Technical and Bibliographic Notes / Notes techniques et bibtiographiques

The Institute has attempted to obtain the best original
copy available for filming. Features of this copy which
may be bibliographically unique, which may alter any
of the invages in the reproduction, or which may
significantly change the usual methad of filming, are
checked below.

Coloured covers/
Couverture de couleur

' | Covers damaged/
| Couverture endommagée

Covers restored and/or laminated/
Couverture restaurée et/ou pelliculée

Cover title missing/
Le titre de couverture manque

Coloured maps/
Cartes géographiques en couleur

] Coloured ink (i.e. other than blue or black)/
l | Encre de couleur {i.e. autre que bleue ou noire)

Colrzred plates and/or illustrations/
Planches et/ou illustrations en couleur

Bound with other material/
Relié avec d’autres documents

E/Tight binding may cause shadows or distortion
| along interior margin/

La reliure serrée peut causer de I‘'ombre ou de la
distorsion le long de la marge intérieure

Blank leaves added during restoration may appear
within the text. Whenever possible, these have
been omitted from filming/

H se peut que certaines pages blanches ajoutées
turs d’une restauration apparaissent dans le texte,
mais, lorsque cela était possible, ces pages n'ont
pas été filmées.

Additional comments:/
Commentaires supplémentaires:

This item is filmed at the reduction ratio checked below/

Ce document est filmé au taux de réduction indiqué ci-dessous.

10X 14X 18X

L’Institut a microfilmé le meilleur exemplaire qu’il

lui a été possible de se procurer. Les détails de cet
exemplaire qui sont peut-&tre uniques du point de vue
bibliographique, qui peuvent modifier une image
reproduite, ou qui peuvent exiger une modification
dans la méthade normale de filmage sont indiqués
ci-dessous.

l | Coloured pages/

| Pages de couleur

l | Pages damaged/
| Pages endommagées

Pages restored and/or laminated/
Pages restaurées et/ou pellicuiées

! ﬂ Pages discoloured, stained or foxed/
| Pages décolorées, tachetées ou piquées

[:] Pages detached/
Pages détachées

! \/ } Showthrough/

1 Transparence

Quality of print varies/
Qugzlité inégale de I'impression

l Z | Continuous pagination/

| Pagination continue

I Includes index(es)/
Comprend un (des) index

Title on header taken from:/
Le titre de I’en-téte provient:

Title page of issue/
Page de titre de la livraison

Caption of issue/
Titre de départ de la livraison

Masthead/
Générique (périodigues) de la livraison

22X 26X 30X

12X 16X 20X

28X 28X 32X




X
k
[
E.
38
By
3 .
[
)
3
‘|

THE CANADA

EDULATIONAL MONTH LY

AND SCHOOL MAGAZI NE.

L —

AUGUST-SEPTEMBER, 1896.

./.

EDUCATION AND SOCIOLOGY.*

N these days there -ave come to
be so many ways of looking at
things, that one has to be careful in
making his selection of a direction in
which to look, and this possibility of
bewilderment is perhaps becoming as
imminent ifi our educational investi-
gations as in any other mvestlga,ttons
The teacher, in his novitiate, when
he thinks to deal with the being of the
<hild as a unit, finds no difficulty in
laying down a simple basis for his
operations in'school work. The be-

ginning and end of school work is the-

improvement of the child’s mind, the
storing up* of kriowledge, the furbish-

ing and’ furnishing of the memory;

and the method which secures this,
along the lines of thé least possible
resistance, is the only true method.
Is there’ anything more simple as 2
scxence than this, is there anything in
anjart so easy to get at as such a
pedagogic? -

Even when there comes to the
young teacher the revelation of the
trinity in himself, and in €ach of his
pupils, when he “becomes convinced

of thé wider scope his- ‘pedagogy must

take, he is still'ableto circumscribe for
himself a sxmpla basis for his profes
snonal operatlons, for hrs pracncal

* An address given at the late Buffalo
Convention, by Dr. J. M, Haiper, of Québec,

investigations of child-nature, The
body, the mind and the ego, and their
inter-relationships have been the
theme of all educationists ; a simple
theme in itself, and, as the young
teacher used to thmk one easy to be
understood as a safe guidance in
school work. But is it not a fact that
so widely—I was almost going to say
so wildly—have we continued to dis-
cuss this same trinity and its relation-
ships, that our teachers are beginning
to beseech us to simplify rather than
amplify our pedagogic disquisitions ?
In a word, the query that stares us in
the face at a convention such as this
is to be found in the cry of the young,
teacher : Has the science of educa-
tion in these later times come to be
the endless chain. of the seer—is there
any limit to the sphere of its theories
—are we ever tofind.rest for the soles
of our feet? oo

The discussion which- the precedmg
papers arelikely to provoke, brings to.
my mind an article I once.wrote, in
which an endeavor was made to strike
an analogy between society as an.
organism and the: tripastite being of
the child. The steam engine, taken.
as an exponent of the manufacturing.
arts and physical comfort-promoters
of the times, indicates in its effects
the marvellous physical development.
of the world, just as the printing press
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may be taken as ap exponent of intel-
lectual progress, or just as the Chris-
tian religion may be considered as
the highest type of the moral forcks
that are guiding mankind towards a
higher ground of right-doing. ~ As the
pupil has to be subjected to his three
drills—body-drill, mind-drill and soul-
drill—in order to secure for him an
even development of his whole being,
so has the world, or society, been sub-
jected to three great social forces, or
processes, to bring about its nine-
teenth century development. In this
sense God stands as the first of
schoolmasters.

Education means the fullest de-
velopment of the whole being of man.
As 2 branch science of Sociology, the
scientia scienfiarum, its history way
be likened to the history of science
itself. .Science had its birth in the
investigation of the physical or the
fixing of a Cosmology, when men
surprised to find that a fish had
weight in wateras out of it, began to
run away from a faith-reading of the
spheres ; and education as an ology
had its begmnmgs in the mere physi-
cal arrangements by means of which
the old pedagogue was said toruna
tidy school with a moderating use of
the thong. But refusing to stop short
in its identifications of natural law in
the physical constitution of things,
while tabulating them in the sub-

sciences of physics, chemistry, geo-

logy, astronomy, science saw man
himself and Bis environment affected
by the forces of heat, light and elec-
tricity, and finding in these the evol-
vers from a lower to a higher condition
of life, from the jelly-fish to the kings
of men, laid the foundation lines of 2
new branch of science and called it
Biology : and so in the same way,
education, having tarried long near
the outs and ins of empiric methods,
came to discern its foundation lines
in the “new education,” in the psy-
chology that was ready to father the
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true pedagogy, and took to identify-
ing the natural laws that affect the
mind on its way from a lower {oa
higher activity, Witk Cosmology as.
a classifying knowledge of the world
in its physical aspects, and with Bi-
ology as a knowledge of the laws of
nature found in the activities of its
vitel order, science had to take a fur-
ther step in advance when it came to
see that the present was but a de-
veloped past, or an undeveloped
future, when it came to detect the
laws within us and without us, but
not of us, that are said to work for
righteousness; - and that step, it is
needless to say, was the movement in
favor of the *new philosophy ” that
fathers the science of Sociology.

In these three great families of sub-
sciences, Cosmology, Biology, and
Sociology, .we have the right hand
terms of a second striking analogy
between the developing stages of the
world’s knowledge, and the develop-
inz stages of the sub-science of edu-
cation. And as Sociology may be
looked upon as the crowning glory of
all science, in which the function of
the individual is identified as the issue’
of a natural law, co-ordinating with
the other social energies in the en-
vironment, so may the moral value
of the individual be considered the
most seriously important of the prob-
lems the educationist has ever becn
called upon to consider. Sociology
is the science of the sciences, includ-
ing Cosmology .and Biology, just as
character-building includes physical
culture and mind. development, The
close inter-relationship is undeniable
in both cases. . A sound mind in a
sound body is a necessary part of
moral responmsibility. The three go
hand in hand, Mens sana wn corpore
sano is a good enough adage to force
us to keep always in view the neces-
sity for physical cuiture in school, be
it vocal drill or calisthenics. And as 1
bave another adage, with a reform
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twinge about it, to guide me in the
right while working for an improved
mental activity in the young, namely,
« It is not that which goeth into the
child’s mind that educates but the
manner of its coming out,” so have I,

while seeking to raise the standard of
school morals, urged upon all, « To
follow the argument (that is the right
of it) wherever it will lead.” These
three adages I would inscribe on every
teacher’s heart and soul. They em-
body the all and the be-all of edu-
cation, A great principle in each,

they are the three greatest of all prin-
ciples ever laid down in the hearing of
teachers. Repeat them to yourselves,
repeat thern to others, repeat them
everywhere, until you feel as if you
were guilty of mortal sin in not having
at work the best of plans, invented or
borrowed, to mature through school-
work the value of the individual, phy-

swally, intellectually and morally.

It 1s with themoral aspect of educa-
tion that Iam personally most seriously
engrossed at the present. I have
been doing my best to introduce into
the schools down our way a series of
school exercises, or drills, that have
for their object an improved physical
and intellectual development among
the children, 'and it is my intention,
with the co-operation of the teachers
in my inspectorate, to introduce this
coming year some definite processes for
improvement in applied school-ethics.
There is not a boy or girl in our
schools who has not to learn the Ten
Commandments and the precepts of
the Sermon on the Mount. OQur
schools are neither separate, sectarian,
nor godless. They are public schools
in which the Bible is read and studied
as the best of all moral codes. Hence
our boys and girls are expected to
learn off by heart large portions of the
sacred volume. They are expected
to know the Ten Commandments
thoroughly and the prominént pre-
cepts of the Christian religion as well.

And yet I do not know that the stand«
ard of our morality is any higher than
it 15 ‘elsewhere. Down our way, just
as over your way, we have men, who
have been to school, who worship the
mammon of unrighteousness just as
sedulously as their forefathers wor-
shipped the only living and true God,
who bow down in their whole being
before the iuols of some palatial way
of living, who swear like troopers,
who worry some poor unfortunate
creditor of theirs to the death, who
joke over the sacredness of the mar-
riage vow, who take advantage of
their neighbour every time, and laugh
over their own smartnsss in doing so,
who daily utter falsehoods more
hideous than those of Ananias or
Baron Munchausen, and who are as
full of jealousies and ail manner of
unsavoury prejudices as a neglected
egg is full of noisomeness.  They
know that Christ said “* An eye for
an eye "’ ought to have no place in a
civilized world, and yet “Tit for tat ™
is nne of the first principles of their
lives. They know that the key-note
of Christ’s message was and is, ** Love
your enemies,” and yet they continue
to be better haters than Philip IL or
Bluebeard.  Nor are these people
tabooed by society. They are respect-
able people. They are invited out
everywhere. The Governor-General
complacently receives them. They
are ndt moral by any means. Indeed,

they make no pretentions to rehgzon,
or even a mediocre morality, beyond
going to church on Sunday, or send-
ing a female proxy. What does it
mattef to them whether a man’s soul
is nasty or nice, as long as its outward
adhesion to the respectabilities of
society is all that society demands?®
No, they are not moral, though they
have been to school, but they are in-
telligent. They are heirs to wealth
through birth or marriage, or they
have succeeded in their tradings. No,
they are not all politicians, though



244

many of them are possessed of even
less than a moiety of the morals re-
quired for that professional way of
living. They are not even the heathen
at home. They have been to school,
They have had a moral training in
school, and now all that we can say of
them is that they are sociological
forces at play with other sociological
forces. Whether for good or bad,
we know each has its value; and it
is for us as educationists to find out
what that value is in order that we
may put some estimate on the moral
training given to them while at school,
to find out how it works for good or
bad, and how it may be revised or
revivified, how it may be converted:
into a means toward an end, the end
being the enhancing of the value of
the individual in the economy of
nature. Thisenbancing of values is the
legitimate work of education, and ap-
plied school ethics is the force that will
bring about the enhancement. In a
word as far as education has to do
with sociology as one of its sub-
sciences, its work 1s to define the
maximum value of the individual, and
to formulate and foster methods that
will raise the citizen to the highest
ethical standard of communal worth.
I do not think that the individual
as a force co-ordinaling with other
social forces can ever work only for
good. Sociology teaches us that, of
necessity, that is not the way of the
world. Good and evil are necessary
to the sociological order of things, the
world assimilating the one and ex-
creting the other. The maximum
value of the individual is therefore
variable. There is no mathematical
certainty about it. Ang this arises as
much from the within as the without
of the man. As a creature of circum-
stances, with himself as one of them,
his function is not always at its fullest
tension for good, or for evil? A man
is neither all bad, nor can be all
good. The conscience grows by ab-
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sorption, and so does the tree; buta
maple is not a beech, nor is a birch
an eak. There is within every living
organism an individualizing force, a
force within us and not of us, that
makes for righteousness, that makes
for good or evil, for growth or decay,
for beauty or rottenness, in all that
we see around us ; and we teachers
and educationists are ever longing to
lay hands on this nucleutic force,
eager to fashion in our own way this
fashioner of fate, notwithstanding the
lion in the way. Which came first,
the egg or thebird? Answer me, and
I will tell you which. came first, man
or his environment. And when we see
society saturated with so many false
beliefs, wheh we see a false coin
examined so scrupulously and an un-
worthy opinion allowed to go scot
free on its way of evil, when we see
the lesser logic harrahed over, while
the ground-work of the truth of things
is only listlessly thought of, the task
of discovering the general solvent of
ethics becomes the task of the alche-
mist when science was in its baby-
hood.

Is it a natural law that men for the
most part love the things they ought
to hate? Isthe doing of things we
ought not to do and the leaving un-
done things we ought to have done,
a fixed decree necessary for the safety
of society ? Isit a sociological prin-
ciple that people should so seldom
make the most of their mind and
moral energies? Is there none good,
no, not one, and why ? Does wrong-
doing alwyays hurt some one? Does
right-doing ever hurt any one? Does
the leaven of good leaven more than
the leaven of evil? What is moral
torce? Is there a conservatior of
moral energy as there isa conservation
of physical energy ? What is: a belief ?
Is it a cause, or an effect? What is a
dogma? Is it a product, or a creator ?
What is & motive? Is it primary, or
de_rived? These are probiems, socio-
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logical problems, which the “new edu-
cation ”’ has to investigate with fear
and trembling.

Why is that girl of a pouting tem-
perament? Have you seen her
mother? Why is that boy so stupid
or evil-disposed ? Have you seen his
father? Why is this school worse to
manage than another ? Have you any
knowledge of the community? Have
you seen the homes of your pupils ?
Have you met the fathers at church
and market? The law of heredity
lurks in every one of these queries,
and the teacher who knows not how
to come inte close guarters with that
law, to wrestle with it as part and par-
cel of the law within, working in the
individual for good and evil, has not
yet learned the alphabet of his calling,
knows nothing of education as a
branch of sociology. As the whole
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duty of man is to love one another,
so the whole duty ofthe te-acci{er is to
enhance the value of the individual,
with all the elements of the euviron-
ment in hand during the process of
schoac! training ; in other words to train
up the child, by example andprecept,
to lead a clean life.

And let us be careful to know this
which John Tyndall has said in the
true spirit of the truth-seeker :
¢ Facts rather than dogmas have been
the ministers of human development,
hunger and thirst; heat and cold,
pleasure and pain, fervour, sympathy,
shame, pride, love, hate, terror, awe.
Such were- the forces whose inter-
action and adjustment throughout an
unmeasureable past, wove the triplex
web of man’s physical, intellectual and
moral nature, and such are the forces
that will be effectual to the end.”

" A PLEA FOR A BETTER SCHEME OF POLITICS.

By OCHILTREE 1L."ACDONALD. .

AN an arrangement not be come
_to whereby the National Policy
can be lifted out of the arena of poli-
tical strife and accepted by all poli-
tical cfeeds as a fixed fact? The
National Policy of the British people
—TFreeé Trade—is not in thé arena of
practical politics. It is accepted as a
fixed Tact, and the energies of the
governing parties are devoted to civil
reforms and internal économies.
Vast reforms of a civil nature are
waiting ih Canada ; but the obstruc-
tion of 4 forlorn hope prevents our
legislators ‘from attempting them.
The ¢ effort for Free Trade” is a
most disintegrating element in our
midst, keeping people irrésolute, sus-
pending a pall of uncertainty over the
trade industties and prospects of this
great nation ; always suggesting that

glums of a whole empire.

in some moment of weakness, origin-
ating in some time of depression or
dissension in the Conservative party,
Canada may embrace it, wresile with
the giant of free compeition and. fall
into desperate difficulties. The Lib-
eral party which will accept the Na-
tional Policy as a fixed fact, lifts it
out of the arena-of political strife, con-
solidates confederation, strengthens
the foundations of Canadian pros-
perity, and earns the everlasting eulo-
From that
hour will start these -internal reforms
and that united national sentiment
for which all thoughtful men are wait-
ing, and Canada will become a great -
secular agency for the distribution of
Christianizing influences inboth North
Anmerica.and the Orient. I have re-
sided long in England, and have given

-
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time and study to the condition of
that great country.
see Canada strong enough to stand
as firmly without Protection as Eng-
land does with Free Trade. And
when Canada has had as much
and as long Protection as Brit-
ain once had she could so stand.
But as surely as the grandeur of Eng-

Uanadao Ecbu,cat\z'onal Monihly.

land only took on its dazzling lustre

I would like to | when the nauondl mind was relieved

from the uneasiness and danger of a
fiscal revolution, so surely will Can-
ada remain an incomplete confedera-
tion as long as the people are con-
fronted with the possibility of a fiscal
change of the drastic nature propound-
ed by a well-known political party.

SHAKSPERE AND HIS PREDECESSORS¥,

HIS is the latest contribution to
the series of University Exten-
sion Manuals published by Mr.
Murray. Although primarily designed
to help the Extension Movement by
providing the students with text-books
for study and reference in connection
with the authorized courses of lectures,
these volumes ought also to appeal to
a wide circle of general readers. Mr.
Boas's book is indeed more interest-
ing than a wilderness of second-rate
novels. He has succeeded in com-
bining thoroughness with attractive-
ness. * Shakspere and his Prede-
cessurs ” is crowded with facts, yet it
is never dry. It is full of a manly
appreciation of the greatest of poets,
yet is happily free from gush and
meaningless eulogy. We confess we
were alarmed at the sight of another
addition -to the huge mass of Shak-
sperian literature, and doubted that
Mr. Boas would be able to justify such
an addition. But after reading ¢ Shak-
spere and his Predecessors,” the justi-
fication seemed fairly obvious. First,
the scheme of the book is original ;
and secondly, its treatment convinces
the most deeply prejudiced opponent
of any further book-making on Shak-
spere that there is always room for a

*Shakspere and. His Predecessors. By
Fs. 6S. Boas. (London: John Murray.
18g6.)

7

simple and clearly expressed account
of the man who was
" A Cesar. When comes such another?”

There is a disagreeable pompous-
ness about the attitude towards Shak-
spere, which Matthew Arnold summed
up in the line, “Others abide our
question, thou art free.” An unques-
tioning idolatry of the poet is as
absurd on the one hand as the eternal
questioning of his motives in the
minutest details, characteristic of
some German critics, is on the other.
It is perhaps unnecessary to say that
those who want to gain a deep and
true knowledge of the character of
Shakspere’s genius will never degend
on the judgment of another. They
will not attach too much importance
to conjectures about his life. But as
it is impossible for anyone to read
the plays and sonnets carefully and
intelligenily without a host of wonders
and speculations arising in his mind,
we think such books as Mr. Boas's,
which give a substance to those vague
and undefined thoughts, serve a useful
purpose even to the people intimately
acquainted with the puet’s work, while
the student’s desire for such acquatnt-
ance will be whetted, and he, perhaps,
guided in the way to make it.

Having settled for our own satisfac-
tion, and that of our readers, that
criticism of Shakspere . need not be
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impertinent nor futile, and that the
greater a poet is the more he “abides
our question,” let us go on to con-
sider the principle on which Mr. Boas
‘has built up his book. In his preface
he says:

“ What I have here aimed at is to
discuss Shakspere’s works in relation
'to their so: rces, to throw light on their
technique and general import, and to
bring out some of their points of con-
tact with the literature of their owa
and earlier times. Hence, in the
opening chapters, I have sketched
the rise of the English drama, and
thave briefly indicated Shakspere’s
bond of kinship, not only with his
immediate predecessors, but with the
medieval playwrights. And through-
out the volume I have given greater
prominence than has been usual to
those features in his works which link
them to the pre-Renaissance period.”

Fortunately, for the reader, Mr.
Boas has been better than his word.
He has not insisted tiresomely on the
«connection between Shakspere’s plays
and the medieval drama which, after
all, was very slight, and nowhere has
he stamped himself as the slave of
any pacticular theory. The theory
-of his preface is bettered by his prac-
tice in the: book itself. The early
<chapters enumerate briefly and clearly
the most striking features of the rise of
drama in England. Miracle plays
and moralities, the classical comedies
after Plautus, the tragedies with
“ stately speeches and well-sounding
phrases, climbing to the height of
Seneca his style,” all these are passed
in review. Of the influence of the
moralities Mr. Boas says :

“ By this time (the sixteenth cen-
tury) the Miracle Cycles and the
Moralities were a medieeval survival
amidst the surroundings of the Renais-
sance. By their very nature they
were wanting in flexibility and power
of adaptation to a novel environment';
their decay was inevitablé, But they
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had done an all-important work. They
had kept the theatre alive through
centuries whose instinct was largely
hostile to it. They had preserved
and popularized the knowledge of
stage conventions and technique.
They had identified the drama with
the national life and had ensured it
against monopoly by a single class or
school, They had based it on a
moral foundation which, shaken by
the tumultuous forces of the new
age, was to be relaid deep and broad
by the master-builder Shakspere.”

This allusion to Shakspere’s mor-
ality is developed later on into some-
thing of a theory. Mr. Boas takes
the trouble to destroy the conjectures
of a certain class of people, that
Shakspere led a very quiet and
respectable life. To our mind it is
impertinent to make a fuss about his
practical attitude towards wmorality
one way or the other. What is
really important is his dramatic feel-
ing about it. Although no onecould
accuse the ¢ divine Will ” of prudery,
it is impossible not to notice that.-he
never mixes vice and virtue in the
perplexing fashion of other Eliza-
bethans. Inall the wide licence and
variety of his forty plays, he never
makes the forms of vice which most
trouble and corrupt society triumph-
ant. . Mr. Boas does not give the
prominence to this characteristic that
Mr. Saintsbury did in ‘° Elizabethan
Literature,” and- hjs vague statement
that the old religious plays had in-
fluence on the moral attitude of
Shakspere is hardly proved.

When Mr. Boas-comes to the effect
of the Renaissance on our dramatic
literature, which was represented
directly in the abortive attempt to
introduce Senecan drania and in-
divectly in the spirit of Marlowe, in
spite of his revolt against its models,
he has much that is interesting to- say.
He shows how nairowly we escaped

following slavishly where Italy led.
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*“What was to be gained by
hazardous experiments in prose or
verse, when here at hand werge
methods and forms of tested effici
ency and immembrial prestige? It
almost seemed as it native effort
would be stifled by alien pressure,
and that no more honourable portion
was reserved for our literature than
to become a series of lifeless imita-
tions of imported models. But
happily English genius rose insurgent
and vindicated its claim to independ-
ent life and power. It is the struggle
of the spontaneous, national instinct
with external forces that forms one
of the most striking aspects of Eliza-
bethan literature.”

In this chapter on Marlowe Mr.
Boas shows great ability as a critic.
A more generous, and yet far-sighted,
appreciation of the man whose name,
Charles Lamb declared, brought a
fragrance with it, his most- devoted
admirer could not- desire. The
quotations from his plays scattered
through the chapters would stir the
dullest soulto desire better acquaint-
‘ance with one of the mightiest of
poets. Skakspere himself has not
surpassed, which is equivalent to say-
ing that no other writer has equalled,
the famous and wonderful passages in
“ Tamburlaine” and “ Faustus,” which
ought to be familiar to -every student
of literature as examples of the force
of language which could no further
go. -

Take this—
¢ Our souls, whose faculties can compre-
hend

The wondrous architecture of the world,

And measure every wandering planet’s

course, .
Still chmbmg after knowledge mﬁmte,

And ever moving as the restless
spheres.” v )
Or this—
‘““Hell hath no limits, nor is circum-
scribed
1n one self place, for where we are is
hell;

| human sympathy and
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And where hell is there must we ever

e,

And to conclude, when all the world
dissolves,

And every creature shall be punﬁed

All places shall be hell that is =act
heaven.”

And then Mr. Boas’s eulogy will
not seem strained.

“ Christopher Marlowe is one of
the most fascinating figures in our
own or, indeed, in any literature. In
the temple of fame the highest places
are sacred to genius that has mounted
securely to its mendian splendour, to
Homier, Dante, Shakspere. But seats.
only lower than these, and hallowed
with, perhaps, richer offerings of
love, are
granted to genius dead ere its time,.
cut down in the freshness ¢f its morn-
ing radiance. It is hers, that Mar-
lowe is to be sought sic : by side with.
Shelley and Keats.”

In drawing a contrast between
Marlowe and Shakspere, Mr. Boas
rightly observes that Hero and
Leander is incomparably superior to
Venus and Adonmis, and thatin the
uncompleted fragment of the * Dead
Shepherd,” the Renaissance spirit
glows and leaps in every line. It is
a maichless utterance of Elizabethan
paganism.

Deuling next with the scanty facts
and abundant fancies as to Shak-
spere’s life, Mr, Boas exercises a
commendable restraint. He does
not weary us with the numerous con-
troversies and errors on the subject.
He does but construct with a good
deal of shrewdness and understand-
ing a figure of Shakspere which is not
a mere scholarly dummy. Only
when he touches the sonnets does
he seem to us to neglect the unum

| mecessarium and busy himself about

all sorts of unnecessary things. He
shows too great an anxiety about the
identification <f ¢ Mr. W. H.” with
Lord Pembroke, of the * dark lady "
with Miss Mary Fitton, and of the
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“rival poet” with Chapman. He
does.not lay any emphasis o. the
f~ct which ought to be drummed into
“.e beads of ail young students that
ihe settlement of these and all such
questions is unimportant, because if
they were settled they would not
affect the poetical beauty and human
interest of the sonnets.

The greater part of ¢ Shakspere
and his Predecessors ”' is naturally
devoted to a consideration of the
plays. Here Mr. Boas escapes the
two great errors into which many
critics fall. The first, and perhaps
the worst, is the adoption of the line
that
conscious artist, that he produced his
plays, as Mr. Saintsbury says -in
« Elizabethan Literature,” like “an
wnspired idiot” The other error
springs from 2 too great insistence on
the consciousness and elaboration of
his art. Mr. Boas sees the element
of truth in the first error. . .
“Afer all, ‘the play’s the thmg
Critical knowledge is dearly bought
at any sacrifice of pure and spon-
taneous delight in the creations of
art. The secret of genius defies the
most rigid analysis,’and no study of
antecedents and environment, no
skilful classifications and chronologies

Shakspere was a purely un-.
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will ever make it clearer why Shak-
spere was what he was, and not merely
a Marlowe or a Greene. But Ben
Jonson declares that ‘a good poet’s
made as well as born. It is this
process of making through which
even the inspired singer must pass
that justifies the application of the
critical method to the dramatist’s
writings.”

Mr. Boas applies it by arracging
the plays, as far as possible, in the
order of their productlon, by noting
their points of contact and contrast,
and by endeavouring to interpret them
as a progressive revelation of their
authot’s genius. The interest and
suggestiveness of studying Shakspere’s
works in their nz‘ural sequence will
hardly be denied. Mr. Boas does
not attempt to dogmatise in present-
ing suitable lines for such a study.
Here, as elsewhere, he is free from
pedantry. But he does not resist the
temptation of quoting pedants.
¢ Krayssig calls ¢ Jing Lear” ‘the
ttagedy of ths categorical imperative’”
—a brain-baffling definition indeed !
Taking into consideration the extra-
ordinary difficulty of writing . dbout.
Shakspere, *¢ Shakspere and his Pre-
decessors ' is a.genuine success.—
The Educational Review.

MISUSE OF THE CLASSICS.

Hon. Bovyp WINCHESTER, LoursviLLg, Kv.

* Boys learn but little here below, and
learn that little ill.” GLADSTONE.

TNFORTUNATELY, the power

and beauty of the Classics are .

often destroyed for the pupil by the
misuse of them simply as instruments
of teaching. Woere the study of the
classics no more than a school-room
drill, it might be difficult to.show that
some modern tongues could not be
used with the same advantager But

surely the tale of Troy divine hasa
higher usé than to furnish to the
Greek grammars painful lists of excep-
tions. And' shall oné plume himself
over a single line in Virgil, _showing
more pride it the construction than
the author in the composmon of the -
whole book ?

To say that the study and mterpreta-
tion of the classics as a mere monu-
ment of language instead of as. the

-
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expression of art and genius have had
a most disastrous effect on their vital-
ity and influence, would be to statg
very 1mperfect1y the truth of the case.
Indeed, this misuse has led to all that
is ‘of essential importance, being
subordinated and all that is of
secondary interest being prepos-
terously magnified. It has led tc the
substitution of grammatical and ver-
bal commentary for the relation of a
literary masterpiece te history, to
philosophy, to wsthetics. In a word,

It has led to a total misconception of ‘

the ends at which classical study
should aim, as well as of its most ap-
propriate instruments and methods.
““ We teach and teach,
Until like drummmg pedagogues] we
lose
The thought that what we teach has
higher ends
‘Than being taught and learned.”

That the duty of reading the classics
as a drilled, dull lesson often pro-

duces a lasting distaste, there can be

no doubt. In many cases it results in
vacuity of intellect, disgust for study,
and incapacity for mental enjoyment.
Gibbon has recorded how ‘‘at the
cost of many tears and some blood he
acquired the rudiments of" the Latin
tongue.” Gray, the poet,admits that
he did not feel himself capable of en-
joying the beauties of Virgil til! re-
leased from the duty of reading it asa
task.

It is related of one who, before
coming to college, had read the
Aneid through with great delight,
that in preparing for an examination,
he was “ coached ” by his tutor; who
treated Virgil not as a great poet, but
as a convenient instrument of instrac-
tion in the niceties of grammar.
Under this guidance by
** One whose hand,

Like the base Indxan, threw a pearl away,
Richer than all his tribe,”

the pupil gained his class-pfomotion,
but lost forever his enjoyment of the
world’s great epic.

ra
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If the interpretation of classic liter-
ature is to effect what it is of power to
effect ; if, as an instrument of political
instruction, it is to warn, to admonish,
to guide; if, as an instrument of

‘moral and msthetic instruction, it is

to exercise that influence on taste, on
tone, on sentiment, on opinion, on
character—on al}, in short, which is
susceptible of educatwnal impression
—then it must be properly and liber-
ally pursued.

Bacon calls it toe fitst distemper of
learning when men study words. We
may not be prepared to agree with
this statement. But it must be ad-

. mitted that a student -under much of

the prevailing methods 'in many
schools may waste years in the fruit-
less labor of wearing’out his diction-
ary, and yet dié without catching a
sound of the infinite melody of the
many-voiced sea. Whén the thoughts
of a great writer are in his hand, when
the soul,of a great people is mirrored
before him, it must he regarded as
nothing less than a waste of opportu-
nity for the ordinary student to be
laboring over the endless intricacies
of accent and quantity, orthographical
and syntactical ‘problems. For 'the
ordinary reader of the classics the
object is that he may come in contact
with the spirit of an age and people
so colossal in almost all their fea-
tures ; that he may read in their own
tongue ‘the thoughts of their great
poets, orators, and historians ; that he
may know something of and be in-
spired by the spirit of liberty, law,
and republican freedom- which is
stamped upon so much of that age
and people;. that by contact with
these great spirits his mind, like the
face of the Hebrew prophet returning
from the Holy Mount, will- continue
radiant with the lingering light of
their inspiration.

How a student can derive much
lasting benefit especially from the
poetry-of the classics, unless his im-
agination is continually stimulated,
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passes our comprehension. 1t is far
easier to understand how Keats, who
knew no Greek, by the subtlety of a
kindred poetic sense, filched some of
its fairest flowers front old Parnassus.
He who forgets that language is but
the sign and vehicle of thought, and;
while studying the word, knows little
of the sentiment; who learns the
measure, the garb, and fashion of
ancient song, without looking to its
living' soul or feeling its inspiration—
“‘is not one whit better,”’ says Prof;
Sedgewick, * than a traveller in classic
land, who sees its crumbling temples,
and numbers with arithmetical’ pre-
cision their steps and pillars, but
thinks not of their beauty, their de-
sign, or the living sculpture:on their
walls ; -or who counts the stones in
the Appian Way, instead of gazing
on the monuments of the eternal
<ity.” : : :
The beauties of a great poet would
be a far poorer thing than they are, if
they only impressed us through a
knowledge of the technicalities of his
art: The poet needed those techni-
calities'; they are not necessary to us.
They are essential for the criticism of
a poem, but not for enjoying it. For
this, all that is wanting is a sufficient
familiarity with the language, for its
meaning to reach us without any

sense of effort, and clothed with the -

associations on which the poet count-
ed for producing his efféct.  Who-
ever has this familiarity, can have as
keen a felish of thé music of Catullus
and Ovid as of Gray, or Bums, or
Shelley; though ‘he know not tlie met-
rical rules -of a common "Sapphic or
Alcaic. S . -
Thevalue of grammatical;philological
or any other kind of instruction is not
hereby intended -to. be- depreciated,
much-loss to be denied. ¢ To-every

thing there is:a sédson and a-time ‘to

every purpose:” It is mot in-séason
for a teacher; while pretending to

study with 4. class a great poem like

D¢ Rerum Natura or the LEneid, to
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¢ live laborious days in the detection
of an anapest in the wrong place or
in the restoration of a dative case ; or
glory in the ability to
“ Chase

A panting syllable through time and space,
Start it at home, and hunt it in the dark,
To (Gaul, to Greece, and into Noah’s ark.”

Let us have the most thorough and
the most exact scholarship possible ;
but if such scholarship be made an
end to itself, it may prove a decided
evil to him-who makes it an end to
itself—for his own spiritual and intel-
lectual life is more or less subordin-
ated to it, and he is in danger
of . becoming desiccated into a

"Doctor Dryasdust. . His heid may

be made a-cockloft for storing
away the ‘trumpery of barren
knowledge, painfully learded, and
yet he may have an unkindled soul
and uninstructed mind. ““Is not the
life more:than the meat, and the body
more than the raiment?” Without

"an understanding heart, 2. sympathetic

appropriation 2nd assimilation, the
student of the classics is liable to
become 2 mere Gradgrind, who, like
hisprototype, Thomas, the ironmonger
in Dickens’ novel of * Hard Times,”
is disposed even to disparage the
subtler metal of the spirit with ali its
quickening power. With such an

- one the literature of the classics is

nothing ; its only value consists.in its
furnishing material for vari.ouS- kinds
of drill which deal with things quite

| apart from whatever constitutes the
power of any work of génius. -

We cannot afford to give up the
classics as both @ means and an-ead
of education. We need their high
ideals to counteract the depressing
tendency of our materialistic civiliza-
tion; atendency which moved Words-
worth so deeply when he-cried.out;

** The world is too much with us;:soon and

late: -
Getting and spending, we lay waste onr
_ powers, . )
‘We have given our hearts away, a sordid
boon.”
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Let the instruction of the ¢lassics be
invigorated and enlightened and stim-
ulated by higher, more generous and
intellectual forces. Let the instruc-
tion be less of a dull, mechanical
routine of cowmparative philology and
general grammar. Let us smooth
difficulties, minimize technicalities,
and abandon superfine nicetfes and
details. Let it be removed somewhat
from the region of> mere utilitarian
appliances and dull, useless pedantry,
and more into the sphere of kindred
thought, imagination, and taste. Let
the student be led into a more sympa
thetic comprehension of the priceless
beauty, loveliness and dignity of those
antique masters ; of the grace, power,
and plenitude of the structures they
wrought ; and of their close and deep
relationwith human nature and human
affairs. Then the forms of these
masters will not stand before the stu-
dent, heroic it is true, but herces
without blood and shadoiy, objects
of worship in which there is more of
tradition than of devotion'; kept on
archaic shelves, not cherished and
quoted, their notes rousing the mind
and feelings to no movement, coming

o

The Canada Educational Monthly.

like 2 * horn of elf-land faintly blow-
ing ” and meant for other ears; but
will push their way towards the stu-
dent through distractions and cares,
and standing clbse beside him, speak
to him with living voices not only
pleasant,“but also wuseful, and as con-
temporary with his ears as with the
ears they first enraptured, converting
st the letter which killeth into the
spirit which maketh alive.”

A mere polyglot familiarity with
the classics tends.to makethe thoughts
thin and shallow, and so far from in
itself carrying us to-vital knowledge,
needs-a compensating force to prevent
its carrying us away from it. Bat
when not taught in a wooden and
pedantic manner, but with a real refex-
ence to the literature which they en-
shrine ; read as the works of human
beings on matters of human interest
and not as many illustrations of gram:
madtical rules and critical canons—
then they may be transformed from a
dull, mechanical discipline into a val-
uable and formative knowledge, im-
bibing something of the true spirit of
the ancient thought and civilization.
—ZEducation.

THE BETTER SELF.

T is ever felt that the pupil may go
over a course of -study and come

out injured instead of benefited. It
is sometimes a matter of remark, that
the best scholar is the worst one,
morally measured. In Yale College
it was proposéd some -years ago to
make moral character an element to
be considered in the distribution of
rewards ; this, while much discussed,
wds not done, however. The occa-
sion of it was a young man who car-
ried off the highest honors and yet
was known to be thoroughly bad.
There were those who declared his

| lower self had expanded with his in-

tellectual self,

Is not the difficulty that troubles
all who employ teachers this—to find
those who can expand the intellect
and the moral nature also?. There
are some who produce a desire in
their pupils to be good, but are very
unsuccessful in carrying.them forward
in arithmetic, geography, history,
etc, ; there are those who obtain
scholarship and have great pride in
their skill whose pupils are ready to
lie and to trample on the rights of their
fellows at every opportunity. As a
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matter of+ fact, parents- and school
officials overlook the neglect to de-
velop the character if the pupils have
made proficiency in their studies.
This may seem doubtful, but teachers
are well aware of it. It is the old
story ; the ¢ smart fellow’’ every-
where is popularly applauded.

The teachers of to-day, with few
exceptions, are merely the advance
guard of a nobler army that will in
the future succeed them. As the
years go by, there is a closer and
closer relation seen between educa-
tion and religion ; the two great ques-
tions,.the two great themes are-educa-
tion and religion. There will. comea
time'when they will be merged, un-
doubtedly. The world feels that it is
not ignorance it suffers from so much
as from wickedness ; the ‘coming
teacher ' is one who will addres$ him-
self to a development of the * better
self.” The keynote of Christianity
is that it is possible fora “ new.man”
to be developed in each and all of
the human race. And the kind of
teacher the world wants in the.school-
room to-day is one who can inflience
the pupil to come under the reign of
his better self.

Literature deals with this battle
between the.lower and the higher—
that is,” all really great lterature.

“Take Othello; for example; weé could.

not sympathize with this. murderer-as
we do if we did: not feel he had a
noble nature to start with ; and the
interest is to see him struggle not to
let his lower and  baser nature get
the.supremacy. We look on helpless,
hopingat.everymoment he will see how
he’s played on by villainous Iago.
And no. one returns. from the play
without considering the probiem, how
can it be certain that man will be under:
the influence -of his. noblest nature?
It is the problem -of alt Chiristianity.
Other religions consider other. ques-
tions ; but Christianity puts. this -for-
ward as the-chief thing in life.

_
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The schoolroom must be looked at
as far-more than a place for perpetual
chanting of tables; it is a place for
exercising and developing the better
selves of the pupils, The seoret of
the kindergarten, missed by so
many, is that a natural expres-
sion of the child is provided; his
nature has a field for operation.
In the ordinary school an astificial
course of procedure is.-followed; and
a pupil may follow it and the teacher
not know whether he is morally good
or bad. Brandt;the terrible Indian.
chief, who-led the attack on Wyom-
ing, was a graduate of Oxford; and
it was said of him that in the prepata-
tory school and college he gave no:
sign of the wicked nature that was:in

- him. The popularity of the kinder-

garten is an expression of the iastingt
of parents who feel that the higher
nature is encouraged to grow, and that
this is as it ought to be.

It will be many years before relig-
ion and educatior will unite. It will
not be effected by giving catecheti-
cal instruction in religion in the
schools ; that is proper, and no child
should be without it, What is meant
1s that the schéol, like the church,
should aim at a development -of the
better selfi The skilful teacheris he
who.can do this. We may lay the
blame where we will, on the supes-
intendents, on the-board of education,.
on the course of study, but the bot-
tom defect is that teaching is:carried

- on, and is accepted where the wital

aim is'not-a development of ‘the bet-
ter self of the-pupils. Stripped. -of alk
verbiage the New Education aims at
the “new man.” Christianity at its
inception was the New Religion of

Jdts: tiree; it was- so for 500 years—ib

aimed at.a *“new. man.” Those who
believe inthe New Education $trive
to awakem profound interest in all
created things-—hence nature study.
Thé Great Teacher set the example
whemn he said, ** Behold the lilies.”
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A school superintendent where 30
teachers were employed, labored un-
ceasingly to increase the scholarship,
holding examinations every morith ;
prizes were offered and yet neither he
nor his patrons were satisfied. His
successor was a man of a different
stamp. One of the teachers expressed
it by saying, ‘“ He wauts us to edu-
cate them into freedom.” This is the
idea Froebel has worked out; not
only ¢nfo freedom, but under freedom.
A company of children drilled as
soldiers are may keep the nature they
enter school with, but will not take on
a higher one. When Mr. Page sat
before his class of normal pupils this
subject come up and he proposed
this question: What influences you
to a desire to work for others? Many
answers were given. One of that
group said, *“I had been to school
without any impression being made,
until one day, having been rude, the
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teacher talked to me pleasantly and
gravely about it being as much my
duty to set an example of good
breeding in the school as it was hers:
she insisted I must think of others.
It made an ineffaceable impression
that has not passed away! 1 feelit
yet.” Mr. Page commented on the
work of this teacher with unusual
feeling and force.

It may be thought that the class of
teachers here typified will not succeed
in securing a foundation of know-
ledge ; but this is a mistake. The
better the world is the more does it
want to know. It is Christianity.
that demands education. The teacher

y With right aims is one who obtains

deep scholarship. The art of teach-
ing is to carry the pupil from lower to:
-higher lines of thought and action.
Intellect and character .must be
united; not ome, but both.—Zhe
School Journal N. Y.

THE USES OF FACTS AND FICTION IN THE EARLY
EDUCATION OF THE YOUNG.*

S my subject may seem at first sight

a somewhat large one, I hasten

to- assure you that I do not intend to
deal with it in its entirety. The uses
of fact in education are so numerous
and so varied that their complete
. treatment alone would require a whole
course of pedagogy. It is plain, there-
fore, that this part of my subject can
be dealt with, on the present occasion
only in its general aspect. On the
other hand—by which I mean what-
ever is nota reproduction of what actu-

ally is or has been—are comparatively.

so much less numetous and varied
that I hope, in addition to speaking
of their general nature and value, to

* A paper tead by Mr. H, Courthope
Bowen, M.A,, at the Meeting of the College
ot Preceptors, on the 18th March, 1896.

pass on to some of the details of their
application to practice. My special
aim will be to show that, even if the
fiction be purely imaginative, it. is
quite unnecessary to-exclude it from
education, as Herbert Spencer and
others, and Bain ‘to-some extent, prac-
tically-do ; and, more, that to do so is
unsound in pedagogic principle, since
this deprives the child-of a natural
and useful means of exercise. Her-
bert Spencer, as you know, though
assuring us that he sets a high value
on poetry and art and the .esthetic
emotions, practically relegates the
cultivation-of them to the Greek Kal-
ends. ¢ When,” he says, “the forces
of Nature have been fully conquered to
man’s use ; when the means of pro-
duction have been brought to perfec-
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tion ; when labor has been econoiniz-
ed to the highest degree ; when edu-
cation has been so systematized thata
preparation for the more essential
activities may be made with compara-
tive rapidity ; and when, consequently,
there is a great increase of spare time;
then will the beautiful, both in art and
Nature, rightly fill a large spacein the
minds of all”’—an idea which is re-
markably like Rousseau’s, that if you
give a child no education up to the
age of twelve you will then find him
able and eager to learn. Mr. Spen-
cer's own views on -development
should have saved him from the mis-
take—if you sedulously neglect the
exercise of any facalty, it will assured-
ly dwindle out of use. Dr. Bain
would not have us ignore art and
poetry ; but, when dealing with litera-
ture, he pushes the subject-matter
into the background. Speaking of -
purely imaginative literature, he says :
“ This kind of imagination is to be
viewed, in the first instance, as a -
source of pleasure, an ingredient in
the satisfaction of life, In addition to
our enjoyments gained irom contact
with realities, we crave for the contri-
bution that comes from ideality. Now,
ideality is a different thing for different
ages: fairy-tales and extravagances
for the young, the poetry of Milton
for the old. There is nothing educa-
tive in the first instance ; we are not
aiming at instruction, but drinking in
emotion. The gratifying of children
with the literature of imagination is a
matter for the parent, as much as giv-
ing them country walks or holiday
treats.” Later on headds: ¢ When
we come to fictions of a lofty order,
as the work of the great poet, . . .’
we imbibe into our recollections the
highest strokesof humangenius. Here,
then, ﬁcuon is an element in our
education "'—a statement which seems
to me to give away the whole case.
How far this . education should be

given in schools is a question, he
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says, for consideration. But, surely,
if this kind of literature is of such
striking power as Dr. Bain destribes
it to be in the very same chapter.
from which I have. quoted, schools
cannot afford to ignore it ; they should
enlist its service and turn it to educa-
tional use, and not leaveit to the ran-
dom attention of parents—noting, by
the way, that, though instruction and
education are closely related, they are,
not synonymous, In short, even as
Dr. Bain puts it, the question evident-.
ly reduces itself to this—shall we use
a child’s spontaneous activities and-
natural delights as a means of educa-
tion, or shall we push them aside and
adopt other arbitrary, and mainly
adult modes and means of exercise ?
Shall we assign™ one department of
material and nicde of educational
activity to the home and another dis-
tinct department to the school, or
shall we strive to bring the home and
the schoel into as close an organic
union as possible ?

But, before proceeding further with

" the consideration of such questions,

let me, for a brief space, describe what
seems to me the psychological aspect
of the case. Excuse me if I go into
some rather elementary details, The
mind, in the first instance, gets its
matenal through the senses. When
the mind becomes conscious of, aad
takes account of, what the senses pre-
sent, it is said to have a presentation
or sense-impression. Whien, besides
being consclous. of a sepse-i mpressxon,
or mass of sense-impressions, it inter-
prets, and gives a definite meaning
to, this state of consciousness and re-
fers it to something outside itself, the
mind is said to form a percept. As
Professor Sully puts it, perception is
mental activity employed about sense-
impressions with a view to knowledgc.
It 1s evident that neitber sense-
impressions nor percepts can be accu-
rate and perfect from the very begin-
ning. ‘There must be a gradunal
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growth in the general apprehensive
power of the mind, in the working of
the senses, in cleatness of and d;s~
crimination betweensense-impressions
and in interpretation of them., For
this there are needed prolonged ex-
perience, repetition, and power of
retention. In short, a good percept
isa growth, not a ready-made thing
impcsed by one mind ou another. But
the mind’s activity is not restricted to
the particular, the isolated and em-
pirical. Through the combinations
and permutations of its percepts, by
means of abstraction, comparison,
discrimination, classification, generali-
zation, it moves forward to the forma-
tion of general notions or ideas of
things and of their qualities. General
ideas, or concepts as they are called,
are not perfect at once; for a great
number of us, many of them never
become perfect at all ; and from their
very naturesome of them are incapable
of absolute accuracy. Their perfec-
tion depends upon the gradual per-
fecting of the processes of abstraction,
comparison, etc., upon the perfection
of the percepts out of which they rise,
and upon a more and more enlight-
ened experience, and a more and
more accurate judgment. Concepts,
too, are gradual growths; and the
teacher’s task is not to impose them
ready-made on the mind of his pupil,
but to stlmulate, sustain, and direct
him in improving their contents and
the modes of activity by which they
are formed. This he can only do
by helping to provide a wider experi-
ence, and by encouraging his pupil’s
self-activity ; not by discouraging and
depreciating this activity by rejecting
its results and substituting other ready-
made results which are not the pupil’s
own, nor by prematurely demanding
from his experxence what hisexperience
has not in it to give. Accuracy can-
not be imposed by authority nor secur-
ed by compulsion and punishment.
It is a growth, to be produced by
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gradually inducing a clearer percep-
tion and deeper appreciation of its
value. Premature undiscriminating
insistence on it impedes or stops self-
activity, If we can encourage and
help the pupil to be progressively
accurate up to, or nearly up to, the
limits of his growing experience and
knowledge, we shall, indeed, have no
reason to be dissatisfied.

But, besides using its materials for
the formation of general ideas, the
mind uses them—its percepts and
mental reproductions—for the con-
struction of new mental pictures and
combinations, and for the creation of
ideals, that is, for imagination and
idealization. In imagination—con-
structive  imagination—the mind
selects from the material already pos-
sessed or in process of acquisition
such wholes or parts of wholes as it
deems necessary for its -purpose, and
then combines these to produce the
new result desired. The materials
should be truly possessed and clearly
visualized ; there should be a distinct
definite idea of the result to be pro-
duced ; there should be sound judg-
ment m selection, and knowledge of
how to form the combination,
together with experience of what is
possible and harmonious in combina-
tion. It is hardly necessary to point
out that the begianer cannot possess
all, or any, of these qualfications in
perfection. The materials will not
be truly possessed and will be weakly
visualized, and they will be too few
or hot very suitable; the resulting
whole will lack definiteness : the judg-
ment will be imperfect, and the know-
ledge and experience insufficient;
while the rough models chosen to
guide the constraction will not always
be the best for the purpose. In short,
through lack of knowledge and
experience,the child’s imagination will
be imperfect,often inicongruous, some-
times impossible, Are we, therefore,
to ignore his imagination or discour-




Uses of Facts and Fiction in Early Bducation.

age it until all his means and modes
are perfect ; or should we recognize
it, and, taking it with all its imperfec-
tions, seek gradually to improve it
without undue checking and coer-
cion? Itis certain that we cannob
improve it without exercising it ; and
it is certain that the exercise will not
be truly effective unless it begins with
the child, and where he is and as he
is, and unless it moves forward at a
pace suitable to the growth of his
powers and the widening of his
experience. When teaching a child
to walk, the great thing is not merely
to walk up and down 1n his presence,
but to set Zim walking, and to seek
gradually to improve /Ais mode and
manner. -Our aim is not to get him

from one chair to another, but to’

teach him how to use his limbs. And
he can only begin in his own manner.
So here, the main thing at first is to
set the child
improve 7hat. The actual resulting
mental picture is of secondary import-
ance in the earliest stages, and com-
monly its intrinsic value at best is
either #il or very transient, We
need not be impatient because it is

often out of touch with actuality and

at times impossible. After all, the
angels of Botticelli and Fra Angelico
aré quite impossible as far as human
experience goes; and so are ° Para-
dise Lost,” ¢ The Ancient Mariner,”
More’s “ Utopia,” “ Pilgrim’s Pro-
gress,” and many another thing we
could but ill spare.

Idealization is commonly defined
as the formation of the highest con-
ception of a thing. It is generaliza-
tion ; but, instead of aiming at bring-
ing together all that is typical in the

particulars examined, it seeks to com-

bine only what is hightest and best in
them. By ‘its very natute it tran-
scends actuality, yet'it i$ not out of
touch with fact. - If, when ideals of
goodness, of ‘beauty, of conduct have
been formed, it should afterwards be

imagining and to |

s
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found that it is quite possible to attain
to them, they would cease; to be
ideals in a true semse. Still higher
above those heights would rise the
true ideals—for ever unattainable, yet
for ever drawing us towards them, and
showing with their light the way our
feet should climb. They take their
rise in the expgrience of fact but pass
through fact to a region beyond actu~
ality. Vet they are none the less-
true, if rightly formed, merely because:
they cannot be completely realized.-
To aid his pupils in forming <deas of
goodness, truth, beauty, and in trans-
forming these into 7deals of conduct,
should be one of the chief aims of the
teacher, :
You will now, I think, see what, i

my view, are some of the chief zela-
tions between fact and fiction.
Unless the senses, which give the
mind its first material, are exercised
on realities, they cannot give the
mind the sense-impressions which it
needs. Unless observation—which is
of supreme impartance in the earlier
stages, and, indeed, important in all
—unless observation is occupied with
realities, it cannot do its work prop-
erly, nor provide the mental food
necessary for mental growth. From

_ observation, experience, and thought

springs the mental life of man, And
so, t00, in generalizing, unless the
processes it implies are concernéd
with realities, not only will the result-
ing generalizatiofis-be unsound and of
no permanent value, but also the
processes themselves will be imper-
fectly carried out and fail to produce:
the needed development ; though we
must remember that realities do not
feveal themselves as such to a young
child with the same fulness as they
do to an older child, nor to an -older
child as they do to an adult. The
case is very much the .same with
imagination when the child uses it in
order to mentally picture a descrip-
tion or understan g picture. He will
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be able to visualize or understand
only so far as his mind is in posses-
sion of the requisite material; and
that will be best which he has really
made his own from observation and
experience ; or, in other words, it will
be fact, or what seems to him to be
such. This also applies, to a great
extent, to the child’s use of imagina-
tion in original construction: but
here, whatever may’ be the material
used, the character of the construc-
tion lies within the child’s own power ;
and, in his choice of the particular
construction, there is no more reason
to restrict ¢he child than the wman of
science solely to the region of the
actual, or what seems to be such to {
the child himself, or his human sur-
roundings. To do so would be to
impede the child’s own spontaneous
movement from the known to the
unknown—for tie actual here means
that which is known to exist. Experi-
ence and truer knowledge will in due
course correct his faulty construc-
tions. The main thing is to insure,
as far as possible, that the child shall
not follow the lead of vague or exces-
sive emotion, but that the emotion
aroused should be enlightened by
intellect and controlled by will. The
man of science, with his mind
instructed by fact and educated by
experience, is not only an obseryver
but also a discoverer ; and he cannot
add new territories to the realm .of
knowledge without crossing the fron-
tier of the known. No doubt many
an expedition will be fruitless; but it
is only by such expeditions that great
discoveries are made. The man of
science gains his strength and skill
from observation and experience ; but
when searching for, a new truth, his
conjectures and hypotheses and men-
tal pictures go beyond what he actu-
ally knows; though, of course, when
what seems a new truth has been
lighted on it must be brought into
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touch with known fact before i. can

be accepted while the discoverer him-
self, however much he may strain
forward into the unknown with one
hand, must never lose his firm hold of
fact with the other. Let us not for-
get that the child’s imaginings are
often his spontaneous endeavors to
discover.

I have spoken only of the realm of
knowledge. In the realm of art,
where imagination subserves the pur-
poses of pleasurable feeling rather
than those of knowing, it is plain that
still greater freedom must be allowed
in the choice of the resulting construc-

-tion unless art is to be synonymous

with photography. There must be
somethmg more than plain matter of
fact in poetry, prose, or picture to
give it a right to the name of art—a
touch of feeling, a gleam of light, a
sense of harmonious consjruction, a
breath which blows aside, if but for
an inch, the dust of the actual. But
the strength of art lies as much in
revelation as in invention. Its essen-
tial qualities are insight, selection, and
beauty of combination, It, too, like
idealization—which is the fine art of
conception—must take its rise in
observation and experience, must
draw its materials from them ; and,
however high it may rear its head,
must keep its feet firmly planted in
realities. But, though =sthetic im-
agination must perforce, in order to be
intelligible, and draw the details of
its materials from the common know-
ledge and experience .of manking, its
right to a large and generous freedom
in the choice of constructions should
not be unduly questioned. The test
of matter of fact cannot always be ap-
plied to the resulting construction.
From what I have just said three
deductions follow naturally, (1) Inall
departments of mental exercise, mat-
ter of fact is of great walue and in
most it is of supreme importance.
Facts must be sought for and made
as accurate as possibie. But in some
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departmernts, especially those into
which wmsthetic and ethic seatiments
enter largely, and in which ideals,
therefore, play a prominent part, mat-
ter of fact is not the only thing need-
€d, nor can we restrict the exercises
wholly to the limits of known actual-
ity, (2) Accuracy in matters of fact
and in the use made of them is a slow
and gradual growth ; and we must be
-content to work at first with inaccura-
cies, while moving ever towards accur-
acy.(3)The law of mental development
is that the child’s mind must be ren-
dered self-active, and the mental ex-
ercises must be given when they are
needed and  be what are needed,
always in harmony with the nature of
what is exercised, and continuously
in proportion to its strength. This
being so, and seeing that the child’s
store of real fact is small, and his ap-
preciation of and Insight into factand
the relations of fact slight and im-
perfect, some of the exercises which
his mind demands for its devel-
opment must at times pass beyond the
limits of the actual—especially in the
earlier stages-—and the results be out
of keeping with fact. The .teacher’s
task is not to ignore or to stop such
activities, nor to denounce and com-
pel, but to take them as they are and
help them gradually to become better
servants of the mind, encouraging
and aiding the child to correct the
faultiness of his results by his ever
widening and deepening experience
wherever this is necessary. The child
holds quite as strange, and often as
impossible, beliefs about matters of
geography, history, every-day life,
and the physical nature around him,
as he does about fairy godmothers and
magic wands; and the last are no
wmore baneful than the others,

1 shall new turn to speak more par-
ticularly of the educational -uses. of
fiction ; -and, seeing that such ¢ontro-
versy as there is. on the subject centres
itself chiefly round fairy tales, as hav-

garten and afterwards,

-
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ing least in common with reality, I
shall speak of them first; Fairy
stoties and other tales of the extra-
ordinary and the extra-natural delight
children, we are told, chiefly by rous-
ing their wonder., If we wish to pro-
duce this effect, why not bring betore
them the wonders of nature, the fairy-
land of science? Well, there is one
little drawback to this which ought to
be mentioned, and that is that these
wonders are not wonders to little chil-
dren. Itrequires o mind fairly devel-
oped and fairly well stored by experi-
ence to see the wonderfulness of
nature or science. What thrills a
man of science, what weakens his
spirit and sets it agaze, is acc®pted by
the empty and inexperienced child-
mind as the merest commonplace
matter of fact. It may stir his curi-
osity somewhat for a while, and set
him asking: “Why?”; the broader
and fiercer manifestations of elemental
energies—the thunder, the lightning,
the hail—may startle and even fill
him with fear; but the quiet, every-
day workings of nature and life excite
1o wonder in a child’s mind without
the contrasts and the insight which
experience has not yet given him.
Little children may get much that is
pleasurable and helpful from this
source ; but no wonder; Itijs notto
awaken wonder that we make so much
of plants and animals in the kinder-
Moreover,
the material which.little children gain
in this way from nature being but
slightly ynderstood, and not seen in
sufficiently varied applications; is sure
at first to be used by them for con.
structions as uitrue to fact and as
fantastic as any in fairyland. Indeed,
unless I greatly mistake, it is in this
very way that the child gets his fairy
outing. Around  him changes are
always going on; night follows day,

Jeaves.come and go-on the-trees,;seeds
.aprout into plants, buds open into

Howers, eggs. hatch into .chickens—
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forces are at work which produce
changes. It is natural to the child—
to whom already an adult seems tb
have practically unlimited powers and
skill—to make these forces the attri-
butes of some person or being. His
fairy queen shall have this power of
transforming herself and other things.
His hero shall out-do the bird in
swiftness; his strength shall be the
strength of ten; his purse shall keep
perpetual Christmas Eve, and its con-
tents be ever mysteriously renewed.
In fact, every characteristic of fairy-
land can be easily seen to be directly
derived from the child’s observation of
his surroundings ; and the strangeness
of the combinations is due to lack of?
experience, to imperfect observation,
and to a strong tendency to idealise
and exaggerate. In other words, fairy
stories are the natural spontaneous
constructionsof childhood -made out of
material gathered by itself, but whose
conditions and inter-relations it does
not yet fully understand. It is na-
tural that in the fairy world things
should suffer but little restrictions
from natural laws and material neces-
sities; and that, in order to gain the
freest scope for idealization and move-
ment, spirit, as Miss Anna Buckland
puts it, should be given a kind of
superior action over matter. This is
why, in my opinion, children love
fairy stories—far more than- because
they give a vague pleasurable emotion
or excite wonder; and it is for this
reason that I hold that such stories
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may be made of great educational use
in the earlier stages. They are in
harmony in those stages with the
child’s own mode of mental activity,
and by using them we fulfil that great
law of teaching—begin with what in-
terests now, and move gradually and
connectedly to what shall interest
hereafter. I may add that it is almost
exclusively among fairy stories that
there are to be found tales not only
suitable for little children, but also
really belonging to a high form of
literature, while the best of them, such
as “The Sleeping Beauty "’ or “Beauty
and the Beast,” contain fresh and
naive touches of ethical teaching of
the very kind we need—the brave
struggle of the pritice through the tan-
gled wood, the triumph of love that
has learnt to look through an unpleas-
ing exterior to the heart within, with
many another unobtrusive lesson
which lures us on to virtue.

(To be continued.)

New occasions teach new duties ;
Time makes ancient good uncouth ;

They must upward still, and onward,
who would ;keep abreast of Truth!

Lo, before us gleam her camp-fires
We ourselves must pilgrims be,

Launch our Mayflower and steer
boldly through the desperate winter
sea, . ) :

Nor attempt the Future’s portal, with
the Past’s blood-rusted key.

Lowell,

HINTS ON SCHO_OL ETIQUETTE.

HERE are many who underesti-
mate the importance of eti-
quette, and who regard the social
usages of representative society as in
the nature of affectation. This is a
grave error. A regard for social
usages has much to do with success

in life. Men sometimes succeed
without it; yet where some succeed,
many fail because of their lack in this
respect. .

Many a young man of ability has
been handicapped in the race for
honor and fame by not having learned
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what the' usages of good society
require. Young men not superior in
other qualifications have outstripped
him in the race because they had in
mind and practised at all times those
little kindly courtesies which custom
demands.

A country in which the highest
political and social positions are open
to all should be, of all countries, one
in which social culture is universal.
In homes of refinement, children
acquire it unconsciously. Unfortun-
ately, in many homes the proprieties
of life are often violat:d, and polite-
ness is deemed a luxury to be reserved.
for strangers and formal occasions.
Among the members of such house-
holds there is a lack of cheery great-
ings, of apologies for little errors, and
thanks for little favors, of delicacy 1n
matters which affect the sensibilities,
and of gentleness in word and deed.
Even children most fortunate in_their
home surroundings may acqaire
coarseness of manner from their con-
tact with the ill-mannered during the
susceptible period of school lite.

In the school the manners of
children are moulded, or at least influ-
enced, in a large degree. The teacher
should be a pattern of deportment.
Example is the most effective teacher.
Even the servants of the really refined
are apt to exhibit a better deportment
than citizens of infiuence whose ideas
of propriety have been acquired only
in a theoretical way.

By ¢school etiquette” is not
meant a ‘mere system of forms to be
observed in the schoolroom. The
spirit of etiqustte is not to be limited
to any room or place. True polite-
ness springs from- the heart. If the
spirit of kindness and courtesy reigns
in the individual, it will need only a
few thoughtful suggestions here and
there to guide specifically the outward
conduct in the school, in church, in
the parlor or office, or on the street:

Formerly it was deemed necessary -

- vacant, trifling character.
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for. public libraries to have conspicu-
ously posted placards requesting
gentlemen to remove their hats on
entering, This is now generally dis-
continued, as an unneeded precau-
tion, though we may still frequently
see on the street-cars a printed request
to passengers to keep their feet oft
the seats. Sometimes teachers post in
their halls printed rules of propriety
to be observed. Generally it will be
found better to inculcate politeness in
another way. - .

The expression of the counten-
ance is an index to the spirit of the
individual. “On entering a school,”
says Gow, * and examining the faces
of the pupils, we ave unconsciously
drawn to some and repelled by others.
Whence comes this difference ? Look-
ing around, we discover here a face
wearing a pleasant but not an affected
smile, while there sits one that culti-
vates a habitual frowa, whose .mouth
and brows are rough, with a coarse
expression of unloveliness. Here is
one that bears a bright, intelligent
countenance; he is a student, a think-
er. Thereis one whose face never
lights up with emotion. He does not
care to learn. Here is one that wears
a silly simper, thatis ready to laugh
at the slightest occasion, indicating a
Here is
one who is full of affectation, whose
mouth is.moving in pretense of study,
but - whose eye is watching to see
whether he is:obServéd. Here is onie
who affects coarseness, who is. abrupt
and rude, whose ‘mauner indicates re-
spect neither for himself nor for
others. "And there is a coward, who
takes advantage of histeacher. In- -
justice may be done sometimes in
thiis forming an estimate of character
from appearances. Yet as a rule we
may -distinguish. intelligence, gentle-
ness, and kindness. from ignorance,
coarseriess; and brutality, by an in-
spection of the countenance. Habits
of mind are stamped upon thefac>.
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This is true even of animals. The
keart and mind educate the features
to express what they suggest.” = .

Politeness is indicated by the tones
of the voice, as well as by the words
employed. ¢ What a wonderful pow-
er,” says Gow, “ the sweetly modulat-
ed accents of a finr voice exert upon
the ear; and with what a charm they
invest its fortunate possessot ! Some
young people have a fashion of drawl-
ing their words; others speak with
amazing rapidity. Some deliver their
thoughts in a high, squeaking key ;
others utter short, low,growling tones.
Some speak so softly that they are
. heard with difficulty ; while others are
Joud, boisterous, and harsh, Al
these varieties of utterance indicate a
want. of culture, Good society de-
" mands that we make ourselves as
agreeable as possible, and nothing
serves to make a better first impres-
sion than a carefully trained voice.
Politeness requires that we speak
. clearly, distinctly, and always loud
enough to be easily heard, without
being boisterous and rude. A whis-
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pering style of expression is annoying;
a boisterous manner is vulgar.”

The use of pure, correct language,
and the avoidance of slang and of
coarseness in speech are exceedingly
desirable, The employment of stilted
speech and the parading of a know-
ledge of foreign terms are highly ub-
jectionable. Qn the other hand, the
use of but a limited vocabulary, insuf-
ficient for the distinctions which a
cultivated person should make in his
use of words, is not to be commended.

Politeness in words is one of the
most important lessons to learn. It
excludes gross familiarity,even among,
intimate friends, and it forbids all re-
marks of a nature to wound the feel.
ings. Oftenit is violated thoughtlessly
and from mere force of habit. How
frequently do we hear, in a neighbor-
hood, such characterizations as ** old
Mrs. Jones,” “the widow Smith,”
etc. Yet the habitual designation of
individuals by their age or afflictions
is not agreeable to the sensitive, and
should not be encouraged. —King’s
School Interests and Duties.

THE CIVIC VALUE OF EDUCATION.

T this season of baccalaureate
sermons there are a few sugges-
tions we should like to make to the
erudite distributers of parchment cer-
tificates of the possession of a liberal
education. ‘This, like a piece of
machinery, is of no use to the possess-
or and to the community unless it is
used and used properly. In practical
life, and particularly in political life,
it is surprising how small the superi-
ority of the educated man is over the
uneducated. Prejudice, partisanship,
obtuseness to evidence that is unac-
ceptable because at variance with in-
terests or preconceived theories, an
easy conscience about misrepresenta-

tion for the sake of making out one’s

case, or the case of one’s politicak
party, are vices about as common
among the recipients of literary de-
grees as among those whose education.
is of a most rudimentary character.
Part of the fault is moral and may be
referred to the doctors of divinity,
who have already devoted many
sermons to the fact that moral obli-
quity and mental enlightenment are
often found together. But the greater
part of the trouble in an intellectual
one. The student was trained to a
certain view and probably acquired a
good deal of dexterity in the thinking
of reasons to support his professor’s
conclusionsand to confute some other
view, but never acquired any very
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strong desire for facts for their own
sake, or much skill in discovering
facts, or more than a superficial tiain-
ing in, inductive reasoning. The
substitution of natural science for the
classics was expected to be a great
improvement in this direction, but
perhaps it is too soon to get results ;
up to the present time it has not pro-
duced any satisfactory change.

The value of a good education can
hardly be overestimated, and the
greatest service the colleges can ren-
der to the country is to develop in the
minds of young men an appetite for
facts and a good degree of candor
and intelligence in drawing inferences
from the facts. The professors. on
whom the greatest amount of: respon-
sibility is thrown, if we consider the
civic value of an education, are the
professors of political economy, using
the term in a broad enough sense to
cover studies that appear under differ-
ent names in college courses, At the
present time there is too strong a.
temptation among these gentlemen to
be original and to be mathematical.
The desire to.be original créates a

disposition to throw away what has-

been said, and say. it over in some
new way, which is generally far from
being an improvement. There is a
disposition to acquire a reputation
for acuteness by making subtle dis-
tinctions and to carry the process of
analysis back to the primordial atom,
but which is too- apt to prove the
starting point. Geometry and algebra
are imported into a study where they
are quite inapplicable, and while a
beautiful blackboard demonstration is
being made the interpretation of his-
tory and the application of its teach-
ings to contemporaneous events is to
a great degree missed. If the young
professors will waive some ‘of their
ambition. to discover new laws and to
make distinctions that had never o¢-
curred to any previous.professoryand
. torefute Mill, who is quite out of

[
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date, and Cairnes, whe isold fashioned,
perhapsbecauseintelligible,and would
devote more of their enérgies to trac-
ing the current of economie history,
they would achieve less reputation in
each other’s estimation, but they
would render a more valuable service
to the community.—New York
Fournal of Commerce.

Life imprisonment for a boy sounds
shocking. It suggests a barbarous
state of society, in which punishment
is vengeance and human life means
nothing, It calls upon a picture
worse than of death, of youth con-
demned to hopeless existence, of a.
person on the threshold of manhood
and all its: opportunities. cut off from
every one of them. Yet, awful as is
the fate of Hildreth, the young train-
wrecker, no one can say that the
punishment is unjust or that any
pleasanter solution of his case could
have been found. As specimens of
youthful depravity, he and his com-
panions, who are each to spend 4o
years. in prison, would be hard to
match. It is pitiful to- think of the
whole life of a youth for whom an.
honorable career might havée been
hoped being ruined, but the State for
its own protection had no alternative
but to inflict this penalty upon him,
Ruined as his life is, it is he himself
who has ruined it. Vet not entirely
himself—no, ot -even principally
himself—but the-tgaining or lack of
training of his boyhood has ruined
him,

The boy’s father has 'a load of
sorfow almost too great to be borne,
Were he and his son unique in their
relations to the:cominunity they might
be ignored in their misery. But theirs
is only one case, made noticeable by
the enormity of its conséquence of an
extremely prevalent evil in Americar

life. Nobody who studies young men:

at all can fail to be impressed with the
alarming tendency to rowdyism among
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both city aad country youths whose
parents are respectable and law-abid-
ing people. The boy most in evidence
even in the hamlet or farming com-
munity of Arcadian simplicity, is he
who loves coarse, rude jokes and
low companions, delights 10 get pos-
session of the vilest of the semi-crim-
inal periodicals, finds hisheroesamong
prize-fighters and thieves, and grows
up to a useless manhood. Essenti-
ally the same conditions prevail in the
towns and cities. The youag tough
we expect to be the product of the
tenements, but he is not the worst
specimen of the rising generation, for
he is only the reproduction of his
kind. What is wost to be feared is
the reversion of the sons of the better
clusses, the growth of a body of young
men saturated with materialism, of
low ideals and evil ambitions, intelli-
gent without being moral, subject to
all the temptations which easy cir-
cumstances give without having re-
ceived the training in selfrestraint
and refinement which easy circum-
stances should give. There is far too
much truth in the common saying
that the American boy is a barbarian.

For his being a barbarian others
are more at fault than himself. Here

Y%
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and there the congenital criminal ex-
ists, who from childhood is destined
to a career of evil in spite of all care.
But the great majority of boys are
what their pareats make them. The
father thinks his duty done if he tells
his boy to behave himself, keeps him
from distucbing the quiet of the
household, and spends a reasonable
sum of money for him. Under such
training it is not remarkable that a
boy is not a credit to his family. The
old-fashioned stern discipline and rule
of families by fear is not attractive in
our day, and a thoroughgoing com-
panionship of elders and children is
much to be preferred. But certainly
the sternest of rules was preferable to
the indifference that leaves children
to educate themselves. o left, they
are pretty sure to educate themselves
in crime.—New York Tribune.

To know that there are some souls,
hearts, and minds, here and there,
who trust and whom we trust, some
who know and whom we know, some
on whom we can always rely, and
who will always rely on us, makes a
paradise of this great world. This
makes our life reallylife.—James Free-
man Clarke.

HINTS ON SCHOOL DISCIPLINE.

HE routine work of the school-
room should be so arranged as

to prevent friction and disorder, thus
avoiding the necessity of reproof or
punishment, and icaving the time free
for study, instruction and recitation.
Lessons should be given in the first
days of the term to teach the pupils
how to move together, to come and
go to and from the recitation, to
stand and to work at the board, to
goout and in at recess. This pre-

arranged order of movement will
prevent collision and disturbance. In
the first exercises, when the pupils
are practising the movements, the
directions should be definitely and
quietly given. After the children have
become accustomed to the order of
movement, a signal may be substi-
tuted for the complete direction.
This shouid be slight and quiet.
Noise does not ~ommand attention.
Let the voice be low, clear and deci-
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sive, impelling quiet, thoughtfu! atten-
tion to the exercise.
whether by word or signal, should be
exactly followed by every pupil. The
school should move as a unit. Reit-
eration of commands makes them
meaningless,

Many occasions'of disorder in the
schoolroom would be prevented by a
right apportionment of lessons,
adapted to the capacity of the chil-
dren, and varied from day to day so as
to secure interest. The wmischief
found ** for idle hands to do” can be
banished by work alone., Careful
preparation of the day’s lessons
beforehand makes the teacher ready
with task, material and directions.
Each pupil knows just what to
do, when to do if, and how.
The need of questions and com-
ment is obviated by the concise
directions. Pupils can be trained to
distribute pens, pencils, paper, etc.,
quietly and expeditiously, in some
definite order, thus relieving the
teacher for more important work, and
creating in them the spirit of help-
fulness.

The teacher’s preparation for the
teaching exercise or recitation enables
her to present her subject in a man-
ner interesting to the pupils, to illus-
trate vividly, and to be {ree from all
need of reference to the book. Thus
she can hold the attention of the
pupils.

. Beyond the careful preparation
for her lessons and the details of the
schoolroom work, the teacher needs
sympathy with child life, and power
to put herself into the child’s place.
Many an offence against the rules of
school is committed thoughtlessly,
yet is treated by the teacher as if it
were an act deliberately intended.
Such an assumption on the part of
the teacher leads to wilful disobedi-
ence later, for it stirs a sense of
injustice, which rankles in the’ child's
heart long after the teacher has for-

All directions, *
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gotten the offence. She should learn
to judge from the child’s standpoint,
in order to see both sides, and'to deal
justly. The wise teacher often shuts
her eyes to misdemeanors which
would be emphasized by open reproof.
The attention of the school is attracted
by the reprimand to faults which
otherwise would never be seen. A
quiet word to the offender, 2 look or
sign, a conversation after school, when
nobody else knows, are better than
the open correction. The teacher’s
manner, in necessary direction, should
assume the intention to obey, not
antagonism. Her attitude towards
the child does much to determine his.

Rules of action should be decreed
only when occasion demands them.
The reason for them will then be
apparent, and they will not seem to
the pupils arbitrary exercise of author--
ity. Once made, they should be
carefully followed. Penalties should
be in line with the offence when pos-
sible. The chifd who cannot play-
with his mates without quarrelling
nmust take his recess alone. The abuse
of a privilege should be followed by
its withdrawal. Punishments wmay
and should be slight but certain. The
teacher’s even and steady persistence
in the course she considers right
counts for more than undue severity.
— Waymarks for Teachers, by Silver,
Burdett & Co., Boston.

-
»

Whatever the parents may do, the
teachers must’ nourish the spirit
that makes Right the most sacred
thing, The schoolroom must be
dedicated to a fearless admiration of
what is Right, True, and Beautiful.

The duty of physical health und the
duty of spiritual purity and loftiness
are not two duties: They are two
parts of one duty—which is the living
of the completest life which it is pos-
sible for man to live.
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PENSIONS FOR PUBLIC SCHCOL TEACHERS.

N Nova Scotia, this subject is now
exciting much attention. It was
introduced at the Provincial Educa-
tional Association at Truro last year
inan able paper by PrincipalO’Hearn,
Since that time it has been discussed
in the provincial papers and at the
various conventions of teachers. In
his bock on the German schools Dr.
Seeley has an excellent article of
which we give the substance mostly
in his own words :

The acknowledged model of mod-
ern systems of pensioning state offi-
cers in general. and public school
teachers in particular, is that of Ger-
many. She pensions not only her
military, but also her civil officials on
a plan similar to that of the teachers.
{In Canada the same system is fol-
lowed in the civil service and in many
civic corporations,] It is certain that
pensions for teachers is but just to
them, and would work great good for
the schools. The recent movements
in various cities and states show that
the subject is securing attention.

The state should assume the re-
sponsibility of pensions. If left to
the community, no teacher well along
in years could obtain a position, as
every community would be bound to
avoid saddling themselves with those
who would soon become pensioners.
Thus the service of the ripest and best
years of a man’s life would be lost to
the country.

We might expect the following
benefits from a well-conducted sys-
tem of pensioning:—

1. It would encourage the best
men and women to enter teaching
and devote "“their whole lives to it,
thereby increasing the number of
teachers of experience and maturity.

2. It would give a permanency to
the calling of teaching now sadly lack-

ing, in that it would -offer an added
incentive to those who have begun to
continue in the work.

3. It would give assurance which
would remove anxiety copcerning the
future, and thereby enable all the
powers of mind and body to be de-
voted to the school room and to the
interests of pupils.

4. It would recognize the teachers
as state- officers, thereby adding to
their influence in the community.

5. It would tend to systematize
educational interests, and thus add to
their efficiency and success.

6. It would necessitate the fixing
of a definite and higher standard of
fitness for those who are to have the
benefit of pensions, as the state would
necessarily require @ return for its
investment ; this could be assured
only by high requirements of prepara-
tion and pedagogical fitness.—ZAdu-
cational Review.

I believe the first test of a truly
great man is his humility. I do not
mean by ¢ humility ” doubt of his
own power, or hesitation in speaking
his own opinions, but a right under-
standing of the relations between what
he can do and say and the rest of the
world’s doings and sayings. All
great men not only know their own
business, but usually know that they
know it ; and are not only right in
their main opinions, but usually know
that they are, only they do not think
much of themselves on that account.
They do not expect their fellow men
to fall down and worship them ; they
have a curious under-sense of power-
lessness, feeling that greatness is not
in them, but through them. They do
their work feeling that they cannot
well help doing it.—Ruskin.
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CURRENT EVENTS AND) NOTES. '

T the recent convocation cere-
monies of Dalhousie College,
Halifax, reference was made to

Mr. George Munro, the publisher,
who did so much for the institution,
his benefactions amounting in all,
during his lifetime, to over three hun-
dred thousand dollars. What has
been done for McGill through the
munificent liberality of the Smiths
and Macdonalds and Redpaths, Mr.
Munro attempted on a smaller scale
to do for Dalhousie, and under his
fostering care the school has made
remarkable progress. Mr. Munro, it
seems, was a native of Nova Scotia,
having been educated in Pictou, from
which so many of our eminent men
of the Maritime Provinces had their
earlier school experiences. An old
teacher himself, he always took a
deep Interest in educational move-
ments, and when he had prospered
in his publishing enterprises and had
thus acquired a large fortune, he gave
liberally of his means to what he con-
sidered the most important of the
educational institutions in his native
land. Tt is said that he was a school-
mate of Dr. George Munro Grant,
Principal of Queen’s University,
Kingston. The institutions of his
adopted city, New York, are also said
to have received liberally from his
purse, especially the University of

New York. His name is known by

the readers of the past generation as
the publlsher of the * Seasxde Lib-
rary.

THE general elections have left be-
hind them many sighs of relief and
many sighs of looked-for misfortune.
The office-holder going in is in the
highest feather over the result, while
the possible office-holder going out is
not able to hide his trepidation.
What the change may do for edu-

cation, except in the Manitoba school
question, it is difficult to forecast.

And yet we cannot but express a hope,
that something will be done to
nationalize our school systems, as has

been done on the other side of the

line. The Ontario system of schoois.
is a system of which every Canadian

cannot but feel proud ; and the same

may be said of the systems in Nova.
Scotia and the sister provinces by the
sea. But the Ontartan who would

declare that the Ontario system is
perfect, or the Nova Scotian who
would say the same of the school sys-
tem of his native province would be

classified ds the most boastful of pro-
vincials. There are defects in all our

systems and the task for the central
government is to institute some

co-ordinating force that will lead these

systems all towards a national focus-
point, rather than to separate them still
more widely from one another, while

at the same time existing defects are
corrected. We have reason to believe
that it is within the function of the

Fel 2ral Government to inaugurate a
movement in this direction, and, if not
considered too audacious, will en-
deavour to give our advécacy furtber
point in future issues.

ONE of the most prominent of later
educational events Is to be found in
the convention of the N. E. A. at Buf-
falo. The most distinguished of
Anmerican educationists were present
at the meetings to give of their advice
in essays, papers, and addresses to
the thousands of teachers who had
come from all parts of the continent.
One remarkable feature of the con-
vention lay in the fact that the fad-
dist had no place given to him in the
discussions. The broad questions of
child nature, the true function of the
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school, and the legitimate developing
lines from school-work to citizenship,
were never lost sight of, and in this fact

is to be found the hope that the pro-

ceedings when published will be read
by the tens of thousands of the mem-
bers with interest and the highest bene-
ficial effect. Jt would be of excellent
service to usin our conventions were
the vainglory of the irdividual to give
place, in this way, td the importance
of the subjects. The man who can
advise the practical teacher is the man
who has been a practical teacher, and
not the theorist whose name and fame
may provide the newspapers with
his biography and the ragged outline
of his physique, after he has delivered
what cannot but be styled perhaps the
most excellent of addresses, but one
in which there is no sound, practical
advice to the young teacher struggling
from day to day with the practcali-
ties of the school-room.

AN event has just taken place in
London, England, which may interest
many of our readers, namely, the
celebration of the Jubilee of the Col.
lege ‘of Preceptors. A correspondent,
writing to the Fournal of Education,
the best perhaps of all our English
exchanges, gives point to the last para-
graph in his introductory words:
%“The Dean of Wells was in the
chair. He congratulated everybody
and everything ; at the same time the
funereal solemnity of his liturgical
vocabulary was somewhat depressing
after dinner, and the lighter vein of
Sir Edward Clarke and Dr. Wormell
was necessary to restore the diners to
good humour. Mr. Eve had evidently
beenstudyingold UniversityCalendars,
and it is a testimony to the rapidity
with which the times'are moving that
his long list of great names was re-
«ceived without enthusiasm.”

One of the speakers at the banquet,
while giving a history of the institu-
tion, prophesied that the history of
education would show further organi-
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zation on the lines laid down by, and
as a result of the activity of, the Col-
lege. It is certain that, during the
last year or two, the College has
begun to regain the public confidence
which it held in a marked way at the
period when it received the Royal
Charter. It is unnecessary here to
enter into the reasons which caused a
forfeiture of prestige. At a time when
the private schoolmaster, in the per-
soi of Mr. Squeers or Dr. Blimber,
was the object of somewhat free criti-
cism, the College of Preceptors was
started by a band of enthusiastic
schoolmasters anxious to assert the
dignity of their profession and the
,sincerity of their work. Notable
names have from the first been associ-
ated with the history of the movement,
and the high ideal of the founders has
been carefully kept to the front. An
interesting brochure has been com-
piled by the editor of the Zducaiional
Times which traces the life of this
body through good and bad fortune
during its fifty years of existence. The
College was the first in the field with
its school examinations; and these
maintain their popularity in spite of |
the competition of other examining
bodies. Indeed, the schoolmaster,
while he raves against the multiplicity
of examinations, seems unable to
forego the satisfaction of winning cer-
tificatesin each. And - so it is that
the number of candidates for the
University Locals, the College of
Preceptors” examination, and the
Joint Scholarship Board is increasing
year by year. Perhaps the greatest
claim to consideration that this bro-
chure proves is the fact that through-
out the fifty years the training of
teachers has been carefully kept in
view. ‘Che training College under Dr.
Findlay is now an accomplished fact.

Proressor IrRa M. Prick, in writ-
ing on the archzology of the Old
Testament says :

*“ We are now certain that writ-
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ing was not invented in the time of
David and Solomon ; that it had been
in nse thousands of years before
Joshua inscribed the commandments
in clay upon the altar at Shechem ;
that Moses was reared in a literary
court, surrounded by an educated
priesthood who were in possession of
remarkable literary products of an
older time ; that, in the fifteenth and
sixteenth centuries, B.C., Asia and
Africa carried on extensive literary
correspondence by means of the
cuneiform writing of Babylonia, We
know also that Egypt has left us writ-
ings from the fourth dynasty—a date
more than 4,000 B.C. The illiterate
argument has gone to pieces in the
face of such facts. Literature has
flourished in the earth for more than
six thousand years. Writing was not
unknown among civilized peoples
after 3,000 B.C. Israel was not able to
produce such literature as the Old
Testament contains until very late in
history! David wrote no psalms,
because that age could not have pro-
duced such masterpieces as are
attributed to him (Cheyne)! Only a
blindfolded critic could make such an
assertion. . . . The indications
are that we must very soon reverse
the scale, and see how far back we
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can locate the composition of the
Old Testament books, rather than
how far down in the Maccabean
period.”

Not many years ago, Dr. Fitch, the
distinguished educationist, visited our
country. Asa writer and inspector
of normal schools, the name of Dr.
Fitch is known all over the world,and
it was a fitting tribute to his life-work
when on the Queen’s birthday there
was conferred upon him the honor of
knighthood. What schoolmaster will
not rejoice on learning that one of
themselves (for Sir Joshua was, and
is, a practical teacher), has been thus
honored! The Minister of Educa-
tion of Ontario, the Hon. G. W. Ross,
is also a practical teacher, and after
passing through the stages of school
inspector, and member of Parliament,
has now his name associated in a dis-
tinguished way in the Hardy-Ross
government. One of the school
inspectors of Quebec has also climbed
up the pathway towards higher honors
through Parliament; we refer to
Inspector Stenson, of the Sherbrooke
district, who was lately elected by a
large majority to represent the com-
bined counties of Wolfe and Rich-
mond at Ottawa,

NOTES FOR TEACHERS.

RoBErRT Burns —On the 21st of
July, 1796, the wmortal remains of
Robert Burns, Scotland’s incompar-
able poet, were laid to rest in old St.
Michael’s kirkyard, Dumfries, and the
record of his fitful and changeful
earthly career of thirty-seven years
was closed forever. Though there
will, doubtless, always be two sorts of

critics, and too much praise and too

nmuch blame awarded to Bnrns, there
is little doubt that his daring pro-
phecy, uttered shortly before his

»

death, has been marvellously fulfilled.
“ PDon’t be afraid,” he said, “I'll be
more respected a hundred years after
I am dead than I am at present.”
We know the worst of Burns now, at
least, and no one conceals or extenu-
ates his glaring faults. As a recent
writer truly says:

“No wise man now attempts to fix
the moral responsibility of such a
man as Burns. The wise man has
leatned to leave that question with
the only Intelligence in the universe



270

which is in a position to deal with it.
It must be said, moreover, that, as
time has gone on and the facts have
been more carefully ascertained,
much of the ill-repute which once
surrounded Burns has been dissipated.
That which remains of vice, affecta-
tion, and occasional vulgarity the
world has come to accept as part of
one of those confused and tragic
stories in which the life-history of
great men have so often been written.
When such genius as that which
Burns possessed and a life so full of
obstacle and pathetic experience come
before the world for judgment, critics
have grown more reverent as they
have grown into a deeper knowledge
of the range of human passion, of the
force of heredity, and of the tempta-
tions of temperament. They are
teady now to say with Burns,

“ ¢ Who made the heart, ’tis He alone

Decidedly can try us; .

He knows each chord—its various

tone,

Each spring—its vatious bias :

Then at the balance let’s be mute,
We never can adjust it ;

What'’s done we partly may compute,
But know not what's resisted.” ”’

Leaving aside the question of
morals, there are few who do not
know and love that group of songs
which the English-speaking world
knows by heart : * Oh, Wert Thou in
the Cauld Blast?” *“To Mary in
Heaven,” ¢ John ‘Anderson, My Jo,”
< Auld Lang Syne,” * Ye Banks and
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Braes o’ Bonnie Doon,” and “ Mary
Morison.” The writer of these songs,
says the Ouwtlook, will never be forget-
ten while life has its pathos, its hum-
our, and its tragedy.- —The Evangelical
Clurchman,

Why does one feel chilly when lying
down? The reason is simply this.
Nature takes the time when one is
lying down to give the heart rest, and
that organ consequently makes ten
strokes less a minute than when one
is in an upright posture. Multiply
that by sixty minutes and it is six
hundred strokes. Therefore in eight
hours spent in lying down tue heart is
saved nearly five thousand strokes,
and as the heart pumps six ounces of
blood with each stroke, it lifts thirty
thousand ounces less of blood in a
night of eight hours spent in bed than
when one is in an upright position.
As the blood flows so much more
slowly through the veins when one is
lying down, one must supply then
with extra coverings the warmth usu-
ally supplied by circulation.—Har-
per's Bazar.

Thank God every morning when
you get up that you have something
to do that day which must be done
whether you like it or not. Being
forced to work, and forced to do your
best, will breed in you temperance and
self-control, diligence and strength of
will, cheerfulness and content, and a
hundred virtues which the idle will
never know.—Charles Kingsley.

PUBLIC OPINION.

ENcOURAGE READING.—The Arch-
bishop ot York, accepting the gift of
a library from a clergyman who de-
sired to encourage reading, said the
other day that in his former diocese
of Lichfield there were two houses

overflowing with books for the clergy,
but “no one ever” entered them.
He had even offered prizes to.curates
who showed any sign of study ; but
‘ to induce men to read who" had no
taste for it entirely baffled him.”
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About the same time Professor Jebb
was addressing the committee of the
Lincoln Public Library, and making
some very sensible remarks on the
reading of fiction. Qae of the best
reasons for reading novels, said Mr,
Jebb, is that « they tend to keep the
imagination alive ; and the torpor or
extinction of the imaginative faculty
is 2 much more serious evil in prac-
ticai life than is commonly recognized.
A dormant imagination means a
diminished power of understanding
our fellow creatures; it involves a
narrowing of our human sympathies ;
and this intarn implies a contraction
of our whole mental horizon, with
some consequent loss of efficiency for
the work of life.” FHow would it have
been if the archbishop had offered
those frivolous curates a prize for the
best essay oun contemporary fiction ?
—Trhe Educational Times.

There are three distinct classes of
-opinion—to wit, English, French, and
German—on the respective qualities
of the English, French, and German
intellect. Being English, we are
naturally inclined to think that there
is considerable force ina story told
by Bishop Creighton in his lecture on
“ The English National Character,’
which has been separately printed.
Dr. Creighton mentions that he had
Deen told of the characteristics of the
three different nationalities at a tech-
nical college on the Continent, when
the students had to solve a practical
problem in the workshops: “The
German took out a note-book, and
immersed himself in long calculations.
The Frenchman' walked about, and
indulged from time to time in ingeni-
ous and often brilliant suggestions.
The Englishman looked out of the
window and whistled for a while; then
he turned round and did the problem,
while the others were still thinking
about it,” It would  be pleasant to
&know that the whistling Englishman
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had got out a correct solutlon.—-T/w
Educational Times.

Some of our contemporaries are
trying to find out through their cor-
respondence columns the causes of
a decline in church-going. But is
there a decline ? Charles IL. once set
the Royal Society the problem why a
fish could be put into a full basin of
water without making the fluid spill,
and the philosophers discussed the
point until one of them tried the
experiment and found the water did
overflow. We suspect there is some
similar error here. Foritis not our
experience that attendance at church
is smaller than it was of late years.—
Chronicle.

We must make more of home. In
it must be awakened the true ideals
of education. Here must be laid the
foundations of character, self-control,
habits of observation, the anticipation
of real life in the outside world and
the appreciation of all that mzkes tor
solidity, stability and righteousness.
The kindergarten must be put into
every family. The best work that the
kindergarten can do is a work for
mothers.—Biskop Vincent,

ArnoLD AND NEewmaw, — The
coincidence of the ceremonies on
Wednesday at Westminstér Abbeyand
Brompton Oratory—the unveiling al-
most at the same héur and at places
not far apart-of the monuments to
Dr. Arnold and Cardinal Newman—
was adverted to by several of the
speakers. The coincidence was an
accident, but an instructive one, for
it put in relief the contrast between
two men opposed to one another gev-
eral times In their lives and as unlike
as any two Englishmen of their gen-
eration. The fitness of a memorial
being placed in the national Abbey
to one who did so much for the
national life as Arnold is plain.  Ina
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" sense he needs no memorial ; all
English public schools in their pres-
ent condition are monuments to the
work of the greatest of the heads of
public schools, No one wmade a
deeper changeiu education—a change
which profited those who were never
at a public school. As much as any
one who can be named, 'Arnold
helped to form the standard of mauly
worth by which Englishmen judge
and submit to be judged. A man of
action himself, he sent out  from
Rugby men fit to do the work of the
world. The virtues which his favor-
ite Aristotle extolled—courage, jus-
tice, temperance—were his ; and the
influence of his character and teach. 1
ing were calculated to .make brave,
high-minded soldiers, zealous, en-
lightened clergymen, lawyers with a
just sense of the nature of their voca-
tion, and, generally, usetul-and pub-
lic-spirited members of the State. The
width and range of his teaching are
apt to be forgotten by those who
dwelt on his personal influence. If he
offered no large iaterpretation of life;
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if in his writings there are rarely
“thoughts beyond the reaches of the
soul ”’; if as an historian he seems
more at home in dealing with the "
geographical aspects of his subject or
in clear delineation of the movements
of events than in discerning the hid-
den springs of action ; if he never or
rarely lets fall some pregnant, unfor-
gettable word, he had conceptions
new in his time—first and foremost,
his lofty conception of education ; his
conceptinn of the Church as a great
agency of sccial amelioration; his
idea of each citizen’s duty to the
State ; hisview of history as a whole
with no real division between ancient
and modern ; the interest, somewhat
new in his tlme, which he felt in the
elevation of the masses, ' Oné must
have been at Rugby or Oxford in the
thirties to appreciate the effect of Ar-
nold’s sermons and lectures on gener-
ous, susceptible youth. Even in the
volume of national life as it flows to-
day there may be detected the effect
of the pure, fresh, bracing stream
which long ago joined it.—T%mes.

GEOGRAPHY.

The agitation of a proposition to
rename one of the boulevards of Paris
after Pasteur has developed the fact
that besides there being already a
Rue Pasteur, 21 streets in Paris are
named after chemists, Among the
men thus remembered are Chevreul,
Gay-Lussac, Lavoisier, Raspail, Davy,
and Berzelius. Seven botanists are
thus honored, one alchemist—Nicho-
las Flannel, of the 14th century—and
a9 doctors and surgeons.——Popular
Science Monthly.

We have been taught to -believe
that the beautiful iridescence of
pearls and mother-of-pearl is caused
by striations of fine grooves on the

surface of the nacre, just as the iris of
a dove's neck is due to the striations
of the plumage ; but according to C,
E. Benham, although a little of the
color isproduced in this way, most
of it is caused by interference of the
rays of light by reflection from the
outer and inner surfaces .of the thin
layers of nacre forming the sub-
stance of the pearl. The colors of
a pearl have therefore a similar origin
to those of a soap bubble, or the
iridescence of .ancient glass - which
has been scaled by time.—Cassell's
Magazine.

The Scientific American (New -
York) quote: from an exchange the
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following account of a curious experi-
ment: On April 17th last at Messss.
Menzel & Company’s paper and wood
pulp manufactory, at Elsenthal, an
experiment was made to ascertain
what was the shortest space of time
in which it was possible to convert the
wood of a standing tree into paperand
the latter into a journal ready for deliv-
ery. Three trees were felied in a for-
est near the establishment at 7.35
a.m. in the presence of two of the
owners of the manufactory and a not-
ary whom they had called upon to
ceitify as to the authenticity of the
experiment. These trees were carried
to the manufactory, where they were
cut into pieces 12 inches in length,
which were then decorticated and
split. The wood thus prepared was

afterward raised by an elevator to the
five defibrators of the works. The
wood pulp produced by these machines
was then put into a vat, where it was
mixed with the necessary materials,
This process finished, the liquid pulp
was sent to the paper machine. At
9.34 a.m. the first sheet of paper was
finished. The entire manufacture had
thus consumed but th. 59m. The
owners of the manufactory,accompani-
ed by the notary, then took a tew of
the sheets to a printing office situated
at a distance of about 24 miles from
the works. At 10 o’clock, a copy of
the printed journal wag in the hands
of the party ; so that it had taken zh.
25m. to convert the wood of a stand-
ing tree into a journal ready for de-
livery.

IF WE COULD KNOW

If we could know when soft replies,

And smiling lips, and tranquil eyes
Hide hearts that tremble, throb, and ache,
As silently they grieve and break,

Beneath their mask of graceful lies,

We might not deem ourselves so wise
To measure grief by tears and sighs;
Some hasty judgments might not make,
But spare, for hidden sorrow’s sake,
Our friend behind the gay disguise.

\J

If we could know, how in the mines
Of tenderness the pure gold shines,

We might not feel the smarting stings
The longed-for message often brings,
From heart that round our own entwines ;

We'd read, between the formal lines
And careless words, unerring signs
Of love that onward, upward springs
To meet its own on steadfast wings,
And commune hold on sacred shrines.

MarGARET HoLMES BATES, in the Home Magazine.
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EDITORIAL

COLLEGES. |

Speaking of benefactions to our
colleges, attention mzy be drawn to
the Victoria College, which is in
course of erection in Montreal, This
wstitution had its origin in the en-
dowment of the Donalda Arts Course
for ladies in connection with the Mc-
Gill University. The endowment
was given by Sir Donald Smith, at
present High Commissioner of Can-
ada, and now he intends spending
half-a-million in maturing the original
idea into an institution which is likely
to become complete in its efficiency.
The scientific side of McGill is well
looked after by Mr. Macdonald, the
willionaire manufacturer, who, as his
means accumulate, is always ready to
give a half-a-million now and again to
develop his favorite institution as a
school of science. The principal of
McGill has been doing his best to
foster the Arts Course, and it is very
likely that in the near future a large
endowment for building purposes and
other developments will be secured.

The smaller institution of Morrin
College, which has for many years
been in a kind of moribund condi-
tion, and which some people have
always been declaring to be unneces-
sary, has received a new principal in
the person of the Rev. Dr. McRae,
an ex-Moderator of the Presbyterian
Church, together with two new pro-
fessors from Nova Scotia. The en-
dowment from the Dr. Morrin estate
has always been held to be inade-
quate to carry on the business of a
college ; but since the Ross estate
has yielded a farther sum, there has
arisen the hope that better things are
in store for the College. With Mec-
Gill so near, however, the institution
can hardly ever be expected to be-
come more than a secondary school,
for the education of students from the
poorer sections of the Province who
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NOTES.

wish to prosecute their studies at the
least expense possible. There is a
possivility that the divinity classes
may be re-opened, with the local
clergymen as professors.

ANNUAL EXAMINATION.

The Department of Education last
year made several changes in the pro-
gramme of studies for our secondary
schools and also in the order of ex-
aminations. Among these changes
perhaps the following were the most
important :  viz., that Grammar and
Rhetoric, Arithmetic, History and
Physics might be taken one year, and
the remaining subjects for Junior
Leaving or Junior Matriculation, iz a
subsequent year, at the choice of the
candidate.

To obtain fairly respectable stand-
ing in the subjects of Grammar and
Rhetoric and Arithmetic requires con-
siderable maturity of intellectual pow-
er which can be had only on condition
of age. Therefore it follows that if
candidates pass the required standard
in the above subjects, they will un-
doubtedly be able to handle satisfac-
torily more difficult papers in other
branches, for example in those of
Algebra. Is this the explanation of the
unusual difficulty of the Junior Leaving
and Matriculation Algebra paper this
year?

Were the examiners instructed by
the Department to give an object les-
son by means of the Algebra paper?

This is the only or the best excuse
we can make on their behalf for the
unexampled severity of the paper.
That there should be mistakes in it
or in any examination paper is fnew-
cusable.

The papers are set by men chosen
for the purpose; if they make a blun-
der, as confessedly in this case,
there is no arrangement that we know
of can change a fact. The sub-ex-
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aminers’ work 1s to value and report
to the Minister of Education.

Let the results appear and be gov-
erned by them. If you begintomeddle
you will land in a muddle of injustice.

Why examiners are not more careful
ismore to us than a surprise. Every
year we have urged more pains and
care ; every summer the same un-
happy and irritating state of affairs
appears at our examinations.

Are those who set the papers hur-
ried, or underpaid, or both? In
face of all the circumstances we are
perplexed. Our remark of last year is
still true, ¢“ We do not take first rank
in preparing examination papers.”

The apnual report of President

Eliot of Harvard, which has been
issued recently gives renewed
proof of the fact that at least one
American college and university is
administered on scientific principles
and in accordance with perfectly de-
finite educational ideals. This proof
is aftorded not only by the report of
Mr. Eliot himself, but also by the ex-
tremely interesting reportsthat accom-
pany his, particularly those by the
deans of the Faculty of Arts and
Sciences of Harvard College and
of the Graduate School.

Mr. Eliot takes occasion, for the
hundredth time, to put to confusion
those theorists who are eternally re-
peating the long since discredited
objections to the elective system.
He shows clearly from the statistics
of a decade, that the subjects usunally
and most largely studied are just those
that were to be found in the old col-
lege course, and yet that these consti-
tute but one-eighth ofthe total amount
of instruction offered at Hawvard Col-
lege.
“ meets the chief wants of a majority
of the students, and the other seven-
eighths, although indispensible for
an institution with the resources and
aims of Harvard College, are really
provided at great cost, first to meet

¢ This eighth,” says Mr. Eliot,

the iantellectual wants of a compara-
tively small but precious minority, and
secondly to meet the higher part of
the necds of the great ma)onty,” In-
cidentally, too, Mr. Eliot points out
that, as the elective principle finds its
way more and more into the second-
ary schools, courses now given in col-
lege in English, French, German,
history, and natural science should
fall to the schools.

Some of the most generally inter-
esting facts contained in the report
are these :

In 1895, 142 schools and colleges
and a few private tutors contributed
the 5rr persons who entered all the
classesof Harvard College. Only rt-
schools sent more than 6 pupils each,
and from these 187 persons entered
the college, or four-elevenths of the
whole number that entered..

In the ten years from 1886 to 1895
no fewer than 132 public schools sent
pupils to Harvard College. In 1895
there were 55 of these represented,
and from them there came 32 per
cent of the incomers,

The average age of the incoming
Freshmen is now diminishing. In
1895 it was 18 years and ¢ months,
and it is hoped to reduce it still more.

The whole subject of college ath-
letic sports, and the problems arising
in connection with them,arediscussed
by Mr. Eliotin a masterly way. His
data and conclusions are of the ut-
most importance to every college in
the land at which athletic sports are
much developed.

The problem of Special Students is
capitally dealt with by the dean of
Harvard College, Professor Briggs, as
are the questions arising with advanc-
ed students by Professor Peirce,
retiring deaun of the Graduate School.

The hard times have seriously in-
terfered with the gifts to Harvard.
Whilethe giftsand bequests amounted
to over $550,000 in 1892-93, they fell
to $183,000 in 1893-94, and to $171,-
ooo in 1894-95.
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L

The spirits of your fathers 1
Shall start from every wave !

For the deck it was their field of l

Same,
And Ocean was their grave :
Where Blake and mighty Nelson fell, 5
Your manly hearts shall glow,
As ye sweep through the deep,
While the stormy winds do blow ;
‘While the battle rages loud and long,
And the stormy winds do blow. 10

Britannia needs no bulwark,

No towers along the steep ;

Her march is o'er the mountain
waves,

Her home is on the deep.

With thundera from her native oak, 15

She quells the floods below,

As they roar on the shore

When the stormy winds do blow.

‘When the battle rages loud and long,

And the stormy winds do blow, 20

The meteor flag of England

Shall yet terrific burn :

Till danger’s troubled night depart,
And the star of peace return.
Then, then, ye ocean-warriors !
Our song and feast shall Alow

To the fame of your name,

25

When the storm has ceased to blow ;

When the fiery fight is heard no
more

And the storm has ceased to blow ! 30

1. Whom is the poet addressing?
2

()2. How does the poet seek to
arouse the enthusiasm of those ad-
dressed? (s)

3. What hstorical events called
forth this patriotic song? (3)

4, Give fully, in your own words,
\ the meaning of lines 11-14. (5)

5. Explain the meaning of the itali-
cized portions. (4 x §=20)

1L

The battalions formed on the narrow
; beach at the foot of the winding path :

.t
}' and as soon as completed, each as-
I

cended the cliff, when they again
formed upon the plains above.

The boats plied busily ; company
after company was quickly landed,
and as soon as the men touched the
shore, they swarmed up the stesp
ascent with ready alacrity. When
morning broke, the whole disposable
force of Wolfe's army stood i firm
array upon the table-land above the
cove. Only one gun, however, could
be carried up the hill ; and even that
was not placed in position without
incredible difficulty.

Meanwhile Montcalm had been
completely deceived by the demon-
strations of the fleet below the town.
It was daybreak before the tidings
reached him that the English had
possession. of the Plains of Abraham
Montcalm was already worsted. as
o general ; it was still left him,
however, to fight as a soldier. His
order of battle was steadily and
promptly made. He commanded the
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centre column in person. His total
force engaged was 7,520, besides Iu-
dians ; of these, however, not more
than one-half were reguvlar troope.
Wolfe’s ¢ field state” showed a force
of only 4,828 of all ranks ; but every
man was a trained soldier. -

1. Tell, in your own words, how
Wolfe captured Quebec. (%)

2. Give the meaning of the itali-
cised portions. (2 x 6 =18)

3. *The contending armies were
nearly equal in military strength, if not
in numbers.” Explain the meaning.
(s)

4. Give antonyms (words opposite
in meaning) for the following words
found in the lesson : veterans, emi-
grants, regulars, lamentation, embark

(1x5=5)

Quote one of the following ,—

(@) The first four, or the last
four, stanzas of “ The Bells of Shan-
don.”

(6) The first two, or the last tvo,
stanzas of “ To Mary in Heaven.”

(¢) The first three, or the Zast
three, stanzas of * Before Sedan.” (12)

COMPOSITION.

———

1. Write a composition of at least
thirty lines, taking for your subject
any one of the following :—

(¢) The Founders of Upper
Canada.

(3) Making Maple Sugar.

(¢) The Little Midshipman.

(d) The Ocean.

(e) The Prairies. (30)

2. (@) Write a letter to a friend in
Montreal, explaining your plans for
spending the summer vacation. (45)

() Write the -ddress for your
letter within:a ruled space the size of.
an ordinary envelope. (5)
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ENGLISH GRAMMAR.

1. Write in full the subordinate
clauses in the following, giving the
kind and reiation of each :(—

As I looked more attentively, I
saw several of the passengers drop-
ping through the bridge into the great
tide that flowed underneath it; and
upon further examination, perceived
there were innumerable trap doors
that lay concealed in the bridge. (12)

2. Analyze fully the following sen-
tence and parse the italicised words :

Fazling in this they set themselves
after their custom, on suzchk occasions,
to duilding a rude fort of their own in
the neighboring forest. (12)(2xg9=
18)

3. (a) Define case, voice, participle,
illustrating each definition by an ex-
ample from the passage in question 1.
(4x3=12)

() Give the past indicative,
second person singular of go, writs,
defy, be. (1} x 4=26)

(¢) Give the principal parts of
swell, dare, shorn, and spit. (2 x 4 ~
8)

4. Correct where necessary, giving
reasons for any changes you may
make :—

(@) Which of the boys left
your books laying on the desk.

(6) The paper was one of the
easiest which has .ever been given.
(3%4-1=2)

(c) It is mnot him whom you
thought it was.

(d) Dont he know who he i
speaking to.

4- (@) What classes of words are
inflected ?

(b) Define inflection,

{¢) Point out and give. the force
of the inflections that are found in
the passage.for analysis in guestion 2:
(4 + 4+ 12 =20)
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HISTORY. '

NoTE.— Candidates will take any two
questions in British History and
any four in Canadian.

L—BriTisu Hisrtory.
1. (@) What is meant by Party

Government ? .

(6) When did this system of
government begin in.England ?

(c) By what names were the
political parties first known ?

(d) What Party is in power in
England to-day, and who is Premier ?
(6+3+3+3=15)

2. (@) What was the cause of the
war of the Spanish Succession ?
_ (8) Give an account of the part
taken by England in it.

(¢) By what treaty was the war

ended ?

(d) What territories did Eng-
land acquire by this Treaty? (5+ 5 +
2+3=15) .
3- Give an account of the Jacobite
rebellions. (x3) :
~4.” Write notes on The National
Debt, The Reformation, The Restora-
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tion, The Revolution, The Conven-
tion Parliament. (3 x 5=15) )

I1.—CanapiaN History.

1. (a) Give an account of The
Discovery of Canada.
() Who was the real Founder
of the Colony of New France, or
Canada ? :

(¢) Give an account of his ser-
vices in exploring and colonizing the
country. (5+2+5=12)

2. (@) What were thé chief pro-
visions of The Act of Union between
Upper and Lower Canada? ~

() Where did the First Parlia-
ment meet after the Union? (g9+3
=12) ; :

3. (@) When was The Municipal
Act for Upper Canada passed ?
() What powers and privileges
were conferred by it? (3+9=12)
4. Write notes on Ashburton
Treaty, Clergy Reserves, Washington
Treaty. (4x3=12)
5. Explain the causes of the War
of 1812, and give an account of the
principal events. (5+7=12)

CONTEMPORARY LITERATURE.

Few American authors have excited
a stronger feeling of kindly interest
than the writer of Uncle Tom’s
Cabin. In the August.dtlantic Mrs.
Fields presents a lovable and sympa-
thetic picture of her, ‘which will give
pleasure to a large number of people
who connect moving memories with
the author’s gentle personality. Henry
James’ extraordinary analysis and
observation of men and events is
continved in the month’s issue.
Thomas Bailey Aldrich is represented
by Passages from Judith and Holo-

fernes, and thereis an appreciative
article on Eugene Field and his work.
Those who reserved a protesting
judgment anent A Lady of Quality
will read with satisfaction- a review of
that wotk of fiction which appears
along with others under the heading
of Four New Novels.

The contents of the August Lippin-
cott’s excite a pleasant interest in love .
and stories, not too stimulating and
yet brisk with the proper.flavour of
the world goes well. Besides the
complete novel,. which is entitled
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*‘ The Great K. & A. Train Robbery,”
and is by Paul Leicester Ford, there
are several short stories, among which
might be mentioned * Golden Rod
and Asters,” by Neith Boyce. . For
some time the Lippincott ' has
been favouring an extremely con-
densed form of poetry, which doubt-
less has its advantages like every other
form of literature under the sun ; but
it may be questioned if the talent and
skill of an artist is not squandered in
such efforts ; the effect after all is so
slight, the feeling of disappointment
is so strong, when Miss Thomas, who
wrote “ Tell Me Is There Sovereign
Cure,” measures four short lines un-
crowded with thought.

Appleton’s Popular Science Month-
Yy for August opens with an article on
the ** Proposed Dual Organization of
Mankind,” by Prof. William G. Sum-
ner, which is a valuable contribution
to the furtherance of tie proper rela-
tionship of the nations of the: world,
This is followed by an account of the
Science Department of the University
of Pennsylvania. Dr. Hanford Hen-
derson advocates the securing of the
flower of the race for the teaching
profession as the. best way to advance
the well-being of mankind in an arti-
cle entitled, “The Aim of Modern
Education.”  Other papere  which
might be mentioned are “ The Genius
and his Environment,” by Prof. J. M.
Baldwin ; ““ Epidemics of Hysteria,”
by Dr. Hirsch, and “The Scallop,” by
Fred Mather. .

Littell's Living Age for Avgust
29th contains a short story entitled
“ Splendide Mendax,” by Stephen
Gwynn, which onginally appeared in
the Cornhill, and which was made
the keynote of an admirable article
in the London Spectator.

No summer number has been more
successful than that issued by the
Curtis Publishing Company. The
short stofy number of the Ladies’
ZHome Journal opens. with a charm-

»
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Riley, “When "the " Heart , Beats
Young.” Bret Harte produces an
astonishing amount of .brilliancy of
colour and effect in a pageand a half
of unmixed pleasure to the reader,

ing little poem by James Whitcomb

.and Lilian Bell is quite as effective,

ifnot as severe, as usual, in a short
love story, called “ A Woman of No
Nerves.” A page of Mr. Wolfe’s
‘“Little Comedies ” puts us under a
genuine obligation to Mr. Bok.

“A School Algebra.” By Emer-
son E. White, ATM., LL.D. (The
American Book Co., New York, Cin-
cinnati and Chicago.) This is an ex-
cellent elementary algebra, and is
carefully adapted for the use of High
School pupils, although some chap-
ters are added on Logarithms, curve-
tracing, etc. Great care. has evi-
dently been expended in its prepara-
tion, and teachers will find that the

earlier parts of the book are especi- |

ally prepared to fit in- with the arith-
metical work of junior pupils.

Two new volumes have appeared
in the International Education Series
(New York: D. Appleton & Co.)

The general editor is W, T, Harris, -

LL.D., and we have frequently had
the pleasure of commending books of
this series to the attention of our
readers. The first of these volumes
is ¢ Teaching the Language—Arts,”
by Prof. B..A. Hinsdall, of Michigan
State University, it is a ‘sensible
and practical treatise: on .‘'speaking,
reading and writing English, and is
the outcome of the author’s own work
as teacher and superinteadent ; and.
the second is a translation of* « Her-
bart’s The A BC of Sense Perception”
and some of his educational essays’
and lectures; So much attention is
now being paid to Herbart as an

educational authority. that teachers,. ~
will be glad io have his works thus.
made accessible for study. . These'de:
serve careful reading and considers.

tion at our hands because he investi-
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gated branches of study as to their
value in enabling the mind to lay
hold of the objects which the world
presents to us.

Macmillan’s Colonial Library. “His
Honor and a Lady.” By Sara Jean-
nette Duncan (Mrs. Everard Cotes).
(London and New York : Macmillan
& Co. Toronto: The Copp, Clark
Co.) Among the many books for
summer reading, *“His Honor and
a Lady ” occupies a foremost place
this year ; indeed it will probably be
the opinion of many that it is the
best story of the season. It will also
bear comparison well with any of Mrs.
Cotes’ earlier works, which is saying
a great deal. The scene is laid in?
India, and all the characters are
Anglo-Indian.  John Church, the
Lieutenant-Governor, who put his life
into his work and lost it, because as
the Secretary of State for India said
in his letter to the Viceroy, ¢ Thus
Party doth make Pilates of us all,”
(except the John Churches), Mohen-
dra Lal Chuckerbutly, one of the * in-
conspicuounsly influential friends "
used by that refined, skilful Judas,
Lewis Aucrane, who meets at the
hands of John Church’s wife with
part of what he deserves. There is
not a page in ths book that one would
skip.

“ William Shakespere.” By Barrett
Wendell. (New York: Charles !
Scribner’s Sons.) The assistant Pro- |
fessor of English at Harvard is one of
the best writers on his chosen sub-
ect on this continent. His book on
Composition isonewhich would benefit
any stedent of literature, and it is with
no little pleasure that we have read
his book on Shakespere. Thereis a
candorand sincerityinall hesays which
encourages thereader topursueoriginal
research. The book is really the
substance of lectures at Harvard on
Shakespere and his plays, considered
separately and in orderwithan account
of the England of that day, and how

|
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it influenced his life, and is
meant to be read with text at hand.
We cordially recommend it to our
teachers and students of Shake-
spere.

“ An Introduction to Phonetics.’
By Laura Soams. London: Swan,
Soannenschein & Co. New York:
Macmillan & Co. The author con-
siders the phonetics of English,
French, and German. In the front of
the book will be found tables of the
various alphabets and illustrations of
the organs of speech. Evidently the
author is in favour of a final phonetic
change in the English language,
but her object in the present
treatise is to teach the exact
sounds we use in speech so that
the children may learn to speak cor-
rectly and from that receive assistance
in learning foreign languages and still
further to furnish an introduction to
the science of philology. The analy-
sis of the sounds of the English
language especially is admirable. The
book will be of considerable assist-
ance in the study of phonetics and in
the teaching of reading.

In the Golden Treasury Series Sir
Thomas Browne’s ‘“ Hydriotaphia ”
andthe “GardenofCyrus,” from Mac-
milian & Co., through their Toronto
agent, The Copp, Clark Co. No recom-
mendation need be given to a series
so well-known as this one, which has
been the means of bestowing on many
the possession of the otherwise unat-
tainable. In reading these pages one .
experiences the pleasure which comes
from escaping into communion with
a habit of mind so foreign to the nine-
teenth century.

Cowards die many times before their
deaths;

The valiant never taste of death but |
once.

—Shakespeare.



