Technical and Bibliographic Notes / Notes techniques et bibliographiques

The institute has attempted to obtain the best original
copy available for filming. Features of this copy which
may be bibliographically unique, which may alter any
of the images in the reproduction, or which may
significantly change the usual method of filming, are
checked below.

Coloured covers/
Couverture de couleur

Covers damaged/
Couverture endommagée

Covers restored and/or laminated/
Couverture restaurée et/ou pelliculée

Cover title missing/
Le titre de couverture manque

Coloured maps/
Caites géographiques en couleur

Coloured ink (i.e. other than blue or black}/
Encre de couleur {i.e. autre que bleue ou noire)

Coloured plates and/or illustrations/
Planches et/ou illustrations en couleur

Bound with other material/
Relié avec d'autres documents

N

Tight binding may cause shadows or distortion
v along interior margin/

La reliure serrée peut causer de I’'ombre ou de la
distorsion le long de 1a marge intérieure

Blank leaves added during restoration may appear
within the text. Whenever possible, these have
been omitted from filming/

11 se peut que certaines pages blanches ajoutées
lors d’une restauration apparaissent dans le texte,
mais, lorsque cela était possible. ces pages n'ont
pas éte filmées.

Additional comments:/
Commentaires suppléementaires:

This item is filmed at the reduction ratio checked below/
Ce document est filme au taux de réduction indiqué ci-dessous.

10X 14X 18X

L’Institut a microfilmé le meilleur examplaire qu’il
lui a été possible de se¢ procurer. Les détails de cet

exemplaire qui sont peut-&tre uniques du point de vue

bibliographique, qui peuvent modifier une image

reproduite, ou qui peuvent exiger une modification

dans la méthode normale de filmage sont indiqués
ci-dessous.

Coloured pages/
Pages de couleur

Pages damaged/
Pages endommagées

Pages restored and/or laminated/
Pages restaurées et/ou pelliculées

Pages discoloured. stained or foxed/
/ Pages décolorées, tachetées ou piquées

Pages detached/
Pages détachées

Showthrough/
v Transparence

Quality of print varies/
Qualité inégale de 'impression

N

/ Continuous pagination/
Pagination continue

Includes index{es)/

Comprend un {des) index

Title on header taken from:/
Le titre d2 I'en-téte provient:

Title page of issue/s
Page de titre de {a livraison

Caption of issue/
Titre de départ de ta livraison

Masthead/

2X

Générique (périodiques) de ta livraison

26X 30X

12X 16X

20X

24X 28X




EDUCATIONAL JOURNAL

OF WESTERN CANADA.

Eprrons:

W. A, MCINTYRE. - - - - Principal Normal School, Winnipeg.
D. MCINTYRE, - - - - - Superinwndent of Schools, Winnipeg.
ASSOCIATE RDiToR @

M18S AGNES DEANS CAMERON, - - - - - - Victoria, B.C.

EDITORS oF DEPARTMENTS :

Inspection Notes. - - = AU S. ROSE. Hrandon.
Primary Work, - - - - - Miss E, Cr.atia BasTEbU, Winnipeg.
Natural History, - - - - (Ipo. E. ATKINSON, Portage 1a Prairie.

Conients for Rpril, 1901,

| CONTRIBUTIONS. - -
i A School Problem ..... ...... ........ e e S H. Adruelt. 37
i A Model School-room Wanted ...... ... ...o.oiviiiiier cona Ceveenes 40
Scholar and Something More . .... ..... ... ........ .. 7T, faidlaw. 41
That Case of Discipline ................. .. ......o.... Fellow-Sinner. 42
PRIMARY DEPARTMENT.-
Music—The Rain Shower..... ..... ... ...l e 43
Music—April ... ..o i e i seee e 43
Poetry—Song of the Seeds. .... .... ..... e e e E. Neshit. 44
Suggested Programme ............. (... e e ereiaeeeaeeiianes 44
Teaching Rote Songs ... ... ...t iiih tiiit tiiiiiiiaan. .. 45
OMMUNICATIONS.—
Teachers’ Excursion ... .. .............00 coioae. e 46
Question Drawer ..... e e e iiee e cees 47
DITORIAL.—
Our New Iuspector ...... e e e et eeeeaaan 47
Positions Exchanged .............. ... L. . c eeeia... 48
Our American Cousins and Patriotism .. . ... ... .. .. .. oo 48
Protection of Birds . ... ................ L. . Ceeann 49
Notes..... e et et it eeaeiaann . 4950
N\ THE SCHOOL ROODM.-
Arhor Day. .. . (o e e ceeee 30
Arbor Day Suggestions and Quotations ..., ....... ... .. . 3133
Sample Composition ..............0 oLl e e veeee 5%
NSPECTORAL NOTES........ P e e 35-5
2I.ECTED.—
The Mceting with the Man in the Weods .. ......ooo.... E. Heerwarl., 57
Feeling for English ... ..... et e Fdward R. Shaw. 358
Advantage of Disadvantage ........ e e Lloerius. 39
[ 60

What Education Mecans............ et rateeetteiaae tameeanaan

The subseription price of the EDUCATIONAL JOURNAL OF WESTERN CANADA is 8L.00a
7. 10 numbery nonc heing isqued in July and August: ~ingle copies 13 cents.  THE JOURNAL
A with the above exceptions. on the Fifteenth of every month.  Subscriptions may begin
anv time.  When xo ondered the magazine is stopped at the expiration of the <ubseription.
thout distinet orders to the contrary it is continued. as {t has tween found that such is the
h of 2 latge majority of subscribers. When sulsssribers fail to receive the magazine promptly
¥ will confer o favor by notifying the publisher at once.
All British Columbia subscriptions and articles should be seat direslly to MISS AGNES
NS CANERON, SOUTH PARR Sciiuol. VICToriA. B.C

J\u:c‘dmzﬂcfﬁ communications and subscriptions from the Territories and Manitoba should be
o the

EDUCATIONAL JOURNAL OF WESTERN CANADA,
BOX 323, WINNIPEG, MAN.



School Globes.

We give better value in School
Globes than any other house in the
North-West. ’

We carry only the best quality of
Blackboard Cloth. Our orices
are very low. We also have Hylo=
plate Blackboarding, the best for

rural schools.

Christie’s Bookstore,

U e KOR i £ Y Brandon, Manitoba,

. B\ -\( AWRO \\{XEg‘ Tke Largest in the North-West.
Gt oD F1 0= A F1Who ..
VAR E. L. Christie, Prop.

Write for our Catalopue & Sumples
of Cloth and Hyloplate.

P

: ~ Portage Ave.

M@v Phone 45.

E have increased our seating capacity
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FLAGS

—FOR—

EMPIRE DAY and other NATIONAL HOLIDAYS.

Every school should have a good Flag to raise on Empire Day, and stir up the
feeling of loyalty to the Empire and Fiag. A splendid example for
the rising generation. We supply Flags made of Imperial
Bunting, the same as used in the Imperial Army
and Navy, at lowest possible prices to schools.

DOMINION ENSIGN—Scarlet.

We can make any size or design to order.

| LENGTH. WIDTH. PRICE.
4 x 2 L 22.60
[ x - - - - - 3.0
74 x 3% - - - - - H.50
9 X 4% - - - 6.75
s x5 - - - - - - {.25
2 x 6 - - - - 30.00
B% x 63 - - - - - 11.50
15 X T - - - 13.00
18 x 9 - - - - 17.7%
21 x 102 - - - - - - 2250
24 x 2 - - 28.00
et X 13% 33.50

UNION JACK.

We can furnish this fiag with or without border.

FEET LONG. PRICE EACH.  FEET LONG. PRICE EACH.
B 81.25 ces
K 2.00
6 2.85

)
o~

D)

‘The Buntmg used is the same as is used in the Imperial Navy. Prices of Sewn
Silk Flags given on application. Write for discount to Schools.

A

THE HOWARD VINCENT

Map of the British Empire
(New Addition Now Ready.)

Showing the possessions throughout the world of the Rritish people,
cluding the newly acquired territory of The Transvaal and Orange River Colony
South Africa. Size, 72 x 63 inches. Accompanied by a handbook. Write
r description and price to schools.

————t W)

The Steinberger, Hendry Go. Limited.
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A SCHOOL PROBLEM.
J. H. Arnett. Principal Headingly Schonl.

! He was just a little fellow eight years old when I came to take charge of
the school. He was of medium size for hic age, dark in complexion and regular
in feature. He caught my eye when I went into the junior room: there was
sEomething in his appearance which interested me. He sat in his seat so list-
lessly, and there was a dull, weary vacant expression on his face. As I looked
pt him I felt that he was one of the problems I had to solve. I asked histeacher
;bout him and was told that he was very backward, and that although he had

been going to school for over two years, he did not seem to learn anything.

. During the next few months I did not see verv much of him in school. But
Whenever I noticed him there was the same sleepy tired expression on his face.
bn the play ground he was different, for he took an interest in the games. Yet
jven there he spoke with a drawl in his voice and was rather slow in his actions.
 often talked about him with his teacher, who happened to be the boy's brother,
gnd I was able to find out quite a bit about him. His interest was not in the
fchool work, bul at home : for he loved the farm, the cattle and the farm work.
Puring that summer he would often go home at noon to feed the calves, and
Wpme back without bothering about nis own dinner; and he lived three quurters
§ 2 mile from the school. At home he liked to talk about the farm and the
Bock, and the other nmiembers of the family took great pleasure in discussing
Wese with him for he was so quaint. He thought and spoke of himself as a man
M d had his own views and plans, and he did not hesitate to express them : that
B to his brothers and sisters. I often thought that if his interest could be cen-
red in his studies, what a big difference it would make. Qutside of school he
s by no means stupid, even if therc was a slow tone in his speech and action.

3F After the holidays there was a change of {eachers in the primary room and

gPrent a great deal of time there during the fall term. It was then that I

Mticed a shade of sadness in the dear little sleepy face, an expression of hope-

s bewilderment which appealed to me very strongly, and I decided to see if I
lild not let a little light into his clouded soul.

E In class I found I could do very little with him. It was almost impossible
llcet him to give attention long enough to rouse his interest in the lesson : he
lkld get no grasp of anything. He seemed to have no power of concentration.
ce in a while he would wake up for 2 minnte or two : then his interest faded,



38 EDUCATIONAL JOURNAT,

he no longer gave attention, and seemed, if possible, mmore passive than ever.
There was also another difficulty, or rather another phase of the same difficulty—
it was hard to get him to talk. When asked a question he would stand with a
far-away look in his eyes without answering, and anything you got from him
had to be coaxed out.

I remember one lesson I took with his class, or rather with him, for 1 de-
voted my whole attention to him. It was a lesson on the number “two.”” He
seemed to know what “one’” means and what “two’ means. He also seemed to
see that ““two’’ is made up of two ““ones’; that there are two ‘“‘ones™ in ‘‘two™:
that “‘two” take away ‘‘one’ leaves ‘“‘one’’; and that “one’ and ‘‘one” make
*‘two.” Isay ‘“‘seemed” for I could not get him to express himself freely. But
when I ask him how much “two’ times ‘‘one’ is he said ‘‘one”:and he seemed
pretty sure of it. I repeated the question laying stress on what ‘‘two’ means
and what “one” means and then what twice “one” is. But it was still *one” to
him, and I could not convince him that it is “two.”” By this timme he was very
tired, so I stopped and sent the class to their seats. Allafternoon and evenmg ¢
I kept trying to see how two times ‘‘one’’ could make ‘“‘one,’”” but it was beyond 3
me. Next day I took the class again, I concentrated my whole attention on him _"'
to get his point of view and at last, after about five minutes, I saw it. When h
thought of two times “one” it was the same ‘‘one,”’ and would be no matter how £
many times you took it. There was the difficulty, he was not thinking of %
“number” at all : the object was what interested him. I was talking of oncg
thing, he was thinking of another; no wonder we could not understand one:’
another. I found the same tendency in him in another lesson. I asked
him how much is left when “‘six” is taken from “‘seven.”” He said seven. He!
thought of “six” and ‘‘seven’’ as objects, and, of course, thinking of it in thai
way, when you take one it leaves the other. And so I concluded he conld thinki"
all right, but was very apt to misunderstand me. I was very careful after thnsp
that he understood the terms I was using and took the same view of them thax,
I did.

During most of the wiater and the spring, I was out of direct touch w:ibg,
him in school. But Ioften discussed him with his teacher who was dealing mthr(h
him from a sympathetic standpoint, patiently tryiag to draw him out and m;
terest him in school work. But the results, as they so often are, were very dis&
couragiog. :L"‘

On the playground, however, I could see a marked improvement in him. Ht@.
took a great liking for football and would play ronnd with the ball whenever hg
got the chance, even if there was no one else to play with. Soon he was bette‘fé
than any of the other boys his own size and better than some larger than him

Cane mien v
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self. Although he did not move quickly he used good judgment and generall 5

5%

was in the road and got the ball. The amusing part of it was that he alway
spoke of himself as if he were one of the larger boys. He would say very cor
temptuousiy, *"Those little kids don’t know how to play :they kick it anywhere
aud “those litile kids™ were often considerably larger than himself.

Last full I made another cffort to get a greater insight into his life, interest
and point of view. I found out that at home the rest of the family, a large on
were in che habit of teasing hinmand making fun of him about not learning aug
thing at school. They hiad him thoroughly convinced that he could not lcar
anything at school and they kept his mind on the farm. So much so that oxrt;
day he s.id to his father, “What’s the use of sending me to school?
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all say I can’t learn anything. Why don’t you let me stay at home and drive
the rake instead of hiring Jim to do it 2’ He was quite indignant because his
father had got a boy of sixteen to do it, for in his own little mind he had been
counting oh doing it himself. Well, while things were that way it was imposs-
ible to do anything for him at school. With the aid of his parents we managed
to stop the teasing and they gave him every encouragement, and his thoughts
were no longer directed toward the farm.

One day last October I went into his roon and found his class at their read-
ing lesson. The selection was “The Wind and the Leaves” from the First
Reader. There were two sentences on the board ‘‘Come down from the tree and
dance with me in the meadow. Put on your red and gold dresses.”” He was not
reading it, but merely saying the words : he did not seem to see any connection
between them. I commenced talking with him about the wind and about the
leaves; how the wind blows themn off the trees in the fall and scatters them all
over ; and how, when the frost comes it colors the leaves. Then I brought him
back to the lesson and showed him that the wind was talking just as a person
does : that it wanted the leaves to ‘‘come down’'’, and as the leaves were on the
tree, to ‘‘come down from the tree’’ was the first thing the wind asked the
leaves to do. The next was to ‘‘dance,” not alone but to ‘‘dance with me.”
Of course they had to dance somewhere and the wind asked them to ‘‘dance with
me in the meadow.” He seemed to get the idea of the phrasing alright and read
it expressively. But the second part bothered him. I got him to tell the dif-
ferent members of the class to ‘““put on' something and of course he did so
naturally. Then he could read the part alright but could not get the “‘red aund
gold dresses.” I drew on the board rough pictures of little girls dressed in red,
fwith gold trimming on the dresses. When he saw what it meant he read the
$second sentence. Then he read them both and did very well. Ever since then
$he seemed to see that the words are grouped in phrases, each phrase expressing
— thought and that the different phrases taken togethier makes a larger thought.
%His teacher tells me that since then he has an idea of what reading is.

: He gave me quite a pleasant surprise when I was taking the music lesson in
#the junior room one day in December. I wanted some one to sing a verse of the
Fong we were going to sing and then all would come in on the chorus. Itwasa
#|isual thing and the children liked taking the verses.  This boy put up his
Fhand. I could hardly believe it but I asked him to take it. He sang the verse
nd did very well. When he got through he w2nt to his seat and hid his face in
&is arms. It was a big, big step for him.  And his little sister felt O so proud
®f him. After that he often sang verses for us and tcok one at our Christnas

< He is making big progress now and has brightened up wonderfully. The
Meepy expression on his face is nearly all gone and he takes quite an interest in
s work. On the football grouund he is in his element and plays a splendid
Spame.

B To me this is the work of all work in teaching, the study of the child so as
3 Le able to teach him. If I can only get a thorough knowledge of the child’s
ife, his field of interest, his joys and sorrows and his point of view I feel I can
ach him, and not before. And I find that a sympathetic study of children is a
Feat source of inspiration,
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A MODEL SCHOOL-ROOM WANTED.

The following rough plan for a one-roomed school has been handed in for
criticism. Will our teachers kindly suggest improvements. It is not necessary
to make a new plan, but a statement on any one point would be most acceptable.

ut PLAN OF RURAL
! SCHOOL HOUSE.

BunLping—28 ft, x 32 ft.
(To seat 35 pupils.)

A—Anterooin, 5ft. wide.

P—Winter porch (mov-
able.)

W-—Woodshed.

M.—Case for storing
storm sash.

LicuTiNg—Light admit-
ted from East and North
sides. Window sills at
back 4 feet from foor:
Height as great as the
school wall will permit.
Window space equal to !y
of floor space.

VENTILATION—

S.—Stove on furnace
principle.

D.—Duct communicat-
ing with outside air.

C.—Chimney, enclosing
heavy stovepipe, for ven-
tilation purposes. Duct
leading to the chimney
comunencing at the floor
{not shown in cut.)

BLACKBOARDS.—-South
and West walls reserved
for blackboards. Fach
blackboard 22 inches from
floor.

L.L.L.—Single seats—
aisles 2% ft. wide—pupils
- facing South wall.
B.—Closet for supplies, upper portion for school library.

F.—High fence going to back of school grounds.

After all we must come back to the old truism : that men and women are
like water ; they always find their true level. And where you live happiest, that
is your level. ‘There’s polluted water, and there’s clear water. But one law is
inexorable : the closer you get to Nature, thestruest and simplest thing there is
because it is closest to God. the clearer always will you find the water.—April
{adies’ Home jJournal,

-
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SCHOLAR AND SOMETHING MORE.

. ‘I Laidlaw, Principal Carlton School. Winnipeg.

That the success or non-success of a teacher's work in the school depends
largely on the personality of the teacher is something too seldom recognized
both by teachers themselves and by the public generally. To have been noted
as a brilliant student and to have passed creditably the required examinations
is considered as sufficient qualification to enable any one to rank himself an
efficient teacher. It is true that a test of scholarship must be the universal test
in the beginning of a pedagogical career, but it is too frequently forgotten
that brilliant scholarship and the other qualities that go to make a successful
teacher do not always go hand in hand, just as it is also true that the brilliant
theorist in law or medicine is not always the wisest counsellor or most success-
ful pract:t:oner He must be possessed of more than scholarship who would be a
successful teacher in a public school. He must be a man of force and tact as
well, self reliant, thoughtful, quick to decide, strong to enforce, kind of heart
and sympathetic above all; in the schoolroom one whom the children can
look up to with respect and think of as a friend; in the district one whom the
people will recognize as worthy of the confidence which they have placed in him,
whose visits will be looked forward to with pleasure in the homes; one whom
the older boys and young men of the settlement will strive to imitate because of

' the manliness which they recognize in him, because of those higher qualities in
: him which they desire to possess but know they have not, as yet. Looking at
E the teacher from this standpoint, it will be seen that his work and influence is
{ not bounded by the four walls of the school, but that it has a much wider field.

To be successful in the school the teacher must be welcome in the home,and

" he can only secure this welcome and the co-operation of the parents by going
amongst them, by making them feel that the interest he takes in their children
is not merely because of the dollars and cents which he earns, but a real living
interest which has the welfare of the child at heart. Teachers too often make
the mistake of neglecting this side of their work, and when difficulties arise, it
is frequently because of this neglect.  The most successful teacher, especially
in country districts, is he who takes most interest in the homes of the child-
ren and the welfare and general interests of the settlement, not he who comes
to school on Monday morning and leaves again on Friday night, and who is
never seen except on rare occasions in the district in which he teaches. In the
ummer months, what opportunity offers, when the young men gather to play
ootball! Itisthenthatthe teacher’s chance comes. Hewmay not not be an athlete,
ut he can go amongst them and take an active interest in their sports, he can
1ake them feel that he is with them heart and soul, and he will find them ready
o accept his suggestiouns, to meet him half way and to profit by his wider ex-
erience. The man who is afraid that his collar will become limp, or his cuffs
tained, or his hair lose its smooth parting will not be a favorite, but he who enters
to the spirit of the game, who is 2 man of force and character as well, will
oon be able to make his influence felt, amongst those with whom he associates.
und once recogmzed and quoted asa leader and example a.mongst the young

nother opportunity for the teacher to exert himselfffto dir&t es

1lectual life of the neighborhood. The Literary S&iety can Oplged, ti

YBRaARES A
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debates planned and carried out, the interest in the school library kindled anew.

Or if there is no library, the teacher can do his utmost to get one started, and
can exercise his influence in selecting the books which are to form the nucleus
and in this choice great care will have to be exercised. The end in view will
have to be kept ever in view. In writing this article I am thinking rather of the
need of the settlement than of the school directly. A reference library for the
use of the school alone is not always the one best suited to the attainment of
the greatest good, but books that can be taken out and read, that will be taken
out and read in the homes, are sometimes more necessary. The reference library
will come. There are many things which the teacher wants, but which are not
always practicable or at first easily obtained. And if he wishes to be successful,
he must make himself an important factor in the general life. In endeavoring
to lead, he must beware that he is not himself led in the opposite direction. He
must never forget the dignity of his own position, the self-respect which is due
to himself. While he is attempting to help others he must not allow himself to
degenerate. No great attainments in scholarship are required to fill the position
as I have attempted to show that it should and can be filled, yet he must ever
strive to increase his knowledge of men, and widen his own literary horizon,
both for his own sake and for the sake of those with whom he is associated,
His life will not be an easy life, but one of earnest toil and endeavor, of frequent
hopes and frequent discouragements. He must not be cast down by failure, nor
over elated by success. The former leads to the abyss of lost men, the latter to
the slippery standing ground from which over-confident men fall. The teacher’s
motto above that of all men should be ‘‘Self-reverence, self-knowledge, self-con-
trol,” for by striving aiter these he will at last attain tv the possession of “The
soul that is not man’s soul, but given him to lead.”

THAT CASE OF DISCIPLINE—A REJOINDER.

Mr. Editor,—If the “Case of Discipline’ .related by Enquirer in the March
number of The Journal is to be treated as a statement of cold fact, T am impel-
led to make a few remarks thereon.

¢ Why will the children be bad ?”” My dear Enquirer, after your treatment
of those poor little human atoms on that “bad” afternoon, you should not need
to ask the question. “Why will they be bad ?” Just for the same reason that
their elders will be “bad,’” because, in spite of many earnest wishes, many
strong determinations, they find the inward human nature too strong for them,
and if your “discipline’® of that afternoon was intendéd toimprove them, I sadly
fear that it missed its mark. .

To tell the-truth, remembering that you asked for cool criticism, I should say
that there was no real discipliuve in all your management of the affair. The
cause of discipliue in your school would have been benefited by your neglecting
—refusing—(Choose the word that suits you) to take any notice of those boys in
the unsettled state of mind which had possession of you that hour. Rashness
is a bitter enemy of discipline, and your whole procedure was so rash; so incon-
sequent, that I cousider the poor little fellows were more injured by your inter-
ference than they could have been by your neglect of the whole matter. _You
say that you “resolved to experiment” upon them. It was an unfortunate mo-
ment for you to experiment upon such valuable matter as human minds,

P
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You ask “What principles did I violate 2" May I ask what principles you
followed ? 'To reply to your question : First, you proceeded toward the punish-
ment without allowing the parties to be heard in their defence. Again, in
Charlie’s~case, you made pretense of punishing an offence not yet committed,
and which you were by no means certain he inteaded to commit. Thirdly, you
played “‘cat and mouse” with therm by allowing them to think they were free,
and then calling them back to be frightened and threatened.

If my criticisma seems harsh, let it be softened by the consideration that I
am trying to be as honest in it as you were in your statement of facts, (it is
easier to be honest regarding others® faults than our own) ; and my honesty is
sustained by the certainty that if Enquirer had not seen the absurdity of -it all
he would not have asked for the opinion of others. Let it be further softened
by the confession that if yours is not ““my way of sinning”™ yet I have my own
way which would doubtless appear as grave to you as yours does to me.

FELLOW-SINNER.

——— > -

Wrimary Bepaviment.

*‘Good morning, sweet April, so winsome and shy,
With a smile on your lip and a tear in your ¢ye,
There are plenty anemoncs hid in your hair,
And bonuy blue violets clustering there.

THE RAIN SHOWER.
KEY oE G. TiME 6& )
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Plump little baby clouds, Tired little baby-clouds,
Dimpled and soit, Dreaming of fears,
Rock in their 2ir cradics Tara in their air cradles,
Swinging aloft. Dropping soft tears.
Snowy cloud-mothers. Great snowy mother-clouds,
\With broad bosoms whitc, Brooding o'ct all,
Watch o'cr the baby-clouds Let their wwarm mother tears

Slumbering light. Tenderly fall
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APRIL. .

The New Year is mmy mother, I love the little children, -
I'm her fourth child you see; And when I send thewm showers
They say I’m very fond of rain, "T'is just to help my sister May
“Tis true as true can be. To bring them lovely flowers.
Key oF D. TiMe 2-4.
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THE SONG OF THE SEEDS IN THE SPRING.

Littlc brown brother, oh ! little brown brother,
Are you awake in the dark ?

Here we lie cosily, close to each ather,
Hark to the song of the lark—

“Waken !’ the lark says, *“Waken and dress you,
Put on your green coats and gay,

Blue sky will shine on you, sunshinc caress you—
Waken ! "tis morning—’tis May.”

Littlc brown brother, oh! little brown brother,
What kind of a flower will you be ?
I'11 be a poppy—all white, like my mother,
Do be a poppy like me.
What! You're a sunflower? How I shall miss you
When you're grown golden and high!
But I shall send all the bees up to kiss you;
Little brown brother, good-bye.
--E. Nesbit.

SUGGESTED PROGRANME.

Aa cxperienced Grade I teacher gives the following as the programme she
like to follow with beginners. Is itideal?

ReaniNG.—Teach the children to read casy lessons from the board and from
beoks in writing and printing.  Make the reading the wmost finportant work of
the first year. Several readers shouid be supplicd for the childrea's use. Con-
finc the work to lessons where the children can learn to recognize the words
quickly. Don't give them lessous in which there is so much work that the
meaning is lost, and don’t try to iatroduce the world’s best literature to Grade
1 pupils.

WRITING.~T'each pencil holding and proper position for writing ;5 then have
the children leam to write the letters of the alphabet and to combine them inte
casy words. They would be better without writing lcssons for the first six
months, and they should not be given words to copy for scat work.

-
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NuMBER.—No class lessons. Anything that they can learn during seat work.

CALISTHENICS.—Teach them to walk, sit and stand, and give them calis-
thenic exércises but no military drill.

POLITENESS.—A lesson once or twice a week and incideantally all the year.
Their good behaviour during school hours can all be taught in these lessons.

SrEARING.—Teach them to speak distinctly and at the right pitch.
SINGING. DrAWING. NATURE STUDY.

SEAT WORK.—To be changed often and to be as waried as possible. Don’t
have much copying from board, and at times give them anything, no matter
hovw silly it seems, for a change.

Have 45 pupils in your room and have them come to school from 9.30 to 11.30
and 1.30 to 3.30.

TEACHING ROTE SONGS.
F. M. H.

It would seem that the teaching of rote songs was so simple a matter as to
leave no room for discussion, but after having seen and heard results from many
sources, it seems that it might be well to consider the best way of making this
part of one’s work a success.

Each teacher has her own list of songs which she teaches each year, some-
times discarding an old favorite for what scems more pleasing in movement or
sentiment. Of all the afflictions which we are called upon to bear, the doggerel
written for little children is by no mecans the least, but if onc only will, one can
find bits of verse, from the pens of those who know hotw to write good verse,
which can be adapted to some favorite melody. Songs, of course, should be
adapted to time, season and circumstances. Children have been known to sing
“Good moraing, merry sunshine,”” when by far the most appropriate selection
would have been “This is the way the rain comes dowan.”

Oune's selections made, the important fow presents itself. The experience
of a teacher who has made something of a success in attaining clear enunciation
aad correct uuderstanding of the words and seatiment of her songs, with her
littiec ones, may be a help to some.

She first talks wifs them, not Zo them, about the subject of the song, and
after it has been talked ever siie repeats the words to them, using all the expres-
sion of voice and actior neceded to make an impression on their minds.  There
she leaves it for a time and at the next opportunity the whole song is sung to
them. You may think this takes a good deal of time, but this teacher uses the
few moments before school opens for this part of her work and the children are
apt to be e/l on iime.

The next step is a truly old-fashioned one, but some o/d ways are superior to
some new ones.  After singing the first stanza as 2 whole once more she pro-
ceeds to “line it off,” the class singing cach line after her, never with her. It
Tequires practice to be atle to do this and onc esseatial is 2 thorough acquaint-
ance with words and music, ¢ls¢ one’s attempts to ** line off ™ svill end in dismal
failure. In this way each child's car is being trained, and it is astonishing how
Tapidly a new song is mastered,
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It is wise to pitch each song high. If one has a chromatic pitch pipe one is
reasonably sure of accuracy. One point to be strongly emphasized is this—
never sing with the children while they are learning a new soug else they will
become dependent on the teacher's vouice, and are helpless without it. 1t is only
one more lesson in independence for them to learn. o

One’s own enunciation should be clear and distinct and much care should be
taken in phrasing. I once heard a class of kindergartners who were singing the
morning bhymn before a large audience, phrase one part in this way “For rest
and food and,” pausing after and instead of food. It is an easy error to fall in-
to, and once in it is difficult to bring the children out. Avoiding this and fol-
lowing this plan will make toward success in this line of work. -

—— - ————

Wommunications.

A TEACHERS' EXCURSION.

Selkirk, Man., April 1st, 1901.
7o the readers of The journal :—

An enquiry appeared in the March number of the Journal, concerning a
teachers’ excursion. The writer is correct in saying that the excursion of last
year was not the success that it was hoped it wounld be, and yet by inquiries
made by members of the committee of last year, there must have been forty or
fifty teachers in the province who took advantage of it.

When the matter was brought up in the Provincial Association last sum-
mer, it was deemed unnecessary to appoint a committee to take up the matter
this year. It wvas thought by a majority of those present that the railroad com-
panies would henceforth look after the matter themselves. It is a question in
the undersigned’s mind, whether it would not have been better to have appointed
a committee to keep the matter before the minds of the teachers, even if it were
necessary to keep it before the railroad companies.

The matter certainly shouid be taken up this year when the Pan-Auwmerican
Exposition is aticad of us. There is ample time yet for every local association
to discuss the matter, and pass a resolution concerning it. If the executive of
cach local association would just make it a point to have a discussion on that
topic, the interest throughout the province could be aroused.

We hicard something also last sumner at the Provincial Association about a
summer school at some resort in Maaitoba or Western Ontario, and I belicve a
committee was appointed to do something about it. It would doubtless be of in-
terest to the Manitoba teacher to know what that committee has done and
whether there is hope of such an institution in the near future.

A number of other inquiries might be made about the Provincial Assecia-
tion but when the one made already is answered it will be time enough to make

them.
P. D. HaRR1s, Selkirk.
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QUESTION DRAWER.

“At téachers’ conventions would it not be better to give more time to the
question drawer and an eariier part in the programme 50 as to allow time for
discussion 7’ ‘

AMBROSE W. STOCK,

Seeburn.

It would seem that the first thing at a convention is to establish a feeling of
warmth and confidence. Towards this end nothing is better than a question
drawer properly managed. The man in the chair can put in four or five ques-
tions himself and call on parties in the room for answers. Then he can take a
vote on the answer, and in ten minutes things will be red-hot. The purpose is
not to get discussion on the point at issue so much as to get teachers feeling
that the convention is theirs. ‘This is the secret of a successful meeting. Ilna
properly conducted question drawer teachers should ask about real issues and
there should be interchange of opinion. No one man should be detailed to
answer 21l the questions. But one man should manage the drawer, assigning
questious, closing discussions, &c. Question drawers alone will not make a
good convention. Systematized truth can be presented only in carefully-pre-
pared addresses or essays. But for waking people up, thawing them out as it
were, devoloping in them the fireside feeling, there is nothing much better than
a good question drawer to open a convention, Then there should be a longer

, time given for the sume purpose at the close. The reason for this is obvious.

o1 . .e
T ditorial.

OUR NEW INSPECTOR.

Owing to the rapid development of the North-western part of the Province,
the Departnent of Education has found it necessary to organize a new inspec-
toral division, and the position thus caused has been filled by the appointment
of Mr. A. W. Hooper. Mr. Hooper briags to the work an experience of cleven
vears in the school room, during which time he taught in all grades and classes
of rural and town schools, and for several years was principal of onc of the
largest intermediate schools in the Province. In the several positions which he
held Mr. Hooper so acquainted himself as to get flattering testimonials from
such competent judges and reliable witnesses as Mr. J. J. Tilley, Inspector of
Model Schools for Ontario aud Dr. D. H. McCahman and Mr. A. Mclntyre, Pub-
lic School Inspectors for this Province. Mr. Hooper's practical acguaintance
with the conditions and requirements of the various classcs of scholars that wili
come under his supervision, his sound knowledge of educational doctrine and
practice will command the confidence and respect of the teachers among whom
hic will work and his professional brethren of the inspectoral staff, while his
good judgment, even temper and tact ensures his success in that part of an in-
spector’s work that brings him in contact with the trustees and the general
public. The Journal wishes him all suceess in his new position,
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POSITIONS EXCHANGED.

The many students of the Prcvincial Normal school that have graded since
the appointment of Mr. H. S. MacLean as a mewmber of the staff eight years ago
will regret to learn that oying to failure of his eyesight Mr. Macl.ean has been
compelled to ask to be exchanged from the Normal school to the inspectoral
staff of the Province. This request was complied with by the Department of
Education, and the transfer was made on 10th inst. Mr. MacLean was appoint-
ed to the South-western division with head-quarters at Killarney. Mr.E.E.Best
of the South-western division was transferred to the North-eastern division with
head quarters at Winnipeg, and Mr.Alex.McIntyre of the North-eastern division
was placed in the vacant position in the Normal school.

Mr. MacLean’s clear and vigorous intellect and forceful methods of present
tation made hima power in the Normal school, while his general personality
made him a favorite with all. In returning to the work of inspector at which
he had served several years before his appointment to the Normal school, Mr.
MacLean carries with him the regard of all with whom he came in contact in
his work in Winnipeg, while he will be warmly welcomed to his new field by a
large number of teachers who as students received their training at his hands.

Mr. A. Mclntyre who succeeds him has an enviable record as a successful
teacher of professional and non-professional students, and as a strong man in
science and iu mathematics will exactly fill the place vacated by Mr. MacLean.

Mr. Best has many warm friends in the teaching profession in Winnipeg
and its neighborhood, who will gladly welcome him to the North-eastern dis-
trict. The excellence of the schools in the territory in which Mr. Best has lab-
ored is adequate evidence of his competency as an inspector, and the teachersin
his new field may be surc that they will find in him a kind friend and wise
counsecllor.

OUR AMERICAN COUSINS AND PATRIOTISM.

“ The Intslligence,”” a Chicago educational journal in a receut issue gave
suggestions for the proper observance of “Waskinglon Day” in the schools.
How to inculcate patriotism is a question which agitates the mind of many
anxious ones in both Canada and the States.

The ideal and the method of the Chicago Inlelligence man are worthy of
passing commeunt. Small boys are decked in paper cocked hats, paper sashes
and cutlet frills; proudly they prance with pastcboard hatchets. Can’t you fect
what is coming ? The little potential Presidents go through Hatchet Drill,
dramatize the story of “H. Lee that was never told,” and with erection fill up
the gaps with snatches of song, the while proud parents from the platforin
beam appreciation. Would you like a specimen stanza of the didactic ditty ? :

“We're like George Washington of old, we have our little hatchets;
(a1l hoid up hatchets)
But we'll not hurt our papas’ trees, (all shake heads) because we know
we'd catch it. (all give themselves a spank).”
Note the cthics of the last two lines, “We'll not hurt our papas’ trecs,
becasuse we Enow we'd calch il ‘The only allowable inference is that swithout
the fear of the spanking—orchards might be destroyed with impunity

-
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while gaunt devastation stalked the land. But what tommy rot the whole
thing is to place before supposedly sane teachers as “an admirable device for
incunlcating patriotism!” Do the Chicago children revel in such banal pilays
I wonder. ‘The average small boy of my acquaintance if you put him on a desert
“island with a bit of string in his pocket, out of driftwood, his ten fingers, and
the common sense that God has given him would conjure up something better
than this. And the average small boy has higher conceptions of the dignity of
true patriotism, as wituess the live boys in Kipling’s “Stalky & Co.”

AGNES DEaNS CAMERON.

PROTECTION OF BIRDS.

The following is a copy of resolution adopted at the Annual meeting of the
Western Horticultural Society, held at Winnipeg, March 14th, 1901 :—

That the Executive Committee of the Society be authorized to interview the
‘Provincial Government of Manitoba and urge upon them the importance of pub-
lishing in pamphlet form the Insectivorous Birds Act with all amendments to
éate, and to request the Department of Education to cause the same to be read

nd explained in all the public schools of the Province ; and that the Executive
e further empowered to take all necessary steps to secure the enforcement of
he Act. Pursuant to this resolution Mr. Alderman Barclay and Mr. W.G. Scott
Svaited upon the Advisory Board at its last meeting toask that the matter be
¥ ommended to teachers throughout the Province as a subject on which they
$hould glve instruction to their teachers. The birds exempt from the protection
% fforded by the Act are eagles, falcons, goshawks, sharpshinned hawks, duck
awks, pigeon hawks, blackbirds, cowbirds, English sparrows, ravens, loons,
fusty grackle, purple grackle, coopers or chicken hawks, cranes, cormorants,
Jcrgansers, pelicans, crows, wild swans, wild geese, wavies or show-geese, and
¥he birds specially mentioned in the “Game Protection Act’” 53V C33 S1. It is
Sgnlawful to kill any wild bird other than those included in the foregoing excep-
jon, or to destroy their eggs or have them in possession. Offences against the
BAct are punishable by fine or imprisonment. In connection with instruction in
Bhe provisions of this Act lessons should be given on the services the birds ren-
Mer to man, while the opportunity for humane teaching should not bg lost sight
}“- . Every boy that comes under the infiuence of the schools should be taught

MNever to find his pleasure or his pride in sorrow of the meanest thing that

i Before any further arrangements can be made for summer school it wiil be
cessary for those trying to make arrangements to have definite information
jom teachers. If therefore within the next three wecks those wishing to take
gvantage of such school will answer the following questions, sending the
B swers to the J ournal, an announcement will be made in next issue, as to

Sst of iustruction, place of mecting, &c.

What point do you prefer as place of meeting? (Killarney, Shoal Lake,
Rat Portage, Winnipeg, &c.)

In what subjects would you wish instruction? (Science, Music, Art,
English, Classics, Science and Art of Teaching, Psychology, Manual
Training, &c.)

How long would you be likely to attend ?
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In the last issue of The Journal reference was made to the action of the;
Advisory Board with regard to first-class professional certificates. The refer.,
ence has been misunderstood by some. The new regulation is nothing more
than this: Formerly teachers holding second class professioual certificates and
first class non-professional certificates, had, in order to obtain first cldss profes.,
sional standing, to write on about nine papers, of which five were on method;,
The new regulation limits the professional examination in the case of oucb
teachers to the purely theoretical subjects, as outlined in last issue.

i

The C.P.R. Co. is arranging for special rates to the Pan-American Exposi;
tion at Buffalo. The rates were not fixed at the time of going to press, but fultd
notice will be given in next issue. It is likely that if a sufficient number oi}
teachers express their willingness to go, a date will be fixed and special can
arranged for.

We are glad to call attention to one or two of the contributions of this issue:
Mr. Laidlaw has dealt with a topic too often neglected. It is the teacher with"‘g
broad sympathies and social power that becomes a success in his district. Mr{
Arnett touches the question of dealing with a pupi/ an infinitely more importan;
problem than dealing with a subject of study. We feel that the subject of e
thod, as related to the teaching of what is on the curriculum, may be overdone:
but there is open for us the whole field of method as applied to the treatment
various types of mind. Can we not have from our teachers more experienc
such as that of Mr. Arnett? If in our Journal we can only succeed in exalting:,
the learner rather than the thing learned, we shall be doing the highest kind
service. We are not thinking now of the primary schools alone, but of the hiy
schools and colleges as well.

h
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We have just received as we are going to press and too late for the preses

issue two most interesting papers,—one on Nature Study by Mr. Sandercociid
and one on the teaching of history by Inspector S. E. Lang. Both will appegy
in the May number. 3’
—— > :g
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ARBOR DAY. K|

%

For seven or cight years past an attempt has been made through the cstal

lishment and observance of Arbor Day to interest children in the growth
trees. For want of definite direction however the results up to date have n
been important. This year therefore the Department of Education has taken t;
matter in hand and it is proposed to interest teachers and pupils and throug
themn the public in every school district in the country. The following circuls
from the Department will explain itself. Teachers will know that educati
means more than teaching the ordinary subjects on the programme of stug
It meaus broadening the sympathies, purifying the tastes, developing a lovef
all that is beautiful and lovely. On this account alone the time given to Arbg3

ed means much to our province in wealth, beauty, and comfort. By all mex
let us have whole-souled exercises on Arbor Day. 3

-
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DEPARTMENT OF EDUCATION, MANITOBA.
ARBOR DAY.

The attention of teachers, trustees and citizens generally is directed to the
ymportance of making Arbor Day a general tree-planting occasion. Friday s
ay 10th, has been proclaimed Arbor Day and it is a Public School holiday.
t he school trustees should grant the necessary expenses and the teachers should
$ake such steps as will ensure the successful carrying out of the y.lans suggested.
$'he teachers should prepare the pupils to enable them to givea brief interesting
$Programme of appropriate recitations and songs. The public should be invited
§nd the exercises should close with some fitting ceremony of tree planting, and
ddresses by prominent citizens. A number cf copies of a story of Canadian
¥orestry and Western experience have been mailed to the Secretary-Treasurer
§f each school district. A copy of this pamphlet is to be placed in the hands of
Pach teacher and the others are to be distributed among the prominent citizens
gn the district. It is earnestly hoped that the Arbor Day exercises will be fol-

ARBOR DAY SUGGESTIONS.

Have beans or corn planted in boxes at intervals of three days. On Arbor
Day have pupils in turn describe what they have, thus tracing the growth
of the plaats.

Have branches of the chief trees of the neighborhood mounted and named.

Have a composition read by an older pupil, giving the life history of a tree.

Have the board decorated with groups of leaves and drawings of trees and
flowers.

Have couplets or stanzas on board, such as

“How sweet at summer’s noon, to sit and rest
Beneath the shadows of some ancient elm.”

“From the leafy woods
One various song of bursting joy ascends.”

“Ah my heart is weary waiting, waiting for the May
Waiting for the pleasant rambles, where the fragrant hawthorn brambles
With the woodbine alternating scent the dewy way,
Ah my heart is weary waiting, waiting for the May.”

Have pupils read such selections from their readers as, The Maple; The
Maple Tree ; Making Mapie Sugar.

Have songs, The Land of the Maple, Dominion Hymn, Woodman spare that
Tree, &c.

Selected recitations from Wordsworth, Bryant, Tennyson, &ec,

A talk based on the information in Department pamphlets.

Formal tree-planting.

Some Quolations :—
ONLY A LEAF.

It was only a little leaf; It was only a little leaf;

But on it did shine the sur, But it took its gladsome part

The winds did caress, the birds In the great earth’s life ; and
did sing, at last

And it lived till its work was done. Earth clasped it to her heart.
—Minot Judson Savage,
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ANSWER TO A CHILD’S QUESTIONS.

Do you ask what the birdie say ?

The sparrow, the linnet, the dove

And the thrush say I love, and I love !

In the winter they’re silent

The wind is so strong

What it says I don’t know

But it sings a loud song.

But green leaves and blossoms

And sunny, warm weather

And the singing and loving all come back together,
And the lark is so brim full of gladness and love
‘The green fields below him, the blue sky above,
‘That he sings and sings and forever sings he

I love my love, and my love loves me.

WAITING TO GROW.

Little white snow drops, just waking up,

Violet and daisy and sweet buttercup '

Think of the flowers down under the snow,
Waiting to grow!

And think what hosts of queer little seeds—

Of flowers and mosses and ferns and weeds—

Are under the leaves and under the snow,
Waiting to grow!

Think of the roots getting ready to sprout,

Reaching their slender brown fingers about

Under the ice and the leaves and the snow,
Weiting to grow !

Only a month or a few wéeks more,

Will they have to wait behind that door;

Listen and watch, for they are below—
Waiting to grow!

Nothing so small, or hidden so well,
That God will not find it, and very soon tell
His sun where to shine, and His rain where to go,
To help them to grow !
—Skinner's Arbor Day Manual.

. THE WIND-FLOWERS MESSAGE.

With the first shy flowers of springtime
Comes the frail anemone,

And a gladsome Easter message
Brings to you and me ;

Wind-flowers, wind-flowers, swinging, swayving,
With the breezes lightly playing,

What is it you’re saying ?

¢“Climb up, children, toward the sunlight,

From earth’s tangles near and far;
Lift your cheery smiling faces,

Brave as wind-flowers are :
Child-flower, child-flower, upward growing,

All the heavenly graces showing,
Blessed be your blowing !

—Charles Stuart Prait,
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THREE LITTLE TREES.

(Recitation for a tiny girl. Three other children stand near—
as the tree—laughing, whispering, telling secret, clapping hands,
etc., in pretty pantomine.)

Way out in the orchard in sunshine and breeze
A-laughing and whispering, grew three little trees.

And one was a plum tree, and one was a pear,
And one was a rosy-cheeked apple-tree rare.

A dear little secrct as sweet as counld be,
The breeze told, one day, to the glad apple tree.

She rustled her little green lcaves all about,
And smiled at the plum, and the secret was out.

The plum told, in whispers, the pear by the gate,
And she told it to me, so, you see, it came straight.

The breeze told the apple, the apple the plum,
The plum told the pear **‘Robin Redbreast has come !"*

And out in the orchard they danced in the breeze,
And clapped their hands softly,these threelittle trees!

A SEED.

A wonderful thing is a seed,

The one thing deathless forever ;
Forever old and forever new,
Forever faithful and utterly true,
Fickle and faithless never.

Plant lilies and lilies will bloom ;
Plant roses and roses will grow !

Plant hate and hate to life will spring ;
Plant love and love to you will bring
The fruit of the seed you sow.

A SPRING LANDSCAPE.

green trees whisper’d low and Into the blithe and breathing air,

mild ; Into the solemn wood,

t was a sound of joy! Solemn and silent everywhere !

y were my playmates when achild, Nature with folded hands seem’d
d rock’d me in their arms so wild! there,

1 they look’d at me and smiled, Kneeling at her evening prayer !

s if I were a boy ; Like one in prayer I stood.

ever whisper’d mild and low, Before me rose an avenue
Come, be a child once more ! Of tall and sombrous pines ;

waved their long arms to and Abroad their fan-like branches grew,

fro, And where the sunshine darted
beckon’d solemnly and slow; through,
I could not choose but go Spread a vapour soft and blue,
to the woodlands hoar. In long and sloping lines.

And, falling on my weary brain,
Like a fast-falling shower,
The dreams of youth came back again,
Low hispings of the summer rain,
Dropping on the ripened grain,
As once upon the flower.
—Longfellow.
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AN ARBOR DAY TREE.

Dear little tree that we plant to-day

What will you be when you're old and gray ?

‘“The savings bank of thz2 squirrel and mouse
" For robin and wren an apartment house,

The dressing room of the butterfly’s ball,

The locust and katydid’s concert hall,

The school boy’s ladder in pleasant June,

The school girl’s teat in the July noon.

And my leaves shall whisper then merrily

A tale of the children who planted me.”

— Youth’s Companion.

SAMPLE COMPOSITION.

The following composition was written by a Galician boy—age 11 years.
He came here three years ago; has been at school a little over a year. The
paragraph headings were w?rked out in class, and are the result of discussion.
Can any of our teachers send us anything better than this? We are indebte¢
to Mr. H. Walsh for the contribution.

THE PIED PIPER.

The bad shape of the town.
Matter What the people did to make things better.
of Arrival of stranger and his offer. k

Paragraphs| What he did. : j
How people paid him.
\ How he paid them.

— e,

The city of Hamelin was once full of rats and mice. The people could no
sleep for the noise that they made.

The people decided to offer a reward.

A last a queer stranger came to the town. He offered to get rid of themiif
they would pay him,

The stranger took his pipe and walked through the street playing a tunef
and all the rats and mice followed him. At last he came to the sea. He got i
to a boat and as the rats and mice all followed him they were all drowned.

When the stranger came back to ask for his money the people refused to
pay him. 3

The stranger said nothing, he took his pipe and went down the street play
ing a tune and the children all followed him and have never been seen since.

DMYTRO WALCHULR
March 13th, 1901. %

With regard to the addition of 7 and 9 mentioned in February Journal,
should say that the variety of methods used in arriving at the result showd
good teaching. It indicates that the pupils have been led to find their own way:
of doing things. No two brains being constructed alike, it is not to be expecté
that all brains will follow the same line of thought to arrive at any conclusion,é

B. S.é
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. Zuspectoval Fotes.

FROM COLLEGIATE COMMISSIONER'S REPORT.

Regular instruction in military drill and calisthenics is given in only one
Eollegiate Institute. Itis td be regretted that adequate provision for this im-
ortant part of the 2ducation of a boy or ¢ > not made in all the Collegiate
stitutes of the Province. A short period .ch day devoted to physical exer-
ses under a competent instructer would be found not only to prownote the order
Z#nd discipline of the school but also to improve the carriage and bearing of the
“Pupils and conduce in no small degree to the formation of a manly and self-
liant type of character.

FROM INSPECTOR ROGER GOULET'S REPORT.

I am of the opinion that if Inspectors had the opportunity to do so, it would
a great advantage to hold public meetings and give lectures on the vital
restions of education and instruction. This would have the beneficial effect of
nlightening public opinion and diffusing the proper spirit of earnest co-opera-
Society does not look upon the teacher with the respect due to the import-
mce and dignity of his calling. Several of our good teachers have left the pro-
ssion because their services were not duly appreciated. The small remunera-
on has a most detrimental influence on the standing of our schools as a lower
ade teacher is often displacing a better orne.

Wit reference to text books I would venture the opinion that there should
a legal enactment by which power would be given to the trustees to furnish
f their discretion text books free, to children attending school. Ina good many
ses several children attend school and are without the necessary supplies for
eral weeks. In a few instances the trustees have been advised by my pre-
essor to provide such children with the requisite supplies at the expense of
board, but there are ratepayers who having no families to be educated or
ing families whose school days are over, feel-or think themselves aggrieved
§F being called upon to contribute for the furnishing of such supplies by the
Jard. As a cousequence the trustees will not assume the responsibility of do-
b what would have such desirable results.

2 IFROM SUPERINTENDENT D. McINTYRE'S REPORT.

f A more important educational departure was the provision made towards the

Bsc of the year for the early introduction of manual training for boys. This
made possible through the the public spirited action of Sir Wm. McDonald
[setting apart a large sum of money to enable School Boards in the large-
htres of every province in Canada to introduce and carry on for three years
fway of experiment this education of the hand and eye, which is believed by
Ppughtful men everywhere to be necessary for all round developwment.

8 The McDonald Fund which provides the means for cariying on this work is
ninistered by Professor Robertson of Ottawa, so well known as an able and
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zealous exponent of the practicalin education. The terms of the agreement
with the Winnipeg Board are that on condition that the Board supply the rooms,
the Trustee of the fund will bear the expense of equipment of such rooms with all
necessacy material and apparatus and all costs, charges and expeuses, in con-
nection with teachers’ salaries and expenses of equipment, maintenance of
equipment and materials for use of pupils.

*“The work will be carried on at centres’ to which boys are to be sent a half
day each week. Each teacher can instruct twenty boys at a time and five
teachers cau thus give instruction to 1000 boys which is approximately the num-
ber in the Winnipeg Schools between grades five and eight. ‘The adoption of
the wood work for the boys seems to carry with it the necessity of some corres-
ponding work for girls and a committee have already considered the question of
sewing and domestic economy but without arriving at a decision.

By many this new departinent in school work is held to be the greatest edu-
cational reform of the century that has just closed. It is claimed for it that it
develops executive ability, gives the mind that practical turn that enables it to
make use of and supply and apply knowledge, gives the boy the mastery over
himself and strengthens him'to overcome difficulties, trains him to accuracy and
exactuess, develops his power of observation and stimulates the disposition to
independent inquiry, supplementing in this way the mental training afforded
by the ordinary subjects of the School course.

The movement in favor of Manual training has been most marked in the
ast ten years, and hand work of some kind has found its way into the Schools
of most of the progressive cities on both sides of the Atlantic during that time,
and reports of the results of the work are all favorable.

In the ordinary class work the standard of former years has been maintain-
ed, the larger classes in many instances making the progress of the pupils less
rapid than it otherwise would have been.

For the most part however the right end has been kept steadily in view, and
character and power has been aimed at, rather than knowledge.

FROM INSPECTOR A. McINTYRE'S ﬁEPORT.

The progress in reading throughout the divisions has been satisfactory,
particularly when the pupils have access to supplementary material. Learning
to read is an importaunt part of the training of school children, but learning how
to read is quite as important. A child’s mastery of the printed page may leave
him with the key to that which is base and ignoble in literature or it may open
to him that which is ennobling and inspiring. = Whether he turns to the one or
to the other will depend largely upon his early associations. To present the
right pattérn is one of the functions of the teacher and for the sake of giving
right ideals to the children we must place before them such literature as will
supply not only standards in language but ideals in character. For this reason |
I have repeatedly called the attention of trustees and teachers to the absolutc|
necessity of furnishing their schools with an adequate selection of desirable
books, believing that children who have been accustomed to such a.ssociations}
can never be satisfied with the pernicious pages of the dime novel.

~



OF WESTERN CANADA.

Selected. -

THI% MEETING WITH THE MAN IN THE WOODS.

By Eleonore Heerwart, in Hand and Eye.

(23]
~1

A

On my way to Oberweissbach, Froebel’s birthplace, I was staying few days
at Blechhammer, a place consisting at the time when the occurrence here
described took place, of an inn and a mill. The mill has now ceased to exist,
for it burned down some years ago, but a new hotel has been erected for the
numerous visitors who come to that charming valley on the river Schwarza to
enjoy the wooded hills that line the valley on bothsides, to inhale the salubrious
aroma of the fir tree. It happened that one evening when taking a walk
through the forest, I met an elderly man busy cutting wood and uprooting trees.
He exchanged the usual greetings, and on raising his head from his work my
eyes met a pleasant and open countenance that seemed to invite me to speak to
him, and the following conversation ensued:

I said, “ You are doing hard work.”

‘“ Yes,” he answered, *‘ it is not easy to uproot some trees, while others come
out readily ; but my thoughts are with my work and that makes it less tedious."

“ How do you mean this?”’

““You see,” he continued, ‘‘some trunks come out withount much trouble,
ftheir roots lie more on the surface; others hold fast to the ground, they are
entwined with the rocks beneath, and these I liken to men who stand firm in
their faith, while the others forsake it on the slightest occasion; they follow the
hand that pulls them. I see a difference between the same kind of tree, and
that makes the work quite interesting, so that I do not think of the hardship.
People come into my mind who have little faith in God, and others who have
none, and their lives are shaped according to this difference.”

“You are right,” said I, “and I am sure you are one of those who have
[strong faith in God.”

“Yes,” he replied, * I have.”

Now he sat down on a moss-covered stone, took out his simple meal and
njoyed it. I followed his example, chose a rock to sit upon, and ate my
uncheon, which I had brought with me. After a lapse of a minute or so my
ompanion took up the thread of our previous conversation, and said :

‘“ Work is one thing, rest is something else. While I am resting I look me
o the blue sky though the branches of the trees and think of God who gave up
ood, and I feel refreshed and am ready for work again when meal time is over.
u the meanwhile I have the company of birds and butterflies ; sometimes there
re squirrels above me, or a deer stands in the distance looking at me; all this
eminds me that God, who made these animals, gave each a different form, and -
ow wonderfully is each animal adapted to the life it leads. Many a tourist has
ome to ask about my observations, and I am told they have printed them in
00ks.”’

To hear this was quite interesting to me. We exchanged a few more words.
iud when I'left him I said good-bye as to an old acquaintance, for however
[pteresting his talk, I could not keep the friendly man from his work any
onger.

I continued my way upwards to a beautiful spot, where I could look down on

¢ lovely valley, and there I stayed to watch the sunset, which made the water
f the Schwarza look like gold, and gold, I know, has been found in that river,

r the wedding rings and goblets of the castle of Schwarzburg are made of
at river pold. My thoughts were still occupied with the man I had met, who,

ke the village blacksmith, had taught me a lesson. It struck me he was the
ersonification of what Froebel said in his  Education of Man.” In that book
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page 57 (old edition in the Froebel museum in Blankenburg-Schwarzathel),
three words are printed in large letters: ‘‘Religion, Industry, Temperance.”
Indeed, there was expressed in that face what Froebel means when he says:
* Where three are united thereis heaven on earth, there is peace, joy, blessing.”
Not in opulent surroundings I fourd the happy man, but in the open air, among
lofty trees forming a dome; not in luxurious garments, butin the woodman’s
garb. Would that all men possessed that state of happiness! It is possible to
possess it ; it is meant that it should be owned by.every man, for God has given
us everything to help us towards it ; way, means, opportunities. An obstacle to
obtain this happiness is often that we separate Religion and Work, imagining
that the one is sufficient without the other, but it is not so. Religion alone may
degenerate into idle talk, empty verbiage, intolerance, fanaticism, when it isnot
proved by actions corresponding with the precepts; and work without religion
lacks something in grace and beauty ; it becomes work without hope, drudgery,
slavery, and a man is a machine if his heart is not in what he is doing. Work
needs God’s blessing to begin with and to finish it; it must be cheered by such
words: Well done, thou good and faithful servant.

And why did Froebel associate temperance with religion and work? The
answer was expressed in that wood-cutter's life, and healthful countenance,
moderation, to give the exact mneaning of the German word, massigkeit, that is
here translated temperance There was no excesson either side ; the man rested,
saving strength to give him hew energy; he enjoyed a simple meal which gave
him nourishment, and there was no superabundance of eating and drinking;
the meal was accompanied by happy thoughts suggested by the surroundings
of nature’s beauties, It was the picture of contentment, a fundamental part of
true happiness. Christ himself teaches us that fearing is not loving, for He
says: ‘“My meat is to do the wiil of Him that sent Me” and ‘‘Isnot life
more than meat?,, :

Not in palatial residences alone do we find goodness and honesty. Has not
Pestalozzi pictured a model wife in his Gertrud, who taught her children to
pray and work? To be religious, industrious and temperate is impossible for
everyone; if we canuot be perfect we can cultivate these virtues, upon which
others are built up, to make us more perfect. To arrive at this Froebel wants
to show us the way by his new method of education.

FEELING FOR ENGLISH.

By Edward R. Shaw, Ph. D, i
]

The second essential to be secured is what I may term  feeling for English.™;
If I were required to make a choice between technical kno wledge of English and |
what I may term * feeling for English,” I should unhesitatingly choose the
latter. This *‘feeling for English " is a subtle sensg, transcending psychologica!
analysis, and leading those who possess it to use English with an appreciation
of the true spirit of the language. How, then, shall we develop in pupils this *‘feel
ing for English " ? We may do this by giving them selections from the masters
of English literature, and requiring that these selections be learned by heart,
so that pupils may be able to repeat them, and to transcribe them. In every grade
from the first school year through the eighth school year, certain standard
poems, selected with reference to the emotional status and intellectua!
appreciation of the pupil, should be memorized. At the very least, half 2
dozen poems for each year. Children derive pleasure from learning and repeat-
ing the best literature, as it meets a natural wantin satisfying their sense of
rhythmic expression. They may not recall all this literature in later years, but
it leaves behind it that subtle wsthetic sense of * feeling for English.”

The selections of the pieces which are to be memorized involves a very large
and a very important gnestion, namely, their ethical import; but that is a
question aside from the purpose of this article. There should be, then, for cach
grade, a certain number of carefully selected poems which each pupil should
memorize, and with such a degree of perfection that he could rise and repeat the

”
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poem or take pen and paper and transcribe it correctly as to spelling, punctua-
tion, capitals, and form.

In the’sixth, seventh and eighth school years, pupils should be given an
opportunity to choose from a small collection, the poems they would prefer to
memorize. For instance, if six poems were required of each pupil in any of
‘these years, twelve poems should be given him to read and select his quota from
in the sixth school year, and twenty-four in the eighth school vear. The object
of this plan is to provide for the child's individuality of choice as influenced by
his individuality of experience, and by his individuality of emotional tone.

But poems in themselves are not sufficient to develop this * feeling for
English.” Many of our courses of study furnish lists of poems that are to be
memorized in the several grades, but I do not recall a course of study where
excerpis of fine prose are required to be memorized. In the days of a genera-
tion ago this * feeling for English > was developed by those splendid selections
of oratory which boys were required to memorize aud speak at the rhetorical
exercises then periodically held. We must not forget, in the multitude of newer
things pressing upon our attention, all the good in the past. Hence, there
should be provided in each grade a number of prose selections suited to the
understanding and capacity of the pupils, each a unit in itself. The pupils.
should memorize these excerpts so as to be able to repeat them orally, or to
traunscribe them, as has been recommended with reference to the poems.

THE ADVANTAGE OF DISADVANTAGE.

In the current number of * The Philistine,” appears an article on “Advan-
tages and Disadvantages,” (by “Fra Elbertus,”) which contains some live
thoughts'; among other things, the writer says :—

The so-called ‘‘disadvantages” in the life of a child are often its advantages,
and on the other hand “advantages” are often disadvantages of a most serious
sort. To be born in the country. of poor parents, is no disadvantage. The
strong men in every American city—the men who can do things : the men like
James J. Hill, Philip G. Armour, or the late Tom Potter, who gloried in dif-
ficulties, waxed strong in overcoming obstacles, and laughed at disaster—men
who could build three miles of railroad a day, and cause prosperous cities to
spring up where before were only swamps and jungle, these men were all coun-
try boys, nurtured in adversity.

I once heard George M. Pullman tell how at 10 years of age he used to cook,
help his mother wash dishes and sweep. At 17 he helped his father move houses
and barns, and dig wells, and construct church steeples. That is to say he was
getting an education —learning to do things, think for himself, and be strong

‘and self-reliant. But we find Pullman protecting his own sons from the bless-
ings that had been his. Instead of having his boys brought up to do things, he
“had servants who cheated them out of all that round of daily duties which had
‘made him strong. The result is that the sons of George M. Pullman are pretty
‘nearly moral defectives and their fantastic tricks before high heaven have added
‘to the gayety of nations. Pullman could operate a great industry but he could
‘not bring up a family. He succeeded in everything but the boy business.

; And the mote-blind pedagogues are quite willing to keep on stuffing boys
:with impressions, not knowing that the number of impressions a boy can hold
is limited. We grow through impression, and the large colleges, even yet, af-
ford a very imperfect means for expression—all is impression and repression.

i But to-day we find a few of the highest type of teachers making a bold
stand for the natural method of education. We grow strong through doing
things, and when one generation comes into possession the material good that
the former generation has gained, and makes that fool remark, ‘I don’t have to
work,” it straightway is stopping on the chute that givesita slide to Avernys—
#nd then all has to be done over again, ; . .
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I expect to see the day when the honors and compensation of school teaching
will command the services of the strongest and best men and women in every
community. We spend a sum total in the United States of $200,000,000 a year
for the support of our public¢ schools. Yet we raised a like sum last year for war
and fighting machines, and no one lifted an eyebrow, except a few cranks
around Boston and a man in Nebraska. Would it not be sensible to reduce our
fighting force and use the money to increase the efficiency of our teaching force?
We will then do away with truancy, trampism, hoodlumism, and lessen crime by
nine-tenths. We will not supress bad or restless boys, we will divert them, and
direct their energies into paths of usefulness, and the day is coming.

For these thoughts are not my thoughts. They are in the thoughts of thous-
ands in every city, town, hamlet and village --east or west, north or south—it’s
just God’s truth, and when enough people arrive at truth, and realize that every
day is Judgment Day, and the important place is Here, and the tim:e is Now,
then we will work for a present good, and educate, not kill, love, not hate. And
the men and women who educate most and best, shall be honored most. The
Day is dawning in the East.

AGNES DEANS CAMERON.

WHAT EDUCATION MEANS.

By Dr. Nicholas Murray Butler.

In beginning Dr. Butler spoke of the change of the ideal of the educated
man from that of a scholar, a man possessing information, to that of character;
the change of the ideal of education as a process of acquiring information to
the process of developing character.

As a first evidence of education Dr. Butler gave correctness and precision in
the usc of the mother-torgue. Formerly it was necessary to study ancient
languages in order to get at knowledge. This is no longer necessary and, more-
over, since the ideal of education is character, power rather than information is
the object of study. Power to express himself clearly and concisely in the
language of a man’s own time and country is the first requisite and first evid-
ence of an education.

Sccond, the speaker placed refined and gentle manners which are the out-
come of established habit. He discriminated between the courtesy which is the
vencer of the moment and that which is vital because it is the expression of
habitual thought and fecling.

Third, he would put the power and habit of reflection, because only through
reflection can principles be developed into thought, fecling and action. An edu-
cated man acts from principle, his every activity guided by reason.

Fourth, the power of growth. It is the ideal of cducation to give a man
power to form lasting habits, not to arouse interest, but to arouse lasting in-
terests, to enable him to plan, to look forward, to be optimistic, to be receptive
to ncew feelings, new thoughts, ready for new acts.

Finally, 3 fifth evidence of an education is the power to do, cfficiency.

The tone of this address was as high and pure as its form was beautiful.
It could not fail to be an inspiration to those who heard it because of the con-
stant emphasis made upon thosc essential qualities in life and character which
cach individual may develop in himsclf even though he may not be able to gamn
a formal cducation through the medinm of the schools.

When our leading cducators lay stress upon the quality of the life rather
than a measure of attainment it is a causc of rejoicing and hope.

-
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The Philadelphia Manual Truining School, the .Wannal Training Maga=ine
informs us, sought from various college presidents opinions of the value of
mannal training to students who go on to higher courses of study. President
Eliot, of Harvard University wrote: * I would like to see some form of manual

‘training made part of the education at school of every boy who is to come to
‘college. It not onlytrains the eye and the hand, but develops the habit of
. accuracy and thoroughness in any kind of work. Moreover, it develops the
mental faculties of some boys better than books do.”” President Gilman of
John Hopkins says : ** Manual training is an esseatial part of a good education,
whether that edncation is restricted to the common school or carried on to the
highest discipline of technical schools and university.” President Schurman
of Cornell, says: “‘Some modicum of manual training should be included in
the school training of every child of the present time.”” President Harper, of
Chicago, writes : * Every young man and young woman is the better titted for
the higher work of the university for having trained hands, and the power to
plan and execute which comes through manual training.”

Department of Education, Manitoba,

The following is a list of the Inspectoral Divisions of the Province:

The Western Division, to comprise the following lands:—The municipalities
of Ellice, Birtle, Archie, Miniota, Hamiota, Wallace, Woodworth, Pipestone,
5ifton, Arthur.  S. E. Lang, B.A., Esq., Virden, Iuspector.

The Brandon Division, to comprise the following lands:—The mun’cipali-

ies of Blanchard, Saskatchewan, Odanah, Daiy, Elton, North Cypress, White-

#head, Cornwallis, Glenwood. Oakland, South Cypress. A. S. Rose, Esq.,

graudon, Inspector.

The South-Central Division, to comprise the following lands :—The munaci-

alitics of Cameron, Whitewater, Riverside, Argyle, Winchester, Brenda,
forton, Turtle Mountain, Louise. IH. S. McLean, Esq., Killarney, Inspector.

The North-Central Division, to comprise the following lands :--The munici-
alities of Rosedale, Lansdowne, Langford, Westbourne, North Norfolk,
4 ortage la Prairie, South Norfolk. T. M. Maguire, Esq., Portage la Prairie,
gxspccton
The North-Eastern Division, to comprise the following lands :—The muni.
Fipalities of Springfield, Brokenhead, St. Clements, St. Andrews, St. Pauls,
XKildonan, Assiniboia, Rosser, Rockwood, Woodlands, St. Laurent, Giml,
FPosen, and all the territory North and East of these municipalitics. E. E.
West, Esq., Winnipeg, Inspector.
The South-Eastern Division, to comprise the followiny lands :—The munici-
PRlitics of St. Francois Xavier, Dufferin, Lorne, Pembina, Stanley, Montcalm,
W orris, Macdonald, St. Boniface, Ritchot, De Salaberry, Franklin, La Broquerie
@ache, and all the territory East of these municipalities.  A. L. Youag, Esq.,
> Ross Ave., Winnipeg, and Roger Goulet, Esq., Jr., St. Boniface, Associate
pspectors.
The North-Western Division, to comprisc the following Iands:—The muni-
@@palitics of Dauphin, Ochre River, Clanwilliawn, Harrison, Strathclair, Shoal
ake, Rossburn, Silver Creck, Russell, Shell River, Boulton, and all the terri-
@ry North of these municipalitics. A. W. Hooper, Esq., Dauphin, Inspector.

B Mcanonite Division, to comprisc the following lands:—The municipalities
2 Rhincland and Hanover. H. H. Ewert, Esq., Gretna, Inspector.
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Let us be proud of our boys. A farmer once asked, ‘Is that house yours ?* :

‘Yes,” said the farmer, ‘and that's the finest house around.” ‘Is that cow yours?'
‘Yes, and the finest thoroughbred in all the country.” ‘Is that dog yours ?
‘Well, I should say, and the most intelligent setter in the entire neighborhood.’
‘Is that boy yours?' *Well, er—come to think of it, he is.” But not une word of
praise. Do you know a boy, your boy ? His name, age, language, manmners,
associates, his secret thoughts, his desires and difficulties 2 Does he like music,
drawing, carpentry, farming ? Do you really know your boy ?

A stranger got off the car, and, accosting a newsboy, asked him to direct
him to the nearest bank.

**This way,” said the *‘newsie,” and, turning the corner, pointed to a
sky-scraper just across the street.

*Thank you, and what do I owe you ? °said the gentleman, pulling a ponny
out of his pocket.

“A quarter, please ? "

“A quarter! Isn’t that pretty high for directing a man to the bank ?”

“You’ll find, sir," said the youngster, ‘‘that bank directors are paid high
in Chicago.”’--Chicago Tribune.

Boston Diction. -Teacher of English) Michael, when I have finished yon
may repeat what I have read in your owa words. *“‘See the cow. Isn't she a
pretty cow ? Can the cow run?  Yes, the cow can ruu. Can she run as fast as
the horse? No, she cannot run as fast as the horse ? Future mayor (of Bostom
—Git on to de cow. Ain’t she a beaut ?  Kin de cow git a gait on her? Sure,
Kin de cow hump it wid de horse ? Nit- de cow ain’t in it wid de horse.—Judge.

NOTE.—Just as we were closing up our forms we received notice that the
teachers of the North Central Division will hold their Spring Couvention in
Neepawa, on May 22nd and 23rd, 1901.

Canadian Pacific Railway.

Are you going CARS running  through " withom
TO the East 2 chanogc f; " i
TORONTO, MONTREAL,
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Teackers’ Watches,
School Clocks,

ACCURATE Is most cssential in cither a watch or

TIME clock. The kind we keep are thor-

oughly reliadble and carry our guaran-

tce. We ncver lose interest in a watch or clock that

we sell; it is just as much to our interest as yours
to have them perform satisfactorily.

Write to us if you require anything in the
Jewelry line.

Bhe finest Stock of DIAMONDS in Western Canada, person
- ally selected from the cutters

D. R. DINGWALL, Ltd.

P.0. DRAWER 1367. WINNIPEG.



ROBINSON & CO.'S
,ﬁl)eparimen tal S lores,

400 and 402 Main St., WINNIPEG,

CARRY

General Dry Goods,

Millinery Furs, Mantles,

Ladies’ and Children’s Boots and Shoes.

S PECIALTIES —Dress Good and Silks. .
MAIL ORDERS receive prompt attention,

SCHOOL FURNITURE.

We invite Trusiees and Teachers interested in the furnishing of Schools
to write us for Prices and Catalogues of School Furnishings.
We are Sole Agents in Western Canada for the Celebrated

Canadian Office and School Furniture Co.’s Desks, *‘Prestons.”
A. H. Andrews & Co.’s “‘ Rugby ” Desks.
Globe Furniture Co.’s ** Globe ' Deshs.

We carry the above named Firms’ goods in stock, and will
be pleased to quote you lowest net prices

JOHN LESLI

298 MAIN STREET,
J WINNIPEG, MAN.

“NOTED ¥OR HIGH GRADE FUGRNITURE.”

Brandon College.

For both Young Men and
Young Women,

Preparatory : Commercial : Stenographic :
Matriculation in Arts, Medicine. Law and
Pharmaicy . Manmitoha University Arts Course
—First and Second Years, and the Mental and
Moral Scicnee Course of the Third and Fourth
Years : and Theology.

Scna for Calendar.
Rev. A. P. McDiarmid, D.D., Principal.

LATIN AND FRENCH

Are not difficult languages to learn whea
studied by the

De Brisay Analytical Method.

In three months any intelligent student
can acquire # sound knowledge of cither or
these languages. Hundreds of persons testify
10 this fact. Schools and convents are adopt-
ing our system. Every wide-awake teacher
should look into it: none can afford o ignore it
Why should not every teacher iiequire i Kknow-
ledge of Latin or French when these languagos
are <o casily mastered ¥ Thorough courses by
mail. Pronunciation by phonogriaph. Part 1.
(Latin or French), 2. * Key to French
Sounds.™ 33¢.  Pamphlet free. .

Academie De Brisay, Toronto.

When writing mention The Journal.



