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“THE OLD RELIABLE”

Be sure to specify HYLOPLATE by name this year above all years.
The velvet writing surface is most economical in the use of crayon and is
erased completely with a minimum of effort and eraser wear. One-third of
a century of service is the record of ‘‘Old Reliable’’ MYLOPLATE black-
board and is assuraunce of its sterling worth.

HYLOPLATE ncver sweats, never gets greasy. 1t is sanitary. It has
a uniform dead jet BLACK eolastie velvet writing surfacoe that is not noisy
when written upon and that does not chip, erack, or ‘‘spider cheek.’”’ Any
kind of chalk or erayon may be used.

HYLOPLATE costs little if any more than blackboards with a less
enviable record for satisfactory performance. It is eeconomy to buy the
““0Old Reliable.”’

HYLOPLATE is carried in stock by reliable school supply houses and

is always available for immediate shipment from some nearby warehouse.
There is practically no breakage in transit and the freight is little.

HYLOPLATE is casily installed by anyone who can use a saw and ham-
mer, on any sort of a wall; even on bare studding. Full directions accom-
pany each shipment.

SCHOOL BOARDS

Ask your School Supply House for full information about
HYLOPLATE. He carries trade marked samples and wil
gladly mail you one. The best School Supply Houses of
the country carry HYLOPLATE and will gladly quote prices
promptly and in detail.

THE MANUFACTURER’S GUARANTEE

Genulne trade-marked HYLOPLATE {s guaranteed by the manufae-
turers to give entire satlsfaction and for ten years or more of school-
room use. The guarantee is liberal and leaves entirely to purchaser the
question of whether the blackboard 1s satisfactory and as represented.

To secure this liberal guarantee and the protectlon it affords, all you
need to do {8 to make sure that yuur order has been filled with genuine
HYLOPLATE. There is only one HYLOPLATE blackboard. The nume
is registered as a trude mark, and is die _cut into the back at frequent
intervals, None but genulne HYLOPLATE inay be legally offered as
auch. The guarantee covers genulne HYLOPLATE, but does not pro-
tect you on any blackboard accepted ay HYLOPLATE, or '‘the Bame an
HYLOPLATE,” on which the words, “TRADE MARK HYIL.OPLATE"
. do not appear. Look for the name.

Ask your nearest School Supply House for Samples

and Prices of “Old Reliable” Hyloplate Blackboard
%

L
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GraviTY COOLER FOUNTAINS

[Mive-gallon stoneware jar and cover on
jupanned stecl stand, with waste pail, and
N.P. brags self-closing bubbling combination
as shown.
Price each
Ten Gallon Size ..

Smith Sanitary Bubbler Fountain, 9 Gal.
SIZE oo R $32.00

Johnson’s Window \
Shade Adjusters |

shade roller to any
The light where

part of i ) d raising the
you Wantle Winilow, placing light and ventilation under perfect control.
it—the shade wheve you want it. AnY shade roller is easily attached.

PLEO DOr Sb .........oooossorrr e

T i R
hese Window Blind Adjusters are for Jowering an

WE CAN SHIP

ORDER YOUR

H |_°

B:LOPLATE Y THE SAME DAY
ACKBOARD TRADE MARK FHE ORDER IS

AT MOYERS. B L Ac KB o A RECEIVED.

|sewhere in this Issue.

F .
or Laboratory Equipment and supplies see Advertisement €

Buy . N. Moyer Co., Ltd.

Canada’s School Furnishers £
& 110-120 PRINCESS ST- ?p

> )
¥ Toronto WINNIPEG Edmonton WINGS gt

ViNGS
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GREGG SHORTHAND

in your school stands for

ECONOMY AND EFFICIENCY

It means enthusiasm and more successful students..
hand holds its position of leadership becanse it is

EASY TO LEARN
EASY TO WRITE
EASY TO READ
EASY TO TEACH
SUPERIOR IN SPEED

(regg Short-

Gregg Shorthand is taught in a majority of the commercial schools
in Canada and in the High Schools of 79% of the cities and towns in
the United States whose schools teach shorthand. A large proportion
of these schools formerly taught other systems.
the change can be made in your school with no additional expense and

very little inconvenience,

effort.

Let us tell you how

The advantages gained will be worth the

Send to our nearest office for complete information.

The Gregg Publishing Company

New York

Boston

Chicago

San Francisco

CATALOG “‘A”’
AGRICULTURE

Soils Apparatus, Soils, Ferti-
lizers, Crop Materials, Field
Instruments, Type Sa.mlgles,
Animal and Dairy us-
bandry, Apparatus and Sup-
plies, Project Records and
Special Agricultural Labora-
tory Furniture.

READY MAY, 1919,

CATALOG ‘‘B’’
BIOLOGY

Prepared Slides
and Material, Incubators,
Sterilizers, Culture Media,
Biological Glassware, etc.

READY MAY, 1919,

Microscopes,

Look Over

the latest editions of
Our Catalogs

new
or

when planning your
Buildings, Departments
Science Laboratories.

We have more than doubled the
capacity of OUR SCIENTIFIC
FACTORY, ana can therefore
guarantee

Quality and Service

CATALOG ‘‘C”

CHEMICALS

A complete and convenient
list of Chemicals, Reagent
solutions, Genuine Gruebler
Stains Dry, Rocks, Minerals,
ete.

READY MAY, 1919,

CATATOG “‘G”’

GENERAL LABORATORY
APPARATUS

Apparatus and Supplies for
Physics, Chemistry, and
Physical Geography Class-
rooms and Laboratories.

ISSUED NOVEMBER, 1919.

W. M. Welch Scientific Company

MANUFACTURERS, IMPORTERS AND EXPORTERS
1516 ORLEANS STREET

E. N. MOYER COMPANY, LIMITED

EXCLUSIVE CANADIAN AGENTS

TORONTO -

- WINNIPEG -

CHICAGO

- EDMONTON

Kindly mention the Western School Journal when writing to Advertisers.
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F you have not
received one of
these Catalogues,
send us your
name and ad-
dress and we will
send you a
copy at
once, with-
out charge.
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You cannot
afford 1o be
g without this Catalogue
because it contains hundreds
and hundreds of values con-
CannOt siderably better than you would
Aﬁ‘ l‘d expect at these times, and because such
o articles are priced less than you expected
TO Be you would have to pay for them. A more pleasing and

extensive range in selection of wearing apparel for men, women and
w ithout (hlldl’(l‘l than is shown in this EATON Catalogue is hard to

T <= ~von . [T

“
< T. EATON C LUMITED
Kindly mention the Western Schoo! Journal when writing to Advertisers

WINNIPEG CANADA




THE WESTERN SCHOOL JOURNAL

GAGE’S
LITERATURE SERIES

We have pleasure in announcing GAGE’S LITERATURE SERIES
—a new series of literature texts distinguished by the eharacter of the
Introduction, and by the care with which the Notes have been prepared.

The first four texts to be issued are those required in Manitoba for
the Literature in Grades VIT and VIII for the School Year 1919-20,
and have been edited by Manitoba Teachers for Manitoba Pupils.

These are as follows:—

Scott’s “‘“The Lady of the Lake’'—cdited by W. A. Cowperthwaite,

M.A., of the Collegiate Institute, Winnipeg.

Dickens’ ‘“The Cricket on the Hearth’'—edited by A. W. IHooper,

of the Provincial Normal School, Winnipeg.

Burroughs’ ‘‘Sharp Eyes and Other Essays’''—edited by H.
MelIntosh, B.A., of the St. John’s Technical High School,
Winnipeg.,

Shakespeare’s ‘‘Julius Caesar’’—edited by Professor A. W.
Crawford, of the University of Manitoba, Winnipeg.

The Introduction to each volume has been prepared with special
care, while the Notes, placed at the end of the text, are sufficiently
numerous to enable the student to deal with the difficulties met with

throughout.

Limp Cloth Edition 20 cents
Paper Cover Edition 15 cents

Copies will be mailed, postage free, on receipt of price.

W.J.GAGE & CO. Limited

181 Bannatyne Avenue, East
WINNIPEG, MAN.

.
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The Silk Market of
Western Canada

The Fine Showing of Silks and Satins
at Robinson’s this season is attracting
widespread attention, not only in Win-
nipeg, but in many of the large cities of
the west. EBEverything new—everything
worthy—everything dependable can be
found in their magnificent New Silk
Department. All  Tadies advocate
«‘Robinson’s for Silks’’ because of the
large stock carried, and the reasonable
price at which they are sold.

ROBINSON 2.2
! Limfited

398408 Main Street, Winnipeg Man.

Teachers!

While attending the Annual
Convention, we believe you
will derive pleasure and profit
‘from an inspection of our fine
assortment of

SCHOOL PICTURES

selected from the catalogues of
the leading publishers of the
World.

Richardson Bros.
326 DONALD STREET
WINNIPEG : MAN.

PICTURES, FRAMES
ARTISTS’ MATERIALS
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“An Anchor
to Windward’’

““Is there any hetter argument than the circumstances
of the present day for the necessity to business men
of ““an anchor to windward’™ in the shape of Life
Insurance Policies, which are always worth one hun-
dred cents on the dollar, no matter when and under

what stress of circumstances they become due?”’
Do not forego this safe assurance for want of a little enquiry.

1t will be strange if there Is not o Poliey to precisely meet

YOUR need amongst the many valuable Plans of

The Great-West Life Assurance Co.

DEPT. “T"”

Head Office: WINNIPEG

FESESESEESEESE
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Editorial

The School and Industrial Unrest

The work that is done in school
should direetly or indireetly affect the
lite of the people. The programme of
studies does not set forth the end of
education hut merely enumerates the
means whereby the fundamental aim
is 1o be attained. This fundamental
aim is the betterment of life—physical,
domestie. moral-social, religious, poli-
tical. industrial. The elementary sub-
ject cannot proceed by dircct cffort to
reach this complex end. Tt uses the
more effective method of proceeding
indirectly. TIf it cannot teach home
economics it ean form those tastes and
habits which are the surety of suecess
for any housekeeper; if it cannot teach
trades it can develop industry, careful-
ness and honesty, which are essential
in every calling; if it cannot because of
social conditions teach the forms of re-
ligion, it can insist upon reverence and
righteonsuess which arce the very es-
sence of religion.

Perhaps the opportunity of the sehool
in promoting right industrial condi-
tions could mnot be illustrated more
elearly than by reference to the late
strike in the City of Winnipeg.

This strike had an immediate or

nominal eause—a disagreement hetween

the iron-workers and their employers.
It had fundamental causes which were
not so easily placed but which were
undoubtedly much more real than the
cause assigned. Among these causes
were (1) the unrest produced by the
h_lg'h cost of living, (2) the common be-
lief that profiteering was more or less
general and winked at by the govern-
ment, (3) the further beliet that labor
Is being exploited by capital-—a few

men living on the work of the masses,
(4) the incessant effort of a sct of agita-
tors from the old tand, who for various
reasons have fanned the flames of dis-
content. Personal ambition and un-
tempered  expression are always In
evidence at a time like this, and they
probably had a good deal to do with
the extreme action taken, by the
strikers on this occasion.

Now. pedagogically, the way to deal
with any fault is to find its cause. The
remedy will then not he a matter of
diffieulty. TIs it too much to say that
if the causes arve as indicated the remedy
chould he something like this, (1) a
reduction in the prices charged for the
necessities of life—this to be a matter
for government intervention. A gov-
ernment which has not the will nor the
courage to take action on sneh a mea-
qure should make haste to abdicate.
There is absolutely no justification for
such prices as wage-carners are Now
compelled to pay for eoods, and a gov-
ernment is eriminal in its negligence
that does not attempt a solution. (2)
a severe punishment of profiteering, and
this to extend not only to the few men
whose names are usually mentioned—
the meat trusts and the munition
manufacturers — but to al],——whether
farmers, manufaecturers, middlemen or
transportation companies—who have
became wealthy because of the war. It
is said thousands of millionaires were
made in the United States during the
war. This may be exaggeration, but one
can understand how in the earlier
stages of the struggle, there was every
opportunity for Americans. But Can-
ada has been in the war from the
heginning, and any man here who has
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grown wealthy while others have been
sacrificing life is a traitor. (3) A guar-
antee of a living wage to all honest
workers. But he is not an honest
worker in these times who wants to
limit his labor to thirty hours a week.
The world never neceded production
so much as now and hours of labor
shoald be increased all round rather
than diminished. This is one price we
must pay for the war. But men should
be well paid. There should not be an
increase of about one hundred per cent.
in the cost of living and only fifteen or
twenty per cent. in salary. Undoubtedly
teachers are worse than others in this
respect. (4) The immediate deporta-
tion of non-Canadian agitators. Tt is
pleasing to note that among the extrem-
ists in this matter there is not one solid
Canadian. This is a tribute to the
spirit of Canadianism, and incidentally
a tribute to the Canadian school.

This raises the fundamental question
as to whether the school is not after all
the solution of industrial problems. It
can encourage still more than in the
past the spirit of fair-play, unselfish-
ness, eo-operation, kindliness, believing

" that if this is developed in youth it

will assert itself in later years. Those
who live together in a friendly way at
school, will not fight to the death as
neighbors and fellow-citizens. There-
fore, let us support the public school
and insist that it continue its good
work of bringing together all races,
classes, creeds to the end that they find
a common ground in the faet that they
are good Canadians and good citizens.

THE WESTERN SCHOOL JOURNAL

And should any Canadian-born be so
possessed of the spirit of greed as to
forget his duties to his fellows, shounld
he be extortionate, tyrannical, or cove-
tous in the extreme, let him be anathe-
ma; and should any non-Canadian ad-
venturers scek to caltivate in o midst
the feeling of ararehy, or should he be
disloyval in speech or action or encour-
age disloyalty in oGthers, let him be
deported. Then shall we settle down to
the education of the children—aiming
to develop in them such powers and
attitudes as are favorable to the pro-
motion of good ecitizenship and right
behavior. Our work can never end
with the teaching of subjects of study.
It must look to the betterment of life—
to-day and to-morrow.

It may be that co-operative industry
is coming and should be coming. The
way to gef there, however, is not the
way taken Dby the Bolshevist. As
belonging to the laboring eclasses
themselves, teachers have full sympa-
thy with all labor, and are naturally
looking for relief for all workers who
have a legitimate grievance. There
is, however, a just limit to sympathy,
and it would be well for agitators of a
certain type to keep this in mind. In
the end a cause is not to be won by
physical force nor by impetuous pre-
sumption, but by an appeal to reasom.
A great duty as teachers is to make
children amenable to reason. If we do
our work well to-day there will be no
friction in industrial life to-morrow,
for people will have learned the art of
living together.

It is time for the people of Manitoba to feel alarmed. Teachers are leaving
the province for the West in scores and hundreds because they can receive
better salaries. We are forced to aceept the services of novices. It is a shame
that the salaries of teachers have increased only 5 per cent. since 1915, The
cost of living has gone up 75 per cent. and income of farmers has more than
doubled. The matter is serious not on the teachers’ account but because of

the children. Is it fair?
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Departmental Bulletin

BULLETIN

The High School Examination begin
on June 23rd.

A The Entrance Examination begin on
June 25th.
Entrance Examinations
The following is the programme for
the Entrance Bxamination:

Wednesday, June 25,

9.00  9.10—Reading Regulations.
910  10.40—Composition.

10.45  12.15—Geometry.

14.00 15.30—History.

15.40  16.10—=Speiling.

Tharsday, June 26th.

9.00 11.00—Arithmetie.
11.00  12.30—icography.
1400 16.00—Grammar.

5 Lrd

Friday, June 27.
9.00 11.00—Elementary Agrienlture

Note.—
1. No practical test in Musie or Read-
ine this year
9. The pupils’ writing will be judged
from his Composition paper, and
valued at 100 marks as usual.

MUSIC IN THE SCHOOLS.
Adopted by the Advisory Board on May 22nd, 1919.

The committee on the recognition of
Musie in the High Schools met on Wed-
nesday, May 21st, 1919, at 830 pm. in
the office of the Seeretaary. DPresent:
A, B. Hill, Dr. D. MecIntyre, W.
Iverach, C. K. Newcombe, Dr. W. A.
Melutvre and R. Fletcher,

The committee recommends as fol-
lows:

Grade IX. That 50 marks be as-
siened to the subject of Music¢ in Grade
IX and that the students be allowed
whatever mark he carns in this subjeet
as a bonus on his total in the Depart-
mental examination; that cach pupil
intending to apply for a bonus in Music
under these regulations be requiredto
register with the Department when he
enters Grade IX, and to furnish such
information as mayv be called for by
the registration form which will be
provided for the purpose.

Grades X and XI. That in the
Teachers’ course Music be optional
with any one of the following: Algebra,

Geometry, Iouschold Seience, House-
hold Art, Agriculture, and that it be
optional with cerrtain of these subjeets
in the combined eourse if the University
Couneil aceepts it as an option m the
Matricwlation course, the group of op-
tional subjects depending on the group
of options which the Universtiy may
decide to accept for Matriculation.

Any pupil who has not registered for
Music in Grade IX, who wishes to take
this subject as one of the options in
Grades X and X1, must register at the
beeinning of his Grage X course and
must carry the option through Grades
X and XL

Grades XII. That a student who
elects to take Music in licu of algebrs
or geometry in Grades X and XI be
permitted to take further work in
Music in Grade XII in lieu of the sub-
jeet for which she has substituted this
in the previous grades.

Examiners. That there be a board
of seven examiners and that the Win-
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nipeg Music Teachers’ Association be
asked to nominate five members of this
board for the ensuing academic vear,
the remaining two to be appointed by
the Advisory Board.

That in seleeting the board of exam-
iners, care be taken to have representa-
tives of the teachers of voeal music and
representatives of the teachers of piano
and violin.

Syllabus. That the board of exawm-
iners herein provided for be asked to
outline and submit for the considera-
tion of the Advisory Board a syllahus
covering 8ix or seven vears’ work
divided into units, each unit constitu-
ting one years' study (following the
plan as worked out in the Indianapolis
Schools).

Examinations. That examinations
be held yearly and consist of two parts,
namely : a practical test and a paper
inn theory; that the prateieal test he

THE WESTERN SCHOOL JOURNAL

given by some eminent teacher to be
appointed by the Advisory Board, and
that the theoretical examination be
conducted by the board af examiners
referred to above.

Note.g—(1) Theoretical examinations
arc to be written at the time of the
regular departmental examinations in
June,

(2) A student taking the Music op-
tion must offer not lower than the se-
cond year of the course for Grade X.
It such a student begins Musie at this
stage, he must take the first two years
of the ecourse in order to secure recogni-
tion of his work as an option in Grade
X. '

Once a student is classified he must
take a fresh years” work each year ac-
cording to the syllabus and according
to the work already done as shown by
his registration.

Children’s Page

The Grasshopper and the Cricket

The poetry of earth is never dead;

When all the birds are faint with the hot sun,
And hide in cooling trees, a voice will run

From hedge to hedge about the new- mown mead ;
That is the Grasshopper’s—he takes the lead,

In summer luxury,—he has never done

With his delight; for when tired out with fun,

He rests at ease bencath some pleasant weed.

The poetry of earth is ceasing never;

On a lone winter evening, when the frost

Has wrought a silence, from the store there shrill
The Cricket’s song, in warmth increasing ever
And seems to one, in drowsiness half lost,

The Grasshopper’s among some grassy hills.

John Keats.

Winter is cold-hearted,
Spring is yea and nay,
Autwinn is a weathercock
Blown every way;

Summer days for me

When every leaf is on its tree.

Christina G. Rosetti.
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EDITOR’S CHAT

My Dear Boys and Girls:

Onee more that wonderful month has
come—Juie, the month of rvoses, the
month of which the poets sing—and
the month of the year for which boys
and girls have longed and walted-—the
last month of school. To be sure, there
is for some of you a tag to June which
takes away some of its jov, and that is
oxaminations. TTow fearsome that word
<sotnds to the trembling, entrance can-
didates, and to the boys and eirls who
have perhaps slacked a little during
the term, or played too much on the
fone light evening when books were
calling to he opened.  IHowever, the
ond of June will see the end of all such
Foars and trembling and ahead of us
lie two magic months, July and August.
For many of us the fiest of July opens
the door into Nature’s Fair Land, for
it is the begining of long days out doors,
in the fields, on the lake shore ov in the
garden and cool golden evenings, when
we stay up just as long as we dare and
when the bedroom seems close and hot
and the world of moonlight and dosky
shadows outdoors the only place worth
while,  When you come pressing and
crowding through that door that leads
into Tloliday Land don’t leave hehind
you the sharp eyes and hearing ears
and quick brains you have found so

useful in school. Bring them all with
vou and use them cvery day. Don’t
lot those sharp eyes miss the beanty
of a single flower or the Tusciousness of
a sinele herry., Don’t let those hearing
ears he closed to the bird songs, and
the ericket ehirps awd the busy buzz of
all the little insect world! And instead
of pages of hooks and stretehes of black
board to study from, take the bee, the
ant, the squireel, the tree, the brooks,
the rivers and the hills, Have you heard
those tamous lines of Shakespeare:

And this our life exempt from publie
haunt

Minds tongues in trees, hooks in the
runniny brooks,

Sermons in stones, and good in every-
thing.

And so0 as you travel across the magie
carpet of flowers under the archway of
oreen trees towards the brown door of
September, stop, look and listen, and
et Mother Nature teach you her sweet
lessons all the holidays, so that you
may come back at the end of two
months with sharper eyes, keener ears,
and busier braing with tanned faces,
and bodies full of health and happi-
ness. Here's a happy holiday to every
hoy and girl!

OUR COMPETITION

The prize this month is won by a

very young competitor,—only cight
vears  old.  Agnes  MeCarthy, St

Patrick’s School, St Rose du lLac.
Honorable Mention is given to Teddy
Fitzmaurice, St. Rose du lac; va
Gaudry, Simonet Sehool; Jane Gaudry,
Simonet School; Roger Lavallee, Simo-
net School; Adrien Chartrand, Simonet

School;  Adelard  Carriere, Simonet
Nchool;  Auna Chart rand,  Simonet
School,; Pierre  Lavallee, Simonet
School;  Emma Lambert, Simonet
School; Catherine Lavallee, Simonet
School;  Florian  Tambert, Simonet

School ; Irene Dumaine, Ile-des-Chenes;;
Aurore Trudeau, He-des-Chenes; Anita

Beauchemin, Ie-des-Chenes; Yvonne
Beauchemin, Tle-des-Chenes: Herbert

Heisterman, Hamiota; Winnitred Mor-
rison. Hamiota; Jack Melean Yamiotas
Jaek Hovek, Hamiota.

Speeial mention is made of the little
paintings of birds which accompanied
the stories from Simonet School. They
were all well done and very interesting.
It was too bad that the stories were
more about hirds than, “what T did
for the birds’. We weleome to our
page four new contributors from lle-
des-Chenes, four peautifully written
stories, and two new contributors from
Hamiota.
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HOW I AM HELPIN

Did you ever think that a child who
helps the birds is helping his country?
This is what T was told a few days ago,
and I have made up my mind that T am
to do my bit to help the birds. It hieht
seem hard for a little givl of cight but
I see every chance for me.

How happy 1 was when the birds
came back this year. It makes such a
change around our place. Birds are all
nice, but I prefer the Wren and I have
reason to. Every vear this dear little
bird comes to build his nest in our shed.
ITe has not arrived yet, but I am getting
ready to welcome him. I did not
destroy his last year’s nest as I think
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+ THE BIRDS,
he will understand that 1 want him
back. May be my little Wren will talk

with me as the birds did to little Bell.
I am not stoppino there. The other
birds will require my help. T can help

by attracting them  to owr  garden
where | have placed little houses.

Daddy will plant trees in our vard on
Arbor Day. T will do my share and
make a home for thusands of birds. I
think the little birds will like me. I
will feel happy to do my bit to help our
lovely country.
Agnes MeCarthy, age 8,
St. Patrick School.
St. Rose du Lae, Man.

SOME CURIOUS

If you should waken some morning
and hear a ‘‘Squeek! squeek !’ hke
the sound of a gate swinging on rusty
hinges, it would mean that ’\Ir Black-
bird has returned and is eagerly wait-
ing to welcome the spring. In fact,
’hlS shrill, unmusical cry may be a
protest (m(unst the long stay winter
i maknlfr for back he ﬂlcs when the
calendar announces spring, whether
or not the violets are showmfr or win-
ter’s snows still cover the ground.
Even though he has not journeyed so
far as many of the other birds, he
seems equally delighted to return.

I heard him, the other morning, just
outside my Wmdow “Squeek! squcok"’
sounded the rusty hinge, and there
he was sitting on the Wmdow ledge,
while the snowflakes fell fust dbout
him. A few days before spring was
almost here; the swelling buds were
beginning LO open on many a bush,
showmn toueheq of soft, tender green;
, the rusty grass on the mgadow st
turning to emerald, and then winter,
loath to yield its sway, swept back
on a high March wind and covered
evcrythmg with a white mantle. With
every hoarse chack, my blackbird ruf-
fled the beautiful blue-green feathers
on his head and neck, puffed out his
already plump body and said de-
cidedly :

BIRD BUILDERS

“It is an imposition; I will not
stand it! (o away! go away! we have
had quite enough of you.””

He was ()okmn I know, for a good
place to build a bird uty Perhaps
he was the advance guard of a flock
and was seeking a grove or clump of
trees where the all could settle, for
the blackbird is a sociable bird and
likes the company of its fellows.

But, perhaps, even before our black-
b )

bird arrives, we may sce a sauey
robin, balancing himself on some
branch or 101100 post, his dull red

breast and black cap making decided
notes of color in the bombcr land-
scape, and drawing our attention m-
mediately to him. We know by his
glad, sweet notes that he ig happy
to uet back from the south, where he
hd.b been  spending the w1nter. He
too, has a busy time ahead of him for,
as soon as he arrives, he must look
about for a suitable place to build his
home. Maybe it will be in a.tree or
about the house outside, if he can find
some secluded corner for his little mud
house; but, wherever it is, we may
sure of one thing and thdt is that he
will be very happ) doing it.

I am sure we would thlnk it a very
great trouble if, every year, after re-
turning from a lonfr winter’s trip, W¢
should have to bu11d a home complete y
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new from start to finish. Probably.
when winter came, we might hesitate
about taking our usual jaunt and de-
cide to stay where we were, but not so
with the birds; those who go to warmer
climates, when winter comes on, return
jovfully each spring, ready and cager
to start their building. Then, if you
look elosely—but not too inquisitively—
vou will see what wonderful architeets
these tiny creatures are, for few nests
are fashioned alike. In one thing only
are they similar, for, queer as it may
seem, their homes seldom have roofs.
3ut this causes our builder no discom-
fort; as he usually builds in the trees,
he has the broad, green leaves to shield
him when the sun is hot, and, if it
rains, what need has he of a roof, when
he always has his raincoat on? Quick
and fast though the drops may come,
they always roll off his feathers, leav-
ing him dry and comfortable. Then,
too, you must remember that he has’nt
any furniture to spoil in his little one-
room home, and, if the nest should get
wet, he has only to fly off to a neigh-
boring branch until it is dry again. But
this rarely happens, for he generally
sees, when he seleets the place to build,
that it is safely sheltered.

One house that a little brown creeper
built was back of some loose bark, high
up on the trunk of a tree. It was lined
with feathers and was as warm and
snug as one could wish. The home of
the thrasher is usually made in the
thickest and thorniest of bushes, and,
while this little family wishes to be
very secluded, they pull the thorns off
very cleverly, so as to make a tiny pas-
sage for themselves to get to their home.
As they tell no one the seeret, they are
se.dom discovered.

A queer little builder is the oven-.

bird. He builds on the ground in the
woods and, with sticks and leaves, con-
structs a little box exactly like an oven.
So well does it match the ground in
color, that one can hardly see it. You
have heard him, 1 am sure, in the
woods, calling, ‘‘Teacher! teacher!”
One of the prettiest homes is that of
the vireo. 1t is a dainty swinging
basket, hung near the end of a branch,
where it rocks to and fro in the breeze,
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an ideal house for this dainty little
ereature with her modest olive green
gown. Another branch of this same
family builds an even more decorative
home, for the outside is covered with
bits of lichens, brought there some-
times from quite a distance, and these
touches of dark and light green, yel-
low and black give quite a festive ap-
pearance to it.

Then, have you ever seen, away up

under the beams of the big barn, close

to the roof, the home of the barn swal-
lows? Like the home of the robins and
some other birds, it is made of mud,
and this is the way they make it. After
they have selected the place to build
their home, our two little barn swal-
lows hunt out some necar-by puddle
where the earth is soft, and, taking a
bit of the mud in their beaks, they
work it around until it forms a tiny
ball. Then they fly off with this and
stick it to the beam on which they are
going to build their home. Back again
they go to the puddle for another ball,
and this they bring and fasten to the
first bit of mud, then fly away for more.
And so they keep busily at it, until the
mud cradle grows to be three or four
inches high and an inch thick; and all
the while their tiny beaks are at work,
rounding it off here and flattening it
there, much as a potter builds up his
jar of clay. When it is done, they line
it deftly inside with fine grass and soft
teathers, which they pick up in their
flichts, They are sociable creatures,
like the blackbirds, and build together
in little colonies. They have much to
say to each other and chatter away at a
great rate, but their voices are very
sweet.

While the barn swallow makes his
home in the barn, his cousin, the eave
swallow, builds under the eaves out-
side, wherever they are overhanging
enough to afford him sufficient protec-
tion. There is another cousin, how-
ever, who prefers to have some one else
do his building for him, and that is the
martin; he would far rather live in a
bird kouse, which some one very kindly
has put up for him. But, while this
saves him a lot of trouble, I am sure he
misses a great deal of enjoyment, for
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our little bird friends undoubtedly
take as much pleasure in planing and
building their homes as we do in homes
of our own.

Early in the spring, along with the
robins and the blackbirds, and often
before either of them appear, comes
the song sparrow. His brown streaked
coat, just the color of the bare tree
branches, and white breast like a bit
of snow, almost conceals him from
view; but his song betrays him, for
when we hear his cheery notes so glad
are we to see him again that we carg-
crly scarch him out. He builds very
close to the ground, in a low bush or
even in a tuft of grass.

Another curious house is that of the
flicker, who is a member of the wood-
pecker family. With his beak for a
chisel, he cuts his home out of the
wood of a tree, or, if he can’t find a
suitable tree, he obligingly takes a
telegraph pole. If he can find an old
one, so much the better, for the wood
will be casier to bore through; bhut
bore through it he does, cutting out
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with his strong, sharp beak innumer-
able tiny picees of the wood. First he
cuts a round door, higher up on the
trunk than he intends having his room,
then he cuts a passage from the door
downward, and finally chisels out his
room. It is no easy task to do all this,
but it is accomplished in a remarkably
short time. Once in a while, though,
he is glad to make use of an unused
loft or garret, chiseling his way to this
through the board walls without much
difficulty; and, when once there, he
scems to be quite as happy as his more
industrious cousin, even though his
quarters are ready-made.

But whether it is the bobolink who
comes all the way from South America,
or the robin who has only been a little
farther south for the winter, all the
birds are glad to return to their homes
as soon as the snows have melted. We
are certainly happy to see them, for
spring would lose half its charm with-
out their glad, sweet songs.

From the Christian Science Monitor.

“The entire purpose of education consists of training the child to work,
to work systematically, to love work, and to put his brains and heart into
work. The more a child loves work, the more energy he will bring to it. The
more brains he puts into it, the better, and the more economically it will be

done.”’

(Continued from page 252)

With a realization of the truth contained
in the words in King Henry V., our country
would have had no need to resort to consecrip-
tion to keep her forces up to strength. Eng-
land’s soldiers were battling long ago in
France when their leader said:

‘<‘We few, we happy few, we band of brothers,

For he today who sheds his blood with me

Shall be my brother; be he ne’er so vile

This day shall gentle his condition:

The gentlemen in England now a-bed,

Shall think themselves accursed they were
not here,

And hold their manhood cheap, whiles any
speaks : .

That fought with us upon 8t. Crispin’s day.’’

I have endeavored, by illustration, to show
the rich contributions which History and

Literature may make to the development of
eitizenship.  The primary purpose of teach-
ing these two subjeets is to show by the ex-
amples of History and by the precepts of
Literature three things: the duty, the abso-
lute necessity of obedience to the laws 0
the land; the duty of taking an active v
terest in the formation of our laws; and the
need for loyalty to our national institutions.
The fourth great thing which History an.d
Literature teach is the prineiple of patrioti®
service, We must be willing to give freely
and unreservedly of our service to the stat®
if need be to offer our lives, to make the
supreme sacrifice in order to pass down ouf
heritage of freedom to the generations yeb
to come.
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Convention Report

Minutes
GENERAL BUSINESS MEETING

Kelvin School, April 24th, 1919.

The annual business session of the Mani-
toba Educational Association met at 9.30 a.m.
After an address on the Thrift Campaign by
Mr. D. J. Scott, of the Sun Life insurance
Co., business was taken up.

The minutes of 1918 were read and

“adopted.

The Treasurer’s report, showing a balance
on hand of $330, was read and adopted.

Mr. Harris presented the report from the
Committee on Retirement Fund. The report
recommended the following changes in the
plan which had been adopted at a previous
convention:

1. That in clause No. 1 the words School
Districts be struck out.

2. That in clause No. 3 three per cent. be
substituted for two per cent.

3. That clause No. 4 be struck out.

4. That wherever the words two per cent.
appear the words three per cent. be substi-
tuted.

5. That elause No. 11, sentence No. 2, be
altered by striking out all the words after
““in ‘cash’’ and substituting therefor ‘‘an
amount to be determined by actuarial inves-
tigation at the end of five years from the
beginning or the operation of this. plan.’’

Besides the above alterations in the plan
the Committee recommended that since the
Plan has been under consideration for a num-
ber of years, and will by these alterations
become a matter for only the teachers and
the Government to agree upon, we therefore
urge the Government to put this plan into
Operation at the next session of the Legisla-
ture, and that a deputation of the M.E.A.
executive wait upon the Government to urge
action.

It was moved by Mr. Harris, seconded by
Mr, Willows, that the report be adopted. A
discussion followed, in which Mr. Lang ques-
tioned whether the percentage was sufficient
to continue to pay the proposed allowances
to annuitants. Mr. Harris pointed out that
the plan had been prepared by Prof. Mac-

enzie, an actuary of outstanding reputation,
and should therefore be soundly based on
Scientific principles. Mr. Dakin asked if the
Scheme were intended to include the inspec-
tors, and was informed that it was so in-
tended. Mr, Beech moved that the first
Sentence of (lause No. 11 be struck out, but

ad no geconder. Bro. soseph, seconded by

T. Gillespie, moved that a committee be ap-
Dointed to investigate the matter still far-
ther and report to the Government. Mr.

Schofield urged that the scheme as it stands
be put before the Government. Much work
had already been done, which was of con-

SUPT. A. WHITE, President
Brandon

siderable value. A nmew committee could not
Legislature.  After further discussion by
Messrs, Willows, Foye, Morrison and Tipping,
the report of the committee was adopted as
submitted. 3
Mr. Willows then reported for the com-
mittee on minimum salaries. Mr. Willows,
seconded by Mr. Cox-Smith, moved that the
get ready before the next session of the
Association request the Govgrnment to ap-
point a Commission to inv.estlga.te the whole
matter and report. A discussion followed,
in which Mr. Huntley took the ground that
this matter was one that properly_belonged
to the province of the new Federation. Mr.
Elliott maintained that thq report qf t}xe
Committee was entirely justifiable. Mcr. Tip-



200

ping, scconded by Mr. Saundersen, moved
that the matter be referred to the Federa-
tion, Mr. Elliott rosc to a point of order.
He pointed out that we had not as yet any
official knowledge of the Federation, and
therefore moved that we defer taking any
action on the report until later in the meet-
ing. The motion was seconded by Mr. White
and carried.

Mr. Hearn then reported for the committee
on the revision of the programme for Grades
I. to VI. The report is as follows:—

Your committee beg to report as follows:—
The committee, consisting of the following:
Mr. A. White, Brandon; Mr. D. J. Wright,
Winnipeg; Miss Griffis, Lockport; Miss Maec-
dougall, Winnipeg; Mr. D. 8. Woods, Miami;

Miss Fitzgerald, Norwood; Miss Cusack,
Miniota, and Mr. A. E, Hearn, Winnipeg,

was appointed in April, 1918, to make an in-
vestigation into the present course of stud:
for Grades 1. to VI, with a view to making
suggestions for amending or enlarging it to
meet present-day requirements.

The committee had its organization meet-
ing last Juty, and four meetings altogether
have been held, the greatest number present
at any one meeting being four and the small-
est three. It will be seen that there has not
becn a majority of the committee present at
any -one meeting, This is not altogether due
to indifference or l.ck of interest, but can
be explained by the great distance that
scparated some of the members. It would
seem that the difficnlty of choosing a com-
mittee conveniently situated to make fre-
quent meetings possible and at the same time
represcntative of the whole teaching body of
the provinee is an insuperable one.

In order to get the views of teachers and
inspeetors, a questionnirre was sent out in
October, and many instruetive replies have
been received. Only a few replies come from
the rural schools, but particularly helpful
suggestions came from the supervisors and
principals of the Winnipeg schools and from
the staffs of Brandon and Portage la Prairie.
Tt has not been possible to acknowledge each
~communieation separately, but the committee
wishes to thank all those who have sent in
suggestions.

ITn addition to the questionairre your com-
mittee has been making investigations into
the courses of study used throughout the Do-
minion and the United States. This has in-
volved a considerable amount of study, and
much of this work remains yet to be done.

. Your committee recognizes that the task
committed to them is one of considerable
magnitude, and involves not only the recom-
mending of different or fuller outlines of the
subjects of the present course, but an inquiry
as to the title of each subject to a place on
the curriculum, having in view the general
unrest of the present time regarding the
forms of public instruction and the trend of
educational thought towards greater scope for
self-expression and initiative on the part of
the pupils. Tt is coming to be recognized that
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no subject, however venerable, has any right
on the programme simply by reason of its
age, nor is it altogether certain that the
course, however crowded it may be, com-
prises all that an ideal one should include.
There is a general feeling that many of the
courses nced changing—that some, as arith-
metie, for instance, need amending so as to
cut away the non-essentials; that some, as
music and physical education, need extend-
ing and enriching; that others, like nature
study and the industrial arts, need to be made
more practical and more closely related to the
everyday lite of the pupils,

For the purposes of organizing the work,
the committee have been considering the sub-
Jjects of study under eight groups as tollows:

I. Arithmetie.

1I. English, incluling Reading, Spelling,
Composition, Literature and Gramnmar.

1M1, Writing.

IV, What may be called the ‘‘social’’
groups, ineluding History, Geography, Civies
and Moral Kducation,

V. Nature Study, Science and the Garden,
including the subjects comprised in the work
of Boys’ and Girls’ Clubs,

VI. Physical Edueation, including physical
exercises, lessons in the laws of health, play-
ground and schoolroom plays and games and
rythmieal excrcises,

VII. Musie¢ and Voiece Training.

VIIL Drawing and the Industrial Arts, in-
eluding Manual Training, Sewing and other
occupational activities,

Sub-committees have been at work on the
first four groups, and a beginning will be
shortly made on the remainder. The sylla-
buses in Arithmetic and in Fnglish are near-
ly complete. Tt is hoped to have these re-
ports published shortly, and through the
medium of the School Journal or otherwise
to get them iuto the hands of every member
of the Association. These courses are sub-
mitted, not as cut-and-dried plans, but as sug-
gestions to Dbe tried out in the schoolroom,
and teachers are asked to co-operate with the
committee in examining and testing the
courses and by sending in criticisms to the
chairman of the committee, Mr, A. B, Hearn,
or to the Secretary of the Association.

Your committee regrets that there has been

considerable delay in connection with their
work, but conditions in the fall made it im-
possible for the committee to get together,
and consequently the work was of necessity
postponed until the heginning of thig year.
-~ In view of the fact that a great deal of
work remains to be done, the committee asks
to be allowed to continue its work during
the coming Association year, and recom-
mends that the vacancies in the committee
be immediately filled up.

Respectfuily submitted,
MARION MACDOUGALL

ALFRED WHITE
ARTHUR E. HEARN (Convener).
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The report of the committee that was ap-
pointed to deal with the matter of a teach-
ers’ federation was then laid before the
meeting by Mr. T. M. Maguire. The report
is as follows:

Your committee, appointed at the 1918
meeting to consider the matter of the forma-
tion of a teachers’ federation, beg to report
that in their opinion the formation of such
federation would promote the interests of
the teaching profession. As, however, since
the appointment of your committee, steps
have been taken to organize a federation, it
is thought advisable that the matter should
be presented to this Association for the in-
formation of its members by those who are
identified with the movement, and your com-
mittee recommend that the officers of the
federation be requested to explain the pur-
poses and scope of the new organization.

Mr. Maguire, seconded by Mr. Elliott,
moved the adoption of the report. The adop-
tion was carried.

Mr. E. K. Marshall then reported for the
Federation of Teachers. .

Mr. Marshall said that the purpose of the
organization was to get the teachers all over
the country into a closer organization. Local
associations were to be formed in all parts
of the province. These would be -represented
by delegates at a larger meeting held at some
central point. He thought that the M.E.A.
was for inspiration, and the local associa-
tions and the meeting of representatives for
more practical purposes.

Mr. Lang wished to know what relation
was to exist between the M.E.A. and the
new body: k

Mr. Marshall said that there wasno inten-
tion that the new body should clash with the
older organization.

The Chairman now announced that a mes-
sage had been sent by the executive to the
executive of the Federation. The message
asked the executive of the Federation as to
what plan the Federation would comsent to
become 8 unit of the M.E.A. Mr. Neelin and
Mr. Little had agreed to see that the request
was brought before the executive of the Fed-
eration. Mr. Neelin presented the following
reply from the executive of the Federation:

¢‘Phe Federation acknowledges the receipt
of the communication, and promise to lay
the matter before the local associations, to
give it due and thorough consideration, and
hope to be able to give a definite answer at
a future meeting of the M.E.A.”’

It was moved by Mr. C. W. Laidlaw, see-
onded by Mr. Garratt, that we appoint a
committee to meet with a similar committee
of the Federation for the purpose of planning
some means of getting the M.E.A. and the
Federation - together. The motion was car-
ried. .The names of Messrs. Gordon. White.
Elliott, Hearn and Morrison were accepted
by the meeting as the members of the. com-
mittee. |,

Mr, Huntley and Miss Stewart both took
the ground that there was not necessarily
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any antagonism between the two organiza-
tions.

The chairman then brought the meeting
back to the diseussion of the report of the
com:mittee on minimum salaries.

Mr. Denike pointed out that if the motion
to refer the matter to the Federation were
to earry the vhole matter would be delayed,
and what had heen done already would be
practically thrown away. Dr. W, A. Mecln-
tyre supported this view.

The repert of the committee was
adopted.

Mr. Elliott, seconded by Mr. Dakin, moved

then

‘that the executive nominate two teaching

members of the M.E.A, to aet on the pro-
posed commission. Carried.

The report of the nominating committee
was presented by Mr. Morrison, who movea
its adoption, seconded by Miss R. Hall. The
report is as follows:

Report of the Nominating Committee—
Honorary President, Hon. R. 8. Thornton;
President, Supt. A. White, Brandon; 1st Vice,
A. E. Hearn, Winnipeg; 2nd Vice, Miss J. M,
Brown, Winnipeg; Secretary, F. D. Harris;
Winnipeg; Treasurer, E. J. Motley, Winni-
peg; Auditor, R. H. Smith, Winnipeg.

Executive—J. W. Gordon, Manitou (ex-
officio); 8. H. Forrest, Souris (ex-officio);
H. W. Cox-Smith, High Bluff (ex-officio); W.
Beer, Brandon; S. Burland, Stonewall; Miss
A. Clarke, Brandon; Miss F. H. Cochrane,
Hamiota; R. Goulet, St. Boniface; Miss Ye-
men, Souris; T. W. Jackson, Agricultural
College; Miss M. Johuson, Hazel Ridge; Bro.
Joseph Fink, St. Boniface; F. A. Justus, Tyn-
dal; S. E. Lang, Winnipeg; E. K, Marshall,
Portage la Prairie; W, A. MelIntyre, Winni-
peg; Miss E. Moore, Winuipeg; T. A. Nee-
lin, Winnipeg; S. T. Newton, Winnipeg; E.
D. Parker, Winnipeg; A. J. Perry, University
of Manitoba; J. C. Pincock, Winnipeg; Miss
Trene Seale, Dauphin; W. J. Sisler, Winni-
peg; H. A. Stokes, Selkirk; B. A. Tingley,
Brandon; L. H. Warren, University of Mani-
toba; John Wolkoff, Winkler; D. S. Woods,
Miami; D. J. Wright, Winnipeg.

The report of the committee was adopted,
and the secretary instrueted to cast a ballot,

The meeting adjourned about 116 p.m.
without being able to finish the business.

At the close of the session at the Isaac
Brock School business was resumeid.

The Committee on Resolutions brought in
treir report.

The resolutions are as follows:

Resolutions

1. That the Secretary of this Association
he iwstructed to appropriately convey our
hearty thanks to those who contributed to
our programme, esnecially to those outside
our own ranks: to the Women Teachers’ Club,
to the Schoolmasters’ Club, to the Imperial
Order of the Daughters of the Empire, to
the Winnipeg School Board and St. Stephen’s
Church for the privileges and courteries ex--
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tended to our association and to the Press
for the publicity given to our proceedings.

That the Secretary of this Association ex-
press to His Honor the Lieutenant-Governor,
Sir James Aikins, and to Lady Aikins their
appreciation of the courtesy extended to the
teachers in the reception at Government
House on Wednesday, April 23rd.

2. That in the opinion of this Convention,
~ immigration from all countries that were at
war with the allied countries during the re-
cent  Kuropean ' conflict, except in case of
those semi-subject nations who were not in
sympathy with the ideals of our enemies,
should be prohibited for a period of at least
ten years.

3. That members of religious organizations,
representing themselves as conscientious ob.
jectors, and who' refuse to assume full re-
sponsibilities of Canadian citizenship, should
be classed as undesirable immigrants, and
should be forbidden entry into Canada in the
future.

4. That the religious organization known
as Hutterites, who were permitted to enter
Canada duiing the progress of the European
war, who come under the class of conscientious
objectors, and who refuse to assume the full
responsibilities  of Canadian citizenship,
should be deported at as early a date as
possible.

5. That the incoming executive . of the
Association be asked to appoint a represen-
tative committee to investigate the question
of the limiting of the number of pupils per
teacher,

6. That this Association place itself on
record as strongly favoring the prohibition
of the manufacture, sale amd importation of
all spirituous liquors exeept for medicinal
and geientific purposes,

7. That this Association convey its congra-
tulations to the ratepayers of the Miniota
district upon their decision to institute a
munieipal school hoard in lieu of the local or
distriet school boards.

8. That this Association should urge on the
Government the necessity for providing some
adequate means of caring for the mentally
deficient children who cannot be cared for in
our public schools, and whose presence among
us without training or supervision is a men-
ace to the community.,

No. 1 was adopted on motion of Mr. Bur-
land and Mr. White,

Nos. 2, 3 were adopted
Mr. Willows and Mr. Parker.,

No. 4 was adopted on motion of Mr. Wil
lows and Mr. Cox-Smith.

No. 5 was adopted on motion of Mr. Bur-
land and Mr. Little.

No. 6 was adopted on
land and Mr. Shannon,

“ No. 7 was adopted on
land and Mr. Duncan.

No. 8 was adopted on motion of Miss Rod-
gers and Miss Redmond. :

The following resolution was introduced by
Mr. Shannon, seconded by Mr. Campbell:

on  motion of

motion of Mr, Bur-

motion of Mr. Bur-
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That instrumental music on a eredit basis
be made optional and included in the pro-
gramme of studies, commencing with Grade
VIIIL.

That provision be made for such study by
the elimination of parts or the whole of alge-
bra, geometry, arithmetic, trigonometry or
elementary science.

That in case of entrance pupils geometry
and part of arithmetic be eliminated.

That we recommend the adoption of a sys-
tem such as that submitted by the music
teachers of the City of Winnipeg.

The resolution was earried. :

Prof. Warren presented a report from a
special committee of the cxecutive that had
been appointed to prepare some amendments
to the counstitution. The report had been
adopted by the executive, and was brought
up at this meeting for final approval by the
M.E.A. The report is as follows:

MR. P. D. HARRIS, Secretary

The special committee of the executive ap-
pointed to deal with a revision of the con-
stitution recommend:

1. That a nominating committee be ap-
pointed by the executive at the December
meeting,

2. That this committee prepare a tull list
of officers and of the executive. 4

3. That the list so prepared shall be placed
in_conspicuous places around the Convention
halls, not later than the Tuesday morming
session of the Convention.

4. That other nominations signed by five
bona fide members of the Association, will be
received by the secretary up to Wednesday
noon and posted by him along with the
aforementioned list,

5. That in the event of more than one
nomination for any office, the secretary shall
prepare ballot papers, and the ballot shall
be taken at the business meeting of the AS
sociation, the ‘officer elected to receive &
majority of the votes polled. :

6. That in the event of more than twent

" nominations heing received for the executive

a

committee, the secretary shall prepare



THE WESTERN SCHOOL JOURNAL 203

printed ballot, aud the vote shall be taken
at the business mecting, the twenty nominees
receiving the highest number of votes to be
declaved elected.

7. That only bena fide members of the
Association be entitled to vote, aund thut they
shall present their membership cards when
returning theiv ballots.

8. That the “‘CUommittee on Resolutions’’
be appointed at the December mecting of the
executive.

9. That steps be taken to have the consti-
tution amended accordingly.

The report was adopted, on motion of Prof.
Warren, seconded by Mr. Hearn, with an ad-
dition to clause 8 by which a time limit was

set for sending in resolutions to the Com-
mittee on Resolutions. The time limit is to
be one week before the first day of the Con-
vention.

My, Blackwell hrought up the case of Mr.
FEmsall. He was of opinion that the Asso.
ciation should do somecthing to assist Mr,
Emsall in his declining yecars. Mr. Blackwell
moved, seconded by Miss LePage, that the
executive he asked to devise some plan
whereby the teachers might help one who
had spent many years in useful work, but
whose age and infirmity have compelled him
to retive from the active work of the school-
room. The motion was carried.

The mecting then adjourned,

SECONDARY EDUCATION

1. The General Meeting was held on Wed-
nesday afternoon in the Gymnasinm—Mr, J.
(. Anderson presiding.

2. Mr. Garratt spoke on ‘‘The Rights of
Adolescents.””’

3. Mr. Hodgson reported on ‘‘The Junior
High School,””’

4, Mr. Lang reported for the High School
Committee. The Committee recommended
that the several departments of the Second-
ary Section be invited to assist in the forma-
tion of a series of courses for the High School.

5. The Committee was continued in office,
a representative from the Intermediate
Schools being added, and also a representa-
tive from actual teaching force.

6. Reports from sectional meetings were
presented.

7. The resolutions from the Mathematical
Department were adopted:

(a) That sub-examiners receive $10 a
a day. .

(b) That copies of suggested text books
be submitted by the Department of
Education to the Seecretary of the
M.T.A. to be placed in the hands of
the officers of the various depart-
mental sections of ‘the Secondary
Section. .

(¢) That the resolution relating to the
conference between examiners and
teachers be .passed on without com-
ment, )

(1) That a committee be appointed to
consider professional training ur
Sceeondary Tchool Teachers,

8. Committees wcre appointed to give effect
to these resolutions.

9. The officers were olected as follows:
Chairman, Mr. Cumming, Teulon; Sgcretary,
Mr, Geo. Duncan, Teulon.

CLASSICAL SECTION

1. Mecting on the morning of Tuesday,
April 22,

2, The programme consisted of a general
discussion as to future proecedure.

3. Mr. Lang introduced the subject ‘‘Re-
lation of Latin to English in High School.”’

4. Mr. Dobson moved, seconded by Mr.
Lang, that the language option be extended
to Grade XII. students—the language to take
the place of science,

5. Moved by Messrs. Dobson and Pook that
a change is desirable in the selections from
Caesar and that other selections be made
from Ovid. :

6. A committee consisting of Dr. Clark,
Mr. Dobson and Miss Brown was asked to
decide on the selections.

7. Tho following officers were elected:
Chairman, Dr, Qisrw; Sceretary, Miss L. H.
Brown,

SCIENCE SECTION

1. Meeting on Tuesday, April 22, 1919—
M. Robison in chair,

2, Mr. J. W. Shiple- read a paper on
““Chemistry in its Re=:ion to Schools.”’

3. Mr. Hamilton ui.e an address on ‘‘The
Seope of the Sciruce Syllabus in Schools.”’

4, Discussion “o!'vved both addresses.

5. The 10!’y -irg officers were elected:
Chairman, W. A, Anderson, Virden; Seere-
tary, R. €. Mulliran, Balmoral.

ENGLISH SECTION

. Meeting on morning of Tuesday, April
22-—Miss Riddell in chair,

2. Miss Yemen read a paper on ‘‘Grade X.
Literature,’’

3. Discussion was participated in by Misses
Ross, Thomson, Balstreet and Mr. Marshall,

4. Mr. Marshall gave a paper on ‘‘Business
English,’’

5. Prof. Aaron J. Perry read a paper on
¢ A Neglected Page of English Grammar.’’

6. Discussion followed both of these papers.

7. The officers were elected as follows:
Chairman, M. McIntosh; Secretary, Miss Gar-
land. ‘



204

INDUSTRIAL EDUCATION

1. Meeting on Tuesday, in Assembly Hall—
Mr, Muloek in chair.

2. Mr. Warters spoke on ‘‘Preparation of
All Kinds of Boys for All Kinds of Work.’’

3. Mr. J. H. 8kene introduced ‘‘The Trend
of Manual Training.’’

4. A business meeting followed. ‘‘Resolved,
that a teacher’s salary should be intact, and
that no deductions should be made therefrom
for pensions or other purposes.’’

5. The following officers were elected:
Chairman, Mr. Eliott; Secretary, Mr. E. A.
Ford. ‘

INTERMEDIATE AND HIGH SCHOOL
PRINCIPALS

1. Meeting Wednesday morning—Mr, J. M,
Plewes presiding. :

2. Committee on ‘‘Credit System’’ repors-
ed recommending that such system be extend-
ed to musie, woodwork and domestic seience,

3. The committee was continued.

4. Discussion on the best method of deal-
ing with subjects not on the Deparimental
Examination,

6. A committee was appointed to report
at next meeting on the whole matter of ex.
aminations, Members of committee were
A. C. Campbell, Hamilton and Struthers,

6. Miss McCallum read a paper on ‘‘Re-
sponsibilities of Citizenship,’”

7. Officers were elected as follows: Chair-
man, Mr. J. R. Hamilton, Portage la Prairie;
Secretary, A. Struthers, Macgregor.

SUPERVISORS AND PRINCIPALS

1. Meeting on evening of Tuesduy, April
22, at 8.15—Miss Rodgers in chair,
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2. Major Newcombe spoke on ‘‘The Funec-
tion of Supervision,’’ .

3. Dr. D. MeIntyre, assisted by Dr. Craw-
ford and Major Duncan, gave a paper on
‘‘Tests and Standards in School.’’

4. Discussion by Inspector White and Mr.
A. W. Hooper followed,

5. Officers for year were clected as fol-
lows: Chairman, Supt. A. White; Secretary,
Miss M. Sillington.

RURAL SCHOOL SECTION

1. Meeting on morning of Wednesday,
April 23,

2. Programme was carried out as arranged.

3. Miss Hambly gave an account of work
done among the new-Canadian people.

4. A discussion followed, the ecrief topie
being ‘“Development of Community Spirit.’’

5. Among those taking part were Messrs.
Truesdale, Shallon, Sisler, Dr. Thornton, In-
spector Willows and Miss Johnston,

6. Miss Smith gave a paper om ‘‘Senior
Work in the Donald School.’’

7. A discussion followed, in which the fol-
lowing took part: Mrs. Miller, Inspectors
Hall-Jones and Willows, Messrs. Lee, Higgin-
botham and Sanford,

8. A discussion on use of the gramophone
followed.

CLASSES OF INSTRUCTION

1. In the Drawing Classes 21 were enrolled,
of whom eight attended all three sessions.

2. In Paper-folding, 22 enrolled, of whom
six attended all three sessions,

3. In Basketry seven enrolled,
four attended all three sessions.

of whom

Addreéses and Papers

PRESIDENT J. W. GORDON

One year ago today, when you did me the
high honor of electing me to the position of
President, I had mingled feelings; feelings of
respongibility and feelings of pride at the
honor given to your humble servant from the
country, My fears were dispelled by the
splendid and loyal service rendered by the
executive committee.

During the past year the cloud which has
been hanging over all, darkest last Easter,
has rolled away. This cloud was the cloud
of Prussian militarism; and it has been
proved that the best fighters are those who
don’t want to fight. If all those brave men,
none were braver than those from Mani-
toba, and of those from Manitoba none have
done better than the teachers of this prov-
ince. We honor such men as Major New-

combe and Major Dunecan, and we honor the
memory of such men as Major MacLaren, of
Brandon, who have given up their lives.

Last fall the women teachers had an oppor-
tunity to show as great heroism. Durmg the
terrible influenza epidemic it was a pleasure
to see how nobly the women did the duty
thrust upon them.

The relations of the Executive with the .

Department and the Trustees’ Asgociation
have been very pleasant during the past
year. The Department, indeed, has shown
the strength of its feeling by financial sup-
port—substantial financial support. This
means a great deal, because when a man
shows his feeling in dollars and cents the
feeling is generally real, .

To come to the question, T might call it
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the time-honored perennial question, the
status of the teacher. It is well known by
those who value education that teachers are
underpaid and undervalued. On the surface
it would seem that the teacher is better paid
today than five years ago. But that is not
true. Five years ago $600 would buy 500
bushels of wheat; today $800 will buy about
350 bushels of wheat. And though some say
the teacher’s living doesn’t depend on wheat
alone, still, these figures show that things are
not what they seem, and the teacher is mno
richer now than before. The Department of
Education and the Trustees’ Association,
which is the power behind the throne, both
see the situation, the publie is being ecdu-
cated to the situation, and the future looks
better.

8till, a person underpaid is undervalued.
There are cases where teachers are taken
into the councils of trustees, but these cases
are all too few. There are cases where the
teacher figures in the social life of the com-
munity, on voards of trade and the municipal
councils, but these cases are all too rare. But
is it not possible, to quote the words of a
very great writer, that

““The fault, dear Brutus, is not in our
stars, but in ourselves that we are treated
thus.”’

Can we by higher ideals come to be worth
more and appreciated more?

The question is: If the teachers are not
rightly valued, should the teachers demand
higher pay and recognition? There are those
who want drastie action and those—conserva-
tive—who feel that

‘‘Freedom slowly broadens down
From precedent to precedent,’”’

and that it is dangerous to go too fast. I
am a member of a club that meets once a
week to discuss religions questions, and the
motto of the club is: ‘“We may not all think
alike, but all must be friends,’’ I think this
a very good motto, and so if in our discussion
on Thursday morning we do not all think
alike, if there are differences of opinion, let
us avoid all acrimonious debate.

There is a great deal of talk nowadays
about reconstruetion, which, as Major New-
combe says, is not reconstruetion, but con-
struction. Many have sacrificed much in the
Past war, many have given all, many are ly-
ing under the sod in Flanders and France.
for the defence of demoeracy, and we should
not, will not, be considered patriots becausc
of what someone else has done, but as thes:
others, for what we are willing to give.

In the Methodist Church, of which I am
8 member, there was an old man who, when-
ever a strange preacher came to church used
to stand up and eulogize the Methodis
Church. One day when a strange minister
was in the pulpit, this old man, after gving
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on as usual said: ‘‘It’s an economical
church. I’ve been a member for forty years,

and in all that time it has only cost me
twenty-five cents.”’ The preacher leaned out
of the pulpit, looked at the man for a win-
ute, then said' ‘‘God bless your stingy old
soul.””’

Sometimes I wonder if the blatant patriot-
ism of some of us is not like the Mcethedism
of that forty year member.

‘When I have seen what is written on re-
construction, and what this ¢fatosman and
that are saying, it seems to me the only way
is that of the Carpenter of Nusoveti, A
nation will be great according te the number
of pure and noble men and women in it, ard
as the doctrine of the Man of Nazaveth pre-
vails.

I would beg the teacher to take humansty
into the school room. I was anee in a home
where there was a little girl, a ¢hild surround-
ed by love and affection at home, sad she
came home broken-hearted one day because
the teacher had doubted her word. The
teacher had forgotten that this Little tot was
an atom of humanity.

At Normal I once knew a girl, a beautiful
character, who told me of a sickuess she had,
of an infirmity caused by it, and of the per-
secution she endured at the hands of her
high school teacher because of this infirmity.
Of course, the teacher didn’t know—bhut
shouldn’t she know? That is why I want
humanity in the school room-—to guide the
teacher in her treatment of those in her
charge.

I shall close this address with a quotation
of Kipling’s that gives a picture. of the life

of the worker in the next world:

‘‘When Earth’s last picture is painted and
the tubes are twisted and dried,

When the oldest colors have faded and the
youngest ecritic has died,

We shall rest, and, faith, we shall need it—
lie down for an aeon or fwo.

Till the Master of All Good Workmen shall
set us a task to do.

© And those that were good shall be happy, they

shall sit in a golden chair.

They shall splash at a ten league canvas with
brushes of comet’s hair.

They shall find real saints to draw from—
Magdalen, Peter and Paul,

They shall work for an age at a sitting and
never be tired at all!

And only the Master shall praise us, and only
the Master shall blame;

And no one shall work for money and no
one shall work for fame, .
But each for the joy of working, and each in

his separate star,
Shall draw the Thing as he sees it for the
God of Things as they are.
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HON. DR. R. S. THORNTON

I am pleased to meet the teachers in con-
vention again, and espeeially pleased to sce
8o large a number in attendance. On aceount
of the iufluenza epidemic, many schools are
behind in their work. Therefore it js par-
ticularly gratifying, as an indieation of great
interest, to sece so many teachers present,

We meet under conditions which ean never
be repeated. Tn a degree this is true every
year, hut its significance is espesiallc great
this” vear. The ecelehration of this Baster,
this Kmypire Day, too, mean more, being the
first after the storm of warfare which hLas
swept the world during the last four vears
and a half. It is worth while to look ha«k
over all we have come through and address
oursclves to the task before us in the light
of the added responsibilities and difficnlties
which the last terrible four vears awl a half
have hrought,

Do we realize why we were in the war?
We were fighting, not for peoples across the
zea, but for our very lives! Not for an sh-
stract issue, however worthy, but for
our liberty, our existence as a naticw,
our lives and our homes! The Ger-
mans in August, 1914, started on a
cumpaign against the whole world. Their
motto, as Bernhardi proclaimed, was ‘‘ World
Power or Downfall.”” To gain this power
they literally trampled under foot the lives
of the people who became for a time in sul.
jection to them. Such would have been our
fate had we lost the war, Here, in our beloved
Canada, would have been repeated the atro-
citics of Belgium, Northern France and Ser.
bia, The liberties, the privileges of citizen-
ship which we enjoy as Canadians today have
been handed down the years to us as the re-
sults of great sacrifice. Our lads have fovght
and bled and died to prescrve them—to hand
them on,

Between the spirit of the Allies and the
militaristic spirit of the Hun there were
three factors of difference, three factors
which finally drove the enemy back. Please
God, he shall never come out, Germany did
not gain world-power. Her downfall was, we
hope, complete enough to prevent forever a
repetition of the attempt. Why? Becausc
the allies—bceause we, as Britigh subjects
and Canadian citizens fought for ourselves.
We did not hold back while others fought
our battles, The boys ‘‘over there’’ were
our hoys, too. They took a place in the army
which was second to none and made Canad’s
name honored the world over,

We used to advertise Canada as the land of
opportanity. We used to tell of her wealth
of resources, her wheat lands, her minerals,
her fish, her timber. But Canada has pro-
duced that which is worth vastly more—mon
and women of such calibre as our soldiers and
our nurses have displayed in  France an
Flanders. They have elevated Canadian
citizenship to a place which it never held
before. '

This year we have planuned to make our

Empire Day pamphlets the plain .and simple
record of the part plaved by Manitoba’s vie-
torious soldiers. In enlistments from Canada,
in propertion to the population, the provinee
of Manitoba stands first.  There enlisted
voluntarily over sixtyv-one thouvand men, one
in nine of the population of Manitobha men,
women  and  children. We muost remember
that these lads, in all the promise of their
routh, laid aside evervthing to fight and ¢o
iie for you and for me. Manitoba has also great
reason for pride in the faet that out of sixt -
three Caunadians who received the Vietorin
Cross, eleven, or more than oue-sixth of them.
were Manitoba boys. Here is the best mate-
rial for the Empire Day lessons in the schools,
formed of conecrete illustrations of what free-
dom cost.  Among these V.(. heroes are pro-
duets of all types of schools, The one-
roomed prairvie school as well as the school
in the country town or city school, contrib-
uted members to this glorious little bandl.
These country schools, though lacking mauy
apparent advantages, have been a great
factor in our progress. Mauy a man who has
proved an asset to the nation has gone forth
from these little schools. Premier Loy
George received his elementary education in a
one-roomed village school in a vallev of
North Wales. Tt is not the edueational ad-
vaatages, hut the spirit of the man that
vounts. Some teacher here, perhaps, on real-
ing the record of the lads who won the Vie-
toria Cross, may be able to say ‘‘That bov
was & pupil of mine for three or four or iive
years”’; may feel that his influence heljped
in the moulding of the dauntless character
that found expression in the deed which won
the coveted decoration, To develop such a
tvie of character is surely the highest aim
of education,

Fducation has three aspects.  First, the
physical,  We gatrive to develop the sound
hody which is necessary to carry the ssund
mind. The second aspeet is the mental. The
ordinary eurriculum is calculated not only to
give the pupil necessary information, but 10
teach him to think for himself. And lastly,
we must emphasize the spiritual aspect. for
the spirib or soul of a man determines his use
of the informatiou which he has gained. We
strive to train the bhand, the head, the heart,
awl the latter aspeet is the greatest of all.
The Germans carefully trained the hands and
the heads, but they forgot te train the
hearts, with the result that the lust for sel-
fish domination filled their souls, and their
boasted efficiency became, not a blessing, but
A curse to the whole world ani to themselses.
The spirit we need, then, is the spirit of un
selfish serviee, the spirit that our soldiers and
our. nurses displaved in France. We ml}-"t
face our new problems with the same mn-
domitable spirit—we must strive to develab
a citizenship, a community life worthy of tho
sacrifice of our boyvs; we must prove that they
did not die in vain. That is the task before
us as teuchers,
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Just what does it mear to he a free-born
Clanadian citizen? Take that question away
with you. Think it over in Jetail, and when
Kmpire Day comes be prepared to convey to
the boys and girls in your carce an idea of
how much tliey obtained from these four
years of bitter struggle. A Romau citizen of
two thousand vears ago took great pride in
his ecitizenship. You remember how, when
the chief captain learned that Paul was a
Roman, he said, ¢ With a great sum obtaine.!
I this freedom,’’ and Paul said, ‘‘But I was
frec-born.’’ The freedom of our ecitizenship
_was hought for us by the lives of the lads who
Jid not come back, and therefore our liberty
is a priceless thing. ‘

Canada has received many people from
other lands. In the past we have not been
careful of whom we admitted. but have taken
in all classes from Germany, Russia, Italy,
Austria, and given to them the privileges
of citizenship. Tn the future only those who
are physically and mentally fit must be al-
lowed to enter. We have as mueh right to
deside whom we wish to enter our country
as to decide whom we wish to enter our
homes. To those who come determined to be
onc hundred per cent. Canadian, who come
prepared to identify themselves with this
country, we will bid welcome. But if they
come determined to stay German, to stay
Ruthenian, we want them turned BACK!
All immigrants must sign a declaration to
obey all of the Dominion and provincial laws
as they stand.
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We realize the greater rights, benefits and
privileges which are becoming ours, but let
us remember that every right has its parallel
duty; every privilege implies a responsibility.
Let us lay not stress only upon the rights and

privileges of citizenship, but also upon the
responsibilities and duties of citizenship.

Eternal vigilanee is also the price of liberty.
We must allow the entrance of no disin-
tegrating factor from without. Are we cap-
able of feeling humiliation? Think of the
groups of people who said, ‘“We do not like
fhis thing and that thing in your laws. If
we do not have to obey them we will con-
descend to come to your country’’!  And
conecssions were made, but never again! We
will demand that any who come asking for
citizenship must assume the hurden it carries,
too! .

“Your own work lies in the most hopeful
field, among the growing boys and girls. The
teacher is the true nation builder. Yours is
the glorious privilege of ineulcating the spirit
of unselfish service. As your chairman has
so well cxpressed, the only effective re-
organization power is the spirit of the Car-
penter of Nazareth, We must not only strive
to maintain the standard of Canadian citizen-
ship, but we must strive to train the men
and women of the future to be worthy of the
awful sacrifices of that fearful war, that the
spirit of Canadian citizenship may be car-
ried on in a greater measure to the genera-
tions yet to come.

DR. J. T. M.
THE TEACHER AND

I am glad te be here today, and to meet
the school teachers of Manitoba in Conven-
tion assembled. Tt is ten years since I left
the wilds of Northern Manitoba—tor wilds
they were then—to go to the wilds of Sas-
katchewan. Prior to that time I had taught
school for two years in your province, and
consequently I have a warm spot in my heart
for Manitoba, and have been watehing with
interest its progress educationally.

The two splendid addresses to which we
have listened this afternoon have covered a
great deal of our subjeet. and surely left
little for me to say, but I want to talk to
you for a short time as onc teacher to an-
other, We have just sung very heartily
““Pack up your troubles in your old kit bag,”’
but we as teachers have been packing up our
troubles in our old kit Lag until the kit bag
ig nearly worn out, and the time is surely
drawing near for these to be remedied.

We hear a great deal in these days of Re-
construction. Now, just what is Reconstruc-
tion] We find it hard to define. I am
pleased to know that Major Newcombe sub-
stitutes the term Construetion. The past
great struggle, world catastrophe that it has

ANDERSON

RECONSTRUCTION

been, has given to us opportunities which
could not have heen ours otherwise. It has

brought to Canada a national feeling such as
she never has had hefore, It has brought our
national and educational imperfections out in
bas-relief. Let us set ourselves resolutely to
the improvement of these. Let us set our-
selves, in the light of the lessons the war
has taught us, to the task of laying a solid
foundation for a great Canadian nation that
the sacrifice of our soldier heroes may not be
in vain..

Western teachers,” duty calls us a8 it has
never done before. The future of our Canada
depends upen the schools of the next ten
years. From a population of only eight mil-
iion, fifty thousand left in France and Flan-
ders is a huge loss. The boys in the schonis
today must be trained to take their places,
and therefore to you, teachers, duty beckons
more strongly than ever before. Your work
is the most important part in the problem cf
Reconstruction. We hear & great agitation

- for improved methods of agriculture, better

machinery, better cattle. But what will
these avail unless the farm sare owned by
proper types of manhood? Yours is the duty



208

of training the boys for the better farms of
tomorrow.

A great part of this work mus: be dons by
the rural schools. These have produced many
notable men. As Dr. Thornton has men-
tioned, Lloyd George received his elementary
education in a one-roomed school in a little
village ‘of North Wales. But what of the
eighty or mninety per cent. who might have
been of great value to the world had they
been ' given a chance? When I was a boy I
attended a rural school five miles from the
City of Toronto. When 1 and three other
lads passed our entrance examinations we
were the first to do so from that school in
twenty-two years! I believe there is going to

DR. J. T. M. ANDERSON, M.A., LL.B.

be no such lack of opportunity in Saskatche-
wan, but we must attend to our rural schools,
They must be kept up to standard.

I know that the Manitoba Educational
Association is addressing itself to the task in
hand with enthusiasm. Your ranks have been
sadly depleted during the last four years, and
the memory of your fallen heroes must spur
you on to nobler effort. 'But you are handi-
capped by the lack of interest of the general
publie, by a most discouraging indifference.
Will ' the war rouse the nations to a sense
of the all-importance of education? The so-
called efficiency of the Germans, the so-called
muddling of the British over in Europe has
been, in the last analysis, laid at the door of
the school teacher. Britain is waking up,
and has set seriously 13 work on improve-
ments of her school system. Canada is not
yet following. Public interest in education
means a higher status for the teaching pro-
fession. When wise and persistent efforts to
arouse these have been rewarded, our difficul-
ties, financial and otherwise, will solve them-
selves, ;

A prominent Ontario man whose work
brings him ‘in touch with men of every class
has said that he finds the school master, in

- respect to mental
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and moral ecalibre, the
highest, bar none.” Yet who ever heard of a
schoolmaster being appointed senator, or even
a commissioner? The teacher is paid a sal-
ary which would make a professional cook
blush. I saw just recéntly on the advertis--
ment page.of a Saskatchewan daily paper a
salary of two thousand dollars offered for an
ice eream maker. On the same page a salary
of nine hundred was offered for a second ~lass
professional teacher. Do you luow that the
superintendent of a lunatic asylum is paid
two or three times as mu=h us the superin-
tendent of a Normal school?  Our salaries
are of little moment, but once we go wrong
we provide a high salaried position for some.
one else. I know a wealthy stock breeder
who paid a man twelve hundred dollars a
year and his board for caring for his thor-
oughbreds. The teacher who taught in this
district received seven hundred and fifty dol-
lars a year, and this stock man was the most
opposed to a raise ot her salary. T said to
him, ““Tt is worth twelve hundred dollars a
year to you to have a reliable man in charge
of your® cattle. ' Is it worth no more than
seven hundred' and fifty dollars to have a
good teacher in charge of your children?’’
He said, ‘““By"Jove, 1 mnever saw it in 'that
way before.”’ A utilities commissioner re-
ceives seven thousand a year. A city official
is paid good money. Why are they paid so
much better than the teacher? Ts it bocause
their work is 80 much ‘more important? I
say most emphatically No! We' are going to
stay with our work because 1t is our duty
so to do, but we sha'l not cease to call atten-
tion to the need of better salaries.

The reasons for this condition of affairs
are possibly three. TFirst, the lack of in-
terest of the public, and second, beeause it
is too easy to become a teacher. Many go
out teaching after three, or even two years
in the high school. Permits are granted to
those who have no certificate at all. . We gain
nothing by lowering the standard. The third
reason is that we have been too docile, been

‘protesting too little about things as they are.

The time has come for action.

I 'should much like to see a uniform salary
for teachers, at least in the three prairie
provinces, and also the same standard for
certificate issued, so that the inducement of
one provinee to teachers would not be su-
perior to that of another. Under the exist-
ing conditiong T frequently receive = letters
from Manitoba teachers who wish to come t0
Saskatchewan. I hesitate to encourage them,
for I know you have not too many teachers
here. If you would hold your teachers you
must make their living conditions satisfac:
tory. A federation of teachers should make
such a uniformity as I have mentioned one
of its chief aims, : /

T believe, though, that a new era ig dawn-
ing. The Trustees’ Association has asked &
commission to look into the matter of teach-
ers’ salaries. ' A recent survey of the schools
of Saskatchewan by an American organiza-
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tion aroused much interest. We have insti-
tuted in Saskatchewan what is kumown as
{‘Better *School’s Day;’’ when the people of
each district gather at their schoolhouse to
discuss this matter and to listen to addresses
on educational problems. This is a definite
step forward, which should be taken by all
the provineces. ’

After all, in a great degree the betterment
of conditions lies with ourselves. Ask the
average trustee ‘‘ Who was your teacher last
year or last term?’’ and he will have to stop
and think., Ask him ¢“Who is the best teach-
er you have had here in the last three years?'’
In ‘an odd ease the answer will come prompt-
ly: ‘“Miss Jones’’ or ¢¢Miss Smith.”” Bat
nine times qut of ten he cannot tell you, The
reason thereof is manifest. Teachers are not
giving their very best to their work. When
7 look back over my own teaching days I
roalize that, although the people were well
satisfied, T could have done much more. We,
as teachers, must give of ourselves.

We frequently hear the teacher classed as
a non-producer. The public must get beyond
this before the status of our profession will
reach its proper height, What of more im-
portance is there than that which the teacher
produces? Men discuss the roads, bridges,
and so forth, of their district, but not the
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gvhool.  Why should this be sof Interest
must be awakened in this all-important ques-
tion. There is nothing creative in the school-
teaching profession. Such an attitude indi-
cates a woeful lack of understanding.
There is an especial field for labor among
the Ruthenian settlers. ‘What a problem
these people present is indicated by the large
number of them who are on trial in the
eriminal assizes at Yorkton. We cannot have
our country filled with a eriminal class of im-

migrants. We must use common sense, firm-
ness, jndgment in dealing with incoming
peoples.

Tt is the teacher’s duty, then, to take a
greater .interest in school and ount. It is his
duty to become a power for good in the com-
munity wherein -he labors. The people are
waiting for the leadership, which you can
afford. Part of the assimilation process may
be accomplished by getting the people to-
gether socially and thus overcoming racial
antagonisms, for instance, which is so com-
mon in the foreign districts. Let us be alive
to the necessity of going at our work more
earnestly, more loyally than ever before.
"This attitude of itself will result in rousing
the people, and consequently in the better-
ment of the teaching profession, financially
and otherwise.

MR. W. B. MOORE
THE BUSINESS GIRL’S ETHICS .

T am going to consider the subject of the
business girl in an extremely critical
manner this morning. I deplore the
necessity of this attitude, but it is important
for the girl who expects to enter the busi-
ness world to know the pitfalls in her path.
I have watehed closely the relationship of the
business girl and her employer during twenty
years’ experience in the business world in
Canada and the United States, and I have
yet to find the office which is not familiar
with the conditions of which I wish to speak.

I well remember my first experience in em-
ploying girls for my office. I placed an ad-
vertisement in the paper worded something
like this: ‘‘Wanted, s high-grade, experi-
enced stenographer. The highest salary will
be given to the right person.’’ I had a flood
of applicants, for. a great part highly decor-
ated with rouge and powder and displaying
very sheer silk hose, and with an expression
on their faces which said, ‘‘I’m here.” T'm
the one you’re lqoking for.'” ¢ How much
experience have you had?’’ I asked. ‘‘Oh,
I’m just from school,’” or ‘‘business college,’’

or perhaps ‘I have been substituting for two -

or ‘three weeks.?’ ¢¢This position is an ex-
acting one,”’ I explained. ‘I expect my
stenographer to play the part of secretary as
well as to be able to take dictation rapidly,
t6 punctuate well, and to correct my mis-
takes.’’ To correct these mistakes is an im-

portaut function of a stenographer, for the

hurried business man can secarcely avoid
making slips in bis dietation. “1 may
be away for several days at & time,’” I
warned the applicant. ‘I will probably

leave fifty or one hundred letters for you to
gign. Do you think you can meet these re-
quirements?’’ The applicant was willing to

try. Not one out of one hundred meet this
test! The girls come to apply for a position
like that when they are not qualified, and

they know it. They waste their employer’s
time and they waste their own. The aver-
age girl, instead of being content to start
at the bottom and build up, is determined
to have a high position and high sal-
ary at once. The inevitable consequence is
failure. I can tell this, because I learned it
for myself. Fifteen years ago I was holding
a small position. I took a three months’
course in shorthand in the evenings. Then 1
obtained a position as stenographer, and
naturally failed to make good. T then took a
miner clerkship and learned the rudiments of
business. That is the one way to success.
I took charge of a noffice once in which
was a stenographer doing indifferent work
for eight dollars a week. I told her what
I should require of her, and promised her
thirteen dollars and a half a week if she
eould meet the requirements. She succeeded,
and her salary rapidly grew to thirty dollars
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a week. She is now receiving eighteen hund-
red dollars a year. She was content to start
low and develop. The girls who enter the
factories are better prepared to fill the posi-
tions which they apply for than are the
stenographers,

When T came to the office in Winnipeg I
found that the stenographers arrived any-
where around nine-thirty instead of at nine.
And furthermore, if they wished to do some
shopping at Eaton’s or elsewhere they would
drop their work and go. 1T said that this
must cease and that they must reach the
office at nine o’clock. I repeated that order
three times, and was finally forced to dis-
charge some of the girls. They felt them-
selves abhused. They had always come at
nine-thirty, and could see no reason why they
should changei:. Girls are useless to a firm
unless they are willing to do as their em-
Ployer wishes.

When T entered the Cash Register Com-
pany I required that the girls should meas-
ure up to my standard. For a time almost
all fell short, but at last I obtained the class
of workers I desired, and 1 paid them a salary
three or four dollars a week higher than the
ordinary wage. It became easier, not harder,
to secure stenographers, for the girls learned
of the better salary, and were anxious to
come to us. And so we established a stand-
ard for economies, and also, I might say, for
beautifieation of the building and for the
working conditions of the employees. 'The
result is that the scale of wages for girls
has advanced in Winnipeg during the last
two years.

Yes, we arc giving higher salaries in Win-
nipeg, but we expect a satisfactory return in
service. T do not say ‘‘The position is yours.
I will pay you what you ask or what you are
worth to me.”” I say, ‘‘This position will
pay seventy-five dollars a month, If vou ean
11 it, it is yours, If you can fill it well you
will receive eighty dollars a month.’’

I have on three different occasions adver-
tised for stenographers in Winnipeg. I have
had each time about one hundred and fifty
applicants. - I have had girls apply for a
position in my office who actually took, on

THE WHSTERN SCHOOL JOURNAL

trial, one hour and a half to write a para-
graph of four lines! The business man wants
the girl to be truthful.” It is no use to gain
a position deceitfully, A girl cannot hold a
position for which she is not fitted. The busi-
ness man wants his employees to be neat, to
be able to fill well the position she holds, and
to be able to keep business secrets. A firm
might be negotiating for a contract. The
stenographer, who naturally knows of us,
may casually mention it to her girl friend.
The friend perhaps mentions it to a friend
-of hers who belongs to a competitive concern.
The result will probably be that the careless
stenographer’s firm loses the contract. The
business man likes his employee to think,
and thus to make herself indispensable to the
firm,

Girls, don’t try to start at the top. Say
truthfully that you are a beginner, but you
want experience. You will find the business
man ready to help if you approach him
80, but he wants no misrepresentation. Re
truthful, be neat, be loyal, for loyalty doubles
vour worth to your employer. I consider

" that there is no more need for a stenograph-
ers’ union than there is for an employers’
union. TIf the girls lived up to the standards
T have presented this morning, the higher
salaries and the better working conditions
would be theirs; many problems on both sides
would be solved. The business woman, if she
would be of value, must have her employer’s
interests paramount. I have a splendid mem-
ory, but T do not rely on it. I say to mv
employees, ‘‘Do so and s0.”’ ¢‘Yes.”’ but
I come back and say ‘‘Did you do as I asked

vou?’’ ¢“QOh, no; T forgot that!’’ I forgot
onee. My forgetfulness cost the company

I was with two hundred and fifty thousand
dollars, T tell the girls t6 write the instrue-
tions down when they are given, and then to
carry them out. I should not need to say
‘“Did you do thig or that?’’ That implies
lack of confidence, and lack of confidence is
a serious thing.

Let me say to girls who mean to enter the
business world, start in a position for which
vou are qualified and be content to gradually
work up. Tf yvou do not, you will drop with
a thud.

MAJOR C.
WITH THE HEAVIES IN

I assure you it is with very great pleasure
I come back to meet again the teachers of
this prbvince. The talk I am to give this
evening was wished on me,
stirring, simply the story of ome lonely Cana-
dian officer who entered the war rather late,

When we left the city crowds of friends
bid us ‘‘God speed.’’ After that we were
not greeted with any great enthusiasm in
our trip across Canada to Halifax or when
we landed at Liverpool. When I saw how

It is not at all -

K. NEWCOMBE

FRANCE AND FLANDERS

press agents and diplomats were welcomei
and wined and dined my own story seems
very  tame in comparison.

On arriving at Liverpool we learned that
the unit was to be broken up and our vecu-
pation was gone. Three or four of us went
to London to find out what we were to do.
I was shown into the office. of the Adjutant:
General, and when I asked him what was {0
be done with us he said, ‘‘Why, you g0
home: your transportation is arranged for.’’
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Now, we didn’t understand why we should
be like milestones, that always point the way
and never go themselves, or like egg-crates
that are returned empty when they have de-
livered their freight, or like the ox in the
stockyards that guides others to the slaughter
and comes back himself. So we made vigor-
ous representations to the officials. I think
we could be court martialled for what we
said, and I know we could be court mar-
tialled for what we thought.

Finally we were sent to Southampton to
eross over to L’Havre. That'is the worst
crossing to France. We crossed on a small

MAIOR C. K. NEWCOMBE
Superintendent of Education

boat in dirty weather, on a very dark night.
Wherever I went I could see several Ontario
¢olonels very sick. In the morning we landed
at L’Havre, and were told to report at Har-
fleur, which was called a rest camp, though

never could see why. When we arrived we
Wwere asked who we were, and when we told
them they said, ‘“We haven’t heard of you.
No rations have been issued for you.”’ We
finally got tea, and then came the question of
sleeping quarters.  There were no tents
ready, but: tents were pitched for us on the
side of a hill. - The tents were holey and had
1o floors, and it-was raining.  The worst off
Was an officor who had bought an Iast In-
‘dian sleeping bag. It was of very light cot-
ton, which, when wet, emitted a most un-
‘Pleasant odor. /

We got up early the next morning-4f you
want to get up early go to bed without your
Supper, It was Christmas Day, and Christ-
Mmas dinner was at 2 o’clock. The dinner
Wwas for the regular officers, not for us. W2
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had to wait till the others were through.
They had a great many long speeches, and we
were only able to sit down at 4 o’clock.
There was no supper for us, but two or three
broke bounds and had tea at an estaminet.

Next afternoon we were ordered up to the
line and left in old French coaches, and the
following morning arrived at Rouen, a beau-
tiful city. I saw the cathedral, a wonderful
old place, where I saw the tomb of La Salle
and other famous men. When I came down
to lunch I met an Imperial colonel, and we
started chatting together, for you must know
that the Englishman in France is not cold
and reserved as he is here, but kindly—
human. This colonel asked me what I had
been before the war, I told him and he ask-
ed if T were a university man, if I had taken
mathematics, and I told him. When I was
getting up to go he stopped me and said, ““We
are short of officers for the Heavies. We
can make an officer in six weeks. When you
are tired of this comic opera affair go to
London, give in this eard, and ask for A. G. 6.
I took the card and thanked him.

We left next morning at the depot for the
Canadian troops. When we arrived at the
depot staff officers busily sorted us out. I
was told to go to Col. Dyer with three others
as supernumerary officers. Col. Dyer was a
splendid old man of sixty. He went over
with the first contingent, and was continually
in the line with the Canadians except when
convalescing.

We officers spent a month here. T saw my
position as a supernumerary officer very
fully. I was twice as old as the rest of the
lieutenants, and only keeping back the others.
When time was up Col. Dyer sent the others
back and said he would keep me, but I saw
that he was doing it out of kindness to me. It
reminded me of the old, old days when I was
a youngster and a family of puppies arrwgd.
I was feeling very happy and playing V\_nth
them when my father came along and pick-
ing up one of them said, T think we’ll keep
this one.’”” I knew then how that puppy
must have felt. :

So T told Col. Dyer that I was going to
join the heavy artillery, and went to Lon-
don. I went to the War Office, a cold, grey
stone building, and asked for A.G, 8. I
finally, after being led throu.gh many COrri-
dors, had a talk with a major in the hall,
who explained to me that atter training I
would write on a competitive examm?,tlon,
and, if T passed, be an officer of the artillery.

Artillery requires a great .many calcula-
tions. One must take into account the.wexght
of the shell, the pressure of air, the direction
of the wind, and every four hours we received
from the General Headquarters a message
telling us the temperature. The temperature
has a great effect on the passage of the shell,
because the colder the air the denser it is,
and the more inactive the molecules. :

We must make all these calculations, then
take into aceount the temperature of the
charge which is to drive the shell. We watch
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the temperature of the cordite as a nurse
watches a sick child, because the warmer the
charge the quicker it will explode.

Then comes the placing of the gun. We
must aim at what we can see, then get the
angle between it and the target.
object such as a chureh spire is generally
chosen. i

After some experience in command of a
battery, I was ordered to pick out eighty
men and go to Newcastle, There was an old
firm that had made guns for the navy ever
since there was a navy, There were some
light guns waiting there for some method of
transporting them, and finally a Mr., Lee de-
vised a way., TFirst came a flat car, then a
turret, like the turret in a battleship, which
eould turn in any direction, then on the tur-
ret was the gun itself.

After staying at Newcastle for some time I
was ordered to Portsmouth with my men. We
crossed to L.’Havre, and were ordered to take
the train to a place back of the Ypres salient.,
From there we drove up in cars on the splen-
did old French roads to a position nearer
Ypres. I saw the wonderful Cloth Hall at
Ypres, and we took up our pasition back of
Paschendacle. The battle of Paschendaele
was our first battle, and we covered the Cana-
dian troops as they went into battle. You
all know the story of that battle,

After that, in the fall of 1917, T was sent
south. We heard that a wonderful attack
was being prepared. Looking back, I think
that that was the most wonderful effort of
the British- army. At that time everyome
was saying that the line ecould never be
broken. Lloyd George called it a war of
attrition or exhaustion. But a change was
coming. Col. Mills told me afterwards that
they peddled the tanks like commercial tra-
vellers. They had been offered to every
general and been refused—by General Gough,
General Plumer, and all of them, till Gen-
eral Byng decided to use them.

* On the 20th of November, 1917, at six
o’clock in the morning, the attack on Cam-
brai commenced with fire from our guns. A
few weeks later I read in the Free Press
about the British guns shelling Cambrai. As
a matter of fact, the Canadian guns shelled
Cambrai. In a little while we heard that
the British were marching up the road in
fours. But there was a hitch in the work-
ing out of the plans. The cavalry corps did
not advance when they should have. 'The
bridges were destroyed, and the tanks and
the cavalry were stopped at the Canal du

Nord. A small detachment of cavalry—the’

Strathcona Horse—managed to eross, but
were forced to retreat. '
_ Then the Germans broke our line and sent
everyone flying before them. Many of the
fugitives came past the guns. A short time
later we read in the Times that it was stated
in the House of Commons, in answer to a
question, that there was ‘‘no surprise.’’
General Perkins said to me—he had been
forced to flee in his pyjamas, in his limou-

A high

sine—¢ ¢ MacPherson may not have been sur-
prised, but, by God, I was!’’ After a time
-everything was quiet. Then came the in-
iquitous peace with Russia. I was ordered
to Montdidier, and while there I heard at
headquarters that they were not expecting
an attack so soon.

Next morning a most terrific bombardment
was started by the Germans. The line was
smashed; and finally I was ordered to get the
guns out to retreat. I will never forget the
awful sights along that road. Old men and
women staggering .along with loads of house-
hold goods, women burdened down and carry-
ing children, some had babies at the breast;
donkeys and the stout little Normandy cobs, all
laden down and going westward, westward,
trying to escape .rom the unspeakable Hun.
At last we reached Amiens, and found tle
station black with people who wished to es-
cape to the coast. After muech trouble I
managed to get a train for my guns, and at
last .we left the depot.

‘When the train was on its way, an orderly
came to me and said something about a
colonel on a flat car. I thought I had better
see about it, so I went to the flat car, and
there was an old man dressed in an old
French uniform. T asked him in for lunch,
and there he told me his story. He was a
retired English judge and a militia officer.
When the war broke out he joined, though
over seventy, and was made town major.
During the German attack he saw the flight
of the people; then, as the Germans were
coming, he decided to leave. He found that
his staff had left before him.' He gathered
up his belongings and managed to push them
to Amiens, where he was looking for a train.
I took him with me on the train, and was
able to let him off when he wanted. It is
the spirit of men like this man that makes
the Empire what it is today. ‘

After that my guns were drawn nack to
garage, as they called it, because they hadn’t
time to plant the guns in their concrete beds.
Only movable guns could be used; the line
was not stable enough for the others.

I would like to give you an idea of how
we fight. As to our communications, there
are the telephones which connect us with the
central army and other divisions; then there
is the wireless, by which we talk in code to
the aeroplanes. When we are ready for &
shoot we call up the air squadron, and if it
is not too misty they send up a plane. We
receive all messages and make "all the eal-
culations. Then the airplane signals ‘“G,’’
meaning to fire.  'We fire, and have to wait
seventy seconds for the shell to land; seventy
seconds is a long time when' you’re waiting
for anything. Then the plane tells us in code
where the shot has landed. Then we fire
another gun, and go through the same pro-
cess. Then we fire No. 1 gun, and so on, for
fourteen’ months—and yet people ask us if
we can concentrate! o

‘Whenever we had to move wé called in the
Engineers, a truly noble band. I was the only
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Canadian in the battery, but the British
would never move without saying, ‘‘Pray
God we get the Canadian Engineers.’”’ They
were the best fellows in the world. The air-
men were good to us too, and would take us
up in the air whenever we wanted to go. I
have been up several times, on the condition
that we did nmo ‘‘stunts.’’ Yet, although the
Canadians are splendid fighters, are always
made the spear head of a rush, I wish to
say a word for the British Tommy. For
2s. 6d. a day, his wife often out working,
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for they have no Patriotic Fund, he did his
job cheerfully and enthusiastically. The rea-
son that the Empire is so great is that it has
men such as the British Tommies, who did
their lives out for 2¢c. 6d. a day. «.

I have just heard that a municipal sehool
board is started in Miniota which will make
better edueation possible. It behooves us,
who have the responsibility, to build up a
nation of boys and girls worthy to follow
those who defended the Empire.

T

DR. J. T. M. ANDERSON -
. CANADIANIZATION

I want to talk to vou for a short time to-
night on the educational work among the
foreign peoples of Western Canada. During
the past ten or twelve years which I have
spent as school teacher and school inspector
among them, I have seen a great improve-
ment in conditions, but there is a mighty
work yet to be domne, at least in my own
province of Saskatehewan, and I think I am
safe in saying that the same holds true in
the other western provinces,

The public mind has been greatly agitated
by the events of the last four years. For
the state of things which has existed in a
great many distridts during the war the edu-
cational authorities are blamed, but I think
that all may plead guilty to negligence in
this matter, which is ot vital interest. to the
future of our country.

Tn Saskatchewan 46.6% of the population
are non-English. Of this 46% non-English,
there is not 46% -where no assimilation, no
racial fusion has taken place. The great ma-
jority of these are willing to fall in with
Canadian customs. Many of them have be-
come good Canadians.

There is no problem with the Icelandie
people. These have rapidly taken their place
as a. superior clags of citizens. Am I not
right in saying that the Attorney-General of
your province is Icelandie? There is, I think,
an Icelandic professor in your University.
These people stand head and shoulders above
the other immigrants. Their young men re-
sponded nobly to the call to arms. None
proved braver soldiers, and many laid down
their lives in the cause of freedom.

My oft-expressed appreciation of this people
has led some to believe that I am Icelandic
myself. A certain German trustee board was
at one time angry with me for opposing the
attendance of their children at a German
Private school. One of the members, in dis-
cusging me, said, ‘‘He is an Icelander any-
zVay.” \¢¢YVes,’ ’said another, ‘‘and Scotch,
00.7?

The Swedish and Norwegian settlers pre-
sent no problem, nor do the Finlanders or
Poles. One of the most brilliant students in
the University at Saskatoon is Polish. I had

the privilege of teaching that boy hig first
English ten years ago. The Hungarian
peoples present no great problem. A large
number of their young men volunteered for
gerviee during the past war. They contrib-
uted liberally to the various patriotic funds, .
the Victory Loan, Belgian Relief, Red Cross,
and so on. The Bohemians, Roumanians and
Serbinns have alse proved their loyalty. I
was at a gathering mong these people recent-
ly where fifteen or twenty of their boys and
girls cntertained us by singing patriotic songs
and by reciting and speaking on Canadian
citizenship and . other such topics. The
W.M.S., the Y.M.C.A, and other kindred
organizations have been doing good work .
among them. There is no problem there.

Tt is among the Doukhobors, Mennonites
and Ruthenians that the problem lies. In
Saskatchewan there are six thousand Douk-
hobors. There were until recently niue thou-
sand, but Peter Veregin wearied at ihe re-
straints of Saskatehewan, and moved to
Britich Columbia with three thousaud of his
countrymen., Many of those who remain have
broken from the community yoke. Their chil-
dren arc attending our public schools and are
making good progress. Peter Voregin, who is,
as T have said, the leader of the Doukhobors
in British Columbis, and whose intluence over
them is unbounded, is bitterly opposed to the
attendance of their children at the <public
school. I say it is a lasting disgrace to our
Canada that Peter Veregin and men like him
have been allowed to come into our country
and to guide the destinies of these peoplf_al
We are hearing a great deal, in an emphatie
but very general way of deportation. And
deportation we should have, not_for the boys
and girls in our schools, but for Peter Veregin
and his kind. . _

I was conducting a night school in York-
ton, with forty or fifty pupils of several dif-
ferent nationalities. I remember well how,
on a certain night, a boy and a girl of four-
teen or fifteen came in. They were Douk-
hobors. I learned afterwards of the hot
dispute the teacher had had with Peter Vere-
gin to persuade him to allow them to attend.
1 shal never forget the scared, hunted look
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on those children’s faces. It made me more
determined than ever to offset the workings
of Peter Veregin and those like him! Some
say thev do not wish to openly protest for
fear of causing a stir., Let me tell you, we
shall have need to cause quite a few stirs
before we are through with this thing. Our
duty demands that we speak out and expose
such influences. Our duty demands that
these people shall be made one hundred per
cept. Canadian,

We should blush when we see the recent
announcements made by the Great War Vet-
erans of the flaws in our methods. One
thing which they have brought to public
notice is the conduction of private schools by
the German Lutherans among their own
people while the public schools were eclosed
because of the influenza epidemic. I knew
tlkis thing was going omn, but was powerless
to prevent it. I told one of these teachers
that the public school would shortly bhe
opened the vear round., His answer was that
when that time came he would keep his
school open the year round too. That man
has left the country since under the pres-
sure of the Mounted Police. We must have
yearly public schools among these people.
There must he instilled into their boys and
girls the principle of Canadian citizenship.

Manitoba is now, I believe, dealing rightly
with the Mennonites. There is great need
here for teachers to go out to their schools.
An appeal hag gone forth for these workers,
and I hope, yes, I know it will meet with a
generous response. But in Saskatchewan
the Mennonites have their own private
schools, and there are practically no public
schools among them. And, more than that,
they want to have no English teaching.
What are we doing about this? As yet, noth-
ing. The Order-in-Council of 1873 gave to
these people the right to their private schools.
For this reason many feel that these should
not be interfered with. I think there should
be no leniency toward an inefficient system
of education. That old order must not hLind
all future generations. B

In Saskatchewan we have mno such ob-
noxious piece of legislation. The Honorable
Mr. Martin, Minister of Education, has de-
clared that the Mennonites shall have no
private school rights.. One Mennonite settle-
ment has been divided into three public
school districts. Schools are going up in
each. Teachers’ residences will be built,
Then three teachers will be sent to them on
a good salary. Their task will be to over-
come the prejudices of this people, to make
good on this risky experiment. The Mennon-
ites say that if they are not allowed to have
their own schools they will go to South Am-
erica. Let them go to South America. We
do not want them unless they are willing to
become one hundred per cent, Canadian! But
T believe that if the ringleaders were de-
ported the people without these leaders could
be easily dealt with. They live in constant
fear of the head man’s disapproval. I be-

lieve that in this respect the Hutterites are
very similar.

Of the German settlers in Saskatchewan,
the majority have played the game during
the years of war. In one district of which
I know the Canadian teacher whom they had
had for years enlisted. He was given a great
send-off, a presentation, and the assurance
that his position would be awaiting him on
his return. A large number of their young
men enlisted early in the war, Among these
people private schools still erist, but in de-
creasing numbers. An effort is being made
to stamp them out by the introduction of
vearly publie schools.

How many of us kuow just who the
Ruthenians are? I recently asked this ques-
tion * of four hundred Normal students.
Only one could answer correctly., He was
himself a Ruthenian. Someone said they
were Galicians. The term Galician is as
general as the term Canadian, which includes
people of English, Irish, Scotch, Welsh and
various other parentage. The Ruthenians
come from Austria, but they hate Austria,
hate Russia, hate Britain. They want to be
called Canadian. But they must go further.
They must be satisfied with the British in-
stitutions and the British flag!

During the last four years many Ruth-
enian districts have proven loyal. One bat-
talion which went overseas from Saskatche-
wan was sixty-five per cent. Ruthenian, But
these boys came from distriets where Cana-
dianizing influences had bden at work dur-
ing the last ten years. In the districts whers
there had been no schools opened, no such
work done, the boys took to the bush to es-
cape the draft. We must not rest until we
have placed these Canadianizing forces
everywhere,

A certain young Ruthenian who had seen
service in France recently wrote to .4 coun-
tryman of his in the University, asking how
he could change his name to an English
form. The university man indignantly told
him to keep his own name. ‘‘If anyone asks
you who you are, tell him you are a Ukrain-
ian who fought for Canadal!’’ That is very
commendable, you may think; but I see
danger here. We don’t want Ukrainians who
fought for Canada. We want Canadians who
fought for Canada!

In the old people of this nationality, as
of any other, we cannot look for change. Our
hope lies with the children, and, as any
teacher who has worked with them will tell
you, these children are exceptionally bright,
and quickly respond to his efforts. But how
few of them are getting an opportunity, be-
cause of the great lack of workers! Teachers
must come forward, must volunteer for ser-
vice in these districts. ~We néed many
teachers, strong, mature types of men and
women. Are we going to get them? I sa¥
we are.

Of course, these schools will be lonely ones.
They will be no place for young people, and

even the older teachers should not go alone.’
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Most of those now at work are accompanied
by their mothers, sisters or wives. To over-
come this difficulty, married men would be
the best type of teacher for these districts.
It is our duty, therefore, to see that they are
offered sufficient salary, say $1,200 a year,
with free house and fuel, to enable them to
engage .. this work., These people must have
leaders, and the leaders must come from us.
They, of course, look for Ruthenian leaders,
but such have proven far more apt to mis-
lead! .

We have in the past made serious mistakes.
We have induced Ruthenian boys of grades
five and six to prepare for the teaching pro-
fession. We have helped them through, that
they might ‘go back to teach their own people.
This was entirely wrong., What we must
send is earnest, efficient Canadian teachers,
if we would have these children become Cana-
dian. Then what is to be done with the
Ruthenian teachers? Are we ready to take
them into our schools? I am afraid not. But
this is the only logical solution. Personally,
I do not care to what nationality the efficient
teacher of my child belongs. We take Ice-
Jandic teachers on to our school staffs with-
out hesitation, but it matters little how beau-
tifully an application may be written or what
the qualifications of the applicant if the
name at the bottom be ‘‘Mureyzyk.”’ ‘

Before the war corrupt politicians had
taught these people to regard their vote as
an article of commerce, to be bartered to the
highest bidder. This state of affairs must
never be allowed to exist again. How could
we hope to teach to those obsessed with this
idea the very rudiments of Canadian citizen-
ship?

During the last election campaign, prior to
the war, a teacher whom I knew was holding
a social gathbring in the schoolhouse. A cer-
tain politician intruded himself into the
meeting and asked permission to speak to
the people. He told them that if the party
of which he was not a member were to be
elected it would take away the farms and the
stock of the Ruthenian people. His simple
audience, with tears streaming down their
cheeks, said ‘‘Yes, yes. . That right. We vote
for you.”’ )

One great obstacle in the way of Cana-
dianization of these foreign peoples is their
clergy and the great domination which the
priest holds over them. I have myself heard,
at the funerals of two different German chil-
dren, the clergyman tell the people that any
child who was in attendance at a Canadian
public school before' its death was unfit to
enter heaven.

Some zealous Canadian women in a town
in Saskatchewan at one time formed a Home-
makers’ Club among the Ruthenian wives
and mothers. The club had gathered for its
first meeting when word came that the priest
wished the members of his flock to come to
his house immediately. Of course, they did
not return, and one more commendable effort
had resulted in failure, But the people are
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growing restless under the yoke of the priest,
and in ten vears such an incident as that, I
hope and believe, will be impossible.

" As I said yesterday, there has been no
decrease in erime among these people, as the
Yorkton Assizes show. Turner’s Weekly ad-
vises that their sentence be deportation in-
stead of jail. Would more severe penalties
tend to decrease the amount of erime? Their
own conception of the enormity of these
offences and their respect for the workings of
justice were expressed by the young Ruthen-
ian who gleefully said ‘‘That fellow guilty.
He pay lawyer lots of money. He get off.”’

During the war the Ruthenians ‘became
convinced that to keep a boy from the army
all that was necessary was to bribe the au-
thorities. I do not say that this ‘‘buying
off’’ ever actually happened, but the people
thoroughly believed it. A woman, with tears
streaming down her cheeks, told me through
an interpreter that the son of a wealthy
neighbor went to Regina, but he came back.
¢‘They have lots of money; but my boy, he
go to Regina and he not come back. We have
not mueh money.’”” One Ruthenian teacher
who boasted that he was a little king among
his people said to me, ‘‘It costs lots of money
to buy the boys off.”” When I took him to
task for this he was much surprised, and said,
‘I thought that was Canadian way.”’

We know that at the present time in non-
English settlements a great deal of liquor is
being made privately. A Ruthenian told me
here in Winnipeg how a neighbor of kis in
a Manitoba district had been fined two hund-
red dollars twice for operating a ‘‘still,”’
“‘hut he go right on.”’ It is the duty of
every right-thinking Canadian to report such
a thing, if it comes to his knowledge, to the
proper authorities.

Just a word more in connection with the
part possible for us to play in the better-
ment of these conditions. Let us not cease
to strive to arouse the interest and sympathy
of the public. I was much pleased to receive
recently & letter from a girls’ club, whiech,
with- its activities released from war work,
wished for the names of two or three back-
woods schools that its members might take
them under their special care. There is a
great field for endeavor. Work of that
nature by any ladies’ organization would be
helpful and much appreciated.

Let us go earnestly and carefully about
this matter of deportation. It need not be
wholesale, but of the nationalistic agitators.
I think that if some two hundred men out of
all Canada were to be deported the foreign
problem would be solved. ILiet us find out the
ringleaders and rid the country of them.

To obtain more teachers we must have
better inducements. I have always beligved
that the giving of permits to unqualified
teachers in order to meet the need of our
schools was a poor solution of the difficulty,
anfair alike to teacher and pupil. I believe
that if one thousand schools were fitted up,
good living quarters provided, and a salary
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of fifteen hundred dollars a year offcred to
qualified teachers to take charge of them,
we should easily ohtain our teachers.

In conclusion, I ask you to think seriously
of this great work. If you feel called to en-
ter upon it, apply to Mr. Ira Stratton, Official
Trustee for Manitoba, or to your Minister
of Education, Hon. Dr. R. 8. Thornton. I
know that they will be more than pleased
to receive the offer of your services. We
seem to have a natural aversion to this kind
of work. I might never have become inter-
ested had I not been stranded in a foreign
village on one occasion ten years ago. I
started my school there with forty children
who spoke six different languages. Ever
since that time that village has had a quali-
fied teacher and a yearly school. The village

has made wonderful progress. It has intro-
duced the telephone. It has a flourishing
Ladies’ Aid, and eviuces a fine community
spirit., I visited the place in 1917 and found
that of my original class of forty the great
majority of the boys had volunteered for
service in France. Had there been teachers
at work among all of these peoples during
the last ten years I question whether con-
scription would have become a necessity.

But there are many, many of these foreign
communities to which the influences of Cana-
dian life has not yet penetrated. Cod help
us all to see our duty clearly. Let our motto
ever he:

““Young Canada, we stand on

thee.”’

guard for

MR. J. W.

THE LEAGUE

The eyes of the world have been turned
to Paris the last two or three months, but
pever with greater intentness than at this
moment. Very dramatic and sensational
events have occurred in the last twenty-four
hours., What has happened is this: The new
wine of new international order, in the old
bottles of the old international order, has
cansed an explosion. The immediate conse-
quences will be serious, and I think there is
no way of avoiding them. And I am not sure
that in the long run it would be of advan-
tage to avoid them. The new ideas of inter-
national order of the last two or three years
cannot hold the field with the old ideas of
order. One of them must give way.

The idea of a League of Nations is a mod-
ern idea, though men of other ages have
_dreamed of it. The poet, the seer and the
prophet have dreamed of the time when the
lion and the lamb shall lie down together and
the sword shall be beaten into plough-
shares, 8till, the idea has not got farther
than the student. The men of action, ...
statesmen, have until now regarded the idea
asg idle dreaming.

Some are saying that the modern proposal .
of a League of Nations is not different from
at the Congress of Vienna, called ‘‘The Holy
Alliance.”’ The difference is fundamental;
the Holy Alliance wanted the peace of
Europe because the map had been divided as
they wanted, covering up their aims with
pious expressions. They had no considera-
tion for the feelings of the people or the
feelings of nationality. They simply sat
down with ruler, pencil and map and divided
the land according to their ambitions and
the counsels of military advisers. Austria
had lost some provinces, so received part of
Italy. Sweden gave Finland to Russia and
Pomerania to Prussia, so took Norway from
Denmark, These are oxamples of the settle-
ment of the map as carried out by The Holy

DAFOE
OF NATIONS

Alliance. This map, aceording to oaths taken
by the members of the Alliance, was never to
be changed. The events of today show that
nothing will stay put unless it is put right.
Ttaly, for example, later got her nationality.
It took the war to bring home to public men,
as opposed to scholars and students, that this
method of division eould not be permitted.
So far as I know, the first man to think of
a League of Nations is ex-President Taft.
The idea of a league to enforce peace was
answered from all parts of the world, It was
endorsed by that magnificent type of English-
man, Viscount Grey, by Viscount Bryce, and
President Wilson made it part of his poliey.
Well, the war was won and the armistice
signed. The powers in the war, some thirty
in all, sent delegates to Paris, and the ques-
tion instead of being an academic one be-
came a practical one: whether we would fol-
low the ‘‘League of Nations’’ idea or have
a peace made by a division of the map, ac-
cording to what pressure each power could
exert.

The issue of the Paris Conference is tie
issue today. Whether boundaries are szt as
a reward for past services or whether, on the
other plan, we hope that any questions aris-
ing can Dbe settled without appealing- to the
sword, Human nature has its good points,
but it has its bad points too, and one of these
bad points is selfishness. The g:lfishness of
one man is magnified a hundred times in the
selfishness of a nation. o

General Smuts was a general in the Boer
forces during the Boer war, but now ig oume
ot the greatest statesmen of tko Minpire, and
holds a position in Paris of remarkable in-
fluence, In December, Gencral SBmuts, feel-
ing that the idea of a League of Nations
should take form, wrote a treatise on that
subject. This was the first attempt to re-
duce it to concrete form, and the scheme
which he proposed for a Lengue of Nations
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was subsequently adopted. Smuts and Lord
Robert Cecil, two British delegates at the Con-
f)grelléce, were the most important advocates
it.
 Of course, the proposal had much opposi-
tion. There was a political campaign against
it, M. Clemenceau admitted that he had no
faith in a League of Nations. He wanted an
alliance of the great powers, but the League
of Nations couldn’t be resisted. The people
who had suffered in the war could not look on

MR. J. W. DAFOE

:‘_’hlle the world was carved anew on tradi-
Tonal lines.

It was a fact that the League of Nations
Wwas to be formed. The first duty, that of
§}laranteeing nations against future aggres-
ion, brought on a erisis. Article Ten of the
cague of Nations covenant says that the
rontier of every country, as drawn by the

eace Conference, is to be protected by the
ggw«ar of the League. Many nations saw the
wh"antages of getting the boundaries just
nctere they wanted them, so that if they were
éoulaespeci_:ed, the wholg power of the League
i be invoked. This is one of the rea-
wﬁls that, in the adjustment of boundaries,
me!'e two nations have their boundaries
th s eac_h nation wants its own way—they
of nk it will bo the last chance. This is true

the small as well as of the great powers.
en(it only Ttaly, but little mnations just
aerged from hundreds of years of slavery,
nge ‘developed the appetite for territory
e'armght' It has become necessary for the
Fa gue of Nations to issue warning that the

T possession of territory taken by force

could not keep the land. This should prevent
nations sending armies to overrun countries
near them. . If we have the new order, we
must have it; if we have the old order,
¢¢Every man for himself and the devil take
the hindmost,”’ we must have it. When the
covenant was made public there was an out-
cry of rage from those who expected too
much. Some wanted a federation, with a
super-national parliament. This is an idle
hope. The war showed clearly that the great-
est factor is nationality. When you read the
covenant, composed by nineteen men, under
President Wilson, you must remember that
they had to step very gingerly to avoid step-
ping on national corns of this nature and
that. That is why the provisions are so ob-
scure; they have added a clause here and a
clause there to meet national prejudice. Take
Article Eight of the covenant: ““We,  the
high-contracting parties, receive the principle
of maintenance of peace and the reduction of
armaments to the lowest possible amount con-
sistent with national mecessity and consider-
ing the geographical situation of the bound-
aries.”” (Note to Editor—I am unable to
state this exactly as quoted. This is a high-
sounding article which means nothing at all.
The High Council can advise the nations as
to their armaments, but every nation can de-
cide for itself. The covenant is full of ar-
ticles like .this, yet, in spite of this, the
League of Nations represents a mew page in
history. There are advantages in the League
of Nations. I might point out some of the
obligations on the sovereign state now as
opposed to the old order of things. A state
is advised about its armaments, but not or-
dered, but if the state rejects the advice of
the Council the people will know. The whole
idea is that if the people had the facts of
the case, it ecould often keep the nation out
of war. If any nation adopts the limitation
of armaments, it can never change its arma-
ments without the consent of the Couneil.

Another thing is that one country .must
supply information to the others, if required,
as to the strength of its army and navy.
That was very different before the war. For
instance, no one knew about the big guns the
Germans had until these guns battered in a
day forts like Liege and Namur, which every-
one thought were impregnable.

Every country must respect the bound-
aries of others, and, if need be, go to the de-
fence of others. This article was very much
opposed in the United States, but it was 1)
the purpose of making it dangerous for any
Germany to invade another country.

Then, as to arbitration, if two countries
in the League of Nations have a dispute,
they may settle it themselves or by arbitra-
tion. If they agree to arbitrate, both are
bound to accept the award. If they do not
wish to arbitrate, they may Say to the ex-
eccutive council, ‘‘We have here a dispute
which may cause war.’’ The executive must
make a report. The countries must not fight
for three months after the report, If there
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is a disagreement about the dispute in the
Council, the nations may go to war. If the
Couneil is unanimous, the countries must
fight. This is a great advance since 1914,
when there were twenty-four-hour ulti-
matums, If Sir Edward Grey had succeeded
in his plans to keep the matter open, there
would have been no war. Suppose a nation
refuses to abide by the award—the country
will be boycotted, not a partial blockade, but
a full blockade. She will be economically
choked. And there is the possibility of go-
ing to war with the other countries of the
League. So it is not likely that Germany or
Russia or any other country will rashly
plunge into war. :

And there is, finally, this other advance.
No treaty made is valid unless it be made
public. The great trouble now is with secret
treaties. There are secret treaties turning
up every day—a treaty with respect to the
Rhine, a treaty between Italy, Great Britain
and France respecting the Adriatie, a treaty
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with Britain and Japan with regard to China,
all made with the idea that, when the war
was won, there would be a division of spoils.
Since these treaties were made, our ideas
have changed. We think there can be no
peace along these lines, so all treaties must
be made public, and if any secret treaties are
made they are not valid. The peace will be
settled on lines looking to the future. Many
different nations wanting territory cite secret
treaties made in the past. This may lead to
great trouble; it may break up the Peace
Conference; it may mean a new war. If so,
I believe that all Europe will slump into
anarchy, because I think the people will say,
¢If this is all eivilization can do, we don’t
want any more of it.”’

Yet no matter what happens, the idea has
been given form and put in writing, You can
no more put it aside than put the genie back
in the bottle. .x the idea is followed, the
face of the world will be towards morning,
not towards night.

JANE F. YEMEN
GRADE X. LITERATURE, 19189,

The Prisoner of Chillon................ Byron
Enoch Arden ............ ...Tennyson
Treasure Island ............. Stevenson
The Lay of the Last Minstrel...Scott

Four pieces of literature, four great
writers, thirty pupils, and no departmental
examination—how to make the most of the
opportunity was my question. The atmos-
phere at the moment was favorable for read-
ing Byron’s poem. In September we were
all anxious and concerned about the war and
its outcome. In European prison camps our

. men were suffering physical and mental tor-
tures. It mattered not that the narrative of
the poem was not historically correct; we
were filled with the passion of liberty and
it was of our own men we were reading,

I was the eldest o fthe three,
And to uphold and cheer the rest
I ought to do and did my best
And each did well in his degree.

The youngest, whom my father loved,
Because our mother’s brow was given

To him—with eyes as blue as heaven,
For him my soul was sorely moved,

The other was as pure of mind,

But formed to combat with his kind;
Strong in his frame and of a mood
Which ’gainst the world in war had stood
And perished in the foremost rank
With joy:—

Types are these of brotherly men, noble-
minded men, Josephs, Benjamins and Gala-

hads done to death by cankering chains,
darkness, and ‘‘the accursed breath of dun-
geon dews,”’ while outside in freedom the
sun rose and set, the deer and wolf ranged
the hills, waters rippled, birds carolled, skies
were blue and earth was gay.

Enoch Arden seemed to come next because
our eyes and our hearts were turned towards
England, It promised pleasure and broaden-
ing out of sympathies to watch the three
English children play together in their novel
playground, build their characters, and take
their places in the busy working world. We
should see two herces in the making—Enoch
strong and daring, developing industry, ini-
tiative and business enterprise, Philip,
gentler from his more kindly environment,
growing up to meet disappointment unchill-
ed, working out a character of mingled ten-
derness, strength and generosity. - Even in
the sad and depressing end, hearts must leap
in glad surprise to acclaim Enoch’s heroi¢
self-sacrifice,

After two rather painful studies, what bet-
ter tonic could be given than ‘‘Treasure
Island,’’ with its daredevil characters, its
rollicking songs, the breath of the great
world, the wonder and beauty of the sky
and the sea, its startling turns, its abandon,
its laughter and its youth! This narrative
needed no preparation for mental attitude
Any day, any hour, we might begin it.

Then should come the ‘‘Lay of the Last
Minstrel,”’ for which months of unsuspecte
preparation should have been going on t0
enable us to read with appreciation what Sir
Walter Scott had been amassing for nearly
thirty years with eyes and ears and brain o
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insatiable avidity. In our history class we
were learning of the monasteries and their
thousand years of usefulness to England, the
feudal system that bound men to their chiefs,
the feudal castles, the homes of chivalry, the
minstrels, the expression of religious fervor
in eathedrals and churches, with marvellous
stone work, rivalling flowers, foliage and lace
in their intricacy and fineness, with stained
glass windows, gems of beauty for their
graceful groupings of figures and splendid
colors, and something of Scotland’s long
struggle for independence and the resultant
Border warfare, frowned upon alike by Eng-
lish and Secottish monarch. ) ;

«High and enduring pleasure, however
conveyed, is the end of poetry.  ¢Othello’
gives this by its profound display of tragic
passion, ¢ Paradise Lost’ by its religious sub-
limity, ‘Childe Harold’ by its meditative
picturesqueness, ‘the Lay’ by its brilliant

delineation of ancient life and manners.’’
’ Prof. Alexander.

Pleasure was to be my first aim in this
literature course, and close in its train would
follow instruction and the pushing out of
the circumference of our interests, sym-
pathies and acquaintances. Two at least of
the authors should become living personali-
ties, for some actual friends, if not assigned
a place among their heroes. These two
should be Stevenson and Scott.

We read our poem first with what speed
we may, stopping only for mnecessary eXx-
planations, which someone in the class is al-
ways eager to give if possible, and the four
narratives prove vastly entertaining. On our
second reading there are a variety of per-
formances. We may travel to Lake Geneva
(to view the mountains high,’’ and ‘ ‘their
wide, long lake below and the blue Rhone
in fullest flow,’’ to hear ‘‘the torrents leap
and gush o’er channelled rock and broken
bush,”’ to see ‘‘the white-walled distant
town and white sails go shimmering down.’’

Who knows, this little journey may be-
come real for some of us!

¢‘Paris, April 1l.—Genevas, Switzerland,
has been chosen as the seat of the League

of Nations, according to announcement made

here.

¢tGeneva is centrally located, it is ome of
the most attractive cities of Europe, and it
was ostensibly neutral during the great strug-
gle. It will combine convenience with mag-
nificent surroundings and an equable climate.

om its site at the corner of one of the most
beautiful lakes in the world, Lake Geneva, it
commands a view of the Alps, including Mont
Blanc and the Jura.’’

The Free Press, Winnipeg.

_ At length the Prisoner of Chillon is coming
into his own. ‘ .

On another oceasion we should land on
Enoch Arden’s tropical island ‘‘wooded to the
Peak’’ to watch
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¢¢The lightning flash of insect and of bird,

The lustre of the long convolvuloses

That coiled about the stately trees’’

and listen to :

¢:The myriad shriew of wheeling ocean fowl,

The league-long roller thundering on the
reef,’’

and marvel at

¢¢The gunrise broken into scarlet shafts

Among the palms and ferns and precipices.’’

We should follow Jim Hawkins every inch
of the way from the first word of the book
to the last, but our sigh of regret that the
story was done would be checked when we
entered Branksome Hall.

Another source of pleasure is the great
picture gallery of our four authors, all great
word painters, portraits and landscapes in
infinite variety, ‘‘The Brothers in Chillon,’’
¢¢Nutting,’’ Philip’s dwelling, ‘¢ Black Dog,”’
¢‘Gilver,”’ ‘‘The Cruise of the Coracle,’’
¢¢TThe Man of the Island,’’ ¢‘The Hispaniola,’’
¢¢The Monk of St. Mary’s Aisle,’’ ¢‘The
Ruins of Melrose Abbey,’’ ete.

Grade X., though they may not be able to
express their pleasurable sensations, can en-
joy and appreciate the movement, rhythm,
and music of Byron’s verse and Tennyson ’s.
Some, at least, will delight in the flow and
melody of Stevenson’s beautiful prose, and
the majority will find enjoyment in Scott’s
stanzas echoing the gallop of his moss-
troopers, When four o’clock drags a little
in coming we read stanzas in unison in chant-
ing style, and we are all freshened up.

The following extract from ‘‘A Reader’s
Notes’’ in the Free Press, Winnipeg, en-
couraged us in our exercise:

(¢While looking into Lockhart I ran across
the account of Woodsworth’s first visit to
Scott. It was after the poet’s tour with
Dorothy in the Highlands. The two left their
carriage and walked down the valley to Lass-
wade, where Scott was living. They made
friends at once, and Scott read to them,
partly chanting it, the first four cantos of
‘The Lay of the Last Minstrel.” ’’ )

Sometime, somewhere in pieces, I give a
gketch of the author 'g life for the.sole pur-
pose at first of getting the class n}terested
in him, and then of making them intensely
interested in him. Occasionally at the end
of a first reading of & study some pupils close
up their books as if to say ‘‘We are done
with that, there is no more.’’ We had just
reached the close of ¢ Treasure Island’’ when
a girl remarked in a hesitating, meditative
tone, ‘Was not Conan Doyle influenced in
his detective stories by Stevensonf I think
I heard my father say gomething about it, or
was it that Edgar Allan Poe had 1nﬁuence_d
Stevenson?’’ A boy who had closed his
book with an air of finality sat up and offer-
ed a very good opinion and was ready for
business. ‘< Have any of you,’’ I asked,
¢¢gver read any of E. A, Poe’s stories?’’ No-
body—so I read aloud ¢¢The Gold B}lg.’_ ’ They
were struck with the peculiar gimilarity be-
tween it and ‘‘Treasure Island,’’ and we
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spent two or three days comparing the two
stories. The parchment with its code was
of absorbing interest, the mystery and super-
stition in both was delightful. The humour
was entirely different, there was no resem-
blance there. In two columns on the black-
board we arranged the marked points of re-
semblance. '
The hiding-place of both treasures was
islands, one the imaginery Treasure Island,
the other Sullivan’s Island, near Charleston,
8.C. Capt. Flint was one buccaneer, Capt.
Kidd the other. Both Flint and Kidd appear
to have killed the men who hleped them to
bury the treasure. A much-coveted chart
disclosed the situation of one treasure, an
aceidentally discovered piece of parchment
with a death’s head sketeched on it, the other.
The buried treasure was in both cases very
large and in the coin of many nations. Sil-
ver had a parrot, Legrand a dog. Flint’s
pointer was a skeleton’s hand, Kidd’s in-
dicator was the left eye of s skull nailed
on a lofty branch of g tall tree. There were
a number of minor resemblances, but we
were all limbered up and ready to talk freely.
One declared he became interested in *¢‘The
Gold Bug’’ only when Jupiter began to climb
the tree. Another asserted that there were
more surprises in Stevenson’s tale. Each

one made a list on paper of the incidents

whieh surprised him or her most in ‘‘Treas-
ure Island.’’ That brought on a discussion
of the characters Black Dog, Jim Hawkins,
The Blind Man, The Squire, The Doctor, Ben
Gunn and Silver, whom everybody more than
liked, and they voted to a man that ‘‘Treas-
ure Island’’ was away ahead of ‘‘The Gold
Bug.?”’ : .

Now they were quite ready to hear any-
thing about Stevenson, and they were deeply
impressed by his heroic struggle against ill-
health, his indefatigable labors, his humour
and unfailing cheerfulness, and the love of
the Samoans for their Tusitala. Some day
they -will think more about hig attitude to-
wards life contained in these sentences: ‘It
is. better to lose health like a spendthrift
than to waste it like a miser, It is better
to live and' be done with it than to die daily
in the sickroom. By all means begin your
folio; even if the doctor does not give you
a-year, even if he hesitates about a month,
make one brave push and see what can be
accomplished in a week.’’

Bir ‘Walter Bcott’s biography is the torch

whieh lightens-up the mirror given us in.

the ‘“Lay,”’ where so- much of the poet’s

personality may - be found. Just: what I

needed I got in ‘‘The Seott Country,’’ by

Croekett, who, being a gifted Seot, can- up-

prediate the Wizard of the North as well as

any man. We were glad to have Tennyson’y

lines: -

‘O great and gallant Scott,

True gentleman, heart, blood and bone,"

I'wauﬁi it had been my lot

To have seen thes,
known.,’”’ .

and heard thee, and-
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Scott’s life can be readily studied in four
sections:

I. Sandyknowe.
IT. Kelso.

ITI. Ashestick.
IV. Abbotsford.

The little lame lad, not yet three, sent to
his grandfather’s’ Lowland farm to save his
tife is taken to the heart of every boy and
girl. The old grandfather at Sandyknowe
was ‘‘wearing done,’’ but the winsome prat-
tle of the ‘bairn brought sunshine into his
closing ‘days. Was ever child surrounded
with such a retinue of story-tellers, grand-
mother, aunt, and the old shepherd, Sandy
Ormiston!

This home was in the very heart .of a .
romance-haunted region. No spot could have
been better suited for the ‘‘makin’ of the
man.’’ Before . the child could read he
‘‘deaved’’ the minister with spouting the vig-
orous ballad ‘‘Hardicanute,’’ already mem-
orized. At seven he was ‘‘careering about
the fields and even over the rough crags
about the Tower, to the horror of his rela-
tives, on his pet Sheltie, Marion.’”1 :

Kelso, at the meeting of the two superb
rivers Teviot and Tweed, exerted an in-

estimable influence on the boy of twelve,

who attended the old Grammar Sechool.
‘‘There he traces the awakening of that de-
lightful feeling ‘for the beauties of natural
objects.’’? Even then Scott had all the
charm of a story teller, and among his rapt
listeners was one James Ballantyne, whose :
career was destined to be so strangely inter:
woven with his own; but why should I go
further? T have outlined my method. Ad-
versity was to him; as he said, ““s tonic and
& bracer.”’ Rather than great riches he
chose a good name, and his farewell to Lock-
hart rings true: ‘‘My dear, be a good man;
be virtuous, be religious, be a good man.’”’

In the intervals of biography the reading
of the ‘‘Lay’’ went on quickly. The thirty
like the ‘‘grainarye’’ and haste and noise. A
map remains always on the board, with
Deloraine’s ride plain to be seen. There is
a:rivalry in explaining unfamiliar terms and
archaic forms, A gecond reading furnishes
the exercise of finding the topies for the
stanzas, and at the end of each canto, the
subject or subjects for the canto. !
th'We have a plan in the end something . like |

is: C

THE LAY

Canto I.  Frrand.—Feud affects lovers,
II. Done.—Lovers’ tryst—The Gob-

lin, ‘
III. Duel.—Young Biicclench enticed
away.—Preparation for enemy.
IV. QGathering—The. boy. again.
V. Tournament. : ‘ .
VI. Betrothal Feast. Goblin dis-
. Bppears. ’

 and 2—“The Scott Country”-Crockett.”
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Deloraine, the bonny boy, and the freakish
goblin are a joy forever. Watt Tinlinn and
Mrs. Watt, ‘‘stout, ruddy and dark-brow’d,
of silver brooch and bracelet proud,’’ finds
many friends among our crowd. Watt’s non-
chalanca in the hour of calamity is equal to
Silver’s

¢‘They crossed the Liddel at curfew hour,
And burned my little lonely tower:

The fiend receive their souls therefor!

It had not been burnt this year and more.’’

“and the canny Scot is seen to great advan-

tage in

«Black John of Akeshan and Fergus Graeme,
Fast upon my traces came,

Until I turned at Priesthaugh Scrogg,
And shot their horses in the bog.

I had him long at high despite;

He drove my cows last Fastern’s night.”’

Stevenson’s raiders on the sea have not so
very much on Scott’s raiders on the land.

Much might be written on portions for
memorization, but all teachers and pupils
have their favorite lines, and I might say,
¢¢Let us memorize as much as we can.’’

Byron in a passion for liberty laid down
his life for Greece, Tennyson out of his
anguish produced ‘‘In Memoriam,’’ Steven-
gon in his ‘‘inch of life’’ made . this old
world gladder, and Scott from the wreck of
his dearest hopes and ambitions bequeathed
an unsullied name. These gre our leaders!

MR. E. K. MARSHALL
GRADE XI. PROSE AND BUSINESS ENGLISH.

This title is rather more ambitious than I
desired, I had in mind, when I suggested
it, the development in our students of powers
in the use of English that would make it
truly an instrument of thought; and I wish-
ed to think of it in its use in the ordinary
affairs of life rather than its employment in
lengthy essays and learned discussions—
however delightful and necessary these might
be at times.

The ability to express one ’s thoughts
clearly and forcibly and with a degree of
elegance—that is, the ability to write godd
English—is perhaps the highest test of men-
tal cultivation. It must be kept clearly in
mind that success in the business world de-
pends to a large extent upon the power to
express attractively and persuasively our
thoughts and plans. Accomplishment in the
legal and political spheres of life depends
upon the ability to give effective and econ-

vincing utterance to thoughts and ideas.” The

citizen who is comparatively dumb has to-
day reduced power everywhere in publie life
save before the ballot béx, but his presence
there and the powers that he is about to ex-
ercigse depend in a large measure upon some
utterance—spoken or written. Hence, the
power of utterance or expression is a first
congideration. Fluency is to be sought' for
28 well as brevity; freedom and spontaniety
as’ well as accuracy; power and 'attractive-
ness as well ‘as truth. "
Generally, the student = should: not' be
hampered by ‘attention to penmanship, spell-
ing, and so forth, during the period of com-
posing. - Swift ‘thought and ' rapid writing
must ‘go :together. The real hard work, the
slavigh ‘work, comes later with the task: of
correcting, rovising and re-writing from the
first rdipid draft. There 'is a time for ex-
pression - which ' is not 'necessarily that for
grammay, & time for fervid utterance ‘which
is not meeessarily that for criticism, Bishop
Brooks “used -to ' say that when he had a

thought to express let the Lord look out for
the grammar, It is only the full bucket that
slops over,

In my experience, the difficult thing with
composition-teaching is to get students to re-
vise what they write. They take delight in
the expression of thought, in thé effort  of
composing; but when it comes to that most
essential thing, revision, our troubles begin.
I like to remark, when we are studying a
particularly good sentence or paragraph in
literature, how the author worked to get it
go well. I like to discover the traces of the
chisel. I believe that students soon appre-
ciate that what is well written is the result
of not only native sability but particularly
hard work. I like to emphasize theé care that
business men take in composing their letters,
particularly their circular letters, and the
care and caution observed in leading editorials
of the best daily papers—how some of these
short articles, after being at first written at a
white heat, are re-written two, three, or even
six times before going in tc the composing
Toom.

In our English teaching we are to avoid
the divoree that sometimes occurs between
theory and practice, between thought and
expression. Business men frequently com-
plain that our students think in one com-
partment of their ‘minds, 80 to speak, t.md‘
write from anothér; that is, there isno unity.
Our study of Prose and Composition should
aim at avoiding this. They are meant to.go
together. Writing and reiding go on'at the
gameé time, so to speak. ‘hilst 'we ‘have -
Prose Literature space and Oomposition
space, they are really ome. Wé write when
wo feel like it and read when we want 'to.
The main purpose of our Frose selections is
not to secure & knowledge of these particu-
lar pieces: it "is to study the relation of
thought and expression, and by much use-of
them to sacquire unconsciously a similar
power. The mere reading of thése passages
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with comments as to happy expressions must
lead to better composition, a sense for good
literary expression.

Again, we can never hope to teach our stu-
dents to write well and speak properly so
long as wo entertain the idea that composi-
tion can be learned from a text-book alone.
It is something else than a ““study’’: it is
an art. A painter or musician knows his
technical rules and his science, but neither
his technical rules nor his science can take
the place of techmique in execution. It by
no means follows that a mathematician is
good at figures. A student might be able to
analyze rhetorieally an essay of Addison’s
and yet be unable to write a good business
letter, report a meeting or compose a short
article on some subject of common interest.

It is important, then, that we see clearly
the end in view in our lessons in English;
skill or knowledge; intellectual grasp or prae-
tical application. There is a unity in thess
that is desirable, but at the same time, in
the ordinary tasks of life certain definite
things are demanded by the exigencies of
our mundane existence, -

We possibly can get some light on our
teaching of prose if we ask ourselves what
is likely to be required of these boys and

irls. when they leave our class-rooms. Many
(g)} them will be teachers, some farmers, others
g0 into business or pursue some profession,
and a féw go to the uniyersity, But what
are théy all likely at some time or other to
be called upon to do? ' Write long essays,
or learned discussions? Not a bit of it. As
private citizens they will be called upon to
express ideas in conversation, write letters,
make reports and compose articles or orders,

‘Will you pardon a personal experience,
showing how a knowledge of considerable
book learning may count for little? Many
years ago, whilst teaching in a little rural
school in this province, I attended the an-
nual meeting of the ratepayers of thet dis-
trict. I was asked tp get as secretary
the meeting, and I can safely say I was
never 80 much at séa in my life. I know
nothing " about wording a motion, recording
minutes and writing a readable report, I was
able to write a fair essay, but conld not com-
p¢se a paragraph recording o meeting of
trustees! After that ordeal I determined to
get sdmethin% which I could use in the rough
and tumble of life, and it gave me an insight
into.the needs of students which I have since

tried to keep before me. r
Again, as citizons, theso students -after they
lepye .us will be called upon to write letters
of & -public nature, outlines, briefs, papers,
articles, notices, reports of . various = kinds,
Grade XI. students must have.a. familiarity
with these things.as far as we can lead them.
Y must have practice in writing letters
about things of everyday life and -ordinary
experiences. They must possess g feeling of
canfidence, of security, of familiarity, They
will be.called mpon to do much of this sort
of thing, and only rarely shall they have to
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write a long essay. And, by the way, it is
the experience of all those who have done
any writing for public journals that it is far
more difficult to compose a brief article or
paragraph of 150 or 200 words than a long
article of 2,000 or 3,000 words, Whilst this
is a plea for frequent writing of paragraphs
or short articles, it must not be understood
that they are to take the place of the longer
composition. Short, choppy paragraphs are
no substitutes for essay-writing. They are,
however, a preparation for the longer essay,

Most of our boys and girls will be just
ordinary ecitizens. Our aim will be, then,
to give them a love and a taste for good
reading and an ability to write good prose,
to write correctly, clearly, confidently and
with a fair degree of fluency. 'Fhere shall
be produced a taste for good reading and a
capacity for expressing thought powerfully
and attractively,

I have jotted down two or three points
which I think should have been developed
in this paper, but which I had not time to
arrange. So I shall just add them as sug-
gestions: .

1. There should be a closer co-ordination
between the English subjects and Latin and
French, as pure language studies, The time
is coming when we shall have greater unity
than we have now. Also, the relation be-
tween the English subjects and Science and
History, etec. We teachers of English are in
& measure responsible for poor and slovealy
answers in other branches. We at the same
time recognize that clarity of thought gues
hand in hand with good English, and poor
expression in -History or Science may pos-
sibly be owing to hazy notions as well as to
faulty composition teaching, It is in the
same class as the complaint of the business
man: the student’s ideas are not clear and
familiar to him,

2. It might be well to have specimens of
letters, newspaper reports, articles, editorials,
ete., to examine in class ag well as the ordin-
ary prose selections, I find students today
take keen interest in such topics as League
of Nations, etc, Why not assign paragraph
topics?

3. How read and correct? These shortor
pieces of writing, of course, can be readily
read and discussed in class. The longer can-
not to the same extent. ’

4. Linking composition with topies of cur-
rent interest make it g living topie. The
last topic I assigned our Grade XI. students
was ‘‘Value of Waterpower to a Modern
City.”” It was limited. to 150-200 words, The
subject was a live one to our town at the
time, and the students did some good think-
ing and writing. It was clear and vigorous.
I put it to them .this way: The editor has
asked you for a good essay on this subject:
‘‘hop to it.’”” We talked about .the topic
for a short time, then they read that even-
ing, and next day wrote a half hour at it.
The following day or so they were handed .
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in and then read in class—some of them, I
read the remainder myself.

5. I have jotted down the following from
my note book topics taken since September:

Letter to Dept. re marks.

Letter to Dept. re spec. exam.

Letter to Minister of Interior for his an-
nual report. .

Letter complaining re paper not coming.
Their reply.

‘Letter of application for a school (written
 twiece).

Letter to daily paper protesting against a

dangerous sign. e

Peace at Last,

Fire Losses.

Fire Protection.

Christmas Greetings.

Use of a Library.

223

Value of Good Health (re Dist. Nurse).

Henry V. .

Your Last Book.

Cheap Electric Power.

Macauley’s Confidence.

Notice of School Banquet.

Debate: Studying alone is in company.

Lost in the Woods (a Night in the Woods).

A Night at the Rainbow.

How Marnes Lost and Won a Treasure.

In conclusion, our work in prose should be
real and vital to these boys and girls. Where
possible their interest must be secured both
in subject and in neatness of expression and
form. After all, the peculiarity of the im-
pression these students have of the world
will in a measure be derived not. only from
what they get from the school itself but from
the personality and genius of the teacher
himself. As we teach so shall the harvest be.

MR. W. J. WARTERS

¢¢THE PREPARATION OF ALL SORTS OF BOYS FOR ALL
SORTS OF PURPOSES’’" ‘ ‘

The period of reconstruction through which
we are passing calls for deep thought, new
idenls and a reorganization of the means of
preparation for future citizenship. Matthew
Arnold, the apostle of culture, who disturbed
the foundation of the then existing order,
speaks to us out of the past:

“Your creeds are dead, your rites are dead,
Your social order too;
Where tarries He the Power who said,
8ee, I make all things new’’%

Yes indeed, ‘‘the times are out of joint,
and this old world must be re-modelled to
meet new conditions, and of the first im-
portance is the sehool wherein the youth of
today is moulded into the adult of the fu-
ture. Reform is in every mind, and we hear
rumors of agitations whose rumblings tako
the form of confederations, unions, Socialist
gchemes and other demands for reconstrue-
tion.

Hitherto our wide supremacy has been the
result of our maritime and colonizing genius.
It will now have to be based upon an ‘educa-
tional equipment at least equal to that of
most of our advanced meighbors. Our schools
and colleges must renew their vigour, Litera-
ture and Science, together with the Practi-al
‘Arts, must be brought to the highest stand-
ard. Never were such grave problems flung
forth for educator’s consideration. Bodily
labor is no longer regarded as a thing to. be
escaped from and lowering to the status, or
thrift a mean and despicable habit, Self-
mastery and service ghall in the future be
our aim, and take the place accorded to ¢‘ easy
circumstances.’’ ¢ Not by getting, but by
divinely giving, will life and good ond all
be manifest.’’ :

Once upon & time every question of mo-
ment, sacred and secular, was settled by
authority; the individual had no part: to
play. Some questions may still be left to
sound snd well informed reasomers, but the
passion for ‘analysis is so strong that men
and women discuss the most intimate re-

‘Jationships between human beings openly

and often with unbecoming levity, It is far
from easy to safeguard our young people
from evils suggested from such exposures.
The responsibilities of parents and toachers
grow heavier daily. To cultivate firmness
without obstinacy, to remain patient and for-
bearing under provocation, are priceless vir-
tues in those confused times, for old barriers
have been broken down and ¢onvietions long
held to be impregnable are shaken'to their
bases. We are finding out ‘that -out 'ignor-
ance is bottomless, that our possibilities
greatly outstrip our actval attainments.
Amid the chaos we find a erying need for
preadth of outlook. No two individuals are
cuite alike, and in many instances there are
profoundly important differences. Unless we
give to youth the knowledge that discloses
to them the main facts of living, how can
they play their part as citizensy Wealth of
knowledge must accompany bregdth of out-
look. Wo must dare to look with candour
and honesty at every side of any question
that demands our attention. The value «f
this or that form of imstruction must Yo de-
termined, not by our personal prejudice or
liking, but by its real value in a ecurrienlum
moulding .the destinies of the humun raco.
Edueation i8 mo longer a luxury. 1t has
become & necessity for the doing of the
world’s work, and ‘I believe the schools
ghonid prepare for all the things the com-
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munity needs to know. Do not lot us loge
sight of the fact that we are not fitting a
generation to live a life like that of ours of
today, but for such a life as has never been
lived anywhere on .earth yet. Before the
youths attain manhood, conditions will be
greatly changed. Think what indastrial,
economic. and social changes are pending sven
now. Universal edueation is needed. The
proper blending of theory and practice is
necessary to efficiency. The curriculum hus
mueh to.do to compensate the children for
taking. .them from the real life of the home
into an artificial world we eall school.

What are ‘the objectives of all education?
The priest given education of the Jew aimed
at the -inculcation of the national conscience
in the individual. The principle of the Per-
sian system is summed up by Xenophon as:
‘‘Keep youth fit, and active, and honorable.’’
The Greeks worshipped beauty, moral, in-
tellectual and physiecal. The Romans aimed
at citizenship, and it was an essential purt
of their system that for seven years a child
should be in his mother’s keeping. The ex-
pert teacher of the young should be a

specialist co-operating with the mother.
Gradually the church took the form of
motherhood. Montaigne wrote later: ‘‘We

toil only to stuff the. memory and leave the
-conscience and understanding void.”’ 8o on
. through the ages great thinkers enunciated
truths. Comenius, the father of manual
training, Bacon, Quick, and a host of othors.
‘“We stamp the seal of our own -image apon
the .ereatures and the works of God. instead
of carefully searching for and acknowledging
the seal of Creator manifest in them.’’ Thego
words are: still true of much of our seeond-
ary education of today. Science teaching . is
barely. beginning to emerge from its preocen-
pation. . ‘We eontinually hear about the
the .danger . of overerowding the curriculum.
It is .the business.of the curriculum to com-
.bine .the things that are necessary to be
learned  and. the number and diversity of
these . things are continually inereasing in
keeping: with.iman’s activities and interests.
We need a sound literary training that makes
for intelligent reading. Comenius ' said:
‘‘Teach everything.’’ Eneyclopaedic teach:
ing, however, is neither practical nor. desir-
able, and he would gnard against this by not
making the student an inexhaustible mine of
information, but by making him capable of
wisdom - in_ his regard for any subject. The
faculty of interest is a creation of a desire
for knov_vledﬁe with the development of every
sense to its highest pitch in order that it may
not only seek but can assimilate all know-
ledge. - All children have an instinctive de-
sire. to understand. the universe, Intelligence
is needed to combine teaching through words
and teaching through things. Machinery re-
plasing the crafteman has eliminated .the
crafteman’s training gnd outlook, .and - the
vital energy thus set free has. to he turned
to. & higher expression in the Arts, Seience
demands recognition and eo-ordination: the
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workshop, and there must be freedom for the
teacher to think a plan, for our teaching has
to prepare the mind to aeccommodate the
knowledge of today, but to group the pos-
sibilities and adapt itself to sssimilate the
further knowledge of the coming age, We
teach theory and ideas about faets without

the unity that comes of tracing the relation

to each other,

Opportunities are denied the children of
many communities to participate in the
easier stages of the vocational activities of
their elders. We therefore, as educators,
must consider the provision of a eurriculum
of the largest amount of elasticity which is
consistent with the administrative problems,
Co-operation must be the keynote of our
efforts. We would not lose one iota of the
cultural advantages of the academic subjects,
but we would combine and co-ordinate the
system of instruction that they may produce
a boy or girl adaptable to any purpose, a
creature of intelligent foresight, fitted to £l
every possibility of development the future
may offer. It would be a fatal mistake to
think that industry united with talent, or
ability in the right direction is sufficient to
énsure success. They are useful, but also
much more is needful, a whole man with deep
feelings, strong principles, firm will, generons
impulses, fully alive to every obligation and

" faithful to every trust, who will unconseious-

ly infuse into his work a value never attain-
able by the most urgent efforts of a different
character. This, then, is. our problem, .to
provide such a curriculum that its objective
shall be general up to such an age as voca-
tional training will be necessary. :

Let us take. advantage of the wisdor and.
experience of those who have gone before,
wigely remodelling our system to provids for
new conditions. Re-valuation is essential.
No system comes down from the past ready-
made to our hands, We need, first, teachers
wlo will command the confidence of the fore-
men and employers, because of their know-
ledge of industrial conditions, who will se-
cure the interests of the boys by “their
enthusiasm and skill in instruetion, and who
at the same time meet all the demands as to
scholarship and character. Second, the pro-
vision of a sound literary training in our
schools as a foundation for intelligent read-
ing. Third, to develop a civic sense and an
understanding patriotism. Fourth, that
science shall receive its due recognition aad
be found everywhere in the eurriculam.
Fifth, to replace ‘the craftsmanship now lost
to the home by aétivities which shall give
our boys and girls' the full advantags of
learning by doing. Bixth, & system of wisely
administered . vocational guidance -in which
the prineipal broadening out his duties sball
co-operate with ‘parents and empluyers ‘in
advising the final choice of life o:zeupation.
Seventh, vocatiomal and part time schools to
eo-operate with the industrial organizabions
and establishménts in properly fitting and
framing our youths for their calling, Bighth,
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evening continuation schools where those
who realize for the first time the value and
purpose of the instruction so often despised
may know that they have a mouive (the
putting of their knowledge to practical use),
may become interested and inte]lectnally
awakened. )

(o-operation is the greatest lesson of the

[N\
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war. It is the only slogan. It shall save
democracy from destruction. Let us get to-
gether aud give earnest consideration to the
solving of these many problems. And with
o wise spirit of inspiration let us test our
daily work with our students with Pesta-
lozzi’s questioms: ‘‘To what good have 1
pointed? Towards what good am I learning
him to reach out?®’’

MR. J. H. SKENE
TREND OF MANUAL TRAINING

Manual training is so recent an arrival
upon the stage of the educational world that
there is no necessity for us to grope back
into the dim vista of past centuries,

-80 far as an historic movement is con-
cerned, two or three decades covers its ex-
istence. It was first recognized as a possible
feature of school work in European countries.
Somewhere around 1838 or the early sixties
of last century it had its inception as a regu-
lar part of school work .in Finland, of all
places in the world.* We do not mean to say
that this was the first outeropping of the idea
of manual work forming part of an educa-
tional system. Long before that time such
an idea had been tormulated and incorporated
in the writings of the English Lord Bacon,
the German Froebel, and the Swiss Pesta-
lozzi. Yet, as we have said, it remained to
Finland to first put to practice the idea in
her school system. However, it was Sweden
that did most in a properly organized way
toward the early development of manual
training. The government of that country
about the year 1872 introduced a system of
manual work which later developed into what
is now known as the Lloyd system, perhaps
one of the most scientific methods of educa-
tional woodwork which is in vogue today.
At any rate, whatever may be said against
the Lloyd system in its entirety, the fact re-
mains that it has acted as a sort of founda-
tion stone upon which ‘has been built up all
our other systems and courses of educational
woodwork. :

The reason for its inception in Sweden was
purely hygienic. The physical and moral
health of the nation were declining percept-
ibly owing to the great tendency to comcen-
trate in cities and the consequent falling off
of the old rural home industries. To offset
this and combine the idea of physical exer-
¢ige with the element of productivity, the
gystem of educational woddwork was evolved.

The schools as' at first established dealt
mainly with the old rural home industries,
such as ecarpentry, turning, wood-carving,
brush-making, bookbinding, = coopers’ and
wheelwright work, etc,, and, of course, as can
be easily seen, soon showed much more of an
industria]l or voecational than cultural idea.
However, in a very short time the preponder-
ance of this aspect of the subject was con-

siderably weakened. It was early apparent
that such hand work had quite a beneficial
offect on the intellectual development of the
pupil, and once this fact became ostablished
the further progress of manual training rest-
ed much more on its cultural aspects, which,
at any rate, looms largest in the minds of
educationalists of rcpute, if it does not in
that of the general publie.

In France and in Germany the inception
of manual training in the schools followed
close upon Sweden in point of time. South
of the line here in America its acceptance as
an educational feature dates back very close-
ly upon that of those European eountries.

Britain, then the most industrially de-
veloped country in the world, was perhaps a
decade later in taking up this modern form
of education, and the reason for this is per-
haps explainable on the ground that it was
the industrinl or voecational aspect of manual
training which constituted its main appeal
to the peopls of Europe and America. This
same appeal was not so made to the British
people, because throughout Britain there ob-
tained the apprenticeship system, which was
almost entirely lacking in Europe and
America.

In America it was the teen age boy, the

* boy in the high schools, who was specially

concerned in the manual training scheme of
work. It is but lately that work in the lower
grades has been entered upon. In Germany
today, although it possesses perhaps the
best equipped technical and manual training
schools in the world, there -has béen little
done toward introducing the work into the
common schools.

Trom a short synopsis of the history of the
movement, such as this, we deduce the fol-
iowing: that the vocational idea was by far
the most prominent factor in the early
stages; that this idea has taken firm hold,
and remains rooted in the minds of the gen-
eral public, despite all the endeavours of the
educationalists to bring into prominence ita
cultural rather than its vocational aspeets;
that it is owing to the prevalence of this idea
that msanual training, especially 1n Western
Canada, suffers in comparison with other edu-
cational features. This Jatter statemant may
be thought to be somewhat extreme, but just
let us analyze it.
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How often. do we teachers of hand-work
meet with the indifferent pupil, and hear his
little plaint that ‘“My father does not wish
me to learn to be a carpenter; he does not
wish me to do smith work,”’ ete., ete. West-
ern Canada has in the past been the El
Dorado of the get-rich-quick, and a great
many have done so without contributing much
to society in return. The result has been
that there has been produced an unhealthy
attitude toward labor or anything that
savors of hard work. This has been evidenced
by the grown-ups, and, of course, reflected
in the attitude of the young. The average
youth has his eyes wide open (skinned, I
think, is the term used) looking for a soft
job.

Speculation and the speculative element
has done much to populate Western Canada,
but it has also brought about a serious de-
feet in the moral vision of its people, and is
to blame to a great extent for that burden
of false values under which our society suf-
fers. So we see that this attitude toward in-
dustry and the almost unconscious classifying
of industry and manual training together has
resulted in the faet that the status given to
manual training is much lower than that
given to other branches of edueation.

This is shown in a variety of ways. In a
time of sheer financial stress, when it be-
comes necessary to reduce current expenses
in some form, then manual training must be
cut out, presumably because it is of least im-
portance, and can therefore be most easily
be dispensed with., :

Compare the salaries given to teachers of
clagsical subjects and those given to in-
structors of manual work, and the compari-
son shows the comparative value which is
placed on the two subjects. I am not so well
posted on conditions as they exist in Winni-
peg, although I have reason to believe they
compare favorably with other places in the
.west; but I know that in Brandon the school
board placed the maximum of the manual
training teacher in the public schools at less
than 50 per cent. of that of the teachers of
classical subjects in the high school. I also
. know that only two of the members of that

Board; who so adjudged the wage-value of
the manual training work being done, were
ever in the class room while the classes were
in progress. Let me digress from the subject
for a moment to remark that it seems to me
that education in all its branches stands a
very poor show of progress as long as it is
left to such an extent in the hands of men
with no vision, blind leaders of the blind,
bigoted reactionaries, such as constitute the
‘majority in our municipal school boards.

8o much, then, for the present status of
manual training as reflected in the minds of
men who in the realm of education hold but
the temporal power of administration. Let
us see what is the attitude toward the work
a8 expréssed by the practical educationalists,
who bring to bear upon the question the
wealth of trained minds enlightened with
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the desire for human service. After all, it
is in these leaders we find the hope and the
future of manual training. Nay, more than
that, it is in these men and their attitude to-
day toward the work that we judge its pres-
ent status, notwithstanding the many dis-
couragements we meet with. It is in thsi
respeet, then, that I turn to Frank Lexvett’s
book on Industrial Education. In his chapter
on Manual Training he uses quotations from
many outstanding leaders of education, such
as Runkel, Lyman, Abbot, Woodward and
others. I lay before you a few of these gems
in the erown of manual training. It is but
fitting I should do so, seeing that I have
spoken somewhat of its cross and the nails
used to crueify it.

‘“Manual training js needful for every in-
dividual, irrespective of his ealling or pro-
fessional career. The boy in the grades or
in high school is sent to the school shop, no*
hecause he is to be a carpenter; he is sent
there though it be already clear that he is
to be an attorney or a physician or a clergy-
man,

““Clear reason, self-control, stability,
equilibrium of character, strong will and wise
accommodation of the thing wished for to
the conditions of life are the characteristics
by which all human efficiency is. attained.
Psychology has recognized with perfect clear-
ness the conditions under which these char-
acteristics can be developed; when this know-
ledge has once gained a vietorious entrance
into pedagogy, then the old motto will be-
come a motto for every educational institute:
‘Train the eye. Exercise the hand. Strong
will be the will, clear the understanding.’

Again:

“‘Simply as an aid to co-ordination, manual
training would justify itself, were that the
sole point of its educational bearing. As a
matter of faet, however, this is its most ele-
mentary utility. It serves much higher uses
in bringing out individuality, in awakening

. desire for learning, in stimulating the will

to take complete and wise command.’’

Still again:

‘It is only when one has experienced the
shock of misfit between what he has thought
will hold, on the one hand, and what he fin-
ally finds to be true on the other, it is omly
then that one is really sharpened to the point
of developing good judgment., Leave out the
test of practice, and people can think all
sorts of things and be entirely wrong.
Manual training, because it provides' this
test, is superior to many other subjects.
A well educated mian is one, therefore, who
can do as well as know, and efficiency is 4
good term for the statement of the aim of

education, because it includes thess two
factcrs,??

And yet again:

‘‘Manual training gives the individual
more complete command of himself and a
keen sense of physical realities, more prac-
tical control' of ‘things’ and physical pro-
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cesses, a sense of the social gignificance of
industries, more social intelligence and social
enthusiasm, and the capacity to semse accu-
rately, to think truly, and to judge logically.”’

And so on ad infinitum,

I have quoted enough to show that the true
status of manual training is not what we are
<ometimes led to think, not what conditions
‘n Manitoba sometimes force us to think. I
Trope T have quoted enough to enable us once
again to take leart of grace, to renew our
faith, and once more to take up our work
with the assured hope of a brighter to-
Morrow. .

Now. before going on to disecuss what may
possibly be.the trend of manual training, that
is, what the future may hold out to it in the
wayv of possibilities, power, encouragement
and scope,
words as possible my opinion of what may be
done now, what, in fact, is lying at our hand
to do.

Tt is a lamentable fact that our (Canadian
life is choke full of spuriousness. In all walks
of life we are daily confronted with the
shoddy instead of the genuine article, in poli-
ties, in ehurch life, in education, in arehi-
tecture, in publie administration. We have
lost sight of the old adage, ¢¢What’s worth
doing is worth doing well.”” It has become
too old-fashioned to suit us, and we have sub-
stituted the Canadian motto, ‘‘Get it done,
and get it done quickly.”” Tt seems to me
that the spirit of the eraftsman and the
artist is muech less common here in Canada
than in the more industrially developed coun-
tries of the old world, where one would
naturally first look for its decadence.

T.ook around at the eyesores we behold in
the shape of publie buildings; at our town
planning, where in certain distriets it would
scem that the houses had dropped from the
heavens above, or rather let me say, been
pushed up from the earth beneath; at the
railways running right through our cities and
over our thoroughfares, to the endangerment
of the public and the utter destruction of the
beautiful. In a hundred and ome different
ways we find that in our mad hurry to get
on and become a people we have substituted
spurious for eternal values and bombast for a
properly balanced self-confidence, T have said
that the spirit of idealism, the spirit of the
artist, is lacking among the fundamental as-
sots of our national life, Tn' education, for in-
stance, and that is the phase of public ser-
vice whieh we are primarily interested in.
Ts our educational life as clear of defects as
is that of the Old Country? Are mnot our
methods rough and ready and lacking in the
_purity and poise of idealism? T never heard
slang cxpressions used by a teacher in the
Old Country in the presence of pupils, and
vet such are of common oceurrence here,

The other week I had occasion to be in a
rogm in a high sehool where the teacher was
taking & period in English. The subject was
a quotation from Tennyson’s Enoch Arden.
At length she spoke, ‘‘Oh, Enoch, you are

1 would like to give in as few
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wise; and yet for all your wisdom well know
T that I shall look upon your face no more.”’

The teacher paraphrased it thus: ¢“Enoch,
you are a wise man, and yet for all your
knowledge it avails little, for T have a hunch
that T will never see your face again,”’ Sub-
limely beautiful and elegant.

Thus it is, the teacher of history who ought
to be teaching history wastes his time and
plays havoc with the impressionable young
mind of his pupil by informing him that
Shakespeare never wrote the plays, poems,
nor lyrics imputed to him, but that it was
one much better equipped mentally to do it,
viz., Lord Bacon. These are digressions in
a way, without doubt, but they serve to
show the pitfalls that even a teacher may fall
into, and there are, oh, so many pitfalls lying
right across the path of the unwary instructor
of manual training, ‘

Yet what a scope for the imparting of
knowledge lies to the hand of the teacher of
hand-work, more especially to those who
teach woodwork. As a general rule the mind
of the pupil is plastic, with no definite know-
ledge of art; to him that line of infinite
beauty, the curve, has no existence. It is for
the teacher to point it out, to describe its
beauty, to teach the pupil -to recognize it
when he sees it, to be able to put his finger
on anv defacement for departing from it.
Tt is for the teacher to explain the beauties
of true form and how an article can be
marred by ‘a lack of proportion, carelessness
in spacing, or disregard of balance.

By putting a few adroit questions to the
average pupil it is wonderful to observe how
quick he will be to detect any great departure
from those truths laid down for us in the
Theory of Design of Principles of Ornament.
Again, the work that lies to the hand of the
teacher of woodwork is the nursing of the
ereative impulse, the fostering of the true
spirit of eraftsmanship, when one takes jo¥
in the work and a deep pleasure in beholding
the growth and development of the article
in the process of making.

When you have inculeated that spirit in
the pupil, then you may be sure that as the
work prospers under his hand and one by one
process follows process, there is a still greater
progress going omn within the pupil, and al-
though the product of the endeavour, a8 far
as the article is concerned, may be of little
material value, the real product, the ;neptal
development, and the aesthetic training given
to the pupil cannot be measured, for “thoug_h
we travel the world over to find the beauti-
ful, we must have it with us or we find it
not.”’ ) .

I have sometimes heard the statement that
less manual training and more tuition in
handwriting would be good for the boy, and
upon this point T wish to state that I mever
knew a boy who was_capable at woodwork
but was an exceptionally good writer. Train
a boy to be &n artist in any one thing and
he is niore or less of an artist in everything.
So we come to that particular phase of our
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subject which is conveyed to us by the title
given to this discourse.

What has the future in store for manual
training? What does the forces we see at
work all around lead us to believe will be
the lines along which its future development
will follow? o

T have already conveyed to you the idea
that manual ‘training will be used extensively
to foster and perhaps regemerate tha true
spirit of eraftsmanship, which is in danger
of utter extinetion, through the specializa-
tion and socialization of our present system
of production. Time was, and not s» very
long ago, when a worker was his own archi-
tect, builder and furnisher, and the whole
production was the embodiment and process
of a specific scheme of strength, or dura-
bility, or in a more fastidious age, mere orna-
mentation and aesthetic values. But the
artisan in those days was a creator, who
evolved in the course of his work a complete
product, one who saw in- the course of his
dai'y work some object grow from start to
finish., Today it may take the combined
effort of a social group of a hundred men to
produce what formerly fell to the lot of one.
Men as workers have become, as it were, parts
of a great machine.
tinguish between a mechanic and a skilled
mechanie. The results have beén, without
doubt, beneficial to the race in the elimina-
tion to a considerable extent of the body-
wracking and twisting elements of hard labor,
vet at the same time the great defect of this
system of work is the destruction of the
creative impulse and the utter loss of soul-
fulness which the majority of workers ex-
perience in the employment by which they
gain their daily bread. I have used the word
employment advisedly, because I consider
that a great gulf yawns between the em-
ployment of the modern factory hand and
the work of the artisan of a few decades
_past,

We can never turn back the hands of the
clock nor the wheel of progress, but to my
mind it will ‘be a sad loss to the world to
lose that joy in. creation which dominated the
soul and guided the hand of the artist and
craftsman,

This is & loss that the world cannot afford,
and salvation in this respect lies in the faect
that educationalists realize it and intend to
prevent it. .

To this end, then, I believe that work in
the manual training school will be utilized in
the future much more than it has been in
the past. . .

Although it was the vocational idea which
gave incentive to the birth and early history
of manual training, and although this aspect
of it ultimately came to take second place
in the thought of educationalists, and al-
though today it is the cultural aspect of the
work which looms largest to those who know
most about it, still we cannot shut our eyes
to the fact that in the near fature the voea-
tional aspect is to assume once again a great
controlling interest in. its development,

We have learned to dis-.
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By what particular method it will do so,
by what particular disposal of the different
clements which are working toward that end
it will ultimately be achieved, it would be
hard to say.

There are so many different forces veering
towsrd it, starting from antagonistic points,
that it becomes confusing to the mere spee-
tator, and he wanders, as it were, in a maze.
You have in the industrially developed coun-
tries of Britain and of America a newly
arisen impulse which will bring about a
phenomenal growth in technical education.
Without doubt manual training in the schools
will be used as a sort of adjunct in that
scheme of technical work. It is almost safe
to say that Canada, with certain modifica-
tions, will in her educational system be a re-
flection of those other countries. The move-
ment for industrial or vocational education
is coming from many and conflicting sources,
but in the aggregate the demand is so in-
fluential that it is bound to have a great
effect in the modification of our future edu-
cational policy.

I think that we will all agree that, giving
the highest meaning to the term, the aim of
education is toward the complete unfolding
and developing of the human powers, that its
ideal is the perfecting of the best that is in
human nature, that its desire is to make the
most of, to conserve the pupil’s best powers
and resources. In a word, let us say that
education at its best stands for conservation.

Now, shut our eyes to the fact as we may,
yet it cannot be denied that most of the
stimulus given to industrial edueation in the
past was from the viewpoint of exploitation.
The aim of industry itself is that of material
production; the mainspring of its develop-
ment is its desire to produce more and bet-
ter goods at decreased cost, and this last,
taken in its narrowest scnse, has been the
motive mainly responsible for what has as
yet' been done in the realm of industrial
education.

Today we are face to face with a much
more complicated problem than has faced us
in the past. You have on the ome hand the
demand for industrial education coming from
the manufacturers, in which the predominant
motive is frankly and avowedly that of ex-
ploitation. On the other hand you have or-
ganized labor, who also wish to prodmce a
better article at decreased cost to the worker;
it also puts in & strong claim for industrial
education. You have also the demand from
educationalists themselves, who wish to re-
vise their educational ideals and formulate
something more approximately practical and
in keeping with the lives of the people. Also
you have the demand coming from the social
workers, who claim that muech of the misery
and degradation of the people are traceable
to the numbers of misfits produced by our
present .system, and which could largely be
eliminated by a. course of practical educa-
tion. Lastly, you have & loud outery, inco-
herent, it is true, and vague, largely vague,
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from the great body of the people them-
gelves, who somehow or other feel that, after
all the money spent on our school systems,
the child leaves school largely unprepared
and unfit to cope with the trials of life.

How a system will be worked out which
will appease or satisfy all these rather con-
flicting elements, I cannot definitely say; but
one does not need to be a prophet to fore-
cast that manual training in this respeet will
be greatly taken advantage of.

Just before I stop and draw to a close this
rather confused statement on the outlook of
“manual training, T would like to quote one
or two passages just to show how insistent the
public demand is for a somewhat more prac-
tical form of education in our schools.

Let us first take one or two statements
from the manufacturers. In response to the
question, ‘¢ Why do you believe in industria:
ef.lucation'?” the following answers were
given:

¢Because my company employs about one
thousand men and we mneed men of better
skill.”’ ‘‘Because we employ a large num-
ber of boys, and the present school system i
turning out boys who do not want to work
with their hands.’’ ‘‘Because 85 per cent.
of the pupils now getting their -schooling are
being crammed, well-meaningly, with a mass
of knowledge which is not practical.’’

Now, these statements contain nothing of
an utterly antagonistic element to what might
be put forward by any organized labor body
regarding practical education. Yet the fol-
lowing from the American National Associa-
tion of Manufacturers puts a different com-
plexion on the matter, and clearly defines a
source of future trouble:

¢¢This association has for a mnumber of
vears strongly advocated a system of manual
and technieal training as part of the general
educational system of the country. But it
has not, nor does not now, overlook the dan-
gerous tendencies ineident thereto; and by
this we mean the danger of such a system
falling under the domination and guidance
of the labor agitator.

t¢A\filitant unionism is the bitterest foe that
industrial education ever had, yet under the

impetus which the movement has attained,
and its apparent necessity, we find some of
the labor leaders, who are most responsible
for the curtailment of our supply of skilled
mechanics, taking a hand in and coming to
the front in the movement for industrial edu-
cation. It is an absurdly false and erroneous
idea that these men, with their persistent
antagonism to the vital prineiple of industrial
eduecation, are essential to its advancement.

¢ Whatever may be said and whoever may
take part in this problem of industrial edu-
cation, it is the manufacturer who must steer
it to a practical solution; without him it can
amount to but little more than a delusion
and a farce. It is the Associations of Manu-
facturers that have given the subject its
present impetus.’’

1 make no statement regarding the above.
Tts eontention is plain, and' the wayfaring
man, though a fool, cannot ert therein.

That organized labor is not unaware of
this desire of the manufacturers to keep
under their own supervision the scheme of
practical education is clear from many reso-
Iutions passed of late years favoring a system
of practical education that will be incor-
porated into the publie school system of edu-
cation, to be provided for by general taxa-
tion and kept under the control of the whole
people, so that the danger of the manufae-
turers obtaining control of this new system of
education spd using the product te defeat
the aims of organized labor be eliminated.

That this desire of the manufacturers was
Jefinite and clearly outlined is essily seen
and read in many or their published state-
ments. '

Matters stood thus, and the two forces,
labor and ecapital, thus contested for su-
premacy in the educational realm, both in
Britain and America, when the Great War
came, and in the throes of a still greater
erisis matters of ‘difference were 1aid aside
and all forces united in the supreme struggle.
And now, what has been born in the suffer-
ing and travail of the past four years—a
new conception of values, & vastly greater
idea of human service, or shall we hark back
to the old order of things, the dog to his
vomit, the sow to its wallowing in the miref

PROFESSOR V. W. JACKSON
HOW THE PEOPLE LIVED DURING THE MIDDLE AGES

One of the common mistakes likely to be
made by the child, looking at the pageantry
and peeuliar dress of the Middle Ages, is that
the people were entirely unike those of to-
day, whereas human nature has changed very
little; it was the things that were different:
but the likes and dislikes, the loves and the
pleasures, were much the same in the Middle
Ages as now, and this ought to make history
easier to understand. Behind all expression
of the people in their dress, their erops, their

shelter and their art, there are the same
practical problems and the same earnest de-
gire to conquer these problems; the same
pleasure in mastering difficulties. There was
as much joy brought to humanity by the first
plow as by the first binder; by the first lamp
as by the incandescent light; by the frst
printing as by colored photography. Joy is
relative—the uplift of our fermer selves. The
13th century found its happinoss of expres-
sion in dress; the 14th century in ghelter; the
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15th century in travel; the 16th century in
travel, and the 17th centucs in literature,
but always happy in this or that pursuit;
living all the time, not romancing; a serious
people like ourselves; the words they wused
were just ordinary words, vot (uaint ones:
‘‘ve’ and ‘‘thee’’ were ‘‘you’’ to them;
they knew no other.

The Gothic arch did not supersede the
Norman arch for reasons of beauty, but for
advance in stone construetion, The Gargoyie
was a water-spout in the 15th century—an
ornament now. We wonder why it is that
we cannot, with all our science, make beau-
tiful things. The reason is plain; we are too
serious now. They may be beautiful to some
other generation, softened by the enchant-
ment of time.

Let us, therefore, read into history the
common elements of humanity; the inherent
struggle to live better, to realize more fully,
to enjoy our handiwork. The change with
time, then, has heen the change of things,
not the change of emotions or desires. Let
us have the history of some of these common
things—the tools, the crops, the clothing, the
instruments, that we may better understan
how former ages struggled; the loves and the
joys they had, and the happiness in every
accomplishment and improvement.

There. is something that makes for the
betterment of the race that is not born of
constitution. It is the personaf struggle for
domestic comfort; for better food, better
clothing and better shelter. OQur politics may
be inferior to those of Aristotle, but our life
is fuller and living better. One thing is
steadily improving—the standard of living.
Qur school histories have failed to present
this vital fact. Pageantry, chivalry and
.battle form too large a part of our school
history, and the extravagant costumes and
retinue of servants during the Middle Ages
_give an utterly false standard for that time.
. A courtier in the time of Richard II, might
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spewd $1,000 on an embroidered leather cnat,
and, to the child, seem a greater grandee
than the dandy of today who dresses for $50,
forgetful of the fact that a jailbird of to-
day has better food, light and comfort than
the courtier of the Middle Ages. He goes
to jail by motor ambulance, to a cell lighted
with electricity; his milk is sterilized, and
every sanitary precaution for health and com-
“ort taken; whereas the courtier of six cen-
turies ago had nothing better than a wooden
vart for an ambulance, rushes for carpet,
candles for light and fingers for forks.

One of 'the mistakes of historv is to paint

the transitory glamour of the age and lose
sight of the general upward movement and
steady betterment of the race. Nothing has
been more steady in its advancement than
the improvement of food, clothing and shel-
ter; vet this ractor in civilization is not given
by Buckle, Smollet, Freeman or Froude, and
even Dickens, in his ‘‘Child’s History of
England,’’- tells prineipally of nobles, priesst
and kings.
Jt is to call attention to this unwritten page
in history, and to give agriculture its proper
place in world betterment, that this short
account of the history of British agriculture
is given.

Then followed -an outline of the develop-
ment of agriculture under the feudal system;
the gradual improvement of crops and living
conditions: the neglective live stock and the
searcity of winter fodder; the searcity of
vegetables and variety in foods; the reason
for the formation of the East India. Com-
pauy to get spices; why roads-did not im-
prove under the feudal system: why money
was in little use; why agrieulture was almost
the only industry; when root crops were in-
troduced and woollen cloth made; when glass
windows were first used; the introduction of
torks, sugar, chairs, horses, and the common
things by which a steady improvement of
the standard of living was affected.

“MR. G. R. F. PROWSE
SOME DIFFICULTIES IN HISTORY TEACHING

1. Our Methods—Are we as keen on im-
Proving our techmique as the primary teach-
ers are? As teachers of ‘teschers are we
taking full advaumtage of modern publicity
devices and co-operation? Suggestion: A
elub to exchange monthly mimeographed
notes on methods, etc.

2. The Grades Below—What are we doing
to secure greater continuity in the work from
grade to grade? Query: Has a map of his-
tory—a unified syllabus—with the work of
each grade marked by distinetive type, any
value? | o .

3. Our Distance from the Scenes of Past
History—Where are we to find substantial
apperceptive centres to build out from?

4. History is First an Art—Are we trying

to teach history teo much as a quasi-science
for knowledge, instead of as an art for skill
—inverting the pyramid?  Which method
will equip pupils best for real life?

5. Skill Comes from Repetition—A Jewish
teacher ‘said two thousand years ago that if
he told a fact 400 times and his boys did pot
know. it then, that he would repeat it 400
times. . .

6. Repetition—One way of securing repeti-
tion is by a series of stereotyped questions
like those in Bostock,

7. Stereotyped Sets of Questions Arranged
in Numbered Lessons—

Advantages:
a The assignment is easy and categorica];
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b The lessons are short, sharp and defi-
nite, allowing time generally for sup-
plementary questions and diseussion;

¢ Reliance on the text-book is reduced;

d The same questions are used over and
over again, and so are kept more in
view than notes can be;

e Investigation and collateral reading
arise more naturally from questions

than from notes;

f Specific want of preparation and weak-
nesses of the class are more quickly
detected; ;

P

g Pupils acquire confidence in their own
powers sooner.

Disadvantages:
a A fixed form, giving an equal value
to all questions;
b The relation of anv lesson to the whole
may be overlooked;
¢ Not suitable for large classes,
better for Gr. 9 than Gr. 11;

d Give little definite instruction in note-
taking and using.

and

MR. F. PUGH
INDUSTRTAL CHEMISTRY AS A FACTOR IN RECONSTRUCTION

My subject, Industrial Chemistry as =2
Factor in Reconstruction, is a very broad
-subject, but.I will deal with it as well as
possible,

The. war has shown the importance of
chemistry, and it will be still more important.
Prior to the war chemistry helped the steel
industry especially. In fact, the total out-
put of steel before the twentieth century
equalled the annual output now possible.

1 have just returned from a five-and-half
weeks’ trip in the east, and have visited
many places to learn what has been done
along these lines.

T visited Dr. McCallum at Ottawa. He is
Chairman of Industrial Research, and I was
glad to learn that they are mnot asleep.
£620,000 has been set aside for putting up
a building and equipping it so that chemists
may make use of the laboratory for analysis
or research work. Then later it is planned
that branch laboratories will be established
throughout Canada. Toronto and Montreal
are both anxious to have the first laboratory
loeated in their own city, so it will probably
be established in Ottawa, so that no jealousy
will be aroused. .

T ‘also visited many of the manufacturers
while in the east. The big industries under
what is known as laboratory control produce
the best goods. This is acknowledged by the
public and other manufacturers.

One thing to notice is, that a knowledge
of chemistry is not the only essential, but
common sense is also needed. A chemist ve-
(uires ‘plenty of good common horse _ sense,
with a knowledge of chemistry as a basis.

During my trip I visited in United States,
and noticed that many big mail order houses
are under laboratory control. Sears Roe-
buck, for instance, have a big chemical staff,
and so have Montgomery Wards, a mail order
house you may have heard of.

I expect now that the large retailers will
need to employ a staff of chemists, because
the modern methods of adulteration are such
that no one can tell by simply picking up a
piece of cloth what it is made of. The other

day we showed a piece of goods to contain

waste silk instead of cotton to a man in the
store who thought he knew all about dress
goods. Waste silk, of course, is an adultera-
tion, but would give the goods a springy fecl.

We used to say that any man who can make
two blades of grass grow where one grew
before is doing a good thing for humanity,
and so, I think, is any man who ean use up
the by-products. Very often the differenze
between success and failure consists in using
what was formerly thrown away. Indeed,
many manufacturers get the cream of the
profits—what is called the ‘‘velvet’’—from
what was formerly considered waste,

Analysis is very necessary today, so that
we ean know just what we are getting. For
instance, there has been a fertilizer adver-
tised lately, ¢‘Nature’s Plant Food?’’ it is
called, and it has been found that amn aere
of land with the fertilizer grew less than
an acre without it. So people have heen
paying for stuff that did them harm,

In United -States, where they have such
things as the ‘‘Honest Advertisers’ Club,”’ it
is necessary for merchants to use laboratory
analvsis so that they may know what they
are advertising. In St. Paul T was pleased to
see that they already have a Research La-
horatory., They got the idea from Winnipeg
only a short time ago.

Manv merchants new buy goods ‘_‘on
specifieation.”” For example, telephone wires
bought must stand so many dips in nitrie
acid for so many seconds each dip. Railways
now buy their paints in paste form, because
it saves so much room in transportation, and
it has been found that the paint now costs
less than one-half the price of their former
paint—and is quite -as good. L

One thing about chemistry I notice I,
that the more you know of chemistry the
more vou realize you don’t Know. I realize
that myself. I always thought I didn’t know
very much, but the more .1 see makes. me
think I know hothing. We cannot get all
our knowledge from books. _Books are a
great education, but the practical knowledge
ean only come from experience. I have seen
many things done that from my hook know-
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ledge seem either wrong or impossible. For
instanee, in my trip I found them making
worsted wool of wool and cotton yarn. The
cloth made would deceive ninety per cent. of
the people. They ean also spin wool and cotton
in one thread—a thing thought impossible.
The way of doing it was disecovered by acci-
dent, No. one knew what had been done
differently till it was found that two rollers
had been left out of the machine,

Many of our neatest inventions have been
stumbled upon in accident, For instance,
take mercerization. The process was discov-
ered in 1850 by John Mercer, but wasn’t very
generally used until a way was found aecei-
dentally of giving the cloth a higher lustre.
They were using this process in Germany
when one day one of the jaws got stuck.
Something had to give way, and so the cloth
was torn and the web was ruined. On ex-
amination of the cloth, it was found that all
around the tear there was a higher lustre
caused by the streteching or temsion it had
undergone. So now we give tension to the
cotton while making it,

There is a good deal of adulteration going
on today. Paints, for example, are the

greatest opportunity for the manufacturer to
make money. I know of one manufacturer
that advertises several different brands of
paint. - Analysis shows what these paints are
really made of. The last grade, a No. 1 paint,
has no lead in it at all, and when you pay
out money for paint you expect some lead.
The Government is doing a little in this re-
gard with the Pure Food Law. Dr, MacGill,
at Ottawa, told me of a case that had just
come up; how ‘‘spent cloves’’ were being
sold to the people as the real thing. ¢‘Spent
cloves’’ are cloves that have had the oil of
cloves, a valuable essence, extracted. Two
carloads of these were refused at Philadel-
phia, and weré then shipped to Halifax and
so into Canada, where they were discovered.
If the old proverb, ‘‘Set a thief to catech a
thief,”” holds good, I think we may now say
that it takes a chemist to deteéct adultera-
tion or the sin of another chemist., There is
a motto at Washington which says ‘‘Secience
is common sense applied.”’ The.great trouble
is to convinece the manufacturer that vyou
know something he doesn’t, and in that task
tact i3 very necessary.

MRS. CLAUDE NASH
VOCATIONAL OPPORTUNITIES FOR GIRLS

* In my preparation for what I have to say
this morning T had in mind the children, and
not so much the teachers. You teachers are
constantly studying this matter, and are con-
stantly in touch with the subject, and there-
fore my message is to the students.

I have been chosen to speak to you today
because for the past eight months I have been
engaged in finding out what business girls
are doing, and under what conditions they
. could do the best work for the community
and for their employers. T have been investi-
gating the number of hours for which they
work, for they must not be required to work
overtime. And, most important of all, I have
heen striving to discover, not if they are be-
ing amply paid for the work they do, but if
they are paid enough for a decent living.
Thev must be enabled to live decently—not
to indulge in luxuries, but to live as Cana-
dians should live, with proper food and cloth-
ing, occasional reereation, a doctor when they
need one, and a holiday now and then.

Mr. Moore has told us what & business man
expects from the girls under his employ. We
all know there is trouble in store for those
who neglect their work in school. In busi-
ness the same fault means dismissal. It is
fortunate for business girls that such high
standards are presented, but it is necessary
to be prepared to measure up,

Statisties show that the majority of chil-
dren in Winnipeg leave school before they
are fourteen years of age. Omne hundred
years ago, in England, the children were con-

sidered to meed no education. They would
not work in the factories if they were edu-
cated. Fifty. years ago children must go to
school till they were ten years old; twenty-
five years ago till thirteen. Reecently Mr.
Fisher has brought in a bill which provides
that children who have had no opportunity
of a higher education must spend so many
hours a week at school till they are eighteen.
Thus they will be gaining an education and
still learning of the life outside of the school.

Suppose that away back a thousand years
ago someone had asked a girl, ‘‘Why don’t
you go out and earn money for - your-
self?’” 8he would have looked up with
startled eyes. ‘‘I? I must spin and weave
and prepare for the home which will be mine
some day. I must learn to card and weave
and spin and dye. I have no time to go out
and earn,”’ But times have greatly changed
since then. The girls should still have the
home aim, for the home life is the happiest
life after all, but there are many reasons why
all girls cannot stay in the homes. One of
these is that there are more women than men
in the world. During the war years women
had to work outside of the home as never
hefore.” This has shown the necessity of be-
ing prepared to do such work, In the old
days the high school offered two courses, one
for prospective teachers and one for those
who wished to enter the university. After
a girl had finished the course she chose she
could either teach school, or after a few more
years of preparation become a nurse. Now
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the vocational training opens the way to
mueh wider opportunities. There used to be
a social barrier, too. Custom said that when
a girl had completed her education she must
stay at home and help her mother. This is
very nice and very true, but the result was
often that five or six girls in one family
stayed at home and amounted to nothing.
Now the girl can enter any profession.

There is a great danger in leaving school
too soon. In the stores and factories are
wmany women who left school at fourteen. In
_Massachusetts recently ecompiled statistics
show that out of one hundred pupils who left
school at the ages of fourteen or fifteen years
sixty-three- never got out of an unskilled
trade. The men of this number swecp the
streets or work for the street railway. The
women go out to day labor, work in pickle
factorics or vermicelli and macaroni factories.
Sixty-three out of a hundred never got past
queh labor. Sixty-three out of a hundred
never were paid more than ten dollars a week.
Thirty-five of them did a little better than
that. ‘The women of them ran power ma-
chines in factories, perhaps, or the men
operated the machinery in laundries. Two of
the number attained a large measure of sue-
cess, but these two were of exceptional
ability. These figures are well worth remem-
bering. According to the Fisher Bill, pupils
between fourteen and eighteen who have had
no chance to pass their matriculation exam-
inations shall go to school three hundred and
twenty minutes each week for forty weeks of
the year This part-time education is the key-
note of the times, but as yet we have nothing
like this in Winnipeg, and the need is very
- great.

The two occupations which are the very
best for girls, and in which a worker of ex-
ceptional ability has an opportunity to find
herself, are dressmaking and millinery. In
these trades we have no apprentices in Win-
nipeg, and the workers are drawn from the
0l1d Country. The principal reason for this
is the high wages the dressmaker has to pay
to the expert workwomen she must have. In
order to make money she cannot afford to
pay girls while she is teaching them, and
therefore we find ne apprentices in her shop.
This is hard on the dressmaker, for it makes
trained help scarce, and it is hard on the
girls, because they are deprived of the op-
portunity to learn the trade.

"Girls leave school at fourteen and go be-
hind a counter, perhaps at a wage of seven
dollars a week. As they gain experience
their salary raises to twelve dollars, perhaps,
and there it remains fixed, because the girls
lack the training for more important work.
That alluring seven dollars has led them into
a blind salley. It were better to take girls at
ho wage or a very nominal one and prepare
them for better work. The fourteen-year-old
earns seven dollars a week and thinks that
that is fine. And so it is—much too fine, in-
deed! Tt is too much money for a girl of
her age.  But by the time ghe is twenty

she can advance no further. She has nothing

to offer. To succeed in the business world
¢he must—in slang parlance—*‘have the
goods.’’

Tdueation is a preparation for life. Its
purpose should be to lay a good, solid, sens-
ible foundation. At one time the fourteen-
year-old, having completed the public school
vourse, was considered to be sufficiently
¢igehooled,”” The parents felt that they had
given such a child a good chance. That day
has gone. Today we realize the importance
of going on for more English, more arith-
metic., We must make the foundation strong.
"y this country during the early days houses
were rushed up without spending time to
build foundations, Those houses which
2auld have stood for decades are wrecks to-
day. The foundation is all-important. and
therefore the girl must be given the funda-
mentals—before she can become such a busi-
ness woman Mr. Moore speaks about.

You girls of the high schoo's of Winnipeg
are the fortunate onmes in having the oppor-
tunities you have. You arc »'so the sensible
oncs to take the chance and make the most
or it. It is hard to raise the money necces-
sary to keep a girl in sehool, I know, and
the new hats and dresses may have to be very
occasional, but what matters the sacrifice of
hats and dresses in such a cause? Make sure
of your foundation.

What is the superstructure going to be?
Are you going to be a teacher? The teacher
needs in this time of reconstruction a better
preparation than ever before. Perhaps you
want to be a nurse, Then, too, you will need
special preparation. There is a great opening
for a girl with a high school cdueation in the
stores and jewellery shops.  Her superior
training should help her in acquiring the art
~f galesmanship. There is a great demand
for expert saleswomen. Such a person will
be rapidly -advanced, and her employer will
be very loth to part with her.

T recently inquired of a jeweller, ‘‘What
have you to offer to girls who have passed
the matriculation examinations?’’ He re-
plied that they were anxious for such girlz
in the design department. This work is well
paid. Then there is a great field open to the
girls in the designing of mail order cata-
Togues. You know that some of these are far’
from artistic, while others are really beauti-
ful. One young woman in this city draws
a salary of one hundred and twenty-two dol-
lars a week for arranging the advertising
matter on one page of a newspaper. I un-
derstand that the jewellers intend to ask the
Department of Tdueation to introduce ‘a
course in watchmaking into the school. The
workers before the war were Jargely Swiss,
but the war greatly reduced their mumbers.
Jewellers believed that girls will be better
able to do this work than the men are, as
they have a finer touch. . ]

There are also growing opportunities 1in
chemical work. In many of the larger Ameri-
can cities there are chemical laboratories
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which would afford such opportunities. In
all probability there will be such institutions
here before very long. But if the vocational
trained girl is to have an opportunity in either
dressmaking or millinery, such an opportunity
must come from the school. The part time
schools are the logical solution of this big
question, TUnder such a system the girl can
learn literature, mathematies and dressmak-
ing, or whatever she wishes to study, for @
certain number of hours each week., The
dressmaking she must be taught either in
the shops or the sechools, and T believe the
schools to be the better.. Experts should be
engaged to teach the girls the methods of
the shops; but the working conditions in the
schools are better than in the big shops,
where everything is pushing, pushing, push-
ing! Canada is on the highway towards
making things better for girls. The schools
are for you: your opportunities are great.
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Make the most of them. And, teachers, by
all the means in your power strive to keep
the girls in school!

T have here a table which traces the busi-
ness success of a group of one hundred girvls
who left school at fourteen to go to work
as wage carners, During the first year the
average wage was four dollars a week; at
fifteen their average wage was four dollars
and fifty cents a week; at sixteen it was five
dollars; at-seventeen six dollars; at eighteen,
seven dollars; at nineteen, eight-fifty, and at
tweuty-five, twelve-fifty. A seecond table
deals with a group who left scheol at
eighteen, They started at ten dollars a week,
and at twenty-five their average weekly sal-
ary was thirty-one dolars,

Gir's, don't he tempted to leave school,
Stay with it at whatever cost. You will be
paid a hundred times over.

MISS McCALLUM
EMBRYO CITIZENSHIP

I received aun apprenticeship of a little
more than seven vears in vour profession,
and feel that I have a first-hand knowledge
and appreeiation of vour work, of its diffi-
culties, and of the handicaps under which
vou frequently work; and today I intend to
present to vou, not something that will adi
to your work, for you are already over-
burdened, but I hope something that will
make your work a little easier and perhaps
a little more abundant.

One might criticize our eduecational system,
and we all know that it is not above criti-
¢ivm, but I personally have not given the
matter sufficient thought to be able to build
up again, once I have torn down. The move-
ment now on foot to call a national educa-
tional conference to discuss the teaching of
morals and citizenship, and to whiech many
~* Canada’s noted educationalists are giving
their endorsation, is sufficient evidence that
there is a national awaking to those defi-
ciencies. T have only to turn the light of
inquiry on my own case to see a product of
our system, and a believe a typieal product.
For nearly 20 years T kaew nothing execept
«cheol and educational institutions. I was
a part of that system. I was trained from
the system’s point of view. I passed from
that period of training to one where I train-
ed others. During those entire 20 years I
was as elay in the hands of that system.
I entered the system under the most favor-
-able circumstances, and remained in it under
those same circumstances. And yet I am
compelled to admit that T have learned more
of the fabric of our citizenship, have been
more inspired to a greater and more active
citizenship, have learnod more of the life
of which you and I are actually a part, in
. the three vears since I closed my class room

- Ve affairs?

or, than I did during those whole 20 years.
The fault may have been mine. I am
willing to take three-fourths of the blame
upon myvself, hut the other fourth I feel im-
pelled . to lay at the door of our educational
system,

But I cannot build up, and shall not further
tear down, except to” point out that if in
the last analysis an educational system has
failed to create within one a consuming de-
sire to be a citizen of the world, to accept
the full responsibilities of that citizenship,
and to prepare one to take one’s place in
that citizenship, then we must look for a re-
vitalizing of that system,

T hesitate to dwell longer on the persenal
side of the question, but T am referring to
myself as a tvpiecal produect of the system.
Might T say that amy inspiration T had to
become a citizen in any broader sense of the
word than I had hitherto known came from
an aetive membership in 2 woman’s elub
which was organized $or the study of pub-
When an onportunity came to
leave the teaching profession, T welcomed my
esrape as from prison walls. And that op-
portunity came not because of any merit
which T may have had in my profession, but
rather for what merit I may have had other
than in that profession,

Does it not seem reasonable to you #hat
the persons most souglit after to fill respons-
ible positions in every line of life should be
our teachers, persons who have spent their
entire lives from six years of age under our
educational system? And yet I venture to
say that 99 per cent, of the teachers facing
me agree with me that the very reverse 13
true. It should be an indication of weak-

“mess in our educational system if, when men

and women are required to fill responsible
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positions, those men and women are not-first
suught from amongst our teachers.

But vou say, Lok at all our prominent
men and women. They began their careers
as teachers. That is true. But you will ob-
serve that as they grew able to take a place
in what T am pleased to call, for the time
heing, a broader citizenship, they left the
teaching profession. It is significant that
men and women in almost every other line
of work are inspired to take a very active
part in public affairs while enzaging in the
_teaching profession, and taking an active
part in public affairs does not seem even re-
motely compatible. '

This is-something on which T feel very
stronglv. T liked the teaching profession.
There is something in the constant contaet
with little children that cannot be found in
any other profession. But I irked at the
rigility of the system. T am jealous for the
profession to which I gave the seven best
vears of my life, and which to me, in my
cagerness for a wider participation in citi-
zenship, scemed to offer me a stone when T
asked for hread, which scems now, in the
licht of my later experience, an empty husk
from which the meat had been dried by the
ages of conventional, stereotyped, bookish
aducation to which we have all been sub-
jected.

Our teachers are mnot trained for the
hroader and more active citizenship, whieh
today is calling, almost hopelessly, for men
and womern. And the call must go on until
we have a citizenship alert and alive to the
conflicting forees which seek to build up and
tear down the very fabrie of our eivilization.

But T said T would not tear down. 1 am
here to present an outline of the active co-
operation which might and should exist be-
tween our movement and your profession.
The ground on which we as an association
address vou, the teachers of the provinee, is
that we, as you, are community servants,
engaged in assisting the individuals of the
community toward fuller self-realization and
completer social efficiency in our life to-
gether. There may he many here who think
of the movement I am proud to represent, if
indecd they have given it a thought, as
merely an organization of farmers which has
to do with tilling the soil and planting gad
harvesting the crop, or as an organizat¥on
which merely has to do with bargaining for
hetter prices for our products on the Grain
Tixchange.

Perhaps this paragraph, written by John
A. Stevenson. a noted Canadian journalist.
and one of Canada’s most lucid writers on
politics and economics, and whom most of
you know as ¢¢Bystander,”’ gives one clear
lefinition of our organization by an outsider,
He says: ,
 <‘The eold truth is that the Grain Growers
of the West and their Ontario allies are not
engaged - merely in  an economic struggle.
They are embarking in an effort to re-estab-
lish the proper functiouns of representative
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institutions for the people of Canada and to
renovate the whole system of national life.
The root of the evil lies largely in our
cconomic system. Tt corrupts our political
system. Our political system corrupts and
degrades the public administration, and the
corroding influence extends to the social sys-
tem and business life until the disease per-
meates the whole community. Every think-
ing man realizes the exigtence of gross evils
in the body politic. and would fain end them,
but sees no feasible method, and contents
himself with waiting until the trail is blazed.
This service the farmers’ organizations are
purposing to perform for the community at
large.”’

That paragraph was written in
Alr, Stevenson.

The movement was organized some seven-
teen years ago to win for the producers on
the land a just proportion of the wealth
which thev ereate. Seventeen vears ago the
founders of the movement realized, just as
those who are engaged in its work today rea-
lize, that there is only one way by whieh
that happy situation e¢an come about, and
that is by edueating our people to an u@-
derstamding and a knowledge of the unsound
economie conditions under which they labor,
and to educate them further to a propound-
ing and a setting forth of the economie nrin-
¢iples, the adoption of which would revolu-
tionize social life and build the structur:
anew on a sound economic basis.

{ want to read to you this pledge, which
was introduceéd and unanimously adopted as
a resolution at our annual convention in
Brandon a year ago, and which will show
botter than anything I ean say that our
ideals and your ideals are similar, that the
onlv difference, if indeed it iz a difference,
‘s that you look upon all training through
the eves of professional educationalists, while
ou rpoint .of view naturallvy ig that of the
vast laity. This is the pledge:

¢¢jnce the strength of the nation lies very
largelv in the character of its citizens, in the
integrity and happiness of its homes and i
“he soeial and economic efficiency of its loeal
communities; and since the course of our de-
ve'onment as an organization has opened to
us doors of unique opportunity . for influ-
eneine and moulding rural life; .

4 Wa, the Grain Growers’ Association of
the Provinec of Manitoba, accept loyally the
moral obligation with which such conditions

1910 by

.confront us, that we set ourselves with pur-

poseful endeavor to the development and ex-
pansion of the life amid which we move, in
order that the people who live and lahor on
the land may take a larger and worthier
place in the life of the nation. Aud to this
end we urge the officers of every local branch
to take counsel among themselves and with
their membership as to how best they wmay--—
“¥iygtTUnify and inspire the. local com-
munity for its fullest solf-consciousness and
its .most efficient activity.

L,‘.‘,2‘n'd—-Enlist the sympathetic co-operation
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of all the best elements. the finest moral
spirit, the best trained intellect in the com-
munity for the cause. ‘
“¢3rd-—Promote the education of the
people, and especially the vouth, in the spirit
and prineiples of democratic citizenship.
‘‘4th—TFncourage the development of
effeetive community workers and leaders,”’
In so far as we arc true to thos» aims are
we an educative body. It is my opinion that
there has heen no finer pronouncement of
purposeful endeavor and aim than that of
he Grain Growers’ Association which I have
just read.
To further elucidate the lofty aims of our
association let me read the objects of the
association as propounded in its constitution:

1. The all-round development of rural life
with a view to making it as satisfying as
possible, and the establishment of right re-
lationships between rural and urban com-
munities.

2. To forward in every honorable and
legitimate way the interests of the rural
population, not in antagonism to other ele-
ments of our population, but in cordial co-
operation with all.

3. To establish libraries, literary societies,
reading rooms, to arrange for lectures, and to
further. extend knowledge along economie
and social lines with a view to elevating the
standard of living in rural communities.

4. To give eareful attention to the devel-
opment and training of leaders in rural life,
and generally to educate and stimulate the
populace to fuller exercise of the powers of
citizenship.

5. To promote independent persomal think-
ing upon the questions of the time, to create
public spirit and to quicken the public con-
science in regard to evils that persist in our
present life in order that so far as possible
they may be abolished.

6. To wateh legislation relating to the
farmers’ interests, particularly that affecting
the marketing, grading, and transportation
of their grain, livestoek and other products.
To suggest to Parliament from time to time
through duly appointed delegates. as it may
be found necessary, revision of existing laws
or. the passing of mnew legislation to meet
changing conditions and requirements.

7. To promote the securing by local coun-
try and village communities of suitable halls
or meeting places and the equipping and
furpishing of such as social centres.

8. To foster and encourage the eco-opera:-
tive method of distribution of farm productd’
and supplying staple commodities.

9. Making more adequate the educational
facilities of the rural boys and girls, and the
securing of more intimate relationship be-
tween. the school and the other units which
make up the community.

Just 2 word here about the Women’s S1e-
tion, Might I say that the Women'’s Section
is merely convenient machinery within' “ths
asgociation for carrying on those specisl fes-
tures of the work in which womét ‘are
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specially interested, and for which they are
specially fitted. Perhaps the clearest char-
acterization of the Women’s Section is that
which regards the Women’s Section as a per-
manent committee of the assoeiation specially
constituted for a special line of aetivity.
Three special advantages are realized by
taking this view:

1. There is no tendeney to regard the mem-
bers of the Women’s Section as exeluded in
any way from the interests and activities of
the association.

2. The general association is kept closely
1 touch with all the proceedings of the sec-
tion, and the fullest understanding and sym-
pathy is maintained. .

3. The scction sccures not only the assent,
but also the cordial baeking and co-operation
of the "association in the realization of its
ideals,

Thus we ean rightfully regard our associa-
tion as a true community organization. Two
bodics working independently would be one
more example of segregation and weakness.
The ideals of the Women’s Section are those
of the association as a whole, with some ad-
ditional features regarding the speeial work
in which the women are interested.

Can there be any doubt that your aims
and ideals and ours are identical? We feel
that there can and should be a large measure
of co-operation and mutual understanding be-
tween us, Very occasionally we yet hear it
said that ours is a sort of trade or class or-
ganization, and that perhaps it would not be
wise for the teacher to connect himself with
a partieular sect of the community. We wish
particularly to repudiate that idea. In the
rural community, which includes the average
small town, the Grain Growers’ Association
stands for the entire community. In our mem-
bership we number, besides those engaged
in agriculture, the banker, the lawyer,
the doctor, the preacher, the teacher, the
merchant; in fact, we find the entire com-
munity in the Grain Growers’ Association,
and that is as it should be. It seems to me
then, if there is any community organization
ready to co-operate with the teachers in the
community, that. organization is the Grain
Growers’ Association,

Perhaps a word as to the machinery of our
organization. It us begin at the smallest
unit, the local. There is no definite deserip-
tion of the territory covered by a loeal. It
may, however, be said to be comprised of
those persons who naturally congregate in
certain centres. .Those centres may be the
small town or village or the school district.
The next unit is the federal constitueney.
This is the distriet association, and is com-
prised of all those locals wthin that con-
stituency. The next unit of organization is
the provineial association, with headquarters
in the Bank of Hamilton building in Winni-
peg, where may be found the office of the
president, Mr. Henders, the provincial secre-
tary, W. R. Wood, the secretary of the

. Women’s Section, Miss Mabel E. Finch, and
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their respective office staffs. There is one
other unit of organization, the Canadian Coun-
cil of Agriculture. This is comprised of re-
presentatives from the various provineial
associations throughout Canada, the various
women’s sections, the various farmers’ com-
mercial companies, and the Grain Growers’
Guide. This is a unique organization, and is
absolutely without a parallel. I should like
to go into detail on the Council of Agricul-
ture, but time will not suffice. Questions re-
lating to federal affairs come up through the
various units of orgamization to the Cana-

. dian Council of Agriculture, which body, re-

presenting some 120,000 men and women,
makes such presentations to the Parliament
of Canada’as are in the best interests of the
farmers of the whole nation.

So much for the machinery of our organiza-
tion. We have now ascertained that our
ideals and objects are so identical that there
is a community weakness if you go your way
without seeking and winning our help, and
if we go ours without the knowledge that you
are lending us your active co-operation.

We feel somewhat that our movement is a
continuation school. But we do feel that
the schools might better prepare our young
people to enter our and other continuation
schools. We feel, as the great majority of us
feel, that there is not gufficient and proper
presentation of public affairs in our schools
to fit pupils for an active participation in
citizenship when they leave school. Hence
the great need of so many educative or-
ganizations.

¢tMental discipline’’ has permeated our
educational system to the exelusion of every-
thing savoring of ¢¢vital purpose.’’ We need
both, but, above everything else, in these
days when a century’s progress is committed
to & single year, we must work with a ‘¢vital
purpose’’ our standard of judging a subject.

Too many people have the mistaken idea
that boys and girls burst into full blown
citizenship at the age of 21 years. They are
boys and girls until they are 21, and then by
some mysterious transformation they are to
become responsible members of the state.
When there became a posgibility that women
would be given the franchise, men, on the
platform, through the press, everywhere, rosa
with one accord in pronouncing upon the
seriousness, the responsibility, the sacredness
of thé ballot and citizenship generally. It
hadn’t particularly occurred to them before
that every year thousands of young men en-
tered the sacred portals of 21 and no fuss was
made. All this furore from the male fra-
ternity was a splendid thing in this, that it
directed as never before the public. mind to
the seriousness and the responsibilities of
citizenship. The war has further augmented
this responsibility. Tf citizenship is 8
sacred, and exacts such responsibility, ther
surely those who are about to enter citizen-
ship in its fullest sense, that is, to exercise
the right of the ballot, should have som«
training for it.

I presume that the boys and girls who
attend the classes of those here are .teen age
children., Many of them are in school for the
last time, A very few will be able to go on
through high school and college. ~ What
preparation are they getting for the citizen-
ship which they must very shortly enter?

What in their study of history has helped
them to face their mnew citizenship intelli-
gently? What in it has given them the
proper background upon which to base their
citizenship? To illustrate, let us take this
ineident in Canadian history. When I went
to sehool it was merely ome of a series of
incidents which I learned, and when I taught
it I did so as I had been taught. I refer to
the transaction between the Canadian Pacific
Railway Company and the Governinent of the
day, when that Government handed over to
that corporation millions of acres of agricul-
tural land stretching from one end of Canada
to the other. How many teachers realize that
that incident is at the back of our whole
despicable system of land holdings for specu-
lation? That it created an iniquitous pre-
cedent which todey is bearing down upon
the common people of this country? There
is this to be thankful for, that the C.P.R.
did not ask more, for it would most certainly
have been given it had they insisted. So
millions of acres of the best agricultural
land have been held out of use, and are still
held out of use of our most desirable home-
seekers, because of that short-sighted trans-

_action on the part of the Government of the

day. It has meant this, there has been
allowed to grow up in this country such a
wealthy, influential railway corporation,
which controls governments, press, and pub-
lic institutions, and exacts toll from the com-
mon people, as is without parallel in the his-
tory of civilization. Do we ever give any
social interpretation to the study of history?

Our papers are filled with news regarding
nationalization of railways, land settlement,
fiscal policy, deportation of aliens, expulsion
of Hutterites, Mennonites, etc. Does the
condition of unrest everywhere today not
point back to an unsound past? Does it not
make one curious to know what in the world
was the matter with the policies of the past,
that we have precipitated on our hands to-
day this ‘‘confusion worse confounded?’’
What training do we ever give them, what
inspiration, to relate present conditions to
past history, to know that the future of this
nation, of the world, depends on the building
we do today?

The teaching of history has largely been
8 recital of facts in chronological order. No
effort has ever been made to get at ‘“motive.’’
Never do we hear in our publie and high
schools any reference to the sign}ﬁcance and
the influence on national affairs of such
organizations as_the Association for the Pro-
motion of Canadian Industries, the National
Policy League, the Canadian Manufacturers’
Agsociation, and today the Canadian Recon-
struction Association. Canadian Govern-
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ments since 1858 have largely been the tools
of these' various organizations. Yet we go
on feeding our children historic facts apart
from the motives which made these facts,
and without thought as to who and what are
behind our governments. The development
of Canada’s fiscal policy has been and is of
tar more vital influence on the lives of the
people of Canada today than has any other
one phase of her life, and not the remotest
attention is ever given to it in the study of
history in our schools.

I have thus emphasized history because it
is the most mistaught subject on our curri-
culum, Instead of fulfilling its proper func-
tion of giving one a background for a better
present and future citizenship, it leaves one
entirely uncquipped.

It seems almost necessary here to say
something regarding the formal study of
civies. I don’t feel competent to make a pro-
nouncement either in favor or against such

formal study. There is this weakness in
teaching ecivies formally to be guarded
against, the stercotyped, formal method

which today makes arithmetic and history so
uninteresting and machine-like. The whole
purpose of the work is thus defeated. Any
teaching of rivies, T am rather inclined to
think, should deal with motive and effect
rather than placing an over-emphasis on the
details of the machinery of our Government.
There is much to be said in favor of teaching
civies and public affairs in an ocecasional or
incidental way.

As I pointed out, the children in your
classes, except a very few, are almost done
with school, This year, next year, they will
be called upon to bear a man’s or a woman'’s
burden as a self-supporting and responsible
member- in a community, What can the
schools do in the remaining months of the
child’s school life to make those children
valued citizens? After all, the measure of
one’s citizenship iz the measure of onc’s
ability to add to the harmony and the happi-
ness of those human beings with ‘whom one
comes directly or indirectly in contact. In
so far as we are our brothers’ keepers are
we good citizens.

There are secores of books on rural soeio-
logy on the market which treat with the de-
velopment of young people to take thelf
place in the community, and with the in-
dividual’s contribution to the life of that
community. The great majority of them ar:
written with entirely the wrong end in view.
In nearly all of them we find the community
pivoting around one or two persons who are
nurported to have brought communitv life
from something that was decadent to n new
and unprecedented revitalized force, Any
teacher who goes into one of our rural fis-
triets and direetly or indirectly sets him<elf
or herself up to be a community leader, will
agree with me¢ when I say that comwunities
are more apt to frown upon and disccurage
such presumption. Communities do not want
up-lift workers. A good community is not a
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one-man community. If there are one-man
communities there have already been sown
the secds of future decadenmce. I have just
finished a new book by the author of the
‘‘Brown Mouse,”’ in which a rural preacher
and a new kind of hired man are pictured as
revolutionizing a rural community in the corn
belt. That sort of thing might go over there,
atthough I have my doubts that it 1s any-
thing but a fantastic hallueination of the
writer’s brain, but T am sure that such per-
sons as the unnatural preacher and the
supernatural hired man would be wished back
on the ethereal regions from which they
came should they plan an invasion of a West.-
orn Canada community.

What we want is an all-round participation
in community citizenship, where each member
of that community leads in the particular
phase of community work for whieh he is
by inherent native ability fitted. We want
a community where all the boys and girls
play ‘baseball and where John Jones is cap-
tain because a small majority thought his
ability in that line just a little more marked
than that of his competitors for the honors
~— community where everyone belongs to
the literary society, and where Elizabetl,
Smith is president, not because of a pre-
eminence of ability as a leader, but beecause
she is one of the young people who make
good when given responsibility, and the
honors are passed ‘around—a community
where everyone belongs to the loecal Grain
Growers’ "Association, and where everyone
takes his or her turn in debating or giving
an address on one of the planks of the
Farmers’ Platform—a community where
everyone goes to the one church ,and where
everybody works in all the church’s activitics.
While we urge a training for leadership, that
must presuppose everyone a potential leader
in some particular capaeity. '

This can only be done by producing within
the school the community spirit, and in wel-
coming any co-operation between the school
community and the larger community of
which not only the pupils are members, but
all the households from which those pupils
come.

Only last week T heard of a community
where there were no young people over 19
or 20 years of age. At that age and much
vounger they are married. My informant
asked why they were married so young, and
she was calmly told that it was because they
had nothing else to do. Those children, who
had never learned to read the daily news-
papers, who would not know a debate if they
attended one, and who had no love of good
books, who could not tell you the name of
the premier of Canada, and who couldn’t tell
you why President Wilson and Lloyd George
are in Parig, if, indeed, they knew they were
there, who do not know what the Canada
Grain Act is, who have no conception of poli-
tical ‘economy, have embarked upon the great
Adventure of  Marriage and. Parenthood.
simply because they had nothing else to do.
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I have in mind another community, and I
think you would have received more help had
[ read to you an article published in my
speeial woman’s  spring number, by Mrs.
Walter Parlby, a member of the community
to which I refer, president of the United
Farm Women of Alberta, and one of the
finest democrats our movement has ever pro-
dueed, than from the rambling remarks T am
making. I had the pleasure of visiting that
community last fall. They are particularly
fortunate in getting good citizens in their
_teachers, but then well organized communi-
ties usually are. They had a live Tnited
Tarmers’ Association, and an equally alive
United Farm Women's Association, as well
as a Junior U.F.A. and several ool rral
schools. The Junior U.F.A. was simvly a
continuation school for the pupils who had
left school and a elub for the larger pupils
still in school. They lebatud, gave papers
on the questions of the day, had organized
sport, and all belonged to a sort of Com-
munity Sunday Club. The Sundav Club, for
purposes of convenience, was divided into
two. one meeting in the wes; of the district
auil the other in the east. The U.F.A. and
the U.JF.W.A. were continuation sehonls aguin
for the Junior U.F.A. In faect, juniors noarly
all belonged to the senior organizatious aud
took an active part there. Thers wers mo
outsiders. Everybody belonged to every-
thing. and they were the moss un-to-daie,
welllinformed rural community I have ever
visited. The rural teachers there were in-
spired to take their full share in all the com-
munity activities, and they were inspired to
carry oun the community work within that
school; not as outstanding leaders, but rather
as members of that community.

T shall not dwell on the teacher’s contribu
tion to the life of the community. Since
early in January I have attended seven con-
ventions of women, at all of which this qacs-
tion received more or less attention. [ take
it prominence at those conventions a8 an
indication that there isn't a teacher here
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who could possibly have escaped hearing her
duties to a community from the laity point
view,

Might I say

o

,in conclusion, that the Graiu

Growers’ Association, which is a true com-
munity orgauization, stands  ready to help

vou in every possible way? In this eity
there are the offices of the Provincial Asso-
ciation, the Canadian Council of Agriculture,
and the Grain Growers’ Guide, all of which
will be glad to give you anv help and infor-
mation at their disposal. Tn these few de-
sultory remarks I have tried to give you some
of the ideals and the aims of this great
movement, which in 17 years has grown from

handful of men in Indian Head to a hody
of 120,000 men and women, 2 niovement that
js growing in numbers and scope each year.
T have tried to show you that we are ready
anil eager to co-operate with vou in your
work of making boys and girls the best
Canadian citizens,

During the
ceriousness of

war wo dwelt long on the
the times—times absolutely
unpreecdented. But now that the periot of
reeopstruetion is upon us, our individual re-
~onsibilities have increased manifoldly. For
on our ability to build aright depends our
verv cxistence as a nation. While as mueh
of the burden as is possible of the reeent
past should be removed from the shoulders of
the ecitizeus of the future, it is inevitable
tat they must bear greater responsibilities
in their citizenship than we bave hitherto in
ours, and our parameunt duty seems to be
a preparing of those citizens of the fufure
for their place in their citizenship. Tt has
been a national calamity that so great an
apathy existed hetween the people compris-
ing our nationhood and the government. Such
apathy must be destroyed, and that destrue-
tion must take place in the school, and in its
‘ave the liveliest interest and activity in
all publie affairs. whether of the community
the provinee or the nation, must take its
place.

MAJOR C. K.
SOME FUNCTIONS

1 am to speak to yvou for a few minutes -
tonight on ‘‘Some Functions of Supervision.”’
The term supervision includes the systam
of inspection ecarried on in the towa and
rural distriets.

The art of war sets great store by iuspec-
tion. Tu the British army each unit under-
goes two inspections daily during the year.
On the first occasion the unit is notified in
advance of the coming visit of the inspeecting
officer. 'Then great excitement prevails.
Fverything about the camp and grounds. is
straightened with the utmost care. Buttons
are shined. arms are cleaned, and in the gen-
ersl bustle of preparation the Qdiligence of

NEWCOMBE
OF SUPERVISTION

the orderly officer. ‘the cunning of the ser
geant-major find full seape. The <econd in-
spection is unannounced, theoretieally, but
come kind friend who happeng to be on the
¢¢ipside’’ usually warns the officer in charge.
As a consequence, this svstem of inspeetion
Chyeads deception, and is the tather of lies.”’
We learn from this that while it is ex-
pedient to make a good - appenrance during
an insnection it is easy to slip back to care-
fess habits:

But the value of
mental standard created.
are so rare they only provide,
oceasional push toward better

inspection lies in the
While inspections
as it were, an
things, where-
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as supervision turns on a continuous current.
We must aim at uniformity in the standard
of the workers. We realize that ‘‘As is the
teacher so is the school,’’ and it is equally
true that ‘‘As is the supervisor so is the
system.’’

The supervisor must steadfastly hold to
that which is good. We must not fail to de-
mand excellency in the teaching of reading,
writing and arithmetic. The old three ‘‘R’s’’
are the foundation subjects, and it is by the
boy’s or girl’s advancement in these accom-
plishments that the public judge the whole
school system. We must exercise a wise con-
servatism in what we introduce into the
schools, for the school has long been the
brunt for the faddist, We must be on our
guard, with a wise vision concerning ulti-
mate possibilities. The teachers themselves
are less responsible in this matter than the
supervisors, for they are, as it were, too close
up to the work, just as were the fighting men
in France, who knew less than most of the
doings about them.

There is a wide field for the labors of the
supervisor. In the school system there are
constant adjustments needed. It is not long
since the study of household science and
manual training were added to the curri-
culum, and they have well proved their
worth,  The supervigor must insist on the
careful teaching of music and drawing, which
. are so often woefully neglected where no
supervision is possible. ' This neglect is per-
haps not wilful, but the grade teachers are
overworked and need an impulse from with-
out., The supervisor should devote time and
effort to the creation of the wholesome pub-
lic sentiment towards edueational matters,
which is necessary for the really effective
functioning of the school itself.

Rural inspection is a more difficult prob-
lem, for there are many factors which tend
to prevent it being easily made effective, the
chief among them being the distance be-
tween the schools and the extent of terri-
tory to be covered by each inspector. The
munieipal school system presents a solution
to these difficulties, and efforts are being
made to organize municipal school boards in
- various parts of the province. In one muni-
cipality in Manitoba—and it is a type of
many—there are fifteen school districts,
which are carrying on no correlated or cor-
roborative effort. The people are content to
allow the municipal couneil to handle the
roads and bridges—everything, in faet, but
the schools. Omne school board could conduct
the fifteen schools within its borders. Would
it be reasonable for Winnipeg to have one
school board for the Gladstone school, -an-
other for the William Whyte school, and
another for the Luxton school¥ Why would
not a centralized school board be as effective
in a rural municipality?

The advantages of this system are ohvious,
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At present rural trustees are so numerous
that it is hard to get men of the proper
mental and moral calibre. With a munieipal
school board the different schools can work
together. A qualified music teacher, an art
teacher and a manual training instructor
could spend so many hours a day in each of
the schools, thus leaving the regular teachers
free for better work in the other subjects,
and greatly increasing the efficiency of in
struction in these important lines. The
municipal sechool board would evidently, then,
be as much -ahead of comsolidation as con-
solidation is ahead of the one-roomed country
school. The adoption of this system would,
I am convineed, be the greatest step forward
educationally that the province has ever
taken.

. The whole problem of rural school super-
vision is bound up in the problem of ‘the
larger administrative unit. ~ One inspector
with one hundred or more teachers under his
supervision, with the schools perhaps seven
or eight or ten miles apart, finds it impos-
sible to keep on a continuous current of in-
spiration and encouragement which tends to
the progress of the schools. In the rural
school, as in the army unit, the teacher
usually knows of the inspector’s imminenge,
and preparations are made accordingly, An-
other flaw in the present svstem is that the
teachers farthest from supervision are those
who need it most, for the beginner is seldom
found in the city or town school, but in the
school of the outlying rural distriet.

The municipal school board, with the muni-
cipal supervisor, would obviate these difficul-
ties and make the continuous current pos-
sible. This is surely the best solution of the
rural school problem. Let us be diligent in
promulgating the idea. Fifteen States of the
Union have adopted this system and report
favorably upon it. Ohio testifies that the
adoption of municipal school boards has
raised her from forty-third to sixth place
among the states on the scale of educational
efficiency. The system, as T have said, makes
possible the enrichment of the eurriculum
by the addition of specialized instruction in
music and art, and subjects other than the
‘“three R’s.”” From our observations in Eng-
land we have learned that on this side of the
water we are in comparison wofully deficient
of education in art and musie.

T repeat that ‘‘the whole problem of school
supervision is bound up in the problem of
the larger administrative unit.’’ As a result
of the efforts of the last ten years, we have
now one hundred consolidated schools in our
province. That is fairly satisfactory, you
say; but there are two thousand school dis-
triets in Manitoba, and at that rate two
hundred years will elapse before consolids-
tion becomes general. Let us not relax our
efforts to promote the adoption of conselids-
tion and the municipal school board gysteni.
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DR. DANIEL McINTYRE

EDUCATIONAL

Since I consented to speak on this subject
I have found that there are two, at least,
who have done more work on the question
and can present the matter more fuily than
1. However, I will procecd as best 1 ean.

The subject, ‘‘Standard and Intelligence
Tests,”’ is divided in two parts. I shall ex-
plai nthe first, Intelligence Tests, with the
aid of Dr. Crawford.

The tests are efforts to find the ability of
abnormal and sub-normal children, and state
it in terms as of the age of normal childrenr.
For instance, a child whose chronological age
is ten may have a mental age of seven ycars.
I will now ecall on Dr. Crawford.

Dr. Crawford guve a demonstration Jf
questions asked and operations reguired from
¢hildren of different ages. The tests, she
said, were worked out by Binet, a Freneh
physician, and Simon. Though the tests
have only been worked out roughly, they were
on such a good basis that they have only
been changed to suit American instead of
French children.

There are so many questions asked that
it takes an hour to test any age, even if the
c¢hild answers all correetly. Therc are eight
different tests for cach age.

Inquiries made in the last few years show
that many pupils in our schools are retarded.
The reasons for this retardation may be
home, absences of pupil from school, and so
on. But there are some cases of retardation
wnaccounted for, The child is said to be dull,
and is put into a grade where it seems fit,
and left there, sometimes for years.

There is generally very little idea of the
eauses and degree of retardation, so classifi-
cation is nccessary. As to the question of
tests among the brighter children used in
United States: the tests are valuable, as they
cnable us to understand the degree of ad-
vancement.

The value of the tests is
cases: ;

X was the son of educated parents, well-
to-do, and intelligent, yet he was very back-
ward, and his play-life was mnot normal. X
‘wag put through the Binet tests, and it was
found that his mental age was two years
younger than his chronological age. His
quotient was .75. He had as yet had no
school life.

Later, after attending school, X was ex
nmined again, and his mental efficieney was
73. The mother was pleased bocause the
child had learncd to read. But the tests
showed that N was hopeless; he was men-
tally deficient.

_ B, on the other hand, was the child of
illiterate parents. She had two dull brothers.
The tests showed that in the eight-year-old
tests she was perfeet and good in the nine-
year-old, Her voeabulary was four times

shown in two

TRSTS AND MEARUREMENTS

that of X. She was in Grade 4 at sehool,
but as a result of the tests was promoted to
Grade 5.

W. TL. was mentally two years older, and
physically older than his chronological agu.
He passed through nine half-grades in two
years without apparent difficulty, and wus
tfond of sports.

A eclass of children of the highest grade
intelligence was formed. If children of lower
abilities have special attention, surely those
highest in hope. should have enriched curri-
culum. The class consisted of W. H. and
five others who had an enriched curriculum
and finally enteved the High School, attain-
ing the standards of the classes suceessfully.

When we consider what the saving of two
school years means, ehildren who are needed
ean secure an cducation when otherwise they
would get no high school life, we realize the
importance of these tests.

One thing to be remembered is that the
personal edueation cannot bo classified; thus
a girl of average ability was able to defeat
a bov of abuormal ability; this is the one
limitation of the tests. ~ The echief use of
them is to show the degree of retardation or
advancement of the pupil.

Now to come to the standard tesst. The
intelligence tests are tests of mental ability.
The standardization tests are tests of the
training of the pupil or of the ability of the
school. Tnto cither test enters elements of
the other. These tests were first worked
out by Prof. Edgworth of Oxford. He in-
sorted in a newspaper a sample. of Latin
prose, and asked that anyone who was eom-
petent mark the paper. The paper was writ:
ten hy a eandidate of the Indian Civil Ser-
vice, and was to be judged as such. Mr.
Fdgworth was anxious that the examiners be
unbiassed, Twenty-eight marked the paper,
and the marks ranged as follows: Ove gave
459, one gave 59%, onc gave 67%, one
gave 67.5%, two gave 72.5%, six gave 5%,
one gave 77%, four gave 809, two gave 82%,
two gave 856%, one gave 87%, two gave
90%, and one gave 100%.

On discovering the divergence, Edsworth
went into experiments and came to this con-
clusion: ‘T find the clement of chance en-
ters so largelv into these examinations—
such as the Indian Civil Service, Army, ete.
—that only omne-third to two-thirds of the
succossful candidates might pass if different
examiners were sct.

The result of the cxperiments of Edgworth
and others is that we have now eighty-four
tests or scales for elementary and twenty-
five for high schools.

The chief use of these tests is to detect
weak places to strengtheu and to find accu-
rately the progress of the pupils for a certain
period.
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MISS E. M. BENNETT
AIMS IN TEACHING HISTORY AND CIVICS

I. The first aim in teaching history is one
common to cvery subject on the programme,
viz,, to gain the interest of the pupil; and it
seems to me that there is no other subject
which lends itself so easily to the acecom-
plishment of this aim,

Every child loves a story, and history fur-
nishes us with stories to suit the taste of
each individual child—true stories, more fas-
cinating than any fairy tale ever written;
storics of beautiful ladies and brave warrior
knights, stories of fierce conflicts, of strange
adventure, of highwav robbers; of kings and
queens, stories of cruel tyrants, noble heroes,
fear'ess martyrs, stories of progress in the
face of almost insurmountable difficulties,
the invention of the printing press, the steam
engine, the telescope, the submarine, the
aervoplane.  Truly history is one long series
of stories!

I1. Our =econd aim in teaching history is
to teach the truth to give our children a
right perspective, and this, I confess, is
more difficult.

Nearly all historians and most lovers of
history are men and women of strong feel-
ings, and therefore probably of strong preju-
dices,  They are hero worshippers, and are
apt to endow their heroes with all the vir-
tues and their opponents with many, if not
all the vices.

As an example of this, we may take the
case of Charles I. and Oliver Cromwell
(Cavaliers and Roundheads); even today a
heated argument can ecasily be started in
many British homes on this subject. We are
influcneed, perhaps, also by inherited in-
stinets, and it is wonderful how small a
thing may serve to bias a child’s mind. A
tone, a look, may be sufficient, I remember
asking my mother, ‘‘Which side should we
have been on, Charles I.’s or Cromwell’s?’’
and her answer, ‘“On the King’s, of course.
Our family has always stood for Church and
State,’” decided the matter for me for ever.
T did not understand Chureh and State,’’ but
the tone of her voice gave me the impression
that to be a Roundhead savored of disgrace,
whereas the title ¢‘Cavalier’’ betokened
honor. I know now that the impression was
not really a true one; it was prejudiced, and
it is exactly this sort of thing we must scek
to avoid in our teaching., We must present
facts to our children, plain, uncolored facts,
and try to lead them to form their own
opinions from them. And these opinions are
worth hearing; the children often become
the teachers; their instinets are usually true.
I must confess that 1 have often been obliged
to revise my own ideas somewhat since I be-
gan to teach history, when listening to the
views of my pupils. Tt is a great pity that
our large classes and ecrowded programmes
prevent us from having more free discus-
sions.

ITI. Thirdly, I know of no better medium

for teaching manners and morals than the
study of history. Children share in common
with ourselves a strong dislike for direct
moral teaching; we none of us take great
pleasure in the society of those who say too
plainly to us, ‘‘Thou art the man.”’ We
all prefer the indirect method. A child is
quick to realize that the miserable death of
Edward II. was a fitting end for an unduti-
ful son, and that a man who disregarded his
dying father’s wish and allowed his selfish
passions to overcome him could not expect
to conquer the Bruce.

That the harvest is the result of the sow-
ing is plainly taught all through history—
dirt and bad sanitation lead to the ‘‘Black
Death’’ and the plague, the ignorance and
inability of the people to read lead to op-
pression by the Church and State, and op-
pression in its turn leads to riot and rebel-
lion. Then, turning to the brighter side, we
see that the undaunted courage and per-
severance of the Bruce results in a vietory
over the invader, the wise and just rule of
sueh men as Alfred the Great and Edward T.
bring prosperity both to themselves and to
their people, and coming to our own day, we
find that, on account of our just treatment
of the Jewish people, we have been privi-
leged to deliver the Holy City from the
hands of the unspeakable Turk! )

Yes, we certainly can make it plain to our
children from history that ‘‘We reap our
sowing—that we are the captains of our
fate,”” or if we fail to do so, there is some-
thing radically wrong with our teaching.

IV. Fourthly, history should teach wus
patriotism. ‘‘Love thou thy land with love
far brought from out the storied past; and
used within the present.’’

If the great deeds performed by .our an-
cestors do not make our hearts throb with
love for the land which produced these
heroes, then I know of nothing which can.
When we realize the part our Empire has
played in the history of the world, when we
think of. the name we have gained, the
reputation for justice and fair play given to
every man, irrespective of ereed or race, we
surely should be less tham human if a wave
of love and pride did not come over us.

But here there is also a danger to be
to be avoided. We read that the ex-Kaiser
was greatly influenced by history, but al-
ways by the wrong type of hero, viz., by
those who sought self-aggrandisement at the
cexpense of those weaker than themselves—
the great conquerors, Alexander, Julius
Cmsar, Napoleon, were his favorites. Fortu-

‘nately, our British heroecs are not of this

type. We prefer to honor a Nelson, a Flor-
ence 11].\Tlghting1;tle, a General Gordon, an Edith
Javell,

‘“Bat,”” we may ask, ‘‘what is true pat-
riotism?’’ Tt is love of one’s native land
and devotion to its welfare. An unselfish



THE WESTERN SCHOOL JOURNAL

love—a love which calls for sacrifice, may
even demand our life, as so many of our
friends and brothers have found in the last
four vears. And in our teaching we should
seek to inspire our children with this spirit
of sacrifice and service, to malke them burn
with a desire to follow in the footsteps of our
predecessors, to maintain unharmed the fair
name and great traditions of our land.

V. Lastly, the study of Thistory should
prepare for citizenship. And this aim in-
cludes all others. As we trace the progress

~of our race, we see how many of our laws
and customs have grown out of the laws and
customs of our ancestors, and it is here that
we see tho relationship between history and
vivies., We are apt to regard the latter sub-
jeet as dull and uninteresting, and if we
simply study it from our little text-hook per-
haps it is. But when we compare our pres-
ont methods of government wifh the methods
existing hundreds of years a0, when we look
back and trace the growth of freedom, re-
ligious and civil, from jts earliest beginning
to its present stage, following its progress
through the ages—when we sce the wonder-
ful strugele that our ancestors made, and
realize the faith and hope which could in-
spire sueh tenacity of purpose, surely civies
heecomes a study of absorbing interest, and
this study should be the greatest and best
preparation for citizenship.

We see the day they longed to see. They

fought and struggled in the dark; we reap
the benefits of that struggle—see what led to
failure and what gave suecess, and if we are
wise, avoid the pitfalls. History repeats it-
self—human nature is cternally the same;
all our political and industrial problems have
been faced and handled before by those long
ago people of history, sometimes successfully,
and nt other times with disastrous conse-
quences, and it is for us to try to teach our
children how to order their own lives from
the example of our forefathers.

At this time, and in this provinee, with its
large alien population, any subjeet which
helps to make good citizens is immensely
important. For, belicve mc, these people
roalize the importance of history. They seek
by all means to keep alive the traditions and
customs of their own land. We eannot blame
them for this; it is natural, it is right; it is
their only means of preserving their own in-
Aividuality., What is it that has kept the
Jew separate in every country of his exile?
Simply his knowledge of his own race and
his striet adherence to his own traditions and
customs. DBut this has not made him dis-
loyal, TFar from it!

We must try to help those children to dis-
tinguish between the true and the false, so
that they may be able to blend the truest
and highest ideals of their own and of their
adopted country, and it seems to me that
the study of history is the subject on our
sehool programme best ealeulated to do this.
These people are fully aware of their mate-
rial jmprovement in this country. We want
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to show them that this improvement is due
to the high ideals of the British race. His-
tory is the story of the triumph of the ideals
of a nation. The Briton has held before him
an ideal of justice, fair play, undaunted
courage, perseverance and self-control, and
to a large extent he has lived up to his ideals.
But many of these people have not these high
ideals; they belong to crushed and subject
races; thev will never quite reach our stand-
ard. Our hope lies in the children; we must
try to make them realize what an honor and
a privilege it is to be a free-born British
subject and what a regponsibility is theirs
to keep that great name untarnished.

And, in closing, may I say a word as to
the methods of teaching history, iv order to
realize, at least to some extent, our aims?

Tn the lower grades there is no Joubt that
the storv method is the hest. Tt is quite
useless to give a c¢hild the text-book aund
assign a lesson—the book is too difficult, and
the result will simply be to give him a dis-
taste for the studv. But tell the stories,
making them as interesting as possible, mak-
ing the characters live, and very soon the
ehild will ask for the book which containsg
these wonderful stories. And do not wait
until the children reach Grade IV. or V. to
begin telling the history series; start in
Grade T., choosing stories suitable for little
¢hildren: the boyvs and girls of history, King
Alfred and cakes, King Canute and courtiers,
and mauy others. ;

Secondly, the dramatic method of teach-
ing is very sucecessful, particularly in the
lower grades. Let the children play the
parts; they will then be so impressed that
the stories will never be forgotten.

Thirdly, with the ¢lder boys and girls
Jdirect their attention to the historieal novel
and biographies, supply them with a few
copies, hooks such as ¢¢Tvanhoe,’’ *‘The
Tower of London,”” ‘¢Windsor Castle,””’
¢Harold  Kenilworth,”’ ‘‘In the Golden
Days’’ and ““To Right the Wrong,’’ and
many others can he obtained at a small cost,
and are well within the comprehension of the
¢hilidven of Grades V. and VI

Fourthly, keep a few history books on the
desk and allow the children to read them
when they have finished their work or are
indoors during reeess. Tt is astonishing how
pleased they are to find some new informa-
tion about the reign they are studying which
is not in their own history class book. This
onds to the expression of those oplnions
previously mentioned, and is 2 great hﬁ_’lp
to oral composition. But perhaps the chief
road to suecess lies with the teacher. Learn
to love the subject ourselves and study it;
then we shall have but little diffieulty in
making it interesting to our scholars. For
there is really no other gubject so well worth
study or likely to bring us such‘ great re-
ward for our labor; nothing which can 8o
fire our zeal and enthusiasm or make us more
thankful that we have been born c}tizens of
the .great and glorious British Empire!
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MISS MABLE COOPER
HISTORY AND CIVICS: GRADES VI, VII. AND VIIL

There are three things must be considered,
among others, in a discussion of the History
and Civies of Grades VI., VII. and VIIL.
Why do we teach History? What should we
teach? How shall we teach it?

The first question is of supreme importance:
Why do we teach History? What is its
value? TFor upon its answer depends the
answer to the other two, or perhaps I should
say the basic principle upon which the answer
to the others must he worked out. For the
purpose we have in our work as teachers of
History must inevitably determine what we
shall teach and how. The question has added
interest to me because I have so often heard
it asked by wearly little people who, after
having bravely and patiently struggled
through eleven pages of the Napolconic War,
or through the involved details of a dead and
gone Quchee Act, or some other Act, have
feehly protested by asking, ‘“Why do we have
to study History? What good is it?’’ And
it behoves us as teachers to pause sometimes
in our planning and ask ourselves just what
good do we expect to gain for the child from
our efforts in teaching History.

As T see it, there are at least three definite
ways in which the study of History may be
a lasting bencfit: First, there is an cthieal
and moral value; History is a record of the
human experience of the ages; it is
the story of the slow working out of
laws of human growth and human develop-
ment of the pecoples of the world, and it
teaches its own clear lessons; it is a sign-
board warning of pitfalls and pointing to
safe paths. It illustrates the truth of that
inevitable law of life: ‘‘Whatsoever a man
soweth that shall he also reap,”’ which is
equally applicable to nations’ as to in-
dividuals. If some of our recent European
monarehs had read the warnings of history
they might perhaps have learned, before it
was too late, that the way of despotism and
oppression is in the end disastrous to the
despot and oppressor, and Europe would not
be bathed in blood today if certain European
statesinen had really studied History.

Second: History is an inspirational sub-
jeet:
“‘Lives of great men all remind us
We can make our lives sublime.’’

Do you wish to develop patriotism? What
of the patriots of History—Savonorola,
Gladstone, Peel, Canning, and the long line
that throng the pages of the story of the
nations? Do you wish to develop daring and
courage? What of our own pioneers who
opened up the wide-flung prairies of our own
land, or what of our intrepid missionary
heroes who served her early needs with so
much sacrifice? Or the countless and un-
counted hosts who in obscurity patiently
worked for the world’s betterment?  Ifistory

should ecarry inspiration and high ideals on
every page.

Then, lastly, History is the great broaden-
ing study of our schools. Nowhere else can
we learn the patienee necessary to the slow
working out and development of the hoped-
for things. Nowhere clse can we learn so
thoroughly that change must come, inevit-
ably and surely. What is it narrows human
thonght and forms the strongest opposition
to all needed reform? Lack of knowledge
of worl dchanges in the large. As knowledge
grows so breadth of mind grows. A view of
world history teaches that changes come,
that in a world of life they must come, that—

‘‘New occasions teach new duties,
Time makes ancient good uncouth,

They must ever up and onward
Who would keep ahreast of truth.’’

And when history, as a living, vital record
of truth, not as a bare, cold memorization of
unrelated facts, is taught in our schools, the
world will at last waken to a day when all
reforms are not ushered in by the way of a
Calvary.

And so as a guide, inspiration and broaden-
ing element, history ranks as a subjeet de-
serving of our careful consideration.

If this, then, be the aim of History teach-
ing in Grades VI, VII. and VIII., what shall
we teach? We must remember that here we
have the beginning of the study which should
last as long as the child’s life lasts, and that
we either in those grades develop a love for
or a dislike for History. And knowing this,
we must be very careful that we begin in a
way that will ensure a real and lasting love
for it. To do this we must know what the
ages are of the echildren we tenck.  The
children in rural schools who enter at five
should be in Grade VI., ecounting a grade a
year, at eleven, and the town and city child
at twelve. As a matter of faet, they are
usually younger,

T have in my room, in Grade VIIL.,, chil-
dren ranging from eleven to sixteen, hut the
most of the grade are twelve or thirteen.
That means that the greater number ¢f them
were in Grade VI. at nine or tem. Let us
take, then, the hasis that Grades V1., VII.
and VIIIL cover usually the ages ten to four-
teen. Children of these ages are very young.
Their voeabulary is more limited ihan we
really think. Their power of reasoming is
ouly in its initial stages. They are fond of
stories and ready for hero worship. Now,
our tagk is to develop in those little people
a love for history that will be life long. How
is it to be done? By dragging them through
experiences which they cannot appreciate,
couched in language they eannot understand?
Surely not! What of the work preseribed
in history for those grades® What of the
text-books in both English and Canadian
History? The work of Grade VI, contains
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in one hundred pages of Canwdian History
fiftv pages of war, the last twentv-five pages
giving in detail the seven vears’ war. This
is for children of ten or eleven. Grades VIL.
and VITI. have much more diffienlt work, &s
wars, while they are difficult to remember,
are certainly casy to understand. while con-
stitutional history is very difficuir. 'Thus in
one bloek twenty-five pages are devoted to
the question of the trouble over responsible
government, which eannot bhe waterstood by
children of eleven or twelve any better than
~they would understand a foreign language.
The work of those two grades in linglish
Mistory is also chiefly wars and hills. eleven
pages being devoted to the struggle with
Napoleon. Perhaps some of us will decide
to leave the profession before the present
war is added in detail. Then not owly is the
work of the three grades difficult, but they
are made doubly so by the difficuity of the
language in which the text-books are writ-
ten. Let me illustrate:

Ou page 202, section 179, in our Canadian
History Text Book, we find this intevesting
statement: ‘‘Tt remained for Robert Bald-
win in one comprehensive statute to estab-
lish the entire svstem of local government
on the democratic hasis of popular eleetion.”’
Think over it ‘again, and remember that th's
ig for children of eleven and twelve. And
the rest of the hook is like it in language.
Anvone that has ever used the hook will ad-
mit that T didn’t have to do any particular
hunting for that gem. Of course, there will
be the usual objections. Already I can hear
someone say: ‘¢ Why place so much emphasis
on the text-hooks: don’t be tied to them;
don’t use them.?’ Then, what are thev for?
As for using them very much, I don’t, and
my class doesn’t either; but then T have only
one grade in my charge, and it’s compara-
tively casy for me. #ut iet me say 2 word
for the rural teacher, for I spent nine vears
teaching in countrv schools, and know some-
thing of the conditions. In my last school,
principal of a Consolidated School, T ha:l
thirty to thirty-five pupils. and taneht as bhest
T eould Grades TV., V. VI. VIT, VIIT., TX.
and X. Tn many of my other sehools T had
one grade less at the top and three added on
at the bottom. The most of rural tenchers
can tell you the same story. Now, would
those who ohiect to the nse of text hooks
explain what they would do in such a case?
Text-books, if suitable, have a ranl value and
a real place. ’Tis true we use a spoon to
feed a baby, but the day comes when we give
the child a knife and fork. So with the child
in history; he should be taught to help him-
self. Then someone will advise us that al-
though Bills and Acts and Wars form a largs
part of the work preseribed, we need not
take them seriously nor spend our time on
them. And vet the Grade VIIL. examination
paper of last year had three questions on
that work, and difficult omes, carrying forty
per cent. of the marks on the paper.

And this question was on the 1917 paper:

it

“iGive a brief account of the Napoleonie
wars, showing the part played by the British
Navy in these wars.”” And it was the first
question on the paper at that. Now, I can’t
geo that we can lay any blame on the men
who set the papers, for the work was pre-
seribed.  And if it’s preseribed we can’t
avoid teaching it, the bulk of our time, too,
for we'll be compelled of necessity fo do so.
1t it too much to ask for a new text-book in
hoth Lnglish and Canadian History? The
work to be a series of stories and biographi-
eal sketches written in the very simplest of
language. This to he used as a basis for the
history of Grades VI., VIL and VIIIL.

We now come to our third question:
shall we teach History?

The teaching of any lesson naturally falls
in to three parts:

1. The assignment and preparation.

2. The recitation.

3. After work given on

How

the lesson.
well to group the

Tn the assignment it i |
with one subject

dlifferent seetions dealing
together.  For example, you are about to
tench a lesson to Grade VIL. or VIIL on
Politieal Reforms. Both these grades doal
with the 19th ecntury. Then group for ene
lesson all the sections dealing with such re-
forms in 4ll the work to be covered. You
ean do the same with Social Reforms, Litera-
ture, Tducation, ete. Tn the preparation of
the lesson Grade VI, will be able to do litfle
heeanse of the diffieulty of our text-books.
But Grades VIL. and VIIL, if careful plan-
ning is done, can assist themselves somewhat.
One way of insuring careful study is to put
on the hoard a list of questions on the de-
tails of the seetion or scetiong of the lesson,
and ask that the elass read to find answers
to these questions. Or the eclass may he
ask to write ten questions answered in the
lesson. Or they may be asked to break'the
section up into topics. A1l of these things
insure a caveful, thorough reading of the
lesson, which eould not be obtained by simply
asking them to read it over. .

Then comes the recitation period. The
first step here is to elear up the difficulties
in the lesson for the boys and girls, getting
from them the information they have obtain-
od from the preparation of the lesson. This
may he better jmpressed by topical wnr_k
from the blackboard or maps, but emphasis
should undoubtedly be placed on the under-
standing, not on the memorization of the les-
son. TFor to understand and to Tink it up with
life is the onlv way in which the ultimate
aim of history teaching can be reached, as
well as being the only way to insurc the re-
tention of it in the memory.

After a thorough understanding the work
may be crased from the board and taken
orally. This oral work has three advantages:

1. Tt accustoms the child in the use of
language in publie speaking.

9 Tt aids in getting the work firmly fast-
ened in the memory.

3, Tt is rapid work, practically all the
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membhers of a e¢lass heing enabled to take
part.

A little written work is also advisable
afterwards. Of course, in the ungraded
school there is much of the enthusiasm

created by a large class lacking in the oral
work, and the lack of class time will neces-
sitate more written and less oral work. Stili,
I think the oral work should not be altogether

negleeted. Reviews should be mumerous, and
in almost all casts should be conducted
orally.

What do you do with the numerous ques-
tions asked by a class? T mean, of course,
auestions bearing on the lesson. Do you dis-
courage them? At first T found in a elass
of thirty to forty pupils that they did want
to know many things ahout the subject not
found in their text-books, so I conceived this
plan: Any question asked may be answered
at once by any member of the class who can
o so. But if not, we have a question book
kept each week by a different pupil, who en-
ters into it the questions asked hv any mem-
bers of the class during the recitation period.
The hook is open to all the class at any time,
and any member who brings the correct
answer is credited with it when it is en-
fercd in the book. The next lesson period
both question and answer is given by that
pupil. - We tried this plan a year ago, and
found both help and enthusiasm in it.

As for the work in Civies, its purpose iz to
acquaint the boy or girl with the system of
Government under which they must live and
work, and to develop a love and admiiation
for the institutions which have grown
terough the years. But the very knowledge
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that they are the product of growth should
emphas ze the other faet that they «ve not
the Hunal goal of all good in government. A

love for what we have gained, with the de-
sire for further improvement, should be our
aim. What we teach in eivies should be
linked up with the life of the boys or girls
in Grades VI. to VIL, and so could not very
well go heyvond the scope of our loecal or
municipal government. A really well-in-
formed student of local affairs is prepared
to face intelligently the work of Provineial
and Dominion affairs in the grades of the
High School. The question of local improve-
ments, roads, schools bridges, ete., are in-
teresting to the child, and c¢an be linked u
easily with his evervday life. The members
of the local governing body are men he
knows, the tax papers come to his home, ete.
Bevond this his interest is lacking.  This
work in eivies c¢an be done by careful ex-
planation and by oral and written work.

In concluding, T would like to add that in
all our work in history and civies we not
only teach preseribed subjects, but, most im-
portant of all, we teach children. Children
with their lives before them, with their
generous impulses, their childish hopes anid
plans. They are our future citizens, and
whether our world will be better or worse
in’ the days to come to a large extent rests
with us. If we are narrow they will be the
same. For this Canada, whose name we love,
it is for us to develop citizens who will be
intelligent and inspired by high motives to
great deeds. Let me repeat again, as teachers
we teach children.

MISS KATHERINE E. SMYTHE
THE SENIOR CLASS IN THE NON-ENGLISH SCHOOLS

The problem of teaching English to the
non-English has been discussed by the most
eminent educatiouists in this and other énun-
tries that I feel there is verv littie I can add
with the limited expciience I have had in
the work.  Generally speaking, from a
national point of view, there should be no
such problem. This is a British country. In
this provinee the official language is the
English language. Our present school law
recognizes only the one language, the Eung-
lish, as the language to he taught in the
schools of the province, consequently there is
only one thing for the teachers to do, and
that is to teach it.

T take it for granted, however, that the
object of this paper is to discuss :he best
method of accomplishing the work. T may
say right at the outset that in my opinion,
if the work of the junior grades is satisfac-
torily done, the work in the senior grades
should present no special difficulties, and
should differ in no respect from that in
schools in which the pupils, or the majority
of them, come from English-speaking homes,

The schools in non-English speaking com-
munities are still suffering from the eurse of
the so-called bilingual system of teaching, in
vogue some years ago. Many of the pupils
now in the senior grades were taught their
initial English under that system. As a re-
sult, their English is very imperfect and
their enuneciation and pronunciation faulty,
and in some instances actually vile. Thig is
all the result of imperfect methods of teach-
ing, and reflects in a great measure the
knowledge of English that the teacher in
charge of the school at that time possessed.
My experience has always been that it is far
more difficult to eradicate a bad habit than
to inculeate a good ome. Most of the
teachers will, I think, agree with me when
T say that the primary pupils receiving in-
struetion under our present system speak
English with a purer and clearer enunciation
than do the senior pupils taught under the
old system. Granted that this is true, and
there is no doubt in my mind about it, there
is only one thing for the trustees of thes»
schools to do, and that is to secure the very

i
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best teachers, preferably those who, from
the very beginning of their school life, were
tanght in English or Canadian schools by
English speaking teachers. I advocate no
diserimination against Canadian tecachers on
account of the nationality of their parents.
T have always abominated the hyphen when
speaking of Canadians, Our efforts in the
schools should be directed against the elim-
ination of the hyphen. All the heterogeneous
races that have made Canada their home
ghould be welded into one united race, and it
“should and must be the work of the schools to
hring this about.

In the past a number of agencies have been
at work to hinder and delay the Canadianiza-
tion of the non-English settlers in our midst.
Too often there has been an antagonism be-
tween the Canadian born and their new
neighbors, that. prevented a proper under-
standing bhetween them, and consequently
hindered assimilation.  Dolitical agitators
also contributed their share of obstruction to-
wards bringing about a proper understanding
among the various elements. The greatest
obstacle of all, however, was the dilatoriness
of the authorities in providing a system of
education that would give these strangers
within our gates a knowledge of our language
and our form of government. The franchise
was thrust upon them hefore any effort was
made to educate them in our method of sel:-
government or to give them a knowledge of
our language. Instead of providing them with
Tnglish schools and qualified teachers, the so-
called bilingual schools were establighed
among them, and in many cases inferior and
totally unqualified teachers were permitted
te take charge of the most important work
in the building up of a united Canada. T o
often these teachers were themselves ignor-
ant of the true ideals of Canadian citizenship.
Need we wonder that a generation or more
kas elapsed since some of these people first
eame to our country and that many of them
are no more Canadian in spirit today thau
tlieir forefathers were when they landed
here? Is-it their fault that this condition
has been permitted to prevail? By no means.
The fault is our own. It is our business to
see that every man, woman and child who
comes to our country and intends to make
Canada his or her future home, is given an
opportunity to become a Canadian in every
senge of the word.

We have overlooked tar too long the fact
that there can be no united national spivit
without & unity of language. If there is
over to emerge from the thirty odd nationali-
ties now represented in the population of
Canada, a strong and united Canada, such
as we visualize in our dreams of the future,
the schools, particularly the publie schools,
must assume a greater responsibility in the
future than they have dome in the past. The
Public school must become the great melting
pot in which all the various elements are
brought together and moulded into one united
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(‘anadian people, proud of
¢itizenship.

Over in France and Flanders, during the
recent great world conflict, 60,000 of our
boys, the flower of this nation in embryo,
vave their lives that this world might be safe
tor demoeracy in the future.  They have
writton the name of CANADA in letters that
can never be erased on the annals of History.
Their sacrifice demands that we, who are left,
carry on the work which they so nobly be-
gan. We dare not neglect it.  The making
and moulding of a Greater Canada than that
for which they sacrificed their lives is a duty
which they have bequeathed to us, and we
dare not shirk it.

nder the old bilingual system a  very
small percentage of the pupils attending these
sehools advanced hevoud the fourth grade.
Many left sehool in Grades 1T, and ITT. You
ean readily see that these graduates were
very imperfectly equipped for the battle of
life, as tar as our language and our form of
covernment was concerned. T have always
maintained that every ehild rhould learn
something about the governmoent  of thé
country before leaving school. Our DPro-
gramme of Studies preseribes Tistory an:d
Civies for Grade V. TUuder the old system,
and even at present, more than 509% of the
pupils have left school before they reach this
grade, and unless the teacher has taken mat-
ters into her own hand, as she really should
have done, these children begin lite under 2a
handicap, and are not equipped to tike their
places in life as Canadian citizens. Just re-
cently a book was published by J. O. Miller,
Toronto, entitled ¢‘The Young Canadian
(litizen,’’ which should find a place on every
sehool library. It is a study in ethics, civies
and economices. The language is simple
enough for a Grade IV. pupil to understand.
With a few changes in regard to munieipal
government, this wil make an excellent bouk
to replace ¢‘Jenkins’’ in the lower grades.
A few copies of this houk in every school
Phrary would supply a 13y felt want along
this line, and would place in the hands of the
vounger teachers a book which would give
them a great deal of information they can-
not obtain elsewhere. The book is not yet
on sale, but is expected to be before long.

Another obstacle to more rapid progress in
the non-English schools in the past has been
the heavy attendance. T have been informed
that manyv of the onc-roomed rural scho_ols
have been attended by from 50 to 75.1)11.[)118.
The Donald school, of which T am prineipal,
had 180 registered pupils in 1918. These
were in charge of three teachers. Arrange-
ments are under way to erect 2 modern four-
room school during the present vear. O'ur
primary teacher has had from 50 to 70 pup.ﬂs
throughout the greater part of the year With
such large numbers in charge of one teacher,
progress necessarily must be slow. Reeently,
I believe, it has become the policy of the au-
thorities to provide a second teacher wherever
the attendance averages more than 45. "his

their Canadian
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will materially aid the progress and enable
the primary teacher to do more effective
worl,

There is no reason why the pupils in the
non-Fnglish schools should be placed in the
so-called “‘retarded list.”” TUnder favorable
conditions, and under a ecapable and sym-
pathetie teacher, T have found them able to
keep up to their grade without any difficulty.
In exceptional cases T have found them ahead
of their grade. The youngest succcsstul en-
trance pupil in Manitoba in 1918 was a Little
girl of non-English parentage who had just
rzached the age of ten a few dnx: hofore the
examination,

Granted, then, that in the primary grades
the teaching has been properly done, and the
progress has been normal, so thdt a fair per-
centage of the pupils reaches the higber
grades, should their teaching Adiffer in any
respeet from that of the pupils in other
schools? At first thought T would he inclined
to answoer this question in the negative.
There are, however, a few points in connec-
tion with this question that require a little
more consideration. TEducation, if it is to
have any value, must prepare a child for
citizenship, whieh in this particular instance
means Canadian citizenship. It must be re-
membered that all of these children come
from homes in which no English, or at least
very little, is spoken. Their family ideals,
their eonception and standard of morals, is
entirely different from ours; such knowledge
of a form of government as they possess is
different from ours; their manners and cus-
toms and ways of living are different. If
they are to hecome Canadians in reality, and
not only in name, many or all of the things
mentioned above will have to be modified to
some extent or changed entirely, Where are
they to learn our standards of living, and
where are they to receive instrucetion in our
ideals, if not at school? TIlere, then, is the
place, if there is one at all, where the ordin-
ary programme should be varied. In order
to make this point clear to all of vou, you
will pardon me for referring to the work
that is being done in some of the schools in
the vieinity of our own as well as in Donald,
T wish, however, to point out at the outset,
that in order to be successful in this work
the teacher must he sympathetic, and must
under no consideration put on what might
be termed ‘‘patronizing airs.”’ Such an ut-
titude would naturally be resented. The
children are willing and anxious to learn.
None are more so than those with whom I
have come in contact. The mothers arnd
tathers and the older brothers and sisters of
the pupils are equally willing to learn if you
can prove to their satisfaction that you have
something useful to teach them.

This, then, must be thé basis on which you
begin your work. You have something wortk
while to teach and you are anxious that as
many as possible in the community should
benefit hy your teaching. You begin with
the children, aud the older people will soon
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hear about it. In our schools we have intro-
duced sewing, cooking, canning and DIRSCTV-
ing fruit and vegetables. In several other
ways they have gone farther than this. They
have taken up manual training, millinerv and
a number of other branches., You will sayv
that all this is equally neeessary in purely
Fnglish schools. True, but most of the things
I have mentioned are either absent entirely in
the homes of these children or clse their way
of doing them are different from our own. The
hot school lunch is one of the bhest means of
imparting a numher of the branches men-
tioned above. This should be adepted in
every school, non-English and otherwise, I

know  several schools that have heen com-
know s 1 schools that b
pletely revolutionized during the past two

vears,  1f you visited these schorls today,
and had a conversation with the pupils, you
would have difficulty in detecting their non-
English origin. Their speech shows no trace
of foreign accent. Their dress is typiecally
Canadian. They have adopted Canada as
their home, and will tell you with a ring of
pride in their voieces that they are ‘‘Cana-
dians.”?

This additional work in no way detracts
from their interest in the regular school
studies. Slowly but gradually our schools
are working up to the standard of the other
schools in the provinece. In our school six
pupils successfully passed the entrance ex-
amination in 1918, and we have a fairly good
clags this year. Gonor, East Selkirk, Tyndall,
Beausejour, Ladywood, Elma, and a number
of other schools I might mention, in which
all or more than 75% of the pupils are of
non-English parentage, can tell the same
story.  All have successfully overcome the
obstacles, and are now doing Grade VIIL
work. Beausejour has classes in Grades IX.
and X. as well as Grade VIIT. This year
Grade VIII. pupils are coming from a large
number of the one-roomed rural schools.
Once the standard of public schools has been
reached, there will he no difficulty in main-
taining it.

What I have said above proves conelu-
sively the statement I made at the begin-
ning, that the teaching of the upper grades
in the non-English schools should not be 2
special problem, in so far, at least, as the
teaching of the subjects of the programme
of studies is coneerned. T believe, however,
that every teacher who has charge of a school
in which all or a majority of the pupils are
of non-English parentage must possess certall
special qualifications. These are (a) a sym-
pathetic preference for the work; (b) a deep
convietion that this work is essential to the
building up of a united Canada; (¢) the true .
missionary spirit of sacrifice and service.

‘There is no greater work than this for any
person to do, We all bow our heads in thal'lk‘
fulness that Canada produced half a million
men who fought in a righteous cause, that
we might continue a free people. These men
sacrificed their all in a eause they beliove
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just. Are we teachers less patriotic than
these men? Here is a cause equally essen-
tial. Every fifth person in Manitoba is of
non-English origin. Most of these people
have larger families than our Canadians. It
is therefore safe to say that more than one-
ffth of the children of Manitoba come from
non-Tnglish homes. It is our duty to see that
these children are educated in our language,
our ideals, our manners and customs; in other
words. that they are educated as Canadian
citizens. For this work we require - teachers

who feel their responsibility, teachers who
are ready and willing to make the same kind
of sacrifice that their fathers and brothers
made when they felt the call of duty, teach-
ors who are imbued with the highest type of
Canadian citizenship and who bring to their
work that spirit of devotion and service that
are absolutelv essential to success. If we
cueeced in getting a suffieient number of
tenchers of this type, the non-Fnglish prob-
lem will disappear before the expiration of
the next five years.

REV. B. W. THOMPSON
FDUCATION FOR THE RIGHT USE OF LEISURL

T speak to you this afternoon on “ Eduea-
tion for the Right Use of Leisure,”’ but be-
fore T hegin T will digress a moment to ex
press my convietion of the importance of
the teacher. The great reforms do not come
from the legislative halls, but the greatest
influence in any country comes direetly from
the schools.

I am not preaching because I am a
preacher, but 1 take every opportunity of
impressing that if the men and women of
tomorraw are mot as they should be it is the
direet result of the school teacher. The sys-
tem mav be at fault, but the children in the
formative time or period of their characters
spend most of the day in your presence. You
may not graduate a hoy in arithmetie or a
oirl in something else, but they show the in-
fluence of personality and will over person-
ality and will,

The echildren now spend more time at
school than at home. They do not get home
from school till late—are kept in, perhaps,
by you. Then they have to work at home
work assigned by you—they are made
drudges because, I think, you try to teach
too much.

But that is all by iue way., To return to
education for the right use of leisure. What
is meant by education? I think, but am not
sure, that Herbert Spencer said that educa-
tion is a preparation for complete living. T
Ao know that education is a preparation for
right living, That is the function of educa-
tion—;if it fails in that it fails in everything.

What do T mean by leisure? I mean the
time you are free from gehool. If I mean
by leisure that time when we have nothing
to do, we have no leisure. No woman ever
has, and T don’t think any man has either.

By education for the right use of leisure
I mean that you so educate and direct the
student that any time off work—we all have
some time off work, whether teacher, preach-
er or mechanic—be properly spent. Every
one coming out of sehool ghould have that
power and self-control to know how to use
his Jeisure time. The great problem in
twenty-five years will not be how best to
labor, but how to spend the spare time?

There will be more -people than now who will
have spare time. I do not mean the pluto-
crats, those who can do nothing all day if
thev wish. T hope that God Almighty will
spare us more of these. I am thinking of the
labor unioms, with their demands for fewer
hours, of teachers’ federations, of house-
maids’ unions, and many others, all demand-
ing that we must have more time to spend
with ourselves. The problem, how to spend
this time, is, as the danger will be, increas-
ing; and the men and women of tomorrow
must have right way to spend their leisure.

What is the right use of leisure? What is
the right use today is not the right use of
tomorrow. You cannot say what is right.
All the teachers can do is to give such powers
of sclf-control that the boy or girl will know
what is right, not by rule, but because of the
training received.

It is not so easy to keep life free. It is
so easy to crowd out the legitimate gratifica-
tion of the tastes of your soul and mine by
the utilitarian standards that govern today.

When o boy is nearly ready to leave
school you agk him what he will be. You
find out, give him special efficiency in
that direction. .

The greatest things in history and art
came to men as inspirations, not when they
were busy, but when they were alone, _As
long as we teach men how to make a living,
not how to live, so long will the land be
without the great poet. We are all busy;
many men and women are busy twenty-four
hours in the day—doing the wrong thing. Tt
is the greatest art and education that en-
ables personality to express itself.

Remember, it is not what we do that mat-
ters. 1 am preaching every day; you have
your work. I preach because of those who
come to hear me. Some doubtless come to
criticise, some perhaps to sleep—but if any
man went to sleep when I was preaching I
would throw a book at him. ~ You teach
under the driving power of the effort to make
good. You are under a strain. The real
“tyou’’ is only ghown when you are at your
ease away from home. Some men, for in-
stance, who are Very respectab]e in their own



250

town or church go to another town and think,
‘‘Now I am where no one knows me; 1 can
do just as I like.”’

For instance, I went fishing with four men
one year—if you want to know a man go on
4 fishing trip with him—and we used to catch
minnows for bait in the evening and keep
them in pails of water for fishing in the
morning.  This man—I was almost ealling
him the name of a small animal—this man
would get up at three o’clock and pick out
all the big shining minnow and put them in
his pail. That man would steal anything.
He hides his nature in business as the ethiecs
of business demand, but on a fishing trip the
real man comes forth.

Take another case. A minister came to me
and asked me for the loan of my summer
cottage for himgelf and some others. I said
‘“Certainly,”” and gave him the key. They
stayed there for a while. I went out there.
While T was walking in the yard T found a
piece of paper. It was a bill from some
liquor house. T asked the minister if it was
addressed to one of the men—by the way, he
was an Anglican minister. He laughed, and
said, ‘‘By George, that man is the leader of
the Temperance society in my church!’’
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Character is revealed in daily work, but the
real revelation is in leisure time.

I have just one thing more to say. The
way we spend our leisure time is not only
an index to character, but the leisure hours
give great opportunities for new visions. Say
T have from five to eleven o’clock free. The
question is, ¢‘Will T go to the moving pie-
tures or to hear a lecture? Will T go to the
piano or think? Will I read the works of
Carlyle or other great writers? I sometimes
wish that every book of every author but
one be burned. We are too anxious to find
out the thoughts of others.

This is the final word. You dare not say
you should spend so many hours at this or
that. I might be under an apple tree and
discover the laws of gravity. I might be in
the kitchen and by watching the kettle find
a law of steam. But to do this the mind
must be first in the right condition. So, in
the formative periods of character which the
children spend with you, it is your duty to
teach so that the boy will say how he will
spend his leisure for the benefit of the race
and of the land he lives in.  Yours is the
great challenge and opportunity to train the
bhoy in the right use of leisure.

CAPTAIN J. W. WILTON, M.P.P.

THE INFLUENCE OF LITERATURE AND HISTORY IN
TEACHING CITIZENSHIP

T can well remember when T was a boyv at
school how T used to be occasionally brought
to the front and compelled to stand before
the teacher. Thos2 of you who can recollect
such an experience will possibly have a faint
conception of my feelings as T stand hefore
so many. I appreciate the honor that has
been corferrel wpon mo by oducatrinualists
in inviting me to speak to them this after-
noon.

T was very much impressed with the beau-
tiful voice of the laddie who has just sung
for us, and much more by the song which he
sang. It recalled to my mind the wumecrous
times I have heard it sung in France, and
of the profound feeling with which the sol-
diers sang it—‘‘tenting on the old ecamp
ground.”’ Many of those singers will never
return to us. We hear of plans for the erec-
tion of a memorial for them. I do not com-
demn such an idea; but the greatest memo-
rial possible would be the development of a
class of citizens who would maintain the
principles for which our heroes died. A
patriotic, devoted, enlightened eitizenship
would indeed be a worthy memorial, and in
produeing this the most potent power is .the
teacher.

In considering the relative value of any
subject on the curriculum we ask, ‘“To what
degree will it develop citizenship?’’ It is
to that I wish to apply the subjects of His-

tory and Literature for a little while this
afternoon, '

It is always wise to define one’s terms.
What is the meaning of the word ‘‘citizen’’?
It is a corruption of the French word
‘‘citoyen,’’ which etymologically signifies a
city man as opposed to a country man. It
is used so still in England, but the mean-
ing in more general ue- is that of the Latin
word ‘‘ecivitas,”’ a member of the state. A
citizen, then, is one who owes allegiance and
fidelity to the state. Till the revolution of
1688 all persoms, upon taking the oath of
allegiance, must promise loyalty to the king
and his heirs, and vow to defend him from
even verbal attack. Since 1688 true alle-
giance to his majesty implies to the modern
mind allegiance to the state, of which the
sovereign is merely the representative.

Just what does true allegiance, true citizen-
ship involve? _First, it involves obedience
to the laws. In the absence of this we should
have the anarchy and chaos that reigns in
central Europe today. If a law is outgrown
or in any way unsuitable it is the citizen’s
duty to press, urge, make every possible
effort for the amendment or repeal of that
law. But till a law has been amended or
repealed it is the citizen’s duty to obey it.
We must impress on the minds of the rising
geueration the necessity, the duty which de-
volves on all to obey the law of the land.
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This necessity is emphasized by our study
of History. The whole of our history is a
story of the struggle to make supreme in the
state the law of the land, to prove that from
the highest to the lowest—from the king on
his throme to the humblest subject in the
land, all were bound by law. The occasions
on which the prineiple triumphed have be-
come the land-marks in English history. In
the old Charter of Henry I, given away back
in 1100 A.D., the king promised ‘‘to restore
the order and laws of Edward.”’ About one
hundred years afterwards, in 1215, came the
Magna Charta, and one of its most signifi-
cant articles was, ¢“We will not go against
any man, nor send against him save by the
legal judgment of his peers or by the law of
the land.’’ So then the medizval mind
recognized the allimportant prineiple of the
absolute supremacy of law. TIn the Petition
of Right of 1628 we find this elause: ¢ That
vour Majesty would be pleased graciously for
the further eomfort and safety of your people
to deelare your royal will and pleasure, that
in the things aforesaid all your officers and
ministers shall serve you according to the
laws and statutes of this realm.”” Tn the
Bill of Rights of 1689 we find the supremacy
of the law of the land over the king finally
Vindicated. In the memorable words of
Green, the historiam, “‘An Tnglish monarch
is now as much the creature of an Act of
Parliament as the pettiest tan-gatherer in
his realm.’’ So we find the supremacy and
binding nature of the law of the land taught
thronghout history.

The second obligation of citizenship, anl
one to which we must all attend during this
period of reconstruetion, is an aective and in-
telligent interest in the framing of the laws.
Many of the most iniquitous laws which ever
disgraced the statute books of our Canada
were placed there by the forees of evil while
the honest citizen’s attemtion was oecupied
elsewhere. ¢¢Bternal vigilance is the price
of safety.”’

Gibbon teaches these principles in hig in-
con.parable history of The Decline ant Iall
of fhe Roman Empire. It was that public
interest with which the citizens uphe'd the
government under which they lived that
among the ancients was denominated patriot-
ism. Surely ihis was much preferable to the
mere shouting, hurrahing type. The history
of Greece shows that in its early days every
citizen loyally thought only of the welfare of
the state. The result was that Greece
achieved immortality. The same was true
of Rome, and as a result the honor and glory
of Rome reached throughout the length and
breadth of the world. But evil days came
upon her. Her nobles hardened into an un-
feeling oligarchy, her people degenerated
into an unthinking mob. And because of this
the magnificent structure of the great Roman
Timpire tottered and then fell.

We must so pursue the study of History
as to impress on our pupils that it is our duty,
our privilege, our sacred responsibility to
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build up the laws under which the future
generations must live.

Our third obligation as citizens is the de-
fonce of our institutions. T used to read at
sehool the story of Leonidas, but I failed then
to catch the real significance of the episode.
This has been driven home to us by the awful
sacrifices of France and Belgium. Leonidas
and his brave three hundred died in the Pass
of Thermopylae to preserve the free institu-
tions of Greece from the Persian tyrant who
was bound to destroy them. So the Cana-
dians at the second battle of Yypres died to
preserve the free institutions of Canada from
the Prussian tyrant who was bound to de-
stroy them. Why did Wellington and his
men suffer at Waterloo? Why did Nelson
fight and die in Trafalgar Bay? To save the
institutions of Britain and to pass them on
to us. History should be taught with the
view of impressing this lesson also.

1t is permissible, nay, often mnecessary, to
urge the amendment of a law or the improve-
ment of our institutioms. Laws which were
wise and just a hundred years ago may easily
be not suitable now. We must not stagnate.
There have been justifiable revolutions. If
a needed change cannot come without it, a
revolution must come. The revolution of 1632
was justifiable. Cromwell may have been 2
hard man, but he did more than any other
one man has done to prescrve British in-
stitutions and British liberties. You will
pardon me for stating my pelief that the
rebellion of 1837, led by William Lyon Me-
Kenzie against the Family Compact, was
justifiable.

The fourth obligation of a true citizen is
a willingness to devote his abilities and
energics to the serviee of the state-—if neces-
sary to lay down his life for the state. In
this age of selfishness, when everyone is for
himself and his party; in this age of ‘‘every
man for himself and the devil take the
hindermost,’’ as the soldiers say, this spirit
of service to the state must be carefully in-
culeated. In history we will find many men
who were actuated by this gpirit. From the
story of Greece we have the heroie ﬁgure'of
Solon. At one time he had the opportumity
to become supreme in the state, but he sacri-
ficed his own advancement to what he con-
ceived to be his duty. He devoted his life to
the preparation and adoption of an enlight-
ened code of laws. William Pitt, the great
tommoner, is perhaps the most inspiring
character in English history. After he hal
grown old in the service of his country, after
he had saved her from the corruption and
miserable ineapaeity of the Duke of Nevw-
castle and made of her onee more b solf-
respecting, seif-confident nation, after he had
achieved a position of well-deserved power,
he placed in jeopardy all that he had won by
stating his sympathy with the revalution of
the thirteen American colonies. ‘‘If 1 were
an American as I am an Englishman, while a
foreign troop was landed on my soil T would
never lay down my arms—never, never,
never!?”’  The study of such a charaeter
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holds inspiration for voung and old. History
abounds with such heroie characters. There-
fore, the study of History makes a direct
contribution to the development of true
citizenship.

I do not wish to criticize, and indeed I am
not in a position to do so, for teaching
methods have changed since 1 was a boy, but
some of the old methods of teaching history
certainly did not appeal to me. We used to
be required to learn great long lists of the
names and dates of kings. This provided
great mental gymnastics perhaps; but I sub-
mit it was not learning history. There was
far too much attention paid to sovercigns
who from time to time graced or disgracec
the throne of England. We heard far more
of King John and his vieces than we did of
the grand old patriot, Stephen Langton. In
Westminster Abbey are beautiful statues of
dissolute kings, but one must search long to
find the modest tablet inseribed to Tennyson
or to Carlyle. As Green quotes: ‘‘Foul as
it is, hell itself is defiled by the fouler pres-
ence of John,’’ and still, as I said, he is em-
phasized far more strongly than is Langton.
It is much more important to know what
Simon de Montfort fought for than to know
when Henry IIL came to the thronme and
when he died. We were taught too much of
the Stuarts and too little about Pym and
Hampden. From my school days I carried
a prejudice against Cromwell and sympathy
for Charles I.” If this is to be the result of
teaching history, history had better not be
taught,

History tends to too much emphasize fail-
ure and to lightly pass over triumphs. Gib-
bon said that ‘‘history was a register of the
crimes, follies and misfortunes of mankind.’’
It must not be so, but rather the register of
the glorious achievements of mankind! His-
tory tends too much to glorify material sue-
cess. What schoolboy does not know the
story of William at Hastings, of Marlborough
at Blenheim, and of Wellington at Water-
loo? Why should he not be as familiar with
the story of John Howard and his prison re-
form, with Wilberforce and his life spent in
an effort to abolish the slave trade, with
John Bright and with Richard Cobden? We
extol, and rightly, our soldier-hero, Sir Isaac
Brock, and our statesman, Sir John A. Me-
Donald, but we should honor, too, William
Lyon MecKenzie, who fought for Canadian
freedom, and George Brown, who saerificed
his party to make Confederation possible.

Now let us apply the test to Literature.
What place does it hold in the development
of citizenship?  Literature was a special
bugbear of my school days. We took a num-
ber of lines, tore them up, analyzed them,
scanned them, forgetting that the chief fune-
tion of literature was not to provide exercises
for mental gymnastics, but to inculeate prin-
ciple. Literature is the best product of the
best minds preserved for our edification and
instruction. How much do we owe to
Shakespeare or to Tennyson? Their works
are a precious reservoir of inspiration and
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instruetion for all. History teaches by ex-

ample, literature by precept. The teacher’s

duty is to search out the, material which will

aid in the development of the young mind.

The works of the two great poets, Shakes-

peare of the Elizabethan era and Tennyson of

the Victorian era, are notably rich in such

material. Tn these days the great erying

need of our country is men of high ideals and

noble purpose to be placed in charge of the

government. Tennyson expresses this senti-

ment when he says: ‘‘Deliver not the tasks

of might to weakness.”” We hear muech of

the inequalities of the soeial system. Tenny-

son points this out in these memorable words:

‘‘There among the glooming alleys Progress
halts on palsied feet,

Crime and hunger cast our maidens by the
thousand on the street.’’

Then with the vision of a seer he speals

to instil determination into the hearts of men

to haste the day which he seces must come,

‘“When the schemes of all the systems, king-
doms and republies fall,

Something kinder, something holier—all for
cach and each for all.

Farth at last a warless world, a single race,
a .single tongue—

I have seen her far away-—for is not Earth
as vet so young?—

Rohed in universal harvest up to either pole
she smiles,

Universal ocean softly washing all her war-
less isles.’’

Let us consider what Shakespeare, who
wrote away back in the Elizabethan era, has
for us today. From Julius Cesar come these
words of Brutus:

‘“Who is here so base that would be a bonéd-
man?

Who is here so rude that would not be a
Roman?

Who is here so vile that will not love his
country??’’

Mr. Chairman, I would that every boy and

girl were taught to so love his jeountry

the institutions of his native land.

There is a restlessness manifest in the land
at certain unsatisfactory conditions. Shakes-
peare says through the lips of that unadmir-
able character, Iago, in Othello the Moor,
‘‘Tis in ourselves that we are thus, or thus.
Our bodies are our gardens, to which our
wills are gardeners: so that if we will plant
nettles or sow lettuze; set hyssop and weed
up thyme; supply it with one gender of
herbs, or distract it with many; either to have
it sterile with idleness or fertilized with in-
dustry; why, the powers and corrigible au-
thority of this lies in our wills.”’

To those of the foreign population of our
land whom we have degraded and debauched
by the buying of their ballot we have yet to
teach the words of Brutus:

‘‘Shall we now contaminate our fingers with
base bribes

And sell the mighty space of our large honors

For s0 much trash as may be grasped thus?’’

(Concluded on page 198)
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ALEXANDER AvVE., Corner Main St. |
Brake St., Corner Logan Ave.
ELmMwooDp, 323 Nairn Ave.

KeLvin St., Corner Poplar St.
SELKIRK AND MCGREGOR STS. |

The Canadian Bank of Commerce

SAVINGS DEPARTMENT
Interest Paid on Deposits of One Dollar and Upwards

TRAVELLERS’ CHEQUES

(fonvenience, Security and Economy are secured by the use
of our Travellers’ Cheques payable in all parts of the world.

Branches in Winnipeg:

MAIN OFFICE: 391 MAIN STREET{

C. W. Rowley, Manager
C. Gordon, Assistant Manager

Fort Rouck, Corner River Ave. and
Osborne Street

Norti WINNIPEG, Cr. Main & Dufferin
PorTAGE AVE., Corner Carlton

——m—

HOW TO CARRY MONEY

The first consideration of intending travel-
lers should be towards arranging to carry
their funds safely and in such a manner that
they will be readily negotiable. With the
development of banking faeilities it has come
to be generally rccognized that Travellers’
Cheques afford complete safety, while at the
same time travellers who carry them will find
that they can obtain funds by this medium
in all countries which they may visit.

These cheques, which arc issued by all
branches of The Canadian Bank of Commerce,
are enclosed in a neat leather pocket case,
oceupying no more space than a small purse,
and are accompanied by a card in which is
ingeribed for identification the signature of
the purchaser, authenticated by an officer of
the bank. To insure safety, this should be
carried in a different pocket to that comtain-
ing the cheques.

A booklet also :ccompanies the cheques,
and contains a list of the banks and the
various institutions where arrangements have
been made for their encashment.

To the average traveller is recommended
the purchase of $20 and $50 cheques, with a
small number at $10, to provide a sufficient

curreney for the requirements of a day or two
in any of the smaller foreign countries. The
charge for these is 50 cents per $100, plus
any premium there may be on United States
funds, which in view of the facilities accorded
is a most reasounable one,

The cheques are in such general use that
they are cashed without hesitation at prac-
tically all large hotels, as well as on board
ship, ete., and those who carry them have
invariably expressed their satisfaction through
their use.

SAVINGS DEPARTMENT

Interest is paid ou deposits of One Dollar
and upwards.

Cultivate the babit of systematic saving.
Tt is not what you Earn but what you Save
that will make you independent.

SERVICE

The Capadian Bank of Commorce realizes
that its progress depends upon the kind of
service it renders. We are proud of our ser-
vice. Let us hav the opportunity of being
of service to you.
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Sanitary Floors

Make your floors sanitary with a treatment
of Imperial Standard Floor Dressing. They
will not only look cleaner and be more
easily cleaned but will promote to health
of the pupils.

Floors treated with Impenal Standard Floor Dres-
sing lasts longer because its preserves the surface.

STANDARD
Floor Dressing

But most important of all is its dust prevention
qualities.

Dust cannot rise from floors treated with Imperial
Standard Floor Dressing. It holds the dust so that

it can be swept out of the room forever.

One gallon will cover 500 to 700 square feet of
floor surface and last several months. Sold in
gallon and four gallon cans; also in half-barrels
and barrels.

Sold by Dealers Everywhere in Canada.

IMPERIAL OIL LIMITED

POWER HEAT LIGHT LUBRICATION

Branches in All Cities
T-1179

.
Kindly mention the Western School Journal when writing to Advertisers.
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Manitoba Medical Gollege

WINNIPEG

AFFILIATED WITH THE UNIVERSITY OF MANITOBA

36th Session Opened October 1¢t, 1918

Matriculation into Medicine consists of Parts 1 and IT
as in Arts and, in addition, the first year in Science
with certain modifications, as outlined in the
University Calendar. '

For Calendar and any further information address

E. 8. POPHAM, M.D. Manitoba Medical College, WINNIPEG

University of Manitoba

OFFERS COURSES LEADING TO DEGREES IN ARTS, SCIENCE,
MEDICINE, PHARMACY, LAW, CIVIL AND ELECTRICAL
ENGINEERING, ARCHITECTURE, AGRICULTURE
AND HOME ECONOMICS

The faculty consists of some forty-five professors, lecturers and
demonstrators, and with them are associated the staffs of six affiliated
colleges.

The range and efficiency of the courses in Arts and the facilities
for clinical work in connection with the course in Medicine are sur-
passed in few institutions on the continent.

For terms of admission, delails of courses, tnformation
as to fees, etc., apply lo

W. J. SPENCE, Registrar University of Manitoba, Winnipeg

Kindly mention the Western School Journal when writing to Advertisers
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WHAT VALUE DO YOU PUT ON
HUMAN LIFE? '

NORQUAY PUBLIC SCHOOL

PRXER R

One of Winnipeg’s 30 Schools equipped with Kirker Bender Spiral Fire Kscapes.

Spiral Fire Kscapes cost more than Step Fire Kscapes, but there has never been a life lost in a
building equipped with KIRKER BENDER SPIRAL FIRE ESCAPES

Used on
Schools, Hospitals, Hotels,
Churches, Theatres,
Ete., Ete.

No Stampeding
No Stumbling, No Falling.
Everybody Slides

KIRKER
BENDER
SPIRAL
FIRE
ESCAPES

We manufacture
Iron and Steel Work for
Buildings, Smoke Stacks,

Boilers, Joist Hangers,
Coal Shutes, Elevator
Machinery, Ete.

Agents for
Sovereign Radiators
Sovereign Boilers
for Steam and
Hot Water

The Vulcan Iron Works, Limited

WINNIPEG, MANITOBA

Kindly mention the Western Schoo! Journal when writing to Advertisers
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R.LAWSON & CO.

Insuranes and Financial Agents

101 Farmer Building WINNIPEC

C. H. Enderton & Co.

Real Estate Investments
Mortgage Loans
Fire Insurance
228 Portage Ave. Winnipeg

Phoues: Main 4138-4139,

ALLAN, KILLAM & McKAY

LIMITED

INSURANCE
BONDS
RENTAL AGENTS
MORTGAGE LOANS

WINNIPEG MAN.
304 MAIN STREET PHONE MAIN 7800

DAY, MARTIN & PETTIGREW
INSURANCE AGENCY

Insurance, Loans and
Investments

300 Sterling Bank Bldg. WINNIPEG

Ryan Agency, Limited

FIRE ~ AOCIDENT - LIABILITY

INSURANCE
Fidelity Bonds

Paris Building-—Portage Ave.
WINNIPEG, MAN,

Phone M. 6138

BRYDGES & WAUGH, LTD.

BANK OF OTTAWA CHAMBERS
363 MAIN ST. WINNIPEG

FIRE, LIFE, AGCIDENT
PLATE GLASS, AUTOMOBILE

INSURANCE

FIDELITY BONDS
RENTAL AGENTS _ REAL ESTATE
PHONES: MAIN 5004-5005

Hahnemann Hospital of Chicago
TRAINING SCHOOL FOR NURSES

Accredited by the State Department of Reglstration and Education.

3 YEAR COURSE,

PRACTICAL EXPERIENCE.

Applicants must meet the requirements of good health, of age (19-35), good moral char-
acter, having two years’ Hlgh School education or Its equivalent.

SEPARATE HOME FOR NURSES

For Catalogue and Application Blanks,

HOSKINS, R.N.,, BOX 16, 2814 ELLIS AVE,,

address Superintendent of Nurses, EDNA

CHICAGO.

Change of Address

Advise us promptly of any change in your mailing
address. In notifying us of your new address, we
would appreciate being advised of the name of the

teacher succeeding you.

WESTERN SCHOOL JOURNAL CO.

Kindly mention the Western 8chool

Journal when writing to Advertissrs
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PIC‘ I " lRES FOR STUDY AND SCHOOL
DECORATION
These 22 by 28 Artotypes are sultable for the walls of a schooiroom. They may be
ordered In sepia tint or handcolored, framed or unframed.
Sepia Tint $1.00
Hand Colored ..o ctne s s ene s e 2.00
Framed in dark oak (extra) 3.00
Express, postage or freight charges are extra,
)
No. No.
| 4747—Age of Innocence ........ . Reynolds 46567-—The Laughing Cavaller ..... ... Hals
952—The Angelus .........cceieu0ne Millet 4611—LIght of the World ............ . Hunt
4661—~Artist’s Mother ............. Whistler 2968—Return to the Farm ............ Tryon
3406—The Avenue Middleharnls....Hobbema 1419—Reading From Homer....Alma Tadema
6945—Caritas ........ci i iiiiiniirann Shaylot pR981—Shepherdess and the Sheep....Lerolle
2962-~Children of the Shell ........... Murillo 450—The Sistine Madonna (complete) ......
2854—Dance of the Nymphs .......... Corot . it ittt Raphael
" 3195~Feeding Her Blrds .........0.0 3476——The SOWeEP ......ciiiiiininnnnn.s Millet
6237—Frugal Meal .......o00eiiaanaen 3201—The Windmill .............. Ruysdael
2983-—The Gleaners ...........coveuen Millet 240—The Last Supper ............ Da Vinct
2949 The Golden Stairs ......... Burne Jones 2953-~The Bridges .............. Photograph
65285——The Hay Waln ............. Constabsle  1429—The Horse Falr ........ Rosa Bonheur
993ZHelping Hand ........ beseraven Renouf  5228-The Cornfield or Country Lane ......
3200-—~The Horse Shoer ....... ... LANdSEEr L iieieiiiiiineriraereanaeiina Constable
3118~—~The Lake ....oiiiiinnnanes ves.. Corot 2967—Spring (Paysage) .............. Corot
HENDRY CO., Limi
The GEO. M. ., Limited
215 Victoria Street Toronto, Ontario

SCHOOL EQUIPMENT OF ALL KINDS

-

And mark this
—you are hot
askad to pay
extra for this
great im-
provemant.

NOTE THE NEW

Sanitary Standard

— of the —

PRESTON
DESK

This is the most important innovation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style. It
places the Preston Desk on an equality with any sanitary school desk made, with the added
advantage of considerably lower price.  Write us, stating your requirements and we will
gladly furnish a quotation.

The Canadian Office and School Furniture Co., Ltd. - Preston, Ont.

Waestern School 8upply Company, Regina, S8ask., Representatives for Alberta and
Baskatchewan.
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