Greek is made subservient to it. The
French aud Gerinan languages form a part of the ordinary
course. Much attention is given to the former, because it is

one of the colloquial languages of the country. French is
imperative, but German is optional. Mathematics have an
hour daily assigned to them as soon as the faculties of the
pupil are sufficiently developed to cope with the difficulties
of the subject. The senior pupils can by the payment of a
trifling fee, attend the University lectures on Physical Geo-
graphy and Geology. The elements of Natural Plilosophy
form part of the course of the senior form. This subject
has been selected from the natural sciences, because it is
propetrly the first in order if not the most important of them.
The senior pupils may, however, attend the University
Lectures on Zoology and Botany. The remaining subjects
of a school cours: : History, Geography, Arithmetic, writing,
book-keeping, so indispensable in a commercial community
have in addition to the attention previously given to them,
their share of the time which has heen taken from the
excessive study of Latin and Greek. Drawing and music
have hitherto been voluntary subjects, but arrangements
are now completed sv as to make linear drawing and vocal
music parts of the regular course without additional charge.”

This abundant and wise programme, in which will be
found ample evidence of a desire to meet the utilitarian
tendencies of a community essentially commereial, without
however, abandoning too much of the higheraspirations of
the human intellect and of yielding to a limited extent, to
the complaints and even to the prejudices alluded to in the
commencement of this article, is carried out by a Rector,
five assistant-masters and four instructors ; and as wealth
and a natural desire for mental caltivation will increase
in this province, it is to be hoped that this High-School
will become an invaluable feederto the college itself.

Our readers are aware that Normal and Model schools
under the joint direction of the Educational Department and
of the Council of the University, are now in existence ; but in-
asmuch as frequent reference has already been made to
them in the Journal of Education, and as we intend tak-
ing up the Normal Schools of Canada immediately after
the Colleges, we shell abstain from any further notice of
this institution in the present article.

The number of persons receiving education in connexion
with McGill College at present is 711; which are distri-
buted as follow : Faculty of Law, 30 ; Faculty of Medicine,
90 ; Faculty of Arts, 35; High School, 244:; Normal School,
70; Model Schools, 230.

(To be concluded in our next.)

Pierre J. O. CHauvEAv.

PEPAGOGY,
ON THE TRUE FOUNDATION OF SCHOOL DISCIPLINE.

{\brudged frors the French of . 3. Rapet, by Mra. Langnedoc.)

1

There exist in the human breast four great springs of
action ; they are duty, self interest, fear and love.

Over the mind of the child, the two first hold little or no
exercise, so far he has held duty as a consequence, not a

moving principle of action. We ask, is it not duty that leads
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the soldier on to glorious battle for his country, or the
christian to the stake rather than swerve for one moment
from its path 2 Then let us consider this sentiment as appli-
cable to the growing mind that is destined one day to
become a hero, die a martyr, or at the least, fill an honorable
place in social life ; for it is, among the four mentioned the
truly greatest ; it constitutes the true foundation of all moral
training and where adopted, I consider the task of education
as half-accomplished.

True, we also mentioned that most powerful motor in
man, self-interest. We admit that self-interest though per-
haps the most absorbing passion in man, following him
even beyond the grave in his visions of a happy hereafler,
yet we do not perceive the child to entertain any serious
regard of a fealing of which his expericnce tells him nothing,
and one far beyond what lus young imagination can picture,
wiio can only entertain objects as they are, present or
passing.

We may be reminded that these exist in the master’s
frown, in his tone of harsh reprimand, and the other modes
of punishment used 1n our schools. To this we answer that
the feeling aroused from apprei.cnsion of punishment is no
longer self-interest, but one of cowardly fear, which is alto-
gether another state of the human mind. No, disguise it as
we may under the name and title of emulation, let us give
to it shape and form, in the way of prizes, public compli-
ment, honorable precedence, &ec., we will still maintain its
futility, or its non existence in the scholar’s mind. We
have this conviction moreover in the fact that no true and
permanent results stand to give us contradiction. It is not
our present intention to enter into a detail of the merits or
demerits of public rewards atschool. We merely would
suggest how erroneous and far-fetched is that impression on
the general mind, that lends such importance to objects so
remote in their attainment, and taken in a comparative
view, of very indifferent cousideration.

Let us in support of the last, suppose a school where the
distribution of prizes is part of its rule. It may be a well
ordered, or say an uproarious one, but in either case the rule
for the distribution of prizes exist ; the consequence is, that
these rewards must be given somewhere, to somebody, and
if not bestowed upon the excelling, the least careless, idle
or obstreperous scholar is marched forward to receive a
prize destined only for superlative and not merely, compar-
ative merit. Under such a widely acknowledged state of
things, we rcpeat that the promise of public rewards is not
a sufficient basis to the proper exercise of school discipline.
Neither is it a cause of surprise to the reflecting mind, for
let us remember that the child’s heart, coming as it does,
still new, out of the haunds of Divine Providence, necessarily
continues full of that sweet confidence and hourly faith,
which in our more vicious conditions, we call thoughtiess-
ness, and that he cannot trouble himself for the morrow.
Yet we are sufficiently irrational to expect him to run
for a goal, which will be attainable only by a consistent
race of one whole year? To be carried home perhaps in the
shape of 2 handsomely gilt book !

If we consider promised rewards as bearing no great
weight with the scholar, what shall we say ot promised
punishment ? We cannot be supposed to pronounce tco for-
cibly, by calling these the natural assassins of all generous
impulse. What do they else, but inspire the mind with
that cowardly fear which is the breeder of hypoerisy, lies
and all kinds of faint hearteduess. When we look around
and investigate the condition of school-discipline as practised
by the greater number of our educational establishments,
we gricve to observe that systematic punishment exists
every where ; in some places it is even pushed to barbarity.
By divine authority we are taught that fear is the beginning
of wisdom ; but it is fear as meant in equal ratio with God’s

—

ineffuble love, and of which he has given us a fuint idea
in the good father of family, who 1s loved with tenderness
and because he is so, feared with respect. A fear so wholly
based upon a prior feeling of love, that pain to its object 1s
the thing most to be dreaded. But the child subjected to
the fear of punishment becomes hardened to it, and his soul
callous to shame. He soon no longer considers his master
1s o representative of o kind parent, but rather as a particu-
lar enemy, whose presence he is destined to shun as much
as possible, The only possible advantage that we can
recognise in the use of punishment as o means of discipline,
is that it perhaps and for a time only retards the encroach-
ment of evil ; teachersare not only bound to do this, but also
must learn how to inspire good and elevating séntiments,
that will take such hold upon the child,as to become a
governing line of conduct even when in presence of no
other witness than that of his own little conscience. The
child’s heart though a tantalizing puzzle to some, is 2 beau-
tiful open book to many, and we would have it so to all,
and to teachers in particular, that they may acquire that
influence without which the task of instruction is as great a
labor and trial to the master, as it can be to the pupil.

1I.

A Jesson of perhaps still deeper conviction in regard to
fear as oppos:d to the ends of edncation, is read in the
complaints, and request of knowledge as to better means,
that stand addressed to us from very many quarters.

The question thus put to us, we have w2ighed with every
consideration due to so grave a subject, and after mature
reflection give it as our opinion that love, such love asstands
pictured in the good father, is the only safe foundation to a
state of good and happy discipline in a school. A suavity
of manner, kindness of tone, gentle though firm reproofin
displeasure, will never fail to inspire the young with that
love and respect in return which is called the « beginning of
wisdom.”

0! if parents and teachers would carefully estimate the
beauty of the task that is confided to them, which is no
other in strict reality, than the continuance and application
to each one of those little souls, of the master’s mission of
divine love. If, as the apostle tells us we should be Jesus-
Christ one to another, how much more so the parent and
teacher, towards the little child entering on the path of .
human impressions, and ready to be drawa by the sweet
cords of love, or drilled and driven into dangerous by-ways
by undue coldness, severity or harshness. The teacher is
by him supposed to hold all knowledge, and to his eyes, is
the personification of his own good teachings. Then how
dare that teacher from that tribune chastise the child for
disobedience, lying or disorderly conduct, when he himselfin
the face of the mutual Father-Eternal, is guilty of all three?
Has he not told that little child many o time that all cre-
ation was based upon love, from the foundation of the world
up to the consummation of all time, that Christ came down
more intimately to tcach us this great and beautiful truth
and that after the same example it should pervade man’s
every action ; and there stands that little child trembling
before o dark frown, an angry yell, a vengeful threat of
worse punishment, or at the least a sneer at his weakness !
Al! Let those who read, remember that the soul in that
little body is a spark, an emanation from the bosom of the
divimty, and though he may be all incapable of communi-
cating in language the marks thus left wpon it, they are
nevertheless made, and some day remembering that other
picture of the divine master, sitting lovingly among the
little children, he will learn to persuade himself that his
parent, his master is no better than the rest of mankind who
put such a wide difference between theory and practice.

Let us for a few moments become again little children,
anG remember how hard it is to our young clastic limbs,
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and buoyant hearts, to be confined day after duy to the
prison of a school, fixed to one particular place, for a space
of time which to us, always seems too long, made to study
a set of lessons of which we no wise see the benefit, but
merely yicld obedience because we are pcremptonly told
that : « It must be done,” exposed to all sorts of little un-
kindnesses from our companions, confusion and perhaps dis-
grace from the master, who if he be of harsh mind puts the
crowning p.int upon our child’s misery, by holding our little
hearts the whole time in a state of mc. “entary apprehension
of some, impending visitation of punishraent.

We ask v7hy should not the master smooth that necessary
course to childhood and youth, by shedding over it a reful-
gence of that love which he so carnestly teaches through
1 hook, and which put into. practice, would make of it one
of mutual kind regurd, affection and cherished duty ?

The answer is this, that although all masters (not except-
ing the admirers of the application of corporal punishment,
a function more worthy the punblic executioner than the
mild instructor of youth,) attempt to gain the regard of
their pupils, yet they do so, seeking the end, without
caring for the means by which it can alone be ob-
tained. Or if he remember that “ love begets love;?
what are his professions generally speaking? a display
of words or rather of egotism, for with the declaration
of it, he promises it to last only so long as the child gives
no displeasure, inconvenience, or trouble of any kind ! Now
the child, who has borne the seal of love upon his birth into
the world, and who therefore is never without a certain
intuitive perception of it, knows right well how to distin-
guish the semblance from the reality, therefore his heart
continues untouched, and his carelessness, insubordination
and petulance remain the same, wntil further disgraced by
hypocrisy and the other attributes of cowardly fear instilled
by the influence we already spoke of, that of chastisement
exercised as o rule. Some will urge that punishment cannot
be banished either the parental hearth-stone, or the school
ranks, for that children are in regard to feeling, very often
insensihle, and moreover ungrateful. To this we answer
that these voids lieas often with the accusers as the accused.
It is the shorter aud easier method of dismissing a subject
full of insurmountable details to him, who is without that

- innate love of his kind, that makes us consider the young
as a sacred deposit in our hands destined to happiness in
this and the next world, according s our own influence
may have been brought to bear upon it.

Let us not be supposed as desirous of wholly withdrawing
{rom schools the resource of punishment. By no means, for
have we not the divine authority as an example of its due
exercise, and its wholesomeness under certain conditions of
the hwman mind. He chastised his people, but only after
repeated chidings most lovingly delivered and as a last recall
upon their approaching hardness of heart. After the same
example we mvite teachers to deal with the little people
committed to their care,and will add, love them, for their
own sakes with a purely disinterested regard, and that
spirit of Christian self-sacrifice without which no master can
work any good either to himself or to his scholars, and if
punishment bie absolutely called for, let it be administered

soas to convinee the child thatit is for his ultimate good, and ol

not for any fecling of harshness or despotism whatever.

On Teaching Reading.
A LECTURE,

Simpson, «he mathematician, obtained his first knowledge: of
Fluxions, or the Differeatial Caleunlus, from Edmund Stone’s trans-
lation of a French work on that subject—and who was Edmund
Stone ?

_ The father of Edinuud Stone was ganlener to the Duke of Argyle.
One day‘as-the Dike was -walking in his garden, he observed a
Latin copy of Newton’s Principia Tying on the grass, and thinking

it'had been brought from his library, he called some one to carry it
back to its place.” Young Stone, then in hie eighteenth year, claimed
the hook as his own, ¢ Yours ?*? said the Duke, ¢« Do you under-
stand Geometry, Latin, aud Newton 2° ¢ 1 know a litile of them,”
said the young man. The Duke, who had some love for the scien-
ces, entered into conversation with him, and was astonished at the
force and accuracy of his observations. ¢ But how came you by 1%e
knowledge of all thesethings 7> Stone replied, A servaut tavght
me, ten years since, to read. Does one uecg to know anytlung more
than the twenty-four letters in order to learn everytlung else that
one wishesg ?

The account of this interview goes on to say that the Duke’s
curiosity being excited, he sat down on a bank and listened to the
following details.

« I first learned to read,’ said Stone, the masons were thenat work
upon your house. I observed that the architect used  rule and cowmn-
passes, and that he made calculations. I inquired the meaning and
the use of these things, and I was informed that there was a science
called arithmetic. I purchased a book of arithmetie, and I learned
it. I was told there was another science callled geometry; I pur-
chased books, and learned geometry. 1 found, by reading, that
there were good books in_these two ‘sciences in Latin; I bought a
dictionary, and I learned Latin. .I also learned that there were
sood books of the same kind in French ; I bought a dictionary , and
Xrleamed French. And this,my Lord, is what 1 have done : 1t seems
to me that we may learn everything when we know the twenty-four
letters of the alphabet.”

Ithink we may all readily admit that Reading is one of the
portats of knowledge, and further, that it is a porial nut easily
opened by the  methods commonly applied—that ¢« Reading,” as
usually taught, < is the most difficult o? human attainments ;? but
when the art has been *acquired, everylhing else that the masses
need in the way of instruction is comparatively easy. Writing is
easy, Arithmetic is easy, Geography is not only easy, but full of
interest. Rcading is the key to History, and a constant exercise in
Grammar and language. 1 recollect an apophthegm that made a
strong impression on me when I was a boy, its force has recurred
to me very often in the course of my life, but I cannot name its
author, neither have I seen it in print during many years. <« If the
poor man can but read how rich may he soon become in the noblest
endowments.” Stone’s experience confirms its truth.

1 shall divide the subject of this paper into two parts, the first,
comprises my own theory and experience in the artof teaching
Reading ; the second, the means which I would suggest for obtain-
ing a better style of reading in our National Schools.

Thirty years have elapsed since my attention was first directed
10 this branch of instruction. I was then studying the principles of
a work by Dufief onihe French lunguage; and it became quite
clear to me that we learn French, in °Eng]and, chiefly by remem-
bering the phases or appearances of the words, and this was one of
the principles of the work.

Soon afterwards I-became engaged in the instruction of the deaf
and dumb, and one of the frst observations I made was, that we
kept the children six, eight, even twelve months, learning the
alphabet on their fingers—learning to distinguish one leiter from
another—and acquiring the art of forming the letters on their slates.
Not an idea was communicated to the children during this process
—not even the name of a single object around them, and at the end
of the time thus occupicd, the children were as much ¢ stocks and
stones ’ as at the commencement. )

I will not delay you with minutiz which only concern the
instruction of the deaf and dumb, it is cnough 1o say that { com-
menced 2 new system—that of teaching the children words from
the first day of their admission, and ut the end of six months, I had
the satisfaction of seeing that the children were acquainted with the
name of every common object about them, aud in all respeets equal
to J)upils who had teen eighteen months under instruction on the

system. I will just add, in passing, that this improvement has
found its way into nearly every Institution for the deaf and dumb
in the kingdom—though in every case resisted at first.

The more I practiced this course myself, the more I became satis-
fied that a method somewhat ‘analagous would be applicable to
teaching reading to every child—but it was working in'my own
mind for several years before I ventured to recommend any one to
put it in practice. Ibecame confirmed in my views by reading
the works of Pestalozzi and Jacotot ; and the first time I suggeste
such a departure from the ordinary course of teaching reading was
in the case of a hearing and speaking child in Doncaster.

A lady of this town, the mother of several children, was remark-
irig'to me with-regard to one of them, that she was just about to
commence a task which would extend over two ycars—that of
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teaching the child to read—that she had occupied this length of
time with each of her elder chitdren, and that it was a dreary and
disheartening labor. I found that she commenced in the orthodox
way with A, B, C, went on withab,ab; bab, bab;babe,
babe; and £o on through all the established gradations of the time:
(I am speaking of 25 years ago,) thers was no syliabic spelling at
that time, no phounic systemn, no ¢ Fonetic Nuz,” no & Reat'ﬁng
Disentangled **; none of the inventions of later days; for, Mrs,
Williams, Dr. Kay Shuttleworth, the Pitmans, and Varly were
alike unknown. There was nothing but alphabetic teaching with
all &ts impediments, choking the progress as fast as progress was
made.

I ventured to ask the lady I have referved to whether she would
have the courage 1o forsake the old path altogether, and totry a
new one. I found that she was ready to adopt” uny course I imglt
sugaest, and 1 desired her to begin with some irteresting chuld’s
book in a lurge type—such as Barbauld’s Lessous—not the Hymns,
at first, as being oo full of figurative language, and toread a lesson
of a few lines to the chill with the book open, aud the chuld’s
attention {ixed on it—pointing to each word as she read the sen-
tences—thus giving the ehild ay interest in the matter of the les-
son ; then to tuke a single line, and to read 1t dehberately, the
child repeatng cach word atter her—1o repeat that hne over and
over agun, titl the child knew each word by its appearance 5 then
1o add another hue, und another § and 1o go over the whole together,
for a quarter of un hour; to resume the Tesson a few hours after;
going again over the okt mound, but adding some new sentences,
aund thus to proceed day by day, attentively marking the progress
she made.

I was zere met with the objection since so0 often raised, ¢ How
will the child fearn 10 speli 72 [ desired that with the 1eading
exerc.se writing should comuence, and not the wnting of letters
merely, or parts of letters, but of words, and not words without
meaning, but the names of objects, such as pin, cat, nut, &c., awl
if aceompanied with pictures of the objects, s0 much the betters 1
also pointed out how inuch the child would learn from analogy,
even as to new words, which had in their formation syllables,
prefixes, or terminations, similar to others aiready taught-—adding
that I relied on writing, copying first, and dictation afterwards, tor
teaching correct speliing. (We spell when we write, we do not
spell when we read.) I then referred her to this extract from.Edge-
worth’s Practical Education :—

As it is usually managed, it is a dreadful task indeed to lears, and if
possiblea moroe dreadful task to teach, toread ; with the help of counters,
and coaxing and gingerbread, or by dint of reiterated pain and terror,
the nawes of the four and twenty letters of the alphabet are, perhaps, in
the course of some weeks' firmly fixed in the pupil’s memory. So much
the worse; all these names will disturb him, if he have common sense,
and at every step must stop his progress. To begin with the vowels;
each of these have, different sounds, and consequently ought to have
several names, or different signs to distinguish them in different circum-
stances. In the first lesson of the spelling book the child begins with
a-b makes ab; b-n makes ba. The inference, if any general inference
can be drawn from this lesson, is, that when a comes before b it has oue
sound, and after & it bas another sound ; but this is contradicted by and
by, and it appears that a after b has various sounds, as in ball, in but, in
bare. ‘The ‘atter € in fire is . as we cull it in-the alphabet, but in fir it is
changed ; in pin it is changed again ; so that the child being ordered to
affix to the same siga a variety of sounds, and names, and not knowing
in what circumstances to obey, and in what to disregard the contradic-
tory injunctions imposed upon him, he pronounces sounds at bazard, and
adheres positively to the last ruled case, or waintains an apparcntly
sullen, or truly pbilosophic and . sceptical silence. 3ust ¢ in pen, and e
in where, and ¢ in ker, and e in fear, all be.called e alike? The child is
patted on the hiead for reading u as it ought to be pronounced in future;
but if, remembering this encouragement, the pupil should venture to pro-
nounce u in gun and bun in the samt manner, ke will inevitably be
disgraced. Painand sbame impress precepts upon the -mind, the child
therefore is intent upon remembering the new sound as uio bun; but
when he comes to busy, and burial, and prudence, his last precedent will
lead him fatally astray, and be will again be called a dunce. Oin the
exclamation Oh! is happily called by its alpbubetical name, but in fo.-we
can hardly know it again, and in morming and wonder it. has a third and
fourth additional sound. The amphibious letter y, which is either a
vowel or a consonant, has onc sound in one character, and two sounds
in the other character; as a consonant, it is pronounced as in yesterday ;
in try, it is sounded as i; in any, and in the termination of many other
words, it is sounded like e. Must a child know all this by intuition, or
must it be whipped into him? But he must kuow a great deal more
before he can read the most common words; what length of time would
wo allow him for learning when c is sounded like %; and when like s?
and how much longer time-shall we add for learning when s shall be
Emnonnced sh as in sure, or 2 as in kas ; the sound of which last letter z

e cannot by any conjuration obtain from the name sed, - the only name

by which he bag been taught to call it? How much time shall we allow
a patient tutor for teaching o docile pupil when g i3 to be sounded soft,
and when hard, Thero are many carefully worded rules in the spelling
books, specifying before what letters, and in what situntions, g shall vary
in sound, but unfortunately these rules are difficult to be learned by
heart, and still more diflicnlt to understand. These luws, howover
rositive, are not fuund to be of universal application, or ut lenst & child
has not always wit or time to apply them upon the spur of the occasion,
In coming to the words good gcnt)cman, get un wngenwus grammar, he may
be puzzled by the nice distinctions he'is to make in pronuucintion in
cages apparently similar; but he bas not yet become acquainted with all
the powers of this privileged letter; in company with £ it assumes the
character of f, a3 in fough : the uext time he meets it perhaps in the same
company, in the samo place, uand as nearly as Jjossible in the sume cir-
cumstances, as in the word though ; but now gis tu become 2 silent
letter, and 1> to pass incognito, and the cleld would commit an unpar-
donuble error if Le claimed the incugmito us Ins Inte acquuintanee 7. Stll
these are olight diflicultics, w moment's reflectiun nust cunvinee uy, that
by teaching the common names of every consvnant i the alphabet, we
prepare a child for misery when he begins to spell or read, A consvnaut
as gaycth the spelling book, is u letier which cannot be pronounced
without o vowel before or alterit; for this renson B3 called be, ana T
el ; but why the vowel should come first in the one case, or lust in the
seeond, we are not informed ; nor me we told why the names of some
fetters have no resemblance whatever to their sounds, cither with o
vowel Lelore or after them. Supposze that after having leared the
alphaber, « child was to attempt to read the words, Here s somc upple
pie. He would pronounce the letters thus :—

UAdchearcies esoeme apepeele pewie

My next trial was of a different character 10 any 1 had hitheno
directed or supermtended. A fijend at Portsea, who, unvavus that
the method should be tried with the couvicts there, wrote to e
for preci~e instructions.  He supphied himself with lessons in farge
type, the words of winch were visible at seveial yards distance,
and operations were commenced with the lowest class of convicts—
those unable to read—success attended the experiments; in a few
weeks they were able to tead any of the lessons set before them.

Although in these days we we much in advance of the work 1
have quoted, in many respeets 5 there is much that is good yet to
be drawn from it m others. But what was the result of the experi-
ment of the lady with W& cliuld 2 Four months sufficed to enable
the child 10 read any chapter m the New Testament.

‘The sumne course was recommended by me to other individuals,
and followed with equal success. My next experience was personai,
and took place several years after. "My eldest chuld was approach-
ing seven years of age, the time when, in my opinion, regular in-
struction iu reading should commence 1 the age at which the mind
unfolds rapidly and requires coustaut divecnon. My success gave
me confidence, and Irejected all other methods of teaching rcad?ng 3
successive experiments confirmed me in the plan I adopted, and
proved that a child may be taught to read better, aud with Jess
trouble to its teacher, and with less harass to itself by rejecting
Alphabetic teaching altogether, and without having recourse 1o
either the Syllabic or the Blionic methods. N

About this time I met with the following confirmation of my ex-
perience. 1 will however candidly admit, that had I not folt an
especial iuterest in the views here set forth, I might have regarded
them as the « go-a-head” notions so freely exported from the West.

«If in any family, therc be one individual wko can read, that
individual could without serious interruption or detriment to any
ordinary occupation, teach all the other members of said family,
old and young, toread also. If, in every settlement or vicinage,
cousisting of & dozen or twenty individuals or famiiies, there be one
who can read, that one could teach all the others in like manner to
read. Let voluntary associations or classes, of from six to twenty
persons (the members, for instance, of one or of several contisuous
families,) be formed 5 and let them agree to meet twice or thrice a
week for onc or two hours, as their numbers or convenience may
suggest,—to learn to read.  And not many weeks or months will
elapse before they will be all readers.

« Adults have been recently taught to read, 1 penitentiaries and
elsewhere in a very short period—even within one or two weeks,
in some cases—who greviously did not know a letter. The chaplain
or teacher opens his Bible—directs the eye of his pupil to the first
verss of the first chapter—ieads it distinctly—points out each word
to the learner, aud makes him repeat it—and so on 1o the end of
the verse, In a few minutes, the pupil can read the verse backwards.
or forwards. He now knows the words by their phasis or appear-
ance inthe book.

¢ Many children, have been taught to_read in this manner, by
individuals who had never heard of M. Jacotot,—and long before

he was bom. By him, indeed, the method with certain modifica~
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tions, has been announced to the world as a grand discovery : and
it constitutes the first stage in the progress of his ingenious and
greatly admired system of instruction.” Let every teacher, however,
do the best he can.

¢ Let him adapt his mode of instruction to the circumstances of
his pupils. He will succeed, upon any plan, within some three or
six months, in teaching hig class or company to read. Were such
a system to be put immediately and universally into operation in
Tennessee, there would not be an individual, between the ages of
eix and fourscore, incapable of reading at the end of the year
throughout the State. Not a dollar is wanted for the purpose. Any
books will answer. Any place will do. Any hour of any day or
evening will suflice.

¢ Now, if there be but one intelligent, patriotic, benevolent indi~
vidual in each district, town or country, who will vndertake to en~
lighten the people on this subject, and persuade them to co-operate
in this good work of self-instruction, it will be speedily accom-
plished.” Sunday Schools judiciousl{, in all parts of the country
would certainly "and easily effect the same object.”—~President
Tandsey’s Leclure on Domestic Schools.

1 personally superintended the next attemptthus to teach Adults
to read; it was made at Millbank Penitentiary. Myself and two
friends were received by the chaplain, the schoolmasters, and several
officers ; and three classes of convicts were taken in succession.
Of the two first I have little to say here ; it was too mournful a sight
to see men mixed together from every rank of life, all reduced to
one Jevel by crime and the prison garb, some of whom were qua-
lified from their previous education and intellectual attainments to
be the teachers of those who were placcd over them as school-
masters; but with the lowest class, consisting of about twenty,
brought forward for the occasion, I was deeply interested. They
might be called the very subsidence of society, and they were se-
lected that morning by the schoolmasters present for their utter
inability to read. We took a large type lesson, containing about
fifty words, and commenced by reading the whole of it, the lesson
was placed before them, and their attention was directed 10 it ; each
sentence was then read, and the men were called upon, first simul-
taneously, then individually, to read it efter the teacher. Every
sentence was reaa and understood. Questions on the sense of the
lesson were asked and answered correctly, except in one or two
instances ; and with the exception of one youth, and he of very
low intellect, every word in the lesson was pointed out by every
one in the class, as it was called for, unconnectedly, and cvery
word read, connectedly ; the only occasional stumbles in the course
of the lesson being with the small words, such as on, 20, so, upon,
unto, &c. This was a very satisfactory exgeriment to e, as it
groved in how very short a time adults might be taught to read ; and

remember one strong impression that my mind received at the
time, connected with Sunday Schools. I had shortly before visited
one, where two-thirds of the pupils were engaged in spelling
lessons ; while on this plan each child might have carried away
in the precious hour devoted to instructien, both in words and
meanning, a living lesson from our Saviour’s life, instead of deud
letters, acquired only to be forgotten before another Sund?'. When
we left the convicts, my friends and myself were invited by the
chaplain to meet the schoolmasters, to have some conversation
with them on the propriety of adopting this plan of teaching read-
ing throughout the prison. I am sorry to say that the schoolmasters
raised various objections to its adoption ; the chaplain was only
there temporarily, during the illyess of the regular chaplain, and
could not adopt it without the schoolmasters were content to carry
iton with spint ; he, however, had one vacancy for a schoolmaster;
and he requested me to find him a teacher who would carry out
this p:an independent of the other schoolmasters. 1 was so fortu-
nate as to meet with one who had already had some experience
with me, and he was appointed. In the course of several years he
has received every encouragement, is a most exemplary officer,
has had his salary advanced several times, and I trust in the end
he will do his country good service in the education of convicts.

The next incident 1 shall mention took place in a gentleman’s
family a few miles hence. Calling one afternoon, I asked his eld-
est boy, whom I will call Willy, if he had learned to read? His
father shrugged his shoulders and said they had been laboring for
two years at reading, but with no success. I professed my will-
ingness to teach him, and not to leave the house till he could read
something, and then they would only have to foliow the same path,
and in a few months he would be able to read well. I felt confi-
dent that I could achieve enough in half an how to convince his
father and mother that there was no real difficulty in the matter. I

asked for a book in tolerably Jarge type. A Bible was handed to me;
1 obiected to it. but, nevertheless, said it should do forthe occasion.

I opened the book at one of the beautiful incidents in our Lord’s
life, und assurad Will that he should be able to read it without any
mistake, and without spelling, if he would be attentive for a short
time. I went through the process which I shall detail presently,
and in a quarter of an hour \Bill)’ read every word of several verses,
with the exception f one or two little words, which are always
stumbling blocks at first, from their similarity.

It is no little satisfaction to me that I am not aere to-day under
the disadvantage of advocating a new thing, You have seen that
Jacotot, the Edgeworths, Dufief, and President Lindsey have all
been before me—some in principles, others in their application.
Whether what 1 have said, or may yet say, is accepted or rejected
by gl'our verdict, I feel confident that all who are present must go
with me to a great extent.

You know that we do not spell words to little children when we
are teaching them to speak, and that we endeavour to make them
understand, not by selecting the shortest words, but words of simple
mearning, whether they are short or long.

You are aware that %r the same reason that we do not speak to
little children in monosyllables, we do net divide polysyllables
pausing in their utterance, in order that each syllable may be better
understood ; and that if we did so, such a word as horse-man-ship
would not have its meaning facilitated thereby. .

Yon are also convinced, but not by anything that I have said,
that 1if we further divided words into their simp:fest parts in speak-
ing 10 a child, instead of saying, ¢ You must take some physic,”
we should have to say—giving the alphabetic name-sounds—

“«You must take some physic?

And thus far I think s'ou go with me, if no fusther. But depend
upon it, that if the cluld knew at first the diflerence between the
two modes of learning to read, the parts being so unlike the whole,
he would rather take the physic than the reading administered in
such small and contradictory doses.

You are all well aware that if you were commencing the study
of a new language, you would not followw the method generally
adopted in teaching our little natives to read their native tongue;
words not letters would be the objects of your attainments.

And lastly, you may all probably remember from your own expe-
tience, that a book written in monosyllables is one of the most
difficult you can place before a child from the great similarity of
the words. It is only the inexpenenced in practical teaching who
will produce schoo) books in monosyliables ; every good teacher
will reject such books for the three foflowing reasons.

1st—from their constrained adoption of short words.

2nd—from their want of variety in the appearance of the words—
one of the elements of success in teaching reading.

3rd~—from the monotony their common use induces.

I firmly believe that the monotone so prevalent in many of our
schools for the poor and the middle classes, (not National Schools
olx;ly,) ir:l brought on and fostered by the prolonged use of lessons of
this kind.

« The way of God is a good way* seems to us all, at first sight
aud sound, a simple enough senténce ; but we should teach ideas
as well as words, and what doves way present to a child’s mind ?
Does it bring before him the conducting of the Universe under the
natural Jaws? Does it present to him the custom of God in dealing
with his creatures 2 Does it bring God’s moral laws before his
mind? Does it show him God in Christ, reconciling the worid to
himself? I will ventute to say that it does none of these, but that
it either brings no idea to his mind, or an incorrect one. The sent-
ence is a metonomy, and of too difficult a character for a child to
comprehend ; and § trust you will agree with me that figurative
language is not adapted for a child’s carly lessons. This example
is not unfairly chosen, and will illustrate my point that mone-
syllabic lessons are not the easiest. . .

I must now say a few words on the mode of teaching readin
which experience has led me to adopt and to advocate. Convince
that its general acceptance would be a public advantage, I have
done all'in my power to make it known, especially by means of
the little works of which I claim ths parentage. In several of them
{ have made a few observations on this subject. 1 will read from
the preface ot « Reading without Spelling.’

ORDER OF PROCEEDING WITH A PUPIL OR A CLASS.

‘The pupil is supposed not to be able to read, not to know a word
of the language, nor a letter of the alphabet.

1. The teacher is to mention the subject of the lesson, and the
instruction it is intended to convey, 8o as to interest the pupil.

2. He is to place the lesson before the pupil, and resd deliber-
ately the whole lesson.
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3. He is to re-commence, and read the first_sentence, woid by
word, pointing to each word as he reads it. The pupil is to read
each word after the teacher, his eyes being directed to each word

i\s he reads to the end of the sentence, and so on to the end of the
esson,

4. The teacher is to read an entire _sentence, and the pupil is to
read it after him, and so on to the end of the lesson.

5. The teacher is to read again the entire sentence, and the pupilis

;0 repeat the preceding sentences, till he reaches the end of the
ess0,

6. The entirc lesson is then read by the pupil without the aid of
the teacher, unless a word should occur which causes hesitation, in
which case the teacher is to pronounce that word.

By this course of proceeding it will generally be found that the
gupil will read the entire lesson with ease. The teacher is not to
e discouraged by the appearance of words of two, three, or more
syllables. If such words cxpress a sumple idea they are easy words,
and much more easy for pupils to remember than mauy of the short
words.
Writing from dictation will be a sufficient spelling exercise, first
the words, then semtences, then whole lessons.

I have nothing to add to this part of my paper, ad will conclude
with a few remarks on the improvement of the style of reading in
our National Schools.

As a general rule I do not think the children kear enough of good
reading. The fault cannot be attributed to the mode or speaking
in the class to which they belong and with whom they associate
out of school-hours. It is often to me a matter of surprise how well
the uneducated classes speak, making due allowance for want of
orammar and provincialisms, but though the reading of school-
Boys may be nglntly affected by provincial pronunciation, it is
not this that constitutes the peculiar fault which I find almost
universal in their reading.

By the method of Teaching Reading which I have brought before
you, the teacher must necessarily read much in the hearing of the
children ; the result would certainly be beneficial to the style of the
children.

Tlns part of the process is confined to children who are learning
to read, but there are advanced classes also to be improved in style,
and I would recommend that each lesson, or a considerable portion
of it, should be read by the teacher before the class commences
reading 1t.  The various subjects—the diflerent kinds of composition
—the peculiarities of authors require at times a different mode of
reading ; these will be seenin the teacher’s reading, and imitated.

There are some excellent directions®for reading, gathered from 2
variety of sources, i the introductory portion of Sullivan’s Literary
Class Book. Euough. I do not hesitate to say, for every school-
macster, and saving the necessity of reference to more expensive
works. Of this book [ think every schoolmaster should have a copy
if only for the fitst 150 pages.

I think the Bible should be read as the Bible, and as nothing
else 3 1 see no objection to the children of the lughest class in a
school reading the Bible duily, with the master or mistress, but 1
would not have it treated as an ordinary school book ;—the very
fair objection arisos,—How then would you have the Bible read?
To this I reply that I would have & portion read by the master to
the pupils every day ; under such au arrangement, already pro-
vided 1n our Liturgy, as to go through the whole of the Bible in a

ear; and for this reason, that the clildren would understand it
gelter from the master’s seading than from their own; especially,
if, as might be expected in their case, the sense wers interrupted
by pausing to spell the more difficnlt words, the attention of a
whole class being diverted from the subject during such process.
To this observation I would only add, that the reading of the head
class for the day should be, in all cases, the chapter or portion read
publicly in the school by the master.

I should regard this practice as a_consistent aﬂplication of some
of the principles I have now set forth : viz., that children (and aduits
algo) should leam to read by words, not by letters—while they
should acquire their style of reading, whatever the subject, ¢ grave,
gay, lively, or severe,” from the tones of their teacher.

Deaf and Dumb, Institution, Doncaster.—The English Journal
of Education.

CHARLES BakER.

Catechism on Methods of Teaching,
TRANSLATED FROM DIESTERWEG'S ¢ ALMANAG? (Jalrbuch,) vor
1855 axp 1856,

BY DR, HERMANN WIMMER.

(Continued from our lust.)

VHI. Grograruy. By Annknrobs.,

1. What are the principles on which the present methads of
teaching geography are based ?

They are intimately connected with the general punciples of
education. Some consider 1t necessary to proceed from a general
view o} the globe, n order to gam at first a zeneral outline,—a
seaffold, by means of which the building may%o gradually cons-
tructed in all its details,—and this in such a way that the pupil
shall remain always conscious of the relation of the several parts 1o
the whole, and that the latter itself shall gradually be made more
and more perspicuous in all respects,

Others think that the beginner should first be led into a sphere
commensurate with his faculties, near to him and capable of being
surveyed by his bodily eye ; and that he ought to be made fumniliar
with 11, 1n order to sharpen his sight and tongue for the later geo-
graphical perceptions, and the intellect for the relations more and
more complicated. TLen, and not before, the boundaries of this
field should be gradually extendewd, to give his growing powers
more extended exercise, wntil, at Jast, in” the highest grade of his
studies, the whole earth 15 considered n all its various reiations.

Others again are of opinion, that the mere observing, hearing and
speaking of geographical .natter, does not give thorough knowledge ;
that it is requisite to appeal to the spontancous activity of the pupils
themselves, and to cause them gradually to complote drawn or
pictured representations of the localities studied. T'his method they
say is not ouly in harmony with the juvenile inclination to suc?x
work, but gives an indelible knowicdge of what is pictured, parti-
cularly of its relations of form and surface ; which will serve asa
solid basis for all further instruction.

On these three foundations rest the ideas of the geographical
methods now in use,—the analytical, synthetical and constructive,
(drawing,) method, each of which, in “practice, admits of various
modifications.

2. What are the peculiur advantages and disadvantages of the
analyticul method ?

One advantage that should not be undervalued is, that it designedly
keeps in view the connection of the scveral parts of the earth to
the whole, s0 that, from the beginning, all discontinuance of the
perceptions is avoided. It most carefully regards especially the
topical and physical elements, as well as the necessity of graphic
representation. It, however, has this peculiar disadvantage, that
it furces upon the pupil the perception of the whole, at a time when
he is not yet able to compreﬁend it fully ; and, in particular, not to
understand the general relations of climate, soil, produce, etc. It
is impossible to carry the beginneralong at once in all the collateral
studies, e. &, in natural knowledge, so as to thoroughly acquaint
him with all these elements. Many things consequently remain
an un..gested mass, gathered and retained merely in the hope of
future understanding.

3. By vhom has the analytical method been particularly recom-
mended ?

The « philanthropist,” Guts- Muths, has, in his ¢ Essay on met-
hodical instruction iu geography,* (FVersuch einer Methodik des
geographisches Unterrichts, 1845,) e.\clusivel?' advocated the an-
alytical method, which 1s also used alinost exclusively in scientific
works.  (see Berghaus, Room, Kalkstein, Rode, Barth, Viehof,
etc) Some have attempted to lessen the inconvenience of analysts,
by dividing the material into appropriate courses.

4. In what respect has the synthelical method of teaching geogra-
phi/ unquestionable value.

n that, according to correct principles of pedagogy, a small and
casily comgrchcnsiblc space is treated at the outset ; that the most
¢ concrete” things, easily understood by the children, form the
ground-work of further instruction: that these small districts or
parts are by this metlhod made vividly distinet wholes, the gradual
extension of which, and its increasing variety, are well accom-
modated to the gradual development of the pupil’s mind. The
subjects and relations thus learned are at the same time the ele-
ments of all geographical instruction. Moreover, by this method
the pupil gains, within a reasonable time, and in an orderly way,
a desirable familiarity with his native place and country; and in

case the extent of his studies has to be curtailed, the more remote
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parts of the globe would be omitted, rather than those with which
the scholar and his life are closely connected, and which, therefore,
must be most important to him. This method, likewise, admits
of laying out definite courses. However, the strict and completo
carrying out of it, would lead to an improper extension of the field
to be gone thiough, and might, by tiresome repetition, cause other
disadvantages.

b. Who advocate the synthetical methold ?

Charles Ritter, (see Guts-Muths, Bibliothek ;) Henuing, ¢ Guide
1o methodical instruction in geography;» (Seitfaden zu etnem me-
thodischen unterricht in der geographte, 1812 ;) Harnish, ¢Geo-
graphy,” (Weltkunde ;) Diesterweg, ¢ Introduction to methodical
instruction in geography,’® (Anleitung zu einem methodischen un-
terricht in der geographie;) and Ziemann, ¢« Geographical instruc-
tion in the burger schools, (Geographische unierricht in Burgers-
chulen, 1833.)

6. What is to be thought of a combination of these two methods ?

Strict consistency in either of them leads inevitably to many in-
conveniences. Therefore, we must either follow one in the main
and make all kials -f exceptional uses of the other, or contrive to
combine them judiciously. It is a great concession made to the
synthetical method by the analytical, that the latter should permit,
as introductory to the proper geographical course, a preliminary one,
to include observation of the neighborhoud and its objects 3 diawing
easy sketches of the schoul-room, house, garden, ete. ; instruction
in measures of length and breadth, (if possible in the openair;) ex-
periments in sketching the neighburiood fiom an elevated point,
with estimates of area by eye, vn a small scale, (for children of
7-8 years;) and geographical instruction on the native country,
(province or state,) with an occasional exposition of the elementary
geographical conceptions. Bormann, who tries to combine the best
parts of the two methods, makes the first described preliminary
course, (somewhat modified, and with the addition of observations
of the most simple phenomena of the sky,) his first cowsse ; giving
in the sccond a view of the globe, with instruction upon its priucipa
imaginary lines, and the drawing of them, with a general view of
Europe, and a particular one of Germany ; cdvancing in the third
course, 10 a more accurate description of Germany, followed by a
view of the other Europezn and extra-European countries. Such
acombination may be consideted as appropriate and practical ; still it
is not the only one possible.

7. What are the advantages of the constructive, (drawing,)
method ?

The drawing method proposes, by construction of maps, instruc-
tion in the elements of such construction, before all regular teaching,
to furnish the basis and means of all geographical knowledge. Tt
places especial value on the creative activity of the Enpils; and
upon such an impression of the pictures drawn, that this may be
indelible and vivid in the pupil’s mind and form the foundation on
which future geographical teaching shall rest. The accuracy and
strictness which this method gives in fixing and enlarging the forms
is unquestionably very valuable, for very much depends on a thor-
ough acquaintance with these forms. A designedly and gradual
advance from the most general ground-forms to the more correct
contours, and filling them out afterward with details of surface, is
quite correspondent with pedagogical principles. This method,
however, requires far too much in the way of accurate memory of
numerous localities laiddown. Geography contains still many other
things of essential value, for which there would scarcely remain
sufficient time and interest,

8. How 1s this constructive method usually carried out in detail ?

Agren, general text-book, Part 1, Physical Geography, (Allge-
meines Lehrbuch : physiche Erdbeschreibung,) Berlin, 1832, would
first have the maps of the two hemispheres drawn, on a planisphe-
rical projection. ~ Some characteristic points, (capes, mouths of
rivers, etc.,) are then to be fixed and joined by straight lines, to
gain a sort of ground-plan of the area. The formation of the coast
comes next, and afterward the parts of the surface are put in,—all
by fixed and defined rules. This method, therefore, distinguishes
between description of the coast and of the surface.

Kapp, ¢ Course of Geographical Drawing,? (Celirgand dey Zeich-
nenden Erdkunde, Miuden, 1837, takes the square form as a basis,
and likewise assumes some characteristic pomts in the same,
which he joins at first by straight lines, until successive corrections
give the right representation.

Kldden rejects the gradual elaboration of the right map. Accord-
ing to him it must be drawn accurately from the very beginning by
aid of some determining lines.

Canstein takes neither the whole geographical net of lines nor the
form of a square ; but any convenient geometrical figures, as
triangles, rectangles, circles, etc., and uses but few meridians and

parallel circles. He admits no copymng, nor does he aim at strict
accuracy in all determinations of boundanes and directions, .

Lohse keeps to the normal directious of the rivers ; has copies
made from a given model-drawing, and requites a memory of what
hag beon drawn.

Oppermann, ¢ Guide to Geographical Instruction,”” (Leitfaden
zum geographischen unterricht,) giives the pupils the right maps,
ready made, in accurate contours, hus these contours painted over
in the succession in which the countries occur in the lessons, and
then the details of the surface put in. .

Kléden’s method, (see above,) seems to be the best. On the
plan of Bormann and Vogel, the pupils have skeleton maps, with
tha chief positions nlremfy marked, (see the maps of Vogel, Frei-
hold, Holle, etey,) and gradaally draw the correct maps.

9. To what limitations is the constructive method subject in the
common schools ?

The drawing of maps, (by which must not be understood me-
chanical copying,) can not of course begin uutil the scholars have
skill in drawing generally sufficient to construct 2 relatively correct
map with some success.  But geographical instruction itself can not
be put off until that time; therefore, drawing maps can not be
placed at the beginniug, but must take its place in a higher giade.
Again, unless geogra )le is to occupy all the study and Teisure time
of the pupils with mauking neat maps, not eutue atlases, but enly a
few maps, can be drawn, (that of the native province and country,
" one or anvther country of Europe, of Palestine, etc. ; but scar-
cely, with advautage, the two planispheres.) At school, thete is
not time to draw every thing, and if there were, it would be better
used in other things, since map-drawing, a1 excellest aid to geo-
graphical instruction, is not that instruction jtself.

10. What is the proper introduction to teaching geogralphy ?

It must be precedéd by an acquaintance with the relations of
sgace in the immediate uneighborheod, and with the geographical
objects there, as well as by an elementary knowledge of maps, and
thus of elementary conceptions, for the sake of conversing on the
same ; else the pupil can not understand clearly nor advance suc-
cessfully.—Barnard’s American Journal of Education.

(7o be continued.)

Tests of a good Gallery Lesson.

In mpasurmg the success of a collective lesson, and in criticising
its merits and defects, the following are the points, which require
most attention :(—

1. Language.—This should be simple, adapted to the age and
attainments of the children, free from pedantry and affectation, yet
well chosen, fluent and accurate. The gaeults which most frequently
occur under this head are, inattention to minor matters of pronun-
ciation, aspirates, and disfinct utterance; the use of untamiliar or
unsuitable words; -nd inattention to the grammatical structure of
sentences. Long, entangled, or obscure sentenc . ought to be
specially avoided.

II. Matter.—The choice of the subject, and .its fitness for the
comprehension of the class of scholars, should be first regarded ;
then the selection of the right facts, the exclusion of all irrelevent
matter, and the careful limitation of the lesson to such a number
of facts as children can be reasonably expected to learn within a
prescribed time. It often happens that in the delivery of a lesson
a teacher aims at imparting much more than ought to be attempted
or can possibly be.remembered ; or he does not consider the epecial
needs of the class of children whom he has to teach ; or he fails to
connect the subject with their previous knowledge and experience,
or he is imperfectly provided with information ; or has not a suffi-
cient variety of illustration at command. Sometimes, too, a lesson
on a common ob{ect erts by confining itself to common facts, such
as children would necessarily learn out of doors 3 as if there could
be any value in a lesson on a familiar thing, unless some unfamiliar
or new knowledge were superadded to whatever the child knew of
the subject befere, Al these faults may be avoided by careful and
thorough preparation, and by writing out full and systematic notes
beforchand. In connexion with the subject, itshould be remembered
that, although every teacher should determine to keep close to the
subject in hand, and not to intreduce more facts than fairly lie within
its compass—he, himself, should have a considerable reserve of in-
formatien on the point, and should know more than he attempts to
teach ; otherwise, he will be unable to offer explanation of any
new difficulty which may seem to rise out of the Jescon. Moreover,
a teacher-always fevls embarrassed with tha.consciousness that he
is approaching the limits of his own knowledge ; and this feeling
will destroy his confidence, and greatly interfere with the succeas
of any lesson.
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I11. Method.—This includes the orderly and logical arrangement
of the facts to be learnt ; the rightemployment of questions, of illus-
trotions, and of ellipses ; judicious recapitulation at the end of each
divisioun of the subject ; exhaustive recapitulation at the end of the
lesson ; spelling of diflicult words ; careful registration of the facts
in order on a black-bvard, as svon as they are learnt ; and many
other points. The commonest errors in the method of a collective
lesson are the employment of technical terms before the use or need
of them has been understood ; the neglect of the inductive process;
the telling of facts which could with a little trouble have been
eli “ted from the children; the tvo rapid transition from onu fact to
another, before the firet has been thoroughly understood 5 the care-
less uses of ellipses in cuses where they are supplied mesely by
echaing a woid just uttered ; the unequal distribution of quéstions
throughiont the class, by which a number of the scholars are often
whollc)" neglected, and the readiness to depend on simultancous an-
swers. ‘The method of a lesson is ulways defective if thought is
not encorazed on the pirt of the children ; il they have not been
led to abserre minutely and attend carefully ; if thosequence of facts
and reasonings and maral lessons is not perfectly logical and natural ;
or if the children have not been led to desire the instruction even
before it was imparted. -

1V. Rlustration.—This may be of two kinds—visible, and near-
:ly verbal : the former should, whethier in the form of 1aps, pictures,
iagrams, moduls or objects always be simple, uuepcum}:urcd,
plain, and very intelligible. Much judgmeut is required in the
selection of the best illustrations of this kind,.and still more iu the
dexterous an | «flective use of them. The omal illustrations depend
on the pictorial or descriptive power of a teacher, aud form a most
important element in the success of a lesson ; they require to be
akitfully chosen, aad tu be put funli in the simplest Janguage ; they
may, unless great care be taken, betray a teacher into redundancy
and loosencss, and if the aunlogies or similies be not perfectly
sound, they aie very apt to mislead lecsmers, and leave false un-
pressions.  Hence, in judging of the value of such illustrations as
are employed it o lesson, it'isnecessary to considur first their fituess
and appropria‘eness ; aud secondly, the discretion and judgment with
which they arc used.

V. Manner.—If this is pleasing and yet dignified—if the teacher
can manifest sympathy with the class, and yet show a determina-
tion to teach—if he is selfpossessed and free from embarrassment,
and yet not hard, arrogant, or sarcastic—the success and moral
value of the lesson will be in a great measure secured, Awmong
young teachers especially, there is often a tendency either to an
ungentle and harsh demeanour which repels the_learners, or a
familiar and jocose style, which does still more mischief. The
characteristics of a good manner in lesson giving are ease and alac-
rity of movement, quickuess of observation, eamnestness,» i a
demeanour which, while it invites confidence, secwes authority,
and rivets attention.

VI. Discipline.—No lesson can be regarded as successful, in
which the order of the class is not sustained from beginning to end.
If the first symptoms of disorder aud inattention are not instantly de-
tected and checked ;if the surpervision is not complete and eflective
over every child ; if any needless threats are uttered, or if, after
announcitg auy inteutions as to rewards and punishments, the
teacher fails to fulfil these intentions, the lesson will be defective
in this important particular. Of course, the:main preservatives for
the discipline of a class are the interest and general attractiveness
and efficiency of the teaching ; but next to this, order will be found
to depend on vigilance, and on quickness of eye and of ear, on the
teacher’s part, as well as on the firmnes with which he insists on
obedience to all his commands,

V11, Results.—Finally, the success of every lesson can only be
judged of by the result. ~ If the final recapitulation shows that [ittle

as been teally appropriated by the children, or if, when they are
tested by waitten examination, or otherwise they cannot reproduce
what has been taught, the lesson must be regardid as a failure.
No apparent skill in the design, or clearness in the delivery of the
lesson, will compensate for deficiency under this head. In sum-
ming up the merits of a lJesson, it will, thurefore, be necessary. to
take into account, firast, the number of facts which have actually
been received and understood by the learners ; and, secondly, the
proportion of the whole number of leamers which has thus received
and understood them. Both of these circumstances require to be
well considered.

It is in the belief that mode! iessons for criticis: .
much more frequently than heretofore in_ food schools, and the
pupil-teachers and assistants genera'ly will-find the systematic
criticism of such lessons a very valuable exercise, that we have

e now given

thus sought to unumerate some of the mam powte to which atten-
tion should be directed in cstimating the success and excellence of
gallery lessons genetally,.—£Educational Record.

Improprictios of Speech.

We often hear persons speak of ¢ an use,” « an union,” ctc. As
properly might they say ¢ aun year,” When wu at the begimmng ot
a word has the sound of yoo, we must treat it as a consonant, and
usc a instead of an before it.  Su m the word one, the voyel sound
is preceded by the consonant svund of w, asif 1t were ¢un ; and
we might as properly say *+an wonder,”® as say * such an one.”
Before words commencing with & stlent, an must be used ; as “an
hoir,” ¢ an honest man,” cie. Before words commencing with &
aprirated we use @ as ¢ @ hope,” ¢ g high hill,” « ¢ bumble cot,”
et.. Do we asphiase the & in'humble? Yes. Sosay Websier aml
th 2 most modémn authonties.

it is a common sustahe to speak ot a disagreeable efluvia. The
word is efluvium is the smguiar, and efflucia 18 the plural. A
similar form should be observed with aufomaton, arcanum, erra-
tum, phenontenon, allucium, anl several other words which are
less frequeut’y used, and which change the um o- on iww u, 10
formn the plural.  Ti memorandum and encomin, usage has mide
it allowable to form thé plusal in the ordinary wey, by the addunn
of . We inay say either memorundums or memeranda, encomiums
or éncomia. \ mau, who should have knowu betier, remarked thes
other day, “Ifound but one erratu in the bouk?? Erratum, he
shoiild have said 5 une erratum, two or more errata,

There is an awhwarduess of speech prevalent amouag ull classes
of American society in such scutences as the folluwing:- < He
quitted his hoi~c apd got on to a stage-coach 3 « Hu jumped fron
the couater on o the tloor” o« She wud it on 20 a dishiy™® + | threw
1t on o the fire.”* Why use two preposstions where one wouid be guste
as explicit, and far moie ejegaut 2 Novow, , i the present day, would
think of sayiug, ¢ He came up to the caty for to gu to the: eabibjtion,”
because the proposition for would be anawkward superttuity ;50 15 to
in the examplés given. Theie are some sitnatiuns, however, in which
the two prepositions may with propriety be employed, though they
are never indispensable ; as, Yaccompanied such a one to Bridge~
post, and then walked on to Fairfield.” But here 100 motions are
implied, the walking onward aud the reaching of a certain point.

There seems to be a natural tendency to deal in redundance ot
prepositions. Many people talk of ¢ continuing on.”? I shou!lbe
glad to be informed in what other direction it would be possiu.e to
continue.

It is illiterate to put the preposition of after the adverb off; as
«the satin measured twelve yards before I cut this piece q{ of 1;
;f]l‘}i\p fr;!’it was gathered off of that tree ;** ¢ he fell off of the scaf-

olding.

'I:heore is an inaccuracy connected with the use of the disjunctive
conjunctions or and nor by persons who speak in the following
manner :—¢ Henry or John are to go to the lecture ;* ¢ His son or his
nephew kave since put intheir claim;* ¢ Neither one nor the other
have the least chance of success.” The conjunctions disjunctive or and
nor separate the objects in seuse, as the conjunction copulatve
unites them ; and as, by the use of the former, the things stand
forth separately and singly to the comprehension, the verb or
pronoun must be rendered in the singular numberalso; us, « Henry
or Johu 75 to 2o to the lecture ; « His son or his nephew Zas put in
his claim;” & Nesther one nor the other Aas the least chance of
success.”

Many people improperly substitute the disjunctive but for the
comparative than ; as, ¢The mind no sconer entestaing any propo-
sition, but it presently hastens to some hypothesis to bottom it on.”
—Locke. ¢ No other resource lut this was allowed him ;» « My
behaviour,” says she, ¢ has, I fear, heen the death of a man who
had no other fault but that of loving me too much.”—Spectator.

Sometimes a relative pronoun is used instead of 2 conjunction, in
such sentences as the following: ¢« I do not know but what I shall
go to New York to-morrow ;> instead of «I do not know but
that,” ete.

Never say ¢cut it in half ;* for this you cannot do, unless you
could annihilate one half. You may <cut it in two,? or < cut it in
halves,” or ¢ cut it through,” or «divide it ;”” but no human ability
will enable you to cut i¢ in half.

There are speakers who are 700 refined to use the past (or perfe

o ¢ . pas perfect)
participle of the verbs «1¢ drink,* % to run,” ¢ to begin,’ etc., and
substitute the imperfect tense : thus, instead of saying, I have drunk,”
¢ He has run,”” ¢ They have begun,” they say I haye drank»
« He has ran,” « They have began,” etc.”Some of the dictionaries
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tolerate drank as a East panticiple ; but drunk is unquestionabl
correct English.  Probably it is from an unpleasant asseciation wit
the word drunk that modern refinement has changed it to drank.

It is very easy to mistake the nominative when another noun
comes between it and the verb, which is frequently the case in
the use of the indefinite and distributive pronouns; as, « One of
those houses twere sold last week ;> « Each of the daughters areto
have a separate share;” « Every tree inthose plantations have been
injured biV the storm;’? ¢ Either of the childien are at libexty to
claim it.” Here it will be perceived that the pronouns ¢ one,” ¢feach>
« every,” “either’ are the true nominatives tothe verbs ; but the in-
tervening noun in the plural number, in each sentence, deludes the
ear ; and the speaker, without reflection, rendes the verb in the plural
instead of the singular number. ‘The same error is ofiten com-
mitted when no second noun appears to plead an apology for the
fault : as, ¢ everybody has a 1ight o lock after their owen interest ;
« either are at liberty to claim it.> This s the effect of pure care-
legsness.

There is another very common error, the reverse of that last
mentioned, which is that of 1endering the adjective pronoun in the
plural number instead of the singular, in such sentences as the
following: « These kind of entertainments are not conducive 1o
general improvement;” ¢ Those sort of experiments are often dan-
gerous.” This error seems to originate in the habit which people
ingensibly acquire of supposing the prominent noun in the sentence
(such as ¢ entertainments” or “cxperiments®) to be the noun qua-
lified by the adjective ¢ these” or ¢ those ;> instead of which, 1t is
s kind,” «gort,” or any word of that description immediately follotw-
ing the adjective which chould be so qualified, and the adjective
rust be made 10 agree with it in the singular number. We confess,
it is not so agreable tothe earto say ¢ Thiskind of entertainments,”
‘ That sort of experiments,” but it would be easy to give the sen-
tence a different form, and say < Entertainments of this kind ;»
¢« Experiments of that sort ;> by which the requisitions of grammar
would be satisfied, and those of euphony, too.

Whatever is worth doing, is worth doing well. If our native
language is worth studying, it is worth speaking well. Youth is
the time for forming correct habits of speech.—English Journal
of Education.

OFFICIATL NOTICES.

EotcaTtios Orricr, Montreal, 315t May 1858,

All municipalities, whose reports of the census for 1857 shall not have
been received at this office on or before the fifteenth day of July next,
will be deprived of their sbare in the government grant hercalter to
become due to them.

—

APPOINTMENTS.

His Excellency, the Governor General, lias heen pleased to approve of
the following appointments:

JACQUES CARTIER NORMAL SCHOOL.

Nr. Frederick M. Ossaye to be an associate professor,  Mr. Ossave will
give lessons on agriculture and rural cconowy. )

CATHOLIC EOARD OF EXAMINERS FOR THL DISTRICT OF QUEBEC.

The Reverend Jean Langevin, Prt, to be a member of the Catholic
Board of Examiners for the district of Quebec, in the place of His Logd-
ship the Right Revceread Dr. Horan, Bishop of Kingston, resigaed.

SCOOL COXMISSIONERS.

éC’o;mly of Bagol.—Ste. Rosalic: MM. Audeé Besuregard and Olivier Se-
nécal.

BRECTION OF SCHOOL MUNICIPALITY.

His Excellency, the Governor Gencral, las been pleased to dismember
from the municipality of Trois-Pistales, county of Temiscouata, that por-
tion of the said wunicipality hereaficr described, and to erect the same
into & separate municipality, under the name of ** Les Trois-Pistoles No.
1,” thatis tosay: All that tract of iand situsted to the North-East cf
the seigiorial line of St. Simoz, running towards the South-West as far
as the division line senarating the property of Frangois Rionx from that

of Augustin Beaucher dit Morency, in the first concession of the said
municipality of Trois-Pistoles, being about two leagues and a half in
length and comprising the districts numbers one, two and three of the
said municipality.

Also.—To erect into a separate school municipality, the new parish of
Ste. Anue de Stukely, in the county of Sheflord, to be comprised within
the following limits, that is to say :—The first l’ourteen numbers, in each
of the cleven ranges of the township of Stukely, containing sbout five
miles and a half in front by eleven miles in depth, bounded as follows,
to wit : {0 the South by the township of Bolton, to the Weést by the town-
ship of Shefford, tc the North by the township of Ely, and to the East by
the line separating all the above mentioned fourtcen numbers, from the
lots numbers fifteen in each of the said eleven ranges of the said towa-
ship of Stukely,

{Signed,) P. J. 0. CuavvEar,
Superintendent of Education,

CATHOLIC BOARD OF EXAMINERS FOR THE DISTRICT OF MONTREAL.

Misses Philoméne Bariteau, Hermine Racine, Louise Allard, Georgina
Birs, Elmire Birs, Corinne Birs, Julie Malo, Philoméne Aubé, Marie Hé-
bert{lEulalie Beaudry, Louise Chenevert, Adéline Michi, Esther Charest,
Mathilde Goyet, Flavie Blanchard, Emma Blain, Adélinc Brault, Eliza
Gagnon, Philoméne Gosselin, Philoméne Campbell; Mrs Joseph Char-
trand ; Misses Olive Dugal, Henriette Leblanc, Odile Bousquet, Céleste
Davignon, Victoria Lemay, Joséphine Constantin , Sophie Trudeau,
Sophie Ricard, Célina Ricard, Olivine Lamadeleine, Rose de Lima Boire,
Philoméne Bédard, Euphrasie Briére, Philoméne Sauvé, Octavie Besu-
chemin ; Mrs, Joseph Lanthier; Misses Adéle Monti, Philoméne Pilon,
Rose Anna Brady, Philoméne Bonneau, Célina Godet, Philoméne Fou-
cher, Marguerite Mayer, Malvina Guyon, Adélaide Charon, Marie Lagran-
deur, Geneviéve Champagne, Philoméne Rodrigue; Mistresses D Ber-
trand and Luc Brunet ; Misses Octavie Couillard, Emilie V. Hame), Rosalie
Brunet, Mélina Mireau; Mrs. Hercule Lavoie; Misses Modeste Turcot,
Adéline Charlebois, Marguesite Latour, Rose Poirier, Laure Chapeleau,
Clara Chapeleau, Julienne Paquet, De Lima Bissonnct, Louise Minville,
Héléne Lajoie, Eléonore Descham 2Célina Beauregard, Marie Auger,
Lucie Dauphinois, Virginie Lapré, Célina Dufresne, Philoméne Charpen-
tier, Pélagie Benoit, Onésime Chenay, Marguerite Boursier, Euphémie
Dégré, Dina Gaudette, Célina C6té, Marguerite St. Germain, Esther
Giguere, Marie Lalancette, Célina Allurd, Henriette Chartravd, Apolline
Cadieux, Philoméne Gravelle, Mélodic Morelle, Adéline Lantbier, Clé-
mence Cousin, Marie Beauregard, Marguerite Hervieux, Denise Vincelet,
Sophie Cellicr, Lonise Demaurbe, Marie Richard, Philoméne Sylvestre,
Julie Lajeunesse, Philoméne Boileau, Henriette Paquet, Ad¢laide Renault,
Emélic Junean, Domitilde Charland, Cordelia Le Testu, Emma Collin,
Léocadic Brosseau, Almina Foisy and Marguerite Thibodeau, have
obtained diplomas authorising them to teach in ¢lementary schools.

F. X. Varaoz,
Sccretary.

CATHOLIC BOARD OF EXAMINERS FOR THE DISTRICT OF QUEBEC.

Miss Marie Louise Turgeon has reccived a diploma authorising her to
teach in model or supecior primary schools.

Misses Delphine Filteau, Alodic Roirault dit Laliberté, Rose de Lima
Péruse, Maric Glympe Lauze, Maric Noémie Frenette, Joséphine Lemay,
Marie Euphémic Péruse, Maric C. Bélanger, Virginic Blanchet, Euphémie
Coulombe, Marie Hermine Toussiguaut dit Vaudreuil, Manc Bernard,
Hortense Auger, Vitalie Péruse, Maric Ursule Bélanger, Emilic Ludovine
Vaillancourt, Julie Fraser, Narie Clarice Legendre, Marie Hermine Hamel,
Marie Merceline Biron, Marie Zélie Demers, Marie Philoméne Cayer,
Adélina Boisvert, Marie Delphine Sévigny, Marie Desanges Giogras, Ma-
ric Sepbie Noél, Marie Desanges No€l, Sarah Fréchette, Elizabeth Aubin,
Maric Nathalie Coté, Maric Balsamic Turgeon, Marie Adéle Turgeon,
Apolline Leelere, Pamela Picard 3 Mr, Charles Dolbigny ; Misscs Agneés
Bardé, Monique Bouchard, Marie Flavie Desgagné ; Mr. Charles Philippe
Martineau; Misses Léa Tremblay, Marie Zoé Charrier, Julie Catherine
Audet, Stephanic ou Sophmnie Turcot; Mrs. Exilda Sauvageau, wife
of Ar. Frédéric Picard: Misses Flavie Clémentine Pilot, Margoerite
Mavic Obeline Labarre, Marie Anne Blais, Henrictte Goulet, Esther Sa-
vard, Rose de Lima Angers, Picrie Cléméne Gagnon and Mr. Frangois-
Xavier Clhiabot, have obtained diplonias authorising them to teach in
clementary school.

C. DELAGRAVE,
Secretary.

BUALD OF EXAMINERS FOR THE DISTRICT OF THREE-RIVERS.

Miss Mary Anna Cameron; Messrs. D. N. St. Cyr et L. 3. St Cyr,
have obtained diplomas anthiorising them to teach in academies.

Mr. Simon Jude LeBlanc has obtained a diplomn authorising him to
teach ia model or snparior primaty schools.

Misses Heariette Beaudoin, Glémentine Morrissette, Adele Duplessis,
Clarice Lord, Louise Dupaul, Sarah Lemay, Zoé Martin, Marie Bergeron,
Eliza Genest, Caroline Héon, Adéline Genest, Célioa Ayotte, Mathilde
Lefebvre, Philoméne St. Cyr; Mr.Joseph Mathon ; Misses Sopbie Gagnon,

Elmire Traversy, Philoméne Bourque, Marie Proulx, Henrietle Leblanc,



FOR LOWER CANADA.

91

Aurélie Ringuette, Anafléto Grave), Eléonore Genest, Caroline Faucher,
Hedwidge Goupille, Elizabeth Vidal, Célina Champoux, Edile Poisson,
Rebecen Courtois, Eugénie Courchéne; Mrg. Hedwidge Gill; Misses
Olivine Blais and Emilie Blais, have obtained diplomas suthorising them
to teach in clementary schools.
J. Hepenr,
Sccretary.

BOARD OF RXAMINKRS FOR THE DISTRICT OF KAMOURASKA.

Misses Malvina Fortier, Mélanic Michaud, Philoméne Lowmarre, Emé-
rance Quellet, Marie Emélic Auctil, Victoire Bérubé and Philomene La-
galcé,llm\-e obtained diplomas authorising them to teach in e¢lementary
schools.

P. Dtuats,
Secretary.

DOARD OF EXAMINERS ¥OR THM COUNTY OF STANSTRAD.

Messrs. Alonzo G. Martio, Wm 1. Mayo, Eli Ives, Jr., and Heury C.
Rugg, have obtained displomas authorising them to teach in model or
superior primary schools,

Misses Mary Osgood, Adélaide Ives, Elizabeth E. Long, Elvira Hall,
Eléouore Elliott, Nancy M. Rafferty, Mary Pierce, Sydia J. Laberee,
Sarah Boisvert, Julie Legendre, Luce Dufresne, Mc:on Lebourveau and
Mr. James Winslow. have obtained diplomas authorising them to teach
in elementary schools.

S. A. Honp,

Secretary,

NOTICE 7O THE DIRECTORS OF INSTITUTIONS CLAIMING AID ON THE GRANT
FOR SCPRRIOR ENDUCATIOX UNDER THE ACT 19 ¥ICT, CHAP. 54,

The distribution of the fund, granted for superior education having
been much delayed in consequence of several institutions having alleged,
that they had not been supplied with blank forms of demand and returns,
within the usual time, or, that their returns had been duly mailed during
the prcs":‘ribcd term, altbough they had never been reccived at the edu-
cation oflice =

NOTICE 1S HEREBY GIVEXN.

1st. That this year, no institution shall be entitled to or regcive any
aid unless the returs, and demand therefor, by fyled within the period
prescribed, that is to say, before the first day of August next. No
exception will be made under any pretence whatsoever,

2nd. Acknowledgment of the receipt of such return and demand will
be made immediately to the party forwarding same,

3rd. Any party not receiving such acknowledgment within eight days
after mailing the documents should make enquiries at the post office and
also at this office, failing which. such demand and return will be deemed,
as not having been sent in,

4th. Blank forms will be transmitted during the first fortnight in June
next, to all institutions now on the list, and institutions not receiving
them during that period, wust apply for them at the office of this depart-
ment.

5th. Institutions not on the list, who may be desirous of making the
necessary return and demand, can obtain the requisite blank forms by
applying for them at this office between the Ist and 15th of June next.

Education Oftice,
Nontreal, 15 may 1858, §
Pizras J. 0. Coacvear,

DONATIONS TO TRE HBRARY OF THR DXPARTMENT.

The Superintendent acknowledges with thanks, the receipt of the fol-
lowing donations to the library of the department.

From the Revd. Mr. Daniel, Nontreal : * Annales del'GEuvre de 1a
Sainte Enfance,” 8 vols. in-12, and 50 copies of the Report thercin for
Canads, the Ecclesiastical Province of Halifax, and the United States.

From George B. Faribault, Esq., Quebec: #Collection de Mémoires et de
Relations sur ’histoire aucicane du Canads,” (four copies;) s paraphlet
in-8; ¥ Voyages ¢t Découvertes au Canade entre les années 1534 et
1542,” by Jacques-Cartier, le sieur de Roberval, &c., (four copies,) a
jmmphlet in8; * Catalogue d'ouvrages sur VHistoire de P'Amérique,
(four copies) and a bronze medal commemorative of the defence of
Quebee in 1630 by Mr. de Fronteaac. .

From the Kevd. the Grand-Vicar Cazeau, Quebec: Instifufiones
Philosophice ad usum Jurentutig by the Revd. Nr. Demers, (four <oyies)
in-§ ; ¥ Observations sur I'Histoire d1 Canada de M. Brasseur de Bour-
hourg,” by the Revd. Mr. Feriznd.

From Messre. Augustin Coté & Co., Quebec: * Etudesur I'Union pro-
jetée des Provinces de I'Amérique Britannique du Nord,” # pamphlet in-8,
(uine copics).

From the Revd, Canon Fabre:  Anuales dela Propagation de 1a Foi
du diocesc de Montréal?

LIERARY OF TUR DEFARTMENT OF EDUCATION.

All persons having books in their possession, belonging 1o this library,
will please return them at as early a date as possible. It being intended
to prepare a detailed and classified catalogue, the library will be closed
until it i3 completed.

J. Lxsoin,
Librarian,

BITUATIONS AS THACHERS WANTED.

Mr. Jobn Keys, a teacher provided with a diploma for an elementary
school, and prepared to pass examination for u model achool diploma,
requests employment. Mr. Keys is a protestant, and is married.

Mr. Henri Corvin Zwijowski, will undertake to teach the french
language, writing and arithmetic. Mr. Zmijowgki will present himself
for the purpose of obtaining a diploma for an elementary school, at the
gecxti meeting of the Catholic Board of Examiners for the district of Mon-

al.

Miss Sarah Jane Freeman, teacher, having an clementary school diplo-
ma from the Board of Examiners of Three Rivers, will take charge of &
school in Lower Cunada. She belongs to the Wesleyan Mcthodist per-
suasion, and has taught at St. Maurice and Three Rivers. Refercnce, P,
Hubert, Esq., Iaspector of Schools ; address, Three Rivers.

_Mr. Sheridan Knowles Marshall (grand son of the cclebrated Sheridan
Knowles) would undertake to teach in an Academy or Model School,
Latin, Greck, French, English and Arithmetic. Mr. Marshall passed,
last year, a successful examination before the Board of the Civil Com-
missioners, Dean’s Yard, Westminster, and will undertake to obtaina
diploma from the ontreal Board of Examiners. Reference, Revd. Dr.
Matkieson, Montreal.
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The School Mouse of Simcoe.

‘We have great pleastre in transfering to our columnsg
with the engravings, the following article, from the Upper
Canada Journal of Education. The Trustees of Simcoe
have given an example well worthy of imitation by our
Lower Conada School Commissioners, at least on the part
of those municipalities who arc in a position to copy the
improved plans now laid before them.

The accompanying drawings illustrate Jdesigns made by Messrs.
Messer & Jones, arc%itects, ‘i‘oronlo, in reply to an advertisement
by the School Trustces af the Town of Simcoe, County of Norfolk,
for «¢ A two-story brick schiool house ; cost of the building not to
exceed £1,700; accommodation required for 500 or 600 children ;”
and to be built on a block of ground two acres in extent, near the
town.

Thirteen designs were sent in from various parts of Canada and
the United States ; from which, Design No. 1, as shewn by ground-
plau and perspective view above, was chosen.

The building is designed in the Old English style,—the most
appropriate_for a red Brick building,—and 1s finished with Ohio
stone dressings. The overhanging roofs afford protection 1o thie
walls. The windows are -covered with hoods, which shade them,
making the light free from the glare of sunshine and, being glazed
in small squares, are lcss liable to be broken.

An entirely separate entrance is provided for buys and giris s the
whole of the ground floor being aprropriated to the use of the Jatter.
The cloak room, which is next to the entrance hall, is provided with
two doors, so that there may be no crowding when school is dis-
misscd.  The doors 10 school anr class-room are made to open out-
wards, in accordance 10 the suggestions contained in the Journal
of Education for December, 1851, pp. 180, 181,

The gallery-room will accommodate 120 pupils, and has a door,
protected by a porch, opening on the covered play-ground. The

lery-room is an important feature in the construction of school

ouses, and its ad%:;on has been strongly urged by the school an-

lé;rities of Uppetr Canada, in various numbers of the. Jowrnal of
ucalios.
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The large school-rvum accommodates 160 pupils, with fixed seats
and desks, like those manufactured by Jucques & Huy, Torouto,
under the sanction of the Educational Department for Canada ; and
each class-room opening of it hassimilar desks aud seats for thirty-

six pupils.

The boys enter the door in the left wing, and ascend a broad
staircase 10 the secoud floor, where there is a large school-room,
with seats for 160 pupils ; two class-rooms for 48 pupils cach; a
gallery for 112 pupils; and a large cloak room. The bell-tower
-contains book-closets or library 100oms on each flcor, with the bell-
rope leading down into them.

The basement is 6 ft. 6 in. high. The whole area of the building
has been cxcavated, so that any system of heating may be adopted.
The rooms on the ground floor are 14 ft. high. “The Jarze room on
the upper floor has an apen roof, 17 1. to the ceiling, and the class-
rooms a height of 14 ft.. Al the rooms are ventilated by flues in
the walls, carried up into the roof, from whence the foul air escapes
by an open ventilator on the: ridge.
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DESIGN ¥0. 1.—GROTXD ILaN.
A. Girlg School. F. G. Class Rooms.
B. Gallcry Room. H. Staircase and Boyy' Schoo!
G. Gloak Room. L. M. Covered Play Shed.
D. Raotrance Hall. I P, Platform,
E. Book or Libraty Room.

Design No. 2, of which the ground plan only is given, accommo-
duates the sawne number of pupils as the preceding, but st isso
arranged that the greatest number of pupils in_any one roum is
ninety-six. It can be adapted to same exterior as Design No. 1, and
presents another system of internal arrangement which may be

3do_pled at pleasure. The same general remarks apply to either
esign.

The whole of the interior arrangements has been the result of
careful study and examination on the part of the architecte. The
plans embrace ali the valuable improvements and suggestions
which have apjcared, from time to tune, in the Journal of Edu-
cation for Upper Canada. They are most creditable to the archi-
tects, Messrs. Messer & Jones, who in the exterior and interior of the
building, have united clegance of design with economy and appro-
priateness of arrangemecuts.
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DESIGN X0, 2.~~GROTUND ILAN.

Ao Girls? Scliool. G. Gallery Room.

. Gallery, or Infants School. K. Olass Room.

G. Cloak Room. I. Cloak Room.

). Staircase. K. Staircase.

E. Book or Liltary Roon. L. M. Covered Play Ground.
F. Roys’ Schoal.

(From the U. C. Joursal of Educaticn.)



FOR LOWER CANADA.

93

Report of she Chief Superintendent of Publlc
Instruction for Lower Canada for 1856,

( Continued from our lus!,
About one fourth of the Institutions did not think proper to afford

the required information and the fact must.be taken into considera-
tion when reviewng this statement :—

MURBER OF STUDENTS Wilo HAVE BEEN ATTACKED WiTh

NUMBER OF STUDENTS W0 UIAVE
PERIOLS DISEASE DURING THE YEAlL,

DLIED WITHIN THE YEAR.
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This statement proves the great vigilance and care, of the prin-
cipals of the different institutions. Serious discases of the orzans
of respiration have not been numerous considering the rigour of the
climate:—but the proportion of those discases which ferminated
fatally is such, that it shonld engage principals and directors of
Iustitutions to look with special care into their praoper ventilation
and heating. The apartments are not always kept at the same
degree of temperature,—it is sometimes much too warm in the
classes, while the passages are not heated at all.  Want of ventila-
tion is the cause that the whulows are sometimes opened during
cluss hours; every imprudent act of this kind, although strong
robust children may perhaps feet no bad effect, is always fatal to
fecble cluldren predisposed e sickness.  The number of pupis
accidentally drowned danng the year, viz: fourteen, should also
reader teachers extremely vigilant during pleasure partics, excur-
sions upon the water, &c.

The fifth division 1s 2 very impottant one, as it shows the diffe-
rent walks in hife chosen by our youth after leaving Insututions for
Supenor Education.  Among the young men who Jeft these mst-
tutions within the last two years, after having completed more than
half of the course of studies, 99 have entered the churchy 3 the
army; 232 have devoted themscives 10 sinculture; 21 are prepar-
ing for the bar ; 28 are studying medicine 3 28 the notarial profes-
sion3 23 surveying; 2 civil engincering; 333 follow, or are
preparing to follow, mercantile pursuits; 201 are engaged in somne
branch of mechanics 3 and 66 have leftthe country.  These figures
are far from being complete; it is much to be desired that they
should be so in the acxt report.

The total number of books in the iibraties, 196,523 ; the number
of zlobes and orrerics, 150; the number of geogiaplucal maps, 1552;
the value of the apparatus for the study of snaturml philesophy, and
of muscums of natural History, about £16,000. There aie inthe
Classical Colleges 174 professors;in the Cammercial Coliegcs, 101,
In the academics for boys, ar mixed, 185 professors aml female
teachers ; in the academics for female pupile there are 406 female
teachers.  Of this total number of professors, 260 belong to the
regular clergy or to some religtous arder, and 155 are layteachers 3
of the number of female tenchers above stated, 333 belong to some
relizious order, and 113 are lay teachers.

The number of students in the Universities and Special Superior
Schools was 1n 1855, 331 ; in 1836, 377, showina an increasc of 16.
In the Classical Collezes, the number was 2390 ; in 1836, 2576,
being an increasc of 190. The Commercial Collieges had 1709
pupils in 1855; in 1856 they had 1935,increase 2%6. Tha acade-
wiies for bays, or mixed, had 4472 pupils in 18553 in 1856 they

numbered 6104, showing an ncrease of 1632, The Female Aca-
demies, a 1855, had 11,639 scholurs; in 1856 tlus number was
increased to 12,893, showing a difference in favor of the present
year of 1254, The Primary Superior or Model Sclwols had, 1 1855,
12,025 scholars attending them, and in 1856, 13,072, showing an
increase of 1047, ‘To conclude, in 1855, the Elementary Schools
numbered 100,163 scholars, and in 1856 they numbered 105,912,
being an increase of 5749, The total increase is not precisely as
is above shown; this arises from our having vsed, for the purpose
of comparing the statistics_of the two years, the statemenis given
in by the Institutions for Superior Education, which show a higher
total, collectively, than those returned by the Inspectors. It will
be Ycrcci\'ed that the increase this year, as in the last, is greator
in the Institutions of the middle class, (Commercial Colleges and
Academies) than in either Classical Colleges or Academies.

It is true that a greater number of pupﬁs in all the institutions,
receive nothing more than an elementary education, or at inost,
Primary Superior, irastmuch as they generally leave the establish-
ment before having gone thiough more than half the course.  Be-
sides some of this class of lustitutions have returned, as pupils,
scholars belonging to preparatoty schouls, or even to elementary
schools aflitiated with them,

Taking all these different calenlations into consideration, that is
to say, by deducting » certain portion of the pupils uvuder sixteen,
from cach class of fustitutions, and adding one }mlﬁo the Prima
Superior Schouls and one half to the Element: ry Schouls the result
wonld be as follows, which would approach near to the real state of
things.  Students receiving cither a university or professional edu-
cation, 377. Pupils receiving classical education, 2170. Pupils
reeeiving an academical education, 16,393, Pupils receiving Pri-
mary Superior Education, 15,561, Pupils recciving Elementary
Educatiou, 10S.404.

Independenly of the results which e have shown above relative
to schools under the control of Commissioners, the statistics of this
year prove that the exact sciences have been much more generally
stadigd than heretofore in all Educational Institwtions. Much how-
ever is yetto be done in this branch. “The total number of pupils
leaming 10 count by memory, or as it is genemlly termed, mental
or spontancous calculation 1s 4497 of whom 378 are studying in
classical colleses, 661 in commercinl colleges, 1551 in academies
for boys orinixed schools, and 1871, in acudamnies for females. I
hiave used iy ntniost endeavonrs to bring this branch of study into
more general use, and have urged the Schoo! luspectors to intro-
duce it into all the elementary schools.  Book-keeping is taught to
1314 pupils. namely : 10 28 in classical coileges, to 231 in com-
mercial colicges, to 555 in academies for boys or mixed, and to 246
in academies for females.  Algebra is taught 10 777 pupils, viz:
10 235 in classical colleges, to 135 in commercial colleges, :0 379
in academies for boys or mixed, and te 8 in academies for females.
The number of pupils studying geometry 1s 737, namely : 238 m
classical colleges, 157 in commercial colleges, 310 in academies for
boys or mixed, and 2 in academics for females. The number leam-
ing trigonometry is only 210, of whom 132 attend the classical col-
leges, 34 commercial colleges, and 74 academies.  The number of
pupils studying conic scctions is 112, of whom 62 auend classical
colleges, 6 commercial colleges, and 21 aradewics. To conclude,
160 pupils e learning differential and integial caleulus, 20 in
classical colieges, 13 in commercia! colleges, and 127 in academies.
This last fizore, 1anust admit, appears 1o me 10 be the result of
some crior or misapprehension.  The natural sciences are much
more generally laugixt now thau heretofore, although from the want
of proper instruments and _collections this twduch of teaching must
be yet very imperiect. The depository of apparatus and school
appliarces established by Dr. Ryerson in Upper Cinada, as I have
before mentioaed, has conferred considerable benefit in this respect.
{ should, hawever, remask here, that students an colleges and aca-
demies, coul 1, uader the direction of their teachers, form little col-
lections of specimens of natural history, and especially of eutomology
aud botany. The collections iu several of the academies in‘:’.he
United Siates have been formed iu this manner.  The manuals of
uaturl lustory and of taxidermy Ly Roret—which can be procuted
for a low price—would be very useful in assisting the students ; but
the advice and example of an expericiced amateur, would be still
more advantageous.  Metcorological abzcrvat ous and researches
made with the assistance of thenicroscope are ilso of much assist-
ance, aml are much used in other countries for the purpose of
instracting youth, while they are interesting, and furnish them with
agrecable occupation at the same line.

“The number of students learning natural phijosophy is 5453 of
these 325 are studying in classical colleges, M in comiercial col-
leges, 142 in academics for boys or mixed, amd 37 in academies for
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females. The number of students learning to take meteorological
observatious is 265, namely : 238 in classical colleges, 9 in com-
mercial collezes, and 18 in academies. Astronomy is taught to
559 pupils, of whom 297 study in classical colleges, 41 in commer-
cial colleges, 102 in academics for boys or mixed, and 119 in aca-
demies for females, Chemistry is taught to 249 pupils, of whom 95
study in classical colleges, 85 in commercial colleges, 62 in acade-
mies for boys or mixed, and 7 in academies for females. Natural
history is taught to 668 pupils ; 120 in classical colleges, 96 in com-
mercial colleges, 167 in academies for boys or mixed, and to 285 in
academies for females.

English is taught in secondary schools to 6309 pupils, whose
vernacular lauguage is Frenchi; and the French is taught to 1
pupils, whose vernacular language is the English. The number
of Supils practising composition or amplification is, 2652 for Freuch,
and 2017 for English composition, The number of pupils learning
French versification is 180, namely : 79 in classical colleges, 15 in
commercial colleges, 50 in academies for boys or mixed, and 36 in
academies for females. The number of pupils learning Enaglish
versification, is 235; 64 in classical colleres, 15 in commercial cul-
leges, 105 in academies for boys or mixed, and 5! in acadermies for
females. These numbers, when compared with the total number
of pupils, are not, it is perceived, very considerabfe. Latin gram-
mar is taught to 1642 pupils ; to 1377 in classical colleges, 41 in
commercial colleges, and to 224 in academies; 479 practice versi-
fication, and 470 amplification in that language, besides themes
and versions. The Greek grammar is taught to 571 pupils in clas-
sical colleges, and to 36 in academies. Hebrew is taught to 15
pugiels, and the German to 12 pupils only.

lles-lettres are taught to 55¢ pupils, rhetoric to 460, and 1250
take lessons in declamation. Lessons in intellectual and moral
philosophy are siven 10 204 pupils; in the elements of theology to
132, in law to 39, in constitutional Jaw to 108. Theoretical agricul-
ture is taught to 310 acholars, practical agriculture 10 133, and hor-
ticulture to 459. Some iustitutions have a special commercial
course distinct from the ordinary studies, and 610 scholars follov~
these courses ; 288 in classical collezes, 128in commercial colleges,
and 194 in academies. In the meauntime, however, neither are the
useful or the fine arts neglected ; 730 scholars learn linear dravaug,
of whom 138 study in classical colleges, 180 in commercial colleges,
232 in academies for boys or mixed, and 160 in the academies for
females. This branch of study is also taught in the model schools
to a great number of pupils. 191 pupils are studying architecture
and painting ; crayon and water colour drawing are taunght ta 402,
vocal music to 2447, and instrumental music to 1225 pupils. There
appears o be no regular gymnasium established in any institution,
with the exception of the St. Mary’s College at Montreal, and 50
pupils in this establishment pracuse gymnastics; 16 pupils in the
academies also practice gymnastical exercises. Swimming appeats
1o formn no parnt of instruction in any of the colleges; 52 scholars
however in the different academies practice natation. These two
important branches of physical education should be generally intro-
duced. The cducated man experiences continually some feeling of
shame when su ed in acts requiring courage, or exertion in
behalf of humanity, merely because he has not been rained when
young to corporal exercises. It is necessary however that such
trining should be conducted with extreme precauvtion. The floor
of the gymnasium should be covered with athick bed of tan, or
haps a bed of saw-dust or of fine sand would be still better.
Swimming should be practised in pools of water of no considerable
depth, and sides of which_should graduaily inclinc towards the
centre. These pools or tanks could easily be made in the vicini‘l{
of the colleges, in consequence of the numerous springs and small
streams which everywhere abound in the country parts of this pro-
vince.

Dancing is only taught to 40 pupils, fencing to 44, horsemanship | Pec

is taught in no institution, .

Having thus cursorily shown the different brauches of education,
taught in our classical and academical institutions, selting aside
those that are purcly elementary, the results of which are shown in
statement D.  We must add that the vety small number of pupils
instructed in the more elevated branches of education, can be auri-
buted to two causcs. The first is, that many havo been but recent-
ly established, and have not as yet completed the program of their
course of studies. The other canse is, that, parents generally
speaking, are in too great hasto to withdraw their childeen from the
colleges, and conse?uemly that ve&y few ever complete their regu-
lar coursc. Heads of familics should in the first place reflect deeply
on the nawre of the education they intend to give to their children,
and their choice oncc made, they shoukd_enforce a completion of
the whole course and spare nothing to arrive at this result. They

should remember that the future of their children depends entirely
upon their perseverance, aud that it 1s far better tos have followed
regularl{' and benefited by a %ood course 1n an elementary school,
thzlxln to have pasaed unprofitably through two or three classes in a
college,

The pupils are respectively classed under the more important
headings as follows: there are 9806 boys aud 14073 girls in the
Institutions for superior and secondary education, to which we have
just referred, 15 male and 30 female deaf-mutes in private insti~
tutions, a more particular mention of which will be made; and
according to the census, 62374 boys and 59381 girls attend element-
ary schools. From this last number must be deducted 2781 pupils

680 | attending secondary schools comprised in the census as dlready

explained, and of whom it is probable, that at least two thirds are
females, (the academics for girls under the controt of the Conmis-
sioners being the more numerous,) will thus give 71268 boys and
71630 girls in all the educational institutions. It was generally
believed heretofore, that the number of gitls atteuding school far
exceeded that of boys, but it will be perceived that the totals are
neatly equal.

There are in the Univermties and special Superior Schools, 200
boarders and 177 day scholars. In clussical culleges 1013 boarders.
322 half boarders and 1235 day scholars 3 iu the commercial colleges,
337 boarders, 441 half boarders, and 1157 day scholars; 156
boarders, 178 half boarders, and 5770 day scholars in the boys or
mixed academies; 2146 boarders, 1489 half boarders, 9258 day
scholars in the girls academies: Making a total of 3852 boarders,
2430 halif boarders and 17597 day scholars. [t is evilent that the
syatem of bearding schools, paiticularly with reference to girls, is
viewed very favorably in the rountry.

With respect 1o the distribution of the pupils with reference to
their rehigious creed, it is as follows: in universities, catholics 281,
protestants 96 ; in classical colleges, catholics 1866, protestants 7045
in comrnercial colleges, catholics 1796, protestams 139 ; in boys or
mixed academies, catholics 4234, protesiants 1870; in girls’ aca-
demies, catholics 12,770, protestaats 123, The total number of ca-
tholics is 20,947 ; the total number of protestants, is 2932,

Many mstitutions have 2 high reputation beyond the limits of the
counties in which they are situatea, for 1961 pupils attend colleges
and academies qut of their own counties. There are also, in the
universities 20 students from Upper Canada, in classical colleges
26, from the same place, in commercial colleges 4, in boys acade-
mies 19, in the girls’ academies 13,~forming a tolal from the
Upper Province of 62, The number of pupils whose parents reside
in the Urited States is, 6 in universities, 45 in class:cal colleges,
16 in commercial colleger, 51 in boys or mixed academies, aud 35
in girls academies; making in all 153. Some of those containcd
in the tables of pupils who have left the country probably belong 10
this class.

Special secondary schools comprise only the two institutions for
deaf mutes, mentioned by me in my report for the last year. I bes
once more to draw attention to the vote of the legislature for the
building of institutes for the deaf and dumb, passed a long time
since, but which has never been acted upon.

Statement E specially refers to the statistics of the catholic schools
in Quebec and Montreal -procured by myself. It apgrars by this
statement that there are 5176 in Quebec, amd 6769 children in
Montreal attending the schools; comprised in the last mentioned
total are 2351 attending the schools kept by the sisters of the Con-
gregationa) Nunnery, and 2380 children attending the schools of the
Chnstian Brethren, established and entirely maintsined by the
Gentlemen of the Seminary of St. Sulpice-

Statement F shows the limits of each district of inspection and
will give some idea of the extent of territory within which the Ins-
tor has to pecform his arduous duties. It is absolutely necessary
that reference should be had to this statement in order that the
others should bz well understood.

Statement G, to which I have altcady referred several times,
contains the pe-ieral statistics, collected dy the inspectors, particu-
latly: those relating to elementary_schools. There are 4% munici-
palities, divided into 2619 disiricts, the school corporations own
1945 school houses ; there are 2502 schools under the control of the
commissioners, in which are tavght 94,629 xcholars; 93 schools
under the control of the trustees for dissenticnt minorities, in which
are taught 2584 scholars. There are 892 male teachers, of whom
448 possess diplomas, and 1574 female teachers, of whom 303 only
have received diplomas.

112 male teachers and 875 female teachers receive less than £25

Far annum ; 356 male teachers and 519 female teachers receive
rom £25 inclusively a £50 per annum exclusively; 196 male
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teachers and 2 female teachers receive from £50 inclusively to
£100 exclusively, and 10 male teachers, receivo over £100 (1).

‘There are several teachers under the control of the commissioners
whose salary is not knowa; neither does this statement include
ecclesiastics, teachers belonging to religious orders, nor teachers in
independent schools, The minimum salary given to male teachets,
is £12, 10 female teachers £9,—but these are exceptions. The
maximum given to male teachers is £150 and to female teachers
£75.~1 have directed that the mintmum ealary of female teachers
should be £25, and that of male teachers £50.

‘The average salary given to male teachers may be taken at from
£40 to £60, and to female teachers from £20 to £30. In many
cases teachers receve besides their salanes, lodzing and fuel free.

I have already stated my reasons for believing that the improve-
ment in the condilions of school teachers, so much required 1s not
far distant.
: The number of parochial libraries is 92, containing 57,493 vo-
umes.

The above is a rapid sketch of the statistics for the year 1856. 1
have attempted 10 account for several omissions, which could hardly
be wondered at, considering that this is the first time sv great an
amount of information has been collected together, also, to explam
as far as possible the apparent discrepancy in the statements,
caused by their having been derived from different sources. I be-
lieve that no means have been spared to amnve at the true and cor-
rect state of things, )

It is very evident that there is still much to be done to give public
instruction all the development that could be wished ; but itis to
be hoped that better results will be obtained, in time, through the
means of the Laws for the promotion of education, now in force.

The principal difficulty is, the present financial state of the de-
partment. I have already called attention to this matter in a spe-
cial report printed by order of the legislative assembly. The
government made most praiseworthy efforts 10 remedy, for a time,
this difficulty, and to allow me 10 make the ordinary payments
without any intermission.

This state of things, however, could not be prolonged for many
years, without subjecting the department to serious inconvenence
the more so, as the ameliorations that are now the most urgent,
d~mand that the pecuniary resources placed at my disposal shonld
be considerably augmented.

I must, before closing this report, express my thankfulness to the
clergy of all denominations, to the press, and to the friends of edu-
cation generally for the powerful assistance so generously lent by
them in furthering the efforts made by this department during the
present yeat.

The remarkable advaucement of education in Lower Canada has
called for the praiscs of the Journals of forcign countries, and from
al] parts the most flattering marks of enconragement have been
liberally bestowed upon us. This progress should not, however,
blind us, with respect 10 what is still to be done, or induce us to
overlook the dangers which our present system of public instruction
must incur, so long as the reforms referted 1o in this seport shall
not have been effected.

(70 be continued.)
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EDUCATIONAL INTELLIGENCE.

—The following account of the varicd knowledge and attainments of 2
Germoan schoolmaster, whose acquaintance 1 formed a few months ago,
may not prove uninteresting or uninstructive to your readers. It shows
what may be effected by industry and application.

Herr Bach was head teacher in the public school of one of the towns
situated on the Rhine; Iads of the poorest class were under his instruce
tion, and his salary, at first about £45, had reached when I knew him
about £70 perannum. e was acquainted with Latin, if not with Greek.
English he spoke very well, aud was moze conversant with its literature
than many of our countrymen. In French he conversed fluently, and gave
instruction. The usual solid acquirctacnts of a weil qualiﬁ'ed school-
master, as well as an acquaintance with his own country's literaturc,
were combined with these attainments in language e payed the organ
pisnoforte, and violin; and his compositions in both vocal and instru-
mzntal music showed his thorough Rnowledge of the science of harmony.

(1) Five of these teachers in Nr. Lanctot’s district of inspection, are
omitted in Statement G.

Drawing and perspective he had nlso mastered, and a series of progressive
lcsﬁon‘s u the former, edited by himself, hnd been adopted in the public
schools.

These pursuits might seem quite suflicient to have engrossed all bis
time—but not s0. A collection of dried plants, and a very fine cabinet
of beetles, containing four or tive thousand specimens (some of which
were first noticed by himself,) proved that natural lustory in two impor-
taut branchies bad received a considernble share of his attention. In
addition to the character, varicties, and locale of the plantsu his neigh-
bouthioed, its minerals and chief geological features were also famnthar to
him; and a ramble over the hills, wich Herr Bach pouring forth infor-
mation about plants, insects, and geology, was a ramble not easily to
be forgotten. It must be remembercd that all this varied knowledge was
notacquired during a Yife of quiet eisure, but amidst the arduous duties
of & school, to which, in the hours free from regular employment he
superadded lessons in his own language to foreigners desirous of acquir
ingit. One little incident will show the economy of time which he
practised—playing over to us a passage in i duct which he was arrang-
ing for the violin, ““that,” said he, 1 composed yesterday when I was
liome from school at dinner.” Besides all this, reviews and periodicals
received occasional contributions from his pen.

The above account of this remarkable man’s attaionents and industry
falls short of what they really are—such, however, as it is, it may serve
to stimulate those who fill a similar position in this country, and show
them that the roatine of the school room nced not debar them from the
acquisition of solid learning, arnd the pursnit of those lighter and more
elegant studies in which the mind, amidst the arduous dutied of n school-
master’s life, may find recreation and refreshment.—Papers for the School-
master.

—New York has one Normal Schoo), which custs only $12,000 per
anoum ; Massachusetts has four; Pensylvania, by the act of May, 1857,
made provision for twelve, to be established by private subscription.
Rhode Island, Connccticut, New Jersey, Michigan, Wisconsin, and Ken-
tucky, have each « Norma? School, provided for by law.  Chio bas two,
sustained by teachers, without State assistance.

—In the Ohio penitentiary there is a regular evenlog school for the
benefit of the illiterate convicts, The branches taught are reading, writ-
ing and arithmetic. Only 409 out of GO8 inmates could both reud and
write; 128 have attended the school which is in charge of the cbaplain.

—1We have received several new cducational periodicals which were
started on this continent since the publication of our first number, and
the cry i3, *¢ still they are coming.” The first was the Nortk Carolina
Journal of Educalion, issued for the first time in January 1858, at Greens-
boro. Itis conducted by aboard of editors Kresided over by C. H. Wiley,
Esq., Superintendent of commuon schools ; the resident editor is Mr. J. D.
Campbell. It is a fine §vo pamphlet with 32 pages, divided in two
columns. The next wag Sargeant’s School Monthly, Boston, published at
S1 ayear. It isalarge double columns 8vo pamphlet of 32 pagesillustrated
with appropriste wood cuts. Tac Parish School Advocate and Family In-
structor, for Nova-Scotis, New-Brunswick and Prince EdwardIsiand, has
alsojust been received atthis office. It appears to have been issued for the
fiest time, in January last. Each number contain 16 pages of two
columas 8vo, cloge type. The editor is Mr Alexander Munro, Baie Verte,
New-Brunswick. Itis printed in Halifax, by James Barnes, We wish
success 10 this pioncer of the cause of Education in the Lower Provinces.
The state of Maine although with & small populuiion when compared to
that of the other states of the Union dves not wish to remain behind and
the tirst number of a very neatly printed 8vo journal of 32 pages, has just
reached uswith a prayer toexchange to which we very readily asseat. The
Maine Teacher is cdited by M. H. Dunnell, Esq., Superintendent of Com-
mon schools, and js printed at Portland. The follnwing exchanges have
cceased reaching our office for a very long time, the Voice of Jowa and the
New-Hampshire Journal of Education. We haope aeither of them has met
with that last and fatal accident to which newspapers as well as human
heings are subject.

—The National Teacher's Associalion which was organized in Philadel-
phialast August, will hold its next mecting at Ciacinnati, Ohio, on the
11th of August next. Itis exclusively composed of teachers, superin-
teadents of schiools and editors of cducational journals.

— A gentleman who occupics a liigh position in this country and who
has been recently visiting the British Isles and the continent of Europe,
writes to us: 1t 1s eather a strange coincidence that at the time I took
oy departure fr m Canads, the question of scparate schools was much
agitated bere; on my arrival in the llighlands of Scotland, I found them
enfaged in a similar discussion and abou: x month afterwards in Switzer-
1and, the press there was employed in discussing the same topic.”

LITERARY INTELLIGENCE.

—Mr. Viilemain, the celebrated French critic, who has been several
times mirister of public instruction in France, has recently been clected
an hororary member of the University of St Petersbargh.

—In the state of New-York, in 1855, there were 559 newspapers and
112 other periodicals ; 10 of which are devoted to cducation, 9 to science

aod arts, 15 to the ;lxromoﬁon of temperance, 19 to medicine, 3 to law,
and 254 to gencral literature.
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~— Auguste Brizcux whom the cminent critic of the Journal des Débats,
Mr. Cuvillier Fleury called the Virgil of Britanny, dicd at Montpellier on
the 2d of May lust aged 53 years. Ho is the author of Marie, les
Bretons, les Ternmres and several other volumes of poetry, almoat all
inspire(i by his native land and the peculiarities of its people. Qur
readers will find in our Freneh journal several of his poems,

SCIENTIFIC INTELLIGENCE,

~ Professor Hall, the geologist, who is so well known to our fellow
citizens since the Iast scientific conventioa in Montreal, has becn awarded
the Wollaston medal by the Royal Geological Society , the first instance
of the award of that honor to an American since 1836, this medal has
been struck in palladium in commemoration of the discovery of that
metal by Wollaston,

~Dr. Robert Hare who was present and took an active part in the two
Iast gessions of the scientific convention in Albauy and in Montreal,
swwhere we are sorry to say he was conspicuous for a certain degeee of
excentricity, died at his residence, in Philudelphin. He was born in 1781
and for more than a century has been reputed one of the most emi-
nent chemisis of the age e is said to bave invented the hydro-oxygen
blowpipe, and be has contributed largely to scientific periodicals,

~— Gold has been disoovered at River Frazer, and at River Thompson;
in the British territory on the Pacific. The Californiun newapspers and
among others the LEcko du Pucifique contains detailed accounts of the ope-
rations of American and French miners, who have left in numbers for
River Frazer. This will undoubtedly add to the interest of the present
discussion on the Hudson Bay Company’s possessions, in our Parliament
and by the press. It is also reported that gold has buen discovered in
swiall quantities in the state of lowa. It exists in small quantities in the
couaty of Beauce in Lower Canada ; but the mining operations which had
been commenced in that part of the conatry do not seem to have yeilded
as yet any very profitable returns. .

—~ A very intercsting controversy is now going on as to whether it is
possible to find in this Canada that whichis geologically kuowa as coal.
1t appears that coal at least workable deposits of coal ought not to ke
found in or immed:ately over the Lower Silurian rocks. The fundamental
rocks of Canada are below the carbouiferous strata, and we arc told
therefore that the deeper we dig the less probability is there of finding any.

Professor Dawson rematks in an article on the subject in the last
number of the Canadian Nuturalist  the thing that we cannot have,
is always that which we most desire, and the more richly we are
endowed otherwise, the more earnestly do wo long fur the one object
that ma, have been withheld. So it would secn to be with the
Canadian public in the matter of coal. Al the riches of the carta and of
the hills and of the deep beneath hiave been thrown into its lap, except
this; and like the child whose toys are all valucless because mamma
caunot give it the moon to play with in its own hands, it turns jts eyes
away from all its other treasures and cries for coal.”” Now in our humble
opinion the comparison does not stand altogether unassailable; it is no
childish thing to cry for an article which is much more useful than gold
and without which it is so difficult to work out the other freasures ; and
next, from the learncd professor’s own showing, it is not such an impos-
sibility afierall to find coal in Canada as to catch the 1wooa and play
with it in one's own hand. }is remarks however are fair cnoughasa
reply to the unjust attacks made on science and savans on that account.

Unfortunately it appears that the first time that the existence
of coal 11 Canada was mentioned, it was a glaring aud bungling fraud
on the part of the parties intercsted. We find in the Trancactions of the
Literary und Historical Socicty of Quebee, 2d vol. p. 91 in the Jdditional
Notes on the Geognosy of St. Paul's Bay, by Licut. Baddeley the following
account of this attempt at mystification.

“ We arrived about six o’clock at St. Usbaing, which is between four
and five leagues northward of St. Paul’s Bay \\-flcre passing the night,
we made preparations in the moruing to visit some deposites of iron which
are said to occur in the mountains chain to the northward, and to test the
truth of a report which had been brought to Queiee, concerning the
occurrence of coal hereabouts. We had many rexsons, geological as well
as other, 1o qucstion the accuracy of this latter report ; but none of them
were of so positive a pature as to render our visit to the spot
unuccessary, particularly as if we had not done so, some doubt would
always have existed on the subject as it was only from seeing the total
discredit with which their story was reccived by us, after having visited
the place, and the utter hope.csaness which existed of imposing upon
us that we obtainedgfrom one of the conspirators the following account.
They purchased a bushel of good Newcastle coal, about three weeks
before our arrival, and deposited the same io a smail stream in rear of
St. Paul’s Bay. Fortunately there was not & geologist among them and
their bituminous coal was deposited in defiance of the beautiful laws of
nature, upon the sides and in close contact with primary rocks, with not
2 vestige of 4 secondary or transition formation within scveral miles.
To sce was thercfore to be satisfied or ratherdissatisfizd and we turned our
backs upon the beautiful but merctricious chacms of the wanton sparkling
with all her jetty blackaess at the bottom, of a pellucid stream gurgling
over a finc fclspathose =and up which we were invited to walk.”

Ia 1853, Covat de Rottermaund bad with the geologists of the Pro-
vincial Survey a scientific polemic on a substance which was found in a
vein of the rock of Quebee, in Mountain atreet.  Sir William Logan liad
Nlready alluded in bis reportsto the indurated bitumen which he said

was found in that locality. Mr. de Rottermund broughé with Lim to
France specimens which he, and the Hou. Mr. Drumamond, his brother in
law, submitted to Messrs, Dorbigny, Valenciennes and de Brongniard,
who all stated that the fossils which these specimens contained were «tigma-
ria belonging to the regular coal formation. This wag disposed of wa
belicve by stating that the place where the specimens were obtained was
adjoining to a cellar wh:re coal had heen deposited and that there pre-
sence on the spot was purely accidental. No further boring took place
and the thing was left in sfafu quo up to the recent alledged discovery
ot & canl seam at Bowmanville, & tuwn of 4000 inhabitants in Upper
Canada, 43 miles distant from Toronto. The first specimens that were sent
to Professor Chapman were pronounced by him to be compact bitumen
Other specimens were sent to Professor Dawson who says:  The bore
hole is ngain appealed to, and now produces actua), veritable coal, not
only liky coal and burning like cosl, but baviag all the characteristics
of true coal-measure, and showing its vegetable structures.” But judging
from the geological position assigoed to the conl of Bowmanville, the
learned professor gives it as his opinion, © that we must therefure in the
meantime regard this case as beyond the pale of ordinary geological
facts and as cither a fraud, a mistake, or a singulurly exceptional occur-
rence only to be cxplained by further exploration of the localily” This
further exploration, the government and the geological survey seem bent
on leaviug altogether in the hands of the parties who have announced
the discovery and who best know at all events whether there is a fraud
or not. Speaking of Sir Willium Lognan, Professor Dawson saya: ** AN
Sir William’s early reputation as a geologist was gained in the coal
fields, no more competent mining surveyor for coal could be found, and
no one could be more rejoiced at the opportunity of reporting on a coal-
field in Canada, But for this very reason Ae is (00 cautious to hazard any
cunjecture as to the probability of the occurrence of fossil fuel in a coun-
try where facts palpable to the geologist, have inscribed everywhers a
negative of its presence. Not having this public responsibility weighing
upon us, we may ventare to mention cerlain possibilities as to the oceur-
rence of conl in Canada, which would furnish the only meaus of account-
ing for the Bowmanville discovery should it prove a reality. The
fundamental rocks of Canada are as wg have said below the carboni-
ferous and therefore umlikely to contain workable coal. But Canadu
may in this respect prove an exception 10 other countries, There may have
been a 1and flora and an accumulation of coal at an earlicr period thun
we have clsewhere ascertained these phcnomena to exist. Unfortunately
however no indication of this exists except the discorery by Sir W. E,
Logan of u bed of coul one inch thick, in the devonian rocks of Gaspé, asso-
ciated with a few vegetable fossils. This is in itsclf a rarc and interest-
ing geological fact, and the beds in which it occurs are those which are
next below the truc --rboniferous series, Secondly the coal measures
approach Canada son _shat closely both on the East and the West. In the
peninsulas of Canada West and of Gaspé, we have the devonian series,
the next below the carboniferous. To these succeed rospectively the
coal fields of Michigan and New-Branswick which on the West and East
oceur just beyoad the limits of Canada. In those parts of the Province
which thus approach nearest to the carboniferous system, it is barely pos-
sible that outliers of the carboniferous districts, as yet unobserved, may
extead within our limits. The Bowmaaville locality i3 however foo
distant from the westera coal field to give any likelihood to such a view
in this case. Again it sometimes accars that locally certain members of
the geological scries are wanting and the coal measurcs may thus rest
directly on beds far older than themselres.” Of this very important supposi-
tion however and of several others, Professor Dawson disposesin the same
manner as above by showing that these exceptional cases give scarccly @
shadow of a hope of coal in Canada, and that none of thewn applics to the Bow-
manville case as it slands al present. .

Still the specimens exhibited both from Quebee and from Bowmanville
are coal specimens of the true coal formation and the only argument against
the inference: ¢ That o new fact extending the amount of those available
for the coastruction of the theory of science has been ascertained ™ is the
inseription de faur, that is to say the assertion that a fraud has bcgn com-
anilted. ‘This as Professor Dawson properly remarks can only be disposed
of * by such inspection as can be made by actually opening the depo-
sits” thcre being no corroborative evidence obtained from surface indi-
cations.
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