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BIRDS AT EVENING

When the rooks fly homeward and the gulls
are following high,
And the grey feet of the silence with a
silver dream are shod,
I mind me of the little wings abroad in every

sky
Who seek their sleep of God.

When the dove is hidden and the dew is
white on the corn,
And the dark bee in the heather, and the
shepherd with the sheep,
I mind me of the little wings in the holm-
oak and the thorn
Who take of Him their sleep.

When the brier closes and the iris-flower is
furled,

And over the edge of the evening the

martin knows her nest,

I mind me of the little hearts abroad in all the

world
‘Who find in Him their rest.
‘‘Phe Lamp of Poor Souls’’

Marjorie Pickthall.

T e LA

"Y’!il

3 Convention Number

Winnipeg, Man. June, 1917 Vol. X1I—No. 6



b
t
i

————_,
Your School Term Soon Closes

Now is the time to order New DESKS, HYLOPLATE BLACK-
BOARD, LIQUID SLATING, and any other equipment needed for
September Work. '

s

samel Insist on

HYLOPLA

" TRADE MARK

Large stock on
hand at all times.
Three widths—3’, 3’
6” and 4.

Any length up to 12’
Guaranteed for ten
Years. Hasy to in-
stal. The Standard
Blackboard.

Price per oq. ft.

Speclal Hylopiate Moulding In Stock

Liquid Slating for re-surfacing
Blackboards. This is used In
the manufacture of Hyloplate
and gives it the famous Velvet

Writing Surface. This can also
be uppﬁed to a plaster or wood-
en wall.

Omne gallon will re-surface 250
8q. feet, allowing for two coats.

Q
Half-gallon .............
Gallon ...........c......

MOYER’S ERASERS

Try Our Nolseless and Dust-
fess Erasers

The wearing surface is five
times greater than ordinary
Erasers.

Price, per dozen ...... $2.40

Hygleia Dustleas Crayon—Dustless in that the
the atmosphere. Hygienic for
the same reason. It contains
95% pure English Chalk.

One box (144 sticks) .. $0.65
Five boxes ............ 3.00

dust particles drop and do not float in

E. N. MOYER CO., Limited FORNIS S ScHOOL
315-319 William Ave., Winnipeg, Man.
TORONTO WINNIPEG EDMONTON

Kindly mention ths Western School Journal when writing to Advertisers.
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To RUSSELL-LANG'S BOOKSHOP, WINNIPEG,
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NOTLE THE VERY SPECIAL BARGAINS THIS MONTH

l

R LITERATURE BARGAINS PAPER FOR CONSTRUCTION WORK
Obib:qnolyq ‘ l”llh Regular 2oe. Do $0.15 Tivee Prang Pachiagre of Poowing andd Clonstrie-
SUG conts . ¢ . : AN
inera, =ultieble for poonecil, ink,
Scott’s Lady of the Lake. eguar 1he, Bargain ;l:;,"('f : },11, 1, ,-4.lxt|‘;—. ‘1‘1,[» n],;.g;’h;;_ﬁ ook

Price 10c,  Posi 4

et Friones, ele, Clontains
Dicken's X mas Carol. Dot

P12, rsmoriod cotors per Ptk 40(

Uargadn 10¢

biyst § A .
Crlr‘k(zl()n (t;,'mH'). th, Lemuliar 1he. ibrgai . White Cardboard, 22528 tinn . :
post 3 (.(t:” learth,  Liegulnr dor Burkain 10¢ white Cardhoard, hemvier weide oo oo aen 101::
Rib" Van" Winki . inte i ders sl piuk. preet ried,
p]“:"a"” Winlkle. tlesrulior Ao Iavguin boe r [(-ﬂtxlnu);‘ pers Pt SR e 7o
Cran - M:“H r . . Art Pap . Forv blociers, udendinnss, D §31
lt?:l(\f Liegular 200 mvgain 15e. ozt 6 ”.(,{lc‘ 1L T e el eedds, Bnosheets
Tt i sheet Lo e e .o Be
‘el)‘*»ullmnse Drill Book.  One of e bl drll T ol o 50
VOKE Tor Lo les v Plisteed . .25 : ' R -
Mcgr el b everopuh ! ceoc A '] in Board. !n ey, brawn,ete
(‘B\”(‘CS Latest Dmluqu """""""" 25¢ " 'M( LI“TM LJnu { 15¢., 200 ol oo .LL25¢
arden of Games. A big illusiras elotis book . s o o et 306 o
Ol cduentional plovs, deilis, songs, borehing Knives for Cutting Cardboard. ehy 3 (,,$32V‘
um‘\ Clen Tor dhie low it P voretb ooy L. SRR EEEREEEEE ,\00
Eash SOl ke or ool Things . 90c Steel Scissors.  Ciood quality, per pa :
‘eycThmga to Draw. iy \Hm[,m” L nh TP R R R :
rampton “Foik Dance Book.” A big nisic Reliance Paste. A paiste in tubes fhat will peshiy

Dok or otk Iluw o Pecibent for o constrnetion work.

U Do all Winnipey sitel T

iy Fooins.  NCU$150. Lost 15 cenls Por b e
Sto,:[m‘?,lfo" he 6tury Hour” A splendid voluine Crayonex. [os ol eight sticks
bCRIB“ LTI M. T l}»mlnl ............. 90c¢ [IETRRINE . R, :
O Tin: IBLERS AND EXERCISE BOOKS School Flags, Lt woul Bt
ba Poeontinin ahout Gwiee the damonnd of St Dt lomig o e
ey ||I(ll T this venes bhoohs nosw el b dneen beneth - U
: W conlraeted abead of frehis P T I
A Tor an inanense Supply, TUOURICTLE e
rial vidues we aee offering. doodreties

\\“’;"Ih " 1w,-il)lrlw",t sedned Gh el Hiontos PN L5 e e ,
ooy lm:g.‘{\r Teoto e cach, Oaar price, $5. 00 Folding and Cm(mq P\pr:s Lot i
Blackiygay.’ $5.00 e 1o0u, ] vl LT RE pes s
Wiie ;‘ld\\bt ncil Borders. Why pity 15 tud 24 1860 it Ao Spocn RTI priio:
(.]\“W l. o thean ot s0c; Heeess rar 270 PR L
e v, Soonde leaves and aeorns, end-ldl Culored P ”)‘.,S Py Lrsee el INSSE 25¢
: }?]IA!\[I(H“~' Wil priuiedies, cnetis W ‘
Soand tgstie Fenme tew heownde bors Gutline Sewing Cards. Simple desigie, \\'1‘111
Elorie ‘f“"}“ Blossoms, poud  liles, morndog Vrere prunefued | o conrse sewing b H:
B'“’«‘kbon,\‘ (;;v: wood, ity of the valley. Moty 1Hos Dot T Lo 90
o Stencils, Annmah B 10¢; 3 tor 27¢ paper Covered Books smt,mIP far upplenwntdry

RSN COW g
and .||x fror= o FITYOR
e o W, ol shecp, P N
Hikey i, clephannd, relhedecr, il adinge, ete.; many of the volumes ilustrated.

L

'”L“"X\"l”\ wlt. vihbit, Beaser, fox Each 2c. Post te. 17 assorted l)(mtl’r“d for 15¢,

chicti, 1[]]“ v ercostrich hen o o 30 assortad postpaia for $1.0
Natm"‘“'t'en k‘;”ﬁ«\illul.(:)w'm"’]\"wm:;" and t"“‘;““} N Ve o Wonderlnd, Hustrated

Aaplionder, o ¢ o - o27c Thee gl Istooet Podiantyne

dedhire and e T W s
: poednded Wiin o . -
Snd Inding Iisddime wirl; ! 1ol 'he SVornder Worker el oitier

ey Tales

Fauns g, " £ 1thy e
Wi 1|| ! L i ) 'he Mopsier l‘mm“u
Stenhm( bouinl i Chinason with bac vI\ tooLnth Do Arndersonm Sales
i f:” M“pb Sise S, |4 | 15¢ Cirintnes” adey e .
ey P AT cee 196 Vunt A et H.‘lulq\ Siories
S N sphere, WO e . Adrrerten, i~ N L crne other tales
[HTH «“”'" "“f“lh <\vv|1 Nstenlin Phee S i G s
Colope lg‘ Bles, Cannds o ' Aninid .\x!urlnrﬂi o
ra T . R fepstest Tor bitile 1o L. -
Ui“ Tew (z’()ns Tor Stencil work,  Bos of 1 '\l‘h:\ \\'Hl‘l} Gwnns ol mh.r ey des
(‘0‘ orted cotora. Postpobd oL 13¢ Lobin ”““:i\“ Aelvenitures )
NSTRUC”ON MATERIALS I\,.Hun Munetnasen's M ”\"””“-‘: Advenures
Raphla_ p%‘““l Rates to Quantity Buyers Tales Trom loast and West
Faip gy, oAl color pee In 0T 300 Jore the Giant Killey
Raphia, (o 00 i 20¢ Doeler the SWhaler  Kingson
o Ol ul; . e Guliivers” Travels )
l\lw;'f]} """" 50 Marlin Rutrler vl‘v:nllf«m\'n--
Ol 1:,1!,““”1 i 25¢, 50¢ nnd $1.00 hundles of Stories of the Vietoria Cros
Nu-Reeq “ll;L U assorted comns, st Gndrev's "-lull\ Proork
n 13 NEW i erial 1o nae wilh Laphin Durns' Poems, =se uumm )
e :«tl Yl\'| bowork, e :"i“'llilv:: :'x»nl‘ uv(|I re Tennvsan’s Poets, selections
Size NG |”‘ Csoper e Tee Maiden
:]’l‘ Noow T S P BN 1374 Tive AWater Bubies Piver
N o L o Iiny Pothe tiolder B s
Plast::m?" b T Co f"g: H:: l\\v"(’\'“::, A e srediist Kingston
1 Ah Min{ll red. blue, yeellow, scen. i Podilr s Bntton, dee Pevr
s, gt per b ’ a0 Pire miors of Aladdin i
M() | B S \ v b of msrortes INETIIIR N
1\1,,:}: %“;ll ook for ahuye ',‘”‘li,"""‘ i 1;5: e e otier flins Anderson
Oy per b 6¢.; D ”y,l.‘_ilri.::_ﬂ‘\' Srory at Cinderetin

Kindly mentlon the Western School Journal when writing to Advertisers.



THE WESTKERN SCAOOL JOURNAL

WHAT VALUE DO YOU PUT ON
HUMAN LIFE?

i =k d Rk
NORQUAY PUBLIC SCHOOL
One of Winnipeg’s 30 Schools equipped with Kirker Bender Spiral Fire Escapes.
Spiral Fire Escapes cost more than Step Fire K
building equipped with KIRKER BENDER SPIRAL FIRE ESCAPES

scapes, but there has never been a life lost in a

i Used on

We manufacture
- Schools, Hospitals, Hotels, Iro.n a?,nd Steel Work for
> KIRKER Buildings, Smoke Stacks,
Churches, Theatres, Boilers, Joist Hangers,
Ete., Ete, Coal Shutes, Elevator
« BENDER Machinery, Etc. %
SPIRAL
IRE
. L F Agents for
No Stampeding Sovereign Radiators
; No Stumbling. No Falli ESCAPES Sovereign Boilers
fi 0 Stumbling, No Xalling. for Steam and
! Everybody Slides | Hot Water

The Vulcan Iron Works, Limited

WINNIPEG, MANITOBA

a ‘ Kindly mention the Western School Journal when writing to Advertisers.
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esewnanew

Manitoba Medical Gollege

WINNIPEG

AFFILIATED WITH THE UNIVERSITY OF MANITOBA

35th Session will Open in September 1917

Matriculation into Medicine consists of Parts I and 11
as in Arts and, in addition, the first year in Science
with certain modifications, as outlined in the
University Calendar.

For Calendar and any further information address

E. 8. POPHAM, M.D. Manitoba Medical College, WINNIPEG
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University of Manitoba

WINNIPEG

OFFERS COURSES LEADING TO DEGREES IN ARTS, SCIENCE,
MEDICINE, PHARMACY, LAW, CIVIL AND ELECTRICAL
ENGINEERING AND ARCHITECTURE

The faculty consists of some forty-six professors, lecturers and
demonstrators, and with them are associated the staffs of five affiliated

colleges.

' The range and variety of courses in Arts is greater than ever
before . and the facilities for clinical work in connection with the
courses in Medicine are surpassed in few institutions on the continent.

For terms of admission, delails of courses, informalion
as to fees, efc., apply to

W. J. SPENCE, Registrar University of Manitoba, Winnipeg

mm--mml—luwmmmuumnmlunll!l-lm--mnmmuﬁll

Kindly mention the Western Schoot Journal when writing to Advertisers.
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AN AUTHORIT)

on ECONOMY

EATON'’S Mid-Summer Sale Catalogue
will carry to you news of the best
“Buys” that our Merchandise Depart- |
ments have been able to make. —

the best bargains in their lines of goods that it is possible to
secure for sale during June and July. This year, especially,
have they been successful, and in both articles for personal and
household use will you find this. EATON Midsummer Book a benefit to you. It

will be mailed about the middle of June-~make sure your name is on the list—
send your address now and the book will go forward as soon as possible.

“T. EATON CQ%...

WINNIPEG - CANADA

Every department makes a special effort to secure absolutely )
U

)

\.\.
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We Specialize in

PICTURES

FOR SCHOOLS

ET us send you an
assortment of un-
framed pictures to
I choose from. We pay
the transportation
charges.

Richardson Bros.

- 326 DONALD ST. : : WINNIPEG

PICTURES, FRAMES
ARTIST'S MATERIALS

SASRESIINEBESRIRNEE:

[ The Silk Market of
Western Canada

The Fine Showing of 8ilks and Satins
l &t Robinson’s this season is attracting
widespread attention, not only in Win-
nipeg but in many of the large cities of
the west. Everything new-—everything
Worthy—everything dependable can be
Il found in their magnificent New 8iik
Department. Al Ladies advocate
‘‘Robinson’s for Silks’' because of the
large stock carried, and the reasonable
Price at which they are sold.

ROBINSON .2
Limited

398-408 Main Street, Winnipeg Man.
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The Test of Value

ts Demand | | 1

On this test the value of The Great-West Life Policies
is strikingly obvious.
For ten successive years popular opinion has given . g

first place to the Great-West Policies. For ten sue-

cessive years The Great-West has written the largest

Canadian Business of all Canadian Companies.
During twenty-four successful years there has been
a steadily increasing appreciation of the low pre-

mium rates, the high profit returns and the liberal

conditions that characterize the Policies of

The Great-West Life Assurance Co.

DEPT. “T”

Head Office: WINNIPEG

ASK FOR PERSONAL RATES--STATING AGE

Kindly mention the Western Schoo! Journal when writing to Advertisers.
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- errors this was the greatest.
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Editorial

The End of the Journey

And so the end of the year has come.
My little children and I have finished
our journey. We have walked and
talked together, sometimes hungry,
Sometimes thirsty,and oftentimes weary,
yet on the whole happy and well con-
tented, for we enjoyed one another’s
company, and were cheered from day to

~ day by the songs of the birds and the.

sight of the wayside blossoms.

When the year began T was in dread.
. saw the repellent rather than the
attractive features in each pupil. The

- _dirty hands and face of Tom, the awk-

W&I‘(_i gait and mannerless air of Mary,
¢ Irreverence of Alex, and the veno-

- Mous disposition of Katie — all such
_ things as these magnified themselves

from day to day and I became depress-

~ed. T could not lead the flock and so

determined to drive them. Of all my
No one
Who has not attempted to drive can ever

now the misery I suffered during those
first three months. I say nothing of the

'(Ilnisery endured by the helpless chil-

ren,

b Then came a change. I need not say
OW the change came only that it came
WY way of revelation. I saw myself and
as a_shamed. The strangest thing
about it was that as I recognized my
‘Undamental error, and began to adopt
m:nénore humane method of manage-
my 5. I began to see, hear and feel what
% Senses were incapable of perceiving
ore. Tom was dirty, but he was

, "Only too ready to keep himself clean
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when Iiapproached him in the right
way. ary was awkward, but as de-
portment leader of a smaller group she
soon mada herself a model in her bodily
movements.” Alex, the irreverent, be-
came my” playground assistant and
sharp-tongued Katie became the will-
ing nurse:or kind mother of the baby
class and I lost my ill-temper.

Yes, when I changed all changed, and
during the last seven months we have
had a heavenly journey. I am leaving
the district in a few weeks, but I leave
it with a great loneliness in my heart.
T grew to love these children of mixed
nationality and strange speech, I grew
to love them because I was one with
them, and they loved me, for they have
told me so.

There is no other bond worth any-
thing. I am not gushing. It is not my
way. Those who gush, I am sure, can-
not love. But I have been absorbed in
these pupils and I could not help sym-
pathizing with them in all their trials
and difficulties, and I have appreciated
all their merits. Strangest thing of all,
I am not weary now at the end of the
year, but I feel ten years more mature
than I was last June. Nor can I say
T am sorry for it.

At the end of the journey I am well
content. All of us, teacher and pupils
alike, have added something to experi-
ence and to the joy of life. And we like
to look back over the way we have
travelled. ' : )

Such in brief is the happy confession

_ of one young lady in Manitoba. ‘What

can I say? What can you?
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A Notable Book

When a man puts into a book his
heart and his wisdom, when he chron-
ieles actual experience and avoids over-
statement and wild imagination, when
he breathes sincerity in every line and
strives to express truth rather than to
utter fine phrases, he is likely to carry
hic readers with him. No book has ap-
peared for years that is so interesting
and inspiring as that which has just
issued from the Maemillan press. Tt
is written by Angelo Patri, and is en-
titled ““A Schoolmaster in the Great
City.”” Tt is a plain statement of the
actual happenings in a large school in
Greater New York. Nothing is hidden,
nothing is suppressed. Page after page
gives incidents reflecting the life, or
should we say death, in the schoolrooms
and on the streets. We visit dirty
homes, we hear the noise of traffic, take
part in the confusion, and at every stage
follow the author as he asks if the
school is really doing what a school
should exist for in a community of thig
kind. We follow him further as he asks
if the school is not practically useless
unless the whole community life is
linked up with it. As he reveals the
growth of the organization in his com-
munity we realize that the central
thought in edueation is adaptation, and
that this means for every age and every
condition, new goals of effort, new
classes of teachers, new activities, new
equipment. Yes, as we read this true,
earnest book we become alive to the
faet that nationally the great problem
is that of the city and not that of the
country. Though invidious distinetions
are to be avoided, one cannot resist
comparing the frankness, kindness and
charming simplicity of this book with
the highly spiced and purposely im-
aginative ‘‘Brown Mouse’” — which,
nevertheless, is a most inspiring volume.
So, we say teacher, wherever you are,
get this book by Angelo Patri. Read
it, weep, sing and then enter upon your
work in a new spirit. Just listen to
this picked out at random:

““When my family came to New
York I lost the companionship of open

fields, grass, trees, flowers, sheep,
streams, dark castles on the mountain
sides. I wandered about with the rest
of the children doing what we saw the
older boys doing. The streets and boys
who owned the streets were our mas-
ters. They did the training. . . Tn
all this there was never a word of
school. School had nothing to do with
living and we were busy living.

““Already these children had too
much of the fundamentals. Their men-
talities have foundered on the sacred
three R’s. In these average special
classes instead of less of the three R’s
the children got more of them., It was
like taking a drowning man out of a
lake and throwing him into the sea.

““Socializing the teacher means hu-
manizing the teacher.

“In my discouragement T told an
older principal about my efforts and
failures. ‘What do you mean?’ he said
in a puzzled fashion.
stand you.” ‘I’ve tried to make teach-
ers and children feel that I'm their
friend, and T'm eager to help them, but
I don’t seem to be able to get them to
speak or act freely in my presence. They
are afraid of me!” ‘Afraid of you?t
Of course they are and they ought to
be. They are all right. They are well
trained. They will do your bidding
without question. Take my advice and
keep them under your thumb.’

—————

Editorial Noteg

The Journal congratulates the Agri-
cultural College and Prof. Jackson in
particular on the result of the gopher-
killing contest. The Government must
also be congratulated on giving finane-
ial assistance to this scheme. Thanks
are due also the public-spirited citizens
who donated prizes. Above all congra-
tulations to the army of boys and girls
in out of school who made things go-

Teachers and scholars should note
particularly the prize list for the Bran-
don Fair. See the advertisement in the
Journal of May and June.

‘T don’t under-

gy s e
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Twealfth Annual Convention of

The Manitoba Educational
| Association

Kelvin Techaical High School, April 9th, 10th, 11th and 12th, 1917

SECONDARY

DIVISION

(Minutes)

There were held two general sessions of
this division and a great many scetional meet-
ings,

At the general sessions the following items
were the chief:

Selection of High School Studies—President

urray,

Report of Committee on Programme—In-
Spector S, E. Long.

Conference led by Mr. Tufts in—

(a) Grade IX. and Grade X. unexamined
work.
(b) Taking account of term work.
. he officers of this division for next year
re:

Chairman—J. R. Hamilton,

Secretary—W. Sadler.

Tl}e following sectional programmes were
carried out. As many of the papers as have
¢ome to hand will be printed in full or short-
oned form., Others will be given in subse-
quent issues. Reports of committees and dis-
Cussions are mot printed.

L Classics—

The Teaching of Ancient and Modern Lan-
8uages, Dr, Dickerman.
IL  Science—
tieg?n‘f;or:;ce on Recording Results of Prac-
I, History—
%du.eative Value of History, Prof. Martin.
S“Plcal Methods, Mr. S. Burland.
elected Lessons, Mr. G. J. Reeve.
(All these are printed helow.
Sel Home Economics— '
E&diee,ntlﬁc Managen‘mnt of Home Work, Miss

Kﬁs‘;‘fsehold Science in Rural Schools, Miss

Reports from Rural Schools.

V. Confe i
Test rence of Supervisors—

ows in Arithmetic, Mr. W, J, Sisler,
Plotemy?‘ Supervisor ean help Teacher, Miss

The . \
kinson_samc from Teacher’s side, Miss Par-

What can be done in Supervising, Mr. J.
C. Anderson.

Grading and Promotion, Mr. A. E. Hearn.

(Two of these are printed in this issue.)

VI. English—

Oral Composition, Miss Colwell.

Verse making in High School, Dr. Gillen.

(Both of these are printed in this issue.)

VII. Modern Languages—

Demonstration First Year French, Miss
Reany.

Elementary Phonetics, Prof. Muller.

Talk on Cosette, Miss Hildred.

French on the Phonograph.

VIII. Mathematics—

Arithmetic, Mr. D. B. Huggins.

Algebra, G. Hogarth.

Geometry, T. A, Neelin,

(A report follows.)

IX. Industrial Education—

Unconsidered Aspects, Mr. Russell.

Tdueative Value of Wood Carving, Miss
Farrow.

Learning to Think, Mr. Tipping.

Recognition of Technical Education, Mr. W,
J. Parr.

Theory and Practice, Mr. Bagkerville.

Correlation of Art and Technical, Mr. Fan-
shawe.
(Several of these are published in this issue.)

X. Agriculture—

Very few were present and the session met

. with principals of High Schools. Prof. Rey-

nolds spoke on Agricultural Education. A
lively discussion followed.
XI. Conference of Intermediate and High
School Principals—
This took the nature of a conference. The
following topics were considered:
Promotion.
Supervision.
The ‘‘Transferred-in.”’
School Supplies.
Card Registration. .
. Adapting Programme of Studies to the
Local Situation, o
7. Art and Music in and out of School,

SoumwroR
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HIGH SCHOOL COURSE OF STUDY FUNDAMENTAL PRINCIPLES
(By DPresident W, Q. Murray)

It is not an ecasy matter to state, defend
and apply the fundamental principles which
should govern the selection of the subjects
for a course of study for High Schools. There
has been much controversy over the retention
of some of the oldest subjects of the school
course, and not a little disagreement over the
object of the course. A selection is inevitable
and yet nearly every reformer advocates the
inclusion of something.

The old type of High School was intended
for a special purpose, to prepare boys of a
certain class for a definite object. Tradition
had settled the best way to do this, and senti-
ment had attached this class to that way of
training.

The new type of High School is intended
for all the people. Unless it attracts all and
retains many, it is regarded as a failure. Con-
sequently it must provide for that infinite
variety of wishes and needs that is character-
istic of democracy. In attempting to be all
things to all men the modern High School
loses definite character. Probably in  time
the democratic High School will develop a
definite type. At present its most dominant
note is its sincerity to please every one.

I will take this anxiety as an index of the
first and most fundamental principle that
should govern the selection of a subject for a
High School course. The school is made for
the boy, not the boy for the school. When
education was conceived as a process for re-
making, or, in the words of John Milton, the
Puritan, for ‘‘repairing the ruins wrought by
our first parents,’’ the school became the re-
formatory, and the boy was fitted to the
school. Now, when education is conceived as
& process of development, as the unfolding of
nature’s gifts, the school must bhe fitted to
the boy. ‘‘Follow nature,”’ said Herbeort
Spencer. He, however, adopted a highly arti-
ficial and untrustworthy test of nature’s way.
Nature’s methods, he held, should be pleasant,
therefore pleasure should be the test of every-
thing. What gives pleasure is right; what
does not is wrong. This erude Naturalism,
in turn, gave way to scientific Naturalism—
the newer psychology, which demands that
the course of study should be adapted to the
psychological needs of the hoy. To give the
strong meat of grammar to beginners, or the
milk of fairy stories to High School graduates,
is a greater educational blunder than the cor-
regponding error in dieting.

The High School course, then, should he
adapted to the psychological needs of the
adolescent, the youth. Let us look at them
for a few moments. The period of adoles-
cence, the beginning of becoming adult or
mature, is in sharp contrast with boyhood or
girlhood. About the age of twelve the boy
turns from childhood to youth, from depend-
ency to self-reliance, from being a ward of
the family to membership in society. He is
beginning to grow into a man., I wish you

to take note of the age when the change
begins. In some cases it begins earlier than
twelve, in tropical races earlier even than ten,
in others as late as fourteen or fiftcen. With
us twelve is the most frequent age. Do we
observe this in our school programmes? The
transition from the Public to the High School
is made in theory eight years after entering
school at the age of six.

I believe that if the break occurred at the
end of Grade VI, the High School course
could be made much more suitable to the
pupils. It is not necessary to mention the
many practical advantages of the proposal.
Let us centre our attention on the psycho-
logical. The work of Grades VIT. and VIIT.
is not stimulating, not suggestive. Tt is aimed
less at opening up new vistas of knowledge,
and more at repetition for the purpose of
developing greater skill. Were it not for the
stimulus of the Leaving Examinations, I be-
lieve the semi-satiated pupils would go to
sleep over this work.-

Have you not noticed how the pronounced
physical attitude of the boy gives place to the
lassitude of the youth? One is always ‘‘on
the go,’’ the other prefers a coueh and a book.
Boyhood is the time for forming habits mainly
physical. For this purpose that unceasing
activity is essential. The passion for reading
develops and hecomes intense during the tran-
sition to youth. This indicates an intense
craving for information, for new ideas about
everything, but more especially about humans.

Why should not the difference he recognized
to a greater extent in the requirements for
Grades VII., VIIT. and IX.? It seems to me
that these grades should introduce the boy
to a greater variety of interests. T do not
mean a great number of new subjects, but
that the aim of the work should be not drill,
drill, review and review, but the introduction
to. the larger world of romance, of nature
and of human society.

May I support my views by quoting from
Judd’s very able discussion of the psychology
of High School subjects? ¢‘The impatience
of boys and girls in the seventh and eighth
grades with a mere continuance of the elemen-
tary currieulum ought long ago to have drawn
the attention of teachers to the fact that a
new mode of administration is required for
these years.’’ ¢¢The necessity of recognizing

_the onset of the adolescent period somewhat -

earlier is coming to be very obvious.”’
““Twelve years of age is the crueial period,
physically and morally and intellectually, We
cannot do the work of training adolescent
youth by waiting until the period is well ad-
vanced.”’ Tt is true that children of four-
teen and fifteen years of age are consciously
assuming an entirely new attitude townard
society. Tt is equally true that these child-
ren ought to have some preparation in the
years immediately preceding fourteen and fif-
teen for the new type of work and the new

&
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type of thought which they are to take up.”’

Can the psychology of adolescence throw
any light upon what should be included in the
High School coursef

In boyhood the memory and imagination
are at their best; in youth reason and emotion
are prominent. The development of the
youth’s reasoning powers shows itself in his
Proneness to argue, his quickness to <riticize,
his fondness for puzzles and conundrums, his

_ delight in games of skill and chance whicl in-

volve quick and elever combinations. I need
not elaborate. Everyone recalls how he felt
and acted as new powers rapidly developed.
This delight in pulling things to pieces, in
criticism and - argumentation amply justifies
the phrase ‘‘the puppy dog stage.’’

The reasoning powers manifest themselves
in two complementary ways, in one they pull
apart, in the other they combine. We may
call them abstraction and relation, or discrim-
ination and combination, or analysis and syn-
thesis. Individuals differ greatly. One has
greater analytical or ecritical capacity than
another. In others the synthetic gift is
stronger. There may be more than a super-
ficial relation between unusual imagination
and synthetic ability. The subject of algebra
exercises to a preponderant degree the an
alytical faculty, while geometry appeals more
to the synthetic. Togically the analytical
should precede the synthetic, but I believe
nature works the other way. Things are found
together, are presented as wholes. Whether
this is due to the constructive activity of
imagination or not, the fact remains. Upon
the materials apprehended as wholes, the dis-
secting, diseriminating, analytical or abstrac-
ting activity ‘of the mind descends, and when
it has pulled it to pieces to its satisfaction, it
turns to putting it together again in skeleton
fashion,

T do not wish to say more. These powers
de_Velop rapidly with adolescence. At
this time the abstract studies of the High

chool course ean be taken up with power
and satisfaction. By abstract studies T mean
the scientific view of language, e.g., grammar;
of nature, e.g., physical geography, physies,
chemls_try and biology; of social organization,
8.8, ecivics or government; above all the
Mathematics. These studies are not only pos-
;lbl_e: they are attractive at this stage. The
ta(:ll}ty for this type of work not only de-
ael'mlnes the kind of study most suitable, but

80 the favorite method of learning. For
°xample, a foreign language begun in this
11;91‘10(1 is _approached by the grammatical

ethod. First grammar, then composition,

en t_rar}slation or interpretation of texts.
Tnelti 18 in direct contrast to the natural
od which relies mainly upon imitation.

Oogn Imitation is at its best, in early child-
most ag’d boyhood, the natural method is the
Ym;t effective, in fact the only possible. In
.imitat"moye particularly in later youth, when

o lon ig weak and analytical power strong,
pOSsiili&m.matlcal met}u?d is almost the only
well ¢ In our conditions. Results, too, as

88 method, are different in this period.

The imitative method leads to skill in the use
of the new language as a medium of communi-
cation, the analytical or grammatical method
supplies a key for the interpretation of the
written text. It is as unfair to test the effi-
cieney of late High School teaching in a for-
eign language by facility in conversation as
it is to test the efficiency of early teaching
by knowledge of grammatical structure and
skill in translation,

I assume that enough has been said to make
clear how the rapid development of reasoning
power in adolescence ecalls for and justifies
the introduction of abstract studies into the
High School course.

There is another marked characteristic of
vouth—that is the intensity and the instabili-
ty of the emotions. You remember Shake-
speare’s reference to the youth, ‘‘Then the -
lover sighing like furnace, with a woeful
ballad made to his mistress’ eyebrow’’—
‘‘sighing like furnace, with a woeful ballad.’’
The emotions are intense yet pitiful. With
this emotional suseeptibility there is often
found an artistic impulse. Youth is the period
of inner discoveries—discoveries of talent, of
capacity to do as well as to feel. The artistic
impulse seeks expression for the emotion, and .
the emotion in turn quickens the artistic
impulse. Youth witnesses the outbursts of
the poetic impulse, the impulse of song, of
decoration, of graceful movoment. The youth
has aspirations for poetry, for musie, for
painting, for dancing.

The High School course should make pro-
vision for these things, but they are not to.
be taken in the abstract way of science, not
merely nor even mainly as grammar and versi-
fication, nor as theory and musical technique,
nor as drawing and coloring, nor as gymnastie
and military drill, but as the expression and
interpretation of emotion. Dry and deadly
analysis, elaborate and mechanical formula-
tions destroy and kill. Sympathy and appre-
ciation quicken and kindle. Here the per-
sonality of the teacher gives life or erushes it..

Tn a vague way I have hinted at two widely.
different sides of youthful human nature—
the intellectual and the emotional. To both
the High School course should minister.

The moral and religious sides can receive
but passing notice. The moral attitude should
determine the method of approach, the reli-
gious the respect due to youth. .

The child is tied to his mother’s apron
strings. The boy tugs at them for a time in
vain. Then the joint pull of the gang snaps
them asunder and the youth asserts his free-
dom. From a state of obedience he may
rapidly pass to one of rebellion. Tt is na-
tural.” The time comes for the chick to break
the shell, for the boy to leave the home.

The High Sechool should treat the yout_h as
a novitiate, candidate for membership in 8
society where self-reverence, self-knowledge
and self-control should prevail. .

We may now turn from the consideration
of the first principles that should govern the
selection of a course of study for the High
School. The course should be adapted to the
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psychological needs of the pupil. When he
changes it should change; as his powers .de-
velop it should exercise them, and no side
of his nature should be neglected.

The school, however, is society’s instrument
for preparing the young for membership with-
in it—~for good citizenship. Hitherto the
emphasis has been laid upon patriotism and
efficiency, upon loyal sentiment and Skl]tl.ll
workmanship. Here I shall not challenge this
too utilitarian view of the purpose of human
life. Important as is the making of commo-
dities with its consequent enrichment of the
worker, glorious and great as it is to defend
and, if need be, die for one’s country, these
in my opinjon are not the things of supreme
value. Over and above wealth, power, nay
even the unity of the State, stands the sanci-
ty of the individual. Man, not money, not
government, was made in the image of God,
and unless we wish to obliterate that image
we should never freat even the humblest mem-
bers of the human race as instruments for the
satisfaction of lust, of greed for gain, of
power or even of honour.

In what ways can the High School prepare
for membership in society? Modern society
is conceived as an industrial organization with
powers of self-government. The idea qf self-
government has been thrust into prominence
by the rapid growth of democracy. Some be-
lieve that when the political order becomes
stable and the State develops settled demo-
cratic habits there will be less need for con-
scious training in government. That may be
so, but the time is far distant so far as
Canada is concerned. Not until the third and
fourth generations of native born constitutes
over ninety per cent. of our people yvﬂl it be
possible. Further, self-government is a mode
of living rather than a rethod of government.
If so, it cannot become mere routine without
sacrificing the essential.

The training for self-government means
more than learning how to organize, how to
conduet meetings, how to legislate, how to be
efficient in execution and at the same time
responsible to others. In a few words, two
things may be sought. One to form correct
habits of self-government, the other to de-
velop right ideas. The acquisition of politi-
eal habits is at best a matter of minor im-
portance, but the development of fruitful
ideas ig the supreme thing. We as a people
are too practical, too prone to make the at-
tainment of habits the chief thing, We
should strive rather to foster ideas. Habits
become obsolete and crippling. Ideas ever
grow and reproduce their kind. A few fruit-
. ful ideas leaveneth the whole demoeracy.

I wish to apply the same conception to the
other side of social preparation, the prepara-
tion for efficiency as a member of an indus-
trial organization, the training of the worker,
call it what you will—technical, voeational,
professional or industrial training. Here
again we may aim at manual skill, scientifie
knowledge or mental power and intelligence.

I believe that a system that makes the aec-
quisition of either manual skill or encyelo-

paedic information its goal is sure to end in
failure, The manual skill acquired by the
diamond cutter is of little use in repairing
boots. If we could determine with aceuracy
the particular vocation or ecalling whieh the
boy of ten will follow throughout life, we
might with some confidence start him in the
acquisition of those habits that would prove
serviceable. This we might do, even if we
agreed to ignore the possibility of changes
in the methods of his trade.

To concentrate on imparting uscful infor-
mation is even more risky. The useful know-
ledge of one generation may become the use-
less knowledge of the next. Nothing grows
obsolete as quickly as technical knowledge.
Only the latest edition of the standard work
is authoritative, and it must not be more than
two or three years old. Not long ago 1
heard of a proposal to establish a good work-
ing library for medical practitioners. It was
distinetly stipulated that purchases should be
restricted to books published within the last
three years. Three years later the practition-
ers hecame indifferent about consulting it.
You ean readily see that specific habits or
technical information may become a burden
when conditions change. Tf 80, it becomes
a matter of great importance when we are
preparing a boy for a long period to give him
the power to adapt himself to changing con-
ditions. TIn a eountry like Canada where men
constantly pass from one voeation to another,
and where the conditions of any one industry
or calling are rapidly changing, power to adapt
is of far greater importance than mechanical
skill,

TG develop power rather than to impart
information or skill should be the aim of the
High School course. Tt has been held by some
that general power cannot be developed. Only
specific habits can be acquired. You have
heard much of the doctrine of formal diseip-
line. It has become a subject of great dis-
pute hetween the defenders of the old classi-
cal and mathematical courses and the ad-
vocates of the new courses in science and
moderns.

If the doctrine of formal discipline be
false, then the course of study must provide
training in every subject which hag a direet
bearing on the boy’s work in after life, and
in no others. AIll training must be specific
for its effccts are limited to one particular
thing. Tet me illustrate very crudely. My
right hand acquires skill in writing. To my
left that skill cannot be transferred. Ail
habits are specific and cannot be generalized.
Or again, a child may be taught habits of
neatness in doing exercises in arithmetic. In
his grammar and composition neatness may

be conspicuous by its absence. Or take

James’ classical instance. Certain students
were tested as to their ability to memorize
certain kinds of verse, and between the first
and last tests were trained in other kinds of
memorizing. No appraciable improvement
was revealed by the test.

From arguments such as these it has been:

inferred that there is no such thing as the
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development of general power by specific
training, ’

I am not going to weary you with a dis-

cussion of this question, but merely say that
Bagley and Judd, two of the ablest of the
younger group of educational psychologists,
hold the contrary opinion, and in my opinion
have established their case. As Bagley points
out, while a course of training may result in
specific muscular habits, it may develop ideals
which are of general application, and Judd
adds that these are due more to the methods
of the teacher than to the material used. An
unintelligent repetition of mechanical actions
may result in specific habits which are not
transferable, but intelligent and ecritieal pre-
sentation of any problem of doing or think-
ing, with frequent reference to the progress
and purpose of the doing, will give rise to
ideas of method that are of very general ap-
plication.
. If this contention be true, then a course
In physies yields results of value beyond the
boundaries of physics, or the sister sciences,
and even beyond these. The same may be
held with regard to mathematics, to English,
hlstpry and to foreign languages. Hence se-
lection of typical subjects is not only possible,
but desirable. Overloading is avoided, and
that coneentration is possible which has al-
ways been held to be necessary for the de-
Velopment of power.

Our first prineiple was—Adapt the course
of study to the psychological needs of the
Youth. The second claims that the best way
to meet the demands which society will make
upon him is to develop powers capable of gen-
eral application and not the specific habits
of technical skill. This is psychologically
bossible and socially best. Seleet then the
great instruments which time has tested and
found best fitted for this purpose. From this
general training may be developed the special
;‘I‘klll required for the particular calling.
fhese vocational courses should come just be-
oOre the student passes out into the husiness
of life,

Many of the present High School courses in
d;‘lnada are too rigid. They have not heen
thﬁWIl up on the assumption that training,
¢ e development of general power is better
Co!;n a mass of miscellaneous information.
andsﬁ(ﬂgently they include too many subjects
s g Ot enough of some. Tao little of many
-~ more serious defect than too. much of a
bty It would be better to prescribe a cer-
anq tI(l)umber.of basal subjects for everyone,
a foy (])f;mlt ejz!ach one tq coneentrate upon
group, sen from a fairly representative

One further observation and T have done.
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We have heard much ‘of the High School
course being framed to suit the Universities.
I have been in close contact with High Schools
and Universities in three provinees in Cana-
da, and my impression is that the Universi-
ties are in the position of heggars—they can-
not be choosers. They simply take what the
Department of Hducation permits with an
occasional gratuity in the matter of foreign
langauges.

The courses of the IHigh Sehools are voca-
tional to a greater degree than is realized.
The vocation is teaching, 'The courses are
crowded with too many subjects bhecause the
prospeetive teacher must have a little of
everything. They cannot give enough time
to some subjects which the teacher must know
will be neglected. The order of the subjects,
the amount assigned to each year, are deter-
mined not on general prineiples, but to meet
the needs of students who will complete their
course with a Third Class or a Second Class
or a Tirst Class Certificate. If the High
School course were treated as a unit which
everyone was expected to complete, a much
better arrangement could be secured, for ex-
ample, in such subjects as Fnglish, history,
science and possibly mathematics, T am not
sufficiently familiar with Manitoba’s course
to apply this remark to it specifically, but
what I say is true of other courses.

What is the remedy? Transfer some of the
special preparation rtequired of teachers to
courses either in the Normal Schools or else-
where, and leave the High School course open
and flexible, free from the suffocating clutch
of any vocation or profession, he it learned
or industrial.

Do not these practical conclusions emerge
from our discussion of principles?

1. That High School subjects and High
School methods might with advantage be in-
troduced as early as Grade VIIT.

2. That the abstract studies represented
by the seiences are appropriate tasks for the
developing reasoning powers of the youth.

3. That his imagination and sympathies
should be ministered to by those subjects
which are tinged with emotion and which
supply the vivifying ideas of nature and hu-
man socicty, and the ideals which direet con-
duet.

4. That the aim of the earlier part of the
High School course should be rather to de-
velop power than to prepare for a definite
voeafion,

5. That High School courses should be re-
lieved of the necessity of providing for the
complete preparation in scholarship required
for the vocation of teaching.

THE EDUCATIVE VALUE OF HISTORY
By Professor Chester Martin

. Professor Martin illustrated three concep-

1 : .
ca‘;}IiISnOif history suitable of progressive appli-
In elementary, secondary and Univer-

sity education. The first was the chl"OI]i(‘Dle,
the narrative, or (to use a cognate derivative
to history itself) the story of human achieve-
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ment traced liked the annals of the Roman
historian Taectitus, in chronological but not
necessarily in casual sequence. A desiccated
and disjointed narrative was a traversity upon
a living subject in which cause and effect
operated as inviolately as in a living organ-
ism, but it might be impossible to avoid at
this early stage much that was mechanical
and unreflecting and designed merely to dis-
pel ignorance. It was unwise at any stage
to dispense with honest mental diseipline. At
the same time the long list of dates and dy-
naties and arid facts without visualizing life
- itself and its underlying purpose in the long
fight for freedom, could never transmute that
laboured mental discipline in the students
into active and thoughtful interest. This
rather primitive conception of history might
effect that change. A story of the French
Revolution in a boy’s vigorous language, or a
tale of the Canadian fur-trade should fire any
mind gifted with a degree of healthy in-
quisitiveness. Tven for the boys and girls
who seemed destined to go through life ‘be-
lieving what they are told and acting un-
reflectingly upon what they believe, it was
-the teacher’s privilege to temper the mechani-
cal side by some of the houndless material
in modern history for the picturesque and the
useful. Tpisodes in Canadian history can be
presented in a way to enthral the imagination
of the average schoolboy. The teaching of
history, at this stage particularly—and at any
other, for that matter—was an art rather than
a science. An interested teacher meant in-
terested students if only we could resurrect
dead, half-forgotten figures of the past into
living men, bhreathing nnd toiling in an his-
toric ypresent,

Tor the secondary ntage a deeper conception
‘of history is necessary.” Tn the 16th century
one of the wisest statesmen of his day, Quic-
cairdini, drew up for the secret use of his own
family, a profound treatise on Florentine his-
tory in order to initiate them into the mys
teries of statecraft. Ho used history to ex-
plain things as they had been and as they
were. To have allowed prejudice or passion
.to distort his reasoning would have vitiated
his whole work; for after all, sound judgment
can be based only upon the truth. Much of
modern history in that sense was in practice
long Dbefore it was committed to writing:
‘‘Polities were present history, and history
was past politics.”” Wisdom for the future
depended largely upon past experience—our
own, if we could ecommand no other, but the
recorded experience of the ages if we had
.the knowledge and wisdom to profit by it.

This second conception was particularly
applicable to the secondary schools for two
reasons. Over seventy-five per cent. of the
students, we are told, never went to the Uni-
versity, and it was necessary to give in the
high schools a sound basis for useful citizen-
ship: and in the second place, the reflective
thinking powers of the student should now
begin to gain ground upon the receptive and
emotional. With regard to the former. Pro-
fessor Martin made a strong plea for this in-

clusion of a course on general history in the
requirements for matriculation into the Uni-
versity. It was a matter of national import-
ance to see that our students really appre-
ciated the spirit of our development as a na-
tion, as distinet from the mere forms of demo-
cratic government, and also that they knew
enough of foreign history at least to read
current periodicals with intelligence. For the
development of thinking and reasoned reflec-
tion as distinet from mere docility in learn
ing, history was conspicuously valuable at this
stage. The process nearest akin to that rea-
soning from ecause to effect in history was
perhaps the solution of an exercise in geo-
metry. Hypothesis and conclusion were
known; it was required to think, to under-
stand, to demonstrate the one from the other.
The important questions in history were not
what and when, but how and why, The aim
was not knowledge only, but wisdom; for
knowledge, after all, is only the beginning
of wisdom. At the same time, Professor Mar-
tin urged the copious use of deseriptive read-
ings and visual illustrations; perhaps even
over-emphasizing the graphic and the pie-
turesque, so long as mental discipline was not
allowed to degenerate into spoon-feeding and
unblushing scholastic hedonism.

The ultimate conception of history, how-
ever, must be wide enough to include all
others. Nothing which produced historical
effects could be considered foreign to histori-
cal investigation. The fact that we are
driven to distinguish Stubbs’ Constitutional
History, Fisher’s Political History, Pastor’s
History of the Papacy, Lucas’ Historical Geo-
graphy, Ashley’s Fconomie History, and spe-
cial treatises on a thousand different subjects,
would indieate how vast and complex is the
experience which history seeks to press so
indiscrimately into service. ‘¢TIt is not,’’ says
Stubbs, ‘‘a collection of a multitude of facts
and views, but the piercing of the links of a
perfect chain.’”’ Everything was the effect
of some preceding cause, and in turn the
cause of some effect follows. If one had in-
finite knowledge of causes in the past and
infallible judgment and wisdom in reflecting
upon these, it would be possible to foresee a
whole infinity of effect in the future. The
limitations within which history may thus be
said to be in any sense prophetic are of course
to be inferred from the hypothesis: we are,
after all, but broken lights of an infinite in-
telligenee, and ir the book of Job even the
wise and uprightful man is at last brought
to his knees in contemplation of the infinity
out of which he comes and the infinity into
which he goes. If there was anything next
to astronomy calculated to impress the human
mind with the infinity and majesty of inex-
orable law it was the multitudious movement
of history.

The first requirement for the student who
thinks of history in this light is to be sincere
with himself and scrupulously honest with his
evidence according to his light, for of all
forms of deception, self-deception is the most
ingidious and the most foolish, The actual
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Process of events, of history itself, was as
Inexorable and inviolate as the stars; to
falsify faets was impossible in the very na-
ture of things; the attempt to falsify the
record of truth must be futile and vicious in
the long run because nothing but the truth
could explain the facts. The student’s task
18 not merely to know the facts but to under-
Stand them. The study of a series of his-
torical problems throughout a period—the
Writing of essays upon them based upon as
wide a range of evidence as possible—was de-
Signed to apply to history the methods long
Slnce taken for granted in scientific subjects.
Books are the apparatus; varying or confliet-
Ing views are the reagents; the experiments
are supplied not by the awkward manipula-
tions of the student but from the recorded
€Xperience of the past. -
For the average student the emancipatio
from the tyranny of the single text book—
hat abomination of desolation in historieal
study—would seem at first to involve a veri-
table shipwreck of mental confidence. If
he despises to think for himself and to lead
others, he is false to his only light if he
Surrenders the conviction of his own mind
0 an easy and indiscriminate eredulity. Above
all, he is brought face to face with the much
More fundamental and terrifying truth that
¢ only kind of education which is worthy
of the name in the last analysis is, strictly
Speaking, self-education; that is, it is think-

ing, not merely memorizing. Sooner or later
a man who aspires to leadership must face
life squarely with the talents that are his,
He cannot succeed indefinitely on borrowed
thoughts. None but the demagogue can lead
by following.

It may be added that history should supply
much of the very material which a good citi-
zen should use all his life. In the laboratory
of history the minds that have been trying
to shape the democratic destinies of Russia
for fifteen years have been toiling over the
lamp. As the principles which underly this
war became unmistakably eclear, it may be
called a conflict between what is best in our
history and what the DPrussian schoolmaster
of Germany claims to be the best in theirs.

And thus finally there is the influence of
sound historical training upon character; per-
haps the most signal educative value of all.
The exercise of judgment upon great moral
issues, the tempering of the mind to self-
reliance and intellectual freedom, the habit
of trying first to be sound intellectually and
then to temper justice with chivalrous recti-
tude and fair play for the opinions of others
—all these processes are ingredients in that
inimitable British ideal playing the game in
all the eventualities of life. History, there-
fore, could supply an appropriate training for
the most exacting demands of scholarship, of
education and of sound citizenship.

TOPICAL METHOD OF TEACHING HISTORY.
(By S. Burland)

b Teachers of History agree that there must
sf Some method or methods of teaching the
Joet. This agreement is due to several
8Uses, some of which are— -
1. Conferences like our own to-day in this
8tory section.
and The increasing number of well-informed
h Wwell-trained teachers.
te&(.:hixlfge_w light upon the purpose of history
4 The realizati
1 on of the teacher why he
teaches History and the end to be attained.

The question naturally comes to all teach-

er| .
susﬁj;;:ghat is the best method of teaching a
to;g;lat is the best method of teaching His-

o?‘;ﬁre 18 no best method. The real question
It ymf teacher is, ‘‘What am I aiming at?’’
and lnethave a distinet end in view, means
coveras 0ds of teaching will easily be dis-
hing The object is therefore the chief
0 assop ]_you do not know what you wish
0w ﬂptlsh all means are of no value. Let
ming gna again, definitely decide in your
toach - always keep before you why you
certain lesson in History, and you will

discover means and methods of attaining
this object.

What Are Some of the Objects in Teaching?

1. To eram into the mind of the student
the greatest number possible of historical
facts so that some 'day in June he may be
able to put these facts on an examination
paper.

What is the best method to accomplish

. this object? By question and answer upon

the preseribed text book combined with fre-
quent examinations in writing. Two results
of this method would be: 1st, To give the
student positive knowledge of a kind; 2nd, to
make him most certainly hate History.

2. To discipline his mind. Here the chief
objects are the training of the mind by think-
ing historically; the awakening of the scien-
tific spirit; the cultivation of scientific think-
ing; power in using language; ability to grasp
grammatical distinctions; the fostering and
promotion of the literary sense. We are not
yet quite awake to this phase of History
teaching. .

3. To reveal man’s relationship to his
neighbor, to his country and to his race; to
make good citizens and good leaders for the
provinee and the dominion.
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The topical method seems to combine these
three objects—Advantages:

1. Assigning lessons by topics avoids the
evils of assigning so many pages of the text
book, and the student can pass his cxam-
inations just as well without committing those
tearful ‘‘howlers’’ which examiners meet
with,

2. Tt enables the teacher to select and con-
centrate upon the great facts in History, and
merely pass by the unimportant facts as con-
necting links, The teacher can supplement
the topies, point out their relative importance
and their connection with one another, and
help the student in acquiring a complete and
accurate general view.

3. Tt encourages the student, under the di-
rection of the teacher, to seck first his infor-
mation, assimilate it, and then use it. This
is one of the chief ends of all our education.
power to acquire and power to use.

4. The tracing of the origin, development
and end of any of the great elements of
human progress gives the student a definite
view of its complete evolution.
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Dangers of Topical Method.

The text book is to the student what the
day book is to the merchant. The merchant
needs the ledger to comprehend his various
accounts and departments and their relation-
ship. The topical method is the ledgor of
the student. If the topical method is used
alone, and the text book forgotten, there is
danger of the student’s information becom-
ing unconnected. He will lose sight of the
main current, and it is the current and
not the eddies which he should watech. After
all, every method has its limitations, and
these you must discover before you can use
it with discretion.

Subjects Suitable for Topical Method.

Constitutional progress.

National expansion.

Religious eulture.

Edueational progress.

Social progress.

Industrial and commercial expansion.

. Growth of liberty and overthrow of
tyranny.

NSO oo

An illustrative lesson— ‘The Friars’’—will appear in next issue.

A COURSE OF SELECTED LESSONS IN BRITISH HISTORY UP TO 1485,
(By G. J. Reeve)

A suggestion has been put forward more
than once that it would be well for the
teachers of British History to agree upon
a list of lessons to cover the important move-
ments and events in British History before
1485. An attempt is here made to suggest
such a list, and to emphasize the majn lines
of development at the expense of side issues
with no direct bearing upon the main current
of progress.

The whole period up to 1485 may be taken
in three sections: ‘
(a) Up to 1066: The Making of England;

(b) 1066-1272: Saxon versus Norman;

(e) 1272-1485: The Coming of Parliament.

In the first of these sections the outstanding
feature is the assembling in Britain of the
various racial elements that have shared in
the making of the English nation, and the
main line of study should be the contribution
mpade by each of these elements to the making
of the nations. The laws, government and
social life of the Saxons should be carefully
studied since they are the foundations of the
present-day institutions of England,

The state of England at the end of the
9th Century may be broadly summarized as
follows:

1. The Anglo-S8axon love of liberty had de-
generated into licence;

2. The Church was ignorant and corrupt;

3. Power was in the hands of an aristoeracy
which had outlived its usefulness and its
virtues;

4. The specious unity which appeared under

a strong king had uniformly disappeared un-
der his weak suceessor;

5. By the year 1000 A.D. the important ques-
tion was not whether England would be con-
quered, by whether Norman or Dane would
be the conqueror.

The second section, 1066-1272, deals with a
time of invention and experiment, with a con-
flict of two sets of ideas (Saxon and Norman),
the chief factor in shaping the course of deve-
lopment. The Saxon idea of kingship trium-
phed over the Norman theory of primus inter
pares; the barons followed the Witan and
aimed at controlling the royal power and not
at independence; the Church became strongly
national; the freemen saw the possibility o
resuming their share in the government of the
country by the road of the elected House of
Commons; the Saxon local courts and the
Saxon military system had also been revived'
before the close of this period.

The third section, 1272-1485, is mainly com
cerned with the growth of the powers ©
Parliament. This body, ealled as a temporary
expedient by Edward T., hecame a normal par
of the government as a result of the pressing
financial needs of Fdward ITI, was the real
ruler of the country under the Lancastrians,
and reached the lowest point in its long
career under the popular despotism of the two
Yorkist kings; after it had failed to make
good its claim to control or limit the execn:
tive. Other important features of this perio
are the decline of the importance of the
baron (due to military developments), the de
cline of the Church, and the rise of the
merchant class.
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Suggested Course

1. Prehistoric Man—¥His weapons, tools, oc-
cupations.

2. Celtie Britain—(a) Soecial, political and
religious organization; (b) share of Celts in
composition of English race.

3. Roman Britain—Extent, character and
effects of Roman occupation.

4. Saxon Conquest—(a) Methods and char-
acter of conquest; (b) the free village com-
munity of the Saxons.

5. The Church before the Norman Con-
quest—(a) The conversions; (b) Romar -7a.
British; (e) organization and its effect.

6. The Coming of the Danes—(a) New me-
thods and settlements; (b) influence on Eng-
land; (e) work of Alfred.

7. The Struggle for the Posscssion of Eng-
land—(a) Anglo-Saxon eivilization—its wealk-
ness; (b) the Danish Conquest—why tempor-
ary; (ec) reign of Edward the Confessor; (d)
Hastings; (e) was the conquest beneficial.

8 William T.~—(a) Feudal system, chivalry,
¢rusades; (b) King and Church; (¢) Domes-
day Book,

9. Henry 1I.—(a) King and Chureh; (b)
legislation and administration of justice; (e)
King and barons; (d) military matters.

10. John—(a) King and Church; (b) King
and nation; (¢) English and Normandy; (d)
charter,

1. Simon de Montfort—(a) The pioneer of
the representative prineiple; (b) the England
of his day.

12. Edward I.—(a) Union of Wales and at-
tempted union of Scotland; (b) laws; parlia-
ment.

13. Bdward JIL.—(a) Hundred Years’ War
(a trade war; (b) parliament.

14. Peasants’ Revolt — (a) Manorial sys-
tem, villein tenure and status; (b) causes and
results of revolt.

15. The First two Lancastrians—(a) Powers
of parliament; (h) Henry V.’s unwise policy.

16, Breakdown of Parliament Government—
(a) The triumph of the over-mighty subject;
(b) results of Wars of Roses.

17. England in Middle Ages—(a) Police,
trials; (b) agriculture, indnstry, comerce; (c)

Home Economics

SCIENTIFIC MANAGEMENT OF HOUSEHOLD WORK
(By Miss E. M. Eadie)

Madam President and Co-Workers:

The subject chosen for me deals with the
Present, but I wish first to recall that condi-
lons were different in the past. During the
time that the Manorial system was found in

ngland, each Manor house was self-existent.
0-day we may use rice from China, coffee
from Arabia, mutton from New Zealand, gowns
Tom Paris, and rugs from India. Habits of
Ving  were changed gradually, and the
changes were brought about by the develop-
;I_lent of roads, canals, railways, the introduc-
1on of money, ete. Even our grandmothers
Were proud of their achievements in weaving,
andle making, and food preservation, while
“;9 merely must have money to spend for the
lectric light hill, a ready-made gown, cans of

Tuits, vegetables, and meats.

ing‘he houschold work undertaken to-day may
resulﬂle only cooking and .cleaning, and the
diei 8 of our lahors in these fields are more
h cult to sece than the results of the efforts
o gur grandmothers, therefore we find many
as r?lr cleverest. women letting the factory do
Sameg?h of this work as possible. At the
our holm'e’ our L]oetorg are working long hours,
o amﬂpltals have waiting lists, and our places
enio usements overflow because there is no
JoOyment in doing things at home.

sy;fe“ cannot travel backwards to the old
‘ M, but T hope to show that housework

may be raised to the standard of other worth
while labour requiring intelligence.

Scientific management means minimum la-
bor for maximum returns. What returns do
we expect as a result o. household labor?
We must expect the welfare and health of
the family, and the sciences are ready to-day
to tell us how this may be obtained, and
nature’s laws never fail. A laboratory in-
structor in chemistry used to tell his class
to record exactly what happened in their ex-
periments, and he assured them that they got
the correct results for what they did. Dys-
pepsia, gout, and anemia are the correct re-
sults for certain habits of eating, What is
labor? What kinds of labor are there? For
why will we save labor? Let us consider this
chart. .

To what class of labor does housekeeping
belong? .

To what class of labor does home-making
belong?

Classification of labor— .

Class 1, unskilled; description, requiring
only bodily strength; examples, doek laborers.

2. Artisan; requiring skill with tools; car-
penter, weaver,

3. Clerk; requiring accuracy and persever-
ance—routine hrain workers; stenographer.

Al degrees of skill and intelligence may be
exercised in Classes 2 and 3.
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Better results bring higher wages.

4. Manager; requiring the above plus in-
itiative, experience and judgment; organizers
of industries.

5. Professional;
surgeons, sculptors.
Classify similarly household tasks, e.g.—

1. Carrying fuel and water,

2. Ironing.

3. Planning and preparation of meals,

4. The equipping, the furnishing, and the
upkeep of home plant.

5. Nuture and care of family,

Better results bring higher physical, mental,
and moral standards.

We can see that cooking and cleaning are
the kindergdrten subjects of home-making, but
it is with these I wish to deal. Why will we
try to economize in labor in the doing of these
tasks?

You have all heard of efficiency engineers,
who by motion study and various devices
have changed factory methods and studied
how to lesson labor in bricklaying, shovelling,
ete.

Nixon Carver, expert in rural economics at
the Department of Agriculture, Washington,
and often quoted in our magazines, gave an
address at the American Home Kconomies
Association meetings held at Cormell Uni-
versity three years ago. This address was
reported in the Journal of Home FEconomiecs
for October, 1913.

Nixon Carver said ‘‘ An efficiency engineer
saw a father amusing his child by tossing it
with his arms. It occurred to the engineer
that there was a considerable waste of energy
in the father’s ecrude and primitive manner
of doing this, and that he could invent a
single machine by which a father could toss
the child twice as high and many times as fast
with less expenditure of energy. The ddiffi-
culty with this scientific gentleman was, that
he did not know what economy is for.’’

There is an easier and more expeditious
way of getting a golf ball round the links
than by using a golf club. To answer this
third question, ‘“‘for why will we try to save
labor,”’ then, we need to know whether the
doing of that task is worth while. Such
labor we will call productive labor, not in the
materialistic sense, but for the sake of the
family or human life. The mother who ne-
glects the dusting of the parlor table and
takes the children for a walk, or a romp, or
reads to them, may be choosing the more
productive occupation. An English teacher
once said a good duster may be a most un-
comfortable person to live with., Dust on a
hard, dry, polished table ean do little if any
harm, whereas bacteriology teaches us that
dust in our food may cause illness and fatality.
Knowledge is necessary in order to make the
choice of what tasks may be most productive
of family welfare.

Is it not a very important concern of ours
to understand the nature of woods, metals,
etc., in the home, and the cleansing agents
suitable for these in order to preserve them
and keep them fit for use? Further, is this

requiring all the above;
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knowledge not necessary in order to decide
what is wise in our choice of things about
us? What does a great deal of silver orna-
ments, pudding dishes, tea service, etc.) mean
in the home? Ts the care of that productive
labor? Housckeeping is only a means to the
end of home-making.

Knowledge and moral courage are necessary
if we are going to set up new standards and
eliminate unessentials that hamper our best
living and happiness every day. We require
the necessities for efficient living in food,
clothing, shelter, ete., and in exercise. In
education and the larger life we read ‘‘Our
modern man may be a little dull of hearing
and rather hard to talk to, but with the
microphone he can hear a fly walk. He is a
trifle short-winded and finds running fatal,
hut why should he want to run when the
‘elevated’ shoots him over the city, and the
‘limited’ over the country? All along the
line of modern human defect we find the
substitution of some mechanical excellence.
The modern man is not personally attractive,
but he has undoubted taste in bric-a-brac. He
has lost his wholesome appetite, but gained
a French cook. He fails in demoeracy, but he
gives alms. He denies himself fresh air and
pure water, but he has the sanitarium and the
doctor. Stated in this bald fashion, the
illusion is evident. One puts it aside as
resolutely as one would put aside the tempter
himself, The substitutes are poor trinkets to
be offered in exchange for human power and
beauty and excellence.

‘‘From this way of looking at life, all ac-
tivity which makes against the health and
sanity and completeness of organic power is
eriminal, and this, whether the wrong be com-
mitted in the name of education, or industry,
or art, or religion.”’

A doctor once charged $25.00 for a preserip-
tion which read ‘‘saw wood.’’

Labor saving devices may not he of value
in some inexperienced hands, or by others
may be abused, ie., sufficient exercise may
not be taken if we can press a button and
have everything done for us.

Kinds of labor saving devices:—

1. Plan of house with built-in and sta-
tionary conveniences,

2. Furnishing and arrangement of equip-
ment. ‘

3. Household tools must be efficient, easily
cleaned tools.

4. Utensils for accurate measurement.

Note—A few charts and models of these
were shown and suggestions were made as to
how this work may be adopted to public
school classes by means of connection with
drawing paper, cutting wood work, arithmetic,
spelling and writing.

A kindly husband may buy for his wife
any number of so-called labor saving devices.
If they are of no value to the user they would
be better in the shop—out of the way of the
housewife. ‘‘The greatest labor saving device
is the woman who is master of the situation.’’

Wherein lies the value of any of our pos-
sessions? Fconomists have generally neglec-
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ted the woman’s side in calculating the wealth
of nations. Mill said, ‘‘To be wealthy is to
have a large stock of useful articles.”” Ruskin
points out the flaws in this in ““Unto this
Last’’; ‘‘lately in a wreck of a Californian
ship one of the passengers fastened a belt
about him with two hundred pounds of gold
in it, with which he was found afterwards
at the bottom. Now, as he was sinking had
he the gold or had the gold him?’?

Wealth means the possession of wuseful
articles which ,we can use. It depends on
the can and not the have. What we cannot
wield to serve us may often chain us to in-
ctonvenience or even misery.

Do our houses serve us perfectly, or do they
demand too much time and Iabor?

Does our clothing answer the hygienic and
artistic reason to be, or hamper our every
step? :

The things we have may not only annoy,
but cause misery for the family through un-
Wwise use.

Ruskin — ¢‘‘Whether any possession is a
curse or a blessing depends on the user.’’

Fire and water are good servants, but poor
masters.

Fire may burn or warm us.

Food may cause dyspepsia or nourish,

Clothing may distort our bodies or protect

em,

_Ruskin——“Wealth means any support to
life or strength. There is no wealth but life.”’
Anything at the disposal of the housewife
that will in its use lead to welfare, or effic-
lency and comfort of the household, is in-
tluded in the wealth of the housewife. We
are too apt to think we have a home when we
ex?ze a collection of beautiful wedding pres-

8.

Nixon Carver—‘‘The educated or cultured
Person might live more economieally than the
Uncultured person,’’ means the educated per-
Son should be able to make the best use of
all resources, fresh air, sunshine, etc.—as well
38 of those things which must be procured
With money.

Car_lyle in Sartor Resartus says—¢‘‘Under-
Standing is not & tool, it is a hand which can
hangle any tool.’’

egitimate use of labor saving devices pre-

vents drudgery, strain and premature death,

and puts joy into the doing of things worth
while with the best tools and in the best
manner,

H. W. Dresser, in his book on Human Effie-
iency, has a chapter on the value of human
work. I have abbreviated part of this sug-
gestive chapter. Therc he says: ““ Undoubted-
ly no condition is so complex as that presen-
ted by the home. Would it be possible to
make a study of all housewifely activities
and draw up a schedule so as to save time,
material and money? At first thought the
undertaking seems wholly impossible, since
the housewife must do forty things in a day
and, knowing from Iong experience how every-
thing should be done, she ig likely to resent
a plan which seems intended to get more work
out of her. Yet the housewife who believes
she has learned the best way would admit
that she acquired the art slowly, and that
there is still room for improvement. Surely
no scientific student of these problems would
wish to get more out of the housewife, but
would see her less fatigued and happier at
the elose of the day, with more accomplished.
If by taking these matters under consider-
ation she is able to be a little more patient,
less nervous, more contented, there will be
something gained. A calm interior will thus
become the starting point for better planning.
The thoughtful housewife may object at first
to the vacuum cleaner or the fireless cooker,
for fidelity to the good old ways is strong.
The alert mother enlists the services of chil-
dren and others when they are passing empty-
handed and can easily carry needed articles
to another room. She posts a list of repairs
and other services to be attended to, at
leisure, by the father. She is not doing forty
things in a day, but just one thing with many
branches, each one of which is contributory.
Bfficiency is not merely a question of capac-
ity and training. Where there is love and
interest there is a way. To have a scale of
values revealing an end that is worth while
is to be superior to time, and to many other
conditions, intent on realizing the ideal.’’

It is not only the emancipation of women
that is needed, but the emancipation of hu-
manity from the tyranny of things, and from
customs which blasts like a hoar frost and
traditions which hamper our daily living.

HOUSEHOLD SCIENCE FOR RURAIL SCHOOLS
By, Mary L. Kelso, Brandon, Normal School

i(;Ulltll 8 comparatively recent period, educa-
in llt;vas_ regarded mainly as a means of train-
i ogn 16 intellect, but this conception of educa-
iden, 18 now con_sxdered incomplete. As our
o 8 are becoming broader we realize that
Mentplllrpose' of schools is not only to give
fon al training, but that all the child’s activi-
v mand interests should be given direction
B l:aans of the training given in our sehools.
er than that, we believe that these ac-

tivities and interests will assist the mental
development. . ]

Household science aim to educate in this
way, by directing the mind to ideas connect-
ed with the home and by training the muscles
to perform household duties. If this subject
be rightly presented it will give a mental
training similar to other subjects of the course
of study. Another valuable reason for adding
this to the course of study is that it relates
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the knowledge gained in school to the home
life. If this subject is used as a means of
correlating the various subjeets it will lead
the pupils to see the importance of mastering
other school subjects. (See note.)

The special branch of this work which ‘T
wish to discuss is that of hot lunches for
rural schools, and before doing so it might
prove interesting to briefly sketch the history
of the School Feeding Movement, for in doing
so faets will be brought to mind which may
help to stimulate a lasting interest in the
work.

Germany

The actual historical beginning of school
lunches was made in the City of Munich,
Germany, when Count Rumford established
‘‘People’s Soup Kitchens.”” The work,
though not organized for many years, was
never discontinued, and in 1876 the city pass-
ed a law requiring all school buildings to
inelude & kitehen and diningroom.

France

In France the work commenced in 1849,
when a local battalion of the army, stationed
at Paris, found that there was a surplus in
their treasury at the end of the year. The
men decided to use this money for the gen-
eral good of the people, and it was given as
& school fund, with the stipulation that it
was to be used for the purpose of making the
school more effective; and, to make a long
story short, it was used for the establishment
of achool lunches,

England

In Bngland it was Vietor Hugo who, in
1866, by furnishing meals to the country ehild-
ren in the neighborhood of his home in the
Isle of Guernsey, started the charitahle pro-
vision of meals to school children, which dur-
ing the following 50 years was extended wide-
1y over the country. Little official notice
was taken of this work in spite of local ef-
forts until the events of the Boer War. The
startling fact brought to light was that only
2 out of every 5 men who applied for ad-
mission to the army could be admitted, the
rejection being due to physical unfitness.
Whether or not the fact was a fact it served
to rouse tho country to a high pitch of excite-
ment, and for four years England was the
scene of a most searching self-analysis that
any country has ever known. It was rumored
abroad that the English race was deteriorat-
ing; that the end of her supremacy had be-
gun, and that she was repeating the history
of Rome. Commission after commission was
appointed to investigate the situation. The
first commission was charged to look into the
condition of physical training in the schools,
and although they found out that it was not
at fault, yet they discovered that a large
percentage of the children were poor material
to train, due to malnutrition, and the result
of this discovery was a recommendation by
the commision to the effect that where this
condition existed, food should be provided.

Another commission was appointed-later to
inquire into the causes of the alleged physical
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deterioration of the race. This commission
reported that the causes were not evidently
hereditary. Again the factor of malnutrition
was noted. After the report of possibly the
fourth commission a ‘‘Provision of Meals
Act’’ was passed. It is interesting to note
that it preceded many other Acts, all of
which were in relation to national conserva-
tion in England. At present the work of
school feeding is under the direction of the
medieal department of the national education
board. Every child in the schools must be
examined by the school medical officer, and
his nutrition is made the basis of the report
on his physical condition.

Scotland

In Secotland, which has its own school feed-
ing Jaw, the work is in a sense compulsory,
as the local educational authorities are roquir-
ed to see that any child reported as underfed
is cared for.

Germany

When England passed her ‘‘Provision of
Meals Act,”’ Germany became apprehensive
of her own condition, and since it was esti-
mated that 46 per cent. of the drafted con-
seripts were unable to pass the physical tests,
one of the major causes being, as in England,
Iong continued malnutrition, the subject of
sehool feeding became a burning one, and be-
fore the war there was a great agitation for
compulsory legislation.

To Summarize

The school feeding movement began over
a century ago, and promoted with the various
objects of charitable relief, encouraging school
attendance, promotion of hygiene, and na-
tional welfare, the work now is receiving
national recognition and is subject to national
legislation in France, Bavaria, Denmark,
Switzerland, Holland and Great Britain, and
is national in seope with support from the
municipalities in Germany, Ttaly, Sweden,
Norway, Finland, Austria and Belgium. Be-
ginnings have also been made in Spain, Rus-
sia, the United States and Canada.

Need of Hot Lunch

Personally, T think the system used in Eng-
land is well worth our effort to repeat and
by that I mean I think medical inspection
and school feeding should go hand in hand.
If we approach the problem of school lunches
and medical inspection with a consciousness
that they are inter-dependent and co-operat-
ing to secure the same end, we shall hetter
appreciate their educational importance. The
purpose of sehool lunches and medical inspee-
tion are largely identical. Both are designed
to act in a preventative and curative way in
all phases of physieal and mental health.
Medieal inspeetion secks in part to eliminate
contagious diseascs from the public sehools,
while school lunches aim to increase the re-
sistance of children to contagious diseases.
Medical inspection seeks out physical and
mental defects, while school lunches aim to
prevent or relieve physical or mental defects.
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The common ground of school lunches and
medical inspection might well be said to be
the prevention, determination and reliet of
malnutrition. Intellectual development and
physical development are interwoven. One
eriticism one might offer regarding statistics
of medical inspection is that while they re-
cord symptoms they seldom deal with causa-
tive factors.

Did you ever realize that poor teeth are
the result of insufficient lime and other salts
in the food. You may have noticed, too, that
In some families more than one member of
a family will have the misfortune to have
broken limbs, or one individual may have
more than one breaking aceident. Has it
ever occurred to you that it might be an in-
dication of an improper supply of the proper
Nourishment for bone building?

. Where medical inspection and school feed-
g are going hand in hand we find reports
Saying that the symptoms of malnutrition
which have been overlooked, or have been
Tegarded as unavoidable, are noted as aenemia,
Pallor, muscular weakness, squints, diseases
of the external eye, lassitude, inattention,
backwardness and mental dullness. Among
t_ € results are stunted growth, delaved phy-
8ical and mental development, weaknesses of
t_e 8pine, increased susceptibility to infectious
13eases and marked liability to tubereulosis.
acts like these should make every parent
and teacher ready to co-operate with any
Movement towards proper feeding.

x fully believe that the children in rural
distriets’ are on the eve of receiving, shall T
S8y, a square deal. The city child has the
advantages of well planned, well equipped
Schools, and with all that, well trained teach-
ers. The system of consolidation is doing
’sn“‘lh to make the same possible for rural
0‘% 00ls. Meanwhile, we are not losing sight
N the fact that there are scores of one-room
Ural schools, and the aim of the Brandon
. 0rmal School is to train teachers for those
Chools. TIn addition to the lessons in cookery,
a:;ne‘nurs'}ng, cleaning and laundry, lessons
s thglven in management of soeial functions
gani at the students will have training in or-
ox 1Zing labor and rotation of duties. This
gag;?r_lenee should be helpful to them in or-
avethng hot Iunch work so that it will not
teachef ;):dal}ddone_ by the teacher or by the
. T O Ay 4
will dp pos b(;t. er girls, but every one present
Each student is requi i
Student, quired to design a cup-
b(’:;‘d'tsult.ab]e for this work, keeping in minId
must lb Will be used by children, that there
or the a place for storage of lunches and
we a: chlldrenfs individual equipment, as
Manga) Otthﬁ_?l‘ equipment and supplies. Tn the
2 blue mli‘ﬁltn;‘ng department they will mak'e
Mate of cont. or a cupboard and get an esti-
The stu
Work mtltde
l‘elati(m of
Subjects;

nts have been grouped together to
2 Ssuggestive outline for the cor-
this work with the other school
and later we hope to grade this
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correlation and make a suggestive syllabus
for rural schools,

The line along which we are working is
to try to provide at least one hot dish a
day to supplement a suitable lunch from home.
This can be managed by Friday afternoon
demonstrations, when the duties for the fol-
lowing week could be assigned. There could
be cooks who would also act as a menu com-
mittee, waitresses, dishwashers, housekeepers,
ete, The duties should rotate and everything
should be so well planuned that the carrying
out of the work wounld not be distracting to
other work.

So that the students may know how to plan
this work, they are working out a suggestive
list of Friday afternoon demonstrations, and
this of course will require alterations to meet
the needs of various communities. They are
also working out market lists, with a view to
being ready to make requisition lists. Later
on they will consider what the school garden
can contribute to the hot lunch.

Over 50 per cent. of the students who at-
tended Second Class Normal in Brandon last
year and of those in attendance this year,
have had the experience of carrying their
Iunches to school. An opportunity was given
for every student to express opinions regard-
ing the defects of the cold lunch system, and
to discuss the advantages of hot lunches for
rural schools. The result of these discussions
may be summarized as follws:

Defeets of the Cold Lunch System

1. TImproper receptacles or wrappings.

2. Tmproper lunches, due to various causes,
among which we might mention, hurried pre-
paration, neglect, lack of knowledge, ete.

Quite often children pack their own lunches,
when mothers are busy, and what do we find
them selecting? It may be the first thing in
sight, or whatever is conveniently packed, and
too often the selection is pie or some similar
food difficult to digest.

3. In the winter season it is difficult to
prevent the freezing of the lunch.

4. Many children have chores to do before
they leave home, with the result that a scanty
breakfast is all they have time to eat. In
cases like that you will often find recess-
nibbling, which often interferes with a noen
appetite. A better way would be to allow
them time for a lunch when they arrive a.nd
their recess could be used for the purpose in-
tended.

5. A cold lunch is not very appetizing to
anyone at noon, and it ig less so in cases where
children are not properly nourished. Many
children simply nibble at their lunch and
throw the remainder away so that mother will
not know when they get home, .

6. T think I would safe in saying that in
possibly 50 per cent. at least of the rural
sehools, the school lunch is undiscxp]med, the
pupils being allowed to eat their lunches
wherever they choose. In fact, in some cases
the only choice they have is between the
dusty basement, or poreh, or outside. The
resuits of the undisciplined lunch are scatter-
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ed crumbs, papers thrown about, and swarms
of flies, ete. The habits of eating are often
far from being the best. T know I am safe
in stating that a large percentage, more than
50 per eent. of the pupils, simply bolt the
cheerless eold lunch In order to get out to
play, and much that is taught in regard to
table manners is simply undone at the un-
diseiplined school lunch.

I might enumerate many more defects, but
T think it would he more valuable to enumer-
ate some of the advantages of the hot lunch
system.

The Advantages of the Hot Lunch System

1. A better physical condition is ensured
as the proper selection of food results in ease
of digestion,

2. A higher standard of efficiency is pos-
sible, as the pupils are more alert and atten-
tive during the afternoon session.

3. Habits of cleanliness are formed by in-
gisting on every child washing his or her
hands before partaking of food. .

4. Habits of courtesy are formed, and girls
and boys are both educated to form sane
ideas about the boys’ part in the work.

5. Tt makes it possible to continue home
instruction in proper table manners, and the
proper use of utensils.

6. Hahits of generosity are formed.

7. Children are educated along the lines
of proper selection of food.

8. Children become genuinely interested in
production of food materials, and learn the
value of home grown products. Tf a school
garden is not already in existence the lunch
will stimulate enough interest to have them
want a school garden.

9. Tt establishes a good relation hetween
teacher and pupils and gives the teacher an
opportunity to direct conversation along pro-
per lines.

10. An clementary knowledge of domestic
science will be acquired,

11. Children will hecome more useful at
home and can relieve their mothers of the
respongibility of the lunch basket.

12. Tt raises the dignity of the household
duties.

13. Tt affords an opportunity for the teach-

er to have some control over the lunches
brought from home.

14. It affords an excellent lesson in co-
operation; co-operation among the children,
co-operation on the part of the mothers and
in this way an excellent spirit of co-operation
between home and school is developed. One
gehool has a schedule arranged whereby each
mother can know the date on which is expect-
ed to co-operate by sending stated amounts
of food supplies. (Wisdom required). It is
essential that the teacher be competent to
create and hold the proper co-operative soecial
spirit.

15. Children develop healthy appetites for
wholesome food.

Those who read the report of last year’s
work would notice that we had three experi-
mental lunches. In each case one student
acted as teacher and organized the class as
she would the pupils in a rural school. This
yvear we made the experiment still more prac-
tieal by arranging with the public school to
have 15 children for the day. A student was
placed in charge of this ‘‘rural school’’ and
taught the lessons assigned by the various
teachers from whose rooms the pupils eame.
A hot lunch was prepared, and the students’
report of the experiment is very encouraging.

The ideal arrangement, I think, would be
to have a household science graduate take
charge of this branch of work in a locality
and visit several schools, but until something
like that ean be made possible, let us do what
we can to introduce household science into
rural schools.

Never before have we faced a problem like

that of the present. Our country is being
robbed of so many of our best men that our
minds naturally turn to the up-growing gener-
ation. When we realize what they have to
face in the near future, is it not the duty
and privilege of every British citizen to do
all in his or her power to prepare our boys
and girls of today to shoulder the bhurden of
tomorrow. Statistics show us that one means
of produeing a strong mation is through the
control of the proper feeding of the children.
Then, for this reason, along with the others
already mentioned, Tet us do what we can
for the children of the rural communities.

Supervisors and Principals

EFFICIENCY TESTS.
(By W. J. Sisler)

Two years ago I was struck foreibly by the
statement made by the head of a large pub-
lishing firm, who said that the greatest fault
of the boys that they got as apprentices was
that they had no realization of the value of
time. This firm had a wide choice in select-
ing boys and took only the best that they

could get from the high schools. If this i8
true of the best boys in the high school, what
is the condition of those of only average 0F
less than average ability? With the idea of
finding out just what individual pupils coul
do in a given time, T gave a series of tests
to pupils of all grades from Grade IIT. up-

ek
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ward. The work was very simple. All that
was demanded was accuracy and speed.

The following tests given to Grades IV.
and V. will illustrate what was done:

6 days—hours,

. 14 yards—feet.

. 12 gallons—quarts.
515 pounds—ouneces.
6 feet—inches.

6. 33 inches—feet.

7. 21, days—hours.

8. 214 hours—minutes.
9. 44 ounces—pounds.
10. 13 pints—quarts.

g1 o po 1

. The questions were dictated and after be-
ing set down pupils were given four minutes
to fill in the answers. The results were:

No. having No.having Average
all correct 9 correct of class

1 50%
4 63%
7 68%
4 65%
12 70%
11 90%

Immediately after this test the following
words were given and the pupils were given
one minute in which to write the plurals:

an, woman, boy, child, house, loaf, foot,
tooth, sheep, mouse.

The results were:

19 90%
10 919%
12 90%
14 889%
19 90%

3 98%

There were about 45 in each class and the
pupils were not allowed to ask to have the
words repeated nor to get the slightest help
of any kind. The work appears so simple that
one would think that at least 90 per cent.
should get all correct. But the fact remains
that only about 20 per cent. of the pupils
got all the problems correct, and less than
50 per cent. could give all ten of the plurals
without a mistake. Other similar tests were
given, in most cases with better results, but
it does not seem that{ the results are quite
satisfactory. I believe that the fault lies
partly in the fact that problems usually given
are too long and pupils get tired of spending
a long time in working over a theoretical
problem for which they do not see a practical
application. They expect hints from the
teacher, have problems re-stated, or get help
from other pupils until they lose the power of
concentrated thought and really independent
work.

I believe that in arithmetic at least short,
simple problems as practical as possible should
be given, and pupils should be required to do
these with accuracy, speed and neatness.

I must confess that I have been rather
disappointed with results obtained and should
be glad to know the experience of others
along the same line.

GRADING AND PROMOTIONS.
(By A. E. Hearn)

In an article published in the Free Press on
Fel?. 3rd last, forming one of a series of
artlc}es on ‘‘The University Question in

anitoba,’’ the following reference is made
to the work of the public elementary schools:

A clever child could easily learn in five
years all that is taught in eight or nine, and

venture to say that without taxing himself
Unduly he couid do it in four. It is not
Mmerely harmless that such a clever child should
‘t";altt a year ix} e:}ch standard in order to pass

0 the next; it is positively demoralizing to

18 charaqter and intellect because each lacks
ite éxercise and effort which is requisite to

8 Viﬁthh -and development.’’
just e shall all be ready perhaps to admit the
We ness of this latter statement, although
a’ssemt?y feel strongly disposed to question the

eer ton made in the opening sentence. To
s IIl) children in a grade any longer than
coursecessar_y to cover the work well is of
mitte?l an injustice and should not be per-
° an: hethex: or not this is heing done
Whethy oxtent in the public schools and

er we are permitting or actually encour-

aging retardation among the cleverer children
is another question. Even if it were possible
to put a child through the grades in four
years it does not follow that it would be
desirable to have him enter the high school
say, at 10 years of age. With pupils who
enter school late it is somewhat different, and
I am convinced not only that clever children
can cover the grades in less than eight years,
but I know that many of them do so. To
satisfy myself as to conditions in my own
school T made an examination recently of
the attendance cards, and I found that of ?,ll
the pupils sent up for the entrance examin-
ations in the past four years 34% of the
number had covered the eight grades in seven
years or less. 159% of the whole number had
done it in six years or less, while 9% had
taken but five years. Probably an investi-
gation of this kind undertaken in other
schools would show similar results. However,
the charge that we are wasting the time of
the brighter pupils eannot be passed over
lightly, and I had thought it might he pro-
fitable this morning to devote a short time to
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a disecussion as to how far this charge is true
and if true, what remedy ought to be applied.

And, first of all, it may he admitted that
the plan of teaching large classes in graded
schools does, indeed must, have a tendency
to hold back the cleverer pupils to sccommo-
date the slower ones. Many different plans
have been suggested and put into operation,
particularly in the United States to over-
come the difficulty, but it seems to me the
extent of the evil will depend largely upon
the degree of elasticity allowed in our me-
thods of grading and promotion whatever
those methods may be. I care not very much
whether the course is divided into eight
grades or six as some would prefer, or into
sixteen half-grades as in many schools in the
United States. The individual boy or girl is
more important than the system of grading,
and - no system will be a success unless con-
siderable latitude is allowed in its working
out. If we were to follow the present system
rigidly we should have whole classes of pupils
passing from grade to grade at the same time
each year from the receiving grade to the
entrance class, and pupils who failed would
have to do the whole year’s work over again.
This, with the provision.of supplementals,
is_what actually takes place in the high
schools and university, and I presume it is
a fairly accurate picture of what our critie
imagines to be the condition in the elemen-
tary schools also. Now, an ideal condition
would be the very opposite of this. Every
child would be given the opportunity to
cover the work of the grade in as short a
time as he was able to do it well and would
be advanced to a higher grade the moment
he was ready. This is perhaps unattainable
under present conditions, but it is well to
keep an ideal before us and the nearer we
can approximate to that ideal the better it
will be.

It appears to me there are a number of
ideas abroad that have hecome more or less
fixed that we shall have to rid ourselves of
before we can attain that flexibility of work-
ing that T consider needful. And, first, there
is the idea that promotions should he made
once a year at Midsummer. T think T am
right in saying that 759% at least of pro-
motions throughout the schools are made at
the close of the spring term. Perhaps this has
become the rule by reason of the fact that
the high schools have fixed dates on which
their courses of study begin and end, and for
which reagon the entrance examinations are
held in June. 8o far as Grade 8 is concerned
the matter is not in our hands, hut it does
seem to me there is no reason whatever for
having fixed times for making the promotions
from grade to grade. The step from one grade
to another is Like any other step in the child’s
development, as for instance when he has
completed the learning of the phonic ele-
ments or when he has mastered the process
of long division and the step forward should
be made as easily as possible, and ohviously
the right time to make it is whenever a pupil

a class has completed the work of the

grade without respeet whatever to the time
of year it may happen to be.

Another idea that we should do well to
put aside is that it is necessary or desirable
to make promotions in the mass that is a
whole class at a time. When a teacher gets
a class of pupils starting a new grade of work
say, in August, she is inelined to plan her
work somewhat like this—so much arithmetic
to be covered by Christmas, so much more by
Easter and so much by June and so on with
grammar and spelling and the other sub-
jects. Such a plan would be an excellent
one assuming that all the pupils were to be
put through together, as for instance ‘in
Grade VIII.,, where all must wait their test
in the entrance examination. But in the
lower grades is it not an injustice to the
cleverer pupils to set the pace to aeccom-
modate the average or slow ones? T am
saitsfied that out of a class of average ability
one-third of the number at least counld, if
given the chance, complete the work of the
grade in seven or eight out of the ten months,
of the school year. T say I am satisfied it
can be done because T have seen it done re-
peatedly, and to accomplish this a teacher
should have at least two and perhaps three
or four classes from the very beginning of
the term, and the most advanced class should
be given the opportunity of covering the
work in the shortest time possible with the
view to promotion as soon as they are ready
and without respect to the standing of any
other children in the room.

There is a third point of equal importance.
The grade teacher should be able to look
beyond her grade. Her attitude should he
not to have all her pupils just cover the
work of the grade in the allotted time, but
rather, considering the pupils as individuals,
to advance each one as far as he can g0
during the time the pupil is under her charge.
Not only should she promote the most ad-
vanced of her class ahead of the rest and
as soon as the work can be done, but she must
be prepared to ecarry the promoted pupils
through the higher grade as far as they can
go by the end of the term. There is an ad-
vantage in having a senior class in a room
doing the work of a higher grade. Tt is the
best kind of incentive to the slower ones.
Each junior knows there is a place in the
senior section waiting for him whenever he
is ready to take it. The change of studies
too will not be a disadvantage to the teacker
and will help to give her new interest in
her work.

Under this plan a re-grading of the whole
school will be advisable from time to time.
At the end of a vear it will be found that
nearly every room in the school will have
two grades and perhaps three or four groups
doing work at different stages. The advaneced
pupils in one room will he found to be ahead
of the juniors in a room higher un and so a
complete survev of the attainments of each
punil is desirable, for the purpose of redis-
tribution. Tn our sehool we make this sur-
vey in the month of June. At this time we
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try to place every child according to his
attainments and ability. Three factors go to
make this classification: (1) The amount of
work so far covered by his group; (2) his
teacher’s estimate of what he should be
capable of doing in the coming term, and (3)
his record for the past year as shown by
the marks obtained in examinations conduc-
ted throughout the year. By the use of these
three factors we are able to come to a fairly
accurate estimate of pupils’ standing and the
relative position .of each is determined from
the highest to the lowest. Of course, I don’t
mean that all the pupils will be arranged in
Consecutive order. There will be grouping,
but the groups will be small in some cases
but three or four in a group, in others per-
haps fifteen or twenty where the teacher
considers they are on a fairly even level.
Lists of pupils ;will be prepared, each
class or group on a separate sheet. These
lsts will show (a) the work so far covered,
(b) the grade or division to which pupils are
to be promoted, and (e¢) the pupils’ standing
in the examinations. It will show also the
Number of days so far spent in the grade and
Temarks on each pupil according to individual
needs,
. This being done, the next thing necessary
18 to arrange the groups in order and re-
distribute them among the teachers ready
for the fall term. Suppose the clags unit is
Pupils, then the most advanced 40 or
ereabouts will be given to the head teacher,
the next 40 to the second teacher and so on
Own to the lowest pupils in grade I. In
Some cases in order to equalize the classes

it may be found necessary to divide the
groups, but as I have said the groups will be
small and it will not often he necessary to
split them up. Thus each room at the open-
ing of the fall term will contain pupils as
much alike in standing as it is possible to
get them. Each teacher on the re-assembling
of school will be handed her lists, which will
show her exactly the pupils she may expect
and the place of each. This will provide her
with a ready eclassification on whieh to begin
her work, and will show her at a glance
what work each pupil is ready to take up.

Now I have indicated how I consider flex-
ibility in the work of grading may be at-
tained, (1) by making promotions at all times
of the year, (2) by the promotion of small
groups as soon as ready, and (3) by retain-
ing the advanced groups under the same
teacher till the end of the term. I have
shown how a redistribution may be carried
out once a year. I have one other thought
to offer, and it is this. However careful
we may be be with our grading and however
often we may make promotions, there will
always be found some pupils in a large school
who might better work in a higher room.
The supervisor must be on the watch for these.
The teacher will not always call your atten-
tion to them. It may be the pupil is older
than his class and able to do harder work,
it may be he is a foreign boy who has been
handicapped by having to learn a mew lan-.
guage. Whatever the reason the best plan
is to remove him at once to a higher grade
room. We seldom find that a pupil so ad-
vanced fails to make good.

Mathematics

INTRODUCTORY TALK
A Summary
(By J. C. Pincock)

oré&re we teaching Algebra, for instance, in
facplr' thl_it our pupils may gcquire a certain
ionslg ity in manipulating algebraical express-
Stug; Or are we relating the subject to other
. tl:es of which it is the chief handmaiden?
s ¢ subject an end in itself or do we keep
™ind as we teach that it is a form of
discipline through which a student
Power to grapple more easily with
of any kind. In our teaching of
are we interested mainly in bring-
udents to the stage where they can
and prove that certain points are
o or, are we anxious that in the study
whie Ometry they may acquire that training
sub‘],ectmakexs possible such testimonials to the
v 8 as this, given to me some time ago
Y ovI;rOmlnent educationist in this province:
f&cilite to my study of Geometry whatever
Y T possess of presenting any proposi-

acquireg
prOb]ems
geOmetry
mg our gt
pﬁl‘Ceive
€o-linegy

tion before a body of men in a clear, concise
and logical way.”’ .

Mathematics more than any other subject
on the currieulum gives training in consecu-
tive thinking. We do not learn to think v_vell
logically without constant training in logical
thinking. That surely is supplied in mathe-
matical study if anywhere,

Mathematies is invaluable as an aid to
English composition. The first essential to &
good proof in Geometry is correct and careful
arrangement of ideas so that logical sequence
is maintained throughout, What better modg]
for any essay than a Geometrical proposi-
tion? Tts study would at any rate save us
from addresses which say so little with so
many ornate sentences. .

What about that ability to grasp essentials
necessary in any form of study? ‘“Under-
standest thou what thou readest’’ would, we
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fear, be answered in the negative by many
who read much to-day if they were truthful.
Why? Because they read words and not
thoughts and often miss the meaning of the
author, Can a pupil work any problem in
mathematics without first reading it so as
to understand exactly the conditions given
and required in the problem? Much more
can and should be said of the value to general
education, of mathematical study, but if this

effort will serve to awaken us to the neces-
sity of having firm convictions of the im-
portance of our work it has not been in
vain. Our subjeet is bigger than our text
books.

A clearer vision of its real function will
make us better teachers, satisfied that if we
teach it faithfully we are rendering service
second to none in the cause of edueation.

English

ORAL COMPOSITION.
(By Miss Colwell)

In preparing a discussion, however brief,
on the subject of oral composition the searc-
ity of material at once becomes evident. The
‘“Bpecial Methods’’ texts eclaim that .oral
work is of great value, far beyond that of
written work; but maintain a discreet reti-
cence concerning the methods to be employed
in teaching it effectively. Several monographs
on the subject are to be found in the New
York Teachers’ collection. The text bhooks
in Rhetoric and Composition contain, some
of them, a chapter on argumentation and de-
bate and these mainly in the written form;
others occupy no space whatever with the
subject in any form, and confine themselves
to the written composition in theory and
practice. The Ontario High School composi-
tion, however inferior it may be in some
respects, is yet superior to our own text
books in this respect, for there is in it a
brief course in oral ecomposition which may
serve as a starting point, at least for the
busy teacher. The field is therefore practie-
ally & virgin one, and there is need of some
good genius to arise to clear it for us.

During the last century great strides have
been made in the methods of teaching in all
subjects. Formerly, theory was considered of
paramount importance, and education was a
cramming of knowledge. The world of activ-
ity and experience was of no account, In
most subjeets this is a thing of the past.
The text book has been supplemented by the
laboratory and practical work in chemistry
and physies, by field and forest in botany.
Perhaps we who teach English have been
slower in making the change to the world of
action, more espeeially in our composition,
where we still confine ourselves to rules with-
out practice, and practice without effective
criticism; and again in our neglect of the
spoken word. Oral composition is the natural
shape of the art of expression; it is the
erucial, fundamental matter; the human, vital
and essential form of language. Speech is
primary, the visual symbols of sound are but
secondary. The tongue, not the pen, is the

greatest, because the primary instrument of
language. In very justice, therefore, it should
receive training, and by this training in
the spoken word the pupil’s attention will be
drawn to the facts and usages of his language
in their living forms. This is the first great
advantage of the study of oral composition.

The second advantage follows naturally
from the first. By his work in oral composi-
tion the pupil will be greatly benefitted in
his written composition. He will learn that
the former is the normal or typical form of
expression, and he will thus write with the
idea of how his words will sound and not how
they will look, before him. Once the pupil
understands that he composes as well when
he speaks as when he writes, many of the
diffieulties of the written composition will
be cleared away. One of the commonest forms
of incapacity in the High School pupil is bis
inability to think connectedly. He thinks in
seraps, he speaks in seraps, and he expresses
himself disjointedly in writing because he
is ‘allowed to express himself thus orally.
Has any teacher here failed to obtain at oné
time or another the statement from a pupil,
““I know it, but I ean’t express it.’’ The
root of this evil lies far back of the High
School. Tf in all recitations the pupil were
required to be careful of the form of his
sentences given in answers to questions, of
the form of his oral'reproduction, and of the
coherency of his contributions to class dis-
cussions, this difficulty would disappear from
the written work as well. From lower grades
through higher, to and through the High
School the pupil should be led to he connected
and {direct in his statements, should be
checked in tendency to irrelevancy and di-
gression, and should be corrected in wrong
use. Tn the ideal school the standard of the
Fnglish class is the standard of all classes:
the topical recitation in history or geograph’
the exposition in science, the argument in
mathematies, all should be in the hest formi
Here the general teacher in the smaller scho0
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has the advantage of the specialist in the
larger. )

Just here I should like to say a word with
reference to the position of the pupil for
recitation of any kind. In my own eclasses
I require the pupils to stand and to stand well
when reciting or reading, unless I notify them
that it will not be necessary for them to rise.
I have sometimes had difficulty in enforcing
this rule, not because the pupils wish to be
disobliging, but because they are unaccus-
tomed to stand, are shy, and therefore self-
eonscious, If it were urged upon them in all
classes it would prove most beneficial to them,
not only in giving them assurance and self-
confidence and ability to think on their feet,
but also as a relaxation from the confined
and cramped position which most of them
have to take to get their bodies into the space
allotted for them.

To resume then: The basis of all training in
language should be oral, and the fundamental
test is ‘‘Does it sound right?’’ A helpful
exercise in this eonnection is the reading be-
fore the class of theme or essay, followed by
oral criticsm on the part of pupils and by
eriticism of the ecriticisms oun the part of
the teacher. This is hut a variation of
Professor Barrett Wendell’s method of writ-
te{l eriticism with which you are all familiar.
With the majority of classes T have found it
to work well, though where it is impossible
to obtain a spirit of helpful eriticism it is
better omitted. The car is thus made the

arbiter of speech.

The third advantage of training in oral
°0mposition i in conmection with the study
of literature, where it takes the form of oral
Interpretation and proceeds mainly from the
exercise of reading aloud. Professor Carpen-
ter claims that reading aloud is the main
element in oral composition and advoeates
;Jhat it bhe ecarried on so regularly that ‘‘no
e8son in literature take place without at
least one pupil’s reading aloud with the aim
to he audible, natural and expressive.”” Doubt-
€88 some children are born readers, as others
:-re. b_orn spellers; yet here much depends on
Taming. TFrom my experience with. a class
of forty sirls who entered High School last

autumn T have heen forced to the conclu-

8ion that the art of reading is given much
;"%Pe attention in some of the elementary
chools _than in others, as practically all of
an?] pupils f.rom one school read intelligently
sch expressively, while all those from another
thool read neither intelligibly nor correctly.
i“; reading must begin earlier than the
Ine}fld School, but it is never too late to
ore o Tt must he conceded that some teach-
ing a;‘G hetter fitted nat.urall,v to teach read-
Spee; ]ﬂn .ot:hers, yet it requires no very
ing' a trf.nnmg»—_—the ordinary skill in teach-
&n(’{ comhined with 2 natural aptitude of ear
sicalvgme' and a scientific knowledge of phy-
COrrefrta‘;]ts' Vplce culture is dependent upon
diap r reathing: in correct inspiration the
Pushe ﬂ!;m contracts and sinks, the ahdomen
and t; orward. the rihs move out and up

. he Tower chest is expanded. Tn correct

exhalation the process is reversed. Any text
book in public speaking will furnish sets of
breathing exercise through which the pupils
may come to correct control of the voice
physieally. The three attributes of the voice,
purity, flexibility and strength must also be
attained by judicious exercises which may be
taken by the class in concert, and sets of
which are easily obtained. Training for the

ear and voice, resulting in correct pronunec-

jation, consists of exercises In: 1, The vowel
and consonant sounds, to free from dialect
and loeal pronunciation; 2, articulation—the
joining of the sounds that ecompose the words
of our language—and enunciation—the power
to make distinctly audible the elements of a
word; 3, syllabication; 4, proper accent. Force,
time, pitch, quality and inflection are essen-
tial to all sound, and must be mastered if
the pupils are to be ready to answer any de-
mand that natural reading may make. Six
months’ work in the first year of High School
will cover the requisite ground, and the re-
sults will be most noticeable ,even where the
lessons must be very brief. Pupils will then
be able to breathe properly, to pronounce
correctly, to read intelligently, and to make
themselves heard distinetly at any ordinary
distance. The effect in ability to interpret
the literature of the course cannot but be
helpful in the study of that subject. Pro-
fessor Hiram Carson goes so far as to claim
that all literary examinations should be tests
in reading and that all literary eculture is
vocal culture.

And finally we come to the practical im-
portance, the commercial value, so to speak,
of the study of oral composition: and it is
this, T think, which makes the greatest ap-
peal to our Western boys and girls and, in
soma cases, rouses them to a high piteh of
enthusiasm. Tt is training for eitizenship, and
this forms its greatest advantage. Tt is true
that not all our pupils will he called npon to
speak in publie, but more of them will influ-
ence others by the spoken than by the writ-
ten word, and thus the great need for train-
ing. The teacher has here a great field open
to him, and a great responsihility resting upon
him; for often the exercise in oral composition
will diseover in the pupil the aptitude for
certain vocations, and as the technical apti-
tude Araws to the studio, the architect’s office
or the mine, so the literary gift points the
way to platform or pulpit, court room or stage.

There should be systematic work in public
gpeaking, in debate and in dramatic repre-
gentation. Many pupils will go no farther
than the High School, yet will take their
places as citizens. Different oceasions will
require from them different forms of address.
Our text book in composition takes no ac-
count of any form of public speaking eveept
the debate. Tn our own school we have
several methods for obtaining fraining and
practice in the soveral different forms. In
connection with our annual election of student
officors all candidntes for office have the
opportunity of speaking hefore the assembled
school to announce their platform. As many
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of their adherents as care to do so have the
liberty of making campaign speeches. These
are senior students and have had the advan-
tage of training in their first and second years.
Again, it requires but a little planning to
resolve a class of hoys or girls into a ban-
quet minus the menu, and thus give them
training in toast making, both proposing and
replying. They are then conversant to a cer-
tain extent, and after several exercises of
the sort, with the after-dinner speeeh. In
the class meeting, over which president or
viee-president presides, comes training in the
conduct of a meeting, in the moving and
seconding of resolutions, and the taking part
in discussions. There are also oceasions for
presentation speeches when just before Christ-
mas the boys seck the teacher of English with
carefully prepared speeches which must be
rehearsed before the final delivery to the
favored teacher. Then no occasion is lost of
presenting a vote of thanks to a speaker.
While all do not take part in these, all hdave
the advantage of hearing their fellow pupils
take part.

But perhaps the form of public speaking
which has roused the greatest enthusiasm in
the last three years is the debate. To some
extent this is ecarried on in all three years
of the course, though the method and extent
vary with the maturity of the pupils. In the
primary year it is my custom to announce a
debate in which cverybody shall take part,
dividing the class into two equal divisions by
one method or another—this year it was all
the light-haired girls against all the dark-
haired girls on one occasion—and allowing
each side to chose a captain. Fach pupil had
to prepare at least one point which she took
to her captain, who then arranged the order
of speakers. It was not possible for all to
speak in each debate as some of the points
were necessarily duplicated, A chairman and
timekeeper were chosen, and the captains
made the rebuttal speeches, while T acted
the dual role of judge and critic. The sub-
jects chosen were very simple, and no debates
of any more formal character were held in
the first year. After we had had six debates
each pupil had to write an argumentative com-
position on any one of the snbjects which
had been debated. In the second year the
method was more formal, but still elastie.
The-class numbered twenty-eight and these
we divided by means of numhered slips of
paper into groups of four, who again drew
lIots for groups of two, thus making seven
sets of debates. T then announced the sub-
Jeets for all seven debates, and gave the first
group two weeks for preparation. Prelimin-
ary instruction was simply to the effect that
no speeches must he read, that notes must
be on ecards, that the affirmative side must
define the terms of the question, and show it
to be a debatable question, and that the
negative side must not only have points to
prove their question, but must also try to dis-
prove the points of the affirmative side. A
chairman was chosen to introduce the speak-
ers and discussion was called for at the close
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of the formal debate. The class acted as
judges, but no one could vote who had not
kept a tally shect of the points on both
sides. I acted as critic. This sccond year
c¢lass is a rather unusual oné and enthusiasm
waxed high. Soon the speeches were execel-
lent, and the rebuttals skilful and pertinent.
We worked out to the championship of the
room through two sets of debates and a vote.
One forty-minute period per week was spent
in this exercise for eleven weeks. In the
third year the method of drawing for teams
was the same. We have four senior classes,
and we worked out to the championship of
each room through two sets of debates and a
vote. Then we had two inter-class debates
held in the auditorium with judges appointed
from the staff, and we shall finish for cham-
pions of the school immediately after the
Easter recess, The preliminary work in the
senior year was much fuller than in the
junior. The nature of argument was dis-
cussed; the form of debatable questions; the
history and origin of the question, the defini-
tion of terms, the statement of admitted mat-
ter and the execlusion or irrelevant matter;
brief-making was taken up in detail and the
card system used entirely. Short argumen-
tative speeches were given, and written
criticisms made on each. A few methods of
argument, as the syllogism, argument from
analogy, by reductio and ahsurdum, from
cause to effect and from effect to cause, and
some methods of refuting these were taken
up very simply. The value of evidence and
authority was discussed. Then the formal
debates took place as already described. Tn
the preparation for these, valuable habits
were formed; the library habit for one, and
here T want to register my appreciation of
Dr. Johnston of the Carnegie Library, whose
patience has been inexhaustible, and who is
now, seemingly, a personal friend of every
Kelvin senior.  The boys and girls went
everywhere for material; to the street rail-
way officials, to the C.P.R. offieials, to the
Superintendent of Bducation, to the Chief
Justice; and were everywhere well received.
At no time was there exhibited any spirit
of selfish rivalry or jealousy. Rather was the
exercise one of self-suhordination in the ser-
viee of the class, and therefore excellent in
disciplinary value.

For dramatie representation this vear the
teacher of music presented an operetta. TIn
theory T believe that the senior elass should
represent each year a simple play, either one
studied in the class room or another; but in
practice T find this difficalt to carry out,
though two years ago we presented ‘‘As You
Like Tt’’ with fair results. The final exer-
cise of the year in oral composition is the
class day exercise, where poet and prophet,
historian and valedietorian, have an oppor-
tunity to show their skill.

In conclusion of this somewhat lengthy
paper, and in re-enforecement of what I have
already said, T should like to quote from Mr.
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VERSKE MAKING IN

Perceval Chubb, ‘‘On the Teaching of Eug-
lish’’:

‘“The pleasant voice and ~delivery, the
breeding implied in correct specch, the evi-
dence of character and culture in the touch
of distinetion in the vocabulary, the power of
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graphic description and narration—these have
sometimes even a commercial value; while
ability to read and recite agreeably, to debate
and argue effectively is almost everywhere
a valuable asset and in certain callings an
indispensable condition of sucecess.’’

VERSE-MAKING IN

(By Dr. C.

““English versifying is a strong educational
power,”” said Tom Hood. T am of the opin-
lon that the making of verses by our pupils
will result in an inereased vocabulary, a
greater precision in the use of words, a
brevity of expression opposing the too com-
mon discussions, an ability to handle intelli-
gently the figures of speech, the introduc-
tion into prose writing of a smoothness and
flow obtainable by no other exercise, and,
above all, a scientific appreciation of the best
of our literature, which best is enshrined in
Poetic forms.

‘““The best way to learn French,’’ says
Theophile Gauthier, ‘‘is to study your dic-
tionary.”’ This advice is not to be taken
altogether literally. He meant, T think, that,
very often, there is a lack of expression be-
cause of the lack of words to express ideas—
ldeas striving for expression, but defeated
because of dearth of words to express them,
Verse-making is an exercise which, on aec-
count of the restraints imposed, will force the
Writer to search for words, weigh them when
found, and choose or reject as the oceasion

€mands. Thus, in writing even a single
Verse, the pupil may serutinize many times
th9 number of words he finally sets down, and

18 scrutiny must impress on his memory not
only the seleeted words but alse the rejected
Ones-—rejected for the present, but stored
Away for future use when another idea calls
Or suitable expression: Such a process of
Scrutiny, rejection and choosing must add to

€ pupil’s vocabulary. If so, verse-making
must he a profitable exercise.

The second benefit accruing from writing

Measured lines is a greater knowledge of the

exact meaning of words. A certain word pre-
:flrllts itself. Metrieally it suits: does it say
wit?lt the author wants it to say? If it came
oul little effort, he suspects it; if it came
i sy after much searching he puts it through
a0 Daces to try it out. Tn either case, he
meqm'res a more precise knowledge of its
haimng’ and forever after he is master of
wha Particular word; he calls it to his aid
of ;1_ he needs it, or rejects it without loss
Searcl}?}e’ if it obtrudes itself while he is
is dng for another. To be able to do
meanl's to have a knowledge of the precise
o cmg of words,—a knowledge acquired by
Wl‘itinose inspection of words demanded in
e glaa verse,
. rge vocabulary is a cure for ver-
bosity, 75 Verbosity is a characteristie of
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vouth., Such nced an excreise that sets limits.
Sueh an exercise is verse-making. The very
nature of the stanza necessitates brevity of
expression, a crowding of idea into a set
space. The standard forms of stanza should,
therefore, be taught to the pupils: the sonnet,
the rondeau, the ballade. In these forms, the
rhyme—system restrains, and restraint is a
desirable quality in every art. ‘‘Every day,’’
said Julia Marlowe, ‘‘I practised restraint of
gesture.”’ Gesture is a means of expression
no less than language. What is greatly to
be desired is its restraint, The same of lan-
guage.

Besides this restraint demanded by the
forms mentioned, there comes from versify-
ing a knowledge of the melody of words. In
the best poetry this melody is a neeessity; in
prose it is an embellishment. The training
of the ear to the melody of words acquired in
writing verses, will be of great use when the
pupil writes prose. It is a significant fact
that our greatest prose writers are the hest
poets. Shakespeare’s prose, obscured no doubt
by the brilliancy of his verse, is one of the
marvels of our literature. (See Franeis
Thompson’s essay on Shakespeare’s prose.)
The lilting prose of Blackmore is the result
of his apprenticeship in the making of verses.
Macaulay, George Elliott, Ruskin, Thackeray,
Dickens, Stevenson, Newman -— to mention
only a few—are first thonght of as prose
writers, but every one wrote admirable verse,
and their prose reflected the training in
melody.

The nature of figurative language is best
learned 'by the practice of versifying the
study of any great poem reveals the fact that
one of the chief factors in the pleasure it
gives is the figurative language. Since the
beauty of our best poetry depends to a great
extent upon its figures of speech, the pupils
should be . taught carefully these aids to
poetical expression. Simile, metaphor, ete.,
are mere names to the beginner. An explan-
ation of them should not be limited to a ecold
definition-—even followed by an example: the
etymology of the different names should be
carefully explained, so that the pupils may
have a scientific knowledge of them, and not
a parrot-like knowledge. Such an explanation
does not take up much time, and the time so
spent is amlpy repaid.

In addition to a senso of melody developed
in writing the different stanza froms which
rave a determined rhyme system, there comes
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from the writing of verse—say, blank verse—
a flow and smoothness which the pupil will
take with him when he writes prose.

Lastly: If the greatest thing to be de-
sired in teaching literature is an appreciation
and enjoyment of the best in literature, T
believe that the best means to arrive at such
ability to appreciate and enjoy is to attempt
the forms in which such models are en-
shrined. T think that it is safe to say that
our best literaturc is our sonnet literature.
Shakespeare, Milton, Wordsworth, Keats, Mrs,
Browning and, in our own day, Mrs. Maynell
and Francis Thompson, are among those who
‘‘painted little pictures well.”” A true ap-
preciation of the beauty and philosophy of
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the sonnet form can be learned only by at-
tempting, at least, to write a sonnet. Even
an unsuccessful attempt brings its reward and
justifies the time spent.

I hope that I have at least ecreated a
suspicion in the minds of any who may have
been skeptical concerning the advantages
claimed for verse-making by high school
pupils, that, after all, ‘‘there may be some-
thing in. it.”’

How to set about teaching poeties ‘‘is an-
other story.’’

[During the summer Dr. Gillen will conduet
8 class in Poetics. For information address
St. John’s Tech’l, Winnipeg.]

Technical Education

RECOGNITION OF TECHNICAL EDUCATION.
(By W. J. Parr)

The recognition of technical education by
the Universities of provisional governments
is much to be desired, it at once raises the
standard and nominaly carries a qualification.
To attain such recognition a large amount of
work and very serious consideration falls to
those whose lot it is to megotiate.

Dealing with a University recognition, one
acknowledges that the foundation of the
student lies in the public schools and in fur-
therance of general education provision has
been made by the establishment of technical
authorities to further enhance its value.

"Such being the case, and the value of tech-
nical education being realized by the public,
a status should naturally follow, and to this
end I submit that this should not only be pro-
vineial, but inter-provincial, and extending
throughout the Dominion.

- The value of a recognition is very far-
reaching in its effect and at once places ihe
whole of the work on a more serious basis:—
1gt, by taking the student—he has a very
definite object in view and quickly realizes
that only by serious work and study can he
hope to obtain a certification of his qualifica-
tion; it would add an impetus to his work-—
have a steadying effect on the easy going
student and be creative of a keen competition
amongst all alike to obtain the highest grade
certificates.

Dealing with the teacher, he would be
placed a great deal nearer his academic rela-
tions, as his course would have to conform
to some standard recognized by the authori-
ties, this integral part of the institution will
year by year find it more necessary to spec-
ialize in its several branches, it would if

possible call for greater energy, closer colla-
boration, would be productive of an intensive
study. Here again a healthy competition
would result in establishing records of stu-
dents’ proficiency.

Again recognition would establish stan-
dards in many branches, which without going
into detail I would mention only mathema-
ties, electricity, chemistry, mechanical design
and shop work, to show the importance of
standardization, and there is little doubt that
it would be productive of many valuable and
practical text books,

The present position of the student after
taking courses say, for three years, at the
schools is well known, and whilst he has
spent a great deal of time and profited ac-
cordingly, he has not the opportunity of
demonstrating the knowledge gained by sub-
mitting himself to a recognized examination.

The country being democratic, education
must naturally follow or lead in these lines
in as praetical a form as it is possible, and
as technical education will appeal to the
average man and woman more effectively than
a University education, the ecall for standard-
ization and recognition becomes more pro-
nounced.

Recognition would be productive of 8
keener student and through his possibility of
obtaining a certificate a greater appreciation
of the splendid efforts made by the authorities
would quickly be apparent. This would lead
a student on from year to year to pass
through elementary, advanced and honours
courses, and the knowledge thus gained wounld
be of greater value to him.
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LEARNING TO THINK.
(By F. G. Tipping)

In the Jannary number of the Manual
Training Magazine, Mr. C. A. Bennett has an
article on ‘‘Three Typical Methods of Teach-
ing the Manual Arts.”” These he calls—1,
The Tmitative Method; 2, The Discovery Me-
thod; 3, The Inventive Method. Briefly de-
fined the Imitative method of instruction is
that of demonstration, the pupil copying the
Processes and learning the method used by
the teacher. The ‘“do as I do’’ and ‘‘don’t
dare to do anything else’’ way of thinking.
In contrast to this is the Discovery method.
Here the boy is given the finished model and
told to go ahead. The teacher does not tell
the boy how to go ahead, but rather gets
the boy to tell him, stimulating him to think
as he goes along, leading him to exercise his
curiosity and resourcefulness as much as pos-
sible; allowing him to learn by experience
and by failure.

We are not concerned in our discussion to-
day with the Inventive method, but it implies
that the boy should produce something to
meet a special need without prearranged plan
or material. ‘ :

I think it cannot be denied that most of us

ave used almost altogether the Tmitative
method of instruction.- It seems the natural
Mmethod. It is the method that our fathers
and our grandfathers used with good results
—it produced us, but without casting any re-
tecﬁlon on the intelligence of this very in-
‘i*(l)l;gent audience I think it has its limita-

B,
ol 01_1!' adherence to this method, to the ex-
usion of other methods, is I think due to
3 fundamental which even Mr. Bennet (if

Juay venture to criticize one holding such a

1gh place in our profession) seems to share,
and that is the reverence we have for the

nigshed model or for techmique. Says Mr.
ennett, ¢¢The teacher’s constant effort in

@ discovery method is to develop rational

inking, and this he believes will lead to
80od technique.’’

Surely. technique is mot of greater value

nan rational thinking? Good technique wo
or O’ZV can be obtained as a result of drill,
sec Talning in given processes. It ecan bhe

iulr((?d with a eclass of lunatics, but rational
Outn ng can only be obtained by a drawing-
ing Process, by an inductive method of teach-
Shy 1We have then to face this question:
Scoud Manual training be limited in its
gooI:le to mere technique, the production of a
used ?odel or as other subjects should be
think ,OT the purpose of training the boy to
anotl, This question necessarily leads to
in m er, the basic question which all engaged

o annal training must ask, i.e., ‘*What is
quOtEllll‘&)ose of manual training?’’ Let me

roo r. Bennett again: ¢‘Comparing the
mentarnethods;, the Imitative is the most ele-
nﬁmie;iv' It prepares for industry; it is eco-

aces The Diseovery is good in certain
mitat; or in modified form, to follow the
1ve. Alone or as a beginning methed

it is indugtrially weak., With the lmitative
as a foundation it is gdod; it helps to make
foremen and superintendents.’’ I do not want
to do Mr. Bennett an injustice, but is it pos-
sible that he means that the Imitative me-
thod is good because we need in industry to-
day more men who have not the power to
think than those who have that power? Mr.
Bennett is not alone in this view, which I
think economically is unsound. It springs
from the idea that what is needed to-day is
greater production. We do not need greater
production for the world contains more than
enough for human needs, but better distri-
bution. The world is rich enough but not wise
enough to see that some have so much they
are miserable, and more have so little they
cannot be happy. I would have all educated

" to be foremen and superintendents.

But let us not wander into the realm of
soeial reconstruction, tempting as it is to
some of us, and fundamental as it is to the
consideration of all questions educational, and
let us return to the manual training room,
having decided that what the world needs
ig greater power to think—and thence a better
world.

As already stated, we have made a fetish
of the finished model, and here I think is the
centre of our mistake. We have had ex-
hibitions and prizes (though I am gald to
say the prizes are gone) and the boy and his
parents and sometimes the teacher have come
to the conclusion that this is the ‘‘be all’’
and ‘‘end all’? of manual training. To prove
this. The other day a parent visited a man-
ual training teacher in order to find out why
her son had not brought home a model lately.
He had brought home several the year before.
Now if this had been merely an enquiry as
to the progress of the boy this would not
have been written, but no, the parent had an
idea she was not getting her money’s worth.
As a matter of faet, the boy was making a
jardiniere stand and progressing favorably.
When this was pointed out the mother was
comforted in the faet that the model was

large enough to he of greater value than two

or three smaller ones. In the face of this
conception of values you can imagine how
hard it was for the teacher to impress on this
woman’s mind the fact that the boy was ob-
taining something of even greater value than
the model. But the teacher! It’s so nice
to make good models, and a boy can make
anything if the teacher makes it for him.
No, that isn’t an Irishism, what T mean 18,
it is comparatively easy to produce a good
model if the teacher step by step shows the
way.

But the boy! What is he to get? Only
the model or only the model plus the power
to use his hands and eyes a little? Does he
learn sufficient for instance in making the
tea pot stand to be able to introduce the
centre-half lap joint in the construetion _of; a
saw hench at home or he forgets the joint
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and only uses nails, in spite of the fact that
he seldom uses nails in the manual training
room? If this be the case, and T think it
often is, it is because we have not linked up
the idea of a half-lap joint with the boy’s
idea of comstruction. In other words, he has
made one because we have told him to and
have shown him how, not because he saw it
was a rational method of construction.

Last week I gave my classes a test, the
blue print of the cxercises nave heen distri-
buted. In giving this to the classes 1 left
them entirely alone. They were given the
blue print and the stock and told to go ahead,
From this test I learnt much, but for our pur-
pose the following is sufficient: 1st, That 8§99,
of the boys could read the blue print cor-
rectly; 2nd, that in nailing the smaller block
to the larger one 90% tried to hammer it on
without tapping the nails through, with the
result that the hlock slipped and in many
cases was not exactly in position; 3rd, that
53% cut off the small block from the stock
and planed the two pieces separately, al-
though both are of the same thickness, and
80 on, proving that in the things in which
they had heen drilled they were fairly good,
but where thought and initiative were re-
quired they fell down. Nine boys asked me
what the model was for. I answered with a
counter-question, ¢ What is a problem in arith-
metiec for?’’ They understood. For a long
time I adopted the method of making the
clagses memorize the rules of plain thinking,
thinking that if they only knew the rules they
would earry them out. But they didn’t. T
found boys work perfect in reeiting them,
with little knowledge of how to apply them.
Now I wait and let the hoy learn by ex-
perience why a piece of wood needs to be
planed straight and square before teaching
him the rule,

But so far my remarks have been largely in
the nature of a criticism of prevailing me-
thods. May I venture to tell of a few of the
lessons I have outlined for mysclf with the
idea of drawing out the boy and getting him
to think his way to a better understanding
of his work?

When a class comes to the manual training
room for the first time I sct them to work.
Here again my methods have changed. T
used to give them a preliminary talk. The
boys did not want to hear my talk. For they
had peeped in through the windows and long-
ed for ‘‘the day.”’ The day had come and
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now they wanted to use that plane. So the
talk is largely dispensed with and T let them
make shavings, even if they don’t make much
else. But before they go home and after they
have cleared up T ask them what they came
for. You know the kind o1 answers one gets.
‘“To learn to be a carpenter.”” I used to
say mo emphatically. Now I question the
class as to their idea of what a carpenter is,
How he obtains his skill. The hand and eye
training neecessary to his work. The impos-
sibility of producing one in half a day a week
is learned indireetly,

Just a word about the carving; Tt has
been said that the hoy in learning carving
must be entirely imitative. That is nearly
true, but surely we can arrange our lessons
in such a way that the boy may use his
own eyes and thoughts as well as ours. One
ot the chief reasons why a boy fails to do
good work is because he does not appreciate
the necessity of keeping outside of the line.
It is no good saying don’t. Don’t say don’f.

Enough has been said to show you that I
believe we should instil a reason into the boy
wherever possible for any particular process
taught. We eannot eliminate altogether. To
that extent I agree with Mr. Bennett, but
not on the basic of his reasoning. If children
are to learn only from experimental discovery
and we reduce this argument to its logical
conclusion, we would have to do away with
school altogether, and this would be a very
foolish thing for a teacher to advocate; but
I believe in helping a boy to discover a
motive for his action,

One other thought. We have heen a little
too much afraid of a spoiled picce of work
and a little too afraid of a spoiled hoy.
If men are of more value than many spar-
rows, then surely a boy is of more value than
much wood. In his initial lessons the boy
should learn from failure (what Spencer ealls
the discipline of consequences), and certainly
we should never save a boy’s model for him
by doing part of it for him, thus sacrificing
the boy for a small piece of furniture.

T earnestly hope that as a resnlt of the
demand for industrial efficiency that we shall
not lose sight of those things which are of
greater value—the power to investigate and
know (Efficiency is not necessarily know-
ledge). With knowledge comes power, an
with that kind of power all that would make
for the welfare and happiness of mankind.

CO-RELATION OF THE DEPARTMENTS OF ART AND TECHNICAL STUDIES.
(By Hubert V. Parnshaw)

When the organizers of thiz section ap-
proached me with a request to discuss with
vou the subject of co-relation of art to the
technizal studies, T was glad to embrace the
opportunity fo e expression to a long-felt
apprehension regarding the future of an edu-
cation that regarded art and technical ox-
pression as divorced and to be kept as far

apart as the limits of a building would per-
mit. .
Glaneing over the programme which you
had set for your morning session T discovere
no less than six important papers for dlf'
cussion. The subtle humor of your envoy’s
request that T do not talk more than tes
minutes beeame clear and nececessitated 2
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broad handling of essentials on my part that
eliminates all thore metkods f analogy and
elucidation of paral'ciz sc useful to enforce
principles vital to a discussion of this kind.

Under circumstances so restricted I do not
propose to enlarge upon the prineciple of co-
relation from the viewpoint of ecomomy in
process. This fact is demonstrated by com-
mon adoption in all affairs of business aetiv-
ity and general scholastic pursuits. It is a
self-evident advantage. Rather, let us con-
sider whether any similarity of conditions
exists in the technieal education in our
schools that would warrant a close relation-
ship between the departments of art and
technics.

In all the problems you elucidate during
your school activities there are two basic
factors always working for or against you,
the one mental vision, the other physical
expression. No matter how simple your model
or process of craft energy you cannot escape
the dominance of these two processes, Imper-
fect mental vision of the idea to be expressed
is fatal to right expression and hampers pro-
gress to that extent.

Speaking broadly our problems resolve into
the choice of a reasonable idea, embodied in
an adequate material by a right method of
craftsmanship, to express both idea and
material to the advantage of both.

To use a parallel of the business world
the. use of administrative office to design the
Policy of business and an executive staff to
assemble and distribute energy to achieve
that policy.

This.x is by no means a simple problem.
Each is necessary to the other, co-relation of
Process is carried out to the last efficiency
that all stages of transition from idea to last
strokq of execution be one harmonious whole,
& logical development of cause and effect.
vor is the whole problem of development car-
ried out at one or the same time or plaee, and
}11} this our schools are subject to similar con-
i;ttsons by use of class periods with special-
. A consideration of any one of the factors
in the Jroblem will enable us to appreciate
this division of work, from a pedagogic
Standpoint. Take for instance the problem
ot ideas.

The value of an idea rests upon that first
and last principle of design. ¢‘Fitness of
Ei“TPOSe"’ Tt consists in a sensible anticipa-
f::; of essential requirements as a primary
i (i.og‘ and may further. make concession to
ndividual charaecter. Any chair may provide
ie first y;}]ue but difference of conception
g ves addhltlonal value to that idea expressed,
isn lglea: is subject to mental fertility. This
faci)l]t'amed only by proper exercise of the
b ties over an extended field of observa-
’:18 germain to the subject of expression.
pres:'as may be original. Originality of ex-
obs 0n is best attained by the intelligent
coservation of what has heen aceomplished.
ou cannot pump water out of a dry well.”’
min(ol ignore the common tendencies of the
in solving ordinary problems would oc-
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casion all humans to travel the road of dis-
covery through similar experiences resulting
in duplication. By observing the tabulated
discoveries of the world’s mentality best as-
sures originality of expression.

Tdeas may have character. This may he
periodie or of time value, i.e., before or after
diseovered facts. It may be national or race
value resulting in style, or of individual or
personal value. The truths of these are best
inculeated by researeh and familiarity with
obtained expressions to enforece the presence
of this quality. Beyond the recognition of
certain qualities of handwriting in technie
the average student is incapable of recog-
nizing personal style in his conceptions.

Tdeas may have relative truth, i.e. they
may enforce natural laws and prineiples or
may run contra to procedure. This necessi-
tates research and progressive thinking to en-
able a right choice in conception.

Herein lie a few of the aspects of the
problem of the idea, the first necessity to
technical realization. If you are to produce
the best results in your students it is im-
portant that the brain be in advance of
his manual problems. His keenness of menal-
ity will determine his probation as to the
rudiments of physical expression.

To train the hand to the perfection of a
mechanical operative, that its skill may be
employed upon inferior conceptions, seems to
me the essence of folly, the degradation of
labor.

Consider the remairing factors in our prob-
lem, the choice of material expression, involv-
ing selection of material substances and their
proper craft expression. Rightly used in edu-
cation the personality or character of every
individual material should be retained and
worthily expressed as truth values and as a
rebuttal of tendencies toward pretention.

That and the value o. right craftsmanship
the logical handling of tools are so well known
to you, I do not presume to cnlarge upon
this aspect of the work.

I do not consider it good pedagogy to
bring before the student too many consider-
ations at one and the same time, and T have
no doubt you will agree. To instruct many
students at the same period amidst the com-
plicated risks of modern technical plants in
restricted periods it is quite enough for the
average instructor to deal with the latter
part of our problem. This I venture to point
out remains largely the problem of mechanical
expression of creative thought. TImportant,
by all means, yet dependent for its final sue-
cess upon the appeal to reasonable judgment
as to whether the energy is applied to noble
or ignoble ends. .

The scope both as to time and opportunity
for research in the average technical depart-
ment precludes the just realization of the
whole problem by any one department alone.
The development of the creative facu'lty, the
adequate use and selection of material, the
logical handling of teols and processes is too
wide for practical solution by that means
especialy en masse. Its proper golution may
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be accomplished by division of labor and
time periods with intelligent co-operation and
co-relation of both departments.

The few thoughts presented for your con-
sideration only suggest some aspects of a
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larger field for thought. They are compressed
within the time limit allowed, but T venture
are of sufficient importance to justify the plea
for co-relation of work towards a logical use
of education in a school of this character.

UNCONSIDERED ASPECTS OF EDUCATION.
(By H. J. Russell)

I J. Russell, Commercial Mastor of St.
John’s Technical High School, in his talk
on ‘“‘Some Unconsidered Aspects of Rduca-
tion,”’ remarked that his title might sound
somewhat presumptuous, but that in the ef-
fort to construet and work out elaborate pro-
grammes of study it was just possible that
certain obstacles to progress were being
overlooked or regarded as impossible to re-
move or adjust. Among the points he sug-
gested for consideration were, over-emphasis
upon the value of reports and statistics, the
raising of the pass mark standard, arbitrary
determination of the length of covrses, more
facile methods in the purchase of supplies

and enlarged opportunities for students to
work under the best of physical surroundings.
Students, he claimed, were heavily handieap-
ped in their efforts to do the best work by
reason of the fact that the time they were to
spend on a course was determined in ad-
vance. They should enter high sechool not
knowing when they would leave it. He ques-
tioned the value of organized sport as it had
worked out hitherto. It interfered with the
efficient prosecution of studies and did not
work for the benefit of the physically weaker
boys who were overlooked in the effort to

.secure good atheltic material for the pur-

pose of gaining points for a school,

Classical

THE TEACHING OF ANCIENT AND MODERN LANGUAGES—CONNECTION
: AND INFUENCE.

(By Prof. 8. O. Dickerman)

A language is a complicated thing. Tt takes
years of education and practical experiente
to attain the mastery of the mother tongue
alone.  The ear must be trained to under-
stand, the vocal organs to speak, the eye to
read, there must further be developed the art
of expression through written words, These
four sides are separate Processes and are ac-
quirdd by distinet methods. In the case of a
foreign language we often see how one of the
four can be carried to a considerable degree
of proficiency without the development of the
others. But for a normal and complete mas-
tery of a language all four are necessary.
For the last century our acquaintance with
Latin and Greek has been largely confined to
two of thesc four sides, reading and, to
some extent, writing, Training of the ear and
the vocal organs has been neglected, It is
probably due to the influence of the study of
the modern languages that in the last quar-
ter of a ecntury a demand has made itself
heard for a broader, mere vivid acquaintance
with Latin and Greek. While the ultimate
aim of classical study is to be found in the

reading of the literature, the convietion has
gained ground that this power can be at-
tained more quickly and effectively by call-
ing into play the other processes also. In-
creased emphasis is being laid on the pro-
nouncing of the Latin. Viva voce methods
are introduced in elementary study. The
dramatic instinet is utilised and plays in
Latin and Greek are now produced with in-
creasing frequency. Among many leaders,
Dr. Rouse, of the Pierce Grammar School,
Cambridge, England, has made his influence
especially felt in these directions. Another
aspect of the same movement is the growing
importance given to sight translation. The
aim of study becomes the development of the
power to read independently without resort
to dictionary and notes. In general no bet-
ter advice can be givern to one who is am-
bitious to bring new life into the teaching of
Latin and Greek than to apply himself to one
of the modern languages and transfer to the
classical field the methods which he flnds
useful there.
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(Continued from May)

THE ADVANTAGES OF A RURAL SCHOOL LIBRARY.
(By Miss L. McFarland)

The advantages of a rural school library
to the pupils of the school, to the teacher
and to the school district are inestimable.

First, take the value to the pupil. Without
Plenty of supplementary reading a child loses
a great part of his education. Primary grades
need a great amount of reading material and
the library should supply this. If suitable
books are at hand the pupils may make use
of them in spare moments and so they learn
to read more quickly, learn to read suitable
material and get a taste for literature, which
Wwill benefit them throughout their entire life.

In the library there should be books for
all grades, so the child in Grade T. may be-
8in with picture books, then stories, then on
to history and geography tales, and finally
to.reference books, ete. By the time the
child is in Grade VIT. or VIII. he will enjoy
looking up help in his other lessons. A good
rural school library encourages a child to
read, and this is a value since it helps him
n hig spelling, eomposition, reading arnd al-
most every subject.

The value to the teacher is also great for
the library supplies her with material to make
dessony more interesting. Often a history or
8eography lesson may be taught by a short
8tory, which, because it is a story, is so in-
teresting that it is not forgotten. Stories of

apland, or life in the monntaing, or Fskimo
land are always far more interesting than his-
ory or geography lessons on the same sub-
Jects, ’

Again, the library is of value to the
teacher in providing her with subject wmattor
Or composition.

Then, too, there is a way to keep the
children all oeccupied. In almost any class
there are some pupils who always finish their
work ahead of the rest. It is a great advan-
tage to the teacher if there arc then real,
live books ready for the child’s use until
time for recitation. The quick workers can
then use their spare time profitably and plea-
santly, and so keep out of mischief.

Perhaps the greatest advantage to the rural
teacher is this, in the country she has prae-
tically nothing except the library on which
to depend for information outside of that
supplied by the text, and without this a les-
son cannot be made all that it should be.

The reading of library books arouses in-
terest in other subjects. For instance, I read
my pupils ‘“Swiss Family Robinson.’’ They
soon began to question where these people
lived to see and do such wonderful things.
I had them find the islands on the map for
themselves, and 1 think they will romember
a little at any rate of the geography of those
islands of the Lesser Antilles.

The school district also benefits by a good
library as almost everyonme enjoys reading.
Perhaps one of the greatest advantages of a
rural school library, both to community and
pupils, is that the children are educated as to
what kind of book to read. The reading of
good books develops a taste for such, so if
children get plenty to read during their school
life the chances are they will never begin
to read trash. This would be a real benefit
to pupil, teacher and community.

BOYS’ AND GIRLS’ CLUBS.
(By 8. T. Newton)

a BetWeer! thirty and forty years ago physics
ﬂ‘:d chemistry were striving for a place on
o ¢ school programme. Now they are accept-
Hi 88 8 necessary part of a well balanced
igh School education. '
jo etweeq ten and fifteen years ago the sub-
su(;tlf receiving most attention at gatherings
tie as this were manual training and domes-
riu?clence. _Today under the name of Indus-
o BEducation they are recognized as an in-
oigra] Part of the programme in almost every
‘1Y on the continent.
on ; Present most emphasis is being placed
eXod{‘l.‘,’l'lculture by reason of the tremendous
Fift 8 of people from the farm to the cities.
in tlz'eyears ago two-thirds of the people lived
ay th_%u'ntry and one-third in the cities. To-
‘lang 18 18 reversed and one-third live on the
,&n_d two-thirds in the towns and cities.
todal tl}:l the memory of many who are here
100 Z ¢ average sized farm in Ountario was
Cres, now it is nearer 200, and in Mani-

toba a man feels that he cannot very well
make a living on less than 320 acres.
Changes come slowly along educational
lines. Teachers are conservative, not because
they are behind the times, but because their
motto has for so long been, ‘‘Be sure you are
right then go ahead.”” In a country where
agriculture is the basie industry the schools
should give considerable attention to this
subject, but in all the years that I atten('ied
school I never remember of a teacher trying
to interest me in agriculture. In the four
years which I was teacher in rural s'chools
myself, T do not remember having tried to
interest anyone in agrieunlture. It never oc-
curred to me that I should. I am glad to say
that those entering the teaching profession
now are more progressive than we were, con-
sequently, I think we ean w'ith confidence
again turn to the schools as being 'the organi-
zation most likely to cope with this problem.
Agriculture has been slow in finding a
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place on the school programme for three rea-
s0ns:

1. No one has yet succeeded in devloping
the subject to a point where the teacher felt
there was a well defined curriculum which
she could safely follow, and not knowing what
was expected of her one could scarcely blame
her for not becoming wildly enthusiastic over
the subject.

2. Agriculture is a practical subject and
needs to be taught in a praetical way, and
up to the present it has been impossible to
make provision at either the rural school or
the high school for the necessary equipment.

3. The third drawback is that the teacher
in a rural school, with all the grades from
one to eight, nine or ten, cannot find much
time for practical subjects and still devote
the amount of time considered necessary for
the regularly established subjects.

So far the boys’ and girls’ club movement
has more nearly solved the problem than any-
thing that has yet been devised. This move-
ment is less than seven years old, yet it has
swept from one end of the continent to the
other more rapidly than any other educational
movement. Practically every State of the
American Union has in that time adopted it
as the most suitable method of teaching agri-
culture in the rural, and, to a great extent,
in the high schools, In Manitoba our plauns
are very far from the ideal on account of the
development of the idea in the province hav-
ing been so rapid that we have not been able
to consolidate our gains, yet during the lagt
three weeks we have had letters of enquiry
from every province in Canada, from New
Zealand, England, South Africa and the Ar-
gentine. The number of members already
enrolled is now close on 15,000, and when it
is realized that only those between the ages
of 10 and 18 are enrolled, it can he seen that
Manitoba has enrolled 2 larger proportion of
those attending the rural sehools than any
other province or state, this not because of
any remarkable work done by the Extension
Department, but hecause of the cordial co-
operation of the Departments of Agriculture
and Education. The inspectors, teachers, trus-
tees and parents were quick to appreciate the
advantages of the movement and for that rea-
son have given it their enthusiastie support.
Public spirited citizens, such as bank mana.
gers, farmers, merchants, ministers, and in
fact, representatives from every line of ef-
fort have freely given any assistance needed
to make the work a success.

Boys’ and girls’ clubs meet the difficulties
mentioned in the following ways:

1. The agricultural work is put on a con-
test or home project basis. The rules govern-
ing the contest are so planned that they re-
present approved practices in agriculture and
home economies.

2. The organizing experience of the teach-
ers is linked up with the practical knowledge
and farm experience of the parents. Sechool
and home are thus brought closer together,

3. These home projects, which includes such
,Bubjects as pig raising, gardening, canning,

THE WESTERN SCHOOI, JOURNAL

etc., are carried on the home farm, which
really provides the great agricultural labora-
tory. There only we find the scales, hoes,
rakes, cultivators, seeds, poultry, live stock,
buildings, and the hundreds of other things
used on the home farm, as well as the ex-
perience of the farmer and his wife, which is
at the disposal of the club members,

The interest of the pupil is in the home and
the interest of the parent is in the home acti-
vities of the child. The school really exists
to supplement the training given in the home.

4. This plan enables the spare time activi-
ties of the boys an dgirls to be utilized to
educational advantage. The contests are so
arranged that they are of a recreative nature
and the boy or girl learns many valuable
lessons incidentally while thoroughly enjoy-
ing the work.

To sum up boys’ and girls’ elub work:

1. Brings the home and school closer to-
gether,

2. Provides a harmonious partnership
where the chief asset is the organizing genius
of the teacher on the one hand and the prac-
tical experience of the parents on the other.

3. Turns to educational advantage the
spare time activities of the boys and girls.

4. Takes advantage of the entire equip-
ment of the home farm.

5. Gives the boys and girls a real interest
in the farm by providing not only recreation
but a means of earning real money.

6. Adds thousands of dollars to the wealth
of the nation and assists the parents to the
same extent, )

7. Develops habits of thought and study.

What the Extension Service is trying to do:

These boys’ and girls’ clubs belong to the
schools, without the assistance of parents,
teachers and inspectors they cannot be a sue-
cess. Our aim is to render whatever assist-
ance we can by way of preparing literature
on the various subjects, hy supplying certain
material, such as garden seeds, potatoes, seed
grain, ete. We have already sent out 5 tons
of garden sceds, and as soon as we are sure
the danger from frost is past we will se!_ld
out over 10 tons of potatoes. Enough regis-
tered seed grain has been supplied to 700 boy#®
for them each to sow a half acre and a dozen
eges will be supplied to members of new
clubs.

When fair time comes, from fifteen to0
twenty judges are supplied for a period O
from two to three weeks.

An urgent call has gone forth for increa_sed
food production, and Manitoba boys and girls
will not only grow large quantities of garden
produce, but will can the surplus products
in order that they will have plenty of vege-
tables for the balance of the year as well 88
when vegetables are in season, During July
and August demonstration in vegetable can-
ning will be given in all parts of the provinc®
and we are confident that Manitoha boys an
girls will this year prove their patriotism by
raising a large quantity of food for the use
of the nation.
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Grade IX. Drawing Examination

Teachers are hereby advised that the
Paper in Drawing for the Grade IX.
€Xamination this year will contain a
Question providing an option between
¢olor work and pencil work. Candi-

ates who incline to color work should

take their color boxes with them to this
€xamination.

Annual Report

The Department has prepared a new
annual report form and copies will be
supplied to all seeretary - treasurers
early in June. Teachers will kindly ask
their secretaries for these and complete
their part of the report on these new
forms. Do not use the annual report
form in the school register this year.

SUMMER SCHOOL COURSES
Household Science

The Household Science department of
the Manitoba Agrieultural College of-
s a special course of eighteen weeks
0 enable teachers with Second Class
rofessional or higher professional
Standing to qualify as teachers of
Ousehold Secience in the Elementary
seh{)ols. This course will be spread
OVer three summer vacations, teachers
attending for six weeks each summer.
J € course will open on Tuesday,
fuly 3rd, 1917, and will include the
~Yollowing work this summer—~Cooking
811}1101uding canning, preserving and
nool lunch work), Housecraft, Demon-
tar{itlons, and lectures on Foods, Sani-
tion and Hygiene.
B d(_)l' further particulars apply to Miss
- 2die, Household Science Department,
peaémt()ba Agricultural College, Winni-

Teachers of Agriculture

o Ei‘e Manitoba Agricultural College
egrs a three-year course leading to the
irste?)l()f B. 8. A. Teachers holding

certi; ass or Second Class Professional
Work ates may complete the fisrt year’s
I three summer courses of six

weeks each, which will qualify them to
enter the fourth year of the B. S. A,
course. The first year’s work is divided
into nine groups of subjects, as follows:

1. Cattle
Horses
Veterinary Science
2. Sheep
Swine
An. Chemistry
3. Dairying
Dairy Bacteriology
Poultry
4. Soil Bacteriology
Soil Physies
Soil Chemistry
Soil Cultivation
Prineiples and Methods
5. Weeds
Cereals
Legumes
Grasses
6. Vegetables
Fruits
Flowers
7. Farm Accounts
Farm Management
Rural Teonomies
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8. Forge Shop
Building Construction
Farm Homestead
9. Wood Shop
Building Construction
Farm Homstead

Three of these groups will be covered
each summer. The course this year will
open on July 3rd.

A teacher holding a First Class Pro-
fessional certificate will be qualified to
act as Prinecipal of a High school or
Collegiate upon receiving his B. S. A.
degree in this course; while a teacher
holding Second Class Professional
standing will be qualificd upon comple-
tion of the course to act as assistant
teacher in a High school or Collegiate.
For further particulars apply to the
Registrar, Manitoba Agricultural Col-
lege, Winnipeg.

Elementary Science, Nature Study and
School Gardening

The usual course in Elementary Sei-
ence, Nature Study and School Gar-
dening for teachers will be given this
summer at the Manitoba Agricultural
College, beginning July 23rd and end-
ing on August 17th. Students can ar-
range for board and lodging at the
College at a reasonable rate. Teachers
intending to take this course should
forward their names in good time to the
Registrar, Manitoba Agricultural Col-
lege, Winnipeg, from whom particulars
re lodging, ete., may be obtained.
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Arts and Handicrafts

The usual courses in Arts and Handi-
crafts, including Raffia work, Wood
carving, Bench work, Forging, Sewing,
Millinery, Mechanical Drawing, ete.,
will be held at the Kelvin School, begin-
ning July 3rd and closing on August
3rd. Teachers intending to take one
or more of these courses should send
in their names to the Department of
Education not later than June 20th.

Teaching English to Non - English
Speaking Pupils

A special course of two weeks will
begin on July 3rd at the Strathcona
School, Winnipeg, under the direction
of Mr. W. J. Sisler, for those who are
teaching and who desire to teach in
schools by numbers of non - English
speaking children. This course will deal
with the method of presenting English
to such children. Teachers interested
should apply to the Department of Edu-
cation,

Oral French

A course in Oral French for High
Sehool teachers will be held at the Kel-
vin School commencing about July 16th
and continuing for three weeks. This
will be similar to the course given in
1916. All who are teaching French in -
High Schools or who are aiming at
teaching this language are urged to
attend this course in order to learn
something about the direct method of
presenting this language to children in
our High Schools.

CANADIAN CLUB PRIZES

The attention of principals is ealled
to the conditions governing the Can-
adian History prizes offered by the Can-
adian Club. Lists of the names of the

students competing should be supplied
to the Department of Education before
the close of school.

i
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WHAT A TRUSTEE SHOULD KNOW

1. About the purpose of a school

That it exists for the benefit of the
children.

That it should help them physically.

That it should increase their know-
ledge and intellectual power.

That it should minister to their moral
growth.

That it should make them better
members of the community.

That directly or indirectly it should
fit them for life’s duties.
2. About the building -

That it should he properly lighted,
heated and ventilated.

That it should be reasonably equip-
ped and furnished.

That it should be kept clean.

That it should be home-like.

That it should be the brightest spot in
the distriet.

About the grounds

That they should be large, clean,
fenced, cultivated or treed as necessary.

That there should be proper appar-
‘atus for play and proper tools for gar-
dening_

That the outhouses should be clean,
Sanitary, always inspected by trustees
a8 well as teachers. ‘

That there should be an ample supply
of good drinking water. ‘

About the teacher
hat she is qualified.

That she is on duty all the time.

That she is a friend of the children.
R Th?t. she is in sympathy with the
dctivities and needs of the community.
- That ghe is paid monthly.

That she has a proper boarding house.

hat she has a square deal.

hat she h
oard. as the support of the school

That she has encouragement to re-
main in service.
5. About the children

That they are all at school.

That they love the school.

That they are doing the work laid out
for them.

That they are transported to and
from school.

That they are comfortable in school.

That they behave in school and on
the way to and from school.
6. . About education in general

That the world is changing and edu-
cation must change with it.

That no two schools ean or should
do the same kind of work.

That the greatest word in education
is service.

SCHOOL VENTTLATION

The principle on which the gravity
system works is very simple; but,
strange as it may seem, is yet frequent-
ly misunderstood. Many school boards
are still erecting large buildings with

huge, unheated ventilator shafts which

are expected to carry off vitiated air
against the gravity pressure on the cold
air column in the flue! Either the foul
air must be carried into the basement
and there purified—or, what is more

practical, carried off through heated

ventilator shafts.

Hot air furnaces have been installed
in some rural schools, particularly in
the Northwestern states. This system
is excellent, first, because it does away
with a heating apparatus in the school-
room altogether, since the furnace must
be placed in the basement. Then it
supplies the room with a constant cur-
rent of warm, fresh air which is sup-
plied to the heater through a fregh-air
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conduit from the outside and takes up
the foul air through return registers in
the floor.

However, for the average schoolhouse
a jacket ventilating stove will answer
the purpose very well. Such stoves have
been on the market for a number of
years and may be set up ready for use
at an outlay of from $35 to $45. This
is a great improvement on the old-
fashioned stove, which, as all must
know, is the greatest vitiating agent
in the room in that it uses up enormous
quantities of oxygen in the process of
combustion, and has none of the appli-
ances for suceessful ventilation. Tet it
be abolished from the modern school.
Construction of the Ventilating Stove

The ventilating stove as set up ready
for use appears a great deal like a
small hot air furnace. Tt comprises a
cast iron stove, inclosed in a heavy
sheet iron jacket which fits the floor
tightly and has a cirele of holes at the
top through which the heated air
eseapes into the room. The jacket com-
municates at the floor with a fresh air
eonduit, extending underneath the floor
to the outside of the basement wall, the
opening being protected with a coarse
screen. The working prineiple is sim-
ple. TFire in the stove heats the cast-
iron surface, which communecates its
heat to the air between it and the outer
jacket. The heated air rises and passes
into the room; and this naturally causes
an influx of fresh air through the con-
duit, which in turn becomes heated,
rises, and passes into the room. All
this heated air rises towards the ceiling,

expanding outward as it goes, and then
it slowly settles towards the floor near
the walls. A return current is ereated
here by the stove draft, which helps to
remove the vitiated air from the room.

An excellent way to supplement the
insufficient stove draught is by a con-
duit leading to the heated chimney. Of
this Dr. Shaw gives a good deseription
in his School Hygiene. He says :—

In the opposite side of the room from
the stove a tin or galvanized iron venti-
lating duct should be constructed, ob-
long in shape, having its cross-section
dimensions 12x6 inches. The open end
of this duct should be within one foot
of the floor. The flue should extend to
the ceiling and run along the ceiling
to the chimney. There should not be
any curved angle in this duet but s
curved bend where the upright section
unites with that which runs along the
ceiling.  The ventilating duet should
discharge into a large chimney flue, at
least 14x20 inches of eross-section area.
In the middle of this flue there should
run a sheet iron pipe of sufficient capac-
ity to deliver the smoke and gases from
the stove. The heat radiated from this
pipe when there is a brisk fire in the
stove will cause a strong draught in
the flue and draw the air out of the
schoolroom  through the ventilating
duct.

In distriets where the school boards
are reluetant about disearding the old
stove for a new ventilating stove, it is
a good plan to improvise such an one
by fitting a strong sheet iron jacket and
a fresh air conduit to the old stove.

HABIT

““Habit must make our nervous system our ally instead of our enemy.
For this we must make automatic and habitual, as early as possible, as many
useful actions as we can. We must launch ourselves with as strong and decided
an initiative as possible; we must never suffer an exception to oceur till the
new habit is securely rooted in the life; we must seize the first possible oppor-
tunity to act on every resolution and on every emotional prompting we may
experience in the direction of habits we aspire to gain; and we must keep the
faculty of effort alive in us by a little gratuitous exereise every day.”’—Sum-

marized from James’ Psychology.




EDITOR’S CHAT

Children’s Page

SUMMER

Now like a pageant of the golden year

In rich memorial pomp the hours go by,

‘With rose-embroidered flags unfurled

And tasselled bugles calling through
the world

‘Wake, for your hope draws near!

Wake, for in each soft porch of azure
sky,

Seen through each arch of pale green
leaves, the Gate

Of Eden swings apart for summer’s
royal state.

The feathery meadows like a lilac sea,
Knec-deep, with honeyed clover, red

251

and white,

Roll billowing: the crisp clouds pass
Trailing their soft blue shadows o’er

the grass;

The skylark, mad with glee,
Quivers up, up, to lose himself in light;
And, through the forest, like a fairy

dream

Through some dark mind, the ferns in
branching beauty stream.
Quoted from ‘‘Summer’’-—Alf. Noyes

EDITOR’S CHAT

My Dear Boys and Girls,

We want you older ones to read
Over very carefully with your teacher
the two beautiful verses we have given
You above. They are not perhaps easy

0 understand, but we think you will
agl‘e? with us that when you have
Studied them for a little while you will
nd some of the most beautiful word
Dletures that you have ever read. Later
When you are older we hope you will

read the whole poem and enjoy -all its
eauty,

And_ now for our little June talk.
re is a text for it, but please don’t

be afraid you are going to have a ser-
mon just because we have a text!

Tt is my faith that every flower
Enjoys the air it breathes—

Have you ever looked into the face of
a pansy or a big wood violet? H'fwe
you ever thought of the sweet loving
nature of the rose? Have you mar-
velled at the shyness of the columbine?
Each little flower scems to have a
nature of its own and a separate life
of its own, just as people have. They
are happy when the gentle rains fall,
when the sun shines. They droop and
are sad when the terrible heat dries the
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earth around them or the sharp frost
cuts them off, and they are most un-
happy when careless hands gather them
and leave them to fade in the sun. Tf
you think of each plant as enjoying
life, or being unhappy in it, there will
be no need to remind you to water the
garden to pull the weeds that ehoke the
flowers, to put the flowers you gather
into water at once. And when you
walk in the woods and field you will
look at each flower with a fresh in-
terest and summer will mean a won-
derful time to you when with the poet
you can feel,

The very grass I trod
Whispering the gentle thought of God.

And then a word of our friends the
birds! How is that army progressing
that we organized some two yvears ago?
Do you remember the allies who formed
the army to keep our birds? All kind
boys, all kind girls, and all kind grown
ups? And the enemies we are fight-
ing, the bad small boy, the cat, and
the sharp shinned hawk? Don’t for-
get this army and the work that it has
pledged itself to do during the summer
days that are coming,

And now last of all—our composi-
tions this month are on *“What Tt Means

To Be a Canadian.”’ We have had some
very good compositions. And every
writer has agreed that as a result of
what it means to be a Canadian we have
sent from Canada to the battle-field of
Europe some of the bravest soldiers
who have ever fought battles since the
world began; we have sent nurses and
doetors whose skill and brave endur-
ance have eased the suffering of thou-
sands; we have sent grain that has
helped to feed the hungry and money
that has bought help for the destitute,
and if these are the results of what
being a Canadian means then we shonld
try during the summer when we are
celebrating the 50th anniversary of
Confederation to make ourselves better
Canadians, in thought, word and deed,
and as Canadians to do everything in
our power to -help our men at the
front, to help those in the hospitals,
and those who have returned, and wher-
ever possible to brighten the lives of
those women and children who have
been left behind.

With these ends in view our holiday
should be busy and happy — full of
work, of interest, and joy, and the
world should be a little better place to
live in because of our trying. Here’s
a Happy Holiday to every one!

OUR COMPETITION

Our attention has been called to a
matter in connection with last month’s
prize story which we regret very much.
The prize was awarded to the story on
its form, its writing and its composition,
its forb, its writing and its composition,
but we find that the story eorresponds
in places word for word with the ac-
count in the Fifth Reader. The Editor
was not familiar with this account and
the matter escaped attention, but we
offer our apologies to the other competi-
tors and to the readers of the Journal.
We are under the impression that the
writer of the story has perhaps uncon-
sciously memorized the Fifth Reader

account, but had we observed the

. similarity the prize as a matter of fajr-

ness would certainly have been award-
ed to another competitor. We sincerely
hope that such an incident will not
oceur again.

The prize this month has been won
by Fanny Fitzmaurice of St. Patrick’s
School, Ste. Rose du Lac, and we have
pleasure in giving Honorable mention
to Dorothy Coates, Elm River School;
Jessie  Erickson, Minnesota School,
Dacotah, Man.; Laura Tufford, Elm
reek;  Elodie Vachon, Hesslewood
School: Ellis Edgar Stewart, Blm Creek
Mary Tennant, St. Patrick School, Ste.
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Rose du Lac; Manuel Dunn, Elm River
School.

~We would give special mention to
little John MeCarthy, 9 years old, from
Ste. Rose du Lae, who has a very good

PRIZE

“What Tt Means To Be a Canadian’

To be a Clanadian is to be a free-born
subject of the British Empire, native
of the Dominion of Canada, the best
country in the world. Tt means one

"Who lives in the great and wonderful

country extending from the United
tates to the Arctic Ocean, and who
elps by his vote and in many other

_Ways to make this country a great

hation. A true Canadian loves his coun-
try and does all in his power to make
1t great and glorious, equal to any
Other, perhaps better. Canadians live
n a country able to produce all that
18 Necessary for a useful and happy life.

rain of all kinds ean be grown to fur-
Nish food for men and animals, all the
most useful vegetables can be raised
and all domestic animals are found.

anadians may well be proud of their

eautiful country, of their great chain
of mountains, their fine rivers, their
&OHdgrful forests, containing some of

e biggest trees in the world and the

idea ‘“What It Means to he a Can-
adian,”” and who has expressed it
especially well. We hope to print some
of the honorable mention stories in the
September number.

STORY

most useful kinds of timber, their chain
of very fine boats both for pleasure and
commerce. Canada is so big that Can-
adians can enjoy almost any kind of
temperature, either great heat or ex-
treme cold, frost or rain or sunshine.
There is a great choice of sea coast or
inland living. Canadians have the best
chance of making a living in any way
they choose, either in farming, cattle
raising, mining, engineering, hunting or
business, and greater chance of sport in
shooting, fishing, ball games and swim-
ming than any other people. We have
also some of the best railroads in the
world. Canadians are the happiest and
luckiest people on the earth, and I am
proud to be one, and when 1 grow to
be a man I hope to work for my coun-
try and fight to defend the Empire if
I am needed. '
Tommy Fitzmaurice,
Age 10 (Grade V.),
St. Patriek School,
Ste. Rose du Lac.

GOPHER CONTEST IN MANITOBA RURAL SCHOOL

totI)n a recent gopher contest in Mani-
o a Rural _Schools the boys and girls
ca the provinece have shown what they
T}fl do in exterminating the gopher.
the(; Depar:cment of Agriculture lent
andr heartiest support to this effort,

» 88 a result, it is estimated that ten

per cent. of the gophers of the province
were killed during the first week 1n
May. Over 70,000 gopher tails were
brought in, and, as a pair of gophers
killed in April is as good as fifteen
gophers killed in July, the effort of
the school children of the province has



254

been equivalent to killing more than a
million gophers at midsummer. Tn ad-
dition to rendering this serviee to the
provinee, the schools have been satis-
factorily rewarded, the Department of
Agriculture distributed $1,000 among
200 schools, and business firms of Win-
nipeg contributed a further prize list
for individuals amounting to an addi-
tional $300.00, so that many of the
boys and girls of the province are in
possession of trophies, won during this
contest, ranging from bicycles, watches
and automatic rifles to bird guides, of
which Professor Jackson had to give
away 70 to those who shot more gophers
than he did on May 5th. ,
Alex. Henry, age 14, of Rapid City,
brought in 386 gopher tails on May
5th, which meant that he shot over 500
a8 many of them, perhaps half, get
away. Alex, Henderson, age 16, Deep-
dale, shot 375. Mr. H. H. Janzen,
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teacher, Wakeham School, Morden, shot
196; and two lady teachers at Glenboro,
Miss Blough and Miss Moir, shot 141
and 132 respectively. Many other ladies
shot over 100 on May 5th, and many re-
cords were established to the credit of
our ‘““home defence guard.’’

In addition to killing gophers, there
were 156 essays sent in on ‘‘How
Gophers Live,”’ the damage they do and
how to get them, and many photographs
were also sent in which will add to our
knowledge of the gopher.

The Departments of Fducation and
Agrieulture have worked together in
this matter, and the inspeetors and
teachers have lent. their ‘assistance, and
it is hoped that this successful effort
can be made an annual feature of Rural
Sehools in gopher districts and an effie-
ient means of controlling this menace
to our crops.

Teachers!
Show

Provincial Fair, Brandon, July 16th to 20th

What
You
Are
Doing

A

Exhibits are invited in all kinds of
school work: Handwork, drawing, map
work, nature study, household science and
other school subjects.

Splendid Prize List.

Some sections open to the Province.
Others for rural schools only.

Write W, I. SMALE, PROVINCIAL FAIR, BRANDON, for
School Prize List
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Results of Gopher Contest
- in Manitoba

At aeanns SRV

Over 300 schools competed in Contest No. 1 and over 60,000 gopher
tails were brought in during the first four days of May. One hundred and
eighty-eight schools obtained over 100 gopher tails each, or a total of
42,261, for which the Department of Agriculture is giving a bonus of
two cents per tail, making $870.00 to be distributed to such schools.
Eighty-three schools obtained over 50 tails ecach, and are cach entitled
to two boxes of Dominion cartridges, but as these cannot be sent through
the mail nor by express we shall be compelled to sell such as we cannot
deliver and remit the funds to the respective schools. Tt has been
arranged that everv competitor getting over 40 tails will get a prize.

In the school contest Errol School, Lenore, Miss Florence Miller
teacher; wins first prize with 1,645 tails (honus $32.84); second, Cherry
Grove School, McAuley, Miss Treva Siddon, teacher, 1,083 tails (bonus
$21.66); third, Crosby School, Millwood, Miss Cecelia E. Cox, tecacher,
649 tails (bonus $12.98).

The largest number of gophers shot on May 5th was 386 by Alex.
Henry, aged 14, Rapid City, who gets Eaton’s baseball ountfit. Alex.
Henderson, age 16, Deepdale, shot 375 and gets the Remington Repeater.
Fred Foster, age 15, Lena, shot 1562 and gets a Winchester rifle, as does
also Bert Hathaway, age 15, West Hall, who shot 146.

Seventy get Reed’s leather covered Bird Guide, friven by Professor
Jackson, for shooting more than he did on May b5th, i.e.,, 52. Those who
shot over 40 will get ‘“Farm Botany,’’ or ‘*How Crops Live,”” and schools
over 50 will get books or money in place of the cartridges which cannot
be delivered.

In the teachers’ contests, Nos. 5 and 8, Mr. H. H. Janzen, Wakeham
School, Morden, shot 197 gophers on May 7th and gets Automatiec Rem-
ington and 1,000 rounds cartridges. Jas .E. Maynard, Luther School, Dand,
shot 162, and Stephen Quelch, Theona School, Beulah, shot 151. Miss
Myrtle Blough, Glenboro, shot 141; Miss Lulu V. Moir, Glenboro, shot 132,
and Miss Laura M. Chapman, Boissevain, shot 117. Special prizes are
being given to the ladies who made such a remarkable record, which hag
perhaps not heen exceeded in the provinece before. Seven teachers shot
over 100 each on May 5th, which is a remarkably good record.

The prizes total over $1,200, and if satisfactory to all a similar and
greater contest may be arranged next yeat.

The awards for the gopher essays, of which there are 156, will be
announced later. :
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A Boon to Teachers

GAGE’S ‘‘EXCELSIOR’’ LOOSE LEAF STUDENTS’ NOTE BOOKS

=

g

=

CONVENIENT—ECONOMICAL—SYSTEMATIC %

A high-grade Loose Leaf Note Book. The metal parts are nickel-plated, g
and the ring mechanism is the same as used on expensive Price Books. Each =]
book contains a Filler of 50 leaves, ruled both sides. =

ADVANTAGES

Having in use one book instead of a number of Note Books.

Having on file, classified and indexed, all notes on one subject.

Being able to revise, expand or discard parts without re-writing the whole.

Providing an easily held Note Book in convenient form for lecture room.

Enabling teachers to inspeet work on detached leaves without retaining
books.

Permitting teachers to see that notes are properly kept and arranged, not
possible with ordinary loose sheets.

7. Saving waste of partly used books.

P omwoe
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EXTRA BLACK CLOTH BINDING

No. 1840. Open end, 50 leaves, ruled both sides, faint, size 47 x 8. .

No. 1844, Open end, 50 leaves, ruled both sides, faint, size 6 x 9.

No. 1850. Open side, 50 leaves, ruled both sides, faint and margin, size 10 x 814

No. 1854. Open sides, 50 leaves, ruled both sides, faint and margin, size
10% x 814.

LT

Extra Fillers Always Procurable.

Supplied through the Trade at reasonable pr.ces

W.J.GAGE & CO. Limited

181 Bannatyne Avenue, East
WINNIPEG, MAN.
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Kindly mention the Western Schoo! Journal when writing to Advertisers.
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The BEST New Books
For LEISURE Hours

You who teach will soon be dismissing your classes for the summer, and you
look forward to many hours of quiet reading. You will enjoy turning your mind
to books other than educational. Those that follow are all leaders this season,
for the name MACMILLAN on a story means as much as it does on a text-book.

We suggest you spend some time with—

RUDYARD KIPLING
ST. JOHN G. ERVINE
JACK LONDON

H. G. WELLS
ERNEST POOLE
CLEMENCE DANE

Two New ‘‘Kiplings’’ at Kipling's Best.
A DIVERSITY OF CREATURES
Cloth, $1.50 Leather, $1.60
Fourteen short stories and as many poems. Old favorites, such as ‘‘Beetle’’
and ‘‘Stalky,’’ are introduced, and there are included two masterly war stories.
SEA WARFARE
Cloth, $1.50

An epic of the sea!

Mr. Kipling’s inimitable mind and pen at work to

describe the task of the Navy in war time. You can hear the thunder of the

sea, and see the wreckage of sinking ships.

GOD THE INVISIBLE KING

By H. G. Wells; Cloth $1.25

You read “Mr. Britling,” and like all of
us you were amazed at its power. This
new book is really the religion of Mr.
Britling. Mr. Britling—and Mr. Wells—
have found God!

ITALY, FRANCE AND BRITAIN

AT WAR
By H. & Wells; Cloth $1.50

This is not so much a description of the
three fronts as a discussion of the three
countries. It, too, is indissolubly linked
up with the theme of “Mr. Britling.”

You have wished that Jack London would
give us another ‘“‘dog story.” He paral-
lels Buck in the ‘“Call of the Wild" by

JERRY

Who gives his name to Mr. London’s
latest novel.

Decorated cover $1.50

‘When “The Harbor” was published last
year it was pronounced a great novel of
American life, HXven more so is

HIS FAMILY
By Ernest Poole; $1.50

A story that has to do with a father and
his three daughters ana thelr life in the
midst of a modern city’s conflicting cur-

. rents.

The Novel of the Season
CHANGING WINDS
By 8t. John G. Ervine
600 pages _Cloth $1.50

Tfhis 13 a remarkable book. It is the story
(t)h four young men, the Great War, and
£ e Irish situation. It bristles with in-
forest and as a war story has no equal
ut “Mr. Britling.”

A Great Story of School Life

REGIMENT OF WOMEN

By Clemence Dane OCloth $1.50

Reviews from all over the country have
expressed admiration not unmixed with
amazement at the power of this novel of
school life. ‘Tt is a story which all teachers
should read. They will be better teachers
for so doing.

The MACHILLAN COMPANY OF CANADA, Lt

70 BOND STREET

TORONTO

I

Kindly mention the Western Schoo! Journal when writing to Advertisers
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How to Carry Money

The first consideration of intending
travellers should be towards arranging
to carry their funds safely and in such
a manner that they will be readily
negotiable. With the development of
banking facilities it has come to be
generally recognized that Travellers’
Cheques afford complete safety, while
at the same time travellers who carry
them will find that they can obtain
funds by this medium in all countries
which they may visit. These cheques
will be found most useful and conveni-
ent, as the exact amount of foreign
money which will be paid in cach coun-
try is plainly stated on the face of the
cheques, thus preventing loss in ex-
change and obviating the necessity of
providing oneself beforehand with the
currency of the country visitdd. In a
few foreign countries a trifling deduec-
tion is made for stamp duties. By re-
ferring to the cheques the traveller can
also ascertain the curreney in use in the
country through which he is passing.

These cheques, which are issuned by
all branches of the Canadian Bank of
Commerce, who have an office at 2 Lom-

bard Street, London, E.C., are enclosed
in a neat leather pocket case, occupying
no more space than a small purse, and
are accompanied by a booklet in which
is inseribed for identification the signa-
ture of the purchaser, authenticated by
an officer of the bank- The book also
contains a list of the banks and various
institutions where arrangements have
been made for their encashment, and to
insure safety it should be carried in a
different pocket to that containing the
cheques.

To the average traveller is recom-
mended the purchase of $20 and $50
cheques, with a small number at $10,
to provide a sufficient currency for the
requirements of a day or two in any
of the smaller foreign countries. The
charge for these is 50 cents per $100,
which in view of the facilities accorded
is a most reasonable one.

The cheques are in such general use
that they are cashed without hesitation
at practically all large hotels, as well
as on board ship, ete., and those who
carry them have invariably expressed
their satisfaction thrqugh their use.

The Canadian Bank of Commerce

HEAD OFFICE, TORONTO

Paid-up Capital $15,000,000

SIR EDMUND WALKER, C.V.0., LL.D., President

JOHN AIRD, General Manager

V. C. BROWN, Supt. of Central Western Branches

SAVINGS DEPARTMENT
Interest Paid on Deposits of One Dollar and Upwards

Branches in Winnipeg:

MAIN OFFICE: 391 MAIN STREET{

ALEXANDER AVE., Corner Main St,
BLAKE ST., Corner Logan Ave,
ELMwoop, 325 Nairn Ave,

KeLviN ST., Corner Poplar St.

ESTABLISHED 1867

Reserve Fund $13,500,000

H. V. F. JONES, Asst. Gen. Manager

C. W. Rowley, Manager
C. Gordon, Assistant Manager

ForTt Rouck, Corner River Ave. and
Osborne Street
NortH WiNNIPEG, Cr, Main & Dufferin }

PorraGE AvVE., Corner Carlton

et
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The Houston Tutorial School

(JAMES HOUSTON, B.A,, Principal)

CORRESPONDENCE DEPARTMENT
WHOLE OR PART COURSES IN VARIOUS SUBJECTS8 FOR MATRICULATION,
TEACHERS’' CERTIFICATES, ETC.
SOLUTIONS OF PROBLEMS IN ARITHMETIC, ALGEBRA, GEOMETRY,
TRIGONOMETRY, PHYSICS, ETC,
LET US KNOW YOUR NEEDS AND WE WILL QUOTE YOU TERMS

398 VICTOR STREET, WINNIPEG
Telephone Sherbrooke 440 Established 1908

————

R.LAWSON & cO.|C- H. Enderton & Co.

Real Estate Investments

. Insurance and Financial Agents Mortgage Loans
Fire Insurance
101 Farmer Building WINNIPEG | 228 Portage Ave. Winnipeg

— Phones: Main 4138-4139.

ALLAN, KILLAM & McKAY |DAY, MARTIN & PETTIGREW
umeo | [NSURANCE AGENCY

. ‘INSURANCE
BONDS Insurance, Loans and
RENTAL AGENTS [nvestments

MORTGAGE LOANS

: ' . WINNIPEG
wlNN|pEG - . MAN. 300 Sterling Bank Bldg.
— N

Ryan Agency, Limited | BRYRIES& ARG uE™

FIRE
- N Atlas Assurance Co, Calumet Insuranoce Co,
FIRE - AGOIDENT - LIABILITY U(l)mmc;-uinl Union Assurance Co.
y Guardian Assurance Co.
INSURANCE AGCCIDENT
Canada Acciidum; Ads'séu‘unce LCO'C
i { Guardinn Accident and Guarantee Co.
Fidelity Bonds PLATE GLASS
' Canada Accident Assuranee Co.
603-“)6 i i Guardiun Accidont and Guarantee Co.
eration Life Bldg. one M. 6138
Agreements of Sale Purchased Real Estate
WINNIPEG, MAN. PHONES M. 5004 and M. 5006

Change of Address

Advise us promptly of any change in your mailing
address. In notifying us of your new address, we
would appreciate being advised of the name of the
teacher succeeding you.

WESTERN SCHOOL JOURNAL CO.
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HENDRY’S

School Supplies
Scientific Apparatus
Kindergarten Materials
Art Materials and Pictures

Ask for catalog on whichever
of these lines interest you

The GEO. M. HENDRY CO., Limited
Educational Equipment - 215-219 Victoria Street, Toronto, Ont.

—

NOTE THE NEW

Sanitary Standard

— of the —

PRESTON
DESK

1

] This is the most important innovation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style. It
places the Preston Desk on an equality with any sanitary school desk made, with the added
advantage of considerably lower price. Write us, stating your requirements and we will
gladly furnish a quotation,

And mark this
-~youare not
asked to pay
extra far this
. groat im-
provement.

ﬂ The Canadian Office and School Furniture Co., Ltd. - Preston, Ont.
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